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The purpose of this study was to (1) gather information regarding knowledge of 

TAAS and perceptions (attitudes) about TAAS (excluding the current battery of End of 

Course Tests) from teachers and administrators;  (2) relate teacher and administrator 

knowledge and perceptions of the test to student test performance as reported in the 

Academic Excellence Indicator System (AEIS) Reports. 

Answers to the following questions were sought: 

1. To what extent do teachers and administrators possess different levels of knowledge 

regarding TAAS, and different attitudes toward TAAS about its purpose and 

usefulness? 

2. Are differences in teacher and administrator knowledge of TAAS related to student 

performance? 

3. Are differences in teacher and administrator attitude toward TAAS related to student 

performance? 

Information was collected, by means of a twenty-six-item survey measuring 

teacher and administrator knowledge and attitude toward TAAS. The selected schools 

were chosen from schools rated as either exemplary or low performing by the state 

accountability system. The data were examined using Descriptive Statistics (Mean, 



Median, Mode, Standard Deviation) and Analysis of Variance (ANOVA). 

ANOVA was performed to determine if a significant variance existed between the 

responses of teachers and administrators and also between exemplary and low-

performing schools. Exemplary and low performing schools were chosen to determine if 

there were differences in teacher and administrator responses from these two groups.  

The results of this study attempt to show what, if any differences there are in 

attitudes toward and knowledge about TAAS based on responses from teachers and 

administrators from both exemplary and low performing schools.  

Based on the analysis of the data, there is no evidence from this study that 

indicates that there are significant differences in knowledge between teachers and 

administrators regarding TAAS.  

There is evidence that administrators possess a more positive attitude toward 

TAAS than do teachers. 

There is no evidence presented in this study that differences in teacher or 

administrator knowledge significantly impact student performance. 
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CHAPTER I 

 
 

INTRODUCTION 
 

 
In Texas, state-mandated and state-developed testing has been in existence since 

1980. Its original purpose was to ensure that Texas students were performing at a 

minimum level of proficiency in core subject areas. That need was the result of 

increasing concern in the late 1970’s and early 1980’s that U.S., and particularly Texas 

students, were lagging significantly behind their peers in other developed countries. As a 

result, the state of Texas began an initiative to assess students at specific points in their 

academic careers. That initiative has caused the creation of a state testing program and 

the development of an assessment tool that has been used in four different versions. 

The first of these was the Texas Assessment of Basic Skills (TABS) and was first 

used in the 1979-1980 school year, and was continued through the 1984-1985 school year 

testing students in grades five and nine. The next form of the state-testing instrument was 

the Texas Educational Assessment of Minimum Skills (TEAMS). The change from 

TABS to TEAMS in 1985-1986 was an effort to expand the minimum basic skills testing 

program and incorporate the newly developed Texas Essential Elements, the framework 

for a State-directed curriculum. TEAMS and TABS, as the names infer, were minimum 

skills tests. 
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The next two versions of state assessment testing maintained the same name, 

Texas Assessment of Academic Skills or TAAS. TAAS began in 1990-1991 

incorporating the Texas Essential Elements and a much higher level of critical thinking. 

This test was designed as a tool to help raise performance standards and move away from 

the concept of minimum skills. In the beginning, TAAS assessed students in grades three, 

five, seven, nine, and Exit. In the spring of 1994, the test was revised to the current 

configuration of grades three through eight and Exit, and for the first time tests of science 

and social studies were included at grade eight. Tests currently administered include 

reading and mathematics at grades three through eight and Exit; writing at grades four, 

eight and Exit; and science and social studies at grade eight. 

Success on all three sections of the Exit Level test is required for graduation. The 

Exit Level test is first administered to students in the tenth grade. This test includes 

reading, mathematics, and writing. Students have up to seven opportunities to pass all 

sections of the test prior to graduation. Tests are currently administered in October, 

February, May, and July. Students may continue to take the TAAS each time it is offered, 

until they are successful. 

  All versions of the state assessments have received a range of both positive and 

negative comments. These comments have included strong support and very strong 

opposition to the tests and their purposes. Recent comments seem to be even more polar. 

Concerns about tests, their purpose, and uses have resulted in the state releasing test 

questions after each test cycle. This practice began after the 1994-1995 school year. 
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 From the outset there has been resistance to state-mandated testing. Students, 

teachers, parents, administrators, and others have expressed concern about the various 

tests, their validity, purpose and content. Conversely, there are those who offer strong 

support for TAAS and its benefits. Paul Sadler, Texas House Public Education Chairman, 

states that TAAS "has been cited all over the country as one of the hallmarks of the Texas 

system" (Fikac, 1997, http). Based on these statements, and others not noted here, it 

appears that individual perceptions about the tests may vary among groups based on their 

background, involvement in the schools, and level of knowledge of the tests.  

TAAS has become a lightening rod for public discussion about the state of public 

education in Texas. The study of the relationship, if any, between student performance 

and teacher and administrator knowledge and attitudes will be useful in determining 

whether student performance influences teacher and administrator attitudes or if the 

converse is true. 

Statement of the Problem 

The problem of the study is the identification of the relationship of teacher and 

administrator knowledge of and attitudes about the Texas Assessment of Academic Skills 

and student performance. 

Purpose of the Study 

The purpose of this study will be to (1) gather information regarding knowledge 

of TAAS and perceptions (attitudes) about TAAS (excluding the current battery of End 

of Course Tests) from teachers and administrators;  (2) relate teacher and administrator 
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knowledge and perceptions of the test to student test performance as reported in the 

Academic Excellence Indicator System (AEIS) Reports. 

Research Questions 

The answers to the following questions will be sought: 

1. To what extent do teachers and administrators possess different levels of knowledge 

regarding TAAS, and different attitudes toward TAAS about its purpose and 

usefulness? 

 
2. Are differences in teacher and administrator knowledge of TAAS related to student 

performance? 

 
3. Are differences in teacher and administrator attitude toward TAAS related to student 

performance? 

 
Significance Of The Study 

This study, by investigating the relationship between teacher and administrator 

attitude toward and knowledge of the Texas Assessment of Academic Skills, attempts to 

provide evidence of that relationship, and its impact on student performance on the 

TAAS. Results of the study may generate additional research and lead to more effective 

approaches to state-mandated student testing. 

Definition of Terms 

Academic Excellence Indicator System – An accountability system for the schools in 

Texas based on the principles of; student performance, recognition of diversity, 

system stability, appropriate consequences, mandatory compliance, local program 
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flexibility, local responsibility, and the public's right to know. Districts receive an 

accreditation and campuses receive a performance rating based on stated criteria 

(TEA 1996). 

Comparable Improvement - This important "value-added" accountability indicator shows 

the impact of the campus on the learning results of their students. Each campus is 

compared to a unique group of 40 other schools that serve a similar student 

population. Reading and mathematics performance of the campus is evaluated based 

on the year-to-year improvement (or loss) in TAAS scores. 

Criterion Referenced Test – A test designed to measure student’s performance on a 

specified curriculum. 

Exemplary Rating - Schools and districts must meet the following criteria:  

TAAS - At least 90% passing each subject area (all students and each group) 

Drop Out Rate - 1% or less (all students and each group) 

Attendance - At least 94% (all students and each group) (1999 Accountability 

Manual, Section 3) 

Low Performing Rating - Schools and districts must meet the following criteria: 

TAAS - Less than 45% passing each subject area (all students and each group) 

Drop Out Rate - Above 6% (all students and each group) 

Attendance - Less than 94% (all students and each group) (1999 Accountability 

Manual, Section 3) 

Texas Assessment of Academic Skills – The assessment instrument required by the Texas 

State Legislature and developed by the Texas Education Agency to measure student 
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progress toward achieving academic excellence. The primary purpose of the state 

student assessment program is to provide an accurate measure of student achievement 

in the areas of reading, writing, mathematics, social studies, and science. The test 

results are used as a gauge for institutional accountability. 

Texas Assessment of Basic Skills – The original state minimum skills assessment in 

Texas.  

Texas Education Agency - The Central Education Agency for the State of Texas. 

Texas Educational Assessment of Minimum Skills – The second generation of minimum 

skill assessment mandated by the Texas Legislature.  

Limitations Of The Study 

Limitations will be those generally associated with surveys. Kerlinger (1986) 

identifies the inability to check the accuracy of responses and the potential for lack of 

response as drawbacks. Additionally, the ability to accurately select the population to be 

surveyed to minimize other effects presents a challenge. In this study, the Texas School 

Accountability System was used to select the schools to be included. Although this rating 

system is heavily dependent on TAAS scores, there are two other factors that provide 

input to the rating. Those factors are Dropout Rate and Attendance. The impact of these 

factors is beyond the scope of this study, and may need to be studied independently. 

Instrument 

The instrument is a survey, which includes a series of statements developed to 

determine teachers’ and administrators’ level of knowledge about TAAS and their 

perceptions of its purpose and usefulness in improving educational quality. Education 
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professionals familiar with both the TAAS and Texas curriculum have validated the 

survey for content through a review. 
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CHAPTER II 

 
 

REVIEW OF LITERATURE 

One of the most significant trends in the history of educational policy making has 

been the increased use of tests as tools for holding schools and teachers accountable for 

learning outcomes. During the 1970’s and early 1980’s most states instituted statewide 

testing programs for accountability purposes. However, while some researchers and 

policy makers were citing the positive ways in which assessment was influencing student 

learning and extolling the virtues of high-stakes testing, others were becoming 

increasingly concerned about the uses of such tests and the type of learning that 

standardized tests encouraged. A call came out from many educators to move away from 

standardized testing toward some form of more direct assessment that encouraged the use 

of higher-order thinking skills and the application of knowledge (Clifford, 1996). 

Although standardized testing is still with us, it has developed from assessment of a very 

basic curriculum to assessment of higher order skills. The Texas Assessment of 

Academic Skills (TAAS), a criterion referenced test, although not performance based was 

developed as a tool to assess problem solving and higher order thinking. 

The Texas Assessment of Academic Skills (TAAS) is a criterion referenced test 

created by the Texas Education Agency in cooperation with National Computer Systems, 

the Psychological Corporation, and Measurement Incorporated, to assess problem solving 
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and critical thinking skills of Texas school children in grades three through eight and ten. 

TAAS was implemented in the fall of 1990 in grades three, five, seven, nine and eleven, 

based on Texas' Essential Elements, the state-mandated curriculum. Since that initial test, 

the grade levels have changed to the previously mentioned three through eight and ten. 

Intermediate changes have been made during those years. 1992-1993 was a transition 

year for the testing program. TAAS was given to students in grades three, seven and Exit 

level in the fall of 1992 and to students in grades four, eight, and Exit level in the spring 

of 1993. In the spring of 1994 the TAAS reading and mathematics assessments were 

administered to students in grades three, four, five, six, seven, eight and Exit level. 

Writing was administered at grades four, eight, and Exit level. Science and social studies 

were also administered at grades four and eight. In the spring of 1995, TAAS reading 

mathematics and writing were administered as they were the previous year. Science and 

social studies were administered at grade eight only. In the spring of 1996, Spanish 

versions became available for grades three and four in reading and mathematics. In the 

spring of 1997, Spanish versions were available for grades five and six for reading and 

mathematics (Texas Education Agency [TEA], 1997-1998). 

 Experts from the groups mentioned above developed the items. The proposed 

items were submitted to the Psychological Corporation for review by testing experts, 

context experts, and educators. Items were screened for bias, fairness of representation of 

gender and race, clarity of language and quality and clarity of illustrations and figures. 

The Texas Education Agency completed final review prior to use.  Tests were field-

tested using representative students groups from across the state. Following the field-test, 
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the items were again reviewed by educators and representatives of business. Items that 

were approved at each stage of the review process were included in the bank of items 

available for use on future forms of the TAAS (TEA, 1992-1993). 

 The Texas Assessment of Academic Skills (TAAS) has been tested for both 

validity and reliability. The TAAS was subjected to tests of both content and construct 

validity. Content validity indicates whether test objectives represent what students should 

be able to do and whether the items measure the intended behaviors.  Construct validity 

indicates to what extent a test can be said to measure a theoretical construct. Committees 

of educators and business representatives who studied the test objectives, targets, 

specifications and test items, assessed content and construct validity.  

Opinions vary as to the purpose and use of TAAS. The Texas Education Agency 

(TEA) initially claimed that the purpose of TAAS is “ … to provide an accurate measure 

of student achievement in the areas of writing, reading, and mathematics” (TEA, 1994). 

Three years later TEA added that it is also to “ … be used as a gauge for institutional 

accountability” (TEA, 1997).  Others affected by the test display varying perceptions 

regarding the testing program. A growing feeling is that the focus on TAAS scores results 

in “ … teaching to the test,” something that districts deny and teachers decry (Stanton, 

1998, http). It was found that teachers are reporting making changes to their instructional 

practices and that those changes closely mirror the state-mandated assessments (Clifford, 

1996). Barry Price, a professor at Tarleton State University in Stephenville, claims that 

because TAAS focuses on basic skills, the teacher preparation time takes time away from 
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broader, more critical thinking that is not necessarily reflected on the TAAS test  

(Stanton, 1998, http).  

An opposing view is reported by Texas State Representative, Paul Sadler, who 

states that TAAS has been cited all over the country as one of the hallmarks of the Texas 

system (Fikac, 1997, http). This is the root of some controversy concerning TAAS. 

Educational policy makers generally promote TAAS as a cornerstone of educational 

improvement. Former Texas Education Commissioner, Mike Moses, says that the TAAS-

based accountability system has led to higher achievement for all students, particularly 

minorities (Melendez, 1999, p. B10). Practitioners in many cases have a more negative 

opinion. 

Kerri Hatchett, a science teacher from Greenville, Texas, called the TAAS a 

disaster (Fikac, 1997, http). Arden Road Principal, Tim Pearsall, states that TAAS is a 

good test, but I would hate to see it as the sole determination for passing (Educators react, 

1998, http). Other perceptions include those of the Texas NAACP, who filed a Federal 

Complaint saying that the TAAS Exit Test includes biases that hurt the chances of 

minority students (Ramsey, 1995, http). FairTest reports that “ too many states use a 

single test as a mandatory hurdle, such as a graduation exam” (Lawton, 1997, http). 

In Texas, research has found that in some cases curricula has been narrowed to 

mirror TAAS in concepts, form, and philosophy.  There is an unbalanced instructional 

focus on those students who score just above or below 70 (Hampton, 1997). Also large 

quantities of time are spent teaching to the test. Administrators felt that the ability to 

focus and align the curriculum using an efficient measurement system had a positive 
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effect in their schools. Teachers, however, felt that the test detrimentally narrowed their 

curriculum (Hampton, 1997). In a 1996 study it was determined that testing often ”…has 

unintended consequences, including: (1) teaching to the test, (2) narrowing the 

curriculum, (3) increased stress for teachers and students, and (4) no time for teaching 

higher order thinking skills (Cox, 1996). These negative reactions to TAAS are common 

across the state. The issue regarding TAAS is: How pervasive are these reactions across 

the state? Unlike the Hampton study, this study will not only report on teacher and 

administrator perceptions and knowledge of TAAS, but also the relationship of the 

knowledge and perceptions to student performance. 

 The same pressures for test performance are being experienced in many places 

across the nation. A recent article in the Kappan discusses concerns regarding high stakes 

testing and the dilemma of short-term gains versus long term strategies for improvement.  

The authors cite: 

…educators trying to be responsive to the demands for improved state test scores 

can experience competing pressures to implement short-term, "quick-fix" 

strategies designed to "get test scores up" and the desire to continue instructional 

reforms previously initiated in the service of the larger goal of developing 

increasing numbers of students who can function productively in a complex 

society (McCloskey and McMunn, 2000, p. 115). 

 
This is a criticism of state testing that is repeated in Texas regarding TAAS by educators 

and others as described earlier. Pressure to perform has created situations in which 

teachers and administrators feel the need to improve at any cost. The Kappan article also 
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discusses the conflict felt by many educators as the students prepare for state tests such as 

TAAS. This is a conflict between teaching what educators feel they should teach and 

teaching what they must teach. 

In the first half of the decade, many schools made strides in empowering teachers 

to become involved in school improvement. Many also understood that the kinds 

of student outcomes described in the emerging standards documents would 

require a school to "reinvent itself around powerful new pedagogies and new 

forms of organization that make it possible for educators to teach effectively and 

for all of our diverse students to learn core concepts and knowledge along with 

basic skills and capacities for thinking and reasoning they will need in the course 

of their lives. In the second half of the decade, as high stakes testing programs 

swung into high gear, the discussion at some schools focused less on increasing 

students' chances of reaching higher levels of learning and more on increasing 

their chances of passing state tests (McCloskey and McMunn, 2000, p. 115). 

 
Related to the issue of teacher and administrator knowledge of tests and testing, the 

writers of the Kappan article address the need for evaluation and staff development, two 

critical components of a preparation program to provide for student success. The authors 

write: 

…it seems that some school and district leaders either have not realized the 

importance of evaluating their improvement strategies or have not had sufficient 

opportunities to examine whether those strategies are defensible in term of 
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enhancing student motivation, learning, and development over time (McCloskey 

and McMunn, 2000, p. 116). 

 
Studies of high-performing schools make it clear that improving school 

quality is at heart a people process-teachers collaboratively implementing 

a challenging curriculum and getting support to reflect on how they can 

make instruction and assessment powerful and engaging (McCloskey and 

McMunn, 2000, p. 118). 

 
Teachers might attend workshops on standards, alignment, curriculum 

design, and classroom assessment to develop the knowledge base that they 

may not have acquired in their preservice training. Teams might organize 

content into categories and decide how to organize categories into clusters 

of manageable instructional units. They might come to consensus on the 

depth of student understanding desired for high-priority units or topics 

(instructional goals). Robert Marzano describes this process as 

"unpacking" state standards documents (McCloskey and McMunn, 2000, 

p. 119).  

Aligning the curriculum to the competencies measured by high stakes tests 

is becoming a standard practice. It seems logical that tests should measure the 

curriculum, and if they do, teaching the test may mean the same thing as teaching 

the curriculum.  
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In researching a testing situation similar to TAAS in Connecticut, it was 

found that “…teacher’s perceptions of the assessment instrument’s effectiveness 

as a measurement tool becomes important. Curriculum is modified so that it 

closely parallels the expectations of student competencies as measured by the 

…test. Increasing …test scores has become a major goal of schools across the 

state.” This study further revealed that teachers feel increased pressure because of 

the state test. Teachers also did not feel that student performance on the test was 

an accurate measure of their teaching ability (Fine, 1998).  Additionally, teachers 

worry about the validity and reliability of performance assessments and have little 

confidence in the ability of state-mandated performance assessments to measure 

school success (Clifford, 1996). 

Many of the proponents of TAAS and similar assessments are those who are most 

closely associated with it. In an October 13, 1999 article in the Fort Worth Star Telegram, 

former Texas Commissioner of Education, Mike Moses said that  “... it is important to 

hold students as well as teachers accountable for what they learn.” In addressing 

standards and accountability, Moses said, “It’s important for them to know the standard is 

there. When I defend the test, I say it’s too easy. If Texas students have completed 

courses in English, and math requirements, they can easily pass the test. ” A Federal 

Court has even given an opinion as to the validity of TAAS as an educational assessment 

to determine graduation. In the decision rendered in a case brought by the Mexican 

American Legal Defense and Educational Fund (MALDEF) on behalf of two civil rights 

groups and nine former students, the judge stated that ”…the state has a legitimate reason 
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for requiring the test, and the plaintiffs didn’t prove that there is a less discriminatory way 

to determine who should graduate.” In the same article, current Texas Commissioner of 

Education, Jim Nelson says, “This testing requirement is one way to make sure that our 

students have achieved a certain level of academic proficiency." Wallis Carter, Arlington 

ISD’s Director of Institutional Research states, “TAAS is a well-constructed test that 

undergoes extensive review to eliminate gender and ethnic bias in the questions”  

(Melendez, 2000, p. B10). 

Further concerns about TAAS, as a graduation test, are expressed by Al 

Kauffman, the Mexican American Legal Defense and Educational Fund (MALDEF) 

attorney, who states, “We feel the test is not an appropriate measure of what students 

know, and that it’s being used improperly without taking into account grades, other 

evaluation, or course work.” A spokesperson for MALDEF also states that schools “…are 

overdoing remediation and that, as a result students are being cheated out of a well-

rounded education in science, social studies and other subjects” (Melendez, 2000, p. A1).  

This comment is an extension of the “teaching to the test” mantra that is commonly 

expressed. This concern may be addressed by the fact that the new version of TAAS that 

will debut in the 2002-2003 school year will cover more subjects at the various grade 

levels and will cover areas not previously tested. Beginning in that year a program will be 

set in place that will again restructure testing in Texas.  

Adding to the comments of those opposed to the heavy emphasis on standardized 

testing is information from a 1994 research study titled Attitudes, Perceptions, and 

Beliefs of Students and Teachers Regarding Standardized Tests. The author states, “The 
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cumulative effects of student achievement tests can have negative consequences for 

students’ learning and motivation. The effects can be frustration for teachers.” The 

researcher also states, “These test scores have become a major force in shaping public 

attitudes about the quality of American students. Holding schools and teachers 

accountable has become synonymous with standardized achievement tests” (Young, 

1994). 

Some with concerns also have suggestions.  An article in the Lubbock Avalanche-

Journal quotes a teacher as saying, “I think the whole school should work together and 

every teacher has to buy in to it.”  The writer states, “ The idea in other words is to put in 

place tests worth teaching to. In the education world whether you are in Kindergarten or 

in the Superintendent’s office, testing is a big carrot and a big stick” (Thomas, 1997).  

Teacher and administrator knowledge of a test or testing program seems to vary as much 

as comments on the test itself. Important in this is knowledge of testing and testing 

terminology itself. “The gap between educator’s perceptions of testing terms and the use 

of those terms is large, indicating a possible lack of understanding” (Parker, 1995). 

Teachers typically act in the role of test administrator or proctor and often are not taught 

the terminology of testing or the purposes for which the test information may be used. In 

a research paper about TAAS tests, the author states, “changes in test scores may result 

from a variety of instructional and administrative interventions” (Williams, 1989).  

In another study, teachers ”…identified a gap between their understanding of 

quality instruction and the instructional focus defined by the state tests” (Hampton, 

1997). In other words, the teachers did not possess a clear understanding of how the test 
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was related to their instructional goals, and how the results of the test would benefit their 

teaching. Uri Treisman, a professor at the University of Texas at Austin reported in a Fort 

Worth Star Telegram article, “there remain schools that have not figured out how to use 

the accountability system and fail to educate the children in their care. But many schools 

use it well to improve the education of students of all backgrounds” (Melendez, 2000, 

p.A17). 

A result of teachers’ knowledge of the purpose and content of standardized tests 

has been an increase in the use of open-ended questioning, writing assignments, problem 

solving activities, and cooperative learning (Clifford, 1996). Better understanding leads 

to opportunities for better instruction. Assessment continues to evolve. Test instruments 

and strategies have changed since the beginning of the accountability movement. 
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CHAPTER III 

 
 

DESIGN AND METHODOLOGY 

Purpose of the Study 

The purpose of this study is to answer a series of items regarding the relationship 

of teacher and administrator knowledge of and perceptions about the Texas Assessment 

of Academic Skills and its relationship to student performance as measured by campus 

accountability ratings in the Texas Accountability System. The answers to the following 

questions will be sought: 

1. To what extent do teachers and administrators possess different levels of knowledge 

regarding TAAS, and different attitudes toward TAAS about its purpose and 

usefulness? 

2. Are differences in teacher and administrator knowledge of TAAS related to student 

performance? 

3. Are differences in teacher and administrator attitude toward TAAS related to student 

performance? 

The Sample 

The sample was made up of Texas schools rated as either Exemplary or Low-

Performing by the state accountability system. Subjects include teachers and 

administrators from these schools who have direct involvement in the preparation for, 
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and administration of the test. Schools were selected from lists of schools rated 

Exemplary or Low Performing provided by the Texas Education Agency. Four 

Exemplary schools were matched with four Low Performing schools. All teachers and 

administrators in the selected schools that have a direct involvement in preparing for or 

administering TAAS were given the opportunity to respond. 

The sample for this study was selected from two groups of schools; schools that 

achieved the state rating of Low Performing in 1999, and schools that achieved a rating 

of Exemplary in 1999. The highest and lowest rating categories were selected to provide 

for the greatest potential contrast in responses. Since the pool of Exemplary schools is 

much larger than the pool of Low Performing schools, the Exemplary schools were 

selected first. Once the Exemplary schools were selected, the low performing schools that 

are most like them were selected using the TEA Comparable Improvement groupings. 

Each Low Performing school was matched with an Exemplary school in the same 

Comparable Improvement group. Surveys were sent to teachers and administrators of 

these schools and were evaluated to determine the relationship of teacher and 

administrator knowledge of TAAS, and their perceptions of its purpose and usefulness to 

the resulting student TAAS results and Accountability Rating. 

Instrumentation 

A set of statements were designed to assess attitudes about the purpose and 

usefulness of TAAS, the level of knowledge of TAAS, the impact of TAAS on 

curriculum, the impact of TAAS on instructional activities, positive and negative 
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perceptions of TAAS by teachers and administrators, and recommendations from 

teachers and administrators for changes in TAAS. 

 Questionnaires were sent to the teachers and administrators of the target schools 

to be answered and returned anonymously, except for a record of which school the 

response came from and whether the response was from a teacher or administrator. 

The instrument is a survey, which includes twenty-six items developed to 

determine teachers’ and administrators’ level of knowledge about TAAS and their 

attitudes regarding its purpose and usefulness in improving educational quality. 

Education professionals familiar with both the TAAS and Texas curriculum have 

validated the survey for content through a review. The statements were submitted to 

college professors, school administrators, teachers, and secondary school department 

heads for review and comment regarding the content of the statements and the 

construction of the survey. Adjustments were made in wording and format based on the 

comments received. 

Procedures for Data Collection 

The sample was constructed from a list containing schools rated as Exemplary 

and Low Performing that was obtained from the Texas Education Agency. Exemplary 

schools were first selected and then matched to Low Performing schools that are in the 

same Comparable Improvement group. Comparable Improvement groups are established 

by TEA based on a set of criteria that matches schools by similar student population. The 

criteria involved determining the  forty schools most like the target school based on the 
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population criteria of percent: economically disadvantaged, white, Hispanic, African 

American, Limited English Proficient, and percent mobility (TEA, 1998). 

A survey questionnaire was developed for teachers and administrators. Approval 

was received from the University of North Texas Committee for Human Subjects to 

administer the survey. Permission was also received from the superintendents or their 

designees to administer the surveys in their districts. Sample letters to the Committee and 

to the superintendents are included in the Appendicies. When permission was received 

the surveys were sent to the principal of each school with instructions about how the 

surveys were to be distributed, completed and collected. The surveys were precoded with 

information to identify the campus and whether the respondent was a teacher or 

administrator.  A self-addressed stamped envelope was provided for return of the surveys.  

Once the surveys were returned they were scanned into a computer database to 

allow for analysis of the data. 

Analysis of Data 

The One Way Analysis of Variance (ANOVA) chosen for this study allowed the 

researcher to examine a relationship between teacher's and administrator's knowledge and 

attitudes regarding the TAAS, and student's success as measured by the respective 

schools accountability ratings. Descriptive statistical analysis yielded the mean, median 

and standard deviation for both the teacher's and administrator's knowledge and attitudes 

concerning the TAAS and responses from teachers and administrators grouped by TEA 

accountability rating. A series of ANOVA were performed to determine if there was a 

significant variance between teacher and administrator knowledge and attitudes. ANOVA 
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was also used to determine variances that existed regarding TAAS as related to their 

respective campus performance as measured by the state accountability system. A .05 

level of significance (p<.05) was used to determine whether a statistically significant 

variance existed. A descriptive statistical analysis was employed to find the mean, 

median, and standard deviation of the responses to the questionnaire. 
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CHAPTER IV 
 
 

RESULTS AND DISCUSSION 

This chapter reports the findings of the research and reports the data derived from 

survey questionnaires distributed to teachers and administrators at a selected group of 

Texas schools. The survey items are designed to assess the knowledge of the Texas 

Assessment of Academic Skills (TAAS) and the attitudes toward TAAS possessed by 

teachers and administrators. Teachers and administrators from both exemplary and low 

performing schools were surveyed. The survey instruments presented to teachers and 

administrators contained slightly different wording to make the items appropriate to the 

job role without changing the meaning of the item (Appendix A). The purpose of this 

study was to determine if there are differences in knowledge and attitude regarding 

TAAS between teachers and administrators, and by comparing responses from teachers 

and administrators of exemplary and low performing schools, to determine if the level of 

knowledge possessed and the attitude of the respondents is related to student 

performance.  

Each respondent completed a twenty-six-item survey designed to determine level 

of knowledge and attitude regarding TAAS. Teachers and administrators were asked to 

rate items on a one to five scale. The response choices were strongly agree, agree, 

neutral, disagree, strongly disagree with the item statements. The response strongly agree 

was assigned the value of one and strongly disagree assigned the value of five. The items 
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were constructed such that the direction of response indicated the level of knowledge or 

whether attitude was positive or negative.  

The following are the research questions that were addressed: 

1. To what extent do teachers and administrators possess different levels of 

knowledge regarding TAAS, and different attitudes toward TAAS about its 

purpose and usefulness? 

2. Are differences in teacher and administrator knowledge of TAAS related to 

student performance? 

3. Are differences in teacher and administrator attitude toward TAAS related to 

student performance? 

Results 

Each item was analyzed using One Way Analysis of Variance (ANOVA) to 

determine if variances in responses between teachers' and administrators' and respondents 

from low performing and exemplary schools were significant. The significance level was 

set at .05 (p<.05). ANOVA tests for the null hypothesis that several independent 

population means are equal. The confidence interval selected was 95%. Items were also 

analyzed to determine the Mean, Median, and Standard Deviation for each grouping of 

responses, including teachers, administrators, and teachers and administrators of both 

exemplary and low performing schools. Table 1 shows the descriptive statistics for each 

item in the survey. For example, the teachers' mean score of 2.43 for item one indicates 

that teachers were more in agreement with the statement than were the administrators 

whose mean score was 2.50. The responses for this item indicate a higher level of 

knowledge on the part of the teachers. The significance of this result will be explained in 

greater detail later in the paper.
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Table 1 Summary Descriptive Statistics 

Responses from teachers, administrators, exemplary schools, and low performing schools 
(Information in parenthesis is adjusted wording for the administrator survey) 
 
Question N Mean Median Std. Dev. 
1. The purpose of TAAS is to determine student mastery of the required curriculum. 
Teacher 150 2.43 2.0 1.20 
Administrator 16 2.50 2.0 1.21 
Exemplary 65 2.41 2.0 1.22 
Low-Performing 100 2.46 2.0 1.18  
2. TAAS is a useful tool to help determine student strengths and/or weaknesses regarding 
the required curriculum. 
Teacher 150 3.17 3.0 1.24 
Administrator 16 3.63 4.0 .89 
Exemplary 65 3.26 4.0 1.31 
Low-Performing 100 3.17 3.0 1.15 
3. TAAS is a minimum skills test.  
Teacher 145 2.31 2.0 1.10 
Administrator 17 2.59 2.0 1.06 
Exemplary 62 2.26 2.0 1.12 
Low-Performing 99 2.37 2.0 1.07 
4. The use of TAAS as an assessment tool has caused improvement in the curriculum.  
Teacher 150 3.16 3.0 1.12 
Administrator 17 2.53 2.0 1.18 
Exemplary 65 2.92 3.0 1.15 
Low-Performing 101 3.20 3.0 1.12 
5. The use of TAAS as an assessment tool has caused a positive change in instructional 
activities in my classroom (building).  
Teacher 150 2.61 3.0 1.03 
Administrator 16 3.69 4.0 1.14 
Exemplary 65 2.80 3.0 1.08 
Low-Performing 100 2.66 3.0 1.09 
6. Student performance in areas tested by TAAS has improved while TAAS has been 
administered. 
Teacher 142 3.46 4.0 .96 
Administrator 17 3.76 4.0 .75 
Exemplary 62 3.79 4.0 .93 
Low-Performing 96 3.32 3.5 .90 
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Table 1 Summary Descriptive Statistics continued 
 
Responses from teachers, administrators, exemplary schools, and low performing schools 
(Information in parenthesis is adjusted wording for the administrator survey) 
 
Question N Mean Median Std. Dev. 
7. Students are better prepared to succeed at the next level as a result of preparing for 
TAAS.  
Teacher 146 3.10 3.0 1.01 
Administrator 16 2.56 2.0 .89 
Exemplary 64 2.94 3.0 1.05 
Low-Performing 97 3.14 3.0 .96 
8. TAAS preparation consumes too much time. 
Teacher 147 2.01 2.0 1.00 
Administrator 17 2.88 3.0 1.05 
Exemplary 64 2.03 2.0 1.01 
Low-Performing 99 2.14 2.0 1.07 
9. The emphasis on TAAS detracts from other, more important, curriculum content. 
Teacher 147 2.15 2.0 1.04 
Administrator 16 2.75 3.0 1.13 
Exemplary 65 2.15 2.0 1.09 
Low-Performing 97 2.25 2.0 1.04 
10. Students who do well on TAAS have the skills to succeed at the next level. 
Teacher 145 2.77 3.0 .94 
Administrator 17 2.53 2.0 1.01 
Exemplary 63 2.86 3.0 1.06 
Low-Performing 98 2.68 3.0 .87 
11. The primary purpose of TAAS is to rate the performance of schools. 
Teacher 147 2.18 2.0 1.15  
Administrator 17 2.29 2.0 1.10 
Exemplary 63 2.06 2.0 1.15 
Low-Performing 100 2.29 2.0 1.14 
12. TAAS was developed to provide an accurate measure of student performance in 
specific curricular areas.  
Teacher 148 3.50 4.0 .91 
Administrator 16 3.19 3.50 .98 
Exemplary 65 3.57 4.0 1.00 
Low-Performing 98 3.40 4.0 .87 
13. TAAS should be continued as is.  
Teacher 149 2.32 2.0 1.00 
Administrator 17 2.47 2.0 .94 
Exemplary 64 2.47 2.0 .91 
Low-Performing 101 2.27 2.0 1.04 
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Table 1 Summary Descriptive Statistics continued 
 
Responses from teachers, administrators, exemplary schools, and low performing schools 
(Information in parenthesis is adjusted wording for the administrator survey) 
 
Question N Mean Median Std. Dev. 
14. TAAS should be continued in an expanded, more rigorous form. 
Teacher 146 3.73 4.0 1.10 
Administrator 17 3.59 4.0 .87  
Exemplary 65 3.69 4.0 1.06 
Low-Performing 97 3.73 4.0 1.09 
15. TAAS should be replaced with a different test. 
Teacher 146 2.84 3.0 1.06 
Administrator 17 2.65 2.0 .93 
Exemplary 63 2.83 3.0 1.07 
Low-Performing 99 2.82 3.0 1.03 
16. TAAS should be abandoned and testing become the responsibility of the local district. 
Teacher 150 3.08 3.0 1.16 
Administrator 17 3.12 3.0 1.17 
Exemplary 65 2.92 3.0 1.15 
Low-Performing 101 3.18 3.0 1.16 
17. TAAS is useful as a tool to determine the success of a school. 
Teacher 150 3.52 4.0 1.02  
Administrator 17 3.00 3.0 1.00 
Exemplary 65 3.29 3.0 1.00 
Low-Performing 101 3.57 4.0 1.04 
18. Student results on TAAS are useful in designing curriculum.  
Teacher 147 3.05 3.0 .98 
Administrator 16 2.19 2.0 .83 
Exemplary 65 2.88 3.0 1.00 
Low-Performing 97 3.04 3.0 1.01 
19. Student results on TAAS are useful in designing classroom activities. 
Teacher 148 3.07 3.0 1.00 
Administrator 17 2.24 2.0 .90 
Exemplary 63 3.35 3.0 .85 
Low-Performing 99 2.99 3.0 1.01 
20.TAAS is the same type of test as Iowa Test of Basic Skills or Metropolitan 
Achievement Test. 
Teacher 148 3.42 3.0 .83 
Administrator 17 3.59 4.0 .87 
Exemplary 63 3.35 3.0 .85 
Low-Performing 101 3.49 3.0 .83 
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Table 1 Summary Descriptive Statistics continued 
 
Responses from teachers, administrators, exemplary schools, and low performing schools 
(Information in parenthesis is adjusted wording for the administrator survey) 
 
Question N Mean Median Std. Dev. 
21. TAAS results are used to assess the need for curriculum revision. 
Teacher 148 2.76 3.0 .97 
Administrator 16 2.75 2.0 1.00 
Exemplary 63 2.62 2.0 .92 
Low-Performing 100 2.84 3.0 .99 
22. TAAS has caused curriculum to become too narrowly focused on TAAS objectives. 
Teacher 148 1.76 2.0 .87 
Administrator 17 2.82 2.0 1.19  
Exemplary 64 1.73 1.00 .96 
Low-Performing 100 1.96 2.0 .95 
23. Worksheets are an effective means of preparing students for TAAS. 
Teacher 149 2.78 3.0 1.13 
Administrator 17 2.00 2.0 .87 
Exemplary 64 3.08 3.0 1.13 
Low-Performing 101 2.47 2.0 1.07 
24. TAAS has caused me (my teachers) to be more creative in developing classroom 
activities. 
Teacher 150 3.51 4.0 1.07 
Administrator 17 3.24 3.0 .66 
Exemplary 65 3.54 4.0 1.16 
Low-Performing 101 3.45 3.0 .95 
25. I feel that TAAS is an accurate measure of my students' abilities. 
Teacher 149 3.87 4.0 .87 
Administrator 17 3.59 4.0 1.00 
Exemplary 65 3.75 4.0 .98 
Low-Performing 100 3.90 4.0 .82 
26. TAAS should be replaced by a national achievement test. 
Teacher 150 3.15 3.0 1.25 
Administrator 17 3.82 4.0 1.13 
Exemplary 65 3.11 3.0 1.37 
Low-Performing 101 3.28 3.0 1.18 



 30

After performing an ANOVA on the survey items and analyzing teacher and 

administrator responses, eleven of the twenty-six survey items measuring knowledge or 

attitude showed a significant variance. By examining the mean scores for each item for 

which the ANOVA shows significance, it is possible to determine whether teachers or 

administrators are more or less knowledgeable about TAAS, and whether teachers or 

administrators are more positive or more negative toward TAAS.  

 Based on the analysis of the items designed to assess knowledge, one of the eight 

items designed to measure knowledge showed a variance significant at the .05 (p< .05) 

level. The one item that demonstrated significant variance related to knowledge is listed 

below and has a p value of .007. 

Table 2 
Summary ANOVA Table  
Teachers and Administrators Knowledge 
 
23. Worksheets are an effective means of preparing students for TAAS. 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 9.248 1 9.248 7.520 .007 
Within Groups 201.691 164 1.230    
Total 210.940 165 
 

On this item teachers demonstrated a higher level of knowledge based on the their 

lower level of agreement with the item statement. Teachers' do not indicate disagreement 

with the item, only a lower level of agreement. 

Table 3 Descriptive Statistics 
Teachers and Administrators Knowledge 
 
Question N Mean Median Std. Dev. 
23. Worksheets are an effective means of preparing students for TAAS. 
Teacher 149 2.78 3.0 1.13 
Administrator 17 2.00 2.0 .87 
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Of the eighteen items designed to assess attitude toward TAAS, there were ten 

that demonstrated a variance significant at the .05 (p< .05) level. 

Table 4 
Summary ANOVA Table  
Teachers and Administrators Attitude 
 
4. The use of TAAS as an assessment tool has caused improvement in the curriculum. 

Source  Sum of Squares df Mean Square F Sig. 
Between Groups 6.072 1 6.072 4.807 .030 
Within Groups 208.395 165 1.263    
Total 214.467 166  
 
5. The use of TAAS as an assessment tool has caused a positive change in instructional 

activities in my classroom (building). 

Source  Sum of Squares df Mean Square F Sig. 
Between Groups 16.890 1 16.890 15.629 .0001 
Within Groups 177.231 164 1.081    
Total 194.120 165  
 
7. Students are better prepared to succeed at the next level as a result of preparing for 

TAAS. 

Source  Sum of Squares df Mean Square F Sig. 
Between Groups 4.209 1 4.209 4.224 .041 
Within Groups 159.396 160 .996    
Total 163.605 161  
 
8. TAAS preparation consumes too much time. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 11.681 1 11.681 11.486 .001 
Within Groups 164.758 162 1.017    
Total 176.439 163  
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Table 4 
Summary ANOVA Table continued  
Teachers and Administrators Attitude 
 
9. The emphasis on TAAS detracts from other, more important, curriculum content. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 5.200 1 5.200 4.765 .030 
Within Groups 175.707 161 1.091    
Total 180.908 162  
 
17. TAAS is useful as a tool to determine the success of a school. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 4.129 1 4.129 3.974 .048 
Within Groups 171.440 165 1.039    
Total 175.569 166  
 
18. Student results on TAAS are useful in designing curriculum. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 10.844 1 10.844 11.486 .001 
Within Groups 152.002 161 .944    
Total 162.847 162  
 
19. Student results on TAAS are useful in designing classroom activities. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 10.735 1 10.735 10.988 .001 
Within Groups 159.241 163 .977    
Total 169.976 164  
 
22. TAAS has caused curriculum to become too narrowly focused on TAAS objectives. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 17.134 1 17.134 20.968 .0001 
Within Groups 133.194 163 .817    
Total 150.327 164 
 



 33

Table 4 
Summary ANOVA Table continued 
Teachers and Administrators Attitude 
 
26. TAAS should be replaced by a national achievement test. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 6.996 1 6.996 4.558 .034 
Within Groups 253.244 165 1.535    
Total 260.240 166 

 

Teachers, as indicated by their higher level of agreement with the item statement, 
were more positive toward TAAS only on item number five as indicated in Table 5.  
 
Table 5 Descriptive Statistics 
Teachers and Administrators Attitude-Teachers' Positive Response 
 
Question N Mean Median Std. Dev. 
5. The use of TAAS as an assessment tool has caused a positive change in instructional 
activities in my classroom (building).  
Teacher 150 2.61 3.0 1.03 
Administrator 16 3.69 4.0 1.14 
 
Administrators were more positive toward TAAS on nine of the items as indicated in 

Table 6, which follows. 

 
Table 6 Descriptive Statistics 
Teachers and Administrators Attitude-Administrators' Positive Responses 
 
Question N Mean Median Std. Dev. 
4. The use of TAAS as an assessment tool has caused improvement in the curriculum.  
Teacher 150 3.16 3.0 1.12 
Administrator 17 2.53 2.0 1.18 
7. Students are better prepared to succeed at the next level as a result of preparing for 
TAAS.  
Teacher 146 3.10 3.0 1.01 
Administrator 16 2.56 2.0 .89 
8. TAAS preparation consumes too much time. 
Teacher 147 2.01 2.0 1.00 
Administrator 17 2.88 3.0 1.05 
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Table 6 Descriptive Statistics continued 
Teachers and Administrators Attitude 
 
Question N Mean Median Std. Dev. 
9. The emphasis on TAAS detracts from other, more important, curriculum content. 
Teacher 147 2.15 2.0 1.04 
Administrator 16 2.75 3.0 1.13 
17. TAAS is useful as a tool to determine the success of a school. 
Teacher 150 3.52 4.0 1.02  
Administrator 17 3.0 3.0 1.00 
18. Student results on TAAS are useful in designing curriculum.  
Teacher 147 3.05 3.0 .98 
Administrator 16 2.19 2.0 .83 
19. Student results on TAAS are useful in designing classroom activities. 
Teacher 148 3.07 3.0 1.00 
Administrator 17 2.24 2.0 .90 
22. TAAS has caused curriculum to become too narrowly focused on TAAS objectives. 
Teacher 148 1.76 2.0 .87 
Administrator 17 2.82 2.0 1.19 
26. TAAS should be replaced by a national achievement test. 
Teacher 150 3.15 3.0 1.25 
Administrator 17 3.82 4.0 1.13 
 

Items eight, nine, twenty-two, and twenty-six were worded such that a response 

that shows agreement indicates a negative attitude. Therefore, the higher the Mean score 

the more positive the attitude for these four items. 

Based on the ANOVA performed on the items, there were no other items from the 

survey that measured teacher and administrator knowledge or attitude regarding TAAS 

that were significant.  

 To determine whether teachers' and administrators' knowledge and attitude 

regarding TAAS might be related to student success, this study also examined teacher 

and administrator knowledge and attitude regarding TAAS in Texas Education Agency 

(TEA) designated exemplary and low performing schools. As described earlier, TAAS is 
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a major component of the TEA accountability system. Schools that are low performing 

have less than forty-five percent passing rate on the reading, mathematics and writing 

sections of TAAS.  Exemplary schools must have a ninety- percent or higher passing rate 

on the reading, mathematics and writing sections of TAAS. Descriptive statistics for 

these responses are found in Table 1.  

 An Analysis of Variance (ANOVA) technique was performed on the responses to 

the survey items grouped by the school's TEA-assigned accountability rating of either 

exemplary or low performing. The ratings were assigned by TEA based on student 

performance on TAAS by all students and each applicable sub population, attendance, 

and dropouts, with student performance on TAAS being the most heavily weighted 

factor. There were eight items on the survey designed to measure knowledge of TAAS 

and eighteen items designed to measure attitude toward TAAS. Of the items designed to 

measure knowledge, two showed a variance significant at the .05 (p< .05) level.  

6. Student performance in areas tested by TAAS has improved while TAAS has 

been administered. (p = .002) 

 23. Worksheets are an effective means of preparing students for TAAS. (p = .001) 

Table 7 shows the summary ANOVA tables for the survey items designed to measure 

knowledge that indicate significance for exemplary and low performing schools. 
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Table 7 
Summary ANOVA Table 
Exemplary and Low Performing Schools 

6. Student performance in areas tested by TAAS has improved while TAAS has been 
administered. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 8.230 1 8.230 9.932 .002 
Within Groups 129.264 156 .829    
Total 137.494 157 
23. Worksheets are an effective means of preparing students for TAAS. 
 
Source  Sum of Squares df Mean Square F Sig. 
Between Groups 14.710 1 14.710 12.250 .001 
Within Groups 195.738 163 1.201    
Total 210.448 164 
 

 Examination of the results of the ANOVA and the comparison of the mean scores 

indicate that respondents from low performing schools were more knowledgeable than 

respondents from exemplary schools regarding TAAS on item six.  

The lower Mean Score of the low performing schools indicates a higher level of 

agreement with the survey item, and therefore, greater knowledge on the item.  

Item twenty-three, the other item regarding knowledge of TAAS that showed 

significance, indicated that respondents from exemplary schools were more 

knowledgeable about this item than respondents from low performing schools.  
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Table 8 Descriptive Statistics 
Exemplary and Low Performing Schools Knowledge 
 
Question N Mean Median Std. Dev. 
6. Student performance in areas tested by TAAS has improved while TAAS has been 
administered. 
Exemplary 62 3.79 4.0 .93 
Low-Performing 96 3.32 3.5 .90 
23. Worksheets are an effective means of preparing students for TAAS. 
Exemplary 64 3.08 3.0 1.13 
Low-Performing 101 2.47 2.0 1.07 
 

Because of the wording of this item, the higher Mean Score for exemplary schools 

indicates a higher level of agreement with the item, therefore a greater knowledge of 

TAAS. 

Results of the ANOVA analyzing responses from exemplary and low performing 

schools show that none of the items designed to measure attitude toward TAAS showed 

variance significant at the .05 (p< .05) level. 

Discussion of Findings 

 It is interesting in reviewing the findings that the results do not bear out what 

seem to be reasonable conclusions. There is no significant difference in knowledge 

between teachers and administrators. This may be due to the very high level of interest 

and involvement required by both teachers and administrators because of the pressures of 

the state accountability system. It may also be because administrators were previously 

classroom teachers and became knowledgeable of TAAS because of prior teaching 

responsibilities.  

Evidence that teachers are more negative toward TAAS than administrators seems 

to indicate that teachers, by being more closely associated with TAAS on a daily basis 
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than administrators, may feel more pressure and thus respond more negatively. Teachers 

are better able to see the effects of TAAS on individual students, and therefore may be 

more sympathetic to students' reactions to the test and its pressures. Teachers in this study 

agreed with Barry Price, a professor at Tarleton State University when he stated that 

"teacher preparation time takes time away from broader, more critical thinking that is not 

necessarily reflected on the TAAS test (Stanton, 1998, http). 

The use of responses from exemplary and low performing schools was intended to 

show if differences in student success could be attributed to differences in the knowledge 

or attitude of the teachers and administrators from these campuses. The findings in this 

study do not support such a relationship. While responses from low performing schools 

indicates a higher level of knowledge on only two items; this does not provide sufficient 

evidence to draw a valid conclusion. TAAS is so visible and so important to teachers, 

administrators and school districts, that levels of knowledge about the test are not 

significantly different even across widely varying levels of success.  

 That there was no significant difference between respondents in exemplary and 

low performing schools related to attitude was surprising. A logical assumption would be 

that teachers and administrators in low performing schools would have a much more 

negative attitude than teachers and administrators in exemplary schools. This could be 

expected because of the frustration that might be assumed to be associated with efforts to 

improve a low performing school. While responses to attitude items were generally in the 

neutral to slightly negative range, the distinct differences that were expected did not 

appear. Once again it appears that there is consistency between the groups even as it 
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relates to attitude. Statements such as those made by Kerri Hatchett that "… TAAS is a 

disaster" (Fikac, 1997, http) cannot be validated in this study. 

 A 1997 study in Texas, found that administrators felt that the ability to focus and 

align curriculum using and efficient measurement system had a positive effect in their 

schools. Teachers, however, felt that the test detrimentally narrowed their curriculum 

(Hampton, 1997). The findings of this paper support the results of that 1997 study. Mean 

scores for items four, and eighteen support the results of the Hampton study regarding 

curriculum. Item four states that the use of TAAS as an assessment tool has caused 

improvement in the curriculum. Administrators indicated agreement with this item 

significantly more than did teachers (Administrators' Mean = 2.53, Teachers' Mean = 

3.16), with the lower Mean indicating a higher level of agreement.  

Item eighteen states that student results on TAAS are useful in designing 

curriculum. Once again, administrators indicated a higher level of agreement than did 

teachers (Administrators' Mean = 2.19, Teachers' Mean = 3.05), with the lower Mean 

indicating a higher level of agreement.  Item twenty-two supports the results of the 

Hampton study regarding narrowing of the curriculum. Item twenty-two states TAAS has 

caused curriculum to become too narrowly focused on TAAS objectives. Responses to 

this item indicate that teachers agree with the statement more strongly than did the 

administrators (Teachers' Mean = 1.76, Administrator' Mean = 2.82). The lower Mean 

indicates a higher level of agreement with the statement. 
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CHAPTER V 
 
 

SUMMARY, CONCLUSIONS, AND SUGGESTIONS  

FOR FURTHER RESEARCH 

 
 The purpose of this study was to determine the differences in knowledge and 

attitude between teachers and administrators regarding TAAS, and to attempt to 

determine if this difference has any relationship to student performance on TAAS exam.  

The sample of eight schools was obtained from a list containing schools rated as 

Exemplary and Low-Performing as designated by the Texas Education Agency (TEA). 

Four exemplary schools were first selected and then matched to four low performing 

schools that are in the same Comparable Improvement group. The Comparable 

Improvement grouping is established each year by the TEA based on the factors of 

ethnicity, economically disadvantaged, limited English proficient, and student mobility. 

The forty most similar campuses based on these criteria are designated as the Comparable 

Improvement group (TEA, 1997).  A survey questionnaire was developed for teachers 

and administrators. Several of the teacher survey items were modified slightly for the 

administrator survey to clarify differences for the two job roles. The surveys were pre-

coded with information to identify the campus and whether the respondent was a teacher 

or administrator, and whether the campus was exemplary or low performing. Once the 

surveys were returned they were scanned into a computer database to allow for analysis 

of the data. 
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Summary of Findings 

 The data were examined using Descriptive Statistics (Mean, Median, Mode, 

Standard Deviation) and Analysis of Variance (ANOVA). This analysis was done to 

determine if a significant variance existed between the responses of teachers and 

administrators and between exemplary and low-performing schools. The major findings 

from the analysis of the statistical data in this study are the following:  

Research Question One 

To what extent do teachers and administrators possess different levels of 

knowledge regarding TAAS, and different attitudes toward TAAS about its 

purpose and usefulness? 

 The analysis of this research question revealed that of the eight items on the 

survey questionnaire relating to knowledge, one item was significantly different at the .05 

(p < .05) level. That item was number twenty-three in the survey questionnaire. It states: 

 23. Worksheets are an effective means of preparing students for TAAS. 

The responses to this item indicate that teachers are more knowledgeable on this item. 

Because of the wording of this item, a higher mean score (Teachers' Mean = 2.78, 

Administrators' Mean = 2.00) indicates a lower level of agreement with the statement 

(which is considered false) and therefore is an indication of greater knowledge. As there 

were no other items related to knowledge that were significant, there is insufficient 

evidence to draw an accurate conclusion relating to the research question.  

 There were eighteen items designed to measure attitude. Of these items ten 

showed differences significant at the .05 (p < .05) level. Nine of these items indicated that 
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administrators possessed a more positive attitude toward TAAS than did the teachers. For 

items four, seventeen, eighteen, and nineteen, a more positive response is indicated by a 

lower Mean Score. On the remaining items, a higher Mean Score indicates a more 

positive response. The administrators were more positive on the following items: 

4. The use of TAAS as an assessment tool has caused improvement in the 

curriculum.  

Administrators showed a higher level of agreement (Mean = 2.53) on this item 

than did teachers (Mean = 3.16) This is an indication of a more positive attitude 

by administrators. Agreement with this item indicates a more positive attitude 

toward TAAS. 

7. Students are better prepared to succeed at the next level as a result of 

preparing for TAAS.  

Administrators showed a higher level of agreement (Mean = 2.56) on this item 

than did teachers (Mean = 3.10) This is an indication of a more positive attitude 

by administrators. Agreement with this item indicates a more positive attitude 

toward TAAS. 

8. TAAS preparation consumes too much time.  

Administrators showed a lower level of agreement (Mean = 2.88) on this item 

than did teachers (Mean = 2.01) This is an indication of a more positive attitude 

by administrators. A higher level of agreement with this item indicates a more 

negative attitude toward TAAS. 
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9. The emphasis on TAAS detracts from other, more important, curriculum 

content.  

Administrators showed a lower level of agreement (Mean = 2.75) on this item 

than did teachers (Mean = 2.15) This is an indication of a more positive attitude 

by administrators. A higher level of agreement with this item indicates a more 

negative attitude toward TAAS. 

17. TAAS is useful as a tool to determine the success of a school.  

Administrators showed a higher level of agreement (Mean = 3.0) on this item than 

did teachers (Mean = 3.52) This is an indication of a more positive attitude by 

administrators. A higher level of agreement with this item indicates a more 

positive attitude toward TAAS. 

18. Student results on TAAS are useful in designing curriculum.  

Administrators showed a higher level of agreement (Mean = 2.19) on this item 

than did teachers (Mean = 3.05) This is an indication of a more positive attitude 

by administrators. A higher level of agreement with this item indicates a more 

positive attitude toward TAAS. 

19. Student results on TAAS are useful in designing classroom activities.  

Administrators showed a higher level of agreement (Mean = 2.24) on this item 

than did teachers (Mean = 3.07) This is an indication of a more positive attitude 

by administrators. A higher level of agreement with this item indicates a more 

positive attitude toward TAAS. 
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22. TAAS has caused curriculum to become too narrowly focused on TAAS 

objectives. 

Administrators showed a lower level of agreement (Mean = 2.82) on this item 

than did teachers (Mean = 1.76) This is an indication of a more positive attitude 

by administrators. A higher level of agreement with this item indicates a more 

negative attitude toward TAAS. 

26. TAAS should be replaced by a national achievement test.  

Administrators showed a lower level of agreement (Mean = 3.82) on this item 

than did teachers (Mean = 3.15) This is an indication of a more positive attitude 

by administrators. A higher level of agreement with this item indicates a more 

negative attitude toward TAAS. 

Teachers indicated a more positive attitude on only one of the ten items that showed 

significance. Item five was worded slightly differently for administrators. The 

administrators' item requested a response based on their building, not the classroom. 

5. The use of TAAS as an assessment tool has caused a positive change in 

instructional activities in my classroom (building). 

Teachers showed a higher level of agreement (Mean = 2.61) on this item than did 

administrators (Mean = 3.69) This is an indication of a more positive attitude by 

teachers. A higher level of agreement with this item indicates a more positive 

attitude toward TAAS. 

Because administrators responded in a more positive manner than teachers on nine of the 

eighteen attitude items, and teachers were more positive on only one, it can be 
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determined that administrators demonstrated a more positive attitude toward TAAS than 

did the teachers.  

Research Question Two 

Are differences in teacher and administrator knowledge of TAAS related to 

student performance? 

The analysis of this research question revealed that there were significant differences at 

the .05 (p < .05) level in knowledge between exemplary and low performing schools on 

only two items in the survey. 

6. Student performance in areas tested by TAAS has improved while TAAS 

has been administered.  

Low performing schools showed a higher level of agreement (Mean = 3.32) on 

this item than did exemplary schools (Mean = 3.79) This is an indication of 

greater knowledge by low performing schools. A higher level of agreement with 

this item indicates greater knowledge of TAAS. 

23. Worksheets are an effective means of preparing students for TAAS.  

Exemplary schools showed a lower level of agreement (Mean = 3.08) on this item 

than did low performing schools (Mean = 2.47) This is an indication of greater 

knowledge by exemplary schools. A higher level of agreement with this item 

indicates less knowledge of TAAS. 

On item six, respondents from low performing schools demonstrated greater knowledge 

due to their responses being more in agreement with the item statement. Responses to 

item twenty-three indicated that teachers and administrators from exemplary schools 
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were more knowledgeable than teachers and administrators from low performing schools. 

As item twenty-three is considered to be a false statement, the higher mean score 

(Exemplary Mean = 3.08, Low Performing Mean = 2.47) of the respondents from the 

exemplary schools indicates greater knowledge. 

 Because only two items related to knowledge were significantly different when 

exemplary and low performing schools were compared, it cannot be determined from this 

information whether teacher and administrator knowledge is related to student 

performance.   

Research Question Three 

Are differences in teacher and administrator attitude toward TAAS related to 

student performance? 

When attitudes were compared between respondents from exemplary and low 

performing schools there were no items that were significantly different. Therefore, there 

is no evidence presented in this study that attitude of teachers or administrator is related 

to student performance as measured by TEA accountability ratings. 

Conclusions 

 This study attempted to determine what, if any differences there are in attitude 

and knowledge about TAAS based on responses from teachers and administrators from 

both exemplary and low performing schools.  

Based on the analysis of the research questions and the survey items individually, 

it appears that the data do not support strong conclusions relating to any of the research 

questions. Regarding teacher and administrator knowledge, only one item in the survey 
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showed a variance that was statistically significant. Because of this it cannot be 

determined that teacher or administrator knowledge is significantly different. In most 

cases whether an individual was an administrator or teacher, or whether they were from 

an exemplary or low performing school had little to do with their response. It appears 

from the analysis of the data that teachers and administrators possess a very similar level 

of knowledge of TAAS content, purpose, and use. Whether the teachers or administrators 

were from exemplary or low performing schools also made no appreciable difference in 

level of knowledge. There was, however, a difference related to job role regarding 

attitude possessed by teachers or administrators regarding TAAS. Administrators showed 

significantly more positive attitudes toward TAAS than did teachers.  

In conclusion:  

There is no evidence from this study that indicates that there are significant 

differences in knowledge between teachers and administrators regarding TAAS.  

There is evidence that administrators possess a more positive attitude toward 

TAAS than do teachers. 

There is no evidence presented in this study that differences in teacher or 

administrator knowledge are significantly related to student performance. 

Suggestions for Further Research 

It seems logical that there may be additional information that can be discovered 

regarding the impact of teacher and administrator attitude and student success on TAAS. 

The clearest evidence presented in this paper was related to administrator attitude toward 

TAAS. Further research is necessary to determine if there is a link between administrator 
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attitude and student performance. It should also be determined if administrator, or for that 

matter, teacher attitude drives student performance, or is a result of student performance. 

Implications go beyond the TAAS. Similar relationships, if they exist, could 

impact other standardized tests. If one of our primary tasks as educators is to prepare 

students to maximize their talents, then we are obliged to do that in the most effective and 

efficient way possible. If there are as yet undetermined relationships between knowledge 

and attitude possessed by teachers and administrators and student performance, we 

should seek to discover them. 
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APPENDIX A 
 

ADMINISTRATOR QUESTIONS 
 

 
Please answer the following questions based on the following scale: 
A = Strongly Agree, B = Agree, C = Neutral, D = Disagree, E = Strongly Disagree 
      
     
1. The purpose of TAAS is to determine student mastery A B C D E 
 of the required curriculum.  
 
2. TAAS is a useful tool to help determine student A B C D E 
 strengths and/or weaknesses regarding the required 
 curriculum.  
 
3. TAAS is a minimum skills test. A B C D E 
 
4. The use of TAAS as an assessment tool has caused A B C D E 
improvement in the curriculum.  
 
5. The use of TAAS as an assessment tool has caused  A B C D E 
a positive change in instructional activities in my  
building.  
 
6. Student performance in areas tested by TAAS has  A B C D E 
improved while TAAS has been administered.  
 
7. Students are better prepared to succeed at the next  A B C D E 
level as a result of preparing for TAAS.  
 
8. TAAS preparation consumes too much time. A B C D E 
 
9. The emphasis on TAAS detracts from other, more  A B C D E 
important, curriculum content.  
 
10. Students who do well on TAAS have the skills to  A B C D E 
succeed at the next level.  
 
11. The primary purpose of TAAS is to rate the  A B C D E  
performance of schools.  
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12. TAAS was developed to provide an accurate  A B C D E 
measure of student performance in specific curricular  
areas.  
 
13. TAAS should be continued as is. A B C D E 
 
14. TAAS should be continued in an expanded, more  A B C D E 
rigorous form.  
 
15. TAAS should be replaced with a different test. A B C D E 
 
16. TAAS should be abandoned and testing become  A B C D E 
the responsibility of the local district.  
 
17. TAAS is useful as a tool to determine the success  A B C D E 
of a school.  
 
18. Student results on TAAS are useful in designing curriculum.   A B C D E 
 
19. Student results on TAAS are useful in designing  A B C D E 
classroom activities.  
 
20.TAAS is the same type of test as Iowa Test of Basic  A B C D E 
Skills (ITBS) or Metropolitan Achievement Test (MAT 7).  
 
21. TAAS results are used to assess the need for  A B C D E 
curriculum revision.  
 
22. TAAS has caused curriculum to become too  A B C D E 
narrowly focused on TAAS objectives.  
 
23. Worksheets are an effective means of preparing  A B C D E 
students for TAAS.  
24. TAAS has caused my teachers to be more creative  A B C D E 
in developing classroom activities.  
 
25. I feel that TAAS is an accurate measure of my  A B C D E 
students' abilities.  
 
26. TAAS should be replaced by a national  A B C D E 
achievement test.  
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APPENDIX B 
 

TEACHER QUESTIONS 
 

 
Please answer the following questions based on the following scale: 
A = Strongly Agree, B = Agree, C = Neutral, D = Disagree, E = Strongly Disagree 
      
     
1. The purpose of TAAS is to determine student mastery A B C D E 
 of the required curriculum.  
 
2. TAAS is a useful tool to help determine student A B C D E 
 strengths and/or weaknesses regarding the required 
 curriculum.  
 
3. TAAS is a minimum skills test. A B C D E 
 
4. The use of TAAS as an assessment tool has caused A B C D E 
improvement in the curriculum.  
 
5. The use of TAAS as an assessment tool has caused  A B C D E 
a positive change in instructional activities in my  
classroom.  
 
6. Student performance in areas tested by TAAS has  A B C D E 
improved while TAAS has been administered.  
 
7. Students are better prepared to succeed at the next  A B C D E 
level as a result of preparing for TAAS.  
 
8. TAAS preparation consumes too much time. A B C D E 
 
9. The emphasis on TAAS detracts from other, more  A B C D E 
important, curriculum content.  
 
10. Students who do well on TAAS have the skills to  A B C D E 
succeed at the next level.  
 
11. The primary purpose of TAAS is to rate the  A B C D E  
performance of schools.  
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12. TAAS was developed to provide an accurate  A B C D E 
measure of student performance in specific curricular areas.   
 
13. TAAS should be continued as is. A B C D E 
 
14. TAAS should be continued in an expanded, more  A B C D E 
rigorous form.  
 
15. TAAS should be replaced with a different test. A B C D E 
 
16. TAAS should be abandoned and testing become  A B C D E 
the responsibility of the local district.  
 
17. TAAS is useful as a tool to determine the success  A B C D E 
of a school.  
 
18. Student results on TAAS are useful in designing curriculum.   A B C D E 
 
19. Student results on TAAS are useful in designing  A B C D E 
classroom activities.  
 
20.TAAS is the same type of test as Iowa Test of Basic  A B C D E 
Skills (ITBS) or Metropolitan Achievement Test (MAT 7).  
 
21. TAAS results are used to assess the need for  A B C D E 
curriculum revision.  
 
22. TAAS has caused curriculum to become too  A B C D E 
narrowly focused on TAAS objectives.  
 
23. Worksheets are an effective means of preparing  A B C D E 
students for TAAS.  
 
24. TAAS has caused me to be more creative  A B C D E 
in developing classroom activities.  
 
25. I feel that TAAS is an accurate measure of my  A B C D E 
students' abilities.  
 
26. TAAS should be replaced by a national  A B C D E 
achievement test.  
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APPENDIX C 
LETTER TO SUPERINTENDENTS 

 
October, 2000 
 
 
Dear, 
 

My name is Bill Newton. I am currently completing a Doctorate in Curriculum and 

Instruction at the University of North Texas. In order to collect data for my dissertation, I 

am surveying schools across the state regarding individual teacher and administrator 

perception and knowledge of the TAAS. This study is being conducted under the 

supervision of Dr. Robert Bane of the University of North Texas. 

 

I am conducting the survey to see if there are relationships between teacher and 

administrator perceptions about, and knowledge of TAAS, and whether there is a 

relationship between student performance and perceptions and knowledge. I am required 

to provide you with information regarding the possible effects of the study on the 

subjects. Because of the nature of the study, there will be no risk to the subjects. The 

study will focus on information regarding teacher and administrator perception and 

knowledge about the TAAS test. Survey information will be compiled, and combined 

with research of available literature to attempt to determine if a relationship exists 

between perception about TAAS and knowledge about TAAS and if a relationship exists 

concerning student performance. 

I must have your permission to survey members of your staff at _____ School. The 

survey will follow in a later mailing, and takes only a few minutes to complete. Please 
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sign in the designated area on this letter and return it to me in the self-addressed envelope 

that is included. If you have any questions or need further information, please call me at 

817-337-7533 or 817-431-9064. You may also call Dr. Robert Bane, University of North 

Texas, College of Education (940) 565-2926. 

 
Thank you in advance for assisting a colleague in an important effort. 
 
 
Sincerely,  
 
 
Bill Newton 
 
I agree to allow staff of ____ School to voluntarily complete the above-described survey. 
 
__________________________________________ 
Superintendent,  
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APPENDIX D 
LETTER TO TEACHERS AND ADMINISTRATORS 

 
 

 
Dear Teacher/Administrator,  
 
My name is William (Bill) F. Newton, and I am conducting a survey to gather 

information for my dissertation to see if there are relationships between teacher and 

administrator perceptions about, and knowledge of TAAS, and whether there is a 

relationship between student performance and perceptions and knowledge. I am required 

to provide you with information regarding the possible effects of the study on the subjects 

(you). Because of the nature of the study, there will be no risk to the subjects. The study 

will focus on information regarding teacher and administrator perception and knowledge 

about the TAAS test. Survey information will be compiled, and combined with research 

of available literature to attempt to determine if a relationship exists between perception 

about TAAS and knowledge about TAAS and if a relationship exists concerning student 

performance. Thank you in advance for completing the survey, I know your time is very 

precious. I will be happy to send you a summary of the results after they are compiled. 

Please indicate on the back of the scan form that you would like the information and 

include an address for mailing. Thank you once again for participating. The following 

information is to describe to you the guidelines that I will follow in conducting the 

survey. 

 

Title of Study:  An Investigation of the Relationships Between Teacher and 
Administrator Knowledge and Perception of the Texas 
assessment of Academic Skills and Student Performance  
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Principal Investigator:  William Frazier Newton 

 

Faculty Advisor:  Dr. Robert Bane, University of North Texas, College of 

Education (940) 565-2926 

 

This research study has been reviewed and approved by the UNT Committee for 

Protection of Human Subjects (940) 565-3940. 

 

 

Research Subjects Rights: Please read the following information. 

 

The study has been explained (by letter) to me and I know I have the opportunity to ask 

and receive answers to any questions I may have. I have been notified of any risks 

involved in the study. 

 

I understand that I do not have to take part in the study, and my refusal to participate will 

involve no penalty or loss of rights to which I am entitled. I also understand that I can 

withdraw from participation at any time. 
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In case there are any problems or questions, I may call William (Bill) F. Newton at 817-

337-7533 or 817-431-9064, or Dr. Robert Bane, University of North Texas, College of 

Education (940) 565-2926. 

 

I understand my rights as a research subject, and I voluntarily consent to participate in 

this study. 

 
Thank you for your assistance. 
 
Sincerely, 
 
 
Bill Newton
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APPENDIX E 

LETTER TO PRINCIPALS 
 
 

November, 2000 
 
Dear Principal, 
 

Thank you for assisting me with this survey. It has been approved by your 

Superintendent. I want this to be as convenient as possible for you and your staff. 

Included in the envelope are letters of introduction and two different surveys along with a 

self-addressed stamped envelope for return of the surveys. The larger group is for 

teachers and has the title Teacher Survey. The smaller group is for your administrators 

and is titled Administrator Survey. Please provide this to each of your teachers in any 

grade that tests with TAAS. Please instruct them to return it to you (or your secretary) 

within five days. Please do the same with administrators on your campus including 

yourself. Place the completed surveys in the envelope provided and mail to me as soon as 

possible. I am working on a very short deadline to complete my data collection for 

completion of my dissertation. Please contact me if you have questions or need additional 

surveys or other information. 

 
Thank you once again for you assistance. 
 
 
Bill Newton 
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APPENDIX F 
SURVEY INSTRUCTIONS TO PRINCIPALS 

 
 
 

November, 2000 
 
Dear Principal, 
 

Thank you for assisting me with this survey. It has been approved by your 

Superintendent. I want this to be as convenient as possible for you and your staff. 

Included in the envelope are letters of introduction and two different surveys along with a 

self-addressed stamped envelope for return of the surveys. The larger group is for 

teachers and has the title Teacher Survey. The smaller group is for your administrators 

and is titled Administrator Survey. Please provide this to each of your teachers in any 

grade that tests with TAAS. Please instruct them to return it to you (or your secretary) 

within five days. Please do the same with administrators on your campus including 

yourself. Place the completed surveys in the envelope provided and mail to me as soon as 

possible. I am working on a very short deadline to complete my data collection for 

completion of my dissertation. Please contact me if you have questions or need additional 

surveys or other information. 

 
Thank you once again for you assistance. 
 
 
Bill Newton 
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