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CHAPTER I
INTRODUCTION

The Problem and Its Purposes

The problem, thet of studying the codes of thirteen
other ststes and, in addition, the codes of Texas and the
National Educetion Association, was selected besause of
the realization that a very small per cent of the teaching
profession knows of the existence of sueh codes and a
still smaller per cent knows anything at £ll of the content
of the codes. The problem has two purposes: (1) to meke
an eveluastion of the codes in the study on the basis of
formulation, time spent in formulating, revision, enforce-
ment, and dissemingtion; and (2) to meke an analytical

study of the content of the eodes,

Background of the Problem
Teachers have been organizing for more than & qugrter
of a century in an effort to meet their professionsl prob-
lems more effectively. Ilocal, state, and netional organi-
zations have grown out of this sense of need. These organ-
izations hsve attempted to define the duties end obliga~

tions of the teaching profession toward the puplls, toward

1
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soclety, and toward each other., These efforts hsve re-
sulted in codes of ethics of state and national seepe.l

The teaching profession has been slower in sdopting
codes of ethics than other professions and there are cer-
tain lessons for educators in the experience of organiza-
tion of these professions in formlating their codes. Con-
trary to popular beéllef, written codes of ethies are not
of recent origin, for the Oath of Hippoerates dates back
to the fourth century B. C. The American Medleal Assoeia-
tion, whose first code of ethics was adopted in 1848, em-
bodles in its principles the medical ethics and idesls of
Hippocrates &s expressed in his ancient ocath., The last
part of the oath is quoted:

While I continue to keep this oath unviolated,

may it be gronted to me to enjoy life end the prac-

tive of ert, respected by all men in all time! But

should I trespasg and violste this oath, may the re-

verse be my lot. '
Codes have long since bsen established, also, in the profes-
sions of law, pharmacy, dentistry, engineering, architec-
ture, and journalism, Studies of these codes have found
them to be effective and funetioning documents,

The teaching profession has formulated codes of ethics,
but most of them have proved ineffectual. A brief history
of the development of teaching codes reveals the fact that

lpennis Cooke, Problems of the Teaching Personnel, p. 151.

zward G. Heeder, "The Need of a Natlonal Code of Ethics
for Teachers,"” School snd Soclety, XXV (April, 1927), 418
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the first officisl state code of ethiles for teachers was
edopted by Georgia in 1896. The next state to formulate =
code was Californis in 1904, with Alabema following in 1808,
By 1920, the state associations of eight states had adopted
codes, and by 1930, codes had been adopted in thirty-three
states.d By 1941, according to information received from
the llssissippl Education Associstion, there were thirty-
seven state codes in existence.

| A further background for the problem was found in the
need for codes of ethies. Landis says thet the direct re-
Istionship of large numbers of educators with publle eon-
trol such as school boards or trustees "makes orgenized
action for the protection of the profession even more neces-
sary than in the cese with those professions which do not
face this situation."” He says further that meny teachers
are young and unmerried and do not stay in the profession
very long. This great turnover of teachers makes orgenlza-
tion all the more necessary for those who do stay In the
profession.4 Reeder believes thet there is s need for codes
for there are always some persons in every group who will
violate sccepted standards of conduct, and then there are

those who have lately become members and for that or some

3¢, W. ¥nudsen end L. O. McAfee, An Introduction to
Teaching, pp. 353~-334.

4penson Y. Landis, Professional Codes, p. 95.
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other reason do not know what 1s right and what is wrong.ﬁ

Method of Preccedure

Communications were sent to the executive secretaries
of slxteen state assocletions, Iincluding the secretary of
the Texss State Teachers Association, enclosing a question-
naire with s reguest that it be answered snd a copy of the
code of ethics of each state be returned with it. Thirteen
state assoclations besides the Texas association complied
with the request for a copy of the eode, answered the ques-
tionnaires and, in some instances, furnished further informa-
tion in a2 letter., The codes were evaluated on the bhasis of
the data furnlished by the questionnaires and letters, snd

then were exemined for the purpose of anslysis.

Copy of Questionnaire Used in Study
1. VWhen was your teachers' code of ethics adopted?
2. VWhat method was used in formmlating it? Wgs it done by

a central committee or did other groups or members par-
ticlpate actlively?

3. Has your code teen revised? When?

4. How much time was spent in formulating code?

5, What 13 your method of enforcing code?

5Reeder, op. ¢it., p. 418,
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6. What method 1s used to familisrize teachers with the
code?

Limlitstions of Problem

The codes of only s limited number of states were
studied, since it would have been impossible to ineclude
all of the state codes in a study of this length. Ques-
tlionnasires were sent to sixteen states with the expectation
Qf recelving replies from at leasst twelve of them, but
sinee thirteen replled, thirteen weres used in the study.
The thirteen codes did not ineclude the codes of Texas and
of the National Eduecatilon Association, which were slso

used,

Definition of Terms

Some of the terms used In this study sre defined in
order to give clesrnesas in understanding their meanings.
The term "teacher” as 1t is used in the codes of Ohio,
Cklahoma, Nebraska, asnd Louisiena is intended to inelude
anyone connected with the profession, whether teaching or
in gn sdministrative or supervisory espacity. A code of
ethics, as defined by Recder, "ia simply a 1list of rules
and regulations governing the more common, the more impor-

tant, and the chief friction-cesunsing relations of a group
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of people with common interests."® Williem Ettinger glves
another definition of a code of ethics., He says it may be
defined as
a formulation of the 1deal relationships that should
exist between the teacher and the agencies and the
perscns with whom he comes in contaet, sueh as the

community, his fellow-teachers, his pupils, and
those in parental or custodial relation to the pupil.

"
The term "principles” as applied to the codes in the study

is lInterpreted as general ststements of fgcts or relation-

ships which serve gs standards for conduct but do not pre-

seribe any definite rules for conduct. The term "rules"

as spplled to the codes designste psrticuler activities as

professiongl or unprofassionél.a "Ethicel" is s term which

agyinterprmted as meaning a sonformstion to professionsl

standards,

Sources of Dats
The sources of dsta used in this study were: (1) cop~
les of state codes; {2) letters from secretaries of state
agssociationsy (3) enswers to questionnaires sent to the
seeretaries of the state associstions; (4) an unpublished
Master's Thesis on the subject of teachers' codes: and
(5) books and periodicels containing material on profes-

siongl ethies,

81v14.

W, L. Ettinger, "The Ethileal Stendsrds of the Teach-
er,"” School end Society, XVII {May, 1923), 569.

BJ. Orin Powers, "Ethics in the Teaching Profession,"
Journal of Educational Resesrch, XII (November, 1925), 263.




CHAPTER II
CRITERIA FOR EVALUATING CODE3

godes of the tesching profession have naturally eveolved
from problems arising from the relstions of the teachers
with puplls, professional essociates, psrenta, and the com-
munity, snd from s desire on the part of teachers to raise
the stendsrds of their profesaion, A committee appolinted
by the Mississippi Education Asscciatlion to prepare a unit
of study on Ethies in the Teaching Profession reported in

September, 1941, the existence of tbirty-seven state codes.t
In eddition to these state ecodes, the code of the Netlonal
Eduestion Associstion was gdopted in 1920. Some of these
codes are revisions of earlier edoptions while many of them
have never been revised. 1In order to determine to whet
extent revision hgd taken plece anl also to leabﬁ“qcme~
thing of the mechanism of the c¢odes, guestlonnsires were
sent to the executlve secretaries of sixteen state associe-
tions, thirteen of whieh were answersd and returned, From
the answers ®© these questionnesires, the code of the Np-
tional Educstion Assoclation, snd the opinions of variocus

writers, the folliowing criterla for evaluating the codes

1Information recelived from the secretsry of the lilss-
issippl Education Assoclation,



were derived:

1. Ioeal teacher groups should partlelpste in formu~
lating codes.

2, At least two years should be spent in formulating
godes.

3, Codes should be evolving documents.

4, ‘'fhere should be some effective machinery for en-
forcement of ecodes.

5, There should be some effeective megns of famillar-

izing teachers with codes,

Formulation of Codes
3tudies have shown that the effectiveness of & code
is measured to p great extent by the method used in its
preparstion. The dats obtained from the questionnalres
relgtive to the method of formuletion used by the differ-

ent states used in the study are revealed by Teble 1.

TABLE 1
METHOD OF FORMULATIWG CODES

Freduency

Central committee....vcenecceecncrnncoacans. B
State~wide commlittee with gpproval of

LeBCher ZrOUDPS...vescsesasasassescornnss 1
Submitting tentative code to large groups

and rewriting it from suggestions

reeeivad...-..-...-......-.......-f..... 2
I‘\'O dataiioﬁlnobitln-.!l".tl.liﬂ.t'l‘lb‘.A09 2
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Az will be observed from Table 1, most of the state
codes were formulated by central committees with no active
participation of groups or members, Codes should bave
their origin and formulstion in the teaeching body in order
to heve vitelity and significence, They should not be ime
posed from without or above. "They are meaningless inscfar
as they are lL.posed upon teachers; they are vital and
controlling insofar as they reflect a sensitive and en-
lightened conselence. " « Since the code of the Natlonal
Biucetion Assoeletion was a eontributing factor in setting
up the eriteria, it is worth-while to note what VWerd G.
Reeder has to say eoncerning its formulation:

Its making has been 2 meientific, painstsking, co-

operative enterprise in which several thousand meme

bers of the profession have participsted., Probably

more research hasrgone into %ts making than into

the code of any other group.
1t is worth-while to netice, also, the method in which the
Michigan code was formulsted., Under the leadership of the
Professional Problems Committee in Mlchlgan, the district
comuittees studied an sarller code with the intention of
eliminsting its wesknesses and retalning its good points.
Frequent discussions in commnittees ard iIn district meetings
did much to bring the members to an understanding of the

code's provisions. After the code was tentatively adopted,

®Ettinger, op. eit., pp. 9-10.

SWard G. Reeder, "Ethics of the Teaching Profession,®
Journal of the National Education Asscciation, XVIII (Novem~
Yer, 192%9), 260.
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1t was agein turned over to committees for further study
and discussion before final adoption.4 According to Al
wack and Lang, codes "will be sanctioned and will be ef-
fective only to the extent to whieh they refleet what all
feel and all think."® Likewise, Reavis feels that codes,
"when developed gnd %anctioned by the group wﬁich they are
intended to influence . . . lead to social relationahips
of hlgher order than is usually possible in groups that
have developed no such instruments."s If there were more
active participation in the formulation of codes, so much

empheslis would not have to be pleced on ¢ode disseminastion,

Time Consumption in Formulating Codes

In arriving st a stendsrd for judging the length of
time which should be spent in formulating s ccde, many
factors had to be considered, such as the rapid@ty with
which committees worked and the cooperation they regeived
from teacher groups. Anotheyr important factor to be con-
sidéred, also, waas the fact that the five years spent by
the National Edueation Association in formulating its code

was & longer period of time than would probably be required

4prkie Elms, "peschers! Codes of Ethica" (Unpublished
Master's Thesis, Department of Education, North Texas State
Teachers College, 1940), p. 15.

®J. G. Almsck and A, R, Leng, Froblems of the Teach-

ing Profession, p. 63,

6w, ¢. Reavis end C. H. Judd, The Tescher and Educa-
tional Administration, p. 548,
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by the states for two very obvious reasons, The code of
the Netional Education Assoclation hed to be made adapta-
ble to all teachers in the netion snd the members of the
committee on formulation were too widely separated for fre-
quent meetings. The deta in Table 2 give the time spent

by nine of the states to whiceh questlionnaires were sent.

TABLE 2
TIME CONSUMPTION IN PORMULATING CODES
Time Consumed Frequency

2y@ars-ol...!ll.QﬁAO0.0..Q'c.:‘t
S JOBIB.cecrsrsressaronsrgrescssnns
6 MONtRSB.ssreesvvesrssevsnnncsvnns
1y&ar"'........'.O".C.ll“l...
No GebBlecvrvesenrerncesnnnneasoss

G R R R

Table 2 shows that not all of the states furnished
data on the time spent in formulating their codes, This
faect, no doubt, minimized the value of the plsn used in
setting up this second crlterion which wes, briefly, get-
ting the approximate average of the time spent by those
states which did furnish deta. Since it ls the popular
belief that there should be setive partlicipation by teacher
groups in meking codes, 1t seems that anything short of two
years would not be adequate for that partieipation, The
theory that at least two years should be spent in the for-
mulation of a code of ethics is supported by the faet that
several years were spent in making codes by various other

professions before final gdoption. Two notable examples
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of these professions are the Ameriean ledical Association
whose first code was adopted in 1848 and the Americen Bar
Assoclation whose Canons of Ethics was adopted in 1908,7
In further substentistion of this theory, the ecommittee
which formulated the Pennaylvanla code, which is taken by
many educators es being s representstive code, spent three
years in & careful study of not only other teachers' codes
but also of the codes of other professional organizetional
groups as well, A statement by Chamberlain sdds its weight
to the effect that code~meking 18 not of short duration:

To be effective, a code of ethics must have 1ts

roots in the experiences and traditions of meny

generations. Morals and ethical principles_evolve:

they are not prepared on s moment's notlee,

Revision of Codes

The next eriterion to be considered in the evalustlion
of the codes in this study 1s that of meking codes evolv-
ing documents, but the inference from Table 3 1s that
there have been few recent revisions.

For the most part, educestors seem to be o0f the same
opinion concerning the revision of ¢odes, and this eriterion

is derived by examining these opinions,

An important reason for the ineffectiveneas of codes

THerbert Hawley, "Group Orgenization Among Lawyers,"
Annals of the American Academy of Folitigel eand Sosial
Solence, C1 (MRy, 1922), BB.

Bleo M. Chanbers, The Tescher and the Sehool Orgsniza-
tion, p. 631. '
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TABLE 3
REVISION OF CODES

novmasrte s
i i

State Codes Studied No., Revisions Date of Revisions
Pennsylvania.... 2 1928, 1931
mehigm..-..... O 0
Alﬁbam:-n-:aku l 1945
Galif@mia. sEs v ¢] Q
Iouisigng....... 1l 1925
Masissippl.s... 1 1029
tho!i.l!llﬁitﬂcf 0 O
Oklahoms. e e osves 1l 1634
ColoradOe.cseves 0 0
Iﬁiss@uri. IF YRR HO dﬂta . PP
NebrosKB..coveas 1 1936
Messachusetts... 0 o
Washington...... 1 1029

is the fact that they lie unrevised for sueh long perilods
of time, This fact implles that one of two things 1s hap-
pening: either conditions are not changing (whieh 1s im-
posaible) or new situatlons are constantly arising which
are not being defined (whiech is certain), "To become sn
ggency of effective control, a code must be  an evolving
document, recording the responses an orgenization makes to
new situations."® Almaek and Lang recognize, also, the
need for code revision as 15 evidenced in this guotations
Codes nqussarily stand in need of revision as new con-

ditions arise and 0ld ones disgppear. On this account
it is advisable to subject codes to frequent examina-

9Landis, op. cit., p. 98.
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tions to smee if they are adepted to the times. . . .

tunities for improvement will appeat.io  TTo
Revision was conslidered importent enough by some of the
states in this study to be mentioned in the codes as being
one of the dutles of the permanent committee on professional
ethies. The states thus providing for revision are Michi-
gan, Oklshoms, and Pennsylvaenia, Furthermore, in the
eighth yearbook qfvthe Department of Claasroom Teachers of
the National Ednqation Agsoclation is this stetement con-
cerning cedeg: "The task is by no mesns ecompleted: the
code for teachers must be readopted constantly as circum~
stances dletate. It must be dynamic to be useful, for
ethics 18 @ philosophy =~ not g science. "1 In concluding
the discusslon on eode revision, Graves thinks thet pro-
vislon needa to be mede for continucus revision of codes,

for educationsl and soeld conditions are constantly cheng-

ing end new situstions are arising which must be met.12

Enforecement of Codes
Table 4 reveals the fmset that eight of the state as-
sociations included in this study have some szort of mechan-

ism for the enforcement of their codes.

1041mack and leng, op. cit., p. 61.

11D@partmﬁnt of ClassgroomTeachers, National Eduemtion
Association, The Modern Tesgher, Eighth Yearbook, p. 113.

12prank Pierrepont Graves, The Administration of
American BEducation, p. 316.
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TABLE 4
METHOD OF CODE ENFORCEMENT
Method ¥requency
COMMESBION, vvevvonrerssonssvnsassassnosss B
Apceptance 18 voluntary.civevensovesoness B

Former studies in this field found six out of the thirty-
seven codes whieh provided for theéir enforcement by commis~
slons. This Investigation revealed three others, one of
which is not Ineluded iIn this study. The Michigan Educa~
tion Assoeciation, which 1s included in the eight shown in
Tabie 4, didknﬂt inciude in its eode a provision for its
enforcement by s committee on professional ethica, but it
has a Professionel Problems Committee whose responsibility
it is to edminister the code. FPublie opinion has been the
ebief sgency in many Iinstances for the enforcement of the
professional codes, but educators do noet think this the
beast procedure as will be seen in the next paragraph,

The engineering profession has a committee to which
breaches of ethles are reported. This cémmittee deals di-
rectly with the person accused, andmno one reslly knows what
action 1t takes. There are at present g few teachers?
codes which provide for permanent commissions for investi-
gating and taking action on any unethical conduct.1® Ac-

¢ording to Enudsen, the legeal and mediceel professions have

13A1mack and Lang, op. cit., pp. 7i-72.
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for g long time conducted triamls ifor the prosecution of
those who heve been sccused of violating thelr ethical
codes. ¢ Samuelﬁggggf 88y81

Effective machinery should be set up to rewedy
improper professional practices, " This san probably
ve done offectively by each state educstlonal as-
socistion setting up a separate Commission on Fre-
fessional Hthics whieh should investigate importent
cases of violstion end sit aes an impartlial jury to
whieh each side of the ecntroversx mey appeal with
squel confidence in its fairness.id

Grave. belloves that even though group opinion has been

crested, it cannot deal unaided with vioclators of the code
unless there is machinery through whieh it can operate, so
he points out the need of some official group to investl
gate infractions of the rules and declde what astion should
be teken. The verdict of this bedy should be submitted to
the atate association as » whole for spproval or rejaction.16
Reavis mekes this pertinent observation:
. Probably no group 1is entitled tc consideration as

o profession until i1t has set up ethlcel principles

for the regulation of its preectices and has prg-

vided for the enforcement of these principles.i?
The Committee on Professional Ethies appointed by the Na-

tional Education Association in 1934 recommended in 1its

l4gnudsen, op. cit., p. 330.

153amel Weber, Cooperative Administrastion and Super-
vision of the Teaching Personnel, D. o7.

16Gpaves, op. cit., pp. 314-315,
17Reavis, op. clit., p. 536.
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report that all teacher-training institutions give consid-
eration %o the problem of Interpreting and enforeing the
provisions of the eodes of ethics, both state and netionsl,
From Chgmberlain comes this stabtement:
« » » 8 code of ethics is llkely to be effective
only when the profession that it represents ia |
sufflelently homogeneous and elose-knit to make ‘
possible the exertion of raaé pressure in the di-
rection of its enforeement,l
Iandis, in his study, came to the econclusion that, In order
to have more effectlve control over professional relations,
comulssions should be set up by the state educstional as-
soglations for making "investigations of alleged violations

of codes and to conduct trisls of offenders."i?

Dissemination of Codes

The problem of familisrizing teachera with sodes is a-
matter with which several ststes through thelr educational
associations are attempting to cope, but others are meking
1ittle effort to publicize thelr codes. 4An exampls of the
latter group was found in s study made by Arkie Elms in his
Mester's Thesis at North Texas State Teachers College in
1940, which showed that a cross aéotion of Texas teachers
did not even know of the existence of a state code of
ethies. It further showed that the "present dissemination

of both the s2tate and nstional codes is almost entirely by

18chamberiain, op. cit., p. 631.
19Landis, op. cit., p. 98. .
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publication in official magagines.”gg‘ Sinee Table 5 indi-
estes that the publication of codes in the official maga-
zines is the chiefl method of dissemineting codes used by
approximetely one~half ¢f the states included Iin this
study, it is reasonsble to belleve that the teaching body,
as a whole, knows very little about its ethical sodes.
TABLE 5
DISSEMINATION OF CODES
State Method Used

Permsyivaniga,....... In teamcher-training instltutlons,
and the ¢ommission reports each
year to the House of Delegates,

Mehigan. cvvenseeee. Studies and discussions in Nichi-
gen Educetion Association Dis-
tricts,

AlgbelB, . s eeesse0q» Forum technique used by local or-
genizations and one specifie prob-
lem of ethics presented esch
month in Alsbama School Journal

by menbers 6 the stnte COmMnDiSe
alon.

Californigs.......... Occasionslly sent to tesbhera!
groups for their conaideration.

Iouisiena....eess... Coples furnished teachers and
code published in official pub-
lication of association.

Misalssippi.scvss... Printed every few years in Jour-
nal.

OhiO. 4 BRSNS Pu.blicity m JOurnal wd dist!’i-
bution of coplies of printed
GOd@c

Boﬁlma, op. git., p. 28.
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TABLE 5 -- (ontinued
State , Method Used

Oklahome..sevesvnsse. Published in official magszine
and coples ssnt to large nuabers,

MAssOUurl vuvveereeese NO data.

Coloredo.-vasceveerss Fublishing in School Journel,
meetingas of Delegate Assembly,
in published reports of HEthies
Commission,

Hebraak8,.rsveoesssse Fublighed in Journel and issued
t0 tesgchers with certificates.

Mesgachusetts........ Oceoaslonal publication in Jour-
nal,

Washington. .. .+4...s Fublished in state temchers!
magazine and local officers!
yearly manual.

It is evident, then, from Table 5 thet no very grest
effort is being made in some of the states to see that
teschers become famllier with their codes. It is worth-
while to note that, from this study, it was revealed that
the percentage of states offering no effective mesans of
code dissemination was much higher in the thirty-seven
states having codes than it was in the thirteen used in
this study. It is the opinion of educators thst there
should be some means in use of meking the ethical codea

known to mewbers of the profession, but they are not all
of the same opinion sbout how it should be done.

A report of the Committee on Professional Ethies of
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the Awerican Associsticn of Teachers Colleges in February,
1936, gave some recommendations on how the code material
svailable at the tiwme of the report eculd be used in the

curriculum of teacher-training insﬁitutions.zl

Three of
those recommendations greg

1. In the educstion of teachers, proper provislon
should be made for the study of othiecs of the teasching pro-
fesaion snd the relatlonship whigh s teasher has with the
various individuals and groups with whom she comes in con-
tact.

2, It is not dealirgble to orgesnlige this study into a
separste course, but to present it as a part of larger pro-
fessional courses gnd through the student teaching experi-
enges,

3. In general, it ias recommended that the mmterial
be definitely presented in connection with at lesst three
definite courses or experiences of the student in his en-
tire program.

V. 4. Rogers, c¢hailrmsn of the National Eduestion Com-
mission on Professional Ethlesz, urges that teschers become

interested in unethical practices in their communities and

offer sassistance to the state commission on ethical practices.gz

21R. L., West, "Teaching Professional Ethies," Journsl
of the Natlonal Bducstion Assoelation, XXV, 118,

22V1rgil M. Rogers, "Our Professlional Ethics and the
War," Journal of the National Educstion Associastion, XXXIII,
39.
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I11lien Gray, s member of the eommittee of which Mr, Rogers
is chalrmen, in her artlcle against the unethigcal conduct
practiced by superintendents during the war, offers some
suggestions for publicizsing the national code such as send-
ing for the abbreviated form of the code which can be
mounted or presented elong with the diplomess to teachers'
college gradustes, and to form both leoeal and state profes-
sional ethics committees to help famlliaerize teachers with
codes egnd to fight violations of ethleal practices, BShe
says if the eode of the teaching profession is to mateh
that of the mediecal profession, it must become more widely

la'.nown.g:5

Almeck and Lang offer the suggestions that the
teschers' codes should be read,discussed, and evaluated in
terms of the loeal situation at one of the first profes
sional meetings during the schocl year, and every teacher
should be supplied with a printed copy of the code at the
beginning of the year. Some time should also be given to
the study of professional ethics in an introductory course
in education in every teacher-training institution.?? In
a study mede by Knudsen and McAfee, it was revesled that
the teaching profession 1s doing less to teach its code to

new members than any of the other professions. They do not

favor sepsrete courses in professional ethica in teacher-

2314111an Gray, "A Second Front on Professional Ethics,"
ibid, pp. 116-117.

2451meck and Lang, op. eit., p. 65,
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treining institutions but think the wiser plan 1s to give
the subject a place 1in other courses.“® It is Graves' be-
lief that if provisions of the ethic codes are to be popu-
larized and practiced, it is necesaary that they be con~
stantly discussed untill every teacher is geoutely conaeious
of them, Frofessional standards should be discussed in
loecal teacher groups and in teachers' meetings. Articles
on the subjest of ethics should be published in the state
educational journals, and, furtharmaﬁe, a teasher should
beccme familier with prbfeasinnai ethics during her period
of training in teacher-training institutions, as she does
in the staée of New Hampshire, where the code is regularly
taught in teacher-training institutions, <6

2%nudsen and McAfee, op. cit., pp. B336-337.
“6araves, op. oit., pp. 310-314.



CHAFTER III
EVALUATION OF CODES

The teaching profession is still in the exploratory
stage of code making, and, though it has come a long way
since the sdoption of the first code, there are still numer-
ous obstacles to be overcome before codes will beeome the
effestive doecuments in the tesching profession that they
are in other professions. There may be other means em-
ployed to produce more effective codes, but this study has
based thelr effectiveness upon the method of formulation,
the time spent in formulating, revision, method of enforce-
ment, and mode of dissemination.

According to the questionnesires which, with the codes
of the thirteen states used in thils study, furnished the
greater part of the informstion for thls chapter, there
are eight states which do not meet the eriterion as set
up in Chepter II for the formulstion of codes. The Penn~
sylvania Association, whose code was adopted in 1920 and
was used a8 ¢ model by other states untll the adoption of
the code of the Natlonal Education Agsoclation In 1029, is
one of the group which does not meet the regqulrement as

prescribed by this study. Although Pennsylvanla's code

23
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was formulated by a central committee with no actlive par-
tieipation by teacher groups and was adopted by the House
of Delegates, much thought and effort went into its plan~
ning. Not only were earlier teaching codes studied, but
those of other professions as well., Oklahoms and Kississ-
ippi, whose codes predate that of Fennaylvanis by two and
four years, respectively, likewlise employed a central com-
mittee for the formulation of their codes. Messachusetts
and Weshington, certain sections of whose codes were iden-
tical with sections of the Pennsylvania code, chose the
aﬁﬁa means for meking their codes. The remaining three
states which used the same method were lLouleianas, Ohio,
and Nebraske, California approached the stendard when her
code was prepsred by a state-wide committee of teachers
end then submitted to teamcher groups for their approval bee
fore final adoption. The criterion was just about achieved
by HMiehlgan and Alsbama 1ln the formulation of their pres-
ent codes, both of which seem to be revisions of earlier
cnes. The method used by Michigan was explained in Table 1,
Chapter II, but will be briefly summerized here. A tenta-
tive ecode was first drafted, submitted to teacher groups,
snd then rewrltten from suggestions received from these
groups. The Ethics Commission in Alabéma preparéd a tenta-
tlve ecode, bgsed in organization on the gode of the National
Educstion Association, which 1t submitted to district and
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local comnlttees, The flhal code as 1t was adopted by the
House of Delegates incorporated the changes which resulted
from dlscussions of the code in logal and district commite
tees. Missourl and Colorado furnisbed no dets on the method
used in formmlating their codes,

Fennsylvanla and Mississippi more than met the stand-
ards set for the time required in formulating codes when
they spent three years in meking theirs, The three states
meeting the two-year requirement were HNichigan, California,
and Nebresks, Alabama end Washington required only one
year, while in Oklehoma and Iouilsisna onlysbout six months
were gspent in formulating cedes. Ohio, Colorado, Messa-
chusetts, and Missouri furnlshed no date concerning the
time spent on codé’meking by their assoclations.

In the matter of revision, the informstion received
on the questionnsires did not slways jibe with that gleaned
from other scurces. According to other studies made on the
subject, more reviasions heve been msde than were reported
on the questlonnaires; however, the questionnalres were
used as the source of information for this chapter,

The Pennsylvanla Assoclgtion comes to the front again
with two code revisions to its credit, one in 1928 and the
other in 1931, The Alsbama Association, the revision of
whose code in 1943 amounted practically to the formulation

of a new one, has made only the one revisicon. The other
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states which are credited with one revision are louisiana,
in 162563 Oklehomm, 19343 Nebraska, 19363 and Washington and
Mississippl, 1929. Those states which, aceording to the
questlonnaires, have made no revisions are Michigen, Calie
fornia, Ohio, Colorsde, and Messachusetts, Mlsgouri agein
furnished no data.

Thet asome state associatlons ere attempting to en-
force their codes 13 evidenced from the information re-
vealed by the questionnaires. BEight out of the thirteen
states included in this study have made an effort to pro-
vide some machinery for the enforcement of their codes,
Miohigan, included in the eight, while not heving a ¢om-
mittee on professional ethics, has a Frofessicnal Froblems
Committee whoase Quty it is to sgdminister the code, Ala-
bema's Ethles Commlssion 1s set up in the constitution of
the Algbame Assogiation. It 13 the duty of this gommission
to take appropriste sction on viclations of unethical
practiees. The questionnaire from Alesbams reported thet
in one case during the past year the commission recommended
to the State Superintendent the revogetlion of the gertifi.
cate of the teacher involved. In Colorado there 1s like-
wise p committee on ethies of the state assoclation which
reviews cases and makes recommendations to the Board of Di-
rectors of the Coloradc Bducational Association, In the

five other ststes the machinery for enforcing the godes 1s
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set up In the codes themselves, The committee in Penn-
8ylvanla 1s known as the Commission on Professional Ethics,
and it i8 the duty of this commission "to have oversight
of all queations arising in connection with the ethies of
the teaehing profession within the state."l Lanais reports
that two declslons involving profesasional gonduet have been
made by this commission after investigating cases that
were reported to it, The first ease involved a proposal
made to & superintendent by a certain supply house which
seemed to be, In the opinion of the commlsslon, g violation
of that sectlon of the eode which deals with the relations
between e member of the profession and supply houses, The
supply house promised the commission to discontinue that
method of dealing with superintendenis at once. The sec-
ond cuse Investigated by the commlasion concerned the pro-
fessionel relations between a superintendent snd s teacher.
After serving for thirteen years in the same school sys-
tem, a teacher was given notlce that she was not re-em-
ployed for the following year without having been given a
hint during the tnirteen-year pericd that she was not ren-
dering satisfpetory service, The Jjudgment of the eommlittee
was that the superintendent had violated that aseetion of
the code whieh provided that e teaéher should be given

lPennsylvania Code of Ethniecs.
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"timely" notice thst she wes not to be re-emplcyed.g
Wnile the codes of Mississlppl and Missouri do not provide
directly for a committee on professional ethies, they do
recommend the appeintmenﬁ of such a eommittee upon the writ-
ten request of any teachers agalnst whom charges of viola-
tions of ths codes have been wmade or upon the written re-
quest of the person.or persons making the charge, The
code of dklahoma provides for state, district, aml county
eéthics eommitiees with the provision that the county come
mittees be the firat to teke metlion on unetbleal practices,
and 1f the county committee feils to do so, the district -
committees ls supposed to act, but in the event of its fall~
ure to take any actlon, the state committee is to assume
charge, The code of Louilsiana provides for a professional
committee whose duty it is to report and prosecute violetors
of theethical code before a state committee, The decision
of the state committee is final, "The penalty, if one is
found gullty, ahall be expulsion from the association with
regrets for not being eble to make it more severe,"> Of
those states which have wade provision for the waschinery to
enforce their codes, loulsiana, Mississippl, and Cklahoms,

acoording to the questionnsires, do not make any use of it.

gwnﬁ-ia, ?Eﬂ Oit&-, pp- 2"'4'
5£ou1siana Code of Ethics.
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Those states waleh have made no provision for the enforee-
ment of theilr codes or have depended for enforcement upon
the good judgment of wmembers of the teaching profession
sre Callfornia, Chio, Nebraska, ksssachusetis, and Wash-
ington.

Tue next criterion, that of familiarizing teachers
with codes, is perhaps felrly well met by Fennasylvania,
which 18 the only stgte in this study tv have its code
taught in teacher-training institutlons. In addition to
1ts use there, the Commission on Profesaional Ethlcs re-
ports esch yeer Lo the House of Delegates on its actlvie
tles., Acecording to information recelved from the asulst-
ant seeretary of the Alabsme Bducation Association, the lo-
¢l ethics chairmen have baﬁﬁ succesaful to a falr degree
in thet state in meking the principles of the code plain
to teachers. Alabawa's plan of dissemination eas given in
the questionnaire is quoted here:

Many of the constitutions of our ioeal mssccla-~
tions specify that the code shall be read in full at
one meeting esch year. Where such provision does
not exist, the commission recommends that the loecal
ethics chalrmsn take action to acquaint teachers
with the code. Beveral associations heve used ef-
fectively the Forum technique in disecussing before
local groups varilous ethieal questlons.

Eseh month in the Alsbamse Sghool Journal the
commisgsion presents one speciliic problem of ethies,
meubers of the state commission serving in turn as

contributing editors for the column, Reader re-
sponse to the eolumm has been considerable.
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In Miehigan, studles and discussions of the gode are
neld in Michigen Edueation Association Districts and in
California 1t 1is occasicmally sent to teacher groups for
tuelr comsideration, Oolorado uses the plan of publishing
toe ¢ode in the oificial megasine of the associstion, dis-
cussing it in the mestings of the Delogate Assembly, and
publisning the reports of the Ethics Commissicn., HNebrasksa
iz the only state in the study in which the code 1s issued

%o teachers with their certificates. In eddition, it is

published in outline form in thae kebraska School Journal.
In Oklahoma and Obic, it is pubiished in the offleial maga-
zine and coples are distributed to large numbers of the
teachers, Washington publishes it In the state teashers'
magazine and Iin local officers' yearly menuals, while in
Mlssisalppl and kgssachusetts 1t sppears only cecasionally
in the officiasl magazine of The asazsosclstion., Hissouri fur-

nished no data.

I~

An Evaluetion of the Texas Code
Even though the Texas Code of Ethics, according to
information recelived from the executive secretary of the
Texas State Teachers' Association, was replaced in 1939 by
the code of the Hstlonal Educatlon Associstion, 4t will be
judged in this study by the same standards as the other
codes, and g copy of it will be given a2 g reminder that

Texas has had s written code of ethies.
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The Texas code was unique in its formulstion in that
it was the work of one man, Ed. R. Bentley of MoAllen,
Texes. It was adopted by the Executive Committes of the
Texaes State Teachers' Association, January 11, 1924.4
There hes been no record found of its adoption by the as-
scelation, Informastion on the questionngire gives one or
two years a&s the approximste time spent in preparing the
code. As far as can bé asgertained, it was never revised,
even though some provision was made for revision at the
Dalles Convention of the Texas State Teachers' Association
in 1938. Artiele 17 of the resolutions adopted at that
time reads:

Ve recommend thet the kxecutive Committee appoint

a speocial sub-committee to revige the Code of

Ethilecs formerly adopted by this Assocletion to

meet the present conditions and needs of our pro-

fession.
There was no machinery provided for the enforcement ¢f the
code, and the only effort made to publicize it, as far as
this study has been able to sscertain, was its publication

in The Texas Qutlook in February, 1924, The Texas code

contains s few speeiflec rules but in the mein it is s code
of broed generalities; hmwa%er, it is fairly typical of
most codes, for they sare ﬁade up of genersalitles and specific

rules, The Texas code perhaps has fewer of the latter then

4100de of Ethies for Texas Teachers," Texas Outlook,
VIII (February, 1924), 7.

SnResolutions of T. S, T. A. Adopted at the Dallas Con-
vention, 1938," Texas Outlock, XXXIII (January, 1939), 17-18.




52

many of the others.

The Texas Code of Ethies

To teach the children of Amerlcsa aright is to guaran-
tee the happiness of the people end the successful per-
petuity of our government. Thils important task has been
entrusted to the public free sehool system with its thou-
sands of teschers., Those who engage in this great serv-
fce must not only be trained technically amd professionally
for their duties, but they must also possess those quali-
tiles of heart and mind that will insure that they them-
selves are worthy and patriotic sitizens whose leadership
will 11ft the level of human ideals and achlevements a
little higher than they found them,

Having dediecsted my 1ife to service in this voca-
tion, I recognize that it is my duty es s teacher:

lst. To regerd my profession a8 worthy and dig-
nified, and as affording me an unmgsial opportunity to
serve the present and future generations,

2nd. To work e¢ontinuously to elevate the stand-
erds of the teaching profeasion, and to affiliate
actively with the professionsl organizations thereof
-« local, state, and national,

Zrd, To improve myself physlcally, mentally,
morally, and professionally that I may Eive the very
g;:h gervige possible to the boyhood and girlhood of

rica.

4th., To acknowledge that my first and highest
obligations are due not to myself or to the school
offieimnls, but t0 those who are being tauvght: and to
agree that any doubtful ethleal procedure be settled
on the basis of its eontribution to this primasry ob-
ligation.
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5th. To tske & personal Interest in the progress
of each pupil and sesk to know his parents and to une
derstand his home environment.

6th. To regard it as a binding obligation to go
before every class prepared in subjegt metter and
with definite objectives laid out for the guldance of
my pupils in profiteble work,

7th. To refuse to take advantage of my position
a8 a tescher to meke g financial proflit of asanles of
any kind whatsoever, or to coach puplils of my own
classes for pay, without speeisl permission of school
eauthorities,

8th., To be loyal to my supervisors and fellow
teachers so long as I remein s member of any organiza-
tions with them,

9th. To give the fullest co~operation to those
In positions of adminlstration, and to exterd to them
the benefit of doubt in matters of polley.

10th., To refuse to e¢riticise fellow teachers or
predecegsors in the preseénce of pupils or patrons, or
to bear tales from one tescher to another or to the
adminlstration gbout snother tescher, unless the best
interest and well-being of the sehcol demends swuah
action,

1lth., To consider it unprofessional to intere
fere 1n any way in matters of diseipline between anw
other tescher and pupil.

12th. 7To refuse to underbld g rival applicant
in order to secure a position, and to refuse to apply
for a position until a vacancy has been announced,

13th. To be willing at ell times to encoursge
and to help snother teacher by giving informstion or
counsel &8 long as In 80 doing it does not hecome
detrimental to myself or interfere with my obligations
to those I teach,

14th. To organlze properly and leave for uy
augcessors such Information, data, and regords as may
te needed in beginning the next year's work,

15th. To regard myself, when elected to & posi-
tion, the permanent incumbent until due snd proper
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notlee is given by the board of its intentlon to re-
plece me at the end of the session or until notice is
glven by me of a desire to resign.

l6th., To refrein from "talking shop" in the
presence of strangers or those not engaged in the
profession.

17th. To glve & full measure of service both in-
side and outside the elassroom without reservations
or limitations because of salary.

18th. To regard it es unprofessionsl to sign
a yearly e¢ontract to teach for a wage insuffielient
to gcover legitimate expenses for twelve months.

19th, Teo regard my contraect as seered, and not to
resign without the consent of the board unless the
contract provides for an auvtomstic relesse upon proper
notice.

20th. Finally, to so order my perscnal conduct
that no reprosch cen come upon my professlion, but ra-
ther that my educational leadership may help to mold

aﬁiefficiant, honest, and patriotic American sitizen-
ship.

An Evaluation of the National
Code of Ethies

The code of ethiecs of the National Educetion Associla-
tion which is now used as a pattern by stetes snd which has
supplanted the state codes in several instances, 1s the re-
sult of five years of paeinsteking effort and ecooperative
endeavor on the part of several thousand people, The com~
mittee to prepare the code was gppointed in 1924 and the
Nationel Education Associstion officielly approved the re-
port of the gommittee in 1929. The code has been revised
geveral times to meet changing conditions, The code makes

proviaion for e Commission on Professional Eéhiea which is



35
charged with enforcing the code in states which do not have
e code commission., This commission 1s charged also with
the responsibility of publicizing the code and promoting

1ts use Iin teascher~training institutions.

Condensed Form of the Netionsl Cods

The teacher should be eourteous, just, and pro-
fessionsl in all relationszships.

Desirable ethical standards require cordial rela-
tions between tescher and pupil, home snd school,

The econdunet of the teacher should conform to the
sscepted patterns of behavior of the most wholesome
mepbers of the community.

The teacher should strive tc improve educational
practice through study, trevel, and experimentation,

Unfevorable criticism of assocliates should be
avoided excep%ﬁ de to proper officlals,

Test imonisls regarding the teacher should be
truthful and eonfidentisl,

Menmbership and active participation in lecal,
state, and national professional associations is
expected.

The tescher should aveild indorsement of ell edu-
cational materials for personal gailn.

Great cere should be taken by the teacher to
svoid interference between other teachers and puplls.

Pair salaery schedules should be sought arnd when
eatablished carefully upheld by all professionalsa.

No tescher should knowingly underbid a rival for
a position.

No teascher should accept compensstion for help-
ing another teacher to get a position or promotion.
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Honorable contracts when signed should be re-
spected by both parties and dissolved only by mubusl
eonsent.,

Cffieinl business should bpe transacted only
through properly designated officials.

The responsibility of reporting all matters harm-
ful to the welfare of the schools rests upon eagh
teacher,

Professional growbth should be stimulapted through
sulteble recognition and promotion within the ranks.



CHAFTER IV
ANALYSIS OF CODES

An examination of the thirteen c¢odes used in this study
revealed two Lypes, those in which a dlscussion of prin-
ciples underlying professional conduct were in predomi-
nance, and those which, in the maln, contained statements
of rules for professional conduct, In the former type
definite rules for conduct were mentionad'ehiefly g8 illus-
trations. As examples of the two types of ecodes, Section 8
of the Code of kthiecs of the Pennsylvania State Education
Association gives in very clear and specifie languange defi-
nite rules governing the relations of teschers with super-
visory officers, while in the codes of Missouri end Okla-
homg 1s found this atatement: "We hold that our profea-
sion stands for idesls, service, and leadership." It is
true thet all situations cannot be defined in rules whigh
should go into aprofessional cods, and 4t is also true that
all codes eontain both generalities snd specifilic rules, but
some codes are noted for the clarity snd coneiseness of
their language, while in others the statements are 80 vague
that there could be great difficulty in iInterpreting them,

easpecially for a begimming teacher. In most codes there

37
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are srtlicles of two types, those which would control pro-
fesglionel relations in order to protect and bvenefit the
publie, end those whieh would proteet the profession. The
purpose of this analysis ls to select the verious declere~
tions upon whieh most codes are in agreement apd then find
the frequeney of ocecurrence In the codes of the rules of
conduet defining these declarations,

The first step in the snelysis was an examination of
the codes to determine what declarations were comuwon to
rnogt of the codes, The next step was a statement of these
declarations and a reduction of the stetements to conveni-
ent aaptioné, the third s olagssification of the rvles of
conduct sccording to their relationships, and the fourth
wses a determination of the freaueney of occurrence in the
codes of the rules of conduct clarifying these deelara-
tlons. It was difficult at times to see definite rela-
tionships in the rules, so for that reason, not all of

’them were elassifiled.

Professicnael Advancement
With a #ingle exception, the codes of all thirteen
states glive some definlite admonition to teachers concerne
ing their professional growth. As Table ¢ indicates,
twelve of the codes furnish one or more rules governing
the conduct of teachers in this respect.

In examining the codes, that of Michigan was found to
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be the only one which does not contain some speclfic rule
for conduet concerning professional advancement. However,
the rulea given in some codes are wore definite and spscifie
than those in others. In elght of the state codes, teach-
ers are urged to maintaln thelr professional efficiency.
In Mlissouri and Washington, teschers are urged to secure
full standard professional training and, as is likewlse
specified in the codes of Pennsylvenlas and lassachusetts,

they are to be progressive students of educstlon, The

TABIE 6

FREQUENCY OF OCCURRENCE OF RULES IN CODES
GOVERNING PROFESSIONAL GROWTH

State Frequeney

Permsylvanis.ceeveetecsenotenncnase
Michigan' L3R N IR U N B N I R I N N BN R B EE I A U I
filahma....-........c-..»-....o-...
califarniaﬂtlui-'llnlll!'\'a LN T N A B B Y
Louislant. cosvecnencraresasronennna
Miaﬁia&ippitﬂpili.‘.’.lt'u & B 00N
Ohio'iﬁ.‘lﬁ".l..Q‘O.'l...l".t.."
Oklahﬁmﬁ....o...-.-..-.....-:.-.-..
mﬂsouri‘.."‘...Bl'.l'.‘.."".lt".
09101'&@0;0.. % @ & B & v F R G O R T e P b SR AR TS
Hebraska. [ I B O B BE B NN N B A N RE AR NN B B SN BN K B BB B AN
Massachusebts, i vrerevevavavevsnnes
W&Shingtﬂn-...-.............;.‘...‘,

AN RHD NN O

eodesa of the two latter states go s step further and say
thet teachers should be cobligated to participate In and at-
tend educstional mestings. Colorado, Febrasks, and Ala-
bams urge thelr teachers to maintain thelr efficlency by

study and travel, while in ILouisiana they are to uphold the
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nigh standerd of admission bto the profession.

In sddibion to maintalning professional efflelency by
the means already mentioned, all of the states with the
exception of #ichigan and Pennsylvenia sdmonish thelr
teachers to become sctive meubers in the locel, state, and
nationsl associationa. The Misslaslppl code calls for mem-
bership and active participastion in the Mississippi Educe-
tion Assoelstion only, that of Missouri urges it in both
the state and netional sssocistlions, while the nine other
states -~ California, Alabama, Ohio, loulsiana, Oklshoms,
Colorado, Nebraske, Massachusetts, end Washinglton - sug-
gest in their codes that teachers become members and active
participente in local, state, and national assocletions.
Seetion 5 of the Washington Educetion Association Code of
Ethics is representative of what the other codes have to
say shout membership in educstlonal orgenlzations, so 1%
will be quoted here:

It 1s chiefly by means of educatlional orgenlga-
tion that the status of teachers hes been raised and
the quality of its service improved. All teaehera
profit by these improved conditions. It 1ls unethleal
to acocept the benefits while refusing support to the
organizations which secure snd maintain them. Conse-
quently, sll professionael-minded teachers glve active
support to their local, their stste,and thelr na-
tional assoeclations,

Rslations Between Teacher and TFupils
The dats in Teble 7 reveal that sll of the thlrteen

states have something to say 1n their codes gbout the
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reletions existing between the teacher and the pupils.
As Teble 7 indicates, the Miehligan code furnishes more
rules for gulding the relations between teacher and pupils
than any of the other codes, but not all of them sre state-

ments of specifie rules, since some of them are generalitles.

TABLE 7

FREQUENCY OF OCCURRENCE OF RULES IN CODES
GOVERNING TEACHER-PUPIL RELATIONSHIPS

State Frequenoy

Permaylvanis..iiseevecessene 2
muhigan..""....“.“'..Q’ 10
Alabama...-....-.......-....
California......vevciouneanns
I&uiﬁianﬁ‘..........-.......
¥Mlesliasipplece e i
oh‘ioi....'.“..‘..Q...'.‘.‘.
oklahoma-""'Q“Q.‘.""...'
M889W1.¢.-........-.,...~.
%lﬁr&dg.«--oa:-dx;o----.-.-o
Hebraskt,.ivecerevennosnceve
Mossachusetts......cvenvveee
Wash‘lﬁgtcn..--.....;......cc
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Only such statements in the Michlgan code, however, which
most of the other codes have in common on the relations bew
tween teacher and pupils will be taken into conslderstion.
One rule upon which elight stetes are In agreement concerns
tutoring pupils for pey. The Louisiena code puts it this
way: "No teacher should tutor pupils of his own elass-
room for finencial gain unless he obtains speeclal permis-
sion from the school suthorities." The Miehigan and Ala-

bama codes not only say that a teacher should refrain from
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tuboring for remuneration pupils of his own elass, but say
that pupils shall not be referred to any member of his im-
mediate family for tuboring without speeial permission.
In the Nebrasks code, the rule reads thust "The teacher
should not tutor for pay puplls of his classes or thoss.
of the classes of his cé—workars.“ The four other codes
having similar rules are those of Ohio, Oklshoms, Colorado,
end Massschusetts,

Likewise, eight codes sre in agreement on the matter
of withholding eonfident1a1 1nfbrmation‘eoncerning chil-
dren, The Pennsylvania code states it this way: "Teameh-
ers should not discuss the physicsel, mental, morsl, or finan-
¢ial limitstions of their pupils in such & way a8 to embar-
rass the pupils or parents ummecesssrily.,” The louisisna
code ststes briefly, YThe confidence of a pupil should never
be violated,” In the lichigen code, teachers are admonished
to "withhold any confidential information coneerning pu-
pils except from authorized agencies that are attempting to
ald the child." The Nebraska and Colorado codes point out
thet "the professional relations of the tescher with his
pupils demand the same scrupulous guerding of confidential
and efficial information as is observed by é&mbars of other
long-established professions.” With a slight echange in
the wording, the Alabame code says the same thing, and the
codes of Ohic and Oklahoma have similar provisions.

Another ststement governing teacher-pupil relationship
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which five of the state codes have In common is the only
reference whieh the Missourl end Celifornia codes make to
this relgtionship, The statement, which 18 not 4in the na-
ture of & specifile rule, appears In the Missouri code in
these words: "We believe that our highest obligetion is to
the boys end girle entrusted to our care,” The ecodes of
Masspchusetta, Pennsylvania, and Michigsen mske similar
declarations., Nebraske, Ohlo, Alabame, and Mishigan sgree
with this section of the Colorade code:

In instructional, administrative, and other re-
lations with pupils, the teacher shauid be impartial,
Just, and profesaional. The teacher should consider
the different interests, sptitudes, gbilities,and so-
eial enviromments of pupils. -

The only reference whieh the Washington code mekes to the
relations between teacher and puplls is one 4in whieh co-
opergtive relationshlp between teacher and parents and pu-
pils is advised. B3Beveral states meke this same refersnce
but, sinee it can Just as well be clessified as relations
between the teacher and parents, it will be discussed in
that category, The Misalssippl code deasls meinly with prin-
eciples in teacher-puplil relatiocnships andl these prineiples
are not clarified by rulea. There is one specifie rule,
however, which is net found in any of the other codes., It
says8 of the teacher: "He should gvoid any seeming fsvorit-
ism to ehildren whose parents have speciel influence in

the community.” A rule which is likewilse peculiar to the
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Oklghoma code exsludes such econduct on the part of the

~ teacher as kesping company with one's pupils.

Relations Between Teanhers and
Bupervisory Offlcers

Some of the codes contaln very definite statements
congerning the relations thet should exist between the
teachers snd supervisory officiels while some, as in other
instences, deal In generalitles. Tsble 8 Indlcates that
such statements occur with a much greater frequency in

three of the state codes than Iin the others.

TABLE 8

FREQUENCY OF OCCURRENCE CF RULES IN CODES
GOVERNING TEACHER-ADMINISTRATOR RELATIONS

State Frequeney

Pennaylvanif..cviecercensevsossansensas
Mighigan'.'.""".'..".....".‘l"‘.
Alabam..-..-.o-n--‘-.--.....-.v....--
Gallfornia.--'--.--..»..-‘-........-..
muiaima‘..‘.’.'..".ﬂ.‘..lI'Q'."C..
Eisﬂiasippi’."..‘.-...."..,..".'.“
Ohio“-..'...l‘.”-.0*."-.‘.!."".&.'
eklahma.‘..'....‘.“....‘..q.'-..‘...
Mlssouri,....... B Y
ealgradonttottiout.t-.ﬂ..)b'**tﬂy0;'.‘
Eebx’avska..‘ll.‘.‘...'f'&.'..‘.ﬂ‘.".‘"
Hessaohudobt8. s viersavcvonsrsanncans
WashingtoN.savecrsssrsnccncsrssaavsveans
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The frequeney of occurrence is identical in the codes
of Pennsylvania and Washington, as agre the statements con-
cerning the relationship between the teacher and super-

visory officisls., Seven of these same statements osour in
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the code of Massgehusetts. That section of the Pennsyl-
vania code which deels with the relations between the
teacher and the supervisory officers will be quoted, since
the Washington code hes pll the same provisions, and the
code of Mgssashusetts all but one,

(a) Cooperation, loyalty, and sinecerity should
cheracterize all relations between supervisory of-
ficers and teschers,

{b) Esch teseher is entitled from time to time
to statements of hls professional record, whether
faevoreble or unfgvorable, and may properly request
such statements,

{e) A supervisor of classroom work should obe
serve the following ethical prineiples in relstions
to the teachers whose work he observes professionslly.,

(1) He should express an opinion upon the
work observed following eaech professionsl visit.

(2) He should recommend ways to remove every
fault pointed out and allow reascnsble opportunity for

- ifmprovement, '

(3) He should not ecriticize s teacher be-
fore other teachers or before pupils.

(4) He should just as certainly end just as
unfaillingly point out the excellences gs the faults
of the work observed. ,

(5) He should give ample opportunity for
conference previous to observation of the teagher's
work.

(d) A superintendent or other advisory officer
should be ready asnd willing at any time to0 enswer
offislal inquirles from prospective employers con-
cerning the qualifications of any tescher under him,
and should be willlng te write to any interested
party, at the request of g teacher, giving a state-
ment of the teacher's professional record under him,
but evasive or equlvoeoal letters of recommendstion
should not be given.

Michigan, Louisiana, Alabama, Colorado, Cslifernia, and
Oklahoma stress coopseration, between teachers amd super-
visory offieers in s rule similar to thet found in the eodes
of Fennsylvanis, Massschusetts, and Washington: but the
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provisions mede by these states are in more acecord with the
statement in Colorado's code than with that in Pennsyl-
vanlats, and for that veason the Ceclorado cocde will e
gquoted here:

There should be cooperation between administra-
tors and elassroom teachers, founded upon sympathy
for eaech other's point of view and recognition of
the administrator's right to self-expression. Both
teaghers and administrators should observe profes-
sicnal gourtesy by transscting officisl business
with the properly designated person next in rank.

The codes of Hebraéka, Califérnia,‘Louisiana, and Algbams
make practically the ssme statement concerning scoperation
as does the Colorado code, but in the metter of transaot-
ing business with the properly deslignsted authﬂrity; the
language of their codes is a llttle more specific and aays
that & teacher should not go over the head of his immedi-
ate superior without notifying him of his intention to de
80 or until en honest effort has been made for mutual un-
derstanding.

There were found to be only two other state sodes
which agreed with the sectlion of the Pennsylvanie code which
refers to the matter of informing teachera from time to time
of their professional rating. The codes of Pennsylvanla,
Massachusetts, Mlisslssippi, Ohlo, and Waﬂhington, go a step
further and say that s teacher should be glven timely no-
tice and & chance for a hearing befors his dlismissal or none-
appointment. The code of Messachusetts, whose ruless govern-

ing the relations between teachers and supervisory officers
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are ldentiecal with those of Pennsylvenia and Washington in
sgven Iinstances, has nothing to say about keeping teachersa
Inf ormed concerning thelr nrofessional recocrds,

In the matter of giving testimonlals, the ccdes of
Michigen, Colorado, Mississippi, Alabama, Nebraska, and
Iouvislens 4o not have as much to say as those of Penn~
sylvania, Washington, and Massachusetts; but all sgree
thet they should be frenk and confidential,

In several of the codes, adminiatrators snd teaschers
are to refraln from unfaversble criticlsm of ssch other,
administrators are to glve due consideration to teschers
end to give any complaint a feir and impertisl hearing;
and teachers are not to fail to report to the proper au-
thorities metters involving the best interests of the
school,

All the cocdes exeept those of Pemnsylvenia, Washing-
ton, end Masssachusetts are silent concerning the sonduet
of a supervisor towerd & teacher whose work he cbssrves
professicnally.

Relations of Teacher with
Home and Community

In dealing with the relations between the tescher and
the home and community, 21l the codes mpke one or more defi-
nite statements concerning this relationship. The dgta in

Tgble ¢ reveasl that the code of Michigasn again takes the
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lead in the frequency of the occurrence of statements on
this subjeet, but again very few of the statements gre in

the nature of specific rules,

TABLE 9

FREQUENCY OF OCCURRENCE OF RULES IN CODES
GOVERNING TEACHER AND HCME AND :
COMMUNITY RELATIONS

State Frequeney

Pannsylvania........-.-.......--..u.-
mehi@m.""...‘.'..I....".'."".‘..
Alabm...l'l.....'-".'l.C.."Q.Q"'I.
califﬂx‘niau.,...-.a.........»..-......
Ioulsiana..ccovvsernnvicsronsnanssssany
Misslasippd v verereereiiieeaenrvnnanes
Ohio...l.‘.-.ll.‘..‘d.l'l..‘l-l"l’."
lemom"'.’.“'ﬁ"D"'.".l"'..'.‘.
msaﬁ’ﬁriu.......---.-.-..o--.--o.¢---
COloradl. coveeveuesnsvrvanesnsssnsane
ﬁebrask&'*.‘l‘-‘-..‘."'-.".."‘..."
HessaChnUEe B cvrevascrrrtveoscnrnenssn
Washingbon...eouvsevenn. chsensrenasesas
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Miasouri, Nebraska, and Oklahoms sre the only thres
states out of the thirteen in this study whose codes do not
provide specifleally for maintaining friendly and eoopera~
tive relationships between the teacher and the home. In
addition %o cooperating with the home, the codes of Penne
sylvania, Mlasissippi, Massechusetts, and Washington admon-
ish tact snd fravkness in desallng with perents on matters of
importance. Washington's code briefly summerizes the rele-
tions between the teacher and the home thus:

Teachers should espeelally be tastful, frank,
eonsiderate, and sympathetic in all their relations
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with parents. They should establish friendly and
frank relations of cooperation with parenta and
puplls and support organizations for that purpose.
In the matter of the relations existing between the
teagher sand the community, 1t 1s interesting to note thsat
in one instance some of the codes disagree. The Loulsiana
code makes this statement: YAt no time in the glassroom
should religious, politiecal, or personsl viewpoints beds-
cuased, for these tend to promote dlseord rather than har-
mony between the sghool and cormunity . . ." Colorade
shgres loulsiana's view, while in the Algbams code appears
this statemant(abncerning the tesacher:
He should direect full and free diseussion of appro-
priste controveralal isaues with the expeetation that
comperisons, contrasts, and interpretations will
lead to an understanding, appreciation, acceptance,
and practice of the principles of democracy.

This section of the code, however, says further that
a tesgher, administrator, or supervisor should re-
fraln from using his clasasroom privileges and pres
tige to promote partlssn polltles, sectarian re-
ligious views, or selfish propagands of any kind,

The codes of Colorado and Nebraska have a similar provision.

Several states agree that o teasher should exerclse
to the fullest extent hls duties and privileges of eitizen-
ship in the community. They admonish teachers to feel them-
selves a pert of the community, promote its welfare, and
share actively in its aetivities., The codes of Ohio, Washe
ington, Nebrasks, Alabama, Oklahoma, and Louisiens meke

guch »rovisions; while that of Mlssissippl goes so far as
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to say that a teacher should pay his poll tax and pay 1t
prefersbly 1in the communlty where he teaches.

There gre & few other code provisions in the teacher-
commnity relatlionship. The codes of Californias and
Iouisiang mention cooperaticn snd loyalty to parsnt-tsacher
vork; Misslssippl and Alabama urge thelir teschers to re-
spect the customs, traditions, and the moral and religious
gsentiments of the commumity; while the lilssourl code ad-
monlshes teachers to govern themselves so that the profes-

slon will be given the confidsnce of the publie,

Relations with Colleagues
lMost of the rules given in the codes concerning the
relations between a teacher and hils colleagues agre very
gpecifie, even though there is a seareity of thém, a3 is

revealed in Table 10,

TARLE 10

FREQUENCY OF CCCURRENCE OF RULES IN CODES
GOVERNING RELATIONS WITH COLLEAGUES

State Frequeney

?ennﬁyl‘%f&nia...........n..a.'..-u‘»a.
%igniganilitﬂsiocvu-acn..sottg‘c.-n‘rv.
Alabmo--naouottt-ﬂ-o-ttnntto-oqqu.u.
Californla....cccereuiariinnancanncannes
ToUuls i oNB. e evcuvrrussostososnsncesnvs
5 TR T e ) o3 AP U Casee
ohioacﬁyiaoov-.cna--aa.«o--»ag..ia-.u.
Oklahoma.tiiﬁl‘."..‘.l”..’...."‘.’.’
MisB0Urde. s vneriaractrve vrsentarnnnn
Coloradle.ce e csnrennncnssvocsvonnsnns
Igebraaka“.'i..".""l"'."ﬁ.‘ﬂ.q‘.'
MassachusBebtis..iesvvosvrennnrsersscanas
Washington. ceoceseerrcacsrereorscanvvns

RN 0NN RN
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Washington's code 18 the only one whieh does not
make a definite rule coneerning unfgvorable eritigism of
associntes, but the implicetion i3 elear in whet it does
have to say sbout a teacher'!s relations with his cclleagues.,
"Jutual respect and loyalty should charscterige the rela-~
tionship among members of the profession. The high honor
of the profeasion should be the personal eharge of each
teacher.” The codes of the other states are insistent
that teaehers refrain from unfavorable criticism not only
of present associates but especially of predecessors, The
ecode of Missiassippil is falrly representative of the other
codes in this respect:
Adverse criticlsm of a predecessor or of a teacher
employed in the same system, particularly of a teamcher
of a preceding grade, is unethieal, and should not be
indulged in by those who sre mindful snd regardful of
the dignity of tesching, Sueh eritieism, if made,
should be made only with the intent of serving some
geod professionel end.
While these states pgree that unfavorgble eriticism of an
assogiate should not be made except in the best interest
of the sehool, the codes of Misglssippi, Massachusetts, and
Pennsylvania state that teachers should not fall to exposse
any corrupt practices or missonduct in the profession and
should unhesitatingly help disqualify and debar any teacher
whose eonduct is e reproach to the profession,

The codes of Mississippi, Washington, Miehlgen, Okla-

home, Missouri, and Cglifornia are alike in that they
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require of the members of the profession cooperation with
each other and indicate that respect and loyalty should
echaracterize all relations.

There remein s few provisions which are not found in
the codes of more than two states. Coloresdo and Nebrasks
8ay that a teacher ghould not interfere between enother
teacher and pupll in sehool matters, The code of Ohio
urges a sharing and exchange of new ideas among teachers,
while tﬁe Miehigan snd louisiana codes engourage teachers
te leave any information, materials, and data to a sue-
cesgor which he may need in cerrying on the work oflﬁhe
achool, and further admonlshes teachers to keep any in-

formation concerning associgtes econfidential,

Appointments and Fromotions

The information gained from Table 11 ghows that, on
an average, the godes of the thirteen states have more to
say concerning appointments and promotions than eoncerning
sny other code declargtions,

There are seven state codes whieh say that appoint-
ments and promotions and salary asdvasncements should be ¢b-
talned exelusively on merilt. These codes belong to the
states of Pennsylvanle, Colorsdo, Michigan, Californis,
Mossgchusetts, Ohlo, and Alabama, A representative state-
ment comes from Penmsylvania's code:

All eppointments, promotions, or advancements
in selary should be obtained exclusively on merit,
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To this end it i1s proper for the candidate to make

his qualifications known to the proper sc¢hool aue~

thorities either directly or through s teachers'

agency.
The Colorado code adds that "school offieials should en-
courage and carefully nurture the professional growth of
worthy teaechers by recommending promotion, either in their
own schoel or in other schools." The Alsbsme code, while
agreeing thet qualificstions should be the sole determining
fagtor in appointment and promotion, goes further and ex-
eludes the use of pressure on schocl officials to obtain a

position,

TABLE 11

FREQUENCY OF OCCURRENCE OF RULES IN CODES
CONCERNING APPOINTMENTS AND PROMOTIONS

State

E}
&
5
o

Pennsylvania...".‘.'.'.'..".'.l..'.‘
mahingOOuo-o-"----OO--no.ovo-.t-.;
Alabama"....'.........'."....'...".
Qaliforni.a..'-...,..............‘-....
Lﬁuisiana..-..-.-.......-.........,...
Milesiasippl. ceecererinrasscnncvvtanscas
Oh’.OQtn-.Aoaoo--ao-po.bco.o&-o-o'oaooc
oklahom........il..-.‘..“..‘.“.‘“."
MisBoUurl. i cssevcrtvnscssreasscansnnens
Colorado.cevevseevsnscovcoassrossannne
Hebrasla.eeevascernsorennssssarsenccona
Masaa@huaetta..ﬂ..“.........'.‘.....“
washmgton..l'.‘......‘......"""’.Q
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Nine codes, those of Pennsylvanle, Colorsdo, Louisigna,
Ohio, Algbema, Miehigen, Wgshington, Californie, and Massa-
chusetts, meke definite stetements concerning the applica-

tion for e position not known to be vecant. The statement
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in the loulslene code 1s very specific and is a falr rep-
resentetion of what is found in the other codes on the sub-
jeet. It says: "“The teacher should teke no steps towards
cbtalning a specific position untll he knews the position
is vacent or about to become vacant." The Alabama code ex-
plains when a position is considered as ¥about to become
vacent, "

The eodes of Pennsylvanis, ILouisiana, Chio, and Michi-
gan say that a teacher should notqseoure an offer else-
where for the sole purpese of using it as a meuns of ob-
taining an inerease in sglary in his present situation.
Coloredo, Nebraska, and Alebama have the ssme views on the
subject, but add in their codes that sehool officisls should
not refuse to give a deserved saelary increase until an of-
fer from other schools forces them to do so. Algbama's
code goes 80 far as © say that violatora ef these pro-
visions, both school officlals end teachers, will be re-
ported to the Commission on Professional Ethics with the
recommendation that their certifiecatea be revoked,

Pennaylvanla, Washington, Callifornia, and Masssehusetts
believe thet when a teasher accepts a position, he should
notify the places where letters of application have been
sent. A superintendent, likewilse, s0 say the godes of Mis-
slssippi, Celifornle, and Messachusetts, should, in seeking
& teacher from another school, notify the proper officiels

of his Intention to try to secure the services of the
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teacher. The codes of Colorado, Louisiana, and Nebraska
specify thet a teacher should not be deprived of the op-
portunity for advencement beecsuse of the superintendent's
reluetenge to part with him. Both of these statements are
combined into one in the Pennsylvania and Massschusetts
codes, and will be quoted from the MNessachusetts code:

Whenever & supeérintendent or princlpasl 1ls seeking a

teacher in another locelity, he should inform the

proper offleials of that loeality, but a superin-

tendent 's reluctance or s principal's displeasure

In parting with a teacher should not deprive the

teacher of an opportunlty for deserved advancement.

Colorado, Michigen, Washington, Oklahoms, &nd Mis-

sourl belleve, and so speeify in thelr codes, that a teacher
should not knowingly underbid a rival candidate or s salary
schedules in order to get a Job. The codes of Missouri and
Mississippl say that 1t is2 undignified and unethiscal for
teachers to try to obtain positions by "innuendo, exploi-
tations, complimentary press notices or advertisements,"
while the Oklshoms code is a little more specific when it
say8 that it 1s unethicsl for a teacher

to join with others in a tradeﬂwhereby 8 given teacher

may lose his or her position; or t¢ pay or offer to

pay for another's influence or vote in securing e

position: to sell or offer to sell one's influence in

securing a position for ancther.

Compenssfion and Contract Obligations
The number of rules egch state has made governing com-

pensation and contrset obligations is very small snd, as

will be observed from Teble 12, not all the codes offer any
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suggestion whatever in the matter of compensation for

teachers,
TABLE 12
FREQUENCY OF OCCURRENCE OF RULES IN CODES
GOVERN ING COMPENSATION AND CONWTRACT
OBLIGATIONS
State Code Compenseation 0§§?EZ§§§BS
Fennsylvanis..... 1 1
MichiglNe.essoese 8] 1
Alabm«-..;.-uoo 1 1
Colifornino. coes s 0 2
loulsianB..sveess 1l 1
Mississippi...ve. O s
OhiOQOllOOli‘..l. l l
OklahomB..oenscare 0 1
Mlagouri....covne 1l 1
Galorado...-..... l 1
Hebreskacicsvisea 1 1
Mesaachusetts.... 1 1
WaShingtOn. A EEER] 0 1

Even thﬁugh there is a scarcity of statements 1n esach
code concerning compensation and contruct obligations, there
is variety in the statementsj consequently, it has seemed
necessary to quote the parts of several cocdes which deal
with these two subjects.

In the matter of compensation the Pennsylvenia code
s8ay5

The teaching profession should demand for eaeh

of its members that compensstion which will enable
him to render the most efficlent service. To atbteln
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maxiamum efficliency the eompensation must be suf-

ficient to ensble him to live upon a scale befitting

his place in society, to permlt the necessary ex~

penditures for professionsl improvement, and to make

proper provision for those dependent upon him, and

for himself in his old age.
The provision concerning couwpensation in the Massachusetts
gode 18 identical with that in the Permsylvanla code. The
codes of Colorado, Alasbams, and Nebraska say that even
though a teaecher should not limit hils services by reason of
a small salary, he should insiast upon a salery scale come~
mensurate with his plaece 1n soclety, while the Loulsians
code 18 a little more emphatic and inslsts that e teacher
"demend financial remuneration for service in gecordance
with the positlion he is to maintaln in soclety." Ohio's
code carries with It provisions somewhat similar to those
of the Penmsylvania code, but the slight difference found
in the two mekes it worthewhile t0 quote the statement
from the Ohioc code, too: "Teschers should expeest and work
collectively for salaries sufflelent to enable them to live
in comfort and security, improve themselves by travel,
study and meetings, and provide for the year of retirement.”
The provision in the Misscuri code follows an entlirely dif-
ferent 1ine of thought and reads: "We recommend '‘equal sal-
aries for equal service! to all teachers of equivelent

training, experience, and success.”

1t will be observed from Tsble 12 that the codes of
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2ll thirteen of the states, with the exception of Cali~
fornie, make only one provision coneerning contrect obli-
gations, but a8 was true in the provisions dealirg with
compensation, the veriety of the statements makes it neces-
sary to quote some of them in full, Artiecle 6 ef the Penn-
sylvanis code reads:

A teacher should never violste & contrast. Un-
less the consgent of the employing body is oObtained
releasing the obligstion, the contraset should be ful-
filled. On the other hand, when a teacher ls offered
a8 better positlion elsewhere it ls ageinst the best
interests of the schools to stand in the way of the
teacher's advancement bg srbitrary insistenee upon
the terms of a needlessly rigld eontraet, 1 the
place can be sapbtisfaetorily fllled.

As has been the case in seversl previous instances, the
provision in the Massaschusetts code concerning contrmct
obligations 1is alwost ldenticel with that In the Pennsyl-
venia codey however, the provision in the Massechusette
code 18 qualified by the statement that insistence upon
written contraets is not as customary in Massschusetts as
in other states. Colorado, Nichigan, Cklahoms, Alsbama,
and Nebrasks believe that eontracts should be sdhered to
until dissclved by mabtual consent, Mlssissippi ard Missouri
think that a contraet should not be severed unless due no-
tice is glven and unless in dolng so, the teasher conforms
to the rules and regulastions under which he mede the son~
tract, The louisiana code in the metter of contraset obligs-

tions is very brief: "The teascher should exesute fully his
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contract in spirit as inm letter."™ 1In Ohio, teaschers are
to fulfill contracts in spirit end In letter, tco, but
they are urged before signing eontracts to be sure that
such contracts are just and fair. The Washington code
holds that all teachers should consider contracts binding,
once they are signed, and says that release from contract
obligations, except for urgent reasons, "should not be
sought shortly vefore the time of begimming szervice nor
during the period for which the contract 1is made, unless
such relesse c¢an be arranged without injury to the tesch-
ing position affected.” The code of Califeornie 1s unique
in that it makes two statements concerning contrasct obli-
getions, both of which will be quoted here:

Personal integrity ls the cornerstone of social
well-being. Violation of written or verbael contrmet
without consent of the employing body, or of delegated
authority, ocn the part of either teacher of adminis-
trater, is o violation of personal integrity, suf-
ficient to merit loss of stending as & member of the
teaching profession,

The other statement concerns boards ¢f education, and
reads: "Viclation of such contract by boards of educstion
should, upon proof, conatitute due cuwuse for publle cen-
sure, "
Relations to Supply Houses, Sehool
Boards, and Teachers' Agencles

The teacher's relations with supply houses, school

boards, and teachers' agencies will not be considered for
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separate euwphasls sinee stetements conecerning the teacher's
relations with eny cne of these three agencies appear very
rarely in the codes of the thirteen ststes inecluded in
this study. Teble 13 reveals that there is only one state
out of the thirteen whose code has a statement or stote-

wenta concerning relationship with gll three of the pgen-

eles,
TADLE 13
FREQUENCY OF OCCURRENCE OF RULES IN CODES
GOVERNING RELATIONS BETWEER TEAGHERS AND
SUPPLY HOUSES, SCHOOL BOARDS, AND
TEACHERS t* AGENCIES

State Supply School Teachers !
Codesn Houses Boards Agencles

Pennsgylvania....
Mieblgean........
M&bmaasuacn-ng
California......
louisianB,sevesee.
Mlpsissippi.....
OhiOQAQOOOOOQQDI
OQiehome. . cvas s
Hiasourl........
Colorado....csve
ﬁebz‘aak&..n..-.
Hassachusetts...
Washingbton......

OO CHOMO
ONOGCCOMOOO0ON
COCOOCOOOCOOH®

Penngylvania's code furnishes g statement concerning
relationship with all three agencies and the codes of Colo-

rado end Massachusetts furnish statements concerning two of
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them, while the remaining stetes elther have nothing to
say &%t all or make provision soncerning only one of the
three agencies, Ioulsisna's provision sayst "No member of
the professlion should aceept a commission, royalty, or
other compensation for booka or supplies for the purchase
of which he exercilses the right to decide." The codes of
Pennsylvania and Messachusetis make practically the seome
provisions as Loulsisna'ts except that the Massachusetts
code goes a step further and says: "No teacher should ac-
cept the ald of an agent of any book or supply house in ob-
teining a teamching position.” The codes of Oklahoms, Ale-
bemea, Colorado, and Nebraske all mske provisioms simllar
to that made in the Ioulsiana code,but the statements in
these codes include more than relastionship to supply
houses. Each of them contains an edménition egainst teaghe
ers using their positions for personal gain other than the
selary involved such as selling articles of trade to sub-
ordinetes when the subordinates mey feel under compulsion
to buy whether they want to or not, seeuring contrascts for
school buildinga, and aceepting compensation for helping a
teacher get a jJjob., Even though these last provisions do
not eoncern a teacher's relations with supply houses, it
seemed worth-whlle to mention them.

The Massschusetts code has two atatements coneerning
the teacher's relatlons with the school bosrd which say in

summary that teachers should recognize the legal authority
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of the school committee (20 called in Massmochusetts) and
be loyal to its policles,but i1f the attlitude of the commit-
tee prevents members of the profession from serving the
best interests of the school and if efforts to remedy the
situation have been of no gvail, then they should sppesl
to the Massachusetts Teachers' Federstion. Article IV in
the Celorade code has six segtions devoted to the board
of education, but not all of them concern the relations
of the board with teachers., Those sections which do desl
with this relstlionship say that a sehool Poard will elect
no tescher not recommended by the superintendent, no mem-
ber of the bosrd will try to influence the superintendent
in his choice of teamchers, no complaint against g tescher
will be considered that has not firat been submltted to the
superintendent, and no board member will attempt to secure
special privileges from individusl teachers, Mississippi,
likewise, devotes six sections of her code to the relation.
ship between teachers and the sechoeol bosrd, but in this
case the statements sre so closely allied with those con-
cerning the tesecher and supervisory officers thet some of
them have already been mentioned in that eastegory. Pro-
visions which do directly concern g teacher's relations
with the school board say thet s teacher 1is not to recom-
mend another to the board for a position that hss not been
declared vacants that a teacher may appesal, in extreme csases,

to the sehool board if he feels that he has been treated
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wnjustly by the superintendent; and then there 1s the ed-
monition to teachers to cooperate in carrying out the poll-
cies of the board. As in the case of the Misalsslippi and
Colorade codes, the code of Pennsylvanla urges loyalty to
the policies of the school board, but adds further that if
the sttltude of the board 1s suech that the teachers are
prevented from serving the best interests of the school
end repeated efforts to remedy the slituation have falled,
then en sppeal should be made to the Committee on Profes-
sional Ethics,

The e¢odes of Pennsylvania and Hichigen are the only
onea which offer sny help in defining the relations which
should exist between teachers snd employment agencles,

The Pennsylvania code urges teasghers to condemn agencles
for certein unethical practices such as eneouraging tesch-
ers to break their contracts and the like., It further
specifies that sny informstion given to a superintendent
by o teachers' asgency should be held in the strictest con-
fidence and that no superintendent or any other employing
offiecisgl 18 %o recelve g commission for services or exer-
¢ise of influenee from a teachers' agency, The Michigan
code states briefly that a tescher will recognize only
those employment agencles that adhere to the ethies of his

profession.
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Commissions on Professionel Ethics
Teble 4 reveals that tﬁere ere elght of the thirteen
states with commissions for the enforsemént of the ethies
codes, but a8 was explained in Chaepter III, in three of
those states no provision was made in the codes for the
commissions, so only those five states shown in Table 14,

having such codes and provisions will be conasidered here.

TABLE 14

FREQUENCY OF OCCURRENCE OF RULES IN CODES
CONCERNING comﬁssmgs ON PROFESSICNAL
, THICS .

State Frequency

Permsylvanifis.esseserosvsansrneenacsces
ni@hig&!h.-n.....o--og.;'----uan...-.-
Al&bam’..l LI BN AR I B AT IR 2RO BN K U BN R RN BN AN B B NE BN BN R A
eaﬂlifornia“‘..l‘.“"'.t.'....".'.‘.
L{}uiSiaﬂﬂ.....¢....‘..............“p.-.
masissippi“.‘."'.’.'.".l..".'w".
Ohiol’.;"".I.Q.'...'.".l‘.‘.‘.."..
leahom'.'...’."'I....‘...".'....‘.
Missm’i'.!l"."l.‘.'..Q-“'QQ...'..’
00101‘&&@‘.""‘ LI AR B B B I R Y N N BN N O Y S
Kﬁb!‘aﬁkaa.----.-....n..-.............-
%53&Ghu36ttﬁ..o.-o--cc-----.....a..-a
Waﬁhiﬁgtﬂnu.--.-..;..‘................

QOOQOMFOFHOCOK

Only those states whose codes provide for an ethics
commission will be considered here, Reference has been
made to the commissions in these states in Chapter III, but
e more detailed discusslon of them 1s necessary at thils
point., The Pernsylvenis code makes this provision for an

ethics commission:
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There shell be a Commission on Professional
sthics operating under the Pennsylvanis 3tste Educa-
tion Assocletion, This Commission shall consist of
the President of the Association ex offleclo and four
members of the prefession, eppointed by the Presi-
dent, with terms of four years eseh, one term expir-
Ing on July first each yesr,

The provision further states that the dutlea of the com-
mission will be to give its interpretation of the meaning
of varlous principles of the code, to make investipgations
rendered advissble in conneetion with the code and to
take sueh aetion in regard to its findings g8 seemas wise,
and to meke recommendations to the state assoccistion eone
cernling any amendments or additions to the code.

The orgenization of the commission in louisisna 1is =
1ittle different. The provision in the cods coneerning the
commission reads in part:

A professional committee should ke formed in each
parish, composed of the President of the local asssccia-
tion as g chairmen-et~large in hias parish, assisted
by one member from esch police jury ward, elested by
the teschers of the parish, at the orgenization meet-
ing in the respective parishes, whose duty it will be
to report and prosecute before a state committee,

This state committee should be composed of the presi-
dent of the state association assisted by a represente~
tive from each national Congressionel distriet, ap-
pointed by the president of the stete assoeiation.
Their duty shall be to try each case on its merits and
pass Judgment. The decision of the committee shall be
fingl in all cases,

The codes of Mississippl and Missouri make practically
the same provisions concarning 2 committee on professionsl
ethics. The Misaissippi code reads:

A committes of three may be appointed by the

presldent of the Mississippl Educstion Association to
investigate charges or reports of viclations of this
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Code of Ethlies, ms hereinbefore set forth, and to

render to the president a decision sustaining the

sald charges or rcports, or exonerating the tesmcher,

This committee szhall be so appolnted at the written

request of any teacher asgainst whom such report or

charges have been made, or at the written request of

any teacher desiring to charge another teacher with

the vioclatlon of the Code of Ethies.
The provisions of the Missouri cocde are exa@tiy the same
with two exeeptions. The committee in Missouri is to be
appointed by the Executive Committes of the Stmte Teasehers!
Association end any deeimion made by the committee concern-
ing cherges made sgainst a teacher is to be referred to the
Executive Committee of the Assoclation. The Missourl code,
however, further recommends "that the results of such in-
vestigation on the part of sald committee shall be published

in our authoriged paper, Sechool snd Communltys provided

this act of publication recelive o majority vote of the Ex-
scutive Committee of the Missouri State Teachers' Associa~
tion. "

The Oklashoms ecode provides not only for the sppoint-
ment of a state code committee but also for district end
county committees as well. Concerning the state committes
the code resads:

It is recommended that the State Code Committee
be appointed by the President of the Uklahoma Eduocs-
tion Asscoclatlion with the advice and approval of the
Board of Directors of the (Cklahoma Educetion Associg-~
tion, to eonsist of six members chosen from repre-
sentative sehool people of the state who are aetually
engaged in school work, to be selected as follows:
One ecounty superintendent, one ¢ity superintendent,
one principel and three teachers, one of whom shell
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be from a rural school. The Committee shall elset

one of its members as chalrman, who shall have no
vote except in case of a tie vote.
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They should bs appointed for & periocd of three
years, except the first commitites; two of the mem-
bera of the first committec zhould bve appointed for
s period of one year, two for a period of two years,
and two for a period of three years.

Congerning the appeintment of a district code ecommit-
tee, the Oklahoms code makes this recommendetion:

It i1s recommended that a District Code Committes
be appointed in each of the Oklahoma Eduscstion Asso-
eiation districts by the presidents and boards of di-
rectors of these districts, It is recommended also
that the members of the district committees be dls-
trivuted among the teachers, principsls,and superin.
tendents gs that suggested for the State Code Commit-
tee, and that thelr term of office, ineluding that of
the first committee, be the seme as that for the
State Code Committee,

For the organizetion of the County Code Committese,
the code recommends thet "a County Code Committee be ap-
pointed by the presidents and boards of directors of the
sounty teschers' assoclations, and that the personnel, term
of office, inecluding the firat committee, be 3imilar to that
of the State and Distriet Commlttees." The code further
recommends that each of these committees 1s to maske speclfic
rules governing "the presentetion of charges of unethical
¢onduet, formal heering on same, lntroduction of evidence,
the form of the finsl deeision, provisions for asppeal, and
80 forth." According to the provision, coples of all final
declsions are to be forwearded to the Secretary of the State

Board of Educetion. If o teacher has been found by the



68
committee to be guilty of unethical conduet, the committee
may recomunend to the State Board of Edueation the cancel-
lation of the certificate of sald teacher. The code fur-
ther provides thet, whers cases of unethicsl practices
are not brought before the committee on formel cherges or
complaints, the County Code Committee investigate rumors of
any such conduct first. In cese the county committee falls
to sct, the duty of the investigeting of the rumor would
then fall to the distriect eommitiee, and in the event it

takes no action, the state committee is to assume charge.

Hiscellaneous Code Provisions

It will be impossible to include in this anelysis
every provision made by every code, There are some pro-
vislons in the various codes, however, while not lending
themselves very essily to classifieation, seem of suffi-
eient note to warrasnt consideration.

In 2 general way several of the codes make some recom-
mendation concerning the coharscter of the tezcher and his
gsonduct in the community, To be a little more speecific,
the eode of Colorado sgys that = teacher should show by his
own life that education does ennoble. The Fennsylvanlia
code seems t0 be the only one which mentlons democrasy in
the development of the scheol plan. That seetion of the

code rends:



6%

The superintendent should be recognited nas the
profeasionel leader of the schoel system. Esch mem-
ber of the system should be given opportunity to cole
leborate in the solution of professional problems:
but when a policy is finslly defermined, 1t should be
loyelly avpported by =2l1l,

The Iouisiane code gontains an sdmonition which is not
found in any other code., It is thet the business of facul-
ty meetings should not be dlscussed on the outside, The
statement eoncerning the use of the tesehing profession

58 a stepping stone, quoted from the Colorado code, finds
acceptance In the codes of Ohilo, Alsbama, end Iouisisna,
but 1s chellenged by lee Thurstcn.l The statement readsi

Members of the teasehing rrofession should dig-
nify their ealling in every way. The teacher should
encourage the ablest to enter 1t, and discourage from
entering those who are merely using the teaching pro-
fession as a stepping stone to some other voecstion,

A provision which no other code makes is found in
the Ohio code and regsds: "As individusls or groups teach-
ers have a right to proteszt sgainst injustiee, but the im-
portant publiec nature of their serviece rendsrs any recourse
to & strike or walkout indefensible.” The codes of Louis-
iana, Colorsdo, and Alsbams specify that due notifleastion
be given by school officials and teachers when a ¢hange in
position is to be mede. The Pennaylvanlia code carries with
it one other provision which seems to be important encugh

to merit consideration. This provision, which says that e

liee M. Thurston, "The Wrong and the Right of It,"
Netion's Schools, XIX (April, 19037), 24.
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teacher should refrain from all political sectivity in con-
nection with the elsetion of schoel board m@mbers exeept
that of casting his bellot, is not found in ths ecode of

any other state.



CHAFPTER V
SUMMARY AND CONCLUSIONS

Sunmary

The questionnaires and communicstlions reeeived in con-
nection with this problem were studled for the purpose of
obtaining data for evaluating the codes. The codes were
examined in order that they might be analyzed,

An evaluation of the codes was made gecording to the
criteris derived from the data on the guestionngires and in
the letters, which dsgte inoluded: (1) the method of formu-
lation of codes; (2) the time spent in prepsring codess
(%) the number of revisionss (4) the method of enforce-
ment; end (5) the mode of dissemination,

The codes were analyzed by means of aseertaining what
principles or declargtions were common to the greatest num-
ber of codes, then the rules for conduct clarifying these
principles were grouped sccording to their relastionships,
and the frequency of oecurrence of these rules in eagh code

was determined,

Conelusions
A study of the problem reveals that:v
1, Only two states, Michlgan and Alabama, have met the

eriterion in the method of formulstion of eodes,

71
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2. Flve states -- Pennsylvanie, Mississippi, Michigan,
Celifernia, and Nebraska -~ used sufficient time in prepar-
ing their codes, The other states used one year or less.

8. The Pennsylvenia code has had two revisions, the
codes of Alebama, Loulslana, Oklahoma, Nebraska, Washing-
ton; and Mississippi one revision eseh, and those of the
other states Included in the study, none,

4. Eight stetes -~ Pennsylvania, Michigan, Louisiana,
Coloredo, Alebema, Mississippl, Missouri, and Oklahomg --
have made provision for some mechinery to enforece their
codes. The machinery is ineffective in most instances.
Acceptance of the code is voluntary in the other five
states, |

5. The mode of dissemination of codes is generally
not effective, Pennsylvanla being the only state in whiech
the code 1s taught in teaoher-training institutions. Ce-
cesional publication in the official magazines of the sa-
sociations 1s the meens used by Mississippl and Washington
for publicizing their codes. The other states employ addi-
tional mesns, those used by Alsbema probsbly being the most
effective, The mode of dissemination used by any of the
states 18 not of sufficient effectiveness,

6. The Texas Code of Ethics has been replaced by that
of the National Education Association. It did not meet any
of the criteris for an effective code.

7. The code of the Nationsl Educstion Asgsoelation
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meets falrly well the standards for an effective code.

8. Codes are of two types, those in whieh prinelples
for conduct are. paramount and those whieh contaln almost
entirely specifie rules for conduect.

9. The codes are in agreement on a large number of
prineiples,

10, Some codes refleet local conditions,

11, Every state should adopt a state code, for it
will meet the needs of individual states more effectively
then the national code.
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