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CHAPTER 1
IHTRODUGTION

Badio is a comparatively new foroe whioh soience has
plaged in the bhands of civilisation. Iis potential uses
are g0 numerous and varied that it has capltivated the image
ination of the entire eiviliszed world. 3teadily it is
breaking down the barriers of isolation, broadening the
horizons, and enriching the lives of gountless millions of
peopzeg/*iﬁ regent years radio broadeasting bas baaeme an
important social faotor in nearly every country in the world.

Perhaps the ontstanding value of radio in the clasasroom
is timeliness. Concerning this partionlar eharacteristiec of
radio Xeith Tyler says:

Radio is practioally inastantaneouss Text books
are at least a year 0ld. 7This is a world whioh is
changing so rapidly that two yesr old cars are hopo-
lessly out of date. How hopeless is the text if we
must depend entirely upon the text boeks which were
written before, let us say, the depression, before
radio had become an important soclal force, and bg«
fore Hitler had changed the whole face of Zurope.

The Problem 3tated

In this atudy an evaluation of the uses made of the

Izeith xyler, “Em&ie in the Elementary Schoo},™ Oali-

fornia Journal of & y Zduoation, IV (February, 1986),
Pse I,K




radio in the seventh grade of the schools of Hill County
will be presented.

Souree of Data

The data inoluded in this study aonsist of facts ang
opinions regarding both in-sehool and out~of-school lis-
tening and were ssoured from the following sources:

FPublished accounts found in magazines, books, gonfor-
snce and aommittee reports, and apecial bosklsts dealing
with the subject.

Data gathered from the following questionnaires sent

to seventy-two seventh grade teachers of Hill County.

Teacher's Questiomnaire
Plsasge £ill in the following information oconeerning
the use of the radio in your 0lassrodu.

1. Bame of school 7 @rade a

2. DO you bave segeas to a radio for use in your classroomy

Yes ; Bo .

d, Do you use the radio as an integral part of your schesl

prograny Yes 3 He H

4. How do you correlaie the radio lessons with your regu-
lar glassroom instruction?
B, What are your objeetives in using the redio in your

alassroon?
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8.
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10,
11«
1.
?3.
14.
156.

1é6.

Do your pupils look forward to their radio listening
period? Yea : No .

Do you use some means of pre-~broadoast preparationt

YoB ;7 Ho »

If so, what ig the nature of the classroom prepara-
tion for the broadeast?

What is the nature of the Followwup activities after
the broadoast?

Does radio listening develop habits of concentration,
thought and listening asmong your pupila?
Yes 3 No __

Doea radio listening further stimulate reading on the
part of your pupila? Yes 3 Ho .

Does ths use of the radio enrich alassroom instruvetion?

Yes s Ho. *

Does the utilization of aschool broadcasts develop an
appreciation for bettsr programs? Yes ; No .

Does radic listening arouse gresative interests among

your pupilet Yes 3 Bo .

In your opinion what are the chief benefits pupils
derive from radio listening¥

List the chief difficulties you have found in utilige-
ing school broadessts.

Pleass distribute one of the enclosed slips to esch of



your seventh grade pupils and ask them to list five
of their favorite radio programs they listen to oute

aide of school.

Pupil's Questionnaire
Plemge liat five of your favorite radioc programs you
listen to outside of sahool.

Birst chelce

Seaond shoige
Third ahoice
Pourth cholce

Fifth choice
Name
Purpose of the Study
Bamnaa pays that the redio is simply a sonveyor of

sound. It is ag frail and humaen as the people who direct
it. Raedio, 1ike all other aids, may be a valusble asset
in edueation. If ao, eduvestore must learn how to use it
to the heat advanbage.

It is the purpose of this study %o make an investi-
gation of the uses made of the radioc in the seventh grada

3§erma Bemua. “Baéia 1n Eaéern Eﬂuaatian." The Texas



in the schools in Hill County, in an endeavor to make
available to administrators and fteachers the poasibilitiea
of radio as an eduostional medium, and also to suggest ad~
ditional techniques of ntilization, \

Limitations

Years of research and éxperimantatian would be nesded
to solve the numercus sdusational and broadoasting prob=
lems involved in effective teaching by radio. This study
iz intended to inelude only those problems whish deal with
the elementary school ebild, with a specisl study being .
nade of the uses of radic in the seventh grade in the
sehools of Hill County. | |



QHAPTER II
THE PLACE OF RADIO IN MODERN EDUCATIOR

The past two decades have witnessed a remarksble
growth of interest in the general influence of radio and
its potentislities as a source of instruetional meterigls.
The preponderance of evidence from numerous teste is that
radlo prograns are having a lsating influencve upon the
habits and attitudes of &meriean.paaple.//?ha effective~
negs of broadsast material for instruotional use in schools
has been olearly shown by the resulte of literally hundreds
of series of broadoasis presented for school nse.

Forward=-looking sohool people realize that the radie
is oconatantly bringing to their pupils ideas and informa-
$ion in a vivid and impreasive form. They reaslisze that
with proper guidsnee their pupils can soguire much material
from broadoassts to enrich and vitalize classroon learning
and extend the achildren's understanding beyond the olass-
room walls., In doing so the teacher also will benefit,
ginoce the radio is an invaluable mesns of widening the
teacher's horigon., It is evident thet if teachers are to
make skillful instruetional use of broadcasta, they need
pome special training iﬁ the techniques of teaching with
the radio.



A8 te the guitability of radic for eduostional use,
Koon says:

The very nabture of radio attracta the attention
of publio spirited leaders who gee in it an instru-
went admirably suited to raise the standards of tastes
and to stimulate the American people to vnderitaske
worthwhile sotivities. This conviciion has led to the
broadessting of numerous programs that sre rieh and
gultursl, assthetic, and pragtical information. It
hag led %e the presentation of many edvoanticnal fea-
tureas. It is not generally felt, however, that the
ngse of the radio in eduveation has kept pace with its
use in entertainment.

&8dio bas a warmth, a vitslity, and a freshnees
to bring to sduestion. The oharm of the voice of the
brozdogsater makes a far greater peéersonal appesl to the
mind and the emotions of the listener than doss the
writiéen or printed word.

Mugical and dramatic programs atimulaste the imag-
ination and feed the emotions of the radic audience.

4 broadosst is inatantaneous, but it is fleetihg,
It ig vital but it lacks the visuals It im aveilable
generally but only at a fixed time. The prosgpective
ligtensy must be ready to listen at o set time. The
all=psrsussive, peculiarly intimate gtyle of radio
uakes a strong emotional appeasl, but uwnleas the imw
pulses are reading and followwup activities, they will
be of littile value.

It is the peoculiar function of the radio to stime
vlaste intellectusl iInterests rather than to Jevelop
them broadly and thoroughly. It has become s vital
foree in the emotional lives of the smericsn people,
and will be an invaluable aid to organized education
when taaeheis have mastered the fine art of teaching
with radio.

Objectives of Radio as an Edusational Medium
Pwo groups of people have done mueh to reterd the prog-

raegs of radioc broadeasting in the schools: one group

3011n0 1. Eoon, How to Use Radio in Johool, pp. 19~80.




includes those who considered the whole matier visionary
and imprasticable; the other is composed of those who
belisve that tha‘lauﬂ speaker will be the predoninant
factor in the school roou. '

Although the living personallity of the beacher has
no substitute, 1t asn readily be understood that some
teachers are aautious about admitting the volee that comes
through the loudspesker as an assoclate in the ¢lagsrooi
They reagon that since machines have replaced faotery
workers, the radio and the motion ploture may replace
tesehers. They have read of the extent o whieh musicians
have been throwm ont of employment bty mechanical methods
of reproducing sound, and they do not intend to have simi-
lar exporiences. Accepbing self-preservation as the firat
law of nsture, these apprehensive teachers reject radio
without investigating far enough to discover that the loosl
glassroom teamchor is just as essential to this new type of
three-way teaching as in the traditional two~way procedurec.

 The radia.gives 1ittle promise of beaoming a subabtitute
for the elassroo teacher, for today the teacher ia the mest
important faetor in the success of edueational broadcants.
in faect the radic will give her a greater usefulness by
plaeing at her command another effegtive tesching tool that

exceads the limitations of the classrodm



With this in mind it is desirable to formulate some
objeatives towsrd whioch administrators and teachers may
atrive in the use of the radio broadoasts.

1. "To supplement classroom fteaching."™-«If we wish
to keep children well informed, 1t is necessary to give
them material whieh is fresh, frue and reeent. Hvery
teacher of selence knows how diffioult this is sinee our
toxtbooks are adopted for five years or more. BEven the
more regenily published books on subjects such as general
salence are not new, for in this day of Jiscoverieas, ine
ventions, and new theories, a book is really out of date
before the author has time bHo have it prinbteds. The radio
offers this vecent material as well as much other subjeet
natter whieh the toacher samnot eover without long prepa-
ration. This will save the teacher's time and meke it
available for use in various othaer waya.

The radio can bring to the olassroom supplementiary
informstion in history and other current snbjeots. Teaoh-
eras, because of limitations of time and ability, are une
able to keep informed on the progress of all the subjeots
whioh they must feaah.

Muaah of the wnusual meterial which the average alasp~

roon teacher bas besn unable to present effeatively can be

g&, D Jarvis, "Hajor Objectives of the Badio Ilesson,™
The american Sohool Board jJournal, LXXXI (November, 1930),
PPe O0=3be
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presented by a skillful teachor and assimilated into the
experienae of the ohild.

Formerly our chief source of information was the
printed page, bul now with the aid of the radio we have a
variety of sources f£rom whioch %o obtain information. Thus
we have inatruwetion and information avallable at the same
time from various persons, eaoch different from the othera.

2« "To areate, bold and utilize interest.“5~~$hsra is
authenticity about the radio lesson, atirascting attention
and holding it, whieh cannot bo olaimed for books. 4 faot,
gtated in words by one whe should know and who 18 heard
immediately by the pupil, remaing in the pupil's consciousw
ness longer than the same faet read in a printed page.
Bapeaially is this true when thse teller "dressmes up" the
fact, a proceeding which is nol easily possible in a books.
The broadoasting teacher nmay adopt the friendly conversa=
tional tone; ho can emphasize soms point of ilmpertanaese;
even a pause may be used with great effeet. IV is just
the personal toush whichk is necessary o lend emphasis to
a fact or a point of view, %o definitely impress it upon
the pupil.

3. "Po stimulste voluntary self-activity along

3 Ibide, De 3De
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deslirable 11naa."4-ﬁealthy; intellectual auriosity is one
of the best keys for unlaaking the dooxr t0 mantal developw
mont, One resesrelh project successfnlly completed natural-
ly stimulates another. Dy means of this fufthar gtudy, la-
tent abilities may bs diseovered and utilized, and the way
may be opened for further development of these abilities,
The exoeptional pupil is aapaaially\benefitad by the radio
lo880%a.

Gontests and prizes may be offered to stimulate active
ity, which, in tumm, will lead to further desirabis aetive
ity. The broadeasting teashers invite correspondence upon.
doubdful points or diffionlt ones. The ¢hild responds and,
in additian'ta training in letter writing, necessarily ob=
taina a deeper foobting in this subject asbout which he is
songerned. Unless he has done this, or is doing 1%, most
¢of hie queries would not arise.

4. "To broaden the oublook or vision of the pupila."5m~
In the radio lies the medium through which the small rue
ral sehools, and even the small high schoola, will over~
some thelir isolation. They may tune in on such seremonies
as & president’s inanguration, a London Naval Conference,

the opening sesaion of a atate legislature. NMany children

%Ibid., e 35.
5321’:161., Pe 36.
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read and remember iThe deilails of these ceremonies and much
of what has been ssid, but few realize, from resading only,
that people participating in ‘these happenings are living,
buman personalities, just as they are thomselvea,

Phe radio will oconvinee these ohildren that all men,
bewever great, are mortals suffering from some of the pame
handiesps whieh the rest of us allow 1o relard our prog-
regsg. Teachers may impress upon these boys and girls that
it is the person who atltempte things who suooeeds.

Be "To develop further intellectual eultnre."aavﬂaw
dio is the ounly educational tool in use today that has the
great potentialities for mess education. HMany educators
bave used this faot in thelr argument agsinat edueation by
radio. Since the radio has been such a poteniial power,
educators should uwse it wigely and effiociently.

One of the most noticeable alttainments whickh radio has
permitted is the development of apprecistion in several
school subjeots, as art, musie, and literature. There arve
many types of appreciation, and meost probably some one in
the near fubure will prove that these types of apprecistion
are most desirsble, and surely as desirable as much of the
aotual material in the present day curriculum.

6« "To inspire papils.”7-§hen ¢hildren hear programs

51n1d., e 36.
7 bide, pe 36e
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of national or international imvorbanos they ere naturally
inspired. They know that thousanis of others are listen-
ingz with them to the same program. They know they are an
integral part even in this far-awsy bsppening. Boye and
girls have a definite Ffeeling of patriotism when they lige
ten to patriotic musie or to an inaugural address. This
ia m definite exciting emotien, the foree of which may be
guided with other ghannels for a wonderful achlevement,

Magter teachers are capable of coming before the mi-
erophone and by intelligently presenting a lesson, arouse
the pupils' imagination and provide them images, the forge
of which is greater than any which can be tranamitited by
their olassroom tessher. Thess emotlonal effects will do
muah to unite the student body, bring the teascher nearer
the pupils, and open up new fields of accomplishments
never anticipated. |

7. "Po advence the cauvss of eéuﬁatianmﬂg~~33 bringing
leaders in education and obher leading men before the mie
orophone, the impertsnce of education may be brought to the
attention of the pupil, and to that other group whish has
so much to do with increased opportunity in education--the
parent and the publies

Parough listening to radio lossons, psrents will become

%1v14., p. 36.
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familiar with teasching teohnigues and a few of the school's
problems, and ss a result, will undersiasnd in a meaasure aié
least, the policies of their schools. Without the inftelli-
gent aooperstion of the publie, no school project will suo-
soed.

Bs "o serve as an instrument of progreas;“g~~%aﬁ§
now methods of teaching may be introdueed and a new view-
point may be diffused by the expert use of the radio broad-
gagt, Thus, bhrough cooperation of the teachers, the broade
east may be used as a meang for careful experimentation
with these new ldeas.

9. “Tp stimulate the efforts of the teaghers ' lw-img-
ter teachars who are selsected to give the radio lesson way
furnish for the classroom tescher excellent examples of
lesson plang, exercises and lmproved methods of inlersave-
ing the ghildren. The result of the instruction will pro-
duce an improvement in the elascroom insiructor.

These broadeszats are egqually as benseficial to the
teacher as to the ehild, as the fescher will bave s revie
val of her spirit, a recreating of her teaching power asnd
a desirs for better tesching skills. 3She will have an ob=
jective toward which she may etrive.

9
Ibid., Te 3D
107513,, ps 36«



During a broadceast the teacher will bhave an abuudant
opporbunity to study the individusl differences of the
pupils in her clags. COften, she discovers peculiarities
among the pupils that shc hae never noticed. The ftosoh=-
er’é faculties must normally be kept slert every minule
of the day. In the radin lesson, msny defects such as in-
&efin;teneas. mnegessary reiterations, harsh and wpleage
ant tones of voice will be disclosed.

Thege are pointed out with utnususl force because in
listoning to a program the enbtire attention is coucentrated
upon sounds which come from the lond gpeakere Nothing can
hide errors of speedh.

A radio lesason that has beén compiletely organizsed and
hag a definite purpose in view is of the greatest wortu to
the tesagher.

10, "Io develop habits of concentration, thought, and

Iisﬁ@nimg."ll

~-Radio enhanees 1life. Puplls lesrn to put
together information with a greater degree of vrapildity, sase,
and dependability that is not exhibited by other methods,

A radioc speaker must make his hour leoture fit inte a fif-
teen minute period., This is teasching the pupils in terms

of what we expect from bthem, terse, carefully worded rheo-

torigally perfect oral thoughts,.

“A1pia., p. 26
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Hadio leusons wligsc mske provigsions for the need of
development of ablliity to follow gulakly and precimely
the radio teschore. HJollher umeless or desirable guesw
tisna bave a chanse Lo Interrupl the program, and the
thought of the pupil has an opperdunlity to bheocote oo~
nacted and briliisnitly alert. The uvzuel ¢lasnrdon heas &
weakness in thie dirvegtion. Oneto thonghis bevo a toue
denay to follow eoerialn llves thal mre net Torth by guesw
tinng, some of which may bo peritizent but meny of which
bave no basrving vwpoo the 0Rgo.

In a radie lesson, the 1istening depends antirely
upon the enild, Jo matier how omaellent the isacher 1
the final worih of the lszzon depends upon the ragepiive
ity of ithe student. He scos loarns that I iz his own
gongern to lisben olosely =9 ko way kuow jfust what hes

Boen sald or 3000

Ok jeolives ss Stuied by 3eventh-
$rade Teaohers
In reaponse to guestion & of the teasher's gquostione
naire, sixtesn leschers, or 2B par gent of thope regponds
ing indiested that they bad acocegs o a radic for oclagew
ool une. Table 1 reveals that only ten of thoas tenche

ars licted obioetiven for using the raldi
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TABLE 1

OBguCIIVas PO CLASSROOM usd O
THE RADIO AND NUMBER OF TIMAES
INDICATED BY T3ACHERS

Teachers
Objectives

[ 9]
o
-

AlB

Develop ability to grasy
sunmarized infermstion Tlx| x

Arouse interest in world
affairs X X

Develop greative intorests X b4

Davelop ability to gorrslate
radio program with sehool
program X X

Develop the art of discrime
ination in choosing radio
Programsg X

Develop attentiveness x X

Bnyioh the currioulum % X

Give the ohild a broader
and more oomprehensive
background for hisg phi--
logophy of living x

To teaoch the ochild the
aeduaational value of Soe
radlio

Develop ability to evaluste x

Humber per tescher 3| 3| 4|1 3| 8
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TABLE 1--Continued

Tagchers
Number of Times
Wentioned
FIEII|IJI|IEIL | K|H]O¥®
3
%% 4
2
x &
x 2
z 3
X 3
2
x b4 2
x x 3
Bi1&11
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The data in Table 1 reveal that ten objeutives were
stated by teachers responding to the guestionnaire., How-
ever, six teachers, or 37.5 per cent of the teaahers whe
had aeoess do s radio for classroom use, failed to indi-
cate objsctives of any kind., This study also revealed
that the pbjeatives siated by these teachers were alopely
related fto the objectives by Jarvis, previously stated in
this study.

Heothods of Correlating Radio Broadessts
with Regular Classroom Instruotion

Practically every radio program overlaps subjeot-
matter fields. One progran may suggest a mathematiocal
problem; another may suggest further reading; another
may make use of common words to be introduced into mpell-
ing olassess Or, any one program may suggest a variety
of astivities, each one representing a different subject
matter.

Broadcasts should not be introdused into sahosl un-
less they have distinet advantages over other available
media to help teachers and pupils achisve the objeatives
of true eduaastion.

Data in Table 2 indicate means of correlating radie

lossons with regular olassroom instruotion.



TABLa 2

MEANS USHD B0 CORRALATA BADIO LESSONS ILH
REGULAR 0LASYR00K IMSPRUCTION 4D THE
HUMBER AND PuX CSNT CF TEACHERS

USTAG BACE

Teachers

Means

B

D

1.

2.

3

e

B

6e

7.

Current event period when pupils
digouse nows broadcasts

languagze work an outgrowth of
sbories listensd to

vevelop musleo appreeiation by
listening to better musical
pPrograns

Fupil'e thoughts end ideas
gompared with those of the
broadasst

Ligten to nswg broasdoapis to
deternmine the relationship
between past and cwrrent history

delegtion of programs goveruoad
by atudent inlteresis

Jocial gtudises and fine artas an
outgrowbh of radio progranz

Tumber por teacher




g Ty %

Teaghsers Using Zash

Pornoners
Hesng
G| |H|T|J|X|L|¥|XN P Number Por Jent
x 3 1848
2 12+ 8
x & 18; B
1 648
X 1 Ga 8
x 2 12.5
x 4 25
il 1 2 1 .
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The dsta in Table 3 reveal geven means, suggested by
teaghers, Tor correlabing radio lessousg with reguler olass=
room instruction. socisl studics aud fins arts ag an oubw
growth of reldic grograss wore the means wost preferred, bee
ing uveed by 25 per esnt of the teachers responding.

As shown in Table 8, culy ? teachers or 56 pery gsent of
those having access to a ralis for classroom use, expressed
any means of correlation. It is self-evident that the 44
par aent of teaohera who failed to correlate radio legsons
with Gtheir regular classroom ingtruoetion failed to reallze
the full value of the brcoadoast.

In an attewpt to determine the fteachers' viewpoint conw
cerming tho uwse of the radio in the slasarcom, iteashers wore
asked to answer "yes" or "as" to the guestions indicmted in
Table 3. The data reveal that B6.8 per cent of the vsache
ers who bave access Lo a radio use it mas an integral part
of the seaoel progran. Sixty-cight per cent of the tsaohe
ere indlcated thal itheir pupils looked forward to the radle
listening period. Hinety-thres per cent of the toackers
agr@eé that radio listening developed habits of councenitrag=
tion, thouwght and listening among the pupils and alsoe that
the use of the radio snrished olassroom inatruetion. The
taet that railsc listening aroused oreative interests among

their pupiia was indicated by 76 per cenlt of the teaahersa.
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Per
Cent

Per Per
No. Cent Ho. Cent

Do you use the radioc ag an
integral part of your
aehool progran?t

Do your puplls look forward
to btheir radic ligtening
period?

boes radioc llstening develop
habita of concentration,
thought, and listening
samong your pupilis?

Doeg radic listening stimu-
late furiber reading on
the part of your pupiley

Doep the use of the radio
@nriaeh glassroon
instruvetion%

bBogg utilizing of scehool
broeadeaste develop an
appreciation of betier
programna?

Does radio liatening arouse
areative interents among
your pupiis?

il

16

12

15

1l

12

56.2

88e7

98.7

75

93.7

6847

75

7 | 43.8

2| 18.8| 2| 1B.5

1 BB

1| 643 | 4 | 25

1 6.3 | 3| 1847

Un the whole, teachers repremented in this etudy did



not make abundsni use of the redioc as an educationg]

pedinm. However, as revealed in Table 3, those teach-
ers who did use the radio as an Integral part of their
sahool program achileved a bigh perceentage of the values

inherent in the radic programs which they used,

General Benefits Derived from
Radio Brosdeasting

¢ne of the ohief funotions of radio is te reproduce
with noticeable efficiency the spoken word, musie, and
other forms of sound. Ifs ability bto communicate instane
taneously is in itself of utmost importance in removing
all trsces of isolated remobeoness and in diffusing knowle
edge and culture. The important problem for the educator
is to discover how these properties which are peculiar to
radio may be made to serve the aims of education,.

fhe data in Table 4 reveal the ohief beonefits pupils
derived from radio lessons, as atated by the teachers in
this stvdy. Appreciatiom for better programs was the ben-
efit listed by the largest number of teachers, PFour tesohw
ers who had radics for classroom use falled to list any
benefits whatsoaver. The fact that 75 per cent of the
teashersg listed definite benefits their pupils rogeived
from radio lessons, indicated that the other 25 per gent
undoubtedly failed te utilize sahool broadeasta to the

beat advantagee.



25

E‘;{E,l'f' DaOaDIUs RULTLs SnRIVE FRCQw

RADIC EﬁSSO%S ATD THE NUMBIER OPF

e AT T aRNET Ay
TITOWE AN LeTEnd DY CIAGLERS

Teschers
Uhief Benefits
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3timulates s decire for broader

reading X
Pevelopas ability to coucentrate %
Apvpreciation for hetier nro-

grams developed b4
Develovps intensive listening

and avttention 24
Pupil's perssective broadened X
Appreciation developed for beat

in musie and literature X
Arouses interesv in what obther

pupils are doing x
Anriches glasaroon instruction x
Gurrent event topics beanme

gonceise and iateresting X
Batter spessh habity developed

Rumber poer teaoher 1(3.6
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The benefits stated by teachers, ams shown in 7Pable 4,
clcaely anineide with the following unique aspecia pre-
sented by Busby and obhera:

There are certaln unique agpects of radlio whieh
are not found in most aids to learning. The Lirst and
mopt important of fthese is radio’s ability o bridge
the gap of space. Badio can bring the world into the
eclageroom, enabling pupils to participate in and sofue
rlly experience international, nationsl, regional, snd
local situations of grest scope and gignifiomnce. Hige
torg-making political events, discussions and interpre-~
tations of news, oonferencew, debates, and forums, and
talke by suthoritiesg in every field may now by ga&na
of radio besome part of the sehool ourriculum,l

Lainel? soensiders the introduction of bistory in the
making one of radio's most important contributions to edu~
cation. Svents of great imporianse which are brought %o
the alass by meana of radio become significant and wvital
realities of which the pupil feels himself & pnrt, Thus,
by hesring thoe words of the sypeaker, the listener is trans-
ported %o the acene of sotion and reality and participstes
in these very important experiencoeog. The inauguration of
¥resident Aoosevelt, the coronation of King (eorge, and
the United States Declaration of Wer agsindt the 4Axis powe
erg, transmitted by radig, were heard by millionas of lige

teners.

12 A , o
He 5. Busby and others, How %o Use Radio in %he
Claseroom, ps le ’

13311 zabeth Laine, Motlon Pictures snd Radio, p. 95,




28

This same idea, that ourrent events become conolse
and intereating, was stated by bGeachers, as shown in
Table 4.

John . E1w39514 gays that certain types of eduncative
matter are readily adaptable to the radio. History which
oould be nade s living, breathing subject is, to most peo-
ple, just a suecession of moeaningless nawnes and dsten.

The average child who learus thalt Columbus sailed
agross the atlantic Qoean atitaches 1ittle significsnes to
the faot. He does not realiszse thLat bask of that event is
one of the most stirring stories of all time; one filled
with tragedy, melodrama, snd inspiration. There is & vivid
piaeturse of Spain and her relation with all iurope and the
politicel, sconomical, and social conditions whioch resulted
in ths voyage of Uplumbus. 411 these events have played a
vital part in the state of our gountry today, This is re-
flected in the present life of every human being in America,
but to correstly comprehend they must be seen in their prop-
or light. To show the reletionship of events is the pri-
mary funotion of the stuldy of history, and teodsy schools
are making great strides in this direction. The radle will

undsubtedly be of great value in this counnection.

“"Radio to Vitallze Sehool jubjeats,”

1¢gehn 4. Blwood.
nlie Y111 (February, 1931), p. 492.

The Gr Teacher, XL

TS



Through radio, real people and real situations can
be dramatized in sueh a way that they can be visualized
and understood more easily than names, dates, and other
materials found in our textbooks.

48 yet we cannot say how important the story of Co=-
lumbus should be. Formerly, teachers thouzht it impor=
tant because the story of Columbus and the dave, 14928,
were giresgsed. If an event of this nature is of any
great valwe, 1T should be presented in such s way that
ites importance at the time it oceurred and its bearing
on the world today will be apparent.

Radio can do this. It can regreate Christopher
Columbus as a human being, not merely as a printed
name in a text booke 1 know that I would like o
visuvalize Columbus. I have & dim and hazy recollecw
tion of two plotures of bim in ¢id, o0ld books. In
one, as I recall it, he was a slender gentlemsan,
dresced in shorts with shoes turned up at the toes,
wearing a hat that was a cross beiween an Indian
turban and the headgear of a bull fighter. He car-
risd & sword which he brandished sloft, perhaps at
an offstage moon! I know thet for me radioc gould 4o
& better job than that ig inebling me to visualisze
this eminent gentlemgn.

Lainelﬁ

stetes that the publie depends upon the
newspapers, newsreels and books for ita information on

national and world affairs, on sclentific discoveries,

151113, pe 492

16§Iizabath Laine, ops git., ps 94.
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on soeial 1ife, and on art and literature, The news
broadenst has a gertain unigune advantage. Tt transmits
news more anicekly than either the press or the cinema,
The radlo esn give fregh, first-hand scecunts of events
at the time they are happening anud thus keen the publis
informed in the latest developments of zeneral inferesb.
This feature of the nows broadeasts is important o
sehools from the woint of view of keeying a living con=-
taot with all the world.

It is within the area of {the c¢hanging subjeat matier
that the radio gives prouise of being moast ugseful, Fub~
Ject matter becomes very orystallized in ftext books and
methods beaome habitual and fixed. Properly infused
broadeasts can bring just onough of the outside world ine
to the classroom to kesp the sehool attumed to the timeset!

Lainel®

also aays that another advantage of the news
broadeast is its selective power. Hews items of signifi-
gant value are presented %o the radio sudienge, and through
this means pupils are tauzht to disoriminate hetween the
worthwhile and the triviale They are thus encouraged to

take an interest in national and worid problems. The news

l?cline i« Koon, "sShould I Bring Hadioc into My Sohoolf®
Hational Zducation Association, Department of Klementary
3cbool frincipais, Ihirteonth YearboOE, Ds B01s

18411zabeth Laine, Ope Gibt., pp. 95, 98, and 104,
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broadeast, beeause it is oral presentatioan, makes the
interpretation easier, DBy meuns of vuice moduiation,
inflection, and agcent the news article is made more
intelligible and tho history lesson more valumble. 4
news broadcast is regarded g8 valuable if it furnishes
an ineeniive to students to follow uvp subsequent devel-
opmonte in world situationg in magaszines, books, and
NeWspa poYs.

By means of the radic every oue is granted the
privilege of hearing the voices of great personages and
of hearing thelr exact words just as They are apokens
To hear them $2lk gives bthe poople in ordinary life s
foeling of solidarity with the grsat and a yeurning to
progresss Sometiues when one is in the presence of the
great, one feels that one, too, i3 nearer greatness.

?he radioc has tought the llstening »ublie how $o
appreciate aud undersiand music. It has nade great mpu~
sic popular and developed raythmic oxpression. The value
of the radic in thic £ield cammot be over-estimasted, OF
oouras, schools could hear good music by using phonographs,
but the finest phonograph records cost so much that schools
are unable to afford them. The radip afforde variety and
appropriste instruation, 1f fthe program is one smpecially

for school use,
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Phere is as yel no noticeable evidence that the
habit of listening to radio specches, plays, snd dia-
lozueg has made an improvement in the listener's speoch
and dietion, but il is »noasivle thal such 2 change may
take place. Radio sudiences are lesrnin~ to diserimi-~
nate between wvleassant and wmpleasant veioes and corregt
and incorreat spesgh. It iz poscible that this will inm-
prove their own mannor of spesking and use of language,

The ability to listen is not readily acquired. It
is even harder to schisve habibs of coneentration and
diserimination when one iz trying to listen. The teache
gr has only = very limited time to develop these traiis.
The radio naturally affords advantages in this connea-
tion, first, becauuse it brings many voices into the clagge
room, and second, because the broadosst cannct be repeated,

it demands aareful stiention.

Specific Values of the Hadio
Radio is not the be~all or the end-all of classroon
ingtruction, but it dces have many valves as a teaching
aide. The following, which overlap to a degree, are of
gpecial walue and shonld be understoeod by the teacher.
l. Radio serves as a source of new material.

2. Hadlo may serve to set the standsrds for pupils.



Je Radlo may lucreasc the number, variety, and
inteneity of ohildren's interesis,

4. Hedic may expoge the pupile to conflicting
pointg o viou.

5. Xadio may sorve to agguaint the children with
other parts of our cowntry and other parts of
the world.

G. 2adio may contribute ¥o worthy use of leisure.

7. Through radio, childrsy may become familiar
with well~known and prominent peopla.

Bs dadio may faniliarize cohildren with current
ovents and aignificant toplog of the day.

9 dadlo serves to guide children in judgment and

N ¢
%V&lﬂﬁﬁl%ﬁalj

Peyohologleal Advantages
Kannayao gays that the ﬁatural and instructive way
for man to impartiﬁhaught ig through sound. #riting may
be considered a comparatively recent imvention. The eyes
are less gensitive than are the ears. If twe colors are

thrown on a sgrsen, they will blend and appear sg one;

19Hargaret Harrison, Xadlo in the Olassroom, pp. 1l«lb.

205ar]l A. Xenney, "Radio Hducation: Its Plase in the

giassroom%" Californis gourna% of Zlementary Zdusation,
2 DPDe - 7

{November, 100 53]
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but two sounds osn very resdily be distinguished by the
ear. dound may journey around the corner; sight camnot,.
The majority of the peopls msre "esr-minded" while many
are not "eys-minded.” It ip self-evident that sound
transnits thought in a manner which is eagiest for most
yeopls to assimilate.

Prom the fifth zrade upward much of vhe teaahing is
through the written word. de find large groups of obile-
dren generally slow in scademic subjects, and this is Jue
to a great extent o the fact that these children are not
"eyo-minded.™ They canuot learn by pure visual methods.
I¥ will be found then, thav among these ¢hildren the re-
aponge to the retention of instruction by radio is usually
gatisfactory.

The most vivid pletures are sugzested to people
through sound. 4 plature of a rallroad locomotive is
formed more easily when one hears The gound it makes than
by reading a desceription of it. Just a certain inflec-
tion of the voice can color a thought that it would re-
guire many paragraphs to explain. Because of clesrnosgs
of expression and speed of undernvanding, it is easier
to teaoh by sound than by the written word.

Sound not only stimulates the anditory nerve but
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the whole body reacts to the vibrations of sound. dadio,
thus, creates s despn sffeet and encourages expression of
emstion in 2 momner that few classryoon activifties can do.

Phe radlo has power vo eliclit symoathy, adniratiou,
understanding, pity, and pride. This ig of wvitmost value
to the school.

Often a zrave error is madeé when children are judged
on an intellectual basic when they really shouvld be judged
by emotional stondards. Fhen it is considered that the
emotionsl sttitvde which is formed during childhood is
preserved throuvghout life the imporitance of the emotional
habits of the ebildren to the community can resdily be
understoods Yot our current methods make but 1itile st-
temoct to zromnse resctiones in obildrena

Throughout dramatizations, radio cslls for a com-
plete emotional response from the listeners. Beoause it
is an emstional medium, it often acoowplishes 1iis purpose
where an educational medium fails. The radio drams glves
the ¢hild a socially acceptable medium of expression and
an outlet for his unsocial wishes, sueh as adveniure, oX=-
aitement, and revengs, and thus there c¢an be a tendenay
toward less jJuvenile delinquencye.

By the use of radlio the oblld may be taught to ex-

press properly bis emobtions. Thus, he may learn how to
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adjust himsell sceially, how to uppreciste social values,
and, by exsmyple, chow desirable goalal attitudes.

Jhen the ¢hild drsustizges, be thinks of hingeli on
a zeale as the prolagonist. Instinctively, he identi~
fies hiwmsell witlh the ldeals and the nobility of {the
charscter he 1 portrayings. This is the finest type of
gharacter trainiag, provided the charaater portrayed re-~

flects hizh ideala.

Physical idvantages
1

Ba

Zenney states that the exbtreme emphasis on resd-
ing has placed such a straln on children's eyes that as
a result wmany of our children auffer from iluperfect
sight. ©The use of the radio in the alamsroom shonld
help to remedy this situsition.

Aadio is unexcelled when it is used in teaching the
blind or near-blind. By means of bone-conduction hearw-
ing units, the deaf or hard »f hearing may roceive the
gpoken word. Disabled or paralyzed children who must
renain at home or in a hospital may be glven opvortuni-
tises for an edueatiorn that they would not otherwise be
abls to sconre. Students at howe bessume of sickness or

guarantine may thus continue tholr educaiicn during the

211'biﬁt s B 93;

A
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period of diaability if appropriate equipment is provided
by the scuools. -
40 ageoury of the radio gehool condueted during the

prevalence of ialsadile paralysis is piven in dchool and

0y

3691@%@.“5 ABT¢ Ghan 500,000 gnlldron of lhe slementary
gchools of Uhicego were provented from attending classes.
Arrangenenits were made for them to eonbinue their work
by yzdio elasses., Thoue were hegwa at 7:15 4. e and
gonbtinued lhroughount the day until 7:15 P, ¥, 3ix radio
gbationy took iurne broasdessting the instruetions.

ngoh day the newspapers published materlal to gunide
the pupils in their glasscs. 4 staff of teschers out-
iined the "home work." The poriods ranged frow fiftecn
minutes to one hour five days 2 week. lathematics, Jlig-
tory, deography, and inglish werce the subjeats iuecluded

in thisg radis gurriculum.

“Z*g3ucation by Radio in the rublic Schools of
Chieago," Sohool and 3Jociety, XILVI (September, 1937),
PP« 367=T68e




TeECHHIYUS3 IN THs USH OF THE RADIO

Buaby angd sthersl atate that no mahnol broadesst gan
be evalnated apert from its use in the classroom. Pre~
paring for the broadeansi, the hroadesst iteell, snd the
discussion and follow~up activities which it stimnlates
shonld be rezarded as necessary paris of a single classe

roon unit.

Isacher Preparation

The preparinz for the broadeast may reguire scme ag-
tivity frow the teaacher. She must know the objeet of the
brosdcast and plau accordingly. She ghould be familiasr
as far as possible with the form and gontent of the pro~
gZrams 3he shkould know what visual aids, books, and other
gupplenmentary materials are availsble. If the program is
one planned to direct some pupil activity, such as sing=
ing, or rhythm work, she should know ahead of time what
dirsetions are likely to be given and how they should be
followed mo that no time is leoat when the directions gome

over the air.

g, 5. Buaby and others, How to Use Radiec in the
Clasexroom, pe 7o S e el St 2 e
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It is very imrortent for the teacher fo mee that the
radio is ororerly tmwned to the statiosn before the broade
cast beglins snd that the disl is manipulsted during the
2rogYamn whonerer neoessayry for maxliats clearness and Lone
guality. This oan he done by =2 monifor who is Ffamiliar
with the mechsnionl sdjustments om the radis sch. The
monitor in charze aheuld be Taught v0 waceh Lhe ovkers for
siguals when the sommd canmnot be hewrd in sl1l parte of the
room. Allowing tke puril f0 fake charge givez him not only
a fecling of responsibility bul also relesses the tescher .
for gupervisory activities.

Before the progran is turned on, sny minor adjustment
which will eliminate gtrain and mske listening movre pleage
ant should be made. 4 well venlilated room, seating chile
dron so thet thosge who have difficulty in hearing are near
the radlio, adjusting the shades, and meeing that there will
be no interrupilous, =11 make for efficient listening.

On the day of the brosdesst the set should be given a
final inspection; tho sguipment should be placed nesxr the
radio snd iu amnle time befors the program staris. The
pupile should be in their places, with materisls at hand
and alart and ready for the program to begin.

The wmost important factor in Jdetermining the sffect

of a broadeast on ehildren is the teacher’s attitude. The
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pupils will show sg mueh enthugioom or indifference ss
she, The tescher who iz interested in the program and
who listens attenbtively will get far hetter results than
one who corracts papers or looks osvb of the windew dnr-
ing the progran.

Various technicues may be nsed to make the listen-
ing more effective. Anything that diverts the attention
of the listensr should be eliminated, if possible. TUsue
2lly the less sotivity there is the better, except in
those brosdeamste that give directions for the ehildren
to follow. Showing pilotures, map stndy, and the like

ghould he Jdone either before or sfiter the brosdosgt,

Pro-broadosst Preparation

Advance preparation of ibe class is esgentigl in
most instances if the broadesalis are to be understood
and appreciasted. 48 The stage setting end lighting ef-
fectis play an important psrt in the sucocess of ithe opers,
Bo does the asurrounding atnosphere affeet the suceess of
the school broadessts. The greatest preparation of sll
will be a sense of expecianey imparted by the tescherg to
the pupile--mentel receptivity.

Table b applics only to the sixteen teachers in this
study who reported having access to a radio féé glasaroom

UBes
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The dava in Javle I slow fLive pre-~brosdesst scetivie
ties reporied by the siwbeen teachers, aud the number and

per c¢eat of teachers using 2ach activity.

14aBLE b
PRE~BHROADCAST ACTIVITIZS RuZPORTED BY

slatuul SCHOOLS &0 JEE JUMBAR ATD

PYR CUNT OF TEACHERS USING EACH

activity Humber Per Qoent

Gonsulting the manual that sccom-
panies the broadeast 6 37,8

Attemnting to carry out sugges-
tions in the manual 6 37.5

Planning to correlate the prova=-
ble brosdeast content with

reguler classroocm activitles 7 43.7
dxamining illustrative or explan-

atory materiql 5] Jle2
Haking neceassnry sealing arrange-

ments 4 £5.0
Ho pre~hroadceast preparation g 56,2

The data in Uable 5 show that over fifty per cent
of the teachers made no preparation for elasssroom lige
tYening, while only 37.5 per cent consulted the manual

or attemyved Lo carry oul ouggestions in the manual
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which accompanied the school broadcssts. Beesuse of the
lack of gareful planning and pre~broadoast preparstion,
Yable B indiestey that the sohools, as a whole, were un-
able to realize the full value of mahool broadeasts.

There are varions things thet the tescher can do in
preparing her oelass for the brosdeast. Talks and dis-
gugasiong of the broadcast by the teacher and pupils ocan
be made. assignments consisting of outlines, refersnce
reading, study of thoe artist's l1ife, and his works, draw-
ing maps, and other map werk are ceommon rseans of prepa=-
rétion,

Sometimes the tesgher resds poems or sbtories. Pio-
tures, blackboards, and other visusl aids may be used %o
aid the pupils in understanding and appreciating the pro~
grame.

Busby and others® consider that the amount of prep-
aration that the ¢lags should hsve will depend to a
great extent on the kind of progran that is presented.
Gertnin radio programs may best be used zs & climax o
a sories of activities or a unit of work. If the con~

tent of the program is unfamiliar %o the elass, the

%4, 5. Bueby snd otbers, Op. cits, s Ba



teacker should plan beforchand oncugsh ezperisinces s that
the broadecest wlll be sg neanl.gly
may ineliunde the explanaticn of unfamiliar woris or terus,
reading, renorbs, discussions, or the use of visunl ma-
torinlp. IL 3L 4o o tvevelogoe, a otudy of vhe wap of
denlnr arca to be covered might well preecde the
broadeasla

. 3 . X .

ermaey, . Diroetor of the Alameds City Ocohool of the
iir, states thal the toschers in his sysven usoed varied

mebhods to srepeie puplls to listen o the hrosdcasis.

o

ne type of preparation varies sccordiug to She purpose
for which the broadeset ic used, the pupll's backgromud,
and the ahilitics of the Loschor,

The preparstion should always arouue a feeling of
plessurable anticipation, Jome fesghers chooss Lo sur-
prisc the pupils, giving them a background for under—
stending a program wichout letting then koow they sre to
listeu. Othor teachers guide the pupils to autlicipate
the prograsm as a specisl event.

Eenney thinks that the effectivensas of a program
gan be spoiled by too much time spent on tha proparation,

There ls semething wrong with a program that neelds long

S3arie A. Kenney, "ihe Alameda Gity 3ohool of the
4ir,"™ Loemsl Brosdeasts Lo Schools, p. 200.
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and difriculv puepanrabtisne On She olhier hanl, hewever,
many programs will te better couprohonded iF s ovrelimi-
nayry oxplanavion is wmadc,

the sbtudy reveals defiuiltoly that sre-brosdengt
preparavion was linadeguavs Lo comgarizon rith the sobive
itiom sayggesiad by proainent writors in tho £1el1d of rae

dio sducution.

Pupil dctivity During the
Broadossatsa

Barraw4 believes that radio rveasepiion must be meas~
ured in much the same terms as all oither education. It
gshould observe the same stendards, and attaln the same or
better results than ean be attained without adding it as
a tonl for teaching. The nature of its participatien,
type of mutivation, and the nature of the expression
gshonld vary with the asubjiect matter and with the method
uszed by the teacher st the mlorophone in the presentstion.

There are three principal methods of glassroom partie~
ipation. The first is the straight lecture method,y which
requires very 1ittle or not any activity except note takiage.
The seogond iy a variation of the lesturc method, using the

clagsroom teacher to aid continuwously the tescher at the

433n He Barraw,,ﬁagig the sssistant Teacher, ps 181,
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microphene. The Shird i1g one which the pupils follow the
dircetions of the feacher with 1ittle or no heln from the
¢lassroom foacner.

Zugly ond othera® have Founa throvsh experiments that
those who $ale noies during the hroadeast 40 nnt ansimie-
1ate and retaln as much of %he »rozram as those who zlve
thelr wndivided attentione Thiz is vartienlarly true with
elomaentary ehildren where lscek of skill in writing and
spelling makes note taking o slow vrogess. 'riting during
a program with the purnose of repradueling parts of the conw
tent should never be forced upon children, If thore is
some faeitnal or specific material which may be of value
to the alage, the teachsy may fesl freo to write down
guestions which arise in her mind or points which she
wishes to disouss later.

In the Detroit schools children in mogt eases jnsb

1iatan.5

On rave occasions the seript suggests cerdain
gpesinl Things to be done. Occasicnally the teacher may
ask the c¢lass to write down some major point to make elher
types of records nertaining to the msterial presented in

the broadeast.

°g. 3. Busby and others, 0pe git., P« G.

6?&&1 P. Reankin, "S3duostion by Radio in the Detroit
3chools, ™ Local Droadcasts to Schools, edited by Irwin
dtewart, pe 40



fhedir prograwa Gousisy walnly of wusie, narration,
or dramaitie material. darely are there direations to
followe JFor This reason, listeniug has been socepied
a8 the prineipsl acvivity foxr the pupil during ithe broade
oaste

Kenney’ says that the lameda Gity Sobool of the Air
programs de not eall for any pupil activity during the
broadeast. During the actuml broadeast the children shonld
devote the time to ligtening and "living" in the broadeast,
The tescher sbhould sit quietly during the program, $hus get-
ting an exasmple of intereated listening. Ho beacher pointa
t0 a map or writes on a blackbeard. If any program wers
so d4ifficult to understand as to require such help frowm the
teacher, it would be regarded as a eomplote failure.

Cleveland's experience with the use of the radio as a
toaching device has indieated that the sound from the lound

speaker is but ono phase of the radio lea&an.g

The paxrtige=
ipation within the listening classroom, on the part of the

teaober and the pupils, is of egual ilmportance, Their ra=

dio teacbers have found that mere passive listening is not

suoughs In radic teaching, as in all learniong, & greab

variely of sensory impressions is neqessary. If the voios

?Earle As kenney, "Alsmeda City sSchool of the Adr,®
Looal Broadcasts to Schools, p. 201

B4BoB Radio serves Bdusation, p. 9.



CLom bhe L0ud gpookor in asslisted by visusl walerisls then
et eXTodvive Teutils avu apv VO oguur. Yhe fudig weaghe
ory bBave Gsced o variouy of waserlals~-waps, grapns, clarta,
wodels, plauts, and aniuals. Zhe greasesy use oif visual

malberiale tac beoun spevially propured sildese In the bhigw
vory lesson, Loy exatpde, glldes gre used Ln alwost every
broadeustbse The broaduasiber calls foxr {the slides and as

they are shown, nskiy questlous sud pauses for a brief dige
cusslon by the pupils, or calls atbenlion to related fagts

o b

da

guvhered fLrom the gludy of the slidess.

B

o«

FPogt~brosdeast Disouselon and Agtivities

The activities that arise from a radio program will
depend upon the teacher's purpose in using 1%, ilts valns
for the ghildren, and the dogree of interest it has sroused.
There are gertain types of prograns that eall for nore dls-
cusgion than others. The feacher may wish to help elesr up
isgues that have beon raised or to gtross and enlarge cerw
tain points. A good discussion period is rarely one that
tries to cheok on pupils to gee how muah of the canﬁénﬁ of
the program they have retained, Such a discussion should
arise naturally from the children's interest in the subject
and their eagerness to discussg it.

The Yeacher gan also, through discuesion periods, ald

in developing s aritical attitude toward points of view
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expressed in s radicd brosdeast. Children shonld be

taught ot to accent bliudly everything they hear on the
air. Those psonle who can $hink oritieally and e¢en evalu=-
ate opinions and sources of informstion will be most capaw
bie of dealing intelligently with situations that they meet
in 1ifes One of the vrineipal ohjsatives of education is
the development of thilg ahility. The fact that radioc is

a wide~spread means of distridbuting information necessi-
tates its use by the teacher as an effective deviee for
thoe attainment of discriminative listening. Other active
$1ties whigh a broadoast might stimulate will depend upon
the type of program and materlal presented. They may in-
elude reading and research, writing reports, collectiag
exhibits, taking trips and dramatizations.

Singe it is so diffioult to determine in advancs the
exadt nature of every radic program, it iz probable that
follow~up work covers the moat important phase of ubtili-
gation of radio in the schools Through activitiss aris~
ing from a program, the ehildren pull together the thrsoads
of the program and fit them into thelr regular work.

Table 6 containe data on the number of schools indi-~
eating followeup motivities after the broadeast. The ba=
ble also shows the typeas of follow~up activities used by

most sghools in the sgtudy.
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 The data in Iable 6 reveal tuat eleven schools use
gome type of follow-up sctivitys Disocussion was the
typs of safivity used by fifty per cent of the sahools,
while library reading ranked next.

Authorities agree that some type of post-broadoast
setivity is necessary if the pupils reap the full hene-
fita of the broadeast. IV ia self-svident that the five
gohools, that reportsd no follow-up activities, deprived
their pupils of an essential element of the llietening

gitustions

The following examples show what ean be dons by

elementary ¢hildren.

Various methods of utilizing radic news have
heen deovised, The pupils may take turms being "ro-
porter.," The "reporter" tunes in news items, takes
notes, and later reoports on the 4ay's news to hils
fellow pupils. Sometimes the report is orsl; some~
times it is written for fthe achool paper; someilmss
it is written on the blackboard each day,

In one sehool, a reporier 15 appointed for e
wook st a time. He listens to radio news and then
writes the important events on a specially reserved
geation of the blaokboard with the beading "Radile
Hows.® The news is put on the board every day and
is left to be read by other puplls without discus~
sion. At the end of the week, the important itema
are disgussed in the Curresnt Bvent Club msetings

Hore than ons child may be appointed reporter,
or a committes may take oharge of radio news listen~
ing and reporting. The method nased should provide
an opportunity for some form of participation by the
other pupils.

Such unse of radioc news may provide practies in
selection and svaluation of radioc material, in oral
and written eomposition, and in note faking; and it
may develep individual and group responsibility.
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The nseo of news ltons may agontribute {to other class~
room units of work or projesis. Frequently, news
programg will f£it into the existing curriculuom, and
more freguently they will serve to initiate new in-
terests and new activifies.

A radio apnouncement of a ransom hoaz in a eere
tain kidnapping csse led a seventh-grade grouvp inte
g gtudy of Unites 3tates money. Baah ahild became
interested in the idez thal perhape he might trace
some 0f the ransom bills. A oopy of the looal news~
peper was brought to school. The ahildren were amaszed
al the number of {he bills and were impressed with the
diffieulty of tracing so many seriasl numbers,

Thoy studied a five~dollar bill, eomparing the
serisl numbey with the newspaper list and noting oueh
items as the plotiwre, signatures, and other notations
on the bill. In Cheir toextbooks and referceunce hooks,
they found information on how money is made and what
it represents. They made imitation money and dis~
eusged the precauntions the government takes to pre~
vent oountberfoiting.

ﬁlthau%h only a short time wmas spent in develop-
ing this interest, the temaher felt that more genuine
information and appresiation of cur monetary system
was gained begause of the stimulation than ever wonld
bave resulted from lessona initlated by the teacher,
however garefully plamed and introdueced.

Similar classroom intersats have been aroused by
other radio news accounts. Hany teachers feel that
radie news items areate a desire, on the part of ohile
dren, to read the papers and to 1lsarn more aboub cure
ront gvents and the outstanding men imvnlvga, and mora
about national and internstional problems.

The following is & reprint of o part of a page from
the Instruetor's Manuasl for the Damrosch Husic Appracia~
tion Hour:

Many teachers have Found preparation and fnllow~

up material of help in using Musio Appressiation Hour.
The following motivities are suggested:

g&argarat Harrison, Radio in the Glassroom, ppe 91~92.
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Oral Composition:

Let the ehildren re-tell the gtories of the com~
positions. The ¢hildron might tell stories of the
lives of the composers.

Bngourage obildren to $ell stories about the mu~
giesl instrumentse.

Oral dramatizations of the atory of compositiona
might be presented, such as 'Pesuty and the Beast,®
'4 Hidoummer Hight'e Dream.' Help ohildren to notice
the gpeech of Mr. Damrosech. The children might pro-
sent a gimple 'Radio' program, with an ﬁnncuncar. a
‘Mr, Damrosgh' and s preogram of school music. One
gourage them to write poems expressing the story eor
mood of the music.

Reading and Spelling:

Stories oi the oompositions could be prepared by
the ehildren for class resding from charts.

The teacher, whenever possible, eonld find s
story to read to the ehildren which would help ex-
plain the subjset of the gomposmition;i as *The Little
Tin 3oldier,' a story on dwarfs, 'Beauty and the Beast,®
poens and stories of rain, thunder storms, eta.

Introduce stories and piotures of fairies, farma,
dwarfe, animals, inoluding the elephant, hen and roos~
ter, figh, bee, and dragon fly. Introduce into spell=
ing lessons simple musigal terms, as musie, song.

Handwork:

Baal child might kesp s muslc notebook, unsing
pigtures of instruments, i1llustrations of stories in
mugio, ete. Freehand out-out piletures of instruments,
illustrations of stories, ete, might alse be incliuded.

Freeshand drawings, for the notebooks, of clay
modeling of inmstruments, figures to illustrate stories,
ate. JSesbwork, such ag out-out puszles of instruments,
matohing of iﬁaﬁrumenﬁa with name, completing storiea,

Other motivities:

Danoes by children, to depict stories or mood of
musie, If possible, have the ahildren hear the com~
positions both before and after the goncert, uaing
phonograph records, plano, scelos, songzs, eta.

8ing with the ehildren, or for them, the malaﬂ%
of the selesation given in the Manusl, so they will be
familiar with it when they hear the areh&atzal inter~
pretation.
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Ghildren might make costumes snd dress dolls te
represent aompositions, as: fChinesse Danciﬁ" YSwed-
ish dedding Mareh,' and *Norweglan Dance,’

103&1: He Darrow, ope git., s 193,



CHAPTER IV
QUI~0F=30HOOL LISTINING

In regent years radic has become so popular that many
ehildren spend more time listening to the radio than in
readings There acan be little doubt that children are
strongly influenced by thie new form of entertminment sng
ingtruetion. Jevertheless, the school has thus far done
litelie to help boys and girls evaluate oritically and use
with discretion the variouns programs that censbantly flood
the alr lanes. JIducators most glve increasing attention
to this responsibllity, snd devise means of making ohile
dren more discriminating listeners of radio prograws. 4n
obvious firat step is o seck more information on the type
of progrsws thal ¢hildren listen vo, snd try to discover

the reason for the appeal for such programus.

rrograns 4vailshle for dlementary 3tudents
The following list of programs for elementary chile
dren was prepared by a group of upperclassmen asnd gradu-
ate students in the 3chool of sducation of the University
of Texasn. The list is tentative and suzgestive of the

types of programs which are avsilable.

b4



The following oriteria were get up for deteruining
whether or noti prograss should be ineluded in the list:
1. The program should be educationally worthwhile.

2« The program should be of infterest to the ahil~
dren for whom it is recommended.

3, The children for whow +The progran is suggestoed
should be able to understand the conceplbs and
faots presented on the prograi.

4. The content of the progrsm, the proeducts adver-
tised, and the nature of the advertising should
ngt be harmful,.

bs The program should be available on a network or
powerful statione.

¥o programs were recommended for Junday before noon,

and none which began after B:00 ps e ¥No news prograus
or religious prograds were recommendeds

wowt of the programs wore juncluded in the list bew

cauge they might contribuste %o the attainment of some of
the edusational objectives of most iteachers; however, a
number of programs wore incliuded because they were harm-
less fun. The nature of the programs ghanged, and a pro-
gram which was recompended one month might bs omitted the

next month,
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The Mmiversivy of Uexas

Proreamns Tor dlenentary 3ehool Children

Time Progrsm station or
Hetwork
SUNDAY
12:30 March of James GBS
2:00 Philharmonic Symphony 0Bs
2145 Chats aboul Dogs Wbs
4:00 Metropolitan Opera Asuditions gBC
5330 sene autry's Jdelody Kanch CBs
6:00 Jack Benuy NBC
7:00 chase and 3anborn NRC
7:30 One Kan'sg Pamily HBC
§:100 Ford Suanday 2vening Hour OBy
MONDLY
8:00 Breskfast Club ¥Re
1:15 Texas 3cehool of the Adr ey
2:30 Amnerican sehool of Hhe 4ir CBs
5100 Orphan 4unnie aBe
5130 Jagk Armgtrong NBC
5145 Tom Mix WBC
&:00 amog and andy OBS
6130 The Lone Ranger ¥B3
é:30 Buras and 4llen HBO
7:00 The Telephons Hour HBC
TUES DAY
8:00 Breakfast Club ¥BC
1:156 Texas Sohool of the Alr Y
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BURBAT OF RESIJARCH IN KDUCATION BY RaADIO
The Univeraity of Texas

Programg for Zlementsry School Students

Pinme Program 3tation or
Retwork

TUESDAY {Continued)

1:30 Army Band HBC
2:30 American 3chool of the Alr GBS
4:156 Irene Wicker HBC
B:00 Orphan Annie NBC
5:30 Jack armstrong NEC
5:145 Tom Mix NBe
6:00 amos and andy CBS
JEDNES DAY
8:00 Breakfast Club ¥BC
11:30 Rational Farm and Home Hour WBC
18:30 Ohio 3chool of the 4ir MES
1:30 Havy Band HBC
2:30 Amarican 3atool of the isir GBS
4315 Irene Wicker NEBO
5:00 Urphan annie NBC
5:30 Jaock srmstrong HBC
6145 Tom Mix "BG
6300 Aros and andy CBS
7:060 Quiz Xids ¥BC
B8:Q0 Time to Smile HBC
THURS DAY
8:00 Broakfazt Cludb KBC
1:156 Texag School ef the Alr Ty
1:30 darine Band ¥B3
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BURZAU OF RES44RCE IN ZDUCATION EBY RADIC
The Umiversity of Texas

Programgs for Hlementary Sehool Studenta

Time Program Station oy
Hetwork

THURS DAY (Continmed)

1:45 Sgience Zehind the Hews MBS

B:30 American 30bool of the air GB3
4:156 Irans dicker NBC
5:00 Orphan Annie HBGC
5130 Jagck Armstrong ¥BO
B:45 Tom Mix MBS
6:00 Amog and Andy GBS
7:30 The 4ldrich Family HEBC
7:30 The Volce of Pirestone WBG
8:00 Major Bowes' imateur Hour CB3
8:00 Kraft lusic Hall NBC
PRIDAY
8100 Broakfast 0lub HEC
1:00 Muasic Appreciation Hour HBG
1:186 Texas School of the aiir TN
5:00 Qrphan Amnie NBC
5:30Q Jagk Armztrong NBO
5:45 Tom Hix HBG
- 63100 Aamos and Andy CBs
7:00 Citles Service Concert HBO
SATURDAY
8100 Breakfast Cludb NBG
8:30 Campfire Girls TN
9:00 deloome lewls 3inging Bes GB3
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BUREAU OF RES32ARCH IN EDUCATION BY RADIO
The University of Texas

Programs for Ilementary School 3tudents

Fime Erogran Station or
. Network

34T0URDAY (Continued).

9:30 Bright Idea Club KBC

10:00 goncert Orchesira HBC
10:00 Fhilharmonic Urchesira MBS
11:00 Wilestones in the History of Musie NBG
11:30 Army Band B
11:30 let's PFretend GBS

7:15 Man and the World "B

The above material may be secured from the Bureau of
Resgearch in #Zduecation by Radle, the University of Texas,

Austin Texnsg.

Selection and Use of Out-of-3chool
Programs

The mohool has an obligation to help the ohild in
his out~pf~gohool and home asctivities. The school can~
not dismiss children’s out-of-school radio listening as a
'problam for parents only. The sochool should epndeavor to
encourage worthy use of thse home radio by the ahildren.

The redio-equipped sehool oan help the ohild to lis~

ten with a purpose, to selest and diseard programs, and to



make was of what be hears. Frissrily, the achool should
help the ohild to establish the heblt of listening rather
than the habit of ignoring the radio.

Seny sohools have atitempted to makoe use of the home
radin by essipning cerialn ouleof-gohonl programs for lake
er reports in sohoole Even teschars whe do not wisk o

make howe listening obligatery by susigment have giezed
upon ohildrents sub-of-gohool listening for olsss discuge
plon nnd olsar setivitien. In soxme sokosls the morning vxe
sraise period inelndes reporis on ouieof-uchool radic 1lew
tenings In others, the pupils write iho reports for thelr
pehool papeye 48 the abildren lesru to turn to the sohool
vadio for sdditional smaterisl on oubjects they ave study~
fng, they alse learn to turn So thelr bowme radio for re-
lated saterisl o be used in claus,

Whethor the sehool provides regular periods for diaw
beard at home, or niilizes
the material as mention of 1% is made in eommestion with
other work, it samnet ignoye the inflvence of the bons rae
dio on the shildrens

guasion and reporis on programns

This sestlon of the present shudy was uxde In sn abe
sempt to asgeriain the interesis of boys and zivis of {he
goeventh grade in suleofesghonl liztoning. Uhe doia were
treated so =8 to determine the favorite yrograse llstened
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4o by all pupils in the study, to coupare preferences of
bhoys and zirls, and to0 evaluste the ten most POPULALT Pro=-
grams, according to the coriteria set up by the Burean of
Resesroh in sAdueation by sadio, the Universiiy of Texas.
In an attempt to discover the programs oam the air
which are most populsr with the boys and giris of the
gbtudy, each pupil was ssked 4o 1ist in order of profarw
ence five programs which he or she enjoyed most. The

ten moat popular programs sre shown in Yable V.

TABLE 7

aAllE 00 VaRTOU3 TYPES OF PROGRAES
ACCORDIMNG T0 PRAFARENCA OF
SAVERTH GRADS PUPILS

Program

aldrich :4&{’15.1}7 Y
Hrs District Afttorney.
¥ibber KoGee and Molly
Frank YMorzan + « « » «
I ZLove =a Mystory
The Lone Hanger.
1ed Skelitone o o
Gang Ruaters
Lux Theater.
Orphan annle

. s & & N »
. & & & & »
a9 K 5 8 »
¢ % ®» & & 8 8 & p @
2 8 & B s 5 5 b e n
L A A )
LI I 2K N N O
¥ & 5 4 5 & & 8 & A
T

=
- g
Com-tamdiip N

s & 9

[
L
-

-3

The data in lable ¥ reveal that the Aldrich Pawily
wag firet choice with Yie largost number of students.
This 1s one of the suggesited programs for aelomentary
sohool atudenis, previocusly stated in this study. Avi-

dently this program was recomsended by bibe bureau of
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Ragesred in Advestlon By Hdadie, the Univercity of Pexas,
beoause it iz hsroless fun, wnd ot beesoze it oconbribe
wtes to some eduentlousl objsobive.

ihe ten most nopular progreas nansd by the studonts
in thig otudy 4id not 211 mprosy on the 1ist of rocome
mended progromu, provioualy steted in this study. Teble B

indinntes whetber or not the progran wms veeommanded,.

TABLY 8
THZ TAN U030 POPULAK PROGRALS ¥ITH STUDHITS,

CLAgaIRIAN ACUQRDING 0 RRCOMMENDARTONG
OF THI ﬁﬁ?@ﬂﬁ'ﬁ? RESBARCH IN BDUCATION

OF ORADIC AT PRI UHIVAESITY OF THXAs

Prograng Regomm Hot Regw
mended gtusendad
Aldriolh Fumily ®
Bre abries stvorney z
Pibboer dodes and kolly *®
Frank Rorgsn ®
I Love a LHystayy b
The ione {aunger X
Red skelten z
dang Huslovrs x
lux Theater X
Orphan snnie X
Total 3 4

The dasis iu lable 8 reveal that only three of the

ten moat popular programs lisved by the atudents in the
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study ware resommended by {(he Bureau of Researeh in BEduw
eation by Hadlo, the University of Texan. Sevenly pey
eeat of the most popular prograps were not intended for
giementary ohildren, bub vanked higk in popularity with
boyas and girls in this siuly, showing that these pro~
grams evidontly heve ohsrsoteristiom that appesl to this
88¢ STAUDe

In an attempt to determine the hours thet most alow
menbary gokosl studonias listen $o rsdie programs, the ten
most populsy prograng, as abatad by the students in the
study, are lisied in Table 9, showing the hour esah prom

gram is rendered.

TABLE ©
THZ “E% %53? POPULAR FROGIAMS JITH
STULSHTS, AND THZ HOUR 3408
- ¥ROGR&M I3 RENDIRED

Progran Howr

Aldrich Fanlly o » o« o« » o & » 5 = 1350 Puls
Hre Dlatriot A10Y00Js o « » = » » 5330 Pl
Fibbar Hodee and Holly « =« o » « » B30 2.,
Frank VOrzan o« « » » » = » &« 5 « & 1150 P,
I Love & ﬁg&%ar; « s n e n e s 72300 Pelle
The Lome HanzeTs s v » o s » » & » 1330 Pl
Bed Skeltone « » o = » » » ¢ 2 » » 9130 Pl
Gang Buslors « « » o » s 5 o & + « 8100 Pulis
Tus Thoatore » v » 2 » » » « » « » B30 P.H,
Orphen Annie » o = 5 &« s ¢« » » & « 5100 Pudls

The dats in Teble 9 reveal that 80 per cent of the



programs listed were heard in the evenings betwsen the
hours of meven and nins. Three of the programs listed
in Teble 9 began after 8 o'elooks This im ovidenily
the reagon that these prograuas did not appesy on the
1iat of reqummendeld prograns.

Table 10 shows a list of Yon programss, svrrapged in
order of prefersunse of 846 goventh grade boys represenis
ed in the atudy.

TABLE 10

HO4 246 BOYS RANEAD THE 10 KOST
POPULAR RADIO PROGRAMS

Progran aank
Bres Dlatriot At0708Y « o« % ¢ s = 1
4XA2ioh Famil¥e s o 2 o 5 # 2 % & 2
M ﬁ”ﬁﬁﬁv@?ﬁa . B &R R M W 3
The Lone Asnger o » 4+ 5 « 5 # 5 & 4
EW&%&%&WQ«@@G@&&&# 5
FPrank Horgans « » 2 o v % s 4 » 6
A0G BE01LON « v 5 4 v 5 = * % ¥ & ?
Orphan AMniCe o o % & 5 2 5 » = » ]
Bob HoDOs # 5 o o 2 4 5 # % % & = 5
R0k ATHOUYONEe o & % 2 ¥ » % & % 30

The boys chose programs of adventure, drams and
myatery for the mest pards Wo mnsiesl progrens were
ineluded in thoir list of favorites, bub thay 414
seleet %a&g which were parily musioal.

In arder %o compare the preferences of the boye
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and girles Table 11 sbows g 1list of ten prograns srranged
in erder of proeference of 248 soeventh gradse girls repre=

gonted in the studys

ZABLE 13

HO¥ 248 GIXi$ RANZSED THS 10 HO3Y
FOEULAR RADIO PAOGRAMS

frogram hank
A1dTich Pamlily o » o » 2 = % » » b 1
Hres Dlotrict APLornefe « & o w » 2
Frank HOYEan « o o # # & # % % = 5]
I Jove 6 Hynbery « « o« » &« 5 » » 4
lux Zhoata¥e o o« 2 % » 2 % 2 » » 8
Bod QZelboNe o« =« . . « 5 s & & » 5]
The Lons JangeTe » » s s % & + » i
%M%ﬁmgi@ﬁi@iqlpn;; i
arphan ANi0 e 5 2 2 v v 0 s e 9
DPe Ia 8o 2 590 2 3 89 a5 8 » 30

When the proforences of all the hoys sre wompared
with the preforonses of all the ziria, 1% say be seen
that they wary slighitly. Seven of the ten prograns
ioted in Tables 10 and 11 were memtioned by both soxes,
hut they were given Jifferent ranka, There is o marked
lunck of interest lu prograss that are clasaifiesd as edn~
patiopal, althongh thers is a genersl conviotion that
many things wortbhwhile ave learnsd fron vradis prozrams.

It is intevesting o note that the boys inoluded

Gang Busters, dob Hope, and Jaok Arnstrong smong their



favorites, while the giris omitied these three snd ghose
neat and Jimmie, and e Is Ge in the fen

£y

lux Theater, sar

meat populsy prograns.
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QHaR¥p ¥
24DI0 wuGuaRall aPPanCIaviod

Thig study did not include data conocerning the Jif-
ferant phases of radioc program appregiation, but, szince
this 1s one of the oasential fastors of radio education,
it ie felt thal such a discussion should be includeds
The suthey pathered the facts and opinlions presented in
tbis ehepter, concerning radio progras appreciation,
through & study of the works of oubtatanding writers in

the field of redic eduostions

Influence of Kadio Frograus upon the
slemeniary school Child

Surveys made in different parits of the counbry in-
dleate that tue adolesguuts spend on an average of from
one to two and a8 balf hours dzily listening to the radio,
It 18 evident that thse radio bas taken = OﬁﬁSié@rable
portion of the sverage youngstier's free Hime, and has
become an important factor in his 1ife.

Radio prograua are generally regarded ag a means
of roeoreations. Hven s8¢, their influence upon youngsters
should not be ignored, nor their value in wholesome reg=

roation deprecintod. iﬁ the latter connestion, Darrow,
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founder of the Chio dekooal snf The Alw, atates, "looren-
$isaul broadeasbs sre the evenlsag oorrecilvas. Thene
amusanents brisg the refrveszbment of body, wmind and apiriis
they garry good cheor and reoressie courages If 1s aduoas~
$inn of the gplrit and wsuy be far wore valusble than any
addition to meve knowlodge,™t

fHost brosdeasts to which abildren lisfen wre lu-
fended to inforn, eniertalin or samuse llsteneys. 2ven
thouph the primary intent ie net Yo temch, youngsters
learn a grest desl fros then.

Just how much, no one

knovs. However, frotual wsatorisl ig not all thad younge

stors got fres The radics The emutional appesl of Bbroadw
gasts has bocome a sizgaificant foros in the Jevelopuent
of atbitudes aud appreciztions. Aun ivoaloulable new

farae Bag beon relenzod in the home girels, It donmands

entrangs oven ivtoe the zinds and enotlong of young ohilw
dren. %hat thoy sre gzeisiug in the way of idess, stti~
tudeg, and gondust patterns from The radlio iz largely s
matter of sonjeaturse It iz certainly trus that the ra-
dio hag affeostsd the intplleciual stmosphere and oultuyal
¢lime of ohlldrens I% locoms large in the lives of boys
and zirls. It secmo appropriste, therefore, that the
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toachers suk thenselves jJust what effest radis is baving
unon thelr puapils.

Broadeaslis are nreseaved iu su interesting mannore
Drematis and suslgsal prograng nabke an sapseially strong
emotionsl avpssl to yeuth during the Lowmaiive yoesrs of
thelr lives, Tha atituned enr of the adnlescout asuseen
hiz foclinze to vidhrste in hermony with the emotion=}
build-np and clismax of the dranstis broadosst. If this

anstional expervionce iz altogathey new to the listeoney

and the outeoxne ie mof in confilet with his own idoals
and matterc of sonduet, 1t will tend te fix an idosd
ey gstamp a rvattern of condwot for him so follew when
gunfronted with a aimilar situsbion in his own 1ife.

The youth Ilstens to meny radis plays, oot fust
one oy a4 fows DPhoy have seny oenflistiung ouboomas whish
promet the youth %o compere, coubtrast and weigh valuves,
In dsing so, be reticnelizss, and develops some dimorime
inatisne. 4sdoleseents will leswn to oompars and iudge
Yrondoasts withont {he sssistsnee of their teagher, It
iz the penmulisy privileze of the teachey, bhowover, to
aagist her pupiis 0 g0t up standards and learn to enjoy
broadaesate, which w11l be good for thom. The siandards
mugt be %hose of the pupil and not of the twacher.

Phare ig sbundant svidence that youngeiers are often
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affegted by radis sdveriising. 9Che yornzster fools honey
bouud o be ipyal to his redio hore by eating something

e may or way net need ¢4 he aan send in tho required nuse

ber of urappers or box lops 5 rodelve cows osblom of ree=
opaitione Youll is pusceptible (o bigheppressure radis
suleswanshlp, Tmless The iyl or boy becomes aritical

aud apgulres & eoritain imsamdty Yo the romy, ringlng rees-
cumendaiions of the anuounger, he will not be eble o
koop Bils squilibrion in s world where oonflieting olasins
of the prograsm cponsdrs are dinned invoe his esars from
early moralng uniil lats ab night. It iz ovident that a

gritical stiituie of evalustion shovld he developad,

Diserinination in the Selection of
Breoadoaats
411 1ife is a seriea of adjustosnis hetwesn the ine
dividusl and his envirenmenti and eduwdsticn, in ite broad-
ent seune, is the »yocess denigned fo faailitate these

&d juntaents. Therefors, sducstiocn is ae broad as hupan

interests and s long as 1ife 1tselfs Sinse the individ~
wal does not 2o %5 seheol all biz life, eduestion is ine
vended to ensble hin %o nake sdjustments teo his changing
enviroment lung after he losves sehool. Thersfore schools
try Yo guwide puplls in the intelligent use of forces and



2 thoy will u=e as long as they live, imonz these
is radlios

If the teacher acospis a Yrond interpretaiion of
hor soolal responsibilivy, she will gonsidsy her work
in relatien to the Tulfillment of the fungtions of edue-
gation in this rapidly changing soslial erder. 3he will
aet gonfine her interccis and actividies to the four
walls of bor olascroom, Hhile ohe will ot consider 1%
hor primary duty to concera herseld with all the faotors
whieh inflvence the lives of the pupils, abo can 111 af-
ford Be ignors the more pobent cness

Gven » supsrficisl atundy of the radle offerings
will eonvinoe the teacter that some of the programs will
bave a wholecoune affoet upon the minds of ohildron snd
others will nots. “Phe tescher may conalude that the avers
pge 1s so low that sbe ahould lgnore brosdessts elmont
albogetheyr, und snocuraze hay puplls %o do 1ikewise,
Thig 3= not 2 soeluilon bul an evaslen of the probvlem, for
pupils will lisien whethey ghe wanie then to or not.
Therefors, the tescher shepld teach her pupils o appre-
ciate radls Progrsng.

Koon atates the following ooncerning radio prograsm
appreciation:
sppreciation may be defined as the ari of
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datermining whait is s geod progran and sohansling

ety enjoyment of it. To dodermine what is a

good program, 1t sust be sunlysed or copurated ine
to Lto vsriour olemenis, 30 thal one slement san
bo distinguished Trem anothory ond Jdifferonces e
tornined, Hoxt the prodabls effects of wvhe J1ife
forent slomenta nsod to be cousidered when compared
with coriain eriteris set up by the iandividual or
by the elass, and vhe merild of whe progran as a
ghole judzed sccordlnglye The abilliy to orvitis
pally analys® a radio prograw sud to determine
whattoer 1t will be zeod for the iadividusl making
the snalyeis, is eslled disoriainstion. Jlecrime
ination gs the very hoart of radic progran appre~
aietion.

Pupils shonld learn o Judge broadensis on the
basis of whether or not they tend Lo give cgontinued ene
Joyment over a long period of time, IT pupils are fo
Jesrn B0 naks wise ehoiges, they muei Bbe ftaughkt $¢ svoid
impuleive decisiong, and not o believe all thoy hoar as
true Fust boeauvse they beard it om & vadlo program. This
gan he done by stimmlating thom Yo getber all the porti~
nent fagts, mnsiyse them carsfully, »ud aveld thely Jew-
gisione wntil the relsiive merivs of warious ponsidble
gonalugions kave besn carefully welghad. Jdver young
ehildren gan be Paught the fundsmenials of disoriainae
tions Their selestions will be slapls ot fivei, bot, if
an avalnating asbibuds is stimplisted, they will be able

to make more somplsz deeisions as they grow osldor. iHore

g&zia@ He doon, 0w Eo Use dadl

¢ ia jebool, Pe 100
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important for vouny chilirew, howsvsr, ig the hahit of
? < p.

ligtening to and enioying worthwhile bronsdoooise.
Ll el e tol

Lk
T

It iz the regvonsibility of the itescher tno lelp
the ohild choogoe wisely from the abundant radio offer~
inge, and to asgist him in the evalustion of the pro-
gramg he hears. In doing vo, she will ensble him %o
make +the radic bis ally, an invaliuable source of cur-
rent suplementary material, as well as an exemplifier
of high idesmls and yight condunet.

Avery toacher who underiakes to teach discriminae
tion in the seleotion of radio v»rograms should have dof-
iniie and wortky objectivens fLor doing so. Ino hia clear-
aut snalysis, Tyler states the objectives of teaching
rafio discrimination as follows:

1. To aaunge hoys and girls %o be aware of the ine-

flucnces that radio is having on theme

2e To dovelon gkill in the evalustion of radiop

PYOoZTa .
3. Po improve the seleetion ef programe by the
gtudent in his leisure-time listening.
4, o develop a feeling of leaderghiy with rezsrd

to the whole problem of radio disorimination.®

51. Xeith Tyler, "Developing Oritiesl ifistening,”
£hl Delta Kappan, AXIil {March, 1939), 348,

SN
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fhe teacher may accept these objoeotives fo guide
him in bis teaching, or, with the assistance of his stu-
dents, evolve objectives. In sither cage, the students
ghould understand and aecaept the objeatives which have

beeu sel up.

Teohnigues of Teaching Rﬂﬁié
Frogram Appreciation

Since the dmen of broadossting many alert teachers
have been encocuraging thelr pupils bo choose whoelesone
radio prograns in much the mame way as they encourage
then to read wholesome liverature. In gulding the home
listening of their pupile, these teachers graduslly have
gome to roslize that selesated broadcasts conlain much ma-
terial that eounld be used to enrich and vitalize class-
roon instruction. Conversely, the gehool use of broad-
gast material encourasges pupils to choose wholesome raw-
dioc fare for home listoning. JTargoly as the oubgrowth
of individual initiastive, thousands of schools are using
information gained from general radlc programs, as well
a8 from brosdcasts intended specifiecslly for eclassroom
use, ‘These are the pioneers in tesching radilo program
appreciation.

Apprecistion, like gharacter, is the end-point or
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oukoome of many experisnces, some of which may be tanght
Gireatly, bat otherg are asqulred ass by-producis of ro~
lated experienuos. 4iong the former are the egtablish-
ment of the hablt of oritiecsl anamlysis of broasdeazgts and
tue undersgtanding of the produetion of radioc programs.

sd upderstanding of radio production may be brought about
by having pupils study broadeasting and accumulste a body
of kuowledge about radio through seheol olubs, bul perhaps
the bhest way is “o have pupils actually participmie in
broaaeas%s.

The teacher who wighes to tesch radio program apprew
eiation. may begin by listening and investigating the nae
ture of the broadaeasta to which her pupils listen. Yext
she will want to determine why they like cerksin types
of programs and do not like other types. The membors of
the @lags oan be encouraged %o compare and contrast the
broadoaats they hear. They should bhsve a free hand to
make oomparisons amonz the good, the bad, and the nedi-
gore broadeasts. Aventually they can be led to realisze
that if a broazdeast ias good, its merits oan be pointed
out; if bad, its favlts and weaknessos can he enumersted,
From this, standardas can he developad and applied to
obther broadcssits being oonsidered.

In veaching radio program appraciation, there should
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be unple discusnsion. Zupils should ferl Tree tn oxpress

thelir own opialous, Hut Be reguired to defeond thelr judge
mentss Ly arocp anslyeis and oritvicion, standards oy
eriterls can be evolved. The Tewcher's part 1o thet of
s8killful dircetion and questioning. Toplcs Tor oral and
writlen discuseion include the f£ollowing: need for se-
lection of radic sfverings, vrovwaganda on the air, kinds
of informaticn acquired from broadcasts, the use of Ing=
ligh on the air, Jifferences beilween siage and radio
presentation of plays, methods used in radio siary ftell-
ing, differences betweocn radlo and platform spesking,
radio reviows in magazinos and newsgpapers, children's
programg, advertising, the aceuraey of the porirayal of
higterical and literary characiers in radin shetohes, ra-
dlo persgonalilties, and radio news serips.

Many asctivities grow out of these discussions, sueh
as writing letlters to slations and artists commending ox
orifticizing thelr periormanccs; oultlining a wodel program
for a day; writing scrip for shori sketohes; broadeasting
the sorips prevarsd; interviowing program diresctors, ra=-
dio broadeasters, announcers snd gponeors; making serap~
books of olippiugs aboult radis; writing radio review colw
unns for the school paper; giving talks on radic style;

patterning after newsocastiers, orv parfieular brozdezgts

and meny others.
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The outcome of sueh definite instruetion, will be an
inoreased appreciation of the spoken word as a vaunicle of
exprossion, linoreased skill in oral expresslen, improved
taste and judgment, added abilivy of the pupll bo 4o bis
own thinking, open-mindednsass and willingness {o consider
gounter suggestions, an increased regard for truthfulness,
and a more dlscerning and oritical sttitude toward radio
progranss In short, as a roesult of bhis intensive study,
the pupil should have exvanded his soope of radio listenw
ing, developed a greator range of intereste in radis preo~
grang, and learned to recognize and evaluate various types
of programs. Fe thon may regard the rsdio as sonmething
more than a source of entertalimnment. PFinelly, suveh a unit
of study oreates g feeling on the part of the pupil that
the sehool iz not s thing spart from 1ifs itself.

If youngastera asre to benefit fully from home limten-
ing and the cultural cfferinge of the radio, the support
of the parents must be enlisted. Teachers may initiate
this work by encouraging theilr puplls to discuss with
their parents and other asdults the nmerits of various raw
dlo programs. In dolaz so, not only the pupils but thelr
parents as well, will become aware That aome broadcaats
are guite desirable eduoaticnslly and others have little

morit. Home discussious may be initiated by having pupils
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find out what brosdcasts their parents 1ike, und why
they 1iko them. 3uch s procedure will lead Vo iuter-
eating olase dimcensaloas, as many veacbions of the
parents will be reflected in the attitndes of thelr
ahildren.

Home disecussiosvia of hroadenats naburslly 2ead 4o
gommunity discuasions in parenit-tescher meetings, at
gluhag, ia churcenes and ofthor comuuniity eentbters. Hdi-
torials in loc¢al papers on dosirsble broadesstz, puhlie
debates and even bresdeasss may he uneged te develop aoun-

munily vousciocusness of bthe iufiueuce of the radlo.



CHaPTiR VI
CONCLU3SICHS

Radio has a definite place in eduostion. It has
posaibilities which no othor aid to learning has. Its
purpose is to supplement rather than to supplant.

Tho fact that only s small peroentage of american
teachers make use of the radio in their teaching is evi-
dence of the geéé in teacher eduycstion for a planmed pro=-
gram to develop oompefen@e in the use of this teaching
alds I¥ is often saspumed bthat it is enough for teachers
in mervice to acguire an incentive to utilize the radio
and that they can quickly improve thseir utilization prac-
tices through trisl and error.

Thia study shows that mere experience with radioc in
the avlaasroom doves not neceasarily guarantee effective
ntilizstions. On the whole, teachers represented in this
study did not make abundant use of imagination and inven-
tiveness in their glassroom use of radilo programs. {Jon-
seguently, bthey achieved only a fraotion of the values
inherent in radio programs which they used. iIven so,

there wap a esonsiderable range of utiliszation activities
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represented, and it is hoped that instrunetors in radio
education will find this study helpful, both in reveal~
ing the oonditions of radio use in the average olassrooms,
and in suggesting additional technigues of utilization.

48 yet, the radio in the elementary school is not
funotioning as efficlently as it should and can. This
is due partly to the faet that radio is astill in its
embryonic etages. Becasuse of this, educetional practice
has not fully abseorbed this meansz of communisation intso
the sohools. The major reasocn is the lack of concern
among progresaive elementary school peeople.

The success or fallure of radio in the classroom
depends upon the attitude of both the adminisirator and
teachers. Uany adminigtrators believe that elementary
ehildren are too young to receive help from it. There
are other administrators who discourage the use of it
in their sohools. Those administrators fall to realize
the great strides that have been made in the Ffield of
radio edueation, and, as a result, have failed to pro~
vide suitable radio equipment, if any at all.

The teacher, too, plays a significant part in the
guccess of ths radio lesson in the elementary classroom.

She should be interested and so trained in the use of
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radio techniques that her class will receive the great-

ept benefite frow all broadcasts to whieh they listen.
#hen teachers and children realize the instruc-

tional values along with the entertainment qualities

of the radis, then it will take its pightfuvl place in

the progressive elementary classrooum.

decommendations
In order wo make the radio function in the elemen—
tary scheol, the writer believes that the following reo-
ommendations will be helpful:
(1) Bring the radio into the school as a teaching
too0l.
(2) Davelop early the begimmings of radioc program
apprecistion on the part of the boys and girls,
(3) Through the Parenbt-Teacher Association give
the parents help in dealing with radioc guid-
ance at home.
(4) Require a aollege course in radio education
for all beschers.
(8) Teachers and radio stations should work aoop-
aratively to obtain olean, wholesome prograns
for out~of~school listeninge.

(6) 4 sympathetie attitude should be developed on
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the part of both the administrators snd the

teacher itoward tha radio in the alassroom.
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