The Problem:

The ability to use digital resources and research methodologies is in high demand in the academy and beyond. But traditional humanities seminars — and the traditional seminar paper — are generally oriented toward Scholarly Communications 1.0 methods and
products, and some disciplines like art history are a bit behind the curve in embracing digital humanities compared to literature and history. So how can librarians help professors provide students with demonstrable skills and durable research products that take
advantage of new tools and methods, but still ensure students demonstrate mastery of domain specific knowledge?

The Opportunity:

In Fall semester 2014, Professor Jennifer Way in the University of North Texas department
of Art History and Art Education invited UNT Libraries Public Services to collaborate on a
classroom experiment to encourage her students to develop digital exhibits as an alternative
to the traditional seminar paper. Digital Humanities Coordinator Spencer Keralis and Art
Reference Librarian Rebecca Barham were embedded with Dr. Way’s graduate art history
seminar AEAH 5813: Visual Culture of Refugees and Migrants. The students used Omeka as
the platform for their exhibits, and Rebecca and Spencer delivered a series of mini-lectures
for the students to introduce the platform, and to encourage the students to think about
metadata, copyright, and fair use.
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Omeka is an online exhibit platform developed by the Roy Rozenzweig Center for History
and New Media at George Mason University. For this experiment,the students got individual
free accounts on Omeka.net, which provides the basic exhibit platform, with select add-on
widgets. (Alternatively, students could use a low-cost hosting service like Reclaim, which
includes 1-click installation of the full-featured Omeka for less than the cost of a textbook.)
The platform is easy to use; students who have experience using WordPress, or even social
media platforms like Tumblr, have all the technical skills necessary to use Omeka.

Metadata:

Omeka supports a Dublin-Core based metadata schema. Students were encouraged to think
about developing controlled vocabularies for their exhibits as they were curating the images.
We explained metadata as analogous to tags on blogs, or hashtags in social media — textual
clues to help identify and discover items in a Web 2.0 environment.

Copyright and Fair Use:

We introduced the students to key concepts in copyright, including Creative Commons
Licensing and the principles of Fair Use. Art history students were familiar with Artstor and
were interested in exploring art covered by the Images for Academic Publishing (IAP)
program, which allows for scholarly use of images free of charge. We encouraged the students
to ask permission if using the work of a living artist in their exhibits, and provided them with
the Fair Use Checklist for considering how to use publicly available images, or images for
which it was unclear if they were in public domain.
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Factors in determining Fair Use

1.the purpose and character of the use (commercial, non-profit, or educational)

2.the nature of the copyrighted work

3.the amount and substantiality of the portion used in relation to the copyrighted work
as a whole

4.the effect of the use upon the potential market for or value of the copyrighted work

Challenges:

Spencer and Rebecca divided up student support, with Spencer fielding technical and
strategic questions about Omeka, and Rebecca handling reference questions. Most of the
technical questions were about layout and formatting of the exhibition (Omeka.net supports
limited design capability, and student ambitions quickly outpaced the tool). The reference
questions for the most part were conventional art reference questions; however, students
working on hyper-contemporary topics like current refugee’s self-representations in social
media faced challenges locating appropriate secondary resources to support their research.
Further, sources on highly politicized topics were sometimes biased or propaganda.

Outcomes:

Professor Jennifer Way offered this reflection on the pilot project:

“I wanted students to develop research projects that inquired about these questions
critically. Moreover, having the students each research and create an exhibition
through Omeka was a great way for them to become involved with the very material
that makes up visual representations — works of art, photographs, and other visual
media that are published and distributed in mass print and electronic media. Omeka-
based exhibitions provided a welcome alternative to writing papers, too. Importantly,
creating these online exhibitions challenged students to pursue image-centered
research, something that proved new to many of them. At the same time, students
learned to develop narratives that situated their images in relevant historical, social
and cultural contexts.”

Many of the students ended up doing more writing for their interpretive text than they would
have for a typical seminar paper! Among the topics featured in students’ exhibits were Peter
Hiatt’s exploration of images of refugees collected in “Hashtag Refugee,” and Jessica
Burnham’s “Once a Lost Boy, Always a Lost Boy?” which collects book covers depicting
Sudan’s refugee children. Hiatt used metadata from social media to curate his collection,
which included selfies and other self-representations of refugees posted on Vine, Instagram,
and other social media platforms. His exhibit represents the ideal outcome of the project:
demonstrating both domain specific knowledge mastery and C.V. ready skills in digital exhibit
curation.
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Contacts:

Spencer Keralis
Research Associate Professor, Digital Humanities Coordinator
spencer.keralis@unt.edu | @hauntologist

Rebecca Barham
Art Reference Librarian
rebecca.barham@unt.edu

HASHTAG REFUGEE

Hashtag Refugee
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Hashtags: #refugeelife #.;:L1% <5 #missyouchina #goldenmemories
#themoment #seeyouagain #inshallah

Caption: "6 months in America"

This image is very typical of Instagram: it is a self-portrait, taken with one's
personal appearance as the most important feature. It has been altered with
a filter,” which is a preprogrammed feature in Instagram that alters digital

¥ images in order to emulate the romantic effects of film. A small stripe on the
left side of the composition reveals something of the setting; one can just
see what appears to be a river. The setting is further clarified with the
caption “6 months in America.” However, this acknowledgement of a setting
is somewhat obligatory, as the image is dominated by the creator’s face.
This choice in composition serves to illustrate a trend on Instagram in
regard to how refugees represent themselves. Refugeedom is seen as a
personality trait, rather than any particular lifestyle or state of being.

Anyo ng Finagraioooan
Description of bearer

Sex | “Height Wm/em),
f |

Kulay ng Béhék —
Color of Hair

Kulay ng Mata ﬁ/umm ’

Color of Eyes

-t e LA 55 - _-_-_\.\_.
Distinguishi F

% .:-i 3
’ Aieig

Once a Lost Boy, Always a Lost Boy?

A look at visual representations of Sudanese Refugees and how they enforce a stigma.

About Browse Exhibit Considerations Contact

1983 was the start of the second civil war in South Sudan. This historical moment

led to a mass exodus of young children Fleeing on foot from the country in hopes
of refuge and safety. The children were informed about refugee camps in Ethiopia
and walked over a thousand miles in hopes of better living conditions. The
destitute and extreme conditions cost the travelers everything; many didn't make
it, and most got sick along the way. Since 1992, UNICEF efforts have reunited
almost 1,200 boys of the estimated 20,000 children that Fled, with their Families.
As Fourteen-year-old Simon Majok said, "We were suffering because of war. Some
ave been killed. Some have died because of hunger and disease. We children of
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Although these young people went through inexplicable danger, grief, and
uncertainty during their voyage from Sudan to safety, the purposes of this
exhibition is to explore the label these boys were given. “Lost Boys" is a term that
clinical workers first attributed to the Sudanese Refugees. They did so first because
most of the children were boys, and second as a direct reference to the "Lost Boys'
from the story of Peter Pan. They were orphaned, without a home, and without
any Family. This term is something that has stuck with these boys and has come to

define a whole generation.

The goal of this exhibition is to question the use and application of the term, “Lost
Boys.” Are these refugees still lost? Do they refer to themselves as “lost”? Are they
considered boys still, even though now

asking that if these refugees were once a lost boy are they always a lost boy?

Photo Credit: UNHCR/B.Press and http://www.lostboysfilm.com/hi-res/UNBoyw-Bag.jpg

- 5 § mH o : s = = - & G079 MNakar - = = i ol o - Feka "i
Photo Caption: A young Dinka boy arriving in Kenya in 1992. Determined to get an education, many of the st Boys™ ca

the Lost Boys of Sudan

- --—#-.r_ o

% | by DavidJal =Y
& Laura K, Jacobs
Tllustrated by Tracy Bewkgﬁ

REPRESENTATIONS OF
REFUGEES, CREATED BY
REFUGEES

Page 1
Page 2
Page 3
Page 4

Page 5

| 1“_[):’{{'. f\'f \ _ \ )
RVIVED FROM TH!

JARTINTSYRIA
RVIVED FROM D
IN THE AEGIAN SL/

l WE DEMAND TO

w they are grown men (some having families and new lives)? Considered as one of the “most successful refugee resettlements in U.S. history,"[2] it is wort

books with them across hundreds of miles of desert.

THE STORY OF
THE LOST BOYS
OF SUDAN

By MARY WILLIAMS

ILLLSTRATED BY
R. GREGORY CHRISTIE

Student work shared by permission.




