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CHAPTER T
INTRODUCTION

Television 1s a member of a young child's family.
Recent research shows that 97 percent of all the homes in
the United States have one or more television sets (16).
With the advent of television, 60 percent of American
families have changed their sleeping habits, 55 percent
have altered their meal times, and 78 percent use TV as a
babysitter (5, p.11).

A child in our society will spend the equivalent of
3,000 entire days or nearly nine years of his life watching
television. By the time a child 1s five years old, he will
have as many contact hours with television as are required
for a Bachelor of Arts degree (1, p.7; 6, p.1l; 10, p.7).

With this much input from television, one would assume
that children are influenced by what they see, Television
is a tremendous force that helps shape these chilldren's
attitudes and provides them with random experiences from
which they will draw for the rest of their lives. As
Robert Liebert, researcher and Asscciate Professor of
Fsychology at State University of New York at Stony Brook,
states, "Quite simply, any steady diet of television will

have a powerful influence on children. Its effect is, at



least in part, the inevitable, natural consequence of
observing behavior in others . . ."™ (7, p. 16).

Richard Granger, Associate Professor of Clinical
Fediatrics at the Yale University Child Center, says,

". . . for a large number of children, television is
soclety at large. Through its powerfully combined audio
and visual impact delivered directly intc the child's
home, 1t 1s the face of the adult world, the reflection
of socliety" (19, p. 8).

T. Berry Brazelton, pediatrician, feels that "Even
though we have to face the fact that telévision is not
the best medium for a child tec be exposed to, it does
have an undeniable importance in the world today. From
all the evidence it looks as if it 1s going to be around
for a very long time, and we simply have to come to terms

with it" (4, p. xv).

Background of the Problem
The preponderance of current research on television
and childrén seems to deal with two major categories:
violence on television and television in relationship to
minority and lower-income children. Since the Surgeon
General's Advisory Committee on Television and Sceial
Behavior research in 1971 (18), a large body of research

literature has been produced attempting to show the effects



of television violence upon children (5, 9). Concurrently,
many researchers, including those affiliated with Action
for Children's Television and Children's Television Work-
shop, have spent thcusands of dollars investigating the
treatment of black and other minority groups on network
children's television as well as measuring what these
children are percelving from the television set (6, 7).

The largest group of American children, those in white
middle~income families, have been ipnored by most researchers.
In 1970, the Bureau of the Census reported that of the
182,869,334 famlly members in the United States, 46.8 percent
(85,592,493) were in the white, middle and upper income
categories, When only familles of three or more members are
considered, on the assumption that most two-member families
consist of two adults, the white, middle and upper income
group is 49.8 percent of the total (17}.

Research In the area of middle-income children is
lacking; The research which 1s availsble compares middle-
income white children with lower-income children or with
minority children (5, 9, 10).

Research on the reiationship between young children and
Television ig limited as well. In reference to the Surgeon
General's report, Alberta Siegel, a member of the advisory
committee, writes,

Only a few of the investigations can be sald to have
broken totally new grcund. Others developed or



extended approaches which were already on the scene,
using larger samples, bebtter stimulus materials,
more sophisticated statistical analyses, etec. Com-
mittee members were disappointed that so few of the
investlgations concerned very young children

(12, p. 20).

There 1is also a need to add research data on how early
chilicdhcod development ties in with what young children
prefer to watch on television. Little information has
been ccllected on the role of television in %the early'stages
of a child's development (3, p. 32).

most research studying the effects of tele-
vision on children has not captured children's
earliest experiences with television; instead,
studles have concentrated on television's influence
ot school-age children and on adolescents. This is
unfortunate; the years before the fifth birthday,
when the child is especially open to new learning
and new experilences, should be a periocd when tele-~
vision viewing might be especlally influential
(15, p. 56).

In Volume II of the Surgeon General's Television and

Soclal Behavior reports and papers, under "Future Research,”

the question 1s asked,

What do children think about television? We know
that young children sometimes have a difficult
time separating reality from fantasy. How does
this difficulty extend to their viewing of tele-
vision? Do young children mistake what is real
for fantasy, and what is fantasy for reality?

. Besides knowing that young children enJoy
television, we have little idea of theilr attitudes
and bellefs about this medium of communication

(14, p. 368).

Current literature emphasizes the importance of

fantasy and reality in the lives of young children. Norman




Paul, Assistant Clinilcal Professor of Psychlatry at Tufts
Medical School, points ocut:

Another invisible factor that influences a child's
reaction to television is his ability to determine
the differences between reality and fantasy. Yet

at the gsame time, the tremendous Iimpact of tele-
vision 1is precisely in the area of providing children
& way of satlsfying thelr hunger for fantasy . .

(11, p.51).

Boston psychiatrist John B, Spillane believes that,

Merely living with the TV set in the hcuse helps

the child develop distinctions between fantasy and

reality. He comes to understand that the on-and-off

switch provides him with some control over the picture
on the tube. And this control factor graduslly weans
the child away from his acceptance of the television

pilcture as reality (8, p.18).

In 1936, Anna Freud spoke of the value of fantasy
ocutlets:

The real point at issue 1s how far it must be the

task of education to induce children of even the

tenderest years, to devote all thelr efforts to
assimilating reallty, and how far it is permissible
to encourage them to turm away from reality and

construct a world of phantasy (2, p.272).

A child has his own view of reality. The forty years
of Jean Pilaget's research and child study stress this fact.
Four- and five-year~cld chlldren are 1n the transiticnal
period of Piaget's pre-operational stage. His data
concludes that a radical change cccurs in the child's
modes of reasoning at about age three and agalin at about

age five or six (13, p.90).




By using the stages orf thinking from Piaget and the
findings of other c¢hilg development authorities as a
baseline, original research dealing with television and
the young middle-~income white child could help fill the

gap in the current literature.

sStatement of the Problem
The problem of this study was the television viewing
preferences, television viewing habits, and the ability
to distinguish fantasy from reality in selected tele-
vision programs of four- and five-year~old middle-income

white girls and boys.

Definition of Terms

For the purpose of this study, the term "viewing
preferences" is defined as the television program choices
of four~ and five-year-cld children as reported by them
in response to the question, "Which programs do you watch?"

The term "viewing habits™ is used in this study to
refer to the child's activities while viewing and the
environment in which the child views television. Some
factors which are included are hours of viewing, whether
viewing is supervised, and whetherzthe chlld engages in
other activities while viewing felevision.

The terms "fantasy" and "reality" used in this




study apply to the characters, physical gurroundings and
actions portrayed in television programs. "Fantasy,"
therefore, refers to characters, physical surroundings,
and actions in a television program which would be im-
possible in life. "Reality" thus refers toc characters,
physical surroundings, and actions in a televisiocn pro-

gram which are possible.

Procedures

Interviews were conducted with sixty girls and boys,
four and five years of age, randomly selected from three
private preschools and day care centers.

A questionnaire was devised which provided infor-
mation regardlng television program preferences and
television viewing hablts of the sixty selected four- and
five~year-cld children,

A second questionnaire was devised for a second
interview with the children. The purpose of this question-
nalre was to determine if the children were able to
distinguish fantasy from reality in relation toc the tele-
vigsion programs they said they preferred. These children
were Interviewed both fimes by the researcher on a one-to-
one basls.

The various elements of this study are presented in

the following sequence:




Chapter I 1s a general introduction of the research
problem, describing the questions to be explored.

In Chapter I1, the relevant previous research in the
area 1s reviewed,

The procedures employed in the study are described
in Chapter IIZI.

In Chapter IV the findings are presented.

In Chapter V, conclusions are summarized and areas

of recommended additiocnal research are identified.
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CHAPTER IZT
REVIEW OF RELATED LITERATURE

Introduction

Today's four- and five-year-old children have never
lived in a world without television. The complexity and
Importance of thls fact 1s being assessed by many éarly
childhood educators. Psychologists and psychiatrists
along with educators are sharing earnestly in the concern
of televisgion's impact on young children (6, 14).

Virtually every family in the United States, regard-

less of 1ts economle status, has at least one

television set; more Americans have TV than have

indoor plumbing. The average set is turned on approx-

imately six hours and eighteen minutes per day. By

the time average American chilidren become sixteen,
they have spent approximately 15,000 hours in front of

a TV set ~- or about 4,000 more hours than they have
spent in a classroom. Only sleeping engages more hours
(11, p.5).

Nancy Larrick, author, téacher, and founder of the
International Reading Associétion, says, "Research shows
that children three to five years cld average fifty-four
hours of TV-viewing time each week. The average pre-
kindergartener spends more than 64 percent of his or her
waking time before the televislon set"(10, p.75).

Barbara Fowles and Vivian Horner, Directors of

Research for the Electric Company, produced by Children‘s

Televlislon Workshop, state:

11
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All of us concerned with understanding and educating
young children must be concerned with the impact of
this medium on their lives. The problem is that, in
spite of all cur good intentions, the pervasiveness
of televislion in this country puts the researcher at
a disadvantage. TelevislIon crept up on us, and
before we were aware of its importance, it was every-
where. Simply put, perhaps simplistically, it is
extremely difficult to examine the effects of an
environmental varliable on children when there are
virtually no control subjects (in this case children
not exposed to television) (6, p.98).

The bulk of current research on television and
children pertainsg to viclence on television and the rela-
tionship of television to minority and lower-income children
(17).

As far back as 1654, the issue of the effect of
televigion violence on human behavior was presented to the
Congress of the United States by the late Senator Estes
Kefauver, who headed the subcommittee to Investigate
Juvenile Delinquency.

Uhat committee launched hearings in response to

mounting concern of parents and educaters over the

amount of time devoted to shows containing crime,
brutality, sadism, and sex. Based on the testimony,
the committee issuved a report indicating that it felt
television wvioclence could be potentially harmful to

young viewers {20, p.233).

Much of what is known about children's television
today 1s derived from three years of research and analysis

made by Schramm, Lyle and Parker between 1958 and 1960.

This was the first full-length study of television and
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North American children, These researchers conducted a
total of eleven studies involving 6,000 ehildrén and
2,000 parents 1in five different locations. They used
questionnaires, interviews and dilaries to study the rela-
tionship between age, socio-economic class and viewing
behavior to determine the uses c¢hildren made of telévision
(18).

Wilbur Schramm and hls colleagues concluded that

For some children, under some conditions, some.

television is harmful. For other children under

the same conditions, or for the same children

under other conditions, it may be benerficial,

For most children under most conditions, most

television is probably neither harmful or par-
ticularly beneficial (13, p.ll).

Newer and more gophisticated studies have appeared
within the twenty-three independent research.projéetS
conducted under the general ausplces of the Surgeon
General's Scientific Advisory Committee on Television and
Social Behavior between the years of 1969 to 1971 (21).

The summary volume of the Surgeon General's Report
states that we cannot conclusively measure effects of

television,

. « how much contribution to the violence of our
soclety 1s made by extensive violent television
viewing by our youth? The evidence (or more
accurately, the difficulty of finding evidence)
suggests that the effect 1s small compared with many
other possible causes, such as parental attitudes or

knowledge of and experience with the real violence
of our society (20, p.7).

Throughout the research liferature availlable today are



references to the experimental studies of Albert Bandura.
Bandura's theory and research provlde the most persuasive
evidence that television can alter behavior (13). In his
series of studles, Bandura found that preschocl children
showed more aggression toward a vinyl Bobo doll after
they had been exposed to prior displiays of aggressive be-
havior by real adults, by adults on film, and by cartoon
characters (2, p.464). Siepgel refers to Bandura's studies:
. plone@rlng investigationg of Bandura in the
early 1960's demonstrated that children can acquire
new responses through observation and imitation,
without external reinforcement and without extensive
rehearsal and practice. This occurs when they are
obgserving and imitating filmed or videotaped models,
Just as 1t occurs when they are observing and Imi-
tating live models in a face-bto-face gituation (19,
p.18).

Norman Morrls in his book, Television's Child, guotes

Bandura as saying, "The Bobo doll experiment proved only
that aggression can be learned," But, according to
Morris, many people have interpreted Bandura's study to
imply that watching TV violence leads te violent behavior,
and that 1s not what he was stating (14, p.113).

The Boston-based organization, Actlion for Children's
Television (ACT), believes there 1s violence on children's
television because 1t sells products. This well known and
success ful peclitical action organization has conducted
content analyses of children's TV programs and of their

commercials. It has also commissioned studies on mothers'!

14



sttitudes toward children's television programs and com-
mercials, and the treatment of black and other minority
groups on children's televislon programs on the three
commercial networks (6, 13).

As part of the Surgeon General's Report, Jack Lylé
and Heidi R, Hoffman of the University of California at
Los Angeles, conducted a repliication of the Schramm
research, entitled "Children's Use of Television and
Other Media." Data were collected from 1600 students in
the first, sixth and tenth grades and from mothers of
first graders. The community selected was a working-class
community with a mixed economy based on heavy Industry and
agriculture. Of the 21,000 residents, 16 percent were
Mexican~American and 6 percent black (12, p.130).

Lyle and Hoffman compare one of Schramm's findings
with one ¢f theilr own:

The authors of the 1959 studies remarked on how

quickly children seemed to have adopted felevislon

viewing as normal behavior, to take its availability
for granted. The younger generation of 1970 appeared
to take televislon even more for granted. It is
there; they expect it to be there, and they most
likely will make extensive use of i1t during any gilven

day (12, p.139).

Viewing Preferences and Viewing Habits

Wilbur Schramm and his associates, as well as Lyle

and Hoffman, agree that chlldren begin viewlng television

at a very early age. Schramm states:

15
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The first direct experience with television typically
comes at age two. Chances are, the child will eaves-
drop on a program someone has tuned in. But he soon
begins to explore the world of television and to de-
velop tastes and preferences of his own (18, p.24).

» - » . . -

éy tﬂe timé éhéy'a}e tﬁrée.yéafs.oid tﬁe§ éré élfeédy

committed to favorite programs. A little later they

begin to sit with absorbed faces, lost in the events
of the picture tube (18, p.57). '

However, most research involved with children and
television has not investigated children's earllest ex-
periences with television. There seems to be little con-
cern for a young child's viewing preferences or viewing
habits. Studies have concentrated on school-age children
and on adolescents. TFor example, out of the sixty re-
search listings in Appendix B of the Report to the Surgeon
General, only nine studies deal with young children. OFf
these, three studies involve children ageg three to six;
and two studies deal with aggressive behavior (20).

The remaining study, Lyle and Hoffman's "Explorations
in Patterns of Television Viewing by Preschool-Age Children,"
bears more directly upon the concerns of the present study.
Lyle and Hoffman selected 158 children to be interviewed
within the nursery school or day care center. All inter-
views were conducted on an individual basis. The interview
consisted of twenty-four questions, after which the child

rested or stretched before attempting to identify the

twenty-cne photographs presented,
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Lyle and Hoffman's study differs from the present
one in several respects. The researchers did not use a
random sample. Four-year-old children comprised approx-
imately half the sample, while the remalning children were
divided almost equally between three- and flve-year-olds.
Over half of the children were white, but suffliclent num-
bers of blacks and Mexican-Americans were included to
make comparisons possible.

Four of every ten children came from poor or wel-
fare families, but the emphasis in the analysis was on
the éthnic rather than the socloeconomiec factor. TFollow-
up interviews were conducted with mothers of approximatély
half the children (12, pp.257-273).

The conclusions of Lyle and Hoffman's study are
supportive of the present research., They found that re-
sponses of the three-, four- and five~year-olds "provide
strong testimony to the fact that mass media -- and par-
ticularly television -- do play an important part in thelr
lives, do claim large shares of the children's timen(12,
p.269). Viewing was particularly heavy during afternoocns
and on 3aturday meornings, but the majority of the children
also watched on weekday mornings andéd In the evenings. The
children generally had favorite programs and displayed

abilitles to identify television characters. Almost nine



out of ten children could identlfy Fréd Flintstone; and
seven out of ten could identify Big Bird from Sesame
Street,

Generally, then, the responses of the children and
thelr mothers in the Lyle and Hoffman study, strongly
support the thesis that much of the framework of a child's
patterns of the use of television and thelr reactions to
the televisicn stimulus, has already begun taking shape
before the child begins his formal education in the first

grade (12, p.270}).

Fantasy and Realilty
Throughout the current literature, the importance of
fantasy and reallty in a young child's life is mentioned.

In the Family Guide to Children's Television, Zvelyn Kaye

says, "Professionals who work with ycung children stress
that one of the most important lessons a young child must
learn is to distingulsh between reality and fantasy" (9,
p.52).

Psychiatrist Paul Syracuse believes that "Fantasizing
is quite useful, It enables the child to discharge or
accomplish through imagination what he is unablie to do in
reality" (14, p.16).

Another chi1ld psychilatrist, Irving Markowitz says,

"With respect to television viewing a chilld has a fantasy

16
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when what he sees on the screen iIs not something he can
identify with in his own personal life. That is the fan-
tasy of a very young child" (14, p.16).

One of the most widely guoted sources for inter-
preting fantasy dnd reality in young children is Jean
Piaget. Four- and five-year-old children are in Piaget's
preoperational or representational stage. This stage,
from about the age of two to about the age of six, includes
the mastery of symbols, ilncluding those that occur in lan-
guage, fantasy, play and dreams (5, 16).

In Plaget's own words:

There are no "static" stages as such. Each ig the

fulfillment of something begun in the preceding one,

and the beginning of something that will lead to the
next. It Is just as disastrous, moreover, to assume
that a child has or has not reached a certain stage
just because he is a certaln age. The ages I have

menticned are only averages. Any child may be a

year or so beyond or behind the average capabilities

reached by most children his age (3, p.25).

David Elkind, who has studied and interpreted Plaget's
works for many years, explains, "The possibility of an old
woman who lives in a shoe, a gingerbread man who runs, and
a candy house in the forest are not outside the range of
possibility. For the young chlld, these fantasles are
every bilt as real as his father's rough beard and mommy's
harsh volee" (4, p.38).

Many statements have been made about young children

and fantasy and reallity, but very little research has been



20

conducted in connection with the preschool agé child's
ability to distingulsh fantasy from reality in relation
to televisiocon programs,

Wilbur Schramm and his colleagues, in thelir 1959
study, polnted out advantages and disadvantages of tele-
vision as a conveyor of reality experlences,

One of its advantages is that it can convey iInfor-
mation earlier than most media. . . . « + + + .+ .
Television can present information which would be
much harder to carry through pictures or sound or
print alone. . . « « ¢ 0 0 e e e e e e e e e
Television is in a unique position to enlarge the
environment of viewers. TV cameras can go where
few of thelr viewers can. They carry the young
child out of hAis family circle and his immediate
neighborhood. . . . « + « &« « « « o v e e e .

But not all its characteristics are favorable.
Watching television the viewer cannot sel his own
DACE. o o 4 o o 4+ s e e a4 e a4 e e e e s
The viewer is at the mercy of a schedule. . . . . .
Let us remind ourselves that very little of the in-
formatlon learned comes from seeking. Much of 1t is
incidental learning, usually gained as a by-product
of fantasy materials (18, pp.66-67).

During the early 1970's, Rosalind Gould conducted a
study of fantasy behavior in children three, four, and
five years old. Although not related to children and
televislon research, this study is relevant to the related
1iterature. Gould's study supported Piaget in finding that,

Cognitive growth trends in fantasy materlals are
similar to those evident in reality-directed thought.
Both generally show simultaneously a progressive in-
crease in complexity and coherence of ideas (language),
and in the uses of reality information (7, p.16). . . .
Fantasy expressions in early childhood selectively and
significantly reflect individual and developmental as-
pects of children's experlences of the real world, and
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inner psychological processes which mediate and
evolve from these (7, p.26).

Gould's study implies that "fantasy expression"
relates directly to a child's ability to distinguish
between make~belleve and real.

During May, 1973, Bradley Greenberg and Byron Reeves
gathered data from elght elementary school classes, third
through sixth grades. Using respondents, all white,
from a wlde variety of soclo~economic backgrounds, they
measured the children's perceptions of reality In tele-
vision at three levels of abstraction: TV in general,
television content areas, and specific television char-
acters, A portion ¢f their findings states:

To the extent the child is asked more and more

specifically about televislon content, perceptions

of the reality of the content phenomenha are more
pervasive . . . . The people, the actors, the
hercines are very alive and realistic to the child
viewer (8, p.20). '

In his bock, The Uses of Enchant £, Bruno Bettelheim

‘gives insight intc a young child's perception of fantasy
and reality.

To the child, there 1Is no clear line separating

objects from living things, and whatever has life

very much like our own. If we do not understand
what rocks and trees and enimals have to tell us,
the reason is that we are not sufficiently attuned
to them. To the child trying to understand the

world, 1t seems reasonable to expect answers from
those objects which arouse his curiosity (1, p.19).
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Summary

Rose Mukerji of Brocklyn College, The City University
of New York, has researched the use of television in the
home in the early childhood years. Her results show that
characteristics of a child's play mirrcr some character-
igstics of televiglion. She explaing,

A child's play is intensely concentrated and focused;

ne honestly does not hear you when you call him.

Televigion technique can concentrate on an image so
that i1t fills the screen with the eye of a grass-

hopper, and you are captured by that image. . . . A
child's play 4s full of sound and action. 1TV, too,
is all sound and motion. . . . When a chilad plays,

he is a terrifying monster one moment and the victim
of that same monster the next. But, he can stop when
wants t¢ -— so he is psychologically safe. e 1s in
control; that i1s why fthe act of play is so cruclal to
him, As for television, it may look 1like the real
thing, but 1t is not your real life. There 1s always
a degree of psychological distance between those TV
images and you (15, p.19).

While there ig a wealth of research information
avallable on children and television, very l1ittle relates
directly to the young child's television preferences,
viewing habits, and the ability to distinguish fantasy
from reality. With this study, 1t is hoped that a con-
tribution will be made toward filling part of the void in

the literature pertaining to young children and television.
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CHAPTER III

PROCEDURES FOR CONDUCTING THE STUDY

This study focused on the television viewling preferences,
television viewing habits, and the abllity of four- and five-
year-old middle-income white girls and boys to distinguish

fantasy from reality in selected television programs.

Selection of the Sample

3ixty four- and five-year-old children (thirty girls
and thirty boys) participated in the study. They were
enrolled in three private preschools and day care centers
selected from middle-~income white urban and suburban areas.

The directors of four preschools and day care centers
and the principal of one elementary school In a suburban
public school district were contacted by telephone initially.
They were then sent a letter, reproduced in Appendix I,
requesting written permission for the researcher to visit
their schools and centers., The letter stated that the
purpose of the visit would be to interview a random selection
of four- and five-year-old children to determine thelr

television viewlng preferences, television viewling habits,
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and their ability to distingulsh fantasy from realitfy in
gelected television programs. The children selected were
to be interviewed twice by fthe researcher.

Written permission was secured from appropriate
personnel at three private preschools and day.care centers
to interview four- and flve-year-old children who were
attending their schools and centers. One private center
and the public elementary school did not grant permission

for their children to be used in this study.

RQuesticonnaires

A questionnalre was devised which provided thé
desired information regarding the television program
preferences and television viewing hablts of the four-
and five-year-old children. This first questionnaire,
reproduced in Appendix II, was pre-tested at a Communlty
College Parent- Child Study Center on September 29, 1576.
Two four-year-olds, one boy and one girl, and two five-
year-olds, one boy and one girl, were interviewed by the
researcher. . The questionnaire did not require any
revision,

During the months of October, November and December,
1976, sixty children from the three private preschools

and day care centers were interviewed, using the first



guestionnalre. The children chosen to bé intérviéwéd wére
randomly selected from the teacher's class roll at éach
preschool and center. The second girl, the third boy; the
fourth girl, the fifth boy, the sixth girl, the seventh
boy, the ninth girl, the tenth boy, the twelfthrgirl; and
the thirteenth boy listed on each. teacher's class roll of
four- and five-year-cld children were selected. If
classes were small, the last boy and the last girl listed
on the classroom roll were used as the twelfth girl and
the thirteenth boy.

The random selection process ylelded four interviews
that could not be used. These did not fit the criteria
of age or race, and one child was retarded, In order to
achieve a balanced selection, the random selectlion process
was extended until a total of sixty children were inter-
viewed and evenly distributed into four groups of fifteen
four-year-old girls, fifteen four-year-old boys, fifteen

five-year-old girls, and fifteen five-year-old boys.

Interviewing Process
At each of the three preschools and day care ceﬁters,
the researcher was introduced to all of the children in
each class before personally taking the selected child to

a private room where the first interview was conducted.

27



The child was told by the teacher that the researcher
wanted to talk with him or her for a few minutes. Tele-
vision was never menticned to the child before the inter-
view took place. The child was made comfortable In a
chailr, while the researcher sat in another chair next to
the child. As the child's name was written on the first
ques tionnaire, the researcher explained that questions
would be asked and that everything the child said would
be written down by the researcher. Each interview lasted
spproximately twenty minutes. The researcher perscnally
took the child back to the classroom after thé interviéw
was completed.

As part of the first questionnaire, the children
were asked to name the television programs they wat ched.
The preferred television programs were determined by
identifying the program most frequently mentloned by the
sixty children who were interviewed., The preferred tele-
vision programs were important in the development of the
second guestionnaire. By using eight of the most pre-
ferred programs, a second guestionnalre was devigsed. The
purpose of this gquestionnaire was to determine 1f the
ohildren were able to dlstinguish fantasy from reality in
relation to the preferred televislon programs. This

questionnaire is reproduced in Appendix IIT.
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An assumptlon was made that the chilldren might per-
ceive the cartoon television programs they mentionéd to
be fantasy, while the television programs with livé actors
might be seen as reality. Therefore, three prcgrams using
animated cartoon characters were chosen from thése most
preferred by the chllcdren, and five programs with live
actors were selected from the most preferred list.

The first program selected for use in the secoﬂd

guestionnalre was Sesame Street. This televisicn program

was popular with the majority of the children who had been

interviewed. The second program used was Six Million

Tollar Man. This was one of the most frequently mentionéd

televislon programs in prime time, broadcast betwéen 6:30 p.m.
and 10:00 p.m. in the Central Tlme Zone. Another television

program chosen was The Flintstones, one of the most popular

cartoons. This particular program has been broadcast by
the local independent television station for as long as the
subjects have been alive. Another most preferred program

was Glilipan's Island, and it was selected for the second

questionnaire because many of the children indicated they
liked Gilligan, the maln character. Mickey Mouse, Donald

Duck and Goofy were identified both as individual programs

and as participants in The Wonderful World of Disney. They

were selected for the same reason that Popeye was selected.



These cartoons, easily identifled, could be used as major
indicateors in the fantasy/reality questionnairé. Béwitched,
a program with live actors portraying witches, was another
frequently mentioned television program. This program was
chosen for the obvious intermixing of fantasy and reality
in the storyline. 1In Adam-12, the police officers who are
deplcted, are always shown'doing the work of actual police~
men. With live actors performing real-life actlvities,
this presented a special fantasy-reality sltuation for use
in the second questionnaire.

Pictures of characters from each of the elght pre-
ferred television programs were obtained from the promotion
directors of three ﬁelevision stations in Dallas.

The same children from the three private preschools
and day care centers were interviewed the second time using
the second guestionnaire. The Interviewing was completed
during the months of December, 1976, and January, 1977.
Nine children from the original sixty subJects were not
interviewed. Eight of them had moved out of the city and
the ninth c¢hild was 111. Thus, a total of fifty-one,
girls and boys, four and five years of age were interviewed
using the second questilonnaire.

The researcher personally took each child to a pri-
vate room and made the child comfortable in a chalr next

to the researcher's chair. As the child's name was

30



written on the second questlonnaire, the child was asked

if he or she knew what "make-believe'" meant. If the child
was able to explain, the child was then asked if he or she
knew what "real™ meant. If the child was able to explain,

the researcher opened the notebook to the filrst picture

and began asking the cuestiocns from the second questionnaire.

If any child did not know what "make-belleve" meant, the
researcher substituted other words, such as, "pretend" or
"nlay-lilke", until the child seemed to understand. The
word "true" was substituted for "real" in cases when the
child did not seem to know what "real' meant.

The plctures were placed 1n a notebook, and-were
arranged with cne picture from each preferred television
program on each page. However, there was cnhe program

which had more than one picture. The Wonderful World of

Disney had two plctures showing Mickey Mouse, Donald

Duck, and Goofy,

Analyzing the Data
A1l of the data, reported in Chapter IV, were
complled through Individual interviews with the sixty
children, four and five years of age.
The interviews yielded both numerical data and
informal comments. The numerical data were assembled by
the addition of similar responses and the derivation of

percentages to indicate the perceptions of the chilldren
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in the semple. These findings may be found in the tables
in Chapter IV.

The method of interviewing the children themselves,
snd not their teachers or parents, was an Important part
of the procedures for this study. This approach carried
with 1t the assumption that four- and five-year-old
childpren could verbalize their television viewing habits.
Furthermore, it was assumed that four- and five-year=-old
children were capable of expressing whether or not tele-

vision programg were make-belleve or real to them.
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CHAPTER IV

REPORTING AND ANALYZING THE DATA

Children develop program preferences and viewing hablts
almost as soon as they begin viewing television. This survey
conflrms the earlier findings, cited in Chapters I and II,
that four- and five-year-old children watch a great deal of
televisicn. This study also reveals that these children have
strong program preferences. They can articulate their
preferences and discuss thelr viewing hablts, and they did so
with enthugiasm and with a remarkable degree of sophistication

in the interviews conducted as a part of this survey.

Viewing Preferences

A1l of the sixty children interviewed reported that
they watched television regularly. The children, thirty
girls and thirty boys, were asked which programs they watched.
All of thelr responses were recorded by the researcher, and
program preferences were ldentlified through the process
described in Chapter III.

The televisicn programs these four- and five-year-cld
chilldren preferred are in four major categeries; in order

of preference, they are cartoons, actilon-adventure
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programs, situation comedies, and childrén‘s educgtional
programs. Table I shows ﬁhe viewing preferences of the
children divided into program categorles. Table IT lists
individual programe in the four major categories with the
numbers of times the programs wers named by four-year-~old
and five-year-old children. Table IIL lists individual
programs in the four major categories with the numbers of
times the programs were named by girls and by boys.

All of the children interviewed liked cartoons, as
shown in Table I. The children named eighty cartoons iIn
this category, combining the term "cartoons' generally
with the name of specific cartoon programs. Together,
the cartcoons account for 32.1 percent of all programs
named. A total of 249 programs were named, includlng thé
thirty "names" unidentifiable as speclfic programs or
categorles. Thus, a program named by 100 percent of the
children, a total of sixty responses, would rate 2k.1 per-
cent of the programs nemed. On fthe average, each child
named 4.15 programs.

The cartoon program Popeye and the program Banana
Splits were the most popular cartoon programs gpecifically

named. Next favored were The Bugs Bunny Roadrunner Hour

and The Flintstones. Boys tended to be more specific than

~girls in naming cartoon programs. The compariscn c¢f pro~-

grams named by boys and girls is shown in Table II.



TABLE I

TELEVISION VIEWING PREFERENCES BY PROGRAM CATEGORY

35

Program Category Number of Times Named by Children
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CARTOONS 37 43 32 L8 80 32.1
ACTTON-ADVENTURE 12 2k 11 25 36 14,4
STTUATION COMEDIES 15 19 10 24 3 13.7
CHILDREN'S EDUCATIONAL 13 18 22 9 31 12.4
CETILDREN'S NON-CARTOON 6 8 5 9 14 5.6
SPECIALS T Y 8 3 11 b L
SEQRTS 7 2 2 7 9 3.6
COMEDY VARIETY 1 3 L 0 4 1.6
OTHERS (UNIDENTIFIABLE) 16 14 15 15 30 12.2
TOTALRS 13ih4 135 | 109 140 |249 100.0

% #=Number, %=Percentage of the total number of responses
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In the category of actlion-adventure programs, which
was the second most popular category with 14.4 percent of
a1l named programs, the three most popular programs were

Wonder Woman, Adam-12, and The 31X Million Dollar Man.

The boys in the survey named action-adventure programs
almost twice as often as the girls. Aetion~adventure
programs were also twice as popular with five-year-olds
as with four-year-olds, as shown in Table IITI.

Situation comediles were preferred more by the boys
than by the girls (Table TT). Gilligan's Islang was the

most freguently named program, while Bewitched was second.

This third most named category, situation comedy, had 13.7
percent of the total responses (Table I).

Programs in the category of children's educational
programs were named in 12.4 percent of all responses.

Among these programs 9esame Street was Tthe most popular

and Misterogers Neighborhood was the second most popular

program. Children's educational programs had a higher
response among girls than boys (Table II). Five~year-olds
preferred children's educational programs more than four-
year—-olds (Table ILI).

Tor a detailed listing of all programs named by the
children in the survey, see Appendix 1V. It should
not be misinterpreted as an indicatlion of the ability of

the children to recogni.ze television programs or the
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TELEVISION VIEWING PREFERENCES BY SPECIFIC PROGRAM
WITHIN FOUR MAJOR CATEGORIES:
COMPARISON CF AGES FOUR AND FIVE

Children Naming Program

CATEGORY /Program Bge 4 - | Age 5 Total

CARTOON
"Cartoons" 1
Popeye
Bugs Bunny/Roadrunner
Flintstones
Fellix the Cat
Clue Club
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Jabberjaw
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Speed Racer
Bansna Splits
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characters portrayed in them. There will be further dis-
cussion of their ability to recognlze television programs
later in this cheapter.

While the children were also asked to "name the pro-
gram you like best," the informaticn elicited by thls
question was less reliable because many of the children
seemed unable to comprehend the specific meaning of the
question, responding cnly by naming more programs. Because
some children answered with the name of one of the programs
already named, while others named additidnal programs, and
still others gave no response, this questlon was not used in
determining program preference. A Table showing responses

to this gquestion is 1in Appendix V.

Sex Role Stereotyping

One pattern which emerged in the researcher's review
of program preferences was that of sex role stereotyping
in programs named by girls and boys. Individual programs
provide several examples. Popeye was named by boys almost
three times as often as girls (Table II). This cartoon
shows the male figure as the strong one, with an emphasis

on muscular achievement. On the other hand, Bugs Bunny

and Roadrunner are relatively neutral as far as male-

female roles are concerned, and there 1is no difference in

the number of times named by boys and by girls. In the
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TELEVISICN VIEWING PREFERENCES BY SPECIFIC PROGRAM
WITHIN FOUR MAJOR CATEGORIES:
COMPARISCN OF GIRLS AND BOYS

CATEGORY /Program Children Naming Program

Girig Boys Total

CARTOON
"Cartoons" S 1h 14 28
Popeye 11
Bugs Bunny/Roadrunner
Flintstones
Felix the Cat
Clue Club
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Jaebberjaw
Tom and Jerry
Speed Racer
Banana Splits
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cartoon, Felix the Cat, Felix is identifled as a male capable

of mastering any predicament. Boys namec this cartoon more
than twice as often as girls, while girls mentioned it only

twice. The Flintstones cartoon, named by boys three timés

as often as by girls, places the female 1n the traditional
housewlfe role.

With reference to the children's educatlonal programs,
in which there is less action and no exaggerated male
dominance, girls named these programs almost three times

more freguently than boys. One program, pesame Street,

was named by the girls five times more than by thé boys.

Misteropers Neighborhood was named only by glrls.

In other categories, a simllar pattern continued.

Boys favored action-adventure programs.moré than girls.
While boys named situation comedy programs more fréquently
than girls, the specific program Bewlfched, in which the
female lead is clearly dominant over her husband, drew more
responses from girls than from boys, In the same pattern,
boys named sports programs more offen than girls.

While interesting in itself, thls pattern tends also
to support a conclusion that four- and five-year-cld chil-
dren actively select the television programs they watch
rather than watching at random. The first cquestionnaire
was designed, however, to determine much more directly such
factors as viewing times, viewing environment and parental

supervision in television viewlng.
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Viewing Hablts
The children interviewed in connection wlth this
study perceived that they were gupervised by thelr parents
in television viewing. Table IV shows the responses to

guestlons about parental supervision.
TABLE IV

PARENTAL SUPERVISION OF TELEVISION VIEWING
AS PERCEIVED BY CHILDREN
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"Doeg Mom or
Dad tell you Yes | 23| 77117 571} 25 83|l 151 50 | 40| 67
when you can
turn on the No 7123113 43 51 171151 50 )20 4 33
television
set?"
"Does Mom
watch tele- Yes |25 | 83 128193 |30 oo 23] 77 153 88
vigsion with
you?" No 5 |17 2 7 0 0 7123 7112
"Does Dad
wateh tele- VYes |27 {90 o6 {87 126 {87 27190 |53 |88
vislon with % % . %
you?" No 3110 3110 3|10 3110 6 110

N=30 N= 30 N= 30 N=30 N=60

*¥One five-yvear-old girl reported that her father was deceased;
thus, these percentages do not add to 1CO0.

When asked 1f "Mom"™ or "Dad'" told them when they can

turnt on the television set, 67 percent of the children



reported that thelr parents did exercise this control.
However, the five~year-olds reported less supervision
than did the four-year-clds, and boys reportéd léss
supervision than girls.

Also, almeost all the children interviewed pérceived
that their parents watched television with them. As one
four-year-cld girl expressed 1t, "It comes on loud, and
I'm afraid I'11 disturb Mommy and Daddy, so Mommy turns
it on when she wakes up." Asked if his dad watches téle—
vigion with him, a four-year-old boy replied, "Yes, we
watch football and eat popcorn." A five~year-old boy
recalled his dad's viewlng with him 1n this way: "Dad
Just turng on the TV by himself. He knows he can; he's
the bosgs of 1t. He bought it,"

The tlmes of day when children watch television secem
also to depend on parental supervision. Responses given
by the chilldren interviewed seem to indicate that their
varents allow them to watch freely those programs designed
for children and perhaps considered "safe." A four-year-
old girl said, "Mom and Dad tell me when cartoons are on,
I can turn on the television set anytlime I want to." A
four-year-ocld boy answered, "Yes, they will let me watch
everything on cartoons."

Questions asking the times of day and the days of

the week when they watched ftelevision programs seemed to
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confuse the children in the sample, Perhaps this was due
to the wording of the gquestions, combined with snherent
characteristics of the stage of development in four- and
five-year-olds. Many children at these ages have not yet
learned to "tell time," and the days of the week are not
vet fully understood In their seqguence. Many of the
four-year-olds answered by saying, "It's hard to remember,"
or "I don't know that." One four-year-old boy volunteered,

"On church day, I wateh Six Million Dollar Man."

Five-year-olds seemed to understand the linking of
certain televiaion programs with certain times of day
better, but they cften were unable to connect spécific
programs wlth certain days of the week. One fivenyéar—
old boy, for example, asked, "When is Saturday?" Another
chiid kept saying, "I forget."

For these reasons, the questions designed to deter-
mine times and days of viewing TV programs did not produce
usable Information, However, 1t was possible to arrive at
a general estimation of viewing times by identifying the
broadcast times of the programs mentioned by children
responding to the gquestion, "What télevision programs do
you watch?" These broadcast times were determined by
referring to broadeast schedules published at the times
"the interviews were conducted. Roth the programs and the

viewing times are listed in Appendix IV.



The primary viewing times and days thus interpolated
from programs menticned were Saturday mornings from 7:00 a.m.
until 11:00 a.m., Monday through Friday afternoons from
3:00 p.m. until 7:00 p.m., and Monday through Friday mornings
from 8:00 a.m. until 11:00 a.m. Program schedules falling
in other time periods were mentioned, but they were scattered
and revealed no pattern of wviewing times and days.

In an effort to determine the degree to which four- and
five-year-old children focus their attention on television
programs, the researcher asked each c¢hild two questions:
"What else do you do when you watch televigion?" and "Do
you play with any toys while you are watching television?"

The answers to the first question were varied, with
children cbviously giving various interpretationg to the
phrase "what else." Some of the responses were:

We eat.

I rock on the rocky horse,

I sit on the couch and have my gquiet time by
myself. It's fun, -

T get my pillow and blanket and snuggle up and
watch TV,

I wiggle around.

Sometimes I fall asleep.

When the second question, including the suggestion of
toys, was asked, the responses were almost all affirmative,
ag shown in Tabkle V.

Seventy-eight percent of the children said they played

with toys while watching television, frequently mentioning

such toys as dolls, coloring books, bulilding blocks, cars



and stuffed animals. Tour-year-olds reported playing with
toys while watching felevision To a aignificantly greater
degree than five~-year-clds. Ninety-three percent of the
four-year-olds responded affirmatively to the question, as
compared to 63 percent of the five-year-olds. Parental
supervision was in evldence in these responses, too. One
five-year-old girl answered the question by saying, "No,
'cause our mother won't let us bring toys 1in there [ﬁo the
living room]." A five-year-cld boy replied, "No, I can't

play with them [toys] in the den, only in my room.
TABLE V

CHILDREN'S PLAY WHILE VIEWING TELEVISION

L5

Girls
Total

Loyr-olds
Boys

Question:
Response
5-yvr-olds

A e £ %
"Do you play

with any toys [Yes| 28 93} 19 63| 24 80 23 77| 47 78
while you are
watching tele-iNo 2 71 11 137 6 20 7 23|13 22
vision?"

N= 30 N=30 N=30 N= 30 N=60

The responses to the guestion "Do you watch TV with
the light on or the light off?" proved Iinteresting.
Twenty-two children said they watched televislon with the

light on. Another twenty-eight replied, "On and off."
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Ternn children reported that they viewed television with the
1ight off. 0Of those who sald they watched televislon with
the light "on and off," five added that they sometimes
turned the light off so that they could pretend "it's a
movie." Seemingly, then, these children consclously
controlled a part of the envircnment in which they watched
televigion. In other words, it seems they played with the
television set as another type of toy.

There was no significant data gathered from the other
questions in the first questionnaire. However, the rel-
atively few responses which were elicited were sometimes
revealing, sometimes delightful. One four~year-old girl
explalned quite clearly why her sister did not help select
the television programs they watched: "Jennlfer doesn't

crawl yet; she can't choosel™

FPantasy and Reallty

Data yielded by the second questionnaire, administered
during a second interview with fifty-one of the original
sixty children, showed a significant developmental growth
in fentasy-reality discrimination in the five-year-old
children as compared with that of the four-year-old children
who were interviewed. This finding is supportive of the
view of Barbara M. and Philip G. Newman, who write about

the child moving from the pre-cperational into the concrete



operational stage with an emerging appreciation of reallty,

This child is far mofe skilled than the toddler in

separating fantsasy from real life. The child is

able to differentiate those television programs that

represent real-world events, such as the news, sports

and variety shows, from programs that are dramatic

representations of fictional situations (2, p.143).

This study did not require chlldren to compare news,
sports and varlety shows to fictional presentations; the
children interviewed in this survey did show an sbility to
distinguish between characters and actions in fictional
presentatlions which were "make-belleve" and "real” in the
general sense of belng impossible or possible 1in actual
life,

In the second questionnaire, each child was shown a
series of elght photographs of characters from various
television programs and asked in the case of each, "Who
is this?" or "Who are they?" The purpose of this question
was to provide a basis for asking subsequent guestions
relating to fantasy and reality. The children were able
to 1dentify correctly the characters in 86 percent of the
inatances. The four-year-olds were correct 80 percent of
the time in their responses, while The five-year-olds were
correct in an overwhelming 92 percent of the Iinstances.

One sub-group, that of four-year-cld giris, was less
than 50 percent correct in identifying the picture of The

Six Miliion Dollar Man. Besults of this first guestion are

shown In Table VI,

b
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TABLE VI

CORRECT AND INCORRECT IDENTIFICATION
OF PICTURES OF TV CHARACTERS BY

CHILDREN

) Responges Responses
Picture & from £rom Total
Shown 8| Children Children Regponses

wi Age 4 |Age 5 Girls  Boys

2l ai# s |l#F G # % e
(1) Big Bird, C 2L gp|l25 100[f 25 96 24 96 b9 g6
Segame Street T 2 8] © 0 1 4 1 Y 2 il
(2) Steve Austin, C 15 58|18 72|12 46| 21 84 33 65
The Six Million I 11 bzl 7 28|l 14 54 4 16 18 35
Dollar Man
(3) Wilma, ¢l 18 7oler 8ufl2o 77|19 764 39 76
The Flintstones I 8 30} 4 16 6 23 65 24 12 24

(4) All characters| C 19 73t21 84if19 T3] 21 &4 4o 78
in the cast of I 7 271 4 16 T 27 16 11 22

Gilligan's Island

{5) Mickey Mouse, C 26 10025 100|]| 26 100} 25 100 51 100
Donald Duck and I 0 0| © 0 0 0 0 0 0 0
Goofy, Wonderful

World of Disney

(6) Samantha ¢l 19 73]24 96{l21 81| 22 88 |} 43 84
and Endora, T 7 27| 1 4 5 19 3 12 8 16
Bewltched _ _

(7) Popeye, cll 24 opl2s 100lj24 92 25 100 |} 49 96
Popeve I 2 81 0 Q 2 8 Q 0 2 y
(8) Officers Reed | Cf 21 81|24 96{|22 85| 23 92 | 45 &8
and Malloy, I 5 194 1 4fjt 4 15] 2 8 & 12
ddamelg

N=26_ [N=25 N=26 N=25 N=51

¥C=Correct ldentification, I=Incorrect Identification,
#=Number, %=Percent of N.
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Three questions were asked in an effort to detérmine
the degree to which the chlldren were able to discriminate
between fantasy and reslity regarding the characters in
the pictures. The first question was, "Is he/she make-
believe or is he/she real?" The second was, "What he/she
does, could this really happen?" The third was, "Does he/
she do make-believe or real things?" The second and third
gquestions used glightly different words to glicit the same
type of response. However, the results of the second
question were erratic, with a large proportion of the chil-
dren glving "don't know" responses and réacting with cbviocus
confusion. The responses to the first and third questions
fell into patterns resembling one another, with fewer "don't
xnow" responses. Therefore, the second quéstion was discarded.
with the first and third questions used in thls analysis.

The answers to the first fantasy-reality question, "Is
he/she make-believe or is he/she real?" are repcrted in
Table VII. In response to this question, posed elght times
ropr each child (once for each of elght pletures), five-year-
olds displayed considerably greater tendenciles Lo label char-
scters as "make-believe" than did four-year-olds. Four-year-
olds identified characters as "make-believe" in 46 percent of
all cases, while the corresponding filgure for five-year-clds
was 66 percent. At the same time, there was a negligible

difference between girls and boys.
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TABLE VII

IDENTIFICATION OF TV CHARACTERS
BY CHILDREN
AS MAKE-BELIEVE OR REAL

Responses Responses
Picture from from Total
Shown Children Children Responses

Age 4 [ Age b | Girls | Boys

# % # 2 # §3 # % # % %
14 s4 | 22 88 | 18 69 18 721 36 70
10 38 2 8 7 27 5 20 12 24
2 8 1 4 104 2 8 3 6

727 | 1382 | 623 |1456| 20 39
7 27 5 20 6 23 6 24| 12 24
12 46 | 7281 145k | 520{ 19 37T

(1) Bilg Bird,
Sesame Street

(2) Steve Austin,
The Six Million
Doilar Man

2 w5 |9 HResponse

(3) Wilma, The |MB | 19 73 | 17 68 | 18 69 |18 72| 36 70
Flintstones R 2 8 312 12 2 8 5 10
DK 5 19 5 20 19 5 20 10 20

in the cast of R 15 58 7 28 11 42 11 Ul 22 43

3
5
(4) All Characters|MB 6 23 12 48 8 31 10 40 18 35
1
Gilligan's Island | DK 5 19 6 24 7 27 L 16 11 22

(5) Mickey Mouse,
Donald Duck and MB | 21 80
Goofy, Wonderful R 312
World of Disney DK 2 8

92 18 72 L2 82
16 2 8 5 20 7 14
0 0 0 2 8 2 4

]
[ =l S
o
=
[jv]
=

(6) Samantha and | MB 8 31 | 17 68 12 L6 13 52 25 hg
Endora, Bewitched | R 13 50 7 28 10 39 10 40 20 39

DK 5 19 1 4 4 15 2 8 6§ 12
(7) Popeye, MB | 15 57 | 21 84 | 20 77 |16 64 36 70
Popeye R 9 35 1 2 §& 4 15 728 | 11 22

DK 2 8 2 8 2 8 2 8 h 8
(8) Officers Reed | MB 6 23 8 32 8 31 6 24 14 27
and Malloy, R | 16 62 | 1352 | 14 55 15 60 29 57
Adam-12 DK 4 15 4 16 15 4 16 8 16

N

i

N=26 N=26 N=25 N=51

#
N
\J1

¥ #=Number, %=Percent
#¥MB=Make-~Believe, H=Real
DEK=Didn't Know



Note the difference hetween feour-year-olds and five-
year-olds in relationship to the first picture. Eighty-
eight percent of the five-year-old chlldren percelived

Bilg Bird of Sesame Street to be makémﬁelieve, as compared

with only 54 percent of the four—yéarwolds. When asked
to "tell about it," the children were quite able to
articulate their perceptiocns. A four-year-old boy said,
e [Big Bird] talks. A man is inside talking for him.
The man moves around inside a cogtume. The man is that
tall, He walks, buf.not real steps." A Iive<year-old
girl said, "He talks like he's not supposed to. He snores
and he's not supposed to. Only people snore.”

There 1s a noticeable difference between the four-
year-oclds and the five~year-olds in thelr reactlons to
the second picture, as well, Only 27 percent of thé four—

year-olds fthought that The Six Milllen Deollar Man was

make-believe, while 52 percent of the flve-year-olds thought
he was make-believe. The twelve "don't know" reactlons to
four-year-olds for this picture, must be understood in the
context of the identification of the character himself
(Table VI}. It 1s logical to expect that children who
didn't recognize the character would be unable to express

an opinion as to whether the character was make-believe or

real.
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Among those who did recoghize HAim, Boys had a greater

tendency to identify The Six Million Dollar Man as make-

believe than the girls. Twc of the childrén who had this
responge were ameng several in the survey who left no
doubt of the clarity of their understanding. A five-year-
cld girl remarked, "He gometimes can break steel. He's
bilonle and there's not such a thing as biocnic.® A five-
year-old seeing the picture, reacted in this way: "Did
you take a picture of Lee Majors? That's his real name.
He has a moustache now,"

A gimilar pattern continued with the other pictures.
The fourth pilcture, showing thé characters In thé program,

Gillipan's Island, was identified as make-believe by 23

percent of the four-year-olds and 48 pércent of the five-

year-olds. A four-year-old girl said, "The péoplé [;n
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Gilligan's Islan@] are real. Stuff they do is make-believe."

A five-year-old boy said, "They're really on television
with costumes."

The sixth plecture, depicting Samantha and her mother
from the program Bewitched, presented the children with a

problem not unlike that of The Six Million Dollsr Man.

The leading characters in both programs appear to be
ordinary people in realistic settings, except that both

nave supernatural powers. Steve Austin is "bionie" and
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Semantha and her mother are endowed with the abllity bo
use "witeneraft."! It was thought that these programs
would be the most confusing to four- and five—yéar—old
children trying te sort out fantasy and reality.

The program, Bewitched, revealed most ¢clearly the
difference between four-year-old and five-year-old
children in regard to fantasy-reality and the implied
growth ftaking place during that developmental stage.
dalf of the four~year-olds said they thought Samantha was
real, whereas 68 percent of the five-year-olds said the
character was make-belleve. Among the four-year-olds was
a boy who stated simply, "She's a witch., She can change
things." Ameng the five;year—olds, a girl said, "There
are no witches around here."  Discussing the "witcheraft™"
onn the program, a four-year-old gilrl explained, "Their
magic is make-believe," while a five—yéarmold boy went
Into a more complete explanation:

Nobody could do magic. {?auség Yeg they could., T

know James. He does magic. “She [on Bewitched] can

make mud piles come intc her hand. Mske her hair and
clothes different. Not the same kind of magic James
does.

The cartoon, Popeye, was expected to present little
difficulty for the children In fantasy-reallty. Like
Mickey Mouse and other cartoons, the programs include no
photographs of actual people or actual settings. The

characters regularly perform impossible feats. As child

psychologist Irving Markowltz observed,
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A chlld can lock at a cartcoon and know that 1t is

not real., Even the youngest children have had some
experience drawing or using crayons, and when they
view & cartoon on television they see 1t as a drawing

that moves. . . . The child can lecok around at his
mother and say to himself, "She is real, and this
thing on the TV set —- this cartoon -- 1s not like my

mother; therefore, it is not real (1, p.17).

The results in this study were as expected. ‘Only 35
percent of the four-year-olds and 8 percent of the five-
year-olds percelved Popeye as belng real. Hilg amazing
powers were a2lso seen as make-belleve for one five~year-old
boy who explained, "Spinach doesn't make you strong in a
hurry."

The final plecture was of the two officers portrayed
in Adam-12. Whereas Popeye and other cartcons were
expected to seem to be make-believe to the children,
Adam-12 was expected to seem to be real., The characters
are portrayed as ordinary pollcemen performing the same
duties as policemen in any city -- working traffic,
snswering routine calls, and from time to time arresting
people, and sending them to jall. A majority of both
four-year-olds and five-year-olds identified the police
officers in Adam-12 as real.

However, the comments of several children in response
to the request, "Tell me about them," indicated an under-
standing of the difference between reallty on television

end reality in the world around them:
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The men are real. The cars are real. I think
they use play handcuffs, but they wear real police
sulbs.. ﬁ%mu%ygaruold glril]

Heal, but they're just actors. There are police-
men in this town that do the same thing. [This four-
year-old boy then proceeded tc gquote the interviewer
her rights: "You have the right to remain silent," eto]

They do what any normal policeman would do. They
get crooks. [Five-year-old girl]

They go con emergencies like all peclice do. They
eat lunch. Eﬂﬂ@myear—old boyﬂ

In addition to asking whether the characters were
make-believe or real, the researcher also asked the children
whether they thought the actions ftaken by the characters in
the television programs were make-belleve or real. Thé
gpecific guestion was: "Does he/she do make-belleve or
real things?" The responses to this question are reported
in Table VIII.

As mentloned earller, the patterns emerglng in these
regponses are gimllar to those reported in Table VIT, in
answer to the quegtion "Is he/she make-believe or is hé/
she real?" Where substantial differences are observed,
they refléct the difference between the character and the
actions performed by the character. TFor example, while
only 10 percent of the children perceived of Wilma in The

Flintstones as real, 24 percent thought her actions were

real. This difference is explained by the fact that Wilma

is seen by the children as doing the things housewives do.
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TABLE VIII

IDENTIFICATION BY CHILDREN
OF THE ACTIONS OF TV CHARACTERS
AS MAKE-BELIEVE OR REAL

v Responses Responses
o from from Total
Picture Shown 8{ Children Children Respongses
“ Age 1 Age 5 Girls Boys
el ¢ g l# 24 3 l# | &
(1) Big Bird,
Sesame Street MB“ 10 38 14 56 13 50 11 44 o4 47
: R 12 46 7 28 11 42 8 32 19 37
B 2 8 1 4 2 8 1 4 3 6
25 2 B b 16 1 4 5 20 6 12
(2) Steve Austin, [VB 6 23 12 48 § 6 23 | 12 48 18 35
The Six Million R" 8 31 6 24 6 23 8 2w 14 27
Dollar Man B 1 4 1 4 1 4 1 4 2 i
DK 11 42 7 28 14 sk 4 16 18 35
(3) Wilma, MB 15 58 13 52 13 50 15 60 28 55
The Flintstones R 6 23 6 24 8 31 4y 16 12 24
By 0 O 0 0 g 0 o 0 g 0
DK 5 19 R 20 " 15 6 24 16 20
(4) A1l Characters MB 5 19 9 36 g 35 5 20 14 27
in the cast of R 16 62 6 24 §| 10 38 | 12 48| 22 43
Gilligan's Island B 0 O 1 4 0 0 1 4 1 2
DK T 27 h 16 7 27 4 16 9 27
(5) Mickey Mouse, MBlI 15 58 |18 72 || 18 69 15 60 33 65
and Donald Duck and R & 23 1 4 3 12 4 16 7 14
Goofy, Wonderful Bl 1 4 1 4 o 0 2 8 2 U
Worlid of Disney DK I 15 5 20 " 5 19 4 16 9 18
(6) Samantha and M B 8 31 14 56 11 42 11 44 22 43
Endora, Bewitched | R|| 13 50 8 32 || 11 42 {10 #0} 21 41
B 0 0 1 4 Qg 0 1 4 i 2
DK T 27 4 16 7 27 4 16 11 22
(7) Popeye, MBI 12 46 17 68 §| 16 62 13 52 29 57
Popeye Rl 11 42 & 24 10 38 7 281 17 33
B 0 0 g 0 0 0 0O 0 0 0
DK 2 8 4 16 2 8 4 16 6 12
(8)‘Officer8 Reed MB 5 19 k16 5 19 4 16 9 18
and Malloy, Adam-12! R|f 18 69 | 15 60 || 18 69 |15 60| 33 65
: B 0 0 0 0 g 0 0 0 0 C
DK 3 12 7 28 y 8 6 24 10 20

* #=Number, I=PEraent .
& MB=Make-Believe, R=Real, B=Both Make-Believe & Real,
DK=Didn't Know



As one five-year-old girl pointed out, "She does what my
mother does -- goes to the grocery store, washes dlshes,
takes care of Pebbles [Wilma's baby]."

Mickey Mouse, Donald Duck, and Goofy, the Walt Disney
characters, were in a class by themselves. All of the
fifty-one children interviewed with the second question-
naire were able to identify pictures of them (Table VI).
Alsc, the Walt Disney characters were clearly understood
as being make-believe on televiglon. However, some
children made a distinction between the cartcon characters
on television and the costumed characters they had seen in
person. For example, a five~year-old boy said, "They llve
in Florida. I think.they're real in Florida." A four-
year-old girl reported, "I went outside To see them at
Disneyland. They de funny things." And another child, a
five-year-old boy, stated, "They're real. I've geen them
at Valley View [ﬁhopping Centeﬂ.”

Some children, in response to the guestlon abouf the
actions taken by characters in televislion programs, sald
that they were both make-believe and real. In Sesame
Street, for example, a few chilldren, explaining that Big
Bird was a perscn dressed in a costume, went on to explaln
tnat what the person was doing wes real, but what Bilg Bird

was doing was make-believe., The number of such responses

was sufficient that "both" was listed as a separate response

in Table VIILT.
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Sﬁmmary

Thé interviéws conducted in connection with this
study~reyéaled considerable information sbout the viewlng
preferences, viewing habits, and the ability to distinguish
fantasy from reality in selected television programs of
four- and five-year~old middle-income white girls and boys.

The data showed that all the children watched tele-
vislon regularly and were able fo name the programs they
watched. The programs they preferred fell into four major
categories: cartoons, action—adventuré programs, siltuation
comedies, and children's educational programs. Preferences
for individual programs by girls and by boys suggésted a
certain amount of sex~role stéréotyping or idéntification
by the chilidren.

The c¢hildren interviewed percéived a gréat deal of
parental supervision in thelr viewing of télévision,
stating that parents told them when to turn the set on and
off and reporting that both parents viewed televigion with
them. Comments by the children suggested that, while
parents exercise considerable control of vlewing, this
control may be limited to certain categories of programs.
At the same time, the data suggested that children actively
selected individual programs within the permitted categories.

An analysis of broadcast schedules showed that the

chlldren in the sample viewed television primarily during
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tﬁrée time périods: Saturday moexnings, late afternocn on
weekdays, and mid=morning on weekdays.

When aided by showing pictures of the TV characters,
the subjects were able to identify specific characters of
television programs and fto discuss them. For the most
part, the children were able to understand the concepts of
"make~believe" and "real," to distinguish between those
concepts, and to apply them to specific televislon program
characters and thelr actions. The most impressive finding
with regard to fantasy and reality was the greater tendency
of five-yvear-clds to identlfy television program characters
as make~believe in compariscn with four-year-olds. Thus,
the evidence reflects the cognitive development of children
changlng from Piaget's "pre-operational stage" into the
"eoncrete operations” stage. At the same tine, thé datsa
showed no major difference between girlsg and Doys In thelr
ability to distinguish fantasy from reallty.

While the information resulting from the interviews
wag clear, the fact must not be overlooked that a sub-
stantlal number of responsges indicated confuslon on the
part of the children, In some cases, the children did not
seem to understand the intent of the question. Thus,
some guesticns eliclted responses which were unreliable
for purposeg of the study. Alsc, in those cases where
the guestions were generally understood, there was still

g substantial number of "don't know" answers.
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However, when placed in the context of the develop-
mental stage of four- and five-year-old children, the
regponges which were glven to the questions generally

were surprisingly sophisticated., It seemed apparent that,

for the most part, these children understood the televisicn

nrograms which were a part of thelr lives.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATICNS

SUmmnary

The television viewing preferences, television viewing
habits, and the ablility to distingulsh fantasy from reality
in selected television programsg cof four- and five-year-old
middle-income white girls and boys has been the problem of
this study.

Interviews were conducted with sixty girls and boys,
four and five years of age, randomly selected from three
private preschools and day care centers.

A questionnaire was devised which provided information
regarding television viewing hablts of the sixty selected
four- and five-year-old children. A second questionnaire
was devised for a second interview with the children to
determine 1f they were able to distingulsh fantasy from
reality in relation to the television programs they sald they
preferred. These children were interviewed both times by the
researcher on a one-to-one basis.

The interviews conducted in connection with this study

yielded infcrmation about the viewing preferences, viewing
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habits and the ability to distinguish fantasy from
reality of four— and five-year-old middle-income white
girls and boys.

The data showed that all the children watched
television regularliy and were able tc name the prcgrams
they watched. The programs they preferred were in
four major categories: cartoons, actlon-adventure
programs, situation comedies, and children's educatlional
programs.

An analysis_of broadcast schedules showed that
the children in the survey viewed television primariiy
during three time perlods: Saturday mornings, late
aftermoon on weekdays, and mid-mornings on weekdays.

When ailded by the showlng of pictures of the tele-
vision characters, the children were able to identify
specific characters of television programs and to under-
stand the concepts of "make-believe" and "real,” to
distinguish between those conepts, and to apply them to
specific television program characters and thelr actilons.
The most impressive finding with regard to fantasy and
reality was the greater tendency of flve-year-oids to
identify television program characters as make-belleve
in comparison with four-year-olds. The evidence reflects

the cognitive development of children changing from
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Piaget's "pre-operational stage" into the "concrete
operations" stage. At the same time, the data showed
nc major difference between girls and boys in their

ability to distinguish fantasy from rezlity.

Conelusions

The following conclusions have been drawn from
thils study. (1) Preferences for individual programs by
girls and boys suggested a certaln amcunt of sex role
sterectyping or identification‘by the children. (2)
Four~ and five-year-old chlldren actively select the
television programs they watch rather than watching at
random. (3) The children who were interviewed perceived
a great deal of parental supervision in thelr viewing of
television, stating that parents told them when to turn
the set con and off, and repcrting that both parents
viewed television with them. Comments by the children
suggested that, while parents exercise congiderable
control of viewing, this control may be limlted to certain
categorlies of programs. At the same time, the data
suggested that children actively selected individual pro-
grams within the permitted categories. (4) The times
of day when children watch teievislon seem also to

depend on parental supervision. (5) The datz showed a
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significant developmental growth in fantasy-reality
discrimination in the five-year-old children s compared
with that of the four-year-old children. (6) The
children interviewed found television pleasurable, a
conclusion based on the researcher's observations and
not on the children's specific remarks. The overall
impression given was one of happy children with smiling
faces when they ildentifled the photographs of the
characters from the preferred television programs. The
emotional response was one of happy times connected with

televisgicn, not violent or frightful times.

Recommendations

Three main recommendations are made for further
study.

(1) The first recommendation deals with fantasy-
reality. This study revealed that four-year-old and
flve-year-old girls and boys are capable of dlstingulshing
fantasy from reality -- "make-believe! from "real" —- in
relationship to television programs and the characters
in these television programs. In some insfances, not
only were the four- and five-year-old girls and boys able

to articulate the difference, but they did so on several
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levels, such as distinguilshing that the telewvlslon
characters are actors doing make-believe actions in make-
believe situations.

Longitudinal research is needed concerning children
beginning below the age of four and contihuing to follow
thelr television viewing for several years. Perhaps the
regsearch could identify when the fantasy-realilty
distinctions begin and how they develop. The research
could determine the environmental causes, 1f any, that
foster the ability to distinguish between fantasyvréality,
and discover how the stages of development in young
children relate to their ability to distinguish between
fantasy and reality in relation to television.

(2) The second recommendation for further research
pertains to sex role stereotyping. The pattérn emerging
from this study was that of sex role stereotyping in tele-
vision programs named by both the girls and boys who were
interviewed. Some other, eariier studles indicated that
parents, as well as television programs, help establish
sex role stereotyping in young children. Are there other
factors? What are these factcors? It seems that new
investigations need to be made to determine why young chil-
dren prefer such programs. Will the current thinking

dealing with non-sexist education involve television and



young children? If so, what new patterns of television
viewing will emerge? This topic could generate many new
surveys..

(3) The final recommendation for research relates fto
parental supervision of a young child's television viewing.
Does parental supervision happen as often as the children
in this study perceived that it does? When does paréntal
supervision occur and how does it occur? This study also
indicated that young chlldren selected certain types of
television programs, such as cartoous, because theilr
parents led them into viewing certain kinds of programs.
Future research of parental supervision in relation to
television could glve more insight into thisg topic as well.

Hopefully, future researchers will consider that thé
young children of today live in a world in which television
is a part of their total environment. Television has
always been a constant companicn of these children living
in a mass media age. Future research, by attempting to
discover what these children have gained from televisicn
and not merely what television has done to them, will
perhaps produce Informatlon that will aid those concerned
with the lives of young children,

The ends of television for children must be the

development of the ¢hild, at his own rate of speed,

into an adult who can find his life satisfactions
within %his scheme of diversity and unity. It should



be the business of television for children to provide

one of many bridges across which the ¢child may pass
from his fragmentary, fantasy

world to the reality of
adult life and social maturity (1, p.7).
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APPENDIX T

LETTER TC DIRECTOR OF PRESCHOOL AND CHILD CARE CENTER
September 27, 1976

(Name), Director

(Rame of School) Preschool and
Child Care Center

(Address)

(City), (Zip Code)
Dear R

T am currently involved in a research study for my
Masters of Science in Early Childhood Education at North
Texas State University.

The problem of my study will be the television viewing
preferences, belevision viewing habits, and the abllity to
distinguish fantasy from reality in selected television
programs of four- and five-year-old girlis and boys.

T am writing to request permission for me to visit
your school. The purpose of my visit wiil he to interview
a prandom selection of four- and five-year-old children to
determine their television viewing preferences. television
viewing habits, and ability to distinguish fantasy from
reallty in selected televislon programs.

T would like to interview the same children twice,
using two different gquestionnaires. The interviews would
take place during the months of October, November, and
December, 1976. I will arrange the exact dates and times
with you and/or your teachers. T will be the only person
interviewing the children.

T would appreciate a written reply by October 15, 1976.
T will contact you upon recelpt of your letter. Please call
me 1f you have additicnal questions. Thank you very muech
for your interest and cooperation.

Sincerely yours,

Hilds Linn

13094 Meandering Way
Dallas, Texas 75240
Phone #233-3532

enclosure
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Mrs. Hilds Linn
13094 Meandering Way
Dallas, Texas 75240

Dear Mrs. Linn,

This letter gives you permission to visit (name of
school) Preschool and Day Care Center for the purpose of
interviewing a random selectlon of four- and five-year-
0ld children in connection with your thesis at North
Texas State University.

I wderstand you will interview each child twice
using two different questionnaires, and that the interviews
will take place during the months of October, November, and

December, 1976. To set up these interviews, please contact:

(signature)

(date)
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APPENDIX IT

QUESTIONNAIRE #1 -- Television Viewing Preference
and Television Viewing Habits

&

NAME OF CHILD: DATE :
Lpe:
School;
L. Do you watch television? Yes No
2. Which programs do you watch?
3. Do you watch one program more than another?
4. Name the program you like best.
5. Tell me about
(program named in question #3)
6. On which days do you watch television?
7. Do you watch television in the morning? Yes No
8. Do you watch television before you go
tc school? Yes Ko
9. Do you watch television after you get
home from school? Yes No
10. Do you watch television before you go
to bed? Yes No
11. Which programs are they?
12, Do you watch television on Saturday
when there is no school? Yes No
13. Which programs?
14, Do you wateh television on Sunday
when there is no school? Yes No
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15.
16.

17.
18.

19.

20.

21.

22.

23.

2h.

2b.

26.

27.

28.

29.

Questicnnaire #1 ~- Page 2

Hilda Linn

Which programs?

Do you watch television on Saturday
evening? Yes No

Which prcgrams?

Do you watch television on Sunday
nightt Yes No

Which programs?

Does Mom or Dad tell you when you can turn on the
television set?

Do you ever have to turn the televisiocn set off?

Does Mom watech televigion with you?

Does Dad watch television with you?

In which room is the TV get you watch?

Do you turn on the felevision set in any cther room?

Do you have any brothers?

- Do you have any sisters?

Do they watch television with you?

Who gets to choose the programs when they watch with
you?
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Questionnaire #1 - Page 3

Hilda Linn
30. What else do you do when you watch television?

31. Do you play with any toys whlle you are watching
television?

32. Do you watch TV with the light on or the light off?

33. Do you have a television set in your room where you
sleep?

[¥ Tell me about 1t.]

Comments:




APPENDIX III

QUESTIONNAIRE #2 -- Fantasy/Reality

NAME OF CHILD: (age: ) SCHOOL:

Date:

PHOTO # 1. Who is this? (Who are they?)

Picture of

2, Is he/she make-believe or is he/
she real? (not real-pretend)
{(true)

3. a. What he/she does on television,
could this really happen?

yes no both

b. (Does he/she do make-beliewve or
real things?)

¢. Tell me about it.

Additional Comments:
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APPENDIX IV —-- Continued
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Age 4 Age 5
Total Total Girls Boys Total

5 6 3 8 11
7 1 4 b 8
3 5 2 6 8
2 5 2 5 7
1 . . 1 1
1 2 2 1 3
1 . . 1 L
. 1 1 1
1 1 1

3 8 5 6 11
7 5 10 2 12
3 Iy 7 7
1 3 3 1 il
1 1 1
1 b 2 3 5
1 1 1

1

5 2 2 5 7
1 1 . 2 2
. 1 . 1 1
1 1 . 1

2 1 1 2

1 1 1




APPENDIX IV —- Continued

— Attt
Televigion Correct Television Day and Time
Program Program Title of Television
Category Program
SITUATION My Three Sons M~F 8:00 p.m.
COMEDY Bewitched M-F 6:00 p.m.

Gilligen's Island M-¥F 4:30 p.m.
Dick Van Dvke M-F 5:30 p.m.
L Love Lucy M-F 5:00 p.m.
Three (3) Stooges M=% 7:00 a.m.
Hogan's Heroes M-I 5:30 p.m,
COMEDY" Johnny Carson M-F 10:30 p.m,
VARIETY sonny & Cher Sun 7:00 p.m.
Donny & Marie Fri 7:00 p.m.
Carol Burmett Sat 9:00 p.m.
Hee-Haw Sat 6:00 p.m.
ACTION - Wonder Woman Sat 7:00 p.m.
ADVENTURE Adam-12 M-F 6:30 p.m.
Batman not breoadcast
now
The Six Million Dollar Man sur 7:00 p.m.
Bionic Woman Wed 7:00 p.m.
Gunsmoke M- 7:00 p.m.
SPORTS Football Weekends ,
Monday night
Olympics
Baseball
SPECIALS Wizard of Og

Feter Pan
Rudolph the Red-Nosed
Reindeer

/Lharlie Brown

Early Evening

Sat=Saturday, Sun=Sunday, Mon=Monday, Wed=Wednesday
M-F=Monday through Friday
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APPENDIX IV -—-— gontinued

Televlision Correct Television Day and Time
Progran Program Title¥ of Television
Category Program
QTHERS Night Time

Movies

Children's Theatre
Big Peopie Shows
Giraffes
Playmobille
Dark Shadows
Haunted House
Rover
Commercials
Birdman
Monsters
When Jesus is on
Tennessee Tuxedo
Funny Shows
Scary Shows
Christmas Things
Humphrey Bear
Lorenzo & Henrietta
Music Show
Squad
Cowboys /Westerns
Army
Question Shows
News Shows

#Tn this category correct title of TV program was
unknown, thus the direct response of the children is listed.



APPENDIX IV ~- Continued

Total
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APPENDIX V

TELEVISION PROGRAM NAMED AS
FAVORITE BY CHILDBEN

Children Naming Prcgram

CATEGORY /PRCGRAM Age 4 Age b Total
CARTOQON

"Cartoons" 2 3 5
Popeye 2 P
Rues Bunny/Roadrunner 1 1 2
Felix the Cat . 2 2
Super Friends . 1 1
Total for Category 5 7 12
ACTION-ADVENTURE

Wonder-Woman 1 3
Adam—12 1 2 3
Batman 2 . 2
Six Milllon Dollar Man 3 3
Bionic Woman 1 1
Total for Category | g 12
SITUATICN COMEDY

Bewiteched . 1 1
Gi1lligan's Island . 1 1
Slam Bang Theatre 1 . 1
Total for Category i 2 3
CHILDREN'S EDUCATIONAL

Segame Street 4 3 7
Misterogers Neighborhood 1 1
7,0 0I 1 1
Dusty 's Treehouse 1 1
Total for Category Iy 6 1C




APPENDIX V -- Continued

83

peSSS Ly *
Cnildren Naming Program

CATEGORY /PROGRAM Age 4 Rge 5 Total
CHILDREN'S NON-CARTOON
Wondeprful World of Disney 3 . 3
Kroft Supersiow 1 1 2
Animals, Animals, Animal 1 1
Little Rascals 1 1
Total for Category 5 2 7
SPECTALS
Rudolph the Red-Nose
Beindeer 1 1 2
Total for Category 1 1 2
SPORTES
Sports 1 1
Joccer 1 1
Total for Category 2 0 2
OTHERS (UNIDENTIFIABLE) 2 2 b
Total for Category 2 2 4
NO FAVORITE & 2 8
Total for Category 6 2 8
TOTALS 30 30 60
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