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The purpose of this investigation was to observe

the effect of supplemental art activities on classroom

management. Supplemental art activities are assignments

designed to replace "busy work" with meaningful, inter-

esting learning projects for students. The supplemental

activities allowed students who completed their regular

work to direct free time to developing appropriate work

habits and creative thinking.

The investigation showed that additional prepared

learning activities help to reduce classroom discipline

problems. Students were required to continue the normal

learning routine without surpassing the slower members

of the class. Planned activities did not solve all

classroom problems but did serve to educationally

involve the faster students.



TABLE OF CONTENTS

Page

LIST OF TABLES .................... .......... i

Chapter

I. INTRODUCTION ............ .. ....... 1

Background and Significance
Purpose of the Study
Statement of the Problem
Definition of Terms
Methodology
Evaluation Instrument
Scope and Limitations of the Study

II. REVIEW OF RELATED LITERATURE . ..... . .12

III. DESIGN AND FINDINGS OF THE STUDY ......... 18

IV. CONCLUSIONS AND RECOMMENDATIONS . . .. . . 26

APPENDICES .................................... 29

BIBLIOGRAPHY ........................ . ......... 40

iii



LIST OF TABLES

Table Page

I. Percentage of Class Members Exhibiting
Acceptable Behaviors During First
Week of Taping.. ............ 24

II. Percentage of Class Members Exhibiting
Acceptable Bhaviors During Final
Week of Taping.........................25

iv



CHAPTER I

AN INVESTIGATION OF THE EFFECT OF SUPPLEMENTAL

ART ACTIVITIES ON CLASSROOM MANAGEMENT

In recent years, educators have become particularly

concerned with declining student test scores, worsening

attrition rates, increasing difficulties with teacher-

student communications, and mounting classroom disci-

plinary problems. Indeed, pupil discipline, both out-

wardly and inwardly imposed on the individual, may well

be a contributing factor to most of the other pressing

considerations such as test results, "dropouts," and the

communications issue. Moreover, researchers have shown

that discipline and self-confidence are very closely

related. Ruth (1969), for example, indicates that

"Teachers must be concerned with developing each child's

ego or self image so the child will believe in his

capacity to be successful in school and his self-

discipline will improve" (p. 60). McCarthy (1977),

accordingly, traces academic disciplinary problems "to

an increasing failure by the schools to reach children

at an early age. A student whose ego is gratified will

not misbehave" (p. 23).

Much evidence points to a growing responsibility on

the part of educators, teachers in particular, to

1



2

provide planned, meaningful learning activities which

not only allow children to develop the necessary inter-

est, self-motivation, and skills to achieve subject

competency, but also the self discipline to complete

their work in a timely and uninterrupted manner. Drayer

(1963) notes that "busy pupils have no time for mischief.

The teacher's lesson plans should include ways of keeping

all pupils active at all times" (p. 5). Ruth (1969)

mentions control as an important factor relative to

student discipline: ". . . if the positive ego is

promoted and there is classroom control, students will

be provided with a variety of outlets for physical and

mental activities" (p. 60). Effective classroom manage-

ment, on the part of the teacher, then, is clearly

related to acceptable classroom behavior by the pupils.

It is on the issue of effective classroom management

that this investigation placed its focus.

Background and Significance

The investigator developed an interest in classroom

management while teaching art in a large urban high

school located in the southeast section of Dallas,

Texas; the school enrolls some 2,073 ninth through

twelfth grade students. The school's population con-

sists of 52 per cent Anglo students, 35 per cent Black

students, and 13 per cent Mexican-American students.
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According to the U.S. Bureau of the Census (1970), the

average family income in this community is approximately

$10,000 per year (p. 115).

The school's Art Department offers General Art, Art

I through IV, and Ceramics. Three art teachers and a

total of 370 students occupied the art program during

the spring quarter; about twenty students operated on or

above grade level while the remainder fell below grade

level. The curriculum of General Art, Art I, and II

consists of drawing, color identification, lettering,

design, and art history. These classes are taken by

students from fifteen to eighteen years old with varying

abilities and degrees of self control, two factors which

became obvious when a small number of students completed

their assignments well before other members of the

class.

Those students who completed their assignments

quickly found themselves with free time which allowed

for behavioral problems. Under the existing program,

teachers found it difficult to develop a second assign-

ment or activity for the student in order for the indi-

vidual to continue working in a constructive manner.

Occasionally the student would regard any second assign-

ment as punishment for finishing early. Certainly, idle

time or simple busy work accomplishes very little and

for this reason free time was usually discouraged and
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menial tasks or meaningless assignments were used as

replacements. As a result, major concerns for the study

proved to be behavioral problems and the misuse of

potentially educational time.

Purpose of the Study

The purpose of this investigation was to describe

the difference in behavior between students who were

provided with continuous assignment and those who com-

pleted their assignments early but were offered nothing

constructive to do. Many of the students sampled did

lack self-motivation, and their free time had become a

problem for them. By introducing a supplemental drawing

activity, it was determined that the additional art

project could well have a bearing on the development

of drawing skills as well as creative thinking and

could, perhaps, expand the individual's experience and

understanding of his world. Bingham (1968) explains

that frequently "the schools fail to train students to

use intuition and imagination" (p. 13). Art may be used

to help a person develop his perceptual abilities and

facilitate the relating of parts to a whole, an impor-

tant conceptual power. Indeed, the public schools and

particularly the school art programs have the capacity

for providing appropriate educational opportunities and
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experiences which would enable students to gain a sense

of satisfaction and accomplishment.

Awareness, perception, and visual thinking are

characteristics of sensitive humans. The student must

necessarily become aware of his environment and what it

has to offer in order to function successfully as a part

of that environment. Through drawing, he can be encour-

aged to perceive something instead of merely seeing it.

By viewing the environment in a variety of ways, both

visual thinking and creating can take place. Eisner

(1972) points out that "When drawing, the student con-

fronts the task of transforming objects perceived onto a

two-dimensional surface. Ingenuity is exercised"

(p. 83). In addition, Wilson and Wilson (1979) explain

that drawing provides a means of constructing, testing,

and prophesying what can be done" (p. 8).

In considering these ideas as they relate to draw-

ing, it seemed appropriate to incorporate some of these

suggestions in the development of drawing activities for

students possessing academic free time. These would

serve as supplements to the regular classroom activities

until the remaining class members were able to complete

their assignments. Radebaugh and Johnson (1971) state

that "excellent teaching strategies usually include

students doing additional activities" (p. 413). With

this additional activity, the student would still
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function in an educational framework while experiencing

a meaningful, positive assignment. Based on the

researcher's past experiences, it was apparent that

behavior tended to be more acceptable when the classroom

routine was well planned and organized. Accordingly,

Baefey (1910) mentions that "Students who are kept

occupied in some educative activity occasion a minimum

of trouble from the standpoint of discipline" (p. 102).

Statement of the Problem

Classroom management is the key to the prevention

and elimination of behavioral problems. Unacceptable

behaviors develop when the student has successfully

completed his routine class assignments and has no

further instructions; if the student receives no con-

structive suggestions, his free time will lead to, for

the most part, one or more of the following behaviors:

(a) the student is inappropriately out of his seat,

(b) the student visits with or hinders other class

members, (c) the student talks loudly, or (d) the stu-

dent disrupts class by playing.

The problem selected for investigation was that of

student misbehavior as a result of free time during

classroom hours.



7

Definition of Terms

The following terms are defined in order to clarify

concepts which affect this research project.

(A.) CLASSROOM MANAGEMENT-The teacher's ability to

conduct class routines in an orderly manner while each

member works without distracting other students. The

educational process continues with a minimum of con-

fusion and little intimidation in an efficiently managed

classroom.

(B.) BEHAVIORAL PROBLEM-Any activity that would

distract anyone from a learning situation. Examples

include boisterous laughter and talking, vacating chairs

unnecessarily, etc.

(C.,) EXTRA CREDIT-A required subject-related assign-

ment designed only for those students who finish their

class work earlier than the other students. Extra

credit activities provide an additional grade by com-

pleting more work than what is required.

(D.) SUPPLEMENTAL LEARNING ACTIVITIES-Art activ-

ities (assignments) designed for the faster working

student to complement the regular class work.

(E.) PLAYING-A generally unacceptable classroom

activity consisting of students' teasing, meddling, or

performing mischievious pranks on other members of the

class.
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Methodology

A single Art I class was video taped for one week

without providing a detailed reason for the taping

session. The twenty students from an Art I class had

been chosen because these students seemed to be habi-

tually restless, prone to play, and more wasteful with

their time than were other students. The session began

a few days prior to the actual taping date in order to

let students become accustomed to the camera equipment.

Data were collected during the actual two-week taping

period to show the effect of a chosen supplemental

drawing assignment on classroom behavior. An evaluation

instrument (see Appendix) was then used to check the

tapes and record "negative" student behaviors such as

loud talking, playing, or roaming about the room.

During the second week of the investigation, the

supplemental drawing assignment was introduced, inclu-

ding a complete explanation of how it worked. The

students were informed that only those who had suc-

cessfully completed the routine class assignment might

attempt the supplemental drawing assignments. The

supplemental drawing activity was presented as a

required assignment to be undertaken only after com-

pleting the class assignment successfully. These activ-

ities continued the learning process without moving the
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student ahead in his class work and afforded the student

an opportunity to practice his drawing skills. Project

directions were self-explanatory. Students were able to

select from a variety of assignments, drawing instru-

ments and objects as well as media. Students' efforts

and progress were considered as positive activities and

graded as extra credit.

Once the procedure was explained, the students used

the drawing activity the second week without being

taped. During this week, the students became familiar

with the new assignment.

During the third week, the class was taped once

again in order to record classroom behavior for one

final week. At this time, class continued as usual with

the exception of the supplemental drawing activity which

was designated as a required assignment after the com-

pletion of their normal classwork. At the conclusion of

the taping session, a comparison was made to observe

differences in behavior between students utilizing

continuous assignments and those who completed their

assignments early and were allowed to do nothing.

Conclusions were drawn from figures reflecting the

"before supplemental" and "after supplemental" activity

conditions.
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Evaluation Instrument

The evaluation instrument evolved from a need to

discern and measure student activities in the classroom.

The chart listed by name those students who did not

adhere to acceptable behavioral policies for the class-

room. The measuring element consisted of the percen-

tages of students who were working on their assignments

in a behaviorally acceptable manner. The percentages

were used to show the difference in classroom management

before and after the introduction of the supplemental

learning activities. Behaviors measured included loud

talking, vacating chairs, general "playing," not working

on class assignments, etc. A copy of the evaluation

instrument is located in the Appendix.

Scope and Limitations of the Study

This investigation was limited to one Art I level

class. Participating students were those who success-

fully completed class assignments more rapidly than

other members in the class. The three-week observation

period was set for one week with no supplemental work,

one week to introduce supplemental material, and one

week to observe the ,class using the additional drawing

activity selected.
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Conclusion and Method of Evaluation

Following a taping session, the tape was studied in

order to spot the problems which arose. The tape was

examined for three minutes at a time to check for which

child might not be behaving properly. At the end of a

three-minute period, the machine was turned off so that

special comments might be written. The tape was turned

on and the same process repeated until the end of the

tape. This was conducted on all ten tapes. The tapings

were designed to show which students were inappropriately

out of their seats, visiting, or hindering other students,

talking loudly, or in any manner disrupting the class.

Two sessions, before and after the introduction of

supplemental drawing activities, were viewed; students'

behaviors were then utilized as a means of comparison.
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CHAPTER II

REVIEW OF RELATED LITERATURE

The available literature concerning behavioral

problems in the classroom discusses, for the most part,

only the causes of such problems. Perhaps the most

frequently cited cause for classroom disruption is that

of teacher and student disagreement over expectations of

one another; neither, apparently, understands the other's

capabilities nor obligations relative to the educational

process.

Some sources propose solutions for serious class-

room problems, situations which have become out of

control, as well as offering suggestions for the pre-

vention of disciplinary problems. In essence, these

sources maintain that classroom management is the key to

discipline in the schools.

Methods of effective classroom management can help

to create an atmosphere conducive to learning as well as

aid in the prevention of potential classroom disorder.

Many sources point out that the classroom must be relaxed

and, thus, present a pleasant learning situation.

Teachers should provide a variety of interesting activ-

ities in addition to the normal curriculum so that less

time exists for disturbances to breed. Extra learning

12
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activities, important elements of effective classroom

management, will educationally involve students who

finish their work early with valuable informational

sources and creative endeavors. Disturbances are, then,

pared to a minimum.

In a case where problems already exist in the

classroom, action must be taken to correct the situ-

ation. The teacher necessarily searches for a solution,

which may range from corporal punishment to behavior

modification, before the problem worsens and eventually

becomes intolerable. Madsen and Madsen (1974) suggest a

number of solutions for classroom disciplinary problems

but are careful to say that the best solution is to

cease the offending behavior before it becomes truly a

"problem."

Problem prevention may also alleviate the bad

feelings and harsh words which occur between teacher and

students as a result of negative behavior. Teachers

must attempt to be in control of the class so that such

behaviors do not surface. Henson (1977), like Madsen,

professes that "problems are easier to prevent than to

solve and that consequently the teacher's energy and

time is better spent in developing behaviors which will

create a classroom atmosphere relatively free of prob-

lems than in attempting to become an expert in coping

with crises" (p. 90).
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Cates (1978) maintains that avoidance of a discipli-

nary problem is yet another method of classroom control.

By providing a designated area for students who cannot

adhere to routine procedures, a teacher may allow such

individuals to sleep or read, for example, without dis-

rupting the remainder of the class. Moreover, he states

that "experience has shown teachers that many students

in a less enthusiastic state present discipline and

learning problems" (p. 220). The teacher can minimize

classroom disharmony and help to avoid problems by

allowing those students to quietly occupy themselves

outside curricular confines. In his research employing

this method, Cates has discovered that "student achieve-

ment stayed the same and students' behavior improved but

did not disappear" (p. 221).

Indeed, the classroom that is managed efficiently

will function smoothly with each class member knowing

what to do and when to do it, as both regular assign-

ments and free time are budgeted and planned for.

Learning is encouraged and problems are eliminated, for

the teacher not only instructs but also acts as a guide

for students, instilling in them independence, a desire

for subject mastery, and a sense of timing through

careful planning and execution of the daily required as

well as supplementary activities. Bethel and George

(1979) indicate that "students should be encouraged to
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do more independent study" (p. 24). The interests of

those students who have completed routine assignments

can be channeled toward supplemental activities which

may prove to be valuable educational experiences if all

necessary materials are readily available, directions

are understandable, and goals for accomplishment esta-

blished. Disciplinary action in an efficiently operated

classroom would be a seldom used measure.

Lemlech (1979), Dodge (1975), Radebaugh (1971),

Morris (1978), and McDaniel (1977) all attest to the

value of preplanning educational activities. Moreover,

Lemlech feels that "the key to successful classroom

management is preplanning" (p. 6). Dodge urges teachers

to "keep students too occupied to engage in class dis-

rupting entertainment" and to provide "more than can be

done in one period" (p. 59). Morris indicates that "the

teacher who plans well, by providing a variety of inter-

esting and purposeful activities (not busy work) for his

or her students, has established the first prerequisite

of good classroom control," while McDaniel feels

teachers should "plan interesting, student centered,

multi-activity lessons to promote a high degree of

student involvement and participation" (p. 151). He

adds that "If students are involved actively and mean-

ingfully in their own learning, the problems of class-

room control are less likely to arise" (p. 151). Above
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all, as Radebaugh explains, "plans should be flexible

and focus on ways to increase student learning"

(p. 413).

Although most sources promote the planning of more

interesting learning activities than classroom time will

allow, the literature does lack, on the whole, concrete

examples of such activities. The need for such supple-

mental learning activities has resulted in this research

project.
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CHAPTER III

DESIGN AND FINDINGS OF THE STUDY

Project Design

In order to determine the effect of extra credit

supplemental art activities on student behavior, twenty

of the more "restless" and "preoccupied" students, all

participating in an Art I class, were selected to be

subjects in the filming of classroom routines. The

taping was continued throughout an actual two-week

period (one week was spent introducing the supplemental

activities) which allowed the investigator to compare

free time spent by the students prior to and after the

introduction of the additional assignments. Data were

collected through observation of the tapes, and any

improper behaviors were recorded by frequency on a chart

(see Appendix). Behaviors such as student out of his

chair, student talking with or otherwise bothering

fellow classmates, student talking loudly, and student

disrupting class by playing were selected for conside-

ration in this study. Each interval on the evaluation

form involved a three-minute period for a total of

forty-five minutes. Project time involving actual

student contact spanned a three-week period.

18



19

Available projects for student selection involved a

variety of assignments and media. Various objects were

contained in a cardboard tray composed of numerous small

compartments. From the assortment of items, a single

object was selected as the motif for one drawing assign-

ment. Drawing media were limited to pencil, charcoal,

ink, or ball point pen because preparation time for

these media is minimal.

Participating students were able to choose from the

following drawing assignments as supplemental activities

for which some extra grade credit was awarded upon

successful completion of the projects. The activities

were arbitrarily selected to coincide with the curri-

culum and dealt, generally, with elements of "line,"

"value," and "texture." The following are activities

from which students could choose.

1. LINES

A. Draw the object and show details using lines.

B. Draw several different overlapping views of

the same object.

C. Draw the object's outline larger, smaller, and

overlapping, and make it into a design.

D. Draw different views of the object using

contour.

E. Redesign the object.
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F. Draw the object using only vertical lines.

G. Draw the object using only dots.

2. VALUE

H. Draw the object using only dark and light

values.

I. Draw the object and use cross hatching to show

value.

J. Draw the object in a composition and add

value.

K. Draw a person with the object and show value.

3. TEXTURE

L. Invent an imaginary use of the object and show

an imaginary texture.

M. Design a magazine advertisement about the

object and include texture.

N. Draw a combination of two objects with tex-

ture.

0. Draw the object with three different textures.

Students were allowed to devise a folder to hold

completed drawings. These folders, miniature portfolios

of the student creations, were to each exhibit a title

and the artist's name. At any free time during the

school day, students were allowed to continue his draw-

ing, always completing one picture before continuing to

the next. If supplemental drawings were not completed

prior to the next regular class assignment, students
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were instructed to store the drawings until the next

available opportunity occurred.

The taping began two days early in order to ensure

that the camera equipment was functioning properly.

This period of time also allowed the students an oppor-

tunity to become accustomed to being filmed. After two

days, normal classroom activities had resumed.

In order for the behavioral evaluation to be com-

pleted within the allotted five days, all routine assign-

ments were designed to be finished within a single class

period. This would enable some of the students to be

observed as they were left with nothing to do toward the

end of the class periods. Previous experience with such

situations has shown that students completing assign-

ments early will either progress far ahead of the

remaining students if allowed to move on to successive

projects or will engage in inappropriate behavior when

allowed to occupy themselves. At any rate, a creative

solution was to be sought for such a classroom dilemma.

Following the preliminary two-day taping designed

to familiarize students with filming procedures, actual

project recording was begun. The camera was installed

in the corner of the classroom, at an angle to the class

which was seated around three groups of tables. The

camera equipment was activated prior to the students'

arrival and was switched off following their departure
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so that normal classroom procedures as well as behaviors

would be encouraged.

Directly after each class taping, the films were

rewound, the tapes observed, and misbehaviors were noted

on a chart. In order to facilitate the accuracy of the

observation process, a timer was set for three-minute

intervals, at which times the recorder was switched off

and behaviors noted. The names of students who misbe-

haved were added in the proper "time" and "problem"

spaces provided by the evaluation instrument. To allow

for the accuracy of the chart, each tape was observed

for a second time without using the timing device.

During the second week, the video recorder remained

in the room but was not activated; within this time

period, the supplemental learning activity was intro-

duced to the class members as a means of creatively

occupying any free time they might have with such extra

credit activity. The supplemental activities were

reluctantly accepted by the students but soon became

appealing as means of passing the class time more

swiftly.

Because the supplemental drawing activities were

intended to promote practice in drawing, the completed

works were graded as a whole unit rather than sepa-

rately. An extra credit grade consisted of one letter

awarded for students' completed drawings; an "A" was
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granted for the most successful collection, while a "B"

or "C" was granted for products of successively lesser

quality. Extra credit grades were, in addition, not

required of the students but were presented as bene-

ficial to their overall grade averages for the course.

Data drawn from the two weeks of taping were then

compared, and percentages reflecting behavioral changes,

if any, were determined. Tables I and II indicate the

resulting observations and appropriate figures.

Method of Evaluation and Findings of the Study

This investigation concerning the effect of supple-

mental learning activities on students' free time class-

room behavior was conducted through a series of video

tapings. Student misbehavior was then recorded on a

chart while the investigator viewed tapings of the ten

class periods; the students who exhibited inappropriate

behaviors were noted by name within the particular

problem designation and time of occurrence. The percen-

tages reflected in Tables I and II are figured on the

ratio of students who exhibited acceptable behavior to

the total class population; total figures for each

behavior type for the week in addition to the behavior

type averages are included. The total of averages of
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class members exhibiting acceptable behaviors was 86.2

per cent during the initial week of taping.

TABLE I

PERCENTAGE OF CLASS MEMBERS EXHIBITING ACCEPTABLE
BEHAVIORS DURING FIRST WEEK OF TAPING

Mon- Tues- Wednes- Thurs- Fri-
day/% day/% day/% day/% day/% Average

In Seat 85 95 90 90 95 91%

Necessary
Talking 90 90 80 80 85 85%

Not
Playing 90 95 75 95 100 91%

Working 55 85 65 75 65 69%

Other
Acceptable
Behavior 95 100 95 100 85 95%

During the final week of taping, the supplemental

learning activities had been introduced. Once again,

the evaluative chart was recorded with daily student

behavioral patterns. Table II indicates the percen-

tages drawn from the final taping. The total of averages

of class members exhibiting acceptable behaviors was

95.5 per cent.
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TABLE II

PERCENTAGE OF CLASS MEMBERS EXHIBITING ACCEPTABLE
BEHAVIORS DURING FINAL WEEK OF TAPING

Mon- Tues- Wednes- Thurs- Fri-
day/% day/% day/% day/% day/% Average

In Seat 95 100 100 100 90 97%

Necessary
Talking 90 100 100 100 80 94%

Not
Playing 100 90 100 90 100 96%

Working 100 85 90 75 100 90%

Other
Acceptable
Behavior 100 100 100 95 100 99%

The results indicate that student behavior improved

slightly from the first week of taping to the second.

Figures also note that six per cent more of the students

remained in their chairs; nine per cent more of the

students controlled their talking; five per cent more of

the students did not "play" during class time; twenty-one

per cent more of the students worked on their own class

assignments; and four per cent more of the students

generally behaved in the classroom.
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CONCLUSIONS AND RECOMMENDATIONS

As the figures denoting improvement in student

behavior from the initial to final weeks of taping indi-

cate, the supplemental drawing activities appeared to be

helpful in occupying students with meaningful assignments.

Students actually worked on extra credit projects; as a

result, less disruptive behavior occurred during the

class periods.

In addition, the extra credit grades proved bene-

ficial to those students having "border line" grades.

None of the students were unsure of what to do once the

regular assignments had been completed. Students quickly

familiarized themselves with the supplemental procedures,

thus following the routine easily. Fewer students

rushed through the regular classwork so that they might

converse with their friends.

In conclusion, the final week of observations

indicated that behavioral problems were not solved

entirely but were minimized. Each class member involved

himself with either routine class assignments or the

extra credit projects. Students had more meaningful

activities with which to work while seemingly wanting to

accomplish more.

26
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It is recommended that, in the future, supplemental

learning activities be introduced to the students at the

beginning of the school terms and explained with routine

class procedures and requirements. This would, perhaps,

keep much undesirable behavior from surfacing so early

in the school year and keep it to a minimum throughout

the school year.

The supplemental learning activities could easily

be numbered in the order of increasing difficulty. This

would eliminate much of the extra time students spend in

determining which projects might be simplest.

Due to the diversity in student interests, grade

levels, and talent, a wide choice of the extra credit

projects could be offered. In addition to merely draw-

ing activities, freehand lettering exercises, art history

exercises, or library research on artistic problems, for

example, would provide for such a diversified group.

Student participation with the supplemental activities

might, as a result, become a more intense as well as

meaningful experience.

It is further recommended that additional research

be conducted on the effect of supplemental learning

activities on classroom behavior and management. Sugges-

tions for successive research studies include that of

adapting the learning activity theory to include other

fields of study. Teachers of science, history, or
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English could easily provide similar opportunities for

their students to gain extra credit by using this

method, while also encouraging meaningful use of free

time. Behavioral problems for teachers of fields other

than art could also be minimized. Another research

method which would yield valuable results is that of

comparing a control group and a test group, one utili-

zing the supplemental learning activity while the other

does not.
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