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The purpose of this study was to examine the status and

the content of the middle/junior high school art- programs in

Texas. A questionnaire designed to elicit information con-

cerning the art program was sent to middle/junior high school

art teachers in Texas. The responses were analyzed according

to the school district size, the grades comprising the school,

and the school enrollment using simple descriptive statistics.

This study revealed the following areas concerning the

typical middle/junior high school art program in Texas:

school district size, school enrollment, art enrollment,

grades in school, types of art courses, teaching objectives

and approaches, art budget, resource materials, and art

equipment.
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CHAPTER I

INTRODUCTION

More needs to be known about the status. and content of

middle/junior high school art programs because a, large per-

centage of students receive their, last formal art instruction

in the junior high school. In 1963 the. National Education

Association stated, "It has been estimated that 85 per cent of

the nation's youth receive no instruction in. art beyond the

age of thirteen or fourteen" (4,' p. 57). Therefore, the mid-

dle/junior high art program plays a vital part in determining

how students value art for the rest of their lives.

Yet, the middle/junior high school is an often-neglected

area in the professional literature. In 1976 Baker stated

that within the past five years there was only one study in

junior high curriculum for every ten studies dealing with

the elementary and senior high schools'.(1, p. 10). The mid-

dle/junior high school is often added to the end of the study

of elementary art education or prefaces the study of art in

the senior high. It needs to be considered separately with

its own distinct qualities.

Early adolescence has characteristics which need to be

considered by the art teacher. It is a time of self-doubt,

inconsistent behavior, physical changes, and social awareness.

1
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The middle/junior high student needs art experiences which

will build confidence, help express feelings and thoughts,

and assist in becoming a recognized and valuable member of

society.

There is evidence that some art programs are centered

upon the process of doing with little emphasis on thinking

about what is being done. Thus, the critical and historical

aspects of art need to be considered and students need art

experiences which develop their creative thinking. All stu-

dents can become discriminating consumers of art, while few

will become producers of art. The overemphasis on activities

gives art the reputation of being an easy, fun subject with

little substance. These are times when the basics are impor-

tant and the frills will not survive. In 1977 Durkee stated:

Substance in art programs is vital if art
education is to avoid falling. victim to our cur-
rent national and regional economic difficulties.
Substantive content must be reinstated as an
important part of every art program (3, p. 26).

Content can be developed around three major purposes of

art education. Chapman, in 1978,, listed these purposes as

"encourages personal fulfillment through art experiences,

transmits an appreciation of the artistic heritage, and

develops an awareness of the role of art in society" (2, p. 19).

Content based on these purposes can result in a quality art

program in the middle/junior high schools, and quality art

programs are needed if art is to survive in the middle/junior

high school.

;,, , ,
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Realizing the lack of information concerning middle/

junior high school art programs, the-general purpose of this

study is to analyze the status and content of middle and

junior high school art programs in Texas.
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CHAPTER II

REVIEW. OF RELATED LITERATURE

Research studies conducted concerning status and content

of art programs in the public schools were reviewed for this

study, with particular attention focused upon research studies

concerning middle/junior high schools. There was a noticeable

lack of research studies dealing exclusively with middle/

junior high school art programs. Rather, the research that

did exist included middle/junior high schools in a broader

study with elementary and secondary levels.

In 1959 Howlett (6) used the criteria of meeting the

developmental needs of youth to analyze art curricula,

recommending that art teachers need to reverse their usual

procedure of planning and selecting art experiences. Instead

of starting with the teaching of art skills, techniques, and

processes, she suggested that teachers plan around the satis-

faction of the student's developmental needs.

Garton (4), in 1978, conducted a study of art education

programs in comprehensive senior high schools. He interviewed

senior high art teachers concerning their art programs and

found that program adoption and/or development was random and

not based on a rationale. He recommended that secondary art

5
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teachers must be prepared to examine and. apply rationales

for program development.

Dobbs (3), in 1972, examined art education in the public

schools in terms of both the historical rationales which have

justified a role for art, and the forces which have shaped

them. He stated that art has served primarily to facilitate

learning in areas perhaps related to, but not central to art.

As a result, the legitimacy of art has been limited and art

has been relegated to a secondary status in the curriculum.

Dobbs stressed the unique contribution of art to children' s

learning and experience. He stated that art remains an

undeveloped resource for children in schools.

In 1959 a survey of city junior high school art programs

was conducted by Rose (9) in which questionnaires were sent

to eighty art educators in thirty-five cities, each with a

population of over 200,000. Twenty-two cities had a curric-

ulum developed from elementary through high school. Seventeen

cities followed a curriculum developed by the, local art coninitee

while eleven cities had a curriculum developed by individual

teacher planning. A majority of the cities showed art as a

required course for the seventh grade, some showed it required

for the eighth grade, and all showed it as an elective for the

ninth grade.

The National Education Association Research Division (8),

in 1963, conducted a questionnaire survey of a stratified

small sample of secondary schools in districts of all sizes.

_ 
.
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Small schools were identified as having fewer than 300 stu-

dents, medium schools had 300 to 999 students, and large

schools had 1,000 or more students. Fifty-four per cent of

the reporting schools offered art. Ninety-seven per cent of

the large schools, 70 per cent of the medium-sized schools,

and 29 per cent of the small schools offered art. About

50 per cent of the schools reported increasing enrollments

in art between 1956-57 and 1961-62.

The NEA Research Division reported that 57 per cent of

the art programs followed a written curriculum usually pre-

pared by the local district rather than by the state. Forty

per cent had revised their curriculums between 1957 and 1962.

Sixty-six point six per cent of the art programs were a

succession of general courses, 20 per cent Qf the art programs

had one or more general courses followed by a number of inde-

pendent courses in separate art media, and the rest of the

art programs only offered specialized courses. For grades

seven through nine, 90 per cent offered a general art course.

Large schools offered specialized courses in grades seven

through nine mainly in general crafts, drawing and painting,

art appreciation, ceramics, and graphics.

Although there was evidence from the NEA Research

Division survey that public school art programs were expanding,

they further stated, ". . . it is evident that, particularly

in the secondary school, art holds a minor place in school

time allotments" (8, p. 93).
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In 1964 Hastie and Templeton (5) conducted a national

survey to determine the profile of art in the secondary

schools. They used a questionnaire to collect data from

214 school districts located in 38: states. Responses indi-

cated that art was holding or increasing its relative

position in the junior high schools while art in the senior

high was losing ground. Junior high art programs had their

greatest strength and support in time allotment, class enroll-

ment, and number of art teachers.

Hastie and Templeton also found that for 71 per cent of

secondary school art programs, the most important goal was a

general education that provides art experiences for all high

school youth. The second most important goal, indicated by

57 per cent of the responding secondary schools, was, listed

as pre-professional preparation as. a foundation for a career

in art. Fifty-four per cent identified art experiences

oriented toward home and family, living as a goal, and 45

per cent indicated differentiation of art programming for

students who are academically talented as a goal.

The Hastie and. Templeton study indicated trends toward

art as history and appreciation, interrelationship of art

activities for the general student body or for selected

groups of academically talented or mentally retarded students,

and expansion of offerings in the crafts-design area.

Beittel and Mattil' (1), in 1961, studied the effect of

the depth and the breadth method of art instruction at the

_ ... ',-t.c -. +ii ... ..... ... -A YS[ iL-II: :b . .:_:w.^. . ;rir..... r ...... 6 :' ' wsl.i - - ..
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ninth grade level. The depth method produced the greatest

gain but met with some student resistance. The students

wanted a variety of media as provided by the breadth method.

In 1969 Day (2) conducted a study to determine if the

study of art history would provide positive impetus for art

activities at the junior high school level. He also wanted

to know if "pupils gain as much knowledge of subject matter

and intellectual concepts of art history in an art history-

activity integrated program as in a more traditional lecture-

slide art history program" (2, p. 57). He reported that the

"study of art history subject matter seemed to provide pupils

with increased depth of background in art and added motivation

for their studio work" (2, p. 51). The art history-activity

integrated program produced better results on a post-test

than the lecture-slide art history program.

In 1979 Lahr (7) developed a handbook for art education

in kindergarten through twelfth grade in Nebraska. He pro-

vided guidelines to help art educators in the elementary and

the secondary schools develop and implement art education

programs. Lahr characterized junior high students as having

less love for art, not seeing the relationship of art to

daily life, unexposed to good design, wanting instant results,

having less pride in their work, needing for art to have a

practical purpose, needing to have fun, and often being in

poor physical and emotional, condition. He recommended that

the art program be very flexible in attitude and program.

-
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Emphasis should be put on the relevance of art here and now.

Lahr indicated that students need a strong design background

in order to be educated for a lifetime of consumer tastes.

The art program should also help develop attitudes that build

both esteem for self and for art.

The review of the literature dealing with research

studies revealed that few investigations related to the status

of art have been conducted, particularly in the middle/junior

high school. level. Thus, in order to determine the current

status and content of art programs in the middle/junior high

schools, additional studies are needed.
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CHAPTER III

METHODS AND PROCEDURES

Statement of the Problem

The general problem of this study was to analyze the

status and content of the middle/junior high school art

programs in Texas. More specifically, the study attempted

to answer the following questions.

1) What percentage of the middle/junior high schools
surveyed in Texas has an art program?

2) How many -students are enrolled in the art program?
3) Is art an elective or a required course for grades

six through nine?
4) What is the length of the art courses?
5) How many times a week and for how, long do the art

classes meet?
6) What is the art budget per student per year?
7) Is the art budget inadequate, adequate, or more

than adequate?
8) Is the art teacher certified in art?
9) Is the written art curriculum current and

available to each art teacher?
10) Is the study of art heritage developed through

the lecture and slides approach, the integrated
with art activities approach, combinations of both
approaches, or another approach?

11) Is the art program composed of general courses,
general and independent courses, specialized
courses, or other style courses?

12) What specialized art courses are offered?
13) What art areas are .emphasized in the general course?
14) To what extend does the art program provide for the

general student body, the artistically talented,
and the exceptional student?

15) What are the basic objectives of the art program?.
16) Is the art program approach basically sensory

awareness, production of artworks, art heritage,
critical evaluation of artworks, or combinations
of these?

12
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17) Is art interrelated with other subjects?
18) Are the resource materials and the room equipment

inadequate, adequate, or more than adequate?
19) Has the art program increased, decreased, or

remained the same in the student enrollment, the
number of courses offered, and the time allotment
of classes within the last two years?

Definition of Terms

The following terms are defined for this study.

1. Middle/junior high schools are defined as those

schools composed of the sixth, seventh, eighth, or ninth

grades or combinations of these grades with the words middle

or junior high in their names.

2. Art heritage is used in the- place of art appreciation

or art history. Art heritage is defined. as Chapman defines

it: "organized knowledge about art as well as specific works

that have been created by artists, designers, architects,

and artisans of the past and present"' (1, p. 20).

The Population

The sources of schools for this study were two. lists

prepared in August, 1980 by Philip Manning, the Fine Arts

Program Director of the Texas Education Agency (2, 3). One

list specified the middle, intermediate, and junior high

schools which offered art in any of the grades one through

six. The other list specified the middle, intermediate, and

junior high schools which offered art in grades seven and

above.
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Only schools which were referred to by name as middle

or junior high schools and were limited to grades six through

nine were considered. These schools were grouped according

to three school district sizes which were obtained by tabu-

lating all the school district sizes, as listed in the 1979-

1980 Texas School Director (4), and grouping related sizes

together. The three school district sizes derived from the

above method were school districts with under 2,000 students,

school districts with 2,000 to 5,000 students, and school

districts with over 5,000 students. There were 131 schools

in group 1 (under 2,000 students), 124 schools in group 2

(2,000 to 5,000 students), and 374 schools in group 3 (over

5,000 students).

Selection of the Sample

Two hundred schools were selected. from the above pop-

ulation and were stratified according to the size of the

school districts. Forty-one schools from school districts

with under 2,000 students, 40 schools from school .dis-

tricts with 2,000 to 5,000 students, and 119 schools from

districts of over 5, 000 students. were selected. The strat-

ified sample was obtained by numbering each of the three

groups of schools separately and using tables of random

numbers to select the sample schools.
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Procedures for Collecting the Data

Information related to this program of study was ob-

tained through a questionnaire mailed to the stratified sample

as described previously. The questionnaire was developed by

reviewing current trends in art education and studying ques-

tionnaires in art education and other fields. Based upon this

information, a draft of the questionnaire was formulated.

This was then submitted to several middle/junior high school

art teachers for response as well as critique. The question-

naire was revised based upon these responses- and a final

form was drafted (Appendix I).

The questionnaire contained closed form questions which

could be answered by checks or numbers. Several of the

questions had places for comments provided. The questionnaire

was mailed with a cover, letter (Appendix II), and an addressed,

stamped return envelope. The nonrespondents to the first mail-

out were sent another questionnaire. with a new cover letter

(Appendix III).

The questionnaires were mailed during the Spring of 1981.

Seventy-seven per cent of the 200 schools responded. Each of

the three strata had similar- percentages of responses. Seventy-

four per cent of the 119 schools from districts of over 5,000,

88 per cent of the 40 schools from districts with 2,000 to

5,000, and 73 per cent of the 41 schools from districts with

under 2,000 responded.

dam' _ _. y -.
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Procedures for Analysis of Data

The questionnaire results were tabulated, coded, and

placed on key punch cards. Several computer programs were

then run to provide simple descriptive statistics for purpose

of analysis. One program was to determine the overall fre-

quency counts on each item and the percentage of the total.

Then the responses were separated into district sizes and

frequency count on each item, and the percentage of the total

for each district size was determined. Data, were then analyzed

concerning the relationship of the grades comprising the

school, school enrollment, and the responses to certain

questions in the questionnaire.

Goals of the Study

The ultimate goal of this study was to provide information

for use by a variety of people. Classroom teachers can use

this study to compare their individual programs with programs

of schools of a similar size. School districts can use the

study to compare their art curriculum and overall art program

with other districts in the State of Texas. Also, the public

will be provided general information regarding the status

and content of art programs in the middle/junior high schools

in Texas.
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

The information for this study was obtained by the use

of a questionnaire with closed form questions and places pro-

vided for comments on several of the questions. The comments

were hand tabulated while the rest of the information was

tabulated and analyzed by computer. Simple descriptive

statistics were used to analyze the information.

This study attempted to gain information about the

status and the content of the middle/junior high school art

programs in Texas. More specifically, the study attempted

to answer nineteen questions previously stated in Chapter

Three.

Overriding concerns in relation to each of these questions

were the school district size, the grades comprising the

middle/junior high schools, and the size of the school enroll-

ment. In order to better understand the school's response

to the survey, descriptive data about these areas will first

be presented.

One hundred and fifty-three of the 200 school sample

responded to the questionnaire. Thirty (19.6 per cent) of

these schools. were from school .districts with under 2,000

students, 35 schools (22.9 per cent) were from school dis-

tricts with 2,000 to 5,000 students, and 88 schools (57.5

18
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per cent) were from school districts with over 5,000 students.

These percentages were reflective of the number of schools in

each district size in the population from which the sample

was selected.

The grades comprising the middle/junior high schools

surveyed are presented in Table I.

TABLE I

GRADES COMPRISING THE SCHOOLS

Grades in School Numbers %ages

Grades 6, 7, 8 72 47.1

Grades 7, 8 36 23.5

Grades 7, 8, 9 35 22.9

Other or Blank 10 6.5

Total 153 100.0

Almost one-half (47.1 per cent) of the schools responding were

organized into three grades: 6, 7, and 8. The remaining

schools were almost equally divided into organizational pat-

terns of grades, 7 and 8 (23.5 per cent) and grades 7, 8, and

9 (22.9 per cent). Six point five per cent of the schools

indicated other combinations of grades or did not respond.

From these responses it is clear that the dominant organi-

zational pattern of the schools studied is grades 6, 7, and 8.

The relationship of the school district size and the grades
in the middle/junior high school is presented in Table II.
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TABLE II

SCHOOL DISTRICT SIZE AND GRADES IN SCHOOL

School District Size

Grades in School Under 2,000- Over
2, 000 5,000 5,000

No. %age No. %age No. %age

Grades 6, 7, 8 19 63.3 17 48.6 36 40.9

Grades 7, 8 9 30.0 10 28.6 17 19.3

Grades 7, 8, 9 1 3.3 3 8.6 31 35.2

Other or Blank 1 3.3 5 14..3 4 4.6

Total 30 100.0 35 100.0 .88 100.0

Grades 6, 7, and 8 were the dominant organizational pattern

regardless of school district size with 63.3 per cent, 48.6

per cent, and 40.9 per cent of the different school district

sizes including these grades. The next most popular organ-

izational pattern in the first two school district sizes was

grades 7 and 8. Thirty per cent of the school districts

with under 2,000 and 28.6 per cent of the school districts

with from 2, 000 to 5,000 had middle/junior high schools

comprised of the 7th and 8th grades. However, the second

most dominant organizational pattern for school districts

with over 5,000 students was middle/junior high schools

comprised of grades 7, 8,. and 9.

Three point three per cent of the schools in school

districts with under 2,000, 14.3 per cent of the school

. -- .. , jo.....ariA* hcl4v 4saxa' .nc-v:'.v«_ y>.;...
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districts with 2,000 to 5,000, and 4.6 per cent of the school

districts with over 5,000 pupils did not respond or responded

with other grade combinations. These responses were too

varied to yield a distinct trend.

Information concerning the size of the school enrollment

of the middle/junior high schools surveyed is shown in

Table III.

TABLE III

SCHOOL ENROLLMENT

School Enrollment Number %age

125 to 239 11 7.2

240 to 549 42 27.5

550 to 1,219 82 53.6

1,220 or more 11 7.2

Blank 7 4.6

Total 153 100.,0

More than one-half of the schools (53.6 per cent) had an

enrollment of 550 to 1,219 pupils. Schools with an enroll-

ment of 240 to 549 pupils comprised only 27.5 per cent,. while

the other 3 enrollment strata included less than 10 per cent

in each category. There were no schools with 124 or less

pupils enrolled.

The analysis of the school enrollment in relation to

the school district sizes is- presented in Table IV.

z , = n -
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TABLE IV

SCHOOL DISTRICT SIZE AND
SCHOOL ENROLLMENT

School-District Size

School Under 2,000- Over
Enrollment 2,000 5,000 5,.000

No . %age No . %ag e No. %age
125 to 239 8 26.7 1 2.9 2 2.3

240 to 549 19 63.3 13 37.1 10 11.4

550 to 1219 1 3.3 18 51.4 63 71.6

1220 or more 0 0.0 1 2.9 10 11.4

Blank 2 6.7 2 5.7 3 3.4

Total 30 100.0 35 100.0 88 100.0

As one might expect, school enrollment seemed to be directly

related to the school district size,. with the greatest

number of large school enrollments (more than 550) being in

school districts with over 5,000 pupils and the greatest

number of small school enrollments (less than 549) appearing

in school districts with under 2,000.

The nineteen questions which. comprised this study were

analyzed in relation to the school district size, the grades

comprising the middle/junior high school, and the school

enrollment. These relationships were presented when perti-

nent data were revealed. The large number of non-response to
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some questions occurred when the questions printed on the

back pages of the questionnaire. were not answered.

Question 1: What percentage of the middle/junior high

schools surveyed in Texas had an art program? In responding

to this first question, the 1979-1980 Texas School Direc-

tory (3). was used to determine that there were 806 schools

which were referred to by name as middle or junior high

schools and were limited to grades 6 through 9. Six hundred

and twenty-nine (78.0 per cent) of these schools were indicated

as having art programs in August, 1980. according to the. lists

prepared by Philip Manning, the Fine Arts Program Director of

the Texas Education Agency (1, 2). Also, data generated from

the questionnaire concerning the existence of the art program

were examined and analyzed with the results presented in

Table V.

TABLE V

EXISTENCE OF ART PROGRAM

Existence of Art Program Number %age

Yes 149 97.4

No 4 2.6

Total 153 100.0

Most of the schools (97.4 per cent) had an art program. Even

though the schools were selected from two lists of schools
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which were supposed to have art programs, 2.6 per cent of

the schools surveyed did not have an existing art program.

Table VI shows the relationship of the school district

size and the existence of an art program.

TABLE VI

SCHOOL DISTRICT SIZE AND
EXISTENCE OF ART PROGRAM

District Size Existence of Number %ageArt Program

Under 2,000 Yes 27 90.0

No 3 10.0

Total 30 100.0

2,000-5,000 Yes 34 97.1

No 1 2.9

Total 35 100.0

Over 5,000 Yes 88 100.0

No 0 0.0

Total 88 100.0

One hundred per cent of the schools surveyed in school dis-

tricts with over 5,000 students had art programs. Ninety-

seven point one per cent of the schools surveyed in school

districts with 2,000 to 5,000 students and 90.0 per cent of

the schools surveyed in school districts with under 2,000

students offered art programs. Ten per cent of the school

41
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districts with under 2,000 and 2.9 per cent of the school

districts with 2,000 to 5,000 students did not have art

programs.

Question 2: How many students were enrolled in the art

program? Data from the questionnaire were examined and

analyzed in response to this question. Table VII contains

the results.

TABLE VII

ART ENROLLMENT

Art Enrollment Number %age

Fewer than 100 pupils 27 17.6

100 to 299 pupils 95 62.1

300 to 499 pupils 20 13.1

500 or more pupils 7 4.6

Blank (no art program) 4 2.6

Total 153 100..0

Over one-half of the schools (62.1 per cent) had 100 to 299

pupils enrolled in art. Seventeen point six per cent of the

schools had fewer than 100 pupils in art, while 13.1 per cent

of the schools had 300 to 499 pupils. Only 4.6 per cent of

the schools enrolled 500 or more art pupils and 2.6 per cent

of the schools did not offer art courses to their pupils.
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Table VIII reflects the relationship of the school dis-

trict size and enrollment in the art program. The results

are as follows:

TABLE VIII

SCHOOL DISTRICT SIZE AND
ART ENROLLMENT

School District Size

Art Under 2,000- Over
Enrollment 2,000 5,000 5, 000

No . %age No. %age No. %age

Fewer than
100 pupils 18 60.0 5 14.3 4 4.5

100 to
299 pupils 9 30.0 23 65.7 63 71.6

300 to
499 pupils 0 0.0 4 11.4 16 18.2

500 or
more pupils 0 0.0 2 5.7 5 5.7

Blank
(no art program) 3 10.0 1 2..5 0 0.0

Total 30 100.0 35 100.0 88 100.0

Clearly, most middle/junior high school art programs enrolled

fewer than 300 art students regardless of school district

size. Within this limitation there was obviously a relation-

ship between school district size and enrollment in the art

program. Sixty per cent of the schools in school districts

with under 2,000 pupils contained fewer than 100 art pupils,

.IN--q4
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as opposed to 14.3 per cent of the schools in school districts

with 2,000 to 5,000 pupils, and 4.5 per cent of the schools

in school districts with over 5,000 pupils. Thirty per cent

of the schools in school districts with under 2,000 pupils

had 100 to 299 art pupils participating in the art program

as compared to 65.7 per cent of the schools in school dis-

tricts with 2,000 to 5,000 pupils, and 71.6 per cent of the

schools in school districts with over 5,000 pupils. There

was a larger percentage of school districts with over 5,000

pupils with art enrollments of 300 to 499 pupils than in the

other two school district sizes. Very few schools, regard-

less of school district size, had 500 or more pupils enrolled

in art.

Question 3: Was art an elective or a required course

for grades six through nine? The information concerning this

question was examined and analyzed with the results being

shown in Table IX.

TABLE IX

ELECTIVE OR REQUIRED ART COURSE

Grade Art Courses Number %age

Sixth Required 25 16.3
Elective 40 26.1
Blank 88 57.5

Total ... - 153 100.0
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TABLE TX-Continued

Grade Art Courses Number %age

Seventh Required 11 7.2

Elective 133 86.9

Blank 9 5..9

Total .. 153 100.0

Eighth Required 3 2.0

Elective 132 86.3

Blank 18 11.8

Total . . 153 100.0

Ninth Required 0 0.0

Elective 35 22.9

Blank 118 77.1

Total .... 153 100.0

As evidenced by these data, art was predominantely an elective

course in the junior high schools of Texas. While the .dif-

ference between required and elective art courses in the 6th

grade was not as great, elective status still dominated:

26.1 per cent as opposed to 16.3 per cent of the schools that

required art in the 6th grade. None of the schools required

art in the 9th grade and very few schools required art in

the grades 7 (7.2 per cent) and 8 (2.0 per cent). The high

degree of no response in the 9th grade was due to the fact

that the dominant organizational patterns did not include

this grade.

- v - - ,,, "ra :am MTxe, - . Y yr ;tik'i ti ._-+a.. . wz. ,.
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Question 4: What was the length of the art courses?

To respond to this question, information was obtained and

analyzed from the questionnaire. This information is

presented in Table X.

TABLE X

LENGTH OF ART COURSES

Length of Art Courses Number %age

Annual 57 37.3

Semester 34 22.2

Quarter 4 2.6

Other or blank 58 37.9

Total 153 100.0

Over one-half of the schools surveyed had annual (37.3 per

cent) or semester (22.2 per cent) art courses. Only 2.6 per

cent of the schools offered quarter length art courses.

Thirty-seven point nine per cent of the schools did not re-

spond or indicated that the grades influenced the. length of

the art courses. Most of the responding schools offered art

for the semester in the 6th, 7th, or 8th grades and for a

year in the 9th grade.

In order to show the relationship of the school district

size and the length of the art courses, information obtained

was reviewed and found to deviate from the overall response.

These findings are reflected in Table XI.
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TABLE XI

SCHOOL DISTRICT SIZE AND
LENGTH OF ART COURSES

School District Size

Length of Under 2,000- Over
Art Courses 2,000 5,000 5,000

No. %age No. %age No. %age

Annual 17 56.7 17 48.6 23 26.1

Semester 4 13.3 5 14.3 25 28.4

Quarter 2 6.7 1 2.9 1 1.1

Other or Blank 7 23..3 12 34.3 39 44.3

Total 30 100.0 35 100.0 88 100.0

An annual length art course was clearly the dominate time

frame in school districts with under 2,000 (56.7 per cent)

and school districts with 2,000 to 5,000 (48.6 per cent).

On the other hand, the largest school district was almost

equally divided between annual (26.1 per cent) and semester

(28.4 per cent) courses. Quarter length art courses were

clearly in the minority regardless of school district size.

No significant data were derived from the analysis of other

responses to the length of the art courses as related to

the school district size.

Question 5: What was the weekly time allotment of the

art classes? Table XII contains the data derived from this

question.
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TABLE XII

WEEKLY TIME ALLOTMENT

Weekly Time Number %ages
Allotment

Once 2 1.3

Twice 1 0.7

Three times 0 0.0

Four times 1 0.7

Daily 131 85.6

Other or blank 18 11.8

Total 153 100..0

Most of the schools offered art classes which met five days

a week (85.6 per cent). . Only 1.3 per cent of the schools

offered art classes which met once a week. Art classes which

met less than daily were clearly in the minority in Texas

middle/junior high schools.

Eleven point eight per cent of the schools did not

respond or indicated other responses. More specifically, of

the 11.8 per cent, 8.5 per cent did not respond at all and

3.3 per cent indicated weekly time allotments by grades, which

were too varied to establish a definite trend.

The next question in the questionnaire was designed to

determine the length of the art classes each day. The re-

sponses are reflected in Table XIII.

s ~ . , ._
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TABLE XIII

DAILY TIME ALLOTMENT OF ART CLASSES

Length of Art Classes Number %age

Less than 30 minutes 0 0.0

30 to 40 minutes 5 3.3

41 to 60 minutes 138 90.2

More than one hour 0 0.0

Blank 10 6.5

Total 153 100.0

Ninety point two per cent of the 153 schools had art classes

which met 41 to 60 minutes a day. Only 3.3 per cent of the

schools had art classes which met 30 to 40 minutes a day.

No schools indicated that their art classes met less than 30

minutes or more than one hour. Six point five per cent of

the schools did not indicate the length of their art classes.

Of this 6.5 per cent, 2.6 per cent did not even offer art

programs. It is clear that the majority of the schools had

a daily time allotment of 41 to 60 minutes for their art

classes.

Question 6: What was the amount of the art budget per

student per year? Table XIV indicates the responses to this

question.

Now"
i
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TABLE XIV

ART BUDGET PER STUDENT PER YEAR

Art Budget Per
Student Per Year Number %age

Less than $1 7 4.6

$1 to $2.50 22 14.4

More than $2.50
but less than $5 40 26.1

$5 to $10 36 23.5

More than $10
but less than $20 17 11.1

Other or blank 31 20.3

Total 153 100..0

The largest number of schools (26.1 per cent) indicated an

art budget of more than $2.50, but less than' $5.00 per stu-

dent per year. The second largest number of schools (23.5

per cent) indicated an art budget of $5.00 to $10.00 per

student per year. Only 14.4 per cent of the schools indi-

cated a per student art budget of $1.00 to $2.50 per year

and 11.1 per cent of the schools indicated a budget of $10.00

to $20.00 per student per year.

Twenty point three per cent of the schools did not

respond or indicated other amounts for their art budgets.

Ten point five per cent of the schools did not indicate the

amount of their art budget, and the responses of the schools
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which indicated other amounts for their art budgets were too

varied to develop any definite trend.

The relationship of the school district size and the

art budget was also examined and is presented in Table XV.

TABLE XV

SCHOOL DISTRICT SIZE AND ART
BUDGET PER STUDENT PER YEAR

School District Size

Art Budget Per Under 2,000- Over
Student Per Year 2,000 5,000 5,000

No. %age No. %age No. %age

Less than $1 2 6.7 0 0.0 5 5.7

$1 to $2.50 3 10.0 6 17.1 13 14.8

More than $2.50
but less than $5 1 3.3 9 25.7 30 34.1

$5 to $10 6 20.0 11 31.4 19 21.6

More than $10 but
less than $20 5 16.7 4 11.4 8 9.1

Other or blank 13 43.3 5 14.3 13 14.8

Total 30 100.0 35 100.0 88 100.0

An examination of these data revealed some interesting trends

in the relationship between art budgets and school district

size. A larger percentage of the schools in the smaller

districts seemed to have larger art budgets while a larger

percentage of the larger school districts seemed to have
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smaller art budgets. . Over 50 per cent of the schools of the

two larger district sizes. had art budgets of more than $2.50

but less than $5.00, or $5.00 to $10.00 per student per year.

Approximately 36 per cent of the schools of the smallest

school district size had art budgets of $5.00 to $10.00, or

more than $10.00 but less than $20.00.

Question 7: Was the art budget inadequate, adequate, or

more than adequate? The responses to this question are re-

flected in Table XVI.

TABLE XVI

ADEQUACY OF ART BUDGET

Art Budget Number %age

Inadequate 56 36.6

Adequate 74 48.4

More than adequate 12 7.8

Blank 11 7.2

Total 153 100.0

Forty-eight point four per cent of the schools felt that they

had an adequate art budget, while 36.6 per cent indicated

that their art budget was inadequate. Only 7.8 per cent of

the schools felt their art budget was more than adequate

and 7.2 per cent did not respond to the question.

The relationship of the school enrollment and the ade-

quacy of the art budget is discussed in Table XVII.
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TABLE XVII

SCHOOL ENROLLMENT AND
ADEQUACY OF ART BUDGET

School Enrollment

125 to 240 to 550 to 1220 orArt Budget 239 549 1219 more

No. %age No. %age No. %age No. %age

Inadequate 5 45.5 17 40.5 29 35.4 2 18.2

Adequate 2 18.2 18 42.9 43 52.4 7 63.6

More than
adequate 1 9.0 4 9.5 7 8.5 0 0.0

Blank 3 27.3 3 7.1 3 3.7 2 18.2

Total 11 100.0 42 100.0 82 100.0 11 100.0

A large percentage (45.5 per cent) of the schools with 125

to 239 pupils considered their art budgets inadequate. The

schools with 240 to 549 pupils were almost equally divided

between inadequate (40.5 per cent) and adequate (42.9 per

cent) art budgets. The art budgets were considered adequate

by 52.4 per cent of the schools with 550 to 1219 pupils and

63.6 per cent of the schools with 1220 or more pupils. There

seemed to be a direct relation between school enrollment and

the adequacy of the art budget.

Question 8: Was the art teacher certified in art?

Table XVIII reports the responses to this question.

- - '
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TABLE XVIII

CERTIFICATION OF ART TEACHER

Certified in Art Number %age

Yes 132 86.3

No 11 7.2

Blank 10 6..5

Total 153 100.0

The majority of the art teachers responding (86.3 per cent)

were certified in art. Seven point two per cent were not

certified in art and 6.5 per cent did not respond.

Question 9: Who was the author of the written art

curriculum? Table XIX reports the responses to this question.

TABLE XIX

AUTHORSHIP OF WRITTEN ART CURRICULUM

Written Art Curriculum Number %age

Developed by the State 3 2.0

Prepared by the local district 59 38.6

Prepared by the individual school 25 16.3

None available 20 13.1

Other or blank 46 30.1

Total 153 100.0

fr I', LY: .. :.+ .ti]4 f+ e9.in= x'}r . fk:::W- wi+ti ' EC.r:.n : . '..
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Fifty-six point nine of the schools had a written art curric-

ulum. Thirty-eight point six per cent of these were prepared

by the local district while 16.3 per cent were prepared by

the individual school. Thirteen point one per cent of the

schools did not have a written art curriculum and 30.1 per

cent of the schools did not respond or indicated other ways

the curriculum was developed. Eight point five per cent did

not respond, 7.8 per cent indicated that the art teacher. wrote

the art curriculum, and among the remaining 13.8 per cent no

clear response patterns emerged.

Table XX shows the relationship of the school district

size and the authorship of the written art curriculum.

TABLE XX

SCHOOL DISTRICT SIZE AND AUTHORSHIP
OF WRITTEN ART CURRICULUM

School District Size

.CUnder 2,000- Over
Written Art Curriculum 2,000 5,000 5,000

No.. %age No. %age No. %age

Developed by the state 2 6.7 0 0.0 1 1.1
Prepared by the, local

district 9 30.0 7 20.0 43 48.9
Prepared by the indi-

vidual school 8 26.7 10 28.6 7 8.0
None available 3 10.0 8 22.9 9 10.2
Other or blank 8 26.7 10 28..6 28 31.8

Total 30 100..0 35 100.0 88 100.0

;: a,
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In school district sizes with under 2,000 and .with 2,000 to

5,000 pupils, written art curriculums were almost equally

divided in terms of those written by the local district and

those prepared by the individual school. On the other hand,

school districts with over 5,000 pupils predominantly used

art curriculums developed by the local district. Approximate-

ly 10.0 per cent of the schools in school districts with under

2,000 and with over 5,000 pupils did not have written art

curriculums, as compared to 22.9 per cent of the schools in

school districts with 2,000 to 5,000 pupils.

The time of the last revision of the art curriculum was

investigated and Table XXI contains this information.

TABLE XXI

LAST REVISION OF CURRICULUM

Las t Revision of Curriculum Number %age

Within past year 45 29.4

One to two years 32 20.9

More than two years but
less than five years 22 14.4

Five to ten' years 10 6.5

More than ten years 1 0.7

Don't know 43 28.1

Total 153 100.0
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Question 11: Was the art program composed of general

courses, general and independent courses, specialized courses,

or other style courses? Table XXIII contains this information.

TABLE XXIII

COMPOSITION OF ART PROGRAM

Composition of Art Program Number %age

A succession of general
courses in which each course
includes several media 88 57.5

One or more general courses
plus a number of independent
courses of separate media 17 11.1

A succession of specialized
courses in which each course
emphasizes one medium 24 15. 7

Other or blank 24 15.7

Total 153 100.0

Fifty-seven point five per cent of the schools had art pro-

grams with a succession of general courses in which each

course included several media. Fifteen point seven per cent

of the schools contained art programs with a succession of

specialized courses in which each course emphasized one medium.

Another 15.7 per cent of the schools did not respond or indi-

cated other responses. Of the 15.7 per cent not responding or

indicating other responses, 5.2 per cent offered one general

course with several media included, 5.9 per cent offered a
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succession of general courses and a succession of specialized

courses, and 4.6 per cent did not respond.

The effect of the school district size upon the com-

position of the art program was also examined. Table XXIV

contains these data.

TABLE XXIV

SCHOOL DISTRICT SIZE AND
COMPOSITION OF ART PROGRAM

School District Size

Composition of Under 2,000- Over
Art Program 2,000 5,000 5,000

_o. %age No. %age No. %age

A succession of general
courses in which each
course includes several
media 17 56.7 22 62.9 49 55.7

One or more general
courses plus a number of
independent courses of
separate media 2 6.7 0 0.0 15 17.1

A succession of
specialized courses in
which each course
emphasizes one medium 5 16.7 7 20.0 12 13.6

Other or blank 6 19.9 6 17.1 12 13.6

Total 30 100.0 '35 100.0 88 100.0

Over one-half of the schools in each school district

had art programs composed of a succession of general

size

courses
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in which each course included several media. School dis-

tricts with over 5,000 had a higher percentage of its schools

with art programs composed of one or more general courses,

plus a number of independent courses of separate media, than

did the other school district sizes. When -school districts

with 2,000 to 5,000 were compared with the other two school

district sizes, it had a higher percentage of its schools

with art programs composed of a succession of specialized

courses in which each course emphasized one medium.

Question 12: What specialized art courses were offered?

Data pertaining to this question are shown in Table XXV.

TABLE XXV

SPECIALIZED COURSES

Specialized Course Offered Number %age

General crafts Yes 34 22.2

No 119 77.8

Total. 153 100.0

Drawing and painting Yes 46 30.1

No 107 69.9

Total ... 153 100.0

Art heritage Yes 22 14.4
No 131 85.6

100 .0153Total
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TABLE XXV-Continued

Specialized Course Offered Number %age

Ceramics Yes 31 20.3

No 122 79.7

Total . . . 153 100.0

Printmaking Yes 27 17.6

No 126 82.4

Total . . . 153 100.0

Commercial Art Yes 16 10.5

No 137 89.5

Total . . . 153 100.0

Sculpture Yes 25 16.3

No 128 83.7

Total .. . . 153 100.0

Weaving Yes 26 17.0

No 127 83.1

Total . . . 153 100.0

Other Yes 13 8.5

No 140 91.5

Total . . . 153 100.0

Several schools offered more than one specialized course, but

the majority of the schools did not offer any specialized

courses. Of those offering specialized courses, drawing and

painting was most frequently offered. This was followed in

order of frequency by general crafts (22.2 per cent), ceramics
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(20.3 per cent), printmaking (17.6 per cent), weaving (17.0

per cent), sculpture (16.3 per cent), art heritage (14.4 per

cent), and commercial art (10.5 per cent). Eight point five

per cent had other specialized courses, of which 2.6 per

cent offered a jewelry course and 2.0 per cent had a textiles

course. The other responses did not indicate any definite

trends.

Question 13: What areas were emphasized in the general

course? Each area was rated according to its importance and

Table XXVI contains these data.

Two areas emerged as. very important in the general art

course: drawing (71.2 per cent) and design (49.7 per cent).

Painting was considered very important by 31.4 per cent and

important by 38.6 per cent. The following areas were con-

sidered important: sculpture (29.4 per cent) and ceramics

(27.5 per cent). Receiving about equal emphasis as being

of average importance were art heritage (36.6 per cent),

printmaking (35.9 per cent), weaving (34.0 per cent), com-

mercial art (32.0 per cent), other textiles (31.4 per cent),

and general crafts (29.4 per cent). Career education was

rated average importance by 23.5 per cent and minor impor-

tance by 20.9 per cent. Architecture and environmental

design was considered of minor importance by 28.8 per cent

of the schools. Photography (34.0 per cent) and metal and

jewelry (30.7 per cent) were considered of no importance in

the general art course.
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Question 14: To what extent did the art program provide

for the general student body, the artistically talented stu-

dent, and the exceptional student (gifted and learning disabled)?

Table XXVII contains the responses to this question.

Fifty-four point two per cent of the schools considered

art for the general student body to be of average importance,

30.1 per cent of the schools considered it to be very impor-

tant, and 9.8 per cent considered it to be important. Forty-

five point eight per cent of the schools did not indicate the

importance of art for the artistically talented student.

Twenty-five point five per cent considered art for the artis-

tically talented to be very important, while 16.3 per cent

considered it to be of average importance. Fifty-two point

three per cent of the schools did not indicate the importance

of art for the exceptional student. Seventeen point zero per

cent considered art very important for the exceptional student,

14.4 per cent considered art important for the exceptional

student, and 13.7 per cent considered art of average importance

for the exceptional student. It is clear that very few schools

considered art for any of the three groups of no importance or

minor importance, while a majority of the schools considered

art for the general student body of average importance or very

important. Art for the artistically talented student was con-

sidered by many of the schools to be more important than art

for the exceptional student. However, a large percentage of

the schools did not indicate the importance of art for either.
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Question 15: What were the basic objectives of the art

program? Each objective was rated according to importance.

Table XXVIII contains the response to this question.

Twenty-eight point one per cent considered objective 1

to be of average importance, 19.6 per cent considered the

objective to be very important, and 17.0 per cent considered

it to be important. Objective 2 was considered of average

importance by 31.4 per cent, important by 19.0 per cent, and

very important by 18.3 per cent of the schools. Objective 3

was of average importance to 40.5 per cent, very important

to 29.4 per cent, and important to 14.4 per cent. Objective

4 was considered of average importance by 39.9 per cent,

very important by 26.8 per cent, and important by 14.4 per

cent. Objective 5 was of average importance to 44.4 per cent,

important to 14.4 per cent, and very important to 8.5 per cent.

Objective 6 was considered of average importance by 38.6 per

cent, important by 17.0 per cent, and very important by 17.0

per cent. Objective 7 was of average importance to 41.2 per

cent, very important to 20.3 per cent, and important to 13.1

per cent of the schools. In general, the schools responding

considered the objectives presented (derived from National

Arts Education Association) of average or more than average

importance. By the same token, very few schools considered the
objectives of minor or little importance. Objectives 3 and 4
were considered very important by a larger percentage of

schools than were the other objectives.
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Question 16: Was the art program approach basically

sensory awareness, production of artworks, art heritage,

critical evaluation of artworks, or combinations of these?

Each approach was rated according to frequency of use in the

art program and Table XXIX contains the response.

Experiences in seeing and feeling visual relationships

occurred frequently in 29.4 per cent, very frequently in 26.1

per cent, and often in 22.2 per cent of the art programs.

Fifty-seven point five per cent indicated very frequent

experiences, 20.3 per cent indicated frequent experiences,

and 13.1 per cent indicated often experiences in producing

works of art. Experiences in the study of artworks from the

past and present were included occasionally by 40.5 per

cent, often by 23.5 per cent, and frequently by 12.4 per

cent. Thirty-four point six per cent indicated occasional

experiences, and 22.9 per cent indicated often experiences

in the critical evaluation of art products. Two per cent

indicated other responses which did not yield any pertinent

data. Over 50 per cent of the schools included, very fre-

quently, experiences in producing works of art while over 50

per cent of the schools had experiences in seeing and feeling

visual relationships, occurring frequently or very frequently

in the art program. These two art program approaches occurred

more frequently than the other two art program approaches.

Clearly, art heritage and criticism were not popular approaches

to the study of art in the middle/junior high schools.
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Question 17: Was art interrelated with other subjects?

The frequency of art interrelation with other subjects was

rated and the responses are presented in Table XXX.

Over 28 per cent of the schools did not respond to this

question. Art was interrelated with language arts often by

22.2 per cent, none or seldom by 17.6 per cent, and occasion-

ally by 16.3 per cent. Social studies was interrelated with

art occasionally by 22.9 per cent, often by 20.3 per cent,

and none or seldom by 13.1 per cent. Twenty-six point one

per cent of the schools occasionally, 17.0 per cent none or

seldom, and 14.4 per cent often interrelated art with science.

Art was interrelated with math occasionally by 22.9 per cent,

none or seldom by 21.6 per cent, and often by 11.1 per cent.

Music was interrelated with art none or seldom by 21.6 per

cent and occasionally by 18.3 per cent. Art was interrelated

with drama none or seldom by 18.3 per cent and occasionally

by 18.3 per cent. Speech was interrelated with art none or

seldom by 26.1 per cent and occasionally by 17.0 per cent.

Six point six per cent indicated other responses with these

responses being too varied to indicate a definite trend.

It is clear that art was not interrelated frequently

with other areas of the curriculum. Language arts was the

area most often interrelated with art by the schools. When

art was occasionally interrelated, science, social studies,

and math were the most likely areas for interrelationship

to occur.
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Question 18: Were the art resource materials inadequate,

adequate, or more than adequate? Table XXXI contains the

response to this question.

The amount of available slides was considered adequate

by 45.8 per cent and inadequate by 30.7 per cent of the schools.

The number of films available was indicated as adequate by

41.8 per cent and inadequate by 31.4 per cent. Forty point

five per cent considered adequate, and 39.2 per cent con-

sidered more than adequate the number of projectors available.

The number of art books available were adequate for 39.2 per

cent and more than adequate for 36.6 per cent. Thirty-nine

point two per cent considered adequate, and 33.3 per cent

considered inadequate the supply of art magazines. The

amount of textbooks available was adequate for 42.5 per cent

and more than adequate for 36.6 per cent. Sixty-six per cent

considered inadequate, and 21.6 per cent considered adequate

the number of original works available. The number of repro-

duction prints was indicated as inadequate by 44.4 per cent

and as adequate by 34.6 per cent. The number of three-

dimensional reproductions was considered inadequate by 75.8

per cent and adequate by only 12.4 per cent. A large per-

centage of the schools considered the number of three-dimen-

sional reproductions, reproduction prints, and original works

inadequate. Three point three per cent indicated other re-

sponses in which museum trips and filmstrips were mentioned,

but the responses were too varied to determine their importance.



0
z

0

0

L
r-I

C>

C?)
L()
r-I

C)

r-I

C?)
Li)

-'i

C)

C)

UY)

r-i

C>

r-1
C?

U)

r-I

0

0

v-I

0

0
0

C?)

Ur)

v--

y) N ON C OC C\ NN C' N

Ce r " ) Lr C?') C?) L?) (01

r-# OC O O ,O CO r---o v-I r--I v-Iz

OW[
CU C?) 11N o ' LC r ) 'o ?) N

Ce O 0 0 C) Cl) LO C) C)
9W lbpVr --I CN C ) C) CN4 C?) r1

C* L?) N- 0 'On 'O CN L(-- v

z

-U o co n N N .C I '.0

a) CO"O'VrN N it

e TI v- 0 a e 0' (N r

o i C 
nb ap

" C .- N C0 0) II) C?) C)

COi .0 '-I .o Co Lo C)
Cnep u CC;?) v I N C?)O'aqvnbapeu '~ '-

- 00 N r-I r-I « --- COo i "- N C?) )L N 0 o

)

0 H

a4 )

?r4 0

0 P

o -H pi a)M N C ..
0 Ce , r-! vC
4i 0 b O 0 Ce

Co C-r0 Ce o 0 0 c
-r r-I Q O4J 4 J - -r-ICJ
-I -- Ni Ni 4 a) ~ 4 P~ P <44 O PT

59

H M

5C O

-W w

p -H

0

0

O'

k , lop NO



I'~ o 0

0
CdZ;

0

0
0

0

0
0

o Uri L
Zr-H r-i

00

o r

Ce N o
O r-N <-

a enbapV

0zcti ( r-

r-I

or-
z

0) 00
0 c-

Ce LCA 0

* \O r-H
o
z -

)

0 IndM r-4

a r
0 r4

CO ~

4 4p

t0)

" ri UO

U CCU -r-i

-r-4 0
0)C-o

4-3
0

60

>)

C,



61

The next question in the questionnaire was concerned

with how adequately the art rooms were equipped. Table XXXII

contains this information.

The art rooms were equipped inadequately (43.8 per cent)

and adequately (28.8 per cent) with pottery wheels. The number

of kilns were considered adequate by 43.1 per cent and more

than adequate by 23.5 per cent. The number of looms was in-

adequate for 45.1 per cent and adequate for 24.8 per cent.

The amount of work tables or desks was adequate for. 54.2 per

cent. The number of easels was inadequate for 49.0 per cent

and adequate for 24.8 per cent. Fifty-two point nine con-

sidered inadequate the number of printing presses while the

number of drying racks was inadequate for 56.9 per cent.

Forty-two point five per cent considered adequate, and 31.4

per cent considered inadequate the amount of storage areas.

The amount of photography equipment was inadequate for 60.8

per cent. The number of sinks were considered adequate by

56.9 per cent. Thirteen point one per cent of the schools

indicated other responses which were too. varied to indicate

a prevailing tendency. No schools felt that the art rooms

were more than adequately equipped with any of the items

indicated. The art rooms were adequately equipped with

sinks, work tables or desks, kilns, and storage areas . The

amount of photography equipment, drying racks, printing

presses, easels, looms, and pottery wheels were considered

inadequate.



62

a)
Cd
Z

0
z

0

0
0
v-f

Cr)

r)-

0
0

C

v-I

LO

ri

0

0

0 .H

0

Cr)

Lr)
v-H

C>

.q

0

r --

Lr)
ri-H

CD

0
ri

Cr)
Lr)

0

0
0
v-H

Cr)

v-H

a) 'm oo on N Cr N e. Lr)

rd r-I 0 C) 00 N

0 00 C' N 00 00 -z 0 0o cr H tCr) C c) C C) r

00 ErC N 0 00 L N

cd r-! Cr) oI 00 r1 r-1 u Y
t !- - -T. . - " 0N o N v-o o

*0 N- OC) N 0 0a) CO T+ 0C N 0O r) C)NEN

CU 00 '. - C)O r ~ t0 0 00

a) 00 'r vH t r0 o\ co <1

bi) * * *L

Cd C) v- r)NON ~ r

al)
a)

(1) Ul) c

rI i-I 0
0 '

U)

a)

43U)

N
a)t~-

co

a)
u)i
Cd

U)

P a)
Cd Cd

'Hi bO bO

A C!]

01

O
O

H

H

a'

0

w

0'

Ul)

o t

C P

435

r~i

a. -
... __.v,



Te uqojj I

0)
bJD
Cd

0z

-
-

00--

c

r4

0
0
H0

0

r-H

LG)

C o 00

*0 0-~

R e

D e ; co 0

o LO )

cU o -1 C

a-ipnbapV
uP Lq axaow

o

Ce N ' r-

a .nbapV

" %J0 r

z

ae 0 c - I-

o 0\C)r

z

Co

0& 0)

4-J j';'

Se
CO r4.p-

'1Ir4

p-0

ca p

Eo O

63

0)

'H

H

H
pa4



64

Question 19: Had the art program increased, decreased,

or remained the same in the student enrollment, the number

of courses offered, and the time allotment of classes within

the last two years? Each item was rated and the results are

shown in Table XXXIII.

The enrollment in the art program had remained the same

for 37.9 per cent, increased for 33.3 per cent, and decreased

for 19.6 per cent of the schools. The number of courses

offered had remained the same for 54.9 per cent and increased

for 19.0 per cent. Seventy-five point two per cent of the

schools indicated no change in their time allotment in the

last two years. No prevailing trends were derived from the

schools which indicated other responses.
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CHAPTER V

SUMMARY AND INTERPRETATION OF FINDINGS

The stated purpose of this study was to analyze the

status and content of the middle/junior high art programs

in Texas. A questionnaire with closed form questions and

places provided for comments on some questions was used to

obtain the information for this study. This questionnaire

was mailed to 200 middle/junior high schools in Texas. The

sources of these schools were two lists prepared by Philip

Manning, the Fine Arts Program Director of the Texas Education

Agency (1, 2). The 200 schools selected from the lists were

stratified according to the size of the school districts.

One hundred and fifty-three schools responded to the question-

naire and these responses form the basis for this study. The

responses were analyzed using simple descriptive statistics.

The study attempted to answer nineteen specific questions

and analyze their relationship to the school district size,

the grades comprising the schools, and the size of the school

enrollment when pertinent data were revealed. The size of

the school district seemed to influence the responses more

than the other variables.

Most of the schools were from school districts with over

5,000 pupils and contained grades: six, seven, and eight and
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had school enrollments of 550 to 1,219 pupils. Regardless

of the school district size, most of the schools had an art

program. This is to be expected since the schools were

selected from two lists of schools which were considered to

have art programs by the Texas Education Agency. However,

when the number of schools with art programs in the TEA

lists were compared to the total number of schools in the

1979-1980 Texas School Directory (3), it was revealed that

over three-fourths of the schools had art programs.

Over one-half of the schools had 100 to 299 pupils en-

rolled in art in school districts with 2,000 to 5,000 pupils
and school districts with over 5,000 pupils. However, school

districts with under 2,000 pupils differed with a majority

of its schools having fewer than 100 pupils enrolled in art.

Most of the schools offered art as an elective course.

None of the schools required art in the ninth grade and very

few schools required art in grades six through eight. How-

ever, more schools did require art in the sixth grade than

in the seventh and eighth grades. The fact that art was

most often offered as an elective course seems to indicate

its secondary status in the overall school curriculum.

The art courses were, generally, of annual or semester
length with a slightly larger percentage of schools offering
annual length courses. School districts with over 5,000
pupils deviated from this trend by having a larger percentage
of schools offering semester length courses. A majority of
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the schools, regardless of the school district size, offered

art classes which met five days a week and for forty-one to

sixty minutes a day.

The art budget per student per year was generally more

than two dollars and fifty cents but less than five dollars,

or five to ten dollars. School districts with under 2,000

pupils deviated from the trend by having an art budget per

student per year of five to ten dollars, or more than ten

but less than twenty dollars. When the schools were asked

about the adequacy of their art budget, a slightly larger

percentage indicated an adequate art budget than those which

indicated an inadequate art budget. Very few schools con-

sidered their art budget more than adequate. There seems to

be a direct relationship between school enrollment and the

adequacy of the art budget: Schools with larger school

enrollment considered their art budgets adequate and the

schools with smaller school enrollment considered their art

budgets inadequate.

Information was obtained concerning the certification

of the art teachers responding to the questionnaire. The

fact that the vast majority of the art teachers were found

to be certified in art seems to point to a growing trend

toward more highly qualified teachers and, thus, eventually

stronger art programs across the state.

The group responsible for developing the school's writ-

ten art curriculum was also investigated. It was determined
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that a, larger percentage of the schools used a written art

curriculum prepared by the local district than one prepared

by the individual school. Very few schools used the written

art curriculum developed by the state. School districts with

over 5,000 pupils had a larger percentage of its schools

using written art curriculums prepared by the local school

district than did the other two school district sizes. A

written art curriculum prepared by the individual school was

used by a larger percentage of schools in school districts

with 2,000 to 5,000 pupils than in the other two school dis-

trict sizes. This question concerning the group responsible

for developing the school's written art curriculum caused

some confusion because some schools used curriculums developed

by the state, the local district, and the individual school.

A rating scale to determine which curriculum was used most

often might have made this question clearer.

The time of the last revision of the art curriculum was

explored and over half of the schools had revised their art

curriculum within the past year or one to two years, while

over a fourth of the schools did not know when their art

curriculum had been last revised. The large number of schools

with recently revised curriculums was encouraging because it

indicated that the art curriculum is of major consideration

and is being regularly evaluated.

The teaching approach to the study of our art heritage

was researched. The findings indicated that the integrated

.
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with art activities approach was used by a large number of

the schools while the lecture and slides and/or prints approach

was used by very few schools. A slightly larger percentage of

schools taught art heritage by combining the lecture and slides

and/or prints approach with the integrated with art activities

approach than the schools which only used the integrated with

art activities approach.

The composition of the art program as related to general

courses, general and independent courses, specialized courses,

or other style courses was examined. Over one-half of the

schools, regardless of school district size, contained art

programs composed of a succession of general courses in which

each course included several media. The popularity of the

general survey 'type course seemed to indicate that the pupils

preferred a variety of media over a concentration in one me-

dium.

An exploration of the content of the specialized courses

when offered in the art program revealed that specialized

courses in drawing and painting, general crafts, ceramics,

printmaking, and weaving were most often offered. However,

the majority of the schools did not offer any specialized

courses but offered general survey type courses. The areas

of emphasis in the general courses were examined and rated

according to their importance. Drawing and design were con-

sidered very important in the general courses while painting,

sculpture, and ceramics were considered important. Art heritage

.
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printmaking, weaving, commercial art, other textiles, general

crafts, and career education were of average importance. Of

minor importance were architecture and environmental design.

Photography and metal and jewelry were considered of no im-

portance. This is possibly because they are often taught in

other subject areas, or due to the cost of the equipment

needed to teach these areas. The emphasis in design and

drawing indicates a strong visual foundation in the art pro-

grams.

The extent to which the art program provided for the

general student body, the artistically talented, and the

exceptional student was examined. Art for the general student

body was considered to be of average importance by over one-

half of the schools and art for the artistically talented

was very important to just over one-fourth of the schools.

A large percentage of the schools did not indicate the impor-

tance of art for the artistically talented or art for the

exceptional student. These findings seem to indicate that

the main thrust of the art program was to reach the general

student body.

The basic objectives of the art program (derived from
NAEA) were rated according to their importance. The objec-

tives were considered of average or more than average importance
by most of the schools. Very few schools considered the ob-
jectives of minor or, little importance. The schools seemed to
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agree with the National Art Education Association concerning

the important objectives of the art program.

The art program approach in the four experience areas

was rated according to frequency of use in the art program.

Experiences in seeing and feeling visual relationships oc-

curred frequently or. very frequently in over one-fourth of

the schools. Over one-half of the schools included, very

frequently, experiences in producing works of art. Occa-

sionally, experiences in the study of artworks from the past

and the present and experiences in the critical evaluation

of art products were included in the art program. More

emphasis was placed on sensory awareness and producing art-

works, than on art heritage and critical evaluation of art

products. Since our society is consumer oriented, it would

seem advantageous to stress art heritage and critical eval-

uation of art products in order to create a more discriminating

consumer.

The frequency of art being interrelated with other sub-

ject areas was rated and it was found that art was not

frequently interrelated with other. areas. Language arts was

most often interrelated with art by the schools. Art was

interrelated occasionally with science, math, and social

studies. The low frequency with which art was interrelated

with other subjects indicates a need to stress the involve-

ment as a method of making art a more vital part of the school

curriculum.

._ ;
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The adequacy of the available art resource materials

was explored. A large percentage of the schools considered

the number of three-dimensional reproductions, reproduction

prints, and original works inadequate. Slides, films, text-

books, and art magazines were available in adequate numbers.

The available projectors and art books were almost equally

divided between adequate and more than adequate. The amount

of original two and three-dimensional artworks available for

student study was inadequate and needs to be improved. More

frequent trips to art museums would be helpful in areas where

art museums are available. Traveling art exhibits and other

methods could be used to enable other areas to come in con-

tact with original artworks.

The extent to which the art rooms were equipped was

examined and rated according to adequacy. The amount of

photography equipment, drying racks, printing presses, easels,

looms, and pottery wheels were considered inadequate. While

the amount of sinks, work tables or desks, kilns, and storage

areas were indicated as adequate, very few considered the

amount of equipment as more than adequate. The art rooms

were, generally, equipped adequately with standard items

like work tables or desks, storage areas, and sinks, but

needed specific art equipment like easels, looms, pottery

wheels, drying racks, printing presses, and photography

equipment.
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The changes in the art program in the last two years

in the enrollment, the number of courses offered, and the

time allotment were explored. The enrollment in the art pro-

gram had remained the same in just over one-third of the
schools and had increased in one-third of the schools in the

last two years. The number of courses offered and the time

allotment remained the same in over one-half of the schools.

These findings seem to indicate that the art .program held

its position during the two year period (79-80 and 80-81),
which is an encouraging sign of its strength in the school's

curriculum.

It is hoped that this study has shed some light on the
condition and content of the middle/junior high school art
programs in Texas during the 1980 to 1981 school' year. The
findings should be helpful to the classroom teacher, the
school, and the school district in comparing their art

programs with others in the state. The study will, also,

provide the public information regarding the art programs

in the middle/junior high schools in Texas.
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QUESTIONNAIRE

This questionnaire is designed to elicit information con-
cerning the art program that' you have. Most questions can
be answered with one or more check marks. A rating scale
question will require a number answer. Space is provided
for comments.

School__ District

1. Grades in the school
a. 6, 7, 8
b. 7, 8
c. 7, 8, 9

_d. Other. Please explain

2. School enrollment
a. 124 and under
b. 125 to 239
c. 240 to 549

_ d. 550 to 1219
e. 1220 and up

3. Do you have an art program?
a. Yes

___b. No
If you answered yes to the above question, please con-
tinue to respond to the questionnaire. If the answer
was no, please return the questionnaire with only the
first three questions answered.

4. Enrollment in art program
_____a. Fewer than 100 pupils

b. 100 to 299 pupils
c. 300 to 499 pupils
d. 500 or more pupils

5. Art courses are (check all that apply)
a. Required for 6th grade
b. Required for 7th grade
c. Required for 8th grade
d. Required for 9th grade

_____e. Elective for 6th grade
f. Elective for 7th grade
g. Elective for 8th grade
h. Elective for 9th grade
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6. Length of art courses
a. Annual
b. Semester
c. Quarter
d. Other. Please explain_

7. Weekly time allotment
a. Once
b. Twice
c. Three times
d. Four times
e. Daily
f.. Other. Please explain

8. Length of art classes
a. Less than 30 minutes
b. 30 to 40 minutes
c. 41 to 60 minutes
d. More than one hour

9. Your art budget per student per year is
a. Less than $1
b. $1 to $2.50

_____c. More than $2.50 but less than $5
d . $5 to $10
e. More than $10 but less than $20
f. Other. Please explain

10. In' your opinion, your art budget is
a. Inadequate
b. Adequate
c. More than adequate

11. Art teacher filling out questionnaire is, certified in art
a. Yes
b. No

12. Written art curriculum
a. Developed by the state
b. Prepared by the local district
c. Prepared by the individual school
d . None available
e. Other. Please explain_

" .- : -,.._. , v ,..-;.r..: - ; ,.,; _,'4ud.i6t.;71ffiiiW1r'trGigi6l DabiiWa ::rCe
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13. Last revision of curriculum was
a. Within past year
b. One year to two years
c. More than two years but less than five years
d. Five to ten years
e. More than ten years
f. Don't know

14. Art heritage (art appreciation) teaching approach
a. Lecture and slides and/or prints
b. Integrated with art activities
c. Both

_ d. Other. Please explain_

15. Art program consists of
a. A succession of general courses in which each

course includes several media.
b. One or more general courses plus a number of

independent courses of separate media.
c. A succession of specialized courses in which

each course emphasizes one medium.
d. Other. Please explain

16. Specialized courses offered (check all that apply)
a. General crafts
b. Drawing and painting
c. Art heritage
d . Ceramics

__e. Printmaking
f. Commercial art
g. Sculpture
h. Weaving
i. Other. Please list:'

----------------------------------------------

On questions 17 through 19, please rate each item one through
five as follows: (1--No importance, 2--Minor importance,
3--Average importance, 4

-- Important, 5--Very important).

17. Emphasis in general courses

a. Drawing 
__e. Printmaking

_b. Painting f . Metal and Jewelry.__ c. Ceramics Wg. Commercial art

d. Art heritage 
h. Architecture and

environmental design
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i. Photography m. General crafts
Sculpture n. Career education

k. Weaving o. Design.1. Other textiles -p. Other. Please list:

18. Philosophy of art program
a. Art for the general student body

_b. Art for the artistically talented
c. Art for the exceptional student (gifted and

learning disabled)
d. Other. Please explain

19. Objectives of the art program. To increase student's
capacity to:

_ a. Have intense involvement in and responses to
personal visual experiences.

_b. Perceive and understand visual relationships
in the environment.

_c. Think, feel, and act creatively with visual art
materials.

d. Increase manipulative and organizational skills
in art performance appropriate to his abilities.

e. Acquire a knowledge of man's visual art heritage.
f. Use art knowledge and skills in his personal and

community life.
g . Understanding the nature of art and the creative

process.

For questions 20 and 21, please rate each item one throughfive as follows: (1--None or seldom, 2 -- Occasionally,
3--Often, 4--Frequently, 5--Very frequently)

20. Art program approach
a. Seeing and feeling. visual relationships
b. Producing works of art

___c. Study of artworks from past and present
d. Critical evaluation of art products
e. Other. Please explain.
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21. Art interrelated with other subjects
_a. Language Arts f. Drama
b. Social Studies ____g. SpeechC. Science. Other. Please list:
d. Math
e. Music

For questions 22 and 23, please rate each item one through
three as follows: (b--Inadequate, 2--Adequate, 3--More than
adequate)

22. Art resource materials available
a. Slides h. Prints (reproductions)
b. Films i. Three-dimensional

_c. Projectors reproductions
_d. Art books j. Other. Please explain:
e. Art magazinesi.Oa
f. Textbooks
g. Original works

23. Art rooms equipped
a. Pottery wheels h. Storage areas_b. Kilns i. Photography equip-
c. Looms ment
d. Work tables or desks - j. Other. Please explain:e. Easels

_f. Printing press
g. Drying racks

24. Changes in art program in last two years. Rate each
item one through three. (i--Decrease, 2 -- Same,3 -- Increase)

a. Enrollment in art program
b. Number of courses offered
c. Time allotment
_d. Other. Please explain

--------------------------------------------------- rwor w rr r r asr pyew a rw w n q rr rr
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25. Do you want a summary of the findings of this survey
sent to you?

a. Yes
b. No

If yes, please fill in the following information:

Your Name

Name of School _

Street Address

City

Zip Code 
_ __



APPENDIX II

FIRST COVER LETTER

84

T E:U-M.-10..;f."Th!:-->---4'--s-N;i--,4..-- -va;.'a-,4'.4--2,-p....R- 2.-neo-ea-,-.sam:5.,7;r. - ._g_: -,s. p,,...ags- .7,,g,.. ,3-t-U"ERMidi_44.WIJ --&'41'jirtlUIJu-L.+'s..l.+3L:.,si"&-3-tabra--'I'-.-alar-20---s^- ------ , - - -- - --- - - - - --- --------.-e .....-......-- ,=3,..,.3 ,-i .
- -- N'=''AM''Cijr'M:s'illij!4p>.1,iilpliig'J.04LJAL-.si.1F'All,14/,L- -



85

Wayside South Apt. #14
Brownwood, Texas 76801

Dear Art Teacher,

Do you wonder about what types of art programs are in themiddle and junior high schools in Texas? There is very
little written information about these art programs. Asa junior high art teacher, I am interested in finding outabout the status and content of the middle and junior highart programs in Texas.

To obtain this information, I am sending questionnaires to
middle and junior high schools. The list of these schoolswas prepared by Philip Manning, the Fine Arts Program
Director of the Texas Education Agency.

The information obtained through these questionnaires will
be the basis of a study I am conducting for the Art Depart-ment of North Texas State University. A summary of thequestionnaire results will be sent to' you if you request it.

Please take a few minutes and fill out this questionnaire
A stamped, addressed return envelope has been enclosed
Thank you very much for your help.

Sincerely yours,

Sharon Gentry
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Wayside South Apt. /14
Brownwood, Texas 76801

Dear Art Teacher,

At this time you may be looking back over the school year
and evaluating your art program. Do you wonder what types
of art programs are in other middle and junior high schools
in Texas? There is very little written information about
these art programs. As a junior high art teacher, I am
interested in finding out more about the middle and junior
high art programs in Texas.

To obtain this information, I am sending questionnaires to
middle and junior high schools with art programs. The, list
of these schools was prepared by Philip Manning, the Fine
Arts Program Director of the Texas Education Agency.

The information obtained through these questionnaires. will
be used to prepare my master's thesis in Art Education atNorth Texas State University. A summary of the question-
naire results will be sent to' you if you request it.

Please take a few minutes and fill out this questionnaire .
I know that you are busy so I made the questionnaire as short
as possible. A stamped, addressed return envelope has been
enclosed. Thank you very much for your help.

Sincerely' yours,

Sharon Gentry
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