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This study investigated the self-concepts of five,

six, and seven year old children after participation in

organized and nonorganized play programs. The subjects

were sixty boys and girls participating in Little League

Tee-Ball programs and sixty boys and girls participating

in the City Playground Program in the Fort Worth, Texas,

area during the 1979 spring and summer season. The

instrument used to measure self-concept was the Purdue

Self-Concept Scale, Results indicated that the type

of organization has little effect upon the self-concept

of the children in this study.
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CHAPTER I

INTRODUCTION

Self-concept is the awareness of an individual 's

identity as a person. It develops gradually as children

learn to distinguish between their own bodies and the

surrounding environment; and it eventually includes all

the individual's thoughts, feelings, attitudes, values,

and aspirations (Robeck, 1978), Self-concept is closely

related to one's personality, ideas about self, and

general happiness in life, Research in the field of

self-concept has revealed that the development of a good,

healthy self-concept is a vital part of the child's

growth and well being, The perception of self enables

the child to cope with failures and successes encountered

throughout life (Webster & Sobieszed, 1974).

Measurement of self-concept is important in achieving

an understanding of human behavior, The relationship

between the self-concept and behavior has been substan-

tiated by a number of studies in a variety of areas.

Relationships have been found between self-concept and

academic achievement, levels of adjustment, emotional

adjustment, various psychopathologies, delinquency,

social status, interpersonal functions and productivity
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(Brookover, 1967; Coopersmith, 1967; Fitts, 1972(a);

Fitts, 1972 (b); Williams & Cole, 1968), Such relation-

ships stress the importance of investigating self-concept

to further the understanding of human behavior,

While human behavior appears to be affected by

self-concept, there may be other factors which in-

fluence the perception of self, One factor is the sex

of the individual (Baxter & Shepard, 1978;. Bem, 1974;

Silvern, 1978). "Significant others" and the gender

of the "significant others" also may have an influence

on the child's concept of self (Kennedy, 1971; Robeck,

1978; Webster & Sobieszed, 1974). Other factors which

may influence the child's self-concept are environment

and successes and failures,

A thorough understanding of human behavior,

including the factors which influence self-concept,

is important in creating situational settings and

activities necessary for the development of a healthy

self-concept at an early age, There is general agree-

ment that a child should be actively inyolyed in

self-concept development activities. Studies conducted

in this area reveal that physical activity games And

success-oriented movement programs may affect the

development of a child's feelings about self, school,
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and social competencies (Kiefer, 1977; Kraft, 1978;

Leonardson, 1977; Russo, 197S8).

Low level organization and limited competition

characterized the physical activity games and success-

oriented movement programs in the studies cited above,

The question arises, "Are highly organized and highly

competitive games and movement programs just as bene-

ficial in developing a healthy concept in children?"

This question is of great significance in view of the

fact that an estimated twenty million individuals

participate in some kind of organized youth sports

activities.

What effect, if any, do highly organized sports

activities have on the development of self-concept in

children? The proponents of highly organized and

competitive youth activities feel that this type of

organization encourages creativity, allows the child

to become a part of something bigger than himself,

provides a constructive outlet for aggression, and

has a positive effect which enhances life satisfaction

(aryan, 1974; Scanlan & Passer, 1978), Those who

oppose organized youth sports programs contend that

higher levels of competition encourage cheating and

warped values, too much emphasis on winning, excessive
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adult intervention, and undue physical abuse toward the

child (Martens, 1978;: Orlick & Botterill, 1975).

In view of the values that may be derived from

investigating the role of self-concept, it is hoped

that this study will provide parents as well as teachers

with information concerning children's participation in

two types of physical activity programs,

Statement of the Problem

This study was designed to determine whether changes

occurred in the "self-concept", as measured by the Purdue

Self-Concept Scale, of thirty boys and thirty girls

ages five, six, and seven after participating in an

organized play program, and of thirty boys and thirty

girls ages five, six, and seven after participating in

a nonorganized play program.

Purposes of the Study

The purposes investigated were as follows:

1. To determine whether or not changes occurred

in the self-concept of thirty boys and thirty girls as

measured by Purdue elf-Concept Scale, after partici-

pation in the 1979 Spring Little League T-Ball season

(organized play) in the Fort Worth area;

2. To determine whether or not changes occurred

in the self-concept of thirty boys and thirty girls as
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measured by the Purdue Self-Concept Scale, after

participation in the 1979 Summer Playground program

(nonorganized play) in the Fort Wroth area;

3, To determine whether there were differences

between the self-concept of sixty boys and girls

participating in an organized play program and of

sixty boys and girls participating in a nonorganized

play program;

4. To determine whether there were differences

between the self-concepts of five, six, and seven year

old children after participation in organized and non-

organized programs.

Definition of Terms

The following terms and definitions are pertinent

to this study:

1. Self-Concept (theoretical),--"The private

picture each person carries around of who he or she is,

what she or he thinks he or she can do, and how best

to go about it. Self-concept is an internal composite

of the awareness about oneself, in contrast to personal-

ity, which is composite of what others see" (Robeck,

1978, p. 147);

2. Little League T-Ball (theoretical),--"The

original name is Pinto League and was developed more
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than 25 years ago, Pinto League is an informal league

intended to teach 7 and 8 year old players the fundamentals

of baseball by the simplest method possible--letting them

play the game, Pinto league involves the use of a

batting tee, which permits players to learn to swing

level at a fixed object, before they attempt to hit the

moving ball, Some leagues include players age five and

six. At the discretion of the league, such players

may be included in Pinto leagues" (Rules and Regulations:

Pinto 7-8, 1979, pp, 1, 6);

3. Play (theoretical.),--"A voluntary action

or occupation executed within certain fixed limits

of time and place, according to rules freely accepted

but absolutely binding, having it's aim in itself and

accompanied by a feeling of tension, joy and the con-

sciousness that is 'different' from 'ordinary' life"

(Loy & Kenyon, 1969, p. 45);

4. Self-concept (operational).--Reflects the

dependent variable in this study as measured by the

Purdue Self-Concept Scale, as to the private pictures

each of these 120 boys and girls carry around of who

he and she is, and what he or she thinks of themselves;

5, Organized play (operational).--Refers to

participation in and the completion of at least two
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innings of Little League Tee-Ball per game, with no

more than three exclusions (due to absence or disci-

plinary actions) from the entire 1979 Spring season;

6, Little League T-Ball (operational),-Consists

of the eight boys' teams and the three girls' teams

participating in the 1979 Spring program, This league

is sanctioned by the Pony Baseball, Inc,, which carries

all the Pinto Leagues. This particular league has

chosen to include both boys and girls ages five, six

and seven. The playing rules for this league are

standard baseball rules with the exceptions which were

outlined by the Rules and Regulations;

7. Nonorganized play (operational),.--Refers to

participation in the 1979 Summer Playground Program.

This program was administered to children ages five

through eight, for eight weeks, three days a week and

three hours a day. It was sponsored by the City Com-

munity Services Department. The program included free

play on the playground equipment with intermittent

structured activities such as crafts, drama, tag, and

relays.

Delimitations of the Study

This study was delimited to measuring self-concept

of thirty boys and thirty girls, ages five, six, and
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seven, participating in Little League Tee-Ba.l programs

in the Fort Worth area during the 1979 Spring season,

It was further delimited to measuring self-concept of

thirty girls and thirty boys, ages five, six, and seven,

participating in the 1979 City Playground Program from

the same area9

Summary

There is general agreement that participating in

physical activity and movement programs affect the

self-concept of children, The nature of the effects

on children's self-concept of the various types of

programs remains a controversial issue, This study

attempted to investigate the effect of different levels

of play organization on the self-concept of children

by comparing the effects of two types of play, organized

and nonorganized, on the self-concept of five, six,

and seven year old children,
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CHAPTER II

REVIEW OF LITERATURE

A comprehensive review of the literature was

conducted. The number of studies was limited that

directly related to the effects of participation in

organized and nonorganized play situations to self-

concept. The literature reviewed in this section was

selected because of its relationship to factors that

influence self-concept and for direction in the

selection of an appropriate instrument for measuring

self-concept of children, It also includes pertinent

information on various factors which may influence the

development of self-concept such as relationships with

parents, teachers, "significant others" and participation

in various types of physical activity.

Self-Concept

The self image consists of one's characteristics,

abilities, values, goals, ideals, and this image is

formed through relationships with others and the environ-

ment (Coopersmith, 1967; Torshen, 1974). Each person's

self-concept is unique, It is acquired and develops as

the child develops. Authorities generally agree,



10

self-concept is a vital part of the child's growth and

that it may affect everything the child does throughout

life.

The concepts of self are continuously growing and

changing as the child grows and encounters new experi-

ences. This was further reaffirmed by Gordon (1972)

who noted that as children develop, they enlarge their

"general concepts about themselves in connection with

interpersonal relationships and achievements" (p. 10).

The information a child receives preceding a task

or performance has a great impact on the views of

self. Callison (1974) conducted a study concerning

the effects of induced self-concept on 28 third graders.

These participants were divided into two groups.

Both groups were administered the first 40 items on

the Piers-Harrison Self-Concept Scale after which both

groups were given a math test. One group was informed

that they scored high on the math test while the other

was informed they scored low on it. Both groups were

then administered the last 40 items on the Scale. The

results revealed the high group's scores on the second

part did not change, while the low group's scores

decreased. Discrepancies in the children's expected

and reported performances on the math test may have

affected their subsequent self-concept rating.
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A study of Cicirelli (1976) investigated a group

of second graders which further illustrates how feed-

back can affect the child's performance and behavior.

These students received either a positive or a negative

evaluation of the design-copying task after which their

self-concept was measured by the Purdue Self-Concept

Scale. It was hypothesized that children with low

socio-economic status would have low standards of

achievement. The hypothesis was not supported in this

study; however, the results revealed both high and low

socio-economic status groups were sensitive to experi-

mental manipulations,

Hauserman, Miller, and Bond (1976) designed a

study to raise the concepts of 153 elementary school

children with negative self-concepts as measured by

the Bolea Pictorial Self-Concept Scale, The procedure

consisted of the teachers, aides, and student assistants

prompting positive self statement from the child following

a successful classroom experience, by saying "Tell me

something good about yourself". The statement was

immediately followed by a positive social reinforcer

such as a hug, wink, or pat on the back. It was reported

at the end of the 40-day treatment period that every

child receiving the positive promptation from the teacher

showed an increase in self-concept scores,
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A study by Chamblis, Muller, Hulneck and Wood (1978)

revealed a relationship between a child's self-concept

and popularity. The subjects in this study were

administered the Primary Self-Concept Inventory to

measure their self-concept and self-esteem. After

the administration of the Inventory, the subjects'

actual and perceived popularity was assessed by two

sociometric questions, A moderate relationship between

self-concept and popularity was revealed.

The people instrumental in training the child's

attitudes and behaviors, the "significant others,"

are very important in the development of a child's

concept of self. Two of the most influential "signifi-

cant others" are parents and the teachers,

It is in the home that the child has the first

opportunities in forming and developing thoughts of

self. It is the home environment which fosters the

first feelings of acceptance or neglect. Gecas (1974),

Flora (1978), and Dickstein& Posner (1978) found the

parents and other family members to have a significant

effect on the child's self-concept, It was further

found that the higher the mother's educational level,

the more constructive the child's perception of self,
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The Dickstein & Posner (1978) study examined the

relationship of children with their parents for devel-

oping a positive self-concept. The subjects in this

study were 21 boys and 21 girls, ages 8 through 11.

The purpose of the study was to determine whether

there was a correlation between self-esteem and the

child's view of his relationship with his parents.

A modified version of the Dickstein Self-Esteem Scale

(1973) was used to measure the subjects' self-esteem.

This scale determines the child's self-esteem as he

judges his competence of and estimates the importance

of a variety of activities. The test-retest reliability

of the scale was .67. A Parent-Child Relationship

Questionnaire was designed to assess the child's rela-

tionship with the parents, The test-retest reliability

of this scale was .51. The results confirmed that

self-esteem is positively related to the closeness of

the parent-child relationship. Differences in sex

were also revealed in the study. It was found that

boys' self-esteem is closely related to the relation-

ship with the father but not the mother, Likewise,

the girls' self-esteem is associated with the relationship

with the mother and not with the father,
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Coopersmith (1967) found that self-concept is

significantly associated with (1) early childhood

experiences; (2) parental characteristics, and (3) pa-

rental attitudes and treatment. He also found that

working mothers of children with high positive self-

concepts are likely to have worked for long periods

and are happy in their work,

Self-concept is the central intervening variable

between events and behavior. The school is one of the

most influential factors in determining the child's

perception of self. Thus, the child's first few years

in school and the relationships with the primary

teachers are of the utmost importance.

The following studies indicate the teacher's

importance in changing and developing the child's

self-concept. Khan (1978) found teacher's ratings

of children to be highly correlated with achievement.

She used self-reports and teacher ratings of eight

year old children in assessing their attitudes toward

school, teacher, self, and independence. Khan also

found that teachers tend to rate unidimensionally, In

another study concerning both parents' and teachers'

perceptions of three, four, and five year old children,

White and Human (1976) found that the child's perception
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of self does not correlate with that of mothers, fathers,

and teachers. However, the adults' perception of the

same child did correlate among themselves,

Relationships between masculine-feminine self-concept

and observable classroom behaviors were examined among

fourth and fifth grade students in order to determine

whether teachers would judge the more masculine children

to be inferior in academic ability and social adjustment,

as compared to the more feminine children (Silvern,

1978). This study also examined the relationship

between masculine-feminine self-concept and popularity.

The subjects were 64 fourth and fifth grade students,

7 female teachers, and 1 male teacher. The results

of this study revealed that the seven female teachers

did tend to judge the more masculine children as being

inferior in academic ability and social adjustment

to the feminine children, Evaluations made by the

male teacher did not support the hypotheses; however,

it was not possible to conclude that this difference

was due to the sex difference rather than to other

individual differences, Among boys, relative mascu-

linity was associated with distinctive patterns of

classroom behavior, and this statistically accounted
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for women teachers' negative evaluations of the more

masculine boys. Also for boys, the relationship

between popularity and masculine-feminine self-concept

differed significantly between classroom settings, while

for girls there were no significant relationships.

Piper (1976) conducted a study to identify and

characterize differences between the self-concepts of

males and females in grades one through six, using the

Self-Observation Scales (SOS), Primary Level, and

Intermediate Level both devised by Katzenmeyer and

Stenner in 1973, The study entailed elementary age

children and examined the following areas: "(a) dif-

ferences between males and females with regard to

their responses to the items on both levels; (b) dif-

ferences between males and females with regard to the

levels of their scores on the four Primary Level or

seven Intermediate Level (SOS) scales; and, (c) dif-

ferences between males and females with regard to the

patterns of their (SOS) scale scores" (p. 4241-A-

4242-A). The data were analyzed by a stepwise

discriminant analysis and a cluster analysis of the 150

males and 150 females. The most apparent conclusions

drawn from the study were that girls tend to have more

positive attitudes toward school and teachers and



17

tend to score higher than boys on all scales except

the Self-Security Scale on the Self-Observation Scales.

Boys tended to show stronger feelings of security than

girls.

A study utilizing 130 six, eight, ten, and twelve

year old children was conducted to examine the level

of aspiration of children on two gross motor tasks as

a function of age, self-concept, and body estimation

(Hutchison, 1977), Each child was given a 1:1 basis

on the following tests:

1. The Martinek-Saickowsky Self-Concept Scale

for Children (1975) ;

2. A body estimation test consisting of five tasks,

each of which was measured by the difference between the

expected and observed body dimension;

3. A motor test involving five trials on two tasks.

The results revealed no significant relationships between

the level of aspiration and age, self-concept, and body

estimation. There was a significant relationship between

self-concept and age, but not self-concept and body

estimation. There was also a significant relationship

between body estimation and age.

Self-Concept Instruments

The measurement of self-concept appears to be

important in achieving an understanding of human behavior.
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It is essential that the instruments used to measure

self-concept possess construct validity, which means

they measure the construct that they are designed to

measure, There are two methods of systematically

investigating the construct validity of an instrument;

the multitrait-multimethod technique and factor analysis,

A study conducted by Cowan, Attmann, and Pysh (1978)

was designed to investigate the construct validity of

four self-concept measures: Bledso Self-Concept Scale,

Piers-Harris Children's Self-Concept Scale, Purdue

Self-Concept Scale, and the Self-Esteem Inventory, It

was expected that all of the various instruments would

significantly correlate with each other and with the

Behavioral Rating Form, a behavioral measure of self-

concept completed by the subjects' classroom teachers,

These instruments were compared to the Children's Form

of Manifest Anxiety Scale and the Children's Social Desira-

bility Questionnaire because validity would be evident

if these self-concept instruments correlated with the

measures of anxiety and social desirability, One hundred

seventy-five fourth grade students from six separate

elementary schools in the city of Calgary, Alberta,

Canada, were the subjects used in this study. On the

same day each week, for six weeks, the students were
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administered one of the self-report instruments until

all students completed all four of the self-concept

scales, the social desirability scale, and manifest

anxiety scale. The convergent validity was upheld by

the correlation among the different self-report-self-

concept instruments; however, correlation with other

methods was not found. It was found that the length,

construction, presentation, and response may inhibit

or facilitate the comprehension of and the response to

items. These responses are also affected by such

factors as sex and personality, The overall results

of this study suggest that self-concept, anxiety, and

social desirability may be separate, definable dimen-

sions of adjustment that constantly interact and affect

each other.

Self-Concept and Competition

Competition is usually defined as a situation

which involves two or more people and has a limited or

common goal, Wax (1975) described competition as a

painful experience, a model for aggression, and as

seeking advantage at the cost of another person, What-

ever definition one puts on the term, competition is

an active part of today's society,

Michener (1976) describes competition in today's

society as follows: "we live in a competitive world
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whose rules are harsher than we might prefer. But

competition is inescapable, and much superior to a

bland existence with no challenge and no defining

rules" (p. 525). Many feel that competition is innate,

or is an easily learned trait which is reinforced by

culture (Clevenger, 1973; Ford, 1976; and Shertzer &

Stone, 1974). These people feel that competitive situa-

tions enhance achievement, mastery of skills, and

general success and happiness.

There are those who feel that even though compe-

tition is innate or easily learned, it has many negative

aspects. Bryan (1974) lists two of these negative con-

sequences: "Competition may become an end in and of

itself. Children may be socialized in such a way as to

prefer interpersonal superiority, Competitive styles

may attenuate cooperative activities. In many situations

children compete against opponents while cooperating

with teammates. The American child becomes more com-

petitive and less cooperative when competition and

cooperation are mutually exclusive" (p. 139).

Scheir (1978) found that when competing for

individual rewards, the heightening of the self is

more important than other objectives. Self-consciousness

is at its highest. He describes private self-consciousness
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as consisting of one's thoughts, feelings, and motives,

while public self-consciousness consists of a social

objective.

McGowan, Boyd, and Pederson (1974) conducted a

study to investigate the effects of a cardiovascular

fitness program on the self-concept and peer approval

of seventh grade boys. Thirty-seven boys with low self-

esteem were randomly divided into two groups: a control

group in which there was no participation in a formal

physical education activity, and an experimental group

which participated in a special running training program.

In order to choose the subjects in this study, all

seventh grade males at Farrer Junior High School in

Provo, Utah, were given the Tennessee Self-Concept

Scale and the Sociogram (the latter was to measure

peer approval), Those who scored 47 or lower on the

Positive Total Score on the Tennessee Self-Concept

and those who were chosen by three or fewer peers as

"best friend" were retained as subjects. During the

first two weeks of school all subjects completed the

Cooper's Twelve Minute Run. After an eighteen-week

period the two groups were retested on all three

measures and it was found that they were significantly

different in cardiovascular endurance. The results
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of the study also revealed that the competitive endurance

training program did improve self-concept. However,

there was no significant change in peer approval of

either group.

Smart (1978) investigated the relationship between

pre-schoolers' self-concept and involvement in perceptual-

motor activities in a competitive context. She worked

with 288 children, ages 3, 4, and 5. The children were

divided into three treatment groups: a control group,

which received the self-concept test only, and two

experimental groups. One experimental group performed

five activities receiving no feedback; then they took

the self-concept test. The other experimental group

performed the five activities after being told the

levels of performance, The test instrument used in

this study was the Primary Self-Concept Inventory.

The five activities included the balance beam, ball

catch, stork stand, yarn toss, and shuttle run, The

results of this study were as follows:

1. There was a significant difference in self-

concept based on different levels of involvement with

perceptual motor activity-

2. Sex and age of preschool children did make

a difference in self-concept.
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3. There was a significant positive relationship

between the degree of success in the activity and the

child's total self-concept scores.

4. There was no significant difference between

the self-concept of children participating in the

activity with competitive components and children

participating in the same activity without competitive

components.

5. Girls ages three, four and five, showed a

significant difference in the social-self domain.

While competition did not damage the self-concept,

it did not enhance self-concept either,

Magill and Ash (1979) conducted a study examining

the relationship between sports participation and non-

participation of children in grades one through five,

The purpose of this study was to determine whether

certain psychosocial characteristics would distinguish

participants from nonparticipants of youth sports, All

subjects were tested on perceptual-motor skill, self-

concept, and academic achievement, The fourth and

fifth grade students were tested in the areas of physical

fitness and sport anxiety, By comparing the participants

and nonparticipants on the test, the two groups of

children could not be distinguished, Sport anxiety
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was the only behavioral characteristic investigated

in the study which indicated any differences between

the two groups. The results of the sport anxiety test

indicated that the sport participants may develop more

feelings of anxiety. The results of self-concept were

inclusive because the self-concept inventory (The

Personal Self-Concept Inventory) that was used only

discriminated those subjects with adequate self-concept

from those with less adequate self-concept. Question-

naires related to the amount of involvement in sports

and parental participation in sports were also admin-

istered to the subjects, The results of those

questionnaires indicated that a large percentage of

elementary children are involved in sports regardless

of parental involvement. It was suggested through this

study that more adequate measures of self-concept are

needed for children,

Self-Concept and Physical Activity

Many educators feel that children need help in

learning to play by rules which reflect an acceptable

value system. One criticism of competition is that it

sometimes fails to teach the humanistic elements of the

value system. The alternative to competitive activity
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could be involvement of the child in nonorganized, or

cooperative play situations.

Orlick (1976) presented a paper to the American

Medical Association in which he stated that "Games of

acceptance must replace games of rejection" (p. 60).

He feels that positive self-development through sports

must have its priorities changed. In this paper he

focused upon alternative games that were designed to

serve as a positive force in children's psychosocial

development. Along this line of thought, Russo (1978)

describes three physical activity games designed to help

young children develop a sense of mastery over their

bodies. The three activities he recommended were a poem

to be acted out, "Simon Says," and a story play to be

acted out. Through performing these activities the child

learns more about his body; this in turn improves the

self-concept of that child.

A survey of 492 fourth grade students using the

Piers-Harris Self-Concept Scale (Kraft, 1978) suggested

that humanistic success-oriented movement programs do

affect the self-concept development of children. The

Scale was randomly administered to the subjects from

eight different elementary schools in Wilmington, Delaware.

Four of the schools surveyed had full-time physical



26

education, while the other four schools had no organized

physical education programs. The self-concept scores

of students in both types of schools were compared.

Fourth grade subjects were chosen because they are

becoming increasingly conscious of others and seek group

approval at this age. A summary of the results of this

study is as follows:

1. When total group responses were compared, less

negative feelings were exhibited by students in the

physical education programs.

2. The non-physical education group had higher

negative scores in 13 of the 20 scale questions.

3. When total responses from boys and girls were

compared, the girls expressed more negative feelings and

attitudes than the boys, regardless of their group (p. 21).

The children exposed to the organized physical education

program demonstrated more positive feelings about them-

selves, about school, and about general social competencies,

when compared to children who had not had a humanistic

movement program.

In a study examining the association between play

components and self-concept measures, Scheye (1976)

observed children of four kindergarten classes in free

play activity on ten different occasions. The following
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self-concept tests were administered to all children:

(a) a picture game; (b) "Who Could This Be" game; (c) face

ratings; and (d) teacher ratings. The results suggested

that children with low self-concepts play with less

energy involvement, prefer passive to active occupa-

tions, and participate in more solitary events than

children with higher self-concepts. The children with

lower self-concepts played at a higher level of play

development than high self-concept children. Girls

had more frequentcontact with adults than boys. All

children with lower self-concepts had a smaller variety

of play activities.

Summary

The studies reviewed revealed general agreement

that self-concept is a vital part of the child's growth,

and that different types of physical activities may

affect the growth and development of self-concept.

Major items gleaned from the review which were important

to this study were (1) recognition of the number of factors

which influence the development of self-concept, and (2) the

major instruments used in the measurement of self-concept.
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CHAPTER III

PROCEDURES OF THE STUDY

This study was conducted to determine the self-

concept of children participating in organized and

nonorganized play situations, The Purdue Self-Concept

Scale was the instrument selected to determine the

self-concept of 30 boys and 30 girls participating in

a Little League program during the 1979 spring season,

and 30 boys and 30 girls participating in a 1979 summer

playground program.

The initial procedure was to review the literature

in the areas of self-concept, competition, play, and

physical activities, Information from the review was

utilized in the present investigation to select an

instrument for measurement of self-concept of five, six,

and seven year old children.

Preliminary Procedures

The Little League Tee-Ball organization used in

this study is sanctioned by Pony Baseball, Inc., which

includes all the Pinto Leagues. This association

includes both boys and girls ages five, six, and seven,

with the following age requirements:
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1. The participants must have reached the age of

six prior to August 1, 1978, or must have been currently

enrolled in kindergarten.

2. Boys and girls were excluded who had reached

the age of eight prior to March 1, 1979.

The playing rules for this league were the official

Pony baseball rules, with the exceptions outlined in

the Rules and Regulations: Pinto 7 & 8, 1979 (see

Appendix 'A').

In the Organized Play group, there were eight

boys' teams, divided into two leagues, and three girls'

teams, with only one league. The 15 players on each team

were chosen from the eligible players from the previous

year, and the new players were chosen through the "Blind

Draft". In the "Blind Draft" the new players' entry

sheets were placed face down into stacks according to

age groups. The coach determined the number of new

players he needed and drew the number required to

equalize the number on each team from the newcomers'

entry sheets from each age group.

Each team had equal pre-game practice time, equal

practice facilities, and equal quality equipment. All

regularly scheduled season games were played on a well-

lighted, clear field with qualified officials. The
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regular season began May 1 and ended June 15, 1979,

with each team playing the same number of games.

The nonorganized play group was a voluntary pro-

gram developed by the City Community Services Department

for participation of children ages five through eight,

scheduled from 9:00 a.m. to 12:00 noon on Mondays,

Wednesdays, and Fridays. This three-hour program

included one and one-half hours of free play and one

and one-half hours of activities, including crafts,

drama, tag, and relays. The subjects registered for

the program at the City Community Services office.

Subjects of the Study

The subjects of this study were 120 boys and girls,

ages five, six, and seven, participating in organized

and nonorganized play activities. The subjects in

the organized play group were 30 boys and 30 girls

who completed participation in at least 2 innings per

game, 2 days per week, with no more than 3 exclusions

(due to absence or disciplinary actions) from the

regular scheduled games during the entire 1979 spring

Little League Tee-Ball sports program. The subjects

in the nonorganized play group consisted of 30 boys

and 30 girls who completed participation on at least

2 days a week in the 1979 summer playground program.
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There was no control over the subjects as to their

involvement in any other type of play activities.

The 120 subjects were chosen from similar socio-

economic backgrounds. The information from the 1970

census illustrated that the community was primarily

composed of two-parented, middle-income, Anglo-Saxon

families (Talbert, 1972),

Test Instrument

After reviewing the literature, the Purdue Self-

Concept Scale (Cicirelli, Experimental Edition III) was

selected as the instrument to measure self-concept

because it was designed for the age groups (five, six,

and seven year olds) included in this study. The author

of the Scale, verified that the scale is best suited

for group comparisons and not individual diagnosis;

therefore, the absence of norms was not considered a

serious limitation. The current study was designed for

group comparisons; thus, the Purdue Self-Concept Scale

appeared to be an appropriate instrument.

The Purdue Self-Concept Scale consists of 28

picture items intended for use by children in primary

grades. These picture items contain five stick figures.

A balloon-child figure is on one end and a flag-child

figure on the other, with three smaller child figures
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in between. Each stick figure has a small box below

it, which has a different meaning. Each item has a

pair of statements; one statement implies a positive

attitude toward self and the other indicates a negative

feeling. There are an equal number of positive and nega-

tive items on each figure. The subjects responded by

placing an "X" in one of the boxes under the corresponding

figure. The response placed closest to the positive

statement receives a score of five, and the score decreases

by one for each box marked away from the positive state-

ment, with the most negative statement receiving a score

of one. The possible scores range from 28 to 140. The

higher the score, the more positive the child's self-

concept. (A copy of the test is found in Appendix 'C'.)

Test Administration

Permission to administer the Purdue Self-Concept

Scale to the 60 subjects in the organized play group

was obtained from the 15 Association board members,

the 11 head coaches, and 4 Tee-Ball administrators.

It was suggested by the Association that names be

kept anonymous. Permission was also obtained from the

City Community Services Director to administer the

Scale to the nonorganized play group. After acquiring
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permission from the Human Subjects Review Board at

North Texas State University, permission to administer

the Scale was then obtained from the subjects' parents.

(Appendices 'D' & 'E'.)

The Purdue Self-Concept Scale was administered

during the practice season to the subjects of the

organized play group, and during the first week of the

playground program to the subjects of the nonorganized

play group. The Scale was administered to the subjects

of the organized play program by the investigator and

an assistant coach from each team. The investigator

and the playground supervisor administered the Scale

to the nonorganized playground program.

The persons administering the Scale were given

specific instructions concerning proper administration

of the Scale prior to the test administration. The

following procedures were used:

1. Copies of the Scale and pencils were distrib-

uted to the subjects in groups of five.

2. The instructions for taking the test were read

to the subjects. (A complete copy of the instructions

read to the subjects are found in Appendix 'B'.)

3. The subjects were arranged so that each would

answer the items on the Scale individually. The assistant
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carefully observed each child to ascertain that each

item was answered,

The post-test was administered during the last

week of the Tee-Ball season to those subjects who had

completed participation in the organized play group,

and to the subjects in the nonorganized playground program

during the last week of the program. The pre- and post-

test were administered to determine whether changes

occurred in self-concept as a result of participation

in an organized play program or a nonorganized play

activity,

Treatment of Data

In determining whether changes occurred in the self-

concept of male and female children after participation

in an organized play or nonorganized play program, the

data were analyzed by a 2 X 2 X 3 analysis of covariance.

The level of significance was set at .05. The dependent

variable was the self-concept, as measured by the Purdue

Self-Concept Scale. The data were analyzed by the use

of the IBM 360 Model 50 computer system at the North

Texas State University Computer Center.

Summary

The content of this chapter deals with the selection

of subjects and a description of the Purdue Self-Concept
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Scale, the instrument used to determine the self-concept

of five, six, and seven year old youths after participa-

tion in organized and nonorganized play programs,

Included in this chapter were the procedures used for

the pre- and post-test administration of the Scale and

a discussion of the plans for analyzing the data.
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CHAPTER IV

FINDINGS OF THE STUDY

The purposes of the present study were

1. to determine if changes occurred in self-

concept of boys and girls, ages five, six, and seven

after participation in either an organized or a non-

organized play program;

2. to determine whether there were differences

between the self-concepts of boys and girls participating

in an organized play program and of boys and girls

participating in a nonorganized play program;

3. to determine whether there was a difference

in self-concept based on the age groups used in this

study.

The 120 subjects' responses to the pre- and post-

test of the Purdue Self-Concept Scale were used to

determine the self-concept scores, The Scale contains

28 picture items intended for use with children in

primary grades. Scores on the Scale can range from 28

to 140. The higher the score, the more positive the

self-concept. Data were analyzed by a 2 X 2 X 3

analysis of covariance in order to determine whether

changes occurred in the self-concept of the five, six,



37

and seven year old boys and girls after participation

in an organized or a nonorganized play program.

The mean scores on the Purdue Self-Concept Scale

are shown in Table 1. This table includes the mean

scores of males and females in organized and nonorganized

play groups and the mean scores according to age ranges

for each organizational group.

A three-way analysis of covariance was computed

to determine whether there were significant differences

among the groups with respect to age, sex, and organi-

zation. Results of the 2 X 2 X 3 analysis of covariance

are included in Table 2, Examination of Table 2 reveals

no statistically significant interaction or main effects

between age, sex, and organization.

Discussion of Findings

In this study, participation in organized or non-

organized play programs did not affect the self-concept

of five, six, and seven year old children. There are

controversies as to what effect organized and nonorganized

play activities have on the development of the self-

concept in children. Proponents of nonorganized play

feel that physical activity and success-oriented movement

programs affect the child's feelings toward self, school,

and social competencies (Kiefer, 1977; Leonardson, 1977;

and Russo, 1978), while the proponents of organized play



r-

4-)
0

-

co P-
o Co

LO (.
r-- r-

r-- r-

N
*1 C Y) CY 0C

o CO 0c o O

0) C cO

0

N C) C) C

N 0 r--
-r- C) r-- co

S. 3 O r--O r--J-

C)C

S- in- n- r--n

ro Ci~o p-

o w~: - :zI cc)
H -- r- r-

N

C LOC Co
r) .o .o .O3C C
S.- 0 CD r- --
o r-- r-- inrp-- r

C
0

N 0 00 U L
-r- 0 Co r--

C
S.- r-- n-- I-- --

c) L)

LL
-i-)
U)

ai)
U)

-j

C

F-

38

LU

~C

U)
LJ

w
C)

V)
LL

-JUj

V)
Uj

-J

-J

Z
>0
LU-

LU-

Q0

cm

LU

t-4

V)

LU-

ro--

LUJ
I

LU
-J

0

C)

.j-i
LLU

=D

CL

V)
LUJ

LLJ

U..

-LJ



39

LO r- 00 m W1- 00 IQ
10rc LO Ic) ML

r. .O . ~ 0 . .0
O C"') O OCL

CL

C; C/)C

C-- COO O OU ')N 0 C CC
LU W LLU 10 O C' 10 ON 1-C\N is

"M 0 -rO -.LO -.

C r--(C -- 0

0 LUJ H--
CC CL

CLU
C )

C) L 000 4- )r-m-m C~j C~rC) r-,% O

L0J ZOL

(D CD j-CO IA 0 --

eC * r- r~

H-) 0)Ct10 L C :
C) L c 10O N -|-O N

D . . .O . 10 . , , .
0 * m C O CN CN 10 O Co

0 u rC) -4-- N r- :: -r- Cg m

10 U1

: G [

L -4 L/) H

2: CL 2:

O~ 0

co =D O L

<C/)) N

F--r -C-Dr- 5- ---

LU 10 0 N 0 .. i.> t-0 0--

C) C)) Q:: 4! c:4 )
P-4LU eISt P-1 ~) C< m a

0 L; . N C d >< N C N 0)
10) LI. S.->- W- r- '--1 0C) r-- 3

LUC C 0 0 C - _

2: (1 0 < r i ( I o 0) er W ) .v- H::

<C C)() i <C C i <: O o ->- V)~c~s. ~
c~ '0010I ( I1)O 0

r- r- V) r



40

feel that it encourages creativity and enhances life

satisfaction (Bryan, 1974; and Scanlan & Passer, 1978).

Yet the results of this study revealed no significant

differences between self-concept and the type of play

programs. One reason why the type of organization did

not affect the children's self-concept is this study may

be the fact that children perceive any type of play as

merely play and not as organized or nonorganized. These

labels of play may in fact be adult-oriented, Therefore,

it-is possible that the type of organization does not

have an impact on the self-concept of five, six, and

seven year old children,

No significant differences were found in the

self-concept of subjects in this study. Self-concept

is acquired and develops as the child encounters new

relationships with others and the environment. The

development of self-concept is gradual and fairly

stable (Bem, 1974; Coopersmith, 1967; Fitts, 1972

a & b; and Torshen, 1974). Thus, perhaps the eleven-

week experimental period used in this study may not

have provided enough time for an appreciable change

in self-concept. A longitudinal study, comparing the

self-concepts of these 120 male and female subjects
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one or two years later, might provide a clearer perception

of changes in self-concept. This study compared general

self-concept rather than activity-related self-concept.

It is possible that these subjects felt generally good

about themselves but did not feel good about their play

involvement, or vice-versa, Perhaps an activity-related

self-concept measurement instrument would have provided

more distinct differences between the self-concepts of

the 120 males and females. It is also possible that

there are no measurable differences between the self-

concepts of males and females at this early age.

In the current study, the age differences of five,

six, and seven may not have been distinct enough to show

an appreciable change in self-concept. This assumption

is based on the findings of Hutchison (1977), Magill

and Ash (1979), and McGowan, Boyd, and Pederson (1974),

who found that self-concept can be more accurately

measured in older children than in younger children.

Since self-concept is fairly stable, it might have been

more appropriate to combine age groups, such as five

through seven and eight through ten, to more accurately

assess self-concept,

Although the Purdue Self-Concept Scale was selected

because of its strength in measuring the self-concept of
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the ages included in this study, it is possible that

this Scale is not potent enough to differentiate changes

in self-concept of children. It is difficult to select

an instrument which adequately measures self-concept of

young children. It has been maintained that available

self-concept inventories may not be accurately measuring

what they are intended to measure (Cowan, Attmann, & Pysh,

1978; Magill & Ash, 1979; and Smart, 1978). In a 1978

comparative study Cowan, Attmann, and Pysh found the

Purdue Self-Concept Scale to be consistent with the other

five self-report self-concept inventories tested.

Summary

Data in the present investigation were analyzed

by use of analysis of covariance for two independent

groups. No significant differences were found in the

self-concept of males or females, ages five, six, and

seven, after participation in organized or nonorganized

play groups.
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CHAPTER V

SUMMARY, CONCLUSIONS, RECOMMENDATIONS

The purposes of the study were to determine whether

or not changes occurred in the self-concept of 30 male

and 30 female subjects participating in an organized

play program, and of 30 male and 30 female subjects

participating in a nonorganized play program. Another

purpose of this study was to determine whether there was

a difference between the self-concept of 60 boys and

girls in organized play programs and 60 boys and girls

in nonorganized play programs,

The subjects were 30 boys and 30 girls, ages five,

six, and seven, participating in Little League Tee-Ball

programs in the Fort Worth, Texas, area during the 1979

spring season, and 30 boys and 30 girls ages five, six,

and seven from the same area, participating in the 1979

City playground program,

The instrument used to measure self-concept was the

Purdue Self-Concept Scale, consisting of 28 picture items

intended for use by children in primary grades, In

each item, one statement implies 'a positive attitude

toward self and the other indicates a negative feeling.

The positive and negative items refer an equal number of
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times to each figure. Scores can range from 28 to 140,

The higher the score, the wore positive the self-concept,

The Purdue SelfConcept Scale was administered to

the 120 subjects twice during the study. A pre-test

was administered to the 30 males and 30 females parti-

cipating in the organized play group during the practice

season of the 1979 Tee-Ball season and to the 30 males

and 30 females participating in the nonorganized play

group during the first week of the 1979 Summer Playground

program. The post-test was administered to the organized

group during the last week of the Tee-Jall season and

to the nonorganized group the last week of the Summer

Playground Program,

In determining whether changes occurred in the self-

concept of male and female children after participation

in organized play or nonorganized play, the data were

analyzed by a 2 X 2 X 3 analysis of coyariance, Data

were also analyzed to determine whether the age factor

would have any significant difference,

Results indicate the following;

1. No significant changes occurred in the self-

concept of 30 boys and 30 girls after participation in

an organized play program,
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2. No significant changes occurred in the self-

concept of 30 boys and 30 girls after participation in

a nonorganized play program.

3. There were no differences between the self-

concepts of 60 boys and girls participating in an

organized play program, or of 60 boys and girls partici-

pating in a nonorganized play program.

4. There was no difference by age groups in self-

concept of the 120 subjects.

Conclusion

The results of this investigation appear to justify

the conclusion that the type of play program (organized

or nonorganized) does not affect the self-concept of

five, six, and seven year old boys and girls.

Recommendations

The following recommendations are offered:

1. A replication of this study should be conducted

using different types of activity.

2. A replication of this study should be conducted

over an extended period of time.

3. A replication of this study should be conducted

comparing the effects of group versus individual types

of activity.

4, This study should be repeated using a newly

developed instrument to measure self-concept.
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APPENDIX A
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APPENDIX A

PINTO LEAGUE PLAYING RULES

Pinto League playing rules are simple--and are
intended to be so, Games should be exhibitions of the
player's ability and progress in mastering the basic
fundamentals of the game of baseball; not a contest
for managers to demonstrate their knowledge of the
finer points of rules and strategy.

1. The ball shall be hit off a batting tee located
three feet in back of, and in line with, home
plate,

2, The batter may not swing at the ball until the
pitcher has made a pitching motion from the
pitcher's plate, located 38 feet from the point
of home plate,

** If a pitching machine is used in place of the
batting tee, the machine shall be located approxi-
mately 38 feet from the point of home plate,

3. The pitcher shall take his position on the pitcher's
plate when the signal for time is given by the
umpire, and make a pitching motion as if delivering
a pitched ball to the batter. The pitching motion
is necessary to give timing to the game, and can
be used to teach a potential future pitcher how
to come off the mound in position to field a
batted ball.

** When the pitching machine is used, it is suggested
the pitcher play on the left side of the machine
for left-handed hitters, and on the right side
of the machine for right-handed hitters, The
Pitcher's position must always be to the rear
of the pitching machine,

4, The catcher is to be stationed against the screen,
in a safe position away from the batter and bats
which may be thrown by the batter, After the
batter has hit the ball the catcher may assume
a defensive position at home plate,

** When the pitching machine is used, the catcher
is to be stationed behind the screen in a safe
position away from the swining bat and foul-
tipped balls, After the batter has hit the
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ball, the catcher may assume a defensive position
at home plate, Between batters the catcher may
be used to return balls to the umpire at the
pitching machine,

5. An adult Chief Umpire shall be used at home
plate to replace the ball on the batting tee,
Younger umpires (perhaps players from older age
leagues) or parents may be used as base umpires.

** If a pitching machine is used, the Chief Umpire
shall work from the mound, tending the pitching
machine,
1. Umpires must determine that catchers are in
a safe position away from the batter, and, when
a pitching machine is used, before allowing play
to begin or resume,

6. Batters are not permitted to bunt or swing easy
at the ball,

Penalty; Batter shall be called back to the
plate and charged with a strike. The
ball is dead and runners may not
advance,

7. A strike shall be called when the batter hits
the tee instead of the ball,

** If a batted ball strikes the pitching machine
and remains in fiar territory, the ball is in
play, If the ball goes into foul territory,
the ball is dead; the batter awarded first
base and all runners advance one base.

** Generally each pitch by a pitching machine will
be a strike, but the Chief Umpire may call a
"ball" in the eyent of machine mal-function,

8. Foul ball on third strike is out,

9, Baserunners are not permitted to steal or to
lead-off bases,

10, Baserunners may not advance on overthrows at
any time the ball leaves the infield playing
area, even if it remains in fair territory in
the outfield,

l. There is no "infield fly" rule,
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1.2. Each player must play at least two full
innings of each game, and must bat at least
once each game, unless being disciplined by
the manager, who must inform the opposing
manager and the Chief Umpire before the game
begins if any playe-r or players being
disciplined, (Discipline, for example, might
be the result of unexcused absence from
practice or games!),

Penalty: Offending managers shall be advised
of this rule and wanred that failure
to comply may result in their removal
as a manager.

13, Regulation games are six innings in length,
Four innings constitute a complete game in
case of rain, or three and one-half innings
if the home team is ahead,

14, No game shall continue more than eight innings,
If the score is tied at the end of eight
innings the game shall be declared a tie game,

15t No team shall score more than five runs in
one inning. If there are not three outs
when five runs are scored, the teams shall
change sides, This rule does not apply in
the sixth inning or extra innings,

16, Each team is allowed one manager and two
coaches,

17. Only managers, coaches, scorekeepers and
players are permitted in the dugout,

18. All decisions of the umpire shall be considered
final.
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RULES OPTIONS

Pinto League is intended for players of league
age 7 and 8. Some leagues include players Qf league
age 5 or 6. At the discretion of the league, such
players may be included in Pinto League.

Rather than have three outs constitute an inning
some leagues permit nine players to bat in each half
inning, regardless of the number of outs or runs that
Qccur, When nine players have batted, the sides change.
When playing with this rule, you may wish to shorten
the number of "innings" which constitute a game to
three or four, and Rule 15, which limits a team to
five runs in an inning, should be disregarded.,

If you prefer, you may permit each player on the
team to bat each inning. If one team has more players
present than the other, you can permit the team that
is short of players to continue batting until they
have had as many batters in that half inning as their
opponent. This variation may further effect the number
of "innings" which constitute a game,

Generally, games which last much over an hour in
length may tend to become boring to the players. This
in no way reflects on their athletic "desire", but
is a reflection of their age,
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APPENDIX. B

INSTRUCTIONS TO ASSISTANTS

INSTRUCTIONS:

AFTER DISTRIBUTING THE TESTING MATERIALS (BOOKLET AND
PENCIL), THE EXAMINER SAYS THE FOLLOWING:

"This is a game about two children, Listen carefully
and I m going to tell you a story about them, Turn topage 5, As you can see each page contains these two
children. One child is, holding a balloon, Does eyeryonesee him? We will call this child the balloonachild,
Put your finger on the balloon-child (BE SURE EACH CHILD
HAS CORRECTLY IDENTIFIED THE BALLOON-CHILD), Good,
The other child is holding a flag. We will call this
child the flag-child, Point to the flag-child (BE
SURE EACH CHILD HAS CORRECTLY IDENTIFIED THE FLAG CHILD),

This is how we play the game about these children,Listen carefully while I tell you a story about them,
After I tell you the story, you should mark an "X"' inthe small box, at the bottom of the page, that showswhere yj2 are,

Each small box at the bottom of the page has a
different meaning:

THESE DEFINITIONS SHOULD BE REPEATED WITH THE EXAMINERPOINTING TO ILLUSTRATIONS ON THE BLACKBOARD, MAKE SUREEACH CHILD UNDERSTANDS HOW TO RESPOND,

The box under the balloon-child means you are just
like the balloon-child,

The box under the flagchild means you are just like
the flag-child,

The second box means you are not exactly like the
balloon-child, but almost like it,

The fourth box means you are not exactly like the
flag-child, but almost like it,

The middle box means you are sometimes like theballoon-child and sometimes like the flag-child,

Any questions?
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Now I am going to read you a story, listen carefully.

EXAMPLE ONE: The balloon-child is the tallest in the
class s,

The flag-child is the shortest in the class.

Look at the balloon-child and the flag-child onthe first page, Make an "X" in the small box at the bottom
of the page that shows where you are,

The following should be done in conjunction with anillustration on the blackboard. The Examiner shouldelicit the correct answer from the subjects,

If you were the tallest in the class which box wouldyou choose?

If you were the shortest in the class which box wouldyou choose?

. If you were not the tallest, but almost the tallest,which box would you choose?

If you were not the shortest, but almost the shortest
which box would you choose?

If you were not the tallest, but not the shortest
but somewhere in between, which box would you choose?

Are there any questions?



54

APPENDIX C
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THE PURDUE SELF-CONCEPT SCAI FOR PRIMARY GRADE CHILDREN

Name: __ _ _ _ _ _ _ _ _ _ _ _ _ _ _

MAKE SURE EACH CHILD KNOWS HOW TO RESPOND

EXAMPLE 

KL

The balloon-child the tallest inthe class
The flag-child is the shortest in the class.

EXAMPLE 2

(K

The balloon-child has long hair.
The flag-child has short hair.
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The flag-child learns nothing in
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The parents think the halloon-c"ild is

eprfenCft.
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Ail the children don't like

child

Al the children like the

the balloon-

flag-child.
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The balloon-child tries to please

others.

The flag-child does not try to please
others(,.
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Children know the balloon-child can't
do things right.

Children-know the flag-child can do
things right.

T

58

9

VOW-000"00
--------------.--- 

- ---- 
- -

WAMMOWANNOWAM

WAMWOWWMWAWANO

fri"

El

lb 9



0

LIi

I

\% I

/

J1 '

CA

K]

K 2

The balloon-child is not happy all the

The flao-child is happy all the time.

r(

All the children talk to the balloon-

Child.

AIt the children do not talk to the

qP flag-ch'id.
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t's real hard for the balloon-child to

earn things.

It's real casy for the flag-child to

learn things.
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The balloon child does not finish his

work.

The flag-child finishes his work.
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Everybody likes the balloon-child.

People don't rike the flag-child.
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All the children know the haloon

(hild.

All the children do not know the flag-

child
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Things are not going to get better for

the balloon-child.

Things are going to got better for the

flag-child.
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The balloon-child feels good all the

he flag-child feels bad all of the time.
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The balloon-child has no fun at school.
The flag-child always has fun at school.

(8

/
LI

K jIj /\

b--

)

LI]

C)

All people think the balloon-child is
good.

All people think the flag-child is bad:
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The balloon-child doesn't like where

he lives.

The flag-child likes where he Ulves.
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Thc balloon-child alwivs does thing:

better than other children.

The flag-child never does things as

good as other children.
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w

The balloon-child knows very little.

The flag-child knows a lot.
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The balloon-child will do things better.

The flag-child will not do things better.
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(9o

All grown-ups don't help the balloon-

child.

All crown-ups help #he flag-child.
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The bafloon-child is very strong.

The flag-child is weak.
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The balloon-child is always knocking

things over and getting in people's

VV3y

*The flag-child never knocks things

over and gets in people's way.
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The balloonF-child has others help him.

The flag-child always does things for

himself.
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The balloon-child likes to see himself

n a mirror.

The flag-child does not !keI to look in
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he balloon-child always shares with

others

The ftlag-child doesn't.share.
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Teachers don't like the balloon-child.

All the teachers like the flag-child.
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The balloon-child isn't asked to play.
The flag-child is always asked to play.
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The balloon-child always thinks up

what he does.

The flag-child has to be 1i0(d what to

odo.
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APPENDIX D

Dear Parents:

I am a graduate student at North Texas State Universitycompleting the requirements of the Master of Science Degree.The purpose of my thesis is to compare the effects oforganized and unorganized play on the self-concepts offive, six, and seven year old children, These childrenwill be administered the Purdue Self-Concept Scale twice--once at the beginning of the practice season and againat the completion of the season for the organized play
group and the first and last weeks of the Playground
Program,

The Board Members have granted permission to usethe Little League TeeDall participants and the Directorof the City Community Services Department has grantedpermission to use the Playground participants as subjectsfor this study, Permission would have been denied ifthey felt this test or the results of this test wouldhave any negative effects on your children. The resultsof the study wjll be kept confidential and will be used2nly for the purpose of this study,

Your prompt reply will be appreciated, Please signthe permission slip and send it to the next practicesession or next Playground session, I will appreciate
your help and cooperation, If you have any questionsconcerning the study or the test instrument, do not
hesitate to contact me,

Sincerely,

Kaye Perry
Telephone; 249-1262

----- --- --------------------------------- -------
CHILD's NAME:
CHILD's AGE: TEAM;

YES You haye my permission to administer the Purdue
Self-Cincept Scale to my child, It is myunderstanding that the results will be keptconfidential and will be used only for the
purpose of this study,

NO You do not have my permission to administer
the Purdue Self-Concept Scale to my child,

PARENT's SIGNATURE:
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APPENDIX E

MEMO

TO; The Recreation Association Board Members

FROM: Kaye Perry
NTSU Graduate Student

RE; PERMISSION TO TEST TBALL PARTICIPANTS ON SELF-
CONCEPT

As a graduate student at North Texas State University,I am currently working toward completion of my Masterlsthesis, The purpose of the study is to investigatethe "self-concept" of children competing in organizedsports in relationship to their performance.

I would like to request your permission to administerthe enclosed Purdue Self-Concept Scale to the participantsin the 1979 Little League T-Ball Program, This testmust be administered twice during the season-once atthe beginning of the practice season and again at thecompletion of the season,

If permission is granted to administer the test, Iwill request permission from the parents to administerthe test to their children. No child shall be administeredthe test without written parental consent, A copy ofthe letter to the parents and also a copy of the permissionslip is enclosed.

The results of this test will be kept confidential andwill be used only for the purpose of this study. Oneof the positive aspects of this test is that thereare no right or wrong answers so the children will notencounter any negative output from it.
I will appreciate your help and cooperation in thismatter, If you have any questions concerning the studyor the test, please feel free to contact me (telephone;2 4 9-12 62.) 1
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