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The problem with which this investigation is concerned

is that of determining the effects of masculinity on achieve-

ment. The California Psychological Inventory Fe Scale is

used to measure masculinity. Results from this scale are

compared with results on five measures of adjustment;

Wechsler I.Q. scores, the Gainesville State School point

system, and three scales constructed for this study to

measure aspects of adjustment.

The findings of this study fail to support the proposi-

tion that masculinity affects adjustment. The instrument

used in this study to measure masculinity may be culturally

biased. Further research is needed in this area using a

number of measures of masculinity to determine masculinity's

effects on adjustment.
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CHAPTER I

THE PROBLEM

Statement of the Problem

Integrating young people into society has become a prob-

lem of national concern. Workable solutions in this area

are desperately needed in the face of the marked escalation

of crimes perpetrated by juvenile and young adult offenders

in recent years. Two questions continue to reappear and

remain unanswered: How can the system integrate young people

in an efficient and effective fashion? and How can the system

predict of control those factors that determine deviant

behavior?

Techniques presently used for integration are as numerous

as the therapists who employ them. Opinions regarding the

determination of deviance generally opt for combinations of

environmental conditioning and/or biological determinism.

This study is an attempt to explore the possibility of

using masculinity scores to predict deviance. This research

presupposes that masculinity is a learned set of responses

and that these responses can be altered through various tech-

niques. It also proposes that masculine responses may

have a limiting effect on social integration, and lack of so-

cial integration is a major cause of deviant behavior.
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The core questions of this study are: Is prison adjust-

ment correlated with degrees of masculinity? Will the most

masculine inmate be the least adjusted? Are institutions

constructed in such a way that their masculine members are

programed to fail?

It may be that the response patterns typically attri-

buted to women are reinforced by institutional officials.

The quiet, polite, non-physical inmate may be more likely to

be paroled than his more aggressive masculine counterpart.

Sexton's book The Feminized Male, concerning research

conducted in public schools, has come under criticism for

blaming teachers themselves for alienating certain portions

of the student body. She claims that teachers reinforce

feminine behavior in students and treat masculine behavior,

and for that matter, masculine students, with negative regard.

The author feels there is a positive relationship between

masculinity and non-achievement, as well as between femininity

and high scholastic achievement. The fact that overt mascu-

line behavior might be treated negatively, be it in the home,

school, or elsewhere, may have a profound bearing on the

masculine male's degree of social integration (2).

This study tests the presumption that masculinity has an

effect on adjustment. Sexton's study tends to support the

notion that overt masculine behavior can be detrimental to

male adjustment in school (2). If masculinity can create
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adjustment problems in areas other than school, the relatively

disproportionate number of males in prison may be a function

of masculinity.

Concepts

Masculinity

For the purpose of this study, masculinity is considered

to be a learned set of responses. These responses can be

observed and measured once they have been defined. The defi-

nition of masculinity chosen for this research, is that

masculinity is any response or set of responses common to the

males of a society and not common to the females of that

society. It should be noted that this definition does not

deal with biological differences.

The responses to be recorded and deemed masculine are

attitudes and preferences, manifested verbally, that are

typically attributed to the male of a society.

There is little evidence to convincingly support a

commonly held definition of masculinity. In order to measure

masculinity, a standard scale was used to gauge the re-

spondents' attitudes. Respondents who scored exceptionally

high on this test were purported to exhibit a preference for

conventional female/as opposed to masculine roles, and to be

more responsive to the general emotional atmosphere. High

scoring individuals were supposed to be restrained, modest,

and less likely to be boisterous or impulsive.
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The scale chosen to measure masculinity and femininity

in the sample population was the Fe Scale from the California

Psychological Inventory.

Adjustment

Adjustment must be defined in a number of different ways

for purposes of this study. It is more than the degree to

which one obeys the rules of the institution in which he is

confined. Obeying institutional rules is mere compliance and

is an altogether separate concept. Adjustment is the degree

to which an inmate is performing well in the institution.

Adjustment is the degree to which an inmate has accepted

his position and is attempting to improve himself. A well-

adjusted inmate should not only perform well in academic or

vocational pursuits, but in all other duties he is requested

to perform. The adjusted inmate is one that takes steps to

insure against returning to prison upon release and makes

good use of any times spent behind bars.

A number of measures were employed to determine each

inmate's adjustment: (a) Houseparents were asked to rate

each inmate with reference to the privileges they deserve.

(b) Unit supervisors were requested to rate each inmate

according to adjustment. (c) Caseworkers were called upon

to rate each inmate with reference to rehabilitation. (d)

A school point system was utilized to judge daily performance

in all activities. (e) Academic achievement was used as an
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indicator of adjustment. Results were used from the Wechsler

Intelligence Quotient (I.Q.) Tests which are administered to

all residents upon entering the Gainesville State School.

Most of the residents were administered the WISC, but the

schools records failed to distinguish between WISC and WAIS

scores.

Aggression

To prison officials, aggression is perhaps the most

feared and least tolerated form of inmate behavior. Aggres-

sion is learned and has a certain amount of survival value.

The nonagressive inmate is frequently bullied and abused by

other inmates.

Masculinity has been defined as a set of attitudes while

aggression is a set of physical responses. However, aggres-

sion should be distinguished from normal assertive behavior,

which may be illustrated by a person who is confident, matter

of fact, demanding of his rights, yet capable of being

reasoned with. Aggressive behavior is best exemplified by a

person who takes what he wants and behaves as he pleases,

disregarding the feelings of others.

For the purpose of this study aggression is operation-

alized as a set of learned responses, either physical or

verbal. Such behavior patterns are not supported by formal

prison policy or the free world. This definition makes no

attempt to explain certain aggressive behaviors commonly

attributed to physiological impairment.
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The Research Method

Permission was obtained in February of 1976 to study

sixty-two juvenile inmates from the Gainesville State School

at Gainesville, Texas. This paper contain the results of

that study.

An attempt has been made to associate masculinity with

ratings of adjustment, rehabilitation, privileges, Wechsler

I.Q. scores, and a prison point system that measures overall

performance. The attempt to establish whether an association

existed between masculinity, adjustment, privileges, and the

prison point system, was an effort to establish masculinity

as a predictor of prison adjustment.

Masculinity was associated with rehabilitation in an

effort to establish the former as a predictor of recidivism.

Finally, masculinity was associated with I.Q. scores in

an attempt to establish masculinity as a predictor of aca-

demic achievement.

Hypotheses

The following are the research hypotheses of the present

study:

1. There is a negative relationship between low CPI

scores and low adjustment scores.

2. There is a negative relationship between low CPI

scores and low rehabilitation scores.
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3. There is a negative relationship between low CPI

scores and low privileges scores.

4. There is a negative relationship between low CPI

scores and high Wechsler I.2. scores.

5. There is a negative relationship between low CPI

scores and elevated school point system scores.

In order to test the research hypotheses, it was neces-

sary to gather quantitative representations of the following

concepts: Adjustment, Rehabilitation, Privileges, I.Q., and

Masculinity.

Unit supervisors were requested to rate each inmate's

adjustment, using a six-point scale that ranged from "Impos-

sible to adjust," to "Highly adjusted" (see Appendix A).

Caseworkers for the inmates were asked to rate the

inmates' rehabilitation, using a six-point scale that ranged

from "Will not succeed" to "Definitely will succeed" (see

Appendix B).

Houseparents were called upon to rate each sample inmate

regarding privileges, using a six-point scale that ranged

from "Does not deserve privileges" to "Highly deserves priv-

ileges" (see Appendix C).

I.Q. was determined by using each sample inmate's scores

on one of the Wechsler I.Q. scales.

Masculinity was represented by scores on the California

Psychological Inventory's Fe scale (see Appendix D).
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Treatment of the Data

Data from the California Psychological Inventory (CPI),

Wechsler, School Point System, Adjustment Scale, Rehabilita-

tion Scale, Privilege Scale, as well as each subject's race,

age, and time served at the institution, were recorded on

separate computer cards for each individual in the sample.

Measures of association were used to associate masculinity

scores with all other variables. The Osiris III program,

distributed by the Institute for Social Research, the Uni-

versity of Michigan, was used to test the null hypotheses.

If there was a negative relationship between low CPI and

low adjustment scores (AS), the null hypotheses was rejected,

and it is shown that highly masculine inmates are viewed as

non-adjusted by unit supervisors. If there was a negative

relationship between low CPI and low recidivism scores (RS),

the null hypotheses was rejected and it is shown that highly

masculine inmates are viewed as poor rehabilitation risks by

their caseworkers. If there was a negative relationship

between low CPI scores and low privilege scale (PS) scores,

the null hypotheses was rejected, and it is demonstrated that

highly masculine inmates are less likely to be seen as

deserving privileges. If there was a negative relationship

between low CPI and high Wechsler scores, the null hypoth-

eses was rejected, and it is demonstrated that highly mascu-

line inmates do poorly on the Wechsler Achievement Tests.
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If there was a negative relationship between low CPI scores

and high school point system scores, the null hypotheses was

rejected, and it is demonstrated that highly masculine in-

mates are less likely to receive points and, therefore, less

likely to earn privileges.

Limitations

This study purposefully deals with a select population

constituted primarily of social underachievers. It is not

an intention of this study to assume or disprove, for that

matter, a direct one-to-one relationship between masculinity

and criminal behavior. It is proposed, however, that crimi-

nals will be highly masculine, and the poor institutional

adjuster will be even more masculine than the average inmate.

There is no intention to infer that by decreasing an

offender's degree of masculinity, his criminal behavior will

necessarily diminish. The more feminized male may be accepted

more readily and therefore become more integrated, but his

criminal involvement will be a function of his integration

and not his lack of masculinity. A highly masculine male may

be completely without criminal inclination, provided his

degree of social integration is high.

Significance of the Study

The significance of this paper lies in its ability to

determine whether masculinity is an indicator of adjustment.
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Once masculinity can be established as a predictor of

deviant behavior, it can be used to determine who should

receive probation, work release, and parole. In addition,

knowledge of this characteristic can be implemented in

preventive measures as a predictor of potential deviance.

Billions of dollars are spent annually on crime preven-

tion and the support of correctional facilities. The cost

of measuring masculinity would be a trifle compared to what

is currently being expended on the control of crime. Deviants

could first be identified and then placed in appropriate pro-

grams, where efforts might be made to integrate them more

firmly into society.

The immediate significance of this study rests in its

ability to shed light on the controversy concerning the lack

of survival value of masculinity. Do highly masculine people

receive fewer privileges? Are they less socially adjusted?

Do caseworkers feel they cannot be rehabilitated? Do they

perform poorer academically? Are they generally rated lower

than more feminized people? It is hoped that this study will

answer these questions and stimulate further research in this

area of endeavor.

Summary

This chapter has introduced the proposition that mascu-

linity scores can be predictors of deviant behavior. Once

such deviant behavior is recognized or predicted, placing
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the deviant in an appropriate program has been suggested to

control this behavior and reintegrate the deviant into

society.

Sexton's book The Feminized Male has been cited as an

example of the use of masculinity scores as a predictor of

adjustment. In this author's work, masculinity was highly

correlated with poor academic performance (2).

The concepts masculinity, adjustment, and aggression

were considered, and theoretical, as well as operational

definitions, of masculinity and adjustment were established.

Masculinity was determined by CPI Fe Scale scores and

adjustment was ascertained by correctional workers' ratings

concerning privileges, rehabilitation, institutional adjust-

ment, and overall performance. Wechsler's I.Q. Scale scores

were.also used to denote adjustment, as well as to test

Sexton's theory that high masculinity correlated with low

academic achievement. A complete rationale for using aca-

demic achievement scores as indicators of adjustment is

given in the next chapter.
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CHAPTER II

MASCULINITY AND ADJUSTMENT

Introduction

The Feminized Male by Sexton strongly criticizes the

feminine classroom. Sexton used the Fe Scale from the

California Psychological Inventory to measure masculinity

in achievers and non-achievers. She was attempting to answer

the question, "Does high masculinity hinder one's chance of

achievement?"

The present study is concerned with the question, "Does

high masculinity hinder one's chances of adjustment?"

Wechsler has used measures of achievement as measures of

adjustment. It may be that non-adjusted people are also non-

achieving people. If one accepts Sexton's theory that highly

masculine people are seldom high achievers it may be possible

to say that masculine people are both poor achievers and

poorly adjusted. This chapter is a summary of the literature

concerning the aforementioned presumptions.

This chapter begins with a discussion of masculinity

followed by a discussion of adjustment. The final section

of the chapter deals with the standarized measures used in

the present study.

13
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Masculinity

Sexton claims in her writings that males might fight

and not run when confronted by life's problems. Having

fewer outlets for tension, they must keep their problems

inside themselves. Institutions of socialization, such as

the family and the schools feminize males and fail to help

them become men. Male rebellion against feminization results

in the more masculine males being relegated to the position

of outsiders and misfits. The health of males may be ad-

versely affected and ultimately their life span shortened

by this constant pressure to be feminine. This is manifested

in "the male's shorter life span, sixty-seven years, against

the female's average of seventy-four years" (9, p. 5).

Sexton's study examines males in the school system and

asks "whether it is the boy or the school that is maladjusted

and how the dispute between the two can be mediated" (9, p. 13).

She feels male behavior is too contained in the schools,

and elsewhere. She goes as far as to accuse teachers of

emasculating male students to prepare them for the world of

white collar work. Unfortunately such feminization hampers

males in their ability to do anything in the real world and

makes them less appealing to "mature women" (9, p. 39).

Sexton explored three areas in great detail.

1. The performance in school of boys compared to girls.

2. The relationship between masculinity and school per-

formance.
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3. The characteristics of honor students and of school

failures.

Sexton conducted a study with ninth graders, fourteen-

and fifteen-year olds, as subjects, since students begin to

drop out of school in the tenth grade. She wanted to include

those tenth grade dropouts because she suspected they would

be the most masculine boys (9, p. 42). She felt that if

the dropouts looked and acted more like girls they would have

an easier time in school. No attempt was made on her part

to alter boys' appearances or actions to resemble girls in

testing this theory, but tests were conducted to measure the

masculinity of the dropouts.

The California Psychological Inventory was used as a

measurement of masculinity, and report grades were used to

measure achievement. Coaches and counselors were also asked

to rate pupils with whom they were familiar regarding their

masculine behavior.

Sexton avoided a definition of masculinity. Instead

she discovered to what extent students responded as boys

ordinarily do (9, p. 61). This statement is important in

that it clearly denies any attempt to define masculinity by

any measure other than the California Psychological Inventory

and various counselor-rating scales.

Sexton's findings are provocative. "The more masculine

the boy, the lower his academic average tended to be" (9,

p. 61). "More than half of the most masculine boys were
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failing, or close to it, in almost all academic subjects"

(9, p. 62). As these masculine students fail and drop out

of school, their feminized counterparts are building solid

futures. Where do the dropouts go? How do they cope with

the feminized world that awaits them? The prison rolls may

answer the question.

Adjustment

Behavior problems of a disruptive nature cannot be

tolerated in the classroom, and can never be allowed to exist

in a prison. If one associates a certain degree of aggression

with masculinity, it becomes obvious that the theorized highly

masculine population of prisons would create a special problem

demanding unique solutions. Theodore Azllon and Michael D.

Roberts have proposed a theory for "eliminating discipline

problems by strengthening academic performance" (2, p. 70).

The experiments conducted fifteen-minute performance

sessions in a fifth-grade reading class. During class,

written academic performance and disruptive behavior were

recorded. They found that the five boys' average level of

disruptive was 34 per cent, and their reading performance

was below 50 per cent. As systematic token reinforcement

was applied to reading performance only, the rate of dis-

ruptive dropped sharply as reading performance increased.

"When the reinforcement procedure was withdrawn, disruption

again rose, and reading performance declined. The rein-



17

statement of reinforcement doubled reading performance and

eliminated disruption" (2, p. 71).

This study lends support to the statement, good students

are more likely to behave well in class. If such a statement

is true, then grades and other measures of academic success

might serve as indicators of good, non-disruptive behavior.

Some research, most notably Wechsler 1958 (7, p. 433),

lends support to the theory that individuals diagnosed as

sociopathic or delinquent typically earn low-verbal scores on

the Wechsler series. "The most outstanding single feature of

the sociopath's test profile is his systematic high score on

the performance as compared to verbal part of the scale.

Occasional exceptions occur but these generally reflect some

special ability or disability" (7, p. 434). If Wechsler's

assumptions are correct, they lend support to the practice of

using the Wechsler Scales as indicators of non-adjustment.

The presumption is being made that good verbal skills are

prerequisites for achieving academic success and that socio-

pathic behavior results in poor verbal skills.

"During preschool and early elementary-school years,

girls surpass boys in most aspects of verbal behavior" (7,

p. 390). It seems that males have a great deal of difficulty

mastering verbal skills. It may be that males are incapable

of learning verbal skills in the present scholastic environ-

ment. Perhaps normal male behavior is so inappropriate for
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today's classroom that teachers spend more time disciplining

males than teaching them verbal skills. Biber, Miller, and

Dyer (7, p. 391) reported that males received less instruc-

tional contact than females. Boys appeared to receive more

negative comments and criticisms than girls did in five

separate studies surveyed by Vroegh (7, p. 392). In one

study of sixth-graders, 80 per cent of teachers prohibitions

were directed at boys (7, p. 392). Serbin, O'Leary, Kent

and Tonick found that preschool teachers were more likely to

respond to boys' than to girls' disruptive behavior (7, p. 392).

Mulawka (7, p. 392) found that teachers were more likely to

use negative reinforcement with boys than with girls. It

may be that males are being driven from the classroom due

to their overt behavior and lack of adequate verbal skills.

Perhaps a change is needed in the school system itself to

keep males from dropping out.

Accusing teachers of differential treatment of male

students is not likely to solve the problems of male students.

Persuading teachers to treat all students alike is not the

solution either. It may be that teachers simply treat all

students the same or, to be more specific, teachers may apply

the same set of rules, values and standards to both males and

females. The fault would appear to be that teachers do not

treat students differently. Male and female students may be

different enough to require differential treatment. Thus, a



19

role theorist might define inappropriate teacher behavior to

be "when teachers impose opposite sex role behavior upon stu-

dents." Perhaps the answer to this question lies in training

males to notice sex role discrimination in their teachers and

construct programs to stop or counteract such behavior. If

we accept Sexton's findings, it appears that female students

need not be concerned with the effects of discriminations

caused by non-differential treatment since educational insti-

tutions are constructed to suit female personalities.

Sexton is not alone in her criticism of the feminized

classroom. Hall and Ayres (10, p. 392), around the turn of

the century, suggested that feminization of the classroom is

the reason for academic problems among boys. Broverman,

Klaiber, Koloyashi and Vogel (10, p. 392) concluded from

their studies that mere physiological differences between the

sexes could not account for their differences in academic

attainment. It appears that males learn behaviors, perhaps

sex roles, that make academic achievement difficult for them.

A common reason given for why males do poorly in school con-

cerns the sex of their teachers.

Lavin (10, p. 392) speculates that female teacher's defi-

nition of students roles include more characteristics generally

attributed to girls than to boys. He believes that female

teachers ask questions that favor girls ways of thinking and

that girls' verbal facilities enable them to make better use
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of the learning materials provided. Perhaps this problem

can be attacked by reducing the number of 
female teachers.

Yet, Sexton is not quite satisfied with 
this answer since

she thinks that most males that are attracted to teaching

are highly feminized.

Baldauf, Grambs and Woetjen (10, p. 393) all support

the need for more male teachers. They think that male

teachers: (1) serve as a model and help clarify the male

sex role, (2) would stimulate intellectual and academic

interests in girls that they might not be exposed to other-

wise, and (3) present a different type of nurture to students

than female teachers do. Some research supports the notion

that the schools are biased, meaning they are set 
up to favor

girls. But what of the teachers? Would adding more male

teachers compensate for the school's feminizing qualities?

Davidson and Lang, Lippitt and Gold, McNeil, Meyer and

Thompson, Spaulding and Torrance (10, p. 393) have all stated

that elementary school children perceived their teachers 
to

be more favorable to girls than to boys. Although teachers

claim to treat all students equally, Jackson and Lahaderne

(10, p. 392) found that eighty per cent of all sixth grade

teachers' prohibitions were directed toward boys. Low

achieving boys received the most criticism of all. It

appears from these studies and others that schools 
do favor

girls.
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Ryans (10, p. 393) found female and male teachers to be

similar but not in all respects. He did find women to be

more adept at employing community resources to enrich the

curriculum. He also found that male teachers excelled in

directing and supporting physical activity and play. Men

also appeared to be more democratic in settling disputes.

Lee and Wolinsky (10, p. 393) found that male students saw

themselves as evaluated more highly by male teachers. They

also found that in leadership assignments, all teachers

seemed to favor same sex students. Their most relevant

finding was that male teachers seem to encourage classroom

procedures that favor males. Lahaderne and Cohen (10, p. 393)

found male teachers to be less restrictive, create more

flexible environments, to be fairer in judging boys and to

bring more success to boys. The case for male teachers is

not without its adversaries.

A number of teacher sex studies have been conducted

using pre-test, post-test designs. In the majority of cases,

male teachers and female teachers have not significantly

differed in their ability to raise male students' academic

grades (10, p. 394). But, grades may not be the issue.

Jencks, in his book Inequality, has pointed out quite con-

vincingly that competence depends on a variety of factors

besides mere cognitive skills as taught by schools. He also

criticizes the accuracy of standardized tests in measuring
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cognitive skills, Yet, even if we accept the accuracy of the

pre-test post-test studies of male-female teacher effective-

ness, we haven't answered basic questions; Do male teachers

prove to be of value to male students? Would or could male

teachers lessen the feminizing influence of the schools and

help more males stay in school? Too often schools are ex-

cused of any responsibility to students short of improving

cognitive skills. The schools typically place the burdens

of teaching responsibility, discipline and other social

skills on the family. This is an unrealistic approach.

Children spend the greatest part of their waking hours in

school rooms. It is there that they learn to be a part of

the system, or are driven from it. Socialization of stu-

dents is the purpose and responsibility of the school system.

Yet, even if the schools accept their responsibilities, and

many have, it becomes easier to blame the student for not

fitting than it is to blame the schools for not fitting the

students. Rehabilitation programs use this logic when they

are not successful at changing a man's behavior. They simply

say, "He can't be changed." This eases the embarrassment of

the agency but condemns the man in question. The large out-

bursts of civil disobedience during the 1960's bring to light

the importance of solving such problems in America. Large

numbers of students are still dissatisfied with the educa-

tional process as well as with American society in general.
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Crime rates continue to climb. The average criminal is

a male between the ages of twenty-five and thirty. In almost

all cases, the system where he failed first was the school

system. Keeping males in school may be one way to cut crime

rates and insure peace in the society at large. Thus, if

male teachers can accomplish little more than keeping male

students in school long enough to convince them to work within

the system, a significant advancement may be made.

In conclusion, it appears that some research supports the

notion that teachers do not differentially treat male and fe-

male students. It also appears though, that treating male and

female students the same, may amount to discrimination against

male students since male students require differential treat-

ment.

Male and female teachers alike cannot be accused of

varying their treatment of male and female students according

to reported studies. Furthermore, no significant difference

in male students academic achievement has been uncovered when

the results of female taught classes were compared with test

scores from male taught classes. It appears then, that using

male teachers to teach males cannot be expected to improve

male student test scores. Students report though, that male

teachers are more flexible and democratic, qualities that

both female and male students find attractive.

Male teachers may offer male students inspiration or

motivational encouragements that are not reflected in test
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scores and grades. The use of more male teachers may make

school a more desirable place to be for male students. The

male teacher may perform an important role in the socialization

of male students. It is non-coincidental that poor academic

success is highly correlated with criminal involvement (7,

p. 392).

Perhaps masculinizing the schools will not raise the

academic averages of male students but grades are often a

poor judge of competence and an increasingly poor measure of

future economic success. Thus, the very purpose of formal

academic education is in question.

California Psychological Inventory

Sexton's study used the Feminity Scale (Fe Scale) from

the California Psychological Inventory. Since this study

will also use the Feminity Scale it is appropriate to mention

a couple of opinions regarding its use and effectiveness.

Gough sets out "to develop an instrument that is brief,

easy to administer, relatively subtle and unthreatening in

content, and which will, at the same time, differentiate men

from women and sexual deviates from normals" (8, p. 91).

Gradually the scale was expanded so that "the purpose of the

Fe Scale was not merely to distinguish between men and women

but to define a psychological continuum which may probably

be conceptualized as masculine versus feminine" (8, p. 91).
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The test has shown significant mean differences between

the sexes through normative testing, item analysis, and cross

validation studies. It was tested on homosexuals in prison

and found to be a statistically valid detection device for

determining homosexual tendencies.

Gough used a population of well over 8,000 subjects to

establish his normative scores.

He reported an overall comparison of 5,647 women, 6,419
men based on the normative data. The mean difference
of seven raw score points was twice the standard devia-
tion (Rp. Bis = .71) (CPI, 92). Similar results have
been reported for college samples by Bielaushar,
Miraniha, and Lansky (1968), Gough (1966), McCarty,
Anthony, and Domino (1970), Nichols (1952), and on
high school students by Leton and Walter (1962).
Webster (1953) even managed to differentiate males
from females significantly using only ten of the
thirty-eight items" (8, p. 92).

Studies done in other countries--France, Italy, Turkey,

and Venezuela--produced significant mean differences between

male scores and female scores. Studies by Nichols, Martin,

and La Grone, have reported significant correlations with

the top masculinity and femininity scales. Studies have

also "demonstrated the Fe Scale can reflect differences in

femininity with all-male and all-female samples" (8, p. 92).

In summary, "there is considerable evidence to support

the notion that the Fe Scale reflects psychological femininity

and not simply physical sex differences" (8, p. 94).

The following critique appears in the book Measuring

Human Behavior, 1973. "The norms are based on over 6,000
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males and 7,000 females. The samples include a wide range

of ages, socioeconomic groups, and geographical areas (6,

p. 39).

Buros (1959-1965), Kelly, Thorndike and Cronback, all

give excellent reviews to the test. But the same men put

forth the following criticisms:

1. The CPI uses only extreme groups, i.e., top

and bottom in standardizing its ability to

predict between groups.

2. The authors of the CPI ignore empirical
intercorrelations among scales in favor
of logical scale relations.

3. The authors of the CPI fail to discuss the

high correlations of some of the scales with

other standard inventories such as the
Beinreuter (6, p. 39).

These authors also criticize "only presenting test-

retest reliabilities, but these are sufficiently high for

both group and individual use" (6, p. 41). Additionally,

there has been much written about the CPI concerning

validity;

there is an impressive array of studies concerning

validity of the data. In short, the Fe Scale has

a relatively solid research base. One last

criticism remains; some feel that many of the

personality constructs are dated. The femininity

scale is a striking case in point; its male

chauvinism would be insulting to most women (and

many men) today (6, pp. 40-41).

For the purpose of the present study a close look at the

CPI Fe Scale as it has been applied to the study of deviance

seems appropriate. Low Fe Scale scores were shown to be
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indicators of delinquency by Keiichi and De Vos (5, p. 46) in

a 1967 study conducted on Japanese youth. Nondelinquents in

that study had raw scores of 19.29 while delinquents had raw

scores of 16.00 (5, p. 49). A t-test showed the difference

in these two scores to be significant at the .01 level.

Keiichi and De Vos compared raw scores on the Fe Scale

for theft offenders and violent offenders. "Theft offenders

had an average raw score of 17.16 while violent offenders had

an average raw score of 14.57. These differences were com-

puted to be significant at the .01" (5, p. 44). These

findings lend weight to the use of the Fe Scale, not only for

determining delinquent tendencies, but also suggest its use

as an indicator of the type crime a delinquent is likely to

commit.

The California Youth Authority and Department of Correc-

tions Pilot Intensive Counseling Organization Project, found

that "the CPI differentiated among 406 parolees classified

according to early violation, late violation, and no viola-

tion within a twelve-month period" (3, p. 210).

Although the CPI has been successful in predicting

parole violation in studies such as the California project,

the Fe Scale itself has not been a very effective tool for

this purpose. In 1957, Gough could find "no significant

difference between Fe Scale scores for violators and non-

violators" (4, p. 216). Such failure seems to be the result

of such high average masculinity scores for all defendants
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that differences in their scores were too slight to be used

as accurate predictors.

The possibility exists that a sample is either unusually

feminine or unusually masculine. Gough presents the

following group scores for comparison.

The Fe Scale was administered to 3,572 male high school

students and a mean score of 15.36 was obtained with a

standard deviation of 3.55 (1, p. 24). Gough tested ninety-

one high school disciplinary problems and found their raw

score to be 13.7, with an I.Q. of 3.3. He also evaluated 142

young delinquents and found a raw score of 16.5, with an I.Q.

of 3.7. The young delinquents' average scores were almost

identical to those of a sample of 194 prison inmates (1, p. 24).
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TABLE I

AVERAGE CPI Fe SCALE SCORES FOR SIXTEEN

OCCUPATIONAL GROUPS

Group

Salesmen

Physicians

Business Executives

Correctional Officers

City School Superintendents

Machine Operators

Psych. Patients

H.S. Discipline Cases

Young Delinquents

Prison Inmates

Dentists

Architects

Research Scientists

Psych. Grad. Students

High School Students

College Students

Social Work Grad. Students

Number Raw Score*

85

312

107

192

144

105

26

91

145

194

59

124

45

117

3,572

1,133

187

16.3

17.7

16.2

16.3

16.6

16.7

18.7

13.7

16.5

16.4

17.2

18.5

17.3

16.9

15.4

16.7

17.1

Standard
Deviation

3.1

3.2

3.5

6.0

3.6

3.1

3.8

3.3

3.7

3.7

3.6

3.2

2.6

2.9

3.6

3.7

3.3

*Source: H. G. Gough, California Psychological Inventory,

Manual, Palo Pinto, California, Consulting Psychologist Press,

Inc., 1957.

-
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The Wechsler Scales

Gainesville State School's records failed to 
show if

students had been administered the Wechsler Adult 
Intelli-

gence Scale (WAIS) or the Wechsler Intelligence 
Scale for

Children (WISC). These intelligence quotient tests were

administered during the institution's intake program. 
It

was suspected that the WISC was the test most frequently

used to measure I.Q. at Gainesville State School, and this

fact was confirmed in a conversation with the school psycho-

metrist. This seems a logical choice considering the mean

age of the sample population was 15.2 years of age. The

following discussion will attempt to briefly describe both

the WISC AND WAIS.

The WISC.--The WISC is designed to be used with children

between the ages of five and fifteen years and eleven 
months.

It has "grown logically out of the Wechsler-Bellevue Intelli-

gence Scales (12, p.1) . It is expected the WISC "will be

preferred in testing adolescents up through the age of

fifteen years" (12, p. 1). The WISC "has been standardized

with exceptional care over a five-year period. Over 2,200

cases were used to standardize the WISC for the eleven age

groupings" (12, p. 7). One interesting point is that "only

white children were examined" (12, p. 7). The primary ad-

vantage to this scale is its ability to measure chronological

I.Q.
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The WISC compares favorably with other intelligence

scales in the quality of its test-construction procedures.

It sets a high standard of test construction when one 
con-

siders the size and representativeness of its normative

sample. However, according to Anastasi (1), the dearth of

validity data remains the test's principal weakness.

Anastasi further criticizes the author of the scale for

preparing a scale that is simply a downward 
extension of

the adult scale rather than being a unique instrument.

The WAIS.--The WAIS is designed to be used with re-

spondents between the ages of sixteen and 
over. "The extension

of the Wechsler-Bellevue Scales and the standardization 
of the

modified instrument are represented by the new Wechsler 
Adult

Intelligence Scale (WAIS) (11, p. 2). Standardization of the

WAIS involved over 1,700 cases. "Twenty-four testing centers,

employing seventy-seven examiners, were set up in 
committees

throughout different regions" (11, p. 10).

The WAIS, Anastasi feels, is unquestionably an improve-

ment over its predecessor, the Wechsler-Bellevue (11). She

admires the representativeness of the nationwide normative

sample upon which the WAIS was standardized. "The avail-

ability of well-established norms for adults of different

ages represents a special contribution of the WAIS" (1,

p. 282). Since the educational and cultural level of the
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population continually improves, such normative standards

need constant checking.

Anastasi calls for more empirical data concerning the

WAIS, by its authors, to replace the validity data gathered

incidentally by investigators not directly concerned with

the development or distribution of this scale. Another

recommendation suggested by Anastasi is the use of full-scale

I.Q. scores since she has little faith in I.Q. scores based

on verbal or performance totals independent of one another.

"Abbreviated scales should be used sparingly because they

sacrifice much of the qualitative information that an indi-

vidual clinical instrument should provide" (1, p. 282).

Summary

Sexton's study of ninth-grade students shows evidence

to substantiate the claim that masculinity is detrimental

to academic achievement. Wechsler has used academic achieve-

ment measures as indicators of adjustment. The present study

used masculinity measures similar to those used by Sexton and

achievement measures similar to those used by Wechsler. The

purpose of the present study is to support the position that

highly masculine individuals are poorly adjusted. It is also

assumed that one indicator of non-adjustment is poor academic

achievement.

An attempt has been made to determine who is to blame

for the poor adjustment of masculine individuals. Perhaps
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teachers treat masculine students differently or perhaps

they should? It may be that the schools need entirely new

teaching procedures to replace the feminized classrooms of

today.
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CHAPTER III

METHODOLOGY

Introduction

This chapter begins with a description of the Gainesville

State School. The sample chosen for study is described

followed by an account of how the pertinent data were gathered.

This section is followed by a full explanation of the statis-

tical procedures applied to the data.

The Population

Gainesville State School is a part of the Texas Youth

Council system of correction. The Texas Youth Council deals

primarily with delinquent youths in the state of Texas. The

Gainesville State School serves as a last resort for the

courts in their dealings with youthful offenders. The school

was originally a residential treatment center and school for

the rehabilitation of an all-female population but the school

is now coeducational.

Gainesville State School has only recently been restruc-

tured to accommodate a male population. No Gainesville State

School directory is available at this time so an accurate

and official description of the institution and its functions

must be omitted.

35
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The school is located only forty miles from North Texas

State University and is staffed by competent cooperative

professionals. The school has an approximate population of

200 males and 50 females.

Gainesville State School gives one the impression of

being a very orderly and progressive institution. The

surrounding community of Gainesville and, in particular,

North Texas State University at Denton, Texas, provide a

wide range of supportive agencies and volunteer help. The

offenses of the residents vary but most have committed

crimes against property and more specifically, auto theft.

The residents live in twelve separate cottages, each housing

twenty people. Residents are on a point system and can earn

trips home and various privileges for good behavior.

Gainesville State School was chosen for this study

because its population had an average age of fifteen years.

This was the age of the population used in Sexton's study (2,

p. 43).

The Sample

The original sample consisted of seventy males. Of the

seventy students selected for study, two had been furloughed,

three had been released, and one had escaped. Two other

residents had to be rejected because they had only been at

the institution for a few days and had not been evaluated

as yet by the staff. Therefore, the total sample numbered
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sixty-two. These inmates were evaluated according to five

different indicators of adjustment as well as administered

the CPI in order to get a masculinity score for each respon-

dent. The indicators of adjustment were: I.Q. scores,

privilege ratings, rehabilitative ratings, institutional

adjustment ratings, and school point systems. The sample

was drawn in the following manner.

One number was drawn from a box containing the numbers

one through twelve. Since Gainesville State School consists

of twelve dormitories, the number chosen from the box was

used to determine the dormitory the first name used in the

sample was drawn from. Each dormitory contains twenty

residents, so a number was drawn next from a box containing

number from one to twenty. The number chosen determined the

place on the resident list of the chosen dormitory, the

first name was picked. Once the first name of the sample was

obtained in the prescribed manner the process was continued

until seventy names had been chosen. The original list was

reduced to sixty-two residents due to release, escape, or

inavailability of institutional evaluative material.

Collecting the Data

Testing

The respondents were not informed that they were being

evaluated. They were told that their opinion was sought to

determine their likes and dislikes. The respondents were
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led to believe that the test was an opportunity for them,

through the expression of their opinions, to have input into

the determination of future institutional policy. The

residents, for the most part, seemed to accept this explana-

tion. This ploy was suggested by the institution staff. They

felt such a deception was necessary to gain full cooperation

of the residents.

The CPI was read aloud by the researcher to seven sepa-

rate groups. It was hoped that by reading the test to the

students, control could be maintained for the differences in

reading skills among the residents. If a student had a

question concerning a specific word or meaning, the question

was explained and simplified until the student indicated that

he understood its meaning. The tests were administered in

small groups in order to minimize distractions. The students

were, for the most part, attentive, although one brief inci-

dent of fisticuffs was observed.

Time and order of testing were recorded on each respond-

ants answer sheet to provide a test of randomness. Demographic

data included age, race, sex, and time served. Subjects'

names were later discarded to guard against disclosure of

classified information.

School Records

Following the administration of the CPI Fe Scale, school

records were examined and Wechsler 1.2. scores were recorded



39

for each subject. The school's point system check list was

also consulted and scores ranging from one to three were

recorded for each subject. The best behaved students re-

ceived the highest numerical rating, a three.

Three six-point rating scales dealing with adjustment

were left with the staff of the counseling center at Gaines-

ville State School. These scales were filled out by

houseparents, caseworkers, and unit supervisors and returned

by mail.

Houseparents rated students with regard to the number

of privileges they deserved. Caseworkers rated students with

regard to their degree of rehabilitation and unit supervisors

rated students with regard to institutional adjustment. All

of the six-point rating scales were answered and returned so

that no reduction of sample size was necessitated.

Collating the Data

All respondents were ranked from high to low with regard

to their masculinity scales ratings. The masculinity ratings,

derived from the CPI Fe Scale were recorded on computer cards.

All other variables--time tested, age, race, time served,

adjustment, rehabilitation, privilege, points, and I.Q.--were

associated with the masculinity scores in order to test the

null hypotheses. Spearman's rank order correlation coeffi-

cient was chosen as the measure of association for these

computations. All variables were also associated with all
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other variables using Spearman's rho (rank order correlation

coefficient). Mean, median, and model scores were recorded

for all variables. A frequency distribution was constructed

and distributions were collapsed where it was deemed appro-

priate. Once the data were collapsed into fewer categories,

all variables were once again associated with all other

variables using Spearman's rho and also gamma.

The procedure for collapsing the data differed for each

variable. A complete explanation of the collapsing procedure

for the major research variables--masculinity, I.Q. scores,

and the six point scales for adjustment, rehabilitation, and

privileges--follows.

Age.--The sample population contained only two subjects

thirteen years of age. All other categories from fourteen-

to seventeen-year-olds contained at least nine subjects.

Since thirteen-year-olds are an extreme oddity at the insti-

tution, the first two catefories of age, (thirteen-year-olds

and fourteen-year-olds) were collapsed to form one category

(see Appendix E).

Race.--The Mexican-American percentage of the sample

population was combined with the white population. This left

two groups, blacks and non-blacks. These headings

appeared appropriate considering the predominantly black

sample (see Appendix E) .
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Adjustment, Rehabilitation, Privileges . --The original

six-point scales were broken down into three-point scales.

Those cases receiving a score of one or two were grouped.

Those cases that received a score of three and four were

grouped and the cases that received a score of five or six

were grouped. The following discussion of the six-point

scales should serve to clarify this procedure (also see

Appendix E).

1. Adjustment. The cases receiving ratings as being

highly adjusted, and above average adjuster, were grouped.

The cases receiving ratings as above average non-adjuster and

impossible to adjust were grouped.

The original six-point scale and the collapsed version

of the six-point scale are as follows:

A. Original Six-Point Scale

Adjustment: (AS)

1. Highly adjusted

2. Above average adjustment

3 . Average adjustment

4. Average non-adjuster

5. Less than average non-adjuster

6. Impossible to adjust

B. Collapsed Scale (AS)

1. Highly adjusted

2. Average adjustment

3. Poorly adjusted
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2. Rehabilitation. The cases receiving ratings:

definitely will succeed, and above average chance to succeed,

were grouped. The cases receiving ratings above average

chance to not succeed and will not succeed were grouped.

The original six-point "rehabilitation" scale and its

collapsed version are as follows:

A. Original Six-Point Scale

Rehabilitation (likelihood to go straight upon
release) (RS)

1. Definitely will succeed

2. Above average chance

3. Average chance

4. Average chance to not succeed

5. Above average chance to not succeed

6. Will not succeed

B. Collapsed Scale

1. Definitely will succeed

2. Average chance

3. Will not succeed

3. Privileges. The cases receiving ratings: highly

deserves privileges, and above average deserver of privileges

were grouped. The cases receiving ratings, does not deserve

most privileges and does not deserve privileges were grouped.

The majority of all scores for the three six-point scales were

subsumed by the middle ratings.
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The original six-point "privileges" scale and its

collapsed version are as follows:

A. Original Six-Point Scale

Privileges

1. Highly deserves privileges

2. Above average deserver of privileges

3. Average deserver of privileges

4. Does not deserve some privileges

5. Does not deserve most privileges

6. Does not deserve privileges

B. Collapsed Scale

1. Highly deserves privileges

2. Average deserver of privileges

3. Does not deserve privileges

Wechsler I.2. Scores.--The Wechsler I.Q. Scale scores

for the sample were divided into three categories with

approximately fifteen cases falling into each category. The

original I.Q. scores ranged from a low score of fifty-four

to a high score of 116. The collapsed version of the I.Q.

distribution was as follows:

1. High I.Q. (scores ranging from 96 to 116)

2. Average I.Q. (scores ranging from 75 to 95)

3. Low I.Q. (scores ranging from 54 to 74)

Masculinity.--The ten sample subjects with the highest

masculinity rating were grouped, as were the ten sample
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subjects with the lowest masculinity rating. This grouping

was done in order to test the research hypothesis that "the

most masculine inmates are the least adjusted."

The original masculinity scores ranged from a low score

of one to a high score of twenty-two. The collapsed version

of the frequency distribution was as follows:

1. High masculinity (scores ranging from 1 to 12)

2. Average masculinity (scores ranging from 13 to 15)

3. Low masculinity (scores ranging from 16 to 22)

It should perhaps be reiterated at this point that the

average score for the. collapsed masculinity scale is con-

sistent with average CPI Fe Scale scores for high-school age

males.

Time Served.--The longest period of time that a student

had served at the institution was sixteen months. The

shortest period of time served was one month. Most of the

students had served at least three months of their sentence.

Since it is doubtful that any appreciable change in

masculinity could occur in a short period of time, the six

newly constructed categories covered periods of three months.

Once all the data had been grouped according to the

collapsing procedures devised for each variable, the result-

ing data were placed on computer cards. All variables were
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then correlated with all other variables using Spearman's
"rho" and, Goodman and Krushal's coefficient "gamma."

Analysis of the Data

Goodman and Krushal's coefficient "gamma" is one of

the most widely used measures of association (1, p. 79).

Spearman's "rho" is also widely used to determine the degree

of association between two ordinal scales (1, p. 87). The

two measures of association (rho and gamma) were used be-

cause of their high degree of accuracy as well as for their

appropriateness as measures of association for dealing with

continuous data grouped into categories.

To determine the randomness of the sample drawn from

Gainesville State School, the "one-sample runs test" was

used. "In recent years, several techniques have been de-

veloped to enable testing of the hypotheses that a sample

is random" (3, p. 52). "These techniques are based on the

order or sequence in which the individual scores or observa-

tions originally were obtained" (3, p. 52). A list of names,

and the order in which they were drawn from the population

universe, was compiled in order to compute a test of random-

ness. The "one-sample runs test" was computed from the list

of random names.

Summary

The Gainesville State School in Texas, for delinquent

youth, has recently been converted from an all female school



to coeducational. The residents at the school are sent there
as a last resort. The average age of these hard-core delin-
quents is fifteen years of age. This average coincides with

the average age of the youth used in a study by Sexton (2,

p. 43).

Sixty-two inmates were given the California Psvchological

Inventory Fe Scale. The respondents were not aware of the
purpose of the testing.

Demographic data including age, race, and etc., were
also recorded when the CPI was administered. School records
were examined to obtain Wechsler I.Q. scores for each respon-

dent. Ratings from houseparents, caseworkers, and unit
supervisors for each respondent regarding the respondent's

adjustment, rehabilitation, and number of privileges deserved

were also obtained.

Spearman's rho was used to associate the scores of all
variables with all other variables. Frequency distributions

were constructed and the data were collapsed where it was
deemed appropriate. The collapsing procedure varied for each

variable.

Once all the data had been grouped according to the
collapsing procedures, a second Spearman rho and a gamma
were used to associate all variables with all other variables.

The use of Spearman's rho and gamma for treating data
such as this has been advocated by Freeman (1, p. 87).
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A "one-sample runs test" was used in an effort to determine

the randomness of the sample drawn from Gainesville State

School.
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CHAPTER IV

THE FINDINGS

Introduction

In this chapter the Gainesville State School sample

will be described in detail with an emphasis on masculinity

and adjustment. The sample's similarity to standardized

norms of masculinity and adjustment will also be considered.

In order to determine the effects of masculinity on

adjustment, masculinity scores were associated with five

measures of adjustment; (a) a six-point adjustment scale,

(b) a six-point rehabilitation scale, (c) a six-point privi-

lege scale, (d) Wechsler I.Q. Scales, and (e) Gainesville

State School point system.

The final section of this chapter deals with a discus-

sion of the findings.

Descriptive Analysis

The following descriptions are presented in an effort

to provide the reader with a clearer view of the Gainesville

State School sample. The basic characteristics of the sample,

described in the following discussion include: age, time

served, I.Q. scores, Fe Scale, rehabilitation scale, and

privileges scale.

49
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The sample consisted of sixty-two males, ethnically

distributed as follows: 34 blacks, or 54 per cent; 21 whites,

or 34 per cent; and 7 Mexican-Americans, or 12 per cent.

The age span was not large for the Gainesville State

School sample. The mean age was 15.290, the median age was

16.00 and the mode was also 16.00 years. The oldest subject

was 17 years of age and the youngest was 13 years of age (see

Table II).

TABLE II

GAINESVILLE STATE SCHOOLS SAMPLE'S MEAN,
MEDIAN, MODE, AND RANGE OF

AGES IN YEARS

Mean Age .-..........-.-.-.-. .. 15.29 years*

Median Age ........-.-... .... 16.00 years

Modal Age .-........-.-..-.-.... 16.00 years

Range . . . . . . . ......... ... . 13 to 17 years

*Standard Deviation .953

The Gainesville State School does not keep students

much longer than one year in most cases. The school appeared

to be treatment-oriented.

The mean time served was 5.7 months, the median was 5.5

months, and the mode was 5.8 months. The longest time served

was sixteen months, and the shortest time served was one

month (see Table III).

The following discussion will examine, descriptively,

the six research variables--Fe Scale scores, I.Q. scores,
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school point system, adjustment, privileges, and rehabili-

tation. It is hoped that such a descriptive analysis as

this will reveal any unusual distribution of the scores.

TABLE III

GAINESVILLE STATE SCHOOLS SAMPLE'S MEAN,
MEDIAN, MODE, AND RANGE OF
TIME SERVED, IN MONTHS

Mean Time .-.........-.-... ... 5.7 months*

Median Time................ . 5.5 months

Modal Time. ..........-.--.. -.... 5.8 months

Range.-............ ..... .. 1 to 16 months

*Standard Deviation 8.85.

The mean Fe Scale score was 15.00, the median score was

14.00 and the mode was 14.00. The highest Fe Scale score was

21 and the lowest score was 5 (see Table IV).

TABLE IV

GAINESVILLE STATE SCHOOLS SAMPLE'S MEAN,
MEDIAN, MODE,, AND RANGE OF

CPI Fe SCALE SCORES

Mean Masculinity........... .. 15.00*

Median Masculinity..... . . . . . . . 14.00

Mode Masculinity...... . . . . . . . 14.00

Range Masculinity.............. 5 to 21

*Standard Deviation 5.5.
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The average score on the Wechsler Intelligence Scales

is between 90 and 109. The Gainesville sample falls into

the dull normal range from 80 to 89. A score of 69 and below

is in the mental defective category. The Gainesville popula-

tion yielded the following results with regard to Wechsler

I.Q. scores.

The mean 1.2. score was 81.9, the median I.Q. was 81.5.

There was no distinctive mode. The highest I.Q. score was

116 and the lowest recorded score was 55 (see Table V).

TABLE V

'GAINESVILLE STATE SCHOOLS SAMPLE'S MEAN,
MEDIAN, MODE, AND RANGE OF

WECHSLER I.Q. SCORES

Mean I.Q..-............ ... 81.9*

Median I.Q. .-............-... 81.5

Mode I.Q..-........-.-..-. .... trimodal

Range .-.........-.. .... . .. 55 to 116

*Standard Deviation 14.539.

The Gainesville State School has a three-point adjust-

ment rating system. This point system provides students with

the opportunity to earn points for excelling at various daily

activities. Students start out on level one and try to earn

enough points to reach the top level, level three. The

following figures demonstrate the overall population's

general adjustment with reference to the school point system:
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The mean school point system score was 1.677. The

median score was 1 and the mode was 1. Of the sample, 58.06

per cent had a one-point rating. Eight per cent had a three-

point rating and 33-94 per cent had a two-point rating (see

Table VI). Point ratings reflect group membership at the

three levels.

TABLE VI

GAINESVILLE STATE SCHOOLS SAMPLE'S MEAN, MEDIAN
AND MODE SCHOOL POINT SYSTEM SCORES AS WELL

AS THE PERCENTAGES OF LEVELS, ONE, TWO,
AND THREE RATINGS FOR THE GAINESVILLE

STATE SCHOOL SAMPLE

A. Mean Point Score.............1.677

Median Point Score.......-.-. 1.00

Mode Point Score......... . 1.00

B. Level One Ratings..... . . . . . 58.06%

Level Two Ratings..... . . . . . 33.94%

Level Three Ratings........ . 8.00%

The scores for the Gainesville State School population

on the rehabilitation scale, privileges scale, and adjustment

scale were normally distributed. This fact is demonstrated

in the following discussion.

Unit supervisors rated each respondent, according to his

adjustment, on a six-point scale. This six-point scale was

collapsed according to the procedures described in Chapter III.

The collapsing procedure resulted in three categories; above

average, average, and below average.
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Seventy-one per cent of the sample fell in the average

range of the adjustment scale. Of the respondents, 18.8 per

cent were rated as not at least average adjusted and 10.2 per

cent of the sample were rated above average adjusted (see

Table VII).

TABLE VII

PERCENTAGES OF ABOVE AVERAGE, AVERAGE, AND BELOW
AVERAGE ADJUSTMENT SCORES FOR THE

GAINESVILLE STATE SCHOOL SAMPLE,
USING COLLAPSED CATEGORIES

Above Average Adjusted...-.-......... 10.2%

Average Adjusted.....-.-.....-........ 71.0%

Below Average Adjusted.-.-............'. 18.8%

The school's caseworkers rated each respondent, with

regard to his rehabilitation, on a six-point scale. This

six-point scale was once again collapsed to form three

categories; above average, average, and below average.

Of the sample, 53.2 per cent fell in the average range

on the rehabilitation scale. The rating given 22.8 per cent

was being unrehabilitated and 24 per cent were rated as being

above average rehabilitated (see Table VIII).
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TABLE VIII

PERCENTAGES OF ABOVE AVERAGE, AVERAGE, AND
BELOW AVERAGE REHABILITATION SCORES
FOR THE GAINESVILLE STATE SCHOOL

SAMPLE

Above Average Rehabilitated.. . .... 24.0%

Average Rehabilitated.-......... . 53.2%

Below Average Rehabilitated.-. . . . . . 22.8%

Respondents privilege ratings were determined by house-

parents. The six-point privileges scale was also collapsed

according to the procedures described in Chapter III. These

collapsing procedures resulted in three categories; above

average, average, and below average.

Of the sample, 51.6 per cent fell in the average range

on the privileges scale. The rating below average deserver

of privileges was given to 20.9 per cent and 27.5 per cent

were rated as being above average deservers of privileges

(see Table IX).

TABLE IX

PERCENTAGES OF ABOVE AVERAGE, AVERAGE, AND
BELOW AVERAGE PRIVILEGE SCORES

FOR THE GAINESVILLE STATE
SCHOOL SAMPLE

Above Average Deserver of Privileges.-......... . 27.5%

Average Deserver of Privileges ..-....... .............51.6%

Below Average Deserver of Privileges .-.-..... . .... 20.9%
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Statistical Analysis

This study was designed to test the effects of mascu-

linity on adjustment. It is felt that high masculinity has

a detrimental effect on adjustment. In order to test this

hypothesis the following research hypotheses were constructed.

1. The most masculine students will be the least

adjusted.

2. The most masculine students will be the least

rehabilitated.

3. The most masculine students will be the least

likely to receive privileges.

4. The most masculine students will have the lowest

I.Q. scores.

5. The most masculine students will have the lowest

ratings on the school point system.

The following discussion will deal with the data collected

as a result of testing the research hypotheses.

The first research hypothesis deals with the proposition

that the most masculine students at Gainesville State School

will be the least adjusted. The results of the attempted

association between masculinity and adjustment can be observed

in the following bivariate frequency distribution (see

Table X).
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TABLE X

PERCENTAGE OF RESPONDENTS WITH HIGH, AVERAGE,
AND LOW MASCULINITY SCORES THAT HAVE HIGH,

AVERAGE, AND LOW ADJUSTMENT SCORES

Adjustment
Masculinity

High Average Low

High 1.6 12.9 3.2

Average 5.4 39.3 12.4

Low 3.2 18.8 3.2

The gamma score for Table X is .04 and the Spearman's rho

score is .036. These associations are very weak ones indeed.

Only 3.2 per cent of the sample are both highly masculine

and poorly adjusted. Due to the weakness of these associa-

tions it would appear that scores on the California Psycho-

locical Inventory Fe Scale are poor indicators of adjustment.

The second research hypothesis concerns itself with the

proposition that the higher one's masculinity score, the

higher will be one's rehabilitation scores. The results of

this attempted association appear in the following bivariate

frequency distribution (see Table XI) .
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TABLE XI

PERCENTAGE OF RESPONDENTS WITH HIGH, AVERAGE,
AND LOW MASCULINITY SCORES THAT HAVE HIGH,

AVERAGE, AND LOW REHABILITATION SCORES

Masculinity

High

Average

Low

Rehabilitation

High Average Low

3.2 8.0 6.5

14.6 30.7 12.9

6.5 14.5 3.2

The gamma score for Table XI is -.20 and the Spearman's rho

score is -.17. These findings show that a weak negative

association exists between masculinity and poor rehabili-

tation. Only 6.5 per cent of the sample were both highly

masculine and low achievers on the rehabilitation scale.

The results of the association between masculinity and re-

habilitation fail to show a positive relationship between

masculinity and lack of rehabilitation.

The third research hypothesis tests the proposition that

high masculinity is positively associated with a lack of

privileges. The associations for the Gainesville State School

sample with regard to masculinity and privileges can be

observed in the following bivariate frequency distribution

(see Table XII) .
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TABLE XII

PERCENTAGE OF RESPONDENTS WITH HIGH, AVERAGE,
AND LOW MASCULINITY SCORES THAT HAVE HIGH

AVERAGE, AND LOW PRIVILEGES

Privileges

Masculinity

High Average Low

High 6.5 8.0 3.2

Average 14.6 29.0 14.6

Low 6.5 14.6 3.2

The gamma score for Table XII is .03 and the Spearman's rho

is .03. These results fail to show a positive relationship

between high masculinity and low privileges. The proposition

that the more masculine an inmate is the lower will be his

privileges, is not supported. Only 3.2 per cent of the

Gainesville State School population were both highly mascu-

line and low on the privilege scale.

The fourth research hypothesis attempted to associate

high masculinity with low scores on the Wechsler Intelli-

gence Scales. The associations for the Gainesville State

School sample with regard to masculinity and I.Q. scores

can be observed in the following bivariate frequency distri-

bution (see Table XIII).
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TABLE XIII

PERCENTAGE OF RESPONDENTS WITH HIGH, AVERAGE,
AND LOW MASCULINITY SCORES THAT HAVE HIGH,

AVERAGE, AND LOW WECHSLER I.. SCORES

Wechsler I.. Scores
Masculinity

High Average Low

High 4.8 8.1 4.8

Average 16.2 29.1 13.0

Low 4.8 14.6 4.8

The gamma score for Table XIII is .04 and the Spearman's rho

is .03. These scores fail to demonstrate a positive associ-

ation between high masculinity and low I.Q. scores. Only 4.8

per cent of the Gainesville State School sample were both

highly masculine and poor performers on the Wechsler I.Q.

Scales. It appears that masculinity does not affect I.Q.

scores to a significant degree.

The fifth and final research hypothesis proposes that

masculinity has a detrimental effect on adjustment, as

measured by the Gainesville State School point system. The

association between masculinity and school point system

ratings can be observed in the following bivariate distri-

bution (see Table XIV) .
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TABLE XIV

PERCENTAGE OF RESPONDENTS WITH HIGH, AVERAGE,
AND LOW MASCULINITY SCORES THAT HAVE HIGH,

AVERAGE, AND LOW SCHOOL POINT SYSTEM

School Point System

Masculinity

High Average Low

High 8.1 3.2 6.5

Average 33.9 4.8 19.4

Low 16.1 4.8 3..2

The gamma for Table XIV is -.27, and the Spearman's rho is

-.20. These associations do not support the research hypoth-

esis. They instead demonstrate the existence of a weak

negative relationship between high masculinity and high

scores on the school rating system. It appears from these

associations that masculinity does not affect adjustment, as

measured by the school point system at Gainesville State

School.

The preceding discussion has demonstrated the failure

of this research to support the proposition that high mascu-

linity is positively associated with non-adjustment, lack of

rehabilitation, lack of privileges, low I.Q. scores, and low

school point system ratings.
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When the preceding results were obtained the search

began for variables that may have confounded the results.

In checking for sample bias an interesting point was

noted. The sample contains a disproportionate number of

blacks. In-an effort to see if ethnicity was the critical

factor and had biased the results of this study, the data

was recoded and race was associated with the major variables

(masculinity, adjustment, rehabilitation, privileges, points,

and Wechsler I.Q. scores). The results were provocative.

The Gainesville State School sample was divided into

two groups: blacks were placed in group one and whites and

Mexican-Americans were placed in groups two and three respec-

tively.

A gamma of -.47 and a Spearman's rho of -.34 were ob-

tained when race was correlated with masculinity.

The data showed 85 per cent of the Mexican-Americans in

the above average masculinity categories while only 16 per

cent scored below average on the masculinity scale. No

Mexican-Americans fell within the highly feminine range.

The white population was fairly evenly distributed with only

14.3 per cent scoring highly masculine and only 9 per cent

scoring highly feminine. The remainder of the white popu-

lation, 76.2 per cent, was evenly distributed in the average

categories which contained 47 per cent of all black cases.

The surprising scores were at the extremes in the black
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distribution. Only 14.7 per cent of the blacks scored

highly masculine but 38.2 per cent scored highly feminine.

One might draw two very obvious conclusions from these

findings: one, the CPI Fe Scale is culturally biased, or

two, Mexican-Americans are highly masculine; whites are only

average masculine, and a disproportionate number of blacks

are feminine. Further study is indeed necessary to determine

or dispel the cultural bias of the CPI.

Findings

Further computation using the Gainesville State School

sample showed race to be a continued confounding factor.

The whites and Mexican-Americans were combined to form a

single group and this group was contrasted with the black

group. The following results were obtained: see Table XV.

As one reviews Table XV, it becomes clear that blacks

are generally less adjusted according to this study's defi-

nition of adjustment, than the combined group of whites and

Mexican-Americans.

Since a large portion of the black population, 38 per

cent, scored highly feminine on the CPI Fe Scale and since

blacks appear to be the least adjusted to the institution

it becomes clear why this study's attempted associations

between masculinity and adjustment proved fruitless.
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TABLE XV

PERCENTAGE OF BLACKS AND PERCENTAGE OF A COMBINED
GROUP OF WHITES AND MEXICAN-AMERICANS SCORING

HIGHEST AND LOWEST WITH REGARD TO FIVE
VARIABLES

Variable Blacks White and
Mexican-American

Wechsler I.Q.
Highest 5.9% 42.2%
Lowest 32.4 17.9

Adjustment
Highest 5.9 17.9
Lowest 23.5 10.7

Privileges
Highest 17.6 39.3
Lowest 20.6 21.4

School Point System
Highest 11.8 50.0
Lowest 73.5 39.0

Rehabilitation
Highest 8.8 42.0
Lowest 29.4% 17.0%

Further study should be done to determine the validity

of the CPI Fe Scale when it is administered to black popula-

tions. It is possible that feminine attitudes are not

strongly correlated with conforming behavior in blacks.

Summary

The Gainesville State School sample was broken down in

terms of ethnicity, age, and time served. The sample was
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also described with regard to six research variables--

masculinity, I.Q. scores, school point system ratings,

adjustment, privileges, and rehabilitation.

The sample's mean masculinity score was typical for high

school students and delinquent youths. The sample's mean

I.Q. score was somewhat below the average I.Q. score for

similar populations.

The school's point system seemed to support the notion

that the Gainesville State School sample was generally well

adjusted to institution norms. The three six-point scales

measuring rehabilitation, adjustment, and privileges, showed

the overall population to be generally well behaved.

The purpose of this research was to determine if high

masculinity had an effect on adjustment. Adjustment was

determined by scores on three six-point scales--adjustment,

rehabilitation, and privileges. It was also determined by

Wechsler I.Q. scores and school point system totals. Mascu-

linity was determined by scores on the California Psychological

Inventory Fe Scale.

When an attempt was made to associate masculinity with

adjustment, no positive association could be demonstrated

between high masculinity and low adjustment.

A check for sample bias showed that black students

scored highly feminine, Mexican-Americans scored highly

masculine, and only the white portion of the sample had
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evenly distributed masculinity scores. It would appear from

these findings that more research is in order to examine the

ethnic bias of the CPI Fe Scale.



CHAPTER V

SUMMARY AND CONCLUSIONS

Summary

This study has dealt with the effects of masculinity on

adjustment in a structured situation. Sexton (6, p. 55)

tends to support the notion that overt masculine behavior

can be detrimental to male adjustment in school. This study

has attempted to determine if masculinity is associated with

non-adjustment at the Gainesville State School for delinquent

youth.

The core question of this study is: Do prisoners exhibit

a high degree of masculinity, and if so, is institutional

adjustment affected by degree of masculinity?

Masculinity was determined by scores from the Fe Scale

of the CPI. Adjustment was measured by five separate measures:

(a) houseparents rated each inmate with regard to privileges,

(b) unit supervisors rated each inmate's adjustment, (c) case-

workers rated each inmate's rehabilitation, (d) a school point

system judged daily performance in all activities, and (e)

scores from the Wechsler I.Q. Scales measured academic adjust-

ment.

The following hypotheses were tested:

1. There is a negative relationship between low CPI

scores and low AS adjustment scores.

67
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2. There is a negative relationship between low CPI

scores and low RS rehabilitative scores.

3. There is a negative relationship between low CPI

scores and low PS privileges scores.

4. There is a negative relationship between low CPI

scores and high Wechsler I.Q. scores.

5. There is a negative relationship between low CPI

scores and elevated school point system scores.

Data from the CPI, Wechsler, school point system, adjust-

ment scale, rehabilitation scale, privilege ratings, as well

as demographic data such as race, age, and time served were

numerically coded and punched onto computer cards.

Masculinity was then associated with all other recorded

variables. The Osiris III computer program distributed by

the Institute for Social Research, the University of Michigan,

was used to test the null hypotheses.

A review of related literature was compiled. Studies

representative of (a) gender, (b) adjustment, and (c) the

psychological tests used, were reviewed and recorded in

lengthy summation. The first of these sections, gender,

dealt with Sexton's study in depth. The second section dealt

with adjustment. The final section, psychological tests used,

dealt with the California Psychological Inventory and the

Wechsler Adult Intelligence Scale, both of which were used

in this study.
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Gainesville State School was chosen for this study

because its population resembled that population studied by

Sexton (6, p. 55). The residents are on a point system and

can earn privileges for proper behavior. Residents live in

twelve cottages. Each cottage houses twenty residents.

Gainesville State School is part of the Texas Youth Council

System of Correctional Facilities.

A random sample of seventy students was chosen. Eight

students were dropped from the sample; two for furlough,

three were released; one escaped; and two recent arrivals

had to be dropped from the sample because their files were

insufficient, making evaluation of them impossible. The

final tested sample was sixty-two.

Questions on the CPI Fe Scale were read aloud to control

for reading differences among the sample. The tests were

administered in small groups in order to control for the dis-

tractions that often arise in large groups of juveniles.

Time and order of testing were recorded in order to compute

a test of randomness.

School files were consulted to obtain Wechsler I.Q.

scores and school point system totals.

Six-point rating scales were left with the staff at the

counseling center of Gainesville State School. Those scales

were filled out by houseparents (privileges), caseworkers

(rehabilitation), and unit supervisors (adjustment). A set

of scales was compiled for each inmate in the sample.
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Demographic data were collected from the sample popula-

tion at the time the CPI Fe Scale was administered. Demo-

graphic data included: age, race, sex, and time served.

The scores on the CPI Fe Scale were recorded on computer

cards along with nine other variables--time tested, age, race,

time served, adjustment, rehabilitation, privileges, points,

and I.Q. CPI Fe Scale scores were then associated with the

other nine variables.

A frequency distribution was constructed and the distri-

bution of each variable was collapsed where it was deemed

appropriate. The data were then recorded and fed back to the

computer and masculinity was re-correlated with the nine other

variables. For each resulting association a Spearman's rho

and a gamma were recorded. These procedures were chosen due

to the ordinal nature of the data.

This study was designed to test the effects of masculinity

on adjustment. In order to determine whether high masculinity

was detrimental to adjustment, five research hypotheses were

constructed. Spearman's rho and gamma were used to test the

research hypotheses.

The research hypotheses consisted of associating mascu-

linity with five other variables--adjustment, rehabilitation,

privileges, I.Q., and a school point system. The results of

these associations are expressed in the following gamma

scores and Spearman's rho scores.



71

A gamma score of -.27 and a Spearman's rho of-.20 show

a weak relationship exists between CPI Fe Scale scores and

the Gainesville State School point system scores. This

association suggests that the staff at the Gainesville State

School has a tendency to award fewer points to the school's

more masculine residents.

A gamma score of -.50 and a Spearman's rho score of

-.17 show a weak relationship exists between CPI Fe Scale

scores and the six-point rehabilitation scale. It would,

therefore, appear that the Gainesville State School's case-

workers viewed the more masculine residents as less rehabil-

itated.

A gamma score of .03 and a Spearman's rho of .03 show

that little association exists between CPI Fe Scale scores

and the six-point privilege scale. This data fails to

support the notion that more masculine residents are least

likely to receive privileges.

A gamma score of .04 and a Spearman's rho score of .03

show no significant association exists between CPI Fe Scale

scores and the six-point adjustment scale. It would appear

from these findings that the most masculine youths were not

judged to be any more or less adjusted than the remainder of

the population.

A gamma score of .04 and a Spearman's rho of .03 show

no significant association exists between CPI Fe Scale scores

and the scores on the Wechsler I.Q. Scale. These scores
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fail to support the notion that academic adjustment is

adversely affected by degree of masculinity.

Hypotheses

Computed associations between masculinity and five other

variables--adjustment, rehabilitation, privileges, school

point system, Wechsler I.2. scores--were not sufficient to

reject or accept the null hypotheses.

Conclusion

No meaningful relationships were displayed between mascu-

linity and the five other variables--adjustment ratings,

rehabilitation ratings, privilege ratings, school point system

scores, and Wechsler I.Q. scores.

One obvious explanation of these results is that the Fe

Scale of the CPI may be a poor indicator of masculinity and

femininity in today's culture. This point is concurred with

by Clark in the following passage:

The items in many M-F tests and scales were
selected initially, because they discriminated sig-
nificantly between responses of the sexes at the
time the tests were correlated. To the degree that
these items reflect the concept of a traditional,
male dominant family and society, to the degree that
male-female role expectations are becoming more equal,
and to the degree that role expectations effect social
action, it would appear to follow that M-F items need
to be revised and M-F scores reinterpreted within the
contest of current male-female role expectations (2,
p. 196).

Gough supports the notion that Fe Scale scores are of

little value in predicting deviations in behavior. Gough
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dealt with "Parole outcome as predicted from the CPI, the

MMPI and a base expectancy table" (4, p. 435). Using the Fe

Scale, Gough could find "no significant difference between

violators and non-violators of parole" (4, p. 435).

Gough also used the CPI in an attempt to predict gradu-

ation from high school. Gough's study dealt with a "sample

of students who had been tested in the ninth through the

twelfth grades in three high schools in three different

regions of the country" (5, p. 215). This study showed no

significant difference on Fe Scales for high school dropouts

and graduates.

A second obvious explanation of this study's results

rests with the validity of the scales used to record adjust-

ment, rehabilitation, privileges, school points, and Wechsler

I.Q. The adjustment, rehabilitation, and privilege scales

were constructed for this study and have not been in use long

enough to have been standardized. Testing their validity and

reliability would be too time-consuming for the purpose of

this study. The school point system used at Gainesville

State School to determine a student's level of behavior has

not been standardized and no literature is available to attest

to its reliability or validity.

The Wechsler I.Q. tests are the only scales used in this

study that are reviewed in any publication. Wechsler, himself,

admits to having standardized his 1.2. Scales on an all-white
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population (8, p. 7). This built-in cultural bias may have

affected the test's ability to measure I.Q. among this pre-

dominantly black population.

A third possible cause of the lack of associations may

rest with the sample. A runs test of randomization was run

and the results showed that the sample was, indeed, random

in regard to achievement on the Fe Scale. The results of a

two-tailed, one-sample runs test determined the sample

random (two-tailed test, 2 = .0096417 p .008). Six cases

fell at the median and were not included in the computing of

the runs test.

Masculinity, aggression and disruptive behavior have been

traditionally used synonymously in American culture. Young

children are reared worshiping aggressive masculine athletes

and disruptive two-fisted cowboys.

The child who attempts to act out the roles of his

swaggering heroes presents a discipline problem at school as

well as in the home. Parents seeking remedies to child dis-

cipline problems are sold tranquilizers and psychoanalytic

jargon. The possibility that overly aggressive children are

simply responding to masculine conditioning is seldom explored.

A study by Bach y. Rita and Veno (1, p. 1017) seems to

support the notion that the violent offender may have been

the victim of violence as a child. B. F. Skinner's study

both supports and expands this notion by opting for a learned
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explanation of aggression. The assumption here is that

violence is merely an extreme form of aggression (7, p. 209).

The environmental solution proposed by Skinner may best be

enacted in a controlled situation such as prison. The point

system of the Gainesville State School was a behaviorally-

oriented example of this.

Copeland, Brown, and Hall curbed disruptive behavior

in a classroom by strengthening academic achievement (3,

p. 70). Evidence from the Gainesville State School study

shows that the lowest I.Q. scores were achieved by the racial

group with the lowest point totals (the blacks). Low point

totals are indicative of high incidence of disruptive behavior.

Stressing academic achievement may not only curb dis-

ruptive behavior, it may also provide institutionalized

inmates with the skills they need to succeed in modern soci-

ety. An educational approach to rehabilitation may also cut

through the problems of calculated compliance. Grade reports

can be used to measure the degree to which an inmate is seri-

ously attempting to improve himself. Expected improvement

should, of course, be commensurate with the inmate's abilities

and potentials.

The practical significance of studies such as this rests

upon their ability to associate high masculinity with criminal

behavior. This study has shown some evidence that the defi-

nition of masculine behavior may vary from race to race and
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is therefore culturally biased. More research appears

necessary to sharpen discriminatory tools such as the

California Psychological Inventory Fe Scale if further

studies are to prove fruitful.

The findings at Gainesville do tend to support the

theory that underachievers rate highly masculine on the CPI

Fe Scale. That is, of course, if one considers institutional

confinement as an indicator of underachievement. A look at

Table I, in Chapter II, should demonstrate the tendency for

groups in conflict with the system to score low on CPI Fe

Scales. High mean scores by physicians, architects, research

scientists, and graduate students, lend weight to Sexton's

theory (6, p. 55) that high femininity in males is necessary

to achieve in this culture. This position is suggested also

by an earlier quoted critique of the Fe Scale. Clark says,

if today's male is to be "successful"in terms
of current role expectations of the middle-class
male, he will tend to score high on Fe when items
are included which described the more dependent,
intuitive, sensitive, "peace making" role of the
female in a tradition-oriented society, but which
now tends to describe the "other-directed" organi-
zation man-in-the-gray flannel suit whose success
depends more on a psychological than on a physical
manipulation of environment and people (2, p. 199).
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APPENDIX A

ADJUSTMENT SCALE

Unit Supervisors:

Enclosed is a list containing the names of a few resi-

dents that are assigned to your cottages. Please rate these

residents using the following scale. You should give a one

to the best adjusted students and a six to the worst adjusted

students on this list.

Adjustment:

1. Highly adjusted

2. Above average adjustment

3. Average adjustment

4. Average non-adjuster

5. Less than average non-adjuster

6. Impossible to adjust
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APPENDIX B

REHABILITATION SCALE

Caseworkers:

Enclosed is a list containing the names of a few resi-

dents that are assigned to your cottages. Please rate

these residents using the following scale. You should give

a one to the most rehabilitated students and a six to the

least rehabilitated students on this list.

Rehabilitation: (Likelihood to go straight upon release)

1. Definitely

2. Above average chance

3. Average chance

4. Average chance to not succeed

5. Above average chance to not succeed

6. Will not succeed
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APPENDIX C

PRIVILEGE SCALE

Houseparents:

Enclosed is a list containing the names of a few resi-

dents that are assigned to your cottages. Please rate these

residents using the following scale. You should give a one

to the best behaved students and a six to the worst behaved

students on this list.

Privileges:

1. Highly deserves privileges

2. Above average deserver of privileges

3. Average deserver of privileges

4. Does not deserve some privileges

5. Does not deserve privileges
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APPENDIX D

CALIFORNIA PSYCHOLOGICAL INVENTORY Fe SCALE

CPI
Test Fe Items
Item
No.

1 (F) I am s low in making up my mind.

2 (F) I think I would like the work of a building contractor.

3 (T) I think I would like the work of a dress designer.

4 (T) I become quite irritated when I see someone spit on
the sidewalk.

5 (F) It is hard for me to start a conversation with
strangers.

6 (T) I get very tense and anxious when I think other people
are disapproving of me.

7 (T) I think I would like the work of a clerk in a large
department store.

8 (T) I get excited very easily.

9 (F) I like to boast about my achievements every now and
then.

10 (F) I think I would like the work of a garage mechanic.

11 (F) I like adventure stories better than romantic stories.

12 (F) I prefer shower to a bathtub.

13 (F) The average person is not able to appreciate art and
music very well.

14 (T) The thought of being in an automobile accident is
very frightening to me.

15 (F) At times I feel like picking a fist fight with some-
one.
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16 (T) Some times I have the same dream over and over.

17 (F) I think I am stricter about right and wrong than
most people.

18 (F) I think I would like to drive a racing car.

19 (F) I like to be with a crowd who plays jokes on one
another.

20 (F) I think I could do better than most of the present
politicians who are in office.

21 (T) I always tried to make the best school grades that
I could.

22 (T) I am inclined to take things hard.

23 (F) I would like to be a soldier.

24 (F) I like to go to parties and other affairs where
there is a lot of loud fun.

25 (F) I very much like hunting.

26 (F) In school I was sometimes sent to the principal for
cutting up.

27 (T) I would like to be a nurse.

28 (T) If I were a reporter I would like very much to re-
port news of the theater.

29 (T) I must admit I feel sort of scared when I move to a
strange place.

30 (F) I'm pretty sure I know how we can settle the inter-
national problems we face today.

31 (T) If I get too much change in a store, I always give
it back.

32 (T) A windstorm terrifies me.

33 (T) I think I would like the work of a librarian.

34 (T) Sometimes I feel that I am about to go to pieces.

35 (F) I like mechanics magazines.
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36 (T) I am somewhat afraid of the dark.

37 (F) I must admit that I enjoy playing jokes on people.

38 (F) I want to be an important person in the community.



APPENDIX E

TABLE XVI

FREQUENCY DISTRIBUTION
(ORIGINAL AND COLLAPSED FOR SELECTED VARIABLES)

.a Frequency Distribution FrequencyVariable by Categories Variable DistriBution byI__Collapsed Categories

Age Frequency Age Frequency

13 2 13-14 11

14 9 15 14

15 14 16 28

16 28 17 9

17 9

Race Frequency Race Frequency

Blacks 34 Blacks 34

Whites 21 Non-Blacks 28

Mexican-Americans 7

Adjustment Frequency Adjustment Frequency

1. Highly Adjusted 2 1. Highly
Adjusted 7

2. Above Average Adjust- 5
ment 2. Average

Adjustment 49
3. Average Adjustment 27

3. Poorly
4. Average Non-Adjuster 17 Adjusted 11

5. Above Average Non- 6
Adjuster

6. Impossible to Adjust 5
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TABLE XVI--Continued

Rehabilitation

1. Definitely Will
Succeed

2. Above Average
Chance to
Succeed

3. Average Chance to
Succeed

4. Average Chance to
Not Succeed

5. Above Average
Chance to Not
Succeed

6. Will Not Succeed

Frequency

5

10

22

11

13

1

Rehabilitation Frequency

1. Definitely Will
Succeed 15

2. Average Chance
to Succeed 33

3. Will Not Succeed 14

Privileges Frequency Privileges Frequency

1. Highly Deserves 1. Highly Deserves
Privileges 4 Privileges 17

2. Above Average De- 2. Average Deserver
server of of Privileges 32
Privileges 13

3. Average Deserver 3. Does Not Deserve
of Privileges 16 Privileges 13

4. Does Not Deserve
Some
Privileges 16

5. Does Not Deserve
Most
Privileges 10

6. Does Not Deserve
Privileges 3
4~ 1. 1 1l
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TABLE XVI--Continued

Wechsler I.Q. Scores Frequency WechslerI.Q. Scores Frequency

54
57
58
60
61
64
67
68
70
73
74
76
77
78
80
81
83
84
86
87
89
90
91
93
96
99

103
106
110
113
116

High (96 to 116)

Average (75 to 95)

Low I.Q. (54 to 74)

Masculinity Frequency Masculinity Frequency

1

2
3
3
6

12
6

High (1 to ,12)
Average (13 to 15)

Low (16 to 22)

11
24
27

1
I
2
I
2
2
4
1
2
1
2
3
4
1
4
2
2
4
1
1
2
5
1
4
2
I
1
I
1
2
I

1
5
9

10
11
1:2
113
14
15
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TABLE XVI--Continued

Masculinity

16
17
18
19
20
21
22

Frequency
1 4

5
7
5
4
2
3

Masculinity Frequency

U- ________________ I _________
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