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The problem of this study was to compare the expectations of the in-

terior design profession regarding entry level requirements of new

graduates of Southwest Texas State University and the present interior

design curriculum at Southwest Texas State University.

Questionnaires seeking information regarding skills and knowledge

thought necessary for graduating interior design students were sent to

professional interior designers in the South Texas area. Simple de-

scriptive statistics were used to analyze the responses.

The survey of the interior designers practicing in the South

Texas areas conducted in this needs assessment of the Interior Design

program at Southwest Texas State University supports giving consideration

to the development of new courses or content revision of existing in-

terior design courses offered at Southwest Texas State University.
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CHAPTER I

INTRODUCTION

Even though there is evidence that facets of the interior design

profession have been practiced for hundreds of years, only in this

century has serious attention been given to interior design education

(7, p. 3). In 1926, the College of Architecture of the University of

Oregon offered the first four year interior design program in the United

States (7, p. 19). By 1968, interior design courses were offered in 286

educational institutions (3, p. 6). According to Arnold Friedmann, "the

educational picture of interior design in this country is varied, in

many cases archaic, in some cases absurd, and certainly as a total pro-

fessional curriculum structure, a kind of virgin territory" (3, p.4).

In 1962, the Interior Design Educators Council (I.D.E.C.) was founded

"for the purpose of establishing and strengthening lines of communication

between individuals, educational institutions, and organizations in the

field so as to improve the teaching of interior design, and thereby raise

the professional level of the field" (3, p. 1 ). The membership of

I.D.E.C. is comprised of fulltime teachers of interior design. From its

beginning, one of the primary concerns of I.D.E.C. was curriculum con-

tent. In May, 1967, "a comprehensive study of design education was under-

taken to investigate its extent and quality, to identify the problems

confronting educators and practitioners of interior design, and to

recommend possible solutions..." (3, p. 3). The project, "A Critical

Study of Interior Design Education," was completed in August, 1968.

1
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Information was gathered from three sources. First, questionnaires were

mailed to the 286 educational institutions offering courses in interior

design; second, an opinion survey was conducted of leaders in the pro-

fession; and third, advice was obtained from the I.D.E.C. Advisory

Committee and its consultant (3, pp. 6-7). Recommendations made by

Friedmann in the study were based on the following definition of a pro-

fessional designer:

A professional interior designer must be trained in basic design,
in communication skills, in architectural construction with em-
phasis on interior detaining, in planning, in related phases of en-
vironmental design, in history and general knowledge, and in interior
design of all interior spaces. The designer must understand the
techniques of programming, analysis of spaces, and must be trained
to solve problems in a functional and aesthetic way.

The professional interior designer must be expected to reach the
level of conceptual and technical proficiency that is the expected
norm in related design professions, such as architecture, landscape
architecture, and industrial design. He must be trained and en-
couraged to develop breadth and depth of design solutions both for
today and tomorrow. He must develop an awareness and an analytical
understanding of the needs of man which can be fulfilled by the
application of good design. He must develop design sensitivity
and creative abilities which are the basic tenets of the profession
(3, p. 115).

Based on the findings of this study, three proposals were made. The

first proposal was to form an accreditation body for schools; the second

proposal was to establish an examination for new members to be admitted

into the professional associations; the third proposal was to form a

permanent federation of all major interior design professional organi-

zations (3, pp. 130-132).

The first proposal of "A Critical Study of Interior Design Edu-

cation" led to the formation of the Foundation of Interior Design

Education Research (F.I.D.E.R.) "for the purpose of establishing and

administering a voluntary plan for the special accreditation of interior
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design education offered at institutions of higher learning located

throughout the United States and Canada" (4, p. 87). The foundation was

formed in March, 1971 by I.D.E.C. and two professional interior design

organizations: the American Institute of Interior Designers (A.I.D.) and

the National Society of Interior Designers (N.S.I.D.) (2, p. 53). The

F.I.D.E.R. "Standards and Guidelines for the Accreditation of Baccalau-

reate Programs in Interior Design" states that the accreditation of

schools is designed to aid:

In the development of a well-integrated framework for interior de-
sign education, clearly defined, flexible and of a high pro-
fessional standard.

The development of appropriate educational objectives and the
offering of quality education.

In the development of the design curriculum through the use of the
accrediting body's findings.

In keeping academic objectives, procedures and curricula relevant
to the needs of society and the goals of the profession.

As a guide in academic relations between institutions, including
transfer of students, exchange of credits, placements of grad-
uates, and selection of faculties.

Students in their choice of appropriate schools of design.
The general public, professional designers, design educators, edu-

cational counselors and governmental agencies in answering
questions related to interior design education (11, p. 1).

The six members of the F.I.D.E.R. Board of Trustees included two members

of I.D.E.C. and four members of the professional organizations. The

trustees formulated the program for accreditation with Executives Con-

sultants, Incorporated of McLean, Virginia, aiding in "the development

of procedures, guidelines, forms, and documentation" (4, p. 87).

According to the F.I.D.E.R. brochure of April, 1979, there are twenty

schools with five year accreditation and twenty-one schools with two

year provisional accreditation (9).

The second proposal of "A Critical Study of Interior Design Edu-

cation" led to the formation of the National Council for Interior



4

Design Qualification (N.C.I.D.Q.) in 1974 (4, p. 86). Participating

organizations in N.C.I.D.Q. are the American Society of Interior De-

signers, Interior Design Educators Council, Industrial Designers Society

of America, Institute of Store Planners, and the National Home Fashions

League (8. p. 13).

The two primary purposes of N.C.I.D.Q. are "to develop and admin-

ister an examination as a recognized basis for the qualification of the

professional designer" and "to explore the pros and cons of whether it is

in the interest of the profession to pursue legal qualification for the

practice of interior design" (8, pp. 12-13). Since the beginning of the

N.C.I.D.Q. examinations in 1974, many interior designers have successfully

completed the requirements of the examination; however, no accurate num-

ber can be determined by N.C.I.D.Q. Arthur Kornblut, attorney and archi-

tect, was engaged by N.C.I.D.Q. to study the feasibility of licensing.

He completed a document entitled "Guidelines for Statutory Licensing of

Interior Design Professionals" in which he supports licensing. This

document is being studied by boards of the member organizations of

N.C.I.D.Q. (8, p. 13).

As stated earlier, the third proposal of Friedmann's study was to

form a federation of all major interior design professional organi-

zations. The two major interior design professional organizations at

the time of the study were the American Institute of Interior Designers

(A.I.D.) and the National Society of Interior Designers (N.S.I.D.).

These two organizations consolidated in 1975 and became the American

Society of Interior Designers (A.S.I.D.) (4, p. 76). This consolidation

has aided the profession in dealing with the problems of education,
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accreditation, national examinations, and licensing; thereby, fulfilling

the intention of the proposal.

The rapid growth of the interior design profession and the varied

concerns accompanying such growth have prompted the development and

evaluation of design programs in universities and colleges across the

country. An example of this activity can be found at Southwest Texas

State University in San Marcos, Texas. The interior design program was

begun in the Fall semester of 1971 (6). In 1972, the number of majors

had increased to 130 (1, p. 2). The interior design program is in the

Home Economics Department of the School of Applied Arts. The Bachelor

of Science Degree in Home Economics is awarded to graduates of the pro-

gram for successful completion of 131 hours of course credit. The goals

and objectives of the interior design program were written by the in-

terior design faculty in 1975. The goals are (1) to reinforce the

course offerings in interior design in order to meet the needs of the

professionals in this geographic area and (2) to upgrade and expand the

interior design program in order to meet the standards required by the

Foundation for Interior Design Education Research (5). The objectives

of the program are:

The development of creative designers with
1. Competency in design, materials, and construction in

order to work with architects, city planners, environ-
mentalists, and specialized professional associates in
an environmental concept.

2. A specialty in designing, specifying, and installing in-
terior spaces for functional, efficient, and aesthetic
qualities, conducive to the betterment of human behavior
with attention to include the handicapped and the elderly.

3. A working knowledge of business procedures and ethics.
4. A framework of communications, interdisciplinary

approaches, and adaptability to professional trends (5).

These objectives were based on the definition of the professional
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interior designer as described by the Foundation of Interior Design

Education Research:

A professional interior designer is one who is qualified by
education and experience to identify, research, and creatively
solve problems relative to the function and quality of man's
proximate environment.

His competency includes fundamental design, design analysis,
space planning and programming, the design of all interior space
and understanding of other and related aspects of environmental
design.

His technical development includes knowledge of structure with
emphasis on interior construction, knowledge of building systems.
equipment, components and ability in communication skills, quanti-
tative and administrative skills.

His education and experience have developed an awareness and an
analytical understanding of the needs of man which can be fulfilled
by the design of his surroundings.

His design sensitivity, creative and conceptual abilities com-
bined with technical proficiency affect a breadth and depth of
design solutions that will serve the needs of man today and in the
future (11).

The interior design program at Southwest Texas State University in-

cludes required courses in Design and Color, History of Furnishings, Tex-

tiles, Housing, Professional Interior Design, Residential Interiors,

Commercial Interiors, Advanced Interiors (repeated once with a different

emphasis), Interior Design Internship, Foundations in Home Economics,

Child Development, Food and Civilization, Trends in Clothing, and Con-

sumer Economics. These courses are offered by the Department of Home

Economics. Required courses are also offered by the Industrial Arts

Department and the Art Department. The Industrial Arts courses include

Engineering Design Graphics and Architectural Drafting. Required

courses in the Department of Art are Basic Drawing, Watercolor, Intro-

duction to the Fine Arts, and Current Trends in Art. A student has the
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option of selecting Art or Industrial Arts as a minor. If Industrial

Arts is selected, required courses include Industrial Design, Woods,

Photography, Advanced Architectural Drafting, and two electives. Required

courses for an Art minor are Three-Dimensional Design, Weaving, Ceramics

or Sculpture, Jewelry, and an art elective. Required courses in other

departments are twelve hours of English, six hours of Political Science.

six hours of History, a total of twelve hours selected from two of the

following areas: Math, Science and/or Language; three hours of Sociology

or Psychology, three hours of Speech, three hours of Philosophy, and four

hours of Physical Education. In addition, six hours of Business are re-

quired of the Industrial Arts minor (10, pp. 156-157). These courses are

offered to the interior design major based upon the goals of the interior

design program at Southwest Texas State University and the recommended

minimum requirements of the Foundation of Interior Design Education

Research. As stated earlier, the first goal of the interior design pro-

gram is to reinforce course offerings in interior design in order to meet

the needs of the professional interior designers. However, no attempt has

been made to determine the needs of professional interior designers.

Therefore, the problem of this thesis is to assess the needs of pro-

fessional interior designers with implications for review of the interior

design curriculum at Southwest Texas State University.

Purpose of the Study

The purpose of this study is to determine the expectations of pro-

fessional interior designers in order to determine the types of functions

the beginning interior designer is expected to perform and the importance

the professional designers place on that activity. A secondary purpose



8

is to make an appraisal of the designers' willingness to take an active

part in the education of these designers. This is in keeping with one of

the stated goals of the interior design program at Southwest Texas State

University.

Statement of the Problem

It is an appropriate time for Southwest Texas State University

to evaluate its course offerings in order to more closely meet the ex-

pectations of the interior design profession.

The problem of this thesis is to assess the expectations of pro-

fessional interior designers in the area served by Southwest Texas State

University concerning entry level requirements of new graduates and to

compare the present interior design curriculum with the findings.
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CHAPTER II

REVIEW OF RELATED LITERATURE

The literature examined indicates a concern by educators and pro-

fessional interior designers over the past decade for aligning courses

offered by educational institutions to the needs of the interior design

profession.

Perhaps the most important curriculum study was the report published

by the Interior Design Educator's Council in 1968 entitled A Critical

Study of Interior Design Education by Arnold Friedmann. The study1. .

is concerned with the curriculum content leading to professional status"

(2, p. 115). The study was based on questionnaires sent to educational

institutions offering courses in interior design. According to Friedmann:

This beginning, it was felt, should be in the area of filling thevoid of meaningful data on the quantity and quality of design edu-cation in the United States. With such information, it would bepossible to utilize more effectively the resources of this im-portant field, and to help the interior design professional takehis place as an important member of a team of specialists working
to improve man's environment. Thus a comprehensive study of designeducation was undertaken to investigate its extent and quality, toidentify the problems confronting educators and practitioners ofinterior design, and to recommend possible solutions, as well as toexamine the relation of interior design to other phases of environ-mental design. In this process, the many reforms needed in designeducation were brought to light and were supported by statistical
data (2, p. 3).

An analysis of the curriculum questionnaires by the Advisory

Committee of the Interior Design Educator's Council led to the following

recommendations for interior design program content:

Design and Professional Courses 40% to 60% of total

Construction Courses 10% to 20% of total

10
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Liberal Arts Courses 20% to 40% of total

(2, p. 116)

The Advisory Committee's recommendations for curriculum content

based on surveys and discussions of the total membership of the Interior

Design Educator's Council are:

I. Creative Work
A. Basic Design
B. PlAnring'dd Design of InteriOr Spaces
C. Theory of Color and Light
D. FurnitureDesign
E. Elictis

II. Technicdal Work and Communication Skills
A. Drafting and Presentation
B. Interior Materials
C. Furniture Construction
D. Architectural 'Structures
E. BildingEquipment

III. Professional'Prddoure
A. Ethics
B. BTiness Mechanics
C. Office Management
D.'Merchandising
E. Professional Expression, Verbal Expression
F. Work Experience and Internship
G. Programming and Space Analysis

IV. Academic Stdies-Liberal Arts
A. History and Theory of the Arts
B. Electives
C. CompuaterProgramming
D. CrossDiscipline Courses (2, p. 121)

James A. Howell, past Chairman of the Interior Design Department

at Parsons School of Design, expressed this opinion of the Interior Design

Educator's Council study". . . the study is of prime importance as the

first critical statement and evaluation of our profession'' (3, p. 150).

In 1970, Marcia S. Koenig wrote a thesis "An Analysis of the Job

Requirements for Interior Designers in the Dallas-Fort Worth Metro-

politan Area Compared to the Interior Design Curriculum at North Texas

State University." Koenig wrote the thesis "to determine how relevant

the interior design curriculum at North Texas State University was from
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the viewpoint of the practitioners of interior design in the Dallas-Fort

Worth area" (4, p. 2). She used a questionnaire to obtain information

from 107 interior designers in the Dallas-Fort Worth area (4, p. 4). The

questionnaire sought answers to the following questions:

1. Does the practicing designer know what the school offers?2. Does the school know the requirements of employers for graduates?3. What can the newly graduated student expect in terms of salary,duties, and opportunities? (4, p. 2).

Based upon the answers to the questionnaires supplied by forty-seven

interior designers of the Dallas-Fort Worth area, Koenig's thesis reports

the following curriculum changes recommended by the interior designers:

1. They would like to see added to the list of required subjectscourses in the effects of lighting and sales psychology.2. They would like to see craft courses made optional or deleted
entirely from the program.

3. They would like to see science courses deleted (4, p. 50).

Another curriculum study, "New Developments in Interior Design

Curricula," was conducted by Roy L. Maddox in 1972. The purpose of

Maddox's study was to identify "new developments in interior design edu-

cation which may have resulted from curriculum reevaluations" (6, p. 1).

Eighty-eight questionnaires were mailed to educational institutions.

Thirty-two replies provided the data used in the study (6, p. 33). The

study revealed "the addition of courses in professional interior design,

such as historical periods in design, communication and graphic

illustration courses, and technical courses" (6, p. 35).

In 1970, another approach to a curriculum study was offered by

James Alan McCarty in his master's thesis, "An Interior Design Curriculum

Evaluation at Oklahoma State University." The purposes of McCarty's

study were to:

1. establish program and student performance objectives for
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2.
3.

interior design education.
evaluate the present interior design curriculum.
make program improvement recommendations for interior design
education at Oklahoma State University in order to assist
program improvement and efforts toward accreditation by the
American Home Economics Association and the Foundation for
Interior Design Education Research (5, p. 5).

McCarty developed interior design student objectives by using the

Foundation of Interior Design Education Research program objectives

and guidelines; in addition, he classified the program content according

to the suggestion of the Foundation of Interior Design Education Research.

Also, he used the terminology of the Taxonomy of Educational Objectives,

Handbook I: Cognitive Domain by B.S. Bloom et al in preparing the student

objectives (5, p. 9).

McCarty's interior design objectives state that the student should

demonstrate the following competencies:

1.0 Liberal Arts
1.1 knowledge of the development of his own and other cultures;
1.2 knowledge of the biological, botanical, zoological, physio-

logical, and other natural sciences;
1.3 knowledge of the psychological and social sciences;
1.4 knowledge of the physical sciences;
1.5 knowledge of the historical, political, and economic

sciences;
1.6 comprehension of the mathematical and computing sciences;
1.7 comprehension of human physical and emotional needs;
1.8 comprehension, resulting in interpretation, of spoken

and written communication in at least one language;
1.9 comprehension, resulting in interpretation, of the written

and performing arts;
2.0 History of Art, Architecture, and Interiors

2.1 comprehension of the history and development of the visual
arts;

2.2 comprehension of the history of technical developments
and construction techniques;

2.3 comprehension of the history and development of shelter
and architecture;

2.4 comprehension of the history and development of interiors;
2.5 comprehension of the history and development of furniture,

furnishings, and textiles;
3.0 Basic Creative Development

3.1 comprehension of design fundamentals, including basic
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design, two and three-dimensional design, design ele-
ments, and design media;

3.2 application of design fundamentals, including basic design,two and three-dimensional design, design elements, and de-
sign media;

3.3 analysis of the contributions of the supporting crafts;
painting, sculpture, weaving, ceramics, graphics, printing,
print-making, advertising and product design, stage de-
sign, and photography;

3.4 synthesis, resulting in creative production, of one ormore of the supporting crafts; painting, sculpture,
weaving, ceramics, graphics, printing, print-making.
advertising and product design, exhibition design, stage
design, and photography;

4.0 Communication Skills and Technical Knowledge
4.1 comprehension of principles and techniques of graphic andtechnical representation of plans, sections, elevations,perspectives, isometrics, sketches, and renderings in

various media and in two and three-dimensional forms;4.2 comprehension of principles of furniture design and con-struction, including use, specifications, hardware, uphol-stery, transport, and cost, and other pertinent character-
istics;

4.3 application of principles and techniques of graphic andtechnical representation of plans, sections, elevations,perspectives, isometrics, sketches, and renderings invarious media and in two and three-dimensional forms;4.4 application of knowledge of the nature of materials in-cluding production procedures and application techniques;4.5 application of knowledge of construction, including
working drawings, specifications, and estimates, and con-struction schedules, procedures, and trades, including
plumbing, electrical, heating and air-conditioning,
lighting, and accoustics [sic];

4.6 application of knowledge of equipment and fixtures, in-cluding assembly and installation of screens, curtains,
partitions, ceilings, and paneling;

5.0 interior Design, Planning, and Analysis
5.1 knowledge of proxemics, or effects of the man-made environ-

Iment on human behavior-
5.2 comprehension, resulting in interpretation, of ethics asapplied to the interior design profession;
5.3 comprehension of business mechanics including bookkeeping,cost estimates, ordering merchandise, charging for ser-vices, bidding on jobs, writing specifications, making

contracts, and supervising personnel;
5.4 application of principles of verbal expression as used indesign presentations and for merchandising techniques;5.5 analysis of housing and work-space needs of individuals

and groups, and of groups with special requirements;5.6 analysis of needs of occupants of multiple unit housing
and environmental constraints upon these occupants;
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5.7 analysis of space programming and planning;
5.8 synthesis, resulting in production, of interior design

solutions utilizing space programming and planning
principles; and

5.9 evaluation of interior design solutions
(5, pp. 25-27).

These objectives were approved by a panel consisting of three interior

design educators and one practicing interior designer (5, p. 28).

Based on the formulation of the interior design student objectives,

McCarty made the following recommendations for curriculum revision at

Oklahoma State University:

1. Liberal Arts
Include the use of mathematics

2. History of Art, Architecture and Interiors
Additional required courses in history of architecture

3. Basic Creative Development
Additional required courses in the supporting crafts and in
architecture

4. Communication Skills and Technical Knowledge
Required courses in field experience; additional courses inarchitecture dealing with graphic communication, construction
materials, and architectural design

5. Interior Design, Planning, and Analysis
Additional study in contract design and business procedures
(5, pp. 30-32).

Since the teaching effectiveness of the instructor is paramount, McCarty

also recommends that, before course changes are made, each interior de-

sign course should undergo a comprehensive evaluation in order to deter-

mine the contribution the course is making toward the student objectives

(5, p. 32).

One of the purposes of Ruby Cooper Fournet's 1977 study entitled

"A Survey of Dallas Businesses to Determine Jobs Available and Job Re-

quirements for College Graduates Entering the Field of Interior Design

and Home Furnishings Merchandising" was "to ascertain educational re-

quirements for entrance into the Dallas metroplex interior design and



home furnishings merchandising job market" (1, p. 30). According to
Fournet, the interior designer and home furnishings merchandiser are
closely related professions. "The [furnishings] merchandiser provides
the products which the [interior] designer uses to make decorative

and functional interiors -- both residential and commercial" (1, p. 11).
Fournet used a questionnaire as the data gathering device which was sent
to 632 businesses in the Dallas metroplex. The businesses were "design
oriented furniture stores, interior designers, building contractors,
architectural firms, specifiers, department stores, floor covering

businesses, window and wall covering businesses, accessories, lighting
and painting stores" (1, p. 4).

Based on the data from 175 respondents, thirty-two of whom were
interior designers, it was concluded that courses in equipment and ecology,
home construction, architectural design, commercial art, watercolor, basic
art design, painting, silk screen, and portfolio "are not perceived as a
necessary part of the interior design and home furnishings merchandising

curriculum" (1, pp. 127-128).

The most current interior design industry survey conducted is the
unpublished report "The Texas Fashion Industry--A Needs Survey of:
Fashion Designers, Fashion Merchandisers, Interior Designers" directed by
Edward Mattil. An adaptation of the questionnaire designed by Jean
Andrews in her dissertation A 'Partial Needs Assessment of the Fashion

Design Program of the Department of Art at North Texas State University
with Implications for Curriculum Revision was mailed to members of the
interior design profession and used as the data gathering instrument in
this survey. The questionnaire was mailed to 134 interior design firms

16
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or individuals of which sixty-four responded for a forty-seven per

cent return (7, p. 4).

The report presents the result of the questionnaire responses in

percentages according to whether the interior design firm or individual

felt the concept should be considered important, considered unimportant,

or if there were no response or no opinion. In the category of Quanti-

tative Methods Used by New Employees over fifty per cent of the respon-

dents considered important the following methods: inventory records

keeping, cost computation, bookkeeping methods, pricing, and supervision

of installations. In the category of Management Methods Used by New

Employees over fifty per cent of the respondents considered the following

methods important: supervision of people, handling customer complaints,
and ability to deal with customers. In the category of Communication

Methods Used by New Employees over fifty per cent of the respondents

considered that it was important for the interior designer to be able

to communicate with; workroom people, resources (fabric, furniture, etc.),
executive to whom the designer is directly responsible, other designers,

sales merchandisers, and the public. Over fifty per cent of the re-

spondents considered the following communication processes important:

systems of research and cataloging, communicating ideas verbally, communi-

cating written ideas, communicating ideas visually through drawing, and

design boards. In the category of Processes Used by New Employees over

fifty per cent of the respondents considered the following important:

designing and developing displays, lettering, architectural design, water-

color rendering, upholstering and drapery construction, furniture con-

struction and finishes, knowledge of landscape design, perspective
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renderings, sketching own designs, sketching other's designs, sketching

for reference sketchbook. In the category of Production and Marketing

Methods Used by New Employees over fifty per cent of the respondents

considered the following important: participating in actual construction

process, planning construction schedules and methods, supervising con-

struction, recognition of deficiencies of merchandise already produced,

inventory control, sales, interaction with retailers, interaction with

landscape designers, interaction with architects, interaction with

building contractors, knowledge of consumer behavioral patterns, know-

ledge of demographic characteristics, determination of the most efficient

way to move goods, know how to keep abreast of schedule information from

manufacturers and showrooms, planning time schedules for the delivery of

goods, knowledge of crating and packing. In the category of Knowledge of

Materials Needed by New Employees over fifty per cent of the respondents

considered the following important: fabrics/textiles, woods, metals,

plastics, floor coverings, wall coverings, leathers, furs, bedding, and

legal and health aspects of materials. In the category of Art Related

Competencies Needed by New Employees over fifty per cent of the respondents

considered the following important: to be able to obtain information on

historical furnishings and styles; to be able to develop original designs;

knowledge of the history of art, furniture, and design; and ability to

judge aesthetic qualities (7, pp. 8-18). According to Mattil, "The re-

sults of this study provide data which can be utilized in planning

curricula and in determining course content if programs are to fulfil

[sic] the current needs of industry" (7, p. 5).
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Summary

The review of literature dealing with curriculum studies revealed

that there have been several studies conducted over the past decade.

Four of the curriculum studies were theses: two from North Texas State

University, Denton, Texas; one from Oklahoma State University, Stillwater,
Oklahoma, and one from East Texas State University, Commerce, Texas.

Two of the curriculum studies were sponsored by professional organi-

zations: The Interior Design Educators Council and The Dallas Fashion

Group, Incorporated. however, a search has indicated no interior design

curriculum study has been made at Southwest Texas State University or in
the South Texas area of Houston, San Antonio, Austin, Corpus Christi or

environs.

Various approaches. were made in these studies in arriving at data

needed in order to revise curricula. Koenig and Mattil mailed question-

naires to practicing .designers, while Maddox directed his questionnaires

to interior design educators. McCarty used the information from the
Foundation of Interior Design Education Research program objectives and
guidelines to develop student performance objectives. The interior de-
sign curriculum was evaluated with the new objectives. Fournet mailed
questionnaires to a wider population, rather than limit the survey to
interior design firms and individuals, which probably accounts for the
unusual conclusion that basic art design was perceived as an unimportant

course for an interior design student.

The literature that was reviewed in this chapter also reveals that

interior design educators and practicing interior designers are con-
cerned that educational institutions offer courses that prepare students
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of interior design for the profession, a profession that has undergone

many changes in the past ten years.
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CHAPTER III

METHOIDOLOGY

The purpose of this study is to determine the expectations of in-

terior designers in the South Texas area in order to ascertain the types

of functions the beginning interior design trainee from Southwest Texas

State University is expected to perform. A secondary purpose is to make

an appraisal of the designers' willingness to take an active part in the

education of these design students.

Data Sources

In order to determine the area or cities in which to direct this

study, seventy-three interior design majors at Southwest Texas State

University completed a questionnaire which was intended to ascertain the

cities in which they preferred to seek interior design positions upon

graduation. (See Appendix I). The results of this student questionnaire

narrowed the scope of the study to Houston, San Antonio, Austin, Corpus

Christi and environs.

Designers in these cities affiliated with the American Society of

Interior Designers were selected as the population for this study since

professional membership in this organization is predicated upon ex-
perience, education and testing devices. _The Texas Chapter Roster and

The Texas Gulf Coast Chapter Roster were used to obtain addresses of pro-

fessional members of A.S.I.D. in the South Texas area. A total of 195

professional members of the American Society of Interior Designers who
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had addresses in Houston, San Antonio, Austin, Corpus Christi, and en-

virons were identified.

Data Collection

A slightly modified version of a questionnaire designed by Jean

Andrews (1, p. 134) was used. The questionnaire is based on Richard F.

Peter's "thirteen conceptual areas that are common to all industry" as

described in his unpublished paper, "The American Industry Program,"

which was presented in June, 1970, at the Industrial Arts State Workshop

(1, p. 50-51). The questionnaire consists of six major categories:

quantitative methods used by trainees, management and communication

methods used by trainees, production and marketing methods used by

trainees, knowledge of materials needed by trainees, and art related com-
petencies needed by trainees. Further information requested by Andrews'
questionnaire deals with the supervision of people, type of training

background preferred of the trainee, the responsibility of the trainee,
major problems of the trainee, the use of the metric system, trade jour-
nals preferred, willingness to have a design student work in the studio

or office, and general comments from the respondents (1, p. 134-141).

An adaptation of Andrews' fashion questionnaire was made to deal
with design professionals in the Dallas Metropolitan area in 1977. The

tabulated results of the questionnaire are presented in the unpublished

report entitled "The Texas Fashion Industry A Needs Survey of : Fashion
Designers, Fashion Merchandisers, Interior Designers" (2). The report

was sponsored by the Dallas Fashion Group, Incorporated and the Department

of Art, North Texas State University, Denton, Texas, in an effort to im-

prove "the quality of education provided for students who enter the fields
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of fashion design, interior design, and fashion merchandising" (2, p. 1).
It was determined that the questionnaire developed by Andrews had

been thoroughly researched and formulated and was appropriate for this

study. The adaptation of the questionnaire consisted of simply changing
the name of the institution (See Appendix II). The questionnaire was
mailed to the entire population, To encourage a response, the name of
each interior designer was typed on the cover letter. Each cover letter
was signed and a postage paid envelope was included for return (See
Appendix III). A follow-up letter was sent to those designer who had
not returned the questionnaire after a period of four weeks. There were
fifty-eight responses from the 195 identified designers, representing a
thirty per cent return. The information from the student and professional
designers' questionnaires was tabulated and analyzed, utilizing simple
descriptive statistics.

Limitation of the Study

The study was limited to Houston, San Antonio, Austin, Corpus Christi
and environs since most of the Southwest Texas State University interior
design graduates expect to seek employment in these cities. Also, the
study was limited to the input of professional members of the American
Society of Interior Designers.
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CHAPTER IV

RESULTS OF THE STUDY

A study to determine the expectations of professional interior de-

signers with implications for curriculum revision at Southwest Texas

State University was proposed. In order to determine the focus of the

study, it was first necessary to determine the area in which Southwest

Texas State University interior design students expect to seek employ-

ment upon graduation. To obtain this information, a survey was made in

the interior design classes at Southwest Texas State University. All

interior design students at Southwest Texas State University who were

registered in an Interior Design course in the Spring semester, 1978

(N=73) were asked to indicate their first, second, and third choices of

cities in which they intended to seek a position in interior design upon

graduation. Table I presents the data generated by this survey.

Fifty-two students selected Houston, Austin, San Antonio, Corpus

Christi, New Braunfels, McAllen, and San Marcos as their first choice of

cities where they expect to seek employment. This figure represents

seventy-one per cent of the total responses. Twelve students chose

cities in Texas, other than South Texas as their first choice for six-

teen per cent of the total responses. Nine students, representing

twelve per cent of the total responses, chose cities outside of Texas as

their first choice. As their second choice, forty interior design

students selected cities in South Texas. Again, the cities with the

highest ratings are San Antonio, Austin, and Houston. The forty
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TABLE I

AREA IN WHICH SOUTHWEST TEXAS STATE UNIVERSITY INTERIORDESIGN STUDENTS EXPECT TO SEEK EMPLOYMENT

73 Participants

First Choice

South Texas Area Cities

Houston
Austin.........
San Antonio . .
Corpus Christi
New Braunfels . .
McAllen ....... ...
San Marcos

Total Responses

Texas Area Cities other than South Texas

Number of
Responses

19
13
12

1

52

Dallas .. e*
Amarillo...
Lubbock....

Total Responses

Cities Out of State

San Diego...........
San Francisco . . .
Atlanta ..........
Fort Lauderdale .
Honolulu...
Louisville . .
Scotsdale...

Total Responses

10

12

2
2

Second Choice

South Texas Area Cities

San Antonio .
Austin.....
Houston.
Corpus Christi........
Harlingen .. .........
San Marcos .........

15
14
7
1
1
1

-

-
-

' ' ' '
* ' '

' ' ' '
' ' ' '
* ' ' '
- - - -

' ' ' ' - - - - - - -
' ' ' ' ' ' ' - - - -
' ' ' ' ' ' ' ' ' ' -
' ' ' ' ' ' - - - - -
' ' ' ' ' ' ' - - - -
- . . . . . . . . . .
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TABLE I (Cont'd)

South Texas Area Cities

Victoria ............
Total Responses......... .-.

Texas Area Cities other than South Texas

Dallas ......................
Fort Worth......'...'.............'.
Lampasas . . .
Tyler.................
Waco . . ....
Wichita Falls .

Total Responses.

Cities Out of State

San Diego .0. . . . . .
San Francisco
Atlanta.'.
Denver...
La Jolla........................
Los Angeles .
New York.. . . . . .
Pensacola
Salt Lake City.
Tulsa . . . . . .

Total Responses.

Number of
Responses

1
40 .. - - - - .

16
1
1
1
1
1

2
2

1

*Third Choice

South Texas Area Cities

Houston..........
San Antonio .. ...
Austin ... .. .. . . .. .
Corpus Christi.........'...............
San Marcos..... ..... '''.........
Seguin. . .0
Galveston . .0 ' '0 ' ' 0'' 0-
Victoria ..0. . . . . . . .

Total Responses . .- . . ......-

Texas Area Cities other then South Texas

Dallas.............
El Paso...........'.........

Note: Two students indicated no third choice preference.

9
9
8
6
3
2

.119

12
1

-
-

' ' ' ' - - - - -
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TABLE I (Cont'd)

Number of
Responses

1

Texas Area Cities other then South Texas

Fort Worth..............
Killeen .*................
Temple...........................

Total Responses...............

Cities Out of State

Los Angeles .0.0.0.0.
New Orleans . . . . ' ' 0 ' ' ' ' a
New York 0 '0' '0' '0 ' '0 ' '4
San Francisco.0......'.'.'.'.'.'...'. '
Cincinnati..0.....................
Denver..0.........................
Miami.0...........................
San Diego......................
San Jose......-.....-......-....
Sarasota.........................
Scotsdale 00a. 0000.
Shreveport...................

Total Responses .........

2
2
2
2

1

responses represent fifty-five per cent of the total responses.

Twenty-one students, or twenty-nine per cent of the total respondents,
chose cities in Texas, other than South Texas, as their second choice.
As their third choice, thirty-nine (fifty-five per cent) students se-
lected South Texas cities as their preference of location for seeking

employment. The cities in order of preference are Houston, San Antonio,
Austin, and Corpus Christi. Sixteen students chose cities in Texas,
other than South Texas, for a twenty-two percent of the total responses.
Also, sixteen students chose cities outside of Texas as their third
choice. It is apparent that the student responses indicate that the
largest percentage of students preferred to seek employment in the
South Texas area, preferring Houston, Austin, San Antonio, and Corpus
Christi more than any other cities.
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Once the focus of the study was determined, the population was

identified. Professional members of the American Society of Interior

Designers were chosen since this category of membership is based on

experience, education, and testing devices. Therefore, a 195 question-

naires were mailed to interior designers who are professional members

of the A.S.I.D. with addresses in the South Texas area. Fifty-eight

questionnaires (thirty per cent) were returned after one follow-up.

The questionnaire used in this study incorporated two types of in-
quiries: quantitative data and anecdotal data. The quantitative data

are presented in tables according to conceptual areas, and the responses

are presented by frequency and percentage of the total responses.

To generate the quantitative data, the questionnaire called upon

the respondent to indicate the degree of importance placed on a function

by circling a number from one to five, with one being considered the

highest or most important, and five the least important. When the per-

centages of total responses total fifty per cent or above in the columns
"definitely important" and "somewhat important," the function was con-

sidered important. Further, when the percentages of total responses

total fifty per cent or above in the columns "somewhat unimportant"

and "definitely unimportant," the function was considered unimportant.

Information was also sought in the questionnaire in the form of
open-ended questions rather than in a manner that would produce infor-
mation that would be measured quantitatively. These inquiries were de-
signed to evoke a type of anecdotal information felt to be useful to
those who develop curricula for interior design programs more relevant

to the requirements of the interior design profession.
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The results of the questionnaire are presented in the following

order:

Quantitative Methods Used by Trainees (New employees)

Management Mehtods Used by Trainees

Communication Methods Used by Trainees

Processes Used by Trainees

Production and Marketing Methods Used by Trainees

Knowledge of Materials Needed by Trainees

Art Related Competencies Needed by Trainees

The quantitative data are presented in tabular form with the re-
sponses presented by frequency and percentage of the total responses.
The anecdotal data are presented and analyzed after each quantitative

table.

Quantitative Knowledge

In the area of quantitative methods used by trainees (new em-
ployees), an attempt was made to determine the importance employers
placed upon (1) inventory records keeping, (2) cost computation/deter-

mination based on cost of materials, inventory, labor, shipping, etc.,
(3) bookkeeping methods, (4) pricing (computing cost, profit, break-
even point, etc.), and supervision of installations. Table II presents
data related to quantitative methods important for trainees, reporting
the frequency and percentage of responses for each item. Using the
fifty per cent criterion, five quantitative methods were considered
important. In order of their importance, they were (1) the ability to
compute and determine production costs based. on cost of materials,
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inventory, labor, shipping, etc. (91 per cent rated as 1 or 2); (2)
the ability to supervise installations (90 per cent rated as 1 or 2);

(3) the ability to price merchandise (86 per cent rated as 1 or 2); (4)

the ability to keep inventory reco rds (83 per cent rated 1 or 2); and

(5) bookkeeping methods (76 per cent rated as 1 or 2).

TALE II

QUANTITATjVE KNOWLEDGE

Frecuency/Percentage of

Ccncectual rea and

(3) ( (5)

. nlvent.cny records keeping /I CT2% / 3/ /
-. Cost comautation/determina :40 i

based on cost of materials, in
ventero , labor, shiping, et:.

3. Bookkeeping methndc 20/35% 24/41% 4/7% 6/1 /

4. Pricing (coputnag cost, 40/69% 10/17% 4/7% 2/3% 2/3%
profit, breakeven point,

3. Supervision of installation 43/% 9/16% 1/2 1/2% '/

____________________ ____ i L I

In addition to the identified uantitative methods, each respon-

dent was given the opportunity to respond to the following statement:

"Please list other quantitative methods definitely important to a

trainee joining your finn." Twenty four individuals responded to this

invitation:

We do not maintain inventory.



All of the above is done by separate departments. Trainees mustlearn stock, special orders available, estimating for carpet,draperies, reupholstery, etc.

Would like to see graduates with more: salesmanship, marketing andpsychology. Also need to be told in school that a period ofapprenticeship is important to learn other designer's philosophiesand sales techniques. It isn't all art!

Learning how to talk on the telephone . . PROPERLY! Must know howto type (if not for me, at least to type for themselves). To workwith craftspeople we use and make themselves clearly understoodwhen issuing instructions to these people.

Typing. Use of calculator and adding machine. Ability to writebusiness letters.

Design background; color background; blue-print knowledge.

Being able to type without errors (not fast) and being able to filecorrectly. Also able to use a calculator and adding machine, i.e.,they need a business course or two as well as design.

Use of time sheet. Importance of man-hours allocated for a task.

A designer should know how to measure fabric needed for draperiesupholstery, etc., and how to make the draperies and how fine up-holstering is done -- so they can supervise work, or even do it.

Drafting capabilities; space utilization.

Board presentation, contract and letter of agreement understanding.

Must type and draft.

I have employed trainees in the past -- I am retiring but havechecked the points I think should be important to an employee oremployer.

Good attitude.

Customer relations. Honesty in quoting delivery times (alwaysallow much longer than necessary)

This could be a separate questionnaire! There are too many to listmore.

"Practiced" design sense. How to figure - carpeting, drapery, wallcoverings.

Know before applying for job what a purchase order is and basic
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business forms. Jobs costs and proposals must be stressed as partof their training.

Drafting.

Selling, closing, agreement.

Construction knowledge.

Being very accurate with any job being done.

Personality and interest in people a must. Dependability also im-portant. Diversified abilities - drafting - boards - etc.

Important to keep a complete client file of all orders, deposits,purchase orders and cuttings of all materials used.

A careful analysis of the anecdotal information reveals that it is

considered important for the trainee to have the ability to properly use

office equipment, such as typewriters, adding machines, calculators, and

the telephone. Also important, is the ability to measure and calculate

amounts needed for floor coverings, window treatments, wall coverings,

and upholstery. Other comments were random and probably somewhat

unique to individual designer's needs.

Knowledge of Management

In the area of management methods used by trainees (new employees),

an attempt was made to determine the importance employers placed upon

(1) supervision of people, (2) hiring new employees, (3) firing em-
ployees, (4) basic familiarity with computers, (5) handling customer

complaints, (6) ability to deal with customers, (7) ability to commun-

icate with employees. Table III presents data related to the concep-

tual area of management. Using the fifty per cent criterion, four of
the management methods listed in this section were considered impor-

tant and are listed in order of importance: (1) the ability to deal
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with customers (93 per cent rated 1 or 2), (2) the ability to commun-

icate with employees (93 per cent rated 1 or 2), (3) the ability to

handle customer complaints (90 per cent rated 1 or 2), (4) the ability

to supervise people (62 per cent rated 1 or 2). Three of the management

methods listed in this section were considered unimportant: a basic

familiarity with computers (59 per cent rated as 4 or 5), the ability

to fire employees (57 per cent rated as 4 or 5), and the ability to hire

new employees (55 per cent rated as 4 or 5).

TABLE III

KNOWLEDGE OF MANAGEMENT

Ure cunc/Percentag of
Total Responses

Conceptual Area and .

Its Function
0t

A. >'rnaement

I. Suoerision of people :2 4/2 12,Z,

2. 'iring new emp7lovees - o ') 337 1 1~ 33;

4. Basic m-iiiaritV wt ' /
coruters

3. Handling customer 76' 6.. 1i5 /'1% 1.

.5. Ability to deal with 4/93% 0/0% 4/7 0/0% 0/05
customers

7. \bilit- to com unca1e 4/1, 4/70 , 0with employees
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When asked "Please list other management procedures definitely

important to a trainee joining your firm," there were nine responses to

this inquiry.

This is a one person office.

Delegation of tasks to suppliers and workrooms.

Ability to communicate with workmen and write orders.

Ability to communicate with employers.

Communicating with people in workrooms.

The management of time.

Trainee must learn to accept management instruction and carrythrough quickly and efficiently.

Learning sources for merchandise, thorough knowledge of stock.

Communicate with workrooms and trade people.

Based upon the anecdotal responses, it would appear that new

trainees must be able to communicate with workroom employees, trade

people, employers, and suppliers.

To further explore the area of supervision, the interior design

respondents were asked to list in order of frequency those who were

supervised, if they rated supervision important. The findings reveal

fifteen groups were named as being supervised by the interior designer.

The first eight were reported in sufficient quantities to be rank

ordered; the remainder are listed alphabetically.

1. Drapery workroom personnel

2. Upholstery workroom personnel

3. Refinishing workroom personnel

4. Carpenters
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5. Painters

6. Paperhangers

7. Carpet installers

8. Office personnel

9. Attorneys

10. Contractors

11. Delivery personnel

12. Electricians

13. Mill personnel

14. Plumbers

15. Sales personnel

Knowledge of Communication (Audience)

In the area of communication methods used by trainees (new em-

ployees), an attempt was made to determine the designer's audience from

the following possibilities: (1) machine operators, (2) workroom people,

(3) resources, (4) executives to whom the designer is directly respon-

sible, (5) other designers, (6) sales people, (7) merchandisers, and

(8) the public. Included in Table IV-A are the findings related to the

conceptual areas of communication. The question asked was "Who is the

interior designer's audience?" The findings reveal that designers con-

sider all areas of communication included in the survey to be "def-

initely important" or "somewhat important." Resources (97 per cent),

are indicated as the most important audience of the interior designer

with workroom people (95 per cent), executives (93 per cent), public

(88 per cent), sales people (81 per cent), merchandisers (79 per cent)

other designers (78 per cent) and machine operators (55 per cent)
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.following in that order.

TABLE IV-A

KNOWLEDGE OF COMMUNICATION

Freouency/Percentage of
Total Responses

ConceOtual Area and

Its Pzicticn

B. Comun-ication

1. Who is the interior
designer's audience?

Mah c re-,6 :or 16

b. Workroom rep //O 1/2%

c.Resources 9/3 -/1 / 0/0%

Executives to 3 i 1380/
the designer i
directly responsile

e. -her designers O -/4 ' 5/10% 1/2%

Sales people3/4 /1% 1/2% 4/

.e6rchamdisers 19/4 3 1 7 1/21 /
h. Public 1~~6/9% /% /% /2 /

The respondent was also asked to list others with whom the trainee
must communicate. Fourteen designers responded to this question. Six

designers answered "client," which could be considered the designer's
"public;" the next most common response was "architects" and "con-
tractors." Other responses were "clerical staff, employer, all contacts,
builders, painters, and paperhangers."
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Knowledge of Communication (Processes)

In the area of communication methods used by trainees (new em-

ployees), an attempt was made to determine the importance employers

placed upon (1) systems of research and cataloging, (2) communicating
ideas verbally, (3) communicating written ideas, (4) communicating

ideas using drawings, (5) communicating ideas using photo/film/slides,

(6) communicating ideas using T.V./Video tape, (7) communicating ideas

using design boards. The findings are presented in Table IV-B. The

question asked was "Wfhat communication processes are your interior de-

signers required to perform?" Communicating verbal and written ideas

were considered to be the most important with 91 per cent and 89 per

cent rating 1 or 2 respectively, followed by visual ideas through

drawing techniques (85 per cent rated 1 or 2), knowledge of systems of

research and cataloging (78 per cent rated 1 or 2), and the ability to

create design boards for presentations (71 per cent rated 1 or 2). A

knowledge of photographic and television techniques were considered

unimportant, with only 26 per cent and 5 per cent rating 1 or 2

respectively. It is interesting to note that the largest number of the

respondents were indifferent or had no opinion on these two items.
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TABLE IV-B

KNOWLEDGE OF COMMUNICATION

Freauency/Percentage of
Total Responses

Conceptual Area and

Its Function-

-z

(1) j (2) (3) (4)

B. Communication

2. What communication pro-
cesses are your interior
designers required to
perform?

a. Systems of research 30/52% 1/26% 8/14% 2/3% 3/5%
and cataloging

b. Commnicaticn ideas

(1) Verbally 51/88% 2/3% 5/9% 0/0% 0/0%

(2) Written 46/79% 6/10% 5/9% 1/2% 0/0%

(3) Visually

(a) Drawing 37/64% 12/21% 6/10% 2/3% 1/2%

(b) Photo/film/tape 6/10% J 9/16% 26/45% 11/19% 6/10%

(c) T.V./Video tape f1/2% 2/3% 30/52% 5/9% 20/34%

c. Design boards 26/45% 15/26% 9/16% 4/7% 4/7%

As evidenced by the anecdotal material, the respondents felt that

other communication processes needed by trainees were the ability to

sketch quickly, the ability to use the telephone properly, and the

ability to listen.

Knowledge of Art Processes

In the area of art processes used by trainees (new employees), an

attempt was made to determine the importance employers placed upon (1)

designing and developing displays, (2) advertising layout,



(3) lettering, (4) window decorating or other display, (5) photography,

(6) making slides for presentations, (7) fabric design (for silk screen

printing), (8) architectural design, (9) water color rendering, (10) up-

holstering and drapery construction, (11) furniture construction and

finishes, (12) knowledge of landscape design, (13) perspective ren-
derings, (14) sketching own designs, (15) sketching other's designs,
(16) sketching for a reference sketchbook. The knowledge of art pro-
cesses is the conceptual area covered by the findings presented in Table
V. Fourteen processes were investigated with eight being rated "some-

what important" and "definitely important." The most important art pro-
cess item was "furniture construction and finishes" (91 per cent rated

1 or 2). Other categories considered important to the respondents were
"architectural design" (88 per cent rated 1 or 2), "sketching own de-

signs" (88 per cent rated 1 or 2), "upholstery and drapery construction

(84 per cent rated 1 or 2), "sketching other's designs" (78 per cent

rated 1 or 2), "perspective renderings" (76 per cent rated 1 or 2),

"lettering" (71 per cent rated 1 or 2). "designing and developing dis-

plays" (68 per cent rated 1 or 2), "sketching for a reference sketch-

book" (57 per cent rated 1 or 2), and "knowledge of landscape design"
(52 per cent rated 1 or 2). The remainder of the processes were not
considered important when using the 50 per cent criterion; however,
none of the five processes can be definitely considered as unimportant

based on the 50 per cent criterion. Rather, there seems to be in-

difference or greatly varying opinions regarding "advertising layout,"
"window decorating or other display," "photography," "making slides

for presentations," and "fabric design."

40
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TABLE V

KNOWLEDGE OF ART PROCESSES

Frequency/Vercentage of
Total Re3pcnses

Conceptual Area and j
It3 Functicn -

) (3)

- Processes

. esigning and -10/1

plays

Z. Advertising lav- 7/121)2/40152
cut - 4 /6

. Lettering 3 '
4. Window Dec1ra7i- -

or other display /

htograh63 
/14 6/23

6. Making slides for '7 11/ 5 10/3 7
presentations--/% 3/2

. t-nric design
(_or silk screen
printing)

3. Arch 4tectural 741-0 729% 47/des ign -4/%1 1/2%

9. Water color? /2 1/
renderini,5 14/24" 13/222, 4/7s

19. Uholstering and 36/62% 13/22% 5/9 2/3 2/3
drapery con-
Struction

11. Furniture con- 2G/691 13/221 4 -
struction and
finishes

12- - knowledge of land- '- -
scape design -2/43 % j 12/21 6/11

13. Perspective 17/29% 2'/47- 6/19% 2/3% 6/10%Renderings

14. Sketching

a. Own designs 40/691 11/19% 4/7 1/21 2/3
b. Other's designs 30/521 15/26 9/16% 2/2 2/3%
c. For reference 20/35% 13/22a 12/21 7/12% 6/10%sketchbook3



The respondents were also asked to list other art processes de-

finitely important to a trainee joining their firm. Eleven individuals

responded. Their responses were:

"Quick" sketches for better customer understanding.
Scaled floor plans.
Attractive arrangement of full size fabric samples for presentations.

Color: knowing how to use large and small amounts - looking forunusual combination. Pattern: scale and proportion.

The majority of the work here for the trainee in art processes, issimple scaled floorplan work. Carefully lettered and thoroughlyclear instructions on any and all art work is a MUST' We hiremost water colour rendering type work done for us . . We simply donot have the time and don't stay in practice to execute professionalquality paintings! Only a huge firm could have a member of thestaff sensitively ready to produce renderings of quality.

Hand printing; le-roi lettering; presentation board layout.

Quick sketch to convey visual idea to client.

Ability to do lay outs - understanding of design field-communication.

Knowledge of upholstery and drapery construction is important if oneis designing what can be made. A knowledge of architectural designis very important because one can not make suggestions unless heknows how to communicate with an architect or builder.

Quick sketches to scale; mylar overlays, presentation board com-
position.

Use of blueprint, knowledge of materials used in presentation.

Our designers have nothing to do with this; it all comes under dis-
play.

While some of the responses seem to reiterate quantitative items,

the importance to have the ability to "quick sketch" is made very em-
phatic by their comments. Equally emphasized by the respondents was the

ability to prepare presentation boards.
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Knowledge of Production and Marketing

In the area of production and marketing methods used by trainees
(new employees), an attempt was made to determine the importance em-
ployers placed upon (1) participating in the actual construction pro-
cess, (2) planning construction schedules and methods, (3) supervising
construction, (4) recognition of deficiences of merchandise already
produced, (5) inventory control, (6) sales, (7) advertising, (8) inter-
action with retailers, (9) interaction with landscape designers, (10)
interaction with architects, (11) interaction with building contractors,
(12) knowledge of consumer behavioral patterns, and (13) knowledge of
demographic characteristics.

Table VI presents data dealing with the findings related to the
conceptual areas of production and marketing. Using the fifty percent
criterion, all the items surveyed were considered important with the ex-
ception of "advertising." In the case of "advertising," it was not con-
sidered unimportant; rather, there seemed to be a wide range of opinions
about it on the part of the respondents. The important items, in order
of importance, are "planning time schedules for delivery of goods"
(93 per cent rated 1 or 2), "know how to keep abreast of schedule in-
formation from manufacturers and work rooms" (92 per cent rated 1 or 2),
"interaction with architects" (89 per cent rated 1 or 2), "recognition
of deficiences of merchandise already produced" (89 per cent rated 1 or
2), "interaction with contractors" (88 per cent rated 1 or 2), "know-
ledge of consumer behavioral patterns" (85 per cent rated 1 or 2), "sales"
(83 per cent rated 1 or 2), "supervising construction" (79 per cent
rated 1 or 2), "interaction with retailers" (76 per cent rated 1 or 2),
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TABLE VI

KNOWLEDGE OF PRODUCTION AND MARKETING

Fre n /Perceitage o
lotal Responses

Conceptual Area and -2
Its Functicn .c.

( ( ) (4)

. PrOduction and 'arketinc,

1. Participating in actual
Construction process

-. Plani construction
schedules and methods

3. Surprising construction

4. Recogniticn of deficiency
of merchandise airead-.
7roduced

. inventor' control

6. Sales

. Advertising

3. interaction with

a. Retailers

b. Landscape designers

c. Architects

d. Building contractors

13 20/35%

33 5 /2:;

4272 - 10/17

20/~ 5o i92'3

40/69% 3/14%

5,/3; 13/31%

28/40%

43/74%"

9. Knowledge of consumer 30/52% i9/33behavioral patteus 1/2 /

10. Knowledge of demographic 15/26% 12/33 14/24% 6/10% 4onaracteris tics

ll. Detemriination of the 3 , %-
most efficient way to
move goods

12. Know how to keep 4/8 5/2 3/ 2
abreast of schedule
information from man-
u-acturers and work
rooms

13. Planning time schedules - 4/7 /0. 0
for delivery of goods '/0

14. Knowledge of crating 29% 24/41% 9/16 3/5% 5/9and paczi..ng3 17/29%

i 5/1411

10/1.%

9/16% 6, i 5/9

C101 5 31

11/1% / 3 3 3

11/'19% P9 4/

4/7% 1k" 1,24 0 0 34
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"interaction with landscape designers" (74 per cent rated 1 or 2), "de-

termination of the most efficient way to move goods" (74 per cent rated

1 or 2), "planning construction schedules and methods" (72 per cent

rated 1 or 2), "knowledge of crating and packing" (70 per cent rated 1

or 2), "inventory control" (68 per cent rated 1 or 2), "participating in

actual construction process" (66 per cent rated as 1 or 2), "knowledge

of demographic characteristics" (59 per cent rated 1 or 2).

The request to list other areas related to materials management

that are definitely important to a trainee joining your firm elicited

the following comments:

Knowledge of what a firm is in business for . . to show a profit.If materials management isn't related to job cost, more than likelya business will go under.

We are designers/specifiers. No purchasing or inventory.

Knowledge of how to receive goods.

Knowledge of current style trends; knowledge of contemporary con-
struction methods and federal regulations.

Knowledge of freight line's efficiency;
Knowing the trade reps, and having a good rapport to effect timely,
accurate deliveries.

The schedule for ordering, receiving and processing merchandise tobe delivered to a client is very important -- which means followup and letting a client know the problems incurred so that aclient is not in the dark about problems in meeting a deadline.

Follow up on orders to manufacturers. Carry through and con-
tinuity on details.

The above comments from the respondents seem to reiterate some of

the items on the questionnaire such as: the importance of interaction

with trade representatives, knowledge of how to receive goods, inter-

action with clients, and follow up procedures.
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Knowledge of Materials

In the area of materials knowledge needed by trainees (new em-

ployees), an attempt was made to determine the importance employers

placed upon a knowledge of (1) fabrics/textiles, (2) woods, (3) metals,

(4) plastics, (5) floor materials, (6) wall coverings, (7) leathers,

(8) furs, (9) bedding, and (10) legal and health aspects of materials.

TABLE VII

KNOWLEDGE OF MATERIALS

Frecuency'Percentage of
Total Responses

Conceptual Area and

ItS PFtctjon

V. Materials

1. Fabric/textiles 53/91 f 2/3% / 0 0/0%
2. 4cd3 j/C-0 11/9%0/0%

3. Metals 34, 39 IS/ 1 5/9 2 0/0%
4. Plastics Z9o05 22/7% r/ O 1/2% 0/0%
S. Floor materials 4r/ 3 7/12% 3/5' C/0 0/0%
6. all coverings 53/91%J 3/3% /3 0/0% 0/0%

. Leathers 37/64% 14/24% 4/7' 2/3% 1/2
8. Furs 13/22% 13/22% 10/17 16/29% 6/10%
9. Bedding 29/50% 14/24% 7/12 4/7% 4/70

10. Legal and health 26/45% 19/32% 8/4- /3 x3 ,aspects of materials
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The findings related to the conceptual area of knowledge of ma-

terials is included in Table VII. Every item included in the knowledge

of materials table was considered important except "furs" which elicited

varying opinions from the respondents. According to the responses, im-

portance of materials was identified in the following order: "wall

coverings" (96 per cent rated 1 or 2), "floor materials" (95 per cent

rated 1 or 2), "woods" (95 per cent rated 1 or 2), "fabrics/textiles"

(94 per cent rated 1 or 2), "metals" (90 per cent rated 1 or 2),

"plastics" (88 per cent rated 1 or 2), "leathers" (88 per cent rated

1 or 2), "legal and health aspects of materials" (78 per cent rated 1

or 2), "bedding" (74 per cent rated 1 or 2).

The anecdotal findings related to materials that the respondents

felt were definitely important to a trainee are listed as follows:

Knowledge of accessories - lamps, pictures, mirrors.

Construction of furniture, rugs, carpets, fabrics, etc.
Also it is important for a designer to know the difference between
old and antique furniture, rugs, and accessories from reproductions.

Know wearability of fabrics used in different types of jobs and
areas in house or office.

Know suppliers of each material of fabrication and the character-
istics, delivery time, cost, advantages and disadvantages of each.

Where to find what is needed - not limited to what is immediately
available.

Construction materials and what can be expected of them, standard
sizes of woods, brick, tile, etc. . . Appliances.

Local craftsmen able to help out on jobs and give advice on what
can or what cannot be done.

Other materials knowledge needed by trainees as indicated above

are a knowledge of accessories, antiques, reputable suppliers, sources,

and local craftsmen.
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Art Related Competencies

In the area of art related competencies needed by trainees (new

employees)., an attempt was made to determine the importance employers

placed upon (1) how important is it for your trainee to be able to ob-

tain information on historical furnishings and styles?, (2) how im-

portant is it for the trainee to be able to develop original designs?,

(3) is a knowledge of the history of art, furniture and design im-

portant to a trainee in your firm?, and (4) is an ability to judge

aesthetic qualities important to a trainee in your firm?.

TALBE VIII

ART RELATED COMPETENCIES

Frequency/Percentage of
Total Responses

Conceptual Area and

I _____________ f(3) (4) ()

VII. Art Relatad Competencies

I. How Laportant is it for 24/41% 21/36% 3/9% /10 2,3
our tra-inee to be able

to obtain infcrmaticn on
historical furnishings
and styles?

.r nis it LL -
the trainee to be able
to develon nrcin d=

3 3 /5/5%7 2/3% 3/5% 0/0

ULr ginai e-
signs?

3. Is a kmowledge of the 45/78% 9/16% 3/5% 1/2% 0/0%history of art, furn-
iture and design im-
portant to a trainee
11 your fim'?

4. Is an ability to Judge 53/91 2/3% 2/3% 0/0% 1/aesthetic qualities
important to a trainee
in your fim?
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Included in Table VIII are the findings dealing with aesthetics

and research. All four categories were rated as important. The

trainee's ability to judge aesthetic qualities was considered most im-

portant with 94 percent rating it 1 or 2. The least important of the

items was the trainee's ability to obtain information on historical

furnishings and styles.

The respondents were asked to indicate the research facilities

available within their company. Listed below is the response to the re-

quest:

Books, charts, dictionaries.

Books, old magazines.

Books, antique periodicals, mailing lists and library.

We have a comprehensive and rather good library on design and archi-
tecture in our offices.

Library of books.

Our own library.

Many period style books.

Company library, source references (outside people who might know).

I have combined an antique business with my design work. I have a
large inventory.

Library at UT close enough - books in company library.

The Art of Furniture, Encyclopedia of Furniture, Furniture Treasury.
Library of historical books, drawings, etc.

Have a library on historical furnishings available and my personal
experience in Europe as a designer.

Books and catalogues; document fabrics; document papers.

Reference works dealing with architecture and furniture. Graphic
standards listing handbooks.
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Books - period furnishing.

Having a library impossible to list all.

Texas Historical Society; Public Library and UT Brett Library.

Antique library; antique periodicals; antique museum files.

Dictionaries of design and reference books in studio. Market
brochures and catalogues. U.T. and public library.

Encyclopedia and history books.

Catalogues.

Resource library.

My library.

Library.

Only manufacturers, catalogs. We have our own personal libraries.

Many books on art history, French and English furniture, (antique)
American antique silver, porcelain, brass, etc. We use the library
when necessary.

History of furniture, history of architecture, various publi-
cations.

We have our own library and use UT.

Of the twenty-nine responses, twenty-two designers indicate that

they have their own libraries within their firms. Their libraries in-

clude books, dictionaries, periodicals, catalogues, handbooks, and bro-

chures.

Utilizing the anecdotal means of gathering information, an inquiry

was addressed to ascertain the type of institution which the interior

designers of the South Texas area preferred to use as a source of

trainees. Forty-two respondents preferred a university as their first

choice source, followed by a total of ten respondents in first and

second choice who preferred to train their own designers. Four respon-
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dents indicated art/fashion schools as their second choice. The other

source choices indicated "through A.S.I.D. connections," "contest

winners," "employment agency," and "trade schools."

From whatever source the trainee was brought into the interior de-

sign field, the anecdotal findings indicate that he must be prepared for

design responsibility under supervision during the first year with the

fim because forty-six of the fifty-eight respondents reported that the

trainee was given that responsibility the first year. Seven respon-

dents indicated that the trainee would not be given design respon-

sibility until after two to four years experience with the firm.

American industries are preparing to change to the metric system

of measurement in order to conform with current practices throughout

the world. A question was asked the designers in the South Texas area

to determine if they use the metric system and, if not, when they plan

to convert. Only five designers are using the metric system, while

fifty designers are not. The designers indicated they would convert

to that form of measurement when such a conversion becomes necessary.

Another question addressed to the designers who employ trainees

was, "What do you consider to be the major problem(s) faced by a

trainee?". There were fifty-one responses to this inquiry listed in

Table IX. Of these replies, eight indicated one of the major problems

of the trainee was adjusting from hypothetical classroom situations

to real design situations; six attributed the trainee's problems to



52

TABLE IX

MAJOR PROBLEMS FACED BY INTERIOR DESIGN TRAINEES
AS REPORTED BY INTERIOR DESIGNERS WITH

ADDRESSES IN THE SOUTH TEXAS AREA*

I. Problems Involving Transition from Hypothetical Design Situations
to Real Design Situations

1. Discovering that college training is not realistic, practical.
So much has to be learned "by doing" that one is not prepared
for.

2. Not realistic enough. Not trained in construction methods, so
that things "designed" must work and be able to be installed.
Not sufficiently trained in estimating.

3. Adapting what they learn in school to the "real" work.

4. Reality of design, i.e., paperwork; limited source knowledge
in all areas; amount of continuing self education required.

5. Learning trade sources, record keeping, and dealing with de-

signer/client relation on a realistic basis.

6. The problem of transition from the academic world to the stress-
filled revenue production world of time scheduled work. Em-
ployers are interested in productivity not presence.

7. Unrealistic concept of the real working world; his responsi-
bilities and his employers' responsibilities.

8. Learning to deal with a client as a person who has ideas of
their own and adjusting to this fact by realizing it is not
a classroom hypothetical situation, but must be dealt with
realistically.

II. Problems Involving Lack of Experience

1. Inexperience.

Note: These responses are recorded as they were written. Accurate
classification into specific categories is not possible.
Grouping is approximate.
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TABLE IX (Cont'd)

2. Getting design experience, as opposed to clerical experience
in a design studio.

3. Lack of experience in "real" world; unrealistic approach to de-
sign and business.

4. Young designers lack experience. They should serve several
years as trainee.

5. Total lack of experience on the job - lack of time for ex-
perienced people to give new people adequate training.

6. Inexperience in practical working situations.

III. Problems Involving Low Salary

1. Low income.

2. Low pay.

3. Unrealistic salary expectations. Belief that jobs need not
have financial limitations, personal problems, insecure
emotional attitude and little self confidence.

4. Becoming intimidated by seasoned designers they must work
around. Design people are often tempermental and short with
trainees which is frightening. Some crawl in a shell at an
early beginning experience and never emerge! Second point
would be disgustingly low pay scale they must cope with!

5. Boredom. They come from school ready to "go" and find they
can't. This often frustrates them to the degree of getting
out of design completely. Also students aren't prepared by
the schools to know how little they will make after grad-
uation or throughout their career. This is not a get rich
business.

IV. Problems Involving Lack of Sales Ability

1. How to sell. The greatest designer has to sell. Does South-
west offer a course in selling?

2. Client-designer interaction; expression of ideas, schemes,
etc. to client and tradespeople; (salesmanship); knowledge of
sources; knowledge of interior design as a business; ex-
perience.
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TABLE IX (Cont'd)

3. Not knowing sources; sales ability.

4. Learning particular business, clientele of business, standards
set by business, learn to "read" and get along well with clien-
tele, be a good salesman, be honest and above board at all times.

5. Lack of sales experience with public - sources - general work
plan.

V. Other

1. Learning the policy and procedures of a large company.

2. Facing reality of business world of interior design.

3. Not enough training in estimating - all the drawing ability in
the world is of no value if you can't tell the client what it
will cost.

4. Error in estimating. Not following through.

5. Ability to work with people.

6. Being able to balance design - desk time, and sales floor time.

7. Size of this department store is such that all the departments
can be confusing. Establishing clientele.

8. Knowing which field wanted - then getting a position (in
Houston field is very full).

9. Ability to work.

10. Lack of practical experience.

11. Poor business background - lack of understanding as to how
business operates.

12. Being willing to serve apprenticeship - rather than starting
out on their own too soon - also finding positions to give
them some experience.

13. Dedication, avoiding mistakes and anticipating mistakes.

14. Paper work, selling ability.

15. Becoming familiar with sources. Learning how to figure
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TABLE IX (Cont'd)

drapery jobs for estimates.

16. First, learning to accept direction, second, learning to be
open minded, and third, learning patience for advancement.

17. Attitude - he thinks he knows it all and thereby produces too
many errors. Inability to grasp importance and think in de-
tailed manner.

18. Being practical as well as artistic.

19. Presentations to clients and estimating costs - building a
clientele, handling workroom personnel.

20. Obtaining a position seems to be the only problem I can think
of if the trainee is qualified otherwise.

21. Learning to work with people - clients - making them feel im-
portant, not talking down to them, not being overpowering.

22. Lack of design ability. No understanding of space utilization.

23. Knowledge of how to actually install a job, not able to work in
every style, unrealistic attitude about their worth.

24. I feel as I have for forty years, that all designers should
serve three to five years apprenticeship to an established de-
signer.

25. Learning manufacturers; where things are located; and how to
buy right.

26. Projecting to customer; following directions; many lack dis-
cipline to learn things before wanting to be full-time de-
signer.

27. Working knowledge of drapery and upholstery workroom pro-
cedures.

lack of experience; five suggested that they have unrealistic salary

expectations; five indicated that the trainee lacked sales ability.
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A question seeking sources the interior designer uses to keep a-

breast of the most current information in the field asked the respondent

to list the most frequently used trade journals. The list that was pro-

duced is found in Table X. The titles used once are arranged in alpha-

betical order.

TABLE X

INTERIOR DESIGN PUBLICATIONS REFERRED TO BY
THE INTERIOR DESIGNERS WITH ADDRESSES

IN THE SOUTH TEXAS AREA

Most Listed Titles in Rank Order

Interior Design
Architectural Digest
Interiors
The Designer
Contract Interiors
Design West
Contract
Residential Interiors
Antiques
Progressive Architecture
House Beautiful
House Garden
Houston Home & Garden
Texas Homes
Texas Architects
Architectural Record

Titles Listed Once

Abitare
Architectural Review
Building Design and Construction
Connoisseur
Design Today
Dodge Report
Domus
Fortune
Home Furnishings Daily
Houston Business Journal
Housing
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TABLE X (Cont'd)

Industrial Design
National Geographic
1001 Decorating Ideas
Southwest Furniture News
Town Country

The remainder of the questionnaire sought information as to the

willingness of the interior design firm to participate in the training

of future designers. The responses are presented in Table XI. The re-

turns of this survey indicate that of the fifty-eight respondents,

thirty-two would be willing to permit occasional supervised visits by

interior design students; twenty-five would provide a lecturer at

Southwest Texas State University; twenty-six would permit students to

work in their firms for credit but no pay; and nineteen would be willing

to pay a student while he worked in the firm. Many indicated that they

may be willing to do so under different circumstances or at a future

date. This is a positive indication of a willingness of the practicing

interior designers to participate in education.

TABLE XI

INDICATIONS OF INTERIOR DESIGNERS' WILLINGNESS TO SUPPORT UNIVERSITY
PROGRAMS THROUGH ACTIVE PARTICIPATION

XIV. Would you be willing to _:emit occasicral suervised visits by
design students through your business operation?

Yes - 32 No - 13

Coments: We welcore it
Sorr, not encuh time
Doubt 4t tine to set exanole or do them any good
By appointment only
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TABLE XI (Cont'd)

e arec o -. all, Iot t mould, e beneficial
MUst have considerable advance notice
Not at this tine, perhaps later

XV. Would you be willing to provide a trained individual from your staff
to lecture at Southwes Txas State University occasionally?

Yes - 25 No - 3

Comments: be don't 'ave the personnel
Need a -ood advance notice
SLmlv could not spare the tiMe
if ti'e permits
It would depend on the circoustances and what the sub-
jects.,ere
If T did not have to pay travel expenses
I'm extreme 'busy now, later I would be able to
700 ar to travel
If rime i.5available

t ',-e e -- roctical because of time and distance

-i-e Ices not nr.allv rerr'it
our tie Sc edule will permit

Not present
1f I have one at the time
Ne are too -mal to resrit our leaving the Siri

oorrv, not nou h tire

I. would .ou bew to a student designer work in your zint
ith:

College credit' Ut -o py? Yes - 26 No - 16

Comments: They oul' da e to be on the payroll
Work with o:
Depends on Situation at the tiem
T ii convenient for both parties
Not disciplined without remuneration
Unfair to the student
I would always pay
San _acinto College has that program locally
So long as t'-e school and student do not expect
preferencial treatment
Possibly
I do this nw with U.T. but could do another ore if nct
on overlapping tines
We do not employ part-time people
We always take a student from U.7. in regular terms
Ke have two now
Sometimes can be difficult if student has had little or
ainimn of training

B. College credit and miniman pay? Yes - 19 No - 19

Com,.ents: Perhaps
Depends
Sorry, it is more work to train them than they are
worth due to short stay
Depends on situation at time
Can seldom take one as schedule is very disruptive
to studio continuity
If qualified to produce
If budget allows
Unfair to student
I would always pav
Possibly, depending on student's ability
If orening were available
Up to individual
se have -to olace at this time for trainees
If inances allcw ray
If we need them
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Item XVII of the questionnaire requested additional comments of

the respondent. A list of the complete comments may be found in

Appendix IV; however, these comments can be grouped into the following

three broad categories:

1. Trainees need a greater knowledge of architecture, construct

and workrooms.

2. Trainees need to have the ability to sell his/her design idea

3. Trainees need to learn more about the business aspects of in-

terior design.

s.

Documented Curriculum Content

In order to compare the expectations expressed by professionals in

the field with the preparation which students receive at Southwest Texas

State University, it was necessary to examine the content of the courses

required of interior design students. The requirements and the des-

cription of the Home Economics, Art, and Industrial Arts courses required

for a Bachelor of Science degree in interior design at Southwest Texas

State University, as stated in the General Catalog of that University

(2, p. 74-77; 108-110; 152-155) are presented in Tables XII through XV.

For that degree a total of 131 semester hours is required; of this

total, a minimum of forty-four hours of English, history, political

science, philosophy, speech, math, science, language, physical education,

sociology or psychology, and the arts constitute a core curriculum re-

quired for all degrees from Southwest Texas State University (1, p. 39).

In addition to this core, there are twenty-four hours of Art or Indus-

trial Arts (minor) and forty-five hours of Home Economics (major). The

on,.
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remaining hours are electives. Thirty hours of the Home Economics re-

quirement are specifically related to the study of interior design. Of

these thirty semester hours, eighteen hours are advanced work in

interior design, including an internship program offered through the

Department of Home Economics with approved interior design and interior

design related firms. The course titles, objectives and outlines of

these courses are listed in Table XVI (1). No attempt to determine the

content of courses that were not specific to interior design in the

Home Economics Department was made, since there is no documentary ma-

terial to supplement that outlined in the General Catalog. It is within

these latter courses that drafting, architectural drawing, watercolor

rendering, art history, and three-dimensional design are included.

TABLE XII

OUTLINE OF REQUIREMENTS FOR A BACHELOR OF SCIENCE DEGREE
IN HOME ECONOMICS WITH A CONCENTRATION IN INTERIOR

DESIGN AT SOUTHWEST TEXAS STATE UNIVERSITY

Requirements for Requirements for Minor
Basic Curriculum Minor in Art in Industrial Arts

Freshman Year

English 1310, 1320 Home Economics 1346, Home Economics 1346,
Science, Mathematics, 2362 2362

or Modern Lan- Industrial Arts 1413, Industrial Arts 1413,
guage, 4 hours 3313 3313

Home Economics 1310,
1350, 1352

Physical Education
activity, 2 hours
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TABLE XII (Cont'd)

Requirements for Requirements for Minor
Basic Curriculum Minor in Art in Industrial Arts

English 2310, 2330,
or 2370

English 2320, 2340,
or 2380

History 1310, 1320
Art 3213 (or Art

2300)
Home Economics 1320,

4365
Physical Education

activity, 1 hour

Science, Mathematics,
or Modern Lan-
guage, 8 hours

Speech 2320
Philosophy 3201 (or

1305)
Home Economics 4348
Physical Education

activity, 1 hour

Political Science
2310, 2320

Home Economics 3337

Totals including
B-asic:Curriculum

Sophomore Year

Art 1321, 1354, 2370
Home Economics 2363

Junior Year

Home Economics 3365,
3366

Art 3322 (or 3327),
3337

Foundation elective,
3 hours

Senior Year

Home Economics 4350,
4366 (repeated
once)

Art 2383, 3365,
elective, 3 hours

Business electives,
6 hours

Art 1321, 2370
Industrial Arts 3310
Home Economics 2363

Home Economics 3365,
3366

Industrial Arts 1320,
1350

Foundation elective,
3 hours

Home Economics 4350,
4366 (repeated
once)

Art 4383 (or 2383)
Business elective,
3 hours

Industrial Arts 4313,
advanced electives,
6 hours

131 hours

WSW&

131 hours
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TABLE XIII

DESCRIPTION OF HOME ECONOMICS, ART, AND INDUSTRIAL ARTS
COURSES REQUIRED (REGARDLESS OF MINOR) FOR A BACHELOR

OF SCIENCE DEGREE IN HOME ECONOMICS WITH A
CONCENTRATION IN INTERIOR DESIGN AT
SOUTHWEST TEXAS STATE UNIVERSITY

AS RECORDED IN THE GENERAL
CATALOG

Dept./No.

H.E. 1346

H.E. 1350

H.E. 2362

I.A. 1413

L.A. 3313

Art 1321

I i

Title Hrs. Description

I I t
Textiles

Design and
Color

History of
Furnishings

Engineering
Design
Graphics

Architectural
Drafting

Basic Drawing

3

3

3

4

3

3

A comprehensive study of the relation-
ship of fiber, fabric and end-uses in
clothing and home furnishings.

Principles of design and color as
applied to the individual and his en-
vironment.

A survey of historical styles of
furnishings and interiors. Egyptian
to the 20th century.

Provides industrial arts, pre-en-
gineering, and other students the
tools and techniques utilized in the
preparation of various working
drawings, lettering, geometric
working drawings for wood, metal,
electrical, aricraft, piping, machine
tools, numerical control, and in-
dustrial applications.

Architectural drafting and home
planning; exterior and interior de-
sign of the home; essentials of
heating, lighting, ventilation, sani-
tation, and legal aspects of home-
building; structural systems in wood,
concrete, and metal. Complete plans
for a residence.

Emphasis on drawing natural and man-
made forms. The student is en-
couraged to question and explore his
sensory responses with basic pictorial
expression.



63

TABLE XIII (Cont'd)

Dept./No. Title Hrs. Description

Art 2370

Art 2383

H.E. 2363

H.E. 3365

H.E. 3366

H.E. 4350

H.E. 4365

H.E. 4366
(Repeated)

Water color

Current Trends
in Art

Professional
Interior Design

Commercial
Interiors

Residential
Interiors

Practicum
in Home
Economics

Housing in
the Community

Advanced
Interiors

3

3

3

3

3

3

3

3

4 1

An introductory watercolor course
stressing the Aquarelle approach.

Study of contemporary trends in art.

An introductory course for interior
design majors. Development of in-
terior space/form comprehension based
on research, analysis, and proposed
solutions. The study of major in-
terior elements, materials, and
activities.

Analyzing, furnishing, and estimating
of moderate to large commercial and
industrial spaces.

Advanced study in various dimensions,
purposes, and characters in relation
to the small and large residential
shelter.

Internship program in home economics-
related professions, services, bus-
iness or industry.

Emphasis on designing living space to
promote fullest development of in-
dividuals involved; attention to low-
income housing and to community, re-
gional, and national organizations
that can aid families in meeting
housing needs; new developments in
materials, building, and services,
and recent research and resource ma-
terials in family housing.

Advanced interior design study of
equipment and materials for interiors;
studio procedures, and professional
practices of the profession.
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TABLE XIV

DESCRIPTION OF ART COURSES REQUIRED
OF INTERIOR DESIGN MAJORS

MINORING IN ART

Dept./No. Title Hrs. Description

Design in
3-D

Sculpture

Ceramic
Methods

Jewelry I

Textile
Design:
General

Textile
Design:
Weaving

3

3

3

3

3

3

A course for sensitizing the student
to elements and principles of design
using the materials of the environ-
ment to experiment and make objects
of art.

Fundamental approaches to methods of
designing and producing three-dimen-
sional form and space.

Exploration of construction methods
and glazes.

Introductory course in metal craft
and jewelry. Design and execution
of contemporary jewelry and
enameling.

Explores the nature of fibers in re-
lation to their use in textile design.
Affords experience with woven and non-
woven textile techniques with special
emphasis on structural and applied
design.

Developing proficiency in the use of
simple and complex weaving devices.
Approaching design through the in-
herent qualities of the materials.
Experimentation in the use of applied
design to loomed fabrics.

~~-.-----.---- I I J.

Art 1354

Art 3323

or

Art 3327

Art 3365

Art 3337

or

Art 4337

Art
Elective
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TABLE XV

DESCRIPTION OF INDUSTRIAL ARTS COURSES
REQUIRED OF INTERIOR DESIGN MAJORS

MINORING IN INDUSTRIAL ARTS

Dept./No. Title Hrs. Description

I.A. 1320

I.A. 1450

I.A. 3310

I.A. 4313

I.A.
Advanced
Electives

Woods

Photography

Industrial
Design

Advanced
Architect-
ural
Drafting

3

4

3

3

6

Furniture and small projects afford
practice in all the hand tool operations
used in bench woodwork; growth/structure
of the tree; kinds of wood, wood prop-
erties, use/care of hand tools, and
finishing procedures.

Black and white photography stressing
the basic fundamentals of the photo-
graphic process; use of modern cameras
and accessories; procedures in making
pictures from exposed sensitive materials
to completed prints; competencies in
darkroom procedures.

Principles of design, analysis, creation,
and development of projects in acceptable
forms of visual communications, consumer
products, commercial equipment, pro-
duction, research design problems,
building actual models of design, using
materials and methods to create better
products.

Architectural drafting and light com-
mercial construction; community, urban
and regional planning; exterior and in-
terior design of selected light com-
mercial buildings; essentials of heating,
lighting, ventilation, sanitation, and
legal aspects of commercial buildings;
structural systems in wood, concrete,
and metal. Complete plans for a light
commercial, institutional, or public
building will be made.

4 1
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A Comparison of the Questionnaire with the Interior Design
Curriculum at Southwest Texas State University

A comparison of the questionnaire responses from the interior design

professionals with the course descriptions, objectives, and outlines was

made and the results are presented in Table XVII. The fifty percent cri-

terion was used to determine the importance or unimportance of each item

on the questionnaire. This comparison reveal that, according to the

value placed on the area by the interior designers, the present cur-

riculum does meet their expectation in providing sufficient opportunities

for the trainee to develop the following behaviors:

The ability to . . .

keep inventory records

compute and determine costs based on cost of materials, in-
ventory, labor, shipping, etc.

supervise installations

deal with customers

communicate with employees

communicate with machine operators

communicate with workroom people

communicate with resource people

communicate with executives to whom the designer is
responsible

communicate with other designers

communicate with sales people

communicate with merchandisers

communicate with the public

perform systems of research and cataloging
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communicate verbal ideas

communicate written ideas

communicate ideas through drawing techniques

create design boards

letter

design architecturally

watercolor

construct and finish furniture

deal with landscape design

execute perspective renderings

sketch own designs

participate in actual construction processes

plan construction schedules and methods

interact with retailers

interact with architects

interact with building contractors

keep abreast of schedule information from
manufacturers and work rooms

plan time schedules for delivery of goods

be knowledgable of fabrics/textiles, woods, metals,
bedding, legal and health aspects of materials,
plastics, floor materials, wall coverings, leathers,

obtain information on historical furnishings and
styles

develop original designs

be knowledgable of history of art, furniture, and
design

judge aesthetic qualities
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This comparison also reveals that, according to the value placed on

the area by interior designers, the present curriculum does not meet their

expectations in providing sufficient opportunities for the trainee to de-

velop the following behaviors:

The ability to . . .

perform bookkeeping methods

price merchandise

supervise people

handle customer complaints

design and develop displays

construct draperies and upholster

sketch other's designs

sketch for reference sketchbook

supervise construction

recognize deficiencies of merchandise already
produced

control inventory

employ sales techniques

interact with landscape designers

be knowledgable of consumer behavioral patterns

be knowledgable of demographic characteristics

determine the most efficient way to move goods

be knowledgable of crating and packing

Anecdotal comments from the professional designers also indicate

their high expectations in the areas of selling and business aspects of

interior design.
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Summary

This chapter presents the data regarding the desired working

locations of Southwest Texas State University students and the results

of an effort to determine what the needs and expectations of interior

designers are for entry level interior design positions, i.e. new

graduates of this interior design program. Also included in this

chapter are the interior design course requirements and curriculum

objectives.

A comparison is made between the expectations of the professional

interior designers in the South Texas area and the present interior

design curriculum at Southwest Texas State University. The findings

reveal thirty-seven functions outlined in the questionnaire appear to

be included in the interior design curriculum. However, seventeen

competencies considered important by interior designers appear not to

be included in the interior design course descriptions, objectives,

or outlines.
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CHAPTER V

SLIWARY AND INTERPRETATION OF FINDINGS

AND THEIR IMPLICATIONS FOR

CURRICULUM REVISION

The stated purpose of this study was to perform a needs assessment

of the present Interior Design Program at Southwest Texas State Uni-

versity. The problem was to be solved by making a survey to determine

the expectations of interior designers in the South Texas area.

The survey was conducted by means of a questionnaire designed by

Jean Andrews and mailed to professional members of the American Society

of Interior Designers who had addresses in the South Texas area. Simple

frequency and percentage methods were used to analyze the data which were

tabulated in rank order based on the average of the degree of importance

placed on each function by the interior design profession. Certain areas

of the questionnaire were designed to produce anecdotal information that

could be used by curriculum designers. The content of those replies was

analyzed and tabulated.

Thirty-seven functions rated important by the interior designers are

to be included in the present interior design curriculum as indicated by

an analysis of course descriptions, objectives, and outlines. However,

the curriculum does not meet designers' expectations in providing

sufficient opportunities for the interior design student to develop the

following behaviors:

86
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Quantitative Methods Used by Trainees

1. Bookkeeping methods

2. Pricing

Management and Communication Methods Used by Trainees

1. Supervision of people

2. Handling customer complaints

Processes Used by Trainees

1. Designing and developing displays

2. Upholstering and drapery construction

3. Sketching other's designs

4. Sketching for reference sketchbook

Production and Marketing Methods Used by Trainees

1. Supervising construction

2. Recognition of deficiencies of merchandise already
produced.

3. Inventory control

4. Sales

5. Interaction with landscape designers

6. Knowledge of consumer behavioral patterns

7. Knowledge of demographic characteristics

8. Determination of the most efficient way to move goods

9. Knowledge of crating and packing

The implication of these findings is that the interior design pro-

gram at Southwest Texas State University should provide opportunities

for the student to acquire these competencies which are considered im-

portant by professional interior designers.

Many of the above functions could be added to existing courses.
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For example, "sketching other's designs" and "sketching for a reference

sketchbook" could possibly become a part of the 1321 Basic Drawing course

in the Department of Art. There is a noticeable need for the interior

design program to investigate a course addition covering the business of

interior design. There is no indication in the course descriptions, ob-

jectives, or outlines of topics covering "perform bookkeeping methods,"

"price merchandise," "supervise people," "handle customer complaints,"

"control inventory," "determine the most efficient way to move goods,"

and "knowledge of crating and packing." The implication of this finding

is that the profession expects the trainee to be able to use this know-

ledge regularly.

Anecdotal comments and questionnaire responses obtained from the

interior designers indicate a need for sales knowledge. The implications

of this finding are that a requirement of a course in sales would be

appropriate.

An expresses opinion by the interior designers that the trainee has

difficulty adjusting to the requirements of the profession implies that

more attention should be directed to the development of the attitudes de-

sired by the profession, in an effort to lessen the gap between the

idealistic classroom situation and the realistic situation of the pro-

fession.

When questioned on the use of the metric system of measurement, the

interior designers replied that it was not being used at present but that

when use of the metric system became general, they would convert to that

system. The implication of this finding would deem appropriate a plan

for adapting the system of measurement used in the quantitative aspects

of interior design to those of the metric system.
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The findings revealed that there are sixteen journals most fre-

quently used by the designers for obtaining the most current information

in the field. At present, the Department of Home Economics and the

library at Southwest Texas State University subscribe to all sixteen.

Many of the journal titles listed once are also available to the interior

design student.

This study has identified needs and stated their implications in re-

lation to the present interior design curriculum at Southwest Texas State

University. For the purpose of this study, we are mainly interested in

whether or not the interior design trainee is receiving the training

needed for the interior design profession. A comparison of the expec-

tations of the profession and the present program pointed out some dis-

crepencies which are indicators of areas worthy of further study, either

in the form of adding courses or reviewing and revising existing course

content. The survey of the interior designers practicing in the South

Texas areas conducted in this needs assessment of the Interior Design

program at Southwest Texas State University supports giving consideration

to the development of new courses or content revision of existing interior

design courses offered at Southwest Texas State University.



APPENDIX I

STUDENT QUESTIONNAIRE
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POLL OF STUDENT EMPLOYMENT LOCATION CHOICES

In order to more closely align the Interior Design courses offered

by Southwest Texas State University to the needs of the Interior Design

professionals, a survey is being made. Please indicate the first, se-

cond and third choices of cities in which you intend to seek a position

in Interior Design

1.

2.

3.



APPENDIX II

QUESTIONNAIRE USED IN THE STUDY



Southwest Texas State University
Son Marcos, Texas 78666 AC512 245-2155

Department of
Home Economics

General Questionnaire

Interior Design Practices in Industry

Name of Firm:

Loc ation:

Title of Person Responding:

I. 1. How many full-time designers do you employ?

2. How many part-time designers do you employ?

QUANTITATIVE METHODS USED BY TRAINEES

II. Please circle the number corresponding to the appropriate category for

each statement indicating the degree of importance you place on the

statement as a quantitative method used by trainees of your company.
The term t " refers to a new, inexperienced designer.)

1. Inventory records keeping

2. Cost computation/determination
based on cost of materials,
inventory, labor, shipping, etc.

3. Bookkeeping methods

4. Pricing (computing cost, profit,
breakeven point, etc.)

5. Supervision of installations

~c
~)5~

~ ~

3- rJ2.~

1 2

I

1

1

1

2

2

29

2

3

3

3

3

3

4 2

4

4

4

4

.-z

5

5

5

5

Please list other quantitative methods definitely important to a trainee
joining your firm.

93
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MANAGEMENT AND COMMUNICATION METHODS USED BY TRAINEES

III. Please circle the number corresponding to the appropriate category for

each statement indicating the degree of importance you place on the

statement as a management or communication method used by your

trainees.

A. Management Methods

c
0

C

440

-0

-w4

1. Supervision of people

2. Hiring new employees

3. Firing employees

4. Basic familiarity with
computers

5. Handling customer

complaints

6. Ability to deal with
customers

7. Ability to communicate with
employees

1 2 3 4 b

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 3

1 2 3 4 3

Please list other management procedures definitely important to

a trainee joining your firm.

B. Communications Methods

Who is the interior
designer's audience? (To
whom must they convey
facts, ideas, elicit
responses, etc.)

a. Machine operators
b. Workroom people
c. Resources (fabric,

furniture, etc.)
d. Executives to whom the

designer is directly
responsible

c

- +

0' .~
44.0 .

1
1

2
2

3 4 5
3 4 5

1 2 3 4 5

1 2 3 4 3
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ond e"

~cl c

4-

e.
f.
g.
h.
i.

Other designers
Sales people
Merchandisers
Public
Other

1 2
1 2
1 2
1 2
1 2

2. What communications proces-
ses are your interior designers
required to perform?

a. Systems of research
and cataloging

b. Communicating ideas

(1) Verbally
(2) Written
(3) Visually

(a) Drawing
(b) Photo/film/

slides
(c) T. V. /video

tape

c. Design boards
d. Other

1 2 3 4 5

1
1

2 3 4 5
2 3 4 5

1 2 3 4 5

S 2 3 4 5

1 2 3 4 5

1 2 3 4 5
1 2 3 4 5

PROCESSES USED BY TRAINEES

IV. Please circle the number corresponding to the appropriate category for
each statement indicating the degree of importance you place on the
statement as an art process utilized by your trainees.

4.6 +A 4

0) 0

C
0

4 .'C

C-

C

OC

C

1. Designing and developing
displays

2. Advertising layout

3. Lettering

4. Window decorating or other
display

5. Photography

1 2 3 4 5

1 ^*2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

95

CU~

0

CO

3
3
33

4
4
4
4
4

5
5
5
5
5
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C

8. rcitctra dsin 2 3 4 5

~ 'J4-00 4.

6. Making solidsr o peserntaios 2 3 4 5

70. UFabsricesgndosl scrpeen
prinstng)o 1 2 3 4 5

10. Upoltein ad raer

co aknstrcion opeetain 1 2 3 4 5

11. Furniture construction and

finishes 1 2 3 4 5

12. Knowledge of landscape
design 1 2 3 4 5

13. Perspective renderings 1 2 3 4 5

14. Sketching

a. Owndesigns 1 2 3 4 5

b. Other's designs 1 2 3 4 5

c. For reference sketchbook 1 2 3 4 5

Please list other art processes definitely important to a trainee joining

your firm.

PRODUCTION AND MARKETING METHODS USED BY TRAINEES

V. Please circle the number corresponding to the appropriate category for

each statement indicating the degree of importance you place on the

statement as a "materials management" method used by trainees of

your company.
C

a C

0 0 Q E E
00 C: v C

: ,2- -0 :n

1. Participating in actual con-

struction process 1 2 3 4 5

2. Planning construction schedules

and methods 1 2 3 4 5
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4.j

3. Supervising construction

4. Recognition of deficiencies of
merchandise already produced

3. Inventory control

6. Sales

7. Advertising

1 2 3 4 5

1 2 3 4 5

1 2 3 4 3

1 2 3 4 3

1 2 3 4 5

8. Interaction with

a. Retailers
b.
c.
d.

Landscape designers
Architects
Building contractors

2
2
2
2

3
3
3
3

4
4
4

3
3

5
5

I
I
1
I

9. Knowledge ol consumer
behavioral patterns

10. Knowledge of demographic char-
acteristics (i.e., population
characteristics such as age
composition, racial characteris-
tics, income distribution)

11. Determination of the most efficient
way to move goods

12. Know how to keep abreast of
schedule information from
manufacturers and work rooms

13. Planning time schedules for
delivery of goods

14. Knowledge of crating and
packing

1 2 3 4 5

1 2 3 4 5

1 2 ~ 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

Please list other areas related to materials management that
important to a trainee joining your firm.

are definitely
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KNOWLEDGE OF MATERIALS NEEDED BY TRAINEES

VI. Please circle the number corresponding to the appropriate category for
each statement indicating the degree of importance you place on the
statement as an area in which the trainee should be knowledgeable.

4-4 0
0.

4

cIt

1. Fabrics/textiles

2. Woods

3. Metals

4. Plastics

3. Floor materials

6. Wall coverings

7. Leathers

8. Furs

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

9. Bedding 1 2 3 4 5

10. Legal and health aspects of
materials 1 2 3 4 5

Please list other areas related to materials that are definitely important
to a trainee joining your firm.

AR T RELATED COMPETENCIES NEEDED BY TRAINEE

VIL. Please circle the number corresponding to the appropriate category for
each statement indicating the degree of importance you place on the
statement as an area in which the trainee should be knowledgeable.

4 +A.

4- 0

a
0

4-1-

Cd C
*0. ~ n~-

How important is it for your
trainee to be able to obtain
information on historical
furnishings and styles ? 1 2 3 4 5
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~
c~..~0 -~o

~4 ~O ~

En. -~ ~.E
~E o~ ~ 0~

If "important", please indicate
the research facilities available
within your company.

2. How important is it for the trainee
to be able to develop original
designs? I

3. Is a knowledge of the history of
art, furniture and design impor-
tant to a trainee in your firm? 1

4. Is an ability to judge aesthetic
qualities important to a trainee
in your firm? 1

2 3 4 5

2 3 4 5

2 3 4 5

VIII. if supervision of people was important (III, A, 1. ), please list in order of

frequency those who are supervised. Example: Salespeople.

1.

2.

3.

4.

5.

6.

7.

8.

IX. From what sources do you acquire designer trainees? If more than one

source, rank in order of preference.

Universities

Train own

Art/fashion schools

Other (specify)

X. Is the trainee given design responsibility? (Check one)

Yes No Comment

99
-. 4
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if "NO", how much experience is necessary before the trainee is
given design responsibility?

Never given design responsibility

1 year

2-4 years

More than 4 years

XI. What do you consider to be the major problem(s) faced by a trainee ?

XII. Does your firm utilize the metric system?

Yes No

If "NO", do you plan to convert?

Yes No

If "YES", in how many years?

XIII. What are the major trade journals used by your employees to obtain

current information?

XIV. Would you be willing to permit occasional supervised visits by design

students through your business operation?

Yes No Comment

XV. Would you be willing to provide a trained individual from your staff to
lecture at Southwest Texas State University occasionally?

Yes No Comment
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XVI. Would you be willing to have a student designer work in your showroom/
office with:

A. College credit but no pay: Yes No

Comment

B. College credit and minimum pay: Yes No

Comments

XVII. Additional comments.

I II IUlm

i i I II i



APPENDIX III

CORRESPONDENCE USED IN THE STUDY



Southwest Texas State University
San Marcos, Texas 78666 AC512 245-2155

Department of
Home Economics

Dear

We need your help in answering the enclosed questionnaire.
The questionnaire was designed by Jean Andrews in conjunq-
tion with her dissertation entitled A. Partial Needs Assess-
ment of the Fashion Design Program of the Department of Art
at North Texas State University with Implications for Curric-
ulum Revision. This questionnaire was sent to interior
designers practicing in the Dallas area in 1976.

Since many of our students of interior design at Southwest
Texas State University seek jobs in Houston, San Antonio,
Corpus Christi and Austin, we are sending this modified
questionnaire to these cities.

The results of this study will indicate any differences be-
tween the needs of the interior designers and the prepara-
tion the interior design student receives at SWTSU. This
information should be invaluable as we review and revise
our curriculum. The information you furnish will be con-
fidential and compiled into general categories.

Please return the questionnaire in the enclosed stamped
envelope. Appreciation is expressed in advance for your
prompt cooperation.

Sincerely,

Jene T. Laman, ASID
Assistant Instructor

the progressive university with a proud post
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APPENDIX IV

ITEM XVII OF THE QUESTIONNAIRE
ADDITIONAL COMMENTS



ADDITIONAL COMENTS

Since I am working in a furniture retail outlet store, with an interior
design dept., this questionnaire is not designed in a way that I can
give you a maximum amount of input. Most of the information is im-
portant. Perhaps a different word concerning specific areas of work
could be used. Also, a questionnaire could be developed to cover
specific areas of design work. As an example:

1. Interior design firms that do only designs and specifications
allowing the client to purchase from any outlet, retail or
wholesale.

2. Interior designers that do design work, stock merchandise, sell
retail, and do installations (independents).

3. Interior designers associated with a department or furniture
store (retail) with a design department. (I am in this cate-
gory).

4. I.D. 's who do only contract work.
5. I.D. 's who specialize in design and production only. Again I

emphasize the importance of a course in selling. In all phases
of design work we must sell some one on the work we present or
the merchandise, and sell ourselves. Some good psychology
courses help but don't get down to the "nitty gritty" of
selling.

The whole idea of "on the job" college credit training cannot be em-phasized enough as to its importance to becoming a designer. It shouldbe a prerequisite to getting a degree in design. The student I've hadthis summer has grasped the whole picture, understood the procedures andadapted so smoothly and so readily that I feel the whole idea is vitalto, not only the experience, but pure self confidence for that designer.

Don't want to seem negative, however, we're swamped. This is a smallstudio and our clients wouldn't accept any other designer or trainee.

The answers to this questionnaire were based on my situation when I hada twelve hundred square foot studio/showroom and employed one full-timedesigner who had a four year degree but very little (six months at alarge furniture store) experience. I am operating strictly independently
with no stock or inventory and no employees. I am working out of myhome with an answering service and very limited part-time clerical/bookkeeping help, about two hours a week. That is why I answered "no"to your last four questions. I would certainly be willing to lecture toyour students once a year if I could arrange it to fit into my work
schedule.

The questions do not all relate to our operation, as we do not have ashowroom or store. We are design only.
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This questionnaire indicated that your school is definitely on the right
track in evaluating its curriculum, but why is your interior design
school in the Department of Home Economics? The University of Houston
has abolished that school and Interior Design is taught in the School
of Fine Arts.

We would probably favor University of Texas student workers. However,
since there is very limited opportunity in San Marcos we would be
flexible.

I would like to see the universities give a more practical approach in
training graduates. A lot of trainees' work will be less than aesthetic
or design oriented in order to expedite proper assistance to employer.

The form has been filled out on my experience with one interior design
firm and my experience of being a one man operation for the last ten
years. Because my interior designing causes me to travel approximately
40,000 miles a year, I have many problems an interior designer working
for a firm does not encounter. I hope this has been of some help to
you.

A more objective attitude by staff when student work is reviewed. It
seems many solutions are dictated by staff. Less selectivity on the
part of the staff in the use of sources made available to students.

Our designers carry a full work load at all times - and have little
time to train some one right out of school. My assistant has had eight
years experience and I find this necessary - so he can take over in
every way - it takes three years for a trainee to become valuable to
a firm. Experience in a good department store is a good way to gain
experience.

I wish more schools would conduct this survey. Technical training in
architectural construction and materials, reading and drawing complete
plans, furniture construction and new filament development in fabrics
and carpet construction, lighting designs and energy saving in-
stallation of commercial/residential lighting are all very important
to today's interior designer. Designer/client rapport is critical to
a design development consistent with client needs.

I always have a student working during the summer months without
college credit but with adequate pay.

They should learn one fabric from another and how to pronounce and
spell them. You don't mention color sense which is of prime impor-
tance - can they tell a painter on the job how to correct a color by
a shade? Or go from a "range base" to the exact color they want?

I have had several students and graduates study under me and with my
knowledge and background they feel they get more thorough information.
I cannot stress too strongly the need for greater knowledge of
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architecture, construction and period study, with workroom knowledge.

Your designers are coming out into an architecturally oriented trade,with a surplus of people already trained, who have a great prejudice
against "Home Ec" majors, who can't do architectural drafting com-
petently. Most designers who make it are superb draftsmen and de-
lineators, with mediocre design skills. Most principals are looking forhigh energy level workers, who are willing to produce other designers'
concepts as long as possible. This is the nature of the profession.
Graphics and presentation are tremendously important. Selling the client
is f66al always.

As long as the student does not expect for us to act as "teachers."
Any learning process will have to be adapted to the actual working pro-cess. She may not expect special lectures, or interruption of the work
process of an individual to devote time to their learning process.

Regarding XVI (Would you be willing to have a student designer work inyour showroom/office) with the reason I am in favor of credit with no
pay is because of the time involvement for the designer. If the student
worked for the designer for several semesters - pay would indeed by
applicable - as the relationship for both parties would be profitable.
I think one semester of in-studio work is only the tip of the iceberg.

The interior design student should be taught more salesmanship and re-lationship with clients. If a good designer cannot sell his ideas he
isn't a designer. Also a trainee should be willing to start at the
bottom and work up.

Knowledge of design as a business, as a profit making business is very
important. Being a designer means many years of hrd work and low in-
come. Most students leave college with a concept of glamour anadeaTsy~
money. A student of design, like most students of other professions,
must remember that patience and hard work will bring the experience
they may lack as a "trainee," and that satisfaction in a job well done
must often compensate for lack of quick riches.

We are trying to solve the problem of training new people until such
time that we can have our experienced people spend one half their time
teaching. We cannot handle people with no experience. We are still
training our people five years in the field to be professionals.

I operate a small independent studio and there would be no future for
a graduate to work for me.

This isn't to your school, but to all design institutions. Please
teach more practical knowledge, such as business. We designers arein general, such poor businessmen. Artistic talent is a must to bea good designer. But to stay one, profits and losses name the game.Help your students to know that the firm for which they work has toprofit or there won't be a job. Also, I think it wise to tell
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students of various types of specialization for designers. None of tis doall types of design work. There are many areas often neglected byyoung and old designers for their livings. An awakening to these areascould be a new hope for students. Expecially those who can't get a jobwith the typical residential or commercial firms.

In a small office it is most difficult to have student designers. Aclient comes to see the designer - no matter how hard they try thestudent will want his voice heard and then we have trouble.
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