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This study used component R-analysis factor technique with

orthagonal rotation to investigate the construct validity of the Values

for Working, Values for Teaching, and Values for Helpers value system

analysis instruments, by a factor analysis of the items on each. Random

selection was used to compile a sample of 100 for each.

Items measured tribalism, existentialism, sociocentrism, egocentrism,

and manipulativeness on the first test, egocentrism and existentialism on

the second, and only two items, measuring egocentrism, on the third.

The study recommends that other items be eliminated or revised, and that

data be reanalyzed for the presence of higher order or obligque factors

corresponding to the value systems.
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CHAPTER I

THE PROBLEM OF CONSTRUCT VALIDITY

In 1954 a joint committee of the American Psychological

Association, the American Educational Research Association,

and the National Council on Measurements Used in Education

published a set of guidelines for test preparation and pub-

lication (1). Included, and listed as essential, was the

recommendation that the validity of the instrument be estab-

lished and reported. For this reason, this study has sought

to investigate the validity of the Values for Working (3),

Values for Teaching (2), and Values for Helpers (8) values

analysis instruments.

The joint committee distinguished between four types

of validity based on the types of judgments for which the

test is intended to be used (1, pp. 13-14). These four

types of validity were content validity, predictive validity,

concurrent validity, and construct validity. In the case

of content validity, the investigator is seeking to determine

that performance on the considered criterion is indicative

of performance of a given universe of situations of which the

criterion is proposed to be a sample. Predictive validity

is concerned with the prediction of performance in the future

on some criterion or task based on performance on the criterion

in question. Concurrent validity applies when performance

1



2

on the measure being validated is indicative of present per-

formance on another variable. When the researcher is interested

in determining the extent to which an individual possesses a

certain characteristic or quality on the basis of performance

on the measure, this is construct validity.

It is this fourth type of validity which applies to the

Values for Working, Values for Teaching, and Values for Helpers

value analysis instruments. Each instrument presumes to

measure each of six value systems as postulated by Graves (4,

5, 6) and revised by the work of Beck, Cowan (9), and Myers

(7) for a specific job population. The Values for Working

test was designed for business and its test items reflect

situations encountered by the employee in these occupations.

Values for Helpers and Values for Teaching were designed to

reflect situations encountered by the helping professions

(counselors, social workers, etc.) and educators respectively.

Each test consists of a series of open-ended statements

followed by six response choices, each representative of a

single value system. The respondent is instructed to distri-

bute a total of twelve points among the six answers, assigning

a numerical value to each, reflective of the extent to which he

agrees with the response. He does not have to assign points

to every answer. Points are then totaled for each response

designating each of the six value systems, and an overallpro-

file of the individual is obtained. Values for Working and

Values for Teaching contain eight test items each, and Values
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for Helpers contains twenty-two test items, all of the format

described above.

Due to the very nature of the theory underlying the

instruments, direct behavioral equivalents cannot be said

to exist for any of the constructs represented on the test.

While the measures, and,consequently, their underlying theory

are sometimes used to imply job-oriented behavior, such impli-

cations are made on a relative basis taking into consideration

employer-employee relations, job task, and the general employ-

ment situation. It is for this reason that the construct

validity of the test is of greatest importance.

Most literature on construct validity is careful to point

out that no one test of a hypothesis is sufficient to deter-

mine construct validity. Information from many different

sources must be integrated and evaluated before any definite

statements may be made. Additionally, in any test of construct

validity, the parent theory of the test is also being verified

(1, pp. 14-16). It is hoped that the results of the present

study will be considered within this context and not inter-

preted as an absolute indication of either the validity or

invalidity of the instruments in question.
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CHAPTER II

VALUE SYSTEMS ANALYSIS THEORY

Since the establishment of construct validity by any

method rests ultimately on the relationship of the measure

to the theory upon which it is based, it is essential to have

an understanding of the theory and the constructs which it

contains. All three instruments considered in this study

are based on the theory of levels of existence by Clare W.

Graves (1; 2) as revised by Beck and Cowan (4) and Myers

and Myers (3) into the value analysis theory, which seeks

to more clearly define the behavioral manifestations of Graves'

levels. These theories are based on three basic premises,

stated by Graves as follows:

(1) That man's nature is not a set thing, that it
is ever emergent, that it is an open system,
not a closed system.

(2) That man's nature evolves by saccadic, quan-
tum-like jumps from one steady state system to
another.

(3) That man's values change from system to system

as his total psychology emerges in new form with
each quantum-like jump to a new steady state of
being (1, pp. 132-133).

Graves maintains that the individual moves through a

system of hierarchically determined levels of existence as

changes occur in the existential problems faced by the in-

dividual. As movement in the system occurs, the focus of

the individual alternates between attempts to alter the

5
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external world and attempts to come to peace with the internal

world. When a person becomes centralized in one state of

existence, his total psychology is a product of that state.

As a result, his motivations, values, beliefs, learning systems,

and even his biochemistry are determined by this state (1,

p. 72).

However, for each individual, movement from one system

to the next is not necessarily steady and predictable, nor

is behavior from within a system. Graves explains:

In some cases, a person may not be genetically or
constitutionally equipped to change in the normal up-
ward direction when the conditions of his existence
change. Instead, he a stabilize and live out his
life at any one or a combination of levels in the hier-
archy. Again, he may show the behavior of a level in
a predominantly positive or negative manner, or he may,
under certain circumstances, regress to a behavior sys-
tem lower in the hierarchy. Thus, an adult lives in a
potentially open system of needs, values and aspirations
but he often settles into what appears to be a closed
system (1, p. 72).

Graves went on to hypothesize eight systems which he

called "levels of existence" (1; 2). Beck and others have

revised these into what they term "value systems" (4). Each

system is characterized by a basic need level which parallels

Maslow's well-known hierarchy,and,a primary orientation as to

how these needs might be satisfied (2, pp. 132-133).

The first system, that which Graves calls the "first

subsistence level," and which Beck and others call the "reac-

tive value system," is a valueless state where the organism

merely reacts to basic physiological states such as hunger,

pain, cold, warmth, and sleep. The person in this state is
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only concerned with his survival and will meet this goal in

any manner available to him. Rarely are persons found who

have stabilized at this level. Infants, victims of massive

stroke, severely retarded, or the senile elderly are mani-

festations of this system.

Graves' second level, "tribalistic existence," is one

concerned primarily with the maintenance of an established

way of life. Beck also called this system "tribalistic."

The individual at this level seeks safety from a hostile

environment through tradition. This system is also char-

acterized by a strong dependence on "tribal chieftains" or

other leader role figures, a tendency to mysticism and

superstition, and a high need for group affiliation.

Third is what both Graves and Beck have called the

egocentricc existence." At this level, the individual

continues to seek safety, not only from a hostile environ-

ment, but also from other men. Rugged, self-assertive

individualism with a "might is right" philosophy takes over

in an attempt to satisfy personal lusts and gain power. A

person stabilized at this level would be expected to have

little or no respect for society's traditions and norms.

Graves called his fourth subsistence level "saintly

existence," while Beck has redesignated it "conformist."

At this level, the individual seeks security through a

belief in an ultimate directive design. He accepts what-

ever present environment he may find himself in as a part
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of this design and adheres to its structure, rules, and role

definitions rigidly. He believes sacrifices, self-denial,

and harsh self-discipline are the means to everlasting peace.

Because of his strict adherence to rules and structure, he

is highly prone to dichotomous thinking patterns and a low

tolerance for lifestyles other than his own.

The fifth system, called "manipulative" by Beck and

"materialistic" by Graves, is one in which the individual

seeks independence through material gain as proof that he

has mastered control over the physical world. He uses a

rational, quantitative approach to problem-solving and

engages in manipulation, gamesmanship, and competition as

a means to an end. Unlike the egocentric, however, he is

careful to work within,rather than against, the system in

the attainment of his goals.

In the sixth system, the individual's affiliation needs

surface. Called "sociocentric" by both Graves and Beck,

this system is manifest in a tendency toward community and

harmony with valued others. Social acceptance, majority

rule, interpersonal relationships, sensitivity, and coopera-

tion are central values, and people are recognized as unique

and inherently worthwhile.

The seventh system is characterized by the need for

self-actualization. This is what Graves called the level

of "cognitive existence" and Beck termed the "existential."

In this system the individual recognizes the interdependency
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of all things and views his own existence as a part of an

entire ecological system. He is characterized by a broadness

of view and a rational and highly situational approach to

problem-solving. He is, primarily oriented toward his own

individualism, seeking knowledge and self-respect,with an

emphasis on process, not results.

Graves' eighth level of existence, or the "experiential-

istic existence level," is one for the future. Graves does

not believe this level to have emerged yet within our society.

He merely postulates it as the next step in the open-ended

process of human development. For this reason, Beck and

others have not yet tried to describe it in behavioral terms

nor include it in this value systems analysis measure.

Within this system, Graves believes man will seek to gain

as much experience in life as he possibly can for the purpose

of gaining communion with himself, and yet with the realiza-

tion that he can never know all there is to know. He will

attain new heights in the perception of beauty and poetic

experience and stand in awe and reverence at the unity of

existence.

Of the eigth preceding systems, only six are used as

a basis for the Values for Working, Values for Teaching,

and Values for Helpers testing instruments. The first,

reactive, is left out due to the difficulty of measuring

such a construct on a verbal criterion. Since the reactive

state is hypothesized to be characterized by a totally



reflexological organism, responses would be expected to be

completely random and meaningless. Likewise, Graves'

eighth stateof existence, being future-and not present-

oriented, was not included in the measures.
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CHAPTER III

CONSTRUCT VALIDITY AND THE USE

OF FACTOR ANALYSIS

The idea of construct validity was presented earlier

in Chapter I. This was only an introductory view of it,

however. In order to further the understanding of the

rationale for the procedure used in the study, a more de-

tailed explanation will be considered here along with the

justification for its analysis through the use of factor

analysis. This chapter will concern itself with providing

a workable definition of a construct, a detailed discussion

of the investigation of construct validity including the

rationale for the use of factor analysis, and a statement of

the hypotheses formulated for the purposes of investigation

and an explanation of the procedure followed.

A Definition of a Construct

Cronbach and Meehl (6, p. 96) have defined a construct

as "some postulated attribute of people, assumed to be re-

flected in test performance." It may be either qualitative

or quantitative in nature. Constructs are very often char-

acterized by their difficulty to define in operational terms

since they deal primarily with internal states, processes,

factors, or structures and not specific behavioral criteria

12
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This does not mean that a construct does not have any behav-

ioral relevance, however, since prediction of behavior should

be the aim of any theory; it means only that the construct

has no behavioral equivalent (2, p. 15).

Although specific constructs are difficult or impossible

to define operationally, operational definition is mandatory

for measurement and empirical investigation. Rummel has

thus defined it as "a cluster or group of highly intercorre-

lated characteristics or behavior"'(15, p. 450). This

definition will be considered further in the discussion of

the procedure for the investigation.

The Investigation of Construct Validity

Construct validity is of most concern when the measure-

ment of the characteristic is done by indirect means (2,

p. 14). In other words, the subject is inferred to possess

some characteristic of construct on the basis of performance

on a test whose items are not directly indicative of the

construct itself. It is the construct measured by the instru-

ment, not the test behavior, which is of central importance

(2, p. 14).

Roscoe (13, p. 137) has outlined a series of steps to

be followed in the consideration of construct validity:

(1) The investigator sets forth a proposition that
a test measures on a certain dimension, or de-

signs a test to measure that dimension.
(2) He then inserts that proposition into current

theory about that dimension.
(3) He hypothesizes empirical relationships based on

the theory.
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(4) Then a study of the relationships is carried out
using the test to measure the dimension.

Obviously it is possible to formulate numerous hypotheses

about any one test and its relationship to current theory.

The evaluation of construct validity necessarily involves the

synthesis of data from many different sources rather than a

single study (2, pp. 14-15). For this reason, Cronbach and

Meehl (6, pp. 98-100) proposed various methods for investiga-

tion.

One method mentioned is the investigation of suspected

differences in performance on the criterion by different

groups. While such differences might be hypothesized in the

case of the value systems theory, they would not apply to the

test instruments in question since each test is designed to

measure value systems for only one group. Any one test would

not be expected to accurately measure the value systems of

any group other than the one for which it was intended, so

comparisons of this type would be automatically invalid.

Another method of investigation mentioned by Cronbach

and Meehl is a test for correlation between the test in

question and some other instrument assumed to measure the

same construct or some other construct assumed to account

for some of the variability on the test. Scoggins (14)

has investigated the relationship between the Values for

Working test and the Personal Orientation Inventory for cor-

relations on such concepts as inner- and outer-directedness

and correspondence to Maslow's hierarchy of needs said to
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be reflected in Graves' theory and measured by the POI. He

reported generally favorable results. Rishe (10) ran cor-

relational studies to determine the relationships among the

Values for Helpers and the Allport-Vernon-Lindzey Study of

Values for H the Personal Orientation Inventory, and

the Myrick and Kelly Counselor Evaluation Rating Scale. He

found that the tribalistic and conformist scales of the Values

for Helpers showed negative convergent validity with the scales

of the POI, while the existential scale showed positive con-

vergent validity with the scales of the POI. The existential

scale of Values for Helpers was found to be concurrently valid

as related to the Counselor Evaluation Rating Scale. He did

not find the Values for Helpers test to be significantly pre-

dictive of Counselor success as measured by the Counselor

Evaluation Rating Scale.

A third source of validity information may be found in

reliability studies based on an assumption that the construct

maintains a degree of stability in the test subject over time.

Rishe (10) has investigated the reliability of the Values for

Helpers instrument and reported a reliability coefficient

ranging from .60 to .90. Such evidence should be considered

very carefully, however, since Graves' theory hypothesizes

change in most individuals. It is reasonable to assume that

such a change would involve extended periods of time in the

life span of the individual and would not have occurred in

a large number of persons within the testing sample, however.
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For this reason, Rishe's study would have some bearing on

the test's validity.

Another method of validity investigation is the study of

the test process itself for signs of behavior which might

account for variability on the test. For example, reading

ability might figure in on any test requiring the subject

to respond to a written instrument. Such an investigation

has not been reported for any of the tests under considera-

tion in this study,and research in this area remains to be

done.

A final method of inquiry after construct validity pro-

posed by Cronbach and Meehl is a study of the internal struc-

ture of the test. In this method of investigation, test

items which were designed to measure a common construct would

be expected to correlate positively among themselves while

not correlating with other test items. It is this procedure

with which this study concerns itself.

Factor Analysis turns out to be an ideal method for

such an investigation. It goes beyond the simple intercor-

relation of the test items and determines those underlying

constructs which make up the test (9, p. 2). This was what

was meant in Rummel's definition of a construct. Cronbach

and Meehl (6, p. 99), Downie (8, p. 86), Fruchter (9, p. 2),

Adams (1, p. 147), and Cureton (7, p. 468) all recommend

the use of factor analysis in the process of the establish-

ment of construct validity.
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The Investigative Procedure

For the purpose of this study, the following statements

were hypothesized for investigation:

(1) There will be high positive relationship among
response items proported to measure the same
value system.

(2) There will be no practically significant rela-
tionship among response items proported to measure
different value systems.

A random sample of 100 was gathered from the population

of the totality of persons who have taken each test and from

whom original data was available. These were obtained from

the files of the Center for Values Research at Denton, Texas.

Random selection was used to reduce the effects of varied

administration and demographic data and to insure the greatest

variation possible among the subjects to whom the test have

been administered.

Since each test instrument is of an ipsative nature,

reflecting variation in performance in relation to each

individual's mean level of performance (5, p. 295), all

scores in the original data matrix for each test (rows re-

ferring to individuals, columns referring to item scores)

were double standardized,first down, then across. This in-

sured that the standardized scores used in the factor analysis

kept their ipsative nature and the resulting factors were

characteristic of intra-individual concept organization

(4; 5).

An R-factor analysis technique, intercorrelating test

items (12, p. 194), and employing the Pearson product moment
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correlation coefficient,was used to construct the correlation

matrix. Component analysis, which takes the total variance

of the data into account (12, p. 112), and a principle axis

technique (12, pp. 338-345) were used to extract the factors.

Factor extraction was terminated when the eigenvalues equalled

less than one (12, pp. 362-364). Since each of the value

systems is theoretically understood to be separate and dis-

tinct, orthagonal rotation using a verimax solution was per-

formed on the unrotated matrix to obtain the rotated factor

matrix. The resulting factors and their interpretation are

discussed in Chapters IV and V.
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CHAPTER IV

RESULTS

The factors resulting from the analysis of each of the

three instruments in consideration,each accounted for a

small amount of the variance in the data, the largest ac-

counting for less than five percent of the total variation.

For this reason, no attempt was made to label the dimensions.

Instead, factors were interpreted and classified according

to the primary value system they represent as determined by

the items loading highly on each. In cases where items

loading on a factor did not present a clear pattern recog-

nizable as a single value system, the factors were left

unclassified and considered to be definitive of variables

which do not clearly differentiate among the value systems.

Items used in the classification of the factors were con-

sidered practically significant if their loadings on the

dimensions were greater than or equal to .50 or less than

or equal to -.50. This means that twenty-five percent or

more of their variance is accounted for by the factor. The

results and interpretation of the Values for Working test

are presented below. Results and interpretations of each

of the three tests are presented in summary form in Tables

I, II, and III in the appendix.
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Factor analysis of the Values for Working test resulted

in a total of nineteen factors which accounted for 73.86% of

the variation in the data. The percentage of the total

variance (PTV) accounted for by each factor ranged from 3.16%

to 4.83% with a mean of 3.95%. The percentage of common

variance (PCV) accounted for by each factor ranged from 4.28%

to 6.54% with a mean of 5.26%.

Factor I was classified as a factor measuring the con-

formist value system. Item nine loaded positively on the

factor at .6989. (This and all subsequent item numbers refer

to response items as numbered on the sample tests found in

the appendix.) In addition, items twelve and fourteen each

hypothesized to measure existentialism loaded -.7978 and

.5539 respectively on the factor.

Factor II was classified as a sociocentric factor.

Item eleven, hypothesized to measure sociocentrism, loaded

.7221 on the dimension. In addition, item seven, hypothesized

to measure tribalism, loaded -.6908 and item sixteen, hypoth-

esized to measure conformity, loaded -.6002 on the factor.

Factor III was considered to be a factor measuring

negative tribalism. The only practically significant loading

on the factor was item forty-one, hypothesized to measure

tribalism, which had a loading of -.8328.

Factor IV was classified as negative manipulative. No

items loaded positively within the practically significant

range; however, two items, ten and thirty-six, both hypothesized
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to measure the manipulative value system, loaded -.5386 and

-.8162 respectively.

Factor V was classified as existential. Item twenty-

four had a positive loading of .5294. Items with negative

loadings on the factor were seventeen and twenty-two, both

hypothesized to measure tribalism, at -.6457 and -.7853

respectively.

Factor VI was considered to be a factor which does not

significantly differentiate among the values systems and as

such as left unclassified. Item forty-eight, hypothesized

to measure conformity, and item twenty-nine, hypothesized

to measure manipulativeness, loaded almost equally on the

factor. Item forty-eight had a factor loading of .7325

while item twenty-nine had a loading of .7504.

Factor VII was classified as an egocentric factor. Four

of the eight items on the test hypothesized to measure ego-

centrism loaded practically significantly on this factor.

Item three loaded .6119, items twenty loaded .5127, item

thirty-three loaded .6151, and item forty-six loaded .8135.

No other items had significant loadings on the factor.

Factor VIII was classified as negative manipulative.

No items on the test loaded positively, but items six and

eighteen, both hypothesized to measure manipulation, loaded

-.7910 and -.8291 respectively on the factor.

Factor IX was left unclassified and regarded to be a

variable which does not distinguish among the value systems.



24

Item twenty-seven, hypothesized to measure tribalism, loaded

.5503 on the factor while item eight, hypothesized to measure

egocentrism, loaded .8250.

Factor X was classified as measuring sociocentrism.

Items five and thirty-four, both hypothesized to measure

the sociocentric value system loaded positively on this

factor. Item five loaded .7390 while item thirty-four

loaded .7518.

Factor XI was considered to be a factor measuring

conformity. One item, thirty-eight, loaded positively

at .7512. No items loaded negatively.

Factor XII had one practically significant loading.

Item thirty-nine, hypothesized to measure egocentrism,

loaded .7615 on the factor. For this reason, the dimension

was classified as egocentric.

Factor XIII was classified as sociocentric. Item

thirty, hypothesized to measure sociocentrism, loaded

.5287. In addition, two items hypothesized to measure

the manipulative value system, items thirty-seven and

forty-seven, loaded -.7254 and -.5717 respectively.

Factor XIV was classified as tribalistic. Item

forty-four was the only item to load positively on the

dimension at .8174. No items loaded negatively.

Factor XV had one item loading significantly on it.

Item twenty-three, hypothesized to measure sociocentrism,

had a positive loading of .8888. For this reason the fac-

tor was designated as sociocentric.
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Factor XVI was found to measure egocentrism. Items

fifteen and twenty-six, both hypothesized to measure ego-

centrism, loaded .6789 and .7664 respectively on the factor.

Factor XVII was designated negative conformist. Item

twenty-one was the only item with a practically significant

loading. The item, hypoethsized to measure conformity,

loaded negatively at -.7934.

Factor XVIII was classified as manipulative. Item nine-

teen, hypothesized to measure the manipulative value system,

loaded .8475 on the factor. In addition, item twenty-four,

hypothesized to measure existentialism, loaded -.5290 on

the dimension.

Factor XIX was designated as conformist. Item thirty-

one, hypothesized to measure conformity, loaded .7573. One

item, thirty-five, hypothesized to measure tribalism, loaded

negatively on the factor at -.7728.



CHAPTER V

INTERPRETATION OF THE RESULTS

AND RECOMMENDATIONS

On the basis of the data gathered in this study, as re-

ported in the last chapter for the Values for Working test

and as summarized in table form in the appendix for the Values

for Teching and the Values for Helpers tests, it is clear

that the six value systems do not exist as hypothesized within

the structure of the three instruments. However, this does

not preclude their existence as higher order factors within

the data or as related rather than independent constructs.

Again, it must be emphasized that further evidence must be

gathered before it will be known whether to question the

validity of the instruments or the theory itself (2, pp. 13-

14; 1, p. 130). On the basis of the data gathered though,

some conclusions can be drawn and recommendations made.

Item Analysis of Factor Data

Of the nineteen factors found present in the Values

for Working test, two were unclassifiable due to items

loading within the practically significant range being hy-

pothesized as representative of different value systems.

Of the remaining seventeen the breakdown was as follows:

two factors classified as tribalistic, one positive, one

26
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negative; three factors classified as egocentric; four factors

classified as conformist, three positive, one negative; three

factors classified as manipulative, one positive, two negative;

four factors classified as sociocentric; and one classified as

existential. As stated before, these factors were all quite

small, the largest accounting for less than five percent of

the variation in the data. For this reason, the factors clas-

sified are considered to be representative of unnamed variables

which seem to measure the various value systems,and not repre-

sentative of the value systems themselves.

Of the forty-eight items on the test, items one, two,

four, twenty-five, twenty-eight, thirty-two, forty, forty-two,

forty-three, and forty-five did not load between -.50 and .50

on any factor. These items do not seem to be representative

of any factor but rather measure small bits of a variety of

factors. In addition, items eight, twenty-seven, twenty-

nine, and forty-eight loaded on factors which were unclassi-

fied and presumed to measure constructs which do not distin-

guish among the separate value systems. Of the remaining

items, seven, twelve, fourteen, sixteen, seventeen, twenty-

two, thirty-five, thirty-seven, and forty-seven, loaded

negatively on factors classified as other than the value

systems which these items were hypothesized to measure.

The remainder of the items loaded either positively on a

factor considered to be measuring the value system which

the item was hypothesized to measure or negatively on a
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factor classified as measuring negative variables connected

with the value system. One item, twenty-four, loaded posi-

tively on Factor V which was classified as measuring existent-

ialism, the same value system as the item was hypothesized

to measure, as well as loading negatively on Factor XVIII

which was classified as manipulative. A summary table of

this item analysis appears in Table IV in the appendix.

Overall, two of the eight items hypothesized to measure

tribalism loaded significantly on factors measuring tribal-

ism. These were items forty-one and forty-four. However,

each of these items made up the factor in and of themselves

and therefore there is no strong indication that they actually

measure this characteristic. Factor V may be a stronger

measure of tribalism, although classified as existential,

than either of the factors classified as tribalism on the

basis of one item, since Factor V contained two tribalistic

items, seventeen and twenty-two, with negative loadings and

only one existential item with a positive loading. If this

factor is a stronger measure of tribalism, however, it mea-

sures the characteristic negatively. Therefore, it must be

concluded on the basis of the data, that there are no items

on the test which show any relationship to any other items

hypothesized to measure tribalism.

The three factors measuring egocentrism accounted for

seven of the eight items hypothesized to measure this value

system. Factors VII and XVI can be considered strong in that
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all practically significant loadings were positive and for

items hypothesized to measure egocentrism. Factor VII in-

cluded items three, twenty, thirty-three, and forty-six,

Factor XVI included items fifteen and twenty-six. Factor

XII, however, was classified on the basis of one item, thirty-

nine, and may measure something undeterminable. On the basis

of these factors, egocentrism may be said to be well repre-

sented by items three, fifteen, twenty, twenty-six, thirty-

three, and forty-six.

Half of the items hypothesized to measure conformity

loaded on factors classified as conformist. However, none

of these items showed any relationship to each other. Item

nine was the only positive loading within the practically

significant range on Factor I, while two existential items

loaded negatively. This may indicate that Factor I is a

stronger measure of negative existentialism than conformity.

Factor XI was classified on the basis of one item, thirty-

eight, as was Factor XVII which was classified on the basis

of a negative loading by item twenty-one. Neither of these

factors give solid indication that they measure conformity.

Factor XIX had one item loading positively, thirty-one, and

a tribalistic item, thirty-five loading negatively. There

is no real reason to believe that this factor actually mea-

sures conformity either, and therefore, it cannot be said

with certainty that conformity is measured by any of the

items on the test.



30

Of the three factors classified as manipulative, two

were considered to measure the value system negatively.

Factor IV and Factor VIII each were determined by two items

which loaded negatively and were hypothesized to measure

manipulativeness. Neither factor contained any practically

significant positive loadings. The third factor which was

classified as manipulative was determined by one positive

loading by an item hypothesized to measure manipulativeness,

number nineteen. Item twenty-four, hypothesized to measure

existentialism, had a negative loading. Since item nineteen

showed no relationship to any other items, it may measure a

construct different from any contained within the manipula-

tive value system. Therefore, the data indicates that the

manipulative value system is only measured negatively by

the test.

Five of the items hypothesized to measure sociocentrism

loaded positively significantly among four factors considered

to measure the sociocentric value system. However, Factor II,

Factor XIII, and Factor XV each were classified on the basis

of one positive loading. Items eleven, thirty, and twenty-

three each showed no relationship to any other sociocentric

items. Items five and thirty-four both loaded positively on

Factor X, however, and may be considered to measure the socio-

centric value system on the instrument.

Only one item hypothesized to measure existentialism

loaded significantly on a factor classified as existentialistic.
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Item twenty-four loaded positively on Factor V, which has al-

ready been discussed as a possible negative tribalism factor.

However, two items hypothesized to measure existentialism

loaded negatively on Factor Iwhich was classified as con-

formist on the basis of only one positive loading by an

item hypothesized to measure conformity. As such, the factor

may be a stronger measure of negative existentialism. This

leads to the conclusion that the existential value system is

represented only by items twelve and fourteen,which loaded

in the same direction on Factor I,and that the value system

is only measure negatively on the test.

Information regarding item analysis data foundon the

two tests, Values for Teaching and Values for Helpers, can

be found in Tables V and VI in the appendix.

Conclusions

Based on the item analysis discussed above the following

conclusions relevant to the hypothesis may be drawn.

(1) On the Values for Working test, of the eight items

hypothesized to measure tribalism, six showed no relationship

to any of the others and two showed a relationship to each

other loading negatively on their factor. Of the eight items

which were hypothesized to measure egocentrism, two showed no

relationship to any of the others, while six exhibited positive

relationships among themselves with positive loadings on two

separate factors. None of the items hypothesized to measure

conformity showed any relationship to the other items. Two
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of the items hypothesized to measure manipulativeness showed

no relationship, while six showed positive relationships

among themselves with negative loadings on three factors.

Six of the, eight items hypothesized to measure sociocentrism

showed no relationship to any of the other items. The other

two showed a positive relationship between themselves. Of

those items hypothesized to measure existentialism, six showed

no relationship and two showed a positive relationship while

loading negatively on their factor.

(2) On the Values for Teaching test, none of the items

hypothesized to measure tribalism showed any relationship to

the others. Two of the items hypothesized to measure ego-

centrism showed no relationship; the rest exhibited relation-

ships among themselves,with positive loadings on two factors

and negative loading on one factor. Of those items hypothe-

sized to measure conformity, six showed no relationship and

two showed a positive relationship,with negative loadings

on their factor. None of the items hypothesized to measure

either the manipulative or sociocentric value systems showed

any relationship to other items of the same value system.

Of the eight existential items, six showed no relationship

and two showed a positive relationship with positive loadings

on their factor.

(3) On the Values for Helpers test, of the twenty-two

items hypothesized to measure tribalism, only two showed

any relationship between themselves. They both loaded
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positively on their factor, but also exhibited a relationship

to two existential items. The same was true for the items

hypothesized to measure egocentrism, only two showing any

relationship with a positive loading on their factor. Twenty

of the items hypothesized to measure conformity clearly showed

no relationship. The two remaining items, although showing

a positive relationship between themselves, also showed a

positive relationship to one item which was hypothesized to

measure egocentrism. None of the items hypothesized to mea-

sure either the manipulative or sociocentric value systems

showed any relationship to the other items of their value

systems. Eighteen of the items hypothesized to measure

existentialism showed any relationship to the others. Of

the remaining four, two loaded positively on their factor and

two loaded negatively. Although these items showed a rela-

tionship within their respective pairs, those loading posi-

tively also showed a relationship to two tribalistic items,

and those loading negatively showed a relationship to one

sociocentric item.

Recommendations

In terms of further test construction, the following

recommendations are made for the improvement of the three

tests.

(1) All items which failed to load within the prac-

tically significant range should be either disregarded,

which would mean a restructuring of the test format itself,
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or replaced with other item responses. The new test would

then need to be factor analyzed again to dtermine the validity

of the new items.

(2) All items failing to show a relationship with

other items hypothesized to measure the same value system,

or showing a relationship with items hypothesized to measure

the same value system and with items hypothesized to measure

a different value system, should be studied to determine

whether they should continue to be included in the test.

If it is determined that they should be disregarded, again

this may mean a restructuring of the test format. If it is

determined that they should be altered or replaced, a new

factor analysis should be carried out at such time that suf-

ficient data is available.

(3) All items indicating a clear positive relationship

with other items hypothesized to measure the same value sys-

tem should be kept unaltered in the tests.

In terms of the Value System Analysis theory, the fol-

lowing recommendations are made for future research.

(1) The results of the factor analysis obtained in

this study might be further factor analyzed to determine

if the six value systems exist as more clearly defined

higher-order factors.

(2) The tests might be factor analyzed again using

oblique rather than orthagonal rotationto determine if

the six value systems exist as relation rather than indepen-

dent constructs.
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Summary

The Values for Working test showed six items to be

measuring egocentrism and two items to be measuring socio-

centrism. Two items on the test measure a negative tribal-

istic trait. Two items also indicated they measured a

negative existentialism trait, while six items indicated

they measure negative manipulative traits. The test does

not seem to measure the conformist value system.

The Values for Teaching test showed two items which

measured the existential value system, and four items which

measure the egocentric value system. In addition, the

test contains two items which measure a negative existential

trait and two items which measure a negative egocentric

trait. The test does not seem to measure any of the other

four value systems.

The Values for Helpers test contains two items which

clearly measure egocentrism. The data does not indicate

that any of the other items measure any of the other five

value systems.
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TABLE I

SUMMARY OF FACTOR ANALYSIS DATA:

VALUES FOR WORKING

Items Loading
Factor .50 or .50

___ _ ___ __ ___ __ ___ __ _ _ __ PTV PCV Eigen.

No. Class. No. Loading VSA
I Con. 9 .6989 Con. 4.83% 6.54% 2.3205

12 -.7978 Ext.
14 -.5539 Ext.

II Soc. 7 -.6908 Tri. 4.68 6.34 2.2474
11 .7221 Soc.
16 -.6002 Con.

III Neg. Tri. 41 -.8328 Tri. 4.03 5.46 .19323
IV Neg. Man. 10 -.5386 Man. 3.86 5.23 1.8511

36 -.8162 Man.
V Ext. 17 -.6457 Tri. 4.79 6.49 2.2970

22 -.7853 Tri.
24 .5294 Ext.

vI . . . . 29 .7504 Man. 4.03 5.87 1.9324
48 .7325 Con.

VII Ego. 3 .6119 Ego. 4.33 5.87 2.0793
20 .5127 Ego.
33 .6151 Ego.
46 .8135 Ego.

VIII Neg. Man. 6 -.7910 Man. 4.28 5.79 2.0539
18 -.8291 Man.

IX . . . 28 .8250 Ego. 3.27 4.43 1.5695
_________ ~27 .5503 Tn. _ _ __ __ __ _ _ __ _ _

X Soc. 5 .7390 Soc. 3.65 4.95 1.7497
34 .7518 Soc.

XI Con. 38 .7512 Con. 3.79 5.14 1.8203
XII Ego. 39 .7615 Ego. 3.54 4.79 2.7003

XIII Soc. 30 .5287 Soc. 4.35 5.89 2.0874
37 -.7254 Man.
44 -.5717 Man.

XIV Tri. 44 .8174 Tri. 3.33 4.51 1.5973
XV Soc. 23 .8888 Soc. 3.16 4.28 1.5156

XVI Ego. 15 .6789 Ego. 4.50 6.09 2.1593
26 .7664 Ego.

XVII Neg. Con. 21 -.7934 Con. 3.38 4.58 1.6218
XVIII Man. 19 .8475 Man. 3.49 4.73 1.6770

24 -.5209 Ext.
XIX Cont. 3 * .7573 Con. 3.68 4.98 1.7655

1__ _ 35 -. 7728 Tri.
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TABLE II

SUMMARY OF FACTOR ANALYSIS DATA:

VALUES FOR TEACHING

Items Loading
Factor .50 or _.50

____ __________ ___ PTV PCV Bigen.
No. Class. No. Loading VSA PTV__ ________

I Ext. 2 -.5365 Con. 4.32% 5.80% 2.0746
45 .6406 Ext.
48 -. 7578 Con._I

II Con. 14 -.6390 Ext. 4.87 6.54 2.3366
30 -.7195 Soc.
38 .5816 Con.

III Man. 17 -.6855 Tri. 3.78 5.07 1.8149
18 .7480 Man.

IV Con. 31 .9055 Con. 4.16 5.58 1.9950
32 -. 5619 Ext.

V Soc. 37 -.8397 Man. 3.84 5.15 1.8436
42 .7426 Soc.

VI 19 .6798 Man. 4.12 5.53 1.9753
22 -.7795 Tri.
29 -. 8290 Man.

VII 3.71 4.98 1.7799
VIII Neg. Ego. 20 -.8336 Ego. 3.57 4.79 1.7130

46 -. 7235 Ego.

IX Neg. Soc. 23 -.8042 Soc. 3.18 4.27 1.5261
X Soc. 4 -.5538 Tri 3.94 5.29 1.8890

21 -.6796 Con.
34 .5236 Soc.
36 -. 5880 Man.

XI Tri. 44 .8500 Tri. 3.22 4.32 1.5465
XII Ego. 8 .7071 Ego. 3.86 5.18 1.8509

26 .7223 Ego.

XIII Man. 6 .5506 Man. 3.76 5.05 1.8071
11 -. 7862 Soc.

XIV Ext. 1 .5030 Ext. 4.49 6.03 2.1572
9 -.6935 Con.

12 .6456 Ext.,

XV Neg. Ext. 40 -.8482 Ext. 3.72 4.99 1.7838
XVI Ego. 15 .7685 Ego. 3.38 4.54 1.6213

35 .7541 Ego.

XVII Con. 25 -.6651 Ext. 3.65 4.90 1.7511
28 .6128 Con.
41 -. 5802 Tri.

XVIII Soc. 43 .5404 Soc. 3.07 4.12 1.4726
47 -. 8105 Man.

XIX Ego. 3 .8115 Ego. 2.98 4.00 1.4271
XX Eg. 39 .7955 Ego. 2.93 3.93 1.4067
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TABLE III

SUMMARY OF FACTOR ANALYSIS DATA:

VALUES FOR HELPERS

Items Loading
Factor .50 or .50

PTV PCV Eigen.

No. Class. No. Loading VSA

I Neg. Ext. 54 -.8831 Ext. 2.02% 2.34% 2.6671
II 1 -. 7588 Tri. 4.65 5.37 6.1334

43 .7412 Tri.
69 .9859 Con.
79 .9859 Tri.
84 .9859 Ext.

120 .9859 Ext.

III 74 -.5938 Ego. 1.78 2.06 2.3522
76 .7918 Man.
80 .5423 Ego.

IV Neg. Tri. 103 -.8659 Tri. 2,14 2.47 2.8189
V Neg. Ego. 118 .7289 Man. 2.90 3.35 3.8269

128 -.5022 Ego.
132 .7621 Ext.____________

VI Neg. Soc. 89 -.8622 Soc. 2.76 3.19 3.6489
VII Con. 37 -.8674 Tri. 1.99 2.31 2.6378

39 .6332 Con.

VIII 90 .7554 Ext. 2.42 2.79 3.1919
91 .8667 Tri.

IX Con. 25 -.6361 Tri. 1.98 2.28 2.6083
27 .8408 Con.,

X Neg. Ego. 30 .7318 Ext. 2.47 2.86 3.2655
68 -.6865 Ego.
70 .7747 Man.

XI - Neg.Ext. 66 T-.831 Ext. 1.86 2.15 2.4583
XII Neg. Tri. 55 -.8195 Tri. 1.71 1.98 2.2599

XIII Con. 15 .8103 Con 1.75 2.02 2.3055
XIV Neg.Ego. 44 -.8298 Ego. 1.88 2.17 2.4833
XV Neg.Soc. 107 -.8081 Soc. 2.05 2.37 2.7065

XVI Tr 109 .8373 Tri. 1.74 2.01 2.2929
XVII -59 .7763 Soc. 1.76 2.03 2.3232

62 .5122 Ego.

XVIII Ego. 20 .8502 Ego. 1.73 1.99 2.2807
XIX Con. 51 .8631 Con. 2.06 2.38 2.7234
XX Man. 16 .7172 Man. 1.95 2.25 2.5732

XXI Ego. 128 .5205 Ego. 1.65 1.91 2.1824
130 -. 8817 Man.

XXII Tri. 61 .8225 Tri. 1.86 2.15 2.4563
63 -. 7274 Con.,
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TABLE III--Continued

Items Loading
Factor .50 or .50

PTV PCV Eigen.
No. Class. No. loading VSA

XXIII 122 .5834 Ego. 2.27% 2.62% 2.9977
129 .7183 Con.

XXIV Neg. Con. 99 -.8762 Con. 1.80 2.08 2.3774
XXV 18 -.5175 Ext. 2.15 2.49 2.8433

24 -.5075 Ext.
83 -. 8653 Soc.

XXVI Tri. 85 .6187 Tri. 2.37 2.74 3.1252
86 -.6743 Ego.
87 -.5863 Con.
93 -. 6461 Con.

XXVII 65 .7395 Soc. 2.59 2.99 3.4212
121 .6937 Tri.

XXVIII Ext. 42 .8452 Ext. 1.64 1.89 2.1635
XXIX Con. 9 .7518 Con. 1.91 2.21 2.5237

10 -.6457 Man.
XXX Ego. 8 .7915 Ego. 1.76 2.03 2.3236

XXXI Man. 22 .8661-_Man. 1.74 2.01 2.2962
XXXII Man. 3 -.7437 Con. 1.59 1.84 2.0986

4 .6130 Man.
XXXIII Soc. 13 -.6649 Tri. 1.19 1.38 1.5716

17 .8029 Soc.
XXXIV 38 -.5683 Ego. 1.81 2.09 2.3889

64 -. 7455 Man.
XXXV Con. 115 -.7111 Tr. 2.10 2.43 2.7692

117 .5985 Con.
XXXVI Soc. 100 -.8223 Man. 2.03 2.34 2.6774

101 .7309 Soc. _____2___ _

XXXVII Neg. Tri. 67 -.7997 Tri. 2.02 2.33 2.6602
XXXVIII Neg. Con. 21 -.8348 Con. 1.50 1.73 1.9794
XXXIX Ego. 2 .8132 Ego. 1.72 1.99 2.2696

56 .5628 Eco._
XL Ext. 48 .8516 Ext. 1.96 2.27 2.5931

XLI Man.31 -.6188 Tri. 1.65 1.91 2.1817
34 .7445 Man.

XLII Man. 94 .5551 Man. 1.79 2.07 2.3680
96 -.8004 Ext.

XLIII 78 -.6559 Ext. 1.82 2.11 2.4037
___ ___ __ ___ ___ __ 95 1 -.7432 1Soc. _j __ _ _0!_ _
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TABLE IV

SUMMARY OF ITEM ANALYSIS DATA: VALUES FOR WORKING

Item Pos. Loadings Neg. Loadings
No. VSA No. Class. No. Class. Comm.

1 Ext. 0. 0. 0. 9. 0.& .a.0 .0.0.#.7156

2 Con. ... . ... .. 0. . . . . .8008

3 Ego. VII Ego. . . . . . . . .7424

4 Tri. . . . . . . . . . . . . . . .7530

5 Soc. X Soc. . . . . . . . .7227

6 Man. . . . . . . VIII Neg. Man. .7872

7 Tri. . . . . . . . II Soc. .6211

8 Ego. IX . . . . . . . . . . . .7529

9 Con. I Con. . . . . . . .8030

10 Man. . . . . . . . IV Neg. Man. .7407

11 Soc. II Soc. . . . . . . . .8436

12 Ext. . . . . . . . I Con. .8086

13 Soc. XVIII Soc. . . . . . . . .8086

14 Ext. . . . . . . . I Con. .7916

15 Ego. XVI Ego. . . . . . . . .6767

16 Con. . . . . . . . II Soc. .7547

17 Tri. . . . . . . . V Ext. .7008

18 Man. . . . . . . . VIII Neg. Man. .7754

19 Man. XVIII Man. . . . . . . . .8027

20 Ego. VII REgo. . . . . . . . .5148

21 Con. . . . . . . . XVII Neg. Con. .7483

22 Tri. . . . . . . . V Ext. .7928

23 Soc. XV Soc. . . . . . . . .8350

24 Ext. V Ext. XVIII Man. .9205
25 Ext. . . . . . . . . . . . . . . .9087

26 Ego. XVI Ego. . . . . . . . .7100

27 Tri. IX . . . . . . . . . . . .7284

28 Con. . . . . . . . . . . . . . . .7880

29 Man. VI . . . . . . . . . . . .7811

30 Soc. XIII Soc. . . . . . . . .6743
31 Con. XIX Con. . . . . . . . .8365

32 Ext. . . . . . . . . . . . . . . .7759

33 Ego. VII Ego. . . . . . . . .5916

34 Soc. X Soc. . . . . . . . .7590

35 Tri. . . . . . . . XIX Con. .8481

36 Man. . . . . . . . IV Neg. Man. .7312

37 Man. . . . . . . . XIII Soc. .6983

38 Con. XI Con. . . . . . . . .6598

39 Ego. XII Ego. . . . . . . . .6930
40 Ext. . . . . . . . . . . . . . . .8012

41 Tri. . . . . . . . III Neg. Tri. .8054

42 Soc. . . . . . . . . . . . . . . .6656

43 Soc. . . . . . . . . . . . . . . .7455

44 Tri. XIV Tri. . . . . . . . .7305

45 Exta. . . ... . . . . .7444
46 Ego. vii Ego. ... . . . . j.7738
47 Man. ... * .. *. XIII j Soc. .8078
481 Con.vi ... . . . . . . .7023
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TABLE V

SUMMARY OF ITEM ANALYSIS DATA: VALUES FOR TEACHING

Item Pos. Loadings Neg. Loadings
No. VSA No. Class. No. Class. Comm.

1 Ext. XIV Ext. . . . . . . . .6341

2 Con. . . . . . . I Ext. .7703

3 Ego. XIX Ego. . . . . . . . .8157

4 Tri. . . . . . . . X Soc. .6417

5 Soc. . . . . . . . . . . . . . . .6982

6 Man. XIII Man. . . . . . . . .7849

7 Tri. XIX Ego. . . . . . . . .6692

8 Ego. XII Ego. . . . . . . . .6532

9 Con. . . . . . . . XIV Ext. .6849

10 Man. . . . . . . . . . . . . . . .7517

11 Soc. . ... . . . . XIII Man. .7063
12 Ext. XIV Ext. . . . . . . . .6945

13 Soc. . . . . . . . . . . . . . . .6621

14 Ext. . . . . . . . II Con. .7336

15 Ego. XVI Ego. . . . . . . . .7236
16 Con. . . . . . . . . . . . . . .6568

17 Tri. . . . . . . . III Man. .6772

18 Man. III Man. . . . . . . . .7266

19 Man. VI . . . . . . . . . . . .7897

20 Ego. . . . . . . . VIII Neg. Ego. .7497

21 Con. . . . . . . . X Soc. .8005

22 Tri. . . . . . . . VI . . . . .7628

23 Soc. . . . . . . . IX Neg. Soc. .7582
24 Ext. . . . . . . . . . . . . . . .7561

25 Ext. . . . . . . . XVII Con. .6966

26 Ego. XII Ego. . . . . . . . .7049

27 Tri. . . . . . . . . . . . . . . .7248

28 Con. XVII Con. . . . . . . . .7513
29 Man. . . . . . . . VI . . . . .7648

30 Soc. . . . . . . . II Con. .7179

31 Con. IV Con. . . . . . . . .8814

32 Ext. . . . . . . . IV Man. .7791

33 Ego. XVI Ego. . . . . . . . .7214

34 Soc. X Soc. . . . . . . . .6857

35 Tri. ... .0..P. .0.. . . . . .7232

36 Man. . . . . . . . X Soc. .8246

37 Man. . . . . . . . V Soc. .8238

38 Con. II Con. . . . . . . . .7145

39 Ego. XX Ego. . . . . . . . .8100

40 Ext. . . . . . . . XV Neg. Ext. .8577
41 Tri. . . . . . . . XVII Con. .6941

42 Soc. V Soc. . . . . . . . .7563

43 Soc. XVIII Soc. . . . . . . . .8116
44 Tri. XI Tri. . . . . . . . .8177

45 Ext. I . . . . ..1. .*.8180
46 Ego. . .. . . VIII Neg. Ego. .8093
47 Man. . .. . . . . XVIIISoc. .8189
48 Con. ... f. . . . IExt. .6938
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TABLE VI

SUMMARY OF ITEM ANALYSIS DATA: VALUES FOR HELPERS

Item Pos. Loadings jNeg. Loadings
No. VSA No. Class. No. Class. Comm.

1
2
3
4
5
6
7
8
9

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45

Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.

XXXIX

XXXII

XXX
XXIX

XIII
XX

XXXIII

XVIII

XXXI

IX

X

. . .I

XLI

VII

XXVIII
II

. . .

. .

Ego.

Man.

Ego.
Con.0

Con.,
Man.
Soc.

Ego.

Man.

Con.

Neg. Ego

Man.

Con.

Ext.

II

XXXII

X XI
XXXI.I

XIX

XXXIVI

X.V

.x~ .0.

. . .

. . .

xXXV

XXV

viX
. . .

. . .

Man.

Con.

Soc.

Neg. Con.

Con.

Man.

Con.

Neg. Ego.

. .0.0.0

.8662

.8201
.8979
.8723
.7485
.7647
.8441
.8926
.9113
.8281
.8304
.8553
.8969
.8610
.8678
.8388
.8819
.8171
.8489
.8626
.9315
.8584
.8983
.7571
.8934
.7857
.8987
.8356
.8306
.8300
.8598
.7381
.8150
.8048
.8625
.7898
.8776
.8268
.9338
.8396
.8356
.8358
.7957
.8341
.9096
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TABLE VI--Continued

Item Pos. Loadings Neg. Loadings
No. [VSA No. Class. No. Class. Comm.
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
91
92

Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.

XL

XIX

. . .

XXXIX

XVII

XXII
XVII

XXVII

II
X

III

II
VIII

VII

Ext.

Con.

Ego.

Tr.

Neg. Ego

Tri.

I
XII

XiI

XXXV.I

.X .

XXVII

XI
XXXV II

X 0

LIII

. . .0

. . .

.vi.

XXV0

.
.
.
.
.
.
.
.

.
.
.
.

.
.

.
.
.

.
.
.

Neg. Ext.
Neg. T. .

Tri.

Neg. Ext.
Neg. T.
Neg. Ego.

Tni.

Neg. Soc.

.8683

.8388

.9009

.8294

.8019

.8323

.9109

.8694

.8755

.8606

.8506

.9072

.8692

.8276

.8593

.9178

.8049

.8931

.8108

.8113

.8393

.8234

.9068

.9791

.8593

.8024

.8141

.8159

.9090

.8274

.8598

.8610

.8259

.9790

.8486

.8871

.9018

.8660
.9790
.9088
.8231
.8472
.8329
.8730
.8158
.8823
.8496
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TABLE VI--Continued

Item Pos. Loadings Neg. Loadings
No. VSAjNo. ' j Class. No. Class Comm.
93
94
95
96
97
98
99

100
101
102
103
104
105
106
107
108
109
110
111
112
113
114
115
116
117
118
119
120
121
122
123
124
125
126
127
128
129
130
131
132

Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.
Tri.
Ego.
Con.
Man.
Soc.
Ext.

XLII

XXXV. V.

XXVI

XXII

. .a

XIXX II.V.

. . .

a 0

II I
XXVII
XXIII9
. .0 .a

. v .

Man.

Soc.

Tr.

Con.
Neg. Ego

Ego.

Neg. .Ego

XXVI

XLIII
XLII

XXIV
XXXVI

IV

XV

XXXV

V

XXI

Tri.

Man.

Neg. Con.
Soc.

Neg. Tri.

Neg. Soc.

Con.

Neg .Eg.

Eg. ..

.0 . 0. .

.0 . . 4.

.0 .0 . .

. 0. 9. .

.0 .0 .0 .0

C0on.0

.0 . .0 .

. . . .go,

.0 .0 .4 .

.E. .o .
. . .0 .0
.0 .0 . .

.8605

.9137

.8909

.8686

.8616

.8297

.8832

.9134

.8881

.8058

.8520

.8215

.8612
*8507
.8797
.8881
.8888
.8975
.8506
.8556
.8512
.8061
.8922
.8496
.8412
.8593
.8632
.9791
.8564
.8289
.8771
.8937
.8160
.8394
.8213
.9309
.8979
.9177
.7231
.8077
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LIST OF ITEMS ON VALUES FOR WORKING TEST

I. The Company I work for has often rewarded employees for
their loyalty. To me, being loyal means:

Item 1--supporting the goals of my supervisor and the
company as long as they are not in conflict with
my principles.

Item 2--sticking with my supervisor and the company through
good times and bad, and sometimes making personal
sacrifices to keep by department strong.

Item 3--giving up my freedom and doing as little as pos-
sible.

Item 4--being at work every day and doing what I am told
by my supervisor.

Item 5--supporting my supervisor as long as he is con-
cerned more with the needs of his people than
with getting the job done.

Item 6--supporting any supervisor or department as long
as I have the opportunity to get ahead in the
organization.

II. Every employee working in this company has both formal
and informal rules. I think most rules are:

Item 7--necessary to keep employees from doing the wrong
things and protect us from people who always want
to break the rules.

Item 8--made by the supervisor for the supervisor and often
do not give the employee a chance.

Item 9--necessary to preserve order in the department and
employees who violate the rules should be told how
;important it is to follow the rules.

Item 10-0.K. as guidelines, but sometimes you have to beat
the system in order to get the job done and to get
ahead.

Item ll-useful only if they get all the people working
together in friendship and harmony.

Item 12-best when they are few, and effective if they suc-
ceed in putting the burden of responsibility on the
employees.
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III. The kind of supervisors I think this company should hire
are the ones who:

Item 13--get us working together as a team and who are more
friendly people than bosses.

Item 14--give me access to the information I need and let
me do the job in my own way.

Item 15--are tougher than nails but let me be tough, too.

Item 16--know what they are supposed to do and are not al-

ways changing their minds, and see to it that
everyone follows the rules.

Item 17--tell us exactly what to do and how to do it, and
encourages us by doing the job with us sometimes.

Item 18--do not ask questions as long as I get the job done
so we can both look good.

IV. All employees who work for the company belong to one depart-
ment or another. I think a good department is one where:

Item 19--employees are allowed to get ahead and achieve
their career goals without anyone holding them
back.

Item 20--nobody can tell you what to do and where I am not
forced to do somebody else's job.

Item 21--the rules are well defined and members are re-
warded for their loyal service and hard work.

Item 22--the employees stick together and help each other
when the going gets tough.

Item 23--the needs of the employees are a little more im-
portant than the needs of the department.

Item 24--the supervisor provides a framework for the em-
ployees to meet their personal needs while meet-
ing the goals of the department.
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V. Having job freedom is important to many employees. Job
freedom, for me, means:

Item 25--the opportunity to do challenging work, to be
able to express myself openly, and the freedom
to change jobs if I choose.

Item 26--being in a position where my supervisor or the
higher-ups cannot push me around.

Item 27--not having to worry about my job, sickness, paying
bills, and other problems.

Item 28--the opportunity to work where I want and have a
steady secure job.

Item 29--standing on my own two feet and having the oppor-
tunity to plan my own career path without too much
interference.

Item 30--being friends with anyone without worrying about
where they fit into the organization.

VI. The information that I would like to hear from my super-
visor is:

Item 31--that our department is doing well, my job is se-
cure, and my work is appreciated.

Item 32--that he is going to provide more freedom to achieve
personal goals and is going to place less emphasis
on hours of work or following the system.

Item 33--that he is going to keep off my back for a while.

Item 34--that he is going to place more emphasis on the
people in our department and less on getting the
job done.

Item 35--letting me know what is expected of me and that
he cares about me.

Item 36--that I have been promoted to a job that gives me
more authority and responsibility.
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VII. The money we receive for working is important to all of

us. Money is important to me because it:

Item 37--is a measure of my success in my company and in
any community.

Item 38--helps me to save for a rainy day, to aid the less
fortunate, and to have a decent standard of living.

Item 39--lets me buy the things I want, like a sharp car
and clothes, and makes me feel important.

Item 40--provides me freedom and the opportunity to be
myself. Having money is not as important as
what I do with it.

Item 41--pays for groceries, house or rent payments, and
other things I need to keep going.

Item 42--enables me to enjoy many friendships and support
worthwhile causes that help other people.

VIII. The work that a person does for his living is important to
him in many ways, In my own case--

Item 43--I believe that doing what I like to do, such as
working with people toward a common goal, is more
important than getting caught up in a materialistic
rat race.

Item 44--the kind of work I usually do is O.K. as long as
it's a steady job and I have a good supervisor.

Item 45--I prefer work of my own choosing that offers con-
tinuing challenge and requires imagination and
and initiative, even if the pay is low.

Item 46--I don't like any kind of work that ties me down,
but I'll do it if I have to in order to get some
money, then I'll quit and do what I want until
I have to get another job.

Item 47--I am responsible for my own success, and I am
always on the lookout for new opportunities which

will lead to a more responsible position and

greater financial reward.

Item 48--I have worked hard for what I have, and think I
deserve some good breaks. I believe others should
realize it is their duty to be loyal to their
company if they want to get ahead.
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LIST OF ITEMS ON VALUES FOR TEACHING TEST

I. Classroom management is an important aspect of being a
teacher. In terms of my own style of teaching, good
classroom management means:

Item 1-allowing an open environment where everybody can
more or less develop at his own speed with a min-
imum of classroom control.

Item 2--enforcing the rules and policies evenly in order
to avoid discipline problems and improve the quality
of education for all.

Item 3--not taking anything off of anybody--and letting the
students know that you are in charge.

Item 4--doing what is expected of me by my principal or
supervisor and maintaining close, personal super-
vision of each student under me.

Item 5--creating a pleasant, supportive, and warm environ-
ment where the students can enjoy each other and
feel education to be a pleasant experience.

Item 6--wheeling and dealing with the students in order to
motivate them to achieve at their highest level--
while you are gaining as well.

II. A lot of people are talking about various forms of innova-
tions in the classroom. My attitude toward these innova-
tions is:

Item 7--If my principal or another teacher I respect recom-
mends some of the new techniques, that will be .OK
with me. I'll trust them to know what is best for
the students.

Item 8--I don't like to be told how to conduct my class--
especially by some of those self-proclaimed "ex-
perts" who don't know what's going on.

Item 9--I pretty much like to continue doing what has worked
for us--our traditional way of teaching is OK with.me.

Item 10-I'll try a lot of things that will help me progress
in my profession. Successful teachers motivate the
students in any way they can.

Item 11-If the new techniques are best for the students and con-
tribute to their happiness and well-being then I'll sup-
port them.

Item 12-teachers should be constantly experimenting with new
concepts in order to adapt to the needs of each class
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III. The money we receive for teaching is important to all of
us. Money is important to me because it:

Item 13--enables me to enjoy many friendships and support
worthwhile causes that help other people.

Item 14--provides me frkedom and the opportunity to be my-
self. Having money is not as important as what I
do with it.

Item 15--lets me buy what I have to have--like sharp clothes,
a neat car, vacations, and other things that are fun
and exciting.

Item 16--provides security for me now and in the future--
allows me to maintain a decent standard of living.

Item 17--pays for groceries, house or rent payments, and
other things I need to keep going.

Item 18--is a measure of my success in my profession and in
my community--and evidence of my achievement of my
goals.

IV. The kind of principal or supervisor I like to have is one
who:

Item 19--stays out of my way as long as I can get the job
done. Allows me the opportunity to pursue my own
professional career and needs to succeed.

Item 20--is something of a maverick and always tells you
what he thinks--is pretty tough but allows me to
be tough, too.

Item 21--co-operates with teachers as a group and respects
and enforces the rules and traditions in our school.

Item 22--tells me exactly what is expected of me and en-
courages me by helping and supporting me when he
thinks it is necessary.

Item 23--gets all the teachers and staff working in close
harmony by being more a friendly person than a
principal or supervisor.

Item 24--gives me access to the information I need and lets
me do my job in my own way--encourages self-direction
and flexibility.
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V. Teachers and school personnel have often been rewarded for
their loyalty to the school district. To me, loyalty means:

Item 25--supporting the procedures and goals of the school
district as long as they don't go against my own
principles and priorities.

Item 26--doing a lot of things I really don't want to do in
order to survive. It means giving in to the system.

Item 27--being dedicated to my job and living up to the ex-
pectations of me by my principal or supervisor so
that I'll be able to keep my job.

Item 28--sticking with the school through good and bad times
and making sacrifices whenever necessary to maintain
our system of education.

Item 29--supporting the school district so that I will be able
to pursue some of my own goals at the same time and
achieve what I want out of life.

Item 30--being committed to a school that is primarily con-
cerned for the needs and feelings oft teachers and
students alike.

VI. Grades are a part of almost every educational system. To
me, the assignment of grades:

Item 31--provides a system whereby the school can reward co-
operation and accomplishment by identifying the dif-
ferent levels of progress of students who are preparing
for roles in society.

Item 32--creates a lot of conflicts in me since they are a
necessary incentive and measuring system yet de-per-
sonalize and fail to reflect what a person has actually
learned.

Item 33--gives me the strong lever I need to run the show with-
out a lot of interference from anybody--either in or
out of the classroom.

Item 34--causes a lot of hard feelings among students and par-
ents and destroys the spirit of cooperation and friend-
liness that should exist in every classroom.

Item 35--is a necessary part of being a teacher and I do it

because it is expected of me--although I find it very
difficult to do.

Item 36--gives the teacher the authority to make decisions,
to establish standards of success for students, and
demonstrate his own skills as a professional educator.
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VII. The kind of students I like:

Item 37--engage in the "give and take" involved in the educa-
tion game and enjoy attempting to pressure or in-
fluence both me and fellow students.

Item 38--accept the importance of our education system,
their role within that system, and who conform
pretty easily to our rules and procedures.

Item 39--don't like to be pushed around by anybody and show
a lot of independence, spirit, and assertiveness--
even if they cause problems.

Item 40--are self-motivated with a variety of interests both
in and out of the classroom--free spirits of sorts.

Item 41--understand that I know best most of the time and
will care of them--and do what I expect and tell
them to do.

Item 42--contribute to the over-all feelings of warmth and
friendliness in the school and are considerate of
the feelings of others.

VIII. Education in our schools today is often said to be one of
our country's most important assets. To me, education is:

Item 43--the best way we have of helping young people under-
stand their basic humanness and the need for people
to live together in a spirit of brotherhood.

Item 44--taking a personal interest in each student and
guiding and directing him in the path that is best
for him so that he will be able to survive in this
world.

Item 45--the process of discovering those things that a stu-
dent both wants and needs in order to enable him to
live a meaningful life for himself and society.

Item 46--a sometimes useful experience but other times a
borderline rip-off where kids and teachers are
forced into doing things they resent.

Item 47--the essential ingredient for getting ahead and making
a place for yourself in a complex and competitive so-
ciety.

Item 48--the passing of customs and traditions from one gen-
eration to the next in order to maintain the stability
of our way of life by producing good and well-trained
citizens.
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LIST OF ITEMS ON' VALUES FOR HELPERS TEST

I. Sex is an integral part of all our lives. Sex to me;

Item 1--is to please my partner and be there when I'm needed.

Item 2--is one of the many games of live and in many ways is
more of a challenge than a pure physical release.

Item 3--should have its proper place and only be conducted
under the sanction of marriage.

Item 4--is my own personal pursuit for pleasure regardless
of who my partner is.

Item 5--is an intense expression of love and caring for
another person.

Item 6--allows two people flexibility to express a myriad
of interpersonal feelings in an intimate, open,
and honest relationship.

II. Emotions play an important part of our interactions with
others. Emotions to me:

Item 7--should be used to be helpful and constructive to
others.

Item 8--are a person's natural way of dealing with the in-
tense pressures and manipulations of other indi-
viduals and society.

Item 9--should only be expressed in a proper manner, guided
by the rules and traditions of our culture.

Item 10-are a controllable part of the human condition, and
diligent thought should be given to their consequences
before expressing them.

Item l-represent the uniqueness, worth, and ability for self-
discovery of each person.

Item 12-are the natural inner reactions and feelings of all
of us, and they are highly valued possessions.
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III. Marriage affects our lives in many ways. Marriage to me is:

Item 13--knowing there is someone around who will always be
there to care for me and give purpose to my life.

Item 14--having a partner to do the things I need to have
done and. . .

Item 15--a permanent bond between two people that should only
be broken under the most stressful conditions.

Item 16--a contract where two people each enhance the material
gains of a partnership.

Item 17--a close personal relationship between two people who,
through their interaction, grow and help each other.

Item 18--when two people depend upon each other, but still
have room to develop their own uniqueness.

IV. We all come from some type of family structure. To me a
family should:

Item 19--be close to each other, and follow the rules set
by the head of the family.

Item 20--allow me to do what I want to do and not get in
the way of my personal activities.

Item 21--stick together and do what is expected of them to
help one another live a moral and spiritual life;
it should be guided in this pursuit by the tradi-
tions and constraints of society.

Item 22--work together to help each member achieve career,
financial, and personal success.

Item 23--be a democratic and friendly group whereequality,
warmth, and hospitality are offered with a feeling
of asshared experience.

Item 24--provide an open, growth-producing atmosphere where
successes and failures and other life realities can
be experienced.
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V. My physical body to me means:

Item 26--Me! I will use it like anything else to help me
bet what I want out of life.

Item 27--that I will not abuse my body with unlawful drug
consumption and will listen to the experts' recom-
mendations for trying to keep it healthy.

Item 28--being able to use my physical attributes to gain
achievements, recognition, and respect from others.

Item 29--having it in pretty good shape for friendly athletic
endeavors with others, and so that I will feel good
about myself and be pleasing to others.

Item 30--keeping in good running order for health reasons so
that I can perform at high energy levels in whatever
endeavors I choose to be involved in, be they athle-
tic, intellectual, or emotional.

VI. In my opinion, the most effective helper is one who:

Item 31--assists the helpee to develop personal security within
the social system while faithfully cooperating with
the prevailing system in which he/she works.

Item 32--makes sure the helper in charge always has control
of the counseling session and assists the helpee
to develop stronger control over his/her life.

Item 33--clearly understands the procedures he/she will use
with the helpee and is systematic in his/her approach
to counseling.

Item 34--can change his techniques with helpees so both can
advance as far and as fast as possible.

Item 35--maintains a pleasant counseling atmosphere in which
the helpee can develop an inner warmth, understanding,
and self-acceptance.

Item 36--adapts his/her helping skills to individual helpees,
while giving them freedom to expose their owin in-
dividuality.
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VII. Every person at some time or another feels angry. When I
an angry:

Item 37--I blow off steam where it's safe, but I usually
keep my feelings to myself and stay out of trouble.

Item 38--I explode and do things that let people know they
shouldn't fool around with me.

Item 39--I try to control my temper and keep my feelings
inside of me because that isowhat is expected of
me in an orderly world.

Item 40--I'm apt to lose my rationality, but I try not to
do something stupid that would work to my disad-
vantage.

Item 41--I try to hide it to avoid offending others. When
others because angry I try to be a peacemaker.

Item 42--I usually express my anger and get it out of my
system, and then try to resolve the problem or
learn to live with it.

VIII. Most people try to stay healthy and avoid sickness. As for
me:

Item 43--I don't like to get sick, but when I do there's very
little I can do about it.

Item 44--When I'm feeling good I don't let anyone push me
around; when I'm sick I usually get angry at what
fate has done to me.

Item 45--I think that it is each person' s responsibility
to stay healthy by developing clean living habits
that have. worked for ages.

Item 46--I know the importance of having good health, but
sometimes I get so busy that I don't have the time
to keep myself as fit as I should.

Item 47--sometimes I feel that if we were more accepting of
each other there would be fewer physical and mental
problems.

Item 48--I believe that physical and mental health are in
many ways independent, and it's worth the effort
to maintain them because they make living more
enjoyable.
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IX. The way I like to spend my time after work:

Item 49--is to do the things my loved ones want to do and/or
whatever my group has planned for activities.

Item 50--is doing exciting or dangerous things, such as drag
racing or motorcycle riding, or just having a few
beers or doing things where someone isn't telling
me what to do.

Item 51--is to make good use of my time by reading, studying,
church work, a proper hobby, listening to good music,
or the like. Time should not be spent frivolously.

Item 52--is by keeping busy either by activities furthering
my advancement through educational activities and
earning extra money, or by playing just as hard.
Above all else--keep busy.

Item 53--usually involves being with people--whether is be
socializing, group activity, or committee work.

Item 54--depends on me, the day, and the moment. I prefer
it to be spontaneous, whether it be the greater or
lesser things I do.

X. Freedom is thought to be our most cherished possession.
Freedom, to me, means:

Item 55--not having to worry about my job, sickness, paying
bills, and other problems.

Item 56--having enough power and independence so that I won't
be pushed around by people having more power and
money than I do.

Item 57--the opportunity to do what I enjoy, while observing
the duties of responsible citizenship, even if I
have to go against established rules, laws or customs.

Item 58--the opportunity to make it on my own abilities and
being allowed to succeed without too much interfer-
ence from government, supervisors, family, or anyone
else.

Item 59--the opportunity to associate with anyone I choose,
regardless of who I am or how much money I have.

Item 60--the opportunity to have a steady job, live where I
want, worship as I please, and choose my own school.
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XI. We are all expected to obey the laws of the land. In my
opinion, laws -are:

Item 61-necessary to tell us what do do, and to protect
us from people who would take advantage of us.

Item 62--usually made by rich people for rich people, and
many laws don't give the little guy a chance.

Item 63-necessary to keep order in society, and violators
should be punished for their crimes.

Item 64--necessary to protect us against crooks and cri-
minals, but sometimes it's O.K. to break the law
in harmless ways.

Item 65--useful if they create a wholesome environment for

everyone in society and promote social and economic
justice.

Item 66--best when they are few and do not suppress indi-
vidualism, and effective when they are able to put
the burden of responsibility on the people.

XII. A person's racial classification is determined by his skin
color or other physical characteristics. I think that
classifying a person by race:

Item 67--has always been a part of man's life as a way of
keeping together people who are similar to each
other.

Item 68--helps to make sure that you can be left alone with
you own kind of people.

Item 69--has been going on for most of our history and should
be done within the laws of the land to provide for
equal opportunity.

Item 70--is somewhat in conflict with the principles of our
free enterprise system, but it is sometimes necessary
to help decision makers put people in the right jobs
to benefit the growth of the organization.

Item 71--is done to keep minorities in place so the majority
can remain in a favored place and hold onto the good
things. The true brotherhood of man would eliminate
racial classification.

Item 72--puts an emphasis on the artificial importance of

physical characteristics. It would be irrelevant
and nonessential if we had true social and economic
justice.
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XIII. We all have had parents, and may be parents ourselves. To
me, parents should:

Item 73--be obliged to protect and care for their children
even after they leave home.

Item 74--let the kids learn the hard way so they can make
it in life.

Item 75--see to it that their children are law-abiding citi-
zens who will lead clean, decent, and moral lives.

Item 76--give their children warmth and love and be more like
a friend than a parents6"

Item 77--be responsible for teaching their children the best
ways of life necessary to get ahead and achieve
success.

Item 78--allow their children to develop their own individ-
ualism as they encourage them to be aware of the
realities of life.

XIV. All families have to make decisions. To me, family decisions:

Item 79--are to be made by the person who is responsible for
providing for his family.

Item 80--are to be made by those who are the strongest be-
cause they are usually right.

Item 81--can't go wrong when they are based on the "tried
and true" methods the family has always used.

Item 82--are best when the pros and cons of the alternatives
are considered, and a decision reached for the over-
all improvement of the group even if individuals
lose out.

Item 83--should avoid conflict and concentrate on a harmon-
ious solution for all those involved.

Item 84--are most productive when they involve all family
member and consider the impact on an individual as
well as the total family.
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XV. The education that has been most beneficial to me has:

Item 85--been the ones taught by a professor I respected

and trusted and who let me know what was expected

of me, and told me when I did well.

Item 86--been the ones that haven't caused me any hassle

and have allowed me to do pretty much as I pleased.

Item 87--dealt with material related to fulfilling require-

ments necessary to becoming a good helper, and were
well organized.

Item 88--allowed me to show my expertise and what I'm really
capable of doing while preparing me for my career.

Item 89--heightened my awareness of the emotional under-
standing of people and how I can help others.

Item 90--stimulated my individual thinking, given me a
better understanding of myself and others, and
taught me to be a better helper while exploring
other areas of my life.

XVI. We are always hearing about various forms of innovations in

the helping professions. My feelings toward these innova-
tions are:

Item 91--if my supervisor or other fellow professionals whom

I respect recommended some of the new innovations,
I would trust them to know what is best for our clients.

Item 92--I wouldn't like to be told what to do in my coun-
seling session, especially by those self-proclaimed
experts who don't know what's going on.

Item 93--I would prefer to continue doing what has worked;
the "tried and true" methods are O.K. with me.

Item 94--I'll try anything to help me progress in my profes-
sion; a successful helper uses whatever is necessary
to motivate the helpee in any way he/she can.

Item 95--if a new technique is found to be beneficial to
clients and contributes to improving the outcome
of therapy, then I'll support it.

Item 96--helpers should be constantly on the alert to inte-
grate new concepts to better adapt to the individual
needs of the client and counseling situation.
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XVII. Helpers always talk about maintaining accountability and

responsibility. To me, being accountable means:

Item 97--that I am responsible for helping the client to

know the things that I have been taught by the
experts necessary for healthy functioning in our
society.

Item 98--that I am responsible for giving the client the

understanding of how to survive in a dog-eat-dog
world.

Item 99--that I am responsible for teaching basic skills

necessary to maintaining good mental health, while

simultaneously perpetuating ways to adjust to our

society.

Item 100-showing clients how to get ahead in life by help-

ing them develop coping skills necessary to play
life's game.

Item 101-promoting a warm and accepting therapeutic atmos-

phere in which helpees can feel free to be them-

selves and learn acceptance of self and others.

Item 102-that I have an obligation for helping clients to

become flexible, creative, and effective in their
approach to life.

XVIII. Different people choose the helping professions for many

reasons. I chose this profession because:

Item 103-it gives me steady employment and a chance to feel

secure in the fact that I can be of help to my people.

Item 104-it. gives me a feeling of importance; the money to
live as I choose; and a chance to be useful, by

giving the helpee the skills to make it in a very
competitive world.

Item 105-it helps me to achieve financial stability, while

teaching others to cope with life and maintain sta-

bility within the customs and traditions of society.

Item 106-it can be a rewarding and financially adequate posi-

tion in life; it accurately represents my success and
my status, gives me other people's respect, and
allows me to obtain the material possessions I want.

Item 107-it is the best way we have of helping people to discover

themselves, accept themselves, and learn to get along

with each other in a spirit of human dignity. People,

not financial rewards, are my concern.
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XVIII. Cont.

Item 108--it is something that is challenging and interesting,

requiring imagination and initiative; it would be

of my own choosing, even if the pay were low.

XIX. To me the concept of "inner harmony" means:

Item 109--meeting the expectations of others so they will be

pleased with me.

Item 110--having people not bug me so I can do as I please to

get what I want out of life.

Item ll--knowing what my role in life is and the rules to

carry out my role.

Item 112--knowing what I want to accomplish in life and what

I need to do to get there.

Item 113--coming to an appreciation of what one is and appre-

ciating others for what they are so we all can live

in peace.

Item 114--in increasing pride and confidence in making one's

own choices and decisions, reflecting one's personal

goals in life.

XX. My conception of a strong, caring relationship between people
is:

Item 115--taking care of each other; knowing you have someone

to guide you and tell you what to do.

Item 116--I don't know what a "strong, caring relationship"

means--it is a fancy concept made up by sly philos-

ophers that has no relevance in the real world.

Item 117--once the commitment is made, to always be faithful

and true to each other.

Item 118--being able to get along and work together for the

gain of the individuals.

Item 119--a warm, loving harmonious relationship where there

is a mutual bond of concern and respect.

Item 120--when devoted people share their lives together but

are each independent to develop their own individ-
uality.
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XXI. In our lives the term responsibility is often mentioned.

To me, responsibility means:

Item 121--listening to what the authorities expect of me and

willingly following their lead.

Item 122--in this dog-eat-dog world, I am going to take care

of myself.

Item 123--knowing what is expected of me and then going ahead

and doing whatever is necessary to complete the task.

Item 124--making sure I develop the skills needed to get ahead

inlife.

Item 125--doing my part to make a better society and promote

the dignity and uniqueness of people.

Item 126--accepting the consequences of my actions and as-

suming a lifestyle based on my personal convictions.

XXII. The kind of fellow professional I admire is one who:

Item 127--understands what is expected of him/her, and is

able to feel secure within the group.

Item 128--is not bothered by a bunch of rules, keeps people

off his/her back, and does his/her own thing.

Item 129--sees to it that he/she follows the system developed

for a helper to be what he/she is supposed to be.

Item 130--understands what it takes to get things done and

is not afraid to be firm when necessary.

Item 131--is able relate to peers or friends and clients in

an open, accepting manner.

Item 132--is an individual in developing his/her helping style

and creates an atmosphere which contributes to a

cliente's reaching the highest possible level of

individual functioning.
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