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The purpose of the study was to compare the attitudes

of 4-H youths and their parents concerning 4-H competitive-

ness. The sample was composed of seventy-nine 4-H youths

and their parents from three North Texas Counties. The in-

struments, which consisted of an "Opinionnaire for Parents"

and an "Opinionnaire for 4-H'ers," were designed to obtain

the 4-H'ers' and parents' attitudes about 4-H competition.

The study revealed no significant difference in com-

petitive attitudes between 4-H youths' and their parents'

or between younger and older 4-H'ers. 4-H boys were found

to have more competitive attitudes than 4-H girls. No

significant relationship was found between parents' level

of competitiveness and length of 4-H service.
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CHAPTER I

INTRODUCTION

Various viewpoints and findings concerning competition

have been made available as a result of research studies.

Numerous investigations have labeled competition as painful,

destructive, undesirable and harmful to personal worth (12,

14, 24, 25, 28); however, other authors have found compe-

tition to be beneficial (19, 23, 28). Studies dealing with

competition in the sports and educational atmosphere are

plentiful (3, 8, 9, 16, 17, 18, 21, 22). Research reports

concerning the subject of competition among individuals in

various cultures (2, 6, 10, 11, 25, 26) are also evident.

Previous research has not established consistencies

regarding sex or age differences as they relate to compet-

itiveness. Kagan and Madsen (10, p. 52) report no sex

differences. The majority of research studies report that

boys are more competitive than girls (5, p. 386; 11, p. 439);

but Thomas (26, p. 948) and Bryant (4, p. 889) found the

reverse, that girls are more competitive than boys. The

children's ages in the Thomas study were seven to twelve

years and, in the Bryant study, eight to ten years.

Recent studies indicate that children become more

competitive with increasing age (2, p. 194; 8, p. 101)
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However, the Thomas study (26, p. 950) revealed that younger

children, ages seven to ten years, were more competitive than

older ones, ages eleven to twelve years. Barnett and Bryan's

work (3, p. 841) showed that older fifth-grade children were

more generous in donating experimental "earnings," tokens

which they had received after playing a game, than were the

younger second-grade children.

Opinions and responses have been expressed by various

extension educators (27) to the statement that "the 4-H pro-

gram is based on competition;" however no research studies

have been conducted that support this contention. The re-

viewed literature revealed no studies involving 4-H youths

and their parents concerning 4-H competition. Studies

dealing with the 4-H program concentrated on 4-H awards and

incentives rather than focusing on 4-H competition. The use

of competition as an incentive and motivator has been con-

troversial (15, 20, 27).

Statement of the Problem

One problem of the study was to determine whether or not

the attitudes of 4-H parents were more competitive than those

of their 4-H children concerning the 4-H program competition.

The study also investigated the sex and age differences of

the 4-H youths as related to 4-H competition. A final con-

sideration was the 4-H parents' level of competitiveness as

compared to their length of 4-H service.
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Purposes of Study

The purposes of the study were to investigate the

attitudes of 4-H members and their parents regarding 4-H

competition. The purposes of this study were fourfold:

1. To compare the attitudes of 4-H youths and the

attitudes of their parents concerning 4-H competitiveness.

2. To compare the attitudes of 4-H boys and 4-H girls

concerning 4-H competitiveness.

3. To compare the attitudes of 4-H'ers, ages fourteen

to seventeen, and 4-H'ers, ages eleven to thirteen, con-

cerning 4-H competitiveness.

4. To investigate the relationship between 4-H parents'

reported level of competitiveness and the parents' length of

4-H service.

Background

The 4-H club program is sponsored by the Cooperative

Extension Service and land-grant colleges located in each

of the fifty states. The program is designed to develop the

leadership, character, and citizenship of youths. The member-

ship consists of boys and girls from nine to nineteen years

of age. The 4-H program is coordinated by county extension

agents. Adult volunteer leaders are trained in subject-

matter and organizational information by individual county

extension agents. The leaders then form clubs and project

groups and work with the youths to teach them project
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information, organize special.4-H events, and conduct worth-

while learning experiences. The adult leaders are a vital

cog in the total 4-H program, from recruitment to providing

expertise in teaching various subject areas (1, p. 5).

Significance of the Problem

The 4-H program cannot operate as a vibrant organization

unless its work is periodically evaluated. 4-H youths' and

their parents' attitudes toward and perceptions of compe-

tition needed to be reviewed for their relevance to and

implications for the overall goals of the program (7, p. 35).

A review of the literature revealed only three extension

service studies dealing with competition. The Minnesota

Extension Service 4-H staff members (20) in their awards and

scholarship handbook gave guidelines to follow to insure con-

structive use of competition and awards in 4-H events.

Kowitz and Dronberger (15) reviewed the literature concerning

4-H awards, competition, and motivation. Treat (27) summa-

rized responses of Extension educators concerning competition

as motivation in the 4-H program. However, none of these

studies involved 4-H program participants, 4-H youths and

their parents, the people who compose the 4-H program and

for whom the program is organized. No study surveyed the

participants' attitudes of 4-H competition. The three

studies did not consider sex, age, or length of 4-H service

as it related to competitiveness. Research findings have
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been conflicting concerning the factors of sex, age, and

length of 4-H service as they relate to competitiveness.

The need to examine the 4-H competitive situation and to

compare the results with the previous evidence was apparent.

Definition of Terms

For this study certain terms were defined as follows:

Competitji~o is a striving for the same object, position,

or prize in accordance with certain fixed rules.

Competitive attitude is a manner of acting, feeling or

thinking in which one struggles for supremacy and may even

interfere with the success of others. This attitude shows

one's opinion as measured by the "Opinionnaire for 4-H'ers"

and the "Opinionnaire for Parents."

Competitiveness is a characteristic illustrating the

motivation to maximize one's own gains or to be the best.

It may involve working for one's own personal advantage and

accumulation of possessions or striving to be the winner

and obtaining more than a peer.

Cooperation is to act or work together with another or

others for a common purpose or share the benefits with all

members.

Older 4-H youth is a person fourteen to seventeen years

of age.
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Younger 4-H youth is a person eleven to thirteen years

of age.

4-H is a youth development organization sponsored by the

Cooperative Extension Service, state land-grant college, and

county commissioners court. Membership is open to all young

people from nine to nineteen years of age.

4-H contest is any race, game, debate, fair, show, or

sale sponsored by the 4-H club program in which there is a

struggle to be the winner.

4-H'er or 4-H youth is a young person age eleven to

seventeen enrolled in the 4-H program or organization.

4-H parent is an adult who has a child or children

enrolled in the 4-H program or organization.

Hypotheses

In this study the following hypotheses were tested:

1. There will be a difference between the attitudes

of 4-H youths and the attitudes of their parents concerning

4-H competitiveness as measured by an opinionnaire on 4-H

competition.

2. There will be a difference between the attitudes

of 4-H boys and 4-H girls concerning 4-H competitiveness as

measured by an opinionnaire on 4-H competition.

3. There will be a difference between the attitudes

of older 4-H'ers and younger 4-H'ers concerning 4-H compet-

itiveness as measured by an opinionnaire on 4-H competition.
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4. There will be a relationship between 4-H parents'

reported level of competitiveness, as measured by an opin-

ionnaire on 4-H competition, and their length of 4-H service.

Limitations of Study

The sample was limited to 4-H'ers ages eleven to seven-

teen years, thus excluding 4-H'ers ages nine and ten years

and eighteen and nineteen years. Also the 4-H youth's

parent(s) had to be present at the meeting in order for the

4-H'er to participate in the study. Placing restrictions on

the age of the 4-H'er and requiring a parent to be present

at the meeting were limitations and reduced the sample size.

Another limitation may have been that the sample was unequal

in representation of parents' length of 4-H service.

Procedures for Collection of Data

The population for the study consisted of 4-H youths

ages eleven to seventeen years, and their parents. Forty-four

4-H'ers and thirty-five parents participated. All partici-

pants resided in three North Texas counties, Parker, Denton,

and Wise.

The population was obtained from participants at five

4-H meetings in the three counties. 4-H'ers, who were eleven

to seventeen years of age and who had a parent or parents in

attendance at the meeting, were selected. Parents who had a

child age eleven to seventeen in attendance at the 4-H

meeting participated.
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The instruments, which consisted of an "Opinionnaire

for Parents" and an "Opinionnaire for 4-H'ers" (See Appendix

A and B), were pretested by thirty-four Tarrant County 4-H

youths and their parents who attended a county-wide meeting

in September 1978. Six county extension agents rated the

opinionnaires' statements and reviewed the format in October

1978. From the agents' ratings of the opinionnaires, the

statements were weighted. The opinionnaire was designed to

obtain the 4-H'ers' and parents' attitudes about 4-H compe-

tition.

The data was collected at five 4-H meetings during

November 1978. The investigator explained the purpose of

the study to the participants and asked them to complete the

appropriate opinionnaire. Instructions concerning how to

complete the form were given. The opinionnaires were com-

pleted and returned to the investigator at the meeting.

Procedures for Analysis of Data

In October 1978 six county extension agents rated the

statements contained in the "Opinionnaire for Parents" and

the "Opinionnaire for 4-H'ers" according to. competitiveness

and noncompetitiveness. A Likert scale (13, pp. 183-184)

was assigned to each statement.

The investigator tabulated the participants' responses

from both opinionnaires and transferred the responses to
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sheets for keypunching. The North Texas State University

Computer Center in Denton, Texas, was used to analyze the

data.

Hypothesis 1, 2, and 3 were analyzed by use of Fisher's

t test for independent samples. The .05 level of signifi-

cance was selected for testing each hypothesis.

Hypothesis 4 was tested by computing the Pearson-

Product-moment correlation coefficient. The correlation

coefficient between the parents' reported level of compet-

itiveness and their length of 4-H service was calculated.
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CHAPTER II

REVIEW OF LITERATURE

Attitudes Toward Competition

Research relating to competition was found to span a

wide range. Studies of the aspects of competition are

numerous, and researchers' conclusions vary considerably

concerning competition.

Several authors see competition as damaging because

competitive situations bring pain and destruction to the

loser, serve as a model for aggression, resulting in secrecy

about the way to win, and lead to defeat, hostility, and

undesirable social comparisons, as well as loss of self-

concept or personal worth (19, 20, 33, 34, 37). Bosco (5,

pp. 35-36) rejects the common "winning-at-all-costs" ethic

of our society. Burke and Kleiber (7, pp. 66-68) examine

competition in sports from a developmental view and find

competition to be stress producing, harmful to a child's

physiological and psychological growth and development, and

to exclude those who need the physical activity most. Treat

(36, p. 32) points out that programming in 4-H is often con-

structed with competition as the principal motivator of

behavior and suggests that other motivators of behavior

might also be appropriate.

13
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Graham, Bosco, and Ediger (5, 11, 13) have given

suggestions for improving competitive events and situations.

Various methods for improvements include: the installation

of the philosophy that winning is important but losing is

not disgraceful; the addition of more sports and activities

and the opportunity for greater participation; emphasis on

participation rather than winning; and the balance of compe-

tition and cooperation (5, p. 37; 11, p. 8). The Minnesota

Extension Service 4-H staff members in their awards and

scholarship handbook (29, p. 24) give guidelines to follow

to ensure constructive use of competition and awards in 4-H

events. The provision of success possibilities for all

contestants is one guideline. The successful environments

can be arranged by setting up classes in different stages of

development and by following standards appropriate to these

classes. Another suggestion is to focus attention upon

individuals' achievements toward a worthwhile goal, rather

than on merely getting ahead of someone else. The third

guideline involves making participation in all competitive

events optional. Frasier (12, p. 37) points out the need

to judge or set standards for judging relative to what can

be expected of a child who is a certain age rather than

comparing him or her to an adult.

However, other authors take an opposite view and

describe competition as beneficial. Grenis (37, p. 198),

Perry (28, p. 132), and Scriven and Scriven (32, p. 28)
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state that competition as well as cooperation are both part

of our society and both are needed. Without competition

people do not develop feelings of personal accomplishment

because success becomes the norm. Thus, competition is the

spice that makes achievement worthwhile and meaningful.

Frasier (12, p. 37) notes that the best way to prepare

children to accept failure is to have experience winning.

The person who is capable, does well, and has had successful

experiences can accept failure better than a person who has

consistently failed (12, p. 37).

Types of Competition

Even a brief review of competition and the situations

in which individuals compete revealed that competition is

not a single, unitary process. The complexity of the compe-

tition process is one reason for the lack of clear evidence

of its impact. Three varieties of competition have been

identified as the intra-personal, interpersonal, and team

(9, p. 200).

Intra-personal competition is the least complex form

of competition. This type of competition involves achieve-

ment of a minimum standard or competition against a previous

performance. Standards may be set by an adult or by the

participants. Unrealistic standards result in frustrations

and feelings of inadequacy and failure on the part of the

participants (9, p. 204). However, intra-personal competition
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offers opportunities for satisfaction for the individual

and the organization depending on how the setting of the

standards is handled.

Interpersonal competition is more complex since more

than one individual is involved. An important part of

interpersonal competition are the rules which specify who

or how many may compete, how the competition is to be

affected, and how the winner will be selected. The effects

of interpersonal competition are described as greater in

production but not always better in quality (9, p. 214).

Another factor relating to interpersonal competition is

better effects at the beginning of a project. Also inter-

personal competition results in an inverse relationship of

task complexity to the performance. Michaels (25, p. 92)

found individual competition most effective in strengthening

students' academic performances. Interpersonal competition

is found to be more effective than group competition in six

of the ten studies Michaels reviewed. Individual competition

in which students are expected to outperform their peers has

been basic to traditional American education, and this

practice is routine in many classrooms (10, p. 3). Rein-

forcements of this kind of competition are awards which are

made immediately available. De Voe (10, p. 3) questions the

quality of learning in which the students become "winners"

and "losers" and try to outperform each other.
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Team competition is even more complex since specific

rules and careful judging of winners are required. A dis-

advantage of team competition is the external pressure

exerted by those who follow the group; however the advantage

involves the fact that stress is placed on a group rather

than on the individual. Several investigators have noted

that group competition strengthened such group process

variables as collaboration and coordination, interpersonal

attraction, and positive attitudes toward achievement (25,

p. 96; 38, pp. 285-287). Kowitz and Dronberger (21, p. 105)

revealed that when an individual competes as a member of a

group the situation is less dangerous or threatening than

to strive alone for personal glorification. Group members

gain the satisfaction of having contributed to a group

purpose rather than acquiring pride individually at the

expense of their fellow students (21, p. 105). Martin (22,

p. 388) concluded that losing a competition may be a more

frustrating experience for individual sport athletes than

for team participants.

Research on students attitudes toward cooperative and

competitive experiences reveals that elementary and high

school-age children prefer cooperatively structured learning

environments to competitive ones. According to Johnson and

Ahlgren (15, p. 92), Johnson (16, p. 61), and Rupnow (30,

pp. 187-188), students exhibit a.greater personal satis-

faction with the cooperative experience.
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Factors Affecting Competitive Behavior

A person can be motivated to exhibit competitive be-

havior. Motivation emerges as a complex organizing process

which has been learned and has become a force within the

individual, a part of his personality. Competitive behavior

may be viewed as behavior patterns which have been selected,

shaped, and modified through the interaction of environment

and learning as well as encounters with competition (21, p.

74). Motivation, behavior, and competition are all learned.

Boggs' study (4, pp. 10, 12) concerned motivation and

learning. The purpose was to identify research findings on

motivation and make applications to the program-planning

process. According to Boggs, the more adult educators

understand about motivation and the forces that affect it,

the better their chances are for helping adults attain

learning objectives. Boggs' conclusions are fairly con-

sistent with other studies of motivation and learning.

When individuals were informed that they would be given

results of their work, the amount of work completed as well

as its accuracy increased. Persons who knew the purpose of

an activity or assignment were more efficient. Individuals

exhibited greater fatigue when assignments apparently had

no specific purposes.

McClintock, Moskowitz and McClintock (24, p. 1085)

observed variations in individualistic, cooperative, and

competitive choice behaviors of nursery school children.
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Results indicate that the children's acquisition of appro-

priate competitive choices occur earlier, between four and

five years of age, than do the children's acquisition of

cooperative choices which occur between six and seven years

of age.

Bryant (6, pp. 885, 891) examined the effects of coop-

erative, individualistic, and competitive learning environ-

ments on the behavior of children ages eight to ten years.

Behaviors which were studied included self which is praise,

encouragement, and other behaviors which augment one's

value of self, and other-enhancement, which means praising

or augmenting others. The pattern of findings indicates

that enhancement of self at the expense of others is learned

in competitive environments while enhancement of self and

others is learned in cooperative settings. This enhancement

of self at the expense of others may take long-term exposure

to a competitive environment for children. Barnett and

Bryan (2, p. 839) support the contention that the child's

competitiveness is developed gradually and influences his

inclination to aid another to an increasing degree as he

ages.

The effects of competition on the behavior of children

and adults have been investigated. Martin (22, p. 388)

concluded that winning a competition has aggression re-

duction value to both types of participants, individual

and team members. The author did note, however, that when
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wrestlers lost a competition, they experienced an increase

in extrapunitive aggression after the event. Similarities

were found in the experiment of Perry and Perry (27, pp. 147-

149) who tested third through fifth-grade boys for levels of

anger arousal, competition, and aggression. Findings indi-

cated that competition does not serve as a substitute

activity for aggression, and successful competition can lead

to increased aggression. Winning a competition reinforced

angry children's attempts to even the score with their adver-

sary and consequently led to increased aggressive responses.

Barnett and Bryan (2, p. 839) and Crockenberg, Bryant, and

Wilce (8, p. 387) maintain that not only competition but

also the outcome of the competitive encounter influences

the participant's helping behavior. When children are told

that they are competitive, they exhibit less donation be-

havior. Jensen and Moore (14, p. 307) found essentially

the same results as they tested boys ages seven to twelve

years. The boys were told after a task that they had been

either cooperative or competitive depending upon the con-

dition they had been assigned. Later they participated

in a tower-building task. Boys in the competitive con-

dition were more jealous of their partners and tried to

interfere with their success.

Bennett and Carbonari (3, p. 1128) investigated per-

sonality patterns as related to behaviors. One behavior

type was called relative. This behavior revealed the
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strongest relationship to dominance and aggression and

tended to maximize the difference in gains. This same con-

cern for absolute gains was an overriding motive for all

children in Avellar and Kagan's study (1, p. 191) of Anglo-

American and Mexican-American boys and girls social behavior.

Kagan and Madsen (17, p. 58) revealed that children of both

cultures, Mexican and Anglo-American, are each systematically

irrational. Anglo-American children remained in conflict

to an extent that denied them toys while Mexican children

allowed their peers to take all or almost all of the toys,

which was compulsive rather than rational avoidance of con-

flict.

Several reactions of the competitors in situations were

observable in the literature. Crockenberg, Bryant, and

Wilce (8, p. 390) categorized the reactions of competitors

into a simple dichotomy: winners and losers. Even such a

classification presents complex views. The effects of

competitively structured environments differs for winners

and nonwinners (8, pp. 390, 393). In a group of competing

fifth graders, winners donated significantly more than losers

or tiers (2, p. 841). Rapp's study (12, p. 36) dealt with

the effects of awards on 4-H boys and girls. For three and

one-half percent of the 4-H members interviewed, indication

was that awards had become all important. Sixty-seven

percent of the boys and girls in the study said that their

goals were closely associated with the awards. Therefore,
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about seventy percent were more concerned with the award

than with what they were learning in the project. Sattler,

Van Wagenen, Fry, and Slattery's study (31, p. 642), however,

revealed that third-grade pupils cared not as much for the

success as for the task preference. Success did not cause

a student to switch task preference when he succeeded at

his non-preferred task and failed at his preferred one.

Cross-cultural Implications as
Related to Competition

Some investigators have observed reactions of individ-

uals in various cultures to substantiate the role of

socialization in competitive behavior. A series of cross-

cultural studies (1, p. 191; 17, p. 54) indicated that

generally Anglo-Americans were more competitive than

Mexican-American or Mexican children in a variety of experi-

mental games. This competitiveness consistently interferred

with the Anglo-American children's adaptive problem-solving

capacities within the same-age, same-sex dyads. Kagan, Zahn

and Gealy (18, pp. 432, 438) found that even though Mexican-

American children were more prosocial and less competitive

this finding was not consistently related to poor school

achievement. Thus, the Mexican-American children were not

at a disadvantage in United States schools because of their

less competitive orientation. Anglo-American students were

more competitive and less trusting than Black students

(10, p. 3; 34, p. 241).
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Thomas (35, p. 948) researched groups from the Cook

Islands (polynesian culture), rural and urban Maori in New

Zealand, and urban Pakeha (European culture). European and

urban Maori children were found to be more competitive. The

De Voe (10, p. 3) and Stephan and Kennedy (34, p. 242)

findings also revealed that high self-concept pairs produced

the most competitive behavior and low self-concept pairs

demonstrated the most cooperative behavior. The Chicanos

were found to be the lowest in self-esteem with Blacks being

next.

Sex Differences Concerning Competition

Previous research has not established consistent sex

differences in competitiveness among Anglo-American and

Mexican-American children. Some studies have found no sex

differences (17, p. 52). Crockenberg, Bryant, Wilce (8,

p. 836) and Kagan, Zahn, and Gealy (18, p. 439) found boys

to be more competitive than girls. Skipper (33, p. 167)

showed that a lifetime of educational competition with

highly intelligent peers affected the personal development

of average ability females more adversely than average

ability males. The females tended to be more apathetic, shy,

awkward, self-blaming, cautious, conventional, stubborn,

insecure, defensive, unambitious, and lacking in self-

direction and self-discipline. Contrary to these studies,



24

Thomas (35, p. 948) and Bryant -(6, p. 889) found girls to be

more competitive and boys to be more cooperative.

Age as a Competitive Factor

Another factor to consider in relation to competition

is age. Avellar and Kagan (1, p. 194) and Johnson and

Ahlgren (15, p. 101) indicate that children become more

competitive with increasing age. Again inconsistencies

appear in the research. Thomas (35, p. 950) reveals that

younger children are more competitive than older ones; and

Barnett and Bryan's work (2, p. 841) showed older children,

fifth graders, donated more of their experimental "earnings"

than did younger, second-grade children. Frasier (12, p. 36)

reports that a twelve-year-old can face competition better

than a nine-year-old; a sixteen-year-old can face competition

better than a twelve-year-old, while an adult can face compe-

tition more easily than a child. Frasier (12, p. 36) also

noted that when compared, younger 4-H boys and girls did not

really want to win as did the older junior 4-H leaders.

Geographic Considerations
Toward Competition

Reactions of competitors are not completely determined

by their social conditioning and their developmental stage.

Geographic factors may affect competition. Kagan and Madsen

(17, p. 53) and Thomas (35, p. 948) point out that urban

children are more competitive than rural children. Ages of
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the children in Kagan and Madsen's study were seven to nine

years. Thomas' study involved children ages seven to twelve

years.

4-H Program and Competition

The 4-H enrollment for 1977-1978 in Texas totaled

137,500. Girls consistently outnumbered boys: 72,472 girls

to 65,028 boys. More than 19,500 4-H'ers came from towns

and cities with 10,000 to 50,000 population while more than

45,500 lived in suburbs and cities of more than 50,000 popu-

lation. Almost 28,000 still lived on farms and ranches

while the remainder lived in small towns under 10,000

population. The number of organized 4-H clubs and groups

was 3,136 with 16,175 adult leaders (26, p. 1).

4-H in Texas has grown from an organization for farm

boys and girls to one that offers a wide range of learning

opportunities for all youth. The original boys and girls'

4-H club movement began in the form of contests. The

purpose of prizes as cited by Knapp and Martin in 1910 was

to arouse interest and keep up enthusiasm. Competition

became an educational method by which youth learned stand-

ards of quality and how to improve agricultural and home

economics methods (36, p. 28). Throughout the years, the

matter of competition and awards in the 4-H program has

been the focus of intense debate and discussion among
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members of the Extension Service and the people who partici-

pate in the program.

4-H youths enroll in subject-matter project groups

relating to home economics and agricultural information as

well as other topics. In the 4-H projects, the 4-H'er is

given a series of learning experiences. To conclude the

project, 4-H'ers usually participate in a 4-H contest, fair,

or show to test their knowledge and skill of the project and

to receive recognition for their efforts. Various awards

in the form of ribbons, trophies, trips, prizes, and medals

are given to 4-H'ers as they compete. Project contests are

held on many levels: club, county, district, state, and

national. The winners of the contests advance to the next

level to compete again. The 4-H program has numerous contests

in which the 4-H youth can compete. In 1978, 1,572 Texas

4-H youths participated in thirty-seven contest categories

at the State 4-H Roundup. At the District 4-H Roundups,

1,668 4-H'ers participated in the thirty-seven contest cate-

gories (23, pp. 1-2). These statistics do not include all

4-H contest categories or 4-H youth participation at the

county level.

Summary

Competition is a complex process. Numerous authors

have conducted studies which measured certain aspects of

competition. Findings indicate that competition is apparent
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in all cultures and basic to American education. However,

the results of studies varied concerning competition and

sex. Neither sex was found to be consistently more compe-

titive. Inconsistencies also appeared in the investigations

related to age and competitiveness. Few studies in the past

have focused on competition in the 4-H program. Studies

which deal with 4-H program participants and their attitudes

toward competition are lacking. The results of such a study

could provide more knowledge and a better understanding of

the competitive process.
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CHAPTER III

METHODOLOGY

Selection of Sample

The population consisted of forty-four 4-H'ers ages

eleven to seventeen years and thirty-five parents who

resided in three North Texas Counties, Parker, Denton, and

Wise. Nineteen 4-H boys and twenty-five 4-H girls were in-

volved in the study. (See Tables I and II)

TABLE I

AGE, SEX, NUMBER OF 4-H YOUTHS

4-H Boys 4-H Girls Total

Number 19 25 44

Older 4-H'ers 10 13 23

Younger 4-H'ers 9 12 21

The population consisted of participants at five 4-H

meetings in Denton, Wise, and Parker Counties. 4-H'ers, who

were eleven to seventeen years of age and who had a parent

or parents in attendance at the meeting, were selected.

Parents who had a child ages eleven to seventeen in attend-

ance at the meeting participated.
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TABLE II

NUMBER AND LENGTH OF 4-H SERVICE OF PARENTS

Length of 4-H Number of

Service Parents

Less than year . . . . . . . . . . . . . . . . . 3

1-3 years . . . . . . . . . . . . . . . . . . . . 13

4-5 years . . . . . . . . . . . . . . . . . . . . 8

6-7 years . . . . . . . . . . . . . - - - . - - - 7

8 years or longer . . . . . . . . ........ 4

Total . . . . . . . . . ........... 35

The age of the 4-H'er participating was set at eleven

to insure the child's comprehension of the opinionnaire.

Only parents whose children were in attendance and children

whose parents were present participated in the study. The

reason for this decision was to gather the attitudes of

4-H'ers and their parents about 4-H competition.

Development of Instrument

The instrument which was designed for this study con-

sisted of two checklists: "Opinionnaire for Parents" and

"Opinionnaire for 4-H'ers." (See Appendix A and B.) The

forms dealt with 4-H and general information about the par-

ticipants. Participants responded to statements concerning

4-H competition. The statements on the 4-H'er and parent

opinionnaires corresponded to one another in content and

quantity. Question one on the 4-H opinionnaire related to
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the same topic as question one on the parent opinionnaire.

The same procedure was used for the remaining fifty-four

questions on both opinionnaires. Participants were able to

check one of five choices on a Likert scale (1, p. 183-184)

of strongly agree, agree, uncertain, disagree, strongly dis-

agree, in response to each statement. The opinionnaires were

designed to obtain the 4-H'ers' and parents' attitudes about

4-H competition.

The instrument was pretested in September 1978. Thirty-

four 4-H youths and their parents who attended a Tarrant

County 4-H meeting were participants. The pretest was con-

ducted to check the opinionnaires' statements for readability

and content. The participants had backgrounds and interests

similar to the 4-H youths and 4-H parents in adjacent coun-

ties. The pretest helped the investigator become familiar

with the data gathering procedure. Comments from the pre-

test participants were considered as the final revision

of the instrument was made.

In October 1978 six Texas county extension agents

reviewed the 4-H'er and parent opinionnaires and rated the

statements according to competitiveness and noncompetitive-

ness. The agents work closely with the 4-H program and have

the knowledge and experience to rate the statements con-

cerning 4-H competition. After the agents rated the

opinionnaires, the statements were weighted. The agents also
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reviewed the opinionnaires for readability and content. The

agents did not suggest making any changes in the opinion-

naires.

Research Design

This study was designed to determine the competitive

attitudes of 4-H youths and their parents, 4-H boys and 4-H

girls, and older 4-H'ers and younger 4-H'ers. In addition,

the study was designed to determine the correlation between

the parents reported level of competitiveness and their

length of 4-H service. No experimental design was necessary

as the criterion measures were the scores on the "Opinion-

naire for 4-H'ers" and the "Opinionnaire for Parents" and

the information concerning the parents number of years in

4-H work. Comparisons were made concerning the competitive

scores of parents and 4-H youths, 4-H girls and 4-H boys,

and older 4-H'ers and younger 4-H'ers. Correlations were

computed between the total score on the "Opinionnaire for

Parents" and their length of 4-H service.

The 4-H youths were administered the "Opinionnaire for

4-H'ers" and the parents, the "Opinionnaire for Parents."

Data was collected at the five 4-H meetings. Each data

collecting period involved thirty minutes and covered a

three-week period.



36

Collection of the Data

Three county 4-H programs, Wise, Parker, and Denton,

were chosen for the study. County extension agents in the

counties submitted names of 4-H clubs for the study. Five

4-H clubs were selected. The investigator contacted the

4-H organizational leader of each club to arrange a date in

November 1978 to administer the opinionnaires. Dates of the

meetings were scheduled, and the data collection was placed

on each club's business agenda.

At the meetings, the investigator discussed the purpose

of the study and the reason for the interest in and the value

of the topic. The "Opinionnaire for 4-H'ers" and the

"Opinionnaire for Parents" was reviewed with the appropriate

group. The background section of each opinionnaire was

discussed. Participants received instructions concerning

the procedure for reacting to the fifty-five statements.

The response choices, strongly agree, agree, uncertain,

disagree, strongly disagree were explained, and the partici-

pants were urged to complete all parts of the opinionnaire

and to react to each statement.

4-H youths, ages eleven to seventeen, and their parents

were asked to participate. The investigator explained that

only 4-H'ers who were ages eleven to seventeen and who had

a parent present at the meeting could complete the opinion-

naire. Parents were reminded that they must have a 4-H'er

age eleven to seventeen years present at the meeting in
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order to participate. Forty-four 4-H'ers and thirty-five

parents completed the opinionnaires.

The investigator distributed the "Opinionnaire for 4-H'

ers" to the 4-H youths, ages eleven to seventeen, whose

parents were present; and the "Opinionnaire for Parents"

was given to the parents of the 4-H'ers, ages eleven to

seventeen, who were present. The investigator was present

to answer any of the participants' questions, explain a word

or statement concerning the opinionnaire, or read the state-

ments to a participant. One 4-H'er asked the meaning of the

word "anxious" in the number fourteen statement on the

"Opinionnaire for 4-H'ers." One 4-H'er needed further

explanation of the number sixteen statement on the "Opinion-

naire for 4-H'ers."

The opinionnaires were completed and returned to the

investigator at the meeting. The total testing period

involved approximately thirty minutes: ten minutes for

explanation of the study's purpose and value; five minutes

for explanation of the directions for completing the

opinionnaires; two minutes to distribute the opinionnaires

and pencils; ten minutes for the participants to complete

the opinionnaires; and three minutes to collect the opinion-

naires and pencils and thank participants for their help.

The investigator offered to return to the clubs and

discuss the results of the study. Appreciation for their

participation was expressed to the participants.
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CHAPTER IV

ANALYSIS OF THE DATA

Hypothesis 1 stated that there would be a difference

between the attitudes of 4-H youths and the attitudes of

their parents concerning 4-H competitiveness. The hypothesis

was tested with a Fisher's t test for independent groups. A

t value of .9353 was obtained when comparing parents' atti-

tudes to 4-H youths' attitudes. To be significant at the

.05 level, the t would have to be greater than t=2.00.

Therefore, the result is not statistically significant at

the .05 level. Parents were not found to report more compet-

itive attitudes than their 4-H children. No research has

compared the competitiveness of 4-H'ers and their parents.

Frasier's study (6, p. 36) did suggest that adults can face

competition more easily than children.

Hypothesis 2 stated that there would be a difference

between the competitive attitudes of 4-H boys and the com-

petitive attitudes of 4-H girls. The hypothesis was tested

with a Fisher's t test for independent groups. A t value

of 2.3088 was obtained when comparing 4-H boys' attitudes

to 4-H girls' attitudes. To be significant at the .05 level,

the t would have to be greater than t=2.00. The result is

statistically significant at the .05 level. In this study,
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the 4-H boys reported more competitive attitudes than the

4-H girls. This finding corresponded to the study conducted

by Crockenberg, Bryant, and Wilce (4, p. 386) and the study

performed by Kagan, Zahn, and Gealy (9, p. 439) who found

boys to be more competitive than girls. Skipper (10, p. 167)

showed that a lifetime of educational competition with highly

intelligent peers affected the personal development of

average ability females more adversely than average ability

males. In contradiction to the studies which found boys to

be more competitive than girls, Thomas (11, p. 948) and

Bryant (3, p. 889) found girls to be more competitive and

boys to be more cooperative. Kagan and Madsen (8, p. 52)

reported no sex differences in their study.

Hypothesis 3 stated that there would be a difference

between the attitudes of older 4-H youths and younger 4-H

youths concerning 4-H competitiveness. The hypothesis was

tested with a Fisher's t test for independent groups. A t

value of .5028 was obtained when comparing older 4-H'ers'

attitudes to younger 4-H'ers' attitudes. To be significant

at the .05 level, the t would have to be greater than t=2.00.

Therefore, the result is not statistically significant at

the .05 level. Older 4-H'ers were not found to report more

competitive attitudes than younger 4-H'ers. This finding

is contradictory to the studies which found one group, either

older or younger children, to be more competitive. Avellar



41

and Kagan (1, p. 194) and Johnson and Ahlgren (7, p. 101)

reported that children became more competitive with increasing

age. To contradict this research, Thomas (11, p. 950) re-

vealed that younger children were more competitive than older

children. Barnett and Bryan's work (2, p. 841) also showed

that older children were more generous and cooperative than

younger children.

Hypothesis 4 stated that there would be a relationship

between 4-H parents' reported level of competitiveness and

their length of 4-H service. The hypothesis was tested by

computing Pearson-Product-moment correlations between each

pair of variables, 4-H parents' competitive scores and their

length of 4-H service. An r=.3150 was obtained as a corre-

lation coefficient for these two variables. However, for

n=35, a critical r value of .349 (5, p. 457) or greater must

have been obtained to have an r value that is significantly

different from zero at the .05 level of significance using

a two-tailed test. In the past, no research has dealt with

the competitiveness of 4-H parents in relation to their

length of 4-H work.
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CHAPTER V

SUMMARY, FINDINGS, IMPLICATIONS,

RECOMMENDATIONS

Summary

The study examined the attitudes of 4-H youths and their

parents regarding 4-H competition. Sex, age, and role

differences concerning competition were explored as well

as the relationship of parents' competitiveness and their

length of 4-H service.

The sample was composed of forty-four 4-H youths and

thirty-five parents from three North Texas Counties. Nine-

teen 4-H boys and twenty-five 4-H girls participated;

twenty-one were younger 4-H'ers, ages eleven to thirteen

years, and twenty-three were older 4-H'ers, ages fourteen

to seventeen years.

Subjects were given the "Opinionnaire for 4-H'ers" and

"Opinionnaire for Parents" at five 4-H club meetings. The

opinionnaires, which obtained the 4-H'ers' and parents'

attitudes concerning 4-H competition, were completed and

returned at the meetings.

Hypotheses 1, 2, and 3 were tested with t-n Fisher's t

test for independent samples and hypothesis 4, with the

Pearson-Product-moment correlation coefficient. Results
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indicated that there was not significant difference between

4-H youth and their parents attitudes about 4-H competition.

4-H boys were found to have more competitive attitudes than

4-H girls. No significant difference was indicated between

older and younger 4-H'ers attitudes concerning competitive-

ness. Regarding parents' level of competitiveness and

length of 4-H service, no significant relationship was found.

Findings

1. The study revealed no significant difference between

4-H youths' and their parents' competitive attitudes.

2. 4-H boys were found to have more competitive atti-

tudes than 4-H girls as indicated from the study.

3. The study indicated no significant difference

between the two age groups, younger and older 4-H'ers, in

reported competitive attitudes.

4. The relationship between 4-H parents' reported

level of competitiveness and their length of 4-H service

was not significant.

Implications

From the results of the study, various implications

can be formulated and questions asked. No significant

difference was found between parents' and 4-H'ers' compet-

itive attitudes. Several explanations may be made for this

indication. The 4-H'ers and parents may mirror or reflect

each others attitudes. For example, a parent may possess
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competitive attitudes and the 4-H child may imitate these

attitudes or a parent may imitate the 4-H child's competitive

attitudes. A relationship may 9xist whereby the 4-H child

has competitive attitudes. Since the child has a desire to

compete, the 4-H parent may develop competitive attitudes

to support the child. The reverse situation could be true

where a parent has competitive attitudes and the child

develops similar attitudes to support the parent's compet-

itive desire. Another implication of this conclusion is

that the sample of parents and 4 FH'ers may not be repre-

sentative of all 4-H parents and 4-H'ers. The parents in

this study may be more supportive and concerned; thus, the

reason for their attendance at the 4-H meetings. If the

sample had included parents and 4-H'ers who do not regularly

attend 4-H meetings and participate in 4-H contests along

with the present study's participants, the results might have

been different concerning the two groups' competitive atti-

tudes. This point needs clarification.

The investigation demonstrated that the 4-H girls have

less competitive attitudes than the 4-H boys. This situation

may be a result of the contests which 4-H girls enter being

less competitive than contests which 4-H boys enter. The

majority of 4-H girls enter the 4-H food show and dress

revue contests while 4-H boys participate in rifle and stock

show contests. Possibly the girls' 4-H contests are less

competitive than the boys' 4-H contests.



47

Deutsch (2, p. 200) identified three levels of compe-

tition as the intra-personal, interpersonal, and team.

These three levels are present in 4-H competition. Intra-

personal involves competition within oneself. The individual

sets his or her own standard to achieve. The individual com-

petes against his or her own previous performance. 4-H'ers

exhibit this type of competition at project shows when they

compare their present year's achievements with their past

year's achievements. In interpersonal competition students

are expected to outperform their peers. This type of 4-H

competition exists when 4-H'ers compete against each other

in a contest for places such as first, second, and third.

Team competition is when members compete as a group for cer-

tain awards or achievements. In 4-H, members compete as a

group in livestock and horse judging events. Awards are made

to the team rather than the individual. Thus, 4-H'ers gain

recognition for contributing to the group's achievements but

do not acquire pride individually at the expense of other

members.

The point of competitive contests brings forth another

consideration. If the 4-H contests are not a factor in pro-

ducing competitive attitudes, the competitiveness could

relate to sex roles. Sex-role stereotyping may influence

the development of competitive attitudes in children. Girls

are trained to be cooperative, helpful, and gentle, charac-

teristics which seldom relate to competitiveness. However,



48

boys are urged to be aggressive, outspoken, and challenging,

which enhance competitiveness (3, pp. 159-177). 4-H leaders

and parents need to be aware of this study's finding that

4-H boys reported more competitive attitudes than 4-H girls.

People who work with 4-H youths should not use sex-role

stereotyping methods. Girls should not be discouraged from

competing and boys should not be encouraged to compete con-

stantly with no emphasis on cooperation.

The study revealed no difference between older 4-H'ers'

attitudes and younger 4-H'ers' attitudes concerning compet-

itiveness. 4-H'ers compete in two separate age divisions:

junior category, ages nine to thirteen and senior category,

ages fourteen to nineteen. Therefore, older and younger

4-H'ers do not compete against each other. Rather, the

4-H'ers compete in contests with their peers. Also younger

4-H'ers compete in the same kinds of contests as older

4-H'ers. These two factors, competition with peers and

identical contests, may explain the reason for younger and

older 4-H'ers exhibiting no significant difference in compet-

itive attitudes.

Recommendations

The findings need to be made available to county

extension agents who have major responsibility for conducting

the 4-H program in counties, the 4-H specialists, and the

administrative staff in the Extension Service. The information
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should be useful to them as they evaluate the county 4-H

program, administer policies, design programs, and work with

4-H program participants.

The goal of 4-H contests is to enhance the members'

education (1, p. 5). The 4-H staff and participants need to

evaluate 4-H contests to make sure the contests are rein-

forcing educational work and not simply competitive. skills.

4-H parents, leaders, youths, and agents need to partici-

pate in discussion groups to relate the study's results and

evaluate the 4-H competitive situation. The group should

identify the present condition and decide the direction the

program needs to follow. The evaluation might be a project

for the county 4-H youth concern committee which is composed

of 4-H leaders, parents, members, and agents as well as other

adults and youths from the community who are not in 4-H but

have similar interests. The committee's project would deal

with incorporating into the program methods which educate

and recognize participants without competition being the

ultimate method and goal.

This study indicated that 4-H boys possessed the most

competitive attitudes. Another investigation comparing 4-H

boys' competitive attitudes with those of their peers would

be interesting. The study would explore whether or not 4-H

boys are more, less, or equal in competitiveness to other

boys their age who are not involved in the 4-H program.
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A similar study might compare 4-H parents competitively

with their peers. An investigation would be useful to

determine whether 4-H parents are more competitive than other

parents who do not work in the 4-H program. The issue of

whether or not competitive attitudes are a part of a person's

nature rather being influenced by 4-H contests or the 4-H

program needs exploring. Another study similar in nature to

this study involving a larger and more representative sample

of 4-H'ers and parents would be helpful.

From this study researchers can identify other areas for

investigation. One future research study might be one of a

longitudinal nature involving the development of 4-H'ers'

and parents' competitive attitudes. Parents and their

children would be interviewed concerning their attitudes

when they enter the 4-H program. Interviews could be con-

ducted periodically as to how their competitive attitudes

have developed and changed about competition.

Another topic which would correspond to the development

of competitive attitudes is the communication of competitive

attitudes from parents to their children. The procedure

could be longitudinal and/or cross-sectional. A study

dealing with the way competition is handled in a family

setting would be interesting and helpful to the 4-H program.

A topic which would coincide with exploring the family

situation would investigate how competition relates to or
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influences a child's self-concept. 
Again, this information

is needed by staff members and participants in the 4-H pro-

gram.

Further research needs to be 
conducted involving 4-H'ers,

parents, and leaders to 
examine the area of 4-H 

competition.

County extension agents and 
4-H specialists should research

the topic of 4-H competition 
in order to be aware of and

better understand the 4-H competitive 
setting. The knowledge

and understanding of competition can 
aid them in helping

participants evaluate the 
4-H program. Only through the

evaluation of competition as fostered 
by the 4-H program,

can the 4-H staff members and 
program participants determine

if goals are being accomplished.
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OPINIONNAIRE FOR 4-H'ERS 54

Your name

Your age
Parents' or Guardians name

Circle the county where you live

a. Parker b. Wise c. Denton

I am a boy or girl -

I have been in 4-H years.

Approximate number of 4-H contests 
you participate in each

year

~~$4

Check the appropriate column, the response -1

which best describes how you think or 
feel Hr-4

about each statement. 
ZD r .

00 0 Mrd 0
P-4 Pi U to $-

4J ) 01 -r4 4J~

1. 4-H has helped me learn information

through projects.

2. 4-H has taught me how to win contests.

3. 4-H has helped me be a better winner.

4. 4-H has helped me build self-confidence.

5. 1 learn from 4-H project meetings.

6. I learn from 4-H contests.

7. When I receive a blue ribbon my parents

are happy.

8. When I receive a white ribbon my parents

are happy.

9. When I receive a blue ribbon I am happy.

10. When I receive a white ribbon I am happy

11. It is important to do my best at 4-H

fairs, shows, sales, contests.

12. It is important to do my best at 4-H

project meetings.

13. When I participate in a contest I feel

confident.
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14. When I participate in a contest I feel

anxious about my performance.

15. I really want to win in any contest,

show, fair I participate in.

16. When I prepare the information for a

contest or practice for it I volun-

tarily tell other 4-H'ers about it.

17. When I prepare the information for a

contest or practice for it I tell

4-Hi'ers if they ask.

18. When I prepare the information for a

contest or practice for it I tell

my family about it but no one else.

19. 4-H'ers who cheat so they can win in a

4-H event should be reported and dis-

qualified.

20. Parents should help 4-H'ers prepare

project entries for 4-H contests.

21. The majority of parents do the 4-H'ers

work for them.

22. After I lose a contest, my parents tell

me how to improve.

23. After I lose a contest, my parents tell

me my performance or work was good.

24. After I lose a contest, my parents tell

me what I did wrong.

25. After I lose a contest, my parents en-

courage me to keep trying.

26. After I lose a contest, my parents do

not talk about the contest.

II II I
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-P

27. My parents think that winning 
is the

most important thing when entering 
a

contest.

28. When I enter 4-H contests, my parents

put pressure on me to win.

29. When I enter 4-H contests,, my parents

like for me-to learn how to 
win and

lose.

30. When I enter 4-H contests, my parents

like for me to learn to get along

with other people.-

31. I like to enter 4-H contests to 
show

and practice what I've learned.

32. I like to enter 4-H contests to win.

33. 1 like to enter 4-H contests to learn

how to win and lose.

34. I like to enter 4-H contests to 
learn

to get along with other people.-

35. After a 4-H contest I know what I did

wrong.

36. After a 4-H contest I know how to im-

prove.

37. After a 4-H contest I know more than I

did beforethe contest.

38. I enjoy participating inncontests
whether I win or not.

39. My parents like for me to participate

in contests whether I win or not.

40. 1 think 4-H contests are good for me.
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42. lik to nte 4-Hcontsts

M 0 ra) I
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41. 1 like to attend 4-Hi club meetings.

42. I like to enter 4-li contests.

43. I like to attend 4-H project meetings.

44. 1 prefer working in a group.

45. I prefer working by myself.

46. My parents like for me to work on pro-

jects individually.

47. My parents like for me to work on pro-

jects as a member of a group.

48. I enjoy competing with other 4-H'ers 
in

projects, contests, and events.

49. i participate in 4-H projects which have

contests.

50. My parents like for me to compete with

other 4-H'ers in projects, contests,
events.

51. When I participate in a contest, my parentS

feel anxious about my performance.

52. When I participate in a contest, my parents

feel confident.

53. My parents want me to win in any contest,

show, fair I participate in.

54. When I prepare the information for a con-

test or practice for it, my parents

encourage me to keep it among family mem-

bers only.

55. During the past 1-2 years, my parents have

stressed or emphasized that I should ent r

a 4-H event.
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OPINIONNAIRE FOR PARENTS

Your name
Circle the county where you live,

a. Parker b. Wise c. Dento

Check your sex: _ male female

I was in 4-H when I was growing up.
yes no

If yes, number of years you were 
in 4-H

'A.s a ad. -. 1 e----m-'r h"how lona have you been
As a parent or %. V ^^--J--e

involved with the 4-H program:
less than 1 year

1-3 years
4-5 years
6-7 years $4

8 years or longer

Check the appropriate column, the response H0 H

which best describes how you think or feel -P ' $4

about each statement a aP P U U) $N

1. 4-H has benefitted my child by teaching

him/her project information.

2. 4-H has benefitted my child by teaching

him/her how to win.

3. 4-H has benefitted my child by helping

him/her be a better winner.

4. 4-H has benefitted my child by helping

him/her build self-confidence.

5. My child learns from 4-H project meetings.

6. My child learns from 4-H contests.

7. When my child receives a blue ribbon I am

happy.

8. When my child receives a white ribbon I am

happy.

9. When my child receives a blue ribbon he/she
is happy.

10. When my child receives a white ribbon he/

she is happy.

11. It is important for my child to do his/her

best at 4-H fairs, shows, sales, contests.

n1



12. It is important for my child to do his/
her best at 4-H meetings, family events.

13. When my child participates in a contest,
he/she feels confident.

14. When my child participates in a contest,
he/she is anxious about his/her per-
formance.

15. My child really wants to win in any con-
test he/she enters.

16. When my child prepares information for a
contest or practices for it, he/she tells
other 4-H'ers voluntarily about it.

17. When my child prepares information for a
contest or practices for it, he/she keeps
it among family members only.

18. When my child prepares information for a
contest or practices for it, he/she tells
other 4-H'ers if they ask.

19. 4-H'ers who cheat so they can win in a 4-H
event should be reported and disqualified.

20. Parents should help 4-H'ers prepare project
entries for 4-H contests.

21. The majority of parents do the 4-H'ers
work for them.

22. When my child loses a contest, I tell him/
her how to improve.

23. When my child loses a contest, I tell him/
her the performance or work was good.

24. When my child loses a contest, I tell him/
her what they did wrong.
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25. When my child loses a contest, I en-
courage him/her to keep trying.

26. When my child loses a contest, I say
nothing about the contest.

27. I think that winning is the most impor-
tant thing when entering a contest.

28. 1 put pressure on my child to win in 4-H
contests.

29. I like for my child to participate in 4-H
contests to learn how to win and lose.

30. I like for my child to participate in 4-B
contests to learn to get along with
other people.

31. My child likes to participate in 4-H con-
tests to show and practice what he/she
has learned.

32. My child likes to participate in 4-H con-
tests to win.

33. My child likes to participate in 4-H con-
tests to learn how to win and lose.

34. My child likes to participate in 4-H con-
tests to learn to get along with other
people.

35. After a 4-H contest, my child knows what
he/she did wrong.

36. After a 4-H contest, my child knows how to
improve.

37. After a 4-H contest, my child knows more
than he/she did before the contest.
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38. My child enjoys participating in contests
whether he/she wins or not.

39. I like for my child to participate in con-
tests whether he/she wins or not.

40. I think 4-H contests are beneficial to my
child.

41. My child likes to attend 4-H club meetings.

42. My child likes to enter 4-H contests.

43. My child likes to attend 4-H project
meetings.

44. My child prefers working in a group.

45. My child prefers working by himself or
herself.

46. I prefer that my child work on projects
as a member of a group.

47. 1 prefer that my child work on projects
individually.

48. My child enjoys competing with other
4-H'ers in contests and events.

49. My child participates in 4-H projects
which have contests.

50. I like for my child to compete with other
4-H'ers in contests and events.

51. When my child participates in a contest,
I feel confident.

52. When my child participates in a contest,
I feel anxious about his/her per-
formance.
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53. I want my child to win in any contest,
show, fair he/she participates in.

54. When my child prepares the information
for a contest or practices for it, I
encourage him/her to keep it among
family members only.

55. During the past 1-2 years, I have stressed
or emphasized that my child should enter
a 4-H event.
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