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ABSTRACT

Shaw, Calvin C, , The Ef fects of Classroom Xanagement

T-'c'hnii s - on Students' Choice Status and Self Concepts,

Doctor of Philosophy (Administrative Leadership), December,

1972, 112 pp., 3 tables, bibliography, 174 titles.

The purpose of this study was to determine the effects

that certain classroom management techniques would have on

the self concepts and choice status of sixth grade students

and to assess the potential of these techniques.

All sixth grade students (86) enrolled in one elementary

school participated in this study. There were four class

sections, two of which made up the experimental group and two

of which made up the control group. Only those students who

were enrolled at the beginning of the study were included in

the final data analysis.

The IPAT Children's Personality Questionnaire, What You

Do and What You Think (1963) provided a measurement of self

concept. This instrument was reported to be a standardized

self evaluation scale that assessed fourteen factors of per-

sonality. The sociometric test of specific criteria was used

to identify students of low choice status. These two in-

struments were administered in January of 1972 and again in

May of 1972.



The treatment effect for the experimental group con -

sisted of role playing, positive reinf orcement, and other

soctometric methods, These techniques were referred to as

classroom management techniques. The teachers of language

arts-social studies, art, music, arithmetic, and physical

education, and the librarian used many procedures and provided

many experiences to assist students to improve their self

concepts and to assist those who had a low choice status to

improve their lot in life.

The analysis of co-variance was used to test for sig-

nificant differences in the results of the self concept in-

strument, and the chi square test of independence was used to

test for significant differences in the results of the socio-

metric data. The .05 level was set as the level of signi-

ficance at which the hypotheses would be rejected.

Two major hypotheses were tested. The results are as

follows: Hypothesis I stated that there would be no signi-

ficant differences at the conclusion of the treatment period,

between the adjusted mean scores of the students of the ex-

perimental group and the adjusted mean scores of the students

in the control group, for the self concept scale. This hypo-

thesis was accepted. There were only slight differences re-

ported between the adjusted mean scores of the fourteen factors.

Hypothesis II stated that there would be no significant



difference at the conclusion of the treatment period in the

number of students in the experimental group who received

one or no choices on the sociometric test when compared with

students in the control group, The analysis of data re-

vealed no significant difference, and the hypothesis was

accepted,

It was concluded that role playing and sociometric

techniques were not effective ways of significantly changing

students' self concepts and choice status. Speculations were

made as to why no significant differences were found in this

study. They are as follows: (1) perhaps low choice status

and poor self concepts of some students persisted and pre-

vented the students from improving their self concepts and

social positions; (2) the duration of the treatment period

could have been too brief to effect significant changes; or

(3) the instrument used to measure self concepts might not

have been valid.

The results of this study indicated a need for further

research in the areas of self concepts, but with other measur-

ing instruments and over a longer period of time. A longi-

tudinal study was recommended. It was also recommended that

a similar study be conducted which would include a com-

parison between the scores of students with a high choice

status and those with a low choice status on certain factors

of the CPQ,
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CHAPTER I

INTRODUCTION

"A sturdy ship can venture farther from shore," is ex-

pressed by Combs (12). Bonney (7) indicates that a child with

low choice status "cannot drink of the full cup of life,"

and Smith (32) states that "Everyone, all his life, keeps

on draggin' his own particular little red wagon around."

These researchers and writers make such statements in order to

emphasize pertinent points about the development of positive

self concepts and good interpersonal relationships. A posi-

tive self concept and adequate peer acceptance should be the

desired goal of every child. The major task of educators

should be to assist all children in unloading from their little

red wagons the impediments to a happy life.

A child with a positive self concept is equipped to launch

himself without fear into the new, the untried, and the un-

known. He is also apt to be more creative, original, and spon-

taneous than the child who has a poor image of himself. Such

a child is usually afraid of what is new and different and

shows frustration, distress, and poor mental health (12, 16).

The child with a positive self concept can generally be des-

cribed as being successful in his academic subjects and as

having a feeling of worth as an individual (26).

1
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The concept of self is developed or reaffirmed by the

child in his efforts to gain a place in his class or in his

attempt to achieve some degree of recognition from his peers,

It is highly probable, according to Bonney (5), that many of

the students who have low choice status may have negative

self concepts,and that these images of themselves persist

tently undermine their capacities for presenting themselves

favorably, Thus it can be seen that the child with low

choice status in the class frequently has everything going

against him (5),

The children of low choice status do have problems

but this is not necessarily the reason for their plight,

Bonney (7, p, 63) found that the student with high choice

status had "some kind of psychological monkey on his

back. t Therefore, it may just be, according to Bonney

(7, p, 85), that the low-status child has outlawed so much

of himself as being unworthy of development" that %e cannot

drink of the full cup of life because he has defined such

a large portion of himself as being dregs that must be cast

out'"

The elementary school provides an appropriate place for

clarifying these feelings, concepts, and understandings of

self (16, pp, 5,6), and for forming the basic attitudes,

goals, and values (16), The years spent in elementary school

are the childts formative years, and the kinds of experiences

that are provided for the child during this period of his
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life determine the kinds of values that the child will

support (l2

It is interesting to note that one of seven goals which

were identified by the National Association of Elementary

School Principals at the 1972 convention was the development

of a positive self concept for every child (23), This goal

perhaps gained prominence because of the mounting evidence

that few factors are more vital to the childs academic success

and personal happiness than his evaluation and acceptance of

himself (16, p, 6), According to Yamamoto (34), the self

concept can scarcely be developed without adequate interper-

sonal relations, Yamamoto states that a child perceives and

defines himself as he believes others perceive and define him,

Yamamoto describes this as "the reflected or looking"glass

self," The importance of peers in helping to shape the child's

self concept is further emphasized by Bernard (3, p, 297),

If educators are to help students utilize their full

abilities and to suppress their weaknesses, the educators

must identify both problems and potentialities of the

students, Too, the educators must develop an awareness and

an understanding of the factors which can effect changes in

self concepts and interpersonal relationshps, This is to

say that educators must know more than just the students',

abilities, interest, and achievement levels in the various

academic areas, In addition, educators need information
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pertaining to the students self concepts and interpersonal

relationships, This information can be obtained from

additional measuring instruments and, along with the other

data, can be used in guiding students toward personal and

social adjustments, Sociometric and self concept data should

become an integral part of every childls school record, be-

cause there is evidence that these kinds of data are better

predictors of a child's future success in school than are

intelligence scores (16, p, 28),

It is reported that the self concept has been virtually

ignored or overlooked by educators and psychologist (2 6 , p, v),

This may be due to the fact that education has placed too

much emphasis upon the intellect and not enough upon the

understanding. Even the new instructional technologies and

curriculum organizations have been designed to emphasize the

structure of knowledge, Crossfield states (14) that educa-

tors must realize that "man does not live by knowledge alone,'2

And Rogers adds that educators tend to resist change and that

this resistance will likely continue as long as education

is concerned with words, symbols, the authoritative role,

teaching machines, computerized knowledge, and increased use

of tests and examinations to measure the students" acquire

sition of factual information,

Available research shows that there is a growing empha-

sis being placed upon the students' personal evaluation of

himself, This indicates a trend in the desired direction,
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Akers (25, p, 21) suggests that we should prepare now for

an educational situation that will replaced factual learning

with a curriculum which stresses a positive self concept,

compassion for others, skills in problem solving, and courage,

Rogers (27) feels that in the near future the school will be

deemphasized in favor of a much broader, thoughtfully devised

environment for learning, an environment in which the exper-

ience of the student will be challenging, rewarding, affir-

mative, and pleasurable; a school in which the most important

learnings will be personal and interpersonal, with each child

learning that he is both an important member of the class

and an individual, Wilhelms (33, p, 10) supports this think

ing by stating that "In this great technology, we Americans

have come to believe that we can do anything we can imagine,4

In that belief we have built mountains of equipment to 4Je

whatever we wish to do, It is time now for the schools to

give us men to match those mountains, And the schools can

do it if they choose to try," Combs asks (12, p, 62);

"Who can say what kind of world we might create if we could

learn to increase our production of adequate people?W He

adds that this does not require that educators do something

new and different, but that they do more efficiently and

effectively what some of them have already been doing,

The history of education is replete with ways of imr

proving the teaching-learning climate of the classroom, But
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perhaps none of these ways is as significant or possesses the

potential impact of those coming in recent years from socio

metry and group dynamics (4, 6, 9, 26), These subjects

offer much for the improvement of the teachingrlearning en-

vironment, Specifically, one technique which is suggested

for the development of better interpersonal relationships

and self concepts is role playing (4, 6, 9, 16 28), A search

of the current literature reveals that this is one of the most

commonly recommended ways of improving both the social sett,

ing of the classroom and the students self concepts, Shafr

tel (31, p, 41) states that teachers who use sociometric

techniques to diagnose the social climate and structure of a

class can use sequences of problem-stories and role playing as

a powerful means for the modification of relationships with

the peer groups, Shaftel continues to state that role playing

programs can be planned for specific classes in terms of in

dividuals who need help in building their self concepts,

Thus, role playing, which is closely related to sociometric

grouping, can be used to assist students improve their inter

personal relationships, evaluate themselves, and develop a

healthy class structure,

Statement of the Problem

This study was undertaken to determine the effects that

certain classroom management techniques (role playing,

positive reinforcement, and sociometric methods) would have
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upon the self concepts and choice status of sixth grade students

and to assess the potential of. these techniques,

Hypotheses

In order to achieve the stated purposes, the following

hypotheses were tested.

Hypothesis I. There will be no significant differences

at the conclusion of the treatment period between the ad-

justed mean scores of the students of the experimental group

and the adjusted mean scores of the students in the control

group for the self concept scale,""Children1s Personality

Questionnaire, What You Do and What You Think, The following

score comparisons will be made:

Factor A--Reserved vs. Warmhearted

Factor B--Less Intelligent vs. More Intelligent

Factor C--Affected by Feelings vs. Emotionally Stable

Factor D--Phlegmatic vs. Excitable

Factor E--Obedient vs. Assertive

Factor F--Sober vs. Happy-go-lucky

Factor G--Expedient vs. Conscientious

Factor H--Shy vs. Venturesome

Factor I--Tough-minded vs. Tender-minded

Factor J--Vigorous vs. Circumspect

Factor N--Forthright vs, Schrewd

Factor 0--Self-assured vs, Apprehensive

Factor Q3--Casual vs. Controlled

Factor Q -- Relaxed vs. Tense
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Hypothesis II. There will be no significant difference

at the conclusion of the treatment period in the number of

students in the experimental group who receive one or no

choices on the sociometric test when compared with students

in the control group.

Definition of Terms

Choice Status--The position that a student holds in

regard to the number of choices received from other students

in his class section. The sociometric test measured the

choice status of each student in the experimental group and

the control group at the time of the pretest and the posttest

in reference to stated choice criteria. According to Bonney

(6, p. 261), choice status is a measure of person-to-person

responsiveness in which each group member renders a judgment

in regard to the desirability or undesirability of certain

other members for a specific purpose, activity, or relation-

ship.

Choice Status, Low--Students who received one or no

choices on the sociometric test.

Classroom Management Techniques--These techniques were

defined as the use of role playing and sociometric methods

in order that changes in self concepts and choice status could

be attempted in the experimental group.
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Control and Experimental Groups-The control group was

def ined as those sixth grade sections, A and B, in which the

teacher used the traditional teaching methods and which were

selected for comparison, The experimental group was defined

as those sixth grade sections, C and D, in which the teachers

used role playing and grouping of students based on choice

status,

Group Dynamics--The forces of interaction operating

within a small group of people, It is a method of stimu-

lating greater interaction within the group in order to utilize

the power of the group. For the purpose of this study group

dynamics was defined as being those techniques, role playing

and group, which were employed during the treatment period

with the experimental group to improve its interpersonal

choosing and self concepts.

Interpersonal Relationships--The patterns of accep-

tance and rejection for others that exist among a class. For

the purpose of this study interpersonal relationships were

defined as the preferences that students in the class hold

toward each other, as measured by the sociometric test.

Isolate--A student who received no choices on the socio-

metric test.

Mutual Choice--A mutual choice is the selection by

two students for each other on the sociometric test, Mutual



10

choices are reciprocated choices, A knowledge of mutual

choices aids jn examining the status of the class and in

appraising individual attitudes and relationships,

Role Playing-Role playing is a problem-solving method

that enables students to explore and discuss situations in

order to give solutions and alternatives and then to explore

the personal and social consequences of the solutions. Fox

and Chesler (9, p. 9) explain role playing as a method of in-

struction that develops skill in understanding the feelings,

thoughts, and roles of others. Students take on the roles

of other people and act out the others' feelings, thoughts,

and behavior.

Self Concept--Self concept is the way a student feels

about himself at a given time. For the purpose of this study,

self concept was defined as the way students viewed them-

selves in terms of the results of the IPAT Children's Per-

sonality Questionnaire.

Sociometry--Sociometry is defined as the quantitative

treatment of every kind of interpersonal relationship,

particularly those involving expressions of preference or of

rejection for other members of a group with respect to a

choice situation. Bonney states (6) that the primary purpose

of sociometry in a school situation is to obtain quantitative

data on the attraction-repulsion patterns which affect the

functions of the group and play a significant role in the
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personal success and failures of the group members,

Star-rA student who was at or near the top in his

class in the number of choices received on the sociometric

test,

Limitations of the Study

This study was limited to sixth grade students enrolled

in one elementary school, It was also limited to a fourteen

week period,

Basic Assumptions

It was assumed that the sixth grade students would re-

spond honestly and to the best of their ability to the in-

struments used to measure self concepts and interpersonal

relationships.

It was assumed that the IPAT Children's Personality

Questionnaire is a valid and reliable scale for measuring self

concept as defined in this study.

It was assumed that the teacher personalities did not

significantly influence the results of this study.

Summary

There is mounting research data which showsthat students'

academic achievements and personal adjustments are based up-

on the students' knowledge and understanding of self, and up-

on peer acceptance. Thus educators can expect in these two

areas changes commensureate with improvements in the students'
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self concepts and interpersonal relationships. Data for these

two factors can be obtained from self concept instruments and

from sociometric tests, With these tests and conventional

test data the teacher has more adequate information with which

to assist each child in the desired direction.

The child spends many of his formative years in the

elementary school. The contributions which sociometry can

make to the child's education at this time are far-reaching.

Through the appropriate use of classroom management techniques,

students who maintain low choice status positions can be

assisted in the improvement of their positions. These tech-

niques can be used to assist all students in the development

of positive self concepts.

There are indications that a growing emphasis is being

placed upon the students' subjective and personal evaluations

of themselves, feelings about others, and others' feelings

about them. LaBenne states (20, p. iii) that educators are

becoming more concerned with what happens to students' per-

sonalities,as well as with the students' mental faculties.

Fox (18, p. 89) states that in recent years the self has

become an object of scientific study. Evidently the situa-

tion is improving, but much research remains to be done.

In light of this need, this study was undertaken.
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CHAPTER II

A SURVEY OF RELATED LITERATURE

Introduction

This study encompassed three significant and timely

topics of education and psychology: role playing, self

concepts, and interpersonal relationships, Consequently the

study necessitated broad and extensive research in order to

feeret out the pertinent findings of previous research studies

relating to these areas. Some studies may have been over-

looked, but a sufficient sample of resrach in each area

has been included in order to present an over-all view of

findings in these areas and to clarify the implications that

these findings hold for education.

Perhaps the greatest task in doing research for a study

of this kind was overcoming the problem of semantics. For

example, self-concept studies and information can be found

under titles and headings such as self-esteem, self-evalua-

tion, self-perception, self-report, ideal self, concepts of

self, ego strength, personality; role playing was found under

various listings, such as psychodrama, drama, role perception,

role theory, role taking; choice status studies were prac-

tically inexhaustible, being found under headings such as

sociometry, sociometrics, group dynamics, interpersonal re-

16
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lations, social status, peer relations. But, nonetheless,

the results reported here should prove helpful in providing

a view of available research data as well as in stimulating

further research toward promoting the well-being of the child.

The research studies will be presented in five general

categories. The first will concern the need for a study of

self concepts and choice status, using classroom management

techniques; second, the studies relating to self concept

development and chage will be presented; third, sociometric

studies will be reviewed; fourth, studies relating to both

self concept and interpresonal relationships will be reviewed;

and, fifth, role playing research will be presented.

The Need for a Study of Self Concepts

Second Choice Status

The key to self-fulfillment or self-actualization lies

in understanding the self and others. Branden (19, p. 1)

points out that there are two questions which most people

ask themselves throughout most of their lives. The questions

are: "How am I to understand myself?" and "How am I to under-

stand other people?" A positive self concept appears to be

predicated upon the answers to these questions,

The relationship between self concept and student per-

formance in school is viewed in different ways by various

researchers. Data pertaining to these views will be presented
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later in this chapter, But one important view that has in-

fluenced thinking and research for the past two decades is

Leckyls (63) self-consistency theory. In essence, Lecky

holds that the self concept is the prime motivator of all be-

havior, Other views hold that children have varying levels

of self concept (22).

There are several variables which have been shown to be

associated with positive self concept. Fitts (42) reports

that studies have demonstrated that a person with a positive

self concept is generally warm and open in his interpersonal

relationships; shows intellectual efficiency; and has adap-

tive and efficient cognitive, perceptual, and physiological

functioning. Other important findings from research show

that the person with a high positive self concept has the

ability to identify with others. Fitts states that many

theorists consider this to be an important criterion of self-

actualization. Fitts concludes that available data seem to

support the belief that the self concept is an adequate in-

dex of self-actualization inthat the self concept shows a

consistent relationship to behavioral competence and effec-

tive adjustment.

Shaftel (91, p. 34) reports that an increasing number

of studies find that a child's success in school work, as well

as his success as a social person, reflects the state of his

self concept. Gay (46, p. 1) also reports that many studies
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have been conducted which show that the self concept is op,

erative in such individual activities as sociometric choice,

level of aspiration, conformity and non-conformity, occupational

choice, adjustment, and authoritarianism.

Thus, one could surmise that a child's psychological

growth as well as his intellectual development should receive

increased attention by educators. Hittson (54, p. 2) reports

that Lessinger and Martinson concluded their study by stating

that psychological as well as intellectual areas should be

considered in the planning of the child's school experiences.

Yet it is interesting to note that the development of

positive self concepts receives a disproportionate share of the

emphasis by educators in planning school programs. Also there

are indications that studies which pertain to self concept

development have declined in the past few years.

Coopersmith (32) states that it is disconcerting that so

little is known about the conditions and experiences that

enhance or lessen self concept, particularly in light of its

great significance for educators. But the importance of self

is expressed by Phillips (80, p. 104): "The concept of the

self has in recent years achieved an increasing importance in

psychological thought. Modern writers ascribe to it a key

role as a factor in the integration of personality, in moti-

vating behaviour and in achieving mental health." Phillips
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also states that Jeraild stresses the importance of self

concept by reporting that the concept of the self provides a

key to the understanding of mental health and that the healthy

individual is one who understands and accepts himself.

McCandless (72, p. 258) states that despite the impor-

tance of self concept, the rate of research into self concept

appears for some unknown reason to have declined in the past

decade.

One must ask whether or not the decline in self concept

studies can be attributed to the uncertainty which began to

arise in the early 1960's concerning self concept? After

Wylie's (107) comprehensive review of many studies on the

self concept appeared in 1961 there arose a question as to

whether these studies were actually self concept studies or

self report studies. Purkey (84) states that most of the

studies reviewed by Wylie, upon close analysis, proved to be

studies of the self-report. Combs (30) made a critical sur-

vey of Wyliets book in Contemporary Psychology, The survey,

entitled "The Self in Chaos," arrived at the same conclusion

as Purkey, Combs subsequently discussed the self concept

and self report in more detail (29).

Perhaps too the decline in self concept studies as

reported by McCandless could be attributed to the measuring

scales for self concepts. Gay (46, p, 11) reviewed the
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literature in this regard and concluded that "The findings

from this survey revealed that no instrument purporting to

measure the self concept was infallible," The skepticism

which could have arisen as to the validity and reliability

of self concept measuring instruments could have kept re-

searchers momentarily away from self concept research.

But because understanding and accepting the self are

recognized as the most important tasks of psychology and

education, research continues in these areas. Too, research

continues in endeavoring to develop more accurate measuring)

instruments. Also, Jersild (57) presents evidence which in-

dicates that the methods and procedures of the school can be

adapted so as to help children acquire healthy and realistic

attitudes toward themselves, and save them from the tragedy

of coming to adulthood burdened with anxiety, hostility, and

other feelings of self disparagement and self distrust.

The research findings mentioned in the preceding pages

point to the fact that educational methods and techniques

should be aimed at developing and fostering a positive self

concept. Educators must understand and know how to improve

the self concepts and interpersonal relations of students;

also, educators must understand and implement ways of im-

proving the learning environment of the classroom. Fox

(45, p. vii) has found that the mentally healthy student learns
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academic subject matter batter and suggests that educators

would be wise to extend their understanding of classroom

social procedures and the techniques for dealing with them.

Evidence about the social nature of students fill many

pages of research materials but there are very few definitive

answers as to how positive concepts can be developed. Fitts

and other researchers (43, p. 27) state that the questions

come easier than the answers. Fitts reports that most of

the available literature theorized, speculates, hypothesizes,

and questions, but provides very little hard research data.

Of the available data there is support for the conclusion that

the self concept shows a consistent relationship to behavioral

competence and effective adjustment.

There are a number of studies which indicate that a

student's academic success, as well as his success as a

social person, reflects his feelings about himself. Thus it

is obvious that academic achievement should not be the only

purpose of classroom instruction. Bonner (8, p. 108) re-

ports that in addition to academic achievement, there are many

other important values to be considered. One such value is

that of permitting one student to assume the role of another.

Fox and Chesler emphasize the importance of this approach:
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Human maturation is more than a process of

learning "thingsl; it involves the gradual

creation of a "role, a unique and

accustomed manner of relating to "others"

outside the self that will determine and

characterize all of a person's social be-

havior. Part of growing up is the learning

and developing of this role, not solely as

a factor of social status or social identi-

fication but also as a matter of personal

identity. A person's role is not only his

patterned way of evaluating and behaving
toward the world of others; it is also

his way of evaluating and behaving toward

himself (25, p. 5).

Elms, who has done much research on the effects of role

playing and who feels that role playing is one of the great

natural persuaders, states that:

We learn early to mouth opinions which are

not our own; and if we express them often

enough, they seem almost inexorably to

become our own. In many instances this

process of self-persuasion appears even

more powerful than the direct attempts

of others to influence us.

The effects of role playing are pervasive.

Role playing may well be one of the central

processes by which children internalize

the attitudes emphasized by their family

and their society (39, p. iii).

Experimental investigation into the influence of the

group on the learning process has interested psychologists

and educators for several decades. Bonner (8, p. 111) re-

ports that more recent investigations point unequivocally to
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the conclusion that the grQup has a facilitating influence

upon learning, as well as upon other intellectual activities,

such as thinking, reasoning, and judgment, Human beings are

motivated to belong to a group because of the opportunity it

affords them in playing the roles of others. Taking the role

of another is a mark of the socialized human being. Since

one individual's role-taking presupposes the role-playing of

another, role behavior gives people opportunities to accept

and be accepted by others (8, p. 48). Chesler and Fox con-

tribute further to the importance of role playing by stating:

. 0 . Thus role playing can be seen as one
technique in an educational procedure that
is directed toward the scientific improve-
ment of classroom learning and social be-
havior. Such a procedure assumes that
learning needs to be more than "studying about"

and more than mere activity or "real-life"ex-
periences". The classroom can provide the
opportunities for relating ideas to action,
theory to practice. It can become a laboratory
for problem identification, for experience
and analysis, for drawing conclusions, for
formulating and reality-testing new behaviors,
and/or learning to generalize and behave
differently in other situation (25, p. 15).

Role playing also provides an opportunity to help the

class develop a healthy group structure. Shaftel (91, pp. 40-41)

points out that since peer groups wield so much influence up-

on the individual much work needs to be done with students in

ways that will help them to become sensitive to the needs
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and f eelings of individual children and to be appreciative

and supportive of individual differences among their members,

Students need to be helped to understand the interactions, or

dynamics, of group behavior.

Shaftel (91, p. 33) also reports that there is a growing

body of procedures, in addition to conventional test materials,

that help us to diagnose human relations needs. Role play-

ing is a potent member of this group of procedures; or

rather, it is an especially fruitful and revealatory cluster

of mutually energizing procedures.

A student builds a picture of himself in the process

of learning his way into the culture in which he is born.

Shaftel reports (91, p. 34) that in learning who he is and

what he is good for the students developes a self concept.

This image of himself is to a great extent a product of how

people react to his efforts to meet his needs in the cultural

environment. Shaftel points out that it is true that the

self concept is also a product of his innate abilities; but

that it is the environment that permits or blocks his efforts

to realize those capacities. The students' age-mates play

a powerful role in the development of self concept. If they

accept him as a person and support his efforts at learning

they reinforce his perceptions of himself as an adequate
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person. As a result, he likes himself; and this self esteem

in turn frees him from preoccupation with self and enables

him more easily to relate to others,

A student sees himself through the reflected perceptions

of the students around him. In some cases students provide

strong support for the student and in other cases students

arbitrarily assign demeaning and belittling roles to another

student. As a result, some students never have a chance to

exhibit their actual capabilities to their peers.

Bonney reports (15, p. 1323) that data reported on

interpersonal relations indicate that the choice status of 2

students is likely to be relatively constant over a period

of several months or longer unless efforts are put forth to

effect changes in interpersonal choosing. It is worthwhile

to note that in stressing the need to change interpersonal

relations, students make judgments about their class-

mates early in the school year and often maintain these judg-

ments if no attempts are made to change them.

A student who is low in sociometric status (12, p. 267)

is usually in this condition either because he has few

resources to offer others or because those resources he does

have are not perceived as needed by the members of the class.

In such a situation the student with a low choice status

must be changed if his status is to be improved, and the



27

attitudes of the class members must be changed to include

this student's contribution within the field of the classic's

perceived needs.

Thus, efforts can and must be put forth to improve the

sociometric positions of those students who are low. Bonney

(15, p. 1323) states that if these things are done, the

quality of interpersonal relations within a class may be

materially improved, even though there may not be marked

changes in the social hierarchy of the class. And, even if

there are no changes in students' choice status through

efforts to change interpersonal choosing, no harm has been

done. Bonney states this point very effectively:

Granted that large changes in the over-all

social structure of a well-established school

group are not likely to be made, what can a

teacher expect to accomplish from his efforts

to promote a better distribution of social

rewards in his class: Primarily he can ex-

pect to reduce some of the difference among

pupils who are high, average, and low, so

that there are fewer pupils who receive no

social rewards at all and there is less

concentration of positive feelings and leader-

ship roles on a few individuals. Even

if many of the same pupils who were previously

low are still relatively low, they are better

off as individuals with some recognition than

with none (12, pp. 334-335).

Thus it can be seen that many children can have a high

academic potential and still consider themselves poor students,
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whereas others, whose academic potential is relatively low,

consider themselves good students (45, p, 90),

Because of the inter-relatedness of a childs self con-

cept and interpersonal relationships, both of these factors

were included in this study. Two approaches were used to

determine the individual student's position within the group

and feelings about himself. The sociometric test provided

data concerning the individual student's standing within

the class and the self concept scale was administered to de-

termine the student's feelings about himself. Classroom

management techniques of role playing and grouping were used

with students in the experimental group in order to attempt

to improve the self concepts of all students and to improve

the social positions of those students identified as having

a low choice status.

Self Concept Studies

Chesler (25), Fox (45), and Schmuck (89) state that

educators should put forth vigorous efforts to understand

and improve the mental bealth and learning climate of the class-

room. These researchers report that a positive correlation

has been found between the acquisition of academic subject

matter and mental health. Furthermore, Purkey (84) reports

that numerous studies since 1967 point to the significant
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relationship between self concept and academic achievement,

Three such studies are mentioned by ?urkey, Campbell re,

ported a low positive correlation between the Coopersmith

Self-esteem Inventory (a self-report questionnaire) and the

achievement of fourth, fifth, and sixth grade students.

Bledsoe explored the relationship between the self concept

and the intelligence, achievement, etc., of fourth and sixth

grade children, and found significant correlations between

the professed self concept and the achievement of boys, but

found no significant correlations for girls. Caplin found

that children who showed more positive self concepts tended

to have higher achievement levels.

Several other studies examined and reported by Campbell

(22) relate achievement and self concepts. Campbell reports

that Reeder found that children achieve lower in terms of

their potential if they have a low self concept and that

Coopersmith found similar results under certain circumstances.

In a study conducted by Walsh and reported by Campbell (22)

a group of bright boys who were low achievers perceived

themselves as being defensive and limited in communication

with their environment. There was, however, no stable re-

lationship found between self discrepancy and effort in school

of school absence (25). Schwartz (90) found no relationship
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between the chbldis self concept and his achievement as

assessed by standardized test,

In an attempt to enhance self concept and to raise

school achievement among low achieving ninth grade students

Thomas (100) concluded that an "expert" or counselor was

not an effective means of raising self concept of ability

and achievement. However, Thomas concluded that having

parents in a program raises self concepts and achievement.

Caplin (23) found a significant positive relationship be-

tween self concept and academic achievement and between level

of aspiration and academic achievement. Caplin reported that

those children who had more positive self concepts and

higher levels of aspiration also had higher academic achie-

vement.

In a study to relate self concepts to several fundamen-

tal dimensions of the child's experience, Williams and Cole

(106) hypothesized that a child's conception of school would

be related to his conception of himself, and that this might

be construed as an extension of his self concept. The re-

searchers studied eighty sixth grade students for all phases

of the investigation and found that significantly positive

correlations were obtained between self concept measures and

the following variables: conception of school, social

status, emotional adjustment, mental ability, reading achieve-
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ment, and mathematical achievement, Phillips (80) reported

that studies which he reviewed showed that by experimental

procedures, important changes could be achieved in self con-

cepts without sacrificing efficiency as far as the orthodox

educational results are concerned.

Although self concepts have been associated with peer

acceptance, Perkins (78) studied the self concepts of ele-

mentary students and found little or no relation between the

children' self-ideal or school achievement and changes in

their acceptance by peers. Phillips (80) studied the re-

lationship between self acceptance and adjustment between

sixth grade children who were divided into better adjusted

and poorer adjusted groups on the basis of a personality in-

ventory. He found that on a list of twenty somewhat deroga-

tory statements the better adjusted group checked significantly

more items than the poorer group. Also, Phillips (80) re-

ported studies which indicated that the level of self accep-

tance is significantly associated with parental acceptance

and that the child who lived in a home of warmth, mutual res-

pect, and consideration tended to develop a realistic and

positive self concept. Phillips reported that for many

children the school is second only to the home as an in-

stitution which determines the growing individual's concept
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of himself ,

Bruce (20) studied sixth grade children involved in a

learning program which was concerned with the causes of be-

havior, He concluded that results indicated a statistically

significant relationship beyond the .05 level between

self-acceptance and the measures of manifest anxiety and

observed insecurity. Bruce feels that there exists a signi-

ficant relationship between self-acceptance, manifest anxiety,

and observed insecurity. Moreover, because the self concept

shows a consistent relationship to behavioral competence and

effective adjustment, Fitts (42) states that the self concept

is an adequate index of self-actualization. In a study in-

volving a group of fifth grade studetits, Chronister (27) found

personality factors to have a positive but slight relation-

ship to reading comprehension.

Taylor (98) studied the stability of the self concept

and found that the self concept remains relatively stable

over time intervals up to seven and one-half months and that

changes in the external environment do not usually alter the

self concept significantly. Taylor also indicated that most

persons have positive self concepts and that repeated self

introspection tends to result in some reorganization of the

self concept. Taylor stated that anxiety and negative self

attitudes are frequently associated.
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Thus, it appears that there exists a significant re-

lationship between the self concept and academic success,

Nonetheless, based on the findings of research, self concept

development is not receiving adequate emphasis in the education

of children. Purkey (84) stated that a study which he re-

viewed was concluded by stating with convincing uniformity

that the importance of the self concept in the educational

process seems to need more emphasis than it is receiving,

Sociometric Studies

There are sociometrically low status students, or

isolates, in almost any group. These students receive little

if any of the attention, receive no positions of leadership,

and are not given responsibilities (21). Buswell (21) stated

that to be always on the outskirts of a group is not only

harmful to the child, but limits the potential help that this

child might give to the group if he were an accepted member.

Group dynamic theories indicate that it is not necessary for

groups to be constructed in such a way as to have these out-

casts (21).

The relationship between the social structure of the

classroom and the academic success of pupils was studied by

Buswell (21) to determine whether or not those children who

are accepted by their peers differ in certain achievements
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from those who are rejected, Buswell concluded that in

general those who are succeeding in their school work will

also be succeeding in their social relationships with their

peers, The implication in Buswell's study is that even if

the first step in the process of becoming rejected in school

is a matter of non-achievement, it seems possible that a cir-

cular reaction might be set in motion so that once a child

is unaccepted he becomes insecure and finds it more difficult

than ever to succeed.

The data from Kranzler's (60) study suggested that

certain kinds of behavioral modification can be brought about

in a classroom by the teacher if he is aware of his student's

low sociometric status and if he is given suggestions as to

what he might do. Amidon and Hoffman (1) reported research

by Flanders and Havumaki, Kerstetter and Sargent, and Moreno

and Jennings which indicated that the sociometric position

of children in a classroom group could be improved. Amidon's

study (2) showed that procedures and techniques are avail-

able to teachers for helping children who are social isolates.

Amidon also mentioned other studies which demonstrate that

the position of socially non-accepted children can be improved.

Although the causes for a child's having a low choice

status in his group have not been identified by research,

Amidon (1) pointed out that there are several factors which



35

appear to be closely related, Amtdon (2 , p, 412) stated

that in general these causes appear to be of two kinds: those

factors which are present in the relationship of the child

to the group, and certain individual factors present in the

child himself.

In a study of popular and unpopular children, Bonney

(14) found that as a group the popular ones are superior to

the unpopular ones in all desirable traits. Bonney stated

that a person is liked or disliked, not because of particular

traits, but because of his whole personality structure and

the total impression he makes on others, This view is

supported in later studies reported by Bonney (16).

In a study of children at a summer camp, Northway (76)

found that there was little change in the social structure

of the group as a whole but that there was evidence of

widening of social relations during the summer. Amidon (1)

found that few children in his study improved to the extent

that they were no longer rejected by any of the children in

their classes. Bonney (11) studied children in grades three

through six in an attempt to aid socially isolated students.

The results of the study showed no statistically significant

differences between the scores for the lows and other students

in the classes on a sociometric test of three criteria.

In a study of the relationships among selection-rejec-

tion and intelligence, social status, and personality of a
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group of sixth grade children? grossman and Wrighter (50)

determined that students with the highest selection-re-

jection scores were found to be more intelligent, had better

reading ability, came from homes of higher status, and were

better adjusted. Bedoian (7) found in a mental health

analysis study of sixth grade students that the socially over-

accepted pupils produced significantly higher mental health

scores than the under-accepted pupils. Bedoian found that

pupils who possess superior sociometric status, also have

better mental health than the pupils who are ignored, un-

wanted, and disliked by their peers. It is interesting to

note that Barclay (5) reported that the day-to-day choices of

a child might vary but that the total class opinion toward

the child does not change.

The results of counseling and teacher guidance with

fourth grade students by means of sociometric status were

compared by Kranzler, Mayer, Dyer, and Munger (60). Students

assigned to a sociometric group were given the opportunity to

sit and work in groups, but little description was given of

the degree or depth of interaction involved was given. The

students assigned to individual counseling showed increases

of 100 per cent in sociometric status while 75 per cent of

those in the teacher guidance groups made similar gains.
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Lippitt and Gold (67) reported that children who are

low in the social structure of the class experience more

failure in their own attempts and are more dominated by the

behavior of others. This condition was reported to have

increased during the course of the study. The low status

children reacted to these behaviors from their peers by

withdrawing more. Some of the low status children reacted

by more aggressive-assertive efforts to improve their

position, an act which only resulted in still more failure.

Students from ninth and twelfth grades with higher in-

telligence ranges were found by Weatherford (102) to choose

significantly more best friends from persons within their

own intelligence level. Weatherford also found the same

pattern to hold with cliques and mutual friendship pairs, but

this was not the case among average and low intelligent groups.

The low intelligent groups were found to form significantly

fewer cliques and mutual friendships. Weatherford did not

find any strong relationships between over-achievement and

under-achievement and peer relations.

Significant differences in personality traits and mental

health habits between the popular and unpopular sixth and

eighth grade students were found by Guinouard (51).

Guinouard's study indicated that popular children possessed

the more desirable personality traits and mental health

habits.
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Scandrette (87) studied a group of eighth grade students

and found a difference in the mean scores of the California

Personality Test between the most and least frequently chosen

students, Horowitz (55) reported studies that showed nega-

tive correlations between anxiety and sociometric status

among fourth and fifth graders such that the more anxious

children tended to be less popular. The sixth grade students

in the study reported by Horowitz showed no significant rela-

tionship between the two variables.

A study by Ferguson (41) included seventh grade girls

identified as being isolates. The results of the study

revealed significant improvements in the mean scores on the

self concept scale and sociometric choice test for the group

of isolates that received counseling. In a group composed

of isolates and stars there was no significant improvement

found. Ferguson's study suggested that group counseling might

be effective in improving the self concept scores and in tem-

porarily reducing the anxiety scores in a group composed en-

tirely of isolates. The improvement in sociometric scores

may result from chance or from other unknown variables with

or without group counseling. Sociometric improvement was

found in the follow-up scores of one of the control groups

and in the analysis of the data from the combined control
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groups, as well as in tk-e one counseled group composed ene

tirely of isolates,

There is research which states that if a child is not

accepted by his peers in the early grades, he will not be

able to develop normal interpersonal relationships as he

matures (17). Also, social psychologists have found that

children who are maladjusted and rejected by their early peer

groups often grow up to be poorly adjusted, unhappy adults

(1).

Self Concept and Interpersonal

Relationship Studies

In a review of literature relating personality adjust-

ment to discrepant achievement, Hittson (54) reported that

the value which the student places on his own worth affects

his academic achievement and that students who are accepted

and have positive relationships with their peers are better

able to accept themselves. This is reflected in a theory ex-

pressed by Kinch (59). Kinch states a general theory of self

concept and says that in very general terms the basic notions

of the theory can be stated in one sentence: "The individ-

ual's conception of himself emerges from social interaction

and, in turn, guides or influences the behavior of that in-

dividual."

Bonney (16) reported that students who are described as
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possessing a high level of self'-insight are also described

as having good understanding of others; and conversely,

those with little perception of themselves are shown to have

distorted perceptions of their associates.

The relationships among anxiety, self concept, and

sociometric status among fourth, fifth, and sixth grade

children were investigated by Horowitz (55). The results of

the study indicated that more anxious children tended to hold

poorer self concepts and tended to be less popular than less

anxious children. The low level of the obtained correlations

should provide implications for further research in these

areas. Based on research by Taylor, McCandless, Trent, Lip-

pitt, Coopersmith and others, Horowitz (55) stated that it

would seem that high anxiety tends to be associated with poor

self concept and low sociometric status.

The preceeding research studies clearly point out the

importance and inter-relatedness of self concepts and inter-

personal relationships.

Role Playing Studies

The importance of role playing is stressed by Lippitt

and Hubbell (69). They stated that some of the assets of

role-playing are facility for transmitting feelings, attitudes,

and techniques; insight in diagnosis of personality and be-
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havior; and potency in providing insight into ones own

behavior and hot it affects others, Mann (73) reported in

1956 that the findings in the area of role playing were

sketchy and essentially suggestive in nature. The evidence

indicates that role playing may produce behavioral and per-

sonality change, but this has certainly not been established

with any degree of confidence. The evidence also suggested

that the effect of role playing on the individual was related

to his personality and to his position in the role playing

situation. Mann continued to state that in spite of the

widespread popularity of role playing, comparatively few

studies have been reported in which role playing was evaluated

experimentally. Studies of role playing can conveniently be

grouped into two categories. One is to treat role play-

ing as a method for assessing personality and another is to

treat it as a method for producing personality and behavioral

changes.

Since these views were expressed by Mann in 1956 there

has been much information gathered and many experimental

studies conducted on role playing. Shaftel (91), Chesler

(25), Elms (39), and Bonney (12) have done extensive research

and provided information for applying the techniques of role

playing to the classroom.
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Role playing appears to be of most value when it is

built around both the personal problems of the students and

problems which the class can understand (18), Role playing

has proved itself a valuable supplement to the older and

better known teaching techniques. It has great significance

in fact finding, in problem solving, in improving intercultural

or intergroup understanding, and in improving mental health.

Boyd (18, p. 269) continues to state that while sociodrama

is not a cure-all for the problems of individual students

and classes, it is a particularly effective group work tech-

nique.

Carlton and Moore (24) found that self-directive drama-

tization on the reading achievement and self concept of

culturally disadvantaged children brought about significantly

greater gains in reading with this group than did methods in-

volving the traditional techniques of the basal readers in

small groups or in the whole class. Thre was also evidence

to indicate that through the use of self-directive drama-

tization, favorable changes occurred in the self concept of

the children. Wiedis (104) used creative role playing in a

study and found that through the use of creative role playing

the experimental and control groups made the same progress

in reading achievement, although the control group had re-

ceived twice the amount of remedial reading, The experi-
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mental group significantly reduced its problem behavior in

the classroom,

Anderson (3) attempted to evaluate the effects of role

playing in group counseling upon the bavhior, personality

and interaction of the group members and found that there

was nothing in the results to indicate that role playing was

superior to the verbal interaction as pra cticed in the control

groups. A study to change the opinions of a group of college

students through role playing was reported by Harvey and

Beverly (53) to have a significant positive effect on opinion

change.

Cox (34) reported a significant difference in socio-

metric status between experimental and control groups after

play therapy sessions. Leshner (65) attempted to change

attitudes by multiple role playing and group discussion among

college students. Leshner found that multiple role playing

is a more effective attitude change technique than group

discussion.

Lippitt and Hubbell (69) reported that Souerwine and

Conway found that four fifty-minute sessions of role playing

by sixth grade children resulted in an increase in the

number of "best friends" that each child named in the group,

and contributed to an increase in the total number of choices

of friends within the group, The study resulted in improved
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social atmosphere of the group and increased acceptance

for its members. That is, the students not only made more

sociometric choices, but even chose former isolates. Flem-

ing (44) found no significant changes in social and personal

factors following non-directive group play therapy.

In summary, it can be concluded that role playing can be

an effective technique in the improvement of self concept

and interpersonal relationships.

Summary

In the 1950's and 1960's many studies were conducted

to explore the students' social status and their feelings

about themselves. These studies were reported in five cate-

gories. In several of the studies social status and self

concepts were compared with other variables. Very few

studies reported the application of a treatment effect, such

as role playing, in order to effect changes in interpersonal

relationships and self concepts. That is, the use of self

concept scales and sociometric tests have been administered

by teachers in the classroom and by research workers to de-

termine basically the relative social status of students in

classroom groups. With regard to the development of self

concepts, as has been pointed out, it appears that little

has been done by either group to assist students in develop-

ing more positive self concepts in order that the students



45

may do better academic work and be better adjusted individuals,

But in light of the research findings and information

gathered in the 196OVs, the 197Q's should see a greater em-

phasis placed upon the child as an important human being

worthy of development for his own sake and not just a recep-

tacle for factual knowledge.

All students have a contribution to make to the class

or group to which they belong and in return can obtain much

from the group. If the students are permitted to make these

contributions through classroom management techniques, it is

likely that their social status will improve hand-in-hand

with their self concepts and those of their classmates.
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CHARTEA IIT

11 ETROD QLOGY

Setting for the Study

This study was conducted in an elementary school in a

city of approximately 900,000 people in the southwest

region of the United States.

Subjects

All of the sixth grade students enrolled in one elemen-

tary school participated in the study. Only those students

who were enrolled at the beginning of the study were included

in the concluding analysis. Thus, eighty-six students

finished the study.

The students comprised four heterogeneously grouped

class sections. That is, the students were assigned to these

class sections without regard to achievement or intelligence

scores prior to the beginning of the 1971-1972 school year.

Two of the class sections were chosen as the experimental

group and included forty-two students. The other two class

sections were chosen as the control group and included

forty-four students.

Description of Instruments

The IPAT Childrents Personality Questionnaire, What

You Do and What You Think, Forms A and B, 1963, for grades

four through eight, was used in this study to provide a
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measurement of students self concepts, The instrument

is divided into four parts of. seventy items each -, A1 - A2

B I B2 , Each part can be given in a class period to a single

student or to a group. The approximate time of administration

for each-.part is thirty to forty minutes. It is recommended

(14) that all four forms of the test be used at once for

maximum reliability and validity. This instrument is a

standardized scale that assesses fourteen factors of self-

evaluation, each measuring a dimension whose functionally in-

dependent nature has been established by factor-analytic re-

search (14). The reliability coefficients of these factors

for Forms A and B combined ranged from .56 to .80. The

direct validity coefficients for Form A ranged from .52 to

.91, and for Form B from .29 to .87 (14, pp. 7-9), The

validity for Forms A and B combined was not reported.

The Handbook (14, pp. 23-27) for the CPQ lists the fac-

tors which follow. A brief description of each factor will

be presented for a better understanding of the analysis of

data which is included in Chapter IV.

Factor A--Reserved versus Warmhearted. The child who

scores high on this factor is generally characterized as warm

and sociable, while the child who scores low is more cool

and aloof. The child who scores high usually responds



58

favorably to teachers and to the school situation generally,

Factor B'- Less Intelligent versus More Inte llient, The

child who scores high on this factor tends to be "bright" and

abstract-thinking, while the child who scores low is more con-

crete-thinking.

Factor C--Affected by_ Feelings versus Emotionally Stable,

The child who scores high on this factor appears relatively

calm, stable, and socially mature for his age, and is better

prepared to cope effectively with others than is the child

who scores low. The child who scores low is relatively lack-

ing in frustration tolerance and more subject to a lo-s of

emotional control.

Factor D--Phlegmatic versus Excitable. The child who

scores high on this factor seems to have a tendency to ex-

hibit distress on slight provocation or to over-react to

various kinds of stimuli. The child who scores low could be

described as emotionally placid.

Factor E-Obedient versus Assertive. The child who

scores high is relatively active, assertive, and aggressive,

while the child who scores low is relatively more docile. A

child who scores high on this factor is frequently a behavior

problem.

Factor F,-Sober versus Happy-go-lucky, The child who

scores high on this factor is rather enthusiastic, optimistic,
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and self-confident, The child who scores low is serious

and selfideprecating, The child who scores high is likely

to come from a relatively secure and affectional family milieu,

while the child who scores low is likely to come from a

home characterized by deprivation of affection.

Factor G--Expedient versus Conscientious, The child

who scores high or low only reflects the extent to which he

has incorporated the values of the adult world.

Factor H--Shy versus Venturesome. The child who scores

high on this factor is characterized as being sociable in

the sense that he interacts freely and boldly with people.

The child who scores low is apt to be more sensitive and more

easily intimidated and seeks to avoid social threat and

over-stimulation through withdrawal.

Factor I--Tough-minded versus Tender-minded. The child

who scores high on this factor reflects a kind of sensitivity

fostered by overprotection and tends to be a child who shows

greater dependence, fearful avoidance of physical threat,

and more sympathy for the needs of others. The child who

scores low tends to be more independent, robust, and practical.

Factor J-Vigorous versus Circumspect. The child who

scores high tends to be individualistic, guarded, critical

of others, and circumspect, The child who scores low tends

to be more freely expressive, active, and uncritical.
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Factor N-Forthright versus Shrewd, The child who

scores high on this factor seems more "wise" to the ways of

adults and peers and, therefore, is better able to advance

his own interests than the child who scores low. It is

pointed out in the Manual (15) that the specific expression

of this factor is not clearly defined.

Factor 0--Self-assured versus Apprehensive. The child

who scores high might, in a distress reaction be characteri-

zed as irritable, anxious, or depressed, depending on the

situation.

Factor Q3 -- Low Integration versus High Self Concept

Control. The child who scores high on this factor tends to

have strong control of his emotions and general behavior, and

is especially socially aware and careful, The child who

scores low is probably not bothered by will control nor the

regard for social demands. The child who scores low might

be more frequently in trouble with school regulations, not

with delinquent intent, but through carelessness and neglect.

Factor Q 4-- Relaxed versus Tense. The child who scores

high on this factor usually feels frustrated and may give

way to displays of temper and irritability. The child who

scores low seems to reflect a kind of composure that makes

for easy sociability.
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The fourteen factors described above are relatively

independent of each other; hence, the information provided by

scores on any one of the dimensions is new information which

does not repeat information from any of the other dimensions

(15).

Many studies which have utilized the CPQ are listed in

Buro's Personality Tests and Reviews (5, p, 20), the test

Handbook (14, pp. 52-55), and in The Sixth Mental Measurements

Yearbook (7, p. 256).

The CPQ is reviewed by Anne Anastasi, Wilbur L.Layton,

and Robert D. Wirt in The Sixth Mental Measurements Year-

book (7, pp. 256-261). Anastasi states that the CPQ should

be considered within the framework of the other inventories

constructed by Cattell and his associates and of the factor-

ial research on personality traits that led to their develop-

ment.

The raw scores on the CPQ are transformed into a s-stens

for clarity and interpretability in counseling with indivi-

dual students. The sten has a range of from 1 to 10 and has

a mean of 5.5. However, the authors state that for determin-

ing significance of difference between groups it is better to

use raw scores, since some fineness of grading is lost in

going to the standard, or sten, scores (14, p. 15). Thus,

raw scores were used in the statistical analysis of data for
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this study,

Wirt and Layton complete th-eir reviews by stating that

the CPQ is a hopeful beginning for careful assessment of

personality in children, but until further study is made

this instrument should be used for research only. However,

further refinements and applications have been made since

these reviews, and the findings are to be included in a forth-

coming revised Handbook.

The sociometric test of specific criteria was used to

determine the choice status of the experimental and control

groups. This test is widely used in the classroom and in

research as a technique for measuring students' interpersonal

relationships within the classroom (2). The criteria used

in this study included two questions on the pretest and post-

test, and a third question on the posttest. They are as

f o llows:

1. Which other students would you like to have on

your side for a game in your P.E. class?

Check ( ) the number of each;, student that

you choose on one of the answer slips.

2. Which other students would you like to work with

in preparing a play to present to your class?

Check ( ) the number of each student that you

choose on one of the answer slips,
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3, Which other students would you like to have

in your group to work on a classroom assignment?

Check ( ) the number of each student that you

choose on one of the answer slips.

The method used for recording and depicting the socio-

metric data was the Sociograph which has been prepared by

Bonney and Fessenden (3). The reason that this method was

selected is its advantage over other methods in being suffic-

iently flexible in allowing for the recording of the data ob-

tained from the sociometric criteria of this study. In

other words, it allows any number of choices to be made by

each student. The number of choices both given and received

between any two students in the group can readily be seen.

The Manual (3) which accompanied the Sociograph explained the

procedure for obtaining the data and also provided suggestions

for grouping pupils for the purpose of aiding the students

who received one or no choices. The data were used with the

experimental groups in the classrooms to form groups that

were composed of students who had indicated preferences for

each other and to locate students who had one or no choices

in order to plan some kind of assistance for them so that

they might achieve some degree of recognition and feeling of

belonging. The posttest data were compared with the control

group data to determine the extent to which changes in inter-
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personal relationships had occurred during the interval

between pretesting and posttesting, The results of these

comparisons are reported in Chapter IV,

The Bonney-Fessenden Sociograph is an instrument de-

signed to simplify the collection and interpretation of

sociometric data. It is not a test. Bjerstedt states

(6, p. 95) that it is primarily a recording device and not a

test; therefore, ordinary questions as to administration,

norms, reliability, and validity are not of immediate con-

cern.

There was no definite limit placed on the number of

students which each student could choose, but the suggestion

was made that most of them would probably want to choose no

more than five other students on each of the criteria.

The students marked their choices on an answer slip

which was used to record the choices onto the Sociograph.

The names and numbers of students were duplicated and given

to each member of the class for ease in responding to the

criteria. The names and numbers were spaced in such a way

that the student could match the answer slips with the dupli-

cated list and check his choices.

In light of the foregoing information and the wide use

of these tests, they seemed appropriate as data gathering

devices for this study.
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Statistical Procedures

The statistical procedures used in this study were the

analysis of co-variance .(17) and the chi square test of inde-

pendence (11, 17), In the analysis of data the pretest was

the co-variate, Much helpful information was obtained in

understanding statistical and research procedures from

Campbell and Stanley (8) and from Sax (18),

Hypothesis One, which included the fourteen factors of

the self concept scale, was tested by the analysis of co-

variance. Hypothesis Two, which pertained to the sociometric

data, was tested with the chi square test of independence.

Both hypotheses were tested at the .05 level of significance.

Procedures for Collecting Data

The eighty-six sixth grade students who participated

in this study comprised four grade sections, A, B, C, and D.

Sections A and B were designated as the control group and

C and D were designated as the experimental group. The

classroom management techniques were used as treatment with

the experimental group of students. The classroom manage-

ment techniques were defined for the purpose of this study

as role playing and grouping of students according to their

choices on the sociometric test. The traditional teaching

techniques were used with the control group of students.
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The students in the control group were not grouped according

to results of the sociometric tests for instructional pur-

poses nor were they exposed to role playing sessions. Spe-

cial care was taken with the control group of students and

with their teachers to insure that the students in the con-

trol group would not emulate the activities used with the ex-

perimental group of students.

The teachers of the students in the experimental

group put forth special efforts to assist all students develop

more positive self concepts, and to assist students identified

as low in choice status to improve their social status with

their classmates. The teachers of social studies-language

arts, plus the special teachers of music, art, physical

education, arithmetic, and the school librarian, utilized

classroom management techniques with the experimental group

between the first week of February and the second week of

May. This was a total of fourteen weeks that the experimental

group was exposed to the treatment effects. A record was

kept of the frequency of the various procedures, and experi-

ences were assumed to be of value in aiding students with

low choice status gain better interpersonal relationships.

The frequencies of these various procedures are shown in

Table I. This table is based on one used by Bonney (1, p. 361)

in a study to aid students identified as isolates.
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TABLE I

FREQUENCIES 0F VARIOUS PROCEDURES AND EXPERIENCES

ASSTJMED TO BE OF VALUE IN AIDING STUDENTS WITH

LOW CHOICE STATUS TO ATTAIN HIGHER CHOICE

STATUS IN THE EXPERIMENTAL GROUP

Procedures and Experience Frequencies

Collaborative efforts with two or more other
pupils in free activity period. . ......

Interview with a parent about child's adjust-
ment in school and how the parent could help .

Participated well, or fairly well, in
dramatization in the auditorium . . . . ..

Made a creditable showing in some performance be-
fore the class, as in art, music, physical
education, or in oral report .. 4. . . . . . .

Special class assignment by teacher-passing out
materials, helping another child, doing a room
chore, being chairman of a group..*..........

Successful part in talent show or hobby show . ..
Commended by teacher before class for exceptional

test score, or other form of academic superior-
ity, or name put on bulletin board ..... ...

Chosen by pupils for a minor class office-row
captain, secretary, chairman of committee, or
one to give a report . 0 . . . . .h.0.0.*.0.0.0,a

Seated near or placed at same table with other
he chose--(free seating choices in lunchroom)..0

Gave an acceptable suggestion in a class
discussion ......................... .........

Put on timed schedule to help finish work on
time-keeping chart, records, holding to a
deadline . .o.*.*.9.*.*,*,*.*.#.#.*.e,#,*.*.#,*,*

Teacher conference with child about his behavior
or work. *. . . , . . . . , . . . , ,qf . . ,a

Involved in a cooperative, friendly, activity
with one other child not assigned work ,

Class discussion of particular kinds of perv-
sonal-social problems (initiated by teacher)

Went to individual play therapy or counseling
sessions (visiting teacher) . . . . , . . .

. . . 33

.O.. 7

5

. . . 23

. . . 27

. . . 6

5

7

* 9 . -

. . . 9

* . . 11

* . * 25

, 9 . 9

* 7

. .0 .0

. .0 .0

it a .



68

A minimum of three role playing sessions were held each

week, Stories from Shaf tel (19.) or Chesler and Fox (9)

provided material for a minimum of one session, and the

Unfinished Stories (13) and More Unfinished Stories (12)

provided material for a minimum of two sessions.

A typical role playing period followed the procedures

suggested by Shaftel (19, pp. 65-66). Each session employed

the following steps:

1. Presenting the story situation

2. Selecting the students for various roles

3. Preparing other class members to participate

as observers

4. Setting the stage

5. Role playing the situation

6. Discussing and evaluating

7. Permitting observers to role play alternate

solutions

8. Further discussion and generalizing

According to the results of sociometric tests, students

were placed in small groups at least twice a week for the

purpose of changing the patterns of interpersonal relation-

ships through different kinds of grouping and work assignments.

This information has already been shown in Table I. Infor-

mation for grouping students and techniques for improving
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their choice status were obtained from such sources as the

Bonnegyessenden manual (3),V x (10), and Bonney (2) This

included such methods as assisting students in their subject

matter, particularly in reading; including students in talent

programs, assemblies, and other events; praising students;

giving students an opportunity to help other students, par-

ticularly tutoring in primary grades; rotating leadership

positions; and considering mutual choices, cliques, and high-

low choice status students in groupings.

Role playing and grouping were supplemented by at least

two Life Leadership Program seminars of one-half day each;

films pertaining to understanding others and self, and the

unfinished stories; conferences with individuals and groups

of students; opportunities to socialize before and after school;

and parent conferences.

Films viewed by students in the experimental group

during the treatment period were as follows;

1. "Role-Playing in Guidance" - The Univ, of California

2. "Getting Angry" - FA, 1966

3. "Let's Play Fair," 2nd Edition, Coronet, 1968

4. "The Bike" Churchill, 1969

5. "Who Cares" -McGraw-Hill, 1968

6, "The Clubhouse Boat" - Churchill, 1969

7. "The Lemonade Stand: What's Fair?" - EBF, 1969
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8. "Paper Drive" Churchi4ll,- 1968

9, "'Values; Playing F4Xr"' eBaileyFilm Asociates, 1968

10, "Values; Telling the Truth" - Bailey.-Film Associates,

1968

11. "What Should I Do? The Fight" Walt Disney, 1969

12. "What Should I Do? The Game" Walt Disney, 1969

13, "Values: Playing Fair" - Bailey-Film Associates,

1968.

The following films are based on the NEA Unfinished

Stories and are produced by Doubleday Multimedia Service

(16, 20).

14. "What Will Patty Do?"

15. "What Will Kathy Do?"

16. "What Will Barbara Do?"

17. "What Will Carl Do?"

18. "What Will Mary and Nancy Do?"

19. "What Will Ramona Do?"

The sociometric test of specific criteria to determine

choice status was administered to students in the experimental

and control groups at the beginning of the spring semester

in January of 1972. Also administered at the beginning of

spring semester in January of 1972 to students in the ex-

perimental and control groups was the CPQ to determine

students self concepts, These two instruments were adminis-
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tered again in May of 1972 to the experimental and control

groups,

Summary

The sixth grade students in one elementary school par-

ticipated in this study. There were four class sections,

two of which made up the experimental group and two of which

comprised the control group. The fourteen factor CPQ test

was administered to all students to determine their self

concept scores. The sociometric test of three criteria was

administered to all students to determine their choice status.

The study was an attempt to change students' self concepts

and to assist students identified as having low choice status

improve their "lot in life."

The treatment effect for the experimental group con-

sisted of role playing and sociometric methods. These two

techniques are referred to as classroom management techniques.

The teachers of language arts-social studies, art, music,

arithmetic, physical education, and the librarian used many

procedures and provided many experiences to assist students

to improve their self concepts, and to assist those who had a

low choice status to improve their position in the group.

The analysis of co-variance was used to test for signi-

ficant differences in the results of the self concept in-
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strument, and the chi 8qaua;e test of independence was used

to test for significant differences $\n the results of the

sociometrtc data,
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

Description of the Analysis

The hypotheses were tested with statistical treatment

appropriate for the kind of data collected. Hypothesis One,

which included the fourteen factors of the IPAT instrument,

was tested by the statistical technique of analysis of co-

variance. Hypothesis Two, which included the three criteria

on the sociometric test, was tested by the chi square test of

independence. The .05 level of significance was set as the

level at which the null hypotheses would be rejected. The

data for each subject on the CPQ were punched on cards and

computations were made by the data processing center of the

North Texas State University.

This study tested two hypotheses in an attempt to inves-

tigate effects of classroom management techniques on students,

choice status and self concepts.

The findings of this study are presented in two sections.

The first section reports the results of data collected to

show the comparison between self concept scores on the CPQ for

students in the control and experimental groups. The second

section reports the results of data collected to show the com-

parison of sociometric choice status for the control and exper-

mental groups of students.

75
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Analysis of the Fourteen Personality

Factors Measured By The

Children's Personality

Questionnaire

The first hypothesis stated that there would be no signif-

icant difference between the mean scores of the students of

the experimental group and mean scores of the students in the

control group at the conclusion of the treatment period for

the self concept scale. This hypothesis was tested by the

analysis of co-variance. A comparison was made of the adjusted

means for each of the fourteen factors of the self concept

scale. The data are divided into two categories for ease of

inspection and interpretation. One category includes the

means, standard deviations, and adjusted means. These data

are shown on Table II. The other category includes the degrees

of freedom, sum of squares, mean squares, F values, P levels,

and significance. These data are shown in Table III.

An analysis of the data shown in Table III revealed only

slight differences in the adjusted means of the fourteen

factors on the basis of the analysis of co-variance. There

were no significant differences found at the .05 level of

significance. A higher level of significance would have been

needed to discover any significant difference in any of the

factors.
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TABLE II

ANALYSIS OF COVARIANCE OF CHILDREN'S PERSONALITY

QUESTIONNAIRE FOR CONTROL AND EXPERIMENTAL

GROUPS SHOWING MEAN, ADJUSTED MEAN

AND STANDARD DEVIATION SCORES

Factor Variable Mean Standard Adjusted
Deviation Means

A Total Pretest 12,2558 3,3718
(86) Posttest 11,9186 3,4204

Control Pretest 12.3409 3,0189

(44) Posttest 11.7955 3,6125 11.7406

Experimental Pretest 12.1667 3.7411

(42) Posttest 12.0476 3.2457 12.1051

B Total Pretest 13.6744 3,2303

Posttest 13.9535 3.1245

Control Pretest 13.7045 2.8901

Posttest 14.0682 3.0147 14.0505

Experimental Pretest 13.6429 3.5874

Posttest 13.8333 3.2679 13.8519

C Total

Control

Experimental

Pretest

Posttest

Pretest

Posttest

Pretest

Posttest

12.0233

12.1977

11.7500

11.9773

12.3095

12.4286

3.8286

3.4294

3.6289

3.1585

4.0514

3.7164

12.1557

12.2416
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TABLE II - Continued

Factor Variable Mean Standard Adjusted
Deviation Means

D Total Pretest 10.4302 3.4215

Posttest 11.2907 3.3108

Control Pretest 10.2955 3.7078

Posttest 11.0455 3.8637 11.1277

Experimental Pretest 10.5714 3.1324

Posttest 11.5476 2.6338 11.4615

E Total Pretest 11.9070 3.3733

Posttest 12.4186 2.9604

Control Pretest 12.0000 3.6727

Posttest 12.2500 3.1262 12.1942

Experimental Pretest 11.8095 3.0702

Posttest 12.5952 2.8030 12.6537

F Total Pretest 11.4535 3.2382

Posttest 11.8488 3.3485

Control Pretest 11.0000 3.3688

Posttest 11.6136 3.2221 11.9650

Experimental Pretest 11.9286 3.0635

Posttest 12.0952 3.4978 11.7271

G Total

Control

Experimental

Pretest

Posttest

Pretest

Posttest

Pretest

Posttest

11.5116

10.8372

12.1818

11.2955

10.8095

10.3571

3.3316

3.2024

3.6933

3.4071

2.7783

2.9369

10.9166

10.7541
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TABLE II - Continued

Factor Variable Mean Standard Adjusted
Deviation Means

H Total Pretest 8.8605 3.1480

Posttest 10.0698 3.2820

Control Pretest 9.1136 3.1120

Posttest 9.7955 2.8002 9.6577
Experimental Pretest 8.5952 3.2011

Posttest 10.3571 3.7340 10.5014

I Total Pretest 7.6628 3.4149

Posttest 7.1512 3.4180

Control Pretest 8.2500 3.5116

Posttest 7.1364 3.5081 6.7302
Experimental Pretest 7.0476 3.2381

Posttest 7.1667 3.3635 7.5922

J Total Pretest 10.2674 3.3057

Posttest 9.7209 2.7209

Control Pretest 10.0227 3.2954

Posttest 9.6136 2.3646 9.7151
Experimental Pretest 10.5238 3.3367

Posttest 9.8333 3.0756 9.7270

N Total

Control

Experimental

Pretest

Posttest

Pretest

Posttest

Pretest

Posttest

10.3140

10.6163

9.7273

10.0909

10. 9286

11.1667

3.3860

3.5018

3.2662

3.7093

3. 4386

3.2228

10,4177

10.8243
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TABLE II - Continued

Factor Variable Mean Standard Adjusted
Deviation Means

0 Total Pretest 8.7907 3.7326

Posttest 8.5233 3.6161

Control Pretest 9.1136 3.6993

Posttest 8.6818 3.5749 8.4768

Experimental Pretest 8.4524 3.7819

Posttest 8.3571 3.6946 8.5719

Q3 Total Pretest 9.1628 4.1723

Posttest 8.8256 4.1165

Control Pretest 9.9545 4.5849

Posttest 9.6591 4.7099 9.1150

Experimental Pretest 8.3333 3.5590

Posttest 7.9524 3.2155 8.5223

Q4 Total Pretest 11.1512 3.1975

Posttest 11.6047 3.0880

Control Pretest 10.5000 3.4473

Posttest 11.2955 3.0922 11.5705

Experimental Pretest 11.8333 2.7930

Posttest 11.9286 3.0873 11.6404
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TABLE III

ANALYSIS OF COVARIANCE OF CHILDREN'S PERSONALITY

QUESTIONNAIRE SCORES

AND CONTROL

FOR EXPERIMENTAL

GROUPS

Factor Source Degrees Sum Mean F P .05
of of Squares Value Level Level

Freedom Squares

A Total 84. 594.3528

Within 83. 591.4995 7.1265

Between 1. 2.8533 2.8533 0.4004 0.5287 NS

B Total 84. 524.0974

Within 83. 523.2595 6.3043

Between 1. 0.8479 0.8479 0.1345 0.7148 NS

C Total 84. 467.0508

Within 83. 466.8931 5.6252

Between 1. 0.1577 0.1577 0.0280 0.8674 NS

D Total 84. 558.7195

Within 83. 556.3298 6.7028

Between 1. 2.3896 2.3896 0.3565 0.5521 NS

E Total 84. 399.1196

Within 83. 394.5862 4.7541

Between 1. 4.5334 4.5334 0.9536 0.3317 NS

F Total

Within

Between

84.

83.

1.

425.2158

424.0249

1.1909

5.1087

1.1909 0.2331 0.6305 NS
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TABLE III - Continued

Factor Source Degrees Sum Mean F P .05
of of Squares Value Level Level

Freedom Squares

G Total 84. 564.7544

Within 83. 564.2112 6.7977

Between 1. 0.5432 0.5432 0.0799 0.7781 NS

H Total 84. 676.4163

Within 83. 66L2249 7.9666

Between 1. 15.1914 15.1914 1.9069 0.1710 NS

I Total 84, 549.0591

Within 83, 533.5920 6.4288

Between 1. 15.4670 15.4670 2.4059 0.1247 NS

J Total 84, 469,3757

Within 83. 469.3728 5.6551

Between 1. 0.0029 0.0029 0.0005 0,9819 NS

N Total 84, 728.1243

Within 83, 724,6853 8.7311

Between 1, 3.4390 3.4390 0.3939 0.5320 NS

0 Total 84. 635.9319

Within 83. 635.7393 7.6595

Between 1. 0.1936 0.1936 0.0251 0.8744 NS

Q3 Total 84. 713.0266

Within 83. 7057661 8.5032

Between 1. 7.2605 7.2605 0.8539 0.3582 NS

Q4 Total 84. 653.7588

Within 83. 653.6587 7,8754

Between 1. 0.1001 0.1001 0,0127 0.9105 NS
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Analysis of the Students' Choice

Status as Measured by the

Sociometric Test

The second hypothesis states that at the conclusion

of the treatment period there would be no significant diff-

erence in the number of students in the experimental group

who receive one or no choices on the sociometric test when

compared with students in the control group. This hypo-

thesis was tested with the chi square of independence. The

choice status data are shown in Table IV.

TABLE IV

SOCIOMETRIC TEST DATA OF STUDENTS

WITH LOW CHOICE STATUS

Criterion Pretest Posttest

1 Experimental 9 8

Control 12 11

2 Experimental 7 10

Control 8 9

3 Experimental - 11

Control 10
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The chi square test of independence was used to test

the significance of the difference in the number of

students in the experimental group who had low choice status

and the number in the control group that had low choice

status. The frequencies of lows in the experimental group

and control groups when compared were much the same. Of the

three criteria used on the sociometric test, twenty-nine

in the experimental were low in choice status as compared

with thirty in the control group. There were practically no

changes in the number of students with low choice status in

the experimental and control groups. Therefore, no statis-

tical analysis was necessary.

Summary

The hypothesis pertaining to the CPQ self concept

instrument was tested with the analysis of co-variance and

the hypothesis pertaining to the sociometric criteria was

tested with the chi square test of independence. The .05

level of significance was set as the level at which the null

hypotheses would be rejected.

Sixth grade students who were grouped in role playing

sociometric data and who participated in role playing

activities were compared with students in a traditional

classroom setting who did not participate in these activities.
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The comparisons ncluded each. of the fourteen factors as

measured by the CPQ and th-e choice status as measured by the

sociometric test, The results of these comparisons supported

both null hypotheses I and II,



CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

Summary

This study was conducted in order to investigate the

effects of classroom management techniques upon self con-

cepts and choice status of a group of sixth grade students.

The specific purposes of this study were to attempt to change

students' self concepts and to improve the positions of

students identified as having low choice status.

The study was conducted in one elementary school during

the spring semester of the school year 1971-1972. The sub-

jects included eighty-six sixth grade students enrolled in

four class sections. Two of the class sections were desig-

nated as the experimental group and two of the sections were

designated as the control group. The subjects were adminis-

tered the Children's Personality Questionnaire, What You Do

and What You Think, from which their self concepts were in-

ferred. Also used was the sociometric test of selected

criteria, from which each subject's choice status was deter-

mined, These tests were administered in January, 1972, and

again in May, 1972. Role playing and other sociometric tech-

niques were used during a fourteen week period with the

experimental group in order to test two major hypotheses,

86
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The scores obtained from these instruments were

statistically analyzed through the use of the analysis of

co-variance and the chi square test of independence, The

analysis of co-variance was used to analyze the self concept

data and the chi square test of independence was used to

analyze the sociometric data. The .05 level of significance

was used to test the hypotheses.

Findings

The analysis of data revealed the following results.

1. Hypothesis One stated that there would be no

significant differences at the conclusion of the treatment

period between the adjusted mean scores of the students of

the experimental group and the adjusted mean scores of the

students in the control group for the self concept scale.

There were no significant differences found between the ad-

justed mean scores on all fourteen factors of the self con-

cept scale at the .05 level. Therefore, the null hypothesis

was retained. These results can be observed graphically

in Fig. 5, page 94 . It will be observed that the adjusted

means for the two groups are very close and parallel. It

can also be observed by looking at Fig. 3, page 92 , the

pretest means, and Fig. 4, page 93 , the posttest means, that

the means again were very close and parallel. Fg, 1,

page 9, reveals a slight change in factors D, G, and I for
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the control group, And Fig, 1, page 90, reveals a slight

change in factors D, E, and H, Again, on these and other

factors there was no significant differences found in the

adjusted mean scores.

Hypothesis Two stated that there would be no signifi-

cant difference at the conclusion of the treatment period

in the number of students in the experimental group who re,-

ceived one or no choices on the sociometric test when com-

pared with tudents in the control group. There was no

significant difference found between the number of students

in the experimental group and control group who received one

or no choices. Therefore, the null hypothesis was retained.
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Conclusp:pns

The following conclusions regarding sixth grade students

self concepts and interpersonal relationships are drawn from

the analysis of data of this study,

1. Sociometric techniques and role playing are not

effective means for significantly changing choice status of

sixth grade students who were identified as being socio-

metrically low in the classes.

2. Role playing and sociometric techniques are not

effective means for significantly changing the self concepts

of sixth grade students on any of the fourteen factors of the

CPQ.

The foregoing conclusions lead to the following specu-

lations.

1. From the outset students with low choice status had

poor self concepts which persisted and which prevented them

from improving their positions.

2. Some low status students cannot be assisted with

sociometric techniques. These students seem to contribute

to and maintain their position because of hostile and un-

realistic behavior toward other students and because of their

inability to react favorably when other students treat them

kindly.

3. Highly chosen students, or stars, influenced the
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responses of other students on both the pretext and post-

test,

4, Students with low choice status continued to hold

these low positions because the other students responded to

them on the posttest in a way in which they expected the low

status students to behave.

5. The duration of the treatment period was perhaps

too short to make measureable changes in self concepts and

choice sttus.

6. The validity of the instrument used to measure

self concepts in this study might be questioned. There are

many measuring instruments for self concepts which are based

on different operational definitions of self concepts. This

may account for the lack of reputable, standardized, measur-

ing instruments of self concept.

7. Student responses on the self concept scale may

not have been based on an honest assessment of themselves.

8. Student responses on the self concept scale may

have been honest responses or a lack of self understanding

and knowledge. That is, to determine whether students' re-

sponses were based on a desire to "look good" or on their

actual self image would have been difficult.

9. Teachers reported differences in the overt behavior

of the two groups, For example, the experimental groups
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were reported to be more relaxed, poised, friendly, and cour--

teous, One experimental clas5 section was reported to have

improved in group cohesiveness,

Recommendat ions

The results of this study indicate a need for further

research and action which are consistent with the background

and findings of this study.

Further research is recommended in the following areas:

1. A similar study should be conducted at the same

grade level using another instrument for measuring the

students' self concept.

2. A similar study should be conducted on the junior

and senior high school level, using the Junior-Senior High

School Personality Questionnaire. The two studies should

then be correlated.

3. Similar studies should be conducted on the ele-

mentary school level during a longer treatment period to de-

termine the effect of role playing and sociometric tech-

niques upon students' achievement levels, grades, social dis-

tance, and socio-economic status.

4. A similar study, but longitudinal, should be con-

ducted over a six-year period to study the stability of these

two factors - choice status and self concept.
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5. A simlar study should be conducted using non-

directive play therapy as a treatment effect,

6. A similar study should be conducted which includes

a comparison between the scores of students with a high

choice status and those with a low choice status on certain

factors of the CPQ. Also included in such a study as this

should be a comparison between the scores of the high status

students and low status students on intelligence tests.
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