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This study develops the first measurement instrument

designed to accompany the concept of competency basing in

counselor training. In so doing, the study screens and

validates a list of skills most essential to an effective

counselor.

The process began with a composite list of some 1600

competencies and subordinate skills enumerated by three

universities pioneering the concept of performance-based

counselor training. A select committee of eight practicing

public school counselors screened, refined, and combined the

competencies until the list numbered 192. The list was

reduced to 180 by a broad-based validating panel of forty-six

specially chosen Texas guidance experts. These included ten

counselor educators from ten major universities, ten consul-

tants from twenty Texas Education Agency regional service

centers, and thirty practicing counselors from three major

public school districts. The experts rated each competency

on a five-point scale reflecting its validity as a measure

of counseling effectiveness. The twelve items which received

an average rating below 2.5 points were not accepted for the
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final instrument, although another twelve were included in

spite of rejection by only the practicing counselors. Analysis

of variance showed this to be the only significant difference

in the ratings of the different professionals.

Along with the finished measurement instrument, the study

reports the average rating of each item, both by each pro-

fessional category and by all the experts combined. Then,

categorizing the competencies into the areas of counseling,

consultation, coordination, and organization and evaluation,

the study presents a graphic analysis showing the score

averages in these four skill areas as rated by the three

professions among the validating experts. These profiles show

the relative validity of each sub-skill in the four performance

areas. The flexible instrument derived from these ratings may

be used by individual counselors for self-analysis, by entire

organizations for assessment and comparisons, or by other

kinds of groups for various specialized purposes. Geared

especially to competency-based training, the instrument should

help counselor educators meet future needs more effectively.

This study is a maiden voyage into the yet untraveled

waters of performance-based counselor training. Exploration

of competency basing is only beginning, and further research

should test this instrument in extended practice. Building

upon the foundations of this study, future efforts may help



3

to establish statewide and perhaps even nationwide competency

standards for the counseling profession.

The concept of competency basing, as it is proposed by

the Texas Education Agency for teacher-training programs, is

a move to assure professional competence and to make educators

accountable for their own performance. This sort of pro-

fessional self-discipline is essential to the advancement of

education in an age when technological progress is dizzying

and when social and environmental problems threaten to break

into chaos. This study is only a limited first attempt to

see that a single area of education--counseling--keeps pace

with the rapid advancements of our culture. If competency

basing is to succeed, further such measuring devices will be

needed to test the effectiveness of this new concept in the

training of educators.
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CHAPTER I

EVALUATION OF COUNSELOR COMPETENCIES

Introduction

The first and most obvious step in improving the effec-

tiveness of counseling programs in the public schools is to

assure that they are conducted by qualified personnel. Dr.

James E. Allen, Jr., Commissioner of the U. S. Office of

Education, was one of those who sensed the need for evaluating

the skills of school counselors. Dissatisfied with the results

of counseling, Dr. Allen was particularly concerned over the

need for better methods of evaluating its effectiveness (6).

In concentrating upon the measurement of counseling skills,

this study is an attempt to lay the foundation for such

improved evaluation.

The so-called "competency-based" programs now being

instituted under requirements of the Texas Education Agency

are intended to make both teaching and counseling more effec-

tive. All new teacher-education programs must be competency-

based, and all existing programs are to be competency-based

by 1977. In the field of counseling, previous study has been

aimed at identifying the roles of the counselor. But the

advent of the competency-based system necessitates new research

in measuring his performance as well. To keep pace with this

need for evaluation, all identifiable competencies in the

1
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future must be measurable (3). To implement these requirements

in the field of counseling, this study proposes an instrument

for measuring counselor competencies. Those who demonstrate

these competencies identified by this instrument as essential

to effective counseling can greatly improve school guidance

programs and be accountable for their results (2).

Problem of the Study

The problem of this study is to develop and validate an

instrument for the measurement of competencies of school

counselors.

Purpose of the Study

The instrument developed and validated by this study is

especially designed to delineate the specific skills which

best represent the competencies necessary for a well-qualified

counselor.

Assumptions

In developing and validating the instrument, this study

assumes that counselor competencies are identifiable and

measurable, that a school district can evaluate its own

counseling staff, and that competencies identified in the

instrument are suitable for application without modification.

Background and Significance

Measurement in education has proved to be difficult for

several reasons. First, the validity of the testing and

evaluation process itself has often been suspect. Second,
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the positive identification and reasonable control of the

several variables involved has made the predictive process

very precarious. Both of these important and significant

factors make it difficult for administrators to delineate the

precise elements of an accountability system.

Although Flanders' instrument for evaluating the teacher's

interactions with the pupil is an advancement (1), it does

not assess teaching skills and other competencies of the

teacher. Similarly, Ryans (3) has had some degree of success

in measuring "process" and in identifying teachers with

acceptable professional classroom behaviors. While both of

these contributions are valuable in current evaluation methods,

the newly emerging competency-based teacher-training programs

require considerably more sophisticated evaluation techniques

to measure their total effectiveness.

In the contemporary education process, there is consid-

erable pressure for change, especially in the area of teacher

performance and accountability. No longer will the school

patron accept traditional pedagogical approaches without

question; instead, he often asks for an accounting of pupil

progress, sometimes in terms of dollars actually spent.

Robert B. Howsan outlines the role of evaluation in an era of

"change and challenge":

In changing times, unchanging schools are anomalous.
Competency-based education promises the thrust necessary
for adoption to meet the challenge of a changed and
changing society. Such changes must be planned in
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systemic terms, dealing simultaneously with all of
the elements that compose the total system--teacher-
education institutions, prospective and in-service
teachers, the schools, certification agencies, pro-
fessional educational organizations, community groups
and the public. The emphasis in competency-based
teacher-education on objectives, accountability, and
personalization implies specific criteria, careful
evaluation, change based on feedback, and relevant
programs for a modern era (2, p. 8).

With these more effective and realistic teacher-education and

performance-based evaluation programs, there is an obvious

parallel need for similar programs to evaluate and train the

counselor. While there is much similarity between the services

of teacher and counselor to the student, their methods are

often quite different. Each competency to be presented in

this study will be designed to meet a specific and important

counseling objective, and each competency must be measurable

on a multi-level performance basis.

Definition of Terms

These terms are to be used in this study:

1. Accountability.--The counselor's responsibility for

the performance of duties.

2. Areas of Counseling. --Those identified by the Texas

Education Agency: Counseling, Consultation, Coordi-

nating, Organization, and Evaluation.
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3. Competencies.--Identifiable skills necessary for

the counselor to perform expected duties.

4. Counselor.--Certified, professional counselors.

These persons have masters' degrees or the equivalent

in pupil personnel services.

5. Effectiveness of Counseling.--How well the counselor

meets the pupil's needs.

6. Finished Instrument. --The instrument constructed

for counselor assessment using the data from the

validating experts.

7. Guidance Associate.--A baccalaureate-degree

professional with limited responsibilities and

competencies.

8. Level of Counseling.--The assignment of counselors

to elementary, junior high or senior high in public

schools, as college educators, and as Texas Education

Agency Consultants.

9. Performance.--The counselor's demonstration of his

competencies in performing expected roles and duties.

10. Preliminary Instrument. --The instrument submitted to

the validating experts for rating of each item and

either accepting or rejecting of it.

11. Role.--The different activities which counselors

perform in meeting pupil needs.
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12. Respondents.--Those guidance and counseling experts

who have completed and returned the preliminary

instrument.

13. Skills.--Specific performance areas necessary to

determine competencies.

14. Validating Experts.--Recognized experts in the field

of guidance and counseling to rate competencies on

the preliminary assessment instrument.

15. Steering Committee.--Eight practicing professional

counselors to be charged with identifying the most

essential competencies needed by counselors.

16. Counselor Assessment Instrument.--An evaluation instru-

ment constructed from the items which will be accepted

by the validating experts.

Procedures for Collecting the Basic Data

To collect basic data from which the counselor assessment

instrument could be constructed, competencies delineated by

several major universities now either developing or expanding

their competency-based counselor-training programs were

used. The competencies were submitted to a steering

committee of certified, practicing public school counselors,

who reduced it to include only the most significant

competencies. This refined list was given a final

validation and reduction by a body of counseling and guidance

experts from universities and statewide agencies, along with

additional certified, practicing, public school counselors.
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Procedures for the Analysis of the Basic Data

To derive the final counselor competencies, basic data

were analyzed by having the counseling and guidance experts

rate each individual competency on the final refined list on

a five-point scale. Competencies with a rating average of at

least 2.5 on the five-point scale were accepted for inclusion

in the final instrument.

Limitations

Although this general subject area is broad enough to

evoke a number of in-depth studies, this particular one

confines itself to the design and validation of a competency-

based assessment instrument for practicing, professional

public school counselors.

Summary

In this chapter, the problem of this research and the

purposes are stated. A statement of its significance is given,

and particular terms used are defined. Limitations are

enumerated and basic assumptions held are listed. In addition,

the procedures for the collecting of basic data are enumerated.

Relevant aspects of related research are also presented.

Subsequent chapters will deal with the following major

concerns:

Chapter II Literature Related to Counselor Competencies

Chapter III Collection of Data

Chapter IV Analysis of Data

Chapter V Summary and Recommendations.
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CHAPTER II

LITERATURE RELATED TO COUNSELOR COMPETENCIES

The Present State of Research

Since the concept of competency, or performance basing

is so new to the field of education, only the most recent

research has dealt with matters related to this complex of

ideas. Comparatively little has yet been written on the

competencies of educators in general, and almost no research

has yet dealt with the competencies of counselors in partic-

ular. Nevertheless, since the school counselor is a part of

the instructional staff, his situation is partially illuminated

by the few available writings on the general subject of

performance-based, or competency based, teacher training.

It is perhaps easier to justify the need for performance-

based teacher certification than to define the concept itself.

Certification, of course, is the process by which an agency

of government determines the eligibility of applicants for

employment as teachers, attempting to distinguish the better

qualified from the lesser qualified. But the performance-

based party of the concept complicates the definition, since

it implies that one of the central functions in the bureau-

cratic process of teacher certification is the collecting of

9
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evidence for or against the ability of the candidate to

perform as a teacher.

General Theories

While Lawrence M. Brammer (7) notes that the State of

Washington has been a leader in competency-based teacher

training programs, Theodore E. Andrews points out that

certification in the state has departed most drastically

from the staid and traditional:

a. A person can become a teacher without earning a

bachelor's degree from an accredited college or

university.

b. Local school districts will have a share in the

responsibility for deciding whether a teacher

should be certified or not.

c. Professional associations will also be involved

in deciding whether a teacher should be certified

or not (4, p.12).

This departure from the traditional certification process

definitely demands evaluation of the competencies of the

counselor. Although guidance programs and counselors both

have been evaluated since their inception, the criteria for

these assessments have been rather arbitrary.

In a supervisor's report of counselor competencies in

the State of Washington, the checklist was principally of a
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purely judgmental nature, including whether the counselor

a. Listened to the client (student).

b. Seemed to accept, respect, and was concerned about

the client, as evidenced via verbal and non-verbal

cues.

c. Gave accurate feedback.

d. Identified the feelings of the client accurately.

e. Examined possible alternatives, and their

consequences, with the client.

f. Allowed the client to make his own decisions (4, p.12).

In an effort to remedy such haphazard judgments and

establish a uniform system of evaluating performance, many

states are lauching the competency-based systems. However,

getting these programs established is sometimes difficult,

as Andrews points out:

These are the assumptions: (1) A teacher education
program should have as its base or foundation,
detailed descriptions of the behaviors or competencies
essential to effective training, and pre-service and
in-service teachers be guided toward acquiring mastery
of them. (2) A teacher education program should
provide for differences among pre-service and in-
service teachers in the accumulation of experience,
extent of achievement, and rate and style of learning.
(3) A teacher education program should provide for
the development of the personal qualities of the
individual learner; it should provide opportunities
for him to establish his self identity, and help him
pursue personal objectives. (4) A teacher education
program should recognize a changing nature of society
and its values and provide for these changes through
frequent up-dating and revision of its content and
organization. (5) A teacher education program should
be developed and managed by modern systems technology.
(6) A teacher education program should be so organized
that it provides for the continuous evaluation, feed-
back, and revision of all of its component parts.
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(7) A teacher education program should provide for
the continuous growth and development of the teacher
both pre-service and in-service from the earliest
entry point into the program to the highest level
of specialization. (8) A teacher education program
should be so organized and managed so that all
persons concerned with the education of teachers
are effected by its share of the responsibility for
it. (9) A teacher education program should include
in its base or foundation, detailed descriptions of
the behaviors or competencies essential for the
teacher to meet his obligations to society and to
assure him his freedom as a citizen. (10) A teacher
education program should prepare teachers to assume
contractual responsibilities for the progress of
each learner under his guidance towards specified
objectives (3, pp. 6,7).

Frederick J. McDonald, of the Educational Testing Service,

reminds state departments of education of the evaluation

problems in moving to performance-based certification:

Obviously, an enormous amount of research and
development work remains to be done, and even
though we are optimistic about the pace at which
the research element can proceed, we cannot at
this time offer state department personnel finished
performance assessment systems. For that matter,
we all know that just selecting the competencies
that will be the criterion performance cannot be
done at the present time.

I have the impression that state department
personnel are largely concerned, and justifiably
so, about this later question. I propose that
rather than think about assessment in terms of what
competencies should be measured, state department
personnel think about criterion for evaluating
assessment systems from which judgment about
competencies are made. If you agree with me then
it will be several years before we have a good
body of research established on the relationship
of teaching competency to pupil learning, then it
seems to me the most practical course to take is
to set standards for the evidence about competence
that is to be provided, however, that competency
may be defined.
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In my opinion, if state departments would adopt
criteria for the evidence to be presented to
support teacher certification, the performance-base
movement would move forward quickly. You would also
avoid the trap of falling back into approving programs
which have a performance base, but cannot produce
evidence that the trainees who go through the programs
are in fact competent teachers. This approach would
focus the institutions attention to the development
of the assessment of competence and would give each
institution greater freedom in the development of
programs. Those of us who are interested in the
performance-based movement in teacher education
accept a basic principle: we do not care how a teacher
becomes competent provided that he or she can demon-
strate that competence. If we believe in this
principle, as I know we do, then our efforts should
be directed to deciding what evidence we will assess
to determine whether a teacher is competent (30, p.8).

Many states are already moving into competency-based

teacher-training programs. The staff of the commission for

teacher preparation and licensing in California recently

surveyed the sixty-two California teacher-preparation insti-

tutions to determine the status of competency-based education.

Twenty-two of the California institutions believe that they

are participating in the competency-based teacher-education

movement. Sixteen of these twenty-two institutions claim to

be using public school input and to have some planning for

evaluation of the program (i4 p.l).

In some states, movement to competency-based teacher

education and certification has been mandated by legislature

or boards of education. Thus far Minnesota seems to favor a

more evolutionary approach. It encourages the development
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of experimental programs--systematic, logically organized

attempts to resolve problems or test hypotheses under

controlled conditions. While Minnesota does not rule out the

possibility of competency-based teacher education, they are

taking a long look at this new concept of preparation (22, p. 1 ).

Tom T. Walker, director of teacher education certifica-

tion for the Texas Education Agency, explains the Texas

teacher education certification project:

The Texas State Board of Education on June, 1972,
made major changes in teacher education certification
in Texas, and formally committed the state to the
competency or performance-based concept, to the
teacher center structure program development, and to
a broad-faced involvement of the total profession in
teacher education and certification. The changes
were recommended by a blue ribbon task force and
resulted from a study of approximately two and one-
half years. To understand what the action of the state
board of education means it is necessary to know what
the action does not mean, to know the background
development of the recommendations,and to know what
is said in the recommendation. First, action by the
state board of education does not mean that a new
idea has been thought up by the division of teacher
education and certification of the state department
of education and suddenly thrust upon the institutions
of higher learning in the school districts of the
state of Texas. Second, although the action of the
state board of education commits the state to
competency-based education, it does not mean that
this is a new idea in Texas. Under the old standards,
as the 1955 standards are now called, numerous pilot
programs have been approved and several of these have
been competency-based. By September, 1972, approxi-
mately one half the teacher institutions in Texas were
at some stage in development of the type of program
called for under the new standards. Third, the action
of the state board of education does not mean that
Texas is dropping out of the ranks of the 'Approved
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Program State'. Fourth, the action of the state
board of education provides for involvement of the
total profession in the process of teacher education
and certification. Texas law was for a professional
board of education, on matters related to teacher
education and certification.

The sixty-first Texas Legislature passed the bill
which established the joint responsibility of
colleges, universities, and public schools in the
state for the student teaching program. This law
also provided funds to support the student teaching
program. It greatly facilitated the effort to improve
teacher preparation and laid the foundation for the
teacher center concept. In 1970 the Texas performance-
based project was initiated. This project,which is
still testing several of the concepts including the
state board of education decision in June, is in its
third year of operation. When the project was
initiated in 1970, it was based upon two big ideas
or thrusts. These were: (1) All teacher education
should be performance-based and (2) setting for
teacher education should be the educational cooperative
or teacher center involving the local school district
the college, the educational service center, and the
community.

In July, the Texas Education Renewal Center, Texas
Education Service Project, and the Dallas Teacher
Training Complex were added as additional components
to the Texas project. The primary goals of the
T.E.R.C. are to provide technical and developmental
assistance to the network of teacher centers in Texas,
and to install and operate through the teacher center
network a delivery system for new and improved
educational practices and products with local, state,
and national linkage. The Texas Information Center
Project has as its goal that of providing a pro-
cedural model for decimination in support of the
activity of the teaching centers. The Dallas Teacher
Training Complex, which joined the project in 1971,
differed from the other development centers. In the
other centers the university was the coordinating
instiution. In the Dallas Teacher Training Complex,
the Dallas Independent School District is the
coordinating institution.
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As the Texas project moved into the third opera-
tional year, 1972-1973, seventeen teacher centers
became operational, and quite a large number of
other teacher preparation institutions selected
change agents to participate in the programs which
were operational. Performance-based, teacher
education, cooperative efforts, decimination, and
instillation of proven educational products and
practices will constiute the major efforts of each
center. The state board of education's decision in
June, 1972, committed Texas to a broad-based
involvement of the total profession in teacher
education and certification, to the teacher center
structure for teacher education program development,
and to competency or performance-based teacher
education certification.

To facilitate the transition and to give emphasis
to the development of the competency-based procedure
a state commission for professional competencies was
established. This board, which is composed of thirty
members is, like the state board of examiners for
teacher education, broadly representative of the
profession; however, it has a much larger percentage
of classroom teachers and instructional support
personnel. Its primary responsibility is to serve
as a continuing task force on professional compe-
tencies, the step taken by the Texas state board
of education certification. No where in the task
force report, which was adopted by the state board
of education in making the decision in June, 1972,
is there expressed a feeling that Utopia has been
found. On the contrary, the report expresses the
position that teacher education and certification
is in a period of change and the changes approved
at this time will require further changes in the
future (38, pp. 1,7).

Some universities have been quick to follow guidelines

of various states, and many training programs are being intro-

duced. The University of Pittsburgh calls its program The

University of Pittsburgh Model of Teacher Training for the

Individualization of Instruction. Four structural features

dominate their model of teacher training: flexibility,
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self-development of personal needs, mastery of efficiency,

and professional qualifications. In a network consisting

of cognitive input, effective experience, and field partici-

pation the specific requirements of that model are academic

education, professional education, teacher competencies, a

clinical setting, and guidance components (23, pp. 14-16).

In Florida, Norman R. Dodl (l5, pp. 44-46) offers two

systems for categorizing teacher competencies. The systems

are different primarily in terms of complexity, although they

do provide the user with slightly different frames of

references as a basis for retrieving competency statements.

System one is a single-index system which allows the user to

retrieve the statements through the use of general topic

headings easily associated with the act of teaching. Although

this sort of retrieval is relatively simple, it sometimes

provides such large arrays of competency statements that not

all are applicable to the specific need of the user. System

two, a multiple-index system, allows the user to be very

specific in the retrieval of competency statements and there-

fore reduce the number of miscellaneous statements. However,

because this system has seven entities and a large number

of subcategories, it is most difficult to use. It requires

a more precise determination of user needs.

Each university will doubtless develop somewhat different

systems for training teachers in competency-based programs.
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The programs which are' currently in progress offer little or

no evaluation criteria and it will probably be sore time

before such data are available. However, Frederic J. McDonald,

speaks of evaluating general teaching behavior:

Traditional teacher education programs have not
had to demonstrate the effectiveness of their
graduates as teachers. However, in competency-
based programs, the emphasis on accountability,
on scientific inquiry, and on the use of evaluative
feedback for program development all thrust
evaluation into a prominent role. Current efforts
measure teaching behavior far from adequately.
Rapid development is required if evaluation is to
provide the needed stimulus to the competency-
based movement. A second obvious and compelling
need is for a taxonomy of teaching behaviors. A
taxonomy that will organize the many descriptions
of teaching behavior into common and interrelated
categories (30, p. 56).

He feels that competency-based education will succeed or fail

to the degree that its efforts can be determined and judged.

Since traditional programs of teacher education have not had

to demonstrate that their graduates become effective teachers,

he thinks there is a very fundamental reason for demonstrating

the effectiveness of the competency-based programs, Such a

program will be effective, he feels, to the degree that its

construction and operation are infused with the spirit of

scientific inquiry. Knowing the effects of the program

obviously is necessary to determine whether the program has

been designed properly and whether the skills acquired by its

graduates influence the learning of students in significant,

desirable ways.
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McDonald goes on to say that

An evaluation program will yield the data that
provides a basis for judging the worst of the
program and data from which judgments can be
made about improving the program. Thus, inquiry
about the validity and utility of training programs
rests on the evidence that is accumulated about its
effects (30, p. 57).

McDonald thinks that the educators who see promise in

competency-based programs will have few difficulties in

applying the concepts of measurement and evaluation to the

study of teaching behavior. Those who reject competency-

based instruction and teacher-education programs also are

likely to reject the evaluation of teacher behavior. Much of

the distaste for or opposition to evaluation of teacher

behavior is based on arguments or feelings unrelated to the

methodology of scientific inquiry. He goes on to say that a

commitment to measurement and evaluation of teacher behavior

must be based upon a belief that scientific inquiry, although

it may seem trivial at. times, offers a most reliable means

for improvement of instruction. Such a commitment, he feels,

does not require a blind faith that processes in the education

of a teacher are described easily (30). What is required is a

belief that commitment to measure and evaluation of the

effects of instruction eventually will give us insight into

the processes that produce those all-too-rare individuals who

make a difference in the life of their students. He talks
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of three different measurements: knowledge--what the teacher

knows about the subject, teaching skill--the ability to

behave in such a way that another person learns (an ability

for which techniques for measurement are practically non-

existent), teaching performance--a complex of knowledge and

teaching skill extending over some time and usually involving

many specific items of knowledge and several specific skills.

Teaching performance is to a teaching skill what playing a

sonata is to playing a single measure, or what painting a

picture is to sketching the design. He feels that there

should be a taxonomy developed and that one way is to

categorize behavioral observations and then to gather a number

of observations and sort them, attempting to find common

characteristics. McDonald states that such a method was used

by J. P. Gulliver in the development of his structure of intel-

lectual behavior (30). Gulliver's purpose in the development

of his taxonomy was the description of human abilities as they

are measured by test performance. He gives two criteria for

evaluation: classroom performance and pupil performance, both

recognized as significant criteria. Although the problems of

analysis are difficult, progress and the identification of

critical teaching skills will require substantial research

on the relation between teacher behavior and pupil behavior.

This research will fall into two categories: short-term
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effects of teaching behavior and long-term effects. But its

task will not be simple. McDonald states:

The unpleasant truth is that we have made little
progress in the assessment of teaching performance.
This judgment is based upon a criterion of comparison
with the status of other kinds of assessment, which
in many areas is further advanced technologically,
conceptionally and practically. Usually it is claimed
that progress in assessment of teacher performance
has been slow because the measuring problems are more
complicated than those in other fields.

However, we must recognize that until recently
comparatively few teacher educators or social
scientists have devoted their attention to the
problem of assessing teacher performance. It is a
hopeful sign that so many people are seriously
attending to the problem of measuring teaching
behavior. We must face realities of where we are
and where we must arrive.

The problems are difficult to solve, but they are
not unsolveable if a national effort is mounted to
seek solutions.

Immediate progress is needed in the identification
and specific description of the dimensions of teaching
behavior. Progress is needed gathering data on
teaching performance, both of teacher trainees and
of experienced teachers. Pilot assessment systems
must be established as quickly as possible. Immediate
concrete steps must be taken to begin to measure
teacher behavior. If these steps are taken now the
development of competency-based teacher education
programs will gain momentum and their future
development will be assured. It is clear where we
must begin and that we must begin now (30, pp. 73,74).

W. Robert Houston emphasizes the assessment and

evaluation of the programs:

In designing and testing a performance-based teacher
education program, evaluation serves three purposes:
improve program effectiveness, improve program
organization and management, and monitor student
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performance. Evaluation is not something which
occurs at the end of the project but is integral
to continued development. Just as in the calculus
in mathematics, evaluation improves programs,
management, and students through successive program
refinement and approximations of goals sought. The
systematic approach requires a continual process
of development, testing, and refinement. The first
approximation of a design for teacher programs may
be based on a previous experience or a conceptual
model; evaluation alters a design by making it more
precise, refined, definitive, and valid for stated
objectives.

Measurement is an integral part of evaluation;
however, evaluation adds the qualitative dimension,
the contextual edge to the process. One might
measure the width of a door, but evaluate the
adequacy of that width for its location, traffic
flow, and use. In teacher education, one can measure
the performance of a teacher using observation scales,
rating device, or other measurement tools. Evaluation
compares those measurements with objectives which
imply societal criteria, change in pupil behavior,
and hunches by evaluators concerning adequate teaching
styles.

In a complex endeavor such as measuring and evaluating
human behavior the temptation is to consider factors
which are readily quantified and easily accessible.
Just as the foolish man searched for a lost ring under
the street light rather than in the dark alley where
he dropped it, we too often employ evaluation processes
which have little potential for success, but provide
activities which supposedly demonstrate progress.
The important dimensions are usually not the easiest
to evaluate (24, pp. 88-89).

Houston feels that programs may be made more effective

by refining the objectives and the instructional procedures

which help students achieve them. In a competency-based

program, objectives and competencies are explicitly stated

and used to organize the curriculum; activities are designed

so that students can achieve the objectives and evaluate
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procedures directly related to them. Objectives can be

assessed in terms of their technical adequacy, (behavioral

statements, criteria, and conditions), their orientation

toward the student, and the clarity with which they express

their intent (25).

Objectives may be evaluated by questions such as these:

Does the total set of program objectives logically lead to a

teacher model as described in a theoretical description? Does

each objective contribute to the overall model? Is each

objective consistent with democratic principles? Is each

objective worthwhile considering the goal of educating a

teacher with limited time and resources? Do program objectives

meet minimum legal requirements for certification? Do the

graduates of the program perform differently in predictable

ways from other teachers? Is the teacher who demonstrates a

specific competence more effective than one who cannot (25)?

Some measurable aspects of teacher performance are knowl-

edge of subject and teaching processes, communication patterns

in the classroom, teacher products (such as lesson plans,

analysis of student interests, achievement, and program

direction), and results such as change in pupil behavior or

attitude. In assessing developmental efforts, it is possible

to measure time required to develop the program, cost of

the program, size of staff required, space requirements,

and other factors which become evident when procedures and

responsibilities are specified. Some program development
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procedures to be evaluated include whether management pro-

cedures facilitate curriculum development, whether staff

resources are deployed in critical areas, whether financial

resources are allocated effectively, and whether staff inter-

relationships contribute to program development and design.

The progress of a teacher trainee may be judged by whether

he selects the most relevant available objectives for himself

as a teacher and as a person, whether his selected set of

competencies logically lead to an integrated preparation

program, and whether he sets objectives for himself beyond

those established in the program. Evaluation of his personal

development depends upon such considerations as whether he

is progressing at a rate which is acceptable in light of his

personal characteristics and the progress of his peers,

whether evidence indicates that he is committed to being a

professional teacher, whether he shows a positive personal

attitude, whether he uses previously demonstrated competencies

when working on subsequent program elements, whether he is

progressing in his use of various competencies through

implementation stages (from awareness to interest appraisal,

tri-adoption, and finally integration), and whether he

exhibits favorable attitudes toward teaching as a profession

and himself as a teacher, (25).

According to Houston, questions such as these provide

the student and his advisor with information useful in forming
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or reformulating his program and providing standards for

comparing actual progress (25).

The Texas Plan

Initiation

Of great importance is what Texas is doing in the

competency-based training program for teachers. A significant

change in Texas teacher education occurred on June 10, 1972,

when the State Board of Education of the Texas Education

Agency approved new instiutional standards for teacher edu-

cation and certification. The adoption of the new standards,

which require a competency-based teacher-education program

plan, followed a two-year study which involved all educational

elements in Texas (38, pp. 1-7).

The competency-based movement is the focus of attention

in almost every state. Several states huve already adopted

or initiated the adoption of competency-based certification

standards. Others are developing standards or piloting

programs in competency-based education; still others are

studying the concept (14, p. 22).

Competency basing approach is gaining such widespread

support because it is founded on the premise that teachers

should be competent, and that accountability should be

pressed on all governmental entities (1, p. 1).
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Within the competency-based movement there is the central

idea that it should be possible to determine whether or not

a teacher-education system is effective. It was on such

premises as these that the new Texas Standards for Teacher

Education and Certification were adopted by the Texas State

Board of Education on June 10, 1972 (38, pp. 1-7).

At this point in the development of competency-based

education, Texas has adopted only process-institutional

standards, guidelines for colleges and universities to follow

in planning competency-based teacher education programs (6).

These standards do, however, specify the procedure to be

followed by colleges and universities, local school districts,

and professional associations as the actual programs are

developed and approved. (38, pp. 1-7).

Since competency-based education is a developing, emerging

concept, there are many critical questions and issues, one of

which is the definition of competency-based education. A

second question concerns the specification and evaluation of

competencies. Other questions not yet answered concern

financing the programs and institutional autonomy in teacher

education. Such questions must be dealt with as the competency-

based movement forges ahead. While Texas' new institutional

standards do not answer these questions, neither do they

arbitrarily impose a set of prescribed conditions. Instead,
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a voice in the process is left to all elements of Texas

education (38). The following structure is reported in the

Bain report (6, pp. 2-4):

State Structure for Program Approval

The standards require that all teacher training insti-

tutions in Texas move to a competency-based program plan by

September 1, 1977. The various bodies in Texas are organized

for teacher education program approval under this phase-in

period. A brief description of each body is given below.

State Board of Education. --The Board of Education is the

elected body which approves programs after each college or

university has developed its competency-based teacher education

program in cooperation with the Local Cooperative Teacher

Education Center (LCTEC).

Commissioner of Education.--The Commissioner of Education

is charged with the executive and administrative duties of

the Texas Education Agency.

State Board of Examiners for Teacher Education.--The Board

of Examiners is a 27-member group which is advisory to the

Commissioner and the State Board of Education on matters

pertaining to teacher education. The Commissioner is chairman

of this group.
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State Commission for Professional Competencies.--This

30-member commission was created under the new standards and

charged with specific functions relative to competency-based

teacher-education program development. The Competencies

Commission is advisory to the Board of Examiners on matters

concerning competency-based teacher education competencies

and statewide guidelines which must be developed during the

period prior to September 1, 1977.

Local Cooperative Teacher Education Center.--The LCTEC is

a planning and advisory group of the local school district(s),

the professional associations, and the higher education insti-

tution(s). As competency-based teacher-education programs

are developed, the LCTEC has a major responsibility of

advising in the development of the programs.

These last two bodies--State Commission for Professional

Competencies and Local Cooperative Teacher Education Center--

are unique aspects of the state structure. It is through them

that everyone concerned can have a role in the development of

competency-based education programs in Texas.

LCTEC.--The Local Cooperative Teacher Education Center is

an embodiment of the concept that teacher education is the

responsibility not only of higher education but also of the

local school district and the various professional associations.
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In the manner in which they collaborate and function, the

LCTEC is flexible and subject to individualization among the

parties under the leadership of the colleges and universities.

The concept that all parties must be represented is, however,

not negotiable. Thus, through the Local Cooperative Teacher

Education Center, the professional organizations can further

their efforts to attain optimum professionalism, which is that

state wherein a group has some responsibility for governing

itself.

State Commission for Professional Competencies.--A second

special part of the new standards is the State Commission for

Professional Competencies, a body through which all elements

of education can advise in the systems of competencies and

the statewide guidelines which must be developed and approved

prior to September 1, 1977. Whereas the Local Cooperative

Teacher Education Center represents all elements within the

geographic area, the State Commission for Professional

Competencies represents all elements for the total state. As

such, it has a significant advisory role in the state's

structure for program approval.

The Commission is comprised of thirty members: six

college representatives (two of which must be deans or heads

of education and two college teachers of education), ten

public school teachers, two instructional support personnel,
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six public school administrators, and six current presidents

of professional organizations. The Commission members are

assisted by a full-time staff coordinator located at the

Texas Education Agency in Austin, Texas.

Because it is advisory to the Board of Examiners for

Teacher Education, the State Commission for Professional

Competencies has some important functions. As stated in the

Standards, the Commission's functions are

To receive information, position statements, and
recommendations, concerning professional competencies
from the various professional associations.

To identify a system of competencies for the various
categories of teaching performance.

To recommend statewide competency guidelines to the
State Board of Examiners for Teacher Education.

To recommend to the State Commissioner of Education
the professional organization representatives for
membership on the State Board of Examiners for
Teacher Education.

To involve other agencies and groups to serve in
resource and advisory capacities as the need
arises (6, p. 5).

It should be emphasized that the State Commission for

Professional Competencies does not regulate, nor does it

formally evaluate (6). Its mission is that of a service/

development/liason group for the state's educators. As

these functions indicate, the State Commission for Pro-

fessional Competencies is in a strategic position and has

the potential to provide an accurate and meaningfully involved
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voice for all educators in Texas as competency-based teacher

education programs are developed.

The Commission is the official body charged by the State

to receive, to identify, and to recommend (6). Its products

can be no better than the ingredients from which its products

are made. Believing that its mission is critical and that it

should represent all groups, agencies, organizations, and

institutions, the State Commission for Professional Competencies

seeks information, position papers, and recommendations which

anyone might contribute concerning competency-based teacher

education.

Guidelines for Position Papers

The information received by the State Commission for

Professional Competencies may be in any form the developer

prefers (6). However, for the Commission to realize maximum

use of the information it receives, it is desirable that the

guidelines presented below be followed by anyone who submits

a position paper proposing a competency-based program or a set

of competencies.

It is the position of the Commission that these guidelines

will strengthen the proposals and enable the Commission to

better understand and utilize them. Although the use of

these guidelines is not a requirement, they are recommended.

When followed, they are one viable approach to program develop-

ment and generation of competencies.

The suggested guidelines for proposals are listed and
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discussed breifly below. Five major steps are presented in

the Bain report to the Commission (6, pp. 7-9):

Step 1: Specify assumption(s).--The basic assumptions on

which the proposal content is based should be stated. These

assumptions and conditions may be categorized under various

headings; e.g., assumptions about (a) education and teacher

education, (b) how students learn, (c) role of the teacher,

(d) organization and scope of the teacher-education program,

(e) needs of society and individual, and (f) relationship

between general education, academic specializations, and

professional development. The assumptions provide the basis

for the proposal content, and all that is proposed should be

consistent and compatible with the assumptions.

Step 2: Describe functions of the program area(s).--A

description of the functions of the particular program area(s)

covered by the proposal should be given. This might include

the program goals, objectives, and end products as they relate

to the specific interests of the geographic area served by

the Teacher Center.

Step 3: Describe organizational structure for statement

of competencies.--This particular step addresses the manage-

ment style, process, and approach used by the various Local

Cooperative Teacher Education Center parties involved. It

should explain the rationale of competency derivations,
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interactive processes used, groups involved, and consensus

concerning the competencies identified and the form in which

they are stated.

Step 4: Outline assessment strategies. --The assessment/

evaluation procedures to be used in the program should be

described. This might include any instruments or strategies

related to cognitive, performance, and product/consequence

criteria which may be used in the assessment of the

competencies.

Step 5: Describe procedures used to develop the proposal.--

In the final step the procedures, processes, and groups

involved in the development of the proposal should be discussed.

This step will provide the Commission with a better under-

standing of how the proposal was generated, who was involved,

and the extent "grass roots" support is indicated. From the

proposals received, the Commission should be able to compile

a set of procedures which will be invaluable to others in

these kinds of developmental activities.

Information about the goals and activities of the State

Commission for Professional Competencies can be obtained

from the staff cooordinator at the Texas Education Agency,

who reported the foregoing information regarding the Texas

program.
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Rationale Must Be Presented for a Movement

These items are suggested by the Texas Education Agency

to be included in the rationale of competency-based teacher

education.

1. CBTE is primarily a movement from within the
teacher education ranks (professional self-governance
and growth).

2. There is an emerging concept that all educational
parties--higher education, local school districts
professional associations, service centers, clients--
should be cooperatively involved in teacher
education.

3. There is a need for accountability in education.

4. There is a need for a systemic approach to examine
what is taught, how it is taught, and how it is
determined if it has been taught well.

5. CBTE lends itself to a research base which may
generate valid statements of the relationship
between teacher behavior and pupil learning.

6. Teacher education systems ought to insure as well
as possible that its products are minimally com-
petent before certification is granted.

7. All concerned with education have a right to know
what a teacher-education preparation program
purports to do, how it plans to do it, and whetheror not it effectively accomplishes its objectives ( ,p.9).

The assumptions presented by the Texas Education Agency

cover all factors involved with competency-based teacher

education. The six major assumptions follow:
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A. Assumptions about Education and Teacher Education

1. The purpose of the teaching profession is to
provide society with the most effective means
for achieving its education purposes.

2. Conventional educational training programs have
not produced the type of personnel who meet with
ease the task of providing relevant and quality
education for today's young people.

3. All teacher education, both pre-service and in-
service, should be based on performance.

4. Teacher education must be considered as a lifelong
process.

5. Teacher education programs tend to be more effective
if the prepared teachers are able to work in urban
as well as suburban centers (6, p. 10).

B. Assumptions about Pupil Learning

1. Learning is individual.

2. Teaching is an attempt to change the behavior of
an individual by modifying the individual's
environment.

3. Individuals tend to learn better when they parti-
cipate actively, select from alternative ends and
means, receive immediate feedback and reinforcement,
and work at their own pace and in a suitable learning
style.

4. Individuals tend to learn more effectively if they
possess positive attitudes toward themselves and
others.

5. Individuals tend to learn better when they:

a. actively participate rather than passively
receive the learning experience;

b. have an opportunity to participate in the
selection of what they learn;

c. have an opportunity for receiving the knowledge
of their results as soon as the responses are
made;
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d. are expected to succeed;

e. work on a task which is suited to their
dominant learning mode or style;

f. and, work at their own pace or have a choice
in the selection of a pace.

6. Learning in the school environment tends to be more
effective if it is not considered purely classroom
learning (64 p. 11).

C. Assumptions about Teachers' Roles

1. Professional teachers are accountable for the
effectiveness of their decisions and actions.

2. Teachers are more effective if they employ many
different teaching strategies.

3. Teachers are more effective if they understand
human behavior and apply those understandings.

4. Teachers are more effective if they make rational
decisions.

5. Teachers are more effective if they communicate well
with others.

6. Teachers are more effective if they view learning
opportunities to exist beyond the classroom
environment.

7. Teachers are more effective if they behave as
facilitators of learning rather than dispensers of
knowledge.

8. Teachers are more effective if they do not play
custodial roles.

9. Teachers are more effective if they accept and
encourage student self-discovery and self-expression.

10. Teachers are more effective if they understand how
the environment affects students and apply that
understanding.
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11. Teachers are more effective if they fully understand
themselves in their role.

12. Teachers are more effective if they teach in ways
which increase student independence rather than
dependence.

13. Teachers are more effective if they accept and value
cultural diversity.

14. All teachers should function effectively in various
situations with various multi-cultural learner
populations.

15. There are generic competencies which all teachers
should possess.

16. The most important and valid competencies of
teachers can be specified and assessed.

17. Since we cannot accurately predict the future,
teacher education programs should equip teachers
to be receptive to change.

18. Perceptive and responsive teachers must be prepared
to recognize manifestations of racism and to combat
its spread.

19. Teaching tends to be more effective if teachers
consider themselves as facilitators as well as
dispensers.

20. The role of the teacher is a manager of the learning
environment (6j pp. 12-13).

D. Assumptions about Organization and Scope of Teacher Education

1. No single institution or agency can adequately
prepare and maintain educational personnel.

2. The major responsibility for pre-service is that
of higher education; in-service is the major
responsibility of local school districts.

3. Superior teacher education must be an integral part
of educational renewal, a continuous action of a
total educational system which copes with stagnation
and decay by deliberately building the mechanism
for maintaining adaptability and continuous self-
examination and innovation.
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4. Many competency-based materials developed in projects
throughout the United States can be adapted to
local needs.

5. Temporary accommodation to the present system must
occur as CBTE programs are developed.

6. Any teacher education model must be considered as
transitory, flexible, and in constant need for
responsive modifications.

7. Teacher education programs tend to be more effective
if achievement is held constant and time is a
variable.

8. Teacher education programs tend to be more effective
if they are both field and college centered, with
specific activities designed for particular locations.

9. Because the separation of pre-service from in-service
teacher education cannot be defended, in the future
new bridges must be built to link the two.

10. Teacher education tends to be more reflective of the
needs and wants of society if it ,is not considered
to be the job of more than just the college of
education.

11. The staff of the education department is a team.

12. Students in teacher education must be involved in
decisions about planning, executing, and evaluating
their own program:

13. The systems approach to analyzing instructional
maximizes the opportunities for learning (6 .p. 14).

E. Assumptions about Societal and Individual Needs

1. Self-realization, self-assurance, and improved
performance are attained by reaching a given
competency level, which enhances self-realization
and self-assurance.

2. Schools are responsive to the changing beliefs,
values, and hopes of both society and the clientele
of the school.
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3. Students in teacher education should be exposed
first-hand to a culture different from their own
(Social Reality) (6, p. 15).

F. Assumptions about The Relationship Between General Educa-
tion, Academic Specializations, and Professional Teacher

Education

1. A normative-reeducative change strategy coupled with
rational/empirical approaches can effect optimum
desired change.

2. Individuals tend to accept change best when they have
been involved in and have a great deal of awareness
of the change.

3. Teacher education tends to be more reflective of the
needs and wants of society if it is considered to be
the job of more than just the college of education.

4. Teacher education is an all-college effort.

5. Teacher education should be a cooperative effort
between the college and the area (6, p. 16).

The State Commission for Professional Competencies proposed

a position which stated that competency-based education for

the preparation of professional educators is characterized in

Texas as follows:

1. Competencies (knowledge, skills, performance) to be
demonstrated by the professional educator are derived
from explicit conceptions of professional roles
stated so as to make possible assessment of a
professional's performance in relation to specific
competencies, and made public in advance.

2. Competencies derived from professional role speci-
fications should include the following categories:
broad generic competencies related to role identi-
fication (teacher, counselor, supervisor, adminis-
trator, etc.); competencies relating to the level
assignment; competencies relating to teaching
specialities, and competencies relating to geographic
locations and cultural environments.
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3. Criteria to be employed in assessing competencies
are based upon and in harmony with specified
competencies, explicit in stating expected levels
of mastery under specified conditions, and made
public in advance.

4. Assessment of the professional's competency is
based on performance as the primary source of
evidence, taking into account evidence of the
professional's knowledge relevant to planning
for, analyzing, interpreting, or evaluating
situations or behavior, and strives for
objectivity (6, p. 17).

These suggestions differ little from those of other agencies.

A position statement of the Performance-Based Teacher

Education Committee of the American Association of Colleges

for Teacher is described below. This statement has the

endorsement of the Association's Board of Directors.

Many state legislatures are now considering laws
related to performance-based (competency-based)
teacher education (PBTE). In fact, several such
laws have already passed. Because of the complexity
of issues involved in such policy decisions and
because of the unique nature of the AACTE (American
Association of Colleges for Teacher Education)
Committee on Performance-Based Teacher Education,
the Committee feels it is appropriate to present its
observations to those who are ultimately responsible
for developing all educational policies.

For the past three years this Committee, composed of
teachers, college personnel, school administrators,
state education department representatives, and a
student, has studied performance education. Its
activities have included sponsoring a number of national
and regional workshops and the publication of 12 PBTE
monographs with an average circulation of 5,000 copies
each.

The Committee recognizes the enthusiasm with which
many persons are responding to the ideas inherent in
performance-based teacher education. The PBTE strategy
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is gaining widespread support because it is based
on a simple but too obvious premise (teachers should
be competent) and it relates directly to a broad
thrust for accountability which touches all aspects
of government. But, the issues surrounding PBTE
are not simple.

The Committee believes that PBTE has tremendous
potential for the improvement of instruction both
at the college and the public school level because
it confronts the basic issue in education and in
teacher education: What should schools for our
society be like and what should teachers be competent
to do within them? Answering these questions not
only brings needed focus to teacher training but
also makes possible the precise type of research
needed to make teacher education and the education
of children directly related.

PBTE is an emerging concept. There is no one form of
PBTE, and the Committee recognizes the existence of
these varying viewpoints. Certain basic problems,
however, must be addressed whenever a state considers
adopting a legal policy toward performance education.
These include:

1. DEFINITION

To date there is relative agreement on what
PBTE is in principle but there is not consensus
over what it is like in practice. Many people
see PBTE as involving programs which are
characterized by a set of conditions found
in the components of the programs. Others
believe that objective measurement is the only
essential element. Between these extremes, other
variations exist. How a state views teacher
education will certainly affect its definition.
Some people emphasize the training experiences
required before certification and/or employment.
Others perceive teacher education as a career-
long development and that distinctions that
presently exist between pre-service and in-service
should disappear.

Clearly it is essential that each state seek to
clarify its understanding and establish its own
definition of PBTE, and proceed in accordance
with its own situation and need.
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2. COMPETENCIES

A significant issue involves selecting the
competencies and determining how these will
be measured. The first problem is essentially
a matter of public policy to be resolved at the
state and local levels. The measurement problem
is more difficult and involves an ongoing effort
within the profession and institutions.

In both traditional and emerging PBTE programs
there is a dearth of hard evidence of the
relation between what the teacher does and what
children learn. There is at least the appearance
of higher validity in the newer approaches but
proof is scant as yet.

A related issue concerns the definition of
competency. Some persons consider a competency
to be a skill that a teacher is able to demonstrate
before a class; others believe competency can only
be validated through a change in the behavior of
children. The former focuses on the behavior of
the teacher; the latter on the ultimate consequences
of that behavior. Both positions are valid, but
policy differences resulting from endorsing one
or the other of the definitions are immense.

3. MONEY

Definitive studies of what PBTE programs will cost
do not exist. Studies which have been done indicate
that PBTE programs may be more costly. In any case,
the development costs will be substantial. Industry
has long recognized thatFdevelopment costs are
high and nedd budgeted funds; those responsible
for providing funds for education have not.

4. TECHNOLOGY SUPPORT

Better teacher education is needed. In whatever
form of improvement there is need for new kinds
of support and resources. PBTE, as a strategy for
improvement, requires a range of support services
that are not readily available. Developing new
learning materials and closer relationships with
the public schools will force a major shift from
present programs. To make that shift, a variety of
technological support systems must be available.
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For example, the analysis of teaching skills
requires either audio and/or video recorders
or staff time for personal evaluation.

PBTE forces change not only in the systems of
preparation but also in the people involved.
Changing people is a much more difficult task than
technical systems.

It is very difficult in short document to express
fully the variety of concerns related to these
issues. The Committee would be pleased to share
with any interested person documents and papers
related to the above.

Based on its three years of study, the Committee
offers the following recommendations:

1. As a promising new development, PBTE has
high potential for generating new thrusts
and competence in teacher education. Its
promise should not be compromised or jeopardized
by pressure or haste.

2. States are encouraged to study, promote
experimentation and dissemination, and fund
PBTE development activities while retaining
a flexible and open position.

3. Legislatures are advised to avoid legislation
which either prescribes or proscribes. Permissive
and facilitative approaches with financial
support are much more appropriate.

The potential for the improvement of the entire
educational system through support for PBTE is
significant. The premature pressure of a policy
which ignores the problems noted above may destroy
that potential. Also the rigidity that often exists
in law makes it impossible to accommodate the shifts
that should and are occurring as more is learned about
the relationships between teacher actions and the
learning of children (2, pp. 6-9)
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Paulson has this to say about the accountability process:

Too frequently, educational managers attempt
to explain their activities in terms of resources
and process used, rather than learning results
achieved. The firm direction for the 'accountability'
movement seems to center around the very reasonable
concern that we need to relate dollars to output.
The concepts of educational accountability is concerned
basically with techniques to guarantee a certain level
of student performance relative to stated objectives
and goals with an accompanying efficient use of
resources (3, ERIC).

The two terms, assessment and accountability, are becoming

inseparable in teacher education. An accountable teacher-

education program is one that demonstrates the proficiency

and effectiveness of its clients as teachers. However,

assessment for accountability and assessment for feedback should

not be confused. A different concept of assessment is employed

in the implementation of a competency-based program. In such

a program assessment involves criterion reference, informative

assessment in addition to the commonly used relative assess-

ment. This assessment is criterion reference because the

progress of the student is measured against his own personalized

objectives rather than against the progress of others.

Assessment is formative because assessment procedures are used

to determine the competencies that the student lacks prior to

certification or graduation. Personalized programs then are

planned on the basis of this information. Assessment procedures

in competency-based instruction are no less difficult than

those in traditional programsr(33, ERIC).
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Success-oriented schools, in which objectives are

identified and students are taught until they learn, contrast

with failure-oriented schools, which have no set objectives

but use a normal curve to identify their most successful

students. Because of the reliance on the curve there will

always be failures in such schools. Formative assessment in

the competency-based program is used in accord with the

success-oriented view. Because formative assessment provides

evidence of student achievement or non-achievement of objectives,

continued regeneration of the personalized programs provides

a positive driving force for both instructors and students

(33, ERIC).

Performance-Based Counselor-Training Programs

Functions of Guidance and Counseling

Guidance specialties most directly concerned with

higher education are educational guidance in the secondary

school, vocational guidance in schools and other agencies, and

guidance of students in college. Guidance includes placement

in vocational and education endeavors. Career awareness,

extending down through the elementary level of the public

schools, provides direct support of the educational process.

Guidance serves a critical function in maintaining

personal and career continuity and also in facilitating new

aspirations. Its role is vital because alternatives open to
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individuals become increasingly difficult for them to under-

stand as society becomes more and more complex. The develop-

ment of self-concept and understanding of the relationship of

education and career to adult life is itself an educational

process (5, pp. 94-98).

A concern of guidance is the vocational area. Aside from

the technical problem of developing appropriate instruments

of measurement, the principal research interest in this area

is a better understanding of the vocational interests expressed

by various types of individuals (7, pp. 12-20). Decision-

making, another guidance process, is a fairly new field. One

of its main initial problems has been to understand the

relationships among interest, personal values, abilities, and

career plans (12). There is a great need for comparative

studies on different guidance practices, but there is relatively

little controlled experimentation of high quality (9). Guides,

directories, and lists of referral agencies are critical to

guidance services in vocational, career, educational or

personal areas. Local agencies offer information on easily

acquired referrals, while publications of value are those like

the College Blue Book, a ten-volume directory with a variety

of information, including three thousand instructions (8).

Of equal importance with the guidance process is the

counseling process, in which techniques for different theories
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are plentiful. The group-counseling advocates have made a

considerable contribution, and the individual-counseling

procedures have adopted many of the behaviorist's modi-

fication concepts. Mrs. Donna Childs, the APGA President,

points up the need for improving the counselor-training

process:

Another area that needs to be examined is counselor
training. Most students with masters degrees take
only one course each in occupational information,
career development, and group therapy. At best,
this makes the trainee a beginner (10, p. 1).

Taking an even more critical stance on the matter of the

evaluation and assessment process, she also states that the

need for these processes is obvious, that the practitioner

should take a hard look at his own strengths and weaknesses,

and that adequate methods, techniques and instruments must

be developed:

There is a need to develop models to tell counselors
what has worked. We need objective data. The
practitioner needs to know specific things. These
are the needs of the clientele. These are the skills
I have. Thus, based on clientele needs and my skills,
these programs are possible. They can be evaluated
in these specific ways (10, p. 1).

Three Existing Programs

Three performance-based counselor training programs were

selected for study: the University of Maryland, East Texas

State University, and North Texas State University. They

offer different programs for training counselors, with lists

of competencies they have determined essential for counselors

to have for adequate functioning. The University of Maryland
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was chosen for special consideration because of their early

entry into competency-based programs of training. As early

as 1969 their program was designed and implemented (39).

North Texas State University was chosen because of the interest

they have in competency-based training programs for counselors.

They were the first to have a competency-based training pro-

gram in Texas (13). East Texas State University has also

been approved for a competency-based training program for

counselors by the Texas Education Agency (31). The two Texas

universities train many of the professional counselors who

currently practice in Texas public schools. The skills these

three universities offer as essential of counselors were used

in identifying the counselor competencies necessary to the

production of the instrument. While offering the same basic

type of training, these three universities employ different

approaches.

The University of Maryland.--The Maryland program divides

its competencies into six broad areas: human behavior, theory

methods, research, assessment, application and supervision,

and specialty areas. Specific skills are identified as

essential to effective performance, and graduates are

described by both competencies and roles:

The graduates of this two-year program are expected
to be competent practitioners who serve clients in
a variety of ways and also make pertinent contri-
butions to the profession. There are two assump-
tions underlying the program of preparation, (1)
that graduates of the program will have acquired a
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body of knowledge which permits him to understand
human behavior in a systematic way and to appraise
behavior with the highest sophistication permitted
through the use of available instruments and to
modify specific behaviors explicitly and to
scientific design. (2) The graduate will have
acquired the personal characteristics which permit
him to make those judgments that are in the best
interests of clients in the first place, which
uphold ethical standards of the profession, and
which permit him to make valuable contributions
in advancing this state of the profession.

Although no single theoretical position is adhered
to in the department, it is expected that each
graduate will be able to make explicit at least one
favorite theory at human behavior appraisal and
behavior modification. In addition to explicating
a preferred theoretical position, the graduate should
be conversant in competing theoretical positions
however, an academic discussion is not sufficient,
the graduate is also expected to be sufficiently
aware of his own practicing behavior to the point
that he can specify in a means and relationship
fashion the approach he is using with a given client
and the effect that his characteristics have on the
client. In short, he is clearly aware of his
own pattern of behavior and his own methodology,
and he can so specify. The graduate of this program
is envisioned as being prepared to engage individual
clients in counseling activities which result in the
client making decisions for courses of actions,
achieving greater self-awareness, and in demonstrating
specific changes in behavior. Specific techniques may
include appropriate selection, application, and
interpretation of appraisal devices. Likewise, he
can identify both appropriate client for counseling,
and denote when a referral to another agency or
professional person is in the best interest of the
client. Also, he is skilled in negotiating a referral
and maintaining responsibility for the case until
appropriate arrangements with the next professional
have been made.
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The graduate of this program will be sufficiently
aware of his own pattern of behavior and their
relationship to his environment, (including his
relationship with client) and that he will be able
to function with only the slightest interference
from his own uncontrolled response patterns. He is
fully cognant that he is engaged in an activity that
has crucial impact on his clients' lives and that he
is able to assume full responsibilities for his own
contributions to that end. He mobilizes his own
professional skills to their fullest utility and
simultaneously realizes the limits of his competence.
He recognizes those conditions which approximate his
own limits and actively seeks assistance or supervision
(rather than waiting for another professional to
intervene). He guards the integrity of the individual
and utilizes all the available resources for the
enhancement of each client.

Although the graduate is cooperative with professionals
in related fields, he does not depend upon colleagues
to define those taks that he should perform; instead
he makes appropriate self-assignments. In short, he
does not ask others to define his role but does so
himself. The definition is in every way consistent
with definitions of the profession of psychological
services generally.

All graduates from the department will have acquired,
a court of learning concerning human behavior,
theory and methods of behavior modification
research and assessment. Furthermore, all will have
had opportunity for practice and application of
knowledge under supervision. Additionally, each
graduate will have acquired knowledge that permits
him to work more effectively in the employing setting
which he chooses to pursue (39, pp. 3-5).

East Texas State University.--This competency-based

counselor-training program is divided into fourteen broad

categories, with a list of specific skills necessary to
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perform that competency. The performance is divided into

two levels: skills of a guidance associate or a baccalaureate-

degree worker, skills of a counselor with a master's degree,

The broad categories are the counselor as a person, counseling,

career development and vicational guidance, educational

guidance, appraisal, referrals, group guidance and group

counseling, planning and organization, in-service training

and staff development, educator, record keeping, placement,

research, follow-up and publication, and public relations.

Philosophically the. program is described in this manner:

The guidance worker is knowledgeable in the arts
and science of professional involvement with his
fellow men in a variety of ways which aid others
to achieve a more satisfactory style of life and a
greater opportunity of achieving their individual
potential. Rather than perceiving more as a token part
of mass society in the dehumanizing effect of this
point of view, the guidance worker is totally committed
to preserving and developing the uniqueness of each
person as he relates to the world about him. He
likewise helps him gain those skills which are
necessary to function in a society. The guidance
worker's goals are always those of fostering
individual growth, development, and self actualization.
And understanding and acceptance of social responsi-
bilities including a commitment to working for ever-
increasing social justice for all members of society
is a part of the guidance worker's philosophic
position.

The guidance worker helps others, not only by what
he does, but by what he is. When he is most effective
he is, therefore, a professionally trained person
who has learned to use himself as an instrument for
the personalization of his work setting (3, p. 1).
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Persons graduating with any of the various degrees from any of

the seven programs are expected to possess at least a majority

of the following characteristics: a reasonable degree of self-

insight and understanding; a reasonable degree of self-esteem;

integration of the complex and manifold aspects of the

personality so as to possess inner tranquility and stability;

continuing growth towards self-realization; autonomy of

thought and action; spontaneity and creativity; a capacity

to establish and pursue realistic goals; balance between

past, present, and future orientations; a high degree of

openness to experience and the ability to change where change

is appropriate, a high capacity to accept others as they are

in all their varieties; tolerance of ambiguity, and commitment

to his profession.

The role of the counselor or other guidance worker may

vary unpredictably with different levels, places, or positions.

Implicit in each activity is the expectation that the guidance

worker will be engaged in providing growth experiences for

every member of the community, through individual help and

relationship, through specialized guidance programs, and

through institutional functioning (31, pp. 2-5).

North Texas State University. -- The NTSU program is a new

concept in training counselors within a competency-based



53

framework. While competency-based programs for the preparation

of counselors is not unique, the NTSU "career ladder" concept

is new (Fig. 1).

North Texas State University offers this rationale for

the "career ladder" concept:

Extensive forces for change in American society are
having a significant impact on educational institutions.
Growing federal and state programs and legislation
have assigned greatly broadened roles to guidance and
counseling professionals as they strive to meet the
needs of additional groups of people in a variety of
life situations. The problems associated with helping
people progress educationally and relate productively
to life-work settings require innovative ways of
thinking and acting. One way to cope with the new
requirements being placed on "professional" shoulders
is to explore the merits of differentiated staffing,
that is, looking toward the development of programs
designed to train personnel in the guidance field to
do different tasks with varied levels of skill
involved. The concept of differentiated staffing
also introduces unique approaches for the provision
of guidance services which might provide for more
efficient and effective use of personnel now in the
field.

The differentiated staffing concept, however, will
necessitate the development of a new group of guidance
positions variously referred to as auxiliary, technical
para-professional, pre-profession, and/or support

Personnel The concept of iferentiated staying is
not new--it has been accepted and used by many professional
and scientific associations. The systematic programming
of support personnel roles in connection with the guidance
profession is new, though, and calls for a unique proposal:
the development of a Professional Career Ladder (13, p. 3).
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EQUIREMENTS;
Doctoral
Degree in

Counseling and 0

Student Services

WORK SETTINGS:
College or University
D director of Guidance
(Large School Districts)

REQUIREMENTS:
Masters + 30 Hrs.a(Specialist Degree)

WORK SETTINGS:
Lead Counselor - Director of Guidance

HLarge Schools) (Small School Districts)

REQUIREMENTSMaster's in Counseling with provision

for specialized counseling areas
In-School Counseling Internship

- P-RO fl.S I AL.CU

REQUIREMENT S
Bachelors in Guidance Studies
In-School Guidance Practicum NRCGI C

- REQUIREMENTS.
University Work- (Undergraduate Guidance Studies),oVocational Experience- In-School Guidance Practicum

REQUIREMENTS:
Some University Work - Skill Training-

On The Job Training Experience

b ' '. .-.. . ..-. ..- CGNTRAC GU IDANC E AS I ST A T$

REQUIREMENTS-
High School (Possibly High School Seniors) Some Skill Training-

Adult Education - Some Experience

Fig. 1--Career ladder for guidance personnel
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The career ladder concept presents three different

training levels:

1. The Para-professional level.
These personnel should possess certain competencies
resulting from work or high school experiences.
This could be a method of rectuitment.

2. The Pre-professional level.
These personnel will have college or university
experience. They will have completed two years
of college or university work at a community
college. They do not need a teaching field but
will be recruited into the program for Guidance
Associates. These people can share along with
the professional counselor, the supervision of the
Para-professionals.

3. The Professional level.
This person has been fully trained and has
specialization in specific areas of competence
such as special education, etc. In order to
advance to this rung on the career ladder, the
person must possess a master's degree in the
field of counseling and guidance (1'; ,p. 5).

The NTSU plan for the training of guidance workers with

a competency-based program offers the following program

characteristics:

The preparation program for Guidance Associates and
Professional Counselors is identified by these
characteristics:

1. Clearl defined objectives and goals.
0 jectives7and goals are both general
for the overall program and specific
for modules within the program.

2. Performance-based competencies designed to implement
program goals and objectives.
Competencies (knowedge, skills, behaviors) to
be demonstrated by the candidate completing the
program of preparation are:
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a. Derived from explicit conceptions of
guidance roles related to the career
ladder.

b. Stated so as to make possible assessment of
a candidate's behavior in relation to
specific competencies.

c. Stated in advance.

3. Systematic structuring of time modules for the
training of candidates in the performance of
desired competencies.
The candiTrte's rate of progress through the
program is determined by demonstrated competence
rather than by time or course complexion.

4. Provision for those who wish to enter the program
fromthriscipInes to demonstrate competencies
andlto be place at appropriate competence evels.
This~provisiondoes away with the requirement that
each candidate must start at the same place,
regardless of past experience and personal/
professional prerequisites.

5. Competency-based evaluation at the conclusion of
each training module, with p vision Tor re-cycTing.
Assessment of the candidate's level of competence
will:

a. use candidate's performance as the primary
source of evidence.

b. take into account evidence of the candidate's
knowledge relevant to planning for, analyzing,
interpreting, or evaluating situations and/or
behavior.

6. Certification of the candidate based on the mani-
festation of-sp ecifiedTcompetenies rather tan
the culmination of course hours or semester credits.
The entire guidance training program is intended to
facilitate the development and evaluation of the
candidate's achievement of the competencies as
specified (13, p. 12).
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The objectives for the guidance associate and the objec-

tives of the professional counselor are. clearly delineated.

Competencies are categorized in nine areas: counseling,

consultation, coordination, career development, planning and

developing, individual assessment and inventory, research and

evaluation, placement and follow-up, and referrals.

The North Texas State University program has completed

one year of operation in its Guidance Associate Plan. Assess-

ments are continuous and follow the basic competency concept

of skill demonstration. The variables in the NTSU plan are

similar to other competency-based training in that, unlike the

conventional, the time is variable while achievement is constant.

The "course" work is given in modules, and recycling is possible.

Entry into the program is important, but the primary objective

is the exit. The concern is the individual, not his training

prior to entry (13).

Other universities in Texas have applied for approval of

competency-based counselor-training programs: Hardin-Simmons

University, Midwestern University and Southwest Texas State

University. The Texas Education Agency is responsible for

approval, and its Commission for Professional Preparation

serves as a screening agency charged with setting criteria

for approval (11).

Counselor Evaluation

It is useful to compare previous research in evaluating

counselors to the effort of this study to develop and validate

a measurement instrument to evaluate counselors on the basis

of performance.
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David Ryans (34) and Ned Flanders (19) have made

considerable contributions to measuring teacher effectiveness,

with observation techniques applicable to the teaching process.

But the measurement of the product in relation to teacher

performance has proven rather difficult. While achievement

tests can measure progress, the variables make validation of

teacher contribution questionable. And although counselor

certification is well defined in the Texas competency-based

program, some studies reveal problems with certification.

J. W. Dragan (i/) reports on an eight-month study of

certification practices for school counselors throughout the

United States and Canada. He reports that present certification

standards are largely limiting, unimaginative, academically-

oriented, bound by fixed course hours, and set too low. He

found four methods of certification: the minimum standards

route, the skill areas approach, the approved program method,

and a performance-based demonstration of competence. Regard-

less of the method used, problems abound, including the

"Grandfather Clause," exposure to courses instead of competency,

teaching requirements, enforcement policies, and accountability

of training institutions.

In a similar study of the certification of the fifty

states, Fred J. Vogel (37) finds little concern for the number

of hours earned in a prescribed program. Donald Frick's study
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of the counselor's self-analysis of his training (21) provides

some conclusions for defining roles, and training for certifi-

cation. Frick sees a need for revised counselor-certification

standards, clarification of counselor roles, more on-going

training in occupations for practicing counselors, and a

smaller range with greater intensity in the counselor's

efforts. Frick perceives a disparity between course prepara-

tion and role performance. He feels that there should be

maintenance of the pre-requisite teaching experience, with

flexibility for substitute experience, an increased emphasis

on experimental activities in the preparation curriculum,

selection and retention of counselor candidates on ability

and desire to deal with human relations factors rather than

on academic aptitude and performance, a required internship

as an integral part of preparation, and practicum experience

limited to the level on which the counselor will practice.

These ten conclusions are consistent with the concept of the

competency-based training program.

Philip J. Lauver has reported on the use of a "Systems

Approach" to performance-based curriculum and suggests that

this approach requires three distinct functions:

1. Definitions of counselor problem-solving functions.

2. Construction of a system model of effective
counseling in order to identify the skills and
information needed to perform three primary
counselor functions which are:
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a. understanding client problems

b. doing counseling

c. evaluating counseling

3. Evaluation within the affective domain (29).

In contrast to the Lauver models, Doyle cites the

need for research and assessment in the cognitive domain:

It is suggested that emphasis be changed from
trait factor personality studies such as tolerance
ambiguity, nuturance, and abasement, to researching
the area of cognitive style, flexibility, perception
and psychological openness as perhaps being more
fruitful in advancing knowledge of the criterian
variable (16, ERIC).

Wallace J. Fletcher (20), in referring to the counseling

field, indicates a need for continuous evaluation of the out-

comes of the process, with an appraisal of the degree to which

goals have been established or reached. He does not offer a

model, but suggests that assessment be made of the process

of counseling.

Paul H. Humphreys suggests that other measurement

techniques can be used in the assessment of the more able

counselors. These include ability ranking and advocating self-

evaluation to improve the skills necessary to devise a

professional role:

The problem with performing a professional activity
without a professional role appears to be that you
have trouble convincing yourself (26),ERIC).

Though Humphreys, like other prominent scholars in the field,

offers no suggestions for an evaluation instrument, he does

recognize the need for such assessments.
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The use of the 1958 Stern Activities Index (a personality

evaluation rating) is advocated by Keith (28). He sees this

instrument as effective in evaluating counselor effectiveness,

but he makes no effort to determine whether the counselor has

the necessary skills to adequately perform the counseling

function.

Frick (21) proposes the evaluation of the preparation

program to determine the effectiveness of the counselor, and

Hal Simons (35) proposes the evaluation of counseling

effectiveness in terms of the whole child. Simons does not

address himself to the variable of product assessment as a

means of accountability.

The Educational Testing Service reports on a dentist's

competency self-assessment program as follows:

Although self-assessment programs already exist in
areas of medicine, there has until now been only one
area of dentistry, oral surgery--with a program of
this kind. It is the first time that such a program
has been offered to an entire profession. A major
emphasis of the program is the evaluation of task-
oriented skills rather than academic abilities. . . (i8;p. 1).

The TEA defines a broad base of competencies within which

counselor training programs and practicing school counselors

must operate:

a. The counselor should exhibit acceptable personal
qualities.

b. The counselor must plan, organize, and evaluate
the guidance program.
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c. The counselor must be able to develop and
maintain individual and group relationships and
be able to assist in helping to meet the
student's educational, occupational, and
personal needs.

d. The counselor must serve as a resource person
for other professionals.

e. The counselor must be able to coordinate data,
activities, and procedures properly in order to
facilitate the learning process (36, pp. 1-13).

While the agency has offered these criteria as guidelines,

considerable expansion is needed to define fully the counselor

competencies required to facilitate the guidance program.

The TEA. delineation of role limits the counselor's

performance, specifically excluding many duties presently

assigned the professional counselor. The identification and

validation of competencies should serve as guidelines for

school administrators in determining assignments of duties.

The TEA competency categories form the basis of this study's

similar approach: counseling, consultation, coordination,

organization and research. The competencies in this study are

classified under these four divisions of the guidance function.

Summary

Since competency-based education for counselors is such

a new concept, there has been almost no research in the area.

However, in spite of some lingering skepticism about the

eventual value of this new performance basing, scattered
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applications of its principles are springing up across the

nation. Some of these attempts to overhaul teacher-training

methods are legislative mandates, while others are regulations

imposed by various regulatory education agencies.

Texas, as one of the leaders in the movement toward

competency basing, is due to have completed the changeover

to these programs in all teacher-training institutions by 1977.

North Texas State University at Denton, particularly influential

in the development of competency-basing programs, is one of

the first institutions in the United States to pioneer a

performance-based program for counselors. A North Texas State

University counselor-training program, which has just completed

its first year of functioning, leads to a baccalaureate degree

as a "Guidance Associate," a new guidance position created

by the TEA within the last year. Several other Texas univer-

sities are following the NTSU lead, and Guidance Associates

will soon be in Texas public schools, serving under the

supervision of professional counselors.

Although this study to develop and validate a measurement

instrument for competency-based counselor training is primarily

oriented toward the practicing professional counselor, its

principles apply to all personnel in the field of guidance

and counseling.

The following chapter describes the methods used in

collecting the data necessary to generate and validate an

instrument for the assessment of counselor effectiveness.
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CHAPTER III

COLLECTION OF DATA

The development of an instrument for measuring counselor

effectiveness required several steps:

STEP I. The competencies which were essential for

counselor effectiveness had to be identified.

STEP II. The competencies which would be incorporated in

the instrument had to be determined.

STEP III. The criteria for including the competency in

the instrument had to be determined.

STEP IV. The competencies included in the instrument

had to be validated.

STEP V. Experts in the field of guidance had to be

selected to evaluate the competencies.

STEP VI. A method of reporting the findings of the

study had to be determined.

Step 1: The competencies which were essential for counselor

effectiveness had to be identified.--Counselor competencies

which four educational institutions' guidance programs had

identified as being essential for effective counselor functions

were used. The four institutions were the University of

Maryland, the Texas Education Agency, East Texas State Uni-

versity, and North Texas State University.

68
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The University of Maryland's program for counselor edu-

cation was chosen because that institution was among the first

to recommend competency-based training programs (4). The

competencies they considered necessary for counselors fell

into five core areas: human behavior, theory and methods,

research, assessment, and application. A total of 685

competencies were identified (4).

The Texas Education Agency's publication "The School

Counselor" was used in determining essential competencies needed

by counselors. The agency outlined four broad areas of

competencies: planning, organization and evaluation; counseling;

consulation; and coordination. Twenty competencies and 84

skills were identified in these four areas. The paper also

suggested personal qualities the counselor should exhibit for

maximum effectiveness (3).

The East Texas State University's model was outlined

differently from the others chosen. Their fourteen areas of

competencies were as follows: 1) the counselor as a person,

2) counseling, 3) career development and vocational guidance,

4) appraisal, 5) referrals, 6) group guidance and counseling,

7) research, follow-up and publications, 8) placement, 9) record

keeping, 10) consulting with administrators and colleagues,

11) planning and organization, 12) in-service training and

staff development, 13) educator, and 14) public relations,

The East Texas State University model included a total of

316 Competencies (2).
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North Texas State University offered a model different

from the others. This program identified 571, competencies in

ten broad areas of counselor function. These areas were

personal characteristics, 2) counseling, 3) consultation,

4) coordination, 5) career development, 6) planning and

development, 7) individual assessment and inventory, 8) research

and evaluation, 9) placement and follow-up, and 10) referral

(1). A total of 1,656 competencies were identified. This

large number made it necessary for some selection procedures

to determine which competencies should be used in constructing

an instrument.

Step II: The competencies which would be incorporated in

the instrument had to be determined. --Step II was carried out

by utilizing a steering committee to determine which of the

1,656 competencies would be used in the instrument. Eight

practicing professional counselors were asked by the researcher

to serve as the steering committee to assist in the selection

of the competencies essential for counselors.

The members of the steering committee were chosen for

several reasons:

1) They were representative of the profession in

important aspects:

a. They were trained by five different universities.

This diversity offered experiences in training

which were useful in making decisions, and for

selecting skills to be included in the instrument.
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b. They had a wide range of teaching and counseling

experiences. The teaching experience ranged

from three to thirteen years, and the counseling

experience from one to nine years. The teaching

fields were also diverse.

c. They had a wide age range. The ages ranged from

twenty-nine to fifty. This difference proved

valuable in that different values were used in

item selection for the instrument.

d. They had different levels of assignment. Two

were senior high school counselors, two were

junior high school counselors and four were

elementary counselors.

e. There was a typical male-female ratio for

practicing counselors; i.e., about one fourth

males.

2) They were all employed by the Richardson, Texas,

School District, and all participated in the

steering committee because:

a. The memebers could meet easily,

b. They had release time,

c. Their supervising principals were invited to

participate, and

d. Individuals were available for phone calls when

necessary.
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3) The professional counselor was involved in decisions

involving the profession.

The committee membership is indicated in Figure 2.

Grade
Level Age Sex Education

Years
as

Teacher

Senior 45 F North Texas State 10
High University

Senior 40 M North Texas State 4.5
High University

Junior 37 M East Texas State 6
High University

Junior 50 F North Texas State 10
High University

Elementary 43 F Texas Technological 13
University

Elementary 30 F University of 3.5
Arkansas

Elementary 28 F North Texas State 7
University

Elementary 29 F Kansas State 5
University

Fig. 2.--Steering committee composition

Years
as

Counselor

9

2.5

3

3

3

2

1

1

The committee met twice a month for three hours each

meeting. The competencies from the four institutions mentioned

earlier were studied and decisions made as to which competencies

would be selected for validation in the preliminary instrument

(Appendix A, pp. 96-115).
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Step III: The Criteria for including the competency in

the instrument had to be determined.--Step III was a criteria

determined by the committee which each competency had to meet

if it was to be included in the instrument. The instrument

itself also had to meet the criteria which follow:

1. It must be valid; experts in the field should agree

on it's significance.

2. It must be multi-level; it's application must be

possible in all levels of counselor assignment

from elementary through high school.

3. It must be easily administered.

4. It must have diagnostic value.

5. It must be of a general nature.

6. It must be applicable and usable.

7. It must be short enough to maintain interest and

yet detailed enough to cover the field.

8. It must be consistent with the areas of guidance

as identified by the Texas Education Agency:

counseling, coordination, consultation, and

organization and evaluation.

Each competency included in the validating instrument had

approval offthe entire committee. Many items took considerable

rewriting before gaining approval. The committee faced such

problems as those dealing with test interpretation. They had

to consider whether the instrument should include such items
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as the skills of explaining percentile rankings and demon-

strating knowledge of the normal curve, or whether these skills

would be assumed to be present if the counselor could demon-

strate the general ability to interpret test results. The

final decision on an item was determined by its meeting the

criteria for the instrument. This concrete system of evalua-

tion was able to settle disagreements within the committee.

The counseling skills and competencies described above

might be likened to the skills and competencies of a baseball

player. The competency is to bat. A skill would be hitting

the ball with the bat. A sub-skill would be eye-hand

coordination, and another sub-skill might be speed in running

to first base.

The identification of competencies for submission to

the validating experts required consideration of the 1,656

found in the publications of the four institutions mentioned

earlier. The steering committee recommended 192 competencies

as meeting their criteria for being included in the

validation instrument.

Step IV: The competencies included in the instrument

had to be validated.--The competencies selected by the

steering committee to be included in the instrument had to

be validated before they could be accepted. Guidance experts

were asked to evaluate each competency.

The validating experts passed judgment on the 192

competencies submitted to them for review in a preliminary
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instrument, identified as Appendix A (pp. 96-115). They

reviewed each specific competency on a purely objective basis

and either accepted or rejected it on the basis of its im-

portance to the counselor. Acceptable competencies were

rated on a five-point scale, relative to their degree of im-

portance to the counselor. In this eighteen-page preliminary

instrument sent to each of the guidance experts, the first

page provided for pertinent data on the respondent's sex,

age, professional assignment, level of assignment, and years

of teaching and counseling experience. The remaining pages

listed the 192 skills categorized as shown in Figure 3.

Competency Area Skills Sub-Skills

Counseling 14 69

Consultation 12 48

Coordination 7 48

Organization ?E
Evaluation 6 27

Fig. 3--192 skills for evaluation

For each competency-related skill and sub-skill noted,

there was provision for indicating rejection or acceptance,

and if acceptance, the relative level of acceptance: low,

low average, average, high average, and superior. Provision

was also made for entering additional roles in any given

competency area.



76

Only those competencies which the respondents gave at

least a 2.5-point average rating on the 5-point scale were

included in the finished instrument. Of the 192 items sub-

mitted to the respondents, only 12 were rejected. For most

of the 12, however, there was a consistent rejection pattern

between the three different reviewing groups. The remaining

180 validated competencies could be used to design several

different instruments, each one for specific needs of guidance

and counseling programs as well as for individual counselor

evaluation.

Step V: Experts in the field of guidance had to be selected

to evaluate the competencies.--Step V was implemented by

selecting guidance experts from different fields within the

profession. Selected for their qualifications in guidance and

counseling, these validation experts represented ten major

Texas Universities, twenty TEA Service Centers, and three major

school districts: North Texas State University, East Texas State

University, The University of Texas at Austin, West Texas State

University, Texas Tech University, Texas A & M University, the

University of Houston, Southern Methodist University, Stephen

F. Austin University, Texas Christian University, twenty TEA

Education Service Centers, and the Richardson, Dallas and

Garland Independent School Districts. The university repre-

sentatives were chosen because their institutions were training

school counselors, the TEA consultants for their broad range

of training and experience, and the practicing school counselors
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for their success in assignments of various levels in their

public schools. The university personnel were experts in

counselor training; the TEA consultants were efficient in

improving counseling services; and the public school counselors

were well qualified in demonstrating the competencies with

which this study deals.

From these 33 sources, 60 representatives were selected

to receive the preliminary instrument: ten professors

specializing in guidance (one from each university), twenty

guidance consultants (one from each service center), and

thirty practicing public school counselors (ten from each

district). Among the ten counselors from each district, three

were selected from elementary level, three from the junior

high level, and four from the senior high level. This

considerable number of representatives from the three major

sources of counseling expertise within the state were chosen

to assure that the competencies finally selected and validated

would represent those of the most relevant and practical

nature.

t VI: A method of reporting the findings of the study

had to be determined.--The method of reporting the findings

was graphic (Appendix C, pp. 149-177) as well as the arithmetic

averages of the ratings of the different respondents (Appendix

D, pp. 178-187).
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Summary

Six steps were followed in collecting the data necessary

for developing and validating an assessment instrument for

evaluating counselors. The competencies were first identified

by perusal of competency-based counselor-training programs.

A committee determined the particular competencies most

necessary for effective counseling. This committee set

criteria for judging the items to appear in a preliminary or

validating instrument to be evaluated by guidance experts.

Each competency required a 2.5 average rating on a 5-point

scale.

The guidance experts chosen to evaluate the competencies

included different levels of professional assignment and were

asked to accept, reject, add to and rate each competency as

to its importance to the counselor's effectiveness.

The results of the ratings were reported by both graphic

and arithmetic averages for each level of respondents.

The following chapter reports how the data were treated.
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CHAPTER IV

ANALYSIS OF DATA

The instrument which was given to the guidance experts

for evaluation contained 192 items. Four broad areas of the

counselor's functions were covered; counseling, consultation,

coordination, organization and evaluation. The items to be

validated by the guidance experts were selected by a steering

committee of professional counselors. This committee chose

these competencies from a collection of 1,656 competencies

which were identified by four different institution's guidance

departments.

The guidance experts were employed by the public schools,

universities, and the Texas Education Agency. These experts

rated each of the competencies submitted. They could also

reject the item or offer additional ones. For a competency

to be included in the finished instrument (Appendix B, pp. 18

151) it had to reach an average of 2.5 on a five-point scale.

The ratings of each competency area respondent group were

shown graphically in Appendix C (pp. 152-190). Also reported

in Appendix D (pp. 181-191) were average ratings by each

respondent group for each item submitted for evaluation by

the experts.

80
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Respondent's Role

Of the 60 experts to whom the preliminary instrument

(Appendix A-pp.115-138 ) was sent for validation, there were

46 respondents (approximately 77%) from the various sources

as shown in Figure 4.

ORGANIZATION

Elementary Counselors
(3 public school
districts)

Junior High Counselors
(3 public school
districts)

Senior High Counselors
(3 public school
districts)

University Counselor
Educators

Regional Service
Center Counseling
Consultants

CONTACTED

9

9

12

10

20

Fig. 4--Respondents grouped by

RESPONDED

9

9

12

8

8
T6

organization category

PERCENT

100

100

100

80

40

All 46 respondents completed the preliminary instrument properly

and reacted to all 192 competencies, accepting 180 of them.

Data Reduction and Collation

To facilitate the analysis of the considerable amount of

data from the returned instruments, this information was

entered onto work sheets for tabulation. Data were identified

by the several respondent levels: the practicing counselors
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at the elementary, junior high and senior high school levels,

The Texas Education Agency consultants, and the counselor

educators. The point rating was noted for each item accepted

by those experts as relevant. Within each general counseling

area, the specific competency areas and the associated

competency-related skills were grouped as shown in Figure 5.

Competency-Related
General Area Competencies Skills (roles)

Counseling 14 69

Consultation 12 48

Coordination 7 48

Organization
Evaluation 6 27

39 192

Fig. 5--Grouping of skills by general area

Data Analysis

Once the bulk data were collated and tabulated, each

specific item series was averaged and the results noted on

the work sheets. Of the resultant data, 180 of the 192

competencies and/or competency-related roles received at least

a 2.5-point average rating by the respondents and were accepted

for the finished instrument. The 12 rejected competencies

and/or competency-related skills (roles) revealed a consistency

of opinion within the several respondent levels. For a
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complete list of those rejected items and several related

notes, see Appendix F,pp. 19S-197). Of the 180 competencies

and/or competency-related skills (roles) accepted, 12 items

were rejected by the school counselors but accepted by the

other two groups (Appendix F pp.195-197 ). They were con-

sidered acceptable for the finished instrument having reached

at least a 2.5 average from all respondents.

The analysis of variance was applied to these twelve

items to determine whether there was any significant difference

in the ratings of the three respondent groups (See Figure 4).

Only two of the twelve items were significantly different at

the .01 level.(See Figure 6).

This evidence supported the contention that all respon-

dent groups were consistent in evaluating the competencies.

Final summaries of the analyzed and averaged data for

each of the 192 items were presented in the series of data

sheets identified as Appendix D,pp.l81-191., They show the

data on the basis Of four district groupings for the public

school counselors (with all grade level and district summaries

totaled together), for the combined counselor-educators,

for the combined Texas Education Agency consultants, and

for the total of all respondents.
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Fig. 6-- F ratio of rejected items

Data Display

A graphic system was developed to present the data. A

total of 28 graphs were prepared (see Appendix C, pp. 152.480)

divided into 7 sets of 4 graphs each, for each respondent

group and combinations of the groups. In order of their

appearance, they include the elementary school counselors,

the junior high school counselors, the senior high school

counselors, all of the school counselors combined; thee
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counselor-educators, the Texas Education Agency/Educational

Service Center counselor consultants, and all respondent

groups combined.

Within each set of four graphs, there was one graph for

each of the four major counseling role areas: counseling,

consultation, coordination, and organization and evaluation.

For each of the four-graph sets, there were two sets of

reference ordinates: a five-point vertical rating scale

expressed in tenths, and specific point ranges identified as

"low, low average, average, high average, and superior."

Although one-word notations have been used to denote

competencies on the graphs, each notation has a single capital

letter beneath it which corresponds to the item number in

the preliminary instrument.

The curve of each graph was constructed by entering one

point for the average score of each major competency group

area and connecting them together. The specific point noted

on the graph represents the averaging of all the sub-items

within each major competency group. For example, under

"Item A" counseling competencies, there were three sub-items.

Rather than showing one point for each of the three specific

items, the three were averaged together and the resultant

number shown on the graph, under "Point A."

Although this technique simplifies the graphs, it

sacrifices some degree of accuracy in gaining an appreciation

of the respondent's specific view on each item. (Appendix D,

pp.181-191 lists ratings of all of the 192 items.)
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I. The graphic representation for counseling competencies

follows:

Item A, "The counselor possesses the ability to explain

the role of the counselor,," is shown as "ROLE."

Item B, "The counselor possesses the ability to establish

rapport with pupils, parents, professionals and

others," is shown as "RAPPORT."

Item C, "The counselor possesses the ability to evaluate

interaction," is shown as "EVALUATE."

Item D, "The Counselor possesses the ability to provide

helpful information and to support former clients,

either in individual or group settings," is shown

as "INFORMATION."

Item E, "The counselor possesses the ability to understand

the basic principles of human growth, development,

and learning and how these facilitate the learning

and counseling process," is shown as "GROWTH."

Item F, "The counselor possesses the ability to recognize

limitations and to make proper referrals," is shown

as "LIMITATIONS."

Item G, "The Counselor possesses the ability to formulate

a method for counseling which reflects the various

stages of growth in the counseling process," is

shown as "METHOD."
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Item H, "The counselor possesses the ability to understand

the dynamics of individual behavior and to recognize

the need for change in attitudes and behaviors,"

is shown as "BEHAVIOR."

Item I, "The counselor possesses the skill in using group

dynamics that can facilitate attitude and behavior

change," is shown as "DYNAMICS."

Item J, "The counselor possesses the ability to skillfully

and effectively use play media with children," is

shown as "PLAY."

Item K, "The counselor possesses the ability to establish

and maintain counseling relationships consonant with

ethical standards of the American Personnel and

Guidance Association," is shown as "ETHICS."

Item L, "The counselor possesses the ability to provide

theoretical rationale that supports the use of

various theories, techniques and procedures (Group

or Individual)," is shown as "THEORIES."

Item M, "The counselor possesses the ability to make a

commitment of responsibility to the counselee when

necessary, while providing communication to other

significant persons without violating confidentiality,"

is shown as "RESPONSIBLE."



88

Item N, "The counselor possesses the ability to integrate

and utilize theory and research in the behavioral

and social sciences that would facilitate under-

standing of the client's life situations, including

the use of strategies employed in the counseling

process and the updating of the counseling pro-

cedures," is shown as "THEORY."

The graphic representation for Consultation competencies

follows:

Item A, "The counselor possesses the ability to establish

and maintain rapport with students, staff, parents,

and community resource personnel," is shown as

"RAPPORT."

Item B, "The counselor possesses the ability to organize

individual and group orientation sessions in order

to explain guidance services for students," is shown

as "ORIENTATION."

Item C, "The counselor possesses the ability to assist

in the organization of case conferences and to share

appropriate individual data with staff members," is

shown as "ORGANIZATION."

Item D, "The counselor possesses the ability to

confidentially disclose information that will assist

in the identification of students with special needs

and/or problems," is shown as "CONFIDENTIALLY."

2.
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Item E, "The counselor possesses the ability to facilitate

communication between student and faculty," is shown

as "COMMUNICATION."

Item F, "The counselor possesses the ability to maintain

communication with all educational levels," is shown

as "COMMUNICATION."

Item G, "The counselor possesses the ability to interpret

to parents the school's approach to student learning

and social-emotional problems," is shown as

"INTERPRET."

Item H, "The counselor possesses the ability to consult

with members of the student personnel services

staff concerning the development and future extension

of all relevant services," is shown as "CONSULT."

Item I, "The counselor possesses the ability to interpret

the guidance program to interested persons," is

shown as "PROGRAM."

Item J, "The counselor possesses the ability to provide

assistance to the teachers in the integration of

appropriate individual and group counseling and

guidance procedures in the regular classroom," is

shown as "INTEGRATION."

Item K, "The counselor possesses the ability to consult

with teachers and provide assistance in alleviating

learning and social emotional concerns of students,"

is shown as "ASSISTANCE."
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Item L, "The counselor possesses the ability to consult

with parents about concerns for their children, and

to convey the need for assistance with the learning

and social-emotional problems to proper adminis-

trative authorities," is shown as "PARENTS."

3. The graphic representation for Coordination competencies

is as follows:

Item A, "The counselor possesses the ability to prepare

information materials that will facilitate public

relations for guidance programs," is shown as

"INFORMATION."

Item B, "The counselor possesses the ability to under-

stand interpret the school environment in order to

implement a program on guidance services," is shown

as "SCHOOL."

Item C, "The counselor possesses the ability to assist

in the interpretation of needs negative to improve-

ment and revision of guidance program service," is

shown as "INTERPRETATION."

Item D, "The counselor possesses the ability to coordinate

goals, objectives, and activities, in such a way

that both school and personnel are utilized in

consultative capacities," is shown as "COORDINATE."

Item E, "The counselor possesses the ability to identify

guidance needs of students and to coordinate research

studies in guidance," is shown as "IDENTIFY."
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Item F, "The counselor possesses the ability to establish

a consultative service to curriculum planners in

school policy making groups in order to see that

guidance philosophy is evident in all planned school

activities," is shown as "CURRICULUM."

Item G, "The counselor possesses the ability to prepare

printed material for use by students, parents, and

others also aid in interpreting the philosophy and

services of the guidance program," is shown as

"MATERIAL."

4. The graphic representation for Organization and Evaluation

competencies is as follows:

Item A, "The counselor possesses the ability to assess

needs of the target population, and collect and

prepare data for planning guidance activities," is

shown as "NEEDS."

Item B, "The counselor possesses the ability to supervise

personnel and prepare materials for guidance interpre-

tations," is shown as "SUPERVISE."

Item C, "The counselor possesses the ability to evaluate

guidance needs," is shown as "EVALUATE."

Item D, "The counselor possesses the ability to develop

a sequence of guidance services designed to meet the

needs of the target population," is shown as

"DEVELOP."
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Item E, "The counselor possesses the ability to plan

special guidance program activities designed to

meet specific needs of students not normally inte-

grated within the program of guidance service,"

is shown as "PLAN."

Item F, "The counselor possesses the ability to implement

guidance research studies designed to evaluate the

program or guidance services," is shown as

"IMPLEMENT."

Summary

Seventy-seven percent of the validating experts responded

by returning a complete rating on the 192 items. Only twelve

were rejected for use in the finished instrument (Appendix F,

p. 196). There was a consistency of rejection and acceptance

among all groups of respondents. Only twelve items (Appendix

F, p. 197) were accepted by one group and rejected by another.

The ratings by the experts are shown by both graphs

(Appendix C, pp. 152-180) and item averages (Appendix D,

pp. 181-191).

A finished instrument utilizing the competencies the

guidance experts agreed upon is presented in Appendix B,

pp. 128-151. This instrument for self-assessment includes

ratings for competency, interest, frequency and demands.



CHAPTER V

SUMMARY AND RECOMMENDATIONS

The procedures employed in this study should assure that

this research fills the need for an effective competency-based

counselor-assessment instrument. The instrument provided by

this study is certainly not the ultimate vehicle for measuring

the competencies of counselors. It is, however, intended as

a basis which may be built upon and improved as competency

basing develops in practice during the years to come.

This study began with an awareness of obvious need for

such an instrument. A review of related literature confirmed

that such a concept was valid and desirable. To carry out the

development of the instrument, a system of consecutive pro-

cedures was devised and followed.

After collecting a composite list of some 1,656 counselor

competencies and sub-competencies from prominent universities

involved in performance-based counselor training, a Steering

Committee of certified public school counselors refined the

list to 192. Then validating experts from the highest levels

of qualification in counseling validated and rated the items,

reducing the number to 180. Incorporating these accepted and

validated items, the finished assessment instrument was

designed, incorporating the reporting techniques necessary

for using them most effectively (Appendix B, pp. 128-151).
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There seemed to be a consistency in accepting and re-

jecting items which were submitted to the validating experts.

The twelve items which are listed below did not receive an

average rating of 2.5 or above so were not included in the

finished instrument.

1. Chart group interaction on the Hill Interaction

Matrix.

2. Rate the verbal interaction on the Carkhuff

Communication Scale.

3. Involve teachers, students, and administrators in

organizing students as "teachers."

4. Involve teachers, students, and administrators in

organizing Big Brother programs.

5. Involve teachers, students, and administrators in

organizing committees for student citizen involvement.

6. Involve teachers, students, and administrators in

organizing bibliotheraphy groups.

7. Plan programs and seminars presenting student opinion

on community and social issues.

8. Form educative and training seminars on current social

problems.

9. Formulate behavior management model seminars.

10. Formulate human relations committee seminars.

11. Edit and write newspaper articles.

12. Provide information for curriculum development in

adult education.
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There seemed to be a general feeling that public school

counselors should not be involved in any roles related to

teaching, and as a result a low rating was recieved by those

items pertaining to being responsible for seminars.

There also seemed to be a general feeling that public

school counselors should not be involved in activities related

to administration roles.

There seemed to be a rejection of specific theories used

in the counselor function.

This instrument design and the associated data is a

base on which to build future assessment instruments, programs,

and techniques. However, there are a number of more immediate

uses to which it can and will be put, either in whole or in

part. These will include the regular use of the instrument

for self-assessment by the counselors of the Richardson

Independent School District. The instrument will provide an

assessment of the school district itself, in terms of the

counseling staff's requirements and performance, and in terms

of its overall guidance and counseling program needs. The

instrument should help in assessing and delineating counselor-

development program needs. The instrument may also help others

of the professional staff to better understand the counseling

process and their relationship to it, and help the school

administrator to better explain the overall scope and nature

of the district's counseling program to the patron concerned

about the program.
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This study is a maiden voyage into the yet untraveled

waters of performance-based counselor training. Exploration

of competency basing is only beginning, and further research

should test this instrument in extended practice. Building

upon the foundations of this study, future efforts may help

to establish statewide and perhaps even nationwide competency

standards for the counseling program.

The concept of competency basing, as it is proposed by
the Texas Education Agency for teacher-training programs, is

a move to assure professional competence and to make educators

accountable for their own performance. This type of pro-

fessional self-discipline is essential to the advancement

of education in an age when technological progress is dizzying

and when social and environmental problems threaten to break

into chaos. This study is only a limited first attempt to

see that a single area of education--counseling--keeps pace

with the rapid advancements of our culture. If competency

basing is to succeed, further such measuring devices will be

needed to test the effectiveness of this new concept in the

training of educators.
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COMPETENCIES NEEDED FOR EFFECTIVE COUNSELING

This is a survey to identify competencies needed by counselors for effective

counseling and guidance in the Elementary and Secondary schools of Texas.

Evaluation instruments for use with counseling and supervisory staff members

will be constructed from the results of this survey.

Please check or fill in blanks below:

Male

25

26 to 30

31 to 35

36 to 40

41 to 45

46 to 50

51 to 55

56 Up

Female

PROFESSIONAL ASSIGNMENT:

AT LEVEL OF:

TEACHING EXPERIENCE:

COUNSELING EXPERIENCE:

ADMINISTRATIVE EXPERIENCE:

OTHER EXPERIENCE:

Elementary

Junior High

High School

College

T.E.A.

No. Years

No.. Years

No. Years

A.

B.

SEX:

AGE:

No. Years

N6. Years



100

COUNSELING

Check accept or reject as you see the need of the Competency.
Rate as you see the level of need of the Competency for effective
counselor function, Add and rate any competencies you think essential.

LOW LOW AV. HIGH SUPERIOR
I- - 2- - - -3- - 4- - - - 5

A. THE COUNSELOR POSSESSES THE ABILITY TO EXPLAIN THE ROLE OF ACPT. REJT. RATE
THE COUNSELOR.

The counselor demonstrates the ability to:
1. Conduct in-service programs concerning guidance, 1.
2. Explain guidance and counseling services. 2.
3. Participate in programs for students in which 3.

various guidance services are explained,
4. 4.

5. 5.

6. 6.

B. THE COUNSELOR POSSESSES THE ABILITY TO ESTABLISH RAPPORT
WITH PUPILS, PARENTS, PROFESSIONALS AND OTHERS.

The counselor demonstrates the ability to:
1. Put others at ease in a relaxed professional manner. 1.

la. Pupils Ia.
lb. Parents lb.
lc. Other staff members lc.
ld. School Patrons, etc. Id.

2. _ _ _ _ _ _ __ _ _ _ _ _2.

3. 3.,
4. 4.

C. THE COUNSELOR POSSESSES THE ABILITY TO EVALUATE INTERACTION.

The counselor demonstrates the ability to:
1. Use proper observation and recording to report signifi- 1.

cant points of individual and group interactions.
2. Chart group interaction on the Hill Interaction Martrix. 2.
3. Rate the verbal interaction on the Carkhurt Communi- 3.

cation Scale.
4. Record the operant level and chart baseline of selected 4.

operants as they emerge. (e.g. physiological phenomena,
hostile statements, etc.)

5,_ 5.-
6. 6.
7. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _7.-



D. THE COUNSELOR POSSESSES THE ABILITY TO PROVIDE HELPFUL ACPT. REJT. RATE
INFORMATION AND TO SUPPORT FORMER CLIENTS, EITHER IN
INDIVIDUAL OR GROUP SETTINGS.

The counselor demonstrates the ability to
1. Initiate follow-up contracts on occupational 1.

satisfaction.
2. Initiate follow-up contracts on educational 2.

peacemft and college satisfaction,
3. Intate tollo p onjost-guidartfc adjustment. 3.
4. In~t aet4 ollow-up on teedback tr~i orientation 4.

and guidance programs.
5. Initiate follow-up on results and implications 5.

of interest, achievement, and aptitude tests.
6. __6.

7. 7.
8. 8.

E. THE COUNSELOR POSSESSES THE ABILITY TO UNDERSTAND THE BASIC
PRINCIPLES OF HUMAN GROWTH, DEVELOPMENT, AND LEARNING AND
HOW THESE FACILITATE THE LEARNING AND COUNSELING PROCESS.

The counselor demonstrates the ability to:
1. Treat differentially students of various age levels, 1.

social maturity and environmental conditions.
2. Use data about students to interpret social behavior, 2.

performance and educational placement.
3. Have the knowledge of processes and materials related 3.

to developmental counseling.

4. 4.
5. 5.

6- 6.

F. THE COUNSELOR POSSESSES THE ABILITY TO RECOGNIZE
LIMITATIONS AND TO MAKE PROPER REFERRALS.

The counselor demonstrates the ability to:
1. Demonstrate a self-awareness of the limits of per- 1,

sonal counseling competency, as well as the ethical
and legal limits of individual case work.

2, Seek periodic critiques or personal performance 2.
from peers and supervisors.

3. Maintain a current list of community agency re- 3.
sources and personnel tor referral purposes.

4. Demonstrate willingness to periodically enroll in 4.
rerresher courses and participate in professional
workshops and retraining programs for professional
enrollment.

5. 5.
6. 6.

7."_______________7.____ ____
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G. THE COUNSELOR POSSESSES THE ABILITY TO FORMULATE A METHOD ACPT. REJT. RATE

FOR COUNSELING WHICH REFLECTS THE VARIOUS STAGES OF GROWTH

IN THE COUNSELING PROCESS.

The counselor demonstrates the ability to:
1. Apply the appropriate methods of counseling to 1.

achieve growth and change in human behavior.
2. Develop a rationale for differential treatment 2.

of various clientele, age ranges, and problem

behaviors.

3. Explain the psychological and developmental 3.

stages ot individual growth.

4. Explain the major sociological interpretations 4.

or individual and group behavior.
5. Specify therapeutic conditions which facilitate 5.

the development of insight and action oriented

behavior on the part of clients.

6. Devise and individualize a counseling procedure 6.

for a specific case problem.

7. 7.

8. 8.

9. 9.

H. THE COUNSELOR POSSESSES THE ABILITY TO UNDERSTAND THE

DYNAMICS OF INDIVIDUAL BEHAVIOR AND TO RECOGNIZE THE NEED
FOR CHANGE IN ATTITUDES AND BEHAVIORS.

The counselor demonstrates the ability to:
1. Explain the expectations of individual behavior 1.

within the counseling relationship in terms of:

la. Defense Mechanisms 1.

lb. Transterence, modeling and identification . 1.

lc. Cultural differences and conditioned behaviors. 1c.

id. Verbal and non verbal communications. 1c.

le. The etiology and manifestation of neurotic E.

behavior.

If. The effect of reinforcements, reasoning and 1_
carthasis.

18. Therapeutic conditions most likely to facilitate le.
insight development and behavior change.

2, Use flexible counseling procedures which are directed 2.
toward:

2a. Symptom removal. 2E.
2b. Selt-awareness and understanding. 2 .

2c. Implementing specific new behaviors. 2c.

3. 3.

4. 4.
5. 5.



I. THE COUNSELOR POSSESSES THE SKILL IN USING GROUP DYNAMICS ACPT. REJT. RATE

THAT CAN FACILITATE ATTITUDE AND BEHAVIOR CHANGE.

The counselor demonstrates the ability to:
1. Demonstrate a working knowledge of group dynamics 1.

such as:
la. Content and process variables. 1
lb. Typical stages of group development. I .

lc. The various leadership styles. IC.
ld, The conditions under which groups promote healthy I.

growth.
2. Discriminate among the various kinds of group activi- 2.

ties, i.e., guidance, counseling, task-oriented group
etc., and using each appropriately.

3. Demonstrate knowledge of development tasks and coping 3.

behaviors of different age levels and the skill appro-

priate to use various techniques, such as:

3a. Play group counseling 3.

3b. Modeling - social learning techniques 3t.

3c. Role playing (sociodrama and psychodrama) 3c.

4. 4.

5. 5.

6. 6.

J. THE COUNSELOR POSSESSES THE ABILITY TO SKILLFULLY AND
EFFECTIVELY USE PLAY MEDIA WITH CHILDREN.

The counselor demonstrates the ability to:
1. Demonstrate and understand the play media process 1.

and selection or play media materials.
2. Demonstrate an understanding of the establishment 2.

of limits in counseling with play media.

3. Conduct ettective play media sessions. 3.

4. 4.

5. 5.

6. 6.

K. THE COUNSELOR POSSESSES THE ABILITY TO ESTABLISH AND
MAINTAIN COUNSELING RELATIONSHIPS CONSONANT WITH ETHICAL
STANDARDS OF THE AMERICAN PERSONNEL AND GUIDANCE ASSOCIATION.

The counselor demonstrates the ability to:
1. Communicate with the client in a non-judgmental I

attitude while helping him make free choices.
2. Communicate a respect toward the client as a person 2

of worth.

3. Communicate to the client the confidentiality of the 3.

relationship consistant with accepted standards,

4. Explain to each client the nature of the counseling 4.
relationship.

5. Communicate to the client the freedom to continue or 5.
discontinue counseling sessions and that the counselor{

may make professional e referrals if considered necessary,
6. __ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _6._ _ _

7. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _7. _ _ _

8. __ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _8. _ _ _ _ _ _



L. THE COUNSELOR POSSESSES THE ABILITY TO PROVIDE THEORETICAL
RATIONALE THAT SUPPORTS THE USE OF VARIOUS THEORIES,
TECHNIQUES AND PROCEDURES (GROUP OR INDIVIDUAL).

The counselor demonstrates the ability to:
1. Specity the assumptions and stages of development

associated with major theories of counseling,
2. Identify techniques to be used in the treatment of

specific behavioral problems.
3. Specify the problems especially amenable to group

or individual counseling procedures.
4. Structure groups as to topic and purpose.
5. Demonstrate the effectiveness of models of behavior,

and coordination and sequence a counselor exhibits of
both group and individual counseling sessions.

6.
7.
8.

M. THE COUNSELOR POSSESSES THE ABILITY TO MAKE A COMMITMENT
OF RESPONSIBILITY TO THE COUNSELEE WHEN NECESSARY, WHILE
PROVIDING COMMUNICATION TO OTHER SIGNIFICANT PERSONS WITH-
OUT VIOLATING CONFIDENTIALITY.

The counselor demonstrates the ability to:
1. Conduct case conferences.
2. Provide remedial and preventive programs for a

particular client.
3. Discriminate among the data on a client in order to

make decisions as to the amount and type of informa-
tion to share with other personnel.

4. Speak to the client in a language that communicates
with the client.

5. Assist the client in implementing new insights about
himself.

6. Enter the dents natural environment and assist in
discovering specific ways to implement new behaviors.

7.
8.
9.

1.

2.

3.

4.
5.

6.
7.
8.

1.
2.

3.

4.

5.

6.

7,
8.
9,

REJT. RATE
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N, THE COUNSELOR POSSESSES THE ABILITY TO INTEGRATE AND
UTILIZE THEORY AND RESEARCH IN THE BEHAVIORAL AND SOCIAL
SCIENCES THAT WILL FACILITATE UNDERSTANDING OF THE CLIENT'S

LIFE SITUATIONS, INCLUDING THE USE OF STRATEGIES EMPLOYED
IN THE COUNSELING PROCESS AND THE UPDATING OF THE COUNSELING
PROCEDURES.

The counselor demonstrates the ability to:

1. Use counseling techniques adapted to the individual's
frame of reference.

2. Explain the client's developmental processes and

behaviors in a language appropriate to the process.

3. Formulate competing hypotheses which can serve as
exploratory in a specific client's situation.

4.
5.
6.

1.

2,o

3.

4.
5.
6.

--A CPT. RET. RATE



Check accept or reject as you see the need of the Competency.
Rate as you see the 1evel of need o the CompetLeucy for o feet ive
counselor function. Add and rate any competencies you think essential.

LOW LOW AV. HIGH SUPERIOR
I- -2----.3--4---- 5

A, THE COUNSELOR POSSESSES THE ABILITY TO ESTABLISH AND ACPT. REJT. RATE

MAINTAIN RAPPORT WITH STUDENTS, STAFF, PARENTS, AND
COMMUNITY RESOURCE PERSONNEL.

The counselor demonstrates the ability to:
1, Put others at ease. 1.
2. Be aware of the changing needs of students, 2.

colleagues, and community personnel.
3, Conduct periodic self-evaluations. 3.
4. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _4.

5. 5.
6. 6.

B. THE COUNSELOR POSSESSES THE ABILITY TO ORGANIZE INDIVIDUAL
AND GROUP ORIENTATION SESSIONS IN ORDER TO EXPLAIN GUIDANCE
SERVICES FOR STUDENTS.

The counselor demonstrates the ability to:
1. Conduct an orientation program for junior and 1.

senior high schools, pupils and parents.
2. Conduct orientation to guidance services for 2.

pupils, parents and professional staff members.
3. Conduct an orientation to the world of work. 3.
4. Conduct an orientation to opportunities in higher 4.

education.
5. Convey school interest in the pupil to parents. 5.
6. 6.

7. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _7.

8. 8.

C. THE COUNSELOR POSSESSES THE ABILITY TO ASSIST IN THE
ORGANIZATION OF CASE CONFERENCES AND TO SHARE APPROPRIATE
INDIVIDUAL DATA WITH STAFF MEMBERS.

The counselor demonstrates the ability to:
1. Demonstrate a working knowledge of the rules of 1.

confidentiality as sponsored by the APGA and APA
Code of Ethics.

2. Organize and participate in case conferences concern- 2.
ing individual pupils.

3. 3.

4. 4.

5. _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ _ _ _ _ _ _5. _ _ _ _ _ _
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D. THE COUNSELOR POSSESSES THE ABILITY TO CONFIDENTIALLY CP. REJT. RATE

DISCLOSE INFORMATION THAT WILL ASSIST IN THE IDENTIFI-

CATION OF STUDENTS WITH SPECIAL NEEDS AND/OR PROBLEMS.

The counselor demonstrates the ability to:
1. Conduct conferences with teachers, acquainting 1.

them with the developmental guidance needs of

students.
2. Relay information to professional personnel concern- 2.

ing students and teachers, without destroying confidence

and trust.

3. Emphasize with the professional statf the necessity for 3.

confidentiality.
4. 4.

5. 5.

6. 6.

E. THE COUNSELOR POSSESSES THE ABILITY TO FACILITATE COMMUNI-

CATION BETWEEN STUDENT AND FACULTY.

The counselor demonstrates the ability to:

1. Demonstrate high levels of discrimination and 1.
communication ability.

2. Devise programs to convey the philosophy and goals of 2.

the guidance program.

3. Encourage teachers, administrators, and students, to 3.

utilize the guidance services to their fullest extent.

4. _ _ _ _ _ __ _ _ _ _ _4._ _ _ _ _ _

5. 5.

6. 
6.

F. THE COUNSELOR POSSESSES THE ABILITY TO MAINTAIN COMMUNICA-

TION WITH ALL EDUCATIONAL LEVELS.

The counselor demonstrates the ability to:
1. Zmplement formal and informal visitation among guidance 1.

personnel on the various levels.
2. Discriminate information on all educational levels. 2.

3. Demonstrate a working knowledge of the various 3.

curricula advisement procedures and prerequisites

4. Organize and conduct guidance oriented programs for 4.

the instructional staff.

5. 5.

6. 6.

7. 7.



G. THE COUNSELOR POSSESSES THE ABILITY TO INTERPRET TO ACPT. REJT. RATE

PARENTS THE SCHOOL'S APPROACH TO STUDENT LEARNING AND
SOCIAL-EMOTIONAL PROBLEMS.

The counselor demonstrates the ability to:
1. Describe special educational programs to parents, 1

2. Initiate and organize parent information and 2.

edition toups.

3. Observe and evaluate student behavior, and to provide

for the effective sharing of this information with

professional staff and parents.

4. _ _ _ _ _ __ _ _ _ _4, _ _

5. 5.

6. 6

H, THE COUNSELOR POSSESSES THE ABILITY TO CONSULT WITH

MEMBERS OF THE STUDENT PERSONNEL SERVICES STAFF CONCERNING

THE DEVELOPMENT AND FUTURE EXTENTION OF ALL RELEVENT SERVICES.

The counselor demonstrates the ability to:

1. Keep abreast or current procedures and methods in the 1.

fields of guidance through membership and professional

organizations.

2. Keep abreast of current procedures and methods in the 2..-.-

field of guidance through reading professional

journals.
3. Keep abreast of current procedures and methods in the 3.

field of guidance through attendance and participation

in workshops, seminars, etc.

4. Conduct and participate in staff seminars dealing with 4._ _

pupil personnel services,

5. 5.

6. 6.

7. 7.



I. THE COUNSELOR POSSESSES THE ABILITY TO INTERPRET THE ACPT. REJT. RATE

GUIDANCE PROGRAM TO INTERESTED PERSONS.

The counselor demonstrates the ability to:

1. Conduct formal and informal studies determining 1.-

the nature of the school population.

2. Conduct group and individual conferences with teachers 2.

"1nd administrators, explaining the nature of guidance

services.
3. Serve as a member of the school curriculum committee, 3.

and convey the guidance point of view.

4. Serve on school administrative committees charged with 4.

guidance responsibilities and functions.

5. Conduct programs for interested groups that accurately 5.

reflect the scope and nature of guidance services.

6. Present and interpret appropriate data to individuals 6.

who are dealing directly with students.

7. Organize seminars and workshops designed to increase 7.

the interpersonal effectiveness of school related

personnel.

8. Present a case study to relevant professional staff 8.

and propose possible courses of action.

9. 9.

10. 10.

11. 
11.

J. THE COUNSELOR POSSESSES THE ABILITY TO PROVIDE ASSISTANCE

TO TEACHERS IN THE INTEGRATION OF APPROPRIATE INDIVIDUAL

AND GROUP COUNSELING AND GUIDANCE PROCEDURES IN THE REGULAR

CLASSROOM.

The counselor demonstrates the ability to:

1. Make information available and to encourage staff 1.

participation in guidance workshops, seminars, and

other growth-oriented activities.

2. Successfully conduct and participate in "T" group 2.

sessions with professional staff members.
3. Suggest techniques and procedures that can be used 3.

ettectively in classroom activities.

4. Establish and maintain guidance communications with 4,

all levels within the system.

5. Cooperate in carrying out revelent research studies 5.

in the area of guidance.

6. 
6.

7. 7.

8. _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ _ _ _ _ _ _8. _ _



K. THE COUNSELOR POSSESSES THE ABILITY TO CONSULT WITH
TEACHERS AND PROVIDE ASSISTANCE IN ALLEVIATING
LEARNING AND SOCIAL-EMOTIONAL CONCERNS OF STUDENTS.

The counselor demonstrates the ability to:

1. Demonstrate adequate knowledge of child development
and assists the teacher in identification of the

exceptional student.

2, Demonstrate adequate knowledge of child development

and assisting the teacher in initiating a child stu

program.
3. Demonstrate adequate knowledge of child development

and assisting the teacher in developing a regular c

conference program.

4. Demonstrate adequate knowledge of child development

and assisting the teacher in conducting parent con-

ferences.
5.
6..
7.

dy

ase

2.

3.

4.

5.
6.
7.

L. THE COUNSELOR POSSESSES THE ABILITY TO CONSULT WITH PARENTS
ABOUT CONCERNS FOR THEIR CHILDREN, AND TO CONVEY THE NEED
FOR ASSISTANCE WITH THE LEARNING AND SOCIAL-EMOTIONAL
PROBLEMS TO PROPER ADMINISTRATIVE AUTHORITIES.

The counselor demonstrates the ability to:

1. Accept parents as fellow learners.
2. Conduct parent conferences that are based on

cooperative human relations.
3. Serve as a racilator for promoting parent group

discussions.
4. Collect data concerning the pupil's home environment.
5.
6.
7.

1.
2.

3.

4.
5.
6.
7.

ACPT. REJT.
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COORDINATION

Check accept or reject as you see the need of the Competency.
Rate as you see the level of need of the Competency tor effective
counselor function. Add and rate any competencies you think essential.

LOW LOW AV. HIGH SUPERIOR
- - 2- - - -'3- -4-_--- 5

A, THE COUNSELOR POSSESSES THE ABILITY TO PREPARE INFORMA- ACPT. REJT. RATE
TION MATERIALS THAT WILL FACILITATE PUBLIC RELATIONS
FOR GUIDANCE PROGRAMS.

The counselor demonstrates the ability to:
1. Develop communication with local media and provide 1.

them with current newsworthy events.
2. Speak before local community groups regarding 2.

guidance services.
3. Identify perceived needs that can be met through 3.

guidance services.
4. Informally obtain opinions concerning guidance from 4.

faculty, statf, students and community resources.
5. Identify and clearly communicate standardized guidance 5.

procedures to clerical assistants.
6. Communicate outcomes of research in planning and 6.

implementing guidance procedures.
7. 7.

8. 8.

9. 9.

B. THE COUNSELOR POSSESSES THE ABILITY TO UNDERSTAND AND
INTERPRET THE SCHOOL ENVIRONMENT IN ORDER TO IMPLEMENT
A PROGRAM ON GUIDANCE SERVICES,

The counselor demonstrates the ability to:
1. Demonstrate an understanding on the supervisory 1.

chain of command within the school system and within
a particular school.

2. Direct suggestions and requests to the appropriate 2.
person or office in the administrative set-up.

3. 3.

4.4 5.

5. _ _ _ _ _ _ _ _ _ _ _ _5. _ _ _ _ _ _ _ _



C. THE COUNSELOR POSSESSES THE ABILITY TO ASSIST IN THE ACPT. REJT. RATE
INTERPRETATION OF NEEDS NEGATIVE TO IMPROVEMENT AND
REVISION OF GUIDANCE PROGRAM SERVICES.

The counselor demonstrates the ability to:
1. Maintain a continuing program of current I.

professional reading.
2. Attend local, state, and national professional 2.

meetings.
3. Participate in local, state and national guidance 3.

associations.
4. Understand statistical data. 4.

5. Make critical interpretations of related research 5.
studies.

6. 6.

7, 7.

8. 8.

D. THE COUNSELOR POSSESSES THE ABILITY TO COORDINATE GOALS,
OBJECTIVES, AND ACTIVITIES, IN SUCH A WAY THAT BOTH SCHOOL
AND PERSONNEL ARE UTILIZED IN CONSULTATIVE CAPACITIES.

The counselor demonstrates the ability to:
1, Analyze existing guidance services in which student, 1.

community, and societal, needs are being served.
2. Develop communications for idea sharing, goal setting 2.

and planning for social, educational, and vocational
guidance projects.

3. Develop guidance role functions for students, lay 3.
workers, and professional school personnel.

4. Conduct training workshops for lay and professional 4.
helpers working in the school guidance program.

5. 5.
6. 6.
7. _ 7.
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E. THE COUNSELOR POSSESSES THE ABILITY TO IDENTIFY GUIDANCE ACPT. REJT. RATE

NEEDS OF STUDENTS AND TO COORDINATE RESEARCH STUDIES IN

GUIDANCE.

The counselor demonstrates the ability to:
1. Devise guidance surveys regarding guidance services 1.

relative to:

a. Students a.

b. Teachers b.

c. Administrators c.

d. Patrons d.

2. Secure student opinion and feedback through student 2.

groups.

3. Involve teachers, students, and administrators in 3.

organizing relations programs.

4. Inovlve teachers, students, and administrators in 4,
meaningful rap sessions.

5. Involve teachers, students, and administrators in 5.
organizing students as teachers' days.

6. Involve teachers, students, and administrators in 6.

organizing career programs.

7, Involve teachers, students, and administrators in 7.

college information programs.

8. Involve teachers, students, and administrators in 8.

organizing Big Brother programs.

9. Involve teachers, students, and administrators in 9.
organizing orientation programs.

10. Involve teachers, students, and administrators in 10.
organizing community outreach programs.

11. Involve teachers, students, and administrators in 11.

organizing committees for students citizen
involvement.

12. Involve teachers, students, and administrators in 12.
organizing parent groups for child study.

13. Involve teachers, students, and administrators in 13.

organizing awareness groups.

14. Involve teachers, students, and administrators in 14.
organizing bibliotherapy groups.

15. Research instructional methods and materials relevent 15.
to guidance.

16. 16.

17. 17.
18, 18.
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F. THE COUNSELOR POSSESSES THE ABILITY TO ESTABLISH A CONSULTA- ACPT. REJT. RATE

TIVE SERVICE TO CURRICULUM PLANNERS IN SCHOOL POLICY MAKING
GROUPS IN ORDER TO SEE THAT GUIDANCE PHILOSOPHY IS EVIDENT
IN ALL PLANNED SCHOOL ACTIVITIES.

The counselor demonstrates the ability to:

1. Assist in the development of learning units on 1.

cross cultural understanding.
2. Plan programs and seminars presenting student 2.

opinion on community and social issues.

3. Form educative and training seminars on current 3.

social problems.

4. Formulate human relations committees seminars. 4.

5. Formulate behavior management model seminars. 5.

6. Identify community and professional personnel 6.

willing to serve as speakers, curriculum advisors,

and trainers.
7. _ _ _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ _ _ _ _ _ _ _7.

8. ______8.

9. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _9. _ _ _

G. THE COUNSELOR POSSESSES THE ABILITY TO PREPARE PRINTED
MATERIAL FOR USE BY STUDENTS, PARENTS, AND OTHERS ALSO AID

IN INTERPRETING THE PHILOSOPHY AND SERVICES OF THE GUIDANCE
PROGRAM.

The counselor demonstrates the ability to:

1. Edit and write periodic guidance publications: 1.

a. Newsletters a.

b. Student Handbook b.

c. Newspaper Articles c.

2. Publish brochures which specify the activities and 2.

scope of the guidance program, including profiles of the
population served.

3. Write and report on: 3.

a. Guidance Surveys a.

b. Placement Activities b.

c. Follow-up Studies C.

4. 4.

5. 5.

6. 6.
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ORGANIZATION AND EVALUATION

Check accept or reject as you see the need of the Competency.
;0 a ;syou see the level of ne d of d tope ency fr of fectve
cunealor function. Add and rate any contetendiey o think essential.

LOW LOW AV. HIGH SUPERIOR
- - 2- - - -3- - 4- - ,

A. THE COUNSELOR POSSESSES THE ABILITY TO ASSESS NEEDS OF ACPT. REJT. RATE
THE TARGET POPULATION, AND COLLECT AND PREPARE DATA FOR
PLANNING GUIDANCE ACTIVITIES.

The counselor demonstrates the ability to:
I. Design guidance instruments. 1.

a. Questionnaires a.
b. Rating Scales b.
c. Guidance Surveys c.

2. Carry out guidance research procedures. 2.
3. Make evaluation instruments available to faculty, 3.

students, and other persons, and to collect completed
data.

4. Interview appropriate persons as a means of gathering 4.
data.

5. Sort and collate data.

6. 6.

7. 7.

8. 8.

B. THE COUNSELOR POSSESSES THE ABILITY TO SUPERVISE PERSONNEL
AND PREPARE MATERIALS FOR GUIDANCE INTERPRETATIONS.

The counselor demonstrates the ability to:
1. Prepare data for clerical personnel and to work in a 1.

consultive capacity.
2. Prepare transparencies, charts, graphs, and other 2.

media for publications.
3. Use visual and auditory materials in presenting 3.

information to school and the community groups.
4. Analyze data and determine priorities based on 4.

identified needs.
5. 5.
6. 6.
7. 7

- - I I



C. THE COUNSELOR POSSESSES THE ABILITY TO EVALUATE GUIDANCE ACPT. REJT. RATE
NEEDS.

The counselor demonstrates the ability to:
1. Evaluate test data to determine students who 1.

have special needs.
2, Plan With faculty for students needing special 2.

3. Demobntrate the skill in using evaluation procedures 3.
such . check lists, survey instruments, experimental
data~ tbervation, and interviews.

4. Evaiuale guidance needs of the target population. 4.

5. 5.

6. 6.
7. ___________________________7.

D, THE COUNSELOR POSSESSES THE ABILITY TO DEVELOP A SEQUENCE
OF GUIDANCE SERVICES DESIGNED TO MEET THE NEEDS OF THE
TARGET POPULATION.

The counselor demonstrates the ability to:
1. Demonstrate an awareness of trends in society 1.

generally toward new and/or modified behaviors and/or
ideas such as drug abuse, abortions, etc. and to provide
guidance programs to meet these needs.

2. Provide guidance services for the school community. 2.

3. 3.

4. _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ _ _ _ _ _4,~

5. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _5. _ _ _

E. THE COUNSELOR POSSESSES THE ABILITY TO PLAN SPECIAL GUIDANCE
PROGRAM ACTIVITIES DESIGNED TO MEET SPECIFIC NEEDS OF
STUDENTS NOT NORMALLY INTEGRATED WITHIN THE PROGRAM OF
GUIDANCE SERVICES.

The counselor demonstrates the ability to:
1. Assist in planning curricular and special services 1.

for students requiring special services.
2. Provide information for curriculum development in 2.

adult education.
3. Counsel students with specific needs. 3.
4. Identity students having special potentialities 4.

and/or special needs.
5. Provide data about the student body concerning test 5,

results and other characteristics essential to plan-
ning a meaningful'curriculum.

6. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _6.

7. 7.

8. 8.



F. THE COUNSELOR POSSESSES THE ABILITY TO IMPLEMENT GUIDANCE
RESEARCH STUDIES DESIGNED TO EVALUATE THE PROGRAM OR
GUIDANCE SERVICES.

The counselor demonstrates the ability to:
1. Set up typical experimental designs of research

studies involving guidance and the curriculum.
2. Set up survey research projects concerning the

guidance program.
3. Develop predictive guidance research studies.
4. Coordinate guidance research projects.
5. Analyze guidance research project results and make

recommendations to appropriate persons for implemention
of findings.

6.
7.
8.

1.

2.

3.
4.
5.

6.
7.
8.

ACPT. REJT. RATE
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MEASUREMENT OF COUNSELOR COMPETENCIES

A SELF-ASSESSMENT



120

COUNSELOR COMPETENCIES

EVALUATION

NAME DATE

This self-assessment will assess counselor competencies necessary
for the adequate performance of roles and functions.

A rating scale is provided for assessment in four areas:

CODE

A. Competency Level: Means to be able to demonstrate a competency.

B. Interest Level:

C. Frequency:

D. Demands:

Means how you feel about the activity, how well
you like to do that competency,

How often you actually perform a competency.

How often you are asked to perform a competency.

The Rating Scale is from 1 to 5 with I a low:score and 5 a high score.
Rate yourself on each numbered activity and average your score for each
lettered activity. Use the profiles to plot your averages. All profiles
are located at the back of the instrument.

SAMPLE FOR RATING

A. THE COUNSELOR POSSESSES THE ABILITY TO PREPARE # A B C D
INFORMATION MATERIAL ETC.

The Counselor demonstrates the ability to:

1. develop communications etc. 1. 3 2 4 4
2. speak before etc. 2. 2 3 5 4
3. identify etc.3.1434

AVERAGE SCORE FOR A. 2 3 4
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PLEASE NOTE:

Some print on charts and graphs
in the Appendices is very light
and indistinct. Filmed in the
best possible way.
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COUNSELING

A. THE COUNSELOR POSSESSES THE ABILITY TO EXPLAIN THE ROLE OF

THE COUNSELOR.

The counselor demonstrates the ability to:

1. Conduct in-service programs concerning guidance.

2. Explain guidance and counseling services.

3. Participate in programs for students in which

various guidance services are explained.
AVERAGE SCORE FOR A.

B. THE COUNSELOR POSSESSES THE ABILITY TO ESTABLISH RAPPORT

WITH PUPILS, PARENTS, PROFESSIONALS AND OTHERS.

The counselor demonstrates the ability to:

1. Put others at ease in a relaxed professional manner.

la. Pupils
lb. Parents
1c. Other statf members
Id. School Patrons, etc.

AVERAGE SCORE FOR 3.

C, THE COUNSELOR POSSESSES THE ABILITY TO EVALUATE INTERACTION,

The counselor demonstrates the ability to:

1. Use proper observation and recording to report
significant points ot individual and group
interactions.

2. Chart group interaction on the Hill Interaction
Matrix.

3. Rate the verbal interaction on the Carkhuft Com-
munication Scale.

4. Record the operant level and chart baseline of
selected operants as they emerge, (e.g. physiolog-
ical phenomena, hostile statements, etc.)

AVERAGE SCORE FOR C.

3.

4.

CODE
LOW LOW AV. HIGH SUPERIOR

A Competency 1- -- 2---.3-0-4- --- 5

B Interest Level 1 -- 2----3--4---- 5

C Frequency --- 2----3--4---- 5

D Demands (pupil, patron, professional) I- -2- - - -3- - 4- - - - 5

B CI

I.
2.
3.

lb.
Ic.
Id,

A B CJD

A
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D. THE COUNSELOR POSSESSES THE ABILITY TO PROVIDE HELPFUL 11 # A B C D
INFORMATION AND TO SUPPORT FORMER CLIENTS, EITHER IN

INDIVIDUAL OR GROUP SETTINGS.

The counselor demonstrates the ability to:

1. Initiate follow-up contacts on occupational 1.
satisfaction.

2. Initiate follow-up contacts on educational 2.
placement and college satisfaction.

3. Initiate follow-up on post-guidance adjustment. 3.
4. Initiate follow-up on feedback from orientation 4.

and guidance programs.
5. Initiate follow-up on results and implications 5.

of interest, achievement, and aptitude tests.
AVERAGE SCORE FOR C.

E. THE COUNSELOR POSSESSES THE ABILITY TO UNDERSTAND THE BASIC # A B C D
PRINCIPLES OF HUMAN GROWTH, DEVELOPMENT, AND LEARNING AND HOW
THESE FACILITATE THE LEARNING AND COUNSELING PROCESS.

The counselor demonstrates the ability to:

1, Treat differentially students of various age levels, I.
social maturity and environmental conditions,

2. Use data about students to interpret social be- 2.
havior, performance and educational placement.

3. Have, the knowledge of processes and materials re- 3.
lated to developmental counseling.

AVERAGE SCORE FORE.

F. THE COUNSELOR POSSESSES THE ABILITY TO RECOGNIZE LIMITATIONS # A B C D
AND TO MAKE PROPER REFERRALS.

The counselor demonstrates the ability to:

1. Demonstrate a self-awareness of the limits of per- 1.
sonal counseling competency, as well as the ethical
and legal limits of individual case work.

2. Seek periodic critiques of personal performance 2.
from peers and supervisors.

3. Maintain a current list of community agency re 3.
sources and personnel for referral purposes.

4. Demonstrate willingness to periodically enroll in 4.
refresher courses and participate in professional
workshops and retraining programs for professional
enrollment.

AVERAGE SCORE: FOR F



G, THE COUNSELOR POSSESSES THE ABILITY TO FORMULATE A METHOD A B C D
FOR COUNSELING WHICH REFLECTS THE VARIOUS STAGES OF GROWTH

IN THE COUNSELING PROCESS.

The counselor demonstrates the ability to:

1. Apply the appropriate methods of counseling to 1.
achieve growth and change in human behavior,

2. Develop a rationale'for differential treatment 2.
of various clientele, age ranges, and problem

behaviors.
3. Explain the psychological and developmental 3.

stages of individual growth.
4. Explain the major sociological interpretations 4.

of individual and group behavior.
5. Specify therapeutic conditions which facilitate 5.

the development of insight and action oriented
behavior on the part of clients.

6, Devise and individualize a counseling procedure 6.
for a specific case problem.

AVERAGE SCORE FOR G.

H. THE COUNSELOR POSSESSES THE ABILITY TO UNDERSTAND THE I A B C D

DYNAMICS OF INDIVIDUAL BEHAVIOR AND TO RECOGNIZE THE NEED
FOR CHANGE IN ATTITUDES AND BEHAVIORS,

The counselor demonstrates the ability to:

1. Explain-the expectations of individual behavior.

within the counseling relationship in terms of:

la. Defense Mechanisms Ia.
lb. Transference, modeling and identification. lb.

1c. Cultural differences and conditioned behaviors. lc.
Id. Verbal and non verbal communications. Id.
le. The etiology and manifestation of neurotic le.

behavior.
If. The effect of reinforcements, reasoning and if.

cartheais.
1g. Therapeutic conditions most likely to facili- l.

tate insight development and behavior change.

2. Use flexible counseling procedures which are '2.
directed toward:

2a. Symptom removal. 2a.
2b. Self-awareness and understanding, 2b.
2c. Implementing specific new behaviors. 2c.

AVERAGE SCORE FOR H.
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I. THE COUNSELOR POSSESSES THE SKILL IN USING GROUP DYNAMICS # A B C D
THAT CAN FACILITATE ATTITUDE AND BEHAVIOR CHANGE.

The counselor demonstrates the ability to:

1. Demonstrate a working knowledge of group dynamics 1.
such as:

la. Content and process variablesla
lb. Typical stages of group development, lb.
1c. The various leadership styles. lc.
ld. The conditions under which groups promote id.

healthy growth.
2. Discriminate among the various kinds of group 2.

activities, i.e., guidance, counseling, task-
oriented group etc., and using each appropriately.

3. Demonstrate knowledge of development tasks and 3.
coping behaviors of different age levels and the
skill appropriate to use various techniques,
such as:

3a. Play group counseling 3a.
3b. Modeling - social learning techniques 3b,
3c. Role playing (sociodrama and psychodrama) 3c.

AVERAGE SCORE FOR I,

J. THE COUNSELOR POSSESSES THE ABILITY TO SKILLFULLY AND # A B C D
EFFECTIVELY USE PLAY MEDIA WITH CHILDREN.

The counselor demonstrates the ability to:

1. Demonstrate and understand the play media process 1.
and selection of play media materials.

2. Demonstrate an understanding of the establishment of 2.
limits in counseling with play media.

3. Conduct effective play media sessions. 3.
AVERAGE SCORE FOR J.

K. THE COUNSELOR POSSESSES THE ABILITY TO ESTABLISH AND MAIN- A B C D
TAIN COUNSELING RELATIONSHIPS CONSONANT WITH ETHICAL STAND-
ARDS OF THE AMERICAN PERSONNEL AND GUIDANCE ASSOCIATION.

The counselor demonstrates the ability to:

1. Communicate with the client in a non-judgmental 1
attitude while helping him make free choices.

2. Communicate a respect toward the client as a person 2.
of worth.

3. Communicate to the client the confidentiality of 3.
the relationship consistant with accepted standards.

4. Explain to each client the nature of the counseling 4.
relationship.

5. Communicate to the client the freedom to continue 5.
or discontinue counseling sessions and that the
counselor may make professional referrals if

considered necessary.

AVERAGE SCORE FOR K.
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L. THE COUNSELOR POSSESSES THE ABILITY TO PROVIDE THEORETICAL # A B C D

RATIONALE THAT SUPPORTS THE USE OF VARIOUS THEORIES,
TECHNIQUES AND PROCEDURES (GROUP OR INDIVIDUAL).

The counselor demonstrates the ability to:

1. Specity the assumptions and stages of develop-
ment associated with major theories of counseling, 1.

2. Identity techniques to be used in the treatment 2.

of specific behavioral problems.

3. Specify the problems especially amenable to group 3.

or individual counseling procedures.

4. Structure groups as to topic and purpose. 4.

5. Demonstrate the effectiveness of models of be- 5.

havior and coordination and sequence a counselor

exhibits of both group and individual counseling

sessions.
AVERAGE SCORE FOR Lq

M. THE COUNSELOR POSSESSES THE ABILITY TO MAKE A COMMITMENT # A B C D

OF RESPONSIBILITY TO THE COUNSELEE WHEN NECESSARY, WHILE

PROVIDING COMMUNICATION TO OTHER SIGNIFICANT PERSONS WITHOUT
VIOLATING CONFIDENTIALITY.

The counselor demonstrates the ability to:

1. Conduct case conferences. 1.
2. Provide remedial and preventive programs for a 2.

particular client.

3. Discriminate among the data on a client in order 3.
to make decisions as to the amount and type of

information to share with other personnel.

4. Speak to the client in a language that communicates 4.
with the client.

5. Assist the client in implementing new insights 5.
about himself.

6. Enter the clients natural environment and assist 6.

in discovering specific ways to implement new
behaviors.

AVERAGE SCORES FOR M.



N, THE COUNSELOR POSSESSES THE ABILITY TO INTEGRATE AND

UTILIZE THEORY AND RESEARCH IN THE BEHAVIORAL AND SOCIAL

SCIENCES THAT WILL FACILITATE UNDERSTANDING OF THE CLIENT'S

LIFE SITUATIONS, INCLUDING THE USE OF STRATEGIES EMPLOYED

IN THE COUNSELING PROCESS AND THE UPDATING OF THE COUNSELING

PROCEDURES.

The counselor demonstrates the ability to:

1. Use counseling techniques adapted to the indivi--

dual's frame or reference.

2. Explain the client's developmental processes and

behaviors in a language appropriate to the process.

3. Formulate competing hypotheses which can serve as

exploratory in a specific client's situation.
AVERAGE SCORE FOR N.

AK B C D

14_

2.

3.

127
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CONSULTATION

CODE
LOW LOW AV. HIGH SUPERIOR

A Competency Level I- - 2- - - -3- - 4- - - - 5

B Interest Level 1- --2- - - -3- -4- - --5

C Frequency 1- - 2-.---3- - 4- - - - 5

D Demands (pupil, patron, professional) I -- 2- - - -3--4- - - - 5

A. THE COUNSELOR POSSESSES THE ABILITY TO ESTABLISH AND #A B C D

MAINTAIN RAPPORT WITH STUDENTS, STAFF, PARENTS, AND
COMMUNITY RESOURCE PERSONNEL.

The counselor demonstrates the ability to:

1, Put others at ease. 1.

2. Be aware ot the changing needs of students, 2.

colleagues, and community personnel.

3. Conduct periodic self-evaluations. 3.
AVERAGE SCORE FOR A.

B. THE COUNSELOR POSSESSES THE ABILITY TO ORGANIZE INDIVIDUAL # A B C D

AND GROUP ORIENTATION SESSIONS IN ORDER TO EXPLAIN GUIDANCE

SERVICES FOR STUDENTS.

The counselor demonstrates the ability to:

1. Conduct an orientation program for junior and 1.
senior high schools, pupils and parents.

2. Conduct orientation to guidance services for 2.
pupils, parents and professional staff members.

3. Conduct an orientation to the world of work,
4. Conduct an orientation to opportunities in higher 4.

education.

5. Convey school interest in the pupil to parents. 5.
AVERAGE SCORE FOR B.

C, THE COUNSELOR POSSESSES THE ABILITY TO ASSIST IN THE ORGANI- # A B C D
ZATION OF CASE CONFERENCES AND TO SHARE APPROPRIATE INDIVID-
UAL DATA WITH STAFF MEMBERS.

The counselor demonstrates the ability to:

1. Demonstrate a .working knowledge of the rules of 1.
confidentiality as sponsored by the APGA AND APA

Code of Ethics.
2. Organize and participate in case conferences con- 2,

cerning individual pupils.
AVERAGE SCORE FOR C.
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D. THE COUNSELOR POSSESSES THE ABILITY TO CONFIDENTIALLY # A B CD

DISCLOSE INFORMATION THAT WILL ASSIST IN THE IDENTIFI-

CATION OF STUDENTS WITH SPECIAL NEEDS AND/OR PROBLEMS.

The counselor demonstrates the ability to:

1. Conduct conferences with teachers, acquainting 1.

them with the developmental guidance needs of

students,
2. Relay information to professional personnel 2.

concerning students and teachers, without dew,,

stroying.confidence.and trust,
3. Emphasize with the professional staff the 3.

necessity for confidentiality.
AVERAGE SCORE FOR D.

E. THE COUNSELOR POSSESSES THE ABILITY TO FACILITATE CONMUNICA- # A B C D

TION BETWEEN STUDENT AND FACULTY.

The counselor demonstrates the ability to:

1. Demonstrate high levels of discrimination and

communication ability.

2. Devise programs to convey the philosophy and goals 2.

of the guidance program.

3. Encourage teachers, administrators, and students, 3.

to utilize the guidance services to their fullest
extent.

AVERAGE SCORE FOR E.

F, THE COUNSELOR POSSESSES THE ABILITY TO MAINTAIN COMMUNICA- A B C D

TION WITH ALL EDUCATIONAL LEVELS.

The counselor demonstrates the ability to:

1. Implement formal and informal visitation among ,.
guidance personnel on the various levels.

2. Discriminate information on all educational levels. 2.

3. Demonstrate a working knowledge of the various 3.

curricula advisement procedures and prerequisites
for specific programs.

4. Organize and conduct guidance oriented programs for 4.
the instructional staff.

AVERAGE SCORE FOR F.
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G. THE COUNSELOR POSSESSES THE ABILITY TO INTERPRET TO # A B C D

PARENTS THE SCHOOL'S APPROACH TO STUDENT LEARNING AND

SOCIAL-EMOTIONAL PROBLEMS.

The counselor demonstrates the ability to:

I, Describe special educational programs to
parents,

2. Initiate and organize parent information and 2.

education groups,

3. Observe and evaluate student behavior, and to 3.

provide tor the effective sharing of this

information with professional staff and parents.
AVERAGE SCORE FOR G.

H. THE COUNSELOR POSSESSES THE ABILITY TO CONSULT WITH MEMBERS # AB C D

OF THE STUDENT PERSONNEL SERVICES STAFF CONCERNING THE

DEVELOPMENT AND FUTURE EXTENTION OF ALL RELEVENT SERVICES.

The counselor demonstrates the ability to:

1. Keep abreast ot current procedures and methods 1.

in the fields of guidance through membership and

professional organizations.
2. Keep abreast of current procedures and methods in 2.

the field of guidance through reading professional
journals.

3. Keep abreast of current procedures and methods in
the field of guidance through attendance and
participation in workshops, seminars, etc.

4. Conduct and participate in staff seminars dealing 4.
with pupil personnel services.

AVERAGE SCORE FOR H. _
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I, THE COUNSELOR POSSESSES THE ABILITY TO INTERPRET THE GUIDANCE # A B C D
PROGRAM TO INTERESTED PERSONS.

The counselor demonstrates the ability to:

1. Conduct formal and intormal studies determining 1.
the nature of the school population.

2, Conduct group and individual conferences with 2.

teachers and administrators, explaining the

nature of guidance services.

3. Serve as a member of the school curriculum com.,rKti . 3.

mittee, and convey the guidance point of view.

4. Serve on school administrative committees charged 4.
with guidance responsibilities and functions.

5. Conduct programs for interested groups that 5.
accurately reflect the scope and nature of guidance
services.

6, Present and interpret appropriate data to individ- 6.
uals who are dealing directly with students.

7. Organize seminars and workshops designed to in-

crease the interpersonal effectiveness of school
related personnel.

8. Present a case study to relevant professional 8.
staff and propose possible courses of action.

AVERAGE SCORE FOR I.

J. THE COUNSELOR POSSESSES THE ABILITY TO PROVIDE ASSISTANCE TO #I A B C D

TEACHERS IN THE INTEGRATION OF APPROPRIATE INDIVIDUAL AND

GROUP COUNSELING AND GUIDANCE PROCEDURES IN THE REGULAR
CLASSROOM.

The counselor demonstrates the ability to:

1. Make information available and to encourage staff 1.
participation in guidance workshops, seminars, and
other growth-oriented activities.

2. Successfully conduct and participate in "T" group 2,
sessions with professional staff members.

3. Suggest techniques and procedures that can be used 3.

effectively in classroom activities.

4. Establish and maintain guidance communications with 4.
all levels within the system.

5. Cooperate in carrying out revelent research studies 5.
in the area of guidance.

AVERAGE SCORE FOR J.



K. THE COUNSELOR POSSESSES THE ABILITY TO CONSULT WITH
TEACHERS AND PROVIDE ASSISTANCE IN ALLEVIATING

LEARNING AND SOCIAL-EMOTIONAL CONCERNS OF STUDENTS.

The counselor demonstrates the ability to:

1. Demonstrate adequate knowledge of child develop-
ment and assists the teacher in identification
of the exceptional student.

2, Demonstrate adequate knowledge of child develop-
ment and assisting the teacher in initiating a

child study program.
3, Demonstrate adequate knowledge of child develop-

ment and assisting the teacher in developing a
regular case conference program.

4. Demonstrate adequate knowledge of child develop-
ment and assisting the teacher in conducting
parent conferences.

AVERAGE SCORE FOR K.

L. THE COUNSELOR POSSESSES THE ABILITY TO CONSULT WITH PARENTS
ABOUT CONCERNS FOR THEIR CHILDREN, AND TO CONVEY THE NEED
FOR ASSISTANCE WITH THE LEARNING AND SOCIAL-EMOTIONAL
PROBLEMS TO PROPER ADMINISTRATIVE AUTHORITIES.

The counselor demonstrates the ability to:

1. Accept parents as fellow learners.
2. Conduct parent conferences that are based on

cooperative human relations.
3. Serve as a facilator for promoting parent group

discussions.
4. Collect data concerning the pupil's home environ-

ment.
AVERAGE SCORE FOR L.

# A_ B _ D
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COORDINATION

CODE
LOW LOW AV. HIGH SUPERIOR

A Competency Level 1- - 2- -- 3- - 4- --- 5

B Interest Level 1- - 2- - - -3- - 4- - - - 5

C Frequency 1- - 2- - - -3- - 4- - - - 5

D Demands (pupil, patron, professional) 1- --2- - - -3- - 4- - - - 5

A. THE COUNSELOR POSSESSES THE ABILITY TO PREPARE INFORMA- # A B C D

TION MATERIALS THAT WILL FACILITATE PUBLIC RELATIONS
FOR GUIDANCE PROGRAMS.

The counselor demonstrates the ability to:

1, Develop communication with local media and 1.
provide them with current newsworthy events.

2. Speak before local community groups regarding 2.
guidance services.

3. Identify perceived needs that can be met through 3.
guidance services.

4. Informally obtain opinions concerning guidance 4.
from faculty, staff, students and community
resources.

5, Identify and clearly communicate standardized 5.
guidance procedures to clerical assistants.

6. Communicate outcomes of research in planning 6.
and implementing guidance procedures.

AVERAGE SCORE FOR A.

B. THE COUNSELOR POSSESSES THE ABILITY TO UNDERSTAND AND T A B CW
INTERPRET THE SCHOOL ENVIRONMENT IN ORDER TO IMPLEMENT
A PROGRAM ON GUIDANCE SERVICES.

The counselor demonstrates the ability to:

1. Demonstrate an understanding on the supervisory 1.

chain of command within the school system and
within a particular school.

2. Direct suggestions and requests to the appropriate 2.
person or office in the administrative set-up.

AVERAGE SCORE FOR B.
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C. THE COUNSELOR POSSESSES THE ABILITY TO ASSIST IN THE #A B C D

INTERPRETATION OF NEEDS NEGATIVE TO IMPROVEMENT AND

REVISION OF GUIDANCE PROGRAM SERVICES.

The counselor demonstrates the ability to:

i. Maintain a continuing program of current 1.
professional reading.

2, Attend local, state, and national professional 2.

meetings.
3. Participate. in local, state and national 3.

guidance associations.

4. Understand statistical data. 4.
5. Make critical interpretations of related 5.

research studies. AVERAGE SCORE FOR C.

D. THE COUNSELOR POSSESSES THE ABILITY TO COORDINATE GOALS, # A B C D

OBJECTIVES, AND ACTIVITIES, IN SUCH A WAY THAT BOTH SCHOOL
AND PERSONNEL ARE UTILIZED IN CONSULTATIVE CAPACITIES.

The counselor demonstrates the ability to:

1. Analyze existing guidance services in which 1.
student, community, and societal needs areebeing
served.

2. Develop communications for idea sharing, goal 2.
setting and planning for social, educational, and
vocational guidance projects.

3. Develop guidance role functions for students, lay 3.
workers, and professional school personnel.

4. Conduct training workshops for lay and professional 4.
helpers working in the. school guidance program.

AVERAGE SCORE FOR D.
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E, THE COUNSELOR POSSESSES THE ABILITY TO IDENTIFY GUIDANCE# AB CD

NEEDS OF STUDENTS AND TO COORDINATE RESEARCH STUDIES IN

GUIDANCE.

The counselor demonstrates the ability to:

1. Devise guidance surveys regarding guidance 1.

services relative to:

a. Students a.
b. Teachers b.

c. Administrators c.

d. Patrons d.

2. Secure student opinion and feedback through 2.

student groups;
3. Involve teachers, students, and administrators in 3.

organizing relations programs.

4. Involve teachers, students, and administrators in 4.

meaningful rap sessions.

5. Involve teachers, students, and administrators in 5.

organizing students as teachers' days.

6. Involve teachers, students, and administrators in 6.

organizing career programs.

7. Involve teachers, students, and administrators in 7.

college information programs.

8. Involve teachers, students, and administrators in 8.
organizing Big Brother programs.

9, Involve teachers, students, and administrators in 9.

organizing orientation programs.

10. Involve teachers, students, and administrators in 10.

organizing community outreach programs.

11. Involve teachers, students, and administrators in 11.
organizing committees for students citizen

involvement.
12. Involve teachers, students, and Jadministrators in 12.

organizing parent groups for child study.

13 Involve teachers, students, and administrators in 13.
organizing awareness groups.

14. Involve teachers, students, and administrators in 14.

organizing bibliotherapy groups.

15. Research instructional methods and materials 15.
relevent to guidance.

AVERAGE SCORE FOR E.
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F, THE COUNSELOR POSSESSES THE ABILITY TO ESTABLISH A CONSULTA-
TIVE SERVICE TO"CURRICULUM PLANNERS IN SCHOOLt. POL ICY MAKING "

GROUPS IN ORDER TO SEE THAT'GUIDANCE PHILOSOPHY IS EVIDENT
IN ALL PLANNED SCHOOL ACTIVITIES.

The counselor demonstrates the ability to:

1. Assist in the development of learning units on
cross cultural understanding.

2. Plan programs and seminars presenting student
opinion on community and social issues.

3. Form educative and training seminars on current
social problems.

4. Formulate human relations committees seminars.

5. Formulate behavior management model seminars.

6. Identity community and professional personnel
willing to serve as speakers, curriculum advisors,

and trainers.
AVERAGE SCORE FOR F,

G. THE COUNSELOR POSSESSES THE ABILITY TO PREPARE PRINTED
MATERIAL FOR USE BY STUDENTS, PARENTS, AND OTHERS ALSO AID
IN INTERPRETING THE PHILOSOPHY AND SERVICES OF THE GUIDANCE
PROGRAM.

The counselor demonstrates the ability to:

1. Edit and write periodic guidance publications:

a.
b.
c.

Newsletters
Student Handbook
Newspaper Articles

2. Publish brochures which specify the activities
and scope of the guidance program, including
profiles ot the population served.

3. Write and report on:

a.
b.
c.

Guidance Surveys
Placement Activities
Follow-up Studies

AVERAGE SCORE FOR G.

[ ATBC

1.

3.

4.

5.

6.

IAM.M ..r. w~ B

1.

a.
b.
C.

2.

3.

b.
c.
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ORGANIZATION AND EVALUATION

A. THE COUNSELOR POSSESSES THE ABILITY TO
THE TARGET POPULATION, AND COLLECT AND
PLANNING GUIDANCE ACTIVITIES.

ASSESS NEEDS OF
PREPARE DATA FOR

The counselor demonstrates the ability to:

1. Design guidance instruments.

a. Questionnaires
b. Rating Scales
c. Guidance Surveys

2. Carry out guidance research procedures.
3. Make evaluation instruments available to faculty,

students, and other persons, and to collect com-
pleted data.

4. Interview appropriate persons as a means of gather-
ing data.

5. Sort and collate data.
AVERAGE SCORE FOR A.

B. THE COUNSELOR POSSESSES THE ABILITY TO SUPERVISE PERSONNEL
AND PREPARE MATERIALS FOR GUIDANCE INTERPRETATIONS.

The counselor demonstrates the ability to:

1. Prepare data for clerical personnel and to work
in a consultive capacity.

2. Prepare transparencies, charts, graphs, and other
media for publications.

3. Use visual and auditory materials in presenting
information to school and the community groups.

4. Analyze data and determine priorities based on

identified needs.
AVERAGE SCORE FOR B.

1.

b.
c.
2.
3.

4.

5.

L B C[D

CODE
LOW LOW AV. HIGH SUPERIOR

A Competency Level 1-- 2- - --- 3- -4---- 5

13 W hterests Level -- 2----3--4--- - 5

C Frequency --- 2----3--4---- 5
D Demands (pupil, patron, professional) 1 -- 2----3--a4-- - - 5

1.

2.

3.

4 .

I



C. THE COUNSELOR POSSESSES THE ABILITY TO EVALUATE GUIDANCE A B C D

NEEDS,

The counselor demonstrates the ability to:

1. Evaluate test data to determine students who 1.
have special needs.

2, Plan with faculty for students needing special 2.
classes.

3. Demonstrate the skill in using evaluation pro- 3.

cedures such as check lists, survey instruments,
experimental data, observation, and interviews.

4, Evaluate guidance needs of the target population. 4.
AVERAGE SCORE FOR C.

D, THE COUNSELOR POSSESSES THE ABILITY TO DEVELOP A SEQUENCE '1A B CD

OF GUIDANCE SERVICES DESIGNED TO MEET THE NEEDS OF THE
TARGET POPULATION.

The counselor demonstrates the ability to:

1. Demonstrate an awareness of trends in society 1.
generally toward new and/or modified behaviors U1 :
and/or ideas such as drug abuse, abortion, etc.

and to provide guidance programs to meet these
needs.

2. Provide guidance services for the school 2.
community.

AVERAGE SCORE FOR D.

E. THE COUNSELOR POSSESSES THE ABILITY TO PLAN SPECIAL GUIDANCE A B C D

PROGRAM ACTIVITIES DESIGNED TO MEET SPECIFIC NEEDS OF STU-
DENTS NOT NORMALLY INTEGRATED WITHIN THE PROGRAM OF GUIDANCE
SERVICES.

The counselor demonstrates the ability to:

1. Assist in planning curricular and special services 1.
for students requiring special services.

2. Provide information for curriculum development in 2.

adult education.

3. Counsel students with specific needs. 3.
4. Identify students having special potentialities 4.

and/or special needs.
5. Provide data about the student body concerning test 5.

results and other characteristics essential to plan-
ning a meaningful curriculum.

AVERAGE SCORE FOR E.
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F. THE COUNSELOR POSSESSES THE ABILITY TO IMPLEMENT GUIDANCE # AB C D
RESEARCH STUDIES DESIGNED TO EVALUATE THE PROGRAM OF

GUIDANCE SERVICES.

The counselor demonstrates the ability to:

1, Set up typical experimental designs of re- 1.
search studies involving guidance and the
curriculum.

2. Set up survey research projects concerning the 2.
guidance program.

3. Develop predictive guidance research studies. 3.
4. Coordinate guidance research projects. 4.
5. Analyze guidance research project results and 5.

make recommendations to appropriate persons for

implemention of findings.
AVERAGE SCORE FOR F.
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DIRECTIONS FOR PROFILES

The four areas of measurement obtained from the ratings are plotted
on a single profile. Add the rating from each numbered activity and divide
by the number of items to determine the average of the lettered items. These
averages are written at the bottom of the profile sheet.

Different colored lines for plotting would simplify the reading of
profiles, however, other methods can be utilized.

COORDINATION

COMPETENCIES

RATING

5.0
4.5

4.0
3.5
3.0

2.5

2.0
1.5

1.0

AVERAGE
SCORE:

Competency
Interest
Frequency

Demands

A B C D E F G

CC__-

C

2.5 3.0 4.5 2*0 2.0 1.5 1.5
3.5 3.5 4.0 2.5 2.5 2.0 2.5.

Frequency and Demands averages are plotted on the same graph for easy
comparison.

Counseling, consultation, coordination, and organization each have a
profile sheet for plotting ratings of each area.
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COUNSELING
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APPENDIX C

A Graphic Representation of Ratings
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NIZATIOU AND
EVALUATION: High school counthtIor,
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ISULTAT1ON: Jr, highschool counselors
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APPENDIX D

The Averaging Rating of Each Competency
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APPENDIX

Average Ratings of Items By Respondents

Public School Counselors

COUNSELING CONTD. Counselor Ser.Ctr. TOTAL
ELEM. JR. HI. hIGH ALL ducators onsultant s

4 14.78 4.67 4.83 4.76 5.00 4.50 4.76

5. 4.67 4.67 4.50 4.61 4.14 4.50 4.50

6. 4.22 3.22 3.33 3.59 3.29 3.25 3.46

N. 3.63

1. 4.33 4.00 4.17 4.17 4.86 4.00 4.27

2. 3.33 3.44 3.58 3.45 4.14 3.38 3.57

3. 3.11 3.56 3.00 3.22 2.43 3.13 3.05

CONSULTATION

A. 4.70

1. 4.89 4.56 4.67 4.71 5.00 4.75 4.77

2.4.89 4.56 4.58 4.68 5.00 4.75 4.76

3. 4.44 4.44 4.50 4.46 4.86 4.63 4.57

B. _4.01

1. 3.22 4.33 3.58 3.71 4.14 4.38 3.93

2 4.00 4.44 3.75 4.08 4.43 4.50 4.22

3. 3.44 3.89 3.83 3.72 4.14 4.63 3.99

4. 3.22 3.78 3.17 3.39 4.14 4.38 3.74

5. 4.22 3.89 4.33 4.15 4.43 4.13 4.18

C. 4.41

1. 4.11 4.44 4.58 4.38 4.71 4.25 4.42

2. 4.67 4.33 4.17 4.39 4.59 4.25 4.40

D. 4.60

1. 4.78 4.44 4.42 4.55 4.43 4.50 4.50

2. 4.78 4.67 4.75 4.73 5.00 4.50 4.74

3. 4.67 4.56 4.50 4.58 4.59 4.50 4.56



APPEN)IX

Average Ratings of Items By Respondents

Public School Counselors

CONSULTATION CONT'D ounselor Ser.Ctr. TOTAL
ELEM. JR. 11. HIGH ALL ducators Consultants

E. 4.32

1. 4.67 4.22 4.25 4.38 4.14 4.50 4.36

2. 4.56 3.11 3.33 3.67 4.43 4.25 3.94

3. 4.67 4.56 4.58 4.60 4.71 4.75 4.65

F. 3.70

1. 3.67 3.89 3.08 3.55 3.86 4.25 3.75

2. 3.56 3.89 3.58 3.68 2.71 3.75 3.50

3. 3.33 4.11 4.00 3.81 3.43 4.00 3.78

4. 3.67 3.56 3.00 3.41 4,14 4.38 3.75

G. 3.73

1. 4.22 4.44 4.17 4.28 4.14 3.75 4.14

2. 2.67 3.33 2.25 2.75 3.57 3.88 3.14

3. 4.22 3.22 4.00 3.81 4.29 3.80 3.92

H. 4.38

1. 4.00 4.44 3.92 4.12 4.43 4.50 4.26

2. 3.89 4.67 4,00 4.19 4.43 4.38 4.27

3. 4.56 4.67 4.25 4.49 4.43 4.50 4.82

4. 3.67 4.22 3.92 3.94 4.43 4.63 4.17

L _3.79

1. 2.63 2.78 2.92 2.77 4.14 3.50 3.19

2. 3.76 3.78 3.67 3.74 4.14 4.25 3.92

3. 3.00 4.11 3.83 3.65 4.14 4.38 3.89

4. 3.13 4.11 3.83 3.69 4.43 4.63 4.03

5, 2.86 3.44 3.08 3.12 4.43 4.38 3.64

6 4.13 4.67 4.50 4.43 4.57 4.38 4.456. 4.13 145
3 /433r 8 2.56 2.83 1.09 4 .f; 2 '



APPENDIX

Average Ratings of Items By Respondents

Public School Counselors

CONSULTATION CONT'D. Counselor Ser.Ctr. TOTAL
ELEM. JR. IllI HIGH ALL I"ducators:Consultant s

8. 3.63 3.89 4.08 3.87 3.57 3.63 3.76

3.62

1. 3.86 3.33 3.67 3.62 4.14 4.13 3.83

2. 2.25 2.00 3.17 2.47 3.29 2.25 2.59

3. 4.38 3.67 4.08 4.04 4.00 4.63 4.15

4. 3.75 4.33 3.17 3.75 4.00 4.38 3.93

5. 2.63 3.11 4.25 3.33 4.00 4.13 3.62

K. 3.74

1. 4.22 4.44 4.25 4.30 4.43 4.00 4.27

2. 3.56 3.11 3.08 3.25 3.29 3.88 3.38

3. 3.78 3.11 3.00 3.30 3.29 3.63 3.36

4. 4.44 3.44 3.67 3.85 4.14 4.00 3.94

L. 3.90

1. 4.11 4.11 4.00 4.07 3.86 4.38 4.09

2. 4.44 3.89 3.92 4.08 -4.43 4.25 4.19

3. 3.56 3.78 3.08 3.47 4.29 4.13 3.77

4. 3.78 3.67 3.00 3.48 4.00 3.25 3.54

COORDINATION

A. 353

1. 2.33 2.11 2.75 2.40 3.43 3.75 2.87

2. 2.89 2.89 2.83 2.86 3.43 4.25 3.26

3. 3.78 3.11 4.08 3.66 4.14 4.38 3.90

184

4. 3.67 3.78 3.83 3.76 4.00 4.00 3.86

5. 2.44 4.11 3.92 3.49 4.29 3.63 3.68

6. 2.67 3.33 3.67 3.22 3.86 4.38 3.58



APPENDIX T1.

Average Ratings of Items By Respondents

Public School Counselors

CONSULTATION CONT'D Counselor Ser.Ctr. TOTAL

ELEM. JR. Hi. HIGH ALL educators Consultant's

E. 4.32

1. 4.67 4.22 4.25 4.18 4.14 4.50 4.36

2. 4.56 3.11 3.33 3. 7 4.43 4.25 3.94

3. 4.67 4.56 4.58 4.60 4.71 4.75 4.65

F. 3.70

1. 3.67 3.89 3.08 3.55 3.86 4.25 3.75

2. 3.56 3.89 3.58 3.68 2.71 3.75 3.50

3. 3.33 4.11 4.00 3.81 3.43 4.00 3.78

4. 3.67 3.56 3.00 3.41 4.14 4.38 3.75

C. 3.73

1. 4.22 4.44 4.17 4.28 4.14 3.75 4.14

2. 2.67 3.33 2.25 2.75 3.57 3.88 3.14

3. 4.22 3.22 4.00 3.81 4.29 3.86 3.42

H. 4.38

1. 4.00 4.44 3.92 4.12 4.43 4.50 4.26

2, 3.89 4.67 4.00 4.19 4.43 4.38 4.27

3. 4.56 4.67 4.2. 4.49 4.43 4.50 4.82

4. 3.67 4.22 3.92 3.94 4.4 "4.63 417

1. '2.63 2.78 2.92 7 4.14 3.50 3.19

2. 3.76 3.78 3.61 3'74 4.14 4.25 3.92

3. 3.00 4.11 3.83 3.65 4.14 4.38

4. 3.13 4.11 3.83 3.69 4.43 4.63 4.03

5.

6.

2.86

4.13

3.44

4.67
It + I

3.08

4.50

3.12 4.43 4.38 3.64

4.43 4.38 4.45

7 3 AS 3 4?7. f3 . RP 3 4 2



APPENDIX

Average Ratings of Items By Respondents

Public School Counselors

COORDINATION CONT'D. }ounselor iSer.Ctr. TOTAL
ELEM. ?R. HI. HIGH ALL IducatorsConsultant-s

9.13.44 3.67 2.75 3.29 3.43 4.13 3.48

10. 3.00 2.22 1,75 2.32 2.71 3.38 2.61

11. 3.00 2.22 1.42 2,21 2.00 2.50 2.23

12. 3.33 2.55 1.75 2.54 2.29 3.00 2.58

13, 2.78 2.44 1.92 2.38 2.71 3.63 2.70

14. 2.78 1.33 0.92 1.67 1.29 1.00 1.46

15. 3.22 2.78 2.75 2.92 3.14 4.25 3.23

F. 
2.42

1.2.89 1.78 2.38 2.35 3.28 4.00 2.8

2. 2.67 2.00 1.92 2.19 2.43 2.75 2.35

3, 2.22 1.56 1.33 1.70 1.57 2.50 1.84

4. 2.33 1.78 1.82 1.98 2.00 3.25 2.24

5. 2.77 1.56 1.42 1.92 2.00 2.50 2.05

6. 2.56 3.11 3.17 2.95 3.29 3.75 3.18

G. 2.70

la. 2.00 3.00 2.00 2.33 3.71 3.38 2.82

lb. 2.56 2.89 1.83 2.43 3.57 2.75 2.72

1c. 1.56 2.44 1.83 1.94 3.43 3.00 2.45

2. 1.89 2.22 1.75 j3.99 3.57 32.54

3a. 2.00 3.11 2.17 2.43 3.29 3.63 2.84

3b. 1.76 2.89 2.00 2.22 3.29 3.25 2.64

3c. 1.76 2.78 1.92 2.15 3.86 3.75 2.81

1 a. 3.22 2.67 2.75 3.38 3.09

186

ORGANIZATION AND

EVALUATION

A. 3.10

1. 3.22 2.67 2.75 2.88 4.14 3.38 3o23

-1
3.38

J

.... 
v

3.093.22 2.67 2. 75Ia. 2.88 3.43



1j
Average Ratings of Items By Respondents

ORGANIZATION AND Public School Counselors
EVALUATION CONT'D IEVALATIN COTD.ounselor Ser.Ctr. TOTAL

ELEM. JR. HI. HIGH ALL educators Consultant s

lb. 3.22 1.89 2.75 2.62 3.86 3.50 3.04

lc. 3.22 2.33 2.25 2.60 4.14 3.50 3.09

2. 3.00 2.33 z.50 2.61 4.14 3.50 3.09

3. 2.89 3.22 2.92 3.01 3.43 3.50 3.19

4. 3.00 3.11 3.25 3.12 4.00 3.75 3.42

5. 2.89 2.33 2.50 2.57 2.71 2.75 2.64

13. _ ____3.47

1. 2.78 3.89 3.42 3.36 3.43 400 3.50

2. 2.44 2.78 2.08 2.43 2.43 3.88 2.72

3. 3.67 3.78 3.58 3.68 3.14 4.38 3.71

4. 3.56 4.11 3.75 3.81 3.71 4.50 3.93

C. 
4.23

1. 4.33 4.56 4.33 4.41 5.00 4.25 4.49

2. 4.44 4.67 4.17 4.43 4.29 4.38 4.39

3. 4.00 3.78 3.17 3.65 4.00 4.13 3.82

4. 4.00 4.11 3.83 3.98 4.86 4.15 4.21

D. 3.84

1. 4.33 3.67 3.83 3.94 4.00 3.63 3.89

2. 3.89 4.00 3.00 3.63 4.29 3.75 3.79

E. 3.89

l1._ 3.78 4.11 3.58 3.82 14.14 3.88 30_

2. 2.11 2.11 1.08 1.77 2.00 4.00 2.26

3. 4.67 4.67 4.42 4.59 5.00 4.38 4.63

4. 4.56 4.67 4.25 4.49 4.57 4.25 4.46

5. 3.44 4. 22 4.,08 3. 91 4. 57 4. 63 4. 19



AITEJNIX

X

Average Ratings of Items By Respondents

Public School Counselors
ORGANIZATION AND ___ .SrCr OA

EVALUATION CONT'D. ounselor Ser.Ctr. TOTAL

ELEM. JR. HI. hIGH IT ALL ducators Consultant s

F. 2.93

1. 2.67 2.44 1.92 2.34 3.14 3.25 2.68

2. 2.56 2.33 2.25 2.38 4.14 3.25 2.91

3. 2.33 1.78 1.75 1.95 4.14 3.25 2.65

4. 2.78 2.67 2.23 2.56 3.43 3.38 3.43

5. 2.56 2.33 2.67 2.52 3.71 3.75 3.00

11 I
-~ .11 ~ ~ .-.- ~.-..-.. ___________________ -~ ___________________
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APPSN.IX I S' 9

Average Ratings of Items By Respondents

Public School Counselors

COUNSELING ounselor Ser,Ctr, TOTAL
ELEM. JR. i. HIGH ALL Iducators Cons ltant s

A 4.56

1. 4.44 3.89 3.92 4.08 4.57 4.63 4.29

4,44 4.78 4.50 4.57 5.00 4.88 4.72

3. 4.44 4.67 4.67 4.59 4.57 4.88 4.67

B. 4.60

5.0 4,56 4.92 4.83 4.71 4.63 4.76

la. 5.0 4.56 4.92 4.83 4.71 4.63 4.76

lb. 4.67 4.44 4.58 4.56 4.71 4.63 4.51

lc. 4.78 4.44 4.83 4.68 4.43 4.38 4.57

id. 4.56 4.44 4.08 4.36 4.43 4.50 4.40

C. 
2.76

'1. 3.56 4.00 3.25 3.60 4.43 4.13 3.87

2. 2.00 1.89 1.00 1.63 2.57 2.50 1.99

3. 2.00 2.33 1.00 1.78 4.29 2.63 2.45

4. 2.87 3.22 1.50 2.53 3.43 2.63 2.73

D 3.57

1. 1.56 3.00 3.08 2.55 4.43 4.13 3.24

2. 2.53 2.89 3.08 2.77 4.00 3.88 3.24

3. 3.78 3.89 3.50 3.72 4.00 3.88 3.81

4. 2.89 4.00 3.75 3.55 4.00 4.50 3.85

5. 3.00 3.89 3.67 3.52 3.86 4.25 3.73

E. 
4.64

. 4.22 4.78 4.92 4.64 4.86 4.88 4.73

2. 4.33 4.78 4.67 4.59 4.57 4.88 4.65

3. 4.33 4.78 4.08 4.40 4.71 4.75 4.53



APPENDIX

Average Ratings of Items By Respondents

Public School Counselors

COUNSELING CONT'D. ounselor Ser.Ctr. TOTAL
ELEM. R. HI. HIGH ALL ducators Consultants

F 4.60

1. 4.78 4.67 4.92 4.79 4.86 4.75 4.80

2. 4.33 4.22 4.50 4.35 4.86 4.38 4.46

3. 4.56 4.67 4.67 4.63 4.71 4.63 4.65

4. 4.44 4.44 4.33 4.40 4.71 4.50 4.48

G. 4.01

1. 4.56 4.67 4.25 4.49 5.00 4.00 4.50

2. 3.67 3.22 4.25 3.71 4.86 4.00 4.00

3. 3.56 4.67 3.58 3.94 3.71 3.50 3.80

4. 3.11 3.67 3.50 3.43 3.29 3.86 3.48

5. 3.44 3.78 3.75 3.52 4.14 3.50 3.72

6. 4.33 4.56 4.50 4.46 4.8> 4.50 4.55

H. 4.08

1.
la. 3.89 4.33 3.92 4.05 4.43 4.25 4.16

lb. 3.78 4.33 3.83 3.98 4.43 3.86 4.05

le. 4.00 4.33 3.92 4.08 4.43 4.00 4.14

Id. 4.22 4.44 4.00 4.22 4.43 3.86 4.19

le. 3.89 4.22 3.17 3.72 3.57 3.38 3.65

lf. 4.22 4.33 3.58 4.04 3.86 3.75 3.95

1g. 4.11 4.33 3.17 3.87 4.29 3.63 3.91
2.

2a. 4.00 4.22 4.08 4.10 4.43 3.50 4.05

2b. 4.67 4.56 4.50 4.58 4.86 4.13 4.54

2c, 4.22 4.44 4.17 4.28 4.43 3.63 4.18

3s89

la. 3.56 3.67 3.33 3.52 4.29 3.86 3.74

9

3,89
113 r67 3 42 3.66 1r 29 4 38 1,93



APPENDIX

Average Ratings of Items By Respondents

COUNSELING CONT'D.

Public School Counselor

i EL EM.

3.78

JR. HI.

3.67

HIGH

3.25

S

ounselor Ser.Ctr.
ALL Sducators Consultant

3.57 4.14 4.13

TOTAL

3.7

Id. 3.78 4.11 3.67 3.85 4.29 4.50 3.80

2. 3.86 4.44 3.75 4.02 3.71 4.38 4.03

3a. 4.11 3.89 3.33 3.78 3.86 3.86 3.81

3b, 4.33 4.11 3.67 4.04 4.00 3.86 3.99

3c. 4.22 4.33 3.50 4.02 4.00 3.75 3.96

J. _3.41

1. 4.22 3.22 2.83 3.45 3.14 4.13 3.51

2. 4.11 2.78 3.00 3.30 2.86 3.86 3.32

3. 4.11 2.56 3.08 3.25 3.43 3.86 3.41

K. 4.65

1. 4.78 4.67 4.75 4.73 5.00 4.88 4.82

2, 5.00 4.67 4.83 4.83 4.71 5.00 4.84

3. 4.67 4.11 4.83 4.54 4.71 5.00 4.66

4. 4.67 3.89 4.50 4.35 4.43 5.00 4.50

5. 4.11 3.89 4.83 4.28 4.43 5.00 4.45

L. 3.50

1. 2.89 3.33 2.92 3.05 3.86 3.13 3.23

2. 3.56 3.89 3,42 3.62 4.00 3.38 3.65

3. 3.44 3.67 4.08 3.76 3.71 3.88 3.76

4. 3.67 3.78 3.42 3.62 4.43 4.00 3.86

5. 3.00 3.22 3.00 3.07 2.71 3.00 2.99

M. 4.28

1. 4.44 4.67 4.33 4.50 4.14 4.00 4.32

2. 4.33 4.67 3.67 4.22 4.29 3.50 4.09

4 .67 4.58 4.71 4.38

... _ .

I- W -- - - -

- .-- --- T ""'
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Richardson Independent School District
J. J. PEARCE, LL.D..SUPERINTENDENT

JOHN F. ROBERTS
ASSISTANT SUPERINTENDENT
FOR INSTRUCTION

400 S. GREENVILLE AVE.

RICHARDSON. TEXAS
75080 RAYMON L. BYNUM

ASSISTANT SUPERINTENDENT

FOR NON.INSTRUCTION

BOARD MEMBERS
LEO J. EVELETH, JR.

PRESIDENT

CHARLES A. RICHARDSON, D.O.S.
VICE PRESIDENT

JOHN A. STALLINGS
SECRETARY

JERRY P. OWENS
CHARLES WEST
MRS. PAUL R. SEEGERS
MARTIN W.VERNON

May 10, 1973

Dear Colleague:

Please give your appraisal of this instrument

for evaluating counselor competencies. Please rate

each listed compency from one to five (five being the

best rate) and check whether you accept or reject.

A rejection would be no rating on the scale.

Please include any competencies you feel necessary

and rate those you supply. If you feel added categories

are necessary, include them.

Your honest opinion is being sought. Your expertise

in the field of guidance will be utilized in validating

this instrument for evaluating counselors.

Return to me as soon as possible.

Thank you very much.

Sincerely,

Bob Percival, Coordinator
Guidance and Counseling

BP:pl

Enclosure



Richardson Independent School District
J. J. PEARCE, LL.D.,SUPERINTENDENT

JOHN F, ROBERTS
ASSISTANT SUPERINTENDENT
FOR INSTRUCTION

400 S. GREENVILLE AVE.

RICHARDSON, TEXAS

75080 RAYMON L. BYNUM
ASSISTANT SUPERINTENDENT

FOR NON-INSTRUCTION

BOARD MEMBERS
LEO J. EVELETH, JR.

PRESIDENT

CHARLES A.NRICHARDSON, D.D.S.
VICE PRESIDENT

JOHN A. STALLINGSSECRETARY

JERRY P. OWENS
CHARLES WEST
MRS. PAUL R. SEEGERS
MARTIN W.VERNON

July 18, 1973

I know you have been busy.

having a good summer.
I hope you are

Is it possible for you to get the Counselor

Assessment instrument back to me right away? I

sure need your reactions. (If you have already

returned it - thanks a lot.

Sincerely,

Bob Percival

BP:pl
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Additional Respondent Data

Twelve items were rejected by the validating experts on

the basis of each such competency having received a rating

somewhere below 2.5, on a 5.0 point scale. Those competencies

so rejected are:

1. Chart group interaction on the Hill Interaction
Matrix.

2. Rate the verbal interaction on the Carkhuff
Communication Scale.

3. Involve teachers, students, and administrators in
organizing students as "teachers."

4. Involve teachers, students, and administrators in
organizing Big Brother programs.

5. Involve teachers, students, and administrators in
organizing committees for student citizen involvement.

6. Involve teachers, students, and administrators in
organizing bibliotherapy groups.

7. Plan programs and seminars presenting student opinion
on community and social issues.

8. Form educative and training seminars on current social
problems.

9. Formulate behavior management model seminars.

10. Formulate human relations committee seminars.

11. Edit and write newspaper articles.

12. Provide information for curriculum development in
adult education.
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The twelve competencies rejected by the public school

counselors but accepted by the counselor-educators and counselor-

consultants are:

1. Involve teachers, students, and administrators in
organizing community outreach programs.

2. Involve teachers, students, and administrators in
organizing awareness groups.

3. Assist in the development of learning units on cross
cultural understanding.

4. Edit and write periodic newsletters.

5. Edit and write student handbooks.

6. Write and report on Guidance Surveys.

7. Write and report on placement activities.

8. Write and report on follow-up studies.

9. Prepare transparancies, charts, graphs, and other
media for publications.

10. Set up typical experimental designs of research
studies involving guidance and the curriculum.

11. Set up survey research projects concerning the
guidance program.

12. Develop predictive guidance research projects.

Even though rejected by the public school counselors,

these items were included in the finished instrument (Appendix

B, pp. 115-147) based on the average of the ratings of all the

respondents.
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