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A study was made to determine the views of elementary

principals regarding criteria for a quality kindergarten

program and to plan a staff development program based upon

the data collected. The study was limited to elementary

principals in the eight Texas counties of Education Service

Center Region 10 with kindergartens on their campuses during

the 1973-1974 school year.

An outline of criteria for a quality kindergarten pro-

gram was developed from selected writings of authorities in

the field of early childhood education. From this outline

a questionnaire was formulated, consisting of thirty state-

ments about kindergarten programs, with which the respondents

were asked to agree or disagree. Another item sought informa-

tion about the respondents' completion of early childhood

education courses.

Findings were classified under four subheadings: ques-

tionnaire response, views of principals and early childhood

authorities, the effect of having a kindergarten upon views

of principals, and the effect of early childhood education

courses upon the views of principals.
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Responses were received from 255 of the 327 principals

contacted, achieving a 76.38 percentage of return. Two

counties had a 100 percent rate of return. A county having

only two districts did not respond to the initial or follow-

up requests. The percentage of return varied in the other

counties from 58.30 percent to 95 percent.

Findings showed the principals in agreement with author-

ities on approximately 64 percent of the total responses.

Variation in the percentage of correct responses was great,

ranging from approximately 5 percent agreement to approxi-

mately 95 percent agreement. Only slight differences were

noted when items were grouped into categories to form com-

posite items. Widest differences of opinion occurred with

items relating to the use of reading readiness workbooks, the

appropriateness of using real woodworking tools, the benefit

to young children of performing before large audiences, the

need of the kindergarten child for large blocks of time,

the amount of time spent in play during the kindergarten day,

the ability of the kindergarten child to operate audio-visual

equipment independently, and the desirability of having

parents in the kindergarten classroom.

Principals who had kindergartens on their campuses before

the 1973-1974 school year did not perform better on the ques-

tionnaire than the principals with kindergartens for the

first time during the 1973-1974 school year. Comparisons
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of individual and composite item scores showed similar re-

sponses from both groups, the only exception being on an

item pertaining to the appropriateness of wheeled toys on

the elementary playground. There was a difference of approx-

imately 15 percent in favor of the more experienced group.

Principals who had completed early childhood education

courses scored slightly higher than principals who had not

completed such courses. An increase in the number of semester

hours completed did not appear to improve performance on the

questionnaire.

Recommendations were made based upon conclusions of the

study. A suggested staff development program was devised and

described in detail. The program outline included objectives

and enabling activities, with extensive use of audio-visual

materials.
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CHAPTER I

INTRODUCTION

With the enactment of House Bill 240 in 1969, the Texas

Legislature took a major step in providing 
free public school

kindergartens (8). The law established a sliding scale of

eligibility which was planned to include 
gradually all five-

year-olds by 1977-1978. In June, 1973, the Legislature

decreed that kindergarten must be available for this age

group by 1973-1974 (9).

Aside from the urgent demands for classroom space and

personnel that implementing kindergarten required, 
many ele-

mentary principals faced another problem--that of dealing

with a new endeavor. As a rule, the college preparation and

professional experience of the principal appeared to provide

him little opportunity for becoming familiar with kindergar-

tens. Principals, understandably, lacked confidence in

providing leadership for a group that did 
not fit the usual

image of "school" (10).

After the passage of the kindergarten legislation in

June, 1973, the Regional Education Service Centers began to

receive numerous requests for guidance in implementing 
kinder-

garten programs from elementary principals. 
A conference

conducted by Vernon (11) of the Texas Education Agency gave

1
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further evidence of the need for staff development 
for

principals. Similar problems were revealed at a meeting

of elementary principals in Wichita Falls, Texas (3).

Because of the crucial role of the principal as an

instructional leader (4, 5, 12), it appeared essential to

plan a staff development program 
that would help him under-

stand kindergarten. Except for a recent study by French (1),

research that specifically investigated 
the views or knowl-

edge of principals regarding kindergarten 
was not found in

the literature. This paucity of data lent support to the

relevance of the present study.

Statement of the Problem

The problem of the study was to determine 
the awareness

of elementary principals in Education Service Center 
Region

10 regarding criteria for a quality kindergarten 
program and

to formulate a staff development program based 
upon the data

collected.

Purposes of the Study

The purposes of the study were:

1. To compare the views of the elementary principals

in Education Service Center Region 10 with authorities 
in the

field of early childhood education regarding:

a. Characteristics of the five-year-old child,

b. Kindergarten organization and curriculum.
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c. Kindergarten equipment, materials, and phys-

ical facilities.

2. To compare the views of elementary principals in

Education Service Center Region 10 who 
had had kindergartens

on their campuses prior to 1973-1974 with 
principals who had

not had kindergartens until 1973-1974 regarding

a. Characteristics of the five-year-old child.

b. Kindergarten organization and curriculum.

c. Kindergarten equipment, materials, and phys-

ical facilities.

3. To compare the views of elementary 
principals in

Education Service Center Region 10 who had completed early

childhood education courses with principals 
who had not com-

pleted early childhood courses regarding

a. Characteristics of the five-year-old child.

b. Kindergarten organization and curriculum.

c. Kindergarten equipment, materials, and phys-

ical facilities.

4. To formulate a staff development program 
for the

elementary principals in Education Service 
Center Region 10

to facilitate their understanding of:

a. Characteristics of the five-year-old child.

b. Kindergarten organization and curriculum.

c. Kindergarten equipment, materials, and phys-

ical facilities.



To fulfill the purposes of the 
study, the answers to

the following questions 
were sought through a review 

of the

literature and use of a 
questionnaires

1. Upon what criteria for a 
quality kindergarten pro-

gram do authorities in the 
field of early childhood education

agree?

2. How do the views of elementary principals 
in Educa-

tion Service Center Region 
10 compare with the views 

of these

authorities?

3. How do the views of elementary principals 
in Educa-

tion Service Center Region 10 who have had kindergartens on

their campuses prior to 
1973-1974 compare with 

principals

having kindergartens for the 
first time in 1973-1974?

4. How do the views of elementary 
principals in Education

Service Center Region 10 
who have completed early 

childhood

education courses compare 
with the views of principals who

have not completed early 
childhood education courses?

5. What materials can be 
found or developed that 

are

appropriate for use with the elementary principals participat-

ing in this study?

Definition of Terms

The following definitions were 
formulated for this study:

Kindergarten.--That portion of the public school 
system

in Texas devoted to the education 
of the five-year-old (6).
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Public elementary school.--"A school - . organized

under a school district of 
the state, supported by tax

revenues, administered 
by public officials, and open to

all" (6, p. 431).

Principal.--The individual 
employed by the school 

district

as the administrative and 
educational leader of each 

elemen-

tary school.

Education Service Center Region l0.--One of the twenty

Education Service Center 
Regions in Texas which includes 

the

school districts in Dallas, Hunt, Collin, Fannin, Grayson,

Ellis, Rockwall, and Kaufman counties 
(8).

Criteria.--The set of standards which identifies a

quality kindergarten program 
as developed for this 

study

through a survey of the 
views of authorities in 

the field of

early childhood education 
(see Chapter III).

Principals with kindergartens.--Principals 
whose elemen-

tary schools included a kindergarten 
program during the

1973-1974 school year.

Principals without 
.-- Principals whose

elementary schools included a kindergarten 
for the first

time during the 1973-1974 school 
year.

Eariy childhood education Sourse.--Any course in the

teaching of the five-year-old 
completed at an accredited

college or university.
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Learning centers..-Identifiable 
portions of the kinder-

garten classroom arranged 
as areas of interest with materials

for independent study and 
concept development.

Limitations of the Study

The study was limited to the 
investigation of elementary

school principals in Education Service Center 
Region 10 who

had kindergartens on their campuses during the 
1973-1974

school year.

Basic Assumptions

It was assumed that the subjects 
of this study responded

honestly to the questionnaire 
used to investigate their 

views

regarding kindergarten. 
It was further assumed that 

the

questionnaire developed 
for this study was valid.

Procedures for Collecting and 
Analyzing Data

A survey of the professional 
literature was conducted

to determine criteria for 
a quality kindergarten program 

ac-

cording to authorities in the field of early childhood

education. A questionnaire was developed, 
based upon the

criteria identified. After submission of the questionnaire

to a panel of experts and to 
a selected sample of elementary

principals, the instrument was mailed 
to every principal in

Education Service Center Region 
10 who had a kindergarten on

his campus. A return of 75 percent was sought. 
Follow-up

letters and personal telephone 
calls were utilized to assure

the desired percentage of response.
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Through an analysis of the questionnaires, several major

areas of information were 
examined: nature of the responses

to the questionnaires views 
of principals compared with

early childhood education authorities, effect of having a

kindergarten upon views of principals, and effect of early

childhood education courses upon views of principals. Data

were analyzed primarily by 
the use of frequency and percentage

computation. Tables were prepared to clarify the presentation

of findings.

A staff development program 
was devised to meet the

needs of the principals as revealed 
in the study. A survey

of professional literature 
and audiovisual materials 

was

conducted to assist in the formulation of the program.
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CHAPTER II

REVIEW OF RELATED LITERATURE

The related literature reviewed 
in this chapter provides

information concerning the growth of the public 
school kinder-

garten in Texas and the 
role of the principal in kindergarten

education.

The Public School Kindergarten 
in Texas

Legislation establishing 
public school kindergartens in

Texas was enacted in 1917. 
This early legislation empowered

the board of trustees of 
any school district to establish

one or more kindergartens for the training of children

I . . . upon the petition of the parents or guardians of

twenty-five (25) or more children under the scholastic age

down to and including five years, residing in said district

, , ." (8, pp. 1128-1129).

A dissertation by White (10) indicated that only six

school districts had implemented 
kindergarten programs prior

to 1940. During the period from 1950 to 1960, kindergartens

were added in fifteen districts. The number of kindergartens

had increased to forty-four 
by 1960.

Through a questionnaire, White sought to describe the

public school kindergarten 
in Texas as it was in 1960-1961.

Four major aspects were studied.

9
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White attempted to determine 
the kind of educational

program offered for kindergarten 
children in Texas. The

means of support for the 
programs was found to be 

local.

Activity centers most commonly 
found were science, art,

library, block building, and dramatic play. A survey of

the equipment used in the classroom 
revealed that a majority

of classrooms used blocks, 
record players, easels, flannel

boards, playhouse furnishings, science 
materials, and rhythm

instruments. Over half of the respondents 
stated that re-

assignment to kindergarten 
for a second year was possible

for some children. In general, kindergarten teachers 
had

had four years of college but only 36 percent 
had had kinder-

garten training. State supervision was considered 
desirable

by most of the subjects 
of the study.

The second part of White's 
study measured the effect

of kindergarten attendance 
on reading and number readiness

and social maturity in the first 
grade. The Metropolitan

Readiness Test and the Banham 
Social Maturity Test were uti-

lized to compare first graders 
who had and those who had 

not

attended kindergarten. No significant differences 
were noted,

though the lower range limit of 
the kindergarten group was

higher than the lower range 
limit of the control group.

A third problem investigated 
by White was the area of

teacher certification standards, 
kindergarten accreditation,

and professional supervision. 
White recommended as a result
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of his findings the establishment 
of kindergarten certifica-

tion which would include courses 
in child psychology and early

childhood development. He recommended supervised 
student

teaching in an approved kindergarten. 
Further, he advised

the creation of a state division 
for the supervision of

kindergarten.

The fourth area of White's 
study concerned the extension

of Minimum Foundation Funds 
to include the support of 

kinder-

garten education.

State legislation in 1961 
amended the Texas law which

provided for the establishment 
and maintenance of kinder-

gartens. The amendment impelled 
any district school board,

upon petition of 20 percent 
of the qualified voters, 

to call

an election within sixty days 
to determine whether a kinder-

garten should be established 
and maintained. "If a majority

of the votes cast at such election 
favor the exercise of the

power herein granted, the 
governing board shall establish 

and

maintain such kindergarten . . ." (9, p. 248).

A study by Gardner (2) during the 1964-1965 school 
year

revealed that kindergartens 
existed in 44 of the 1,379 school

districts in Texas.

The Gardner study differed from 
the work of White in

that it- established criteria with which 
to evaluate find-

ings, reviewed related literature 
which discussed kindergarten

programs in other states, 
specifically dealt with 

the
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kindergarten program, and included 
a greater percentage of

response. Of the 44 school districts contacted, 
Gardner re-

ceived responses from 39.

Through a review of authoritative 
literature, including

bulletins published by the Association 
for Childhood Education

International and various 
state publications, an outline of

evaluative criteria was 
developed. Major divisions included

(1) the teacher, (2) kindergarten organization 
and curriculum,

(3) kindergarten materials, 
teaching aids, and equipment, and

(4) physical facilities.

A number of conclusions were 
drawn from the Gardner re-

search. The majority of kindergarten 
teachers were found to

lack adequate college preparation. 
Teachers lacked knowledge

of the principles of early childhood development 
and education.

The classroom organization 
and curriculum generally 

met stand-

ards except for excessive 
class size and limited curriculum

experiences. The curriculum had an 
academic orientation.

Programs tended to be formalized, 
similar to the initial pro-

grams offered to first 
graders who had not attended 

kindergarten.

Teaching materials and equipment 
were limited. Physical fa-

cilities were generally inadequate.

Texas House Bill 240, enacted in June, 1969, authorized

the establishment of public 
school kindergartens under 

the

Minimum Foundation Program.

Section 4. Program Eligibility
(a) Beginning with the school year 1977-1978, 

any

child in this state over five and 
under twenty-one
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years of age at the beginning of the school 
year,

who has not graduated from high 
school, shall be

entitled to the benefits 
of the Basic Foundation

Program for the ensuing year (b) Notwithstand-

ing the provisions ofParagraph (a) of this Section,

the program of preschool education 
shall be extended

first to "educationally handicapped" 
children as

preparation for the regular 
school program in which

such children will participate 
in subsequent years.

For purposes of this Section, 
a child is "education-

ally handicapped" if he cannot speak, read, and

comprehend the English language or if he is from

a family whose income, according to standards pro-

mulgated by theState 
Board of Education, is at or

below a subsistance level (5).

Children defined as "educationally 
handicapped" had

qualifying age limits set 
for them on a sliding scale 

of

eligibility. The age limits were: 1970, 5 years and 5

months; 1971, 5 years and 2 months; 1972 and thereafter,

5 years and no months. The qualifying age limits 
for all

other children were: 1973-1975, 5 years and 7 months; 1975-

1977, 5 years and 4 months; 1977 and thereafter, 5 years and

no months (5).

Textbooks were defined in this legislation as "books

and any apparatus, including three-dimensional manipulative

materials, which convey information to the scholastic or

otherwise contribute to the learning process" (5).

The time schedule for the gradual 
lowering of qualifying

age limits was amended 
in June, 1973, when House Bill 787

mandated that free public 
school kindergarten for all 

five-

year-olds become available 
in the school year 1973-1974. 

This

legislation reads



Section 16.04 Program Eligibilityy-1974,
(a) Beginning with the 

scholastic year 1973

any child in this state 
over Live and under

twenty-one years of age at the beginning of the

scholastic year . . shall be admitted tuition

free to the public school of the district in

which he, his parents, or legal guardian resides

(6).

The benefits of the program were extended 
on a priority

basis to "educationally handicapped" 
children using the

same definition as found in 
House Bill 240, The program

could be offered to such children 
on full day/full year

basis, though a full day/full year 
program was not manda-

tory. The legislation afforded 
all five-year-old children

the opportunity to attend a 
one-half day/full year program

or a full day/one-half year 
program. Local school districts

were given the authority 
to select the option of their

choice (6).

Projected enrollments 
under House Bill 787 were 

re-

ported by the Texas Education 
Agency (4, P. 5):

1973-1974 
. . . . . . . . . . . . . 166,324

1975-1976 . . . . . . . . . . . . . . . . 186,734

1 9 7 6 - 1 9 7 7 . . . . 0 
- - - - . ' . . 1 9 8 , 8 0 1

Fig. 1--Projected enrollments

A recent study by French (1) examined the implementation

of the public school kindergarten 
program in Texas. His

study employed a questionnaire 
to gather information from

100 randomly selected elementary 
school principals. The

14
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questionnaire contained 72 items pertaining to implementing

kindergarten in the following areas: (1) background informa-

tion on the elementary principal, (2) elementary school

program and organization, (3) orientation of community and

children, (4) employment of teachers, (5) aides and parapro-

fessionals, (6) staff development, (7) determination of

eligible children, (8) learning and teaching materials,

(9) learning environment, (10) daily schedule, (11) indoor

facilities, (12) outdoor facilities, (13) outside resources,

and (14) evaluation.

French found a number of inadequacies in the state

kindergarten program as reported by the elementary principals

in the study. Of particular relevance to the present study

was the fact that college preparation and in-service activi-

ties in the field of early childhood education were generally

lacking. It was noteworthy that the majority of elementary

principals had not read the state curriculum guide for kinder-

garten education.

There appeared to be inadequate communication and

orientation to the parents and the community concerning the

kindergarten program. Aides and volunteers were not being

utilized to the fullest extent. Most of the school districts

did not have written policies regarding educationally handi-

capped children. Progress of the children was not reported

effectively. Though the learning center concept was widely
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recognized, certain centers were neglected. These were the

woodworking and outdoor play centers. Classroom space re-

quirements were not being met.

More positive findings were that most kindergarten

teachers had appropriate certification and were developing

their own written learning materials to supplement commercial

materials.

From his findings French made a number of recommenda-

tions. He suggested the inclusion of at least one early

childhood education course in the professional preparation

of elementary school principals. The development of in-

service education programs for principals was recommended

to assist in the implementation of quality kindergarten

programs. Extended commitment on the part of the Texas Edu-

cation Agency and the Regional Education Service Centers

was viewed as necessary in the facilitation of additional

staff development activities. Particular emphasis was

thought to be needed in these areas: (1) benefits and

guidelines for the woodworking and outdoor learning centers,

(2) parent involvement and communication, (3) class size,

(4) rest periods, (5) length of school day, (6) curriculum,

and (7) reporting procedures.

Several recommendations pertained directly to the Texas

Education Agency. Provisions for disseminating bulletins

and other materials should be examined and improved. Existing
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bulletins should be revised and expanded and additional

guidelines formulated. A division of elementary education

to include early childhood education should be established.

The Texas Education Agency should conduct research to de-

termine the most effective reporting system for children

in kindergarten through grade three and to study the effects

of full-day and half-day programs on the development of

children. In cooperation with the Regional Education Serv-

ice Centers, the Texas Education Agency should establish

or identify exemplary volunteer programs throughout the

state for purposes of awareness and possible replication.

The Texas Legislature was urged to enact legislation

to allocate classroom teacher units and supportive personnel

under the Foundation School Program at a lower pupil/teacher

ratio for kindergarten through grade three.

Role of the Principal in Kindergarten Education

In a review of the literature, no research was available

concerning the role of the principal in kindergarten education

except for the study by French (1). However, expository

writing by several spokesmen in administrative leadership

has been summarized, giving some insight into the responsi-

bilities of the elementary principal.

Walter Hodges (3) discussed administrative considerations

in early childhood programs. He identified four variables

that the administrator must consider before the adoption or
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modification of a new program for young children: "(a) pre-

requisites for adoption/initiation of a program; (b) staff

development; (c) staff involvement; and (d) community in-

volvement" (3, p. 806).

The first prerequisite to be examined is the nature of

the population to be served. A determination of the rele-

vancy of the program under study must be made. Many early

childhood education models have been designed for specific

target populations and evidence for effectiveness has been

judged by reference to that group of children. Thus, the

administrator must note the age and background of the children

to be served in relation to the program objectives.

The administrator should keep in mind the qualifications

needed by the staff in order to implement the program. Special

training is required by some programs. One program may de-

mand a high degree of creativity on the part of the staff

while another program calls for the ability to follow detailed

lesson plans. Some programs may depend upon differentiated

staffing patterns. State and local personnel regulations

must also be followed.

The ratio of staff to children, spatial needs, the time

necessary for program implementation, transportation demands,

and program costs are other constraints to be evaluated.

Staff development is the second major variable discussed

by Hodges. He advised the administrator to ask the following

questions:



19

Does the program require special training?

What is the amount of training required to initiate
the program?

How much time will be required for the initial
preservice training?

What is the cost of the initial training per
staff member trained?

Does the program require additional in-service
training?

What is the proposed spacing of in-service training?

What type of in-service training is required?

What resources are needed for in-service training?

What is the cost of in-service training?

Who receives initial training? Supervisors only?
Teachers? Aides/Assistants? Volunteers? Com-
munity representatives? Additional teachers who
receive children from the program into their classes?

What incentives for engaging in training are pro-
vided the recipients? College credit? Additional
pay? Released time? Promotion? (3, p. 808).

The third variable that should be analyzed is staff in-

volvement. The effectiveness of program development depends

upon the participation of the staff in decision-making

processes. The administrator needs to review new programs

with respect to how much staff involvement the program re-

quires. A program which ". . . predetermines objectives,

strategies, policy, materials, and evaluation procedures

may be less useful than a program which depends upon local

initiative . . ." (3, p. 808).
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The administrator should also consider a fourth variable,

the degree of community involvement required in the process

of program development. Several points of potential com-

munity involvement are important: (1) participation in

program selection, (2) the amount of volunteer support,

(3) parent education as a program component, (4) provision

for informing the public about the program, (5) the extent

of policy-making by the community, and (6) the inclusion of

community people in the training process.

In offering practical suggestions for the principal

having kindergarten in his school for the first time, Robert

Thurmond stated, "It is important that the principal give

thoughtful consideration to ways in which he can provide

positive and supportive leadership to the kindergarten pro-

gram" (7, p. 206). Because of the limited participation of

the principal in the field of early childhood education in

the past, he may have to spend a considerable amount of time

visiting the kindergarten classroom, talking with the teacher,

observing children, and reading.

According to Thurmond, the first concern of the principal

should be the selection of the kindergarten teacher. The

principal should press for the employment of a person with

special training in early childhood education rather than

for someone who loves children but has no background for the

assignment.



21

The principal must exert influence for the development

of a kindergarten program that is based upon the developmental

characteristics of five-year-olds. The five-year-old learns

best when engaged in planned activities that encourage think-

ing, problem-solving, and social interaction. Having some

ability to symbolize ideas, the child should be helped to

acquire greater facility in using pictures, numbers, and

words. "The more success the child has in acquiring an ex-

tended functional vocabulary and in developing an awareness

of spatial relationships plus some comprehension of number

symbols, the more success he will have in first grade" (7,

p. 206). The five-year-old learns best through play. Play

is not synonymous with "leisure time," for through play he

gains insight about appropriate roles and puts his knowledge

to use.

To have a quality kindergarten program the principal

must help the teacher resist pressures to make the kinder-

garten into a pre-first grade. The principal should lend

official backing by explaining the goals of the kindergarten

and the relationship of kindergarten activities to later

school subject matter areas.

The principal must support the purchase of materials

for play such as workbenches, puzzles, blocks, and wagons.

He can help the kindergarten teacher justify these purchases

and expedite their procurement.
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By recognizing the need for indoor and outdoor space,

the principal can influence the nature and size of kinder-

garten areas being constructed or remodeled. He can exert

influence to secure acoustical control, carpeting, and

plumbing fixtures of appropriate size and location. Schedul-

ing playtimes so that the five-year-olds do not have to

compete with older children for space and equipment is an-

other area in which the principal can assist.

The knowledgeable principal knows that kindergarten

classes must not be overloaded if a strong program is desired.

He further understands that actual teaching contact with

the children is only one part of the responsibility of the

teacher. Much of her time should be spent in planning a

learning environment and in working with parents.

Thurmond concluded that the quality of a kindergarten

program is largely dependent on the type of leadership given

by the principal.

Woodruff (11) attempted to provide the elementary

principal with the information necessary to answer the many

questions he is asked concerning the place and function of

the kindergarten in the total school program. Woodruff sum-

marized the findings of a group organized under the auspices

of the Bureau of Child Development and Parent Education,

New York State Education Department. This was a select

group of college professors, psychologists, school admin-

istrators, and master kindergarten teachers who met regularly
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for over three years to study and consider relevant data

and research. The following ideas and conclusions came out

of the deliberations of the group.

1. "In spite of the fact that most parents today

value and are demanding kindergarten experiences for their

children, many obstacles are confronted in meeting this de-

mand" (11, p. 214). The obstacles identified by the study

group included such problems as finding qualified kinder-

garten teachers, working in classrooms with inadequate

space, having insufficient and inappropriate equipment,

and avoiding the pressure to establish oversized classes.

2. "A good kindergarten can and does provide for in-

tellectual content and growth" (11, p. 214). Certain

characteristics of the five-year-old must be understood by

the administrator. Concrete and direct experiences are

needed for the child to develop understandings of mathematics,

science, geography, and other abstract ideas. Five-year-

olds are very conscious of the world around them and need

the opportunity to explore, manipulate, and question. Five-

year-olds want to know how to establish friendships, to

work with others, and to understand themselves. The admin-

istrator must work with the teacher to furnish the kind of

environment that will facilitate learning.

3. "Parents of five-year-olds are sometimes confused

about what constitutes intellectual content for these
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children" (11, p. 216). The principal must help the parents

realize the importance of such activities as neighborhood

walks, woodworking, dramatic play, and blockbuilding in

fostering intellectual growth.

4. "The foundations of reading are laid in the kinder-

garten" (11, p. 216). Preparation for reading occurs in

listening activities, learning poems and stories, discussing

likenesses and differences, being exposed to written words

in functional signs and charts, and learning to appreciate

books. Pressures to begin formal readiness activities have

little to do with helping children learn to read and think.

So-called readiness activities may crowd out the development

of a solid foundation for abstract learnings.

5. "Some parents demand enrollment of their children

in kindergarten at an age younger than the entrance age set

by the local board of education" (11, p. 217). There is

little research that identifies a specific age that is best

for kindergarten admission. Some evidence indicates that

the achievement and progress of the child in primary and

later grades is greater if he is over five years nine months

when he enters first grade. Until there is more evidence to

justify earlier entrance to kindergarten, chronological age

should continue to be the criterion for admission.

6. "The meaning of order and discipline in the kinder-

garten needs to be understood and interpreted" (11, p. 218).
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The principal must convey the concept that a good kinder-

garten program should provide many opportunities for moving

about and talking. Children learn from touching, pounding,

building, dancing, and listening. It is essential that

children be encouraged to communicate. Though the normal

atmosphere of the kindergarten includes noisy activities,

this does not mean that chaos and disorder should exist.

Order and discipline should include provisions for the ex-

change of ideas, cooperative interaction, purposeful

activities involving movement, gradual transitions from

one activity to another, and the development of self-discipline

through the establishment of consistent routines and reason-

able limits.

7. "The identification and education of the intellec-

tually gifted child in the kindergarten needs reexamination"

(11, p. 219). The validity of classifying five-year-olds

into groups according to performance on intelligence tests

is open to question. Many intellectually superior children

may have been pressured into following an academic program

to the detriment of their total development. A preferable

approach is to accommodate the individual differences of all

children by: (1) providing a desirable class size, (2) care-

fully observing interests, needs, and potentialities,

(3) furnishing many types of materials, (4) encouraging

positive relationships between home and school, and
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(5) recognizing that all children want to learn and have

their own unique way of growing.

8. "Kindergarten pays off in first grade" (11, p. 220).

Though preparation for first grade is not the basic purpose

of kindergarten, there is some indication that kindergarten

experience has a positive effect. Perhaps as valuable as

the limited studies available are such factors as the fol-

lowing statements by first grade teachers:

Kindergarten gives children good attitudes toward
work and learning.

Kindergarten helps build self-confidence thus
freeing children to learn.

Kindergarten deepens and broadens curiosities and
intellectual fulfillments.

Kindergarten offers rich experiences in oral
language, language usage, linguistics so vital
to first grade success.

Kindergarten provides first-hand concrete experi-
ences bringing meaning and life to the verbal and
confusing world in which today's young child lives
(11, p. 220).

In conclusion, Woodruff encouraged the principal to be

more a professional leader than ever before by acquiring

the background to recognize the desirable from the undesir-

able innovations which are being forced upon him. He must

gain skill in interpreting ideas concerning kindergarten to

the public and to his staff. In reaching decisions, the able

administrator must constantly ask himself, "Does this change

insure the fullest development of each child?" (11, p 221).
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Summary

Though provision for the establishment of public school

kindergartens in Texas was legislated in 1917, little public

or professional interest was evidenced until recent years.

Research by White (10) and Gardner (2) traced and described

the development of kindergarten education in Texas through

the mid-1960's. State legislation in 1969 and in 1973

enabled free public school kindergarten for all five-year-

olds to become a reality.

The relatively sudden and widespread introduction of

kindergarten classrooms has created problems for the elemen-

tary principal in Texas and in other states. In addition to

meeting the immediate needs for space and personnel, the

principal has been faced with the problem of providing leader-

ship in an area of instruction for which he is unprepared.

French (1) has described the procedures used by Texas prin-

cipals to implement kindergarten programs. Findingsof the

study by French indicate the necessity of staff development

activities for principals.

Guidelines concerning the role of the principal in

kindergarten education are suggested by Hodges (3), Thurmond

(7), and Woodruff (11).
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CHAPTER III

PROCEDURES

This chapter describes the procedures employed to ful-

fill the purposes of the study. Major topics of discussion

are: the subjects of the study, the instrument, and collect-

ing and analyzing data.

Subjects of the Study

This study was designed to include all principals in

Education Service Center Region 10 who had kindergartens on

their campuses during the 1973-1974 school year. A number

of steps were taken in order to identify the subjects of

the study:

1. A request for information concerning kindergartens

was mailed to the 371 elementary campuses in Education

Service Center Region 10 (see Appendix A). Through examina-

tion of this data it was possible to determine which of the

responding principals had kindergartens or planned to imple-

ment kindergartens in 1973-1974. Responses were received

from 192 elementary principals.

2. The Texas Education Agency Public Schools Directory

(38) and the Dallas Independent School Directory (12) were

utilized to secure information about schools that did not

respond to the initial survey.

29
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3. When information was unavailable through the pre-

viously described methods, personal telephone calls were

made to individual school districts.

As a result of these activities, 327 elementary princi-

pals were identified as subjects for the study.

The Instrument

Since the professional literature revealed no instrument

for assessing the needs of the subjects of the study, it was

necessary to formulate a measurement device.

Selecting Criteria for a Quality
Kindergarten Program

Before an assessment of the needs of the principals

could be made, it was essential to determine criteria for

a quality kindergarten program based upon the views of

authorities in the field of early childhood education through

the professional literature. Publications were classified

as authoritative if they met at least one of the following

guidelines:

1. Publications of national professional organizations

in early childhood education such as the Association for

Childhood Education International (A. C. E. I.); the National

Association for the Education of Young Children; the American

Association of Elementary-Kindergarten-Nursery Educators;

and the National Kindergarten Association.
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2. Publications of federal agencies such as the Office

of Child Development, projects, or programs such as Headstart.

3. Publications of educators who have served as spokes-

men for the above organizations.

4. Publications of state departments of education or

child welfare agencies.

5. Publications of early childhood program developers

whose programs are identified by the Educational Products

Information Exchange (EPIE) Institute (15).

6. Publications of educators whose research appears

in the Review of Research in Education.

An additional limitation for inclusion as an authority

was that the publication must have been written within the

last ten years. When an educator or organization had more

than one reference on a particular topic, the most recent

publication was used.

This selected review of the literature revealed that

most authorities agreed upon certain essential criteria for

a quality kindergarten program. Summarized findings are

presented in an outline which is similar to the organization

used by Gardner (20) in her evaluative study of public school

kindergartens in Texas in 1965.

Criteria for a Quality Kindergarten Program

I. A quality kindergarten program should reflect the charac-

teristics of the five-year-old child (21, 23, 24, 26, 32, 41).
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A. A broad range of individual differences exists in

any age group. A typical group of five-year-olds

will include characteristics of four-, five-, and

six-year-old children (7, 17, 21, 22, 32, 37, 44).

B. Physically, the five-year-old

1. Is vigorous and active.

2. Cannot sit still for long periods.

3. Tires easily and needs frequent rest, often

showing fatigue by being cross.

4. Has probably established a hand preference.

5. Has better control over large muscles than

small muscles.

6. Can run, jump, climb, and crawl efficiently,

but may not be able to skip.

7. Has an average height of 36 to 45 inches and an

average weight of 31 to 45 pounds. Boys are

usually taller and heavier than girls.

8. Has somewhat uneven body growth; his posture

may require watching.

9. Is susceptible to respiratory infections and

communicable diseases.

10. Benefits from several small meals daily, in-

cluding a mid-session snack.

11. Is normally far-sighted (7, 8, 21, 22, 32, 33,

37, 44).
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C. Intellectually, the five-year-old

1. Is curious about the world around him.

2. Is ready to understand the basic principles

of math and science.

3. Is learning to use language efficiently.

He has a vocabulary of over 2000 words and

is able to ask questions.

4. Learns through play that involves imitating,

observing, exploring, manipulating, questioning.

5. Learns through his senses.

6. Learns through concrete rather than abstract

experiences.

7. Learns by talking and working actively with

adults and peers.

8. Learns through making mistakes (1, 2, 7, 8, 9,

10, 14, 16, 17, 19, 21, 22, 29, 33, 36, 37,

41, 44).

D. Socially and emotionally, the five-year-old

1. Needs the security of being with adults whom

he trusts.

2. Is egocentric but moving toward concern for others.

3. Is interested in conforming to the standards of

social living.

4. Is strongly attached to his parents despite

his growing independence.
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5. Is learning about the rights and feelings of

others.

6. Is beginning to rely on verbal rather than

physical aggression and defenses.

7. Feels an increasing desire for companionship

and especially enjoys playing with an individual

or small group of children.

8. Quarrels less frequently and is less domineering.

9. Enjoys having responsibilities he can perform

successfully, including taking care of himself,

his belongings, and classroom equipment.

10. Often engages in fantasy and likes to pretend.

11. Is shy.

12. Is developing a self-image (2, 7, 8, 10, 16, 17,

19, 21, 22, 26, 32, 33, 34, 35, 36, 37, 39, 41,

44).

II. Kindergarten organization and curriculum

A. The recommended enrollment is approximately twenty

to twenty-five children per teacher (2, 17, 21, 25,

26, 27, 30, 32, 37, 39, 40, 41, 44).

B. The daily schedule

1. Provides a balance of indoor-outdoor, active-

quiet, individual-group activities.

2. Allows for large blocks of time for exploring,

manipulating, experimenting, and creating.
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3. Is informal, flexible, yet reasonably consistent.

4. Allows different activities to go on at the same

time.

5. Includes time for planning and evaluating to-

gether, cleaning up and putting away materials,

snack, and rest.

6. Provides for the gradual introduction of

materials (2, 21, 25, 30, 32, 36, 37, 39, 41, 44).

C. Individual needs of every child are met through

1. Some pupil choice in the selection of activities.

2. Flexibility of scheduling.

3. Providing activities for several levels of

difficulty.

4. A variety of interest or learning centers.

Examples of permanent learning centers include

a. Language arts/library

b. Art

c. Woodworking

d. Blockbuilding

e. Music

f. Housekeeping/practical living

g. Science

h. Outdoor (2, 21, 25, 30, 32, 36, 37, 39, 44).

D. Content for learning experiences is drawn from many

subject areas. These experiences are developed as
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interrelated series of learning activities rather

than isolated subjects. Often included are

1. Mathematics

2. Social studies

3. Language arts

4. Science

5. Health and safety

6. Nutrition

7. Fine arts

8. Physical education (25, 32, 37, 44).

E. Certain activities and experiences are an integral

part of the curriculum

1. Food preparation--cooking, cleaning, peeling,

chopping, mixing, measuring, setting the table

2. Dramatic play--"dress up," role playing, tele-

phoning, puppetry, flannel boards

3. Experimenting and creating with natural materials

such as water, sand, mud, and wood

4. Caring for and observing live animals and plants

5. Listening to stories and poems read by the

teacher, aide, peer, or recordings

6. Vigorous play involving large muscles with

emphasis on individual rather than team effort

7. Experiences with a variety of manipulative mate-

rials to develop small muscles and perception
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8. Short field trips which give the child real

experiences

9. Arts and crafts--painting, drawing, modeling,

printing, pasting, cutting, tearing, sculpturing

10. Movement exploration--a discovery approach to

the teaching of body movements (3, 8, 11, 14,

15, 19, 21, 22, 25, 28, 32, 37, 39, 40, 42, 44).

III. Kindergarten equipment, materials, and physical facilities

A. The following criteria can be effective in evaluating

equipment and supplies (4). Each article

1. Is suitably selected for the age level.

2. Is the correct size.

3. Has a form suitable to its use.

4. Is a pleasing color.

5. Has an easily cleaned surface.

6. Is strong and durable.

7. Has rounded, not sharp, edges.

8. Has nonpoisonous paint.

9. Will withstand weather conditions and hard usage.

10. Is inflammable.

11. Can be used for more than one purpose by more

than one child.

12. Compares favorably in price to similar articles

by other manufacturers.

13. Is appropriate for school use.
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14. Stimulates in children curiosity, interest,

manipulation, initiative, resourcefulness,

problem-solving, imagination, and creativity.

15. Develops muscles, coordination, freedom of

movement, and manual skills.

16. Promotes growth toward independence, explora-

tion, group activity, social relationships,

and international relationships.

B. The kindergarten classroom is arranged so that

1. Traffic patterns are open and learning activities

flow freely from one interest center to another.

2. Centers are well-defined.

3. Centers are separated to distribute children

throughout the room.

4. Related activities are located near each other.

5. Quiet activities are grouped away from loud ones.

6. There is an overall aesthetic effect.

7. Storage and clean-up facilities are accessible

to the interest centers.

8. Supervision of the entire room is possible

(3, 5, 17, 23, 25, 27, 30, 32, 36, 37, 40, 41, 44).

C. Enough space is provided to allow

1. At least 35 to 45 square feet of classroom

space per child.

2. Approximately 100 square feet per child on the

playground.
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3. Ample storage space which includes

a. An individual place for each child's

personal belongings,

b. Low, open shelves and other storage areas

the child can reach.

c. A place for every material.

d. Display areas at the child's level

(5, 13, 17, 23, 25, 26, 27, 32, 36, 37, 40,

41, 44).

D. Restroom and drinking facilities adjoin the main room.

1. Toilets, lavatories, and drinking fountains are

child-size.

2. A full-length mirror is available (5, 13, 17,

23, 25, 27, 32, 37, 40, 41, 44).

E. Room furnishings are sturdy, but lightweight enough

to be moved. Suggested items include

1. Tables of several sizes and shapes.

2. Chairs from 10 to 14 inches high.

3. Cooking and snack facilities.

4. Audiovisual equipment such as filmstrip pro-

jector, cassette player, tape recorder, and

earphones (5, 17, 25, 27, 32, 37, 40, 44).

F. Adequate provision is made for the health and safety

of each child.

1. Local and state standards for fire, health, and

sanitation are met. Attention is given to fire
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2. Temperature and humidity are maintained at a

comfortable level for active children. Drafts

are avoided.

3. Floors, ceilings, and walls are acoustically

treated.

4. Carpeting or other non-skid material covers the

floor.

5. Good lighting is provided.

6. Walls, floors, and equipment are kept clean.

7. The room is on the ground floor.

8. Doors open outward with no swinging doors

(5, 17, 23, 27, 32, 40, 44).

G. Instructional materials and equipment should include

1. Blocks--large hollow blocks, solid unit floor

blocks, boards, accessories such as farm animals,

hubcaps, steering wheels.

2. Balls--rubber utility type.

3. Wheeled toys--tricycles, wagons, wheelbarrow,

ride-on trucks.

4. Manipulatives--wooden puzzles (4 to 20 pieces),

pegs and pegboards, beads and bead strings, nests

of boxes or cans, design blocks, dominoes, con-

struction sets (rig-a-jig, Tinkertoys, etc.).
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for boys and girls, telephones, dishes and

utensils, tea table and chairs, rocker, doll

bed, child-size bed.

6. For the science center--magnets, magnifying

glass, thermometers, aquarium, terrarium, animals

to observe (turtles, toads, gerbils, caterpillars,

rabbits), live and dried plants, scales, pipes,

batteries, hot plate.

7. For the music center--rhythm instruments

(tambourines, triangles, sticks, bells, sand

blocks, maracas), autoharp, phonograph and records.

8. For the library or language center--puppets,

story and picture books, picture collections,

puppets, flannelboard and supplies.

9. Art and craft materials--tempera, fingerpaint,

clays and doughs, scissors, paste, felt markers,

crayons, assorted scraps (cardboard, paper, wood,

wire, yarn, soft plastic containers, styrofoam).

10. For woodworking--real tools such as C-clamps,

crosscut saw, hammer, screwdriver, pliers; work-

bench, nails, screws, sandpaper, varnish, paint,

brushes.

11. For sand and water play--tubes, funnels, pails,

shovels, plastic and metal containers.
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and inner tubes, balance beam, ladders, climbing

rope, stick horses, jump ropes, turning bars

(4, 15, 17, 21, 22, 23, 25, 27, 30, 32, 37, 39,

40, 41, 44).

Developing the Questionnaire

The choice of a questionnaire as the method for obtaining

information from the subjects of the study was influenced by

the work of Fox (18) and Sax (31). Both state that question-

naires are appropriate when the sample is large and scattered,

the respondents are literate, and the information is sufficient-

ly structured so that it can be explained by means of a

printed question.

The major divisions of the outline--(l) characteristics

of the five-year-old child, (2) kindergarten organization

and curriculum, and (3) kindergarten equipment, materials,

and physical facilities--were selected as categories in

which items for the questionnaire were developed. As many

questions as possible were written on three by five cards

and grouped into categories. These criteria enumerated by

Fox (31) were considered in the final selection of items for

the instrument: clarity of language, specificity of content

and time period, singleness of purpose, freedom from assump-

tion, freedom from suggestion, linguistic completeness, and

grammatical consistency.
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Thirty-one items, with instructions for answering and

returning the instrument, were arranged on a single sheet

of paper. Documentation for the content validity of each

item was prepared (see Appendix B).

The proposed questionnaire was then submitted to a

panel of experts to help determine validity. The panel

included a professor of research in education at North Texas

State University, a project coordinator from a Regional Re-

search and Development Laboratory, the director of research

and evaluation at Region 10 Education Service Center, and a

consultant with Region 10 Education Service Center. The

comments of this panel were incorporated into the first re-

vision of the questionnaire (see Appendix C). The instrument

was then administered to seven principals from Education

Service Center Region 10 for further examination. The mod-

ifications suggested by this group were included in the

finalized version of the questionnaire (see Appendix D).

Procedures for Collecting and
Analyzing Data

A stamped, self-addressed questionnaire was sent to

each of the subjects with an explanatory cover letter (see

Appendix E). A code number was assigned to each principal.

Ledger sheets using the code numbers were prepared to facil-

itate organization of the questionnaires that were returned.

The coding system included symbols that differentiated counties
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and showed whether or not kindergartens had been established

prior to 1973-1974. Responses were recorded on the ledger

sheets as soon as the questionnaires were returned.

A return of 75 percent of the questionnaires was sought.

Because the initial mailing did not yield sufficient response,

a follow-up letter was mailed to subjects who had not re-

turned the questionnaire. Personal telephone calls were

made to some principals to encourage participation.

Results were tallied by hand from the ledger sheets.

The organization of the ledger sheets and the coding method

employed simplified the scoring procedure. Percentages and

frequencies were computed and tables were prepared to clarify

the presentation of findings. A card was sent to every re-

spondent expressing appreciation for cooperating in the study

and offering to share findings upon request.
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

This study was conducted to investigate the views of

selected principals in Education Service Center Region 10

regarding criteria for a quality kindergarten program and

to devise a staff development program based upon the data

collected.

Criteria for a quality kindergarten program according

to authorities in the field of early childhood education

are discussed in Chapter III. Chapter III also includes

guidelines used in determining authoritative publications

and an outline summarizing the areas upon which selected

authorities agree. The recommended staff development

program based upon findings of the study is described in

Chapter V.

The purpose of the present chapter is to discuss the

findings of the questionnaire prepared for this study.

For greater clarity of presentation, the data are described

under the following subheadings: (1) questionnaire response,

(2) views of principals as compared to early childhood

authorities, (3) effect of having a kindergarten upon views

of principals, and (4) effect of early childhood education

courses upon the views of principals.
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Questionnaire Response

The initial mailing of 327 questionnaires to principals

defined within the limitations of the study resulted in the

return of 165 instruments, a percentage of 50.4. A follow-

up letter and personal telephone calls yielded 90 additional

responses for a total of 255 returns, 76.38 percent.

The number and percentage of questionnaires returned

are depicted in Table I. Two counties, Fannin and Kaufman,

had a response of 100 percent. There was no response from

Rockwall County from the initial follow-up mailings. The

percentage of returns from the other five counties varied

from 58.3 in Hunt County to 95 in Collin County.

TABLE I

QUESTIONNAIRES MAILED AND RETURNED

Questionnaires Questionnaires Percentage
County Mailed Returned Returned

Collin 20 19 95.0

Dallas 248 190 76.6

Ellis 14 11 78.6

Fannin 7 7 100.0

Grayson 16 15 93.8

Hunt 12 7 58.3

Kaufman 7 7 100.0

Rockwall 2 0 0.0

Total 327 255 76.38
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Views of Principals and Early
Childhood Authorities

A comparison between the views of principals and the

views of authorities in the field of early childhood educa-

tion regarding criteria for a quality kindergarten program

was made. The principals participating in the study were

in agreement with authorities on approximately 64 percent

of the total responses.

Items on the questionnaire were organized into three

major areas of investigation: (1) characteristics of the

five-year-old child, (2) kindergarten organization and cur-

riculum, and (3) kindergarten equipment, materials, and

physical facilities. Specifically, items 1 through 10 of

the questionnaire dealt with characteristics, items 11

through 21 concerned organization and curriculum, and items

23 through 30 dealt with the knowledge of equipment, materials,

and physical facilities. Item 31 sought information about

the completion of early childhood education courses.

Characteristics of the Five-Year-Old Child

Principals in the study responded correctly to an

average of 58.61 percent of the items designed to gauge the

understanding of the characteristics of the five-year-old

child. Extensive variation of scores was found, ranging

from 5.86 percent correct responses to 89.02 percent correct

responses. Table II shows complete results of this portion

of the questionnaire.



52

VIEWS OF PRINCIPALS REGARDING CHARACTERISTICS
OF THE FIVE-YEAR-OLD CHILD

Number of Number of Percentage
Item Responses Correct Correct

____ ___ __ _ ___ ____ ___ ___ Responses

1 255 212 83.13

2 253 201 79.44

3 255 158 61.96

4 255 227 89.02

5 255 79 30.98

6 253 111 43.87

7 256 15 5.86

8 253 197 77.87

9 256 226 88.28

10 253 65 25.69

Average 254.4 149.1 58.61

1. Most five-year-olds have established a right or

left hand preference. A high percentage, 83.13 percent, of

the principals correctly responded by agreeing with this

statement. The establishment of dominance is often important

in detecting potential learning disabilities. For this

reason, tests of dominance are usually included in screening

procedures.

2. Most five-year-olds can hop on one foot. Princi-

pals answered 79.44 percent in agreement with authorities.

This item was selected as being representative of some of

the gross motor characteristics of the kindergarten child.
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3. Most five-year-olds need a mid-morning snack. The

widely accepted practice of providing a nourishing mid-

session snack according to authorities was acknowledged in

61.76 percent of the responses. In a number of instances,

principals wrote margin notes to indicate a belief that only

disadvantaged children needed between meal snacks. The

purpose of having food during the kindergarten session ap-

peared to be unclear to many principals.

4. Most five-year-olds prefer playing alone. A major-

ity of the principals, 89.02 percent, agreed with authorities

that solitary play was not the most usual form of play for

the kindergarten child. This item attempted to see if

principals were aware of the evolution of play from solitary

to parallel to cooperative forms during the ages from three

to five.

5. Most five-year-olds need rest during a half-day

session. Only 30.98 percent of the responses indicated an

awareness of the need for brief periods of rest. Written

comments by some of the principals stated that rest was a

waste of time. This view is substantiated by the numerous

inquiries about rest periods that are received from principals

addressed to the Regional Education Service Centers.

6. Most five-year-olds benefit from performing before

large audiences. Though authorities generally discourage

the participation of young children in performances before
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large audiences such as P. T. A. groups, most of the princi-

pals considered this a desirable activity. A total of 43.87

percent of the responses agreed with authorities.

7. Most five-year-olds benefit from having their

parents stay in the classroom. This item received the lowest

percentage of correct response. Only 5.86 percent of the

principals felt that parents should stay in the classroom.

The intent of this item was to assess the receptiveness of

the principal toward encouraging parental involvement in

daily classroom activities. The word "stay" may have unduly

influenced the response. However, extensive visiting in the

kindergarten classrooms of Education Service Center Region 10

has revealed a minimum of parental involvement of any kind.

8. Most five-year-olds have respiratory infections as

their most common health problem. Principals were in agree-

ment with authorities in 77.87 percent of the responses that

respiratory infections are the major health problem of five-

year-olds. It is possible that the concern the principal

has for the average daily attendance of the pupils accounted

for this level of awareness.

9. Most five-year-olds learn primarily through concrete

experiences. There was agreement in 88.28 percent of the

responses that learning takes place primarily through con-

crete experiences.

10. Most five-year-olds are able to operate filmstrip

projectors and cassettes independently. A majority of the
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respondents were apparently unaware that the typical five-

year-old can operate such equipment without help. A total

of 25.96 percent of the responses agreed with authorities.

Encouraging the child to use audiovisual equipment is one

measure of whether the principal can trust the young child

to be autonomous and responsible.

Kindergarten Organization and Curriculum

On this portion of the questionnaire principals responded

correctly to an average of 62.56 percent of the items. Table

III shows these results.

TABLE III

VIEWS OF PRINCIPALS REGARDING KINDERGARTEN
ORGANIZATION AND CURRICULUM

Number of Number of Percentage
Item Responses Correct Correct

Responses

11 254 75 29.53
12 256 199 6.73
13 252 118 46.83
14 255 159 62.35
15 253 136 53.75
16 256 222 86.72
17 254 139 54.72
18 255 223 87.43
19 256 227 88.67
20 2e4 189 74.41
21 251 122 48.61
22 249 96 38.55

Average 253.75 158.75 62.56
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11. Children need large blocks of time (45-90 minutes)

to work on individual interests. Experts feel that large

blocks of time are appropriate for young children. Responses

to this item were 29.53 percent in agreement. This item

received the lowest number of correct responses in this

portion of the questionnaire.

12. Playing with sand and water should be allowed after

school only. Sand and water play as part of the regular

kindergarten curriculum was recognized by 77.73 percent of

the respondents.

13. Accidents seldom occur when the children work with

real carpentry tools. The use of real carpentry tools as

suggested by authorities was considered unsafe by most of

the principals. Only 46.83 percent concurred with authorities.

The woodworking center was mentioned as being inadequately

developed in the previously discussed study by French (1).

14. Cooking should occur regularly. Over half, 62.35

percent of the respondents, agreed with authorities that

cooking should be an integral part of the kindergarten cur-

riculum. A negative reaction to cooking as a regular

activity may be interpreted as failure to recognize its

effectiveness in developing math, science, language, social

science, gross and fine motor skills, and social skills.

15. Art activities are desirable after academic activ-

ities are completed. Authorities disagreed with this statement.
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Art is considered an important part of a quality kindergarten

program rather than something to be done as a supplementary

activity. There was a correct response of 53.75 percent

on this item.

16. The frequent use of concrete materials for develop-

ing counting skills slows progress in first grade. The

inaccuracy of this statement was observed by 86.72 percent

of the principals.

17. Approximately eight learning centers should be

established at the beginning of the year. Though eight

learning centers are often suggested for the kindergarten

classroom, authorities generally recommend the gradual intro-

duction of centers during the year. There were correct

responses from only 53.74 percent of the principals in the

study. This item evaluated to some extent the understanding

of the pedagogy of the learning center concept. It appears

that some principals regard learning centers as a way to

arrange materials rather than as a teaching strategy.

18. Children should have freedom to choose many of

their activities. On this item, 86.72 percent of the princi-

pals agreed with authorities that choices by children are

desirable. The ratio of choices allowed by children to those

of adults is not revealed by this item.

19. Field trips should be postponed until later grades.

The appropriateness of field trips for kindergarten children
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was recognized by 88.67 percent of the respondents, giving

this item the highest percentage of correct response for

this portion of the questionnaire.

20. Emphasis should be on working together in large

groups. According to authorities, small group and individual

activities are most effective for the five-year-old child.

The percentage of correct response was 74.41 percent.

21. Reading readiness workbooks should be introduced

after mid-term. Workbooks of any kind are not usually recom-

mended for kindergarten. Only 48.61 percent of the principals

responded correctly by disagreeing with this comment.

22. Play should occur during most of the day. That

children learn through play was the concept upon which this

statement was based. Many principals did not concur and only

38.55 percent of the responses were judged as correct. The

interpretation of the word "play" may have accounted partially

for the large number of incorrect responses. A number of

principals qualified their responses by giving a definition.

Kindergarten Equipment, Materials, and
Physical Facilities

Principals scored the highest percentage of correct re-

sponses on this section of the questionnaire. There was an

average of 72.27 percent agreement with authorities. Also,

there was a smaller range of scores, ranging from 48.83 percent

correct to 94.90 percent correct. These results are shown

in Table IV.
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TABLE IV

VIEWS OF PRINCIPALS REGARDING KINDERGARTEN EQUIPMENT,
MATERIALS, AND PHYSICAL FACILITIES

Number of Number of Percentage
Question Responses Correct Correct

Responses

23 246 157 63.82

24 256 208 81.25

25 254 214 84.25

26 255 180 70.59

27 255 242 94.90

28 256 125 48.83

29 256 132 51.56

30 256 212 82.81

Average 254.25 183.75 72.27

23. Approximately 35 to 45 square feet per child of

floor space should be allotted. Every source reviewed in

the literature that mentioned spatial requirements suggested

from 35 to 45 square feet per child, a size with which 63.82

percent of the respondents agreed. Margin notes on a few

of the questionnaires indicated that some of the principals

found this figure for space per child unrealistically high.

24. Materials stored on open shelves are distracting.

Low, open shelving is considered desirable by most author-

ities, a view with which 81.25 percent of the principals

concurred.
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25. Considerable noise and movement by the children

are to be expected. A relatively high percentage, 84.25

percent, agreed with authorities that noise and movement

are usual in the kindergarten. The item was intended to

detect the views of the principal toward a learning environ-

ment that fosters interaction with peers, adults, and

materials.

26. A desk and chair should be provided for each child.

Authorities feel that five-year-olds do not need individual

desks and chairs since many of the kindergarten activities

take place on the floor, at low tables, and outdoors. Pro-

viding a desk and chair for every child implies a preference

for the traditional elementary school program for the kinder-

garten child. Principals answered correctly in 70.59 percent

of the responses.

27. Every classroom needs at least one sink. More

principals answered correctly on this item than on any other,

with 94.90 percent agreeing with authorities that a sink is

necessary.

28. Tricycles and wagons are suitable choices for use

on the playground. Wheeled toys have been considered standard

equipment in the kindergarten and nursery for many years, an

idea with which 48.83 percent of the principals agreed.

29. Building blocks take number one priority in play

equipment. The importance of blocks in the kindergarten
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classroom was acknowledged by only 51.56 percent of the re-

spondents. Recognition of the value of blocks was construed

as an understanding of their versatility in developing phys-

ical, cognitive, and social skills.

30. "Dress up" clothes provide interesting amusement

but have little educational value. A total of 82.81 percent

of the responses indicated an understanding of the educational

value of dramatic play.

It is obvious that the percentage with which principals

agreed with authorities varied considerably from item to

item. A summary of the views of the principals according

to the percentage of correct response follows. This presenta-

tion is organized into three categories: (1) agreement of

75 percent or more, (2) agreement from 50 to 75 percent, and

(3) agreement of 50 percent or below.

Principals agreed 75 percent or more that five-year-olds

1. Need a sink in their classroom.

2. Prefer playing with peers.

3. Benefit from field trips.

4. Learn through concrete experiences.

5. Learn counting by using manipulative materials.

6. Benefit from making choices.

7. Move about and make noise.

8. Have established handedness.

9. Benefit from dramatic play.



62

10. Are not distracted by open shelves.

11. Can hop on one foot.

12. Often have respiratory problems.

13. Benefit from sand and water play.

Principals agreed from 50 to 75 percent that five-year-

olds

1. Should not spend most of their time in large groups.

2. Do not need individual desks and chairs.

3. Require from thirty-five to forty-five square feet

of space.

4. Benefit from cooking experiences.

5. Need a mid-session snack.

6. Benefit from art experiences as part of the regular

curriculum.

7. Should be introduced to learning centers gradually.

8. Benefit from blocks more than any other single

piece of equipment.

Principals agreed 50 percent or less that five-year-olds

1. Do not need reading readiness workbooks.

2. Can use carpentry tools.

3. Do not benefit from performing before large audiences.

4. Should engage in play most of the day.

5. Need rest periods.

6. Need large blocks of time for individual activities.

7. Can operate audiovisual equipment independently.

8. Benefit from having their parents in the classroom.
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Effect of Having a Kindergarten Upon
Views of Principals

Principals having kindergartens on their campuses for

the first time during the 1973-1974 school year had a slight-

ly lower percentage of returns than did principals having

kindergartens prior to that time. Table V depicts these

findings.

TABLE V

EFFECT OF KINDERGARTEN EXPERIENCE UPON
NUMBER OF QUESTIONNAIRE RETURNS

IL ________

With Experience:
Sampled

With Experience:
Returned

% Return

0

wD
as
H--
H-
co

f-4

H

C:
ca

4-

co

r-
H-
co

Total

6 74 13 6 11 4 5 0 119

6 56 10 6.11 .3 0 97
100 75.6 76.9 100 100 75 1001 0 81.51

Without Experi-
ence: Sampled 14 174 1 1 5 8 2 2 207

Without Experi-
ence: Returned 13 134 1 1 4 4 2 0 159

% Return 92.8 77 100 100 80 50 100 0 76.81

Total Sample 20 48 14 7 16 12 7 2 326

Total Returned 19 190 11 7 15 7 7 0 249

% Total Return 95 76.6 78.6 100 93.8 58.3 100 0 76.38
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As illustrated in Table V, only a 5 percent difference

in the rate of return existed between the principals who had

kindergartens on their campuses prior to 1973-1974 and those

principals who did not. The location of the school campus

had no observable relationship to the rate of return.

The responses of the principals to the items on the

questionnaire were examined in light of possible effect that

having a kindergarten on their campus might have. Table VI

shows the comparative performances of principals with and

without kindergarten experience.

TABLE VI

EFFECT OF KINDERGARTEN EXPERIENCE UPON
QUESTIONNAIRE PERFORMANCE

No. With- No. No. With No.
Item out Experi- Correct Correct Experi- Correct Correct

ence ence Cretorc

Characteristics of the Five-Year-Old Child

1 159 134 84-.28 96 78 81.25

2 158 127 80-38 95 74 77.89

3 160 100 62.50 95 58 61.05

4 160 143 89.38 95 84 88.42

5 154 43 27.92 101 36 25.64

6 156 91 58.33 97 51 52.58

7 158 7 4.43 98 8 8.16

8 158 119 75.32 95 78 82.11

9 160 139 86.88 96 87 90.63

10 15745- 28.66 9 20 20.83

Av. 158 24.8 60.oo 96.4 5. 59.54
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TABLE VI--Continued

No. With- No No. With No.
Item out Experi- Correct Correct Experi- Correct Correct

ence enc e _LI

Kindergarten Organization and Curriculum

11

12

13
14

15
16

17
18

19
20

21

22

Av.

156
158
149

161

156
160

146

158
161
163

155
158

156.751

40
122

70

103
90

142

86

135
142

118

74
65

25.64

77.22
46.98
63.98

57.69
88.75

58.90
85.44

88.20

72.39
47.74
41.14

98
98

103
94

97
96

108

97
95
91
96
91

35
77
48

56
46
80

53
88
85
71
48

31
_ _ _ _ _ + -

98.921 63.10 97.00

35.71
78.57
46.60

59.57
47.42

83.33
49o7

90.72
89.72

78.02
50.-00
34.07

59.83 61.68
I__ __j_-_-_-__-_ - -__ _ _ _

Kindergarten Equipment, Materials, and Physical Facilities
- .'-- I-Ii -I-- -----.- FI I

154
162

159
160

158
152
158
157

99

131
133
114

150
65
80

126

64.29

80.86
83.65

71.25
94.94

42.76

50.63
80.25

92

94

95
95
97

1o4

98

99

58
77
81
66
92

60
52

86

63.04
81.91
85.26
69.47
94.85

57.69
53.06
86.89

- 1S10.321 64.7-96.7-62.9-65.0

23

24

25

26

27

28
29

30

Av.

Over-
all

157.5 I112. 25 71. 25 96.75 71.5 73*90

57.4 96. 71 62.91 65.o4102. 32 1 64.78
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The maximum difference noted between performance of the

two groups was approximately 10 percent. This variation was

observed on items 11, 15, and 17. Item 11 dealt with the

provision of large blocks of time in the kindergarten schedule.

Item 15 concerned the appropriateness of art activities as

part of the regular curriculum. Item 17 dealt with the need

to establish learning centers gradually during the school

year. There was also very little difference when the items

were grouped to form composites of: (1) characteristics of

the five-year-old child, (2) kindergarten organization and

curriculum, and (3) kindergarten equipment, materials, and

physical facilities.

Table VII presents a summary of the average number of

correct and incorrect responses when the groups of principals

were compared on the basis of experience with kindergartens.

TABLE VII

CORRECT AND INCORRECT RESPONSES OF PRINCIPALS WITH
AND WITHOUT PREVIOUS KINDERGARTEN EXPERIENCE

No. Correct Average Incorrect Average

Principals
with Expe-

rience 96 18.64 19.41 10.38 10.81

Principals
without
Experience 60 30.33 18.95 16.88 10.55
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Out of a possible thirty responses, the principals with

previous kindergarten experience averaged 19.41 correct

answers as compared to 18.95 correct answers for the less

experienced principals.

Only in item 28 was a significant difference found.

This item pertained to the use of tricycles and wagons, a

statement that was answered correctly by a larger percentage

of the more experienced group.

Effect of Early Childhood Education Courses
Upon Views of Principals

To examine the effects of the completion of early child-

hood education courses upon the percentage of correct response

to the questionnaire, the subjects were divided into two

groups: principals who had completed early childhood courses

and principals who had not completed such courses. By tally-

ing the responses to item 31, "Have you completed a course

in kindergarten education," it was determined that 62 princi-

pals had completed early childhood courses and 180 principals

had not. Table VIII presents the results of this investigation.

An analysis of the scores of the two groups by individual

items and by composite items indicates some differences. The

group having early childhood education courses scored higher

on many individual items and on composites, but these differ-

ences were generally 10 percent or less. On items 3, 7, 20,

29, and 30 the principals without early childhood education

courses received higher scores, however. The composite of
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TABLE VIII

EFFECT OF EARLY CHILDHOOD EDUCATION COURSES
UPON QUESTIONNAIRE PERFORMANCE

'With Edu- Correct % Without Correct %
Item Ccai o Responses orrectEducation Responses CorrectCoteme cto Repne orct Courses _____I____

Characteristics of the Five-Year-Old Child

1 62 52 83.87 180 148 82.22
2 62 52 87.09 180 142 78.89
3 62 34 54.84 180 116 64.44
4 62 60 96.77 180 155 86.11
5 62 20 32.36 180 58 32.22
6 62 29 49.77 180 104 57.78
7 62 2 3.23 180 12 6.67
8 62 53 85.48 180 138 76.67
9 62 60 96.77 180 47 26.11

10 62 19 130.65 180 47 26.11
Av. 62 38. 3 -j61.77? 180 1_ 1074 159.67

Kindergarten Organization and Curriculum

11 62 25 40-32 180 49 27.22
12 62 53 85.48 180 134 77.44
13 62 36 58.06 180 78 43.33
14 62 46 74.19 180 107 59.44
15 62 39 62.90 180 91 50.56
16 62 57 91.94 180 154 85-56
17 62 39 62.90 180 91 50.56
18 62 57 91.94 180 157 87.22
19 62 56 90.32 180 159 88.33
20 62 46 74.19 180 135 75.00
21 62 31 50.00 180 86 47.78
22 62 34 54.84 1 180 64 35.56
Av. 6243_.25 69.78J 180 108.75 60.42

Kindergarten Equipment, Materials, and Physical Facilities

23 62 43 69.55 180 120 166.67
24 62 50 80.65 180 145 80.56
25 62 57 91.94 180 149 82.78
26 62 44 70.97 180 126 70.00
27 62 60 96.77 180 172 95.56
28 62 35 56.45 180 84 46.67
29 62 31 50.00 180 107 59.44
30 62.52 83-87 180 131.88 84.44
Av. 62 46.50 75.00 1 7131388 7.26
Over-

all 62 42.68 68.85 180 116.01 64.42
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kindergarten organization and curriculum items was the area

in which early childhood education courses seemed to have

the greatest effect. In this composite, the average score

of principals who had early childhood education courses was

69.78 percent correct, compared with 60.42 percent correct

for the principals without early childhood education courses.

When the total percentage of correct responses was

averaged for the two groups, the principals with early child-

hood education courses scored 68.85 percent correct. The

principals with no early childhood education courses completed

averaged 64.45 percent correct responses.

Table IX was prepared to present information concerning

the number of semester hours of early childhood courses com-

pleted by the principals in the study.

TABLE IX

EARLY CHILDHOOD EDUCATION COURSES COMPLETED

Number Semester
of Hours

Principals Earned

10 . . . . . . . . . . . . . . . . . . . . . . - 3

7 .0 . .0 . .40. . .0 . .0 . .0 . . 0 .9
21 . .9 . .0 0. ..0 ..0 ..0 ..4 ..12
4 .v . s.e.v.0.0. 0 . 0. 0. a.0.0.0. # . 0. 0. 0. 0. 0. 0. 15
1 . . . ..a . . . . .0 . ... .18

1 . . .0 .... 41.. .....19
1 . .0 . .0 4. . . . .0 ..0 ..0 ..24

1 . . . . . . . . . . . . . . . . . . . . . . . 39
1 . . . . . . . . . . . . . . . . . . . . . . . 45
1 .0 .9 .0 . .0.6.0.0 . .a.0.0.# .0.&.9.4 .0.0.0. 46

5 Total*

*Some principals did not list the number of semester
hours completed.
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It is apparent that most of the principals completed

12 or fewer semester hours. The responses of the principals

claiming the greatest number of semester hours credit were

examined in detail. The principals with 46 semester hours

answered 73 percent correctly, the principal with 45 hours

answered 83 percent correctly, and the principal with 39

hours answered 60 percent correctly. There does not appear

to be a relationship between the number of semester hours

completed and an increase in the percentage of correct re-

sponses on the questionnaire.

In summary, it is evident that principals in Education

Service Center Region 10 frequently disagree with authorities

in the field of early childhood education regarding criteria

for a quality kindergarten program. No trends emerge when

items on the questionnaire developed for this study are

categorized as: (1) characteristics of the five-year-old

child, (2) kindergarten organization and curriculum, and

(3) kindergarten equipment, materials, and physical facilities.

Performance on the questionnaire does not seem to be affected

by the location of the county of the principal, the amount

of his experience with kindergartens, or his completion of

college courses in early childhood education.
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CHAPTER V

SUMMARY, CONCLUSIONS, RECOMMENDATIONS, AND

SUGGESTED STAFF DEVELOPMENT PROGRAM

Summary

A study was made to determine the views of elementary

principals regarding criteria for a quality kindergarten

program and to plan a staff development program based upon

the data collected. The study was limited to elementary

principals in the eight counties comprising Education Service

Center Region 10 having kindergartens on their campuses during

the 1973-1974 school year.

An outline summarizing criteria for a quality kindergar-

ten program was developed from a review of the literature of

selected authorities in the field of early childhood education.

From this outline a questionnaire was formulated. The ques-

tionnaire consisted of thirty statements concerning kindergarten

programs with which the respondents were asked to agree or

disagree. Another question sought information about the

completion of early childhood education courses by the re-

spondent.

Findings were described under four subheadings: (1) ques-

tionnaire response, (2) views of principals and early childhood

authorities, (3) the effect of having a kindergarten upon

72
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views of principals, and (4) the effect of early childhood

education courses upon the views of principals.

Responses were received from 255 of the 327 principals

contacted, achieving a 76.38 percentage of return. Two

counties had a 100 percent rate of return. A county having

only two school districts did not respond to the initial or

follow-up requests. The percentage of return varied in the

other counties from 58.30 percentto 95 percent.

Findings indicated that the principals were in agreement

with authorities on approximately 64 percent of the total

responses. Variation in the percentage of correct responses

was great, ranging from approximately 5 percent agreement to

approximately 95 percent agreement. Only slight differences

were noted when items were grouped into categories to form

composite items. Widest differences of opinion occurred with

items relating to: (1) the use of reading readiness workbooks,

(2) the appropriateness of using real woodworking tools,

(3) the benefit to young children of performing before large

audiences, (4) the need of the kindergarten child for large

blocks of time, (5) the amount of time spent in play during

the kindergarten day, (6) the ability of the kindergarten

child to operate audiovisual equipment independently, and

(7) the desirability of having parents in the kindergarten

classroom.

Principals who had kindergartens on their campuses before

the 1973-1974 school year did not perform better on the
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questionnaire than the principals having kindergartens for

the first time during the 1973-1974 school year. Comparisons

of individual and composite item scores showed similar re-

sponses from both groups. The only exception was on an item

pertaining to the appropriateness of wheeled toys on the

elementary playground. There was a difference of approximately

15 percent in favor of the more experienced group.

Principals who had completed early childhood education

courses scored slightly higher than the principals who had

not completed such courses. An increase in the number of

semester hours completed did not appear to improve performance

on the questionnaire.

Recommendations were made based upon the conclusions of

the study. A suggested staff development program was devised

as one of the recommendations. Content of the staff develop-

ment program includes material from the professional literature,

commercial products, and original activities.

Conclusions

The following conclusions were drawn as a result of this

study:

1. Principals agreed with authorities regarding criteria

for a quality kindergarten program on approximately 64 percent

of the responses to the questionnaire.

2. Principals having kindergartens on their campuses

before the 1973-1974 school year performed the same as the
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other group of principals on individual items of the ques-

tionnaire and on the average of the total responses. One

exception was an item which supported the use of wheeled

toys on the elementary playground. A difference of approxi-

mately 15 percent in favor of the more experienced group of

principals was found.

3. Principals who had completed early childhood educa-

tion courses scored slightly higher than principals who had

not had such courses, 68.85 percent as compared to 64.45

percent.

4. Performance on the questionnaire did not improve

with an increase in the number of semester hours completed.

5. The effectiveness of the early childhood education

courses presently offered by institutions of higher learning

may be questioned.

6. Considerable variation in the percentage of correct

responses was observed among the questionnaire items.

7. Based upon the findings of the questionnaire, princi-

pals in the study appear to need information concerning the

following topics: (a) reading readiness workbooks, (b) the

woodworking center, (c) performance of the child before large

audiences, (d) the need for rest periods, (e) understanding

play, (f) the kindergarten schedule, (g) the independent use

of audiovisual equipment by the child, and (h) the benefits

of having parents in the classroom.



76

8. There was little difference among any of the groups

in performance on the questionnaire when items were cate-

gorized as (a) the kindergarten child, (b) kindergarten

organization and curriculum, and (c) kindergarten equipment,

materials, and physical facilities.

9. Certain items on the questionnaire may have been

ambiguous or misleading as indicated by margin notes of some

of the respondents. However, the consistency with which all

groups responded to individual items seemed to imply similar-

ity of interpretation.

10. The location of the school district regarding county

had no observable influence upon the willingness of principals

to participate in the study.

11. The percentage of return, a high degree of response

for a total population, may indicate the perception by the

principals of a need for professional growth in the area of

early childhood education.

12. The need for an individualized program of staff

development in early childhood education was evidenced by

the findings of the study.

Recommendations

1. An immediate program of staff development in the

area of early childhood education should be implemented for

elementary principals in Education Service Center Region 10.
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2. A variety of approaches should be utilized by the

Education Service Center, local school districts, area col-

leges and universities, and the Texas Education Agency.

3. The Education Service Center should use the suggested

staff development program that was formulated to meet the

needs evidenced in the present study.

4. The Education Service Center should provide sufficient

personnel to allow direct consultant services to principals

upon request.

5. The Education Service Center should assist in the

identification of visitation sites in the immediate vicinity

that demonstrate quality kindergarten programs.

6. Local school districts should arrange released time

for principals and strongly urge their participation in staff

development activities to improve the supervision and support

of kindergarten programs.

7. The professional preparation for elementary principals

should include at least one course in the administration of

early childhood programs. Existing courses in early childhood

education should be modified to improve effectiveness.

8. The Texas Education Agency should explore ways to

assist principals in implementing quality kindergarten programs.

The publication of comprehensive written guidelines for ad-

ministrators and the addition of more consultant services are

possible avenues to be considered.
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Suggested Staff Development Program

Based upon the findings of the present study, it appears

that the needs of the principals in Education Service Center

Region 10 are extremely varied. Obviously, no single staff

development can serve every individual. It is also acknowl-

edged that school districts differ in the amount of time,

space, and personnel that can be allocated to in-service

education. The suggested program attempts to take these

factors into consideration.

A series of activities and materials have been organized

to study topic areas relating to the criteria for a quality

kindergarten program. The broad categories that have been

utilized throughout the study are subdivided into smaller

components which are listed below:

I. Characteristics of the Five-Year-Old Child

A. What Is He Like?

B. Parents in the Classroom

C. Correcting Misconceptions about Kindergarten

II. Kindergarten Organization and Curriculum

A. Learning Centers

B. The Kindergarten Curriculum

III, Kindergarten Equipment, Materials, and Physical

Facilities

A. Selecting Equipment and Materials

B. Physical Facilities for the Kindergarten
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The division of these topics is arbitrary for purposes of

organization. Certain activities are appropriate for more

than one topic.

The program is intended to be used as a resource from

which Education Service Center consultants, instructional

leaders from local school districts, and/or individuals may

select content suitable for their needs. It is not assumed

that any group or individual will pursue every activity or

material. The assumption is made that numerous adaptations

of the program may be utilized:

1. An individual may elect to study a topic independent-

ly, using only those items which may be done without assistance.

A programmed format may be developed.

2. A school district, led by a local staff member or

Education Service Center consultant, may use the activities

and materials from one topic or sub-topic to form the basis

for a brief in-service meeting.

3. Several topics may be presented during a half-day

or full-day workshop. An effective method of presentation

might be to establish several learning centers, each built

around a particular topic, that could be conducted simulta-

neously.

4. In any of these adaptations, certain activities may

be used during the in-service session while other activities

serve as follow-up strategies.
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A further assumption is that workshop organizers using

the suggested program will employ recognized principles of

in-service planning. Specifically, the organizer will

1. Secure in advance the necessary workshop materials

from the Education Service Center.

2. Arrange for the time, space, seating, and materials

for the meeting.

3. Analyze the needs of the group in order to select

appropriate content, methods, and materials.

4. Pace the workshop activities to maintain maximum

interest and involvement of the participants.

5. Include an evaluation procedure at the conclusion

of each topic. Many of the recommended activities are suit-

able for evaluative purposes. If preferred, a written pretest

and post-test may be prepared from the stated objectives.

6. Encourage the use of follow-up activities such as

supplementary readings and guided observations. These

activities may also be selected from the program suggestions.

A description of the suggested staff development program

follows.

I. Characteristics of the Five-Year-Old Child

A. What Is He Like?

1. After completing the suggested activities, the

participant will be able to

a. Recognize the typical appearance and physical

characteristics of the five-year-old including
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his size, muscular development and coordina-

tion, health problems, and physical needs.

b. Recognize the typical social and emotional

characteristics of the five-year-old including

his patterns of play, discipline problems,

his relationships with parents and adults,

and his understanding of self.

c. Recognize the typical intellectual character-

istics of the five-year-old including what

he knows and how he learns.

d. Discuss the importance of play and differentiate

between various kinds and levels of play.

e. Indicate a knowledge of Piagetian stages of

development by the recognition of classroom

application.

2. Activities

a. Read Your Child from 1 to 6 (58), paying

special attention to the years from three

to six.

b. View the filmstrip series, Who Am I? (61).

List or discuss ways the school might foster

a positive or negative self-concept in children.

c. View the film Development of the Self-Concept

(12).

d. To gain an understanding of Piagetian

theory,
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(1) View at least one of the following films:

Development of the Child: Cognition (10),

Development of the Child: Langage (11),

Piaget's Developmental Theory: Conservation

(42), or Piaget's Developmental Theory:

Classification (41).

(2) Read Piaget for Teachers (21).

(3) View the film, What Do You Think? (60).

Following the example set by David Elkind

in the film, ask identical questions to

5-, 8-, and 11-year-old children in your

school. Record your responses and note

differences.

(4) Experiment with a child using at least

one of the Piaget tasks (50).

(5) Examine some of the curriculum materials

based upon Piagetian theory that are on

display in the Special Education Instruc-

tional Materials Center, Region 10 Education

Service Center.

(6) View the filmstrip presentation of the

Lavatelli program, A Preschool Program

in Action (28).

e. Observe a group of drawings made by children

aged two to six. Sort them into groups which
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seem to be similar and then arrange them in

a sequence from least to most mature. Identify

those drawings likely to have been done by

kindergarten children. The sample drawings

should have a key so that participants can

check their choices. A description of an

activity similar to this can be found in the

parenthood education program being developed

by the Education Development Corporation (15).

f. Read "How to Talk to a Scribbler" (49).

g. Role play examples of classroom behavior that

have been written on index cards. Situations

used may be versions of the material of this

kind suggested by Baker and Fain (2), Education

Development Corporation (15), or Nimnicht (22).

Following the role playing, brainstorm other

ways of coping with these situations.

h. View the filmstrip, How Do I Learn? (25).

i. Read "Some Reflections on the Value of Children's

Play" (44).

B. Parents in the Classroom

1. After completing the suggested activities, the

participant will be able to

a. Recognize and express the emotional need of

the child for parental involvement in the

classroom.



b. Serve as a facilitator for improved home

and school communication.

c. Identify the additional advantages of having

parents in the classroom as volunteer aides

and resource persons.

d. Enumerate specific ways to encourage increased

parental involvement.

2. Activities

a. View the film, Parents Are Teachers (36).

b. To gain a general understanding of how to in-

clude parents in the education process, read

at least one of the following: Parents: Active

Partners in Education (18), Aides to Teachers

and Children (51), or Parents Are Needed (39).

c. Examine the kit Parents and Teachers Together

(34). Utilize any of the workshop activities

that are appropriate.

d. Visit a parent training session of the Parent/

Child Toy Lending Library program at one of

the demonstration sites sponsored by the Academic

Services Department of Region 10. Or, view the

film which summarizes the Parent/Child program,

Learn and Growing and Learning (29).

e. Collect at least five samples of reporting

systems for use with the parents of kindergarten
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children. Discuss or consider the merits and

disadvantages of each.

f. Read "Create a Parent-Space--A Place to Stop,

Look, and Read" (31). Plan for the establish-

ment of a parents' corner. Collect pamphlets

and other materials that will be of interest

to parents.

g. Examine an exhibit of materials listed in the

bibliography prepared by the Office of Early

Childhood Development entitled Resources for

Parents (37). Acquire additional information

from the professional library of the Academic

Services Department, Region 10 Education

Service Center.

h. Visit schools which have established programs

of parent involvement. Some sites for visiting

are described in the guidebook prepared by the

Demonstration Schools for Individualized In-

struction project (56).

C. Correcting Misconceptions About Kindergarten

1. After completing the suggested activities, the

participant will

a. Recognize the importance of nutritious mid-

session snacks for children.

b. Recognize the importance of providing rest

periods.
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c. Indicate awareness of the need for kinder-

garten children to spend time in activities

that seem noisy and messy when compared to

the traditional elementary classroom.

d. Be able to assist in the planning of education

field trips for young children.

e. Be able to explain the goals and curriculum

of kindergarten to parents and to other

professionals.

f. Be able to implement strategies for addressing

the common misunderstandings that arise when

kindergarten classes become part of the elemen-

tary school.

2. Activities

a. Listen to a nutrition expert speak on the

nutritional needs of the five-year-old which

support the inclusion of mid-session snacks.

b. View a videotape of a group of children pre-

paring and serving a nutritious snack. List

or discuss the kinds of learning that are

taking place.

c. Read "Teacher's Guide to Educational Cooking

in the Nursery School" (19).

d. As an individual or small group activity,

collect as many ideas for snacks as you can,

excluding cookies, candy, and cake.
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e. View transparencies that show sample daily

schedules for kindergarten children, including

the schedule suggested in the State guide (54).

Note that rest is indicated on each. Listen

to a physical educator discuss reasons for

the rest period.

f. Listen to a presentation by an elementary

principal with kindergarten experience as he

suggests ways to modify rest periods to meet

individual needs. For example, what should

the teacher do when one child goes to sleep

while another disturbs children who are trying

to rest?

g. View Field Tr for Young Children (16).

List some trips not mentioned in the slide/

tape presentation that might be suitable.

Or, from a list of possible field trip sites,

identify several that are appropriate.

h. View the slide/tape production, Wh School

Before Six? (62).

i. Read "The Principal and the Kindergarten"

(56) or "The Administrator Looks at the

Kindergarten" (66).

j. Participate in a role playing activity in

which parents and teachers question the

principal about certain practices in the
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kindergarten. Each simulated activity will

be described on a card. Such questions as,

"Why do the kindergarten children play so

much?" will be posed.

II. Kindergarten Organization and Curriculum

A. Learning Centers

1. After completing the suggested activities, the

participants will be able to

a. Define and describe learning centers and ex-

plain a rationale for their use.

b. Recognize appropriate practice.

c. Suggest basic principles for planning, imple-

menting, and evaluating the learning center

approach to new teachers and parents.

2. Activities

a. Read Independent Learning (63) or listen to

a discussion of similar content by a kinder-

garten educator.

b. View the slide/tape presentation, A Teacher

Looks at Her Classroom (52). Answer the

questions from the accompanying Leader's Guide.

c. View at least one of the following films:

Primary Education in England (43), Children

Are People (7), or One Summer Term (40).

d. Read Keys to Open Education (45) or listen to
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a presentation that describes the various

kinds of temporary and permanent learning

centers.

e. View transparencies (54) that show several

floor plans of kindergarten classrooms using

the learning center approach.

f. Develop a simple observation form to aid in

identifying the characteristics that are

important in using learning centers, such as

traffic patterns and the accessibility of

materials. Refer to examples such as those

found in the Education for Parenthood (15)

materials.

g. Observe a kindergarten classroom that has been

identified as a good example of teaching

through learning centers. Or, view a video-

tape of the same classroom, utilizing the

observation form previously developed. Share

your findings with others who have been making

similar kinds of observations.

h. Visit a classroom in your own building or

school district for at least two hours. Record

your observations.

i. As a group activity, arrange an empty room

to show how a kindergarten classroom using
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learning centers might look. Or, arrange

scale models in cardboard or flannelboard

to illustrate this concept.

j. With the assistance of a teacher, plan and

teach a kindergarten class for one day.

B. The Kindergarten Curriculum

1. After completing the suggested activities, the

participants will be able to

a. Enumerate and describe the goals and content

areas usually recommended for kindergarten

by early childhood education authorities.

b. Describe the kinds of activities, teaching

materials, and learning centers appropriate

to each content area.

c. Differentiate between desirable and undesirable

scheduling practices.

d. Justify and explain the kindergarten program

to parents, teachers, and other administrators.

e. Discuss the current thinking on reading in the

kindergarten.

2. Activities

a. Read A Guide to the Education of the Five-

Year-Old in Texas (54).

b. Visit a kindergarten classroom to observe

some specific kinds of behavior. Close your
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eyes briefly and notice the sounds you hear

most often. What activities were started by

the children? What activities were started

by the teacher? What did you like best?

What did you like least? Report and discuss

findings with a group that made the same kind

of observations (15).

c. For an overview of kindergarten curriculum,

read Curriculum Is What Happens (13), Teaching

the Child Under Six (26), or Chapters 7-17 of

Good Schools for Young Children (30).

d. Read How to Distinguish a Good School or Day

Care Center (32). Use this pamphlet as a

checklist in evaluating a kindergarten program

in your school or community.

e. To facilitate an understanding of reading in

the kindergarten

(1) Read the review of research found in Pre-

School Rea Instruction Information for

the Administrator (35).

(2) Read one or more of the following: "Kin-

dergarten and the Three R's" (59), "Reading

in the Kindergarten" (46), or Before the

2 R's (65).

(3) Examine the language arts materials that
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are on the State-approved textbook list

(53).

(4) Observe a demonstration by a group of

kindergarten children as they participate

in pre-reading activities that do not em-

ploy workbooks or other commercial readiness

materials. Following the demonstration,

study the stated objectives of the commer-

cial materials and then state ways that

these same objectives can be met through

an informal program.

f. View the film Dramatic Play (14).

g. Select at least one of these activities:

(1) Read "Blocks and Learning" (5).

(2) View the film Blockbuildin (4).

(3) View the slide/tape presentation Block-

building (3).

h. Read Chapter 9 in Kindergarten for To

Children (64) to gain an understanding science

in the kindergarten.

i. Observe a demonstration of children working

with carpentry tools. List the kinds of

learning that take place in this activity.

Or, read "Boxes Are to Build" (48).

j. Follow the same procedure to learn about sand

and water play. As an alternative, read
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Water, Sand, and Mud as Play Materials (20)

or "Miniature Sand Environments" (17).

k. Become familiar with Texas Education Agency

bulletin Physical Education in the Elementary

School, Kindergarten Level (55).

III. Kindergarten Equipment, Materials, and Physcial Facilities

A. Selecting Equipment and Materials

1. After completing the suggested activities, the

participants will be able to

a. Select equipment and materials for the kinder-

garten using criteria recommended by authorities

in early childhood education.

b. Identify basic equipment and materials.

c. Establish appropriate priorities for purchas-

ing materials.

2. Activities

a. Read or listen to a presentation of the

criteria for selecting kindergarten equipment

and materials recommended by the Association

for Childhood Education International (1).

b. Read the outline prepared by Wills and Lind-

berg (64) to help teachers and administrators

equip a kindergarten classroom.

c. Read Texas Education Bulletins 696 (54) and

703 (53) to become familiar with State
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guidelines for equipment. Be able to define

what is meant by "kindergarten texts."

d. From a display of catalogs describing kinder-

garten products, spend a hypothetical four

hundred dollars to equip a new classroom,

excluding capital outlays. Explain the

rationale for your choices. This may be done

as a small group activity.

e. Visit a kindergarten in your school district.

Look for materials that have been suggested

in the previous references. Identify learning

centers or content areas which seem to lack

basic equipment.

f. Survey your building to locate material cur-

rently being used in special education classes

or other grade levels that may be shared with

the kindergarten class. Reverse the procedure.

B. Physical Facilities

1. After completing the suggested activities, the

participant will be able to

a. Recognize the physical requirements for the

kindergarten classroom regarding space, size,

temperature, ventilation, lighting, plumbing,

and floor covering.

b. Promote conditions of safety both indoors and

outdoors.
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c. Coordinate scheduling the use of outdoor

play areas.

2. Activities

a. View the film Creat an Outdoor Playground

(9).

b. Read Planning Environments for Young Children

(27).

c. Visit innovative playgrounds in Education

Service Center Region 10. Pay particular

attention to materials and equipment that

can be built or donated by parents and com-

iunity.

d. Develop a strategy for working with a P. T. A.

group that wants to buy a swing set while the

kindergarten teacher prefers tricycles and

wagons.

e. Observe several real or simulated kindergarten

facilities, noting especially the physical

environment. Use the "Evaluation Check List"

developed by Schmidt (47).
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APPENDIX A

KINDERGARTEN INFORMATION SHEET

I. Do you have a kindergarten now in operation on your campus?

yes no

II. Do you plan to have a kindergarten on your campus in 1973-74?

yes no

III. Does your school have a cooperative kindergarten arrangement with another
district?

yes no

If yes, which district?

IV. In which aspects of kindergarten planning would Region 10 be most helpful?

(Rank you greatest need as 1, least need 5. You may assign the same rank
to more than one topic.)

"The Kindergarten Child"- child development

"TEA Administrative Requirements and Guidelines" - ADA,

funding, pupil screening, teacher certification

"Classroom Organization" - room size and arrangement,
physical facilities

"Kindergarten Program" - curriculum, goals and objectives

"Materials and Equipment" - basic requirements, texts and
other materials for learning centers

School Name

Street Address

City

School District

Principal's Name

Teacher's Name
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APPENDIX B

;DUCATION SERVICE CCNTC[R

RCION 10

400 EAST SPRING VALLEY, P.O. BOX 1300, RICHARDSON, TEXAS 75080, AC 214 231-6301

DATE:

TO:

FROM:

November 27, 1973

Elementary Principal

Jacquelyn Smith
Consultant, Academic Services Department

SUBJECT: Kindergarten Needs in Region 10

With the implementation of the State Kindergarten Program, many elementary

principals in Region 10 have requested consultant services in the area

of kindergarten education. The Academic Services Department is making

an effort to plan staff development programs that meet this need.

The enclosed questionnaire attempts to determine what you already know

about kindergarten. Items were developed by examining the elements of
a quality kindergarten program according to early childhood authorities.

Your completion and return of this instrument by Friday, December 14, 1973

will help us formulate appropriate inservice programs and materials.

Thank you for your cooperation.

JS:lm
Enclosure
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APPENDIX C

K I N D E R G A R T E N

An Opinion Survey for Elementary Principals

Please indicate your agreement or disagreement with the following state-
ments by placing a check ( ) in the appropriate column. (A - agree,
D - disagree)

A D Most five-year-olds:

1. Have established a right or left hand preference.
2. Can hop on one foot.
3. Need a mid-morning snack.
4. Prefer playing alone.
5. Need rest during a half-day session.
6. Enjoy performing before an audience
7. Need large periods of time (45 - 90 minutes) to work on individual interests.
8. Benefit from having their parents stay in the classroom.
9. Have respiratory infections as their most common health problem.

10. Learn primarily through abstract experiences.

In the public school kindergarten:

11. Playing with sand and water should be allowed after school only.
12. Accidents seldom occur when the children work under supervision with real

carpentry tools.
13. Cooking activities should be encouraged.
14. Art activities are desirable after academic activities are completed.
15. Children are able to operate filmstrip projectors and cassettes independently.
16. The frequent use of concrete materials for developing counting skills slows

progress in first grade.
17. Approximately eight learning centers should be established at the beginning

of the year.
18. Children should have the freedom to choose many of their activities.
19. Field trips should be postponed until later grades.
20. Emphasis should be on working together in lArge groups.
21. Reading readiness workbooks should be introduced after mid-term.
22. Approximately 35 to 45 square feet per child should be allotted for floor

space.
23. Materials stored on open shelves are distracting.
24. Considerable noise and movement by the children are to be expected.
25. Play should occur during most of the day.
26. Desks and chairs of appropriate size should be provided for each child.
27. Every classroom needs at least one sink.
28. Tricycles and wagons are suitable choices for use on the playground.
29. Building blocks take number one priority in play equipment.
30. "Dress up" clothes provide interesting amusement but have little educational

value.
31. Have you competed a cowtre in kindetgaxten education? Ves No

YOUR RETURN OF THIS SURVEY BY FRIDAY, AUGUST 31, 1973 WILL BE GREATLY APPRECIATED.
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APPENDIX D

K I N D E R G A R T E N

An Information Survey for Elementary Principals

Please indicate your agreement of disagreement with the following state-
ments by placing a check (/) in the appropriate column. (A - agree,
D - disagree)

A D Most five-year-olds:

1. Have established a right or left hand preference.
2. Can hop on one foot.
3. Need a mid-morning snack.
4. Prefer playing alone.
5. Need rest during a half-day session.
6. Benefit from performing before large audiences.
7. Benefit from having their parents stay in the classroom.
8. Have respiratory infections as their most common health problem.
9. Learn primarily through concrete experiences.

10. Are able to operate filmstrip projectors and cassettes independently.

In the public school kindergarten:

11. Children need large periods of time (45 - 90 minutes) to work on individual
interests.

12. Playing with sand and water should be allowed after school only.
13. Accidents seldom occur when the children work with real carpentry tools.
14. Cooking activities should occur regularly.
15. Art activities are desirable after academic activities are completed.
16. The frequent use of concrete materials for developing counting skills slows

progress in first grade.
17. Approximately eight learning centers should be established at the beginning

of the year.
18. Children should have the freedom to choose many of their activities.
19. Field trips should be postponed until later grades.
20. Emphasis should be on working together in large groups
21. Reading readiness workbooks should be introduced after mid-term.
22. Play should occur during most of the day.
23. Approximately 35 to 45 square feet per child of floor space should be

allotted.
24. Materials stored on open shelves are distracting.
25. Considerable noise and movement by the children are to be expected.
26. A desk and chair should be provided for each child.
27. Every classroom needs at least one sink.
28. Tricycles and wagons are suitable choices for use on the playground.
29. Building blocks take number one priority in play equipment.
30. "Dress up" clothes provide interesting amusement but have little educational

value.
31. Have you compLeted a cowuie in kindetgavten education? Ye. No

1 4yes, how many semeCsteA howu?

YOUR RETURN OF THIS SURVEY BY FRIDAY, NOVEMBER 16, 1973 WILL BE GREATLY APPRECIATED.
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APPENDIX E

DOCUMENTATION FOR CONTENT VALIDITY

Item Chapter III Bibliography Numbers

1. 7, 21, 22, 25, 33, 36, 37
2. 7, 21, 22, 25, 33, 36, 37

3. 21, 22, 25, 33, 36, 37
4. 2, 8, 10, 16, 17, 19, 21, 22, 24, 25, 32, 33, 36, 37,

39, 41, 44

5. 7, 21, 22, 25, 33, 37, 44

6. 2, 8, 10, 16, 17, 19, 21, 22, 25, 32, 33, 36, 37, 39,
41, 44

7. 2, 21, 25, 30, 32, 36, 37, 39, 41, 44

8. 8, 10, 21, 32, 33, 41

9. 7, 21, 22, 25, 33, 36, 37
10. 1, 2, 7, 8, 9, 10, 14, 16, 17, 19, 21, 22,29, 30, 32,

33, 36, 37, 41, 42, 43, 44

11. 8, 14, 15, 19, 21, 22, 25, 28, 30, 32, 37, 39, 40, 41,
42, 44

12. 4, 8, 15, 17, 21, 23, 25, 27, 29, 30, 37, 39, 40, 41, 44

13. 8, 14, 15, 19, 21, 28, 30, 32, 37, 49, 40, 41, 42, 44

14. 8, 14, 15, 19, 21, 28, 30, 32, 37, 39, 40, 41, 42, 44

15. 15, 21, 25, 27, 32, 40, 42

16. 1, 2, 7, 8, 9, 10, 14, 16, 17, 19, 21, 22, 25, 29, 30,
32, 36, 37, 39, 41, 42, 43, 44

17. 2, 21, 25, 30, 36, 37, 39, 41, 44

18. 2, 21, 25, 30, 36, 37, 39, 41, 44

19. 8, 14, 15, 19, 21, 22, 25, 28, 30, 32, 37, 40, 41, 42, 44

20. 2, 7, 8, 10, 16, 19, 21, 22, 32, 33, 36, 37, 39, 41, 44

21. 1, 7, 8, 17, 21, 22, 37, 39, 44

22. 5, 13, 17, 23, 24, 25, 26, 27, 32, 37, 39, 40, 41, 44

23. 5, 13, 17, 23, 25, 26, 27, 32, 37, 39, 40, 41, 44
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24. 1, 2, 7, 8, 9, 10, 14, 16, 17, 19, 21, 22, 25, 29, 30,
32, 33, 36, 37, 39, 41, 43, 44

25. 8, 14, 15, 19, 21, 22, 25, 28, 30, 32, 37, 39, 40, 41,
42, 44

26. 5, 17, 25, 27, 32, 37, 40, 44

27. 5, 17, 25, 27, 32, 37, 40, 44

28. 4, 8, 15, 17, 21, 23, 25, 27, 29, 30, 32, 37, 39, 40,
41, 44

29. 4, 8, 15, 17, 21, 23, 25, 27, 29, 30, 32, 37, 39, 40, 44

30. 4, 8, 14, 15, 17, 19, 21, 22, 23, 25, 27, 29, 32, 37, 40,
41, 44
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