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The purposes of this study were to determine if there

are differences between the responses of abusive and non-

abusive adults to potentially anger-provoking child behaviors;

if there are differences between abusive and nonabusive

adults; if there are differences between the children of

abusive and nonabusive adults; and if there are combinations

of these characteristics of the adults and characteristics of

children as well as the behaviors of children which relate to

child abusiveness in adults. The basic problem was to deter-

mine factors that help identify potentially child abusive

adults.

Prior to the study, an instrument, the Child Behavior

Inventory, was developed by the researcher. This instrument

was designed from behaviors of children cited in the litera-

ture as those behaviors which often cause problems for adults.

Through the assistance of a panel of experts, the instrument

was revised and refined. After a readability expert assisted

in lowering the reading level to a third-grade level, the

instrument was tested for test-retest reliability which

yielded a correlation coefficient of .92 over a period of



seven days. Each item was also tested for test-retest

reliability and a lie-factor analysis was conducted for two

items.

The subjects of this study were thirty abusive adults

who were receiving counseling for child abuse at the time of

the study and thirty nonabusive, randomly selected subjects

from public school rolls who were matched to abusive subjects

on the basis of race and income. All subjects were living

with at least one child between two and eight years of age

at the time of the study.

Responses of the sixty subjects were analyzed in two

ways. Chi-square analyses yielded a significant difference

between the frequency of responses of abusive and nonabusive

adults to forty-four of the eighty-five child behaviors

included on the Child Behavior Inventory. None of the adult-

related demographic characteristics were significantly

different for the abusive and nonabusive groups. Two child-

related characteristics were significantly different for the

abusive and nonabusive groups. They were age of the child

and number of children living in the home.

In a final analysis, discriminant function analysis was

utilized to determine the three factors that were significantly

predictive of child abusiveness in adults using the Child

Behavior Inventory. These predictive variables were age of

the child, number of children living in the home, and an



additive model of the forty-four child behaviors that were

identified through the chi-square analysis. In addition, a

functional analysis predictive model was developed.

Certain factors, such as the limited size of the sample

and the initial use of a new instrument, served as limitations

to broad generalizations. However, based on the analysis of

the data of this study, the following conclusions seem

tenable

1. Certain behaviors of children are more upsetting to

abusive adults than to nonabusive adults.

2. Characteristics of adults are not necessarily related

to child abusiveness in adults.

3. The age of the child and the number of children

living in the home are significantly related to child abusive-

ness in adults.

4. The findings indicate that a predictive model may

be developed in conjunction with the Child Behavior Inventory

for use in predicting child abusiveness in adults.
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CHAPTER I

INTRODUCTION

The need for immediate and massive attention to the

causes and effects of child abuse has recently been recog-

nized in this country. In 1970, child abuse cases within

the national census were analyzed. At that time, approxi-

mately 8.8 yearly cases of child abuse were suspected for

each 1,000 children, which is equivalent to 560,000 cases

at the present census rates. However, a 1976 study by the

American Humane Association cited an estimated one million

cases of child abuse in America. The National Council of

Organizations for Children and Youth stated recently,

The apparently large and growing number of such
[abused] children is a sign of social and family
stress, and reflects lack of attention to the
causess, rather than the symptom[s]. Whatever
the problems, the results are battered, mal-
nourished, and emotionally damaged children.
They frequently need new homes, and always
require special treatment (12, p. 83).

National attention, focusing on the plight of children

in complex environments of abusive homes, is increasing.

In 1974, national public policy was initiated to coincide

with this concern. The National Center for the Prevention

and Treatment of Child Abuse and Neglect, which was estab-

lished as a major national effort to examine this area of

concern, received a budget of $18.9 million for the year 1976

1
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to support the Center's attempts to analyze and to confront

this serious problem (12, p. 83).

Whether in abusive homes or not, most children eventually

exhibit powerful behaviors where "the world is to respond" to

their wishes. They make some adults feel irritated, "impotent

and helpless to relieve their distress. . . . Not only is the

potential for violence within all of us, but there also exists

within all of us the potential to express that violence

towards our children" (6, p. 31).

Current research on child abuse reflects an apparent

lack of attention to the child's role in eliciting violent

and abusive responses in adults. The present study was

designed as an attempt to determine the particular child

behaviors as well as the adult and child characteristics

which are related to abusiveness in adults.

Statement of the Problem

The problem of this study was to determine factors that

help to identify potentially child abusive adults.

Purposes of the Study

The purposes of this study were

1. To determine if there is a difference between the

responses of abusive and nonabusive adults to potentially

anger-provoking child behaviors,

2. To determine if there are differences between abusive

and nonabusive adults,
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3. To determine if there are differences between the

children of abusive and nonabusive adults, and

4. To determine if there are combinations of character-

istics of adults, characteristics of children, and behaviors

of children that are related to child abusiveness in adults.

Research Questions

In order to pursue the purposes of this study, data were

collected and analyzed to answer the following questions:

1. Is there a difference between the responses of

abusive and nonabusive adults to potentially anger-provoking

child behaviors?

2. Are there differences between abusive and nonabusive

adults based on the adult characteristics of (a) age, (b) sex,

and (c) level of education?

3. Are there differences between children who live with

abusers and children who live with nonabusers based on the

child characteristics of (a) age, (b) sex, (c) birth order,

and (d) number of children living in the home.

4. Is there a relationship between child abusiveness in

adults and various combinations of characteristics of adults,

characteristics of children, and anger-provoking child behaviors?

Background and Significance of the Study

Background

Child abuse is a serious and growing topic of concern in

this country. Recent statistics indicate that fewer young
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children die as a result of cancer, muscular dystrophy, or

any of the other serious diseases than as a result of abusive

actions perpetrated by adults (6, p. 1).

These alarming facts, however, reflect a somewhat recent

growth of public concern for the identification, treatment,

and prevention of child abuse, As early as 1875, laws had

been enacted to protect animals from neglect or harmful treat-

ment; on the other hand, no laws existed to protect children

from abuse. In that year, the case of one child, Mary Ellen,

was tried in a first attempt to protect children from abusive

treatment. The only legal process available was the use of

laws that then protected animals. Subsequently, the interest

of some citizens was sufficiently aroused to facilitate the

development of private organizations to protect abused chil-

dren. One such organization was the Society for the Preven-

tion of Cruelty to Children which was organized between 1875

and 1878 and eventually became the Children's Protective

Services of Massachusetts (3, p. 4).

Child abuse was not a phenomenon new to the late 1800's.

Tracing the threads of child abuse through history reveals

that infanticide, abortion, and abandonment have long been

common practices. Earliest myths depict abusive acts

perpetrated on children, as do such fairy tales as "Hansel

and Gretel," "Snow White," and "Little Red Riding Hood" (2,

pp. 10-11).
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In Biblical times, infanticide, "the murder of a baby,"

was practiced as a common ritual sacrifice (7, p. 384). The

Bible relates many stories in which children were used to

test the piety of the parent (2, p. 12).

Plato, Aristotle, and others argued in favor of eugenics

and approved of the killing of defective infants and children.

Exposure was the most common method of infanticide in early

Rome (2, p. 15).

Historical accounts have depicted the chastisement of

children (8, p. 4). However, encouraging attempts have been

made in recent years to combat this serious malady. The move-

ment to eliminate child abuse has gained impetus since the

1962 Conference on Child Abuse which was organized by the

Children's Bureau which is a part of the United States Depart-

ment of Health, Education, and Welfare. A paper concerning

the seriousness of child abuse was presented at this 1962

conference by C. Henry Kempe. In addition to contributing

the first major professional paper on the topic, Kempe

initiated steps to reduce the prevalence of physical abuse.

Members of this conference drafted the first child abuse

reporting statute, and, by 1967, every state had adopted laws

requiring physicians and others to report child abuse (4,

p. 21). Yet, it was not until 1973 that a special office was

designated as the lead agency responsible for combating the

problems of child abuse (17, p. 1).
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The need for massive attention to the early identifica-

tion and treatment of child abuse was nationally recognized

in the Child Abuse Prevention and Treatment Act of 1974. This

act originally authorized the Office of Child Development to

find research and demonstration grants for the prevention,

identification, and treatment of child abuse and neglect (16).

The long-range goals of the Office of Child Development now

include as the primary mission,

To act as an advocate on behalf of children of
all ages, and especially those children who are
. . . victims of the disruption of the family
unit, or of child abuse and neglect . . . by
promoting beneficial changes in child and family
development (13, p. 497).

Child abuse is becoming an issue of concern, and

increased funding is being allocated to finance the study of

this problem. Current emphasis is placed on several salient

factors in abusive situations. The abuser has been most often

emphasized. Research has attempted to describe characteristics

of abusers as opposed to nonabusers, and the following general

characteristics have emerged:

1. The abusive parents are younger.
2. They are more socially isolated . . .
3. They are much more likely to have been

abused themselves or neglected themselves
as children . .

4. They have experienced more complications
of birth and pregnancy, including children
with congenital defects . . . (6, p. 49).

A second factor that has received much attention is the

family structure in which the abusive acts occur. The most

frequent family structures include single parents, stepparents,
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and premature marriages (6, pp. 88-89). Also, it has been

found that abusive family situations often involve multiple

problems and that these problems are so interrelated and

complex that they are difficult to analyze (6, p. 83).

Available research regarding the problem of child abuse

reflects an emphasis on the family structure and personality

characteristics of abusive adults (6, p. 115). An obvious

lack of attention has been afforded the child and his or her

role in eliciting abusive responses in high-risk adults. A

statement was issued by the 1975 National Committee for Pre-

vention of Child Abuse encouraging the development of screen-

ing instruments

that can be utilized in prenatal centers, day care
centers, nurseries, welfare agencies, hospitals,
crisis intervention centers (among others) in order
to identify family situations which might be
classified as "abusive-prone" so that a comprehen-
sive counteraction program can be initiated with
that family (6, p. 113).

Significance

A recent full-page article in a major metropolitan news-

paper was entitled "The Victim is a Child; Most Youngsters

Meet Death at the Hands of Members of the Family." This

article, one of the frequent accounts of child abuse in this

country, describes ten abusive situations which occurred in

that city in less than one year. One representative of the

law enforcement agency was also quoted as stating that "three
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out of four children slain under age ten fin that city] are

killed by members of the family" (9, section 4, p. 1).

Other startling statistics have related the seriousness

of the problem. The "Child Abuse Fact Sheet," published by

the Texas Department of Public Welfare, now the Department

of Human Resources, notes that "child abuse is one of the

leading causes of infant mortality in the United States."

The Fact Sheet also contains the information that 50 percent

of abused children are six years of age or younger (15, p. 3).

In addition, child abusers, as described in the Fact Sheet,

are not typically mentally ill. Studies have shown that less

than 10 percent of child abusers are psychotic. Rather, all

kinds of parents abuse their children (15, p. 3). This

suggests that other factors are inherent in abusive homes.

Early childhood educators, child development specialists,

and others have long recognized that children have an inter-

active role with adults. Authors Mussen, Conger, and Kagan,

authorities in the field of child development, suggest that

characteristics exhibited by the child affect the way that

the child is treated by parents (11, p. 433). Consequently,

child behaviors must be carefully examined in child abuse

environments in order to determine the child's role in

eliciting the abusive responses.

Not only is there a serious need to explore children's

behaviors which elicit abusive responses in order to better

understand the interpersonal dynamics of abusive environments,
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but an investigation of these behaviors also may lead to an

early identification of high-risk environments which require

counseling. The United States Department of Health, Education,

and Welfare, in a publication The Diagnostic Process and

Treatment (7, p. 44), indicates that if high--risk families can

be recognized prior to any physical injury to the child, the

crisis can be anticipated and thereby prevented.

Public programs now focus on crisis intervention after

abuse has occurred and may often lead to the removal of chil-

dren from the family. Further, these programs are crisis

oriented rather than ameliorative. Children who suffer the

tragedy of child neglect and abuse have needs which are far

greater and more varied than public programs now accommodate.

Because child abuse is a prevalent problem in all seg-

ments of society (14), the present study has attempted to

identify child behaviors which elicit abusive responses in

adults. It is hoped that this study will lead to the further

development and refinement of an instrument suitable for use

with high-risk and abusive adults. This early identification

of abusive adults and the particular child behaviors involved

in abusive situations should enable counseling agencies to

provide immediate prevention and treatment. These techniques

should involve adult counseling and also provide needed child-

related services.

Prior research has dealt primarily with parental and

environmental factors rather than with child behaviors.
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State agencies and researchers concerned with young children

have collected little data on the child's role in eliciting

abusive reactions. It is this inconclusive state of the data

available on the child's role in eliciting abusive responses

in high-risk adults, combined with the serious need for the

development of screening instruments from data which identify

factors related to child abusiveness in adults, that may some

day enable comprehensive and multidisciplinary counseling.

These factors have suggested the need for this study.

Definition of Terms

For the purposes of this study, the following definitions

of terms have been formulated.

Child abuse.--Child abuse has been defined to include

the following categories:

PHYSICAL ABUSE is inflicting physical injury on a
child. SEXUAL ABUSE is forcing a child to engage
in sexual activities. EMOTIONAL ABUSE is regularly,
and over an extended period of time, demanding that
a child do more than he is capable of doing and
criticizing and humiliating him for not living up
to the demand; or making such unclear requirements
that the child simply cannot understand what he is
supposed to do (15, p. 2).

Abusive adult.--An abusive adult has been defined as any

adult who is presently receiving counseling or treatment for

child abuse. The counseling or treatment may be a service

that was originally requested by the adult, or may be service

that was legally imposed as the result of conviction for abuse

of a child between the ages of two and eight years.
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Comparison-adult.--A comparison adult has been defined

as an adult who lives with a child who is two through eight

years of age.

Potentially anger-provoking child behaviors.--Potentially

anger-provoking child behaviors have been defined as those

behaviors included in the instrument. These behaviors have

been cited in the literature or have been suggested by experts

in early childhood education, child development, and social

services as child behaviors which have the potential for caus-

ing problems for adults.

Anger-provoking child behaviors. --Anger-provoking child

behaviors were those child behaviors identified through the

analysis of the data as being rated significantly higher on

the Likert scale by abusive adults than by nonabusive adults.

Limitations of the Study

The sample of abusive adults for this study was limited

to those adults who were currently receiving treatment for

child abuse through local agencies such as, Department of

Human Resources, Family Guidance, Family Outreach, and Parents

Anonymous. The comparison sample was limited to those adults

who had been living in their homes with at least one child

from two through eight years of age, and who were included on

school census roles in a school district in the North Texas

area at the time of the study.
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Basic Assumptions

This study was based upon the assumption that children

in abusive environments have an active role in interacting

with adults and that the behaviors of these children may be

related to the abusive actions of the adults. This study was

also based upon the assumption that a self-report instrument

could effectively identify these behaviors and that this

identification technique would further enhance the counseling

services currently in use. It was expected that the respon-

dents would answer truthfully and accurately and that the

responses would be recorded accurately, and that a double-

blind collection of data from respondents would insure privacy.

The Instrument

Development

The instrument employed in this study, the "Child

Behavior Inventory," was developed by the researcher. A

listing of all possible items was compiled, accompanied by a

Likert Scale (1, pp. 183-184) measuring intensity of the

respondent's negative reaction to each behavior item. An

alphabetical listing of items was utilized to prevent item

cueing by grouping. Biographical data were also obtained

yielding information about both the adult and the child.
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Format

The format was designed to comply with guidelines

established by the Computer Center of North Texas State

University, Denton, Texas, and responses were transferred

to Fortran sheets for keypunching. Test-retest reliability

with a group of twenty subjects over a seven-day period was

also established prior to the collection of the data.

Collection of the Data

Population

The population included in this study consisted of

adults who were living with children who were two through

eight years of age in Dallas, Denton, and Tarrant Counties

at the time of the study.

Selection of the Sample

Subjects for inclusion in Group A, abusive parents, con-

sisted of thirty adults receiving treatment from counselors

employed by the Texas State Department of Human Resources-

Protective Service Agencies in Dallas and Denton, Family

Outreach, and Parents Anonymous. (See Appendix A.) Subjects

for inclusion in Group B, comparison adults, were obtained

from public school rolls. (See Appendix A.) A cluster

sampling technique was used to identify classrooms for

involvement in this study. The size of the sample included

183 subjects to allow matching of thirty subjects to subjects
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in Group A. Random discard was used to eliminate subjects

not needed for matching to individuals in Group A. It was

assumed that this sample would include no more abusive adults

than indicated by the percentage of the general population

known to be abusers.

This study has not attempted to identify or control for

the type of child abuse perpetrated by the adults in Group A.

This information was not relevant to the study, and the use

of such information would have been a violation of the human

right to privacy of the respondents.

The Data

The data for this study were gathered using a self-

report questionnaire developed by the researcher, validated

by a panel of experts, and tested for reliability.

Procedures

This study was executed by following these procedures.

1. The instrument, the "Child Behavior Inventory," was

developed by reviewing the literature of behaviors which often

cause problems for adults, and by validating it with a panel

of experts.

2, Subjects were selected, as described in the sample,

to comprise two groups; Group A, abusive adults; and Group B,

comparison adults.
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3. The instrument was administered to twenty subjects

to establish a test-retest reliability. A seven-day interval

was used.

4. Counselors, who were to administer the instrument to

subjects in Group A, were trained to administer the instrument

in a reliable fashion.

5. The instrument was administered to subjects in Group

A by their respective counselors.

6. Subjects in Group B were randomly selected from

school rolls.

7. The instrument was administered to 227 subjects in

Group B, and a written reminder was used as the method of

followup on the second and third days for nonrespondents.

8. Thirty of these subjects were matched to subjects in

Group A on the basis of race and income. When more subjects

were available in Group B than needed for matching purposes,

a random discard process was employed.

9. Data obtained from all questionnaires were analyzed

by computer.

10. Results were obtained in reference to all research

questions.

Analysis of the Data

The research design for this study was a quasi-

experimental, static-group comparison represented as follows:

x 0
0
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where X = child abuse

0 = administration of instrument (1, p. 374).

The information obtained using the instrument was

analyzed in two ways. In the initial analysis, a chi-square

test was utilized to determine which potentially anger-

provoking child behaviors and adult and child characteristics

were significantly related to child abusiveness in adults

when considered independently of one another (5, pp. 236-238).

As a secondary treatment, discriminant function analysis

(10, pp. 160-165) was conducted utilizing the predictors,

(a) age of the adult, (b) sex of the adult, (c) level of

education of the adult, (d) age of the child, (e) sex of the

child, (f) birth order of the child, (g) number of children

living in the home, and (h) potentially anger-provoking child

behaviors (only those behaviors determined by the chi-square

test as being related to child abusiveness in adults).
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CHAPTER II

REVIEW OF RELATED LITERATURE

In recent years a serious and recurrent sociological

phenomenon has gained increased attention in the conscious

thoughts of adults who care about the welfare of children.

This costly phenomenon has resulted in the loss of countless

lives of children throughout the history of mankind and con-

tinues to plague the young of this country and others.

In a society that often has been described as child-

centered (13, p. 637; 27), one suspects contradiction when

reading reports stating that,

annually, in the United States alone, a reported
300,000 children are badly abused by adults.
Fifty thousand of these children die--killed by
their own parents or guardians. This is an
alarming fact, a sickening fact. And yet it is
not the whole truth. It has been estimated
through numerous surveys that one can safely
double these figures (27, p. 2).

As these figures indicate, abuse is apparently a way of

life, a common occurrence, in the lives of vast numbers of

children. Even more alarming is the fact that these chil-

dren often come to feel worse about the negative attention

that they seem to bring to their abusers than about actually

being abused themselves (74, p. 4). There are no estimates

of the numbers of children who suffer from the guilt and

negative feelings which accompany abuse. Many children have

19
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feelings of guilt like Jonah, age nine, who, after being

severely beaten, left a note apologizing to his mother for

not cleaning up and expressing his love for her. Several

hours later, alone, he died (74, p. 5).

Unknown numbers of children, like Jonah, are beaten,

ridiculed, and ignored in homes each day, and this abuse

takes many forms. The syndrome of child abuse includes a

variety of clinical conditions spanning the range from

malnourishment, starvation, and failure to thrive to severe

physical traumatization (9, p. 29). Child abuse is a problem

of serious concern for the individuals involved, as well as

a problem of concern for society in general, Margaret Mead

has reflected her concern for our society, for she feels that

when a society fails to care about its children, that society

is greatly endangered (40).

Historical Overview

The Past

Child abuse is hardly a new phenomenon. The tradition

of beating and murdering children has been carried forward

through the centuries and has been typical of most societies.

Historical records of ancient Greece depict the common

occurrence of infanticide, "'the killing of newborn infants

with the explicit or implied consent of parents and the

community, " and the Greek father was considered the absolute

owner of the child. He had until the fifth day of the child's
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life to decide if he would accept the child into the family

or allow infanticide in a ritualistic ceremony. The first

son was the one most often saved while the succeeding sons

were less desired. These sons could potentially cause the

breaking apart of the family property at the time of

inheritance. Female children were considered of little value

and more often left to die of exposure (59, pp. 294-295).

Roman law had always given the young child's father the

power of the life or death decision. Later, Roman law allowed

a father to kill even an adolescent or adult offspring. He

could not only kill his offspring, but was allowed to mutilate,

offer his child as a sacrifice, or sell his child. Death by

exposure was a more common form of extinction in ancient Rome,

and many Roman mothers arranged for their children to be

secretly saved by paying for the service. Eventually laws

prohibited the killing of any child before the age of three

and also mandated the saving of males. The emperor, Hadrian,

was perhaps the first person legally prosecuted for murdering

his child (59, p. 295). Children of these times underwent

severe punishment at the hands of Roman schoolmasters who

used tough stalks of fennel to cure the "foolishness bound up

in the heart of the child" (21, p. 3).

Biblical records also indicate a prevalence of the

physical abuse of children. The story of Abraham, who

offered his son Isaac for burning, is a classic example of

the willingness to murder a child, while the story of Noses
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depicts typical deaths of children by exposure. Another

form of infanticide of these times was seen in the story of

Joshua who "demanded that whoever rebuilt Jericho should

sacrifice his firstborn in the foundation and his youngest

son under the gates." Immurement of children as a part of

the foundations of buildings and other structures was a

common practice during Biblical times (59, pp. 295-296).

Major Semitic religions like Christianity and Judaism

have continually protested against the abuse and killing of

children; however, even in the Middle Ages, literary works

reveal the common use of this practice. In the sixteenth

and seventeenth centuries in France, the so-called "Golden

Age of France," orphaned children were forced to beg for food

on the streets, and the sight of a child's dead body lying

in the streets was a common one (59, p. 297).

Punishment of child abusers in England was light,

reflecting the general attitude that children had the

capability of being willful and demanding. Even into the

nineteenth century, judicial opinions in England showed a

callousness toward children (32).

Life for English children in the nineteenth century was

not easy. Abuse by mutilating sex organs, gouging the eyes,

deforming the feet, and amputating the arms and feet was a

frequent occurrence. These atrocities were used to evoke pity

and therefore increase a child's effectiveness as a beggar in

the streets (59, p. 298).
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The industrial revolution and ensuing urbanization also

helped to make life difficult for children. Vast numbers of

children, as young as five years of age, worked in factories

sixteen hours a day. Irons were often riveted to their

ankles to prevent them from running away, and beatings by

supervisors were common. These industrial practices were

also common in early America and paralleled the harsh treat-

ment of children in educational settings (59, pp. 298-299).

During this time, infants who were ill and helpless were often

thrown into the garbage (9, p. 7).

The colonization of the New World brought not only the

people but most of the traditions and laws of England to

America. The harsh punishment of children in the New World

was accompanied by laws removing children from poor families,

and the frequent apprenticeship of children for work at an

early age (59, p. 299).

Early laws for the poor, such as the First General Tax

for the Support of the Poor enacted in 1572 in England, pro-

vided some of the initial public support for adults and chil-

dren of poverty. Although few persons throughout history had

actively fought the maltreatment of children, this act

represented the first public financial support given (79, p. 6).

Similarly, nineteenth century Americans began to recog-

nize the serious plight of children. Sister Mary Irene of

New York opened the first service for abandoned children in

the New York Foundling Hospital (9, p. 8). The Society for
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the Prevention of Cruelty to Children was similarly founded,

as was the Philadelphia Society to Protect Children from

Cruelty (21, p. 13).

Legal action against child abuse dates back four

thousand years to the Code of Hammurabi, which ruled that

severe physical punishment should be used on any nurse who

allowed a suckling infant to die. The Laws of the Twelve

Tables in 450 B.C. required that a son be sold no more than

three times; the Theodosian Code of 589 A.D. enacted the

death penalty for infanticide; and Henry II of France decreed

in 1556 that any woman concealing the death of an infant

should be put to death (21, pp. 14-15). In more modern times,

the first White House Conference, held in 1909, founded the

American Association for Study and Prevention of Infant

Mortality, and the 1930 White House Conference drafted the

Children's Charter which outlined children's rights (21,

pp. 16-17).

Throughout history, children have been abused and mur-

dered through a variety of methods including burying them alive,

strangulation, smothering, drowning, and incineration.

Rituals of many societies have allowed and encouraged such

acts as casting children into the rivers to insure profitable

harvests, and societies have allowed the senseless killing of

their young (59, p. 296). Since earliest societies,

infanticide has been an accepted procedure for disposing of
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unwanted children, and this has been a common practice in

nearly all of the major societies and religions of the world

(35).

The Present

In twentieth century America, child abuse is still a

serious and prevalent problem, as reflected in the approxima-

tion by the American Humane Association in 1976 that there

were one million cases of child abuse in this country during

that year (43, p. 83). Public interest in children has been

a cyclical phenomenon interspersed with periods of indiffer-

ence. In the 1960's, the American public experienced the first

period of active concern for child abuse in many years. A

few sensational cases helped to capture the attention of the

public, as did the development of X-ray technology which made

possible pediatric radiology. Increasing numbers of physicians

began to notice and show alarm at cases of obvious abuse (59,

pp. 328-329). The "battered child syndrome" was essentially

discovered in that decade (47).

In considering the problem of child abuse in the 1970's,

one must examine the general characteristics of child abuse

in order to develop a definition of this phenomenon. The

term "battered child" was developed in an effort to represent

the child who suffers from any of the entire range of abusive

acts. Kempe, director of the National Center for the Preven-

tion and Treatment of Child Abuse and Neglect, has defined the

battered child as "any child who received nonaccidental
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physical injury (or injuries) as a result of acts (or omis-

sions) on the part of his parents or guardians" (33, p. xi).

In addition, Fontana has defined the following general

characteristics of the battered child syndrome,

1. The child is usually less than three years old.

2. The violence against the child is almost always
a persistent or recurrent act rather than an
isolated act.

3. The abuse is usually committed by one or both
of the parents (usually just one, with the
other bearing passive witness) or a guardian,
such as a stepfather, mother's lover, foster
parent, older sibling, or baby-sitter.

4. The perpetrators often fail to report the
injuries or only do so when they become
-panicky over the extent of the injuries and
possible police action should the child die.

5. The parents will almost invariably claim
ignorance of how the injuries could have
occurred. . . .

6. The parents are tormented individuals of many
sorts: angry, compulsive, rigidly authori-
tarian. . . .

7. Sooner or later, half of the abused children
returned to an abusing parent will die of
renewed abuse (9, pp. 16-17).

In the supposedly modern, caring society of today, James

has defined large numbers of "useless" children, children

conceived out of accident or for a variety of reasons who live

with adults who fall short of having the interests of the

children as the foremost concern. He grimly states that "as

individuals and as a nation we tend to meet the physical needs

of children, at least those we find useful." He explains that
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many of our efforts to combat the poverty of the 1960's were

attempts to "take useless and unwanted children . . . and

jerk and shove them, kicking and screaming into the high-

spending, credit-using . . . middle class." These pressures

are viewed by James as catalysts which may even encourage the

abuse and psychological discarding of American children (25,

pp. 31-33).

Other authors, like Richard Gelles, have described more

positive perceptions of the problem of child abuse. Gelles

disputes the myth that child abuse is increasing drastically

each year. He states that inaccuracies concerning precise

definitions of abuse and inaccuracies in reporting makes it

impossible to cite a definite number of abuse cases. He cites

statistics which estimate as few as ten thousand cases each

year and others which estimate as many as ten million (11,

pp. 135-137).

Regardless of the specific numbers of cases of child

abuse which one believes to be true, abuse is a serious

problem. This problem is presently being recognized by a

variety of professionals and members of the general public.

Recent studies reflect an active interest in the problem by

groups such as counselors, physicians, members of the legal

system, and educators, as well as lay and community groups.

The somewhat recent attention to child abuse as a part

of counseling agencies was evident in an enactment of the Child

Abuse Act in Illinois in 1965 which provided funds and a
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mandate for the development of a registry of child abuse.

This registry was managed within the Illinois Department of

Children and Family Services. Under this act, reports of

children thought to have been abused were required within

twenty-four hours and were required of "hospitals, doctors,

dentists, osteopaths, chiropractors, and other practioners

in the healing professions" (79, p. 215).

School counselors as well as counselors within state

welfare agencies, such as the Illinois Department of Children

and Family Services, have served in perhaps the most active

roles in combating the problem of child abuse during the last

decade. The literature reflects an abundance of studies and

reports defining the roles of the counselors in working with

children and abusers (10, 18, 29).

More recently, a Report on Preschool Education of April 15,

1978, included news regarding a continued base for the funding

programs for the prevention and treatment of child abuse in

their statement,

Congress Clears Four-Year Extension of Child
Abuse Program

Congress agreed April 12 to extend HEW's National
Center on Child Abuse and Neglect another four
years, when both houses accepted the compromise
Child Abuse Prevention and Treatment bill and sent
it to President Carter for his signature.

The final bill, which was stalled in conference
committee for months, authorizes two new programs--
one dealing with sexual abuse or exploitation of
children, and the other dealing with adoption
reform (24, p. 7).
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Physicians have also become vital persons in the fight

against the abuse of children. Advocates of the rights of

children, as well as physicians themselves, have actively

sought to educate doctors and hospital officials to the

symptoms of child abuse and the reporting of such cases (28).

Patricia Hallinan and other physicians have examined the

common practice of professionally neglecting abuse cases (20).

Ray Helfer, a nationally prominent physician who has focused

his career on the problem of child abuse, has stated that

physicians fail to get involved in reporting abuse cases due

to a variety of factors. They fear malpractice suits, are

discouraged by the amount of professional time required in

reporting cases, and also fail to believe that abuse is

actually taking place when the symptoms are noted in patients

whom they have known for long periods of time (22, pp. 29-33).

The traditional view of legal agencies in this country

has been based on the philosophy that parents, rather than

government agencies, have the responsibility of rearing and

caring for children. Historically, greater emphasis has been

placed on the rights of parents than on the rights of chil-

dren. However, with the adoption of child abuse laws of the

1960's, came the broadened "duty of the community to intervene

in family life for protective purposes." Thomas, in the North

Carolina Law Review, reports that

the reporting laws were added to an existing legal
framework that already provided for state interven-
tion to protect children in specified circumstances.
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This legal framework included criminal statutes and
case precedents that limited excessive parental
discipline; civil war precedents that governed child
custody disputes; various state juvenile court acts;
and state legislation that provided for protective
services (59, p. 338).

Attorneys, judges, and other members of the legal profession

now struggle with the advent of new and more definitive laws

governing child abuse and the misuse of children through child

labor (14, 31, 47).

Since the 1960's, there has also been increased attention

to the problem of child abuse by public schools. School

districts have responded to their responsibilities in identify-

ing and counseling with persons in abusive homes (7, 44, 52).

Similarly, the role of the classroom teacher has been recog-

nized. Attention has been given to training teachers to

recognize signs of abuse and to the development of techniques

for reporting such cases (51, 53, 55). In addition, students

in many schools are becoming actively involved in the fight

against child abuse (76).

Finally, and perhaps most significantly, this country is

presently experiencing an increase in participation by

communities as a whole in combating child abuse. Organiza-

tions such as Parents Anonymous and Child-Abuse Listening

Meditation (CALM) have been formed in many communities and

serve parents through a variety of services similar to the

hot line (9, p. 169), Parents Anonymous has become actively

involved in research studies to define the problem more
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accurately (38). Authors have also begun to focus on

community-wide priorities to create a more positive quality

of life for children (2).

Many programs have been developed in recent years. Since

1976, the National Center for the Prevention and Treatment of

Child Abuse and Neglect has served as the most active program-

matic thrust in this country (43, p. 83). Members of this

funded agency have worked in developing programs, conducting

research, and disseminating information on federally funded

projects. Their publications have served as major sources of

information on current programs and services (6, 61, 62, 63,

64, 65, 66, 67, 68, 69, 70, 71, 72, 73).

In addition to the efforts made in recent years by this

national agency to educate our society, professionals who work

with child abuse cases are now stressing the coordination of

all agencies and professionals which deal with child abuse

(34, 75). Gregory (17, pp. 124-125) and others (23) suggest

that successful intervention in cases of child abuse requires

intervention, not only with children but with the community as

a whole, in order to provide the support services needed by

families.

Present efforts in this country to alleviate the problem

of child abuse far surpass historical efforts to remove the

problem. However, current statistics indicate that the United

States has certainly not succeeded in making life for children

safe from adult violence (43, p. 83). A cross-national study
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conducted at Columbia University has revealed similar data

on child abuse in eight countries (30, p. 34).

In the area of legislation, only Canada and the United

States have enacted legislation which specifically addresses

child abuse; while France, Germany, Israel, Poland, the

United Kingdom, and Yugoslavia do not have such legislation

(30, p. 35). When examining the provision of agencies to

identify abused children, the United States and Canada were

the only countries providing such services (30, p. 36). In

addition, the United States was foremost in conducting formal

research and evaluation studies (30, p. 36).

Historically, child abuse has threatened the lives of

children. This social problem remains serious and concerns

persons who value a high quality of life for children.

Behaviors of Children in Abusive Homes

Behaviors of Children Which
Cause Problems for Adults

The behaviors that are exhibited by children do have

an effect on the adults in their environments. Authors

Mussen, Conger, and Kagan have stated that "a parent's

affective response to the child and behavior toward him may

be determined as much by the child as the converse" (42,

p. 433). Further, these authors express the belief that

"characteristics exhibited by the child may affect the way

that the child is treated by parents, setting up, in effect,
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a complex feedback system of mutual influence" (42, p. 432).

Prominent authors in the field of early childhood education

have also devoted attention in helping adults to cope with

behaviors of children which cause problems for adults (36,

pp. 26-27; 60, pp. 57-59; 74, p. 182). Still other profes-

sionals have devoted entire publications to various approaches

to the management of children's behaviors which cause problems

for adults (39, 57). Reinhart summarizes the problems that

can be caused by the potentially anger-arousing behaviors of

children. He says of children,

Not always are they easy to deal with; some indeed
are most difficult. There is nothing so exasperating
as a crying, colicky infant whom one cannot comfort no
matter what one does. Perhaps, we should be amazed
that so few children suffer assault by parents who
have reached their wits' end. It is the unusual
parent who can admit that he has lost his temper,
spanked or handled a baby too roughly. And if he
should, the average listener too quickly rebukes
"How could you?" (50, p. 704).

Behaviors of Children as
Antecedents of Abuse

Many behaviors of children have a high potential for

eliciting responses from some adults. Kempe and Hefler state

that when the crisis which triggered the. abusive act is

analyzed, one of the major components of the crisis is often

the fact that "the child did something that taxed their

patience and tolerance to the breaking point. He has not

eaten right, has soiled his bed, broken something, been

disobedient or in some way has been improperly responsive to
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the parental wish and need" (33, p. 7). In citing specific

cases, Young gives examples of mothers who have abused their

children because they fight, get dirty, wet their bed, or

complain of being ill (77, pp. 12, 43, 66). Other behaviors

which have triggered abusive reactions from adults include

being placid, being fussy, being whiny, crying (21, p. 115),

being hyperactive, being aggressive, being disruptive, being

destructive, being withdrawn, shying away from people, being

uncommunicative (9, p. 354), having temper tantrums, having

feeding problems (26, p. 149), and having toilet training

problems (8, p. 422), to mention a few.

In addition to the fact that certain behaviors of

children create stress for adults, some studies have iden-

tified the presence of children's behaviors as a part of the

precipitating factors in abusive situations. Gil cites data

suggesting that "specific acts of the child may precipitate

the acting out of the underlying attitude of rejection" (13,

p. 642) . Gil also includes "Child Originated Abuse" as a

fifth underlying factor in physical child abuse (13, p. 643).

Similarly, Bennie and Sclare have noted that "patients often

accounted for the assaults in terms of excessive demands or

aberrant behavior by the child, or perhaps the child's refusal

to conform to discipline" Cl, p. 976). Similarly, Terr has

found that the child often contributes to the battering (58,

p. 665),
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Adults who react to children's behaviors with abusive

responses do so for two apparent reasons. The primary and

probably most frequent reason for the abusive response is

seen in the desire of the adult to discipline the child for

the behavior. Disciplinarians have a variety of motives;

however, the basic philosophy is centered on the old standard,

"to spare the rod is to spoil the child" (9, p. 63). When

punishment originates out of a desire to discipline and grows

out of proportion, child abuse can be carried out against

children. Yet, this seems characteristic of child abusers

(77, p. 45). A theme of punishment for disciplinary reasons

seems to be a constant and recurring force in abusive homes

(77, p. 53).

A second common reason for the violent reactions of some

adults to the behaviors of children lies in the misunderstand-

ing of those behaviors. All too often, a child's failure to

perform properly to the parents' standards is interpreted as

willful disobedience or stubbornness, when, in truth, the

parents' expectations were not realistic or in keeping with

the developmental level of the child (33, p. 11). It has been

found that young parents most often expect too much of their

children. Their expectations are frequently based on behaviors

that would be appropriate for older children than their own

(45, p. 20). Holmes and Barnhart cited specific cases in which

parents had unrealistic expectations of their children (23,

p. 7).
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Howard James has stated that, "of the 13,000 incidents

investigated by . . . [a] research team, well over half were

clearly the result of angry adults punishing children" as a

reaction to the misconduct of the child (25, p. 90). Thus,

the literature suggests a serious need for an investigation

of the total pattern of parent-child interaction and the

further development of remedial measures which deal with all

aspects of the abusive environment (9, p. 159). There is also

a particular need for parenthood education which will enable

adults to have as a part of their repertoires constructive

ways of dealing with the behaviors of their children as well

as realistic expectations for their children (19, p. 105; 41,

p. 106).

Characteristics of Adults
in Abusive Homes

Typologies which characterize abusive adults are somewhat

inconsistent and less than precise. An abusive adult can be

either the father or the mother, young or old, and wealthy or

poor; however, an abusive adult is usually somewhere between

these extreems. Most often, the abusive adult is an emotion-

ally immature adult who responds in a rash manner to the

behavior of a child (25, p. 89).

James Kent has described abusive adults as younger, more

socially isolated, more likely to have been abused as children,

and more likely to have experienced complications with birth

and pregnancy than nonabusive adults. In describing these
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common characteristics, however, he has recognized that a

large number of abusive adults are not characterized by these

descriptors. He adds four clusters of parents who clearly

emerge when one looks beyond the commonalities described

above. The first type of abuser is called "flashpoint" and

denotes the relatively self-sufficient family which has had

less contact with welfare agencies. In these situations,

adults abuse children more as a result of psychological

problems than environmental problems. In the cluster entitled

"spare the rod," punishment of children by physical means is

a part of the common child rearing practices. In the third

cluster, the "you asked for it" adult is generally under-

employed and under-educated and punishes because he or she

perceives the child as a problem child. The final cluster,

which remains unnamed, includes adults who were abused or

neglected in their own childhood years (19, pp. 48-51).

Similarly, Walters has developed a typology describing

ten basic types of abusers. This schema includes

1. Socially and parentally incompetent abuser,
2. Frustrated and displaced abuser,
3. Situational abuser,
4. Neglectful abuser,
5. Accidental or unknowing abuser,
6. Victim-precipitated abuse[r],
7. Sub-cultural abuser,
8. Mentally ill abuser,
9. Institutionally prescribed abuserr, and

10. Self-identified abuser (74, p. 35).

While Walters notes that the majority of abusive adults fall

within the first category, categories do overlap, and the
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abusive adult may be described by two or more categories

simultaneously. In addition, when more than one abusive

adult lives in the home, often these adults are not

characterized by the same descriptor (74, pp. 35-37).

Raffalli has developed a typology of the abuser that

includes four categories. He has described the abusive adult

as displaying "(a) continual and uncontrolled hostility and

aggressiveness; (b) rigidity, compulsiveness, and lack of

warmth; and Cc) passivity, dependence, and general depression"

(49, p. 145). He further states that, "the majority of

families from which they child abusers] came had lived in

their communities for years and had not moved extensively"

(49, p. 144).

Although the development of typologies has not yielded

clear and consistent descriptions of abusive adults, these

typologies do aid guidance personnel in making decisions

regarding intervention and treatment modes. As Zalba states,

Ideally the categories utilized should be des-
criptively rich, precise, and mutually exclusive
enough to permit reliable classification and, in
addition, they should give valid information as
to the relative danger to the client and others,
the most efficacious treatment, and the prognosis
for change (78, p. 8).

However, until this goal is reached, the abusive adult must

be characterized in the light of several typologies, such

as those described above.
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Age of the Adult

Many researchers who have dealt with the problem of

child abuse have described abusive adults as young (19, p.

49; 15). However, recently, more definitive studies have

shown that abusive adults commonly range from eighteen to

forty years of age, with the greatest majority being between

twenty and twenty-nine years of age (21, p. 93). Sherman and

others, in a study of 553 abused children, found that more

mothers of these abused children were between the ages of

twenty-five and thirty-four than any other age range. The

percentage of mothers in this group was almost twice that of

other age groups (56, pp. 31-32). Similarly, Gil has found

that abusive adults are not extremely young (13, p. 640).

Current research tends to reflect a general trend of abusive-

ness perpetrated by the adult in his or her late twenties.

Sex of the Adult

The literature describing the sex of the abusive adult

shows a similar lack of consistency. Chase cites that 50 per-

cent of abusive incidents were perpetrated by the mother or

stepmother, 40 percent by the father or stepfather, and the

remaining percentage by a variety of caretakers, unrelated

adults, and siblings (5, p. 106). Hefler and Kempe cite data

showing a great majority of women as child abusers, and yet

they refer to many studies in which the distribution of males

and females is approximately equal and additional studies in
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which the abusive acts are more often committed by males

(21, p. 94). References to the sex of the adult tend most

often to reflect an approximately even distribution between

males and females.

Level of Education of the Adult

Educational achievement of the adult was described by

Helfer and Kempe as including the range from partial grade

school to advanced graduate degrees (21, p. 93). However,

the educational levels of abusive adults are generally and

markedly lower than the educational level of the general

population. Occupational levels, which often parallel levels

of education, have also been noted as lower than that of the

general population. In one study, nearly 50 percent of the

abusive fathers were unemployed throughout the year (13,

p. 640). Similarly, Paulson found that 70 percent of abusive

families included unskilled wage earners and that their

education was limited (46, p. 89).

Characteristics of Children
in Abusive Homes

When describing characteristics of abused children,

authors have noted that abused children display a wide

variety of characteristics. They have a variety of person-

ality types and physical attributes, and they live in a

variety of homes (9, pp. 39-53). The behavior patterns of

these children vary from the placid child when an active
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child is preferred, to the opposite. The child may have

begun as a colicky, fussy, whiny baby, or may have been more

active than the parent thought he or she should have been

(21, p. 115). The characteristics that have been associated

with abused children are too numerous to discuss in detail;

however, some generalized characteristics will be considered.

Age of the Child

Perhaps the most commonly recorded cases of abuse involve

the very young child. Zalba has shown that infants and very

young children frequently receive the most severe abuse and

are most often taken to the emergency rooms of local hospitals.

Abuse is most often fatal for these children and most often

publicized since the child is too young to defend himself by

running away (78, p. 6). A few authors report statistics

indicating that a greater proportion of infants and toddlers

are abused than children of other ages (13, p. 640). However,

most of the literature regarding abused children reflects a

different pattern. While a few researchers state that abused

children are usually seven years of age or older (3, p. 479),

most studies include children between the ages of two and ten.

Raffalli found that 50 percent of the children he studied were

under seven years of age (49, p. 145). Paulson cites an even

greater percentage. He states that 90 percent of abused chil-

dren are under ten years of age and more than 50 percent are

under four years. In a study by Sherman and others, specific
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percentages for various ages of abused children were given.

They found that 21 percent of the 431 abused children whom

they studied were between five and eight years of age, 16

percent were between three and five years of age, and 15 per-

cent were between one and three years of age. Eight percent

of the abused children were under one year old, and the

remaining 40 percent ranged in age from eight to eighteen

years (56, p. 33).

Although a consensus has not been reached regarding the

ages at which children are most often abused, one can general-

ize that a large proportion of abused children range from two

through eight years of age.

Sex of the Child

Early statistics, reported in 1966, cite slightly more

cases of abuse of female children than of male children (46,

p. 89); however, more recent data described the opposite.

Goode has described findings which suggest that boys are

subjected to more physical punishment and abuse than girls.

He further suggested that girls are more often disciplined

by love-oriented measures (16, p. 629). In a like manner,

Gil reported that "boys outnumbered girls in every age group

under age twelve . . ." (13, p. 639). Thus, these researchers

suggest that male children are more often abused than females

at the ages described.
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Birth Order of the Child

Relatively little attention has been given in the

literature to the birth order of the child. In one study by

Bennie, the author noted that in seven out of ten cases, the

abused child was the youngest in the family (1, p. 976).

Conversely, Goode has discussed his findings which indicate

that "harsher discipline is used on first-born children than

on later-born children" (16, p. 629). Little information is

available to support either premise.

Number of Children Living in the Home

It has long been recognized that family size has a

strong effect upon the interactions of members of a family.

When national statistics regarding abuse cases were examined

in 1971, it was found that

the proportion of families with four or more children
was nearly twice as high among the families of the
reported abused children than among all families with
children under 18 in the U. S. population, and the
proportion of small families was much larger in the
U. S. population (13, p. 640).

Similarly, Goode has stated that larger families use physical

punishment as a socialization tool more often than smaller

families (16, p. 629). Most often, abused children are

members of large families.

Styles of Parenting

Parenting styles in abusive homes follow general patterns.

Brody has summarized his findings regarding parenting and
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stated that there are definite patterns of parenting which

are related to socioeconomic differences (4, p. 660).

Income As A Characteristic Related
to Style of Parenting

A majority of the limited studies available concerning

abusive adults suggests that most adults are classified within

low economic levels. Paulson has referred to figures reflect-

ing that 40 percent of abusive families have received public

assistance due to low economic levels (46, p. 89). In a

study by Johnson and Morse, similar findings were obtained.

They found that 30 percent of the families of abused children

were presently receiving public assistance. They further

state that, "the poor economic conditions of the parents

matched the gloomy personal picture" of the abusive situation

(26, p. 150). A 1971 study with large numbers of abused chil-

dren in New York showed similarly that half were supported by

public assistance (54, p. 12). This high concentration of

abusive situations in lower economic levels is further

supported by Goode's statement that "middle-class parents are

more likely to use psychological punishments than physical

punishments, as compared with lower-class parents" (16, p. 629).

This concentration of abuse that has been reported within

lower economic levels may, however, be a result of the higher

frequency of reporting about lower economic groups. It may

not necessarily reflect a higher proportion of abuse G9,

p. 56).
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Race as a Characteristic Related to
Style of Parenting

Ethnic variations in the frequency of abuse have been

noted by a number of authors. The literature has historically

reflected an overrepresentation of nonwhite families. This

fact has been described by Gill as "a function of discriminatory

attitudes and practices on the part of reporting sources with

respect to minority groups" (12, p. 106). In a study con-

ducted by Sherman and others, however, the racial distribution

in cases studied was 64 percent white, 34 percent black, and

2 percent other ethnic groups (56, p. 34). These authors

suggest a racial proportion in keeping with the ethnic popula-

tion within the geographic area being examined.

Summary

Researchers and authors concerned with the social prob-

lems of child abuse have described various aspects of the

phenomenon. Generally it has been found that children's

behaviors do affect the ways in which adults react to them;

however, specific behaviors have not been identified.

Abusive adults and the victims of abuse have many common

characteristics, while certainly not all abusive adults and

the victims can be included within the general description of

each. Finally, parenting style seems to be effected by the

economic and racial characteristics of the adults.

In the years since early infanticide in Greece and Rome,

much crucial information has been obtained regarding child
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abuse, and yet, there is so much more to know. Current

research in child abuse is extremely limited. Although some

descriptive literature is available, few carefully designed

and explicitly documented studies have been done. The

literature reflects a serious need for further research

regarding the problem of child abuse.
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CHAPTER III

METHODOLOGY

This study was designed primarily to determine factors

that help to identify potential child abusiveness in adults.

The study was descriptive and comparative in nature, and

data were gathered using a self-report questionnaire developed

by the researcher. Data were collected from abusive and non-

abusive adults during the spring of 1978.

Selection of the Sample

The subjects in this study were selected from the popula-

tion of adults who were living with one or more children

between two and eight years of age from January, 1978, through

May, 1978 within the metropolitan area of Texas which includes

Dallas, Denton, and Tarrant Counties. In March, 1978, a

random selection of thirty abusive adults was made by social

service counselors employed by the Texas Department of Human

Resources of Dallas and Denton Counties, Family Outreach of

Dallas County, including Parents Anonymous of Dallas County.

The basic criteria for inclusion in this group was that of

being a parent of at least one child from two through eight

years of age, and being a parent who was receiving regular

professional counseling for child abuse. Thirty subjects

54
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comprised Group A, abusive adults. The number of subjects

provided by each agency is shown in Table I.

TABLE I

GROUP A SOURCES OF SUBJECTS

Agency

Department of Human Resources
Protective Services Division
Dallas County, Texas . -. .

Protective Services Division
Denton County, Texas- . .

Parents Anonymous
Dallas, Texas

Family Outreach
Richardson and Plano, Texas

Total - - - - - - - -1 -0

Number of Subjects

8

10

10

2

... 030

Subjects in Group B, comparison adults, were randomly

selected from rolls supplied by an independent school district

in Tarrant County, Texas. A cluster sampling technique was

employed due to the natural clustering of students in public

school classrooms (1, pp. 121-122). Sampling included the

random selection of eight classrooms from kindergarten, first,

and second grade classrooms in the school district. Three of

the four elementary schools housing the selected classes were

middle class while the fourth school was classified as upper

class. Schools included in this study were coded as numbers

one, two, three, and four. Table II shows the number of ques-

tionnaires distributed to, and returned by, each group.
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TABLE II

GROUP B SOURCES OF SUBJECTS AND PERCENTAGE OF RETURN
OF QUESTIONNAIRES

Source

School Grade
Code Level

1 lst

1 K

2 2nd

3 K

3 1st

4 2nd

4 K

4 1st

Totals

Number of
Questionnaires

Distributed

24

38

22

36

22

21

37

27

227

Number of
Questionnaires

Returned

19

33

17

33

18

15

27

21

183

Percent of
Return of

Questionnaires

79.2%

86.8

77.3

91.7

81.8

71.4

73.0

77.7

80.6%

The sampling method for Group B was employed to provide

the comparison group of nonabusive adults living with chil-

dren from two through eight years of age. No attempt was

made to omit child abusers from this group. It was assumed

that this sample included no more abusive adults than

indicated by the percentage of the general population known

to be abusers.

Development of the Instrument

The instrument employed in this study, the "Child

Behavior Inventory," was developed by the researcher. In
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the preliminary stage of the development of the instrument, a

listing of all possible items was compiled, accompanied by a

Likert Scale (1, pp. 183-184) measuring the intensity of the

respondent's negative reaction to each item. (See Appendix

B.) The items included child behaviors which have the

potential for causing abusive responses in adults. Content

validity of these items was established through an investiga-

tion of the research and literature concerning child behaviors

of children from two through eight years of age which tend to

cause problems for adults (1, pp. 135-138). Thirty-nine of

the forty-seven behaviors included in the preliminary draft

of the instrument were obtained from the available literature.

The remaining eight behavior items were added by the researcher.

(See Table III.) Biographical items were also included to

obtain information about both the adult and the child.

This first draft of the Child Behavior Inventory (see

Appendix D) was then given to a panel of experts which included

two early childhood educators, two child development special-

ists, and two social service agents. (See Appendix C.)

Comments, suggestions, revisions, and additions for each item

were requested from each of these six panel members and com-

piled as revisions in phase one. (See Appendix D.)

In the second phase of the development of the instrument,

each expert was supplied with a comprehensive listing of all

items compiled from the literature as well as the items added

by panel members in phase one. Panel members were then asked
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1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

TABLE III

SOURCES FOR BEHAVIOR ITEMS INCLUDED ON THE PRELIMINARY
DRAFT OF THE CHILD BEHAVIOR INVENTORY

Behavior Item Source

Begs to have own way.......-.-... .. (13, p. 45)

Bedwets.....-........-.-..-(11, pp. 10-13)

Bites fingernails......-.-..... (13, p. 78)

Bosses peers .-.........-.-. ... (17, p. 81)

Breaks objects . . . . . . . . . . . . . . (17, p. 11)

Calls names .......-.-...-.-.-.-.-.-. (17, p. 3)

Carries out chores in irresponsible way(17, pp. 15, 17)

Competes, wants to be first........ . (5, p. 45)

Complains of illnesses . . . . . . . . . . (17, p. 11)

Cries .-.......-.-.. ... (added by researcher)

Demands attention.......-.-......-.-(8, p. 46)

Depends too much on adults . . . . . . . . (14, p. 77)

Does not finish a task............ .(8, p. 45)

Does not share.-.......-.--.-...-.--(11, p. 90)

Does not show interest . . . . (2, p. 93; 8, pp. 35-36)

Does not smile . . . . . . . . . . . . . .. (1, p. 4)

Does not stand up for own rights (13, pp. 45, 71-72)

Fears objects, people, etc.......... (1, p. 5-6)

Fights ..............-.-. (8, pp. 16, 20)

Forgets ....-.-.-..... . .. (13, pp. 21-22, 46)

Fusses, argues with others...-..........(17, p. 62)

Has toileting accidents....... . (1, pp. 55, 87-90)
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TABLE III--Continued

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

Withdraws

Whines

Source
Behavior Item

Has temper tantrums . . .

Hurts others..-...-...

Ignores adults. . .-...

Is jealous of others - - -

Leaves home or yard without

Moves clumsily....-...

Moves about too much - . -

Moves slowly..-......

Plays roughly . . . ---

Pouts, sulks.. ...-...

Questions adults ...-...

Resists being left alone

Resists bedtime

Resists bathtime.......

Says "no" - - - - - - - -

Shys away from people

Sleeps restlessly .

Steals . ..-..-..

Teases . . . -....-..-...

Tests rules . - - ' - - -

Uses incorrect grammar - -

Uses loud voice

Uses shrill, high-pitched v

. . . . (17, p. 44)

. . (added by researcher)

. . . (4, p. 49)

. (1, pp. 40, 136)

t permission . . (17, p. 55)

-.- . (added by researcher)

.--.- --.-. ..(6, p. 31)

-- . . (13, pp. 142-143)

-- -.-.-.- - - (17, p. 62)

..-.- - . . . (13, p. 149)

. . . . . . . . (2, p. 79)

. . . . . (17, pp. 11, 15)

- -(17, p. 36)

(16, pp. 35-36)

... . (1, p. 5)

(added by researcher)

- - . . (10, pp. 58-62)

.(17, p. 3)

.(17, p. 3)

. - ..(1, pp. 85-86)

- . (added by researcher)

. . (added by researcher)

oice . . . (16, pp. 11-12)

S-. (added by researcher)

S..(added by researcher)

- - - - - - - -

- - - - - - - - -
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to respond to each item by noting whether the item should be

included or deleted. The criteria utilized for exclusion of

an item was a vote of exclusion by a minimum of four of the

six panel members. This review by the panel of experts

supplied revisions in phase two. (See Appendix D.) Since all

experts had agreed to participate in both phases, a 100 per-

cent response was obtained.

In the third phase of the development of the instrument,

a reading expert tested the reading level of the instructions

and behavior items and found the reading level to be at the

seventh grade level. Utilizing the readability test and

procedures developed by Edward Fry (7, pp. 848), the reading

expert assisted the researcher in reducing the reading level

of the instrument to a third grade reading level. (See

Figure 1.) These revisions were made to insure clarity and

ease in reading for respondents. (See Appendix E.)

Following the third phase of development of the instru-

ment, the format of the questionnaire was revised to reflect

all recommended changes. The format was designed to comply

with guidelines established by the Computer Center of North

Texas State University, Denton, Texas, and responses were

manually transferred to Fortran data sheets for keypunching.

The format of the final draft of the Child Behavior

Inventory included two major sections. (See Appendix F.)

The cover of the folded eleven-by fourteen-inch questionnaire

was used to give directions and to obtain biographical



61

GRAPH FOR ESTIMATING READABIUTY
by Edward Fry, Rutgers University Reading Center, New Jersey
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Fig. l--Readability measure for Child Behavior InventorySource: Edward Fry, "The Readability Principle," Language
Arts, LII (September, 1975) , 847-851.
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information. Items 1 through 7 requested data concerning the
adult and child characteristics which were to be analyzed.

Additional information was requested in items 8 through 15 as

a result of suggestions made by members of the panel of experts.

The final items, numbers 16 and 17, requested yearly income

and ethnic identification. These data were utilized in match-

ing subjects in Group B to subjects in Group A in order to

diminish basic differences in styles of parenting (15, p. 433).

Pages 2, 3, and 4 of the instrument were used to collect

adult responses to specific child behaviors. Eighty-five

behaviors were included in the final draft of the instrument.

A Likert Scale (1, pp. 183-184) accompanied each behavior item.

Behaviors were alphabetized to avoid item cueing that might

have occurred if items had been grouped differently.

Items 25 and 26 were also used as parallel items for

numbers 59 and 60. A Pearson product-moment correlation test

was utilized as a lie factor analysis (12, pp. 31-33). The

analysis yielded a .789 coefficient of reliability for paired

items, number 25 and number 59. A .877 coefficient of

reliability was obtained for paired items, number 26 and number

60.

Following the development of the instrument, test-retest

reliability was established with a group of twenty subjects

over a seven day period. The instrument yielded a .927

coefficient of stability or test-retest reliability coefficient

(1, pp. 145-146). Pearson product-moment was utilized in
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establishing this reliability by calculating a numerical total

on all behavior items as recorded by each subject (2, pp. 109-

113). The relationship was then established between the first

and second administrations of the instrument. This relation-

ship was considered to be strong since 93 percent of the

variance in the second administration of the Child Behavior

Inventory was accounted for by the first administration of

this instrument. The remaining 7 percent of the variance was

due to various sources of error (1, p. 360). As an additional

measure of reliability, a test-retest measure of correlation

was obtained for each item. Table IV presents the correlation

coefficient obtained for each item in the test-retest situa-

tion.

Research Design

The research design for this study was the quasi-

experimental, static-group comparison represented as follows:

X 0
0

Where X = child abuse

0 = administration of instrument (1, p. 374).

Collection of the Data

During the first two weeks of April, the Child Behavior

Inventory was administered to thirty abusive adults in Group

A by their counselors. A letter of transmittal (see Appendix

A) was read by the counselor to the adult preceding the
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TABLE IV

TEST-RETEST CORRELATION COEFFICIENTS FOR BEHAVIOR
ITEMS ON THE CHILD BEHAVIOR INVENTORY

Item Number

1 - -

2

3

4 . -

5

6

7

8

9

10

11 -

12

13

14 -

15 -

16 '

17 -

18 -

19 -

20 -

21 -

Correlation Coefficient

"

-"

-"

-

22

I

.9504

-A

-f

e

-1

-f

-"

- -0 - - - - - - - - -

s -R

- -"

" -

- -"

-"

-"

-"

"

-"

-"

-"

"

-"

-"

-"

-"

-"

-"

" -"

" -"

- '" "

-s

-"

-"

"

-"

-"

-"

-"

-" -"

-" -"

-"-"

S . .

-"

-s

-"

"

-"

-"

-"

-f

-"

-"

-w

.6429

.3607

.4425

.6550

.9016

.6589

.4438

.7714

.6707

.7938

.4381

.7042

-.1332

.4042

.7068

.4972

.6198

.5492

.6688

.6872

.6872

-"

-w

-"

-"

-e

-s

-w
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TABLE IV--Continued

Item Number

23 -

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

42

43

44

Correlation Coefficient

- - -0 - -0 - -0 - - -. - - 0 .0 .8585

- - ". -. ". ".. . . . . . . . ..-.- -.- - .- . .-.- -.-

- ".- - .-.-.-. ".-.-.-." .-. ".-. -. ". -.-. -

- " - " . "- " . - . "- ". " . . . ." . . -

- -.-. ..-...".-. ..-.-.- - - - " - " " -

- -. ".-.-.".".-.-.-.".-.-.- 
" " " " " -

- -.-. ..-.".-. ..-.-.".- " " - - - " " "

- -.-. ".".".f.".-.-.-.-.-.- 
- - - " " "

- -.-. ".-.-.".".".-.". 
..- " - " " " " "

- -.-.-. s.f.".".".-.". 
.." - - " " " - "

- -.-. "."."...".'.-.f.-.-.- - - " - - "

.. .. -. . . . . . . . . . -- -- - -

-. ..-. .- .. .-. . . ..- - - - -

-. .- -. . . . . . . . . . -- -- - -

-. . . . . . . . ..-. . -- -- - -

-. .-. . . . . . . . . . -- -- - -

-. ..-. . . . . . ..-. -- -- - -

-. . . . . . . . ..-- -. .- - - - - -

. . ..-. . . . . . ..- - - - - - -

-.. - - - - - . .. . -......-

-. . . . . ..-. . ..-. -- -- - -

.4292

.7212

.8871

.5610

. .3101

- .6299

- .7051

- .6307

- .9335

- .8979

. .8186

- .6370

- .7579

.6982

.7289

. .6570

.5937

.6447

.8175

.8910

.8391

4 5 - - 0-9- - . 0.0. . . 0.0. . . 0. 0..7449

-"

45
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TABLE IV--Continued

Item Number Correlation Coefficient

46 --................................. .9110

47 - . - - - - - - - - - - - - . .7623

48 ..........-.-......... ..-. .9103

49 -....-...................-............ .6695

50 -.-.-. . -.-. . . . . . . . . . ... .... ".7845

51 .-.................... . .8994

52 . . ... . . ..- .-.-.-.-.-.-.---.. . - .9256

53 . - . .- . - - - -.. - - .- - - . - - .7692

54 -...-............. .. .6200

55 -. -. -. -. . -. - ' - -. -. -. -. -. -. - - - - - .6318

56 .-... .-.....- ...... ...... .. .8223

57 -. -. -. -. -. -. -. -. -. - - - - - - - - - . . -. - -7935

58 .....-............. '.-.-. .. 6624

59 -"-. . - - - .-.- -.- . - - - . -, -. .8061

60 . -....-... .-............. .9072

61 --.......-...........-...................-..7279

62 . . . . . . . . . ---.-.-. - . .7277

63 - - - ..... ...... .. ,. . .. 8199

64 ....-.....-........... .. .. 8901

65 ......-.-.............. .- . .8772

66 ,"-.-. - - . ... .. ........- .. ... .5833

67 ....... ......-...-..'....-.....-.- . .6429

68 - -- . . ............. .- - ..-.. 5844
68
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TABLE IV--Continued

Item Number

69 '

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

Correlation Coefficient

'~~~~ - 0 0 -0- ...* --- .8661

' -- - - 9 . . . 9 . '9 -

- p . - -* . -*. .-.-.-.. . -.

' !. .-..--A -f- - -9-"

.

-. ..-.-.-." -." e ---" "

' " ! - - - - - . ." . . .- .- .-.-

' - '. -" -e -" -e-" - - - - - -9-9

- - - . .-. .- .- .- .-

- -" - - - - - . .-.- .- .- .-. -

'.w- e . " - -.!- . . .- . - . -

-.- . . . .

'" - - - - - -!- -."- --

."

-e

-"

-"

-"

-s

administration of the instrument, An agreement form was also
completed by each subject and kept on file by the counselor.

Due to the need to insure privacy of the respondents, a

"double blind" procedure (1, p. 239) was followed. Respondents

in Group A, abusive adults, were selected in a random manner

-"

-"

-"

-"

-"

-"

"

."

"

-"

."

"

-"

- ."

-+ -s

" .e

." .

- ."

- ."

. ."

" ."

- A

" -

.9564

.8473

.6288

.8229

.7886

.8716

.8461

.8882

.8720

.6979

.7932

1.0000

.7085

.8104

.8804

.8764

-R

-R

-s

."

"

-f
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by their counselors from listings of clients presently

receiving counseling for child abuse. A number was then

given to each subject for identification, and the researcher

was given only these numerical identifications. Confiden-

tiality was insured, since the researcher was never supplied

with names of respondents, and since the instrument was

administered by the counselors of subjects in Group A and by

the teachers of the children of subjects in Group B.

During this time period, 227 copies of the Child Behavior

Inventory were sent to the homes of public school children in

eight classes enrolling children between four and eight years

of age in an independent school district in Tarrant County.

Letters of transmittal from the researcher and a school

official were attached requesting the completion of the

inventory in reference to the youngest child between two and

eight years of age. (See Appendix F.) This technique

insured the inclusion of children in all age categories within

the range of two through eight years.

In order to insure the privacy of Group B, respondents

were asked not to sign the completed inventory. A space

was provided for only the first name of the child for whom

the responses were supplied. This space was provided to

enable the classroom teacher to send the follow-up notice to

parents who had not returned the inventory on the second and

third days. This procedure allowed respondents in Group B to

remain anonymous.
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One hundred percent of the questionnaires were completed

by the thirty subjects in Group A due to the administration

of the questionnaire by the counselors. A total of 183 of

the questionnaires, or 80.6 percent, was returned of the

227 potential subjects in Group B.

Thirty subjects from the 183 comprising Group B were

matched to the Group A on the basis of characteristics of

race and income. The matching of randomly selected subjects

in Group A and randomly selected subjects in Group B was used

as an attempt to control for socioeconomic variables in styles

of parenting. It was felt that this match would help insure

similarities in basic childrearing practices (15, p. 437).

When more questionnaires than needed were available from

Group B for matching to Group A subjects, a random discard

process was utilized. In this process, numbers were assigned

to questionnaires from Group B and a table of random numbers

was used to select questionnaires to be discarded (1, p. 118;

2, pp. 510-512).

Analysis of the Data

After the data were collected, the information obtained

through the administration of the instrument was analyzed in

two ways. In the initial analysis, a chi-square test was

utilized to determine which of the adult characteristics,

child characteristics, and potentially anger-provoking child

behaviors were significantly different for child abusers and
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nonabusers (2, pp. 236-238). A .01 level of significance was

selected for analyzing the research questions.

A secondary analysis was conducted utilizing the factors

found to be significant in the chi-square analysis of all

behaviors. In this analysis, two-group discriminant function

analysis was performed as a method allowing the considera-

tion of many predictors at once, accounting for interaction

and determining the most effective predictors of potential

child abusiveness in adults (12, pp. 160-163).

The possible independent variables were age of the adult,

sex of the adult, level of education of the adult, age of the

child, sex of the child, birth order of the child, number of

children living in the home, as well as the anger-provoking

child behaviors found to be significant when the chi-square

analysis was employed. The dependent variable was the

dichotomy provided when group membership in the abusive group

or nonabusive group was considered.

This procedure statistically develops a prediction

equation and yields the weighted coefficients for independent

predictors. Similar to multiple regression, this analysis

considers more than one predictor at once. The discriminant

function equation produced utilizing the independent variables

found to have been significantly related to child abusiveness

in adults would be consistent with the following model:
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D = b1 X1 + b2 X2 + b 3 X 3 + b 4 X 4 + b5 X5

+b X + b . . . b- X

Where:

D = the disciminant function score

bl . . . = weighted prediction coefficients

X1 = age of adult

X2 = sex of adult

X3 = level of education of adult

X4 = age of child

X5 = sex of child

X6 = birth order of child

X7 = number of children living in the home

X8 . . . Xi = each of the anger-provoking child behaviors

(9, pp. 186-191).

Summary

A comparative study of abusive and nonabusive adults was

conducted during the spring of 1978. A self-report question-

naire was developed by the researcher to gather data for the

study. The instrument was validated by the literature and a

panel of experts in early childhood education, child develop-

ment, and social sciences. Information collected from the

abusive and nonabusive adults included biographical data

about the adult and the children in the home, as well as
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responses of adults to potentially anger-provoking child

behaviors. Biographical data and responses to behaviors were

analyzed to determine which child behaviors were significantly

related to the adults' membership in the abusive or non-

abusive groups. Factors found to be significant were then

tested for their effectiveness in predicting abusiveness in

adults.
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CHAPTER IV

ANALYSIS OF THE DATA

This study deals with the identification of factors

related to potential child abusiveness in adults. The

problem of this study was to determine factors that help to

identify potentially abusive adults. It was expected that

statistically significant differences would exist between

the responses of abusive and nonabusive adults to the poten-

tially anger-provoking behaviors of their children. It was

also expected that a statistically significant difference

would exist between abusive and nonabusive adults based on

the adult characteristics of age, sex, and level of education.

A statistically significant difference was also expected

between children who live with abusers and children who live

with nonabusers based on the child characteristics of age,

sex, birth order, and number of children living in the home.

In addition, it was expected that a statistically significant

relationship would exist between child abusiveness in adults

and various combinations of adult and child characteristics,

as well as, the anger-provoking child behaviors. The Child

Behavior Inventory was administered to a sample of abusive

and nonabusive adults. The sample of thirty subjects in each

of the two groups was matched on the characteristics of race

75
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and income to provide a total of sixty subjects. Responses

on the instrument were analyzed in order to ascertain the

answers to the stated research questions.

The stated research questions were

1. Are there differences between the responses of

abusive and nonabusive adults to potentially anger-provoking

child behaviors?

2. Are there differences between abusive and nonabusive

adults based on the adult characteristics of (a) age, (b) sex,

and (c) level of education?

3. Are there differences between children who live with

abusers and children who live with nonabusers based on the

child characteristics of (a) age, (b) sex, (c) birth order,

and (d) number of children living in the home.

4. Is there a relationship between child abusiveness in

adults and various combinations of characteristics of adults,

characteristics of children, and anger-provoking child

behaviors?

Chi-Square Analysis

The first research question asks, "Are there differences

between the responses of abusive adults and nonabusive adults

to potentially anger-provoking behaviors?" In order to test

this question, chi-square analysis was conducted on each of

the eighty-five potentially anger-provoking child behaviors.

Table V displays the chi-square values for this analysis.
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TABLE V

CHI-SQUARE VALUES FOR POTENTIALLY ANGER-
PROVOKING CHILD BEHAVIORS

Child Frequency of Responses Chi-
Beh avri rr-

NonabusiveGroup Abusive Group

.4-
Item

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

0-1 2-3 4-5 0-1 2-3 4-5

17 12 1 5 10 15

19 11 0 8 10 12

19 11 0 5 12 13

27 3 0 18 6 6

29 1 0 23 4 3

18 10 2 16 10 4

26 3 1 9 10 11

24 4 2 13 8 9

25 4 1 17 7 6

23 7 0 10 8 12

25 5 0 17 6 7

27 3 0 14 7 9

23 7 0 5 10 15

29 1 0 17 6 7

24 5 1 8 11 11

27 3 0 13 13 4

15 14 1 2 14 14

16 14 0 10 9 11

16 12 2 10 8 12

Square
Values

18.9*

16.5*

21.2*

8.8

5.4

.7

20.3*

9.0

5.9

17.1*

8.6

14.7*

27.1*

13.7*

18.5*

15.1*

21.2*

13.4*

9.3*
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TABLE V--Continued

Child Frequency of Responses Chi-
Behavior NonabusiveGroup AbusiveGroup Square

Item 0-1 2-3 4-5 0-1 2-3 4-5 Values

20

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

21

18

28

15

25

17

25

19

25

16

21

12

20

26

28

28

18

24

30

20

28

9

10

2

12

5

13

4

9

5

13

8

17

9

3

1

2

9

4

0

8

2

0

2

0

3

0

0

1

2

0

1

1

1

1

1

1

0

3

2

0

2

0

8

6

25

17

12

7

7

8

14

11

11

12

3

16

18

22

10

14

25

10

16

13

16

3

8

12

9

12

16

8

8

11

14

12

6

9

7

10

9

4

8

11

9

8

2

5

6

14

11

6

8

11

8

4

15

8

3

1

10

7

1

12

3

15.5*

10.9*

2.3

1.4

13.4*

18.8*

22.4*

8.4

11.7*

10.4*

9.0

2.0

25.2*

8.8

9.5*

4.4

6.1

7.3

5.4

10.4*

12.5*
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TABLE V--Continued

Child Frequency of Responses
Chi-

Behavior NonabusiveGroup AbusiveGroup Square
Item 0-1 2-3 -5 0-1 2-3 4-5 Values

41

42

43

44

45

46

47

48

49

50

51

52

53

54

55

56

57

58

59

60

61

21

26

24

8

23

16

14

15

12

27

26

25

25

26

14

16

18

27

19

23

19

8

4

6

21

6

14

16

13

16

3

3

5

5

4

15

11

9

3

8

6

10

1

0

0

1

1

0

0

2

2

0

1

0

0

0

1

3

3

0

3

1

1

17

19

14

2

8

5

3

9

11

19

23

26

16

16

6

5

7

12

5

7

18

8

8

10

8

9

10

15

7

7

6

3

2

11

12

8

9

12

12

10

14

10

5

3

6

20

13

15

12

14

12

5

4

2

3

2

16

16

11

6

15

9

2

3.0

5.4

9.6*

26.6*

18.1*

21.4*

19.1*

12.3*

10.7*

7.3

1.9

3.3

7.2

8.3

18.5*

14.8*

9.8*

17.1*

16.3*

18.1*

.3
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TABLE V--Continued

Child Frequency of Responses
Chi-Behavior NonabusiveGroup AbusiveGroup Square

Item 0-1 2-3 4-5 0-1 2-3 4-5 Values

62

63

64

65

66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

26

20

24

14

17

21

23

27

27

29

12

6

8

26

25

22

23

28

29

30

20

3

7

6

14

12

8

7

3

2

1

12

19

18

4

3

7

7

2

1

0

9

1

3

0

2

1

1

0

0

1

0

6

5

4

0

2

1

0

0

0

0

1

19

5

23

7

10

13

9

19

19

24

9

7

8

7

23

15

22

24

20

26

16

9

7

6

8

13

9

14

7

4

4

8

6

11

10

4

10

4

5

3

2

11

2

18

1

15

7

8

7

4

7

2

13

17

11

13

3

5

4

1

7

2

3

4.4

19.7*

1.0

13.9*

6.3

7.3

15.4*

6.9

6.5

4.2

3.8

13.3*

4.9

26.5*

.4

4.5

4.8

2.5

9.6*

4.2

1.6
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TABLE V--Continued

Child Frequency of Responses
Chi.-Behaviortem Nonabusive Group Abusive Group Square

Values
0-1 2-3 4-5 0-1 2-3 4-5

83 19 11 0 13 11 6 7.1

84 26 3 1 18 9 3 5.4

85 15 11 4 2 7 21 22.3*

n = 30 for each group.

*p < .01.

Forty-five of the potentially anger provoking child

behaviors are identified as having statistically different

frequencies of occurrence between the nonabusive and abusive

groups. These are

1. acts like a "baby,"
2. asks too many questions,
3. begs to have own way,
7. breaks toys or other objects,

10. clings to or holds on to adults,
12. complains of being sick,
13. cries,
14. daydreams,
15. demands attention,
16. depends too much on adults,
17. does not do what is asked of him or her,
18. does not finish work or does work in

sloppy way,
19. does not mind in public places,
20. does not share,
21. does not show interest or listen,
24. does not want to be left alone,
25. does not want to go to bed,
26. does not want to take a bath,
28. fears things, people, animals, etc.,
29. fights with others,
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32. gets into things,
34. has accidents in toilet habits,
39. ignores adults, will not answer,
40. is clumsy; falls down,
43. is slow when he or she moves,
44. keeps doing things when you ask him or

her to stop,
45. leaves home or yard without permission,
46. leaves room messy,
47. leaves toys around house,
48. lies or tells "stories,"
49. makes noise or moves around too much

in the car,
55. pouts, sulks,
56. pretends not to hear when he or she

is called,
57. repeats forbidden behaviors,
58. resists being left alone,
59. resists bedtime,
60. resists bathtime,
63. says "no" or will not do what you ask,
65. shows temper,
68. spills things,
73. talks when others are talking,
75. tears his or her clothes or gets them

dirty,
80. wakes me up at night, and
85. whines.

This analysis identifies forty-four anger-provoking child

behaviors which abusive adults perceive as more anger provok-

ing than nonabusive adults. This may indicate a relationship

between children's actual behavior patterns and child abusive-

ness in adults.

The second research question asks, "Are there differences

between abusive and nonabusive adults based on the adult

characteristics of age, sex, and level of education?" In

order to test this question, chi-square analyses were con-

ducted on each of the three adult-related characteristics.

Table VI displays the chi-square values for this analysis.
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TABLE VI

CHI-SQUARE VALUES FOR AGE, SEX, AND
LEVEL OF EDUCATION OF THE ADULT

Adult Frequency of Responses Chi-Characteristics Chi-

Nonabusive Group Abusive Group Values
Age:

16-25

26-35

36-45

46-55+

Sex:

5

18

4

2

10

19

3

0

2.8

Male1

2

Female 29 2

Level of

Education:

Elementary 
0

Junior High 5

High School26.0

College 
8 

11

n = 30 for each group. p < .01 (none significant).

As table VI depicts, none of the adult characteristics

of age, sex, or level of education are identified with the
chi-square analysis that have statistically different

I

I I
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frequencies of occurrence between the abusive and nonabusive

groups. Therefore, the second research question must be

answered negatively. There were no statistically significant

differences between abusive and nonabusive adults based on

the adult characteristics of age, sex, and level of education

as defined by the instrument, the Child Behavior Inventory.

The third research question asks, "Are there differences

between children who live with abusers and children who live

with nonabusers based on the child characteristics of age,

sex, birth order, and number of children living in the home?"

In order to test this question, chi-square analyses were

conducted on each of the four child-related characteristics.

Table VII shows the chi-square values for this analysis.

As displayed in Table VII, only two of the four child-

related characteristics are identified with the chi-square

analyses as having statistically different frequencies for

the abusive and nonabusive groups. The statistically

significant child characteristics which were related to group

membership in the abusive or nonabusive groups were age of

the child and the number of children living in the home. In

answer to question number three, there are statistically

significant differences between children who live with

abusers and children who live with nonabusers based on age

of the child and number of children living in the home, while
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TABLE VII

CHI-SQUARE VALUES FOR AGE, SEX, AND
BIRTH ORDER OF THE CHILD, AND

NUMBER OF CHILDREN LIVING
IN THE HOME

Child
Characteristics

Frequency of Responses

Nonabusive Group

Age:
2 Years
3 Years
4 Years
5 Years
6 Years
7 Years
8 Years

0
1
0
2

16

7
4

Abusive Group

2
7
4
5
4
4
4

Sex:

Male
Female

Birth Order:
0 Children Older
1 Child Older
2 Children Older
3 Children Older
4 Children Older

Total Number of
Children in Home:

1 Child
2 Children

13
17

15
12
1
2
0

1

3 C dChildren 17 64 Children 7 5Cilrn6
5 Children 2 66 Children 0 3

n = 30 for each group.

14
16

14
6

6
2
2

0

Chi -

Square
Values

19.8*

0.0

7.6

14.3*

* < .01.
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there appear to be no significant differences in the children

based on characteristics of sex and birth order. Upon inspec-

tion of the cell frequencies, it is apparent that the chil-

dren in the abusive group tend to be somewhat younger, and to
be members of larger families.

Additional Data and Analyses
Utilizing Chi-Square

During the development of the instrument, members of the

panel of experts recommended additional demographic items

which had not previously been included in the research ques-

tions. These demographic characteristics were included as

additional chi-square analyses in order to test the differ-

ences between the abusive and nonabusive groups. The

characteristics were, time of day in which most problem

behaviors occur, occupation, marital status, relationship of

the adult to the child, number of other adults living in the

home, type of housing, number of rooms in the home, and

number of periodicals read on a weekly basis. Table VIII

displays the additional chi-square values obtained for each

of these eight characteristics.

As Table VII depicts, only the additional demographic

characteristics of type of housing, number of rooms in the

home, and the number of periodicals read on a weekly basis

are found to be significantly different between the abusive

and nonabusive groups. These analyses suggest that differ-

ences exist between abusive and nonabusive homes.
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TABLE VIII

CHI-SQUARE VALUES FOR ADDITIONAL
DEMOGRAPHIC CHARACTERISTICS

Additional Frequency of Responses Chi-
Demographic Square

Characteristics Nonabusive Group Abusive Group Values

Time of Day When
Problem Behaviors
Occur:

6-9:00 a.m. 3 6
9-12:00 noon 1 5
12-4:00 p.m. 5 3 5.0
4-8:00 p.m. 17 12
8-12:00 midnight 4 4
12-6:00 a.m. 0 0

Occupation:
Clerical 6 3
Professional 3 6
Laborer 3 4
Student 0 0 6.9
Domestic 0 3
Housewife 18 13
Other 0 1

Marital Status:
Single-Alone 0 1
Single with

Opposite Sex 0 2
Single with

Same Sex 0 0 4.8
Married 26 22
Divorced 3 2
Separated 1 2

Relationship
to Child:

Mother 26 26Father 1 2Grandmother 2 0
Grandfather 0 02.6
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TABLE VIII--Continued

Additional
Additional

Demographic
Characteristics

Stepmother
Stepfather
Other

Other Adults
in Home:

0
1
2

Housing:
Apartment
House
Duplex
Other

Number
Rooms :

1
2
3
4
5
6
7
8
9

10

of

Number of
Periodicals:

0
1
2
3
4
5
6

Frequency of Responses

Nonabusive Group Abusive G:

1
0
0

2
25
3

-- 2

3
27
0
0

I-

0
0
0
2

7
13
2
2

4
0

2
18
3
2

4
0
1

n = 30 in each group.

group

2
0
0

6
22

2

14
13

0
3

1
1
2
2
7
3
4
7

1
2

12
8
4
5

1
0
0

*p < .01.

Chi-

Square
Values

2.3

15.0*

17.49*

15.2*

L6

-

Il i ! ,
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Discriminant Function Analysis

Morrison defines the statistical analysis, discriminant

function analysis, in the following way:

The objective of discriminant analysis is to classify
objects by a set of independent variables into two or
more mutually exclusive and exhaustive categories. . .
The particularly simple form of [the linear classifica-
tion procedure, D = b1 X1 + b2 X2 + b3 X3 - - . + bi Xi]
allows a clear interpretation of the effect of each of
the independent variables (2, p. 156).

Kerlinger further clarifies the procedure by defining the

discriminant function as another form of regression equation.

In the discriminant function, however, the dependent variable

is a nominal level variable representing group membership

rather than a continuous variable as that utilized in multiple

regression. He states that

The discriminant function maximally discriminates the
members of the sample; it tells us to which group
each member probably "belongs.". . . Like multiple
regression in general it can be used in two main
ways for classification and diagnosis, and to study
the relations among variables in different popula-
tions and groups (1, pp. 337, 340).

Based on these, as well as other (3, pp. 434-467),

definitions and descriptions of this procedure, discriminant

function analysis was utilized in analyzing the fourth

research question.

Discriminant function analysis was chosen to answer

research question number four which asks, "Is there a rela-

tionship between child abusiveness in adults and various

combinations of characteristics of adults, characteristics
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of children, and anger-provoking child behaviors?" The

initial discriminant function analysis contained all of the

demographic variables and the forty-four potentially anger-

provoking child behaviors that were ranked significantly

higher by abusive adults than nonabusive adults. This was

done in order to determine if a predictive model could be

generated which would have helped in the identification of

abusive and nonabusive adults. The eigenvalue, which is a

measure of the total variance existing in the discriminat-

ing variable in this model, was 112186.0. It represents an

explanation of approximately 100 percent of the variance. A

canonical correlation of 1.0 was obtained. This indicates

that the fifty-nine variable function, which included

forty-four child behaviors and fifteen demographic variables,

does discriminate between the two groups. However, the pre-

diction equation and the resultant function scores are too

unwieldy for use in a prediction model. Additionally, the

total variance explained, as well as the size of the

eigenvalue and the canonical correlation coefficient are most

likely reflections of the sample size as compared to the

number of predictive variables. Kerlinger and others suggest

that the number of predictive variables should not exceed one-

tenth of the sample size. Violation of this rule results in

unstable and biased statistics (1, pp. 446-447; 2, p. 162).

This initial discriminant function is in violation of this
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rule. Therefore, a second discriminant function analysis

was computed in order to determine if a more parsimonious

model could be identified.

In the second analysis, a collapsed prediction model

was computed which yields similar, yet more stable results.

As in the previous model, this analysis uses group membership

in the abusive or nonabusive groups as the criterion variable.

The five demographic variables identified through all chi-

square analyses as significantly different between groups,

as well as an additional additive model of the forty-four

identified anger-provoking child behaviors were used as the

predictive variables. This additive model was obtained by

summing over the item responses for each individual.

The eigenvalue obtained in this analysis is 2.81. This

also represents 100 percent of the explained variance; there-

fore, the reduced prediction model is as efficient as the

larger, more unwieldy model. In addition, the canonical

correlation coefficient is .85, which represents a within

group explained variance of 72 percent. A Wilks' Lambda

statistic was also computed for this analysis. The Lambda

value derived is 0.2619. This value, along with the canonical

correlation, indicate a high degree of separation between

groups using the Child Behavior Inventory. The resultant

prediction equation was,
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Equation 1:

D = -0.12 X1 + .25 X2 - .08 X3 - .05 X4 + .01 X5

+ .90 X6

where:

X1 = age of the child,

X2 = number of children living in the home,

X3 = type of housing,

X4 = number of rooms,

X5 = number of periodicals read, and

X6 = additive model of the forty-four potentially
anger-profoking child behaviors identified
through chi-square analysis.

Each prediction coefficient represents the relative contribu-

tion of that variable to the functional equation. The posi-

tive or negative sign indicates the direction of contribution

of the predictive variable.

In order to reduce this equation further, those predic-

tive variables which contributed less than .10 of the total

variance of the relative contribution of the function equation

were deleted. This resulted in the final and most parsimonious

functional analysis predictive model of:

Equation 2:

D = -.12 X1 + .25 X2 + .90 X3

where:

X1 = age of the child,

X2 = number of children living in the home, and
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X3 = additive model of the forty-four potentially
anger-provoking child behaviors identified
through chi-square analysis.

A histogram, Figure 2, has been developed in order to

achieve a graphic display of the relationship between the

functional discriminant scores of the abusive and nonabusive

adults. Each group discriminant function mean was computed

in the following manner and utilized the mean of each pre-

dictor within a group.

Nonabusive Group--

D = -. 12 (6.3) + .25 (2.2) + .90 (60)

D = 53.79

Abusive Group--

D = -. 12 (5) + .25 (2.6) + .90 (92)

D = 82.50

Total Group--

D = -. 12 (5.6) + .25 (2.4) + .90 (76)

D = 68.47

The discriminant function score was computed for each subject

by substituting the score for that subject on the predictive

variable into equation two.

In answer to research question number four, this

analysis determined that there is a predictive relationship

between child abusiveness in adults and various combinations

of characteristics of adults, characteristics of children,

and anger-provoking child behaviors. A concise model for the
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prediction of group membership was determined and is depicted

in equation two.

Discussion

The analysis of the data must be considered in the light

of current research and literature focusing on the problem of

child abuse. The analysis of data obtained through this study

in reference to research question number one is interesting

in the light of current research. Various authors suggest

the possible importance of the behavior of children in

triggering abusive responses from some adults. The data

obtained through this research serves to substantiate this

theory. This study further identifies forty-four specific

behaviors which are significantly related to group membership

in the abusive or nonabusive groups.

Conversely, this study does not substantiate the litera-

ture regarding characteristics of abusive adults. The

literature reflects a definite pattern of abusiveness when

the age of the adult is in the late twenties. However, this

study does not show that age is a discriminating factor

between abusive and nonabusive adults. This finding could be

due to the limitations of sample size.

The literature on child abuse reflects an approximately

equal distribution between males and females, making sex of

the adult a difficult factor to associate with child
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abusiveness. This study yields similar findings. The sex

of the adult is not significantly related to child abusive-

ness in adults as indicated with this sample.

Most of the studies in this area describe the abusive

adult as having a limited education. This study does not

show a significant difference between abusive and nonabusive

subjects in level of education, probably as a result of the

limitation of sample size.

Characteristics of children in abusive homes have been

examined with varying degrees of intensity. Current research

suggests that younger children, those under four years of

age, are most often and most seriously abused. The findings

of this study suggest that age of the child is significantly

different for children living with abusive and nonabusive

adults. Inspection of the cell frequencies suggests that

children in the abusive group tend to be somewhat younger.

This substantiates the current views expressed in the litera-

ture.

The literature regarding the sex of the child suggests

that male children are more often abused than females. How-

ever, the data obtained through this study yield no

significant difference in the sex of the child between

abusive and nonabusive groups. Although the sample size was

limited in this study, the current research on this factor

does not clearly document the common occurrence of abused

male children.
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A limited number of studies are available in support

of a theory regarding the birth order of abused children.

This study indicates that there are no significant differ-

ences in the birth order of abused as opposed to nonabused

children.

The size of the family is described in literature

regarding child abuse as being generally large. Similarly,

a significant difference is apparent in the size of abusive

and nonabusive families, with abusive homes appearing

typically to have two or more children.

The final research question focuses on the combination

of various predictors, including child behaviors. Similar

studies are not available and a comparison of the findings

of this study to previous research is not possible at this

time. It is hoped that this study will serve as a model for

future research.

During this research, several situational elements

occurred which should be reported. Consideration of these

experiences should assist other researchers in anticipating

public responses to a study of this nature, as well as the

time involved in conducting such a study.

The administration of the instrument, the Child Behavior

Inventory, required no special training and created no special

problems in administration, as noted by the researcher.

Counselors and teachers reported that respondents felt that

the instrument was non-threatening, clear, and required a
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maximum of ten minutes to complete. Avoiding the use of

terms such as "abuse" and "abusive," helped in removing

any association with the negative connotations of child abuse

and, therefore, made it less threatening. The valuable con-

tribution of the readability expert in lowering the required

reading level of the instrument to a third-grade level also

helped in eliminating a need for the interpretation of items.

Conversely, certain unforseen problems occurred during

the collection of the data. While nonabusive respondents

were easily accessible through the cooperation of a public

school district, the abusive respondents were difficult to

reach. The problem was not found in unwillingness of subjects

to complete the questionnaire. Rather, the problem seemed to

be in the process of disseminating questionnaires by person-

nel of agencies. Although anonymity was maintained at all

times, the researcher experienced difficulty in having the

questionnaires distributed to and returned from abusive

adults. Following the initial contacts with personnel of

the agencies, the process of obtaining the needed responses

required three months, rather than the anticipated two weeks.

The heavy work-load of the personnel who were involved,

along with the lack of a total commitment by supervisory

personnel, contributed greatly to this problem.

Finally, various persons involved in the study responded

to the use of the instrument. Counselors reported that the

instrument assisted them in more clearly identifying
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child-related factors which precipitated abusive responses

from the adults whom they were counseling. Parents reported

that the act of completing the questionnaire helped them to

pinpoint the specific child behaviors they found most

troublesome, and subsequently enabled some adults to work

with the child when those problem behaviors began. Teachers

reported that they were interested in differences and

similarities between their perceptions of a child's behavior

and the perception of the parent. One parenting coordinator

has developed plans to use the instrument as a diagnostic

survey to identify topics for parenting programs. In

addition, a representative of one state education agency

also has expressed a desire to adapt the instrument for use

with teachers in order to identify teachers who react more

negatively to the behaviors of children in their classroom.



CHAPTER BIBLIOGRAPHY

1. Kerlinger, Fred N. and Elazar J. Pedhazur, Multiple
Regression in Behavioral Research, New York, Holt,
Rinehart and Winston, Inc., 1973.

2. Morrison, Donald G. , "On the Interpretation of Discriminant
Analysis," Journal of Marketing Research, VI (May,
1969) , 156-163.

3. Nie, Normal H. and others, Statistical Package for the
Social Sciences, 2nd ed., New York, McGraw-Hill Book
Company, 1974.

100



CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS,

AND RECOMMENDATIONS

Summary

The purposes of this study were to determine if there

are differences between the responses of abusive and non-

abusive adults to potentially anger-provoking child behaviors;

if there are differences between abusive and nonabusive adults;

if there are differences between the children of abusive and

nonabusive adults; and if there are combinations of these

characteristics of the adults and characteristics of children

as well as the behaviors of children which relate to child

abusiveness in adults. The basic problem was to determine

factors that help identify potentially child abusive adults.

Prior to the study, an instrument, the Child Behavior

Inventory, was developed by the researcher. This instrument

was designed from behaviors of children cited in the litera-

ture as those behaviors which often cause problems for adults.

Through the assistance of a panel of experts, the instrument

was revised and refined. After a readability expert assisted

in lowering the reading level to a third-grade level, the

instrument was tested for test-retest reliability which

yielded a correlation coefficient of .92 over a period of

101
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seven days. Each item was also tested for test-retest

reliability and a lie-factor analysis was conducted for two

items.

The subjects of this study were thirty abusive adults

who were receiving counseling for child abuse at the time of

the study and thirty nonabusive, randomly selected subjects

from public school rolls who were matched to abusive subjects

on the basis of race and income. All subjects were living

with at least one child between two and eight years of age

at the time of the study.

Responses of the sixty subjects were analyzed in two

ways. Chi-square analyses yielded a significant difference

between the frequency of responses of abusive and nonabusive

adults to forty-four of the eighty-five child behaviors

included on the Child Behavior Inventory. None of the adult-

related demographic characteristics were significantly

different for the abusive and nonabusive groups. Two child-

related characteristics were significantly different for the

abusive and nonabusive groups. They were age of the child

and number of children living in the home.

In a final analysis, discriminant function analysis was

utilized to determine the three factors that were significantly

predictive of child abusiveness in adults using the Child

Behavior Inventory. These predictive variables were age of

the child, number of children living in the home, and an
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additive model of the forty-four child behaviors that were

identified through the chi-square analysis. In addition,

a functional analysis predictive model was developed.

Conclus ions

Certain factors, such as the limited size of the sample

and the initial use of a new instrument, served as limitations

to broad generalizations. However, based on the analysis of

the data of this study, the following conclusions seem tenable.

1. Certain behaviors of children are more upsetting to

abusive adults than to nonabusive adults.

2. Characteristics of adults are not necessarily related

to child abusiveness in adults.

3. The age of the child and the number of children

living in the home are significantly related to child abusive-

ness in adults.

4. The findings indicate that a predictive model may

be developed in conjunction with the Child Behavior Inventory

for use in predicting child abusiveness in adults.

Implications

The information gained through the analysis of the data

in this study suggests the following implications in regard

to current practice.

1. Counseling practices should be developed which

include a careful, systematic, and thorough examination of

the role of the child in each abusive situation.



104

2. Counseling practices should be provided to chil-

dren as well as to adults in abusive situations.

3. Parenting education programs should be more fully

developed to help parents deal more positively and effec-

tively with specific behaviors which cause problems, rather

than generalized patterns of behavior.

4. Parenting education programs should be more fully

developed to help parents understand developmentally

appropriate child behaviors.

Recommendations

The following recommendations are based upon the litera-

ture and the data in this study.

1. Further research should be conducted which examines

the influence of children's behaviors upon high-risk and

abusive adults.

2. This study should be replicated with a sample of

sufficient size to allow a more extensive analysis of particu-

lar child behaviors and the responses of abusive adults to

these behaviors.

3. Further development and refinement of the instrument,

the Child Behavior Inventory, should be conducted to provide

a new tool for use by counselors who work with abusive adults

and families in crisis.

4. Further research should be conducted, comparing

observational data of children's behaviors with the
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perceptions of these behaviors as recorded on the Child

Behavior Inventory.
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STATE DEPARTMENT OF PUBLIC WELFARE

July 11, 1977

Ann Sar t in
EPD Consortium D
Region 10 Service Center
P.O. Box 1300
Richardson, Texas 75080

:-108

RAYMOND VOWELL
COMMISSIONER

BOARD MEMBERS

GEORGE A. BUTLER
CHAIRMAN. HOUSTON

HILMAR G. MOORE
RICHMONO

JAMIE H. CLEMENTS
TEMPLE

Dear Ms. Sartin,

We are very interested in your proposal "Identification of Child Behaviors
Which Illicit Abusive Responses in Adults" and want to offer our support.
Such research could prove very helpful to our staff in identifying high
risk families and in educational information for staff and clients.

It is my understanding that you are requesting our assistance in locating
subjects for surveys and in having a representative from our staff participate
in an advisory capacity. Any participation of clients would be done as a
voluntary basis only, but we would consider assisting in both requests.

I will look forward to hearing from you when you receive a firm commitment
for funding.

Sincerely,

Lead Program Director
Dallas County Child Welfare

"AN EQUAL OPPORTUNITY EMPLOYER"



FAMILYOUTREACH

OF RICHARDSON-PLANO
699 Arapaho Central Park 109
Richardson, Texas 75080

July 12, 1977

EPD Consortium
P.O. Box 1300
Richardson, Texas 75030

Dear Ms. Sartin,

Family Outreach of Richardson/Piano will be pleased to work with
you on the Child abuse study you are proposing to make.

Please advise us when you get the study underway and we will assist
you in any way we can.

Sincerely,

President, FORPI

A JOINT VENTURE OF FAMILY OUTREACH, RICHARDSON-PLANO, INC. AND THE DALLAS COUNTY CHILD WELFARE UNIT
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July 7, 1977

Ann Sartin
Educational Personnel Dev.

Consortium
Region X Services
P. 0. Box 1300
Richardson, Texas

Dear Ann,

As per our phone conversation of July 7, I will be happy to
assist Region X in the proposed research on abusive families.
I have worked extensively with abusive parents and children
and in my work with Parents Anonymous I am in contact with a
large population of abusive families. Some could also respond
to a questionnaire and/or be interviewed.

I would be willing to consult with you on the development of
the questionnaire and selection of population to be selected
both as subjects and controls.

Sincerely,

A. C. S . W.
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February 1, 1978

Miss Ann Sartin

Dear Ann:

As per our conversation on January 16, 1978, I have obtained approval of your
study from Dr. . We in the Independent School District
will be pleased to assist in the distribution of your questionnaires.

Sincerely,

Director
Elementary Education
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Preliminary Draft of the Instrument as Developed
Through a Search of the Literature

C H I L D B E H A V I O R I NV ENTO R Y

Date:

under 15

15 - 19

20 - 24

25 - 29

30 - 34

35 - 39

40 - 44

over 45

Age and Sex of Child: Place F (female) or M (male) by age of child.

0 - 12 months

12 -24 months

24 - 36 months

3 - 5 years

6 - 8 years

over 8 years

Relation:

Mother

Father

Grandmother

Grandfather

Other:

Time of Day: Check the one period of the day in
which most problem behaviors occur.

6 - 9:00 A.M. 4 - 8:00 P.M.

9 -12:00 A.M. 8 -12:00 P.M.

12 - 4:00 P.M. 12 - 6:00 A.M.

Instructions:

Part A: Place a check () to the left of the 5 behaviors that you most dislike.

Part B: Rank each behavior by placing a circle (0) around the response that best describes
your feelings.

The Child:
U)

1. begs to have own way

2. bedwets

3. bites fingernails

4. bosses peers

5. breaks objects

6. calls names

7. carries out chores in irresponsible way

8. competes, wants to be first

9. complains of illnesses

10. cries

0

so

"00

0

0

0

01

0

0

0

0

0

0

0 0
O 0)

- 2_

L L 1.a0)

_r1w0 O'C74.

1 2

1 2

1 2

1 2

1

1

1

1

1

2

2

2

2

2

2

Name:

Age_:

113

C
0

52U T

3

3

3

S3

3

3

3

3

3

4

4

U)

04)

1.60

4

4

4

4

4

4

4
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11. demands attention 0 1 2 3 4

12. depends too much on adults 0 1 2 3 4

13. does not finish a task 0 1 2 3 4

14. does not share 0 1 2 3 4

15. does not show interest 0 1 2 3 4

16. does not smile 0 1 2 3 4

17. does not stand up for own rights 0 1 2 3 4

18. fears objects, people, etc. 0 1 2 3 4

19. fights 0 1 2 3 4

20. forgets 0 1 2 3 4

21. fusses, argues with others 0 1 2 3 4

22. has toileting accidents 0 1 2 3 4

23. has temper tantrums 0 1 2 3 4

24. hurts others 0 1 2 3 4

25. ignores adults 0 1 2 3 4

26. is jealous of others 0 1 2 3 4

27. leaves home or yard without permission 0 1 2 3 4

28. moves clumsily 0 1 2 3 4

29. moves about too much 0 1 2 3 4

30. moves slowly 0 1 2 3 4

31. plays roughly 0 1 2 3 4

32. pouts, sulks 0 1 2 3 4

33. questions adults 0 1 2 3 4

34. resists being left alone 0 1 2 3 4

35. resists bedtime 0 1 2 3 4

36. resists bathtime 0 1 2 3 4

37. says "no" 0 1 2 3 4

38. shys away from people 0 1 2 3 4

39. sleeps restlessly 0 1 2 3 4

40. steals 0 1 2 3 4

41. teases 0 1 2 3 4

42. tests rules 0 1 2 3 4

43. uses incorrect grammar 0 1 2 3 4

44. uses loud voice 0 1 2 3 4

45. uses shrill, high pitched voice 0 1 2 3 4

46. withdraws 0 1 2 3 4

47. whines

OTHERS: 
Developed by: Ann Sartin

North Texas State University
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POSITIONS OF MEMBERS OF PANEL OF EXPERTS

Early Childhood Education:

Assistant Professor
Elementary Education
East Texas State University
E.T.S.U. Station
Commerce, Texas 75428

Assistant Professor
College of Education
North Texas State University
N.T.S.U. Station
Denton, Texas 76203

Reading:

Supervising Reading Specialist
Pupil Appraisal Center
College of Education
North Texas State University
N.T.S.U. Station
Denton, Texas 76203

Child Development:

Project Facilitator
Home Economics Child Development
Competency-Based Education
Project

EPD Consortium D
P. 0. Box 1300
Richardson, Texas 75080

Assistant Professor
Home Economics Department
North Texas State University
N.T.S.U. Station
Denton, Texas 76203

Social Services:

Supervisor
Texas Department of Human Resources
Child Abuse Division
6434 Maple
Dallas, Texas 75235

Case Worker
Texas Department of Human Resources
Child Abuse Division
6434 Maple
Dallas, Texas 75235
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Letter of Transmittal to Panel Members
Phase I

February 23, 1978

Dear

I am currently involved in a research study entitled The
Identification of Factors Related to Potential Child Abusive-
ness in Adults. Included in the research is the development
of a questionnaire that can be administered to high-risk and
abusive adults. It will be used to survey the types of child
behaviors which most often "trigger" abusive responses from
adults. The enclosed preliminary draft has been developed
through a review of the literature regarding child behaviors
which adults find distressing.

I am writing to request your participation as an early child-
hood specialist on a seven-member panel of experts. The
panel will consist of professionals from early childhood
education, child development, social services, as well as
a reading expert who will test the instrument for readability.
As a panel member, you will be asked to spend approximately
ten to fifteen minutes on two separate occasions. Your
suggestions will help to establish content validity.

A short instruction sheet has been enclosed and will outline
your role. It is my hope that you will be able to serve as
a member of this panel. Although I am requesting a minimum
of your time, your assistance is of major importance to this
study.

Thank you in advance for your cooperation and your participa-
tion.

Very truly yours,

Ann Sartin, Doctoral Candidate
North Texas State University
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INSTRUCTION SHEET AND AGREEMENT FORM

FOR PANEL OF EXPERTS

PHASE I: (NOW)

Please take a few minutes to review the enclosed questionnaire.

Make any additions, suggestions, or corrections by writing
directly on the questionnaire.

Place the questionnaire and the copy of the Instruction
Sheet which is marked "Return This Copy" in the stamped,
addressed envelope and mail within two days.

PHASE II: (IN TWO WEEKS)

A compilation of all suggested changes will be sent to you
within two weeks. At this time, please take a few moments
to delete any items you feel unnecessary.

Place it in the stamped, addressed envelope and mail within
two days.

EACH PHASE SHOULD TAKE 15 MINUTES OR LESS'

I agree to serve as a member of the panel of experts for
this study.

Signature

Title

Date
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Letter of Transmittal to Panel Members
Phase II

March 25, 1978

Dear Panel Member:

For the second and final time, I am writing to request a
little of your time. I have now received all of the re-
sponses from you and other experts regarding possible
additions to the Child Behavior Inventory. Attached you
will find a comprehensive listing of all items.

At this time, please respond by deleting or removing b
crossing out any items which you feel are not necessary.
As you can see, the instrument will be quite lengthy if
all items remain.

I will greatly appreciate your speed in completing this
final task, since the semester is quickly passing.

Very truly yours,

Ann Sartin
Doctoral Candidate
North Texas State University

AGAIN, I THANK YOU FOR YOUR SUPPORT AND TIME.
IT IS MUCH APPRECIATED!
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Letter of Transmittal to Readability Expert

February 23, 1978

Dear

I am currently involved in a research study entitled The
Identification of Factors Related to Potential Child Abusive-
ness in Adults. Included in this research is the development
of a questionnaire that can be administered to high-risk and
abusive adults. It will be used to survey the types of
child behaviors which most often "trigger" abusive responses
in adults. The enclosed preliminary draft has been developed
through a review of the literature regarding child behaviors
which adults find distressing.

I am writing to request your participation as a readability
expert on a seven-member panel of experts. The panel will
consist of professionals from early childhood education,
child development, social services, as well as you. As a
panel member, you will be asked to test the instrument for
readability and assist in lowering the reading level if
necessary.

A short instruction sheet has been enclosed and will outline
your role. It is my hope that you will be able to serve as
a member of this panel. Although I am requesting a minimum
of your time, your assistance is of major importance to
this study.

Thank you in advance for your cooperation.

Very truly yours,

Ann Sartin, Doctoral Candidate
North Texas State University
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INSTRUCTION SHEET AND AGREEMENT FORM

FOR READABILITY EXPERT

In the final phase of the development of the

questionnaire, the Child Behavior Inventory, I agree

to serve as the readability expert by:

l) testing the instructions and all items

for reading level, and

2) adapting instructions and all items to

an appropriate reading level for the

lay public.

Date Signature

Title
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4dt 1.

L'U C BEHAVI RI~3ORIY

Directions: Choose one child between 2 and 8

years of age who is living in

your home. Answer all questions

about that child.

o i tif ti. gubcr (leave blank)

Cb id's first name

L Your age years

2. Your sex female male

3. Your highest level of education. Check one

elementary

junior high

some high school

high school graduate

some college

college graduate

4. Child's age, Check one

2 years __ 6 years

3 years _ 7 years

4 years 8 years

5 years

5. Child's sex female _male

6. Total number of children living in the

home who are older than this child.

children older

7. Total number if children living in the

home. children

8. ime day in which most problem

behaviors ur. Check one.

6 - 9:00 am 4 8:00 pm

9 72:00 pm& 12:00 am

12 - 4:00 pm 12 6:00 an

9. Your occupation

10. Magazine/nevspaper subscripciona

11, Your relationship

mother

father

grandmother

grandfather

to the child. Check one

other

12. Yearly family income before taxes. Check one

Less than $ 5,000

$ 5,000 - $ 9,999

$10,000 $14,999

$15,000 $19,999

$20,000 $29,999

$30,000 - $39,999

:tore than $40,000

13. Ethnic Croup

White

Black American

Mexicau American

Asian American

American Indian

Alaskan Native

other

123
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Please rank each behavior by placing a circle (0) around the response that best describes your feelings
about that behavior.-124

My Feelings When The Behavior Occurs

does causes causes causes causes causes
not no some much some much

The Child occur irritation irritation .irritation anger anger

1. begs to have own way 0 1 2 3 4 5

2. bedwets 0 1 2 3 4 5

3. bites fingernails 0 1 2 3 4 5

4. bosses other children and adults 0 1 2 3 4 5

5. breaks objects 0 1 2 3 4 5

6. calls names 0 1 2 3 4 5

7. carries out chores in
irresponsible way 0 1 2 3 4 5

8. clings, holds on to adults 0 1 2 3 4 5

9. competes, wants to be first 0 1 2 3 4 5

10. complains of illnesses 0 1 2 3 4 5

11. cries 0 1 2 3 4 5

12. demands attention 0 1 2 3 4 5

13. depends too much on adults - 0 1 2 3 4 5

14. does not finish a task 0 1 2 3 4 5

15. does not share 0 1 2 3 4 5

16. does not show interest 0 1 2 3 4 5

17. does not smile 0 1 2 3 4 5

18. does not stand up for own rights 0 1 2 3 4 5

19. fears objects, people, etc. 0 1 2 3 4 5

20. fights 0 1 2 3 4 5

21. forgets 0 1 2 3 4 5

22. fusses, argues with others 0 1 2 3 4 5

23. has toileting accidents 0 1 2 3 4 5

24. has temper tantrums 0 1 2 3 4 5

25. hurts others 0 1 2 3 4 5

26. ignores adults 0 1 2 3 4 5

27. is jealous of others 0 1 2 3 4 5

28. leaves home or yard without
permission 0 1 2 3 4 5

29. moves clumsily 0 1 2 3 4 5

30. moves about too much 0 1 2 3 4 5
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My Feelings When The.

causes causes
no some

irritation irritation

Behavior Occurs

causes causes
much some

irritation anger

moves slowly

plays roughly

pouts, sulks

questions adults

repeats forbidden behaviors

0

0

0

0

0

36. resists being left alone

resists bedtime

resists bathtime

says "no"

shys away from people

sleeps restlessly

speaks in loud voice

speaks in shrill high pitched voice

steals

teases

uses incorrect grammar

withdraws

whines

others

1

1

1

1

1

0 1

0

0

0

0

0

0

0

0

0

3

2

2

2

2

2

1

1

1

1

1

1

1

1

1

1

1

1

1

1

0

0

a
0

0

2

2

2

2

2

2

2

2

31.

32.

33.

34.

35.

2

2

2

2

2

4 5

4 5

4 5

4 5

4 5

4 5

3

3

3

3

3

3

3

3

3

3

3

3

3

3

3

3

3

3

ADDITIONAL COMMENTS

Please leave blank.

AP Score

does
not.
occur

4

4

4

4

4

4

4

4

4

4

4

4

4

4

causes
much
anger

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

..
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CHILD BEHAVIOR INVENTORY

Revisions

Phase I - Panel of Experts

Cover Page - Biographical Data Revisions

Directions and items 1 through 9 remain unchanged.

Items 10 through 17 read as follows:

10. Your marital status:

single divorced

married separated

living with person of opposite sex

11. Your relationship to the child:

mother stepmother

father stepfather

grandmother other:

grandfather

12. Relationship of persons other than yourself living in

the home: (aunt, boyfriend, etc.)

13. Type of housing:

apartment

house

duplex

other:
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14. Number of rooms in the home: rooms

15. Magazines/newspapers read once a week or more often:

16. Yearly family income before taxes: (Check one)

less than $2,499

$2,500 to $4,999

$5,000 to $7,499

$7,500 to $9,999

$10,000 to $14,999

$15,000 to $19,999

$20,000 to $29,999

more than $30,000

17. Ethnic group:

White

Black American

Mexican American

Asian American

American Indian

Other:
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Pages 2-4

The behavior items read as follows:

1. acts like a "baby"

2. asks too many questions

3. begs to have own way

4. bedwets

5. bites others

6. bosses other children and adults

7. breaks toys or other objects

8. calls others names

9. carries out chores in irresponsible way

10. cheats

11. clings, holds on to adults

12. competes, wants to be first

13. complains of illnesses

14. cries

15. daydreams

16. demands attention

17. depends too much on adults

18. does not do what asked

19. does not finish work

20. does not obey in public places

21. does not share

22. does not show interest or listen

23. does not smile
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24. does not stand up for own rights

25. eats too slowly

26. fears objects, people, etc.

27. fights

28. forgets

29. fusses, argues with others

30. gets into things

31. gets into trouble at school

32. has toileting accidents

33. has temper tantrums

34. hits others

35. hums

36. ignores adults, will not answer

37. interrupts when others are talking

38. is jealous of others

39. kicks others

40. leaves home or yard without permission

41. leaves room messy

42. leaves toys around house

43. lies or tells "stories"

44. makes noise or moves around too much in the car

45. makes poor grades

46. masturbates or plays with genitals

47. moves clumsily, falls down
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48. moves about too much

49. moves slowly

50. plays roughly

51. pouts, sulks

52. pretends not to hear when called

53. questions adults

54. repeats forbidden behaviors

55. resists being left alone

56. resists bedtime

57. resists bathtime

58. says forbidden words, cusses

59. says "no" or refuses to do what asked

60. scratches

61. shys away from people

62. eats restlessly

63. speaks in loud voice

64. speaks in shrill high pitched voice

65. spills things

66. spits

67. steals

68. sucks thumb

69. talks back

70. tattles on others

71. tears clothes or gets them dirty
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72. teases or mistreats pets

73. teases other children

74. throws things

75. uses incorrect grammar

76. uses obscene gestures

77. wakes me up at night

78. wants to live with other parent (when separated)

79. watches too much TV

80. will not eat

81. will not do homework

82. withdraws

83. whines

others
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CHILD BEHAVIOR INVENTORY

Revisions

Phase II--Panel of Experts

Items to be omitted: No omissions were agreed upon by four

of the six members of the panel.

Items to be revised: No revisions were agreed upon by four

of the six members of the panel.
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CHILD BEHAVIOR INVENTORY

Revisions

Phase III - Readability Expert

Directions: This form is going to ask questions about

one of your children. Choose one child who lives with

you. This child must be between two and eight years of

age. Please answer every question about that one child.

Do not put your name or your child's last name on the

form. Please do not skip any questions.

Form Identification umber_

Date

Child's First Name

1. Your age: years

2. Your sex: female male

3. The type of school you went to last:

elementary

junior high

high-school

college

4. Child's age:

2 years 6 years

3 years 7 years

4 years 8 years

5 years

5. Child's sex: female male

(leave blank)
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6. How many children live in your home who are older

than the child you named above? children older

7. How many children live in your home, in all?

children in all

8. What time of day do most problem behaviors take place?

(Check one)

6 - 9 a.m. 4 - 8 p.m.

9 - 12 a.m. 8 - 12 p.m.

12 - 4 p.m. 12 - 6 a.m.

9. Your job:

10. Your marital status:

single, living alone

single, living with person of same sex

single, living with person of opposite sex

separated

married

divorced

11. How are you related to the child?

mother stepmother

father stepfather

grandmother other:

grandfather

12. How are other adults who live in the home related to

you? (aunt, boyfriend, etc.)
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13. Type of housing you live in:

apartment

house

duplex

other:

14. Number of rooms in your home: rooms

15. Magazines/newspapers you read once a week or more often:

16. Yearly family income before taxes:

less than $2,499

$2,500 to $4,999

$5,000 to $7,499

$7,500 to $9,999

$10,000 to $14,999

$15,000 to $19,999

$20,000 to $29,999

more than $30,000

17. Ethnic group:

White

Black American

Mexican American

Asian American

American Indian

Other:

(Check one)



137

Pages 2-4
Place a circle (0) around the answer that best describes how
you feel about that behavior.

The child:

1. acts like a "baby"

2. asks too many questions

3. begs to have own way

4. wets the bed

5. bites other people

6. bosses other children and adults

7. breaks toys or other objects

8. calls other people bad names

9. cheats

10. clings to or holds on to adults

11. competes, wants to be first

12. complains of being sick

13. cries

14. daydreams

15. demands attention

16. depends too much on adults

17. does not do what is asked of him or her

18. does not finish work or does work in sloppy way

19. does not mind in public places

20. does not share
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21. does not show interest or listen

22. does not smile

23. does not stand up for his or her own rights

24. does not want to be left alone

25. does not want to go to bed

26. does not want to take a bath

27. eats too slowly

28. fears things, people, animals, etc.

29. fights with others

30. forgets things

31. fusses or argues with others

32. gets into things

33. gets into trouble at school

34. has accidents in toilet habits

35. has bad dreams

36. has temper tantrums

37. hits or kicks others

38. hums

39. ignores adults, will not answer

40. is clumsy, falls down

41. is jealous of others

42. is shy with other people

43. is slow when he or she moves

44. keeps doing things when you ask him or her to stop
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45. leaves home or yard without permission

46. leaves room messy

47. leaves toys around house

48. lies or tells "stories"

49. makes noise or moves around too much in the car

50. makes bad grades

51. makes fun of other children

52. masturbates or plays with self

53. moves around too much

54. plays in a rough way

55. pouts, sulks

56. pretends not to hear when he or she is called

57. repeats forbidden behaviors

58. resists being left alone

59. resists bedtime

60. resists bathtime

61. picks nose

62. says bad words, cusses

63. says "no" or will not do what you ask

64. scratches himself

65. shows temper

66. speaks in a loud voice

67. speaks in a shrill, high-pitched voice

68. spills things
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69. spits

70. steals

71. sucks his or her thumb

72. talks back

73. talks when others are talking

74. tattles on other people

75. tears his or her clothes or gets them dirty

76. teases or mistreats his or her pets

77. throws things

78. uses poor grammar

79. uses "nasty" hand signs

80. wakes me up at night

81. wants to live with other parent -(if you are separated

or divorced)

82. watches too much TV

83. will not eat

84. will not do his or her homework

85. whines

Note: Place the following statement on the bottom line
of pages 1, 2, and 3.

PLEASE GO TO NEXT PAGE

Place the words, THANK YOU at the end of page 4.
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Final Draft

CHILD BEHAVIOR INVENTORY

This form is going to ask questions about
one of your children. Choose g5g, child who
lives with you. This child must be between
2 and 8 years of age. Please answer every
question about that one child. Do not put
your name or your child's last name on the
form. Please do not skipf any questions.

Form Identification Number (leave blank)

Date

Child's first name:

1. Your age: years

2. Your sex: female male

3. The type of school you went to last:

elementary

____ junior high

high school

college

4. Child's age:

2 years

3 years

4 years

5 years

5. Child's sex:

- 6 years

7 years

- 8 years

female male

6. How many children live in your home who are older

than the child you named above? ___children older

7. How many children live in your home, in all?

children in all

8. What time of day do most problem behaviors take

place? (check one)

6 - 9:00 am 4 - 8:00 pm

9 - 12:00 noon ___ 8 - 12:00 midnight

12 - 4:00 pm ___ 12 - 6:00 am

9. Your job:

10. Your marital status:

single, living alone

single, living with person of opposite sex

single, living with person of sae sex

married

divorced

separated

11. How are you related to the child?

mother ____ stepmother

father ___ stepfather

grandmother ____ other:

grandfather

12. How are other adults who live in the home related

to you? (aunt, boyfriend, etc.)

13. Type of housing you live in:

apartment ___ duplex

house ___ other:

14. Number of rooms in your home: rooms

15. Magazines/newspaper you read once a week or more

often:

16. Yearly family income before taxes: (check one)

less than $ 2,499

$ 2,500 to $ 4,999

$ 5,000 to $ 7,499

$ 7,500 to $ 9,999

$10,000 to $14,999

$15,000 to $19,999

$20,000 to $29,999 __ other:

17. Ethnic Group:

White

Black American

Mexican American

Asian American

American Indian

other:

DIRECTIONS: 142



Please place a circle (0) around the answer that best describes how you feel about that behavior.

143
My Feelings When the Behavior Happens

does not does not upsets me upsets makes me makes me
happen upset me a little me a lot angry very angryThe Child:

acts like a "baby"

asks too many questions

begs to have own way

wets the bed

bites other people

0

0

0

0

0

1 2

1 2

1 2

1 -

1 2

3

3

3

3

3

4

4

4

4

5

5

5

5

6. bosses other children and adults 0 1 2 3 4 5

7. breaks toys or other objects 0 1 2 3 4 5

8. calls other people bad names 0 1 2 3 4 5

9. cheats 0 1 2 3 4 5

10. clings to or holds on to adults 0 1 2 3 4 5

11. competes, wants to be first 0 1 2 3 4 5

12. complains of being sick 0 1 2 3 4 5

13. cries 0 1 2 3 4 5

14. daydreams 0 1 2 3 4 5

15. demands attention 0 1 2 3 4 5

16. depends too much on adults 0 1 2 3 4 5

17. does not do what is asked of him or her 0 1 2 3 4 5

18. does not finish work or does work in sloppy way 0 1 2 3 4 5

19. does not mind in public places 0 1 2 3 4 5

20. does not share 0 1 2 3 4 5

21. does not show interest or listen 0 1 2 3 4 5

22. does not smile 0 1 2 3 4 5

23. does not stand up for his or her own rights 0 1 2 3 4 5

24. does not want to be left alone 0 1 2 3 4 5

25. does not want to go to bed 0 1 2 3 4 5

26. does not want to take a bath 0 1 2 3 4 5

27. eats too slowly 0 1 2 3 4 5

28. fears things, people, animals, etc. 0 1 2 3 4 5

29. fights with others 0 1 2 3 4 5

30. forgets things 0 1 2 .3 4 5

31. fusses or argues with others 0 1 2 3 4 5

32. gets into things 0 1 2 3 4 5

33. gets into trouble at school 0 1 2 3 4 5

34. has accidents in toilet habits 0 1 2 3 4 5

35. has bad dreams 0 1 2 3 4 5

PLEASE GO TO NEXT PAGE

1.

2.

3.

4.

5.
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My Feelings When the Behavior Happens

does not does not upsets me upsets makes me makes me
happen upset me a little me a lot angry very angry

has temper tantrums

hits or kicks others

hums

ignores adults, will not answer

is clumsy ; falls down

0

0

0

0

0

1

1

1

1

2

2

2

2

2

3

3

3

3

3

4

4

4

4

4

5

5

5

5

5

41. is jealous of others 0 1 2 3 4 5

42. is shy with other people 0 1 2 3 4 5

43. is slow when he or she moves 0 1 2 3 4 5

44. keeps doing things when you ask him or her to stop 0 1 2 3 4 5

45. leaves home or yard without permission 0 1 2 3 4 5

46. leaves room messy 0 1 2 3 4 5

47. leaves toys around house 0 1 2 3 4 5

48. lies or tells "stories" 0 1 2 3 4 5

49. makes noise or moves around too much in the car 0 1 2 3 4 5

50. makes bad grades 0 1 2 3 4 5

51. makes fun of other children 0 1 2 3 4 5

52. masturbates or plays with self 0 1 2 3 4 5

53. moves around too much 0 1 2 3 4 5

54. plays in a rough way 0 1 2 3 4 5

55. pouts, sulks 0 1 2 3 4 5

56. pretends not to hear when he or she is called 0 1 2 3 4 5

57. repeats forbidden behaviors 0 1 2 3 4 5

58. resists being left alone 0 1 2 3 4 5

59. resists bedtime 0 1 2 3 4 5

60. resists bathtime 0 1 2 3 4 5

61. picks nose 0 1 2 3 4 5

62. says bad words, cusses 0 1 2 3 4 5

63. says "no" or will not do what you ask 0 1 2 3 4 5

64. scratches himself 0 1 2 3 4 5

65. shows temper 0 1 2 3 4 5

66. speaks in a loud voice 0 1 2 3 4 5

67. speaks in a shrill, high-pitched voice 0 1 2 3 4 5

684 spills things 0 1 2 3 4 5

69. spits 0 1 2 3 4 5

70. steals 0 1 2 3 4 5

PLEASE GO TO NEXT PAGE

36.

37.

38.

39.

40.
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My Feelings When the Behavior Happens

does not does not upsets me upsets makes me makes me
happen upset me a little me a lot angry very angry

sucks his or her thumb

talks back

talks when others are talking

tattles on other people

tears his or her clothes or gets them dirty

0

0

0

0

0

1 2

1 2

1 2

1 2

1 2

3

3

3

3

3

76. teases or mistreats his or her pets 0 1 2 3 4 5

77. throws things 0 1 2 3 4 5

78. uses poor grammar 0 1 2 3 4 5
79. uses "nasty" hand signs 0 1 2 3 4 5
80. wakes me up at night 0 1 2 3 4 5

81. wants to live with other parent (if ou ar

4

4

4

4

5

5

5

5

5

divorced or separated)

watches too much TV

will not eat

will not do his or her homework

whines

0

0

0

0

1

1

1

1

1

2

2

3 4

3 4

5

2 3 4 5

2 3 4 .5

2 3 4 5

THANK YOU

71.

72.

73.

74.

75.

82.

83.

84.

85.

I IIII I
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LETTER OF TRANSMITTAL--GROUP A--COUNSELORS

April 15, 1978

Dear Counselor:

Thank you in advance for your commitment to assist in this
study of child behaviors which have the potential for eli-
citing abusive responses from high-risk adults.

Please administer the enclosed questionnaires this week, if
at all possible, and return them to your supervisor so that
they may be picked up early next week.

As special reminders:

1. Please, please encourage your clients to be totally
honest with their responses. Reassure them that no
one will ever know their names and that by showing
how angry they really feel, we may better understand
which behaviors "bug" them the most. By understanding
this, we may be able to better help in changing
problem situations.

2. Please get the agreement form signed but keep it on
file for your own records. Do not return the agree-
ments to me.

When returning this packet to your supervisor to be
picked up by the researcher, sign your own name on
the line below, indicating that you do have the
agreement forms on file.

Signature Date

Thank you again for your help.

Very truly yours,

Ann Sartin, Doctoral Candidate
North Texas State University

Administrative Intern
Region X, Education Service Center

(An extra copy of the questionnaire has been enclosed for
your records.)
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Counselor:

LETTER OF TRANSMITTAL--GROUP A--SUBJECTS

Please read to your client before he completes
the questionnaire. Feel free to read items on
the questionnaire aloud if you feel it neces-
sary. However, refrain from interpreting items.

Dear Friend:

I am interested in studying problems between adults and
children. Your help in filling out this form will greatly
help us to better understand the behaviors of children
which bother adults. This study will assist specialists
in finding ways of helping you and your children in problem
situations.

Please understand that this agreement form will be kept
by your counselor only, and that the researcher will
never know your name. A space has been provided for
the child's first name, only in order to help you
remember which of your children about whom you are answering.
The name may be omitted if you wish.

Please agree to complete the Child Behavior Inventory,
and to respond to each item as honestly as you possibly
can. For this study to be effective, you must tell
your true feelings about each behavior. Help us to
understand what children do that really bothers adults'

Signature

Counselor

Agency

Date
w 

w "
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LETTER OF TRANSMITTAL--GROUP B--TEACHERS

April 15, 1978

Dear Friend and Fellow Teacher:

I am currently involved in a research study which promises
to provide some new and exciting information on the dif-
ferences in children's behaviors in abusive and nonabusive
homes. The data obtained from the enclosed questionnaires
will be vital in making this comparison. The information
that you help to obtain will serve as a sampling of non-
abusive, typical, parent responses.

As you will notice when reading the letter to each parent,
I do not wish to obtain the names of any parents. I feel
that this will insure total privacy for the parents. How-
ever, this will require my asking for a few minutes of your
time. Please check off children's names as they are re-
turned to you. I am enclosing some reminders that should
be sent home on the second and third days with children who
have not yet returned the questionnaire. It is of vital
importance to this study that all questionnaires be returned'

I wish to express my sincere appreciation for your help in
carrying out this study. It will give new insights into
child behaviors that have not previously been researched.
Your time and interest invested in children will be recognized
in this study. Thank you in advance for your help.

Very truly yours,

Ann Sartin, Doctoral Candidate
North Texas State University

Note: Please send these questionnaires home with your
children on Monday and follow up with the reminders
on Tuesday and Wednesday. Please return the entire
packet to Mr. on Thursday at the

Administration Building or notify him
that they are ready to be picked up.
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LETTER OF TRANSMITTAL--GROUP B--SUBJECTS #1

Dear Friend:

Your child's classroom has been specially selected to
help with a new and important study. I am interested
in studying problems between children and adults. Your
help in filling out this form and returning it with
your child tomorrow will help educators and others to
better understand the behaviors of young children, as
well as the pressures that these behaviors can cause
upon adults.

Please understand that a space for your name has
purposely been left off to insure your privacy. A
space has been provided for the.child's first name
only, in order to help you remember which of your
children about whom you are answering the questions.

Please agree to complete the Child Behavior Inventory,
and to respond to each item as honestly as you
possibly can. These few minutes of your time will
be all that is asked in this study, and children's
names will never be used.

YOUR HELP FOR YOUNG CHILDREN IS MUCH APPRECIATED'

Thank you,

Ann Sartin
Doctoral Candidate
North Texas State University
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Letter of Transmittal--Group B--Subjects #2

April 19, 1978

Dear Parent:

Your child's class has been chosen to take part in a new
study being done by a former kindergarten teacher of the

Independent School District. The study
will give our district valuable information about chil-
dren's behavior that will be helpful to both the school
and the parent.

The use of this survey meets with our approval, and your
participation will be greatly appreciated.

Sincerely,

Director
Elementary Education
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Letter of Transmittal--Group B---Reminder #1

Tuesday

Dear Parent:

Please return the bright orange sheet of questions that
was sent home with your child on Monday. It is greatly
needed and will be combined with over 200 others to give
educators new information about child behaviors.

Thank you for your help!

Letter of Transmittal--Group B--Reminder #2

Wednesday

HELP! YOUR ORANGE SHEET OF QUESTIONS IS NEEDED NO LATER
THAN TOMORROW! THANK YOU.
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