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ness of a Positive Approach to Discipline System for Classroom

Management. Doctor of Education (Secondary Education), December,

1978, 125 pp., 12 tables, bibliography, 37 titles.

This study reports on an investigation of the effective-

ness of the "Positive Approach to Discipline" (PAD) system for

classroom management.

The subjects for this study were teachers and students

located in a Middle School in a large, urban school district.

Data were collected on the number of students referred to ad-

ministration during ten weeks of the first quarter; the same

teachers participated in a four day workshop on the concepts

and techniques of the PAD system. The teachers agreed to

participate in ten follow-up sessions. Data were collected

on the number of students referred to administration during

ten weeks of the second quarter. The PAD system and follow-

up sessions were discontinued at the end of the second quar-

ter. Data were collected on the number of students referred

to administration during ten weeks of the third quarter. The

mean scores were compared on the number of students referred

to administration during first quarter, second quarter, and

third quarter.

Data were collected on the racial background of the stu-

dents referred to administration during first quarter, second

quarter, and third quarter. Mean scores on the racial



background of students referred to administration were com-

pared during first quarter, second quarter, and third quarter.

Data were collected on the twenty-one students most fre-

quently referred to administration to determine the number of

times corporal punishment was administered to these students.

The mean scores were compared on the number of times corporal

punishment was administered during ten weeks of the first

quarter, ten weeks of the second quarter, and ten weeks of the

third quarter.

Data were also collected for the twenty-one students most

frequently referred to administration for the number of times

they were suspended from school. The mean scores were com-

pared on the number of suspensions from school for ten weeks

of the first quarter, ten weeks of the second quarter, and

ten weeks of the third quarter.

The data from the study were analyzed by the analysis of

variance with repeated measures. The data indicate several

implications for the utilization of the PAD system for class-

room management.

The findings of the study indicate that,

1) teachers utilizing the PAD system significantly re-

duced the number of students referred to administration, and

2) teachers utilizing the PAD system significantly re-

duced the number of Black students referred to administration,

and



3) the PAD system was effective in reducing the

number of students suspended from school.

On the basis of the findings and conclusions of this

study, the following recommendations are made.

1) It is recommended that the PAD system be utilized

by teachers who are sending students to administration for

unacceptable classroom behavior.

2) It is recommended that the PAD system be imple-

mented in school districts interested in reducing the high

incidence of suspensions from school.

3) It is recommended that the PAD system be imple-

mented in other urban school settings.

4) It is recommended that the PAD system be imple-

mented in school districts with large Black populations.
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CHAPTER I

INT RODUCT ION

In school districts throughout the country, thousands

of students are suspended or expelled because of disruptive

behavior in the school setting (7, p. 8). Many of these

students, after being suspended, never re-enter school to

complete their education. These students have often been

stereotyped as bad, maladjusted, slow, troubled, learning

disabled, nonconformists, or worse. Teachers unable to cope

with the unacceptable behaviors of these students often re-

sort to administrative, conventional methods of discipline

(il, p, 3)

Recent data have shown that 80 to 85 percent of all

discipline problems originate within the classroom setting

(11, p. 19). Urban school districts do not permit teachers

to paddle students for violating policies governing behavior

(7, p. 18). Many teachers feel handicapped without the

liberty of administering corporal punishment (11, p. 117).

Thus, all too often, teachers are relying heavily on adminis-

trative control of the school setting, including classroom

management,

A variety of attempts at correcting student behavior

are being tried, including the "get tough" approach by in-

creasing corporal punishment and suspensions (7, p. 18).

1
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In one recent study, the findings indicated that as the

grade level increased, so did the number of referrals to

administration (11, p. 28). As a result of this and other

factors, discipline is viewed as theprimary concern of

administrators, teachers and parents throughout the country.

In fact, according to the Gallup Poll study on problems in

the educational setting, discipline has been named as the

primary problem eight times in the last nine years (3,

p, 17).

One anticipated product of this study was to provide

teachers with an alternative to administrative referrals.

This alternative should decrease the number of students sub-

jected to corporal punishment and suspensions from school.

The ultimate value of this study was to increase the level

of learning on the part of students,

Statement of the Problem

The problem of this study was to determine the effec-

tiveness of a positive approach to a discipline system for

classroom management.

Purpose of the Study

The purpose of this study was to experimentally validate

a method for reducing the high incidence of corporal punish-

ment, suspensions and permanent expulsions in public schools.
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Hypotheses

The hypotheses tested were as follows.

1. There will be no significant difference in the

number of referrals to administration by teachers utilizing

the Positive Approach to Discipline (PAD) system when com-

pared to the quarter immediately before and immediately fol-

lowing the PAD training and implementation.

2. There will be no significant difference in the

racial background of students referred to administration from

teachers utilizing the Positive Approach to Discipline (PAD)

system when compared to the quarter immediately before and

immediately following the PAD training and implementation.

3. There will be no significant difference in the

number of times corporal punishment was administered to stu-

dents referred to administration from teachers utilizing the

Positive Approach to Discipline (PAD) system when compared

to the quarter immediately before and immediately following

the PAD training and implementation.

4. There will be no significant difference in the

number of suspensions from school for students referred to

administration from teachers utilizing the Positive Approach

to Discipline (PAD) system when compared to the quarter imme-

diately before and immediately following the PAD training

and implementation,
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Background and Significance of the Study

The concern of parents and educators for the proper

decorum of the children in their care is not new, unusual,

or unique. One archaeologist reports that his translation

of the markings on an artifact dating back to ancient Summaria

proves that at least one adult was perplexed and troubled by

the disobedience of a child four thousand years ago (10,

p. 19). An elementary school teacher, employed in eighteenth

century Massachusetts, reported that the disciplinary tactics

he found it necessary to use included rapping students about

the head and face, wielding blows with canes, hands, books,

rods and rulers, and forcing children to maintain painful

postures such as kneeling on triangular blocks of wood or

upon dried peas (11, p. 17).

Current literature from the field of education suggests

that, while concern for discipline in the schools may not be

new, the degree of that concern has increased significantly

in recent years and continues to grow (3, p. 19). Further,

it is clear that the sympathies of many adults, who once en-

dorsed policies of permissive leniency, have now shifted,

or are in the process of shifting, towards a definite prefer-

ence for any techniques that will restore "order" to the

classroom, and give teachers greater control over the con-

duct of the young (11, p, 19). Discipline consistently ranks

at the top of the list of matters that trouble the public when

it evaluates the schools (3, p. 20).
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Corporal Punishment

Public and professional concern about the practice of

corporal punishment in the schools has a long and controver-

sial history, The tradition of the hickory stick in the

classroom dates back more than two thousand eight hundred

years (11, p, 34). Despite the fact that surveys have shown

that. corporal punishment is still favored by a majority of

teachers, administrators, and parents, the movement to

abolish the practice gains momentum. In 1969, a poll con-

ducted by the National Education Association (NEA) showed

that 65.3. percent of elementary school teachers and 55.5

percent of secondary school teachers favored "judicious use"

of corporal punishment in the schools (7, p. 13). An NEA

task force, however, toured the United States in 1972, and

concluded that "teachers and other school personnel abhor

physical violence of persons towards each other, no matter

what the form-- alley fights, gang warfare, repression by

law enforcement agencies, or war between nations" (7, p. 15).

All of the undesirable outcomes, and limits of effectiveness

attributed to punishment in general above, are applicable to

corporal punishment specifically. The NEA task force recom-

mended the immediate phasing out of corporal punishment on

the following grounds,

1. In order to be effective physical punishment has
to be used over and over again.



6

2, Corporal punishment hinders learning because its
byproducts of fear and resentment make the class-
room atmosphere non-supportive,

3. Corporal punishment teaches might is right.

4. Research and theory both indicate that the use of
corporal punishment will result in more disruptive
behavior instead of less.

5. Aggressive hostility is developed as a result of
its application.

6. It tends to be employed discriminately, most often
used against students who are smaller and weaker
than the teacher,

7. Surveys indicate that teachers in inner-city schools
are more likely to use corporal punishment than
other teachers; it is sometimes used as a weapon
of racial discrimination.

8. Though school boards usually establish limitations
as to how corporal punishment is to be carried out,
these guidelines are in practice ignored regularly.

9. By relying on the use of corporal punishment teachers
do not direct their energies towards finding more
effective and humane controls.

10. In many cases, corporal punishment causes lasting
psychological damage to children.

11. Corporal punishment makes no contribution to the
development of self-control.

12. The use of corporal punishment on students contri-
butes to an undesirable tendency to see children
as something less than human (7, pp. 33-34).

Despite the NEA recommendations that attest to the long-

term ineffectiveness and undesirability of corporal punishment,

many educators and parents still endorse the use of punishment.

Many educators and parents simply cannot imagine dealing with

children without it.
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Effects of Punishment

It has been suggested that the children who are most

likely to be controlled by punishment are those who misbe-

have least often. Further, it is said that punishment will

be effective only until the punished child learns to adapt

to it. These conclusions were borne out by research con-

ducted by Sallows (8, p. 6092-B),

A major criticism of punishment has been that its use

teaches the child that control by domination is acceptable

and effective. The child is then inclined to use aggressive

control techniques with others. Sears and others (9, p. 33)

found that when parents used severe forms of punishment, they

were more likely to have extremely aggressive children who

channeled their aggression against their parents. Kounin

and Gump (5, p. 14) found that children who were taught by

punitive teachers were more aggressive in their misconduct,

misbehaved more frequently, and were generally less concerned

with school and learning values than were children who stu-

died with non-punitive teachers. Becker (1, p. 34), in a

study using twenty-eight elementary school children as sub-

jects, found that the more teachers used punishment, the more

disruptive were the children's behaviors. Clarisio (2, p. 43)

contends that the disadvantages of using punishment outweigh

any possible desirable outcomes of the method. One of the

most serious problems pointed out is that student reactions

to punishment are varied and unpredictable. Lewin (6, p. 22)
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reports that a child who is especially sensitive to punish-

ment may "leave the educational field" any way that he can.

By this he means the child will cheat, feign stupidity, be

truant, or daydream -- anything to escape from the unpleasant

situation. The school becomes a generalized adversive stimuli

when punishment is applied. The fear and anxiety that may be

produced by punishment will make future learning very diffi-

cult. Too often, when punishment is really effective, the

child will not only stop his misbehavior, but he will cease

to be able to respond at all.

In general, psychologists and educators, who hold them-

selves to be humanists, are least likely to endorse the use

of punishment under any circumstances, favoring positive

methods of control instead. Many behaviorists, however,

still hold that punishment is a potentially expedient and

effective means for immediately suppressing an undesirable

behavior, While humanists usually prefer to recommend the

time-out-from-rewards method, the use of punishment with cer-

tain reservations is endorsed. The primary qualification here

is that the period of suppression of the undesirable behavior

be used to teach the child a more appropriate response. The

child should learn an alternative behavior that will earn

him positive reinforcement. In addition, punishment should

not be carried out in anger, and no threats should be made

without full intention of following through. A main fault of

punishment is that it teaches what not to do, but rarely pro-

vides acceptable alternatives.
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Definition of Terms

For clarification purposes and handling of the data,

the following terms were operationally defined as such.

Positive Approach to Discipline j(PAD) - An approach to

classroom discipline based on, but not limited to, the con-

cepts and techniques of Glasser's reality therapy (Appendix

A).

PAD System - The concepts and techniques of reality

therapy along with the implementation of the on-campus sus-

pension area (4).

PAD Center - A designated place isolating students with-

in the regular school setting.

Administrative Control - A decision determined by the

person(s) assigned the responsibility to determine the conse-

quences for unacceptable behavior in the school setting.

Classroom Management - The teacher's technique of coping

with disruptive behavior of students within the classroom

setting.

Experimental Teacher - A teacher who has been trained

to utilize the techniques of the PAD system for coping with

unacceptable behavior in the classroom.

PAD Supervisor - The person assigned to assist students

referred to the on-campus suspension area, utilizing tech-

niques of the PAD system.

Third Party Hearing - The act of requiring the student to

report to an unbiased panel away from the school setting.
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Corporal Punishment - The act of hitting students for

unacceptable behavior.

Limitations

The study includes the following limitations,

1. The experimental study was limited to a single

middle school in an urban city in the state of Texas.

2. The experimental treatment utilized in the study

is limited to selected seventh grade teachers who were

employed by the middle school.

Methodology

The following procedures were utilized in this study.

Population

The study utilized the existing population of a middle

school in an urban school district. The middle schools in

this urban school district consist of two grade levels, namely,

seventh and eighth grades. The sample population for this

study consists of selected teachers of seventh-grade students.

The school setting is very diversified. The socioeconomic

status of the students ranges from the very lowest to the very

highest rung of the economic spectrum. This economic spectrum

includes students from welfare row, housing projects, multi-

generations living together, and single heads of households

to exclusive neighborhoods and upper middle class families.

The population of teachers utilized in this study ranges
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from beginning teachers with no experience to teachers with

twenty or more years of experience, Tht total number of

teachers of seventh grade students that participated in this

study as experimental teachers was twelve. These selected

teachers ranged in age from twenty-five to fifty-nine. The

level of educational attainment ranged from the Bachelor's

degree to the Master's degree,

Selection Process

The process for selecting experimental teachers included

the following steps,

1. The 1977-1978 master schedule was utilized to
identify teachers of seventh grade students.

2. Teachers were asked to attend a special meeting,
the purpose of which was to

(a) give an explanation of the anticipated program
on classroom management, and

(b) solicit participation in a four day workshop
on the "Positive Approach to Discipline" system
for classroom management.

3. Teachers who agreed to participate in this workshop
became the experimental teachers for this study.

Time Limits

The experimental phase of the study was limited to ten

weeks of the second quarter, 1977-78. All teachers in the

school were required to become involved in orientation ses-

sions, staff development, enrollment procedures, various

forms, and other workshops, in the beginning and ending of

each quarter. Therefore, data for the experimental phase of
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the study did not include the first or last week of each

quarter. The ten-week experimental period began in the

second week and ended on the last day of the eleventh week.

Experimental teachers adhered to the -following training

schedule.

November 23

December 1-4

December 8

December 15

January 3

January 10

January 17

January 24

January 31

February 7

February 14

February 21

Meeting with identified teachers
of seventh grade students

Four day workshop
Thursday - 5:00 -

Follow-up Session

Follow-up Session

Follow-up Session

Follow-up Session

Follow-up Session

Follow-up Session

Follow-up Session

Follow-up Session

Follow-up Session

Follow-up Session

Sunday

7:45 -

7:45 -

7:45 -

7:45 -

7:45 -

7:45 -

7:45 -

7:45 -

7:45 -

7:45 -

- 12: 00

8:15

8:15

8: 15

8:15

8:15

8 :15

8:15

8:15

8:15

8: 15

Workshop

A four-day workshop was conducted by the investigator

for the teachers designated as experimental teachers for this

study. The purpose of the workshop was to train the selected

teachers in the concepts and techniques of the Positive Approach

to Discipline system. A detailed description of the four-day

workshop is presented in Chapter III, including all materials
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used. Also included in Chapter III is a detailed description

of the ten follow-up sessions,

Collection of Data

Records were kept on the number of students that the

experimental teachers referred to administration for unac-

ceptable behavior in the classroom. This information was

recorded on a data collecting instrument, along with demo-

graphic data pertaining to race and sex. The data provided

by the discipline folders of the experimental teachers were

compiled and recorded.

Analysis of Data

The North Texas State University computer center was

utilized in the analysis of these data. The analysis of

variance with repeated measurement design was the statistical

analysis with these data, Each hypothesis was tested at the

.05 level.
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CHAPTER II

REVIEW OF RELATED LITERATURE

Punishment and Discipline

Dreikurs' description of the difference between disci-

pline and punishment lends insight into a more thorough under-

standing of the dilemma of "management" in the educational set-

ting. The following represents Dreikurs' description of that

definitive difference.

Punishment

1. Expresses power of a personal 1.
authority. It is usually based
on retribution or revenge (what
happened in the past). Is
arbitrary.

2. Is imposed. (Done to someone). 2.
Responsibility is assumed by
the punisher.

3. Options for the individual 3.
are closed.

4. A teaching process which usu- 4.
ally reinforces failure
identity. Essentially negal-
tive without sustained per-
sonal involvement.

Discipline

Based on logical or
natural consequences
expressing the reality
of the social worker
(rules which must be
learned in order to
function adequately).
Concerned with what
will happen now (the
present).

Responsibility is as-
sumed by the indivi-
dual (done by). Comes
from within. Is
desired.

Options are kept open
so individual can
choose to improve
behavior.

An active teaching pro-
cess involving close
sustained personal in-
volvement. Emphasizes
teaching ways to act
that will result in
more successful behavior.

15
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5. Open or concealed anger. 5. Friendly.

6. Easy or expedient. 6. Difficult and time-
consuming.

When punishment and discipline are placed on a continuum in

this outline form, the schema shows the difference in class-

room management styles incorporated in the educational setting

(7, p. 93; 11,. p. 17;.12, p, 17).

Sara states, in the conclusion of her study on counter-

authoritarianism, that there is much research that has been

done that substantiates the findings on punishment. Glasser

reported that punishment reinforces loneliness and drives a

student to self-involvement and increases hostility and, further,

that punishment does not allow a student to evaluate his own

behavior and gain experience in making decisions (12, p. 76).

Sara states that authoritarianism is a negative factor

in learning as well as a social problem (22, p. 23). In fact,

her recommendation was that teachers be trained to counter

authoritarianism. The findings of her study indicated that

authoritarianism should be reduced through learning experi-

ences specifically designed for this purpose, especially

through preservice and inservice programs.

All too often parents, administrators, and teachers turn

to corporal punishment as a means of changing behavior. In

a study conducted by Irwin Hyman,.the Temple University psy-

chologist, who directs the Center for the Study of Corporal

Punishment and Alternatives in the Schools, corporal punish-

ment of school children is seen as essentially ineffective.
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Hyman suggests that punishment can actually serve as a reward,

a way of gaining attention, for instance. While it could

temporarily repress behavior, corporal punishment had to be

increasingly severe and carry with it a sense of surprise to

continue its effect.

Although many practitioners of corporal punishment be-

labor the notion of how well it works, ironically, it is not

new to the school business. An elementary school teacher,

employed in eighteenth century Massachusetts, reported that

the disciplinary tactics he found necessary to use included

rapping children about the head and face, wielding blows with

canes, hands, books, rods and rulers, and forcing children

to maintain painful postures, such as kneeling on triangular

blocks of wood or upon dried peas (3, p. 5),

It would seem that educators who utilize corporal.pun-

ishment as a deterrent for misbehavior would realize the in-

effectiveness of its use. However, on the other end of the

Punishment-Discipline continuum, Reinholz's study defends

the use of corporal punishment in the schools. Reinholz main-

tains that corporal punishment is a desirable alternative to

suspension, He further makes the following recommendations

for the use of corporal punishment,

1. No physical harm should be done to students.

2. The grievant should not do the punishing.

3. Corporal punishment should be a last resort and
students be given the choice between it and per-
manent suspension,
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4. Careful records must be kept, and there should be
a witness present.

5. Corporal punishment should be administered only

once unless the undesirable behavior decreases
for a period following its initial use (21, p. 19).

ReinholzIs conclusions indicated that corporal punish-

ment can offer a way to deter disruption of the educational

setting (21, p, 22). Too many educators did not heed Reinholz's

prescription for corporal punishment or suspension. This neg-

ligence, of course, is responsible for the courts stepping in

to mandate restrictions on corporal punishment and suspensions.

The Courts and Discipline

The two court decisions that have had direct impact on

due process, discipline, and suspensions for school districts

are Wood v, Strickland, and Goss v. Lopez (18, pp. 9-10). To

significantly understand how due process and suspensions re-

late to the educational setting, a review of these two cases

is necessary.

Goss Briefly Reviewed

In 1971, a number of students were summarily suspended

from the Columbus, Ohio, schools during a period of racial

tension. Nine of the students brought suit. They claimed

that the Ohio statute under which they were suspended did not

provide the procedural due process guaranteed by the Fourteenth

Amendment to the United States Constitution. The Ohio statute

in question authorized principals to suspend students for up
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to ten days without notice or hearing. The Supreme Court

ruled in Goss that the statute was unconstitutional and that

the students' civil rights had been violated by school offi-

cials.

Justice Byron White, in writing for the majority, said

students facing temporary suspensions from a public school

have property and liberty interests that qualify them for

protection under the due process clause of the Fourteenth Amend-

ment. Further, the majority opinion held, neither the liberty

nor the property interest of students "is so insubstantial that

suspensions may constitutionally be imposed by any procedure

the school chooses, no matter how arbitrary" (18, p. 12).

The court was not unmindful of the possible consequences

of its decision.

The prospect of imposing elaborate hearing requirements
in every suspension case is viewed with great concern
and many school authorities may well prefer the untram-
meled power to act unilaterally, unhampered by rules
about notice and hearing. But it would be a strange
disciplinary system in an educational institution if
no communication was sought by the disciplinarian with
the student . . . No better instrument has been devised
for arriving at truth than to give a person in jeopardy
of serious loss notice of the case against him and oppor-
tunity to meet it (18).

The court stopped short of requiring that every hearing

in a suspension case must afford the student the opportunity

to secure counsel, to confront and cross-examine witnesses

or to call his own witnesses. "Further formalizing the

suspension process and escalating its formality and adver-

sary nature may not only make it too costly as a regular
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disciplinary tool but also destroy its effectiveness as part

of the teaching process" (8, p. 14), the court said, By

requiring a fact-finding hearing, however, the court believed

it could reduce the chance of error in suspension cases.

Wood Briefly Reviewed

The first ground-breaking decision, Goss, involved a

northern school system; its companion case, Wood, resulted

from the actions of the Mena, Arkansas, school board. Three

sixteen year old girls were charged with "spiking" punch

served at an extracurricular event. The principal suspended

the girls from school when they told him what they had done.

Based on the girls' confession, the board of education then

expelled them for the remainder of the term, approximately

three months.

Two of the girls filed suit, demanding reinstatement in

school and money damages from the administrators and school

board members. The court of appeals and the district court

disagreed about whether school board members were immune from

liability for damages. Traditionally, school board members

had such immunity. The United States Supreme Court, in its

5-4 decision, held that school board members do not now have

absolute immunity.

The majority decision.concluded,

A school board member is not immune from liability for
damages if he knew or reasonably should have known that
the action he took within his sphere of official respon-
sibility would violate the constitutional rights of the
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student affected, or if he took the action with the
malicious intention to cause a deprivation of consti-
tutional rights or other injury to the student (18).

The court added that a compensatory award would be appro-

priate only if the school board member acted with such an im-

permissible motivation or with such disregard of the student's

clearly established constitutional rights that the action can-

not reasonably be characterized as being in good faith (18).

In the category of offenses involving "clearly established

constitutional right" or "settled, undisputed law," the board

member's liability is virtually absolute and is not determined

by an inquiry into his motivation. This is the interpretation

offered by G. Ross Smith, an attorney for the Arkansas School

Boards' Association, Smith was involved in the litigation of

the Wood case. In cases involving some alleged constitutional

right, but not a "clear undisputable one," the board member's

liability depends on motivation. "Unless the student can de-

monstrate a malicious intent to do harm in such cases, he can-

not recover damages" (18, pp. 9-10). To the extent, therefore,

that the Wood case makes school boards more cautious in the

adoption of regulations which principals must administer, it

may help keep principals out of court.

Taken together, the decisions mandate minimum due pro-

cess procedures for students in suspension cases. In other

words, students must be dealt with fairly, not arbitrarily,

by administrators, Goss specified that, in connection with

a suspension of ten days or less, the student must be given
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oral or written notice of the charges against him. If he

denies the charges, he must be given an explanation of the

evidence the authorities have and an opportunity to present

his side. Generally, the court held,

Notice and hearing should precede the student's removal
from school, since the hearing may almost immediately
follow the misconduct. If prior notice and hearing are
not feasible, as when the student's presence endangers
persons or property or threatens disruption of the aca-
demic process thus justifying immediate removal from
school, the necessary notice and hearing should follow
as soon as practicable (18, p. 11).

In the Wood decision, the Supreme Court justices ruled 5-4

that school board members may be sued by a student under Sec-

tion 1983 of the U. S, Code if they act officially in violation

of a student's constitutional rights or with intent to injure

him (18, p. 9).

Ackerly's study on due process, suspension, corporal

punishment, and discipline was prepared in order to provide

principals and other administrators with information and gui-

dance on their duties and powers as determined by constitu-

tional and statutory interpretations in hopes that the infor-

mation would help keep them out of the courts (1, p. 13).

Wynerts study (28, p, 19) on "teaching self-discipline,"

suggests that teachers democratize their classroom. In ex-

plaining the need for rules and limits in the classroom, the

author points out laws preserve some measure of freedom for

everyone, while at the same time limiting certain behavior.

She further suggests that teachers must apply authority
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effectively in establishing discipline and should manage con-

flict resolution in ways that become learning experiences in

order to strengthen collectively social responsibility (28,

p. 19),

Teacher Attitudes

In one study which investigated the influence of teachers'

overt classroom behaviors upon the performance of students,

the author concluded that the abstractness of teachers' be-

liefs influences their classroom behavior and also the per-

formance of their students (13, p, 26).

Within the classroom, the teacher is an important social

variable who controls other environmental variables, especi-

ally disruptive behavior (16, p, 12). Damico's study concluded

that students who received negative feelings about themselves

as a learner were a contributing factor in student disruption

(5, p, 9). The implications of these conclusions should make

teachers cognizant of their responsibility to permeate posi-

tive feelings toward all students in their classroom.

In Crispin's study, evidence was found that some teachers

promote discipline problems through their own behavior. It

was also found that teachers tend to behave inconsistently

(4, p, 4).

Evidence was found in one study of middle school disci-

pline that teacher behavior caused discipline problems to

increase; that teachers did not know how to deal with what
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they perceived as discipline problems; and that there is not

enough information to assist teachers with their dilemma (20,

p. 61),

There has been some research, focusing on the teacher as

the disciplinarian, that placed responsibility on the teacher

for classroom management. One study in this area concludes

that the teacher can control students because the power he

possesses makes him important to them. This study recommends

various approaches to techniques of behavior management: re-

inforcement procedures, modeling, and establishing values or

inner controls in students (13, p, 26),

These same prescriptive recommendations are questioned

in a study by the National Education Association (NEA) (17,

p, 88), where they defined discipline as classroom control.

One conclusion of this study was that discipline is less of

a problem when the instructional content and process are in-

teresting and relevant, constitute stimulating activities,

and arouse natural curiosity. Another conclusion of this

study was that some students become a discipline problem

despite meaningful curriculum. Interestingly enough, the

study proceeded to suggest other approaches to discipline:

match a teacher's teaching style to a student's learning

style and strict behavior modification,

Discipline in the Inner City

Recently, the inner city discipline problems have taken
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the forefront, partially due to the effects of desegregation,

Vredevoets study has offered a theory regarding the increase

of discipline in the inner city, His study found that disci-

pline problems were caused by the students' insecurity and

resentment at being what they considered a "pawn" in the

resolution of a social problem (27, p. 6).

Kemble (14, p. 9) offered this response as a solution to

the urban city discipline crisis,

Large city schools are increasingly responsible for the
rising rate of delinquency and social maladjustment
among youth, Too often urban schools encourage pupils
to renounce their individual differences and submit to
external controls and group pressures. Many pupils feel
frustrated and aggressive and may participate in delin-
quent gangs to maintain a nearly destroyed ego. Instru-
mental to the role of the school as an ego-supporting
institution is the relationship between teachers and
students, which can be especially constructive if the
teacher himself has an adequate self-concept, is respon-
sive, and has a positive understanding of his role de-
spite the bureaucracy within which he must work. The
school should also provide students with immediate re-
wards for their efforts, Success experiences might be
generated by offering the student a variety of educa-
tional tasks appropriate to his needs and interests.
The urban pupils' need for success might also be met
through small, programmed units of instruction (14, p. 9).

The Philadelphia public schools developed a policy book

in hopes that it would improve discipline in the classroom.

The guidelines emphasized the importance of parent and student

cooperation in maintaining a liveable environment in the schools.

The volume also deals with corporal punishment, suspension and

alternatives to suspension, and emergency situation procedures

(6, p, 63)t



26

However, despite the effort of the large urban city to

improve classroom management techniques, discipline problems

in the inner city increased; corporal punishment and suspen-

sions from school districts more than doubled (6). Some stu-

dents began to seek relief from the courts. In Texas, for

example, a court ruled against the Dallas Independent School

District and in favor of a black student who charged that he

had been denied due process in a suspension case. The plain-

tiffs cited a dramatic rise in Dallas Independent School

District use of suspensions from 1968 to 1973. The plaintiffs

also charged that the burden of suspensions fell dispropor-

tionately on black children in the district. Superintendent

Nolan Estes testified in open court that "institutional racism"

within the school district contributed to the admittedly dis-

proportionate number of suspensions for black children. Other

contributing factors, Estes said, "were the students' socio-

economic backgrounds, achievement, motivation health, and the

educational level of their parents." Estes distinguishes be-

tween institutional racism and individual racism by explaining

that the latter is an overt act which represents bias, pre-

judice and racism. Institutional racism, he says, is more

covert. "It's more subtle, it's unconscious, it's uninten-

tional." In the court's final decision, issued in 1974, the

judge agreed with Estes that institutional racism was the

chief cause of the disproportionate number of blacks being

suspended from the district (18, p. 22).
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In October, 1974, the Children's Defense Fund (CDF),

a non-profit organization of lawyers, federal policy monitors,

researchers and community liaison people, released its much

publicized report, Children Out of School in America. It

asserted that two million children were not in school for var-

ious reasons, including suspensions and expulsion. CDF ana-

lyzed the suspension data submitted to the Office of Civil

Rights (OCR) by five states -- Arkansas, Maryland, New Jersey,

Ohio, and South Carolina, CDF projected that almost 7 percent

of all minority students in the five states had been suspended

at least once and that 5 percent or more of black students in

50 percent of the districts analyzed in detail were suspended.

By comparison, only 23 percent of the districts reported the

suspension of 5 percent or more of their white students.

The director of OCR at the time, Peter Holmes, corrobo-

rated the pattern of disproportionate minority suspensions.

He said, "In only one city of twenty reviewed by OCR was the

percentage of minorities in the total enrollment" (18, p. 15).

He cited the following figures before a house subcommittee

investigating equal opportunity in May, 1974.

Minority Minority
City Enrollment Suspensions

New York 64.4% 85.9%

Houston 56,4% 71,0%

Cleveland 59.9% 70.8%

Memphis 58.0% 70,2%

Dallas 49.4% 68.5%
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OCR concluded that "school systems in the southern and

border states appear to mete out disciplinary actions more

frequently and for longer periods" (18, p. 15).

Neill's study of suspensions and expulsions suggests

that school districts and state education agencies all over

the country are revamping discipline policies to provide for

more alternatives to suspensions and expulsions. Also, the

study suggests that good in-school suspension programs offer

other forms of discipline (18, p. 31).

Other Approaches to Discipline

A Token Reinforcement Program was used by the Piney Woods

Research and Demonstration Center in Chattanooga, Tennessee,

whereby children who were from economically deprived homes

received tokens for positive behavior. The results showed

that minor as well as extreme negative behavior was modified

(23, p. 13).

An individualized teaching-counseling approach was used

in Knoxville, Tennessee, This study was designed to determine

whether or not individualized lesson plans for teaching disci-

pline to children was effective in reducing time-off tasks

and disruptive behaviors, while increasing time-on tasks and

appropriate social behaviors. It was concluded that the in-

dividualized approach to teaching discipline would result in

an increase in the students' appropriate behavior and decrease

in their inappropriate behavior (25, p. 127).
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The Atlanta Public Schools developed a positive contin-

gency program for elementary teachers' classroom management.

The results of the second year of this project indicated that

the success techniques had provided inner city teachers with

both an effective classroom management system, and an effec-

tive program for the acceleration of academic performance

(26, p. 79). The Atlanta Public Schools also utilized the

Downtown Learning Center (DLC). This program was designed

to develop a students initiative, self-discipline, and ori-

entation toward the future by providing an individually

planned program for each student and a structure by which

each student may set goals, design learning experiences, and

appraise the results of the learning effort (2, p. 55).

Maintaining student discipline through the cooperative

faculty/student approach is a presentation made at workshops

on discipline in Long Island, New York. This system calls

for a great deal of communication and that those behaviors

that serve democracy well are those that ought to be devel-

oped in the service of discipline (15, p. 28).

The Contingency Managed Classroom was an approach to

discipline developed by the Westinghouse Corporation out of

Albuquerque, New Mexico, This system was designed to teach

the application on contingency contracting procedures in the

typical educational setting. A "contingency contract" is an

agreement between teacher and student, whereby the student,

upon demonstration of specific task achievement, receives



30

a reward; permission to participate in "reinforcing event,"

some specified highly desirable activity (19, p. 52).

The Erie City School District in Pennsylvania has been

operating the Erie Urban Network school project for the past

two years. This program is designed to (1) meet the needs

of the inner city child by aiding the professional staff

through inservice, and (2) understand the child, the commu-

nity, the educational techniques best suited for him. The

Erie Urban Network Project employs a humanistic approach in

an effort to foster a positive self-image, and a positive

attitude toward learning and responsible behavior. Results

of the Erie Urban Network Project improve effective communi-

cation among the teachers, parents, and students in the

project (8, p. 59).

The Institute for Reality Therapy

The Institute for Reality Therapy (IRT) was formed in

1967 with the purpose of furthering the practice of Reality

Therapy. The Institute for Reality Therapy is under the

auspices of William Glasser. Glasser is the person credited

with developing the concepts and techniques of Reality

Therapy.

In 1968, IRT received a grant from the Stone Foundation

in Chicago, Illinois, to expand the concepts of Reality Ther-

apy to fit the school setting. The Educator Training Center

was established with monies from the Stone Foundation grant.

The main purpose of the Educator Training Center is to



31

provide inservice training to schools all over the country.

According to the documentation of the Educator Training

Center, more than one hundred thousand teachers have been

involved in inservice training for Reality Therapy (11).
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CHAPTER III

EXPERIMENTAL PROCEDURES

Many of the concepts and techniques of the "Positive

Approach to Discipline" system evolved from Glasser's Reality

Therapy. A description of Glasser's eight step model is pre-

sented in this chapter. This chapter is intended to give the

reader an in-depth look at Glasser's eight steps in Reality

Therapy and the thirteen step model for the PAD system.

Steps in Reality Therapy

There are basically eight steps which encompass the con-

cepts of Reality Therapy. These steps are suggested as a

guideline for counseling and are not intended to follow this

same pattern every time in every given situation. The guide-

lines concept becomes apparent as a person gains experience

in practicing the techniques of Reality Therapy.

1. Make Friends/Become Involved

Step one encouraged educators to refute the idea that

students and school personnel should not be friends with each

other. Step one further suggests that educators should be

personal when they are working with students. Educators

should begin the use of personal pronouns. "I care enough

about you to be involved, to be your friend." Educators

should spend a few seconds throughout the day reinforcing

involvement.

35
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2. Establish What -is Being Done

Step two is encouraging educators to forget past be,

havior. Every behavior is a separate entity. Strive to make

the student aware of the present behavior. Student awareness

of behavior is the first step. Educators should avoid refer-

ences to past behavior. Also, behavior should be emphasized

and not feelings,

3, Is it Helping?

Step three is suggesting that educators ask the students

to evaluate their own behavior. Step three places value on

the students' evaluation because it must be their decision to

do something better than what they are doing now. Step three

is specifically requiring the educator to elicit a value judg-

ment from the student rather than their own value system. Is

what you are doing helping you?

4. Make a Plan to do Better

Step four is suggesting to educators to work with the

student to formulate alternatives for their behavior. Speci-

fically included in the planning process should be a follow-up

method. The student should assume some responsibility for this.

If necessary, a written form may be helpful to the student.

5, Get a Commitment

Step five is suggesting to educators to strive for a com-

mitment from the student that they will try to accomplish the

plan, The important requisite to remember in step five is to

build in a way to check back with the student, Specifically,
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included in the planning process should be a follow-up method.

The student should assume some responsibility for this. If

necessary, a written form may be helpful to the student.

6. Don't Accept Excuses

Step six is suggesting to educators to eliminate discus-

sions of excuses to show the student you really know he can

succeed. At this stage, replanning should be done with the

student. "When do you think you can do this?" The important

requisite to remember in step six is "don't give up."

7. Don't Punish but Don't Interfere with Reasonable
Consequences

Step seven is suggesting to educators that the school set-

ting can be operated on a day-to-day basis without the use of

punishment, Punishment removes the responsibility from the

student. However, Reality Therapy does suggest the use of

natural consequences. It is further suggested to educators

that rules and sanctions should be done with the student. The

students have to understand that they are responsible for

their behavior. It will take time and consistency to develop

this type of school atmosphere.

8. Never Give Up

Step eight is suggesting to educators that any of the

seven steps can be a starting place once the total process

has begun, "Never give up" implies that any of the former

steps can be replanned until the student assumes responsi-

bility for his behavior.
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Positive Approach to Discipline System (PAD)
The approach to discipline that was experimentally in-

vestigated in this study was the Positive Approach to Disci-

pline (PAD). The Positive Approach to Discipline system is a
thirteen step discipline model. The model is divided into four
components that lend themselves to functionally operating to-

day's school, The components are (1) teacher responsibilities

based on the counseling approach, (2) student responsibilities

based on the counseling approach, (3) administrative responsi-
bilities based on the counseling approach, and (4) parent/

community responsibilities based on the counseling approach.

The thirteen step model (Appendix A) is designed specifi-

cally for implementation into the school setting. Within the
educational setting, an ideal goal is for all personnel to be

familiar with the mechanics of the system. Specifically, the

PAD system is categorized and expected to operate as follows.

1, Embrace the Philosophy

This is the first and most critical step in the model.

The purpose of step one is twofold; (1) to change behaviors

of the staff; and (2) to make the staff aware of another way

of functioning in the educational setting without punitive

measures. The PAD system is a positive approach to people

system, The principles, techniques, and concepts can be ex-

tended beyond discipline and classroom management, Glasser

(3, p. XII) advocates a similar system as a clinical approach

to psychiatry. Administrators can utilize this system in
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conferences with parents, teachers, or students; teachers

can utilize the counseling techniques with other teachers;

students have been known to use the techniques with other

students (3, p. 17).

A Technique for Developing Self-Reliance - The essence

of any system would be inevitably to have everybody involved

become self-sufficient/self-reliant. Ironically, Sussman

(4) describes senior high school teachers as the complete op-

posite, One reason, Sussman points out, is that high school

teachers do not allow their students the flexibility to de-

velop self-reliance via involvement in the decision making

process.

A WaY to Put Responsibility on the Individual - Respon-

sibility is a concept basic to Reality Therapy and the PAD

system. Glasser defines responsibility as the ability to

fulfill one's needs and to do so in a way that does not de-

prive others of the ability to fulfill their needs (3, p. 15).

He espouses this point by saying that to teach responsibility

is difficult. However, children want to become responsible,

but they will not accept discipline and learn better ways

unless they feel that parents and teachers care enough to

show them actively the responsible way to behave (3, p. 20).

A System of Managing _Behavior - The PAD system for man-

aging behavior suggests the process of two-way counseling.

In this system, three basic questions always arise -- "What
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are you going to do about your behavior?" "Can you change

it?" "Will you change it?"

Not a Soft Approach - Discipline must always have within

it an element of love. "I care enough about you to force you

to act in a better waylt (3, p. 22), This concept is difficult

for the classroom teacher to master, because of the time ele-

ment and the responsibility to the other students.

Reality Therapy is designed to help a person fulfill his

basic needs in the real world (3, p. 25). It is not directed

toward making him happy, In essence, the guiding principles

of Reality Therapy are directed toward achieving the proper

involvement, a completely honest, human relationship in which

the student realizes that someone cares enough about him not

only to accept him, but to help him fulfill his needs in the

real world (3, p. 25).

Teacher Responsibilities Steps two through six in the

PAD model are classified as teacher responsibilities.

2. Establish Atmosphere

3. Rules/Standards - Establish/Post/Review

4. Teach Responsible Behavior - Curriculum/Counseling

5. Provide Opportunity for Success Each Day

6. Do Something that can be Interpreted as Friendly

It is contended that if teachers will do steps two through

six daily, eighty to ninety percent of their students will be-

have appropriately in the classroom setting. For the ten per-

cent that do not respond to the positive conditioning of these
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five steps, an in-depth counseling approach is suggested. A

place within the classroom away from the other students is

recommended. This is to give the teacher an opportunity to

continue with the process of teaching the other students; also,

this allows the disruptive student an opportunity to reflect

upon his disruptive behavior and allows time to make a better

decision regarding his behavior in class. If the unacceptable

behavior continues while the student is isolated within the

classroom setting, the teacher has to send the student out,

probably to a counselor or an administrator, until further

counseling can be done by the teacher with the student.

Ideally, the teacher and the counselor should have agreed

that the teacher will have autonomy in the disposition of the

student before he is allowed to return to class. When an agree-

ment is made including the teacher, student, counselor, then

the student is permitted back in class. Steps seven through

nine are classified as student responsibilities.

7. Tell the Student to Stop Doing .

8, What are you Doing?

9. Wetve Got to Get Together to Make a Plan

This approach allows the student an opportunity to become in-

volved in the decision making process.

Steps ten through twelve are classified as administrative

responsibilities.

10, Discussions Not Working, Provide a Place to Sit

11, Will not Sit - Out
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12. Will not Sit in P.A.D. Go Home and Rest

Here the same process of counseling is utilized. If the stu-

dent is not ready to make a plan for better behavior in the

classroom, then the student is referred to the Positive

Approach to Dicsipline (PAD) Center,

Step thirteen is classified as parent and community re-

sponsibility.

13. Refer to Another Agency

The student is no longer able to function in the school setting

and must be suspended pending parent conference or referred to

an agency within the community setting, for example, youth

action center, police department, or juvenile detention, or

other agencies that cooperate with the school officials.

It is important to point out that, if the student changes

his behavior after step six, the teacher, counselor, or ad-

ministrator must be willing to start all over on the process.

The Positive Approach to Discipline Center (PAD)

The PAD Center was utilized to serve as an on-campus sus-

pension area within the school setting, thereby allowing the

school and the student an opportunity to interact with each

other through interpersonal agreements on unacceptable behavior.

The primary purpose of the PAD Center was to serve as an alter-

native for suspensions from school.

A major emphasis of the PAD Center was to allow students

the opportunity to become responsible for their unacceptable
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behavior. Many times the center would be perceived as punish-

ment, but it is intended to be a place of reflection for stu-

dents to work on a plan to correct their unacceptable behavior,

thereby allowing them to function in the school setting. The

PAD Center is for students who do not respond to the efforts

of teachers, counselors, and administrators to help them change

their disruptive behavior,

To fully understand how the PAD Center operates, a detailed

plan is given here.

1. Students are expected to sign in

2. Supervisor has a conference with the student concern-
ing the following:

a. assignment to PAD
b. rules concerning PAD Center
c. homework assignment
d. how to earn early release from PAD Center

3. Supervisor pulls schedule card to

a. confirm home address
b, schedule of classes
c, parents sent letter regarding student's suspen-

sion to PAD Center
d. teachers are notified of student suspension to

PAD Center
e, request homework assignment from teachers

4. Supervisor assigns student a seat

5. Student is given an interpersonal agreement form to
work on while waiting for homework assignment

6, Student is expected to complete agreement before
being reassigned to regular school setting (class-
room)

a. interpersonal agreement is to be signed by ad-
ministrator or counselor and teacher before it
is acceptable
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b. students not following rules while in PAD Center
are suspended pending parent conference; upon
returning to school, student is reassigned to
PAD Center to take care of 5 and 6a

7. Students are not counted absent from school while
in PAD Center; all homework completed is credited
in regular classroom setting

8. Students are isolated from school activities while
in PAD Center

a. morning Ca.m.) break for water and restroom
while other students are in class

b, lunch break during time when other students
are in class

c. afternoon (p.m.) break for water and restroom
while other students are in class

9. Indefinite period of time for suspension in PAD
Center; release will be at discretion of PAD super-
visor and classroom teacher, counselor, administra-
tor, and the behavior of the student while suspended
to PAD Center

10. Follow-up for positive reinforcement after student
has been released from PAD Center

11. Follow-up letter to parents upon release from PAD
Center

The PAD Center is based on the concept of isolation from

peers within the school setting and the provision of indivi-

dual attention and counseling. PAD Center techniques are de-

signed to enable the student to develop a plan or agreement

for reinstatement into the mainstream of regular school life

and, with support from the school staff, the student will be

successful.

The Subjects and Their Selection

The sample subjects for this study were twelve teachers

of seventh grade students employed in an urban city middle
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school. The criteria for being an experimental teacher were

outlined in Chapter I under the selection process on page 11.

The characteristics of the experimental teachers are described

in Table I.

TABLE I

CHARACTERISTICS OF THE EXPERIMENTAL TEACHERS

# Years
Teacher Teaching Type of
I. D. #- Race Sex Experience AgefDegree Held

1

2

3

4

5

6

7

8

9

10

11

12

B

B

A

B

B

B

A

A

A

A

A

A

F

F

F

F

F

F

F

F

F

F

F

F

28

28

24

14

06

11

02

21

19

04

01

31

53-

50

58

36.

28

34

25

51.

49

29

29

69

M

M

M

M

B

M

B

M

M

M

B

M

The twelve experimental teachers were female in gender.

There were seven Anglo teachers and five Black teachers. The
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teaching experience of these teachers ranged from first year

teacher to a teacher with thirty-three years teaching experi-

ence. The age of these teachers ranged from twenty-five to

sixty-nine. Three teachers held Bachelor's degrees and nine

teachers held Master's degrees.

The selection process for the experimental group utilized

in this study included three phases. The initial phase con-

sisted of obtaining a master schedule from the administrator

delegated the responsibility of assigning teachers to specific

classes and grade levels. The master schedule was used to

find teachers of seventh grade students only. Many of the

teachers in this middle school had been assigned classes of

seventh and eighth grade students. A thorough search of the

master schedule revealed twelve teachers eligible to partici-

pate in this study.

The second phase of the selection process required sche-

duling a special meeting with the twelve teachers of seventh

grade students, The meeting was held on November 23, 1977.

The purpose of the meeting was to inform the teachers that a

discipline program had been planned for ten weeks of the

second quarter. Also, the teachers were informed that partici-

pation in this discipline program would require a four- day

workshop to be held on December 1-4, 1977. The workshop was

expected to be held in a setting away from school.

The teachers were given three days to confirm whether

they could participate in the discipline workshop. They were
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expected to inform the principal of their intent to partici-

pate in the program on or before November 26, 1977.

The third and final phase of the selection process was

to consult the principal to find out whether any teachers had

accepted the invitation to participate in the study. The

twelve teachers who accepted were notified of the workshop

confirmation to be held on December 1-4, 1977.

Application of the Experimental Treatment to the Subjects

A four-day workshop was planned for the teachers desig-

nated as experimental teachers for this study. The purpose

of the workshop was to train the selected teachers in the

concepts and techniques of the Positive Approach to Discipline

system. A detailed description of the four-day workshop is

included in Appendix I. Also, a detailed description of the

ten follow-up sessions is included in Appendix J.

Methodology for Collection of Data

The initial procedure for the collection of data for this

study was to obtain the discipline folders for each of the

teachers of seventh grade students. Each time it became neces-

sary for a teacher to send a student to the principal's office

for unacceptable behavior in the classroom, a special form

entitled "Student Referral to Principal's Office" (Appendix K)

accompanies the student. This form consists of four copies:

one copy goes into the student discipline folder; one copy is

returned to the teacher; one copy goes to the student's



48

counselor; and one copy is retained in the principal's office

and placed into a teacher referral folder.

The second step was to tabulate and record the number

of referrals that each teacher of seventh grade students had

sent to the principal's office. These data were tabulated

and recorded for ten weeks of the first quarter of school,

excluding the first week and the final week, The dates for

this period of time for the first quarter were September 6

through November 11, 1977,

The same procedure for collecting data was utilized

during the second quarter, The experimental treatment was

administered during the second quarter, These data were

collected during the period of December 5, 1977 through

February 24, 1978.

Treatment of Data

The Analysis of Variance using the repeated measurement

design was used to determine significant differences in the

use of the experimental treatment with the experimental group

before the treatment and during the treatment. These data

were tabulated and are reported in tables in Chapter IV.

The formula for the Analysis of Variance with Repeated

Measurement Design is (4, p, 296)

MS
F = M b with df=k - 1, N - K

SW
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CHAPTER IV

PRESENTATION OF DATA

The major purpose of this study was to experimentally

validate a method for reducing the high incidence of corporal

punishment, suspensions, and permanent expulsions in public

schools. The procedure and treatment for the collection of

data for this study were designed to determine the effective-

ness of the Positive Approach to Discipline system for class-

room management. Four categories were defined for investi-

gation; first, the number of students referred to administra-

tion for unacceptable behavior in the classroom; second, the

effectiveness of the PAD system with the racial background of

these students; third, the number of times corporal punishment

was administered to selected seventh grade students; and,

fourth, the number of times these selected students were sus-

pended from the school setting.

The data for this study were collected and analyzed for

twelve teachers of seventh grade students during three con-

secutive ten-week periods. The experimental treatment was

not administered during the first ten-week period.

The data were collected and analyzed during ten weeks of

the second quarter. The twelve teachers of seventh grade stu-

dents were administered a four-day workshop and participated

in ten follow-up sessions on the positive discipline system.

50
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The data were collected and analyzed during ten weeks of

the third quarter, However, the Positive Approach to Disci-

pline system was completely removed from the experimental

teachers during this ten-week period.

The Analysis of Variance with Repeated Measures was used

to analyze the collected data derived from this study. The

data were analyzed with the North Texas State University IBM

computer 360, model 50.

Analysis of Variance with Repeated Measures

The repeated measures design is defined by Roscoe (1,

p. 323) as one in which the experimental treatments are ad-

ministered sequentially to each subject. Sax (2, p. 355)

recommends the repeated measures design when the subjects

are treated at least twice under different conditions.

The advantages of the repeated measurement design as

pointed out by Sax (2) are as follows.

1. Each subject acts as his own control, differences

between sample subject can be eliminated as a source of

error.

2. Fewer sample subjects can be used because the experi-

menter has two measurements for each sample subject.

3. The repeated measurement design is economical.

4. Because the same sample subjects are involved in

the pretest and post-test, groups can be assumed to be equi-

valent.
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The advantages of the repeated measurement design are

further substantiated by Roscoe (1) as he points out that,

"the assumptions of normality of distribution and homogeneity

of variances are extended to the rows for the test of equal

row means, and to the columns for the test of equal column

means" 1, p. 324). "One way to increase the precision of an

experiment is to draw a single random sample and administer

both experimental treatments at different times to the same

group of subjects" (1, p 224),

Analysis of Results

The method utilized for analyzing the data in this study

was the Analysis of Variance with Repeated Measures. The

purpose of this statistical design was to seek answers to the

following hypotheses,

Hypothesis 1 -- There will be no significant difference

in the number of referrals to administration by teachers

utilizing the Positive Approach to Discipline system when

compared to the quarter immediately before and immediately fol-

lowing the PAD training and implementation.

The mean scores on the number of students referred to

administration, which are shown in Table II, is the average

number of times per week students were referred to administra-

tion,

The data for the first quarter, as reported in Table II,

served as the pretest or control group for the study. The
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TABLE II

MEAN SCORES OF EXPERIMENTAL TEACHERS ON THE
NUMBER OF REFERRALS TO ADMINISTRATION

1 Quarter 2 quarter . .3. Quarter

22,67.5.83 15.33*

* F ratio significant at .01 level.

data were collected before the teachers were informed of the

implementation of the PAD system. The average number of stu-

dents referred to administration was 22.67 per week during

the first quarter.

The data for the second quarter, as reported in Table II,

served as the experimental group for this study. The data

were collected after the teachers participated in a four-day

workshop on the concepts and techniques of the PAD system.

Teachers participated in ten follow-up sessions relating to

the concepts and techniques of the PAD system during this

period. The average number of students referred to admini-

stration was 5.83 per week during the second quarter.

The data for the third quarter, as reported in Table II,

served as the post-test for the study. The PAD system, in-

cluding the follow-up sessions and the PAD Center, was removed

from the school setting during the third quarter. The average

number of students referred to administration was 15.33 per

week during the third quarter.
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The mean scores indicate a reduction in the number of

students referred to administration during the second quarter.

This was the period during which the experimental treatment

was administered. The mean score of 15.33 for the third

quarter is less than the mean score of 22.67 for the first

quarter. These data tend to indicate that teachers referred

fewer students to administration after utilizing the PAD

system than before the implementation of the PAD system.

The result of the comparison of mean scores during the

three quarters are presented in Table III.

TABLE III

THE ANALYSIS OF VARIANCE FOR REPEATED MEASURES
OF EXPERIMENTAL TEACHERS ON THE NUMBER OF

REFERRALS TO ADMINISTRATION

Source DF Sum of Sq. MS F P

Between Subjects 11 7307.89 ....

Within Subjects 24 3950.67 ... .

A (Treatments) 2 1709.56 854.78 8.35 0.002*

Residual 22 2241.11 101.87 .. . ..

Total 35 11258.56 ...... .... . ....

* F ratio significant at the .01 level.

The results of the number of referrals to administration

when compared over a period of three quarters show a signifi-

cant F ratio. The null hypothesis was rejected.
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Hyothesis 2 -- There will be no significant difference

in the racial background of students referred to administra-

tion from teachers utilizing the Positive Approach to Disci-

pline system when compared to the quarter immediately before

and immediately following the PAD training and implementation.

The mean scores on the racial background of students

referred to administration, which are shown in Table IV, is

the average number of times per week Anglo, Black, and Mexican-

American students were referred to administration.

TABLE IV

MEAN SCORES OF RACIAL BACKGROUND OF STUDENTS
REFERRED TO ADMINISTRATION BY

RACE AND QUARTERS

Race.. .1 Quarter 2 Quarter 3 Quarter

Anglo 2.33 0.58 2.58

Black 19.83 5,17 12.50*

Mexican-American 0.67 0.08 0.25

* F ratio significant at the .01 level.

The data for the first quarter, as reported in Table IV,

served as the pretest or control group for the study. The

data were collected before the teachers were informed of the

implementation of the PAD system. The average number of Anglo

students referred to administration was 2.33 per week during
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the first quarter. The average number of Black students re-

ferred to administration was 19,83 per week during the first

quarter. The average number of Mexican-American students re-

ferred to administration was 0.67 per week during the first

quarter.

The data for the second quarter, as reported in Table IV,

served as the experimental group for this study. The data

were collected after the teachers participated in a four-day

workshop on the concepts and techniques of the PAD system.

Teachers participated in ten follow-up sessions relating to

the concepts and techniques of the PAD system during this

period. The average number of Anglo students referred to

administration was 0,58 per week during the second quarter.

The average number of Black students referred to administra-

tion was 5,17 per week during the second quarter. The average

number of Mexican-American students referred to administration

was 0.08 per week during the second quarter.

The data for the third quarter, as reported in Table IV,

served as the post-test for this study. The PAD system, in-

cluding the follow-up sessions and the PAD Center, was removed

from the school setting during the third quarter. The average

number of Anglo students referred to administration was 2.58

per week during the third quarter. The average number of Black

students referred to administration was 12,50 per week during

the third quarter. The average number of Mexican-American

students referred to administration was 0.25 per week during

the third quarter.
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The mean scores indicate a reduction in the number of

Anglo students referred to administration during the second

quarter, This was the period during which the experimental

treatment was administered. The mean score of 2.58 for the

third quarter is more than the mean score of 2.33 for the

first quarter.

The mean scores indicate a reduction in the number of

Black students referred to administration during the second

quarter. The mean score of 12.50 for the third quarter is

less than the mean score of 19.83 for the first quarter.

The mean scores indicate a reduction in the number of

Mexican-American students referred to administration during

the second quarter. The mean score of 0.25 for the third

quarter is less than the mean score of 0.67 for the first

quarter,

These data tend to indicate that teachers referred fewer

Black and Mexican-American students to administration after

utilizing the PAD system than before the implementation of

the PAD system. Also, teachers referred more Anglo students

to administration after utilizing the PAD system than before

the implementation of the PAD system.

The results of the comparison of mean scores during the

three quarters are presented in Table V.

The results of the comparison of mean scores of students

by racial background when compared over a period of three

quarters show three significant F ratios. The B (Groups)
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TABLE V

THE ANALYSIS OF VARIANCE FOR REPEATED MEASURES
FOR RACIAL BACKGROUND OF STUDENTS

REFERRED TO ADMINISTRATION

Source DF Sum of Sq, MS F P

Between Subjects 35 8592.67

B (Groups) 2 3168.67 1584.33 9.64 0.00050*

Error B 33 5424.00 164.361..... .......

Within Subjects 72 3138.00 ....... ..... .......

A (Treatments) 2 580.67 290.33 10.55 0.00011*

AB (Inter-
action) 4 740.67 185.17 6.73 0.00013*

Error W 66 1816.67 27.53 ..... .......

Total 107 11730.67

* F ratio significant at the .01 level.

F ratio show a significant F ratio. This F ratio indicates

that the three groups were statistically analyzed together.

The three races when compared for three quarters are signifi-

cantly different at the .01 level.

The treatment tested over three quarters shows a signifi-

cant F ratio. This F ratio indicates there is a significant

difference in the treatment for the three groups when com-

pared for three quarters. The F ratio is significant at the

.01 level.
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The significant interaction indicates the variability in

the mean scores is: not the same for the three groups. The

three groups are not being affected the same way by the ex-

perimental treatment. This significant F ratio necessitated

the Anglo, Black, and Mexican-American students referred to

administration to be analyzed separately.

Therefore, the original null hypothesis was void, and

the following ancillary hypotheses were tested,

1. There will be no significant difference in the num-

ber of Anglo students referred to administration from teach-

ers utilizing the Positive Approach to Discipline system when

compared to the quarter immediately before and immediately

following the PAD training and implementation.

2. There will be no significant difference in the num-

ber of Black students referred to administration from teach-

ers utilizing the Positive Approach to Discipline system when

compared to the quarter immediately before and immediately

following the PAD training and implementation.

3, There will be no significant difference in the num-

ber of Mexican-American students referred to administration

from teachers utilizing the Positive Approach to Discipline

system when compared to the quarter immediately before and

immediately following the PAD training and implementation.

The further analyses of these data showed that.

1. The Anglo student referred to administration was

not significant at the .05 level. The ancillary null hypo-

thesis was retained,;
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2. The Black student referred to administration was

significant at the .01 level. The ancillary null hypothesis

was rejected;

3. The Mexican-American student referred to administra-

tion was not significant at the .05 level. The ancillary null

hypothesis was retained.

These data tend to indicate that the decrease of students

referred to administration during the second quarter was only

significant for the Black student,

The results of the comparison of mean scores during the

three quarters are presented in Table VI.

TABLE VI

THE ANALYSIS OF VARIANCE FOR REPEATED MEASURES
OF EXPERIMENTAL TEACHERS ON THE NUMBER OF

ANGLO STUDENTS REFERRED
TO ADMINISTRATION

SourceF Sum of Sq MS F P

Between Subjects 11 181.00 14.25 .... .

Within Subjects 24 146.00 . . ..

A (Treatments) 2 28,50 14.25 2.67 0.09

Residual 22 117.50 5.34 .0..0. ..

Total 35 327.00'Pq0 0- ....

The results of the number of Anglo students referred to

administration when compared over a period of three quarters
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do not show a significant F ratio. The ancillary null

hypothesis was retained.

The results of the comparison of mean scores during the

three quarters are presented in Table VII,

TABLE VII

THE ANALYSIS OF VARIANCE FOR REPEATED MEASURES
OF EXPERIMENTAL TEACHERS ON THE NUMBER OF

BLACK STUDENTS REFERRED
TO ADMINISTRATION

Source DF Sum of Sq. MS F P

Between Subjects 11 5237.00 ....

Within Subjects 24 2980.00 ....

A (Treatments) 2 1290.67 645.33 8.40 0.002*

Residual 22 1689.33 76.79 .... .....

Total 35 8217.00 ... ...

* F ratio significant at the .01 level.

The results of the number of Black students referred to

administration when compared over a period of three quarters

show a significant F ratio. The ancillary null hypothesis

was rejected.

The results of the comparison of mean scores during the

three quarters are presented in Table VIII.

The results of the number of Mexican-American students

referred to administration when compared over a period of
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three quarters do not show a significant F ratio. The null

hypothesis was retained.

TABLE VIII

THE ANALYSIS OF VARIANCE FOR REPEATED MEASURES
OF EXPERIMENTAL TEACHERS ON THE NUMBER OF

MEXICAN-AMERICAN STUDENTS REFERRED
TO ADMINISTRATION

Source DF Sum of Sq. MS F P

Between Subjects 11 6.00 too0...*

Within Subjects 24 12.00 *...

A (Treatments) 2 2.17 1.08 2.42 0.11

Residual 22 9.83 0.45

Total 35 18.00 ..

Hypothesis 3 -- There will be no significant difference

in the number of times corporal punishment was administered

when utilizing the Positive Approach to Discipline system com-

pared to the quarter immediately before and immediately follow-

ing the PAD training and implementation.

The mean scores of the twenty-one students who were most

frequently referred to administration, which are shown in

Table IX, is the average number of times per week corporal

punishment was administered to these students.
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TABLE IX

MEAN SCORES OF CORPORAL PUNISHMENT ADMINISTERED TO

TWENTY-ONE STUDENTS OF EXPERIMENTAL TEACHERS

1,9uarter 2 Quarter 3 Quarter

5.24 4.76 7.10

The data for the first quarter, as reported in Table IX,

served as the pretest or control group for the study. The

data were collected before the teachers were informed of the

implementation of the PAD system. The average number of times

per week corporal punishment was administered was 5.24 during

the first quarter.

The data for the second quarter, as reported in Table IX

served as the experimental group for this study. The data

were collected after the teachers participated in a four-day

workshop on the concepts and techniques of the PAD system.

Teachers participated in ten follow-up sessions relating to

the concepts and techniques of the PAD system during this

period. The average number of times per week corporal pun-

ishment was administered was 4.76 during the second quarter.

The data for the third quarter, as reported in Table IX

served as the post-test for the study. The PAD system, in-

cluding the follow-up sessions and the PAD Center, was removed

from the school setting during the third quarter. The average
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number of times corporal punishment was administered was

7,10 during the third quarter.

The mean scores indicate a reduction in the number of

students referred to administration during the second quarter.

This was the period during which the experimental treatment

was administered. The mean score of 7,10 for the third quar-

ter is more than the mean score of 5.24 for the first quarter.

These data tend to indicate that corporal punishment was ad-

ministered more during the third quarter than the first or

second quarter.

The results of the number of times corporal punishment

was administered to students do not show a significant F

ratio at the .05 level. The mean scores indicate a reduction

in the number of times corporal punishment was administered

during the second quarter, However, the mean scores were not

significantly different at the .05 level. The null hypothesis

was retained.

The results of the comparison of mean scores during the

three quarters are presented in Table X.

Hypothesis 4 -- There will be no significant difference

in the number of suspensions from school for students when

teachers utilize the Positive Approach to Discipline system

when compared to the quarter immediately before and immediately

following the PAD training and implementation.

The mean scores of the twenty-one students who were

most frequently referred to administration, which are shown
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TABLE X

THE ANALYSIS OF VARIANCE FOR REPEATED MEASURES
OF CORPORAL PUNISHMENT ADMINISTERED TO

TWENTY-ONE STUDENTS OF
EXPERIMENTAL TEACHERS

........................ ...........

Source DF Sum of Sq MS F P

Between Subjects 20 533.94 .. I

Within Subjects

A (Treatments)

Residual

Total

42

2

40

62

719.33

63.84

655.49

1253.27

31.92

16.39

1.95 0.15586

_ _ _I _ _ _ __ _ _I ___ ___. ___ ___

in Table XI, is the average number of times per week suspension

from school was administered to these students.

TABLE XI

MEAN SCORES OF SUSPENSIONS FROM SCHOOL FOR
TWENTY-ONE STUDENTS OF
EXPERIMENTAL TEACHERS

1 Quarter 2 Quarter 3 Quarter

2.48 2.67

* F ratio significant at the .05 level.

1.48*
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The data for the first quarter, as reported in Table IX,

served as the pretest or control group for the study. The

data were collected before the teachers were informed of the

implementation of the PAD system. The average number of

students suspended from school per week was 2.48 during the

first quarter.

The data for the second quarter, as reported in Table XI,

served as the experimental group for this study. The data

were collected after the teachers participated in a four-day

workshop and ten follow-up sessions relating to the concepts

and techniques of the PAD system during this period. The

average number of students suspended from school per week was

2,67 during the second quarter.

The data for the third quarter, as reported in Table XI,

served as the post-test for the study. The PAD system, in-

cluding the follow-up sessions and the PAD Center, was removed

from the school setting during the third quarter. The average

number of students suspended from school per week was 1.48

during the third quarter.

The results of the number of students suspended from

school when compared over a period of three quarters show a

significant F ratio. The results indicate a .05 level of

significance, The null hypothesis was rejected.

The results of the comparison of mean scores during the

three quarters are presented in Table XII.
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TABLE XII

THE ANALYSIS OF VARIANCE FOR REPEATED MEASURES
OF SUSPENSIONS FROM SCHOOL FOR

TWENTY-ONE STUDENTS OF
EXPERIMENTAL TEACHERS

Source DF Sum of Sq. MS F P

Between Subjects 20 54.98 too* - - --

Within Subjects 42 89.33 -- --- -

A (Treatments) 2 17.17 8.59 4.76 0.014*

Residual 40 72.16 1.80 ....

Total 62 144932 ...

* F ratio significant at 905 level.

Discussion of Data

The data collected and analyzed for this study indicated

that the utilization of the PAD system was effective for re-

ducing the number of students referred to administration.

The mean scores of the third quarter, as reported in Table 11,

tended to indicate long range effectiveness for the utiliza-

tion of the PAD system.

Data indicated that the utilization of the PAD system was

effective for reducing the number of Black students referred

to administration. The mean scores of the third quarter, as

reported in Table IV, tended to indicate long range effective-

ness for the utilization of the PAD system for reducing the

number of Black students to administration.



68

The data collected and analyzed for this study indicated

no significant difference in the number of times corporal

punishment was administered to students. However, teachers

do not administer corporal punishment in this large urban

school district, Also, the absence of the PAD Center during

the third quarter may have effected these data.

Data indicated a significant difference in the number of

students suspended from school. The mean scores of the third

quarter, as reported in Table XI, tended to indicate long

range effectiveness for the utilization of the PAD system.

Pairwise Comparisons of Significant F Ratios

The Fisher t test was the statistical instrument utilized

to determine pairwise analysis of data in tables that computed

significant F ratios, The analyses of these data, along with

some possible explanations, are reported in the following dis-

cussion.

The data in Table III, as computed by the Fisher T test,

indicated a significant difference between the mean score of

the first quarter and second quarter. The results of these

data tend to indicate that an effect took place during the

second quarter, Some possible explanation could be that the

teachers felt that by implementing a discipline system in the

school setting, they would be expected to reduce the number

of students referred to administration. Also, the teachers

involved in the implementation process were introduced to a
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different communication process between teacher and admini-

strator, teacher and student, and teacher and parent. The

addition of the PAD Center during the second quarter gave

teachers an opportunity to have greater autonomy in the

disposition of students that misbehaved in their classroom.

The addition of the follow-up sessions provided teachers an

opportunity to communicate with each other.

The pairwise comparison of mean scores between the second

quarter and third quarter indicated a significant difference.

The implications of these data tend to indicate that the ef-

fect of the second quarter did not carry into the third quar-

ter, Some possible explanations for this result could be that

teachers felt frustrated at removing the concepts of the PAD

system from the school setting, The removal of the PAD system

from the school setting meant a return to former communication

processes, The teachers had no recourse for misbehaving stu-

dents other than referring them to administration. The communi-

cation process between teacher and student possibly deteriorated

due to the absence of a viable vehicle for misbehaving students.

The absence of the follow-up sessions relieved teachers of the

responsibility of giving input as to what was important to them

for classroom management.

The comparison of mean scores between the first and third

quarter indicated no significant difference, Since there was

no difference in the organizational structure during these

periods of time, no apparent change was expected to occur.
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The implications of these data tend to indicate that teachers

and students respond to expectations, The removal of the PAD

system from the school setting left teachers with only 
one

option, to send misbehaving students to the administration.

The data regarding racial background, as reported in

Table I (p, 55), indicated a significant difference in the

number of Black students referred to the administration. A

possible explanation for the results could be 
that the limi-

tations imposed on this study were directly related to the

classes heavily populated with Black students. The students

were placed in classes according to their academic background.

Teachers who taught all seventh grade students were responsible

for teaching "C" classes. The student population in the "C"

classes were predominantly Black students. The larger percen-

tages of Anglo and Mexican-American students were enrolled in

"B" classes regarded as "High Academic Grades" (H.A.G.) and

"A" classes regarded as Honors classes. The results of this

study might have been different with a larger sample of Anglo

and Mexican-American students.

The results of this study for reducing the number of Black

students sent to administration have some positive 
implications

for the educational setting, In research conducted by the

Children's Defense Fund CCDF) and the Office of Civil Rights

(OCR), a disproportionate number of minority 
students are

being suspended from the school setting, The implementation
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of the PAD system in school settings where large numbers of

Black students are suspended could alter this pattern and

drastically improve that educational setting.
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CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS, AND

RECOMMENDATIONS

This study was undertaken to investigate the effects of

the Positive Approach to Discipline system for classroom man-

agement. This chapter presents a summary of the methods and

procedures used to collect and analyze the data, the findings,

and conclusions derived from the study, and the recommendations

suggested by the results,

Summary

The problem in this study was to determine the effective-

ness of a Positive Approach to Discipline system for classroom

management. The purpose of this study was to experimentally

validate a method for reducing the high incidence of corporal

punishment, suspensions and permanent expulsions in public

schools.

The review of related literature was presented in six

sections":

1. Punishment and Discipline

2. The Courts and Discipline

3. Teacher Attitudes

4. Discipline in the Inner City

5. Other Approaches to Discipline

6. The Institute for Reality Therapy
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There were twelve teachers of seventh grade students

utilized in this study. Data were collected on the number of

students referred to administration during ten weeks of the
first quarter. The same twelve teachers participated in a

four-day workshop and ten follow-up sessions. The four-day

workshop and ten follow-up sessions were designed for the ex-

perimental teachers to become familiar with the concepts and

techniques of the Positive Approach to Discipline system.

Data were collected on the number of students referred to ad-

ministration during ten weeks of the second quarter. The PAD

system and follow-up sessions were not administered during ten

weeks of the third quarter. Data were collected on the twelve

teachers of seventh grade students during this period.

The data collected from the study were analyzed for sta-

tistical purposes. The analysis of variance with repeated

measurement was used to analyze the mean scores derived from

each ten-week period. Results were used to reject or retain

the hypothesis, as stated in Chapter I.

Findings

Statistical treatment of the data presented in Chapter IV

comprised the basis for the rejection or retention of the

hypotheses. An hypothesis was rejected when the probability

level computed by the analysis of variance with repeated mea-

surement was equal to or greater than .05. In contrast.,pro-

bability levels less than or equal to .05 were considered
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significant, thereby justifying the retention of the hypothe-

sis. The analysis and interpretation of the data resulted in

the following findings.

1. There was a significant reduction in the number of

students referred to administration during the quarter in

which teachers utilized the PAD system.

2. There was a significant reduction in the number of

Black students referred to administration during the quarter

in which teachers utilized the PAD system.

3. There was no significant difference in the number

of times corporal punishment was administered during the

quarter in which teachers utilized the PAD system.

4, There was a significant reduction in the number of

students suspended from school during the quarter in which

teachers utilized the PAD system.

Conclusions

Based on the findings of the study and subject to the

limitations imposed by the research sample, the following

cQnclusions are drawn.

1, The PAD system is effective for reducing the number

of students referred to administration for unacceptable class-

room behavior.

2. The PAD system is effective in reducing the number

of Black students referred to administration for unacceptable

behaviors in the classroom,
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3. The PAD system is effective in reducing the number

of students suspended from public school.

Recommendations

On the basis of the findings and conclusions of this

study, the following recommendations are made.

1. It is recommended that the PAD system be utilized

by teachers who are sending students to administration for

unacceptable classroom behaviors.

2. It is recommended that the PAD system be imple-

mented in school districts interested in reducing the high

incidence of suspensions from school.

3. It is recommended that the PAD system be imple-

mented in other urban school settings.

4. It is recommended that the PAD system be imple-

mented in school districts with large Black populations.

Suggested Research

It is suggested that further research be done to deter-

mine the following.

1. The effects of the PAD system with the entire staff,

and

2. The effects of the PAD system with longer period

of training time.
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POSITIVE APPROACH TO DISCIPLINE

P.A.D,

1. EMBRACE THE PHILOSOPHY

2. ESTABLISH ATMOSPHERE

3. RULES/STANDARDS
ESTABLISH/POST/REVIEW

4. TEACH RESPONSIBLE BEHAVIOR
CURRICULUM/COUNSELING

5. PROVIDE OPPORTUNITY FOR SUCCESS EACH DAY

6. DO SOMETHING THAT CAN BE INTERPRETED AS FRIENDLY

7f TELL THE STUDENT TO STOP DOING. .

8. WHAT ARE YOU DOING?

9, WE'VE GOT TO GET TOGETHER AND MAKE A PLAN

10. DISCUSSIONS NOT WORKING; PROVIDE A PLACE TO SIT

11. WILL NOT SIT: OUT

12. WILL NOT SIT IN P.A.D.; GO HOME AND REST

13, REFER TO ANOTHER AGENCY
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REALITY THERAPY COUNSELING GUIDE

BECOME INVOLVED/MAKE FRIENDS

I care about you as a person.
I accept you but not your behavior.
I will work with you until you solve your behavior

problem.

ELICIT PRESENT BEHAVIOR

What are you doing?
What were you doing?
What is going on here?

VALUE JUDGMENT

Is that what you are supposed to be doing?
But what did you do?
Is this what you agreed to do?
Is what you were doing "responsible" behavior?
Is what you are doing helping you?... .helping others?...

helping me?., .helping the school?
How would you like to be treated?

PLAN

What can you do to remain in class?
What can you do about your behavior?
How could you behave so this (action) could be avoided

if the same, or similar situation comes up again?

COMMITMENT

How long can you do this?
I want you to do this for me.
Can you do it for.. . (period of time)?
I know you can do it.

REINFORCEMENT

I'm glad you were able to behave without being asked to.
I am glad you kept your commitment.
I appreciate your taking care of things without my having

to remind you.

i
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NO EXCUSES

You are responsible for your own behavior, no one else.
When do you think you can do this?
We need to make a better plan.

NATURAL CONSEQUENCES/NO PUNISHMENT

Let's try again.
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INTERPERSONAL AGREEMENT

Date:

Name of persons entering into agreement;

Last First Last First

Principal .Homeroom Teacher'

1. What did you do?

2. What are you going to do about it?

3. When?

4. How long?

5. Consequences, if agreement is broken..........

Student Signature

WE AGREE

Student School P-ersonnel
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SIGN-IN/SIGN-OUT SHEET

FOR

PAD CENTER

Grade Date Time-In Date
Next

Time-Out Date TeacherName.

1,

2.

3.

4,

5.

6.

7,

8,

9,

10.

11.

12.

13.

14,

15.

16.

17,

18,

19.

20.

-------
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TEACHER REPORT OF PAD CENTER SUSPENSION

Period Time

I am sorry to inform you that

has been suspended to the PAD Center. Please assist us in

getting this student released as soon as possible.

Thank you.

PAD Supervisor

TEACHER REPORT OF PAD CENTER RELEASE

Date' Period Time

I am happy to inform you that'

has earned an early release from the PAD Center. We are

pleased to have you visit with us.

Thank you for your assistance.

PAD Supervisor

Date
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ASSIGNMENT REQUEST

FROM

PAD CENTER

Please assist the PAD Center by sending an assignment

to Room 119 for
Name

This student has been placed in the PAD Center for an

unacceptable behavior. You will be notified if further

assignments are needed.

Please send the assignment by the end of this class

period.

Please do not mark this student absent from your class.

Thank you,

PAD Supervisor

Subject _.... _....Grade

Assignment;



APPENDIX G

ATTENDANCE OFFICE NOTIFICATION

OF

PAD CENTER SUSPENSION

AND

PAD CENTER RELEASE

90



91

ATTENDANCE OFFICE REPORT OF PAD CENTER SUSPENSION

Date Period Time

has been suspended to the PAD

Center. Please assist us with this student's attendance

record.

Thank you.

PAD Supervisor

ATTENDANCE OFFICE REPORT OF PAD CENTER RELEASE

Date Period Time

has been released from the PAD

Center, Thank you for your assistance.

PAD Supervisor
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BEHAVIOR REPORT TO PARENTS

Dear Parent,

This is to inform you that_...........

unacceptable behavior has caused him/her to be placed in PAD,

our on-campus suspension area. However, by being responsible

in this area will assure ... of an

early return to regular classes.

We are requesting your cooperation and support to help

in an early return to classes

by discussing his/her behavior problem and how they can be

improved.

Thank you.
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POSITIVE REPORT TO PARENT I

Dear Parent,

has been a responsible student in

our school setting. Your son/daughter has exemplified

responsible behavior in our school setting. We are very

proud of him/her and wanted to share this with you.

Sincerely,
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POSITIVE REPORT TO PARENT II

Dear

This is our way of sharing with you that

is becoming one of our model students, We are very proud

of the responsible behavior he/she is displaying in our

school setting. We really felt the need to congratulate

you and ............ _for the fine behavior he/she

is showing in our school.

Sincerely,
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Thursday, December 1, 1977 - 7:00 -10:00 p.m.

Each participant was presented a name badge as they

entered the convention room of the hotel, They were asked to

use first names only on the badges, The warm-up activity

utilized in this session was led by one of the members of the

faculty. This activity was entitled "Getting to Know You."

Each participant was asked to seek out a person in the room

they knew nothing about, find out their name, something unique

about this person and present it to the group. Fifteen min-

utes was allotted for this activity.

The overview of the PAD system was presented to the par-

ticipants. This phase of the program included the definition

of discipline, an examination of recent literature on disci-

pline in the school setting, goals that should be accomplished

through the use of the PAD system in the school setting, and

operational features of how the PAD system works. One hour

and fifteen minutes was allocated for this presentation. A

ten minute break was permitted.

The philosophy of the PAD system was discussed in the

second half of the program. Respect and responsibility were

the two key words to describe the philosophy, Included in

this presentation was "How Teachers can Teach their Students

to be Responsible for their Behavior," and "How Teachers can

Teach Students to Respect themselves and their Peers." One

hour was allocated for this presentation.
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Friday, December 2, 1977 - 9:00 - 12:00 a.m.

Each participant was asked to get with their partner

from the previous session. The task was to share one item

they considered personal with their partner; to seek another

cQuple and share the personal item with them; finally, the

group of four was to share the personal items with the audi-

ence. Fifteen minutes was allocated for this activity.

The second phase of the program was the presentation of

concepts of the PAD program. These included the following:

(a) operational features of the PAD system
(b) definition of Responsibility and Reality
(c) benefits of the PAD program
(d) system of implementation
(e) punishment
(f) eight steps basic to Reality Therapy

One hour and fifteen minutes was allocated for this por-

tion of the presentation. A ten minute break was permitted.

The next presentation consisted of the following concepts:

(a) characteristics of teachers

(b) how to teach Respect and Responsibility
(c) what to do
(d) guidelines for students
(e) characteristics of students

(f) failure

(g) discipline principles

One hour was allocated for this presentation. Lunch was

served from 12:00 to 1:30 p.m.

Each participant was asked to return to the convention

room at 1:30 p.m. A presentation of steps two through six

was made to the participants;

2, ESTABLISH ATMOSPHERE
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3. RULES/STANDARDS
ESTABLISH/POST/REVIEW

4. TEACH RESPONSIBLE BEHAVIOR
CURRICULUM/COUNSELING

5, PROVIDE OPPORTUNITY FOR SUCCESS EACH DAY

6. DO SOMETHING THAT CAN BE INTERPRETED AS FRIENDLY

The objective of this presentation was to teach the par-

ticipants what to do in the classroom and to make suggestions

as to how these steps could be implemented.

One hour and fifteen minutes was allocated for this pre-

sentation. A ten minute break was allowed.

The second phase of the afternoon session consisted of

a presentation of steps seven through thirteen to the parti-

cipants:

7. TELL THE STUDENT TO STOP DOING......

8. WHAT ARE YOU DOING?

9. WE'VE GOT TO GET TOGETHER AND MAKE A PLAN

10. DISCUSSIONS NOT WORKING: PROVIDE A PLACE TO SIT

11. WILL NOT SIT: OUT

12. WILL NOT SIT IN PAD - GO HOME AND REST

13. REFER TO ANOTHER AGENCY

Fifty-five minutes was allocated for this presentation.

Participants were asked to get in groups of four to discuss

ways that the isolation area could be utilized in their class-

room. This activity was allocated forty-five minutes. Dinner

was to be served from 5;00 to 6:30 p.m. The meeting was to

resume at 7:00 p,m.
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The final phase of the day's activities included a report

from each group and a review of the thirteen step model pre-

sentation with discussion from the participants.

Saturday, December 3, 1977 - 9:00 - 12:00 a.m.

The "positive bombardment" activity was used for the

warm-up activity. This activity is designed to allow the par-

ticipants an opportunity to share a positive thought with a

chosen partner. Fifteen minutes was allocated for this activity.

The next phase of the day's activity was a presentation of

Glasser's eight step model for Reality Therapy. One hour and

fifteen minutes was allocated for this presentation. A ten

minute break was permitted.

The second phase of the day's activity was a presentation

of the PAD system five step model for problem solving. Lunch

was served from 12:00 to 1:30 p.m. The participants were asked

to report back to the convention room at 1:30 p.m.

The first session of the afternoon program consisted of

presenting written contracts to the participants and studying

the pitfalls of failure-oriented contracts. Also, participants

watched a role-playing exercise on how oral contracts could be

pursued and finalized between teacher and student in the class-

room.

During this phase of the day's activity, a suggestion was

made to allow the group to spend time with each other process-

ing the presentations, discussing phases that were of particular
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interest to them that would serve the total program when im-

plemented in the school setting. The second phase of the pro-

gram was postponed and the participants agreed to report to

the convention room at 7:00 p.m. The participants were given

a counseling guide and asked to become familiar with kinds of

questions that were asked relevant to counseling and problem

solving in the PAD system.

The last phase of the day's activities, each participant

was asked to group in triads. One member of the triad was to

serve as the counselor, one as the student, and one as the

observer, The roles were to be interchangeable allowing each

participant an opportunity to play each role. One hour and

fifteen minutes was allocated for this activity. A ten minute

break was allowed, The second phase of the program was the

role-playing with the problem solving model. The same instruc-

tions were given the participants. This activity lasted for

one hour and five minutes. The large group convened and dis-

cussions were held on how the participants responded to the

counseling system and the problem solving model. The discus-

sion lasted until 10:00 pm.

Sunday, December 4, 1977 - 9:00 - 12:00 a.m.

The "positive bombardment" activity was utilized for the

warm-up exercise. The participants were asked to form groups

of eight, Each group was to select one person and each mem-

ber was asked to give a positive observation to this person.

This presentation included handouts on the following topics:
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(a) PAD supervisor responsibilities
(b) Teacher responsibilities
(c) Counselor responsibilities
(d) Written Contracts
(e) Procedures for entering PAD Center
(f) Procedures for leaving PAD Center

One hour and fifteen minutes was allocated for this pre-

sentation.

We Agree Session:

This was the final session of the workshop. Butcher

paper was placed on the walls and participants were asked to

verbally respond to "what do you expect from your administra-

tor?" Responses were recorded on the butcher paper. Also,

they were asked, "how do you like to be treated by your co-

workers?" Responses were recorded on the butcher paper. To

finalize the responses, participants were asked to sign if

they agreed they would do these responses when they returned

to the building. Finally, the participants were asked if

they would uphold the responsibilities relative to the total

PAD system,

One hour was allocated for this session. Participants

were asked to meet in the counseling center, room 118, on

Thursday, December 8, 1977, at 8:00 a.m. for the first follow-

up session in the local school building.
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FOLLOW-UP SESSIONS

A series of ten follow-up sessions were planned as part

of the implementation process for the Positive Approach to

Discipline system, The following outline is a descriptive

analysis of the ten follow-up sessions.

Foll Iow-Up

The first follow-up session was held in the counselors'

conference room, 118, on Thursday, December 8, 1977, at 8:00

a.m. The following people were present in this first follow-

up session; principal, assistant principal, counselor, twelve

experimental teachers, PAD supervisor, and this investigator.

The chairs were arranged to form a circle around the

room, The experimental teachers greeted each other as they

entered the room. It is important to note that the twelve

experimental teachers were on time and all present.

The agenda was to review the agreements made in the work-

shop concerning how we would treat each other and how they

wanted to be treated by administrators. The experimental

group was asked to share how other experimental teachers had

responded to their commitments during the past three days.

They were asked if they were happy with the way things were

going in their classrooms. Several members of the experimen-

tal, group commented how pleased they were with the rapport

they had developed during the workshop and the first follow-

up session.
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The experimental group was asked to suggest topics of

concern for the next follow-up meeting. The topics they

suggested were:

Rules with Students

Isolation Area in Classroom

PAD Center

Follow-Up II:

The second follow-up session was held on Thursday,

December 15, 1977, at 8:00 a.m. The following people were

present in this second follow-up session: principal, assistant

principal, counselor, twelve experimental teachers and the

investigator.

The chairs were arranged to form a circle around the

room. It is important to note that the twelve experimental

teachers were on time and all present.

The question was presented to the group, "is the PAD

concept being utilized in the classroom?" The teachers'

response was "yes." The experimental group was asked, "are

the students responding to making rules in the classroom?"

This question stimulated the experimental teachers into a

sharing mood. Many teachers volunteered to share their ex-

perience of rule making with the group.

The comment was made several times by different teachers

that students' rules are much tougher than theirs and how

surprised they were to find this out. It was the consensus

",AN
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among the experimental teachers that, "students are harder

on themselves than teachers are."

It is important to note that several teachers would

intermittently compliment their colleagues. Their comments

were directed toward the decoration in the classroom and re-

peating the comments made by students concerning their deco-

rated classrooms.

The experimental teachers were asked to suggest topics

of concern for the next follow-up meeting, These topics were

suggested;

Counseling Techniques

PAD Center

The meeting was adjourned at 8:25 am.

Follow-Up III;

The third follow-up session was held in room 118 on

Tuesday, January 3, 1978,at 8:00 a,m. The following people

were present in this third follow-up session: principal, assis-

tant principal, counselor, twelve experimental teachers, PAD

supervisor, and this investigator.

The chairs were arranged to form a circle around the

room. The agenda for the third follow-up session was pre-

pared for the teachers to share experiences with each other

on these topics:

Isolation Area in the Classroom

PAD Center



107

The experimental teachers were asked to share ideas on

how students were responding to the isolation area in their

classroom. Teacher 07 was the leader and shared many experi-

ences with the group. Teacher 03 followed with many of her

experiences. Different teachers began joining in the dis-

cussion.

The experimental group was asked how the students were

responding to them coming to the PAD Center bringing assign-

ments and talking with them about their behavior. The PAD

supervisor was very complimentary of the experimental teach-

ers assuming their responsibility by coming to talk with stu-

dents and being friendly.

The experimental group was asked to suggest topics for

the next follow-up session. The topics suggested were:

Counseling Techniques

Problem Solving

Parental Involvement

The meeting was adjourned at 8:27 a.m.

Follow-Up IV;

The fourth follow-up session was held in room 118 on

Tuesday, January 10, 1978,at 8:00 a.m. The following people

were present in this session: principal, counselor, PAD super-

visor, eleven experimental teachers, three visitors from cen-

tral administration, and this investigator.

The chairs were arranged at tables. The agenda for this

session was to review the counseling techniques. However, our
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visitors were introduced by the principal. The guests were

asked to talk with the experimental group. The experimental

group was commended and praised by the visitors for under-

taking this discipline project.

Before the visitors were finished speaking, teacher 02

entered the room. This investigator asked the tardy teacher

to role-play the situation for the classroom, When the coun-

seling session ended, the experimental group was asked to share

implications of the role-playing for the classroom setting.

The meeting was adjourned at 8;25 a.m.

Follow-Up V:

The fifth follow-up session was held in room 118 on

Tuesday, January 17, 1978,at 8:00 a~m. The following people

were present at this session: counselor, PAD supervisor, twelve

experimental teachers and this investigator.

The chairs were arranged to form a circle around the

room. It is important to note that everybody involved with

the PAD program was on time for this session.

The PAD Center was the main topic of discussion for

this session. The following items were discussed:

Sign-In Sheet

Teacher Notice Sheet

Attendance Office Notice Sheet

Parent Letters

PAD Contracts
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The experimental teachers were asked to comment on the

communication process of the PAD Center. Several teachers

commented that the student aides were doing a good job de-

livering the notices to their appropriate places. There was

some concern of the PAD Center student aides for fourth and

sixth periods. The PAD supervisor assured the group that she

would counsel with the student aides.

Teacher 03 commented that several of the experimental

teachers wanted to have a meeting and invite the superinten-

dent. Teachers 04 and 06 volunteered to contact his office.

Tentative plans were made for a breakfast meeting with the

superintendent. The meeting was adjourned at 8:25 a.m.

Follow Up VI:

The sixth follow-up session was held in room 118 on

Tuesday, January 24, 1978, at 8:00 a.m. The following people

were present in this follow-up session: principal, counselor,

twelve experimental teachers and this investigator.

Teachers 01 and 11 had their report ready to share with

the experimental group. The superintendent had agreed to

meet with the experimental group on February 7, 1978 at

7:30 a.m. Also, these teachers had prepared a list of items

that they wanted each person to be responsible for. The prin-

cipal agreed to finance the project up to $100.00.

The experimental group became very elated over the idea

of having breakfast with the superintendent. There were two

'Amilow OSA-qL
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committees formed to oversee this project. The logistical

committee was charged with the responsibility of securing

the homemaking room. The food committee was charged with the

responsibility of making sure all food items would be there.

Teachers 09 and 07 were appointed chairmen of the respective

groups.

There was no further business and the meeting was ad-

journed at 8:17.

Follow-Up VII;

The seventh follow-up session was held in room 118 on

Tuesday, January 31, 1978,at 8:00 a.m. The following people

were present: principal, counselor, PAD supervisor, middle

school director, twelve experimental teachers, and this

investigator.

The middle school director was introduced to the experi-

mental group by the principal. The director was invited to

speak to the group. In summation, the director told the group

that the superintendent had suggested the visit. Also, he

confirmed the appointment for the breakfast meeting. One im-

portant item from the director was that the PAD program had

surfaced to the attention of the middle school task force.

The task force was considering adopting the PAD program as

the discipline model for middle schools throughout the school

district. This message brought several cheers and applause

from the experimental group. The meeting was adjourned at

8;25 am.
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Follow-U VIII;

The eighth follow-up session was held in room 133 on

Tuesday, February 7, 1978, at 6:30 am, It is important to

note that all of the experimental group had arrived between

6;30 and 6:45 a.m. Each person arriving after 6:30 was coun-

seled by one or all of the persons that arrived on time.

Breakfast was prepared and ready to be served by 7:25 a.m.

The superintendent arrived at approximately 7:15 a.m. The

principal formally introduced the superintendent to the ex-

perimental group,

The superintendent was the guest speaker for this ses-

sion. In essence, he praised the experimental group for

their efforts in the Positive Approach to Discipline system.

The meeting was adjourned at 8:25 a.m. The principal

offered to escort the superintendent through the building.

Follow-Up IX:

The ninth follow-up session was held in room 118 on

Tuesday, February 14, 1978,at 8:00 am. The following people

were present: principal, counselor, PAD supervisor, twelve

experimental teachers, and this investigator.

The agenda was directed toward the following week which

would be the final follow-up session. The experimental teach-

ers were asked to reflect on the PAD program and bring a writ-

ten statement concerning the PAD program. The statement could

be anything they wanted to share with the investigator concern-

ing the PAD program,
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Teacher 07 shared with the group that the program should

not be terminated, Also, she commented that other teachers

had been complaining because they were not asked to be part

of the PAD group. Teacher 11 shared with the group that she

wanted to do something special before the project ended. She

suggested that the group attend Granny's Country Dinner Play-

house for dinner and the show. The teachers agreed and ap-

pointed teacher 11 as the program chairman. The meeting was

adjourned at 8:25 a.m.

Follow-Up X;

The tenth follow-up session was held in room 118 on

Tuesday, February 21, 1978,at 8:00 a.m. The following people

were present at this session: principal, counselor, PAD super-

visor, twelve experimental teachers and this investigator.

The agenda included the following topics:

Teacher statements

Teacher 11 report for Friday

Thank you speech by this investigator

Principal's message

It is important to note that nine experimental teachers

brought their evaluations reports. The teachers were asked

if they would like to read their reports to the entire group.

All of the teachers wanted to share their reports with the

group.
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The teacher report was approved as read. This investi-

gator made his thank you speech to the group. The principal

was the keynote speaker for this session. His ending remarks

indicated that he would like to invite the entire faculty to

participate in the affair for Friday night.

The meeting was adjourned at 8:25 a.m.
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STUDENT REFERRAL FORM



dalbs independent schod district 115

STUDENT REFERRAL TO PRINCIPAL'S OFFICE
This referral form is to be used in all cases where, in the judgment of the teacher,a problem related to student behavior warrants action by the principal.

(Use Separate Form for Each Student Referred)

STUDENT NAME
(Last)(Firs(Middle 

Initiai)Grade - Age -Date ____ Time Race- ___-Sex

Location of Incident -- - -- Period Classroom Other (Specify)
REASON FOR REFERRAL

0lAssault with a prohibited weapon El Vandalism
MlAssault of school personnel Profanityl Assault on another student or fighting Possession and/or improper use of drugsEl Possession of prohibited weapon Violation of smoking rulesElIllegal solicitation of money or other property E GamblingEl Verbal abuse of school personnel Violation of school attendance regulationsElinsubordination ElFailure to observe attendance regulationsDisruptive behavior ElFailure to observe school rules

Theft ElFailure to have necessary supplies
ElOther

DESCRIPTION OF INCIDENT:

Names of Witnesses:

PREVIOUS ACTION TAKEN BY TEACHER TO IMPROVE BEHAVIOR:

TYPE OF PRIOR PARENT CONTACT: Telephone In Person El Letter E No Previous Contact

(Signature of Teacher) (Teacher Number)ADMINISTRATIVE DISPOSITION:
Conference with student El Referred to Guidance/Youth ActionReturned to teacher with suggestions Center (Visiting Teacher/Nurse)Referred to counselor Suspension of privilegesE Referred to staff personnel committee Alternative class placementE Parent contact by telephone Corporal PunishmentE Parent conference requested Suspension (. Days)
(Disposition: Referred to law enforcement agencyEl1Referred for third-party hearing

El1Other

COMMENTS:-----.-----

I-Jmr]TL_..,i FF1n il
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