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An exploratory study was conducted to augment the current literature on religiosity and 

spirituality by identifying and systematically measuring the salient variables and underlying 

constructs regarding spirituality and religion in African American families and their children 

between the ages of 7 to 12.  The study examined psychosocial correlates, such as self-esteem 

and ethnic identity, and their impact on religiosity and spirituality.  This study sought to validate 

the Age-Universal I/E Scale for use with African American children occurred with this study and 

pilot the African American Children’s Ethnic Identity Scale (ACHEIDS).  Through qualitative 

and quantitative research this study found multiple correlations associated with religion, 

spirituality, age, gender, aspects of self-esteem, and ethnic identity.  Regression analyses were 

also conducted to identify predictive variables associated with the I/E. 
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CHAPTER 1 

INTRODUCTION 

For many American families, spirituality and religion play a central role not only in their 

daily lives, but also in their ability to cope with major life events.  In fact, several studies have 

been conducted with adult populations looking into these dynamics (Barbarin, 1993; Genia & 

Shaw, 1991; Holland & Welch, 1998; Park, Cohen, & Herb, 1990; Reinhart & Smith, 1997; 

Spencer, 1987; Tix & Frazier, 1998).  Such research has focused on the ways in which adults 

utilize their religiosity, their institutionalized system of beliefs (Canda, 1989), and spirituality, 

their personal belief system (Bullis, 1996; Canda, 1988), to cope with health related issues such 

as chronic illnesses and cancer.  Additional studies found that understanding one’s spirituality 

allowed individuals a better ability to find comfort and direction when faced with the death of a 

parent, and the eventual grieving process that follows (Angell, Dennis, & Dumain, 1998).  More 

recently, drug treatment programs working with ethnic minorities have been developed around 

the central themes of religion and spirituality.  Specifically, Jackson (1995) demonstrated how 

spirituality, as a key element in a residential drug treatment program, could be effective when 

working with African American women and their children.   

Other studies have also explored the impact and importance of religion and spirituality on 

African American individuals.  Among the African American elderly, the salience of the church 

and religion has been researched and documented (Chatter & Taylor, 1998; Ellison, 1998).  

Historically, the African American church has consistently attended to the variety of needs of the 

community.  In providing for the African American community, the church has offered 

healthcare and social programs, spiritual consultation, as well as educational, political, and civic 

activities (Lincoln & Mamiya, 1990; Schaie & Willis, 1996).  As a result, the church is 
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integrated into the daily lives of African Americans, especially for the elderly and women 

(Schaie & Willis, 1996; Taylor, Chatters, Jayakody, & Levin, 1996).   

The Role of the Church 

Historical view of the African American church.  There are some indications from the 

psychology literature that religion and spirituality often serve as resources in the development of 

socialization and resilience, especially in minority communities (Haight, 1998; Holcomb-McCoy 

& Moore-Thomas, 2001; Lincoln & Mamiya, 1990; McRae, 1999).  Still, the impact and role of 

the church upon the African American community has not been thoroughly addressed within the 

psychology literature.  However, historical texts can provide a foundation for inquiry into the 

psychological and practical impact of the African American church.   

Religion and spirituality have been central to many African tribes (Bridges, 2001).  

Whole communities were brought together by the song and symbolism captured within rituals 

performed.  During these gatherings, adult and child community members would worship, 

socialize, and educate one another on various topics from family and child rearing to survival.  

During slavery, Africans were placed in physical bondage and relocated to North America.  

Throughout this time in American history, the determination and spirit to survive were tested in 

African slaves.  Without rights to speak, make choices, and freely live, many slaves secretly 

congregated at night to worship (Lincoln & Mamiya, 1990).  This expression of spirituality 

provided slaves with the strength and focus to participate in the struggle for their freedom 

(Bridges, 2001).   

When the 13th Amendment was signed into law ending slavery in 1865, the churches 

within the community became embodiments of the cultural and religious transformation of 

enslaved Africans into free African Americans (Lincoln, 1989; Gravely, 1989). Gravely (1989) 
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suggests that, as slaves became free African Americans, their physical and spiritual needs were 

not capable of being met through attendance and worship in predominantly European American 

churches.  Moreover, African Americans were not often allowed into “the white man’s church” 

unless they were placed in an area of contempt and indignity (Lincoln, 1989).  African 

Americans often were reminded overtly and covertly of their “place” in the world (Lincoln, 

1989).  The 1883 ruling by the United States Supreme Court that the Civil Rights Act of 1875 

was unconstitutional led to laws, referred to as “Jim Crow,” that created separate societies in the 

South; one Black and one White.  The continued segregation of African Americans in the United 

States was enforced in every Southern state by 1914 (National Museum of American History, 

2002).  Not until Brown vs. Board of Education, in 1954, did African Americans begin to see the 

end of legal segregation in the United States (AFRO-American Almanac, 1997).  Throughout the 

course of history, both religion and spirituality served as unifying forces for the African 

American community.   

Spirituality and the Afrocentric perspective.  The needs of individuals within the African 

American community were unique due to the changing climate within the United States between 

1777 and 1818 (Gravely, 1989).  Following the abolition of slavery, African Americans obtained 

their freedom to live, work, and practice their faith openly.  African American churches sought to 

unify and show the growth and maturation of their community (Gravely, 1989).  Specifically, 

Gravely (1989) notes that the African American churches became the institutional core of 

community life by providing educational services, libraries, and associations.  Additionally, the 

church in the African American community has played a role in the development and growth of 

individuals’ identity, spirituality, and community (Jackson, 1995).  Viewed collectively, 

individual and ethnic identity, interacting with spirituality and social support from the 
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community, has been identified as a unique perspective to the African Americans that research 

has referred to as an Afrocentric perspective.  

The Afrocentric perspective has been embraced and passed down across generations.  

Individuals are taught to incorporate and remain in contact with their own spirituality, approach 

life as vital rather than mechanistic, and govern one’s behavior appropriately because a higher 

power is constantly watching and governing (Boykin, 1983).  Moreover, this perspective has 

been defined as a holistic worldview that emphasizes spirituality, respect for tradition, strong 

community ties, and a strong sense of identity and dignity (Bridges, 2001; Brookins, 1994; 

Jackson, 1995).  The spiritual component of the Afrocentric perspective has also taught and 

allowed individuals to dissociate and externalize themselves from the negative experiences and 

injustices that have occurred to members of their ethnic group (Bridges, 2001).  Individuals are 

taught to detach themselves from negative and hostile feelings by turning to their spiritual 

foundation, or spiritual anchors.  Their spiritual anchors allow them to connect to a deeper 

meaning of life and living.  Additionally, these anchors lead to a sense of purpose, 

meaningfulness, and future orientation.  It has since been the charge of the African American 

church to define, enforce, and sustain this perspective and the legacy it has created in order to 

ensure the survival and success of the African American community (Bridges, 2001; Pattison, 

1969).  The Afrocentric perspective, encompassing identity, religion, church, and spirituality, has 

aided African Americans in defining their own identity, as well as that of their culture and 

community.   

Current role of the African American church.  Historically, the church, or at least 

gathering and worshiping together, has since then been a long-standing tradition and focal point 

in the African American community for many years.  Despite some withdrawal from the church, 
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African American churches have maintained their position as a central force in many 

communities.  As of 1990, it has been noted that 78% of the African American population 

claimed church membership (See Table 1; Lincoln & Mamiya, 1990).  Additionally, in 

comparison to other Americans, African Americans tend to have higher levels of weekly church 

attendance, loyalty, and willingness to contribute to their church communities through donations 

and volunteering (Lincoln & Mamiya, 1990).   

 

Table 1 

Size of African American Churches (N=2,150) 

Congregation Size Number of Churches (%) 

1 to 199 945 (43.9%) 

200 to 599 576 (26.8%) 

600+ 349 (16.3%) 

No Response  280 (13.0%) 
Source: Lincoln, C.E. & Mamiya, L.H.  (1990).  The Black Church in the African American 

Experience.  Durham, NC: Duke University Press. 
 

Many African American individuals and families have maintained their loyalty to the 

church because of the many services provided to the community.  The church has offered its 

adult members a means of social support, dissemination of information, and numerous other 

services to help families in time of need (Cavendish, Welch, & Leege, 1998; Haight, 1998; 

Lincoln & Mamiya, 2001; McRae, 1999).  In fact, urban pastors of African American churches 

have indicated that their duties and responsibilities span beyond those of preaching alone (See 

Table 2).  Specifically, African American churches have worked to consistently provide 

community members and their families with employment services, daycare, chemical 
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dependency programs, food programs, and has acted as a liaison between the African American 

community and state and federal agencies (Lincoln & Mamiya, 2001).   

 

Table 2 

Responsibilities of Urban Pastors (N=1,531) 

Responsibility Endorsement (Percentage) 

Administration 62 (4.0%) 

Community/Civic leadership 14 (0.9%) 

Education 358 (23.4%) 

Fund-raising 3 (0.2%) 

Leading in-house church groups 38 (2.5%) 

Preaching/Leading worship 941 (61.4%) 

Visitation and counseling 14 (0.9%) 

Did not respond 101 (6.7%) 
Source: Lincoln, C.E. & Mamiya, L.H.  (1990).  The Black Church in the African 

American Experience.  Durham, NC: Duke University Press. 
 

The church, prosocial behaviors, and protective factors.  For Pattison (1969), it is 

important that the church is an integral part of the development of children into moral adults.  

Through their relationships with adults and the church institution, children will be better able to 

deal with life’s ambiguities and the consequences of the choices that they make as they interact 

in society.  Through religion and spirituality children also learn about compassion for others, 

caring, and other related behaviors; all of which constitute “prosocial behaviors.”  Prosocial 

behaviors have been defined as voluntary actions that directly benefits another person and 

promotes healthy, positive interpersonal relations (Estrada-Hollenbeck & Heatherton, 1998).  
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These behaviors are believed to develop early within childhood, usually by age two, when the 

child’s autonomy and ability to take on another’s perspective increases (Estrada-Hollenbeck & 

Heatherton, 1998).  As the child begins to take into consideration others’ perspectives, conflicts 

and questions may arise between what is right and wrong.  For some, the church community 

and/or services may help provide the needed answers (Keith-Lucas, 1992).  

Difficulties Researching Religion and Spirituality 

Numerous studies investigating the role of the church, religion, and spirituality in the lives of the 

adults have been conducted within both the European American and African American 

communities.  Yet the issues of spirituality and religiosity, and their role in the development of 

children, have not been included in that research.  One reason for the lack of literature on the 

subject is due to the fact that these constructs lack clarity in how they are defined by those in the 

scientific community.  Many people consider spirituality and religiosity as synonyms for one 

another.  Others define these two terms quite differently by defining an individual’s spirituality 

via one’s religious orientation, or vice versa.  The inconsistency in definitions used within the 

research literature has lead to significant confusion and misinterpretation of data (Doka, 1994).   

Lack of consensus in defining religion.  The term religion tends to be consistently defined 

across research studies.  According to Canda (1989), religion is defined as an institutionalized, 

patterned system of beliefs, values, and rituals.  For Krippner and Welsh (1996), religion is 

defined as an institutionalized body of believers with common spiritual beliefs, practices, and 

rituals.  Doka (1994) defined religion “as a formal, theistic belief system.”  Thus religion can be 

defined and operationalized as one’s institutionalized system of worship.   

Religiosity can be further divided into both intrinsic and extrinsic religious orientation.  

According to Fischer and Richards (1998), intrinsic religiosity is defined as an individual’s 
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involvement in and commitment to a religion based on faith.  Some empirical evidence indicates 

that intrinsic religiosity is related to moderate levels of guilt response, good physical health, and 

lowered rates of delinquency, substance abuse, and suicidality (Abbott, Johnson, & Koziol-

McLain, 1995; Fischer & Richards, 1998; Kaslow, Thompson, Meadows, Jacobs, Chance, Gibb, 

et al., 1998; Stark & Flitcraft, 1995).  In contrast, Fischer and Richards (1998) identify extrinsic 

religiosity as the notion that one is involved in religion for social and personal benefits that one 

acquires from it.  Extrinsic religiosity was found to be related to unhealthy, neurotic forms of 

guilt and worry, and poor adjustment and mental well-being (Fischer & Richards, 1998).   

Lack of consensus in defining spirituality.  While there is general consensus for a 

definition of religiosity, there is not a clear consensus on the definition of spirituality.  

Spirituality has been summarized as human’s quest for personal meaning and mutual 

relationships between people, environment, and a higher being which some call God (Canda, 

1988/1989). Canda (1988/1989) identifies spirituality as one’s personal, vital belief system.  A 

different perspective of spirituality defines it as noninstitutional, nontraditional, and internalized 

religiosity (Angell, Dennis, & Dumain, 1998). A different viewpoint defines spirituality as the 

inner feelings and experiences of the individual that there is the presence of a higher power 

(Bullis, 1996).  For Doka (1994), spirituality refers to anything that is beyond the material body, 

it is something transcendental.  This definition would include religion, moral codes, supernatural 

beliefs, love, and philosophy.   

Yet another definition of spirituality has been that it is the total sum of responses an 

individual makes to his or her own perceived inner calling of God (Groeschel, 1984).  

Additionally, Belgrave, Townsend, Cherry, & Cunningham (1997) defined spirituality as 

worship, prayer, and other rituals symbolic of one’s spiritual connection.  In fact, the only 
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commonality that appears among all of these definitions is the notion that spirituality is an 

intrinsic concept.  There are numerous definitions of spirituality, some defining the key term 

with the term itself.  With the lack of consensus in defining and operationalizing spirituality, 

studying these constructs in greater detail consistently has not yet occurred.   

Difficulty in quantifying these abstract variables.  Another reason for the relative absence 

of these constructs within the social science research is due to their complex nature.  The issue of 

spirituality, and to a lesser degree religiosity, is not easily studied due to its abstract nature.  The 

constructs of religiosity and spirituality are seen as less quantifiable than other topics studied by 

researchers over the years (Angell et al., 1998).  For example, Belgrave et al. (1997) 

conceptualized spirituality as frequency measures of people’s church attendance and whether or 

not there are discussions of spiritual topics within the home.  If children indicated that they 

discussed religious topics at home, they received a “1” for the spirituality variable.  Those who 

attended church less than once a week and discussed religious topics only occasionally or never 

received a “0” for the spirituality variable.  Other studies have researched religiosity in a single 

measure focusing on participation in formal organizations and/or attendance at church services 

(Schaie & Willis, 1996).   

Other self-report questionnaires have been created in an attempt to measure and quantify 

religiosity and spirituality (e.g., Faith Maturity Scale (1993), Religious Status Inventory (1988), 

and the Spiritual Maturity Index (1983).  These measures have relied on the use of Likert-type 

scales in order to measure an individual’s spirituality and/or religiosity.  These questionnaires 

appear consistently in the literature and research communities, but the language used on these 

forms is suitable for adolescent and adult populations.   
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Other measures have been created in order to deal with the challenge of assessing 

religiosity and spirituality.  For example, Saur & Saur (1993) developed the Spiritual Themes 

and Religious Responses Test (STARR).  The STARR is a projective instrument, similar to the 

Thematic Apperception Test (TAT, 1943), designed to gather information that is religious and/or 

spiritual in nature.  Additionally, semi-structured interviews have also been created to assess for 

religiosity and spirituality (e.g., Faith Development Interview Guide (1981), Index of Core 

Spiritual Experiences (1991), Spiritual Assessment Inventory (1996).  Semi-structured 

interviews provide interviewers standard queries, optional probes, and the flexibility to ask 

spontaneous, additional questions that could be used to clarify responses (Rogers, 2001).   

These semi-structured interviews focus on individuals’ feelings and thoughts about 

religion, spirituality, and belief in a Supreme Being, yet do not require him/her to belong to a 

particular religion, believe in, or attend an institutionalized place of worship.  Additionally, these 

constructs are measured by the amount and type of intelligent questioning early in life, faith, 

compassion, and having experienced some transcendent moments (Lovecky, 1998).  What to 

measure when studying religion and spirituality varies among researchers and the populations 

they study.  Studying religion and spirituality is confounded by the lack of consensus regarding 

the definitions of these terms.  Throughout the literature, there has been no concise, consistent 

definition of religion and spirituality.  As a result, researchers have not been able to reach a 

consensus as to the means and methods to adequately identify and operationalize these variables. 

Lack of empirical research with children.  Religion and spirituality in young children has 

not been a primary focus within the literature.  Researchers and scientists in the 19th and 20th 

centuries were more focused on challenging religious dogma and tradition.  This trend has 

continued into modern research—biasing researchers and scientists against studying children and 
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religion (Fischer & Richards, 1998).  Even Watson (1983/1924, p.1) stated that spirituality is 

something that is not objectively verifiable and, as a result of this belief, can never be treated as 

data for researchers to study.   

Indeed, much of the literature has focused on European American adult populations and 

their use of spirituality and religion in coping with the death of a parent or child (Angell, Dennis, 

& Dumain, 1998; Park, Cohen, & Herb, 1990), illness and disability (Holland & Welch, 1998), 

depression and stress (Edwards & Besseling, 2001; Genia & Shaw, 1991), and victimization in 

cases of childhood sexual assault (Ganje-Fling, Veach, Kuang, & Houg, 2000; Reinhart, & 

Smith, 1997).  In these studies with adult populations, religiousness has been identified as a 

moderator (or buffer) in lessening the effects of negative life events.  Specifically, it is suggested 

that religiousness may serve as a buffer against the effects of negative life events “by influencing 

the reliance on specific coping strategies” (Krause, 1998; Park, Cohen, & Herb, 1990).  Other 

studies have also suggested that religion and spirituality are associated with physical and mental 

health concerns, such as self-esteem, well-being, and mortality (Levin, 1996; Strawbridge, 

Cohen, Shema, & Kaplan, 1997).   

The remainder of the literature looks to the effects of religiosity and spirituality in 

adolescent populations.  This research highlights the risk and resilience in African American 

adolescents living in inner city neighborhoods (Belgrave et al., 1997; Jagers, 1996; Myers, & 

Taylor, 1998).  These studies regarding religiosity and spirituality in African American 

adolescents have centered on issues of teen pregnancy and substance use/abuse.  For example, 

Belgrave et al. (1997) found that spirituality explained a significant percentage of the variance of 

drug use.  It was hypothesized that children from homes that are strong in religious and spiritual 

attitudes participated in fewer opportunities that would allow for the adolescents to experiment 
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with drugs.  Holcombe-McCoy & Moore-Thomas (2001) showed that the use of religion and 

spirituality helped adolescent African American females cope with their issues of low self-

esteem stemming from negative stereotypes.  Additional research regarding religiosity has 

identified the construct itself as one item in a list of factors protecting against the development of 

violent behavior in adolescent boys (Garbarino, 1999; Search Institute, 2000).   

Traditional developmental theories inhibit research.  Of the research available on 

religiosity and spirituality in children, most follow traditional developmental viewpoints such as 

Piaget’s theory of cognitive development (Doka, 1994).  Following traditional developmental 

models, Doka (1994) states that most researchers have taken on the belief that children are not 

developmentally capable of embracing the abstract concepts of religion and spirituality.  

Specifically, some suggest that children younger than 12 years of age do not have the cognitive 

capabilities to contemplate the abstract concepts of God and other spiritual insights (Nye & 

Carlson, 1984; Lonetto, 1980).   

It may be a developmental oversight to conceptualize children as unspiritual beings who 

eventually grow into religious and spiritual adults, although it appears that research within the 

past few years is attempting to move in this direction.  For example, Lovecky (1998) conducted a 

review of research regarding the spiritual sensitivity of gifted children.  Her meta-analysis 

suggests that spiritual sensitivity and awareness have been identified as being present in some 

gifted children.  These children were able to question and discuss issues relating to God and 

spiritual issues like compassion and mortality.  They also questioned the nature of “good” and 

“evil” in people and relationships (Lovecky, 1998).   

Coles (1990), in his study of the development of spirituality in children, indicated that 

children are constantly trying to make sense of their world and beliefs.  Specifically, children are 
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taught ideals and beliefs when they are very young.  As they age, the children tend to incorporate 

much of what they have been exposed to when they were younger (Coles, 1990; Doka, 1994; 

Lovecky, 1998).  He further states that the religious and spiritual beliefs they are taught are 

understood differently at different ages, but many still tend to become ingrained into the child’s 

belief system as they mature (Coles, 1990; Doka, 1994).  Based on this research, it may be that 

children do understand religion and spirituality and that they explore and express these concepts 

differently at various ages in their life.    

Fowler (1981) proposes stages of spiritual development which begin in infancy.  His 

work, which is an integration of Piaget’s cognitive and Kohlberg’s moral development models, 

suggests that faith and spiritual development is a life-long process that begins in childhood.  

Piaget proposed that children proceed through a series of stages in which the quantity of 

information acquired and the quality of their understanding advances.  Piaget’s theory suggests 

that children’s qualitative and quantitative intellectual abilities advance with their age and 

experiences (Feldman, 1999, p. 423).  In regards to moral development, Kohlberg’s theory 

suggests that individuals pass through a series of stages in which their sense of moral justice and 

reasoning advances as they age (Feldman, 1999, p. 443).   

Based on Piaget’s and Kohlberg’s theories, Fowler (1981) suggested that, cognitively, 

children begin to learn about faith as they develop meaningful and trusting relationships with 

other people.  As these children and their relationships grow, they learn and develop compassion 

and reciprocity, all of which results in spiritual growth over the course of their lives.  Specifically 

Fowler (1981) reveals that, from the ages of 7 to 12, children are at a developmental stage when 

they begin to distinguish between themselves and others.  In line with Kohlberg’s theory of 

moral development, Fowler (1981) suggested that children also learn more about what is fantasy 
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and what is reality, and begin to struggle with more abstract concepts like justice.  They may not 

fully comprehend everything they come into contact with, but these children begin to inquire and 

explore the world around them, even the concepts that they cannot physically see.    
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                                       CHAPTER 2 

PURPOSE: CURRENT STUDY, RESEARCH QUESTIONS, 

                               AND HYPOTHESES  

How African American children aged 7- to 12- years define and identify their spiritual 

and religious selves, and how this relates to their cognitive development is not well-known or 

well-defined.  In regard to spirituality, few studies have been conducted to identify and define 

African American children’s belief in some presence or force greater than themselves (Belgrave 

et al., 1997).  Additionally, little is known about African American children and their perceptions 

and conceptualizations of extrinsic and intrinsic religious orientation(s) (Allport & Ross, 1967; 

Genia & Shaw, 1991; Park, Cohen, & Herb, 1990).  Developmentally, based on theories 

proposed by Piaget, Kohlberg, and Fowler, children’s perceptions may differ from those of 

adolescents and adults.  Beyond this, the perceptions and conceptions of children’s religiosity 

and spirituality remain unclear with little directional guidance for research found in the literature.  

With a community that centers around religion and spirituality throughout history, it is important 

to better understand the role of these constructs in the lives of African American children. 

It is unknown what the key variables are that define and comprise spirituality and 

religiosity for African American children, and how these variables may relate to children’s 

resiliency in the face of social oppression.  It may be that religion and spirituality play important 

roles in this process.  Previous studies have indicated that religiousness can moderate the effects 

of severe life crises that individuals come in contact with (Park, Cohen, & Herb, 1990).  Despite 

research that shows religion and spirituality serve as resources for adolescents and adults in times 

of uncertainty and crisis, further investigations into when and where these resources form and 

develop is lacking.  Many of the skills adults use in their reasoning and coping are based on their 
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previous experiences and knowledge acquired over the years.  Still, how our perceptions of 

religiosity and spirituality begin and develop, and how we come to understand these items are 

unclear.   

The goal of this study is to identify and understand the important aspects of children’s 

perceptions of religion and spirituality.  Religiosity will be defined as an institutionalized, 

patterned system of beliefs, values, and rituals (Canda, 1989).  Spirituality will be defined as 

one’s personal, vital belief system (Bullis, 1996; Canda, 1988).  These definitions may be 

modified based upon data from several focus groups with African American parents and their 

children regarding these issues.   

This study will attempt to assess and validate a measure of spirituality and religiosity, as 

well as provide normative information regarding African American children’s perceptions of 

religion and spirituality.  Additionally, it will be important to explore the relationship between 

these two variables and the social, emotional, behavioral, and cognitive development of African 

American children.  “Essentially, spirituality is a fundamental form of resilience that . . . 

provides each of us with the ability to understand and overcome stressful chaos-inducing 

[states]” (Angell et al., 1998).  The aim of this study is to investigate whether spirituality and 

religiosity can be understood and discussed by African American children.  Religiosity and 

spirituality, and how these variables relate to children’s resiliency when faced with life crises, are 

important if we are to better understand why some children benefit from religious and spiritual 

ties while and others do not.  Research has indicated that religious beliefs and behaviors correlate 

with positive indicators of physical and mental health, as well as better social functioning 

(Batson, Schoenrode, & Ventis, 1993; Gartner, Larson, & Allen, 1991).  There is also evidence 

of lowered rates of mortality, suicide, substance use and abuse, as well as delinquency (Fischer 
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& Richards, 1998).  As a result of these interests, the following research questions and 

hypotheses will be investigated.   

Research Questions: Phase 1 (Focus Groups) 

1. Can African American children identify salient variables and underlying constructs of 

their perceptions of religion? 

2. Can African American children identify salient variables and underlying constructs of 

their perceptions of spirituality? 

Research Questions: Phase 2 (Data Collection) 

1. Will the Age Universal Religious Orientation Scale (I/E) measure reliably assess 

African American children’s perceptions of religion? 

2. Will the I/E measure reliably assess African American children’s perceptions of 

spirituality? 

3. Do African American children’s responses on the I/E measure collapse into similar 

subscales (e.g., intrinsic, extrinsic) that have been identified for European American 

samples? 

4. Can salient variables and underlying constructs be identified that accurately describe 

African American children’s perceptions of religion? 

5. Can salient variables and underlying constructs be identified that accurately describe 

African American children’s perceptions of spirituality? 

Hypotheses: Phase 2 (Data Collection) 

1. Girls will score higher on the I/E measure than boys.   

2. Younger children will receive lower total I/E scores than older children.   
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3. Children from a lower socioeconomic status will acquire higher total scores on the I/E 

measure than children from a higher socioeconomic status. 

4. African American children’s scores on the I/E measure will be positively correlated 

with self-esteem. 

5. African American children’s scores on the I/E measure will be positively correlated 

with ethnic identity as measured by the African American Children’s Ethnic Identity 

Scale (ACHEIDS). 

6. African American children’s scores on the I/E measure will be negatively correlated 

with behavioral problems as measured by the Child Behavior Checklist (CBCL).   
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CHAPTER 3 

METHOD 

Participants 

For both Phase 1 (i.e., focus groups) and Phase 2 (i.e., data collection), study participants 

consisted of a community-based sample of 50 African American children, aged 7- to 12-years, 

and their parents or legal guardians.  Efforts were made to have an equal distribution of males 

and females.  Criteria for inclusion in the study are:  

a) A child in the home between 6-years, 5-months and 12-years 4-months of age 

b) Child is African American 

c) Families and their children have a church membership and/or attend services 

regularly (at least once a month) 

d) Minimal household annual income of $9,000 

e) No change in family membership or residence in the last 3 months 

f) The child’s mother born in the United States 

Study participants were from major metropolitan areas in North Texas, as well as surrounding 

suburbs.  Recruitment occurred with the assistance of church leaders, school personnel, 

administrators and participants at area YMCA facilities, and nominations from families who 

meet selection criteria for the study.  During the recruitment process, the religious denominations 

of the children and their families were not known and were not used as a means of inclusion for 

this study.  

Measures 

Age Universal Religious Orientation Scale (I/E).  To assess participants’ religiosity and 

spirituality, children and their parents will complete the Age Universal Religious Orientation 
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Scale (I/E) developed by Gorsuch and Venable (1983).  Since 1983, this measure has been 

revised and shortened based on additional data collected and psychometric analyses.  

Specifically, Gorsuch and McPherson (1989) analyzed the results of 771 Caucasian students 

from secular and religious colleges in Southern California.  From their results, the authors 

divided the original I/E extrinsic items into personally-oriented (Ep) socially-oriented (Es) items.  

This study led to a 14-item questionnaire called the Age-Universal Intrinsic Extrinsic—Revised 

(I/E-R).  Since little to no normative information regarding African Americans has been 

collected, this study proposes to utilize the original I/E measure.     

The original I/E measure of religiosity and spirituality is a modified version of the 

Religious Orientation Scale (ROS) by Allport & Ross (1967).  The I/E is interchangeable with 

the ROS since the statements are rewritten versions of the Allport & Ross (1967) scale.  The 

items of the Age Universal Scale were evaluated by correlating each item with its respective 

ROS item.  The I/E scale was written using developmentally appropriate language for children 

and maintains the basic content of Allport and Ross’ (1967) measure.  Unlike the ROS, 

confirmatory factor analysis conducted by Gorsuch and Venable (1983) suggests that their I/E 

scale is appropriate for use with individuals in the fifth grade (i.e., 10-years-old).  Results show 

that the I/E reliably measures religious orientation in individuals with a low level of education, as 

well as with those who are rated as highly educated.   

The original I/E scale consisted of 20-items scored on a five-point Likert-type response 

format that ranged from strongly disagree (1) to strongly agree (5) for nineteen of the 20-items.  

The last item measures the frequency of church attendance on a five-point Likert-type scale 

ranging from a few times a year or less (1) to more than once a week (5).  The measure identifies 

9 intrinsic (spirituality) items, as well as 11 extrinsic (religiosity) items.  The score of each 
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subscale is calculated by summing the scores for the 9 or 11 items.  The intrinsic subscale has a 

range of 9 to 45, while the extrinsic subscale ranges from 11 to 55.  

The 20-item I/E was administered to two primary samples.  The first sample consisted on 

101 adult, Protestant volunteers from churches and a college dormitory in California.  The 

second primary sample consisted of 138 fifth and 119 seventh graders from an evangelical 

Protestant school in the Los Angeles area (Gorsuch & Venable, 1983).  Levels of verbal ability 

were assessed using the Altus (1984) Information Inventory.  Gorsuch & Venable (1983) note 

that a precautionary stance be taken with individuals and children below a seventh grade reading 

level, or who score low on measures of verbal comprehension.  According to Gorsuch and 

Venable (1983), alpha coefficients for the extrinsic and intrinsic scales were 0.75 and 0.68, 

respectively.  Additionally, the authors noted that three was a –0.28 correlation between the 

extrinsic and intrinsic scales on the I/E measure.  The reliabilities of the original I/E measure, as 

well as the revised measure, are listed in Table 3.  Alpha levels, in relation to the Information 

Inventory, for the I/E are reported in Table 4. 

 

Table 3 

Internal Consistencies of I/E and I/E-R Scales 

Scale α 

Intrinsic-original 0.82 

     Intrinsic-revised 0.83 

Extrinsic-original 0.66 

     Personally extrinsic (Ep)-revised 0.57 

     Socially extrinsic (Es)-revised 0.58 
Source: Gorsuch, R. L. & McPherson, S. E.  (1989).  Intrinsic/Extrinsic Measurement: I/E-Revised 

and Single Item Scales.  Journal for the  Scientific Study of Religion, 28(3), p. 352.   
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Table 4 

Intrinsic/Extrinsic Alphas Across Information Inventory Levels (N=257) 

Information Inventory Level N Intrinsic α Extrinsic α 

0-1 27 0.55 0.68 

2 44 0.60 0.74 

3 55 0.62 0.78 

4 46 0.69 0.67 

5 31 0.62 0.75 

6 34 0.61 0.73 

7-8 20 0.84 0.83 
Source: Gorsuch, R. L. & Venable, G. D.  (1983).  Development of an “Age Universal” I-E 

Scale.  Journal for the Scientific Study of Religion, 22(2), p. 184.   
 

Wechsler Intelligence Scale for Children®–Third Edition (WISC®–III).   The Wechsler 

Intelligence Scale for Children®–Third Edition psychological instrument (WISC®–III, Harcourt 

Assessment, Inc., www.harcourtassessment.com), published in 1991, is the latest release in the 

Wechsler series used to assess the intelligence of children between the ages of 6 and 16.  This 

measure consists of 13 subtests measuring both verbal and nonverbal abilities.  The WISC–III 

was standardized on 2,200 children covering 11 different age groups.  Additionally, ethnic and 

geographic regions were sampled and selected that similarly matched the 1988 U.S. census data.   

Only the Vocabulary subtest from the WISC–III will be administered in this study (r = 

0.87).  The highest loadings on the WISC–III are for Vocabulary suggesting that this subtest can 

serve as a good measure of general intelligence and verbal ability (Sattler, 1988).  The 

Vocabulary subtest contains 30 items.   

Perceived Self-Competence Scale.  This measure of self-esteem assesses children’s 

perceived competence in four areas: cognitive (i.e., academic achievement), social (i.e., 
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relatedness to peers), physical (i.e., sports and outdoor performance), and an overall measure of 

general self-worth (Harter, 1982).  Unlike other scales (e.g., Piers-Harris Self-Concept Scale 

[Piers & Harris, 1964], Coopersmith Self-Esteem Inventory [Coopersmith, 1967]), the Perceived 

Self-Competence Scale does not rely on a uni-dimensional measure of perceived competence.  

Instead, the underlying theory behind the Perceived Self-Competence Scale hypothesized that 

children do not rate perceive themselves as being equally competent in all skill areas (Harter, 

1094).   

Participant groups consisted of children grades three through nine from Colorado (n = 

209), California (n = 746), New York (n = 714), and a combined Connecticut-California sample 

(n = 341).  Each sample group included approximately the same number of boys and girls from 

each grade level.  The child participants were from predominantly middle- and upper-middle-

class populations.  Table 5 lists the internal consistencies (α) and reliability ranges for each of 

the subscales.  Means and standard deviations for the four subscales of the Perceived Self-

Competence Scale are presented in Table 6.  

 

Table 5 

Internal Consistencies (α) and Reliability Ranges 

Competence Subscale Reliability (Range) 

Cognitive 0.76 (0.75 to 0.83) 

Social 0.78 (0.75 to 0.84) 

Physical 0.83 (0.77 to 0.86) 

General self-worth 0.73 (0.73 to 0.82) 
Source: Harter, S.  (1982).  The Perceived Competence Scale for Children.  Child Development, 

53, 87-97.   
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Table 6 

Mean Subscale Scores and Standard Deviations by Grade for Four Samples 

 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade 9
Competence and Sample X SD X SD X SD X SD X SD X SD X SD 
Cognitive               

California (CA) 3.0 0.58 2.9 0.61 2.7 0.70 2.7 0.63 2.6 0.63 2.6 0.63 2.6 0.61 
Colorado 2.8 0.59 3.0 0.59 2.7 0.53 2.8 0.52 2.8 0.58 - - 2.9 0.60 
Connecticut & CA 2.9 0.64 2.7 0.64 3.0 0.55 2.9 0.59 - - - - - - 
New York - - 2.8 0.56 2.9 0.60 2.8 0.63 - - - - - - 

Soc  ial

al

ral

              
California (CA) 2.9 0.59 2.7 0.66 3.0 0.66 2.8 0.62 2.7 0.61 2.7 0.55 2.8 0.54 
Colorado 2.9 0.71 3.0 0.72 2.7 0.69 3.0 0.75 3.0 0.68 - - 3.0 0.63 
Connecticut & CA 3.0 0.63 2.7 0.69 3.0 0.66 2.8 0.61 - - - - - - 
New York - - 2.9 0.64 2.9 0.65 2.8 0.66 - - - - - - 

Physic                
California (CA) 2.8 0.63 2.8 0.63 2.8 0.62 2.8 0.70 2.6 0.66 2.6 0.51 2.7 0.58 
Colorado 2.8 0.72 3.1 0.61 2.7 0.65 2.9 0.70 2.8 0.68 - - 2.9 0.61 
Connecticut & CA 2.8 0.66 2.8 0.71 2.9 0.79 2.6 0.69 - - - - - - 
New York - - 2.7 0.69 2.8 0.69 2.7 0.68 - - - - - - 

Gene                
California (CA) 3.0 0.59 2.9 0.60 2.8 0.63 2.8 0.58 2.6 0.56 2.7 0.55 2.6 0.62 
Colorado 3.1 0.61 3.2 0.47 2.8 0.64 3.1 0.64 2.9 0.59 - - 3.0 0.61 
Connecticut & CA 3.0 0.61 2.9 0.55 3.0 0.62 2.6 0.59 - - - - - - 
New York - - 2.9 0.59 2.9 0.61 2.8 0.65 - - - - - - 

Source: Harter, S.  (1982).  The Perceived Competence Scale for Children.  Child Development, 53, 87-97.  



 

Child Behavior Checklist (CBCL).  The CBCL (Achenbach & Edelbrock, 1991) is a 118-

item checklist covering the ages of 6 to 18 years.  The measure is completed by a child’s parent 

or legal guardian and can be administered by an interviewer or self-administered.  Statements are 

rated on a three-point Likert-type scale (0 = not true, 1 = somewhat/sometimes true, 2 = very true 

or often true).  The statements on this measure require parents or legal guardians to rate their 

child on behavioral problems and social competencies.  Since the CBCL has been in use for over 

20 years, it has been regarded as adequately standardized, validated, and reliable (Sattler, 1988).  

On average, the CBCL takes approximately 40 minutes to complete.   

African American Children’s Ethnic Identity Scale (ACHEIDS).  The ACHEIDS is a tool 

that was modeled after, and created to work as a supplemental component to, My Friends and 

Family (Reid, Landesman, & Jaccard, 1986b).  My Friends and Family is a Vygotskian-style 

dialogue that is administered to child participants by a trained examiner.  The tool was designed 

to assess for perceptions of the quality of children’s relationships, as well as to gather 

information regarding different types of support (e.g., emotional, instrumental, informational, 

and social support).  My Friends and Family has been identified as a developmentally age-

appropriate assessment tool for use with children due to its interactive nature.  Specifically, it 

provides root questions, or stems, for children to answer.  Children are able to rank the 

individuals in their lives (e.g., teachers, parents, siblings, relatives, friends) based on how helpful 

the individuals are in their social network.  The child subjects are then able to provide specific, 

quantifiable ratings for each individual by moving a barometer up and down on a page.  The 

placement of the barometer coincides with a quantifiable score that is then recorded.  Early 

research conducted on the My Friends and Family tool yielded good reliability (mean coefficient 

alpha of  0.77) and a test-retest correlation of  0.69 (Reid, Landesman, Treder, & Jaccard, 1989). 

 25



Subsequently, a research team directed by Diane Graves Oliver, Ph.D., generated and 

pilot-tested stems addressing various components associated with African American ethnic 

identity (e.g., religiosity, importance of skin color, pride, Black history, etc.).  The ACHEIDS is 

comprised of five dialogue stems used to assess the various levels of support children feel they 

receive from others in their life.  Moreover, the measure asked children to rate and rank the 

importance of eight qualities (e.g., Black history, religiousness, Black pride, feeling closer to 

others based on skin color, comfort with their skin color, importance of skin color, reliance on 

color when making friends, and wanting to know more about their ethnic group).   Since the 

ACHEIDS was created and piloted with this study, limited information regarding reliability and 

validity were available at the time of administration to test subjects.   

Multidimensional Inventory of Black Identity (MIBI).  The MIBI is a 56-item 

questionnaire designed to measure three dimensions of the Multidimensional Model of Racial 

Identity that were identified as the most stable (MMRI; Sellers, Smith, Shelton, Rowley, & 

Chavous, 1998).  The information obtained from the MIBI investigates the impact of race on 

what it means to be African American, as well as how one defines themselves as an African 

American individual and community member (MIBI; Seller, Rowley, Chavous, Shelton & 

Smith, 1997).  For each of the 56 items, respondents are asked to indicate their level of 

agreement on a 7-point Likert-type response scale. 

Specifically, Sellers et al. (1997) indicated that the MIBI is comprised of three scales: 

Centrality, Regard, and Ideology.  Centrality refers to the extent to which being African 

American is central to an individual’s definition of self and is measured by 8 of the 56 items on 

the MIBI (alpha = 0.77).  Regard is divided into two 6-item subscales designed to assess an 

individual’s feelings about how positively or negatively the public views the African American 
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community (alpha = 0.78), as well as how the individual feels about the African American 

community and being a part of the community (alpha = 0.78).  Finally, the 36-item Ideology 

scale measures ideological themes such as humanist (alpha = 0.70), oppressed minority (alpha = 

0.76), nationalist (alpha = 0.79), and assimilation (alpha = 0.73).   

Other documents.  Children and the parents were asked to complete appropriate consent 

and assent forms.  A demographic questionnaire was also developed in order to obtain 

demographic information regarding gender, age, marital status, socioeconomic status, ethnicity, 

religious affiliation, recent change or death in the family, and the type of school the children 

attended.  All of the forms were created for the purpose of this study, and were approved by the 

University of North Texas Internal Review Board (IRB).   

Design and Procedure 

Phase 1: Focus Groups.  After obtaining IRB approval, and following the recruitment 

process, three focus groups were conducted.  The questioning route developed for use with the 

focus groups was based upon a review of both the research literature and writings on African 

American history.  Informed consent from both adult and child participants describing the nature 

of the focus group, including the usage of audio recording equipment, was obtained.  The focus 

groups consisted of five to ten individuals and were divided so that children and parents were not 

in the same room together.  This deliberate division occurred so that the participants in either of 

the groups would be given the opportunity to speak more freely without concern that their 

answers or language usage were appropriate.  The adult focus groups lasted approximately 90 

minutes, while the duration of the children’s groups was approximately 120 minutes, which 

included a break time for snacks and juice.  At the end of the groups, child participants were 

compensated with $10.00 for their participation.  The focus group audiotapes were transcribed 
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and the information obtained was used to refine questions and identify the most appropriate 

measures to be utilized in this study.  The use of focus groups also offered the opportunity to 

identify strengths and weaknesses regarding the concepts and perceptions of religion, spirituality, 

and ethnic identity.  

Phase 2: Data Collection.  For the second phase of this study, another recruitment 

process occurred to obtain study participants that were independent of those who participated in 

Phase 1.  Data collection occurred at various facilities within the Dallas metropolitan area, as 

well as in surrounding suburbs.  The recruitment process called for voluntary participation of 

children and their families and utilized (1) flyers distributed within African American 

communities, (2) identification by community leaders, or (3) a nomination process in which 

participants provide information permitting the research team to contact other potential 

candidates.  This study originally proposed that, once potential participants were identified, a 

telephone screening would occur in order to introduce the research study and gather basic 

demographic information to determine whether the family qualified for inclusion in the study.  

Due to confidentiality issues and the fact that telephone contact was not always possible, the 

screening procedure was modified.  Instead of a telephone screening process, parents or legal 

guardians were asked to provide written consent for participation in the study, as well as to 

complete a demographics questionnaire, the CBCL, the MIBI, and the original I/E.  In those 

instances in which the adult provided written consent but did not complete the parent surveys, 

inclusion in the study was determined through community leaders who knew the family and 

could attest to whether the family met study criteria for participation. 

Following the recruitment process, community leaders were contacted and notified as to 

which children qualified for participation.  Research team members were then given dates and 
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times in which the children would be available for participation in the study.  The original data 

gathering design was modified from a group collection to an individual meeting.  Specifically, a 

research team member would meet individually with a child participant at the various 

prearranged community facilities.  Originally, it was proposed that a strong effort would be made 

to have an ethnic match between research team members and study participants, but this did not 

always occur due to the availability of team members.  In most instances, the African American 

child participant met either with an undergraduate research team member of Mexican or 

Mexican-American decent, or with the author of this study.  Those children invited to participate 

met with the interviewer(s) in a fairly secluded area, designated by staff at the various facilities, 

away from their peers. 

In most instances, a minimum of two research team members was present in the room 

with child participants.  The data collection process would begin with a brief introductory period 

between the interviewer and child.  Afterwards, the interviewer explained the purpose of the 

meeting and obtained child assent.  During data collection, all statements and questions were 

read aloud to the child participants.  As needed, words were defined for the participants on all 

measures except for the WISC-III Vocabulary subtest.  After the questions were read to the 

participant, they were then asked to mark his or her answers on the questionnaires given to them.  

This process was repeated for the WISC-III Vocabulary subtest, I/E scale, the Perceived Self-

Competence Scale, and the ACHEIDS.  The sessions lasted 90 to 120 minutes, with a break for 

the children approximately halfway through the session.  Additional breaks were given 

depending on the child and his or her needs.  During the breaks, the children chatted with the 

interviewer and received juice and a small snack such as crackers as incentive for their focus and 

work ethics, and to encourage appropriate behavior.  Additionally, this procedure was used with 
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each of the children in order to minimize fatigue.  Afterwards, child participants received $5 for 

their efforts and were debriefed.  The child was then reunited with their parents or returned to 

their classroom setting.  All results from the study have been compiled and formatted into a 

pamphlet for community leaders, and ongoing meetings have been scheduled to discuss the 

outcome of the study.   

Design and Statistical Analysis 

Due to the exploratory nature of this study, initial data analysis involved descriptive 

statistics, as well as correlational and regression analyses where appropriate.  For Phase 1, a brief 

demographic survey was used to collect information about participants from two of the three 

focus groups (See Table 7).  The third focus group comprised of church members who signed 

consent, but did not complete the demographics survey.  In contrast, a more detailed 

demographic questionnaire was designed to gather descriptive information of the characteristics 

of the participant sample of children and their guardians in Phase 2 (See Table 8).  Mean scores 

were calculated for the five questioning stems of the ACHEIDS, while the WISC-III called for 

conversion of the raw scores to be converted into scale scores.  Composite variables were 

generated for religiosity and spirituality as measured by the intrinsic and extrinsic subscales of 

the I/E, the six scales of the Perceived Self-Competence Scale, and ethnic identity as measured 

by the scales and subscales of the MIBI.  Table 15 provides descriptive information regarding the 

sample sizes, means, standard deviations, and other statistics regarding the assessment measures 

and their results for this study. 

 

 30



Table 7 

Demographic Characteristics of the Phase 1 Focus Group Sample 

Demographic Characteristic Descriptive Information Gathered 

Group 1  

N = 10 (7 female, 3 male) Participants 

Ages Ranged from 6-10 years 

Average household income $64,500 

Parents education level Ranged from “some college” to “post-graduate” 

Two-parent home (n = 5) Family constellations 

Divorced parents (n = 2) 

Single-parent household (n = 3) 

Group 2      

N = 5 (all female) Participants 

Ages Ranged from 13-16 years 

Average household income $26,000 

Parents education level Ranged from “some high school” to  

“four-year college degree” 

Two-parent home (n = 2) Family constellations 

Divorced parents (n = 1) 

Single-parent household (n = 2) 
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Table 8 

Demographic Characteristics of the Phase 2 Sample Group (N = 50) 

N Demographic Characteristic Min Max Valid % SD 

Parent Gender 11 - - -  

Female (parent) 10 - - 91.0  

Male (parent) 1 - - 9.0  

Child Gender 50 - - -  

Female (child) 29 - - 58.0 - 

Male (child) 21 - - 42.0 - 

Parent Age 15 26 59 -  

Child Age (in years) 50 6.20 12.60 - - 

Ages 7 to 9 yrs 24 6.20 9.58 48.0 - 

Ages 10 to 12 yrs 26 10.50 12.60 52.0 - 

Parent’s Education Level 15 - - - - 

8th grade or less 1 - - 6.7  

Some high school 2 - - 13.3  

High school diploma/GED 8 - - 53.3  

Associate’s degree 3 - - 20.0  

4-year college degree 1 - - 6.7  

Current Income 16   -  

<15k 12 - - 75.0  

25k-34k 1 - - 6.3  

35k-44k 1 - - 6.3  

75k-99k 2 - - 12.5  

Religious Affiliation  16   -  

Baptist 6 - - 50.00  

Christian 8 - - 37.50  

Other 2 - - 12.50  

Recent Death-Loved One 0 - - 100.0  

Recent Death-Pet 2 - - 100.0  
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CHAPTER 4 

RESULTS 

Data Inspection and Analysis of Phase 1 Focus Groups 

 Research Questions 1 and 2.  All information provided by the child and adult focus 

groups were transcribed.  The transcripts were utilized to corroborate, modify, or generate 

specific hypotheses related to religion, spirituality, and ethnic identity development and 

importance in African American children and their legal guardians.  The information gathered 

also served to drive the selection of assessment tools used in this study.  Additionally, each 

transcript was analyzed by the constant comparative method (Strauss & Corbin, 1990) to identify 

salient themes, conceptual categories, and associations among the categories.   

From this data, child focus group members were able to define and describe their 

perceptions of religion, spirituality, and ethnic identity.  The analyses revealed that child 

participants were able to provide important vocabulary and contextual information that indicated 

they understood the key concepts researched by this study, but often referred to these concepts 

with different terminology (See Table 9).  For example, when discussing religion and spirituality, 

child focus group participants were able to discuss the role of church and their religious 

affiliation.  Group members indicated that religion referred to tangible aspects such as going to 

church, participating in choir, and reading the Bible.  Additionally, they noted that religion 

allowed them a venue for social support and interaction with others through planned events (e.g., 

cookouts).  There were no apparent gender differences revealed in the analysis of the child focus 

group participants, but age differences were noted between younger and older child participants.  

Specifically, younger children spoke of religion and spirituality in more concrete terms (e.g., 

church, Bible, choir).  In contrast, older children were able to speak of the more abstract notions 
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of religion and spirituality.  The older child participants were able to identify that religion and 

spirituality are associated with objects and concepts that are not necessarily observable and that 

they believe in a higher power that is all-knowing and a force to be feared.   

The analyses of the parent focus groups yielded consistent themes in that church and 

religion are synonymous terms.  Moreover, the adult groups corroborated the notion that religion 

was important in that it offers African American community members social and emotional 

support.  The parents also indicated that religion is important to them because their affiliation 

serves to allow them constant access to resources of information.  Moreover, differences between 

parent and child focus group data were noted.  Specifically, parents and their children viewed 

that the church and religion served different roles in their lives.  For children, religion and church 

were viewed as a socializing medium in children’s lives that allowed them a place to meet and 

interact with other individuals.  In contrast, the data from parents were consistent with prior 

research in that religion was viewed as a means of acquiring assistance through social support, 

dissemination of information, and other services (Cavendish, Welch, & Leege, 1998; Haight, 

1998; Lincoln & Mamiya, 2001; McRae, 1999).  Additionally, from the parent focus groups, 

most members indicated that their African American identity could not be separated from their 

sense of religion and spirituality, and vice versa.  Additionally, most parents reported that they 

believed their children did not understand the key concepts of religion, spirituality, and ethnic 

identity, but that the parents continued to educate their children on these matters in order to 

prepare them for adulthood as an African American community member.   

Focus group data were also analyzed to address the issue of children’s perceptions 

regarding ethnic identity.  The findings revealed that children were able to systematically discuss 

race and ethnicity.  As with the topics of religion and spirituality, children were better able to 
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address ethnicity when different words were utilized (See Table 9).  Specifically, when the term 

“race” was used, some child focus group participants would focus on athletic events while others 

spoke about the city in which they resided (e.g., “I’m a Houstonian”).  In contrast, children 

struggled less when asked about “skin color” and what the term meant to them.  When this sort 

of concrete terminology was utilized, child participants were able to discuss differences among 

people based on variations in skin color (e.g., white, brown, light, dark).  The data also yielded 

information that revealed differences between age groups.  Specifically, younger focus group 

members were able to discuss physical differences observed, but did not tend to add meaning to 

these differences.  In contrast, older child focus group members spoke of differences between 

races based on skin color and were able to make basic connections between race and social status 

as a member of a minority and/or majority group.  Additionally, once more concrete terms like 

“skin color” were introduced, the data revealed that older child participants were able to 

elaborate on themes of race and ethnicity through their own personal experiences.  Specifically, 

the children were able to discuss the significance of skin color in friendships and how they 

believe that people utilize skin color to determine whether to allow admittance into a social 

group.   

 

Table 9 

Children’s Terminology for Religion, Spirituality, and Ethnic Identity  

Concept Terminology Used by Children Affiliated with 

Religion Church; God; The Bible Choir; Bible Study 

Spirituality Soul; What’s in Your Heart Praying; Stories in the Bible 

Ethnic Identity Race; Color; Skin Color; 
(Specific skin coloration cited) 

Race; Skin Color; 
Differences in Friendships 
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Data Inspection and Analysis of Phase 2 

Research Questions 1 and 2.  To measure whether the Age Universal Religious 

Orientation Scale (I/E) served as a reliable measure of religiosity and spirituality in African 

American children, Cronbach’s coefficient alpha (α) was used.  Data analysis revealed both the 

intrinsic and extrinsic scales held low to moderate levels of reliability.  Additionally, the 20-

items as a whole yielded moderate reliability (See Table 10).  The results suggest the I/E is a 

modest, at best, assessment of religiosity or spirituality in African American children ages 7-12 

years.   

 

Table 10 

I/E Alpha Reliabilities with African American Children (N=50) 

Scale α 

Intrinsic 0.26 

Extrinsic 0.45 

Overall measure (20 items) 0.58 
 

Research Questions 3, 4, and 5.  Gorsuch and Venable (1983) identified a two-factor 

model for the I/E measure consisting of intrinsic and extrinsic factors.  Items 5, 6, 7, 9, 11, 12, 

16, and 19 clustered together to form the intrinsic factor.  On the other hand, items 1, 2, 3, 4, 8, 

10, 13, 14, 15, 17, 18, and 20 loaded on the extrinsic factor.  Confirmatory factor analysis (CFA) 

was conducted by this research project to identify whether African American children’s I/E 

scores collapse into a similar factor structure as seen in Gorsuch and Venable’s (1983) European 
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American population.  Even after robustification, the overall results of the CFA indicated that a 

similar factor model was not found (See Table 11).   

Since the data did not constitute a similar factor model, exploratory factor analysis (EFA) 

was run in order to gain a better understanding of how the I/E items group together for African 

American children, as well as what subscales, if any, are formed by this study’s population.  EFA 

revealed a different factor structure in comparison to the original model proposed by Gorsuch 

and Venable (1983).  The results of the EFA are presented in Table 12.   

 

Table 11 

Confirmatory Factor Analysis (CFA) Results of a 2-Factor Model for the I/E 

 CFA Robust CFA 

899.61 (df = 152) 1318.6 (df = 152) Chi Square Statistic 

Goodness of fit index 0.67 0.61 

RMSEA index 0.18 0.22 
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Table 12 

I/E Factor Loadings with an African American Sample of Children (N=50)* 

 Factor 1 Factor 2 

Sums of squares 3.296 2.338 

Loadings   

Item 1  0.374 

Item 2 0.656  

Item 3   

Item 4   

Item 5 0.332 0.711 

Item 6   

Item 7  0.396 

Item 8 0.527 0.352 

Item 9 0.401  

Item 10  0.428 

Item 11  0.680 

Item 12  0.321 

Item 13 0.369  

Item 14  -0.339 

Item 15 0.926  

Item 16 0.419  

Item 17 0.641  

Item 18 0.474  

Item 19  0.572 

Item 20 -0.499  
*The chi square statistic is 155.99 (df = 134; p = 0.094) 
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Hypotheses 1-3.  The dependent variables (DV) identified through the I/E are religiosity, 

through the extrinsic scale, and spirituality, via the intrinsic scale.  As did Gorsuch and Venable 

(1983), the results of this study indicated that the dependent measures are correlated (See Table 

16).  Multicollinearity is likely a problem if predictors are correlated at a high level, generally at 

a 0.80 level or greater (Shieh & Fouladi, 2003), but examination of the correlation matrix in 

Table 16 revealed that none of the predictors were more than moderately correlated with each 

other.  To gain a better view of the data within this study, descriptive statistics regarding the I/E 

measure in comparison to gender, age, and socioeconomic status were generated.  The results 

indicated that the original hypothesis that girls would score higher on the overall I/E measure 

than boys was not confirmed (See Table 13).  A closer inspection of the two scales comprising 

the I/E indicated that girls had higher intrinsic scores while boys scored higher on the extrinsic 

scale, as well as the overall I/E measure.   

In contrast, two other hypotheses proposed were contradicted by the results of this study.  

Specifically, it was hypothesized that younger children would receive lower scores on the I/E 

measure.  A comparison of means revealed that children between the ages of 7 to 9 scored higher 

than those ages 10 to 12 on the intrinsic, extrinsic, and overall I/E measure.  Additionally, 

children from a lower socioeconomic status did not acquire higher total I/E scores as proposed 

(See Table 13).  The data indicated that, as socioeconomic status increased, so to did the 

intrinsic, extrinsic, and overall I/E scores.   
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Table 13 

Mean Score Differences on the I/E by Gender and Age Group (N=50) 

Intrinsic Extrinsic Total I/E 

Variable Mean SD SE SD SE SD SE Mean Mean 

Gender          

Females (n = 29) 4.06 0.65 0.12 2.92 0.54 0.10 6.99 0.94 0.17 

Males (n = 21) 3.86 0.74 0.16 3.15 0.62 0.14 7.02 1.15 0.25 
   Age Group       

7 to 9 (n = 24) 4.25 0.61 0.12 3.27 0.62 0.13 7.52 0.92 0.19 

10 to 12 (n = 26) 3.73 0.67 0.13 2.79 0.44 0.09 6.52 0.87 0.17 
   Family Income       

<15k (n = 12) 3.88 0.85 0.25 3.07 0.74 0.21 6.95 1.38 0.40 

25k-34k (n = 1) 4.22 - - 3.73 - - 7.95 - - 

35k-44k (n = 1) 5.00 - - 4.27 - - 9.27 - - 

75k-99k (n = 2) 4.11 0.63 0.44 3.32 0.58 0.41 7.43 0.05 0.04 
 

The independence of groups was assumed; in other words, it was assumed that the means 

between and within groups for gender, age, and socioeconomic status were independent of each 

other.  In regards to the other issues of normality, a K-S Lilliefors test of normality revealed that 

the assumptions of normality were met (p >0.05).  An analysis of the homogeneity of variances 

indicated that the assumption of the homogeneity of variances was met for gender and age 

groups.  Only when socioeconomic status is collapsed into two groups (i.e., those earning less 

than $15k and those earning over $15k), homogeneity of variance is met.   
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Aside from descriptive statistics, an independent samples t-test was used for this analysis.  

The t-test for the equality of means revealed no significant differences between overall I/E scores 

obtained by girls and boys (t (48) = 0.088, p = 0.931), and no significant differences between 

socioeconomic groups on their overall I/E scores (t (14) = -1.440, p = 0.172).  The only 

significant difference occurred between the two age groups and their overall I/E scores (t (48) = 

3.960, p ≤ 0.001).  Through this analysis it is seen that overall I/E scores for children ages 7 to 9 

were significantly higher than those scores for children ages 10 to 12.  When I/E scores were 

regrouped according to a median split, no significant findings were found.  Additionally, a power 

analysis revealed that there is a 50% chance of finding a difference between age groups on the 

I/E intrinsic scale, as well as a 52% chance if viewing the overall score obtained on the I/E 

measure.  All other items yielded low power levels (power < 0.32).   

Hypotheses 4-6.  In order to examine questions concerning the relationships between 

variables, correlations were used to investigate the associations between religion, spirituality, 

self-esteem, ethnic identity, and behavior problems.  An examination of the correlation matrix 

revealed that none of the predictors were more than moderately correlated with each other (See 

Table 16).  Where appropriate, regression analyses were conducted in order to predict scores on 

the I/E (See Table 17).   

The I/E intrinsic and extrinsic scores were expected to correlate positively with scores on 

the Perceived Self-Competence Scale.  Correlational analysis found that there was a significant 

negative correlation between extrinsic scores and the Behavioral Conduct (r = -0.289, p = 0.044) 

and Global Self-worth Scales (r = -0.298, p = 0.038).  In contrast, both the intrinsic scale and 

overall I/E scores indicated positive correlations with the Physical Appearance Scale (r = 0.379, 

p = 0.007 and r = 0.320, p = 0.025, respectively).   
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I/E scores were expected to negatively correlate with the internalizing and externalizing 

scales of the Child Behavior Checklist (CBCL).  Correlational analysis revealed a significant 

positive correlation exists between the intrinsic scale and the CBCL internalizing T (r = 0.853, p 

≤ 0.01).  Additionally, it was hypothesized that the I/E scales would positively correlate with the 

emotional, instrumental, and information mean scales of the African American Children’s Ethnic 

Identity Scale (ACHEIDS).  Given the pilot nature of the measure, two-tailed correlations were 

generated to explore and identify relationships between the variables and mean scores.  The only 

significant correlation found was a positive relationship between the mean scores on the 

information scale and the intrinsic scale of the I/E (r = 0.360, p = 0.012).  Since the ACHEIDS 

measure of ethnic identity in children was created and piloted with this study, a closer inspection 

of the three support scales and other variables was warranted.  The analyses also showed positive 

correlations between intrinsic scores and perceived support from mothers (r = 0.336, p = 0.021) 

and perceived support from teachers (r = 0.295, p = 0.047) as assessed by the ACHEIDS.   

Correlational analyses were also conducted to better understand items within the 

ACHEIDS.  The correlational analysis suggested that emotional, instrumental, and informational 

supports are all moderately positively correlated with one another.  These three support types are 

also moderately positively correlated with the support children perceived they receive from 

various individual relationships in their life (See Figure 1).  For example, overall emotional 

support was positively correlated with children’s perceived support from mothers, fathers, 

siblings, relatives, friends, and teachers.  Several other significant correlations regarding the 

ACHEIDS were identified and are depicted in Tables 15 and 16.  Additionally, the ACHEIDS 

allows children to rank and rate eight qualities related to religion and ethnic identity.  Children 
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are specifically asked about how important these eight qualities are to themselves, their mothers, 

and their fathers (See Figure 2).   

 

Figure 1.  ACHEIDS total racial support perceived by children (across 5 question stems).  
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Figure 2.  Comparison of mean scores on the eight ACHEIDS qualities.  
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Figure 3.  Emotional, instrumental, and informational support by gender. 
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Table 14 

Sample Size, Mean, and Standard Deviation for Assessment Variables (N=50) 

N SE SD Variable Range Min Max Mean Variance Skew Kurtosis 

I/E (child)*           

Intrinsic 50 2.92 2.08 5.00 3.98 0.10 0.69 0.47 -0.44 -0.20 

Extrinsic 50 2.09 2.18 4.27 3.02 0.08 0.58 0.34 0.56 -0.41 

I/E (parent)*           

Intrinsic 8 2.90 1.88 4.78 3.64 0.37 1.03 1.07 -0.81 -0.60 

Extrinsic 8 0.82 2.55 3.36 2.93 0.11 0.30 0.09 -0.14 -1.37 

WISC-III** 48 12 2 14 6.94 0.43 2.98 8.87 0.56 -0.35 

WIAL***           

Scholastic Competence 49 3.00 1.00 4.00 2.80 0.10 0.70 0.48 -0.23 0.06 

Social Acceptance 49 2.17 1.83 4.00 3.09 0.09 0.64 0.41 -0.29 -1.04 

Athletic Competence 49 2.50 1.50 4.00 2.85 0.10 0.73 0.53 0.04 -1.01 

Physical Appearance 49 3.00 1.00 4.00 3.08 0.11 0.75 0.56 -0.84 0.27 

Behavioral Conduct 49 2.33 1.67 4.00 2.92 0.08 0.56 0.32 -0.32 -0.47 

Global Self-Worth  49 3.00 1.00 4.00 3.19 0.10 0.70 0.49 -0.96 0.76 
(table continues) 

*I/E: Age-Universal I/E Scale 
**WISC®-III: Wechsler Intelligence Scale for Children®–Third Edition, scaled scores reported 
***WIAL: Perceived Self-Competence Scale 
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Table 14 (continued) 

N SE SD Variable Range Min Max Mean Variance Skew Kurtosis 

CBCL†           

Internalizing T 9 27 33 60 49.56 2.67 8.02 64.28 -0.99 1.42 

Externalizing T 9 32 40 72 53.56 3.18 9.53 90.78 0.66 0.74 

ACHEIDS‡           

Emotional Support Scale 48 25.27 24.73 50.00 38.62 0.92 6.38 40.71 -0.32 -0.69 

Instrumental Support Scale 47 24.95 23.80 48.75 37.34 1.09 7.50 56.22 -0.32 -1.23 

Informational Support Scale 48 40.00 10.00 50.00 30.43 1.44 9.95 98.92 -0.18 -0.49 

MIBI (parent)‡‡           

Centrality 4 2.13 3.75 5.88 4.81 0.43 0.87 0.76 0.00 1.40 

Private Regard 4 0.83 6.17 7.00 6.67 0.20 0.41 0.17 -0.54 -2.94 

Public Regard 4 4.00 1.17 5.17 3.33 0.85 1.69 2.87 -0.51 0.07 

Assimilation 4 2.11 3.89 6.00 5.03 0.45 0.91 0.83 -0.45 -0.75 

Humanist 4 2.67 4.33 7.00 5.75 0.55 1.10 1.21 -0.43 1.17 

Minority 4 1.44 3.78 5.22 4.33 0.33 0.66 0.44 1.03 -0.21 

Nationalist 4 1.56 2.22 3.78 3.08 0.34 0.68 0.46 -0.56 -1.10 
(table continues) 

†CBCL: Child Behavior Checklist  
‡ACHEIDS: African American Children’s Ethnic Identity Scale  
‡‡MIBI: Multidimensional Inventory of Black Identity 
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Table 15 

Correlations of Self to Mother and Self to Father on 8 ACHEIDS Qualities 

Quality Discussed by Child Mother Father 

Uses skin color when making friends 0.57** 0.76** 

Knows about Black history 0.21 0.28 

Likes being Black (or having Black skin) 0.33* 0.45** 

Is religious 0.64** 0.61** 

Is proud to be Black 0.65** 0.44** 

Feels closer to Black people 0.46** 0.49** 

Wants to know more about Black people, history 0.34* 0.16 

Skin color is important 0.36* 0.48** 
*Correlation is significant at the 0.05-level (2-tailed) 
**Correlation is significant at the 0.01-level (2-tailed) 
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Table 16   

Correlational Matrix for Criterion and Predictor Variables 

Variable 1 2 3 4 5 6 7 8 9 10 11 12 

1.  Child’s Gender -            

2.  Child’s Age Group 0.24 -           

3.  Family Income 0.42 -0.42 -          

4.  Religious Affiliation -0.11 0.000 -0.08 -         

-0.20 -0.41** 0.26 0.11 -        5.  Religiosity/Extrinsic 
(child) 

0.15 -0.39** 0.21 0.08 0.29* -       6.  Spirituality/Intrinsic 
(child) 

-0.01 -0.15 0.06 0.06 0.06 0.17 -      7.  Scholastic 
Competence 

8.  Social Acceptance -0.17 -0.12 0.05 -0.31 0.06 0.14 0.13 -     

9.  Athletic Competence -0.56** -0.19 -0.36 0.27 0.07 0.07 0.43** 0.44** -    

10. Physical Appearance -0.17 -0.24 -0.02 -0.23 0.11 0.38** 0.27 0.55** 0.41** -   

11. Behavioral Conduct -0.03 -0.14 -0.34 0.08 -0.29* 0.23 0.17 0.21 0.21 0.33* -  

12. Global Self-Worth -0.11 -0.02 -0.20 -0.23 -0.30* 0.13 0.03 0.36* 0.15 0.49** 0.44** - 
(table continues) 

* Correlation is significant at the 0.05-level (2-tailed)  
** Correlation is significant at the 0.01-level (2-tailed) 
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Table 16 (continued) 
 
Variable 1 2 3 4 5 6 7 8 9 10 11 12 

ACHEIDS             

13. Emotional Support -0.16 -0.32* -0.01 -0.23 0.11 0.27 0.01 0.14 0.32* 0.13 0.08 0 

-0.26 -0.22 -0.47 -0.10 -0.03 0.07 -0.02 -0.33 0.19 -0.13 0.06 -0.01 14. Instrumental 
Support 

-0.15 -0.24 -0.23 -0.07 0.16 0.36* 0.33* 0.06 0.39** 0.16 0.16 -0.14 15. Informational 
Support 

16. Mother Support -0.09 -0.15 -0.34 0.07 -0.20 0.34* 0.15 0.24 0.32* 0.32* 0.46** 0.42** 

17. Father Support -0.13 -0.06 -0.28 -0.27 0.20 0.23 0.07 0.02 0.21 0.10 0.15 0.15 

18. Sibling Support -0.29 0.01 -0.48 0.12 -0.10 0.16 0.09 0.08 0.37* 0.14 0.08 0.17 

19. Relative Support -0.12 -0.19 -0.13 -0.50 0 0.26 0.19 0.48** 0.26 0.49** 0.33* 0.29 

20. Friend Support 0.19 0.03 0.03 0.01 -0.08 -0.02 -0.04 0.19 0.16 0.15 -0.05 0.14 

21. Teacher Support -0.12 -0.44** -0.37 0.04 0.12 0.30* -0.11 -0.03 0.02 0.94 0.18 0.15 

22. Other Support -0.33 -0.22 -0.29 0.28 0.12 0.47 0.17 0.46 0.25 0.39 0.43 0.30 

23. CBCL Internalizing T 0.31 -0.22 0.13 0.25 -0.08 0.85** 0.64 0.01 0.29 0.75* 0.59 0.47 

24. CBCL Externalizing T 0.06 0.44 -0.36 0.34 -0.47 0.22 0.20 -0.15 0.24 0.31 0.54 0.25 
(table continues) 

* Correlation is significant at the 0.05-level (2-tailed) 
** Correlation is significant at the 0.01-level (2-tailed) 
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Table 16 (continued) 
 
Variable 13 14 15 16 17 18 19 20 21 22 23 24 

1.  Child’s Gender -0.16 -0.26 -0.15 -0.09 -0.13 -0.29 -0.12 0.19 -0.12 -0.33 0.31 0.06 

2.  Child’s Age Group -0.32* -0.22 -0.24 -0.15 -0.06 0.01 -0.19 0.03 -0.44** -0.22 -0.22 0.44 

3.  Family Income -0.01 -0.47 -0.23 -0.34 -0.28 -0.48 -0.13 0.03 -0.37 -0.29 0.13 -0.36 

4.  Religious Affiliation -0.23 -0.10 -0.07 0.07 -0.27 0.12 -0.50 -0.27 0.04 0.28 0.25 0.34 

0.11 -0.03 0.16 -0.20 0.20 -0.30 0 -0.08 0.12 0.12 -0.08 -0.47 5.  Religiosity/Extrinsic 
(child) 

0.27 0.07 0.36* 0.34* 0.26 0.16 0.26 -0.02 0.30* 0.47 0.85** 0.22 6.  Spirituality/Intrinsic 
(child) 

0.01 -0.02 0.33* 0.15 0.07 0.09 0.19 -0.04 -0.11 0.17 0.64 0.20 7.  Scholastic 
Competence 

8.  Social Acceptance 0.18 -0.02 0.06 0.24 0.02 0.08 0.48** 0.19 -0.03 0.46 0.01 -0.15 

9.  Athletic Competence 0.32* 0.19 0.39** 0.32* 0.21 0.37* 0.26 0.16 0.02 0.25 0.29 0.24 

10. Physical Appearance 0.13 -0.01 0.16 0.32* 0.10 0.14 0.49** 0.15 0.09 0.39 0.75* 0.31 

11. Behavioral Conduct 0.08 0.06 0.16 0.46** 0.15 0.08 0.33* -0.05 0.18 0.43 0.59 0.54 

12. Global Self-Worth 0.01 -0.01 -0.14 0.42** 0.15 0.17 0.29 0.14 0.15 0.30 0.47 0.25 
(table continues) 

* Correlation is significant at the 0.05-level (2-tailed) 
** Correlation is significant at the 0.01-level (2-tailed) 
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Table 16 (continued) 
 
Variable 13 14 15 16 17 18 19 20 21 22 23 24 

ACHEIDS             

13. Emotional Support -            

14. Instrumental Support 0.63** -           

15. Informational Support 0.50** 0.48** -          

16. Mother Support 0.46** 0.43** 0.40** -         

17. Father Support 0.49** 0.40** 0.53** 0.52** -        

18. Sibling Support 0.45** 0.52** 0.35* 0.36* 0.40* -       

19. Relative Support 0.35* 0.21 0.51** 0.50** 0.53** 0.08 -      

20. Friend Support 0.63** 0.37* 0.21 0.31* 0.18 0.13 0.23 -     

21. Teacher Support 0.58** 0.74** 0.34* 0.49** 0.35* 0.32* 0.33* 0.27 -    

22. Other Support 0.18 0.23 0.44 0.46 0.42 0.47 0.47 0.12 0.30 -   

23. CBCL Internalizing T 0.08 -0.17 0.22 0.36 0.83* 0.33 0.53 0.18 0.49 0.37 -  

24. CBCL Externalizing T 0.10 0.10 0.39 0.41 0.38 0.07 0.35 0.33 0.53 0.07 0.51 - 

* Correlation is significant at the 0.05-level (2-tailed) 
** Correlation is significant at the 0.01-level (2-tailed) 
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Table 17 

Regression Analysis Testing Relations Between Predictor Variables and I/E† 

Variable B SE B Β ∆R2

Intrinsic Scale    0.987* 

Child’s Age Group -0.487 0.135 -0.340  

Informational Support 0.005 0.006 0.101  

Mother Support 0.018 0.008 0.247  

Teacher Support -0.008 0.012 -0.088  

CBCL Internalizing T 0.057* 0.009 0.738*  

Extrinsic Scale    0.254** 

Behavioral Conduct -0.287 0.152 -0.276  

Global Self-Worth -0.189 0.120 -0.226  

Intrinsic (child) 0.316** 0.111 0.376**  

Total I/E Score    1.000 

Child’s Age Group -1.85E-16 0.000 0.000  

Informational Support -1.17E-17 0.000 0.000  

Physical Appearance 1.155E-17 0.000 0.000  

Intrinsic (child) 1.000*** 0.000 0.677***  

Extrinsic (child) 1.000*** 0.000 0.569***  
*p < .05, ** p <.01, ***p <.001 
†Regression analysis conducted only where significant correlations found on the I/E 
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CHAPTER 5 

DISCUSSION 

 The purpose of this study was to evaluate several hypotheses related to religion, 

spirituality, and ethnic identity development in African American children aged 7- to 12-years.  

Since much of the theoretical underpinnings of this research were based upon prior European 

American adult studies (Angell, Dennis, & Dumain, 1998; Ganje-Fling, Veach, Kuang, & Houg, 

2000; Holland & Welch, 1998Park, Cohen, & Herb, 1990; Reinhart, & Smith, 1997), this study 

sought to explore, identify, and define how African American children view religion and 

spirituality, as well as how these variables may impact various aspects of their development.  

One of the means to assess this notion occurred through an attempt to validate the Age-Universal 

I-E Scale (I/E) developed by Gorsuch and Venable (1983).  Additionally, the present study 

sought to assess for children’s perceptions and conceptions of religiosity and spirituality since 

these constructs remain unclear, even less quantifiable, in much of the research literature (Angell 

et al., 1998).  A pilot measure of a more developmentally appropriate assessment tool for ethnic 

identity was also examined in this study.   

The present study also explored the distinction between religiosity and spirituality, as 

well as the capability of children to discuss these concepts.  In the past, the research literature 

held inconsistent views and definitions of these constructs (Wallace & Williams, 1997).  For 

some, religion and spirituality is synonymous (Doka, 1994).  More recent evidence points to the 

notion that spirituality and religiosity may be separate but correlated constructs.  In fact, a recent 

symposium held at the Society for Research in Child Development conference discussed the 

view that research into religion and spirituality also include a moral component.  In keeping with 

the scientific community’s changing views of religion, this study attempted to move beyond the 
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notion that religiosity is accurately assessed through frequency of church attendance (Fischer & 

Richards, 1998).  Moreover, this research is one of the few studies that have attempted an emic 

approach to understanding religion and spirituality in the lives of African American children and 

their families.  Since a lack of clarity and precision was available in defining and identifying 

religion and spirituality, this research sought to better understand what these constructs meant to 

those within a community that values religion and spiritual, even in the very youngest of 

community members.  

Religiosity and Spirituality 

Phase 1: Focus Groups.  From the initial portion of this study, information gathered 

revealed that parents, like the research literature (Nye & Carlson, 1984; Lonetto, 1980), believe 

children incapable of understanding what it means to be a religious or spiritual individual.  

Parents voiced that children could not grasp the importance of such topics, but said that they 

continue to teach their children about religion and spirituality.  Parents reported that they believe 

children begin to understand and incorporate information regarding religion and spirituality as 

they mature and age, some time around pre-adolescence and adolescence.  In contrast, this 

research study revealed that African American children were able to define and discuss the topics 

of religion and spirituality.  Children struggled with the abstract, non-secular vocabulary most 

adults commonly use when discussing these concepts, but were able to overcome this when 

presented with words that were more age-appropriate and concrete (e.g., church, Bible, God 

instead of religiosity).   

Phase 2: Data Collection.  Since African American children were able to define and 

discuss their perceptions of religion and spirituality during the focus groups, this research was 

hopeful that similar results would be obtained during the second phase of the study.  Even 
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though Gorsuch and Venable’s (1983) I/E was identified as appropriate for use with children in 

prior research studies, it did not yield favorable results when utilized with the African American 

child participants in this study.  Data analysis indicated only low to moderate levels of reliability 

on intrinsic and extrinsic measures, and the measure’s factor structure did not fit the original 

two-factor model proposed in prior studies (Gorsuch & McPhersonh, 1989; Gorsuch & Venable, 

1983).  Despite the favorable outcomes of the measure in past research, the tool does not yield 

such results when used with African American children.   

Mean scores revealed gender differences on the I/E.  Specifically, girls scored higher on 

the intrinsic scale, while boys obtained higher scores on the extrinsic scale.  The overall scores 

obtained from the 20-items on the I/E measure indicated that boys tended to score higher than 

girls, which was contrary to this study’s hypothesis.  Analysis also contradicted the hypothesized 

notions that children from a lower socioeconomic status would acquire higher overall I/E scores.  

Instead, higher I/E scores were correlated with an increase in family income.  Moreover, younger 

children tended to have higher scores on the I/E than did older children; again contrasting one of 

the hypothesis put forth by this study.  Despite these apparent differences, neither gender nor 

socioeconomic status proved to be significant.  Only when the overall I/E score and age groups 

were compared were significant differences yielded.  Children ages 7 to 9 obtained overall I/E 

scores that were significantly higher than those for children ages 10 to 12.   

Correlational analyses of the I/E measure and its scales suggested low to moderate 

associations.  The extrinsic scale of the I/E was significantly correlated with the intrinsic scale, 

as well as the Behavioral Conduct and Global Self-Worth Scales of the Perceived Self-

Competence Scale.  Significant associations were identified between the intrinsic scale of the I/E 

and the Physical Appearance Scale, the Informational Support Scale from the African American 
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Children’s Ethnic Identity Scale (ACHEIDS), and the Internalizing Scale of the Child Behavior 

Checklist (CBCL).  Intrinsic scores were also positively correlated with children’s perceptions of 

the support they receive from their mothers and teachers.   

Regression analyses were also conducted where significant I/E correlations were 

identified, but generated little significant information.  Of the significant findings present, the 

data suggested a positive correlation between the CBCL Internalizing T score in the prediction of 

the intrinsic scale of the I/E.  Additionally, the regression analysis identified a significant 

positive relationship between one’s extrinsic scale and intrinsic scores.  The final regression 

revealed that the total I/E score is a significant predictor of both the intrinsic and extrinsic scales. 

Ethnic Identity 

Phase 1: Focus Groups.  Results similar to those found with regard to religion and 

spirituality occurred with the construct of ethnic identity.  Again, parents believed that their 

children were not aware of racism and other difficulties associated with being a member of an 

ethnic minority group.  Parents indicated that they were attempting to shield their children from 

the reality of racism in society while, at the same time, trying to teach their children to how to 

cope when faced with racism and discrimination.  Parents also stated that religion and spirituality 

could not be separated from what it means to be African American (Bridges, 2001; Brookins, 

1994; Jackson, 1995).  For parents, the belief communicated is that all of these constructs are 

salient to what it means to be African American, as well as to ensure survival and success within 

their community (Bridges, 2001; Pattison, 1969).  When discussing the idea of ethnic identity 

with African American children, it was discovered that children were again able to define and 

discuss this topic area.  With the introduction of more concrete terms such as “skin color”, the 

child participants discussed many salient themes associated with ethnic identity and what it 
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means to be African American.  Even though child participants did not hold as much of a 

pessimistic view of racism in comparison to their parents, many were able to discuss the fact that 

they are aware of differences between people.  Children were able to recount stories in which 

peers of a different ethnic make-up stopped being friends with the African American child; 

moreover, they were able to identify their perceptions as to why the event occurred and what it 

meant to them as an individual.  The words of racism and discrimination did not come up with 

child participants, but the qualitative information presented hinted upon these aspects.  

Moreover, child participants were able to discuss views of themselves and their feelings as 

impacted by situations in which skin color may have impacted their relationships with others.   

Phase 2: Data Collection.  The ACHEIDS was piloted with this study.  Moderate, 

positive correlations were identified between several scales of the ACHEIDS and the I/E 

measure.  Correlational analysis also indicated that the three main scales of the ACHEIDS were 

all positively correlated with one another.  When addressing qualities associated with religiosity 

and being African American, children tended to rate themselves lower than their mothers and 

fathers.  From this it is understood that, when children compare themselves to their parents, 

children believe their parents to be more (1) religious, (2) knowledgeable about Black history, 

(3) pleased with being Black, (4) likely to use skin color in making friends, (5) proud to be an 

African American, (6) likely to feel closer to other African Americans, and (7) likely to view 

skin color as important to their identification.  Only when discussing the desire to learn and 

know more about African Americans do children rate themselves higher than their parents.   

Strengths and Limitations 

 One of the major strengths of this study is the adherence and emphasis on both theory and 

historical information in its methodological design, questioning route, and assessment tools.  
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Additionally, since children were the primary focus, careful selection of measures used in the 

study occurred. The drive was to identify and utilize developmentally sensitive assessment tools 

in order to (1) increase the accuracy of the data collected and to (2) create a more enjoyable 

scenario for child participants so that they would be more willing to participate.  Another 

strength of this study came from the fact that a community-base sample was utilized.  Rather 

than draw from a college population, the reliance on individuals from the community increased 

the studies uniqueness.  Since the church has been identified as a major source of support for 

those within the African American community, the emphasis on adhering to an emic approach 

was crucial.  Additionally, the time spent in the community, offered child participants one-on-

one time with members of the research team.  Such interactions not only served the purpose of 

data collection, but also provided children with positive role models who were of ethnic status 

and in college.   

Our decision to approach this study through an emic approach has served as both a 

strength and limitation (Phinney & Landin, 1998).  On the one hand, an emic approach allows 

this study to better identify and define how African American children perceptions of religion, 

spirituality, self, and ethnic identity.  Since little information has been available on this specific 

area in the research literature, we hope that this will benefit professionals and the community in 

understanding these constructs that are ingrained and intertwined in the lives of African 

American children.  Unfortunately, this approach also limits the generalizability of this study to 

other racial groups.   

Despite the carefully thought-out design and theoretical underpinnings of this research, 

limitations were still present.  Specifically, recruiting ethnic minorities and creating a situation in 

which they maintain participation in research studies proved to be a limiting factor (Cauce, Ryan, 
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& Grove, 1998).  Even with the offer of payment for participation, most parents of the child 

participants were unwilling to participate.  In informal interviews with passing parents and 

community leaders, this research learned that most parents were not willing to complete surveys 

due to (1) lack of time, (2) inconsistent attendance due to life circumstances, and (3) distrust of 

the research and its outcome.   

Specifically speaking, parents and community leaders indicated that most parents did not 

have time in the evenings because of their household responsibilities and tending to multiple 

children in some cases.  As a result of this, many parents would pick up survey packets but never 

return them.  Additionally, as with any work with children, child participation was limited in 

some cases due to their parents’ availability, willingness to have their child’s information 

recorded for research purposes, or due to change in residential status.  Some expressed concern 

that the information gathered through the parent surveys would not truly be held in confidence 

and would later be available to the government.  For these individuals, community leaders 

explained that there is constant concern that research will be used against the community through 

a decrease benefits and services.   Moreover, many communities required the researchers to 

establish a consistent presence before allowing them to interview children and their families.  As 

explained by the community leaders, past researchers have gathered information from the groups 

and yielded nothing in return.  As discussed in Cauce, Ryan, and Grove (1998), trust needs to be 

present in order to maintain ethnic minority participation in research studies.   

Limitations were also noted in regards to some of the assessment materials used in this 

study.  The use of self-report measures requires we assume the information presented by 

participants is accurate.  Additionally, many parents opted against completing the measures for 

various reasons.  According to research, a mixing of assessment methods is ideal for gaining a 
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better understanding of ethnic identity, but few new valuable tools are available for use (Cross, 

2005).  For the child participants, the measure of verbal ability yielded scores lower than the 

normative sample.  The lower scores may be attributed to a cultural bias with the words used in 

the assessment.  Additionally, the vocabulary used in the measure of religion and spirituality also 

appeared to be challenging for the child participants as well.  Even those youth in the upper age 

limits of this study, and well within the age range the measure was intended for, found some 

survey questions difficult to understand.  Another consideration is that of test administration.  

Even though all research members were to undergo training prior to test administration, there 

were differences in the amount of querying and record keeping.  As a result, some information is 

either unclear or incomplete.   

Future Directions 

 Since this project was designed as a pilot study, the information yielded is intended to 

provide a basis for future studies in the area of children’s perceptions of religion and spirituality.  

Future studies should first look to gather information from a larger sample group of African 

American children from various regions in order to supplement and expand on the information 

within this study.  A comprehensive and more generalizable picture of African American 

children’s perceptions of religion, spirituality, and ethnic identity would serve to strengthen this 

area of the research literature.  Additionally, expanding the study to incorporate other ethnic 

groups would help provide information on the similarities and differences among various 

ethnicities.  It should be noted that this research is not calling for a comparison of groups to 

identify who is more or less religious.  It is the hope of this researcher that the development and 

role of religion, spirituality, and ethnic identity are better understood within each group.  What 

these constructs embody for one member may differ for another.   
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 Future research should also look to develop a more developmentally and culturally 

sensitive measure of religion and spirituality.  A measure using age appropriate wording, as well 

as pictorial representations of words and questions, may prove beneficial in helping children 

identify the target that we are trying to assess.  To address the needs of cultural sensitivity, the 

measure should also consider alternate forms that utilize the appropriate phrases and symbols 

relevant to the identified religion of the child and/or their families.  Future research should also 

strive towards the identification of a sound factor structure for religion and spirituality.  At this 

time, there is little consensus regarding definitions and assessment of religion and spirituality.  A 

clear, concise factor model could serve to assist research in better defining, identifying, and 

assessing religiosity and spirituality and how these constructs impact various developmental 

stages and coping strategies for children and adults.   

Conclusions 

 This study was the first study to explore religion and spirituality in a community-based 

sample of African American children.  Additionally, this study moved beyond the scope of 

frequency of church attendance in defining and assessing religiosity and spirituality.  For African 

American children, this study found that church attendance was not an accurate measure of what 

children perceived and believed.  It was the ability to sing and hear stories of sacrifice from the 

Bible that fueled these children to want to understand more about being religious, spirituality, 

and African American.  Through the use of qualitative information, this study found that young 

children could define and describe religion, spirituality, and ethnic identity.  The children were 

given a voice in this study to discuss their views and life stories regarding these concepts.  

Despite their age and developmental levels, this study revealed that African American children 

can indeed speak about the roles of religion, spirituality, and ethnic identity in their daily lives.  
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For an ethnic community that intertwines itself with religion, this study found that religion and 

spirituality are both salient to African American children and their perceptions of relationships 

and self.  The results of this study also point to aspects that religion and spirituality are not 

necessarily the same constructs for use interchangeably.  A relationship between these items is 

present, but the data suggested that religion and spirituality do not impact other variables 

similarly.   

 Gaining a better understanding of religiosity, spirituality, and ethnic identity development 

is important when working with African American children and their families.  From the 

research literature with adults discussed in this study, it is apparent that these constructs are 

salient for the community and appear to shape the beliefs, perceptions, and coping strategies of 

many African American adults.  Indeed, much of their identity, social support, and ability to 

cope are associated with these constructs.  The community relies on one another, and is 

collectivist in many aspects.   

As with the adults in the community, the African American child does not live in 

isolation, and is constantly faced with information and pressures from various settings and 

individuals they encounter in their lives.   Through the identification of consistent definitions and 

measurements of religion, spirituality, and ethnic identity professionals can increase their 

sensitivity and understanding of an ethnic minority group.  Additionally, more developmentally 

and culturally appropriate treatment strategies and intervention programs may be generated to 

assist African American children.  Children today face many pressures, and with an increased 

understanding of the total impact of religion, spirituality, and ethnic identity development we 

stand to better serve and protect children.  Moreover, the professional and research communities 
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could gain a more thorough means of communicating and understanding the African American 

community and its children. 
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