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INTRODUCTION 

Human trafficking, also known as modern day slavery, occurs when a person manipulates 

an individual of any age, race, or nationality to take part in either (or many times both) labor or 

sexual actions (Logan, Walker, & Hunt, 2009). Manipulation in this context involves one or 

more of the following: demanding an individual to engage in an act they would not necessarily 

do (force), lying to an individual to get them to engage in such act (fraud), or threaten the 

individual, either physically or emotionally and often times in combination, to engage in such act 

(coercion) (McGough, 2013). One of the primary issues in preventing human trafficking from 

occurring is that it is difficult to readily identify a victim. 

Currently, human trafficking is not easily recognizable because it is hidden within other 

crimes such as domestic violence, drug crime, prostitution, immigration disputes, and labor 

issues that go before a civil court (Logan et al., 2009). Due to the difficulty in discriminating 

human trafficking victims, an exact number of persons affected within the United States are 

unobtainable (McGough, 2013). Statistics provided from the United States government predict 

annually there are 14,500 to 17,500 persons trafficking within the United States (Clawson, 

Dutch, Solomon, & Grace, 2009). The National Human Trafficking Resource Center (NHTRC) 

provides detailed data on the number of victims nationwide based on their call reports. For 

example, the NHTRC reported that they received 20,652 calls (from January 1, 2012 through 

December 31, 2012) from individuals across the nation reporting a suspected human trafficking 

victim. Often times victims go unreported due to the perpetrators quick movement of the victims 

and/or the victim is afraid to accept help from these agencies (Clawson, Dutch, Solomon, & 

Grace, 2009). 
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Researchers have called for increased efforts to understand human trafficking (Tyldum, 

2010). This includes efforts to understand the prevalence, incidence, geography, and affected 

populations (Logan, Walker, & Hunt, 2009) as well as begin evaluations of intervention and 

prevention efforts (Alvarez & Alessi, 2012). Non-governmental agencies have developed several 

public preventative efforts in educating the public about the prevalence of and services provided 

to victims of human trafficking. For example, national projects, such as Polaris Project, among 

other projects, maintain the National Human Trafficking Resource Center and provide web-

based training seminars, and distribute pamphlets at civic gatherings (Polaris). Local level 

organizations have similar goals to those at the national level. For example, the North Texas 

Against Human Trafficking Coalition’s (NTAHTC) mission is directed toward educating the 

public and providing comprehensive services to victims of human trafficking. Most of the 

coalition members’ activity involves community training seminars to educate the public about 

detecting and reporting human trafficking. While these national and local education projects 

have developed public preventative efforts, none of them have formally evaluated the effects of 

the community education programs.  

The present study reported here is the result of a collaborative effort between Opening 

Doors International Services, Inc. (ODIS, Inc.) and myself. ODIS, Inc. is a non-profit 

organization and a member of the NTAHTC assisting people within the region who seek 

immigration legal services (Opening Doors International Services, 2013). As a NTAHTC 

member, ODIS, Inc. provides training seminars across multiple environments including civil 

service, schools, and faith-based organizations as a part of their outreach program. The director 

of ODIS, Inc. was interested in a formal evaluation of their community training materials and 

seminars. 
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From a behavior analytic framework, there are two important steps in addressing any 

problem of behavior (Goldiamond, 1974/2002). The first is to conduct a task analysis of the 

problem itself. That is, to identify the defining and non-defining features of the behaviors and 

conditions under which it occurs. The second is to conduct a task analysis of potential 

solution(s). In addressing the issue of human trafficking prevention, the desire of the director of 

ODIS, Inc. to evaluate the training seminar appeared to be a good starting point in that it 

involved educating the public about the problem of human trafficking. The first step in 

identifying the conditions under which victims are trafficked is to identify the critical and non-

critical features of human trafficking. 

Human trafficking is a complex and diverse social problem and for this reason it is 

difficult to identify the conditions under which victims are trafficked. For instance, a man sought 

work for eight months and finally found a job. As time went on, his pay decreased while the poor 

working conditions increased. As the man continued searching for another job his boss 

threatened to further decrease his pay if he did not continue to work long hours. This situation 

combined with his responsibilities to take care of his family could quickly result in a human 

trafficking situation.  

There are several critical features within human trafficking, which provides an individual 

the ability to identify human trafficking. First, an individual must know the definition of human 

trafficking, which includes three major components (force, fraud, coercion), and know the 

different types of human trafficking (sex and labor exploitation). Second, an individual must 

know who can be a victim, where trafficking can occur, and what to do if they are in the 

presence of a possible victim. Lastly, an individual must know what actions to take (who to 

contact) if they are in the presence of a victim. The current study sought to evaluate whether 
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participants could identify the critical features within human trafficking, the first step in 

identifying the conditions under which victims are trafficked. In the current study, ODIS, Inc.’s 

presentation materials and methods were reviewed and revised in the context of the principles of 

instructional design (Engelmann & Carnine, 1991 & Markel, 1990) and discrimination training 

(Keller, & Schnofeld, 1950/1995).  

Instructional design is a behavioral approach that analyzes the individual and his/her 

response to the information received within their immediate environment (Engelmann & 

Carnine, 1991). The framework for an effective instructional design must include the following 

three principles: the learner learns from his/her environment, the learner is provided with the 

most pertinent information regarding the topic, and the learner receives multiple exemplars 

(examples and non-examples) regarding that topic (Engelmann & Carnine, 1991; Markle, 1990). 

The current study utilized the principles within the instructional design and discrimination in 

setting up the community workshop, including only the basic and pertinent information 

regarding human trafficking, multiple examples of human trafficking situations across different 

environments, as well as examples and non-example of human trafficking victims. One of the 

foundational skills taught within the instructional design approach is discrimination training. 

Discrimination training is the process of reinforcing one response in the presence of a specific 

stimulus to increase the likelihood that the reinforced response occurs in presence of that specific 

stimulus in the future (Dougherty & Lewis, 1993). Stimuli to occasion participant responding 

were included within the example non-example presentations.  

Second, video illustrations were incorporated within this presentation. Video illustrations 

are short clips that depict information regarding a specified topic that supplement presenters’ 

lectures (Romanov & Nevgi, 2007). Video illustrations are utilized because they depict a brief 
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realistic glance of the topic (Roskos-Ewoldsen & Roskos-Ewoldsen, 2010). The current study 

utilized video illustrations regarding victims of human trafficking and the prevalence within the 

United States as visual stimuli to increase the probability of attending to the community 

workshop presentation. Previous studies utilized video illustrations in teaching medical students 

(Romanov & Nevgi, 2007) and social psychology (Roskos-Ewoldsen & Roskos-Ewoldsen, 

2010). In each of these cases, students reported greater satisfaction with presentations that 

utilized video illustrations. 

Finally, simulation assessments and model responses were added as supplements to the 

existing community workshop materials. This included models of questions to ask for 

identification purposes as well as examples of human trafficking situations. For example, 

scenarios that illustrated how a person would question a coerced farm laborer were modeled 

within the presentation. 

Simulation assessments are contrived environmental arrangements similar to the natural 

environment that facilitate an individual to engage in a specified target response under target 

environmental conditions (Lattimore, Parsons, & Reid, 2006). Due to the sensitive and covert 

nature of the topic, this study utilized simulation assessments. That is, it would not be feasible to 

take the workshop members to a nail salon to wait for hours or days for potential victims and 

then practice questioning potential victims in the presence of potential traffickers. Previous 

studies utilized simulation assessments to teach safe pilot behavior (Rantz, Dickinson, Sinclair, 

& Van Houten, 2009; Rantz & Van Houten, 2011) to teach sexual abuse prevention to young 

women with disabilities (Lumley, Miltenberger, Long, Rapp, & Roberts, 1998) and to teach job 

skills to workers with autism (Lattimore, Parsons, & Reid, 2006; Lattimore, Parsons, Iverson, & 

Reid, 2008).  
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The instructional components used in this experiment are similar to previous research 

training empathy skills to clinicians (Blell, Ala’i-Rosales, and Rosales-Ruiz, 2010). Blell et al. 

(2010) was based on prior multicomponent training packages in training family therapists (Isaac, 

Embry, & Baer, 1982), training clinical interviewing skills (Iwata, Wong, Riordan, Dorsey, & 

Lau, 1982), and training parents to effectively communicate to professionals (Kohr, Parrish, 

Neef, Driessen, & Hallinan, 1988). Blell et al. (2010) studied the effects of a workshop that 

included discrimination training (empathy vs. sympathy) and modeling (supportive interactions) 

to teach clinicians to provide supportive responses to individuals in distress. Blell et al. (2010) 

analyzed the verbal and non-verbal behaviors of four participants that attended the workshop. A 

written questionnaire included distressing scenarios in which the participants provided a written 

response stating what they would say to the distressed individual. Assessment responses 

occurred before and after training. Participants also engaged in emotionally distressful simulation 

performances before and after training. The training involved a three-hour workshop that 

included discrimination training, modeling, and simulations. The results of this study showed 

that after training an increase in the number of supportive statements and an increase in the 

number of intervals in which the participants provided those statements. 

The present research is aimed at applying an instructional design approach, similar to 

Blell, Ala’i-Rosales, and Rosales-Ruiz (2010) in educating the public about human trafficking. 

The purpose of this study was to determine the effects of a community workshop teaching 

human trafficking prevention that included discrimination training, video illustrations, modeling, 

and simulated assessments. 
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METHOD 

Participants 

Workshop presenter. The director of ODIS, Inc. orally presented the community 

presentation within the community workshop training. The director had experience within this 

capacity as she presented past ODIS, Inc. training seminars. She provided the basic training 

seminar that included the facts of human trafficking and services provided to victims. In 

addition, she provided me with exemplars within the simulation assessments and what questions 

to ask within the written assessment. The director also assisted me with the location, recruitment 

of participants, and set up of the community workshop. 

Workshop participants. Thirteen people attended the community presentation. Ten of 

those people attended the entire presentation and were participants’ within the study. All ten of 

these people participated in the training, completed the written assessments as well as the 

simulation assessments before and after training. Six of the ten participants also provided 

information related to the social media content. Informed consent was obtained from each of the 

ten participants according to the specified procedures outlined by the University of North Texas 

Institutional Review Board. All participants had the option to leave at any time for any reason. 

All ten participants voluntarily provided consent. 

The participants volunteered to attend in the community workshop based on information 

they received on the flyer (Appendix A) and/or word-of-mouth from myself, the director, and/or 

anticipated participants. English was the primary language for all ten participants. Three 

participants spoke Spanish as their secondary language. The participants’ ages ranged between 

18 and 30 years of age and were of diverse ethnic and/or cultural backgrounds. There were five 

male and five female participants. The participants were graduate students, undergraduate 
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students, or young professionals. Some of the participants may or may not be a member of the 

organization where the community workshop was held.  

Workshop facilitators. In this study, I was the lead assistant for the workshop 

presentation. I also collaborated with the director in coordinating and preparing the community 

workshop. The minister of the community center assisted with the recruitment of participants and 

hosted the community workshop at the community center. Three other assistants, graduate 

students in behavior analysis (one male and two females) acted as possible victims of human 

trafficking. All three assistants were not trained or schooled in the field of acting. However, all 

three were trained to simulate the roles within the simulation assessments. One of the three 

training assistants was actively involved in preparing materials needed for the community 

workshop. 

A faculty advisor oversaw the development of the community workshops materials and 

procedures. The faculty advisor held a PhD in developmental and child psychology and is a 

board certified behavior analyst at the doctoral level.  

Setting 

The community workshop was held at a Christian community center. The community 

center was a two-story building. The main community room on the first floor was utilized for the 

community workshop presentation (Appendix B). The three rooms on the second floor of the 

community center were utilized for the simulation assessments (Appendix E).  

Materials 

Workshop materials included the recruitment flyer, writing utensils (pen and pencils), 

and a community presentation that contained video clips relevant to the prevalence of human 

trafficking within the United States that displayed on computer screen projector. The main 
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community room contained a stage and a projector with respective sound equipment that was 

utilized for the community presentation. Each of the three rooms contained chairs and 

videotaping devices (either video programming computer software or video camera) that were 

utilized for the simulation performances.  

Assessment materials included the written assessment (Appendix C) with its respective 

data collection materials (Appendix D) and the standardized empathy questionnaire (Davis, 

1983). Simulation performance materials included the simulation scripts (Appendix E) with its 

respective data collection materials (Appendix F and H) that included the confidence rating 

(Brookman-Frazee, 2004; Wiles, 2012; Appendix G). The purpose and use of the materials for 

both the assessment and simulation assessment materials are described in detail within the 

procedures. 

Measures 

In this study, I evaluated the effects of the participants’ performance across five measures 

before and after the community presentation. All ten participants were asked to fill out two 

written assessments, interact in five simulation assessments (which included a confidence 

rating), participate in a social media assessment, and fill out a social validity survey. The 

following includes a description of each of the five measures.  

Number of correct responses on written assessment. In this study, I used the written 

assessment to measure the number of correct responses across the following three domains: (1) 

define and describe human trafficking, (2) identify possible victims, and (3) describe actions 

taken if the participants identified a victim. The participants engaged in a correct response if they 

provided a written response that identified one component or related to any component asked 

within the specified question, regarding human trafficking. The participants engaged in an 
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incorrect response if they provided a written response not related to human trafficking or simply 

did not respond to the specified question. An assistant and I scored the written assessment for the 

number of correct responses across each of the three domains. In the first domain (Questions 1-

3), participants could score up to three correct or incorrect responses. In the second domain 

(Questions 4-6), participants could score up to three correct or incorrect responses. Finally, in the 

third domain (Questions 7-10), participants could score up to four correct or incorrect responses. 

An assistant and I independently tallied the number of correct and incorrect responses across 

each of the three domains. Table 3 provides the list of questions asked within the written 

assessment. The complete scoring protocol is included in Appendix D.  

Number of questions asked during simulations. In this study, I used the simulation 

assessments to measure the number of relevant questions asked by the participants to identify a 

possible victim of human trafficking. In all five-simulation scenarios, the relevant and irrelevant 

questions were defined the same. Relevant questions were defined as questions pertaining to the 

possibility of force, fraud, or coercion, and/or questions that facilitated discrimination of a 

human trafficking situation. Irrelevant questions were defined as no response provided by the 

participant or the participant asked questions that did not pertain to the possibility of force, fraud, 

or coercion. Table 4 provides examples and non-examples of relevant and irrelevant questions. 

An assistant and I independently tallied the frequency of relevant and irrelevant questions asked 

by the participant from each of the participant’s five simulation performance videos. The 

complete scoring protocol is included in Appendix F and G.  

Confidence ratings during simulations. In this study, I also used the simulation 

assessments to measure the observed confidence rating of participant’s affect while asking 

questions within the each of the simulation scenarios. The confidence rating was based on a five-
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point likert confidence rating scale (Brookman-Frazee, 2004; Wiles, 2012). The five-point likert 

scale rated whether participants had low, neutral, or high confidence. The confidence rating scale 

was used the same for all ten participants across all five simulation assessment scenarios. 

Participants received a low confidence rating if he/she appeared hesitant of what questions to ask 

to help identify whether the trained staff was a possible victim. Examples of a low confidence 

rating were if the participant did not respond or the participant did not ask any relevant 

questions. As a result, the participant could not discriminate whether the individual was a 

possible victim of human trafficking. Participants received a neutral confidence rating if he/she 

did not appear uncertain or certain (the majority of the time) on what questions to ask to help 

identify whether the trained staff was a possible victim. An example of a neutral confidence 

rating was if the participant asked a question with the intent to identify a human trafficking 

victim but was not certain if it was the best question. Participants received a high confidence 

rating if he/she appeared certain of what questions to ask to help identify whether the trained 

staff was a possible victim. Examples of a high confidence rating were if the participant asked a 

question with the intent to identify a human trafficking victim and could have provided 

assistance. As a result, the participant could discriminate if the individual was a possible victim 

and could take proper action, if needed. An assistant and I independently scored each 

participant’s observed confidence rating from each of the participants’ respective five-simulation 

scenario videos. To calculate the average confidence rating score across all of the participants, an 

assistant and I independently totaled all of the participant’s individual confidence ratings and 

divided the total number by ten (the total number of participants). The complete scoring protocol 

is included in Appendix G. 
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Empathy assessment. In this study, I used a standardized empathy assessment to measure 

any change based on means and standard deviations in the participants’ empathetic responses. 

The Standardized Empathy Assessment (Davis, 1983) is a multi-dimensional approach to 

empathy encompassing a 28-item; self report measurement system consisting of a four 7-item 

subscale. The four, 7-item subscale included the following: the Perspective-Taking Scale, the 

Fantasy Scale, the Empathetic Concern Scale, and the Personal Distress Scale. Participants 

provided a written response by circling the letter (A-E) that best described them. The letter “A” 

indicated that the statement did not describe the participant very well. The letter “E” indicated 

that the statement did describe the participant well. An assistant and I independently calculated 

the mean and standard deviation across all four subscales across all ten participants.  

Social media. In this study, I measured each participants’ number of posts and likes 

regarding anything in general and anything regarding human trafficking to evaluate the impact of 

social change through social networking. I sent each of the participants’ that provided an email 

address an email instructing them to look on their social media account, calculate, and write the 

number of times they liked or posted anything in general two weeks before and two weeks after 

they attended the community workshop. The participants were also instructed to look on their 

social media account, calculate, and write the number of times they liked or posted anything 

about human trafficking two weeks before and two weeks after they attended the community 

workshop. The participants were then instructed to reply to my email with his/her respective 

totals. Once I received the participants’ emails with their totals, an assistant and I independently 

calculated the total number of times each participant liked or posted anything in general and 

regarding human trafficking. The email sent to those participant’s’ that provided an email 

address was included in Appendix I.  
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Social validity. In this study, I used the social validity survey to evaluate the feedback 

received from each participant for future direction of the community workshop. Each participant 

provided written feedback on eight questions regarding the community workshop in its entirety. 

The complete social validity survey is included in Appendix J.  

Interobserver agreement. Interobserver Agreement (IOA) was measured for all behaviors 

across written assessments as well as simulation performance scenarios. I trained one assistant 

referring to the written assessment codes and the simulation performance scenario codes. 

Further, I trained one assistant using examples, non-examples, as well as practiced using the 

codes with practice videos when necessary for the simulation performance scenarios. The 

observers used paper, pencil, and a specified datasheet for data collection. After data collection, I 

transferred data using spreadsheet software to create graphs and tables.  

The IOA calculations for the written assessments, across all three domains, for each 

participant were the number of agreements divided by the number of agreements plus the number 

of disagreements, multiplied by 100. IOA for the written assessments across all three domains 

was 100%. Again, across all five-simulation performance scenarios, the number of agreements 

was divided by the number of agreements plus the number of disagreements, multiplied by 100. 

IOA for each of the five-simulation performance scenarios was 100%. The confidence ratings 

were 100% for relevant questions. To calculate the empathetic percentage, across each of the 

four 7-subscales, across all ten participants was the total number of points divided by ten (the 

number of participants). IOA across all four 7-subscales, for an empathetic percentage was 

100%. The IOA scores are included in Appendix L. 
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A pre-post treatment design replicated across participants was used to assess the effects 

of the community workshop on verbal and written target behaviors.  

Procedures 

Introduction of the community workshop. All ten participants, the director, and the three 

assistants’ met and were seated in the main community room. The minister of the community 

center welcomed everyone, briefly introduced himself, and the services he provided at the center. 

The minister then started the community workshop by briefly introducing the study and me. I 

welcomed everyone and provided the ten participants with a consent form. I read the consent 

form aloud and answered any general questions pertaining to the community workshop. I 

reiterated that once the participants received the written assessment I could not answer any 

questions. If the participants had questions after this point, I advised them to do their best. 

Baseline. I handed each participant a writing utensil with the written assessment. Once all 

participants received the written assessment, I instructed the participants to fill out each question 

to the best of his/her ability. Upon completion of the written assessment, each participant was 

provided with the standardized empathy assessment. Again, I instructed the participants to fill 

out each question to the best of his/her ability. Once the participants completed the standardized 

empathy assessment, the participants were instructed by the primary author to proceed to the 

second floor for further instructions.  

Once on the second floor, I informed the participants that they each needed to complete 

all five-simulation assessment scenarios. The simulation assessments scenarios were examples 

adapted from the Polaris Project (Polaris) real victim vignettes as well as real victim scenarios 

received from ODIS, Inc. The names, jobs, and location of the possible victims were changed to 

protect the victims of human trafficking. The five simulation scenarios were scenes in which the 
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participant had to ask questions to discriminate whether the trained staff was a possible victim of 

human trafficking. The simulation scenarios provided the participants with practice in 

discriminating whether or not an individual in their community was a possible victim.  

I oriented all participants to each of the three rooms and each of the three assistants. Then 

I designated each participant, one by one, to one of the three assistants for completion of the 

assistant’s specified simulation assessment scenarios. The three assistants acted out the scenarios 

with the participants based on their specified indicators. The male assistant primarily acted as the 

co-worker, the magazine salesman, and the dementia patient. One female assistant primarily 

acted as the nail-tech as well as the magazine salesman. The other female assistant primarily 

acted as the nanny as well as the co-worker and the dementia patient. Due to time-constraints, the 

female assistants assisted the male assistant with his roles with three of the participants.  

The three assistants then took their designated participant and escorted them inside their 

designated room. The simulation performance began when the participant was seated and the 

assistant turned on the video recorder. Each assistant read the designated instructions directly 

from the cue card. The instructions on the cue card set the scene for the simulation assessment, 

which included the environment, the roles of the participant and assistant, and specific 

instructions for the participant to ask questions that identified the assistant as a possible victim. 

Each script included script-specific indicators as a guideline for the assistant to follow when 

answering the participants’ questions. The indicators were the main components of the 

possibility of a victim of human trafficking for each scenario. Once the assistant read the 

instructions from the cue card, he/she then asked the participant if they had any questions. The 

assistant provided answers to general questions (for example, “What am I supposed to do?” or  

“Can you repeat the scenario again?”). If the participant was ready, the assistant then began the 
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simulation dialogue. The simulation assessment ended at a natural break or when 5 seconds of 

silence between the assistant and participant elapsed. At the end of the simulation assessment, 

the assistant escorted the participant back to the primary author, in the main waiting area on the 

second floor. This cycle continued with each of the ten participants across all three assistants 

until all the participants interacted in each of the five simulation scenarios. Then I instructed each 

participant to proceed to the main community room on the first floor for the community 

presentation. 

Training. Once all participants were seated in the main community room, I formally 

introduced the director. The director then provided a 30-minute oral community presentation. 

The oral community presentation encompassed the following information: the facts of human 

trafficking such as the definition of human trafficking, its prevalence within the United States, 

and its three major components. The oral presentation included who could be potential victims 

and identification cue of those victims. Included in the oral community presentation was a list of 

services provided to the victims of human trafficking. Within the oral community presentation, 

the participants attended to short video illustrations regarding human trafficking within the 

United States. Each participant was also provided with scenario examples (sex, labor and the role 

of children) and asked to raise their hands as to whether or not it was an example of human 

trafficking. Lastly, the presentation included multiple organization hotline numbers and other 

ways to assist victims of human trafficking. 

Post-training assessment. The post-training procedures were identical to those in baseline 

with two exceptions. First, all ten participants completed the social validity survey regarding the 

overall community workshop. Lastly, all ten participants were asked to voluntarily provide their 
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email address for the social media content. 6 out of the 10 participants opted to participate in the 

social media content and received an email two weeks after the community workshop. 
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RESULTS 

Five figures display data from the written assessment and the simulation assessment 

scenarios. In each of the figures, the first phase represents participants’ performance during 

baseline, and the second phase represents participants’ performance after training. Two tables 

display data from the standardized empathy questionnaire and the social media content.  

Written Performance 

Figure 1 represents the number of correct and incorrect responses on the written 

assessment before (baseline) and after training. Written performance was divided into three 

domains: defining and describing human trafficking, identifying possible victims, and describing 

actions taken if participants identify a victim.  

Defining and describing human trafficking. The first tier displays the number of correct 

and incorrect responses on the written performance on defining and describing human 

trafficking. Participants could engage in up to three correct and incorrect responses. Across all 

participants, data were variable during baseline, 6 out of 10 participants engaged in more 

incorrect than correct responses. One participant, Participant Three, engaged in zero correct 

responses, five participants engaged in one correct response, three participants engaged in two 

correct responses, and one participant engaged in three correct responses. After training, seven 

participants engaged in three correct responses. Two participants (2 and 10) engaged in two 

correct responses. Participant Three, engaged in one correct response.  

Identifying possible victims. Tier Two displays the number of correct and incorrect 

responses within the identifying possible victims of human trafficking domain on the written 

assessment. All participants had the possibility of engaging in up to three correct and incorrect 

responses. During baseline, nine participants engaged in two or more correct responses. One 
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participant, Participant Three, engaged in zero correct responses. After training, the same nine 

participants received all three possible points. After training, Participant Three engaged in two 

correct responses and one incorrect response.  

Describing actions taken if participants identify a victim. Tier Three displays the number 

of correct and incorrect responses for the written performance describing actions that one should 

take if the participant identified a victim of human trafficking. All participants had the possibility 

of engaging in a maximum of four correct and incorrect responses. Across all participants, data 

were variable during baseline, two participants engaged in zero correct responses, four 

participants engaged in one correct response, one participant engaged in three correct responses, 

and one participant engaged in four correct responses. After training, six participants engaged in 

four correct responses. One participant, Participant Four, increased from two to three correct 

responses, another participant, Participant Eight, increased from zero to three, and Participant 

Ten decreased from one to zero. Participant Three engaged in zero correct responses during 

baseline and two correct responses after training.  

Simulation Assessment Scenarios 

Figures 2-4 display data collected within the simulation performance scenarios. 

Relevant questions asked across all participants. In Figure 2, the top tier displays the 

total number of questions asked in the simulation assessment scenario to identify a possible 

victim of human trafficking across all simulation assessment scenarios (co-worker, nail tech, 

nanny, magazine salesman, and the dementia patient). During baseline, participants asked 21 

relevant questions and 3 irrelevant questions within the co-worker simulation, 42 relevant 

questions and 21 irrelevant questions within the nail tech simulation, 22 relevant question and 1 

irrelevant question within the nanny simulation, 25 relevant questions and 4 irrelevant questions 
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within the magazine salesman simulation, and 12 relevant questions and 15 irrelevant questions 

within the dementia patient simulation. However, after training, the participants’ number of 

relevant questions increased and the number irrelevant questions decreased (40 relevant 

questions and 1 irrelevant question within the co-worker simulation, 32 relevant and 4 irrelevant 

questions within the nail teach simulation, 42 relevant questions and 3 irrelevant questions within 

the nanny simulation, 41 relevant questions and 5 irrelevant questions within the magazine 

salesman simulation, and 14 relevant questions and 3 irrelevant questions within the dementia 

patient simulation) across all simulation performance scenarios.  

Average confidence rating across all participants. In Figure 2, the bottom tier displays 

the average confidence rating within each simulation assessment scenario. Zero ratings indicate 

low confidence and 5 indicates a high confidence rating score. During baseline, participants 

scored a low confidence rating (less than or equal to 2) across all simulation assessment 

scenarios. After training, participants scored a high confidence rating (more than or equal to 3.5) 

across all simulation assessment scenarios.  

Participants’ individual relevant questions asked. Figure 3 displays the number of 

questions participants asked across the simulation performance scenarios. During baseline, four 

participants (1, 2, 3, and 10) engaged in 0 to 3 relevant questions, three participants (4, 7, and 9) 

engaged in 0 to 6 relevant questions, two participants (6 and 8) engaged in 0 to 12 relevant 

questions, and Participant Five engaged in 1 to 17 relevant questions across all simulation 

performance scenarios. After training, two participants (1 and 3) engaged in 0 to 3 relevant 

questions, three participants (7, 9, and 10) engaged in 0 to 6 relevant questions, three participants 

(2, 5 and 6) engaged in 1 to 5 relevant questions, Participant Four engaged in 1 to 8 relevant 
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questions, and Participant Eight engaged in 1 to 10 relevant questions across all simulation 

assessment scenarios.  

Participants’ individual confidence rating. Figure 4 displays individual confidence 

ratings of each participant across all five-simulation assessment scenarios. The rating scale was 

the same as Figure 2. Participant One scored a low confidence rating of 0, two participants (9 

and 10) scored a low confidence rating that was less than or equal to 1, four participants (2, 3, 4, 

and 7) scored in a low confidence rating that was less than or equal 3, Participant Five scored 

varied confidence ratings that were equal or less than 4, and two participants (6 and 8) scored in 

varied confidence ratings that were less than or equal to 5 across all simulation assessment 

scenarios. After training, Participant One scored less than or equal to 4, four participants (3, 5, 8, 

and 9) scored a confidence rating between 3 and 5, and five participants scored a confidence 

rating between 4 and 5 across all simulation assessment scenarios.  

Social Media 

Figure 5 displays the participants’ posts and likes on social activism regarding human 

trafficking. Six participants did not provide any data for this measure. All four participants that 

provided data, during baseline, did not engage in any posts and likes regarding human 

trafficking. They did however engage in posts and likes regarding anything in general 

(Participant One engaged in 20 posts and likes, Participant Seven engaged in 92 posts and likes, 

Participant Eight engaged in 135 posts and likes, and Participant Nine engaged in 100 posts and 

likes). After training, all four participants did not engage in any posts and likes regarding human 

trafficking. Similar to baseline, they did engage in posts and likes regarding anything in general 

(Participant One engaged in 38 posts and likes, Participant Seven engaged in 153 posts and likes, 
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Participant Eight engaged in 102 posts and likes, and Participant Nine engaged in 25 posts and 

likes).  

Empathy Assessment 

Table 1 displays the empathetic means and standard deviations within each of the four-

scales across all participants. According to the likert scale scoring code with the Standard 

Empathy Questionnaire (Davis, 1983), 0 is less empathetic and 4 is more empathetic. During 

baseline, the participants’ means were the following 1.99 within the Fantasy Scale, 2.72 within 

the Perspective Taking Scale, 2.76 within the Empathetic Concern Scale, and 1.40 within the 

Personal Distress Scale. The standard deviations during baseline were 0.88 within the Fantasy 

Scale, 0.29 within the Perspective Taking Scale, 0.44 within the Empathetic Concern Scale, and 

0.60 within the Personal Distress Scale. After training, the means were close to baseline levels 

(1.93 within the Fantasy Scale, 2.76 within the Perspective Taking Scale, 2.85 within the 

Empathetic Concern Scale, and 1.33 within the Personal Distress Scale). After training, the 

standard deviations were close to baseline with 0.80 within the Fantasy Scale, 0.24 within the 

Perspective Taking Scale, 0.57 within the Empathetic Concern Scale, and 0.61 within the 

Personal Distress Scale. This study did not provide a statistical analysis regarding the 

significance of the standard deviation from baseline and after training.  

Social Validity 

Table 2 displays a representative account of participants’ responses regarding the 

simulation package. Overall, participants thought the community workshop was informative. The 

participants stated that before the community workshop they would not have even thought of 

human trafficking much less what to do about the situation. However, they are now more 

confident that if a human trafficking situation arose within their community they could 
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effectively identify and provide assistance. All participants said they would recommend this 

community workshop to their peers. All participant responses are included in Appendix K.  
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DISCUSSION 

As previously noted, one of the primary issues in preventing human trafficking from 

occurring is the difficulty in identifying victims (Logan, Walker, Hunt, 2009; McGough, 2013). 

The present study was effective in teaching ten participants to identify the critical and non-

critical features of human trafficking. In addition, the present study was the first study of its kind 

to evaluate the effects of a human trafficking preventative workshop package. The findings 

extend previous research in other areas of community training (Isaac, Embry, & Baer, 1982; 

Iwata, Wong, Riordan, Dorsey, & Lau, 1982; Kohr, Parrish, Neef, Driessen, & Hallinan, 1988; 

Blell, Ala’i-Rosales, Rosales-Ruiz, 2010) in the context of principles of instructional design in 

teaching human trafficking prevention. The results of this study demonstrated that discrimination 

training (Keller & Schnofeld, 1950/1995; Dougherty & Lewis, 1993); simulation assessments 

and models (Lumley, Miltenberger, Long, Rapp, & Roberts, 1998; Rantz, Dickinson, Sinclair, & 

Van Houten, 2009; Rantz & Van Houten, 2011; Lattimore, Parsons, & Reid, 2006; Lattimore, 

Parsons, Iverson, & Ried, 2008) were effective in changing responding within the written and 

simulation assessments. 

As seen in Blell, Ala’i-Rosales, and Rosales-Ruiz (2010), the participants in the current 

study demonstrated increased correct responding across the written assessment following 

training. The written assessment, within the community workshop, was beneficial for preventive 

efforts because after training the participants were able to provide specific answers regarding 

human trafficking. The discrimination increased the likelihood that the participants could 

identify a possible victim within the simulated scenarios. 

The current study extended the community training literature regarding multiple 

component training packages (Isaac, Embry, & Baer, 1982; Iwata, Wong, Riordian, Dorsey, & 
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Lau 1982; Kohr, Parrish, Neef, Driessen, & Hallinan, 1988; Blell, Ala’i-Rosales, Rosales-Ruiz, 

2010). As in the Blell et al. (2010) study, participants demonstrated an increase in the number of 

relevant questions asked within the simulation assessment scenarios after training. Subsequently, 

observer ratings of participant confidence increased after training. The simulation assessment 

scenarios were beneficial in that they allowed assessment of participant behavior regarding 

demonstration of questioning skills. 

 During baseline, many participants asked a relatively high number of relevant questions 

but were rated as having low confidence. One should note that the particular relevant questions 

the participants asked were questions that one may typically ask any person upon meeting them 

for the first time. Some examples of these relevant questions asked included the potential victims 

names, where they were from, and/or if they liked living or working in the specified area. After 

training, participants did not ask as many of these types of relevant questions as they did during 

baseline. Instead, the relevant questions in post-training included “do you have some form of 

identification” “are you able to leave your house when you want,” “do you feel threatened to 

leave your house or be around your significant other,” and/or “do you receive regular paychecks 

from your employer.” Future studies should evaluate the specific types of questions and whether 

the number of relevant questions is as important as the type when identifying a possible victim. 

For instance, in this study the participants’ number of questions dropped from baseline levels 

after training. However, what they asked and the way in which they asked questions helped the 

participant quickly identify whether the assistant was a possible victim of human trafficking. 

Perhaps it is the case that individuals could quickly discriminate a possible victim of human 

trafficking based on one or two key questions. Therefore, the individuals could provide the 

necessary assistance in a more immediate fashion. Some participants offered services to help the 
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possible victim within the scenarios. Following training however, while most participants readily 

identified a victim of human trafficking not all participants provided the recommended help 

within the simulation assessment scenarios.  

Although some participants did not provide the recommended help, there is uncertainty 

as to whether they would have provided help in some other way. In the current study, the 

participants were not required to specify within the simulation assessment scenarios how they 

would help if they identified a victim. I only measured within the simulation assessment 

scenarios the number of relevant questions asked with its respective confidence rating. During 

training, all participants were informed that if they identified a possible victim they could help by 

either offering the hotline number to the victim and/or contacting the hotline representative 

themselves. If the participants were unsure as to whether the individual was a possible victim, 

they were informed to keep in contact with the individual until they were certain and then 

provide help, if needed. Future studies could examine the effects of changing the training to 

increase the likelihood of participants providing help such as asking the participants what they 

would do during the simulation assessment scenarios. 

I employed confidence ratings to evaluate affect when asking the assistants questions. I 

used the confidence rating scale as an indicator of the participants’ comfort and certainty 

regarding the behaviors learned. During baseline almost all participants looked uncomfortable 

and were either hesitant in asking any questions or asked so many questions that it would have 

probably overwhelmed the possible victim. After training, all participants looked at ease and 

asked direct questions without hesitation. It is important to note that this could be a direct effect 

of previous exposure to the same environmental arrangement. However, there was not an 

ascending trend across the simulations in baseline before training. Future studies should evaluate 
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whether the confidence rating is the most effect tool to evaluate future participants’ affect when 

identifying a possible victim. It is yet to be determined whether participants would feel 

comfortable in a real situation.  

The present study provided an effective evaluation of identification of the critical and 

non-critical features of human trafficking. As seen within the current study, the social media 

responding and the empathy assessment responses showed no apparent behavior changes. 

However, the preventative workshop package did not explicitly teach participants how to engage 

in the social media content or provide environmental cues to evoke empathetic responses from 

participants. One should note that the preventative workshop package within the current study 

only taught the first step (identification of human trafficking) in addressing preventative efforts 

regarding human trafficking.  

With respect to the social media content, the presentation did not teach participants to 

actively engage in their social media sites nor stress its importance. In the current study, I only 

provided websites as resources for participants. The collaborating organization had a social 

media site that provided information regarding immigration services as well as human trafficking 

sources. However, the collaborating organization did not maintain active daily feeds regarding 

human trafficking. Future development could focus on improving the instructional design 

regarding trafficking as well as provide rationales to participants regarding the effectiveness of 

social media in prevention of human trafficking. It may also be important for organizations to 

keep their social media sites and feeds active. In addition, future studies should evaluate the 

effects of providing participants with a tangible visual stimulus prompt (sending friend requests, 

providing a flyer, stickers, and/or business card, etc.) with information on preventive actions 

against human trafficking. 
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Participants’ empathetic responses were similar to baseline levels after training. The 

intent of the community workshop targeted ways to teach individuals to discriminate a victim 

and what to do if they encountered a victim. The empathy index was included as a collateral 

measure to determine if empathetic feelings toward others changed in any way following 

training. It is possible that the standard empathy assessment used in the current study was not a 

valid tool in measuring participants’ empathetic responses. It is also possible that the 

environmental arrangements within the community workshop were not set up properly to evoke 

an increase in participants’ empathetic responses following training. Future studies could 

examine the effects of participants’ empathetic responses by setting up a more salient 

environmental cue such as providing more victim simulation videos in which the victim tells 

their story. However, if one was to study these effects they must consider the length of time of 

each video as well as the graphic content within the videos. For example, videos include victims 

engaging in sexual acts as well as victims being beaten to work and live in poor conditions. The 

risks and benefits of such instruction videos should be a consideration in future research.  

I utilized video illustrations as a supplement to the oral presentation. The results from 

previous studies (Romanov & Nevgi, 2007; Roskos-Ewoldsen & Roskos-Ewoldsen, 2010) found 

that not only did the audience report increased satisfaction with the video illustrations but there 

was behavior (increased attendance, better grades, and increase attention) change. The results 

here were similar in that participants reported satisfaction, however this study did not measure 

the effects on choice behavior comparing a presentation without illustrations. Future studies 

could evaluate the effects on satisfaction and empathy with and without the video illustrations.  

Revision, presentation, and evaluation of the ODIS, Inc. training seminar resulted in a 

preliminary familiarization with the first part of a behavior analysis: identification of the defining 
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features of a problem. As noted in the introduction, the second step with respect to a social 

problem like human trafficking is to understand effective means of social activism. One example 

of a behavior analytic program that has addressed a large scale social problem is the Triple P-

Positive Parenting Program (Triple-P). Triple P is a multicomponent training package to teach 

parents effective parenting skills (Sanders, Lynch, & Markle-Dadds, 1994). The goal of the 

parent-training program is to improve parenting skills to increase a supportive family lifestyle 

and to prevent child maltreatment (Sanders, Markle-Dadds, & Turner, 2003). Sanders and 

colleagues (2003) discussed that Triple P was an effective systematic program that was 

individualized to each family. Sanders and James (1983) suggested that the first step in solving a 

complex social issue is to teach the pertinent information and skills regarding the social issue. As 

a result, teaching the pertinent information and skills increases the individual’s knowledge, 

skills, and confidence regarding the social issue. The present study evaluated the effects of a 

preventative workshop package that taught the first step (identification of human trafficking) in 

preventive efforts regarding human trafficking. Sanders et al. (2003) also suggested that the 

second step is taking action by teaching generalization skills across community settings. Due to 

the sensitive and possibly dangerous nature of human trafficking, it is important that an analysis 

across community settings be conducted to facilitate safe generalization of skills. Another way to 

promote generalization may be to determine under what conditions individuals are more likely to 

take action regarding preventive efforts of human trafficking within their immediate 

environment. 

This paper presents a preliminary analysis evaluating the effects of teaching the critical 

and non-critical features of human trafficking within a human trafficking prevention workshop 

package. This is one of the first empirical studies that provided data demonstrating what was and 
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was not effective within a community workshop on preventative efforts of human trafficking. 

Hopefully, future studies will evaluate the conditions under which individuals respond in civil 

action within their natural environments. This study may set the occasion to provide more 

opportunities for empirical research and databased decisions regarding human trafficking 

education. Behavior analysis can successfully collaborate with other disciplines to address 

socially significant problems such as child maltreatment and human trafficking. 

Table 1 

Means and Standard Deviations Across All Participants During Baseline and Training on the 
Interpersonal Reactivity Index 

Baseline Training 

IRI Scales Mean SD Mean SD 

Fantasy 1.99 0.88 1.93 0.80 

Perspective Taking 2.72 0.29 2.76 0.24 

Empathetic Concern 2.76 0.44 2.85 0.57 

Personal Distress 1.40 0.60 1.33 0.61 
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Table 2 

Representative Responses for Social Validity Assessment  

 

  

1. How would you rate the quality of the presentation? 

Professional, informative. - Participant 10 

2. Was the presentation informative? 

Yes, very easy to understand and it seemed like it hit the basic points of the topic (I 

enjoyed the videos). - Participant 4 

3. To what extent has our training met your needs? 

I am able to gently identify the characteristics of human trafficking as opposed to 

making the person feel worse. - Participant 4 

4. Would you recommend our program to a friend? 

Yes - great learning experience. - Participant 1 

5. How satisfied are you with the content within the presentation? 

Very, would like to see more feedback for role plays - Participant 1 

6. Do you think the services you received will help you effectively identify and help an 

individual whom may be in a human trafficking situation? 

Most likely. I feel more confident. - Participant 5 

7. Overall, how satisfied are you with the training you received? 

Loved the role-playing! - Participant 7 

8. Can you think of how you might have handled past situations differently as a result of 

this training? 

Asked questions differently - noticed the signs of human trafficking. - Participant 8 

Additional Comments: 

Great job, very informative, I really did learn a lot of helpful information. - Participant 

5 
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Table 3 

Questions Asked Within The Written Assessment Across Three Domains 

Domain 1. 

1. Define Human Trafficking.

2. What are the three components of human trafficking?

3. What are the different types of Human Trafficking?

Domain 2. 

4. Who are targets for human trafficking?

5. What do you do when you feel someone is a victim of human trafficking?

6. Where can human trafficking occur?

Domain 3. 

7. Who should you contact if someone you know is involved in human trafficking?

8. What types of questions should be asked if someone may be a victim of human

trafficking?

9. What are the key ways to look for human trafficking in your town?

10. If the suggested victim is an illegal immigrant, do they have rights here in the United

States?
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Table 4 

Examples of Relevant and Irrelevant Questions Asked Within Three Simulation Assessment 
Scenarios 

Scenarios Examples of Relevant Questions Examples of Irrelevant Questions 

C
o-

W
or

ke
r 

Do you receive you paychecks bi-
weekly? Did you car break down? How 
long have you lived with our boss? 
Would you like me to give you a ride to 
get something to eat? If it’s cool, I can 
give you a ride home tonight? How long 
have you been with this company? How 
long have you known our boss? Are ya’ll 
good friends? 

Asks the co-worker if he has saw the 
great football play last night. The co-
worker complains about his job and 
walks away. The co-worker listens to 
the complaints but does not ask any 
questions. 

N
an

ny
 

How well do you know the family? How 
long have you worked for the family? 
Are you a live-in nanny or do live outside 
of the home? Did you misplace your id? 
Do you typically ride the bus? You have 
bruises, what happened? Do you like 
your job? 

Let the kids go, no questions asked. 
Tells the nanny she is sorry to hear 
about her terrible morning and 
suggests a stress-reduction strategy. 
Asks the teacher if she has seen the 
previews of a new movie. 

N
ai

l-T
ec

h 

Having a bad day? How long has it been 
since you’ve seen them? Do you talk to 
them on the phone? How much are the 
plane tickets? How long have you lived 
here? When did y’all get married? Do 
your children like your husband? What 
are your children’s names? How old are 
they? What grade are they in? 

The client continues to talk about her 
children. The client asks the nail tech 
where the local restaurants are. The 
client asks the nail tech which color 
she should get. The client asks the nail 
tech where the bathrooms are. The 
client asks the nail tech if she makes 
appointments. 
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Defining and describing human trafficking 

Identifying possible victims 

Describing actions taken if participants identify a victim 

Participants 

Figure 1. Participants’ performance on the written assessment. 
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Total Number of Relevant Questions Asked  

 

Average Confidence Rating 

Simulation Assessment Scenarios 

Figure 2. Participants’ total number of relevant questions asked and average ratings across 
simulation assessment scenarios. 
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Figure 3. Individual participant simulation performance for 
relevant questions asked at baseline and training.  
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Figure 4. Individual participant simulation performance for 
confidence rating at baseline and training.  
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Figure 5. Participants’ posts and likes on social activism regarding human trafficking. 
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APPENDIX A 

FLYER 
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To RSVP, please contact: 
tiffanymercer@my.unt.edu 

PARTICIPANTS NEEDED FOR A COMMUNITY WORKSHOP 

This workshop is designed to train and develop evidence-based ways 
to inform, identify, and prevent possible human trafficking situations 

for individuals within their communities. 
August 8, from 6:00-8:00pm 

The CCC 
1305 W. Oak St., Denton, Texas 76201 

University of North Texas 

HUMAN TRAFFICKING 
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APPENDIX B 

COMMUNITY WORKSHOP PRESENTATION 
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Look Beneath the Surface 
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A modern day form of slavery 

It is the 2nd largest criminal industry in the world today 

Victims are forced, coerced, or enticed by fraud into forced 
labor or sexual exploitation 

600,000-800,000 victims are trafficked across international 
borders annually according to the U. S. Department of State 
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SEX LABOR CHILDREN 
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http://www.polarisproject.org/what-we-do/national-human-trafficking-hotline/the-nhtrc/call-vignettes/topics/313 
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  One evening a young man from Colombia made the decision to find 
work in the U.S.  His parents were aging and needed medical care 
he couldn’t afford to provide for them. The man decided to 
approach two men who were in town recruiting employees to work 
on a tomato farm in Florida.  They promised to take care of his 
H-2A visa application to ensure that he could legally enter and work 
in the U.S. They described good living conditions and promised he 
would make enough money to send home to his family. Upon his 
arrival, he realized that the conditions were very different than he 
was promised. He lived in a rundown building along with many 
other employees. He was required to work every day of the week 
for extremely long hours.  The man wanted to leave, but felt as if he 
had nowhere to go. His employer had taken his passport and visa 
and refused to give it back to him.  The employer threatened to call 
the police and immigration if he or any of the other workers tried to 
leave.  

http://www.polarisproject.org/what-we-do/national-human-trafficking-hotline/the-nhtrc/call-vignettes/topics/452 
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http://www.polarisproject.org/what-we-do/national-human-trafficking-hotline/the-nhtrc/call-vignettes/topics/318 
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FFORCE 

FRAUD 

COERCION 

Look for the following clues: 
• Evidence of being controlled, or is accompanied by a controlling person
• Does not speak well on own behalf
• Evidence of an inability to move or leave job
• Transported to or from work/ works and lives in the same place
• Overly submissive
• Bruises or other signs of battering
• Fear or depression
• Does not speak English
• Recently brought from a foreign country
• Lack of passport, immigration, or identification documentation
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Have you or your family ever been threatened? 

What are your working and living conditions like? 

Can you come and go as you please? 

Has your identification or documentation been taken 
from you? 



50

 

 
▪

 
▪

 
▪



51

 

 

 

 

 

 

 

 

 

 



52

APPENDIX C 

WRITTEN ASSESSMENT 



53

Baseline and Training Test Participant Number: _______ 
Date: _____________

Questions 

1. Define Human Trafficking.

2. What are the three components of human trafficking?

3. What are the different types of Human Trafficking?

4. Who are targets for human trafficking?

5. What do you do when you feel someone is a victim of human trafficking?

6. Where can human trafficking occur?

7. Who should you contact if someone you know is involved in human trafficking?

8. What types of questions should be asked if someone may be a victim of human trafficking?

9. What are the key ways to look for human trafficking in your town?

10. If the suggested victim is an illegal immigrant, do they have rights here in the United States?
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APPENDIX D 

WRITTEN ASSESSMENT CODE SHEET 
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Participant Number: _________
Date: _______

PRE POST
Written Test Correct Incorrect Written Test Correct Incorrect

define & discriminate on defining

on identifying victims on identifying victims

on describing actions on describing actions

Participant Number: _________
Date: _______

PRE POST
Written Test Correct Incorrect Written Test Correct Incorrect

define & discriminate on defining

on identifying victims on identifying victims

on describing actions on describing actions

Participant Number: _________
Date: _______

PRE POST
Written Test Correct Incorrect Written Test Correct Incorrect

define & discriminate define & discriminate

on identifying victims on identifying victims

on describing actions on describing actions

Participant Number: _________
Date: _______

PRE POST
Written Test Correct Incorrect Written Test Correct Incorrect

define & discriminate define & discriminate

on identifying victims on identifying victims

on describing actions on describing actions

Participant Number: _________
Date: _______

PRE POST
Written Test Correct Incorrect Written Test Correct Incorrect

define & discriminate define & discriminate

on identifying victims on identifying victims

on describing actions on describing actions

Participant Number: _________
Date: _______

PRE POST
Written Test Correct Incorrect Written Test Correct Incorrect

define & discriminate define & discriminate

on identifying victims on identifying victims

on describing actions on describing actions

Participant Number: _________
Date: _______

PRE POST
Written Test Correct Incorrect Written Test Correct Incorrect

define & discriminate define & discriminate

on identifying victims on identifying victims

on describing actions on describing actions
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Baseline/Training Assessment 
1. Define Human Trafficking.

Where victims are forced, coerced, or enticed by fraud into forced labor or sexual
exploitation
  sex trafficking in which a commercial sex act is induced by force, fraud, or coercion, or

in which the person induced to perform such act has not attained 18 years of age; or  
 the recruitment, harboring, transportation, provision, or obtaining of a person for labor 

or services, through the use of force, fraud, or coercion for the purpose of subjection to 
involuntary servitude, peonage, debt bondage, or slavery.(TVPA, 2000). 

2. What are the three components of human trafficking?
Force, Fraud, and/or Coercion 

3. What are the different types of Human Trafficking?
Sex trade or Forced labor 

4. Who are targets for human trafficking?
Anyone 

5. What do you do when you feel someone is a victim of human trafficking?
A victim of human trafficking may look like many of the people you see daily. If you think 
someone is a victim of human trafficking, please the proper authority. 

6. Where can human trafficking occur?
Anywhere through out the community. 

7. Who should you contact if someone you know is involved in human trafficking?
 National Human Trafficking Resource Center

1.888.3737.888 
 Opening Doors Immigration Services 

940.382.0096 
 Mosaic Family Services 
 214.823.1911 or 866.944.1911 

8. What types of questions should be asked if someone may be a victim of human trafficking?
 Have you or your family ever been threatened?
 What are your working and living conditions like?
 Can you come and go as you please?
 Has your identification or documentation been taken from you?

9. What are the key ways to look for human trafficking in your town?
 Evidence of being controlled, or is accompanied by a controlling person
 Does not speak well on own behalf
 Evidence of an inability to move or leave job
 Transported to or from work/ works and lives in the same place
 Overly submissive
 Bruises or other signs of battering
 Fear or depression
 Does not speak English
 Recently brought from a foreign country
 Lack of passport, immigration or identification documentation

10. If the suggested victim is an illegal immigrant, do they have rights here in the United States?
Yes they do. 
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APPENDIX E 

SIMULATION ASSESSMENT SCENARIO SCRIPTS 
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Simulation Assessment Scenario Scripts 
There are five simulation assessment scenarios scripts. Each script gives a different environment 
that allows discrimination of a human trafficking situation. Once the participant discriminates the 
situation as human trafficking, they can then offer advice or seek help to the main character. The 
trained staff will enact the part of the main character and will read the cue card script (white 
section) to the participant. The participating characters are the participants selected for the in 
depth study. Red text is read aloud to the participant. Black text is merely instructions for the 
trained staff. 

INSTRUCTIONS FOR ARRANGING THE SIMULATION SCENARIO: 
As the nanny, you will have bruises that you will cover up during the reading of the script. 
You will also have a fearful affect. 

INSTRUCTIONS WHEN THE PARTICIPANT IS AT YOUR STATION: 
State the following specifics of the simuation scenario below. 
“We are going to role-play. The environment we are going to enact is at a school. A Nanny is 
late and drops off the kids at the front desk. I will be the nanny. You will be the front desk 
attendant. It is your job as the front desk attendant to ask the nanny questions to potentially 
identify her as a victim in a human trafficking situation. Consider the uncomfortable nature of 
a victim of human trafficking when framing your question. Do you understand your role?” If 
so: “Let’s begin.” (If not, please answer any questions and repeat the instructions again).  

NANNY’S DIALOGUE: 
“Excuse me, I apologize for dropping the kids off late. I see here you need my photo id. Their 
parents have it. I’ll be sure to have it next time but please don’t let their parents know I 
dropped them off late.”  
(Pause for the front desk attendant to ask questions) 
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Simulation Assessment Scenario Scripts 
There are five simulation assessment scenarios scripts. Each script gives a different environment 
that allows discrimination of a human trafficking situation. Once the participant discriminates the 
situation as human trafficking, they can then offer advice or seek help to the main character. The 
trained staff will enact the part of the main character and will read the cue card script (white 
section) to the participant. The participating characters are the participants selected for the in 
depth study. Red text is read aloud to the participant. Black text is merely instructions for the 
trained staff. 

INSTRUCTIONS FOR ARRANGING THE SIMULATION SCENARIO: 
As the co-worker, you have not received your paycheck because the payroll department had a 
computer crash. You work excessive hours for overtime benefits. Your boss drives you to/from 
work because your license is suspended. You lived with your boss before being hired.  

INSTRUCTIONS WHEN THE PARTICIPANT IS AT YOUR STATION: 
State the following specifics of the simulation scenario below. 
“We are going to role-play. The environment we are going to enact is at work. The co-workers 
are sitting in the break room complaining about their jobs. I will be an employee of a 
construction company and I live with my boss. You will be a co-worker at the same job. It is 
your job to ask your co-worker questions to potentially identify him as a victim in a human 
trafficking situation. Consider the uncomfortable nature of a victim of human trafficking when 
framing your question. Do you understand your role?” If so: “Let’s begin.” (If not, please 
answer any questions and repeat the instructions again). 

EMPLOYEE’S DIALOGUE: 
“Hey man, I didn’t get paid again today. Our boss dropped me off at 4 am and still hasn’t 
brought me lunch. I’ll probably be picked up around 6 or 7 after they’ve eaten.” 
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Simulation Assessment Scenario Scripts 
There are five simulation assessment scenarios scripts. Each script gives a different environment 
that allows discrimination of a human trafficking situation. Once the participant discriminates the 
situation as human trafficking, they can then offer advice or seek help to the main character. The 
trained staff will enact the part of the main character and will read the cue card script (white 
section) to the participant. The participating characters are the participants selected for the in 
depth study. Red text is read aloud to the participant. Black text is merely instructions for the 
trained staff. 

INSTRUCTIONS FOR ARRANGING THE SIMULATION SCENARIO: 
As the nail tech, you will vaguely reference that you moved to the United States because you 
married a man who send your paycheck to your kids back home. However, your spouse has 
control of all your income and you are unaware of how much money goes to your kids. 

INSTRUCTIONS WHEN THE PARTICIPANT IS AT YOUR STATION: 
State the following specifics of the simulation scenario below. 
 “We are going to role-play. The environment we are going to enact is at a nail salon. A picture 
of a customer’s children disheartens a nail tech. I will be the nail-tech. You will be a paying 
customer. It is your job to ask the nail tech questions to potentially identify her as a victim in a 
human trafficking situation. Consider the uncomfortable nature of a victim of human 
trafficking when framing your question. Do you understand your role?” If so: “Let’s begin.” 
(If not, please answer any questions and repeat the instructions again). 

NAIL TECH’S DIALOGUE: 
“I miss my kids. They are in Cambodia. The man I married promised we’d get my kids here as 
soon as I get enough money for their tickets. I don’t know how much tickets cost but it has 
been over a year and he says I am still not even close.” 
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Simulation Assessment Scenario Scripts 
There are five simulation assessment scenarios scripts. Each script gives a different environment 
that allows discrimination of a human trafficking situation. Once the participant discriminates the 
situation as human trafficking, they can then offer advice or seek help to the main character. The 
trained staff will enact the part of the main character and will read the cue card script (white 
section) to the participant. The participating characters are the participants selected for the in 
depth study. Red text is read aloud to the participant. Black text is merely instructions for the 
trained staff. 

INSTRUCTIONS FOR ARRANGING THE SIMULATION SCENARIO: 
As the teen athlete, you have moved from Mexico to play football on a well-recognized team. 
You live with your football coach and pay rent. You do not have a social security card because 
you have not had the opportunity to become a legal resident. You work all day and are not able 
to play football because your coach has not helped you become a legal citizen. 

INSTRUCTIONS WHEN THE PARTICIPANT IS AT YOUR STATION: 
State the following specifics of the simulation scenario below. 
 “We are going to role-play. The environment we are going to enact is at the front door of a 
customer’s home. A teen salesman comes to the door to market his magazines for sale. I will 
be the nail-tech. You will be a paying customer. It is your job to ask the teenager questions to 
potentially identify him as a victim in a human trafficking situation. Consider the 
uncomfortable nature of a victim of human trafficking when framing your question. Do you 
understand your role?” If so: “Let’s begin.” (If not, please answer any questions and repeat the 
instructions again). 

TEEN ATHLETE’S DIALOGUE: 
“Thank goodness, another sale! I’ve been walking door-to-door, all day everyday for two 
weeks and still haven’t made my rent. My coach is going to be pissed! I came here to play 
football and he promised I’d be living the good life. You can’t make much selling magazines 
door-to-door; and you can’t get a real job without a social security number.” 
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Simulation Assessment Scenario Scripts 
There are five simulation assessment scenarios scripts. Each script gives a different environment 
that allows discrimination of a human trafficking situation. Once the participant discriminates the 
situation as human trafficking, they can then offer advice or seek help to the main character. The 
trained staff will enact the part of the main character and will read the cue card script (white 
section) to the participant. The participating characters are the participants selected for the in 
depth study. Red text is read aloud to the participant. Black text is merely instructions for the 
trained staff. 
 
INSTRUCTIONS FOR ARRANGING THE SIMULATION SCENARIO: 
As the patient with dementia, you will inform the nurse that you are hungry and do not have 
money or transportation to go to Whataburger. 

INSTRUCTIONS WHEN THE PARTICIPANT IS AT YOUR STATION: 
State the following specifics of the simulation scenario below. 
“We are going to role-play. The environment we are going to enact is at the home. A patient 
with dementia calls his home healthcare nurse who visits once for monthly check-ups. I will be 
the patient with dementia. You will be the home healthcare nurse. It is your job to ask the nail 
tech questions to potentially identify her as a victim in a human trafficking situation. Consider 
the uncomfortable nature of a victim of human trafficking when framing your question. Do 
you understand your role?” If so: “Let’s begin.” (If not, please answer any questions and repeat 
the instructions again). 

PATIENT WITH DEMENTIA’S DIALOGUE: 
“I need someone to bring me a Whataburger with lettuce, mayo, and tomatoes. I ran out of 
cigarettes this morning and my daughter won’t be home until late tonight.” 
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APPENDIX F 

SIMULATION ASSESSMENT SCENARIOS CODE SHEET 
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CODE SHEET 

Each script will have indicators that allow the participating character to ask questions to 
discriminate the possibility of a human trafficking situation. Each script has script-specific 
indicators. For all scripts, indicator is defined as: 

 Indicator: The main components of the possibility of human trafficking for each 
scenario. 

For each script, we will tally the frequency of relevant and irrelevant questions based on how 
precise they target the eluded indicators. Each script has script-specific examples of relevant 
questions. For all scripts the relevant and irrelevant questions are defined as: 

 Relevant Responses: questions pertaining to the possibility of force, coercion, or fraud, 
and/or questions that facility discrimination of a human trafficking situation. 

 Other Responses: no response, and/ or questions that do not pertain to the possibility of 
force, coercion, or fraud (could be seen as meddlesome, intrusive and not functional for 
identification of a victim). 

Situation: Nanny is late & drops off kids at front office. 
Indicators: Concealing bruises, no I.D., fearful affect, no transportation 
Relevant 
Question 
Examples: 

How well do you know the family? How long have you worked for the 
family? Are you a live-in nanny or do live outside of the home? Did you 
misplace your id? Do you typically ride the bus? You have bruises, what 
happened? Do you like your job? 

Other 
Response 
Examples: 

Let the kids go, no questions asked. Tells the nanny she is sorry to hear 
about her terrible morning and suggests a stress-reduction strategy. Asks 
the teacher if she has seen the previews of a new movie. 

Situation: Sitting in the break room complaining about the job. 
Indicators: No paycheck, Excessive hours, To/from by boss, lives with boss 
Relevant 
Question 
Examples: 

Do you receive you paychecks bi-weekly? Did you car break down? How 
long have you lived with our boss? Would you like me to give you a ride to 
get something to eat? If it’s cool, I can give you a ride home tonight? How 
long have you been with this company? How long have you known our 
boss? Are ya’ll good friends? 

Other 
Response 
Examples: 

Asks the co-worker if he has saw the great football play last night. The co-
worker complains about his job and walks away. The co-worker listens to 
the complaints but does not ask any questions. 
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Situation: You just showed a picture of your kids to your nail tech. She seemed to be 
disheartened. 

Indicators: Vague reference to spouse, kids in another country 
Relevant 
Question 
Examples: 

Having a bad day? How long has it been since you’ve seen them? Do you 
talk to them on the phone? How much are the plane tickets? How long 
have you lived here? When did y’all get married? Do your children like 
your husband? What are your children’s names? How old are they? What 
grade are they in? 

Other 
Response 
Examples: 

The client continues to talk about her children. The client asks the nail tech 
where the local restaurants are. The client asks the nail tech which color 
she should get. The client asks the nail tech where the bathrooms are. The 
client asks the nail tech if she makes appointments.  

Situation: A customer buys a magazine from the teen 
Indicators: Paying to live with Coach, No Social Security, Lack of social interaction 
Relevant 
Question 
Examples: 

Where are you from? Where is your social security card? How do you 
know what a social security card is? How long will you be in the country? 
Who do you live with? How long have you lived with your coach? Do you 
have your own room? What team do you play for? What are you saving up 
for? 

Other 
Response 
Examples: 

The customer asks the teen if he is selling for a certain magazine. Asks the 
teen if he can negotiate the price. Asks the teen to come by at a more 
convenient time.  

Situation: Dementia patient calls his home healthcare nurse 
Indicators: No transportation, no access to money 
Relevant 
Question 
Examples: 

Where is you daughter? What time does she get home? Can you call your 
daughter and let her know to bring it to you when you get home? Do you 
get out of the house much?  

Other 
Response 
Examples: 

What day are you available for our next appointment? Is your contact 
information still the same? Do any of your medications need refills? How 
are you feeling?  
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APPENDIX G 

SIMULATION ASSESSMENT SCENARIOS CONFIDENCE RATING CODING SHEET 
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Simulation Assessment Scenario Confidence Rating Coding Sheet 

Observation Ratings for Participate Confidence  
(Adapted from Brookman-Frazee, 2004 and Wiles, 2012). 

For each role-play script, circle the highest appropriate rating based on the following definitions: 

Low Confidence Neutral Confidence High Confidence 
Participant appears unsure of 
what questions to ask to help 
identify whether the trained 
staff is a possible victim. The 
participant’s statements, 
questions, voice intonation, or 
affect may reflect self-doubt in 
his or her ability to interact 
with the possible victim. As a 
result, the participant cannot 
discriminate whether the 
individual is a possible victim 
of human trafficking. 

Participant does not appear 
uncertain or certain (the 
majority of the time) on 
what questions to ask to 
help identify whether the 
trained staff is a possible 
victim. The participant 
statements, questions, 
voice intonation, or affect 
do not seem to reflect self-
doubt or high confidence 

Participant appears certain of 
what questions to ask to help 
identify whether the trained 
staff is a possible victim. The 
participant’s questions, 
statements, voice intonation, or 
affect reflect self-efficacy in 
his or her ability to interact 
with the possible victim. As a 
result, the participant can 
discriminate if the individual is 
a possible victim and can take 
proper action, if needed. 

0 1 2 3 4 5 

Rating Definitions: 
0 - participant does not respond or ask any relevant questions to the participant 

1 - participant asks a question but is not aware of its relevance of identification 
2 - participant asks a question but is not necessarily asking it for identification purposes 

3 - participant asks a question with the intent of identification but is unsure if the question asked 
is the best question for identification of a victim 

4 - participant asks a question with the intent of identification but does not provide help, if 
needed 

5 - participant asks a question and provides the necessary help, if needed; if the individual 
participant is identify does not need help they continue talk about other things not related to 
human trafficking 
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APPENDIX H 

SIMULATION ASSESSMENT SCENARIO DATASHEET 
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Simulation Assessment Scenario Datasheet 

NAME: ______________ PARTICIPANT NUMBER: ________ 

DATE:  ______________ PRE / POST PRESENTATION 

For each script, tally the frequency of relevant and irrelevant questions based on 
how precise the participant targets the eluded indicators. Each script has script-
specific examples of relevant questions. For all scripts the relevant and irrelevant 
questions are defined as: 

 Relevant Questions: questions pertaining to the possibility of force, 
coercion, or fraud, and/or questions that facility discrimination of a human 
trafficking situation. 

 Other Responses: no response, and/ or questions that do not pertain to the 
possibility of force, coercion, or fraud (could be seen as meddlesome, 
intrusive and not functional for identification of a victim). 

Also, for each script write the highest appropriate confidence rating. 

Simulation 
Performance Scenario 

RELEVANT 
QUESTIONS 

IRRELEVANT 
QUESTIONS 

CONFIDENCE 
RATING 

1. Co-Worker

2. Nail Tech

3. Nanny

4. Magazine Salesman

5. Dementia Patient
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SOCIAL MEDIA CONTENT EMAIL 
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Social Media Email 

Hey (Name), 

Thank you very much for attending my community workshop regarding Human 
Trafficking on (the date). As discussed in the community workshop you opted to provide 
information from your (social media site) regarding human trafficking.  

Please reply to this email by filling out the following information. 

BEFORE - (dates two weeks before the community workshop) 
Please list the number of times you posted, liked, blog, or friend requested anything to 
your (social media site) account two weeks before (dates two weeks before the 
community workshop) you attended the community workshop.  

• Total number of times of before regarding anything: __________.

Place list the number of times you posted, liked, blog, or friend requested anything to do 
with human trafficking to your (social media site) account two weeks before (dates 
two weeks before the community workshop) you attended the community workshop. 

• Total number of times before regarding Human Trafficking: __________.

AFTER - (dates two weeks after the community workshop) 
Please list the number of times you posted, liked, blog, or friend requested anything to 
your (social media site) account two weeks after (dates two weeks after the 
community workshop) you attended the community workshop.  

• Total number of times of before regarding anything: __________.

Place list the number of times you posted, liked, blog, or friend requested anything to do 
with human trafficking to your (social media site) account two weeks before (dates 
two weeks before the community workshop) you attended the community workshop. 

• Total number of times before regarding Human Trafficking: __________.

Thank you for your time and patience. If you have any questions please do not hesitate to 
contact me.  

Best, 

Name of primary author 
Relevant contact information 
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APPENDIX J 

SOCIAL VALIDITY ASSESSMENT 
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Participant Number: _________ 
Date: _____________ 

Social Validity Assessment

Questions

• How would you rate the quality of the presentation?

• Was the presentation informative?

• To what extent has our training met your needs?

• Would you recommend our program to a friend?

• How satisfied are you with the content within the presentation?

• Do you think the services you received will help you effectively
identify and help an individual whom may be in a human trafficking
situation?

• Overall, how satisfied are you with the training you received?

• Can you think of how you might have handled past situations
differently as a result of this training?

ADDITIONAL COMMENTS: 



74

APPENDIX K 

SOCIAL VALIDITY ASSESSMENT: PARTICIPANT’S RESPONSES 
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Table. 2. 

Social Validity Assessment: Participant’s responses. 

1. How would you rate the quality of the presentation?
Participant Response 

1 Good Presentation 
2 Scale of 1-10, 7 or 8. Effective, but hard to process everything at once 
3 7. 
4 I quality was great. 
5 10/10. 
6 No response - Did not fill out assessment 
7 Good. 
8 Good. 
9 Good. 
10 Professional, informative. 

2. Was the presentation informative?

Participant Response 
1 Yes, but vague 
2 Definitely 
3 Good. 
4 Yes, very easy to understand and it seemed like it hit the basic points of the 

topic (I enjoyed the videos). 
5 Yes. 
6 No response - Did not fill out assessment 
7 Very informative. 
8 Yes. 
9 Yes. 
10 It sure was. 

3. To what extent has our training met your needs?
Participant Response 

1 It was very informative, number and idea wise (amount of people and what it 
was) but still did feel comfortable enough to pick out people. 

2 I feel equipped to deal with it in the real world. 
3 Yes. 
4 I am able to gently identify the characteristics of human trafficking as opposed 

to making the person feel worse 
5 Very much. I had a lot of questions answered actually. 
6 No response - Did not fill out assessment 
7 Giving hotline info and things to say if certain situations arise. 
8 Good. 
9 Great. 
10 No response 
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4. Would you recommend our program to a friend?
Participant Response 

1 Yes - great learning experience. 
2 Yes. 
3 Yes. 
4 Yes! 
5 Yes. 
6 No response - Did not fill out assessment 
7 Of course. 
8 Yes. 
9 Yes. 
10 Yes. 

5. How satisfied are you with the content within the presentation?
Participant Response 

1 Very, would like to see more feedback for role plays 
2 Very. 
3 Good. 
4 Very satisfied. 
5 Very satisfied. 
6 No response - Did not fill out assessment 
7 It was very good. 
8 Decent - would like more detailed information. 
9 Very satisfied. 
10 Very, I like the interaction. 

6. Do you think the services you received will help you effectively identify and help an
individual whom may be in a human trafficking situation? 
Participant Response 

1 Somewhat, could probably identify them but wouldn’t know the questions to 
ask. 

2 Yes, but it will take practice. 
3 ? 
4 Yes. 
5 Most likely. I feel more confident. 
6 No response - Did not fill out assessment 
7 Yes, I hope. A lot of real life situations will be hard to identify though. 
8 Kinda. 
9 Yes. 
10 It will help me identify but I still wouldn’t confront someone. 
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7. Overall, how satisfied are you with the training you received?
Participant Response 

1 Good training 
2 I am satisfied. 
3 Ok. 
4 Very satisfied. 
5 Very satisfied. 
6 No response - Did not fill out assessment 
7 Loved the role playing! 
8 Good. 
9 Satisfied. 
10 Very. 

8. Can you think of how you might have handled past situations differently as a result of this
training?

Participant Response 
1 I might have spent more time with people and maybe not be so quick to judge 
2 No, not really… but maybe I was just completely oblivious before. 
3 I don’t know. 
4 I would have been abrupt with the person and may have spoken with a hard tone 

if they were unable to answer my questions. 
5 Yes. 
6 No response - Did not fill out assessment 
7 Hotline. 
8 Asked questions differently - noticed the signs of human trafficking. 
9 Not right now. 
10 No. 

Additional Comments: 
Participant Response 

1 No response 
2 No response 
3 No response 
4 No response 
5 Great job, very informative, I really did learn a lot of helpful information. 
6 No response - Did not fill out assessment 
7 I think all participants should have been provided a business card or paper with 

info, with the hotline number. I’ll have to look it up again to get it. 
8 No response 
9 No response 
10 No response 
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INTEROBSERVER AGREEMENT DATA 
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Interobserver Agreement Data Across All Participants 

Written Test Domain 
(Total Opp. - 

Disagreements)/Total 
Opportunities 

Percent 
IOA 

Baseline 
Defining & Discriminating  1-3 (3-0)/3 100% 
Identifying Victims  4-6 (3-0)/3 100% 

Describing actions  7-10 (4-0)/4 100% 

Training 
Defining & Discriminating  1-3 (3-0)/3 100% 

Identifying Victims  4-6 (3-0)/3 100% 

Describing actions  7-10 (4-0)/4 100% 

Simulation Performance Scenarios 
Relevant Questions 

(Total Opp. - Disagreements)/Total 
Opportunities 

Percent 
IOA 

Baseline 

Co-Worker (24-0)/24 100% 

Nail Tech (63-0)/63 100% 

Nanny (23-0)/23 100% 

Magazine Salesman (29-0)/29 100% 

Dementia Patient (27-0)/27 100% 

Training 

Co-Worker (41-0)/41 100% 

Nail Tech (36-0)/36 100% 

Nanny (45-0)/45 100% 

Magazine Salesman (46-0)/46 100% 

Dementia Patient (17-0)/17 100% 

Simulation Performance Scenarios 
Confidence Rating 

(Total Opp. - Disagreements)/Total 
Opportunities 

Percent 
IOA 

Baseline 

Co-Worker (10-0)/10 100 
Nail Tech (10-0)/10 100 
Nanny (10-0)/10 100 
Magazine Salesman (10-0)/10 100 
Dementia Patient (10-0)/10 100 

Training 

Co-Worker (10-0)/10 100 
Nail Tech (10-0)/10 100 
Nanny (10-0)/10 100 
Magazine Salesman (10-0)/10 100 
Dementia Patient (10-0)/10 100 
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Continued Interobserver Agreement Data Across All Participants 

The Standardized Empathy 
Assessment Domain 

(Total Opp. - 
Disagreements)/Total 

Opportunities 

Percent 
IOA 

Baseline 

Fantasy 1, 5, 7, 12, 16, 23, 26 (7-0)/7 100% 

Perspective Taking 3, 8, 11, 15, 21, 25, 28 (7-0)/7 100% 

Empathetic Concern 2, 4, 9, 14, 18, 20, 22 (7-0)/7 100% 

Personal Distress 6, 10, 13, 17, 19, 24, 27 (7-0)/7 100% 

Training 

Fantasy 1, 5, 7, 12, 16, 23, 26 (7-0)/7 100% 

Perspective Taking 3, 8, 11, 15, 21, 25, 28 (7-0)/7 100% 

Empathetic Concern 2, 4, 9, 14, 18, 20, 22 (7-0)/7 100% 

Personal Distress 6, 10, 13, 17, 19, 24, 27 (7-0)/7 100% 



81 

Continued Interobserver Agreement Data Across All Participants. 

Simulation Performance Scenarios 
Number of 
Relevant 
Questions 

(Total Opp. - 
Disagreements)/Total 

Opportunities 

Percent 
IOA 

Number of 
Irrelevant 
Questions 

(Total Opp. - 
Disagreements)/Total 

Opportunities 

Percent 
IOA 

Baseline 

Co-Worker 21 (21-0)/21 100 3 (3-0)/3 100% 

Nail Tech 42 (42-0)/42 100 21 (21-0)/21 100% 

Nanny 22 (22-0)/22 100 1 (1-0)/1 100% 

Magazine Salesman 25 (25-0)/25 100 4 (4-0)/4 100% 

Dementia Patient 12 (12-0)/12 100 15 (15-0)/15 100% 

Training 

Co-Worker 40 (40-0)/40 100 1 (1-0)/1 100% 

Nail Tech 32 (32-0)/32 100 4 (4-0)/4 100% 

Nanny 42 (42-0)/42 100 3 (3-0)/3 100% 

Magazine Salesman 41 (41-0)/41 100 5 (5-0)/5 100% 

Dementia Patient 14 (14-0)/14 100 3 (3-0)/3 100% 
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