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This investigation was designed to delineate the

role of the university supervisor and to develop guidelines

and procedures for evaluating the effectiveness of the

university supervisor of student teachers. The specific

purposes of the study were to compose a generic role

description of the university supervisor, to define general

guidelines that may be utilized to develop procedures for

the evaluation of the university supervisor, and to define

specific procedures that may be utilized at North Texas

State University, Denton, Texas, for the evaluation of the

university supervisor.

A survey of teacher preparation institutions and the

review of current professional literature produced a list

of terms that defined and delineated the role of the univer-

sity supervisor of student teachers. A panel appointed by

the Dean of the College of Education from the population

of the Policy-Advisory Council of the College of Education

at North Texas State University individually rank ordered

the terms in order of their significance to a generic role



description, The items that received a rank order score

above the median were selected as the terms that would

compose a generic role description of the university

supervisor of student teachers.

Each of the selected terms of the generic role

description was embellished to statements that delineated

specific responsibilities and behaviors of the university

supervisory position. The members of the appointed panel

individually rank ordered the developed statements in ,

order of their significance to the effective accomplishment

of the role component. The statements that received a rank

order score above the median were selected as guidelines

of responsibilities that would compose an evaluative question-

naire designed to measure the effectiveness of the university

supervisor of student teachers,

The content of the developed evaluative instrument was

based upon the role items and the guidelines as selected by

the appointed panel. The format of the evaluative instru-

ment included an explanation of the purpose of the evalua-

tion, an explanation of the rating procedures, and a five-

point rating scale following each evaluative statement.

The evaluative instrument was developed as a twenty-item

questionnaire designed to be completed by the student

teachers and by the classroom cooperating teachers.

Content validity of the generic role description, of

the guidelines of responsibilities, and of the developed
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evaluative procedures was established by the ratings of

the appointed panel of educational experts, by a survey of

the faculties of the education departments of the colleges

and schools of North Texas State University, and by the

consensus of the Policy-Advisory Council of the College of

Education at North Texas State University, Denton, Texas.

Reliability of the developed evaluative procedures

was determined by administration of the questionnaire to

the total population of student teachers and classroom

cooperating teachers involved in the student teaching pro-

gram of North Texas State University during the spring term

of 1978, The statistical procedure utilized for the analysis

of the data was the Kruder-Richardson formula 20. The

reliability coefficient for the evaluative instrument was

.95 which was significant at the .01 level of confidence.

The conclusions of the study were that a generic role

description and guidelines of responsibilities of the uni-

versity supervisor should include statements that relate to

the components of liaison, counseling, supportive, leader-

ship, interpretative, evaluative, humanistic, observer,

analysis, and representative. The developed evaluative

procedures reflected content validity and consistently

measured the effectiveness of the university supervisors

under actual test administration.
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CHAPTER I

INTRODUCT ION

A dominant factor that determines the quality of the

student teaching experience is the effectiveness of the

university supervisor of student teachers (3, 5, 7).

Though the value and significance of the role of the uni-

versity supervisor is readily apparent, it is also alarm-

ingly obvious that the role definition, the functions, the

responsibilities, and the classroom workload requirements

of the university supervisory position are lacking clarif -

ication and consistency (1, 7). Henry and Beasley state

that "the exact role of the college supervisor has been in

need of clarification ever since a college first designated

a staff member to coordinate the program of student teaching

(4, p. 51). The irregularities and the complexities of the

university supervisor's role and function are multiplied

as the numbers of those entering the teaching .profession

increase (1, 2). In addition, the scope and dynamics of

teacher education and the innovations of the public school

programs compound the intricacies of the role and function

of the university supervisor of student teachers. Realis-

tically, universities and colleges are faced with stringent

economic limitations that demand efficient and effective

1
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use of the supervisor's time (6)9 The increasing numbers

of student teachers, the diversity of laboratory teaching

expdeinces, the innovations of teaching technologies and

methodologies, and the limitationls of financial boundaries

are current and continuous problems that must be resolved

by teacher preparation institutions via efficient and

effective utilization of the position of the university

supervisor of student teachers.

Statement of the Problem

This study was designed to delineate the role of the

university supervisor and to develop guidelines and pro-

cedures for evaluating the effectiveness of the university

supervisQr of student teachers,

Purposes of the Study

The purposes of the study were

1, to compose a generic role description of the

university supervisor of student teachers;

2. to define general guidelines that may be utilized

to develop procedures for the evaluation of the university

supervisor of student teachers;

3. to define specific procedures that may be utilized

at North Texas State University, Denton, Texas, for the

evaluation of the university supervisors.
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Definition of Terms

The following operational terms and definitions were

relevant to this study:

1. Cooperating Teacher--The public school teacher

who performs the duties of supervising a student teacher;

2. Generic Description--The inclusive statements

that define the role of the university supervisor of stu-

dent teachers;

3. Guidelines--The descriptive statements that

delineate the functions and the responsibilities of the

university supervisor of student teachers;

4. Procedures--The specific operations, such as

instruments, analyses, or questionnaires, used to deter-

mine statistical measurements;

5. Role Description--The statements that structure

the relationships, authority, and duties of the university

supervisor of student teachers;

6. Student Teacher--The student who assumes the

teaching responsibilities of a class within a public school

for a specified period of time;

7. University Supervisor--The college or university

professor who is responsible for supervising a student

teacher or a group of student teachers.

Limitations of the Study

The study was limited to the assessment of the content

validity of the evaluative statements of the developed
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measurement instrument as perceived by a panel of nine

educational experts appointed from the population of the

Policy Advisory Council of the College of Education at

North Texas State University, Denton, Texas. Further, the

study was limited to the candidness of the student teach-

ers' and cooperating teachers' ratings of the effectiveness

of the university supervisors from North Texas State Univer-

sity, Denton, Texas, during the spring term of 1978.

Summary

The effectiveness of the university supervisor of

student teachers is a significant factor that determines

the quality of the student teaching experience. The diver-

sity of role expectations and the lack of guidelines and

procedures to measure the supervisor's effectiveness create

the inherent perplexity and inefficiency of the university

supervisory position. The present investigation was an

attempt to determine a generic role description and to

develop guidelines and procedures for evaluating the effec-

tiveness of the university supervisor of -student teachers.
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CHAPTER II

REVIEW OF LITERATURE

A review of educational literature was conducted to

reveal current terminology utilized in the role descrip-

tions of university supervisors of student teachers and to

discern established guidelines and procedures for the

evaluation of theuniversity supervisors of student

teachers. The literature reviewed delineated (1) the

types, stages, processes, and principles of educational

supervision; (2) the qualities, abilities, and preparation

of the university supervisor of student teachers; (3) the

supervisory behaviors and functions of the university pro-

fessor; and, (4) the current processes for evaluating the

university supervisors of student teachers.

Types, Stages, Process, and Principles
of Educational Supervision

The literature in teacher education revealed that

there are, generally, seven types of educational super-

vision. These categories are (4)

1. autocratic supervision

2. inspectional supervision

3. representative supervision

4. cooperative-democratic supervision

5. invitational supervision

6
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6. scientific supervision

7. creative supervision.

Each of these seven classifications of supervision is an

effective student teacher supervising model. Bartky (4)

implied that the selection of the most advantageous cate-

gory of supervision should be based upon the intent and

purpose of the supervisor, of the university's and the

public school's student teaching program, and of the stu-

dent seeking the student teaching experience.

Goldhammer (10) identified a sequence of five stages

of student teacher supervision which included.

1. the pre-observation conference

2. the observation

3. the analysis and strategy

4. the supervisory conference

5. the post-conference analysis

Unruh and Turner (19) denoted and discussed the social,

psychological, and educational processes of educational

supervision. The social process was explained as the super-

visor's means of stimulating, nurturing, and appraising

the professional growth of teachers. The psychological

process was defined as the supervisor's techniques of prob-

lem solving, of coping with emotions and feelings of

teachers, and of building constructive professional rela-

tionships among school personnel. The educational process

was stated to be the supervisor's provision for the



educational growth and development of the student teacher

and of other school personnel via workshops, consultations,

directed studies, and visitations (19).

Franseth (9) examined principles of supervision and

concluded that supervision is most effective in accomplish-

ing its purposes when the following criteria are employed

as the supervision structure:

1. Supervision contributes significantly to the

solution of problems and the accomplishment of goals

considered important by the cooperating teacher,

the student teacher, and the university supervisor;

2. Supervision involves the cooperating teacher

in planning the student teaching program and in deter-

mining the supervisor's services for effective

assistance;

3. Supervision provides for an atmosphere of

acceptance, support, understanding, and personal

worth; and

4. Supervision assists participants to make

sound :judgments and to act on the basis of careful

study of adequate and accurate information.

The identification of the types, stages, processes

and principles of supervision suggested the need for

specialization in the selection and preparation of the

university supervisor of student teachers.
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Preparation, Qualities, and Abilities

Conant (7) contended that the university supervising

teacher should be designated as a "master teacher" whose

preparation includes teaching periodically at the educa.-

tional level of the student teacher being supervised. In

addition, Conant (7) -related that the university super-

vising teacher must have the ability to apply current

advances in educational theory to the concrete work in

which the student teacher is involved.

Jones stated that supervising "requires special

skills, knowledges, understandings, and attitudes" (15,

p. 433). He suggested sensitivity skills, group dynamics,

and understanding human behavior as essential abilities to

be developed by the university supervisor. Stratemeyer

(1) and Bartky (4) supported the contention that student

teacher supervision may be considered as a specialization

that requires defined qualities, abilities, and prepara-

tion.

Combs and others (4, 8, IU, 15, 16) emphasized that

effective supervising teachers should have the abilities

and qualities of "helping "facilitating," assistingi "

"stimulating," and "encouraging" the personal and profes-

sional growth of the student teacher (6, p. 16). Describ-

ing further the special qualities of a supervising teacher,

Combs asserted that "it is people and talents that make a

program, not courses and hours of exposure" (6, p. 128).
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In addition to the unique qualities and abilities that are

considered necessary for effective supervision, the be-

haviors and functions of the supervisory position are also

distinctive.

Supervisory Behaviors and Functions

Several educational authorities designated functions

that are inherent to the role of the university supervisor

of student teachers., Clark listed eight functions that

are evident in the supervision of student teachers (5),

Clark's list included the following:

1. .orienting the student teacher,

2. developing warm human relationships and

sincere understandings,

3. directing adequate planning,

4'. directing conferences for evaluation and

reassurance,

5. permitting freedom to try new ideas,

6. providing professional materials,

7, including the student teacher in educative

activities outside the classroom,

8, demonstrating professional attitudes.

The Association for Student Teaching reported administra-

tive responsibilities, cooperative functions, public school

relationships, and working with the student teacher as

supervisory functions (1, p. 71).
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Neal listed the following components of supervisory

operations (17, pp. 433-436):

1. leadership

2. interpretative

3. cooperative

4. observational

5. counseling

6. analysis

7. evaluative

8. clinical

9. humanistic

Similar terminology employed to describe the role of the

university supervisor was cited by Ayers (2) and by Jones

(15).

The review of the literature demonstrated that there

are common functions and behaviors that most educational

authorities consider vital to the supervision task. The

supervisory functions that are listed most frequently and

most inclusively within the literature reviewed are

1. liaison

2. counseling

3. supportive

4. leadership

5. interpretative

6. evaluative

7. humanistic

- 1, - , ": IVOw , 1 11--.'- , . ,mbb- "AWWA*AWN --. 1. - - -
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8. observer

9. analysis

10. representative

11. resource

12. planner

13. clinical

14. cooperative

Several authors have designated a prime or vital

singular function of the university supervisor of student

teachers. Lindsey (16) and associates supported this con-

cept and stated that university supervisors perform varied

functions, and yet, they cite teaching the student teacher

how to conduct instructional class periods.as the most cen-

tral duty of the supervision task. Several other educa-

tional authorities (3, 4, 14) supported the contention that

the analysis and improvement of college students' teaching

performances comprise the more significant functions of the

university supervisor 's position.

Combs (6) and others (10, 19, 20) reported that the

humanistic functions of support, empathy, and respect are

the most significant behaviors of the university supervisor.

Several of these elements were found in the assertion by

Unruh and Turner that "the most significant of all super-

vision components is educational leadership" (19, p. 21).

Wiles and Hawthorne (20) expressed the view that the tra-

ditional functions of the university supervisor include
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the orientation of student teachers and public classroom

teachers to the program of teacher preparation; the obser-

vation of student teachers; and, the direction of super-

visory conferences, Henry and Beasley (13) stated that

the college supervisory position involves numerous complex

activities and that the university professors perceived

the liaison function as the most essential component of

their role.

Current Evaluation Procedures

The review of literature revealed a paucity of

developed evaluative instruments designed to measure the

effectiveness of the university supervisor of student

teachers, A packet of student teaching materials printed

by the College of Education, Memphis State University,

Memphis, Tennessee, included four rating forms designed

to evaluate the university supervisor (12).. Two of the

forms consisted of thirteen items to be judged and rated

individually by the student teacher and by the cooperating

teacher.. These forms utilized a numerical rating scale of

one-to-three: one represented a superior performance;

three represented an inferior performance. The third form

to be completed by the principal of the cooperating' school

was designed to measure the university supervisor's abil-

ity to maintain effective communication and to establish

good rapport with the staff of the host school. This form
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contained four items to be rated by a response of yes or

no. All four of the forms provided space for additional

narrative comments.

An evaluative form printed by The Ohio State Univer-

sity, Columbus, Ohio (18), included twelve items to be

rated by the student teacher following his laboratory

experience. A five-point scale was utilized with a re-

sponse range of strongly agree to strongly disagree. Of

the twelve items, four statements related specifically to

the university supervisor. The remaining eight items in-

cluded within the form concerned the evaluation of the

cooperating teacher, the host school personnel, and the

professional preparation of the student teacher.

No other samples of evaluative instruments developed

for the purpose of determining the effectiveness of the

university supervisors of student teachers were found in

the literature surveyed.

The literature reviewed did not reveal procedures,

processes, or guidelines' for developing evaluative forms

designed specifically for the measurement of the performance

of the university supervisor of student teachers.

Summary

In summary, the review of the literature depicted the

diversity of the role descriptions of the university super-

visory position and the variations of specified significant
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supervisory functions. An accurate and objective descrip-

tion of expected supervisory behaviors is prerequisite to

research concerned with the competency of the university

professor's supervisory techniques and to the improvement

of the student teaching experience of prospective educa-

tors (16). A resume of literature selected for this

chapter focused upon the types, stages, processes, and

principles of educational supervision; the qualities,

abilities, and preparation of the university supervisor of

student teachers; the supervisory behaviors and functions

of the university professor; and, the current tools used

for evaluating the university supervisors of student

teachers.



16

CHAPTER BIBLIOGRAPHY

1. The Association for Student Teaching, The CoLLege
SHpervisor: Conflict and Challenge, Iowa, Iowa
State Teachers' College, 1964.

2. Ayers, Fred C., Fundamentals of Instructional Super-
vision, New York, Harper and Brothers, 1954.

3. Barr, A. S., W, H. Burton, and L. J. Brueckner,
Supervision, New York, Appleton Century,
1947.

4. Bartky, John A., Supervision as Human Relations,
Boston, D. C. Heath and Company, 1953.

5. Clark, Marie, "Supervision in Student Teaching,"
The Teachers College Journal, 34 (December, 1962),
80_-81,

6. Combs, Arthur W., The Professional Education of
Teachers, Boston, Allyn and Bacon, Inc., 1965.

7. Conant, James Bryant, The Education of American
Teachers, New York, McGraw-Hill Book Company, Inc.,
1963.

8. Dussault, Giles, A Theory of Supervision in Teacher
Education, New York, Teachers' College Press, 1970.

9. Franseth, Jane, Supervision as Leadership, Illinois,
Row, Peterson and Company, 1961.

10. Goldhammer, Robert, Clinical Supervision: Special
Methods for the Supervision of Teachers, New York,
Holt, Rinehart and Winston, Inc., 1969.

11. Hamachek, Don, "Characteristics of Good Teaching and
Implications for Teacher Education," Phi Delta
Kappan, 50 (February, 1969), 341-346.

12. Handbook for Student Teachers, College of Education,
Memphis State University, Memphis, Tennessee, 1975.

13. Henry, Marvin A. and W. Wayne Beasley, Supervising
Student Teachers the Professional Way, Indiana,
Sycamore Press, 1972.

NAYMMOMMONIMA- ___ _ -Ill momploolmilli wlvlww Aw - -



17

14. Johnson, Edgar, C.,, "Classroom Observation and Pro-
fessional Growth," Education Record, 21 (April,
1970), 140-147.

15. Jones, :Robert C,, "University Supervisor: A Student
Teacher's Best Friend, " Clearing House, 44 (March,
1970), 433-436.

16, Lindsey, Margaret, and associates, Inquiry into
Teaching Behavior of Supervisors in Teacher
Education Laboratories, New York, Teachers'
College Press, 1969.

17, Neal, Charles D., Leonard E. Kraft, and Conrad Kracht,
"Reasons for College Supervision of the Student-
Teaching Program," The Journal of Teacher Education,
18 (Spring, 1976), 24-27,

18. Notes on Student Teaching, Office of Student Laboratory
Experience s, The Ohio State University, 1977.

19. Unruh, Adolph, and Harold Turner, Supervision for
Change and Innovation, Boston, Houghton, Mifflin
Company, 1970.

20. Wiles, William W. and Richard D. Hawthorne, "Evaluation
of the Clinical Professorship Within a University
T.E.C. Model," Journal of Education, 157 (November,
1975), 40-53.



CHAPTER III

PROCEDURES

This study was conducted to develop a generic role

description of the university supervisor of student

teachers and to delineate guidelines and procedures for

the evaluation of the university supervisor of student

teachers.

Preliminary Procedures

The initial procedure was to review the literature to

delineate current terminology utilized in the role de-

scriptions of university supervisors of student teachers

and to discern established guidelines and procedures for

the evaluation of university supervisors of student teach-

ers. The review of the literature depicted the diversity

of role expectations of the university supervisory posi-

tion and the variations of specified significant super-

visory functions, The review of literature did not reveal

procedures, processes, or guidelines for developing eval-

uative forms designed specifically for the measurement of

the performance of the university supervisor of student

teachers.

18
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Survey of Teacher Education Institutions

In the attempt to obtain unpublished data pertaining

to the description of the university supervisor's role and

to the current methods and/or instruments of evaluative

procedures of the effectiveness of the university super-

visor of student teachers, a survey of teacher education

institutions was conducted with the cooperation of the

Policy Advisory Council of the College of Education at

North Texas State University, Denton, Texas (Appendix A).

The Director of the Office of Student Services, who

had expertise within the field of teacher preparation

institutions, selected a sample of colleges and universi-

ties from the 1977 membership of the American Association

of Colleges for Teacher Education. The selected sample

included representation.from the six geographic regions

of the United States which were identified as the north-

east; the northcentral; the northwest; the southeast;

the southcentral; and the southwest (Appendix C). The

fifty selected institutions were contacted by mail. The

letter was typed upon official College of Education sta-

tionery, and it was signed by the Director of the Office of

Student Services, The content of the letter requested via

open-response inquiry that the selected institutions pro-

vide data concerning the role definition, functions, and

evaluative procedures of the position of the university

supervisor of student teachers (Appendix D). One
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follow-up letter requesting the same information was

mailed to the selected institutions that had not responded

to the mailing (Appendix E). The initial letter was

mailed during the first week of December, 1976; the second

letter was mailed during the first week of February, 1977.

Thirty of the selected institutions responded to the

inquiry, Eleven of the responding institutions had no

operational procedures for evaluating the effectiveness

of the university supervisors of student teachers. Per-

sonnel at nineteen of the responding institutions returned

interview forms, questionnaires, checklists, narrative

objectives, and/or rating lists that are utilized to eval-

uate the effectiveness of the university supervisors.

Table I depicts the categories of information received from

the nineteen respondents.

Two of the responding institutions reported that the

university supervisors of student teachers are evaluated

upon the identical criteria used for evaluation-of all

other education professors serving the institutions. Two

of the institutions related that their faculties are pres-

ently working -to develop systems and criteria for the

evaluation of the university supervisory position. All of

the responding institutions expressed an interest in ob-

taining a copy of the developed procedures produced by

this study.
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TABLE I

INSTITUTION SURVEY DATA

-11

Institution Location

Categories of

rU I -H
4-

4-)

U) 0m

4 1- F

Ball State
University

Maphis State
University

Michigan State
University

New York
University

North Carolina
State
University

Texas A & M

Texas Technical
University

University of
California

University of
Missouri-
Columbia

University of
Georgia

Muncie,
Indiana

Manphis,
Tennessee

East Lansing,
Michigan

New York,
New York

Raleigh,
North Carolina

College Station,
Texas

Lubbock,
Texas

Berkeley,
California

Columbia,
Missouri

Athens,
Georgia

A
B

A
B

A IA

A

A

A
B

A

Information
-- F

a)
-H
-p

C

A
B

C

0

uH

A

~rI

A

A

* * I go

. .

. .

. .. . 0 -&

. 0

0

. .

* 0
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TABLE I--Continued

Ca-tegories of Information

H-3M 4-1

04-3 4-) 4-3 ~

Institution Location wl-

University of
Kansas

University of
Kentucky

University of
Tennessee

University of
Texas

University of
Texas at El
Paso

University of
Washington

University of
Wycining

Washington
State
University

West Virginia
University

Key: A
B
C

Lawrencel,
Kansas

Lexington'
Kentucky

Knoxville,
Tennessee

Austin,
Texas

El Paso,
Texas

Seattle,
Washington

Laranie,
WJyoming

Seattle,
Washington

Mbrgantown,
West Virginia

= form canpleted by
= form capleted by
= form completed by

A

A
B

A

A

A

A

A

A

B

A

A

C

A
B

B

A

A

the student teacher
the classroom teacher
the host school administrator

I I I I

. .0

. .

. .

. .

. .0 . . . -

- -

. .0
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Development of the Generic Role Description of the

University Supervisors of Student Teachers

The review of the current professional educational

literature and the review of the data collected from the

survey of the teacher preparation institutions produced a

list of terms that defined and delineated the role of the

university supervisor of student teachers. Fourteen

identifiable terms that appeared pertinent and that appeared

frequently within the literature and within the survey data

were selected to compose a list of components of the uni-

versity supervisor's role.

A list of the fourteen selected items was submitted

to a panel of nine educational experts appointed by the

Dean of the College of Education at North Texas State

University from a specified population of university pro-

fessors serving upon the Policy Advisory Council (Appendix

B). The fourteen items were embellished to include (1) a

precise, dictionary definition, and (2) an opera-

tive, educational definition (Appendix F). A fifteenth item

was listed as "other" so that the respondents had the

opportunity to submit an additional term or terms that they

felt should be included within the list. A blank line was

positioned in front of each item for the purpose of record-

ing the ratings. The members of the panel individually

rank ordered the selected items by their significance to

a generic role description. The rank order of one
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represented the highest rating or the greatest signifi-

cance; the rank order of fourteen or greater represented

the lowest rating or the least significance. The total

raw score was obtained by adding the individual scores of

each panel member.

A cover letter that explained the purposes and the

procedures of the ratings accompanied the role description

inventory. The panel members were encouraged to return

the rated list of role components by a deadline that

allowed one week for response. Six of the nine appointed

panel members responded promptly. The remaining three

panel members were contacted by telephone and reminded to

return their completed inventories. One additional member

responded. A third and final notice to two of the panel

members was a written memo delivered to their campus mail

boxes. A total of seven panel members responded to the

role description inventory.

The items that received a rank order above the median

score were selected as the terms that would compose a

generic role description of the university supervisor of

student teachers.

Table II depicts the rank order of significance for

each item to the generic role description as rated by the

panel of educational experts. No additional terms were

listed by the panel of educational experts for inclusion

within the selected list of components.
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TABLE II

RANK ORDER OF GENERIC
ROLE TERMS

Rank Component Raw Score

1. Liaison 22
2. Counseling 34
3. Supportive 39

4. Leadership 40
5. Interpretative 45
6. Evaluative 45
7. Humanistic 45
8. Observer 50
9. Analysis 51

10. Representative 53
11. Resource 65
12. Planner 70

13. Clinical 74
14. Cooperative 76

Development of Guidelines that Designate
Responsibilities of the University

Supervisor's Role

Each of the selected terms of the generic role

description of the university supervisor of student teachers

was embellished to statement form (Appendix. G). The state-

ments delineated specific responsibilities and behaviors of

the university supervisory position. To attempt to provide

for the comprehensive development of each role component,

the minimum number of statements that was developed per item

was four; the maximum number of statements per item was ten.

The developed statements were submitted to the appointed

panel of the nine educational experts. The members of the

panel individually rank ordered the statements in order of
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their significance to the effective accomplishment of the

role component. The score of one represented the highest

rating or the greatest significance; the score of four

or greater represented the lowest score or the least signif-

icance. Each statement's rank order of significance as

rated by the panel of educational experts is displayed in

Table III.

A dover letter that included a discussion of the

results of the generic role description inventory and an

explanation of the procedures for rating the evaluative

statements accompanied the survey. Panel members were

given a deadline that allowed one week for response;

eight of the members responded within the week. One

panel member was contacted twice by telephone within

weekly intervals and was asked to return the completed

survey. A total of eight panel members rated the eval-

uative guidelines of responsibilities of the university

supervisory position.

The statements that received a rank order score

above the median were selected as guidelines of responsi-

bilities that would compose an evaluative questionnaire

designed to measure the effectiveness of the university

supervisor of student teachers.
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Development of Evaluation Procedures

The content of the evaluative procedures was based

upon the ten terms that were selected to compose the

generic role description of the university supervisor.

Each of the selected role components were represented

within the evaluation form by the two statements of

speicifc responsibilities that were of the greatest sig-

nificance to the functioning of an effective university

supervisor as rated by the panel of educational experts.

The format of the evaluation instrument included an

explanation of the purpose of -the evaluation; an expla-

nation of the rating procedures; and, a five-point rating

scale following each evaluative statement (Appendix H).

Page one of the instrument contained fill-in blanks for

the following information to be provided by the respondent:

1. name of student teacher

2. name of classroom cooperating teacher

3. name of university supervisor

4. name of host school

5. term and year of student teaching experience

6. number of visitations by the university

supervisor

7. number of individual conferences held by

the university supervisor with the student teacher
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8. number of three-way conferences held by

the university supervisor with the student teacher

and the host school cooperating teacher

In addition, student teachers were requested to circle a

response of yes or no to the question, "Did the university

supervisor inform you of his/her final evaluation of your

student teaching performance?"

Pages two and three of the instrument contained the

selected evaluative statements that were designed to

measure the effectiveness of the university supervisor of

student teachers. Included with the one-to-five point

rating scale following each evaluative statement, the

rating of NA was provided for the respondent who believed

that the statement was not applicable to the evaluation

of the university supervisor. Page three of the instrument

contained a one-to-five rating scale spaced across the

bottom of the page and requested the respondents to circle

the number which represented an overall rating of the

effectiveness of the university supervisor. A score of one

represented .a rating of very effective; a score of five

represented a rating of not effective. The following is

a sample of a statement as it appeared in the completed

inventory:

The university supervisor was
easy to talk to and encouraged
discussion of ideas and prob-
lems. 1 2 3 4 5 NA
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Page three also provided space for additional, narrative

comments from respondents concerning their evaluation

and/or their explanation of their ratings of the university

supervisor,

The constructed evaluation instrument was submitted

to the panel of nine educational experts for approval of

the designed format and for approval of the content valid-

ity. The format and the content were approved and accepted

by the committee as an instrument to be utilized to measure

the effectiveness of the university supervisor of student

teachers.

The evaluation instrument was then submitted to the

total population of the professors serving on the Policy

Advisory Council of the College of Education at North

Texas State University, Denton, Texas. The Policy Advisory

Council approved the content validity and accepted the

format .of the evaluative instrument as presented. The

Council recommended that the evaluative instrument be sub-

mitted to the total teacher education population at North

Texas State University, which included the faculty of the

College of Education and the faculties of the education

departments of the School of Music and the College of

Business Administration.

The evaluation instrument was submitted to the total

teacher education population of North Texas State Univer-

sity via campus mail. A cover letter presented with the
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questionnaire requested that the faculty members review

the statements and contribute their comments and/or crit-

icisms pertaining to the completeness, the clarity, and

the content validity of the instrument (Appendix I). The

faculty members were instructed to return their comments

via campus mail to the chairperson of the panel of educa-

tional experts by November 4, 1977. It was stated that

no response to the survey would be interpreted as approval

of the questionnaire as presented.

Of the 151 evaluation instruments issued, twenty-nine

responses were returned. A general tabulation of the

responses is presented in Table IV.

TABLE IV

GENERAL TABULATION OF THE RESPONSES OF THE

EDUCATION FACULTIES OF NORTH TEXAS STATE

UNIVERSITY TO THE EVALUATION INSTRUMENT

Responses Frequencies

Respondents approved without changes 2

Respondents approved contingent upon
deletion of the item concerning the
three-way conferences. . ... ..... 2

Respondents were non-committal. ... ... 2

Respondents offered suggestions or
criticisms relating to specific
items.**.*.......... ........ . . . 14

Respondents heartily disapproved of
the concept of evaluation and the
content and format of the devel-
oped instrument . . . . . . . . . . . . . 9

Total number of respondents. . . . . . . . 29
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Responses from two or more faculty members directed

toward a single item were found for nine of the evaluative

statements. A summary of the comments is depicted in

Table V. Singular criticisms and suggestions pertaining

to the content of the other items, to the clarity of the

statements, and to the concept of evaluating the university

supervisors' effectiveness are included in the appendix

(Appendix J),

A written summary of the North Texas State University

education faculties' responses to the evaluation instru-

ment was presented to the Policy Advisory Council in

December of 1977. Following a verbal discussion of the

summary of the criticisms, the Policy Advisory Council

recommended the following two changes for the evaluation

instrument:

1. striking the words "the university

supervisor" at the beginning of each item to

relieve the repetition and to improve the con-

ciseneSs of the instrument

2. adding the adverb "generally" to item

six before the word "supportive" to clarify the

position of the university supervisor.

With these amendments, the content validity and the format

of the evaluation instrument was approved by the Policy

Advisory Council by a verbal, unanimous vote.
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Test Administration

Permission to utilize the approved evaluative instru-

ment during the spring term of 1978 for the purpose of

collecting data was requested from the administrators of

the student teaching program within the College of Educa-

tion at North Texas State University. These data would

serve to establish the reliability of the measurement

instrument,

A list of the university supervisors of student

teachers for the spring term, 1978, was obtained from the

administrators of the student teaching program. A cover

letter (Appendix K) and a copy of the evaluative instru-

ment was distributed to each of the forty-one university

faculty members who were acting as supervisors of student

teachers during the spring of 1978. The method of dis-

tribution was via campus mail and the date of distribution

was March 1 and 2, 1978. The cover letter explained to

the university supervisors that the current purpose of the

evaluative procedures was to gain data that would be util-

ized to establish the reliability of the measurement instru-

ment. In addition, the cover letter stated that responses

to the evaluative instrument would be coded; therefore,

anonymity would be given to the individual university

supervisors' ratings.

The evaluative questionnaire was submitted to the

total population of student teachers and cooperating
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classroom teachers involved in the student teaching program

directed by North Texas State University during the spring

term of 1978. The names of student teachers and cooper-

ating teachers were obtained from the card file of student

teaching assignments at the Office of Student Services.

Each name and corresponding school address was assigned a

research code number for the purpose of verifying returned

responses. A packet containing a cover letter of expla-

nation of the current purposes of the study (Appendix L),

the evaluative instrument, and a stamped, addressed return

envelope was mailed to the subjects. The research code

number was recorded on the outside of the return envelope.

Within the sample, a number of cooperating teachers

sponsored two or more student teachers, and a number of

student teachers had two.or more cooperating teachers.

Each cooperating teacher-student teacher pairing was con-

sidered as a student teaching experience that required

effective university supervision. Evaluative question-

naires were sent for each student teaching experience.

A total of 1052 survey instruments were mailed.

Table VI depicts the mailing schedule that was followed.

A return expectation of a number approaching 60 per

cent was determined prior to the investigation. Due to

the large number of the established sample of student

teachers and cooperating teachers during the spring term

of 1978, a return of 50 per cent or above was determined
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TABLE VI

TEST ADMINISTRATION MAILING SCHEDULE

Date Item Mailed Number Mailed

Initial Survey
2-28-78 Instrument 168

3-21-78 Postcard Reminder* 116

Survey Instrument
with second

4-4-78 reminder** 67

Initial Survey
4-24-78 Instrument 884

Total Number Mailed 1052

*Appendix M

**Appendix N

to be acceptable for this study. The deadline for return

of the questionnaire was May 22, 1978. This date was ten

days after the last closing date of the student teaching

assignments. It was believed that the cooperating teachers

and the student teachers would have completed their previous

semester duties and would have been given ample time to re-

turn the evaluative instrument by this date.

When a completed evaluative instrument was received,

the research code number that appeared on the outside of

the envelope was recorded and the corresponding name of

the student teacher or the cooperating teacher was crossed
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out on the initial mailing list. To insure that the

ratings of each individual university supervisor remained

confidential, the identiable information such as the

names of the student teacher and the cooperating teacher,

the name of the host school, and the narrative comments

written on the evaluation form were numbered with a second

and independent research code number before the data were

compiled for statistical analysis.

Of the 1052 evaluation instruments mailed, a total of

555 returned questionnaires were acceptable for tabulation

of data. This number represented a 52.76 per cent return

from the sample. Table VII depicts the numbers and per-

centages of the returns.

TABLE VII

TOTALS AND PERCENTAGES OF SURVEY INSTRUMENT RETURNS

Number Number of Return

Sub-Groups Sent Acceptable Percentages
Returns

Teachers
Secondary 349 204 58.45

Elementary 210 106 50.48

Sub-Total 559 310 55.46

Students
Secondary 302 168 55.63

Elementary 191 77 40.31

Sub-Total 493 245 49.69

Total Group 1052 555 52.76
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Seventeen questionnaires which were returned were not

acceptable or did not meet criteria established for 
the

study. Three questionnaires were returned by cooperating

teachers whose student teachers had withdrawn during the

spring semester. One of these three cooperating teachers

stated that the evaluation was based upon previous work

with the university supervisor. One returned questionnaire

contained only one-third of the information requested; one

questionnaire was from a cooperating teacher whose student

teacher for the spring term, 1978, was from a university

other than North Texas State University. Eleven question-

naires were returned unopened and marked, "not at this

address." Nine of the unopened packets were mialed to

one school address; two of the unopened packets were mailed

to a second school address. One questionnaire was returned

with the narrative comment that the respondent had been in-

formed that the evaluative form had not been "cleared"

through the Education Department of North Texas State Univer-

sity; therefore, the respondent chose not to complete the

evaluative ratings.

Analysis of Data

Descriptive statistics were utilized to delineate

the significant role terms and guidelines rated by the

panel of educational experts appointed from the Policy

Advisory Council. This panel established content validity
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for the specific statements of the evaluation instrument.

Statistical analysis of the data collected from the ques-

tionnaires completed by the student teachers and by the

cooperating classroom teachers was used to determine 
the

reliability of the developed evaluative instrument for the

university supervisors of student teachers of North Texas

State University. The statistical procedure utilized was

the Kud er -Richardson formula 20 which determines reli-

ability from a single test form and from a single test

administration by correlating the coefficients of all

possible combinations of splitting the test material into

halves. The means, standard deviations, medians, and point

biserial r correlation coefficients were computed to

determine the measurement values of each statement. The

mean, standard deviation, and correlation coefficient for

all possible split-half combinations of the evaluative

instrument were computed to test the internal consistency

of the total instrument.

Summary

This chapter described the procedures used in the

investigation. It included a discussion of the survey of

the selected teacher education institutions; the develop-

ment of the generic role description of the university

supervisor of student teachers; the development of state-

ments that designate specific responsibilities of the
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university supervisor's role; the construction of the

evaluative instrument; and the testing of the reliability

of the evaluative instrument.



CHAPTER IV

PRESENTATION OF THE DATA

Findings of the Study

The purpose of the present investigation was to

delineate a generic role description of the university

supervisor and to develop guidelines and procedures for

the evaluation of the university supervisor of student

teachers. Data secured for the study included the rank

order scores of the fourteen generic role terms; the rank

order scores of the tencategoriesof the guidelines of

responsibilities of the university supervisor; and, the

scores of the five-point rating scale of the developed

statements which composed the evaluative instrument.

Content validity of the developed instrument was estab-

lished by the ratings of the panel of educational experts

appointed from the population of the Policy Advisory

Council by the Dean of the College of Education of North

Texas State University, Denton, Texas. Content validity

was further verified by the unanimous consensus of the

total population of the Policy Advisory Council and by

a survey of the North Texas State University education

faculties. Reliability of the evaluative instrument was

established by actual test administration to the total

51
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population of the student teachers and the classroom

cooperating teachers involved in the student teaching

program of North Texas State University during the spring

term of 1978.

Delineation of the Generic Role Description

The delineation of the generic role description was

based upon the rank order scores of the panel of educa-

tior al experts. The lowest possible score that could be

received per item was seven; the highest possible score

that could be received was ninety-eight. The low value

represented the greatest significance; the high value repre-

sented the least significance. Ten out of fourteen items

included upon the inventory received scores above the median

score. Table VIII depicts the rank order of the fourteen

itens and the ratings given to each item by the individual

members of the panel. The ten selected items received two

or more ratings of five or higher. None of the excluded

items received a rating of five or higher.

Table IX illustrates the percentages of the frequencies

of the ratings within the ranges of the upper one-third

and the lower one-third of the rating scale. The ten

selected items received greater percentages of frequencies

within the upper one-third of the scale and lesser percen-

tages of ratings within the lower one-third of the scale.
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TABLE VIII

RANK ORDER AND RATINGS OF ROLE COMPONENTS

BY THE PANEL OF EDUCATIONAL EXPERTS

Role Rank Individual Ratings__
Components Order 1 2 3 4 5 6 7

Liaison 1 1 1 2 4 12 1 1

Counseling 2 4 10 3 7 5 3 2

Supportive 3 14 4 6 2 8 2 3

Leadership 4 6 8 4 9 3 9 1

Interpretative 5 3 11 2 6 7 7 9

Evaluative 6 2 3 12 3 6 13 6

Humanistic 7 12 14 5 4 1 1 8

Observer 8 .1 5 7 5 12 6 4

Analysis 9 8 2 10 12 4 10 5

Representative 10 5 8 14 14 5 0 7

Resource 11 7 6 14 10 9 12 7

Planner 12 10 9 11 13 13 14 0

Clinical 13 9 13 9 11 11 11 10

Cooperative 14 13 12 13 8 10 8 12
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TABLE IX

PERCENTAGES OF FREQUENCIES OF RATINGS

BY THE PANEL OF EDUCATIONAL EXPERTS

Component Percentages

Upper One-Third Lower One-Third
of Ratings of Ratings

Liaison 85.71 14.28

Counseling 71.49 00.00

Supportive 57.14 14,.28

Leadership 42.85 14.28

Interpretative 28.57 14.28

Evaluative 42.85 28.57

Humanistic 57.14 28.57

Observer 42.85 28.57

Analysis 42.85 14.28

Representative 28.57 28.57

Resource 00.00 28.57

Planner 00.00 71.42

Clinical 00.00 57.14

Cooperative 00.00 57.14

Development of Evaluative Guidelines

The development of the evaluative guidelines was based

upon the rank order scores of the panel of educational

experts. The statements that received a rank order score
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above the median score were selected to be utilized as

the guidelines of responsibilities for the construction

of the evaluative instrument. The frequencies of ratings

given to each statement by the individual panel members

are presented in Table X. Twenty statements were selected

and synthesized into evaluative statements that composed

the instrument designed to measure the effectiveness of

the university supervisor of student teachers.

Content Validity of the Evaluative Instrument

A method of establishing the content validity of a

set of measurements is to employ a group of specialists to

study the items on the questionnaire to determine if the

items appear to be suitable measures of the objectives

of the instrument (3). To the extent that each item

elicits responses relevant to established criteria, it

may be said to have high content validity. The items

that appeared upon the evaluative instrument were construc-

ted as nondisguised-structured statements in which the

respondents were given accurate information about the

purpose of the questionnaire but were restricted in

response by a prescribed rating scale (1). After study

and discussion of the evaluative instrument, the panel of

educational experts unanimously accepted the format and

content validity of the developed evaluative instrument

by a verbal vote.
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Further verification of the instrument's content

validity was established by a survey of the education

faculties of North Texas State University which included

the faculty of the College of Education and the education

faculties of the School of Music and the College of

Business Administration. Table XI depicts the responses

of the faculty survey.

TABLE XI

RESPONSES OF THE FACULTY TO THE

DEVELOPED EVALUATIVE INSTRUMENT

Number

Total Number Number Offered Number

Sample Approved Noncommital Suggestions Disapproved

151 2 2 16 9

A statement within the cover letter that accompanied the

instrument utilized for the faculty survey informed the

members of the sample that no response was to be interpreted

as approval of the evaluation instrument as presented,

An additional 122 members of the faculty approved the

evaluative instrument via acquiescence. Table XII

illustrates the percentages of approval and disapproval

of the content validity as indicated by the data secured

from the faculty survey.
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TABLE XII

PERCENTAGE OF RESPONSES OF THE FACULTY

TO THE DEVELOPED EVALUATIVE INSTRUMENT

Percentage Percentage
Indicated Indicated

Sample Approval Disapproval

29 Written Responses 68.96 31.03

151 Total Sample 94.03 5.96

Of the twenty-nine faculty members that responded in writing,

68.96 per cent approved the format and the content validity

of the items of the evaluative instrument; 31.03 per cent

disapproved of the developed evaluative instrument. 
Of the

total faculty surveyed, 94.03 per cent of the sample

appeared to approve the format and the content validity;

5.96 per cent of the sample disapproved of the developed

evaluative instrument.

Final substantiation of the content validity of the

developed instrument was confirmed by a unanimous consensus

of the total population of the Policy Advisory Council of

the College of Education of North Texas State University,

Denton, Texas.
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Reliability of the Evaluative Instrument

The Kuder-Richardson formula 20 was utilized to

determine the reliability of the evaluative instrument.

Table XII includes the mean, standard deviation, and

correlation coefficient for 555 subjects that responded

to the test administration of the instrument.

TABLE XIII

MEAN, STANDARD DEVIATION, AND CORRELAT ION

COEFFICIENT OF TEST RELIABILITY

Standard Correlation

Sample Mean Deviation Coefficient

N=555 37.6288 18.6930 .9562

The correlation coefficient was computed by splitting the

evaluative instrument into all possible combinations and

computing the average of all the split-half reliability

coefficients with the Spearman-Brown correlation formula (2).

The reliability coefficient for the evaluative instrument

was .95 which was significant at the .01 level of confi-

dence (2). The reliability coefficient indicated a high

intercorrelation among the test items and denoted an assess-

ment of high consistency of the measurement instrument.

Table XIV depicts the means, medians, standard deviations,

and point-biserial r correlation coefficients of each test

item.
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TABLE XIV

MEANS, STANDARD DEVIATIONS, MEDIANS, AND POINT-BISERIAL

r CORRELATIONS OF INDIVIDUAL TEST ITEMS

Point-

Test Standard Biserial r

Item Mean Deviation Median Correlation

1 1.737 1.0575 1.4061 .7206

2 1.638 1.0800 1.2792 .7838

3 1.546 1.0175 1.2287 .7081

4 2.204 1.4483 1.8455 .7762

5 1.827 1.1831 1.4149 .7416

6 1.499 .9732 1.2212 .6726

7 1.618 1.0840 1.3186 .7372

8 1.964 1.4503 1.6071 .6483

9 1.766 1.1725 1.3523 .7620

10 1.859 1.2568 1,4629 .7128

11 2.124 1.6413 1.5529 .6840

12 2.124 1.5143 1.7028 .0643

13 1.532 .9709 1.2178 .7972

14 1.564 1.0480 1.2567 .7504

15 2.022 1.3433 1.4429 .7746

16 1.948 1.2280 1.5878 .7683

17 2.004 1.2445 1.7355 .8404

18 1.953 1 1.2751 1.5542 .7818

19 1.420 1.0047 1.1643 .6403

20 1.577 1.1396 1.2541 .6739

21 1.705 1.1816 1.3829 .8227
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The high point-biserial r correlations for each item

indicated a consistent measure of reliability between 
the

total test scores and the individual test item scores.

Narrative Comments

Of the 555 respondents, 235 members of the sample

included narrative comments with their evaluative ratings

of the university supervisors. The comments, exclusive

of identifiable data, are included in the appendix

(Appendix 0). Inspectional analysis of the written

remarks demonstrated a very high relationship between the

ratings given and the comments reported. Low ratings were

amplified by generally negative comments; high ratings were

supported by generally positive statements.

Discussion of the Findings

The rank order ratings of the panel of educational

experts reflected the judgments of the members of the

panel. The initial selection of role components and the

selection of guidelines of responsibilities were based

upon these judgments. The content of the developed

evaluative instrument was restricted to the current

educational opinion of the panel of experts. Final ap-

proval of the content of the items selected for the final

form of the measurement instrument reflected the judgment and

consensus of the population of faculty members of the
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Summary

Data in the present investigation were analyzed

by descriptive statistics and by the Kuder-Richardson

formula 20 test of reliability. Content validity of the

generic role description, the guidelines of responsibilities,

and the procedures for evaluating the university supervisor

were established by the ratings of an appointed panel

of educational experts, by a survey of the faculties of

the education departments of North Texas State University,

and by the consensus of the Policy Advisory Council of

the College of Education of North Texas State University,

Denton, Texas. A reliability coefficient of .9562

demonstrated a high intercorrelation among the test

items and denoted an assessment of high consistency of

the measurement instrument. Inspectional analysis of

the narrative statements of the respondents reflected

a high relationship between the ratings given and the

comments reported.
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education departments of one university. The value of

the developed evaluative instrument was based upon the

assumption that the opinions of the members of the

appointed panel of experts, the members of the Policy

Advisory Council of the College of Education and the

members of the faculties of the education departments

of North Texas State University, Denton, Texas, would

reflect knowledgeable, conscientious, and equitable

judgments of modern educators.

The data secured from 555 student teachers and

classroom cooperating teachers indicated an extremely

high reliability measurement potential for the developed

evaluative instrument. The response of 52.76 per cent of

the sample to the test administration with the stated

purpose of investigative research indicated a notable

level of interest and a commendable level of cooperation

among the majority of the student teachers and the class-

room teachers toward the procedures of evaluating the

effectiveness of the university supervisor of student

teachers. The large number of subjects that included

narrative comments with the returned evaluative instrument

suggested an expressed concern of the student teachers and

the cooperating teachers towards the significance of the

role of the university supervisor to the student teaching

experience.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Purposes and Procedures

The purposes of the' study were (1) to compose a

generic role description of the university supervisor of

student teachers; (2) to define general guidelines that

may be utilized to develop procedures for the evaluation

of the university supervisor of student teachers; and, (3)

to define specific procedures that may be utilized at

North Texas State University, Denton, Texas, for the eval-

uation of university supervisors. The investigation in-

cluded a survey of teacher education institutions, It

also incorporated ratings and approvals of inventories

from an appointed panel of educational experts, from the

education faculties of North Texas State University, and

from the Policy Advisory Council of the College of Educa-

tion of North Texas State University. Further, it utilized

scores from test administration of the developed evaluative

instrument to the student teachers and their public school

cooperating teachers involved in the student teaching pro-

gram during the spring term of 1978.

Delineation of the generic role description and of the

guidelines of responsibilities was supported and verified

by the rank order ratings of the panel of educational
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experts. The development of the evaluative instrument

was based upon the defined components of the generic role

description and the established guidelines of responsi-

bilities.

The constructed evaluative instrument contained

twenty items pertaining to the functions and responsibil-

ities of the university supervisor; one item requesting

an overall, general rating of the university supervisor's

effectiveness; three open-response items inquiring about

the frequencies of visitations; one item on the student

teachers' form relating to the evaluation of their teaching

performance; and, items requisitioning demographic infor-

mation. A five point rating scale followed each evaluative

statement. The score of one represented a high-effective-

ness rating; the score of five represented a low-effective-

ness rating.

Content validity of the developed evaluative instru-

ment was established by the ratings of the panel of edu-

cational experts, by a survey of the education faculties

of North Texas State University, and by the unanimous

consensus of the Policy Advisory Council.

Research packets that contained the developed eval-

uative instrument and a cover letter explaining the

purposes of the investigation were mailed during the spring

term of 1978, to the cooperating teachers and student

teachers affiliated with the North Texas State University
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program, The names and addresses of teachers and students

included in the sample were obtained from the card file of

student teaching assignments maintained by the administra-

tors of the student teaching program at North Texas State

University. A total of 1052 research packets were mailed;

a total of 555 returned instruments were acceptable as

data.

Data were analyzed by the Kuder-Richardson formula

20 to determine the test reliability of the evaluative

instrument. Descriptive statistics and inspectional

analysis were utilized to report the findings of the rank

order surveys and the narrative comments included on the

evaluation instruments, respectively.

Conclusions

The results of the investigation would seem to justify

the following conclusions:

1. A generic role description of the university

supervisors of student teachers should include statements

that reflect the following components: (1) Liaison, (2)

Counseling, (3) Supportive, (4) Leadership, (5) Interpre-

tative, (6) Evaluative, (7) Humanistic, (8) Observer, (9)

Analysis, and (10) Representative;

2. Guidelines of responsibilities related to the

generic role components can be stated in evaluative form
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to measure the effectiveness of the university supervisory

position;

3. The developed evaluative form based upon the

selected role components and the selected guidelines of

responsibilities reflects the judgments of the education

faculties of one university, The consensus of the con-

tent validity of the developed instrument may be of partic-

ular to the university involved in the study; and

4. The developed evaluative instrument consistently

measured the effectiveness of the university supervisors

under actual test administration.

Recommendations

The following recommendations are offered:

1. The components of the generic role description,

the guidelines of responsibilities, and the evaluative

instrument should be submitted to further analysis that

includes a wider sample of educational authorities

to determine the universality of the content of the

items;

2. Administration of the developed evaluative

instrument should be repeated utilizing the North Texas

State University student teaching population to obtain

comparative data that may be utilized to conduct a more

stringent analysis of test reliability;
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3. The components of the generic role description,

the guidelines of responsibilities, and the developed

evaluative instrument should be submitted to an identified

population of university supervisors of student teachers

to determine the practitioner's perception of the content

validity of the materials;

4. The developed evaluative instrument should be

sent to the teacher education institutions that partici-

pated in the initial survey of the study with a request

for feedback relating to the format, the content, and

the adaptability of the questionnaire;

5. Evaluative measurements designed to be completed

by the university supervisors should be developed regard-

ing the intricacies of the student teaching experience;

and

6. Further investigations should be conducted which

would attempt to develop practical, consistent, and accu-

rate evaluations of the effectiveness of the university

supervisor for the purpose of improving the student

teaching experience.



APPENDICES



APPENDIX A

MEMBERSHIP AND PURPOSE OF THE POLICY-ADVISORY

COUNCIL OF THE COLLEGE OF EDUCATION OF

NORTH TEXAS STATE UNIVERSITY

Council Functions

The Policy Advisory Council provides formal advice

to the Dean of the College of Education with respect to

general policy for the College and will report its advice

and recommendations to the faculty at large. Council

members are representatives of the faculty at large and

as such should (a) attempt to solicit and interpret

opinions of their faculty colleagues with respect to

general policies, and (b) serve to communicate concerns

of their colleagues with respect to the need for new

general policies, the revision of existing general

policies, and the need to examine operational policies

and rules. The Council should avoid becoming involved with

matters of implementation, and, to a lesser degree, with

matters of operational policy and rules.

Council Membership

Voting members of the Council will be representative

of the various units of the College on a proportional

basis. Current voting membership of the Council is as

follows:
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APPENDIX A CONTINUED

members
members
members

members
member
member

School of Home Economics
Department of Education
Department of Health, Physical Educa-
tion, and Recreation

Department of Industrial Arts
Student Representative-undergraduate
Student Representative-graduate

2
5
3

2
1
I



APPENDIX B

APPOINTED PANEL OF EDUCATIONAL EXPERTS

Membership of the Committee

The membership of the committee included nine profes-

sors appointed by the Dean of the College of Education

from the population of the Policy Advisory Council of the

College of Education of North Texas State University,

Denton, Texas.

Representation of Schools and Colleges

Member One
Member Two
Member Three
Member Four
Member Five
Member Six.

Member Seven
Member Eight
Member Nine

Assistant Professor of Education
Associate Professor of Education
Professor of Music
Professor of Education
Professor of Education
Assistant Professor of Health, Physical

Education, and Recreation
Associate Professor of Education
Professor of Industrial Arts
Associate Professor of Education

Responsibility of the Committee

The committee established the following priorities:

1. Emphasis should be toward the concept of
improving the student teaching experience
and the supervision of student teaching;

2. A comprehensive job description of the
college coordination of student teaching
would give the needed direction to devel-
oping an evaluation instrument;

3. There exists a need of both quantitative and
qualitative information;

4. Copies of evaluation instruments from other
teacher education institutions and input
from colleagues and public school personnel
regarding the development of this instrument
should be obtained.
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APPENDIX C

GEOGRAPHIC DIVISIONS OF

INSTITUTION SURVEY

NW NC NE

SW SC S

INSTITUTIONS SURVEYED

Arizona
Arizona State University, Tempe
University of Arizona, Tucson

Arkansas
Arkansas State University, state University

California
Stanford University, Stanford
University of California, Berkeley
University of Southern California, Los Angeles

Florida
Florida State University, Tallahassee
University of Florida, Gainesville

Georgia
University of Georgia, Athens

Indiana
Ball State University, Muncie
Indiana University, Bloomington
Purdue University, West Layfayette

Iowa
The University of Iowa, Iowa City

Kansas
Kansas State University, Manhattan
The University of Kansas, Lawrence

Kentucky
University of Kentucky, Lexington

Louisiana
Louisiana State University, Baton Rouge

Michigan
Michigan State University, East Lansing
University of Michigan, Ann Arbor
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APPENDIX C CONTINUED

Missouri
University of Missouri-Columbia, Columbia

Nebrasks
University of Nebrasks, Lincoln

New Mexico
New Mexico State University, Las Cruces
University of New Mexico, Albuquerque

New York
New York University, New York

North Carolina
North Carolina State University at Raleigh,

Raleigh
University of North Carolina at Chapel Hill,

Chapel Hill
Ohio

The Ohio State University, Columbus
Oklahoma

Oklahoma State University, Stillwater
University of Oklahoma, Norman
The University of Tulsa, Tulsa

Pennsylvania
The Pennsylvania State University, University Park
University of Pennsylvania, Philadelphia

South Carolina
University of South Carolina, Columbia

Tennessee
Memphis State University, Memphis
University of Tennessee at Knoxville, Knoxville

Texas
East Texas State University, Commerce
Pan American University, Edinburg
Texas Agricultural and Mechanical University,

College Station
Texas Technical University, Lubbock
University of Houston, Houston
University of Texas at Austin, Austin
University of Texas at El Paso, El Paso
West Texas State University, Canyon

Virginia
University of Virginia, Charlottesville

Washington
University of Washington, Seattle
Washington State University, Pullman

West Virginia
West Virginia University, Morgantown

Washington, D.C.
American Association of Colleges for Teacher

Education, Washington, D.C.
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APPENDIX C CONTINUED

Wisconsin
University of Wisconsin-Madison, Madison

Wyoming
The University of Wyoming, Laramie



APPENDIX D

INITIAL LETTER OF EDUCATIONAL INSTITUTION SURVEY

Dear Chairperson:

We are attempting to develop procedures whereby we can
evaluate our college supervisors of student teaching.
These are our full time faculty members who teach part

time and supervise student teachers part time. If you
have procedures whereby you are presently doing this,
we would appreciate your sharing these with us. If

you have written instruments or anything of this nature,
please send us copies. Also, any comments you have
pro and con will be appreciated.

Any information you have concerning this project we
are undertaking will be appreciated.

Sincerely,

Director,
Office of Student Services

If you would like a copy of our final report,
please check and provide name and address.
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APPENDIX E

FOLLOW-UP LETTER OF EDUCATIONAL INSTITUTION SURVEY

Dear Chairperson:

Recently, we notified you of our project of developing

procedures whereby we can evaluate our college supervisors

of student teaching.

The project concerns full-time faculty members who teach

part time and supervise student teachers part time. If

you have procedures of evaluation of college supervisors,

we would appreciate your sharing the written instruments

and/or the evaluative techniques that you use with us.

Your response will aid us in developing a comprehensive,

inclusive evaluative procedure. We would appreciate your

response to our second notice so that we may complete

our data. Your assistance will be appreciated.

Thank you sincerely for your time and help.

Sincerely,

Director,
Office of Student Services

If you would like a copy of our final product,

please check and provide name and address.
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APPENDIX F

GENERIC ROLE DESCRIPTION OF

UNIVERSITY SUPERVISOR

Dear Committee Member,

To facilitate the writing of the evaluation procedures,
our initial step will be to identify a comprehensive role
definition of the university supervisor.

The following sheets contain the most frequently
appearing terms used to describe the role of a
university supervisor. For clarification of each term,
there is a brief, general definition (section a) and
an expanded, specific definition (section b). From
this committee's rankings I hope to have a selection
of the most pertinent, comprehensive terms. We will
then have a concise, defined role description.

Following your return of these term rankings, I
will submit an expanded list of supervisory responsibilities
that will correlate with the terms selected for the role
definition. From that list of specific responsibilities,
we can compose the evaluative procedures.

It is vital that we get a quick return on the data
sheets so that we may proceed to the next step. Please
return the following data sheets (step 1) by February 15.
Data sheets may be returned via campus mail to:

Joyce Laflin
Women's Gymnasium

Thank you sincerely for your help!
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ROLE OF UNIVERSITY SUPERVISOR

COMPREHENSIVE DESCRIPTION

A comprehensive description of the role of the

university supervisor should include the following

components:

(following are 14 defined terms; please rank
these in order of most significant (#1) to
that which you consider the least significant
(#14),. Please use no rank number more than
once.)

(1) Liaison
a. connector of the parts of the whole intended

to bring about proper co-ordination of
the activities of the student teaching
experience

b. mediates good human relations among the
student teacher, the cooperating teacher,
the university professional staff, and the
public school administrator

(2) Leadership
a. director of activities and experiences
b. induces direction and movement towards the

educational growth and development of the
student teacher, the cooperating teacher,
and the public school setting

(3) Interpretative
a. translator of conceptions; explainer
b. interprets the parameters of the student

teaching experience; explains the expectations
of the university professional staff, the
student teacher, the cooperating teacher,
and the public school administrator

(4) Counseling
a. advisor; participant that recommends and

urges acceptance of suggestions
b. organizes conferences for constructive

interaction and feedback among the student
teacher, the cooperating teacher, and the
university supervisor
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(5) Analysis
a. investigator of the parts of the whole

situation to find out the nature, the

proportion, the function, and the relation-

ship of each to the total experience
b. judges the situation, the structure, the

purpose, and the behaviors; recognizes the

strengths and weaknesses of a classroom
setting and denotes areas of needed change

(6) Evaluative
a. reporter of the value and quality of the

student teaching experience
b. assesses the final grade that represents

the student teacher's performance in the

classroom teaching role

(7) Humanistic
a. promoter of appropriate role behaviors

b. encourages and supports the student teacher's

transition from student to teacher; assures

the cooperating teacher

(8) Resource
a. provider of needed supplies and/or information
b. furnishes information and services relating

to current materials, innovations, classroom
management techniques, etc.

(9) Clinical
a. practitioner of current educative innovations
b. prescribes and demonstrates practical

techniques; incorporates theoretical
implications into daily teaching practices

(10) Cooperative
a. coordinator of group activities and assign-

ments among the student teacher, the cooperating

teacher and the university supervisor
b. strives to delineate responsibilities and

activities that will enhance the student
teaching experience

(11) Supportive
a. contributor of approval, help, comfort, and

strength
b. sustains the student teacher and the cooperating

teacher during the student teaching experience

(12) Observer

a. discerner of denotations and connotations

of the student teaching experience
b. perceives the events, activities, and relation-

ships that compose the total student teaching
experience
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(13) Planner
a. programmer, scheduler
b. devises workable schemes of interaction that

contribute to the student teaching experience
and implements the operation of such
activities

(14) Representative
a. delegate of the university professional staff
b. designates or symbolizes the ideas and ideals

of the teacher preparation professional staff

to the public school setting

(15) Other(s)

---------- --------------



APPENDIX G

GUIDELINES OF THE UNIVERSITY

SUPERVISOR'S RESPONSIBILITIES

Instructions for ranking the listed responsibilities of

the university supervisor of student teachers.

1. Each role definition component listed is followed
by statements of specific responsibilities.

2. Please rank the statements in order of their
significance to the accomplishment of the role
component.

3. The rank of 1 represents the greatest significance.
4. Please use no rank more than once.

1. LIAISON
Rank

To effectively perform the liaison role the univer-
sity supervisor:

1. is responsible for the selection of the public
schools that are appropriate student teaching
laboratories.

2. is responsible for the selection of the cooperating
teacher.

3. is responsible for the placement of students into
satisfactory student teaching experiences.

4. is responsible for the removal and/or adjustments
of personal and physical arrangements that are
detrimental to a satisfactory student teaching
experience.

5. is responsible for maintaining good public relations
with the public school and the community.
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2. COUNSELING

To effectively perform the counselor role, the
university supervisor:

1. is responsible for scheduling individual confer-

ences with the student teacher during his teaching
assignment.

2. is responsible for scheduling individual conferences

with the cooperating teacher during the student

teacher's assignment.

3. is responsible for scheduling three-way conferences

with the student teacher, the cooperating teacher,
and the university supervisor.

4. is responsible for the awareness of the functions
of human behaviors and group dynamics; and, for
the provision of effecting changes of behaviors
when needed.

5. is responsible for instructing the student teacher
on methods of self-evaluation.

6. is responsible for helping the student teacher
perceive teaching as a continuous educational
process.

7. is responsible for assisting the student teacher
in the selection of professional associations and
activities.

3. SUPPORTIVE

To effectively perform the supportive role, the
university supervisor:

1. is responsible for the introduction of the student
teacher to the cooperating teacher.

2. is responsible for providing personal and
professional information concerning the student
teacher to the cooperating teacher.

3. is responsible for providing personal and
professional information concerning the cooperating
teacher to the student teacher.

4. is responsible for "holding the hand" of the student
teacher and for supporting the student's efforts to
assimilate and experiment.
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4v LEADERSHIP

To effectively perform the leadership role, the
university supervisor:

1. is responsible for assuring prospective student
teachers field experiences throughout their
university careers.

2. is responsible for incorporating current class-
room trends and problems into the university
teacher preparation courses.

3. is responsible for effecting change and updating
the university's teacher preparation program.

4. is responsible for upholding the guidelines that
govern the student teaching experience and for
experimenting with new techniques when it seems
appropriate.

5. is responsible for providing and directing in-
service workshops, clinics, and seminars for
cooperating teachers that will enhance their
abilities to manage the student teaching
experience.

6. is responsible for assisting cooperating teachers
with their professional growth and their
selection of educational coursework.

7. is responsible for serving as an educational
consultant by providing workshops, clinics,
and seminars concerning current methodology,
innovations, and research findings to the host
schools of student teachers.
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5. INTERPRETATIVE

To effectively perform the interpretative role,
the university supervisor:

1. is responsible to explain the role and the duties
of the student teacher to the cooperating teacher.

2. is responsible to explain the role and the duties
of the cooperating teacher to the student teacher.

3. is responsible for relating the aims, objectives,
and procedures of the university student teaching
program to the cooperating teacher.

4. is responsible for relating the philosophy, aims,
objectives, policies, and procedures of the host
school to the student teacher.

5. is responsible for clarifying the obligation of
the host school to the university and of the
university to the host school.

6. is responsible for the interpretation of the
university professional staff's expectations of
the student teaching experience.

6. EVALUATIVE

To effectively perform the evaluative role, the
university supervisor:

1. is responsible for providing written narratives
that denote the strengths and weaknesses of the
student teacher's performance as a teacher.

2. is responsible for assigning a final grade that
represents the student teacher's performance as
a teacher.

3. is responsible for assisting the cooperating
teacher in his evaluation procedures of the
student teacher.

4. is responsible for evaluating the competence of
the cooperating teacher as a director of student
teachers.

5. is responsible for evaluating the competence of
the cooperating teacher as an effective educator
in his specialized field.

6. is responsible for evaluating the host school as
an adequate laboratory setting for student teachers.
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7. HUMANISTIC

To effectively perform the humanistic role, the
university supervisor:

1. is responsible for aiding the student teacher in

finding adequate living arrangements, transporta-

tion, and financial security during the student
teaching experience.

2. is responsible for aiding the student teacher in

the transition from student to teacher.

3. is responsible for aiding the- cooperating teacher
in the transition from directive classroom teacher
to cooperative supervising teacher.

4. is responsible for aiding the student teacher
locate a teaching position following graduation
and certification.

8. OBSERVER

To effectively perform the observer role, the
university supervisor:

1. is responsible for observing the student teacher
in action.

2. is responsible for observing the prospective
cooperating teacher in action several times prior
to the student teacher's assignment.

3. is responsible for observing the pupil's response
and benefit from the student teaching experience.

4. is responsible for knowing how the principal
and the other teachers feel about using the host
school as a student teaching laboratory.
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9. ANALYSIS

To effectively perform the analysis role, the
university supervisor:

1. is responsible for analysing the strengths and

weaknesses of the student teacher's performance

as a classroom manager.

2. is responsible for recognizing the student teacher's

legitimate limitations as a novice and for sug-

gesting activities and studies that will produce

further growth and development in the areas of

weaknesses.

3. is responsible for helping the student teacher

realize the links between the theoretical concepts
and the practical applications of educational data.

4. is responsible for increasing the student teacher's

awareness of the dynamics of the classroom
atmosphere; the cultural, economical, and local
influences upon the classroom.

5. is responsible for self-evaluation of his ability
and limitations to adequately supervise the
number of student teachers assigned to him.

6. is responsible for seeking personal preparation
that will enhance his ability to function as a
supervisor.

10. REPRESENTATIVE

To effectively perform the representative role,
the university supervisor:

1. is responsible for maintaining good public relations
between the host school and the university.

2. is responsible for maintaining good public relations
between the public school community and the
university.

3. is responsible for aiding the university teacher
preparation staff understand the discharge their
responsibilities to the student teaching program.

4. is responsible for publicizing and supporting the

teacher education program in order to generate the

support of other university specialists to
contribute to the effort of the teacher preparation
program.



APPENDIX H

COOPERATING TEACHER EVALUATION

OF THE

UNIVERSITY SUPERVISOR

Cooperating Teacher

University Supervisor

Student Teacher

Host School

Number of visitations by the university
supervisor.

Number of individual conferences held by
the university supervisor with the student
teacher.

Number of three-way conferences held by the
university supervisor with the student
teacher and the cooperating teacher.

Dear Cooperating Teacher,

In an attempt to enhance the effectiveness of the role
of the university supervisor, we need your assistance.
Please complete the following questionnaire.

Directions: Each of the items below deals with a
responsibility of the university supervisor.
Indicate your rating of the supervisor by
circling the appropriate number on the
scale. The following scale is provided:
1 2 3 4 5 NA. One (1) represents the
HIGHEST rating; five (5) represents the
LOWEST rating; NA represents that the
statement is NOT APPLICABLE.

Please return the completed questionnaire in the
addressed, research coded envelope provided. Thank you
for your help.

Joyce Laflin
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The university supervisor:

1. demonstrated an awareness of
the philosophy, policies, and
objectives of the host school.

2. facilitated effective com-
munication and a professional
relationship between you and
the student teacher.

3. was easy to talk with, encouraged
discussion of ideas, and was
receptive to problems.

4. scheduled sufficient conferences
with you and the student teacher
and promoted constructive inter-
action among the three of you.

5. was readily available to you for
assistance and encouragement.

6. was generally supportive of the
plans, requirements, and
activities you developed for the
student teacher.

7. demonstrated knowledge of effective
teaching methods, of classroom
management techniques, and of
subject content relevant to your
teaching field.

8. referred you to appropriate
resources, materials, and ideas
that contributed to your growth
as a director of a student
teacher.

9. adequately explained the role,
the responsibilities, and the
expectations of the student
teacher's position to you.

10. adequately explained the role
and duties of the cooperating
teacher's position to you.

1 2 3 4 5 NA
HIGH LOW

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA
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The university supervisor:

11. assisted your evaluation of
the student teacher by providing
suggestions of specific criteria
such as checklists, interaction
analysis, pre-determined
objectives, and/or self-
evaluative measurements that are
available.

12. informed you of his/her objective,
professional evaluation of the
strengths and weaknesses of the
student teacher's performance.

13. reflected genuine interest,
enthusiasm, and professional
concern for your professional
assistance as a director of a
student teacher.

14. helped to build your self-
confidence and attempted to make
you feel at ease in your role as
a director of a student teacher.

15. made a sufficient number of
visitations that were ap-
propriately spaced for the
supervisor to make an accurate
evaluation of the student
teachers' performance.

16. was able to adequately and
accurately diagnose the strengths
and weaknesses of the student
teacher's performance.

17. provided specific, practical,
and constructive suggestions
that enhanced your direction
of the student teacher.

18. seemed to grasp the uniqueness
of your classroom situation and
helped the student teacher to
individualize teaching strategies
and to establish appropriate
behavioral objectives.

1 2 3 4 5 NA
HIGH LOW

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA



The university supervisor:

19. established good rapport and
maintained a positive
relationship with the school
personnel within your teaching
center.

20. promoted the activities of the
NTSU student teaching program
and responded to the needs of
your school's student teaching
program.

1.00

1 2 3 4 5 NA
HIGH LOW

1 2 3 4 5 NA

1 2 3 4 5 NA

Circle the numeral which represents your overall rating of
the effectiveness of the university supervisor.

1 1

Very
Effective

2 43

Fairly
Effective

5

Not
Effective

Additional Comments:
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STUDENT TEACHER EVALUATION

OF THE

UNIVERSITY SUPERVISOR

Student Teacher

University Supervisor

Host School

Yes No
(circle

one)

Number of visitations by the university
supervisor.

Number of individual conferences held by
the university supervisor with the student
teacher.

Number of three-way conferences held by the
university supervisor with the student teacher
and the host school cooperating teacher.

Did the university supervisor inform you of
his/her final evaluation of your student
teaching performance?

Dear Student Teacher,

In an attempt to enhance the effectiveness of the role
of the university supervisor, we need your assistance.
Please complete the following questionnaire.

Directions: Each of the items below deals with a
responsibility of the university supervisor.
Indicate your rating of your supervisor by
circling the appropriate number of the scale.
The following scale is provided: 1 2 3 4 5 NA.
One (1) represents the HIGHEST rating; five
(5) represents the LOWEST rating; NA represents
that the statement is NOT APPLICABLE to your
teaching situation.

Please return the completed questionnaire in the
addressed, research coded envelope provided. Thank you for
your help.

Joyce Laflin
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The university supervisor:

1. demonstrated an awareness of
the philosophy, policies, and
objectives of the host school.

2. facilitated effective com-
munication and a positive
professional relationship
between the public school
cooperating teacher and you.

3. was easy to talk with and
encouraged discussion of ideas
and problems.

4. scheduled sufficient conferences
with you and the cooperating
teacher and promoted constructive
interaction and feedback on your
teaching performance.

5. was readily available to you for
help and encouragement.

6. was generally supportive of your
ideas, plans, and/or innovations.

7. demonstrated knowledge of
effective teaching methods,
of classroom management
techniques, and of subject
content relevant to your teaching
field.

8. referred you to appropriate
resources, materials, people,
and ideas that contributed to
your growth as a competent
teacher.

9. adequately explained the role,
the responsibilities, and the
expectations of the student
teaching position to you.

1 2 3 4 5 NA
HIGH LOW

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA
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The university supervisor:

10. adequately explained the role
and duties of the cooperating
teacher to you.

11. provided written narratives that
denoted specific strengths and
weaknesses of your teaching
performance.

12. examined your teaching performance
through the use of specific
criteria such as checklists,
interaction analysis, video-tapes,
pre-determined objectives, and/or
self-evaluative measurements.

13. reflected genuine interest,
enthusiasm, and professional
concern for your development
and growth as a teacher.

14. helped to build your self-
confidence and attempted to
make you feel at ease in your
role as a teacher.

15. made a sufficient number of
visitations that were
appropriately spaced for the
supervisor to make an-accurate
evaluation of your teaching
performance.

16. was able to adequately and
accurately diagnose the
strengths and weaknesses of
your teaching performance.

17. provided specific, practical,
and constructive suggestions
that contributed to the
development of your teaching
competence.

1 2 3 4 5 NA
HIGH LOW

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA
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The university supervisor:

18. seemed to grasp the uniqueness
of your student teaching
situation and helped you to
individualize your teaching
strategies and to establish
appropriate behavioral
objectives.

19. established good rapport and
maintained a positive re-
lationship with the school
personnel within your teaching
center.

20. promoted the activities of the
NTSU student teaching program
and responded to the needs of
your host school's student
teaching program.

1 2 3 4 5 NA
HIGH LOW

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

Circle the numeral which represents your overall rating of
the effectiveness of your university supervisor.

1
Very

Effective

2 3
Fairly

Effective

4 5
Not

Effective

Additional Comments:



APPENDIX I

COVER LETTER OF FACULTY SURVEY

Dear Faculty Member,

The following questionnaires have been developed

for use as instruments for the evaluation of the

university supervisor of student teachers. The members

of the Policy Advisory Council of the College of Education

would like you to review the questionnaires and contribute

your comments and/or criticisms pertaining to the

completeness, the clarity, and the content validity of

the instrument.

Please return your comments via campus mail to

Dr. Ruth Kurth, Department of Education, Matthews Hall,

by November 4, 1977. No response will be interpreted as

approval of the questionnaire.

Thank you for your time and help.
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APPENDIX J

RESPONSES FROM FACULTY SURVEY

SINGULAR CRITICISMS AND SUGGESTIONS

FROM FACULTY SURVEY

1. Item #6:

2. Items #8,
#9, #10:

3. Item #8:

4. Item #14:

5. Item #17:

6. Rating:

7. Terminology:

objection to "generally supportive" when
plans are inappropriate.

content of the items is dealt with by
Senate Bill 8

"when will this be done; there is a time
problem"

suggested deletion

stated that "sometimes it is necessary
to work around the cooperating teacher."

opposition to a five-point rating scale;

suggested an open-ended comment solicitation.

One respondant suggested that the terms
such as "sufficient", "adequate", "ap-
propriate", "generally", "accurate", and.
"specific" should be clarified to enhance
the objectivity of the instrument.

SUMMARY OF CRITICISMS OF THE TOTAL INSTRUMENT

1. "To be effective more credit needs to be given for
student supervision activity. As it stands now, this
questionnaire is totally unrealistic."

2. "A verbal reaction from the people in student teaching
would be interesting. The scale is a little much."

3. A) "Greatest weakness is that the items favor ease
of tabulation over accuracy."

13) "Many of the items are inappropriate and ambiguous."
C) "Need separate instruments for the elementary and

secondary situations.
D) "Instrument is generally unacceptable for the tasks."

106



107

4. A) "Response adequacy may be a problem. All the
problems that apply to the validity and
reliability of instructor ratings will be more
sticky in this situation."

B) "Generally, there are more problem items than
sound ones."

5. A) "No mention of supervising teacher training as
mandated under Senate Bill 8."

B) "Not enough consideration to innovative approaches
to student teaching experiences such as team
supervision."

D) "Instrument appears 'static'."

6. "It is my feeling that the form, if utilized, will
be a dictation of curriculum. The form mandates the
objectives and activities for student teaching."

7. A) "Need a clarification of the North Texas State
University policy regarding visitations."

B) "Is it appropriate to use the same evaluative
measure for faculty with different teaching and
supervision loads?"

C) "What does 'readily available' mean to the student
teacher out of Denton?"

D) "The complexity of this document, in relation to
the brief, general, and simple evaluation of the
student teacher, indicates that the principle
purpose of student teaching may be to provide for
the evaluation of the University Coordinator."

E) "Professional language used in the form to be
completed by the student teacher is beyond the
comprehension level of most undergraduate students.
Many of the items covered are areas in which the
student teacher is unqualified to make a judgment."

F) "Items included place great emphasis on written
materials and seem to require more paper work of
the cooperating teacher."

G) "Can an evaluative instrument be considered reliable
when the University does not participate in the
assignment of student teachers at the local level?"

H) "How is the professional competence of the
cooperating teacher to be assessed?"

8. A) "Some of the items involved would normally be dealt
with in Senate Bill 8 meetings; however, there are
no references to the process of supervising teacher
in-service via Senate Bill 8; the role of the
University Supervisor in this is not touched on
in any way."
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8. B) "Suggest a narrative; something less formal than
this."

9. A) "Perhaps this evaluation instrument has merit in
evaluating the university supervisor position,
but not the individual in the position. Until
adequate time is built into the supervisor's load

to maintain this close of communication with the
cooperating teacher, this instrument is useless.
Since evaluation is a two-way instrument there
should be one developed to assess the cooperating
teacher. I would say, hold on toithis and delay
implementation until more serious thought has
been given to the above concerns."

B) "Overall a fairly decent evaluation instrument!!"



APPENDIX K

COVER LETTER OF EVALUATION INSTRUMENT

To: University Supervisors of Student Teachers

Dear Supervisor,

In an attempt to enhance the effectiveness of the

role of the university supervisor of student teachers,
we need your assistance. Current emphasis is being placed

upon the establishment of procedures to collect qualitative

and quantitative data concerning the position of the

university supervisor.

The following evaluative questionnaires have been

developed with cooperation and with input from the members

of the Policy Advisory Council of the College of Education.
Experimental data is needed to test the reliability of the

measurement instruments. During the spring semester of
1978, these questionnaires will be presented to all student
teachers and to all public school cooperating teachers who

work with student teachers. The data collected will be

utilized only to determine the reliability of the instruments;
the data collected will not be used as evaluative measures

of the current university supervisors. The responses will
be treated as a dissertation research project; replies

will be coded and individual. university supervisor's
ratings will not be identifiable.

The value of any information gathering device relates
to the candidness of those assessing the qualities to be
judged. Your assistance is needed in the task of
encouraging the student teachers and the public school
cooperating teachers to complete and return the question-
naires so that we may gain input from a large and compre-
hensive population for a more accurate statistical analysis
of the reliability of the measurement instruments. The
statistical analysis will enable us to make an objective,
sound decision concerning the feasibility of future
utilization of the evaluative procedures.

Your assistance will be appreciated.
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APPENDIX L

COVER LETTER OF EVALUATION INSTRUMENT

To: Student Teachers of North Texas State University

Dear Student Teacher,

In an attempt to enhance the effectiveness of the

role of the university supervisor of student teachers,

we need your assistance. Current emphasis is being
placed upon the establishment of procedures to collect

qualitative and quantitative data concerning the
position of the University supervisor.

The following evaluative questionnaires have been

developed with cooperation and with input from the

members of the Policy Advisory Council of the College of

Education of North Texas State University. Experimental

data is needed to test the reliability of the measurement

instruments. During the spring semester of 1978, these

questionnaires will be presented to all student teachers

and to all public school cooperating teachers who work with
student teachers. The data collected will be utilized only
to determine the reliability of the instruments; the data
collected will not be used as evaluative measures of the
current university supervisors. The responses will be

treated as a dissertation research project; replies will

be coded and individual university supervisors' ratings
will not be identifiable.

The value of any information gathering device relates

to the candidness of those assessing the qualities to be

judged. Your assistance is needed in the task of completing
and returning the questionnaires so that we may gain input
from a large and comprehensive population for a more
accurate statistical analysis of the reliability of the

measurements instruments. The statistical analysis will

enable us to make an objective, sound decision concerning
the feasibility of future utilization of the evaluative
procedures.

Your assistance will be appreciated.

110



ill,

APPENDIX L CONTINUED

To: Public School Supervisors of Student Teachers

Dear Supervisor,

In an attempt to enhance the effectiveness of the

role of the university supervisor of student teachers,
we need your assistance. Current emphasis is being

placed upon the establishment of procedures to collect

qualitative and quantitative data concerning the position

of the university supervisor.

The following evaluative questionnaires have been

developed with cooperating and with input from the members

of the Policy Advisory Council of the College of Education

of North Texas State University. Experimental data is

needed to test the reliability of the measurement instru-

ments. During the spring semester of 1978, these

questionnaires will be presented to all student teachers

and to all public school cooperating teachers who work

with student teachers. The data collected will be utilized

only to determine the reliability of the instrument; the

data collected will not be used as evaluative measures of

the current university supervisors. The responses will

be coded and individual university supervisors' ratings
will not be identifiable.

The value of any information gathering device relates

to the candidness of those assessing the qualities to be

judged. Your assistance is needed in the task of completing
and returning the questionnaires so that we may gain input

from a large and comprehensive population for a more
accurate statistical analysis of the reliability of the

measurement instruments. The statistical analysis will

enable us to make an objective, sound decision concerning
the feasibility of future utilization of the evaluative
procedures.

Your assistance will be appreciated.

-- - - -l Lmlywff.M. -190,92 91 Im"Nom



APPENDIX M

SECOND FOLLOW-UP OF TEST ADMINISTRATION

Dear Student Teacher, (or Supervising Teacher)

It's a busy time of the year''

Could you take just a few minutes and complete the
university supervisor evaluation form and return it to
Joyce Laflin, Box 111, Krum, Texas, 76249?

We would appreciate having your input for the data
analysis on the reliability of the evaluation instrument.

Thank you for your help.
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APPENDIX N

THIRD FOLLOW-UP OF TEST ADMINISTRATION

Dear Student Teacher, (or Supervising Teacher)

We have received most of the university supervisor

evaluation forms that are needed for the statistical

testing of the reliability of the questionnaire. It is

our hope that we will have input from all participating

cooperating teachers and student teachers so that the data

will reflect the wide variety of circumstances that compose

the university supervisor's task.

According to our records, we have not received your

evaluation forms. At your earliest convenience, could

you please take a few minutes to complete the question-
naire and return it in the research coded envelope enclosed?

Your input is needed and your help is appreciated.

Thank you.
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APPENDIX 0

NARRATIVE COMMENTS OF THE STUDENT TEACHERS

AND THE CLASSROOM COOPERATING TEACHERS

Editing Procedures

The identifiable information, such as names, loca-

tions, subject areas, and team supervision, etc., have

been edited from this material in the attempt to maintain

anonymous data. All pronouns are presented in the masclu-

line gender to enhance the simplicity and fluency of the

edited statements. Remarks written as incomplete sentences,

lists, and emphatic punctuation were reproduced as

stated to preserve the intent of meaning of the authors.

Items that relate specifically to the content validity,

format, or reliability of the developed evaluative instru-

ment are preceded by an asterik.

Narrative Comments of Cooperating Teachers

."The university supervisor seems to have too many

student teachers to supervise, which limits the time he

can devote to each. However, it may be that the quality

of the individual students may vary so, that he spends

more time with those having difficulties. We have been

fortunate to have good students in our school."

."If the university supervisor was not spread out so

thin, doing so many other jobs, I think he would be most
effective."
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*.."I could not have had a better, more effective, or

finer individual to be associated with than this univer-

sity supervisor."

(letter enclosed)

"I am returning this 'experimental data' question-

naire- with a letter to accompany it. I see no real im-

portance in sending a questionnaire that is experimental

with questions that could cause damage if a teacher or

student so desired!
Granted, it says it won't be used; but things like

this have a way of turning up at times. Also, some

questions are not worded in such a way as to be applicable

to the (subject area) and student teaching situation at

all! Thus, its reliability as far as (subject area) goes

will not be as valid as it should be.
Unless the university needs an evaluation, there is

really no need for such questions to be sent out into the

field that deal with faculty (or student) evaluations.

The information they need, can and should come only from
the administration. The potential problems that such a

questionnaire could cause are too great to run."

..... "The university supervisor was not able to give an

adequate evaluation because he only observed the student

teacher teaching one time."

*....(re: item #19) "1 have no idea as to the university

supervisor's contact with the office."

."The university supervisor is a very flexible,
conscientious supervisor. He was here once a week at least

and observed (the student teacher) in all my classes two

and three times. His assessment of (the student teacher)

was on target. He provided both (the student teacher) and

me with materials and resources that we were not familiar

with and sought out things that we needed. He is very easy

to talk with and made both of us feel very relaxed.

....."More visits for longer periods of time need to be

made so that the supervisor can observe the student teacher

in different classes."
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..... "The university supervisor was aware of the student

teacher' s weaknesses."

..... "As you can see from my ratings, the university

supervisor is a very responsible and professional super-

vising teacher. I recommend him highly."

..... "I realize the supervisor/student teacher load is

very heavy, but feel that more visits should be made to

the student teacher. Possibly more supervising positions
could be used."

..... "Has been out of public school too long, does not

keep up with current trends in (subject) education.

Standards are too low!"

..."I don't feel the university supervisor observed

enough to know the problems or the improvements pertaining

to my student teacher. He observed two times in the last

week my student teacher spent with me. I don't know how

he could properly advise the student teacher or me under

these circumstances."

. ."It seems as though the university supervisor has too

many students to work with if he can see the student only

twice in his teaching performance. For such a short time

as the cooperating teacher has the student, I think North

Texas State University should have more guidelines about

the number of hours the student should be before classes,

etc. Also, a student who has never had a methods course

(education or major subject) should not be placed."

*....(re: items #1, #8, and #7) "We did not discuss this

specifically--the implication I got was, 'yes, he was
aware'."

(re: item #8) "1 did not feel the need for this
guidance."
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(re: item #17) "This wasn't applicable because the

student teacher was excellent and did not need a lot of

direction."

..... (re: item #16) "It must be realized that the super-

visor cannot be present each day to observe the student

teacher's overall performance as can the cooperating
teacher."

..... "The university supervisor was more than willing to

advise on anything pertaining to student teacher. I did

not know the questions to ask him, I may not have rated

him accurately. I am more than pleased with him."

."I think some other items dealing with the supervisor's

classroom observation periods and his techniques for eval-

uating and discussing this evaluation with the student

teacher and the cooperating teacher would be appropriate

for this survey. The year before last, this supervisor

fell asleep in my classroom while 'observing' a student

teacher. Last 'year and the year before last, he read a

newspaper in the class. My student teachers complain that

he has made no solid criticisms or realistic solutions to

specific problems. "

."I had a unique situation and felt that the university

supervisor handled the situation very professionally and

with sincerity and warmth."

...."I think the supervisors should make more visitations. "

."I enjoyed working with the university supervisor. .He

was most willing to help and be supportive. He even made a

special trip on one occasion.
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..... "The supervisor was not able to make contact with the

student teacher once a week as planned due to heavy snow

falls."

..... "A better system is to have an (subject area) teacher

supervise (subject) student teachers--SMU and TWU both do

this."

.. "We were out of school ten days due to bad weather.

This probably affected the supervisory teacher and hin-

dered his doing some things he might have planned to do*,"

* "The effectiveness of the university supervisors def-

initely needs to be evaluated. The university supervisor

for my student teacher was adequate; however, many of the

supervisors have never taught in a public school system or

have not done so for quite a few years. I suggest that

university supervisors be required to spend a certain

amount of time every few years teaching in public schools

so they can realize the distinct challenge presented to

student teachers. Today's students are different and

since experience is the best instructor, this should better

equip university supervisors in assisting student and coop-

erating teachers to deal with problems that arise in class-

rooms. I realize- that this suggestion is difficult to

accomplish, but I feel that it would be helpful to everyone

involved."

..... "Could not be any more professional than he is--

fantastic!"

... :."The university supervisor is very easy to work with.

He is understanding and friendly, yet professional."

..... "Perhaps the weather conditions disrupted the schedule

of visitations."

. . . . . .. . . . . . ..&9a* .0 0 0
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...... (re: item #11) "I believe this question would be more

relevant for a teacher new to working with student teach-

ers."

....."The university supervisor is highly qualified, compe-

tent, and enthusiastic. He also ('illegible word) practi-

cality--as opposed to a 'theoretical' supervisor.. It is a

pleasure to work with him."

..... "I am the assistant director therefore, the university

supervisor had conferences with another teacher."

..."I personally did not meet the actual supervising

teacher from North Texas State University during' the entire

period in which the student was student teaching for us.

However, (the supervisor) did visit the other school and

consult very briefly with the director there. I did have

occasion to see the supervisor at the (professional conven-

tion) in (month) and to discuss a few matters pertaining to

student teaching with him. I have now met the supervisor

and find him to be a pleasant gentleman with some helpful

ideas. Also, the weather caused many problems in providing

a full valued student teacher experience for the student."

..... "The many days of missed school due to snow, plus the

student teacher's illness of two weeks made a total of over

three weeks missed. I feel this caused enough problems in

scheduling and continuity that this individual survey should
be discounted. "

. .(re: items #4 and #5) "The student teacher is an excel-

lent teacher. Because our interaction was excellent,

there was not a need for conferences. The university

supervisor would have, if the need had arisen.."

..... "The university supervisor is great. Why does the

university continue to send out this type of questionnaire?

What you need to do is find out if the student teachers

have taken classes relating to subject taught in public
schools."



120

. . .. ."noted a marked difference in the supervisor's

attitude toward my present student teacher and the one I

had in the fall. I felt that, at times, the supervisor's
judgments and evaluation of the student teacher .were
clouded either by personalities or by the pre-conceived
opinions of the student's abilities. I felt that the stu-
dent teacher's past performance in previous work was un-
fairly used as a scale by which to measure the student
teacher's performance in public school work. There is a
vast difference between the two. The student teacher
seemed to enjoy his work here as he did not in the pre-
vious class."

..... "Came by three times and stayed about forty-five
minutes each time."

..... "Since the student teacher was in my classroom for one

week only, the contact with the university supervisor was
limited, but still a feeling of support was communicated."

. "The main need is competency-based objectives and/or
job descriptions for both the cooperating teacher and
student teacher."

."I enjoy working with the university supervisor. He

is very easy to communicate with. Shows great understand-
ing of the student teacher's strengths.or weaknesses. I
feel he does a very good job."

..... "Should visit more!"

..... "The university.supervisor seemed interested and
enthusiastic about what we were doing, but did not gen-
erally offer many suggestions or much advice."

.
"An outstanding supervisor ."
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..... "Because the university supervisor's attention was
divided between two schools, it was difficult for him to

be present as much as may be expected. However, because

my student teacher was exceptionally capable -of classroom
management, there was no great need for him to make re-

peated visits. He was always available should I need him,
and would have presented himself had the need been there
for closer supervision."

. ...."I feel as though more communication at the beginning
of each student teaching period would be very helpful.
State objectives and expectations clearly from the begin-
ning for both student teachers and teachers.

."I don't always agree with the university supervisor,
but I think he is doing a very good job in a very worth-
while program."

..... "I enjoyed working with the university supervisor."

."I felt the university sypervisor showed an enormous
amount of sympathetic concern both for the student teacher
and for me. The student teacher withdrew after about two

months due to overwhelming personal problems that inter-
ferred with his student teaching. I have never met a more

concerned and sympathetic university supervisor. It cer-
tainly wasn't that way when or where I went to school."

..... "I've enjoyed working with the university supervisor
very much. I have found him to be very professional and
helpful to both the student teachers and myself."

..... "The university supervisor seems to improve with time."

..... "The university supervisor has been of help to me and
to my student teacher. "
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*...."This survey does not reflect what I consider to be
the potential effectiveness of the university supervisor
with whom I work. I strongly feel that he does an excel-
lent job considering the number of student teachers he
must supervise and other obligations he has to the Educa-
tion Department. I have completed this survey without
making allowances for what I consider to be an impossible
shortage of time. If you are using this survey to eval-
uate the present supervisors, please do not count this
one in your results.

I do have one complaint which I think deserves men-
tion. If a student teacher expresses dissatisfaction, I
think it is the supervisor's responsibility to go to the
cooperating teacher first. Going to the principal without
the cooperating teacher's knowledge can create additional
problems and new misunderstandings. If the student teach-
er's dissatisfaction is sudden and arises for the first
time to the supervisor's knowledge, the supervisor will
damage his program and the university's relation to the
school by not consulting with the cooperating teacher.
This happened in my building this year and created bad
feelings about the program on the part of other people who

weren't involved. Knowing that this had happened makes
cooperating teachers hesitant to participate again."

"More three-way conferences would be helpful."

..... "The university supervisor was just a tremendous per-
son to work with. His concern was sincere ... (two
illegible words) ... just being -superficial. He was very,
very interested in the student teacher."

..... "The university supervisor was especially in tune with
the difference (subject area) has from other subjects. I
appreciated his understanding of that, even though his
major field is elsewhere."

."The university supervisor is very effective and
proficient in this role."
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..... "I sealed the envelope forgetting that I wanted to
write a personal note saying that the university super-
visors from the Department of (subject area) with whom I
have worked over a number of years are outstanding. They
have shown an ability and willingness to help with my
needs and those of the student teachers."

..... "The university supervisor didn't demonstrate any
knowledge of any (subject) or teaching methods involved
therewith. (Statement relating specifically to subject
area deleted.) He never offered me any advice or to my
supervisor. In fact, to date, he has never made any
attempt to speak to me at all. I have, however, been ab-
sent for a week and a half. However, I was in attendance
and in good health for two months before my illness and
was not conferred with. The student teacher is doing a
nice job under the circumstances, but is deficient in
some areas in which the university supervisor can't
help, in fact, can't even notice the deficiency since he
doesn't know the (subject).

..... "The university supervisor always seemed to be in a
hurry and didn't have time to talk. My student teacher
felt lost because he never had a conference with him for
more than a few minutes in person, and had to talk to him
by phone. The university supervisor never actually saw
the student teacher teaching a class as far as I know.
I feel that North Texas State University should provide
supervising teachers with some guidelines. I had none.
Also, I feel that four weeks at my school was hardly
enough time to really experience (leve) school teaching,
especially in the field of (subject)."

..... "I needed more guidance regarding my role as super-
vising teacher. Also, I needed some three-way communica-
tion to see how the university supervisor communicated.
Most of our three-way communication was socializing."

..... "I thoroughly enjoyed it when the university super-
visor would visit. He not only could guide the student
teacher, but I often got ideas from our conferences for
my own therapy and diagnostics."
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...... (re: item #15) "I've really appreciated the number

of times the university supervisor has made visitations
to see the student teacher at work.

Very enjoyable person to work with on student teaching

assignments."

..... "The supervision period was very successful for the

student teacher. The university supervisor was definite
in the goals, his approach as a university supervisor
direct, and his classroom manner very quiet and meaningful."

..... (re: number of three-way conferences) "The university
supervisor always talked with me and with the student
teacher. Since we had no problems, three-way conferences
seemed unnecessary."

(re: item #19) "I have no idea,"

(re: item #20) "What does this question mean?"

"This is the third student teacher I've worked with

under the university supervisor's supervision. He under-

stands my classroom--which is a bit unusual--and appreci-
ates the skills of the student teachers. None of them

have had serious problems and because of their teaching
field are more equipped to teach than many others. I

feel a lot of supervision from the university supervisor
would be superfluous. He seems to trust my judgment. I
certainly have been pleased with the quality of student
teachers who have come from North Texas State University.

....."The university supervisor is very conscientious and

does an excellent job in his position."

..... "The university supervisor is a very skillful and
knowledgeable person. He is warm and friendly. It has

been a pleasure to work with him."

..... "Our university supervisor has the technique of making
both the student teacher and the cooperating teacher feel
at ease with him, thereby, enhancing the degree of inter-

action that takes place among the three. He is most help-
ful and helps the student teachers develop self-confidence."
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.
(on front cover letter) "Sorry for the delay. I

hope it hasn't upset your evaluation."

"Adequate funds should be provided for more visitation

time and a schedule compatible to the needs of the student

teacher."

..... "Workshop of cooperating teachers with university

supervisor and (host school) official should be in early

part of each semester rather than near the middle or end."

..... "The supervisor was in our room a total of three times.

The first was at end of day saying he'd be here several

times during the eight weeks. The second time was one month

later and not at the time we requested he come. The third

was the next to the last day the student teacher was here.

The university~supervisor never saw this student teacher

function in the classroom as a teacher."

..... "We had a very good student teacher,, therefore, the

university supervisor was not needed to solve problems.
He did observe with understandings."

..... "Our student teacher worked here only one period per

day spending most of his time at another school. Because

of this the supervisor spent more time at that location

also. I was impressed with the university supervisor as

being a person who knows what he is doing. While he

visited here only one time, he stayed quite awhile dis-
cussing not only his evaluation of the student teacher,

but discussing with us ideas and philosophies pertaining
to our teaching field."

....."The relationship between my student teacher and me

was very good. Consequently, some items on this paper

seemed not applicable to our situation that might be very
applicable in others."

..... "The association with both the university supervisor

and the student teacher was pleasant, professional, and
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provided positive contributions to our department. I
accepted a student teacher this year reluctantly; I am
so very glad that I did."

..... "It's hard to evaluate a student teacher much less a

supervising teacher when the student teaching period is
four weeks."

S.. .. "The university supervisor had more time for my first
student, than he did for this one. I do believe though,
he is an excellent supervisor.

."i felt the university supervisor should have given

me information before my student teacher came. Such as,
how I was to evaluate the student teacher and how the
student teacher was to take over my schedule."

,...."The university supervisor is a superior supervisor."

..... " (re: number of visitations) "Some were made while
the student teacher was alone with the class."

..... "I enjoyed the visits and the university personnel
were very pleasant to work with."

."The university supervisor made all of us f eel at
ease, which greatly helped the rapport between the student
teachers and the cooperating teacher."

..... "This can't really be an honest evaluation. I've
worked with the university supervisor so much that we no
longer need this interaction! I rated these according to
our professional understanding of each other through the
years."
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..... (re: number of visitations) "Varied with the different
students, but sufficient number."

"I had a very poor student teacher the first semester
and a very difficult situation."

..... "We need more interested supervisors like (name).
Both of us tried very hard this semester, but I felt it
was to no avail with my student teacher."

..... "The university supervisor has been a most compatible
person with whom to work. He has shown a broad understand-
ing of the particular teaching conditions at our school."

."I certainly appreciated the initial conference of all
student teachers and cooperating teachers that was held by
the university supervisor prior to the beginning of student
teaching."

..,"The university supervisor was a joy to work with. He
displayed a genuine interest in all the work that went on
during the student teacher's time at (school) . Put us at
ease at all times. He was always smiling and this made the
student teacher look forward to his visits. I would wel-
come the opportunity to work with him again.

..... "The university supervisor was very pleasant and help-
ful to work with during this nine weeks, His genuine
interest in the student teacher was very apparent and made
our job a pleasure. The student teacher was fortunate to
have him."

..... "The university supervisor was super! The student
teacher was only here four weeks and I wish the supervisor
had more opportunity to observe the student in action."

.(re: item #20) "Not clear?"
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"The university supervisor worked under a handicap.
He was only part time and did not have the students in
seminar. They did not feel they had consistent help with
the supervisor splitting responsibilities. He did an
excellent job under the circumstances he worked with--
very considerate.

I feel they need to set a time and day to come so
they can observe definite teaching techniques."

... .."Very pleased with the university supervisor because
he took such an interest when problems arose."

..... "My student teacher's university supervisor was a
graduate student. He did not give my student teacher any
written evaluation and very little oral evaluation concern-
ing the strengths and weaknesses of his teaching performance.
He did not discuss the student teacher's work with me until
I made it a point to stop him and tell him how well my stu-
dent teacher was doing. In my opinion, the student teach-
ers in our building did not receive the assistance that
should be provided by the university supervisor."

."I found this a very enjoyable experience; the atmos-
phere felt relaxed, constructive, and purposeful for all
three of us. I believe any student teacher would benefit
from such instruction, so that he/she would not feel
unacquainted with classroom procedures and tactics at a
later date."

..... "He was an excellent supervisor. The student teacher
was very well prepared to assume his responsibilities as a
teacher."

*......."I feel that an instrument of this sort should go out

under a letterhead, signed, and that the schools should
have been called before hand about participating in such a
project. I only filled this out after checking further."
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..... "The university supervisor was very nice to work with."

*....."I did not feel the supervisor provided my student
teacher with positive support and enthusiasm during the
program. The university supervisor's 'relaxed' and at
times, apathetic attitude distracted from an effective
supervisor's role. His visitations were regular, however,
he did not ever observe the actual teachings of the student
teacher. I feel the student teacher block is the most im-
portant step in becoming a teacher and I would urge you to
re-evaluate the supervisor's role and accurately identify
its practices and techniques. Thank you!"

*......(re" item #11) "1 feel the university supervisor
would have been glad to aid in these areas, but I feel we
both were very satisfied with our individual participation
with the student teacher."

....."With the exception of item #8 and item #11, which
really were not necessary as (name) is a very strong stu-
dent teacher, I believe the university supervisor has
served me very well as a university coordinator.. However,
the material mentioned in questions #8 and #11 are impor-
tant and I'm glad to learn the university can provide one
with these if necessary."

..... "All of these evaluations were based on (first univer-
sity supervisor listed). He is the most effective super-
visor I have worked with!"

(re: to second supervisor listed) "He never came. I
never met him."

"The student teacher spent five full days on campus
during the eight week period. I do not know about the
format of those days. Conference scheduling was difficult
because the student teaching taught under me from 8:00-
11:30 and in a different building from 12:00-4:00."

..... "The student teacher was here at (location) during
much of the snow and things got rather confused, but I was
impressed with the university supervisor and his obvious
concern for the student teacher as well as me and my class."
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.0. ..2. "I thoroughly enjoyed working with the university su-

pervisor. I consider him very professional and a very
under standing person.

*...."Sorry to be so messy. The numbers were very confusing."

.."The university supervisor was a superior university
supervisor. He not only was great with the student

teachers (I had four this year) but helpful and willing to
counsel me."

..... "The university supervisor held a meeting with all

the student teachers and cooperating teachers before the

students entered our classrooms. We got acquainted and

asked questions after he explained the program and what

was expected of us. We also had a meeting at the admin-

istration building after the student teacher had begun.

Both meetings were very helpful."

..... "The university supervisor walked in one morning and

introduced himself, staying only a minute. My only other

contact with him was during (professional convention)

when he stopped by to say that he would return after the

evaluation.

..... "The university supervisor visited on a regular basis

and provided me with a booklet and checklist, and other

information concerning the expectation of the student

teacher. He was easy to talk with and offered constructive

suggestions to both the student teacher and myself for the

growth of the student teacher."

"I found the form used in this questionnaire and the

types of questions used was below the professional level

of the Education Department. As a graduate student, this

type of example of North Texas is embarrassing. "
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"The supervisor doesn't do anything. He walks in,
stays five minutes, asks, "How is everything going', and
walks out."

..... "It was a pleasure to meet and 'work with' a univer-
sity supervisor who was genuinely interested in the stu-
dent teacher."

..... "The university supervisor that has worked with my
student teachers has been one of the most outstanding that
I have ever met. He was very aware of student teachers'
abilities and was genuinely interested in them as 'people'.
He established and maintained a very positive attitude
about the student teachers and my role as a supervising
teacher."

..... "I did my student teaching from North Texas in fall
of (year) at (location). I feel that we were given a
better idea of what was expected of us as student teachers
than these are. Last semester I was a supervisor for a
student teacher from SMU. The university supervisor pro-
vided a checklist of objectives that the student teacher
was to cover while in the classroom. I feel that this would
be more helpful. This semester my student teacher did
half in (subject) and half in (subject). I received no
such checklist. I would have found it helpful if I'd known
what skills needed to be stressed in my room. In spending
less than twenty days in here, it is difficult to work in
everything all over again. It would have saved a lot of
asking, 'Have you had an opportunity to do this yet?' I
realize that the university may be trying to make less de-
mands on supervisors, but I feel the emphasis should be
placed on training teachers."

..... "The university supervisor has been the best one I have
had from North Texas."

..."I would like to see a handbook that tells me how long
the student should be teaching each week! I feel guilty
having the student teacher teach all day for a week or two
without having something in writing."

"low,
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..... "My only suggestion would be that if the supervisor
wanted to see the student teacher in certain kinds. of
activities, he would perhaps notify me of a visit. I felt
that at some of the visits, he could not really evaluate
the student teacher's progress--the student teacher's
lessons could have been more meaningful to the supervisor.
I realize, however, he probably wants to see the classroom
operate with normal routine no matter what the activity
might be when he comes to visit. My student teacher ex-
pressed concern about this to me."

..... "The university supervisor's work here has been very
helpful to me, as well as to my student teacher. I have no
criticism to offer."

..... "The university supervisor was congenial and the most
effective supervisor I have worked with. My student
teachers were most effective--a very pleasant experience."

*.. .."The items left blank were not observed at all and
could not be rated. NA did not fit because most of these
items I am sure are applicable."

."I thoroughly enjoy working with North Texas instruc-

tors. It is indeed a pleasure!"

..... "(name) is the best university supervisor I have had.
He generated enthusiasm and makes both the cooperating
teacher and student teacher feel they are a team in effec-
tive teaching. He is a keen observer and when a suggestion
needs to be made, he is most diplomatic. He is super!"

. ."It has been a pleasure to work with North Texas in
the student teacher program. Thank you for the opportunity."

... "As a first year supervisor, I feel that it would have
helped if I had been given some objectives and goals for my-
self and my student teacher, at the beginning of the term."
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..... "The university supervisor is excellent in every way."

....."Never seemed to have enough time to be directly in-

volved in our activities."

..... "The university supervisor's smile and good personality

lend themselves very effectively to his role as supervising
teacher. We were always glad to see him come to our room."

..... "Supervisor was evidently too busy to make adequate

visitations. He based his evaluation on one visit--made

suggestions, but never returned to see how much the student
teacher improved."

."I believe the student teacher should have certain

specific guidelines which he should follow during the stu-

dent teaching. Perhaps he should.keep a lesson plan book

of subject activities to be taught--have a knowledge. of

school hours (if different from teacher's) and let coop-

erating teacher become aware of them."

."He is the best university supervisor I have ever
worked with. He is very helpful in any area you need."

..... "Because the university supervisor was a week late in

getting started--and I had never met the man I was rather

disillusioned. Then losing more than a week because of

snow things were rather awkward. I have to admit he is an

excellent person who knows his stuff in (subject area).

Because he was so personable all my apprehension disap-
peared.

"I think (another supervisor) is really a jerk and in
my particular school district ... thinks so too. (word

left out is respondent's) I have to congratulate him for

sending in someone in his place that is well known and well
liked by my district."
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Narrative Comments of Student Teachers

..."I feel the university supervisor is too busy with
classes and student teachers to really benefit the stu-
dent teacher. He seems very nice but never had too much
to say about my classes since he couldn't see me teach.
Bad weather could also present problems in getting to
school."

.... "Planned five, but all the snow caused only four
visits,"

..... "The university supervisor lacks mainly in that he
did not convey to me my strengths and weaknesses, perhaps
this was because I often evaluated myself, but I wish he
would have added what he thought (at least, that he agreed
or not with me and given me more alternatives to improve) ."

..... "The university supervisor was especially strong in
the areas mentioned in questions 7, 8, 13, 16, 17, and 18."

. ...."My supervisor had no knowledge of my subject, there-
fore, he was unable to suggest strategies. He did counsel
with me on some classroom management problems. But I con-
sidered him merely a liaison person. I looked to my coop-
erating teacher for my improvement as a teacher.

..... "During the entire seven weeks of my student teaching
I saw my supervising teacher only three times. The total
time spent observing, conferencing with me and the coop-
erating teacher could not have exceeded thirty minutes. I
do not feel I know enough about him to evaluate him or vice
versa for him to evaluate me. He observed me conducting
class for one five minute period only. Other visits were
made during review sessions."
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..... "I feel that I was. not adequately prepared, as far as

lesson plans were concerned, before entering the student
teaching situation. I feel that I had to spend too much of
my time and energy preparing and learning the mechanics of
lesson planning rather than using my valuable time to pre-
pare my class lessons."

"The weather presented a unique situation that hindered
the continuity of the student teaching situation, but that
was part of the student teaching time that could not be
helped and we just had to make the best of a bad situation."

"I did learn many things, both positive and negative
about myself as- person and as a teacher. I tried to be
objective about the methods and material that I used in the
lcassroom and to do as much self-evaluation as possible to
correct mistakes made."

"My cooperating teacher was excellent and gave me much
constructive criticism which helped me correct some of the
errors aor mistakes of techniques of teaching in the class-
room. I didn't have any' trouble with the content or mater-
ials in the classroom situation as such, only the method of
delivery or interest approach."

..... "The university supervisor came several times, but he
did not stay long enough or give me a chance to talk with
him."

..... "The university supervisor was late in telling me my
weaknesses. His timing of telling weaknesses was not help-
ful but frustrating. There was a personality conflict which
he let hamper our relationship of student/teacher."

..... "A little positive feedback would have been encour -
aging.1"

..... "The university supervisor has been a great source of
encouragement in my student teaching experience. His com-

ments have always been very positive and constructive."
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..... "nclosed is finally the evaluation you needed. I had
it ready except for the question I wrote about the evalua-
tion as soon as my student teaching was over. However, I
wanted to give him an accurate evaluation, so I gave him
time and the school supervisor time to get it in. The late-
ness of their evaluation is bad for you and me. I mainly
put blame on the holidays plus the teachers because it is
also holding up my interviews because my placement file does
not have an evaluation yet!! Ohterwise I would. have sent you
the form immediately. Good luck in your research."

..... "I really feel the university supervisor didn't give me
enough encouragement. I wish he could have told me what I
was doing right and then told me where I needed to work on
my teaching. I never felt I had any positive reinforcement
from him. Otherwise he was 'sufficient as a supervisor."

..... "The university supervisor was an understanding help
that I needed in my student teaching experience. He came
often enough and answered my individual questions at each
visit."

..... "The university supervisor was excellent. He was very
understanding and we were able to discuss openly and frankly
the strengths and weaknesses of the system I was in."

* .. "I personally believe that the university supervisor is
an integral part of the student teaching program at North
Texas State University."

..... "Did not observe enough. Partly due to weather, and
partly due to the fact I wasn't having that much trouble."

..... "The university supervisor gave me the freedom I needed
and wanted to 'run my own class'. He knew that my coopera-
ting teacher was excellent and that he would provide the best

example and keep me in line as well. My rating is only a
three because of the close relationship of the cooperating
teacher and myself. The university supervisor realized that

we had an excellent relationship and didn't interfere which
was good."
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..... "With the size of the student teaching program in
(subject area) I feel the university did an excellent job
of meeting most students' needs. If the area was smaller
(the supervisor must travel), there would be a lot more
personal response."

*...."I feel as though I am very fortunate to have gone
through the (subject area) department. I felt like had more
of a one-to-one basis with my university supervisor. I
could call him anytime I had a problem and he was always
there to help. If I needed information or resources, he
knew exactly where to go. Another positive aspect of my
student teaching was that we had weekly seminars in (city)
on (time) for the (subject) teachers. We were able to talk
to each other and realize we all had the same problems and
were able to share our ideas with each other. I wish you
success in your research because I know how lost I would
have been without a strong, effective university supervisor."

..... "Because of the missed days due to weather, the univer-
sity supervisor was unable to make as many contacts as he
would have liked. However, the experience was uneventful
and the times he was there were helpful and informative."

..... "I left my questionnaire at my school--that's why I
had not returned it. I'm sorry--thank you for sending
another one ."

.6.."He is truly a remarkable supervisor. I truly enjoyed
my student teaching experience--mainly due to the university
supervisor's teaching in methods class and his honest con-
cern for my welfare during student teaching."

."Student teaching the last eight weeks--especially in
(subject area) tends to provide an 'inaccurate' picture of
true teaching and related duties. This time of year is
'clean-up' and review, with little 'new' learning occur-
ring."



"My supervisor has done, in my opinion, an adequate
job of giving support, if needed, With several other
student teachers (out of town) besides me, plus his own
teaching load, I didn't expect much 'guidance' and/or for-
mal analysis of my teaching performance. My feeling is I
should have been 'ready' and 'able' to teach before ever
reaching the classroom!"

..... "It would be difficult to rate any sueprvisor overall
because I have very little understanding as to
(illegible word). I have no standards with which to com-
pare."

..... "I consider myself lucky to be a part of the student
teaching center. The university supervisor had done an
excellent job and I have learned so much more in this sit-
uation than I would have on campus."

*....(re: item #20) "There are two questions here!!"

"This form is a bit confusing. Do you want the infor-
mation you asked for on the cover letter or just the anon-
ymous questionnaire? It is difficult to answer two-part
question with a single answer. (Question #4, #18, and #20).
Mkes it difficult to give an accurate answer!"

"An excellent supervisor: very caring and understanding."

..... (circled part of the cover letter and stated): "I d
don't want to get anyone in trouble."

"I feel that with the highly competent and experienced
cooperating teacher I had, there was no real need for advice
from my supervisor. Someone who only observed me for a
total of forty-five minutes in eight weeks cannot adequately
evaluate my performance. My cooperating teacher observed
every hour I taught, and I respect his opinion a great deal
more. The cooperating teacher has had thirty-seven years
experience in a public school classroom and not only a few
years experience in a university education office."
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.,...."Perhaps I have graded the university supervisor
rather hard because I know him as my supervising teacher
and my teacher for (class). I get to see him in a light
most other students who have him as their supervising
teachiner do not get to see. He is ineffective and inept
in the classroom, and while he told me I have done a good
job student teaching, I don't believe he observed me teach-
ing long enough to adequately tell my strengths and weak-
nesses. He also doesn't appear qualified to know what a
teacher's strengths and weaknesses might be."

"Paradoxically, the university supervisor gave me
inspiration. If he has the intelligence to have a Ph.D.,
I'm sure I do."

..... "Didn't come see me regularly-once at very beginning
and twice at last two weeks."

"Never made positive comments to encourage me. I
didn't feel like I could come to him for guidance--only for
criticism."

"Made accusations very readily without hardly knowing
me or my situation."

..... "The university supervisor had too many students to
effectively deal with his students."

..... "As of this moment he has visited my class three or
maybe four times. He has come in and stayed for fifteen
or twenty minutes and then left. I have never seen him to
talk to him afterwards about how he thought I did, could
improve on, etc. My soul help for resources, feedback, and
advice has come from my cooperating teacher. It would be
most helpful if he would contact us after he sees us teach."

"I'm sorry my responses to the questionnaire are so
vague, but I've had no opportunity to know enough or hear
enough from the university supervisor to make a judgment."

.
0 ..." I enjoyed my student teaching. "
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..... "The university supervisor was number one in all as-
pects of supervision, except for supervision of my (level)
teaching. I feel he lacked knowledge and methods of work-
ing with this age group. He is a great communicator, per-
sonally, and professionally."

..... "He was very helpful, but not available to observe me
very often."

."I was mostly left to myself. Most of the help I
received as far as teaching goes was from the teacher. The
university supervisor was very nice to me and seemed to care
a lot. I was glad that he didn't make me feel like he was
looking over my shoulder all the time."

..... "The university supervisor was always willing to help
in any way he could. Although he only saw me teach once,
I feel he really gave me a lot of encouragement as a stu-
dent teacher. My university supervisor helped me more than
my cooperating teacher."

*....I"A written evaluation would provide amore effective
measurement instrument. The best time for doing this would
be after the student teaching experience."

.... "The university supervisor kept our relationship pro-
fessional but personal. I always knew what he expected from
me."

..... "We only had two individual conferences, but he always
asked me if I needed to talk with him individually or if I
had any problems."

..... "The university supervisor has been very helpful and
has been very kind about giving me ideas that will help me
as a teacher. I have been grateful to havean university
supervisor like him." (the an used by the subject)
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..."The (name) project has been the most rewarding time
and experience of my college career. I appreciate all the
time spent by the university supervisor and feel that all
can benefit from a program such as this."

."I am practically unable to reach the university super-
visor because he does not have a phone and the only way I
can reach him is to write him in care of the office in the
(department) building which closes at 5:00 each day and
makes it impossible for myself to reach him while I'm teach-
ing."

..... "The university supervisor in the few visits he made
to see me, had no good comments whatsoever; he only crit-
icized me. I was taught in my (subject) class at North
Texas to teach one way and he contradicted everything I
was taught. I never had him as an instructor."

..... "The university supervisor never viewed my teaching
at all."

..... '"The university supervisor is much too busy. He needs
more -time to spend with each person.

..... "My university supervisor greatly added to the effec-
tiveness and the enjoyment of my student teaching experience.
He displayed a genuine concern and enthusiasm toward his
student teachers and their work.'"

..... "My university supervisor visited fairly often, but
always on a Monday, I do not feel that Monday visits gave
an accurate view of my overall teaching.l"

"T enjoy public school work, but do not plan to involve
myself in classroom instruction at (level) which is where I
did my student teaching. My supervising teacher was aware
of this and helped make arrangements for me to visit other
schools at other levels.
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..... "Visitations always seemed to fall on days when stu-
dents were scheduled for other activities, unbeknown to the
university supervisor.

*...."Although my supervisor did not do many of the things
mentioned in your survey (such as, using checklists, etc.),
I felt that he was effective because he was always suppor-
tive and encouraging. He was easy to talk to, and was more
like a friend than a supervisor, which is what I really
needed."

..... "The mid-term conference was great. Need at least
another meeting per eight weeks."

..... "My university supervisor was all round fairly good.
He did everything well except he never told me how I was
doing concerning a grade. I realize this isn't the most
important part to student teaching but if it was below ex-
pectation I would have had a chance to improve."

S "ZI find it very hard to rate the effectiveness of my
university supervisor because of (1) limited number of
visits, and (2) when he did come he was encouraging, but I
don't think five visits out of eighteen weeks of student
teaching is enough to effectively evaluate anyone. (He
evaluate me, or I evaluate him.) I did have the option to
call him if I needed help, but I still think that a person
who is responsible for your evaluation should visit at
least once or twice a week."

"Some of the questions were hard for me to answer be-
cause a lot of things didn't formally take place. Now the
three way conference that was supposed to be held during mid-
term, I'm not sure if that took .place at all. My cooperating
teacher and I sat down together and went over my evaluation
that was sent from North Texas. But the three of us never
had a meeting and discussed each item. On a visit to North
Texas, I told my university supervisor about it and what I
thought about the results. When he came in for a visit, my
cooperating teacher was discussing it with him while they
were observing me. Between classes I think a couple of com-
ments were made to me about what they were discussing, but as
far as having a meeting, unless the above can be considered a
meeting, we didn't have one."
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"I enjoyed working with my supervisor. He was helpful
when I could talk to him about my problems, He just wasn't
able to visit as much. I'm pretty sure that my total eval-
uation was left up to the observations of the cooperating
teacher."

..... "The university supervisor's visits were too short and
too infrequent to help me better myself as a teacher. He
did not seem to understand the unstructured quality of
(subject) classes nor did he observe enough to become aware
of this difference in the courses. I was very disappointed.
I needed more visits early in my stay and longer observa-
tion and critique periods. I feel the university spreads
its supervisors too thin to adequately do their jobs no mat-
ter how dedicated the individual supervisors are."

....."I felt that my supervisor was extremely idealistic
and insensitive to the classroom situation. I was exper-
iencing a lack of communication with my-classroom teacher
and finally had to beg for help. This was when I only had
two weeks left to go. Apparently, I was doing poorly in
many areas and no one had told me about this. After I got
my supervisor's and teacher's attention and convinced them
that I really wanted to know how I was doing, they bom-
barded me with negative feedback. The supervisor more or
less gave me an ultimatum about what I was doing. I felt
that he was being unreasonable, considering how long it took
him to get around to really listening to me. However, he
did schedule a three-way conference for us, after he said
that he didn't do that sort of thing. They informed me of
it wazs we went to look for a place to talk. I am under the
impression that he cannot evaluate a student teacher's per-
formance unless it's on tape because that was his reason
for not giving me more feedback earlier. The video-tape
machine at (school) was broken the entire time I was there,
so I finally had a class taped on a cassette. I could a
enumerate other weaknesses, but I won't. I just feel that
he went about his job haphazardly and did not care to get
involved unless an emergency occurred. But his performance
is about par with most of the performances of (level) pro-
fessors at North Texas. I feel that he did not do his job
as a go between the facilitator of information."

"We had more talks than three, but I always called
him and cornered him for information.

4-.:"-l wamwWWAVA .4, N pwl.- - I
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..... "More visitations would have been better."

."I would be pleased if there were more criticism of my
work in the classroom. Feedback from my professor usually
only consisted of, 'You're doing real good.' "

"I also expected more visits with specific comments con-
cerning my strengths and weaknesses."

."I appreciated the encouragement I received from him.
He is a very warm and friendly person! I enjoyed having
him as my supervisor."

..... "The university supervisor is an excellent (subject)
education supervisor. My only regret is that he couldn't
make more visits as I became highly motivated by listening
to him. He is very critical in a positive way--full of
suggestions and advice. It was a great experience."

*...."I enjoyed very much working with the university
supervisor. He was always pleasant and encouraging. I
feel that I could not fairly judge some of the responses
of these questions because my student teaching went smoothly
and without problems. I feel that he would have been avail-
able either by phone or in person if I had had a problem to
discuss."

"I believe the supervising program should be re-eval-
uated. The number of visits by the university supervisor
and the manner in which they were conducted should be im-
proved in the case of this supervisor. In my opinion, for
what it is worth, this is not a good supervisor."

.... "He just told me all along that I was doing fine."

. ....."I think he must be too busy.
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."I never knew how I wais doing during the whole eight
weeks. When he was asked, he never would say."

*...."He did not criticize me in a constructive way. He was
cruel about my weaknesses. Examples: 'You don't know how
to communicate with people or students. You don't seem to
care about your students.' Our conferences were really not
adequate. One was only five to ten minutes long during
school's homeroom period. He almost caused me to miss my
class. The only other individual conference was the last
one for final evaluation. He was not easy to talk to, in
fact, it was hard. He kept cutting me and my ideas. In the
whole time he said very few nice things. He did tell me that
my lectures were good and that I seemed to like my subject.
I only received one written note in the whole eight weeks and
that was a positive note. The next time it was the exact
opposite. Up until I gotmy final evaluation, I thought I
was doing fine. It turns out he thought, on the whole, it
was bad. To me, he in no way was effective or helpful to me."

*... ."While the university supervisor spaced his visits well,
he did not arrange any three-way conferences which would
have been helpful. In relation to question twenty, I have
no idea what the university supervisor's relationship with
the host school was and what he did when not observing the
North Texas student teachers."

.... "On occasion the supervisor read newspapers or slept--
according to reports from other student teachers at the
school."

*...."I hope you have as much fun figuring out my answers
as I did the form! Good luck."

..... "My university supervisor is very knowledgeable, but
my only complaint was that I wish he could have spent more
time with me."

"WhINN'M ,
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..... "The university supervisor is an exceptionally nice
guy who's not afraid to say that he doesn't know all the
solutions to different problems. He is more than willing
to try to help."

......"The university sueprvisor effectively guided, helped,
and motivated my experience. Student teaching is perhaps
the best done when your supervisor and cooperating teachers
guide you along. Most of all, the five P's: Prior Planning
Prevents Poor Performance."

..... "The university supervisor goes out of his way to be
of help to his class. He's like a second father to all of
his students. In my opinion, and from what ItIve heard
about other supervisors, he's the best one to have."

*...."He is one of the few educational professors who tells
it like it is."

"It is difficult to tell which set of answers belongs
to what questions."

..... "The university supervisor could not have been more
helpful. He never made me feel pressured and he was always
supportive of my teaching. I am so glad I had him as my
university supervisor."

*..."The university supervisor was a very effective super-
visor considering his unique position. I hope next semes-
ter the supervisor will also be the seminar instructor, be-
cause it would be more effective to discuss classroom ex-
periences in the seminar class."

(re: item #20) "Not clear."

."The university supervisor was available to help or
guide me when I asked. He was interested in my student
teaching."
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..... "No information about our grades would be provided
even upon request. I never knew where I stood with either
university supervisor."

."I have had considerable personal problems during my
student teaching and cannot say my evaluation can be a fair
judgment. He probably would have really been effective for
me had I been able to be totally involved with him."

."I was observed by a senior graduate student who was
helping my class instructor. I know if it would have been
my college instructor, I would have higher comments about
his effectiveness,"

*....'The position of the university supervisor should be
supportive, friendly, and individual conferences scheduled
when necessary. The student teacher does not need more
checklists or 'specific criteria' by which they are judged."

..... "Many lessons, speakers, and field trips were scheduled
in the program. I feel that the supervisors could have
been more effective if they did make mention of their eval-
uation of me occasionally. Lesson assignments were handed
in, but directions were often skimmed."

...,."The university supervisor did an excellent job as a
supervisor. I feel he is an excellent supervisor and
teacher. He is very interested in each student teacher
and gives all he has to help."

..... "The university student teaching program is run very
effectively. The basis of (subject) ideas and the struc-
ture of this program was encouraging and helpful in intro-
ducing the field of teaching."
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:.., ,."The university supervisor has been more than a help
in my practice teaching. He is very enthusiastic and
concerned member of the North Texas Education Department.
I believe is is an expert in the field and a great asset
to the teaching profession."

..... "The university supervisor instills in everyone a
willingness and determination to want to teach and help
children."

..... "The university supervisor is a fantastic, well-
organized, and well informed teacher in his field."

..."Super!"

..... "The university supervisor was an excellent super-
visor. He proved to be well rounded in his knowledge of
me and my specific teaching situation. I appreciated his
enthusiasm, concern, and suggestions for my teaching."

..... "There were no three-way conferences held because the
supervisor informed me that everything was going fine
and there were not any problems to be discussed."

"He has got to be the most effective teacher that I
have ever had. He is so supportive and sympathetic to his
student teachers. His love and concern for children is
overwhelming! Because of his enthusiasm for teaching, I
see children in such a positive and caring attitude. He
is a super teacher! North Texas should feel very fortu-
nate to have him on staff."

..... "The university supervisor believes very much in his
program and his subject matter. However, he has no per-
sonal touch with student teachers. He makes them ill at
ease, because he will never tell them of their progress or
let them know how they stand."
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..... "I enjoyed having him for my supervisor. He helped
make my teaching assignment a pleasure that I will always
remember."

."I cannot say enough nice things about my relation-
ship with the university supervisor. I was almost dreading
my student teaching, but he has made it a delightful ex-
perience. He has been very open and constructive. I
always felt comfortable with him. He doesn't expect per-
fection, but he does expect growth."

..... "He is an excellent supervisor. He has the wonderful
quality of making the student teacher feel at ease when he
comes to observe."

."I talked to the university supervisor two times
during the four weeks I student taught. I felt he did not
observe me enough to really know my weaknesses or strengths.
I got the feeling I did not really matter to him since I
was added to his schedule in the middle of a block in the
middle of the semester. He told me at the beginning he did
not know what to do with me and so I guess he did the bare
necessity. I feel my cooperating teacher at (school) would
be the only one qualified to even attempt to assign a grade
to me."

"He never even asked me what unit 'I was teaching the
week I prepared the unit or made any comments about it, if
my cooperating teacher had told him. about it."

"I think that if (subject student teachers) have the
option to earn (level) endorsement they should not be
left out as though the education department does not know
what in the world they are doing there. There needs to be
an improvement in the curriculum set up for (subject) ma-
jors getting a (level) endorsement so that both the educa-
tion and (subject) departments can work closer and better
together. I don't believe all of the low ratings were com-
pletely all of the university supervisor 's fault. Fault
was due to the circumstances under which the education de-
partment made."

- - - - -11 - -1- 1 -1 1 -4 . Ilaw No
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.,.."Most of my comments were directed towards (one) univer-
sity supervisor. Our time in the classroom with him was cut
short by the weather, but he still was and is an excellent
supervisor for the student teachers,"

..,.."The university supervisor helped all of us to fit
right in to the school environment. He immediately
established a positive relationship with my cooperating
teacher and myself which created a great learning and
working environment."

..... "The university supervisor was very interested in my
progress, as a student teacher. He was very cooperative
and helpful in every way. I think he met the requirements
of a supervisor very well."

..... "He always made me feel very comfortable when he came
to visit. Not only did he come often, but he made those
visits enjoyable as well."

..... "Individual conferences were not held, as there were
no problems which needed attention. More feedback is
needed regarding the growth of the student teacher con-
cerning performance."

."I felt very comfortable with the university super-
visor. I feel I have gained much knowledge about children
from him--things which will always be helpful when teach-
ing."

*"I did not answer the first page because I kept no
records of the university supervisor's visits, As far as
conferences, I can only remember one 'formal' one with him.
The other ones were just, "How's it going, any problems?'
type of conversations and I didn't know if they should be
considered conferences. I have not seen his final eval-
uation, but I was told, in general terms, that I did well."

.-999."
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. .... "The university supervisor had a dif f icult time f ind-
ing me teaching in class. It seemed that our kids were
either having recess, physical education, music, or were
at a special assembly, He was very encouraging when he did
see me teach. He was helpful in making suggestions to
create better relationships with students, parents, and
fellow teachers. He really made us feel good about our-
selves, thus making our student teaching experience a won-
derful one."

.... "The university supervisor was very cooperative and
helpful with any problems I had. He was very aware of the
problems I would be faced with and took a personal interest
in me as not only a prospective teacher, but also a person.
He was also concerned with my other college classes."

." "At the beginning of my semester I was nervous and
unsure about student teaching. I felt as though I knew
absolutely nothing, but thanks to the university super-
visor I truthfully feel professional and confident as a
teacher. (I only wish that the university supervisor
could have kept me informed on my grades or at least de-
vised a method to let me know where I stood on the day of
the teacher center!) ."

.... "Several of my ratings may seem contradictory in that
my supervisor visited my class(es)--I had (two levels)--
nine or ten times but while in (level) he visited only
during center time and in (level) only during our lunch.
I think it would be great if the supervisor could have some
sort of tentative schedule of the times each student teach-
er will be in charge after they have been in their class for
a couple of weeks. This way, the supervisor wouldn't come
in during that student teacher's recess, lunch, music, etc.,
and the supervisor would be more qualified to evaluate every-
one's teaching performance."

-- loom
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