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The R. Jan LeCroy Center for Educational Telecommuni-

cations of the Dallas County Community College District is

a leading producer of telecourses for credit at the college

level. In addition, the center is becoming involved with

other kinds of electronic communication for educational

purposes, including the Community College Satellite Network

(CCSN),, the State of Texas Academic Resources Link

(STARLINK), and Instructional Television Fixed Service

(ITFS). This study chronicles the DCCCD's progress in

electronic distance learning from the time of its first

telecourse in 1972 to the present time. This study also

describes the center's purposes, the reasons for its growth,

the problems that have been encountered, the people who

provided its leadership, and the telecourses that have been

offered and produced by the DCCCD.
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CHAPTER I

INTRODUCTION

The Dallas County Community College District (DCCCD)

offered its first telecourse in 1972, beginning its nation-

ally and internationally recognized telecommunications pro-

gram, and by 1974, the DCCCD's Instructional Television

Center (ITV Center) had been established. The center's name

was changed in 1981 to the Center for Telecommunications

(CPT) (Quinn and Adams 1984, 1). In 1991 the center became

known officially as the R. Jan LeCroy Center for Educational

Telecommunications (CET) when it was moved into a new facil-

ity located on the campus of the DCCCD's Richland College in

Dallas (Pohrte 1991f).

The center's first director was Travis Linn, a former

local television newsman. He was replaced in 1976 by Steve

Mittelstet, who later became president of Richland College.

Rodger Pool became the director at the beginning of 1978,

and in 1985 he was succeeded as director by Pamela Quinn

(Pohrte 1989b). Quinn is still in charge of the center, but

her title changed in March 1991 to vice president, R. Jan

LeCroy Center for Educational Telecommunications (Pohrte

1991e).

Numerous colleges and universities offer telecourses

for credit today, and community colleges, especially, have

1
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adopted telecourses to reach a diversity of students, many

of whom might otherwise not have been able to attend college

classes. The CET of the DCCCD is a leader in the production

and utilization of college-level instructional materials,

and it is the No. 1 supplier of telecourses for the Adult

Learning Service, established by the Public Broadcasting

Service (Pohrte 1990a). According to R. Jan LeCroy, the

former DCCCD chancellor for whom the center is now named,

"Right now I'm confident we're the premier producers of

broadcast television courses at the college level, for sure

in the United States, and maybe in the world" (LeCroy

1990a). Educators from across the United States and from

foreign countries visit the center to learn more about how

it got started and how it functions.

This study provides information for such institutions

and consortia, documenting the beginnings, development, and

current status of the CET. It also examines the future

directions anticipated by its leaders, both past and pres-

ent.

In the electronic age, instruction can potentially be

delivered directly to students' homes not only by means of

television, but also by computers, videocassettes, compact

disc players, and other forms of electronic technology.

Distance learning by such means represents a significant

aspect of higher education both today and in the future.
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The CET holds an important place in the history of the DCCCD

and is thus worthy of study.

Statement of the Problem

The problem is the historical development of the CET

of the DCCCD.

Purpose of the Study

The purpose of this study is to provide, by means of

interviews as well as other primary and secondary sources, a

history of the CET. The study will also attempt to delin-

eate the current status of the CET, as well as anticipated

future directions in terms of utilization of new technolo-

gies.

Though it will not be the purpose of this study to

evaluate the CET, an attempt will be made to interpret

within the historical context the major events in the evolu-

tion of the center. The study includes both the presenta-

tion and interpretation of the facts concerning the history

and development of the CET as accurately as possible.

Research Questions

Research questions for this study include the fol-

lowing:

1. How and why was the CET established?

2. How and why did it grow?

3. Who were the people who started and developed it?
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4. What forces helped it grow? How?

5. What forces impeded its growth? Why?

6. What courses have been offered successfully? Why?

7. What courses have not been successful and to what
extent? Why?

8. What areas of the college curriculum are not cov-
ered by courses produced or offered by the CET?
Why?

9. What is its current status?

10. Where is it headed?

Background of the Study

Many sources of information regarding educational

telecommunications were found by means of searches of Dis-

sertation Abstracts International, Education Index, and

ERIC. Additional sources were provided by Ted Pohrte of the

CET.

Though much has been written about telecommunications,

an up-to-date history of the CET of the DCCCD does not

exist. Two works that provide some historical information,

however, were produced by the DCCCD during the 1970s. In

May of 1979, the ITV Center, as it was then called, issued

ITV Closeup: The First Six Years. Though it is a valuable

source of information, it covers only the years 1972 to

1978, and it is lacking in many details regarding the

center's history. Emphasis is placed on the descriptions of

the telecourses, student demographics, and the organization

of the center. Specific information regarding those whose
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contributions were important to the center's development is

needed. Telecourses in Dallas: The First Three Years, by

Linda Agler and Travis Linn, also lacks specific information

a comprehensive history needs to have. Much of this source,

which appeared in 1976, consists of student surveys, tele-

course grade distributions, and student demographics. This

source was also produced by the DCCCD. Some historical

information is provided by A Guide to Dallas Telecourses, a

booklet produced by the DCCCD in 1984, but it comes in the

form of a very brief summary.

Other sources dealing with the center, or with tele-

courses it has produced, have also been consulted. These

sources are not primarily historical in nature, and they

deal with very specific topics. "College Credit Courses by

Open-Circuit Television" by Agler and Pohrte, for example,

describes the organization of the center and the development

of telecourses, but this article does not cover the center's

history, and it appeared in 1976.

Significance of the Study

The CET is one of the largest American producers of

telecourses for transferable credit. Educators at other

institutions of higher learning who may consider establish-

ing such centers could profit by learning about this one.

The rapid changes in communications technology at the

present time, as shown by the advent of videocassette re-
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corders, personal computers, modems, and compact disc play-

ers, indicate the need for colleges and universities to

explore ways to utilize them to reach increasingly diverse

student populations. Many retired people, for example, may

want to take college courses but find it inconvenient to

travel to campus. The CET has years of experience in pre-

senting electronic distance learning, and administrators

from other institutions of learning could profit by learning

from that experience--what has been successful, and what has

not.

This study would be important to the DCCCD in several

ways. It would recognize the work of those who have con-

tributed their talents to the production of instructional

television courses--both the personnel of the CET as well as

DCCCD faculty--and it could motivate other DCCCD educators

to lend their talents to future efforts. This study could

also be useful as an addition to the DCCCD archives, docu-

menting an important aspect of the history of the DCCCD. It

might also encourage others to consider writing disserta-

tions concerning other areas of the history of the DCCCD.

Definition of Terms

"Telecourses" are courses that use television programs

in connection with printed information, usually in the form

of a textbook and a study guide. Kiki S. Munshi distin-

guishes between two types of telecourses, "courses for
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television," which are those telecourses that usually cover

"standard" courses, such as government, and "courses from

television," which consist of programs "produced for general

audience viewing, but whose content and academic quality

also render them suitable for academic use" (Munshi 1980,

4-5). "Courses from television" are also known as "wrap-

around" telecourses (Munshi 1980, 5). "Ascent of Man" and

"The Long Search," both made by the British Broadcasting

Corporation, are examples of programs that were made into

telecourses used by the DCCCD that would be considered

wrap-around telecourses.

The term "telecommunications" will be used to mean any

electronic transmission of information, not to refer to

telephone communications, though some use the word in that

sense. John R. Bittner defines "head end," a term used

herein in connection with the DCCCD's use of cable televi-

sion, as "the human and hardware combination responsible for

originating, controlling, and processing signals over the

cable system" (Bittner 1988, 264). Another term to be used

here, "content specialist," refers to the person, normally

an instructor, who oversees and is responsible for the

content of a telecourse; the terms "faculty writer" and

"project historian" (or "project sociologist" or whatever,

depending on the type of course) have also been used in

reference to this person (Pohrte 1991c).
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Though some authors, such as Bittner, distinguish

between the terms "educational television" (ETV) and "in-

structional television" (ITV), others do not; consequently,

the two will be used interchangeably in this dissertation.

Procedures

Principal sources of information were interviews with

DCCCD personnel involved in establishing and developing the

CET. Each of the former directors of the center was inter-

viewed as well as former and current DCCCD administrators

and faculty involved with the establishment and growth of

telecourse production. Interviews conducted for this study

are listed in the bibliography.

Another important source of information for this study

has been the DCCCD archives. This source provided memos

sent during the formative years of the center as well as

newsletters and press clippings.

Other sources include articles, books, reports, disser-

tations, and promotional materials dealing with the CET.

Both primary and secondary sources were used.

Methodology

Several questions should be considered as one begins to

write history. These include the following: What is the

definition of history? Why is history important? How does

one conduct historical research? How does one write his-

tory?
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The definition of history is the first matter of con-

cern. Allan Nevins defines it this way: "History is any

integrated narrative, description or analysis of past events

or facts written in a spirit of inquiry for the whole truth"

(Nevins 1962, 39). He will not further define history

because there are so many ways to pursue it. According to

John W. Best, "History is a meaningful record of man's

achievement" (Best 1970, 94). He notes that historical

research should go beyond the mere listing of events, pro-

viding instead a "truthful, integrated account of the rela-

tionships between persons, events, times, and places" (Best

1970, 94).

How should historical research be conducted? First,

the historical researcher should strive to attain such

qualities as accuracy, love of order, logic, honesty, self-

awareness, and imagination (Barzun and Graff 1957, 57-60).

Next, the researcher should follow the advice of Louis

Gottschalk, who lists four basics of conducting historical

research:

1. the collection of the surviving objects and of the
printed, written, and oral materials that may be
relevant;

2. the exclusion of those materials (or parts of
materials) that are unauthentic;

3. the extraction from the authentic material of
testimony that is credible;

4. the organization of that reliable testimony into a
meaningful narrative or exposition. (Gottschalk
1950, 28)
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Perhaps the most important factor in historical re-

search, however, is the "spirit of critical inquiry," advo-

cated by Nevins, with which the historian keeps an open mind

while writing and researching. Going too far in imposing a

system can actually get in the way of this. Barbara Tuchman

writes that "prefabricated systems make me suspicious and

science applied to history makes me wince" (Tuchman 1981,

22). She adds that the historian must be concerned with

gathering information, not in searching for reasons and

explanations until the facts have been gathered and put in

order; then the reasons may become apparent (Tuchman 1981,

23).

Before the historian writes the "meaningful narrative,"

he or she must reach the point when the research ceases.

"The most important thing about research is to know when to

stop," Tuchman writes (Tuchman 1981, 20). The problem is,

how does one know? Her answer is simple: "One must stop

before one has finished; otherwise one will never stop and

never finish" (Tuchman 1981, 20).

The last step in the process is writing, and it can be

the most difficult step. After the research stage, the

historian should stop to ponder the information, then work

to put it into precise, meaningful, and insightful language.

Tuchman puts it this way:

Research is endlessly seductive; writing is work.
One has to sit down on that chair and think and trans-
form thought into readable, conservative, interesting
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sentences that both make sense and make the reader turn
the page. It is laborious, slow, often painful, some-
times agony. It means rearrangement, revision, adding,
cutting, rewriting. But it brings a sense of excite-
ment, almost of rapture; a moment on Olympus. In
short, it is an act of creation. (Tuchman 1981, 21)

Tuchman believes that even the most scholarly works of

history can be interesting both for the writer and the

reader if the language is clear and effective (Tuchman 1981,

46).

Delimitations

Because this study represents a narrative history of

the Center for Educational Telecommunications, it will not

be an attempt at analyzing or evaluating the center. There-

fore, it will include facts, opinions, and anecdotes from

those who have been involved with the CET,, but the study

will not present a particular point of view or try to prove

a point other than to present information about the CET and

its history as fairly and accurately as possible.



CHAPTER II

HISTORICAL BACKGROUND

The History of Electronic Distance Learning

Though distance learning, in the form of correspondence

courses, dates back to the 19th century, the use of elec-

tronic media for educational purposes dates back to the

infancy of radio. In 1917, when radio was still in its

experimental days, the first educational radio station, 9XM

(later WHA), began broadcasting at the University of Wiscon-

sin in Madison (Whetmore 1987, 115).

After World War I, the popularity of radio began to

increase dramatically, and colleges and universities were

ready to try using it for educational purposes. In Salt

Lake City, Utah, in 1921, the Latter Day Saints' University

became the first school to receive an official broadcast

license. In 1922, licenses were awarded to the University

of Wisconsin as well as the University of Minnesota (Wood

and Wylie 1977, 17).

In the early 1920s, several postsecondary institutions

were offering extension and adult education courses by means

of radio. Some general-audience stations also began offer-

ing educational courses for their listeners at that time

(Sterling and Kittross 1978, 70). Soon, there were more

than 200 educational radio stations in the United States; by

12
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the late 1920s, however, this number began to decline dras-

tically for a number of reasons, including financial prob-

lems, frequency allocations by the Federal Radio Commission

(established in 1927), and lack of interest on the part of

educators (Wood and Wylie 1977, 18-20).

Interest in educational broadcasting did not die out,

though, and in 1933, the State University of Iowa presented

the first educational television program on experimental

station W9XK. In the late 1940s, when television became

popular, some educational institutions began working with

commercial stations to broadcast educational programs (Ster-

ling and Kittross 1978, 268).

In 1950, the University of Michigan, broadcasting on

Detroit's WWJ-TV, became one of the first postsecondary

institutions to offer "telecourses" requiring registration

for those viewers who wanted to receive "certificates of

participation" (Wood and Wylie 1977, 38). The first set of

telecourses to be offered for college credit was televised

by Western Reserve University in Ohio; it began broadcasting

its first TV course on a commercial Cleveland station in

1951 (Wood and Wylie 1977, 38).

In 1952, the Federal Communications Commission (which

in 1934 succeeded the Federal Radio Commission) reserved

242 channels for educational stations, and in 1953, the

first station to begin broadcasting on one of these was the

University of Houston's KUHT (Wood and Wylie 1977, 45-7).
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The growing popularity of broadcast television in the 1950s

led to the presentation of television courses on network

television--NBC's Continental Classroom as well as CBS's

Sunrise Semester (Wood and Wylie 1977, 53). In 1956, the

City Colleges of Chicago began broadcasting TV programs for

credit through the TV College, shown on the local educa-

tional television station (Weinstock 1977, 1-6).

Other universities offering telecourses in the 1950s

included Washington University in St. Louis, broadcasting on

KETC, and the University of Detroit, on WTVS (Hester 1958b,

1A). The University of Detroit, according to a story in the

Dallas Times Herald, offered telecourses in "economics,

Spanish, English literature, American history, analytic

geometry and calculus," and provided freshman mathematics

and English for exceptional high school seniors (Hester

1958b, 1A).

Beginning in 1961, Midwest Program for Airborne

Television Instruction (MPATI) utilized an airplane to send

broadcast signals to several states. The plane, a DC-6

propeller craft, would fly in a circle during broadcasts.

The program was discontinued after 1968; by then, satellite

transmissions were capable of covering much wider areas

(Bittner 1991, 194).

In 1962, Congress set aside frequencies for Instruc-

tional Television Fixed Service (ITFS), for educational use

(Whittington 1986, 2). ITFS has already been used in the
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Dallas area by the TAGER system for universities and by the

Regional Instructional Television Consortium, headed by the

Richardson Independent School District. The DCCCD has

acquired three ITFS channels, one of which may soon be used

for live interactive instruction, and will begin using ITFS

in the fall of 1991, by means of the TAGER system, to teach

two courses to Texas Instruments employees (Pohrte 1991b).

In 1981, the Corporation for Public Broadcasting

started the Adult Learning Service (ALS) to provide learning

materials of high quality, and that same year Walter Annen-

berg gave a grant of $150 million to provide for the cre-

ation of materials; the result was the Annenberg/CPB Project

(Whittington 1986, 3).

Cable television channels in Dallas and Mesquite,

Texas, began carrying courses from Mind Extension University

(MEU) in February 1991. MEU, based in Englewood, Colorado,

provides classes from 19 universities, and students can

complete such degree programs as a master's in business

administration from Colorado State University by television;

CSU started the televised MBA program in 1989. Students pay

$900 in tuition for each class they take, order their books,

and mail in each of their assignments (Morrison 1991, 5C,

12C).

By 1990, secondary schools in 34 states were using

Channel One, a news program complete with commercials,

provided by satellite every weekday by Whittle Communica-
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tions. The program has some detractors, though, and some

states refuse to allow it in classrooms. In addition, some

cable channels are providing educational programming that

can be used in the classroom, and some of them, such as "CNN

Newsroom," even provide study guides for teachers to use

(Leslie 1990, 46-7).

Educational Broadcasting in the Dallas Area

Though the efforts of the Dallas County Community

College District in utilizing television for educational

purposes have been significant, and, accordingly, are

the bases for this study, there have been other important

developments in educational broadcasting in this area.

KRLD-TV

Southern Methodist University offered television

courses for credit in the 1950s through its adult education

program, called "Dallas College," on KRLD-TV, Channel 4 in

Dallas, a commercial station (Hester 1958b, 2A).

WFAA-TV

The first television course provided by the Dallas

Independent School District was seen on commercial station

WFAA-TV, Channel 8 in Dallas, in April of 1960; the course

featured Aurora Moreno teaching 10 half-hour sessions of

conversational Spanish at 7:30 a.m. on weekdays for a two-

week period. DISD Superintendent W. T. White said that the
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broadcasts would provide the opportunity to learn about

instructional television before the airing of educational

programs on KERA-TV when it would begin broadcasting the

following September. Channel 8 donated the time for the

Spanish classes (Haag 1960, 12-Section 1).

Educational programming for children ready to enter the

first grade was provided by the DISD on Channel 8 in the

same time slot, 7:30 a.m., from late August to early Septem-

ber of 1960. The programs consisted of stories told by the

DISD's Eve Edmonds, but included announcements about the

beginning of school (Bullock 1960, 1-Section 1).

Richardson Independent School District

On February 29, 1960, the Richardson Independent School

District began broadcasting lessons for elementary school

students on UHF Channel 23, designated KRET, for two hours

each school day (Haag 1960, 12-Section 1). The first offer-

ings for the station, which functioned as a commercial

station under Federal Communications Commission guidelines,

were social studies and conversational Spanish (Singer 1960,

1-Section 4). The telecasts were received in the class-

rooms, and the teachers in the classrooms reviewed the

students when the televised presentations were completed;

the studio was located on the junior high campus (Singer

1960, 1-Section 4). Channel 23 is no longer used by the

RISD.
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Later, the RISD hired H. H. Bobele to expand the use of

educational television; he closed the original studio and

moved it to the site it occupied in Dallas until 1991

(Holmes 1991). This facility became the center for the

Regional Instructional Television Consortium (RITC) when it

was formed in 1976, utilizing Instructional Television Fixed

Service (ITFS) channels; the purpose of the RITC is to

provide televised instruction for 62 school districts in the

North Texas area, serving more than 200,000 students (Holmes

1991).

Though some programming is produced at the studio, most

of it is leased from other sources (Holmes 1991). One

course, produced by RITC, "Introduction to Computers," has

been used nationally (Holmes 1991). In May of 1991, the

RITC moved into the new R. Jan LeCroy Center for Educational

Telecommunications (Pohrte 1991f).

KERA-TV

The founding of Channel 13, of course, represented a

major step toward learning through television because it

provided the means to produce and transmit instructional

programming, including, years later, that of the DCCCD.

Channel 13 was, in fact, founded in 1960, some 12 years

before the DCCCD began offering televised instruction. The

station's call letters were announced in September of 1958,

two years before KERA-TV went on the air (Hester 1958a, 1C).
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According to a press release issued by Channel 13 for the

25th anniversary of the station,

Channel 13 came into being because a small group of
far-sighted individuals--E. 0. Cartwright, Earl Cullum
Jr., Franklin Spaf ford, Henry Camp Harris Sr. and
Martin B. Campbell--saw the need for something that
was, in those days almost unheard of: an educational
TV station. (KERA Channel 13 celebrates 25 years of
public broadcasting this fall 1985, 1)

These men worked hard to see that the station would

become a reality for the Dallas area. Cartwright oversaw

the establishment of the Area Educational Television Founda-

tion in January of 1957, and this led to the birth of Chan-

nel 13 in 1960 (13 milestones in Channel 13's history 1985,

1).

On September 1, 1960, the station moved into a TV

studio at 3000 Harry Hines Boulevard, which is the station's

current location, and on September 11, the station began

broadcasting with a program that included an appearance by

W. T. White, then superintendent of the Dallas Independent

School District (13 milestones in Channel 13's history 1985,

1; KERA Channel 13 celebrates 25 years of public broadcast-

ing this fall 1985, 1; Channel 13 trivia questions 1985, 1).

The studio had previously been used by WFAA-TV, Channel 8,

in Dallas; when Channel 13 moved in, it was called "The

Little Red Schoolhouse of the Air," sending out programming

for the Dallas Independent School District (13 milestones in

Channel 13's history 1985, 1). The building even looked

like a schoolhouse, with its red paint and a bell on top
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(Hester 1960, 1A). Mayor R. L. Thornton issued a proclama-

tion designating the week as Educational Television Week

(Hester 1960, 18A). KERA-TV became the second educational

television station in Texas (after Houston's KUHT) and the

48th in the country (Hester 1960, lA).

The Dallas Independent School District temporarily

stopped using Channel 13 in 1975, following a survey that

showed that teachers did not want to use it, even though, as

KERA-TV President Robert Wilson noted, another study showed

that "over 98,000 pupils viewed KERA's instruction program-

ming over the past year" (Wilson 1975, 3B). Wilson wrote

that instructional television had helped DISD teachers and

students and had done so at a "realistic" cost, and he

called on the DISD to continue its association with Chan-

nel 13 (Wilson 1975, 3B).

Nancy Judy, chair of the Program and Evaluation Commit-

tee of the Dallas Board of Education, provided several

reasons she believed made it appropriate for the DISD to

withdraw from the consortium of 38 districts using Channel

13's services: poor signal reception, lack of color receiv-

ers in DISD classrooms (50 out of 1,250 were color), "mini-

mal utilization" by teachers, and the problem caused by

"single channel transmission," which put teachers "at the

mercy of the television schedule" (Judy 1975, 3B). This

split with Channel 13 was short-lived, however, because the
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DISD Board in January of 1976 voted to rejoin the consortium

(England 1991).

On September 11, 1972, Channel 13 began broadcasting

the Government 201 telecourse that resulted from the cooper-

ative efforts of the DCCCD and KERA-TV (Early history of

college-credit courses on KERA Channel 13 n.d., 1). Subse-

quent telecourses offered by the DCCCD were shown on Chan-

nel 13 until Channel 2 went on the air in 1988.

KDNT-TV

An additional channel for educational programming in

this area, Channel 2, had been set aside by the Federal

Communications Commission in 1953 (Bark 1988, 1C). A great

deal of discussion had taken place since that time regarding

licensure of the channel, and as will be seen, even the

Dallas County Community College District considered the

possibility of trying to gain licensure of the station,

either alone or in conjunction with other colleges. It was

not until 1982 that the Public Communication Foundation of

North Texas (operator of Channel 13) and the Denton Chan-

nel 2 Foundation agreed to cooperate to make the new station

a reality; in 1985, the two merged to form North Texas

Public Broadcasting, Inc. (Bark 1988, 3C). Help in resolv-

ing the conflict had come from former FCC Chairman Richard

C. Wiley (Weiss 1985, lE).



22

on September 1, 1988, the new station, KDTN-TV, began

broadcasting on Channel 2. The station provided programming

for K-12 as well as for college telecourses (Perkins 1989,

4C). The new channel made it possible to spread out the

times the college telecourses could be offered so that they

could be broadcast at a variety of times instead of being

restricted to the morning as they had been on Channel 13

(Bark 1988, 3C).

KERA-FM

North Texas Public Broadcasting, Inc., also oversees

the operation of a radio station, KERA-FM 90.1 (Perkins

1989, 1C). KERA-FM, in fact, began broadcasting in July of

1974 (Ardoin 1974, 6C), as an adjunct to Channel 13, long

before the formation of North Texas Public Broadcasting.

Actually, a station using the same call letters had gone on

the air as the area's first FM radio station (New frequency

and call letters for KERA-FM 1947, 11-I). The original

KERA-FM, a companion station to WFAA-AM, had begun broad-

casting on October 5, 1946, at 94.3 on the FM dial; it was

estimated that 850 radios capable of picking up FM broad-

casts had been sold in the area (KERA to air Army game 1946,

1-I). In 1947, however, the station's call letters were

changed to WFAA-FM, and the frequency was changed (New

frequency and call letters for KERA-FM 1947, 1-I).
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The present-day KERA-FM, a public radio station, is not

associated with any college or university, though most

public stations are; as a result, it depends more heavily on

money from subscribers in addition to funding from the

government and from corporations and foundations (Moore

1975, 4C). The station, an affiliate of National Public

Radio, provides jazz and classical music in addition to such

news and information programs as NPR's "Morning Edition"

(Gerard 1975, 1C). In the 1970s, National Public Radio

contacted Dee Brock of the DCCCD's ITV Center to see if the

DCCCD would consider offering a wrap-around course about F.

Scott Fitzgerald for college credit; as a result, the course

was offered during the spring semester of 1980 (Pohrte

1991a). KERA-FM provided the air time at no charge to the

DCCCD (Pool 1990).

KVIL-FM

KVIL-FM, a commercial radio station that has been at or

near the top of the ratings for many years, also provided

free air time for the F. Scott Fitzgerald course that spring

semester of 1980 (Pool 1990). The station, which simulcasts

the same programming during the daytime on the AM band, also

donated air time to promote the course (Pool 1990).

TAGER

The Texas Association for Graduate Education and Re-

search, which evolved during the late 1960s and early 1970s,
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began when the Southwest Research Institute, a private

organization supported by Dallas-area businesses and indus-

tries, became a graduate school in the early 1970s. A

microwave setup supplied these local businesses and indus-

tries with live instruction in science and engineering.

This is an Instructional Television Fixed Service (ITFS)

system that is operated as part of the Association for

Higher Education (AHE) (Quinn 1990). The companies simply

put in a downlink and paid an enrollment fee in order to

participate.

The graduate school has since become the University of

Texas at Dallas, offering undergraduate as well as graduate

coursework, and TAGER is still in operation; some of the

programming is recorded, but most of it is live, consisting

mainly of science and engineering (Pohrte 1990b).

DC-NET

The Dallas College Network (DC-NET) was announced in

1991 as the name of the Dallas County Community College

District's proposed program of offering interactive classes

by means of Instructional Television Fixed Service (ITFS).

The programming will be sent live to all of the DCCCD cam-

puses and to certain area businesses. Both credit and non-

credit courses will be available on DC-NET. Special equip-

ment is required in order to receive the signal (Live from

Dallas--It's DC-NET 1991, 2).
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Cable Television

Cable television channels have been used by the Dallas

County Community College District for presentation of its

telecourses in recent years. Mind Extension University, of

Englewood, Colorado, began presenting classes from various

universities on two Dallas-area cable systems in 1991 (Mor-

rison 1991, 5C, 12C).

The Development of the Dallas County
Community College District

On May 25, 1965, the citizens of Dallas County voted to

establish the Dallas County Junior College District, and on

August 4 of that year, Bill J. Priest was approved by the

Board of Trustees as the DCJCD's chief executive officer.

(Milestones of the Dallas County Community College District

1977 with 1978 update, 1)

El Centro College, the first of the seven colleges in

the district, first offered classes in September of 1966,

and the first graduation ceremony for El Centro was held in

May of 1968. Two more colleges, Eastfield and Mountain

View, began offering classes in September of 1970, and by

October of 1971, the DCJCD had become the largest junior

college system in Texas. (Milestones of the Dallas County

Community College District 1977 with 1978 update, 3-4)

In 1972, the DCJCD officially was renamed the Dallas

County Community College District by the Board of Trustees.

Richland College, the next to be completed, first offered



26

classes that fall, followed by North Lake and Cedar Valley

colleges in 1977 and Brookhaven College in 1978 (Milestones

of the Dallas County Community College District 1977 with

1978 update, 8-9). In 1979, a major remodeling project for

El Centro College was completed. The Bill J. Priest Insti-

tute for Economic Development (BJPIED) began operations in

1989 on Corinth Street near the central business district of

Dallas (1990-91 Dallas County Community College District

catalog 1990, 5, 313).

By the fall of 1989, the enrollment in DCCCD colleges

had reached a total of 52,327. The district is the "largest

undergraduate institution in Texas and is among the six

largest community college systems in the United States"

(Dallas County Community College District fact sheet n.d.).

Priest retired in 1981 and was replaced as chancellor

by R. Jan LeCroy. In 1988, Larry Tyree became the DCCCD's

third chancellor. In February of 1990, the :Board of Trust-

ees of the DCCCD announced that Tyree, who had resigned,

would be replaced by Ted Hughes, who would serve as interim

chancellor until a new chancellor could be found (Simmons

1990, 1). The new chancellor, William Wenrich, was selected

later that year, beginning work at the DCCCD in October

(Warren 1990, 1).

The Instructional Television Center was established in

1974, and its name was changed to the Center for Telecommu-

nications in 1981 (Quinn and Adams 1984, 1). On February 7,
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1990, a ground-breaking ceremony was held to begin construc-

tion on a new facility for the center, which was to be

completed in 1991 (New $2.5 million telecommunications

center brightens educational picture 1990, 1). In March of

1991, the center's employees moved from the old location at

the District Service Center in Mesquite (near the Eastfield

College campus) to the new building on the Richland College

campus, and the center became known as the R. Jan LeCroy

Center for Educational Telecommunications (Center for Educa-

tional Telecommunications relocates to Richland 1991, 6)

The dedication ceremonies for the center's new facility were

scheduled to be held in September 1991 (Pohrte 1991b).



CHAPTER III

THE R. JAN LeCROY CENTER FOR EDUCATIONAL

TELECOMMUNICATIONS

Two telecourses were offered by the Dallas County

Community College District (DCCCD) before the Instructional

Televis ion Center (ITV Center), now the R. Jan LeCroy Center

for Educational Telecommunications (CET), existed. The

first, a government course, was made by the OCCCD with the

help of personnel at KERA-TV, Channel 13 in Dallas. The

second, a biology course about the environment, was produced

by Miami-Dade, but additional programs were produced by the

DCCCD. These early developments, before the center existed,

paved the way for the center and are thus important to any

understanding of the origin and evolution of the center.

The Beginnings

In February of 1990, at the groundbreaking ceremony for

the new facilities of the R. Jan LeCroy Center for Educa-

tional Telecommunications of the DCCCD, R. Jan LeCroy re-

called the day in the early 1970s that got the district

moving toward telecourse production. At that time, Bill

Priest was the chancellor, and LeCroy was vice chancellor of

academic affairs of the DCCCD. According to LeCroy, in-

structional television in the DCCCD began this way:

28
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Bill Priest was, and still is, an innovator, but he was
one of the greatest innovators in community college
history, and I never will forget the day he called me
in his office and said, 'What do you think about going
into instructional television?' And I said, 'Well,
that sounds good to me.' And he said, 'OK, go to it.'
(LeCroy 1990b)

The result of that exchange was the first DCCCD tele-

course, which was broadcast on KERA-TV, Channel 13 in Dal-

las, in the fall of 1972. Soon after that, the CET, then

called the ITV Center, was born. Priest had been interested

in the idea of using instructional television for quite a

while before that, however. Priest, the first chancellor of

the DCCCD, had come from California, and his experience with

television there led him to want to try it in Dallas:

I'd been involved in that in Sacramento at American
River in Los Rios. And when I came here, I sensed that
there was a great need for this type of service, and we
started in a very small way with some overtures toward
Channel 13--the purchase of some time, and some live
instruction. This evolved ultimately into a center,
and now it will become a physical facility which is
under construction. (Priest 1990)

In addition, Priest was probably influenced by his friend

Norm Watson, who was chancellor of Coast Community College

District, which had begun producing telecourses and even

operated an educational television station (Pool 1990).

The idea for using educational television in the DCCCD,

therefore, unquestionably began as the result of Priest's

promotion of the concept: "I brought it with me and hired

people and supported it and espoused it and nurtured it and
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functioned as a liaison with it early on with Channel 13"

(Priest 1990).

Priest, who was on the board at KERA-TV, Channel 13,

began to ask about the possibility of discounted rates for

airing educational programming from the DCCCD:

My role was making the inquiry of whether the Channel
13 people would give us good deals, because we couldn't
pay the going rate. They had to nurture us and subsi-
dize us, in effect. Our position was that we were all
in the same business of rendering public service and
therefore they should do that. They agreed and did
that. (Priest 1990)

Perhaps the most crucial step, however, came when

Priest approached the DCCCD's Board of Trustees with the

idea of getting into instructional TV:

I took a sounding of the Board of Trustees to see
whether they would be willing to support this expansion
of a type of education that was just not being done
here, and they were very receptive, very progressive
people, and they wanted to do anything that we could
afford that would address the question of a community
college delivering quality educational services to its
constituency. So it was no big sales job. Everybody
was in agreement. (Priest 1990)

With this kind of support, Priest decided that the idea

was worth a try, and the result was that he called LeCroy in

and set things in motion. LeCroy at this time was working

as vice chancellor of academic affairs for the district,

following his successful stint as the first president of the

DCCCD's Eastfield College. A graduate of the U.S. Military

Academy at West Point, he also holds a Ph.D. from the Uni-

versity of Texas at Austin in community college administra-

tion. LeCroy became the DCCCD's second chancellor when
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Priest retired in 1981, and he is now president of the

Dallas Citizens Council (LeCroy 1990a). D magazine in 1990

described LeCroy this way:

LeCroy is quiet, unassuming, generally well-liked, and
considered fair-minded. With LeCroy as president, the
council has taken off the rose-colored glasses to focus
on the city's future, trying to tackle issues like
education, race relations, and transportation, which
threaten to leave Dallas in the backwaters. (Shadow
power 1990, 71)

It had been decided that the DCCCD's first television

course in 1972 would be a government course because Texas

law requires all students who receive degrees from state-

supported colleges to complete a government course (Hanker-

son 1990). LeCroy enlisted Jim Hankerson, who was then

teaching government at El Centro College of the DCCCD, to

plan the telecourse (LeCroy 1990b).

LeCroy gives Hankerson the credit for the work in-

volved:

I was the leader, but Jim just pretty much did it on
his own. I was pretty uncomfortable because we set
ourselves a timetable that was so unreasonable that we
couldn't go out and do much research or anything else
about what other people had done. We just started to
work. (LeCroy 1990a)

LeCroy was busy with his full-time job as vice-chancel-

lor, so Hankerson wrote the scripts and planned the course

(LeCroy 1990a). His first step was to follow the pattern

already established at El Centro, that of teaching national

and Texas government in the same introductory course, Gov-

ernment 201. Hankerson was well-suited to do this because
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of his experience both in teaching and in state politics.

He notes that he had become a lawyer in 1940, and had lived

in Austin, working for the Texas Research League as a legal

analyst, and also working, without pay, as a lobbyist for

children with physical disabilities (Hankerson 1990). He

adds that while employed by the Research League, he wrote

four provisions that are now in the Texas Constitution,

though he was never a legislator himself; he wrote these for

the legislators, and thus became familiar with the workings

of state government. He also taught a year at the Universi-

ty of Texas at Austin (Hankerson 1990).

In 1967, Hankerson accepted a job offer from El Centro.

It was the college's second year of operation, and the first

group of students had completed their freshman courses, so

Hankerson was ready to teach the government courses, which

are sophomore-level (Hankerson 1990). In the spring of

1972, Hankerson wanted to be sure that the planned tele-

course would provide students with an equivalent educational

experience:

My own idea, and I think I was consistent in this, was
that it meet the statutory requirements so that a
person that took it could take that to a senior college
and say, 'Look, I've had the statutory course.' That
was the main thrust of my interest in it at the time.
I wasn't just going to see them go through the mo-
tions, pay their money, go through that work, and wind
up with something that was useless. In other words, I
wanted to come down on all fours with the statutory
requirements, and I wanted it to be an analog of what
we taught in class. (Hankerson 1990)
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Though the primary responsibility was Hankerson's, he

divided the course up so that he would not be the only

writer and presenter. Other DCCCD government instructors

were responsible for different portions of the course, but

there were still many problems. One of the problems was

that of time pressure because the faculty members were

receiving only one-fifth release time for working on the new

telecourse. Eileen Lynch, one of the instructors,

recalls that there were problems of communication between

the faculty members and the television people at Channel 13,

where the programs were filmed (Lynch 1990). According to

Lynch:

We did it as we went; like a week before they were
going on the air we filmed them. You had your unit and
you did it and you didn't have time to get a consensus
from the others. We didn't have enough time to do
anything like that. (Lynch 1990)

Sometimes the programs were finished less than 24 hours

before going on the air (Miller 1990). Things got so hectic

that LeCroy brought in Nancy Miller, a librarian at East-

field, to help with communications between the instructors

and the television people. She was called in by LeCroy to

help with the situation at Channel 13, after only two or

three shows had been filmed, in order to smooth out the

conflicts:

When I went down there, everybody was so mad at every-
body that they were just in paralysis about what to do.
I mean, really, it was the most bizarre experience.
These people weren't talking to each other when I went
down there. They just said, 'Nancy, can you do some-
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thing to see if you can move this project forward?' I
didn't know what I was walking into. (Miller 1990)

Miller, who had worked as an instructional consultant

at Eastfield, helping with the use of different forms of

instructional media, quickly decided that the communication

problem stemmed from the differences in goals for the two

groups. The faculty thought they could simply give lectures

on television in the same way they did in the classroom, but

the TV people realized that this would not produce exciting

television. Her understanding of both viewpoints helped

Miller to facilitate communication between the educators and

TV people so that production could proceed (Miller 1990).

Nevertheless, there were other problems. Lynch says

that the experience was very stressful because the programs

could not be edited (Lynch 1990). The reason for that,

according to Miller, is that the programs were shot on 16mm

film before being transferred to videotape, and Channel 13

did not have the editing equipment needed to make it possi-

ble to shoot portions of the programs; they had to be shot

straight through for their entire 15-minute duration (Miller

1990). Pressures were intense because there was so little

time between production and the airing of the programs. "We

would finish up on Friday afternoon and go on the air either

Saturday or Sunday," Miller says (Miller 1990). The fact

that there were 30 programs that were 15 minutes in length

was fortunate under these circumstances. Programs 30 min-
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utes long, as they are today, would have been much more

difficult to make without editing.

Even the making of the 15-minute programs, with so many

limitations, required Hankerson had to come up with some

creative ideas in a hurry. He did this by utilizing visuals

that he could explain by means of voiceovers. According to

Hankerson:

A lot of the early stuff was just show and tell, no
question about it. A lot of it was good, but it was
just show and tell. Since it was only 15 minutes, I
would only have an outline on the teleprompter, and I
would just wing it. It was just extemporaneous, but it
was what I'd been teaching in class; it wasn't all that
tough, and I knew what the end objectives were, in a
general sort of way. I'm talking about the first
series now. In the second series, of course, it was
much more structured. (Hankerson 1990)

According to Lynch, however, it was difficult to appear

animated during the filming because none of the instructors

had been trained to appear on television; in addition, she

says that she concentrated so hard on what she was doing,

she did not think to smile:

The camera people would stick their head out behind the
camera to get me to smile. Sometimes it would be at
very inappropriate times. I would be smiling when I
shouldn't or not smiling when I should. (Lynch 1990)

Lack of training for television was a problem not only

for the instructors as on-camera presenters, but also as

writers. Years later, professional presenters and writers

would be hired for telecourses, but for the early courses,

Miller had to help with the scriptwriting, often rewriting

the material the instructors had written. This caused "a
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good deal of tension," according to Miller, because of

faculty sensitivity about their writing:

Each faculty member, each course, had its own particu-
lar personality and set of problems. I remember some
faculty would just clutch, I mean, writer's block or
what have you, and so--I remember once, on one of the
government courses, I finally told this fellow--I
literally put him in a room with paper and a typewriter
and said he couldn't come out until he got something on
paper. He was just petrified because the faculty felt
very, very challenged by this in the early days--that
they were sort of on the line because it was such a
visible medium. (Miller 1990)

Yet another problem at the time of the first telecourse

was the heat in the Channel 13 studio, which was not air-

conditioned then because of the noise it would make. Han-

kerson, who wore a hairpiece on-camera, says: "It was

hotter than 40 hells. I'd sweat with that wig, and they'd

wipe my face off, put on a little more powder, and away we'd

go" (Hankerson 1990).

Hankerson was very concerned with keeping costs down

for the first series. He is not sure exactly what it cost

to put that series together; to economize, he didn't insist

on doing extra takes if a program seemed to go fairly well

(Hankerson 1990).

Because the telecourse had not been promoted to a great

extent, the enrollment for the first semester, fall 1972,

was expected to be small, perhaps around 25 (Lynch 1990).

In fact, 399 students signed up (Agler and Linn, 5). The

need for communication was handled by means of a telephone

hotline, but, according to Hankerson, the need for a news-
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letter soon became obvious, so one was written (Hankerson

1990).

The major problem, however, was the lack of a study

guide for the first series. Many of the calls that were

received by the student assistant who answered hotline calls

indicated the need for a study guide that would tie the

textbook and the television presentations together, Hanker-

son says (Hankerson 1990). He puts it this way:

The student reaction to the first course was, 'We're
just hanging out here on a limb; we're isolated. There
isn't any kind of tie between what we see on the shows
and what's asked on the tests.' In other words, their
articulation was bad, because we took the questions out
of the book, but many times the questions were not at
all touched, top, side, or bottom, on the shows, and so
we realized that you had to integrate the text and the
shows and the study guide. (Hankerson 1990)

Hankerson was able to document the student response because

he had required the student assistant to log all calls to

the hotline (Hankerson 1990).

The production of the first telecourse was thus a

learning experience for those who produced it as much as it

was for those who enrolled in it. Once the first series had

been made, it was repeated on the air until it was remade in

1974. The 1972 series had not been perfect by any means,

but it was a start.

Hankerson, because of his knowledge about government,

his keen wit, and his dedication to seeing the project

through, was the right person to do this. Nancy Miller, by

facilitating cooperation between the instructors and the
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station personnel, was also crucial to the telecourse's

success.

Hankerson is the first to admit that the first effort

was, because of the numerous limitations, crude in many

ways. Hankerson himself wryly refers to the "valor of

ignorance" that got the course started (Hankerson 1990).

LeCroy smilingly notes the first telecourse's

shortcomings this way:

It was what I refer to now as about the most primitive
piece of work that has been done in the field. I
shudder when I think about it. My wife enrolled in it,
and after about three or four weeks dropped it--said it
was the worst experience she had ever had in her life.
I'm no longer married to her now, but that's not why.
(LeCroy 1990b)

Nevertheless, he credits the course with getting the

telecourse program started: "The dropout rate in the course

was unreasonable, but it's like crawling before walking. It

was just one of those examples of American ingenuity and not

knowing you can't do something" (LeCroy 1990).

No copies of the first telecourse exist today on either

film or videotape. According to Miller, they were destroyed

when a rainstorm blew water through the vents in the Dis-

trict Service Center building in Mesquite where they were

stored (Miller 1990). Hankerson has a copy of the scripts,

however.

The decision to begin telecourse production with a

government course had been a wise one. In fact, a survey by

Channel 13, conducted by telephone, revealed that 34 percent
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of the students enrolled in the Government 201 telecourse

that fall were taking it for teacher certification. The

survey also revealed that 40 percent of the students would

have preferred a 30-minute program over the 15-minute one.

Forty-four percent said that they called the hotline, and

more than half of the respondents said they found the news-

letter helpful. In addition, more than 90 percent felt that

television was a desirable way to take college courses, and

more than 80 percent wanted to take more television courses

(Agler and Linn 1976, 6).

The Government 201 telecourse was offered again for the

spring semester of 1973, and the enrollment increased by

almost a hundred students. By the fall of 1973, 705 stu-

dents had signed up for the government course (Agler and

Linn 1976, 5).

During the 1972-73 academic year, the Government 201

telecourse had been offered at all four of the existing

DCCCD colleges--El Centro, Mountain View, Eastfield, and

Richland--and at each campus, there was an instructor in

charge of administering the course (Agler and Linn 1976, 6).

A change was made for the following year, however, and one

instructor, Jim Hankerson, was employed to oversee the

course for all four schools (Agler and Linn 1976, 7).

In the fall semester of 1973, the DCCCD began offering,

together with the Tarrant County Junior College District, an

additional telecourse, one that included 15 half-hour pre-



40

sentations by Miami-Dade Community College in Florida and 15

additional programs dealing with the environment in Texas

(Agler and Linn 1976, 10). The added programs were produced

at Channel 13 by the DCCCD. This new course, called "Man

and Environment," was offered by the DCCCD as Biology 290,

and it attracted 316 students that semester (Agler and Linn

1976, 5). Both the DCCCD and Channel 13 had promoted the

fall's two telecourses. The DCCCD's press release appeared

as a story in the Garland Daily News, for example (Colleges

offer televised courses 1973, 3). Channel 13 placed an ad

for the courses with the headline "Professor Rabbit Ears,"

featuring a cartoon rabbit with ears sticking out promi-

nently, in the publication sent its subscribers (Professor

Rabbit Ears 1973, [1]).

The total number of students enrolled in the two tele-

courses in that fall semester of 1973 was 1,021 from the

DCCCD. In the following semester, spring 1974, the total

had increased to 1,191, with 799 registering for Government

201 and 392 registering for Biology 290 (Agler and Linn

1976, 5).

The Center Under Four Directors

The center has had four directors. Travis Linn, who

started the center, supervised it as part of his workload as

assistant to the chancellor, as did his successor, Steve

Mittelstet. By the time Rodger Pool became director, how-
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ever, the job consisted only of the supervision of the

center. This was also true for Pamela Quinn, who followed

Pool as the center's director.

Travis Linn

In August of 1973, Travis Linn, who had been news

director at WFAA-TV, Channel 8 in Dallas, for the previous

11 years, was hired as assistant to the chancellor of the

DCCCD. Linn had been discussing just such a possibility

with Priest, the chancellor, for some time, and in fact, as

president of the Dallas Press Club Foundation, Linn had in

1971 presented the DCCCD, represented by Priest and Board

Chairman R. L. Thornton, Jr., with a check for $22,000 to

start a scholarship fund and to endow a journalism chair

(Scholarship funds donated 1971, p. 4). Linn, a 1961 gradu-

ate of Harvard University, had the experience in broadcast-

ing needed to push the DCCCD's telecourse effort forward

dramatically. Before joining Channel 8, he had worked as

the news director for WFAA radio for 11 years, and before

that he had worked for his hometown radio station, KTEM, in

Temple, Texas (Linn 1990b).

The hiring of Linn was the major turning point in the

production and administration of telecourses in the DCCCD.

As Hankerson puts it, "It started to be a professional

operation instead of do-it-yourself amateurs when Travis

showed up" (Hankerson 1990). Hankerson also says:
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We were just seekers after the truth. Travis is the
one who professionalized it. We were still amateurs
and we were amateurs until the day we quit it--till the
day I quit it, at least. But Travis was very good at
showing you what was involved in making the series hang
together, and if he didn't like something, he wasn't
slow to say so. I said, 'Well, I'm a big boy; you can
tell me. I don't know anything about this medium.' I
don't have thin skin about anything. (Hankerson 1990)

One of Linn's recommendations to Hankerson for the remake of

the government course was not to wear the wig he had worn

for the original series, and Hankerson agreed that he would

not (Hankerson 1990).

As assistant to the chancellor, Linn had some responsi-

bilities other than those involved in overseeing tele-

courses. These included making speeches, writing articles,

attending meetings, and updating the district's policy

manual, but his primary responsibility was with instruc-

tional television (Linn 1990a).

Linn recalls his first day on the job this way:

When I was hired, my first day at work, I thought, 'It
will start off with Priest sitting down with me, and
we'll have a long discussion.' And I waited and waited,
and he was busy with other things, and I got all the
supplies in my desk, and I waited and waited. Toward
the end of the day, he called me in, and he handed me a
piece of paper and he said, 'I've been thinking of what
you should do at the beginning here, and I've made a
list, and here are the things I would like you to do to
begin with. I think it will probably take you two or
three months.' And it was a list of things like iden-
tify where these television courses are made and visit
them and find out how well they do and what we need to
do. So that meant trips to Chicago and Miami-Dade and
Coast. (Linn 1990a)

Clearly, Linn was on his own, but this provided him

with the freedom to develop instructional television as he
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wanted. Work began toward the making of two telecourses: a

remake of the Government 201 course and a new telecourse,

English 101. Planning for the remake of Government 201 had

begun as early as September of 1973, with Ted Pohrte helping

Hankerson with the planning (Linn 1973a). A general meeting

regarding the course was held by Linn on September 14, 1973,

with Hankerson, Pohrte, Miller and LeCroy present (Linn

1973a). The new government course would consist of 30

programs, each 30 minutes long (Linn 1973c).

At this time, Linn, who was still working downtown in

the district office as Priest's assistant, proposed that a

telecourse center be created. He advocated calling it the

Instructional Television Resource Center and suggested that

a permanent producer and a media specialist could be hired

at a later date (Linn 1973c). The center would oversee the

printing of study guides and newsletters, and it would take

over some of the paperwork that burdened the telecourse

instructors (Linn 1973c).

Linn is very candid in speaking about some of the

lessons he learned about dealing with the academic world:

When I first got there, I sent out a memo to, I guess,
all faculty, or all presidents of all the colleges,
something that told what we were planning to do and
what we were going to do, and all of that, and sort of
'Here's how we're going to do this.' I do remember
that it created a small storm, because people took that
as saying: 'We don't care what you think. We are going
to do it.' Jan (LeCroy) called me in and said: 'You
don't understand how we operate in academia. Let me
explain how the process works. What you do is write
that same memo you wrote, but at the top of every page,
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you stamp "Draft--for discussion only." Then you ask
for their comments by a certain date. When that date
comes, you will not have received any comments. Then
you send out the memo again without the stamp.' I did
that from then on, and he was right. (Linn 1990a)

Linn had become very busy by this time, overseeing

changes in various programs of the "Man and Environment"

series as they were produced, and sometimes finding them

less than adequate: "Reviewed M&E-4B, didn't like one

segment and raised some sand about that. Also didn't like

having it shown to us late, and raised some sand about that"

(Linn 1973b). He added that he would have a talk with Barry

Wells of Channel 13, where the segments were being made

(Linn 1973b). Linn was also involved in numerous public

relations activities for the district, working on speeches

so that he could be part of the district's Speakers' Bureau,

lecturing to a journalism class at SMU, talking to a Time

magazine reporter, speaking at Austin College for Convoca-

tion Day, appearing on a panel for a convention of English

instructors, having lunch with Dallas mayor Wes Wise to tell

him about the district's activities, and taking Av Westin of

ABC News on a tour of the campus at Richland College (Linn

1973b, 1973d).

On October 22, 1973, Linn proposed that the DCCCD's

budget be revised for 1973-74 to include not only the costs

of producing the new Government 201 telecourse, a psychology

telecourse, and an additional but unspecified telecourse,

but also the creation of an office to coordinate instruc-
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tional television, to be called the Instructional Television

Resource Center (ITVRC) and a number of items such as audio-

visual equipment, travel expenses, and salaries; this budget

increase, according to Linn, would amount to $136,573.59

(Linn 1973e).

On October 30 and 31 of 1973, Linn visited Miami-Dade's

North Campus to see the production center. Linn took pic-

tures of the equipment and included them in a 14-page report

(with attachments) he prepared for Priest. Linn learned a

great deal from Ken Carbonel, the head of production ser-

vices, and Frank Bouwsma, in charge of telecourse production

and marketing (Linn 1973f). Linn discovered that the facil-

ity was used for the production of various kinds of audiovi-

sual programs, not just for television courses; in fact, he

noted Miami-Dade had produced only one telecourse: the "Man

and Environment" series (Linn 1973f).

Linn noted that the trip had been "quite valuable" to

him because he "became familiar with more equipment,"

learned some lessons about producing a telecourse (specifi-

cally "Man and Environment"), and "got some good advice"

(Linn 1973f). What kind of advice? Bouwsma had told him to

get the best people possible for his management staff, to

keep television production away from the academic side, to

buy quality equipment for production, to hire freelancers to

help with the cinematography and other chores, and to keep
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needs in mind--those of students and of the institution--

when making telecourses (Linn 1973f).

When Linn submitted his findings, Priest gave the

report right back to him: "Bill called me in and handed it

back to me and said, 'I don't really need these reports. I

didn't send you to Miami-Dade to teach me how to do televi-

sion.' He's a great guy" (Linn 1990a). Linn had learned a

great deal about instructional television from the trip,

however, and he was ready to go forward with plans for the

DCCCD's own telecourse center.

DCCCD faculty learned that the Instructional Television

Center was being created when Jan LeCroy sent out a memo to

all DCCCD faculty members, telling them that the center

would be housed at Richland College and that instructors who

wished to get involved in working on telecourses should fill

out an attached questionnaire (LeCroy 1973). The announce-

ment of the new center also appeared in the DCCCD's newslet-

ter in December. The newsletter noted that learning centers

with videocassette recorders and tapes of the telecourse

lessons would be added to existing Learning Resource Centers

on each campus (District creates new office to direct tele-

vision efforts 1973, 3).

Linn continued to work on overseeing the additional

"Man and Environment" programs, but the work still went

slowly and was not always to his liking, requiring remakes

of some of them; Linn even served as a presenter when neces-
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sary. Linn had already had to be blunt with the producer at

Channel 13 in charge of the Dallas segments of "Man and

Environment." According to Linn, the producer was "trying

to change our scripts and put in things we didn't want and

make it more expensive than I thought it needed to be" (Linn

1990a). Linn adds:

I remember a conversation, saying, 'There's something
you have to understand. You are the producer, but I am
the one with the money. And you will either do what we
say, or we'll get a different producer.' It got mean.
But it worked out. (Linn 1990a)

The problems prompted Linn to complain to Barry Wells at

Channel 13 about them, and Wells replied that he had "had a

confrontation" with Channel 13's producer of the "Man and

Environment" programs; that producer was taken off the

series the following day (Linn 1973g).

During this time, the DCCCD was considering the possi-

bility of using Channel 2, which had been approved for

Denton by the Federal Communications Commission in the

1950s, but had not been used (Weiss 1985, 1-E). On November

20, Linn met with Roy Busby and Ed Glick of North Texas

State University (now University of North Texas) to discuss

licensure and possible ways of cooperatively using the

channel (Linn 1973g). Coast Community College District in

California had received such a license (Brock 1990), and the

question was whether the DCCCD should pursue its own license

for Channel 2 or should jointly license it with North Texas

and possibly Texas Woman's University (Linn 1973g).
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Discussions about licensure went on for months and even

years, but the idea was ultimately abandoned because it was

believed that licensure would cause too many problems:

Our conclusion at that time was that it was too expen-
sive and that to get involved in the whole of a public
television outlet would call upon the district to set
up a whole new management scheme, and you would find
yourself involved with buying technology, equipping a
studio--and you have to keep the studio busy all the
time--a lot of things. We didn't even know if this
would be a workable thing in the district. The deci-
sion was made that if we got into it (educational
television), that we would get into it by producing
courses and not by trying to secure a license and run a
station. (Brock 1990)

Linn, continuing to work on organizing the new center

at Richland, wrote job descriptions for two positions, TV

assistant and TV production coordinator, and by December the

choices were made. Mozella Goni would be the TV assistant,

and Nancy Miller would be the TV production coordinator;

they were to begin working in early January (Linn 1973h).

Miller had worked on the first telecourse, but she still had

to adjust to a new way of thinking when she made the move

from Eastfield to the new telecourse center at Richland,

working under Linn:

Nancy was at the LRC at Eastfield and was interested in
this and came over and had to do a great deal of learn-
ing about not only television, but also our style of
operating. We operated sort of without rules. If we
wanted to do something, we just did it. We were able
to get supplies and get money because we were operating
directly out of the Chancellor's office. We didn't do
anything illegal, but we didn't have to go through some
of the more bureaucratic procedures that you sometimes
do. So Nancy had to adjust to that. She had been in a
very bureaucratic surrounding, kind of like taking a
very good prizefighter and then putting that prize-
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fighter in the ring and then taking down the ropes and
saying, 'You don't have any trouble staying in the
ring, do you?' But she did perform wonderfully well.
(Linn 1990)

Someone else who performed well was Ted Pohrte, who had

been helping with a portion of his time, and Linn decided

that he would need him on a full-time basis the next summer

to work on study guides for the new telecourses (Linn

1973i). Pohrte had been working for the DCCCD since May

1973, when he was hired by LeCroy, at the suggestion of

Priest, to work as an instructional designer for "Man and

Environment" as well as to perform other duties, such as

running an instructional design workshop (Pohrte 1991e).

Pohrte, who worked in counterintelligence during World

War II, holds degrees in physics and mathematics, and has

many years of teaching experience. He also played a key

role in the establishing of two community colleges, Oakland

in Michigan and Colorado Mountain College. In addition, he

has served as an administrator in roles up to and including

acting college president. After years of teaching and

working as an administrator, Pohrte went to work in 1969 for

a company in Connecticut that produced home-study systems at

the college level, then came to Dallas and began working for

the DCCCD (Pohrte 1991e). Pohrte was assigned to numerous

projects in the DCCCD, including working as a design consul-

tant for three new DCCCD campuses, but it was not until 1978
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that he was assigned to work exclusively for the center

(Pohrte 1991e).

During the fall of 1973, before the ITV Center was

established, telecourse planning was done primarily in three

locations: Travis Linn's office at the DCCCD headquarters

in downtown Dallas and the offices of Ted Pohrte and Dan

Collins (who was working on the Dallas portions of the first

"Man and Environment" telecourse) at Richland College

(Pohrte 1991f). During the week of December 10, 1973,

however, telephones were connected in the new ITV Center

headquarters at Richland, and some furniture was moved in

(Linn 1973i). By January 24, 1974, the furniture was all in

place, and Goni was working there (Linn 1974a).

The ITV Center was thus established, with Travis Linn

as director, by January 1974. Its purpose was to produce

transfer courses to be taught by means of television at the

college level and offered by the DCCCD. These telecourses

were to be of the highest quality possible with the resour-

ces available. In addition, it was expected that the center

would be able to support itself within five years, and that

the center would be a service center, meaning that the

telecourses would be taught at each campus, with the center

serving as a facilitator, not as a teaching unit (Pohrte

1991e).

The new center was housed in Richland College's Learn-

ing Resources Center, in an office that had originally been
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planned to be the control room for a TV production studio

for the use of the LRC. The space that had been planned to

be the studio was at that time being used as a classroom for

teaching social science courses (Pohrte 1991f). A glass

window between the office and the classroom, originally

planned to be used by people in the control room to look

into the studio, turned out to be a source of distraction

for the center's personnel who were trying to work, but who

could hear the classes being taught on the other side of the

glass. The studio was never used by the ITV Center for

production (Miller 1990).

The center moved in the summer of 1975 to portable

buildings on the west side of the Richland campus, where it

was housed until the summer of 1982. In 1982, the center

moved into a room at the DCCCD's District Service Center in

Mesquite, Texas, a space that had been intended for a print-

ing shop. By the summer of 1983, the center moved into a

new wing of the DSC, where it remained until March of 1991,

when the move was made to the new facility on the Richland

campus (Pohrte 1991e).

In January of 1974, Linn reported that he was making

plans to visit Coast Community College District in Califor-

nia the following month to learn more about the course in

psychology that the DCCCD would buy from Coast and to see

its facilities. He also noted that he had met with Barry

Wells at Channel 13 and they had decided that the remake of
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Government 201 and the new English 101 courses would be made

for $40,000 each; he added that Dee Brock would be the

instructor for the English course (Linn 1974a).

In February, Linn, along with the DCCCD's Lyndon

McClure and George Mount, the Mountain View instructor who

would be the administrator of the psychology TV course to be

purchased from Coast Telecourses, traveled to California,

discussing telecourse production with Bernard Luskin and

others and also working out costs for using the psychology

course (Linn 1974b).

As of mid-February, a great deal of progress had been

made on the four telecourses. The content for the remake of

Government 201 had been finalized, with TV planning pro-

gressing; the English course lessons were also planned; the

programs for "Man and Environment" that were locally pro-

duced were being remade when necessary under the guidance of

the DCCCD's Dan Collins (two of the programs were done over

entirely, with KERA footing the bill); and the psychology

series from Coast was deemed workable (with two programs to

be remade locally), and Mount and Pohrte were at work on the

study guide for it (Linn 1974c).

In April, Linn reported that KERA's assigning a new

producer for the government series remake had improved

matters, and that filming of interviews with politicians in

Washington, D.C., including George Bush, Hubert Humphrey,
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Lloyd Bentsen, and Robert Strauss, had been completed (Linn

1974d).

A great deal of work had been done on the scripts for

the English course, Linn noted, but very little taping had

been done except for a session with Tom Landry talking about

"the importance of unity and coherence, to be used in the

program about writing a paragraph" (Linn 1974e). As work on

the English course continued, Linn found Brock to be "unusu-

ally creative and imaginative," and Linn took over as the

overall producer of the course (Linn 1974f).

When the course had been first announced, though, it

had met with opposition from DCCCD faculty. According to

LeCroy:

There was this hue and cry out of all the Communica-
tions Divisions, and so I decided to go out to each
division personally, meet with the whole division, and
talk to them about doing this. The response was,

'LeCroy, you are crazy. You cannot teach writing on
television.' I said, 'Well, maybe you can't, but I'll

make you a promise. Let's go ahead and do this, and
we'll find out if it works. We'll set up some research
on how well students do in this course or how well it

works contrasted with how well the classroom does it.

And my promise is that if this research shows that this
course isn't at least as good as the classroom, we'll
take all the tapes out in the parking lot, and we'll
burn them. That's my commitment to you.' (LeCroy 1990)

When the course was first taught, TV students and classroom

students were pre-tested and post-tested along five crite-

ria, but the writing samples disappeared; during the follow-

ing semester, the writing samples were carefully locked up

and were shuffled so that the graders would not know which



54

ones were being graded (LeCroy 1990). The students in the

telecourse did better on four of five criteria, but LeCroy

is quick to assert that this does not reflect on the quality

of teaching in the classroom:

Now I don't want this to indicate my lack of confidence

in classroom instruction and that television is quote,
better. And I want you to put that in your disserta-

tion. Nobody thought of it at the time, but as I look

back, television students that survive all the exigen-
cies of the television mode are much more highly moti-

vated students than your regular classroom student, and

that's probably why this four out of five happened.
(LeCroy 1990)

The telecourse, "Writing for a Reason" (English 101),

had been developed by Dee Brock, who had been hired as an

English instructor at El Centro College when it opened as

the DCCCD's first campus in 1966. She had also worked as

director of community relations there. At the same time,

she worked for the Dallas Cowboys football team (from 1960

to 1975), and she was the founder and coach of the Dallas

Cowboy Cheerleaders. In 1975, Brock began working as direc-

tor of marketing and information for the ITV Center, market-

ing DCCCD telecourses to other postsecondary institutions

across the country and promoting telecourses within Dallas

County. Many years later, when Brock left the DCCCD, she

became a vice president of the Public Broadcasting Service

(Brock 1990). In 1990, Brock received the Telecourse People

Lifetime Achievement Award in Educational Telecommunications

at Telecourse Conference '90 in Miami (Pohrte 1991f).
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Because of the strong enrollment figures for its first

American government telecourse, the DCCCD decided to add

more courses, and Brock was asked to put together the Eng-

lish course. She was eager to get into telecourse work

because of crowded classes at El Centro due to lack of

space, and she felt that the addition of TV courses would

alleviate this crunch (Brock 1990). She says that her

awareness of the potential of television probably also

resulted from her marriage at that time to a television

critic (Bob Brock, who still writes a column for the Dallas

Times Herald), and she adds:

I remember thinking, so often, 'Here is the business
community, here is the entertainment business, and they
have captured, for all practical purposes, the most
powerful communication and teaching tool the world has
ever invented. We in education are just letting it
happen.' (Brock 1990)

Though Brock was eager to begin working on the tele-

course, she had some reservations regarding the teaching of

composition by means of television because it requires a

great deal of feedback from the instructor to the students.

Determined to solve that problem, she went ahead with the

project, serving as the course's on-camera presenter, study

guide author, and scriptwriter. Though she was never cred-

ited as a producer, she did produce many of the programs,

and she also chose and directed the actors. She says that

the course was completed in approximately eight months at a
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cost of $80,000 to $90,000. The amount of time and money

now seem to her to be very small:

Both of those now absolutely astonish me because two

years is considered to be a very fast pace for develop-
ing a television course. All of us did them faster in

those early days, but it came right off our hide. At
the time, I complained a lot, as everybody else did, 'I
have to do everything!' After it was over, it didn't
take long before I was looking back and saying, 'I got
to do everything because I really know how it's done; I
really learned on the job, from writing a script to
planning a scene and writing dialogue and getting the
props, rehearsing the people, and writing the books.'
(Brock 1990)

There was no teleprompter, so Brock memorized the

script, using only a minimal outline on large cue cards.

Due to time pressures, they relied on long takes, which ran

15 to 20 minutes:

So if we started on a 20-minute segment and goofed up
on the 19th minute, the chances are we would go ahead
and finish it. We might do it over, but we would have
to do the whole thing over, so you couldn't do that
very often. (Brock 1990)

The people in the control room at KERA-TV, where the

programs were filmed, were more concerned with the lighting

and the sound quality than with the content, so, for the

early programs, Brock would tell them if she made an error

in what she said and would ask to do the segment over. They

would tell her that they didn't have time to do it over, so

she soon figured out other ways to get them to cooperate:

I learned that the way to insist on the content was
simply to refuse to go on, or I would stick out my
tongue or turn my back. Sometimes it didn't make me
too popular, but it did improve the overall performance
of the show a good deal, I think. (Brock 1990)
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Because the filming took place over a period of time,

Brock wanted her hair to be consistent in the way it looked,

so she wore a wig. Another problem to be solved had to do

with the clothes that were worn by the actors who played

students for the series:

We didn't want to have them back every time we did a
show. We would try to plan it so that in a few days'
time, you would do all the actors' segments. So that
meant all those parts had to be written in advance.
They had to change clothes so they were not always the
same. It also meant that I had to keep track of what I
was wearing in those segments, by shows, so that when
we went back then and shot the first and the end of
that show, I would be wearing the same thing. So that
was kind of interesting. I would have to change
clothes three or four times in a single day because we
were shooting maybe three or four different programs.
(Brock 1990)

When the course was complete, Brock was the district-

wide administrator, and the enrollment was strong: 826

students in the fall of 1974, when it was first offered.

There were approximately 25 teachers of the telecourse, with

classes of around 30 students, and the problem of feedback

on student papers that were mailed in was solved by using a

special paper that makes an automatic duplicate copy as a

result of the pressure of the pen on the original copy.

This paper was designed to be folded up and stapled, and the

address of the college appeared on the outside (Brock,

1990).

While the composition course was being made, Linn was

discussing with Luskin (of Coast) and Bouwsma (of Miami-

Dade) the ways the districts could cooperate in telecourse
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sharing. They came up with three decisions: courses could

be exchanged, districts could work together to make courses,

and pricing of courses sold from one district to another

would be "$75 per television program per semester, plus $10

per enrolled student" (Linn 1974g).

During the taping of the composition course, Linn

reported that Brock "is under terrific pressure, because she

is still writing script material, revising and editing study

guide material, and spending five days a week in the studio

besides" (Linn 1974h). He added: "This kind of pressure

was on Hank (Hankerson), too, toward the end of production

in his course. It has led us to design different methods

for next year, to spread the load out over more time and

different people" (Linn 1974h). The remake of Government

201 was almost complete, but the work had, in fact, taken

its toll on Hankerson, who was also at the time still teach-

ing the first government telecourse and serving as chair of

El Centro's self-study; as a result, he began experiencing

chest pains (Hankerson 1990). Miller, too, notes that the

stress of working for the center affected her:

We had a very limited budget, so we did a lot of things
ourselves, a lot of things with a minimum of support
from the district, and produced stuff that was just
excellent. It cost us a lot in terms of personal life.
(Miller 1990)

In addition, there were, at first, only three employees

working full-time in the center--Linn, Miller, and Goni--and
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since the center had just been established, they knew that

they were expected to show results.

By the end of August 1974, the new Government 201

telecourse was complete, along with "Man and Environment"

(Ecology 290) and "As Man Behaves" (for introductory psy-

chology, which was Psychology 105 at that time, but is now

designated 101); the English 101 course had 11 programs done

and was ready to go on the air while the later programs were

being completed (Linn 1974i).

Linn brought Bob Crook, who had worked with him at

Channel 8, and who holds bachelor's and master's degrees

from The University of Texas at Austin, to work for him as a

producer at the center beginning on September 1, 1974 (Crook

1990). In October, Goni left the center, and she was re-

placed by Dottie Clark, from Eastfield's business office

(Linn 1974j). Clark, who still works at the center, recalls

the job interview:

I had a very good interview with Travis Linn, who was
very enthusiastic and excited about the challenge that
lay ahead, getting the center and this program off the
ground. I accepted that challenge and have not regret-
ted it since that day. So I was involved up front and
throughout this whole process creating, designing
procedures and policies. As we added new elements at
any time, that was my function in the operation--to
identify the issue, create a process or procedure in
dealing with it, and do it, fit it into the district
procedures. (Clark 1990)

By this time, the center had developed to the point of

needing someone who would be able to oversee both the ac-

counting and inventory side of the operation, as well, so
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Clark was hired to be the business manager (Clark 1990).

"This fall has been the time when the telecourses stopped

being a small, experimental project and became a reasonably

significant normal part of the program of the colleges,"

Linn wrote (Linn 1974k).

Planning had begun for two new telecourses, and the

decision was made at this point to begin using professionals

to serve as on-camera presenters, with the instructors who

developed the courses appearing only occasionally (Linn

1974j). According to Linn:

We decided it would work better, we'd have better
communication, if we didn't have a scared faculty
member giving a lecture. I'm the one that made the
decision, again not unilaterally, I don't think, that
these should not be lectures on the air; they should be
documentaries. We'd decided what would be in the
lessons, and then we would decide what parts of those
lessons would work best on TV and do that. (We) put
the rest in print, and that worked very well. We
tested it and evaluated it, and it has become, really,
the standard. It's not a great invention; it's just
common sense, but it has become the standard way of
doing those. (Linn 1990)

The new courses were to be English 102 and Business

105, and as the advisory committees held meetings, some

members of the committees were heard to complain about the

amount of work they were doing for no pay; Linn responded by

speaking to the committees, "explaining that we want all the

input they can see fit to provide under the circumstances,

considering that they'll be the ones administering the

course next year which is designed this year" (Linn 1974j).
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other plans under consideration included revising "Man

and Environment," creating Earth Science 117 ("Earth, Sea

and Sky"), and offering a wrap-around course based on the

BBC's "Ascent of Man" TV series (Linn 1974k). Print materi-

als for this course were available from Miami-Dade and the

University of California at San Diego (Linn 1975b). Linn

also projected that the DCCCD could develop future tele-

courses in Humanities 101, Sociology 101, History 101, and

Government 202 (Linn 1975b).

By June of 1975, the English 102 telecourse, "Communi-

cating Through Literature," with Bill Stupp of Mountain View

College (now at Richland College) as content specialist, was

in preparation for its debut in the fall, with 18 of the 30

programs completed (Linn 1975c). Eight of the Business 105

programs had been taped and edited, and five more were

almost ready (Linn 1975c). The content specialist for the

business course, "It's Everybody's Business," was Kathy

Hegar, who began teaching on a part-time basis for the DCCCD

in 1966 at El Centro. In 1970, she went to Mountain View,

where she became a full-time instructor of business. She

began working on the business telecourse in 1974 with a

budget of only $60,000 to produce the entire telecourse.

"We had to do the best we could," she says, "so it was

fright, fight, fight, for everything" (Hegar 1991a) .

Hegar says that the greatest problem she encountered

when working on the course was the pressure of time, because
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she had to write scripts, present them to the committees,

talk to people about being interviewed on television, and

write the study guide. She says that working on the tele-

course was not easy:

It was a very stressful experience. To sum it up, the
way I felt during that whole period of development in
1974-75 is like you have been thrown into this huge
tank. You really don't know how to swim, but you kick
your feet enough times to bounce your head up, and that
is when you accomplish something or learn something,
and you sink again, and you are fighting like mad in
this learning experience to get up, and you get this
fresh breath of air. You are trying to get your head
out as many times as you can in this tank of water
before you drown. (Hegar 1991a)

Hegar says that she worked 18 to 20 hours a day, seven

days a week, on the project, sometimes writing all night.

She was able to do this because she was working in her own

home, for the most part. Content specialists to this day do

much of their writing work at home. At one point, she sent

her children away for six weeks during the summer so she

could complete her work (Hegar 1991a).

The series included 78 different interviews, and much

of Hegar's groundwork for it involved going to talk to

people working for companies who would be willing to partic-

ipate. She went straight to the top, making appointments

with the company presidents, because that saved her the time

and trouble of trying to work up through the organizations.

She says this part was very enjoyable:

So many people would say, 'Weren't you scared to go?
Wasn't that intimidating?' No, it was a challenge to
me, and I loved it. I loved meeting top people, execu-
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tives, people who know what is going on, because I love
to pick their brains and find out how it all works. I
looked at it from the point of view that if they didn't
want me, they would say no. If they didn't want me to
be there, they would tell me to leave. So that would
be it. Either you are invited or you are told to
leave. (Hegar 1991a)

When she got in to see the people at the top of the

organizations, her first job was to convince them that she

knew what she was doing, she says:

The first 20 to 30 minutes of every initial interview
was establishing my own credibility as a woman in the
business world and my knowledge and expertise to be
able to do a project of this nature and to explain the
project so they could understand it and provide them
with sources so they could check me out. (Hegar 1991a)

Accordingly, Hegar recommended another study that would

again compare the achievement of two such groups, but with a

different instrument to measure them (Hegar 1977, 197).

Throughout the course, Braniff Airlines was used as a

way to tie the programs together. Hegar does not feel that

Braniff's bankruptcy several years after the course was made

had any negative effect on it because it happened only about

three years before the new introduction to business tele-

course was ready; because Braniff was a Dallas company, and

many of the students who took the telecourse in other loca-

tions might not have been aware of the bankruptcy at the

time it happened; and because she included information about

the bankruptcy with the print materials that were sent to

students (Hegar 1991a).
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She says that anyone who does a telecourse should be

knowledgeable about the subject and should be able to write

clearly and simply. In creating her introductory business

telecourse, she tried to keep in mind that the students

needed to learn the basics, such as the terminology that is

used in the business world. Two companies could not be used

for the telecourse because their people could not speak on a

level that the average person could understand. Conse-

quently, she says that anyone who becomes a content special-

ist must be able to write simply and effectively, providing

examples and illustrations that viewers can relate to

easily. Her test for her own writing was to let her two

girls, who were 9 and 12 at the time, read what she had

written; if they didn't understand it, she would rewrite it

(Hegar 1991a).

When the course was completed, Hegar made several trips

to promote and explain it because educators then were not as

aware of telecourses and how they worked. She says that she

went to California, North Carolina, Florida, and Canada, and

she also traveled all around Texas (Hegar 1991a). Hegar's

efforts with the telecourse helped her win the award of

Collegiate Business Teacher of the Year in 1980, given by

the Texas Business Education Association, and Postsecondary

Business Teacher of the Year in 1981, given by the National

Business Education Association (Hegar 1991b).
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"It's Everybody's Business," which ran for 10 years

with only minor revisions, provided Hegar with the opportu-

nity to compare the students who enrolled in it with those

who took the course on the four existing DCCCD campuses.

Using four instruments of comparison, she found little

difference at the end of the semester between the two groups

in terms of the proportion in each group choosing careers in

the business field or in terms of the students' attitudes

toward the business world; however, the TV students had a

higher mean score on an achievement test (Hegar 1977,

187-8). Why was their score higher? According to Hegar:

One possible explanation for the 'open circuit instruc-
tional television' students making a higher achievement
mean score was that the student's course materials may
have been better organized and prepared than the course
materials for the 'on campus' students. For example,
the study guide for the 'open circuit instructional
television' course included pretest and posttest ques-
tions for the learning objectives for every lesson.
The students may have gained experience in answering
objective questions and gained additional knowledge
about the course objectives through the many step-by-
step exercises provided in the study guide. (Hegar
1977, 194)

The English 102 telecourse, "Communicating Through

Literature," like the Business 105 telecourse, was ready for

the fall 1975 semester. "Communicating Through Literature"

got off to a slow start because the members of the advisory

committee did not agree on the course's content. A decision

was made to have a one-day workshop on December 14, 1974, to

solve this problem, and Linn reported that it was a success:
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The session on the 14th, which was well attended, was a
good one. Communication between committee members was
open and thorough, and consensus was reached in major
areas. Such a workshop is clearly a more effective
approach than a series of one-hour meetings during a
semester. (Linn 1975a)

Other telecourses that were presented for the first

time by the DCCCD for the fall 1975 semester were produced

elsewhere: Business 143 (University of Wisconsin), Science

100 (BBC), and Anthropology 101 (Coast Telecourses). Only

one new course, Ecology 291, "Man and Environment II," with

15 programs from Miami-Dade and an additional 15 produced by

the DCCCD, was added for the spring semester of 1976. The

first telecourses to be taught during a summer term were

Psychology 105 and Business 105, which were offered during

the summer of 1976 (ITV Closeup: The First Six Years

1979, 8).

In August of 1976, Priest announced that Steve Mittel-

stet would become assistant to the chancellor, and thus the

director of the ITV Center, on September 1 (Priest 1976).

Mittelstet replaced Linn, who had accepted a job as head of

the Southwest Bureau of CBS News in Dallas. Before he left,

Linn wrote Mittelstet a lengthy memo summarizing the state

of the instructional television program. Linn noted that

two college districts, the DCCCD and Coast, had become "the

two major producers of quality courses" for television in

the United States (Linn 1976). Then he added the following:

While it is pleasant to be a national leader (and
remunerative as well), I would hope that the District
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does not become so enamored of national activity that
it abandons its primary objective--the making and
offering of courses to serve Dallas County residents.
Some of our colleagues are really frustrated commercial
entrepreneurs. Our aim should be to use consortia to
finance better quality in the courses we offer, and to
use marketing as a way of reducing our local costs.
(Linn 1976)

By the time Linn left in the summer of 1976, a total of

11 television courses had been offered by the DCCCD. Of

these, five were created by the DCCCD: American Government

201 (1972); the remake of American Government 201 (1974);

English 201, "Writing for a Reason" (1974); English 102,

"Communicating Through Literature" (1975); and Business 105,

"It's Everybody's Business" (1975). In addition, two

courses, Ecology 290, "Man and Environment" (1973) and

Ecology 291, "Man and Environment II" (1976), had included a

number of DCCCD-produced segments to localize the content to

Texas.

The remaining four courses were Psychology 105, "As Man

Behaves," offered from 1974 to 1979, from Coast Telecourses;

Business 143, "The Consumer Experience," offered from Sep-

tember 1975 to December 1976, from the University of Wiscon-

sin; Science 100, "Ascent of Man," offered only during the

fall 1975 semester, based on the BBC series; and Anthropol-

ogy 101, "Dimensions in Culture," offered from September

1975 to December 1976, from Coast Telecourses (Telecourses

offered in the DCCCD 1988, 1). Additional telecourses were

in the process of being created by the DCCCD.
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Steve Mittelstet

As dean of community and instructional services at the

DCCCD's Richland campus in 1975-76, Steve Mittelstet was

asked by Linn to coordinate the Richland telecourse faculty.

Mittelstet says that there was only a "sketch of a handbook"

that had been made available for faculty to learn about

teaching telecourses, so he developed a more thorough one,

working with Linn (Mittelstet 1990). When Linn decided to

leave the DCCCD, he asked Mittelstet to consider taking over

his position as assistant to the chancellor, which included

overseeing the district's telecourse production and imple-

mentation. According to Mittelstet:

I was very surprised because I had no background in
television, and certainly Travis had all the experience
in the world, professionally. I had none of that, so I
was very apprehensive about that. He said he really
liked the contributions I had made, the technical
people were on board, and basically what they needed
was an administrator to manage and move forward the
operation, so I was interviewed by Bill Priest, and he
hired me. (Mittelstet 1990)

Though Mittelstet did not have a background in televi-

sion, he had, by this time, very strong credentials as an

educator, having served as director of community service,

assistant dean of instruction, associate dean of instruction

for community service, associate dean of instruction for

community development, and acting dean of instruction at

Richland before becoming dean of community and instructional

services. He received a Ph.D. degree in Higher Educational

Administration/English from the University of Texas at
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Austin in 1973. In addition, Mittelstet had taught educa-

tion courses at the University of Texas, East Texas State

University, and North Texas State University (Mittelstet

1990).

By September of 1976, Mittelstet, by this time in

charge of the ITV Center, was able to report that the total

enrollment in DCCCD colleges for the fall semester was 3,064

in the seven telecourses being offered: Business 105,

Business 143, English 101, Ecology 291, Anthropology 101,

Government 201, and Psychology 105; this total enrollment

figure represented a decline from the 4,922 enrollment of

January 1976 and from the 5,346 enrollment of September 1975

(Mittelstet 1976). Why did this drop occur? Mittelstet

offered some possible reasons:

1. reduction in the number of courses offered from
eight to seven;

2. offering essentially the same selection of courses
for three consecutive semesters;

3. many fewer on-campus sections of the same courses
closing during registration than in previous
semesters and an overall lower enrollment on
campus;

4. fewer veterans able to get approval for benefits
with a telecourse than previously because of
tighter administration regulations;

5. earlier registration, which may have caught some
potential students unprepared. (Mittelstet 1976)

Mittelstet then provided a plan for the upcoming spring

semester of 1976 to address the enrollment problem. First,

he noted that two new courses, Earth Science 117 and Humani-

ties 101, would be offered then; second, he advocated in-

creasing the marketing efforts for the courses; third, he
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wanted to make registration for the telecourses easier,

both on campus and by mail; and fourth, he believed that

three TV courses with low enrollment should not be offered

(Mittelstet 1976).

The three low-enrollment courses, Ecology 291, Business

143, and Anthropology 101, were, in fact, deleted from the

course offerings for the spring 1977 semester, and the new

courses already mentioned, plus a revised English 102

course, were added, and total telecourse enrollment for the

spring enrollment climbed to 4,071 (ITV closeup: the first

six years 1979, 8).

The Earth Sciences 117 course, "Earth, Sea and Sky,"

had been planned when Linn was the center's director, and at

first it had presented something of a problem because it was

a science course, and science courses usually require labo-

ratories. Requiring students to come to campus for labora-

tory times, however, seemed to be at odds with the premise

basic to telecourse production: providing instruction for

those unable to come to campus on a regular basis. The

solution to the problems was to provide students with a box

containing the rocks they would need to study for the

course. According to Linn:

When you enrolled for the course, you got a textbook, a
study guide, and a box of rocks. These were samples.
We had them made up by some company and shipped. They
would use those for their experiments, and then we had
field trips that they could take individually and write
reports on, and it worked out. (Linn 1990a)
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The Humanities 101 course, "In Our Own Image," that was

added for the spring, was made under the guidance of Mary

Brumbach, who was teaching the introduction to humanities

course at the DCCCD's Mountain View College; she is now

director of resource development at Brookhaven College, also

of the DCCCD. Chosen when Travis Linn was head of the ITV

Center, Brumbach had to work out of the cramped offices at

Richland, where the center was then still housed. Brum-

bach's first step, she says, was to research humanities

courses to see what kind of textbooks were being used and to

see how the courses were organized; then she met with other

DCCCD humanities instructors in a workshop to discuss the

proposed telecourse's format (Brumbach 1990).

They decided to try what, at that time, was something

of an unusual approach: what Brumbach calls a "critical

process" approach toward teaching the arts instead of a

"Pied Piper" approach that would simply tell the students

what they should like (Brumbach 1990). They also wanted the

course to be relevant to those taking it--"something that

was absolutely integral to what they did" (Brumbach 1990).

Brumbach added: "In fact, that is why 'In Our Own Image'

became the title. The whole perception was the arts reflect

back to people who they are, what they are, what matters"

(Brumbach 1990).

Jim Ziggerell, who had worked with instructional tele-

vision in Chicago, served as a consultant for the humanities
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course under a grant from the National Endowment for the

Humanities (NEH). This, according to Brumbach, helped

provide them with a "national perspective" for the course

(Brumbach 1990).

It was decided that the course would take a "soft sell"

approach, and would be designed for students who knew very

little about the arts already. They discovered, however,

that there was no humanities textbook that seemed to fit in

with that approach, so they created what Brumbach calls a

"semi-text" and put it in the study guide; there was no

separate textbook (Brumbach 1990). The cover for the study

guide, a work of art by Paul Klee, was chosen to be in

keeping with the friendly approach Brumbach wanted the

course to have. The ITV Center's Bill Anderson and Janet

Fulton did the filming and editing of the course, and Brum-

bach says that they shared her point of view about the

approach to making the telecourse (Brumbach 1990).

Brumbach points out that the course was ahead of its

time in terms of its multicultural approach to the arts, and

adds that it was the only telecourse to require that stu-

dents attend live events and go to museums in addition to

watching the programs on television:

To this day, every semester we set up a voucher ar-
rangement, where the students are going to the museum,
going to the symphony, going to the theater, and every
time I get the student responses back, they are asking
to go to more performances. So it has been one of the
real pluses. We have probably helped more that just
about anything in the city in building an audience for
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the Dallas museum and for the theaters. Students pay a
$17 activity fee and probably get about $50 worth of
tickets. They have a voucher assigned to them, and
that is how we track their attendance. (Brumbach 1990)

Auditions were held to determine the presenter for the

course, someone who would be a "benign authority figure,"

since that type could better change attitudes toward the

arts, and the winner was an actor who happened also to be

the theater instructor at the DCCCD's El Centro College,

Eddie Thomas. Brumbach had been insistent that an actor,

not an instructor, be chosen, but Thomas happened to be

both. She says that she required that he grow a beard so

that he would look older (Brumbach 1990).

Earth Science 117, like Humanities 101, premiered for

the spring semester of 1977. Bill McLoda of Mountain View

College served as the content specialist for the course,

called "Earth, Sea and Sky." History 101, "The American

Story," was first offered the following fall. Barbara

Montgomery of El Centro College was the content specialist.

Rodger Pool

Rodger Pool became the director of instructional tele-

vision for the DCCCD in January of 1978, after working as an

understudy to Steve Mittelstet during the fall of 1977. It

had been recognized that directing the ITV Center should be

a full-time job, and Mittelstet was working as assistant to

the chancellor, with instructional television duties repre-

senting only one aspect of his duties. As a result, Mittel-
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stet became assistant chancellor of operations and planning,

leaving the job of ITV Center director open, and Pool ap-

plied for it and was hired (Pool 1990).

One of the highlights of Pool's tenure as director of

the center was establishing arrangements with textbook

publishers so that study guides would be coordinated with

textbooks. The ITV Center had previously had the telecourse

study guides printed locally, with no coordination with the

textbook publisher. This resulted in problems when new

editions of the textbooks appeared, Pool says:

You would get textbook publishers out there changing
the editions of the text and revising them and so on,
and that put a real crimp in your study guide revision
plans and so on. So when I came to the center, I said,
'Look, it seems to me to make sense for us to try to
involve the publishers in these productions.' For one
thing if they are going to have to revise the study
guide as well as the textbook, they would be a lot more
sensitive to what their revision schedule is and what
our needs are. That is one dimension. Secondly, we
would have a lot nicer-looking product, and they can do
it a lot more expeditiously. Thirdly, it seems that
they clearly benefit from a decision on our part to use
their textbook. Therefore, they should be given an
opportunity to help us in one way or another fund the
cost that we incur in these productions. (Pool 1990)

This was first tried with Prentice-Hall, which pub-

lished the study guide for the Introduction to Business

course, "It's Everybody's Business." The agreement called

for Prentice-Hall to publish the study guide and pay a

royalty on the sales. With most new telecourses since then,

the center has expected the textbook publisher to print the

study guide, usually getting the publisher to contribute
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additional money for some of the center's production costs,

though in some cases the center has contracted with

Kendall/Hunt to publish and help market study guides, and to

pay the center a royalty (Pohrte 1991f).

Pool especially enjoyed dealing with publishers, he

says:

It was fun negotiating some of the deals. I remember

when we did the sociology course, Coast had produced a

psychology course (and) that McGraw-Hill had given them

$50,000 or $60,000 as a kind of contribution because
they were going to use McGraw-Hill's text for the
course to help toward production costs. In those days,
$50,000 or $60,000 was a lot of money, but it confirmed
what I had been thinking. These publishers were bene-
fitting, and they ought to be willing to ante up and
support these things. (Pool 1990)

Important to the negotiations was the fact that the

faculty members who were working on the telecourse, espe-

cially the content specialists, were the ones who made

textbook choices, and if they were able to tell Pool that

more than one textbook would be acceptable for a particular

telecourse, he could "have some leverage" with the publish-

ers of those textbooks:

What I would do is develop a request for a proposal
which I would send out to the publishers who might be
players and ask them to respond to various questions:
Would you be willing to make a grant? How much? Would
you be willing to publish a study guide? Do you have
other materials to go along with the text that you

would be willing to let us use to produce a course?
Would you be willing to let our faculty members serve
as reviewers for you text? There were a lot of things.
Would you be willing to help us market the course?
(Pool 1990)
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The committee working on the DCCCD's sociology course agreed

with Paul Magee, the content specialist, on his choice of a

new textbook, so Pool began negotiations with the book's

publisher. The publisher was unacquainted with telecourses,

so the representative was unable to get the company to

provide the grant that Pool wanted. Pool met with the

representative in a hotel room in Washington, D.C., where

Pool was attending a conference, for six hours until they

reached an agreement that the DCCCD would receive a royalty

on the sales of the study guides. Pool figured that this

would be less than he had originally wanted, but since the

sociology course was later used by the PBS Adult Learning

Service, the total exceeded the amount he had originally

requested (Pool 1990).

The sociology telecourse, called "Focus on Society,"

was first offered to DCCCD students in the fall of 1981, and

it was only one of many telecourses to be offered for the

first time during Pool's tenure as the center's director.

In January of 1978, just as Pool was taking over, the DCCCD

began offering Psychology 201, "The Growing Years," which it

got from Coast Telecourses, and the following fall presented

Religion 201, "The Long Search," based on a BBC series

(Telecourses offered in the DCCCD 1988, 1).

In January of 1979, the third version of American

Government 201 appeared, along with a new telecourse, Gov-

ernment 202. Eileen Lynch, one of the government instruc-
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tors who helped Jim Hankerson make the first government

telecourse in 1972, was contacted by Travis Linn in 1976 to

do the two government telecourses that were to be completed

for 1979. Lynch, who was teaching at Eastfield College in

1976, agreed to be the content specialist for the new

courses. Right after Lynch agreed, Linn left the center;

his replacement, Mittelstet, worked closely with Lynch,

serving as executive producer of the telecourse. Lynch says

that Mittelstet read every script, and when Mittelstet was

replaced as director of the center, Pool read every script.

According to Lynch, she was free to handle the course in

whatever way she wanted to as long as the controversial

issues, important to any study of government, were handled

in a balanced way. She says that she had no trouble with

Mitteistet or Pool, but that there was one instance in which

she was questioned: the program dealing with women's

rights. Four of the men who were there at the time, Mittel-

stet, Pool, Bob Crook, and John Sparks, were checking to see

how much time each side of the Equal Rights Amendment debate

was getting, and according to Lynch,

They were questioning whether I had it balanced. I
told them I thought they had a lot of nerve to do that.
That was really funny. It wasn't funny at the time. I
let them know what I thought. (Lynch 1990)

She adds, however: "All the way through it, I really did

learn to admire tremendously Steve and Rodger both. They

were both wonderful" (Lynch 1990).



78

Lynch notes that Mittelstet was very helpful as far as

avoiding sexist terms in the scripts:

He was great. I was trying to make the language non-
sexist, and I got tremendous support for that. I would
use generic terms like "the president" instead of "he,"
because in government books, one of the things that is
very frustrating to anybody that is sensitive to that
is that they usually use the word "he." Also you don't
get the modeling of women and minorities in those,
because you don't ever see them. So I used "he or she"
if I had to or I usually tried to use a neutral term
like "congressperson." Steve helped me do that; if I
missed one, he would catch it. I am sure everybody
isn't all that detailed, but he was really into it.
(Lynch 1990)

The writing process for these new government courses

was unique because representatives from the consortium of

schools that were participating with the DCCCD were involved

in the writing process. Lynch was the lead person for the

project, but a person from each college in the consortium--

Coast, Chicago City Colleges, Tarrant County, and the

DCCCD--was represented in the writing of the material for

the scriptwriter, and this caused problems. According to

Lynch, this approach "could have worked if there had been

some way of selecting people, if we had more control of

selecting people who were writing" (Lynch 1990). Without

that control, Lynch had to deal with various limitations.

One instructor sent in stacks of pages about every topic,

and, in Lynch's words, "was a good writer for academia, but

not for TV"; she notes that verbosity has to be eliminated

for television (Lynch 1990). Another teacher couldn't seem

to come up with examples to illustrate what he was writing
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about, and seemed dependent on books instead of people for

information: "He didn't know how to call people. He just

didn't know how to get out of academia to do what he needed

to do to get the information" (Lynch 1990). The third

instructor wanted to avoid controversy, Lynch says:

You have to deal with controversial issues, and it was

really hard for him to deal with it. He thought every-

thing was going to be too controversial and too hard to

put on TV and put his name on it. He had a hard time

with the risk-taking that went with it. (Lynch 1990)

According to Lynch, the result was that she had to

spend much more time working with these instructors than she

would have if she had done all the writing herself (Lynch

1990). This approach has not been tried since by the DCCCD,

she says:

If Dallas is doing the course, they do it, and then

they have an advisory team that kind of gives sugges-
tions, helps them pick out books, and looks at stuff

periodically. But the big writer is it, because it

took a lot of time and energy to really work with those

faculty members, not that they weren't bright and
capable and probably excellent teachers. It is just a

different medium, and you had to transfer to that.
(Lynch 1990)

The consortium approach, if modified, can still be advanta-

geous for those institutions that participate because,

according to Lynch, it helps in avoiding an approach that is

too localized, it broadens the market, it cuts down on the

amount of money each school has to contribute, and it is

more likely to be accepted by the teachers at the partici-

pating schools (Lynch 1980, 177).
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The timing for the new American Government telecourses

was propitious because Jimmy Carter had just been inaug-

urated, and he wanted the White House to be open. Lynch,

speaking of this "once-in-a-lifetime chance" to get into the

White House to film, notes that they got to speak to all the

top presidential aides, such as Jody Powell, the presiden-

tial press secretary (Lynch 1990). In fact, they even got

to see the president's helicopter land, though they did not

get the opportunity to interview Carter himself. Instead,

they filmed him when he gave speeches. Lynch found that

politicians in Washington were generally very accessible, at

no cost, because the telecourse gave them television expo-

sure that was not negative:

Versus what they consider hard news, where there is a
reporter coming out to dig out things or attack them,
we were asking questions they loved telling about. So
they loved doing the interviews. Then we made connec-
tions through the politicians. That was my idea, too.
(Lynch 1990)

In the spring of 1980, the center tried presenting a

course on radio instead of television. Called "The World of

F. Scott Fitzgerald," the course was offered as English 215,

a designation that has been used on-campus for a variety of

different literature courses.

Dee Brock approached Pool about the idea when she

learned that National Public Radio was going to produce a

series of programs dramatizing F. Scott Fitzgerald stories

and that it would have some well-known entertainers, includ-
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ing Richard Thomas and Barbara Rush, participating. As a

result, Pool began negotiations with National Public Radio,

and they struck a deal that had the DCCCD developing the

course and print materials and NPR making the programs

available. Pool also discussed the course with Ron Chap-

man, a popular disc jockey in the Dallas area, about pre-

senting the telecourse on KVIL, the commercial radio station

where Chapman works:

We worked out a deal with KVIL and Ron Chapman and
aired that thing on Sunday mornings. Ron promoted the
heck out of it and at the same time, we were airing it
with the local PBS station. KERA was not too happy, as
you might guess, about airing it at the same time. It
was an NPR program, and they weren't too thrilled about
airing it at the same time KVIL was. Needless to say,
what do more people listen to? As I remember we had
about 200 people enroll. KVIL did it on Sunday morn-
ings; KERA did it on Friday evenings or something.
(Pool 1990)

Pool adds that the free promotion from KVIL amounted to

"about $40,000 of air time" (Pool 1990). The course was

used for only one semester, but it was packaged in a vinyl

binder so that it could be marketed and used as a self-paced

course even though it would no longer be broadcast (Pool

1990).

A new course was also to be offered on television.

Psychology 105 (now PSY 101), "Understanding Human Behav-

ior," came from Coast Telecourses, replacing "As Man Be-

haves," which had also come from Coast. "Understanding

Human Behavior" was first presented by the DCCCD in January
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1980. In the fall of 1980, the DCCCD's History 102 course,

"America: The Second Century," was first shown. Ken

Alfers, who taught history at Mountain View College, was the

content specialist for the course. He had served on the

advisory committee for the History 101 course that had been

developed three years earlier, working with content special-

ist Barbara Montgomery; and he became a campus instructor

for the telecourse when it was completed. According to

Alfers, the job of content specialist for a telecourse

requires attention to detail:

The content specialist is in charge of, really, as the
title suggests, all of the content, so it is a very
demanding task to be sure what goes out on the air is
accurate. Particularly in history, that was my main
concern--to make sure we had a challenging course, that
it was something interesting, that it would cause the
students to think. (Alfers 1990)

Alfers, who worked on the History 102 telecourse from

the fall of 1978 until it went on the air in the fall of

1980, decided to use a topical approach to the course,

dealing with various themes instead of following a strict

chronological pattern. Alfers wrote the study guide for the

course, and he served as a consulting editor for the text-

book, which involved making suggestions to the publisher

about it. Writing the study guide was not his favorite job,

Alfers says:

The tedious part was the development of the study guide
and test bank, which is quite demanding on the faculty
member. It is obviously a necessary part of the
course, but it is, I would have to say, the least
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pleasurable in terms of what the faculty member has to

do. (Alfers 1990)

Other aspects of putting the course together were more

to his liking, however, such as getting to meet scholarly

people and interviewing them. He remembers with fondness

the interview with economist John Kenneth Galbraith, whom

Alfers wanted to ask about the economy in general, govern-

ment programs for the poor, and why the stock market crash

of 1929 led to the depression of the 1930s. Alfers and his

crew spent two or three hours getting to Galbraith's farm in

Vermont, a drive that took him down gravel roads. When he

got there, the housekeeper said Galbraith was not home.

When Galbraith finally arrived, he apologized, but said he

had to go help a neighbor, so they waited for him in his

study. At long last, the interview took place, and it

turned out to be a very good one (Alfers 1990).

He also enjoyed getting to visit the home of Henry

Steele Commager in Amherst, Massachusetts. Since his col-

lege days, Alfers had admired Commager's work. When Alfers

and his crew arrived, they went first to Commager's study,

where he had been interviewed by Bill Moyers, but they

decided instead to go to the room above Commager's garage,

where he usually did his work. They wanted him to speak in

general terms, providing some perspective about American

history. Alfers describes what happened this way:

There were four of us listening to him, and he proceed-
ed to dazzle us all with his ability to refer to the
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classics, to Plato, Aristotle, through medieval schol-
ars, through European intellectuals, all the way up to
the framers of the Constitution, just to provide some
basic intellectual framework from which to view the
United States in perspective in the sense of its ori-
gins and what we needed to get back to. The only
reason we stopped him is we had to change the film in
the camera. Then he went on for another 20 minutes or
so. It was one of the most incredible experiences that
I have had; in the sense of intellectual, just to sit
and listen to a man with a great mind at work. He was
just absolutely amazing. (Alfers 1990)

When the session was over, Commager began talking about

Dallas and how Stanley Marcus had let him in Neiman-Marcus

after it was closed so that he could buy gifts for his wife.

Alfers finds these kinds of personal encounters with great

people rewarding. In fact, he says that all of the inter-

views he was involved with turned out to be good exper-

iences: "The people we talked to were all very accommodat-

ing and generally very pleasant" (Alfers 1990).

In the fall of 1981, the DCCCD began offering Sociology

101, "Focus on Society," for which Paul Magee of North Lake

College had been content specialist. This course was taped

at the studios of KTVT-TV, Channel ii in Dallas, an indepen-

dent commercial station.

During the spring and fall of 1982, the DCCCD presented

"Voyage: Career Planning," from the Bay Area Community

College Consortium, as Human Development 104 (Telecourses

offered in the DCCCD 1988, 1). In the fall of 1982, a

physical education telecourse, "Here's To Your Health," co-

produced by KERA-TV, with the DCCCD producing the study
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guide, went on the air as PEH 101. Lourie Collard of El

Centro College served as content specialist.

Additional courses that were first presented by the

DCCCD when Rodger Pool was the director of the ITV Center

were "The Business of Management," from the Southern Cali-

fornia Consortium, taught as Business 136 beginning in

January of 1983; "Faces of Culture," from Coast Telecourses,

taught as Anthropology 101 beginning in the fall of 1983

(the previous anthropology telecourse, also acquired from

Coast, having been discontinued by the DCCCD in 1976); "The

New Literacy," an introductory computer course from the

Southern California Consortium, taught as CIS 175 (now 103)

beginning in the fall of 1984; and "The Write Course," a new

English 101 course produced by the DCCCD, that replaced

"Writing for a Reason" in the fall of 1984 (Telecourses

offered in the DCCCD 1988, 1-2).

The center received matching funds for "The Write

Course" from the Annenberg/Corporation for Public Broadcast-

ing Project, becoming one of only six institutions receiving

such funding during the first round after the Annenberg/CPB

Project was established; more than 200 proposals had been

submitted by various institutions (Pohrte 1991f).

Harryette Stover Brown, the content specialist for "The

Write Course," recalls that she had taught both the English

101 and 102 telecourses that were produced in the 1970s.
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When the time came to revise the English 101 course, she was

asked to oversee it (Brown 1991).

The producer for "The Write Course" was Paul Bosner,

who was hired by the center in 1982 for the purpose of

working on it. Jay Rydman, who now owns Rydman Productions,

knew Bosner, and when Bob Crook told Rydman that the center

was looking for a producer, Rydman told Bosner, and Bosner

contacted Crook. Bosner, who still works at the center, has

served as producer/director for several additional tele-

courses: "The Business File," "The American Adventure,"

"Government By Consent," and "The Sociological Imagination"

(Bosner 1991).

Bosner had been a photographer in the Navy, serving for

a few months as President Truman's personal photographer.

He then worked as a cameraman for CBS-TV in New York, re-

ceiving, along with others he worked with, an Emmy Award in

1955 for camera work for a series of dramatic presentations

called "Studio One" (Endres 1987, 14). Since then, he has

worked as the associate producer of "The Miss America Pag-

eant" (1965), served as director of operations of the In-

structional Television Centre of Israel's Ministry of Educa-

tion and Culture, and functioned as senior producer at

KRLN-TV in Austin, Texas. While working there, Bosner

produced 14 programs in the "Austin City Limits" series,

which was broadcast by PBS (Bosner 1991). He is even cred-

ited with coming up with the idea for the name of the series
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(Endres 1987, 17). He later served as director of produc-

tion services for KTCA-TV in St. Paul, Minnesota, and, after

doing some freelance work as a producer and director, he

started working for the DCCCD (Bosner 1991).

The idea for the format of "The Write Course" resulted

when Brown and Bosner met with some people he knew who

wanted to be scriptwriters for the production. Brown says:

"As we were talking, somebody said, 'What we are doing is

what we are teaching. Wouldn't it be neat to have a camera

turned on"' (Brown 1991)? The result was a telecourse about

people writing a telecourse, and it utilized the process

model of writing that was a matter of controversy among

teachers of composition at the time, but has become widely

accepted now (Brown 1991).

The national advisory board for this production in-

cluded an instructor from each DCCCD college as well as

representatives from the University of Kentucky, Florida,

and Southern California (Brown 1991). Despite some objec-

tions from committee members and other English instructors

who wanted a telecourse that would feature a presenter

telling how to write, the course was done as originally

planned, utilizing the process approach, which has since

become the standard for teaching composition. According to

Brown: "It has seemed to me that some of the issues that

were tremendous hurdles at the time have almost become non-

issues. Now everybody teaches the process mode" (Brown
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1991). She adds: "The reason we chose the dramatic format

is that they do see that it is a process. They really are

kind of the same issue. I think if we had chosen a differ-

ent format, the process approach would still have been an

issue" (Brown 1991).

If they had not followed the process approach, Brown

feels, the telecourse would have become out-of-date very

soon after it was completed. On the other hand, she wanted

to avoid making the course too "trendy," because it would

then also have become quickly outmoded, so she tried to keep

within the direction that scholarship in the field was going

(Brown 1991).

Most of the taping was done at KERA-TV; but interviews

with experts in composition were done at two conferences,

one in Washington, D.C., and one in San Francisco. The

camera and sound equipment were set up in a hotel room, and

some of the leading experts in the field were interviewed.

"We got to talk to a lot of people from all over the country

for the price of the same plane ticket," Brown says. "That

worked well" (Brown 1991).

These interviews were valuable to Brown not only be-

cause of their importance in the telecourse, but also on a

personal level, she says:

Those people were a delight to work with, and one of
the tremendous benefits of being a content specialist
is to get to meet all those people and talk to them.
That is something that even today I really treasure.
0. .Once you have done that, the people that you inter-
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view, you see them later on at conferences and other

places, and they remember that. Most people like being
on television, and so they remember the event. A lot
of them have seen the show since and are pleased with
it. That has been a real source of good feelings.
(Brown 1991)

The choice of a textbook represented another problem

for the advisory committee. Many texts are available for

the beginning composition course, and choosing one of them

was not easy. When the choice was made, some committee

members felt that the book, The Holt Guide toqEnglish, by

William F. Irmscher, was too difficult, so Brown revised the

textbook to make it fit their suggestions, and the pub-

lisher, Holt Rinehart Winston, published the revision as an

alternate edition in 1985. As a result of Rodger Pool's

efforts, Brown was permitted to sign a separate contract

with Holt, and she continues to get royalties from it. Holt

also published the study guide for the telecourse (Brown

1991).

Brown worked with the textbook's original author when

she made the revisions:

Essentially, I did the revisions, and he closely super-
vised it, so it was a mentoring relationship. It was
good for me to do that kind of work and have my own
scholarship affirmed. He did want to have approval
over what went in there, which was fine with me, but he
didn't have any problems with the revisions that I
made. (Brown 1991)

Brown feels that working as a content specialist can be

very stressful because of the travel and the long hours, but

she feels that it was ultimately worthwhile:
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on the whole, I found it to be a very renewing experi-
ence. It kind of had the advantages of taking a new

job with none of the disadvantages. You are not penal-

ized on your salary, and you still get medical bene-
fits. There is a great deal of security in it, but you
get to do something different from what you have done
before. You are working in a new environment. You are
meeting new people. For anyone who enjoys keeping up
with the field, keeping up with the scholarship, it is
just a golden opportunity. (Brown 1991)

She adds that meeting and working with many of the most

important scholars in the field was "something that you

cannot replace" and is "not something that we get to do in

our normal teaching careers" (Brown 1991).

She also credits Pool with helping her to deal with

some of problems she encountered:

Rodger Pool at that time was director of the center,
and he was over the whole project, although basically,
he let us alone. He was a really good administrator--
very supportive. When we had problems, particularly
with the folks from Southern California, I remember his
saying, 'It's my job to deal with them. You just keep
doing your job; just do the best you can do.' That was
really wonderful. (Brown 1991)

Brown's telecourse premiered in the fall of 1984.

Pool also was involved in the efforts to have tele-

courses approved on a permanent basis by the Coordinating

Board. The first DCCCD telecourse in 1972 had been approved

on an experimental basis, and in the following years, this

approval had remained experimental; it was not until the

1980s that this changed, Pool notes:

By that time, we had a lot invested in this enterprise,
so we were eager to see the Coordinating Board do
something about this. I would say that that has been
important in the evolution of this whole business, that
is, the recognition by the Coordinating Board, finally,



91

that this was a legitimate activity. I served on the

Telecourse Instruction Study Committee that put those

things together. It was a way of institutionalizing
the idea of instructional television. I continue to

serve on the Telecommunications Advisory Committee for

the Coordinating Board. That was an important thing
because other colleges in the state didn't have to

wonder if they invested in a program if they would be

able to use it the next year or not, if the Coordinat-

ing Board decided not to approve it on an experimental
basis. (Pool 1990)

In 1981, during Pool's time of leading the center, its

name changed from the Instructional Television Center (ITV

Center) to the Center for Telecommunications (CFT) (Quinn

and Adams 1984, 1). This name change came as the center

underwent reorganization, adding two functions, educational

computing and technical services, to its original function

of producing telecourses. By the summer of 1991, these two

additional functions were no longer part of the center

( Pohrte 1991f).

In March of 1991, the center's name was changed again

when the move was made to the new facility on the Richland

campus, to the R. Jan LeCroy Center for Educational Telecom-

munications (CET). By this time, a new function, the video

network, was being developed (Quinn 1990).

Also during Pool's years as head of the center, the use

of film for shooting telecourses was replaced with the use

of videotape for that purpose. When film had been used, it

had been transferred later onto videotape for the tele-

courses, but the crew at the time of filming did not know

exactly how the film would look until the film could be
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developed. The increasing sophistication of videotape

technology, together with the advantage of videotape's

capability of immediate playback, led the way to its use for

recording the presentations (Pool 1990).

Though Pool was the official director of the Center for

Telecommunications until July 1985, when he became associate

vice chancellor of academic affairs for the DCCCD, he had

actually begun serving as interim vice chancellor of aca-

demic affairs in October 1984.

During this time, Nancy Miller, who had been involved

with DCCCD telecourses from the time of the original govern-

ment course, and who had been hired on a permanent basis by

Travis Linn when the center was formed, became the acting

director of the center. She had served as Pool's assistant,

representing the DCCCD with some of the national consortia

and with some local groups, such as the Regional Instruc-

tional Television Consortium.

When she became acting director of the Center for

Telecommunications, Miller found the job of supervising

those with whom she had worked for so long to be very

stressful, adding that she "had just burned out with all the

different tensions that exist in the job of administrator,

because it's a very tense environment most of the time"

(Miller 1990). She left the DCCCD in 1986 to take a job

with the Dallas Public Library.
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Pamela Quinn

Pamela Quinn's association with the DCCCD's instruc-

tional television efforts goes back to the mid-1970s, when

she became director of public information at Richland Col-

lege, where the ITV Center was then housed. After that, she

worked at KERA-TV as the director of information development

and special events, a job which included promoting the

DCCCD's telecourses that were being shown on the station.

In 1982, Quinn returned to the DCCCD, as director of infor-

mation and distribution for the Center for Telecommunica-

tions, becoming the center's director in mid-1985 (Quinn

1990). Her official title since March 18, 1991, has been

vice president, R. Jan LeCroy Center for Educational Tele-

communications (Pohrte 1991e). In April 1991, Quinn began

serving as chairperson of the Instructional Telecommunica-

tions Consortium (ITC) at the organization's meeting in

Kansas City, Kansas (Tele-communicators 1991, 6).

During Quinn's first year as director, she spent most

of her time overseeing telecourses, but then the scope of

the Center for Telecommunications began to expand. The

DCCCD had been exploring the possibility of a new telephone

system, and it was decided that the district would seek out

an engineering firm to plan for internal communication not

only in voice transmission, but also in video and data

transmission.
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In June of 1985, the choice was made, and the district

selected a company from Austin, Diversified Communications,

headed by Saleem Tawil, to design such a system. This took

more than a year, but then the interactive microwave system

was put in place with the District Service Center as its

master control. The only places that wiring was used in-

stead of microwaves were between the District Service Center

and Eastfield College, between the NCNB Building and El

Centro College, and between El Centro and the DCCCD head-

quarters at 701 Elm Street in Dallas. The remainder of the

system is done by means of microwave transmissions in a star

pattern with the NCNB Building, which is the tallest build-

ing in Dallas, as the center. The system has the capacity

to provide for digital video transmission from one point to

another within the DCCCD, but as of now, it is used for

voice and data. (Quinn 1990).

Jan LeCroy, who was the chancellor of the DCCCD in

1986, told Quinn at that time to explore the possibility of

live interactive instruction. Because this would represent

a big step for the DCCCD, Quinn asked Jack Stone, the

DCCCD's vice chancellor of educational affairs, to make an

official announcement that Quinn should move in this direc-

tion, and in January of 1987, Stone called a meeting to do

just that. Quinn began working with a committee to make

decisions about live interactive programming, and a consul-

tant, Rich Gross of Kirkwood Community College, who had



95

worked with Instructional Television Fixed Service, was

hired to help with the planning. Quinn began attending

conferences and talking with the Association for Higher

Education, which operates TAGER and uses ITFS, and the

Richardson Independent School District (RISD), which also

utilizes ITFS. It was at this point that Quinn realized

that the Center for Telecommunications, which was operating

out of the District Service Center, would need a new build-

ing with studio facilities to accommodate ITFS programming:

We didn't have any studios or any origination sites for

this on any of the campuses, and nobody had extra

classrooms that were going unused, so it became pretty
clear we were going to have to build something. Know-

ing that we were going to have to build, and knowing
that there were these two other major networks in North

Dallas, we kept saying, 'Studios are not used 100

percent of the time. They're just not, but when you
need them, you need them fully equipped; and if you

only use them 20 percent of the time, they still need

to have the same equipment in them as if they are used
80 percent of the time. (Quinn 1990)

The talks with TAGER were discontinued, but discussions

with RISD led to the decision to see if they could jointly

build a regional center to house both the DCCCD's Center for

Telecommunications and the RISD's instructional television

operation, called the Regional Instructional Television

Consortium (RITC). These talks lasted from late 1987 until

the summer of 1990, resulting in an agreement that requires

the RISD to pay about $56,000 a year to rent the space in

the building. Rodger Pool says that both the DCCCD and the

RISD will benefit from this cooperative effort:
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They (RISD) seem eager to have this working relation-

ship with us, and we are certainly eager to have it

with them. Pam (Quinn) and I have felt that it really
does represent a responsible planning effort on our

part to help make the best use of the taxpayers' dol-

lars rather than for them to go do theirs and us to do

ours. We think it is something that will work, and it

represents a good faith effort on our part to be re-

sponsible stewards of the taxpayers' dollars. (Pool
1990)

Quinn says that she spent most of her time and energy on

this project, which has resulted in the new facility on the

Richland campus:

It's been a long struggle getting all this together.
Working with two bureaucracies and two school districts
that normally just don't work together in these kinds
of ways has really been an interesting experience.
(There were) many trips in front of both their board
and our board, explaining that we're not only trying to
do something different, but we're doing it with tech-
nology. So you don't just walk in and say we want to
work together. You've got to explain what you want to
do, and explaining how television works is sometimes
overwhelming to the people listening. They don't
understand what you're saying, and so it's just been a
very tedious process. (Quinn 1990)

The resulting facility, into which the DCCCD telecommu-

nications center moved in March of 1991, was worth the

effort, however. The building was planned by Quinn; Clyde

Porter, DCCCD architect; Nathan Ivey, director of facilities

management for the DCCCD; and Corrigan Associates, the

architects hired for the project. In addition, James Jobin,

telecommunications technician for the center, provided

valuable input (Quinn 1990).

The new building features a major studio, which will be

used for ITFS programming for both districts as well as for
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cable productions and teleconferencing. It may also be used

someday for taping telecourses. The building also has two

small "instructor studios," and space for more. The master

control room will be used to handle the programming for the

11 ITFS channels, the satellite uplink dish, and cable TV

head ends. There will be 11 ITFS channels because the DCCCD

has three, and the RITC will have eight.

The first two courses to be taught by the DCCCD via

ITFS will be offered for the fall semester of 1991, but,

because these will be available only at Texas Instruments,

not at the DCCCD campuses, they will be presented by means

of the TAGER system. The reason for using TAGER is that it

is more convenient and politically desirable because TAGER

has already been in use at TI. The two courses the DCCCD

will offer are Accounting 201 (Principles of Accounting),

which will be taught by Alice Bursey of Cedar Valley Col-

lege, and Psychology 101 (Introduction to Psychology), to be

taught by Carl Bennett, an instructor from Cedar Valley

College (Pohrte 1991b).

In the future, the DCCCD will use one of its three ITFS

channels for teaching live interactive classes by televi-

sion. The term "DC-NET," for Dallas College Network, has

been used to designate the classes taught this way. The

courses will be offered on DCCCD campuses and in local

businesses, and this will benefit those who want to take

courses that usually lack the enrollment necessary for the
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classes to be held in one place, since they can be sent out

to several locations simultaneously.

A teacher using the "instructor studios" will not need

television crews because he or she will push buttons to

control the equipment. There will be three television

cameras, one pointed at the instructor and two up above to

point downward to show what he or she may be writing. The

instructor can also use a video player to show tapes and a

computer whose screen can be transmitted by television. The

instructor will make the choice of which of these to trans-

mit by means of the buttons. No students will be allowed in

the studio so that confusion may be avoided, and all stu-

dents will receive the same treatment. The instructor will

wear an earphone so that students from the classrooms re-

ceiving the lessons by television can respond; students in

every location will be able to hear the students who ask

questions at another location (Live from Dallas--It's DC-NET

1991, 2-3).

The center has been chosen as one of only six locations

in the country to have a Community College Satellite Network

(CCSN) uplink. The CCSN is a network overseen by the Ameri-

can Association of Community and Junior Colleges (New $2.5

million telecommunications center brightens educational

picture 1990, 2). It was formed in the summer of 1988, and

Larry Tyree, then the DCCCD chancellor, was on the AACJC

board. Six educational institutions, including the DCCCD,
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sent a proposal to the National Telecommunications and

Information Agency, which grants funds for expansion of

public television stations. Because it took six months to

write the proposal and another six months for it to be

approved by the NTIA, it was not until the summer of 1989

that the announcement was made that the grant for matching

funds would be provided. In January 1990, the DCCCD learned

that it had been chosen to get the hardware for the uplink.

It was installed in the summer of 1990. The center's new

building was a factor in the decision, according to Quinn:

The fact that we had a facility under construction made
us a more likely candidate to get this big satellite
dish so we can beam our live interactive stuff to the
rest of the country. So this is still very much in the
developmental stages, but we are one of the first six
originating sites for the Community College Satellite
Network. That was a real coup for us to get that. It
was a lot of work. (Quinn 1990)

Another coup for the center came with the formation of

STARLINK, a satellite teleconferencing network, in 1989.

The Texas Higher Education Coordinating Board, not wanting

Texas to get left behind in the development of satellite

communications for education, specifically to meet the need

for faculty development, sent out an announcement and re-

quest for proposals regarding the development of a statewide

network, requiring responses within 26 days. The DCCCD was

able to put together a proposal. Three months afterward, in

April of 1989, the announcement was made that the DCCCD and
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Austin Community College would share in managing the project

(Quinn 1990). Henry Hartman, the Dallas director of

STARLINK (there is also an Austin director), explains what

happened:

Austin, while they have no production experience at

all, made a very big case that it shouldn't be left in

the hands of any one school; it is just too important.
The Coordinating Board bought that and made it a co-
operative venture. (Hartman 1991)

Quinn came up with the name "STARLINK," with the word

"star" intended to be a reference to Texas, the Lone Star

State. This would have the advantage of pleasing the Coor-

dinating Board, which accepted the name. "STARLINK" is

actually an acronym for "State of Texas Academic Resources

Link," but the name "STARLINK" came before the words its

letters now designate; Quinn says that someone from Austin

helped her think of what words the letters would represent

after she thought of "STARLINK" (Quinn 1990). The word

"Texas" does not appear overtly in "STARLINK," so it may be

more marketable to other states in the future (Quinn, 1990).

The money for STARLINK is for programming (sometimes

called "software" to distinguish it from hardware, but

having nothing to do with computer software), not hardware,

and it comes from a Carl Perkins grant that comes through

the Coordinating Board. The Carl Perkins money comes from

the federal government, and it is given to the states for

use in technical-vocational education, not for academic

programs. According to Hartman,
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STARLINK owns no facilities, so all of that money goes
into either salaries or directly into teacher training.
We actually have two full-time employees here in Dal-

las: myself and an assistant. Austin has a director

and two half-time people: one half-time secretary and
one half-time production person. So we are really
running this with four full-time positions, which is

extraordinary when you think about producing a telecon-

ference, plus all the other things we do to keep the
network together. (Hartman 1991)

By June of 1989, STARLINK was set up, and four telecon-

ferences were held during the 1989-90 academic year, on

September 21, December 7, March 8, and April 26 (STARLINK

1989-90 end-of-year report [1990], Goal 5, n.p.). The pace

of producing about one teleconference a month was the norm

during the 1990-91 academic year, with nine teleconferences,

plus three teleconferences for the Texas Department of Human

Services, which were held in September of 1990 (Hartman

1990). The DHS teleconferences were received at more than

30 sites, and more than 4,500 employees saw them (Starlink

serves Department of Human Services 1990-91, 2). Other

Texas agencies are taking notice, according to Hartman,

because statewide communication is made quickly and easily:

It's immediate. You can reach everybody in the state

immediately and talk through all the problems, ques-
tions, whatever. So this whole thing of satellite
teleconferencing is just unbelievable. It has gone
crazy in the last couple of years. There are not many

state networks like this, but Texas really is leading
in this. (Hartman 1991)

Because STARLINK is transmitted by means of satellite,

only a receiving dish is necessary for any institution or

group that wants to participate. It is considered interac-
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tive because participants call in by means of a telephone.

Everyone who watches the teleconference can hear the caller

because the phone line goes through the audio board in the

studio where the teleconference originates. Sometimes an

800 number is used for the teleconferences (Hartman 1991).

Hartman was hired as the Dallas director of STARLINK in

April of 1990, replacing Bob Crook, who was acting director

at that time. Hartman had worked in the field of communica-

tions for many years, holding such jobs as entertainment

director of Sea World in San Antonio and chief of television

for the U.S. Department of Defense. He also had experience

in educational television, having worked as a pro-

ducer/director for the State University of New York and for

an educational TV station in California. He created and

served as head of the television arts department at the

United States International University in San Diego, Cali-

fornia (Hartman 1991).

Before Hartman arrived, Crook had to learn how to

produce a teleconference very quickly. The previous Dallas

director of STARLINK left in December of 1989, and Crook was

given the task of producing the DCCCD's first STARLINK

teleconference by March 8, 1990. Crook's first action was

to begin calling members of the STARLINK advisory committee,

which represents different parts of the state, as well as

some of the people at Austin Community College who worked

with STARLINK. As he learned more about what would be
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expected, he had to find a studio to serve as the origina-

tion point, which was necessary at the time, because the new

DCCCD facility had not been built. He decided to use the

studio at Texas Instruments, he says:

They are highly experienced in satellite teleconferenc-
ing. They do a two-hour teleconference every Monday--
two hours to the U.S. and to Europe, so Al Bond is in
charge of that for them, and he is on the statewide
advisory committee for STARLINK. So Al stepped in and
saved our bacon, mine in particular. (Crook 1990)

The resulting teleconference, which dealt with marketing

technical-vocational courses of study both internally and

externally, went well, and Crook found that he enjoyed

producing it:

It was really a throwback for me to my days at Channel
8 when I was a newscast producer. Of course, obvi-
ously, newscasts are live. It's the first live televi-
sion program I had produced since August of 1974, and
it was quite exciting. I can't keep from smiling when
I talk about it. It was, I think, really successful.
Everybody involved in the panel and at TI really came
through. We had good questions, good phone calls. Pam
Quinn was the moderator of the thing, and she did a
great job. (Crook 1990)

Later teleconferences have originated from various sites,

including the Southern Baptist Radio and Television Commis-

sion in Fort Worth, the J.C. Penney Corporation in Dallas,

and Westcott Communications in Carrollton, Texas. Though

the new Center for Educational Telecommunications facility

will serve as the origination site for some future telecon-

ferences, others could come from various parts of Texas,

such as the one last year that was produced by Tyler Junior

College, using the facilities of the television station in
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Tyler. In such cases, either Hartman or Ron Thompson, the

Austin director of STARLINK, would become the executive

producer of the teleconference and help the college with it.

"We really are encouraging the member schools to get in-

volved, so it becomes a statewide network and not just an

arm of Austin or Dallas," Hartman says (Hartman 1991).

Carl Perkins funds can be given for only a limited

period of time, so funding is being sought from the Texas

legislature to provide some or all of the funding to keep

STARLINK operating. A "Comprehensive STARLINK Plan" will be

given to the legislature in 1993 for consideration, accord-

ing to a report submitted by Austin Community College and

the Dallas County Community College District to the Coordi-

nating Board:

Full direct state funding will be sought then. Between
now and then, STARLINK will demonstrate its value to
the state in several ways: continuing to offer profes-
sional development teleconferences, extending its
services to external agencies such as the Department of
Human Services, and developing agreements with upper-
level institutions to offer degree program(s). Also a
strand of teleconferences may be developed with the
state funds that is particularly interesting to busi-
ness and industry. (STARLINK 1989-90 end-of-year report
[1990], Goal 1, n.p.)

The report adds, "Another major strategy for obtaining

direct state funding for STARLINK is to get the presidents

of community colleges and technical institutes more commit-

ted to STARLINK" (STARLINK 1989-90 end-of-year report

[1990], Goal 1, n.p.).
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Another potential source of money for STARLINK is the

national marketing of its teleconferences through the Commu-

nity College Satellite Network:

They are going to do all the billing and marketing, and

they take a percentage. I think they get 20 percent of

the fee that we charge the school, and we get the rest.

Eventually we will market them all for ourselves.
(Hartman 1990)

Another possible future direction for STARLINK could be

to offer college degrees by means of television. Some

technical-vocational teachers have a great deal of experi-

ence, but no bachelor's degree, and STARLINK could provide

courses via television that would allow them to complete not

only bachelor's degrees, but even graduate degrees. In

fact, 1,150 responses were received from a STARLINK survey

last year, and most of those who sent them in showed an

interest in graduate degrees. Hartman says that negotia-

tions have begun with several universities in Texas, includ-

ing the University of North Texas, East Texas State Univer-

sity, Texas A&M, and the University of Houston, about offer-

ing graduate degrees through STARLINK (Hartman 1991). This

program could begin by 1992 or 1993 (Hartman 1991). This

would be especially desirable for those who do not live

close to a university.

Several other states are involved in teleconference

projects similar to STARLINK, including South Carolina, New

York, Iowa, and Oklahoma, but Texas is unquestionably one of
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the leaders (Hartman 1991). The CET of the DCCCD has played

a vital part in making it so.

Though technology opened up new vistas for the center

during Quinn's time as director, traditional telecourse

production continued on schedule. The first course to

appear after Quinn took over, Business 105, had been put

together while Pool was head of the center, but it first

appeared in the fall 1985 semester, shortly after Pool was

no longer officially the director. This course, called "The

Business File," was created by Ray Attner, an instructor

from Brookhaven College. Attner's first experience with

telecourses came when he was the chair of the Business

Division at Eastfield College in the 1970s, and he served as

an instructor for the original introduction to business

telecourse, "It's Everybody's Business," the course that was

eventually to be replaced by "The Business File." When

Attner moved from Eastfield to Brookhaven in the late 1970s,

he became the instructor for "It's Everybody's Business."

It was at this time, when Brookhaven first opened, that

individualized instruction was being strongly promoted at

that campus, and, Attner says, telecourses represent a form

of individualized instruction (Attner 1990).

Later, Attner was sent to California by the Center

for Telecommunications in order to represent the DCCCD by

participating in the creation of a principles of management

telecourse called "The Business of Management" for the
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Southern California Consortium. This consortium, which is

based in a Los Angeles suburb and now comprises more than 40

colleges, including Coastline, which operates Coast Tele-

courses. The DCCCD was a partner in the course's develop-

ment, so they sent Attner.

This course has been used by the DCCCD since January of

1983. Attner served as the technical adviser for this

telecourse, and he even appeared on-camera in the series.

In addition, he was the co-author of the study guide and of

the textbook used for the telecourse. This package repre-

sents what is called an integrated learning system; the

textbook, study guide, and TV programs contain similar

content that is reinforced when the student uses them to-

gether for the telecourse. When Attner returned to Dallas,

he became the district coordinator for "The Business of

Management," which is taught as Management 136, "Principles

of Management," in the DCCCD. He created the syllabus for

the course, as well as the tests, and he writes the newslet-

ter for it (Attner 1990).

When the time came to do a new course for Business 105

to replace the DCCCD's "It's Everybody's Business," which

ran for 10 years, Attner applied to be the content special-

ist. He was chosen, and he began working on the objectives

and the lesson format so they could be reviewed by the

national advisory committee, made up of representatives from

Florida, Penn State, Southern California, and a group of
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colleges in Northern Illinois. The local committee, com-

posed of members from the DCCCD colleges, also approved the

proposed content (Attner 1990).

Bob Crook served as the executive producer for the

series, with Paul Bosner as the producer. Bosner suggested

that the telecourse could use a "Nightline" format, with a

reporter, who would be played by Dallas radio personality

Alex Burton, interviewing people who would appear on a large

screen, or "window." Attner first wrote the questions to be

asked in the interviews, then traveled around the country,

interviewing all the people who would appear on the show.

In effect, Attner became Burton, and then tapes with Burton

asking these questions would later be edited in so that it

would appear that Burton was talking to the interviewees.

In the beginning stages, Burton actually did the inter-

viewing, but the problem was that he was not familiar with

the course's content, so he did not know what kinds of

followup questions to ask when the interviewee responded to

a question in a certain way. It became clear that this

approach wouldn't work, so Attner went out to do the inter-

views, traveling to Massachusetts, the District of Columbia,

Michigan, Colorado, California, and the Texas coast (Attner

1990).

After the interviews were done, Attner edited them and

rewrote some of the questions that had been asked. Attner

explains the process this way:
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I took the interviews, and what I did was, I read them,
and in television terminology, I cut the transcripts.
I sat there and I bracketed what I wanted out of those
transcripts and in turn wrote the content questions
again so that they would respond, the answers they were
giving would respond, to whatever questions I was
asking--which might have been different from the ques-
tions I was asking initially. You don't tell people
what they want to answer. You ask a question, and they
might give you an answer, and you say, 'That's a good
answer, but it wasn't exactly what I asked, but it will
be really good.' And then, when you ask the question,
the format that we used in the television series is
that Alex is always asking a question. Well, the
reason he's asking the questions that they respond to
was that I wrote the questions that they had already
answered to. (Attner 1990)

The telecourse consisted of more than just the inter-

views, however, and for some of the vignettes, such as the

one explaining how a corporation is formed, Attner worked

with Crook to write them. Professional writers had been

hired to write the scripts, but since Attner was the expert

on the content, he would have to have telephone conferences

with them if the material they wrote was not completely

correct. "I probably spent the bulk of my time on the

phone, going over the scripts, telling them yes or telling

them no, and making their changes," Attner says (Attner

1990). Thus, he found it much easier to write some of the

vignettes and case histories with Crook, who is himself a

very creative writer; Attner says, "I'd tell him the con-

cept, he'd write the words, and then I'd clean it up"

(Attner 1990). All this would then be given to the writers,

who would put it all together, writing introductions and

transitions.
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Finally, when the scripts were ready, sometimes after

going through seven or eight versions, it was time to work

in the TV studio. The studio work for the 28 shows was done

in six weeks at KERA-TV. Attner worked in the control

booth, sometimes holding a flashlight to see the scripts,

sometimes just shutting his eyes and listening, as Burton

read the lines from the teleprompter. If it did not come

out right, he would stop everything, and they would start

again (Attner 1990).

Attner wrote the study guide, the test bank, and the

textbook for this telecourse. In 1991, the textbook went

into its fourth edition. By making the televised part of

the course more generic, Attner is able to make the written

materials more specific because they can be revised period-

ically. A problem with the "It's Everybody's Business"

telecourse was that the TV portion featured Braniff Air-

lines, which was very successful when the series was made,

but which went bankrupt while it was still being shown;

Attner wanted to be sure something like this did not happen

when "The Business File" was made (Attner 1990).

Because the telecourse is shown in many locations,

Burton continues to hear from people who see it in various

parts of the country and the world. "Once, about two years

ago," he wrote in 1990, "I got a call from a seaman who had

studied the program on an aircraft carrier in the Mediterra-

nean. You have no idea where the ripples will end" (Burton
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1990, 5). He also wrote: "I still get phone calls from all

over the United States urging me to have so-and-so on as a

guest. Fact is, I never actually met anyone. I just sat in

a chair and talked to a hole in the set" (Burton 1990, 5).

When the series was completed, Attner provided informa-

tion to the Center for Telecommunications to help in the

marketing of the course. He also was interviewed for a

preview show for the series. Finally, he went to Washing-

ton, D.C., for a national broadcast from PBS to stations

that might adopt the telecourse. Attner appeared with three

or four content specialists for other new courses as Dee

Brock, by this time a vice-president of PBS, asked them

questions and discussed the courses (Attner 1990).

Attner served as a content adviser for the Southern

California Consortium on a series of five telecourses,

including one in business law, for which he was the lead

content adviser, coordinating its national advisory commit-

tee, which consisted of 10 lawyers. This he did by making

quite a few long-distance telephone calls and by spending

summers in California.

The DCCCD adopted the business law telecourse, so

Attner is now the district coordinator for three tele-

courses: "The Business File" (Business 105), "The Business

of Management" (Management 136), and "Business and the Law"

(Business 234). That responsibility includes doing the
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syllabuses, tests, and newsletters for all three courses

(Attner 1990).

Attner's approach is to take one-third of the test

material from the television programs, one-third from the

study guide, and one-third from the textbook. He believes

that his telecourses should be "content deadly," meaning

that the emphasis on the content makes them less entertain-

ing than they could be, but the content is necessary for a

college course. During orientation, Attner teaches the

students how to take the course (Attner 1990).

Attner then took a leave from Brookhaven to work as the

vice-president of marketing for the Southern California

Consortium for six months, though he did not enjoy that

aspect of telecourses as much as creating them. According

to Attner:

I'm okay with the marketing part. I liked it, and I
set up distribution systems and negotiated contracts
and pricing and all that, but I liked the creative side
because at the end you see a product. In the market-
ing, you make a bunch of sales, and tomorrow you've got
to go back and make a bunch of sales. There's really
no end to it. (Attner 1990)

Because of his love for the creative side, Attner hopes

to be a part of the remake of the management telecourse when

the time comes. He would consider doing some other business

telecourse as well, but he says that there has to be a need

for it (Attner 1990).

Along with "The Business File," another course, "Prin-

ciples of Accounting," taught as Accounting 201, Principles
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of Accounting I, made its first appearance as a telecourse

taught in the DCCCD in the fall of 1985. "Principles of

Accounting" was produced by Pennsylvania State University in

consultation with the DCCCD, represented by Frank Korman of

Mountain View College (Pohrte 1991f).

The next new telecourse to appear was one produced by

the DCCCD. "The American Adventure," taught as History 101,

History of the U.S., was first shown in the fall of 1987.

John Trickel, a history instructor at Richland College,

served as the content specialist. Trickel had been on the

district advisory committee for the first U.S. history

course, which went on the air in the fall of 1977, and he

felt that the course needed to be redone in order to correct

errors in both the television programs and the textbook;

also, he felt that the course "was not aging well" (Trickel

1991). Consequently, he wrote a letter to Rodger Pool

sometime around 1980, suggesting that a new History 101

course needed to be made, and that he (Trickel) wanted to be

the content specialist (Trickel 1991).

In 1984, the center announced that work on the new

history course would begin May or June of 1985 and would be

scheduled for completion two years after that. Trickel

applied to be the content specialist and was chosen, proba-

bly because colonial literature is one of his areas of

interest (Trickel 1991).
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Trickel worked closely with Paul Bosner, the program's

producer. The relationship was a successful one because

Trickel sees himself as a good worker who gets things done

on time, but he feels that Bosner is better at long-range

planning. Consequently, Bosner made the plans, and Trickel

followed through on them. Trickel feels that they made a

creative team, and he recalls that in the course's earliest

stages, he and Bosner would walk around the track at East-

field, which is adjacent to the District Service Center,

where the Center for Telecommunications was then housed, and

Bosner would ask questions about how Trickel visualized the

course. Trickel remembers it this way:

He told me one day when we were walking, 'You realize
what we are doing right now is the most important part
of the project.' I thought to myself, 'Oh, sure, Paul,
right.' He was dead right, because the very flavor of
the course was worked out. (Trickel 1991)

An additional benefit, he says, of working with Bosner

and Bob Crook on the project was that it taught him a great

deal about dealing with people because he learned to get any

conflicts out in the open instead of avoiding them. He says

this about Bosner and Crook: "They say what they mean, and

they mean what they say. They know you may not like it, but

at least you know where they stand. I was never lied to or

misled" (Trickel 1991). All three of them read every

script, and if there were any problems with accuracy, the

script would have to be changed or redone (Trickel 1991).
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Unlike prior DCCCD telecourses, "The American Adven-

ture" was done entirely on location. The original plan was

to incorporate artistic depictions that would be done spe-

cifically for the course; but since the budget was only

around $750,000, that idea had to be abandoned, and the

decision was made to do the shooting at the locations. That

meant that the presenter, Ryland Merkey, had to travel with

the production crew around the country. He had to memorize

about three-fourths of the script material, and Trickel, who

was the expert on the factual material, coached him on his

lines. In three or four places, a teleprompter was used,

but this could only be done in cities because local compa-

nies would have to be hired to provide the teleprompters and

to set them up. A relatively small portion of the script

was presented by means of voiceovers, for which neither

memorization nor teleprompters would be required (Trickel

1991).

The series was affected in another way because of

budget problems. It turned out that the district had to cut

the budget by $100,000 because it was getting less money

from the state than had been anticipated. Instead of

despairing, Crook came up with a plan to try to find outside

money, so they began calling Dallas-area businesses to try

to find a sponsor.

American Airlines showed no interest, but Frito-Lay was

willing to consider it. Frito-Lay has a committee that
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provides money for projects of non-profit organizations, and

the committee had a meeting planned the next week. Quinn,

Bosner, and Crook were at that meeting, and they gave a

presentation that was very well received. In fact, the

committee said it might have been the best presentation they

could remember. Soon they called and asked whether the

$100,000 could be provided over two years instead of all at

once, and Bosner said yes.

The Frito-Lay people said it was the largest grant they

had ever given, and it resulted in having a credit at the

end, showing the Frito-Lay logo and stating that Frito-Lay

had partially funded the program. It also resulted in

keeping the quality in the telecourse that would have been

lost otherwise, as Trickel notes:

It made our budget. It literally made the difference
between our having to do a hatchet job on our entire
concept and getting to do what we wanted to. That was
the first time that we had ever had a large-scale
corporate donation, and it may have been the first
corporate donation, period. I don't know that we have
had any since. (Trickel 1991)

In all, 10 trips were made to tape on location, and the

planning made it work. They had planned on traveling for a

total of 107 days, and that is exactly how many it took.

The planning made it possible to shoot portions of different

programs in one place because some places have historical

significance in different eras, such as Virginia, which was

important in the Revolutionary War and the Civil War. On
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one trip, they had to do portions of 14 different programs

(Trickel 1991).

The trips took them to various parts of the country and

even to Mexico. David Molina went along on the trip to

Mexico City as the sound man because he speaks fluent Span-

ish, and he was "absolutely indispensable," in helping the

crew deal with various problems they encountered there

(Trickel 1991). Molina also came to the rescue once when he

was not with the crew when they were on location in Cumber-

land Gap in Tennessee. On a Saturday afternoon, the video

equipment suddenly stopped working, so the crew members

drove to the closest phone and called David, who was at home

in Dallas, at 5 p.m., telling him they needed to have re-

placement equipment at the Lexington airport by the next

morning. Trickel says that Molina solved the problem by

locating a company that rented the equipment, renting it,

and sending it to Lexington so that it could be picked up by

8 A.M. on Sunday (Trickel 1991).

Trickel enjoys recounting stories of the problems

encountered during the taping of the course, including jet

planes flying over even when they were taping in remote

areas, curious tourists ruining scenes being shot in

national parks, and pouring rain in South Carolina. In

Boston, they were all set to tape at the old State House on

a Sunday morning so that there would be a minimum of traffic

to make noise, when they heard the sound of three machines
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digging up a nearby street and loading it into a dump truck;

they had to settle for just showing the State House, then

having Merkey give his presentation in a park (Trickel

1991).

In all, between 300 and 350 videotape cassettes were

used during the trips. When the taping was completed,

Bosner had the job of getting the tapes edited, a task

Trickel describes as "tedious and tough" (Trickel 1991).

Overall, Trickel feels that the finished package was very

satisfactory:

I liked the project. I think we put together a really
solid American history course. It is historically
solid; it is cinematically very well done. There are
some things I would love to change. Some of the things
we tried didn't work very well. If we had had the time
and money, we knew at the time we would like to do it

over, but we don't; so you go with what you have and do
the best you can. (Trickel 1991)

"The American Adventure" was offered to DCCCD students

beginning for the fall semester of 1987, and for the spring

semester of 1988, a new version of "Here's to Your Health"

was first shown. It was a cooperative effort of the DCCCD

and KERA-TV. The original version had run from the fall of

1982 through the spring of 1985. Like the prior version,

the revised telecourse is taught as Physical Education 101,

Health for Today (Telecourses offered in the DCCCD 1988, 2).

The content specialist was Donna Richards, who is dean of

student support services at Mountain View College.
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At the same time, January 1988, two new telecourses in

economics were being offered for the first time by the

DCCCD. "Economics U$A," funded by Annenberg/CPB, is taught

as Economics 201 (Principles of Economics I) and 202 (Prin-

ciples of Economics II). "Economics U$A" can be presented

as a single survey course in economics, using the 28 half-

hour video programs, but in the DCCCD it is taught as two

courses, with 14 video and 14 half-hour audio programs

presented in each; Economics 201 deals with macroeconomics

and 202 deals with microeconomics (Pohrte 1991c). "Econom-

ics U$A" had been released by Annenberg/CPB in the fall of

1986, and an updated version appeared in 1989.

The Wharton Econometric Forecasting Associates and the

Educational Film Center produced "Economics U$A," which is

hosted by network television reporter David Schoumacher (The

Annenberg/CPB Collection audio and video catalog 1991,

24-5). The study guide comes from the Southern California

Consortium (Telecourse information: Fall 1991). The audio

tapes consist of longer interviews with the leading econo-

mists who are shown in the video presentations (The Annen-

berg/CPB Collection audio and video catalog 1991, 25).

In the fall of 1990, new versions of the Government 201

and 202 courses, produced by the DCCCD, made their debut,

replacing the 1979 versions, which had also been made by the

DCCCD, and which were shown for the last time during the

summer of 1990. Both of the new government telecourses, as
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taught in the DCCCD, include the study of Texas government

along with that of national government. Only a couple of

other schools teach the telecourses this way, however. For

most institutions that adopt them, the telecourses are

divided so that one deals exclusively with Texas and the

other deals with the national government. This not only

helps in the marketing of the course in Texas, where many

colleges divide the content of these courses this way, but

also in the nationwide marketing of the course about

national government, because the information about Texas

government would not be needed outside of Texas (Pohrte

1991b).

The making of these telecourses was overseen by John

Forshee, political scientist, with Sue Lee serving as con-

tent specialist for the course dealing with government at

the national level, "Government by Consent: A National

Perspective" (Pohrte 1991c). Lee had gone back to school in

the 1970s to get an associate degree, and the first course

she took was a government telecourse. It was a positive

experience, she says:

I had always wanted to go back to school, and this was

one way I could get involved in it painlessly and still
stay home. I took the government course, made an A in
it, thoroughly enjoyed it, and it kind of kindled my
interest in government. That was my first experience
with telecourses. (Lee 1991)

Lee continued her studies at the DCCCD's North Lake College,

and after transferring to Texas Woman's University in
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Denton, she received a letter from North Lake indicating

that she needed a three-hour fine arts course in order to

receive the associate degree. The solution, she says, was

to take another telecourse:

I was already enrolled at TWU and could not work in

another course in my schedule, but found out that there

was a TV course in the humanities. So I took the

humanities telecourse and thoroughly enjoyed it. I

think you get so much more from the humanities course

when you get an opportunity to visit museums and plays

and operas. That was afforded to students who were in

the telecourse. (Lee 1991)

Lee not only got her associate degree, she graduated with

two degrees in government (a B.S. and a B.A.) from TWU, and

she later received an M.A. from the University of Texas at

Arlington (Lee 1991).

Lee was working full time at North Lake College as

coordinator of the Learning Skills Center and part time as a

government instructor there when the CFT made the announce-

ment that the government telecourses were going to be re-

made. Lee applied for and was chosen to be the content

specialist for "Government by Consent: A National Perspec-

tive," becoming the first adjunct instructor ever to take on

that responsibility for a DCCCD telecourse (Lee 1991).

Lee and Paul Bosner, the producer for this project,

discussed the format and focus it would have, and they

reviewed numerous textbooks, trying to find one that would

take the approach of getting students to want to become more

involved in government. Lee chose two or three, then let
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Pam Quinn and Ted Pohrte, an expert in instructional design,

negotiate with the publishers to get the best contract.

This having been accomplished, Lee began to write the objec-

tives for the course, but some members of the district

advisory committee complained about the topics that were

selected (Lee 1991). Consequently, the progress of the

course was halted until the advisory committee had reviewed

topics and course goals, and had recommended changes.

At that point, Nora Busby, a professional in instruc-

tional design, was employed to help rewrite the objectives

(Pohrte 1991f). Lee says that this helped solve the prob-

lem, and she has this to say about Busby:

You talk about a taskmaster. She is, but it was pleas-
ant to work with her because you always knew where you
stood with her. You knew what you had to do and what
the deadline was and that she was going to hover over
you and make sure you had it done. (Lee 1991)

Lee and Bosner decided that the format for the tele-

course should be that of a television newsroom because

viewers would be familiar with the format already and be-

cause it would make revisions of the videos easy. Govern-

ment telecourses become dated very quickly, she says, and

replacing interviews or mini-documentary sequences would not

be so much of a problem with the newsroom approach (Lee

1991).

A newsroom needs an anchorperson, so the selection

process was begun. Tryouts were held in a TV studio, and

the applicants were asked to conduct an interview with Lee,
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so that it would be possible to ascertain how skilled they

were and how much they already knew about government. Lee

especially enjoyed this, she says: "It was fun for me to be

the person they were interviewing and to watch them and see

how well we could interact with each other" (Lee 1991).

Suzanne Moss, a professional commentator, was the final

choice, and she became the presenter for the series, inter-

viewing experts in government, appearing to talk to them by

means of a TV screen or window on the set as Alex Burton had

done in the business telecourse. In actuality, most of the

interviews with experts for the telecourse were done by Lee

but were edited to give the impression that Moss was asking

the questions. Lee spent a considerable amount of time in

Washington, D.C., conducting these interviews (Lee 1991).

Sometimes unexpected opportunities for advancement

arise when telecourses are being made. Gay Michele, who

began working in the center as a receptionist, had become a

production assistant by the time this telecourse was made.

At one point, there were some problems with the way one of

the writers had done something, and Michele, who was working

on a master's degree in political science at the University

of North Texas at the time, volunteered to help, eventually

writing the scripts for several of the programs (Lee 1991).

Lee says that she would consider working on a future

revision of the course if it did not have to be done over

completely, because she learned so much in the process of
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making this telecourse. This, she says, helped make her a

better teacher in the classroom. She adds that if Bosner

could be the producer for the project, she would definitely

want to work another telecourse because he taught her so

much about the process of making a telecourse:

He is a taskmaster, but he is an excellent teacher. He
never tells you something without explaining it and
having a very good reason for it. I blew the first
couple of interviews we had. Paul pulled me over and
told me, 'I think this will help if you will try it
this way.' He never criticized what I did, but he told
me how I could improve it, and he was right. He is a
perfectionist, and if you want the best quality around,
you want a couple of these perfectionists around. He
can be a bear; he can also be a teddy bear. Paul is
always upfront. You always know exactly where you are.
There aren't going to be any closed-door meetings. (Lee
1991)

Lee had already begun revising the study guide for the

course not long after it went on the air in the fall of 1990

because a new edition of the textbook makes it necessary to

have a new study guide to go along with it. When Lee origi-

nally wrote the study guide for the course, she had expected

Forshee to write the test bank for each lesson, but she

found that as she wrote study questions, she would write

extra questions for the tests, and when it was time for

Forshee to write the test questions, they were just about

done already (Lee 1991).

In the study guide, Lee provided an introductory over-

view of each lesson, then listed the objectives. She

decided to distinguish between study questions based on the

video portion and those from the textbook, and she added a
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list of readings for students who wanted to learn more than

the telecourse materials alone would provide. She also

included in the study guide a section with information about

getting involved in government, based partly on the textbook

and partly on her own experience. Lee once had taken a

leave of absence from her job to work for a political cam-

paign on a full-time basis (Lee 1991).

The government course that deals with Texas, "Govern-

ment by Consent: A Texas Perspective" was ready for the

fall of 1990, John Forshee, who no longer lives in the

Dallas area, was the content specialist. Forshee, who wrote

the study guide for the course, has a bachelor's degree from

the University of North Texas and a master's from Baylor

University. For this telecourse, Bob Crook served as execu-

tive producer; Phil Johnson, whose background is in televi-

sion news, served as producer/director; and Ted Pohrte and

Nora Busby were in charge of instructional design (Govern-

ment by consent: A Texas perspective, 3).

The aged "Communicating Through Literature," produced

by the DCCCD and shown since the fall of 1975 for English

102, Composition II, was offered as a telecourse by the

DCCCD for the last time during the spring of 1991. In the

fall of 1991, a new English 102 telecourse, "Read, Write,

and Research," produced by Florida Community College at

Jacksonville, will be offered by the DCCCD.
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Also for the fall semester of 1991, the new Sociology

101 course, "The Sociological Imagination," produced by the

DCCCD, will make its appearance. It will replace "Focus on

Society," which has been offered since 1981. The content

specialist for "The Sociological Imagination" is Glenn

Currier, sociology instructor at El Centro College (The

Sociological Imagination--Newest 'slice of life'! 1990, 3).

Someone else had been chosen to be the content special-

ist for this new sociology telecourse, but that person had

to drop out of the project. In June of 1989, Ted Pohrte

called Currier to ask if he would be willing to take over.

Currier had some doubts about the effectiveness of tele-

courses, questioning whether they are too impersonal, wheth-

er they provided students with opportunities for critical

thinking, and whether they help students apply what they

learn to their own lives. When Currier negotiated his

contract with the center, he told of these concerns and what

he wanted to do in order to make the course effective.

Basically, he wanted to require students to write and become

involved in the course (Currier 1990).

Currier began work on the new course, taking more of a

documentary approach than the previous sociology course,

which relied a great deal on interviewing experts about

sociology. Currier's telecourse also includes such inter-

views; 28 sociologists were taped at the American Sociologi-

cal Convention in Washington, D.C., in August of 1990, for
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example. However, Currier's course emphasizes average

people as well. In one program about culture, the focus is

on three sub-cultures: Louisiana Cajuns, Mississippi Chi-

nese, and Oklahoma Cherokees. Though this provides a some-

what narrower approach than the previous sociology tele-

course, Currier feels that the textbook will present a

broader perspective to balance it.

One of the techniques used in the interviews with

ordinary people will be to make strong use of visuals during

the interviews. Someone can be shown at work, for example,

while a voiceover using that person's voice supplements the

visuals. This approach has the advantage of appealing to

today's students, who need a great deal of visual stimula-

tion (a result of growing up with MTV and other such TV

fare) to stay interested (Currier 1990).

To help ensure that students watch the programs instead

of just relying on the textbook, they will be provided with

a list of conceptual tools--objectives--for each one. In

addition, approximately one-fourth of the test questions in

the test bank come from the videos. The study guide asks

students to apply the conceptual tools to their own lives,

such as by asking them about the primary and secondary

groups to which they belong. Currier wants the students to

develop an awareness of society and their place in it by

developing the "sociological imagination," which he de-

scribes as "the ability of an individual to stand back from
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his world and to see the world from outside of it" (Currier

1990). He adds:

It is the ability to have an awareness of the social

processes, social groups, society beyond their everyday
world. The ideas and theories of sociology help them
to do that, to sharpen their sociological imagination.
What we are trying to do is transform the consciousness
of our students. (Currier 1990)

Currier found his work as "project sociologist" (a

designation he likes better than "content specialist") to be

very stressful, due to the "massive amount of work that

needed to be done by certain deadline points" (Currier

1990). Nevertheless, he has benefitted in some ways as a

result:

It has been a real growth experience for me, having to
do so many things at once. I wouldn't want to do it
again for another 10 years. It may take me that long
to recuperate from it. It has been a tremendously
positive learning experience overall. It has been a
real growth experience professionally in terms of all
the sociology I have learned, and also for my own
personal growth, just dealing with the emotional
strain. (Currier 1990)

Currier went to numerous locations around the country

during the taping of the course, including San Francisco;

Washington, D.C.; Santa Fe, New Mexico; Chicago; Clarksdale,

Mississippi; Lafayette, Louisiana; and several cities in

Texas. One of the most difficult trips was one to New York

City. Among other problems Currier, Paul Bosner, and the

other crew members experienced were having to land in Phila-

delphia instead of Newark because of bad weather, getting a

traffic ticket in New York, and having a fuse blow, knocking
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out the lights during an interview. Except for some anxious

moments while they got some footage of 42nd Street at night,

the rest of the trip was relatively uneventful (Currier

1990).

Currier says that he has also been involved in the

editing process, sometimes rearranging parts of interviews

or cutting out parts of them so they work well within the

context of the program:

In some instances, we have to cut out certain words or
phrases. In many instances, we are having to do that,
particularly when they start out an answer with "Ah" or
"You know" or some other kind of phrase that doesn't
really fit in with what we want to be the main part of
the answer. (Currier 1990)

Because he has to be involved in so many kinds of

activities to get the telecourse done, Currier compares the

experience to juggling. His advice to anyone who works as a

content specialist is share the work:

You have to be willing to let other people do things.
Divide the labor. You have to be willing to trust
other people to do their job and to let people do their
job. For example, on picking sound bites, one of the
things that was taking me some time was finding the
total amount of time for a particular sound bite. I
would have to subtract numbers, the footage codes, at
the beginning and the end of the sound bites. That was
taking me time, eating up time. Finally, I asked one
of the production assistants if she would be willing to
do that as she was going through, and she said she
would. That saved me some time. There were a lot of
things like that--little detail kinds of things that I
had to be willing to delegate. (Currier 1990)

For the fall of 1992, the DCCCD will offer a new course

for History 102, History of the United States, and its title

will be "America in Perspective: U.S. History Since 1877"
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(Pohrte 1991c). The content specialist for this telecourse

is Ken Alfers, who has taught at Mountain View College since

1972, and who was the content specialist for "America: The

Second Century," the previous History 102 telecourse, which

was first presented in the fall of 1980. Alfers served as

the district coordinator for that telecourse, preparing and

updating the study guide and the tests, and even helping

with the updating of the textbook. Before that, Alfers had

served on the advisory committee for Barbara Montgomery's

History 101 telecourse, "The American Story," which appeared

in 1977 (Alfers 1990).

Work on "America in Perspective: U.S. History Since

1877" began as a result of a discussion Alfers had with Bob

Crook of the CFT about the possibility of updating the

previous course, because the video portions included nothing

of the 1980s. They finally decided to do a complete remake

to be finished by the summer of 1992 so that it could be on

the air for the fall semester of 1992. The announcement of

the remake was made by the center in early 1990, and Alfers

applied to be the content specialist; after being inter-

viewed by the producers, directors, and others at the cen-

ter, he was chosen (Alfers 1990).

The previous history course had been praised for its

topical approach, which had incorporated analysis along with

the facts presented, so Alfers has decided to make the new

course even more analytical, emphasizing interviews:
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We are trying to put American history in perspective,
and the course is going to be very much analysis-
driven. We want to use our experts to analyze what

went on--the whys, hows, the reasons why the U.S. and

the people in the U.S., all the way from the presidents
to the common person, why the U.S. and its people have
acted and done the things that we have done, and to

understand where we are today. So we are using our
interviewees to provide us a perspective, and an ana-

lytical perspective, on what has happened in American
history since 1877. (Alfers 1990)

Interviews with historians will represent an important

portion of this telecourse, but Alfers says he wants to

include quite a few interviews with ordinary citizens to

find out how they have been affected by such events as the

Great Depression, World War II, or the Civil Rights Move-

ment:

For the most part, these will not be famous people.
One of the things we want to get across in the course
is that history involves all of us; we can't escape it.
Also we are bound by it as individuals as we are as a
nation. (Alfers 1990)

The topical approach taken in the previous course was a

problem for some of the instructors who taught that tele-

course, and their feedback has caused Alfers to take a more

chronological approach this time, he says:

The first course was more topical, where we looked at
economic history, political history, and social history
over a 100-year time frame. This course is broken more
specifically into a chronological framework where we

are going from 1877 to 1900 and looking at everything
that happened in that time period and then go to the
next chronological period. (Alfers 1990)

This approach should please those instructors who feel more

comfortable with a course structured by time because many of

them may teach their on-campus courses that way, but it



132

should also allow for the analysis of issues and the human

approach that Alfers wants. Ironically, when Alfers met

with the national advisory committee for the new course in

October of 1990, he found that one member wanted to use the

topical approach:

A couple of individuals present were very pleased that
it was going to be a more chronological approach; one
individual in particular, however, made an appeal to

keep a topical approach because he found it interesting
and different. It is funny how that works out. (Alfers
1990)

Alfers is pleased, nevertheless, with the approach that has

been taken with this new course: "What we have done is

compromise. We are taking a thematic approach within a

chronological framework. That works" (Alfers 1990). Alfers

wants the course to be analytical in nature in order to help

students learn to think and analyze, not just to memorize

information:

The bottom line goal of the video is to encourage
students to think--critical thinking. We are not going
to be reciting the facts and things like that any more
than is necessary to establish the context of what we
are analyzing. So we hope through these interviews
that our experts will be able to provide some thought-
ful interpretations, some critical analysis. We hope

by the end of the course that the students have a frame
of reference that they can use beyond the course.
(Alfers 1990)

He also intends to structure the tests in such a way as to

require analytical thinking. For his previous course, he

used essay questions to get students to think and write, and

he feels that this has been very successful. For the new

course, he says, he will continue to ask essay questions,
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and on the final examination, he plans to ask some compre-

hensive questions that will require students to think back

over the entire course (Alfers 1990).

Because the course begins with the year 1877, it will

rely on diaries and first-person accounts to emphasize 
the

human side of history, in a way similar to that of Ken

Burns' series about the Civil War on PBS. The difference is

that Burns had three years to complete his series, a lot of

money to do it with, and a relatively brief period 
of time

to cover. Alfers has less time and less money to work with,

and he has to cover more than a hundred years (Alfers 1990).

With this course, though, Alfers will have the benefit

of a research assistant to help with the work. Bill

Mugleston, who taught at Mountain View College, is serving

in that capacity. Mugleston has been busy setting up inter-

views with more that 50 historians for possible use in the

telecourse. In addition, Alfers is pleased to be working

with Nora Busby, the person in charge of instructional

design for the course (Alfers 1990).

Unlike those content specialists for previous courses

who found the work load overwhelming, Alfers seems to find

it no more difficult than his regular teaching job:

As far as the hours per week I work, it is not that

different. I stay very busy when I teach on campus and

have a lot of grading and work with students, so I

can't say I am working more hours per week than I did

teaching a regular load. I can't say I'm working less,

either. It is probably about the same, just different

sort of work. The term 'work' to me is not a negative
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term; it's enjoyable. I enjoy teaching my classes. I

enjoy doing this, because it is intellectual and stimu-

lating. (Alfers 1990)

When "America in Perspective: U.S. History Since 1877"

is completed in 1992, it will be the 21st telecourse to

created by the DCCCD (New history telecourse--Experienced

historian leads effort 1990, 3). It was 20 years earlier

that the first telecourse was produced by the district, and

much has changed since those early days.



CHAPTER IV

WHY AND HOW THE CENTER DEVELOPED

A great number of changes have occurred in 
the R. Jan

LeCroy Center for Educational Telecommunications since 
it

was begun as the Instructional Television Center in 1973.

The center's original purpose, to serve Dallas County Commu-

nity College District students, has remained, but additional

purposes have been added. The center has grown in terms of

number of schools using its courses, in financial terms, and

in the size of its staff. Increasing size has also brought

additional problems while taking care of previous ones. The

succession of leaders, each with a distinctive style, has

brought change. Finally, the curriculum has changed as more

has been learned about which kinds of courses work best.

Purposes

Bill Priest, who as chancellor of the DCCCD set in

motion the activities that led to the first DCCCD tele-

course, says that the purpose of the center is "to provide

instructional television on a very broad base for a broad

clientele, and to do it using the most recent technology and

the most successful marketing techniques and the most suc-

cessful educational techniques" (Priest 1990).

135
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He qualifies that statement, however: "I'm saying that

without knowing, because I am not in contact with, in

quotes, the center, and I'm speaking of the concept that

must be embraced by the center if they are in that business"

(Priest 1990).

Jan LeCroy, the vice chancellor under Priest, says that

he doesn't recall that a purpose for the center was ever

written, but that it was "just to do the best we could to

produce the best product possible" (LeCroy 1990a).

According to Travis Linn, the center's first director,

there were two purposes in the beginning:

One purpose was to enable people in the district to
serve people who could not come to campus to take
courses. We figured correctly that there were signifi-
cant numbers of those. The second purpose was to build
the fame and fortune of the district, and indeed that
worked, too. (Linn 1990a)

Dee Brock says that there were three goals from the

start: producing quality telecourses, seeing that the

telecourses were administered in such a way as to benefit

the students enrolling in them, and marketing the courses to

other institutions. She says that since she left the cen-

ter, the purposes of the center have broadened to include

the use of additional technologies (Brock 1990).

Steve Mittelstet, who followed Linn as director, also

says that the main purpose of the center was to reach those

who had difficulty coming to campus:

My perception was that it was created to provide a
substitute for classroom learning to the distant
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learner--for people for whom it would be difficult to
come on campus for a variety of reasons: physical
disability or kids at home or swing shifts. I think
initially it was explicitly to be that: to produce,
develop telecourses and to offer those telecourses--
everything from the beginning to actual delivery of the
tele-courses. It was in that respect a pretty narrow,
sharp focus. (Mittelstet 1990)

Though the center's purpose later began to include the

marketing function, he says, the goal of serving the DCCCD

students remained the same:

The idea that it might be marketed came, I think, a
little bit later. Certainly the actual implementation
of marketing came later, but it was always with an eye
on the primary focus: what do Dallas County students
need? Soon Tarrant got in on the act, and that became
part of it: what do Dallas and Tarrant students need,
more than anybody else? Over the years, the eye to the
national market got bigger and bigger as the cost of
developing telecourses got bigger. (Mittelstet 1990)

It was then, when Mittelstet became director, that the

center's purpose began to encompass the marketing of Dallas

telecourses around the country. Dee Brock had already begun

working on this, just before Mittelstet took over as direc-

tor, and her efforts increased under his leadership:

One of the major challenges for me during the period I
was there was to get our marketing effort up and run-
ning. Dee Brock was actually the person who pulled
that off. It was a major kind of new focus for us.
(Mittelstet 1990)

Even so, Mittelstet and others at the center wanted to be

sure that their purpose should be to make the telecourses

with local students primarily in mind, and that "we not let

the national market dictate what we produced" (Mittelstet

1990).
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Dottie Clark, the business manager of the center for

many years, agrees with the others that the purpose really

has not changed, even though the courses now are marketed

nationally, and that the purpose is still "to provide

quality instructional materials" with Dallas County students

in mind (Clark 1990).

Rodger Pool, who succeeded Mittelstet as the director

of the center, says that the purposes of the center have

changed only insofar as they have been expanded by the

addition of new technologies and by the effort to market

courses, but he, like the others, feels that the original

purpose is still intact:

The basic purpose of the center remains the same, and
that is to produce or acquire instructional television
programming that we could use to good advantage in the
interest of serving our students in the DCCCD. There
have been some twists that we have made, some wrinkles
that we have introduced. Each of those that we have
introduced have been for the purpose of trying to
generate additional revenue so that we can keep the
costs of the operation down, or to acquire additional
material that we can use with our students. (Pool 1990)

Bob Crook, who has been employed at the center since

1974, also says that the purposes of the center have not

changed appreciably:

They have changed in the degree that now our scope is
larger, in the sense that we produce courses that we
market nationally, but our primary effort has remained
the same, and that is to produce courses that work and
that are effective and marketable through the Dallas
County Community College District colleges. I think
that's frankly why we have succeeded; we haven't lost
sight of that. (Crook 1990)
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Pamela Quinn, the current director of the center,

concurs with the others that the purposes of the center,

offering telecourses for DCCCD students and marketing the

courses nationally, have not changed. The purposes were

broadened, however, as new additions--educational computing,

technical services, and the video network--were made to the

center (Quinn 1990).

Growth

Ways the Center Has Grown

The center has grown in many ways. One of the most

immediately apparent ways is in the size of its staff. This

growth began to occur during the center's earliest years, as

specialists were added--Ted Pohrte for instructional design,

Nancy Miller for learning materials, and Bob Crook for

production, to name just a few (Linn 1990a). Miller says

that the center has gone from being "a one man-band to a

full-fledged company" (Miller 1990). As of late June 1991,

there are approximately 30 permanent staff members working

in the center (Pohrte 1991d).

The center has also grown in terms of its functions,

Miller notes, having gone beyond simply producing tele-

courses to become "a multi-faceted center that includes

print materials, coordination of a tremendous amount of

funding from a variety of sources" (Miller 1990). She also

says that the center has moved from being involved primarily
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with production into a combination of working with both

production and marketing (Miller 1990). Though this has

contributed to the center's growth, Miller does not see it

in an altogether positive light:

I came to feel, and that's why I left, that we were
probably beginning to compromise some of our instruc-
tional aims for a national product. You know, if you
don't agree with the direction things are going, get
out; then I did. I'm sure they are still doing good
television, good instruction, but I no longer felt at
ease with what the objectives and so forth seemed to be
at the center. (Miller 1990)

At any rate, the revenues that the district receives

from telecourse use have continued to grow. More than 700

institutions of higher learning have used DCCCD telecourses

(New $2.5 million telecommunications center brightens educa-

tional picture 1990, 3). However, the revenues have grown,

according to Dottie Clark, probably because the colleges and

universities that use telecourses are increasing the number

of telecourses they offer, and more students are taking them

(Clark 1990).

Clark attributes the growth in revenues to the quality

of the telecourses the DCCCD produces: "I think people

recognize that the district has carved a niche, and it is

something that they can rely on as far as instructional

soundness" (Clark 1990). As the center's production grew,

it began forming partnerships with other institutions in

order to help with the funding, so contracts were necessary
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to keep track of the revenue sharing. Thus the scope of the

center--and its business office--expanded (Clark 1990).

The production part of the center has not expanded much

in number of staff members, because there were two producers

on the staff in 1974 and there are still two, according to

Bob Crook. It has expanded, however, in terms of equipment.

For one thing, the 16mm film equipment used in the past has

been replaced by video equipment, which is more expensive

but more sophisticated. The technical quality of the video

equipment now being used is on the level with the major

networks, Crook says (Crook 1990). Some of the video equip-

ment is rented as needed (Pohrte 1991e).

In addition, the amounts of time and money allotted for

a telecourse have expanded. According to Crook, who began

working at the center in 1974, he had about 11 months to

produce his first telecourse for the district, which

amounted to about seven months of actual "hands-on" produc-

tion time; now the time for production has expanded to about

22 months (Crook 1990). His first budget was about $75,000,

but today budgets run typically between $800,000 and

$900,000 per telecourse (Crook 1990).

The use of freelancers has also increased, and the use

of facilities other than those of KERA-TV has also in-

creased; the center has used studio production services of

KTVT-TV and Color Dynamics, and it has used post-production

services of Video Post and Transfer, Richard Kidd Produc-
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tions, and Rydman Productions. According to Crook, that has

put the center more "in the production mainstream" in Dallas

(Crook 1990). "We try to break it into pieces," he says,

"so we can get the best for each, at the minimum cost"

(Crook 1990).

Finally, the center has expanded physically. The

center officially started in a small office at Richland

College in January 1974, moved into a temporary building

there in the summer of 1975, moved to the District Service

Center in the summer of 1982, moved again to a new wing of

the DSC in the summer of 1983, and, in March 1991, moved to

a new facility designed and built especially for its use

(Pohrte 1991e). The new building, which cost $2.5 million,

has 28,000 square feet of space for offices and production

studios; it is located on the campus of Richland College

(New $2.5 million telecommunications center brightens educa-

tional picture 1990, 1-2).

Why the Center Has Grgwn

The center's growth has occurred because of the fore-

sight of its leaders, but it would not have happened if the

center had not been producing successful telecourses. Thus

the center's primary mission, to provide instruction of high

quality for distant learners, led the way to growth as did

being in the right place at the right time. It grew because

it met a need, and the people who had that need took the
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courses. As Travis Linn puts it, the center grew because

"these courses got enrollment, so we made more" (Linn

1990a). Many people have trouble getting to campus or have

time constraints, and telecourses provide quality instruc-

tion to them (Priest 1990). The reason for the center's

success, though, has been that emphasis on making the tele-

courses effective:

They are quality courses. They are not nice tries.
They are done by skilled people who do the writing and
research and assembling of the substantive material,
and they are delivered by people who know how to func-
tion in front of a camera, shored up by people who know
how to use visuals. The big key to that, of course, is
the use of visuals. The places that bombed thought
they could get a good lecturer-professor and shove him
in front of a camera, and everything would be hunky-
dory--not so, and TAGER was a classic example of that.
(Priest 1990)

Priest says that, as a result, the DCCCD was able to learn

what not to do, and thus avoided mistakes it could otherwise

have easily made:

We would probably have done the same thing, and did to
a limited extent, but we were piggybacking on what they
had learned about the importance of support visuals and
graphics when you're giving a course over television,
and we were able to shore that up--it's very costly--
and make it supportive and make it pertinent. All this
takes a lot of skill, a lot of know-how, and some very
well-trained people. (Priest 1990)

Thus the quality of the staff at the center as well as the

quality of the instructors who have served as content

specialists has been an important factor in the center's

success with telecourses. Former content specialists are

strong supporters of telecourses, according to Bob Crook:
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Those who know us best support us the most. Of course,
no one knows us as well as the faculty who have given
us a year, a year and a half, sometimes two years of
their professional lives to creating these courses. We
have had tremendous success in getting some of the very
best instructors in the seven colleges of our district.
(Crook 1990)

Mittelstet says that timing had a lot to do with the

center's success because not many other schools were making

telecourses when the DCCCD got involved, and the DCCCD had

the "risk capital money" to spend at the time (Mittelstet

1990). The support of Bill Priest and Jan LeCroy also was

crucial to the center's success (Linn 1990a).

Timing also played a part in the growth of the center

because so much happened in the evolution of communications

technology. Home videotape recorders became commonplace

during the 1980s, making it possible for students to record

programs and watch them at their convenience. The prolifer-

ation of cable TV during the same decade made it possible to

provide more variety in telecourse scheduling. Use of

communications satellites has made it possible for the

center to get involved in teleconferencing. The increasing

sophistication of communications technology has been accom-

panied by an increase in the sophistication of the viewers

and thus acceptance of such uses as taking courses by means

of television (Pool 1990).

Just at the time TV audiences were becoming ready to

accept televised instruction, the demographics of the stu-

dent population began to change. Students between the ages
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of 18 and 22 had in the past been in the majority, but that

has changed as many older students have begun to take col-

lege courses, and as these older adults began to enroll they

found telecourses a desirable way to take these courses.

This, of course, contributed to the center's growth:

It has grown because adult learners have needed and do
need a way to earn college credit without having to
always take every course through the traditional class-
room method. The independent study that telecourses
allow is another factor there. You know, just the
increased pace of society and the pace of life--
telecourses came along at the time those changes were
being felt in society and worked with that. (Crook
1990)

Dee Brock agrees that the convenience of telecourses in

today's hectic world is a factor:

If you think about it, it is right in the trend of
modern America. We want our pizza delivered; we want
our education delivered. So that is what it does. I
think it has hit upon current needs and satisfied those
needs, and it turned out there were far more people who
had those needs than we ever anticipated there would
be. (Brock 1990)

She also says that some people learn better at their own

pace than they do in a classroom, and that telecourses

provide them with the opportunity to go at the rate that is

best for them:

The television course gives the students a way to race
through a course. They can go to any library in the
district and get through it in a month if they wish.
They can also, by the reverse side of that coin, take
the tapes of those programs and if something is diffi-
cult to understand, they can watch them over and over
again, which you can't do with a lecture/discussion
class. (Brock 1990)
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The timing has also been right for telecourse produc-

tion because the number of institutions using telecourses

has increased since the center began. This has come about

partly as a result of the efforts of the American Associa-

tion of Community and Junior Colleges in the late 1970s to

promote awareness of televised instruction. In addition,

the advent of the Adult Learning Service of PBS and the

Annenberg/CPB project have made programming more widely

available and have increased educators' awareness (Pool

1990). On the other hand, the availability of funds from

the Annenberg/CPB project has caused other institutions to

get involved in telecourse production, thus creating more

competition for the DCCCD (Pool 1990).

The expense of telecourse production, ironically, has

also been a factor in the success of the DCCCD's efforts.

The district was able to get into production at a time when

very few other institutions were producing telecourses, and

it probably would not have become involved if there had been

many telecourses on the market (Mittelstet 1990).

The district, because of its size and because of the

foresight of the Board of Trustees, was willing to take the

risk of getting into the expense of production because it

did fill a need for students. The success of the center in

marketing the courses elsewhere has made it self-supporting,

thus keeping the center in the business of making tele-

courses.
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The center's successful marketing efforts, beginning

with Dee Brock in 1975, have thus also contributed to its

growth, according to Crook:

Dee Brock was our first marketing director. That
wasn't her title then, but that's what she did. She
got us known nationally at a time when other colleges
were looking for ways to serve adult people, and the
instructional services we provided to colleges using
telecourses, I believe, are what made the difference
for us. (Crook 1990)

Crook adds that Brock would go to the campuses using the

DCCCD's telecourses and show the people there how to use

them successfully (Crook 1990). These early successes

helped establish the solid reputation of the DCCCD's ITV

Center.

Problems

Though many factors favored the growth of the center,

there have been others that hindered its progress. The

primary problem that has been encountered by the DCCCD in

the production and implementation of telecourse instruction

has been that of resistance on the part of the DCCCD's

regular faculty, especially in the early days. According to

Travis Linn,

There was a good deal of apprehension at the beginning
on the part of the faculty that these courses were
going to remove their jobs, that the people who come to
the classroom wouldn't, they would now take the course
on TV, and that we were really trying to reduce the
faculty. (Linn 1990a)
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Linn's solution to this problem was to face the problem

head-on by visiting the campuses and speaking to those who

were not happy about the district's telecourse production.

There were four campuses when he started working for the

district: El Centro, Mountain View, Eastfield, and Rich-

land; Linn met with large groups of faculty at each one of

them. He says that he was not too popular with some of the

faculty members, but he stood up for what he believed: "I

remember making the statement at one point, when it got

really heated, 'Any classroom teacher who can be replaced by

a television set, ought to be"' (Linn 1990a). Linn pointed

out that there were two kinds of students who would take

telecourses: those who had difficulty getting to campus

because of such problems as work schedules and those who had

tried to take campus classes but could not get in because

the classes were full (Linn 1990a).

Steve Mittelstet, who succeeded Linn as the center's

director, concurs in Linn's assessment that faculty atti-

tudes, including "apprehension and even antagonism" repre-

sented a major problem at first (Mittelstet 1990). Though

the problem of faculty fear and resentment of telecourses

has never completely gone away, the approach of dealing

directly with faculty concerns helped to minimize this

problem, Linn says:

I think we overcame that problem through a lot of
ambassadorial work--(being) at the campuses a great
deal, meeting people, getting to know them, involving
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representatives of the faculty in all our major deci-
sions, activities, and projects--and the proof of the
pudding was that two or three years in, the (tele-
course) enrollments were there, but their enrollments
had also grown. And it worked. Nothing allays fear
like having it over with and it didn't hurt you. (Linn
1990a)

The idea of having district advisory committees for

each new telecourse produced by the CET has also helped gain

faculty acceptance. One or more faculty members from each

DCCCD campus serve on these committees, considering learning

objectives for students and examining materials for the

courses.

In addition, the content specialists are themselves

faculty members, and they have generally been of such high

quality that they are trusted by the national advisory

committees as well as the local ones (Crook 1990). Ken

Alfers, who is currently at work on "America in Perspective:

United States History Since 1877," also believes that the

competence of the content specialist is important:

I know in this particular course, and I am hesitant to
boast about it, but I think my standing in the district
is such that when I was chosen to do it, I know my
colleagues at Mountain View and around the district
knew who I was, and they knew that I would be involved
with something that had some quality to it. So I think
that it is an important factor if that person does have
standing in the district. I have been involved and
continue to be involved in the Faculty Association--
committees, etc.--so I was a high-visibility person to
be selected for that. (Alfers 1990)

The existence of the center was opposed in the begin-

ning not only by instructors, but also by administrators.

According to Nancy Miller:
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The reason it continued after tremendous opposition
from administrations at the various campuses was that
the central offices, in the form of Priest and LeCroy,
supported it and wanted it to continue and insisted
that it continue. If it had been left to the presi-
dents of the colleges and the vice presidents of in-
struction, it probably would not exist now, because it
drained them. All the people in the community college
district are tremendously committed to their own cam-
puses over district-wide kinds of operations. (Miller
1990)

Another problem faced by the center is the increasing

difficulty of getting instructors to work with the produc-

tion of telecourses. According to Rodger Pool,

I think a new challenge confronting us has to do with
the challenge we seem to be facing in getting faculty
involved with the development of new telecourses. I
don't know that it is unique to the telecourse opera-
tion, but we seem to be having increasing difficulty
getting full-time faculty members interested in these
projects. I think the basic answer we hear is, 'That's
a lot of work, and I don't want to do that.' Clearly,
you've got to have good faculty involvement, both from
the standpoint of the number who are involved and the
quality of those who are involved if you are going to
have a strong program in those areas. (Pool 1990)

Certainly the comments from many of the faculty who have

served as content specialists for telecourses are testimony

to the difficulties involved, so it is no wonder that

faculty members are reluctant to commit themselves to a

venture that will add stress not only to their own lives,

but also to those of their families. Kathy Hegar, for

example, says that doing the first business telecourse took

so much effort on her part, spending 18 to 20 hours a day,

that she would not consider doing another one. Adding to

the level of stress, she says, is "the fear of putting your
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whole professional career and credibility on the line when

you know this is going to be shown all over" (Hegar 1991).

A way must be found to reduce the stress experienced

by content specialists while continuing to allow them to

have enough authority to assure that a telecourse's progress

will not hindered. The stress level for all concerned in

telecourse production has been reduced since the early days

because more time is allowed for the courses to be created

and more money is provided, but the responsibilities of

content specialists are still of such magnitude as to put a

strain on their personal lives. Glenn Currier, the content

specialist for "The Sociological Imagination," which goes on

the air in the fall of 1991, says this:

If you are in an intimate relationship with anybody and
you are a content specialist, you are going to have to
work a lot harder at the relationship because you will
be gone a lot. We were on the road a lot. I think we
were on the road 160 days for the project. That inter-
feres with an intimate relationship. It put a severe
strain on my marriage. We have had to change our
schedules. We haven't been able to have as much fun as
we used to. We like to camp, for example. We have
only been camping twice in the last year. We usually
go 10 or 15 times. I don't think we went at all while
we were shooting. That schedule--I had to get used to
not having my weekends off. (Currier 1990)

Currier adds that content specialists can deal with the

pressures better if they are willing to trust the others

involved in the project enough to delegate some of the work

(Currier 1990). The addition of a research assistant, as

has been done for the history telecourse currently in pro-
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duction, is a step in the right direction as far as helping

to reduce the load of the content specialist.

Another problem with teaching by means of telecourses

is that not all faculty entrusted with the responsibility of

teaching the courses through the DCCCD campuses will take it

as seriously as necessary. Pool points to a problem his own

daughter encountered when she took a telecourse at one of

the DCCCD colleges in the summer of 1990, a problem that

should not have occurred because telecourse orientation

tapes are available for instructors to show to students

during the orientation session. Pool took his daughter to

the orientation session on campus for her telecourse and

decided to wait for her, figuring it would take around an

hour and a half. Instead, his daughter showed up only 20

minutes later, holding a brochure produced by the telecourse

center that listed the viewing times. Pool asked her if the

orientation tape had been shown or if the instructor had

talked to the students about what they had to do for the

course, and his daughter said no. Pool says that the in-

structor "made it fairly clear that she didn't like being

there on a Saturday morning" (Pool 1990). According to

Pool, his daughter then said the following about the in-

structor:

'She told us that she was going to be a hard instruc-
tor, that here is her telephone number, and she wanted
us to know that she wasn't going to kill herself trying
to contact us if we couldn't get ahold of her, so not
to expect her to do that.' (Pool 1990)
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When Pool asked his daughter about the review sessions that

are supposed to be held prior to tests, his daughter replied

that there weren't going to be any because not enough stu-

dents had signed up for them, and the instructor did not

feel that it was worth her time. As Pool puts it:

Just about everything that that telecourse instructor
said is contrary to what we say we do in the interest
of serving telecourse students. The point is that even
knowing that there is not much I can do about that
because that person is employed by the college and
presumably is supervised by the college, although I
find it hard to believe that there had ever been a
division chair sitting in on one of those orientation
sessions, if that is they way it goes. A problem? You
bet that's a problem. It is hard to imagine that that
instructor would handle a group of her on-campus stu-
dents in the same way that she handled the telecourse
students. Now, she may, but if she does, it is an
unhappy commentary on how she deals with both groups.
(Pool 1990)

The solution to this problem would be for division

chairs to oversee the telecourse instructors as closely as

possible. Telecourses can be very effective when the orien-

tations are used for teaching students how to take the

courses, as they are when instructors who have worked as

content specialists, such as Ray Attner, are responsible for

teaching them.

Another problem related to telecourses is that they

require a special kind of student: one who can deal with

the lack of social interaction that a classroom would pro-

vide and who has the motivation to keep up with the work.

According to Ray Attner, those who have difficulty with

televised courses are those who lack this motivation, who
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have little self-discipline, and who fail to show up for the

orientation session (Attner 1990). The only solution to

this problem seems to be to make it clear to students from

the beginning that this is so, and this means at registra-

tion because students do not have to attend the orientation

session. Nevertheless, because the orientation sessions are

held, the students could be admonished at these sessions to

be diligent in keeping up with the courses.

The attrition rate for telecourses in the DCCCD is

higher than that for campus courses, but a telephone study

conducted by the center revealed that most (about 90 per-

cent) of the reasons given for withdrawing from telecourses

were factors beyond the center's control, such as getting

married. Almost none of the students surveyed indicated

that there was a lack of support for the telecourses (Pohrte

1991f).

Though total yearly enrollment for telecourses in the

DCCCD rose rapidly during the early years, it has leveled

off since the 1975-76 academic year, and despite the in-

crease in the number of different courses offered, the

overall yearly telecourse enrollment (including summers) has

exceeded that of the 1975-76 academic year (including Summer

I, 1976) only once--during the 1988-89 academic year. The

increase in the number of courses produced and offered means

an increase in the cost to the district because more air

time has to be purchased and more faculty have to be paid
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(Mitteistet 1990). Why has the total enrollment not grown?

No one knows for sure, but Steve Mittelstet, who is now the

president of Richland College, says that it may result from

market saturation for certain telecourses or that some

students may take quite a few telecourses, and that total

enrollment is kept up only by adding new telecourses

(Mittelstet 1990). He adds that the lack of growth in

overall telecourse enrollment is discouraging because tele-

courses represent a way to provide instruction for students

without contributing significantly to campus overcrowding:

It is a phenomenon that is distressing from a campus
management point of view, particularly a campus like
this that is a facility bound in terms of growth. In
other words, we don't have any room to expand. (Mittel-
stet 1990)

Tarrant County and some other community colleges have not

seemed to have the same enrollment problems with telecourses

that the DCCCD has experienced, he adds:

Proportionately, the last I checked on it, our enroll-
ment in telecourses was much lower than Tarrant
County's, for example, which causes one to wonder about
our marketing strategy. What is it that makes tele-
courses more successful in Tarrant than in Dallas if,
in fact, they are, which at one time it appeared that
they were? This is true in other communities around
the country as well. In other communities, one of the
real factors in terms of being able to make a go of it
financially is the cost of your air time. In recent
years, I think Dallas is the most expensive market to
buy air time in. So that is one reason that it is very
difficult for us to pull it off. But our market is the
same as Tarrant's in terms of television, so that
wouldn't explain any difference in these two adjacent
counties. It is puzzling to me. (Mittelstet 1990)
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Nancy Miller, who worked at the CET for many years, and

who served as its interim director before leaving, feels

that the major problem for the center may be that of having

to function as "a national institution and still be true to

the instructional aims (with) which they started" (Miller

1990). She adds teaching by means of TV requires that the

programs be more instructional than entertaining:

I don't think that one should try to be producing
"Lonesome Dove" or "Twin Peaks" when one is doing
instructional television. Whereas you want to do the
best, the emphasis should be on instructional and not
on television. (Miller 1990)

The DCCCD has taken the instructional approach with tele-

courses, as Ray Attner notes when speaking of his approach

of focusing on content, not entertainment, but Miller sees

the involvement of the Annenberg Foundation (which she

refers to as "anathema") and others as a problem for the

DCCCD, which must produce lower-division TV courses that

address the basics, such as what the first 10 amendments

are. She adds:

What happened when we got the Annenberg and all that,
we got all these hotshots from the four-year institu-
tions involved in instructional television, and I think
in upper-division work, and maybe when you're part of
an institution, too, a four-year institution, you can
decide that you're going to offer civilization, and all
freshmen have to take it, and who gives a damn whether
that transfers to another institution or not? But we
are at a transferring institution, and so we have to
satisfy the requirements of those institutions to which
a student is going, and that is a tremendous tension in
production, in turning out television in an integrated
package. (Miller 1990)
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The solution to the problem of making sure that in-

structional goals are not missed in telecourses can be that

of keeping those goals constantly in mind. "The Write

Course," which the DCCCD made with Annenberg funding, repre-

sented a creative blend of instruction and entertainment,

Miller says:

I think it's one of the best things we did as far as
being both committed to instructional values and good
television. It had a dramatic format. Because we had
the Annenberg money, we set it up like an ongoing
series, with characters who had personalities and
interactions in relation to writing problems. It was
really done like "Thirtysomething." It was a group of
people in an office, and they brought both their per-
sonal lives and their professional lives into play in
relation to writing. (Miller 1990)

Miller says that the course did not receive the national

attention it deserved, however, because many composition

teachers felt that writing had to be taught one-on-one in

the classroom instead of by television:

We commissioned a national blind study about writing
abilities, measures, all the proper kinds of studies,
and the course proved to be an excellent instructional
tool, but it never got the acceptance among faculty
that I wish it had. (Miller 1990)

No matter how much planning is put into a telecourse, and no

matter how effective telecourses can be, faculty opposition

in some form may always be something of a problem. Jan

LeCroy put it this way:

I think probably there has to be always some skepticism
about electronic instruction as opposed to live, and I
think that will be with us forever, no matter how
sophisticated the electronic approaches become. (LeCroy
1990b)
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This and other problems can be lived with, or managed, or

minimized, however, and their existence does not mean that

those who produce telecourses should give up. Bill Priest's

statement reflects the CET's attitude regarding them:

"Yes, the problems will continue. Yes, you meet them by

aggressively challenging them and getting good people and

paying good money and coming up with good answers" (Priest

1990).

Curriculum

Curricular Areas Not Covered
by DCCCD Telecourses

Some courses lend themselves more to telecourses than

others. It is for this reason that some areas of .the cur-

riculum are not taught by means of telecourses in the DCCCD.

According to Bob Crook, the DCCCD-produced telecourses have,

for the most part, followed a documentary format:

Given the time we have and the money we have, we find
that the most effective production technique for us is
documentary. You can knock out more good documentaries
given the time and money we have than you can using
anything like special effects or dramatic vignettes or
all those kinds of things. (Crook 1990)

Thus a major determining factor in what courses will be

produced is how well they would work in the documentary

format. Mathematics, for example, does not work at all, he

says. Some science can be taught that way, but not all; the

main problem with science courses is that every one that is

taught in the DCCCD requires a laboratory, which causes
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problems for telecourse students who take telecourses be-

cause they have trouble getting to campus. Even with open

laboratories, where telecourse students could come at their

own convenience, there are problems. The center tried the

idea of using rock boxes for each student when "Earth, Sea

and Sky" was taught, but neither that course nor any other

science course is now offered in the district, though two

other science courses, "Man and Environment I" and "Man and

Environment II," were offered years ago (Pohrte 1989b). One

other science course, "Ascent of Man," based on the series

produced by the BBC, was offered for only one semester

(Telecourses Offered in the DCCCD 1988, 1).

The documentary approach can be used to some extent

with foreign languages, Crook says, but these courses also

present the problem of laboratories, which are needed for

speaking and listening (Crook 1990). The DCCCD has produced

no foreign-language telecourses, though some have been made

elsewhere. One of them, a French course, is used at Rich-

land College.

Technical-occupational telecourses have not been pro-

duced by the DCCCD, unless one considers accounting to fit

in that category. The DCCCD did venture into the technical-

occupational field in 1974 with a project involving computer

technology, police science, and radiographic positioning,

but this was only a pilot project to explore the use of

television that did not lead to a telecourse. Texas Instru-
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ments and the DCCCD worked together in the mid-1970s on

making videotapes for two electronics courses dealing with

AC and DC circuits, but these were not used as telecourses

(Pohrte 1991e).

There has been only one course in the area of fine

arts, the humanities course (Pool 1990). There have been no

DCCCD telecourses in art, music, dance, or theater specifi-

cally (Pohrte 1989b). Speech courses do not lend themselves

to telecourses, because students need to give speeches (Pool

1990).

The center at one time considered making a business law

telecourse, but this idea was abandoned because of the

difficulty in making such a course work on a national level

due to variations in the law from one state to another. The

Southern California Consortium managed to work around this

problem, however, producing a business law course that is

now used by the DCCCD (Pohrte 1991g).

According to Steve Mittelstet, a market should be seen

to exist for a telecourse before it is made, and those which

are the most marketable have already been made. This ac-

counts for the fact that the center concentrates on remaking

old courses instead of venturing into unproven areas

(Mittelstet 1990).

Crook feels that it is a good thing that the center

does not try to cover all areas of the curriculum: "We know

what we can do, we know what we can do well, and we don't
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say that you can fit anything into what we do" (Crook 1990).

He adds: "We'll just take our No. 1 share of the market

nationwide and not try to do everything in every way possi-

ble" (Crook 1990).

The center has produced only one course that did not

follow the documentary format. "The Write Course" was made

using a dramatic format, and Crook believes that it worked

in that case:

For me, emotionally, that's the most satisfying course
we've produced, because every step of the way, they
told us we couldn't do it; it wouldn't work. We heard
that internally, we heard that from our national com-
mittee, and certainly we heard it from external users,
but PBS has had good success with it. (Crook 1990)

The coming of ITFS makes it possible to teach some of

the courses that do not lend themselves to telecourses.

According to Rodger Pool:

I fully expect that in the case of ITFS, we will try to
offer some math courses, for example, and probably do
some things with remediation and look at the needs of
your audience and where they have particular needs, and
they need interaction and so on that you can't get
through a telecourse. (Pool 1990)

Successful and Unsuccessful
Telecourses

At the time the DCCCD first got into telecourse produc-

tion, the decision was made to offer a government course

because it was required for graduation and because teachers

coming from out of state needed it for teacher certifica-

tion. This thinking proved to be sound, as the enrollments

showed, and when other telecourses were developed, the same
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logic applied; most of the courses that were chosen were

already strong in enrollment on campus. As a result of this

foresight, few courses produced by the DCCCD have been

considered unsuccessful. According to Pamela Quinn, the

director of the CET:

Almost 40 percent of all students taking telecourses

nationally are taking a telecourse produced by Dallas.

That's really fairly awesome, when you think that

there's a large number of students out there taking
telecourses, and 40 percent in the whole country are
taking something we produced here. Our courses enroll
more students locally and nationally than any other

producer. And why? (It is) because they are in good
topic areas, they are in topic areas where students are

required to take courses, and they are done in a sound

instructional manner. We deliver a sound instructional
package. (Quinn 1990)

With the success of the government telecourses came an

awareness at the DCCCD that they were marketable to other

schools; according to Rodger Pool, "We cornered the market

on the social science telecourses, and we still technically

have a corner on that market" (Pool 1990).

Quinn says that the most successful DCCCD telecourse

nationally is sociology, adding that it is "the second-most

popular telecourse ever used anywhere" (Quinn 1990).

Locally, however, she says that government, history and

business have been the most successful in enrolling students

(Quinn 1990).

If the criterion for success of a telecourse is enroll-

ment, then there have not been any courses produced by the

district that have been unsuccessful. Some telecourses,



163

such as government, sociology, and introduction to business,

have had higher enrollments than others, such as the humani-

ties course and "Earth, Sea and Sky" (Pool 1990). "Here's

To Your Health," the physical education course produced by

KERA-TV and which KERA-TV later remade, has not had large

enrollments, but the same course offered on campus has not

had high enrollments, either. The DCCCD provided only the

study guide and selected the textbook for these PEH tele-

courses, but it has the rights to them and has marketed them

across the country. The remake continues to be offered by

the district, so it has not been exactly unsuccessful. The

two anthropology courses, the second of which is still

offered by the DCCCD, were produced by Coast Telecourses;

they have not had high enrollments, but neither have their

campus counterparts. In fact, that seems to be a general

rule--that telecourse enrollments tend to reflect campus

enrollments for the same courses (Pool 1990).

The DCCCD is the top supplier of telecourses used by

the PBS Adult Learning Service. Dee Brock, who speaks from

the perspective of having worked as a vice president at PBS,

marketing telecourses through ALS, says: "With PBS, I don't

believe we have had a Dallas course that didn't prove to be

successful" (Brock 1990). She adds:

There are only a few courses that the district has made

that PBS didn't take. Yet I know that a couple of them

were very successful within the district. In fact,

these two, "Earth, Sea and Sky" and "In Our Own Image,"

were both successful in terms of marketing them to
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colleges before I left (the DCCCD). We did a good job

with those. (Brock 1990)

One problem that has been encountered with marketing "In Our

Own Image" has been that some people have considered it to

be more of an introduction to fine arts than an introduction

to humanities course (Mittelstet 1990). Another problem

with marketing the course is that two other institutions

also came out at the same time with humanities courses

(Pohrte 1991b).

Though DCCCD-produced telecourses have generally been

considered successful, some of the telecourses that were not

produced by the district but were offered by it have fiz-

zled, however. The religion course, "The Long Search," for

example, and "Voyage: Career Planning" each lacked large

enrollments and lasted only one semester.

If success of telecourses is to be measured in terms of

financial success, then "Focus On Society," the course Quinn

cites as having been the DCCCD's most popular nationally,

has also been the DCCCD's best money-maker. According to

Dottie Clark, the center's business manager, that course is

"the most profitable course we've ever had" (Clark 1990).

By the end of the 1988-89 academic year, it had brought in

well over $1 million in gross revenue since it was made

available in the fall of 1981 (Clark 1990). Other finan-

cially successful telecourses produced by the district
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include both introductory business courses, the government

courses, and the history courses.

The DCCCD has the marketing rights for "Here's To Your

Health" and "Principles of Accounting," even though it did

not produce them (though it did produce the study guide for

the health course). Both have been financially successful

for the district, the health course through the PBS satel-

lite feed, and the accounting course through the center's

marketing efforts (Clark 1990).

Clark says that "Earth, Sea and Sky" was not successful

within the DCCCD, but that it has been very successful

nationally from a financial point of view. Other schools

that use it, unlike the DCCCD, have not required a laborato-

ry for the course, and it works fairly well as a lecture

course on television; in fact, it is still in use by some

schools, and the DCCCD still receives money from sales of

study guides for it. The course, which premiered in January

of 1977, needs to be revised, but the people at the CET do

not feel that district money should be used for revising a

course that will not be used in the district (Clark 1990).

Another course that has made some additional money for

the DCCCD is "The Living Environment," which is still being

used in some schools, though it is very antiquated (Clark

1990). It was made from one of the "Man and Environment"

telecourses offered in the DCCCD many years ago; as "The

Living Environment," it has never been offered as a tele-
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course in the DCCCD. The original courses were co-produced

by Miami-Dade and the DCCCD (Pohrte 1991e).

In summary, the center has been successful in terms of

the achievement of the goals set forth for it. It has

provided quality instruction for DCCCD students as well as

for students in other states and countries. It has also

become self-supporting, generating income for the DCCCD.

Finally, it has enhanced the status of the DCCCD. The

widespread use of telecourses produced by the center has

helped the DCCCD become well-known across the country and

abroad. This has been achieved by means of the efforts of

its staff, who often had to learn by trial and error, work-

ing under numerous limitations. The center's success is

testimony to the quality and perseverance of those who have

worked for it and to the vision of those who started it.



CHAPTER V

THE CENTER'S STATUS AS OF 1991

In March of 1991, the center moved into the new facil-

ity on the campus of Richland College. The move itself

resulted in some changes, not only in terms of physical

surroundings, such as having studio space, but also in terms

of organization. As of the summer of 1991, this reorganiza-

tion effort has already begun, and it should be completed by

the fall of 1991 (Pohrte 1991f). An organizational chart

(Appendix 8) made in May 1991 indicates the changes that

should be in effect by the fall. Under this new plan,

Pamela Quinn, the director of the center, no longer reports

to the DCCCD's associate vice chancellor of educational

affairs but to the president of Richland College, where the

center's new facilities are located; Quinn's title offi-

cially becomes vice president, R. Jan LeCroy Center for

Educational Telecommunications, indicating that she is

a vice president of Richland College (Pohrte 1991e).

Organization

The R. Jan LeCroy Center for Educational Telecommunica-

tions is divided into departments, each with its own direc-

tor, and these directors report to Pamela Quinn, the

center's director.
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Two departments that were part of the CET at the begin-

ning of 1991 are no longer part of it. One of these, Tech-

nical Services, remained at the District Service Center in

Mesquite when the CET moved to its new location in March

1991 (Pohrte 1991f). The purpose of Technical Services is

to keep track of the media holdings of DCCCD campuses,

including the libraries, by means of computer (Quinn 1990).

The other department that is no longer part of the CET is

Educational Computing, which has ceased to exist as an

administrative function of the DCCCD. Originally, its

purpose had been to develop computer software and to help

familiarize DCCCD instructors with existing software that

might be helpful to them. Educational computing is now the

responsibility of each of the individual campuses in the

DCCCD (Pohrte 1991f).

Existing departments of the CET include Information and

Distribution, Instructional Services, Business Operations,

Production Services, and Video Network; these are in a

transition process. The STARLINK operation, begun in 1989,

will continue to function as a separate unit. Henry Hart-

man, the Dallas director of STARLINK, reports directly to

Quinn. Other teleconference functions will be divided

between two new divisions: the Production and Network

Operations division and the Instructional Telecommunications

Services division.
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Information and Distribution

Marketing for telecourses is handled by Information and

Distribution. The role for this department, which is al-

ready large, is expanding as teleconferences and education

software are produced and marketed by the CET. According to

Quinn:

The name of the game in marketing is customer satisfac-
tion and service, and we've got a good product, but we
have to be able to get it to them, and we have to be
able to back it up and support them in the use of these
products. Marketing does all of that, not just sell-
ing, but also in supporting. (Quinn 1990)

Bob Peterson is the head of this division.

Instructional Services

Instructional Services, which deals with the instruc-

tional implementation of telecourses, is expanding to become

Instructional Telecommunications Services, which will sup-

port the use of teleconferencing and of DC-NET. This divi-

sion also serves in supporting faculty and division chairs,

as well as deans of education resources, with educational

television. Ted Pohrte, the director of this Instructional

Services, will retire in August of 1991 (Pohrte 1991f). He

has been involved in the instructional design of telecourses

since 1973, and their implementation since 1980. Now Nora

Busby is also assigned to Instructional Services (Quinn

1990). Bob Crook becomes director of all CET instructional

services in August of 1991.
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As the number of employees in the CET increases, Dottie

Clark's workload as the director of business operations

continues to grow, too. In addition, as the CET gains new

customers for its telecourses and software, the paperwork

for this part of the CET keeps increasing. The ordering and

billing process, formerly done manually, is now completely

computerized; this management information system makes the

operation more efficient and postpones the need for hiring

new staff members, thus keeping costs down (Quinn 1990).

Dottie Clark, who was hired by Travis Linn, is the director

of this division.

Production Services

Keeping telecourses in production is the responsibility

of this section of the CET. The goal is to start a new

telecourse each year, completing it in two years. This

keeps the output constant, with one new telecourse being

completed every year. At the present time, the cost of

making a telecourse is close to $1 million; typically, the

DCCCD provides up to $400,000 of this, and other partners,

such as large community college districts and the publishers

of the textbooks used in DCCCD telecourses, contribute as

much as $80,000 or more each to make up the remaining bud-

get. Educational partners thus earn the right to use that

telecourse in their service area (Pohrte 1991f).
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The completion of the new facility adds the possibility

of taping the studio portions of the telecourses there. It

also makes it possible to produce teleconferences there

(Quinn 1990). Bob Crook has served as the manager of pro-

duction services, but Paul Bosner has been the acting manag-

er since early 1991 (Pohrte 1991f). Under the new organiza-

tion of the center, Production Services becomes Production

and Network Operations.

Video Network

DC-NET, the Dallas College Network, is the division of

the CET that provides live interactive instruction for the

DCCCD colleges and area businesses. In the future, it will

utilize one of the three ITFS channels allocated to the

DCCCD, but the two courses that will be taught in the fall

of 1991 will be transmitted by means of the TAGER system

(Pohrte 1991b). DC-NET classes will be taught from special

"instructor studios" at the new facility of the R. Jan

LeCroy Center for Educational Communications (Live from

Dallas--It's DC-NET 1991, 2).

The Community College Satellite Network is also part of

the Video Network division. The DCCCD was chosen as one of

six uplink sites for the CCSN, which will serve as a commu-

nications link for the American Association of Community and

Junior Colleges (AACJC) and will serve as a delivery system

for informational materials and telecourses to colleges as
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well as for teleconferencing (Pohrte 1989a). The uplink was

installed in 1990, so the uses for the CCSN network are in

the process of being studied and implemented.

The Teleconferencing Network, an offshoot of the Video

Network, is, as its name indicates, the part of the organi-

zation involved with teleconferencing. This is done through

STARLINK, which at present receives funds from the Coordi-

nating Board, but efforts have begun to seek some funding

from appropriations from the Texas legislature. STARLINK,

which may grow to enormous proportions, is managed by the

DCCCD and Austin Community College, though it is not

actually owned by them (Quinn 1990). The teleconferences

are conducted by means of satellite transmission, but they

are sent to DCCCD campuses by means of one of the ITFS

channels (Live from Dallas--It's DC-NET 1991, 2).

The Video Network will no longer be a separate division

of the center under its new organization.

Courses Offered

For the fall semester of 1991, the Dallas County Commu-

nity College District will offer 19 telecourses for credit.

Of these, nine were produced by the Center for Educational

Telecommunications of the DCCCD: Business 105, Introduction

to Business ("The Business File"); English 101, Composition

I ("The Write Course"); Government 201, American Government

I ("Government by Consent I"); Government 202, American



173

Government II ("Government by Consent II"); History 101,

History of the U.S. ("The American Adventure"); History 102,

History of the U.S. ("America: The Second Century"); Human-

ities 101, Introduction to the Humanities ("In Our Own

Image"); Physical Education 101, Health for Today ("Here's

To Your Health"); and Sociology 101, Introduction to Sociol-

ogy ("The Sociological Imagination").

Of the remaining 10 telecourses, three come from the

Southern California Consortium: Business 234, Business and

the Law ("Business and the Law"); Computer Information

Systems 103, Introduction to Computer Information Systems

("The New Literacy"); and Management 136, Principles of

Management ("The Business of Management"). Three of the

courses come from Coast Telecourses: Anthropology 101,

Cultural Anthropology ("Faces of Culture"); Psychology 101,

Introduction to Psychology ("Psychology: The Study of Human

Behavior"); and Psychology 102 ("The Growing Years"). Two

of the courses, Economics I and II, Principles of Economics

I and II ("Economics U$A") were produced by the Wharton

Econometric Forecasting Associates and the Educational Film

Center and were funded by Annenberg/CPB. One course comes

from Pennsylvania State University: Accounting 201, Princi-

ples of Accounting. Another course, replacing the DCCCD's

"Communicating Through Literature" telecourse for English

102, Composition II, for the fall 1991 semester, is "Read,

Write and Research," from Florida Community College at
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Jacksonville (Telecourse information: Fall 1991; Pohrte

1991b).

During the summer of 1991, six telecourses were offered

by the DCCCD: History 101, Government 201, and Economics

201 during the first term, and History 102, Government 102,

and Economics 102 during the second term (Telecourse infor-

mation: Summer 1991).

DCCCD telecourses have won numerous awards over the

years. The awards listed here are those won by DCCCD-pro-

duced telecourses currently available. "The Business File"

won the Silver Award of the Visual Communicators Associa-

tion; "America: The Second Century" won the Bronze Award of

the International Film and Television Festival and the

George Washington Honor Medal of the Freedoms Foundation at

Valley Forge; "Government By Consent: A National Perspec-

tive" won 2nd Place, Best Distant Learning Program, at the

Ninth Annual TELECON Conference; "The Write Course" won the

Bronze Award of the Visual Communicators Association the

Silver Award of the International Film and Television Festi-

val of New York, and the Silver Award of the Houston Inter-

national Film Festival; "In Our Own Image" won the Bronze

Award of the International Film and Television Festival of

New York; and "Earth, Sea and Sky" won the Cindy Award of

the Visual Communicators Association (Dallas telecourses

[1991], 2-7).
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FUTURE DIRECTIONS

The R. Jan LeCroy Center for Educational Telecommunica-

tions has been in a state of change since its beginnings,

but with the new facility and new technologies, the center

will most likely be involved in further implementation of

ITFS, CCSN, STARLINK, and other such projects. What else

might the future hold? Of course, it is very risky to

attempt to predict the future because there are so many

variables involved, such as technological developments,

trends in education, the economy, funding, and so on. On

the other hand, a vision of future possibilities can be the

first step toward making them a reality.

Pamela Quinn, the current director of the center, sees

a need for more marketing efforts to increase community

awareness about the Video Network:

I think we really have opened up a whole new communica-
tion tool to our community. It will take as much

marketing to inform them of what we're going to do as
it will delivering the product. There's an awful lot
of work out there to be done in the area of informing
the community and informing business and industry. .
.Through the TAGER network, business and industry

already know about this kind of delivery system, so we
don't have to go out and sell the technology as much as
we have to sell ourselves and what we are capable of
delivering. There's going to be a huge education
process in front of us for the community. I'll say the

community and the district because our district still
doesn't know what it is that we're doing, so we've got
an education process, I think, as much as anything,
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about what we're going to be able to accomplish. (Quinn

1990)

Regarding specific community needs, Quinn sees several

possibilities:

I think that we could work with minority community
centers in offering classes in places we haven't been
before. I think we can offer some undergraduate class-
es to support staff and industry across the town. The
TAGER network has primarily been delivering graduate
programming for engineering students, and I think we
can do a lot more than that. I think we can serve the
secretarial staff as well as their engineering technol-
ogy staff. (Quinn 1990)

She also sees possibilities for working with high

school students, noting that this would include both the

highly motivated students who plan to go to college and the

students who may lack interest in school. The motivated

students could begin taking courses to get them ready for

college, and the at-risk students might become interested in

one of the technology programs offered. In either case, the

students could begin taking some college-level courses while

still in high school by means of televised instruction

(Quinn 1990).

Bob Crook, who becomes director, instructional telecom-

munications services, under the center's reorganization,

believes that the center will receive nationwide attention

for its teleconference production:

Nationally, we're going to become known, I'm confident,
not only for our telecourses, but for our satellite
teleconferences. It will redefine the business and put
us into new areas. It will be a whole new dimension.
(Crook 1990)
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This, he believes, will give all the center's other func-

tions a boost: "You can't be doing teleconferences in

various areas without having that effect on almost every

area, one way or another" (Crook 1990).

Rodger Pool, who preceded Quinn as director of the

center, foresees potential uses for the for the uplink

capability in addition to STARLINK and CCSN, such as provid-

ing teleconferences for Dallas-area businesses and indus-

tries. He also sees uses for ITFS beyond just the use of it

for teaching live classes in the district, including stu-

dent development programs (possibly having a speaker in one

location and having the signal sent to all campuses) and

orientation presentations. Even the classes that are taught

in the district by ITFS could be sent out to community

colleges farther away. In addition, ITFS could be used for

staff development programs within the district. Pool also

sees the advantages of delivering programming to businesses

(as will be done in the fall of 1991 with TI), and he has

asked Quinn to check out the possibility of an outreach to

area community centers, especially those for minorities. He

adds:

Our problem eventually is not going to be one of not
having enough to do. Eventually, the question will be
what to cut out. There are a lot of uses that can be

made of it. The thing about bright people is that they

will figure out and they will do it, in ways we haven't
yet dreamed of, how to make use of that system. (Pool
1990)



178

The rapid development of communications technology in

the coming years will present many avenues of opportunity

for the center, but it makes planning very difficult, Pool

says:

The danger one faces in this is that because of the

prospect of change, you can become immobilized in the
face of that. You can simply freeze in the face of the
prospect that things are likely to change. The only

thing certain about this business is that it is going
to change. You cannot let the prospect of change

freeze or immobilize you. If you wait until things are
settled, you are never going to do anything because
they are never going to be settled in this business.

(Pool 1990)



CHAPTER VII

CONCLUSIONS AND RECOMMENDATIONS

A great deal of progress has been made since the day

Bill Priest decided to move forward with telecourse produc-

tion. In just a few years, the Dallas County Community

College District has become a leading producer of tele-

courses and has moved into other kinds of electronic dis-

tance learning. How successful has the center become?

According to its director, Pamela Quinn, the district does

not produce the most telecourses nationally, but those it

has produced enroll more students than those produced any-

where else (Quinn 1990).

Conclusions

The most important factor in the overall success of the

R. Jan LeCroy Center for Educational Telecommunications over

the years has been the caliber of the people who have been

involved in its progress. It seems that the right person

always came along at the right time. From the very begin-

ning, when Bill Priest recognized a need for instructional

television in the district, the personnel who contributed

their efforts were crucial to the center's success.

Among these are Priest himself, for having the vision

to see the potential of telecourse production and utiliza-
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tion; the district's Board of Trustees, for backing Priest

in that vision; Jan LeCroy, the vice chancellor who saw that

Priest's directive was carried out; Jim Hankerson, the

government instructor who was willing to be the content

specialist and presenter for the district's first tele-

course; Travis Linn, whose expertise in television and

whose dynamic leadership led to the formation of the ITV

Center of which he was director; Dee Brock, whose marketing

expertise helped make the center nationally known and whose

English course proved that television can be used for teach-

ing writing; Ted Pohrte, whose knowledge of instructional

design has guided the development of DCCCD telecourses since

1973; Bob Crook, whose prowess as a television producer was

instrumental in the making of telecourses of high quality;

and Dottie Clark, whose business skills and dedication were

vital to the center's progress.

Others who made equally important contributions are

Steve Mittelstet, whose competence as an administrator

sustained the center; Rodger Pool, who worked with textbook

publishers to help coordinate the publishing of textbooks

and study guides with the marketing of telecourses; Nancy

Miller, whose years of work at the center qualified her to

become its interim director; and Pam Quinn, who supervised

the center as it moved into its own facility and entered new

realms of electronic distance learning. The list of impor-
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tant people goes on and on, as a reading of this disserta-

tion indicates.

Conducting the interviews for this dissertation has led

to several conclusions. First, the people who have run the

center and who have served as content specialists are knowl-

edgeable scholars and competent educators. This was clear

not only from seeing what they had produced, but also from

hearing them talk about their work articulately and intelli-

gently. Second, these people were forthright in saying what

they thought and in telling about the pluses as well as the

minuses. Third, the people involved have been very generous

with their time, and they sincerely want to make a positive

contribution to reaching and educating students by means of

television and other media. The author hopes that this

study will illuminate those efforts so that others may learn

from them.

The emphasis placed upon student learning in tele-

courses represents an important aspect of the center's

history. That has always been the first concern of the CET

personnel, and the result has been that the courses have

been effective not only in the DCCCD, but also in educa-

tional environments across the country and around the world.

This has given the DCCCD a great deal of publicity and

enhanced its image in the field of education. As a result,

CET personnel are called upon to give presentations about

their work at national conventions; for example, in the fall
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of 1990, John Trickel, the content specialist for "The

American Adventure," delivered a speech titled "The Making

of a Quality Telecourse" at Telecourse Conference '90 held

in Miami. At the same meeting, the CET's Ted Pohrte gave a

presentation called "Adapting Telecourses to Meet Local

Needs" (The Telecourse People: Telecourse People and ITC

co-sponsor Telecourse Conference '90 1990, 5). Several

content specialists have spoken of the celebrity status they

have attained since their telecourses have been shown in

various locales.

In addition to national exposure, the CET gets local

exposure, too, when local people who are not students watch

the telecourses because they are interested in their con-

tent. Those people benefit from the courses, and their

perception of the DCCCD is enhanced as a result.

Other institutions considering the production of tele-

courses for the first time can learn from the DCCCD's expe-

rience. They should be careful to choose competent faculty

members to serve as content specialists, be able to spend

enough money to produce quality programming, and be sure

that a need exists for a telecourse before it is made. In

addition, it is advantageous if the institution is located

near a large city, so that actors, writers, and equipment

rental services are available. Finally, administrators of

schools entering telecourse production should be aware that

"talking head" telecourses (those in which a lecturer simply
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talks) tend to be uninteresting; a more efficacious approach

is the use of documentary techniques, with a presenter or

narrator to provide explanations and continuity.

Recommendations for Future udies

A number of avenues for future research have become

apparent during the course of this study. Additional stud-

ies could focus on the R. Jan LeCroy Center for Educational

Telecommunications, exploring the successes or failures

experienced with new teaching technologies. In addition,

the question of why DCCCD enrollment for telecourses has

leveled off since the 1975-76 academic year, though the

total number of courses has increased, could perhaps be

answered in a future study. Finally, the passing of time

will bring about new developments in the history of the CET,

and at some later time, possibly 20 years from now, a new

study, updating this one, will be needed.

Furthermore, historical studies of other telecourse

centers could be written. Additional studies could document

the use of new technologies, such as satellite teleconfer-

encing, in other locations.
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INTERVIEW SCHEDULE

1. How and when did you become involved with the Center
for Telecommunications?

2. What were the purposes of the center when it was
started? Have they changed?

3. In what ways has the center changed since its
beginnings?

4. Whose contributions were instrumental in starting and
developing the center?

5. Why has the center grown?

6. What did you find to be the center's greatest problems
during your association with it? How were these
problems treated? Do these problems still exist? Are
there new problems? What is being done to deal with
these problems?

7. What have been the most successful courses offered by
the center? What have been the most successful courses
produced by the center? How do you account for this
success?

8. What courses offered by the center have not been
successful? What courses produced by the center have
not been successful? Why were these efforts
unsuccessful?

9. What areas of the college curriculum are not covered by
courses produced or offered by the center? Why?

10. What is the center's status with respect to its
divisions: 1) Educational Computing, 2) Infor-
mation and Distribution, 3) Instructional Services,
4) Business Operations, 5) Production Services,
6) Technical Services, and 7) Video Network? What
telecourses are currently offered by the Dallas
County Community College District?

11. How will the center's new facilities affect its
activities? How will the Dallas County Community
College District and the Richardson Independent School
District cooperate in utilizing the new facilities?
How were these facilities planned? By whom?

12. What directions will the center take in the future?
Are there unmet community needs that you think the
center should address?
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People Interviewed

Alfers, Ken. Content specialist for two Dallas County

Community College District telecourses, "America: The

Second Century," 1980, and "America in Perspective:

U.S. History Since 1977," to be completed in 1992.

Attner, Ray. Content specialist, "The Business File," 1985;

also worked on telecourses for Southern California

Consortium.

Bosner, Paul. Telecourse producer for the DCCCD since 1982.

Brock, Dee. Content specialist for "Writing for a Reason,"

1974; first director of marketing for the center; a
former vice president of PBS.

Brown, Harryette Stover. Content specialist, "The Write

Course," 1985.

Brumbach, Mary. Content specialist, "In Our Own Image,"
1977.

Clark, Dottie. Business manager for the center, 1974-
present.

Crook, Bob. Director, Instructional Telecommunications
Services, beginning in August 1991; hired to produce

telecourses for the center in 1974.

Currier, Glenn. Content specialist, "The Sociological
Imagination," 1991.

England, Jonnie. Head of public relations, KERA-TV Channel
13 in Dallas.

Hankerson, Jim. Content specialist, "American Government

201," 1972 (first DCCCD telecourse) and the remake,

"American Government 201," 1974.

Hartman, Henry. Dallas director of STARLINK, 1990-present.

Hegar, Kathy. Content specialist, "It's Everybody's
Business," 1975.

Holmes, Velda. Director of instructional television,
Regional Instructional Television Consortium,
Richardson Independent School District.
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LeCroy, R. Jan. Former vice chancellor of academic
affairs, DCCCD; former chancellor, DCCCD; currently
president of Dallas Citizens Council.

Lee, Sue. Content specialist, "Government By Consent: A
National Perspective , " 1990.

Linn, Travis. Director of Instructional Television Center
of the DCCCD, 1974-76.

Lynch, Eileen. Content specialist, "American Government
201" and "American Government 202," 1979; helped with
making of first DCCCD telecourse, 1972.

Mittelstet, Stephen. Director of ITV Center, 1976-77;
currently president of Richland College.

Miller, Nancy. Former acting director of Center for
Telecommunications, 1984-85; helped with first DCCCD
telecourse, 1972; employed by center when it began.

Pohrte, Ted. Served as director of Instructional Services
for the center; involved with instructional design for
DCCCD telecourses since 1973, when locally produced
programs were added to "Man and Environment."

Pool, Rodger. Former director of the ITV Center/Center for
Telecommunications, 1978-85; currently associate vice
chancellor, educational affairs, for the DCCCD.

Priest, Bill. First chancellor of the DCCCD.

Quinn, Pamela. Director of the Center for
Telecommunications/R. Jan LeCroy Center for Educational
Telecommunications, 1985-present.

Trickel, John. Content specialist, "The American
Adventure , " 1987.



APPENDIX 3

TELECOURSES OFFERED BY THE DCCCD

189



[190]

TELECOURSES OFFERED BY THE DCCCD

TELECOURSE PRODUCER OFFERED
START/THROUGH

1. AMERICAN GOVERNMENT 201 DCCCD F72-SU74

2. MAN & ENVIRONMENT (ECY MIAMI-DADE/ F73-SP75

290) DCCCD*

3. AMERICAN GOVERNMENT 201 DCCCD F74-F78

4. WRITING FOR A REASON (ENG DCCCD F74-SU84

101)

5. AS MAN BEHAVES (PSY 105)** COAST F74-F79
TELECOURSES

6. COMMUNICATING THROUGH DCCCD F75-SP91
LITERATURE (ENG 102)

7. IT'S EVERYBODY'S BUSINESS DCCCD F75-F76
(BUS 105)

8. THE CONSUMER EXPERIENCE U. OF WISC. F75-F76
(BUS 143)

9. ASCENT OF MAN (SCI 100) BBC F75 ONLY

10. DIMENSIONS IN CULTURE (ANT COAST F75-F76

100) TELECOURSES

11. MAN & ENVIRONMENT II (ECY MIAMI-DADE/ SP76-F76
291) DCCCD*

12. IN OUR OWN IMAGE (HUM 101) DCCCD SP77-PRESENT

13. EARTH, SEA & SKY (ES 117) DCCCD SP77-SP81

14. THE AMERICAN STORY (HST 101) DCCCD F77-SP87

15. THE GROWING YEARS (PSY 201) COAST SP78-PRESENT
TELECOURSES

16. THE LONG SEARCH (REL 201) BBC F78 ONLY

17. AMERICAN GOVERNMENT 201 DCCCD SP79-SU90

18. AMERICAN GOVERNMENT 202 DCCCD SP79-SU90

19. THE WORLD OF F. SCOTT NATIONAL SP80 ONLY
FITZGERALD (ENG 215) -- PUBLIC

RADIO COURSE RADIO/DCCCD

20. UNDERSTANDING HUMAN BEHAVIOR COAST SP80-SP90

(PSY 105)** TELECOURSES

21. AMERICA: THE SECOND CENTURY DCCCD F80-PRESENT

(HST 102)
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22. FOCUS ON SOCIETY (SOC 101) DCCCD F81-SP91

23. VOYAGE: CAREER PLANNING (HD BAY AREA SP82-F82

104) COMMUNITY
COLLEGE
CONSORTIUM

24. HERE'S TO YOUR HEALTH (PEH KERA/DCCCD F82-SP85

101)

25. THE BUSINESS OF MANAGEMENT SO. CALIF. SP83-PRESENT

(MGT 136) CONSORTIUM

26. FACES OF CULUTURE (ANT 101) COAST F83-PRESENT
TELECOURSES

27. THE NEW LITERACY (CIS 103) SO. CALIF. F84-PRESENT
CONSORTIUM

28. THE WRITE COURSE (ENG 101) DCCCD F84-PRESENT
(WITH
MATCHING
FUNDS FROM
ANNENBERG/
CPB)

29. THE BUSINESS FILE (BUS 105) DCCCD F85-PRESENT

30. PRINCIPLES OF ACCOUNTING PENN. STATE F85-PRESENT

(ACC 201) UNIV.

31. THE AMERICAN ADVENTURE (HST DCCCD F87-PRESENT

101) (FUNDED IN
PART BY
GRANT FROM
FRITO-LAY)

32. HERE'S TO YOUR HEALTH (PEH KERA/DCCCD SP88-PRESENT
101)

33. 34. ECONOMICS U$A (ECO 201 WHARTON SP88-PRESENT
AND 202) ECONOMETRIC

FORECASTING
ASSOCIATES
AND THE
EDUCATIONAL
FILM CENTER
(FUNDED BY
ANNENBERG/

CPB)

35. PSYCHOLOGY: THE STUDY OF COAST F90-PRESENT

HUMAN BEHAVIOR (PSY 101) TELECOURSES

36. BUSINESS AND THE LAW (BUS SO. CALIF. F90-PRESENT

234) CONSORTIUM
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37, 38. GOVERNMENT BY CONSENT DCCCD F90-PRESENT

(GVT 201 AND 202)

39. THE SOCIOLOGICAL IMAGINATION DCCCD BEGINS F91

(SOC 101)

40. READ, WRITE & RESEARCH FLA. COMM. BEGINS F91

(ENG 102) COLL. AT
JACKSON-
VILLE

41. AMERICA IN PERSPECTIVE: DCCCD BEGINS F92

U.S. HISTORY SINCE 1877
(HST 102)

*Additional programs to localize these telecourses to Texas were

produced by the DCCCD for showing in Dallas.
**PSY 105, the introductory psychology course, became PSY 101 in

1987.

Sources: Telecourses offered in the DCCCD 1988, 1-2; Pohrte
1991b. The source for all Appendix items that follow is

the R. Jan LeCroy Center for Educational Telecommunications.
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A SAMPLING OF TWO-YEAR COLLEGES AND TECHNICAL INSTITUTES
USING DALLAS TELECOURSES

Amarillo College

Austin Community College

Chicago City-Wide College

Coast Community College

College of DuPage

Community College of Baltimore

Cuyahoga Community College

DeAnza College

Dekalb College

Delta College

El Paso Community College

Florida Community College at

Jacksonville

Gadsden State Junior College

Houston Community College

Jefferson State Junior College

John Wood Community College

Johnson County Community College

Milwaukee Area Technical College

Nashville State Technical Institute

Portland Community College

San Antonio College District

Tarrant County Junior College

District

Triton College

Tulsa Junior College

William Rainey Harper College

Westark Community College
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A SAMPLING OF EDUCATIONAL CONSORTIUMS AND ASSOCIATIONS
USING DALLAS TELECOURSES

Arkansas Educational Television Consortium, 26 colleges and
universities

College of the Air, 30 colleges and universities in three states

Connecticut Regional Community Colleges, 12 colleges

Eastern Educational Consortium, 37 colleges and universities in
four states

Educational Telecommunications of Michigan, 25 colleges and
universities

Florida Department of Education, 29 colleges and K-12

Higher Educational Telecommunications Association, 21 colleges
and universities in two states

Iowa Consortium, 18 colleges and universities

Kansas Association for Post-secondary Educational
Telecommunications, 17 colleges and universities

Kentucky Educational Television, 20 colleges and universities

Missouri-Illinois Telecourse Cooperative, 8 colleges in two
states

New Jersey Community Colleges Telecommunications Consortium, 13
colleges

North Carolina Department of Community Colleges, 58 colleges

Northern California Telecommunications Association, 34 colleges

Northern Illinois Learning Resources Cooperative, 46 colleges
colleges in three states

Oregon Community Colleges Telecommunications Consortium, 17
colleges

Southern California Consortium, 37 colleges

Texas Consortium for Educational Telecommunications, 19 colleges
and universities

Virginia Tidewater Consortium, 14 colleges and universities

Wisconsin Foundation for Vocational and Technical Adult
Education, 18 colleges
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A SAMPLING OF FOUR-YEAR COLLEGES AND UNIVERSITIES
USING DALLAS TELECOURSES

Boise State University

Cameron State University

East Tennessee State University

Kansas State University

Midwestern State University

Northwestern State University

Oklahoma State University

Troy State University

University of Alaska

University of Arkansas

University of Colorado

University of Cincinnati

University of Iowa

University of Louisville

University of Kentucky

University of Michigan

University of Missouri

University of Northern Iowa

University of Oklahoma

University of Scranton

University of South Dakota

University of Wisconsin

Washburn University of Topeka

Wayne State University

Wichita State University
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APPENDIX 9

FLOOR PLAN, R. JAN LeCROY CENTER FOR
EDUCATIONAL TELECOMMUNICATIONS
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