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The purpose of this study was to describe and assess

the development, current status, and contributions of

Student Foundation programs in institutions of higher

education in the United States.

The development, current status, and contributions

of these programs was determined by two primary methods.

First, by a survey of the professional literature related

to Student Foundation programs; and second, by using a

brief questionnaire of the facts and opinions of admini-

strators who are currently responsible for the Student

Foundation program at higher education institutions in

the United States.

The survey instrument consisted primarily of multiple

choice questions with several open-end questions. These

were included to allow respondents to clarify or elaborate

on their responses. The questionnaire was administered

to a pilot group consisting of five professionals who

are authorities in the area of Student Foundation programs.
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After editing, the instrument was mailed to 121 adminis-

trators who were responsible for the Student Foundation

programs at their institutions.

The following findings resulted from the study:

1. Only forty-seven institutions in the United

States currently have Student Foundation programs.

2. The majority of the Student Foundation programs

in this study have been in existence since 1970.

3. The Student Foundation program was initiated

by administrators, students, and alumni members

for one of the following reasons: (a) to make

students aware of the alumni association, (b) to

develop alumni leaders, (c) to convey a positive

environment to potential donors, and (d) to

involve alumni members in the affairs of the

university.

4. The major areas of endeavor that students are

involved in through Student Foundation programs

include public relations activities, alumni

activities, and fund-raising.

5. The majority of those responding indicated that

they receive most of their operating funds from

private sources.

6. A majority of those surveyed reported that

their Student Foundation programs were either

moderately or extremely successful.



An analysis of these data warrants the following

conclusions:

1. Definition of the term varies from one institution

to another due to the newness of programs.

2. Students participating in these programs are

likely to have been selected by the administration

for their scholarship and leadership qualities as

well as their potential as supportive alumni.

3. Financial support appears to be limited and

available only from private sources.

4. Student Foundation programs appear to be one

vehicle for improving alumni relations and

expanding giving programs.

Based on these conclusions, this study suggests that

additional research studies be conducted to:

(1) determine what relationship exists between the

problems of lack of publicity and student apathy;

(2) develop and test a model evaluation procedure

for Student Foundation programs;

(3) develop activities and procedures based upon

accepted criteria to be used to provide data

to improve Student Foundation programs; and,

(4) determine the potential contributions that Student

Foundation programs can make to higher education

institutions.
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CHAPTER I

INTRODUCTION

The Student Foundation movement is reputed to be one

of the most exciting and innovative programs in the area

of development in American higher education today. The

first of such programs, at Indiana University, has been

in existence for only twenty-eiqht years. The program

there was founded in 1949 because of "a need for a new

vehicle that could be used to restore and strengthen lines

of communication between students, members of the community,

the administration, and the Indiana University Foundation" (6).

The goal of this program is "to cultivate student awareness

and involvement" (6). Its "Little 500 Bicycle Race," for

example, is an annual event that is designed to promote

student leadership, student involvement, and to raise funds

for student scholarships.

The success of this type of activity and other such

activities stimulated other institutions to develop similar

programs. Although the majority of the Student Foundation

programs at other. colleges and universities are also rela-

tively new, they have been reported to be relatively

successful. Since these programs are so new, little is

known about their development and achievement of the goals

for which they were designed.

1



2

The current professional literature tends to indicate

that more colleges and universities are encouraging their

students to become involved in their development programs.

Although some institutions of higher education utilize

students primarily in public relations activities, other

institutions that have Student Foundation programs are

providing expanded opportunities for their students to

become involved in recruitment, fund raising, and various

alumni activities.

The current Student Foundation program may have been

developed as a partial response to the changes that occurred

in American society and institutions of higher education

during the middle and late 1960's. During that time

many colleges and universities began to experience a

decline in enrollment and at the same time became the target

of those who wanted to give the student more voice in the

decision-making process. The increased cost of operating

educational institutions due to inflation may have been

another factor in causing students to become more important

in helping the universities recruit additional students,

promote programs and services, and raise private funds.

Successful Student Foundation programs apparently

are well planned and organized in a systematic manner.

Persons who are responsible for developing such programs

appear to need much knowledge concerning the availability

of both human and financial resources, constraints and
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limitations, and must have conducted a thorough needs

assessment to determine the feasibility of initiating

such a program. Above all, these individuals must be

committed to the need for such a program at their

institution.

To assist those who are interested in developing

a successful Student Foundation program,. the Council

for the Advancement and Support of Education (CASE) has

developed a set of guidelines. These guidelines have

assisted in the development and implementation of Student

Foundation programs at several colleges and universities

in the United States. In general, they provide a detailed

description of the potential benefits of the Student

Foundation program and suggest proven techniques that

can be used to implement the program at that institution.

As more programs are developed, new models and guidelines

will undoubtedly be needed to improve and strengthen these

programs. The information gained from this study should

assist in the development of such models and guidelines.

Purpose of the Study

The purpose of this study is to describe and assess

the development, status, and contributions of Student

Foundation programs in institutions of higher education

in the United States.
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Research Questions

The basic questions to be answered in this study

are as follows

1. What are the role and scope of "Student Foundation"

programs in colleges and universities in the

United States?

2. What factors have contributed to the development

of such programs?

3. What are the goals and objectives of the Student

Foundation programs?

4. What are the specific areas of endeavor of the

various Student Foundation programs that are

currently in operation?

5. What are the contributions of the Student Foundation

programs in meeting the needs of institutions?

6. How are existing Student Foundation programs

currently .funded?

7. What major problems do such programs encounter?

8. What future projections can be made for the Student

Foundation program in the next two years? five

years? ten years?

Background and Significance of the Study

The period from the end of World War IT until the late

1960's has been called the "financial golden age" of higher

education in the United States. During this period, Mayhew

reports, many "colleges and universities witnessed a
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tremendous increase in enrollment and in per-student

support from state appropriations. . . ." (10, p. 259).

There was also a significant increase in the amount of

monies available to colleges and universities from the

federal government. At the same time, there was a sig-

nificant increase in the amount of money available from

large philanthropic foundations, large corporations, and

wealthy individuals.

This period of increased financial assistance to

higher education institutions can, according to Mayhew (10,

p. 259), be attributed to several factors. The first of

these was a period of postwar affluence and prosperity.

Another important factor was the launching of the Sputnik

satellite by the Soviet Union. This and other technological

changes created a demand for engineers and technicians.

This in turn created a demand for scientific and technical

programs in institutions of higher education; therefore

millions of dollars were allocated to these programs.

These conditions. as well as changing American attitudes

helped to create a demand for expanded educational and

social opportunities for the people of the United States.

As a result of these changes in attitude and excellent

economic conditions, many colleges and universities expanded

their academic programs. Many colleges became universities,

and more universities began to plan or create graduate and

professional schools. Even small liberal arts colleges

began to offer master's and doctoral programs.
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"Just as suddenly as higher education affluence and

support had come, it began to go, between 1968 and 1970" (10,

p. 265). Many colleges and universities began to experience

a decline in enrollments. Other institutions faced financial

crises. They found that their expenditures for faculty

salaries, new programs, and new and expanded facilities

far exceeded their total income. Private universities

also felt this economic crunch because they were no longer

capable of competing with state-supported institutions

for new students.

Several other factors also contributed to this decline

in the financial conditions of colleges and universities

in the United States. These include (a) changes in federal

funding to higher education, (b) declines in support from

foundations and corporations, and (c) declines in state

support to higher education institutions. Other factors,

such as inflation and student unrest, contributed to this

decline in both economic and societal support for higher

education in the United States.

In response to the drastic changes that occurred in

higher education during 1968-1970, many colleges and uni-

versities began to question their financial management

systems. They also made provisions in their policies

and education philosophies to insure that they would

once again meet the educational needs of society. For

example, many colleges and universities raised their
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tuition rates, adopted more lenient admission policies,

and extended student aid and loan programs. These special

provisions were instrumental in enabling more students to

acquire a college education.

During this period of time, several colleges and uni-

versities in the United States developed special Student

Foundation programs. These programs were created to assist

in the recruitment of new students, to open communication

lines among members of the institution, and to make

students feel more important in the decision-making process.

The participants in these programs secured for the institution

funds and support that formerly came from the federal govern-

ment, wealthy individuals, and private foundations and

corporations. These programs have played a small, yet

significant, part in making colleges and universities

important institutions in the eyes of many persons once

again.

At the present time, several colleges and universities

in the United States have Student Foundation programs.

These include the following: Indiana University, Baylor

University, the University of Nebraska, Marquette University,

Central Michigan University, Dallas Baptist College, Iowa

State University, North Texas State University, Texas

Christian University, and Wichita State University. Some

of these programs are relatively new, while the one at

Indiana University has been in existence for approximately

twenty-eight years.
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These programs have been operating successfully

during the past three decades, although the majority

of them have been organized since 1970. Many of these

colleges and universities are members of the. Council for

the Advancement and Support of Education (CASE) and have

actively participated in the Mini-Conferences and other

activities supported by that organization. New programs

are currently being planned in other institutions in the

United States and will be implemented in the near future.

Although several colleges and universities in the

United States currently have Student Foundation programs,

little is known of the scope or content of these programs

and activities. Very few professional articles appear to

exist on the topic. Yet several prominent authorities

have indicated that more comprehensive research studies

need to be conducted to learn more about the quality,

activities, and effectiveness of these programs at colleges

and universities in the United States.

For example, Dr. Michael Born, Vice-President of the

Council for the Advancement and Support of Education (CASE),

has indicated that

many colleges and universities have alumni
and development programs designed for both young
alumni as well as programs to prepare students
currently on campus for their role as alumni and
potential donors. However, at this point there
are very few student foundations.

Richard Emerson, Director of Alumni Administration

for the Council for the Advancement and Support of Education
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(CASE) has also indicated that to his knowledge, only eight

higher education institutions have Student Foundation

programs. Although only these institutions have Student

Foundation programs at the present time, several other

colleges and universities participate in CASE programs

and activities.

These statements tend to indicate that there is a

very real need for more scholarly research studies in the

area of Student Foundation programs. Although a great deal

has been done concerning the development of these programs,

much remains to be done. It appears that the time has

also come for a series of studies that will, in effect,

serve as an evaluative technique designed to determine

whether or not these programs are effectively meeting the

needs of those they were designed to serve.

Definition of Terms

1.. The term foundation refers to "a non-governmental,

non-profit organization having a principal fund

of its own, managed by its own trustees or direc-

tors, and established to maintain or aid social,

education, charitable, religious or other activities

serving the public welfare" (2, p. 8).

2. The acronym CASE refers to the Council for the

Advancement and Support of Education.

3. The term Student Foundation refers to a "volunteer

student organization striving to promote pride
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and awareness in a given college or university

through services for students, alumni, potential

students and the surrounding community" (3).

Summary

The current professional literature reveals that many

changes have occurred in American higher education during

the past three decades. As a result of these changes,

institutions of higher education have developed many new

programs and activities to continue to attract students.

The Student Foundation program is one such example. These

programs are relatively new, but appear to have been

relatively successful in providing expanded opportunities

for students to assist universities in recruiting students,

in promoting its programs and services, and in fund raising

activities.

This study is organized into five chapters. Chapter I

includes a description of the changes in higher education

that led to the development of the Student Foundation movement

as it exists today, the purposes of the study, the research

questions, and a definition of terms. Chapter Ii contains

a detailed review of the background of the study, including

changes in American higher education, the history and

development of philanthropic foundations, American foundations

of the twentieth century, the development of Student Foundation

programs in the United States, the role of alumni through

Student Foundations, and the role of students in these
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organizations. Chapter III describes, in detail , the

procedures used in collecting the data for the study,

and the design of the study. The analysis of the data

gathered in the study of Student Foundation programs is

presented in Chapter IV. Chapter V contains the summary

of the study, the conclusions based on the findings, and

recommendations offered in view of the findings and

concusions.
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CHAPTER II

REVIEW OF RELATED LITERATURE

The professional literature related to the development

and use of Student Foundation programs at colleges and

universities in the United States will be reviewed in this

chapter. The review will be divided into six major areas:

1. Changes in American higher education;

2. The history and development of philanthropic

foundations;

3. American philanthropic foundations of the twentieth

century;

4. The development of Student Foundation programs

in American higher education;

5. The role of alumni through Student Foundation

programs; and,

6. The role of students in Student Foundation programs.

Changes in American Higher Education

"The period from the end of World War II until the

late 1960's has been called the 'financial .golden age' of

higher education in the United States" (37, p. 259). It

was also a time when enrollment at higher education

institutions expanded tremendously and the federal

government increased its support to higher education.

14
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At the same time, there was a significant increase in the

amount of money available from large philanthropic founda-

tions, large corporations, and wealthy individuals.

After the war was over, a multitude of students

entered colleges and universities throughout the nation.

Congress had encouraged this increased enrollment by passing

the G. I. Bill. Baldridge (2) estimated that approximately

5 million servicemen entered these institutions immediately

after the war. This influx created many changes in the

nature of higher education that remain with us today.

These increases in college enrollment and federal

assistance to higher education were partially the results

of attitudinal changes on the part of the American people

and the federal government. Many Americans felt a need

to obtain an education that would permit them to begin

the careers that had been delayed by America's entry into

the war. A series of national policy statements encouraging

Americans to seek more education also began in 1947.

President Truman's Commission on Higher Education "suggested

that at least half and possibly more of the population could

benefit from higher education" (2, p. 261). This change in

attitude thus encouraged the increased enrollments that

occurred in 1964.

During the early 1950's the United States economy

also was marked by postwar affluence and prosperity.

Employment opportunities were available for many, and
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"with the exception of the McCarthy era, the political

climate was very favorable to an expanding higher educa-

tion establishment" (2, p. 263). The federal government

also continued to increase their support for higher

education because they realized that these institutions

could do much to solve the problems that the nation faced

after the war.

As early as 1954, civil disobedience surfaced on the

campuses of several major colleges and universities. This

was partially due to the Brown vs. the Board of Education

decision and to the black American's struggle for political,

social, and civil rights.

A number of other major changes occurred in higher

education during the late 1950's and early 1960's. During

this period, the emphasis in higher education shifted

toward graduate education. The trend toward General Educa-

tion also became apparent as American educational philosophy

changed regarding the value of the major/elective pattern

that had been so prevalent during the period from 1920-1940.

The number, size, and complexity of colleges and

universities increased during the early 1960's. More

colleges became universities, and universities expanded

their academic offerings. Faculty members focused their

attention on graduate education and teaching in general.

Some faculty members at the larger institutions began to
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direct their attention to research. This led to academic

specialization in many instances and led to publications

and consultantships.

In 1963, Clark Kerr coined the term "multiversity" to

describe "a whole series of communities and activities

held together by a common name, a common governing, and

related purposes" (32, p. 1). These multiversities served

as an index of the growth that higher education institutions

in the United States experienced in the early 1960's.

Although the 1960's were characterized by increased

enrollments and federal assistance to higher education

institutions, many profound changes also occurred that

would have far reaching effects upon American life styles,

attitudes, and values. These changes were marked by the

following major events: the Vietnam War, racial and student

unrest, and inflation brought on as a result of the Vietnam

War.

Many articles and reports have been issued about the

effects of racial and student unrest on higher education.

Baldridge has stated that " . . . most of the demonstrations

had little to do with the central purposes of the institution

which most affect students-- teaching and curriculum" (2, p.269).

Many demonstrations were, in his opinion, rather insignifi-

cant and probably somewhat overpublicized.

However, students had many legitimate concerns about

the content and quality of education that they were receiving

--
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at these-institutions. In many cases students considered

the coursework and assignments to be irrelevant. Feelings

of impersonalization and the lack of voice in the decision-

making process only served to create more unrest and

violence. Large numbers of classes taught by teaching

assistants and the over-emphasis on graduate education

probably contributed a great deal to these feelings that

students now voiced at universities such as Berkeley,

Harvard, San Jose State, Columbia, and countless other

institutions.

The American involvement in Vietnam also affected

higher education during the 1960's., As the economy

declined and more and more soldiers died on foreign soil

in a "political war" students increasingly voiced discontent

about this involvement. These protests and the presence

of anti-war groups on campuses across the nation further

served to.alienate America's young people. These protests,

sit-ins, and near riots were to have a negative effect on

both the financing and future of higher education in the

United States (2).

Baldridge and his colleagues have indicated that as

a result of these confrontations on college campuses,

some legislators began to seriously question the need

for financial support among many of these institutions.

They have indicated that
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If the fruits of higher education were the burning
or trashing of the campuses, then perhaps the money
could be better used elsewhere. The statistics on
support for higher education make it difficult to
substantiate a cutback in funds for the universities
during this period, for expenditures increased each
year. However, we do not have to question what the
figures might have been had the troubles not existed
on campuses (2, p. 270).

During the period from 1968 to 1970, the affluence,

prosperity, and support that higher education had enjoyed

began to wane. This decline may perhaps have been attributed

to a combination of several factors. These include

(a) disenchantment with higher education, (b) inflation

and other economic problems related to involvement in the

Vietnam War, (c) demand for social services by various

groups, (d) changes i.n attitude among the American people,

and (e) dwindling financial support from the federal govern-

ment, philanthropic foundations, and corporations (14).

As a result of this decline in economic support,

many institutions across the United States found themselves

facing difficulties in meeting rising costs and began to

search for ways to bring this situation under control.

Enrollments began to decline. Private colleges were par-

ticularly hard hit because they had to compete with public

institutions for a limited number of students.

Presidents and other administrators began to voice

concern over these financial problems that their institutions

were now facing. "Their concerns were brought to the

attention of the Carnegie Commission on Higher Education
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and the Ford Foundation by representatives of the

Association of American Universities" (14, p. viii).

The study sought to determine the extent of these

financial difficulties and the techniques that other

institutions were using to solve these problems.

Cheit and his associates studied forty-one colleges

and universities and found that 71 per cent of them were

headed for financial difficulty or were already exper-

iencing these financial problems. The Commission's

findings indicated that private institutions

were considerably more likely to be in financial
difficulty in the spring of 1970 than were public
institutions. We also found that universities,
compared to other types of institutions, appeared
to have the highest incidence of financial dif-
ficulty. Cutbacks in federal government research
funds were, of course, affecting the universities
considerably more than other types of institutions,
as were reductions in foundation support in a
number of instances (14, p. xi).

In addition to the financial difficulties that many

higher education institutions faced in the early 1970's,

many new changes have occurred in these institutions.

For example, several institutions have initiated programs

in the environmental sciences, ethnic studies, additional

programs in vocational-technical education, and non-

traditional academic degree programs in response to the

demands of students. These changes in curricula have also

been accompanied by new developments in student personnel

services, student organizations, student involvement in
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fund raising and changes in the nature and composition of

of college students.

The new breed of students who have entered colleges

and universities since 1970 differ in a variety of ways

from their counterparts of the 1960's. They are generally

considered to be more apathetic, less wealthy, and are

likely to be from different social and economic backgrounds

than were their peers in the 1960's. Patricia Cross has

described these students in the following manner:

America's newest college students are not neces-
sarily black or brown or red; most of them are
the white sons and daughters of blue-collar workers.
The young people who did not attend college in the
1950's and '60's, but who will enter college in
increasing numbers in the 1970's and '80's are
distinguished not by their color so much as by
their past experience with failure in the American
school system . . . As the country continues to
move toward increased college access, it is lower-
half students who constitute the available reservoir
of the new students to higher education; poor
students academically and - more often than not -
po'or students financially (18, p. 14).

In spite of the entrance of the new students and

increased numbers of international students, some colleges

continue to face financial problems. These institutions

are becoming more dependent upon alumni gifts as well as

increased tuition rates and building use fees to offset

the continuing rise in inflation. Other institutions

are managing to balance their budgets, however.

Many changes have occurred in higher education since

the 1960's. It is likely that these changes will continue
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to occur in the future, although no one can predict the

rate and direction of this change with any certainty.

Changing economic and social conditions will require

that these institutions remain flexible as they attempt

to educate people of all ages and backgrounds.

The professional literature mentioned and discussed

in this section document and emphasize the variety of

changes that have occurred in American higher education

since 1945. These changes have been discussed because

they point to the need for continued flexibility in these

institutions as enrollments continue to decline. They

further tend to indicate that there is a need to develop

innovative approaches to continue to attract people to

these institutions in times of social and economic

uncertainty.

The History and Development of Philanthropic Foundations

Philanthropy is not a modern invention, nor did it

emerge from any one civilization. The early history of

philanthropic foundations shows minimal support for higher

education and no relationship to students or student groups.

Hollis has indicated that

it gradually emerged in response to social necessity
and, like most legal instruments, has been refined
in the crucible of each succeeding culture. The
foundation did not appear in primitive societies
because it would have served no useful purpose.
The welfare of the good, the tribe, the family,
the individual were communal undertakings. Private
property existed only in very personal items; there
was none to implement a foundation (26, p. 575.).
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Some of the earliest philanthropic foundations were

created for religious reasons. Some heads of state

"initiated the practice of leaving wealth in perpetuity

to other than natural heirs" (26, p. 575). The Egyptians

and Chaldeans practiced this almost 1400 years before

Christ. Both of these peoples donated great amounts of

wealth to a college of priests who, for a portion of the

income, would operate and maintain the tomb or temple.

These are "the earliest known efforts at projecting private

will beyond life for general purposes; they constitute

the most rudimentary form of the foundation" (26, p. 576).

The early Greeks and Romans also utilized foundations

for several purposes. The foundations were called associa-

tions and were given status as a person before the law.

"With an improved legal status, foundations increased in

number and kind. By 65 B.C. the associations had become

a financial and political power . . ." (26, p. 577).

During the reign of the five good emperors, associations

were encouraged throughout the Roman Empire. "Cities and

towns were accorded the right to accept funds by bequest,

and gradually the motive behind these donations shifted

from honoring gods to helping the underprivileged" (22, p. 14).

However, the church continued to be used to distribute public

funds to the underprivileged.

The Roman concepts of foundations were later carried

to England and were embodied in the laws which were developed
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there. Weaver has indicated that

In England, the Saxon kings accorded the ecclesiastical
foundations the near autonomy they had achieved in
Roman society. The bishops and abbots continued
their domination of the "spiritual trusts." After
1066, however, and with the ascent to the throne
of the Norman kings, a long and bloody struggle
arose to bring the foundations.under secular super-
vision and to submit them to the usual laws of the
higher courts (51, p. 13).

King Henry II challenged the control of the church in

temporal affairs. "The bishops and abbots shall hold their

possessions of the king and answer for the same to the king's

justice" (26, p. 581). The Saxon kings were highly displeased

with the manner in which the church conducted the administration

of various charities. In addition, the kings were struggling

with the church to control foundation wealth, which was esti-

mated by both Weaver and Hollis as being "one-third to one-

half of all England" (51; 26, p. 14; 581).

The power of the church dominated foundations was not

broken for many years. In fact, it was not until the reigns

of Henry VIII (1509-1547) and Edward VI (1547-1553) that

this power was finally broken. With this, the English kings

succeeded in confiscating the wealth of the foundations and

adding it to the crown's wealth.

In 1601, the forty-third of Queen Elizabeth's long
reign, a new body of law was enacted providing for
the creation, control, and protection of charitable
funds. Known as the Statute of Charitable Uses,
this act has been recognized as the "cornerstone
of Anglo-Saxon law concerning philanthropites," and
as the Magna Charta of English and American philanthropic
foundations (26, p. 582).



25

The Statute of Charitable Uses was an excellent example

of the use of foundations to alleviate the problems of

the poor and distressed. The statute enumerated the variety

of social services that Elizabeth left to private philanthropy.

Specifically, the statute stated,

For the relief of aged, impotent, and poor people,
for the maintenance of sick and maimed soldiers and
mariners; for schools of learning, free schools,
and scholars in universities; for the repair of
bridges, . . . for or towards relief, education
and preferment of orphans, . . . to aid young trades-
men and handicraftsmen; for the relief or redemptions
of prisoners or captives, and for the aid of the
poor in paying taxes (26, p. 583).

Broce has indicated that "there is no evidence that

the court in the seventeenth century treated the list as

comprehensive. The importance of the definition lay not

in the exact list, but in the fact that it implied the

necessity of some form of public benefit" (9, p. 13).

A large part of the early giving was nevertheless
undoubtedly stimulated by a desire to atone for sin
or, more broadly, to please the rulers of Heaven;
while another substantial portion was motivated by
an urge to perpetuate the donor's name and honor.
Greater social insight, more nearly selfless giving,
and the vision of an effective attack upon the causes
of mankind's troubles rather than relief of them
when they individually occur - these aspects of
philanthropy, despite the early aspirations of the
Greeks had not as yet been significantly developed (51,
p. 18).

The development of private philanthropic foundations

in the United States can be directly traced to England

and the twelfth century. Many of the early American

foundations were founded for religious reasons. This
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is quite understandable because America was founded by

those who sought political, social, and religious freedom.

They also firmly believed in the need to help others who

were not as fortunate as they were.

Benjamin Franklin and Cotton Mather were two of the

earliest advocates of philanthropic giving in the United

States. Benjamin Franklin founded the American Philosophical

Society in 1743. Weaver has indicated that "if it had then

possessed the range of means and endeavors that have accrued

to it since, it would be possible to speak of it as the

first philanthropic foundation in the New World" (51, p. 21).

The White-Williams Foundation was probably the second

philanthropic foundation to be established in the United.

States. It was first organized in the city of Philadelphia

in 1800 as the Magdalen Society. Hollis has indicated

that it was developed to "ameliorate the distressed condition

of those unhappy females who have been seduced from the paths

of virtue, and are desirous of returning to a life of

rectitude" (27, p. 21).

The year 1845 saw the establishment of the Smith
Charities of Northhampton, Massachusetts. Its
charter restricted to furnishing aid in specified
localities in Massachusetts, and the assistance
included "marriage portions" for poor young women
to be married (51, p. 23).

In the year 1846 the Smithsonian Institution was

established. This institution has many characteristics

of modern philanthropic foundations. It was established
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by a bequest of one-half million dollars by James Smithson.

It was brought into existence by an act of Congress and

to this date remains a ward of the government.

Unlike many other foundations, the Smithsonian

Institution has an extremely close relationship with the

United States government. Although it is engaged in

philanthropy, "it is not concerned with charity or with

the needs and sufferings of individuals . . . " (51, p. 24).

In addition, the Smithsonian Institution is important

because it established an important pattern that many of

the modern philanthropic foundations have adopted and

embodied in their charters. Weaver stated that it "used

its funds to support a program of research, and to give

wide distribution to the new knowledge produced by this

research. This was an innovation, and a truly significant

one".(51, p. 24).

Another significant development in the history of

philanthropic foundations occurred in 1867, when George

Peabody established the Peabody Education Fund. Morrison

has described the establishment of the Peabody Education

Fund "as the beginning of the foundation as we know it" (38,

p. IIII). It was established to aid the South after the

War Between the States. Its operations were brought to

a close in 1914, when its assets were transferred to the

John F. Slater Fund, which was established in 1882.
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The literature surveyed in this section serves to

document the history and development of philanthropic

foundations since the days of the Pharoahs. The founda-

tions have changed in regard to the reasons for their

establishment. The early ones such as those in early

Egypt were formed for religious reasons, while the associa-

tions formed by the Greeks and Romans were to help the

poor and underprivileged. Early American foundations,

such as the American Philosophical Society were formed

to help the poor, and to support research.

American Philanthropic Foundations
in the Twentieth Century

Broce, in a dissertation study, has indicated. that

the philanthropic foundation in the United States, "as

a distinctive institution, is barely a century old. Its

typical attributes have evolved largely within the past

fifty years" (9, pp. 16-17). Support for higher education

began to be substantial, but still no direct relationship

with students was shown. As has been mentioned earlier,

the Smithsonian Institution and the Peabody Education Fund,

have been regarded by prominent historians as the forerunners

of the modern philanthropic foundation. Warren Weaver has

strongly suggested, however, that the development of the

"modern foundation is largely the results of the initiative

exercised by Andrew Carnegie and John D. Rockefeller" (51,

p. 26-38).
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Weaver has asserted that as a result of the philosophies

of Carnegie and Rockefeller, philanthropic foundations in

the United States advocate a

basic attack on causes rather than on the neces-
sarily superficial and impermanent alleviation, of
undesirable results. This idea involved a complete
departure from the older charitable idea of a series
of gifts to the needy; . . . For the first time,
clearly formulated philosophies and tremendous resources
were brought to the service of a concept of scientifi-
cally disciplined philanthropy - philanthropy which
seeks the new knowledge and the new understanding
which can permanently improve the condition of men (51,
p. 25).

Andrew Carnegie was born in Scotland and came to the

United States at the age of twelve. Although he was nearly

penniless when he began work as a bobbin boy in a mill , he

later became the richest man in the world, after having sold

the Carnegie Company in 1901 for $492 million.

At the age of thirty-three, Carnegie "had pledged him-

self to devote all his 'surplus' wealth for benevolent

purposes" (51, p. 27). His pledge was soon developed into

a philosophy of giving, and was published as "The Gospel

of Wealth" in 1889. After the sale of his company in

1901, he had an opportunity to pursue a career as philan-

thropist. He continued this career until his death in 1919.

Carnegie's first large-scale giving began with grants

for the construction of libraries in the United States and

Great Britain. Nielsen has indicated that "over a twenty

year period his personal gifts for this purpose totaled

$43 million . . . " (40, p. 33). In addition, he offered
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gifts for the following purposes: (a) pensions for his

workmen, (b) a Scottish Universities Trust, (c) the founding

of the Carnegie Institution in Washington, (d) funds for

the Carnegie Foundation for the Advancement of Teaching,

and (e) for the Carnegie Endowment for International Peace.

In 1911, at the age of seventy-six and with much of

his U. S. Steel fortune intact, Carnegie began to give

consideration to the expenditure of his immense wealth.

He apparently realized that he would never be able to

expend the more than $150 million that remained. Upon

the advice of Elihu Root, he decided to organize a corpo-

ration and transfer the bulk of his wealth to it.

In June, 1911, the Carnegie Corporation was established.

Carnegie turned over "first $25 million of the U. S. Steel

bonds, and then shortly thereafter an additional $100 mil-

lion" (51, p. 30). The purpose of the corporation was "to

promote the advancement and diffusion of knowledge and

understanding among the people of the United States . . ." (25,

pp. 350-351).

John D. Rockefeller was the founder of the Rockefeller

Foundation. He made a fortune in the oil business shortly

after the Civil War. By 1911, the shares of the Standard

Oil Company, of which he owned one-fifth, were valued at

$885 million. Although he gave generously, his personal

fortune exceeded his personal giving many times.
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Rockefeller believed very strongly in the principles

that Andrew Carnegie had advocated in "The Gospel of

Wealth". He had contributed to religious and a variety

of other charities since his adolescence.

Weaver has asserted that Rockefeller

differed from the earlier self-seeking philanthropists,
who had been chiefly interested in perpetuating their
own fame and in atoning for their sins. He did make
his gifts, the record indicates, as an obligation of
religious duty; but . . . he has made the gifts
quietly, modestly, and without in the least seeking
for popular applause . . . " (51, p. 34).

In July, 1909, upon the advance of Frederick T. Gates,

Rockefeller allocated $50 million worth of shares in the

Standard Oil Company of New Jersey for a trust to be known

as the Rockefeller Foundation.

In 1913 the Rockefeller Foundation was established.

It was the largest of four major corporations established

by John D. Rockefeller. The other three were (1) the

Rockefeller Institute for Medical Research, (2) the

General Education Board, and (3) the Laura Spelman Rockefeller

Memorial.

Weaver concluded that Rockefeller's view of philanthropy

represented a new vision of the maturing relationship
of a donor to the conduct of a great philanthropy.
This is that vision: Our social and economic system
makes possible the accumulation of a great fortune.
The person who amasses that fortune make reasonable
provision for his heirs; then he turns the rest of
the money back to the society which has made the
fortune possible, under the administration of com-
petent and experienced persons, who then seek to
apply this money to promote understanding of the
problems of society and to improve and enrich the
lives of all men (51, p. 37).
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During the 1940's, a new wave of foundations began

to sweep over the country. The Foundation Directory shows

that less than 8 per cent of the more than 6,745 founda-

t.ions it lists "was established before 1940, and more than

68 per cent of the foundations have been established since

1950" (9, p. 19). Broce has indicated that the

spurt during the twenty year period from 1940
seems to have been due to the high tax rates
resulting from World War II, to the emergence of
company-sponsored foundations, and to a new
emphasis upon family foundations with living donors.
Most of the new foundations differed from the
traditional ones in a significant respect: they
usually had no initial corpus, but carried on their
programs with money currently.received (9, p. 19).

Weaver has cited the high personal income taxes during

World War II as one of the causes of the great increase

in the number of family foundations since 1940 (51). He

has also listed ten additional reasons for the creation

of philanthropic foundations. These include the following:

1. Religious reasons;

2. Egotistical reasons;

3. The desire to thwart heirs;

4. The desire to assure the continuance of a business;

5. The desire to retain or at least prolong control
of personal wealth;

6. The desire efficiently to organize personal, family,
or company giving;

7. The desire on the part of a wealthy person to use
money to bring his own ideas forcefully to the
attention of others;

8. The desire to aid a particular cause or to advance
knowledge in a particular field;
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9. The desire to help mankind;

10. And, in connection with perhaps all of these
reasons, the attraction of serving these purposes
with tax-free dollars (51, pp. 70-71).

During the 1950's the Ford Foundation emerged to its

full financial maturity. An agency of that Foundation,

the Fund for the Advancement of Education, gained recognition

for its attack on public school education. The Ford Founda-

tion also contributed monies for the improvement of faculty

salaries and other needed reforms in institutions of higher

education.

At the present time there "are approximately 26,000

foundations. Approximately 15 per cent of these foundations

have assets of more than $1 million. However, the vast

majority (85 per cent) of these foundations have assets

of .less than $1 million and contributed only about 20 per

cent of total foundation giving in 1971" (34, p. xiii).

The professional literature discussed in this section

serves to document the development and emergence of American

philanthropic foundations during the twentieth century.

The development of the Carnegie and Rockefeller founda-

tions has had a profound effect upon the philosophies and

practices of modern philanthropic foundations. These

foundations sought to attack the causes of problems rather

than to attempt to intervene at a time when only the results

of the problem could be dealt with by those who possessed
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the necessary money and resources. Support for higher

education resulted from these attempts to attack the

causes of problems; however, there are few reports of

student involvement with foundations.

The Development of Student Foundation

Programs in American Higher Education

Recent literature gathered from various institutions

that currently have Student Foundation programs 
seem to

indicate that Indiana University was the first institution

to start such a program. Dr. Andrew Ludwig, director of

the Indiana Student Foundation, has indicated that the

program "will be 28 years old this year" (28). Ludwig

further indicated that during the late 1940's it became

increasingly apparent that there was "a need 
for a new

vehicle that could be used to restore and strengthen lines

of communication between students, members of the community,

the administration, and the Indiana University Foundation" (28).

That vehicle led to the formation in 1949 of the first

Student Foundation. Committee. According to available litera-

ture, the goals of this committee was "to cultivate student

awareness and involvement" (28). In 1951, Howard Wilcox,

Executive Director of the Indiana University Foundation,.

organized an event that has continued to the present--the

Little 500 Bicycle Race. The race was designed as an

activity that could be utilized to promote student leader-

ship, student involvement, and as a continuing source of

student scholarships.
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Since 1953, when William S. Armstrong became the

director of the Indiana University Foundation, the Student

Foundation program has grown and expanded to include many

new activities and programs.

Today the Student Foundation program at Indiana

University consists of 600 juniors and seniors. These

members are selected for participation in the program on

the basis of their grade point average, previous involve-

ment in campus activities, and participation in foundation

activities during the Fall semester.

The current program is headed by a thirty-one member

Steering Committee. It is organized into three primary

areas of endeavor: (1) community involvement, (2) service

to the University, and (3) student activities. These three

areas are divided into approximately twenty-five committees

that are designed to achieve the goals developed by Herman

Wells in 1949.

The Baylor Student Foundation, founded in 197.0, was

modeled after the Student Foundation program at Indiana

University. It currently consists of eighty-three members

(juniors and seniors) who are selected on the basis of

their campus involvement and leadership abilities. These

persons work closely with the "Department of Development

and Office of Admissions Counseling in student recruitment,

public relations, and fund-raising for scholarships" (3).
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According to available literature, the Foundation gave

four $250.00 scholarships to students in its first year of

existence. Since its inception in 1970, the scope of activi-

ties of the program have been broadened. For example, in

1973, an Advisory Board, composed of supporters, was formed

to provide financial assistance and advice to the Founda-

tion. Since 1970, the "Baylor Student Foundation has given

over $130,000 to students who demonstrate the need for

financial assistance to continue to attend the University" (3).

In addition to providing scholarships to student, the

Foundation utilizes a variety of activities to increase

awareness of the program, promote good relations with other

campus activities, and to improve internal relations within

the university.

The Student Foundation program at the University of

Nebraska was founded in 1973. Although the program is

termed the "Student Alumni Board" it serves the same basic

purposes as other Student Foundation programs--"to serve

and promote the University" (50). The Board is composed

of fifty members who represent a variety of majors, ages,

and interests. These persons are selected for their leader-

ship potential, enthusiasm, and interest in the university.

Marquette University's Student Foundation program is

also termed the "Student Alumni Association." It was

founded in 1974. Available literature indicates that

the program. and its activities have had a positive influence

, 10 N I 4141101"m
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on the overall functioning of the university. The

Association came into existence after representatives

attended all of the Student Alumni Association/Student

Foundation conventions. The members have devised programs

and projects that involve the entire Marquette community.

Most of the events center around awareness activities

and acquaintances with alumni, thus helping students

develop a better image for their university.

The Student Alumni Association at Iowa State Univer-

sity lives up to its motto "Students Helping Students."

This Association promotes "student interaction in alumni

activities and tries to bring about an understanding of

alumni concerns while the student is still on campus" (29).

The Student Ambassadors "travel over 15,000 miles during

the school year to visit high schools and attend alumni

functions, and to tell interested groups about available

opportunities at Iowa State" (29).

The Student Foundation program at Arizona State Uni-

versity is very similar to the program at Iowa State

University. The purpose of the program is to "foster a

feeling of identification, pride, and support towards

Arizona State University" (1). The program is famous for

its scholarship and short term loan programs, and major

fund raising projects throughout the year. The Founda-

tion also serves the university through public relations

with students, alumni, and the community. Another
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important aspect of this particular Foundation is its

ability to "involve and commit students to the betterment

of Arizona State University" (1).

At North Carolina A and T State University, the Student

Foundation program is known as the "Student Alumni Associa-

tion." Its purpose is to "promote interest, ideals, goals

and services of the NC/A&T State University Alumni Association,

and to serve as an interpretive voice of the student body

to the National Alumni Association" (41).

One of the most comprehensive Student Foundation programs

in existence is located at Central Michigan University. The

Student Foundation is composed of approximately 120 student

volunteers and is recognized as the "third largest Student

Foundation in the country" (13). It, like other Student

Foundation programs, is an excellent example of the involve-

ment and dedication of young people working together to

promote and bring about needed change in the institution--

a change that will help the university meet the needs of

students, faculty members, the administration, and the

community in a more satisfactory and meaningful manner.

The Foundation seeks to meet the needs of these

important segments of the total university community in

a variety of ways. Six areas comprise the Student Founda-

tion at Central Michigan University. These include the

following: (1) campus activities; (2) student development;

(3) recruitment assistance; (4) alumni services; (5) community



39

services; and (6) public affairs programs. Each of these

broad areas of endeavor strive to "promote pride and aware-

ness in Central Michigan University" (13).

The Student Foundation program at North Texas State

University is called the NT 40. It is composed of forty

select student volunteers. These persons serve North.

Texas State University as members of three major committees:

(1) the Recruitment Committee, (2) the Special Events

Committee, and (3) the Public Relations Committee. The

committee members serve as representatives of the President

and the entire university. Together they plan and initiate

a variety of activities and programs that are designed to

promote the university, its programs, and services (42).

The Role of Alumni Through Student
Foundation Programs

The alumni movement has been present in American higher

education since 1643, when the graduates of Harvard Univer-

sity first came back to their alma mater to renew old

acquaintances and to attend commencement. Since that time,

alumni have become extremely important to institutions of

higher education. For example, in a 1960 speech, Henry Heald,

president of the Ford Foundation indicated, that

the ultimate continuing strength of a university
rests with its alumni . . . New generations of
alumni provide the continuity that perpetuates a
university. Its officers come and go, its faculties
change . . . but its alumni maintain a lifelong
relationship with the university. They are keepers
of the tradition, preferred stockholders of the
enterprise, the mark of its accomplishment (43, p. 276).
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One indication of the strength of alumni can be found

in their support of higher education institutions. Rowland

has indicated that "alumni in 1960 provided $180 million

in support of their colleges and universities. As evidence

of their ultimate strength, alumni by 1973-1974 had increased

the total of their giving to higher education to $509

million" (43, p. 276). Today, alumni continue to contribute

their money to their colleges and universities, but many are
also actively involved in the programs and activities of

those institutions.

Although some alumni members are currently participating

in the programs and activities of their alma mater, there is

a need to actively involve more of these individuals in the

programs of higher education institutions. Like students,

alumni members have a great deal of potential. Alumni

officers apparently realize that this potential exists,
but have, in many instances, been unable to tap the potential

and utilize it to improve and strengthen the institution as

well as its programs and services.

At the present time many colleges and universities

in the United States have organized alumni programs. These

programs often consist of class reunions, homecoming events,

awards, alumni weekends, and other related activities. A

majority of these activities appeal to nostalgia. Huber,

Pennsylvania's Alumni Relations Director, has indicated

that "when a person graduates, many of his thoughts are

Now "Wommfo
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frozen in time and part of our job is to appeal to those

feelings. This is the nostalgia end of our business and

is as legitimate as informing alumni about change" (43, p. 305).

Although alumni in the past have been utilized as a

source of gift giving, some colleges and. universities have

recognized the need to utilize the talents of these individ-

uals in other ways. For example, some institutions have

developed programs that use alumni to recruit potential

students. Star has stated that

This is not exactly a revolutionary idea. Colleges
and universities with traditionally strong "old
school" ties have had such networks for years.
But all of us have alumni who are willing to give
their alma maters a hand. Young alumni especially,
though often unable to donate much money, will
talk to prospective freshmen about college (48, p. 39).

Student programs that involve the alumni staff and

volunteers with undergraduates is an idea that has evolved

slowly. Rowland has reported that

Few institutions have devised imaginative programs
to include undergraduates in alumni affairs. Per-
haps more importantly, relatively few colleges and
universities have considered how the interaction of
students and alumni can be made productive and
stimulating to both groups. It is a deficiency
alumni officers are now recognizing (43, p. 326).

Several alumni relations officers have asserted that

student involvement is an extremely important part of

alumni relations. These officers and other experts have

also recognized the need to develop techniques designed

to familiarize undergraduates with their role as potential

donors while they are enrolled as students. Crigger has
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indicated that "Students' loyalty must be encouraged while

they are still attending classes, sports events, fraternity/

sorority functions . . . In other words, if students enjoy

campus life, they will probably make good alumni" (17, p. 20).

The professional literature has indicated that a wide

variety of student-alumni programs are currently in existence.

Some institutions, for example, contact students about their

role as alumni when they first enroll. Others tend to wait

until students are upperclassmen before they contact them.

Still others make an effort to actively involve students

in the decision-making process by involving them in com-

mittees. The Spaeth and Greeley studies have indicated

that regardless of the form that the program takes "it is

an undergraduate's experience on campus that determines

his or her degree of loyalty as an alumnus" (47, p. 117).

Other colleges and universities throughout the United

States utilize students, through alumni associations, in

career days, student orientation services, and other

programs or activities that are tailored to meet the

specific needs of students.

Rowland has noted that some universities utilize

their alumni associations to sponsor Student Foundation

programs. For example, the Alumni Association at Miami

(Ohio) University sponsored the Miami Student Foundation.

This organization is "viewed as a mini-alumni council,

sponsors four major campus events with financial backing
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from the alumni association. It raises more money for

student scholarships than is spent on the organization. .

(43, p. 329). The foundation members are involved in various

university functions and serve to strengthen the university

through the increased involvement of students, alumni, and

people in the surrounding community.

The Student Alumni Association at Iowa State University

was designed to "promote student interaction in alumni

activities, and an understanding of alumni concerns while

the student is on campus" (29).. The Student Alumni

Association sponsors a variety of activities each year

in order to cultivate student awareness of the alumni

program. These activities are primarily related to

recruitment of students and include the Student Ambassadors

Committee, the Student Travel Committee, Cyclone Days,

and the Adult Students and Veterans recruitment program.

The Student Alumni Board at the University of Nebraska

is an excellent example of student/alumni programs. The

Board was developed in 1973 to "assist the Alumni Associa-

tion in on-campus activities providing direct benefit to

students, alumni and faculty, as well as the University

in general" (50). The fifty members who comprise the

Student Alumni Board work through various committees to

plan programs and activities that will be implemented

during the year. In addition to programs designed to

recruit students (Red Carpet Days), the Board conducts
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informal rap sessions with faculty members, administration.

officials, students, and alumni. These sessions are

designed to bring these individuals together to discuss

relevant campus topics.

The Student Alumni Association at Marquette Univer-

sity is "a vital and viable contribution to the University,

the alumni, faculty, staff and students" (35). Students

in the Alumni Association participate in a variety of

activities including fund raising, student recruitment,

and activities designed to develop and promote student

leadership.

The Alumni Center at Bowling Green State University

has a very different philosophy and attitude toward alumni

development than do some other colleges and universities.

They believe that "Alumni Administration programs should

be fundamentally academic and service oriented rather

than strictly social" (6, p. 13). The Alumni Center

involves alumni in programs designed to "work with students

and faculty in a way which is beneficial to all" (6, p. 13).

Their alumni participate in diverse programs such as alumni

teaching, guidance and counseling activities, advisory

groups to various academic department, and alumni college

activities designed to be an "academic vacation" for

alumni members.

The current literature surveyed in this section

serves to document the various techniques that colleges
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and universities are utilizing to actively involve their

alumni in promoting the university and its programs.

Some universities currently have developed Student Founda-

tion programs in order to tap the potential of these alumni.

These individuals are currently involved in recruitment,

fund raising, and student leadership development programs

and activities.

Roles of Students in Student
Foundation Programs

Many attempts have been made by colleges and univer-

sities to develop programs designed to tap the vast

potential that college students represent. For example,

some colleges and universities have used students in

recruitment, fund raising activities, student development

programs, and as advisory committee members. Other

institutions have involved students in various alumni

programs. However, many colleges and university leaders

would probably agree that there is still a need for more

adequate programs and/or activities that utilize the tal-

ents that students on their campus often possess.

The Student Foundation program is perhaps one tech-

nique that university development officers can utilize to

use this tremendous student potential to its fullest extent.

The Student Foundation program has been in existence since

1949 and is a "volunteer student organization striving to

promote pride and awareness in a given college or university
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through services for students, alumni, potential students,

and the surrounding community" (13).

Student Foundation programs attempt to tap the potential

of college student's by involving them directly in planning,

organizing, and implementing various activities. For example,

the Student Foundation program at Indiana University was de-

signed as an "outlet for student energies and ideas" (28).

The Little 500 Bicycle Race is an activity that enables

students to use their skills and talents to raise funds for

student scholarships.

In addition to the Little 500 Bicycle Race, the Student

Foundation program at Indiana University has used a number of

activities to promote the university. The campus/public

relations committee travels throughout the state and the

local community to promote the university or the activities

of the Student Foundation program. It also serves to encour-

age alumni to continue their support for the instituion.

Students participating in the Indiana University

Student Foundation program are also actively involved in

various fund raising activities. In addition to sponsoring

the Little 500 Bicycle Race, the Student Foundation also co-

sponsors a Telefund. The Telefund is held annually to

"raise money for scholastic and athletic funds at I.U.

Telefund '76 was a year for first producing the largest
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number of gifts (5787), the largest total amount ($381,506.87)

and an all student calling night" (28).

Berea College has also developed a program designed to

help students become aware of the need for fund-raising. The

program was developed in response to students' questions

about fund raising, development, and institutional advance-

ment. The result was a four-week, non-credit course that

"awakens them to the role of philanthropy" (23, p. 36). The

program involves classroom and field-based experiences. The.

field-based experiences enables students to learn more about

public relations and development in general. Hall has re-

ported that the program is a very successful one. In fact,

one student stated, "This is the best class I have ever had,"

"I learned much about development that I didn't know

and it has changed my whole attitude. I know development

work is rewarding . . ." (23, p. 37).

Students who participate in the Student Foundation

program at Central Michigan University have an opportunity

to participate in the recruitment of new students. This

experience enables potential students to learn more about

the university from the students' viewpoint. This type of

student-to-student communication has been effective in

attracting to this and other institutions. The activities

that are used to recruit students include Gold Carpet, First

Chance, High School and Community College Visitation, and

the Recruitment Letter.
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Brown has stated that although the "task of communica-

ting with prospective students has been a team effort

But we're delighted with the discovery of our new team

members: the voice of our students" (10, p. 28). Students

are used in a variety of ways to "speak" to prospective

students. These include television spots, career booklets,

alumni notes, a bi-monthly tabloid, slide presentations,

campus tours, and a panel of resource students. Brown has

indicated that this approach has been relatively successful.

She wrote that a s a result of this effort "Enrollment at

UWGB continues to grow, although more slowly than in some

past years. The attrition rate of students from the time

they are admitted until they enroll has decreased for the

first year" (10, p. 29).

Student Foundation programs also provide an opportunity

for students to develop their leadership potential. Through

these programs, students learn to develop public relations

skills, interpersonal skills, and contribute to the develop-

ment and promotion of the university. Activities such as

the Mini-Conference sponsored by the Council for the Advance-

ment and Support of Education (CASE) also enables students

to better understand the role of the Student Foundation pro-

gram in relation to the overall goals of the university.

Summary

In Chapter II research has been examined related to

the development of the Student Foundation program in the
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United STates. The research has indicated that although

the program has been in existence for almost three decades,

little is known of the scope or content of these programs

and activities.

Professional literature discussing the development of

Student Foundation programs at colleges and universities

in the United States was presented in six major areas: (1)

changes in American higher education; (2) the history and

development of philanthropic foundations; (3) American

philanthropic foundations in the twentieth century; (4) the

development of Student Foundation programs in American

higher education; (5) the use of alumni through Student

Foundation programs; and (6) the use of students in Student

Foundation programs in higher education.

Several conclusions may be drawn from this review of

the literature:

1. Many important changes have occurred in American.

higher education during the period from 1945 to

the present.

2. Philanthropic .foundations have been in existence

since ancient times and have served a variety of

purposes.

3. Major philanthropic foundations developed in the

United States since 1900 have attempted to prevent

social problems and have contributed a great deal
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of money and support to a variety of institutions,

including education.

4. Little published research can be found relating

to the history and development of the Student

Foundation program.

5. The Student Foundation program has been moderately

successful in utiliZing alumni in recruitment,

fund raising, and other activities.

6. The Student Foundation program has been moderately

successful in utilizing students' skills and talents.

Additional research in this area appears to be war-

ranted.



CHAPTER BIBLIOGRAPHY

1. Arizona State University, "What is the ASU Student
Foundation?," Tempe, Arizona, Arizona State
University, 1977.

2. Baldridge, J. Victor and other, Policy Makin and
Effective Leadership, San Frnacisco, California,
Jossey-Bass Publishers, Inc., 1978.

3. Baylor University Student Foundation, Seventh Annual
Bear Downs Week, Waco, Texas, Baylor Univerty,
1977.

4. Beeman, Alice L., "A hymn for education," CASE Currents,
IV (April, 1978), 4-5*

5. Bissett, John. "An ideal alumni assocation: independent,
indispensable," CASE Currents, III (November,
1977), 34-35.

6. Bowling Green State University, News for Alumni at
Bowling Green, Bowling Green, Ohio, Bowling Green
State University, 1976.

7. Brawer, Florence B., New Perspectives On Personality
Development In College Students, San Francisco,
California, Jossey-Bass Publishers, Inc., 1973.

8. Breneman, David W. and Chester E. Finn, Jr., Public
Policy and Private Higher Education, Washington,
D. C., The Brookings Institution, 1978.

9. Broce, Thomas E., "A Study of Oklahoma-Based Private
Philanthropic Foundations and Their Impact on
Higher Education in Oklahoma," unpublished doctoral
dissertation, The University of Oklahoma,- Norman,
Oklahoma, 1970.

10. Brown, Betty D., "Let the Students Speak," CASE
Currents, III (March, 1977), 28-29.

11. Brubacher, John S. and Willis Rudy, Higher Education
in Transition, 3rd ed., New York, Harper and Row
Pu b1ishers, Inc., 1976.

51



52

12. The Carnegie Commission on Higher Education, Hi her
Education: Who Pays? Who-Benefits? WhShou d-Pay?,New York, McGraw-Hill Book Company, 1973.

13. Central Michigan University, Student Foundation, Mt.
Pleasant, Michigan, Central Michigan University,
1977.

14. Cheit, Earl F., The New Deression inHiher Education,New York, McGraw-Hil- Book-Company, 1971

15. Chickering, Arthur W., Commuting Versus Resident
Students, San Francisco, California, Jossey-Bass
Publri shers , Inc. , 1974.

16. Council for the Advancement and Support of Education,
"Alumni Administration: How To Set Up A Student
Foundation," Washington, D. C., CASE Reference
Center, 1977.

17. Crigger, Jerry W., "If students like campus life,
they'll make good alumni," CASE Currents, IV
(April, 1978), 20.

18. Cross, K. Patricia, "New Students of the 70's," The
Research Reporter, IV, Berkeley: Center for
Research and Development, University of California,
Berkeley, 1971.

19. Curti, Merle E. and Roderick Nash, Philanthropy inthe Shaping of American Higher Education, New
Brunswick, New Jersey, Rutgers University Press,1965.

20. Dallas Baptist College, Student Foundation Committee
Structure, Dallas, Texas, Dallas Baptist College,19777

21. Feldman, Kenneth A. and Theodore M. Newcombe, The
Impact of Colle e Students, Volume I, San Francisco,
California, Jossey-Bass Publishers, Inc., 1970.

22. Freemont-Smith, Marion R., Foundations and Government:
State and Federal Law and Supervision, New York,
Russell Sage Foundation, 1965.

23. Hall, Jack, "The Best Class I Ever Had," CASE Currents,
III (March, 1977), 36-37.

24. Heimann, Fritz F., The Future of Foundations, Englewood
Cliffs, New Jer sey,Prentice-Hall, Inc. 1973.



53

25. Hendrick, Burton J., The Life of Andrew Carnegie,
New York, Doubleday, Doran and Company, 1932.

26. Hollis, Ernest Victor, "Evolution of the Philanthropic
Foundation," Educational Record, XX (October,
1939), 575-588.

27. , Philanthropic Foundations and
Higher Education, Morningside Heights, New York
Columbia University Press, 1938.

28. Indiana University, Student Foundation 1977-1978,
Bloomington, Indiana, Indiana University, 1977.

29. Iowa State University, Student Alumni Association,
Ames, Iowa, Iowa State University, 1977.

30. Ivens, Stephen H., "Strategy for Survival," CASE
Currents, III (March, 1977), 8-10.

31. Keezer, Dexter M.., editor, Financing Higher Education
1960-1970, New York, McGraw-Hill Book Company,

32. Kerr, Clark, The Uses of the University, New York,
Harper and Row Publishers, 1963.

33. Lewis, Marianna 0. and Patricia Bowers, editors,
The Foundation Directory, 4th ed., New York,
The Foundation Center, 1971.

34. Lewis, Marianna 0. and others, editors, The Foundation
Director , 5th ed., New York, The Foundation
Center, 975.

35. Marquette University, Student Alumni Association:
Special Projects and Events, Milwaukee, Wisconsin,
Marquette University, 1977.

36. Mayhew, Lewis B., Educational Leadership and Declining
Enrollments, Berkeley, California, McCutchan
Publishing Corporation, 1974.

37. , Legacy of the Seventies, San Francisco,
California, Jossey-Bass Publishers, Inc., 1977.

38. Morrison, Robert S., "Foundations and Universities,"
Daedalus, (Fall, 1964).

39. Nelson., Donald T.,, "Students, faculty, parents: warm
friends with cold cash," CASE Currents, III
(November, 1977), 26-28.



54

40. Nielsen, Waldeman A., The Big Foundations, New York,
Columbia University Press, 1972.

41. North Carolina A and T State University, Constitution
of the Student Alumni Council , Greensbro,-North
Carolina, North Carolina A and T State University,
1977.

42. North Texas State University, CASE Mini-Conference:
Foundations For The Future, Denton., Texas,, North
Texas State University, 1977.

43. Rowland, A. Westley, editor, Handbook of Institutional
Advancement, San Frnacisco, California, Jossey-
Bass Publishers, Inc., 1977.

44. Russell, John M., Giving and Taking: Across the
Foundation Desk, New York, Teachers College-Press,
Teachers College, Columbia University, 1977.

45. Smith, G. T., "How to issue an invitation to significant
giving," CASE Currents, IV (April, 1978), 6-8.

46. , "How To Organize/Manage A Development
Programm" CASE Currents,, III (April, 1977),, 8-11.

47. Spaeth, Joe L. and Andrew M. Greeley, Recent Alumni
and Higher Education, New York, McGraw-Hill Book
Company, 1970.

48. Star, Jack, "Put Alumni To Work," CASE Currents, III
(March, 1977), 39.

49. Texas Christian University, You and T.C.U., Fort
Worth, Texas, Texas Christian University, 1977/

50. University of Nebraska, Student Alumni Board, Lincoln,
Nebraska, University of Nebraska, 1977.

51. Weaver, Warren, U. S. Philanthropic Foundations: Their
History, Structure, Management, and Record, New
York, Harper and Row Publishers, 1967.

52. Wichita State University, The Student Alumni Association,
Wichita, Kansas, Wichita State University, 1977.



CHAPTER III

METHODS AND PROCEDURES

This chapter is divided into four major sections.

An introduction and a description of those involved in

the study are presented in section one; procedures used

in developing the survey instrument are described in

section two; the data collection process is outlined in

section three; and, the procedures utilized in analyzing

the data are discussed in section four.

Introduction and Description of the Population

This study was designed to describe and assess the

development, status, and contributions of Student Founda-

tion programs in higher education institutions in the

United States. The questionnaire was designed to provide

information on. the current status and contributions of

these programs to higher education institutions and to

determine the direction of future Student Foundation pro-

grams. For the purpose of this study, the population was

limited to colleges and universities that are currently

found on the Council for the Advancement and Support of

Education (CASE) membership list.

The Council for the Advancement and Support of

Education (CASE) has approximately 1,800 member schools,
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which belong to one of three broad categories: (1) public

or state-supported colleges and universities: (2) private

or church-supported colleges and universities; and

(3) private independent schools. For the purpose of this

study, only colleges and universities in categories one

and two were included. Community and junior colleges and

medical schools were excluded from the sample used in

this study.

Procedures for Developing the Survey Questionnaire

The questionnaire was developed in a systematic manner.

A pool of Items for possible inclusion in the questionnaire

was created by searching the available current literature,

and by the author's internship experience in the Develop-

ment Office and work with the NT 40, the Student Foundation

program at North Texas State University. The Director

of Development at North Texas State University, Dr. Jim Reid,

also offered suggestions concerning items for possible

inclusion in the instrument.

The questionnaire was designed to have a completion

time of approximately twenty minutes. It was assumed that

this amount of time was needed to complete the questionnaire.

It was further assumed that a long, tedious questionnaire

could provide unreliable results because of respondent

fatigue and boredom. Approximately twenty items were

determined by trial with potential respondents to be the

optimum number for the instrument. An attempt was made
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to include items that were specific enough to be easily

understood by all potential respondents and to cover all

of the proposed research questions.

The survey instrument was divided into three broad

areas: (1) demographic data, (2) items to determine the

current status of the Student Foundation program, and

(3) items to determine the future direction of these

programs at higher education institutions in the United

States. The items used to determine the current status

of the Student Foundation program were subdivided into

four areas: (a) reasons for formation, (b) administrative

structure of the program, (c) goals and objectives of the

program, and (d) evaluation procedures.

A panel of experts in the area of Student Foundation

programs were then asked to review the questionnaire,

indicate any vague items, recommend any changes in format,

and recommend additions or deletions. This panel included

the following:

Dr. Michael Born,
Vice-President, C. A. S. E.
Council for the Advancement and Support of Education

Bill Harlan,
Advisor to the Baylor Student Foundation
Baylor University

George Fielding.,
Advisor to the Texas Tech Student Foundation
Texas Tech University

Jan Halstead,
Advisor to the Dallas Baptist College Student Foundation
Dallas Baptist College
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Tom Purdy
Assistant Director of Development
Texas Christian University

As a result of this procedure, several items were

modified and some items were added. The tentative instru-

ment (See Appendix B) was developed and reviewed by the

North Texas State University Computing Center. The final

form appears in Appendix E.

Data Collection Procedures

The sample was selected by utilizing a membership

list supplied by the Council for the Advancement and

Support of Education (CASE). A brief questionnaire

(See Appendix E) was mailed to these institutions to

determine if they currently had Student Foundation pro-

grams. If they answered in the affirmative, they were

asked to indicate which administrative office in their

institution administered the program.

The persons who were designated as being responsible

for the administration of the Student Foundation program

were then mailed a copy of the revised questionnaire.

The questionnaire was accompanied by a brief cover letter

(See Appendix D) and a self-addressed stamped envelope.

After a period of two and one-half weeks, 33 per cent of

the questionnaires had been returned.

Three weeks from the date of the initial mailing

a second letter (See Appendix F) was sent to those who
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had not responded, reminding them of the purpose of the

study and urging them to complete the instrument. A

stamped envelope and a copy of the questionnaire were

included. Three weeks later 60.3 per cent of the question-

naires had been returned.

The final mailing, sent three weeks after the second,

contained a new copy of the questionnaire, a return stamped

envelope, and a letter (See Appendix G) urging the adminis-

trator to respond to the instrument. In addition, the

third letter set a deadline date for questionnaire returns

in hope that this would increase the response rate. Responses

by that deadline date amounted to slightly more than 72 per

cent.

Procedures for Analysis of Data

The completed questionnaires were sent to the Computing

Center at North Texas State University for key punching.

A program had been designed to perform tallying and analysis

of the data.

The demographic data collected in Section One were

tabulated by determining the frequency and percentage of

all institutions responding to each item. In addition, the

frequency and percentage was determined for both public

and private institutions who participated in the study.

Section Two data were tallied by determining the

frequency and percentage of those items which are related

to the current status of Student Foundation programs at
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higher education institutions in the United States. This

data was then analyzed with respect to the four sub-areas:

(a) reasons for formation, (b) administrative structure

of the program, (c) goals and objectives of the program,

and (d) evaluation procedures. In addition, the frequency

and percentage was determined for both the public and

private institutions who participated in the study to

determine if there were any significant differences in

response to these items.

Responses to Section Three were then analyzed by

grouping the responses and determining the commonalities

found in the responses.

Analyses of the data are reported in Chapter IV.

Results are presented in terms of the frequency and per-

centage of responses for each of the four major areas.

Comparisons were then made between public and private

institutions concerning similarities and differences in

the organization and administrative structure, goals and

objectives, evaluation procedures, and future directions

that the Student Foundation program at higher education

institutions are expected to take in the near future.

Finally, conclusions and recommendations regarding

the current status and potential contributions that Student

Foundation programs can make to higher education institutions

in the United States are presented in Chapter V.
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Summary

A description of the methods and procedures used in

this study has been presented in this chapter. An

introduction and description of those involved in the

study was presented in Section One; procedures followed

in developing the survey instrument were discussed in

Section Two; the data collection process was outlined in

Section Three; and, the procedures used to analyze the

data were discussed in Section Four.
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CHAPTER IV

RESULTS AND ANALYSIS OF THE DATA

This chapter contains the analysis of the data collected

from the questionnaires of the forty-seven responding institu-

tions of higher education having Student Foundation programs.

The chapter is divided into nine major sections: (1) Section

One is a profile of the study. population; (2) Section Two

describes the role and scope of current Student Foundation

programs; (3) Section Three describes the organizational

structure of the program; (4) Section Four describes the

goals and objectives of the programs surveyed; (5) Section

Five examines the areas of endeavor and contributions of

these programs; (6) Section Six discusses funding procedures;

(7) Section Seven analyzes the problems encountered in

developing and implementing Student Foundation programs;

(8) Section Eight discusses the procedures for the evaluation

of the programs; and, (9) Section Nine describes the future

directions of Student Foundation programs in higher education

institutions in the United States.

Profile of the Study Population

The population selected for this study was obtained

by utilizing the membership list provided by the Council

for the Advancement and Support of Education (CASE). An
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initial survey instrument (See Appendix C) was mailed

to 562 colleges and universities that are members of

CASE. It should be noted here that medical schools, com-

munity colleges, and private high schools were excluded

from this study. One hundred twenty-one institutions

indicated that they currently have a Student Foundation

program. Questionnaires were mailed to these one hundred

twenty-one institutions; eighty-eight, or 72.2 per cent,

were returned. Based on these returns only forty-seven

reported legitimate Student Foundation programs. This

can best be explained by the fact that possibly those

who received the initial survey instrument and indicated.

that their colleges or universities had such a program

did not understand the meaning of the term "Student Founda-

tion" program. These officials then provided the author

with the names of those persons who were responsible for

such a program. This latter group apparently felt that

their institution did not have such a program, did not

complete the instrument, and returned it indicating that

their institution "did not have such a program at the

present time". One can assume that those not responding

actually had no program as the tendency was to be highly

motivated to share information if there was a program in

operation.



65

Role and Scope of Student Foundation
Programs in the U. S.

The initial question in this study was developed to

determine the manner in which most colleges and universities

defined the term "Student Foundation" program. There appears

to be a variety of definitions for the term as used at

colleges and universities that have such a program. The

responses to this question were divided into three broad

categories: (1) Eleven institutions indicated that there

was no formal definition of the term; (2) Twenty institutions

indicated that the definition of the term was related to

a Student Alumni program; and, (3) Sixteen institutions

indicated that they had a formal, well defined program for

the students at their institutions.

Those who responded by defining the term as being

related to a Student Alumni program were likely to state

that it was an organization whose purpose was "to increase

and improve contacts between students and alumni to involve

students in the affairs of the University while they are

still in school." The remainder of those responding indicated

that a Student Foundation program was a "program developed

to foster a feeling of identification, pride, and support

toward the University, and was intended for the betterment

of the student body as a whole."

Of the forty-seven institutions responding to the

questionnaire, twenty-nine were private or church-supported
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institutions, while eighteen were public or state-

supported institutions. Table I presents

TABLE I

DEMOGRAPHIC DATA ON THE 47 RESPONDENTS

Type of Institution Frequency Percentage

Private 29 62

Public 18 38

the demographic data on the forty-seven respondents who

participated in this study. This data indicate that private

institutions comprise 62 per cent of those institutions

responding to the survey, while 38 per cent were public

or state-supported institutions.

The Student Foundation movement appears to be a

relatively new one on most college and university campuses.

The results of this survey tend to indicate that the majority

of the programs have been implemented since 1970, while

only about one-fifth of those responding indicated that

their Student Foundation program had been in operation

more than seven years. Table II illustrates the fact that

among both private and public institutions most Student

Foundation programs were organized and implemented during

the period 1973-1975.
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TABLE II

LENGTH OF TIME STUDENT FOUNDATION
PROGRAMS HAVE BEEN IN EXISTENCE

Type of Less than
Institution 1 Year 1-2 Years 3-5 Years 5-7 Years 7-

Private 4 (14) 5 (17) 9 (31) 3 (10) 7 (24)

Public 1 ( 6) 2 (11) 5 (28) 6 (33) 4 (22)

Total 5 (11) 7 (15) 14 (30) 9 (19) 11 (23)

Note* Percentages are shown in parentheses.

The data indicate that more Student Foundation programs

have been started in private institutions in the past five

years than in public institutions (31 vs. 28 per cent);

yet more public institutions have had Student Foundation

programs for five to seven years than private institutions

(33 vs. 10 per cent). The table further indicates that

over 70 per cent of the existing Student Foundation programs

are less than seven years old. However, the majority of

this percentage (30 per cent) seem to fall within the

three to five year category.

One of the major research problems with which this

study was concerned was to determine the factors that have

contributed to the development of the Student Foundation

program at colleges and universities in the United States.

Table III shows, in rank order, the variety of reasons that
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those surveyed in this study gave for the formation of

such a program at their institution.

TABLE III

REASONS FOR FORMATION OF A
STUDENT FOUNDATION PROGRAM

Reason Frequency

1. Make students aware of the Alumni

Association . . . . ... . . . . . . . . . . . 15

2. To develop alumni leaders . . . . . . . . . .. 13

3. Students are part of the positive environment

that must be conveyed to potential donors . . 9

4. To involve alumni in the affiars of the

university . . . . . . . . . . . . . . 7

5. A need for more informed students . . . . . . 7

6. Need for liaison between the alumni and stu-

dent body . . . . . . . . . . . . . . . . . . 7

7. Student interest in the development of the

college ... . . . . . . . . . . . . . . . . 6

8. Public relations gesture to promote the

university . . ..... . . . . .... 6

9. The need to involve more students in

university-sponsored programs . . . . 4

10. To develop an ongoing gift-giving program.. . 4

11. To create a meaningful and more enjoyable

student experience . . . ... . . . . . . . . 3

12. Growing competition in recruiting students 3

13. Desire to create scholarships for upper

classmen . . . . . . . . . . . . . . . . . . 3
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14. There was no cohesive student group to carry

out university goals . . . . . . . . . . . . . 2

15. The students and administrators wanted to

form one. .....-... . . . . . . . . . . . 2

16, As a result of existing alumni programs . . .I

17. As a result of CASE Alumni Administration

Institute . . . . . . . . . . . . . . . . . ..

18. As a result of other Student Foundation

programs. . . . . . . . . . . . . . . . . . .1

19. Political expediency........ ..... 1

20. To meet the need of alumni. . . . . ..

21. To insure that the student perspective was

considered in institutional advancement

decisions...... . . . . . . . . . . .1

22. The take-over of a building was reported
inaccurately by the media; students spoke

to alumni to "clear the air" . . . . . . . . ..

The above table presents twenty-two different reasons,

most of which fit in the general categories of public

relations and institutional advancement. The reasons given

by the most respondents deal with student/alumni relations.

The category that included the most responses, fifteen,

is "to make students aware of the Alumni Association."

The second major reason for the formation of a Student

Foundation program is to "develop alumni leaders." This

reasons tends to show an interest on the part of these

institutions in involving students in university relations

activities before graduation, thus cultivating an interest
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which will remain with them after graduation. The next

most frequently mentioned reason for the formation of a

Student Foundation program was that "students are part

of a positive environment that must be conveyed to potential

donors", and "to involve alumni in the affairs of the

university." The first two reasons cited seem to focus

on developing future alumni, while the second two reasons

tend to focus on the development of those students who

will be used as an example of the type of students that

the institution is capable of producing.

Institutions of higher education are apparently

finding themselves today, more than at any other time in

history, in need of the financial contributions of their

alumni associations. Many of these institutions have

resorted to using student groups as a liaison between

these alumni and the institutions. The purpose of an

activity of this nature is to provide examples of the

type and quality of students that attend that particular

institution. The remaining reasons can be classified as

public relations and institutional advancement related

activities. For example, six institutions involved in

this study reported that their Student Foundation program

was initiated as a "public relations gesture to promote

the university." Administrators at six other institutions

reported that their program was developed because of

"student interest in the development of the college."
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Three institutions indicated that their Student Founda-

tion programs was initiated because of the "growing

competition in recruiting students", while other institu-

tions attributed the development of their prgram to the

Alumni Administration Institute that was held by CASE.

Organizational Structure of the Program

An important aspect of a Student Foundation program

is the manner in which it is organized. This organizational

pattern is likely to dictate the direction the program is

likely to take. The findings of this study have shown that

about 60 per cent of the institutions surveyed are currently

operating their Student Foundation programs under the auspices

of the Alumni Office. In approximately 28 per cent of

the remaining institutions, the Student Foundation program

is a vital part of the services offered by the University

Development Office. Others have indicated that the Student

Foundation program at their institutions is operated under

the auspices of the Dean of Students Office.

Approximately 50 per cent of all institutions partici-

pating in this study indicated that the program at their

college or university was composed primarily of a group of

officers and one or more standing committees. It is also

interesting to note that private institutions were more

likely to report that their programs had no formal organi-

zational structure than were public or state-supported

institutions. Twenty-eight per cent of all private
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institutions indicated that their program had no. formal

organizational structure, while only 11 per cent of all

public institutions reported that their program had no

formal organizational structure. Over 50 pei cent of both

the private and public institutions surveyed in this study

indicated that their programs had less than forty members,

while nearly one-fifth of these institutions reported

that they had 100 or more members.

Membership requirements appear to vary widely across

the nation. Table IV illustrates these requirements in

rank order.

TABLE IV

MEMBERSHIP REQUIREMENTS FOR STUDENT
FOUNDATION/ALUMNI PROGRAMS

Requirement

1. A specific grade point average (2.0-

2.5/4.0 Scale)..... .....

2. Must be enthusiastic and interested

3. Should/must be an undergraduate

4. Should/must be a junior or senior

5. Should/must be a campus leader .

6. "Good" academic standing........

7. Must have an interview........

8. Must submit an application.....

9. Must be a full -time student .

10. Must be highly motivated........

Frequency

. . . . 118

7

7

7

7

6

. . . . 5

. ..4
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11. Open to all students . . . . . . . . . . . . . . 4

12. Must be recommended by other members . . . . . . 4

13. The President makes the final selections . . . . 4

14. Should be articulate . . . . . . . 4

15. Should be a volunteer . . . . . . .. . . . . . . 3

16. Should be a "positive" representative of the

institution . . . . . . . . . . . . . . . . . . 3

17. Should have leadership potential . . . ... ...3

18. Most actively participate in one committee . . . 3

19. No specific requirements for membership . . . . 3

20. Must be recommended by faculty members or

academic deans . . . . . . . ... . . . . . . . 3

A specific grade point average appears to be the most

important requirement for membership in Student Foundation/

Alumni programs in those institutions participating in

this study. Eleven respondents indicated that the student

must maintain an average of 2.0-2.5 and above to be accepted

as a member of the group. Many of the respondents indicated

that the student should preferably be an undergraduate

junior or senior, should be highly motivated and articulate,

and should demonstrate a certain amount of leadership potential.

Three institutions participating in this study did not

specify a particular requirement, but indicated that the

students were expected to join on a volunteer basis. A

few other respondents mentioned that students should be

recommended by faculty members or academic deans.
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The above mentioned characteristics or membership

requirements for Student Foundation/Alumni programs tend

to indicate that in order for students to qualify for

such a group that they be highly motivated and enthusiastic

about the program and the institution.

It is apparent that the majority of all institutions

surveyed in this study use the application/interview method

to select their members who in turn, plan, organize, and

implement various activities and projects. Seventy-two

per cent of those public institutions responding indicated

that they used this method to select Student Foundation/

Alumni members, while approximately 41 per cent of the

private institutions indicated that they utilized these

methods.

Another important question in this study dealt with

those responsible for planning and organizing Student

Foundation programs and activities. Three questions dealt

with this topic. Table V indicates that there is a great

deal of similarity regarding those responsible for the

Student Foundation program at both private and public

institutions. Approximately 40 per cent of all institutions

responding to the survey indicated that one or more persons

in the Alumni Office was responsible for this program.

The University Development Office was responsible for

the Student Foundation program in only one-fifth of both

the private and public institutions included in this survey.
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TABLE V

PERSONS RESPONSIBLE FOR STUDENT FOUNDATION PROGRAMS AND
THEIR MAJOR DUTIES AT PUBLIC AND PRIVATE INSTITUTIONS

Percentage

Develop. Alumni VP St. S.F. Planning DC & Minimal
Office Director Affairs Dir. Advisory Policy M. DM Supr.

Private 21% 41% 0% 24% 48% 10% 34% 3%

Public 22% 39% 0% 11% 44% 6% 39% 0%

Total 21% 40% 0% 19% 47% 9% 36% .2%

Private institutions appear to be more likely to have a

Student Foundation Director in charge of their program

than are public institutions. Twenty-four per cent of

the private institutions have indicated that they have a

Student Foundation Director. More than 70 per cent of the

directors of all institutions included in this survey have

indicated that this officer or director serves in an advis-

ory capacity or may be directly responsible for supervising

the organizations and its activities or making impor-

tant decisions. Some respondents indicated that they

felt their Student Foundation programs were successful

because they had a "full-time director (not advisor) who
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was creative and had great leadership abilities." Such

a person, who is responsible for planning and organizing

the program and its. activities, is more likely to be

employed part-time rather than full-time at both the private

and public institutions participating in this study.

Goals and Objectives of Student Foundation Programs

One of the most important research questions with

which this study was concerned was the determination of

the goals and objectives of Student Foundation programs.

Table VI illustrates, in rank order, the goals and objectives

of current Student Foundation/Alumni programs at both the

private and public institutions in the United States.

TABLE VI

GOALS AND OBJECTIVES OF CURRENT STUDENT
FOUNDATION/ALUMNI PROGRAMS

Goal s/Objectives

1. To serve as a link between alumni and

student body.. ........ .....

2. To raise money for scholarships . .

3. To promote goodwill and public relations

university

4. To cultivate interest in the Alumni

Association 0.. . . . . . .

5. To educate students to the needs of the

university .. .. ........ . .

6. To d-evelop special -events for students.

Frequency

f o

. .a

19

18

15

12

. . 10

.. 10
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7. To recruit new students . . . . . . . . . . . ... 9

8. To promote a sense of "student community" . 6

9. To promote pride and loyalty among students

and alumni . . . . . . . . . . . . . . . . . . . 6

10. To create a climate conducive to philanthropy . . 4

11. To raise visibility of alumni among students . . 4

12. To help orient new students to campus life . . . 3

13. To provide "service" to the University.. .... 3

14. To cultivate a commitment to annual giving and

alumni dues after graduation . . . . . . . . . . 3

15. To ease the transition from student to alumni . 2

16. To provide leadership opportunities for

students . . . . . . . . . . .. . . . . . . . . 1

17. To assist in job placement . . . . . . . . . . . 1

18. To assist and advise the President of student

interests . . . . . . . . . . . . . . . . . . . . 1

19. To open communication lines between alumni

and students . . . . . . . . . . . . . . . . . . 1

20. To enrich students' university experiences . . . 1

21. To keep the community involved in the affairs

of the university . . . . . . . . . . . . . . . . 1

The results of this study tends to indicate that the

goals and objectives of current Student Foundation/Alumni

programs can be divided into two major categories: (1) Alumni

Relations Goals, and (2) Institutional Advancement or Promotion

Goals.
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(1) Alumni Relations Goals-- goals in which these

students seem to serve as a "link" between the student

body and the alumni who are considered to be potential

donors. This type of relationship may serve to open com-

munication lines between students and alumni, and may help

to "ease the transition" of the student from being merely

a student to becoming an alumni member.

(2) Institutional Advancement or Promotion Goals--

such goals usually aim at educating the students to the

needs of the college or university, thus providing them

with various leadership opportunities. One of the most

frequently mentioned goals among those responding to the

survey is that of raising money for scholarships. These

goals, if achieved, would use students in the recruitment

of new students and their orientation into the campus life.

Some other institutions indicated that such students are

asked to assist and advise the President of student interests,

while others mentioned that such programs are designed to

enrich the student's university experiences.

The respondents indicated that the goals and objectives

of their Student Foundation/Alumni programs were determined

by one or more of the following methods. Eighteen institutions

indicated that the goals and objectives for their programs

are determined by standing and working committee members.

Thirteen institutions reported that their goals and objectives

are determined by the recommendations provided by the Advisor



79

or Student Foundation program Director. The next most

frequently mentioned method of determining the goals and

objectives of the program was through the use of an Executive

Council or committee. Five institutions reported that

their administrators often provided assistance and suggestions

regarding the goals and objectives of the Student Foundation

program. Other methods that are currently being used in the

determination of the goals and objectives of Student

Foundation/Alumni programs include student officers, through

the use of By-Laws,, the Constitution, or Charter, and,

through other methods such as tradition or by the present

needs of the university.

Areas of Endeavor and Contributions

Another major research question of this study dealt

with the determination of the specific areas of endeavor

of the various Student Foundation programs that are currently

in operation. More than 80 per cent of all institutions

surveyed in this study indicated that their students who

participated in Student Foundation/Alumni. programs were

engaged in the following activities; fund-raising projects,

public relations, and alumni activities. Although more

than 70 per cent of the respondents referred to campus

awareness activities, private institutions tended to

devote less time to campus awareness activities than

public institutions. However, public institutions

reported that they spend relatively less time on student
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recruitment activities than do private institutions.

Student recruitment and orientation activities appear

to be less popular than other activities at both private

and public institutions participating in this study.

Students also engage in student service activities, career

programs, student programming, and other activities as

a result of their experiences and opportunities as members

of Student Foundation/Alumni programs. Table VII illustrates

the variety of activities that students engage in to promote

the university, its programs, and services.

TABLE VII

ACTIVITIES PERFORMED BY STUDENTS WHO PARTICIPATE
IN STUDENT FOUNDATION PROGRAMS

Percentage

Type of Fund Campus Alumni Student Student Public

Institution Raising Awareness Activities Recruit. Orientation Relations

Private 86% 69% 86% 62% 59% 83%

Public 89% 83% 78% 50% 56% 89%

Total 87% 74% 83% 57% 57% 85%

Of those institutions who responded to the question

regarding the provisions that are made for the continuing

personal and educational development of those students who

participate in Student Foundation programs, thirteen insti-

tutions indicated that no such provisions are made.
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seventeen institutions reported that they have no formal or

specific provisions for the total development of those who

participate in the program. However, some institutions

provide special workshops on topics such as recruitment and

fund raising, provide supplemental materials to students

throughout the year, provide weekly or monthly educational

lectures, and provide opportunities to develop and/or re-

fine new skills such as public speaking, letter writing,

and fund raising. Other institutions train or brief stu-

dents before and during the time new projects and activities

are implemented.

Funding Procedures

One of the major problems that many of the Student

Foundation programs appear to face is the lack of adequate

funds necessary to initiate and implement new projects or

activities. Approximately 24 per cent of those responding

to this survey indicated that this was a major problem

that they currently faced.

The respondents were also asked to indicate the sources

of funds that they received to initiate and implement new

projects and activities for their students. Table VIII

illustrates the variety of sources that are used to fund

Student Foundation programs at the present time.

The majority of the institutions surveyed indicated

that they receive their fund-s from private sources. More
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TABLE VIII

FUNDING SOURCES FOR STUDENT
FOUNDATION.PROGRAMS

Sources of Funding
Type of

Institution Private Funds State Funds Student Fees Private Gifts

Private 55% 0% 0% 17%

Public 11% 28% 6% 56%

Total 38% 11% 2% 32%

than 60 per cent of these institutions depend on private

funds and gifts for the support of their Student Founda-

tion programs. Only 2 per cent of all the institutions

participating in this study indicated that they use stu-

dent fees for this purpose. Some differences appear to

exist among private and public institutions in this popu-

lation with regard to funding sources for Student Founda-

tion programs. Student Foundation programs at public in-

stitutions receive at least one-fourt of their funds from

state monies. The public institutions surveyed in this

study further indicated that they received about one-half

of the funds necessary to operate their programs from

private gifts. A variety of other funding sources seemed

to exist, such as group fund-raising projects, alumni

association budgets, other departmental budgets, and Stu-

dent Foundation program budgets.
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Problems Encountered in Developing and
Implementing Student Foundation/

Programs

Virtually all new programs encounter problems during

their formative years. While these problems may prevent

new programs from accomplishing their goals and objectives,

they also may provide direction for planning and organizing

future activities that will meet the needs of all segments

of the university community. Table IX identifies the var-

ious problems that both private and public institutions

have encountered in the process of developing and implemen-

ting Student Foundation/Alumni programs at their institu-

tions,

TABLE IX

PROBLEMS ENCOUNTERED IN DEVELOPING AND IMPLEMENTING
NEW STUDENT FOUNDATION PROGRAMS

Frequency and Percentage
of Prob'1ems Encountered

Type of Lack of Student Lack of Lack of
Institution Funds Apathy Administrative Support Publicity

Private 6 (21) 11 (38) 0 (0) 10 (34)

Public 5 (28) 4 (22) 1 (6) 6 (33)

Total 11 (23) 15 (32) 1 (2) 16 (34)

Note: Percentages are shown in parentheses.

Over 70 per cent of the private colleges and univer-

sities involved in this study reported that the two major
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problems that they have encountered in developing and im-

plementing the Student Foundation program at their institu-

tions have been student apathy and the lack of publicity

about the program and its activities. Perhaps there is

some relationship between student apathy and the lack of

adequate publicity that plague these programs, but th is

relationship was not explored in this study. The lack of

publicity about the Student Foundation program also appears

to be a major problem in public institutions that have

these programs. In addition, both private and public insti-

tutio.ns in this study indicated that they also faced finan-

cial problems. Approximately 28 per cent of the public

institutions in this survey reported that they faced finan-

cial problems, while 21 per cent of the private institutions

in this study faced such problems. The lack of adequate

funds may have prevented some institutions from implementing

new projects or activities. Virtually no respondents re-

ported the lack of administrative support, although this

possibility exists. Other problems reported include the

lack of commitment of some Student Foundation members to

the program, lack of staff, lack of coordination with other

organizations on campus, lack of direction, lack of clearly

stated goals, and various other "growing pains."
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Procedures for Evaluation

An evaluation system is always a vital part of any

Student Foundation program. This process enables the

officers or other persons responsible for the program to

measure gains that have been made or changes that have

occurred as a result of the program. The process also

enables these leaders to determine what direction is needed

to make the program more effective. In addition, the pro-

cess provides an opportunity to plan new projects and activ-

ities for the future.

Table X reflects the various persons that are utilized

in the evaluation of Student Foundation/Alumni programs.

TABLE X

PERSONS USED IN THE EVALUATION OF STUDENT
FOUNDATION/ALUMNI PROGRAMS

Percentage

Type of Students Students, Al umni, Not Formally
Institution Students and Alumni and Administration Evaluated

Private 3% 3% 38% 38%

Public 6% 0% 50% 22%

Total 4% 2% 43% 32%

Student Foundation/Alumni programs are most frequently

evaluated by students, alumni members, and administrative

officials. Approximately one-half of the public institutions
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participating in this study indicated that their Student

Foundation/Alumni programs were evaluated in this manner.

Only 38 per cent of the private institutions reported that

they used these persons in the evaluation of their programs.

Another interesting finding is that in approximately one-

third, 32 per cent, of all institutions, the Student Foun-

dation/Alumni program is not formally evaluated. This

appears to be more prevalent in private than in public or

state supported institutions. Thirty-eight per cent of

the private institutions involved in this study reported

that their programs were not formally evaluated, while

only 22 per cent of the public institutions reported that

their programs were not formally evaluated.

Approximately 59 per cent of those surveyed did not

or could not describe the evaluation system that their

institution currently uses to evaluate their Student

Foundation/Alumni program. Table XI illustrates, in rank

order, the variety of methods that various institutions

in this study use to evaluate their Student Foundation/

Alumni programs.

Some institutions apparently evaluate the success of

their Student Foundation/Alumni programs at the end of the

school year. This process may be on a formal or informal

basis. Other institutions reported that they prefer to

evaluate each activity after it has occurred. These
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TABLE XI

TECHNIQUES USED TO EVALUATE STUDENT
FOUNDATION/ALUMNI PROGRAMS

Techniques Frequency

1. End of year evaluation . . . . . . . . . . . . 3

2. Informal evaluation process ......... 3

3. Evaluation forms used by all participants after

each activity.. ...... ........ . 3

4. MBO system of success vs. specific goals . . . 2

5. Board of Directors meet twice a year, reports

on accomplishments, and decides on activities

for next year.. . . . . . . . . .. . . .... ... 2

6. Periodic meetings . . . . . . . . . . .... .1

7. Feedback from administration . . . . . . ... . 1

8. Students and alumni evaluate programs with

questionnaire developed by staff . . . . . . . 1

9. Random evaluation.. ..........-....

10. Oral feedback. . ........... -.....-

11. Organization evaluates itself constantly . . 1

12. On a day to day basis..................

13. Ehd of the year self-.eval.uation.. ... . . . . .

14. Written and oral summary.. . . . . . . . . . .

15. Through means of a retreat. . . . . . . . . .

16. Through Board of Trustees' evaluation . . . 1

17. Semester group meeting and individual appraisal 1

18. Self-evaluation at the close of the year as a

part of the new member selection process . . I

19. Present foundation by anonymous evaluation,

past foundation members, and the administration

evaluates the program . . . . . . . . . . .1
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institutions usually have developed specific evaluation

forms for this purpose and are used by all participants

that were involved in the project or activity. Two insti-

tutions reported that they preferred to use a Management

by Objective system to evaluate their Student Foundation/

Alumni programs. This system judges the success of the

program in relation to specifically states goals and

objectives.

A variety of other methods are also used to evaluate

these programs. These include the following: (1) by all

participants, (2) by staff members, (3) by the Director

of Development, (4) by students and the Alumni Director,

and (5) by the Alumni Office.

Approximately 81 per cent of those responding indicated

that they felt that their Student Foundation/Alumni program

was either moderately or extremely successful. Table XII

illustrates this fact. Approximately 86 per cent of the

private institutions in this study reported that their

Student Foundation/Alumni programs were either moderately

or extremely successful, while 72 per cent of the public

institutions participating in this study were able to re-

port that they considered their programs to be moderately

or extremely successful. No explanation is given for this

difference in the degree of success, however. Seventeen

per cent of the public institutions in this study reported
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TABLE XII

SUCCESS OF STUDENT FOUNDATION/ALUMNI PROGRAMS

Percentage

Type of Extremely Moderately Somewhat Of Limited
Institution Successful Successful Successful Success

Private 41% 45% 10% 0%

Public 33% 39% 17% 0%

Total 38% 43% 13% 0%

that their Student Foundation/Alumni programs were somewhat

successful, while only about 10 per cent of the private

institutions were likely to report that their programs were

somewhat successful. Other institutions in the study were

not able to determine the degree to which their programs

were successful in achieving their goals because it was

"too early to tell" or because the "program was so new."

The success of the Student Foundation/Alumni program

at colleges and universities in the United States may be

attributed to a variety of factors. Table XIII serves to

illustrate those factors to which the respondents partici-

pating in this study attributed the success of the Student

Foundation/Alumni programs at their institutions.

Several factors appear to contribute to the success of

Student Foundation/Alumni programs. Those institutions par-

ticipating in this study indicated that the success of their
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TABLE XIII

FACTORS WHICH CONTRIBUTE TO THE SUCCESS
OF STUDENT FOUNDATION/ALUMNI PROGRAMS

:orFact

1.

2.

3,

F

programs could be attributed to one or more of the follow-

ing factors: (a) interested and enthusiastic students,

(b) the support and sanction of administrators, (c) an

advisor who provides leadership, (d) personal rewards for

those involved in the program, and (3) cooperation and

teamwork of administrators, students, and alumni members.

Each of these factors are likley to contribute to the

success of such an endeavor. Interested, motivated, and

enthusiastic student members appear to be necessary for a

Interested and enthusiastic students

Support and sanction of the administration

Good advisor who provides leadership, ideas,

and suggestions for more effective programs

Personal rewards for members (satisfaction)

Teamwork of administrators, students, and dedi-

cated alumni ..................

Degree of success of prior effects

Strong student president/advisor..

Adequate funding

Support of the alumni association

Hard work

4.

5.

6.

7.

8.

9.

10.

frequency

21

7

6

4

3

2

2

2

2

2
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successful Student Foundation/Alumni program. If students

are given opportunities to plan, organize, and implement

activities and projects and are actively involved in these

programs, they are much more likely to contribute to the

success of such a program than if they merely implement the

projects or activities. Administrative support is also

essential if the Student Foundation/Alumni program is to be

successful. A particularly important factor in the success

of these programs appears to be the presence of an advisor

or director who is capable of providing leadership and who

can plan creative projects or activities that motivate

those involved in those activities.

Future Direction of Student
Foundation/Alumni Programs

Many institutions have shown concern regarding the

future directions that Student Foundation/Alumni programs

are likely to take. Table XIV serves to illustrate some

of the improvements that the institutions participating

in this study hope to undertake within the next year to

make the Student Foundation/Alumni program a more viable

one.

During the next year (1978-1979) several institutions

participating in this study indicated that they would like

to make improvements in their Student Foundation/Alumni

programs in the following general areas: (1) develop more
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TABLE XIV

FUTURE DIRECTIONS THAT STUDENT FOUNDATION/
ALUMNI PROGRAMS MAY TAKE IN 1978-1979

Improvement Frequency

1. More projects to publicize the program to

students and alumni . . .-......... .7

2. Involve more students in activities . . . . . 7

3. Expand current programs. ... ......-.-.-. 5

4. Stronger, more aggressive membership recruit-

ment programs . . . . . . . . - - - - - - - - 5

5. More selectivity in choosing members . . 3

6. Upgrade fund-raising programs. . ....... 2

7. Improve the committee system. . ..... -.-. 2

8. Secure additional funding or get own budget 2

9. Other improvements decided by president and

members . . . . ....- -. - - - -. - - - - -
.. .2

10. Smooth out operations (stabilization) . . 2

projects to publicize the program and its activities; (2)

expand their current.programs to include more activities;

(3) involve more students in these activities; and, (4)

develop a stronger, more aggressive membership program.

These improvements might provide the personnel necessary

to plan, organize, and implement new programs or activi-

ties that promote the programs, goals, and services of the

institutions which they serve.
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These statements regardint the improvement of Student

Foundation/Alumni programs during the 1978-1979 year tend

to indicate that some programs may have had limited success

because of the lack of personnel necessary to implement the

activities of Student Foundation programs. These state-

ments also tend to support the fact that Student Foundation/

Alumni programs at both private and public colleges and

universities are likely to encounter problems because of

the lack of inadequate personnel and the lack of adequate

publicity about the program and the activities it provides

for students,

During the next two years, several institutions par-

ticipating in this study have indicated that they hope to

devote more time to planning the programs and activities

that are sponsored by the Student Foundation/Alumni pro-

grams at their institutions. Table XV shows that some

institutions are interested in planning programs more

effectively before actually implementing them. In addition,

some institutions hope to provide more programs and activ-

ities within the next two years for the students enrolled

in their institutions.

Other institutions apparently feel a need to become

more involved in fund-raising activities. These fund-

raising activities might be possibly used to provide money

for new student scholarships or to increase the value of

scholarships that their institution provides for needy students.
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TABLE XV

FUTURE DIRECTIONS THAT STUDENT FOUNDATION/
ALUMNI PROGRAMS MAY TAKE IN 1979-1980

Improvement Frequency

1. More direct involvement in fund raising . . . 2

2. Plan programs and activities better and provide

more of them . . . . . . . . . . . 2

3. Refine programs . . . . . . . . . . . . . ..

4. Involve students in programs and activities 1

5. Begin a schoalarship program . . . . . . . . 1

6. Increase the number of scholarships they give I

7. Have a program that can operate with minimal

supervision . . . . . . . . . . . . ....-.. 1

8. More followup after graduation. .. . . .1

9. More career awareness . . . . . . . . . . ..

10. Get more involved in major programs . . . . . 1

These statements may indicate that some institutions

may have implemented new activities without the adequate

planning that is often vital to the success of the projects

or activities that Student Foundation/Alumni programs pro-

vide ag a given institution. In addition, these statements

regarding the po-sible improvements of these programs within

the next two years tend to support the fact that some Stu-

dent Foundation/Alumni programs often encounter financial

problems during their formative years or plan to insure

that their projects or activities can be implemented. These
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institutions apparently are concerned with promoting the

university and attempt to do this partially by providing

scholarships for those who want to attend the institutions

but are not capable of paying for some or all of their

education.

The institutions participating in this study have

indicated that during the next five years Student Founda-

tion/Alumni programs at their institutions can be expected

to take a variety of directions. Table XVI serves to

illustrate the fact that the improvements that these

institutions hope to make in their programs during the

next five years vary considerably. No clear-cut direction

for these programs can be predicted. Some institutions

have indicated that they feel there is a need to (1)

do more to motivate the students currently involved in the

program; (2) refine their selection procedures; (3) have

their own "project" which identifies them as a viable cam-

pus organization; (4) refine their program; (5) develop an

effective evaluation system; (6) do more to increase the

emphasis on student/alumni contacts; and, (7) be able to

detect a measurable increase in the support of the univer-

sity as a result of the efforts of the Student Foundation/

Alumni program.

These statements tend to indicate the various stages

of grwoth among current Student Foundation/Alumni programs

at colleges and universities in the United States. While
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TABLE XVI

FUTURE DIRECTIONS THAT STUDENT FOUNDATION/
ALUMNI PROGRAMS MAY TAKE IN 1982-1983

Improvement FrE

1. Do more to motivate students.

2. Increased emphasis on student/alumni contacts

3. Five year reunion

4. Refine selection procedures

5. Have their own project which identifies them as

a viable organization on campus

6. Use the group in university fund-raising .

7. In-depth evaluation of the program

8. Refine program so that several program activ-

ities and projects can carry on efficiently

9. Be able to detect a measurable increase in

support of the university among alumni and

students.. .......--.-.-.-.-.-.-.-.-.-.

Rquency

1

I

1

1

I

I

1

1

1

some institutions apparently have adopted a "wait-and-see"

attitude toward their program, other institutions in this

study have carefully planned activities that will help make

them a more recogn-izable and effective campus organization.

For example, some colleges and universities in this study

reported that they hope to achieve this visibility by having

their own project, such as the Little 500 Bicycle Race at

Indiana University. It is also interesting to note that
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one institution hopes to be able to detect a measurable

increase in the support of the University as a result of

the efforts of the Student Foundation/Alumni program.

Summary

In Chapter IV the results of the data gathered for

this study have been presented and examined. The results

of the data were divided into nine major sections: (1)

A profile of the study population; (2) Section Two de-

scribes the role and scope of current Student Foundation

programs; (3) Section Three describes the organizational

structure of the program; (4) Section Four describes the

goals and objectives of the programs surveyed; (5) Section

Five examines the areas of endeavor and contributions of

these programs; (6) Section Six discusses funding pro-

cedures; (7) Section Seven analyzes the problems encoun-

tered in developing and implementing Student Foundation

programs; (8) Section Eight discusses the procedures for

the evaluation of the programs; and, (9) Section Nine de-

scribes the future directions of Student Foundation pro-

grams. in higher education institutions in the United States.

The data indicated that the majority of Student Foun-

dation/Alumni programs currently in existence have been

implemented since 1970. The programs are primarily under

the direction of part-time directors who serve in an

advisory, capacity or make decisions regarding the program
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and its activities. Students involved in these programs

are actively involved in fund-raising, recruitment of new

students, public relations activities, and campus awareness

activities.

Although these programs are relatively new, the majority

of those surveyed have indicated that their programs are

moderately or extremely successful. This success is largely

a result of one or more of the following factors: (1)

interested, motivated, and enthusiastic students; (2) sup-

port and sanction of the administration; and (3) strong,

creative leadership.

Although the programs currently in existence have

faced financial problems, problems related to student

apathy, and the lack of adequate publicity, they appear

to be encouraged by the success of these programs and hope

to continue to make improvements so that the program can

become a more effective one.



CHAPTER V

SUMMARY OF FINDINGS, CONCLUSIONS,

IMPLICATIONS, AND RECOMMENDATIONS

FOR FURTHER STUDY

This study was designed to describe and assess the

development, status and contributions of Student Founda-

tion programs in institutions of higher education in the

United States. This review of the results of the study

as well as the survey of related literature, as reported

in Chapter II, provides affirmative answers to some of

the research questions outlined in Chapter I.

Summary of Findings

1. Only forty-seven institutions in the United

States currently have Student Foundation programs. Of

these, twenty-nine are private or church-sponsored institu-

tions, while eighteen are public or state-supported

institutions.

2. Of those responding to this survey, eleven

institutions stated that they had no formal definition

for the term, twenty institutions indicated that the

definition of the term was related to a Student Alumni

program, and sixteen institutions reported that they had

a formal, well defined program for the students at their

institution.
99
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3. Most of the Student Foundation programs in this

study have been in existence since 1970.

4. The Student Foundation program was initiated

on most campuses by administrators, the student body,

and alumni members. The program was developed for' a

variety of reasons including the following (1) to make

students aware of the Alumni Association, (2) to develop

alumni leaders, (3) to convey a positive environment to

potential donors, and (4) to involve alumni members in

the affairs of the university.

5. Sixty per cent of the current Student Foundation

programs are operating under the auspices of the Alumni

Office. The program is usually composed of a group of

officers and one or more committees, and over 50 per cent

of those surveyed reported that they had less than forty

members. One-fifth of those responding indicated that

their program had over 100 members.

6. The majority of the current Student Foundation

programs used the application and interview method to select

their members. To be a member a student must (1) have

a grade point average of 2.0 or better; (2) have personal

qualities of interest, motivation and self-expression;

(3) be a junior or senior; and (4) have the ability to

demonstrate leadership potential.

7. Approximately 24 per cent of the private

institutions included in this study have indicated that

they have a Student Foundation Director. The remainder
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indicated that an Alumni Director or University Development

Officer was responsible on a part-time basis for the

Student Foundation program.

8. The major goals and objectives of current Student

Foundation programs appear to include (1) Alumni Relations

Goals (serving as a link between the alumni and student

body, cultivating an interest in the Alumni Association,

and raising money for scholarships), and (2) Institutional

Advancement or Promotion Goals (promoting goodwill and

public relations for the university, educating students

to the needs of the university, recruiting new students,

and promoting a sense of pride and loyalty among both

students and alumni). These goals and objectives are

usually determined by standing and working committee

members, by recommendations from the Student Foundation

Director, and through the use of an Executive Council

or Committee.

9. The major areas of endeavor that students are

involved in through Student Foundation programs include

fund-raising, alumni activities, and public relations

activities. Private institutions in this study reported

that they devoted less time to campus awareness activities

than do public institutions, while public institutions

appear to devote less time to student recruitment than

do private institutions.

10. The majority of those involved in this study

do not currently make provisions for the continuing personal
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and educational development of those students who partici-

pate in Student Foundation programs.

11. More than 60 per cent of all institutions

participating in this study reported that they receive

most of their operating funds from private sources.

Private institutions receive over one-half of their funds

from private gifts.

12. Over 70 per cent of the private institutions in

this study indicated that the two major problems that they

faced have been student apathy, and the lack of publicity

about the program, its projects, and activities., Both

private and public institutions appear to face financial

problems.

13. Current Student Foundation/Alumni programs are

most frequently evaluated by students, alumni members,

and administrative officials. Approximately one-third

of all institutions involved in this study indicated that

they did not formally evaluate their Student Foundation/

Alumni program. Approximately 59 per cent of those surveyed

did not or could not describe the evaluation system that

their institution uses to evaluate their program.

14. Over 80 per cent of all those institutions

surveyed reported that their Student Foundation/Alumni

programs were either moederately or extremely successful.

The factors that appear to contribute to the success of

these programs include interested and enthusiastic
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students, the support and sanction .of the administration,

and the presence of a good advisor or director who provides

leadership, ideas, and suggestions for more effective pro-

grams.

15. Several institutions involved in-this study

indicated that during the next year they planned to devote

more time to publicizing the Student Foundation program,

and expanding the program to include more students and

activities. During the next two years, those surveyed

reported that they would like to be more directly involved

in fund-raising, and would like to devote more time to

planning or refining their programs and activities.

During the next five years, those included in the study

indicated that they would like to do more to motivate

those involved in the program, and would like to increase

the emphasis on student/alumni contacts.

Conclusions

A careful analysis of the data gathered in this study

of Student Foundation programs in higher education institutions

in the United States, warrants the following conclusions:

I . Most Student Foundation programs are new to

college and university campuses and thus the definition

of the term varies from one institution to another.

2. Students participating in the Student Foundation

programs are likely to have been selected by the administration
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for their scholarship and leadership qualities and their

potential as supportive alumni.

3. Financial support appears to be limited and

available only from private sources.

4. Student Foundation programs appear to be

relatively successful in meeting their stated goals.,

5. Student Foundation programs appear to be one

vehicle for improving alumni relations and expanding

giving programs.

Implications

1. The perceived success of Student Foundation programs

appear to indicate that such programs will expand in numbers

and in scope.

2. New funding sources will be required for continued

success of Student Foundation programs. Consideration

should be given to including the program in the regular

budget process.

3. Successful programs depend upon careful selection

of student participants.

4. Activities to educate and inform the selected

members about the institution will enhance the possibility

of success.

5. Systematic evaluation procedures may be a factor

in program improvement.

6. Although the goals of Student Foundation programs

must of necessity be related to institutional goals, the
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freedom to select the goals which are more attractive

to students may be a key factor in the success of the

program.

7. Even though the review of literature in this

study reflected emphasis in the initial Student Foundation

program on student involvement in decision-making, subse-

quent programs do not even mention the topic. Such omission

seems to indicate a lack of concern for such activities as

an important purpose of Student Foundation programs.

8. A long period of time elapsed between the

establishment of the first Student Foundations program

at Indiana University and the establishment of subsequent

programs. The factors causing this delay are not apparent

and may or may not be important in the current development

of such programs. The factors in such lack of concern for

these programs might assist in preventing a decline of

support and interest in current programs.

Recommendations for Further Study

Although Student Foundation programs have successfully

been implemented in several higher education institutions,

several major changes and additions should be made in

the near future so that these programs can realize the

potential that they represent. These recommendations

including the following

1. Efforts need to be made to overcome the problems

of lack of publicity about the programs and student apathy.
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Additional studies might be conducted to determine what

relationship, if any, exists between these two problems.

2. Several institutions that currently have Student

Foundation programs appear to need to develop an effective

evaluation procedure to determine the success of their

program and activities in the very near future. A model

evaluation procedure should be developed and tested.

3. A study of goal developing activities and pro-

cedures based upon an accepted criteria might provide

data useful in the improvement of Student Foundation

programs.

4. Additional research studies need to be conducted

to determine the contributions that Student Foundation

programs can make to higher education institutions.

5. Additional research studies need to be conducted

at a later date to determine the progress of Student

Foundation programs that are developed in the near future.
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APPENDIX A

(Letter to Jury Member)

Dear

As a doctoral student majoring in Higher Education Administration at
North Texas StEte-University, I am doing research on Student Foundation
Programs in the United States. In particular, I am interested in deter-
mining the quality and effectiveness of these programs in meeting the
needs of students, faculty members, administrators, and other members of
the university community.

Dr. Dwane Kingery and Dr. Jim Reid have indicated that you are con-
sidered to be an authority in the area of Student Foundation Programs
and related activities. Your assessment of the instrument that I am
developing for my doctoral dissertation to assess the effectiveness of
,tudent Foundation Programs will enable me and other educators to learn
more about the value and effectiveness of these programs.

Please take some time to critique this instrument and make any
necessary changes and/or additions. Please feel free to be candid in
your critique. As you can observe, the questionnaire attempts to secure
information as well as some evaluation.

A copy of the questionnaire and a self-addressed stamped envelope
are enclosed. Please critique the instrument and return it to me at
the J. C. Matthews Chair of Higher Education by , 1978.

Your time and cooperation in this effort is greatly appreciated.

Sincerely yours,

Mimi A. Milki
c/o J. C. Matthews
Chair of Higher Education
North Texas State University
Box 13367, N. T. Station
Denton, Texas 76203

ODr- on, TexAs 76203
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Ar>PEDIX B

QUESI 01ONNAIRE

If you agree that the statement in the questionnaire should be

included as written, please place an A to the left of the item number.

If you do not believe that the item should be included in the

questionnaire place a D to the left of the item number.

If you believe that the item should be included but modified;

place an M to the left of the item number; and indicate your modifi-

cations in the space below, or on a separate sheet of paper.

1. How does you college or university define the term "student foundation"?

2. For what length of time has the Student Foundation Program been in

existence at your college or university? Check one of the following.

a. less- than one year

b. one to two years

c. three to five years

d. five to seven years

e. more than seven years

3. Po what factor do you att ribute the development of the Student Foundatic

Program at your college or university?

a. alumni support

b. student support

c. administrative support

d. a combination of above

e. other (specify)
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4. Under which administrat Ive ,: r e is th2 i tudcnt Foundation Program
currently functioning? Check one of the following.

a. Development Office

b. Alumni Office

c. Student Affairs Office

d. Student Activities

e. Student Government

f. Other (specify)

5. In what manner is your Student Foundation Program funded? Check one of
the following.

a. private institutional funds

b. state funds

c. student fees

d. private gifts

e. others (specify)

6. What person is responsible for planning and organizing the activities
that are included in the Student Foundation Program?

a. Development Director

b. Alumni Director

c. Vice-President for Student Affairs

d. Pan-Hellenic Director

e, Other (specify)

7. What are the primary duties and responsibilities of the person or persons
listed above? Check one of the following.

a. advisory

b. planning and policy making

c. direct control and decision making

d. minimal supervison

e. other (specify) _

8. What are the major goals and objectives of the Student Foundation Program
at your college or university? List below.
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9. How are these goals and objectives usuil;y determined?

10. In which of the following Student Foundation activities do students

at your college or university participate? Please check all those

that apply.

a. fund raising

b. campus awareness

c. alumni activities

d. recruitment of new students

e. orientation of new students

f. public relations

g. other (specify) ....-. .

11. How is the program organized?

a. a set of offices

b. a set of offices and standing committees

c. a set of offices and ad hoc comittees

d. no formal organization

e. other (specify)

12. How many students currently participate in your Student Foundation program

Please check one of the following.

a. fewer than 40 members

b. 40 - 60 members

c. 60 - 80 members

d. 80 -100 members

e. more than 100 members

13. In what manner are students selected to participate in Student Foundatiot

Program activities? Check one of the following.

a. by interview after application

b. by random selection from the registrar's office

c. by recommendation from faculty and/or administration

d. by recommendation from student organizations

e. other (specify)



14. List meiubership requirement.

15. What provisions, if any, are made for tne continuing personal and
education development of the students who participate in Student
Foundation activities?

16. What problems have you encountered in developing and implementing
the program at your university? Please check all that apply.

a. lack of funds

b. student apathy

c. lack of administrative support

d. lack of publicity

-e. other (specify)

17. How is your program primarily evaluated? Please check one of the followi

a. by students

b. by students and alumni

c. by students, alumni, and administration

d. is not formally evaluated

e. other (specify)

Describe briefly your evaluation system.
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18. To what extent do you feel that the Student Foundation Program
has been successful in achieving its stated goals and objectives?
Please check one of the following.

a,Extremely Successful

b. Moderately Successful

c. Somewhat Successful

d. Of Limited Success

e. other (specify)

19. To what do you attribute the success of the Student
at your college or university?

Foundation Program

20. What do you plan to do to improve the Student Foundation Program at

your college or university during the next year? next two years? next
five years?
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April 18, 1978

Dear Sir:

As a doctoral student in Higher Education Administra-
tion at North Texas State University; I am in the process of

compiling a list of the colleges and universities that have
Student Foundation Programs . Please take a few minutes to
answer the questions listed below and return it by May 10, 1978.

Thank you for your cooperation in this matter.

Since ly,

Mimi A. Milki
c/o Development Office

NT Station Box 13825
Denton Texas 76203

1. Do you currently have a Student Foundation Program at

your college or university? Please check one.

a. yes

b. no

2. If your answer is in the affirmative, please list the
name and complete mailing address of the person who is
responsible for this program at your college or university
in the space below.

Note: We mean by the term Student Foundation, programs
where undergraduate students participate in alumni and
fund-raising projects as well as other support activi-
ties for the institution.
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July 6, 1978

Dear Colleague,

As a doctoral student
ducting a study on student
universities in the United

at North Texas State University I am con-
foundation programs at various colleges and
States.

The results of a survey that was completed earlier this spring have
indicated that you are responsible for such a program at your institution,
I would be very interested in learning more about this program and its
contributions. toward meeting the needs of students, faculty members, the
administration, and members of the surrounding community.

The enclosed questionnaire takes approximately thirty minutes to
complete. Please feel free to answer all questions in a candid manner.
It is not necessary to include your name on the questionnaire.

A copy of
are enclosed.
July 24, 1978.
preciated.

the questionnaire and a self-addressed stamped envelope
Please complete the questionnaire and return it to me by
Your time and cooperation in this effort is greatly ap-

Copies of the results will be available at cost upon request.

Si nerely yours

Mimi A. Milki
c/o Development Office
North Texas State University
P.O. Box 13825
NT Station
Denton, Texas 76203

MAM/s rh

Enclosure

Denton, Texas 76203

ENDJXA V
rr
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STUDENT FOUNDATION SURVEY 115

A. How does your college or university define the term "student foundation"?

B. What are the major goals and objectives
Program at your college or university?

of the Student Foundation
Please list them below.

C. How are these goals and objectives usually determined?

D. Please list your membership requirements for those who participate
in the Student Foundation Program at your institution.

E. List the major reasons why your Student Foundation Program was
developed.

Please continue on next page.



(1) Is your institution a ~__

1 1. 3 Private Institution
2 [ 3 Public Institution

(2) For what length of time has the Student Foundation
Program been in existence at your college or uni-
versity? Check one of the following,

[

I:[[
[F

3 less than one year
3 one to two years
I three to five years
3 five to seven years
3 more than seven years

lo what group do you attribute the creation of the
Stu ent Foundation Program at your college or university?

[ alumni
[ 3 student body

I administration
a combination of the above

3 other (Please specify)

Under which administrative office is the Student
Foundation Program currently functioning? Check
one of the following.

i

IL

:3
3
:3

33

Development Office
Alumni Office
Student Affairs Office
Student Activities
Student Government
Other (Please specify)

In what manner is your Student Foundation Program
funded? Check as many as applicable.

1i[

11[
II[

3 private institutional funds
state funds

3 student fees
I private gifts
I others (Please specify)

(14) What person is responsible for planning and organ-
izing the activities that are included in the
Student Foundation Program?

11i
21I
3:1
4 [
S [C

1

3

Development Director
Alumni Director
Vice-President for Student Affairs
Student Foundation Director
Other (Please specify) ~_ ~~_ ~~-~_~_

(IS) What are the primary duties and responsibilities
of the person listed above? Check one of the
following.

C
C
C

I advisory
3 planning and policy making
3 direct control and decision making
3 minimal supervision
3 other (Please specify)

Page 2
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(16) Is the person listed above responsible for such
activities on

1 [ ) a full-time basis
2 [ ) a part-time basis

In which of the following Student Foundation activities
do students at your college or university participate?
Please check all those that apply.

(17) 1 3 fund raising
(18) 1 [ ] campus awareness
(19) 1 [ j alumni activities
(20) 1 [ j recruitment of new students
(21) 1 [ ] orientation of new students
(22) 1 j public relations
(23) 1 [ j other (Please specify)

(24) How is the program organized?

I r ]
)
J
3
]

a group of officers
a group of officers and standing committees
a group of officers and ad hoc committees
no formal organization
other (Please specify)

(25) How many students currently participate in your
Student Foundation Program? Please check one of
the following.

1
2
3
4
S

)
I

3
3

fewer than 40 members
40 - 60 members
60 - 80 members
80 -100 members
more than 100 members

[

C
C

(26) In what manner are students selected to partici-
pate in Student Foundation Program activities?
Check one of the following.

]
]

]

)

by interview after application
by random selection from the registrar's
office
by recommendation from faculty and/or
administration
by recommendation from student organizations
other (Please specify)

1 [

2 [

What problems have you encountered in developing and
implementing the program at your university? Please
check all that apply.

(27)
(28)
(29)
(30)
(31)

1
I
1
I
I

-J
]
I
I
]

lack of funds
student apathy
lack of administrative support
lack of publicity
other (Please specify)

[
I
C

I

Please continue on next page.

1
2
3a
4
S

I
1

2
3

4
5
6

1
2
3
4
S

-"Nam -0
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(32) How is your program primarily evaluated? Please
check one of the following.

1
2
3
4
5

C
Er

]

)
)
]

by students
by students and alumni
by students, alumni, and administration
is not formally evaluated
other (Please specify)

Describe briefly your evaluation system.

(33) To what extent do you feel that the Student Foun-
dation Program has been successful in achieving
its stated goals and objectives? Please check
one of the following.

1
2

4
5

I: )
)
)
j
I

Extremely Successful
Moderately Successful
Somewhat Successful
Of Limited Success
other (Please specify)

(34) Do you feel that there is any relationship between
student involvement in the foundation and continued
interest in the institution after graduation?

I C 3 Yes
2D r] No

Describe briefly how such involvement is measured.

E. What provisions, if any, are made for the continuing personal and educational development of the students who
participate in Student Foundation activities?

F. To what do you attribute the success of the Student Foundation Program at your college or university?

G. What do you plan to do to improve the Student Foundation Program at your college or university during the
next year? next two years? next five years?



Appendix F

(Cover Letter for the First Follow-up)

August 10, 1978

Dear Colleague,

I am sending this letter as a follow-up to my letter of July 6,
1S78 ; in which I enclosed a questionnaire on Student Foundation
Programs for you to complete.

Our research schedule shows August 24 to be the last date for
comp ilation of the data. Your cooperation in this matter would be
greatly appreciated.

A copy of the questionnaire and a self-addressed stamped
envelope are enclosed. Please complete the questionnaire and
return it to me by August 24, 1978.

Again, thanks a lot!

rely yours

Mini A. lilki

Jim Reid, Director a Ron Pokorny & Pam Hiftmer Associates
AT p1-875 * AC '. a Mott-)

118

North Texa
State

University

Denton, Tex
76203

Office
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Developmei



APPENDIX G

(Cover Letter for the Second Follow-up)

August 31, 1978

Dear Colleague:

Last month you received a questionnaire concening the Student
Foundation program at your institution. Early responses frmn many
have indicated widespread interest in the topic.

Your answers to that questionnaire are important to the survey
and we hope that you will send your answers in as soon as possible.
If you have misplaced the original form, an additional one is
available. Please write to:

Mimi Milki
Development Office
NT Box 13825
Denton Texas 76201

Since the date for the completion of the survey is drawing to an
end, we would greatly appreciate it if you send in your answer
sametire within the next week or so.

Sincerely yours,

Mimi A, Milki

Jim Reid, Director v Ron Pokorny & Pam Hillmer Associates
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NorthTex
State

Universit,

Denton, Te>
76203

Office
of
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