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This study was a descriptive analysis of the orientation

program for a large junior college in the :Dallas/Fort Worth

Metroplex. Its purposes were (1) to describe the freshman

orientation course, (2) to analyze data compiled from rating

forms which recorded student perceptions of each aspect of

the course, and (3) to discuss the implications of the data

for junior college student service personnel as they attempt

to establish programs that will more effectively aid stu-

dents in making a successful adjustment to college.

The one-hour credit orientation course had two portions.

The didactic portion, in which all students participated,

consisted of instruction by counselors regarding college

rules and, regulations, student services, choosing a career,

study habits, reading ability, the use of the library, and

mental health. The personal-growth portion consisted of

several options nine hours in length, which provided indi-

vidualized learning opportunities through audio-tapes and



self-teaching devices. Topics included career and voca-

tional exploration, human sexuality, study habits, cultural

interests, special-written projects, self-fulfillment, and

personal success. Included within this portion were also

opportunities for participating in group experiences led

by counselors.

Four instruments were designed for this study: (1) a

questionaire developed to obtain demographic information,

(2) a rating scale developed to measure the quality of

presentation and degree of value for each didactic portion,

(3) the same rating format for the personal-growth portion,

and (4) a scale developed to indicate the extent the goals

of the course were met. The rating scales were five-point,

Likert-type instruments. These four instruments were com-

pleted by 610 freshmen orientation students. To ascertain

the consistency of the ratings, the rating scales were given

to 205 sophomore students who had completed the orientation

course the previous year.

The results of the study were organized into several

variables, including sex, age, socioeconomic background,

and ethnic origin. Findings obtained from analyzing the

completion of student evaluations suggested that both por-

tions of the course were deemed helpful by all students,

with the personal-growth portion being rated more helpful
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than the didactic portion. The quality of presentation

averages were generally higher than the degree of value

averages, although both were positively rated. Females,

minorities, older students, and students from lower socio-

economic backgrounds tended to rate the orientation course

most positively. The college handbook item was generally

the highest rated didactic item while group experience and

personal success tapes were the highest rated personal-

growth options. These two personal-growth options were

also chosen most often by students. The lowest rated

didactic item was a reading test, while the human sexuality

item was the lowest rated personal-growth option. The

results from the sophomore group ratings indicated that

there was no significant difference between the two group

ratings.

Recommendations include continuation of both portions

of the course and the expansion of personal-growth options

to fit the particular needs of students and the avail-

ability of leadership. The study tends to confirm the need

for a pluralistic approach to orientation. It also sug-

gests certain methodologies for a continuing evaluation

program of orientation to estimate the effectiveness of

each portion in the light of changing demography of the

student population and other cultural emphases that tend

to change with the passage of time.
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CHAPTER I

INTRODUCTION

With the advent of the junior college and the community

college movement, a new type of college student has emerged.

Factors such as the open-door policy, low tuition, and

close geographical proximity of colleges have enabled

economically disadvantaged students, older men and women,

and nonhigh school graduates, as well as recently-graduated

high school students, to extend their education. These stu-

dents do not fit the more traditional images of the college

student (2). They are often the first members of their

families to attend college, a fact which may cause them to

encounter indifference from their families and communities

rather than pride or encouragement. They may have little

background or tradition by which to pattern their lives in

the educational setting; and although they are technically

able to enter a junior or community college, they are often

psychologically and academically ill-prepared for college

life (6).

College and university administrators generally

recognize the need for some form of orientation to help

these students adjust to their new environment. Such

1
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orientation programs may vary in length from a short lec-

ture to a semester-long course. The subject matter may be

limited to the rules and regulations of the college, or it

may include personal growth and development as well as

academic orientation. Whatever the format, an effective

orientation program is imperative for these new types of

students.

Although the percentages vary, many colleges have a

large freshman class drop-out rate. One may reasonably

assume that some students simply are intellectually incap-

able of completing college work. Other factors, however,

such as lack of confidence in one's own ability or lack of

knowledge concerning the subtleties of the college expe-

rience may be primary causes for students dropping out of

college.

Several educators have concerned themselves with the

tasks of analyzing freshmen attrition and developing tech-

niques for reducing the failure rate. In one such study,

Jones (8) maintained that a well-conceived and well-con-

ducted orientation program would save students who otherwise

would fail. Snider (15) presented a strong case for the

establishment of an orientation course to help new students

in search of self-actualization and motivation, while

Williams (17) emphasized that large enrollments in colleges

and universities require orientation programs which include

_ 
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activities to meet the personal, social, and academic needs

of students.

Subject of the Study

A .semester-long orientation course for full-time,

beginning, day students in a large junior college in the

Dallas-Fort Worth metroplex area served as the subject of

the study. A descriptive analysis and evaluation was made

of the effectiveness of the course as perceived by the

participating students.

Purposes of the Study

The purposes of this study were (1) to describe the

freshman orientation course, (2) to analyze the data that

were compiled from rating forms which recorded the percep-

tions of students concerning each aspect of the course, and

(3) to discuss the implications for junior college student

service personnel as they attempt to establish programs

that will more effectively aid students in making a success-

ful adjustment to college.

Exploratory Questions

To carry out the purposes of the descriptive project,

the following exploratory questions were formulated:

I. What were the demographic characteristics and the

educational plans of students enrolled in the

Orientation to College Course at the junior

college?



II. For the didactic portion of the Orientation to

College Course,

A. how did students rate the quality of

presentation?

B. what was the degree of value placed by

students?

III. For the personal-growth options of the Orienta-

tion to College Course,

A. how did students rate the quality of

presentation?

B. what was the degree of value placed by

students?

IV. When responses were grouped according to stu-

dents' sex,

A. what differences were there in the student

rating scales?

B. what was the percentage of each personal-

growth option chosen?

V. When responses were grouped according to students'

age,

A. what differences were there in the student

rating scales?

B. what was the percentage of each personal-

growth option chosen?

VI. When responses were grouped according to socio-

economic levels of the students,
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A. what differences were there in the student

rating scales?

B. What was the percentage of each personal growth

option chosen?

VII. When responses were grouped according to students'

ethnic origins,

A. what differences were there in the student

rating scales?

B. what was the percentage of each personal growth

option chosen?

VIII. How did students rate the orientation program after

being out of the course for over a semester?

IX. How successfully were the goals of the course met,

based upon the perception of the students?

X. What were the implications of this study for the

improvement of the orientation program on this campus

and the development of orientation programs for other

junior colleges?

Background and Significance

Increasingly, both private and public sectors of society

are demanding educational accountability (9). Such demands

would appear to require more precise methods of assessing

and evaluating educational goals. To the extent that an

effective orientation program enhances the possibility of

attaining a quality education (15), the central issue, then,
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is, the real effectiveness of an orientation program.

Leaders in the field of orientation find it increasingly

necessary to establish a reasonably reliable system for

discerning the effectiveness of their program and to de-

sign the system so that it might continue to supply updated

information responsive to any demographic shifts in student

population. To evaluate this dynamic system of assessment,

leaders must decide (1) what will be the nature of the

assessment and (2) who will do the assessing.

The need for congruence between orientation-program

design and the current demographic data suggested an investi-

gation of the significance of such demographic data. A

review of the literature tended to support this significance.

For example, Mott (11) believed that assessment of the char-

acter of a particular campus was essential. He stated that

orientation planners should note (1) the size of the school,

(2) the type of school, commuter or residential, (3) the

size of the budget, (4) the degree of faculty and student

involvement, (5) the receptiveness of others to changes in

orientation, and (6) the types of students attending the

school. Schell (14) in still another study, emphasized the

need for planners to understand the manner in which students

interact with the college. The success of an orientation

leader depended upon three conditions according to Schell's

research: the leader must have an understanding of the

i
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college, an understanding of the entering student, and an

ability to communicate and empathize.

While student assessment alone need not dictate the

final parameters of the extent of orientation, it can

provide vital and realistic information in assisting the

institution to meet its goals. Often the needs of the

students are not understood or assessed, much less ful-

filled. Drake (4), in his review of the literature for

freshman-orientation practices in the United States, found

that, while most planners hoped orientation programs would

meet the needs of both the student and the school, they were

more successful in meeting the needs of the institution

than those of the students. In another study, Drake (3)

tried to ascertain the degree of concurrence between current

freshman-orientation practices and an evolving philosophy.

With responses from 110 colleges and universities, Drake

discovered that more than 82 per cent of freshman-

orientation activities (other than registration and testing)

were either informational or social, while intellectual

activities accounted for about 18 per cent of the total

number of activities.

Schell (14) believed that there was often a communica-

tion gap between the planners of student-orientation programs

and educational researchers. Planners may utilize poor tools

for answering their valid and relevant questions, while
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researchers develop sophisticated methods of answering

relatively impractical questions. He saw a need for

researchers to apply their techniques to the questions

asked by those responsible for the planning of orientation.

An important question arose as to who should make the

assessment of the orientation program. Studies suggested

that the student's perception; and evaluation were important

resources for securing needed information. For instance,

Hartley (7) made an evaluation of a community college in

which he assessed the orientation program by several

criteria, including completion of a forced-choice evaluation

questionnaire and solicitation of unstructured, written com-

ments by students. From these assessments, recommendations

were made to improve the local orientation program. Zink

(18), in her study, made an effort to determine freshman

students' perceptions of academic advisory programs, pre-

registration material, and orientation. She gained these

perceptions via a questionnaire sent to all freshman stu-

dents. From the response, she was able to determine the

most useful parts of the program as perceived by the

students.

The junior college used in this study has been in

existence for seven years. During this time, counselors

have tried to develop an orientation program that would aid

students in their academic and emotional adjustment to

low ON 1 1, li
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college. Several goals regarding the orientation program

were established, and then a credit course was developed

to aid in the accomplishment of these goals. The course

included two dimensions: (1) didactic, containing data

pertinent to academic adjustment and (2) personal growth,

offering a variety of resources tailored to fit the needs

of each individual student. This study attempted to dis-

cover what the students perceived to be of value in the

total orientation program, ascertained by questionnaires

and rating forms. It was particularly hoped that this

study, through the student assessments, would furnish

insights into the applicability of the personal-growth

options.

Based on a review of the literature, a descriptive

analysis and evaluation of a single college orientation

program might possibly contribute to the field. By assess-

ing the total program through the perception of students,

other colleges, as well as the subject college, might gain

new ideas for their own programs. By observing the method-

ology of assessment in this study, they might also be able

to establish more effectively their own program or at least

be convinced of the need for a continuing assessment of

their particular student population.

Instruments

The instruments used were unique to this study owing

to its descriptive nature. An Orientation to College

*
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Questionnaire (See Appendix A.) was developed to secure demo-

graphic, educational, vocational, and financial information

pertinent to establishing a profile of the freshman students.

The Orientation to College Rating Form A (See Appendix

B.), concerning didactic items, and the Orientation to

College Rating Form B (See Appendix C.), concerning personal-

growth options, were used to list all activities covered in

the orientation course. Each item was judged by students

according to two scales: (1) the quality of presentation

(q.p.) and (2) the degree of value (d.v.). For the q.p.

scale, there were five choices: "excellent," "good,"

"fair," "poor," and "very poor." For the d.v. scale, there

were also five choices: "great," "much," "some," "little,"

and "none."

The Goals of the Orientation Course (See Appendix D.)

were stated, and each student had a chance to answer whether

or not the goals were achieved according to his perception,

and to offer suggestions for improvement. Each student had

an opportunity to rate every aspect of the orientation

course in which he participated.

A panel of five authorities in the fields of counseling

and student services was asked to review the questionnaire,

the rating forms, and the goals with regard to appropriate-

ness of items and to offer suggestions for additions,

deletions, or revisions.
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Definition of Terms

Orientation to College Course: A one-hour credit

college course required of beginning, full-time, day

students at the junior college.

Didactic Items: Items that include specific informa-

tion given in class during the first four weeks of the

semester to assist students in becoming oriented to college.

These items included information on student services, tests,

choice of career or major, the Learning Resource Center,

mental health, study habits, and college handbook and

catalog.

quality of Presentat ion: A rating, made by the stu-

dents, of the quality of each item of the orientation course

in which they participated.

Degree of Value: A rating, made by the students, of

how much personal value there was in each item of the

orientation course in which they participated.

Personal-Growth Options: Choices that each student

made after the orientation-class phase of the course was

completed to aid in personal growth and development.

Selected Personal-Growth Options:

I. Group Counseling: A group experience led by

a full-time counselor, employing the Human Potential

approach as developed by James D. McHolland (10) of

Kendall College in Evanston, Illinois.
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II. Career and Vocational Exploration: An evalua-

tion of. students' interests, aptitudes, and personality,

making use of vocational tests and individual conferences

with a counselor.

III. Stufy Habits: A self-program guide that

aided the students in assessing their own study habits

by using the Survey of Study Habits and Attitudes (SSHA)

by Brown and Holtzman (1) and the Personalized Analysis

of Study Skills by J. Thomas Trimble (16).

IV. Attendance at Cultural Activities: Oppor-

tunities on campus and/or in the community for students

to learn more about music, drama, art, and current

events.

V. Earl Nightingale Series: Audio-tapes that

were designed to provide information on motivation,

success, and self-improvement.

VI. Maltz System of Self-Fulfillment: Audio-

tapes that dealt with personal growth and self-

actualization.

VII. Human Sexuality: Audio-tapes on various

aspects of human sexuality that were made during a

Human Sexuality Colloquy held on the local college

campus.

VIII. Special Written Project: Material gathered

from areas of personal interest to students and agreed

upon by the instructor.
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IX. Science of Personal Success: Audio-tapes

and program-response booklets, developed by Learning

Dynamics, Inc., of Boston, Massachusetts, that dealt

with self-awareness, personality theory, and personal

problems.

Limitations of the Study

This study was limited by the following possible

sources of invalidity: (1) the length of the course, (2)

the number of required hours in the course, (3) the student

drop-out rate, (4) the requirement of the course for only

full-time, beginning, day students, (5) the geographical

restriction of one college campus, and (6) the perceptions

of the students.

Procedures for the Collection of Data

The total population of full-time, beginning, day stu-

dents was taken from all of the orientation sections after

permission was obtained from the local junior college. The

Orientation to College Questionnaire, devised to gather

demographic and educational.data on the incoming freshman

class, was given to students during the orientation course.

During the first four weeks of the course, the junior

college counselors, who were the course instructors, covered

didactic items as a classroom experience. The second por-

tion of the orientation course involved a personal-growth

option. Each student selected one or more options that he
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felt would be of benefit to him. All options required nine

hours of time expended by each student.

Following the completion of each student's personal-

growth option, the Orientation to College Rating Form A,

Orientation to College Rating Form B, and the Goals of

Orientation to College Course were administered.

Orientation to College Rating Form A, which called for

a rating of all didactic items, consisted of two parts: the

rating of each didactic item on the quality of presentation

and the rating of the degree of value of each item to each

student. All of the students were supposed to rate every

item in Form A.

Orientation to College Rating Form B, which consisted

of the personal-growth options, contained the same two parts

as Form A. Each student was supposed to rate only the

personal-growth option or options that he participated in

during the course.

The Goals of Orientation to College Course contained

three parts: (1) the stated goal for each item of the

course, (2) a chance for the student to select one of five

responses as to whether the goal was achieved or not, and

(3) an open-ended question to determine how the department

could improve this part of the course.

In addition to the currently enrolled students, those

who were enrolled in the orientation program in previous



15

semesters were given the rating forms. The follow-up

group of students was selected from sophomore government

classes, which were required courses for all degrees from

the college. These results were compared with the results

from currently enrolled students.
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CHAPTER TWO

REVIEW OF THE LITERATURE

Orientation programs have played a significant role in

the recent history of higher education. As the philosophies

and methodologies of higher education have changed, so ori-

entation theories and philosophies have reflected varying

degrees of modification to meet newly perceived needs of

students and institutions. Today, society, in general, and

the education sciences, in particular, are growing acutely

aware of the increasing rapidity of change in the psycho-

logical, sociological, and environmental dimensions of the

contemporary world. With the growing complexities of modern

higher education, each first-year college class presents

educators with a pressing need to reassess what the institu-

tion can do to enable students to negotiate its educational

program most successfully.

Such an assessment should be accomplished as much as

possible in the light of available, relevant data. This

chapter is therefore concerned with a review of the litera-

ture relating to descriptive and experimental research that

appears relevant in the development of a college orientation

program designed to meet the needs of its student body. This

review is organized into five facets which are suggested by

18
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the literature: (1) evolving philosophies of orientation,

(2) historical overview of orientation courses, (3) review

of junior and community college orientation programs, (4)

research related to aspects of this study, and (5) con-

clusions.

Evolving Philosophies of Orientation

A dynamic conceptualization in college orientation

philosophy appeared relatively late on the higher education

scene. In fact, it is difficult to perceive any systematic

orientation philosophies prior to the mid-twentieth century.

This paucity of philosophical perspective became evident in

reviewing the pre-1950 orientation practices. Such a

review indicated that orientation was not based on under-

lying principles, but rather upon short-term goals and

activities. This activity-centered approach to freshman

orientation seemed to be derived from the fact that programs

were developed initially from the perceived immediate needs

of the freshman students as they first came in contact with

the academic institution (12, p. 17).

Drake (12), in reviewing the literature on freshman

orientation, observed that the earliest attempts at "fresh-

man orientation grew more from needs than from ideas"

(12, p. 20). The work of early orientationists such as

Lloyd-Jones (25) and Knode (23) are illustrative of this

point. In 1929 Lloyd-Jones (25) included nine immediate
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goals of freshman orientation, all of which were designed

to be completed within the first days of school. In 1930,

Knode (23) listed five factors which contributed to the

need for orientation programs: (1) enlarged enrollments,

(2) heterogeneity of freshman social background, (3) in-

creasing complexity of instructional field, (4) growing

independence of secondary school curricular from college

domination, and (5) conflict and confusion over educational

objectives. He then listed ten objectives for an effective

orientation program, all of which were either social, in-

formational, or procedural in nature. In summary, Drake (12)

found that pre-1950 orientation literature reflected little

attempt to establish a rationale for orientation programs or

to use research to discover what, in fact, had been accom-

plished through orientation.

By 1950, however, student personnel officials began to

emphasize the need for a theoretical foundation for orienta-

tion. Croft (9) suggested that the "how to" and "what" of

orientation should be implemented by the "why" of

orientation.

One of the earlier references to the importance of long-

range goals for orientation was written by Guthrie (18), who

described four purposes of orientation: (1) orientation to

the university and its purposes, (2) orientation to academic

life, (3) orientation to extracurricular and to social life,
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and (4) orientation to life aims and purposes. This last

purpose manifested a new dimension to the philosophical

concept of orientation. From this time forward, establish-

ing long-range goals as a part of the college program became

an important objective of orientation design.

Intellectual excellence became more conspicious in the

orientation literature of the 1960's. In an article pub-

lished by the American Council on Education in 1962 and

edited by Brown (3), orientation directors were exhorted to

create a climate for the romantic excitement of learning:

"It is never too early to begin weaning the freshman away

from caution and complacency, from the conformity which the

peer culture engenders in him, toward the restless individ-

ualism of the genuine learning" (3, p. 120). Brown cau-

tioned, however, that orientation must not push a student

so fast that he functions under the illusion that his mere

presence in the classroom will assure intellectual success.

The major obstacles to be overcome through an effective

orientation initiation of freshmen into intellectual life

are (1) the student peer culture, which makes few intellec-

tual demands, and (2) the adult culture, which accents the

grade for its practical value, such as having a degree to

insure a better job. Brown noted that the purpose of

college is intellectual change and that orientation can

help the student prepare for this change.

m u. .
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Writers of the 1960's, such as Shaffer (37), Greer (17),

Fitzgerald (14), Drake (12), and many others, explored the

multiple facets of freshman orientation and began to expand

the underlying philosophies of orientation programs. Shaffer

(37), for instance, believed that the major purpose of

orientation was to help the new student understand college

life as a self-directed, intellectually oriented experience.

He states,

It is incumbent upon educational adminis-
trators to review their approach to orientation
in order to make certain that the major emphases
they are trying to communicate is unmistakably
clear amid all the procedural and socially
pleasant exercise (37, p. 273).

He concluded that the orientation program should be affected

by the purpose for which it was designed. Greer (17), on

the other hand, emphasized the intellectual need by assert-

ing that the trend at all levels of orientation was toward

the academic or intellectual approach and less toward life

adjustment.

Fitzgerald (14) described two philosophical theses in

orientation programs. The microcosmic philosophy empha-

sized placement, testing, preregistration advice, tours,

and other activities which assisted the student in an

immediate relationship to the college. The macrocosmic

philosophy emphasized intellectual challenge and development,

great books, current issues, and activities which assisted

the student in developing a relationship to the college
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consistent with the intellectual functions and goals of

higher education. Fitzgerald concluded that both philoso-

phies are necessary in a well-rounded orientation program.

Orientation programs based on the assumption that

intellectual aims were the most important goals were

developed by people such as Spolyar (38), Tautfest (42),

and Shaffer (37), while Drake (12) believed that, even

though intellectual awareness was a valuable part of orienta-

tion, the ideal of orienting students to it would be long in

coming. He felt that more extensive research would be needed

to determine if intellectual awareness could be accomplished

effectively.

Streeter (40) felt that orientation could best be

regarded as a process, not as a condition. He compared the

process of orientation to the intellectual objectives of

college with the process of learning generally. There must

be a challenge, for without a genuine challenge there can

be no learning. If, however, the challenge is vague, then

learning suffers. The process of orientation, as of learn-

ing, must be refined and analyzed; it must also be made

accessible to the learner so that he may respond to its

goals.

While intellectual orientation was deemed by many pro-

fessionals to be primary, some found that the socialization

process was also an important function of orientation (31).
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The socialization need grows out of an awareness of two

primary factors:

that new members of any organization do not
feel acclimated initially, and that they will
form their impressions of roles and expecta-
tions strictly from their informal contacts
and collisions with the organization if no
formal mechanism is provided. . . .

The goal of orientation, therefore, is to
accelerate learning about the University and the
student/faculty/staff roles within it so that
each person can more rapidly use the resources
of the University (31, pp. 10-11).

According to this source, then, the social learning process

is a vital part of the orientation philosophy:

"Social learning" in this context, concerns
revising and developing one's perception of the
environment in ways that lead to revising in-
accurate stereotypes and expectations, altering
attitudes and feelings which ultimately can lead
to behavior change (31, 'p. 12).

What was suggested was a more inclusive concept of orienta-

tion--a "need" hierarchy for new students, which addressed

itself to include academic procedures, regulations, and

other information which the student must understand and

accept before he can feel comfortable with the college and

its educational opportunities. An orientation program that

recognizes these broader needs will enhance the probability

of the students' utilizing the educational goals and re-

sources of the institution.

Working in this vein, Butts (5) believed that, while

the educational settings and populations may differ, certain
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principles suggest a universal application. He divided the

objectives of college orientation programs into four phases:

(1) completing necessary enrollment procedures in a humane

manner, (2) assisting with issues of educational and

vocational development, (3) disseminating information, and

(4) building relationships. The last objective, that of

building relationships, seems to have become a focal objec-

tive of orientation during the 1970's (7).

The review of the literature illustrates the varied

character of the panoply of orientation programs now in

existence. Most authorities, however, would now agree that

some philosophic basis should be developed and implemented.

Such an overall theoretical perspective would seem necessary

if students are to be fully oriented to their college expe-

rience through an orientation program.

Historical Overview of Orientation Courses

Since the scope of this research is focused on describ-

ing the effectiveness of a more formal orientation course,

no attempt will be made to describe other examples of orien-

tation approaches, such as seminars, parent meetings, camps,

and freshmen weeks. To establish a clearer perspective for

this study, however, it is important to consider some

aspects of the historical profile of orientation courses.

The first recorded organized attempt to assist freshmen

into the college environment occurred in 1888 when Boston
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University inaugurated an orientation course for its fresh-

men (12). Following this beginning, the orientation course

became more evident near the turn of the century. In 1900,

the University of Michigan's engineering department offered

a noncredit orientation course for its students, and in

1911 Reed college developed a credit course entitled

"College Life." The University of Washington, University

of Michigan, and Oberlin college also offered freshman

courses that included information about various phases of

university life.

Dartmouth college began its orientation course, en-

titled "Evolution," in 1919 and later in 1924 added another

course entitled "Problems of Citizenship" (11). According

to Drake (12), the typical orientation courses of the per-

iod, rather than assisting freshmen with personal adjustment

to college,, included social, economic, philosophical, and

scientific issues. Antioch and Brown colleges, in their

orientation courses during the 1920's, attempted to offer

introductions to pertinent issues and to assist new students

with such problems as study techniques, use of the library,

personal etiquette, and vocational choice .

By the late 1920's, some leaders began to stress fresh-

men problems as a unique part of the orientation course (11).

Knode (23) reported that by 1930 over half of the institu-

tions offered a course in freshman adjustment. Bookman (2)
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reported that during the 1940's approximately one-third of

188 institutions offered a required "adjustment-to-college"

type of orientation course.

The orientation course continued to be a popular means

of familiarizing freshmen with college during the 1950's,

although this trend was apparently short-lived. In 1956,

Ludeman (27) found that, of thirty-seven midwestern institu-

tions contacted, 68 per cent had their orientation program

extended over several weeks of the semester term. He pre-

dicted a trend toward distributing orientation over the

semester rather than concentrating it in a few days at the

beginning of the term. By 1966, however, only 15 per cent

of 1,378 institutions offered orientation programs that were

at least a semester in length.

Some reports suggested new potentials for the course

that later would be further developed. Lee and Froe (24)

suggested that the course be used to improve study skills,

while Hoffman and Plutchik (22) used the orientation class

to help foster better attitudes toward learning. Greer (17)

recommended small group discussions as a part of freshmen

orientation.

Smith (39) tested and, in his opinion, confirmed the

hypothesis that regular, small-group, problem-oriented dis-

cussions would significantly increase the number of freshmen

remaining in school. While 24 per cent of the control group
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failed to register for the second semester, only 8 per cent

of those who participated in the group failed to register.

In another attempt to validate the small-group orienta-

tion theory, Reiter (34) met with small groups for six

months as a part of an orientation program. He concluded,

Thus the Orientation Program has tena-
tively demonstrated that such attitudes as
those toward the importance of learning at
college, the development of a "mature" philos-
ophy of life while attending college, and a
more favorable outlook on college life in
general . . . were modified more as result of
the Orientation Program than as a result of col-
lege attendance or maturation alone (34, pp. 34-35).

Although the orientation college course does not seem

to be as widely used as in the past, some evidence supports

the viability of such an approach. The studies cited above

warrant a further investigation of the question of whether

or not the orientation course serves a real need in assist-

ing the student in fully understanding his new academic

environment and his role in that environment.

Orientation and the Junior/Community College

Assuming that the basic responsibility of the junior/

community college is to respond to the special needs and

concerns of its constituency, the objectives of orientation

should reflect that obligation. While objectives of orienta-

tion may remain the same in the junior/community college as

in the senior colleges and universities, often the implemen-

tation will vary.
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As a result of the generally observed open-door

policy of the junior/community colleges, local college

officials often know for only a day or less who will

register for the semester. This eliminates opportunities

for early contact with freshmen, thus making some types of

orientation, such as freshman week or camp, impossible.

Some two-year colleges, therefore, are forced by these con-

ditions to conduct orientation programs either during

registration and/or throughout the semester. Additionally,

given the heterogeneous student body of most two-year col-

leges, the planners of orientation should recognize the need

for offering a more comprehensive and varied program.

Butts (5), in a survey of new orientation practices in

colleges across the country, found almost unanimous approval

of the concept of small student-orientation groups among

orientation leaders. He described the group technique used

in the orientation program of Schoolcroft College in Livonia,

Michigan. The first half hour was devoted to registration

materials and a review of the orientation agenda. The second

half hour consisted of a large group meeting where the

philosophy of the community college and an overview of the

local terminal and transfer programs were presented. After

a coffee break, the students were divided into groups of fif-

teen, with a counselor as leader. Each group met for two

hours and discussed personal values, future plans, and the

relationship of the individual to the college.
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Phoenix College in Arizona (5) provided intensive

group counseling that was directed essentially toward voca-

tional choice, appropriate career curriculum, and provision

for detailed job information. Counseling effectiveness was

based on grade-point average, number of semester hours

earned, and the dropout rate at the end of the first

semester and the end of the year. The counseled groups

scored at significantly higher levels than the control

group in all criteria except semester hours earned.

Henry Ford Community College in Michigan (5) included

parents in orientation plans. Parents were invited to come

with the students for an evening of summer orientation to

explore interests and aptitudes and long-range career plan-

ning. Some colleges, however, have found that a great part

of their freshman class includes parents or older adults.

One college had preorientation programs geared specifically

for adults. Schoolcroft College (5) offered a course for

adults prior to their applying for admission to college. The

course was called the "Pre-College Counseling Seminar for

Adults" and entailed eight weekly two-hour group sessions.

The course enabled the participants to become familiar with

campus life and to make some life-goal decisions before

entering college.

Sante Fe Junior College (30) had a program similar to

that of Schoolcroft College. Entering students were required
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to participate in an encounter group where they examined

goals, values, attitudes, beliefs, and interpersonal

relations. A three-hour credit course in behavioral science

was one of six basic courses that comprised the Common Pro-

gram required of all students. O'Banion found that the

results of the program were highly positive.

Hartley (20) evaluated the freshman-orientation program

at Shoreline Community College in Seattle, Washington. Six

voluntary orientation sessions were presented to incoming

freshmen by the counseling staff, emphasizing the following

areas: (1) intellectual demands of college requirements,

(2) value of career planning, (3) use of library facilities,

(4) knowledge of one's interests and aptitudes, and (5) spe-

cific program offerings at the college.

The problem of evaluating this orientation program was

approached through the use of several criteria. These in-

cluded the Brown-Holtzman Survey of Study Habits and Atti-

tudes (SSHA), a comparison of first-quarter grade averages

with attendance records, the completion of a forced-choice

evaluation questionnaire, and the solicitation of unstruc-

tured, written comments by students attending the last

session.

The results showed that, even though the sessions were

voluntary, 43 per cent of the students were in attendance at

or more of the six scheduled classes. Comparison of one
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attendance and G.P.A. showed that students who entered col-

lege with higher grades were most apt to attend orientation

sessions. Those who did come more often also experienced a

smaller average drop in first-quarter grades compared to

their previous school averages.

Hartley found the SSHA to be of questionable value in

the prediction of academic success. The correlations

between SSHA scores and college grade point were low (.19

for men and .21 for women), and the addition of these scores

to high school grade-point averages failed to produce

multiple correlations significantly greater than those ob-

tained with high school grades alone. He did find that, for

individual counseling, the various items on the SSHA provided

useful information.

The orientation-evaluation form provided the leaders

helpful information concerning their student body. The

demographic data revealed that 81 per cent planned an even-

tual transfer to some four-year institution. Approximately

one-half of the students who completed the questionnaire

claimed to work at least ten hours a week, while another

29 per cent stated that they were employed approximately

twenty hours per week.

In rating the orientation program, 77 per cent felt

the program was of value to others in the group, while 69

per cent felt it was of personal value. Eighty-one per cent
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had not changed their educational goals as a result of

information obtained in orientation, but 70 per cent felt

better prepared to make decisions because of increased

awareness of what the college had to offer.

Preregistration advisement was rated helpful by over

70 per cent, and career planning also was favorably rated.

Information concerning use of the library facilities and

the emphasis on intellectual demands was least supported

by the respondents.

Four of the recommendations made by Hartley as a result

of his study were as follows: (1) to decrease the number of

sessions to three, (2) to discontinue administering the SSHA,

(3) to place greater stress on specific program offerings,

including both the transfer and vocational-technical pro-

grams, and (4) to emphasize career planning.

Butts (5) summed up the relationship between orientation

and the junior/community college by listing some generaliza-

tions and implications:

1. Generalization: Building relationships and a
sense of community within the college is a
particularly difficult task due to the diverse
offerings of the community college., the fact
that students commute, the need of many students
to work, the extended class day, the age range
of students, and the number of part-time students.

Implication: Orientation programs in community
colleges must be designed to account for the
unique structure of the school and its student
population, giving particular emphasis to the
use of relationship-building exercises.

.
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2. Generalization: The open door philosophy of the
community college calls for the development of
the potential of students from many different
backgrounds and previous educational experiences,
generally within the context of a two-year plan.

Implication: Emphasis on student assessment,
counseling, and selective placement deserves
especially high priority in community college
orientation programs because of the difficulty
of identifying and correcting placement mis-
takes (student and school) within the context
of the two-year program.

3. Generalization: Many students new to the
community college have had previous college
experience, some "successful," and some not.

Implication: Community college orientation
programs need to be designed to serve more
than just the recent high school graduate (5,
p. 21).

Research on Aspects of This Study

The present study attempted to employ several educational

aspects in the orientation course, including small growth

groups, study skills, library usage, and vocational informa-

tion. Furthermore, the instruments used were created to

obtain information concerned with the students' perceptions

and assessments of the orientation program. The following

section includes research findings that dealt with one or

more of these aspects of this study.

Researchers--Chandler (7), Patty (33), Wilson (43),

Caple (6)--have found a paucity of studies on orientation,

especially in relation to students' expectations and per-

ceptions about the programs. Patty (33) found "almost
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nothing in the literature on the evaluation of existing

orientation programs at individual institutions and on

research that explores whether or not a particular institu-

tion is compatible with an individual freshman" (33, p. 188).

He agreed with Eddy's findings (13), from a study of twenty

colleges, that one of the major factors determining freshman

satisfaction with college is the correlation of college

expectancy with the reality of college life. Eddy noted

that many freshmen were dissatisfied because their orienta-

tion concerning college expectations was inadequate.

Caple (6) devised a study to test the concept that the

more closely an institution meets the student's expectations,

the higher the rate of student satisfaction with the college.

He administered an instrument composed of three open-ended

questions to 421 freshmen at a junior college during the fall

semester. A follow-up was accomplished in February with 107

students responding. The questions were concerned with

impressions of the college, the most influential factor in

determining this impression, and expectations of educational

experience.

Results indicated a significant change in students'

impressions of the junior college from fall to spring.

Totally positive impressions of students dropped from 77 per

cent in the fall to 47 per cent in the spring, whereas

totally negative impressions rose from 5 per cent in the

fall to 12 per cent in the spring.
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Perceptions of students in the fall were more positive

about student relationships, responsibility, and the organi-

zation of the college. By spring, students emphasized

faculty, academic, and social potential. Vocational expecta-

tions decreased, whereas academic expectations increased.

Caple concluded his study with a recommendation for more

research into the student attitudinal areas that can be

modified by the college so that future orientation programs

could be more beneficial.

Wilson (43) reported his findings of a study conducted

to determine what, if any, differences in perceptions existed

in a junior college environment among (1) administrators,

(2) faculty teaching transfer courses, (3) students majoring

in transfer programs, (4) faculty teaching vocational/

technical courses, and (5) students majoring in vocational/

technical courses. The College and University Environment

Scale (CUES), which included five scales (Practicality,

Community, Awareness, Propriety, Scholarship), was used to

indicate the environmental press of the college.

The Awareness scale was ranked first out of the five

scales by all groups except vocational students, who ranked

it second. Practicality, Awareness, and Scholarship were

high scales for all groups, while Propriety and Community

were ranked low. With the exception of administrators, all

ranked Community dimension lowest. This seemed especially

A -- , I
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noteworthy because junior/community colleges often emphasize

as one of their strongest goals the concept of community,

which includes individual attention, small classes, and

student-oriented environment.

Faculty groups differed more than student groups. Find-

ings further supported the assertion that Practicality is

the dominant press in higher education. This study and a

study by Passions (32) emphasized the need for campus offi-

cials to be cognizant of the perceptions of their own

faculty, administrators, and student body.

Chandler (7) tried to determine if students felt orien-

tation to be a worthwhile endeavor. The study contrasted a

group of 738 orientation participants with a group of 754

nonparticipants. The two groups were compared by demographic

data to ascertain the comparability of the two groups. The

results of the first part of the study, which used multi-

variate analysis, did indicate a difference. Those who

participated in orientation obtained better grades, dropped

out of school less frequently, and participated more in

organized activities. In a comparison of men and women, the

women achieved better grades than the men.

Another portion of Chandler's study included a ques-

tionnaire and interview concerning referral sources to

orientation, the value of orientation as expressed by

participants, and the reasons for not participating. Simple

.
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percentages were used to examine the data. The following

include some of Chandler's findings:

1. Formal announcements of orientation were the prime

sources of referral of students to the program.

2. The making of new friends was the most frequently

mentioned value of orientation, followed by a

feeling of satisfaction with the college milieu.

3. Of the participating students, 96.5 per cent stated

that they would recommend orientation to friends.

4. The major reason given by those not participating

in orientation was a work conflict.

5. There were significant differences between

participants and nonparticipants in regard to

(1) the decision to attend the college, (2) the

feeling of a personal interest by teachers,

(3) the opportunity to obtain dates, and (4) the

feeling of friendliness at the college.

From his research, Chandler concluded that orientation was

worthwhile and should be continued.

Myers (29) interviewed 300 freshmen to ascertain their

common problems. The following were among the problems

listed, in the order of seriousness, by a majority of the

students: (1) inability to study effectively, (2) fear of

examinations, (3) lack of preparation for academic life,

(4) inability to state one's own ideas, (5) inability to
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to speak out in class.

As was noted in the historical overview, the small-

group approach has become an important part of orientation

programs. Several research projects which will next be

examined have added valuable data on the effectiveness of

the small-group method.

The purpose of Reiter's investigation (34) was to mea-

sure the effectiveness of a six-month college orientation

program in modifying certain attitudes related to college

life after a period of three years of college attendance.

His central hypothesis was that the Orientation Program,

which consisted of small discussion groups designed to allow

freshmen to talk about their problems, would affect certain

attitudes of the students towards college to a greater

extent than would the Reading for Improvement Program, which

was administered to the control group.

The sample consisted of 236 seniors who had attended

freshman seminars as a part of the orientation program, 57

seniors who had attended reading improvement classes instead

of orientation, and 88 transfer students. After comparing

the attitude scores, as measured by the Orientation Attitude

Scale, Reiter demonstrated that attitudes such as"develop-

ing a mature philosophy of life" and "a. favorable outlook

on college life" were modified more as a result of the
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Orientation Program than as a result of college attendance

or maturation alone. Variables that were found to influence

attitude modification were sex, intelligence, and the small

orientation discussion groups. Reiter concluded that small

discussion groups as a part of orientation did help modify

certain attitudes of students even after a three-year

interval.

A Human Development Orientation Module was developed

by Del Prete and Waterhouse (10) for North Shore Community

and Lucester Junior College. The group module was a struc-

tured, three-hour orientation experience for 900 freshmen

students. Students evaluated the program, both verbally and

in writing. Data compiled from the evaluations showed that

97 per cent of the participants felt that the module expe-

rience should continue to be a part of orientation, and 83

per cent indicated they would like human-development pro-

grams during the academic year.

Robinson (36), on the other hand, obtained contradic-

tory results from his study of a microlab experience held

for 1,875 freshmen at the University of Texas. The Orienta-

tion Toward College Measure by Trow and Rating Scales of

Satisfaction, developed by the staff of the Orientation

Office of the University of Texas, were used to compare the

rate of adjustment to college among students who partici-

pated in orientation and those who did not. The microlab
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experience tended to have little apparent effect upon the

rate of adjustment of the two groups of students.

Library orientation was found to be a part of several

general orientation programs. Hartz (21) claimed that such

a program should be concerned with "developing a pattern of

habits that will lead the individual to information sources

that verify or extend his knowledge" (21, p. 78). He found

the traditional procedure of discussing the library once

during freshman orientation to be inadequate. Lectures

tended to be "burdened with detail and innumerable reference

citations, trying to give the college freshman in one or two

hours what librarians have learned in one or more years of

formal training" (21, p. 78).

Hartz advocated a two-phase orientation program. The

first phase would acquaint students with the physical

arrangements of the library, rules and regulations, and

general location of all major resources. The second phase

would include methodical instruction in the use of the

library. This could be accomplished with the aid of a good

college textbook on library instruction.

Morris (28) helped develop a course to introduce for-

eign freshmen students to the kind of learning and studying

expected of them by the American college. The orientation

program lasted three weeks and included twelve library

periods, nine speed-reading sessions, and six sessions on
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study techniques. The library course introduced students

to the methods of cataloguing and classification used in

the local library and detailed the various types of refer-

ence books available to them. A practical test and group

discussion ended the library portion of the course. The

study-techniques program dealt with active listening, note-

taking, and learning methodology. Based upon anonymous

reports and attendance records, the students were almost

unanimous in their appreciation of the course. The only

criticism given concerned length of the course and lack of

sufficient social opportunities.

Some studies offered information concerning particular

groups of students who were entering colleges. Sturtz (41)

completed a study that investigated differences in student

satisfaction between a group of adult women students

(defined as women aged twenty-five or above) and a group of

younger women students. She hypothesized that adult women

students would be more satisfied with the social life on

campus, the quality of education offered, and college in

general than would younger women students who would be more

satisfied with policies and procedures. Using the College

Student Satisfaction Questionnaire (CSSQ) as the instrument,

Sturtz found the hypotheses that adult women students would

be generally more satisfied with college and with the

quality of education to be significant at the .01 level.
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The hypothesis concerning social life was not demonstrated

to be significant, but the younger women students had a

higher mean satisfaction score. The F test for the

hypothesis that younger women students would be more

satisfied with policies and procedures was also significant

at the .01 level, but in the opposite direction. Overall,

adult women students were found to be more satisfied with

college than were younger women students.

Two studies illustrated the need for understanding how

orientation programs affect minority groups. Burbach and

Thompson (4) studied the effects of alienation among Puerto

Rican, Black, and White students, as measured by the Dean

Alienation Scale. An interesting discovery of the study

was that the Puerto Rican group was found to be less so-

cially isolated than the White or Black groups. The

comparisons between the White and Black groups showed Blacks

to be more alienated than Whites in the Powerlessness and

Normlessness aspects of the scale. The authors attributed

this to the heightened feelings among Blacks that they

lacked control over their lives in society and that the

college was an extension of society. It is a possibility

that this sense of alienation might lead Blacks to blame

the college for their powerless condition. Thus, research

was advocated to determine how college programs, such as

orientation, may assist in reducing. feelings of powerless-

ness, normlessness, and social alienation.
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Harrold's study (19) seemed to concur with the previous

study that orientation planners must be more cognizant of

minority needs. After developing an orientation program

geared primarily for Blacks at the University of Minnesota,

Harrold found that Black freshmen benefited more from

orientation when Blacks were involved in the planning.

Further research was recommended on (1) orientation and its

effects on attitude change and (2) cultural and environ-

mental needs and expectations of incoming Black students.

Conclusions

The review of the literature indicated that orientation

to college programs has been a part of the history of Ameri-

can higher education. Furthermore, as in higher education

generally, orientation philosophies and methodologies have

shown modification and, in some cases, significant change.

As some researchers have concluded, programs were developed

to meet the needs of the institutional leaders rather than

to attend to the perceived needs of the students (1).

Studies and surveys of selected researchers indicated that

more recently this institutional-centered emphasis in

orientation appeared to be changing.

One might reasonably assume, then, that a significant

cause of this changing trend can be found in the fact that

educational leaders have been more careful in securing and

interpreting data gained from the students themselves.

- -
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Many educators seem to be willing to put their programs to

a more severe testing to determine whether or not their

stated long-range, educational purposes and their more

immediate orientation strategies have, in fact, accom-

plished what in theory they claim to do.

Although a realistic view of the research revealed some

negative conclusions, the majority of studies showed such a

variety of positive results that more research clearly is

needed to expand the field of knowledge concerning

orientation.

The purpose of orientation has achieved a new clarity

as the programs have grown from short, didactic sessions for

the dissemination of rules and regulations to more fully

developed courses which utilize resources and facilitate the

growth of the student as a whole person--intellectually,

emotionally, and interpersonally.

It was Crain's opinion (8) that this whole-person con-

cept is a vital aspect of education. He stated,

This "personal identity" problem, probably the
greatest single one facing college and university
students, is the one given least attention in the
academic community as now structured. Knowing
oneself, accepting oneself, and having enough
projective ability to see oneself as others see
him, the process of empathy, are conditions most
students strive for consciously or subconsciously
during their college years and after (8, p. 43).

Just as the complexities of education have multiplied,

so has the knowledge and skill in discerning and addressing
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the identity needs and potentials of the individual student.

This capacity for learning the students' aptitudes and

abilities and for helping them to use their capabilities

instead of being overwhelmed by the educational system is

a cause for real optimism on the part of the student per-

sonnel worker. Such optimism, which gives the hope of

adding more knowledge to the field, is also the motivating

force behind this present project. As more and more author-

ities become willing to submit their programs and philosophies

to empirical research (or at least a less subjective investi-

gation), so may workers be better able to actualize the

ideals and goals of American higher education.

lgl IIQRU --O Nk
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CHAPTER III

PROCEDURES OF THE STUDY

Description of the Population

The subjects of this study were beginning, full-time,

day students at a junior college in the Dallas/Fort Worth,

Texas, metroplex area. During registration for the fall

semester, all day students who had never attended college

and who were taking a minimum of twelve hours of college

credit were required to register for a one-hour credit

course entitled "Orientation to College."

There were 662 students who enrolled in one of the nine-

teen sections of the orientation course. Nine counselors

served as instructors for the nineteen course sections. By

the end of the semester forty-three persons had withdrawn

from the course, and 643 had completed the Orientation to

College Questionnaire. A total of 610 persons had completed

the Orientation to College Questionnaire, the Orientation to

College Rating Form A, the Orientation to College Rating

Form B, and the Goals of Orientation to College Course. Two

hundred and five sophomore students who had taken the

orientation course the year before were administered the

Orientation to College Rating Form A and Form B, and the

results were compared with the freshmen results.

51
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Description of the Instruments

The following instruments were used in this study:

(1) An Orientation to Colleg Questionnaire, (2) Orienta-

tion to College Rating Form A, (3) Orientation to College

Rating Form B, and (4) Goals of Orientation to College

Course.

Orientation to College Questionnaire

The Orientation to Coileg Que stionnaire was devised

for this particular study in order to obtain information

from students that would aid in evaluating the orientation

course. Information gained from the questionnaire included

the students' age, sex, marital status, ethnic origin, socio-

economic background, military record, current employment

status, financial needs for college education, and educa-

tional background of their parents and, if applicable, of

their spouse.

The ages of the students were classified according to

five groups: (1) up through 21 years, (2) 22 through 28

years, (3) 29 through 35 years, (4) 36 through 45 years,

and (5) 46 years and over. The marital status portion of

the questionnaire included the following choices: (1) single,

(2) married, (3) divorced, (4) widowed, and (5) separated.

The portion concerning the students' educational plan offered

these choices: (1) attend junior college one year only, (2)

attend junior college two years, (3) transfer to a four-

year college, and (4) other plans.
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Each student was asked to indicate under categories

the final grade level attempted by the father, mother, and

spouse (if applicable). Six categories were used: (1)

first through eighth grade, (2) ninth or tenth grade, (3)

eleventh or twelfth grade, (4) one or two years of college,

(5) three or four years of college, and (6) graduate school.

The students' ethnic origins were divided into the following

categories: (1) Caucasian, (2) Black, (3) Oriental,

(4) American Indian, and (5) Mexican-American. The socio-

economic status was stratified by the following criteria of

family income: (1) yearly income of up to $9,000, (2) yearly

income from $9,000 to $25,000, and (3) yearly income over

$25,000. Financial information was determined by having

students check all the following means they were using to

obtain financial assistance for college: (1) family, (2)

part-time work, (3) full-time work, (4) grant, (5) loan,

(6) work-study, (7) scholarship, and (8) other.

To obtain information concerning the students' reasons

for attending college and their expectations of the college

experience, three open-ended questions were designed:

1. Why did you decide to enter college?

2. Who influenced you most in this decision?

3. What do you hope to receive from your college

experience?
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Orientation to College Rating Form A

The Orientation to College Rating Form A was formulated

to obtain student perceptions of the didactic portion of the

orientation program. The form included two scales of evalua-

tion. The quality of presentation (q.p.) scale was used to

ascertain how well each item was presented, as perceived by

the student, and it allowed the student to rate the presenta-

tion under five headings, "excellent," "good," "fair," "poor,"

and "very poor." The degree of value (d.v.) scale of the

form was designed to determine how valuable the students

found each didactic item to be. The students rated the value

under the five headings, "great," "much," "some ," "little ,"

and "none."

The didactic items that could be rated by all students

included the (1) student services presentation, (2) interpre-

tation of the Nelson Denny Reading Test (15), (3) presenta-

tion on choosing a career, (4) Learning Resources Center

workbook, (5) Learning Resources Center tour and orientation,

(6) mental health presentation, (7) study habits, and (8)

presentation of the college handbook and catalog. These

didactic items were to be covered in the first four weeks of

the semester.

The student services presentation consisted of a twenty-

minute audio-slide presentation and a talk by the Dean of

Student Development on the scope of student services. In-

cluded in the presentation was information on counseling
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services, financial aid, student activities, health center,

intramural athletics, special services, and job placement.

The Nelson Denn Reading Test was administered to students;

and the subscores of vocabulary, comprehension, and reading

rate were interpreted for them. The choosing-a-career por-

tion of the program was presented by counselors who made use

of information gained from the book, College and Career (5),

and of other career-education resources (2, 3). The Learn-

in Resources Center tour and orientation was led by

personnel from the library and media center, and the Learning

Resources Center Workbook that was used was written by Lolley

(11), the librarian of the local college, who had developed

and published the workbook based upon experience gained from

orientation programs in previous years. For the mental

health portion of the orientation, a leader from the local

Mental Health/Mental Retardation Center showed a film and

then discussed with each class the implications of good

mental health. Counselors used material gained from Cattell

and Sharp's book (5) in presenting the study habits portion

of the course. In addition, the SQLR system for "active

reading" was taught as were specific ways for improving

listening habits, note taking, and test taking. The Rules

and Regulations of the college were presented as a part of

the course, and students were taught, among other things,

how to understand the numbering system of the college
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courses, how to file a degree plan, how to interpret col-

lege terminology, and where to go for help for specific

problems.

At the end of the rating form, there was space for

the students' "additional comments, suggestions, and

reactions."

Orientation to College Rating Form B

The Orientation to College Rating Form B was used to

examine how the students rated the personal growth options.

As in Form A, Form B provided two rating scales, one measur-

ing the q.p. scale and the other measuring the d.v. scale.

Form B utilized the same sets of choices in each scale as

did Form A. Each student rated only the option or options

in which he participated.

The personal-growth options offered in the orienta-

tion course included (1) group experience, (2) career and

vocational exploration, (3) study habits, (4) attendance

at cultural events, (5) the Earl Nightingale Series, (6)

Maltz System of Self-Fulfillment, (7) human sexuality,

(8) special written projects, and (9) the Science of

Personal Success. Nine hours were to be completed from

one or more of these options by each student.

The group-experience option required that the student

spend a minimum of nine hours in a small-group situation.

A staff counselor, who served as leader for the group of

eight to ten students, used the basic Human Potential System
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developed by McIolland (14) as the guide for the course.

Some of the structured activities used were (1) personal

unfoldment, (2) empathic recall, (3) recall of peak expe-

riences, (4) goal setting, (5) acknowledgement and

analysis of satisfactions, successes, and achievements,

(6) motivators, (7) value clarification, and (8) strength

acknowledgement.

All other options were individually oriented so that a

student could complete the nine-hour requirement whenever he

chose. In the Career and Vocational Exploration option, the

student took a battery of vocational tests, consisting of

the General Aptitude Test Battery (9), the 16 Personality

Factor Test (6), the Strong Interest Inventory (20), and

the Allport Study of Values Scale (1). At the end of the

tests, the counselors interpreted the results for the stu-

dents and discussed the Career and Vocational Exploration

choices indicated by the tests. Students, making use of

the information gained from the tests and other sources,

engaged in individual study to decide upon a major.

The study-habits option involved first taking the Sur-

vey of Study Habits Assessment (SSHA) by Brown and Holtzman

(4) then, after receiving the results, working individually

with the aid of the book, Personalized Analysis of Study

Skills (PASS), by Trimble (20). This book is an individual-

ized study-skills improvement program that is used in
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conjunction with the SSHA to interpret the test and offer

meaning to the student profile. Each item of the SSHA test

was analyzed, and then suggestions were offered for improve-

ment. In addition, articles were written to help the

student improve his study skills. Examples of some of the

subjects for articles include the following: (1) how to

study for an objective test, (2) how to study for an essay

test, (3) how to plan a schedule of study for a course,

(4) how to understand the general psychological principles

of learning, (5) how to listen and take good notes, and

(6) how to break an unproductive habit.

Attendance at cultural events offered the student an

option to take advantage of such cultural opportunities on

campus and in the community as symphony concerts, ballet

performances, musicals, dramatic plays, and speeches by

well-known speakers.

The Earl Nightingale audio-tape series (16, 17, 18)

was offered to help students develop motivation and posi-

tive attitudes towards success and self-improvement. The

series was business oriented; however, application could be

made to more generalized situations. The titles of the

series and tapes were as follows:

Part I. Lead the Field (13 titles, 32 hours, dealing

with motivation and success):

1. "The Mind of Man"

2. "The Magic Word"
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3. "Greener Pastures"

4. "Worthy Destination"

5. "Miracle of Your Mind"

6. "Destiny in the Balance"

7. "Seed for Achievement"

8. "It's Easier to Win"

9. "How Much Are You Worth?"

10. "Let's Talk About Money"

11. "One Thing You Can't Hide"

12. "Today's Greatest Adventure"

13. "Man On the White Horse"

Part II. Great Ideas in Selling (12 titles, 3A hours,

dealing with the characteristics and behavior

pertinent to the effective salesman, with the

general goal of increasing the understanding

of life, people, and of one's self):

1. "The 'Golden' Age"

2. "The Vital Self-Image"

3. "Your Empathy-Ego Balance"

4. "That's Good"

5. "Communication Without Words"

6. "The Business Got Into Me"

7. "All the Energy You Want"

8. "What Failures Won't Do"

9. "Don't Lose the Luster"
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10. "Creative Persuasion"

11. "How to Communicate an Idea"

12. "The Only Real Security"

Part III. Creative Thinking (7 titles, l2 hours,

emphasizing the power of creative thinking):

1. "Characteristics of Creativity"

2. "The Gold Mine Between Your Ears"

3. "Your Most Valuable Creative Tools"

4. "One of History's Greatest Men"

5. "Sharpen Your Listening Skills"

6. "The Brain Storm"

7. "Ready for Action"

The Maltz System of Self-Fulfillment option (12) was

based on Maxwell Maltz's psychocybernetic approach (13)

which employed audio-tapes to describe the method. Students

who chose this option listened to the following six tapes:

1. "Power of Your Imagination"

2. "Self-Confidence"

3. "The Quest for Happiness"

4. "The Success Mechanism"

5. "The Failure Mechanism"

6. "You Can Be a Winner"

The human sexuality option consisted of audio-tapes

that were recorded on the local college campus during a

month-long Human Sexuality Co1loguium. A well-known
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the topics, "Men and Women--Alike or Different," Sex--

Natural or Unnatural," and "Sexual Minority and Sexual

Majority," while a professor of psychology spoke on the

topic, "Human Sexuality--Trick or Treat." A local minister

dealt with the subject, "The New Morality," and a debate was

held on "Abortion--Pro and Con," with representatives from

each side of the issue taking part.

For the special-written-project, instruc tors approved

projects that would allow students to pursue special inter-

ests not covered by other options; they were then permitted

to spend time in a specific area of interest that would be

of personal benefit, either academically or vocationally.

These projects included interviews with people in vocational

fields in which students were interested, such as volunteer

work, research on a particular topic, and participation in

campus student government. All students who chose this

option had to write a report of what they did and of what

their reactions were to the project.

The final option offered, the Science of Personal

Success (19), which was developed by Learning Dynamics,

Incorporated of Boston,'Massachusetts, made use of audio-

tapes and program-response booklets. Students who chose

this option listened to and completed the following audio-

tapes and work booklets:

61
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1. "Who Are You?"

2. "Achieving Happiness and Freedom from Anxiety"

3. "Achieving Personal Success"

4. "Personality Styles I"

5. "Personality Styles II"

6. "Communicating on All Levels"

7. "Active Listening and Reflection"

8. "Active Listening and Reflection Workshop"

9. "The Art of Using Questions"

10. "Building Credibility and Rapport"

11. "Cooling Anger and Wholesale Criticism"

12. "Dealing with Stubbornness and Indecision"

At the end of the Orientation to College Rating Form B,

there was space for the students' "additional comments,

suggestions, and reactions."

Goals of Orientation to College Scale

The Goals of Orientation to College Scale was used to

determine if the goals of the course were accomplished. The

goals of the didactic portion of the course and a goal for

each item of the didactic portion were listed, providing the

student with a chance to select one of five responses indi-

cating whether or not the goal was achieved. Each goal had

an open-ended question that asked how the department could

improve this particular part of the course. The goals for

the personal-growth option portion and a goal for each
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personal-growth option were listed, and the students were

asked to rate only the option or options they chose.

Procedures for Collection of Data

The four instruments developed for this particular

study were administered to a group of professionals in the

field of counseling and student personnel in order to evalu-

ate them in terms of readability, clarity, and organization.

The five participating professionals were a college dean, an

assistant dean of student development, a dean of instruction,

a director of counseling, and a director of testing services.

After each reviewed the instruments and made suggestions for

improvement, the instruments were revised into the final

form.

Full-time, beginning, day students were enrolled in

the Orientation to College Course during the fall registra-

tion. On the first day of class, the students were given

the Orientation to College Questionnaire, which was devised

to gather demographic and educational data about the student.

Each instructor could use the questionnaires to become

better acquainted with students in the class, while at the

same time describing the objectives of the course and the

grading system.

During the first four weeks of the course, the instruc-

tors discussed the eight didactic items, making use of such

methods as outside speakers, films, tours, lectures, and dis-

cussions. An objective test covering the course content



was administered during the fourth week. On the last class

day of the fourth week, the personal-growth options were

discussed, and each student was asked to select one or more

personal-growth options. Students were required to spend a

minimum of nine hours participating in the personal-growth

options of their ,choice .

If a group option were chosen, the student attended a

specified number of meetings to fulfill the personal-growth

option grade requirement. If, on the other hand, one of the

individual options were chosen, students had to complete an

evaluation form (Appendix I) for each tape or program that

was completed. When the nine hours of the individual option

were completed, the student brought the evaluation sheets and

scheduled a meeting with a counselor to discuss what had been

learned. After a conference with a counselor, the student

was given the Orientation to College Rating Form A, Orienta-

tion to College Rating Form B, and Goals of Orientation to

College. For those who chose one of the group options, the

rating instruments were administered during the last meeting

of the group.

The Orientation toCollege Rating Form A and Orienta-

tion to College Rating Form B were administered to sophomores

in federal and state government classes to secure the neces-

sary comparison between sophomores who had completed the

orientation course the previous year and current freshman

students. Since every degree program of the college required
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the government classes, using these classes for a compara-

tive basis assured that there would be a representative

number of vocational and university parallel students

included in the study.

Procedures for Treatment of Data

The data obtained from the questionnaire, the rating

forms, and the goals of orientation form were gathered and

compiled for statistical computation. Answers to Explora-

tory Question I, which concerned the demographic character-

istics of the students and their educational plans, were

prepared by reporting data from the questionnaire in per-

centage form. The data included information on sex, marital

status, ethnic origin, socioeconomic status, educational

background of parents and spouses, educational goals, voca-

tional plans, and college financial information.

Exploratory Questions II and III examined the q.p.

scale and the d.v. scale for the didactic items and the

personal-growth options, respectively. Differences between

the q.p. and the d.v. scales were found by comparing the

averages of the two scales.

Exploratory Questions IV through VII dealt with the

student rating scales for both the didactic portion and the

personal-growth options when grouped according to sex (IV),

age (V), socioeconomic levels (VI), and ethnic origin

(VII). The results of all the questions were reported by
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(1) comparing the q.p. averages with the d.v. averages for

each item per grouping and (2) by comparing the averages

of the subgroups within each grouping.

Exploratory Question VIII examined the long-range

effectiveness of the course for students who had been out of

the course for over a semester. Sophomores who had taken

the orientation course previously were compared with the

currently enrolled group's ratings, and the significance of

the difference between the two groups was reported. The

t test for independent samples with unequal N's was used to

determine statistical difference. For the follow-up group,

there was a minimum of twenty respondents for each personal-

growth option reported.

To investigate how successfully the goals of the course

were met, which was the intent of Exploratory Question IX,

the student ratings on this scale were reported by percent-

ages in tabular form. For computational convenience the

responses to the goals and the two rating forms were trans-

formed into numerical range from 1, representing "excellent,"

"great," or "totally," (depending on the form) to 5, repre-

senting "very poor," "none," or "not at all."

Exploratory Question X sought to determine what implica-

tions this study had for improving the orientation program

on this junior college campus and for developing orientation

programs for other junior colleges. Whenever these findings
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could be applied to other college settings, there was an

attempt to do so.

Summary

This study was conducted at a junior college in the

Dallas/Fort Worth, Texas, metroplex area. From a total of

662 students who enrolled in the Orientation to College

Course, 610 completed the four instruments needed for the

research project.

Each student completed an Orientation to College Ques-

tionnaire, which provided the necessary demographic and

educational information. During the first four weeks of

class, didactic items concerning general college information

were offered. After this time, each student had a choice of

nine personal-growth options for the remaining nine hours of

time required for the course. After the personal-growth

option requirement was completed, each student completed the

Orientation to Collge Rating Form A, Orientation to College

Rating Form B, and the Goals of Orientation to College

Course. The data from these forms were analyzed and pre-

sented in answer to the ten Exploratory Questions proposed

for the program. Comparisons and differences in the results

were expressed by comparing averages and percentages.
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CHAPTER IV

PRESENTATION OF THE DATA

The purpose of this chapter is to describe and analyze

the statistical findings of the study. The data were com-

piled, analyzed, and presented in summary form. The t test

for independent samples with unequal N's was used for test-

ing statistical differences between freshman and sophomore

ratings. The responses of the two orientation rating forms

and goals were expressed on a numerical scale ranging from

1, representing "excellent," "great," or "totally" (depend-

ing on the form), to 5, representing "very poor," "none,"

or "not at all." Thus, the lower the numerical average,

the higher the rating and responses from the students.

Analysis of the Data

Exploratory Question I concerned the demographic

characteristics and educational plans of students enrolled

in the Orientation to College Course in the junior

college. Data from all students who replied to questions

on the Orientation to College Questionnaire (See Appendix

A.) are listed by percentages in Table I.

70



71

TABLE I

PERCENTAGE OF SELECTED RESPONSES TO ORIENTATION
TO COLLEGE QUESTIONNAIRE BY ALL STUDENTS

TAKING ORIENTATION COURSE

N =643

Male Female
I. Sex

51 49

Graduate Nongraduate
II. High School -______

90 10

III. Certainty Certain Uncertain

of Major - --------- -

64 36

IV. Military Veteran Nonveteran

Experience

19 81

V. Employment Unemployed Full-time Part-time

Status- -

15 40 45

Earns up $9000 - $25000
VI. Socio- to $9000 $25000 and over

e concmi c
Background

25 66 9

Inspection of Table I indicated that the male/female

ratio for the course was almost even, with the number of

males being slightly greater than females. Most of the
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students were high school graduates (90 per cent) and were

nonveterans (81 per cent) . Only 15 per cent of the fresh-

man students in the orientation course were not employed

during the college semester, while 40 per cent were employed

full-time and 45 per cent employed part-time. The socio-

economic distribution reflected the overall distribution of

wealth in the community with 25 per cent from the lower

stratum, 66 per cent from the middle, and 9 per cent of the

students from the upper level.

The second portion of the Orientation to Colleg Ques-

tionnaire dealt with students' ages, marital status,

educational plans, and ethnic origins. The results are

presented in Table II.

TABLE II

PERCENTAGE OF SELECTED RESPONSES TO ORIENTATION
TO COLLEGE QUESTIONNAIRE BY ALL STUDENTS

TAKING ORIENTATION COURSE

N =643 _ _ _ _

I. Age Under 22 22 - 29 29 - 36 36 - 46 46 and
years years years years over

69 9 10 10 2

II. Mari- Single Married Divorced Widowed Separated
tal ---

Status 71 24 3 1 1



73

TABLE I--Continued

N = 643

Junior Junior Transfer Other
III. Educa- college College to senior plans

tional 1 year 2 years college
Plans -----------

4 41 52 3

Cauca- Black Oriental Mexican-
IV. Ethnic sian American

Origin
77 17 2 4

Data from Table II indicated that the majority of stu-

dents were below the age of twenty-two (69 per cent) and

were single (71 per cent). Only one-fourth of them were

married, with the remaining 5 per cent of students being

divorced, widowed, or separated. Almost all of the students

were planning either to attend a junior college for two

years (41 per cent) or to transfer to a four-year college

(52 per cent), with a few planning to attend college for one

year only (4 per cent).

The ethnic balance of the students in the orientation

course was almost identical to the ratio of the entire stu-

dent body of the local college. The Caucasian group

totaled 77 per cent of the orientation group; the Black

group, 17 per cent; the Mexican-American, 4 per cent; the

Oriental group, 1 per cent, while there were no students

indicating the American Indian category.
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The third portion of Exploratory Question I dealt

with questions from the Orientation to College Question-

naire concerning the educational level of parents and

spouse and the planned support for college. The results

are listed by percentages in Table III.

TABLE III

PERCENTAGE OF SELECTED RESPONSES TO ORIENTATION
TO COLLEGE QUESTIONNAIRE BY ALL STUDENTS

TAKING ORIENTATION COURSE

N 643

1. Education- 1 - 8 9 - 10 11 - 12 College College Graduate
al level years ye ars 1 - 2 3 - 4 school

years years

Father 15 14 29 18 16 8

Mother 10 12 49 18 8 3

Spouse 4 8 42 26 10 10

II. Planned Family Part-Time Full-time Grant

Support 30 24 9 8
for .

College Loan Scholarship Work-Study Other
Sources

2 4 2 21

Inspection of Table III indicated that, for the answers

concerning the educational background, 49 per cent of the

mothers had attained a high school diploma as compared to

29 per cent of the fathers in the same group. By contrast,
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16 per cent of the fathers had completed three to four

years of college, while only 8 per cent of the mothers had

attained that same level of education. This trend was in-

creasingly evident at the graduate level, where 8 per cent

of the fathers attempted graduate work compared with 3 per

cent of the mothers.

Financial support for the college students came from

many sources, including family, part-time and full-time

work, grants, loans, work study, and scholarships. Family

support was the leading source of financial aid (30 per

cent), with part-time work and "other sources" being second

(24 per cent) and third (21 per cent), respectively. Most

of the students who checked "other sources" wrote in

Veterans Administration benefits as the main source of finan-

cial support. Furthermore, there seemed to be a discrepancy

between what students reported about their current employ-

ment status and their proposed financial support for

college. While 45 per cent of the students listed that they

were presently working full-time, only 9 per cent planned to

work full-time while attending college, even though they

were already enrolled and going to college when the question-

naire was administered.

Exploratory Question II concerned the ratings by all

students of the didactic portion of the orientation course

according to the quality of presentation and degree of
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value, as found in the Orientation to College Rating Form

A. The total results of the didactic portion are presented

in Table IV.

TABLE IV

SUMMARY OF RESPONSES TO THE ORIENTATION TO
COLLEGE EATING FORM A BY ALL STUDENTS

TAKING ORIENTATION COURSE

Didcti Itm.P.* D.V.*
Didactic Item Average Average

1. Student
Services 1.77 2.28
Presentation

2. Nelson Denny 2.11 2.51
Reading Test

3. Choosing a 1.98 2.46
Career

4. LRC Tour and 1.75 1.98
Orientation

5. LRC Workbook 1.92 2.12

6. Mental Health 1.82 2.34

7. Study Habits 1.95 2.27

8. College
Handbook and 1.66 1.95
Catalog

Total Didactic 1.87 2.24
Averages

N = 610 *Code 1.00 = high; 5.00 = low

Inspection of Table IV indicated that, in the ratings

of the didactic items by all students, the q.p. scale was
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generally rated higher than the d.v. scale. The total

average rating for the q.p. portion of the didactic items

was 1.87, slightly higher than the rating "good" (2.00).

By comparison, the total average response for the d.v. scale

was 2.24, more positive than the rating "some" (3.00).

On the q.p. scale, the college handbook and catalog

presentation had the highest total student average of any

didactic item (1.66), as indicated by the lowest numerical

average. The learning Resource Center tour and orientation

received the second highest rating, with an average of 1.75

per didactic item. Student services presentation had the

third highest average of 1.77 per item. Placing last in

average quality response with 2.11 per item, the Nelson

Denny Reading Test had an average score just below the

"good" rating.

In every way, the students rated the d.v. scale for the

didactic items less positively than the q.p. scale. The

college handbook and catalog presentation again had the

best average of 1.95 per item, as indicated again by the

lowest numerical average. The Learning Resources Center

tour and orientation held second place also on the d.v.

scale, with a 1.98 average value per item. The Learning

Resources Center workbook didactic item was third, with an

average value response of 2.12 per item. The Nelson Denny

Reading Test was consistently in last place on the d.v.

scale, with an average response of 2.51 per item.
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Exploratory Question III dealt with the rating by all

students of the personal-growth options of the course

according to quality of presentation and degree of value,

as found in the Orientation to College Rating Form B. The

total ratings of the personal-growth options are presented

in Table V.

TABLE V

SUMMARY OF RESPONSES TO THE ORIENTATION TO
COLLEGE RATING FORM B BY ALL STUDENTS

TAKING ORIENTATION COURSE

Personal- N Q.P. D.V.
Growth Option Average Average

1. Group 144 1.56 1.88
Experience

2. Career and
Vocational 84 1.58 1.85
Exploration

3. Study Habits 45 1.80 1.91

4. Attendance
at Cultural 49 1.88 1.88
Events

5. Earl Night- 46 1.96 1.84
ingale Series

6. Naltz System
of Self- 117 1.88 1.97
Ful f illmen t

7. Human
Sexuality 96 1.93 1.99

8. Special
Written 78 2.14 1.69
Project

9. Science of
Personal 117 1.64 1.83
Success

Total Personal- 776 1.82 1.87
Growth Averages

*Some students chose more than one personal-growth
option.
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Inspection of Table V indicated that, with one excep-

tion, all the total student averages on the q.p. and d.v.

scales were above the "good" rating. The total average

response per personal-growth option for the q.p. scale was

1.82, the best average of the didactic and personal-growth

total averages. The total average response for the d.v.

scale was 1.87, below the q.p. scale, yet still more positive

than the rating "good."

The group-experience option had the best quality aver-

age of 1.56, which was also the most positive total rating

given any item or option found in either of the Orientation

to College Rating Forms. Rating closely behind the group

experience option on the q.p. scale was the career and voca-

tional exploration option, with a 1.58 average per response.

The Science of Personal Success option, with an average

quality response of 1.64, was ranked third by all students.

The special-written-project option, the lowest-rated per-

sonal-growth option, had an average quality response of 2.14.

The d.v. ratings for the personal-growth options were

somewhat lower than the q.p. ratings, but they were more

positive than the value ratings for the didactic portion.

The special-written-project option, which was ranked last

on the q.p. scale, ranked first on the d.v. scale, with a

1.69 average value rating. The Science of Personal Success

option was second with an average rating of 1.83; the Earl
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Nightingale Series option was third with an average of 1.84.

While the group-experience option was rated highest on the

q.p. scale, it was tied with the cultural activities for

fifth place on the d.v. scale, with an average rating of

1.88 per response. The lowest ranked option was the human

sexuality option, with an average value rating of 1.99.

Freshman students had a choice of nine personal-growth

options from which to choose for the last part of the orien-

tation course. The percentage of students who chose each

personal-growth option is shown in Table VI.

TABLE VI

PERCENTAGE OF STUDENTS CHOOSING PERSONAL-GROWTH
OPTIONS FOR ORIENTATION TO COLLEGE COURSE

Personal-Growth Option
as Listed in Form B

Group Experience . . . . .

Career and Vocational
Exploration . . . . . . . .

Study Habits . . . . . . . .

Attendance at Cultural Events

Earl Nightingale Series . . .

Maltz System off Self-
Fulfillment . . . . . .

Human Sexuality . . . . .

Special Written Project .,.

Science of Personal
Success . . . . . . . . . .

Percentage of Students
Choosing Option

N = 610

19

11

6

6

6

15

12

10

15

1.

2.

3.
4.

5.
6.

7.
8.

9~.
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# . .i
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The data found in Table VI indicated that the personal-

growth options were selected somewhat evenly by students

taking the orientation course. The group-experience op-

tion was chosen by 19 per cent of the students, while the

Maltz System of Self-Fulfillment option and the Science of

Personal Success option tied for second place, with each

option being chosen by 15 per cent of the students. The

human sexuality option was ranked third with 12 per cent

of the students choosing this option, followed by the career

and vocational exploration option with 11 per cent partici-

pating. The least frequently chosen options--the study

habits, attendance at cultural events, and Earl Nightingale

Series--were each selected by 6 per cent of the participat-

ing students.

Exploratory Question IV was concerned with the differ-

ences in student ratings when students were grouped accord-

ing to sex. The comparison between the sexes, as illustrated

by the averages on the quality of presentation and degree

of value scales for the didactic items, are charted in

Table VII.
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TABLE VII

DIFFERENCES FOUND IN RESPONSES TO THE ORIENTATION
TO COLLEGE RATING FORM A WHEN GROUPED ACCORDING

TO THE SEX OF STUDENTS

Classifi- Q.P.*D..
Didactic Item N cation Average Average

1. Student 311 Male 1.78 2.34

Services 299 Female 1.76 2.23
Presenta- 610 Total 1.77 2.28tLion7728

2. Nelson 311 Male 2.06 2.53

Dedns299 Female 2.15 2.48

Test 610 Total 2.11 2.51

3. Choosing 311 Male 1.97 2.51
a Career 299 Female 1.99 2.42

610 Total 1.98 2.46

4. LRC Tour 311 Male 1.74 2.05
and t299 Female 1.76 1.91
Orientation

610 Total 1.75 1.98

5. LRC Workbook 311 Male 1.98 2.33

299 Female 1.86 1.93

610 Total 1.92 2.12

6. Mental 311 Male 1.80 2.34
Health 299 Female 1.84 2.34

610 Total 1.82 2.34

7. Study 311 Male 1.95 2.25
Habits 299 Female 1.94 2.28

610 Total 1.95 2.27

8. College 311 Male 1.69 2.00
Handbook 299 Female 1.63 1.90
and T
Catalog 610 Total [ 1.66 1.95
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TABLE VII--Continued

Didactic Item N Classifi- Q.P.*D.V.*
cation Average Average

Total 311 Male 1.87 2.29
Didactic 299 Female 1.86 2.19
Averages

610 Total 1.87 2.24

*Code 1.00 = high; 5.00 = low

Inspection of Table VII indicated that the male and

female averages on the q.p. scale for the didactic portion

were consistently higher than the averages on the d.v.

scale. The total male average for the didactic items on

the q.p. scale was 1.87, in comparison to the 1.86 average

by females. On the d.v. scale, both totals were less posi-

tive, with males averaging 2.29 and females averaging 2.19.

With the exception of the Nelson Denny Reading Test,

the q.p. averages for male and female ratings on all didactic

items were above the "good" rating. Males had better

scores on four items, the Nelson Denny Reading Test, choos-

ing-a-career, Learning Resources Center tour and orientation,

and mental health; the four remaining didactic items were

rated higher by females. On all but one didactic item, the

study habits item, female rating averages for the d.v.

scale were higher than the male averages.

A comparison of the male and female ratings for all

but one of the didactic items on both the q.p. scale and

q
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the d.v. scale shows that there was a narrower range in the

female ratings than in the male ratings. The student ser-

vice presentation item revealed the greatest difference

between the q.p. and the d.v. averages for both males and

females. The male average response on the q.p. scale was

more positive than the d.v. scale by .56, as compared to

.47 for female students. In summary, males tended to rate

items on the q.p. scale as high as or higher than females,

while females rated items on the d.v. scale generally higher

than males.

The personal-growth options were compared in terms of

male and female ratings. The results are found in Table VIII.

TABLE VIII

DIFFERENCES FOUND IN RESPONSES TO THE ORIENTATION
TO COLLEGE RATING FORM B WHEN GROUPED ACCORDING

TO THE SEX~OF STUDENTS

Personal-Growth N Classifi- Q.P.* D.V.*
Option cation Average Average

1. Group 76 Male 1.58 1.95
Experience 68 Female 1.53 1.80

144 Total 1.58 1.88

2. Career and 39 Male 1.69 2.08
Vocational 45 Female 1.49 1.64
Exploration

84 Total 1.58 1.85

3. Study 26 Male 1.81 1.92
Habits 19 Female 1.79 1.89

45 Total 1.80 1.91

.. v.
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TABLE VIII--Continued

Personal--Growth N Classif i- Q.P.* D.V.
Optioncation Average Average

4. Attendance 27 Male 1.89 1.89
at Cultural 22 Female 1.86 1.86
Events

49 Total 1.88 1.88

5. Earl 23 Male 1.91 1.86
Nightingale 23 Female 2.00 1.80
Series

46 Total 1.96 1.84

6. Maltz System 58 Male 2.14 2.11
of Self-

Ffillment 59 Female 1.63 1.85

117 Total 1.88 1.97

7. Human 48 Male 2.06 2.05
Sexuality 48 Female 1.79 1.94

96 Total 1.93 1.99

8. Special 43 Male 2.12 1.77
Written 35 Female 2.17 1.56
Project

78 Total 2.14 1.69

9. Science of 58 Male 1.62 1.87
Personal 59 Female 1.66 1.80
Success

117 Total 1.64 1.83

Total Personal- 398 Male 1.87 1.94
Growth
Averages 378 Female 1.78 1.79

776 Total 1.82 1.87

*Code 1.00 = high; 5.00 = low

Inspection of Table VIII indicated that, in contrast

to the didactic portion, there was more diversity between

the average s of males and females on both scales of the

P.
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personal-growth options. The total male average response

for the personal-growth option on the q.p. scale was 1.87,

in comparison to the 1.78 average for females. Both totals

were less positive on the d.v. scale, with male responses

averaging 1.94 and female responses averaging 1.79. The

male and female averages on the d.v. scale were higher than

those on the q.p. scale for the Earl Nightingale Series,

the special-written-projects, and the attendance at cul-

tural events options. In addition, the male average was

higher on the Maltz System of Self-Fulfillment and the human

sexuality options. All other averages were higher on the

q.p. scale.

The female averages were more positive than the male

averages for six of the nine personal-growth options on the

q.p. scale; however, the male and female rating averages on

the q.p. scale were not as close for the personal-growth

options as they were for the didactic items. The female

rating averages for all personal-growth options were higher

than the male averages on the d.v. scale, and all options

were rated above the "much" selection by the females.

Although it was not as highly rated on the q.p. scale , the

special-written-projects option was rated highest on the

d.v scale by both the males and females.

In summary, females rated both the personal-growth

option scales more positively than males, with the q.p.

scale being rated only one point better than the d.v. scale.,

In addition, the male and female ratings were more positive

on both scales of the personal-growth options than on the
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didactic items. The greatest difference (.37) between the

q.p. and the d.v. averages for male respondents occurred in

the group-experience option, while for female respondents

the greatest difference (.61) occurred in the special-

written-projects option. The q.p. average for both sexes

was highest for the group-experience option, while the best

d.v. average for both sexes was the special-written-pro-

jects option.

Male and female students were compared according to

the percentage choosing each of the nine personal-growth

options. The results are shown in Table IX.

TABLE IX

PERCENTAGE OF MALE AND FEMALE STUDENTS CHOOSING
PERSONAL-GROWTH OPTIONS FOR ORIENTATION

TO COLLEGE COURSE

Percentage of Students
Choosing Option

Personal-Growth Option -- sngOto
Male Female

N = 311 N = 299

Group Experience 19 18

Career and Vocational
Exploration 10 12

Study Habits 7 5
Attendance at Cultural

Events 7 6

Earl Nightingale Taped
Series s 6 6

Maltz System of Self-
Fulfillment 15 16

Human Sexuality 12 13

Special Written Project 11 9

Science of Personal
Success 15 16

,. . , _ ,.. ,. ,, a.
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Inspection of Table IX indicated that the personal-

growth options were somewhat evenly selected and similarly

ranked by both male and female students taking the orienta-

tion course. Male and female students ranked the same

personal-growth options for the four top choices. The group-

experience option was chosen by 19 per cent of the males and

18 per cent of the females. Tying for second place by both

groups were the Maltz System of Self-Fulfillment option and

the Science of Personal Success option, with these being

chosen by 15 per cent of the males and 16 per cent of the

females. The human sexuality option was ranked fourth, with

12 per cent of the males and 13 per cent of the females

choosing the option. The career and vocational exploration

option and the special-written-project option were ranked in

reverse order by the two groups of students, with 10 per cent

of the males and 12 per cent of the females choosing the

first option mentioned and 11 per cent of the males and 9 per

cent of the females choosing the second option. The least-

chosen option for males was the Earl Nightingale Series

option (6 per cent), and the least-chosen option for females

was the study-habits option (5 per cent).

Exploratory Question V dealt with the differences in

student ratings when students were grouped according to age.

The comparison of the age categories, as illustrated by the

averages on the quality of presentation and the degree of

value scales for the didactic items, are charted in Table X.



89

TABLE X

DIFFERENCES FOUND IN RESPONSES TO THE ORIENTATION
TO COLLEGE RATING FORM A WHEN GROUPED ACCORDING

TO THE AGES~OF STUDENTS

Didactic Item N Classifi- Q.P.* D.V.*
cation Average Average

1. Student 373 up through 21 1.80 2.35
Services 70 22 through 28 1.88 2.21
Presenta-

tion 78 29 through 35 1.61 2.07

74 36 through 45 1.64 2.11

15 46 and over 1.63 2.00

610 Total 1.77 2.28

2. Nelson 373 up. through 21 2.21 2.58
Denny 70 22 through 28 1.70 2.45
Reading
Test 78 29 through 35 1.97 2.15

74 36 through 45 1.89 2.43

15 46 and over 1.71 2.00

610 Total 2.11 2.51

3. Choosing 373 up through 21 2.02 2.46
a Career 70 22 through 28 2.10 2.61

78 29 through 35 1.90 2.32

74 36 through 45 1.69 2.48

15 46 and over 1.67 2.40

610 Total 1.98 2.46

4. LRC Tour 373 up through 21 1.79 2.01

andt70 22 through 28 1.63 2.00
Orientation

78 29 through 35 1.64 1.66

74 36 through 45 1.68 2.08

15 46 and over 1.86 1.67

610 Total 1.75 1.98
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TABLE X--Continued

Didactic Item N' Classifi- Q.P.*"DV.*DIcation Average Average

5. LRC 373 up through 21 1.99 2.21
Workbook 70 22 through 28 2.10 2.23

78 29 through 35 1.56 1.51

74 36 through 45 1.70 2.03

15 46 and over 1.43 1.60

610 Total 1.92 2.12

6. Mental 373 up through 21 1.82 2.31
Health 70 22 through 28 1.88 2.65

78 29 through 35 1.93 2.37

74 36 through 45 1.66 2.21

15 46 and over 1.57 2.60

610 Total 1.82 2.34

7. Study 373 up through 21 2.04 2.34
Habits 70 22 through 28 1.93 2.28

78 29 through 35 1.69 2.00

74 36 through 45 1.58 1.85

15 46 and over 1.33 2.20

610 Total 1.95 2.27

8. College 373 up through 21 1.71 2.05
Handbook
and 70 22 through 28 1.68 1.94

Catalog 78 29 through 35 1.47 1.56

74 36 through 45 1.50 1.74

15 46 and over 1.00 1.33

610 Total 1.66 1.95
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TABLE X--Continued

cIN Classifi- Q.P.*"D.V.*Didactic Item N cation Average Average

Total Didactic 373 up through 21 1.92 2.29
Averages 70 22 through 28 1.86 2.30

78 29 through 35 1.72 1.96

74 36 through 45 1.66 2.12

15 46 and over 1.53 1.98

610 Total 1.87 2.24

*Code 1.00 = high; 5.00 = low

Inspection of Table X indicated that, with two excep-

tions, all age group averages on the q.p. scale of the

didactic portion were higher than the averages on the d.v.

scale. The two exceptions were the averages of the Learn-

ing Resources Center tour and orientation item by students

46 years of age and over and the average of the Learning

Resources Center workbook by students 29 through 45 years

of age. For the total didactic averages, students 46 years

of age and over had the best q.p. average response (1.53),

while students 21 years of age and under had the worst aver-

age response (1.92). On the d.v. scale, students in the 29

through 35 year age group had the best total average

response (1.96), while students in the 22 through 28 year

age group had the worst average response (2.30). Generally,

the older the student group, the better were the q.p.



92

averages. All of the age groups above 29 years had a quality

average higher than the "good" selection, and the oldest age

group had the best overall average. The Learning Resources

Center tour and orientation, mental health, and the college

handbook and catalog items were rated above the "good"

average by all five age categories.

Of the five age categories, students below the age of

21 years did not have the highest rating for any didactic

item on the q.p. scale. The students 22 ,through 28 years

old rated the Nelson Denn Reading Test and the Learning

Resources Center tour and orientation items highest. The

third age category of students, those aged 29 through 35

years, had the highest q.p. ratings for the student services

presentation item and the second highest ratings for the

Learning Resources Center workbook item. The oldest age

group, students 46 years and over, rated highest the Learn-

ing Resources Center workbook, the mental health, the study

habits, and the college handbook catalog items. Because of

the small ratio of students in this age group, it is inter-

esting to note that, apart from the group 45 years and over,

the fourth age group (36 through 45 years) ranked second to

all the didactic items just mentioned, with the exception

of the Learning Resources Center workbook. The youngest age

group evidenced the greatest difference between the q.p. and
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the d.v. scales, with a .55 difference on the student ser-

vice presentation item. The least difference was given by

students aged 29 through 35 on the Learning Resources Center

tour and orientation (.02).

On the d.v. scale, the didactic items were rated in a

similar manner by the age groups, with best ratings gener-

ally given by older students. The best rating (1.33) was

given the college handbook and catalog item, and the worst

rating (2.65) was given the mental health item by students

from age 22 through 28 years.

None of the didactic items were ranked highest on the

d.v. scale by students in the first two age groupings. Stu-

dents from the age of 29 through 35 years rated the Learning

Resources Center tour and orientation, the Learning Resources

Center workbook, and choosing-a-career items more positively

than did the other four age groups, while students from age

36 through 45 rated the mental health and the study-habits

items most positively. Finally, the students 46 years of

age and over rated the student services presentation, the

Nelson Denny Reading Test, and the college handbook and

catalog items most positively. In summary, students 29 years

and older tended to rate the didactic items more positively

than did the four other age groups on both the q.p. and the
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d.v. scales, although the large number of younger students

could tend to level the average.

The personal-growth options were compared further in

terms of the age category ratings. The results are found

in Table XI.

TABLE XI

DIFFERENCES
TO COLLEGE

FOUND IN RESPONSES TO THE ORIENTATION
RATING FORM B WHEN GROUPED ACCORDING

TO THE AGES OF STUDENTS

Personal Growth N Classifi- Q.P. D.V.
Option cation Average Average

1. Group 89 up through 21 1.55 1.84
Experience 14 22 through 28 1.79 2.00

17 29 through 35 1.47 1.88

21 36 through 45 1.48 1.95

3 46 and over 1.67 2.00

144 Total 1.56 1.88

2. Career and 60 up through 21 1.55 1.80

Exoation 12 22 through 28 1.67 2.00

7 29 through 35 1.43 1.43

3 36 through 45 2.00 2.00

2 46 and over 2.00 3.50

84 Total 1.58 1.85

3. Study 30 up through 21 1.90 1.97
Habits 3 22 through 28 1.33 1.67

7 29 through 35 1.86 1.83

2 36 through 45 1.00 1.50

3 46 and over 1.67 2.00

45 1 Total 1.80 1.91
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TABLE XI--Continued

Personal Growth N Classifi- Q.P. D.V.
Optionwcation Average Average

4. Attendance 38 up through 21 1.92 1.86
at Cultural 4 22 through 28 1.50 1.75Events

4 29 through 35 1.75 1.50

2 36 through 45 2.00 2.50

1 46 and over 2.00 3.00

49 Total 1.88 1.88

5. Earl 34 up through 21 1.94 1.87
Nr in a 4 22 through 28 2.25 2.10

3 29 through 35 1.67 1.87

2 36 through 45 2.00 1.45

3 46 and over 2.00 1.33

46 Total 1.96 1.84

6. Maltz 73 up through 21 1.79 2.03

S eslf- 10 22 through 28 2.20 1.71

Fulfillment 18 29 through 35 2.28 1.93

14 36 through 45 1.64 1.92

2 46 and over 1.50 1.50

117 Total 1.88 1.97

7. Human 69 up through 21 1.87 2.00
Sexuality 9 22 through 28 2.00 2.00

11 29 through 35 2.00 2.00

7 36 through 45 2.29 1.86

0 46 and over 0.00 0.00

96 Total 1.93 1.99
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TABLE XI--Continued

Personal Growth N Classifi- Q.P. D.V.
Option cation Average Average

8. Special 50 up through 21 2.02 1.75
Written 8 22 through 28 2.25 1.63
Project

13 29 through 35 2.77 1.69

7 36 through 45 1.71 1.40

46 and over 0.00 0.00

78 Total 2.14 1.69

9. Science of 59 up through 21 1.71 1.95
Personal 10 22 through 28 1.60 1.45Success

23 29 through 35 1.78 1.84

22 36 through 45 1.36 1.67

3 46 and over 1.33 1.50

117 Total 1.64 1.83

Total Personal 502 up through 21 1.81 1.90
Growth
Averages 74 22 through 28 1.84 1.81

103 29 through 35 1.89 1.77

80 36 through 45 1.72 1.81

17 46 and over 1.74 2.12

776 Total 1.82 1.87

The results in Table XI indicated that, in contrast to

the didactic portion, the younger age groups rated more

positively the personal-growth options than did the other

age groups. There was also more variation between the rat-

ings of the q.p. and the d.v. scales. For the total

personal-growth option averages, students aged 36 through

45 years had the best average (1.72) on the q.p. scale,
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while students aged 29 through 35 years had the worst

average (1.89). On the d.v. scale, the 29 through 35 age

group had the best total average (1.77), and the 46 and

over group had the worst average (2.12). All the age

groups rated the special-written-project option higher on

the d.v. scale than on the q.p. scale, as did most of the

groups on the Earl Nightingale Series option. Several other

age groups rated various personal-growth options higher on

the d.v. scale. The group experience, the study habits,

and the Science of Personal Success options were rated

above the "good" selection.

Of all the age groups, the students 21 years of age and

under rated the group experience and the human sexuality

options highest, while the students from age 22 through 28

rated the attendance at cultural events highest of all

groups. The third age group, students from age 29 through

35, gave the highest rating to the career and vocational

exploration option and the Earl Nihtingale Series option,

while students aged 36 through 45 gave the highest rating

to study-habits and special-written-projects options. The

final age group, those 46 years and over, rated highest the

Maltz System of Self-Fulfillment and the Science of Personal

Success options.

The d.v. scale was similar to the q.p. scale in that

the younger ages rated some of the personal-growth options
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positively. The two highest ratings were given to the Earl

Nightingale Series option (1.33) by students 46 years and

over to the career and vocational exploration option

(1.43) by students aged 29 through 35 years. The lowest

rating on both scales was that given the career and voca-

tional exploration option by students 46 years and over.

The Science of Personal Success option and the special-

written-projects option were the only personal-growth

options that all age groups rated above the "much" average.

As on the q.p. scale, the students 21 years of age and

younger gave the highest rating on the d.v. scale to the

group-experience option. The same was true of the students

from the ages of 29 through 35 years, who rated the career

and vocational exploration option highest on the d.v. scale,

and the students from the ages of 36 through 45 years, who

rated the study-habits option highest of all personal-growth

options. The Science of Personal Success option was rated

highest by students 21 through 28 years of age, while the

attendance at cultural events option was most highly rated

by the 29 through 35 year-old students. The human sexual-

ity and special-written-projects options were deemed most

valuable by students 36 through 45 years of age, while the

oldest group of students ranked the Earl Nightingale Series

and the Maltz System of Self-Fulfillment options most

3.



highly. In summary, younger students tended to value the

personal-growth options as much as the older students on

the d.v. scale, although they did not view them as highly

on the q.p. scale.

The five age categories were compared according to the

percentage of those choosing each of the nine personal-

growth options. The results are shown in Table XII.

TABLE XII

PERCENTAGE OF STUDENTS BY AGE GROUP CHOOSING
PERSONAL-GROWTH OPTIONS FOR ORIENTATION

TO COLLEGE COURSE

Personal-Growth Percentage of Students in Each Age Group

Options Up - 46 -Oe
asitein. Through 22-29 29-36 36 -4646-Over

as Listed in 21
FormB N = 373 N = 70 N = 78 N = 74 N = 45

Group
Experience 18 19 17 26 20

Career and
Vocational
Exploration 12 16 7 4 13

Study Habits 6 4 7 2 20

Attendance at
Cultural
Events 8 5 4 2 7

Earl Nightin-
gale Taped
Series 7 5 3 2 7

Maltz System
of Self-
Fulf illment 14 14 17 17 13
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TABLE XII--Continued

Percentage of Students in Each Age Group
Personal-Growth Up

Options Through 22 - 28 29 - 35 36 - 45 46 - Over
as Listed in 21

Form B N = 373 N = 70 N = 78 N = 74 N = 45

Human, Sexual-
ity 14 12 11 9 0

Spec ial
Writ ten
Project 10 11 13 9 0

Science of
Personal
Success 12f 14 22 27 20

The results found in Table XII indicated that the

personal-growth options were selected in a similar manner

by the five age groups. The group-experience option was

selected most often by three of the five age groups, giving

it the highest percentage of selection; it had the second

highest percentage for the remaining two age groups. The

Science of Personal Success option, selected by many of

the students, was chosen most often by students in the

three oldest age groups. It was interesting to note that

the career and vocational exploration option was not

selected often by students 21 years of age and younger, as

would be expected, but was chosen more by students from the

ages of 22 through 28 and by students 46 years of age and
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over. The Maltz System of Self-Fulfillment was frequently

chosen by all age groups, and the human sexuality option

was chosen often by all except those students over 46 years

of age. The least-chosen personal-growth options were the

attendance at cultural events and the Earl Nightingale

Series options, with no more than 7 or 8 per cent of the

students choosing these options.

Exploratory Question VI dealt with the differences in

student ratings when grouped according to socioeconomic back-

ground. A comparison of the socioeconomic categories

illustrated by the averages on the q.p. and d.v. scales was

made for the didactic items. The results are shown in

Table XIII.

TABLE XIII

DIFFERENCES FOUND IN RESPONSES TO THE ORIENTATION
TO COLLEGE RATING FORM A WHEN GROUPED ACCORDING

TO THE SOCIOECONOMIC BACKGROUND
OF STUDENTS

Classifi- Q.P.*Didactic N cation Average Average

1. Student 166 Up to $9,000 1.77 2.19
Services 394 $9,000-$25,000 1.76 2.29

50 $25,000-Over 1.78 2.47
610 Total 1.77 2.28
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TABLE XIII--Continued

Didactic N Classifi- Q.P.* D.V.*
Item cation Average Average

2. Nelson 166 Up to $9,000 2.03 2.44

Dn394 $9,000-$25,000 2.11 2.49Read in
Test 50 $25,000-Over 2.24 2.74

610 Total 2.11 2.51

3. Choosing a 166 Up to $9,000 1.92 2.49
Career 394 $9,000-$25,000 1.98 2.38

50 $25,000-Over 2.13 2.81

610 Total 1.98 2.46

4. LRC Tour 166 Up to $9,000 1.74 1.98

Orienta- 394 $9,000-$25,000 1.75 1.94
tion 50 $25,000-Over 1.78 2.23

610 Total 1.75 1.98

5. LRC Work- 166 Up to $9,000 1.74 1.92
book 394 $9,000-$25,000 1.96 2.16

50 $25,000-Over 2.12 2.38

610 Total 1.92 2.12

6. Mental 166 Up to $9,000 1.83 2.32
Health 394 $9,000-$25,000 1.79 2.31

50 $25,000-Over 2.00 2.66

610 Total 1.82 2.34

7. Study 166 Up to $9,000 1.95 2.23
Habits 394 $9,000-$25,000 1.93 2.25

50 $25,000-Over 1.97 2.44
610 Total 1.95 2.27
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TABLE XIII--Continued

Didactic N Classifi- Q.P.*D.V.*
Item cation Average Average

8. College 166 Up to $9,000 1.60 1.77
Handbook 394 $9,000-$25,000 1.66 1.99and
Catalog 50 $25,000-Over 1.82 2.11

610 Total 1.66 1.95

Total 166 Up to $9,000 1.82 2.17
Didactic

Average 394 $9,000-$25,000 1.87 2.22

50 25,000-Over 1.98 2.48

610 Total 1.87 2.24

*Code 1.00 = high; 5.00 = low

Inspection of Table XIII, which compared the ratings

of the socioeconomic groups, revealed that, for the most

part, the students from the lower economic level rated the

didactic items more positively than did any other group.

For the total didactic averages, students from the lower

socioeconomic level had a 1.82 average on the q.p. scale,

compared to a 1.87 average for the middle socioeconomic

level and a 1.98 average for the upper level. The ratings

on the d.v. scale were consistent, with the lower level aver-

aging 2.17, the middle level averaging 2.22, and the upper

level averaging 2.48. All but three of the items on the

q.p. scale (student services presentation, study habits, and

mental health) were rated highest by the lower socioeconomic
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group of students. The college handbook and catalog item

had the highest average (1.60) of any didactic item on

either scale. In addition, with the exception of the

Nelson Denny Reading Test item (2.03), all of the most

positive averages on the q.p. scale were rated above the

"good" selection. The middle socioeconomic group rated

highest the previously mentioned student services presenta-

tion item (1.76), the study-habits item (1.93), and the

mental health item (1.70), while the upper socioeconomic

group gave lowest scores to all eight didactic items. The

upper socioeconomic group did not give the best scores to

any didactic item on the q.p. scale.

On the d.v. scale, the results were similar to those

on the q.p. scale. The lower socioeconomic group again

gave the best ratings, with five of the eight didactic items

being rated highest by this group. The college handbook and

catalog item was the most highly rated didactic item of the

three groups, with a 1.77 average by the lower socioeconomic

group. The middle socioeconomic group rated highest the

choosing-a-career item (2.38), the Learning Resources Center

tour and orientation item (1.94), and the mental health

item (2.31), while the upper socioeconomic group scored all

didactic items least positively. All of the averages of the

upper socioeconomic group, in fact, were below the "good"

selection, with choosing-a-career item being rated the

.
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worst (2.81) of all items. In summary, the lower socio-

economic group seemed to respond more positively to the

didactic items than the other two groups, while the upper

socioeconomic group seemed to respond less positively than

the other groups. All of the scores, however, were gener-

ally positive by all three groups.

The ratings of the personal-growth options were com-

pared in terms of socioeconomic background. The results are

found in Table XIV.

TABLE XIV

DIFFERENCES FOUND IN RESPONSES TO THE ORIENTATION
TO COLLEGE RATING FORM B WHEN GROUPED ACCORDING

TO THE SOCIOECONOMIC BACKGROUND
OF STUDENTS

Personal-Growth N Classifi- Q.P.*D.V.
Option cation Average Average

1. Group 37 Up to $9,000 1.64 1.89
Expe- 95 $9,000-$25,000 1.51 1.85
rience

12 $25,000-Over 1.67 2.00

144 Total 1.56 1.88

2. Career and 19 Up to $9,000 1.56 1.89
Vocational 57 $9,000-$25,000 1.58 1.80
Explora-
tion 8 $25,000-Over 1.63 2.00

84 Total 1.58 1.85

3. Study 13 Up to $9,000 1.62 1.69
Habits 30 $9,000-$25,000 1.86 2.00

2 $25,000-Over 2.00 2.00
45 Total 1.80 1.91
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TABLE XIV--Continued

Personal-Growth N Classifi- Q,.P.* D.V

Option cation Average Average

4. Attendance 11 Up to $9,000 1.73 1.64
at
cultural 35 $9,000-$25,000 1.91 1.97

Events 3 $25,000-Over 2.00 1.67

49 Total 1.88 1.88

5. Earl Night- 15 Up to $9,000 1.93 1.75
single 28 $9,000-$25,000 1.86 1.81Series

3 $25,000-Over 3.00 2.25

46 Total 1.96 1.84

6. Maltz System 27 Up to $9,000 1.70 1.83
of Se1f- 77 $9,000-$25,000 1.91 2.02Fulf ill-
ment 13 $25,000-Over 2.08 2.00

17 Total 1.88 1.97

7. Human Sex- 27 Up to $9,000 1.93 2.00
uality 59 $9,000-$25,000 1.93 1.96

10 $25,000-over 1.90 2.25

96 Total 1.93 1.99

8. Written 20 Up to $9,000 1.75 1.64
Projects 50 $9,000-$25,000 2.31 1.72

8 $25,00-Over 2.25 1.56

78 Total 2.14 1.69

9. Science of_35 Up to $9,000 1.53 2.00
Personal 73 $9,000-$25,000 1.65 1.80Success

9 $25,000-Over 2.00 1.70

17 Total 1.64 1.81
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TABLE XIV--Continued

Personal-Growth N Classifi- Q.P.* D.V.*
Option cation Average Average

Total Personal- 204 Up to $9,000 1.71 1.81
Growth 504 $9,000-$25,000 1.84 1.93

68 $25,000-Over 2.05 1.94

776 Total 1.82 1.87

*Code 1.00.= high; 5.00 = low

Review of Table XIV revealed that most of the three

socioeconomic groups rated the personal-growth options

more positively on the q.p. scale than on the d.v. scale.

The personal growth options that were rated higher on the

q.p. scale were the group experience, the career and voca-

tional exploration, the study habits, the Maltz System of

Self Fulfillment, and the human sexuality options. For the

Science of Personal Success and the attendance at cultural

events options, the higher ratings were divided between the

two scales, while for the special-written-project and the

Earl Nightingale Series options, all three socioeconomic

groups rated the d.v, higher than the q.p.

The results for the personal-growth options were sim-

ilar to the results for the didactic items, in that the

lower socioeconomic group rated most positively the majority

of options on both scales. For the total personal-growth

options, the lower socioeconomic group had a 1.71 average

for q.p. scale and 1.81 for the d.v. scale, while the middle
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socioeconomic group had a 1.84 average for the q.p. scale

and 1.93 for the d.v. scale. The upper socioeconomic

group, in contrast to the other groups, had an average for

the q.p. scale (2.05) that was less positive than the d.v.

scale average (1.94).

All but the group experience (1.51), the Earl Night-

ingale Series (1.86), and the human sexuality (1.90)

options were rated highest by the lower socioeconomic stu-

dents. The first two of these options were rated highest

by the middle socioeconomic group, and the last option

mentioned was rated highest by the upper socioeconomic

group. The most positive rating given by any group on the

q.p. scale was the average rating of 1.51 given to the

group-experience option by the middle socioeconomic group.

The worst rating (3.00) was given by the upper socio-

economic group to the Earl Nightingale Series option.

There was more diversity in group ratings on the d.v.

scale for the personal-growth options. The lower socio-

economic group rated most positively the following personal-

growth options: study habits (1.69), attendance at cultural

events (1.64), the Earl Nightingale Series (1.75), and the

Maltz System of Self-Fulfillment (1.83). The middle socio-

economic group had three options they rated highest: the

group experience (1.85), career and vocational exploration

(1.80), and human sexuality (1.96). Finally, the upper
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socioeconomic group rated most positively the special-

written-project (1.56) and the Science of Personal Success

(1.70). The ratings on this scale were the highest given

by the upper socioeconomic group. In summary, although the

lowest socioeconomic group gave more positive ratings than

the other two groups, there was more diversity among the

three groups, especially on the d.v. scale. On the average,

the personal-growth options were rated more positively than

the didactic items.

The students were grouped according to their socio-

economic background and were compared according to the

percentage who chose each of the nine personal-growth

options. The results are shown in Table XV.

TABLE XV

PERCENTAGE OF STUDENTS BY SOCIOECONOMIC
BACKGROUND IN CHOOSING PERSONAL-GROWTH

OPTIONS FOR ORIENTATION
TO COLLEGE COURSE

Yearly Income

Personal-Growth Option -- ---- ----- --

9,000 and $9,000 - $25,000 and
under $25,.000 over
N=166 N=394 N = 50

Group Experience 18 19 18

Career and Vocational

Exploration 9 11 12

Study Habits 6 6 3
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TABLE XV--Continued

Yearly Income

Personal-Growth Option $9,000 and $9,000 - 25,000 and

under $25,000 over
N =166 N=394 N =50

Attendance at
Cultural Events 5 7

Earl Nightingale
Series 7 6 4

Maltz System of
Self-Fulfillment 14 15 19

Human Sexuality 14 12 15

Special.Written
Project 10 10 12

Science of Personal
Success 17 14 13

The data from Table XV revealed that the three socio-

economic groups were similar in their choices of personal-

growth options. The options were well distributed, with no

option being selected by more than 19 per cent of one

particular group. The group- experience option was chosen

most often, with the lower and middle socioeconomic groups

choosing it the most often (19 per cent) and the upper

socioeconomic group choosing it second (18 per cent). The

Maltz System of Self-Fulfillment was chosen most frequently

by students (19 per cent) from the upper socioeconomic
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strata group and second (15 per cent) and third (14 per cent)

most often by the middle and lower socioeconomic groups,

respectively. The Science of Personal Success and the

human sexuality options were also chosen. by a large portion

of the three groups. The personal-growth options chosen

least were the study habits, the attendance at cultural

events, and the Earl Nightingale Series options.

Exploratory Question VII was concerned with the ethnic

composition of the students enrolled in the Orientation to

College Course. The four ethnic categories were compared

by using the averages on the quality of presentation and

the degree of value scales for the didactic items. The

results are shown in Table XVI.

TABLE XVI

DIFFERENCES FOUND IN RESPONSES TO THE ORIENTATION

TO COLLEGE RATING FORM A WHEN GROUPED ACCORDING
TO THE ETHNIC ORIGINS OF STUDENTS

Didactic N Classifi- Q.P. D.V.

Item cation Average Average

1. Student 446 Caucasian 1.74 2.30

Services 118 Black 1.86 2.32

7 Oriental 1.50 1.50

39 Mexican-
American 1.90 2.24

610 Total 1.77 2.28

2. Nelson 446 Caucasian 2.10 2.53

Denying 118 Black 2.13 2.46
Reading

Test 7 Oriental 2.00 2.00

39 Mexican-
American 1.93 2.14

..
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TABLE XVI--Continued

Didactic N Classifi- Q.P.* D.V.
Item cation Average Average

3. Choosing a 446 Caucasian 2.02 2.50
Career 118 Black 1.88 2.36

7 Oriental 2.00 1.00

39 Mexican-
American 1.75 2.17

610 Total 1.98 2.46

4. LRC Tour 446 Caucasian 1.78 2.03
and 118 Black 1.68 1.78
Orienta-
tion 7 Oriental 1.50 1.00

39 Mexican-
American 1.61 1.95

610 Total 1.75 1.98

5. LHC Work- 446 Caucasian 1.95 2.19
book 118. Black 1.82 1.81

7 Oriental 1.50 1.33

39 Mexican-
American 1.88 2.12

610 Total 1.92 2.12

6. Mental 446 Caucasian 1.81 2.35
Health 118 Black 1.83 2.38

7 Oriental 1.50 1.50

39 Mexican-
American 1.84 2.20

610 Total 1.82 2.34

7. Study 446 Caucasian 1.91 2.28
Habits 118 Black 2.16 2.31

7 Oriental 0.00 0.00

39 Mexican-
American 1.71 1.80

610 Total 1.95 2.27

- - 1 ,
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TABLE XVI--Continued

Didactic N Classifi- Q.P.* D.V.*
Item cation Average Average

8. College 446 Caucasian 1.69 2.02
Handbook 118 Black 1.53 1.71
and
Catalog 7 Oriental 1.50 1.40

39 Mexican-
American 1.67 1.84

610 Total 1.66 1.95

Total 446 Caucasian 1.88 2.28
Didactic 118 Black 1.86 2.14
Items

7 Oriental 1.64 1.39

39 Mexican-
American 1.79 2.06

610 Total 1.87 2.24

*Code 1.00 = high; 5.00 = low

Inspection of the averages from the ethnic groups, as

presented in Table XVI, revealed that, for the most part,

Oriental and Mexican-American students rated the didactic

items more positively than did the other two ethnic groups.

For the total didactic items, the Oriental and Mexican-

American group was second highest, with a 1.79 total

average on the q.p. scale and 1.39 on the d.v. scale, while

the Caucasian group had the lowest average with 1.88 for

the q.p. scale and 2.28 for the d.v. scale.

The college handbook had the best rating by all ethnic

groups on both scales, since all ratings on the q.p. scale
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were more positive than the "good" selection. On the q.p.

scale, the Oriental group had the highest score on five of

the eight didactic items, but because there were so few

Oriental students, the second-highest ratings are also men-

tioned. The student services presentation item was rated

highest on the same scale by the Oriental group (1.50),

followed by the Caucasian group (1.74). The Nelson Denny

Reading Test (1.93) and choosing-a-career items (1.75) were

scored most positively by Mexican-American students, while

the Oriental students scored highest the Learning Resources

Center workbook (1.50) and the mental health items (1.50).

The Learning Resources Center workbook and mental health

items, however, were rated second highest by the Black group

(1.82) and the Caucasian group (1.81). The study-habits

item was ranked first by the Mexican-American students,

while the Oriental and Black students scored the college

handbook and catalog first (1.50) and second highest (1.53),

respectively.

In summary, although most of the scores were positive

from all groups, the Mexican-American and Oriental groups

seemed to receive more benefit from the didactic items than

did the Caucasian and Black groups. The Caucasian group

ratings seemed least-positive; however, this group had the

majority of students in contrast to the few Oriental stu-

dents who rated the items so highly. Mexican-Americans
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also seemed to rate more positively the didactic items that

dealt with vocational information and skills needed for suc-

cess in school.

The personal-growth options were compared in terms of

the students' ethnic composition. The results are found in

Table XVII.

TABLE XVII

DIFFERENCES FOUND IN RESPONSES TO THE ORIENTATION
TO COLLEGE RATING FORM B WHEN GROUPED ACCORDING

TO THE ETHNIC ORIGINS OF STUDENTS

Personal-Growth N Classifi- Q.P. D.V.
Option cation Average Average

1. Group 105 Caucasian 1.51 1.86
Expe- 29 Black 1.59 1.79
rience

4 Oriental 1.75 1.50

6 Mexican-
American 1.86 2.38

144 Total 1.56 1.88

2. Career and 69 Caucasian 1.55 1.87
Vocational 11 Black 1.64 1.64
Explora-
tion 0 Oriental 0.00 0.00

4 Mexican-
American 2.00 2.25

84 Total 1.58 1.85

3. Study 34 Caucasian 1.76 1.88
Habits 8 Black 1.88 1.86

1 Oriental 1.00 1.00

2 Mexican-

American 2.50 3.00

45 Total 1.80 1.91
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TABLE XVII--C continue d

Personal-Growth N Classifi- Q.P. D.V.
Optioncation Average Average

4. Attendance 34 Caucasian 1.89 1.92

atu8 Black 1.75 1.75
Cultural

Events 0 Oriental 0.00 0.00

3 Mexican-
American 2.00 1.67

49 Total 1.88 1.88

5. Earl Night- 35 Caucasian 1.97 1.87
ingale 9 Black 1.78 1.76
Series

0 Oriental 0.00 0.00

2 Mexican-
American 2.00 1.40

46 Total 1.96 1.84

6. Maltz 88 Caucasian 1.94 2.00
Sytm18 Black 1.78 2.00

of Self-
Fulfill- 2 Oriental 2.00 1.00
ment 9 Mexican-

American 1.56 1.83

117 Total 1.88 1.97

7. Human 76 Caucasian 1.89 1.24
Sexuality 12 Black 1.83 1.75

0 Oriental 0.00 0.00

8 Mexican-
American 2.38 1.88

96 Total 1.93 1.99

8. Special 59 Caucasian 2.22 1.69
Written 15 Black 2.07 1.69
Projects 0 Oriental 0.00 0.00

4 Mexican-
American 1.50 1.60

78 Total 2.14 1.69
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TABLE XVII--Continued

Personal-Growth N Classifi- Q.P. D.V.
Option cation Average Average

9. Science of 90 Caucasian 1.69 1.88
Personal 19 Black 1.32 1.67
Success

0 Oriental 0.00 1.00

8 Mexican-
American 1.88 1.71

117 Total 1.64 1.81

Total Personal- 574 Caucasian 1.82 1.89
Growth 129 Black 1.74 1.77
Options

7 Oriental 1.58 1.30

46 Mexican-
American 1.95 1.97

776 Total 1.82 1.87

Inspection of Table XVII indicated that, for the most

part, all ethnic groups rated the personal-growth options

more positively than the didactic items and rated the q.p.

scale for the options higher than the d.v. scale. For the

total personal-growth averages, in contrast to the didactic

items, the Oriental and Black group averages were higher

than the Mexican-American group averages. The Oriental

group had the best average on the q.p. scale (1.58) and the

d.v. scale (1.30), while the Mexican-American averages were

lowest on both the q.p. scale (1.95) and the d.v. scale

(1.97). The group experience and Science of Personal Success

options had the best ratings by all ethnic groups on the



118

q.p. scale, while the special-written-projects option had

the best rating on the d.v. scale.

The Black students tended to rate the personal-growth

options more positively than the didactic items, giving

the highest ratings of all the ethnic groups to four

options on the d.v. scale. The four options rated highest

on the q.p. scale were attendance at cultural events (1.75),

the Earl Nghtingale Series (1.78), the human sexuality

(1.75), and the Science of Personal Success (1.67) options.

The Caucasian students responded better to the personal-

growth options than the didactic items, rating the group

experience (1.51) and career and vocational exploration

(1.55) options more positively on the .q.p. scale than did

any of the other ethnic groups. The Mexican-American stu-

dents tended to rate the d.v. more positively than the q.p.;

for example, they gave the highest d.v. rating to the attend-

ance at cul tural events (1.67), the Earl Nightingale Series

(1.40 ), and the special-written-project (1.60) options.

This group also rated the Maltz System of Self-Fulfillment

(1.56) and the special-written-projects (1.50) option high-

est on the q.p. scale. The Oriental group rated positively

the options that were chosen, which included the study-

habits option on the q.p. scale and the group-experience

and the study-habits option on the d.v. scale.
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In summary, the ethnic groups seemed to respond to

the personal-growth options even more positively than

they did to the didactic items. There also seemed to be

more varied response, with all four groups rating one or

more options most positively. The Mexican-American group

seemed to value the personal-growth options that dealt

with self-concept and cultural improvement,, while Blacks

also seemed to rate highly the q.p. for these areas of

concern.

The students were grouped according to their ethnic

composition and were compared according to the percentage

who chose each of the nine personal-growth options. The

results are shown in Table XVIII.

TABLE XVIII

PERCENTAGE OF STUDENTS BY ETHNIC ORIGIN CHOOSING
PERSONAL GROWTH OPTIONS FOR ORIENTATION

TO COLLEGE COURSE

% of Students EthnicComposition
Personal-Growth Mexican-

Opti on Caucasian Black Oriental American

N=446 N=118 N=7 N=39

Group Experience 17 22 57 15

Career and
Vocational 11 9 9
Exploration

Study Habits 6 6 14 4
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TABLE XVIII--Continued

Personal-Growth fof Students Ethnic Composition

Nexican-
Option Caucasian Black Oriental American

N=446 N = 118 N=7 N = 39

Attendance at
Cultural Events 7 6 6

Earl Nightingale
Series 6 7

Maltz System of
Self-Fulfillment 15 14 29 19

Human Sexuality 13 9 17

Special Written
Project 10 12 9

Science of Personal
Success 15 15 17

The data in Table XVIII indicated that, with the

exception of the few Oriental students, all of the ethnic

groups selected a fairly consistent distribution of the

personal-growth options. The Caucasian group had the most

evenly distributed choices of options. With the exception

of the Mexican-Americans, all of the ethnic group members

chose the group-experience option most frequently. The

Science of Personal Success was second in demand by

all but the Oriental group, while the Maltz System of

, .
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Self-Fulfillment was selected first by Mexican-Americans

and second or third by the other three groups. The human

sexuality option was selected often by the Caucasian and

Mexican-American groups but not by the Black group. As

with the socioeconomic groupings, the least-chosen personal-

growth options were consistently the study-habits, the

attendance at cultural events, and the Earl Nightingale

Series options. There were all chosen least by one or more

of the ethnic groups.

Exploratory Question VIII was concerned with ratings

of students after they had been out of the Orientation to

College Course for over a semester. The results of a com-

parison between freshmen and sophomore ratings of the

didactic items are listed in Table XIX.

TABLE XIX

COMPARISON OF FRESHMAN AND SOPHOMORE
RESPONSES TO THE ORIENTATION TO

COLLEGE RATING FORM A

Didactic Rating X SS.D. R.D. t
Item Scale X Y Ratio

Student q.p. 1.77 1.84 2.05 .80 3.78
Services d.v. 2.28 2.49 2.57 1.13 2.86
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TABLE XIX--Continued

Didactic Rating X D. S R.D. t
Item Scale X Y Ratio

Nelson
Denny q.p. 2.11 2.54 1.99 1.21 .88

Reading d.v. 2.51 3.27 2.40 1.53 .37
Test

Choosing q.p. 1.98 3.19 2.19 1.84 1.62
a d.v. 2.46 4.01 2.66 2.29 1.09
Career

and Tour q.p. 1.75 2.14 2.06 1.08 2.44

O td.v. 1.98 2.72 2.39 1.35 2.61
Orienta-

tion

LRC q.p. 1.92 2.65 2.35 1.38 3.00

Workbook d.v. 2.12 3.06 2.63 1.57 2.77

Mental q.p. 1.82 2.73 1.89 2.42 1.03

Health d.v. 2.34 3.55 2.33 2.78 .42

Study q.p. 1.95 2.71 2.14 1.36 2.39
Habits d.v. 2.27 3.44 2.55 1.77 , 2.20

College
Handbook q.p. 1.66 2.03 1.90 1.07 2.23

and d.v. 1.95 2.61 2.35 1.43 3.00
Catalog

x = 610
Y = 205

freshmen
sophomores

Inspection of Table XIX indicated that there was

no significant difference between the didactic-item ratings

;
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by students who had been out of the Orientation to College

Course for over a semester and those students who were

currently enrolled in the orientation course. The lack

of significant difference between the two groups was con-

sistent for all didactic items on both the q.p. scale and

the d.v. scale.

The results of a comparison between freshmen and

sophomore ratings of the personal-growth options are listed

in Table XX. Only personal-growth options that had a mini-

mum of twenty respondents from the sophomore group were

compared.

TABLE XX

COMPARISON OF FRESHMAN AND SOPHOMORE
RESPONSES TO THE ORIENTATION TO

COLLEGE RATING FORM B

Personal Rating N X S.D. N S.D. t

Growth Scale X Y Y Y Ratio

Group q.p. 144 1.56 4.73 77 2.06 2.98 1.06
Expe- d.v. 1.88 6.13 2.00 3.93 1.49
rience

Career q.p. 84 1.58 7.33 47 2.44 4.77 1.77
Explora- d.v. 1.85 9.77 1.71 6.62 .25
tion

Earl q.p. 46 1.96 6.13 43 2.09 4.26 .86
Night- d.v. 1.84 5.83 1.90 4.00 .33
ingale

Maltz q.p. 117 1.88 6.54 43 1.98 4.12 .03

System d.v. 1.97 7.16 1.50 4.33 1.80

Human q.p. 96 1.93 7.12 25 1.63 4.66 1.23
Sexual- d.v. 1.99 9.05 2.26 6.63 .35
i ty
Science q.p. 117 1.64 6.87 1.95 6.05 .44

Success d.v. 1.83 3.86 1.86 9.90 .15

X = freshmen Y = sophomores
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Inspection of Table XX indicated that there was

no significant difference between the personal-growth-

option ratings by students who had been in the orienta-

tion course previously and those who were currently

enrolled. Six of the nine personal-growth options were

considered to have sufficient numbers of students to use

in. this part of the study. The findings of this portion

of the orientation program were similar to the previous

portion in that there was a lack of significant differ-

ence between the groups for all personal-growth options

on both scales.

Exploratory Question IX was concerned with the rat-

ings by students of the goals of the orientation course.

The Goals of Orientation to College Course was given to

students to determine if the goals of the course were

met. The first part of the scale was concerned with the

goals for the didactic items. The results are presented

in Table XXI.
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TABLE XXI

SUMMARY OF STUDENT RATINGS OF THE
GOALS OF ORIENTATION TO COLLEGE

COURSE DIDACTIC ITEMS

Rating by Percentage
Didactic Item Average

1 2 3 4 5

1. Student Services 34 56 10 0 0 1.78

2. Nelson Denny34 37 22 7 0 2.00
Readin Test

3. Career Exploration 26 35 29 10 0 2.21

4. Learning Resources 53 36 9 2 0 1.59
Center

5. Mental Health 30 43 21 6 0 2.03

6. Study Habits 27 46 22 5 0 2.06

7. College Catalog 51 40 7 2 0 1.60

TOTAL AVERAGE 36 42 17 5 0 1.89

N = 610

Inspection of Table XXI indicated that the Goals of

the Orientation to College Course for the didactic items

were positively rated by most of the students. For the

total average, 78 per cent chose the two highest selec-

tions, "totally" and "generally," for an average of 1.89.

The Learning Resources Center was most positively rated

by all the didactic-item goals, with 89 per cent of the

students choosing the "totally and "generally" selections,
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for a 1.59 average. Second-ranked didactic item was the

college handbook and catalog goal, with 90 per cent of

the students choosing the two top selections for a 1.60

average. The student services presentation item rated

third highest, with 90 per cent of, the.students choosing

the two top selections for a 1.78 average. The lowest-

rated didactic item was the career-information goal

with a 2.21 average. The ratings of the goals by students

were similar to their ratings of the total evaluation of

the Orientation to College Rating Form A scale. The three

didactic items that had the highest ratings on the Goals of

the Orientation to College Course were the same three

didactic items that were rated highest on the Orientation

to College Rating Form A. The college handbook and catalog,

Learning Resources Center, and student services presenta-

tion items were rated first, second, and third, respectively,

on Form A.

The Goals of the Orientation to College Course for

the personal-growth options was given to students to

determine if the goals of the course were met. The second

part of the scale concerned the goals for the personal-

growth options. The results are presented in Table XXII.
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TABLE XXII

SUMMARY OF STUDENT RATINGS OF THE
GOALS OF ORIENTATION TO COLLEGE
C OURSE PERSONAL-GROWTH OPTIONS

Personal-Growth N Rating by Percentage Average
Option 1 2 3 4 5

1. Group
Experience 144 51 38 9 2 0 1.62

2. Career
Exploration 84 38 43 18 1 0 1.81

3. Study
Habits 45 37 47 16 0 0 1.79

4. Attendance
at Cultural 49 27 49 24 0 0 1.97
Event

5. Earl
Nightingale 46 39 38 23 0 0 1.84
Series

6. Maltz System
of Self- 117 22 52 20 6 0 2.09
Fulfillment

7. Human
Sexuality 96 30 48 20 2 0 1.95

8. Science of
Personal 117 47 48 5 0 0 1.58
Success

TOTAL AVERAGE 698 36 45 18 1 0 1.83

Inspection of Table XXII indicated that the Goals of

the Orientation to College Course for personal-growth

options were more highly rated than the didactic-item
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portion. The total average for the personal-growth portion

of this scale was 1.83, compared to 1.89 for the didactic

items. With the exception of the Maltz System of Self-

Fulfillment option (2.09), all of the personal-growth

options were rated above the "generally" rating. The

Science of Personal Success option was given the highest

rating by the students with 95 per cent of them choosing

the two most positive selections, for a 1.58 average.

Second-ranked was the group experience option (1.62),

while the study-habits option was third (1.79). In last

place was the previously mentioned Maltz System of Self-

Fulfillment option. The personal-growth options were rated

overall in similar order to the total ratings from the

Orientation to College Ratin Form B. The group-experience

option and Science of Personal Success option were ranked

as one of the three highest-rated personal-growth options

on both forms.



CHAPTER V

SUMMARY AND IMPLICATIONS

This study involved a description of a semester-long

orientation course for full-time, day students at a large

junior college. These students were entering college for

the first time. The effectiveness of the course, as per-

ceived by participating students, was described and analyzed.

This analysis consisted of the students' ratings of each

portion of the orientation course on two scales--the quality

of presentation (q.p.) and the degree of value (dv.).

Summary of the Background and Purpose

This descriptive study was based on the assumption that

a college orientation course can be used to introduce stu-

dents to available personal-growth opportunities and to the

academic knowledge and skills necessary to negotiate the

college system. There was considerable research concerned

with the importance of orientation programs designed to meet

either the personal, social, or academic needs of students.

Less research was found on orientation programs designed to

meet all three aspects of such student needs.

The purposes of this study were as follows:

1. To describe the freshman orientation course.

129
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2. To analyze the data that were compiled from rating

forms which recorded the perceptions of students concerning

each aspect of the course.

3. To discuss the implications for junior college

student service personnel as they attempt to establish pro-

grams that will aid students more effectively in making a

successful adjustment to college.

Summary of Methods and Procedures

This study was conducted at a large junior college

in the Dallas-Fort Worth metroplex area. At the beginning

of the fall semester, the Orientation to College Question-

naire, devised to gather demographic and educational data,

was administered by the counseling staff to 643 full-time,

beginning, day students, comprising all of the orientation

sections.

During the first four weeks of the orientation course,

the counselors discussed the eight didactic items. These

items included student services presentation, Nelson- Denny

Reading Test, presentation on choosing-a-career, Learning

Resources Center workbook, mental health presentation, study

habits, and presentation of the college handbook and catalog.

On the last day of the fourth week, students discussed and

then chose one or more personal-growth options.

Students were required to spend a minimum of nine hours

in the personal-growth options of their choice. The
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personal-growth options included group experience, career and

vocational exploration, study habits, attendance at cul-

tural events, Earl Nightingale Series, Maltz System of

Self-Fulfillment, human sexuality, special-written-project,

and Science of Personal Success. For the group option,

attendance was the only grade requirement. For all other

personal-growth options, students were required to complete

an evaluation form for each activity attempted. When the

nine hours of the individual option were completed, the

student scheduled a conference with a counselor to discuss

the experiences gained from the course.

After the didactic and personal-growth portions had

been completed, each student was given the Orientation to

College Rating Form A and Form B and the Goals of Orienta-

tion to College Course. In addition to the freshman group,

the Orientation to College Rating Form A and Form B scales

were administered to 205 sophomores who had previously

taken orientation to compare the ratings between the two

groups.

Data obtained from the questionnaire, rating forms,

and goals were gathered and compiled for statistical compu-

tation. Information for Exploratory Question I was gathered

from the Orientation to College Questionnaire and presented

in percentage form.

IMW*. -
11" 11 - .11, 1 1 4 ,
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Exploratory Questions II and III examined the differ-

ences between the q.p. and d.v. scales for the didactic

items and personal-growth options, respectively. Differ-

ences were found by comparing the averages of the two

scales.

The results of Exploratory Questions IV through VII,

which dealt with the sex, age, socioeconomic status, and

ethnic characteristics, were reported by comparing the q.p.

averages with the d.v. averages for each didactic item or

personal-growth option. The averages of the subgroup with-

in each grouping were also compared.

The t test for independent samples with unequal N's

was used to determine statistical difference for Explora-

tory Question VIII, which dealt with the comparison of

sophomore ratings and freshman ratings on Orientation to

College Rating Form A and Form B. There was a minimum of

twenty respondents per personal-growth option reported.

Exploratory Question IX, which dealt with ratings on Goals

of Orientation to College Course, was reported by percent-

ages and averages for each part of the orientation course.

Summary of Findings

In Chapter IV, where the Exploratory Questions were

considered separately, tables were presented to indicate

the ratings of students enrolled in theOrientation to Col-

lege Course. Each table has been discussed and analyzed.
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Results of the descriptive study are summarized in

the following findings:

1. Exploratory Question I dealt with the demographic

characteristics and educational plans of students enrolled

in the orientation course. Results for this particular

group showed that there was an almost equal number of male

and female students, most of whom were high school graduates.

Over two-thirds of them were certain of their major. More

than 68 per cent of the students were twenty-one years of

age and under, while the remaining students were fairly

evenly divided in the other four age categories. Over three-

fourths of the students were single with all but 5 per cent

of the remaining students indicating they were married.

Only one-fifth of the orientation students were veterans.

The highest educational level attained by the largest per-

centage of fathers, mothers, and spouses were all found to

be the eleventh or twelfth year of high school, although

spouses had a larger percentage of educational attainment

beyond high school. Over two-thirds of the students were

from the middle-socioeconomic level, and over three-fourths

of the students were Caucasians.

The educational plans for most students included the

expressed intent to transfer to a senior college, although

attendance at a junior college for a maximum of two years

was selected by 40 per cent of the students. There was a
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discrepancy between planned financial support for college

and actual employment during this time. While more than

half of the students listed family and part-time work as

their planned support for college and less than 10 per cent

planned full-time employment, the actual employment status

indicated that 45 per cent worked part-time and 40 per cent

worked full-time during the semester.

2. For Exploratory Question II, which dealt with

total student ratings on all didactic items, the data

indicated that the q.p. averages were more positive than

the d.v. averages for all eight didactic items. Although

the total q.p. average was 1.87, as compared to the total

d.v. average of 2.24, both scales overall were highly rated

by students. The college handbook and catalog item was the

most highly rated didactic item on both scales, followed

closely by the Learning Resources Center tour and

orientation.

In the light of current information that reading levels

tend to fall lower each year, one may wonder why students

in this study ranked the Nelson Denny Reading Test last on

both scales. Although the averages were not negative, they

do indicate that the reading test was not perceived to be

as helpful as other didactic items.

3. Exploratory Question III was concerned with the

averages of all students who rated the personal-growth
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options. Again, the q.p. averages overall were more posi-

tive than the d.v. averages, but both the total average for

the q.p. scale (1.82) and the d.v. scale (1.87) were equal

to or better than the didactic-item averages. All but the

special-written-project and Earl Nightingale Series options

had equal or better q.p. averages than the d.v. averages.

The group-experience option had the best average for

the q.p. scale, while the Science of Personal Success

option had the best d.v. average. The career and vocational

exploration option was also highly rated on both scales.

The special-written-project option had the worst q.p. aver-

age, although this average was better than a "good" (2.00)

average on the scale.

Investigation of the percentage of students who chose

each option revealed that the group experience, Maltz

System of Self-Fulfillment, and the Science of Personal

Success were chosen most often. The least-chosen personal-

growth options were study habits, attendance at cultural

events, and Earl Nightingale Series.

4. When responses were grouped according to students'

sex, the content of Exploratory Question IV, the results

indicated that female students generally rated the orienta-

tion course more favorably on both scales. The total q.p.

average for males was 1.87 compared to 1.86 for females.

Both total averages on the d.v. scale were less favorable,
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with males averaging 2.29 and females 2.19. Females, how-

ever, rated all didactic items more favorably than males

on the d.v. scale.

Males and females gave the college handbook and catalog

item the highest rating on the q.p. and d.v. scales. The

Learning Resources Center tour and orientation item and

the student services presentation item were also highly

rated. The Nelson Denny Reading Test, on which males and

females scored lowest on both scales, was the only didactic

item to be scored lower than a "good" (2.00) selection on

the q.p. scale.

Males and females tended to rate the personal-growth

options more favorably than the didactic items on both

scales. As in the previous section, females had the most

positive total averages, with a 1.78 q.p. average and a

1.79 d.v. average. Males were lower, with a 1.87 q.p.

average and a 1.94 d.v. average.

Males gave the best ratings on the q.p. scale to the

group-experience option, followed next by the Science of

Personal Success option. Women rated the career and

vocational exploration option highest on the same scale

and second highest on the d.v. scale. The second highest

rated option by women on the q.p. scale was the group

experience. Rated worst on the q.p. scale were the Maltz

System of Self-Fulfillment option by males and the special-

written-project option by females.
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On the d.v. scale, the special-written-project option

was rated highest by males and females. On the reverse

side, the Maltz System of Self-Fulfillment option was rated

lowest by males, while the human sexuality option was rated

lowest by females. Women rated all personal-growth options

higher on this scale than did males.

Investigation of the percentage of males and females

choosing the personal-growth options revealed that the

group experience option was chosen most often by both sexes,

followed by the Maltz System of Self-Fulfillment, and the

Science of Personal Success. The least-chosen option by

males was the Earl Nightingale Series and by females, the

study-habits option.

5. Exploratory Question V dealt with rating responses

when grouped according to students' age. An examination of

the didactic items revealed that, generally, the higher the

age level, the more positive were the ratings on both scales.

All of the age groups' total didactic averages on the q.p.

scale were above the "good" (2.00) selection, while the

averages were somewhat lower on the d.v. scale.

The college handbook item was rated highest by all males

on the q.p. scale. The Nelson Denny Reading Test was rated

lowest by students twenty-one years of age and under,

Twenty-nine through thirty-five, and thirty-six through

forty-five years. The choosing-a-career item and Learning

Resources Center workbook items were rated lowest by the
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twenty-two through twenty-eight age group, while the Learn-

ing Resources Center tour and orientation was rated lowest

by the forty-six and older age group.

On the d.v. scale , the college handbook and catalog

was rated best by all age groups with one exception. The

youngest age group rated the Learning Resources Center tour

and orientation best of all didactic items. On the other

hand, the mental health item was rated lowest on the d.v.

scale by the twenty-two through twenty-eight, twenty-nine

through thirty-five, and forty-six and older age groups.

The Nelson Denny Reading Test item was rated lowest by

students twenty-one years of age and under, while the choos-

ing-a-career item was rated lowest by students aged thirty-

six through forty-five.

For the personal-growth options, a change was noted in

the ratings according to age. Although the older students

rated the personal-growth options positively, in contrast

to the didactic items, the younger age groups seemed to

rate the options as well as or better than the older stu-

dents. This rating was especially true on the d.v. scale.

With the exception of the older age group's d.v. rating, all

age group averages were above the "good" (2.00) selection.

The group-experience and career and vocational explora-

tion options were rated highest on the q.p. scale by stu-

dents twenty-one years of age and under. The twenty-nine
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through thirty-five age group also gave the highest rating

to the career option. The study-habits option was rated

highest by students in the twenty-two through twenty-eight

and thirty-six through forty-five age categories, while

the Science of Personal Success had the highest rating by

the oldest group of students. The special-written-project

option was rated lowest by the three youngest age groups.

Investigation of the percentages of students by age

category who chose the personal-growth options revealed

that the group-experience option tended to be selected most

often by three of the five age groups. The Science of

Personal Success option was chosen most often by students

in the three oldest age groups. An interesting observation

was that the career and vocational exploration option was

chosen most often by students aged twenty-two through

twenty-eight and forty-six and older. The Maltz System of

Self-Fulfillment was frequently chosen by all age groups,

while the human sexuality option was chosen often by all

but the oldest group. The least-chosen options were the

attendance at cultural events and the Earl Nightingale Series.

6. Exploratory Question VI dealt with rating responses

when grouped according to the socioeconomic background of

students. Investigation of the data from the didactic items

indicated that the lower economic group rated the items more

positively than the other two socioeconomic groups. The
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total q.p. average for the lower socioeconomic group was

1.82; for the middle group, 1.87; and for the upper group,

1.98. On the d.v. scale, all total averages were less

favorable, with the lower socioeconomic group averaging

2.17; the middle groups, 2.22; and the upper group,

2.48.

The highest rated didactic item on the q.p. scale by

lower and middle socioeconomic groups was the college hand-

book and catalog. The Learning Resources Center tour and

orientation was the most highly rated item by the upper

group. The Nelson Denny Reading Test was rated lowest by

all three groups.

The college handbook and catalog item was rated best

by the lower and upper socioeconomic groups on the d.v.

scale, while the middle group rated best the Learning

Resources Center tour and orientation. Least-rated by both

the lower- and upper-level groups was the choosing-a-career

item, while the Nelson Denny Reading Test was least-rated

by the middle group.

For the personal-growth options, the rating averages

of the three socioeconomic groups were consistent with the

didactic averages. The lower socioeconomic group had the

best total average (1.71) on the q.p. scale, with the

middle group average (1.84) ranking second and the upper

, _ .



group average (2.05) ranking last. On the d.v. scale, the

total averages were less positive than averages from the

q.p. scale for both the lower group (1.81) and the middle

group (1.93). The upper socioeconomic group, however,

rated the value of the personal-growth options more positive-

ly (1.94) than the q.p. average. With the exception of the

q.p. rating by the upper-level group, all socioeconomic

group averages for the personal-growth options were above

the "good" selection.

The group-experience option was rated best on the q.p.

scale by the middle and upper socioeconomic groups, and the

Science of Personal Success option was rated best by the

lower group. The lowest-rated average by the lower and

upper groups was given the Earl Nightingale Series, while

the lowest-rated average by the middle group was given the

special-written-project.

For the d.v. scale, the highest-rated personal-growth

option by all three socioeconomic groups was the special-

written-project option. The attendance at cultural events

option also was highest rated by the lower group. Lowest-

rated options were the Science of Personal Success by the

lower group, the Maltz System of Self-Fulfillment by the

middle group, and the Earl Nightingale Series by the upper

group.

When grouped by socioeconomic background, students in

all three groups most often chose the group experience
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option from among all the personal-growth options. The

Earl Nightingale Series, attendance at cultural events, and

career and vocational exploration were the least-chosen

personal-growth options.

7. Exploratory Question VII dealt with rating

responses when grouped according to the ethnic origin of

students. A review of the results from the didactic items

indicated that all ethnic groups rated the q.p. highly.

The Oriental total average (1.64) and Mexican-American

total average (1.79) were more positive than the Black

total average (1.86) and the Caucasian total average (1.88).

With the exception of the Oriental group, all ethnic group

averages were less positive on the d .v. scale than on the

q.p. scale.

The college handbook and catalog item was rated highest

on the q.p. scale by all but the Mexican-American ethnic

group, who rated highest the Learning Resources Center tour

and orientation item. The lowest-rated didactic item on

this scale was the Nelson Denny Reading Test, with three of

the four groups rating it lowest. The choosing-a-career

item was rated lowest by the Oriental group.

On the d.v. scale, the college handbook and catalog

was rated highest by the Caucasian and Black students. The

Oriental students rated the choosing-a-career and Learning

Resources Center tour and orientation items highest of all
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the didactic items. The lowest-rated item by three ethnic

groups was the Nelson Denny Reading Test. The student

services item was rated lowest by Mexican-American students.

For the personal-growth options, all ethnic groups had

a total average for both scales above the "good" selection.

The Oriental group's average was highest on both scales,

followed by the Black group, Caucasian group, and Mexican-

American group, respectively.

The q.p. scale averages were highest by Caucasians on

the group-experience option, by Blacks on the Science of

Personal Success option, by Orientals on the study-habits

option, and by Mexican-Americans on the special-written-

project option. The lowest rating was given by Caucasians

and Blacks to the special-written-project option, by

Orientals to the Maltz System of Self-Fulfillment option,

and by Mexican-Americans to the study-habits option.

On the d.v. scale, the special-written-project option

was rated highest by Caucasians, the career and vocational

exploration option by Blacks, and the study habits by

Orientals and Mexican-Americans. Those rated lowest were

human sexuality option by Caucasians, Maltz System of Self-

Fulfillment option by Blacks, Earl Nightingale Series

option by Orientals, and study habits by Mexican-Americans.

These data for the ethnic groups indicate that there was

more variety of choice among the various groups than was

true of any other category of ratings.



Investigation of the percentage of students choosing

the personal-growth options revealed that the group

experience was chosen most often by Caucasians, Blacks, and

Orientals. The Maltz System of Self-Fulfillment option was

chosen most often by Mexican-Americans. The least-chosen

options were the Earl Nightingale Series, attendance at

cultural events, and study habits.

8. Exploratory Question VIII was concerned with com-

paring the ratings of students who had been out of the

Orientation to College Course for over a semester with

students currently enrolled. Using the t test for independ-

ent samples with unequal N's, the researcher found no

significant difference between the two groups on any didactic

item or personal-growth option.

9. Exploratory Question IX dealt with the Goals of

Orientation to College Course, which was devised to assess

the extent to which the goals of the course were met. The

results from this instrument tended to agree with the find-

ings of the Orientation to College Rating Form A and Form B.

For the didactic items, the Learning Resources Center,

college handbook and catalog, and student services items

were most highly rated, while the study-habits item was

rated lowest. For the personal-growth options, the Science

of Personal Success and group-experience options were rated

144
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most positively, while the Maltz System of Self-Fulfillment

option was rated least positively.

Summary of Nonstatistical Information

Three of the four instruments used in this study

(Orientation to College Rating Form A, Form B, and Goals of

Orientation to College Course) provided orientation students

with an opportunity to write in comments and suggestions for

improving each part of the course. Appendix E through H

includes all written comments made by students concerning

the didactic items and personal-growth options.

Appendix E includes all comments about the didactic

items that were taken from the Orientation to College Rating

Form A. The comments were mostly positive, with only nine

of the forty-seven responses being basically negative in

nature. The library workbook and orientation were the items

mentioned most often, usually in a positive way. Several

students stated that all students should be required to take

the course. Others related that they felt more comfortable

with college because of the course. An interesting observa-

tion was that no one commented on the college handbook and

catalog item, even though it was generally rated most highly

of all didactic items.

Appendix F, which was taken from the Orientation to

College Rating Form B, included all comments about the
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personal-growth options. There were more responses to the

personal-growth portion of the course than to the didactic

portion, with only seven negative responses given out of

sixty-five responses. The group experience was meaningful

to students, according to the comments. Many felt the

option had helped them in relating to other people and in

understanding themselves. For the individual options, all

of the taped series were viewed favorably. One student's

comment illustrates how the Science of Personal Success

tapes can be valuable to older students: "Because of my

age I was feeling quite out of place until I heard these

tapes. They made me begin to come out of it--smile again--

because I really am a normal person and have normal feel-

ings." (See Appendix E, number 34.) The main complaint

about some of the tapes concerned the poor quality of sound.

Others did not like to complete the booklets that accompanied

the Science of Personal Success tapes. The personal-growth

responses were generally similar to the remark made by a

student who had completed the career and vocational explora-

tion option: "the test just reaffirmed me." (See Appendix

F, number 60.)

Appendix G contains the recommendation for improving

the didactic items, as gathered from the Goals of Orienta-

tion to College Course. Some helpful suggestions for

improving the student services item were (1) including a

tour of the campus, (2) having college officials and student
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service personnel meet with freshmen, (3) developing an

orientation handbook. For the Nelson Denny Reading Test,

several suggested that it be given before the semester so

that students could take a reading course the first

semester if needed. Other recommendations were that it

be dropped or explained more thoroughly.

The choosing of a major item could be improved, accord-

ing to comments, by offering more time and information

regarding what each profession actually involves. Others

suggested more details concerning degrees offered and require-

ments for them. For the two library items, most comments

indicated that students were content with the present pro-

gram. Some did recommend a longer time for the tour and

more discussion with the librarian or counselor about the

workbook.

The recommendations by students concerning the mental

health item ranged from expanding the time spent to dropping

it completely. The study-habits item was perceived to be

helpful, with the main suggestions for improvement being

more thorough discussion of the study-habits handout. This

same suggestion was given most often for the college hand-

book and catalog. Although most wrote that this item was

important, some felt that more information and discussion

could improve this portion of the course.

Appendix H contains the comments from the Goals of

Orientation to College Course that dealt with personal-growth
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options. The group-counseling option comments were

generally concerned with keeping the option as it was in

this study. The same comments were true of the career and

vocational exploration option and the study-habits option.

For the attendance at cultural events option, several help-

ful suggestions were offered: (1) have events before noon

to help working students, (2) define "cultural" more clearly,

and (3) offer a group situation for this same subject so

students could share with others what had been learned.

The human sexuality, Earl Nightingale Series, Maltz

system of Self-Fulfillment, and the Science of Personal

Success options, in which audio tapes were used, had the

following suggestions for improvement: (1) improve some

of the sound quality of the tapes and (2) develop movies

or slide presentation to enhance the message of the tapes.

Implications for Orientation Planning

1. The positive ratings of the didactic items as well

as of the personal-growth options strongly suggest the

inclusion of both dimensions as requirements for an orien-

tation program. Considering the nature of the didactic

items, however, a strong case could be made to offer these

items prior to the first semester. Many of the problems

encountered by entering students are procedural in character;

for example, where to go for registration, books and sup-

plies,what financial aid is available, and where buildings
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are located. This information as well as other knowledge

of the "system" comprises much of the didactical presenta-

tion, but it is needed before the student is confronted

(and often confounded) by strange territory and terminology.

In order to facilitate a partial demystification of the

college experience, this information should be imparted as

soon as possible, adding perhaps one or two days to the time

allotted before the semester begins.

Contrasted to the basic information-giving character

of the didactic section, the maturational learning potential

of the personal growth could more suitably be accomplished

within the semester, as described in this study. Placing

the personal-growth option within the time frame of the first

semester enables the student to apply the theory of personal

growth to many aspects of his actual experience under the

guidance of the counseling staff and faculty.

2. Both the content and methodology of presentation

are important factors in an effective orientation program.

The comparatively high and consistent q.p. and d.v. ratings

of this particular study should encourage the use of these

or similar instruments for each entering class. The results

of such an ongoing evaluation would be to alert orientation

leaders to changes in student interest and needs, owing to

shifting demographic character and rapidly changing cultural

trends. Continuing computerization of responses would
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simplify analysis and compare the results of prior evalua-

tions, thus identifying significant shifts in student

response.

3. Inclusion of the Nelson Denny Reading Test may be

counter productive if left as a part of the orientation

experience after enrollment. For this study, the test re-

sults were obtained only after it was too late to register

for a remedial reading course, thus exposing the student's

deficiency without offering a remedy. Such a disclosure

does not aid the student in developing self-confidence or

optimism for academic success. If accomplished before

enrollment, as suggested above for the didactic portion,

the student could be guided to register immediately for a

reading course.

4. The use of film as well as auditory tapes was sug-

gested by students after completing the taped personal-

growth options. Learning theorists often emphasize the

fact that comprehension of data is greatly increased if

information is presented visually as well as auditorially.

In those individual personal-growth options in which only

auditory tapes are used, the learning experience could be

enriched by the addition of film to complement the issues

discussed. It is possible that the producation of such a

multi-media presentation could be assigned to the local

campus media department. Commercial films could be added

also to offer a wider selection for students.
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5. The ratings of the Library Resources Center workbook

and selected comments from students suggest that students

were still not confident of library-usage skills even after

completing the workbook. A discussion of the workbook con-

ducted by the library staff with the students after comple-

tion of the assignment would heighten the importance of

library-usage skills and provide students an opportunity to

raise questions pertinent to their specific needs.

6. The distinctive preference for differing growth

options by the ethnic groups involved a call for continued

effort to provide a wide variety of personal-growth options.

Orientation planners should consider ethnic differences

relative to backgrounds, peer-group relationships, academic

experience, parental concern, and future goals. Personal-

growth options should be designed with both the strengths

and weaknesses of individual difference thoughtfully con-

sidered. Leadership for orientation should also be chosen

with the goal of matching particular leadership styles with

the specific needs presented by the students.

7. Some personal-growth options offered in this study

as individual work might be maximized by utilization of a

group design. Involvement of faculty and student develop-

ment personnel with expertise in areas suggested by the

options would serve the dual purpose of providing the

students with more skilled guidance in the area of their
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concern and acquainting the students with the resources of

a staff member's particular discipline. Examples of indi-

vidual options that might be amenable to group experience

are career education, intercultural awareness, newly-

single, parent-effectiveness, overnight camp-outs., and

college survival groups.

8. The small number of students opting for attendance

at cultural events indicates the students' lack of associa-

tion with this option in preparing for an academic career.

An issue may be seen in the lack of an inclusive definition

of "culture." The student population represents several

cultures, all of which contain unique expressions of spe-

cific heritages. An emphasis on intercultural learning

experiences might serve to involve both minority and major-

ity students, not only in learning about other ethnic

heritages but in helping others to learn of their own heri-

tage. Mexican-American students, for example, might take

pride in informing others of their particular heritage and

customs, which might, in turn, encourage them to learn more

readily of other groups. The same principle might be

applied with other groups. Properly organized, this option

might employ one of the best learning principles--to make

the students the teachers.

9. Because junior colleges have a special advantage

and attraction to lower socioeconomic groups and to

:
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minorities, special attention should be given their ratings

of the orientation experience. These two groups valued the

personal-growth options concerned with personal development

and successful living more highly than any other group. It

may well follow from this observation that these students

sense the need to gain self-confidence as a prerequisite to

the full utilization of guidance in acquiring academic

skills. A common sense view of their needs would suggest

that they are accurate in their priorities and that the

orientation program should provide for this sequence of

building self-confidence as a basis for meaningful academic

endeavor.

10. Whereas in most items and options the q.p. scale

was rated more positively than the d.v. scale, this trend

was reversed in regard to the special-written-project op-

tion. One conclusion might be that there was a lack of

clarity in the presentation of the guidelines. It is

therefore important that areas of confusion be identified

and the manner of presentation of the goals and requirements

clarified.

11. The Orientation to College Questionnaire, with

certain alterations, may readily lend itself to experimental

research. The descriptions of student response could well

generate tenative hypotheses regarding the relationship of

demographic variables to academic success. Another area

,_ _
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of subsequent investigation might be focused on attempts

to correlate selective personality profiles or temperament

analyses to academic performance. Another focus of study

might be in predicting what differences there are in the

scholastic performance of students with comparable aca-

demic backgrounds who experienced the individual personal-

growth options with those who elected the group-oriented

options. Other information collected by the instrument

employed in this study--such as marital status, educational

plans, and employment status--provide a wealth of important

variables deserving further research.

12. An interesting area for further study might be

to establish the congruence or lack of congruence between

what orientation leaders, administrators, and faculty deem

valuable in the orientation experience and what the students

describe as important to them. An instrument designed for

staff use could be made to complement the student version

of the rating forms. Correlation studies between the two

groups could be made on the q.p. and d.v. scales.

13. Although students rated the degree of value posi-

tively, this scale tended to exhibit lower ranking than the

quality of presentation. One method of increasing the stu-

dent assessment of the value of orientation would be to

emphasize its status by involving the institution's top

leadership (president, deans, division heads) in the
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initial phases of orientation. Orientation leaders should

investigate every opportunity to maximize the immediate

contacts of the officials with the students through recep-

tions, convocations, and high visibility on campus. Such

opportunities would help the institution to further its

philosophical goals of personalized, student-centered

education through its behavior as well as words written in

the catalog.

14. Another area of fruitful investigation might be

centered in attempting to discover student expectation of

the orientation experience prior to their first day on

campus. Surveys attempting to identify preorientation

assessments might well lead orientation planners to more

realistic goals as well as facilitate a more positive atti-

tude by meeting student expectations early in orientation.

The variables dealt with in this study might well be

related to such expectations.

15. The final implication from this study is that

orientation leaders must be pluralistic in their approach

to orientation. There seems to be no single thread for

orientation success but rather a tapestry interweaving

student need and educational resources.

- _



APPENDIX A

ORIENTATION TO COLLEGE QUESTIONNAIRE

Please answer each item to the best of your knowledge. All

information will be kept in confidence by the counseling

department.

(1-3) Name:
Last First Middle

Social Security No.:

Sex: (4) _ Male ; (5) Female

(6-7) Age:

Marital Status:

(8) Single

(9) Married

(10) Divorced

(11) Widowed

(12) Separated

Are you a high school graduate?

(13) Yes

(14) No

What are your educational plans? (check one)

(15) Attend Junior College one year only

(16) Attend Junior College two years

(17) Transfer to a four year college

(18) Other plans

156
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Have you decided with certainty on a vocational major?

(19) Yes

(20) No

Are you now employed?

(21) Yes

(22) No

If so, are you employed

(23) Fulltime?

(24) Parttime?

Have you served in the military?

(25) ___ Yes

(26) No

What is the education (final grade attempted) of your

father?

(27) Grade school 1-8th grade

(28) _____ High School 9-10th grade

(29) High School 11-12th grade

(30) College 1-2 years

(31) College 3-4 years

(32) Graduate school

What is the education (final grade attempted) of your

mother?

(33) Grade school 1-8th grade

(34) High school 9-10th grade

(35) High school 11-12th grade

(36) College 1-2 years
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(37) College 3-4 years

(38) Graduate school

If married, what is the education (final grade attempted)

of your spouse?

(39) Grade school 1-8th grade

(40) High school 9-10th grade

(41) High school 11-12th grade

(42) __ _College 1-2 years

(43) College 3-4 years

(44) Graduate school

How are you financing your college career? (List all that

apply to you)

(45) Family

(46) Part-time work

(47) Full-time work

(48) Grant

(49) Loan

(50) __Work-study

(51) Scholarship

(52) Other

What is the annual income of your family?

(53) Up to $9,000

(54) _ $9,000-$25,000

(55) ___$25,000 and over
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What is your ethnic origin?

(56) Caucasian

(57) Black

(58) Oriental

(59) Mexican-American

(60) American Indian

Why did you decide to enter college? ______

What do you hope to receive from your college experience?

Who influenced you most in this decision?
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APPENDIX D

GOALS OF ORIENTATION TO COLLEGE COURSE

1. The goals of the first part of the orientation course
are to help the student become better adjusted to
college by:

a. providing information concerning student services
and college personnel.

This goal, for me, was achieved (check one)
Totally Generally Somewhat _Barely _Not at all
How could the department improve this part of the

course?

b. making a student aware of his reading level.
This goal, for me, was achieved

Totally Generally Somewhat _Barely Not at all
How could the department improve this part of the

course?

c. offering information to help in choosing a major.
This goal, for me, was achieved

Totally Generally Somewhat _Barely Not at all
How could the department improve this part of the

course?

d. showing how to use the library.
This goal, for me, was achieved

Totally Generally _Somewhat _Barely Not at all
How could the department improve this part of the

course?

e. stressing the importance of mental health.
This goal, for me, was achieved

Totally _Generally _Somewhat _Barely Not at all
How could the department improve this part of the

course?
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f. offering information that may improve study habits.
This goal, for me, was achieved

Totally __Generally __Somewhat __Barely __Not at all
How could the department improve this part of the

course?

g. discussing the rules and regulations as found in
the college handbook and catalog.

This goal,for me, was achieved
__Totally Generally Somewhat __Barely __Not at all

How could the department improve this part of the
course?

2. The goals of the second part of orientation course are
to assist the student in personal growth by (comment
ONLY on option YOU participated in):

a. GROUP COUNSELING option - helping in communicating
with other people and in self-understanding.

Through sharing in a Eroup counseling expe-
rience this goal, for me, was achieved

Totally __Generally __Somewhat __Barely __Not at all
How could the department improve this part of the

course?

b. CAREER EXPLORATION AND VOCATIONAL GUIDANCE option -
exploring vocational abilities, information and
opportun it ie s.

By taking vocational tests and receiving advise-
ment this goal, for me, was achieved

Totally __Generally __Somewhat __Barely __Not at all
How could the department improve this part of the

course?

c. STUDY HABITS option - improving study habits.
By reading materials on improving study habits
this goal, for me, was achieved

Totally Generally __Somewhat __Barely __Not at all
How could the department improve this part of the

course?

, * - 4 womm"li ---- -



164

d. ATTENDANCE AT CULTURAL EVENTS option - increasing
cultural awareness.

By attending cultural events this goal, for me,

was achieved
Totally Generally _Somewhat __Barely Not at all

How could the department improve this part of the
course?

e. The EARL NIGHTINGALE SERIES option - increasing
motivation and chances for success.

By listening to the Earl Nightingale Series audio

tapes this goal, for me, was achieved

Totally Generally Somewhat Barely Not at all

How could the department improve this part of the
course?

f. MALTZ SYSTEM OF SELF-FULFILLMENT option - increas-

ing awareness of need for self-fulfillment.
By listening to the Maltz System of Self-
Fulfillment audio tapes this goal, for me, was
achieved

Totally Generally Somewhat _Barely Not at all
How could the department improve this part of the

course?

g. HUMAN SEXUALITY option - greater understanding of
human sexuality.

By listening to the colloquim on human sexual-
ity this goal, for me, was achieved

Totally Generally Somewhat Barely Not at all
How could the department improve this part of the

course?

h. SPECIAL WRITTEN PROJECT option - working in a
particular area of individual concern.

By working on a special written project this
goal, for me, was achieved

Totally _Generally Somewhat __Barely __Not at all

How could the department improve this part of the
course?

SKMKMW.-%03M ww"Favaim
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i. SCIENCE OF PERSONAL SUCCESS option - understanding
theories that may aid in personal success.

By listening to the audio tapes and completing
the booklets for the Science of Personal
Success this goal, for me, was achieved

Totally __Generally Somewhat __Barely Not at all
How could the department improve this part of the

course?



APPENDIX E

ORIENTATION TO COLLEGE FORM A

STUDENT WRITTEN RESPONSES

ADDITIONAL COMMENTS ABOUT DIDACTIC ITEMS:

1. "Mr. Lolley's workbook is greatest aid I've ever had.
The counselor was very helpful and a joy to know.
Without this course my studies would be much more dif-
ficult and less enjoyable."

2. "At first I thought freshman orientation wasn't doing
anything but then I realized the importance involved."

3. "Talk more about scholarships, financial aid, degrees,
etc."

4. "All of these presentation or exercises were very bene-
ficial to me. I believe the library workbook is very
effective. It has helped me enormously."

5. "I have really enjoyed myself in orientation and I have
learned a lot of things in this class. Thank you."

6. "I feel a little more emphasis could be put on services
school provides to the student."

7. "1 got to know a little more about what does on at the
college and what all is offered."

8. "I thought the workbook on the library was very useful.
It helped me a great deal in the library."

9. "1 really did enjoy freshman orientation. It helped me
to learn about the campus and teachers, rules and
grades."

10. "Orientation helped me find my way around campus."

11. "You should be strictly in orientation for the students'
benefit."

12. "1 didn't think the class would be very important to me.
But I have found myself spending alot of time in the
library and probably even more if I didn't know how to
use it."

166
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13. "It has been a rewarding experience, and one for which
I am grateful to all who made it possible."

14. "This course I feel helps me relieve my shyness."

15. "So far, I have not used the LRC as I am enrolled as a
major in refrigeration. Later on in the summer I will
be taking government and etc. I imagine I will use it
quite often."

16. "I thought the counselor was good in spite of some of
the junk she had to say or do."

17. "I learned a lot about the library system and the
library itself."

18. "You should have some kind of activities to better the
program. Students seem somewhat disinterested in the
course because of this."

19. "The class was too big. Why should people have to pay
for this course since it is required and only lasts
three days."

20.. "The instructor did a great job explaining things to me."

21. "I got a great deal out of this class and had a good
instructor."

22. "The overall course was very helpful in things such as
GPA and knowing the campus better. To some of the
people I am sure it helped a great deal. I have gone
to the college in the summer so it helped me, maybe,
not as much. However, it did clear up a great deal of
things in my mind."

23. "All was excellent because it helped me to understand
the campus more clearly."

24. "Not only should this course be mandatory for full time
students but I think it should be for all students."

25. "I liked freshman orientation."

26. "LRC was not clear in how to find books. Needs lots
of improvement."

27. "This orientation is a waste of time and money. Every-
thing. discussed could have been read out of the hand-
book. And the group experience has nothing to do with
going to college."
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28. "Library should look at booklets with a more searching
eye."

29. "1 thought freshman orientation is a good and helpful
course.*"

30. "I really enjoyed this class and I am glad everyone had
to take it. They will benefit from it."

31. "A good organization of material."

32. "It would help out in finding sections, to have a "map"
of the library."

33. "I feel freshman orientation is excellent for all new
incoming freshmen. It enables them to get a better
understanding of how a college operates and their new
surroundings now that they have taken a big step in
the direction of a college degree in their respective
fields."

34. "This course should be taken by all students who are
attending college for the first time."

35. "Overall excellent."

36. "The tour, orientation and the workbook were the most
important things because it helped me to learn how to
use the LRC."

37. "The study habits booklet was excellent but it wasn't
discussed."

38. "The tour and orientation of the Learning Resource
Center is excellent and was of great help to me."

39. "Being my first time in college, I feel this class
helped me very much. Also, I feel that the counselor
presented it very well."

40. "Course could be cut short ."

41. "The LRC tour was very poor. Didn't help me to go over
there, just made it hard for me to find the things I
was looking for. Still don't know how to find anything."

42. "All and all I have learned more about activities,
personal, etc. around college than I otherwise would
have. The LRC workbook didn't help me a whole lot."
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43. "1 feel that this course has helped me a great deal
because I have been out of high school a long time and
have forgotten how to study and how to comprehend and
evaluate what I had studied."

44. "Overall the whole course provided me with a better
understanding of the college and college in general."

45. "It might help for the teacher to go over the library
book with the students."

46. "Unnecessary for a person trying to learn instead of
get a degree.

47. "Helped me in learning to use a strange new library and
in learning who to go to for help."

__



APPENDIX F

ORIENTATION TO COLLEGE FORM B

STUDENT WRITTEN RESPONSES

ADDITIONAL COMMENTS ABOUT PERSONAL GROWTH OPTIONS:

1. "Nightingale exciting, useful, although Maltz was
tedious, but also helpful."

2. "Enjoyed analyzing my abilities, known or unknown;
getting an idea of what I am capable of." (Career
Exploration and Vocational Guidance)

3. "It was very interesting and I learned a lot." (Science
of Personal Success)

4. "1 enjoyed the group experience very much. I feel that
more emphasis should have been devoted to the reticent
students."

5. "I enjoyed it very much, and it helped me a great deal."
(Science of Personal Success)

6. "During my semesters here I will try to listen to many
more of these interesting tapes." (Human Sexuality and
Maltz System of Self-Fulfillment)

7. "I found the group discussions to be very interesting.
A different sort of class that should be a part of
everyone's academic education."

8. "I wish there were some more relative tapes. It seemed
such a waste of time to me. Time I could have spent
studying." (Maltz system of Self-Fulfillment)

9. "1 have experienced a lot of adjustments toward people.
I have come to express myself, more deeply. I have
overcome my shyness most of all. I am glad I had the
opportunity to evaluate myself in a group experience."

10. "1 enjoyed this, the group experience even though I
didn't put much into it but I did enjoy it."

11. "Even though I didn't have a lot of comments, I learned
that I am not the only person with certain kinds of
hangups and I feel that helped me very much." (Group)
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12. "Quality of some of the tapes could be better."
(Science of Personal Success)

13. "I feel before I listened to these tapes I found that
I was not very interested in the topic.. After I had
begun listening to the tapes I found that I enjoyed
them thoroughly and they influenced me greatly."
(Science of Personal Success)

14. "I enjoyed the second half of the course very much.
Would recommend the group experience to others very
highly."

15. "The Science of Personal Success series is worthwhile
and has helped me in my relationships with other people."

16. "I didn't agree with the basic belief of the series and
therefore, it didn't assist me that much. The presenta-
tion of the material was excellent, however, and I can
see the benefit of the series to some people."

17. "1 liked the way my instructor listened to anything we
had to say. It's a good feeling to know some one would
listen instead of talk." (group)

18. "This class was a great benefit towards getting situ-
ated in college atmosphere." (group)

19. "Enjoyed very much." (Nightingale Series and Maltz
System of Self-Fulfillment7)

20. "This tape I think would be much value to a marriage
counselor."

21. "1 think in this course, a special section about writ-
ing research papers should be included." (Special-
Written-Project)

22. "The study habits were presented excellently in the
workbook. It really got to the point on how one can
improve his study skills if one wants, but you really
have to follow it through. I need to make it work for
me."

23. "The tapes were very good. They were informative, and
interesting and it would be very helpful to have a set
of my own." (The Earl Nightingale Series)

24. "A good addition to Introductory Psychology." (Science
of Personal Success)

:
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25. "Enjoyed very much the group discussions. Helped me a

great deal with some of my problems. I think that

more people should participate and learn more about
each other in helping them out with other people and
attaining their goals."

26. "I really enjoyed this study. I am happy I had a chance
to use the resources at the college. They are all
there, all you have to do is take advantage of them."
(Science of Personal Success)

27. "Group experience is the best and most interesting part."

28. "1 enjoyed the tapes and the presentation very much."
(Human Sexuality)

29. "Heard the tapes before." (The Earl Nightingale Se rie s

and Maltz System of Self-Fulfillment)

30. "I found these tapes to be very interesting and I am

going to tell my friends about them." (The Earl
Nightingale Series and Maltz System of Self-Fulfillment)

31. "1 think that everyone has a personal philosophy, though
maybe not organized and realized 100 per cent of the

time. These tapes showed me a great deal of things I
have thought about and learned from my own personal
experiences in a compact form. The thing I did not

like, however, was filling out the packets assigned to

the tapes. It made me think in a mechanical type of
way." (Science of Personal Success)

32. "This program really helped me in understanding other
people as well as myself."

33. "1 really enjoyed the study habits option."

34. "This was a very great help to me. Because of my age
I was feeling quite out of place until I heard these
tapes. They made me begin to come out of it--smile

again--because I really am a normal person and have
normal feelings." (Science of Personal Success)

35. "The tapes were interesting." (Maltz system of Self-
Fulfillment)

36. "The tapes were full of good suggestions and other
things, but I think I would have gotten more out of
the tapes if I didn't have so much answers to do. Just

listen to the tapes and not worry about answers would
have helped mqre." (Science of Personal Success)
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37. "Some of the Nightingale tapes duplicated themselves;
some tapes may better be combined into a single series."

38. "I believe this type program is beneficial to new
students. Don't drop this course from the program."
(Career Exploration and Vocational Guidance)

39. "I think that group meetings that contain no more than
15 people, as in our group experience, get more out
into the opening than a class of 35 or 40 because no
one is afraid to talk like in a class of 30."

40. "I think the Science of Personal Success option could
be of help to anyone who cared to listen to the tapes."

41. "The group experience is a great activity which you can
participate in each week."

42. "1 enjoyed it thoroughly." (Group)

43. "I think you ought to have some project that gives you
a tangible reward for your effort." (Science of
Personal Success)

44. "The tapes were very good in pointing out one another's
need of other people." (Human Sexuality)

45. "Helped me see things more clearly about myself and
others." (Science of Personal Success)

46. "Keep up the good work!" (Attendance at Cultural Events)

47. "The tapes should be made a little clearer. Some of the
time you would have a hard time understanding it and
would have to try and figure it out by going by the title
of the tape." (Human Sexuality)

48. "A very informative selection of tapes." (Human
Sexuality)

49. "The most informative group of people I've had the
pleasure to listen to." (Human Sexuality)

50. "It made me think about myself and realize ways of
improving myself." (The Earl Nightingale Series)

51. "I feel that I was helped from listening to the Earl
Nightingale series. It gave me something to look for-
ward to."
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52. I feel the tapes were of value overall but it was
difficult"to say exactly what some of the individual
tapes meant to me." (Maltz System of Self-Fulfillment)

53. "Thoroughly enjoyed them." (The Earl Nightingale
Series)

54. "The arl Nightingale series helped me understand why
I say I can't do this and that. It is because I think
this way that I don't do it better."

55. "I liked the tapes a great deal." (The Earl Nightingale
Series)

56. "After listening to the Earl Nightingale series, the
tapes started to repeat themselves and I lost interest
in them."

57. "Majoring in Business Administration and people being
our greatest tool for business, the lessons found in
the Science of Personal Success broadened my knowledge
in the field of understanding human behavior."

58. "It benefited me to some degree where I was better pre-
pared or could better prepare myself for examinations
and class discussions."

59. "Study habits helps me in various ways to relate some
of the ideas and topics in a better view."

60. "The test just reaffirmed me." (Career Exploration and
Vocational Guidance)

61. "I thought the group discussions were pretty good."

62. "The group experience is a very excellent way to learn
more about others and yourself as you start the new
life of college. I had a great experience..in this part
of freshman orientation."

63. "I really enjoyed working in the group for this period
of time. It really shows a student how to meet people
and to understand them better."

64. "I have enjoyed group experience very much. In my
particular case, believed group contact would help me
more than individual contract. We have had very good
communication."
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65. "The only comment I have is that our instructor was
very good."

66. "I think all students should take these tests."
(Career Exploration and Vocational Guidance)

_ -



APPENDIX G

GOALS OF ORIENTATION TO COLLEGE COURSE

STUDENT WRITTEN RESPONSES

The goals of the first part of the orientation course
are to help the student become better adjusted to college by:

a. providing information concerning student services
and college personnel.

How could the department improve this part of the course?

1. "I have no idea how."

2. "Have a few more speakers if possible."

3. "I feel it was very well presented."

4. "Have every one take it (night classes)."

5. "Go on trips and explore places instead of just talk."

6. "Have more personnel come and talk to the class about
services offered, explaining them more fully."

7. "Should be for all students, not only full time day
students."

8. "Providing a Handbook with just this information."

9. "I thought the presentation was perfect."

10. "Leave it the way it is."

11. "The course included just about all the information a
new student needs."

12. "Take you around to places."

13. "None."

14. "By providing more fully information."

15. "Have department heads meet with people majoring in
their area."

176
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16. "I think it is improved already."

17. "Perhaps tours to the different areas of student
services."

18. "Go into more detail."

19. "1 feel if the student really wants to know of these
services he will look for them himself; I feel that
class time was wasted in emphasizing them."

20. "By the use of the slide tape."

21. "It could not."

22. "It could improve by having longer periods."

23. "I don't know."

24. "Getting a very good subject which will get everyone
involved."

25. "Little or no improvement.'

26. "I haven't used any part of the student activities but
I keep myself somewhat up to date by the newspaper. I
think this is a good idea."

27. "Explain it more slowly."

28. "More information."

29. "Perhaps spend a little more time on it, as this is

important."

30. Tour of campus."

31. "The department is already doing a great job."

32. "More visitors, we would remember the people more if
they talked to us."

33. "It's O.K."

34. "By telling special services of interest to all."

35. "The slides were good but questions they brought to
mind were forgotten by time the slides ended, thus
were unanswered."
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36.. "Spend more time on it."

37. "By changing some of the work that it to be done."

38. "Tour more of the campus not only the library."

39. "Explain in more detail."

40. "Give more tours of the campus."

41. "More speakers."

42. "By bringing more names into the class (such as dean,
etc.) so we would know who to see in case of complaint
or problem."

43. "No improvement to be seen."

44. "It wouldn't be necessary."

45. "Possibly by introducing personally some personnel."

46. "1 thought it was about as good as it could get; the
slides covered it completely."

47. "Well presented, no changes."

48. "Continuation of present course."

49. "Showing slides of college personnel."

50. "More about where things are."

51. "Have more speakers from the different student services
departments."

b. making a student aware of his reading level.

How could the department improve this part of the course?

1. "Don't give it on the first day."

2. "Drop it."

3. "Reading tests have never been very accurate."

4. "Get the test results back in time. "

5. "Environmental changes would provide better results."

.._ v
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6. "sorry, I did not care about this area anyway."

7. "Give about five minutes extra for checking over the
answers."

8. "1 can do better if I read something more interesting."

9. "Didn't take test."

10. "More time to take test; not longer to take the test
itself but more time to clarify directions."

11. "More testing hours."

12. "Didn't receive results."

13. "Practice."

14. "For me, I need to take a reading course so I can be
more benefited."

15. "Didn't spend enough time in this area."

16. "Read more."

17. "Make it mandatory for the students that need it."

18. "It told me where my reading level was."

19. "By testing before hand so student can decide if he
wants to take a reading course."

20. "Keep giving the test, and let them know they can get
help."

21. "I don't think they can really tell a person's reading
level."

22. "Read more books in class."

23. "I went over to reading lab, have it required."

24. "It was a fairly good test, but I'm always skeptical of
'those types of tests."

25. "Give different types of reading test."

26. "It could improve by letting you know where you stand."

27. "I think it would be up to the individual."
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28. "Take more than one test, it might have been a bad day
for the student."

29. "1 think this Reading test is very informative for
personal help."

30. "Disclose results."

31. "No improvement is necessary."

32. "O.K."

33. "Better explanation of what the Nelson Denny Reading
test is to reveal and why it's given."

34. "Explain ratings better."

35. "By making the reading test based on what the student
knows."

36. "Give the student his or her grade."

37. "Explain better the results."

38. "Fine like it is."

39. "Stress more the need to read well and with understand-
ing. This can be done in a student's spare time. It's
for his own use."

40. "By explaining the test scores more thoroughly."

c. offering information to help in choosing a major.

How could the department improve this part of the course?

1. "Put it top of the list."

2. "Be required to visit career room to do research on the

subjects you might want to major in."

3. "Individual counseling."

4. "No improvement to be made."

5. "1 had already had something in my mind."

6. "By presenting how to choose a career or a major."

7. "Use of the occupational interest tests."

._. MNMM maw
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8. "1 had picked my major before orientation."

9. "There was never any help at choosing a major."

10. "By going a little more into detail about the differ-
ent fields."

11. "I had already decided a major."

12. "Testing not complete so can't really say."

13. "For me, not at all. I know what I want to do."

14. "Very well presented, but I already have a chosen major."

15. "It really didn't help me because my major was decided."

16. "This, more or less, is an individual basis."

17. "Need to use class time to use information in library
on majors--not enough time."

18. "It's up to the individual to make that choice."

19. "By more detailed explanation of courses."

20. "There is no real way that it could be made better
because choosing a major is an individual decision."

21. "More technical reading."

22. "I had already chosen my major."

23. "I had already chosen my major."

24. "It couldn't. That is not something you can always

help."

25. "I already knew my major."

26. "Work more individually with the students."

27. "Didn't cover all areas."

28. "Talk about everyone's major."

29. "More courses at the local campus."

30. "It could have gone into a little more detail about all
the different degrees."
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31. "Show them something that is going on."

32. "It is alright the way they do it."

33. "Talk about more careers."

34. "Explain courses that are given here more often."

35. "We never seemed to discuss this matter, but I think a
student should be allowed to take his time on choosing
a major and not be pushed by counselors."

36. "It could not."

37. "Well, I already know, but for others it would be good."

38. "I all ready have my major."

39. "I had already chosen a major before I started."

40. "Refer you to career room in library."

41. "It's up to the student."

42. "Due to my age and purpose in attending college, my
decision was already made, so no help in choosing
needed. Mrs. (counselor) graciously and effi-
ciently answered my questions regarding my chosen
major."

43. "No way, but I've had plans for ages."

44. "Possibly by going into a little more detail regarding
what the profession actually involves."

45. "Give more individual help in selecting a major."

d. showing how to use the library.

How could the department improve this part of the course?

1. "A good system as well as effective."

2. "I don't think there need to be any improvements. The
staff was great."

3. "It couldn't be any better."

4. "Complete hour in library."
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5. "Not at all, fine job done."

6. "The book was very interesting and important."

7. "Task repetition, better location identifiers, student

discussion."

8. "Make optional."

9. "Give at home study."

10. "Spend more time discussing the LRC (It's Big)."

11. "The tour--it was great!"

12. "Go to each individual machine and explain how to work
it."

13. "This service was valuable to me in later research."

l4. "It's fine."

15. "Get more help in the LRC."

16. "1 still need a little in knowing how to use the
library."

17. "Something--was not exciting about this part."

18. "No improvement."

19. "Work book is very good."

20. "Explain it more slowly."

21. "It was very good."

22. "None--excellent presentation."

23. "No improvement to be made."

24. "By learning resources information."

25. "This part was done perfectly."

26. "Check the answers in the book a little more carefully."

27. "Spend more time on explaining the parts of the library."

28. "I thought the course explained fully."
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29. "Very good."

30. "They could have shown you how to use the machines.
We were totally lost."

31. "Cut out the workbook--it's an insult to intelligence."

32. "Best library facilities I've seen."

33. "It was good tour, boring book."

34. "Tour could have been more detailed."

35. "Give more assignment in Library."

36. "This presentation has helped me tremendously."

37. "None."

38. "Always to start the class on library definding."

39. "It could not."

40. "1 thought the book was a great idea if someone didn't
know how to use the library."

41. "So we won't be lost."

42. "Great--loved working the LRC book and .learned quite
a bit."

43. "O.K."

44. "If any improvement can be made on Mr. Lolley's work-
book, I'd like to see it. All library personnel were
wonderful to me."

45. "Change format of the book."

46. "Great like it is."

47. "Very good book covering most of the information."

e. stressing the importance of mental health.

How could the department improve this part of the course?

1. "Giving more time and attention and discussion to mental
health."
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2. "Suggest good books for improving mental health."

3. "Should spend more time in answering questions because

mental health is not truly understood."

4. "Very interesting, speaker needed more time."

5. "I didn't quite understand."

6. "Need a speaker knowing more about the general topic."

7. "Drop the junk."

8. "Explain in more detail."

9. "By talking about this subject more often."

10. "More films or lectures of this kind could be bene-
ficial to a lot of people."

11. "Not at all, fine job done."

12. "1 believe there is more to it; not much though."

13. "Very good."

14. "Provide more information."

15. "This presentation is very weak, should be beefed up
or dropped."

16. "Can't improve it, it was excellent!"

17. "I don't know."

18. "No improvement to be made."

19. "By showing a film on mental health."

20. "More time spent on mental health."

21. "1 think mental health should have been stressed more."

22. "More stress should have been put on individual
counseling."

23. "I'm very sound."

24. "Showing a better film. The present film is somewhat
hard to identify with."
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25. "Talk about people in general."

26. "This film made me aware of how important mental
health is."

27. "By showing films on mental health."

28. "Talk more about mental disorders."

29. "No improvement."

30. "Put more stress on the mental health problems."

31. "It doesn't need improvement."

32. "It could be improved because it is needed."

33. "Not enough time for question asking."

34. "O.K. t

35. "Use a more interesting presentation."

f. offering information that may improve study habits.

How could the department improve this part of the course?

1. "O.K."

2. "Figuring the hours in my week helped very much."

3. "By stressing the fact more you have to study!"

4. "I had a hard time studying."

5. "The hand-out covered everything."

6. "I learned how to. study again."

7. "Go over the handouts that were given to us a little
better."

8. "We didn't cover this in class much. I think that

might help if it was covered more in class."

9. "Discussed more."

10. "Go over handout."
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11. "Discuss the packet handed out."

12. "Needed to go into further."

13. "Good presentation, up to the individual to study."

14. "Suggestion on counseling help not thorough."

15. "More discussion on study habits."

16. "Handout good, might have suggested how to budget time
on studies."

17. "1 don't think that can be possible."

18. "Discuss out loud in class having everyone telling
about their study habits.

19. "Make students study (Practice makes perfect)."

20. "Give more ideas."

21. "Study habits are great assets when trying to understand
the author's methods."

22. "By use of study habits."

23. "More time spent on study habits."

24. "I have set study habits."

25. "Give more study work."

26. "This was fairly good but I already knew how to study."

27. "None."

28. "Discuss habits."

29. "No improvement."

30. "It could not."

31. "1 don't know."

32. "So that we will enjoy studying."

33. "O.K."
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34. "The printed material given us by the counselor is
helpful but I could still use a personal presentation
of helpful ideas."

35. "This has benefited me in part, with my exams."

g. discussing the rules of regulations as found
in the college handbook and catalog.

How could the department improve this part of the course?

1. "If one does not understand, after the excellent pre-
sentation that was given, then listening wasn't
adequate."

2. "Handbook and catalog were not available at the time."

3. "By discussing the handbook carefully."

4. "Cover better."

5. "Student could find out this information if he really
wanted to--waste of time in classroom."

6. "Maybe a little more discussion on rules."

7. "Although most students probably read this before."

8. "Have one of the security people come and speak."

9. "Very thorough."

10. "Go over it more with each student."

11. "Have catalogs on time."

12. "Not needed, just require them to read it (and possibly
give a small quiz)."

13. "None."

14. "Learned a lot here."

15. "I no way, this was done excellently."

16. "None, handbook organized--great."

17. "More precise explanations."

._. _ _
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18. " .K."

19. "Take a little more time on some things than others."

20. "Any one can read the catalog."

21. "Skip it, or give it only if asked for."

22. "Well presented."

23. "This needed to be discussed."

24. "1 think it's fine the way that it is now."

25. "By presentation of college handbook and catalog."

26. "Read the catalog and handbook."

27. "This part of the course didn't need any improvement.
It was very good."

28. "None."

29. "You discussed it very well."

30. "Give more information."

31. "Give more situations concerning rules and regulations."

32. "1 thought this was covered good."

33. "Giving a little more information on certain things."

34. "O.K."

35. "Can offer no suggestions."

36. "It could be stressed more on the more important items."



APPENDIX H

GOALS OF ORIENTATION TO COLLEGE COURSE

STUDENT WRITTEN RESPONSES

The goals of the second part of orientation course are
to assist the student in personal growth by (Comment ONLY
on option YOU participated in):

a. GROUP COUNSELING option--helping in communicating
with other people and in self-understanding.

How could the department improve this part of the course?

1. "Planned topics."

2. "1 thought this was very good. Don't change it."

3. "Keep it, it is a very good class. It helps you to
find yourself."

4. "Have more open discussions, less of games such as
auction, etc."

5. "No improvement necessary. This has been a very worth-
while experience."

6. "No way at all. It is excellent. Could make it
longer."

7. "More information."

8. "Bring in more prepared topics for discussion."

9. "This was great. It really helps people know one
another."

10. "I think that the group I was in was a total success."

11. "Keep having group counseling."

12. "It helped me understand how other people felt about

different things.

13. "Communicating with others and self-understanding."
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b. CAREER EXPLORATION AND VOCATIONAL GUIDANCE option--
exploring vocational abilities, information, and
opportunities.

How could the department improve this part of the course?

1. "I already know myself."

2. "Giving more time and attention to individuals."

3. "Testing not completed yet."

4. "I felt the guidance strengthened my career awareness."

5. "Perhaps give an idea of what some careers or vocations
would be like."

6. "I'm against these tests because they are not accurate."

7. "1 really liked the tests, and think they helped alot."

8. "Not necessary."

c. STUDY HABITS option--improving study habits.

How could the department improve this part of the course?

1. "Continue to discuss material on study habits."

2. "It aided greatly in helping me realize my problem
areas. No complaints."

d. ATTENDANCE AT CULTURAL EVENTS option--increasing
cultural awareness.

How could the department improve this part of the course?

1. "This makes learning fun, and increases the actual
awareness. "

2. "Have them before noon, so those who work can attend."

3. "The term "Cultural" should be more clearly defined."

4. "By bringing together, in a group situation, those who
chose and participated in this option, and discussing
what each attended. Sharing in the experiences of
others definitely expands awareness."
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e. THE EARL NIGHTINGALE SERIES option--increasing
motivation and chances for success.

How could the department improve this part of the course?

1. "They shouldn't have stressed so much on the same
subject."

2. "The tapes were great."

3. "Have more tapes on the success theories."

4. "These tapes were very good but they needed to be pre-

sented in a more appealing manner."

5. "Get with a group of students and discuss why we have

problems learning and gaining success."

6. "Excellent."

7. "None."

8. "It helped me to find myself."

f. MALTZ SYSTEM OF SELF-FULFILLMENT option--increasing

awareness of need for self-fulfillment.

How could the department improve this part of the course?

1. "In my opinion, the tapes were well presented."

2. "Tapes are very repetitive."

3. "Considered this a great opportunity for students with

similar difficulties such as me."

4. "Maybe slides or something."

5. "But it did give me too much. I didn't like it or
understand it."

6. "None."

g. HUMAN SEXUALITY option--greater understanding of

human sexuality .

How could the department improve this part of the course?
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1. "I can't think of any way."

2. "It was very good."

3. "To me, the tapes weren't very interesting and they
took a long time to come to the point."

4. "Very much."

5. "The sound quality of the tapes was not up to par and
I often had a hard time hearing the speaker."

6. "Kept me interested at all times."

7. "Have a film or two."

8. "By using facts that I don't know. It's good informa-
tion but hard to interpret."

h. SPECIAL WRITTEN PROJECT option--working in a
particular area of individual concern.

How could the department improve this part of the course?

1. "It's all right like it is."

2. "Explain what an instructor does before class."

3. "By use of special projects."

i. SCIENCE OF PERSONAL SUCCESS option--understanding
theories which may aid in personal success.

How could the department improve this part of the course?

1. "Better tapes."

2. "The tapes were fairly well done but sometimes a little

vague."

3. "I thought the tapes were good but it really didn't
apply to myself."

4. "Take out the part when you had to analize on paper
what to do or say to a particular situation."

5. "By helping the student put to use what he had learned."
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6. "The tapes were all good but the orator seemed to talk

a little too fast. I had to rewind numerous times to

digest the information."

7. "Possibly by adding slides for viewing along with the

tapes."

8. "The tapes got to be boring."

9. "By believing that some people are not selfishly
inrates."

10. "Get better tapes."

*W~



APPENDIX I

PSYCHOLOGY 1611 SECTION

SOCIAL SECURITY NO. INS TRUC TOR

EVALUATION SHEET FOR INDIVIDUAL
PERSONAL GROWTH OPTION

CATEGORY OF OPTION ACTIVITY (circle one) A B C D E F G H

TYPE OF ACTIVITY (circle one) FORUMS, FINE ARTS, 16mm FILMS,
VIDIO TAPES, TAPES, PLAYS,
CONCERTS, etc.

TITLE OF ACTIVITY

DATE OF ACTIVITY

SHORT SUMMARY:

YOUR EVALUATION OF THIS ACTIVITY: (IN RELATION TO YOUR OWN
OBJECTIVES): i.e.: HOW DID IT HELP ME?

REMEMBER: MUST BE RECEIVED IN THE COUNSELING OFFICE NO LATER
THAN TO RECEIVE CREDIT FOR THIS COURSE!
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APPENDIX J

PSYCHOLOGY 1611 ORIENTATION TO COLLEGE COURSE

Orientation to College is a course designed to assist
you in your adjustment to college. This is accomplished by
enabling you to become familiar with the rules and regula-
tions of Tarrant County Junior College and with the
facilities and activities available to you on the South
Campus.

The course is designed around a minimum of eighteen (18)
clock hours requirement. Classes (Section meetings) meet as
scheduled during the first four weeks of each long semester.
If you maintain good attendance during these first weeks,
complete the LRC assignments, and take all tests, you will
have met half of the course requirement. The remainder of
the course requirement can be met in one of two ways.

I. GROUP EXPERIENCE

or

II. INDIVIDUAL CONTRACT

I. GROUP EXPERIENCE

This option will concern itself with the personal and
social growth and development of the individuals involved.
Based on the human potential model, this group laboratory
experience is designed to help each member know himself and
others better. Positive experiences are emphasized and con-
fidentiality is ensured. Group size will be limited.

The groups will meet for a minimum of nine fifty-minute
sessions. In order to receive maximum benefit from this
type of involvement, you should attend all the sessions.
However, if having chosen this option, you feel it is not
meeting your personal needs, consult the leader of your group
in order to transfer to one of the individual contracts.

II. INDIVIDUAL CONTRACT

There are many activities related to academic, personal,
social, or cultural growth which are available for your con-
sideration. Several of these are listed below. If you are
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concerned with some particular project or activity which is
not listed, please discuss it with your counselor. This
contract should total nine (9) clock hours.

A. Career Exploration and Vocational Guidance
This option consists of an individual evaluation of your
interests, aptitudes, personality, etc. The evaluation
may involve the use of tests, individual conferences, etc.
All undecided majors are encouraged to choose this option.

B. Study Habits
Several different methods for improving study skills will
besavailable. These methods will be explained by your
instructor.

C. Attendance of Cultural Activities--on campus and in the
community.
Evaluation reports of each activity will be submitted to
your instructor in the form provided.

D. The Earl Nightingale series
The following tapes relate to motivation, success, and
self-improvement. The emphasis is business oriented;
however, applications can be made to more generalized
situations. The tapes are available through the Pro-
grammed Learning Center (PLC) of the LRC.

1. LEAD THE FIELD--(12 titles: 3= hours) This
series deals with motivation and success.

2. GREAT IDEAS IN SELLING--(12 titles: 3} hours)
This series deals with the characteristics and
behaviors pertinent to the effective salesman.
The general goal is to increase the understand-
ing of life, people, and of one's self.

3. CREATIVE THINKING--(7 titles: l2 hours) The
individual titles in this series consist of
"Characteristics of Creativity," "The Gold Mine
Between Your Ears," "Your Most Valuable Creative
Tools," "One of History's Greatest Men,"
"Sharpen Your Listening Skills," "The Brain
Storm," and "Ready for Action."

4. SUCCESS SERIES--(8 titles: 22 hours) Titles in
this series consist of "The Strangest Secret,"
"Think and Grow Rich," "Twenty Minutes That Can
Change Your Life," "The Common Denominator of
Success," "The Secret to Perfect Weight," "Fit-
ness for Dynamic Living," and "As a Man Thinketh
I and II."
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E. Maltz System of Self-Fulfillment--( 6 titles: 6 hours)
This series of tapes deals with personal growth and

actualization. Individual titles include the "Power of

Your Imagination," "Self-Confidence," "The Quest for

Happiness," "The Success Mechanism," "The Failure
Mechanism," "You can be a Winner."

F. Human Sexuality--(7 titles: 7 hours) A frank, informa-

tive, and comprehensive taped program on various aspects
of human sexuality. These tapes were made during a
Human Sexuality Colloquim held on TCJC-SC during the

Spring Semester 1972-73. The tapes are available through
the PLC of the LRC.

G. pecial-Written-Projects--Such material would be on areas

of personal interest agreed to by your instructor prior

to being written.

You are not limited to one choice in meeting the course

requirement. You are only required to meet the minimum

requirement of eighteen (18) clock hours to obtain credit

for the course; nine (9) clock hours are obtained from your

contract. Many opportunities are available for you to learn

as much about yourself as possible.

-, -- I - - 11 11 ,- - - -1- 11 1 -I-- - -
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METHOD OF GRADING

Your grade for this course will consist of two periods of

evaluation. The first will consist of the section meetings

and the second will cover your activities spent in group

counseling or projects agreed upon under the individual con-

tract option.
The criteria will be as follows:

A. Section Meetings--(50% of total grade)
1. Completion of LRC assignment. (30% of grade). You

will have four weeks from the day your class takes

the library tour to complete this portion of your
assignment.

2. A satisfactory grade on the test(s) your instructor

gives. (Your instructor will clarify this portion

of the requirement). 20% of section meeting grade.

3. Attendance will count for 50% of your section meet-

ing grade.

Attendance will be considered as follows:

0 - 1 Absences = A
2 Absences = B
3 Absences = C
4 Absences = D

5 or more Absences = F

B. Contract--(50% of total grade)

GROUP COUNSELING OPTION

o - 1 Absences = A
2 Absences = B
3 Absences = C
4 Absences = D

5 or more Absences = F

INDIVIDUAL CONTRACT

100% completion of contract and an individual session with
your counselor = A

85% completion of contract and an individual session with
your counselor = B

75% completion of contract and an individual session with
your counselor = C

50% completion of contract and an individual session with
your counselor = D

Less than 50% completion of contract and an individual ses-
sion with your counselor = F



PSYCHOLOGY 1611 DECISION SHEET

Name_

*Check your

I.

II.

Section

Social Security No.

selection(s) below:

Group Counseling ___

Individual Contract

A.

B.

C.

D.

1.

2.

4.

E.

F.

G. (Carefully outline the project you
plan to pursue for completion)

*Nine (9) clock hours are needed to complete this portion of
your course.
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