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Public concern with respect to declining traditional

values, character, and family structure in the midst of

increased crime, violence, and drug use have brought

American education into the political arena and under

intense scrutiny. The purpose of this study was to

investigate whether or not differences exist in the values

fostered in private schools, public choice schools and

public attendance-zone schools and whether or not there are

differences in the values that are identified by students as

compared with teachers. The theoretical framework for the

study is based upon the beliefs that values form the

foundation of human behavior and that schools influence the

values of societies in which they exist.

In this study, values were defined as internal guides

or standards by which people'make decisions and organize

their lives publicly and privately. The study was guided by

five research questions:



1) What institutional values are identified by students

who attend private, public choice and public

attendance-zone schools as emphasized in the

instructional program?

2) Do student responses regarding values differ by

ethnicity, gender and grade level?

3) Are there differences in the values that are identified

by these students relative to the type of schools they

attend?

4) What institutional values are identified by private,

public choice and public attendance-zone school

teachers as emphasized in the instructional program?

5) Do these values differ among the students and teachers

in these schools?

The sample comprised 1866 students in grades 6 - 8 and

114 teachers in nine schools. Frequency distributions,

means and bivariate analysis of the percentage distributions

were used to provide descriptive findings, and the chi-

square statistic was used to test the significance of the

hypothesized relationships.

The findings from the student data indicated that when

all factors are considered; i.e., gender, grade level,

ethnicity and type of school, there were more similarities

than differences between the values identified by students

and teachers in the nine schools studied. Private schools



emphasize spiritual and educational values, and public

schools emphasize educational values. When all data

sources were taken into account for all three types of

schools, educational values were found to be predominant,

followed by moral and personal values.
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CHAPTER I

INTRODUCTION

We are witnessing a "maddening of America ... the

creation of a permanent underclass, unable to compete, and

driven to violence and self-destruction. This madness is

akin to schizophrenia, in that it represents a nation that

has lost its grip on reality" (American Management

Association, 1989). American society has become

increasingly complicated and diverse, resulting in increased

social, political, and cultural conflict (Fine 1995) which

"pits citizen against citizen in what social scientists call

a zero-sum game: I win; you lose--that juridical model of

politics." In the face of this is a rising concern for the

plight of the American culture and moral condition at every

level (Elshtain, 1995).

All around us is the evidence of what is believed to be

deterioration of our democratic society as we know it--among

our children, in our industry, and in our personal lives.

The rate of suicide among America's youth has soared since

the 1980s. Statistics compiled by the Centers for Disease

Control and Prevention indicate that from 1980 - 1992

suicides among ten- to fourteen-year-olds increased 120

percent, and among fifteen- to nineteen-year-olds it

I
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increased 28.3 percent (Claris, 1995). Far too many of our

nation's children who are either hungry or at risk of hunger

are not the children of those who are dependent upon public

assistance programs, but are the children of the working

poor and are primary candidates for the permanent underclass

(Mason, 1995).

In American business and industry there has been great

concern for the lack of basic skills among employees and the

corresponding decline in their ability to function

efficiently and independently (Building A Quality Workforce,

1988). In 1985, Kozol observed that "hundreds of thousands

of entry-level and even middle-level jobs remain unfilled

for lack of applicants with competence equivalent to need."

There has been little change in that condition, even today.

As a result, business has directed its attention to the

schools in an effort to ensure a pool of employees who can

meet technological demands of the future workplace.

Recently, the nation watched in horror and disbelief

the events following the bombing of a federal building in

Oklahoma, which was called the worst act of terrorism in the

history of the United States (Gleick, 1995). Compassion

for the victims overflowed as people from all social strata

rushed forward to render assistance as the death toll was

followed closely by much of the nation. Further, during the

struggle to comprehend the logic for such an act, it was
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revealed that the suspected terrorists were Americans. As a

result of this event and others, the public began to

question American institutions and the direction of civil

society. Many believe that the problem lies in the decline

of traditional values, character, and family structure

coupled with increased crime, violence, drug use, and out-

of-wedlock pregnancy (Butts, 1995). Others believe that it

is the result of a loss of faith in traditional

institutions, and/or a movement toward increased

individualism and a lack of commitment to the common good

(Elshtain, 1995). Yet others link the problems to value

conflicts that have occurred throughout American history

which have currently been brought into public focus.

Further, our country's many waves of immigration have

produced even greater diversity in culture, ethnicity, and

moral understanding resulting in a convergence of these

conflicting values, which has created social tension

(Tropman, 1987).

These concerns have brought American education into the

political arena and under intense scrutiny. Schools are

being accused of contributing to social problems by failing

to take advantage of opportunities to provide instruction in

moral values to our nation's young people and of failing to

produce graduates who possess "intellectual skills and a

mastery of subjects traditionally deemed important" (Fine,
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1995, xi). This attention to education has resulted in a

plethora of politically and religiously motivated remedies,

including values instruction and school choice, as a means

of addressing society's demand for inculcation of common

democratic values in an effort to produce a more

responsible, responsive citizenry (Butts, 1995; Fine,

1995). Some believe that the solution lies in a "new

social covenant" through which democratic citizens can be

made to realize that they are all in it together as a

society, rather than as individuals. Moreover, they believe

that the government must find a way to respond to people's

deepest concerns in order to restore hope in that which we

have in common (Elshtain, 1995).

Also within the current conversation of educational

remedies has emerged a need for answers to a number of

questions: Are the values taught in private schools

different from those taught in public choice schools? Are

these values different from those taught in public

attendance-zone schools? Can values inculcation and school

choice co-exist in American democratic society? Advocates

of school choice view values inculcation and choice as

complementary. They assert that by allowing parents to

select their child's school in accordance with their own

values, school choice provides parents with an important

form of the freedom of expression guaranteed by the U. S.
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Constitution. Further, they contend that communication of

their (i.e., the family) values to the child constitutes

free speech on a private level, while the dissemination of

these values to society through the child constitutes

freedom of speech on a public level (Coons, 1992, 16).

Private schools, 85 percent of which are religiously

affiliated, tend to be value-driven, particularly with

respect to religious values (Cooper, 1988). Thus, when

parents who hold the same values are given the freedom to

choose a school that they believe best meets the needs of

their child and which represents their own values, the

interest of the individual converges with that of the common

good (Goldring and Shapira, 1993, 397). In this way, choice

addresses the public's demand for values infusion in schools

while providing options that meet the diverse needs of

American society. This, according to some supporters, "is

the primary hope for ending the balkanization of children by

race and family wealth ... and is the specific therapy for

every historic pathology of the schools" (Coons, 1992, 16).

Conversely, opponents contend that values and choice

are antithetical. They argue that when parents are allowed

to choose the school their children attend, opportunities

for children of different ethnic and racial backgrounds to

learn from and about one another are limited (Hawley, 56),

hence it undermines the common educational experience



6

through which all students are provided with a common set of

values. They further assert that choice defines education

as a private good rather than a public good and would

therefore lead to "greater disparity in the quality of

education experienced by the haves and have-nots", and more

division along class, racial, ethnic, and religious lines

(Hawley, 47).

The current level of public concern and interest merits

a systematic exploration of the relationship between values

inculcation and school choice. Further, since values form

the "foundations of our behavior and of the opinions about

appropriate terms for that behavior" (Tropman, 1987, 26), a

comprehensive study of values will not only aid in

understanding how values relate to the choices that people

make, but will also aid in understanding the relationship

between values and school choice as they exist within

American democratic society.

Purpose of the Study

This study was a comparative analysis of the values

(moral, social, spiritual, educational, personal and civic)

that are predominant in private schools, public choice

schools, and public attendance-zone schools. It was part of

a comprehensive research project on school choice in San

Antonio which examined four areas: (1) the differences
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between choosing and non-choosing families, (2) the

educational impacts of school choice on low-income students,

(3) the satisfaction of parents and (4) the effect of

pricing on a family's ability to choose among educational

options. The goal of the broader research study was two-

fold: to provide an understanding of the consequences that

educational choice opportunities have for low-income

students and their families and to examine the relationship

between school characteristics and student outcomes.

The focus of this dissertation research was on the

institutional values that were identified by students and

teachers in nine schools in San Antonio, Texas, including a

comparison of the values that were identified by students

and teachers in these schools. In essence, the purpose of

this study was to determine whether differences exist in the

values that are fostered in three types of educational

settings: private schools, public choice schools, and

attendance-zone public schools.

Significance of the Study

The concerns and associated remedies that are

currently under discussion regarding the state of society

are not unique. Early philosophers advanced many of the

same themes to interpret the phenomena they perceived to
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exist in their own societies, including the impact of values

on human existence and behavior.

Soren Kierkegaard (1813 - 1855) considered values to be

essential to human existence and defined them within the

context of ethical and religious claims. He advanced the

belief that we are what we do and that our actions are the

result of the choices that we make, which embody our values

(Palmer, 1988, 255). Rene Decartes (1596 - 1690) is

credited with first suggesting that human behavior is

influenced by the environment through his observations in

the Royal Gardens (Skinner, 1972, 14). Karl Marx (1818 -

1883) asserted that the family mirrors the society in which

it exists and, similar to Descartes, believed that values

are derived from the conditions of one's life (Palmer,

1988; Tropman 1987).

Research in the area of values has been limited and

provides little consensus on a definition, although several

noteworthy studies defined values as they relate to student

achievement. Religion and parental involvement were found

to play a greater role in student achievement than do work

ethic (Ginsberg and Hanson, 1985); and the finding that

values are multi-dimensional and proceed through a

maturation sequence relative to the level of cognitive

development and social experiences of the individual (Tuck,

1991) support many of the theories of the early
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philosophers. Most of the research linking values with

human behavior tended to focus on the impact of the

environment on behavior. Erickson proposed that there is no

difference between the value structure of individuals and

the value structure for society (Tropman, 1987). In 1972,

B. F. Skinner (111) posited that an inverse relationship

exists between individual and societal values, which

produces behavioral conflict which he termed challenge. He

further asserted that this conflict could be used as a

predictor of human behavioral patterns. In 1985, Tropman

combined these two theories. Through his research, he

developed the Conflict Theory of Values in which he asserted

that there is not one value structure, but that a dual

system of values exists which competes for dominance of

expression and use. His research supported and expanded

that of Skinner in its conclusion that not only do values

influence behavior, but they also provide clues about how

people's values relate to their social behavior.

Based upon this framework and driven by the belief that

schools influence the values of the societies in which they

exist, this study enriched the research literature on values

and school choice by identifying and comparing the values

that are predominant in schools. Specific emphasis was

placed on the values that are identified among students and

teachers in private schools, public schools of choice, and
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public attendance-zone schools in San Antonio, Texas. The

findings of this study will lead to a greater understanding

of value perceptions and will provide a foundation for the

development of hypotheses toward further investigation of

the role of values in education. Further, it will assist

researchers as they explore the impact of values on human

behavior and within various educational settings.

Statement of the Problem

The problem of this study was to identify, compare,

and analyze the values that are predominant in private

schools, public choice schools and public attendance-zone

schools in San Antonio, Texas.

Research Questions

The following research questions were addressed in this

study:

1. What institutional values are identified by students

who attend private, public choice and public

attendance-zone schools as emphasized in the

instructional program?

2. Do student responses regarding values differ by

ethnicity, gender and grade level?



11

3. Are there differences in the values that are identified

by these students relative to the type of school they

attend?

4. What institutional values are identified by private,

public choice and public attendance-zone school

teachers as emphasized in the instructional program?

5. Do these values differ among the students and teachers

in these schools?

Research Hypotheses

This study examined relationships hypothesized to exist

in the institutional values identified by students within

and between private, public attendance-zone, and public

choice schools compared with teachers in these schools. The

following relationships were hypothesized:

1. There will be no significant within-school differences

in the institutional values that are identified by

students who attend private, public choice and public

attendance-zone schools.

2. There will be no significant between-school differences

in the values that are identified by students who

attend private, public choice and public attendance-

zone schools.

3. There will be no significant between-school differences

in the institutional values that are identified by
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private, public choice and public attendance-zone

school teachers.

4. There will be no significant differences in the values

that are identified by students and teachers at these

schools.

Definition of Terms

The following terms are defined as they relate to this

study:

private schools - schools that are not a part of the

San Antonio public schools. In this study, they are

Catholic, Baptist, and denominational Christian.

school choice - a system in which parents are free to

choose to send their children to any public or private

school of their choice, rather than being restricted to

neighborhood schools.

public choice school - the district-wide multilingual

choice program offered by the San Antonio Independent School

District (SAISD) for students who are interested in

intensive foreign language study. The seven-year program,

beginning in the sixth grade and continuing through the

twelfth grade, provides continuous foreign language

instruction.
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public attendance-zone schools - traditional schools in

the district wherein students must attend the school that is

located in the attendance zone in which they reside.

low-income students - students who qualify for free or

reduced lunches under federal financial guidelines.

values - internal guides or standards by which people

make decisions and organize their lives publicly and

privately. For purposes of this study, the term values is

defined to include:

moral values - knowing right from wrong.

social values - family pride, community pride,

cultural/ethnic pride, and knowing how to get along with

people.

spiritual values - religious beliefs.

educational values - knowing the importance of

learning.

personal values - developing pride in oneself.

civic values - living in a democracy.

institutional values - those values that are identified

from the above list as being predominant in the school

instructional program.

Limitations

This study is limited to the values that are identified

by students and teachers as being predominant in nine
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schools in San Antonio, Texas, an urban area that is largely

Hispanic. No attempt has been made to make comparisons with

any other schools, nor any attempt to establish causal

relationships.

Generalizations of the findings of this study may be

limited by the nature of the process used to obtain the

data, such as response effects bias (Borg and Gall, 1989,

448) that arises when respondents seek to please the

interviewer or experience emotional responses to the

interviewer. In addition, generalizations may be limited by

the failure of respondents to answer all questions, the

threat of misunderstanding questions, and the failure of

respondents to attempt to complete the questionnaire or the

interview.

Although all photographs of the school sites were used

in the analysis, content that would identify specific

schools precluded the inclusion of all photographs in the

dissertation. Therefore, only those that illustrate the

generic context of the school locations have been included.

Organization Plan of the Research

This chapter has provided an introduction and general

overview of the study. The remaining chapters describe the

actual dissertation research. Chapter II presents a review

of the current, relevant literature and focuses on four main
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bodies of research: American democratic society, education

for the common good, school choice, and values education.

Chapter III describes the research methodology. The

study was designed to combine both quantitative and

qualitative methods and included students and teachers from

private, public attendance-zone and public choice schools.

The participants in this study were the total middle school

student population and the teachers of nine schools in San

Antonio, Texas. Eighteen-hundred sixty-six useable surveys,

208 structured group interview responses to the values

question representing 79 teachers, and 216 photographs were

analyzed for this study. Frequency distributions, means and

bivariate analysis of percentage distributions were employed

to provide descriptive findings, while the chi-square

statistic was utilized to determine the significance of

hypothesized relationships.

Chapter IV comprises the presentation and analysis of

the findings from the study in narrative, tabular and

graphic formats. The findings were in three areas: values

identified by the students, values identified by the

teachers and a comparison of the values that were identified

by the students and teachers. The institutional values

that were identified by teachers were obtained via

structured group interviews which were analyzed by two

different methods. Also included is a discussion of the
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related data obtained from interviews, review of relevant

school documents, and photographs.

Chapter V presents the summary, conclusions, and

recommendations based upon the findings of the study.



CHAPTER II

LITERATURE REVIEW

The purpose of this study was to determine whether

differences exist in the values that are fostered in three

types of educational settings. This chapter summarizes the

issues and research on values within the context of

schooling and its contribution to the common good within

American democracy and serves as a framework for the

dissertation research.

The founders of American democracy envisioned a nation

built upon concern for the common good of all citizens, and

out of this concern emerged public education. In more

recent years, loss of confidence in public schools and

concern for declining traditional values have caused parents

to begin seeking alternatives to traditional education.

Choice programs have provided a means by which they may

participate more fully in their children's education by

selecting the school that they attend. Several choice

programs have been implemented around the nation and consist

of various formats from schools-within-schools, such as

magnet schools, to charter schools. Increasingly, parents

of all denominations are seeking religion-based education as

a means of exposing their children to fundamental values in

17
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a safe environment. Both educators and non-educators have

agreed that although values instruction should begin in the

home, schools have a primary responsibility for teaching

values (Frymier et al., 1996, 95). The literature is

discussed in four categories: American democratic society,

education for the common good, school choice, and values

education.

American Democratic Society

It wasn't until the twentieth century that our nation

began offering to all children twelve years of education,

thus making it possible for all people to have an

opportunity to become part of an enfranchised citizenry

regardless of race, ethnic origin or gender. Offering

education to all children ensures that they have a future in

which they can grow up to become full-fledged citizens with

all concomitant human and civil rights (Adler, 1982, 3, 43,

77). Democracy has been viewed in many ways. Some view it

as the way in which our political and social relationships

are conducted. Others view it as a set of "democratic

dispositions;" i.e., a readiness to work toward common goals

with others who are different from oneself, a possession of

strong convictions, and a willingness to compromise. Yet

others view it as a gauge for measuring the value of social

and political change (Elshtain, 1995, 2; Bean and Apple
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1995, 4). Regardless of how democracy is viewed, its

survival depends upon the ability of citizens to balance

individual and group interests toward commitment to action

on behalf of others (Bryk, Lee, Holland, 1993, 321; Elshtain

1995, 14, 15).

The growth of democracy in America has not been without

its challenges, nor is the current dilemma unique.

Throughout history various disenfranchised and subordinated

groups have fought along with others for the opportunity to

become part of the political process as full-fledged

citizens. Moreover, citizens have fought for more

extensive rights and protections under the Constitution

(Fine, 1995, 190 - 191). Given the extreme heterogeneity

of American society--with its diverse, overlapping subgroups

defined by a number of characteristics including race,

gender, class, ethnicity, religion, and political

orientation (Fine, 1995, 190)--conflict is inevitable.

Recently there has been evidence of a growing concern that

American democracy is in trouble. For example, Elshtain

(1995, vii) wrote:

The language of opposition now appears

as a cascading series of manifestos that

tell us we cannot live together; we

cannot work together; we are not in this

together; we are not Americans who have
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something in common, but racial, ethnic,

gender, or sexually identified clans who

demand to be "recognized" only or

exclusively as "different." Think about

how odd this is on the face of it: I

require that you recognize that we have

nothing in common with one another.

This demand is rapidly becoming a shared

civic zaniness that threatens to implode

our culture. We are in danger of losing

democratic civil society. It is that

simple and that dangerous, springing, as

it does, not from a generous openness to

sharp disagreement--democratic

feistiness--but from a cynical and

resentful closing off of others.

Other indicators of social disintegration include the

collapse of the traditional family structure; a lack of

direction among our youth, with a corresponding increase in

youth crime; popular confusion between rights and wants; and

the blurring of the distinction between public and private

life (Gardner, 1991, 189; Elshtain 1995). Recipients of

public assistance programs are increasingly perceived by

those who must pay the cost of these programs as not being

as committed to playing by the rules. This fuels anger and
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confusion because those who must pay the bill no longer see

how these programs are benefiting the society as a whole,

and many such programs have lost their legitimacy (Elshtain,

1995, 4). Some alarming statistics regarding our nation's

youth have been cited. Seventy percent of juveniles in

state reform institutions grew up in homes with a severe

"parental deficit." Violence that is perpetrated upon

children in their homes has increased. Homicide by firearms

is the third leading cause of death among fifteen- to

nineteen-year-old white youth, followed by motor vehicle

accidents and suicide. It is the leading cause of death

among black youth aged fifteen to nineteen years of age. In

the past ten years, suicide among young white males has

increased over 200 percent. Young males in this group have

a higher suicide rate than any other group (Elshtain, 1995,

7).

Fine (1995, 190) points out that the American

government is based upon the liberal democratic political

theory which holds that the purpose and role of government

is to provide mechanisms that facilitate the accommodation

and reconciliation of conflicting interests via bargaining

and compromise. Hence, it is believed by many that

democracy is salvageable. However, many people also

acknowledge that in order for democracy to survive, we must

find a way to come together in a society-wide democratic
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conversation (Fine, 1995) and "come to know a good in common

that we cannot know alone" (Elshtain, 1995).

Education for the Common Good

From its beginnings, education has played a key role in

shaping our nation as well as the individual character of

its citizens. Countless debates have raged over its

purpose, content, and methods and have generally taken the

form of conflict over visions of American identity, societal

characteristics, and how breaches of social rules should be

addressed. The educational debate has been inextricably

bound to social and cultural issues which have reverberated

in, and often affected, the educational arena (Fine, 1995,

8).

One of the principal goals of public education since

the mid-twentieth century has been to educate for the common

good (Wells, 1993, 6). It is through education that

individuals are provided opportunities to learn what a

democratic life encompasses, which John Dewey believed to be

critical to the security and maintenance of a democratic way

of life (Bean and Apple, 1995, 7). Mortimer Adler asserts

that without "trained intelligence" among both leaders and

followers democracy cannot survive (1982, 79).

Historically, the purpose of education was to promote

democratic values such as the public good, freedom of
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individual rights, justice, equality, diversity, truth, and

patriotism (Butts, 1995). Since then, a number of other

ideas regarding its purpose have been added. Some believe

that its purpose is to instill ancestral pride (Elshtain

1995, 80). Others assert that its purpose is to instill

"commonality across differences" (Elshtain, 1995, 83); to

recreate our shared society (Fine, 1995, 191); or protect

citizens from superficial political opinions of those who

are mobilized by the media and technology (Butts, 1995, 48).

In order to prepare students for life in the twenty-first

century, schools must help them not only develop technical

competencies, but also help them anticipate being

participants in the complex events of a large, highly

specialized society. School communities should be

structured not only to provide ways in which students can

experience how symbols, rituals, and traditions bring

meaning to life, but also provide the vehicle through which

students may gain the knowledge and skill they need to exert

control over their lives. In short, schools "must help

children to envision possibilities and then equip them with

the necessary knowledge and skill to pursue them" (Bryk et

al., 1993, 321 - 322).

A number of components have been identified as being

critical to the process of educating for democracy. Dewey

believed that education itself should be democratic and that
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schools should be "communities of learners" where

individuals can make changes which, in turn, restructure

society (Fine, 1995, 106). Others believe that in order to

produce citizens who can actively participate in our

democratic society, schools must be free from repression and

discrimination (Fine, 1995, 191). In order to produce

citizens who can function within a complex world, education

should entail a blending of technical knowledge and skill

driven by a moral vision and "a voice of conscience" (Bryk

et al., 1993, 321). Cultural literacy is believed to be

another critical component of a democratic education to

enable all people to participate effectively in the

democratic conversation (Hirsch, 1988). As Daloz stated,

the future is all around all us, and it is in the best

interest of our nation that we help our children "be more at

ease with diversity, less overwhelmed by its complexity, and

able to act despite its ambiguity" (Daloz, 1996, 48). A

truly democratic education should bring matters out into the

open for debate without regard to race, gender, or ethnicity

in order to "elaborate alternative conceptions through which

to apprehend our world and the way that world represents

itself" (Elshtain, 1995, 84, 86).

Individuals who live in a democratic society are

assumed to share a common set of basic principles such as

truth, justice, and human compassion (Bryk et al., 1993,
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322). Schools are said to mirror the society in which they

exist, and Kolberg argued that the moral atmosphere of a

school influences a student's moral potential (Fine, 1995,

120). If we fail to provide an education for the common

good, the population will be unable to take advantage of

opportunities provided by "the achievement of the general

welfare" (Adler, 1982, 79) and the citizenry may be unable

to handle conflicts responsibly and "in a democratic spirit"

(Fine, 1995, 194). In short, education for the common good

is a means of improving the quality of life for all while

producing citizens who can "understand and evaluate a broad

range of beliefs and ideas, and act on what they themselves

believe" (Fine, 1995, 194). By providing every American

citizen access to opportunities that were once enjoyed only

by the elite few, we are building a democratic society which

will be of benefit to all (Bestor, 1985, 27).

Detractors argue that public schools, with their

neutral curriculum and silence on any discourse that might

result in controversy, seek to avoid offense. Therefore for

constitutional or political reasons, many diverse ideas

never reach the classroom. Censorship is a "structural

feature" of the public school system (Coons, 1992,17), hence

does not provide for the evaluation of a broad range of

experiences and ideas. Moreover, they assert that a society

that is truly democratic supports free expression of ideas
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and that options for individual autonomy should be provided.

Coons (1992, 18) wrote

Any claim for systematic state hegemony

assumes a preexisting social agreement

about the proper content and method of

education; subordination of the family

rests at a minimum upon a consensus

about what the state should command. Of

course, no such consensus exists. This

society is deeply pluralistic, not

merely concerning the aims of education

but even regarding the proper means to

convey effectively that content on which

we do agree.

This viewpoint is echoed in the research on values and

schools that was conducted by Frymier and six other

researchers (1996, 98) in which they reported that although

there was agreement on democratic values and that schools

should teach these values, few were satisfied with the way

in which values instruction was being conducted. They were

unable to identify many programs or practices currently in

use in schools that they believed to be either effective or

detrimental. This indecisiveness has been one of the

reasons that parents have begun to lose confidence in
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schools and to seek alternatives to traditional education

for their children.

School Choice

One of the most precious rights is "the liberty of

parents and guardians to direct the upbringing and education

of children under their control" (Pierce v. Society of

Sisters). Public schools have long been criticized for

being too rigid and too resistant to change to be

successfully improved. This concern has generated interest

in school choice by both educational reformers and parents.

A number of choice programs have been tried around the

nation. One study looked at three publicly funded and two

privately funded choice programs (Martinez et al.,1994,

679). The Open Enrollment Option in Minnesota is a

statewide program which provides choice within the public

school system. In this program, students may change

districts contingent upon available space in the receiving

school and maintenance of racial balance. The Multilingual

Program is a public choice program in the San Antonio

Independent School District that offers students intensive

foreign language instruction. The third publicly funded

choice program is in Milwaukee, Wisconsin and provides

vouchers to low-income children residing in their district

which enable them to attend private religious schools of
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their choice. The Educational Choice Charitable Trust

scholarship program underwritten by the Golden Rule

Insurance Company is a privately funded choice program which

provides partial tuition payments to low-income students

which enable them to attend the school of their choice based

upon financial need. The Children's Educational Opportunity

(CEO) program in San Antonio provides a similar privately

funded program which awards half of their scholarships to

students who previously attend public schools and the other

half to students who are already enrolled in private schools

who meet the financial criteria.

Many advocates of school choice believe that its

implementation will stimulate competition within the

educational system and provide greater efficiency (Sugarman,

1991). They also believe that it provides parents with

greater control over the education of their children, while

providing a community structure and loyalty "by like-minded

parents selecting schools with whose mission and values they

identify" (Sugarman, 1991). This is believed to reduce

conflict and division since no one will be compelled to send

their children to a school they oppose (Kemerer, 1994,

December). It is further believed that school choice will

contribute to greater public good by serving public values

while providing a wide range of educational options which
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makes sense in light of the diversity of American population

(Sugarman, 1991, 176).

Opponents of choice argue that it is the purpose of

schools to provide a common set of values to their students

so that they become fully functional citizens who can

contribute to the economic growth and defense of the

country. Levin observed

It is widely recognized that democratic

and capitalist societies must rely

heavily upon their schools to provide an

education that will preserve and support

the fundamental political, social, and

economic institutions that comprise

those societies and that make it

possible to change those societies in a

democratic fashion. Beyond the

fulfillment of private needs, schools

must provide students with a common set

of values and knowledge to create

citizens who can function

democratically. They must contribute to

equality of social, economic, and

political opportunities among persons

drawn from different racial and social

class origins. They must contribute to
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economic growth and full employment,

both nationally and regionally. They

must provide the intellectual foundation

for cultural and scientific progress,

and they must produce graduates with the

commitment and skills to defend the

Nation. To a large extent these

requirements suggest that all students

be exposed to a common educational

experience that cannot be left to the

vagaries of individual or family choice

(Levin, 1990).

Moreover, opponents contend that choice undermines

students' exposure to common educational experiences which

include a "common language that can be fully understood and

used for social, cultural, and commercial intercourse"

(Levin, 1990, 251). One of the most passionate criticisms

of school choice is that it would be both economically and

racially discriminatory, leading to social stratification

and balkanization of the educational process (Wells, 1994).

The issue of school choice is too new to have any kind

of systematic research base to provide answers to the

assertions as to its pros and cons or to establish its value

in terms of student outcomes.
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Values Education

Values influence human behavior and provide clues to an

individual's actions. In other words, one's innermost

beliefs influence the choices that are made, both positive

and negative. Although there are other factors which also

influence behavior, "values are at the core of what it means

to be humane" (Frymier et al., 1996, 93). In their study of

core values, Frymier (1996) and six other researchers

asserted that a person is not born with a certain set of

values. Instead, values are learned from the environment;

i.e., at home, church, school, work and at play.

Traditionally, values instruction and modeling were

provided by the home, church and schools. Advocates of

values education contend that it is the joint responsibility

of parents, community, and schools to teach students so that

they become responsible, contributing citizens (Fine, 1995,

103). Opponents believe that values instruction is the sole

responsibility of parents. However, some observers suggest

that given changing demographics; e.g., increase in divorces

and children living in single-parent homes, the structure of

the home has changed rendering it less able to provide

values instruction than in prior years (Frymier et al.,

1996, 95). Several questions regarding the issue of values

instruction have emerged from the literature: Why teach
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values? What should be taught? How should values be

taught? Should values be taught in the schools?

Proponents of values instruction believe that values

should be taught as a means of providing a set of common

beliefs that cross racial, class, and ethnic lines and as a

means of maintaining social unity despite the diversity of

America's population (Fine, 1995, 126,127). Indeed

throughout the years, Catholic schools have continued to

educate a diverse student population while promoting human

cooperation toward the common good (Bryk, Lee, Holland,

1993, 11). With so much popular concern about declining

educational standards, some believe that values instruction

will foster "cognitive growth and command of given content

areas" which will cause growth in other areas. They believe

that values education addresses the public's concern about

crime, violence and the deterioration of the traditional

family structure by reinforcing, supplementing and

augmenting that which families have traditionally provided

(Cohen, 1995, 2). Further, they assert that values

education produces an environment which fosters the

development of character-building relationships (Cohen,

1995, 5) and can influence "a student's moral potential"

(Fine, 1995, 120). In addition, advocates of values

instruction believe that it provides a means by which

educators can address discipline without focusing on
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punishment or negative reinforcements (Cohen, 1995, 7).

This viewpoint draws support from the work of Descartes,

Skinner and Tropman in their conclusions that values provide

clues about a person's social behavior and that through

these clues one can predict an individual's behavior

(Tropman, 1997).

If schools are to provide values instruction, what

should they teach? Kirschenbaum believes that values

instruction should comprise inculcation, modeling, and

values, depending upon the issue at hand (Cohen, 1995, 5).

The Aspen Declaration suggests that six values be included--

respect, responsibility, trustworthiness, caring, justice

and fairness--as a means of avoiding the politics which

derailed character education efforts in the 1970s (Cohen,

1995, 2). Still others believe that values instruction

should reflect pluralistic democracy (Fine, 1995, 167).

Cohen has found that the most successful approaches focus on

curriculum as well as on changing the culture of schools so

that they become learning communities that reinforce

positive values and character traits (Cohen, 1995, 1).

Schools are inherently values influencing institutions

and provide enculturation through routine social encounters,

as well as through their academic organization (Bryk, Lee,

Holland, 1993, 318 - 319). Eighty-five percent of private

schools are sectarian (Cooper, 1988), and many parents have
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begun seeking the religion-based instruction that is offered

by these schools for a variety of reasons, including college

preparation, safety and discipline (Kaufman, 1996). In

Catholic schools, instruction in values permeates the

curriculum. Through the religious studies program, students

are encouraged to analyze their relationship to the world

and the role that faith and belief in God play in their

lives, and to engage in community service. The aim of these

programs is "to develop and nurture personal conscience as a

guide to personal action" Bryk, Lee, Holland, 1993, 112).

Lockona believes that "character is formed in the crucible

of experience" and that in order to produce good character

in children, schools must provide real-life experiences that

teach the values of caring, fairness, and trustworthiness in

the context of everyday human interactions (Cohen, 1995, 8).

In order to prepare students for life in a changing world,

they should be taught to solve problems, to think

independently, and to make responsible decisions (Cohen,

1995, 8).

Not everyone believes that schools should be involved

in the teaching of values. Many opponents believe that

values are the sole domain of the home or church. They fear

that values taught at school may conflict with those

supported in the home and that democratic goals would be

undermined (Fine, 1995, 103, 104). Advocates argue that in
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a democracy, schools are responsible for educating the

public and inculcating the citizens in the values held by

the nation, although there is a lack of agreement as to what

constitutes these values. In this way, advocates suggest

that education becomes more than the acquisition of

information for improvement of the mind. "It is learning to

recognize some specific invitations to encounter particular

adventures in human self-understanding" (Elshtain, 1995,

86). Therefore, it can neither be the exclusive purview of

the family nor of educational institutions. Education is

the responsibility of democratic civil society of which

schools are a part.

The literature is bereft of research on values;

therefore, there is little evidence that lends credence to

any contentions -- of opponents or advocates -- for its

inclusion in the school curriculum, or its significance to

the educational process at all. Much of the research

focuses on values as they relate to student achievement.

In 1985 Ginsburg and Hanson conducted a study which

examined values and educational success among disadvantaged

students, who tend to be viewed as having different values

from other more advantaged students. The values that were

examined included: (1) students' belief in the work ethic

and religion, (2) their parents' general level of

encouragement and concern, and (3) the educational values of
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their peers. The sample consisted of 11,885 students from

the sophomore students who were included in the 1980 High

School and Beyond Survey and whose socioeconomic status was

below the national median. The sample was further divided

into four racial/ethnic groups: Asian, black, Hispanic, and

white. Socio-economic status was measured by father's

occupation, father's education, mother's education, family

income and possession of a number of household items; e.g.,

encyclopedia. Student performance was measured by grade-

point average. The findings were divided into four areas:

work ethic, religious convictions, parents' values, and

friends' values.

WorkEthic. They found that within each disadvantaged

group, high performers more frequently than low performers

supported the notion that they exercise considerable control

over their own fate. Little difference was found between

the responses of high and low achievers regarding the

importance of steady work. High performing students tended

to agree that they like to work hard.

Religious Convictions. For each disadvantaged group

(across all three measures of religious convictions),

students with the highest grade point averages demonstrated

more religious commitment than students with the lowest

grade point averages. Participation in church activities

seemed to discriminate most between high and low performers.
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Parents' Views. For each disadvantaged group, parents

of superior students were more likely to monitor their

homework, think their children should attend college, and

converse with them about the children's experiences.

Friends' Views. Within each disadvantaged group, the

most academically successful students were more likely to

have friends who responded positively to each question.

Only half had friends who thought well of students with good

grades.

This study challenged widely held assumptions regarding

disadvantaged students, their values and achievement. The

findings indicated that they are not very different from

other students. The authors recommended that the use of the

deficit model by schools be re-evaluated in designing

instructional strategies for disadvantaged students. The

use of positive values and academic challenge were

suggested. Additionally, educators were urged to recognize

that remediation alone does not foster high aspirations to

achieve educational excellence and that low-income and

minority parents can help develop the educational potential

of their children as do other parents (Ginsburg, 1985).

In 1991, Tuck conducted a study which examined the

hierarchy of values held by students and explored

developmental trends across grade level and gender,

including the relationships between different values
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relative to academic achievement. Tuck defined and

classified six value domains as was done in an earlier study

(Tuck and Albury, 1990) of the status of administrator,

student, teacher, and parent values in the District of

Columbia Public Schools. These value domains were defined

as follows:

EducatLional--belief in the importance of education and

influence of education on events in life.

Moral--belief in high moral conduct and in situational

outcomes based on moral codes.

Social--knowing how to choose the right friends and

activities.

Spiritual--belief in God or fate.

CuLtural--race awareness and family pride.

Self--self-esteem and belief in one's personal

abilities. (Tuck and Albury 1990, 100, 117)

The sample consisted of 2,343 students in grades four

through twelve; 1093 central and campus-based

administrators, teachers and support staff; 1133 teachers;

and 224 parents. The findings were presented in three

categories: developmental differences, values and school

achievement, and values reinforcement.

Developmental differences. Tuck found that staff

members were higher than students on their overall value

index and only slightly higher than students on their
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individual value components. They were lower than students

in their value for education regarding the impact of

education on life's events. Female students were found to

place a higher value on moral behaviors and cooperation than

male students, and male students placed a higher value on

money. Academic peer influence was found to be greater for

older students, but social or general peer influence was

greater for younger students.

Values and school achievement. Language achievement

was found to be more highly correlated with the individual

values than achievement in reading and mathematics.

Achievement in mathematics was related to the value of

cooperation and social peer influences.

Values Reinforcement. Social, moral and spiritual

values among the school staff were independently related to

social, moral, spiritual and self values of students.

Teacher practices were more related to student values than

teacher attitudes or beliefs, thus students were more

influenced by teacher behaviors than by their expressed

viewpoints.

Tuck concluded that values are multidimensional and

proceed through sequences of maturation which are related to

the level of cognitive development and social experiences of

the individual. They become more aligned and stable as one

grows older. She found few differences between male and
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female students in their values other than on the value for

moral behaviors and cooperation. Moreover, she concluded

that unless an individual has a heightened value for

education and academic achievement, self-esteem will not be

significantly affected by academic performance.

Tuck's study was significant in that it identified six

values domains, investigated their existence within an

educational setting and linked them with cognitive

development. Additionally, it demonstrated the complex

nature of values and the ease with which they may be

influenced (Tuck, 1991). Her findings are consistent with

Descartes' contention that values are a function of one's

environment.

Although conducted before Tuck's study, Peshkin's

(1986) research supports the notion that values can be

influenced within the school environment and that they are a

function of a particular environment. His study explored

the program of Bethany Baptist Academy, a fundamentalist

religious K - 12 school in the Midwest. He conducted 18

months of field research at the school, which at that time

comprised an enrollment of 350 students. Through his

research, Peshkin found that the teachers believe that God

has called them into Christian service, and administrators

believe that the school's rules and regulations remain in

effect at all times. The school's mission is clear to
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students, teachers, and administrators; and all teachers

were found to exhort the students to immerse themselves "in

the Word and to promulgate what they have heard (Peshkin,

1986)." The instruction, based upon the Bible and delivered

without variation among teachers, is built upon the

following premises: (1) unwavering acceptance of Jesus as

the only path to salvation, (2) witnessing to the unsaved in

the world while keeping their own spiritual life untouched,

(3) expectating to be persecuted for being Christian and

trying to reach those who are not saved, (4) communicating

with God through prayer throughout the day, (5) recognizing

that one should maintain the "right perspective" in terms of

material possessions which should not interfere with one's

relationship with God, and (6) having an awareness of "the

end of the world, eternity, and Christ's second coming"

(Peshkin, 1986).

Character indoctrination includes carefully defined

gender roles and relationships according to the

fundamentalist Christian view. For example, male students

are taught traditionally male skills such as crafts, work

habits, gardening, manners, economics, leadership, music and

rhetoric. Female students learn cooking, housekeeping,

household management, manners, sewing, growing and arranging

flowers, interior decoration, literary skills and child

care. Leadership roles are viewed as being clearly male,
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although female students may participate as leaders in

women's organizations. Students are admonished to have the

"right attitude" at all times, and although it is never

defined everyone in the school seems to instinctively know

the meaning of the phrase.

Although there are activities like those that occur in

other schools, such as cheerleading, they are also immersed

in the school's doctrine. For example, female students who

desire to be cheerleaders must meet selection criteria which

include being "'an example of the believers, in word,

conversation, in charity, in spirit, in faith, in purity' (1

Timothy 4:12)" and they must show "the joy of the Lord" on

their faces during the tryouts.

In addition, Peshkin found that the teachers believe

that in order to "properly socialize a Christian child they

must 'guard his mind.'" The school emphasizes doing and

being, and everything is directed toward Christian living at

all times. Peshkin's research demonstrated that students

can be socialized to think and behave in certain ways and

that schools can influence individual student values and

possibly their behavior (Peshkin, 1986).

In his research on public policy in which he used a

dualistic values construct for analyzing and understanding

policy shifts over time, Tropman (1985, 26) posited that

values "embody our fundamental assumptions about the goals
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and meaning of existence." He defined the term value as

"a standard that discriminates the aims or actions that we

perceive are important to pursue." Through his research, he

developed the "conflict theory of values" in which he

contends that the value system comprises juxtaposed sets of

conflicting values that develop over time and which compete

with one another for "dominance and expression" (1985, 26).

Erickson suggested that the same value structure exists at

the individual as well as the social level, but that they

are experienced differently (Tropman, 1985, 27 - 28). In

his research, Tropman extended Erickson's argument beyond a

single value system in which behavior is believed to be

consistent:

If one assumes that both individuals and

society have a system of dual and

juxtaposed values, then behavior can be

consistent even with values that appear

to be mutually contradictory. The key

problem for behavior in a given instance

may well be how to maximize what one

value represents without detracting

from--or by only minimally detracting

from--what another value represents

(Tropman, 1985, 32).
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He identified seven value-policy conflicts in American

society: (1) Equity vs. Adequacy, (2) Private vs. Public,

(3) Independence vs. Interdependence, (4) Struggle vs.

Entitlement, (5) Work vs. Leisure, (6) Secular vs.

Religious, and (7) Personal vs. Family (Tropman, 1985, 26).

His research is significant because it linked values with

behavior and advanced the idea that an understanding of

human values would aid in understanding why people do what

they do and make the choices that they make; i.e., how

people relate to the world around them.

This study investigated whether or not there are

differences in the values fostered in private schools,

public choice schools and public attendance-zone schools in

San Antonio and whether or not there are differences in the

institutional values that are identified by students as

compared with teachers. The nature of this descriptive

study lends itself to the use of both qualitative and

quantitative research methods.

A review of the literature regarding research methods

indicates a great deal of support for conducting "mixed

method research" (McWilliam, 1991) as a means of increasing

confidence in the conclusions (Shotland, Mark 1987, 78)

since no one method can perfectly indicate the hypothesized

construct of interest (Crano, 321). Borg and Gall assert

that qualitative data acquisition procedures lend themselves
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to the "diversity of 'multiple realities' one finds in a

complex field situation" (1989, 385), as is certainly the

case in the study of values. Qualitative research

activities "try to account for the effects of preconceptions

and expectations on the outcomes" rather than trying to

control for such effects (McWilliam, 1991, 6). There is

less emphasis on outcomes, and it provides a deeper and

broader view of the phenomenon being investigated

(McWilliam, 1991, 31). Conversely, quantitative research

"measures certain parts (variables) of the phenomenon"

(McWilliam 1991, 12), and its purpose is "to determine

relationships, effects and causes with a focus on individual

variables" (McWilliam, 1991, 6). In general terms,

quantitative research allows one to "determine whether the

relatively narrow phenomena we study in a given

investigation have a greater-than-chance probability of

having occurred" (McWilliam, 1991, 31). Menzel et al.

(Kidder, Fine, 1987, 58) provide an excellent comparative

analogy of quantitative and qualitative research methods in

support of their combined use:

The methods are analogous to zooming in

and zooming out with a lens. To the

extent that they are reproduced

objectively, wide-angle, telephoto, and

microscopic views must be simultaneously
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valued, and zooming from different

directions merely focuses attention on

different facets of the same phenomenon.

Kidder and Fine suggest that this analogy means that

"qualitative and quantitative methods reveal different

levels of activity and create different levels of

explanation that do not compete with each other because they

address different questions." They expand the analogy by

describing qualitative research as being in motion much like

"a roving movie camera with variable exposure, a shifting

focus, and nonroutinized selections of angles, durations,

film speed, and so on... The movement and variation are

deliberate aspects of the method itself." On the other

hand, they describe quantitative research as fixed in that

it standardizes data collection via uniformly administered

standardized instruments to produce data that may be tallied

(Kidder, Fine, 1987, 58 - 59). They identify two types of

qualitative research: (1) Q, unstructured research, which

comprises field work, participant observation, or

ethnography and includes a continuously changing set of

questions and (2) small q, which comprises open-ended

questions that are embedded in a structured survey or

experiment. This type of research is generally used to test

a hypothesis that is stated at the outset, and which does

not change. In short, qualitative research "provides the
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context of meanings in which quantitative findings can be

understood" (McWilliam, 1991, 34). The most common

qualitative data used in mixed method research tend to

include case studies and interviews. Quantitative data that

is combined with qualitative research methods typically

comprise surveys and existing records such as test scores,

attendance records, and the like. Mixed media research

designs have also made use of observational research

yielding both quantitative data and narratives (McWilliam,

1991, 17).

A number of research studies have successfully combined

qualitative and quantitative methodologies. Campbell's

study of the morale of submarine crews demonstrates that

informants' judgments and subjects' questionnaires can be

combined to result in a high level of agreement without

changing the basic nature of the research (Mark, Shotland,

1987, 61). In his study of parole, McCleary combined the

two methods, and his data comprised interviews,

observations, and informants.

Two of the most persistent concerns that emerged from

the literature regarding the use of qualitative research

methodology were concerns about reliability and validity,

specifically generalizability and replicatability.

Qualitative researchers tend to be more concerned with

conclusions not being contradicted than with their being
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replicated in detail (Crano, 323). The literature suggests

that the assessment of external validity of research short

of replicating, requires a comparison of the "procedures and

results of the study in question with the process to which

the researcher wishes to generalize." The emphasis should

be on the apparent similarity of their processes, structure,

or meaning rather than on their surface similarity. Since

this comparison depends on inferred rather than obvious

similarities, 'the question of external validity, like the

question of inductive inference, is never completely

answerable'" (Kidder, 252 - 253). In his study, McCleary

ruled out threats to validity by using both his personal

observations of the parole officers' behavior and their

retrospective reports of earlier events (Kidder, 234).

Threats to generalizability were overcome following several

unsuccessful attempts to quantify his data when he asserted

that rather than simply studying the individual parole

offices and the parole system he was actually examining

human behavior (McCleary, 1992, 41). In Capper's

descriptive study (1990), validity was established through

the use of "multiple sources of evidence, chain of

evidence, and investigator triangulation." Triangulation

is suggested as a means of increasing confidence in results

across quantitative and qualitative (small q) measures

(Kidder, Fine, 1987, 62).



49

Triangulation is defined as the use of multiple

indicators in order to assess a hypothetical construct. In

other words, the researcher uses a variety of methods to

"home in" or triangulate on the variable in order to

identify the common features shared by the researcher's

measures and the construct (Crano, 320). The rationale for

using triangulation is that no single measure is a perfect

indicator of a construct. Its use emphasizes a need for

continual refinement of methods of measurement as a means of

allowing "for the development of theoretical positions of

ever increasing validity" (Crano, 321). It is believed that

the more measures that are employed, the more precise the

identification of the construct of central relevance, thus

suggesting a recognition of the frailness of measurement

processes (Crano, 323). An example of triangulation of

conclusions is in McCleary's study whereby he did not regard

each officer as unique (therefore did not trace the paths of

each). He identified the bureaucratic requirements which

encourage the labeling of some parolees and used

corroborating evidence from many parole officers to

demonstrate the reliability of his conclusions (Kidder and

Fine, 1987, 64). Through this process, he was able to

identify common patterns, forces and "repeating narrative"

and was able to triangulate his conclusions across people

within his research study (Kidder and Fine, 1987, 65).
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Based upon the review of the literature with respect to

mixed-media research, triangulation of multiple data sources

was employed in the qualitative component of this research

study in order to address threats to validity and

reliability.

In summary, current research on values is limited. The

purpose of this study was to add to this body of knowledge

by identifying, comparing and analyzing the values that are

operative in private schools, public schools of choice and

public attendance-zone schools, including a comparison of

values identified by students and teachers in these schools.

The next chapter will describe the research methodology,

including a description of the research approach,

participants, and the statistics that were employed.



CHAPTER III

RESEARCH METHODOLOGY

In this chapter the methodology of this study will be

presented, including descriptions of the participants, data

collection and analysis procedures, and research approach.

This study investigated whether or not differences exist in

the values fostered in private schools, public choice

schools and public attendance-zone schools in San Antonio

and whether or not there are differences in the

institutional values that are identified by students as

compared with teachers.

Population

The population for this study was the total middle

school (grades 6 - 8) student population and the teachers of

nine schools in San Antonio, Texas. The student sample for

this study comprised 1866 students.

This study is part of a comprehensive research project

on school choice in San Antonio which examines four areas:

(1) the differences between choosing and non-choosing

families, (2) the educational impacts of school choice on

low-income students, (3) the satisfaction of parents, and

(4) the effect of pricing on a family's ability to choose

among educational options. The goal of the broader research

51
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project was to understand the consequences that educational

choice opportunities have for low-income students and their

families, as well as to examine the relationship between

school characteristics and student outcomes.

Two choice programs were included in the broader

research project: (1) the privately funded Children's

Educational Opportunity (CEO) Foundation and (2) a district-

wide multilingual public school choice program that is

offered by the San Antonio Independent School District. The

CEO program is a privately funded scholarship program that

provides partial tuition scholarships to 950 low-income

children in San Antonio so that they may enroll in private

or out-of-district public schools in grades 1 - 8. The

scholarships cover half of a school's tuition up to a

maximum of $750; the average CEO scholarship is $575. In

comparison with private school standards in many parts of

the country, this figure may appear insignificant. However,

in San Antonio where the average elementary school tuition

is less than $1,100, the CEO program has real value.

In the 1992-93 school year, the CEO Foundation provided

936 students with scholarships. Recipients were selected on

a first-come, first-chosen basis. Approximately half of the

scholarships were awarded to families whose children had

previously attended public school, and the other half were

granted to eligible families whose children were already
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enrolled in private schools. Of the total enrollees,

approximately 60 percent enrolled in Catholic schools, 20

percent in nondenominational religious schools, 10 percent

in Baptist schools, 1 percent in non-religious schools, and

the remainder in religious schools of various denominations.

San Antonio was selected as the site for this research,

especially as it relates to low-income, minority families

because more than 70 percent of the school children are

Hispanic, and approximately 85 percent are from ethnic

minority groups. Approximately 80 percent of the district's

students receive free or reduced-price meals. Most of the

district lies within the incorporated city limits of San

Antonio.

The multilingual program in San Antonio Independent

School District (SAISD) began in the early 1980s to enhance

the district's foreign language offerings. It offers a

continuous seven-year program of foreign language

instruction beginning in the sixth grade. Students first

make application in the fifth grade and are admitted on the

basis of superior academic performance as evidenced by test

scores, grades, and teacher recommendations. The

multilingual program includes instruction in the same

essential elements required in all Texas public school

districts as well as language enrichment through honor

classes, accelerated pacing, and individualized instruction.
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The multilingual program is housed in two middle schools and

one high school. The student population at these schools

also includes regularly assigned students. Thus students

enrolled in the multilingual program take many of their

classes with regular students. For the 1992-93 school year,

675 students were admitted to the multilingual program.

Another 307 students were not admitted due to enrollment

limitations (Martinez et al., 1993).

Data Collection and Analysis

Due to the nature of this descriptive study, both

quantitative and qualitative research methods were used, a

practice that is supported by the research literature as a

means of increasing confidence in the findings. Two methods

were used to collect the primary data: a student

questionnaire (Appendix A) and structured group interviews

with teachers (Appendix B). The values questions for the

student questionnaire and the structured group interviews

were developed from the research literature on values (see

definition of terms). The student survey questionnaire was

based upon one which was developed by John Witte (University

of Wisconsin) to examine the characteristics of the

metropolitan public schools in Milwaukee (Martinez, Kemerer

and Godwin, 1993) to which the values questions were added.
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Student Data

The student (quantitative) data were gathered from the

values questions and the demographic questions on the

questionnaire (Appendix A). The value questions were

designed to determine the presence of moral, social,

spiritual, educational, personal and civic values as

emphasized in the instructional program of the schools

studied. Figure 1 depicts the values section of the student

questionnaire.

Please check the box to show how often each of the following is discussed in your

classes:

Community pride

Knowing right from wrong

Responsibilities of being a citizen

Cultural/ethnic pride

Religious beliefs

Knowing the importance of learning

How to get along with people

Developing pride in yourself

Living in a democracy

Family pride

Sometimes

U2

Q2

02

v2

L2

D2

D2

O2

D2

Often

03

03

J3

L3

D3

L3

L3

13

03

L3

Neve

al

Q1

L1

1I

U1

D1

1

L1

FigureL. Values Section of the Student Questionnaire
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These questions were designed to gather information from the

students about which of the six values that were studied are

emphasized in their schools. Table 1 indicates how the six

values were categorized:

Table 1

List of Value Categories

QUESTION

Knowing right from wrong

Community pride

Cultural/ethnic pride

How to get along with people

Family pride

Religious beliefs

Knowing the importance of learning

Developing pride in yourself

Responsibilities of being a citizen

Living in a democracy

VALUE ADDRESSED

Moral

Soc i aI

Social

Social

Social

Spiritual

Educational

Personal

Civic

Civic

Bivariate analysis of percentage distributions and the chi-

square statistic were used to analyze the student responses

to the values questions and provided the basis for analyzing

the first three research questions:
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RQI What institutional values are identified by students

who attend private, public choice and public

attendance-zone schools as emphasized in the

instructional program?

RQ2 Do student responses regarding values differ by

ethnicity, gender and grade level?

RQ3 Are there differences in the values that are identified

by these students relative to the type of school they

attend?

Teacher Data

The qualitative teacher data were derived via

structured group interviews with the middle school teachers

of grades 6 - 8 in nine schools in San Antonio, Texas--two

public choice (multilingual) schools, two public attendance-

zone schools, three Catholic private schools, and two non-

Catholic private schools. A total of 114 teachers were

interviewed--48 public choice teachers, 25 attendance-zone

teachers, 17 Catholic school teachers, and 24 non-Catholic

schools teachers. Sixty-four responses were received for

the values question--16 from public choice schools teachers,

15 from attendance-zone teachers, and 33 from the private

school teachers--both Catholic and non-Catholic.

The teacher data were gathered from their responses to

the values question A of the Institutional Case Study
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Research Issues and Questions (Appendix B) which was

designed to allow flexibility and greater depth and richness

of responses, and to allow for true expression; i.e., the

unexpected. During these interview sessions, one

interviewer conducted the structured group interviews and

the other, functioning as the scribe, took detailed notes

and served as a process observer of each session. Each

teacher was provided a copy of the interview questions to

which they were asked to respond. Teachers were asked to

respond to four open-ended questions and record their

responses on sticky note paper. They were directed to write

as many responses to the question as they desired as long as

there was only one thought per sticky note comprising no

more than seven to ten words. At the end of a brief period,

teachers shared and discussed their responses with the

group. All responses were placed on chart paper under the

appropriately numbered question space for ease of viewing

and discussion. Consistent with Borg and Gall's (1989, 401)

interviewing rules, the open-ended questions addressed a

single idea and probing by the interviewer was used to

elicit more specificity in responses. Analytical commentary

notes were added following the sessions. These structured

group interviews provided more insight into the dynamics

that were present in the schools studied and aided in the
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description, comparison and analysis of the institutional

settings in the study.

The original structured group interview instrument that

was administered at the public choice schools did not

include a definition of values, but asked teachers what

values were evident in their school. It was quickly noted

that teachers were responding to their own definitions of

values yielding widely diverse responses and rendering the

data difficult at best to categorize for comparison.

Following a review of the literature, a set of value indices

was developed. The revised values question included a

definition of the term values along with categorical

classifications (Appendix B). The second administration of

the structured group interviews with teachers at the two

public attendance-zone schools and at all private schools

included a definition of values which classified them into

six distinct categories (Appendix B). The values question

defined values as internal guides or standards by which

people make decisions and organize their lives publicly and

privately and classified them into six categories: moral,

social, spiritual, educational, personal, and civic

(Appendix B). These are the same categories that are

portrayed with respect to the students in Table 3.1 on page

50. The data from the structured group interviews with
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teachers were analyzed via two methods to address research

question four and hypothesis three which are stated below:

RQ4 What institutional values are identified by private,

public choice and public attendance-zone school

teachers as emphasized in the instructional program?

H3 There will be no significant between-school differences

in the institutional values that are identified by

private, public choice and public attendance-zone

school teachers.

Teacher Data Analysis

It was recognized that it would be difficult to compare

the responses from the choice school teachers with those of

the other teachers due to the lack of specificity in the

original values question that was administered to public

choice school teachers. There was also a concern about

reliability and validity. To increase confidence in the

findings and to facilitate comparison with the student data,

a decision was made to quantify the data obtained from the

structured group interviews.

The teachers' responses from the structured group

interviews and script notes were reviewed, and the number of

times that a particular value was mentioned was tallied.

The values were ranked according to three levels, from 1 to

3 (1 being the most predominant; i.e., the value that
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received the most number of tallies and which was mentioned

most often during the interviews). Before analyzing these

data, it became evident that the tallies would not provide

an adequate data analysis. Therefore, a binary construct

(Figure 2) was developed and refined so that teacher

responses from each sticky note could be entered for

statistical tabulation and analysis.

CONSTRUCT FOR ANALYSIS OF TEACHER STRUCTURED GROUP INTERVIEW DATA
(Method One)

Q1 school id
Q2 school type

1 multilingual
2 attendance-zone
3 private

Which values are stressed in the school?
Q3 moral
Q4 social
Q5 spiritual
Q6 educational
Q7 personal
Q8 civic
9 missing value
(binary entries: 1=yes; o=no)

Figure 2

The construct included school identification number (In the

comprehensive research project, each school had been

assigned a number, so that number was used for continuity),

school type (multilingual, attendance-zone or private), and
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the list of values taken from the structured group interview

questions (Q3 - Q8). Each of the six values was coded as a

separate nominal, dichotomous variable. Its presence (or

emphasis in the school) was indicated by 1 and its absence

(or non-emphasis in the school) was indicated by 0.

Frequencies were computed to organize and summarize the

data, and the chi-square statistic was used to determine the

statistical significance of the differences between observed

and expected frequencies. Bivariate analysis of percentage

distributions were performed to produce the following

comparisons:

a. a comparison of all nine schools

b. a comparison of the two multilingual schools

c. a comparison of the two attendance-zone schools

d. a comparison of the five private schools

e. a comparison of the three catholic and two non-Catholic

schools

f. a comparison of the four public schools with the five

private schools

Data from the comparisons performed via cross-tabs were

placed in tables, and the values were ranked in three

categories: predominant, second, and third. In addition,

for each of the above comparisons, bar charts were

constructed so that the differences could be more readily

identified.
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Since multiple teacher responses had not been taken

into account with this method, which would distort the

findings rendering them difficult at best to report, a

second method of analysis was employed to address this

problem. The handwriting for all sticky note teacher

responses to the structured group interview question on

values was analyzed in order to match specific teachers to

specific responses. This analysis enabled the researcher to

determine the number of values noted by each teacher

respondent to control for the fact that teachers were

allowed to respond with as many values as they believed were

stressed in their respective schools. During this process,

all teachers were assigned a unique respondent code number

to facilitate future analysis of these data. An analysis of

the sticky note responses for the nine schools was produced,

which included all teacher responses by school and newly

assigned teacher respondent code numbers. All data

representing each teacher's response(s) were weighted so

that the fewer the number of values mentioned, the greater

was the assigned weight. Table 2 portrays the weighting

system. For example, if a teacher listed three of the six

values, a weight of 3 was assigned. If a teacher mentioned

all six of the values, the assigned weight was 0; and if a

teacher mentioned only one value, a weight of 5 was

assigned.
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Table 2

Weighted Value Codes for Teacher Response Data

NO. OF VALUES

6

5

4

3

2

I

WEIGHTED VALUE CODE

0

1

2

3

4

5

QI
Q2

A data coding construct was then developed to include the

weighted data (Figure 3).

CONSTRUCT FOR ANALYSIS OF TEACHER STRUCTURED GROUP INTERVIEW DATA

(Method Two - Weighted Data)

schoolid (1 -4)
school type (5)
1 multilingual
2 attendance-zone
3 private

Which values are stressed in the school?
Q3 moral (6)
Q4 social (7)
Q5 spiritual (8)
Q6 educational (9)
Q7 personal (10)
Q8 civic (11)
9 missing value

Q9 teacher code (12 - 13)

Figure 3
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The data for the nine schools using the weighted value codes

were coded and data analysis performed. Standard

statistical analyses were used -- frequency, means and

bivariate analysis of percentage distributions -- to analyze

teacher responses to the structured group interview question

relative to values. The data from public choice, public

attendance-zone and private schools were analyzed by type of

school--public vs. private, choice vs. non-choice, and

Catholic vs. non-Catholic.

The chi-square statistic was used to determine statistical

significance of the difference between the observed and

expected frequencies, with an established significance level

of .05. The following comparisons were made on the values

that teachers said were stressed in their schools:

1. all schools

2. public choice schools; i.e., multilingual schools

3. public attendance-zone schools

4. private schools (all)

5. Catholic vs. non-Catholic schools

6. public vs. private schools

The results of the weighted data analysis are portrayed in

the findings in Chapter 4.

Together, the data gathered from the student

questionnaire and the structured group interviews with

teachers formed the basis for examination of the



66

hypothesized relationships between both the within-school

and between-school differences in the institutional values

that were identified by students who attend private, public

choice and public attendance-zone schools. These data also

provided the basis for examining the hypothesized

relationship between institutional values identified by

students and teachers.

Institutional Data

Secondary data were collected via photographs, various

school documents and administrative interviews, which served

to provide depth and richness to the study since the teacher

respondents in this study were volunteers rather than

randomly selected. These secondary data served to

triangulate the findings from the teacher structured

interviews. An analysis of the document files for the nine

schools was conducted. Evidence of the following nine

elements was found in each of the nine schools in varying

degrees:

a. student handbook

b. statement of school philosophy

c. statement of school objectives

d. school yearbook

e. mission statement

f. statement of school goals
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g. employee handbook

h. curriculum statement

i. concept statement

Figure 4 depicts the matrix that was constructed to

facilitate the analysis.

DOCS-> ADM INT CLS OBS ST HNDBK PHIL OBJ YRBK MISSION GOALS EMPL HND CURRY ST CONC ST
SCHOOL

Catholc

Catholic
Cathoic

BapIst

Attend-zone
Attend-zone
Choice
Choice

FIgure 4. Document matrix for related institutional data

analysis.

At least one administrative interview was conducted at each

school. Classroom observations were conducted at seven of

the nine schools. The greatest number of classroom

observations were conducted at the multilingual schools. No

classroom observations were conducted at one of the private

schools and one of the public attendance-zone schools.

Seven out of nine schools provided copies of their student

handbook. Handbooks for four of the nine schools contained

statements of their school's philosophy, and three of the

nine included a listing of their school's objectives. Only
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two of the nine schools provided a school yearbook, mission

statement, or curriculum statement for the research team's

perusal. A concept statement was used only by the

multilingual schools. Only one school provided a copy of

their employee handbook. The number of elements present

for each school out of the total number analyzed appears

below:

Private Catholic School 0056 4

Private Catholic School 0058 5

Private Catholic School 0076 6

Private Denom. Christian School 0066 2

Private Baptist School 0026 4

Public Attendance-Zone School 1055 5

Public Attendance-Zone School 1056 1

Public Choice School 1061 6

Public Choice School 1043 7

Next, a matrix was constructed to categorize the nine

elements according to the six values that were investigated

in the study (Figure 5). The number of times that each

value was represented in an element was tallied, and the

values were ranked from I to 3, 1 being the value that

received the most emphasis as represented by the elements

analyzed.
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SCHOOL 0000

DOCUMENT/VALUES--> MOR'L SOC'L SPIR'L EDN'L PER'L CIVIC

STUDENT HANDBOOK

PHILOSOPHY
OBJECTIVES
YEARBOOK
SCHOOL MISSION

SCHOOL GOALS

EMPLOYEE HANDBOOK

CURR STATEMENT

CONCEPT STATEMENT

Figure 5.Matrix to categorize the nine elements by values.

The following comparisons were made:

a. all schools

b. private schools

c. Catholic v. non-Catholic schools

d. public schools

e. multilingual v. non-multilingual schools

f. public v. private schools

Photographic Data

A total of 216 photographs were taken at the school

sites--190 of the schools and 26 of the surrounding areas.

The photographs were obtained randomly; i.e., not according

to any established pattern or observation framework. The

intent was to capture the essence of the school environments

through photographs of bulletin boards, hall displays,
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classroom activities, classroom displays and decorations,

door decorations, student work, displays of the school

mission and/or goals, and hallway traffic patterns.

Photographs were also taken of some of the areas surrounding

the school sites.

Each photograph was labeled and catalogued by school

and its contents reviewed to identify evidence within the

school environments of the six values--moral, social,

spiritual, educational, personal, and civic--that were

investigated in this study. Ninety-eight photographs

contained evidence of the six values in varying degrees.

Photographs were not available for two of the Catholic

schools; therefore, a comparison was not made between

Catholic and non-Catholic schools.

The evidence was tallied for each school to form the

basis of the analysis for comparison of all schools, private

schools, public schools, public choice and public

attendance-zone schools, and public and private schools. A

simple computation was performed to add the columns for each

of the values studied.

Summary

This study investigated whether or not there are

differences in the values fostered in private schools,

public choice schools and public attendance-zone schools in
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San Antonio and whether or not there are differences in the

institutional values that are identified by students as

compared with teachers. The nature of this descriptive

study lent itself to the use of both quantitative and

qualitative methods. Quantitative data were acquired via a

student questionnaire (Appendix A). The qualitative data

were derived from structured group interviews with the

teachers (Appendix B). Threats to external validity and

reliability were reduced through the use of a theoretical

construct upon which the research was based. Internal

validity and reliability threats were addressed via the

triangulation of multiple data sources--questionnaire,

administrative interviews, classroom observations,

photographic data and institutional documents. Standard

statistical procedures were used to analyze the quantitative

data for this study by type of school--public vs. private,

choice vs. attendance-zone. The student data were also

analyzed by ethnicity, gender and grade level.

Chapter IV will present the findings of the data from

the research study in narrative, tabular and graphic

formats. In Chapter V, the findings of the study are

summarized, including conclusions and recommendations for

further research.



CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

Introduction

Chapter III described the participants, procedures for

the collection and analysis of the data and provided a

discussion of the research methodology. This chapter

presents and summarizes the findings in narrative, tabular

and graphic formats.

This study investigated whether or not differences

exist in the values fostered in private schools, public

choice schools and public attendance-zone schools in San

Antonio and whether or not there are differences in the

institutional values that are identified by students as

compared with teachers. The population for this study was

the total middle school (grades 6 - 8) student population,

the majority of which is Hispanic, and the teachers of nine

schools in San Antonio, Texas. These nine schools comprised

two public choice (multilingual) schools, two public

attendance-zone schools and five private schools. Of the

five private schools, three were Catholic, one was Baptist

and the other was denominational Christian. The following

four figures illustrate that the student respondents in the

study were predominantly Hispanic, most were enrolled in

72
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public schools of choice, and they were fairly evenly

divided by gender and grade level.

Figure 6 illustrates that the majority of student

respondents were enrolled in public schools of choice.

STUDENT RESPONDENTS
(Student Questionnaires)

12.6% (Catholic)

31.6% (Attendance-Zone) 5.2% (Non-Catholic)

50.7% (Multilingual)

Figure 6

Fifty-one percent of the students attended multilingual

schools, 32 percent were enrolled in regular public schools,

13 percent were enrolled in Catholic schools, and 5 percent

attended other religious private schools.

Figure 7 illustrates that the student respondents were

fairly evenly divided by grade level. Thirty-five percent

of the students were in the sixth grade, 34 percent were in

the seventh grade, and 31 percent were in the eighth grade.
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STUDENT RESPONDENTS

(By Grade Level)

30.7% (Grade 8)

34.1% (Grade 7)

35.2% (Grade 6)

Figure 8 illustrates the distribution of student

respondents by gender.

STUDENTRESPONDENTS
(By Gender)

42.5% (Boy)

57.5% (Girl)

A reasonable balance was also achieved. Girls comprised 57

percent of the sample population, and boys comprised 43

percent.
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Figure 9 illustrates that the majority of student

respondents were Hispanic.

STUDENT RESPONDENTS
(By Ethnicity)

"4.9%)

African-Amedcan(18.5%)

Hispario(742%)

Figure 9

For an N of 1832 students, 74 percent of student respondents

were Hispanic, 19 percent were African-American, 2 percent

were Anglo-American, and 5 percent described themselves as

Other.

The distribution of teacher respondents during the

structured group interviews is illustrated in Figure 10.

The majority of the respondents taught in public schools of

choice, followed by a fairly even distribution of teachers

from the other types of schools.
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TEACHER RESPONDENTS

(Structured Group Interviews)

17.7% (Attendance-Zone) 19.0% (Catholic)

16.5% (Non-Catholic)

46.8% (Multilingual)

Figure 1n

Public school teachers out numbered private school teachers

by almost two to one.

Forty-seven percent of the teacher respondents were from

public choice schools, 18 percent were from attendance-zone

schools, 19 percent were from Catholic schools, and 17

percent were from other private schools.

This chapter has been divided into four main sections.

The first section comprises a review of the research

questions, hypotheses and methods used to analyze the data.

The second section discusses the institutional values that

were identified by the students, including differences by

ethnicity, gender and grade level and by school type. The

third section presents the institutional values identified

by teachers and includes three major areas of findings

related to these values--structured group interviews with

the teachers, related institutional data and photographic
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data. The last section presents the values that were

identified by students as compared with teachers. The

chapter concludes with a comprehensive summary.

Research Questions and Hypotheses

Research Questj n.

The focus of this study was to identify the predominant

institutional values in nine schools in San Antonio, Texas

and compare the values that were identified by students and

teachers in these schools. This study addressed the

following research questions and related hypotheses, which

provide the framework for this chapter and form the basis

for the presentation of the research findings:

1. What institutional values are identified by students

who attend private, public choice and public

attendance-zone schools as emphasized in the

instructional program?

2. Do student responses regarding values differ by

ethnicity, gender and grade level?

3. Are there differences in the values that are identified

by these students relative to the type of school they

attend?

4. What institutional values are identified by private,

public choice and public attendance-zone school

teachers as emphasized in the instructional program?
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5. Do these values differ among the students and teachers

in these schools?

Research Hypotheses

1. There will be no significant within-school differences

in the institutional values that are identified by

students who attend private, public choice and public

attendance-zone schools.

2. There will be no significant between-school differences

in the values that are identified by students who

attend private, public choice and public attendance-

zone schools.

3. There will be no significant between-school differences

in the institutional values that are identified by

private, public choice and public attendance-zone

school teachers.

4. There will be no significant differences in the values

that are identified by students and teachers at these

schools.

Methodology

To address the research questions and hypotheses, two

methods were employed to collect the primary data--a student

questionnaire (Appendix A) and structured group interviews

with teachers (Appendix B). The student data were derived

from the values questions on the questionnaire, and the
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teacher data were gathered from their responses to the

values question A on the Institutional Case Study Research

Issues and Questions (Appendix B). These data were analyzed

via standard statistical procedures; i.e., frequencies,

means and bivariate analysis of the percentage

distributions. The chi-square statistic was used to

determine statistical significance between the observed and

expected frequencies, with an established significance level

of .05.

Two types of secondary data--institutional and

photographic--were used to triangulate that which was

obtained from the teachers' structured group interviews.

The institutional data were derived from administrative

interviews, classroom observations, and institutional

documents and statements. Matrix analysis was performed on

these data to identify and categorize evidence of the six

values being investigated in the study and to facilitate

comparison. Photographic data included 216 photographs of

the school sites. The photographs were labeled and

catalogued, and evidence of the six values was tabulated for

each school as the basis for comparative analysis. The next

section will present the research findings.

Student Data

This section will discuss the institutional values that

were identified by students, including comparisons by type
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of school, gender, grade level and ethnicity. The following

research questions will be addressed:

1. What institutional values are identified by students

who attend private, public choice and public

attendance-zone schools as emphasized in the

instructional program?

2. Do student responses regarding values differ by

ethnicity, gender and grade level?

3. Are there differences in the values that are identified

by these students relative to the type of school they

at tend?

The research hypotheses that will be addressed in this

section are the following:

1. There will be no significant within-school differences

in the institutional values that are identified by

students who attend private, public choice and public

attendance-zone schools.

2. There will be no significant between-school differences

in the values that are identified by students who

attend private, public school choice and public

attendance-zone schools.

The student population comprised 1866 students, the

majority of whom were Hispanic, enrolled in public schools

of choice, and almost evenly divided by gender and grade

level. Of the 1863 student respondents, 234 were from
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Catholic private schools, 96 from non-Catholic private

schools, 945 were from public schools of choice, and 588

were from public attendance-zone schools. The data for this

section were derived from students' responses to the values

questions on the student questionnaire. Figure 11 depicts

the values section of the student questionnaire:

Please check the box to show how often each of the following Is discussed in your

classes:

Community pride

Knowing tight from wrong

Responsibilities of being a citizen

Cultural/ethnic pride

Religious beliefs

Knowing the importance of learning

How to get along with people

Developing pride in yourself

Living in a democracy

Family pride

Figure 11. Values section of the Student questionnaire.

These questions were designed to gather information from the

students about which of the six values that were studied are

OmNever

U1

L1

D1

L1

L1

01

Li3 i2 L 1

...

Often

U3

U3
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Sometimes
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Q2
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emphasized in their schools. Table 3 indicates how the six

values were categorized:

Table 3

List of Value Categories

VALUE ADDRESSED

Knowing right from wrong

Community pride

Cultural/ethnic pride

How to get along with people

Family pride

Religious beliefs

Knowing the importance of learning

Developing pride in yourself

Responsibilities of being a citizen

Living in a democracy

Moral

Social

Social

Social

Social

Spiritual

Educational

Personal

Civic

Civic

Bivariate analysis of the percentage distributions were used

to analyze the student data, and the chi-square statistic

was utilized to determine the differences and their

significance. This section is divided into three sub-

sections to discuss the findings relative to each of the

three research questions.

QUESTION
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Research Question 1

The first research question investigated the

institutional values that students identified as being

predominant in their schools.

Private School Students

Data were derived from five private schools in San

Antonio comprising 331 student respondents. Of this number,

235 were from Catholic schools, and 96 were from non-

Catholic private schools. Table 4 gives the distribution of

all private school student responses for the values

questions, including the chi-square and significance values.

Beside each value in the column labeled OFTEN are the

percentages of student respondents.

Table 4

Distribution of Private School Students for All Values
Questions

ALL PRIVATE SCHOOL STUDENTS
n=331

VALUES % OFTEN CHI-SQ SIG
Community pride 26 71.92798 0.00
Knowing right from wrong 67 26.16647 0.01017
Responsibilities of/citizen 40 40.08876 0.00007
Cultural/ethnic pride 37 62.5021 0.00
Religious beliefs 78 32.92771 0.00099
Importance of learning 70 21.31917 0.0459
Getting along with people 51 31.29771 0.00177
Developing pride in yourself 47 29.75854 0.00304
Living in a democracy 31 37.82533 0.00016
Family pride 41 48.54052 0.00
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The questions about community pride, cultural/ethnic

pride, getting along with people and family pride provided

data relative to social values. The majority (51%) of

students said that getting along with people received the

most emphasis in their schools. Slightly more than one-

fourth (25.7%) of all private school students indicated that

community pride is emphasized, more than one-third (36.9%)

indicated that cultural/ethnic pride is emphasized, more

than one-half (51.5%) reported that getting along with

people is emphasized, and more than three-eighths (41.1%)of

students reported that family pride was given emphasis in

their schools.

The question, knowing right from wrong, addressed moral

values. More than five-eighths (67.1%) of student

respondents said that moral values were emphasized in their

schools.

Two questions provided data relative to civic values--

responsibilities of being a citizen and living in a

democracy. Between these two questions, students reported

that responsibilities of being a citizen were emphasized

slightly more than living in a democracy. More than one-

third (39.6%) of students indicated that the former was

emphasized, while slightly less than one-third (30.5%)

indicated that the latter was emphasized.
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More than three-fourths (77.6%) of all private school

students indicated that spiritual values were predominant in

their schools, while less than three-fourths(70%)of students

indicated that educational values were predominant.

In their responses to the question, developing pride in

yourself, forty-seven percent of students reported that

personal values received emphasis in their schools.

In summary, the data from private school student

responses on the values questions indicate that spiritual

values receive the most emphasis in private schools,

followed by educational and moral values.

Public School Students

Next, data from the responses of public school students

were analyzed. These data were derived from four public

schools comprising 1533 student respondents. Of this total,

945 students were enrolled in public choice schools, and 588

were enrolled in public attendance-zone schools.

Public Choice School Students

As with the private school students, the data for the

social values is imbedded within the responses to four

questions--community pride, cultural/ethnic pride, getting

along with people, and family pride. As indicated in Table

5, the data for social values reveals similar results as
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that from the private schools in that getting along with

people was reported to receive more emphasis than the other

questions from which data for social values were derived.

Table 5

Distribution for All Values Questions

PUBLIC CHOICE SCHOOL STUDENTS
n = 943

VALUES % OFTEN CHI-SQ SIG
Community pride 21 20.86127 0.00003
Knowing right from wrong 56 2.21586 0.33024
Responsibilities of/citizen 38 16.2981 0.00029
Cultural/ethnic pride 40 7.39174 0.02483
Religious beliefs 16 25.69741 0.000
Importance of learning 70 11.85876 0.00266
Getting along with people 46 1.73334 0.42035
Developing pride in yourself 48 8.7974 0.01229
Living in a democracy 19 25.68611 0.00
Family pride 36 1.37971 0.50165

Almost half(46%)of students enrolled in public choice

schools reported that getting along with people was

emphasized in their schools. Cultural/ethnic pride was

reported as receiving the next highest emphasis(40%),

followed by family pride (36%)and community pride(21%).

On the moral question, more than half (56%) of these

students said that knowing right from wrong was discussed in

their classes.
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Data derived from the two questions which addressed

civic values indicated that as with the responses of the

private school students, public choice school students

reported that responsibilities of being a citizen was

discussed more than living in a democracy. Slightly more

than one-third (38%) of student responses indicated that the

former was discussed, while almost one-fifth (19%) reported

that the latter was discussed in their classes.

Spiritual values were reported as being discussed very

little in public choice school classrooms. Slightly more

than one-eighth (16%) of public choice school students

reported spiritual values as receiving emphasis in their

schools.

On the other hand, almost three-fourths (70%) of these

students said that educational values receive emphasis in

their schools, and almost half (48%)of students reported

that personal values receive emphasis in their schools.

In summary, an analysis of the data from the responses

of public choice school students reveals that educational

values receive the most emphasis in their schools, followed

by moral and personal values.

Public Attendance-Zone School Students

Table 6 depicts the data analysis from 588 public

attendance-zone students.
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Table 6

Distribution for All Values Questions

PUBLIC ATTENDANCE-ZONE SCHOOL STUDENTS
n=588

VALUES % OFTEN CHI-SQ SIG
Community pride 25 2.73687 .25450
Knowing right from wrong 58 3.57925 .16702
Responsibilities of/citizen 41 13.24190 .00133
Cultural/ethnic pride 36 .88836 .64135
Religious beliefs 24 .71292 .70015
Importance of learning 70 18.34686 .00010
Getting along with people 50 1.80407 .40574
Developing pride in yourself 53 11.18290 .00373
Living in a democracy 24 19.16321 .00007
Family pride 48 1.61680 .44557

An analysis of the data for student responses to the four

questions relative to social values revealed that similar to

both private school students and public choice school

students, the majority of public attendance-zone students

reported that getting along with people was emphasized most

in their schools. Half of these students said that this

social value is discussed more in their classes, slightly

less than half (48%) said that family pride is discussed,

and more than one-third (36%) said that cultural/ethnic

pride is discussed. Consistent with the responses from the

public choice school students, community pride was reported

as receiving less emphasis in the classrooms than the other
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three, with one-fourth of these students indicating that as

the case.

Consistent with the responses of public choice school

students, almost five-eighths (58%) of attendance-zone

students reported that moral values were emphasized in their

schools.

An analysis of the data from the two questions that

provided the data for civic values indicated once again that

responsibilities of being a citizen was discussed more than

living in a democracy, with 41 percent of students reporting

that the former is discussed in their classes and almost

one-fourth (21%) indicating that the latter is discussed in

their classes.

As with the students enrolled in public choice schools,

attendance-zone students said that religion receives minimal

emphasis in their schools. Almost one-fourth (24%)of these

students reported that religious beliefs were discussed in

their classes.

Consistent with responses of students who are enrolled

in public choice schools, almost three-fourths (70%) of

these students reported that educational values are stressed

in their schools, and more than half (53%) indicated that

personal values are stressed.

In summary, the data from student responses for

students enrolled in public attendance-zone schools indicate
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that educational values are emphasized most, followed by

moral and personal values.

Summary

This section has discussed the findings from the data

that address the first research question; i.e., the

institutional values that students identified as receiving

emphasis in the three types of schools in this study--

private, public choice and public attendance-zone schools.

A comparison of the student response data indicates that

educational and moral values receive the most emphasis in

these schools. The analysis of the student data of both

public choice and attendance-zone schools reveals no

difference between the values emphasized in these schools,

nor in their rank placement. Therefore, all public school

students reported that educational values are predominant in

their schools, followed by moral and personal values. On

the other hand, although private school students also

reported that both educational and moral values are

emphasized in their schools, spiritual values were reported

as being predominant.

Research Question 2

The second research question investigated whether

student responses regarding values differed by ethnicity,
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gender and grade level. This section is divided into three

parts. The first part discusses an analysis of the data by

ethnicity; the second discusses the data analysis by gender;

and the third discusses the analysis by grade level. A

summary of the findings will conclude the section. Figure

12 depicts the section of the student questionnaire from

which these data were obtained.

Please circle the items that describe yourself:

I am enrolled in the Multilingual Program. Q1 yes U 2 no

I am a U1 boy U 2 girl

I am in grade U1 sixth Q2 seventh U3 eighth
I am L31 Hispanic U2 African- U3 Anglo U 4 Other

American

Figure 12. Demographic section of the student

questionnaire.

Ethnicity

Data analysis was performed on the responses of 1832

students -- 1360 Hispanic, 339 African-American, 43 Anglo,

and 90 who classified themselves as Other. Table 7 shows

the results of the data analysis for each of the values

questions on the student questionnaire. Beside each value

are the percentages of student respondents by ethnicity who
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reported that these values are discussed often in their

classes.

Table 7

Percentages of Student Respondents by Ethnicity

VALUE H A-A A 0
community pride 24 22 15 19
right/wrong 58 61 67 58
resp./citizen 40 39 32 46
cult/ethnic pride 39 39 54 29
religious beliefs 29 30 43 34
imp. of learning 72 68 74 59
getting along 48 51 55 46
pride/yourself 48 57 48 47
lvng/democracy 24 22 29 20
family pride 40 44 27 39

Slightly less than three-fourths of Hispanic (72%) and Anglo

(74%) students said that educational values were discussed

in their classes. Slightly more than two-thirds (68%) of

African-American students and slightly less than five-

eighths (59%) of students who describe themselves as Other

said they were discussed.

Student responses to the moral values question (knowing

right from wrong) were similar in all ethnic groups. More

than one-half (57%) of African-American students indicated

that personal values were discussed often in their classes,

while slightly less than one-half of Hispanic (48%), Anglo

(48%) and Other (47%) indicated that to be the case.
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The responses of all groups were either slightly more

(51% of African-American students and 55% of Anglo students)

or slightly less than half (48% of Hispanic students and 46%

of Other students) in reporting that getting along with

others was emphasized in their classes.

When the data for all ethnic groups were compared for

all values questions, all students said that educational

values were most predominant in their schools and that moral

values were emphasized second.

Student responses were split in their ranking of

personal and social values. Table 8 depicts the chi-square

and significance for the values that were found to be

significantly different with respect to student responses by

ethnicity.

Table 8

CHI-SQUARES FOR STATISTICALLY SIGNIFICANT VALUES BY

Value Chi-Square DF Significance

cultural/ethnic pride 21.89367 06 .00127

developing pride/self 21.33247 06 .00160

importance of learning 20.38486 06 .00236

responsibilities/citz. 19.44718 06 .00347

living in democracy 18.34795 06 .00542
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Statistically significant differences were found at both the

.05 and .01 levels of significance when responses were

analyzed by ethnicity on four of the six values studied--

social (cultural/ethnic pride), educational (importance of

learning), personal (developing pride in yourself) and civic

values (responsibilities of being a citizen, living in a

democracy).

In summary, an analysis of the data for all students by

ethnicity indicates that in the schools studied, educational

values receive the most emphasis, followed by moral,

personal, and social values. Major statistically

significant differences were found among student responses

relative to social, educational, personal and civic values.

Gender

The responses of 780 male students and 1055 female

students were analyzed. Table 9 shows the results of the

data analysis for each of the values questions on the

student questionnaire. Beside each value are the

percentages of student respondents by gender who reported

that these values are discussed often in their classes.
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Table 9

Percentages of Student Respondents by Gender

VALUE % MALE % FEMALE
community pride 21 24
right/wrong 55 62
citizenship 39 40
cult/ethnic 38 39
religious beliefs 31 28
learning 65 74
get along 47 49
pride/self 48 50
lvng/democr 24 23
family pride 42 39

A comparison of student responses by gender reveals no

differences in the values that were identified as being

predominant by male and female students. As with the

analysis by ethnicity, educational values emerged as

predominant followed by moral and personal. Slightly less

than two-thirds (65%) of male students and slightly less

than three-fourths (74%) of female students reported that

educational values are stressed in their schools.

More than half (55%) of male students and slightly less

than five-eighths (62%) of female students reported that

moral values are stressed, and slightly less than half (48%)

of male students and half of the female students said that

personal values are stressed.
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Statistically significant differences were found at the

.05 level of significance between the responses of females

and males on three of the six values -- moral, social and

educational. Statistical significance was also found at the

.01 level of significance on social and educational values.

Table 10 depicts the results of the chi-square test for

these value indices.

Table 10

CHI-SQUARES FOR STATISTICALLY SIGNIFICANT VALUES BY GENDER

Value Chi-Square DF Significance

knowing right/wrong 11.39263 04 .02249

community pride 17.34786 04 .00165

importance of learning 23.76586 04 .00009

In summary, an analysis of the data for all students by

gender revealed no difference in the values that male and

female students reported as being predominant in their

schools. Both groups said that educational values are

emphasized most in their schools, followed by moral and

personal values. Statistical significance was found between

the responses of female and male students on moral, social

and educational values.



97

Grade Level

A total of 1829 student responses were analyzed by

grade level. Table 11 lists the results of the data

analysis for each of the values questions on the student

questionnaire. Beside each value are the percentages of

student respondents by grade level who reported that these

values are discussed often in their classes.

Table 11

Percentages of Student Respondents by Grade Level

VALUE % SIXTH % SEVENTH % EIGHTH
com. pride 25 23 20
right/wrong 62 55 58
citizen 41 38 41
cult/ethn 33 42 41
relig 29 31 28
learning 70 70 70
get along 52 44 49
pride/self 51 48 49
lvng/democr 26 22 21
family pride 42 43 35

The analysis revealed virtually no grade-level differences

between the values that students reported as being

emphasized in their schools. The three values that students

at all grade levels reported as being predominant were

educational, moral and social/personal. Almost three-fourths

of students at all grade levels said that educational values

were predominant in their schools.
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Almost five-eighths (62%) of sixth grade students and

slightly more than one-half (55%) of seventh grade and

eighth grade (58%) students indicated that moral values were

stressed.

Slightly more than half (52%) of sixth grade students

and slightly less than half (49%) of eighth grade students

reported that the social value of getting along with others

was stressed in their schools. More than two-fifths (44%)

of seventh grade students said that this value was stressed.

More than half (51%) of sixth grade and slightly less

than half (48%) of seventh grade and (49%) eighth grade

students reported that personal values are emphasized.

Although the students' responses by grade level were fairly

evenly distributed, statistically significant differences

were found among student responses on social and civic

values. Table 12 shows the results of the chi-square test

for these data.

Table 12

CHI-SQUARES FOR STATISTICALLY SIGNIFICANT VALUES BY GRADE
LEVEL

Value Chi-Square DF Significance

cultural/ethnic pride 13.87232 04 .00771

living in/democracy 09.74371 04 .04497
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In summary, the data analysis for all students by grade

level indicate that educational values receive the most

emphasis, followed by moral, social and personal values.

Statistical significance was found among student responses

on social and civic values.

Summary

This section has presented the findings from the data

relative to the second research question: Do student

responses regarding values differ by ethnicity, gender and

grade level? When the data were analyzed, there were no

differences in the values or their rank as identified by

students by ethnicity, gender or grade level. The following

three figures summarize the analysis of these data. The

values on these charts are represented as follows:

rt/wrong - knowing right from wrong
com pride - community pride
cul/ethn - cultural/ethnic pride
get along - getting along with people
fam pride - family pride
religion - religious beliefs
learning - importance of learning
self pride - developing pride in yourself
democ - living in a democracy
citizen- responsibilities of being a

citizen

Figure 13 depicts the results of the data analysis by

ethnicity.
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Student Demographic Summary Data
by Ethnicity
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Figure .13

The three values that were reported as being emphasized in

the schools studied were educational, moral, and personal,

with social values slightly trailing personal values in

reported emphasis. Statistical significance was found among

all groups in their responses regarding social values. The

data analysis indicated that there were statistically

significant differences among student responses regarding

social, educational, personal and civic values. The most

significant differences were found relative to social and

personal values followed by educational and civic values.
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When the data were analyzed by gender, no differences

were found in the values that students identified as being

emphasized in their schools (Figure 14).

Student Demographic Summary Data
by Gender

80 ... ..... .... .................................................................................

50 ..
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Both males and females reported that educational values were

emphasized most in their schools, followed by moral and

personal values. Statistical significance between male and

female respondents was found on social and moral values.

The most significant differences in student responses were

found regarding educational values. Statistical

significance was also found in their responses regarding

social and moral values.
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An analysis of the data by grade level (Figure 15)

indicated that educational values receive the most emphasis

in their schools, followed by moral, social and personal.

Student Demographic Summary Data
by Grade Level
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Figure 15

Statistical significance was found among student responses

on social and civic values.

Research Question 3

The third research question investigated whether or not

there were differences in student responses to the values

questions relative to the type of school they attend --
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private, public choice or public attendance-zone school.

This section is divided into three parts. The first part

compares public and private schools; the second compares

Catholic with non-Catholic schools; and the third compares

public choice with public attendance-zone schools. A

summary of the findings will conclude the section.

A Comparison of Public and Private School Students.

Table 13 provides a comparison of the data for 1852

public and private school student responses for the values

questions, including the chi-square and significance values.

Table 13

COMPARISON OF PRIVATE AND PUBLIC SCHOOL STUDENTS
n= 1852

PRIVATE PUBLIC
VALUE % OFTEN % OFTEN CHI-SQ SIG
Community pride 26 22 6.72145 0.03471
Knowing right/wrong 67 56 13.93343 0.00094
Respons/citizen 40 39 3.41234 0.18156
CuI/ethn pride 38 39 2.65848 0.26468
Religious beliefs 78 19 46.62618 0.00
Importance/learning 70 70 4.06449 0.13104
Getting along 51 48 1.56601 0.45703
Pride in self 47 50 1.77726 0.41122
Living in/democracy 31 21 19.63866 0.00005
Family pride 42 40 3.17457 020448

r _.._. v . % - -
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The responses to the values questions relative to

social values were similar for private and public school

students. Slightly more than one-fourth (26%) of private

school students and slightly less than one-fourth (22%) of

public school students reported than community pride was

discussed often in their classrooms. Slightly more than

three-eighths of both private (38%) and public (39%)

students answered that cultural/ethnic pride was discussed.

Slightly more than half (51%) and slightly less than half

(48%) of private and public school students respectively

reported that getting along with people received emphasis,

while more than three-eighths of both groups (42% and 40%

respectively) reported that family pride received emphasis.

Statistical significance was found at the .05 level (chi-

square=6.72145, p=.03471) only for student responses to the

community pride question. No statistically significant

differences were found between the types of schools for the

other questions relative to social values.

More than five-eighths (67%) of private school students

reported that moral values (i.e., knowing right from wrong)

are discussed in their classrooms compared with slightly

more than half (56%) of public school students. A

statistically significant difference at both the .05 and

.01 levels of significance was between the two types of

schools (chi-square=13.93343, p=.00094) on this question.
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More private than public school students indicated that

civic values are emphasized in their schools. Forty-percent

of private school students said that the responsibilities of

being a citizen are discussed in their classrooms compared

with 39 percent of public school students. Forty-two

percent of private school students reported that living in a

democracy is discussed often compared with 40 percent of

public school students. Statistical significance between

the two types of schools was found at both the .01 and .05

levels of significance (chi-square=19.63866, p=.00005) only

on the democracy question.

Since the private schools that were studied were

religiously affiliated, there was a great difference between

the schools regarding the discussion of religious beliefs in

their classrooms. More than three-fourths (78%) -of private

school students reported that religious beliefs were

discussed often in their classrooms, while less than one-

fourth (19%) of public school students indicated that

religious beliefs were discussed. Statistical significance

was found at both the .01 and .05 levels of significance

(chi-square=464.62618, p=0) for this question.

There was no difference between the two types of

schools in their responses regarding educational emphasis.

Almost three-fourths (70%) of the students enrolled in both

types of schools indicated that the importance of learning
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is stressed at their schools. Likewise, no statistically

significant difference (chi-square=1.77726, p=.41122) was

found between the two types of schools regarding the

emphasis of personal values. Slightly less than half (47%)

of private school students and half (50%) of public school

students reported that personal values are stressed in their

schools.

In summary, the data comparing public and private

school student responses relative to the values questions

indicate that among private schools, spiritual values are

emphasized most in their schools, followed by educational

and moral values. Public school students reported that

educational values receive the most emphasis in their

schools, followed by moral and personal values. Statistical

significance was found for student responses with regard to

community pride, knowing right from wrong, living in a

democracy, and religious beliefs.

A Comparison of Catholic and Non-Catholic Students

Three-hundred thirty private school students responded

to the enrolled student questionnaire. Three-hundred

twenty-six of these students responded to the values

questions. There were great differences between the

responses of these two groups of students on the questions

which identified social values. Table 14 provides a
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comparison of the data for these two groups of students,

including the chi-square and significance values.

Table 14

COMPARISON OF CATHOLIC AND NON-CATHOLIC SCHOOL STUDENTS
n = 326

CATHOLIC NON-CATHOLIC
VALUE % OFTEN % OFTEN CHI-SQ SIG
Community pride 33 10 29.57083 0.00
Knowing right/wrong 67 69 3.36603 0.18581
Respons/citizen 43 32 3.69164 0.1579
Cul/ethn pride 43 26 16.9475 0.00021
Religious beliefs 83 66 12.3331 0.0021
Importance/learning 71 68 0.44071 0.80224
Getting along 57 38 14.3198 0.00078
Pride in self 53 33 10.72825 0.00468
Living in/democracy 31 30 0.15676 0.92461
Family pride 47 28 21.20185 0.00002

One-third (33%) of Catholic school students indicated that

community pride was discussed in their classrooms, compared

with one-tenth (10%) of non-Catholic school students. A

statistically significant difference (chi-square=29.57083,

p=0) was found at both the .01 and .05 levels of

significance. Slightly less than half (43%) of Catholic and

slightly more than one-fourth (26%) of non-Catholic school

students said that cultural/ethnic pride were discussed in

their classrooms. Statistical significance was found at

both the .01 and .05 levels of significance (chi-square =

16.9475, p=.00021). More than half (57%) of Catholic school
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students responded that getting along with people was

discussed in their schools, compared with slightly more than

one-third (38%) of non-Catholic school students.

Statistically significant differences were also found on

this question at both the .01 and .05 levels of significance

(chi-square=14.3198, p=.00078). Almost one-half (47%) of

Catholic school students compared with slightly more than

one-fourth (28%) of non-Catholic school students said that

family pride was discussed often in their classrooms.

Statistical significance between the responses of the two

groups of students on this question was also found at both

the .01 and .05 levels of significance (chi-square=21.20185,

p=.00002).

No significant differences were found between the

responses of the two groups regarding moral values (i.e.,

knowing right from wrong). More than five-eighths of both

Catholic (67%) and non-Catholic (69%) students' responses

indicated that moral values are stressed in their schools.

Likewise, no statistically significant differences were

found between the student responses regarding civic values.

More than one-third (43%) of Catholic school students and

slightly less than one-third (32%) of non-Catholic school

students indicated that the responsibilities of being a

citizen were discussed in their classrooms; and less than

one-third of both groups (31% and 30% respectively) reported
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that living in a democracy was discussed often.

Statistical significance (chi-square = 12.3331,

p=.0021) was found between Catholic and non-Catholic student

responses regarding spiritual values. Almost seven-eighths

(83%) of Catholic school students said that spiritual values

are stressed, compared with slightly more than five-eighths

(66%) of non-Catholic school students.

No statistical significance was found between the two

groups regarding the emphasis of educational values. Almost

three-fourths (71%) of Catholic school students and more

than five-eighths (68%) of non-Catholic school students

indicated that educational values are emphasized in their

schools.

On the other hand, statistically significant

differences at the .05 level of significance were found

between the two groups (chi-squre=10.72825, p=.00468)

regarding the predominance of personal values. More than

half (53%) of Catholic school students and one-third (33%)

of non-Catholic school students indicated that developing

pride in yourself was discussed often in their classrooms.

In summary, the data comparing Catholic and non-

Catholic school student responses relative to the values

questions indicate that both Catholic and non-Catholic

schools emphasize the same values, although the ranking is

slightly different. Spiritual values are predominant among
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the Catholic schools studied, followed by educational and

moral values. Among non-Catholic schools, moral values

receive the most emphasis, followed by educational and

spiritual values. Statistical significance between the

responses of Catholic and non-Catholic students was found on

social, spiritual and personal values.

A Comparison of Public Choice and Public Attendance-Zone

Students

Table 15 provides a comparison of the data for 1533

public school students who responded to the values questions

on the enrolled student questionnaire--945 multilingual

(public choice) and 588 attendance-zone school students.

Also included are the chi-square and significance values.

Table 15

COMPARISON OF PUBLIC CHOICE AND PUBLIC ATTENDANCE-ZONE
SCHOOL STUDENTS

n = 1533
CHOICE ATTENDANCE-ZONE

VALUE % OFTEN % OFTEN CHI-SQ SIG
Community pride 21 25 5.97121 0.05051
Knowing right/wrong 56 58 1.9746 0.52271
Respons/citizen 38 41 1.91652 0.38356
Cul/ethn pride 40 36 3.01334 0.22165
Religious beliefs 16 24 18.84442 0.00008
Importance/learning 70 70 0.12532 0.93926
Getting along 46 50 1.80301 0.40596
Pride in self 48 53 3.05017 0.2176
Living in/democracy 19 24 6.22693 0.04445
Family pride 36 48 21.32389 0.00002

- V V V V~
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On the questions that address social values, there was

not much difference between the responses of students who

are enrolled in public choice schools and those who are

enrolled in public attendance-zone schools. Less than one-

fourth (21%) of public choice school students and one-fourth

(25%) of attendance-zone students indicated that community

pride was discussed often in their classes. More than one

third (40% and 36% respectively) of both groups reported

that cultural/ethnic pride are discussed often, and almost

half (46%) choice and half (50%) of attendance-zone school

students reported that getting along with people is

discussed often. There was a statistically significant

difference between the two groups (chi-square=21.32389,

p=.00002) on the question about the discussion of family

pride. More than one-third (36%) of choice school students

and almost one-half (48%) of attendance-zone students

reported that family pride is discussed often in their

classes.

There was no statistically significant difference

between the responses regarding moral values. More than

half of both groups (56% and 58% respectively) said that

knowing right from wrong is discussed often in their

classes.

There was no statistically significant difference in

the student responses regarding the frequency with which the
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responsibilities of being a citizen are discussed in their

classes. More than one-third of both groups (38% and 41%

respectively) indicated that this is discussed often in

their classes. On the other hand, statistical significance

was found at the .05 level of significance in their

responses regarding the frequency with which living in a

democracy was discussed in their classes (chi-square =

6.22693, p=.04445). However, less than one-fourth (19% and

24% respectively) of both groups indicated that this topic

was discussed often in the their classes.

In summary, the data comparing public choice and public

attendance-zone school student responses relative to the

values questions indicate few differences between the values

that students identified as being emphasized in public

choice schools as compared with public attendance-zone

schools. Educational values are predominant in both types

of schools, followed by moral and personal values.

Statistical significance was found in their responses

regarding family pride and living in a democracy.

Summary

The findings from the data which address the third

research question; i.e., the differences in the values

identified by students in private, public choice and public

attendance-zone schools relative to the type of school they
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attend, have been presented in this section. The following

four figures summarize the findings from the comparison of

the data. As with the summary data depicted on page 86, the

values are represented on these charts as follows:

rt/wrong - knowing right from wrong
com pride - community pride
cul/ethn - cultural/ethnic pride
get along - getting along with people
fam pride - family pride
religion - religious beliefs
learning - importance of learning
self pride - developing pride in yourself
democ - living in a democracy
citizen- responsibilities of being a

citizen

The analysis of the data comparing public with private

schools (Figure 16) indicated that educational and moral

values are emphasized in both types of schools, although

they are ranked differently.
STUDENT SUMMARY DATA
Private v Public School Students

0

rt/wrong orn pride cul/ethn get along tarn pride religion learning self pride dernoc citizen
Values

-e- PRIVATE -t- PUBLIC

F i ...... ............. ......r.., ..................16 ......
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Since private schools tend to be religiously affiliated,

spiritual values predominate, whereas the emphasis in public

schools .is on educational values.

Figure 17 shows that both Catholic and non-Catholic

schools emphasize the same values, although in different

rank order.

STUDENT SUMMARY DATA
Catholicv Non-Catholic School Students

0o............................ ............. .... .... .....................

0

0
t/wrong corn pride cul/ethn get along am pride religion learning slf pride democ citizen

Values

-4-CATH---NON-CAT

Spiritual values are predominant in Catholic schools,

followed by educational and moral values. Moral values are

emphasized most in non-Catholic schools, followed by

educational and spiritual.
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The data revealed little difference between the values

emphasized or their rank order as identified by public

choice and public attendance-zone school students (Figure

18).

STUDENT SUMMARY DATA
Choice vAttendance-Zone Students
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Figure 18

Both types of schools stress educational values first,

followed by moral and personal values.

When the data were analyzed for all students for all

types of schools studied (Figure 19), the values that were

identified by public choice and public attendance-zone

students were virtually identical.
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STUDENT SUMMARY DATA
All Students
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Students who attended both of these types of schools ranked

educational values as being predominant in their schools,

followed by moral and personal values. Private school

students said that spiritual values are emphasized most in

their schools, followed by educational and moral values. In

short, the primary difference between the values that

students said are emphasized in their schools lay between

public and private in that public school students reported

that educational values were emphasized most, while private

school students said that spiritual values receive the most

emphasis in their schools. Students at all three types of

schools said that educational and moral values are among the
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top three values emphasized in their schools. The

difference was that private school students indicated that

spiritual values are also emphasized, while public school

students said that personal values also receive emphasis.

Teacher Data

The previous section of this chapter discussed the

institutional values that were identified by students in

private schools, public choice schools, and public

attendance-zone schools, including comparisons by type of

school, gender, grade level and ethnicity. This section

will discuss the institutional values that were identified

by teachers and will address the fourth research question

and the third hypothesis:

RQ4 What institutional values are identified by private,

public choice and public attendance-zone school

teachers as emphasized in the instructional program?

H3 There will be no significant differences in the

institutional values that are identified by private,

public choice and public attendance-zone school

teachers.

This section is divided into three sub-sections--

teacher data, related institutional data, photographic data
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--to discuss the findings relative to the research question

addressed. It will conclude with a comprehensive summary.

Research Question 4

The fourth research question investigated the

institutional values that teachers identified as being

predominant in the schools in which they teach.

Structured group interviews were conducted with the

teachers in nine schools in San Antonio, Texas--five private

schools, two public choice (multilingual) schools and two

public attendance-zone schools. A total of 114 teachers

were interviewed--41 private, 48 public choice, and 25

public attendance-zone. Figure 20 depicts the values

question from the Institutional Case Study Research Issues

and Questions (Appendix B).
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INSTITUTIONAL CASE STUDY RESEARCH ISSUES AND QUESTIONS

A. Values have been defined as internal guides or standards by which
people make decisions and organize their lives publicly and privately.
Values can be classified into the following categories:

Moral values -- knowing right from wrong
Social values -- family pride, community pride, cultural/ethnic pride,

and knowing how to get along with people
Spiritual values -- religious beliefs
Educational values -- knowing the importance of learning
Personal values -- developing pride in oneself
Civic values -- living in a democracy

1. Which of these values are stressed at this school?

2. How do administrators reflect the school's value system in their
activities?

3. In what manner and to what extent do school values get addressed
in the classroom?

4. Do student attitudes and behavior reflect the school's value system?

Figure . Values question -- teachers' structured group

interviews.

A Comparison of All Schools

Data were derived from 208 structured group interview

responses to the values question representing 79 teachers.

Figures 21 and 22 illustrate the distribution of teachers by

school type. Twenty-eight (35%) of the teachers included in

this study taught in private schools, and 51 (65%) taught in

public schools.
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Of the public school teachers, 37 (47%) were public choice

school teachers, and 14 (18%) were public attendance-zone

school teachers.

During the structured group interviews, teachers were

asked to identify which of the six values was stressed in

their schools (Figure 20). Recall from the discussion of

the methodology in Chapter III that the teacher response

data were weighted so that the fewer values mentioned, the
greater the weight. The weights ranged from 0 - 5, with a

weight of 5 indicating that value as being reported as the

only one stressed. Bivariate analysis of the percentage

distributions were used to identify the single value that
teachers reported as being stressed (i.e., predominant) in

their schools. Figures 23 - 25 and Figures 27 - 29 depict

the results of the comparative data analysis. Each figure

graphically illustrates the percentage of teachers who

identified one predominant value in their schools. The

responses of the remaining teachers included several values,
hence they were assigned less weight and are not included on
these charts. Private school teachers indicated that moral

and spiritual values were predominant in their schools.

Social, educational and personal values were reported as
being predominant among public attendance-zone teachers, and
educational and personal values were reported as being

predominant in public schools of choice.
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Table 16 summarizes the results of the chi-square test
for the values that were reported by teachers as being

predominant among the three types of schools.

Table 16

CHI-SQUARES FOR PREDOMINANT VALUES

All Schools

Chi-Square DF S
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Statistical significance was found between the three types

of schools at the .05 level of significance on moral and

personal values. Statistical significance was found at both

.01 and .05 levels of significance on social, spiritual, and
educational values. An analysis of the means of the total

teacher responses for all nine schools revealed that the
three values that they reported in aggregate as being

predominant were educational (mean = 1.911), social (mean =

1.658) and personal (mean = 1.304).

Private School Teachers

Twenty-eight private school teachers responded to the
values question A. Figure 24 illustrates the results of the
data analysis.
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Overwhelmingly, private school teachers said that moral and
spiritual values were emphasized in their schools more than
any of the other values being investigated in this study.

No statistically significant differences were found among
private school teachers' responses relative to the

predominant values found in their schools.

A Comparison of Catholic and Non-Catholic Schooljacer

Private school teachers were further divided into

Catholic and non-Catholic. Data were derived from the

responses of 15 Catholic and 13 non-Catholic school

teachers. Figure 25 illustrates the results of the data

analysis.

Teachers Reporting One value Stressed
Catholiovs Non-Ca holicSchools

16 ........................ i:4....................................15:4 ..........

14........ ............... ...................

12---.......-

P
.10-.......

r

o 8.--..--

........ ..... .

0

moral 
spiritual

m Catholo non-Calh.

Figure2a



125

Since they are all private schools, the data again reflect

moral and spiritual values as being predominant in their

schools. There were no statistically significant

differences between the responses of Catholic and non-

Catholic school teachers.

A Comparison of Choice and Attendance-zone Public School

Teachers

Fifty-one public school teachers responded to the

values question during the structured group interviews.

Figure 26 illustrates the distribution of public school

teacher respondents.
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Of the public school teachers, 37 taught at public schools
of choice and 14 taught at public attendance-zone schools.

Figure 27 depicts the results of the data analysis for the

public choice school teachers.
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Only educational and personal values were reported by the
teachers as being predominant in public schools of choice.

No statistically significant differences were found among

these teachers relative to the values that they reported as

receiving emphasis in their schools.

Figure 28 illustrates the results of the data analysis

for attendance-zone teachers.
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Social, educational and personal values were reported by

public attendance-zone teachers as being predominant in

their schools. There were no statistically significant

differences found among these teachers relative to the

values that they reported as being predominant in their

schools.

A Comparison of Private and Public School Teacher

Data were derived from the responses of 28 private

school teachers and 51 public school teachers. Figure 29
illustrates the results of the data analysis. Private

school teachers said that moral and spiritual values receive

more emphasis in their schools than the other values being

studied. On the other hand, public school teachers reported
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that social, educational, and personal values are emphasized

more in their schools.
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Table 17 lists the results of the chi-square test for
the values that public and private school teachers reported

as being predominant in their schools.
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Table 17

CHI-SQUARES FOR PREDOMINANT VALUES
Private and Public Schools

Value Chi-Square DF Significance

moral 12.54662 05 .02802

social 12.59872 05 .02744

spiritual 39.45449 05 .00000

educational 35.67027 05 .00000

personal 11.16765 05 .04816

civic 01.29343 03 .73069

Statistical significance at the .01 and .05 levels was
found between public and private schools on spiritual and
educational values. Moral, social and personal values were
found to be statistically significant at the .05 level. No
statistical significance was found between public and

private schools regarding civic values.

Summary

This section has presented the findings from- the

structured group interviews with teachers in private, public

choice and public attendance-zone schools. An analysis of
the means of the teachers' responses on the values question

was conducted to identify and rank the three most

predominant values that teachers reported. Table 18 depicts

the results of the analysis.
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Table 18

Value Rankings By School Type and School

Private Schools
School 0026:
N = 7

Value Mean
1. spiritual/moral 1.571
2. educational/social 0.286
3. personal/civic 0.143

School 0056:
N =4
1. spiritual 1.5
2. moral/soc'l/edn'l/pers'l 0.25

School 0058:
N= 7
1. spiritual 2.286
2. social 1.714
3. moral 1.143

School 0066:
N= 6
1. moral 2.167
2. spiritual 1.667
3. social/educational 0.833

School 0076:
N=4
1. moral 3.75
2. spiritual 2.5
3. social/personal 0.75

tabe continues
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Table 18 (continued)

Value Rankings By School Type and School (continued)

Public Choice Schools
School 1043:
N = 19

Value Mean
1. educational 3.053
2. social 2.263
3. personal 1.579

School 1061:
N = 18
1. educational 3.278
2. personal 2.056
3. social 1.889

Public Attendance-Zone Schools

School 1055:
N = 10
1. educational/personal 1.9
2. social 1.7
3. moral 1.4

School 1056:
N= 4
1. social 3.5
2. educational 1.75
3. moral/personal 0.75

In this table, schools have been grouped by types--private,

public choice and public attendance-zone schools. The

values that teachers reported as being emphasized most in

the instructional programs in their schools have been listed

on the left side of the table beginning with the most

predominant; i.e., the value with the greatest mean score.
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The means are listed to the right of the corresponding

value.

An analysis of all teacher responses indicates that

educational, social and personal values are predominant

among all schools. Overwhelmingly, private school teachers

reported that moral and spiritual values received more

emphasis in their schools than the other values investigated

in this study. Educational values were ranked first among

all public choice school teachers, and further analysis

reveals no difference between the responses of these

teachers regarding the top three values that they reported

as receiving emphasis in their schools. Public attendance-

zone teachers ranked educational and social among the top

two values that are emphasized in their schools, followed by

moral and personal values.

Related Institutional Data

Supplemental data derived from each of the nine schools
in the study were utilized to triangulate the findings from

the teachers' structured group interviews. Figure 30

depicts the completed matrix originally shown in Chapter 3

on page 62.
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DOCS-> ADM INT CLS OBS ST HNDBK PHIL OBJ YRBK MISSION GOALS EMPL HND CURR ST CONC ST

Catholic 1 3 X 0 0 0 0 0 0 X 0

Catholic 1 2 X 0 X X 0 0 0 0 0

Catholic 1 4 X X 0 0 X X 0 0 0

Christian 1 1 0 0 0 0 0 0 0 0 0

Baptist 1 0 X 0 X 0 0 0 X 0 0

Attend-zone 2 5 X X 0 X 0 0 0 0 0
Attend-zone 1 0 0 0 0 0 0 0 0 0,

,hoice 2 13 X X 0 0 0 0 0 X X

choice 3 10 X X X 0 X 0 0 0 X

C

C

Fgure.fl Matrix

schools.

of related institutional data

The numbers indicate the number of administrative interviews

and classroom observations that were conducted at each

school, and. the Xs and Os indicate the presence or absence
of the other documents. The data from the administrative

interviews, classroom observations and institutional

documents for each of the nine schools were organized and

tallied as applicable to each of the six values that were

investigated. Based upon this tally, the top three values

were noted and ranked (1 being the most predominant).

Comparisons were made between all schools, private schools,

Catholic and non-Catholic schools, public schools, public

-- all
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choice and attendance-zone schools and public and private

schools.

A Comparison of All Schools

Figure 31 presents a graphic presentation of the data

analysis when all schools were compared.

RELATED DATA ANALYSIS
(AlI Sdools)

c

H
0

L
S

MORAL SoC. SPIRAL. EDNL PERS. CMC
PREDOMNJTVW.Es

Figure 31

The vertical axis represents the number of schools that

ranked these values as first; i.e., predominant, and the

horizontal axis represents the predominant values.

Educational values were predominant when the related data

for all schools were compared. Spiritual values received

the second emphasis, and personal values were ranked third.
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A Comparison of Private Schools

An analysis of the related institutional data among the

private schools revealed that spiritual values were

predominant, with educational values second and moral values

third. Figure 32 graphically illustrates these results.

RELATED DATA ANALYSIS
(Private Sdhools)

4..............-- - - ......---31...................a.......,......................... . .
S
C
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m .......................

S~iM. EDM. PERSI. CC
PREOKIANTVAUJES

A Comparison of Catholic and Non-Catholic Schools

Figure 33 illustrates that related institutional data

for Catholic schools (more than other private schools)

indicated that spiritual values were predominant in their

schools. Spiritual and moral values received equal emphasis

at other private schools.

... ....... .. .......................

0
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RELATED DATA ANALYSIS
(Catholic v Non-Catholic)
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PREDOMINANT VALUES

U Catholic * Non-Cath.

Figurez33

A Comparison of Public Schools

Related institutional data among public schools

indicated that educational values are predominant, followed

by personal and civic values. Figure 34 shows the results

of the data analysis.
RELATED DATA ANALYSIS

(Public Schools)

S
C

0
C

S

0.0 - - - - - - --

0D MORAL SOCL SPIW L EDN'L PERV'L CIVIC
PREDOM INANT VALUES

figure34
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The related data elements that were analyzed were

unavailable at one of the public schools; therefore, it is

not represented in these findings.

A Comparison of Public Choice and Public Attendance-Zone

Schools

The analysis of the related institutional data

comparing public choice with public attendance-zone schools

revealed that educational values are emphasized at both

types of schools and that personal values receive second

emphasis. Figure 35 illustrates the results of the analysis

of these data.

RELATED DATA ANALYSIS
(Choice vs. Mterdace-Zone)

2.ao ........................... .........................................

# 1.5 ........................................................

S
C
H 1.0-........................................
0

L
S 0.5 -.-.- ...-...................................... ...

0.0-1 MORAL Soot SPIRi. EDN' PERSt. CMC
PREDOMNANT VALUES

m Choice 0 Rend.zone

Figure35
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The analysis of the related institutional data for public

choice and public attendance-zone schools indicated that

neither moral, social nor spiritual values are predominant

in these schools.

A Comparison of Private and Public Schools

Figure 36 illustrates that a comparison of the related

data for private schools and public schools indicated that

educational values were emphasized most in public schools

while spiritual values received the most emphasis in private

schools.

RELATED DATA ANALYSIS
(Public . Private Schools)

S
C

0
0
L

MORAL. SOCL. SPIRL EDN1 PERSt. CMC

PREDOMNANT VALUES

Publio Private

Figure 36

In summary, the analysis of related institutional data

indicated that spiritual values receive more emphasis among
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private schools, particularly Catholic schools. On the

other hand, educational values were predominant among public

schools, public choice schools in particular.

Photographic Data

Photographs of the school sites were taken in order to

support the supplemental data and to further triangulate the

data derived from structured group interviews with the

teachers in the nine schools that were included in this

study. The photographs were obtained randomly; i.e., not

according to any established pattern or observation

framework. The intent was to capture the essence of the

school environments through photographs of bulletin boards,

hall displays, classroom activities, classroom displays and

decorations, door decorations, student work, displays of the

school mission and/or goals, and hallway traffic patterns.

Photographs were also taken of some of the areas surrounding

the school sites. Typical of the areas surrounding these

school sites are the apartment dwellings and houses depicted

in Figures 37 and 38.
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41

Figure 38. House near school sites.

A total of 216 photographs were taken at the school

sites--190 of the schools and 26 of the surrounding areas.

Each photograph was labeled and catalogued by school and its

contents reviewed to identify within the school environments

evidence of the six values that were investigated in this

study. Ninety-eight photographs contained evidence of the

six values in varying degrees. Photographs were not

available for two of the Catholic schools; therefore, a

comparison was not made between Catholic and non-Catholic
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schools. When all schools were compared, the following

ranking resulted (1 being the most predominant):

1 educational

2 personal

3 social

4 civic

5 spiritual

6 moral

Twenty-nine photographs were reviewed for private

schools, 18 of which contained evidence of the six values.

Figures 39 and 40 depict bulletin boards that were typically

found in the private schools.

Fiau 39. Bulletin board at a private school.
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41rT1 ryT~jflhi

Figure 40. Bulletin board at a private school.

A analysis of the photographs of the private schools

revealed that spiritual values were predominant, followed by

educational, civic, moral, and social/personal (tied).

One-hundred sixty-one photographs of the public schools

in the study were reviewed. Eighty of these photographs

contained evidence of the six values being studied. A

comparison of all public schools resulted in the following

ranking (1 being the most predominant):

1 educational

2 personal

3 social

4 civic

5 moral

1

1

1

1

i

!

pia
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Spiritual values were not in evidence. These results were

consistent with the findings for the teachers' structured

group interviews and related institutional data for public

schools.

Ninety-nine photographs of public choice schools were

reviewed, 48 of which were found to contain evidence of the

six values. Figures 41 - 47 depict bulletin boards and

decorations that were typically found in the public choice

schools.

Figure 41. Bulletin board at a public choice school.
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Bulletin board at a public choiceFicrure 43. school.



147

VU i tIE

, 01% 2 US

Bulletin board at a public choice school.Figure 44.
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Fiue 7 Classroom door at a public choice school.

The following ranking resulted (1 being the most

predominan t) :

1 personal

2 educational

3 social

4 moral/civic

No evidence of spiritual values was found.

Following a review of 62 photographs of the public

attendance-zone schools (32 of which were found to contain

evidence of the six values), results showed educational
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values as being predominant, followed by social, civic,

moral and personal values. As with the public choice

schools, spiritual values were not in evidence. Figures 48

and 49 depict bulletin boards and decorations that were

typically found in the public attendance-zone schools.

24~'

Figure 48. Bulletin board at a public choice school.
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Figr.e.49Ai. Classroom door at a public attendance-zone

school .

In summary, an analysis of the photographic data

revealed that consistent with the related institutional data

findings, spiritual values receive the most emphasis among

private schools, with educational values receiving second-

most emphasis. Among public schools, educational values are

predominant, followed by personal values. Public

attendance-zone schools place the most emphasis on

educational values, followed by social and civic values.
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Public choice schools were found to emphasize personal

values most, followed by educational and social values.

Summary of Teacher Data.

The findings from the data which address the fourth

research question which investigated the institutional

values that were identified by private, public choice and

public attendance-zone school teachers as being emphasized

in the instructional programs in their schools have been

presented in this section. These data were derived from the
responses of 114 teachers in nine schools in San Antonio to

the values questions during structured group interviews. To

triangulate these findings, supplemental data were collected

including interviews with administrators, classroom

observations, institutional documents and statements and

photographs of the school sites.

An analysis of the data derived from the teachers'

responses to the values question during the structured group

interviews indicated that the three values that predominate

across school types are educational, social and personal

values. Overwhelmingly, private school teachers reported

that moral and spiritual values receive more emphasis in

their schools than the other values investigated in this

study. Educational values were ranked first among all

public choice school teachers, and public attendance-zone
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teachers ranked educational and social among the top two

values that are emphasized in their schools.

An analysis of the institutional documents revealed

that spiritual values receive more emphasis among private

schools, and educational values are predominant among public

schools.

Photographic data analysis revealed that spiritual

values receive the most emphasis among private schools, with
educational values receiving second emphasis. Among public

schools, educational values were predominant, followed by

personal values. Among public attendance-zone schools, the

most emphasis was placed on educational values, followed by

social and civic values. Public choice schools were found

to emphasize personal values most, followed by educational

and social values.

Comparison of Student and Teacher Data

The previous two sections presented the research

findings for primary data derived from students and teachers

regarding the institutional values that they reported as

being emphasized in the instructional programs in three

types of schools in San Antonio, Texas--private schools,

public schools of choice and public attendance-zone schools.
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Also included were the findings for secondary data that were
collected as a means of triangulating that which was

obtained via structured group interviews with teachers. The
next three figures summarize the findings from the

comparison of these four data sources relative to the three

types of schools in the study. The numbers represent the

rank for a particular value. Only the top three ranks are

included.

Table 19

Ranking of Predominant Values--private Schools

Values Students Teachers Inst'l Photos

moral 2 1 3 -

social- 
- 4

spiritual 1 2 1 1

educational 3 - 2 2

personal - 4

civic - ~ - 3

Table 19 illustrates that among the private schools

studied students ranked spiritual values first, followed by

moral and educational values. The teachers ranked moral

values first, spiritual values second, and did not report a

third choice. The analysis of the institutional data
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revealed that spiritual values were emphasized most,

followed by educational and moral values. The photographs

of the private school sites indicated that spiritual values

were emphasized most, followed by educational, civic, social

and personal. In summary, the analysis of these data

indicate that among private schools, spiritual values are

predominant in the instructional programs in these schools.

Table 20 summarizes the results of the data analysis

for public schools of choice.

Table 20

Ranking of Predominant Values--Public Choice Schools

Values Students Teachers Inst'l Photos

moral 2 -

social -- 3

spiritual -

educational 1 1 1 2

personal 3 - 2 1

civic - - 3 -

The students reported that educational values are emphasized

most, followed by moral and personal values. The teachers

said that educational values are predominant and did not

rank any of the other values. The institutional data



157

revealed that educational values were predominant, followed

by personal values and civic values. An analysis of the

photographs of the school sites revealed an emphasis on

personal values, followed by educational and social values.

In summary, public schools of choice emphasize educational

values more than the other five values in the study.

Table 21 summarizes the results of data analysis for

public attendance-zone schools.

Table 21

Ranking of Predominant Values--Public Attendance-zone

School

Values Students Teachers Inst'l Photos

moral 2 3_-

social - 1 - 2

spiritual -

educational 1 2 1 1

personal 3 - 2 -

civic -

Public attendance-zone students indicated that educational

values received primary emphasis in their schools, followed

by moral and personal values. The teachers said that social

values were predominant and ranked educational and moral
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values second and third respectively. The results of the

institutional data analysis were consistent with that for

the students and teachers in that educational values were

shown to be predominant, with personal values second. The

analysis of the photographs also indicated that educational

values were emphasized most in public attendance-zone

schools, and social and civic values were ranked second and

third respectively. In summary, consistent with other

results the data from public attendance-zone schools

unanimously indicate that educational values are emphasized

most in these schools.

The findings from the primary and secondary data from

private, public choice and public attendance-zone schools as

reported and ranked by teachers and students and as

evidenced by related institutional data and photographs were

summarized by conducting an aggregate analysis of these

data. This analysis was achieved by constructing a matrix

of all of the findings from the four data sources and

performing a simple tally of the results (Appendix C). Only

the top three value ranks (1 indicating the most

predominant) are included in the matrix. The aggregate

ranking of the six values studied was derived from counting

the number of ones from left to right for each value. For

example, moral values were ranked first only once;
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therefore, the count of 1 was indicated on the tally. The

following are the tally results for each of the six values:

moral 1

social 0

spiritual 3

educational 7

personal 1

civic 0

Based upon this composite analysis of all four data sources,

educational values are shown to be by far the most

predominant. Spiritual values are next in emphasis,

followed by moral and personal values.

Summary

This chapter has presented the findings from the study

which address the five research questions and three related

hypotheses. The next chapter will review the study,

research methodology and the findings in three areas:

values identified by students, values identified by teachers

and a comparison of the values that were identified by

students and teachers, including implications of the

findings and recommendations for future research.



CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary of the Study

This study identified, compared, and analyzed the

values that are predominant in private schools, public

choice schools and public attendance-zone schools in San

Antonio, Texas. Specifically, the purpose of the study was

to investigate whether or not differences exist in the

institutional values emphasized in these three types of

schools and whether or not there are differences in the

values that are identified by students as compared with

teachers. Research with respect to values has been limited

and has provided little consensus on a definition. Most of

the research has tended to focus on values and their

relationship to student achievement. The focus of this

research study was to identify and compare the institutional

values that were identified by students and teachers in nine

schools in San Antonio, Texas.

The theoretical framework for the study is based upon

the beliefs that values form the foundation of human

behavior and that schools influence the values of the

societies in which they exist. The literature review was

160
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conducted in four areas: American democratic society,

education for the common good, school choice, and values

education.

Throughout America's history, people have fought

for the opportunities afforded by full-fledged citizenship.

However, it wasn't until the twentieth century that people

of all races, ethnicities and genders were given an

opportunity to avail themselves of education, hence allowing

them to become full participating members of a democratic

society. Democratic growth and diversity in America,

resulting in conflicting interests, have brought many

challenges which have caused people to question whether or

not democracy will survive. Those who believe that it is

salvageable believe it will be through focus on what is good

for all (Fine, 1995; Elshtain, 1995).

The public's concern with respect to declining

traditional values, character, and family structure in the

midst of increased crime, violence, and drug use coupled

with their loss of faith in American public schools has

resulted in a search for answers. School choice has emerged

as one of the proposed remedies to address these concerns.

Advocates contend that school choice will increase parental

control over the education of their children and increase

competition in the educational arena, thus improving the

quality of the education through economical expedience.
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Opponents assert that choice will contribute to the

balkanization and social stratification of children when

parents are allowed to choose where their children attend

school, hence reducing interactions among different racial,

ethnic, social and economic backgrounds (Hawley, 1996;

Levin, 1990; Clune and Witte, 1990).

One of the primary goals of public education has been

to educate for the common good (Bean and Apple, 1995) and

unify the nation through the promotion of democratic values

(Butts, 1995; Frymier et al., 1996). Critics assert that

school choice will undermine education for the common good
because participating schools will teach only those values

central to their mission. Yet there is little research on

the nature of values taught in private schools or in public

choice schools. This study sought to fill the void by

examining the values students and teachers perceive as being

emphasized in private, public choice, and public attendance-

zone schools in San Antonio, Texas.

This research addressed five research questions and

related hypotheses:

RQ1 What institutional values are identified by students

who attend private, public choice and public

attendance-zone schools as emphasized in the

instructional program?
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RQ2 Do student responses regarding values differ by

ethnicity, gender and grade level?

RQ3 Are there differences in the values that are identified

by these students relative to the type of schools they

attend?

RQ4 What institutional values are identified by private,

public choice and public attendance-zone school

teachers as emphasized in the instructional program?

RQ5 Do these values differ among the students and teachers

in these schools?

Hi There will be no significant within-school

differences in the institutional values that are identified

by students who attend private, public choice and public

attendance-zone schools.

H2 There will be no significant between-school

differences in the institutional values that are identified

by students who attend private, public choice and public

attendance-zone schools.

H3 There will be no significant between-school

differences in the institutional values that are identified

by attend private, public choice and public attendance-zone

school teachers.

H4 There will be no significant differences in the

values that are identified by students and teachers at these

schools.
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Research Methodology

The design of the study combined quantitative and

qualitative research methods and included the total middle

school student population and the teachers of nine schools

in San Antonio, Texas--two public choice (multilingual)

schools, two public attendance-zone schools, three Catholic

private schools, and two non-Catholic private schools. The

quantitative data were derived from the student

questionnaires, and the qualitative data were obtained from

structured group interviews with the teachers in the nine

schools studied. The student sample for this study

comprised 1866 students, most of whom were Hispanic,

enrolled in public schools of choice, and fairly evenly

divided by gender and grade level. A total of 114 teachers

were interviewed, the majority of whom taught in public

schools of choice. The student data were gathered from the

values questions and the demographic questions on the

questionnaire (Appendix A), which were designed to determine

the presence of moral, social, spiritual, educational,

personal and civic values as emphasized in the instructional

program of the schools studied. The qualitative data were

derived from the responses of the middle school teachers to

the values question A of the Institutional Case Study

Research Issues and Questions (Appendix B). The values

specified in the teacher interviews were the same as those
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listed in the student questionnaire. Internal validity and

reliability threats were addressed via the triangulation of

multiple data sources--questionnaire, administrative

interviews, classroom observations, photographic data and

institutional documents.

Bivariate analysis of the percentage distributions and

the chi-square statistic were used to analyze the student

responses to the values questions. Frequencies, means, chi-

square and bivariate analysis of the percentage

distributions were used in the analysis of the data from the

structured group interviews with the teachers. Both sets of

data were analyzed by type of school--public vs. private,

choice vs. attendance-zone. The student data were also

analyzed by ethnicity, gender and grade level. A minimum

significance level of .05 was established, and the results

were noted at both the .05 and .01 levels.

Summary of the Findings

The research findings were divided into two main

sections--student data and teacher data. The teacher data

were triangulated via the inclusion of related institutional

data and photographic data to strengthen reliability and

validity.
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Student Data

The student data addressed the first three research

questions and the first two hypotheses. The three research

questions investigated the institutional values that were

identified by students as emphasized in the instructional

program, including a comparison of the identified values by

ethnicity, gender, grade level and type of school--private,

public choice and public attendance-zone. The following

hypotheses were addressed:

Hi There will be no significant within-school

differences in the institutional values that are identified

by students who attend private, public choice and public

attendance-zone schools.

H2 There will be no significant between-school

differences in the institutional values that are identified

by students who attend private, public choice and public

attendance-zone schools.

Research Question One

The first research question investigated the

institutional values that students identified as being

predominant in their schools.

Spiritual values received the most emphasis in private

schools, with 78 percent of private school students

reporting that religious values were discussed often in
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their classes. Educational and moral values were reported

as receiving the next emphasis in their schools, with 70

percent of student respondents reporting that educational

values are often discussed and 67 percent reporting that

moral values are often discussed in their classes. This is

not surprising given that 85 percent of private schools are

religiously affiliated and tend to be based upon religious

values (Cooper, 1988).

In the instructional programs in both public choice and

public attendance-zone schools, educational values were said

to be predominant, with 70 percent of both public choice and

public attendance-zone students reporting that educational

values are discussed often in their classes. Moral and

personal values were said to receive the next emphasis, with

56 percent of public choice school students reporting that

moral values are discussed often in their classes and 58

percent of public attendance-zone students indicating that

these values are discussed often. Forty-eight percent of

public choice school students reported that personal values

are discussed often in their classes, and 53 percent of

public attendance-zone students indicated that personal

values are often discussed in their classes.

In summary, educational and moral values were reported

as receiving emphasis in all three types of schools.

Private school students reported that spiritual values
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receive the most emphasis, although educational values are

also emphasized. Public school students reported that

educational values receive the most emphasis and that

personal values also receive emphasis. The major difference

between public and private schools was that private school

students reported that both spiritual and educational values

are predominant, while both public choice and public

attendance-zone school students said that educational values

are predominant. This difference is not surprising due to

separation of church and state issues within public schools

and the sectarian emphasis in private schools.

Research Question Two

The second research question investigated whether

student responses in regard to values differed by ethnicity,

gender and grade level. Data analysis revealed no

differences in the value rankings when the student response

data were analyzed by ethnicity, gender or grade level.

The analysis by ethnicity indicated that all students

said that educational values receive the most emphasis and

that moral, personal and social values follow. Major

statistical significance was found on the questions about

cultural/ethnic pride (chi-square = 21.89367, p=.00127),

importance of learning (chi-square = 20.38486, p.= .00236),

developing pride in yourself (chi-square = 21.33247,



169

p=.00160), responsibilities of being a citizen (chi-square =

19.44718, p=.00347), and living in a democracy (chi-square =

18.34795, p=.00542).

When the data were analyzed by gender, there were no

differences in the ranking of the top three values by male

and female students. Similar to the results by ethnicity,

educational values emerged as the most predominant, with 65

percent of male students reporting that educational values

are discussed often in their classes and 74 percent of

female students reporting that educational values are often

discussed. Both groups of students indicated that moral

values received the next emphasis (55 percent of male

students and 62 percent of female students), followed by

personal values (48 percent of male students and 50 percent

of female students). Minor statistical significant

differences were found between the responses of male and

female students on moral values; i.e., knowing right from

wrong (chi-square=11.39263, p=.02249). Major statistical

significance was found with regard to their responses on

community pride (chi-square=17.34786, p=.00165) and the

importance of learning (chi-square=23.76586, p=.0009).

There were virtually no differences between student

responses when the data were analyzed by grade level.

Student responses at all grade levels indicated that

educational values are emphasized most in the instructional
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programs at their schools, followed by moral, social and

personal values. Major statistically significant

differences were found, however, in their responses to the

question about cultural/ethnic pride (chi-square=13.87232,

p=.00771). Students' tendency to search for group identify

during their middle school years and differences in their

ages could account for the statistically significant

difference found on this question. Minor significant

difference was found in their responses to the question

about living in a democracy (chi-square=9.74371, p=.04497).

In summary, there were no differences in the ranking of

the top three values when the student response data were

analyzed by ethnicity, gender and grade level, although

major statistical significance was found in their responses

to the question about cultural/ethnic pride.

Research Question Three

The third research question investigated whether or not

there were differences in student responses relative to the

type of school--private, public choice or public attendance-

zone--they attend. Comparisons were made between public and

private school students, Catholic and non-Catholic school

students, public choice and public attendance-zone school

students.
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It was not surprising that a major statistically

significant difference was found between the responses of

private and public school students with respect to religious

(chi-square=46.62618, p=0) and moral (chi-square 13.93343,

p=.00094) values. However, it was interesting to find a

major statistical significance (chi-square 19.63866,

p=.00005) between their responses to the question that asked

whether or not living in a democracy was discussed often in

their classes. Along with their emphasis on spiritual

values, private schools foster a sense of respect and

tolerance for others. They tend to view themselves as a

"community" (Bryk, Lee, Holland, 127, 1993) that is part of

the greater society. No statistically significant

differences were found in the responses of private and

public school students with respect to the question about

responsibilities of being a citizen.

When asked to rank the top three values that are

emphasized in their schools, private school students said

that spiritual values are most predominant, followed by

educational and moral values. Actually, the percentages of

private school students who indicated that these three

values are discussed often in their schools were quite

close; i.e., no more than eight percentage points in

difference. When compared with the differences in

percentages of the responses among public school students,
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these three values could all be considered to be most

predominant in private schools. Public school students

reported that educational values are predominant in their

schools and that moral and personal values follow in

emphasis.

Among Catholic school students, spiritual values were

reported as being predominant, followed by educational and

moral values. Non-Catholic school students reported that

moral values are predominant in their schools, followed by

educational and spiritual values. As in the discussion

above with respect to private school students' ranks that

they assigned to the top three values, the percentage of

students who reported that these three values are discussed

often in their classes was close. Therefore, all three of

these values could be considered as being predominant both

Catholic and non-Catholic private schools. Major

statistical significance between Catholic and non-Catholic

school students was found on all questions which addressed

social values: community pride (chi-square=29.57083, p=O),

cultural/ethnic pride (chi-square=16.9475, p= .00021),

getting along with others (chi-square=14.3198, p=.00078),

and family pride (chi-square=21.20185, p=.00002). Major

statistical significance was also found on personal (chi-

square=10.72825, p=.00468) and religious (chi-square

12.3331, p=.0021) values.
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There were no differences in the way that public choice

and public attendance-zone school students ranked the top

three values in their schools. Students in both groups

ranked educational values first, followed by moral and

personal values. However, major statistically significant

differences were found between the responses of public

choice and public attendance-zone students with respect to

the questions about religious beliefs (chi-square=18.84442,

p=.00008) and family pride (chi-square=21.32389, p=.00002).

Minor statistical significance was found between their

responses to the question about living in a democracy (chi-

square=6.22693, p=.04445).

Figure 50 summarizes the student data for the three

types of schools.

STUDENT SUMMARY DATA
All Studets

10............................. ............ ....................
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e 3ap- -.--.-.--.-.
n

2 0 ..... ..--- . .-.- .. ...... ...... ...... ...... ...- . ......

rt/wrong oom pride cul/ethn get along fam pride religion learning self pride democ citizen
Values
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Figure 50
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Despite major statistical significance found between the

responses of private and public school students on the

questions about religious beliefs, knowing right from wrong,

and living in a democracy, there were more similarities than

differences between these two groups of students.

Likewise, Catholic and non-Catholic students were quite

similar, although major statistical significance was found

on all questions which addressed social values and those

with respect to personal and religious values.

Public choice and public attendance-zone students were

strikingly similar despite major statistical significance

between their responses with respect to religion and family

pride and minor statistical differences regarding civic

values.

Teacher Data

The teacher data addressed the fourth research

question, which investigated the institutional values that

were identified by private, public choice and public

attendance-zone school teachers as emphasized in the

instructional program. These data also addressed the third

research hypothesis which theorized no significant between-

school differences in the institutional values identified by

private, public choice and public attendance-zone school

teachers.
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Research Question Four

The fourth research question investigated whether or

not differences exist between the values that are identified

by private, public choice and public attendance-zone school

teachers.

When teachers were asked to identify the one value that

is stressed at their schools, private school teachers said

both spiritual and moral values were tied, public choice

school teachers said educational, and public attendance-zone

school teachers said social values. Major statistical

significance was found between the responses of all teachers

on educational (chi-square=48.01654, p=0), spiritual (chi-

square=39.45449, p=.00002), and social (chi-square=29.11055,

p=.00120) values. Minor statistical significance was found

on personal (chi-square=21.52223, p=.01773) and moral (chi-

square=20.13225, p=.02803) values.

As with student responses, it is not surprising that

private school teachers said that spiritual and moral values

are emphasized more than other values in their schools,

although educational values also receive emphasis. No

statistically significant differences were found between the

responses of Catholic and non-Catholic private school

teachers. During interviews with private school teachers,

they consistently expressed the belief that spiritual values

are a part of all that they do and that the Bible is the
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basis for all values. One of the more typical comments was,

"All subjects have a common denominator--God." Another

private school teacher said, "If spiritual values are

personally (individually) honored, then the rest usually

follow. Proper spiritual values will lead to a balanced

life in other areas." A teacher from a Catholic school

stated, "All values are stressed at this school through

religion which permeates each subject from religion to

spelling. Everything is related back to Christ's teaching

and the two greatest commandments."

As with public school students, the public school

teachers were also strikingly similar in their responses.

Public choice school teachers said that educational and

personal values are predominant in their schools. Social,

educational and personal values were reported by public

attendance-zone school teachers as being predominant in

their schools. Typical of the comments made by public

school teachers is one made by a public attendance-zone

teacher, "There is a lot of talk about education, making

them [students] feel connected to their learning and that

learning is relevant."

When the responses of private and public school

teachers were compared, major statistical significance was

found between their responses with respect to spiritual

(chi-square=39.45449, p=o) and educational (chi-square =
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35.67027, p=0) values. Minor statistical significance was

found between their responses regarding social (chi-square =

12.59872, p=.02744), moral (chi-square 12.54662, p=.02802)

and personal (chi-square=11.16765, p=.04816) values.

As with the student data analysis, the sectarian focus of

private schools and the need to avoid intermingling church

and state issues in public schools clearly account for the

major statistical significance found between public and

private school teachers with respect to educational and

spiritual values.

In summary, when teachers were asked to identify the

one value that is stressed at their schools, private school

teachers said spiritual and moral, public choice teachers

said educational, and public attendance-zone school teachers

said social. When teachers were asked to rank the top three

values that receive emphasis in their schools, private

school teachers said spiritual are predominant, followed by

moral and educational. Public choice school teachers said

that educational values are followed by personal and social

values in emphasis. Social, educational and personal values

were reported by public attendance-zone school teachers as

being predominant in their schools.

Major statistical significance was found between

teacher responses from the three types of schools on

educational, spiritual, and social values. Major
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statistical significance was also found between the

responses of private and public school teachers with respect

to spiritual and educational values.

Related Institutional Data

Supplemental data derived from administrative

interviews, classroom observations and institutional

documents from each of the nine schools were used to

triangulate the findings from the structured group

interviews with the teachers. A comparison of the related

data for private schools indicated the predominance of

spiritual values, followed by educational and moral values.

Educational values were shown to be predominant among public

choice and public attendance-zone schools, followed by

personal values. When private schools were compared with

public schools, spiritual values emerged as being

predominant among private schools, and educational values

were predominant among public schools.

Photographic Data

The analysis of the photographic data was consistent

with the other findings in that spiritual and educational

values were predominant among private schools and

educational values were predominant among public schools.

The photographic evidence revealed that among public
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schools, education was emphasized the most at the public

attendance-zone schools, followed by social and civic

values. The emphasis in public choice schools was found to

be on personal values, followed by educational and social

values.

Research Question Five

The fifth research question compared the responses of

students with those of the teachers. The results of the

analysis for private schools indicated an emphasis on

spiritual and educational values in their instructional

programs. Both public schools of choice and public

attendance-zone schools were found to place the most

emphasis on educational values. An analysis of all of the

data for students and teachers, including related

institutional and photographic data, showed that educational

values are the most predominant, followed by spiritual,

moral and personal values in the nine schools studied.

Implications of the Findings

The focus of this descriptive study was to identify and

compare the values that are predominant in schools, with

specific emphasis on the values that are identified among

students and teachers in private schools, public schools of

choice and public attendance-zone schools. The findings
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from the study suggest that the difference between private

schools and public schools is that while private schools

emphasize both spiritual and educational values, educational

values are predominant in public schools.

The findings from this study present a number of

implications for educational administration at both the

campus level and in the policy arena. The preponderance of

evidence from the findings clearly indicates that private

schools emphasize both educational and religious values and

public schools place more emphasis on educational values.

The overarching inference from this research study is that

the belief that vast differences exist between the values

that are fostered in public and private schools may be a

myth.

Also worthy of consideration is that virtually no

differences were found between public choice and public

attendance-zone school students with respect to the values

that they identified as being predominant in their schools.

This would suggest that they have the same or quite similar

school experiences. Students at both types of schools

reported that education is emphasized more than any other

value. Hence, this would tend to bring into question the

assertion that great disparities exist between the

educational experiences of students in attendance-zone and

choice programs.
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Recommendations for Further Research

This descriptive study has provided a foundation in the

area of values; therefore, it naturally presents

opportunities for further research in a variety of areas,

including the impact of values on student outcomes and

behavior, as well as on later life.

Since this study investigated the values that students

and teachers identified as being predominant in private,

public choice and public attendance-zone schools in San

Antonio, Texas, there is a need to replicate the study to

determine whether or not similar findings would result in

other urban communities comprising different ethnic

compositions, as well as in suburban and rural communities.

The findings of this study are based upon teacher and

student perceptions of the values that are fostered in their

school environments. Field studies that address the

accuracy of student and teacher impressions regarding the

instructional program and its impact on behavior, including

classroom observations and student assessments, would

further enhance the research literature in this area. Such

results would be useful in determining whether or not the

values that teachers claim are taught and that students say

are evident are actually taught and have an impact on

student outcomes and behavior. An exploration of whether or
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not differences exist between private and public school

students would also be instructive.

The findings from this study indicate a need for

further research relative to whether or not the teaching of

democratic values, which are said to receive more emphasis

in public schools, would actually result in more active

participation in democratic life by public school students.

Specifically, additional research could address whether

values instruction really has an impact on behavior and

whether it creates different behavior between private and

public school students with regard to civic life, religion,

or tolerance of differences between people.

Summary

Although the subject of values continues to be hotly

debated both in schools and in the policy arena, the

research literature with respect to their impact on human

behavior and outcomes remains limited. The potential for

application of this information by educational

administrators and policy officials is evident; however,

further investigation is needed in order to maximize its

utility. This study has enhanced the research literature in

this field by providing information about the institutional

values that students and teachers identified in three types

of schools--private, public choice and public attendance-



183

zone--in San Antonio, Texas. The findings suggest that when

all factors are considered; i.e., gender, grade level,

ethnicity, and type of school, there are more similarities

than differences between the values that the students and

teachers identified in the nine schools studied. It is

clear that private schools emphasize religious and

educational values, and public schools emphasize educational

values. Several areas for future research were also

suggested.
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Student Questionnaire
(Grades 6 -8)

For each statement, please check the box to show if you Strongly Agree, Agree, Disagree, Strongly
Disagree, or Don't Know.

1. My school gives students a good education.

2. 1 like most of the students at my school.

3. Fighting is a problem at my school.

4. In my school, teachers expect students to do
their best all the time.

5. My teachers encourage students to express their
views in class.

6. My classes are pretty easy.

7. Many teachers at my school don't care about the
students.

Strongly Strongly Don't
Agree Agree Disagree Disagree Know

04 0 0 2 1 Q8

04 0 02 Q1 Q8

04 03 02 01 0

0 4 03 0Q 2 0Q1 0Q8

Q4 03 02 0Q 1 0

04 Q 02 Q1 Q

04 03 02 01 0a

8. Like my teachers. 0 4 3 0 3 2 UQ1  Ua

9. My teachers assign a lot of homework. Q4 03 0Q 2 01 0a

10. My teachers usually tell me how to correct the
mistakes in my work. Q4 0Q3 0 2 01 0Qa

11. I feel I can disagree with the opinions of other
students in class discussions. 04 03 02 01 0a

12. Students in my school usually do their homework. 0 4 Q3 0Q 2 Q1 0Qa

13. Most of the workI do in school isiinteresting. 0Q4 03 0Q 2 01 Q a

14. My teachers are willing to help me when 04 Q3 0 2 01 0a

I have a problem.

15. The principal has visited my classroom. Q4 03 0Q 2 0Q1 0Q

16. We often argue about ideas in class. Q4 03 0Q 2 01 0Qa

17. My parent expect me to get good grades in school. 0Q4 03 0Q 2 01 0Qa

18. Our principal does a good job of running the
school. 04 03 02 0, a

19. The school rules are fair. 0Q4 0 0 2 0 1 0

(PLEASE COMPLETE REVERSE SIDE)
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Strongly Strongly Don't
Agree Agree Disagree Disagree Know

20. My parents have met and talked with my teacher. C)4  C)0 C)2  Q 1  C).

21. My teachers have made a positive difference
in my life. C)4  C) C)0 2  C)1  C)a

Please check the box to show how often each o tthe fobowing is discussed in your classes

Often Sometimes Never

Community pride C)3  C) 2  Q 1

Knowing right from wrong C) 3  C)2  C) 1

Responsibilities of being a citizen C) 3  C)2  C) 1

Cultural/ethnic pride C 3  C) 2  Q 1

Religious beliefs C) )02  C) 1

Knowing the importance of learning Q 3  C)2  C) 1

How to get along with people C)3  C)2  C)1

Developing pride in yourself C)3  C) 2  Q 1

Living in a democracy C3  C) 2  C) 1

Family pride C)3  C)2  C)1

What is the one thing you like best about your school?

What is the one thing you would change about your school?

Please circle the te that descWibe rse

I applied for the Multilingual Program.
I was accepted for the Multilingual Program.
I was enrolled in the Multilingual Program.

I am a

I am in grade

I am Q 1Hispanic

C 1yes
Q ,yes
C 1yes

Q 1boy

Q sixth

Q 2African-
American
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C 2no

Q 2no
Q 2no

Q 2girl

C Seventh

C 3Anglo

C) eighth

C 4 Other
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INSTITUTIONAL CASE STUDY RESEARCH ISSUES AND QUESTIONS

A. Values have been defined as internal guides or standards by which

people make decisions and organize their lives publicly and privately.
Values can be classified into the following categories:

Moral values -- knowing right from wrong
Social values -- family pride, community pride, cultural/ethnic pride,

and knowing how to get along with people
Spiritual values -- religious beliefs
Educational values -- knowing the importance of learning
Personal values -- developing pride in oneself
Civic values -- living in a democracy

1. Which of these values are stressed at this school?

2. How do administrators reflect the school's value system in their
activities?

3. In what manner and to what extent do school values get addressed
in the classroom?

4. Do student attitudes and behavior reflect the school's value system?

B. An academically challenging instructional program is characterized by
the following indicators:

* pervasive attitude that all students can and will master a demanding
curriculum;

* close monitoring of student and teacher performance;
* more time spent on homework.
* comparability of academic standards and demands between tracks;

and
* best teachers assigned to lower track classes as well as regular

and honors classes

1. Which of these indicators are present at this school?

2. What is the usual approach to classroom instruction?

3. How much time are students expected to spend on homework?
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4. How do teachers address the needs of slow learners?

C. To what extent do school administrators support teacher influence

in school policymaking and autonomy in the classroom?

1. To what extent do administrators involve teachers in determining
school goals and objectives, discipline rules, and policies concerning
curriculum, personnel, and budget?

2. To what extent do teachers and administrators work together as
a team?

3. To what extent do teachers determine their own classroom
instructional objectives, methodology, and teaching materials?

4. To what extent are teachers free from bureaucratic controls and
paperwork?

D. To what extent is the school mission clearly stated and infused
through the school program?

1. What is this school's mission?

2. Are there specific objectives that define the mission?

3. To what extent do administrators support the mission in their
activities?

4. To what extent do teachers support the mission in the classroom?
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