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The purpose of this study was to determine the personal

reading interests of students in the third, fourth and fifth

grades and to determine if advances in technology in the

past twenty years- have changed their reading interests.

Students from randomly selected public schools in

Arkansas were asked to respond with a Yes, No, or ?, to

identify their interest when read excerpts from books chosen

from fourteen categories. Their responses were then

analyzed on the basis of sex, grade, ability, sex and grade,

and sex and ability. Analysis of variance revealed

significant differences between means for eleven of the

fourteen categories on the basis of sex and on the basis of

grade; a significant difference between means for six

categories on the basis of ability; and a significant

difference between means for one category on the basis of

sex and grade, and one category on the basis of sex and

ability. An open-end question, which gave the students an

opportunity to write their favorite choice of a book to

read, was analyzed. The results indicated that eighty-two

percent of their choices were from one of these fourteen



categories.

These research results were similar to those found in

most research studies done in the past twenty years. To

keep abreast of students' reading interests continuous

studies need to be done.
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CHAPTER I

INTRODUCTION

As the twenty-first century dawns and the rapid

advances in technology take place, what impact does this

have on what children like to read? Children are being

exposed to more scientific and technological knowledge today

than at any other time in our history. Does this mean that

their reading interests will change? Television and other

media innovations so enrapture our children today that many

of them enter school never having heard a story or having

seen a parent, relative or anyone close to them reading a

book. Schools must provide rich literature experiences in

order to overcome this neglect.

Twenty years ago, a study by Downen (1970) was done to

determine what children liked to read. To find what

children liked to read, he did a reading interest survey.

To determine if advances in technology have made a

difference in children's reading interests over the past

twenty years, this study is a replication of the earlier

study.

Brown, Engin and Wallbrown (1979) define reading

interests as the content, style, and structure of reading

materials preferred by students, and reading attitudes as
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the feelings expressed and/or shown by students toward

reading and its component processes. "This distinction not

only calls attention to the need for differentiating between

reading interests and reading attitudes, but is also a

meaningful basis for organizing research in the area. With

this distinction, one can examine the literature in terms of

whether it is dealing with the content, stylistic, and

structural preferences of students' (reading interests) or

their feelings toward the reading process itself (reading

attitude) " (4, p. 259) .

"Carefully executed studies of reading interest give

teachers, librarians, and other educators a starting point

when searching for materials"(21) which can be provided to

the students. Knowing what children like to read and

selecting materials relevant to these likes, would be of

importance to teachers, librarians, parents, and other

educators who are responsibile for providing and selecting

these materials. Leibowicz (1983), for example, stated that:

"One of the most sensible assumptions of reading
teachers is that students are more likely to read and
to enjoy if what they read interests and excites them.
Transforming this self-evident truth into successful
educational practice is not, however, as simple a task
as it might first appear. Determining what interests
children requires serious, ongoing research, and giving
children 'what they want' cannot simply supersede the
teachers' obligation to guide students toward quality
reading. Keeping in mind the expressed desires of
children and keeping alive something of the child's
wonder that even adults can find in literature,
teachers and parents can help children become
enthusiastic, lifelong readers of quality literature
(11, p. 184) ."



3

One study does not give enough indication to assure

that the interests of children are being met. In school

children experience a good deal of required reading with

little choice. How does this affect their attitude and

future interest in reading? It would appear that those who

are responsible for teaching children reading skills must

find a way to incorporate their reading interests with good

literature. It is important to note here that "....the more

references to a book the teacher can slip in, the more

students will consider it an old friend and be attracted to

it as it waits on the shelf" (16, p. 398). It has been

known for a long time that curiosity is an innate part of

the human condition and that the variable of interest can be

a potent motivator in getting people to learn. Children's

curiosity and interest may not have been used as it could

have been to develop skills in the reading process.

Children are interested in their present condition and

surroundings as well as perhaps being interested in what

their lives may hold in the future. The task of educators

is to use this interest to help develop necessary reading

skills. Moffet (1982) stated that, "children benefit from

reading children's classics in many ways, not the least of

which is the development of a taste for quality in

literature that possibly will stay with them for the rest of

their lives, a very definite asset to any human being" (13,

p. 311). Few children, however, are equipped to start off
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with the best, and need to read material they enjoy and can

easily understand before they are ready to be guided

towards the better material. Saunders (1978) stated that,

"if we wish libraries to be not merely places to which some

children come occasionally, but places which all children

want to visit often, we must change selection policies to

attract them. Then, and only then, can we help them to make

the connection with the best" (17, p. 39).

Research dealing specifically with children's reading

interests can confirm or add information to what we can

deduce from theories about developmental needs and cognitive

and moral development. During the early 1970s, a large

number of reading interest studies were carried out within a

limited geographical area and focused on a fairly narrow age

group. Thus we must be cautious about generalizing the

results too broadly. Nonetheless, where trends in interest

appear across some of the studies, they seem to suggest that

children in the early primary grades are more interested in

fantasy than in realistic stories. Studies of the interests

of second graders suggest that boys like biography and

informational books and girls like animal stories. As

children move into the upper elementary grades, there is an

evident shift toward interest in realistic fiction. Downen

studied the interests of third, fourth, and fifth graders

which indicated that boys were more interested than girls in

adventure, tall tales, historical fiction, sports, science,
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and how-to-do-it books. Girls were more interested in books

about animals, fairy tales, modern fantasy, and present-day

children living in the United States and in other countries

(18, p. 36). The present study is a replication of

Downen' s study which was conducted to determine if these

same interests are true today.

Statement of the Problem

This study was to determine the personal reading

interests of third, fourth, and fifth grade students. The

following questions were asked:

1. Are there differences in ratings of interest

categories when students are compared on the basis of sex,

grade level, and ability?

2. Are there differences in ratings of interest

categories when students are compared on the basis of the

following combinations of variables: sex and grade level,

and sex and ability?

3. Do students have other personal reading interests

which can be identified? If these interests do exist, do

they evidence a discernible pattern or trend?

Significance of the Study

It is important for those who are responsible for

providing materials for young students to have information

which will help them enhance student usage of reading

materials, whether it be the teacher or the librarian.
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This, and other interest studies, may provide some basic

guidelines. Because individuals differ and change seems

inherent in all students, studies must be done continuously

to detect these changes and to provide materials for these

changes. Sutherland (1986) phrased it in this manner:

"What does all this information mean, then, to a
person who is responsible for bringing children
together with books? In book selection, it is as
important to know about children as it is to know about

literature. Considered from that standpoint, a
knowledge of child development becomes a tool for book
selection just as familiarity with literature is a

tool. Information about developmental levels can help
tell us something about children and also something
about the types of literature they are likely to enjoy
at a particular age" (18, p. 38).

Having all this information at one's fingertip is very

important when a child asks for a book. Giving the right

book to the child at the right time, interest plus

developmental level, can make for a lifelong avid reader.

If this does not happen somewhere in the child's early

years, then this particular child may never discover the

joys of reading.

Interest has been shown to have a significant effect on

reading comprehension. When students were given reading

materials of equal difficulty but varying interest levels,

they demonstrated significantly higher comprehension scores

on the materials that were of interest to them (18).

Lehman (1987) stated that one of the primary aims of

reading instruction is to develop children who value and

enjoy reading. Yet all too often, even children who can
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read do not want to read. They grudgingly read only the

books required of them and virtually stop reading when they

leave school. Thus, the education implications of this

research for bringing children and books together are far

from complex; an adult working with a group of children

should use books in the classroom that children enjoy and

allow children to choose the books they want to read (10).

To paraphrase Meek (1982), true children's literature, "not

reading lessons, teaches children to read in ways that no

basal reader can, because literature is read, if at all,

with passion, with desire" (12, p. 291). As Eco (1983)

stated, "The good of a book lies in its being read" (6, p.

396).

Probably the greatest value of using literature in the

reading program is that children experience joy in reading

and become "hooked on books." Instead of reading."bits and

pieces" of a story, they have a chance to become engrossed

in an entire book. They may reread favorite books if they

so desire, or favorite parts of well-loved books. Students

who experience this kind of pleasure in reading are well on

their way to becoming lifetime readers. It should be the

goal of every reading program to produce children who not

only know how to read but who do read (8).

What values are inherent in literature? Laughlin

(1986) stated that the most important value is that it must

provide enjoyment. "The experience may provide additional
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rewards, but unless the child finds pleasure in the work, he

will, depending upon reading ability, fail to listen

intently, leave the work unfinished, or complete the work,

but fail to consider its theme, savor the beauty of the

writing style, or take away ideas to be long remembered" (9,

vii).

Reading programs involving free choice of school

library materials are becoming increasingly common (7).

Olson, in his study of this phenomenon, stated that the

results of his study raised a number of concerns of which

school librarians should be aware. The first concern was

that students do tend to choose books of readability levels

that differ from their tested reading abilities. This

tendency did not appear to be related to the factors of sex

or choice within stated interest areas, but to reading grade

level. Further expansion of this observation showed that

above-grade-level readers tended, but not significantly, to

choose materials below their reading ability and below-grade

level readers significantly tended to choose materials above

their ability. At-grade-level readers had no significant

tendency in any direction. These observations may be

explained by a combination of developmental stages and

interest (14).

What can, if anything, be done to assure that the child

and book match? Various techniques have been tried and

discarded over many years. These techniques are discussed
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in the literature as "the method" by which we are assured

that children will read a book, or will want to read a book,

but soon these new techniques are discarded for newer ones.

Is this because children and reading interests change over

the years, or is it because the child was forgotten in the

hype of a new technique? One method which has been used

with apparent success is a jackdaw, which is a collection of

interesting artifacts that provide information about a

particular subject, period, or idea, and builds background

and interest in works of literature for children. Jackdaws

are easy to construct, particularly anything that is related

in some fairly direct way to a piece of literature that can

aid a student's comprehension or interest in a book, is

eligible, including photographs, recordings, movies, period

songs or music, news articles, time lines and maps,

biographical sketches of authors and lists of related books.

The teacher can introduce jackdaw items either as a prelude

or as a conclusion to a book, or even at appropriate points

in the story. They can also be placed in a reading corner

for independent exploration. As students become familiar

with jackdaws they can be asked to add to existing ones or

to construct ones of their own, an excellent extension

activity following the completion of a story or book.

Teachers who have used this technique report that the

collections helped involve bored students, increased

understanding, and made classroom discussions more vital;
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also they seemed to attract students to books, a primary

goal of reading instructors and librarians. They can make

reading books a little more real, a little more

understandable, a little more interesting, and perhaps a lot

more fun (15).

Studies suggesting appropriate literature for children

at various stages of social and intellectual development can

offer only a general picture of children's changing response

to literature. While smaller children appear to prefer

shorter stories in simple language, for example, they

readily accept the unfamiliar place names or nonsense words

of nursery rhymes. Childhood by definition, is never

static; within it, children constantly edge forward on some

fronts while keeping others relatively unchanged. Seen like

this, children's preference for the odd exotic work or

phrase among a mass of better-known ones becomes more

explicable. While prose that is made up entirely of

exciting unknown words would be of little use to them, prose

that always sticks determinedly to words they know well can

fail to stimulate that other part of a child anxious for

something new. Tucker (1983) stated that "... the more I

look at books for children, the more I am struck by the way

that the best authors tend to get this delicate equation

between conservatism and innovation more or less right, not

just for language but where other reading responses are

concerned" (ii, 20).
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The International Reading Association and the

Children's Book Council have been joint sponsors of an

annual reading project for many years. Students read a

variety of selected books, then complete a ballot marking

their favorites. These are counted and those with favorable

marks are then compiled by the Children's Book Council and

assembled as a 'Children's Choice' list. Since professional

reviewers tend to focus on different aspects of a book, it

is important to compare their reviews with what children

actually selected. In 1981 Carter and Harris found that of

all those books reviewed by these professional reviewers,

only three were on the list of books chosen by children.

"School librarians generally try to maintain a balance in

their collection between books of high quality and those

with popular appeal. Children rarely read the former

without some exposure to the latter. An enjoyed book

provides more than just a few hours of diversion and is in

fact the best vehicle by which youngsters can gain

proficiency in reading. If children find titles that

entertain and amuse them, they may come to see literature as

a varied and infinite source of pleasure and satisfaction.

Such books, no matter how limited their virtues may be, can

turn barely competent readers into avid fans" (5, p. 57).

Aaron (1987) stated: "The major aim of reading

instruction programs is to develop readers who not only can

read but who do read and who will continue to read
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throughout life. To accomplish this goal, children must

have ample opportunity to read good literature. Certainly

skills are important, but skills alone will not get the job

done. They must be taught in a context that encourages

students to read and to love reading" (1, p. 126).

On May 9, 1986, Bill Honig, State Superintendent of

Public Instruction in California, launched the California

Reading Initiative. About the initiative, which serves as a

model of how literature can be integrated into a reading

program, he said,

Reading is one of the most effective ways of
learning. I want to encourage students to read and I
want them to enjoy reading. Good reading skills are
critical to success in all academic areas. We are
launching the California Reading Initiative to address
serious concerns about students' reading abilities and
practices. Recent figures indicate that we are exper-
iencing an alarming increase in illiteracy in this
nation. Many of our students who can read are having
difficulty understanding what they read. Further, many
of our students who can read and who can understand
what they read simply don't read.

The California Reading Initiative has been
developed to address these concerns. An important part
of our strategy is to improve reading instruction and
to provide students access to good books. A love of
reading and books is one of the most important gifts
that teachers and parents can give to our young people
(2, p. 149).

There are many studies done in various areas of this

subject; however there are few which deal specifically with

the reading interests of third, fourth, and fifth grade

children using the variables of sex, grade, and ability.

The relationship of these variables, in order to provide

children with a book they will read, should be of interest
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to teachers, librarians, parents, and other educators.

This study has significant implications for teachers,

librarians, other educators, and also for parents. One main

significance is that in learning what children will read,

improvement can be made in the selection and provision of

materials which will induce children to read and provide

further stimulus for getting them into other reading

materials. The use of reading materials can be beneficial

to these students in all other learning areas, especially

helping to improve reading skills.

Assumptions

In this study, the following assumptions were made:

1. Children are more likely to read when material

interests them.

2. Children in third, fourth, and fifth grades are

able to indicate interest, disinterest, or indifference in a

tape-recorded text sample through the use of a three-point

rating scale.

3. The text samples selected as being representative

of the interest categories determined are representative of

those categories in the subjects' judgments.

4. The ability of the subjects in this study was

determined to an acceptable degree.of accuracy by the

information available in each subject's school record.
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Limitations

The following are recognized as limitations of this

study:

1. This study was limited to public schools, no

private schools were included.

2. Interest, disinterest, or indifference was based on

written response.

3. There was no control for such variables as the

subject's independent reading level, socio-economic status,

health, or emotional adjustments.

4. No consideration was given to the factors of

classroom climate or availability of library materials.

Definitions

Reading is the recognition of a printed or written

symbol which serves as a stimuli for the recall of meanings

acquired through experience (3).

Interest is a learned tendency to respond selectively,

positively, and with attendant satisfaction to particular

contents, or opportunities, in one's environment (3).

Personal reading interest is an area of reading that is

done for relaxation, amusement, or fulfillment and is guided

by interest other than those related to educational or

vocational obligations.

Ability is ". . .abstract intelligence, that is, the

ability to solve problems involving ideas and symbols" (19).

Reading Attitudes are the feelings expressed and/or
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shown by students toward reading and its component processes

(4).
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CHAPTER II

THE REVIEW OF THE LITERATURE

Introduction

Between 1900 and the 1980s, Sutherland (1986) found,

vast changes have taken place in our society and, as in the

past, those changes have influenced children's books and are

reflected in them. The enormous range of books available

today reflects an awareness of the differences among

children as well as of the similarities (33, p. 7).

Downen's study, on which this dissertation was based, found

that much research relating to student's reading interests,

was done during the years from 1950 to 1970. A

chronological review of the literature, ending in 1970, was

done. Therefore the present review, which gave an

indication of the many methods which have been tried in

order to bring the child and the book together, aimed at

research in the field from 1970 to 1989.

Related Research

In order to provide a child with a book he will read,

it is suggested the teacher and librarian discover what the

child is interested in reading. In a report by Meisel and

Glass (1970) fifth grade students, with no reading

assignment, chose books from their school library. A record

18
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was kept of the types of books chosen. It was found that

the boys indicated a strong interest in history, geography,

and biographies, but these areas of interest were not

included in the basal readers being used in their school.

Only one of the boys' top ten preferences, historical

fiction, was included in the basal, whereas personal

adventure, humor and fantasy, the girls' top three choices,

were found in the basal. Research supports the idea that

the kinds of stories found in basal reading series and the

type of stories that intermediate grade children in America

voluntarily choose to read do not concur (Bouchard 1971,

Martin 1972). Overall the basal contained seventy-five

percent of its reading material in only two interest areas

of children (21).

In order to learn who determined what was available for

children to read, in addition to textbooks, a study was

conducted by Morris (1973) in which authors, book editors,

public librarians, school librarians, teachers, parents, and

children were interviewed. He concluded that the author was

the creator, the child-reader was the re-creator, and the

others were the intermediaries. The needs and demands of

one of the intermediaries appeared to have a chain effect.

First teachers through assignments and teaching methods

created the need for the children to use the facilities of

the school and public libraries. Second, the children,

consequently, needed to have books that they were able to
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read. Third, children needed and wanted books that

pertained to their interests. These needs combined to

become the demands on librarians and parents, and book

editors attempted to satisfy the demands made by their

markets (23).

Estes and Vaughn's (1973) study indicated that interest

was as potent a factor in comprehension as was difficulty.

Considering just how strong interest was in determining

comprehension led to the conclusion that, in testing and

teaching, both interest and difficulty must be considered in

guiding pupils toward successful experiences in reading

(13).

Asher and Gottman (1973) found that there was evidence

that elementary age boys read more poorly than girls.

Previous research had demonstrated that boys' reading

performance was worse than girls' during the elementary

years and it was hypothesized that boys would benefit from

instruction by a male teacher. Asher and Gottman

investigated, in two separate experiments, the effects of

sex of teacher on fifth-grade-students' reading achievement.

Results indicated, according to the researchers, superior

reading performance by girls. There was no significant

effect of sex of teacher on male or female reading

performance. It was suggested that further studies

experimentally vary elements of classroom environment

relevant to sex-role standards rather than assume these
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elements to be correlated with sex of teacher (2). A second

study done by Asher and Markell in 1974 suggested that the

interest level of reading material affected the sexes

differently. They found that on high interest materials,

boys and girls performed equally well, while on materials of

low interest, the girls significantly outperformed the boys

(3).

A survey of 811 pupils' reading interests was conducted

by the Beta Upsilon Chapter, Pi Lambda Theta in 1974. The

findings of this survey were that most children liked books

because of their content, and that girls liked the plot more

so than boys. Interest in mysteries grew from younger to

older age groups. People and make-believe were favored by

girls more than by boys. The older children were more

critical about what they didn't like about a book than

younger ones. Both boys and girls in all age groups liked

stories with animals, as well as science, sports and

transportation (5). In a related study by Blair (1974), she

concluded that there was no significant increase in the

number of nonfiction books read as the grade increased, but

that an average of one-fifth of the books read by each grade

was nonfiction. Reading ability was also shown to have no

effect on the books read by boys or girls. Since interest

and reading competency appear to be related, reading

interests should be studied carefully. If nonfiction can

stir interest and improve skills, it should receive a more
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prominent place in primary books (6).

In an overview of research in reading, Agin emphasized

the importance of interests, attitudes and motivation. He

maintained that the "attitude of the teacher is the main

ingredient" in getting children to read (1, p. 370). In a

study done by McKeon (1975), teachers and book editors

evaluated books for elementary children in grades four,

five, and six. Over 60% agreed that death, drugs, religion,

science fiction, physical handicaps and emotional problems,

divorced and substitute parents, fantasy, minorities and

non- traditional roles for boys and girls were appropriate

subject materaial for books. However, since both editors

and teachers approved of a majority of the current themes

which are assumed to be relevant to children's interest and

needs, a study could be conducted to investigate whether

children are actually interested in reading about these

subjects (19).

Carter (1976), in her investigation of reading

interests of children, found that such information as

primary children prefer fairy tales, may be useful in the

acquisition of materials, but is not helpful when a child

prefers an information book. The reading interest of the

individual child needs to be given as much attention as

these general findings. The basic assumptions and

consequent findings are not as important to the teacher or

librarian who must find a book for that one child (9).
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It could be suggested that the reading interests of

children be considered by teachers [and librarians] in order

to increase positive attitudes toward reading, amount of

reading and reading achievement. Peterson (1976) stated

that in Perth, Australia, 200 first graders and 180 seventh

graders were given a questionnaire to measure leisure and

academic interests. In this survey sex was not found to be

an important determiner of interests, except for such

culturally stereotyped activities as cooking, dancing, and

playing football. Seventh grade girls indicated a greater

interest in reading than boys at this level. Academic areas

were not popular in leisure hours at either grade level.

Changes in interest patterns related to age were not as

striking in most other areas surveyed. In the area of

reading interests, it appeared that mystery and adventure

supersede fantasy and animal stories as the most popular

forms of reading materials from grades one and seven. These

forms of literature are fairly similar in that they involve

large amounts of action, suspense, and excitement. There

are many obvious reasons why such literary forms are so

popular with children. However, it is interesting to note

how unpopular many of the better literary forms are with

children in both grades. Apparently, school has no impact

on children's interest in poetry, drama, history, or

biography. This is a perennial problem faced by reading

specialists and teachers: how to develop children's interest



24

in good literature? Few satisfactory solutions have been

found, but some studies (Craig and Holsbach, 1964) have

shown that children left to explore their own reading

interests "initially" are much more likely to venture into

areas in which they were not too previously interested, than

children who are forced to read what they do not like (27).

In a study done by Kirsch in 1976 in which she used

first and second grade students, it was found that "books as

an interest source" increased in second grade while TV

decreased. Perhaps the great differences in reading

interests between boys and girls in first and second grade

have lessened. Perhaps boys are becoming more interested in

reading various kinds of fiction and girls are turning to

factual reading (17).

Two related experiments by Cook and White (1976), were

designed to investigate the reinforcement potency of

children's reading materials. In both experiments, children

demonstrated an interest in the heritage literature over

instructional reading materials. By allowing children to

listen to interesting literature for reading performance,

teachers increased reading achievement and motivation (10).

Tom Haladyna and Greg Thomas (1977) examined the

attitudes of elementary school pupils for their grade level,

sex and region. The findings revealed that elementary

pupils are less positive as they get older. As a result, a

decline in attitudes toward school and school matters was
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noted. There was a sex difference effect noted which showed

that boys' attitudes about school were more negative than

that of girls (16).

Oliver (1977) investigated the effect of three types of

characters and settings on the reading interests of first-

and third-grade children. Children were given an

opportunity to rate their interest in reading about talking

animals in a natural setting, about real children in an

urban or suburban setting, and about fantasy characters in a

make-believe setting. These treatments were selected

because they occurred commonly in children's readers. Of

major interest was the question as to whether children's

preference for these types of characters and settings would

change over time. First graders appeared to like animal

characters best and fantasy and realistic qualities about

equally. Third-graders also liked realistic and fantasy

stories equally, but rated animal stories considerably lower

than realistic or fantasy stories. First-graders appeared

to prefer the peer-relationship story the least; third-

graders appeared to prefer the peer-relationship story the

most (25).

Shackford (1977) did a number of interviews to learn

what children thought of those books which had been selected

as great literary material for children. As long as the

book met certain criteria the book was positively received

by children; if it did not, no matter how many literary
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awards or favorable adult reviews it received, the children

did not want to read it (29).

An interest in the development and maintenance of

positive attitudes toward reading was voiced by classroom

teachers, administrators, and reading specialists as they

sought to make reading a process that children would use

throughout their lives. Attitudes play an extremely vital

role in establishing this lifelong habit. How does one

assess children's feelings about reading? One method is

observation. Heathington and Alexander (1978) interviewed

sixty children in grades one through six. These children

were asked to respond to two questions: what do children

your age say and do when they dislike reading and when they

like reading? These responses were used to construct a

checklist for teachers, or librarians, to use in observing

children's attitudes toward reading. Some of the responses

were surprising. Children stated that they were happy while

reading, liked to read aloud, liked to read lots of books,

and they liked to talk about books which they had read (14).

Moray (1978) stated that interest played.a significant

role in motivating a child to read. Fourth, fifth,- and

sixth graders were surveyed to determine their choice of

books. These preferences vary at each grade, but sex

appeared to be a more important factor in determining their

reading choices than intelligence, race, grade, or economic

level. She further found that if children were allowed more
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time to read subjects that were of interest to them they

would not only be able to read, but they would read more

often (22).

Messina's (1979) study of fourth grade students found

that boys showed a greater preference for nonfiction titles,

especially books about sports and science and nature; while

girls preferred fiction and mystery. The top book choices

of the total group were science and nature, sports, fiction,

humor, famous people, mystery, animal stories, and adventure

stories. The least preferred, by both boys and girls, were

books about other lands and jobs. This could provide

insight for guiding and enriching students' recreational

reading experiences (21).

Dwyer and Joy (1980) found that socioeconomic status

was not a factor in determining a positive attitude toward

reading. Attitudes toward reading were individually

ascertained through Estes' Attitude Scale and from these

results it appeared that many of the sixth-graders who were

poor achievers still demonstrated positive attitudes toward

reading (11).

Schofer (1981) stated that the importance of updating

reading interest research cannot be underestimated; neither

can the importance of translating the results into practical

applications. Given our understanding of the relationship

between interest and achievement, especially for reluctant

readers, teachers, children's authors, publishers and
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editors require this knowledge to develop and disseminate

appropriate materials (17). The goal of Schofer's study was

the examination, measurement, and analysis of elementary

school children's reading preferences in Britian and

America. The instrument used was a 10 item rank order

preference list developed and field tested from categories

identified by children. The responses were analyzed and

compared by sex, age, and nationality. Reading preferences

were only minimally differentiated by sex with the five most

popular categories in the same sequence. These categories

were adventure, animals, fantasy, hobbies, and travel.

National differences were clearly identifiable in only two

categories, people and poetry. These findings have

implications for curriculum development specialists as well

as teachers and librarians (28).

There were differences in reading interests between

boys and girls, according to findings by Stevens (1981) . He

surveyed ninety-three fifth and sixth grade students with

thirty different topics. Fifteen of the thirty showed sex

differences, but not in areas which might be expected;

camping, rodeo, and rats showed no significant sex

differences. Books about outer space and galaxies were

popular with both sexes, but this may be due to timing of

the survey. By assessing students' interests, teachers and

librarians can provide them with materials they will read

(30).
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Weiss (1982) did a study of third and sixth grade

children and found that the children had definite

preferences about the format of books. First, third graders

tended to consider factors of format more important to book

selection than did sixth graders. Second, high ability

readers generally did not consider format as important in

book selection as did the children in the other two ability

groups. Format factors varied in degree of importance by

grade, sex, and reading ability. Weiss's conclusion:

teachers and librarians who select books for children should

be conscious of the impact of format (33).

In a study done by Jones (1983), seventy-five fifth

grade students were administered an interest inventory and

an observation checklist to determine their attitudes toward

reading and specifically what kind of reading materials they

enjoyed reading the most. The results of this survey

revealed that the books they enjoyed the most were mystery

and humor, but comics were the only book many of them stated

as having in their homes. The assessment of students'

attitudes toward reading indicated that many of them

appeared to be happy when engaged in a reading activity but

picking up a book during free time to read rarely existed

(16).

Howell and Sylvester (1983) recorded appreciable gains

in reading achievement and motivation of elementary school

students in an after school program. Teachers read until
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they came to an exciting part, passed out books (which the

children were allowed to keep for their own), and although

not asked to, children read the rest of the book on their

own (15).

Many schools are now offering reading programs in which

students can choose their own book from the library (Houle,

1984). Olson (1984), in his attempt to answer some of the

questions raised by the students' selection of library

books, investigated the answer to two basic questions. The

first was related to attempting to determine what difficulty

of material was chosen by students when they could choose,

and the second was to investigate the relationship between a

student's readability and the readability of a book

selected. The results showed that it appeared that grade

six students' reading ability was a significant factor in

their ability to select appropriate reading materials.

Those students who were above grade level in reading ability

tended to choose books below their ability, while those who

were below grade level chose books above their ability.

Neither sex nor choice within interest area appeared to be

factors in the students' ability to select appropriate

reading materials (26). Some schools overcame this by

assigning books with different page length to different

groups. Although this may not solve the problem entirely,

the choice of the book was still left to the student, but

with some guidelines directed.
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If the interest level of reading material is a

significant factor for students with lower reading ability,

as Schnayer (1969) suggested, it is important to have

knowledge of the reading interests of hearing-impaired

children, and hearing children, in order to better select

materials. Stoefen-Fisher (1985) administered a 50-item

reading interest inventory to 115 hearing-impaired students

and 72 hearing students between the ages of nine and twelve.

Each item included a fictitious title and illustrated

annotation. Students indicated media preferences and degree

of interest on a 3-point Likert scale. Items were grouped

into five clusters: Excitement, Social Empathy,

Informational, Recreational, and Fantasy. Both groups of

children preferred viewing to reading. Results also showed

that hearing-impaired students had a broader base of

interest than their hearing peers. Sex was a significant

factor affecting hearing students' cluster choices, but was

not as pervasive for the hearing-impaired students. More

studies need to be done to compare differences and

similarities between these childrens' choices of reading

interests (31).

Thirty-three students were administered a reading

interest survey and a test of reading comprehension by

Bruneau (1986). The results indicated that the degree of

interest expressed in reading correlated positively with

reading comprehension scores (7).
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Eldredge and Butterfield (1986) documented significant

gains in achievement and motivation in elementary students

using an individualized reading program. Children in the

experimental group were encouraged to read their own

selections which were not controlled for sentence length or

vocabulary. Children in the experimental group made

significant improvements in both reading skills and

attitudes while the control group did not (12).

A study similar to Shackford (1977) was done by Lehman

(1987) . Children's literature which was both popular with

children and had received literary awards, was compared to

those which achieved only literary awards. Seventeen works

of fiction were analyzed and categorized for themes, style,

and structure. One adult and one child were interviewed for

each work and asked questions concerning the work. Results

indicated that significant differences existed between books

of literary merit which children liked and those they did

not like. These differences were more readily apparent in

characteristics of style and structure than for themes. -In

addition, .children liked predictable qualities, an

optimistic tone, a lively pace, action-oriented structure

and complete. resolution. They disliked unresolved endings

with tragic tones and introspective plots with a slow pace

(18) .

Bader, Veatch, and Eldredge (1987) reviewed research

from the 50's, 60's, and 70's in support of the benefits of
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individualized reading. They conducted five experiments to

compare programs using child-selected trade books with

programs using teacher-assigned basal readers. They found

the same results as Eldredge and Butterfield (1986).

Children who chose their own selections made significant

improvements in skills and attitudes, while children who

were assigned readers by the teacher did not (4).

Studying elementary-age children, Ross (1978), Weiss

(1982), and Hill (1984) determined that the physical

appearance of books was of importance to children. Campbell

(1988) did a study to see if children preferred hardback or

paperback books, and notes were kept on reasons the child

chose a particular book. About one-third stated that a

specific type of book or topic, such as adventure, funny,

animal, or character, was preferred. Over one-fourth of the

children identified some previous direct experience with a

particular book, one-fourth said physical appearance, one-

tenth were influenced by movies and television, and one-

third said knowledge of author and/or illustrator influenced

their preference. Children's internalized values appeared

to dominate their reason for a selection. According to

Ross, children love reading when allowed to read a variety

of books of personal interest (8).

Over the past fourteen years, hundreds of books have

been read and identified by children as being their

favorite. Some of their favorite choices have been fiction,
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but others have dealt with the content and skills that are

the forte of the content area teacher (33). .The New England

Consortium for the Right to Read stated that, "The influx of

new knowledge of the reading process reveals the importance

of materials, selection and utilization to student success.

Knowing that success is possible places a great

responsibility on all educators to the "Right to Read" goal

that all may read to the limit of their capability (24, p.

14).

Summary

In reviewing the literature, it appeared that more

material had been written from the years 1950 to 1970, than

in the years from 1970 to 1989. Much of the latter material

used the earlier material as a reference. The latter

literature emphasize more specific groups and a wider range

of ages.

Many similarities were found in both materials. Some

of these were: the younger children preferred fairy tales,

interest in mystery grew as the children grew older, girls

preferred make-believe more than boys, all children liked

animal stories, mystery and adventure stories were preferred

more as the student got older, and sex was more of a

determiner of interest than other variables.

Some of the differences noticed were: girls were

turning to more factual material than before; interest in

science increased by both boys and girls; and interest in
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reading nonfiction material had increased over the last

twenty years. Individualized reading programs which began

in the early 1980s appeared to improve overall interest in

reading all materials.

Knowing that children's reading interests vary with

grade, sex, and ability is of benefit to the publishing

companies, teachers, librarians, and parents.
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CHAPTER III

METHODOLOGY

Introduction

Through the use of a survey during the spring of 1990,

this study examined the responses of students in third,

fourth, and fifth grade to determine their reading

interests. Reading interest surveys are one way to provide

materials which will be used by students, and to provide

guidelines for librarians and other educators responsible

for the acquisition and dissemination of these materials.

Population

A random sample of all Arkansas public schools with

students enrolled in third, fourth, and fifth grades as

reported by the Arkansas Department of Education (1) was

used. There are 477 elementary schools in 331 school

districts in the state. These school districts vary in size

from the largest with thirty-six elementary schools and an

enrollment of 14,234 in K-6, to the smallest school district

with one campus in K-6 and an enrollment of fifty-two. Most

of the school districts in Arkansas would be considered

small by the majority of other states. Of the 331 school

districts, 236 have a K-6 enrollment of less than 1000

students, and more than one half of these have an enrollment

40
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of less than 300. Only thirteen school districts in the

state of Arkansas have an enrollment of more than 3000

students. This leaves eighty-two districts with enrollments

of between 1000 and 3000 students at the K-6 level.

Sample

Twenty-five schools were randomly selected using a

table of random numbers. Responses were received from

nineteen school districts in fifteen counties for a total of

1035 students. According to the enrollment figures given by

the Office of Research and Statistics at the Arkansas

Department of Education (2), this represents one percent of

the total population for these three grades.

Data Collection

A list of all school districts in the state of Arkansas

was obtained from the Arkansas Department of Education.

Each school district was then divided into large, those with

K-6 enrollment of over 3000; medium, those with between 1000

and 3000 students; and small, those with less than 1000.

From these nineteen school districts were randomly selected,

using a table of random numbers.

Once the participating school districts were selected,

appropriate approval was obtained. At first superintendents

were called, but all of these stated that it would be the

principal's decision, not theirs, so from this point the

principals of each randomly selected school were called. In
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some school districts the highest grade in their elementary

school was third, in others fourth, etc., which sometimes

necessitated more than one school being used in a given

school district. Each principal of the school from that

school district was contacted. Of the original nineteen

called, only one principal denied permission. Three schools

could not give students' ability scores and were

disqualified, and two schools later returned the packets

uncompleted because of various reasons. Other schools were

then randomly chosen to make up these differences. Of the

twenty-four sent, eventually nineteen school districts from

fifteen Arkansas counties were used. The participating

schools, towns and counties are given in Appendix B.

Appendix C is a map of Arkansas showing the distribution of

counties selected. Packets were put together which

contained a follow-up letter to the initial telephone

conversation which explained the study and the procedure

[Appendix A], and a cassette taped recording of the script

to be used with the student answer sheet. The principals

were asked to choose the librarian, or a teacher if a

librarian was not available, who was then to choose one

section of a third, fourth, and fifth grade heterogeneous

class, pass out the student answer sheets, and then play the

tape, which explained everything the students were to do. A

self-addressed, stamped envelope was enclosed in the packet

for the principal to then return the questionnaires. All of
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these questionnaires were returned completed. Table 1

shows the distribution of the students by grade, sex, and IQ

in quarters. Totals are given for each subgroup.

-------------------------------------------------------

TABLE 1

DISTRIBUTION OF THE SAMPLE

Grade 3 Grade 4 Grade 5
N = 328 N = 358 N = 349

IQ Quarter Range --------- --------- ------- Total
M F M F M F

I 113-145 22 22 25 32 30 45 176

II 102-112 58 55 57 63 43 53 329

III 91-101 61 54 59 61 68 50 353

IV 51-90 34 22 36 25 .34 26 177

TOTALS 175 153 177 181 175 174 1035

In the packet was a cassette recording of the script to

be used. This script included the student's name, age,

grade, and sex. An open-ended question which asked students

to write what kind of story they would like to read best was

next asked. Excerpts from books were then read and the

students were to circle, Yes, on their answer sheet if they

would like to read this story, No, if they would not like to

read the story, or circle the ?, if it did not matter to

them whether or not they read the story. A copy of the

taped recording is in Appendix D. These excerpts from

stories represent the different categories previously

tested. Question One was not used to tabulate results. Two
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excerpts from each category were used, with the following

questions and their categories:

Questions Category

2 and 24 Adventure
3 and 28 Animal
4 and 16 Fantasy--Tall Tales
5 and 22 History--Historical Fiction
6 and 17 History--Biography
7 and 29 Fantasy
8 and 19 History
9 and 26 How-to-do-it

10 and 21 Sports
11 and 18 Fantasy--Modern Fantasy
12 and 20 Science
13 and 25 Children of the United States
14 and 23 Children of other Lands
15 and 27 Mystery

The excerpts of the stories were selected from books

recommended in the following selection aids:

1. ALA. 1970. Books for Children: Preschool Through
Junior High 1968-1969. [September 1968- August
1969]. Chicago: American Library Association.

2. Dill, Barbara E., ed. 1976. Children's Catalog.
13th ed. New York: The H. W. Wilson Co.

3. Fidell, Estelle A., ed. 1971. Children's Catalog.
12th ed. New York: The H. W. Wilson Co.

4. Gaver, Mary V. ed. 1970. The Elementary School
Library Collection: A Guide to Books and Other
Media; Phases 1-2-3. 5th ed. Newark, N.J.:
The Bro-Dart Foundation.

5. Hodges, Elizabeth D., ed. 1969. Books for Elemen-
tary School Libraries: An Initial Collection.
Chicago: American Library Association.

6. Isaacson, Richard H. and Gary L. Bogart, eds. 1981.
Children's Catalog. 14th ed. New York: The H.
W. Wilson Co.
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Testing Instrument

In 1971, Thomas Downen (3) pretested the test

instrument to be used. First, he used students enrolled in

a Florida State University Library Science class who had had

previous professional courses in children's materials. Each

was given a copy of fifty-seven samples and a list of

interest categories. They were asked to determine what

category each sample most represented. These were then

tabulated and those with the lowest agreement were

eliminated. Next Downen took the sample questions to a

school containing third, fourth, and fifth grade students.

After discussing each area and the definitions, he read the

sample questions and asked the students to categorize them.

These were then compared and the final categories were

chosen. The following categories and definitions were used:

1. ADVENTURE: Fiction containing situations involving
danger, undertaking risks, and containing
action.

2. ANIMAL: Fiction dealing with realistic animals.
Those stories with humanized characters, i.e.,
talking animals, are not included.

3. BIOGRAPHY: True, accurate descriptions of an in-
dividual's life.

4. FAIRY TALES: Tales of anonymous creation, including
folktales and fairy tales.

5. LEGENDS AND TALL TALES: Stories centered on fact
but elaborated into an exaggerated narrative
resulting in a combination of fact and
impossibility.

6. MODERN FANTASY: Fiction by known authors which
contains imaginary elements which are contrary
to reality.
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7. MYSTERY: Fiction which excites puzzlement,
contains a series of clues to solve a problem,
and is suspenseful.

8. SPORTS FICTION: Fiction related to various areas
of the sports world.

9. HISTORICAL FICTION: Fiction which is historically
authentic and accurate.

10. HISTORICAL NONFICTION: Nonfiction which presents
authentic and accurate accounts of historical
events, excluding biography.

11. SCIENCE: Nonfiction presenting accurate
information about the natural sciences.

12. HOW-TO-DO-IT: Nonfiction containing information
which explains a procedure or gives
directions.

13. CHILDREN OF THE UNITED STATES: Fiction concerned
with contemporary children of the United
States and which presents true-to-life
situations.

14. CHILDREN OF OTHER LANDS; Fiction which is authen-
tically oriented, and nonfiction concerned
with children of other countries.

A tape recording of the script to be used was made and

pretested using a section of third, fourth, and fifth grade

students enrolled at Parkview Elementary School, Keller,

Texas.

Analysis of Data

To analyze the data, first the text samples were rated,

giving a one to all yes responses, one-half to all ?

responses, and a zero if the response was no. The sum of

the scores was then divided by the number of the respondents

in each subgroup. The formula for the analysis of this data
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was:
1

n,+-'n2

Interest Score =
N

nj is defined to be the number of yes responses, n2 is the

number of ? responses, and N is the number of respondents.

Since there were two text samples for each category,

scores for the selections were grouped and divided by two to

provide a score for each interest category.

Spearman's rank-order was used to test the agreement

between the ranks of the fourteen mean scores for Hypothesis

One (a) . To test the agreement among the ranks of the means

for Hypotheses One (b), One (c), Two (a), and Two (b), the

Kendall Coefficient of Concordance W was used. The Newman-

Keuls method was the multiple-range test used to test

differences between all pairs of means for Hypotheses One

(b), One (c), Two (a), and Two (b).

The questionnaires administered to these students

during the spring of 1990, examined their responses to the

twenty-nine questions regarding whether they would like to

read a book, would not, or it didn't matter, when hearing a

tape recorded excerpt from the book. These answers were

used to determine the areas boys and girls liked most or

least based upon their grade, sex and ability levels.

Statement of the Hypotheses

The two main hypotheses used were:
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Hypothesis One: If students are grouped on the basis

of (a) sex, (b) grade level and (c) ability there will be a

significant difference between interest category scores.

Hypothesis Two: If students are grouped on the basis

of all combinations of (a) sex and grade level, and (b) sex

and ability, there will be a significant difference between

interest category scores.



CHAPTER III REFERENCES

1. Arkansas Department of Education. 1989. Arkansas
Education Directory. Little Rock, AR: Arkansas
Department of Education.

2. Arkansas Department of Education. 1989. Office of
Research and Statistics. Division of
Administrative Services. Little Rock, AR: Arkansas
Department of Education.

3. Downen, Thomas William. 1972. "Personal Reading
Interests as Expressed by Children in Grades Three,Four, and Five in Selected Florida Public Schools."
Ph.D. diss., The Florida State University.

49



CHAPTER IV

ANALYSIS OF DATA

The data presented in this chapter were prepared for

analysis using computer routines of the Statistical Package

for the Social Sciences (SPSS) available through the

Computing Center of the University of North Texas.

In determining the reading interests of third, fourth,

and fifth grade students, two main hypotheses were studied.

Using analysis of variance to determine if a significant

difference existed among the mean interest scores for the

subgroups, sex, grade level, and IQ, in one or all of the

variables, an F-ratio was obtained. This was compared with

the tabled F-values to determine if a significant difference

existed among the various mean interest scores. A summary

of the F-ratios from this analysis for sex, grade, and IQ is

shown in Table 2, and the analysis for the interaction of

sex by grade and IQ, and grade by IQ is shown in Table 3. A

multiple-range test was used if a grade level or IQ quarter

indicated a significant difference existed to determine

which of the subgroups were causing the difference.

Hypothesis One (a)

If students are grouped on the basis of sex, then there

50
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TABLE 2

F RATIOS FOR TESTING THE EFFECTS OF

SEX, GRADE, AND IQ

------------------------------

---------------------------------------------

CATEGORY SEX GRADE IQ

---------------------------------------------

1. Adventure 1.493

Animal 39.002**

Tall Tales 31.292**

Historical Fiction 8.019**

Biography .684

Fairy Tales 258.274**

Historical Nonfiction 28.395**

How-to-do-it 103.229**

Sports 215.946**

Modern Fantasy 65.692**

Science 1.115

Children of U. S. 298.156**

Children of Other Land 23.056**

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14. 11. 563**

2.129

8. 790**

13 .273**

9.534**

23. 927**

6. 426**

3.808*

11. 587**

.273

6. 448**

27.286**

5. 705**

4. 917*

2.100

* p < 0.05
** p < 0.01

Mystery

1.176

4. 172**

3.146*

789**

3. 781**

5. 106**

1.355

2.194

.280

.429

2. 93Q*

1. 956

1.129

.821
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TABLE 3

F RATIOS FOR TESTING THE EFFECTS OF

INTERACTIONS OF SEX, GRADE LEVEL AND IQ

ON READING INTERESTS

-- --------------------------------------------------------

-- --------------------------------------------------------

CATEGORY SEX BY GRADE SEX BY IQ GRADE BY IQ

-- --------------------------------------------------------

1. Adventure 1.278 .643 1.374

2. Animal 2.271 .558 .487

3. Tall Tales 2.432 .279 1.095

4. Historical Fiction 1.227 .116 .925

5. Biography 2.141 .450 3.118**

6. Fairy Tales 1.353 1.633 2.443*

7. Historical Nonfiction 1.280 .444 2.718**

8. How-to-do-it .371 .668 1.633

9. Sports 1.395 1.605 2.037*

10. Modern Fantasy 3.116* 1.630 .288

11. Science 1.337 3.338** 2.038*

12. Children of U. S. .318 .700 1.630

13. Children of Other Lands 1.131 .752 .967

14. Mystery .183 .891 .377

-- -------------------------------------------------------

* p < 0.05
** p K 0.01



53

will be a significant difference between interest category

scores.

A summary of the mean interest scores by sex is shown

in Table 4.

---------------------------------------------

TABLE 4

SUMMARY OF THE MEAN INTEREST SCORES BY SEX
-- --------------------------------------------------------

--- --------------------------------------------------------
Male (N=527) Female (N=508)

------------------------- ---------------
CATEGORY Mean S.D. Mean S.D.

--- --------------------------------------------------------
1. Adventure 1.08 .70 1.13 .62

2. Animal .79 .66 1.02 .67

3. Tall Tales 1.19 .72 .93 .67

4. Historical Fiction .85 .66 .95 .65

5. Biography .98 .74 1.00 .69

6. Fairy Tales .72 .74 1.39 .67

7. Historical Nonfiction 1.03 .70 .79 .72

8. How-to-do-it 1.27 .66 .84 .65

9. Sports 1.48 .67 .85 .71

10. Modern Fantasy 1.11 .67 1.42 .56

11. Science .89 .70 .83 .67

12. Children of U.S. .67 .69 1.38 .65

13. Children of Other Lands .63 .64 .81 .64

14. Mystery 1.28 .68 1.42 .62

--- --------------------------------------------------------
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At the .01 level of significance, the results of the

analysis of variance indicated that boys were more

interested in reading tall tales, historical nonfiction,

how-to-do-it, and sports, while girls were more interested

in reading animal stories, historical fiction, fairy tales,

modern fantasy, children of the United States, children of

other lands, and mystery.

No differences existed with respect to sex at the .05

level of significance between mean scores for the categories

of adventure, biography, and science.

The mean interest scores were then ranked for the

sexes. This is presented in Table 5. The boys ranked the

categories in the following order: sports, mystery, how-to-

do-it, tall tales, modern fantasy, adventure, historical

nonfiction, biography, science, historical fiction, animal,

children of the United States, and children of other lands.

The girls also chose mystery as their first choice, followed

by the categories of modern fantasy, fairy tales, children

of the United States, adventure, animal, biography,

historical fiction, tall tales, sports, how-to-do-it,

science, children of other lands, and historical nonfiction.

A Spearman rank-order correlation coefficient was then

used to test the agreement between the ranks of the mean

interest scores. Since rho = .051, no relationship existed

between the ranks for sex at the .05 level of significance.
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TABLE 5

RANKED MEANS BY SEX

-- --------------------------------------------------------

-- --------------------------------------------------------
MALE FEMALE

Rank Mean Rank Mean
CATEGORY

-- --------------------------------------------------------

1. Adventure 6 1.075 5 1.125

2. Animal 11 .787 6 1.023

3. Tall Tales 4 1.187 9 .932

4. Historical Fiction 10 .846 8 .954

5. Biography 8 .978 7 1.00

6. Fairy Tales 12 .717 3 1.39

7. Historical Nonfiction 7 1.033 14 .793

8. How-to-do-it 3 1.269 11 .845

9. Sports 1 1.480 10 .846

10. Modern Fantasy 5 1.114 2 1.421

11. Science 9 .890 12 .827

12. Children of U.S. 13 .674 4 1.379

13. Children of
other Lands 14 .632 13 .812

14. Mystery 2 1.283 1 1.424

-- --------------------------------------------------------

Summary

Of the fourteen categories, eleven supported Hypothesis

One (a) at the .01 level. These categories were: animal,
tall tales, historical fiction, fairy tales, historical



56

nonfiction, how-to-do-it, sports, modern fantasy, children

of the United States, children of other lands, and

mystery. The analysis of variance indicated no difference

at the .05 level for the categories of adventure,

biography, and science.

The rank of a mean interest score for the boys showed

no significant relationship, either positive or negative,

to the rank of the mean interest score for the girls,

according to the results of the Spearman rank-order

correlation coefficient.

Hypothesis One (b)

There will be a significant difference between interest

category scores if students are grouped on the basis of

grade level.

A summary of the means by grade level is shown in Table

6.

At the .05 level of significance, the results of the

analysis of variance indicated no differences existed among

the means for the categories adventure, sports, and mystery.

At the .01 level, a significant difference existed among

the means for the categories of animal, tall tales,

historical fiction, biography, how-to-do-it, modern fantasy,

and science. The categories of fairy tales, historical

nonfiction, children of the United States, and

children of other lands were significant at the .05 level.

To test differences between all pairs of means for each
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TABLE 6

SUMMARY OF THE MEAN INTEREST

SCORES BY GRADE LEVEL

THIRD
(N=328)

CATEGORY ----------
MEAN S.D.

1. Adventure 1.16 .66

2. Animal 1.02 .68

3. Tall Tales 1.20 .67

4. Historical
Fiction 1.02 .66

5. Biography 1.16 .69

6. Fairy Tales 1.13 .77

7. Historical
Nonfiction 1.01 .67

8. How-to-do-it 1.20 .68

9. Sports 1.20 .75

10. Modern Fantasy 1.32 .64

11. Science 1.08 .66

12. Childr.en of the
United States 1.05 .73

13. Children of
Other Lands .80 .65

FOURTH
(N=358)

FIFTH
(N=349)

----------- ----------

MEAN S.D. MEAN S.D.

1.08 .66 1.07 .67

.88 .66 .81 .67

1.08 .71 .92 .71

.89

1.04

1.07

.89

1.07

1.14

1.30

.81

1.08

.65

.67

.80

.71

.66

.74

.61

.66

.77

.67 .64

.80

.79

.95

.85

.93

1.17

1.17

.70

.64

.73

.77

.76

.70

.78

.65

.68

.93 .77

.69 .63

1.40 .64 1.36 .6714. Mystery 65 1.30
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of these categories the Newman-Keuls test was used. With

this result the subgroups causing the difference could be

identified. A summary of this test is given in Table 7.

The results of the Newman-Keuls test indicated a

decrease in interest from grade three to five for the

-- -------------------------------------------------------

TABLE 7

SUMMARY OF THE RESULTS OF THE NEWMAN-KEULS TEST

FOR GRADE LEVEL MEANS
-- -------------------------------------------------------

-- -------------------------------------------------------

Ranked Means by Grade Level
Grade 3 Grade 4 Grade 5

CATEGORY

-- --------------------------------------------------------

2. Animal 1.0229 .8799 .8138

3. Tall Tales 1.1997 1.0782 .9155

4. Historical Fiction 1.0183 .8897 .7966

5. Biography 1.1555 1.0405 .7851

6. Fairy Tales 1.1280 1.0740 .9513

7. Historical Nonfiction 1.0122 .8869 .8539

8. How-to-do-it 1.1921 1.0656 .9327

10. Modern Fantasy 1.3216 1.3031 1.1719

11. Science 1.0777 .8142 .6991

12. Children of the U.S. 1.0503 1.0824 .9269

13. Children of other lands .8064 .6718 .6891

--- --------------------------------------------------------
Note: Group means underlined by a common line do not differ

significantly.
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categories: animal, tall tales, historical fiction,

biography, fairy tales, historical nonfiction, how-to-do-it,

modern fantasy, and science.

According to the analysis of variance, the results for

the categories animal, historical fiction, and science

indicated that the fifth and fourth grade differed from the

third grade at the .01 level of significance. There

was a decrease in interest from grades three to five.

For the categories tall tales, biography, how-to-do-it,

and modern fantasy the results showed that there was a

difference of the fifth grade students from that of the

fourth and third grade students. The ranked means showed a

decrease in interest from grade three to five.

Fairy tales and historical nonfiction showed a decrease

in interest from grades three to five at the .05 level of

significance. For the category historical nonfiction, the

fourth and fifth grades also comprised a homogeneous

subgroup. This category, children of the United States, did

not show a decrease in interest from third to fifth grade;

however results of the analysis of variance indicated there

was a difference from fifth grade to fourth grade at the .05

level of significance.

The test results indicated a difference at the .05

level between third and fourth graders for the category

children of other lands. The fourth and fifth graders

constituted a homogeneous subgroup.
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The ranked mean scores by grade level are presented in

Table 8. The third grade ranked mystery as its first

choice, but this was closely followed by modern fantasy.

There was a tie between tall tales and sports for their

third and fourth categories. These were followed by how-to-

do-it, adventure, biography, fairy tales, science, children

of the United States, animal, historical fiction, historical

nonfiction, and children of other lands. The fourth grade

rankings were: mystery, modern fantasy, sports, children of

the United States, tall tales, adventure, fairy tales, how-

to-do-it, biography, historical fiction, historical

nonfiction, animal, science, and children of other lands.

The categories ranked by fifth graders were: mystery, modern

fantasy, sports, adventure, fairy tales, how-to-do-it,

children of the United States, tall tales, historical non-

fiction, animal, historical fiction, biography, science, and

children of other lands. All three groups ranked mystery as

their first choice, modern fantasy as their second choice,

and children of other lands as their last choice.

Kendall's coefficient of concordance W was then

calculated to determine the degree of agreement among the

three sets of fourteen ranks. The significance of the

resultant W (.8886) indicated p < .01. Therefore, the

probability of getting a W value that high is less than .01

if there were no agreements among the ranks assigned by each

grade level.
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TABLE 8

RANKED MEANS BY GRADE LEVEL

-- --------------------------------------------------------

-- --------------------------------------------------------

GRADE 3 GRADE 4 GRADE 5
Rank Mean Rank Mean Rank Mean

N=328 N=358 N=349
CATEGORY

-- --------------------------------------------------------

1. Adventure 6 1.159 6 1.075 4 1.069

2. Animal 11 1.023 12 .880 10 .814

3. Tall Tales 3.5 1.200 5 1.078 8 .916

4. Historical
Fiction 12 1.018 10 .890 11 .797

5. Biography 7 1.156 9 1.041 12 .785

6. Fairy Tales 8 1.128 7 1.074 5 .951

7. Historical
Nonfiction 13 1.012 11 .887 9 .854

8. How-to-do-it 5 1.192 8 1.066 6 .933

9. Sports 3.5 1.200 3 1.138 3 1.171

10. Modern Fantasy 2 1.322 2 1.303 2 1.172

11. Science 9 1.078 13 .814 13 .699

12. Children of
the U. S. 10 1.050 4 1.082 7 .927

13. Children of
other lands 14 .806 14 .672 14 .689

14 Mystery 1 1.396 1 1.359 1 1.304

-- --------------------------------------------------------

Summary

Hypothesis One (b) was supported by the results of the
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analysis of variance for eleven of the fourteen categories.

The categories of animal, tall tales, historical fiction,

biography, how-to-do-it, modern fantasy, and science were

supported at the .01 level of significance. The categories

of fairy tales, historical nonfiction, children of the

United States, and children of other lands were supported at

the .05 level of significance. This means that for these

categories a difference this large would occur five times in

a hundred if grade level had no effect on the mean interest

scores. The categories for which the results of the

analysis of variance did not support Hypothesis One (b) at

the .05 level of significance were adventure, sports, and

mystery.

For all the categories except sports and children of

the United States, the results of the Newman-Keuls test

indicated a decrease in interest from grade three to grade

five. Grades four and five comprised a homogeneous subgroup

for the categories of historical nonfiction and children of

other lands, according to the multiple-range test. For the

categories.of modern fantasy, and children of the United

States, the third and fourth grades comprised a homogeneous

subgroup.

The result of Kendall's coefficient of concordance

indicated that a significant amount of agreement existed

among the ranks of the means by grade level. The rank of a

mean interest score of grade three had a significant
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relationship to the rank of that mean interest score of

grades four and five.

Hypothesis One (c)

If students are grouped on the basis of ability, then

there will be a significant difference between interest

category scores.

A summary of the mean interest scores by IQ is shown in

Table 9.

At the .05 level the results of the analysis indicated

that no difference existed among the means for the

categories adventure, historical fiction, fairy tales,

historical nonfiction, sports, modern fantasy, children of

the United States, children of other lands, and mystery. A

difference existed at the .01 level of significance

for the categories tall tales and biography, and at the .05

level for animal, how-to-do-it, and science. To test

differences between all pairs of means for each of these

categories, the Newman-Keuls test was used. This made

possible the identification of the subgroups which

contributed to the overall differences among the means.

Table 10 shows a summary of the results of this test.

The Newman-Keuls test indicated a significant decrease

in the mean interest scores for the category animal from

Quarter III to Quarter I. According to the results of this

test the means differed at the .05 level of significance.

Quarter II, III and IV groups comprised a homogeneous
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TABLE 9

SUMMARY OF THE MEAN INTEREST SCORES BY IQ

-- --------------------------------------------------------

-- --------------------------------------------------------
Q* IV Q III Q II Q I
N=177 N=353 N=330 N=175
Mean S.D. Mean S.D. Mean S.D. Mean S.D.

CATEGORY
-- --------------------------------------------------------
1. Adventure 1.13

2. Animal .95

3. Tall
Tales 1.20

4. Historical
Fiction .90

5. Biography 1.04

6. Fairy
Tales 1.16

7. Historical
Nonfiction. 94

8. How-to-do-
It 1.14

9. Sports 1.25

10. Modern
Fantasy 1.27

11. Science .94

12. Children of
the U.S. 1.07

13. Children of
other

lands .73

14. Mystery 1.33

71 1.05 .65 1.11 .65 1.15 .66

.68

.71

.67

.70

.94 .69 .91 .67

1.05 .69 1.07 .71

.90 .67

.94 .69

.94

1.09

.66

.70

.79 1.02 .82 1.07 .76

.71 .91 .73

.70 1.12

.76 1.18

.65

.72

1.23

.88

.97 .71

.66 1.04

.72 1.16

.66

.67

.77 1.00 .77

.68

.71

.76 .66

1.32 .66

1.29

.88

.70

.76

.62

.66

.76 .63

.93 .71

.83 .61

.86 .77

.97 .74

.81 .72

.92

1.09

1.27

.71

.69

.81

.59

.68

1.02 .74 1.02 .75

.69 .62

1.36 .63

.69

1.42

.62

.62

*Q= Quarter
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TABLE 10

SUMMARY OF THE RESULTS OF THE NEWMAN-KEULS TEST

FOR MEANS BY IQ
---------------------------------------------

---------------------------------------------

RANKED MEANS BY IQ

Q IV Q III Q II Q I
CATEGORY

-- --------------------------------------------------------
2. Animal .9492 .9419 .9136 .7571

3. Tall Tales 1.2034 1.0538 1.0667 .9257

5. Biography 1.0367 .9448 1.0864 .8571

8. How-to-do-it 1.1384 1.1161 1.0364 .9171

11. Science .9407 .8754 .8788 .7057
-- --------------------------------------------------------
Note: Group means underlined by a common line do not differ

significantly.

subgroup.

For the category tall tales a decrease in interest was

significant at the .01 level from Quarter IV to Quarter I.

Quarter II and III formed a homogeneous subgroup.

The results of the Newman-Keuls test for the category

biography indicated that an increase in interest from

Quarter II to Quarter I was significant at the .01 level.

According to the analysis of variance a significant

difference existed among the mean interest scores by IQ for

the category how-to-do-it. Quarter IV and III differed from

Quarter I at the .05 level of significance, and Quarter IV

and Quarter III constituted a homogeneous subgroup.
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The Newman-Keuls test indicated a decrease in interest

from Quarter IV to Quarter III, but a slight increase from

Quarter III to Quarter II for the category science. The

means of Quarter IV and Quarter I differed at the .05 level

of significance. Quarter II and Quarter III comprised a

homogeneous subgroup.

The ranked scores by IQ are given in Table 11. For

Quarter IV the categories were ranked in the following

order: mystery, modern fantasy, sports, tall tales, fairy

tales, how-to-do-it, adventure, children of the United

States, biography, animal, historical nonfiction, science,

historical fiction, and children of other lands. The

rankings for Quarter III were: mystery, modern fantasy,

sports, how-to-do-it, tall tales, adventure, fairy tales,

children of the United States, biography, animal, historical

nonfiction, historical fiction, science and children of

other lands. Quarter II ranked mystery as first choice,

followed by modern fantasy, sports, adventure, biography,

fairy tales, tall tales, how-to-do-it, children of the

United States, historical nonfiction, historical fiction,

animal, science, and children of other lands. The rankings

for Quarter I were: mystery, modern fantasy, adventure,

sports, children of the United States, fairy tales, tall

tales, how-to-do-it, biography, historical fiction,

historical nonfiction, animal, science, and children of

other lands. All IQ groups chose mystery as their first
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TABLE 11

RANKED MEANS BY IQ

QIV Q III
Rank Mean Rank Mean

Q II QI
Rank Mean Rank Mean

CATEGORY

1. Adventure

2. Animal

3. Tall Tales

4. Historical
Fiction

5. Biography

6. Fairy Tales

7. Historical
Nonfiction

8. How-to-do-it

9. Sports

10. Modern
Fantasy

11. Science

12. Children of
the U.. S.

13. Children of
other lands

14. Mystery

7 1.133 6 1.050

10

4

13

9

5

11

6

3

2

12

.949

1.203

.896

1.037

1.158

.944

1.138

1.249

1.274

.941

10

5

12

9

7

11

4

3

2

13

.942

1.054

.902

.945

1.017

907

1.116

1.181

1.232

.875

4 1.110 3 1.146

12

7

11

5

6

10

8

3

2

13

8 1.071 8 .996

14

1

.729

1.331

14 .758

1 1.324

. 914

1.067

.936

1.086

1.071

.965

1.036

1.156

1.291

.879

9 1.018 5 1.020

14 .691

1 1.356

choice, modern fantasy as their second choice, and children

of other lands as their last choice.

Kendall's coefficient of concordance W was used to

12

7

10

9

6

11

8

4

2

13

.757

.926

.826

.857

.966

.811

.917

1.086

1.271

.706

14

1

. 691

1.423
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determine the interrelationships among the four sets of IQ

rankings. The significance of the resultant W (.9319) was

p < .001.

Summary

Hypothesis One (c) was supported by the analysis of

variance at the .05 level of significance for the categories

animal, how-to-do-it, and science; and at the .01 level for

the categories of tall tales and biography. According to

the analysis of variance the following categories did not

support this hypothesis at the .05 level of significance:

adventure, historical fiction, fairy tales, historical

nonfiction, sports, modern fantasy, children of the United

States, and children of other lands, and mystery.

The Newman-Keuls test results showed a decrease in the

mean interest score from Quarter IV to Quarter I for the

categories of animal and how-to-do-it. A decrease in means

from Quarter III to Quarter I was significant at the .05

level for the category animal. A decrease in means from

Quarter IV to Quarter I was significant at the .01 level for

the category tall tales. Quarter II and Quarter I differed

at the .01 level of significance for the category biography.

A decrease in interest from Quarter IV and III and that of

Quarter I was significant at the .05 level for the category

how-to-do-it. For the category science, a decrease in means

from Quarter IV and Quarter I was significant at the .05

level.
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The results of the analysis of variance showed that

Quarter II, III, and IV constituted a homogeneous subgroup

for the category animal. Quarter II and Quarter III

comprised a homogeneous subgroup for the categories tall

tales and science. Quarter III and Quarter IV formed a

homogeneous subgroup for the category how-to-do-it.

An evidential amount of agreement existed among the

ranks of the means by IQ according to the results of

Kendall's coefficient of concordance. The rank of a mean

interest score of Quarter IV had a significant relationship

to the rank of that mean interest score of Quarters I, II,

and III.

Hypothesis Two (a)

If students are grouped on the basis of all

combinations of sex and grade level, then there will be a

significant difference between interest category scores.

A summary of the mean interest scores for grade-sex

interactions is given in Table 12.

No difference existed at the .05 level of significance

for the categories adventure, animal, tall tales, historical

fiction, biography, fairy tales, historical nonfiction, how-

to-do-it, sports, science, children of the United States,

children of other lands, and mystery.

Hypothesis Two (a) was supported by the analysis of

variance for the category of modern fantasy at the .05 level

of significance. The Newman-Keuls method was used to
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TABLE 12

SUMMARY OF THE MEAN INTEREST SCORES FOR

GRADE-SEX INTERACTION

3-Male
N=175
Mean

CATEGORY

1. Adventure 1.11

2. Animal .85

3. Tall Tales 1.28

4. Historical
Fiction .92

5. Biography 1.17

6. Fairy Tales .79

7. Historical
Nonfiction 1.07

8. How-to-do-
it 1.37

9. Sports 1.45

10. Modern
Fantasy 1.17

11. Science 1.05

12. Children of
the U. S. .70

13. Children of
other
lands .68

14. Mystery 1.33

3-Female
N=153

4-Male
N=177

4-Female
N=181

S.D. Mean S.D. Mean S.D. Mean S.D.

.70 1.21 .60 1.10 .68 1.06 .64

.66 1.22 .64 .75 .64 1.01 .64

.69 1.10 .64 1.27 .69 .90 .68

.69

.71

.73

.66

.63

.68

1.13

1.13

1.51

.60

.65

.62

.85

.95

.69

.66

.68

.75

.95 .69 1.03 .70

.99 .67

.91 .72

.65 1.49

.67 1.11

.66 1.45

.64

.58

.65

.58

.95 .63

1.29

1.49

1.20

.86

.64

.65

.63

.68

.93

1.12

1.45

.65

.65

.66

.75 .69

.85 .61

.79 .67

1.40

.77

.57

63

.74 .71 1.42 .67

.60 .64 .74 .63

.68 1.48 .59 1.31 .67 1.41 .63
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TABLE 12 - continued

5-Male 5-Female
N=175 N=174
Mean S.D. Mean S.D.

CATEGORY

1. Adventure 1.01 .70 1.12 .63

2. Animal .76 .66 .87 .68

3. Tall Tales 1.01 .75 .82 .65

4. Historical Fiction .77 .64 .82 .65

5. Biography .81 .77 .76 .70

6. Fairy Tales .67 .73 1.24 .70

7. Historical Nonfiction 1.00 .74 .71 .76

8. How-to-do-it 1.16 .69 .71 .65

9. Sports 1.50 .67 .84 .74

10. Modern Fantasy .96 .69 1.38 .53

11. Science .76 .71 .64 .64

12. Children of the U.S. .58 .69 1.28 .68

13. Children of other
lands .61 .63 .77 .63

14. Mystery 1.22 .70 1.39 .63

identify the subgroups contributing to the overall

differences among the means. This is presented in Table 13.

The results of the Newman-Keuls test for the category

modern fantasy indicated that the mean of the fifth grade
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TABLE 13

SUMMARY OF THE RESULTS OF THE NEWMAN-KEULS TEST

FOR GRADE-SEX INTERACTION

CATEGORY Ranked Means

3-F 4-F 5-F 4-M 3-M 5-M
10. Modern

Fantasy 1.4902 1.4005 1.3822 1.2034 1.1743 .9629

Note: Group Means underlined by a common line do not
differ significantly. The code directly above each
mean identifies the grade-sex subgroups, 3-F
indicates third-grade females.

males differed from the mean of the third grade females,

fourth grade females, fourth grade males, and third grade

males at the .05 level of significance. The fourth and fifth

grade females constituted a homogeneous subgroup, as did the

third and fourth grade males. The ranked means indicated a

discernible pattern for this category. The females ranked

it higher than the males and there was a decrease in

interest from third to fifth grade for the females.

Table 14 presents the ranked mean scores for grade-sex

interactions. The third grade males ranked the categories

in the following order: sports, how-to-do-it, mystery, tall

tales, biography and modern fantasy (tied), adventure,

historical nonfiction, sicence, historical fiction,

animal, fairy tales, children of the United States, and

children of other lands. The rankings for the third grade

females were: fairy tales, modern fantasy, mystery, children
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TABLE 14

RANKED MEANS FOR GRADE-SEX INTERACTION
-- --------------------------------------------------------

3-M 3-F 4-M
Rank/Mean Rank/Mean Rank/Mean

CATEGORY
--- --------------------------------------------------------

1. Adventure 7 1.114 6 1.209 6 1.096

2. Animal 11 .854 5 1.216 11 .749

3. Tall Tales 4 1.283 10 1.105 4 1.266

4. Historical
Fiction

5. Biography

6. Fairy Tales

7. Historical
Nonfiction

8. How-to-do-it

9. Sports

10. Modern Fantasy

11. Science

12. Children of
the U. S.

13. Children of
other lands

14. Mystery

10

5.5

12

8

2

1

5.5

9

13

14

3

.917

1.174

.794

1.069

1.366

1.451

1.174

1.051

7.5

7.5

1

13

11

14

2

9

1.134

1.134

1.510

.948

.994

.912

1.490

1.108

10

8

13

7

3

1

5

9

.700 4 1.451 12

.680

1.326

12

3

.951

1.477

14

2

.850

.955

.689

1.031

1.285

1.492

1.203

.862

.740

.605

1.305

of the United States, animal, adventure, historical fiction

and biography (tied), science, tall tales, how-to-do-it,

children of other lands, historical nonfiction, and sports.

The categories for the fourth grade males were ranked:
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TABLE 14 (continued)

4-F 5-M 5-F
Rank/Mean Rank/Mean Rank/Mean

CATEGORY

1. Adventure

2. Animal

3. Tall Tales

4. Historical
Fiction

5. Biography

6. Fairy Tales

7. Historical
Nonfiction

8. How-to-do-it

9. Sports

10. Modern Fantasy

11. Science

12. Children of
the U. S.

13. Children of
other lands

14. Mystery

6 1.055

7 1.008

9 .895

8 .928

5 1.124

1 1.450

13 .746

10 .851

11 .793

4 1.401

12 .768

2 1.417

14

3

.738

1.412

4 1.014

10.5

5

9

8

12

6

3

1

7

10.5

14

1.3

2

.757

1.011

.771

.806

.669

1.000

1.157

1.497

.963

.757

.580

. 611

1.217

5 1.124

6

9

8

11

4

12.5

12.5

7

2

14

.871

.819

.822

.764

1.236

.707

.707

.842

1.382

.641

3 1.276

10

1

.767

1.391

sports, mystery, how-to-do-it, tall tales, modern fantasy,

adventure, historical nonfiction, biography, science,

historical fiction, animal, children of the United States,

fairy tales, and children of other lands. The fourth grade

females ranked the categories: fairy tales, children of the
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United States, mystery, modern fantasy, biography,

adventure, animal, historical fiction, tall tales, how-to-

do-it, sports, science, historical nonfiction, and children

of other lands. The rankings for the fifth grade males

were: sports, mystery, how-to-do-it, adventure, tall tales,

historical nonfiction, modern fantasy, biography, historical

fiction, science and animal (tied), fairy tales, children of

other lands, and children of the United States. The fifth

grade females ranked the categories in the following order:

mystery, modern fantasy, children of the United States,

fairy tales, adventure, animal, sports, historical fiction,

tall tales, children of other lands, biography, historical

nonfiction and how-to-do-it (tied), and science.

To determine the degree of agreement for grade-sex

interaction, the Kendall's coefficient of Concordance W was

computed. The test yielded a W of .3994 which showed

p < .001, indicating agreement among the rankings assigned

by the interaction between grade and sex.

Summary

Hypothesis Two (a) was supported by the results of the

analysis of variance for only one of the fourteen

categories, modern fantasy at the .05 level of significance.

According to the results of the analysis of variance

the mean of the fifth grade males differed from the third,

fourth, and fifth grade females and the fourth grade males

at the .05 level of significance. The females ranked the
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category higher than the males and the females 
comprised a

homogeneous subgroup as did the third and fourth grade

males.

Agreement existed among the rank of the means for

grade-sex interaction according to the findings of Kendall's

coefficient of concordance. This means that the rank of a

mean interest score of a subgroup had a positive

relationship to the ranks of a mean interest score of other

subgroups when comparing students by grade and sex.

Hypothesis Two (b)

If students are grouped on the basis of all

combinations of sex and ability, there will be a significant

difference between interest category scores.

A summary of the mean interest scores for sex-IQ

interactions is given in Table 15.

Hypothesis Two (b) was supported by the analysis of

variance at the .01 level of significance for the category

of science. No difference existed at the .05 level for the

categories of adventure, animal, tall tales, historical

fiction, biography, fairy tales, historical nonfiction, how-

to-do-it, sports, modern fantasy, children of the United

States, children of other lands, or mystery.

The Newman-Keuls test was calculated to determine the

differences between all pairs of means to identify those

which caused the overall differences among the means. The

results of this test are given in Table 16.
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TABLE 15

SUMMARY OF THE MEAN INTEREST SCORES

FOR SEX-IQ INTERACTIONS

-----------------------------------------------------------

IQ IV IQ IV
Male Female
Mean S.D. Mean S.D.

CATEGORY
---- ------------------------------

1. Adventure

2. Animal

3. Tall Tales

4. Historical
Fiction

5. Biography

6. Fairy Tales

7. Historical
Nonfiction

8. How-to-do-it

9. Sports

10. Modern
Fantasy

11. Science

12. Children of
the U. S.

13. Children of
other lands

14. Mystery

1.12

.88

1.28

.83

1.01

.91

1.01

1.28

1.43

1.20

.98

.72

.66

.70

.66

.71

.78

.68

64

69

.68

.71

1.16

1.05

1.09

.99

1.07

1.51

.84

.94

.99

1.38

.89

.70

.70

.70

.68

.67

.64

.74

.75

.79

. 60

.72

.78 .75 1.48 .61

.67

1.23

.68

.76

.81

1.48

.66

.61

IQ III IQII

Male Female
Mean S.D. Mean S.D.

1.05 .70 1.05 .59

.81 .70 1.10 .65

1.15 .72 .95 .64

.84

.91

.65

1.01

1.28

1.47

1.06

.81

.68

.72

.75

.72

.65

63

.69

.69

.97

.99

1.44

.79

.92

.85

1.42

.95

64

.66

.68

.73

.61

.67

.58

.65

.65 .69 1.38 .65

.65

1.25

.65

.69

.88

1.41

.64

.62
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TABLE 15 (continued)
-----------------------------------------------------------

IQ II IQ II IQ I IQ I
Male Female Male Female
Mean S.D. Mean S.D. Mean S.D. Mean S.D

CATEGORY
-----------------------------------------------------------

1. Adventure 1.09 .67 1.13 .62 1.05 .71 1.22 .62

2. Animal .76 .64 1.06 .66 .68 .56 .82 .68

3. Tall Tales 1.22 .71 .92 .68 1.08 .74 .81 .67

4. Historical
Fiction

5. Biography

6. Fairy Tales

7. Historical
Nonfiction

8. How-to-do-it

9. Sports

10. Modern
Fantasy

11. Science

12. Children of
the U. S.

13. Children of
other lands

14. Mystery

.88

1.11

.76

1.08

1.29

1.52

1.10

.95

.65

.72

.70

.68

.67

.66

.65

.67

.99

1.06

1.36

.86

.80

.82

1.47

.82

.67

.69

.70

.71

.65

.69

.54

.65

.68 .64 1.33 .70

.63

1 . 32

.61

.64

.75 .63

1.39 .62

.80

.83

.53

1.03

1.18

1.47

1.16

.85

.65

.81

.64

.70

. 69

.73

.63

.73

. 84

.88

1.30

.65

.72

.79

1.36

.60

. 58

.74

.63

.69

. 62

.75

.54

.63

.55 .68 1.38 .59

.54

1.36

.60

.63

.81

1.47

60

61

The multiple-range test indicated that the mean of

Quarter IV males and Quarter III females differed from the

means of Quarter I males at the .01 level of significance.

The mean of Quarter IV males differed from Quarter IV
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TABLE 16

SUMMARY OF THE NEWMAN-KEULS TEST FOR SEX-IQ

INTERACTIONS FOR THE CATEGORY SCIENCE

-----------------------------------------------------------

-----------------------------------------------------------

IV-M III-F II-M IV-F I-M II-F III-M I-F

-----------------------------------------------------------

.9760 .9485 .9465 .8904 .8487 .8158 .8112 .5960

-----------------------------------------------------------

Note: Group means underlined by a common line do not differ

significantly. Subgroups are identified by the code

above the mean, IV-M indicates Quarter IV males.

females at the .05 level of significance. Quarter IV males,

Quarter III females and Quarter II males comprised a

homogeneous subgroup as did Quarter IV females and Quarter I

males.

The ranked means of sex-IQ interactions are presented

in Table 17. The categories for Quarter IV males were

ranked as follows: sports, tall tales, how-to-do-it,

mystery, modern fantasy, adventure, biography and

historical nonfiction (tied), science, fairy tales, animal,

historical fiction, children of the United States, and

children of other lands. The rankings for Quarter IV

females were: fairy tales, mystery and children of the

United States (tied), modern fantasy, adventure, tall tales,

biography, animal, historical fiction and sports (tied),

how-to-do-it, science, historical nonfiction and children of

other lands. Quarter III males ranked the categories in the

following order: sports, how-to-do-it, mystery, tall tales,
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TABLE 17

RANKED MEANS FOR SEX-IQ INTERACTIONS

-- ---------------------------------------------------------

------------------------------------ ----------------------

M-IQ IV* F-IQ IV M-IQ III F-IQ III
Rank Mean Rank Mean Rank Mean Rank Mean

CATEGORY
-----------------------------------------------------------

1. Adventure 6 1.115 5 1.158 6 1.048 6 1.052

2. Animal 11

3. Tall Tale 2 P

4. Historical
Fiction 12

5. Biography 7.5 1

6. Fairy
tales 10

7. Historical
Non-
fiction 7.5 1

8. How-to-do
it 3 1

9. Sports 1 1

10. Modern
Fantasy 5 1

11. Science 9

12. Children of
the U.S 13

13. Children
of other
lands 14

14. Mystery 4 1

8

6

9.5

7

1.055

1.089

.986

1.069

11

4

9

8

.806

1.146

5

9

8

7

.840

.907

1 1.514 14 .649

13 .843

11

9.5

4

12

.938

.986

1.384

.890

1.097

5 .949

.973

.988

1 1.436

7 1.008 14 .791

2

5

10

.784 2.5 1.480 12

14

2 5

.808

1.480

13

3

1.285

1.473

1.064

.811

.654

.652

1.247

11

13

.924

.849

*M-IQ IV indicates Male, fourth IQ Quarter.

2 1.424

9.5 .949

4 1.385

12

3

.879

1.412
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TABLE 17 (continued)

RANKED MEANS FOR SEX-IQ INTERACTIONS

-----------------------------------------------------------

M-IQ II
Rank Mean

CATEGORY

1. Adventure 7

2. Animal 12

3. Tall Tales 4

4. Historical
Fiction 10

5. Biography 5

6. Fairy
tales 11

7. Historical
nonfiction 8

8. How-to-do-
it 3

9. Sports 1

10. Modern
Fantasy 6

11. Science 9

12. Children of
the U.S. 13

13. Children
of other
lands 14

14. Mystery 2

F-IQ II
Rank Mean

M-IQ I
Rank Mean

F-IQ I
Rank Mean

1.091 5 1.129 6 1.053 5 1.217

.758 7 1.059 11 .678 8 .818

1.223 9 .921 5 1.079 9.5 .808

.884

1.110

.764

1.079

1.289

1.522

1.098

.947

.682

.626

1.324

8

6

.985

1.064

10

9

.803

.829

7

6

.843

.879

3 1.357 14 .526 4 1.303

10 .860 7 1.026 13 .647

13

11.5

1

11.5

.801

.816

1.471

.816

3

I

4

8

1.178

1.474

1.158

.849

4 1.330 12 .553

14

2

.752

1.386

13

2

.540

1.362

12

11

3

14

.717

.788

1.359

.596

2 1.379

9.5

1

.808

1.470
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modern fantasy, adventure, historical nonfiction, biography,

historical fiction, science, animal, children of the United

States, children of other lands, and fairy tales. The

rankings for Quarter III females were fairy tales, modern

fantasy, mystery, children of the United States, animal,

adventure, biography, historical fiction, tall tales and

science (tied), how-to-do-it, children of other lands,

sports, and historical nonfiction. The categories for

Quarter II males were ranked: sports, mystery, how-to-do-it,

tall tales, biography, modern fantasy, adventure, historical

nonfiction,science, historical fiction, fairy tales, animal,

children of the United States, and children of other lands.

Quarter II females ranked the categories: modern fantasy,

mystery, fairy tales, children of the United States,

adventure, biography, animals, historical fiction, tall

tales, historical nonfiction, sports and science (tied),

how-to-do-it, and children of other lands. The rankings for

the first Quarter males were: sports, mystery, how-to-do-it,

modern fantasy, tall tales, adventure, historical

nonfiction., science, biography, historical fiction, animal,

children of the United States, children of other lands, and

fairy tales., The first Quarter females ranked the

categories in the following order: mystery, children of the

United States, modern fantasy, fairy tales, adventure,

biography, historical fiction, animal, tall tales and

children of other lands (tied), sports, how-to-do-it,
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historical nonfiction, and science.

To determine the amount of agreement among the groups

for sex-IQ interaction Kendall's coefficient of concordance

W was computed. The resulting W (.4242) showed a p < .001.

The probability of getting a W value this high is less than

one-tenth of one percent if there was no agreement among the

ranks for each of the groups by sex and IQ.

Summary

Hypothesis Two (b) was supported by the analysis of

variance for the category of science at the .01 level of

significance. The other thirteen categories were not

supported at the .05 level.

The Newman-Keuls test indicated that at the .01 level

of significance the means of Quarter IV males, Quarter III

females, and Quarter II males differed from Quarter IV

females at the .05 level of significance. The analysis of

variance indicated that Quarter IV males, Quarter III

females, and Quarter II males constituted a homogeneous

subgroup, as did Quarter IV females and Quarter I males. No

pattern was discernible.

A significant amount of agreement existed among the

ranks of the means by sex-IQ interaction according to the

result of Kendall's coefficient of concordance. The rank of

a mean interest score by a sex-IQ subgroup had a positive

relationship to the rank of that mean interest score by

other sex-IQ interaction subgroups.
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Open Ended Question

One of the methods included in this instrument was an

open ended question which was used to identify the personal

reading interests of the students. The question was: If I

could choose a story to read, I would like it to be

about...A space was then left for the students to respond

and a three-minute blank was left on the tape-recording to

give the students time to write their response. This was to

give the students an opportunity to give interests which

might not be represented in the text-sample section of the

instrument, and to determine if a pattern might be

discernible from these responses.

These responses were coded into interest categories.

It was determined that the original fourteen categories did

not include all the responses which were recorded. Seven

other categories were added, one of which was one coded for

all the responses which did not fit any category. These

added categories were: religion, poems, jokes, geography,

romance, and others. Those responses placed in the category

of religion included any direct reference to God, Jesus, or

the Bible. The category geography was used for all those

responses in which the states of the United States or other

lands was indicated, but made no reference to people or

children of the United States or other lands. Romance was

used for any response concerning romance or a love story.

The category used as other included those with reference to
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comic books, musical groups, or those responses which could

not be placed in any of the other categories but did

represent some usable response. Those responses placed in

the category non-usable made no reference to any particular

book, type of book, which was illegible, no response was

recorded or otherwise not usable.

All the responses were then counted by categories for

each grade and sex and the percentage was calculated. A

summary of the results of this tabulation is presented in

Table 18.

To determine how the students responded concerning

interest in material from the fourteen categories originally

used, their responses were tabulated and the following

percentages were calculated. The third grade males had 72.7

percent, third grade females 78.4, fourth grade males 85.3,

fourth grade females 85.1, fifth grade males,89.1, and fifth

grade females 82.5.

The percentage of non-usable responses was greatest for

third grade males with a 6.8 percent. The other groups had

a less than three percent non-usable response.

The categories which the groups chose as those of

greatest interest were: third grade males -- animal, other,

and sports; third grade females -- animal, mystery, and

adventure; fourth grade males -- adventure, sports, and

mystery; fourth grade females -- mystery, animal, and

adventure; fifth grade males -- sports, adventure, and
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TABLE 18

SUMMARY OF RESPONSES TO OPEN-END QUESTION FOR
GRADE-SEX INTERACTIONS SHOWN AS FREQUENCY

AND PERCENTAGE OF FREQUENCY
--- -----------------------------------------------------

MALE (Third Grade) FEMALE
CATEGORY f % f %

--- -----------------------------------------------------
1. Adventure 12 6.9 19 12.4

2. Animal 33 18.9 35 22.9

3. Tall tales 5 2.9 3 1.9

4. Historical Fiction 1 .6 3 1.9

5. Biography 0 0 1.9

6. Fairy Tales 6 3.4 9 5.9

7. Historical Nonfiction 5 2.9 1 .7

8. How-to-do-it 0 0 0 0

9. Sports 25 14.3 4 2.6

10. Modern Fantasy 0 0 0 0

11. Science 17 9.7 13 8.5

12. Children of the U.S. 6 3.4 9 5.9

13. Children of other lands 0 0 1 .7

14. Mystery 17 9.7 20 13.1

15. Religion 2 1.1 7 4.6

16. Poems 1 .6 1 .7

17. Jokes 3 1.7 1 .7

18. Geography0 0 1 .7

19. Romance 0 0 3 1.9

20. Other 30 17.1 16 10.4

21. Non-usable 12 6.8 4 2.6

Total 175 100 153 100
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TABLE 18 (continued)

Grade 4 Grade 5
Male Female Male Female

f % f % f % f %
.3 22.--4---------------------------------------------------

1. 33 18.6 22 12.2 33 18.8 32 18.4

2. 21

3. 0

4. 0

5. 10

6. 1

7. 7

8. 3

9. 32

10. 0

11. 10

12. 7

13. 0

14. 27

15. 2

16. 0

17. 3

18. 1

19. 0

20. 15

21. 5

11.9

0

0

5.6

.6

3.9

1.7

18.1

0

5.6

4.0

0

15.3

1.1

0

1.7

.6

0 -

8.5

2.8

40

3

2

12
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mystery; fifth grade females -- mystery, adventure, and

animal.

Summary

For the open-ended question, the category mystery had

the greatest frequency of responses for fourth grade females

and both male and female fifth graders. The third graders,

male and female, chose the category animal the greatest

number of times. Of the original fourteen categories, all

the students' responses represented eighty-two and eighteen

hundredths percent of these categories. For the categories

of religion, poems, jokes, geography, and romance, the

students' responses represented one and nineteen hundredths

percent of the total responses. The category other

represented eight and eighty-one hundredths percent of the

total responses, and the last category of non-usable

represented only two and ninety-eight hundredths percent of

all responses.

The fourteen categories selected appeared to represent

most of the interest categories of these students. The

total of the other categories represented a little more than
ten percent of their total responses.



CHAPTER V

SUMMARY, FINDINGS, RECOMMENDATIONS

Summary

Previous studies had been done to determine reading

interests of students at different grade levels. Some

compared first and eighth grade students, some compared

those classed as gifted and talented students, or the slow

students, to the regular students. One of the latest

information discoveries was a new tool for measuring

attitude toward reading; its purpose was to produce a public

domain instrument that would.., enable teachers [and

librarians] to estimate attitude level efficiently and

reliably. This tool uses the Garfield character, with four

different poses, the happiest being the one to choose if the

response to the question was most favorable and the saddest

being the most unfavorable (1).

The purpose of this study was to compare results to

those of a previous study to determine if technological

advances made in the last twenty years have had an impact on
reading interests of students today, and to determine how
grade, sex, and IQ affected their reading interests.

To determine the reading interests of students in
grades three, four, and five, public schools in the state of
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Arkansas were randomly selected using a table of random

numbers. The principals of the selected schools were called

asking permission to participate in the study. Those

schools which granted permission were sent a follow-up

letter and a packet containing a taped-recorded cassette and

student answer sheets. The principal chose one section from

each of their third, fourth, and fifth grade classes making

certain they were heterogeneously grouped. The librarian,

or if the school had no librarian, a classroom teacher, was

asked to administer the test. The librarian/teacher passed

out the student answer sheets, played the tape recording,

marked the student's IQ on his/her answer sheet and returned

all the material in a supplied, stamped, self-addressed

envelope.

The tape recording contained instruction to the

students. They were to write their responses to the twenty-

nine questions on their answer sheets. The students were

read excerpts from books which represented fourteen

different categories, and were to circle either the Yes, No,

or ? in response to whether or not they would like to read

that book. An open-ended question was also included which

gave the students an opportunity to tell what book they

would like best to read.

After the 1035 responses were received all the answers

were evaluated. A score of one was assigned to the Yes

responses, a zero to the No responses, and one-half to the ?

90



91
responses. Data was then analyzed. An analysis of variance
was used to determine if a significant difference existed

among the mean interest scores. A multiple-range test was
used if it was determined a significant difference did

exist. The Statistical Package for the Social Sciences

(SPSS) program was used to analyze the data.

Findings

Hypothesis One (a) stated that if students were grouped
on the basis of sex there would be a significant difference

between interest category scores. The analysis of variance

results supported this hypothesis for eleven of the fourteen

categories at the .01 level of significance. It indicated

that boys chose the categories of tall tales, historical

nonfiction, how-to-do-it, and sports as their reading

interests, with sports showing the greatest interest

category. The girls were more interested than the boys in
reading animal, historical fiction, fairy tales, modern

fantasy, children of the United States, children of other

lands, and mystery.

In comparison with the previous study by Downen, the
category science showed that now both male and female are
equally interested in science, while the earlier study
indicated that males were more interested at the .01 level

of significance.

The three categories which did not support Hypothesis
One (a) at the .05 level of significance were adventure,
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biography, and science. Previously these categories were

historical fiction, biography, and mystery.

The result of the Spearman rank-order correlation

coefficient disclosed that a relationship did not exist

between the ranks of means by sex, either positively or

negatively.

Hypothesis One (b) stated that there would be a

significant difference between interest categories if

students were grouped on the basis of grade. The analysis

of variance test supported this hypothesis at the .05 level

of significance for four of the fourteen categories: fairy

tales, historical nonfiction, children of the United States,

and children of other lands. It was supported at the .01

level for seven of the categories: animal, tall tales,

historical fiction, biography, how-to-do-it, modern fantasy,

and science. The categories for which the test results did

not support were adventure, sports, and mystery. In

comparison to the previous study only four categories,

animal, fairy tales, science, and children of other lands,

were supported by the analysis of variance.

The results of the multiple-range test indicated a

decrease in interest from third to fifth grade for all the

categories except sports, children of the United States, and

children of other lands. The means of grade four and five

differed from that of third grade for the categories animal,

historical fiction, and science at the .01 level of
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significance. For the categories tall tales, biography,

how-to-do-it, and modern fantasy, the mean of grade five

differed from that of grades three and four. Fifth grade

means differed from third grade for the category fairy tales

and historical nonfiction; fifth from fourth for the

category children of the United States; and fourth from

third for the category children of other lands. Grades four

and five formed a homogeneous subgroup for the categories

historical nonfiction and children of other lands, while the

third and fourth grades comprised a homogeneous subgroup for

the categories of modern fantasy and children of the United

States.

A significant amount of agreement existed among the

ranks of the means by grade level according to the results

of Kendall's coefficient of concordance.

Hypothesis One (c) stated that if students are grouped

on the basis of ability, there will be a significant

difference between interest category scores. At the .05

level of significance the analysis of variance test

supported this hypothesis for the categories animal, how-to-

do-it, and science; and at the .01 level for the categories

tall tales and biography. In the previous study this

hypothesis supported seven of the fourteen categories.

These seven categories were: adventure, fairy tales, how-to-

do-it, science, children of the United States, children of

other lands, and mystery.
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The results of the multiple-range test indicated a

decrease in interest from Quarter IV to Quarter I for the

categories of tall tales at the .01 level of significance,

and from Quarter II and I for the category biography at the

.05 level. At the .05 level Quarter IV and III differed

from Quarter I for the category How-to-do-it; and Quarter IV

and I differed for the category of science.

A significant amount of agreement existed among the

ranks of the means for IQ according to the results of

Kendall's coefficient of concordance.

Hypothesis Two (a) stated that there would be a

significant difference between interest category scores if

students were grouped on the basis of all combinations of

sex and grade level. The analysis of variance supported

this hypothesis for the category modern fantasy at the .05

level of significance. In the previous study of this

problem, the hypothesis supported three of the categories.

These were historical fiction, modern fantasy, and children

of the United States.

The multiple-range test indicated that the means of

fifth grade males differed from the means of all the females

and the third and fourth grade males at the .05 level of

significance. All the female groups comprised a homogeneous

subgroup as did the third and fourth grade males.

A significant amount of agreement existed among the

ranks of the means by sex-grade interactions according to
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the value of W.

Hypothesis Two (b) stated that if students were grouped

on the basis of all combinations of sex and ability, there

would be a significant difference between interest category

scores. The results of the analysis of variance supported

this hypothesis for only one category, science. This was

the same number of categories the previous study indicated,

except that the category was fairy tales.

The significance of Kendall's coefficient of

concordance indicated that a significant amount of agreement

existed among the ranks of the means for sex-ability

interactions.

For the open-ended question which the students were

asked, it was determined that of the fourteen categories

used for the sample texts, students responded with eighty-

two and eighteen hundredths percent of the same categories,

with the category animal having the greatest frequency of

response for third graders and mystery for the fourth and

fifth graders. The categories which were added to represent

the responses which did not fit the fourteen categories

accounted for only eight percent of the students' total

responses. These results were almost identical to that of

the previous study.

The analysis of the data indicated that the variable

sex had more effect upon students' reading interests than

grade or ability, or any combination of grade and ability.
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Recommendations

Further studies of this nature are necessary to

determine changing interest of students' reading habits if

the school librarians are to provide materials which they

will read. These studies need to be done on a continuing

basis by local schools, by school districts, and on a state-

wide basis. Results could be made known and these results

used for those who publish materials for students. Studies

need also to be done to include new materials, and/or a

combination of new and old materials, to see if a difference

in students' reading interests were detected. Studies of

different geographic regions could be done to determine if

locale has an impact on reading interests. Studies using

different age groups, especially those comparing the younger

students with limited reading ability would be of value to

many teachers. The reading interests of the gifted and

talented students and special problem students would provide

insight into materials needed by both groups. Studies could

be done to determine if the material available in a

collection has an impact on student's reading interests.

Studies using the same testing instrument but using

different statistical methods, and the same study but using

a different testing instrument would be important in giving

added validity to this study.

To make students aware that their lives can, and will

be, more rewarding by acquiring a good knowledge of reading
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and developing a love for reading is important. The most

important goal any librarian can have is to have a student

say, "That was the best book I ever read!"
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Mary Berry
HC 51 Box 576
Azle, TX. 76020

April 20, 1990
A [NAME-]
^"[SCHOOL]
A [DISTRICT]
A [ADDRESS]
A [CITY/STATE/ZIP]

Dear Principal:

This is a follow-up letter to our phone conversation in
which you gave approval to participate in a survey for my
doctoral dissertation. This survey is to determine reading
interests of students in third, fourth, and fifth grades.

Please choose one section from your third, fourth, and fifthgrade classes making certain they are not homogeneously
grouped. As we discussed, you may have the librarian or aclassroom teacher to administer the survey. The studentanswer sheet and a taped cassette recording is included inthis packet. The librarian/teacher is to pass out thestudent answer sheets and to play the taped cassette
recording which gives all the instructions the students willneed. After the students have marked the answer sheets, thelibrarian/teacher should record the students' IQ scores onthe answer sheets. This survey should take no more thanthirty minutes to administer.

Enclosed is a stamped, self-addressed envelope to return thematerials. Your cooperation in returning this material assoon as possible will be greatly appreciated.

Thank you again for agreeing to participate in this survey.

Sincerely,

Mary Berry
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PARTICIPATING SCHOOLS

LOCATION SCHOOL

COUNTY

Dewitt
Bentonville
Bentonville
Siloam Springs
Rison
Lake City
West Memphis
Hoxie
Moro
Doddridge
Texarkana
Osceolo
Elaine
Little Rock
Bryant
Fort Smith
Evening Shade
Poughkeepsie
Searcy

Arkansas
Benton
Benton
Benton
Cleveland
Craighead
Crittenden
Lawrence
Lee
Miller
Miller
Mississippi
Phillips
Pulaski
Saline
Sebastian
Sharp
Sharp
White

Westside Elementary
R. E. Baker Elementary
Old High Elementary
Maple Elementary
Rison Elementary
Riverside West
Faulk Elementary
Hoxie Elementary
Moro Elementary
Bright Star Elementary
Genoa Central
West Elementary
Lucille Wood Elementary
Jefferson Elementary
Bryant Elementary
Beard Elementary
Evening Shade
Poughkeepsie Elementary
Sidney Deener

CITY
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SCRIPT OF TAPE RECORDING

USED TO DETERMINE STUDENT READING INTERESTS

Hello boys and girls. My name is Mrs. Berry. I am here to

have you help me find out what kinds of books boys and girls

like to read. To do this I want you to answer some

questions for me. No one will grade your paper or give it a

mark. Would you please look at the paper that has been

given to you. In the box at the top are some blanks to fill

in. The first one says: My name is (and then there is a

blank line). Will you please write your first and last name

on that line now?

[pause 20 seconds]

The next line says: I am (and then there is a blank line)

years old today. Please write how old you are today on that

line.

[5 seconds]

Now I need to know what grade you are in. The next line

says: I am in the (and there is a blank line) grade. Please

write what grade you are in on that line.

[5 seconds]

Now look at the next line. It says: I am a boy - girl.

Please circle the word boy if you are a boy, or the word

girl if you are a girl.

[5 seconds]

Look at the box in the center of your paper. There it says:
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If I could choose a story to read I would like it to be

about (and there are three blank lines) . Would you write in

what kind of story you would like to read best on those

lines. You may write one word, several words, or even a

whole sentence. You will have about three minutes to do

this.

[3 minutes]

Now I am going to read parts of some stories to you and I

want you to tell me if you think you would like to read that

story. To do this let's look at the box at the bottom of

your paper and find number one. Is there anyone who has not

found it yet? Notice that after the number there you find

yes, no, and a question mark. After I read the story to

you, if you are sure you would like to read that story, you

should draw a circle around the word yes; if you are sure

you would not like to read that story, you should circle the

word no. If it doesn't matter to you whether or not you

read the story, circle the question mark. Let's try one for

practice. This will be number one. Please listen to all of

it before you answer.

Now we shall be all right," said the woman. "How good

you have been to help us, Pretty."

"I am not good," said Pretty, twisting her hands. "My

real name is Pretty Spella, and I am going to be a
witch."
"A witch!" everyone exclaimed (6, p. 208).

Now, boys and girls, after the number 1, if you are sure you

want to read that story, circle the word Yes. If you are
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sure you would not like to read that story, circle the word

No. If it doesn't matter to you whether you read it or not,

circle the question mark. Remember this is not a test and

your paper will not be graded. There are no right or wrong

answers. I want to know what you think about these stories.

[10 seconds]

Now if you've circled the Yes, No or question mark after

number 1, let's go to number 2. If you have any questions,

please raise your hand.

[5 seconds]

Next is number 2. Please listen carefully to all of it.

The raft plunged and twisted, pitched brutally beneath
him. Chris, starting to roll off, grabbed frantically
for a new grip on the cross-piece and held on. The
water here was white with fury, and he sensed rather

than saw black and glistening walls of rock closing in
(3, p. 21).

Now, after the number 2 please circle the word Yes, or No,

or the question mark to tell me if you want to read that

story.

Number three.

"Lobo!" she said softly. He raised his head again, and

thumped his tail once. "He acts as if he. knows you,"
Tim said. "He just knows," Judy said, "and isn't he
beautiful? Danny told me about his coming down for

help. "Lobo," she told the dog, "you're just wonder-
ful."...Lobo thumped his tail again (15, p. 19).

Please circle your answer for number three.

[10 seconds]

Now let's go to number four.

Who invented western movies? Pecos Bill. He invented

the lasso, too; he invented roping and the six-shooter.
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He taught the broncos how to buck and then taught the

cowboys how to ride the broncos...He could rope any-

thing, they say--bears, buffalo. He used to throw his

loop straight up and rope down buzzards out of the sky.
Once he even roped a train and nearly wrecked it.

Pecos Bill could rope a streak of lightning... (21, p.
25).

Circle your answer for number four.

[10 seconds]

Ready for question number five.

"When I was at Valley Forge--" he said. Without think-
ing, Ann jumped right into the middle of his sentence.

"Were you a soldier at Valley Forge?".. .As far back as
she could remember, she had heard stories about the

terrible winter at Valley Forge, but never before from

anyone who had been there.

"I was only thirteen years old," Mr. Scott said. They
wouldn't take me as a soldier so I drove an ammunition
wagon" (9, p. 53).

Now please circle your answer for number five.

[10 seconds]

This is number six.

Benjamin Franklin, when a boy, used to work in his
father's shop at the sign of the Blue Ball. His father
was a tallow chandler, and made soap and candles.

The boy got up early, cut wicks for candles, filled
molds with tallow, ran errands, and tended shop.
Though he worked hard and honestly, his heart was not
in his work. He wanted to go to sea. His elder
brother, a sailor, had come home; and he told the most
thrilling tales of his adventures. So Benjamin
Franklin could not get the sea out of his mind (22, p.
166).

Please circle your answer for number six.

[10 seconds]

Number seven.



110

[Snow White's mother] died; and the king soon married

another wife, who was very beautiful, but so proud that

she could not bear to think that any one could surpass

her. She had a magical mirror, to which she used to go

and gaze upon herself in it, and say, "Mirror, Mirror

on the wall, who is fairest of us all?"

And the Mirror answered, "Thou, queen, art fairest of

all" (1, p. 53-54).

Circle your answer for number seven.

[10 seconds]

Number eight.

On October 19, 1781, the main British forces, under

General Cornwallis, surrendered to George Washington at

Yorktown, Virginia. Except for a few flare-ups of
fighting, the Revolutionary War was over. By the end

of 1782, the British had evacuated all the Atlantic

ports they had occupied. The last of the British
soldiers left New York in April of 1783, a'nd in

September of that same year a peace treaty was signed
at Paris ... The United States of America was at last a

full-fledged nation... (26, p. 39).

Circle your answer for number eight.

[10 seconds]

Number nine.

Blow a handkerchief into a knot! Stroke the back of

your forefinger and make a coin spin! To do these

tricks you must learn the techniques developed by the
conjurers of long ago.

The conjurer was a magic maker, and he entertained his

audiences by fooling them...

...................................................

You too can be a conjurer. This book will show you how

to do some tricky things, using only your hands and

simple equipment easily found at home (18, p. 5).

Circle your answer for number nine.

[10 seconds]

This is number ten.
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With machinelike precision, the opposing quarterback
was tearing Ollie Scruggs' team to tatters. Already
the score stood at 28 to 0, and the Easton Wildcats
were grinding steadily down the field again. A running
play was good for three yards. A short pass added ten
more. Then a bomb connected for thirty yards and
another tally. The kick was good. Score: 35 to 0.
Ollie's freckled face was grim as he took charge on his
own twenty after the kickoff. How did you get a break
in this game? He had not completed a pass since he
started. And on the very next play it happened again.
His long pass was intercepted. Another touchdown for
Easton (23, p. 5).

Circle your answer for number ten.

[10 seconds]

This is number eleven.

Into the evening sky flew Elmer aboard the gentle baby
dragon, leaving Wild Island behind forever. Elmer, who
was nine years old, had just rescued the dragon from
the ferocious animals who lived on the island. An old
alley cat told him how the dragon had been hurt when he
fell from a cloud onto the island, and how the wild
animals had made him their miserable prisoner (12, p.
9).

Please circle your answer for number eleven. Number eleven

is at the top of the next column.

[10 seconds]

You are ready for number twelve.

Today we know of nine planets moving about the sun; but
before the telescope was invented, men thought there
were only seven planets, and they counted the Sun and
Moon as two of them. In prehistoric times primitive
men who roamed the Earth made no distinction between
the planets and the stars. Early man thought of the
stars simply as points of light in the heavens and most
likely he did not try to understand them (11, p. 8).

Circle your answer for number twelve.

[10 seconds]

Number thirteen.



112

Mitchell Huff's day began like another summer day--with

a squabble with his twin sister Amy. At breakfast Amy

grabbed a cereal box top and said, "I'm going to send

away for the plastic harmonica that looks like an ear

of corn."

"Oh, no you don't!" said Mitchell. "It's my turn to

get the box top."

"It is not!" said Amy. "You got the last one.1"

"But it wasn't a good box top," said Mitchell. How

come you get all the good box tops?" (5, p. 1).

Now circle your answer for number thirteen.

[10 seconds]

Ready for number fourteen.

Every morning at ten o'clock, Sumi's second-grade class

put away their books and anyone who had special news

would stand up to tell the class about it. Sometimes

their teacher, who was also the mayor of Sugi Village,

would tell about something he had read in the news-

papers. Sometimes, he told them about Tokyo or Osaka,

but at other times he would tell about far away places

as America or Africa or China (25, p. 12).

Please circle your answer for number fourteen.

[10 seconds]

We are ready for fifteen now.

Suddenly he heard something... It was a tapping on the
door: Tap! Tap! Tap! Tap!
.. .................................................

With much noise and stamping he went back to the door

and flung it wide. No one was there. The back of his

neck began to prickle, his feet turned cold, and he

wanted to shut the door and hurry back to his fire; but

the heart of him was really brave, so he called out in

a roar, "Now who is tapping on my door? Come forth
like a man!"

Immediately he felt a cold, clammy hand on his wrist,

although he could see nothing at all, and he felt as if

his hair rose up slowly (2, p. 13-14).
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Circle your answer now for number fifteen.

[10 seconds]

Number sixteen.

Paul Bunyan's kitchen was something. The stove was

twenty-four feet long and five feet wide. The cooks

used to bake Paul's breakfast cakes right on top of
the stove, and to keep it greased they tied ham skins

to the feet of an old woman who skated around the top

of the stove. Some say that it took four cooks a-

baking to keep up with Paul a-eating (21, p. 20).

Now circle your answer for number sixteen.

[10 seconds]

Number seventeen.

On a high ridge overlooking the Sangamon River was a

little string of log cabins forming the village of New

Salem. Trudging up the road from the river, one day in
that summer of 1831, came tall, awkward'Abraham

Lincoln, carrying a small bundle. He had come to live

in New Salem, Illinois (7, p. 43).

Circle your answer for number seventeen.

[10 seconds]

Number eighteen.

One evening, a few days after the writing had appeared
in [the web] of Charlotte the spider, she called a

meeting of all of the animals in the barn cellar.

"I shall begin by calling the roll. Wilbur?"
"Here!" said the pig.
"Gander?"
"Here, here, here!" said the gander.
"You sound like three ganders," muttered Charlotte.

"Why can't you just say 'her'? Why do you have to
repeat everything?"
"It's my idio-idio-idiosyncrasy," replied the gander.
"Goose?" said Charlotte.
"Here, here, here!" said the goose. Charlotte glared
at her.

"Templeton?"
No answer.
"Templeton?"
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"Well, we are all here except the rat," said the spider

(27, p. 86-87).

Circle your answer for number eighteen.

[10 seconds]

Ready for number nineteen.

September 5, 1774! What a famous date in American his-

tory! And in the history of the whole world!

On that day, met for the first time, The Continental
Congress of America (22, p. 80).

Circle your answer for number nineteen.

[10 seconds]

This is number twenty.

All around the earth there is air, pressing on every-
thing that it touches. Air presses hard on your body,
but you do not feel it because air inside your body
pushes back just as hard. Air presses on the outside
of a house, and air inside the house pushes back (8,
p. 17).

Circle your answer for number twenty.

[10 seconds]

This is number twenty-one. It is on the next column.

After a little warming up, Sam yelled, "Play ball!" He
and Tom shook hands, and the game began. The Tigers
gathered round the bench, and the Lions scattered over
the field. Skid was pitcher; Sam, catcher as well as
captain; Butch was on first base; Pete on second; Tuck
on third, and so on. There had been a few changes made
in the last week, until Sam and Skid were sure they had
an unbeatable team.

The Tigers got off to a bad start, but that didn't
break the Lions' hearts. Skid managed to strike out
the first one at bat in three throws. He didn't give

the next Tiger a much better chance. Ball one! Strike
one! Ball two! Sam made a sign in his glove for Skid
to try a high one. He did. But smack! The batter

struck it full force (16, p. 71).

Please circle your answer for number twenty-one.
[10 seconds]
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We are ready for number twenty-two now, boys and girls.

Damaris Hopkins opened her eyes and sat up in bed,
listening. Her heart beat hard, yet she did not know
what had frightened her...

Then [she] remembered. This was the day the Indians
would come. Governor Bradford had invited the Indians
to come to a feast of Thanksgiving.

"Our corn and other crops are gathered in," he had
said. We must give thanks to God because we have been
able to grow enough food to feed us in the long winter
ahead. And we must invite our neighbors, the Indians,
to our Thanksgiving feast."

Damaris knew that she should be happy. During the
first hard winter, there had not been enough food or
enough houses. The Pilgrims had been cold and hungry
and sick. Many had died... Yes, there was much to be
thankful for, but Damaris wished the Indians had not
been invited. to the Thanksgiving feast (17, p. 82-83).

Circle your answer for number twenty-two.

[10 seconds]

Number twenty-three.

My name is Hong Sung-je. It is printed right above my
shirt pocket. We all have to do that for school. Hong
is my family name.

I live in... South Korea. Our village is two hours by
bus from our capital, Seoul.

Our family lives in a thatched cottage at the end of
the village, where the road leads up to the rice
fields.
.. ...................................................
Everybody except the head man in the village lives in a
cottage with a thatched roof. He is called Chairman
Kim and he lives in a house with a red tile roof! He
has more money than we peasants (13, p. 2, 5).

Circle your answer for number twenty-three.

[10 seconds]

Number twenty-four.

The fire was getting away from them in all directions,
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cracking through the scrub down-wind, burning fiercely
back into the wind. Even the ground was burning;

grass, roots, and falling leaves were burning... There

were flames on the trees, bark was burning, foliage was

flaring,...; and the heat was savage and searing and
awful to breathe.

"We can't, we can't," cried Wallace. "What are we
going to do?"
They beat at it and beat at it and beat at it.

"Oh gee," sobbed Graham. He was crying, and he hadn't
cried since he was twelve years ole. "What have I
done? We've got to get it out!"(24, p. 12).

Circle your answer for number twenty-four.

[10 seconds]

Number twenty-five.

At recess, she stood bashfully by the steps, hoping

that the girls her own age would ask her to join them

in the games, but they didn't. Then Flossie tugged at

her patched coat.
"Will you play with us, Belle?" she begged. "Please.
Nobody big ever plays with us except Mr. Spurlock some-
times."
"Sure." Belle smiled at her. It made her happy that
little children liked her anyway.
So Belle joined the little ones on the girls' play-
ground (4, p. 18).

Circle your answer for number twenty-five.

[10 seconds]

Okay, boys and girls, we are almost through. Look at number

twenty-six.

So you are interested in baseball.
Would you like some tips on how to play the game? Do
you want to find out some of the things. that a fan or
an umpire would know?

Fan and umpire are probably terms that you already

know. Some of the others you will find in this book
may possibly be new. Many of them are explained in a
list at the back.

Without being too technical, we are going to explain
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the game and offer tips that may help you to be a

better ballplayer (19, p. 1).

Circle your answer for number twenty-six.

[10 seconds]

Number twenty-seven.

His heart thumped. It was a little scary. Well, it

was a lot scary, out here in the pitch dark and the

wild night, with that big black shape of the barn

humping up in front of them.

Suddenly Winkie gave a wild scream. "Horrible,

Horrible!" she shrieked.

"The ghost!" yelled Bobbin and dashed ahead.

There was a blue-white blinding flash and Ted flung his

arm across his eyes (10, p. 70).

Circle you answer for number twenty-seven.

[10 seconds]

Number twenty-eight.

At last, slowly she stepped out into the meadow. A

huge bear--her fur had a dark undercast but the surface
was pale as if it had been brushed with light frost.
Silvertip! (20, p. 69).

Circle your answer for number twenty-eight.

[10 seconds]

Number twenty-nine.

Rapunzel grew to be the most beautiful child under the

sun. When she was twelve, the witch locked her up in a

tower deep in the forest. The old hag took away the
staircase and walled up the door; only a small window
in Rapunzel's room right at the top was left open.

When the witch wanted to enter the tower, she would

stand under the window and call: "Rapunzel, Rapunzel,

let down your hair!"

Rapunzel had beautiful long hair...When she heard the
witch's voice, she would unwind her braid and tie it to

a hook in her window; it would tumble down and then the
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witch would climb up on it (14, p. 92-93).

Circle your answer for number twenty-nine.

[10 seconds]

You should now be finished. Thank you so much boys and

girls for helping me. The teacher will now take up your

papers, and then you are through. Thank you.
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My name is -

I am years old today.

I am in the grade.

I am a BOY GIRL

If I could choose a story to read I would like it td

be about

1. YES NO ? 11. YES NO ? 21. YES NO ?

2. YES NO ? 12. YES NO ? 22. YES NO ?

3. YES NO ? 13. YES NO ? 23. YES NO ?

4. YES NO ? 14. YES NO ? 24. YES NO ?

5. YES NO ? 15. YES NO ? 25. YES NO ?

6. YES NO ? 16. YES NO ? 26. YES NO ?

7. YES NO ? 17. YES NO ? 27. YES NO ?

8. YES NO ? 18. YES NO ? 28. YES NO ?

9. YES NO ? 19. YES NO ? 29. YES NO ?

10. YES NO ? 20. YES NO ?
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