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The purposes of this study were three-fold. First,

this study examined occupation prestige ratings of African

American adolescents using a modified version of the Hatt-

North (1947) Occupation Prestige Scale. Students'

occupation aspiration ratings and occupation expectation

ratings were similarly obtained using the modified Hatt-

North. A second purpose investigated the effects of

cultural mistrust on occupation prestige preferences, as

well as aspirations and expectations. Finally, this study

examined the effects of cultural mistrust and achievement

motivation on the occupational aspirations of Black youth.

A total of 193 students, ages 14 to 19 years, were

administered three measures designed to assess occupation

prestige, cultural mistrust and achievement motivation.

Findings from this study indicate that Black students'

perceptions of occupation prestige are no different from the

mainstream society. In general, cultural mistrust was found

to be of little impediment to the main thesis of this study--

that is, mistrust levels would affect occupation aspirations

and expectations. The data on aspirations found Black males

expressed greater aspirations for upper and lower prestige



occupations than Black females. Results also found highly

mistrustful Black males to have high academic motivation.

Implications for future research and applications to

education, counseling, career development and vocational

psychology were addressed.
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CHAPTER I

INTRODUCTION

An area of ongoing concern among educators and other

professionals is the seeming lack of motivation among Black

students to excel in their academic performance, pursue

prestigious occupations, and seek positions in a broad range

of professions and vocational areas. In general, Black

students have demonstrated low academic performance, lower

grades and high dropout rates (Bloom, Davis, & Heiss, 1965;

Comer, 1987; Edwards, 1970; Ogbu, 1988). Previous research

has also indicated that Blacks are disproportionately

represented in less prestigious occupations (U.S. Department

of Commerce, 1985) and even the college educated Blacks have

been under-represented in white collar jobs (Thompson,

1988). Research has also indicated that many Blacks pursue

careers in a limited range of fields such as health, social

service and artistic areas (Sewell & Martin, 1976). Black

males are more likely to be employed in low status realistic

occupations than higher status enterprising careers

(Gottfredson, 1978). Black females have been overwhelmingly

represented in social service oriented jobs. Moreover,

Black professionals are found to be heavily concentrated in

social service occupations (Hager & Elton, 1971; Kimball,

Sedlacek, & Brooks, 1973).
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An area which has not been explored extensively

includes those factors which influence the limited range of

occupational aspirations of Black students. A variety of

variables have been found to correlate with the academic

performance of Black students. These include socioeconomic

levels and self-esteem (Terrell, Terrell, & Taylor, 1980),

role models (Baughman, 1972), and trust levels (Terrell &

Terrell, 1987). Further, Gurin and Epps (1975) contend that

school achievement, personal competence and achievement

motivation are closely intertwined with occupational

aspirations. If then, one's aspirations are influenced by

achievement, it is possible that variables influencing one's

academic performance may also be related to one's

occupational interests and goals.

As mentioned previously, Blacks tend to be employed in

a limited range of relatively low paying, primarily manual

occupations. These include construction jobs, sports,

education, musicians, and civil service positions. Few

Blacks tend to be employed in career areas that offer

greater financial rewards such as mathematics and science

(Hill & Post-Kammer, 1987). In their review, Ferman,

Kornbluh and Miller (1968) reported that the traditional

sources of Negro employment in manual occupations seem to be

diminishing, particularly the relatively well paying jobs in

the mass production industries and on the railroads.

Historically, white-collar jobs are largely closed to Blacks
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because, among other variables, their lack of sufficient

education. Further, some of the careers in which Blacks are

currently represented tend to have limited opportunities.

For example, it has been estimated that a Black high school

athlete's chances of entering the National Basketball

Association (NBA) or National Football League (NFL) are

approximately 1 in 10,000. Coupled with the above, of those

athletes entering this field, the average individual

participates in sports less than five years (Underwood,

1980). A practice referred to as "job ceiling" has been

emphasized (Morrison & Von Glinow, 1990; Ogbu, 1978) as an

impediment to job advancement or promotion among minorities,

and especially Blacks.

In view of the apparent limited types of employment in

which Blacks have been historically employed, research

designed to identify some reasons why Blacks do not pursue

other occupations seems important. Moreover, this is a

particularly relevant area for investigation given the

predictions of major changes in the work force in the United

States outlined in the Hudson Institute report, Work Force

2000 (Johnson, 1987). Among trends Johnson anticipates is

an increase in minority representation in the label pool.

Specifically, it has been estimated that African American

participation in the workplace will increase 28% (Leong,

1991). While Leong (1991) emphasizes the new challenges to

scientific inquiry involving the study of the vocational
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psychology of racial minorities, such research has pragmatic

implications, as well. To this end, the purpose of this

study has been to 1) examine the perceptions of occupational

prestige among African American adolescents, and 2) explore

variables which may impede the academic motivation of these

students toward the attainment of prestigious occupations.

Traditional Occupational Characteristics of Blacks

Several theorists have attempted to describe the

socioeconomic status as well as typical occupations of

Blacks. In an early attempt, Frazier (1957) viewed Blacks

as primarily falling into two socioeconomic levels

consisting of a lower and middle class. Frazier uses the

term "Black burgeois" for members of the middle class. He

views many of these individuals as living in a fantasy world

and emulating White values and culture. Frazier suggested

that the inclusion and participation in predominantly Black

fraternities and sororities were attempts to create the

middle class White American lifestyle, without the economic

parity. This, Frazier maintained, was at the root of the

fantasy. The Black middle class is concerned about

respectability and desire to maintain certain standards of

living, often without adequate economic means Thompson,

1988). This dissonance, described as a combination of these

two tasks (Frazier, 1957), creates high levels of stress.

Further, certain character traits observed in Blacks, such

as suspiciousness and hyper-vigilence, have mistakenly been
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judged to be psychopathological in nature (Grier & Cobbs,

1969).

The lower class Black is at the bottom of the community

class structure. Most Blacks fall into this category.

Pinkney (1969) estimated that approximately two-thirds of

the urban Blacks fell into this category. They included the

chronically unemployed, welfare recipients, and newcomers

from the South. In this category, family structure was

characterized as disorganized (Moynihan, cited in U.S.

Department of Labor, 1965) and accentuated by violent public

displays or political strategies. The Black lower class

became the stereotype of the urban, disorganized Black. The

overriding characteristic of these lower class Blacks

included feelings of resignation (Wilson, 1987), alienation

and powerlessness (Dubney, 1971). Stated another way, the

one common denominator among minority groups, especially

Blacks, is "the lack of power when compared to the dominant

white male majority" (Kitano & Matsushima, 1981, p. 165).

Myrdal (1944) described lower class Blacks as being in

isolation, resulting from a lack of education and

organization. One of the more damaging factors affecting

the status of all Blacks was that the lower class Black male

served as the stereotype for those who wanted to maintain

the boundaries between races.

Due to the large percentage of Blacks falling into

lower socioeconomic class, Baughman-Dahlstrom (1968)
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attempted to describe the lifestyle of these lower

socioeconomic Blacks in more detail. Billingsley (1968)

conceptualized the lower class Blacks as falling into three

socioeconomic levels, consisting of the working nonpoor,

working poor, and nonworking poor. The working nonpoor were

defined as semi-skilled but often relatively well-paid men

with industrial and construction jobs. They tended to

possess modest size homes in the suburbs.

The working poor were viewed as comprising the majority

of poor Blacks. They lived in "nuclear families headed by

men who worked hard daily but were still unable to earn a

sufficient amount of money" (Billingsley, 1968, p. 139).

These families are usually self-supporting and included

unskilled laborers such as service workers, domestics,

janitors, and porters. Members of this socioeconomic group

held many of the values typically associated with working

class people which included hard work, frugality, a college

education, and wanting a better life for their children.

According to Green and Rydal (1990),, economic trends

visible after World War II became constant and determinant

elements to the Black nonworking poor. To begin with, the

Black nonworking poor were found to be either semi-skilled

or unskilled and less educated. The demands for jobs they

could perform had also declined. Green et al. (1990)

reported that since the 1950s Black unemployment had

remained constant in the American economy.
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Recent Occupational Trends of Minority Group Members

According to some authors, several changes have

occurred in the socioeconomic structure and occupational

patterns among Blacks in the last two decades. One

relatively new development is that another socioeconomic

class of Blacks has emerged. That is, a small group of

Blacks are now upper class. Kitano (1974) observed that the

inclusion of Blacks in the upper class economic status has

been achieved in one generation. Kitano stated a belief

that the primary reason this group came in existence was due

to a combination of talent, luck, and the reduction of

racism. Many of the Blacks composing this group gained

wealth and prestige by becoming athletes and show business

celebrities, while another small group became upper class by

means of less respectable or illegal occupations. For this

small segment of the Black population, lucrative street

earnings were more appealing than legitimate employment

prospects. Finally, a small group of Blacks became members

of this socioeconomic class as a result of recently being

elected to high government positions such as mayors and

judges. These individuals oftentimes came from lower class

backgrounds. They then became attorneys, and ultimately

obtained a high political office.

Another recent trend is that there has been an increase

in the number of Blacks obtaining middle class status (U.S.

Department of Commerce, 1978). According to Kitano (1974),
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there is a growing Black middle class and occupational

categories in which they are employed cover a wider range of

vocations. These include professionals, independent

businessmen, clerical, and service workers as well as

laborers. Further, there has been a surge in the number of

Blacks employed as civil service workers, public school

teachers, and social workers.

Perhaps the occupation which has become most populated

by Blacks in recent years as a way of approximating middle

class status is the military. Increasingly, large numbers

of Black youth are entering military service (Wilkins,

1988). According to some researchers (e.g., Moskos, 1986)

the military offers a "bridging environment" by teaching

Blacks how to cooperate and cope with the complexities of

large scale organizations. One relatively immediate

advantage of joining the military has been that it provides

better living conditions.

Military service often has had an impact on the post-

service occupational careers and socioeconomic levels of

enlisted Blacks in the following ways. First, the training

these Blacks receive in the military is often used in

civilian life. Second, the military, relative to society

in general, tends to use an unbiased, objective criteria

for promotions and pay increases. Moskos (1986) asserted

that the military emphasizes effort and reward, rather than
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focusing on race. Thus, the military tends to provide an

environment for the development of a positive self-image.

Like the White middle class, these Black middle class

families tend to be small, stable, and planned. Billingsley

(1968) and Hill (1971) found that Black families comprising

the middle class live within a family structure composed of

a husband, wife and children. They hold affiliations in

social organizations and have perceptions and values similar

to mainstream White America. Edwards (1988) observed

distinctive characteristics found among White Americans that

middle class Black families have adopted. According to

Edwards, these include "embracing the dominant culture,

belief in a work ethic, delayed gratification, empowerment,

a strong sense of self and quality of life pursuits" (p. 6).

There are several important differences, howver. Wilson

(1988) stated that Blacks in the economic class tend to feel

insecure. Green et al. (1990) viewed racism as one reason

for insecurity within the Black middle class. One major

reason for this feeling is that, due to racism, they fear

that they will lose their source of income.

Although there has been an increase in the number of

Blacks reaching middle class status, the actual percentage

of Blacks in this socioeconomic class has declined.

According to the 1990 census figures prepared by the U.S.

Bureau of Statistics, Black males who are college graduates

still have earnings comparable to White high school
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dropouts. Between 1969 and 1984, the number of Blacks

becoming middle class (middle class status is defined as an

income between $20,000 and $49,000 for a family of two)

increased from 1.9 million to 2.8 million. However, the

proportion of middle class Blacks declined from 32% to 29%.

Further the number of Blacks classified as poor (income

under $10,000) increased from 35% in 1969 to 39% in 1984.

Wilson (1987) points out that because there has been an

increase in the number of Blacks obtaining upper and middle

socioeconomic status, there has been a reduction in the

extent to which research is being done designed to explore

ways of assisting lower class Blacks. Wilson maintains that

it is especially important that research is conducted which

explores possible factors affecting the socioeconomic level

of lower class Blacks. Ogbu (1978) has expressed similar

concerns, especially since many of the unskilled industrial

jobs previously held by Blacks are either not available or

have become obsolete. Ogbu also believes that it is

essential to study the vocational aspirations and

preferences of Blacks in order to obtain information which

may be useful for increasing the percentage of those who are

members of higher socioeconomic groups.

While there has been an increase in the actual number

of Blacks moving to higher socioeconomic levels, recent

authors (Malveaux, 1990) have pointed out that the actual

percentage of Blacks has declined. Second, few Blacks seem
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to be entering the upper socioeconomic class. Third, Blacks

tend to continue limiting themselves to a relatively narrow

range of vocations.

Career theorists such as Super (1963), Gottfredson

(1981) and Bowman and Tinsley (1991) have attempted to

account for the tendency of Blacks to cluster in relatively

restricted ranges of occupations as well as the tendency of

Blacks to be employed in low paying or less prestigious

occupations. Essentially, two types of explanations have

been offered. Ogbu (1978) contends that situational

variables are primarily responsible for these behaviors.

Others (Frazier, 1957; Moynihan, cited in U.S. Department of

Labor, 1965) maintain that the reason is due to

characteristics within the Black population. For example,

Ferman, Kornbluh, and Miller (1968) hypothesize that the

reason Blacks are represented in a limited range of fields

other than those usually occupied by Blacks is because

employment in other fields has not been available. These

authors maintain that the traditional source of Black

employment in manual occupations has declined. There has

especially been a decline in the relatively well paying jobs

in the mass production industries and on the railroads.

White collar jobs are largely closed to Blacks because,

among other things, they do not have the appropriate

education and due to racism in the educational system, it is
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unlikely that Blacks will be able to receive the training

they need to enter a broader range of jobs.

Another explanation which has been offered regarding

the tendency of Blacks to cluster in a limited range of

occupations but still be employed in either low paying, low

prestigious positions has been that they simply lack the

ambition to seek more prestigious positions. However, there

is some data which seems to indicate that Black students

have similar occupational aspirations as Whites. Teahan

(1974) obtained samples of Black high school student from

five different schools which varied in racial composition

from almost totally Black enrollment to a predominately

White student body. Major socioeconomic differences in

terms of expected or anticipated future occupational goals

were found with students from lower socioeconomic levels

having lower expectations than students from higher

socioeconomic levels. Black lower class males were found to

have lower academic achievement levels than either White

students or Black females. It was also found that Black

students had lower employment expectations than White

students. When a comparison was made of all students

regarding their realistic job expectations, students from

lower socioeconomic backgrounds showed significantly lower

expectations. Finally, the data found that students of the

same socioeconomic class as the students of the school they

attended have had similar academic aspirations and
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occupational goals. The authors concluded that the only

condition worse then being a Black male from a lower

socioeconomic class attending a predominantly low

socioeconomic school, was to be a Black female in any

school.

Other authors have hypothesized that variables within

the Black culture and personality styles are related to the

type of employment in which Blacks tend to be engaged.

Baughman (1971) proposed that the typical Black child,

whether urban or rural, spends the formative years in

essentially a Black world. The Black community provides a

frame of reference, and it is within the Black community

that the comparative process described above functions.

Thus, the critical consideration in regard to the generation

of self-esteem is that the Black child compares himself or

herself with other Black children, not with White children.

The evaluative framework is provided by the Black subculture

and not by the larger society. The pervasiveness of this

orientation of Black children was indicated by structured

interviews conducted by Black interviewers with adolescent

Blacks in the rural South. Baughman and Dahlstrom (1968)

asked Black teen-agers to answer questions about themselves

to other Blacks. The authors concluded that White families

and institutions did not seem to play a significant role in

the framework within which these students evaluated

themselves and their institutions. This suggests that a
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critical criterion Blacks use to evaluate themselves and set

their goals is based upon that individual's perception of

the values in the Black community. Some researchers

(Baughman, 1971; Sewell & Matrin, 1976) believe that many

Blacks continue to select from a narrow range of occupations

because they model the behavioral and occupational patterns

of their parents and other role models in the Black

community. Occupationally, Thompson's (1988) study observed

that Black male adolescents are inspired to pursue

occupations of familiar people first, and secondly, their

mothers. This study also found Black college graduates to

have received their inspiration from their former teachers.

Still other theorists have argued that Blacks are

limited to certain occupations because of societal biases.

Singer and Steffire (1956) proposed that Blacks tended to

aspire for specific occupational categories due to racism.

A sample of high school students was obtained and asked

what jobs they would prefer and the reason for their

selection. It was found that Whites, more often than

Blacks, place more importance on securing "a very

interesting job." Blacks, in contrast are more likely than

Whites to emphasize the importance of obtaining a job

"which you are absolutely sure of keeping." This finding

is not surprising, inasmuch as it is commonly recognized in

the Black community that Blacks are the last hired and the

first fired.
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Academic Motivation and Occupational Aspirations

An individual's socioeconomic status and occupation has

been found to be related to level of academic achievement

and Blacks have been found to have a low achievement level

(Mandel & Marcus, 1988). It has also been found, that,

relative to White adolescents, Blacks tend to have low

educational aspirations and achievement levels (Mandel &

Marcus, 1988).

Level of achievement and socioeconomic status have also

been found to be related to that person's motivation to

achieve. Several differences have been found in the

motivation to achieve among Black students. For example,

Ruhland and Feld (1977) studied the development of

achievement motivation in 197 Black and White elementary

school children. No significant differences in the levels

of autonomous achievement motivation were found among

groups. However, Black children did show significantly

lower social comparison achievement motivation scores. The

authors concluded that the results supported an educational

deprivation explanation rather than a cultural deprivation

explanation. Similar findings have not been entirely

consistent. Carwise (1968) studied aspirations, attitudes,

and achievement of overachieving and underachieving Black

junior high school students. Groups were divided in low-,

average-, and high-ability students. Significant

differences were found among the ability level with
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overachievers having the most positive scores. Lower

socioeconomic Black students had equally high educational

aspirations when compared with the dominant American

culture. Overachievers tended to have higher academic

aspirations and a more positive attitude toward school.

This was also true for their parents, although, in general,

a student's attitude toward school played a more powerful

role in ultimate academic performance.

As noted earlier, several studies have found

relationships between race and occupational interests or

aspirations (Hager et al., 1971). However, the findings of

several other studies (e.g., Hall et al., 1987) suggests

that Black children and adolescents have lower academic

performance levels and academic aspirations. According to

data from a longitudinal study collected by Mandel and

Marcus (1988), only 27% of the Black high school seniors

were in academic or college preparatory programs compared to

49% of the White students. Another relatively consistent

finding is the Black students tend to score one standard

deviation or more below national averages on both the

Scholastic Aptitude Tests (Terrell, Terrell, & Taylor,

1978). Thus, there is empirical support for those theorists

who maintain that Black have a lower level of motivation to

achieve.

Several reasons have been proposed to account for the

relatively low academic performance of Black students.
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Mandel and Marcus (1988) argue that many Black children

receive an inferior education. These authors believe that

the education students receive determines, to large degree,

the kind and amount, if any, of higher education received.

In return, the kind of higher education students receive

determines, in large part, their life goals or careers and

socioeconomic status. It is proposed that the majority of

Blacks in typical inner-city public schools graduate from

high school with reading skills far below the twelfth grade

level. Indeed, in some instances their vocabularies are so

limited that college textbooks and lectures are

incomprehensible or confusing. Additionally, many Black

students graduate without having pursued and academic

curriculum. Lewis (1973) suggests that part of the reason

Blacks do not pursue some occupations is because they are

not qualified. This author believes that poor test scores

of Blacks may explain the poor college attendance rate of

Blacks. That is, the great majority of Black students from

the inner-city schools who enter college begin their higher

education with severe handicaps. As a consequence, some of

the best alternatives are already closed to them, especially

those options which include science and engineering careers.

Lewis believes this has resulted in a waste of the Black

talent which has adversely affected both the Black and the

larger American communities. Some of the consequences of

this waste Lewis emphasized were: (1) High unemployment
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rate for Black youth in major urban communities, a rate two

to three times that of White urban youth. This unemployment

group includes large numbers of those who did not finish

high school including the dropouts and "pushouts" who are

youths with limited education and limited skills; (2)

Underemployment of many Blacks who might have moved up to

higher levels of education and usefulness; (3) Relative

poverty of Black communities which generates the frustration

and desperation that so often explodes into violence; (4)

Deprivation of the Black community and the larger American

community of leadership and talent; (5) Destruction of

aspiration; and (6) The tendency to perpetuate the

conditions it creates including poverty, frustration, and a

lack of confidence in and respect for education.

Abicht (1976) believes that, in addition to

socioeconomic limitations, other subtle environmental

factors impede the Black student's motivational level. This

theorist maintains that socioeconomic levels are primary

contributors to the academic difficulties for Black children

as well as other factors. These include the use of

intelligence tests which were predominately standardized on

White children, the continuing emphasis in schools on White

middle class values and role models, and stereotypic White

perceptions of the nature of the "broken" Black family.

These are examples of how larger socioeconomic factors

maintain underachievement in Black students.
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Using a learning theory approach, Murray and Jackson

(1982) postulated the conditioned failure model as a means

of explaining Black underachievement. Their model consists

of five major dimensions: (1) social inferences about Black

student's ability, (2) expectations about Black student's

performance, (3) causal judgments about actual performance,

(4) sentiment or devaluation of achievement, and (5)

behavioral effects of Black student's performance. These

researchers postulated that since Black students generally

were not expected to achieve academically, any such

achievement would be perceived by most teachers as being due

to factors other than ability. Likewise, poor academic

performance by Black students would be attributed to ability

levels. When a teacher with these expectations is

confronted with an achieving Black student, tension and

possible devaluation of the student's achievements may

result. It is also possible that Black students may not be

rewarded for academic success by the teacher, which may

result in student behavior congruent with teacher

expectations.

A similar explanation has been offered by others. For

example, Johnson Powell (1967) noted that to place lower

achieving minority group children in remedial classes begins

the resegregation process in the newly desegregated school

effectively precluding integration.
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It has been noted that social comparisons affect the

self-esteem of African-American children. However, in most

instances, the African-American child compares himself or

herself with other Afro-Americans rather than with Whites.

However, Powell has cautioned that the African-American

child's comparisons are done on the basis of the actual

structure of the environment in which the child lives. One

possible reason for the disagreement among theorists

regarding the reason for the low academic motivation of

Blacks, the explanation of differences in motivational

levels among Blacks, and the tendency of Blacks to remain

within a relatively narrow range of occupations may be

because their approach has been overly simplistic. For

example, it is possible that differences in personality

characteristics of Blacks may affect both actual achievement

level, and their willingness to consider occupations not

traditionally populated by Blacks.

Mistrust Level

Several authors have proposed that personality

variables affect the extent to which students perform.

Previous research seems to support this contention. One

personality variable which has been explored extensively is

one's level of trust (Erickson, 1968; Rotter, 1971).

Recently, Terrell and Terrell (1981) have suggested that a

personality characteristic common among Blacks is the

tendency to mistrust Whites. These authors suggest that
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Black children and adolescents may not perform up to their

potential on standardized mental abilities and achievement

tests because they do not trust Whites. Achievers' and

underachievers' mistrust of Whites by Blacks has been used

to explain both the lack of motivation and hesitancy of

Blacks to seek occupations in a broader range of

occupations. Terrell and Terrell (1981) observed that

numerous theorists have relied upon the concept of cultural

mistrust of Whites among Blacks to account for their

behavior in a variety of situations. These authors assert

that such explanations have been speculative, for the most

part. However, the present investigator found few empirical

studies in this area.

Brazziel (1974) has suggested that in many instances,

regardless of what the Black child does, White teachers will

fail the child. As a consequence, the Black child becomes

disillusioned and distrustful of what is perceived to be a

White controlled educational system. Russell (1971) has

suggested that other variables in the educational system

also contribute to these feelings of distrust among Black

children. Russell (1971) has proposed that not only are

Black children treated unfairly in the evaluation process,

the content of their training tends to be inaccurate and

biased. In addition, they are often counseled to train in

fields leading to low paying jobs. As a consequence, Blacks

become leery of both what they learn and the value of their
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learning experiences. Thus, there is some empirical

evidence which strongly suggests that the extent to which

Blacks trust Whites affects their behavior in a variety of

contexts. In view of these findings, it is also possible

that the extent to which Blacks mistrust Whites might affect

the type of job Blacks seek.

Finally, it is important to recognize that the

empirical evidence which suggests Blacks may be mistrusting

of Whites in certain contexts has a lengthy historical

foundation. The continuing effects of oppression Blacks

suffered from slavery in this country are often

unappreciated or simply minimized (Brown & Brooks, 1991).

As Smith (1981) noted, slavery directly affected Blacks'

relationships with Whites in two ways: 1) Blacks learned to

"identify with the aggressor" (e.g., White master),, and 2)

Blacks, by necessity, learned to cope by self-abasement.

Brown et al. (1991) summarily wrote, "the pervasiveness of

racism in American society (had) profound effects on Blacks'

psychological, economic and career development, and their

attitudes toward and relationship with Whites (p. 14).

Summary and Purpose of the Study

A relatively common finding is that Blacks tend to be

employed in lower paying, less prestigious positions.

Further, Blacks tend to be employed in a relatively narrow

range of occupations.
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Several reasons to account for these patterns have been

proposed. One reason is that Blacks are not motivated to

either perform well academically, or to pursue advanced

degrees or training. Others have suggested that select

personality variables help to account for the tendency of

Blacks to cluster into narrow occupational ranges, and

thus, not perform up to their full potential. More

recently, some theorists have proposed that this latter

pattern may be due to feelings among Blacks that they do not

truly have opportunities to enter occupations outside

certain occupational ranges. It has been speculated that

Blacks may compromise their motivation to achieve or career

aspirations due to expectations that they will not be

treated fairly.

The purposes of the present study are three-fold.

First, this study will evaluate the validity of occupation

prestige ratings found by Hatt and North (1947) using a

modified version of the Occupation Prestige Rating Scale.

The Modified Hatt-North Scale will also serve as the basis

for students' occupation aspirations ratings and occupation

expectation ratings. Occupation aspirations are defined as

the vocations students feel they could realistically obtain.

A second purpose of the present study will be to extend

previous research in this area by evaluating the effects of

cultural mistrust on occupation prestige preferences of

Black students. Third, the relationship between levels of
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cultural mistrust upon the occupation expectations and

occupation aspirations of Black students will be examined.

Finally, this study will evaluate the effects of cultural

mistrust and achievement motivation on the occupation

aspirations of Black adolescents.

Hypotheses

Hypothesis 1. There will be no differences in

occupation prestige ratings between those found by Hatt and

North (1947) and those found in the present sample.

Hypothesis 2. There will be no significant differences

on overall occupation prestige ratings between students with

low cultural mistrust and those with high cultural mistrust.

Hypothesis 3. There will be no significant differences

found for Black students' occupation aspiration ratings as a

function of level of cultural mistrust.

Hypothesis 4. There will be no significant differences

found for Black students' occupation expectation ratings as

a function of level of cultural mistrust.

Hypothesis 5. There will be no significant difference

in the "difference scores" derived from the absolute

difference between occupation aspiration and occupation

expectation ratings as a function of levels of mistrust.

Hypothesis 6. There will be no significant correlation

found between occupation aspiration, achievement motivation

and levels of cultural mistrust.



CHAPTER II

METHOD

Subjects

Volunteer participants in this study consisted of 193

Black high school students residing in a large urban area of

North Central Texas. An equal distribution of males and

female participants was achieved.

Instrumentation

Four instruments were presented in a packet to

participants in counter-balanced order to equally distribute

fatigue effects and response tendencies.

The Terrell and Terrell (1981) Cultural Mistrust

Inventory (CMI). This inventory consists of 48 items which

use a nine-point Likert-type scale ranging from Strongly

Agree to Strongly Disagree. High scores suggest a tendency

to distrust Whites; low scores suggest a tendency to trust

Whites. The CMI has demonstrated a low correlation with a

social desirability test. Also, a two week test-retest

reliability estimate of .82 has been found. Between item

correlations and total score of the CMI range from .34

to .47. This instrument has been used to measure the

mistrust level of Black clients examining the occurrence of

a higher rate of premature termination of treatment of Black

clients who were seen by White counselors. A higher level

25
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of mistrust measured by the CMI appeared to correlate highly

with a higher rate of premature termination among highly

mistrustful Black clients who were seen by White counselors

in comparison to highly mistrustful Black clients who were

seen by Black counselors (Terrell & Terrell, 1984). The

effect of mistrust level and expectations of Black

counselors has been examined by Watkins and Terrell (1984).

This latter study suggested that race, in conjunction with

level of mistrust, negatively affects the counseling

expectations of Black clients (see Appendix A).

Modified version of the Hatt North (1947) occupational

Prestige Scale. The original 90-item scale was compiled

from a national sample which lists common occupations. It

was designed to determine the relative prestige an

individual assigns to various occupations. Participants are

asked to rank order the prestige of the occupations. The

inventory has been used in several studies with subjects who

are in early adolescence, and it has been found to be useful

in categorizing individuals. For example, Croake, Keller,

and Catlin (1973) surveyed the reasons for college

attendance among 742 female and 55 male students at nine

midwestern and southern colleges. The students were divided

into upper and lower socioeconomic groups based on their

scores on the Hatt-North. Students from lower socioeconomic

levels reported more interest in vocational training than

students in upper socioeconomic classes. In another study,
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Jones (1966) administered the Hatt-North to 203 gifted

junior and senior high school boys and girls. Boys rated

special education teachers as having significantly less

prestige than girls. While this method of assigning

relative prestige values to occupations has been useful in

research, modifications have been made to reflect changes in

the job market or jobs which are now obsolete. A modified

or shortened version was used by Drabick (1973) and Drabick

and Nunallee (1965). Similarly, a modified version,

consisting of 64 of the original 90 items was developed for

the present study (see Appendix B). To provide participants

with clarity about occupations that may be unfamiliar, a

brief description of the 64 occupations was included as a

reference. These occupation descriptions were taken from

the Occupational Handbook (1989). A more extensive review

of the psychometric properties of the Hatt-North instrument

has been provided by Miller (1977).

The Robinson (1961) Achievement Motive Questionnaire

(AMO). This is a 15-item questionnaire (see Appendix C)

designed to provide estimates of various dimensions of

achievement. These are: 1) Achievement motive (Q Ach); 2)

Motive to achieve (Q Ach+); and 3) Motive to avoid failure

(Q Ach-). According to Robinson (1961), the AMQ has been

found to correlate significantly with scores on the Thematic

Apperception Test (TAT). Thus, there is empirical support

for the concurrent validity of this inventory. This
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inventory has also been analyzed and yielded factors which

reflect certain behaviors and attitudes assumed to be

indicators of the motivation to achieve. A more detailed

description of this inventory and its psychometric

properties may be found in Johnson (1976).

Background Information Questionnaire. This demographic

questionnaire (see Appendix D) was designed for the present

study. It was provided to obtain descriptive information

about the participants used in this study. The survey

included questions regarding the student's age, gender,

grade level, academic performance, home status, and parental

socioeconomic level.

Procedure

The researcher contacted vocational guidance counselors

in several high schools in the Dallas-Fort Worth

metropolitan area. A brief explanation of the present study

was provided. Participants were then recruited from English

classes and from written announcements placed on the

respective counselor's bulletin boards.

Participants were obtained in the following manner.

Initially, teachers announced in their classes that an

individual would like to survey students regarding their

attitudes toward other people, their attitudes toward

school, and their vocational interests. Students who were

interested in sharing their opinions were asked to place

their name on a sign-up sheet. Volunteers who signed up
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were contacted later regarding the time and location that

the inventories would be administered.

All participants were administered the inventories in

groups ranging in size from 10 to 20 students. After

students entered the testing room, they were given the

following instructions:

We are interested in exploring your opinions about

several different topics. First, we would like

information about how you feel about other people.

Second, we would like to know what you would like to do

after you complete high school. Finally, we will be

asking you some questions about your background so that

we will be able to see how certain groups of teen-agers

like you feel about the above topics. There are no

right or wrong answers on any of the questions you will

be asked to answer, so please give your honest

opinions. Also, we are only interested in how people

in your age range feel instead of your specific

opinions. You do not have to put your name on any of

the questionnaires so no one will be able to identify

who filled out what questionnaire. Please feel free to

answer the questions as you really feel. The

instructions on all of the questionnaires are self-

explanatory. However, if you have difficulty

understanding some of the words or what you are

supposed to do, simply raise your hand and I will help
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you. Finally, your participation in this project is

voluntary. If at any time you decide you do now want

to fill out the questionnaires, simply bring your

papers to me and leave the room.

Students were given a numbered packet containing the

questionnaires. As packets were opened by the participants,

directions were read to the students. It was explained that

packets contained questionnaires in different orders and

participants were to complete them in the order in which

they were paper clipped together.

When participants completed the packet, they raised

their hand and the researcher collected the packet. When

all participants completed the questionnaires the researcher

stated:

Thank you very much for helping us with this study so

we can better understand adolescents like yourselves.

Some of the questions you answered might have made you

uncomfortable. I will be available to answer any of

your questions immediately following the dismissal of

this group. If you are unable to meet at this time and

still have questions, I am also leaving each of you my

card for you to contact me by phone. I will make every

effort to respond to your concerns as quickly as possible.

Data Analysis

One goal of this study was to explore Black students'

perceptions of the prestige of the occupations on the
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Modified Hatt-North Occupation Prestige Scale. Using a

median split procedure, high and low mistrust groups were

identified from their scores on the CMI. Next, a median

split was conducted on the 64 items composing the Modified

Hatt-North Occupation Prestige Scale. A Hotellings T2 was

performed. It was anticipated that no differences in

prestige ratings would be found as a function of mistrust

level.

A second goal of this study was to explore occupation

aspirations and expectations as a function of mistrust

level. To do this, participants' ratings on the Modified

Hatt-North of their occupation expectations and occupations

ratings were obtained. Next, a difference score between

aspiration ratings and expectation ratings was computed (see

Bruning & Kintz, 1987). Univariate t tests were conducted

for all three conditions. It was expected that significant

differences would be found as a function of mistrust level

in expected and aspired ratings.

A third goal of this study was to explore motivational

level and occupation aspirations. To do this, subjects'

scores on the AMQ and Mistrust scale were obtained. Next,

aspiration ratings on the Hatt-North were compared using a

simple multiple regression model.



CHAPTER III

RESULTS

Descriptive Data

Participants. Demographic data on the students and

their parents were gathered in order to better characterize

this sample and help specify the generalizability of this

study. A total of 193 questionnaires was collected from

students attending high schools within the Dallas/Fort Worth

metropolitan area. Of this sample, 47.7% were males and

52.3% were females. The students ranged in age from 14 to

19 years. The mean age of the sample was 16 years (see

Table 1). Students participating in this study were

enrolled in grades nine through twelve (see Table 2).

Table 1

Age of Participants

Age Frequency Percent

14 9 4.7

15 41 21.2

16 47 24.4

17 62 32.1

18 31 16.1

19 3 1.6

TOTAL 193 100.0

32
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Table 2

Grade Level Distribution of Participants

Grade Frequency Percent

9th 47 24.4

10th 40 20.7

11th 60 31.1

12th 46 23.8

TOTAL 193 100.0

The reported grade point averages (g.p.a.) of

participants ranged from 1.35 to 4.0, based on a 4.0 grading

system. One student enrolled in an academic honors program

achieved a 4.10 g.p.a. Female participants had a mean

g.p.a. of 2.84 while male participants had a mean g.p.a. of

2.74. A summary of mean g.p.a. represented by grade level

is contained in Table 3.

Of the students participating in this study, 39.3% were

employed. The majority of employed participants were in

lower level white collar jobs.

Parental status. The education background and

socioeconomic status of participants' parents were obtained

from the Background Information Questionnaire and analyzed

using descriptive statistics. Students' mothers ranged in

age from 29 to 44 years (M = 34). The educational

attainment of the mothers ranged from 8th grade to college.
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Table 3

Grade Point Averages of Participants

G.P.A. Frequency Percent G.P.A. Frequency Percent

1.7 1 0.5 3.1 6 3.1

1.8 1 0.5 3.2 2 1.0

2.0 30 15.5 3.3 9 4.7

2.1 1 0.5 3.4 4 2.1

2.2 7 3.6 3.5 15 7.8

2.3 5 2.6 3.6 4 2.1

2.4 3 1.6 3.7 4 2.1

2.5 11 5.7 3.8 3 1.6

2.6 5 2.6 3.9 1 0.5

2.7 11 5.7 4.0 1 0.5

2.8 4 13.0 4.1 1 0.5

2.9 4 2.1 Missing Data 5 2.6

3.0 34 17.6 TOTAL 193 100.0

The average number of years of education reported for

students' mothers was 12.479 (see Table 4). One-hundred

eight (56%) of the mothers were employed in middle or lower

level white collar occupations. Only 1% of the mothers were

employed in upper white collar occupations. In 47 cases

(24.4%) the mothers' employment status was not indicated

(see Table 5).
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Table 4

Mothers' Education

Variable Frequency Percent

Junior High School 3 1.6

High School 100 51.8

College 80 41.5

Other (Technical/Professional) 6 3.1

Missing Data 4.2.1

TOTAL 
193 100.0

Table 5

Mothers' Occupation

Variable Frequency Percent

Upper White Collar 2 1.0

Middle White Collar 43 22.3

Lower White Collar 65 33.7

Middle Blue Collar 15 7.8

Lower Blue Collar 2 1.0

Housewife 
17 8.8

Unemployed/Retired 2 1.0

Missing Data 47 24.4

TOTAL 
193 100.0
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Students' fathers ranged in age from 30 to 48 years (M

= 37). The majority of the fathers completed high school

(47.2%) and 39.9 had attended college (see Table 6). The

Table 6

Fathers' Education

Variable Frequency Percent

Junior High School 7 3.6

High School 91 47.2

College 77 39.9

Other (Technical/Professional) 5 2.6

Missing Data 13 6.7

TOTAL 193 100.0

majority of students' fathers (78.8) were employed in either

middle level white collar or middle level blue collar

occupations (see Table 7).

Primary Analyses

In the analysis for Hypotheses 1 and 2, the independent

variables were occupation prestige category at two levels

(high, low) and cultural mistrust at two levels (high, low).

The dependent variable set consisted of the average prestige

rating for the first 32 occupations and the second 32

occupations on the Modified Hatt-North Scale. Previous

research has shown that these groupings represent generally
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Table 7

Fathers' Occupation

Variable Frequency Percent

Upper White Collar 4 2.1

Middle White Collar 34 17.6

Lower White Collar 12 6.2

Middle Blue Collar 66 34.2

Lower 'Blue Collar 3 1.6

Unemployed/Retired 8 4.1

Missing Data 66 34.2

TOTAL 193 100.0

agreed upon higher prestige ratings and lower prestige

ratings for occupations. The results of this analysis

yielded a nonsignificant Hotelling's T2 (approx F = .85833,

df = 1, 184, p > .05). This multivariate analysis was

followed by univariate t tests on each of the dependent

variables (occupations) within the dependent variable set.

Results of these analyses yielded no significant difference

by level of prestige ratings for either the high prestige

job category (F = 705109, df = 1, 184, p > .05) or the low

prestige job category (F = 289301, df = 1, 184, p > .05).

Thus, it appears that individuals with low or high levels of

cultural mistrust do not differ in thier ratings of high or
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low prestige jobs. Both hypotheses--(1) that no differences

would be found between prestige ratings in the present

sample and the Hatt-North (1947) prestige category

groupings, and (2) that no differences would be found in

prestige ratings as a function of cultural mistrust levels--

were supported.

This overall multivariate analysis was followed up by

univariate t tests for related samples to address findings

that students in the present sample showed prestige ratings

consistent with prestige ratings in the original Hatt-North

sample. Results of this analysis yielded a nonsignificant t

value of .79. This further supports the hypothesis that no

significant differences in prestige ratings would be found

between the former and present samples. It also indicates

that Black students' perceptions of occupational prestige

using this instrument are similar to the normative sample

derived in 1947 (see Table 8).

occupation Expectations and Occupation Aspirations

A second objective of the present study was to explore

occupation expectations and occupation aspirations of Black

students. The analysis performed addressed hypotheses 3, 4,

and 5. Hypothesis 3 was that occupational aspirations would

differ by level of cultural mistrust (low, high).

Hypothesis 4 was that occupational expectations would differ

by level of mistrust. Hypothesis 5 proposed that a

"difference" score derived from obtaining the absolute
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Table 8

Prestige Rankings of Hatt-North (1947) and Present Sample

(1991)

1947 Occupation 1991 1947 Occupation 1991

1
2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

Supreme Court Justice
Physician
Governor

Cabinet Member
Mayor

College Professor
Congressman

Banker
Minister
Architect
Chemist
Dentist
Lawyer

Psychologist
Airline Pilot

Artist
Factory Owner
Accountant
Biologist
Musician
Author

Army Captain
Building Contractor

Teacher
Agricultural Agent
Railroad Engineer

Farm Owner
Radio Announcer

Columnist
Electrician

Trained Machinist
Welfare Worker

2

6

7

19

4

8

11

3

1

17

23

10

1

12

24

18

5
9

34

36

27

20

22

15

32

33

44

13

30

14

29

40

33

34

35

36

37

38

39

40

41

42

43

44

45

46

47

48

49

50

51

52

53

54

55

56

57

58

59

60

61

62

63

64

Undertaker

Insurance Agent
Tenant Farmer

Traveling Salesman

Policeman

Railroad Conductor

Mail Carrier

Carpenter
Car Repairman

Plumber

Lunch Stand Owner

Army Corporal

Machine Operator

Barber

Store Clerk

Cook

Milkman

Truck Driver

Lumberjack

Gas Station Attend.

Night Club Singer

Farmhand

Coalminer

Taxi Driver

Waiter

Night Watchman

Laundry Worker

Bartender

Janitor

Garbage Collector

Street Sweeper
Shoe Shiner

48

26

45

42

21

37

28

43

38

49

46

25

31

39

35

41

55

47

54

57

53

61

58

56

51

52

60

50

59

62

63

64
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difference between the occupational expectation and

occupational aspiration ratings would differ by level of

mistrust. Initially, the means and standard deviations for

the dependent variables, prestige ratings, expectation

ratings, and aspiration ratings, were obtained (see Table

9). To test each of these hypotheses univariate t tests

for dependent samples were performed. The independent

variable was cultural mistrust at two levels (low, high).

The dependent variables were aspiration ratings, expectation

ratings, and the difference scores between aspiration and

expectation ratings, respectively. Results of the first

analysis showed that aspiration ratings did not differ by

level of cultural mistrust (t = 1.11, p > .05). The null

hypothesis remained for Hypothesis 3. Hence, occupation

aspirations of Black students in this study were not affected

by reported level of cultural mistrust. The analysis which

examined whether Black students' expectations would differ

by level of mistrust resulted in a nonsignificant t value of

1.04 (p > .05). The null hypothesis, that Black students'

expectation ratings would not differ by mistrust was

supported for Hypothesis 4. The third analysis also yielded

a nonsignificant t value of .23 (p > .05). It is therefore

concluded that neither expectation ratings, aspiration

ratings, nor the difference between these variables

significantly differed as a function of level of cultural

mistrust (Hypothesis 5).
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Table 9

Means and Standard Deviations for Occupation Ratings on

Modified Hatt-North

Occupation Prestige Expectation Aspiration
M SD M SD M SD

Supr. Court Just. 76.70 29.45 51.54 32.59 42.80 33.88

Physician 69.10 32.21 55.30 32.64 45.02 36.85

State Governor 68.79 33.61 45.32 34.85 37.87 35.42

Cabinet Member 60.86 36.70 44.02 33.71 37.79 35.19

Mayor 72.07 31.10 52.73 32.30 48.24 37.39

College Professor 68.07 32.08 51.28 34.65 47.15 37.12

Congressman 66.48 34.02 45.67 35.17 40.58 36.77

Banker 72.81 29.64 61.69 32.61 57.44 34.32

Minister 63.46 35.07 46.26 35.87 34.67 34.86

Architect 63.02 34.19 48.74 34.16 42.01 36.27

Chemist 57.46 33.41 43.35 34.96 34.68 33.87

Dentist 66.73 34.00 49.89 36.00 43.51 37.42

Lawyer 81.75 27.93 68.96 33.76 67.80 36.27

Psychologist 66.05 35.12 48.98 35.26 49.64 35.84

Airline Pilot 56.354 37.24 43.31 35.57 34.92 35.97

Artist 61.09 35.82 45.49 36.27 42.84 37.24

Factory Owner 69.54 32.88 56.37 36.20 51.83 38.06

Accountant 66.92 35.17 55.97 36.66 53.94 38.55

Biologist 49.79 36.47 39.56 34.45 35.08 34.07

Musician 48.88 37.06 38.58 35.24 32.10 34.30

(table continues)



42

Occupation Prestige Expectation Aspiration
M SD M m SD N SD

Author

Army Captain

Building Contr.

Teacher

Agricultural Agt.

Railroad Engineer

Farm Owner

Radio Announcer

Columnist

Electrician

Trained Machinist

Welfare Worker

Undertaker

Insurance Agent

Tenant Farmer

Trav. Salesman

Policeman

Railroad Cond.

Mail Carrier

Carpenter

Car Salesman

Plumber

Lunch Stand Own.

54.93 37.04 43.92 35.97 40.41

59.63 37.89 48.78 38.59 45.06

59.08 36.20 44.62 36.16 38.21

63.87 36.10 55.71 38.20 46.69

49.94 35.20 38.73 34.09 32.28

49.79 39.42 37.83 36.08 31.32

43.19 38.90 34.18 36.40 24.93

64.83 34.07 60.64 35.47 52.01

51.45 36.68 47.42 35.13 40.15

64.59 35.97 49.19 35.62 42.28

51.99 37.72 42.12 35.80 34.98

47.07 40.36 43.74 40.25 34.21

40.75 39.61 32.15 36.46 23.69

56.37 37.67 50.06 36.43 40.25

42.78 38.62 38.20 37.34 26.29

46.40 37.53 45.10 38.67 36.21

59.51 39.44 50.25 38.66 41.28

48.60 38.69 39.14 35.79 31.27

53.07 38.48 51.88 38.52 43.74

45.64 36.69 43.10 36.52 32.56

48.15 38.45 42.16 37.584 31.25

38.97 36.07 32.28 33.72 21.72

42.42 38.07 41.74 38.58 29.16

(table continues)

36.28

39.18

36.99

39.79

33.28

35.51

32.37

37.70

34.90

37.69

36.10

38.23

33.09

36.98

32.50

36.24

38.02

36.23

38.66

34.85

33.90

28.78

34.93



43

occupation Prestige Expectation Aspiration
M SD N SD M SD

Army Corporal 56.40 37.01 49.24 36.86 38.53 36.89

Fact. Mach. Oper. 49.94 36.36 45.18 37.99 33.69 34.98

Barber 47.48 36.22 44.10 37.45 34.49 35.79

Store Clerk 49.72 36.60 51.11 37.91 37.97 35.99

Cook 46.78 38.19 43.58 38.60 33.08 34.95

Milkman 32.58 35.27 36.32 38.06 22.41 30.76

Truck Driver 41.32 37.50 40.78 38.97 29.28 35.57

Lumber Jack 33.99 35.50 30.22 34.43 18.22 26.44

Gas Stat. Attend. 30.93 33.63 36.33 37.59 19.88 28.89

Singer 34.25 35.06 35.42 36.49 23.62 32.70

Farmhand 29.39 33.98 29.82 36.21 18.52 28.58

Coalminer 30.64 34.54 29.56 34.74 18.10 28.54

Taxi Driver 31.73 34.81 33.25 36.76 18.48 27.03

Waiter 35.43 33.81 39.20 37.74 22.23 29.35

Night Watchman 34.51 36.33 35.40 36.73 21.92 29.47

Laundry Worker 28.76 34.51 30.63 35.70 16.99 27.47

Bartender 35.71 35.56 38.72 38.90 24.73 32.61

Janitor 30.32 35.72 32.06 38.38 17.20 27.37

Garbageman 28.11 35.91 28.53 37.69 15.45 27.27

Street Sweeper 20.67 30.83 28.23 37.40 12.12 25.41

17.97 28.48 28.19 37.97 11.75 23.78
Hi I -

Shoe Shiner
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Achievement Motivation and Occupational Aspirations

A multiple regression analysis was used to examine

data related to the Hypothesis 6 that cultural mistrust and

achievement motivation would predict aspiration ratings.

In this analysis the dependent variable was student

aspiration ratings on the Modified Hatt-North Scale. The

independent variables were students' achievement motivation

scores obtained on the Achievement Motive Questionnaire

(AMQ) and level of mistrust. When achievement motivation

and mistrust were regressed on to aspiration scores using a
step-wise multiple regression procedure, no significant

relationships between motivation, mistrust and aspiration

ratings were found. However, to obtain the overall degree

of relationship of motivation and mistrust to aspiration

ratings, and to obtain regression weights, a forced entry

multiple regression was performed. The dependent variable

was aspiration ratings. The independent variable set again

consisted of achievement motivation and mistrust. Results

of this analysis yielded a multiple r of .12054, with an _r2

of .01453 (see Table 10). Thus, it appears that the

variable set of motivation and mistrust relate at low

levels with students' aspiration scores. However, from

this forced comparison, predictions of aspiration based

solely on motivation and mistrust may be no better than

chance.
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Table 10

Multiple Regression Weights for Aspirations by Mistrust and

Achievement Motivation

Variable B Beta

Achievement Motivation .43781 .11431

Mistrust -.03177 -.04965

(Constant) 21.94558

Supplemental Analyses

Supplemental analyses were performed to fully explore

the data set. From the primary analysis, Black students'

prestige ratings were found to be consistent with the

normative sample using the Hatt-North instrument. To

further examine the degree of relationship between the

former rating of the 1947 study and the current sample, a

multiple regression comparison was performed. A correlation

value of .9047 (p < .001) was established. This finding

indicates that perception of occupational prestige has

remained fairly stable.

Because the reliability of raters has been known to be

highest at the upper and lower extremes, and least stable in

the middle range, the prestige ratings obtained in this

study were analyzed using this criteria. For this purpose,

the 64 items on the modified Hatt-North were grouped

according to thirds. This configuration allowed for an
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upper third (U-Pres), middle third (M-Pres), and a lower

third (L-Pres), prestige grouping (see Table 11).

Table 11

Means and Standard Deviations for Prestige Ratings by

Mistrust and Prestige Groups

Males Females

Prestige Group M SD M SD

Low Mistrust

Upper 63.33 30.09 72.54 32.60

Middle 47.09 36.77 56.68 37.45

Low 31.41 33.76 35.85 37.37

High Mistrust

Upper 64.69 33.92 65.56 34.71

Middle 48.65 36.86 50.73 37.57

Low 32.78 35.91 33.17 36.16

Separate ANOVAs were performed to test whether

aspiration ratings and expectation ratings were different

using this configuration. In the first of these ANOVA

designs, the dependent variable was students' aspiration

ratings on the HN. The independent variables were levels of

mistrust (low, high), Hatt-North prestige groupings (U-

Pres, M-Pres, L-Pres) and gender. Hence a 3 X 3 X 2 design

was formed. A nonsignificant main effect for levels of
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cultural mistrust was obtained. However, significant main

effects for prestige grouping (f = 44.63, R < .001) and sex

(F = 16.18, p < .001) were found. Since mistrust level was

not significant, it was dropped from this analysis and a 2

(sex) by 3 (U-Pres, M-Pres, L-Pres) ANOVA was performed. A

significant F value of 30.92 resulted (p < .001). As a

follow-up, separate .t tests for independent samples were

performed to examine the mean differences between males' and

females' ratings using the UP, MP and LP configurations.

These results indicate that Black males showed higher

aspiration ratings than Black females for the UP jobs (t

3.76, p < .001) and LP jobs (t = 2.40, p < .001). In

contrast, no differences between males' and females'

aspiration ratings were found for the MP jobs (see Table

12).

Table 12

Means-and-Standard-Deviations for Aspiration Ratings by

Subject Sex and Prestige Groups

Males Females

Prestige Group N M SD N M SD

Upper 25 57.24 15.88 40 40.08 19.03

Low 43 27.04 13.58 40 20.40 11.40
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A mistrust level (high, low) by prestige grouping (UP,
MP, LP) ANOVA was performed using students' occupational

expectation ratings as the dependent variable. This ANOVA
revealed a significant main effect for prestige grouping

(U, N, H) (f = 48.27, p < .001). Separate one-way ANOVAs
followed for mistrust levels by prestige groupings. On the
basis of these analyses, Black students with low mistrust
had significantly higher expectation ratings for the upper
prestigious jobs than their expectation ratings for the low
or middle prestigious jobs. Students with high mistrust

revealed significantly higher expectation ratings for both
high and middle prestigious jobs compared to low prestigious

jobs (see Table 13).

Students' achievement motivation scores from the AMQ
were used as the dependent variable in a 2 X 2 ANOVA

involving a combination of mistrust level (high, low) and
subject sex. Significant differences in achievement

motivation were demonstrated as a function of level of
mistrust (- = 4.83, p < .02). A significant two-way

interaction effect for sex by mistrust level was also
obtained (f = 5.79, p < .01). Therefore, t tests for
independent samples were computed.

As indicated in Table 14, the means and standard

deviations for achievement motivation among males were
significantly different for high and low mistrust levels (t
= -3.30, p < .001). In summary, males who tended to state
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Table 13

ANOVA Expectation Ratinqs as a Function of Mistrust and

Prestige Groups

DF Sum of Mean F F Prob.
Squares Squares

Between groups

Within groups

Total

2

90

92

Ratings of Prestige

Group

Between groups

Within groups

Total

2

90

92

Ratings of Prestige

Group

Low Mistrust

21321.48 10660.74

25539.58 283.77

46861.06

Upper

M 63.85

SD 16.19

N 32

High Mistrust

10438.68 5219.34

30042.51 333.80

40418.20

M

SD

N

Upper

52.72

19.08

31

37.56

Middle

44.83

18.58

24

15.63

Middle

48.47

20.93

19

<.0001

Low

28.60

16.21

37

<.0001

Low

30.07

16.34

43

|| |
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higher levels of cultural mistrust were found to state

higher achievement motivation than males who reported low

mistrust levels. No differences for females, however, were

found (t = .19, p > .05).

Table 14

Means and Standard Deviations for Achievement Motivation

Scores by Mistrust

Mistrust Group N M SD

Males Low 38 38.78 4.9

High 50 42.16 4.6

Females Low 55 40.45 5.13

High 43 40.25 5.14



CHAPTER IV

DISCUSSION

Support for the various hypotheses under the present

investigation was mixed. It is clear from this study that

Black students' perceptions of occupation prestige are no

different from the mainstream of society. Further, this

important finding confirms the stability of ratings of

occupations on a continuum from the least to most

prestigious for a period of nearly 50 years. In spite of

the variant manifestation of cultural mistrust (low or

high), students' (cognitive and/or affective) views of

occupation prestige remain invariant. In general, cultural

mistrust was found to be of little impediment to the main

thesis of this study--that is, mistrust levels would affect

students' occupational aspirations and occupational

expectations.

Before describing these findings in more detail, some

general comments about the nature of the present research

are necessary. Few studies have systematically explored

Black students' perceptions of prestige and occupational

goals. Further, employment patterns found among Blacks have

remained relatively stable resulting in an over

representation of Blacks in lower paying jobs. With

51
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comparatively greater opportunities for Blacks to achieve

academically, the question still remains, "why are Blacks

represented in a narrow range of careers?" More

importantly, if previous research (Terrell & Terrell, 1983;

Terrell & Watkins, 1988) has demonstrated Blacks are more

mistrusting of Whites in certain settings, exploring the

affects of mistrust on aspirations and achievement

motivations of Black adolescents seems appropriate. Given

the lack of empirical research regarding these dimensions,

an exploratory study should serve two functions. First, it

will help clarify and expand issues related to the dynamics

of cultural mistrust, achievement and career choices.

Second, it will provide a framework for future research.

Mistrust

As previously mentioned, no significant differences in

occupational aspirations and occupational expectations were

found as a function of mistrust in the present study.

Essentially, two major approaches to trust exist in the

psychological literature. Erickson (1963) has proposed that

mistrust occurs as a result of inconsistencies early in

one's family relations. In contrast, however, Rotter (1967)

has proposed that mistrust can occur at any time in one's

life and it develops as a result of one's experiences in a

broader, social context. While Rotter and Erickson differ

in their opinions as to when trust develops, both agree that

the type of interactions or social settings play an
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important role in the determination of whether a person will

be mistrusting or not. Similarly, both theorists suggest

that if an individual is treated inconsistently, or

inappropriately, that person will become less trusting.

Grier and Cobbs (1968) have suggested that many Blacks are

distrustful of Whites because it provides barriers against

potential anguish often accompanied by exposure to

mistreatment.

It is thus offered that participants' mistrust ratings

simply reflected their attitudes or perceptions regarding

mistrusting situations. It is therefore, entirely possible

that such perceptions would not directly impede one's desire

or belief in attaining a particular occupational goal or

choice. Further, Grier et al. (1968) assert that mistrust

is a defense mechanism. It follows that students may be

aware of the nuances of mistrusting situations and hence

become more vigilant in certain situations. However,

perceptions of mistrust may not interfere with one's goals.

Occupational Aspirations and Occupational Expectations

Students' aspirations and expectations reflected

conceptually at least: (a) estimates of the probability of

attaining a given occupation, and (b) estimates of the

desire to engage in an occupation, ideally. The data from

participants' ratings implied a strong degree of confidence

in their ability to attain aspired or expected occupations.

This observation is consistent with Black family culture and
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child rearing practices which embraces (at least

affectively) the motto: "You can be whatever you want to

be."

The data on aspirations also produced an interesting

finding that is contrary to stereotyped notions about Black

female dominance. Black males expressed greater aspirations

for upper and lower prestige occupations than females. This

finding, however, is consistent with research conducted by

Gurin and Epps (1975).

Achievement Motivation

No significant correlation between achievement

motivation and cultural mistrust being predictive of

occupational aspirations for the entire sample was found.

However, when the data were further examined by sex, a

slight trend emerged, suggesting that highly mistrustful

males shared higher achievement motivations.

Implications for Future Research

The present study provides potentially useful findings

regarding Black students' attitudes about occupational

prestige and aspirations. While it has been assumed that

various socioeconomic and personality variables affect

occupational desires and expectations of young people,

mistrust was not found to be a significant influence.

Several limitations to this study may have contributed to

these findings. First, the use of self-report measures has

been found in the literature to be less reliable. Secondly,
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the possibility of fatigue effects may have resulted from

participants' multiple ratings of occupations for prestige,

aspirations and expectations. Additionally, the concepts of

mistrust, occupation aspirations, occupation expectations,

and achievement motivation are multidimensional and subject

to individual differences.

The present researcher observed that adolescent

subjects in this study expressed some discomfort with the

CMI and found the vignettes to be somewhat offensive.

Indeed, sentiments like those reported are not unlike those

found among the post-integration generation of African-

American youths who have not (to date) experienced overt

racial discrimination on a large scale. While historically

these youth have knowledge of discriminatory practices and

beliefs about Black people in general, their personal frame

of reference has been either limited or instances of racism

and discrimination have been covert, and more difficult to

expose. For example, this author found that mistrust of

Whites among Blacks was found to be related to frequency of

exposure to racial discrimination (Cuffee, 1984). Hence, it

is possible that subjects in the present study had less

exposure to racial discrimination. For these reasons,

future research with adolescents may need to utilize a

combination of objective (e.g., report cards, achievement

tests) and self-report measures. To this end, research

which examines occupation aspirations, achievement
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motivation, and behavioral correlates seems promising. For

example, the present study could be extended to examine

occupation aspirations and the objective evaluation of the

ability demands needed for the attainment of a certain job.

Brown and Brooks (1991) have proposed one approach to

determine whether ethnic minorities are limiting themselves

to occupations which are "ethnically appropriate." These

investigators suggested administering an occupational card

sort and making subsequent inquiries regarding whether

occupations were selected based on the perceptions of one's

race. This perspective would essentially provide a more

objective measure of differences between aspirations and

expectations.

Sue (1991) has developed a promising model for cultural

diversity training that would prove useful in industry,

vocational psychology and educational settings. Clearly,

moving toward a more ethnically diverse workforce will

inspire research exploring cultural mistrust, occupation

preferences, and achievement motivation in the future. The

utility of the present study may well be to stimulate

further investigation.
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Cultural Mistrust Inventory

Directions

Enclosed are some statements concerning beliefs, opinions
and attitudes about Blacks. Read each statement carefully
and give your honest feelings about the beliefs and
attitudes expressed. Indicate the extent to which you agreeby using the following scale:

0 - 1 2 - 3 4-5 6-7 8-9

Not in the Slightly Moderately Very much Entirely
least agree Agree Agree Agree Agree

The higher the number you choose for the statement, the moreyou agree with that statement. For example, if you
"moderately agree" with the statement, you would choose
among the numbers 4 and 5 which appear above the label
"Moderately agree." If you choose number 5, this means youagree more with the statement than if you had chosen number4. The same principle applies for the other labels. Thehigher the number you choose, the more you agree with thestatement. Finally, there are no right or wrong answers,
only what is right for you. If in doubt, blacken the spacewhich seems most nearly to express your present feelings
about the statement. Please answer all items.
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1. Whites are usually fair to all people regardless ofrace.

2. White teachers teach subjects so that it favors whites.

3. White teachers are more likely to slant the subject
matter to make blacks look inferior.

4. White teachers deliberately ask black students
questions which are difficult so they will fail.

5. There is no need for a black person to work hard to getahead financially because whites will take what youearn anyway.

6. Black citizens can rely on white lawyers to defend themto best of his ability.

7. Black parents should teach their children not to trustwhite teachers.

8. White politicians will promise blacks a lot but deliverlittle.

9. White policemen will slant a story to make blacks
appear guilty.

10. White politicians usually can be relied on to keep thepromises they make to blacks.

11. Blacks should be suspicious of a white person who triesto be friendly.

12. Whether you should trust a person or not is not basedon his race.

13. Probably the biggest reason whites want to be friendlywith blacks is so they can take advantage of them.

14. A black person can usually trust his or her white co-workers.

15. If a white person is honest in dealing with blacks, itis because of fear of being caught.

16. A black person can not trust a white judge to evaluatehim or her fairly.

17. A black person can feel comfortable making a deal witha white person simply by a handshake.
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18. Whites deliberately pass laws designed to block the
progress of blacks.

19. There are some whites who are trustworthy enough to
have blacks as close friends.

20. Blacks should not have anything to do with whites since
they can not be trusted.

21. It is best for blacks to be on their guard when among
whites.

22. Of all ethnic groups, whites are really the Indian-
givers.

23. White friends are least likely to break their promise.

24. Blacks should be cautious about what they say in the
presence of whites since whites will try to use it
against them.

25. Whites can rarely be counted on to do what they say.

26. Whites are usually honest with blacks.

27. Whites are as trustworthy as members of any other
ethnic group.

28. Whites will say one thing and do another.

29. White politicians will take advantage of blacks every
chance they get.

30. When a white teacher asks a black student a question,
it is usually to get information which can be used
against him or her.

31. White policemen can be relied on to exert an effort to
apprehend those who commit crimes against blacks.

32. Black students can talk to white teachers in confidence
without fear that the teacher will use it against him
or her later.

33. Whites will usually keep their word.

34. White policemen usually do not try to trick blacks into
admitting they committed a crime which they didn't.

35. There is no need for blacks to be more cautious with
white businessmen than with anyone else.



61

36. There are some white businessmen who are honest in
business transactions with blacks.

37. White store owners, salesmen, and other white
businessmen tend to cheat blacks whenever they can.

38. Since whites can't be trusted in business, the old
saying "one in the hand is worth two in the bush" is a
good policy to follow.

39. Whites who establish businesses in black communities do
so only so that they can take advantage of blacks.

40. Blacks have often been deceived by white politicians.

41. White politicians are equally honest with blacks and
whites.

42. Blacks should not confide in whites because they will
use it against you.

43. A black person can loan money to a white person and
feel confident it will be repaid.

44. White businessmen usually will not try to cheat blacks.

45. White business executives will steal the ideas of their
black employees.

46. A promise from a white is about as good as a three
dollar bill.

47. Black should be suspicious of advice given by white
politicians.

48. If a black student tries, he will get the grade he
deserves from a white teacher.
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CMI ID#

DIRECTIONS

The following are some statements concerning beliefs,
opinions and attitudes about Blacks. Read each statement
carefully and give your honest feelings about the beliefs
and attitudes expressed. Indicate the extent to which you
agree by using the following scale:

1) Strongly Agree 2) Disagree
3) Slightly Disagree 4) Neither Agree or Disagree
5) Slightly Agree 6) Agree
7) Strongly Agree

The higher the number you choose for the statement, the more
you agree with that statement. For example, if you
"slightly agree" with a statement, you would choose number
5. The same principle applies for the other labels.
Finally, there are no right or wrong answers, only what is
right for you. If in doubt, choose the answer which seems
most nearly to express your present feelings about the
statement. Please answer all items.

ANSWER SHEET

Please circle your answer.

1). 1 2 3 4 5 6 7 22). 1 2 3 4 5 6 7
2). 1 2 3 4 5 6 7 23). 1 2 3 4 5 6 7
3). 1 2 3 4 5 6 7 24). 1 2 3 4 5 6 7
4). 1 2 3 4 5 6 7 25). 1 2 3 4 5 6 75). 1 2 3 4 5 6 7 26). 1 2 3 4 5 6 7
6). 1 2 3 4 5 6 7 27). 1 2 3 4 5 6 7
7). 1 2 3 4 5 6 7 28). 1 2 3 4 5 6 7
8). 1 2 3 4 5 6 7 29). 1 2 3 4 5 6 7
9). 1 2 3 4 5 6 7 30). 1 2 3 4 5 6 710). 1 2 3 4 5 6 7 31). 1 2 3 4 5 6 711). 1 2 3 4 5 6 7 32). 1 2 3 4 5 6 7

12). 1 2 3 4 5 6 7 33). 1 2 3 4 5 6 713). 1 2 3 4 5 6 7 34). 1 2 3 4 5 6 714). 1 2 3 4 5 6 7 35). 1 2 3 4 5 6 715). 1 2 3 4 5 6 7 36). 1 2 3 4 5 6 7
16). 1 2 3 4 5 6 7 37). 1 2 3 4 5 6 717). 1 2 3 4 5 6 7 38). 1 2 3 4 5 6 7
18). 1 2 3 4 5 6 7 39). 1 2 3 4 5 6 7
19). 1 2 3 4 5 6 7 40). 1 2 3 4 5 6 720). 1 2 3 4 5 6 7 41). 1 2 3 4 5 6 721). 1 2 3 4 5 6 7 42). 1 2 3 4 5 6 7
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DIRECTIONS

The following pages list some common jobs in this

country. For each occupation, read the description of what

that job consists of. Following that, on the attached

answer sheet, using a one hundred point rating scale, rate

the extent to which you believe that job is an important or

prestigious job. In the second column, rate the extent to

which you would like to have that job. In the third column,

rate the extent to which you feel you can actually get the

job. For example, if you believe that being an astronaut is

highly prestigious, you would rate it with "100" or a score

close to that. If you believe it is not very prestigious,

you may want to give it a lower score.
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OCCUPATIONAL DEFINITIONS

U.S. SUPREME COURT JUSTICE - A judge in the U.S. Supreme
Court. This person presides as advisor, arbitrator and
administrator of the judicial system in a court of law.
Duties include: reading and listening to allegations in
criminal cases, listening to the presentation of cases,
settling disputes between lawyers, sentencing defendants in
criminal cases.

PHYSICIAN - A doctor; This person attends to a variety of
medical cases in general practice. Duties include the
following: examines patients, diagnoses condition, orders
or executes various medical tests, analyzes tests,
prescribes treatments and drugs. A physician also promotes
health by advising patients regarding ways to prevent
disease.

STATE GOVERNOR - Chief executive of a state government in a
particular state.

CABINET MEMBER IN FEDERAL GOVERNMENT - appointed by the
President of the United States as a special advisor in a
specified area of government.

COLLEGE PROFESSOR - An instructor; conducts college or
university courses for undergraduate or graduate students:
teaches one or more subjects; compiles, administers, and
grades examinations; conducts research.

U.S. REPRESENTATIVE IN CONGRESS - an elected official
representing a particular state in the United States who
serves in the U.S. Congress. Congressmen serve on various
committees, introduce bills for Congress to discuss and vote
on and make policies and laws which impact the citizens of
the U.S.

BANKER - Directs and coordinates financial institution
(bank), its programs, transactions and security measures
according to financial principles and government
regulations; directs receipt, disbursement and expenditures
of money.

MINISTER - A pastor of a church or congregation; teaches,
preaches, conducts ceremonies, e.g., weddings, funerals, and
baptisms.

ARCHITECT - A person that is concerned with the design and
construction of buildings, homes or related structures or
landscaping.



CHEMIST - A scientist; A person that conducts research andexperiments on liquids, solids and gaseous materials,substances and compounds fordthe purposes of product andprocess development.

DENTIST - A person who diagnosesand treats diseases,injuries and malformations of teeth and gums, and related tooral structures. Duties include the following: examinesteeth and gums, cleans, fills, extracts, and replaces teeth.
LAWYER - An attorney; conducts criminal and civil lawsuits,draws up legal documents, advises clients as to legalrights.

AIRLINE PILOT - Pilots airplane to transport passengers,mail, or freight or foraother commercial purposes.

ARTISTp Designs or executes artwork; paints pictures thatare displayed in an art gallery or museum.
ACCOUNTANT - Prepares tax returns for individuals,businesses or organization examines accounts and records.
BIOLOGIST - Studies basic principles of animal and plantlife; collects andsanalyzes biological data.

MUSICIAN IN SYMPHONY ORCHESTRA - Plays a musical instrumentas soloist or member of an orchestra; studies and practicesmusic to learn and interpret score.

AUTHOR OF NOVELSe-tWrites original literary material forpublication; selects subject matter based on personalinterest; develops theme, plotacharacters and storyline.
CAPTAIN IN ARMY - An officer in the United States Army.
BUILDING CONTRACTOR - Contracts to perform-specifiedconstruction work in accordance with architect's plans,blueprints, codes.

PUBLIC SCHOOL TEACHER - Teaches students in elementary orsecondary classroom settings; prepares teaching outline,assigns lessons, corrects homework, keeps attendancerecords, administers tests conferences with parents; attendsfaculty meetings.

COUNTY AGRICULTURAL AGENT - Organizes and conductscooperative programs to adviseand instruct farmersconcerning farm management and research in agriculturefindings within a specific county or ares.

66
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RAILROAD ENGINEER - Designs railroad and street railway
tracks, terminals and other facilities; plans railroad bed,
rail size and curves to meet train speed.

RADIO ANNOUNCER - Announces radio programs to audience;
memorizes script, reads or ad-libs; announces station
breaks, commercials, public service information, reads news
bulletins, may interview guests.

NEWSPAPER COLUMNIST - Collects information about newsworthy
events to write news stories for a newspaper.

ELECTRICIAN - Plans layout, installs and repairs wiring,
electrical fixtures and control equipment.

TRAINED MACHINIST - Sets up and operates machines.

WELFARE WORKER - Counsels and aides individuals and families
requiring assistance of social service agency; interviews
clients with problems such as personal and family
adjustments, finances and employment, mental and physical
impairments. May determine client's eligibility for
government assistance, e.g., food stamps, public housing,
etc.

UNDERTAKER - Prepares and embalms bodies for burial.

INSURANCE AGENT - Sells insurance to new and present
clients, recommends amount and type of coverage; calculates
and quotes premium rates for insurance policies; calls
policy holders to deliver and explain policy or update
coverage program.

TENANT FARMER - Raises both crops and livestock; decides
kinds and amounts of crops to be grown, and livestock to be
bred; selects and purchases machinery, fertilizers; operates
farm machinery.

POLICEMAN - A law enforcement officer; protects the public,
maintains law and order; detects and prevents crime; directs
and controls motor traffic; investigates and apprehends
suspects in criminal cases.

RAILROAD CONDUCTOR - Transports passengers or freight by
controlling movement of trains, trolleys or other railway
vehicles; supervises and coordinates activities of switch
engine crew.

MAIL CARRIER - SOrts mail for delivery and delivers mail on
established route; inserts mail into slots of mail rack to
sort for delivery; delivers mail to residences and
businesses along route.
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AUTOMOBILE REPAIRMAN - Repairs damaged automobiles or other
vehicles.

CARPENTER - Constructs, erects, installs and repairs
structures and fixtures of wood, plywood, and wallboard
using carpenter's hand tools and power tools; studies
blueprints, sketches and building plans.

PLUMBER - Concerned with assembling and installing gas,
steam, and related fixtures, pipes and fitting structures,
using pipe-cutting tools.

LUNCHSTAND OWNER - Owns and operates a lunch stand business;
prepares food for customers during the noon hour.

CORPORAL, U.S. ARMY - A noncommissioned officer of the
lowest rank.

BARBER - Provides customers with barbering services; cuts,
blow-dries, trims and tapers hair using clippers, blow dryer
and scissors.

CLERK, STORE - Obtains and receives merchandise, totals
bills, receives payment and makes change for customers in a
retail store.

MILK ROUTEMAN - Drives insulated tank truck to transport
bulk milk between farms, dairy and commercial establishment
or residence routes.

FILLING STATION ATTENDANT - Serves automobiles, buses,
trucks and other automobile vehicles with fuel, lubricants
and accessories.

SINGER, NIGHT CLUB - Is a soloist or member of vocal group
in a night club.

TAXI DRIVER - Drives taxicab, transports passengers for fee;
picks up passengers in response to radio or telegram relayed
request for service.

BARTENDER - Mixes and serves alcoholic or nonalcoholic
drinks to patrons of a bar following standard recipes.

CLOTHES PRESS, LAUNDRY - Prepares soiled clothing and linen
delivery to laundry and verifies contents of returned
bundles; operates presser.

JANITOR - Cleans buildings and keeps them in good repair;
performs minor painting, plumbing and carpentry tasks.
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STREET SWEEPER - Drives street sweeper machine that cleans
streets of trash and accumulations.

SHOE SHINER - Cleans and polishes footwear for customers;
removes surface dirt using brush.

GARBAGE COLLECTOR - Collects refuses on designated routes
within municipality and dumps refuse from containers on to
truck.

LUMBERJACK - Cuts down trees.

COALMINER - Mines coal in underground mine.

FARMHAND - Performs a variety of manual, animal-and-crop-
raising tasks on general farm under close supervision.
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HATT-NORTH ANSWER SHEET

DIRECTIONS: Using a 100 point scale, rate the extent towhich you believe the following jobs are prestigious, theextent to which you expect to be able to get a job in eachof the occupations and the extent to which you would like,or aspire to get a job in each of the occupations.

PRESTIGIOUS EXPECT ASPIRE

1. U.S. Supreme Court Justice
2. Physician
3. State Governor
4. Cabinet member in Fed. Gov.
5. Mayor of a large city
6. College Professor
7. U.S. Representative in Cong.
8. Banker
9. Minister

10. Architect
11. Chemist
12. Dentist
13. Lawyer
14. Psychologist
15. Airline pilot
16. Artist whose pictures are

exhibited in art galleries
17. Owner of factory that employs

100 people
18. Accountant
19. Biologist
20. Musician in symphony orchestra
21. Author of novels
22. Captain in regular army
23. Building contractor
24. Public school teacher
25. County agricultural agent
26. Railroad engineer
27. Farm owner
28. Radio announcer
29. Newspaper columnist
30. Electrician
31. Trained machinist
32. Welfare worker
33. Undertaker
34. Insurance agent
35. Tenant farmer or a person

who owns livestock and
machinery and manages a farm

36. Traveling salesman
37. Policeman
38. Railroad conductor
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PRESTIGIOUS EXPECT ASPIRE
39.
40.
41.
42.
43.

44.
45.
46.
47.
48o
49.
50.
51.
52.
53.
54.
55.
56.
57.
58.
59
60.
61.
62.
63.
64.

Mail carrier
Carpenter
Automobile repairman
Plumber
Owner-operator of a lunch
stand
Corporal in the army
Machine operator in a factory
Barber
Clerk in a store
Cook
Milk routeman
Truck driver
Lumberjack
Gas station attendant
Nightclub singer
Farmhand
Coalminer
Taxicab driver
Restaurant waiter/waitress
Night watchman
Clothes presser in laundry
Bartender
Janitor
Garbage collector
Street sweeper
Shoe shiner
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AMQ

DIRECTIONS

Below are a total of 15 questions. Using the answer which
best fits you, circle the one (1) which best describes you.
Please answer all of the questions. If you are unsure which
answer fits you, circle the answer which you think describes
you best.

1. In how many activities do you wish to do your very
best?
1) as many as possible 2) many 3) some 4) few 5) very
few

2. Would you hesitate to undertake something that might
lead to your failing?
1) nearly always 2) frequently 3) about half of the
time 4) seldom 5) hardly ever

3. In how many areas are you personally concerned about
how well you do?
1) most 2) many 3) some 4) few 5) very few

4. Success brings relief or further determination and not
just pleasant feelings. Do you agree?
1) Strongly agree 2) Agree 3) Neutral 4) Disagree 5)
Strongly Disagree

5. How much effort do you use to reach the goals you set?
1) 0% effort 2) 25% effort 3) 50% effort 4) 75% effort
5) 100% effort

6. How often do you lack confidence when you have to
compete against others?
1) hardly ever 2) seldom 3) about half of the time 4)
frequently 5) nearly always

7. How hard do you feel you have to try in seemingly
trivial tasks?
1) not at all 2) not very 3) medium 4) fairly 5) very

8. How strong is your desire to avoid competitive
situations?
1) very strong 2) fairly strong 3) somewhat strong 4)
not very strong 5) not at all

9. How true is it to say that your efforts are directed
toward avoiding failure?
1) quite untrue 2) not very true 3) unsure 4) fairly
true 5) quite true
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10. In how many areas do you think you will succeed indoing as well as you can?
1) most 2) many 3) some 4) few 5) very few

11. How far do you agree that effort rather than success isimportant?
1) strongly agree 2) agree 3) neutral 4) disagree 5)strongly disagree

12. How often do you seek opportunities to excel?
1) hardly ever 2) seldom 3) about half of the time 4)frequently 5) most of the time

13. How many situations do you avoid in which you may beexposed to evaluation?
1) very few 2) few 3) some 4) many 5) most

14. Do you ever do better if you are worried about failing?1) hardly ever 2) seldom 3) about half of the time 4)frequently 5) most of the time

15. The stronger the chance of failing, the more determinedyou are to succeed. Do you agree?
1) strongly agree 2) disagree 3) neutral 4) disagree 5)strongly disagree
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AMQ ANSWER SHEET

answercircle your
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1 2
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1 2
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1 2
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3
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3

3

3

3

3

3

3

3

3

3
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4

4

4

4

4

4

4

4

4

4

4

4

4

4

5

5

5

5

5

5

5

5

5

S

5

5

5

5

S



APPENDIX D

BACKGROUND INFORMATION QUESTIONNAIRE

76



77

BACKGROUND INFORMATION QUESTIONNAIRE

1. Sex: Male

2. Age:

Female

3. Marital Status: Single
Separated

Married Divorced

4. If married, is your spouse employed? Yes_ No
a) If yes, what is the nature of his/her job?

b) How much does he/she earn? $
5. Are you currently employed? Yes No_

a) If yes, what is the nature of your job?

b) How much do you earn? $

6. What grade are you in?

7. What is your grade point average?

8. What is your father's occupation?

9. What is your mother's occupation?

10. Please check one of the following:
a) Father's educational level (please check highest

achieved level
Elementary School College
Junior High School Other (Specify)
High School
b) Mother's educational level (please check highest

achieved level
Elementary School College
Junior High School Other (Specify)High School

11. Which of the following ways do you use to refer toyourself? (please check all that apply)
Afro-American Negro
Black Colored
Other (Specify)

12. Please stack rank the previous 5 classifications listedin question # 11 in order of preference to you (1 =highest rank; 5 = lowest rank)
Afro-American Negro
Black Colored
Other (Specify)
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