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The problem of this study concerns the admissions and

transition programs of undergraduate institutions which are

members of the Christian College Coalition. A questionnaire

was developed using primarily a Likert-type scale. The

questionnaire consisted of two major sections: (1) questions

relating to agreement with national concerns in the area of

the transition from high school to college as identified by

Ernest Boyer in College: The Undergraduate Experience in

America and (2) questions relating to compliance with the

Statement of Principles of Good Practice of the National

Association of College Admission Counselors. Seventy-five

questionnaires were mailed to member institutions of the

Christian College Coalition in the Fall of 1990. Of the 61

returned, all were useable, representing an 81 percent

response rate.

Based on the information provided by the chief

admissions officers participating in the study, the

following conclusions are drawn relative to Coalition

admissions programs:

1. Transition concerns in Christian College Coalition



institutions do not seem to differ significantly from those

of other institutions of higher education nationwide.

2. Chief admissions officers in Christian College

Coalition institutions may seem to want to appear to be

adhering to NACAC's Statement of Principles of Good Practice

more than they are actually adhering to them.
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CHAPTER I

INTRODUCTION

The process of going from high school to college is a

major transitional period in the lives of most students.

This period of transition involves many adjustments and

begins when students start to search seriously and prepare

for college. This period typically begins either late in

students' junior year in high school or early in their

senior year. The period comes to an end when students have

settled in, become comfortable with, and understand their

new collegiate surroundings. This critical time of

transition has become increasingly difficult over the last

decade because of a number of factors.

These difficulties have become a major concern of the

Andrew Carnegie Foundation for the Advancement of Teaching.

Both in a speech made to the National Association of College

Admission Counselors in the fall of 1987, and in the book,

College: The Undergraduate Experience in America, published

in that same year, Ernest Boyer, President of the Carnegie

Foundation for the Advancement of Teaching, discussed the

issue of transition. In his book, which is based on the

research findings of the Carnegie Foundation over the

previous three years, Boyer found that "the undergraduate

1
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college, the very heart of higher learning, is a troubled

institution" (Boyer 1987, 2). Of the eight national

concerns confronting higher education today, two dealt with

issues involving the transition from high school to college.

Those two major national concerns are the major focus of

this dissertation research.

Issues involved with the first of these two concerns,

"the transition from school to college" (Boyer 1987, 6), are

the discontinuity between schools and higher education, the

disjointedness of the curriculum in high school and college,

the inadequate guidance given for college selection and the

belief among many students that the transition is haphazard

and confusing. Also involved in the first concern are a

strong dissatisfaction with recruitment procedures among

students, the increasing costs of college, a confusion over

admissions requirements, the rapidly increasing number of

part-time students, the lack of academic preparedness of

students, and the poorly marked path from high school to

college.

Transition issues involved in the second major national

concern, "confusion over goals" (Boyer 1987, 3), are the

loss of a sense of purpose many colleges are experiencing

because of the scrambling for students and marketing demands

and an inability of colleges to impart shared values on

which both higher education and society depend. Also

involved are the fragmenting of the disciplines and the
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resulting difficulty in students being able to see patterns

in their courses and the conflict between careerism and the

liberal arts. These national concerns are severely

affecting higher education today.

At most colleges and universities we visited,
these special points of tension appeared with such
regularity and seemed so consistently to sap the
vitality of the baccalaureate experience that we have
made them the focus of this report (Boyer 1987, 2).

Therefore, the first problem of this study is to focus

on these national concerns in the area of transition as they

relate to a specific type of institution of higher

education, the Christian College Coalition.

Closely related to, and involved with, the transition

from high school to college is the office of admissions. A

college admissions office and its representatives have

primary responsibility for guiding and directing students

through the transition process. It is crucial that a

college office of admissions follow principles of good

practice as it helps students through this process. The

largest national organization helping students through the

transition process is the National Association of College

Admission Counselors (NACAC). Members of NACAC support, and

are governed by, their "Statement of Principles of Good

Practice," which grew out of an original Code of Ethics

created in 1937 (NACAC Membership Directory 1989, 22). A

joint statement utilizing the NACAC Code of Ethics was also

developed with the American Association of Collegiate
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Registrars and Admissions Officers, and The College Board,

and was endorsed by the American Council on Education, the

National Association of Secondary School Principals, and the

American School Counselor Association (NACAC Membership

Directory 1989, 22). NACAC's "Statement of Principles of

Good Practice" has been selected to determine to what degree

institutions belonging to the Christian College Coalition

are following established admissions principles as they

guide students through the transition process. Therefore,

the second problem of this study focuses on the degree to

which admissions offices within the Christian College

Coalition institutions are following established principles

in their admissions practices.

The results of this study should be helpful in

determining to what degree national concerns in the area of

transition are being experienced by members of the Christian

College Coalition. Additionally, the study should assist in

highlighting to what degree offices of admissions within

these institutions are following NACAC's Statement of

Principles of Good Practice as they help students through

the transition from school to college.

Statement of the Problem

The problem of this study concerns the admissions and

transition programs of undergraduate institutions which are



5

members of the Christian College Coalition.

Purposes of the Study

The purposes of this study are:

1. To determine whether Christian College Coalition member

institutions have encountered the same national

concerns in the area of the transition from high school

to college as identified by Ernest Boyer in College:

The Undergraduate Experience in America.

2. To determine whether admissions programs in the member

institutions are adhering to the principles of good

practice of the National Association of College

Admission Counselors (NACAC).

Research Questions

Based on the problems and purposes of the study, the

following research questions have been developed to guide

the study:

1. To what degree are member institutions experiencing

national concerns related to the transition from high

school to college as described in College: The

Undergraduate Experiences in America, by Ernest Boyer?

2. 'To what degree are member institutions following the

National Association of College Admission Counselors'

(NACAC) "Statement of Principles of Good Practice"?
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Background and Significance of the Study

One of the oldest and most valuable assets of the

United States is its system of higher education. Since the

founding of Harvard College 354 years ago, literally

millions of people have had the opportunity to study in

America's colleges and universities. The diversity of

collegiate choices is also a special distinction of this

system. It would be most difficult to attach a national

value to the wide effects higher education has had on this

country and the world.

America's system of higher education has greatly

changed since its founding. "Our present academic world

would be unrecognizable to the men who founded Harvard

College in 1636" (Boyer 1987, 66). The colonial colleges

were very narrow in their mission and purpose and the

curriculum and student life were very structured,

disciplined, and inflexible.

The Revolutionary War was a major transition period in

colonial higher education. "Following the Revolution, minds

were on the future" (Boyer 1987, 61). A century later, the

"historic Land Grant Act of 1862" and Eliot's "landmark

inaugural speech" as president of Harvard served to end the

emphasis on the classical curriculum and emphasize the

practical arts (Boyer 1987, 62-63).

As the debate continues today concerning the importance
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of the liberal arts in the education of a student, so it was

a controversial issue in the early 20th century. In 1909,

Lowell, president of Harvard, sought a compromise between

the classical core and the "randomness of electives," and

World Wars I and II revived the importance of a common core

curriculum (Boyer 1987, 64, 65).

A third major force in determining the purpose of

higher education was the 1945 Harvard Report. General

Education in a Free Society--informally called the "Red

Book," which became a "national symbol of renewal" (Boyer

1987, 65,66). Today, as in 1945, the struggle to find the

balance between "individuality and community" continues to

be an increasing challenge for higher education (Boyer 1987,

67). Also today, as in 1945, the critics of higher

education are many and are intense in their attacks. Derek

Bok, Harvard's president, recently stated that critics had

attacked higher education "more savagely during the last 10

years than at any time in my memory" (McMillen 1990, 2).

Indeed, American higher education has experienced many

radical changes throughout its history. The current status

of American higher education has been described and analyzed

by Ernest Boyer in College: The Undergraduate Experience in

America. Boyer found the undergraduate college to be a

"troubled institution" (Boyer 1987, 2). He also found eight

specific problem areas which regularly appeared and

consistently seemed to "sap the vitality of the
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baccalaureate experience" (Boyer 1987, 2). They are:

0 0 9 the transition from school to college, the
goals and curriculum of education, the priorities of
the faculty, the condition of teaching and learning,
the quality of campus life, the governing of the
college, assessing the outcome and the connection
between the campus and the world (Boyer 1987, 6).

The first two of these national concerns deal with

issues related to the transition from high school to college

and are the subject of this dissertation. This critical

time in the lives of most students involves many

adjustments. The process has become increasingly more

difficult because of the increasing costs of higher

education, difficult economic times, reductions in financial

aid, changes in the population, and increased use of

marketing and recruiting techniques used in admissions work.

Therefore, it comes as no surprise that the issue of

student transition from high school to college is a national

concern facing American higher education today.

A foundation area affecting many of the national

concerns in the transition from school to college is the

declining number of traditional-age students. In 1974, when

700,000 fewer children entered elementary school, educators

began to experience "what statisticians had been

predicting," a ten-year decline in enrollment (Brodinsky

1979, 240). In an article in Phi Delta Kappan in April

1981, Duea, the director of research for PROBE, an

independent research organization, reported the results of a
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survey. The survey polled 1345 college presidents and asked

them what they considered to be the critical issues of the

coming decade. Of the 20 issues that surfaced, second only

to inflation and financial concerns, were the declining

enrollment/recruitment and retention (Duea 1981, 587). This

concern among college presidents was understandable given

the fact that Kapparn reported that the population

forecasters predicted a 26 percent decline in the number of

18-year-olds by 1992 (Wharton 1981, 652).

Hesburgh posed a question about the length of the

student drought and stated that by 2010 "we will all have

fought our battle, won or lost" (Hesburgh 1983, 15).

Indeed, many institutions have been fighting a successful

battle since 1979. "Despite the decline in number of high-

school graduates, the department (of education] predicted

that college enrollment will climb 1.9 percent this fall to

an estimated 13,087,0001" (Evangelauf 1989, 2).

Despite the many predictions, many institutions have

been able to maintain or increase their enrollments through

the enrolling of non-traditional students. Enrollments have

also remained stable, partly because larger numbers of older

people are entering college (O'Keefe 1985, 41).

Despite these encouraging statistics, the declining

number of 18 year olds still presents serious concerns for

higher education and thus for students going through

transition.
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Enrollments are up at institutions all over the
country, but there is trouble ahead. Decline due to
population shifts are inevitable. . . .

This then is the bad news: enrollments have not
dropped in part because the decline in the total pool
has barely begun. Most of the decline due to
demographic shifts still lies ahead (O'Keefe 1985, 39-
40).

Several other related issues pose problems for higher

education. First, the "United States population growth will

grow more slowly in the '90s than in the '80s, and, after

1995, it will grow even more slowly than during the Great

Depression of the '30s" (Kiplinger 1989, 109). Second, the

United States fertility rate is the lowest in its history

(Kiplinger 1989, 110). "United States adults are

reproducing at less than replacement level. That is,

today's American woman will have, on the average, about 1.8

children in her lifetime" (Kiplinger 1989, 110). Third, the

number of 18-year-olds is not only declining, but the number

of students who are graduating from high school is also

declining (NACAC April 1989, 13). Fourth, there is a

decline in college-age students. Between 1990 and 2000, the

number of students in the 18-24 year old group will decrease

by 900,000, and the number of students in the 25-34 year old

group will decrease 6.8 million (Kiplinger 1989, 119).

Fifth, there is a decline in the number of blacks and

Hispanics attending college (Hodgkinson 1985, 39). Sixth,

there is a decline in the number of typical students who

attend college (Estraba 1988, 18). Seventh, there is a
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decline in the number of students who are able to remain in

high school through graduation (Hodgkinson 1985, 38).

Eighth, an area of concern which reveals that the changing

population distribution is starting to take its toll is the

decline in the number of applicants to college. "There are

fewer people in the pool. Sooner or later that has to catch

up, and I think it is beginning to" (Moore 1989, 33). A

ninth and final concern is the increase in the waiting lists

of many colleges and universities:

Admissions officers at nearly a third of the 631
colleges surveyed by the National Association of
College Admission Counselors said they had increased
the size of their waiting lists for freshman applicants
this fall, while 32 percent said they had dipped deeper
into their lists to fill freshman classes (Wilson 1989,
36).

These issues affecting United States higher education

are especially critical for the member institutions of the

Christian College Coalition, the population being researched

in this dissertation. Coalition institutions are, by their

nature, small, private, liberal arts colleges, whose costs

are high and who tend to admit the traditional age college

student. Kenneth Gangel, chairman of the Department of

Christian Education at Dallas Theological Seminary, in an

article entitled "Ten Forces Shaping Christian Education,"

states that baby boomers "attend church less than their

parents, have a low loyalty to almost anything, and give

less to their churches" (Gangel 1989, 321, 322). He also

states that "as secularization increases its influence,
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Protestant church attendance will continue its decline"

(Gangel 1989, 325).

The critical importance of the study of demography and

changing attitudes toward religion in America and their

combined effect on Christian education is made very clear in

Gangel's closing sentence: ". . . never was their (Christian

educators'] task more complicated" (Gangel 1989, 329).

Therefore, Coalition institutions not only share enrollment

pressures with secular institutions, but also face the added

pressure of a decline in the number of students who share

their philosophy of education.

The most visible area in which one can observe how

colleges are reacting to the student drought and a national

concern in the area of transition is the use of marketing

and recruiting techniques in admissions work. The pressure

put on colleges by changes in population distributions has

caused great anxiety for many institutions.

Scrambling for students and driven by marketplace
demands, many undergraduate colleges have lost their
sense of purpose. They are confused about their
mission. . . . (Boyer 1987, 3).

The same concerns described by Boyer are discussed in

an article by Chester Finn, former assistant secretary for

Educational Research for the U. S. Department of Education.

He states: "Our colleges will do practically anything to

lure warm, tuition paying bodies into their classrooms,

including admitting---nay, recruiting--men and women gravely
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lacking intellectual readiness for higher education" (Finn

1984, 30).

In a similar vein, a recent front page article in The

Chronicle of Higher Education indicates that problems

related to the decline in enrollments are not subsiding.

The headline reads: "College Recruiting Gimmicks Get More

Lavish as Competition for Freshmen Heats up" (Wilson 1990,

1). As students work through the transition process and

seek colleges which most meet their needs, high-pressure

marketing often works against students by taking their focus

off some of the more critical areas they should be

examining. It is possible that this is why Boyer found the

following national concerns in the area of transition:

students today are dissatisfied with admissions offices,

find the transition from high school to college confusing,

and doubt the adequacy and accuracy of college publications.

They (students) are, we found dissatisfied with
recruitment procedures, unclear about requirements for
admission. . . . (Boyer 1987, 2).

Even with the flood of information--brochures,
college guides, campus visits, and the like--the
process of college recruitment and selection does not
seem to be working very well (Boyer 1987, 20).

Other national concerns affecting students in the

transition process are: the discontinuity between high

schools and colleges, the increasing cost of college,

problems faced by non-traditional students, and the

inability of students to do college work because of their
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lack of prerequisite skills. The pressure before graduation

from high school, to choose a major, the many misperceptions

regarding the importance of the SAT/ACT, the myth that being

"well-rounded" will enhance chances of acceptance, the lack

of commitment of colleges to prepare and orient students to

the demands of college life, and the disturbing decline in

minority enrollment in colleges are also national concerns

in transition.

These national concerns about students who are involved

in the transition from high school to college affect not

only them, but in turn will affect our nation as well. In

order to add to the literature concerning admissions and

transition programs in private, church-related institutions,

this study is needed. Improvement of programs in these two

areas could result from the data collected during this

study.

Summary

The presentation of. this study is made in five

chapters. Chapter I is intended to provide an introduction

to the problem, to state the purposes, and to reveal the

scope of the study. This is followed by a discussion of the

background and significance of the study in an attempt to

reveal the appropriateness of this study.

Chapter II contains a review of the literature.
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Chapter III contains a description of the subjects and

procedures used to collect and treat the data. Chapter IV

presents the data collected. Chapter V contains (1) a

summation of the findings of the study, (2) the conclusions

drawn from the interpretation and comparison of data, (3)

implications of this study, and (4) recommendations for

further research in this area.



CHAPTER II

REVIEW OF RELATED LITERATURE

American higher education, "despite its shortcomings,

is an extraordinary accomplishment, deservedly the envy of

the rest of the world" (Finn 1988, 36). It is a major

industry employing approximately two million people, and

about six percent of the American population either works or

studies within higher education (Finn 1988, 36). In the

United States, there are approximately 2,100 baccalaureate

granting institutions with more than 12 million students

enrolled, "a remarkable achievement unmatched by any other

nation" (Boyer 1987, 1).

In spite of the democratic advances in Western Europe
and Japan and the high priority given to higher
education by the Soviet Union, the most advanced
countries outside the United States have barely reached
the American college-going rate of 1940 (Bonner 1986,
51).

The United States has formed "the world's first system of

universal access to higher education," providing entrance

somewhere to almost anyone who wishes a college education

(Boyer 1987, 2).

Despite the many strengths of American higher

education, however, it is a system under fire and one facing

major difficulties. Harvard President Derek Bok reported

that the critics attacking higher education had done so

16
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"more savagely during the past ten years than at anytime in

my memory" (Debate Over College Costs,- 1990). Boyer, in his

book, College: The Undergraduate Experience in America,

stated that. the research done by the Carnegie Foundation had

found the undergraduate colleges in America to be "troubled"

institutions (Boyer 1987, 2). Finn echoed Boyer in stating

that today's college graduates do not have "satisfactory

intellectual skills and knowledge," higher education lacks

efficiency and productivity and is getting worse, and the

leadership of higher education has either "misdiagnosed" its

problems or is trying to "mislead" others (Finn 1988, 36).

In the same article, Finn accused the nation's academic

leadership of either "self-delusion or premeditated flim-

flammery" (Finn 1988, 39). He stated that higher education

in America will be judged for the following reasons:

Because of the gradual convergence of consumer
resistance to what will soon be a $100,000 bachelor's
degree; disquiet over the no-longer-secret 'Chivas
Regal strategy'; taxpayer unrest (and revenue
shortfalls) at the state level; budget deficits at the
federal level; an increasingly agnostic press; more
activist governors and legislators; and the widening
public perception--fostered by athletic scandals, drug
problems, student loan defaults, proprietary school
abuses, and pork barrel politics on Capitol Hill--that
higher education is not immune to ethical and moral
failings. One might call it the academy's own "sleaze
factor" (Finn 1988, 39).

With the plethora of problems and challenges that

higher education is experiencing, the question arises as to

what effect these situations are having on students as they

go through the admissions process and make the transition
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from high school to college. The transition process is a

critical period in the lives of most students. It usually

begins late in the junior year when students start to search

and prepare for college, and it ends when students have

settled in and adjusted to their collegiate surroundings.

In a report to the National Commission on Excellence in

Education, the president of the National Association of

College Admission Counselors (NACAC) testified in 1982 that:

"The transition process is really one of making the
step into another phase of life--never an easy process.
The process is not easy for the student because very
often 'independence' and 'adult' status are frightening
as well as desired. The decision-making process is a
personal one, and the influences brought to bear on the
student are complex and confusing. . . . The
difficulties of parental expectations and child's
reconciliation come into focus" (Lowery 1982, x).

As stated in chapter one, the research done by the

Carnegie Foundation for the Advancement of Teaching and

reported by Boyer in College: The Undergraduate Experience

in America, found that there were eight areas in higher

education which were of national concern. Of the eight, two

of the concerns dealt with issues involved in the admissions

and transition process students experience as they go from

high school to college. The problems that the Carnegie

Foundation found appeared with great regularity and seemed

"consistently to sap the vitality of a student's

baccalaureate experience" (Boyer 1987, 2).

In order to better understand these national concerns

in the admissions and transition process, it is important to
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understand the historical setting of the problem. This

point was well made by Broome, who with the help of Butler

of Columbia and Eliot of Harvard, wrote a dissertation on

the history of admissions requirements from the founding of

Harvard to 1902, the time of his writing. Broome stated:

It is difficult to conceive of an educational problem
of any depth or significance which does not have a
history. . . . In order, then, to comprehend the
possibilities as well as limitations of any latter-day
problem it is necessary to know of the attempts,
successes, and failures of the past. In fact, from
such attempts, failures, and successes, present
educational conditions have resulted. Hence the
importance of the study of . . . the historical setting
of any important problem" (Broome 1902, 5).

A History of Admissions and Transition Issues

in American Higher Education

The 17th Century

The historical setting of the admissions and transition

process began with the founding of Harvard College 354 years

ago. "Our present academic world would be unrecognizable to

the men who founded Harvard College in 1636" (Boyer 1987,

66). Harvard was the "connecting link" between the Old and

New Worlds and was the "Mother of American Colleges" in that

it significantly influenced the character and direction of

American higher education (Broome 1902, 11). Harvard was

patterned after the great universities of Oxford and

Cambridge (Rudolph 1968, 4). The influence of Cambridge,
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however, was of primary importance since the majority of

learned colonists were graduates of Cambridge, including

John Harvard (Broome 1902, 12,13). The original mission,

purpose, and philosophy of Harvard was clearly religious in

nature:

After God had carried us safe to New England, and we
had builded our houses, provided necessaries for our
livelihood, reared convenient places for God's worship,
and settled the civil government: One of the next
things we longed for, and looked after, was to advance
Learning and perpetuate it to Posterity, dreading to
leave an illiterate ministry to the churches, when our
present ministers shall lie in the Dust (Broome 1902,
14).

From 1638-1692 Harvard was, therefore, a theological

institution in keeping with the political nature of the

colony which had "religion as its basis and chief object"

(Broome 1902, 14). The intention of the colonists that

education should promote religion is seen in one of the

statutes that influenced the conduct for Harvard students

for nearly 150 years--"Everyone shall regard the main end of

life and studies to be a knowledge of God and of Jesus

Christ which is eternal life" (Broome 1902, 14).

In examining the admissions process and requirements,

it is not surprising that those who were admitted to Harvard

had to be in agreement with the religious, moral, and

political beliefs of the college (Fraser 1937, 161). It is

noteworthy at this point to state that no published records

of college admissions requirements exists for the first 150

years of American higher education, since no catalogues were
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issued until 1800 (Broome 1902, 5). In 1642 President

Dunster issued a code of laws in College Book No. I which

delineated clearly the academic requirements necessary for

admission (Broome 1902, 17,18). To be admitted, a student

had to translate any of the classics into English, be fluent

in Latin, and perfectly decline Greek paradigms (Westmeyer

1985, 9). In order to assess an applicant's abilities,

admissions procedures of the early colonial colleges

consisted of oral exams, and an essay written in Latin,

usually held in the spring, enabling the student to

matriculate in the fall (Brubacher and Rudy 1968, 11). If

the candidate was successful, his acceptance letter was a

copy of the college laws with an inscription from the

president ("admittatur") on the laws proving his

matriculation (Brubacher 1968, 11). An early orientation

process to help the student in transition was to transcribe

a copy of the college laws to aid in his "personal guidance"

(Broome 1902, 18). The transition process in relation to

academic preparation at this time was a very smooth one

(Broome 1902, 22). Latin and Grammar school headmasters all

through the 17th century drilled boys in Greek and Latin,

knowing of their importance in admissions (Brubacher and

Rudy 1968, 12).

While the early colonial colleges were primarily for

those wanting to become ministers, the academic program was

also "suited to students of medicine and law," and unless
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one was interested in these professions, he did not attend

college (Fraser 1937, 161). Harvard was "the college which

trained the schoolmasters, divines, the rulers, the cultured

ornaments of society--the men who spelled the difference

between civilization and barbarism" (Rudolph.1968, 6).

The 18th Century

"During the eighteenth century, increased colonization,

sectional pride, and sectarian differences led to the

foundation of twenty-one colleges within the thirteen

original states" (Broome 1902, 25). "Until shortly before

the Revolution, there seem to have been no fundamental

changes made or even planned in the educational policies of

American colleges" (Fraser 1937, 160). Changes were,

however, attempted during this period. A minor change

occurred at Yale in 1745 with the adding of arithmetic to

the admission requirements (Rudolph 1968, '29).

Thomas Jefferson also offered several "striking

proposals" for change while at William and Mary to do away

with the traditional classical curriculum and replace it

with the French model of "arts and sciences," but these

changes were short lived (Fraser 1937, 162,163). A

significant attempt to change who could be admitted to

college was also made in the last half of this century.

Dupont de Neumours proposed a system which illustrated the
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French idea that "education for all is the salvation of the

democratic state" (Fraser 1937, 166).

. The 18th century, therefore, saw little change in

admissions requirements and in the type of students higher

education served. It continued to remain for the privileged

few. By the end of this century, there were over three

million people in the United States, but only "24 colleges

and probably fewer than 2,000 students and 100 teachers

existed" (Fraser 1937, 161).

The 19th Century

Higher education in America in the 19th century was

marked by several changes which, in turn, affected the

admissions and transition to college. A first area of

change was in academic admissions requirements. In 1800

there were still only three subjects required for admission

to any college, but by 1870 eight new subjects had been

added (Broome 1902, 46).

A second area of change was in the number of colleges

begun in this century. By 1860 there were 246 colleges in

the United States, in every settled part of the country,

compared to only 24 colleges in 1800 (Fraser 1937, 166).

Almost all of these were Protestant colleges (Cardozier

1987, 1). From the Revolution to about 1870, the proportion

of college students to the population grew very little
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(Fraser 1937, 167). However, from 1870 to 1900 the student

population increased 354 percent, from 52,286 to 237,592

students (Wise 1960, 6). The legislative event responsible

for this rapid growth, for opening the doors of higher

education to more than just the elite, and for encouraging

curriculum changes, was the Morrill Land Grant Act of 1862.

The Morrill Act brought a third major change to higher

education, the birth of the state college. The Morrill Act

greatly affected the admissions and transition process in

that it now made college available for the ordinary person

(Cardozier 1987, 4).

"State College" would come to have as homely and honest
ring about it as any of the other institutions
identified with agrarian America. . . . "State
College" evoked the ideas of wholesome rural values and
principles (Rudolph 1968, 264).

The growth of state-supported institutions brought an

awareness that the face of American higher education was

changing (Rudolph 1968, 279). The older eastern colleges

"no longer had the exclusive right to speak for American

higher education, to guide its destiny, to set its

standards, or to monopolize the resources available for its

support" (Rudolph 1968, 279).

A fourth change in the 19th century was the

introduction of the position of director of admissions.

Previous to the Civil War, most institutions were managed by

the president, treasurer, and part-time librarian, but, as a

response to the growth in enrollments after the Civil War,
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the position of admissions director was born (Rudolph 1968,

434,435).

A fifth change affecting college admissions which

showed that "education was for all" was the chartering of

the first college for women in 1853, Elmira College (Fraser

1937, 166).

A sixth area of change was in academic philosophy and

the beginning of the university movement. It was originally

brought on by Thomas Jefferson who, in establishing the

University of Virginia, recruited a number of professors

with PhD's from German universities (Cardozier 1987, 5).

This led to American students going overseas to do advanced

study and returning with a "profound belief in research and

scholarship" (Cardozier 1987, 5).

In the last quarter of the nineteenth century a
considerable number of universities were established
and old colleges changed to universities, both in name
and programs. Scientific truth began to replace
revealed truth; and PhD trained scientists replaced
older faculty, who were not acquainted with this new
approach to knowledge (Cardozier 1987, 5,6).

Along with these philosophic changes came the creation of

the elective system, which was the "largest and most

significant" educational event in the last half of the

century (Broome 1902, 48).

The final area of change in the 19th century was in the

transition from high school to college. Unlike the close

articulation between Latin and Grammar schools and the
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colonial colleges, there were serious articulation problems

at this time.

Brubacher notes that the subject of transition from

high school to college did not even reach a stage of

professional discussion until the end of the century

(Brubacher and Rudy 1968, 245).

Search for a principle of order was far reaching
because it raised questions not only about who was
qualified to cross the line separating secondary and
higher education, but about where that line should be
drawn and about what should be taught on each side of
it (Brubacher and Rudy 1968, 245).

This problem was due to the fact that during this time,

there was a free public elementary school program, but,

secondary education was absent in America except in New

England (Rudolph 1968, 281). The private academies were

preparing students for college, and, therefore, state

institutions set out to find a way to bridge the gap from

common school to public higher education (Rudolph 1968,

281). The traditional method used to solve the problem was

for colleges to offer preparatory programs which resulted in

some colleges not graduating a class for as long as eight

years (Rudolph 1968, 281).

This problem, which confused students in transition,

was resolved by Henry Frieze, then president of the

University of Michigan (Rudolph 1968, 282). In 1870, Frieze

recognized graduates "from certain Michigan high schools

that the university certified as offering respectable
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collegiate preparation," and this program in turn unleashed

the high school movement (Rudolph 1968, 282,283). This drew

the. two institutions closer together "by minimizing the

barriers between them," while motivating high schools to do

better work and sensitizing the colleges to the problems of

secondary schools (Brubacher and Rudy 1968, 244). Students

going through the college admissions process continued to

experience less frustration as other states followed

Michigan, and regional accrediting associations were formed

to enable students to more easily attend college out of

state (Brubacher and Rudy 1968, 245). The use of uniform

entrance examinations also helped students in the transition

process. The "Regents" exams given in New York in 1878 were

the beginning of the standardization function (Brubacher and

Rudy 1968, 245). This concept of standardized admissions

exams was popularized by Butler in the 1890s (Brubacher and

Rudy 1968, 249). At a meeting of the Association of

Colleges and Secondary Schools of the Middle States and

Maryland, Butler urged that a "uniform set of college

entrance requirements" be drawn up, giving birth to the

future College Entrance Examination Board (College Board)

(Brubacher and Rudy 1968, 245). These standardized exams

allowed for testing to be done at centers across the country

and saved colleges both time and money (Brubacher and Rudy

1968, 245). A final action that aided students in

transition occurred in 1892 when the National Education
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Association appointed its famous Committee of Ten to create

an approved secondary curriculum (Rudolph 1968, 247). These

efforts made initially by the colleges to smooth the

transition from high school to college proved successful,

for, by 1895, only 17 percent of college students had come

through college sponsored preparatory programs, a then

"dying institution" (Rudolph 1968, 284).

Thus the 19th century was marked by many progressive

changes in secondary and higher education. These changes

greatly aided students in the admissions and transition, and

laid the foundation for much of the fruit which modern

higher education enjoys.

The 20th Century: 1900--1929

The American college of the early 20th century was a

system "under fire" and faced an image problem (Lockwood

1913, 3). Many influential people believed colleges could

not justify themselves and that freshmen were, for the most

part, "noisy, lazy, conceited, and dissipated upstarts"

(Lockwood 1913, 3). At this time many believed having a

degree from college did not give a boy an advantage over a

boy who went directly from high school to work (Lockwood

1913, 3). College was viewed as a place for the "idling

classes," and a "training school for shamming and shirking,"

lacking sorely in the true purposes of higher education
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(Lockwood 1913, 3,4). Critics thought that a student could

earn a degree with performance that would "cost him his

desk" in the business world (Lockwood 1913, 4). An American

Council on Education report stated that a "superkindergarten

group set the social tone and presently the intellectual

tone for the college" during this period (Wise 1960, 35).

Despite these problems, admissions offices continued to

admit many more students and the number of institutions

increased. Because it continued to maintain its autonomy,

the United States boasted almost 1,000 colleges by 1910,

whereas France had only 16 (Bok 1986, 11). By the end of

World War I, the collegiate population had increased past

the one million mark (Warner and Havinghurst 1949, 5). By

1929 the student population had increased 363 percent from

1899 (Wise 1960, 5). With these dramatic increases in

enrollments, by World War I, the position of admissions

director became visible and the "modern phase of the

personnel movement was born" (Brubacher and Rudy 1968, 334).

The transition problems experienced in the articulation

from high school to college continued to improve during the

early part of the 20th century thanks to the efforts of many

organizations who developed collegiate accreditation

(Rudolph 1968, 438). In 1908, the Carnegie Foundation

contributed significantly in aiding students in the

admissions and transition process by standardizing what

courses could be given acceptable admission credit, now to
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be called a Carnegie Unit (Rudolph 1968, 2). The year 1901

marked the date of the first College Board's standardized

exam (Rudolph 1968, 438), which became a foundation activity

in helping close the huge gap in the transition from high

school to college.

Broome summarized well the admissions and transition

problems in higher education at the turn of the century. In

relation to the unfairness of the system, he stated:

The weakness of the humanistic curriculum of the early
college was that culture was synonymous with a
knowledge of Latin and Greek. Students who seemed not
to profit well by such discipline were considered
hopeless cases, and relegated to the class of artisans.
- - . Those who finally attained to the cultured
class, so-called, were the product of a very severe
selection, not a natural selection. It was this sort
of narrow thinking that has made the American college
such an exclusive and undemocratic institution, and one
so difficult of access except to the favored few
(Broome 1902, 148).

In discussing possibilities for change, Broome stated:

A change of attitude is apparent. As Mr. Dewey says,we are beginning "to study the typical necessities of
social life, and the actual nature of the individual in
his specific needs and capacities." We are coming to
act on the principle that the aim of education
throughout its entire range is to adapt the individual
for life in its fullest and most comprehensive sense
and that all studies which fulfill this purpose
adequately are of equal value and dignity (Broome 1902,
148,149).

In discussing transition, Broome stated:

Three conditions are necessary to secure an ideal
connection between the high school and the college.
These are: (1) a fair degree of flexibility in high
school curriculums and in the requirements for
admission to college, (2) a reasonable degree of
uniformity in the standard of our high schools and in
the requirements of the colleges, and (3) adequate and



31

fair tests of a student's intellectual, moral, and
physical fitness to begin the college course. . .
The important issue today is the method of testing acandidate's ripeness for admission to college (Broome
1902, 149).

Thus, continuing improvements in closing the gap

between high school and college, the important work of the

College Board, Carnegie Foundation, and other agencies, the

growth of the role of admissions director, huge gains in

enrollment, a privileged student body heavily involved with

social activities, and a considerable amount of skepticism

as to the value of a college education, all marked the first

quarter of the 20th century.

The 1930s

The decade of the 1930s brought a more serious spirit

among students in higher education (Wise 1960, 36). But

with this more serious minded and less social student came

several problems in the area of admissions and transition.

During the Great Depression, admissions directors in many

colleges were hustling to find students, with "two for one"

specials not being unusual (Wilson 1963, 1). Choosing

students who could persist was a major problem for

admissions directors. One half of applicants dropped out

before graduation and, in so doing, "blacklisted" themselves

at other colleges if they decided to re-enroll (Tunis 1940,

4,6). Another problem which challenged admissions directors
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was that many students in college were not suited to take

advantage of the opportunity. A veteran dean of Princeton

said of students during this period that one-third of them

were "miscast" and "clutter up the place and are a drag on

the works" (Tunis 1940, 7).

In order to resolve these problems, a variety of

college planning books were published during this period to

aid students in the admissions process. One such book

listed three key criteria for determining if one should

attend college: "First, a fairly high degree of bookish

aptitude; second, an awakened intellectual interest in

something; and, third, a fairly high degree of self-mastery

or capacity for self-direction" (McConn 1937, 5). Another

book designed to help women have a successful transition

encouraged them to get their teeth cleaned and filled, eyes

and tonsils examined, vaccinations, bring only clothes with

"good lines" and "never extreme," two pair of shoes, and,

for a successful social adjustment, read Manners for

Millions (Baldwin 19:37, 10-17).

Admission to college during the 1930s was based upon

receipt of a "certificate of graduation" by most colleges,

as well as certificates of good character and health (Fraser

1937, 29,30). However, there still existed wide differences

regarding every kind of admissions requirement, and almost

every policy was seriously disputed (Fraser 1937, 30).

College costs during the 1930s, including room, board, and



33

tuition, averaged approximately $375 for public and $500 for

private institutions (McConn 1937, 103).

The 1940s

The 1940s was a time of tremendous change throughout

the political world. It was also a major turning point in

the history of American higher education.

Critics, as in the 1930s, still questioned the idea of

so many students attending college. One author stated that

parents could often serve colleges by keeping children who

lacked "mental power" away from the colleges, which they

tended to "clutter up" (Tunis 1940, 11). In fact, almost no

one believed that a college education should be available to

everyone who wanted it and was willing to work for it

(Bonner 1986, 44).

The student population continued steadily to increase

to about one-and-one-half million in 1940 (Warner 1949, 5).

Admissions directors were dealing with students who were

predominantly male (60 percent), almost all white (97

percent), and mostly still from middle and upper classes

(Bonner 1986, 45). The federal government provided very

little support to higher education, and it was almost

totally funded by student tuition and state governments

(Bonner 1986, 45). Of the 3,200 colleges and universities

in existence today, only slightly more than half existed in



34

1940, and a state university of 10,000 students was

considered "large and unwieldy" (Bonner 1986, 43).

. In summary, the status of higher education in 1940 was

described as follows:

Colleges and universities in 1940 were basically
elitist institutions--they served only the very few,
concerned themselves with student character and moral
habits, emphasized traditional studies, charged
tuitions that only the middle and upper classes could
afford, and discriminated sharply against blacks,
women, and the poor. Furthermore, no one seemed to
care. . . . In 1940, little was expected of the
university in terms of broadening opportunity, changing
life expectations, or improving the quality of life
through research and instruction.

However, a great transformation began with the Second
World War (Bonner 1986, 45).

The job description for an admissions director in the

1940s was quite different than today. Most students applied

to only one local college, most students were admitted, and

almost all enrolled (Behnke 1990, 7). The admissions

process was not competitive, and students did not have

access to information in order to compare themselves with

others (Behnke 1990, 7).

It was predicted that eight to nine million veterans

would not find a job following the war, so the Servicemen's

Readjustment Act (G. I. Bill) of 1944 was created by

Congress, which, in turn, "sparked the unintended revolution

in higher education" (Bonner 1986, 45,46). It provided a

subsidy for tuition, fees, books, and a monthly allowance

(Behnke 1990, 7). The government expected no more than
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150,000 veterans to be enrolled in any one year, but, to the

shock of all, 2,232,000 veterans took advantage of the G. I.

Bill, with veterans accounting for nearly half of all

students in college in the United States in 1946-1948

(Bonner 1986, 46).

"Almost overnight, the G. I. Bill changed our ideas

about who should go to college" (Bonner 1986, 47). With

enrollments climbing from 1.5 Million in 1940 to 2.5 Million

shortly after the war, going to college became an accepted

way of life (Warner and Havinghurst 1949, 5,6). Common

people began to see college "within their grasp"; married

students, normally not allowed to attend, were now accepted;

the federal government became a presence on campus for the

first time, and crowded campuses were a "practical reality"

(Bonner 1986, 47). With this increased demand for higher

education came challenges for admissions directors.

Obviously, at many institutions, on-campus housing was a

problem. In order to have enough space for their own

constituency, states began to charge higher tuition, and

raised entrance requirements, for those students coming from

out of state (Warner and Havinghurst 1949, 25). Typical

costs for room, board, and tuition had increased

significantly since the 1930s for private colleges, to

$1,357, but had only risen to about $530 for public colleges

(Warner and Havinghurst 1949, 36).
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A further challenge for admissions directors during

this period of rapid growth and changing traditions was how

to tap the rich talent of high school students who still did

not see college as their best option or, if they did, could

not afford it. "By 1945 only 40 out of 100 young people

graduated from high school, and of those, only 16 went to

college" (Behnke 1990, 6). Not even one half of the

superior high school students in the 1940s were able to

attend college, and of every 1,000 students who entered 5th

grade during this time, only 51 went on to graduate from

college (Warner and Havinghurst 1949, 9,11,13). A related

factor which held back students from thinking about college

was that in 1946, only 6 percent of the population was

college trained (Warner and Havinghurst 1949, 13).

Another major event of the 1940s that laid the

foundation for the opening of American higher education was

the 1947 special report commissioned by President Truman

which called for the government, for the first time in the

world's history, to provide for "mass education to the

university level" (Bonner 1986, 47). However, it would be

almost 20 years before America was ready to accept this idea

(Bonner 1986, 47) .
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The 1950s

Students being admitted to college in the 1950s were,

for the most part, "seekers," whose primary goal was to get

a job (Wise 1960, 24). Their fathers had viewed success as

being the head of a major company or being in a profession;

but for these students, a job was a "means to an end, not

the end in itself" (Wise 1960, 24,25). With the influx of

veterans, the social life on campus became more serious

(Wise 1960, 36), and students wanted to marry early, have a

large family, and a happy, leisurely life (Wise 1960, 25).

There was a revolution among students of the 1940s and 1950s

in that they returned to the 19th century mores (Wise 1960,

37). Interest in social clubs, the Greek system, heavy

drinking, and casual dating all dwindled, while interest in

religion increased (Wise 1960, 37). A spirit of

"individualism" prevailed and students sought those

activities which best served them (Wise 1960, 38).

Although enrollments dropped as veterans graduated,

growth in admissions activity continued with almost 300,000

more students in higher education in 1959 than in 1949 (Wise

1960, 6). The traditional age of college students had gone

from 14 in the colonial period to 16-21 in the 1800s to 17-

21 in the 1900s to 18-21 by 1956; however only 55 percent of

students at this time were of this traditional age (Wise

1960, 7). This shift in population to older students posed
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a challenge for admissions directors as the 25-34 year old

population increased 47 percent between 1953 and 1957 (Wise
1960, 7). A further challenge for admissions directors came

in 1956 when the Committee on Education predicted that,

because of postwar births, "college enrollment would double

and perhaps triple by 1970" (Bonner 1986, 48). This surge

of predicted enrollment came to be known as the "baby boom,"

"the period following World War II, from 1947-1961, marked

by a dramatic increase in fertility rates and in the

absolute number of births" (Mathisen 1990, 14).

In the 1950s., the Russian launching of Sputnik greatly

affected higher education. The launch of that satellite

started the idea that nothing was as important as a "trained

and educated mind," and thus the National Defense Act of

1958 was created (Henry 1975, 119,120). The Act called for

the "fullest development of the mental resources and

technical skills" of students and sought to give assurance

that no student of ability would be denied a college

education because of financial need (Lowrey 1982, ix). But

the Act was limited in that it only helped students through

loans and was "targeted" to areas relating to national

defense (Bonner 1986, 48).

The real challenge of the 1950s for admissions

directors was in the area of recruitment. As the number of

GIs began to drop, colleges became alarmed, and recruitment

in admissions work was born, as were competitive admissions
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policies (Behnke 1990, 8). Despite the improved

articulation between high school and college, during this

period fewer than half of the top 25 percent of high school

students were going to college, and only 60 percent of the

top 5 percent attended (Brubacher and Rudy 1968, 249). A

crucial step in encouraging talented students to pursue a

college education was the beginning of the Advanced

Placement Program in 1953, which enabled high school seniors

to earn college credit for their high school course work

(Brubacher and Rudy 1968, 249).

Several other changes took place in the 1950s which

helped students in transition. First, colleges began to

"ease the rules" and wanted students to have more

information in order to make better choices. Second, the

College Board, in 1956, for the first time, released SAT

scores to students as well as to the colleges. Up until

that date, students never knew their scores on the test.

Third, the Candidate's Reply Date Agreement, originally

begun in 1948, continued to strengthen the idea of "student-

centered admission" (Behnke 1990, 8).

The 1960s

The decade of the 1960s was a time of vast changes for

people involved in college admissions work. The decade was

the "golden age" of higher education; "never again would
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colleges experience the same euphoric sense that everything

was possible" (Bonner 1986, 48,49). Admissions officers

enjoyed a "sellers market" as the demand for higher

education seemed "insatiable," due in large part to the idea

that attending college was no longer a privilege, but a

right (Ashworth 1979, 37,39). The whole country was excited

about the idea of going to college, to the point that some

"were trying to enroll their just born offspring and even an

occasional unborn baby" (Wilson 1963, 1).

The reason for this overwhelming interest was that

Americans' faith in higher education was at its peak, and

they saw it as the way to opportunity (Bonner 1986, 48).

"The visionary proposals of President Truman's planners of

1947 (mass higher education] began to seem not only feasible

but urgent" (Bonner 1986, 48).

With the coming of the postwar baby boomers, campuses

swelled beyond their capacity (Cardozier 1987, 11), and this

"unprecedented demand" put pressure on states, boards, and

colleges for decisions on admissions policies regarding "Who

should attend college?" and "What type of college should

they attend?" (Wilson 1963, 11). Policies in admissions

matters at this time were regarded as particularly crucial

because of the implications they had on individuals and

society (Wilson 1963, iii). A Southern Association of

Colleges and Schools committee found that admissions

policies in 1962 were being made without "comprehensive
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planning" and argued that such planning should occur

regardless of "academic or economic forces" (Wilson 1963,

iii).

Bonner describes the many responses in higher education

and government to these new demands:

Between 1960 and 1970, 5 million new students crowded
onto campuses; 500 new campuses were built, faculty
salaries nearly doubled, and 250,000 added faculty jobs
created a historic seller's market; research
opportunities dwarfed any that had ever been known;
states increased their appropriations for higher
education from 1.37 billion to 5.79 billion; and by
decade's end the federal government accounted for 4
billion or 16 percent of all monies spent by colleges
and universities.

The old dream of a community college in every
corner of the nation now became a reality. By 1970,
more than 1,000 community colleges, three-fourths of
them public, were in existence. And enrollment in
these two-year colleges jumped fivefold in the decade.
At the other end of the student spectrum, graduate
students, who barely numbered 100,000 in 1940, tripled
in number in the 1960s and topped the one million mark
by 1970 (Bonner 1986, 49).

Under the leadership of presidents Kennedy and Johnson,

the federal government in 1963-1965 passed a "flood of new

laws" including the Higher Education Act of 1965, which

provided for new buildings, more student loans, grants,

broader fields of study, more library books, and more

graduate study and research (Bonner 1986, 48). The Civil

Rights Act of 1964 and the affirmative action programs of

1965 were designed to correct previous injustices and

overcome discrimination (Ashworth 1979, 39).

This "golden era" of higher education with all of its

positive aspects and rapid changes was not without its
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problems. Students were angered because of the "increasing

impersonality and bureaucratic controls" of campuses and, as

a result, began to protest (Bonner 1986, 49). Activities to

promote civil rights began with lunch counter sit-ins in

1960, freedom rides in 1961, and in 1962, Attorney General

Kennedy called out 3,000 soldiers and 400 federal marshals

to protect James Meredith, a black student who had been

denied admission to the University of Kentucky (Behnke 1990,

8). Student protests began initially in 1964 at the

University of California at Berkeley over the issue of free

speech, but soon spread to other campuses and involved

issues such as "irrelevant curricula and impersonalization

of teaching," integration, and the war in Viet Nam

(Cardozier 1987, 11). Other factors which combined to lead

to campus unrest were increased diversity within the student

body, the draft system, a more permissive student body,

students given adult status by the legal system, and

students having the right to vote (Ashworth 1979, 38).

Other admissions and transition issues of the 1960s

include the "open door" admissions policy prevalent in the

1960s, which challenged admissions officers as it created

"appalling dropout rates" (Wilson 1963, 1). The transition

to freshman life greatly changed as "rules governing

behavior were gradually loosened" and dorms began to go co-

ed (Behnke 1990, 9). College admissions catalogs and
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publications began to include non-discriminatory statements,

something taken for granted today (Behnke 1990, 9).

The 1970s

The decade of the 1970s was initially marred by the

slaying of four students at Kent State and by hundreds of

colleges closing their campuses as the protest movement

peaked (Bonner 1986, 49). The "turning point" in this era

was the 1971 bombing of a classroom building at the

University of Wisconsin which resulted in causing

"disenchantment and shock" with the protest movement

(Cardozier 1987, 12). By the mid-1970s, students arriving

on campus were "decidedly unsympathetic" with those of the

1960s (Cardozier 1987, 13). Clark Kerr stated that, for

students of the 1970s,

- -.-.the bright illusions about American society were
lost. They were tarnished by the misdeeds and
duplicity of the nation's leadership, weakened by the
impotency of the very political system the earlier
college generation attempted to reshape for its own
ends, and darkened by the loss of heroes who believed
and taught that the illusions--the ideals--of the
generation need not be abandoned (Levine 1980, xi,xii).

Students of the 1970s were a generation who had "too little

hope for humanity and too much concern for themselves"

(Levine 1980, xii).

Despite the negative reports and difficulties of the

1970s, it was a "good decade for higher education" in the

areas of increased enrollments and continued financial
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backing, especially from states (Carnegie Council on Policy

Studies in Higher Education 1980, 194). The 1970s also saw

the-benefits of the social and legislative struggles of the

1960s, with larger numbers of women, blacks, and poor people

entering college (Bonner 1986, 50). Remarkably, 77 percent

of the 3.5 million new students who came to college in the

1970s were women, and for the first time since 1636, women

in college outnumbered men (Bonner 1986, 50). The rapid

growth of women making the transition into higher education

was aided by Title IX of the Higher Education Act, which

gave women a "formidable weapon to prevent sexual

discrimination" (Behnke 1990, 11).

The close of the 1970s was the end of a 20-year cycle

of higher education responding to public pressure from the

government to "grow, open its doors to students previously

denied access, to expand and add programs and degrees, to

build new buildings and campuses, and to correct social

inequities" (Ashworth 1979, 21) . Given the problems of

inflation, huge debt, and competition for students, college

presidents were doing everything possible to survive the

decade of the 1980s (Ashworth 1979, 21,22).

The 1980s

Despite the Reagan Era of the 1980s, with its

philosophy of individual responsibility (Lowrey 1982, ix),
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"neither Reagan nor the nation moved very far from the basic

commitment to the new shape of higher education" (Bonner

1986, 51). From 1982-1986 the nation's total financial

commitment to higher education grew a "staggering" 50

percent (Bonner 1986, 51). However, there was a shift away

from grant aid to loan programs, and this burden caused a

drop in attendance of students from poor families (Behnke

1990, 30).

Higher education in the 1980s was an "immense

enterprise," with more students enrolled than all of the

people in New England and more faculty and staff employed

than the population of 17 different states (NEA Almanac

1984, 5). In 1988, one in four American workers was a

college graduate which no other nation came close to

matching, with only one in 11 workers in Britain and one in

nine in West Germany (USNWR 1988, C3).

The declining number of traditional-age students became

a major topic of conversations for admissions directors in

the 1980s, and the coming of an enrollment crisis was a

subject of serious concern discussed in a variety of formats

by all involved in admissions work. The concept of

"marketing" moved from the world of business to the heart of

many offices of admissions. Directors of Admissions changed

their titles to Vice Presidents or Deans of Enrollment as

institutions realized that a decreased size of student

population, combined with their many other problems, could
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spell doom to their campuses. Thus, students were

"bombarded" with information about colleges ranging from

videos to special tours as colleges competed for a dwindling

number of 18-year-olds (Behnke 1990, 30).

Due to creative curriculum offerings and increased

numbers of non-traditional students coming to college, most

institutions were able to hold off the crisis earlier

predicted, and college enrollment continued to climb. The

decade of the 1980s also saw "half of those high school

graduates from poor families with medium ability and nearly

three-fourths with high ability" enrolled in college (Bonner

1986, 5). Almost 60 percent of students pursued a wide

variety of studies, while students declaring themselves as

liberal arts majors, once the only course of study,

represented only a third of students (Bonner 1986, 51). The

university system of the 1980s had become "Clark Kerr's

'multiversity,' with a strong allegiance to research and

public service as well as teaching" (Bonner 1986, 51).

Worried that they would not be able to continue the

lifestyle of their parents, students viewed selection of

their college seriously (Behnke 1990, 30).

In reviewing the last 355 years of American higher

education, there have been many problems which have made it,

at times, impossible and, many times, difficult for young

men and women to pursue a college education. However, with

these problems have come those who sought solutions so that
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students might not only have access to higher education, but

that the admissions and transition process would better meet

their needs.

The Carnegie Council, in a special report, described

the tremendous success and growth of American higher

education:

The expansion of education in the United States was
propelled primarily by three forces. One was the
national commitment to expand access to higher
education; a goal that was set more than a hundred
years ago and has become in recent years, a dominant
factor in public policy. The second was a growing
belief that the nation's welfare depends on higher
education not only because expanded enrollment serves
social justice and provides an educated citizenry, but
also because a capacity for advanced study and research
helps the nation meet important needs. A third force
has been an increase in the service functions of higher
education in many areas--service to agriculture,
industry, and the professions; student activities,
cultural programs for the community; and adult
education, among others (Carnegie Council 1980, 47).

The 1990s

In looking at the future of higher education in the

areas of admissions and transition, the Carnegie Council

predicted that the 1990s would be a time of continued

changes and challenges. They predicted increased numbers

of students on large campuses, problems in enrollment

growth, and increased pressure to serve the student market

(Carnegie Council 1980, 194). The "drama" will come as

faculty seek "to hold on to what they value most from the



past," and administrators "adapt to the new, realities of the
student market" (Carnegie Council 1980, 195).

Colleges and universities of the 1990s faceincreasingly tight budgets, a predicted economic down-turn, tough choices that can no longer be deferred,outside scrutiny about what students are getting fortheir money, debates over the attempts to diversifyrthestudent population and curriculum, increased studentactivism, and, worst of all, the erosion of publicconfidence (Nation 1990, 3).

The Declining Enrollment Problem

Introduction

In examining the current issues in the areas of

admissions and transition, a crucial area for discussion is
the decreasing number of traditional-aged students.

Although most institutions have waged successful battles to
maintain their enrollment in the face of a steadily

decreasing traditional-aged market, this subject is still of
vital importance. "Inexorable demographic forces will

change higher education in the U. S.1" (Hodgkinson 1986,

274).

In an ACE 1990 survey, administrators in all higher

education institutions viewed maintaining enrollment as one

of the top three challenges facing them in the next five
years (Nation 1990, 28). It is noteworthy that the first

and second challenges, adequate finances and facilities and
technology, are both tied to the necessary monies from

48
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student tuition and hence the increased importance of

maintaining enrollments. In their annual report to

secondary schools, Amherst College stated, in the fall of

1990, that "the demographics of higher education currently

present an alarming picture of evaporating student applicant

pools and rising college costs," and went on to say that at

the time of writing, several institutions, especially in the

Northeast, had yet to fill their freshmen classes (Reynolds

1990, 1).

In discussing this problem, the Carnegie Council

stated, in 1980, that higher education stood at a "turning

point" in history (Carnegie Council 1980, 56). The full

meaning of this statement is more easily understood in

examining the past growth of American higher education.

From 1636 to 1970, enrollment growth was "relatively steady

and certain"; but now, for the first time in the history of

American higher education, growth is "unsteady and

uncertain," a "dramatic" and possibly "traumatic" situation

(Carnegie Foundation 1975, ix). For current admissions

directors who were working in higher education in 1960 and

saw an enrollment of 3.6 million increase 120 percent from

1960 to 1970 and another 40 percent from 1970 to 1980, to

its current 13 plus million (France 1980, 6), this problem

is a major turning point in college admissions.
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The Declining Enrollment Problem Defined

In order to better understand the effect of this

problem on admissions and transition programs, it is

important to know how the problem began and how long it will

continue. The problem is the result of what is called the

"Birth Dearth" generation.

In about a 20-year period between 1957 and 1976, the
fertility rate declined by over one-half, while the
birth rate fell from over 25 to about 14.5 per 1000.
Thus the Baby Boom was followed by a Birth Dearth, as
the fertility pattern of the years 1957 to 1976 again
resembled the historical pattern of 1790 to 1940. 1972
marked the first time in U. S. history that the
fertility rate fell below the replacement level needed
to maintain a stable population (Mathisen 1990, 15,16).

In a 1983 article entitled "The Coming Enrollment Crisis,"

originally published by the Association of Governing Boards,

the issue was concisely described.

Many people know that the traditional college-age
population will decline in number between now (1983]
and the mid-1990s by roughly 25 percent.

In looking ahead, the one solid piece of
information that we have is the future age distribution
of the population, including the number of 18-year-olds
for each of the next eighteen years. These are counts
of people already born, and thus are hard data, not
forecasts. The size of this age group from 1950
through 2000 reveals three important points.

First, the number of 18-year-olds roughly doubled
between 1950 and 1980, with the most rapid growth
occurring in the 1960s (45 percent) and a considerably
slower rate of growth in the 1970s (13 percent
increase). These data help to explain why the 1960's
witnessed such explosive growth in higher education
enrollment while the 1970s witnessed continued growth,
but at a slower rate.

Second, the figure shows the sharp drop in this
age group that will occur between 1979 (the peak year)
and 1994 (the trough). The population drops from 4.3
million to 3.2 million, a 25 percent decline, which
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helps to explain why the years between now and the mid-
to-late 1990s are of great concern to higher education.

Finally, the population of 18-year-olds begins to
climb again in the last years of the 1990s, reflecting
an "echo" baby boom--the children of the earlier baby
boom generation. . . . The nation's colleges and
universities must weather a difficult fifteen years
(Breneman 1983, 15).

The challenge now is not just to survive, but to
do so while enhancing the quality of instruction,
research, and public service rendered by the
institution during a time of general retrenchment
(Breneman 1983, 19).

These statistics illustrate why this decline in the

number of 18-year-olds is taken seriously by admissions

directors. Eighteen-year-olds alone make up 24.4 percent of

the total undergraduate population and 36.1 percent of full-

time undergraduates (College Enrollment 1990, 18). The

number of high school graduates is expected to decline 11

percent between 1989 and 1994, with the largest drops in

1990 and 1991 (NACAC Bulletin, April 1989, 13). The Western

Interstate Commission projected that between 1986 and 2004,

28 of the 50 states will face declines in their number of

high school graduates, with declines ranging from 1 to 32

percent (Cage 1989, A18).. Between 1980 and 1990, the

distribution within the population of 15 to 19-year-olds

fell 2.3 percent, and it fell 1.9 percent for 20 to 24-year-

olds (Waldrop and Exter 1990, 23). The 18-24 year.old

population will decline by 900,000 between 1990 and 1995

(Kiplinger 1989, 119).
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Therefore, based on these population statistics, the U.

S. Department of Education predicts that enrollments will

drop consecutively for four years from an all-time high in

1991 of 13,233,000 and not match or surpass the 1991

enrollment until 1999 (Projections of Enrollment 1990, 14).

Hesburgh, in a discussion of the student drought problem,

stated that by 2010 all institutions of higher education

"will have fought our battle, won or lost" (Hesburgh 1983,

15).

Solutions to the Enrollment Problem

It appears that many institutions have fought

successful battles to maintain their enrollments despite the

demographic problem. National enrollments have continued to

increase and, as earlier stated, should reach a national

record in 1991. Despite the dire predictions, many

institutions have been able to maintain or increase their

enrollments through the admission of non-traditional

students (O'Keefe 1985, 41). The Carnegie Council, in

discussing the future of higher education, explained this

major change in student body make-up. In 1960, full-time

students were primarily white males; but by 2000, women will

outnumber men; as many students will be over 21 as under;

nearly as many will be part-time as full; and one-fourth

will be minorities (Carnegie Council 1980, 53). "This is a
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fundamental, almost radical change in higher education"

(Carnegie Council 1980, 53). Through increases in the

numbers of non-traditional students, and by the "broadening"

of curriculum, the offering of more "specialized programs"

catering to student interests, and by "up-grading

requirements" in certain professions requiring graduate

study, enrollments have increased (Cardozier 1987, 158).

Enrollment in higher education actually increased 15.8

percent between 1980 and 1990 (Demographics 1990, 3).

Indeed, the non-traditional student market represents a rich

pool of potential applicants. The 35-year-old and above

population is steadily increasing and will represent 20

percent of total enrollment by 2000 (Gerald, Horn, and

Hussar 1989, 18). In the general population, the 35-54 year

old population will increase 58.2 percent from 1978 to 2010,

with the 55-year-old and above close behind at 51.9 percent

(Carnegie Council 1980, 154). Women as well represented a

tremendous market for admissions directors to help sagging

enrollments. From 1970 to 1987, women's enrollment

increased 93 percent, compared to only 22 percent for men

(NACAC Bulletin, June 1990). Part-time enrollment has also

increased 70 percent over the last 20 years and now

represents 43 percent of total enrollments (NACAC Bulletin,

June 1990). Average part-time student population alone rose

17.3 percent at all institutions between 1980 and 1988,
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while full-time population rose only 1.8 percent (Latest

Trends 1990, 42).

Admissions directors seem to be approaching the

enrollment crisis head on and finding creative solutions to

the problem. However, there are several factors that

indicate that the issue still poses serious concerns for

higher education and thus potentially affects students going

through the admissions and transition process.

Complicating Factors Affecting the Enrollment Problem

Despite increases in enrollments, 40 percent of

institutions have faced declines since 1980 based on a 1988

ACE report (Cicarelli 1990, 6). "Enrollment stability at

colleges is in serious jeopardy" (Erdman 1990, 38). Indeed,

there are numerous points which when considered, indicate

that the resulting problems caused by the downturn in the

number of 18-year-olds and other related issues is possibly

yet to come.

First, although college enrollments have not declined

as predicted, population shifts and public policy trends are

likely to negatively affect future enrollments (Hossler

1986, 1). Second, since 18-year-olds represent only a part

of all college students, the "full impact" of the decline is

delayed (O'Keefe 1985, 40). Third, the continued

recruitment of non-traditional students has its limits.
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Older students tend to enroll part-time and, therefore, it

takes more than one traditional-aged student to make up the

loss (O'Keefe 1985, 39). There is a limited number of

potential applicants in this non-traditional group, and

research indicates that the adult student population has

"peaked" (Hossler 1986, 4). Fourth, the "United States

population will grow more slowly in the '90s than in the

'80s, and after 1995, it will grow even more slowly than

during the Great Depression of the '30s" (Kiplinger 1989,

109). Fifth, the United States' fertility rate of 1.8

children is the lowest in its history (Kiplinger 1989, 110).

Sixth, although the number of minorities graduating from

high school has showed some increases, the percentage of

blacks who attend college is decreasing (Porter 1990, 1).

Seventh, the trend toward increased standards which states

have pursued may result in a decline in the number of blacks

who are able to attend college due to failed competency

tests (Hossler 1986, 5). Eighth, certain states are

experiencing slow rates of population growth, especially in

the Northeast and Midwest (Waldrop and Exter 1990, 24).

This fact, combined with reductions in the number of 18-

year-olds is especially critical to private colleges and

universities within these states (Porter 1990, 1). Ninth,

over the next 20 years, there will be a decline of 11

percent in the typical student who attends college, with

fewer suburban, middle-class majority students (Declines in
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Enrollment May/June 1988, 18). The realities of the

downturn in 18-year-olds "may be even bleaker" than thought,

because past projections were based on aggregate data which

masked the changing make-up of our society (Hossler 1986,

2). Tenth, the inability of high school students to persist

is a major concern. The current national dropout rate is

28.9 percent (Demographics 1990, 3). Despite increases in

the minority population, high school graduation rates will

continue to decrease until 1992 (Hossler 1986, 2).

Currently, the Hispanic population is rapidly growing, but

its high school dropout rate of 44 percent is well above the

national average (Porter 1990, 1). In fact, 26 of 50

states, plus the District of Columbia, have high school

dropout rates of 25 percent or more (Demographics 1990, 3).

Eleventh, increasing the minority population has been one of

the solutions admissions directors have used to stem off the

demographic problem. However, because many minorities need

financial help, financial aid is critical in order to enroll

them. This has become a serious concern. "Between 1963 and

1967, the value of student financial aid increased ten-fold.

Since 1981, the real dollar value of student financial aid,

however, has declined 21 percent" (Hossler 1986, 6). Future

college enrollments will be comprised of more minorities,

and Hodgkinson's research indicates that "48 percent of all

children born in 1980 will be raised in single parent
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families and that many of those families will be low income

ones" (Hossler 1986, 7).

With the increasing numbers of low income minority
students on the horizon it is not too difficult to
imagine a scenario in which the demand for educational
quality, without sufficient remedial support systems at
the high school level, will result in significant
reductions in the number of high school graduates. To
add to the problems already described, the shifts in
financial aid policies appear to be resulting in fewer
numbers of black students attending college (Hossler
1986, 7).

Twelfth, with the scarcity of young people, higher education

will face strong competition from both the military and

American business (Hodgkinson 1986, 274). The final point

which will cause problems is that, even though by the year

2000 the number of 18-year-olds will slightly increase,

unless the public schools can do a "miraculous job of

dealing with poverty, language barriers, and physical and

emotional handicaps, there will still be fewer college-

eligible students" (Hodgkinson 1986, 274).

Therefore, although admissions directors may have found

creative solutions to the problem of fewer 18-year-olds

within the population, the full effects of the decline have

possibly not yet been felt. Also, when combined with the

other related problems just discussed, students going

through the admissions and transition process will be

affected. "The potential future that emerges from the

convergence of demographic and societal trends does not bode
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well for institutions of higher education" (Hossler 1986,

7).

Current Signs of the Declining Enrollment Problem

Signs of trouble relating to the enrollment problem are

beginning to occur. One sign of trouble is in the number of

freshman class openings.

An indication that many institutions may be having
trouble filling their classes is the -length of the
"Space Availability Survey" conducted every year by the
admissions counselors association. This year's survey
listed 413 colleges and universities with openings in
their freshman classes of May 1--a 13 percent increase
over last year (Moore 1989, 33).

The "Space Availability Survey" for 1990 was even more

troubling, with the number of institutions reporting

freshmen openings increasing 21 percent from 1989, and the

number of transfer openings increasing 15 percent from 1989

(NACAC Bulletin June 1990, 1).

A second sign of trouble is in the number of freshmen

applicants. Only 41 percent of the institutions responding

to a national survey reported increases in their

applications, down 18 percent from 1989; 47 percent reported

decreases compared to only 27 percent in 1989, and minority

applications also decreased (NACAC Bulletin August 1990,

12).

A third sign of trouble is in waiting list activity.

The president of American University stated that:
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He had seen an increase in the number of students who
had intended to attend American University, but had
then been tapped from waiting lists by more selective
institutions. A few years ago, he said, many of these
students probably would not have had good enough
academic records to get into such institutions (Wilson
1989, 36).

On a national admissions survey, there was a significant

finding regarding the size of wait lists. In 1990, 26

percent of the respondents stated they had seen decreases in

the numbers of students on their lists, while in 1989 only 5

percent had seen any decrease (NACAC Bulletin August 1990,

12).

Further signs of the trouble are, fourth, the decrease

in the numbers of students visiting campuses and in written

and telephone inquiries (NACAC Bulletin August 1990,13).

Fifth, although some institutions are experiencing increases

in their enrollments, freshmen classes at many institutions

"shrank" in 1990, with enrollments dipping as much as 35

percent (Wilson 1990, Al).

Societal, political, and population trends affecting

American higher education are critical. They are especially

critical for the institutions of the Christian College

Coalition, the population being researched in this

dissertation.

The 75 institutions of the Coalition represent a small

part of the "1600 independent colleges and universities in

the United States, which enroll more than 26 million

students and are located in every state but Wyoming" (NAICU
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1990, 2). Independent institutions enroll 21 percent of all

students, award 33 percent of all baccalaureate degrees, 40

percent of masters, 36 percent of doctoral, and 60 percent

of all first professional degrees (NAICU 1990, 2). In 1987-

88, these institutions provided 2.3 billions in

undergraduate financial assistance, with 65 percent of

students receiving aid (NAICU 1990, 2,3). The median family

income of students in state institutions differs by only

$2,000 from independent institutions, $34,000 and $36,000

respectively, and independent institutions enroll a similar

proportion of minorities as state institutions, 17.5 percent

state, 17.7 percent independent (NAICU 1990, 3).

The Christian College Coalition shares a rich heritage

in American higher education. Higher education, combined

with a strong religious motive, was prominent from the

founding of Harvard until the latter part of the 19th

century (Cardozier 1987, 6). Coalition member institutions

are part of what Astin called the "Invisible Colleges" in

that they resemble a "typical college" but are not well

known nationally (Astin and Lee 1978, xi). They are

institutions which have been shaped by the influence of

religion in America from its beginnings (Astin and Lee 1978,

13). It has been estimated that over 2000 invisible

colleges were founded during the 19th century and that only

20 percent of them have survived (Astin and Lee 1978, 22).

Between 1900 and 1950, the "Bible College" movement
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prospered, with 25 institutions founded and labeling

themselves as "interdenominational colleges" (Astin and Lee

1978, 18). Many of these are Coalition institutions.

Riesman, in On Higher Education--The Academic Enterprise in

an Era of Rising Student Consumerism, devoted a section to

Protestant Evangelical Colleges, of which many are Coalition

member institutions. He stated:

The one category of institution where the academic
revolution made the least headway in the earlier era--
namely, the Protestant Evangelical Colleges--remains
the arena in which students subordinate themselves,
with greater or less willingness, to the authority of
the institution and its faculty. This authority is not
merely academic, but moral or spiritual (Riesman 1980,
162).

The deviant case of the evangelical colleges
dramatically illustrates the limits of sovereignty
based on students' market power: most of these colleges
are tuition-dependent, and yet they retain nearly
complete institutional authority (Riesman 1980, 162).

He went on to say that these institutions tend to be

stereotyped by large secular universities as "academic and

cultural backwaters," that the students' obedient and civil

attitudes and actions to some seem "un-American" (Riesman

1980, 163,164). He predicted their future to be stable for

the time being because parents are willing to sacrifice to

keep their children away from "worldly contamination" and

because, in these circles, "theological differences" are

fiercely regarded (Riesman 1980, 172). He also stated that

for many students, two years at a small college such as

these would be optimal (Riesman 1980, 165).
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Coalition member institutions are, by their nature,

small, private liberal arts colleges whose costs are high

and who tend to admit the traditional college-aged student.

Most of them tend to be institutions "vulnerable" to the

current demographic problems (Carnegie Council 1980, 199).

However, Coalition institutions also face an additional

problem not faced by secular institutions. In an article

entitled "Ten Forces Shaping Christian Education," Gangel

stated that "Baby Boomers" attend church less than their

parents and give less (Gangel 1989, 321,322). He also

states that "as secularization increases its influence,

Protestant church attendance will continue its decline"

(Gangel 1989, 325). He summarizes the challenge for

Christian educators in his closing sentence: ". . . never

was their task more complicated" (Gangel 1989, 329). Thus,

the added pressure of a decline in the number of parents who

share their philosophy of Christian education and the growth

of secularism add to the challenges faced by Coalition

admissions directors.

Admissions Marketing

The most visible area in which an observer can

determine how institutions of higher education are

responding to the challenges caused by declining enrollments

is the use of marketing and recruiting techniques in the
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admissions and transition process. The Carnegie Council, in

discussing this turning point in higher education, feared

that colleges would compete for students in negative ways,

"including false advertising, easy academic credits, soft

courses, and grade inflation" (Carnegie Council/Futures

1980, 2). It is not surprising, therefore, that these same

fears and potential were a national concern of the Carnegie

Foundation as discussed by Boyer in College: The

Undergraduate Experience in America.

In order to maintain their enrollments, many admissions

offices have adopted marketing techniques and concepts

normally found in the world of business. As students work

through the admissions and transition process and seek

colleges which will most meet their needs, high-pressure

marketing can often work against the best interest of

students. It also can often work against the institution

itself and those involved in carrying out the marketing and

recruiting program. The following statements paint a

picture of the atmosphere of this problem and its effects on

admissions offices and their institutions.

In 1980 the Carnegie Council predicted that due to

the enrollment problem,

They will be recruited more actively, admitted more
readily, retained more assiduously, counseled more
attentively, graded more considerately, financed more
adequately, taught more conscientiously, placed in jobs
more insistently, and the curriculum will be more
tailored to their tastes (Carnegie Council/Futures
1980, 53).
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They also stated that "the road to survival now leads

through the marketplace" (Carnegie Council/Futures 1980,

30). Students will be found by using the "great vacuum

cleaner" which seeks students wherever they can be found--at

"work, in the military, in prison, in retirement; among

housewives, among new immigrants, among high school

students" (Carnegie Council/Futures 1980, 51). In 1981 an

ACE publication stated that the competition for students was

"vigorous," that mistakes in higher education would "no

longer be tolerated," and that higher education seemed to be

reacting more to "marketplace demands than to the true

educational needs of our society" (Stauffer 1981, 41,42).

In 1982, Finn stated that the enrollment problem was

compelling institutions who wanted to remain open "to peddle

trendy new programs, to cater to changing educational fads,

to recruit 'non-traditional students' (which generally means

working people who must be taught things they find

'relevant' at times they find convenient)" (Finn 1982, 50).

He also stated that institutions were compelled to "refrain

from imposing requirements or standards which might cause

students to prefer campuses with higher grades, fewer

assignments, and more parties" (Finn 1982, 50). In 1984,

Finn stated that, "Our colleges will do practically anything

to lure warm, tuition paying bodies into their classrooms,

including admitting--nay, recruiting--men and women gravely

lacking intellectual readiness for higher education (Finn
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1984, 30). In 1986, a report on current challenges in

college admissions noted that higher level staff, including

trustees and legislatures, were increasingly becoming

involved in setting admissions policies (Breland, Wilder,

and Robertson 1986, 2). In 1989, many selective schools

feared that their high rates of selectivity were

"endangered," and less popular schools feared "extinction,"

since 11 had closed their doors already in 1988 (Schurenberg

1989, 143). "Indeed, by the time the enrollment picture

improves, many colleges now teetering on the edge of

bankruptcy may finally be forced to liquidate" (Elfin 1990,

104).

In a memorandum to guidance counselors in March 1990,

the Admissions Practices Committee of the Southern

Association stated that, due to the intensity of competition

for students, they remained "concerned about ethical student

recruitment" (West 1990). In June of 1990, Frank Burtnett,

director of the National Association of College Admission

Counselors (NACAC), stated that institutions "have few tools

left to offset decline, and the recruiting of older students

to fill the void has reached a saturation point" (Wilson

June 1990, A34). A front-page lead article in the October

31, 1990, Chronicle of Higher Education summarized well the

personal effects of high-pressure marketing. "As

competition for students increases, admissions officers face

dismissal if they don't 'win and keep on winning'" (Wilson
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October 1990, Al). The article stated that college

presidents were treating admissions directors like football

coaches by firing those that could not "put the numbers on

the board," and by paying those who could up to $100,000

(Wilson October 1990, A1,36). One admissions officer who

had recently been fired reported that his president was

after "quantity, not quality"; another heard the message to

produce or "heads would roll," and veteran directors were

worried that admissions directors were being driven to doing

things that had "long been considered unethical or at least

unwise" (Wilson October 1990, A1,36). In a NACAC summer

leadership development institute in July 1990, Oscar Porter,

assistant director of the National Institute of Independent

Colleges and Universities, stated that student recruiting

would be "radically changing" due to the increased

competition for students (Porter 1990, 1).

Therefore, it seems evident that the enrollment

problem, combined with the other problems facing admissions

offices, is producing negative effects. The damage lies in

how, as institutions respond to these problems, will

students in transition be affected? In order to understand

better the issues affecting students going through the

admissions process, it is helpful to understand the concepts

of marketing and enrollment management now pervasive in

college admissions work.
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Marketing and Enrollment Management Defined

The fact that an institution has adopted a marketing

strategy is not, by itself, a "concession to crass

commercialism," as it all depends on what the "aims and

means" are of the marketing program (Riesman 1980, 105).

A working definition of marketing, as used in higher

education, is:

Marketing is the analysis, planning, implementation,
and control of carefully formulated programs designed
to bring about voluntary exchanges of values with
target markets to achieve institutional objectives.
Marketing involves designing the institution's
offerings to meet the target markets' needs and desires
and using effective pricing, communication, and
distribution to inform, motivate, and service the
markets (Kotler 1985, 7).

A first step in establishing a marketing program is

researching the characteristics of an institution's own

students, as well as identifying the institution's

strengths and weaknesses (Barton 1978, 7,8). Ideally, at

the heart of a marketing program is an institution's

academic program (Barton 1978, 6). One college president

went so far as to say that marketing a college's program was

as "important as the content and structure of the program"

itself in being able to attract students and keep them there

(Barton 1978, 1). In order for a marketing program to

succeed, the director of admissions "must be a planner,

budgeter, trainer, implementer, supervisor, and a key

participant in institutional policy" (Barton 1978, 51).
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In its beginnings, the concept of marketing, normally

identified with the business arena, was met with

"reluctance" by colleges and universities; but, with the

enrollment crisis, those who formerly "shunned" it as "crass

and inappropriate," began to embrace it (NACAC Bulletin

August 1989, 24). When the College Board published its

"ground-breaking" A Role for Marketing in College in 1976,

the concept began to spread throughout the world of

admissions (Carleton Story 1984, 59). "College presidents

who once blanched at the term marketing now bandy about such

words as positioning, strategy, and break-even level at the

drop of a mortar board" (Barton 1978, vii). Academic deans

are now asking themselves if programs are "saleable" and/or

if this program has a "solid market for the 'older adult"'

(Barton 1978, vii).

As institutions carry out their marketing and

recruiting programs, students move through an 18-month

selection process known by admissions directors as "the

admissions funnel," in which students sift their options

down to their final choice (Barton 1978, 27). The three

main periods in this process are "prospect development,"

"applicant development," and "matriculant development,,"

which ends at the time of enrollment (Barton 1978, 28). An

increasingly important part of this development process is

the availability of financial aid, which often is the "most



69

important factor" in affecting a student's decision to

matriculate (Barton 1978, 37,39).

Another modern admissions concept, which is a result of

similar forces, is "enrollment management." The term first

appeared in professional journals in 1981 and was later

formalized by Baldridge and Kemerer in Strategies for

Effective Enrollment Management in 1982 (Hossler 1986,

vii,viii). A working definition is:

Enrollment management is a more assertive attempt on
the part of an institution of higher education to
influence their enrollments. It can be defined as: a
process or activity that influences the size, shape,
and characteristics of a student body by directing
institutional efforts in marketing, recruitment, and
admissions, as well as pricing and financial aid. In
addition, the process exerts a significant influence on
academic and career advising, the institutional
research agenda, orientation, retention studies, and
student services (Hossler 1986, 9,10).

Problems of a Marketing Philosophy

The role of a director of admissions has changed from

one of counselor to marketer and enrollment manager. With

this change comes the potential for problems which affect

students in admissions and transition.

The root of many of the current abuses and problems

within the admissions profession is seen in Dewey's summary

of Hutchins' evaluation of higher education:

Fundamentally, the ailment proceeds from too ready
response of universities to meet the immediate demands
of the American public. This public is moved by a love
of money, and the higher learning responds to anything
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that promises to bring money to the college and
university whether from donors, student fees, or state
legislatures. The result is that these institutions
became public service stations. . . . Love of money
results in a demand for large numbers of students and
the large presence of large numbers renders training
more indiscriminate in order to meet the demands of
unselected heterogeneous groups (Ashworth 1979, 3).

The first and most worrisome problem in the changing

role of college admissions work is that "the profession has

developed an indifference to our purest purpose: educating

students" (Zuker 1990, 10).

The enrollment manager often functions like a military
strategist or athletic coach, insofar as his institu-
tion is pitted against the competition. We segment our
markets and try desperately to carve another percentage
point of market share out of shrinking pools of
potential students (Zuker 1990, 7).

This role represents a tremendous change in the profession,

for as late as 1971, one senior admissions officer would not

even use business cards because he felt it "smacked of

hucksterism" (Zuker 1990, 6).

If institutions shift from their primary purposes of

serving the needs of individuals and society to that of

institutional survival at all costs, a great injustice

occurs for students in transition. Alden Thresher, longtime

director of admissions at Massachusetts Institute of

Technology (MIT) and "dean of admissions directors" in his

era, discussed this problem in 1966 (Brailey 1990, 10).

Thresher felt strongly that admissions officers had an

"obligation to look beyond" the interests of their own

institutions and to serve as a "trustee of the student's
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long-term interests and welfare" (Zuker 1990, 6). Thresher

concluded his book by pleading with admissions officers to

shift the process away from just filling spots to making

college a "truly educational experience" for all (Brailey

1990, 11). This problem is especially worrisome given the

nature of students at this age.

As colleges battle for their share of the market, there

is a "risk of forgetting" that many applicants are "fragile,

naive, and impressionable" and easily exploited (Latham

1990, 6). Students at this age are not "always wise," and

are sometimes taken advantage of by "unscrupulous

instructors and institutions," and do not realize that those

who speak on their behalf are not always their "friends"

(Riesman 1980, xv). Some institutions are more concerned

with pursuing prospects regardless of what has to be done

versus striving for a good "match" between the institution

and the applicant (Wilson October 1990, A36).

A second problem caused by increased marketing and

recruiting efforts is that the costs for these programs are

passed on to the students. "Marketing budgets increased 64

percent between 1980 and 1986," and "the typical institution

now spends an average of about $1700 to bring in such a new

student" (Schurenberg 1989, 144). Sometimes even up to one

half of a student's tuition is used in "bringing him or her

to campus" (Riesman 1980, 112). Unfortunately, marketing

increases the costs of college and "tends to drive down its
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quality" (Schurenberg 1990, 150). As colleges look at

students as "customers," the more tempting it is to give

students "what they want" versus what they need (Schurenberg

1989, 150).

A third problem affecting students is the "customer

approach" to higher education. Institutions that use this

approach "exude a marketing orientation," "tend to tout the

variety of majors available," "characterize themselves as

caring," and do everything possible "to satisfy the most

fickle of student tastes" (Cicarelli 1990, 4,5). They tend

to respond quickly in their course offerings, knowing

"what's hot and what's not" (Cicarelli 1990, 5). However,

problems arise in that many a "new" major is simply a

repackaging of "existing courses" (Cicarelli 1990, 5).

Also, with this approach comes increased student power, and

their "elevated importance" has in many colleges decreased

the number of dismissals of deficient students and

dramatically increased the number of probation programs

(Cicarelli 1990, 6). Closely related to this is the fact

that when higher education is commercialized, the tendency

is to have mission statements that are "vague" and "lacking

the clarity of vision," for it is difficult for an

institution to know what its identity and purpose is when it

is always asking students, "What do you want?" (Cicarelli

1990, 6). Finally, the customer approach creates conflict

with the academic aspects of the institution.
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Closely related is the conflict between careerism andthe liberal arts. Today's students worry about jobs.
Narrow vocationalism, with its emphasis on skills
training, dominates the campus. Several institutions
we visited are virtually torn apart as new majors
battle old. A department chairman at a midwest college
told us, "They're trying to turn this college into asupermarket where we're willing to put anything in thecatalog so long as it will sell" (Boyer 1987, 3,4).

A fourth problem which can negatively affect students

in transition is the "body-count" game. Admissions offices

play this game by lowering "standards for admission,"

lowering "performance standards," using "grade inflation" to

increase retention, creating "active recruitment programs,"

including "pirating" students from other institutions

through lowering transfer requirements, or by offering

courses off campus at locations "remote from the parent

institution" (Ashworth 1979, 53-55).

A fifth problem affecting students is that with the

application of marketing techniques comes the potential for

abuses, some possibly knowingly and some unknowingly. "It

is not so much that colleges seduce kids into picking the

wrong colleges, but rather that they encourage them to make

the choice for the wrong reasons" (Schurenberg 1989, 150).

Many high school seniors choose a college on trivial grounds

but, unfortunately, many college marketing campaigns only

provide "more trivialities to choose from" (Schurenberg

1989, 150). Many admissions offices spend the majority of

their time not in identifying good matches, but in

"deploying marketing techniques to lure applicants"
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(Schurenberg 1989, 143). Students are sometimes "gullible"

due to their insecurity, and when a college recruits them,

they believe it is because they are "being courted," not

just "one more body being counted" (Riesman 1980, 112).

Even though students understand form letters, many still

convince themselves that they have been personally written

to them (Latham 1990, 7). For some students, the "barrage"

of information produces "confusion" and "a sense that it

really does not matter very much where one goes," and they

end up in colleges they should drop out of (Riesman 1980,

111).

The negative effects of increased marketing for

students in transition was one of the national concerns of

the Carnegie Foundation as discussed in College: the

Undergraduate Experience in America.

To be helpful to prospective students, colleges should
provide needed information and, above all, tell their
stories with integrity and good taste. Most
institutions are, we found, ethical in their procedures
of recruitment. But we are concerned that increasing
marketing may become the means that drive the end.

As the competitive pressure for students grows,
abuses are likely to increase while the quality of the
information may decline. A small advertisement in the
classified section of The New York Times reflects the
temper of the times. "Wanted: an experienced person
for ADMISSIONS OFFICE. Must have good speaking voice,
telephone skills and ability to close."

During our study we found a few disturbing
examples where colleges appeared to be more interested
in filling slots than in serving students. An
admissions officer, staffing a booth at a national
college fair, said she is very uneasy about the way
they go about recruiting. "The sad fact is that there
are schools that will have to close, and we don't want
to be one of them. But I'm concerned with the ethics
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of marketing. We cheapen and tarnish the field when we
misrepresent."

Some years ago, the late Stephen Bailey warned
that demography may destroy integrity and the
predominant effect of a shrinking college market may
well lead to a decline in the relative innocence of the
past. Even if only a few colleges are careless about
facts and make exaggerated claims, parents and students
will begin to hold all colleges in low regard (Boyer
1987, 22).

While students worry about getting into college,
colleges worry about how to get them in. The
admissions officer at one institution in our study
candidly confessed, "We're hurting, and while a few
applicants obviously will be rejected, the truth is
that if you have a high school diploma with passing
grades you'll probably be admitted" (Boyer 1987, 26).

Marketing Techniques

As admissions directors carry out their marketing and

recruiting programs, a variety of techniques or tools of the

trade are used. The earliest college advertising known to

exist was Harvard's 1643 five-page promotional tract

entitled "New England's First Fruit" (Carnegie Council 1979,

33). Today, students are often overwhelmed by college

recruiters at college fairs, high school visits, and

telephone appeals from alums, current students, and,

increasingly, from telemarketing firms not even directly

connected to the college (Schurenberg 1989, 148).

Unfortunately, "unsavory methods of competition" are

resulting as more schools resort to "aggressive marketing

techniques," and some are "misleading and disparaging" in

their publications (Bok 1986, 27).
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Much of college marketing today focuses on "lifestyle,

not education," and one consultant noted that students are

forced to make one of the major decisions of their lives

"with less hard information than if they were buying a $20

toaster" (Topolnicki 1990, 20). This emphasis on lifestyle

is evident in the view books published by most colleges.

This concern was discussed by Boyer:

During our study we examined the view books used by
colleges during recruitment of prospective students.
The publicity material is, we found, attractive and
well written. Still, promotional booklets and
brochures are more visually appealing than informative
and, if we judge from the pictures, it would be easy to
conclude that about half of all college classes in
America are held outside, on a sunny day, by a tree,
often close to water. One admission officer told us:
"Market strategists have figured out that students want
to be near water. So brochures appear with oceans,
lakes, and rivers. I know one college that shows an
ocean front even though they are miles from the shore"
(Boyer 1987, 15).

View books tend to describe every institution as a "bastion

of academic excellence" and suggest that "all big schools

are small" and "every small school is big enough to serve up

whatever you want to study" (Topolnicki 1990, 20). One

professional summarized view books as giving the impression

that "colleges are not places where much goes on," but

places where "quiet prettiness saturates" the campus and

"pretty people . . . stare at one another" (Canterbury 1989,

11).

At the heart of college marketing techniques is "junk

mailing" (Schurenberg 1989, 148).
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For most students the college search gets serious when,
as juniors, they start receiving letters, booklets, and
brochures. Colleges and universities, in launching
their recruit-by-mail campaigns, purchase the names and
addresses of prospective students from Student Search
Service, a program of the College Board. The names are
drawn from a pool of about 1.6 million people, who,
each year, take a form of the Scholastic Aptitude Test.
Once a student's name is picked--because of high scores
or some other characteristic of interest to a college--
he or she will hear from an average of about 20
institutions (Boyer 1987, 14).

One admissions professional's daughter received 123 mailings

from 114 different colleges in a period of 50 days from

March 31 to May 19, totalling about 2,865 pages (Canterbury

1989, 11). In 1989 the College Board sold names to 1100

institutions and the ACT sold names to 550 (Topolnicki 1990,

21). A new computer service allows institutions to pinpoint

prospects using specific socio-economic, demographic, and

lifestyle data, and enables students to be identified by

city block. Obviously, this type of targeting has its

critics (Collison 1990, A37-39).

College fairs are another technique increasingly being

used by admissions offices.

College nights and fairs are popular with both colleges
and prospective students. Huge fairs are held each
year in major cities across the country, often with
more than one thousand colleges in attendance. . . .

Another student we talked with said he had filled
out many request cards at a college fair and soon began
getting personal letters from one college "addressing
me by my first name." He responded by asking for more
information. More letters and phone calls that
followed urged him to make a quick decision. "Knowing
where you will go to school will bring peace of mind,,"
he was told. He admitted to liking all the attention.
"In a school like that I'll be an individual, not just
a number. They don't even want my test scores. I
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guess they are satisfied with my transcript" (Boyer
1987, 15,16).

Advertising is another marketing approach. One of the

institutions being surveyed in this dissertation had a full

page ad in a popular student magazine. The ad featured 11

pictures, all of which stressed physical and/or recreational

activities, with the caption, "Four years at could

leave you in great shape" (Campus Life 1990). Frederick

Starr, president of Oberlin, stated that "for every one

school that honestly tries to identify those students who

would benefit from studying there, there are five that

measure success (and justify tuition increases) by the

percentage of applicants they reject" (Starr 1989, 2). He

went on to compare them to "snake-oil salesmen" who make

false claims, advertise "miracle cures," misuse statistics,

and falsely boast about rankings from "pseudo-scientific

polls" (Starr 1989, 2).

Some marketing techniques being used by institutions,

although not common, show how the pressure of filling spots

is affecting admissions offices. Recently, Berkeley's

chancellor sat by the main gate welcoming new students;

Pepperdine's president helped students carry in their

luggage, and Notre Dame entertained new freshmen with a

juggler and a dancing bear (Elfin 1990, 104). Williams

College trucked in snow in order to create the right

atmosphere for its new view book (Schurenberg 1989, 146).
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The president of the University of Hartford sent 150 honor

students a 12-minute video personally addressing them by

name (Topolnicki 1990, 22). A midwestern university

marketed itself on MTV and purchased an ad in the 1988

Sports Illustrate swimsuit issue (Johnson 1989, 25). The

College of the Atlantic invited prospects to a Sunday

afternoon party on a 90-foot yacht; the California Institute

of Technology paid the airfares for 80 prospects to come to

a special recruiting activity, and Vanderbllt mailed 40

students personalized videos with a 20-second introductory

greeting from a current student welcoming the prospective

student and reviewing some of his or her accomplishments

(Wilson March 1990, A34).

Although not necessarily typical marketing techniques,

many colleges are placing a new focus on college teaching

(Elfin 1990, 104), and some are creating baccalaureate

programs where students can earn degrees "without ever

setting foot on campus" (Annenberg Project 1990, A2). Other

institutions are encouraging closer articulation with the

two-year colleges, since only 15 to 25 percent of community

college students transfer to four-year institutions (NACAC

Bulletin 1989, 1).

In evaluating the whole marketing of higher education,

some presidents and admissions officers think that it is

"getting out of hand" (Wilson March 1990). One stated that

colleges are now in the "selling" business; others believe
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that using "gimmicks that woo students" gives the "wrong

impression"; and one administrator stated that a trend may

have begun in which everyone will have to take part in order

to compete (Wilson March 1990, A34).

Student Responses to Marketing

The Carnegie Foundation's research revealed how

students were responding to the many marketing techniques

used by institutions and whether they were being helped.

They (students] are, we found, dissatisfied with
recruitment procedures, unclear about requirements for
admission. . . (Boyer 1987, 2).

Even with the flood of information--brochures, college
guides, campus visits, and the like--the process of
college recruitment and selection does not seem to be
working very well. When we surveyed prospective
students in December of their senior year, half of them
said they still did not have "enough facts to make an
informed decision about where to apply for admission."
About 80 percent wanted additional facts about costs
and financial aid. Over two thirds wanted more
information about academic programs, student
activities, faculty strengths and weaknesses, and
living accommodations on the campus (Boyer 1987, 20).

But students are cautious consumers. . . . For
example, 40 percent of the college-going seniors we
surveyed, when asked about college publications, said
they felt the material does not "tell you what is
really important about college." More troubling is the
fact that 40 percent even doubted the accuracy of the
publications. . . . One student went further:
"Brochures are dishonest" (Boyer 1987, 14,15).
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The Marketing Challenge

A challenge is on the horizon for institutions heavily

dependent on their marketing techniques in that "many

admissions officers have probably reached the limit of what

marketing can do for their institutions" (Shunk November 14,

1990, B3). A further challenge for the admissions

profession is that it seems evident that abuses are taking

place primarily because of the pressure to compete and

survive. Ethical principles are being abused, "commissions

are being paid, many publications do exaggerate reality,

recruitment strategies often coerce, and financial aid

awarding is often analogous to poker betting strategies"

(Johnson 1989, 27). These activities are doing an extreme

disservice to students (Johnson 1989, 27). Boyer summarizes

well how students in admissions and transition can best be

helped at this critical time in their lives:

Therefore, the first important step in improving the
undergraduate college is to help students move from
school to higher education. What is involved is not
new marketing procedures. Rather the goal must be toprovide more helpful information and make it possible
for students to begin with confidence an educational
journey that will lead them.to the right college andextend far beyond the college years (Boyer 1987, 40).

Admissions Ethics

The current abuses within the admissions profession and

the potential for more, with the increase of pressure due to
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the enrollment crisis, raise the issue of ethics and its

vital importance. The issue of professional ethics has been

intensely discussed by the National Association of College

Admission Counselors (NACAC), both in their conferences and

in their publications. Their Statement of Principles of

Good Practice (SPGP), used as part of this dissertation's

survey instrument, serves as a standard for the entire

profession and is widely endorsed by four other major

professional educational organizations. This discussion of

ethics is vital, especially since "attempts by colleges and

universities to examine their own ethics have generally been

weak and sporadic" (Magner February 1, 1989, All).

As students make the transition from high school to

college via the college admissions process, it is critical

that veteran professionals be reminded and new professionals

be thoroughly oriented to the importance of following

ethical practices. Current societal, governmental, and

population trends make this even more of an imperative. An

excellent article on this subject, published by the Journal

of College Admission, discusses the far reaching importance

of ethical standards in higher education.

Rosenzweig (1986) believes the recent public cynicism
toward colleges and universities is a result of our
overzealous adoption of big-business practices and the
"bottom line" philosophy. obviously institutions must
be concerned about assets, budgets, personnel and
corporate-type matters. But Rosenzweig believes that
"none of society's institutions, save perhaps organized
religion, depends more than universities on the public
belief that their purposes are different from those of
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other organizations--more public-spirited, less self-
interested. . *. " Institutions are seen as the last
bastions of truth and values, where conduct corresponds
to purpose.

Institutions must resist practices that create
serious image problems. Institutional representatives
must be the vanguards of practices that exemplify
ethical purposes and values of higher education. Self-
governance will assure public confidence in higher
education, as well as our own integrity. As Pogo the
cartoon character once said, "We have met the enemy,
and he is us!" (Johnson 1989, 27).

National Concerns in Transition

The age at which students have made the transition from

high school to college has changed throughout our history.

There have also been major changes both in the schools that

prepared students for college and the colleges which

accepted them. However, the transition from high school to

college has always been a significant period of change for

students.

Today, students in transition face many problems and

challenges. "Going off to college has replaced going off to

war as the way Americans sanction maturity," according to

one Harvard psychiatrist (Sanoff 1989, 56). As previously

discussed, current societal and governmental problems are

affecting students in transition. Also, the enrollment

crisis has greatly changed the admissions profession and

opened the door for abuses negatively affecting students in

transition. Therefore, it comes as no surprise that



84

students today often find their transition from high school

to college "fraught with pitfalls" (Boyer 1986, 283).

The problems involved in transition have gained the

attention of both those involved in high school and higher

education. A recent two volume report entitled "Liberal

Learning and the Arts and Sciences" urges academic

departments to help students see how courses in a major

relate to one another and to courses outside the major, and

it urges that majors be structured to allow students to

"build on their knowledge" (Mooney 1991, Al). Institutions

across the country have been meeting to discuss these

problems and recommend ways for improvements, and the

"Alliance for Undergraduate Education" has been formed to

discuss reforms (Collison January 1991, A37). Both NACAC

(NACAC Bulletin August 1990, 3) and the College Board

(Watkins June 27, 1990, A15) have called for "collaboration"

between high schools and higher education institutions as

"the best strategy for reforming education" (Watkins June

1990, A15). Stewart stated that "our educational system is

inextricably linked" and that it is a "long-term process

without artificial boundaries," (Watkins June 1990, A15).

A service provided to everyone concerned with helping

students in the transition process was the 1987 publishing

of College: The Undergraduate Experience in America.

Written by Boyer and based on the extensive research of the

Carnegie Foundation, the reported analyzed eight national
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concerns facing higher education. The first two of these

concerns dealt with many of the issues involved in student

transition from high school to college. The fact that

problems in transition appeared so regularly indicated the

seriousness of the issue, and their analysis in a

publication of this magnitude opened doors for solutions to

be found.

A first concern for students in transition is the

emotional pressures many college students face. Many

professors today are "seeing a single-minded intensity in

first-year students that is unprecedented," and a recent

national survey conducted by the University of California,

Los Angeles found record numbers of students who reported

"frequently being overwhelmed" and "frequently depressed"

(Sanoff 1989, 56). Stress on students seems to be a severe

problem and mental-health professionals report an increase

of 30 to 50 percent in the number of students desiring

counseling (Sanoff 1989, 57).

A second concern for students in transition is the lack

of continuity between school and college. The Carnegie

Foundation found a "discontinuity between schools and higher

education," found that educators from these levels "carry on

their work in isolation," found the "curriculum disjointed,"

and found "guidance" for students in transition "inadequate"

(Boyer 1987, 2). As a result, students found the transition

both "haphazard and confusing" (Boyer 1987, 2).
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A third concern in transition is the inadequate

preparation many students have for college. There is a

"disturbing" mismatch between the "faculty expectations and

the academic preparation of entering students" (Boyer 1987,

3). Seventy-five percent of professors from all types of

institutions of higher education believe that students are

"seriously underprepared in basic skills," and 68 percent

believe that "too much time and money" is spent on

remediation of skills students should already know (Faculty

Attitudes 1990, 24). Sixty-four percent of college

professors also believe that too many students are "ill-

suited to academic life"; 67 percent believe there has been

"widespread lowering of standards"; and 62 percent believe

"grade inflation" is a problem on their campuses (Faculty

Attitudes 1990, 24). As a result of this inadequate

preparation, institutions across the country are offering

remedial courses and special services to bridge this

widening gap. A Southern Regional Education Board survey

revealed that in 404 southern institutions, 36 percent of

the freshmen needed remedial course work in reading,

writing, and mathematics (NACAC Bulletin February 1989, 10).

A fourth concern for students in transition stems from

the inability of many colleges to help students orient

themselves to the institution and understand how all of the

parts fit together to make the whole.
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Scrambling for students and driven by marketplace
demands, many undergraduate colleges have lost their
sense of purpose. They are confused about their
mission and how to impart shared values on which the
vitality of both higher education and society depends.
The disciplines have fragmented themselves into smaller
and smaller pieces, and undergraduates find it
difficult to see patterns in their courses and to
relate what they learn to life (Boyer 1987, 3).

This problem and related issues are beginning to surface at

institutions across America as students register their

complaints.

One of the best approaches to help students in

transition put all of the pieces together and identify with

their institution is to offer a strong orientation program.

Research clearly indicates that the more a student is

integrated, the "more intense his or her commitment" to an

institution (Boyer 1987, 47). The first weeks on campus are

the most critical in helping students make a smooth

transition, yet the Carnegie Foundation found that freshmen

had "little sense of being inducted" into the college

community (Boyer 1987, 43). A recent book, Campus Life: In

Search of Community, co-sponsored by the Carnegie Foundation

and the ACE, found that "the idyllic vision so routinely

portrayed in college materials often masks the disturbing

realities of student life" (NACAC Bulletin May 1990, 1).

The report found that 50 percent of college presidents felt

that campus problems were "more difficult" now than just

five years ago (NACAC Bulletin May 1990, 1). The report

urged institutions to have a larger vision focusing on the
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"quality of the encounter" students have, "to clarify both

academic and civic standards," and more clearly define the

"enduring values" of higher education (NACAC Bulletin May

1990, 10) .

This type of orientation process is vital to students

in transition, especially given the large size of many

institutions. A recent survey indicated that black students

on predominantly white campuses "feel alienated" (Minority

Students January 1991, A2).

Today a feeling of anomie is not uncommon among
freshmen, who come to campus with high hopes, then soonlower their expectations. The editorial in a studentnewspaper has this warning: "You're all out in thewilderness now, away from your homes and your roots,wandering around trying to spot where you can settledown--you are trying to fit in. . . . The first thingyou're going to have to learn about student life afterorientation is that there isn't .any. No, you are notgoing to die, but a lot of the time you're going tofeel no one at this school would really care if you did
(Boyer 1987, 44).

Many students do not make a "satisfactory adjustment" to

college life, and others transfer or drop out, leaving the

question whether students should be "protected from their

mistakes" or learn from the "consequences" (Boyer 1987,

44,45). The convictions of the Carnegie Foundation on the

importance of proper orientation for students in transition

are quite strong.

There is no simple response to the challenge oforienting new students to the campus. Some are lesssecure and need to feel part of a group; others preferto make it on their own. Still, we are convinced thatcolleges should be as committed and creative in helpingstudents adjust to college life as they are in getting
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them to the campus in the first place. Such a view
does not deny the maturity or the independence of
students; it simply recognizes that each university orcollege has a culture of its own and that understanding
that culture contributes immensely to the quality oflearning--and to retention, too.

During this study we heard faculty and administra-
tors complain repeatedly about students who, they said,
were wholly uninformed about the traditions of college
life and failed to appreciate the liberal arts. One
professor told us, "My students have no idea what
scholarship in my department is all about." Probably
true. And yet, where in the undergraduate experience
are students told about such values? How are they toappreciate traditions about which they have not heard?
(Boyer 1987, 46,47).

A fifth and growing concern in the area of transition

is the lack of good advising many students receive in

college. Students at large universities are becoming

"increasingly dissatisfied" and report being ignored by

professors, having to sit on the floor in crowded classes,

having difficulties getting into required classes, and

finding it almost "impossible" to obtain academic advice

from faculty members (Wilson January 1991, Al). These types

of concerns were also found by the Carnegie Foundation:

The successful college offers a well-planned program ofadvising for all students, one that provides support
throughout the entire freshman year. This is the goal,
and yet we found advising to be one of the weakest
links in the undergraduate experience. Emergency
services, such as a health clinic and psychological
counseling, are found on most campuses, but only abouta third of the colleges in our study had a quality
advisement program that helped students think carefully
about their academic options (Boyer 1987, 51).

Many students report having to "forge professors' signatures

on course registration forms" because of the difficulty in

meeting with advisors, and some students graduate without
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ever meeting with an advisor (Wilson January 1991, A37). At

the University of Minnesota a psychology class was taught

primarily by video tape; a marketing class at Ohio State had

over 1,000 students enrolled; and an economics major at the

University of Minnesota will graduate without ever being

taught by a full-time professor (Wilson January 9, 1991,

A1,38). A 1988 survey reported that fewer than half of the

students attending public research universities were

"satisfied" with the faculty contact they had, and the

results of a 1989 Carnegie Foundation survey reported that

only 35 percent of faculty at these institutions cited

teaching as their "chief interest" (Wilson January 1991,

A1,38). The Carnegie Foundation urged all institutions,

regardless of size, to maintain a "comprehensive program of

counseling and advising" staffed by full time professionals

who report the Chief Academic Officer (Boyer 1987, 56).

A sixth area of concern for students going through

transition is the application and selection process. The

application process is difficult for many students to

understand and work through. One physician stated that the

"hurdles" students go through in the selection process

"disregard educational principles" and are often

"insensitive" to adolescent development and "warp" the true

purposes of education (Sacks 1978, vii). This transition

area represented "one of the most disturbing findings" of

the Carnegie Foundation's research (Boyer 1987, 13). Almost
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one half of the students in their survey stated that "trying

to select a college is confusing because there is no sound

basis for making a decision" (Boyer 1987, 13).

Unfortunately, much of the college selection process for

most students is "happenstance," and, according to Astin,

only 10 to 25 percent of students become actively involved

in the process (Riesman 1980, 225,226). These facts only

contribute to the nearly 50 percent dropout of college

students (Schurenberg 1989, 142).

The selection process has been labeled as "confusing,"

"frustrating," "depressing," and "demeaning," as well as

"stressful," "capricious," "expensive," and "inefficient"

(Schurenberg 1989, 142). The cost of the process is a

problem for many students having to pay for testing and,

often, application fees. If you add to these costs SAT or

ACT testing, independent counseling, and travel expenses,

the costs can be significant. One student reported spending

$4,675 for such fees and services (Schurenberg 1989, 144).

The "herd instinct" and "designer label" phenomena are

also disturbing signs in the process (Hassan 1990, 31).

There is a growing and "unhealthy" desire among many

students to attend certain prestigious institutions "without

regard for their appropriateness" (Hassan 1990, 31).

Parents often tend to encourage this type of thinking

because they see acceptance at a selective institution "as a

personal vindication" (Schurenberg 1989, 142). Improper
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parental involvement and intervention in the process,

including unethical behaviors, is a growing problem and

causes both short and long term harm to students (Krugman

1990, 25).

The lack of good guidance from high school counselors

is also a problem for many students in this process. Some

counselors are responsible for as many as 450 students and

are so busy with the many problems teens experience that

there is little time to prepare students for college

(Collison April 1990, A35). Counselors report that many

high school students reach their senior year without ever

even considering college (Collison April 18, 1990, A35).

An important aspect of the selection process is the

college visit. The Carnegie Foundation research found that

57 percent of prospective students visited at least one

college in their search (Boyer 1987, 16). However, the

problem with most campus tours is that they present a

slanted and unrealistic picture of the campus. Their

research revealed that the tours tended to over-emphasize

the social and convenience aspects of campuses and ignore

the educational ones (Boyer 1987, 16,17)

Little wonder that, when we asked students what
influenced them most during their visit to a campus,
about half mentioned "the friendliness of students we
met." But it was the buildings, the trees, the
walkways, the well-kept lawns that overwhelmingly won
out. The appearance of the campus is, by far, the most
influential characteristic during campus visits, and we
gained the distinct impression that when it comes to
recruiting students, the director of buildings and
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grounds may be more important than the academic dean
(Boyer 1987, 17).

A "myth" that complicates the lives of students in the

selection process is that being "well-rounded" will greatly

increase one's chances of acceptance (Boyer 1987, 37). Many

students needlessly join activities, and yet, for many

institutions, "personal characteristics" are the least

important factors in the selection process (Boyer 1987, 37).

A recent NACAC survey bears this out, placing extra-

curricular activities as the last criterion out of nine

looked at by admissions directors as of considerable

importance (NACAC Bulletin September 1990, 16).

A final problem in the selection process is the

plethora of guide and rating books available to students,

which adds to the confusion students feel. There is much

criticism leveled against some of these publications,

especially by those institutions who are not favorably

rated. However, despite these criticisms, "subjective

ratings based on expert opinions are almost always highly

correlated with any measure of objective criteria" (Stauffer

1981, 9). The most serious problem, though, is the sad fact

that only a small minority of students actively research

their college choices. Bok, in a recent report, lamented

the poor job students do in seeking out quality in an

institution (Elfin 1990, 106). Therefore, it is evident why

the Carnegie Foundation described their research findings
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regarding the current selection process as "one of the most

disturbing" they found.

A seventh area of major concern for students in

transition is the anxiety produced by college entrance

examinations, especially the Scholastic Aptitude Test (SAT).

This controversy originally began when President Eliot of

Harvard, one of the original sponsors of standardized tests

for admissions, debated the president of Lafayette College

as to their value (Riesman 1980, 124). Of all the hurdles

high school students must get over to be admitted to

college, the SAT is undoubtedly the one which is most

debated and criticized with regard to its value and

validity. The SAT was originally begun in 1926 by the

College Entrance Examination Board to help colleges identify

students who, despite poor scores on achievement tests

because of lack of preparation, had the potential to do

college work (Crouse 1986, 351). Testing was originally a

device "for breaking the class system," but today many

believe it has become "a device to deny access" (Ashworth

1989-90, 12,13).

Lynne Cheney, chairman of the National Endowment for

the Humanities, cited the SAT as "an almost classic example

of a tyrannical machine" which produces many negative

effects and sends out a "perverse message" that what a

student has learned does not really matter (NACAC Bulletin

November 1990, 1). Much debate continues over alleged
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biases in the SAT against minorities and women. The College

Board and Education Testing Service argue most convincingly

against such allegations, but, nevertheless, the criticism

continues. Extensive scholarly criticism has also come from

Crouse and Trusheim, who "do not question the validity of

the test," but who believe that it negatively affects the

numbers of blacks admitted to college and does not improve

the selection decisions (Holden 1989, 886). In an earlier

article originally published in the Harvard Educational

Review, Crouse argued that the benefits of the SAT held by

the College Board and ETS are not "supported by the facts,"

and that most colleges could ignore applicants' SAT scores

"without appreciably altering the overall accuracy of their

admissions decisions" (Crouse 1986, 346, 350). Crouse's

findings appear to reinforce the Carnegie Foundation's

research. Only one of the institutions their research team

visited placed SAT scores as a top criterion used in

admissions decisions, and 62 percent of the institutions

stated that the absence of SAT or ACT scores "would have

made little or no difference" in their freshman classes

(Boyer 1987, 34). "There is, in short, a wide gap between

the public view of the importance of the test scores and

their actual use" (Boyer 1987, 34). Riesman as well

believes they "play little part" in the process (Riesman

1980, 125).
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Astin suggests that the use of the SAT is not so much

to aid colleges in choosing students, but to "perpetuate the

folklore of educational excellence" (Boyer 1987, 34). The

"Groucho Marx Syndrome" also plays a part in the importance

of the SAT because students feed upon the idea that they

have been "selected," not just admitted (Riesman 1980, 125).

This overemphasis on the importance of the SAT causes

needless worry and frustration for both students and

parents. Also, perceived low scores can cause students to

"apply down" instead of applying to their preferred choices,

or may cause them to "give up on college altogether" (Boyer

1987, 34,35). The Carnegie Foundation found that 62 percent

of seniors felt that their scores would limit their choices

and that they would not select their first choice

institution as a result (Boyer 1987, 35).

A further and rapidly growing problem with this

overemphasis is that it has opened the door for businesses

to thrive on both student and parent fears. It has become

costly for students who take multiple tests and/or coaching

courses. Such courses can range in price from $100 to $650.

Serious questions have been raised about these courses,

which often claim that students' scores will significantly

increase. Research indicates that such courses offer

students only "a negligible impact on verbal scores" and a

"relatively small" improvement on their math scores (Smyth

1989, 7). A one-half page ad run by the Stanley H. Kaplan
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coaching firm clearly indicated the potential students

attribute to such courses despite what the critics say.

There were two lines in the ad; the first said, "I want to

go to my dream school!" and then the student was instructed

to send in a coupon requesting information on Kaplan's prep

courses and to think of it as "An Admission Ticket to the

School of Your Choice" (USNWR October 1990, 7).

To resolve the problem of the proper role of testing,

the Carnegie Foundation raised several questions for

discussion:

What do our examinations really measure? And are we
defining ability too narrowly? Do the so-called
objective tests reinforce the values and habits of only
one sector of our population? Does the "aptitude" test
really tap human potential? And in the final analysis,
who benefits from national admissions tests? Are we
subjecting individuals to the expense and pressure of
examinations from which they themselves may derive no
substantial benefit? (Boyer 1987, 35).

It seems that students in transition will have to continue

to deal with the problems involved in entrance testing "as

long as solutions to the problem remain elusive" (Holden

1989, 887).

An eighth area of concern affecting students in

transition is rising costs of higher education. The

Carnegie Foundation research found that students were

"troubled by the costs" and that, in the end, money for most

of them was the critical determiner of college choice (Boyer

1987, 21). According to the results of this survey, over 66

percent of college-bound students felt that college costs
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were "outrageous" and fewer than 30 percent thought they

could afford to attend college without financial aid apart

from their family (Boyer 1987, 21). This financial need is

more readily understood, considering that their survey found

that more than 40 percent of undergraduates came from

families whose income was under $30,000, and 16 percent had

incomes under $15,000 (Boyer 1987, 21). The need of

students for federal aid is immense, with 42 percent of

students in 1985 receiving less than $500 per year from

their parents (Cardozier 1987, 161). The Council for the

Advancement and Support of Education (CASE) recently

commissioned Gallup to do a survey, and the survey found

that 91 percent of the respondents thought college costs

were "unmanageable without financial assistance" (NACAC

Bulletin November 1990, 15). The American College Testing

Program (ACT) stated that more than 80 percent of

schoolchildren today would need financial aid if they were

to enroll in a community college, and 95 percent would need

aid to enroll in a private institution (ACT Sees Need May

1989, A2). "The high costs of education may be pushing

young adults out of college and into the work force"

(Waldrop and Exter 1990, 30), and a 1988 employment analysis

conducted by the ACE showed that 54 percent of traditional-

aged college students were working (NACAC Bulletin November

1989, 14). The Consortium on Financing Higher Education

(COFHE) found that not only are students from poor families
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finding it difficult to pay college costs, but the rising

costs are causing fewer students from middle income families

to apply to selective private and public universities

(Grassmuck November 1990, A1,40). More and more students

are choosing to attend less expensive public state

institutions which now enroll 77 percent of freshmen

(Kobliner 1990, 14).

Thus, with the continuing escalation of college

education costs, a recent two-page ad encouraging parents to

use NUVEEN investments as a way to save for college is

understandable. The ad's line was, "Now we know why GUPPIES

eat their young" (USNWR October 15, 1990, 14,15).

These feelings of the American public toward college

costs are based on the fact that tuition increased in the

fall of 1990 above the rate of inflation for the tenth year

in a row (Evangelauf October 1990, Al). The average four-

year public college's total costs rose 7 percent, to $6,991,

and the total costs at four-year private colleges rose 8

percent, to $15,318 (Evangelauf October 1990, A36). These

increases, if continued at 7 percent, will mean that total

college costs for four years for a child born in 1990 will

be $100,000 in 2008 at an average state university and

$215,000 at a private university (Rock 1990, 38). Tuition

increases during the 1980s averaged 9.3 percent each year,

"twice the rise in the consumer price index" (Deutschman

1990, 103). From 1977-78 to 1990-91, tuition and fees have
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risen 166 percent at public institutions and 228 percent at

private institutions (Weber October 11, 1989, A52;

Evangelauf October 1990, Al).

An important part of understanding the problem of

rising costs is the fact that tuition does follow inflation,

but only after "a delay of several years" (Martin 1988,

674). In 1980, the increase in the Consumer Price Index was

13 percent, but tuition was increasing at only 8 percent,

and thus the lag "common to labor intensive industries"

(Martin 1988, 674). Four other major reasons commonly given

to explain the problem are: (1) "Higher Salaries" - Tuition

was increased for faculty salaries which were held down in

the 1970s in order to cut costs, (2) "Higher Costs in

Education" - During the last 10 years such items as books,

supplies, and equipment have "more than doubled," (3) "Less

Government Support" - The government has been investing less

in academic research and development when measured in

"constant dollars," (4) "Tuition Setting Practices" - Some

institutions plan their budget from the "expense side" and

raise tuition if necessary to meet those expenses (Martin

1988, 674,675). Some critics believe that these familiar

explanations are increasingly becoming less creditable and

that the "real reasons" such as having to "plow local

tuition dollars into student aid" in order to maintain

enrollments, the public's belief that "high prices" equal

quality, the high costs of marketing, and state-mandated
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programs are also reasons for the problem, but "just can't

be talked about or they make bad PR" (Marchese March/April

1987, 4). Further reasons not publicly discussed are the

"tendency" of some institutions to develop large program

offerings and "parallel research" in order to gain

"prestige," the "proliferation" of programs to maintain

claims of "excellence," and tuition increases "in order to

meet the competition" (Weber October 1989, A52). It is

worth noting that, regardless of whether all of the

increases in tuition are truly justified or not, American

higher education is still a bargain, since students in

private institutions pay only about one-third of the actual

costs, and less than 15 percent in public institutions

(Martin May 1988, 675).

The federal government is concerned with this problem

as well. Former Secretary of Education Cavazos called on

college presidents to keep college costs down, and stated

that many low-income students are taking non-college

preparatory courses, believing that college is "out of

reach" for them because of rising costs (DeLoughry December

5, 1990, Al). The 1991 session of Congress plans to

investigate college education costs and the high dropout

rate. "Accountability" is the new buzz word (DeLoughry

January 1991, Al). However, despite the government's

concerns in this area, its support of higher education is

vast. The 101st Congress recently voted to give higher
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education the "largest increase in the last 10 years" (NACAC

Bulletin November 1990, 2), and federal support of 29.5

billion covers 40 percent of the nation's total higher

education bill (Kobliner Fall 1990, 47). Unfortunately, the

College Board reported that despite the record amount of

federal money for higher education, it has not kept pace

with college costs and, when adjusted for inflation, it has

actually decreased 3 percent since 1980, and loans, not

grants, make up 48 percent of financial-aid packages (Zyble

November/December 1990, 14). Also, "the rate of increase in

state support for higher education has dropped to a 30-year

low" (Jaschik October 24, 1990, Al). Public institutions

are bracing themselves for financial hardships and budget

crises in 1991 (Blumenstyk and Cage January 1991, Al).

Students in transition are not only being affected by

rising costs and greater loan burdens, but the ethical

principle of "need blind" acceptance is declining, which is

a violation of admissions standards (Elfin October 1990,

106). Also, the tremendous rise in the number of merit

scholarships being given away has made some believe that

less money is available for needy students (Hossler 1986,

6). Solutions must be found to this serious transition

problem if American families are to continue to send their

children to college.

A ninth concern in transition is the need to find ways

to increase the minority population in higher education and
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to help them persist through graduation. Because of higher

fertility rates among both Blacks and Hispanics, and the

large Hispanic immigration, the minority population of

America is rapidly increasing, especially in the southern

and western states. The minority population is "growing

four times faster than the United States population as a

whole," and the increase in Hispanics, Black, Asians, and

immigrants will "account for almost all of U. S. population

growth within the next three decades" (Emerging Markets

1989, 62). "By the year 2000, about 30 percent or more of

all students in the public schools will be from minority

groups"; yet despite these increases, the number of

minorities going to college is decreasing (Boyer 1987, 39).

Because of the enrollment problem, minority recruitment will

be a major goal, and those institutions that can maintain

their enrollments through admitting and graduating

minorities will maintain "their legitimacy" (Freed 1990,

20).

America's Hispanic population in the 1990s will be the

fifth largest in the world (Kiplinger 1989, 109). However,

only 60 percent of Hispanics graduate from high school, and

of these, only 48 percent enroll in college, and Hispanics

are "six times more likely" to enroll in a community

college, all of which points to the many needs of this group

(Estrada May/June 1988, 19).



104

The challenge to increase black enrollment still

remains difficult since "over 60 percent of black children

are born to unwed mothers"; "teenage pregnancies are twice

as common" compared to whites; and "51 percent of black

children live in households without a father" (Kiplinger

1989, 117). Overall, the "hemorrhage in the educational

pipeline" is severe, with only 50 percent of minorities

graduating from high school and only 22 percent of them

enrolling in higher education--and 70 percent of those

enrolling in community colleges (Burciaga Winter 1988, 9).

The "hemorrhage" worsens when one realizes that of the 22

percent of minorities who do pursue a college education,

only 7 percent will get a bachelor's degree and only 4

percent will ever pursue a Ph.D. or M.D. (Burciaga Winter

1988, 10).

Minority students in transition report feelings of

"isolation" even on campuses such as University of

California, Berkeley, where there is a "tendency of students

to segregate themselves into racial and ethnic enclaves"

(Magner November 1990, A37). There is also a disturbing

pattern of racism occurring between blacks and whites, along

with an attitude of indifference from other whites (Magner

April 1989, Al). In order to help minorities make a

successful transition and to help them complete their

degrees, many positive programs are being implemented at a

variety of levels.
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A tenth and final transition concern is the special

needs of the non-traditional student. This segment of

American higher education faces "disturbing problems" 
(Boyer

1987, 3). The Carnegie Foundation recommended 
that

institutions "give special priority to the 
difficult but

essential task of orienting part-time students" 
and be

sensitive to their unique needs because of their 
work

schedules and family obligations (Boyer 1987, 49). There

are six factors that have complicated the ability of

institutions to meet their needs.

First, the history of higher education is

"residential"; second, commuters are very "heterogeneous";

third, there is debate as to who is responsible to work with

this group; fourth, as more commuter students enroll, many

institutions have fewer resources; fifth, those who work

with commuters seldom have the authority to make necessary

changes to aid these students; and sixth, this group tends

not to be interested in associating closely 
with the

institution (Stewart 1983, 1).

Non-traditional students are changing the face 
of

higher education, especially since they are being heavily

recruited to fill the gap in traditional-aged 
students. The

College Board reported that more than six million 
adults

study for college credit each year, with 
75 percent of them

ranging from 25 to 40 years in age; 60 percent are female,

and 70 percent work full time (1990s Market 1988, 1). By
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the 1990s adult learners will grow to 50 percent of the

total student population (1990s Market 1988, 1).

Summary

In this chapter, seven main -points have been discussed,

based upon a review of the literature. First, America's

system of higher education is an immense enterprise, which

provides access to college to almost anyone who desires it.

Second, despite its many strengths, American higher

education is currently facing a number of major difficulties

and challenges, as well as criticism and scrutiny. Third,

American higher education's history reveals that it has

always been a system which has faced a multitude of problems

and challenges. Its history also reveals that these have

been met by people who sought after and found solutions.

Fourth, throughout its history, issues involved with

admissions and transition have always played a significant

part. As American higher education experienced rapid growth

and expansion, the need for the specialized role and

function of an admissions director became evident, and today

it is a critical part of the system. Fifth, the decline in

traditional-age college students is a subject of much

concern for admissions directors and college presidents. As

a result, many institutions have taken on a marketing

approach in their admissions work, and professional ethics
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has become an issue. Sixth, these issues and a number of

other national concerns are affecting students today who are

involved in the admissions and transition process. Seventh,

private institutions such as the Christian College Coalition

are an important part of America's system of higher

education. Coalition institutions also have a rich heritage

in American higher education. Despite their uniqueness,

these institutions face many of the same national concerns

as other institutions as well as some peculiar to

themselves.
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CHAPTER III

RESEARCH PROCEDURES

The problem of this study concerns the admissions and

transition programs of undergraduate institutions which are

members of the Christian College Coalition. The procedures

used in this investigation included: (1) developing the

initial questionnaire, (2) selection of a jury panel for

validation of the questionnaire, (3) construction of the

final questionnaire, and (4) collecting and treating the

data.

Population

This study is delimited to the 75 colleges and/or

universities that are members of the Christian College

Coalition (see APPENDIX B). The Coalition is an association

of accredited four-year liberal arts colleges and

universities.

Developing the Questionnaire

A questionnaire was constructed to gather the desired

data from the subjects in this study. The questionnaire is

designed to provide the data to supply the answers to the

research questions proposed. The questionnaire was

119
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developed by using two primary resources:

1. The national concerns in the area of the transition

from high school to college as identified by Boyer in,

College: The Undergraduate Experience in America.

2. The "Statement of Principles of Good Practice" (SPGP)

of the National Association of College Admission

Counselors (NACAC).

The instrument used to collect the data for this study

was designed with four major sections:

Part A consisted of three questions, each with either a

yes or no response. These questions all dealt with what

professional organizations Christian College Coalition

institutions did or did not belong to.

Part B consisted of 49 questions divided into 11 areas.

Each of these areas dealt with a national concern in the

area of admissions and transition, based on the research of

the Carnegie Foundation as reported in College by Boyer.

The purpose of each question was to determine whether or not

Coalition institutions were experiencing the same concerns

in admissions and transition as institutions nationwide and,

if they were, to what degree. A Likert-type scale was used

for responses, with "SA" indicating "Strong Agreement," "A"

indicating "Agreement," "D" indicating "Disagreement," and

"SD" indicating "Strong Disagreement."

Part C consisted of 19 questions, 11 of which were

answered with either a yes or no response. The remaining
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questions asked for a specific, written response. The

purposes of Part C questions were: first, to determine how

Coalition institutions compared to national statistics as

reported by the Carnegie Foundation in College; second, to

determine to what degree Coalition institutions were

involved in admissions marketing; and, third, to determine

if Coalition institutions had been affected by the

demographic crisis.

Part D consisted of 39 questions in five specific

areas. These questions were adapted from the National

Association of College Admission Counselors' (NACAC)

Statement of Principles of Good Practice (SPGP). The

purpose of the questions was to determine whether or not

Coalition institutions were following established ethical

principles of admissions and to what degree. A Likert-type

scale was used with "1" indicating the principle was "Always

Followed," "2" indicating the principle was "Usually

Followed," "3" indicating the principle was "Sometimes

Followed," and "4" indicating the principle was

"Seldom/Never Followed."

The questionnaire was professionally printed. It was

used to survey the 75 higher education institutions of the

Christian College Coalition.
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Selection of the Jury Panel

In order to develop an effective questionnaire for this

investigation, a jury panel of five members was selected.

Four of the five were admissions professionals and the fifth

was a professor in higher education who was knowledgeable in

student personnel services. This five-member jury panel

consisted of: (1) the past president of the Texas

Association of College Admission Counselors and past Chair

of the Texas Admission Practices Committee, who is currently

Director of the Office of School Relations and the Parents

League at Baylor University, (2) an associate director of

admissions at the University of North Texas, (3) an

associate director of admissions at Southern Methodist

University, (4) an associate director of admissions at

Westmont College, which was one of the institutions being

surveyed. This jury member also served on the executive

committee of the National Association of Christian College

Admissions Professionals, of which most of the Coalition

institutions are members. While at an executive meeting,

she informally presented the questionnaire to the other

members and obtained additional feedback. (5) A member of

the candidate's doctoral committee.

The role of the jury panel was to examine the

questionnaire closely and recommend any revisions which

would improve the quality, reliability, and validity of the
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questionnaire. As a result of the jury's recommendations,

the general format and length of the questionnaire remained

the same. However, revisions were made to clarify the

wording and interpretation of the questions. Also,

questions were added to better focus on specific areas, and

questions were deleted which were felt confusing or

unnecessary. A confidentiality code was added to insure

greater honesty in the respondents' answers.

Chronology of Data Collection

Prior to the beginning of this investigation,

permission was obtained from the National Chairman of the

Admission Practices Committee of NACAC to adapt the

Association's Statement of Principles of Good Practice for

use in the questionnaire. Permission was also obtained from

the National Director of the Christian College Coalition, by

way of a letter of endorsement, to survey its member

institutions. The mailing list was derived from Peterson's

Guide to Christian Colleges, which provided the address and

phone number of each institution's office of admissions and

the name of the chief admissions officer.

The questionnaire, a letter of introduction, a cover

memo initialed by the National Director of the Christian

College Coalition, and a self-addressed, metered return

envelope were mailed to each institution. Each envelope was
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mailed to the individual responsible for admissions work at

that institution. Those institutions that did not respond

by the initial deadline were called, and most were mailed a

second questionnaire and cover letter. These procedures

resulted in a response of 61 returns, an 81 percent response

rate. A 51 percent response (38 colleges and/or

universities), had been determined to be adequate for the

purpose of this study.

Procedures for Treating Data

The data received concerning the level of involvement

of Christian College Coalition institutions in professional

organizations were treated using frequencies and percentages

and presented in tabular form. The data received concerning

Research Question One and Research Question Two were

tabulated, categorized, and placed into tables from which

frequencies, percentage of responses, and chi-squares of

goodness of fit using specified frequencies were performed.

The chi-square was used to compare whether or not the

expected specified frequencies were actually observed in the

responses. For the responses based on Research Question

One, "National Transition Concerns," a majority of responses

in the SA (Strongly Agree) or A (Agree) categories was

accepted as the level determining a legitimate concern. For

the responses based on Research Question Two, "Adherence to
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Principles of Good Practice," a majority of responses in the

"Always Followed" or "Usually Followed" categories was

accepted as the level determining compliance with the

principle. The responses relating to "National Transition

Concerns" were reported in tabular form, using percentages

to analyze individual items.

The data from the questionnaire were examined,

conclusions were drawn, and recommendations were made for

further research in this area. The data were also presented

at the 1991 annual meeting of the National Association of

Christian College Admission Professionals, whose membership

is primarily Coalition members.

Summary

In this chapter, the procedures used to obtain the

appropriate data for this investigation are described. The

selection of the jury panel and its role in the development

of the survey instrument are described. The subjects of

this study were the chief admissions officers in the 75

member institutions of the Christian College Coalition.

The chronology of collecting data has been described,

as has the treatment applied to the data. Percentages and

chi-square tests of goodness of fit using specified

frequencies were used to determine differences.

Chapter IV is devoted to the presentation of the data.



CHAPTER IV

PRESENTATION OF FINDINGS

Introduction

The data in this study are being analyzed to determine

(1) whether Christian College Coalition institutions are

encountering the same national transition concerns as

identified by Boyer in College, and (2) whether admissions

programs in member institutions are adhering to the

Principles of Good Practice of the National Association of

College Admission Counselors. Additional data are being

analyzed regarding the level of involvement members have in

professional organizations. Variances in the "N" within the

tables are due to a lack of responses on some questions.

Agreement of Christian College Coalition Members

with Boyer Regarding National Concerns in

Transition within Their Institutions

Research question one sought data to determine whether

Coalition institutions are encountering the same national

concerns relating to the transition from high school to

college as identified by Boyer in College. Each subdivision

in this section reflects a national concern in transition.
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Articulation Concerns

Data were collected to determine the levels of agreement or

disagreement with Boyer by chief admissions officers of

member institutions regarding national concerns in the area

of articulation between schools and colleges. Table 1

contains the responses to these concerns.

TABLE 1

RESPONSES OF CHIEF ADMISSIONS OFFICERS

ARTICULATION CONCERNS

REGARDING

Percentage of Responses Chi Square with 3
Articulation Concerns (N) SA I A D / SD Decrees of Freedom

Agreement

Discontinuity between
schools and colleges 60 52 48 48.67 *

Students receive
inadequate guidance 60 78 22 38.00 *

Students unclear on
requirements 60 62 38 35.60 *

Students find selection
process confusing 61 72 28 47.13 *

Disagreement

Students finding
transition confusing 60 45 55 56.93 *

College works in iso-
lation from schools 61 34 66 26.02 *

Students choose
blindly 61 5 95 102.08 *

Students are making
less-informed
decisions 61 21 79 83.46 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree
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The chief admissions officers agree that only four of

the national articulation concerns are also concerns they

are encountering. Chief admissions officers agree that (1)

there is a discontinuity with schools, (2) high school

students receive inadequate guidance, (3) students are

increasingly unclear about requirements and financial aid

opportunities, and (4) increasing numbers of students find

the selection process confusing. Chief admissions officers

do not agree that students are making less-informed

decisions and choosing colleges blindly. The distribution

of observed responses departs significantly from the

distribution of responses expected under the condition of

the null hypothesis.

Discussion

It appears that chief admissions officers are in

agreement with national concerns regarding increasing

numbers of students who are finding the selection and

transition process confusing. They also agree that students

are increasingly unclear about admissions requirements and

financial aid opportunities and, therefore, it is not a

surprise that they agree that high school students receive

inadequate guidance for college. They also agree that there

is a discontinuity between themselves and schools and this

concern is compounded by the fact that over one-third of
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them work in isolation from schools. It is interesting to

note that they strongly disagree that their students are

making less-informed decisions and/or choosing their

institutions blindly. This is perhaps due to the uniqueness

of these institutions; however, it seems inconsistent with

their other responses. Therefore, member institutions are

facing many of the same articulation concerns as

institutions nationwide.

Data were collected to determine the level of

involvement member institutions have in implementing two

national recommendations regarding articulation concerns.

Boyer suggested that colleges involve themselves with high

schools to assist in solving these concerns.

TABLE 2

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

INVOLVEMENT IN SOLVING ARTICULATION PROBLEMS

Percentage of Responses
Articulation Activity (N) Yes No

Survey freshmen to determine
satisfaction with admissions programs 60 65 35

Administration works with secondary
schools to improve continuity 58 33 67

The responses indicate that members are attempting to

determine the level of satisfaction of their Freshmen with

their admissions procedures. They are not, however, heavily

involved in directly improving continuity with high schools.
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Discussion

It would appear that the agreement they have that

discontinuity is an articulation concern is due in part to

their own lack of involvement in this area. They are,

nevertheless, concerned about the level of satisfaction of

their own students.

College Costs Concerns

Data were collected to determine the levels of

agreement or disagreement of chief admissions officers

regarding national concerns in the area of college costs.

Table 3 contains the responses to these concerns.

TABLE 3

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

COLLEGE COSTS CONCERNS

Percentage of Responses Chi Square with 3
College Cost Concerns (N) SA / A D / SD Degrees of Freedom

Agreement

Your students are
troubled by costs. 61 97 3 60.77 *

Students decline your
offer due to lack of
finances more than
any other reason. 61 84 16 34.80 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree.

Chief admissions officers are almost unanimous in their
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agreement that the rising costs of higher education are a

national concern for students and their families. They also

strongly agree that the main reason accepted applicants turn

down their offers of admission is because of lack of funds.

The distribution of observed responses departs significantly

from the distribution of responses expected under the

condition of the null hypothesis.

Discussion

It appears that chief admissions officers are extremely

troubled by this national concern. They are quite possibly

more concerned than many institutions nationwide because of

the fact that they are all private institutions, and their

costs tend already to be high. Continued rising costs,

combined with any governmental cutbacks in financial aid,

could severely affect these institutions. This national

concern is critical, since according to survey results the

average percentage of students coming from families with

gross annual incomes of under $34,000 in member institutions

is 46 percent, with the same range stretching as high as 80

percent. The average percentage of students coming from

families having incomes under $17,000 is 15 percent, with

the range stretching as high as 60 percent.
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Non-traditional Student Concerns

Data were collected to determine the levels of

agreement or disagreement of chief admissions officers

regarding the national concerns in the area of non-

traditional students. Table 4 contains the responses to

these concerns.

TABLE 4

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

NON-TRADITIONAL STUDENT CONCERNS

Non-Traditional Percentage of Responses Chi Square with 3
Student Concerns (N) SA / A D / SD Degrees of Freedom

Disagreement

Non-traditional student
population is rapidly
increasing 61 44 56 13.03 **

Special attention is
given to needs of non-
traditional students 59 41 59 34.22 *

* significant at <.001 level, ** significant at <.05 level. SA/A means
Strongly Agree/Agree, D/SD means Disagree/Strongly Disagree.

Chief admissions officers do not agree that the

national concerns regarding rapidly increasing non-

traditional student enrollment and the need for special

attention to such students are concerns for them. However,

44 percent indicated their numbers of non-traditional

students are growing. The distribution of observed

responses departs significantly from the distribution of

responses expected under the condition of the null hypothesis.
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Discussion

Since the average percentage of part-time students on

their campuses is only 11 percent, and on the average 84

percent of the students are under age 24, it is understand-

able why this is not a major concern. However, given the

fact that 44 percent stated that their non-traditional

enrollment is increasing, it may be a future concern.

Academic-Preparedness Concerns

Data were collected to determine the level of agreement

or disagreement of chief admissions officers regarding the

national concerns in the area of the lack of academic

preparedness. Table 5 contains responses to these concerns.

TABLE 5

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

ACADEMIC PREPAREDNESS OF STUDENTS

Academic-Preparedness Percentage of Responses Chi Square with 3
Concerns (N) SA / A D / SD Degrees of Freedom

A dichotomy exists
between faculty expec-
tations and student
preparedness 61 64 36 32.44 *

Increasing numbers
lack basic skills 61 51 49 37.56 *

You are increasingly
having to offer re-
mediation/academic
support 61 52 48 39.92 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree.
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Chief admissions officers agree that each of the

national concerns is a concern on their campuses. There is

a dichotomy between faculty expectations and the lack of

academic preparedness of students. Also, increasing numbers

of students lack basic skills and, as a result, remediative

courses and special academic support services are being

provided. The distribution of observed responses departs

significantly from the distribution of responses expected

under the condition of the null hypothesis.

Discussion

Member institutions are in agreement with national

concerns that incoming students today are not prepared for

the academic demands of college. This is a cause of

frustration to faculty who do not wish to lower their

standards. It also increases the length of time necessary

for graduation as well as higher costs due to the need to

offer remediative services. It is interesting to note that

chief admissions officers agree with each of the concerns,

and yet when asked in the questionnaire if they were

admitting students over the last five years they normally

would not have taken, 85 percent said they were not.

Recruitment and Marketing Concerns

Data were collected to determine the levels of
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agreement or disagreement of member institutions regarding

the national concerns in the area of recruitment and

marketing activities being used to attract students. Table

6 contains the responses to these concerns.

TABLE 6

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

RECRUITMENT AND MARKETING CONCERNS

Recruitment and Percentage of Responses Chi Square with 3
Marketing Concerns (N) SA / A D / SD Degrees of Freedom

Agreement

Increasing demands for
students challenges
college's mission 61 52 48 12.51 **

Imparting shared
values is difficult 60 63 37 58.93 *

Marketing techniques
are a significant
part of program 61 97 3 58.93 *

Use of marketing tech-
niques has increased
in last five years 61 95 5 50.02 *

Campus tours include
library/classrooms 61 93 7 61.03 *

Majority of freshmen
visited campus 60 92 8 45.20 *

Disagreement

Campus tours: social/
athletic activities
are a primary focus 61 25 75 55.26 *

Major disciplines have
fragmented--students
cannot see overall
patterns 61 5 95 87.79 *

* significant at <.001 level, ** significant at <.05 level. SA/A means
Strongly Agree/Agree, D/SD means Disagree/Strongly Disagree.
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Chief admissions officers agree with six of the

national concerns and disagree with two. They agree that

(1) demand for students is challenging their mission, (2) it

is difficult to impart shared values, (3) marketing

techniques are an increasing part of admissions, and (4)

tours should be thorough and not emphasize athletic/social

activities as a primary focus. They almost unanimously

disagree that the major disciplines in their institutions

are fragmenting and believe strongly that students are able

to see all of the patterns in their coursework. This is

perhaps due to their commitment to a strong liberal arts

emphasis. The distribution of observed responses departs

significantly from the distribution of responses expected

under the condition of the null hypothesis.

Discussion

It appears that the decline in the number of students

is affecting member institutions. In order to maintain

enrollments, 97 percent of the institutions use marketing

techniques as a significant part of their admissions

activities, and 95 percent state that use of these

techniques is increasing. The demand for students is not

only seen in the conversion to a marketing philosophy, but

52 percent of the members agree that this demand is

challenging their colleges' mission. This is an alarming
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statistic. Their thorough tours and their ability to draw

92 percent of their students to campus before enrollment are

noteworthy, as is their refusal to fragment their majors in

order to attract students. However, it is a concern that 25

percent stress social/athletic activities as a primary focus

of their tours.

Data were collected to determine first, the average

number of pieces of mail an average prospect receives prior

to matriculation and, second, the average number of other

contacts an average prospect receives during this period.

Also, data were collected to determine the minimum and

maximum numbers of mail and other contacts being used.

Table 7 contains the responses to these questions.

TABLE 7

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

NUMBERS OF MAIL PIECES AND OTHER CONTACTS

RECEIVED BY AVERAGE PROSPECT

Types of Contacts (N) Mean Minimum Maximum

Number of mail pieces received by
average prospect 59 14.69 4 30

Number of other contacts received by
average prospect 56 7.05 1 24

Members mail an average of almost 15 pieces to their

average prospects and as many as 30 pieces. Their average

prospects receive an average of seven other contacts, such
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as phone calls from current students or alumni, with as many

as 24 such contacts.

Discussion

It appears that member institutions are significantly

involved in using direct mail and telemarketing to recruit

students. Considering that an average prospect receives

almost 15 mailings and seven calls, it is easy to understand

why students find the process confusing.

Data were collected to determine the effects the

enrollment crisis has had on members over the last five

years in terms of enrollment and admissions activities.

Table 8 contains the responses to these concerns.

TABLE 8

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING EFFECTS OF

DECLINING ENROLLMENTS - 1986-1990

Demographic Effects

Enrollment has decreased

Competition for applicants has increased

Average SAT/ACT scores have decreased

Students admitted not normally accepted

Retention rate has increased

Students graduating within five years
has decreased

Significant decreases in admissions budget

(N)

59

60

56

60

57

57

60

Percentage of Responses
Yes No

24 76

100 0

11 89

13 87

77 23

14

17

86

83
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Members are encountering the effects of the enrollment

crisis, primarily in the area of competition for applicants,

with 100 percent in agreement. Secondary effects are also

seen in that (1) 24 percent are experiencing lower

enrollments and (2) 13 percent are admitting students not

previously admissible. Admissions budgets, graduation

rates, and SAT/ACT scores have not significantly decreased.

The retention rate of 77 percent of member institutions has

increased.

Discussion

It appears the almost unanimous agreement of chief

admissions officers in Table 6 that usage of marketing

techniques has increased due in large part to the fact that

100 percent of members report increased competition for

applicants. This will almost certainly continue to increase

as the traditional student pool decreases. This increased

competition probably explains why only a small percentage

are experiencing decreased budgets. The difficulty in

maintaining enrollments is evident, with 24 percent of

members experiencing lower enrollments, and, therefore, it

appears that efforts to retain students in order to maintain

enrollments are paying off, with 77 percent reporting

increases in retention and 86 percent reporting that their

graduation rates have remained stable. However, since
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previous tables indicate that (1) 52 percent report their

missions are being challenged, (2) marketing techniques are

widespread, and (3) over half report increasing numbers of

students lacking basic skills, it seems probable that the

percentages for (1) decreases in SAT/ACT scores and (2)

students being admitted not normally accepted are deflated.

Regardless, member institutions are feeling the negative

effects of the enrollment crisis.

College Entrance Examinations Concerns

Data were collected to determine the levels of

agreement or disagreement of chief admissions officers

regarding national concerns in the area of college entrance

examinations. Table 9 contains responses to these concerns.

TABLE 9

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

THE ROLE OF COLLEGE ENTRANCE EXAMINATIONS

Percentage of Responses Chi Square with 3
Role of Exam (N) SA / A D / SD Degrees of Freedom

Agreement

SAT/ACT is a critical
factor in evaluation 61 72 28 30.61 *

Freshman class would
have differed
insignificantly
if SAT/ACT not used 57 60 40 43.84 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree.
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Chief admissions officers agree that the SAT/ACT is a

critical factor in evaluating applicants' records; however,

they also agree that their classes would differ very little

if they did not have access to such scores. The

distribution of observed responses departs significantly

from the distribution of responses expected under the

condition of the null hypothesis.

Discussion

It appears chief admissions officers place a large

emphasis on SAT/ACT scores in reviewing a student's

application. Given the fact that these colleges tend to

emphasize heavily the liberal arts, their 72 percent

agreement rate indicates possibly too much emphasis is

placed on the use of these scores. This is further

evidenced by the fact that 40 percent of them believe that

without the use of such scores, their freshman classes would

have differed significantly.

Personal Qualities in Evaluation Concerns

Data were collected to determine the levels of

agreement or disagreement of chief admissions officers

regarding national concerns in the area of using personal

qualities in evaluating applicants. Table 10 contains

responses to these concerns.
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TABLE 10

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

THE IMPORTANCE OF PERSONAL QUALITIES

IN EVALUATIONS OF APPLICANTS

Personal Quality Percentage of Responses Chi Square with 3

Concerns (N) SA / A D / SD Degrees of Freedom

Agreement

Well-rounded students
are a top priority 61 87 13 66.80 *

Personal character-
istics are important
factors in evaluating
applicants 61 89 11 63.53 *

Extracurricular activ-
ities are important
factors in evaluating
applicants 61 64 36 48.84 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree.

Chief admissions officers agree that admitting well-

rounded students .is a top priority. They also agree that

the personal characteristics and activities of applicants

are helpful factors in the evaluation process. The

distribution of observed responses departs significantly

from the distribution of responses expected under the

condition of the null hypothesis.

Discussion

Member institutions are in keeping with Willingham's

research that personal characteristics and activities are

excellent indicators of a student's ability to persist. It
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also appears that the "myth" that colleges seek well-rounded

students is not a myth at these institutions. Perhaps

because of their small size and specific philosophy,

admitting students who will be involved in a variety of

activities and closely match the institution is important.

Minority Concerns

Data were collected to determine the levels of

agreement or disagreement of member institutions regarding

minority concerns. Table 11 contains responses to these

concerns.

TABLE 11

RESPONSES OF CHIEF ADMISSIONS OFFICERS

REGARDING MINORITY CONCERNS

Percentage of Responses Chi Square with 3
Minority Concerns (N) SA / A D / SD Degrees of Freedom

Agreement

Minority enrollment
is a top priority 61 57 43 26.15 *

You have special
minority scholarships 61 52 48 52.90 *

You provide special
support services
for minorities 60 58 42 26.15 *

Disagreement

You have aggressive
minority recruiting
programs 61 36 64 28.93 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree.
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Chief admissions officers agree that minority

enrollment is a top priority, and the majority do provide

special services for minority students. Almost two-thirds,

however, do not have aggressive minority recruitment

programs. The distribution of observed responses departs

significantly from the distribution of responses expected

under the condition of the null hypothesis.

Discussion

While 57 percent of member institutions view minority

enrollment as a priority, 43 percent do not. Also, almost

two-thirds of the members are not aggressively recruiting

minorities, and almost half have no scholarships for

minorities. Survey results not shown in the table indicate

as well that 14 percent of the member institutions have

experienced decreases in their minority enrollments over the

last five years, and members report their percentages of

minorities within total enrollments average only 8.79

percent, with a high of 32 percent and a low of 1 percent.

Orientation/Advising Concerns

Data were collected to determine the levels of

agreement or disagreement of chief admissions officers

regarding national concerns in the areas of orientation and

advising. Table 12 contains responses to these concerns.
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TABLE 12

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

ORIENTATION/ADVISING CONCERNS

Orientation/Advising Percentage of Responses Chi Square with 3
Concerns (N) SA / A D I SD Degrees of Freedom

Agreement

You offer an effective
orientation program 61 98 2 63.53 *

Students have a strong
sense of traditions/
responsibilities of
your college 60 82 18 40.13 *

Students sense they
"belong and fit in" 60 98 2 60.13 *

You offer an effective
advisor/advisee
system 60 92 8 48.13 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree.

Chief admissions officers of the member institutions

agree with all four of the national concerns in this area.

They feel strongly that students should be well-oriented to

the campus, have a strong sense of the community,

traditions, and responsibilities of the college, sense they

belong and fit in, and be well advised on a regular basis.

The distribution of observed responses departs significantly

from the distribution of responses expected under the

condition of the null hypothesis.

Discussion

Member institutions are doing an excellent job in all
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four of these areas. This is due perhaps in part to their

commitment to their philosophy and to their efforts in

imparting this philosophy to their students. Their small

size possibly also makes these concerns easier to address.

Careerism Concerns

Data were collected to determine the levels of

agreement or disagreement of chief admissions officers

regarding national concerns in the area of careerism. Table

13 contains responses to these concerns.

TABLE 13

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

NATIONAL CONCERNS OF CAREERISM

Percentage of Responses Chi Square with 3
Careerism Concerns (N) SA / A D / SD Degrees of Freedom

Agreement

There is a growing
emphasis on what
"sells" 60 65 35 53.73 *

Disagreement

There is tension
between liberal arts
and careerism on
your campus 61 23 77 69.16 *

Vocationalism dominates
your campus 61 7 93 61.03 *

Old majors are
battling new ones 61 21 79 68.12 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree.
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Chief admissions officers disagree with three of the

four concerns. They disagree that there is tension on their

campuses between the liberal arts and careerism, that

vocationalism dominates their campuses, and that old majors

are battling new ones. However, they do agree that there is

a growing emphasis on "what majors sell" in order to bring

employment and/or attract new students. The distribution of

observed responses departs significantly from the

distribution of responses expected under the condition of

the null hypothesis.

Discussion

It appears that because of their strong liberal arts

emphasis, member institutions are able to fight back the

careerism that is pervasive on many campuses. However, it

is worth noting that 23 percent of them are feeling the

tension, and 21 percent are seeing old majors battle new

ones. These facts, combined with the 65 percent who see a

rise in emphasis on "what sells," is perhaps an indicator

that the push toward careerism is a rising problem.

Ethical Violations Concerns

Data were collected to determine the levels of

agreement or disagreement of chief admissions officers

regarding concerns of possible ethical violations within
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member institutions. Table 14 contains responses to these

concerns.

TABLE 14

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING

ETHICAL CONCERNS WITHIN MEMBERSHIP

Percentage of Responses Chi Square with 3
Ethical Concerns (N) SA / A D / SD Degrees of Freedom

Agreement

Abuses are likely
to increase 56 59 41 51.86 *

Many members' view books
are not informative 54 61 39 35.63 *

Disagreement

Members have lost their
purpose due to
marketplace demands 58 40 60 39.79 *

A significant number
of members are not
ethical in
recruitment 55 25 75 58.09 *

There are ethical
abuses in membership 55 18 82 58.53 *

Many members only
want to fill slots 56 25 75 67.29 *

Accurate portrayal
in publications is
a problem 54 33 67 58.30 *

Increasing numbers of
students dissatisfied
with recruitment
procedures of
other members 55 20 80 64.78 *

Many procedures being
used by members are
ineffective 55 40 60 54.75 *

* significant at <.001 level. SA/A means Strongly Agree/Agree, D/SD
means Disagree/Strongly Disagree.
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Chief admissions officers agree with only two of the

nine concerns reflecting ethical areas. They do agree that

many of the view books being used by members are more

visually appealing than informative, and that ethical abuses

are likely to increase. They do not agree, however, that

(1) members have lost their sense of purpose due to

marketplace demands, (2) a significant part of the

membership is unethical in recruiting, (3) there are

significant ethical abuses in members' admissions offices,

(4) that many members only want to fill slots, (5) accurate

portrayal within publications is a problem, (6) other

members' recruiting procedures are ineffective, or (7)

students are complaining about other members' recruitment

procedures. The distribution of observed responses departs

significantly from the distribution of responses expected

under the condition of the null hypothesis.

Discussion

It appears that chief admissions officers surveyed are

of the opinion that there are no serious ethical violations

occurring within offices of admissions of member insti-

tutions. However, three critical points are noteworthy.

First, members (59 percent) do believe that ethical abuses

within their membership are going to increase. This is an

alarming statistic. Also, 61 percent believe that many of
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the view books being published by members are visually

appealing, but not informative. This raises ethical

questions regarding the level at which they are promoting

their institutions and shows the influence of a marketing

concept. A second point to consider is that while it is

true that seven of the nine questions were not considered to

be concerns by the majority, there are a number which raise

serious questions. Forty percent believe that a number of

members have lost their sense of purpose due to marketplace

demands; 25 percent believe that a number of members are not

ethical in recruiting and only want to fill slots; and 33

percent believe that a number of members' publications give

inaccurate portrayals. These, combined with the belief that

abuses are going to increase, give cause for concern. A

third point to consider, not seen anywhere else, is the high

number of members who chose not to answer the questions in

this ethics section. A possible reason is that they do

agree that such problems exist, but chose not to incriminate

others. If this is true, then this deflation of agreement

responses would need to be taken into account.

Adherence of Christian College Coalition Members to the

Principles of Good Practice of NACAC

within Their Institutions

Research question number two sought data to determine
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whether Christian College Coalition institutions are

adhering to the Principles of Good Practice of the National

Association of College Admission Counselors. This

particular section consists of one table divided into five

subdivisions.

Data were collected to determine the levels of

adherence of member institutions to principles of good

admissions practice in the areas of (1) admissions,

promotion, and recruitment, (2) admissions procedures, (3)

standardized testing, (4)- financial aid, and (5) advanced

standing and the awarding of credit. Table 15 contains the

responses to these questions.

TABLE 15

RESPONSES OF CHIEF ADMISSIONS OFFICERS REGARDING ADHERENCE

TO THE PRINCIPLES OF GOOD PRACTICE OF NACAC

Percentage of Responses Chi Square
Always/ Sometimes/ with 3
Usually Seldom/Never Degrees of

Admissions Practices

ADMISSIONS, PROMOTION
AND RECRUITMENT

Compensation is fixed
salary, not commis-
sions or bonuses

Publications and
presentations state
requirements clearly

If you offer special
admissions options,
publications define
programs and state
deadline dates

(N) Followed Followed Freedom

60 100 0 150.13 *

61 93 7 70.48 *

52 92 8 63.23*
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TABLE 15, Continued

Percentage of Responses Chi Square
Always/ Sometimes/ with 3
Usually Seldom/Never Degrees of

Admissions Practices (N) Followed Followed Freedom

Wait list letter which
notifies students of
the placement provides
past history 31 70 30 32.13 *

Publications give pre-
cise information about
costs, opportunities,
and requirements for
all types of
financial aid 60 92 8 70.53 *

Publications include
current/realistic
pictures and
descriptions 61 97 3 132.12 *

Publications provide
accurate information
about opportunities/
selection for housing 60 92 8 66.27 *

You exercise respon-
sibility for all
involved in admission,
promotional, recruit-
ment activities 61 90 10 40.18 *

If you engage con-
sulting firm, you
are responsible for
assuring that firm
adheres to ethical
principles 41 93 7 93.54 *

You furnish data
describing current
freshman class
and describe in
profiles all members 61 95 5 87.53 *

You do not contract
with secondary
schools for
remuneration 61 93 7 153.10 *

You do not contract
with placement
services 61 92 8 138.54 *

You do not encourage
students to transfer
who have no interest 60 95 5 128.67 *
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TABLE 15, Continued

Percentage of Responses Chi Square
Always/ Sometimes/ with 3
Usually Seldom/Never Degrees of

Admissions Practices (N) Followed Followed Freedom

You refrain from
recruiting students
who are enrolled, or
have declared their
intent with other
institutions 61 98 2 132.64 *

You understand the
nature of all
admissions referral
services utilized 60 98 2 84.13 *

ADMISSIONS PROCEDURES

You receive informa-
tion in confidence 61 100 0 167.53 *

You notify candidates
as soon as possible
if inadmissable 61 97 3 114.02 *

You admit or deny
candidates on the
basis of academic
and personal
criteria rather
than financial need 61 100 0 183.00 *

You do not require
candidates to indi-
cate order of
college preferences 59 86 14 100.12 *

You do not make offers
to students who have
not submitted
applications 61 98 2 152.71 *

You permit candidates
to choose, without
penalty, among offers
of admission/financial
aid until they have
heard from all
colleges applied to,
or until May 1 61 100 0 133.43 *

You accept only
official transcripts 61 98 2 95.00 *
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TABLE 15, Continued

Percentage of Responses Chi Square
Always/ Sometimes/ with 3
Usually Seldom/Never Degrees of

Admissions Practices (N) Followed Followed Freedom

STANDARDIZED TESTING

You accept the prin-
ciple that fairness
in testing practice
should govern all
policies 61 100 0 139.72 *

You provide accurate
information about
use of test scores 60 98 2 73.73 *

You refrain from using
minimum scores as the
sole criteria 61 100 0 160.18 *

You use scores in
conjunction with
other data 61 100 0 183.00 *

You refrain from using
tests to discriminate 61 95 5 138.28 *

You educate staff in
understanding the
concepts of test
measurement 59 90 10 52.53 *

You include in
profiles all
members of class 60 98 2 76.93 *

FINANCIAL AID

You support the prin-
ciple of distributing
financial aid on the
basis of proven need 60 97 3 111.20 *

You ensure that no-need
funds do not reduce
the amount available
to students with
demonstrated need 58 88 12 71.24 *

You employ methods in
determining the
financial contribution
of families in a
consistent and
equitable manner 60 98 2 149.73 *
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TABLE 15, Continued

Percentage of Responses Chi Square
Always/ Sometimes/ with 3
Usually Seldom/Never Degrees of

Admissions Practices (N) Followed Followed Freedom

You permit candidates
to choose, without
penalty, offers of
financial aid until
they have heard from
all colleges they
have applied to,
or until May 1 60 100 0 143.33 *

You do not use
financial need as a
consideration in
selection 60 100 0 172.13 *

You do not make
financial aid awards
to students who have
committed to other
institutions 60 97 3 129.20 *

You do not make
financial aid awards
to students who have
not applied 60 98 2 112.13 *

You refrain from
changing financial
awards to match
those of students'
other colleges 60 100 0 86.13 *

ADVANCED STANDING STUDENTS
AND THE AWARDING OF CREDIT

You design placement
and credit to
augment, not recruit 59 98 2 109.34 *

You define and publish
information about
the policies for
granting credit 60 93 7 93.73 *

* significant at <.001 level

Chief admissions officers report that they are adhering

every one of the NACAC principles of good practice. They

report that their adherence to these principles is quite
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strict. Of the 38 principles, 36 are always or usually

followed by 90 percent or more of the member institutions.

Of those areas not always or usually followed by at least 90

percent of members, none are of serious concern. The

distribution of observed responses departs significantly

from the distribution of responses expected under the

condition of the null hypothesis.

Discussion

It appears that the vast majority of member

institutions are strictly adhering to virtually every

principle of good admissions practice. However, this strict

adherence seems highly questionable, given the discrepancy

between their responses to the national concerns questions

and this section. There are small percentages of

institutions that admit to violating numbers of the

principles, which is a concern.

There were two questions which were not answered by a

large number of the respondents. The question concerning

waiting list letters containing placement history data was

probably not answered because it was not fully understood.

The question concerning the monitoring of consulting firms,

if used, for ethical violations was probably not answered by

many because they do not use such services.

Data were collected to determine general information
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relative to membership in professional admissions

organizations by institutions belonging to the Christian

College Coalition. Table 16 contains the responses to these

questions.

TABLE 16

PROFESSIONAL MEMBERSHIP

PROFESSIONAL Respondents Percentage Respondents Percentage

ORGANIZATION Belonging Belonging Not Belonging Not Belonging

Members of NACCAP 51 84 10 16

Members of NACAC 44 73 16 27

Members of State ACAC 52 85 9 15

Chief admissions officers report that 51 (84 percent)

belong to the National Association of Christian College

Admissions Professionals (NACCAP) and 10 (16 percent) do not

belong. In addition, 44 (73 percent) belong to the National

Association of College Admission Counselors (NACAC) and 16

(27 percent) do not belong. Finally, 52 (85 percent) belong

to their state Association of College Admission Counselors

(ACAC) and 9 (15 percent) do not belong.

Discussion

It appears that the majority of members do belong to

their own professional organization, the National

Association of Christian College Admission Professionals
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(NACCAP), as well as the national professional organization,

NACAC, at both state and national levels. This data points

out their desire for professional growth and accountability.

Summary of Major Findings

This chapter has dealt with the presentation and

analysis of the findings collected in this study. The

following statements tend to be supported by this

investigation:

1. Chief admissions officers agree that there are

areas of concern for their students in

articulation from school to college.

2. Chief admissions officers almost unanimously agree

that rising college costs are a serious problem.

3. Chief admissions officers agree that the

increasing lack of academic preparedness in

students is a concern.

4. Chief admissions officers agree that the demand

for students is challenging their mission, that

marketing techniques have become a major part of

their programs, that competition for applicants

has increased, and that there is a growing

emphasis on what "sells."

5. The majority of chief admissions officers agree

that minority enrollment is a top priority.
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However, a large percentage of them do not see it

as a priority; have no special scholarship

programs; and do not aggressively recruit minority

applicants.

6. In the area of ethical concerns within their own

membership, the majority believe ethical abuses

are going to increase.

7. There are four major areas where Coalition

institutions do not appear to be encountering the

same concerns as many institutions nationally:

(1) Chief admissions officers believe that their

major disciplines have not fragmented. They

also believe that students are able to see

the patterns in their courses and how they

fit together.

(2) Chief admissions officers believe that

seeking well-rounded students and placing

personal qualities as important factors in

evaluating applicants is a priority.

(3) Chief admissions officers believe that they

do offer effective orientation/advising

programs and that their students do have a

strong sense of belonging and fitting in to

their campuses.

(4) Members do not appear to be experiencing a

tension between careerism and the liberal
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arts on their campuses. An attitude of

vocationalism is not a dominating force.

8. In response to the National Association of College

Admission Counselors' Statement of Principles of

Good Practice, members report that they are

strictly adhering to virtually all of the

principles.

9. There appears to be a significant difference and

inconsistency in responses between the two major

parts of the questionnaire. In response to

national concerns, members institutions report

either sharing or experiencing many of the

national concerns. However, in response to the

principles of good admissions practice, members

report strictly adhering to virtually every

principle.

Chapter V presents a summary of the findings of the

study and points to some conclusions as a result of the

findings. Recommendations for future study are also

included in the chapter.



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This study concerns the admissions and transition

programs of undergraduate institutions which are members of

the Christian College Coalition. This chapter contains a

summary of the study and the conclusions based on an

analysis of the data collected in this study. Also included

in this chapter are recommendations for further study

relative to the admissions and transition programs of

members of the Christian College Coalition.

Summary

The data collected for this study were in two major

areas relative to (1) national concerns in the transition

from high school to college, and (2) principles of good

admissions practice as established by the National

Association of College Admission Counselors (NACAC).

Administrators in undergraduate Christian College Coalition

member institutions furnished these data.

The study was limited to the 1990 member institutions.

The Christian College Coalition is an association of

accredited four year liberal arts colleges and universities.

Sixty-one responses, which represented an 81 percent

161
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rate of return, were received from the seventy-five

institutions who were originally mailed questionnaires. Of

these, all were usable responses in analyzing the data.

Summary of Major Findings

The following are the major findings of the study:

1. Chief admissions officers agree that there are

areas of concern for their students in

articulation from school to college.

2. Chief admissions officers almost unanimously agree

that rising college costs are a serious problem.

3. Chief admissions officers agree that the

increasing lack of academic preparedness in

students is a concern.

4. Chief admissions officers agree that the demand

for students is challenging their mission, that

marketing techniques have become a major part of

their programs, that competition for applicants

has increased, and that there is a growing

emphasis on what "sells."

5. The majority of chief admissions officers agree

that minority enrollment is a priority. However,

a large percentage do not see it as a priority;

have no special scholarship programs; and do not

aggressively recruit minority applicants.
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6. In the area of ethical concerns within their own

membership, the majority believe ethical abuses

are going to increase.

7. There are four major areas in which Coalition

institutions do not appear to be encountering the

same concerns as many institutions nationally:

(1) Chief admissions officers believe that their

major disciplines have not fragmented. They

also believe that students are able to see

the patterns in their courses and how they

fit together.

(2) Chief admissions officers believe that

seeking well-rounded students and placing

personal qualities as important factors in

evaluating applicants is a priority.

(3) Chief admissions officers believe that they

do offer effective orientation/advising

programs and that their students do have a

strong sense of belonging and fitting in to

their campuses.

(4) Members do not appear to be experiencing a

tension between careerism and the liberal

arts on their campuses. An attitude of

vocationalism is not a dominating force.

8. In response to the National Association of College

Admission Counselors' Statement of Principles of
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Good Practice, members report that they are

strictly adhering to virtually all of the

principles.

9. There appears to be a significant difference and

inconsistency in responses between the two major

parts of the questionnaire. In response to

national concerns, members institutions report

either sharing or experiencing many of the

national concerns. However, in response to the

principles of good admissions practice, members

report strictly adhering to virtually every

principle.

Discussion of Major Findings

In analyzing the major findings of this study, two

major points seem apparent. First, despite their small

size, philosophy, specific missions, strong constituent

support, and thorough involvement in marketing, member

institutions are experiencing many of the same national

transition concerns as institutions nationwide. They are

not immune from these problems. Second, it appears that the

vast majority of member institutions report that they are

strictly adhering to virtually every principle of good

practice. However, this strict adherence seems highly

questionable, given the discrepancies among member responses
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to questions relating to national transition concerns

dealing with admissions activities and the principles of

good practice.

First, a significant percentage of the Christian

College Coalition membership does not belong to the National

Association of College Admission Counselors. Therefore, it

seems probable that they would not be familiar with these

principles. Second, their own organization, the National

Association of Christian College Admissions Professionals,

has no formal statement of established principles of good

practice. Third, 52 percent of members believe that the

increasing demands for students is challenging their

college's mission. Since the mission statement is the

foundational guiding principle of an institution, this is an

alarming statistic. When this response is combined with the

fact that 59 percent believe that ethical abuses are going

to increase, 40 percent believe a significant number of

members have lost their sense of purpose because of

marketplace demands, 25 percent believe that a significant

number of members are currently not ethical in their

recruiting only wanting to fill slots, and 33 percent

believe that a significant number of members inaccurately

portray their institutions in their publications, the

validity of the responses comes into question. Further, it

is interesting to note that the section in which members

were asked to respond to perceived ethical abuses of fellow
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members was the only section of the questionnaire in Part B

in which a large number of Coalition members chose not to

answer.

Therefore, these inconsistencies appear to indicate

that the members' adherence to the principles of good

practice is probably not as strict as reported. These

inconsistencies may be due in part to the pressure chief

admissions officers are having to deal with because of the

enrollment crisis.

Conclusions

The following conclusions appear to be warranted by the

findings of this study:

1. Transition concerns in Christian College Coalition

institutions do not seem to differ significantly

from other institutions of higher education

nationwide.

2. Chief admissions officers in Christian College

Coalition institutions may seem to want to appear

to be adhering to NACAC's Statement of Principles

of Good Practice more than they are actually

adhering to them.

Implications

Despite the finding indicating inconsistency in
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responding adherence to admissions practices, the matter may

be one of perception rather than actual abuse. Given the

fact that Coalition institutions are well-established,

accredited institutions of higher education who have

conducted themselves in a professional manner, there are

probably no serious ethical abuses pervading the entire

Coalition. However, based upon (1) the differences in

responses to the survey instrument; (2) their own beliefs

that there are ethical problems and that many colleges are

losing their sense of mission; (3) experiences of the

researcher as a college counselor in dealing with these

institutions; (4) conversations of the researcher with

admissions directors from Coalition institutions; and (5)

the fact that the issue of ethics in admissions practices is

a topic of discussion nationally, the Coalition membership

does not appear to adhere as strictly to the statement of

principles of good practice as they have reported. This may

be due in part to the pressure chief admissions officers are

having to deal with because of the enrollment crisis. It

should be noted at this point that the National Association

of Christian College Admission Professionals (NACCAP) has

been founded to encourage professional growth among its

membership, which is primarily made up of Christian College

Coalition institutions. Also, NACCAP leadership realizes

the need for professional standards and is currently in the

planning stage of developing them.
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Recommendations for Further Research

There is first a real need for historical research

regarding the history of the admissions profession. This

would be especially helpful since there is no formal

educational degree one can pursue to prepare for this

profession. It would also be useful in the training of

admissions counselors, many of whom enter the profession

right out of college and have no knowledge of the history of

American higher education and their profession. A second

area of research would be to survey the major secondary

schools which feed Coalition institutions to determine their

perceptions of the quality of services and programs of those

institutions. Third, further research into those areas

where Coalition members are not experiencing the same

concerns as institutions nationally could prove helpful.

Fourth, a follow-up study researching private institutions

with similar missions and memberships in other coalitions

would be useful to the profession.
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APPENDIX A

NATIONAL CONCERNS IN THE AREA OF ADMISSION AND TRANSITION

IDENTIFIED BY THE CARNEGIE FOUNDATION FOR THE

ADVANCEMENT OF TEACHING: A SUMMARY

1. There is a discontinuity between high school and

college which makes the transition for high school

students at times very difficult.

2. Students today are dissatisfied with admission offices.

3. The skyrocketing cost of higher education is a critical

problem for students and their parents.

4. Many colleges are not meeting the needs of part-time

and older students.

5. Many students are entering college without the

necessary prerequisite skills for college level work.

6. The lower number of potential applicants has caused

negative changes in many college admission offices and

college academic programs. The issue of ethics is

being raised as a result.

7. In order to attract students, many colleges promote new

majors which tend to "sell well."

8. Many students feel that the transition from high school

to college is a very confusing one.

9. Many brochures and viewbooks used by colleges are very
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eye appealing, but lack content and can be deceiving.

10. Many colleges use marketing techniques to recruit

students. This often adds to the confusion for high

school seniors.

11. Most students visit the college of their choice before

attending. Sadly, however, many campus tours over

emphasize the social aspects and ignore the

educational.

12. The public views high SAT/ACT scores as of critical

importance for college admission. In reality, this is

often not the case, and this misplaced fear often works

against a student's choosing the best college.

Colleges must work to resolve this problem.

13. Many students mistakenly believe that being a "well-

rounded" person will help them gain acceptance to the

college of their choice. Colleges must dispel this

myth if it is not an important factor for them.

14. There is a disturbing decline in minority enrollment in

our nation's colleges. Colleges must work to maintain

diversity if our nation is to remain strong.

15. Because many colleges are not committed to helping

students adjust to college life, many students feel

lost, like a number, and are not prepared for the

challenges and expectations of collegiate life.

Colleges must support strong orientation and freshman

advising programs.
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APPENDIX B

CHRISTIAN COLLEGE COALITION MEMBER INSTITUTIONS

1. Anderson University, Anderson, IN

2. Asbury College, Wilmore, KY

3. Azusa Pacific University, Azusa, CA

4. Bartlesville Wesleyan College, Bartlesville, OK

5. Belhaven College, Jackson, MS

6. Bethel College, Mishawaka, IN

7. Bethel College, North Newton, KS

8. Bethel College, St. Paul, MN

9. Biola University, LaMirada, CA

10. Bryan College, Dayton, TN

11. Calvin College, Grand Rapids, MI

12. Campbellsville College, Campbellsville, KY

13. Campbell University, Buies Creek, NC

14. Central Wesleyan College, Central, SC

15. Colorado Christian College, Lakewood, CO

16. Covenant College, Lookout Mountain, GA

17. Dallas Baptist University, Dallas, TX

18. Dordt College, Sioux Center, IA

19. Eastern College, Saint Davids, PA

20. Eastern Mennonite College, Harrisonburg, VA

21. Eastern Nazarene College, Quincy, MA
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22. Evangel College, Springfield, MO

23. Fresno Pacific College, Fresno, CA

24. Geneva College, Beaver Falls, PS

25. George Fox College, Newberg, OR

26. Gordon College, Wenham, MA

27. Goshen College, Goshen, IN

28. Grace College, Winona Lake, IN

29. Grand Canyon College, Phoenix, AZ

30. Greenville College, Greenville, IL

31. Houghton College, Houghton, NY

32. Huntington College, Huntington, IN

33. Indiana Wesleyan University, Marion, IN

34. John Brown University, Siloam Springs, AR

35. Judson College, Elgin, IL

36. King College, Bristol, TN

37. King's College, Edmonton, Alberta, Canada

38. King's College, Briarcliff Manor, NY

39. Lee College, Cleveland, TN

40. LeTourneau College, Longview, TX

41. Malone College, Canton, OH

42. Master's College, Newhall, CA

43. Messiah College, Grantham, PA

44. Mid-America Nazarene College, Olathe, KS

45. Milligan College, Milligan College, TN

46. Mississippi College, Clinton, MS

47. Mount Vernon Nazarene College, Mount Vernon, OH
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48. North Park College, Chicago, IL

49. Northwest Christian College, Eugene, OR

50. Northwestern College, Orange City, IA

51. Northwestern College, Roseville, MN

52. Northwest Nazarene College, Nampa, ID

53. Nyack College, Nyack, NY

54. Oral Roberts University, Tulsa, OK

55. Palm Beach Atlantic College, West Palm Beach, FL

56. Point Loma Nazarene College, San Diego, CA

57. Redeemer College, Ancaster, Ontario, Canada

58. Roberts Wesleyan College, Rochester, NY

59. Seattle Pacific University, Seattle, WA

60. Simpson College, San Francisco, CA

61. Sioux Falls College, Sioux Falls, SD

62. Southern California College, Costa Mesa, CA

63. Southern Nazarene University, Bethany, OK

64. Spring Arbor College, Spring Arbor, MI

65. Sterling College, Sterling, KS

66. Tabor College, Hillsboro, KS

67. Taylor University, Upland, IN

68. Trevecca Nazarene College, Nashville, TN

69. Trinity Christian College, Palos Heights, IL

70. Trinity College, Deerfield, IL

71. Warner Pacific College, Portland, OR

72. Warner Southern College, Lake Wales, FL

73. Westmont College, Santa Barbara, CA
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74. Wheaton College, Wheaton, Il

75. Whitworth College, Spokane, WA
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QUESTIONNAIRE

Please return to: Tony Jeffrey Questionnaire Confidentiality Code
2102 Jacqueline
Denton, TX 76205

Please respond by November 12, 1990

PART A
QUESTIONSRELATING TO MEMBERSHIP IN PROFESSIONAL ORGANIZATIONS

Directions: Please answer yes or no to the following three questions.
YES___ NO___ Does your institution belong to the National Association

of Christian College Admission Professionals?

YES__ NO___ Does your institution belong to the National Associationof College Admission Counselors?

YES___ NO___ Does your institution belong to the Association ofCollege Admission Counselors in your state?

PART B

QUESTIONS RELATING TO NATIONAL CONCERNS REGARDINGTHE HIGH SCHOOL TO COLLEGE TRANSITION

Directions: Each of the following statements is based on a nationalconcern in the area of transition. Rate each statement according toyour perception of the degree to which your institution is encounteringthis concern.

SA = Strongly Agree A = Agree D Disagree SD = Strongly Disagree
I. THE HIGH SCHOOL/COLLEGE TRANSITION SA / A / D / SD

You are seeing an increasing number of students who findtheoverall transition from high school to college confusing.

Thereiswaisense of discontinuity in curricula between highschools which feed to you and your institution.

Your institution tends to carry on its work in isolation fromhigh schools.

High school students receive inadequate guidance in the collegeselection process.

You are seeing an increasing number of students who are unclearabout admission requirements and financial aid opportunities.

You are seeing an increasing number of students who believethat trying to select a college is confusing.

You are seeing an increasing number of students who seem to bechoosing your institution almost blindly.

Many of the students you are seeing seem to be making lesswell-informed decisions in selecting an institution.

I



II. COLLEGE COSTS

Your students are troubled by the costs of higher education.

Students decline your offer admission due to lack of funds morethan any other reason.

III. PART-TIME STUDENTS SA / A / D / SD

The number of part-time and/or non-traditional students in yourinstitution is rapidly increasing.

Your institution gives special attention to orienting andmeeting the unique needs of part-time and/or non-traditionalstudents.

IV. PREPARATION OF STUDENTS SA / A / D / SD

There is a dichotomy between your faculty's expectations andthe academic preparedness of entering students.

There seems to be an increasing number of students in yourinstitution who lack basic skills.

You are increasingly having to offer remedial courses oracademic support to help entering students who lack basicskills.

V. RECRUITMENT AND MARKETING SA / A / D / SD

The increasing demands for attracting students is challenging
your college's mission.

Being able to impart shared values to your students on whichboth higher education and society dependpresents a difficultchallenge to your college.

The major disciplines in your institution have fragmentedthemselves into smaller pieces, and undergraduates find itdifficult to see patterns in their courses that relate to theirintended field of study.

offketing techniques are a significant part of your admission

Your use of marketing techniques has increased over the lastfive years.

When a prospective student takes a tour of your campus, itincludes entering the library and at least onerclassroombuilding.

When a prospective student tours your campus, social andathletic activities are a primary focus.

The majority of students who attend your institution visited itbefore enrolling.

VI. COLLEGE ENTRANCE EXAMINATIONS SA / A / D / SD

The SAT/ACT is a critical factor in your evaluation of anapplicant.

2
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Your current freshman class would have differed insignificanQjhad you not used the SAT/ACT in evaluation.

VII. PERSONAL QUALITIES IN EVALUATION OF AN APPLICATION SA / A / D / SD
Well-rounded students are a top priority in your admission
process.

A student's personal characteristics are important factors inyour admission process.

A student's extracurricular activities are important factors inyour admission process.

VIII. MINORITIES/UNDER-REPRESENTED STUDENT POPULATION SA / A / D / SD
You view minority enrollment as a top priority.

Your college has aggressive programs to recruit minorities.

Your college has special scholarship programs for minorities.

Your college has special support services for minority
students.

IX. STUDENT IDENTIFICATION SA / A / D / SD

You offer an effective orientation program for new studentsand/or their parents.

Your students have a strong sense of the structure, traditions,privileges, and responsibilities of your college.

Your students have a strong sense of "belonging and fitting in"at your college.

You offer an effective advisor/advisee system where studentscan meet with their advisors on a regular basis.

X. CAREERISM SA / A / D / SD

There is a tension between the liberal arts and careerism onyour campus.

Vocationalism with emphasis on skills dominates your campus.

Your "old" majors are battling "new" majors.

There is a growing emphasis on "what majors sell," i.e., bring
employment or attract students to the college.

XI. PERCEPTIONS OF CHRISTIAN COALITION COLLEGES SA / A / D / SD

A significant number of colleges within the Coalition seem tohave lost their sense of purpose due to marketplace demands andscrambling for students.

A significant number of colleges within the Coalition are nottotally ethical in their recruitment procedures.

There are abuses within a significant number of offices ofadmission in the Coalition.

3



As the competition for students increases, abuses within the181Coalition colleges are likely to increase. t
A significant number of colleges within the Coalition appear tobe more interested in filling slots than in serving students.

In a recent survey 40 percent of students doubted the accuracyof college publications. Accurate portrayal is a problem amonga significant number of colleges within the Coalition.

You are seeing an increasing number of students who aredissatisfied with the recruitment procedures of certain
Coalition colleges.

Many of the admission and recruitment procedures used by asignificant number of Coalition colleges seem ineffective.

Many of the viewbooks of Coalition colleges tend to be morevisually appealing than informative.

PART C

MISCELLANEOUS QUESTIONS

Directions: Please answer the following questions. If a yes or noresponse is requested, simply check the appropriate answer. If theanswer is yes, please provide a brief explanation if necessary.

Do you use questionnaires on a regular basis to determine the degree ofsatisfaction your freshmen had with your admission programs andpersonnel. Yes No

Does your administration work with secondary schools to bring continuityto curricula? Yes No

Whathwas your tuition for a full-time student in the fall of 1985?In the fall of 1990?

Approximately what percentage of your students come from families withan annual gross income of under $34,000? % Under $17,000? %
What percentage of your student body are part-timers?

What percentage of your student body is under age 24? %
What percentage of your total enrollment are minorities?

Has your percentage of minorities enrolled decreased over the last fiveyears? Yes No

4



How many pieces of mail does an average prospect receive, prior tomatriculation, from your institution? ____

How many other contacts, such as calls from current students, etc., doesan average prospect receive during this same period? _ ,_t._d_

Has the size of your student body decreased over the last five years?Yes N

Has the competition for applicants over the last five years increased?
Yes No

Has your acceptance rate over the last five years increased?Yes No If yes, to what do you attribute this change?

Have your average freshman class SAT and/or ACT scores for the last fiveyears decreased? Yes No

Have you taken students over the last five years you would not normallyhave taken? Yes No

Has your retention rate increased over the last five years?Yes No If yes, to what do you attribute this increase?

Has the number of students graduating within five years decreased overthe last five years? __ Yes No

5
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Have you experienced any significant decreases in your budget and/ortraveling staff over the last five years? Yes No

Please list your top five most effective marketing practices.

6
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QUESTIONSCONCERNING ADMISSION PRACTICES

Directions: For each of the following admission practices, circle thenumber which most closely corresponds to the degree to which yourinstitution follows that principle.

1 - Principle always followed, 2 - Principle usually followed3 - Principle sometimes followed, 4 Principle seldom/never followed.

I. ADMISSION, PROMOTION, AND RECRUITMENT

1 2 3 4 1. As professionals, your compensation is in the form of afixed salary rather than commissions or bonuses based onthe number of students recruited.

1 2 3 4 2. Your publications, written communications, and presenta-tions state clearly and precisely the requirements forsecondary school preparation, admission tests, andtransfer student admission.

1 2 3 4 3. If your institution offers special admission optionssuch as early admission, early action, early decision,early notification, or waiting list, your publicationsdefine these programs and state deadline dates,notification dates, required deposits, refund policies,and the date when the candidates must reply.

1 2 3 4 4. If students are placed on wait lists or alternate lists,the letter which notifies students of the placementprovides past history which describes the number ofstudents placed on the wait lists and the number offeredadmission.

1 2 3 4 5. Your publications give precise information about costs,opportunities, and requirements for all types offinancial aid, and state the general relationshipbetween admission practices and policies and financialaid practices and policies.

1 2 3 4 6. Your publications include pictures and descriptions ofthe campus and community which are current and
realistic.

1 2 3 4 7. Your publications provide accurate information about theopportunities/selection for institutional housing,deadline dates for housing deposits, housing depositrefunds, and describe policies for renewal availabilityof such institutional housing.

7
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1 2 3 4 8. You exercise appropriate responsibility for all peoplewhom the institution involves in admission, promotional,and recruitment activities (including their alumni,coaches, students, faculty, and other institutional
representatives) and educate them about proper ethicalprinciples.

1 2 3 4 9. If you engage the services of admission management orconsulting firms, you are responsible for assuring thatsuch firms adhere to ethical principles of good
practice.

1 2 3 4 10. You furnish data describing the currently enrolledfreshman class. Describe in published profiles allmembers of the enrolling freshman class.

1 2 3 4 11. You do not contract with secondary school personnel forremuneration for referred students.

1 2 3 4 12. You do not contract with placement services whichrequire a fee from the institution for each student
enrolled.

1 2 3 4 13. You do not encourage students to transfer if they haveshown no interest in doing so.

1 2 3 4 14. Refrain from recruiting students who are enrolled,registered, or have declared their intent or submitted acontractual deposit with other institutions unless thestudents initiate inquiries themselves or unlesscooperation is sought from institutions which provide
transfer programs.

1 2 3 4 15. Understand the nature and intent of all admissionreferral services utilized by your institution
(including your alumni, coaches, students, faculty, andother institutional representatives) and seek to ensurethe validity/professional competency of such services.

II. ADMISSION PROCEDURES

1 2 3 4 1. You receive information about candidates in confidenceand respect completely, consistent with federal, state,or local regulations, the confidential nature of suchdata.

1 2 3 4 2. You notify candidates as soon as possible if they areclearly inadmissable.

1 2 3 4 3. You admit or deny candidates on the basis of academicand personal criteria rather than financial need.
1 2 3 4 4. You do not require candidates or the secondary schoolsto indicate the order of the candidates' college oruniversity preferences, except under early decision

plans.

8
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E

E

1 2 3 4 5. You do not make offers of admission to students who havenot submitted admission applications.

1 2 3 4 6. You permit candidates to choose, without penalty, amongoffers of admission and financial aid until they haveheard from all the colleges and universities to whichthey have applied, or until May 1, whichever is earlier.Both need-based and merit-based awards are covered bythis principle. Requests by colleges concerning on-campus student housing deposits are also covered by thisprinciple.

1 2 3 4 7. You accept, for the purposes of documenting studentacademic records, only official transcripts in theadmission or registration process which come directlyfrom the counseling, guidance, or registrar's offices ofthe institution(s) the candidate attends or has attendedor from other appropriate agencies.

III. STANDARDIZED TESTING

1 2 3 4 1. You accept the principle that fairness in testingpractices should govern all institutional policies.Because test results can never be a precise measurementof human potential, you and/or your staff commityourselves to practices that eliminate bias of any kind,provide equal access, and consider tests as only onemeasure in admission/counseling practices.

1 2 3 4 2. You provide prospective students with accurate andcomplete information about the use of test scores in theadmission process.

1 2 3 4 3. You refrain from using minimum test scores as the solecriteria for admission, thereby denying certain studentsbecause of small differences in scores.

1 2 3 4 4. You use test scores in conjunction with other data suchas school record, recommendations, and other relevantinformation in making decisions.

1 2 3 4 5. You refrain from using tests, as they pertain to theadmission of students and to the packaging of financialaid, to discriminate against students whose scores mayreflect socio-economic status, race, gender, disablingconditions, and/or ethnic background.

1 2 3 4 6. You educate staff in understanding the concepts of testmeasurement, test interpretation, and test use so theymay make informed admission decisions from the testdata.

9
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1 2 3 4 7. You include in published profiles all members of theenrolling freshman class. Sub-groups within the profilemay be presented separately because of their uniquecharacter or special circumstances. Clear explanationsof who is included in the sub-group populations shouldbe made.

IV. FINANCIAL AID

1 2 3 4 1. You support the principle of distributing financial aidfunds on the basis of proven financial need.
1 2 3 4 2. You ensure that no-need scholarship funds do not in anyway reduce the total amount of funds available tostudents with demonstrated need.

1 2 3 4 3. You employ methods in determining the financialcontribution of candidates' families, which assessability to pay in a consistent and equitable manner,such as those developed by the College ScholarshipService, the American College Testing Program, and otherneeds analysis services.

1 2 3 4 4. You permit candidates to choose, without penalty, amongoffers of financial aid until they have heard from allthe colleges and universities to which they haveapplied, or until May 1, whichever is earlier. Bothneed-based and merit-based awards are covered by this
principle.

1 2 3 4 5. You do not use financial need as a consideration in
selecting students.

1 2 3 4 6. You do not make financial aid awards to students whohave committed to attend other institutions unless thestudents initiate such inquiries.
1 2 3 4 7. You do not make financial aid awards to students whohave not submitted admission applications.

1 2 3 4 8. You refrain from changing the financial aid awards tomatch those of the students' other college choices.
V. ADVANCED STANDING STUDENTS AND THE AWARDING OF CREDIT

1 2 3 4 1. You design placement, credit, and exemption policies toaugment educational placement opportunities, not to
recruit students.

1 2 3 4 2. You define and publish in your institution's pre-admission information the policies and procedures for
granting credit.

10
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Trinity Christian Academy
17001 Addison Road - Addison, Texas 75248 . (214) 931-8325

MICHAEL BEIDEL
Headmaster

BOARD OF
COUNSELORS
Thomas W Landry
John F. Wavoord,'Th.D

TRUSTEES
Rod Clark
Hal Habecker D.Mn.
Daniel B Maors
Charles (Bo) Miller
Donald H Relyea
Wm R. Skeeters
Donald E. Smith
ferry V. Smith
George M. Underwood, III
Don Wills

ADVISORY
BOARD
Denny Alberts
Ken Argo, D.D.S.
Lynn Barringer
Stanley K. Barth
Dean Borden, M.D

Phillip Brossea
Ed Bur ford
Jerry Campbell

Mrs. Ann Clark
Boo Courrege
Corbin Crews
Mike Daughety, M.D.
Jud DeMott
Reagan Dixon
Charles Duncan
Robert M. Farrell
Robbie Fusch
Laddie Galloway
Kim Gill
Phil Glasgow
Wayne Gono
Ed Harding
Bill Heard
Robert Hoebeke
Dennv Holman
Mrs. Grover Hope
Dennis S Ippolito, Ph.D.
Marietta Scurry Johnson

W, Leo Kels III
Bob Kopitkt
Paul Kramer
Norm Krueger
Jim LaFerne, M.D
Larry F Ligtner, Jr.
Terry Uitle
Thomas McCabe
Carl G. McCaslin, Jr.
J. D. McCaslin
Raymond 1. Martin, Jr.
Scott Miller
Frank Minirth, M.D.
Thomas M. Moore
Bill. Mullins, Jr.
Bill Orender
Rick Owens
Jerry Patton
Irv' W. Queal
Tom Rawles
Mike Redden
Charles Sammons
Bob Schlegel
Bill Schoppe
Charles L. Shaw, III
Bill Simmons
Mrs. Dottie Thompson
Paul Thompson
Paul S. Thompson
Doug Waddell, M.D.
Joe Ward
Curt Welwood
I McDonald Williams

October 12, 1990

Dear Colleague:

As a doctoral student in higher education at the University of North Texas, I amwriting a dissertation on "An Analysis of Admission and Transition Programs of ChristianCollege Coalition Members." There are two primary purposes to my research:

1. In 1987, Ernest Boyer's book, College: The Undergraduate Experience inAmerica, was published. In his book, Boyer evaluated the status ofundergraduate education in America. He found there to be eight majorareas of concern that "urgently need to be examined." Some of theseconcerns dealt specifically with admission and transition areas. My firstpurpose, therefore, is to determine whether or not Christian Coalitioninstitutions are experiencing the same concerns in admission/transition areasas Boyer says are being experienced by colleges nationwide.

2. My second primary purpose is to determine to what degree there is unity inthe admission practices of Coalition colleges and to what degree CoalitionColleges are following established principles of admission practice.

Please complete the enclosed questionnaire and return it by November 12, 1990.Because of the small number of colleges in the Coalition, your response is critical. Beassured that all of the data you provide will be treated with the strictest confidentiality andan abstract of the study will be gladly provided upon request.

It is my sincere hope that the research findings will serve as an encouragement toCoalition colleges and, hopefully, provide you with more information to better serve thestudents who come your way. Please feel free to contact me if you have any questions.

Sincerely, . '

Tony Jeffr y
Director of Guidance
and Admission

P.S. If you have not, in the past, received an invitation to our College Fair and would beinterested in working the Dallas area next September, please let me know and I will makesure you receive an invitation. We had 130 colleges and 600 students, plus parents, inattendance at this year's program.

Christ Centered 0 InterdenominationaJ * Committed to Academic Excellence



189

October 12, 1990

Memorandum

TO: Coalition Admissions Directors

FROM: Myron S. Augsburger

RE: Enclosed Research Project

I am writing to introduce you to the dissertation research ofTony Jeffrey and to encourage your participation. Mr. Jeffreyis a committed Christian who serves as Director of Guidance andAdmissions at Trinity Christian Academy, with an enrollment of
about 920 students. One of his goals for this research is thathis findings will provide useful information for the Coalitionand our member colleges.

Mr. Jeffrey's research will focus on two areas relativeto theCoalition member colleges: (1) the high school to co llegetransition problems identified in College: The Under graduateExperience in America, by Dr. Ernest Boyer;aTh n2)tedcomp lanceo our colleges to the principles of good practicesof the National Association of Admissions Counselors (NACAC).
As the Coalition attempts to represent the membershipaccurately as well as to identify areas for future programs, it
would be helpful to have these research findings. We would begrateful for your cooperation- on the enclosed survey.

Wishing you God's special joy.
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Appendix D

Statement of Principles of Good Practice
FOR MEMBERS OF THE NATIONAL ASSOCIATION OF COLLEGE ADMISSION COUNSELORS

Revised October 1989

Ethics in recruiting students and awarding scholarships provided theimpetus for creating NACAC in 1937. As a reflection of that major pur-pose, one of the first actions taken by the founders was the creation ofa Code of Ethics. After many years of reviewing, updating, and rewrit-ing, this Code is today's Statement of Principles of Good Practice.While the Code originally applied only to NACAC members, the impor-tance of ethical practices in the admission process for all institutionswas recognized by those in the profession. As a result, a joint state-ment utilizing the basic philosophy of NACAC's Code of Ethics wastdevel-oped in tandem with the American Association of Collegiate Registrarsand Admission Officers and The College Board, and was endorsed by theAmerican Council on Education, the National Association of SecondarySchool Principals, and the American School Counselor Association.The Statement of Principles of Good Practice is reviewed annually andrevisedsto reflect new concerns for ethical admission practices andpolicies.
High schools, colleges, universities, other institutions and organi-zations, and individuals dedicated to the promotion of formal educationbelieve in the dignity, the worth, and the potentialities of every humanbeing. They cooperate in the development of programs and services inpostsecondary counseling, admission, and financial aid to eliminate biasrelated to race, creed, gender, sexual orientation, age, politicalaffiliation, national origin, and disabling conditions. Believing thatinstitutions of learning are only as strong ultimately as their humanresources, they look upon counseling individual students about theirpostsecondary plans as a fundamental aspect of their responsibilities.They support, therefore, the following Statement of Principles ofGood Practice for members of the National Association of College Admis-sion Counselors.

I. ADMISSION PROMOTION AND RECRUITMENT

A. College and University Members agree that they will:

1. Ensure that admission counselors are viewed as professionalmembers of their institutions' staffs. As professionals, theircompensation shall take the form of a fixed salary rather thancommissions or bonuses based on the number of students recruited.
2. Be responsible for the development of publications, written commu-nications, and presentationsi.e.,college nights, college days,and college fairs, used for their institution's promotional andrecruitment activity. They will:

a) State clearly and precisely the requirements for secondaryschool preparationadmission tests, and transfer student admis-sion.

b) Include a current and accurate admission calendar. If theinstitution offers special admission options such as earlyadmission, early action,early decision, early notification, or
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waiting list, the publication should define these programs and

state deadline dates, notification dates required deposits,

refund policies, and the date when the candidates must reply.

If students are placed on wait lists or alternate lists, the

letter which notifies students of the placement 
should provide

past history which describes the number of students 
placed on

the wait lists and the number offered admission. Finally, if

summer admission or mid-year admission is available, students

should be made aware of the possibility in official communica-

tion from the institutions.

c) Give precise information about costs, opportunities, and re-

quirements for all types of financial aid, and state the gen-

eral relationship between admission practices and policies and

financial aid practices and policies.

d) Describe in detail any special programs, 
including overseas

study, credit by examination, or advanced placement.

e) Include pictures and descriptions of the campus and community

which are current and realistic.

f) Provide accurate information about the opportunities/selection

for institutional housing, deadline dates for housing deposits,

housing deposit refunds, and describe policies for renewal

availability of such institutional housing.

g) Indicate that the institution is a NACAC member and has en-

dorsed the principles contained in this Statement.

3. Exercise appropriate responsibility for all people whom the

institution involves in admission,promotional,and recruitment

activities (including their alumni, coaches, students,faculty and

other institutional representatives) and educate them about the

principles outlined in this Statement. Colleges and universities

which engage the services of admission management or consulting

firms will be responsible for assuring that such firms adhere to

this Statement.

4. Speak forthrightly, accurately, and comprehensively in presenting

their institutions to counseling personnel, prospective students

and their families. They will:

a) State clearly the admission requirement of their institutions,

and inform students and counselors about changed admission

requirements so that candidates will not be adversely affected

in the admission process.

b) State clearly all deadlines for application, notification,

housing, and dates' reply requirements for both admission and

financial aid.

c) Furnish data describing the currently enrolled freshman class.

Describe published profiles all members of theenrolling fresh-

man class. Subgroups within the profile may be presented sepa-

rately because of their unique character or special 
circum-

stances.

d) Not use disparaging comparisons of secondary or postsecondary
institutions.
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e) provide accurate information about the use/role of standardized
testing in their institution's admission process.

5. Not use unprofessional promotional tactics by admission counselors
and other institutional representatives. They will:

a) Not contract with secondary school personnel for remuneration
for referred students.

b) Not contract with placement services which require a fee from
the institution for each student enrolled.

c) Not encourage students to transfer if they have shown no
interest doing so.

d) Not Compromise the goals and principles of this Statement.

6. Refrain from recruiting students who are enrolled,registered,or
have declared their intent or submitted a Contractual deposit
with other institutions unless the students initiate inquiries
themselves or unless cooperation is sought from institutions which
provide transfer programs.

7. Understand the nature and intent of all admission referral ser-
vices utilized by their institutions (including their alumni,
coaches, students, faculty and other institutional representa-
tives) and seek to ensure the validity/professional competency of
such services.

B. Secondary School Members agree that they will :

1. Provide a program of counseling which produces a broad range of
postsecondary opportunities to students.

2. Encourage students and their families to take the initiative in
learning about colleges and universities.

3. Invite college and university representatives to assist in coun-
seling candidates and their families about college opportunities.

4. Not use disparaging comparisons of secondary or postsecondary
institutions.

5. Establish a policy with respect to secondary school representa-
tives for the release of students' names. Any policy which autho-
rizes the release of students' names should provide that the
release be made only with the students' permission consistent with
state law and local regulations. That permission may be a general
consent to any release of the students' names. Secondary school
representatives shall, in releasing students' names, be sensitive
to the students' academic, athletic, or other abilities.

6. Refuse any reward or remuneration from a college, university, or
private counseling Service for placement of their school's stu-
dent s .

7. Be responsible for all personnel who may become involved in coun-
seling student on postsecondary options available and educate them
about the principles in this Statement.

8. Be responsible for compliance with state/federal regulations with
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respect to the student's rights to privacy.

9. Not guarantee specific college placement.

10. Give precise information about the opportunities and requirementsfor all types of financial aid.

11. Indicate that the institution is a NACAC member and has endorsedthe principles in this Statement.

C. Independent Counselor Members agree that they will:

1. Provide a program of counseling which introduces a broad range ofpostsecondary opportunities to students.

2. Encourage students and their families to take initiative in learn-ing about colleges and universities.

3. Invite college and university representatives to assist in coun-seling candidates and their families about college opportunities.
4. Not use disparaging comparisons of secondary or postsecondaryinstitutions.

5. Refuse unethical or unprofessional requests (e.g., for names oftop students, names of athletes) from college or university repre-sentatives (e.g, alumni, coaches, or other agencies or organiza-tions).

6. Refuse any reward or remuneration from a college, university,agency, or organization for placement of their clients.

7. Be responsible for all personnel who may become involved in coun-seling students on postsecondary options and educate them aboutthe principles in this Statement.

8. Be responsible for compliance with state/ federal regulations withrespect to students' rights to privacy.

9. Not guarantee specific college placement.

10. Give precise information about opportunities and requirements forall types of financial aid.

11. Provide advertisements or promotional materials which are truthfuland do not include any false,misleading,or exaggerated claims withrespect to services offered.

12. Communicate with the school counselor about students whenever andwherever possible.

13. Consider donating time to students who need the services of anindependent counselor but who are unable to pay.

14. Indicate that the NACAC member has endorsed the principles in thisStatement.

D. All othermembers providing college admission counseling services tostudents agree to adere to the principles in this Statement.
E. College fairs,, clearinghouses,. and matching services that provide
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liaison between colleges/universities and students shall be consid-ered a positive part of the admission process if they effectivelysupplement other secondary schoolguidance activities and adbere tothis Statement.

II. ADMISSION PROCEDURES

A. College and University Members agree that they will:
1. Accept full responsibility for admission decisions and for propernotification of those decisions to candidates and, when possible,to their secondary schools.

2. Receive information about candidates in confidence and respectcompletely, consistent with federal, state, or local regulations,the confidential nature of such data.

3. Notify high school personnel when the institution's admissionselection committee includes students.

4. Not apply newly-revised requirements to the disadvantage of acandidate whose secondary school courses were established inaccordance with earlier requirements.

5. Notify candidates as soon as possible if they are clearly inadmis-sible.

6. Admitrcandidates on the basis of academic and personal criteriarather than financial need.

7. Not require candidates or the secondary schools to indicate theorder of the candidates' college or university Preferences,exceptunder early decision plans.

8. Not make offers of admission to students who have not submittedadmission applications.

9. Permit candidates to choose, without penalty, among offers ofadmissionand financial aid until they havetheard from all thecolleges and universities to which they have applied, or until May1, whichever is earlier. Both needbased and merit-based awards arecovered by this principle. Requests by colleges concerning on-campus student housing deposits are also covered by this prin-ciple.

10. Ensure that a waiting list, if necessary, be of reasonable lengthand be maintained for a reasonable period of time.
11. State clearly the admission procedures for transfer students byinforming candidates of deadlines, documents required, coursesaccepted, and course equivalency and other relevant policies.
12. Inform students and counselors about new orchangedarequirementswhich may adversely affect candidates who have met all requireddeadlines, deposits, and commitments according to the students'original notification from the institution.

13. Exercise their responsibility to the entire educational commu-nity.

14. Accept, for the purposes of documenting student academic records,
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only official, transcripts in the admission or registration pro-cess which come directly from the counseling, guidance, orregistrar's offices of the institution(s) the candidate attends orhas attended or from other appropriate agencies.

B. Secondary School Members agree that they will.:

1. Provide, in a timely manner, for colleges and universities accu-rate, legible, and complete official transcripts for the school'scandidates.

2. Provide colleges and universities with a description of theschool's marking system which may include the rank in class and/orgrade point average.

3. Provide a school profile which will:

a) Clearly describe special curricular opportunities (e.g., hon-ors, Advanced Placement courses, seminars) and a comprehensivelisting of all courses with an explanation of unusual abbrevia-tions and any information required for proper understanding.

b) Be a true and accurate statement with regard to test scoreinformation for all students in the represented class cohortgroup who participated in college admission testing.

4. Provide accurate descriptions of the candidates' personal quali-ties which are relevant to the admission process.

5. Report any significant changes in candidates' academic status orqualifications between the time of recommendation and graduation,consistent with federal, state, or local regulations.

6. Urge candidates to understand and discharge their responsibilitiesin the admission process. Candidates will:

a) Comply with requests for additional information in a timelymanner.

b) Respond to institutional deadlines and refrain from stockpilingacceptances.

c) Refrain from submitting multiple deposits or making multiple
commitments.

d) Respond to institutional deadlines on housing reservations,financial aid, health records, and course rescheduling, whereall or any of these are applicable.

7. Not reveal, unless authorized, candidates' college or universitypreferences.

8. Advise students and their families not to sign any contractualagree ment with an institution without examining the provisions ofthe contract.

9. Exercise their responsibility to the entire educational community.
10. Counsel students and their families to file a reasonable number ofapplications.
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11. Counsel students and their families to notify other institutionswhen they have accepted an admission offer.

C. Independent Counselor Members agree that they will:

'1. Urge candidates to recognize and discharge their responsibilitiesin the admission process. Candidates will:

a) Comply with requests for additional in formation in a timelymanner.
b) Respond to institutional deadlines and refrain from stockpilingacceptances.

c) Refrain from submitting multiple deposits or making multiplecommitments.

d) Respond to institutional deadlines on housing reservations,financial aid, health records, and course rescheduling, whereall or any of these are applicable.

2. Not reveal, unless authorized, candidates' college or universitypreferences,

3. Advise students and their families not to sign any contractualagreementrwith an institution without examiningathe provisions ofthe contract.

4. Exercise their responsibility to the entire educational community.
5. Counsel students and their families to file a reasonable number ofapplications.

6. Follow the process recommended by the candidates' high school forfiling college applications.

D. All other members providing college admission counseling services tostudents agree to adhere to the principles In this Statement.
III. STANDARDIZED COLLEGE ADMISSION TESTING

Members accept the principle that fairness in testing practices shouldgovern all institutional policies. Because test results can never be aprecise measurement of human potential,members commit themselves topractices that eliminate bias of any kind, provide equal access, andconsider tests as only one measure in admission/counseling practices.

A. College and University Members agree that they will:
1. Use test scores and related data discretely and for purposes thatare appropriate and validated.

2. Provide prospective students with accurate and complete informa-tion about the use of test scores in the admission process.
3. Refrain from using minimum test scores as the sole criterion foradmission, thereby denying certain students because of smalldifferences in scores.

4. Use test scores in conjunction with other data such as schoolrecord, recommendations, and other relevant information in makingdecisions.
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5. Encourage the use of all pertinent information, not just test

scores, as appropriate measures of institutional rank or admission

selectivity.

6. Conduct institutional research to inquire into the most appropri-

ate use of tests for admission decisions.

7. Refrain from using tests, as they pertain to the admission of

students and to the packaging of financial aid, to discriminate

against students whose scores may reflect socio-economic status,

race, gender, disabling conditions, and/ or ethnic background.

8. Educate staff in understanding the concepts of test measurement,

test interpretation, and test use so they may make informed admis-

sion decisions from the test data.

9. Counsel students to take only a reasonable number of tests and

only those necessary for their postsecondary plans.

10. Maintain the confidentiality of test scores.

11. Publicize clearly policies relating to placement by tests, award-

ing of credit, and other policies based on test results.

12. Include in published profiles all members of the enrolling fresh-

man class. Sub-groups within the profile may be presented sepa-

rately because of their unique character or special circumstances.

Clear explanations of who is included in the sub-group populations
should be made.

B. Secondary School Members agree that they will:

1. Inform students about what tests they need for admission, where

they may take them, and how to interpret the results in their own
contexts.

2. Be sensitive to the limitations of standardized tests and counsel
students with these limitations in mind.

3. Inform students about the use and validity of test scores, both
for admission and as measures of potential and ability.

4. Counsel students and families on how test scores may be used in

the admission process by colleges and universities.

5. Counsel students to take only a reasonable number of those tests
necessary for their postsecondary plans, without regard to the

impact the test results may have on the school profile report.

6. Seek to alleviate the anxiety associated with tests by counseling

students carefully and by expressing concern for the whole stu-
dent, not just the college placement facet.

7. Counsel students and families about data, other than test results,

that may be submitted as part of the application process.

8. Counsel students about test preparation programs and inform them

about alternative programs and/or approaches.

9. Release and report test scores only with students' consent.
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10. Avoid comparing colleges/universities solely on the basis of test

scores.

11. Avoid undue emphasis on test scores as a measure of students'

potential and ability when representing students 
to colleges and

universities.

12. Work with other school officials and other groups to keep test

results confidential and in perspective.

13. Provide a school profile which will be a true and accurate state-

ment with regard to the test score information for all students in

the represented class cohort group who participated in college
admission testing.

C. Independent Counselor Members agree that they will:

1. Inform students about what tests they need for admission, where

they may take them, and how to interpret the results in their own

contexts.

2. Be sensitive to the limitations of standardized tests and counsel

students with these limitations in mind.

3. Inform students about the use and validity of test scores, both

for admission and as measures of potential and ability.

4. Counsel students and families on how test scores may be used in

the admission process by colleges and universities.

5. Counsel students to take only a reasonable number of tests and

only those necessary for their postsecondary plans.

6. Seek to alleviate the anxiety associated with tests by counseling

students carefully and by expressing concern for the whole stu-

dent, not just the college placement facet.

7. Counsel students and families about data, other than test results,
that may be submitted as part of the application process.

8. Counsel students about test preparation programs and inform them
about alternative Programs and/or approaches.

9. Release and report test scores only with students' consent.

10. Avoid comparing colleges/universities solely on the basis of test

scores.

11. Avoid undue emphasis on test scores as a measure of students'

potential and ability when representing students to colleges and
universities.

12. Work with other school officials and other groups to keep test

results confidential and in perspective.

IV. FINANCIAL AID

Member institutions are encouraged to support the principle of distrib-

uting financial aid funds on the basis of proven financial need. No-need

scholarship funds should not in any way reduce the total amount of funds

available to students with demonstrated need.



200

A. College and University Members agree that they will:

1. offer financial aid to candidates in the form of scholarships,

grants, loans, or employment, either alone or in combination.

2. Strive, through their publications and communications, to provide

students, families, and schools with factual information about

their institutions' costs, aid opportunities, programs, and prac-

tices.

3. View financial aid from colleges, universities, and other sources

as supplementary to the efforts of students' families when the

students are not self-supporting.

4. Employ methods in determining the financial contribution of candi

dates' families, which assess ability to pay in a consistent and

equitable manner, such as those developed by the College Scholar-

ship Service, the American College Testing Program, and other

needs analysis services.

5. State clearly to candidates for admission the total yearly cost of

attending the institutions, and report to students seeking finan-

cial aid an estimate, after documentation, of the amount of aid

which may be available to them.

6. Permit candidates to choose, without penalty, among offers of

financial aid until they have heard from all the colleges and

universities to which they have applied, or until May 1, whichever

is earlier. Both need-based and merit-based awards are covered by
this principle.

7. State clearly policies on renewal of financial aid.

8. Not publicly announce the amount of needbased aid awarded to

candidates; however, amounts of no-need scholarship awards may be
a matter of public record.

9. Not use financial need as a consideration in selecting students.

10. Notify accepted aid applicants of institutional financial aid

decisions before the date by which a reply must be made to the
offer of admission, assuming all forms are in on time.

11. Meet, to the extent possible within the institutions' capabili-

ties, the full need of accepted students.

12. Make awards to students who apply for renewal of financial aid by

reviewing their current financial circumstances and establishing
the amount of aid needed.

13. Not make financial aid awards to students who have committed to

attend other institutions unless the students initiate such in-

quiries.

14. Not make financial aid awards to students who have not submitted
admission applications.

15. Refrain from withholding financial aid awards until the awards

from the students' other college choices have been announced.

16. Refrain from changing the financial aid awards to match those of
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the students' other college choices.

B. Secondary School Members agree that they will:

1. Refrain, in public announcements, from giving the amounts of

financial aid received by individual students; however, amounts of

no-need scholarship awards may be a matter of public record.

2. Advise students who have been awarded financial aid by non-colle-

giate sources that they have the responsibility to notify the
college of the type and amount of such outside aid.

3. Provide adequate opportunity within the school for all able stu-

dents to receive special recognition for their accomplishments,
thus making it unnecessary for colleges and universities to pro-

vide such honorary recognition through their financial aid pro-
grams.

4. Not guarantee financial aid or scholarship awards.

C. Independent Counselor Members agree that they will:

1. Refrain, in public announcements, from giving the amounts of
financial aid received by individual students; however, amounts of
no-need scholarship awards may be a matter of public record.

2. Advise students who have been awarded financial aid by non-colle-

giate sources that they have the responsibility to notify the

college of the type and amount of such outside aid.

3. Not guarantee financial aid or scholarship awards.

D. All other members providing college admission counseling services to
students agree to adhereto the principles in this Statement.

V. ADVANCED STANDING STUDENTS AND THE AWARDING OF CREDIT

A. College and University Members agree that they will:

1. Design placement, credit, and exemption policies to augment educa-
tional placement opportunities, not to recruit students.

2. Evaluate student competency through the use of validated methods

and techniques.

3. Define and publish in the institutions' preadmission information

the policies and procedures for granting credit.

4. Evaluate previously earned credit, published by the admitting
college or university, in a manner which ensures the integrity of
academic standards as well as the principle of fairness to the
students.

B. Secondary School Members agree that they will:

1. Alert students to the full implications of college and university

placement, credit, and exemption policies with regard to their
educational planning and goals.

2. Make students aware of the importance of accreditation.



202

3. Make students aware of the possibilities of earning credit through
both nontraditional educational experiences and examinations and
alternative methods of instruction.

C. Independent Counselor Members agree that they will:

1. Alert students to the full implications of college and university
placement, credit, and exemption policies with regard to their
educational planning and goals.

2. Make students aware of the importance of accreditation.

3. Make students aware of the possibilities of earning credit through
both nontraditional educational experiences and examinations and
alternative methods of instruction.

D. All other members providing admission counseling services to students
agree to adhere to the principles in this Statement.
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