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This study's purposes were to (1) determine perceptions 

toward citizenship and the Bill of Rights among social 

studies students and teachers and (2) examine variables use-

ful in predicting their degree of support for the Bill of 

Rights. To accomplish these purposes, a thirty-item per-

ceptions scale and a demographic questionnaire was adminis-

tered to 72 teachers and 249 5 students in 25 racially mixed 

Texas public high schools. 

A random sample of 703 students was drawn for statisti-

cal analysis with the original teacher sample. A mean score 

was computed for each subject and analysis of variance uti-

lized to test for differences between means of various groups 

General findings appear below: 

1. Student perceptions of the Bill of Rights differed 

significantly from those of teachers. 

2. No significant difference existed between the per-

ceptions of male and female students or teachers. 



3. Responses of students and teachers in small schools 

were more in agreement with the Bill of Rights than those of 

their large school counterparts. 

4. Perceptions of students who participated in church 

groups were more in agreement with the Bill of Rights than 

their nonparticipating peers. 

5. The perceptions of Anglo students differed signifi-

cantly from those of Hispanics but perceptions of students 

of varying socio-economic levels did not. 

6. The perceptions of students whose parents held 

college degrees did not differ significantly from those 

whose parents did not. 

7. No significant difference existed between the per-

ceptions of teachers of varying degrees and undergraduate 

majors. 

The following implications were made: 

1. Since teachers were less in agreement with the Bill 

of Rights than students, factors other than social studies 

expertise may influence perceptions. 

2. Within the context of this study socio-economic 

status was not a significant predictor of perceptions. 

Teachers should not assume these backgrounds will have 

negative effects on perceptions. 
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CHAPTER I 

INTRODUCTION 

Since its beginning, American education has emphasized 

the importance of preparing the nation's young people for 

active citizenship. Early American leaders, among them 

Thomas Jefferson and Benjamin Franklin, saw the school as 

a requisite for enlightened participation in the new de-

mocracy. Franklin emphasized the role of education in in-

suring the welfare of the general public in a letter to 

Samuel Adams in 1750.1 In the hope that public schools 

would elevate the masses to the moral status necessary to 

insure good government, Jefferson proposed a "Bill for the 

More General Diffusion of Knowledge." He observed that 

"if a nation expects to be ignorant and free in a state of 

civilization, it expects what never was and never will be."2 

Training for citizenship has long been a central goal 

of the social studies curriculum. In 1916 the National 

Education Association's Committee on the Social Studies 

defined one of the goals and purposes of the American public 

•'-John H. Best, Benjamin Franklin on Education (New 
York, 1962), p. 163. 

2 
Andrew A. Lipscomb, The Writings of Thomas Jefferson 

(Washington, 1904), p. 384. 
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school to be "the cultivation of good citizenship."3 

Active citizenship was one of the Seven Cardinal Principles 

stressed by an infant National Education Association in 

1918. As recently as 1975, a NEA Bicentennial panel re-

affirmed citizenship and other principles as "meaningful 

goals not only of secondary schools but all educational 

institutions. 

But while numerous committees and specialists have 

attempted to define the role of the social studies in pro-

moting good citizenship, the idea of "good citizenship" it-

self lacks a coherent conceptual framework. Clearly, such 

a framework is a prerequisite for intelligent decisions re-

garding the effectiveness of the school and various strate-

gies to attain the stated goals of the social studies. 

James Barth and S. Samuel Shermis addressed this issue when 

they concluded, "If teachers wish to prepare students for 

citizenship or teach them to think, they require a coherent 

idea of what citizenship is and how thinking functions. 

•^National Education Association, "The Social Studies 
in Secondary Education: A Report of the Committee on Social 
Studies on the Reorganization of Secondary Education of the 
National Educational Association," {Washington, 1916), p. 5. 

^NEA Bicentennial Committee, "The Seven Cardinal 
Principles Revisited," Today's Education, LXV (September, 
1976), pp. 57-71. 

^James L. Barth and S. Samuel Shermis, "Defining the 
Social Studies: An Exploration of Three Traditions," 
Social Education, XXXIV (November, 1970), pp. 744-745. 



Unfortunately, there are probably as many definitions 

of good citizenship as there are contexts and proponents. 

Compounding the problem of definition is the fact that a 

great deal of inconsistency and diversity of belief seems 

to exist not only between but within certain individuals. 

Attitudinal research conducted by Sigel suggested that many 

individuals agreed with certain tenets of the Bill of Rights 

in principle but disagreed in application and practice.® 

One approach to the dilemma of definition has been 

attempts to define good citizenship operationally in terms 

of attitudes, perceptions and beliefs. Horton utilized a 

series of Purdue Scales developed by Remmers to sample 

attitudes of high school students toward the Bill of Rights. 

Horton maintained that since the Bill of Rights had " . . . 

long served as a yardstick for interpreting the basic free-

doms of American life . . . " it should provide a useful 

approach to measuring citizenship which he defined as con-

cern for the basic freedoms upon which democratic society 

was based.^ 

Although a number of researchers have utilized this 

approach, few have successfully identified dimensions which 

6Roberta S. Sigel, "Students' Comprehension of De-
mocracy and Its Application to Conflict Situations," Paper 
presented at the International Conference on Political 
Socialization, (Tutzingen, Germany, 1970), pp. 35-37. 

7 
Roy E. Horton, 'American Freedom and the Values of 

Anti^-Democratic Attitudes in American Schools, 
edited by Herman Henry Remmers (Evanston, Illinois, 1963), 
p. 18. 



adequately describe or explain the basis of various per-

ceptual points of view. Lee H. Ehman spoke to this issue 

in his review of research in the area of social studies in 

the 1970s, calling for studies designed to " . . . isolate 

specific and generalizable factors which can be manipulated 

to develop and change student's support for democratic 

values. . . ."8 

Another issue which appeared to warrant further re-

search was that of differences between the perceptions of 

students and teachers. If the social studies curriculum 

has exerted an influence upon the attitudes of students who 

encounter it, then it was logical to assume that some de-

gree of congruence should exist between their attitudes and 

those of social studies teachers. Findings of researchers 

addressing this issue were largely inconclusive and some-

what contradictory. Jennings, Ehman and Niemi demonstrated 

that congruence between student and teacher attitudes was 

very small, much smaller than parent/student congruence, 

for example. They reasoned from this that the direct im-

pact of teacher political beliefs and attitudes on students 

was "virtually nil."9 

^Lee H. Ehman, "Research on Social Studies Curriculum 
and Instruction," Review of Research in Social Studies Edu-
cation; 1970-1975, edited by Francis P. Hunkins (Washington, 
1977), p. 89. 

9Ibid., p. 69. 



Marker and Silvis both presented contradictory evi-

dence to the above conclusion concerning teacher influence 

upon student attitudes however. Marker studied twenty 

teachers involved in pilot-teaching a newly developed 

civics course. Each of the teachers had been identified 

as either high or low on dogmatism at the start of the 

study. Covarying student pre- and post-test scores, he 

found that the year-end post-test scores of students in 

the low teacher dogmatism group showed greater political 

interest than those in the high teacher dogmatism group. 

Silvis studied the impact of teachers' attitudes upon 

student attitudes toward economics and civil liberties. 

He found that both the teachers and the student peer group 

exerted an influence on student attitudes 

Consequently, the contradictory nature of findings 

related to congruence suggested that further research was 

warranted in this area. A study of the perceptions of 

students and their teachers toward the basic tenets of the 

Bill of Rights, it was reasoned, should provide added in-

sight into differences of those perceptions. Still another 

-^Gerald Wayne Marker, "Teacher Dogmatism and Its Im-
pact Upon the Political Attitudes of Students," Disser-
tation Abstracts, XXXI (Number Six), p. 2775A. 

•'••'•Robert Lee Silvis, "Teacher Influence Upon Economic 
and Civil Liberties Attitudes of High School Students," 
Review of Research in Social Studies Education: 1970-1975, 
edited by Francis P. Hunkins (Washington, 1977), p. 69. 



consideration was the possible influence of a time factor 

in shaping perceptions. A review of the literature re-

vealed that today's students were relatively more con-

servative than their counterparts of the 1960s. Since 

much of the research conducted concerning perceptions of 

the Bill of Rights was carried out prior to 1970, a more 

recent survey appeared to be warranted. Finally, the study 

suggested possible factors or dimensions useful in under-

standing the basis of varying perceptual points of view 

with regard to the Bill of Rights. 

Statement of the Problem 

The problem of this study was to compare perceptions 

of the Bill of Rights held by selected Texas public high 

school social studies students and teachers and to examine 

relations with specific demographic characteristics upon 

stated perceptions. 

Purpose of the Study 

This study concerned the perceptions of Texas Public 

high school students and their teachers regarding the Bill 

of Rights. The study was an attempt to systematically in-

quire into these perceptions utilizing Purdue attitudinal 

scales developed by H. H. Remitters and his associates. The 

study attempted to 



1. Compare perceptions toward citizenship reflected 

by selected provisions of the Bill of Rights among high 

school social studies students and teachers; 

2. Examine demographic variables which may assist in 

predicting the degree of support and concern for the pro-

visions of the Bill of Rights. 

Research Questions 

In order to deal effectively with the problems and pur-

poses stated above, attention was focused upon the following 

specific research questions. 

1. Do the perceptions toward selected provisions of 

the Bill of Rights held by students differ significantly 

from those held by social studies teachers? 

2. Do the perceptions of male and female students and 

teachers differ significantly regarding selected provisions 

of the Bill of Rights? 

3. Do students and teachers in varied school settings 

have significantly different perceptions of selected pro-

visions of the Bill of Rights? 

4. Do students and teachers who are members of church, 

community, school, recreational, political and professional 

groups have significantly different perceptions of selected 

provisions of the Bill of Rights from those who are not 

members of such groups? 
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5. Do students of varying ethnic and socio-economic 

backgrounds have significantly different perceptions of the 

selected provisions of the Bill of Rights? 

6. Do the perceptions of selected provisions of the 

Bill of Rights held by students whose parents hold college 

degrees differ significantly from those of students whose 

parents have only limited educations? 

7. Do the perceptions of selected provisions of the 

Bill of Rights held by teachers with advanced degrees or 

additional college hours in such areas as history or politi-

cal science differ significantly from those of teachers who 

have not completed such degrees or courses? 

Definition of Terms 

For the purpose of this study, Bill of Rights was de-

fined as the first ten amendments of the United States 

Constitution which guarantee certain rights to the people. 

Rights considered in this study included (1) freedom of 

speech and assembly, (2) freedom of the press, (3) freedom 

of (and from) religion, (4) freedom from illegal search 

and seizure, (5) due process rights, and (6) rights to 

trial by jury and freedom from cruel and unusual punishment, 

Concepts of the Bill of Rights omitted from this study 

included Amendments II and III which deal with the right to 

bear arms and the quartering of troops in time of war and 

Amendments IX and X which concern states' rights. These 



were omitted from the study in the interests of clarity 

and simplicity and because it was felt that they had little 

application for many of today's adolescents. 

For the purpose of sampling the following terms had 

restricted meaning and were thus defined for this study: 

1. Small public schools—Texas public high schools 

classified by the University Interscholastic League (UIL) 

as Class AA to AAA; 

2. Large public schools—Texas public high schools 

classified as Class AAAA to AAAAA by the UIL; 

3* Racially mixed schools—Texas public high schools 

whose student populations were not less than thirty-three 

per cent Anglo nor less than twenty-five per cent Black, 

Hispanic, and other racial or ethnic minority students; 

4. Perceptions of the Bill of Rights—Scores given 

on the American Issues Opinionnaire. 

Delimitations 

This study was limited to racially mixed Texas public 

high schools classified by the Texas Education Agency as 

Class AA or larger. 



CHAPTER II 

SURVEY OF THE RELATED LITERATURE 

Introduction 

Contained within this chapter is a review of some of 

the research which has been conducted involving perceptions 

and attitudes and a discussion of representative studies 

using the Purdue Master Attitude Scales (PMAS). The in-

vestigation of the literature was divided into (1) a dis-

cussion of perceptions and attitudes in general, (2) a 

review of research related to the PMAS and (3) a synthesis 

of the literature concerning perceptions and attitudes 

toward civil liberties and the Bill of Rights. 

Perceptions and, similarly, attitudes can be inferred 

from some forms of verbal and non-verbal behavior. One of 

the most frequently used methods of securing data from which 

to make inferences has been to request that an individual 

reveal beliefs about a statement. This revelation often re-

quired an individual to react through the acceptance or 

rejection of specific items on a standardized instrument. 

H. H. Remmers and his associates contended that an indi-

vidual subject's response provided a valid basis for in-

ference since that individual's attitude toward a subject 

is supported by beliefs, feelings and action orientation 

10 
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toward this subject. Remmers maintained that generalized 

or master scales could effectively be utilized to measure 

attitudes toward any one of a class of attitude objects.^ 

Commins, in Personality Tests and Reviews, wrote that the 

PMAS offered definite promise as a research tool. Accord-

ing to Campbell, another reviewer of the scales, the PMAS 

correlated favorably to Thurstone's specific scales in 

differentiating among attitudes known to differ among 

3 
various groups.J 

PMAS Instrument Adaptation 

Several derrivations of the Thurstone Scale have en-

abled the measurement of attitudes. Noteworthy among these 

instruments was a series of general scales developed by 

H. H. Remmers. His generalized attitude scales attempted 

to overcome the laborious process necessary in developing 

such scales by the Thurstone equal-appearing interval tech-

nique. Statements referring to single attitude objects were 

replaced with items couched in terminology designed to apply 

^Hermann Henry Remmers, "Measuring the Public Opinion 
of Tomorrow," The Indiana Teacher, (May, 1941), p. 43. 

^W. D. Commins, "Purdue Master Attitude Scales," Per-
sonality Tests and Reviews edited by Oscar Krisen Buros 
(Highland Park, New Jersey, 1970), p. 268. 

^M. T. Campbell, "Purdue Master Attitude Scales," 
Fourth Mental Measurement Yearbook, edited by Oscar Krisen 
Buros (Highland Park, New Jersey, 1953), p. 46. 
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to a variety of subjects. For example, stems such as 

" is sure to be effective," and " will 

cause too much friction," could be utilized in many instru-

ment applications. 

Several such master attitude scales were developed, 

each applicable to a particular class of subjects. Reviews 

of these scales are generally supportive of their effec-

tiveness. Commins reported that these were generally reli-

able, having a median reliability coefficient of .70.^ 

Other reviews by Osgood, Suci and Tannenbaum reported that 

PMAS scales compared favorably with specific Thurstone 

Scales. They suggested several definite values of the 

generalized scales including economy of time and effort 

and the ability to be utilized at the time an issue was 

in the forefront.-* 

Remmers was an early proponent of research involving 

attitudes and attitude change. He argued that such studies 

were important in predicting the effect of various types of 

social change. The Purdue Master Attitude Scales have been 

used to gather a great deal of data on a variety of subjects. 

The Purdue Opinion Panel has conducted numerous studies 

using variations of Remmers' Master Attitude Scales. Polls 

^Commins, 0£. cit. 

^Charles Osgood, George Suci and Percy Tannenbaum, 
Attitude Measurement, edited by Gene Summers (Chicaqo, 1970), 
p. 231. 
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were given to varying numbers of high school students 

throughout the United States. Students were asked to re-

spond to a series of statements dealing with a number of 

specific topics ranging from attitudes toward certain ethnic 

and political groups to support for various social reforms. 

In addition to the attitudinal items, certain demographic 

variables were also established. Samples were drawn and 

analyses conducted to determine the attitudes held by the 

students and the results were generalized as being repre-

sentative of the nation's youth.6 

A number of studies utilized the instrument developed 

for the Purdue Panel to sample attitudes toward a wide range 

of topics. A classic study of attitudes toward groups was 

conducted by Remmers. Using the Scales to Measure Attitudes 

Toward Any Group he found that no substantial change in atti-

tudes toward Germans and Jews had occurred between 1935 and 

1942. While no significant change took place over the seven 

year period, the average attitudes toward Germans and Nazis 

varied widely within the group under study and the Japanese 

were viewed negatively by the 114 students included in the 

sample.? 

6Hermann Henry Remmers, Anti-Democratic Attitudes in 
American Schools (Evanston, Illinois, 1963), p. 8. 

H. H. Remmers, "Attitudes Toward Germans, Japanese, 
Jews and Nazis as Affected by the War," School and Society 
LVII (January, 1943), pp. 138-140. 
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A longitudinal comparison by Albright and others 

examined changes in attitudes toward racial and national 

groups over a twenty year period. He found that the 1955 

respondents had more positive attitudes toward the Japanese, 

Nazis and Jews and attributed this difference to the fact 

that memories of World War II were less distinct than during 

the period of Remmers1 research.8 

Ellish used the Scale to Measure Attitude Toward Any 

Institution to examine the attitudes of students toward 

junior colleges and four year institutions. He found that 

the mean grade point averages and attitudes of students 

attending junior colleges were lower than those of students 

attending four year colleges.^ Graves measured the atti-

tudes of 160 eighth grade English students using the Scale 

to Measure Attitude Toward Any School Subject. He found no 

significant difference in the attitudes of experimental and 

control groups representing traditional and innovative ap-

proaches but reported a decrease in positive attitude toward 

8Lewis E. Albright, Arthur D. Kirsch, C. N. Lawshe and 
H. H. Remmers, "Longitudinal Comparison of Student Attitudes 
Toward Minorities," Journal of Educational Psychology, XLVII 
(October, 1956), pp. 372-379. 

9Arthur D. Ellish, "The Effects of Attitude on Academic 
Achievement," Dissertation Abstracts, University of Southern 
California, XXIX (1968), p. 57A. 
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English over the year on the part of both groups.10 Wilkin-

son utilized the same scale in a study of attitudes toward 

mathematics. He found that eighth grade students who were 

taught by the traditional method did not differ significantly 

in attitudes over those taught with the use of supplementary 

materials . ̂  

Attitudes, Perceptions and the 
Bill of Rights 

Research into the area of democratic beliefs, attitudes 

and values has generally fallen into one of three categories 

suggested by Ehman: (1) studies of the status and develop-

ment of student attitudes, (2) studies which examine the 

relationships between curriculum and instructional factors 

and attitudinal outcomes and (3) studies which examine re-

lationships between various demographic variables and student 

and teacher attitudes.^ 

-^Robert B. Graves, "The Effectiveness of Using Work-
books in the Teaching of Eighth Grade English Grammar," 
Dissertation Abstracts, North Texas State University, XXX 
(1969), 4681-A. 

^Gerald G. Wilkinson, "The Effect of Supplementary 
Materials Upon Academic Achievement in and Attitude Toward 
Mathematics Among Eighth Grade Students," Dissertation Ab-
stracts , North Texas State University, XXXII (1971), 1994A. 

l^Lee H. Ehman, "Research on Social Studies Curriculum 
and Instruction," Review of Research in Social Studies Edu-
cation: 1970-1975, edited by Francis P. Hunkins (Washington, 
1977) , p. 89. 
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Status and Development of Attitudes 

In 1971 Zellman and Sears asserted that the American 

public was not only ignorant of Constitutional rights and 

freedoms but often openly opposed to extending these rights 

to those engaged in political or social d i s s e n t . T h i s 

assertion was supported by the findings of a number of re-

searchers including Winn, Campbell, Pock and Hamburger. 

Winn asked eighty-nine students from three high schools 

to agree or disagree with a series of specific situations 

concerning the First Amendment guarantee of free speech. 

Only fifty wished to restrain government censorship. In 

addition, eighty supported the concept of freedom to circu-

late ideas or information while only forty were opposed to 

measures which prevented distributing leaflets.1^ 

A study of Florida teenagers conducted by Campbell for 

the Quill and Scroll Foundation concentrated on freedom of 

the press and the guarantee of the First Amendment rights. 

Conclusions from his study indicated that (1) teenagers 

failed to understand the relationship between freedom of 

the press and the guarantees of the Constitution and (2) 

"^Gail L. Zellman and David 0. Sears, "Childhood 
Origins of Tolerance for Dissent," Journal of Social Issues, 
XXVII (1971), pp. 109-136. 

-^Ira j. winn, "Education and Concensus," Social Edu-
cation, XXXII (January, 1968), pp. 19-24. 
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that they indicated approval of rigid controls contrary to 

the First Amendment. 

A more complex and extensive research project in-

volving the Bill of Rights was conducted by Pock. Over 

3,000 Portland, Oregon high school students were presented 

with sixteen brief descriptions of legal cases and asked to 

decide the legal question involved in each situation. Many 

of the students responding approved of secret trials, search 

without justifiable cause, excessive bail and the use of 

anonymous witnesses 

Pock's findings joined those of an earlier study by 

Hamburger. Hamburger found that thirty-four per cent of 

the 10,000 youth queried on the basic principles of the 

Bill of Rights agreed on the use of force by police to ob-

tain confessions and forty-three per cent favored re-

strictions on public speech. 

Other researchers have explored the ability of students 

to apply concepts of the Bill of Rights in concrete situ-

ations. Several, including Sigel, Zellman and Sears and 

Rosenberg have noted that there was no correlation between 

knowledge of democratic concepts and the ability to apply 

^Laurence B. Campbell, "Teenagers' Attitudes Toward 
the First Amendment," Quill and Scroll (Summer, 1969), p. 6. 

16John Pock, "Attitudes Toward Civil Liberties Among 
High School Seniors," Co-operative Research Report, No. 
5-8187 (Washington, 1967), pp. 35-38. 

17Martin Hamburger, New York Times (December 16, 1972), 
p. 28. 
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those concepts. Zellman and Sears studied the childhood 

origins of dissent, using a questionnaire to survey 1,384 

students in grades five through nine in Sacramento, Cali-

fornia. Sixty per cent of the students surveyed supported 

abstract freedom of speech principles but when given con-

crete examples involving dissenting groups, their support 

dropped to twenty-five per cent or less. They concluded 

that " . . . the belief in free expression was taught only 

as a slogan, not as a generalizable principle, and that 

children do not learn to apply it in concrete situations. 

More recent research by Zellman also indicated that 

support for the Bill of Rights in concrete situations was 

more limited than support for abstract principles. He re-

ported that while sixty per cent of the students he studied 

responded affirmatively to the statement, "I believe in free 

speech for all no matter what their views might be," only 

twenty-one per cent would allow a Communist Party member to 

make a speech in their city. 

Rosenberg attempted to explain this discrepency in 

terms of a conflict of values. He surveyed students en-

rolled in two Michigan colleges to determine if they ap-

proved of permitting members of the Communist Party to 

speak publicly. The students were given a set of thirty-

five cards containing value statements and were asked to 

ISzellman and Sears, o£. cit., pp. 109-136. 

-^Gail L. Zellman, "Anti-Democratic Beliefs: A Survey 
and Some Explanations," Journal of Social Issues, XXI (1975) 
PP. 33-35. 
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sort the cards according to the importance of the value. 

Later they were asked to sort the cards again according to 

whether allowing a Communist to speak publicly would hinder 

or assist the achievement of the values identified by the 

participant earlier as being important. Rosenberg found that 

an attitude such as allowing a Communist to speak may be 

valued either for itself or as a means of achieving another 

attitude object. Thus, willingness to restrict the freedom 

of speech of Communists may result from the relationship be-

tween that event and other values held by the subject.^ 

Curriculum, Instruction and Perceptions 

A number of studies have examined relationships between 

curriculum and instructional factors and attitudinal results 

among students and teachers. Several researchers including 

Denton and Kracht and Goldenson have attempted to link 

specific practices or methods to attitude change. Others, 

among them, Hess and Torney, Edgar, Remmers and Franklin 

and Horton have sought to determine the impact of the total 

social studies curriculum upon attitudes and perceptions. 

Following an extensive assessment of law-focused edu-

cation projects, Denton and Kracht concluded that the 

20M. J. Rosenberg, "Cognitive Structure and Attitudinal 
Affect," Journal of Abnormal and Social Psychology, LIII 
(1956), pp. 367-72. 
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projects positively affected the attitudes and understand-

ings of students toward the law.^l 

Goldenson supported conclusions drawn by Denton and 

Kracht and suggested that increased knowledge of legal 

concepts on the part of the teacher leads to an increased 

credibility which is a significant factor in students' 

acquisition of political attitudes. Experimental groups 

discussed civil liberties issues and when teacher credi-

bility was high, students' political attitudes were 

"noticeably affected."22 

Hess and Torney utilized questionnaires to study the 

democratic attitudes of 10,165 randomly selected children 

in grades two through eight in schools throughout the 

United States. They concluded that the school was an in-

fluential political socialization agent for grade school 

youth. The researchers noted, however, that compliance 

with rules and authority was the major focus of elementary 

civics education.23 

21John Denton and James Kracht, "Final Evaluation Re-
port of Teacher Training Projects Sponsored by Law in a 
Changing Society," (Denton, Texas, 1976), p. 23. 

22 
Dennis R. Goldenson, "An Alternative View About the 

Role of the Secondary School in Political Socialization: A 
Field-Experimental Study of the Development of Civil Liber-
ties Attitudes," Theory and Research in Social Education 
IV (March, 1978), p. 44. 

2 3R0bert D. Hess and Judith Torney, The Development 
of Political Attitudes in Children (ChicaqoT 1967), pp. 50-
59. 
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On the basis of his research with Torney, Hess stated 

in 196 8 that "children . . . seem to be learning an incom-

plete, simplistic and cognitively fragmented view of the 

political p r o c e s s e s . H e argued that this condition was 

likely to continue as long as schools stressed the need for 

compliance at the expense of social realities, controversy 

9 R 

and the lively discussion of all viewpoints. J 

More recent research by Torney and others involving 

civics education in varying geographical settings provided 

data which seems contradictory to her earlier conclusion 

that the school acted as a powerful socializing agent. In 

evaluating the findings of studies conducted in West Germany, 

Finland, Ireland, Israel, Italy, New Zealand, Sweden, the 

United States, Iran and the Netherlands, she concluded that 

in no country was the " . . . widely held objective of pro-

ducing loyal, informed, critical and actively participating 

democratic citizens successfully attained."^ in addition, 

she concluded that "the acquisition of knowledge did not 

correlate highly with support for democratic values es-

pecially as children grew older. It was therefore unwise 

^Robert D. Hess, "Political Socialization in the 
Schools," Harvard Educational Review, XXXVIII (Summer, 1968), 
pp. 528-535. 

25Ibid., pp. 528-535 

^Judith V. Torney, i 
Civic Education in Ten Countries (New York, 1975), pp. 78-79. 

2 fi 
Judith V. Torney, A. N. Oppenheim and Russell Farren, 
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to assume that the knowledgeable student would auto-

2 7 

matically support democratic values." 

This conclusion joined an earlier finding by Edgar 

who explored the impact of citizenship education upon the 

behavior and attitudes of students regarding the law. His 

findings led him to conclude that the effects of social 

studies coursework on the attitudes of students in twenty-
p O 

five Kansas schools was "negligible." 

H. H. Remmers and R. D. Franklin found that a majority 

of the students responding to a poll failed to recognize 

the importance of various individual rights embodied in the 

United States Constitution and the Bill of Rights. In 

questioning approximately 3,000 high school students, he 

found that more than half believed that the F. B. I. and 

local police should be allowed to use wiretapping at will 

and to deny certain prisoners the right to attorney. Other 

responses suggested that the abridgement of freedom of 

speech and press was acceptable to many young people surveyed, 

Remmers concluded that students' understandings of the legal 

principles of the constitution and the Bill of Rights had 

not been fostered at home or in the classroom.^ 
27ibid. 

2 8 
Earl Edgar, "Kansas Study of Civics Education, " Phi 

Delta Kappan, XXXIII (December, 1962), pp. 175-178. 
29 

H. H. Remmers and R. D. Franklin, "Sweet Land of 
Liberty," Phi Delta Kappan, XLIV (October, 1962), pp. 22-27. 
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Horton, an associate of Remmers, reported that elements 

of the social studies curriculum may actually be counter-

productive. He found that the completion of a high school 

course in government and civics was not related in any way 

to the attitude measures in his study. In fact, an item by 

item analysis revealed that students who completed such 

courses were less in agreement with the Bill of Rights than 

those who had not had them. He concluded that there was no 

evidence of any positive effects of such courses on students' 

beliefs in the Bill of Rights.30 

Demographic Variables and Perceptions 

Several studies have attempted to establish a number of 

demographic variables as potential predictors or factors of 

varying attitudes toward the Bill of Rights and other demo-

stic principles. A study dealing with freedom of speech 

and of the press by Wilson closely linked a number of demo-

graphic variables including gender, age, educational level, 

community size and geographical location to libertarianism. 

The researcher also found belief in freedom of speech and 

press to be related to degree of participation in attempts 

"k® influence political and social policy, degree of 

3 0 
Roy E. Horton, "American Freedom and the Values of 

Youth," Anti-Democratic Attitudes in American Schools, 
edited by H. H. Remmers, (Evanston, Illinois, 1963), p. 54. 

•̂W. Cody Wilson, "Belief in Freedom of Speech and 
Press," Journal of Social Issues, XXXI (1975), pp. 71-75. 
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consumption of printed media of communication and self-

reported general views on political and social issues. 

Montero administered a questionnaire to 214 recent 

high school graduates who had entered college. He sug-

gested that the experiences of higher education were posi-

tively and highly related to support for civil liberties. 

Montero also concluded that demographic factors including 

gender, socio-economic status and religion exerted an in-

fluence upon support for civil liberties.32 

Stouffer found that related attitudes of political and 

religious tolerance correlate to socio-economic status. He 

reported that high school students1 tolerance for religious 

and political non-conformity decreased as their fathers' 

position on an occupational prestige scale was lowered.33 

A study of demographic variables including socio-

economic status, ethnic group membership and gender by 

Evans demonstrated that such variables were related to 

democratic values and political attitudes. Of the factors 

examined in his study of high school seniors and college 

32Darrel Montero, "Support for Civil Liberties Among 
A Cohort of High School Graduates and College Students," 
Journal of Social Issues, (1975), pp. 127-134. 

3 3 
S. A. Stouffer, Communism, Conformity and Civil 

Liberties, (New York, 1955), pp. 34-45. 



25 

freshmen, it was concluded that only gender was unrelated 

to attitudes."^ 

Kirsch applied the concept of social distance de-

veloped by Park and Bogardus to voting behavior. He con-

structed a number of questions on civil liberties and racial 

segregation to explore the relationship between civil liber-

ties and social distance. He found that social distance 

decreased with contact with minorities."^ This finding was 

in agreement with the research of Smith, Bruner and White^® 

who found that the social setting of an individual is a sig-

nificant factor in determining his attitudes. 

Struening investigated anti—democratic attitudes of 

faculty members at a midwestern university, focusing upon 

political and religious attitudes. He found differences 

between groups with different academic specializations. He 

also found more conservative political affiliation and more 

- D
3 ^ a m e s W' Evans, "Politicization, Political Efficacy 

and Belligerence: A Comparison of American High School and 
College Students," Dissertation Abstracts, Claremont Gradu-
ate School, XXXII (1972), pp. 110-123. 

• Klri?ch' "Social Distance and Some Related 
Variables m Voting Behavior," Anti-Democratic Attitudes 
in American Schools, edited by H. H. Remmers (Evanston 
Illinois, 1963), p. 91. 

3 6 
M. B. Smith, Jerome S. Bruner and R. w. White, 

Opinions and Personality, (New York, 1956), pp. 275-279. 
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frequent church attendance were positively related to 

prejudice and authoritarianism.37 

Cannon replicated Struening's study with a different 

and more varied faculty population and found variation from 

college to college but close factor agreement. He joined 

Struening in concluding that both political conservatism 

and frequent church attendance were positively related to 

prejudice and authoritarianism.38 Corder explored the inter-

relationships among anti-democratic attitudes through uti-

lizing factor analysis. He found that religious affiliation, 

mother's education, urban/rural residence and geographic 

location were important factors of anti-democratic atti-

tudes. 

Merelman explored the effects of age upon perceptions 

and failed to find a coherent democratic perspective in 

either sixth, ninth or twelfth grade subjects. He found a 

slight increase in awareness of democratic norms from sixth 

to twelfth grades which he attributed to an increase in 

political knowledge. He also found a decline in support 

3 7 
Elmer L. Struening, "Anti-Democratic Attitudes in Mid-

west University," Anti-Democratic Attitudes in American 
Schools, edited by H. H. Remmers (Evanston, Illinois, 1963), 
p. 254. 

38L. D. Cannon, "Democratic-Authoritarian Attitudes: 
Comparison of the Factor Patterns of Several Populations," 
in Remmers, o£. cit., pp. 275-279. 

o Q 
^R. F. Corder, "A Factoral Approach to Anti-Democratic 

Attitudes," in Remmers, op. cit., pp. 118-119. 
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with age and partisan identification and interest in poli-

tics. Merelman concluded that while cognition of politics 

and democratic principles increased with age, the affective 

dimension of commitment to those principles did not.4® 

Summary 

Research in the area of attitudes and perceptions 

toward the Bill of Rights has typically been divided into 

three categories: (1) studies of the status and develop-

ment of attitudes, (2) studies which examined relationships 

between social studies curriculum and instructional factors 

and attitudinal outcomes and (3) studies which examined 

relationships between various demographic variables and 

student and teacher attitudes and perceptions. Repre-

sentative of the first category were studies by Winn, Pock, 

Hamburger and Campbell which indicated that attitudes held 

by students were often inconsistent with democratic princi-

ples and mores. Others, among them Sigel, Zellman, and 

Sears, and Rosenberg, demonstrated discrepencies between 

perceptions of democracy and the Bill of Rights as abstract 

principles and the ability to apply them in concrete situ-

ations . 

Studies typical of the second category included those 

conducted by Denton and Kracht, Goldenson, Hess and Torney, 

40Richard M. Merelman, Political Socialization and 
Educational Climate (New York, 1971), pp. 58-89. 
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Edgar, Remmers and Franklin and Horton which examined the 

impact of the social studies curriculum upon attitudes and 

perceptions. In general, these researchers concluded that 

the effects of the school social studies curriculum had few 

positive effects upon students' belief in and support for 

the Bill of Rights. 

Contained in the final category were studies con-

ducted by Wilson, Montero, Stouffer, Evans and others which 

attempted to determine the relationship between such demo-

graphic factors as gender, ethnicity, socio-economic status, 

geographical location and educational level and perceptions. 

The findings of these researchers were somewhat contra-

dictory and inconclusive, but a number of variables includ-

ing socio-economic and parental educational levels, gender, 

residence and church participation were identified as po-

tential predictors of attitude and perceptions toward the 

Bill of Rights. 



CHAPTER III 

COLLECTION AND ANALYSIS OF THE DATA 

Hypotheses 

In order to meet the purposes of this study, it was 

necessary to state Research Questions One through Seven in 

an hypothesis format. This facilitated testing for any 

statistical significance regarding these differences stated 

in each hypothesis. 

Since the review of the literature was not generally 

conclusive in suggesting direction to each hypothesis, the 

null form was utilized. The seven hypotheses for the study 

follow. 

1. There will be no significant difference in the 

American Issues Opinionnaire (AIO) scores between students 

and teachers (Research Question One). 

2. There will be no significant difference in the AIO 

mean scores between male and female students (Research 

Question Two). 

3. There will be no significant difference in the 

AIO mean scores between male and female teachers (Research 

Question Two). 

29 
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4. There will be no significant difference in the 

AIO mean scores between students in large and small school 

settings (Research Question Three). 

5. There will be no significant difference in the 

AIO mean scores between teachers in large and small school 

settings (Research Question Three). 

6. There will be no significant difference in the AIO 

mean scores between students 

A. Who participate in church, community, school 

and recreational groups and those who do not 

(Research Question Four); 

B. Who are classified as either Black, Anglo, 

Hispanic or other racial and ethnic groups 

(Research Question Five); 

C. Who are classified as from either upper-middle, 

lower-middle, working or lower socio-economic 

classes (Research Question Five); 

D. Whose fathers are classified as having com-

pleted college, high school, some high school 

or eight years or less of school (Research 

Question Six); 

E. Whose mothers are classified as having com-

pleted college, high school, some high school, 

or eight years or less of school (Research 

Question Six). 
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7. There will be no significant difference in the 

AIO mean scores between teachers 

A. Who participate in political groups and those 

who do not (Research Question Four); 

B. Who participate in professional groups and 

those who do not (Research Question Four); 

C. Who participate in church groups and those 

who do not (Research Question Four); 

D. Who hold advanced degrees and those who do not 

(Research Question Seven); 

E. With degree majors in history and political 

science and those with majors in other areas 

(Research Question Seven). 

Sample Selection 

The Texas Education Agency's Texas School Directory 

was used to obtain a list of all public high schools in 

Texas offering a required half unit of social studies nor-

mally taken by juniors and seniors. The list was divided 

according to size with all schools being categorized as 

either large or small. 

To insure multi-ethnicity, only schools which con-

tained a racially mixed student population were included 

in the study. In establishing the racially mixed criterion, 

the general racial composition of the State of Texas was 
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taken into consideration. Specifically, only those schools 

which contained student populations comprised of at least 

twenty-five per cent Black, Hispanic and other racial or 

ethnic minority and thirty-three per cent Anglo students 

were included in the population from which the sample was 

drawn. It should be noted that large urban and suburban 

schools were not included in the sample due to their failure 

to meet the multi-ethnicity criterion. Similarly, due to 

the nature of the state's school system, schools classified 

as large tended to exist in nonmetropolitan, urban settings 

while small schools were rural. 

Schools which met this criterion were divided according 

to size. All the schools in each category were numbered 

consecutively and the North Texas State University computer 

center facilities were utilized to select ten schools from 

the large category and fifteen from the small category. 

Additional schools from the small category were included 

to insure an adequate number of teachers from the category 

for statistical analysis. 

A list of social studies teachers was compiled for 

each school after permission to conduct the study was 

secured from the school's chief administrator by means of 

a telephone contact and a follow-up letter. The aid of a 

building administrator was enlisted to distribute packets 

containing copies of the student and teacher opinionnaires. 
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A five digit identification number was placed on each 

opinionnaire codifying the school, specific individual 

and position (student or teacher). All subjects were 

assured personal anonymity. The contact person in each 

of the schools participating in the study was mailed 

copies of the opinionnaire for distribution to students 

and teachers, return envelopes and a cover letter. (See 

Appendix E.) A return of 100 per cent was realized. 

A total of 2505 students and 72 teachers responded. 

Ten of the student opinionnaires were either returned 

blank or lacked sufficient demographic data for classifi-

cation and were subsequently discarded. A process of com-

puter random selection of students yielded a total of 703 

students included in the statistical analysis of data. The 

random selection was based upon no more than thirty students 

from each school unit. The entire population of 72 teachers 

was utilized. 

Ins trumentation 

The general instrumentation was divided into two parts. 

The first consisted of the American Issues Opinionnaire 

(AIO), a perceptions scale administered to all students and 

teachers participating in the study (See Appendix A.) The 

purpose of this portion of the instrumentation was to secure 

data on a number of statements dealing with the Bill of 

Rights for statistical analysis. Since no existing 



34 

instrument was available, it was necessary to combine and 

modify several previously developed instruments to meet 

this purpose. The AIO was based upon three such previously 

validated instuments developed by Horton, Rossiter and 

Campbell. Twenty items dealing with the Bill of Rights 

were drawn from a similar application of the Purdue Master 

Attitude Scales (PMAS), by Horton. Ten additional items 

were drawn from instruments developed by Rossiter and 

Campbell. Rossiter's items were drawn to supplement Horton's 

instrument which contained only two items dealing with free-

dom of speech and Campbell's items were selected because 

they dealt with freedom of the press, an area of only minor 

emphasis in the Horton study. 

AIO validity.—Since the instrument utilized in this 

study was a combination of previous instruments, problems 

of validity were approached in terms of the validation pro-

cedures for the original items. Because all items drawn 

from the literature were utilized in a similar context and 

to achieve the same purpose (to measure perceptions), the 

AIO was considered reflective of their validities. 

To further establish the validity of the AIO, it was 

submitted to a panel of three practicing attorneys who 

evaluated the instrument in terms of the legal issues in-

volved. They agreed that all items were relevant and sug-

gested whether "agree" or "disagree" responses were 
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consistent with certain provisions of the Bill of Rights. 

The instrument was also evaluated by two groups of gradu-

ate students enrolled in master's level educational research 

courses at North Texas State University. The AIO was re-

fined using these groups' suggestions regarding format and 

wording of individual items. 

The validity of the twenty items drawn from Horton's 

work was based upon the assessment by eighteen judges that 

the items were appropriate and relevant within the context 

of his study. The panel, composed of professors and 

doctoral candidates in the social sciences were given a 

copy of the Bill of Rights and a list of the items appear-

ing in the questionnaire. They agreed that the content of 

the items was relevant. 

Validity of the individual items used by Campbell 

was also based upon opinions of a panel of judges that the 

items were relevant. The judges were professors in the 

social sciences and newspaper editors associated with the 

Quill and Scorll Society, a national journalistic organi-

zation . 

The validity of Rossiter's instrument was based upon 

the assumption that since a direct and overt response to 

a variety of freedom of speech issues was required by the 
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questionnaire, a single score based on all items could be 

considered a valid reflection of the subjects' attitudes.^ 

This practice has been proposed as an acceptable 

procedure by Renuners who discussed its application in his 

book, Introduction to Opinion and Attitude Measurement: 

If we are interested only in knowing what the 
present attitudes of a given group are, we can 
equate validity and reliability. For example, if 
a group of students are asked anonymously to give 
their opinions of their teachers, it can be argued 
that since we are interested only in knowing these 
opinions, with no implications for further behavior 
on the part of the students, the validity of the 
observation will be as high as the reliability— 
the two terms in this situation become synonymous.^ 

AIQ reliability.—Reliability for the AIO was con-

sidered to be a function of the reliabilities of the indi-

vidual instruments from which the items were drawn. Item 

analysis of Horton's original items yielded a reliability 

estimate of .576, a figure the researcher maintained to be 

an underestimate of the actual reliability that would have 

been obtained by the test/retest method. Horton concluded 

that: 

^"Charles M. Rossiter, "The Effects of Various Methods 
of Teaching About Freedom of Speech on Attitudes About Free 
Speech Issues," Free Speech Yearbook, (New York: Speech 
Communications Association, 1970), p. 44. 

2H. H. Remmers, Introduction to Opinion and Attitude 
Measurement, (Illinois: Northwestern University Press). 
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Because of the lack of homogeneity of content 
within each area, the reliability coefficient ob-
tained should be considered an underestimate of the 
actual reliability that would be obtained by test/ 
retest correlation. If the purpose of the scales 
were prediction for individuals, the reliabilities 
would be too low to be acceptable even considering 
that they are underestimates. However, the re-
maining analyses being concerned with discrimination 
among groups or classifications of individuals, the 
reliabilities are sufficiently high for such analyses.J 

Rossiter reported a split-half reliability coefficient 

of .89 after correction with the Spearman Brown Formula.4 

Campbell did not report reliability data for the in-

strument used in his study but subjection of the items drawn 

from his instrument yielded reliability coefficients above 

.80 when a reliability check was conducted during the analy-

sis of data. Administration of the AIO for this study pro-

duced a Cronbach's Alpha reliability coefficient of .77 

based on an analysis of the data. 

Demographic Variables 

Demographic variables considered as potential con-

tributors toward perceptions scores on AIO included gender, 

ethnic background and school size for both students and 

teachers. Similarly, social class and parent's educational 

level along with involvement in school, community, church 

^Roy E. Horton, "American Freedom and the Values of 
Youth," Anti-Democratic Attitudes in American Schools, edited 
by Herman Henry Remmers (Evanston, Illinois, 1963), p. 18. 

^Charles M. Rossiter, 0£. cit., pp. 44-45. 
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and recreational activities were considered for students. 

Specific teacher variables considered were membership in 

political, professional and church groups, degree held 

and undergraduate major. 

Social class.—In accordance with Hollingshead's Index 

of Social Position,^ teachers were considered to belong to 

the upper middle class. To establish student social class 

utilizing this scale, two factors were considered: (1) edu-

cational level and (2) occupation. Since the scale was used 

to ascertain the social position of minors, the parents' 

factors were established and used for classification. The 

social classes of both father and mother were calculated 

and the higher of the two scores used to determine the 

social class of the family. 

The first factor, educational level, was established 

by the number of years of schooling which a parent had com-

pleted. The ranking to determine educational level was as 

follows: 

1 point graduate professional training 
2 points college graduate 
3 points partial college or trade school 
4 points high school graduate 
5 points partial high school 
6 points junior high graduate 
7 points less than eight years of school 

5August B. Hollingshead and Frederick C. Redlich, 
Social Class and Mental Illness, (New York: John Wiley and 
Sons, 1958), pp. 387-397. 
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To determine the second factor, occupational level, 

a variation of the Hollingshead Index utilizing the 

National Opinion Research Center (NORC) index was used. 

This index, developed by Reiss® organized occupations into 

major occupational categories used by the United States 

Bureau of Census and assigned a NORC "score" to each cate-

gory . This index may be found in its entirety in Appendix 

I; however, examples of each level and its ranking appear 

below: 

Category One (one point) NORC scores 88-94 
Architect 
Scientist 

Category Two (two points) NORC scores 81-87 
Accountant 
Veterinarian 

Category Three (three points) NORC scores 74-80 
Artist 
Undertaker 

Category Four (four points) NORC scores 67-73 
Bank Teller 
Telephone serviceman or lineman 

Category Five (five points) NORC scores 60-66 
Armed forces, enlisted 
Upholsterer 

Category Six (six points) NORC scores 49-59 
Attendent, filling station 
Welder 

Category Seven (seven points) NORC scores 34-48 
Bartender 
Waiter 

£\ 
Albert J. Reiss Jr., Occupations and Social Status, 

(New York: Free Press of Glencoe, 1961), p. 239. 
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The ranking to determine occupational level was as 

follows: 

1 point 88 -94 NORC score 
2 points 81 -87 NORC score 
3 points 74 -80 NORC score 
4 points 67 -73 NORC score 
5 points 60 -66 NORC score 
6 points 49 -59 NORC score 
7 points 34 -48 NORC score 

To subsequently determine social class, the number of 

points established as the individual's educational level 

was multiplied by a weight of four and the score on the 

occupational level by a weight of seven. The two products 

were added to give a composite score ranging from eleven 

to seventy-seven. The composite scores were ranked as 

follows: 

11 to 17 points upper class 
18 to 30 points upper middle class 
31 to 48 points lower middle class 
49 to 65 points working class 
66 to 77 points lower class 

For the purpose of the study the upper and upper-

middle classes were combined to form one group. Four 

classes, (upper middle, lower middle, working and lower) 

were therefore used in the determination of the influence 

of socio-economic background on perceptions of the Bill of 

Rights. 

Racial or Ethnic group.—The three racial or ethnic 

groups considered in this study were Anglo, Black and 

Hispanic. 



41 

Group Participation.—Participation in school, com-

munity, church and organized recreational activities was 

determined through the use of the following item: 

"Please check only those general areas below in which 
you consider yourself active (average one hour per week or 
more.)" 

School groups (Examples: athletics, music, journalism, 
drama, student council) 

Community or service groups (Examples: Junior Red 
Cross, Demolay) 

Church groups (Examples: Youth groups, Sunday School, 
Bible study groups) 

Organized recreational groups (Examples: YMCA or 

YWCA, scouting.) 

Membership in each of the four groups was coded by 

arbitrarily assigning a score of "one" to students who 

checked one or more of the groups and a score of "zero" to 

students who did not. One way analysis of variance was 

conducted to establish possible differences in means be-

tween members and non—members for each of the four groups. 

Treatment of Data 

The American Issues Opinionnaire yielded descriptive 

data concerning the perceptions of 72 Texas high school 

social studies teachers and 2495 students with regard to 

selected provisions of the Bill of Rights. These data were 

compiled by frequency counts and where appropriate, per-

centages were computed. A random sample of 703 students 

was selected for analysis. 
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Data collected from the AIO instrument were key-

punched onto computer cards for automatic data processing 

and analyzed using one-way analysis of variance. The 

dependent variable was student and teacher scores on the 

instrument and were referred to as criterion. The inde-

pendent variables were the factors enumerated in the 

hypotheses. The relationship of each of these variables 

to the criterion was determined and the hypotheses tested. 

The response categories for each item appearing on 

the opinionnaire were (1) strongly agree, (2) agree, 

(3) undecided, (4) disagree and (5) strongly disagree. 

Responses were assigned a value ranging from one to five 

according to consistency of the perception with the pro-

visions of the Bill of Rights. Special attention was 

given to items which required reverse scoring. A per-

ception score for each respondent was computed by averaging 

item scores. A high score indicated close agreement with 

Provisions °f the Bill of Rights while a low score indicated 

perceptions which were not in agreement with the provisions 

of the Bill of Rights. These scores produced data for 

which a mean score was computed for each of the groups 

responding to the opinionnaire. 

Statistical Procedures 

The data obtained in this study were analyzed to 

determine whether any significant differences existed 
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between the perceptions of Texas high school social studies 

students and teachers and to determine selected social, 

cultural and community factors which may influence these 

perceptions. Prior to processing the data, the .05 level 

of probability was selected as the basis for rejecting or 

accepting all hypotheses, as statistically significant. 

Subsequently, all hypotheses were stated in the null form 

and tested through the use of one way analysis of variance. 

One way analysis of variance was used for testing the 

hypothesis that two or more independent samples were drawn 

from populations having the same mean. Roscoe7 outlined 

the procedure underlying analysis of variance as follows.: 

(1) Two or more random samples were independently 
drawn from the populations under study and a 
single criterion measure was administered to all 
subjects in all samples. 

(2) The sums of squares between groups, within groups 
and for the total were calculated along with their 
respective degrees of freedom. 

(3) The sums of squares between groups and within 
groups were divided by their respective degrees 
of freedom to obtain the mean square between and 
the mean square within. 

(4) The F-ratio was calculated as follows: 

with df = K-l, N-K F = MSb 
MSW 

7 
John T. Roscoe, Fundamental Reserach Statistics for 

Behavioral Sciences, (Holt, Rinehart and Winston, 1975) , 
pp. 296-297. ' 
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(5) The calculated F was compared to the tabled F 
at the desired level of significance and with the 
appropriate number of degrees of freedom. If the 
calculated statistic equalled or exceeded the 
tabled value, the hypothesis was rejected and a 
significance in the means of the various samples 
was determined to exist. 

The following computational procedures were suggested 

by Roscoe^: 

K | nj 

s st = ^ ^ | (Xij - M)2 

j = 1 i = 1 

K nj 

S Sw = ^ | ^ (Xij " Mj> 

j = 1 i = 1 

K z 
j = 1 

SSh = 7 Hj (Mj - M)2 

According to Roscoe, one way analysis was a "very 

powerful test which was adaptable to a variety of research 

problems. Mathematical assumptions underlying analysis of 

variance include 

(1) That the criterion scores were statistically 
independent, 

(2) That the criterion scores were drawn from normally 
distributed populations, 
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(3) That the criterion scores were drawn from popu-
lations having the same variance.8 

The data were analyzed by using the one way analysis 

of variance program of the SPSS package of the North Texas 

State University Computer Center.^ 

To reduce the possibility of falsely rejecting the 

null hypothesis and making what has been termed a Type I 

or alpha error, eta-square was calculated. Eta square was 

defined by Roscoe as that proportion of the variability of 

the dependent variable which was accounted for by the 

independent variable.10 The value of 2 w a s given by: 

2 = SSb V s s t 

If the analysis of variance produced an F-ratio which 

was statistically significant, eta-square was calculated to 

determine the degree of relationship between the independent 

and dependent variables. 

To further decrease the likelihood of the alternative 

error of falsely accepting a null hypothesis or making what 

has been termed a Beta or Type II error, the Scheffe 

8 Ibid. 

9SPSS, Version M, 2nd edition, (McGraw Hill Inc., 1980). 

10John T. Roscoe, op. cit., pp. 300-301. 
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procedure was utilized to determine if a specified variable 

was a potential influcencing factor in the perceptions of 

the Bill of Rights scores. The Scheffe has been described 

by Roscoe as "the most flexible of the multiple-comparison 

procedures available to the researcher. 

The Scheffe Procedure was adopted for this study due 

to its application in situations where samples were of un-

equal size. While more conservative than Tukey's Honestly 

Significant Difference (HSD) and Duncan's Multiple Range 

Test for pairwise comparisons, Kirk-*-̂  suggested the Scheffe 

Procedure to be more sensitive for complex comparisons. 

When utilizing this procedure the error rate was set at 

Alpha. The formula for calculating F was as follows: 

(M - M ) 2 
F = 1 z with df = K - 1, N - K 

MS (- + - ) (K - 1) 
nl n2 

Statistical Analysis of Data 

Table I shows the analysis of mean differences in 

American Issues Opinionnaire (AIO) scores for Texas social 

studies students and teachers. 

"*"̂ John T. Roscoe, OJD. cit. , p. 315. 

•^ROGER E. Kirk, Experimental Design Procedures for 
the Behavioral Sciences, (Belmont, California: Brooks/Cole 
Publishing Company, 1968), pp. 90-91. 
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TABLE I 

ANALYSIS OF TEACHER AND STUDENT 
AMERICAN ISSUES OPINIONNAIRE 

MEAN SCORES 

School Position 
Percept zions oi Bill of Rights 

School Position Mean SD Scheffe Level 

Teachers (N = 72) 

Students (N = 705) 

72.92 

81.13 

18.21 

12.42 

34.16 .0001 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 5607.51 1 5607.51 26.536 .0001 

Within Groups 127044.18 776 163.7167 

Total 132651.69 777 
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Hypothesis 1 predicted that there would be no sig-

nificant difference in AIO mean scores between students 

and teachers. The F ratio of 26.536 shown in Table I was 

significant beyond the .05 level of probability indicating 

that the student mean of 81.13 was significantly higher 

than the teacher mean of 72.92. Calculation of Eta indi-

cated that only about four percent of the total variance 

was accounted for however the Scheffe Procedure yielded 

an F of 34.16. This probability was considered general— 

izable at the .05 level and consequently the null hypothesis 

was rejected. 

Hypothesis 2 stated that there would be no significant 

difference in AIO mean scores between male and female 

students. An examination of the data shown in Table II 

indicated that the mean scores of the two groups did not 

differ significantly. 

Hypothesis 2 was accepted as the F ratio of 2.353 was 

not significant at the .05 level. A comparison of the 

means and standard deviations shown in Table II revealed 

that the mean scores for the two groups differed slightly 

but not significantly. 

Hypothesis 3 stated that there would be no significant 

difference in AIO mean scores between male and female 

teachers. An analysis of variance of mean scores for the 
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TABLE II 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 

INFLUENCED BY GENDER 

Gender 
Percepl lions oi Bill of Rights 

Gender Mean SD Scheffe Level 

Males (N = 379) 

Females (N = 324) 

82.85 

81.44 

12.59 

11.56 

2.363 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 346.08 1 346.08 2.353 .1255 

Within Groups 103083.66 701 147.05 

Total 103429.69 
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two groups shown in Table III yielded an F ratio of .7840 

which was not significant at the .05 level. On the basis 

of this data, the null hypothesis was accepted. 

Hypothesis 4 indicated that no significant difference 

would be found in the AIO scores between students in large 

and small school settings. The F ratio of 12.49 7 shown 

in Table IV was significant beyond the .05 level and it 

was concluded that the small school student mean of 83.45 

was significantly higher than the large school student 

mean of 80.15. Application of the Scheffe Procedure 

produced an F of 12.52 which was significant at the .001 

level. While calculation of Eta indicated that only 1.75 

per cent of the total variance could be accounted for by 

differences between groups, this difference was considered 

significant for generalization at the .05 level of proba-

bility. The null hypothesis was rejected. 

Hypothesis 5 stated that there would be no significant 

difference in the AIO scores between teachers in large and 

small school settings. An analysis of mean scores yielded 

an F ratio of 6.784 as shown in Table V. 

The mean of 77.73 for teachers in small school situ-

ations was significantly higher than the mean of 66.91 for 

teachers in large schools. The Scheffe Procedure produced 

an F of 6.81 which was significant at the .05 level. 
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TABLE III 

ANALYSIS OF TEACHER AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 

INFLUENCED BY GENDER 

Gender 
Percepl zions oi : Bill of Rights 

Gender Mean SD Scheffe Level 

Males (N = 53) 

Females (N = 19) 

74.06 

69 .74 

17.97 

18.99 

.779 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 260.99 1 260.99 0 .784 .3788 

Within Groups 23290.45 70 332.72 

Total 23551.43 71 
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TABLE IV 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY SCHOOL SIZE 

School Size 
Percepl :ions oi : Bill of Rights 

School Size Mean SD Scheffe Level 

Large Schools (N = 26 7) 

Small Schools (N = 436) 

80 .15 

83.45 

12.57 

11.70 

12.52 .001 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 1811.53 1 1811.53 12.497 .0004 

Within Groups 101618.18 701 144.96 

Total 103429.69 
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TABLE V 

ANALYSIS OF TEACHER AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY SCHOOL SIZE 

School Size 
Percepi ;ions oi : Bill of Rights 

School Size Mean SD Scheffe Level 

Large Schools (N = 32) 

Small Schools (N = 40) 

66.91 

77 .73 

16.77 

18.08 

6.814 .05 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 2080.83 1 2080.83 6.784 .0112 

Within Groups 21470.62 70 306.72 

Total 23551.45 71 
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Calculation of Eta indicated that 8.83% of the total vari-

ance could be attributed to differences between groups and 

hence the null hypothesis was rejected. 

Hypothesis 6A stated that there would be no signifi-

cant difference in the AIO scores between students who 

participated in either school, community, church or organ-

ized recreational groups and those who did not. 

The F ratio of .417 shown in Table VI was not sig-

nificant at the .05 level and consequently it was concluded 

that no significant difference existed between the mean 

AIO scores of students who participated in school groups 

and those who did not. 

An analysis of AIO scores of students who participated 

in community groups and those who did not is shown in Table 

VII. 

The F ratio of .03 was not significant at the .05 

level and it was concluded that the means for the two groups 

did not differ significantly. 

Table VIII shows the analysis of the mean scores be-

tween students who participated in church groups and those 

who did not. The F ratio of 6.70 was significant beyond 

the .05 level of probability indicating that the mean of 

83.48 for students who participated was significantly higher 

than the non-member mean of 81.11. 
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TABLE VI 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY MEMBERSHIP 

IN SCHOOL GROUPS 

School Groups 
Percepi lions oJ : Bill of Rights 

School Groups Mean SD Scheffe Level 

Members (N = 50 8) 

Non-Members (N = 195) 

82.38 

81.72 

12.04 

12.45 

.416 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 61.61 1 61.61 .417 .5185 

Within Groups 103366 .29 701 147.67 

Total 103427.88 
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TABLE VII 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY MEMBERSHIP 

IN COMMUNITY GROUPS 

Community Groups 
Percepl :ions oi Bill of Rights 

Community Groups Mean SD Scheffe Level 

Members (N = 30) 

Non-Members (N = 673) 

82.60 

82.18 

8.34 

12.28 

.0344 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 4.37 1 4.37 .03 .8634 

Within Groups 103419.45 701 147 .53 

Total 103423.81 702 
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TABLE VIII 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY MEMBERSHIP 

IN CHURCH GROUPS 

Church Groups 
Percepi :ions oJ : Bill of Rights 

Church Groups Mean SD Scheffe Level 

Members (N = 324) 

Non-Members (N = 379) 

83.48 

81.11 

11.97 

12.19 

6.71 .01 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 980.29 1 980.29 6.708 .0098 

Within Groups 102449.41 701 146.15 

Total 103429.69 702 
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The F ratio of .067 shown in Table IX was not sig-

nificant at the .05 level. Of the groups considered in 

Hypothesis 6A, it was concluded that only church group 

participation was a significant predictor of student 

perceptions toward the Bill of Rights. 

Table X shows the analysis of variance of mean differ-

ences in AIO scores for students belonging to varying ethnic 

groups. 

Hypothesis 6B predicted that there would be no sig-

nificant difference in the AIO scores between students who 

were classified as belonging to either Black, Hispanic, 

Anglo or other racial or ethnic groups. A comparison of 

the means and standard deviations in Table X indicated that 

the differences between the mean scores of members of the 

four groups was slight. The mean of 83.14 for members of 

the Anglo group was slightly higher than the means for the 

other groups. The F ratio of 4.183 was significant at the 

.05 level and the Scheffe Procedure identified the source 

of the variation to be differences in mean scores between 

Anglo and Hispanic groups. The Scheffe F of 2.86 was con-

sidered significant at the .05 level. No significant 

difference was found to exist between scores of other 

groups. 

Hypothesis 6C stated that there would be no signifi-

cant difference in the AIO scores between students who were 
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TABLE IX 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY MEMBERSHIP 
IN RECREATIONAL GROUPS 

Recreational Groups 
Percepi :ions oi Bill of Rights 

Recreational Groups Mean SD Scheffe Level 

Members (N = 44) 

Non-Members (N = 659) 

82.66 

82.17 

13.25 

12.07 

.0679 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 9.82 1 9.82 .067 .7965 

Within Groups 103415.04 701 147.53 

Total 103424.81 
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TABLE X 

ANALYSIS OF STUDENT AMERICAN ISSUES OPINIONNAIRE 
MEAN SCORES AS INFLUENCED BY 

RACIAL OR ETHNIC GROUP 
MEMBERSHIP 

Racial or Ethnic Group 
Perceptions of Bill of Rights 

Racial or Ethnic Group Mean SD Scheffe Level 

Black (N = 97) 79.96 9.97 1.89 NS 
Anglo (N = 514) 83.14 12.60 

Black (N = 97) 79 .96 9.97 .1334 NS 
Hispanic (N = 76) 78. 79 11.40 

Black (N = 97) 79.96 9.97 .0483 NS 
Other (N = 16) 81.81 7.38 

Anglo (N = 514) 83.14 12.60 2.86 .05 
Hispanic (N = 76) 78.79 11.40 

Anglo (N = 514) 83.14 12.60 .0624 NS 
Other (N = 16) 81.81 7.38 

Hispanic (N = 76) 78.79 11.40 .2768 NS 
Other (N = 16) 81.81 7.38 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 1823.95 3 607.98 4.183 .0060 

Within Groups 101603.89 699 145.36 

Total 103427.84 702 
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classified as belonging to either upper-middle, lower-

middle working or lower socio-economic classes. The F 

ratio of 1.476 shown in Table XI was not significant and 

Hypothesis 6C was accepted. 

Hypothesis 6D predicted that there would be no sig-

nificant difference in the AIO scores between students 

whose fathers were classified as having completed either 

college, high school, junior high or less than eight years 

of school. An inspection of Table XII showed an F ratio of 

.740 which was not significant at the .05 level. On the 

basis of this data, the null hypothesis was accepted. 

Hypothesis 6E predicted that there would be no sig-

nificant difference in the AIO scores between students 

whose mothers were classified as having completed college, 

high school, junior high or less than eight years of school. 

An inspection of Table XIII showed an F ratio of .816 which 

was not significant at the .05 level. A comparison of the 

means shown in Table XIII revealed only slight variation. 

On the basis of this data, the null hypothesis was accepted, 

Hypothesis 7A, B, and C predicted that teachers AIO 

scores would not be significantly influenced by partici-

pation in political, professional and church groups. 

Hypothesis 7A stated that there would be no significant 

difference in scores between teachers who participated in 

political groups and those who did not. The F ratio of 
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TABLE XI 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 

INFLUENCED BY SOCIAL 
CLASS 

Social Class 
Perceptions of Bill of Rights 

Social Class Mean SD Scheffe Level 

Upper Middle (N _ 98) 84.18 13.41 1.098 NS 
Lower Middle (N = 353) 81.67 12.36 

Upper Middle (N = 98) 84.18 13.41 .8904 NS 
Working (N = 198) 81.73 11.73 

Upper Middle (N = 98) 84.18 13.41 .0168 NS 
Lower (N = 54) 83.72 9 .19 

Lower Middle (N zs 353 81.67 12.36 .0009 NS 
Working (N == 198) 81.73 11.73 

Lower Middle (N — 353) 81.67 12.36 .4464 NS 
Lower (N = 54) 83.72 9 .19 

Working (N = 198) 81.73 11.73 .3820 NS 
Lower (N 54) 83.72 9 .19 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 651.15 217.05 1.476 ,2198 

Within Groups 102778.84 699 147.0370 

Total 103429.94 702 
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TABLE XII 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 

INFLUENCED BY FATHER'S 
EDUCATIONAL LEVEL 

Father's Educational 
Level 

Perceptions of Bill of Rights Father's Educational 
Level Mean SD Scheffe Level 

College Grad. (N = 16) 83.81 16 .37 .0112 NS 
H.S./Some Coll. (N = 92) 83.196 12.84 

College Grad. (N = 16) 83.81 16.37 .2437 NS 
Jr.H./Some H.S. (N = 124) 80 .99 12.95 

College Grad (N = 16) 83.81 16 .37 .0483 NS 
Less than 8 yrs (N = 230) 82.59 11.63 

H.S./Some Coll. (N = 92) 83.196 12.84 .5526 NS . 
Jr.H./Some H.S. (N = 124) 80.99 12.95 

H.S./Some Coll. (N = 92) 83.196 12.84 .6908 NS 
Less than 8 yrs.(N = 230) 82.59 11.63 

Jr.H./Some H.S. (N = 124) 80.99 12.95 .4461 NS 
Less than 8 yrs (N = 230) 82.59 11.63 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 342.03 114.009 .740 .5289 

Within Groups 70606.77 458 154.16 

Total 70948.75 461 
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TABLE XIII 

ANALYSIS OF STUDENT AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 

INFLUENCED BY MOTHER'S 
EDUCATIONAL LEVEL 

Mother1s Educational 
Level 

Perceptions of Bill of Rights Mother1s Educational 
Level Mean SD Scheffe Level 

College Grad. (N = 8) 89 .25 18.50 .6989 NS 
H.S./Some Coll. (N = 77) 82.57 14.30 

College Grad. (N = 8) 89 .25 18.50 .7887 NS 
Jr.H./Some H.S. (N = 132) 82.83 11.89 

College Grad. (N = 8) 89 .25 18.50 .7025 NS 
Less than 8 yrs (N = 263) 82.78 11.54 

H.S./Some Coll. (N = 77) 82.57 14.30 .0080 NS 
Jr.H./Some H.S. (N = 132) 82.30 11.89 

H.S./Some Coll. (N = 77) 82.57 14.30 .0054 NS 
Less than 8 yrs (N = 263) 82.78 11.54 

Jr.H./Some H.S. (N = 132) 82.30 11.89 .0438 NS 
Less than 8 yrs (N = 263) 82.78 11.54 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 367.27 3 122.42 .816 .4852 

Within Groups 71380.87 476 149 .96 

Total 71748.13 479 
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1.305 shown in Table XIV was not significant and the null 

hypothesis was accepted. 

Hypothesis 7B predicted that the scores of pro-

fessional group members and non-members would not differ 

significantly. Analysis of variance produced the F ratio 

of .661 shown in Table XV. 

Means for the two groups differed only slightly and 

consequently Hypothesis 7B was accepted. 

Hypothesis 7C stated that there would be no signifi-

cant difference in the AIO scores between teachers who par-

ticipated in church groups and those who did not. The F 

ratio of .0 325 shown in Table XVI was not significant at 

the .05 level and the null hypothesis was accepted. 

Hypothesis 7D indicated that there would be no sig-

nificant difference in AIO scores between teachers who held 

advanced degrees and those who did not. Analysis of vari-

ance of the scores for the two groups produced an F ratio 

of .0360 as shown in Table XVII. Since the F ratio was not 

significant at the .05 level, Hypothesis 7D was accepted. 

Hypothesis 7E predicted that there would be no sig-

nificant difference in AIO scores between teachers with 

degree majors in history and political science and those 

with majors in other areas. The F ratio of 2.176 shown in 

Table XVIII was statistically significant at the .05 level 

but the Scheffe Procedure failed to reveal a significant 
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ANALYSIS OF TEACHER AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 

INFLUENCED BY POLITICAL 
GROUP MEMBERSHIP 
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Political Group 
Membership 

Percepi :ions oi : Bill of Rights Political Group 
Membership Mean SD Scheffe Level 

Members (N = 9) 

Non-Members (N = 63) 

66.44 

73.84 

18.08 

18.19 

1.304 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 430.88 1 430.88 1.305 .2573 

Within Groups 23120.54 70 330.29 

Total 23551.43 71 
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ANALYSIS OF TEACHER AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY PROFESSIONAL 

GROUP MEMBERSHIP 
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Professional Group 
Membership 

Percepl lions oJ : Bill of Rights Professional Group 
Membership Mean SD Scheffe Level 

Members (N = 33) 

Non-Members (N = 39) 

74.82 

71.31 

16.95 

19.29 

.6614 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 220.28 1 220.28 .661 .4189 

Within Groups 23331.13 70 333.30 

Total 23551.41 71 
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TABLE XVI 

ANALYSIS OF TEACHER AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 

INFLUENCED BY CHURCH 
GROUP MEMBERSHIP 

Church Group Membership 
Percepi zions oi : Bill of Rights 

Church Group Membership Mean SD Scheffe Level 

Members (N = 44) 

Non-Members (N = 28) 

73.23 

72.43 

18.91 

17.39 

.0325 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 10.92 1 10 .92 .032 .8575 

Within Groups 23540.51 70 336.29 

Total 23551.43 71 
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TABLE XVII 

ANALYSIS OF TEACHER AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY DEGREE HELD 

Degree Held 
Percept :ions of Bill of Rights 

Degree Held Mean SD Scheffe Level 

Bachelor's (N = 42) 

Master's (N = 30) 

73.26 

72.43 

20.85 

14.04 

.0358 NS 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 12.03 1 12.03 .036 .8505 

Within Groups 23539.41 70 336.28 

Total 23551.43 71 
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TABLE XVIII 

ANALYSIS OF TEACHER AMERICAN ISSUES 
OPINIONNAIRE MEAN SCORES AS 
INFLUENCED BY UNDERGRADUATE 

DEGREE MAJOR 

Degree Major 
Perceptions of Bill of Rights 

Degree Major Mean SD Scheffe Level 

History (N 13) 72.54 19 .55 .3896 NS 

Government (N rr 23) 65.87 18.83 

History (N = 13) 72 .54 19.55 .3920 NS 

Physical Ed. (N 18) 79 .55 11.17 

History (N = 13) 72.54 19.55 .0725 NS 

Other (N = 18) 75.55 20.26 

Government (N = 23) 65.86 18.83 1.994 NS 

Physical Ed. (N = 18) 79 .55 11.17 

Government (N == 23) 65.86 18.83 .9986 NS 

Other (N = 18) 75.55 20 .26 

Physical Ed. (N = 18) 79.55 11.17 .1518 NS 
Other (N 18) 75.55 20 .26 

Analysis of Variance 

Kind of Variation 
Sum of 
Squares df 

Mean 
Squares 

F 
Ratio 

Proba-
bility 

Between Groups 2062.76 687.59 2.176 .0988 

Within Groups 21488.68 68 316.01 

Total 23551.44 71 
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difference between scores of any two groups. Hypothesis 

7E was accepted. 

Chapter Summary 

In order to determine if any significant difference 

existed between the perceptions of the Bill of Rights held 

by Texas social studies students and teachers and to estab-

lish selected social, cultural and community factors which 

may influence these perceptions, the AIO was administered 

to 72 teachers and 249 5 students. A random sample of 705 

students was drawn for statistical analysis along with the 

original teacher sample of 72. The student sample was 

selected to be representative of three ethnic groups, Anglo, 

Hispanic and Black; two types of school backgrounds, large 

and small; and a cross section of social classes. 

Responses to the AIO were scored according to their 

consistency with specific provisions of the Bill of Rights 

and a mean score was computed for each student and teacher. 

Analysis of variance was utilized to test for significant 

differences between mean scores of various groups. 

To lessen the liklihood of Type I and Type II errors, 

the Scheffe Procedure was utilized for pairwise comparisons 

to determine the source of variation when a significant 

difference was found and Eta, an estimate of the amount of 

variation attributed to between group differences, was 

calculated. 
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The results of this statistical procedure appear 

below. 

1. Hypothesis 1 was rejected. Significant differences 

were found between the perceptions of Texas social studies 

teachers and students. Student mean scores on the AIO were 

found to be significantly higher than those of teachers. 

2. Hypothesis 2 was accepted. The perceptions of male 

students did not differ significantly from those of female 

students. 

3. Hypothesis 3 was accepted. There was no signifi-

cant difference between the perceptions of male and female 

teachers. 

4. Hypothesis 4 was rejected. The perceptions of 

students in small school settings were significantly higher 

than those of students in large school settings. 

5. Hypothesis 5 was rejected. Teachers in small 

school situations were found to have significantly higher 

perceptions than those in large schools. 

6. Hypothesis 6A was rejected. There were no sig-

nificant differences in the mean scores of students who 

participated in school, community and recreational groups 

but the mean scores of students who participated in church 

groups were significantly higher than those of students who 

did not. 
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7. Hypothesis 6B was rejected. While no significant 

difference was found to exist between the scores of Black 

and Anglo students, the mean scores of Anglos were signifi-

cantly higher than those of Hispanics. 

8. Hypothesis 6C was accepted. No significant differ-

ence was found to exist between the perceptions of students 

of varying socio-economic backgrounds. 

9. Hypothesis 6D was accepted. No significant differ-

ence existed between the perceptions of students with 

fathers with varying educational backgrounds. 

10. Hypothesis 6E was accepted. No significant differ-

ence was found between the perceptions of students with 

mothers of varying educational backgrounds. 

11. Hypothesis 7A was accepted. The perceptions of 

teachers who participated in political groups did not differ 

significantly from those of teachers who did not. 

12. Hypothesis 7B was accepted. The perceptions of 

teachers who participated in professional groups did not 

differ significantly from those of teachers who did not. 

13. Hypothesis 7C was accepted. No significant differ-

ence was found to exist between the perceptions of teachers 

who participated in church groups and those of teachers who 

did not. 

14. Hypothesis 7D was accepted. There was no sig-

nificant difference between the perceptions of teachers who 
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held advanced degrees and those who held only bachelor's 

degrees. 

15. Hypothesis 7E was accepted. There was no sig-

nificant difference between the perceptions of teachers 

with varying undergraduate degree majors. 



CHAPTER IV 

SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS 

AND RECOMMENDATIONS 

Summary 

This study was designed with the intent of (1) deter-

mining perceptions toward citizenship among high school 

social studies students and teachers from selected racially 

mixed Texas public high schools as reflected by certain pro-

visions of the Bill of Rights and (2) examining demographic 

variables which may assist in predicting the degree of sup-

port and concern for these selected provisions. An opinion-

naire was used to determine the following socio-economic 

and demographic factors for each of the students: gender, 

racial or ethnic group, school size, socio-economic status 

of father and mother and membership in church, school, com-

munity and recreational groups. Demographic data obtained 

for teachers included gender, school size, degree held, 

degree major and membership in political, professional and 

church groups. A score representing degree of support for 

selected provisions of the Bill of Rights was obtained from 

subjects' responses on a Likert Scale to a series of state-

ments from H. H. Remmers' Purdue Master Attitude Scales. 
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All findings in Chapter IV relate to the mean score of 

students and teachers on the American Issues Opinionnaire 

(AIO), an instrument composed of items drawn from previ-

ously validated instruments. 

Students participating in this study consisted of 

groups of junior and senior social studies students en-

rolled in twenty-five public high schools throughout 

Texas during the spring term of 19 80. The entire social 

studies faculty of each of the participating schools also 

completed the opinionnaire. The 72 teachers and 2494 

students who responded to the opinionnaire represented 

three ethnic groups: Anglo, Black and Hispanic; two 

school sizes, large and small; and four socio-economic 

groups, upper-middle, lower-middle, working and lower. 

A random sample of 70 3 students was selected from the 

total student population and used in the study of the 

effect of parents' socio-economic and educational levels 

on mean support for the Bill of Rights. Data on the effect 

of student participation in school, church, community and 

recreational groups were also derived using this random 

sample. All 72 teachers were used to compute the effects 

of advanced degrees, various undergraduate majors and par-

ticipation in professional, political and church organi-

zations on mean support scores. 
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Findings 

In keeping with those research questions posed in 

Chapter One, a number of general findings were made after 

analysis of the statistical data gathered for the purposes 

of this study and from a review of the research from the 

literature. 

Research Question One 

Student perceptions of the Bill of Rights as measured 

by the American Issues Opinionnaire were found to differ 

significantly from those of social studies teachers. This 

difference was reflected in higher scores indicating more 

agreement with the Bill of Rights among students. This 

finding seemed to support the conclusion of Jennings, Ehman 

and Niemi that little congruence existed between teacher 

and student attitudes.^" 

If, as Hess and Torney concluded, the school was an 

influential political socialization agent for grade school 

youth, it seemed logical that a higher degree of congruence 

should have existed in the upper grades. Hess and Torney 

pointed out, however, that the emphasis of the school was 

upon conformity and obedience to authority, an emphasis 

-*-M. Kent Jennings, Lee H. Ehman and Richard G. Niemi, 
"Social Studies Teacher and Their Pupils," The Political 
Nature of Adolescence; The Influence of Families and 
Schools, edited by M. Kent Jennings (Princeton, 1974) , 
pp. 207-227. 
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which would result in lowered American Issues Opinionnaire 

2 
scores. 

A suggested alternative source of influence was sug-

gested by Silvis3 and others. Silvis concluded that both 

teacher and peer group exerted an influence on student 

attitudes.4 Other researchers have suggested that the 

attitudes and opinions of students are more closely re-

lated to those held by their parents. 

Research Question Two 

No significant difference was found to exist between 

the perceptions of male and female students. Similarly, the 

perceptions of male teachers did not differ significantly 

from those of their female counterparts. The finding that 

gender did not exert an influence upon perceptions of the 

Bill of Rights was supported by Evans.^ Of the factors he 

examined in his study of high school and college students. 

^Robert D. Hess and Judith Torney, The Development of 
Political Attitudes in Children (Chicago, 1967), pp. 50-59. 

^Robert Lee Silvis, "Teacher Influence Upon Economic 
and Civil Liberties Attitudes of High School Students," 
Dissertation Abstracts (University of the Pacific, 19 72) . 

4Ibid. 

5James W. Evans, "Politicization, Political Efficacy 
and Belligerence: A Comparison of American High School and 
College Students," Dissertation Abstracts, Claremont Gradu-
ate School, XXXII (1972), pp. 110-123. 
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it was concluded that only gender was unrelated to per-

ceptions 

This finding was contradictory to Horton's conclusion 

that differences in girls' scores were statistically higher 

indicating more agreement with the Bill of Rights than boys. 

Horton suggested that this difference in perceptions could 

be explained in several ways including a greater acceptance 

of authority on the part of girls or a higher degree of con-

formity on items for which the socially approved response 

was apparent.' 

The contradictory nature of research concerning the 

effects of gender upon attitudes and perceptions may have 

stemmed from trends toward sexual equality. The passive, 

authority-accepting feminine role described by Horton may 

have been superseded by the more questioning posture tra-

ditionally reserved for males. 

Research Question Three 

Both students and teachers in small school settings 

were found to have perceptions more in agreement with the 

Bill of Rights as measured by the AIO than those of students 

and teachers in large school settings. In particular, sub-

jects representing the small schools expressed perceptions 

6ibid. 

7Roy E. Horton, "American Freedom and the Values of 
Youth," Anti-Democratic Attitudes in American Schools, edited 
by Herman Henry Remmers (Evanston, Illinois, 1963), p. 18. 
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more in keeping with the Bill of Rights than those of their 

large school counterparts. This finding was contradictory 

to previous research. 

In contrast to the above Texas study, Wilson® and 

Corder^ identified both community size and geographical lo-

cation as factors influencing attitudes toward what they 

termed "civil liberties." Subjects from small communities 

in rural settings were reported to be significantly lower 

in support for the Bill of Rights. Their conclusions were 

not supported by either student or teacher data obtained in 

this study. An influencing factor may have been that all 

schools in the Texas study were classified as racially mixed. 

This control may have been a factor in the lack of agreement 

with previous research. All metropolitan, urban and sub-

urban schools reviewed were found to have a racial balance 

which prevented inclusion in this study. Only those schools 

whose student populations were not less than thirty-three 

per cent Anglo nor less than twenty-five per cent minority 

students were included in the sample. 

Research Question Four 

Student participation in church, recreational, school 

and community groups was considered as a potential predictor 

®W. Cody Wilson, "Belief in Freedom of Speech and 
Press," Journal of Social Issues, XXXI (1975) , pp. 71-75. 

^R. F. Corder, "A Factoral Approach to Anti-Democratic 
Attitudes," in Remmers, o£. cit., pp. 118-119. 
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of perceptions. Only participation in church groups was 

found to be a significant factor in student perceptions as 

measured by the American Issues Opinionnaire. Students who 

indicated some degree of participation in church groups were 

found to have significantly higher perception scores indi-

cating a higher degree of agreement with the Bill of Rights 

than that of students who did not participate. 

This finding was supported by both Montero"^ a n^ 

Corderll who reported that church membership was a positive 

factor in determining support for "civil liberties." This 

conclusion contradicted findings by Horton who reported 

that more "liberal" (in close agreement) attitudes tended to 

be associated with students who lacked definite religious 

affiliation. Adorno^ also concluded on the basis of clini-

cal interviews that religion did not play a "decisive" role 

in the formation of attitudes for most people. 

Participation in political, professional and church 

groups did not relate to teachers1 perceptions of the Bill 

of Rights. Teachers who participated in these groups did 

not differ in their perceptions of the Bill of Rights from 

-^Darrel Montero, "Support for Civil Liberties Among 
A Cohort of High School Graduates and College Students," 
Journal of Social Issues, (1975), pp. 127-134. 

H r . F. Corder, oj>. cit. , pp. 118-119. 

-^t. W. Adorno, The Authoritarian Personality (New 
York, 1950), pp. 87-88. 
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those who did not participate. This finding was contra-

dictory to research by Wilson,13 Struening,14 and Cannon15 

concerning teacher participation in church and political 

groups. Wilson identified relationships between a number 

of demographic variables to "libertarianism" (agreement 

with principles of the Bill of Rights.) He found belief 

in freedom of speech and press to be related to degree of 

participation in attempts to influence political and social 

policy. Struening, who investigated similar variables of 

"anti-democratic" attitudes of faculty members at a mid-

western university, found that more "conservative" political 

affiliation and church attendance were positively related 

to "prejudice" and "authoritarianism." Cannon replicated 

Struening's study with a different population and found 

close factor agreement. A review of the literature pro-

duced no data concerning possible relationships between 

participation in professional groups and perceptions of 

the Bill of Rights. 

1 3W. Cody Wilson, op. cit., pp. 71-75. 

•^Elmer L. Struening, "Anti-Democratic Attitudes in 
Midwest University," Anti-Democratic Attitudes in American 
Schools, edited by H. H. Remitters (Evans ton, Illinois, 1963) , 
p. 254. 

15l. D. Cannon, "Democratic-Authoritarian Attitudes: 
Comparison of the Factor Patterns of Several Populations," 
in Remmers, 0£. cit., pp. 275-279. 
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Research Question Five 

The perceptions of Anglo students were found to differ 

significantly from those classified as belonging to the 

Hispanic group. However, no significant differences were 

found between the perceptions of Black and Anglo or Black 

and Hispanic students. This finding was supported by find-

ings by Horton^ and Evans^ who reported that democratic 

attitudes and values were related to a number of demographic 

variables including race and/or ethnicity. 

No significant differences were found between the per-

ceptions of students of varying socio-economic backgrounds. 

This finding was contradictory to conclusions drawn by 

Stouffer^® that related attitudes of political and religious 

tolerance correlated to socio-economic status. He found 

that high school students1 tolerance for religious and 

political non-conformity decreased when their fathers 1 

position on an occupational prestige scale was lowered. 

-^ROY E. Horton, op. cit., pp. 54-59. 

17 
'James W. Evans, "Politicization, Political Efficacy 

and Belligerence: A Comparison of American High School and 
College Students," Dissertation Abstracts, Claremont Gradu-
ate School, XXXII (1972), pp. 110-113. 

18s. A. Stouffer, Communism, Conformity and Civil 
Liberties, (New York, 1^55) , pp. 34-45. 
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K i r s c h , ^ Smith, Bruner and White2® and Evans2*- also found 

socio-economic status to be a significant factor in pre-

dicting attitudes. 

As noted above, the racially mixed control utilized in 

this study resulted in an ethmic population which may have 

varied from those of previous studies in which no such con-

trol was employed. 

Research Question Six 

The perceptions of students whose parents held college 

degrees did not differ significantly from those of students 

whose parents did not hold such degrees. This finding was 

in opposition to conclusions by Montero,22 Corder,23 Evans24 

and Horton.25 Montero concluded that the experience of 

higher education was positively related to support for what 

he termed "civil liberties." Evans supported Montero's 

D. Kirsch, "Social Distance and Some Related 
Variables in Voting Behavior," Anti-Democratic Attitudes 
in American Schools, edited by H. H. Remmers (Evanston, 
TTlinois, r963), p. 91. 

2°M. B. Smith, Jerome S. Bruner and R. W. White, 
Opinions and Personality, (New York, 1956), pp. 275-279. 

2*James Evans, op. cit., pp. 110-113. 

22Darrel Montero, op. cit., pp. 127-134. 

23R. F. Corder, 0£. cit., pp. 118-119. 

24James Evans, op. cit., pp. 110-123. 

25Roy E. Horton, 0£. cit., pp. 54-59. 
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findings as did Corder who explored the interrelationships 

among "anti-democratic" attitudes using factor analysis. 

Corder found that mothers' educational level was an im-

portant predictor of "anti-democratic" attitudes. Horton 

reported that more "liberal" (more in agreement with the 

Bill of Rights) responses were most significantly related 

to the amount of education completed by the subject's mother. 

Research Question Seven 

No significant difference was found between the per-

ceptions of teachers with master's degrees and those who 

held only bachelor's degrees. In addition, the perceptions 

of teachers with varying undergraduate degrees did not 

differ significantly. A number of studies linked edu-

cational level to perceptions of the Bill of Rights. 

Wilson26 and Montero2^ both found a positive correlation 

28 

between educational level and democratic values. Struenxng 

found differences between groups with different academic 

specializations. Cannon29 reported close factor agreement 

in a replication study with a different population. 

26W. Cody Wilson, 0£. cit., pp. 127-134. 

2^Darrell Montero, op. cit., p. 254. 

2^Elmer L. Struening, o£. cit., p. 254. 

29L. D. Cannon, op. cit., pp. 27 5-279. 
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Rodgers30 found that choice of a major field was related to 

attitudes. The findings of this study did not join those 

of these researchers. Several factors may have contributed 

to this lack of agreement. First, all of the seventy-two 

teachers included in this study shared a social studies back-

ground unlike the subjects of previous studies who repre-

sented a variety of academic fields and areas of special-

ization. Secondly, the teachers surveyed in this study held 

only bachelor's and master's degrees. A wider range of 

attitudes might be expected at the university level where 

previous research was conducted. Finally, the unique mores 

and political norms prevalent in the geographical region of 

Texas might be expected to differ substantially from those 

of other areas. 

Conclusions 

Based upon the results of this study the following 

conclusions regarding Texas public high school student and 

teacher perceptions of the Bill of Rights were offered. 

1. Teachers and students expressed little congruence 

in their perceptions of issues concerning the Bill of Rights 

although this difference was less in small school settings. 

30Dorothy Gates Rodgers, "A Factor Analytic Study of 
the Dimensions of Anti-Democratic Attitude," Anti-Democratic 
Attitudes in American Schools, edited by H. H. Remmers 
(Evanston, Indiana, 1963), pp. 265-267. 
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2. Female students and students who were members of 

church groups expressed perceptions which were closer in 

agreement with the Bill of Rights than did those surveyed 

in earlier studies. 

3. Student background factors such as socio-economic 

status, parent educational level and racial or ethnic group 

membership were not predictors of students1 perceptions of 

the Bill of Rights in racially mixed school settings. 

4. Undergraduate major, degree attained and membership 

in political, professional or church groups were not related 

to teacher perceptions of the Bill of Rights. 

Implications 

Based upon the findings of this study, certain impli-

cations concerning the promotion of support for the Bill of 

Rights and other democratic principles within the social 

studies curriculum seem feasible. 

1. Since teachers generally expressed perceptions of 

issues which were less in agreement with the Bill of Rights 

than those of students, it seems logical to assume that 

factors other than expertise in the content of the social 

studies may influence perceptions. Furthermore, the con-

clusion that knowledge of the Bill of Rights does not insure 

its direct application was supported. Other factors which 

may have a significant influence upon these perceptions are 

suggested in the recommendations section below. 
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The above conclusions were extended by two previous 

findings which were identified in this study. First, 

teachers in small schools expressed perceptions more con-

gruent with the Bill of Rights than those of teachers in 

larger schools. Second, student background factors such 

as parent educational level and socio-economic status were 

not related to the perceptions under study in racially mixed 

schools. The close contact in the small schools along with 

the varied ethnic groups found in the racially mixed school 

may have reduced factors which prohibited congruence in 

larger, non-racially mixed school settings. 

2. A procedural finding of this study was that only a 

relatively small percentage of the social studies teachers 

in the Texas public schools surveyed belonged to racial or 

ethnic minority groups. Only about five per cent of the 

seventy-two teachers participating in this study were classi-

fied as Black or Hispanic. 

3. Within the context of this study, the socio-

economic status of social studies students was not a sig-

nificant factor in their perceptions of the Bill of Rights. 

Although several researchers have suggested socio-economic 

status to be an important predictor, social studies teachers 

should not necessarily assume that students from lower 

socio-economic backgrounds will have negative or positive 

perceptions or values. Findings of this study suggested 
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that the teacher may explore utilizing other positive ele-

ments in each student's socio-economic background. 

Recommendations 

The following recommendations for further research were 

suggested by the results of this study: 

1. Replicative investigations utilizing the same 

instrument should be conducted with other groups to negate 

or confirm findings of this study in varied ethnic and/or 

racial settings; 

2. Using the same instrument, investigation into the 

perceptions of the general public with a special emphasis 

upon parents should be conducted to determine if the per-

ceptions of students conform to those of their parents and 

American society as a whole; 

3. Relationships between intelligence and various 

personality characteristics should be conducted to estab-

lish the possible effects of these factors upon support for 

the Bill of Rights; 

4. Longitudinal studies should be conducted to deter-

mine if student perceptions tend to remain stable as a child 

progresses through the socialization process of the school 

or if dynamic or subtle change in perceptions occurs; 

5. Further studies should be conducted in varying geo-

graphical settings to determine if the perceptions of stu-

dents and teachers vary significantly from region to region. 



APPENDIX A 



AMERICAN ISSUES OPINIONNAIRE 
Sor TEACHERS 

T h e p u r p o s e o f t h i s s t u d y i s t o f i n d o u t how p e o p l e ' s 
o p i n i o n s r e g a r d i n g c e r t a i n i s s u e s i n A m e r i c a n s o c i e t y d i f f e r . 
Y o u r n a m e i s n o t r e q u i r e d a n d no o n e w i l l e v e r know how y o u , 
a s a n i n d i v i d u a l , r e s p o n d e d t o t h e q u e s t i o n s . 

b a c k g r o u n d d a t a 
1. What i s your sex? Male Female 

2. Year you were b o r n : 

3. To which g r o u p do you b e l o n g ? Black H i s p a n i c Whi te O the r 

4. What i s your m a r i t a l s t a t u s ? Mar r i ed S i n g l e D ivorced 

5. I f m a r r i e d , where d o e s your spouse work? __ 

What t y p e of work d o e s h e / s h e do? 

6 . P l e a s e check o n l y t h o s e g e n e r a l a r e below in which you c o n s i d e r y o u r s e l f 
a c t i v e ( a v e r a g e one hour p e r week. ) 

P r o f e s s i o n a l g r o u p s Church g r o u p s P o l i t i c a l g r o u p s 

7 . What d e g r e e s do you h o l d ? 

B a c h e l o r ' s . m a j o r minor 

M a s t e r ' s m a j o r minor 

D o c t o r a t e m a j o r minor 

8 . How many y e a r s have you been t e a c h i n g s o c i a l s t u d i e s ? y e a r s . 

9 . E s t i m a t e t h e t o t a l number of c o l l e g e h o u r s you have comple t ed i n t h e f o l l o w i n g 
a r e a s : 

H i s t o r y Government Psycho logy S o c i o l o g y Economics 

P o l i t i c a l s c i e n c e 

10. P l e a s e l i s t any s c h o o l a c t i v i t i e s o t h e r t h a n t e a c h i n g in which you a r e 
i n v o l v e d and f o r which you r e c e i v e r e l e a s e d t i m e : 
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Follow 
these 

directions 
please: 

1. Fead the question and decide upon your answer. 

2. Circle the response closest to your perception according 
to the fol lowma scale: 

Stronqly Disagree Undecided Agree Strongly 
Agree 

2. Follow directions giver, separately with individual questions. 

4. Be sure to answer every iter.. 

"Newspapers and magazines should be allowed to print anything 

they want except military secrets." 

SD D U A SA 2. 

SD D U A SA 3. 

SD D U A SA 4. 

SD D U A SA 5. 

SD D U A SA 6. 

SD D U A SA 7. 

SD D U A SA 8. 

SD D U A SA 9. 

SD D U A SA 10. 

SD D U A SA 11. 

SD D U A SA 12. 

SD D U A SA 13. 

SD D U A SA 14. 

SD D U A SA 15. 

"Religious belief and worship should not be restricted by laws." 

"In some cases the police should be allowed to search a person 
or his home even though they do not have a warrant." 

"Some criminals are so bad that they should not be allowed to 

have a lawyer." 

"Certain groups should not be allowed to hold public meetings 
even though they gather peaceably and only make speeches." 

"Foreigners accused of crimes in the United States should have 

the same guarantees as citizens." 

"The government should prohibit some people from making speeches 

in public." 

"If a person is charged with a crime he should always have the 

right to know who has evidence against him." 

"The police and FBI should be allowed to use bugging or wire-

tapping to gather evidence on anyone they suspect of criminal 

activity." 

"Some religious groups should not be allowed the same freedom 

as others." 

"Some cities have passed laws against printing or selling any ^ 
Communist literature. Do you agree or disagree with such laws? 

"Some of the petitions which have been circulated should not be 

allowed by the government." 

"Local police may sometimes be right in holding persons in jail 
without telling them of any formal charges against them. 

"Publications describing positive aspects of homosexuality should 

be banned from newsstands." 

"People without a deep and unquestioning faith in Almighty God 

should not be trusted in public office." 

PLEASE TURN TO THE NEXT PAGE 
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Follow 1. Read the questicr. and decide upon your answer. 

2. Circle the response closest to your perception according 

these to the following scale: 

directions 
please: 

SD D U A SA 

Strongly Disagree Undecided Agree Strongly 

Oisaqree Agree 

directions 
please: 

3. Follow directions given separately with individual questions. 

4. Be sure to answer every item. 

16 SD D U A SA 

SD D U A SA 17 

SD D U A SA 18 

SD D U A SA 19 

SD D U A SA 20. 

3D D U A SA 21. 

SD D U A SA 22. 

SD D U A SA 23. 

SD D U A SA 24. 

SD D U A SA 25. 

SD D U A SA 26. 

SD D U A SA 27. 

SD D U A SA 28. 

"In some cases the government should have the right to take over 

a person's land or property without going to court." 

"In peacetime, members of the Communist Party in this country 

should be allowed to speak on the radio and TV." 

. "in criminal cases, a trial by jury is an unnecessary expense 

and should not be permitted. 

. "People who complain about things in the United^States should be 

sent out of this country if they don't like it." 

"Atheists should not be allowed to teach in public schools." 

"Our laws are too lenient toward obscene literature and films." 

"Freedom of speech should be granted only to loyal citizens. 

"The police or FBI may sometimes be right in giving a person the 

"third degree" (using force) to make him talk." 

"Communist newspapers and literature should be available to anyone 

desiring them." 

"Atheistic books which oppose churches and religion should be 

removed from public libraries." 

"Persons who refuse to testify against themselves (that is, give 
evidence that would show that they are guilty of criminal acts) 
should either be made to talk or severely punished." 

"Freedom of speech should be denied to those who abuse it. 

"The government should exercise more rigid control over newspapers 

and magazines which use obscene, vulgar and profane words. 

"If some people find someone's speech offensive, that speech 

should not be guaranteed the protection of free speech." 
SD D U A SA 29 

SD D 0 A SA 30. "Freedom of speech is a necessary part of our heritage." 



AMERICAN ISSUES OPINIONNAIRE 
f o r STUDENTS 

The purpose of this study is to find out how people's 
opinions regarding certain issues in American Society differ. 
Your name is not required and no one will ever know how you, 

as an individual, responded to the questions. 

b a c k g r o u n d d a t a 
1. What is your sex? Male Female 

2. Year in school: 

3. To which group do you belong? Black Hispanic White Other 

4. With whom do you live? Both parents Father only Mother only 
Father and stepmother Mother and stepfather Adopted parents 

5. How much education has your father or stepfather had? 
Graduate professional training College or university graduate 
Some college training High school graduate Some high school 

Junior high graduate Less than seven years of school 

6. How much education has your mother or stepmother had? 
Graduate professional training College or university graduate 
Some college training High school graduate Some high school 
Junior high graduate Less than seven years of school 

7. Is your father or stepfather self employed? 

8. Where does your father or stepfather work? 

Yes No 

What type of work does he do? 

9. Is your mother or stepmother self-employed? Yes No 

10. Where does your mother or stepmother work? 

What type of work does she do? 

11. Please check only those general areas below in which you consider yourself 

active (average one hour per week or more) 

School groups (Examples: athletics, music, journalism, drama, student council) 
Community or service groups (Examples: Junior Red Cross, Tri-Hi-Y, Demolay) 
Church groups (Examples: Youth groups, Sunday school, Bible study groups) 
Organized recreational groups (Examples: YMCA or YWCA, scouting) 
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Follow 
these 

directions 
please: 

1. Real the questicr and decide upon your answer. 

2. Circle the response closest to your perception according 

tc- the follow m a scale.-

Strenqly 

Disaaree 

:isaqree Undecided Agree Strongly 

Agree 

3. follow directions Giver, separately with individual questions. 

•J. Be sure to answer every iter.. 

"Newspapers and magazines should be allowed to print anything 

they want except military secrets." 

SD D U A SA 2. 

SD D U A SA 3. 

SD D U A SA 4. 

SD D U A SA 5. 

SD D U A SA 6. 

SD D U A SA 7. 

SD D U A SA 8. 

SD D U A SA 9. 

SD D U A SA 10. 

SD D U A SA 11. 

SD D U A SA 12. 

SD D U A SA 13. 

SD D U A SA 14. 

SD D U A SA 15. 

"Religious belief and worship should not be restricted by laws. 

"In some cases the police should be allowed to search a person 
or his home even though they do not have a warrant." 

"Some criminals are so bad that they should not be allowed to 

have a lawyer." 

"Certain groups should not be allowed to hold public meetings 
even though they gather peaceably and only make speeches." 

"Foreigners accused of crimes in the United States should have 

the same guarantees as citizens." 

"The government should prohibit some people from making speeches 

in public." 

"If a person is charged with a crime he should always have the 

right to know who has evidence against him." 

"The police and FBI should be allowed to use bugging or wire-

tapping to gather evidence on anyone they suspect of criminal 

activity." 

"Some religious groups should not be allowed the same freedom 

as others." 

"Some cities have passed laws against printing or selling any ^ 
Communist literature. Do you agree or disagree with such laws? 

"Some of the petitions which have been circulated should not be 

allowed by the government." 

"Local police may sometimes be right in holding persons in jail 
without telling them of any formal charges against them." 

"Publications describing positive aspects of homosexuality should 

be banned from newsstands." 

"People without a deep and unquestioning faith in Almighty God 

should not be trusted in public office." 
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SD D U A SA 16 

SD D U A SA 17. 
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Follow 
these 

1. F.eai the questicr. and decide upon your answer. 

2. Circle the response closest to your perception 

io the following scale: 

according 

directions 
please: 

«;n D U A 

Strongly Disagree Undecided Agree 

Disagree 

3. Follow directions given separately with indivi 

4. Be sure to answer every item. 

SA 

Strongly 

Agree 

dual questions. 

"In some cases the government should have the right to take over 

a person's land or property without going to court." 

"In peacetime, members of the Communist Party in this country 

should be allowed to speak on the radio and TV." 

. "in criminal cases, a trial by jury is an unnecessary expense 

and should not be permitted. 

"People who complain about things in the United^States should be 

sent out of this country if they don't like it." 

"Atheists should not be allowed to teach in public schools. 

"Our laws are too lenient toward obscene literature and films." 

"Freedom of speech should be granted only to loyal citizens. 

"The police or FBI may sometimes be right in giving a person the 

"third degree" (using force) to make him talk." 

"Communist newspapers and literature should be available to anyone 

desiring them." 

"Atheistic books which oppose churches and religion should be 

removed from public libraries." 

"Persons who refuse to testify against themselves (that is, give 

evidence that would show that they are guilty of criminal acts) 

should either be made to talk or severely punished." 

"Freedom of speech should be denied to those who abuse it. 

"The government should exercise more rigid control over newspapers 

and magazines which use obscene, vulgar and profane words." 

"If some people find someone's speech offensive, that speech 

should not be guaranteed the protection of free speech." 
SD D U A SA 29. 

SD D U A SA 30. "Freedom of speech is a necessary part of our heritage. 
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SAMPLE SCHOOLS RANDOMLY SELECTED FROM CRITERIA BOUND 

SCHOOLS RESPONDING TO SURVEY OPINIONNAIRE 

Small Schools 

Lytle High School 
Lytle, Texas 78052 

Pettus High School 
Pettus, Texas 78146 

Frisco High School 
Frisco, Texas 75034 

Bellville High School 
Bellville, Texas 77418 

Dekalb High School 
Dekalb, Texas 75559 

Yoakum High School 
Yoakum, Texas 77995 

Rosebud-Lott High School 
Rosebud, Texas 76570 

Somerville High School 
Somerville, Texas 

Kirbyville High School 
Kirbyville, Texas 75956 

Mexia High School 
Mexia, Texas 76667 

Crosbyton High School 
Crosbyton, Texas 79 322 

Flatonia High School 
Flatonia, Texas 78941 

Colorado High School 
Colorado, Texas 79512 

Alto High School 
Alto, Texas 75925 

Abernathy High School 
Abernathy, Texas 79311 

Large Schools 

Pleasanton High School 
Pleasanton, Texas 78064 

Sweeny High School 
Seeeny, Texas 77480 

Atlanta High School 
Atlanta, Texas 75551 

McKinney High School 
McKinney, Texas 75069 

Cuero High School 
Cuero, Texas 77954 

Lufkin High School 
Lufkin, Texas 75901 

Texas High School 
Texarkana, Texas 75503 

Killeen High School 
Killeen, Texas 

Nixon High School 
Nixon, Texas 78140 

Seminole High School 
Seminole, Texas 
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Dear 

There has been little research data concerning the 
attitudes toward democracy shared by social studies 
students and teachers in the last fifteen years. We 
are presently involved in a research study to (1) 
compare attitudes toward citizenship among high 
school social studies teachers and students and (2) 
examine characteristics which may influence those 
attitudes. 

North Texas 
State 

University 

Denton, Texas 
76203 

Secondary 
Education 

To accomplish this, we would like to send an opinionnaire 
regarding student and teacher attitudes toward democracy. 
The opinionnaire will need to be completed individually by 
all social studies teachers and those junior and senior 
students attending classes in the required half unit of 
social studies. Administration can be done by the teachers 
themselves and will require less than fifteen minutes to 
complete. 

Your school is one of ten selected on the basis of size, 
racial balance and geographical location. All data collected 
will be treated as representative only of that group. Please 
be assured that, as educators, all results of these opinion-
naires will be held in strictest confidence and will be 
treated in a professional manner. 

We will contact you by phone in the next few days to answer 
any questions you might have regarding the study and subse-
quently establish the following: 

1) The person who will be responsible for distributing 
and returning the opinionnaires. 

2) The number of social studies teachers at your 
school. 

3) The number of current classes offered and students 
enrolled in required junior and senior half units 
of social studies. 

We look forward to discussing this study with you in the 
near future. Thank you for your cooperation. 

Sincerely, 

Norris D. Fox 
Associate Professor of 
Education, NTSU 

Lee Montgomery 
Doctoral Candidate 
Waxahachie, Texas 
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North Texas 
State 

University 

Denton, Texas 
76203 

Secondary 
Education 

Dear Colleague: 

As an educator with a strong interest in the impact of 
the social studies, I am very interested in the study 
being conducted by Dr. Norris Fox and Mr. Lee Montgomery. 
The study is concerned with student and teacher attitudes 
toward democracy and factors which may influence those 
attitudes. The study appears to be well constructed and 
the information derived should be useful to all educators 

We in the social studies are obviously concerned with 
the impact that our teaching has in this area. I am 
making a professional request of you to assist in this 
study. I realize that you, your faculty, and your 
students have a number of demands on your time, but 
your support in this study should contribute greatly. 

Sincerely, 

Watt Black, 
Executive Secretary 
Texas Council for the 
Social Studies 
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North Texas 
State 

University 

Denton, Texas 
76203 

Dear 
Secondary 
Education 

Thank you for cooperating in the study we are conducting. 
Enclosed are the following: 

1) An opinnionaire, note, memo and return envelope 
to be given to all social studies teachers. They 
will be able to individually complete and return 
the opinionnaire. 

2) A set of student opinionnaires to be completed 
by only those students currently enrolled in 
your required citizenship course. The opinion-
naire may be administered by the teachers of 
those specific classes and returned to you for 
mailing. Postage is included. 

Again let us state that all data collected will be held 
in strictest confidence and will be treated in a confi-
dential and professional manner. 

If you have any questions please call collect at either 
(817) 788-2097 or (214) 937-9486. 

Thank you for your time and assistance. We will send you 
a summary of our findings as soon as they are available. 

Sincerely 

Norris D. Fox 
Associate Professor 
of Education, NTSU 

Lee Montgomery 
Doctoral Candidate and 
Junior High Teacher 
Waxahachie. Texas 
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To: Social studies teachers 

From: Dr. Norris Fox 
Assistant Prof. NTSU 

Lee Montgomery 
Doctoral Candidate 

North Texas 
State 

University 

Denton, Texas 
76203 

Secondary 
Education 

I regret the relatively impersonal salutation, but 
we are concerned with a matter of some importance. 
We are involved in a study concerned with student 
and teacher perceptions of certain democratic issues. 
To accomplish this, we are requesting the assistance 
of all social studies teachers and students enrolled 
in the required iunior/senior year "citizenship" 
course from selected schools. An introductory letter 
from Dr. Watt Black of t he Texas Council for the 
Social Studies is enclosed. 

Would you take a few minutes to complete and return 
the opinionnaire? If you are a teacher of the 
required citizenship course, would you also ask those^ 
students to complete the opinionnaire? The opinionnaire 
takes less than 15 minutes to complete. A return post-
age paid envelope is enclosed for your convenience. 
Thank you for your help. 

Sincerely, 

Norris D. Fox Lee Montgomery 
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North Texas 
State 

University 

Denton, Texas 
76203 

Secondary 
Education 

OPTIONAL NOTE FOR TEACHERS TO READ 
OR SUMMARIZE TO STUDENTS COMPLETING THE OPINIONNAIRE 

Please complete the ODinionnaire. The information is 
confidential and will be sent directly to North Texas 
State University for analysis. The people conducting 
the study are trying to identify some general infor-
mation about students and their attitudes about certain 
American issues. The opinionnaire will take only a 
few minutes to complete. 
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North Texas 
State 

University 

Denton, Texas 
76203 

Secondary 
Education 

Dear Mr. 

Let me take this opportunity to thank you for partici-
pating in the study we are conducting regarding student/ 
teacher attitudes. The study is progressing well and 
most of the data are in. 

We are encountering a slight problem with teacher opinion-
naire returns. In the haste of the closing days of school, 
some teachers may have forgotten to return their opinion-
naires. Would you please place one of our reminder letters 
in the mailbox of each of the teachers participating in our 
study? I have enclosed a few extra opinionnaires in the 
event that some may have been misplaced. 

We appreciate your cooperation in the study and will for-
ward an abstract of our findings as soon as they are avail-
able. Thanks again for your help. 

Yours, 

Lee Montgomery 
Doctoral Candidate, 
NTSU 
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Category One Cone point) NORC scores 88-94 

Architect 
Chemist 
College professor 
Dentist 
Doctor 
Judge 
Lawyer 
Scientist 

Category Two (two points) NORC scores 81-87 

Accountant 
Airline pilot 
Armed forces, officer 
Banker 
Clergyman 
Editor 
Engineer 
Minister 
Osteopath 
Optometrist 
Pharmacist 
Teacher 
Veterinarian 

Category Three (three points) NORC scores 74-80 

Artist 
Building contractor 
Buyer, department store 
Chiropractor 
County agent 
Draftsman 
Electrician 
Farm owner or manager 
Librarian 
Store manager 
Undertaker 



113 

Category Four (four points) NORC scores 67-73 

Bank teller 
Bookkeeper 
Cabinetmaker 
Carpenter 
Credit manager 
Fireman 
Floor manager, store 
Foreman, manufacturing 
Government worker 
Insurance agent 
Machinist 
Manager, food and drink establishment 
Nurse, R. N. 
Oilwell worker 
Photographer 
Policeman 
Proprietor, retail trade 
Radio announcer 
Real estate agent 
Reporter 
Salesman 
Technician, medical and dental 
Telephone serviceman or lineman 

Category Five (five points) NORC scores 60-66 

Armed forces, enlisted 
Auto repairman or mechanic 
Baker 
Barber 
Bricklayer 
Bus driver 
Butcher 
Machine operator in factory 
Mail carrier 
Manager of service station 
Plasterer 
Plumber 
Repairman, radio or TV 
Traveling salesman 
Upholsterer 
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Category Six (six points) NORC scores 49-59 

Attendent, filling station, hospital or parking lot 
Clerk, store 
Cook, restaurant 
Deliveryman 
Guard 
Painter 
Practical nurse 
Shoe repairman 
Taxi driver 
Truck driver 
Welder 

Category Seven (seven points) NORC scores 34-48 

Bartender 
Elevator operator 
Garbage collector 
Janitor 
Laborer 
Laundry worker 
Night watchman 
Paperhanger 
Shoe shiner 
Street sweeper 
Waiter 
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