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The purpose of the study was to (1) ident i fy pedagogical touring 

competencies needed by volunteer docents in ar t museums, (2) catalog 

the competency statements into major competency categories, (3) validate 

the l i s t of competency statements, and (4) compare p r i o r i t y designations 

awarded each statement by the individuals within the two major 

subgroups: museum s ta f f and volunteer docents. 

A preliminary l i s t of competency statements specifying acceptable 

docent performance with children in ar t museums was compiled from the 

l i te ra tu re and from interviews with museum s ta f f and volunteer docents. 

The competency statements were c lass i f ied into four categories: 

communication competencies, knowledge competencies, a f fect ive a t t r ibu te 

competencies, and touring methods and strategies competencies. A 

val idat ion instrument was designed l i s t i n g these for ty- three statements 

in the four categories. The instrument was designed to e l i c i t the 

opinions of museum educators and in-service volunteer docents regarding 

the merit of each statement as a possible objective in a docent 

t ra in ing program. The instrument was validated by three museum 

educators before being dist r ibuted to museum s ta f f and volunteer 

docents in eighty-four ar t museums throughout the United States. The 

respondents recorded the i r preferences on a f i ve-po in t , Likert-type 



scale. Frequency dist r ibut ions and p r i o r i t y rankings were used to 

describe the importance given each statement by the respondents. 

Below are summarized the f indings: 

1. Al l but two competency statements were accepted by the 

majority of the respondents. 

2. Of the four competency categories, the statements in the 

af fect ive a t t r ibu te category received, on an average, the highest 

p r i o r i t y ratings. 

3. Across a l l four competency categories, the statements re-

ceiving the f ive highest p r i o r i t y ratings specif ied that prospective 

docents should (1) exhibi t a posit ive and enthusiastic a t t i tude toward 

volunteer work, the museum, a r t in general, and the museum's co l lec t ion; 

(2) possess the a b i l i t y to exhibi t enjoyment for touring and help the 

children enjoy the museum; (3) possess the a b i l i t y to communicate a 

posit ive and enthusiastic at t i tude toward the museum, the co l lec t ion, 

and ar t in general; (4) possess the a b i l i t y to make children feel 

comfortable in the museum; and (5) possess the a b i l i t y to adjust the 

content of the tour for children of d i f ferent ages and d i f fe rent 

backgrounds. 

4. The museum s ta f f and volunteer docents were in close agree-

ment in the i r ratings on a l l the statements. 

5. Varying amounts of museum experience accrued by the respondents 

exhibited v i r t u a l l y no observable ef fect on the rat ings. 

6. There was no evidence to indicate a systematic relat ionship 

between varying amounts of s ta f f responsibi l i ty for supervision or 

t ra in ing of docent and the ratings on the statements. 



7. There was also no evidence to indicate a systematic re la t ion-

ship between the academic t ra ining or the amount of teaching experience 

accrued by volunteer docents and rat ings on the statements. 

In conclusion, many of the needs represented by the highest ranking 

competencies in each category are seldom addressed in the t rad i t ional 

volunteer docent t ra ining program. This study showed that a b i l i t i e s 

to help the child feel comfortable in the museum and combinations of 

a b i l i t i e s to help the docent make judgments regarding the presentation 

of the material require a t tent ion and, at the very l e a s t , special 

t ra in ing . I t is recommended that t ra ining personnel in a r t museums 

ident i fy the needs of volunteer t rainees and design t ra ining programs 

less on t rad i t ional guidelines and more on the speci f ic needs 

appropriate to the task. 
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CHAPTER I 

INTRODUCTION AND STATEMENT OP PROBLEM 

The American Association of Museums officially defines 

a museum as: 

an organized and permanent non-profit organization, 
essentially educational or aesthetic in purpose, 
with professional staff, which owns and utilizes 
tangible objects, cares for them, and exhibits 
them to the public on some regular schedule [3, 
p. 9]. 

This definition has some key words worth noting. According 

to the Museum Accreditation Committee of the Association, 

"essentially educational or aesthetic" refers to the 

"expressed responsibilities of the museum to exercise know-

ledgeable utilization of its objects for elucidation and 

enjoyment" [3, p. 8]. 

Evidence of the increased attention given to education 

in the museum is documented in a 1973 report presented to 

the Department of Housing and Urban Development by a Special 

Committee of the American Association of Museums. The 

report recommends that, in order to meet the need for re-

ordering priorities within the museum, "a shift of importance 

to such departments as education and community relations" is 

required. This statement is provoked by the new involvement 

of the museum with the broader community. The report 



designates the educational and public relations functions as 

the most important part of the existing museum structure 

[3, P- 13]. 

With the increased attention for education has come 

increased concern for evaluation. The question of evalua-

ting art awareness has been given attentive study in art 

education. However, gauging the success of art programs 

traditionally has been difficult. In the introduction to 

Friedberg's Arts Awareness II, Philip Yenawine of the Metro-

politan Museum of Art suggests that art museums have not 

tried to develop cogent, convincing instruments with which 

to measure what they accomplish in their programs. "The day 

has come," suggests Yenawine, "for museums to evaluate and 

to present the findings with candor and accuracy" [4, p. 1]. 

A major consideration in any effort to measure what is 

accomplished in these programs is the performance of the 

individual who acts as tour guide, facilitator, or interpre-

ter. Sixty-seven percent of a sample of the nation's art 

museums with tour programs for school children use volunteers 

to conduct tours and a variety of other programs. In fact, 

it seems clear that without the services of volunteers, a 

considerable number of museums would be forced to severely 

restrict their educational programs [9, pp. 43-44]. 



Background 

Museums throughout the country depend upon volunteers 

to implement programs designed to aid the child in cultiva-

ting an understanding and an appreciation of art. It has 

been widely acknowledged by museum directors in a study 

conducted by the Council on Museums and Education in the 

Visual Arts (CMEVA) that only because volunteer docents are 

available have museums been able to open their doors to 

legions of school children [2, p. 242]. All of the museums 

that use volunteers, in what is now the traditional docent 

role of instruction, feel deeply indebted to their docents. 

Without volunteer docents, they say, an education program 

would be financially impossible. The Boston Museum of Pine 

Arts, for example, reports that it is able to serve 60,000 

children a year; the Rochester Memorial Gallery, 13,000; 

and Atlanta's High Museum, 10,000 [1, pp. 242-243]. 

The traditional, and probably most widely accepted form 

of help given to groups of visitors, is the gallery talk. 

The gallery talk, according to George Heard Hamilton, is a 

form of help "through which the visitor may acquire the 

rudiments of historical perspective and a sense of what he 

might look for rather than merely look at" [5, p. 110]. 

The concept of museum sponsored training sessions for 

volunteers is a widely accepted practice. Adrienne Horn, 

speaking on the place of volunteers in the museum community, 

at the 1973 American Association of Museums annual meeting, 



identified directors and educators as personally responsible 

for the performance of the individual docent since docents 

serve under and are coordinated by paid staff. "Those 

directors and educators who complain that their docents are 

poorly trained in the subject matter, unable to communicate 

effectively, or unwilling to take directions," says Horn, 

have a program which "is poorly planned and supervised" 

[10, p. 44]. 

The type of docent-training provided by directors and 

educational curators varies from museum to museum. With 

regard to just one variable, the length of the training 

period, Jones found that 15 percent of the docents received 

less than ten hours of instruction, while 17 percent had 

over one hundred hours, 26 percent received ten to thirty 

hours, and 38 percent from thirty-one to one; hundred hours 

[8, p. 34]. 

The critical factor in any docent-centered education 

program is the ability of the individual docent to perform 

competently, for it may be assumed that the competency of 

the individual museum docent is directly related to the 

quality of the child's experience on a guided tour. The key 

word in this statement is "competency." Competency, or com-

petence, regardless of the field, has been defined as 

"adequacy for the task" [7, p. 3]* One dictionary defines 

competent as "having requisite ability or qualities" [12, 

p. 169]. 



It is within the scope of contemporary educational 

understanding to identify and validate the specific purposes 

of an art museum tour conducted by a docent and the particu-

lar docent competencies which ostensibly bring about the 

desired outcomes. Such a strategy is the first step in the 

planning of a systems approach to education sometimes 

referred to as "Competency Based Education." Conceived 

during the 1960's as a technique to revolutionize teacher 

education programs, the format of competency based education 

is also applicable to a variety of training programs, such 

as docent training, where the emphasis is not on comparative 

grading, but on attaining a given level of competency in 

performing essential tasks. 

A competency based education program specifies the 

competencies to be demonstrated by the trainee and makes 

explicit the criteria to be applied in assessing the 

trainee's competencies. It also holds the trainee account-

able for meeting those criteria [11, p. 1]. Such an 

approach seeks to develop the knowledge, skills, and atti-

tudes which will enable the trainee to perform effectively 

in order to demonstrate competence [11, p. 3]. 

Need for the Study 

In a 197^ study sponsored by the Smithsonian Institu-

tion and reported by Bay, it was concluded that "Museums 

seem to stumble into one docent training program or another 



choosing what appears at the time to be the most acceptable 

course with little knowledge of the options open, or the 

merits and demerits of a given approach [1, p. 29]. These 

findings seem to call for rethinking of the needs and goals 

in a docent training program and establishment of a valida-

ted list of objectives to (1) bring about realistic 

modification to existing programs, and (2) create a founda-

tion for new docent training program models.. 

In addition, Harrison feels that training in pedagogi-

cal techniques is a significant need. She acknowledges that 

popular interpretation" is very difficult work. According 

to Harrison, anyone who is to be successful in helping people 

to see and enjoy museum material needs to know as much about 

human nature as he does about the exhibits. For that reason, 

she goes on to suggest that pedagogical training of some 

kind can teach a man or woman to know the needs, interests, 

limitations, and potentialities of children [7, p. 82]. 

Problem Statement 

The problem is to ascertain competencies which could be 

attributed to effective docent performance and which could 

also possibly be used in the design of a docent training 

program. 

Purpose 

The purpose of this study was to (1) identify pedago-

gical touring competencies needed by volunteer docents in 
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art museums, (2) catalog the competency statements into 

major competency categories, (3) validate the list of 

competency statements, and (4) compare priority designations 

for the individual competency statements awarded by the in-

dividuals in the two major sub-groups: museum staff and 

volunteer docents. 

Assumptions 

The study is based upon three underlying major assump-

tions . 

1. It is feasible to identify particular pedagogical 

touring competencies which may be attributed to effective 

docent performance. 

2. It is feasible to catalog the competency statements 

into major competency categories. 

3- The list of competency statements can be validated 

by polling museum staff and volunteer docents in art museums 

throughout the country. 

Questions to Be Answered 

Specific questions to be examined in this study are 

1. Do the majority of the museum staff and volunteer 

docents designate each statement as a significant need? 

2. Which competency category receives, on the average, 

the highest priority ratings, as determined by the ratings 

on the individual statements by all of the respondents' ; 9 
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3- Which competency statements receive the highest 

priority designations by all of the respondents? 

4. Do the staff and volunteers rank order the state-

ments differently? 

5. Do the differences in the amount of museum experi-

ence accrued by the respondents cause differences in the 

priority designations for the statements? 

6. Do museum staff who have some responsibility for 

supervision of docents rate the competency statements dif-

ferently than those who have no responsibility? 

7. Do museum staff who have some responsibility for 

docent training rate the competency statements differently 

than those who have no responsibility for this task? 

8. Do volunteer docents who possess undergraduate 

degrees in different areas of academic specialization rate 

the statements differently? 

9- Do volunteer docents who have accrued elementary 

level classroom teaching experience rate the statments 

differently than do the volunteers without this experience? 

Limitations of the Study 

Many museums pay part-time and full-time docents to 

perform many of the same functions of the volunteer counter-

part. The continuing education of volunteers in art museums, 

of which the education of the child is a by-product, is the 

concern of this study. In addition, volunteers perform many 



functions in art museums. Not only do they train to be 

docents, but they are also trained to assist with various 

administrative, social, and curatorial tasks. This study 

is limited to the training of volunteers to become effective 

docent s. 

This study is also limited to identification and vali-

dation of a list of competency statements associated with 

effective docent performance. A description of the length, 

content, and other characteristics of existing training 

programs is beyond the scope of this study. 

Definition of Terms 

Pedagogical Touring Competencies.—Statements which 

describe learner post instructional behavior which is 

believed to generate appropriate learning behaviors in the 

museum visitor. 

Museum Staff.—Museum personnel employed by an art 

museum on a part-time or full-time basis and paid for their 

services on an hourly or salaried basis. 

Volunteer Docents.—Museum personnel who volunteer 

specified amounts of their time to the educational work in 

a museum. The German term "docenten" means a person licensed 

to teach, but without the charge or dignity of a professor; 

a tutor. In common usage, the term has come to refer to a 

tour guide in a museum. 

The Museum Tour.—Groups of children who visit art 

museums are generally treated to an eduational experience 
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designed to enlighten and inspire them about art objects. 

This educational experience may range from a lecture based 

upon an object, or a collection of objects, to a supervised 

"self-directed" session where the structure of the tour is 

based upon the questions asked by the visitors. 

Docent Training Program.—Training programs for volun-

teers vary from one museum to another. Generally, however, 

these programs are administered by the education department 

and designed to prepare the volunteer to lead a group of 

children or adults in an educational experience related to 

the objects in the museum's collection. A volunteer may be 

in training for anywhere from one week, in some museums, to 

two years before being permitted to perform as a docent. 

The content of the docent training program seems to be pri-

marily information about art history and facts about the 

museum's collection. Monitored tours and observations of 

tours are frequently part of the training program. 
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CHAPTER II 

RELATED LITERATURE 

This chapter presents a summary of the literature 

related to volunteers and volunteer training, museum volun-

teers, and considerations for development of a competency 

based docent training program. The chapter is divided into 

three main sections: (1) an overview of volunteerism in 

the United States, (2) volunteers in museums, and (3) an 

overview of comptency-based teacher education and its 

possible applications to docent training. 

An Overview of Volunteerism 
in the United States 

Volunteerism Is a widely accepted practice in the United 

States. Throughout history, there have been individuals 

willing to give of themselves in time, effort, resources, 

and money to help their fellow man. Routh [36, p. 3] explains 

the recent surge of interest In volunteerism as an acknow-

ledgement of a "termendous disparity which exists between 

presently functioning programs of health, education, commu-

nity and social services and the amount of the local 

community's budget necessary to provide comprehensive ser-

vices to millions of citizens requiring them." 

13 
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Sometimes the primary reason for using volunteers is 

to provide more complete services. Routh [36, p. 3], Carter 

and Dapper [7], Janowitz [22], and Stenzel and Fenny [31, 

p. 4] agree that the intelligent use of carefully selected 

and well-trained volunteers is the answer to needs which 

cannot be met by existing agencies because these agencies 

are unable to hire necessary staff. 

Based upon a 1965 Office of Manpower Research of the 

Department of Labor survey, Sanford and Bird [37, p. 87] 

estimate that American women "give away" nearly $14.2 

million worth of work every year to worthy causes. That 

survey reported that there were approximately 36.6 million 

volunteers in the United States at that time. Based upon 

past trends, Sanford and Bird placed the size of the volun-

teer force in 1975 at at least 43 million. 

Prior to the 1960's, the typical volunteer corps was 

composed primarily of middle-aged, middle class, female 

recruits. O'Connel [31], Naylor [30], and Aves [1] see the 

volunteer of the 70's coming from both a wider socio-

economic condition and a wider age range. Once predomi-

nately a female domain, volunteerism is now atracting men. 

The middle-aged, middle class female volunteer is forced 

into different activities. Rather than work in social or 

community service, these activities are often largely cul-

tural. These women, often wives of successful men in cities 

throughout the country, work on what Bolger [3, PP• 71-72] 
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terms the "prestige circuit." These elite volunteer activi-

ties include women's committees and women's auxiliaries of 

art museums, symphony orchestras, opera companies, and 

public television stations. 

Today, volunteers are being used in many aspects of 

public education. Volunteers serve as teaching aides and 

tutors in subjects such as language and mathematics. Many 

school districts use volunteers to assist in clerical and 

non-teaching duties. According to Carter and Dapper [7, 

p. 13], cities with only a few hundred volunteers several 

years ago now have thousands. 

The volunteer is more than an unpaid worker. Prepara-

tion, training, and reponsibiliteis of a volunteer are quite 

different from that of a career worker. Stenzel and Feeney 

[41, pp. 5-7] suggest that the literature on volunteerism 

implies five dimensions of volunteering which help to clarify 

the volunteer-career worker differences: 

1. The volunteer is not a career worker. The vol-
unteer can usually decide how much time to give 
to an organization or cause. Many volunteers 
give, regularly, many hours. 

2. The volunteer does not receive salary, wages, or 
honorarium for his services. 

3. The volunteer has a different kind of responsi-
bility from that of an employed staff member. 
The volunteer cannot be held accountable for 
program management except as stated in the by-
laws of the organization. 

4. The volunteer has a different kind of prepara-
tion for his volunteer service than for a career 
or trade, in contrast to a paid employee who 
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must meet specifically stated qualifications 
in education and experience for his position. 

5- The volunteer has a different identification 
with the organization and community than the 
career worker who may be promoted into posi-
tions with other agencies in other localities 
in the interest of professional advancement. 
Most volunteers think of the goals and ser-
vices of the organization first and of their 
specific activity in it afterward. 

Much of the research on volunteerism is directed toward 

answering questions related to training of the volunteers. 

Some of these questions are: Is the trained volunteer more 

effective than the untrained volunteer? What are the pur-

poses or objectives of volunteer training? What criteria 

should be used to determine satisfactory completion of 

training? Should training be required for all volunteers? 

There is little dispute over the question of the neces-

sity and value of training. Volunteers need more than good 

will and brotherhood in working with people. Route [36], 

Naylor [30], Aves [1], Carter and Dapper [7], Williams [44], 

Levine and Schmidt [24], and Chambers [8] agree that volun-

teers must be trained. 

The results of a study conducted by Naylor [30] revealed 

that the respondents, all experienced volunteers, agree that 

more training is needed. Naylor concluded that training can 

no longer be offered cafeteria style, but will need to be 

actively promoted as essential, if not required for some jobs. 

Carter and Dapper [7, p. 85] found that school volun-

teers felt they needed more than the ability to cultivate a 
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warm relationship with children. This was summed up by a 

New York City school volunteer who cited the need for some 

skills and a few simple tools. 

In the Williams study, sponsored by the Mississippi 

University School of Education [44, pp. 32-39], no signifi-

cant difference between the reading achievements of the 

groups tutored by trained and untrained volunteer tutors was 

found. Yet, training was recommended for all volunteers 

because training seemed to give the volunteers more self-

confidence, a greater sense of commitment to the program, 

and, as a result, a lower rate of attrition. 

Any effort to design a volunteer program should begin 

with a statement of objectives, specifying desired trainee 

performance at the conclusion of training. On the subject 

of specific outcomes of goals of training, Chambers [8] 

suggests that out of any volunteer training should come well-

informed and competent volunteers. The terms "competent" 

and "competency" are used frequently in the literature on 

training of volunteers to specify the particular goals of 

training. Naylor [30], Chambers [8], Routh [36], Aves [1], 

and Stenzel and Feeney [4l] recommend the need for training 

objectives which state in very practical terms the (a) know-

ledge, (b) skills, and (c) attitudes to be sought, and 

indicate the level of competence to which the trainee might 

aspire. In a Dade County Public Schools [12] project con-

cerned with the development of learning modules for 
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individualized volunteer education, "terminal objectives" 

are specified; these objectives are defined as "competencies 

which the volunteer will be able to apply in carrying out 

his function." 

Volunteers require training rather than education. 

Naylor [30, pp. 122-127] points out that formal education 

enables the individual to grow in understanding of a profes-

sion. In training, focus is on an understanding of the job 

in a particular situation. Naylor also suggests that we can 

know when training is successful by monitoring the person's 

performance on the job. Adequate training should enable the 

volunteer to perform as expected. Aves [1, p. 147] views 

training as an opportunity for the person who receives it to 

do better work, and this is the only purpose. Any training 

scheme which fails to enable the volunteer to apply his 

knowledge can achieve little and may even defeat its aim 

by confusing the volunteer or undermining his confidence. 

Stenzel and Feeney [4l, p. 25] emphasize that knowing 

and doing are of equal importance. The content should be 

specific and practical in its application—"teaching how to 

do, not teaching about volunteer activities." Naylor [30, 

p. 159] offers this comparison: 

Telling is helping to know 
Teaching is helping to know and grow 
Training is helping to know, grow and do-
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Volunteers in Museums 

Volunteers donate many hours to art museums throughout 

the country. According to a survey conducted by the National 

Endowment for the Arts [29, p. 87], nearly two-thirds (60 

percent) of all museums (art, history, science, and others) 

used full-time or part-time volunteers in 1971-72. A sig-

nificant proportion of museum volunteers' time is donated 

exclusively to educational programming. The National Endow-

ment survey showed that 38 percent of the volunteers in all 

museums worked in education. It was noted that this phenom-

enon was in marked contrast to full-time and part-time 

personnel distribution percentages in all museums. In a 

study funded by the National Endowment for the Humanities 

dealing with humanities education in 24 history, natural 

history, and art museums for young people, Bay [2, p. 25] 

found that the majority of museums included in her study 

used volunteers in the role of interpreter in their educa-

tional programs. 

Traditionally, volunteers who function as tour guides 

or interpreters for education departments in museums are 

called "docents." The term is from the Latin docere which 

means "to teach, instruct, give instructions." According 

to Grace Ramsey [3^ , the term has come to refer to the 

person in the museum who teaches or lectures. Also accord-

ing to Ramsey [3^], the first museum docent was appointed to 

the duty of free public instruction in the galleries of the 
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Museum of Fine Arts, Boston in 1907- Traditionally, the 

docent is not an "instructor of subjects," cites Ramsey, 

but rather an "interpreter of objects." 

In a 1948 survey of current opinion regarding the most 

effective educational techniques aimed at the average layman 

in the museum, Low [26, p. 114] reported that the majority 

of the 53 museum directors surveyed felt the presence of a 

competent instructor more effective than any other educa-

tional means. In his 1948 study which traces the educational 

philosophy and practice of art museums in this country since 

1870, Low [26, p. 54] concluded that "out of the realization 

that art did not 'speak' to all men—in fact, spoke to very 

few—grew the beginnings of docentry." 

The role of the volunteer docent in museums is an 

auxiliary one. According to Bradshaw [4], Payson [32], and 

Graham [17], the volunteer corps does not replace staff 

effort; they expand it. They all agree with Reibel [35, 

p. 30], who cautions that volunteers should always work 

under the direction of the staff. The volunteer should 

always accept guidance in following those procedures which 

have been proven most efficient for the whole. 

Among museum educators, little disagreement appears 

regarding the need for comprehensive training of volunteer 

docents. Much of the literature devoted to docent training 

and preparation [28, 42, 26, 2, 34] notes the need for 

docents to know the museum's collection as well as possess 
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an understanding of the fundamentals of teaching and contem-

porary educational trends. Moore [28, p. 25] recognizes 

experience in the classroom as important. Yet, he empha-

sizes the dissimilarity of the classroom and the museum 

setting. According to Bay [2, p. 29], "the ability of the 

interpreter is paramount in determining how much a child 

will learn on a guided tour." Bay also reported that as 

museums have taken an increasingly active role in public 

education, the ability of the interpreter has become ever 

more important, not only in determining how much is learned, 

but also in helping the child develop new insights and 

learning skills. 

Fling [16], Bradshaw [4], and Seidelman [38] feel that 

they cannot overestimate the need for proper, adequate, and 

thorough training of volunteer interpreters. Seidelman 

[28, p. 300] considers "adequate training" to mean a train-

ing schedule which includes lectures, seminars, discussion 

groups, films, demonstrations, model tours, tests, outlines, 

and book reports. Bradshaw [3]> Compton [9], and Seidelman 

[38] see demonstrations of the type of interpretation the 

volunteer is being asked to provide as essential. Compton 

[9, pp. 295-296] cites the need for observation of many 

tours of different age groups and various categories of 

museum tours. Seidelman [38, p. 300] recommends model tours 

led by already experienced guides to illustrate "how" 

discipline for different age levels. 
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Those educational curators and docent supervisors 

writing about their experiences with volunteer training seem 

to favor a no-nonsense approach to training which is as 

carefully structured as if each volunteer were a new addi-

tion to the professional staff. Fling [16] emphasizes that 

care should be taken not to dampen docents' enthusiasm with 

a meaningless mumbo-jumbo of accession or location symbols. 

He stresses the need for training which enables the volun-

teer to comprehend the reasons for the ground rules and the 

relationship between these procedures and the aims of the 

institution. 

According to Bay [2, p. 26], in most of the museums she 

surveyed, volunteer docents were trained through an initial 

series of fall meetings followed by periodic brush-up 

sessions. She also noted that her study revealed that 

docent-training programs possessed the following features: 

(1) A packet of materials typically including 
an annotated bibliography, papers outlining 
tour content and tips on methodology was 
provided at the outset. 

(2) After an orientation that involved an intro-
duction to the exhibits and a discussion of 
purposes and goals, the new docent was 
required to observe several "model tours" 
conducted by staff members or experienced 
docents and to take part in follow-up 
critiques of these presentations. 

(3) Talks by curators and education staff members, 
required reading and sometimes lectures by 
outside experts were also a part of training. 
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(4) At the end of the training period the docent 
was required to give a trial tour under the 
scrutiny of a staff member or an experienced 
docent. If her performance was not satis-
factory, she was encouraged to bone up on 
weak areas and try again. 

(5) Periodic "spot checks" throughout the year 
reinforced the initial evaluation. 

As the literature on volunteer training suggests, 

emphasis in docent training is placed on the ability of 

the volunteer to perform, and to perform competenty. 

Flint [16, p. 104] reinforces this position by stating that 

the results of a good training program is a situation in 

which the volunteer interpreter "knows her job and can do 

it without being constantly watched and corrected." 

An Overview of Competency-Based 
Teacher Education 

The concepts of "competence," "competency levels," and 

"performance objectives," discussed in the literature on 

volunteer training [8, 30, 36, 1, 4l] and docent training 

[32, 16], have been extensively explored in research related 

to teacher training. A thorough look at the large volume of 

literature on this subject is not within the scope of this 

project. There are, however, specific assumptions and find-

ings relevant to the task of creating the groundwork for a 

competency-based volunteer docent training program. 

Competency-Based Teacher Education (CBTE), as a move-

ment, has replaced many traditional teacher training programs 

throughout the country. Much of the valuable research 
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essential to the beginnings of CBTE was begun by the Multi-

State Consortium on Performance-Based Education in 1970. 

This group of teacher educators from ten institutions across 

the country undertook the development and production of this 

new approach to instruction. According to Houston [20], 

these efforts were joined by the coordinating work of the 

National Commission on Performance-Based Education and the 

National Consortium of CBE Centers throughout the country. 

Other major efforts to contribute to the development of CBTE, 

according to Houston [20], are the National Institute of 

Education created in 1972, and the Committee on Performance 

Based Teacher Education of the American Association of 

Colleges for Teacher Education. 

The most characteristic feature of CBTE is the "objec-

tive statement." According to Burns [5] and Shearron [391> 

at the heart of any competency-based program lies "objec-

tives"—explicit statements of the criteria to be met 

by the learner as a sign of successful completion of the 

learning activities. Objectives explicitly specify that 

trainees must exhibit the competencies assumed to promote 

pupil learning, and/or demonstrate their ability to promote 

desirable pupil learning. In a competency-based teacher 

education program, the objectives are statements of abilities 

required by an effective teacher. Burns [5, p. 18] views 

the practical and operational functions of objectives as: 
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(1) a means of communication among professional 
educators. 

(2) a means of communication between teacher 
and learner. 

(3) a basis for making decisions about selection 
of appropriate instructional activities. 

(4) a basis for measuring or evaluating learning 
outcomes. 

(5) a means for making decisions about the proper 
sequence of instructional events. 

(6) a basis for determining the proper structure 
of learner groups. 

(7) a means of communication between the profes-
sional educator and the lay public. 

As a result, accountability is also a characteristic 

feature of CBTE. According to Houston and Howsam [21], the 

trainee is held accountable for demonstration of specified 

competencies at a required level, in an agreed upon manner. 

In addition, Shearron [39] calls CBTE a "data based system 

for training"—data are collected and used to make adjust-

ments and changes in the program. 

Elam [14, p. 18], in his often quoted publication 

entitled Performance-Based Teacher Education: What Is The 

State of The Art?, identifies the essential elements of CBTE 

as: 

(1) Teaching compentencies to be demonstrated 
are role derived, specified in behavioral 
terms, and made public. 

(2) Assessment criteria are competency based, 
specify mastery levels, and are made public. 
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(3) Assessment requires performance as prime 
evidence, takes knowledge into account. 

(4) Student's progress rate depends upon de-
monstrated competency. 

(5) Instructional program facilitates develop-
ment and evaluation of specific competencies. 

'Competencies" of competency-based teacher education are 

statements which describe an observable behavior related to 

effective teaching. Henderson and Lanier [19] regard the 

teacher's actions as "observable manipulations of the givens" 

m the classroom. The "givens," in this case, are human, 

environmental, and curricular variables. The importance of 

observable behaviors in teacher education is of particular 

significance because one can actually view the teacher per-

forming the task of teaching. 

Although one can actually see a teacher performing the 

task of teaching, the surface operations or the type of 

manipulation of the variables described above are the result 

of a complex set of acquired skills. Woodruff [45] and Hall 

and Jones [18] indicate behaviors of the kind a statement of 

competency might specify to be composed of a set of related 

skills together with knowledge. By way of illustration, 

Woodruff explains the observable behavior of change as the 

tangible outcome of a cyclical series of events beginning 

with a decision to act based upon an original perception, 

acting out the decision, recognizing the consequences that 

ensue, and redirecting the actions in light of those 
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consequences. This cycle of learning is very similar to 

Hall and Jones' [18, pp. 29-30] conception of a behavior. 

y see it as an acquisition, integration, composite build-

ing and application of a set of related skills and knowledge 

A "competency statement," then, must specify ability of the 

individual to master a total performance, that is, the 

ability to combine thought with appropriate action. 

It is not of particular importance that the trainee 

exhibit competencies on the same level of proficiency as the 

experienced teacher. The literature suggests that writers 

of competency statements must determine acceptable standards 

for the particular trainee in a particular training situa-

tion. Weber, Cooper, and Houston [H3, p. 3] indicate that 

competency statements need not reflect the thinking about 

competencies at the most proficient level, but, instead, 

specify minimum acceptable standards which program designers 

set m the belief that performance at that level is a demon-

stration of potential effectiveness. Similarly, Shearron 

[39, p. 119] proposes that indicators of proficiency, for 

each competency, be specified along a proficiency continuum. 

In this way, the proficiency levels of beginning teachers 

will be relatively lower than those of more experienced 

teachers. Shearron's proficiency continuum is particularly 

applicable to in-service training because it possesses possi-

bilities for identification of proficiency levels which 

refine teaching skills. 
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Competency statements should also differ.in kind. 

Cooper, Jones and, Weber [11] identify three different kinds 

of teacher competencies: (l) knowledge, (2) performance, 

and (3) consequence. Hall and Jones [18], Burns [5], and 

Houston and Howsam [21] add two more to the list: affective 

and exploratory. 

Knowledge (or cognitive) competencies specify particular 

knowledge, that is, intellectual abilities, awareness, and 

skills that are to be demonstrated. According to Burns [5, 

P- 29], its specifies behavior that will demonstrate the 

learner's knowledge, understanding, processing abilities 

and ability to use a strategy. In a similar vein, Cooper, 

Jones, and Weber [11] see knowledge competencies as those 

abilities required to demonstrate performance competencies. 

Dodl [13, pp. i94-199]9 on the other hand, does not treat 

knowledge as a competency, but as an "enabler" to the actual 

performance. 

The second kind of competency, performance competency, 

differs from a knowledge competency in that the emphasis is 

placed upon statements which specify those things the 

teacher should be able to do in order to be effective in 

teaching children. Hall and Jones [18, pp. 48-49] use the 

term psychomotor" to describe the synthesis of knowledge 

with the actual performance. They emphasize that knowledge 
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of theory is a prerequisite to demonstration of skill, 

competency, or subcompetency. 

Consequence competencies specify pupil behaviors that 

are taken as evidence of the trainee's teaching effective-

ness. Cooper, Weber, and Johnson [10] regard the consequence 

of teacher performance as pupil growth, both emotionally and 

intellectually. Cooper, Jones, and Weber [11] regard a 

teacher training program which stresses the success of the 

professional in changing others as being the most able in 

attesting to the potential effectiveness of its graduates. 

Particular attitudes toward various teaching situations 

and self are specified as affective competencies. The 

learner's possession of certain attitudes toward, apprecia-

tion for, or interest in some idea, object, or event is 

specified in terms of given overt behavior. While affective 

competencies appear to be essential to competency-based 

education, Burns [5, p. 29] warns of three problems, in 

particular, which make identification of competencies in the 

affective domain more difficult than in other areas. They 

are 

(1) disagreement about behaviors acceptable as 
overt indicators of affective attributes, 

(2) the occasional inability to describe re-
quired behavior specifically enough for 
reliable identification, and 

difficulty in observing or measuring specific 
behavior at time of evaluation. 



30 

Lastly, exploratory, or experience competencies 

specify experiences essential to teacher training. These 

are things according to Hall and Jones [18] that instructors 

want their students to experience. According to Burns [5], 

this type of competency does not specify a behavior, but 

describes an event, or events, happening, or situation that 

is to be experienced by the trainee. 

According to Medley and Krathwohl [27, p. 82], the ob-

jective of much of the research related to competency-based 

teacher education is to identify competencies that are 

related to learner outcomes in a probabilistic sense, that 

is, teacher behaviors which are most likely to produce the 

desired pupil learning. 

At least four approaches for identification of compe-

tencies are proposed in the literature on the subject of 

competency-based teacher education. The four are distin-

guishable from one another by their individual points of 

departure: (1) the child, (2), the curriculum, (3) the 

existing training program, and (4) the teacher. 

The approach which begins with the philosophical 

assumptions about the child as learner is exemplified by 

Joyce s [23, p. 78] six-stage model for identification and 

validation of teacher competencies. His model features an 

empirical approach to analysis of the teacher's role as 

manipulator of the environments with which the child inter-

acts. The outcome of this theoretical approach is the 
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specification of behavioral models appropriate to a number 

of particular teaching situations. These models are teach-

ing competencies. The ability of the trainee to select and 

effectively implement the appropriate tested model in a 

particular situation constitutes teaching competency in that 

area, 

Another approach to identification of competencies 

begins with an accepted basic curriculum and its suggested 

instructional strategy, then infers competencies essential 

to implementation of the curriculum. Cooper, Jones, and 

Weber [11] refer to this second approach as possessing a 

"subject matter base." Shearron [39, p. 116] labels this 

the curricula approach." This approach involves pilot 

testing the curriculum in a school for a year or so. After 

this pilot testing period, competencies thought to be 

necessary to presenting the subject matter specified in the 

curriculum, are generated by the teaching staff, the univer-

sity personnel, and the curriculum and supervisory personnel. 

The assumption implicit in this approach is the effectiveness 

of the suggested curriculum, and its suggested teaching 

strategy. 

Shearron and Johnson [40] recognize that an accepted 

third approach to identification of competencies is transla-

tion of traditional teacher training course content into a 

competency-based format. This approach necessitates re-

thinking and reconstituting the progress and successful 
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completion criteria of these courses into the observable 

and experience oriented terms of competency-based education. 

Of the four approaches, the last one described is the 

most widely used. Shearron [39] refers to u 
j-^iers to this approach as 

the "speculative approach." As Shearron implies by this 

label, the process relies on speculation regarding effective 

teacher performance in particular teaching situations. Those 

involved in all aspects of the teaching-learning process are 

asked to speculate about the relative importance, or unim-

portance of competencies selected from the theoretical and 

research bases presented in the literature, statements by 

practitioners, and items gleaned from operational job de-

scriptions. Shearron [39, p. 118] notes that this approach 

has particular political advantages in that those who are 

to be affected by such performance criteria, teachers in 

particular, are involved in the decision making process. 

Another important advantage of this approach is in the fact 

that it is possible to structure the list of competencies so 

that they represent the theoretical and research findings of 
the field. 

Studies by Lofgren [25], Essington [15], Callsen [6], 

and Prather [34], who were concerned with identification of 

competencies utilizing the speculative approach, exhibit 

similarities m (1) their methodology for formulating a list 

of competencies, and (2) the methodology for validating this 

list 
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In these four studies, the list of competencies was 

solicited from either a panel of experts, literature in the 

field, or a combination of both. In 1974, Lofgren [25] 

reported his findings in this doctoral dissertation concerned 

with identification and validation of musical and extra-

musical competencies of school music teachers. The set of 

competencies he validated was suggested by professors of 

music education and music supervisors from several school 

districts. Also in 1974, Essington [15], i n his study of 

elementary classroom teacher competencies, as perceived by 

teachers themselves, supervisors and college instructors, 

used a pilot study to develop his questionnaire. Input for 

the original list of competencies included that gleaned 

from a thorough review of research reports, literature, and 

personal interviews in the area of teacher competencies. In 

Callsen's [6] study concerning professional competencies 

needed by home economists in adult education, forty-one 

competencies were identified as important by a faculty com-

mittee. Prather [33] used three sources to develop a list 

of competencies needed by short-hand teachers: (a) observa-

tions of experienced teachers of Gregg shorthand by the 

researcher, (b) concepts involving effective teaching of 

shorthand as perceived by writers or shorthand reserach and 

articles, and (c) teaching suggestions in the instructor's 

manual of the Gregg shorthand textbook. 
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Lofgren [25], Essington [15], Callsen [6], and Prather 

[33] used questionnaires to validate their lists of compe-

tencies. Each asked their subjects to rate each competency 

on a five-point, Likert-type scale. Lofgren [25] also asked 

his subjects to identify the ten most valued competencies 

from the list. 

Summary 

In summary, the literature related to this study empha-

sizes the need for well-trained volunteers to carry out the 

function of many service and educationally-oriented institu-

tions m our society. Many educational institutions deploy 

volunteers to help fill the need for personnel trained to 

provide tutoring and other specialized services. The liter-

ature also supports the need for volunteer training and 

training objectives which specify in very practical terms, 

the (a) knowledge, (b) skills, and (c) attitudes to be 

sought, and the level of competence to which the trainee 

might aspire. 

There is little disagreement regarding the need for 

comprehensive training for volunteer docents. Well-trained 

"interpreters" seem to be the key to the success of educa-

tional programming for children in museums. The literature 

on docent training emphasizes competent and responsible 

performance as the goal of any good training program. Absent 

from the literature on docent training, however, is reference 
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to specific docent attributes. The literature on compe-

tency based teacher education is devoted to the design of 

teacher training programs based upon desired teacher attri-

butes. A large portion of this literature is devoted to 

strategies for specifying these attributes.. Application of 

this research to the need to develop specific goals and 

objectives for docent training programs seems logical and 

necessary. 
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CHAPTER III 

DESIGN OP THE STUDY 

This chapter describes the methodology utilized to 

identify the docent touring competency statements, design 

and validate the questionnaire used in this study, select 

the stratified sample of art museums for the survey, and 

analyze the data from the survey. 

Identification of the Docent Touring 
Competency Statements 

To discuss particular characteristics of.an effective 

docent, a series of interviews took place in which questions 

were directed toward a total of nine museum educators and 

five docents at the University of Texas Art Museum, Port 

Worth Art Museum, Amon Carter Museum of Western Art, Dallas 

Museum of Pine Arts, "Virginia Museum of Pine Arts, and the 

Hirshhorn Museum and Sculpture Garden. Interviews were 

solicited from personnel in these museums because they are 

representative of art museums that are operated by different 

governing authorities, have contrasting educational programs, 

train volunteers for docent work in different ways, and 

exhibit contrasting characteristics with regard to the size 

of the docent corps, the size of the educational staff, 

resources, and funding. A preliminary list of competency 
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statements was assembled from the literature? and from 

transcripts of tape-recorded interviews with museum staff 

and docents. 

The identified competency statements were grouped into 

four major competency categories: (1) communication skills, 

(2) knowledge, (3) affective attributes, and (4) touring 

methods and strategies. Cooper, Jones, and Weber [4], Hall 

and Jones [6], and Burns [3] suggest the use of the "know-

ledge" and "affective" categories. The widely accepted 

"performance," or "skill" competency category was considered 

too broad. For this reason, it was divided into two separate 

categories: communication skills, and touring methods and 

strategies. 

Based upon the identified competency statements, an 

initial questionnaire was drafted listing forty-two competency 

statements divided into the four competency categories listed 

above. As suggested by Baker and Popham [2, p. 32], a Likert-

type scale was designed to elicit priority designations from 

all of the respondents on each statement. The following 

scale was used: 

4 = Maximum priority, a desperate need 

3 = Great importance 

2 = Probably significant need 

1 = Possibly significant need 

0 = No good evidence of significant need . 



42 

Questions eliciting demographic information important 

to a meaningful analysis of the responses to each statement 

were also drafted. The amount of experience in the museum 

was considered to have some possible affect on the priority 

designations awarded the statements by both staff and 

docents. The same consideration was made for the amount of 

time staff members devoted to supervision and training of 

docents. Because the responsibilities of the staff vary 

greatly from one museum to another, specific questions were 

drafted regarding staff responsibilities. For volunteer 

docents, the possession of an undergraduate or graduate 

degree, and the specific area of specialization were con-

sidered influential variables. 

Validation of the Initial Questionnaire 

The draft of the questionnaire, along with drafts of 

the instructions, the list of questions seeking demographic 

data, and cover letters were delivered to three museum 

educators for their review, suggestions, and corrections. 

The three museum educators were Edward Lawson, Curator of 

Education at the Hirshhorn Museum and Sculpture Garden; 

David Estabrook, Director of Education Programs for the 

Smithsonian Institution; and Catherine Crinnan, Docent 

Training Coordinator at the Virginia Museum of Pine Arts. 

As a result of meetings with each of these individuals, 

suggestions for minor changes in the wording of some of the 
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statements were made and questions seeking valuable addi-

tional demographic data from each respondent were added. 

One of the three validators suggested using teaching experi-

ence and other related experience as variables for the 

responses of the volunteer docents. Questions seeking this 

information were added. The museum staff and volunteer 

docents constitute the two major sub-groups for validation 

of the competency statements. Consideration was given to 

eliciting responses from a third major sub-group—classroom 

teachers as clients of the museum programs. However, one 

validator expressed the opinion that there would be little 

interest for this survey among teachers. This opinion was 

corroborated by a second validator. For this reason, it 

was decided not to survey the teachers. Also omitted from 

the questionnaire packets was a list of questions seeking 

demographic data regarding the amount of funding designated 

for various functions related to docent training and educa-

tion in the subject museums. The validators expressed the 

opinion that it might be difficult for many of the respon-

dents to obtain, or release this information, and that this 

might, in turn, reduce the number of responses to the list 

of statements. 

After final review of the questionnaire, it was 

printed on a four page, one sheet format. To facilitate 

proper distribution, the questionnaires directed to museum 

staff were printed on blue paper, and those directed to 
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volunteer docents were printed on beige paper. Cover 

letters were printed on letter-head stationery and the 

questions seeking demographic information were printed on 

sheets of paper separate from the list of statements. 

Selection of the Sample Museums 

Based upon the listings in The Official Museum Direc-

tory compiled by the American Association of Museums [1], a 

total of 178 art museums, indicating active docent programs, 

were identified as the total population for this study. 

The directory also specified the governing authority for 

each museum. This information was used to divide the popu-

lation into five separate categories. They were: 

(1) Federal, (2) State, (3) Municipal or County, (4) College 

or University, and (5) Non-Profit Organization. 

Because of budgetary limitations, it was necessary to 

limit the mailing of the questionnaire to only half, or 84, 

of the museums which constituted the total population. Half 

of the number of museums in each governing authority cate-

gory were randomly drawn from a hat containing cards with 

the names of all the museums in the category. The results 

constituted a stratified sample of the total population 

according to governing authority. 

Distribution of the Questionnaire 

Packets of questionnaires were prepared for mailing to 

docent coordinators in each of the sample museums. The 
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packets contained four copies of the "Docent Training 

Questionnairej" two printed on blue paper for the museum 

staff (see Appendix B.3), and two printed on beige paper 

for volunteer docents (see Appendix B.6). Inside each 

folded questionnaire was the list of questions seeking 

demographic information from each respondent (see Appendi-

ces B.4 and B.7); an addressed, business reply envelope; 

and a post card to be returned separately if the respondent 

wished to receive a summary of the findings (see Appendix 

B.9). A cover letter,explaining the purpose of the study 

and some of the background for the study, accompanied each 

of the packets (see Appendices B.2 and B.5). In another 

cover letter addressed to the docent coordinator in each 

of the museums (see Appendix B.l), it was requested that 

the addressee answer and return one of the staff question-

naires and give the other blue questionnaire to another 

staff member. Further, the docent coordinator was asked to 

distribute the two questionnaires designated for volunteers 

to any two experienced volunteer docents. There was also a 

provision in this letter for someone to return the packet if 

no volunteer docents were deployed in the museum receiving 

the packet. 

On February 1, 1978, the packets were mailed. On 

April 15, a reminder letter (see Appendix B.8) was mailed 

to docent coordinators in all of the museums not yet respon-

ing to the original mailing. 
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Analysis of the Data 

Analysis of the Priority Ratings 
for the Competency Stat ement s 

The number of respondents awarding each statement 

particular priority designations was summarized for the 

total group and the two major sub-groups: museum staff 

and volunteer docents. 

The responses to the questionnaire were analyzed to 

answer the following questions: 

1. Do the majority of museum staff and volunteer 

docents designate each statement as a significant need? 

2. Which competency category receives, on the average, 

the highest priority ratings on the individual statements 

by all of the respondents. 

3. Which competency statements receive the highest 

priority designations by all of the respondents? 

4. Do the staff and volunteers rate the statements 

in the same way? 

5. Do the differences in the amount of museum experi-

ence accrued by the respondents cause significant differences 

in the priority designations for the statements? 

6. Do museum staff who have some responsibility for 

supervision of docents rate the competency statements dif-

ferently than those who have responsibility for this task? 

7• Do museum staff who have some responsibility for 

docent training rate the competency statements differently 

than do those who have no reponsibility for this task? 
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8. Do volunteer docents who possess undergraduate 

degrees in different areas of academic specialization rate 

the statements differently? 

9- Do volunteer docents who have accrued elementary 

level classroom teaching experience rate the statements 

differently than those without this experience? 

A test of statistical significance appropriate to this 

ordinal level data, with independent samples, is the Chi-

Square Test for Independence [5]. This non-parametric test 

is designed to determine whether a systematic relationship 

exists between two variables. This is done by computing 

the cell frequencies on a contingency table which would be 

expected if no relationship is present between variables 

given the existing row and column totals. The expected 

cell frequencies are then compared to the actual values 

found in the table. The computation is performed according 

to the following formula: 

,2 _ „ (0-E)
 2 

Xz = Z 
E 

In this formula, "0" equals the observed frequency in each 

cell, and "E" equals the expected frequency calculated as: 

„ _ v (CxR) 

N 

where "C" is the frequency in a respective column marginal, 

"R" is the frequency in a respective row marginal, and "N" 

stands for the total number of valid cases. The greater 
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the discrepancies between the expected and actual frequencies, 

the larger the Chi-Square becomes [7, pp. 223-224]. 

In cases where the data did not satisfy the requirements 

for meaningful analysis by the Chi-Square test, as specified 

by Siegel [8, pp. 109-110], the Wald-Wolfowitz Runs Test and 

the Kuskall-Wallis One-Way Analysis of Variance by Ranks 

Test were used. 

The Wald-Wolfowitz Runs Test for small independent 

samples was used to test for differences between the ratings 

and the rank order of the competency statements by the two 

job status sub-groups (museum staff and volunteer docents) 

and the two museum experience sub-groups: all respondents 

with less than 5 years of museum experience, and all respon-

dents with 5 years or more of museum experience [8, pp. 135-

138]. For computation of this test, average ratings on each 

statement within each competency category were figured. The 

scores of the two groups involved were rank ordered into one 

ordering, and the number of runs (instances of consecutive 

scores from one or the other groups) were counted. A table 

of critical values of "r" was used to determine statistical 

significance at the .05 level [8, p. 252]. 

The Kuskall-Wallis One-Way Analysis of Variance by Ranks 

Test is used to decide whether independent samples are from 

different populations. It tests where the differences among 

the samples signify genuine population differences or whether 

they represent merely chance variations such as are to be 
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expected among several random samples from the same popu-

lation [8, pp. 184-189]. The Kuskall-Wallis test was used 

to test the differences between the ratings on the compe-

tency statements within the museum staff and volunteer 

docent sub-groups. In the computation of this test, the 

frequencies were converted to percentages and ranked from 

lowest to highest across groups. The ranks were summed in 

each group. The test was used to determine whether these 

sums of ranks were so disparate that they were not likely 

to have come from samples which were drawn from the staff 

or volunteer populations. Tabled values of "H" were used 

to determine statistical significance at the .05 or .01 

levels [8, pp. 282-283]. 

Ranking of the Competency Statements 

The total point scores were computed .for each 

statement based upon the frequency distributions for the 

total group, and the two job status sub-groups (museum 

staff and volunteer docents). The score was computed 

by multiplying the frequency of response at each level of 

the scale by the value designation for each scale level. 

The products of this computation were totaled and divided 

by the number of respondents in each group to arrive at 

an average score for each statement. These scores were 

used to rank order the statements within each competency 

category. 
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Ranking of the Four Competency Categories 

The point totals used to rank the individual statements 

were totaled within each category and divided by the number 

of statements in the category. This yielded an average 

rating score for each category. The category with the 

highest average point score was ranked highest, the second 

highest was ranked second, and so on. 

Recoding and Computer Analysis of the Data 

The responses to the statements and the demographic 

questions were coded into an "all-numeric" system to facili-

tate computer anlysis of the data. In addition, the 0 

through 4 scale employed on the questionnaire for designa-

ting priority level on each statement was recoded so that 

the frequency of omitted responses could be analyzed. The 

following recoding procedure was utilized: 

Blank = 0 (No Response) 

0 = 1 (No good evidence of significant need) 

1 = 2 (Possibly significant need) 

2 = 3 (Probably significant need) 

3 = 4 (Great importance) 

4 = 5 (Maximum priority, a desperate need) 

The data were submitted to the computer analysis utili-

zing the Statistical Package for the Social Sciences (SPSS) 

program developed by Nie, Hull, Jenkins, and others [7]. 
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CHAPTER IY 

ANALYSIS OP THE DATA 

This chapter begins with an analysis of the response 

to the survey. It is followed by a description of the 

sample based upon the demographic data. The analysis of 

the frequency distributions for the ratings of the compe-

tency statements are presented in four sections. Each 

section corresponds, in order, to the four competency 

statement categories: (1) communication, (2) knowledge, 

(3) affective attributes, and (4) touring methods and 

strategies. 

Based upon the total point scores, the statements are 

ranked in descending order from highest to lowest priority 

within each competency category. In addition, each of the 

statements are analyzed for each of the following selected 

variables: 

1. Major sub-group classification: museum staff or 

volunteer docent. 

2. Museum experience, in years, for both museum staff 

and volunteer docents. 

3. Certain amounts of staff responsibility devoted to 

supervision of docents. 

4. Certain amounts of staff responsibility devoted to 

training of docents. 
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5. Undergraduate degrees possessed by volunteers in 

particular areas of academic specialization. 

6. Number of years of teaching experience accrued by 

volunteer docents with elementary level experience. 

Description of the Sample 

The survey instrument was mailed to docent coordinators 

in a sample of eighty-four art museums. At least one indi-

vidual in fifty-four (64.3 percent) of the museums completed 

and returned a questionnaire. A list of the museums parti-

cipating in this survey appears in Appendix A. An average 

of 2.61 questionnaires were received from each of the fifty-

four museums, for a total return of l4l individual responses. 

Eight of the sample museums were disqualified. Of the eight 

museums, one was disqualified because the questionnaire 

packet was returned by the United States Postal Service (for 

lack of known addressee). The remaining seven museums were 

disqualified because they did not have a volunteer docent 

program. Altogether, these disqualifications constituted 

12.9 percent of the response. Counting these disqualifica-

tions, 73•8 percent of the sample museums responded to the 

survey. 

Responses to the questionnaire were received from art 

museum personnel representing museums in each governing 

authority category. Figure 1 shows that the highest per-

centage of responses was received from personnel in art 
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Federal (1.6%) 

State (4.9%) 

Municipal or County (14.5%) 

College or University (14.5%) 

Non-Profit Organization (64.5%! 

Fig. 1—Art museums by governing authority, 

governed by non-profit organizations; while responses from 

personnel in federally governed museums represented the 

lowest percentage. 

Of the original sample, at least 50 percent of the 

museums in each of the governing authority categories 

responded to the survey. Personnel in all three of the 

state governed art museums selected from the population, 

responded to the survey. There was also a high percentage 

of return from college and university funded art museums 

(81.8 percent) and those museums operated as non-profit 

organizations (75-5 percent). The response was lower for 

federally funded museums (50.0 percent). 

Sixty-four respondents (45-5 percent) were paid staff 

members in their respective museums; while seventy-seven 

(54.5 percent) of the respondents were volunteer docents. 
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Over 91 percent of the respondents were female. The respon-

dents represented a wide age range. Most of the respondents 

were 25 years of age or older, but less than 55 years of 

age. Almost 60 percent of the staff were 35 years of age 

or younger, while In contrast, 87.1 percent of the volun-

teers were over 35 years of age. 

Figure 2 shows that more than half of the respondents 

had less than five years experience in their jobs as staff 

or as volunteers. More staff members (62.5 percent) than 

1 2 . 5 

23.4 

62.5 

Staff 

16.9 

31.2 

51.9 

Volunteers 

| [ L«ss than 5 Years 

H U 5 to 10 Years 

u 11 or More Years 

jUlH Response 

Percent 
1 . 0 

14.9 

27.7 

56.7 

Total 
Group 

Fig. 2—Percentages of respondents with certain amounts 
of museum experience. 
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volunteers (51.9 percent) had worked In their respective 

museums less than five years. 

Figure 3 describes comparative amounts of staff respon-

sibility devoted to particular tasks In the museum. This 

graph illustrates that most of the respondents had some 

responsibility for supervision, evaluation and training of 

Percent 

Supervise Docents 

Evaluate Docent 
Performance 

Screen Prospective 
Docent Applicants 

Train Docents 

Schedule Docent 
Tours 

Supervise 
Activities of the 
Education Dept. 

Public Relations 
and Outreach 

General Museum 
Duties 

54.7 

1$. 6 

56.3 

61.0 

54.7 

21.9 65.6 21.9 65.6 11.of 

32.8 . 67.2 

45.3 

70.3 9 . 4 0 4 , 7 

37 .5 6.3 

39.1 37.5 14.0=3.4 

25.0 12.5I1.5 

21.9 

• No Responsibility 

33 percent or less 

34 to 87 percent 

68 percent or more 

Fig. 3—Percentages of total responsibility devoted 
to particular tasks for museum staff. 
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docents. A small number of the staff indicated that 

68 percent or more of their total work responsibility was 

devoted to supervision of docents and the training of 

docents. Only 15.6 percent of the respondents in the staff 

sub-group indicated that they had no responsibility for 

docent training. Large percentages of the respondents 

indicated that they had no responsibility for screening 

prospective docent applicants, scheduling docent tours, 

public relations, or general museum duties. 

Figure 4 represents the average percentages of total 

responsibility devoted to the eight activities shown in 

Percent 
10 15 20 
_j I L_ 

Supervise Docents 

Evaluate Docent 
Performance 

Screen Prospective 
Docent Applicants 

Train Docents 

Schedule Docent 
Tours 

Supervise 
Activities of the 
Educat ion Dept. 

Public Relations 
and Outreach 

General Museum 
Duties 

14.9 

21.3 

11,3 

IB.6 

Pig. 4—Average percentages of total responsibility 
devoted to particular tasks for museum staff. 
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Figure 3. The activity which, on the average, consumed 

most of the respondents time was the supervision of activi-

ties within the education department. A high percentage of 

the respondents claimed that this activity consumed more 

than one—third of their total work responsibilities. Large 

amounts of staff time were also devoted to general museum 

duties and the training and supervision of docents. The 

respondents spend just over 17 percent of their total time 

training docents and almost 15 percent of their time super-

vising docents. 

Figure 5 depicts the percentage of volunteer docents 

possessing specific amounts of college level education, as 

well as, the particular areas of specialization in which 

earned degrees were awarded. The graph shows a total of 

71 percent of the volunteer docents responding to this 

survey possessed bachelors degrees. Almost 17 percent of 

those with earned bachelors degrees also held graduate 

degrees. More than half of the docents were awarded their 

undergraduate degrees in education or the arts. Of those 

docents with graduate degrees, over 70 percent were awarded 

them in education or the arts. 

It is shown in Figure 6 that over half of the docents 

responding to this survey had no classroom teaching experi-

ence. Just over 36 percent had one to ten years of teaching 

experience. The docents acquired most (40.0 percent) of 
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Fig. 5—Percentage of volunteer docents possessing 
specific amounts of college level education and academic 
degrees in particular areas of specialization. 
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54.5 | 14.3 j 9.1 

m N o Experience 
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^ 6 to 10 Years 

• 11 or More Years 

Pig. 6—Percentages of volunteers possessing certain 
amounts of teaching experience and designations of experi-
ence at particular levels. 
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their classroom teaching experience with children at the 

elementary school level. 

As shown in Figure J, more than half of the docents 

designated that they had acquired experience in fields 

other than teaching. Most of this related experience was 

in education-related areas. Experiences as a scout leader, 

a Red Cross volunteer, or a Sunday school teacher were 

typical examples cited by volunteers. 

100 
Percent 

16.9 

2 0 . 8 

4 4 . 1 

16 or More 
Years 

11 to 15 
Years 

6 to 10 
Years 

1 to 5 
Years 

Education 
(59.5) 

Other 
(14.3) 

Arts 
( 2 6 . 2 ) 

No 
Experience 

Type of Experience 

Pig. 7—Percentages of volunteers possessing certain 
amounts of related experience and type of experience. 



61 

Over 26 percent of the volunteers claimed arts-related 

experience (as an artist,, dancer, or musician). Over 

14 percent claimed professional or work experience not 

related to education or the arts. 

Analysis of the Priority Rankings 
According to Competency Category 

Analysis of the response to each competency statement 

is presented in four sections, each corresponding to one of 

the four competency categories. Within each competency 

category, each statement is priority ranked according to 

the total point scores received from (1) the total group, 

(2) museum staff, and (3) volunteer docents. As a general 

overview of the ratings, the results of the priority ranking 

by the museum staff are compared with that of the volunteer 

docents. A more detailed analysis of the data is presented 

in tables which illustrate, in percentages, the frequency 

distributions for the responses to each statement with 

respect to the variables in this study. 

Communication Competency Statements 

The result of computing the total point scores for 

statements in this category reveals general agreement on the 

priority ranking by museum staff and volunteer docents. 

Figure 8 illustrates the comparison. The docents ranked 

statement III (speak clearly, audibly, and with modulation) 

significantly higher than did the museum staff. In contrast, 
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statements I (exhibit honesty, sincerity, unaffectedness, 

naturalness, and spontaneousness during a guided tour) and 

Communication Competencies 

Rank Order by Museum Staff 

Communicate a positive and enthus-
iastic attitude toward the museum, 
the collection and art in general. 

Adjust the language and word usage 
to children of different ages and 
intellectual development. 

Express ideas clearly and logically. C D -

Rank Order by Volunteer Docents 

"J*\ Adjust the languagr and word usage to 
children of different ages and 
intellectual development. 

"•jTN Comrnunicate a positive and enthus-
iastic attitude toward the museum, 
the collection and art in general 

< D Express ideas clearly and logically. 

Exhibit honesty, sincerity, unaffect-
edness, naturalness and spontaneous-
ness during a guided tour. 

Accept comments, and answer 
questions with ease. 

Speak clearly, audibly and with 
modulation. 

Initiate a dialogue with members of 
the tour group. 

Verbally represent the works of art 
to a group. 

G> 

G> 

Speak clearly, audibly and with 
modulation. 

Exhibit honesty, sincerity, unaffect-
edness, naturalness and spontaneous-
ness during a guided tour. 

Accept comments, and answer questions 
with ease. 

-\7J Initiate a dialogue with members 
of the tour group. 

- Q Verbally represent the works of art 
to a group. 

Fig. 8 — A comparison of the priority rank ordering of 
the competency statements in the communication category by 
the museum staff and volunteer docents. 

VI (accept comments, and answer questions with ease) were 

each ranked one step lower by the volunteers than by the 

staff. Both groups awarded statements VIII (communicate a 

positive and enthusiastic attitude toward the museum, the 

collection and art in general) and IV (adjust language and 

work usage to children of different ages and intellectual 
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development) high rankings. A minor difference was that 

the staff rated statement VIII highest, while the volunteers 

ranked it at number two. 

Table I also shows that communication competency 

statements IV and VIII were considered to be of "Maximum 

Priority" by more staff and volunteers than any other 

statement in this category. Of the two statements, VIII 

received a higher percentage (58.2) of the highest ratings 

than did IV (55-3) • The other communication competency 

statements in this category were considered of "Great Im-

portance" by most of the respondents. While most of the 

respondents rated statements V and VII at the "Great Impor-

tance" level, analysis of the data in Table I indicates that 

there is more disagreement on these two statements than on 

any other communication competency category statements. The 

majority of the respondents are distributed between the top 

three ratings on the priority scale; and some of the respon-

dents indicated "No good evidence of significant need" for 

these statements. All of the remaining statements in this 

category received ratings clustered around the two top levels 

on the priority scale. 

As noted above, the difference in the ratings of the two 

groups was significant for statement III. The Chi-Square 

test for independence yielded a X2 of 8.83912 with 2 degrees 

of freedom for statistical significance at less than the 
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TABLE I 

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY 
STATEMENTS BY THE TOTAL GROUP AND THE TWO MAJOR 
SUB-GROUPS: MUSEUM STAFF AND VOLUNTEER DOCENTS 

• R a n k " Priority Designation No 

Order Competency Statement 5 4 3 2 1 Response 

(1) VIII. Communicate a positive and enthusiastic attitude toward the 
museum, the collection and art in general. 

.Total Group 58.2 38.3 3.5 . . . . . . 141. 
Museum Staff 67.2 28.1 4.7 .. .. •• 64 
Volunteer Docents 50.6 46.8 2.6 .. .. 7 7 

141 

(2) IV. Adjust language and word usage to children of different ages 
and intellectual development. 

Total Group 55.3 36.2 7.8 .. .. .. 141 
. . . . 64 

77 
141 

(3) II. Express ideas clearly and logically. 

Tot al Group 34.8 58.9 6.4 . . .. . . 141 
Museum Staff 34.4 57.8 7.8 .. .. .. 64 
Volunteer Docents 35.1 59.7 5.2 . . .. .. 7 7 

141 

(4) III. Speak clearly, audibly and with modulation. 

Total Group 24.1 66.0 9.2 .. .. 0.7 141 

Museum Staff 48 . .4 39. , 1 10. ,6 1.6 

Volunteer Docents 61. , 0 33. ,8 5, ,2 

Museum Staff 15.6 68. 8 15.6 64 

Volunteer Docents 31.2 63. 6 3.9 . . . . 1. 3 77 

X2 = 8.83912 df = 2 p < . 0 1 141 

(5) VI. Accept comments, and answer questions wi th ease. 

Total Group 24.1 63. 8 11. 3 0 . 7 141 

Museum Staff 26.6 59. ,4 12.5 1. 6 64 

Volunteer Docents 22. 1 67. , 5 10.4 77 
141 

(6) I . Exhibit honesty, sincerity, unaffectedness, , naturalness and (6) 
spontaneousness during a guided [ tour. 

Total Group 34. 8 51, . 8 9.9 2. 8 0 . , 7 141 

Museum Staff 31.3 53, .1 10.9 4. 7 64 

Volunteer Docents 37.7 50 .6 9.1 1. 3 1. . 3 77 
141 

( 7 ) V. Initiate a dialogue with members of the tour group 

Total Group 22.0 46 . 8 20.6 7. 8 2.8 141 
Museum Staff 28.1 46 .d 20.3 1. ,6 3.1 . , 64 

Volunteer Docents 16. 9 46 .8 10.8 13. ,0 2.6 77 
141 

(8) VII . Verbally represent works of art to a group 

Total Group 14.2 36 .2 33.3 8. 5 5. 0 2, .8 141 
Museum Staff 12. 5 32 .8 42.2 7. 3 1.6 3. . 1 64 
Volunteer Docents 15.6 39 .0 26.0 9. 1 7.8 2 .6 77 

141 
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.01 level. The staff and volunteers were In agreement on 

the remaining statements in this category. 

Museum Experience 

Table II compares the responses of groups of individ-

uals with varying amounts of museum experience to each other 

and to the ratings of the total group. Listed under each 

communication competency statement are frequency distribu-

tions, in percentages, of the values awarded by all of the 

respondents, respondents with less than five years of experi-

ence, and respondents with five or more years of experience. 

The group of respondents with five or more years of 

experience had a higher percentage of respondents awarding 

statements III, V, and VI a value "4" (Great Importance). 

This same group also had a higher percentage of respondents 

favoring statements IV and VIII at a value "5." Chi-Square 

tests for independence indicated no relationship between the 

number of years of museum experience and the ratings on this 

set of competency statements. 

Responsibilities of the Museum Staff 

Table III shows the frequency distributions for values 

awarded the statements In this category by museum staff with 

varying amounts of responsibility for supervision of docents. 

The distributions for statements II, III, VI, and VIII show 

consistent agreement between the individuals in each category 

Statement VIII was rated at a value "5" by a high majority of 
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DO . , 0 40. . 0 5. ,0 
61. .7 36. ,7 1. ,7 

52. ,5 35. , 0 11. , 3 1.3 
60. .0 36. . 7 3. 3 

TABLE II 

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY 
STATEMENTS BY THE TOTAL GROUP WITH CERTAIN AMOUNTS 

OF MUSEUM EXPERIENCE 

Rank Priority Designation No 
Order Competency Statement 5 4 3 2 l Response 

(1) VIII. Communicate a positive and enthusiastic attitude toward the 
museum, the collection and art in general. 

Total Group 58.2 38.3 3.5 
Less than 5 Years 
5 Years or More 

(2) IV. Adjust language and word usage to children of different ages 
and intellectual development. 

Total Group 55.3 36.2 7.8 
Less than 5 Years 
5 Years or More 

(3) II. Express ideas clearly and logically. 

Total Group 34.8 58.9 6.4 
Less than 5 Years 33.8 61.3 5.0 .. !! 
5 Years or More 36.7 55.0 8.3 .! . [ 

(4) III. Speak clearly, audibly and with modulation. 

Total Group 24.1 66.0 9.2 
Less than 5 Years 27.5 62.5 10.0 . . !! *' 
5 Years or More 20.0 70.Q .8.3 !! ' . 

(5) VI. Accept comments, and answer questions with ease. 

Total Group 24.1 63.8 11.3 0.7 
Less than 5 Years 26.3 62.5 10.0 1.3 .. '* 
5 Years or More 21.7 66.7 11.7 . ] 

I- Exhibit honesty, sincerity, unaffectedness, naturalness and 
spontaneousness during a guided tour. 

Total Group 34.8 51.8 9.9 2.8 .. 0 7 
Less than 5 Years 33.8 52.4 11.2 1.3 .. 1*3 
5 Years or More 36.7 50.0 8.3 5.0 !! 

^^) V- Initiate a dialogue with members of the tour group. 

Total Group 22.0 46.8 20.6* 7.8 2.8 
Less than 5 Years 20.0 42.5 22.5 12.5 2^5 
5 Years or More 25.0 53.3 16.7 1 7 3^3 [ 

(8) VII. Verbally represent works of art to a group. 

Total Group 14.2 36.2 33.3 8.5 5.0 2.8 
Less than 5 Years 10.0 43.8 31.2 7.4 6 3 1 3 
5 Years or More 18.3 26.7 36.7 10.0 3^3 5"0 
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TABLE III 

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY 
STATEMENTS BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF 

THEIR TOTAL RESPONSIBILITY DEVOTED TO 
SUPERVISION OF DOCENTS 

Rank Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response 

(1) VIII. Communicate a positive and enthusiastic attitude toward the 
museum, the collection and art in general. 

All Staff 67.2 28.1 4.7 
No Responsibility 
Less than 33% 
33% or More 

(2) IV. Adjust language and word usage to children of different ages 
and intellectual development. 

All Staff 48.4 39.1 10.6 1.6 

No Responsibility 28, ,6 71.4 
Less than 33% 41. , 9 48.8 
33% or More 12. , 5 75. 0 

No Responsibility 21. ,4 71, .4 
Less than 33% 30. ,2 51, .2 
33% or More 25, ,0 75. ,0 

n 

64. . 3 35. 7 14 
65. , 1 30.2 4.7 .. !! 42 
87. , 5 12.5 8 

64 

No Responsibility 50, . 0 35. 7 14. 3 14 
Less than 33% 51. .2 39.5 9.3 42 

8 33% or More 37. ,5 37.5 12.5 12.5 
42 
8 

64 

(3) II. Express ideas clearly and logically. 

64 
. . 14 

9.3 .. .. .. 42 
12.5 .. .. 8 

64 

(4) exhibit honesty, sincerity, unaffectedness, naturalness and 
spontaneousness during a guided tour. 

All Staff 31.3 53.1 10.9 4.7 .. .. 64 
No Responsibility 14.3 
Less than 33% 39.5 
33% or More 25.0 25.0 37.5 12.5 

X 2 = 17.98752 df = 9 p<.04 

(5) VI. Accept comments, and answer questions with ease. 

All Staff 26.6 59.4 12.5 1.6 .. .. 64 

78.6 7. , 1 14 
48 . 8 7. ,0 4.7 . ; 42 

_8 
64 

7.1 . . .. . . 14 
16.3 2.3 .. .. 42 
" . . __8 

64 



(6) III. Speak clearly., audibly and with modulation. 

(7) 

(8) VII. 

68 

R a n k Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response 

All Staff 15.6 68, .8 15.6 64 
No Responsibility 14. 3 78 .6 7.1 14 
Less than 33% 20.9 56, .1 20.9 42 
33% or More . . 100, .0 8 

64 

Initiate a dialogue with members of the tour group. 

All Staff 28.1 46, .9 20. 3 1, .6 3 . 1 64 
No Responsibility 28.6 42 . ,9 14.3 7, . 1 7 .1 14 
Less than 33% 34.9 48. ,8 14.0 42 

8 33% or More TT. 5 62.5 
42 
8 

S4 

Verbally represent works of art ; to a group. 

All Staff 12.5 32. .8 42.2 7. ,8 1 .6 3.1 64 
No Responsibility 14. 3 42. 9 14. 3 7. , 1 7 . 1 14.3 14 
Less than 33% 11.9 31. 0 47.6 9. , 5 42 
33% or More 12.5 25. 0 62.5 . 8 

64 
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individuals in each category. Statement IV is rated at a 

value "5" by individuals in two of the three responsibility 

categories. The majority of those individuals who supervise 

docents, more than one-third of their time on the job, were 

divided between values "4" and "5*" A higher percentage of 

individuals in this same category also rated statements V 

and VII lower than the respondents in the other responsi-

bility categories. 

Even though the frequency distributions for statements 

I and V indicate a relationship between amount of responsi-

bility for supervision of docents and ratings on these 

statements, they are not statistically significant at the 

.05 level. 

Table IV summarizes the frequency distributions for 

staff with varying amounts of responsibility for docent 

training. 

The high priority ranking for statement IV by all 

staff is caused, in part, by the large number of respondents 

in the "No Responsibility" and "Less than 33%" responsibil-

ity groups awarding it a value of "5" (Desperate Need). The 

small number (9) of staff indicating that more than 34 per-

cent of their job was devoted to docent training distributed 

themselves between the top three value ratings. Of the six 

individuals who indicated between 34 and 67 percent respon-

sibility for docent training, 50 percent rated statement IV 

at a value "4" (Great Importance). The three individuals 
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TABLE IV 

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY 
STATEMENTS BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF 

THEIR TOTAL RESPONSIBILITY DEVOTED TO 
THE TRAINING OF DOCENTS 

Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response n_ 

(1) VIII. Communicate a positive and enthusiastic attitude toward the 
museum, the collection and art in general. 

64 
10 
45 
6 

_3 
64 

All Staff 67, . 2 28. . 1 4, . 7 
No Responsibility 60, .0 40, .0 
Less than 33% 71, , 1 24 . ,4 4. .4 
34 to 67% 50. , 0 33. , 3 16. ,7 
More than 68% 66, , 7 33. ,3 

( 2 ) ' IV- Adjust language and word usage to children of different ages 
and intellectual development. 

(3) 

All Staff 48. ,4 39, .1 1.0, .6 
No Responsibility 50. 0 40. .0 10, .0 
Less than 33% 53. 3 37. ,8 6, .7 
34 to 67% 16. 7 50. ,0 33. .3 
More than 68% 33. 3 33. ,3 33. ,3 

1 . 6 

2 . 2 

II. Express ideas clearly and logically. 

64 
10 
45 
6 

J3 
64 

All Staff 34, .4 57. ,8 7, .8 
No Responsibility 20, .0 70. 0 10, . 0 
Less than 33% 40. , 0 57. 8 2. ,2 
34 to 67% 16. , 7 50. 0 33. ,3 
More than 68% 33. .3 33. 3 33. , 3 

Exhibit honesty, sincerity, unaffectedness, naturalness and 
spontaneousness during a guided tour. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
More than 68% 

31. .3 53, . 1 10. ,9 4.7 
20. , 0 40, . 0 40. ,0 
33. ,3 57 , .8 6. , 7 2.2 
33. ,3 50. .0 16.7 
33. .3 33. ,3 33. 3 
df = 9 P<. 

64 
10 
45 
6 

_3 
64 

64 
10 
45 
6 
3 

54 
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Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response 

(5) VI. Accept comments, and answer questions with ease. 

All Staff 26. , 6 59. .4 12. . 5 1.6 64 
No Responsibility 10. , 0 80. .0 10. .0 10 
Less than 33% 31. . 1 53. , 3 13. .3 2.2 45 
34 to 67% 33. .3 66, .7 6 
More than 68% 66, .7 33. .3 3 

64 

(6 ) III. Speak clearly, audibly and with modulation, 

All Staff 15. ,6 68. ,8 15. .6 64 
No Responsibility 10. , 0 90. ,0 10 
Less than 33% 15. ,6 68. ,9 15. .6 .1 1 ! 45 
34 to 67% 16. , 7 50. ,0 33. .3 6 
More than 68% 33. , 3 33. ,3 33. . 3 3 

64 

(7) V. Initiate a dialogue with members of the tour group. 

( 8 ) 

All Staff 28.1 46. , 9 20. 3 1.6 3, .1 64 
No Responsibility 20. 0 40, .0 40. 0 10 
Less than 33% 26.7 51, , 1 17. 8 4, .4 45 
34 to 67% 66.7 33. , 3 6 
More than 68% 33. ,3 33. 3 CO

 
C
O
 

CO
 

3 
X2 = 29.60403 df' = 12 p<. 01 64 

Verbally represent works of art ; to a group. 

All Staff 12.5 32. ,8 42. 2 7.8 1. .6 3. . 1 64 
No Responsibility 20.0 50. , 0 30. 0 10 
Less than 33% 13. 3 26. .7 44 . 5 8.9 2. .2 4. .4 45 
34 to 67% 33. .3 50. 0 16.7 6 
More than 68% , . 66. , 7 33. 3 3 

64 
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who declared their responsibility for training docents to 

comprise more than 68 percent of their jobs were diverse in 

their opinions on these competency statements. All three 

rated statements I through V differently. Two of the respon-

dents agreed that statements VI and VII were of "great 

importance," but not a "desperate need." Likewise, two of 

the respondents in this category rated statement VIII at a 

value "5." As with individuals in other groups, it was not 

unanimous. Statement VIII received value "5" ratings by 

the highest percentage of individuals in each group. The 

highest percentage of those individuals with less than 

33 percent responsibility for docent training designated 

this statement a "desperate need." All museum staff were in 

close agreement in their ratings on these statements. 

Undergraduate Education and Teaching 
Experience Among Volunteers 

Table V summarizes the responses of volunteer respon-

dents with bachelors degrees. Listed under each statement 

is a summary of the frequence distributions for (1) all of 

the volunteer docents replying to the survey, (2) volunteers 

possessing an undergraduate degree with specialization in 

Education, and (3) volunteers possessing an undergraduate 

degree in one or more of the Arts. The "Other" category 

includes the responses of volunteers with an undergraduate 

degree in the sciences, liberal arts, history, anthropology, 

and any other academic specialization designated. The total 
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TABLE V 

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY 
STATEMENTS BY VOLUNTEER DOCENTS POSSESSING AN 

UNDERGRADUATE DEGREE IN PARTICULAR AREAS 
OF ACADEMIC SPECIALIZATION 

Rank Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response 

(1) Adjust language and word usage to children 
and intellectual development. 

All Volunteers 61. 0 33.8 5. ,2 
Education 68.8 31.3 
Arts 72. 7 27.3 
Ot her 57. 1 32.1 10. ,7 

77 
16 
11 
28 
55 

(2) VIII. Communicate a positive and enthusiastic attitude toward the 
museum, the collection and art in general. 

All Volunteers 50.6 46.8 2.6 .. .. .. 77 

16 
11 
28 
55 

(3) 

(4) III. 

Educat ion 62. 5 37. 5 
Arts 54. D 45. 5 
Other 50. 0 46.4 3.6 

Express ideas clearly and logically. 

All Volunteers 35. 1 59. 7 5.2 
Educat ion 31. 3 62.5 6.3 
Art s 45. 5 45.5 9.1 
Other 32. 1 67.9 

Speak clearly, audibly and with modulat ion 

All Volunteers 31. 2 63.6 3.9 
Educat ion 20. 0 80,0 
Arts 45. 5 45.5 9.1 !! 
Other 21. 4 78.6 

77 
16 
11 
28 
55 

1.3 77 
16 
11 
28 
55 
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Rank 
Order Competency Statement 

Priority Designation 
5 4 3 2 1 

No 
Response 

(5) I. Exhibit honesty, sincerity, unaffectedness, naturalness and 
spontaneousness during a guided tour. 

All Volunteers 37.7 50.6 9.1 1.3 1.3 
Educat ion 37. , 5 56. .3 6. ,3 16 
Arts 45. , 5 27, .3 27. ,3 11 
Other 39. , 3 50, .0 10. ,7 28 

( 6 ) VI. Accept comments, and answer questions with ease. 

(7) 

( 8 ) VII. 

All Volunteers 22.1 67.5 10.4 
Educat ion 12.5 75 . ,0 12. 5 
Arts 18.2 81. ,8 . , 
Other 21.4 67. ,9 10.7 

Initiate a dialogue ( with members of the tour group 

All Volunteers 16.9 46. ,8 20.8 13. , 0 2.6 
Educat ion 6.3 62. , 5 12.5 18, .8 

# # Arts 45. , 5 36.4 9, .1 9.1 
Other 25. 0 35. ,7 21.4 17. .9 

Verbally represent works of art to a group. 

All Volunteers 15. 6 39. .0 26.0 9, . 1 7.8 
Educat ion 6.3 37. , 5 37.5 12, , 5 6.3 
Arts 20.0 40. , 0 10. 0 30.0 
Other 18.5 37. .0 29.6 14, .8 . . 

2 . 6 

77 
16 
11 
28 
55 

77 
16 
11 
28 
55 

77 
16 
11 
28 
55 
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number of volunteers with undergraduate degrees is fifty-

five. The total number of volunteers responding to this 

survey is seventy-seven. 

Those respondents with degrees in the arts had varying 

opinions on five of the eight statements, while those with 

degrees in education had a clear consensus of opinion on 

seven out of the eight statements. For statements I, II, 

III, V, and VIII, less than fifty percent of the volunteers 

with degrees in the arts agreed on any one value designation, 

Over 90 percent of the volunteers in this category were 

divided evenly between values "5" and "4" on statements II 

and III. In contrast, a clear majority (62.5 percent and 

80.0 percent, respectively) of those with degrees in educa-

tion selected value "4" (Great Importance) for the same 

statements. The high percentage of respondents in each 

specialization category awarding statement IV a value "5M 

contributed to the high percentage of all volunteers award-

ing it a value "5." Over 70 percent of the respondents 

with degrees in the arts awarded this statement a value "5." 

A smaller percentage of volunteers in each category awarded 

statement VIII a value "5." This affects the rating by all 

volunteers as contrasted with the ratings of the staff. 

Volunteers in all categories exhibited indecision on 

statement VII. The number of respondents in each category 

distributed themselves on all steps of the priority scale. 

Chi-Square tests for independent showed no systematic 
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relationship between the degree specialization and ratings 

on these statements. 

Table VI shows the percentage of volunteers, with 

varying amounts of teaching experience, awarding the state-

ments particular value. Listed under each statement are 

summaries of the frequency distributions for (1) all of the 

volunteer docents, (2) respondents possessing no teaching 

experience, (3) respondents possessing between one and ten 

years of teaching experience with experience on the elemen-

tary level, and (4) respondents possessing eleven or more 

years teaching experience with experience on the elementary 

level. The total number of twenty volunteers, with teaching 

experience on the elementary level, responded to this survey. 

The number of respondents with no teaching experience is 

more than double the number with experience. As a result, 

the ratings by the individuals in this group have a strong 

affect on the averages for the total group. The ratings by 

the group with no teaching experience are distributed on the 

five point priority scale more than those of the groups with 

teaching experience. 

For example, on statements I, II, and III, a much 

higher percentage of respondents in the "1 to 10 Years" 

experience category chose value "4" (Great Importance), than 

did those in the "No Experience" category. On statement III, 

82.4 percent of the respondents in the "1 to 10 Years" 

category chose value "4," while 57.1 percent in the "No 
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TABLE VI 

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY 
STATEMENTS BY VOLUNTEER DOCENTS WHO HAVE ACCRUED 

CERTAIN NUMBERS OF YEARS OF ELEMENTARY LEVEL 
TEACHING EXPERIENCE 

Rank 
Order Competency Statement 5 > 

Priority Designation No 
4 3 2 1 Response n 

(1) IV. Adjust language and word usage to children of different ages and 
intellectual development 

All Volunteers 61. 0 33.8 5.2 . . 77 
No Experience 54. 8 35.7 9.5 42 
1 to 10 Years 58. 8 41.2 17 
11 or More Years 100. 0 . , . . 3 

62 

<2) VIII. Communicate a positive > and enthusiastic attitude toward the 
museum, the collection . and art in general. 

All Volunteers 50. 6 46.8 2.6 77 
No Experience 57 . 1 38.1 4.8 42 
1 to 10 Years 64. 7 35.3 17 
11 or More Years 33. 3 66.7 . . . . . . 3 

62 

(3) II. Express ideas clearly and logically. 

All Volunteers 35. 1 59. 7 5.2 77 
No Experience 38. 1 57 . 1 4.8 42 
1 to 10 Years 17. 6 76.5 5.9 17 
11 or More Years 33. 3 33.3 33. 3 3 

62 

(4) III. Speak clearly, audibly and with modulation. 

All Volunteers 31. 2 63.6 3.9 .. .. 1.3 77 
No Experience 35. 7 57. 1 7.1 42 
1 to 10 Years 17. 6 82.4 17 
11 or More Years 100.0 3 

62 
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Rank Priority Designation -No 
Order Competency Statement 5 4 3 2 1 Response n 

(5) I. Exhibit honesty, sincerity, unaffectedness, naturalness and (5) 
spontaneousness during a guided tour. 

All Volunteers 37.7 50. 6 9.1 1. 3 1.3 77 
No Experience 38.1 50. 0 9.6 2.3 42 
1 to 10 Years 35.3 64. 7 . . 17 
11 or More Years 66.7 33.3 3 

62 

(6) VI. Accept comments, and answer questions with ease. 

All Volunteers 22.1 67. 5 10.4 77 
No Experience 26.2 61. 9 11.9 . . 42 
1 to 10 Years 11.8 76. 5 11.8 . . 17 
11 or More Years 33.3 33. 3 33.3 . . 3 

62 

(7) V. Initiate a dialogue with members of the tour group. 

All Volunteers 16.9 46. 8 20.8 13. 0 2.6 77 
No Experience 19.0 38. ,1 23.8 14. 3 4.8 42 
1 to 10 Years 5.9 76. 5 17.6 . . . . 17 
11 or More Years .. 100. 0 3 

62 

(8) VII. Verbally represent works of art to a group. 

All Volunteers 15.6 39, ,0 26.0 9. 1 7.8 2.6 77 
No Experience 19.1 38, ,1 21.4 7. 1 12.0 2.3 42 
1 to 10 Years 47. .1 41.2 11. 8 17 
11 or More Years . 100.0 3 

62 
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Experience" category chose value "4." This trend is 

consistent throughout the distributions for these statements. 

Of particular interest are the ratings for top priority 

statements IY and VIII. All three of the respondents indi-

cating eleven or more years of teaching experience rated 

item IV a value "5." Those with less than ten years of 

experience were closely divided between value "5" and value 

"4" with the majority (58.8 percent) selecting value "5." 

A slightly lower percentage of those respondents without 

experience also awarded this item a value "5." A high per-

centage (64.7) of the respondents with one to ten years of 

experience rated item VIII at a value "5." In contrast, 

however, two of the three respondents in the "11 or More 

Years" category rated this item at a value "4." Chi-Square 

tests for independence on each of these statements indicated 

no systematic relationship between the amount of teaching 

experience and the ratings on these statements. 

Knowledge Competency Statements 

The result of computing the total point scores for 

statements in the knowledge competency category revealed 

agreement between the two groups on all but the two highest 

priority items. Figure 9 indicates that both groups chose 

statements I (relate the objects and exhibitions to the 

students' own experiences and intellectual capabilities) 

and V (present enough information to make the tour interest-

ing and informative) as the two most important knowledge 
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statements. The staff ranked statement I the highest, 

while the volunteers ranked statement V the highest. 

Table VII shows that only statement I received value 

"5" ratings from both groups. Seven out of the total of 

eleven statements in this category received value "4" 

ratings. In addition, a great deal of disagreement marks 

the overall ratings for statement VIII. As a group, 

34.8 percent of all respondents designated it at a value 

"3" (Probably Significant). A larger percentage (4.5) of 

the respondents were split between values "4" and "2." This 

trend is repeated in the ratings of individuals in both sub-

groups. The same percentage (32.5) of volunteers awarding 

statement VIII value "3" also awarded statement IX a value 

"1" (No Good Evidence of Significant Need). A slightly 

higher percentage (..35.9) of the staff also awarded this 

statement a value "1." Most of the respondents (83-7 percent) 

awarded this item a value of "3" or less. In a likewise 

manner, a high percentage (41.8) also designated statement 

XI a value "1." While a slightly lower percentage of the 

respondents awarded this item a value "3" or less, the per-

centage in agreement for awarding it a value "1" is 

significantly higher. As groups, a higher percentage of the 

museum staff rejected statement XI that did the volunteers. 

More than 45 percent of the staff awarded this item a value 

"1," as opposed to exactly 39 percent of the volunteers. 

More than twice the number of volunteers (17) than staff (7) 
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TABLE VII 

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS 
BY THE TOTAL GROUP AND THE TWO MAJOR SUB-GROUPS: 

MUSEUM STAFF AND VOLUNTEER DOCENTS 

Rank Priority Designation Mo 
Order Competency Statement 5 4 3 2 1 Response n 

(1) I. Relate the objects and exhibitions to the students' own 
experiences and intellectual capabilities. 

Total Group 47.5 34.0 13.5 3.5 0.7 0.7 141 
64 

(3) 

(4) 

(5) 

Museum Staff 51. , 6 26, ,6 IS.8 1. , 6 1.6 
Volunteer Docents 44, .2 40, .3 9.1 5, .2 1.3 77 

141 

(2) V. Present enough information to make the tour interesting and 
informative. 

Total Grouo 32.6 56.0 9.9 .. 0.7 0.7 141 
Museum Staff 25. 0 59 .4 15. 6 . . 64 
Volunteer Docents 39. 0 53.2 5. 2 . . 1.3 1.3 77 

141 

IV. Include in a tour the accurate f acts and points important to' 
the exhibition. 

Total GrouD 31. 9 46.8 17. ,0 2.8 1.4 141 
Museum Staff 31. 3 43.8 18. ,8 3 .1 3.1 64 
Volunteer Docents 32. 5 49.4 15, .6 2.6 77 

141 

VI. Present interesting and informative material without the use 
of notes. 

Total Group 30. , 5 36.9 22, .0 5. 0 5.7 141 
Museum Staff 29. , 7 39.1 21, . 9 3.1 6.3 64 
Volunteer Docents 31. .2 35.1 22 .1 6.4 5.2 77 

141 

VII. Draw comparisons between selected obj ects in the museum. 

Total Group 17, . 7 46.1 26 .2 7.8 2.1 141 
Museum Staff 21. .9 40.6 28 . 1 6 . 3 3.1 64 
Volunteer Docents 14 .3 50.6 24 .7 9.1 1.3 77 

141 

(6) VIII. Use and art research library. 

Total Group 14.2 19.9 34.8 20.6 10.6 .. 141 
Museum Staff 10.9 21.9 37.5 23.4 6.3 .. 64 
Volunteer Docents 16.9 18.2 32.5 18,2 14.3 .. 77 

141 

(7) II. Plan and execute a tour based upon an interesting and pertinate 
theme. 

Total Group 12.8 48.2 24.1 9.9 4.3 0.7 141 
Museum Staff 15.6 43.8 26.6 9.4 4.7 .. 64 
Volunteer Docents 10.4 51.9 22.1 10.4 3.9 1.3 77 

141 
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ITalTK Priority Designation No 
Order Competency Statement 5 4 3 2 ,1 Response n 

(8) III. Plan a tour which follows a logical order. 

Total Group 10.6 46.1 29,8 10.6 2.1 0.7 141 
Museum Staff 10.9 43.8 35.9 6.3 1.6 1.6 ~~64 
Volunteer Docents 10.4 48.1 24.7 14.3 2.6 .. 77 

141 

(9) X. Represent the objects in the museum's collection in historical/ 
cultural perspective. 

Total Group 12.8 34.8 29.1 20.6 2.1 0.7 
Museum Staff 10.9 34.4 34.4 17.2 3.1 
Volunteer Docents 14.3 35.1 24.7 23.4 1.3 1^3 

(10) XI. Pass a comprehensive college level art history course. 

141 
64 
77 

141 

Total Group 8.5 14.2 16.3 19.1 41.8 .. 141 
Museum Staff 6.3 15.6 10.9 21.9 TTT3 .. ~64 
Volunteer Docents 10.4 13.0 20.8 16.9 39.0 .! 77 

l4l 

(11) IX. Write a research paper on a selected aspect of the museum's 
collection or art history. 

Total Group 5.0 10.6 22.7 27.0 34.0 0.7 141 

Museum Staff 1.6 7.8 26.6 28.1 3o79 . ~~64 
Volunteer Docents 7.8 13.0 19.5 26.0 32~o 1.3 77 

141 
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awarded this statement the higher value of "3." Chi-Square 

tests for independence indicated that there was no statis-

tically significant relationship between either group and 

the ratings on the statements at the .05 level. 

Museum Experience 

Table VIII presents the frequency distribution for 

respondents with certain amounts of museum experience. 

These percentages show few instances where more than fifty 

percent of the respondents agreed on a particular value 

designation for a statement. The group with five years or 

more museum experience distributed the responses to state-

ments VI, VIII, IX, X, and XI in a way that the highest 

percentages are comparatively small. Of these five state-

ments, VI and XI had the highest percentages of agreement 

at 36.7 percent each. For statement VI, it was for value 

"4;" for statement XI, it was for value "1." Statements 

VIII, IX, and X also had agreement with no more than 

35 percent for VIII, and 26.7 and 28.3 percent for statements 

IX and X, respectively. Exceptions are evident for state-

ments II and V. In statement II, 53-3 percent of the 

respondents with five or more years of experience awarded 

the statement a value "4." Both experience groups had more 

than a fifty percent majority of the respondents designating 

value "4" for statement V. The Chi-Square test for indepen-

dence indicated a dependent relationship between experience 
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TABLE VIII 

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS 
BY THE TOTAL GROUP WITH CERTAIN AMOUNTS 

OF MUSEUM EXPERIENCE 

Rank Priority Designation No 

Order Corapet encv Statement 5 4 3 2 1 Response 

(1) I. Relate the objects and exhibitions to the students' own (1) 
experiences and intellectual capabilities. 

Total Group 47. 5 34.0 13. 5 3.5 0.7 0.7 

Less than 5 Years 50.0 31.3 13. 8 5. 0 

5 Years or More 43.3 38.3 13. 3 1.7 1.7 1.7 

(2) V. Present enough information to make > the tour interesting and (2) 
informative. 

Total Group 32.6 56.0 9. 9 0.7 0.7 

Less than 5 Years 35. 0 55.0 10. 0 

5 Years or More 30. 0 56.7 10. 0 1! 7 1! 7 

(3) IV. Include in a tour the accurate facts and points important to (3) 
the exhibition. 

Total Group 31. 9 46.8 17. 0 2.8 1.4 

Less than 5 Years 33.8 48.8 13. 8 3.8 

5 Years or More 30.0 43.3 21. 7 1.7 ! ! 3.3 

' (4) VI. Present interesting and informative material without the use 

of notes. 

Total Group 30. 5 36.9 22. ,0 5.0 5.7 

Less than 5 Years 31.3 37 . 5 20. ,0 6.3 5.0 

5 Years or More 30.0 36 . 7 25. ,0 1.7 6.7 

(5) V. Draw comparisons between selected objects in the museum. 

Total Group 17.7 46.1 26, .2 7.8 2.1 

Less than 5 Years 11. 3 48.8 30 .0 7.5 2.5 

5 Years or More 26.7 43.3 20 .0 8.3 1.7 

(6) VIII. Use an art research library. 

Total Group 14.2 19.9 34 .8 20.6 10.6 

Less than 5 Years 8.8 20.0 35 . 0 25.0 11.3 

5 Years or More 21.7 20.0 35 .0 13.3 10.0 
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Rank 
Order Competency Statement 5 

Priority Designation 
4 3 2 1 

No 
Response n 

(7) II. Plan and execute a tour based upon an interesting and 
pertinate theme. 

Total Group 12. 8 48 . 2 24.1 9.9 4. 3 0.7 
Less than 5 Years 12. 5 43. 8 27.5 10.0 5. 0 1.3 
5 Years or More 13. 3 53. 3 20. 0 10.0 3. 3 

(8) III. Plan a tour which follows a logical order. 

Total GrouD 10. 6 46. 1 29.8 10.6 2. 1 0.7 
Less than 5 Years 12. 5 46. 3 28.8 10.0 2. 5 . , 
5 Years or More 8. 3 46. 7 31.7 10.0 1. 7 1.7 

(9) X. Represent the objects in the museum 's collection in historical/ 
cultural perspective. 

Total Group 12. 8 34. 8 29.1 20.6 2. 1 0.7 
Less than 5 Years 7. ,5 40, . 0 32.5 17. .5 2. , 5 , , 

5 Years or More 20, ,0 28. .3 23.3 25. .0 . 1 . .7 1.7 

(10) XI. Pass a comprehensive college level art history course. 

Total Group 8.5 14,2 16.3 19.1 41;8 
Less than 5 Years 2.5 12.5 18.8 20.0 46.3 
5 Years or More 16.7 16.7 13.3 16.7 36.7 

X2 = 10.00906 df = 4 p<. 05 

(11) IX. Write a research paper on a selected aspect of the museum's 
collection or art history. 

Total Group 5.0 10.6 22.7 27.0 34.0 0.7 
Less than 5 Years 1.3 10.0 20.0 27.5 41.3 
5 Years or More 10.0 11.7 25.0 26.7 25.0 1.7 
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and the ratings on statement XI. Chi-Square for statement 

XI was 10.00906 with 4 degrees of freedom and significance 

at p<.05. No significant systematic relationships existed 

for the other ten knowledge competency statements. 

Responsibi1ities of the Museum Staff 

Table IX presents the frequency distributions for the 

priority designations awarded the knowledge statements by 

museum staff with certain amounts of their total responsi-

bility devoted to supervision of docents. The statements 

are rank ordered according to the total point scores of the 

staff. The frequency distributions for (1) all museum staff, 

(2) museum staff with no responsibility for supervision of 

docents, (3) museum staff with less than 33 percent of their 

total responsibility devoted to this task, and (4) staff 

with 33 percent or more of their total responsibility 

devoted to this task. 

The staff with some responsibility for supervision of 

docents rated statements I, II, and III higher than did the 

staff with no supervision responsibilities. The high per-

centage of respondents in the "Less than 33%" and "33% or 

More" categories, rating item I at a value "5," are respon-

sible for the high percentage of all staff designating this 

Item a value "5." This is also true for statements II and 

III. The respondents in the "Less than 33%" category rated 

these items at a value "4." In contrast, the majority of 
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TABLE IX 

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS 
BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR TOTAL 

RESPONSIBILITY DEVOTED TO SUPERVISION OF DOCENTS 

Rank 
Order Competency Statement 

Priority Designation No 
4 3 2 1 Response 

(1) i. Relate the objects and exhibitions to the students' own 
experiences and intellectual capabilities. 

All Staff 
No Responsibility 
Less than 33% 
33% or More 

51.6 26.6 18.8 1.6 1.6 
35. , 7 35, .7 28. ,6 . t . . 
52 , , 4 28, .6 14. , 3 2.4 2.4 
75, , 0 25. , 0 

64 
14 
42 
__8 
64 

( 2 ) 

(3) 

V. Present enough information to make the tour interesting and 
informative. 

IV. 

All Staff 25. 0 59.4 15. 6 
No Responsibility 35. 7 57.1 7. 1 
Less than 33% 21. ,4 57.2 21.4 
33% or More 25. ,0 75.0 

Include in a tour the accurate facts and points important 
the exhibition. 

All Staff 31, .3 

00 
CO 
"3* 18.8 3.1 3,1 

No Responsibility 2S .6 35. 7 21.4 14. 3 
Less than 33% 33 . 3 42.9 19.0 4.8 
33% or More 25 .0 62.5 12.5 

64 
14 
42 
8 

54 

64 
14 
42 
_8 
64 

(4) VI. Present interesting and informative material without the use 
of notes. 

All Staff 29.7 39.1 21.9 >. 1 6.3 
No Responsibility 28. .6 42 . ,9 21. , 4 7. , 1 
Less than 33% 31. ,0 35. , 7 23. ,8 2, .4 7. , 1 
33% or More 25, .0 50, .0 12, .5 12 , .5 

64 
14 
42 
__8 
64 

(5) VII. Draw comparisons between selected objects in the museum. 

6.3 All Staff 21.9 40.6 28.1 
No Responsibility 21.4 50.0 21.4 
Less than 33% 19.1 40.5 28.6 
33% or More 37.5 25.0 37.5 

9.6 

3.1 
7.1 
2.4 

64 
14 
42 
8 

64 

(6) II. Plan and execute a tour based upon an interesting and pertinate 
theme. 

All Staff 15.6 43.8 26.6 
No Responsibility 7.1 35.7 42.9 
Less than 33% 16.7 50.0 
33% or More 25.0 25.0 

21.4 
25.0 

9.4 4.7 
7.1 7.1 
7.1 4.8 

25.0 

6_4 
14 
42 
_8 
64 



Rank 
Order Competency Statement 

Priority Designation 
4 3 2. 1 

No 
Response 

(7) III. Plan a tour which follows a logical order. 

( 8 ) 

(9) VIII 

(10) 

(11) 

All Staff 10 . 9 43. 8 35. 9 6 .3 1. 6 1.6 64 
No Responsibility 7 . 7 38. 5 46. 2 7 .7 14 
Less than 33% 9 . 5 50. 0 35. 7 2 .4 2. 4 , 2 . 4 42 
33% or More 25 .0 25. 0 25. 0 25 .0 . , 8 

64 

Represent the objects in the museum 's collection in historical/ 
cultural perspective. 

All Staff 10 . 9 34. 4 34 . 4 17 . 2 3. 1 64 
No Responsibility 21 .4 42. 9 28. 6 7 .1 14 
Less than 33% 7 . 1 33. 3 38. 1 19 .0 2. 4 42 
33% or More 12 . 5 25. 0 25'. 0 25 .0 12. 5 8 

64 

Use an art research library. 

All Staff 10 .9 21. 9 37. 5 23 .4 6. 3 64 
No Responsibility 21 .4 7. 1 50. 0 14 .3 7. 1 14 
Less than 33% 7 . 1 28. 6 31. 0 26 .2 7. 1 42 
33% or More 12 .5 12. 5 50. 0 25 .0 , 8 

F4 

Pass a comprehensive college ! level art history r course. 

All Staff 6, .3 - 15. 6 10. 9 21 . 9 45. 3 64 
No Responsibility 14. 3 14. 3 28 .6 42. 9 14 
Less than 33% 7, .1 14. 3 7. 1 23 .8 47. 6 42 
33% or More 12 . 5 25. 0 25. 0 37. 5 . . 8 

IX. Write a research paper on a selected aspect of the museum's 
collection or art history. 

All Staff 
No Responsibility 
Less than 33% 
33% or More 

1.6 26.6 28.1 35.9 

64 

64 
14.3 42 . 9 21, .4 21. ,4 14 

2.4 7.1 26. .2 31, .0 33. ,3 42 
25, , 0 75 . ,0 8 

64 
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respondents in the "No Responsibility" category rated these 

items at a value "3." However, Chi-Square tests for inde-

pendence showed the differences between the groups to be 

statistically significant at the .05 level. Rated low by 

the majority of the respondents with some responsibility for 

supervision of docents, but not by respondents without that 

responsibility, statement XI was also statistically insignif-

icant . 

Table X presents the percentage of those museum staff, 

with certain amounts of responsibility for docent training, 

awarding the knowledge statements particular values. Listed 

under each ranked competency statement are summaries, in 

percentages, of the frequency distributions for (1) all 

museum staff, (2) staff with no responsibility for docent 

training, (3) staff with less than 33 percent of their total 

responsibility devoted to this task, (k) staff with between 

34 and 67 percent of their total responsibility devoted to 

this task, and (5) staff with 68 percent or more of their 

total responsibility devoted to this task. 

A high percentage of the respondents in all but one of 

the responsibility categories rated statement I at a value 

"5." Two out of the three respondents in the "68% or More" 

responsibility group rated this item at a value "3." On all 

other knowledge competencies, the ratings of the three 

members of this group did not deviate significantly from the 

ratings of the individuals in the other groups. 
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TABLE X 

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS 
BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR TOTAL 
RESPONSIBILITY DEVOTED TO THE TRAINING OF DOCENTS 

Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response 

(1) I. Relate the objects and exhibitions to the students' own 
experiences and intellectual capabilities. 

All Staff 51. . 6 26, .6 18, . 8 1.6 1. ,6 64 
No Responsibility 50. , 0 40. ,0 10. ,0 10 
Less than 33% 53. , 3- 24. ,4 17, .8 2.2 2. .2 45 
34 to 67% 66. , 7 16. ,7 16, ,7 6 
68% or More . . 33. , 3 66, ,7 , , 3 

(2) V. Present enough information to make the tour interesting and 
informative. 

54 

All Staff 25. .0 59, A 15. .6 64 
No Responsibility 10. ,0 90. . 0 10 
Less than 33% 26. ,7 55, ,6 17. ,8 45 
34 to 67% 33. 3 33. ,3 33. ,3 6 
68% or More 33. 3 66. ,7 3 

64 

(3) IV- Include in a tour the accurate facts and points important to 
the exhibition. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

31, .3 43. 8 18. ,8 3, .1 3, . 1 64 
20. ,0 70. ,0 10. ,0 10 
28, .9 46. 7 17. ,8 2, ,2 .! 4. ,4 45 
50. ,0 33. . 3 16, ,7 6 
66. ,7 33. 3 3 

64 

( 4 ) VI. Present interesting and informative material without the use 
of notes. 

(5) 

All Staff 29. , 7 39. ,1 21. .9 3. . 1 6. ,3 
No Responsibility 30. ,0 40. ,0 20, .0 10. .0 
Less than 33% 26. , 7 40. .0 24, .4 2. ,2 6. ,7 
34 to 67% 33. , 3 50 . ,0 16. , 7 
68% or More 66. ,7 . . 33, .3 

VII. Draw comparisons between selected objects in the museum. 

All Staff 21, , 9 40. ,6 28. . 1 6, .3 
No Responsibility 10, . 0 30. ,0 50. ,0 10, .0 
Less than 33% 20. , 0 42. 2 28. 9 4. .4 
34 to 67% 33. , 3 50. ,0 16. , 7 
68% or More 66. , 7 33. ,3 

3.1 

4.4 

64 
10 
45 
6 

_3 
64 

64 
10 
45 
6 

J3 
64 
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Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response 

( 6 ) Plan and execute a tour based upon an interesting and pertinate 
theme. 

and pertinate 

All Staff 15.6 43.8 26.6 9.4 4.7 64 
No Responsibility 70.0 20.0 10.0 10 
Less than 33% 20! 0 35.6 31.1 8.9 4.4 . . 45 
34 to 67% 16. 7 33.3 16.7 16.7 16. 7 6 
68% or More 100.0 3 

S4 

(7) III. Plan a tour which follows a logical order. 

( 8 ) 

All Staff 10.9 43.8 35.9 6.3 1 , 6 1.6 
No Responsibility 10. ,0 40, ,0 30. , 0 20, .0 10 
Less than 33% 13. ,3 44. , 5 33. . 3 4, , 5 2.2 2.2 45 
34 to 67% . , 33. .3 66. ,7 6 
68% or More 66. ,7 33. .3 3 

64 

X. Represent the objects in the museum's collection in historical/ 
cultural perspective. 

All Staff 10, ,9 34. ,4 34, ,4 17, ,2 3. , 1 64 
No Responsibility 10, ,0 50, , 0 30. ,0 10. , 0 10 
Less than 33% 13, .3 37, ,8 31, , 1 15. ,6 2. ,2 45 
34 to 67% 66, ,7 33. ,3 6 
68% or More 33, ,3 33. ,3 33. ,3 3 

(9) VIII. Use an art research library 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

( 1 0 ) 

(11) 

XI. Pass a comprehensive college level art history course. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

IX. Write a research paper on a selected aspect of the museum's 
collection or art history. 

64 

10. .9 21. , 9 37, , 5 23. ,4 (?
) 

C
O
 

64 
30. ,0 30. . 0 40. . 0 10 

11. ,1 20. ,0 42, ,2 17. ,8 8.9 45 
16. ,7 33. ,3 50 . , 0 6 
33. ,3 66, , 7 3 

64 

6, .3 15. ,6 10. , 9 21, .9 45, ,3 64 
20, .0 10 . .0 10. !o 20, .0 40. , 0 10 
4, ,4 15. ,6 11. , 1 24, .4 44 . , 4 45 

33. ,3 , , 66 . .7 6 
33! '3 33, .3 33. ,3 3 

64 

All Staff 1.6 7, .8 26, .6 28, . X 35, .9 
No Responsibility • . . , 20. . 0 20, ,0 60, .0 
Less than 33% 11, . 1 26. .7 28. , 9 33, . 3 
34 to 67% 16. ,7 16. , 7 33. ,3 
68% or More 66. , 7 33. ,3 

33 

64 
10 
45 
6 

_3 
64 
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The respondents in the "34 to 67%" and "68$ or More" 

groups favored value "5" for statement IV, while the major-

ity of those with less responsibility, or no responsibility, 

rated it at a value "4." 

Inconsistent with the overall rating trends are the 

ratings on item VII. Fifty percent of the group, with no 

responsibility, rated this item at a value "3." The majority 

of respondents in the other three responsibility groups 

rated this item higher at a value "4." Two of the three 

respondents in the "68$ or More" group rated Item VII at a 

value "5." However, the Chi-Square test for independence 

showed the difference between the ratings by the groups not 

to be statistically significant at the .05 level. 

The majority of the respondents in the "No Responsi-

bility" and "34 to 67$" group rated item VIII at a value "2" 

(Possibly Significant) while the respondents in the largest 

group (Less than 33$) rated it a value "3" (Probably Signif-

icant). The response of the largest group substantially 

influenced the "All Staff" rating. In a like manner, the 

respondents in the "Less than 33$" group rated item X at a 

value "4" (Great Importance) while the majority of respon-

dents in the "No Responsibility" and "34 to 67$" groups 

rated it lower at a value "3." The response of the large 

group causes the "All Staff" ratings to show the majority 

of the responses split between value "3" and value "4." The 

Chi-Square tests for independence indicated the differences 
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in the ratings of the groups on statements VIII and X not 

to be statistically significant at the .05 level. 

Undergraduate Education and Teaching 
Experience Among Volunteers 

Table XI shows the percentage of volunteer docents, in 

each degree specialization category, awarding the statements 

in this competency category particular values. Listed under 

each ranked statement are summaries, in percentages, of fre-

quency distributions for (1) all of the volunteer docents 

responding to this survey, (2) docents possessing an under-

graduate degree with specialization in education, and 

(3) docents possessing undergraduate degrees with a speciali-

zation in one or more of the arts. The "Other" category 

includes the responses of those docents possessing an under-

graduate degree in the sciences, liberal arts, history or 

anthropology, and any other academic specialization not 

already designated. 

While statement I is ranked second highest by all of 

the volunteers, 50 percent of those with degrees in education 

rated this item at a value "4." More than 63 percent of the 

volunteers with degrees in the arts rated this statement at 

a value "5," one step higher than the education group, but 

the same as the individuals in the "Other" group. Conversely, 

more than 63 percent of the individuals in the other special-

ization groups rated it lower. The arts group also rated 

statements VIII much higher than did either the "Education" 
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TABLE XI 

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS 
BY VOLUNTEER DOCENTS POSSESSING AN UNDERGRADUATE DEGREE 

IN PARTICULAR AREAS OF ACADEMIC SPECIALIZATION 

Rank Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response n 

(1) V. Present enough information to make the tour interesting and 
informative. 

All Volunteers 39.0 53.2 5.2 1.3 1.3 77 
Education 25.0 62.5 12.5 . . . . 16 
Arts 45.5 45.5 9.1 11 
Other 39.3 53.6 7.1 28 

55 

(2 ) 

(3) 

(4) 

I. Relate the objects and exhibitions to the students' own 
experiences and intellectual capabilities. 

All Volunteers 44.2 40.3 9.1 5.2 1.3 
Education 37. , 5 50. ,0 6. • 3 6.3 
Arts 63. , 6 27, .3 9. .1 • . • • • • 
Other 46. ,4 39. .3 10. ,7 3.6 

Include in a tour the accurate facts and points important 
the exhibition. 

All Volunteers 32. . 5 49. ,4 15, .6 2.6 
Educat ion 31. , 3 50. , 0 12. , 5 6.3 
Arts 18. ,2 72. , 7 . 9. . 1 
Other 35. , 7 42. , 9 21. .4 

77 
16 
11 
28 
55 

2i 

16 
11 
28 
55 

VI. Present interesting and informative material without the use 
of notes. 

(5) 

( 6 ) 

All Volunteers 31, .2 35. , 1 22, . 1 6, .4 5. ,2 
Educat ion 18, .8 37. , 5 37. ,5 6, .3 
Arts 63, .6 27. ,3 9, , 1 
Other 21. ,4 39. ,3 21. .4 7, ,1 10. ,7 

VII. Draw comparisons between selected objects in the museum. 

All Volunteers 14.3 50.6 24.7 9.1 1.3 

77 
16 
11 
28 
55 

Educat ion 12. ,5 56 , .3 18 , .8 12. .5 16 
Art s 27. ,3 72, .7 11 
Other 10. ,7 46, .4 35, ,7 7. ,1 ! ! 28 

oo 

II. Plan and execute a tour based upon an interesting and pertinate 
theme. 

All Volunteers 10. .4 51, , 9 22, . 1 10. .4 3. ,9 1, .3 77 
Educat ion 68, .8 18. ,8 6. , 3 6. ,3 16 
Arts 9. .1 63. , 6 9. , 1 18. ,2 11 
Other 17. .9 35. .7 28, ,6 10. , 7 3. ,6 3. ,6 28 
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Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response 

(7) III. Plan a tour which follows a logical order. 

All Volunteers 10.4 48.1 24.7 14.3 2 . 6 
Educat ion 4 3 . .a 43, .8 6, .3 6. ,3 
Arts 18. ,2 72. , 7 9, . 1 
Other 10. ,7 32. .1 28, . 6 25, .0 3. ,6 

77 
16 
11 
28 
55 

(B) X. Represent the objects in the museum's collection in historical/ 
cultural perspective. 

All Volunteers 
Education 
Arts 
Other 

14.3 35.1 
12.5 31.3 
9.1 45.5 
14.3 25.0 

24.7 
12 .5 
27.3 
42.9 

23.4 
37. 5 
18.2 
17. 9 

(9) VIII. Use an art research library. 

1.3 

All Volunteers 16. ,9 18, .2 32. ,5 18. ,2 14. ,3 
Educat ion 6. ,3 18, .8 37. 5 25, .0 12, . 5 
Arts 36. ,4 18, .2 27. ,3 , , 18. .2 
Other 14, ,3 17. . 9 42. ,9 10, .7 14, .3 

1.3 
6.3 

77 
16 
11 
28 
55 

77 
16 
11 
28 
55 

(10) XI. Pass a comprehensive college level art history course. 

All Volunteers 10.4* 13.0 20 J 16.9 39.0 
Educat ion 6. ,3 12, . 5 25. .0 25. ,0 31. ,3 
Arts 9. , 1 27, .3 27. .3 9, ,1 27. .3 
Other 7. .1 7, .1 17, .9 14. . 3 53 , .6 

77 
16 
11 
28 
55 

(11) IX. Write a research paper on a selected aspect of the museum's 
collection or art history. 

All Volunteers 
Educat ion 
Art s 
Other 

7.8 13.0 
6.3 6.3 
18.2 18.2 
3.6 10.7 

19.5 
1 8 . 8 
36.4 
14.3 

26.0 
37. 5 
9.1 

2 8 . 6 

32.5 
31. 3 
1 8 . 2 
10.7 

1.3 

3.6 

77 
16 
11 
28 
55 
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or "Other" groups. The "Arts" group also rated statements 

IX and X higher than did the other groups. Chi-Square tests 

for independence indicated the higher ratings of the "Arts" 

group not significantly different from the ratings of the 

other groups. 

For the statements which received the lowest priority 

rankings by all volunteers (VIII, IX, and XI) the majority 

of the individuals in the "Arts" specialization group con-

sistently favored higher valued priority ratings. 

The "Arts" and "Education" groups were divided on four 

of the statements. A large percentage (87.6) of the educa-

tion group was divided between values "4" and "3" for 

statement III. The majority of the individuals in this 

group also split their ratings between values "4" and "3" 

on statement VI. Over 90 percent of the individuals in the 

"Arts" group distributed their ratings between values "5" 

and value "4." The individuals in this group were also 

divided three ways for statement XI. Over 80 percent of the 

respondents was equally divided between values "4," "3," and 

"1. " 

Table XII shows the percentage of volunteer docents, 

with particular amounts of teaching experience, awarding the 

statements priority designations. This table compares the 

responses of those with varying amounts of teaching experi-

ence to those with no teaching experience. Listed under each 

competency statement are summaries, in percentages, of the 



TABLE XII 

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS 
BY VOLUNTEER DOCENTS WHO HAVE ACCRUED CERTAIN NUMBERS 

OF YEARS OF ELEMENTARY LEVEL TEACHING EXPERIENCE 

Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response 

( ) V. Present enough information to make the tour interesting and 
informative. 

( 2 ) 

(3) 

All Volunteers 39.0 
No Experience 52.4 
I to 10 Years 17.6 
II or More Years 33.3 

53.2 5.2 
2.4 

11.8 
33.3 33.3 

42.9 
64.7 

1.3 
2.4 

1.3 

5.9 

I. Relate the objects and exhibitions to the students' own 
experiences and intellectual capabilities. 

All Volunteers 44.2 40.3 9.1 5.2 1.3 
No Experience 45.4 35.7 11.9 4.8 2^4 !! 
I to 10 Years 35.3 47.1 5.9 11.8 .! 
II or More Years 100.0 

IV. Include in a tour the accurate facts and points important to 
the exhibition. 

77 
42 
17 
_3 
62 

77 
42 
17 
J3 
62 

All Volunteers 32.5 49.4 
No Experience 40.5 40.5 
I to 10 Years 11.8 64.7 
II or More Years 33.3 66.7 

15.6 2.6 
16.7 2.4 
17.6 5.9 

77 
42 
17 
_3 
62 

V I- P resent interesting and informative material without the use 
of notes. 

(5) VII, 

( 6 ) 

All Volunteers 31.2 35.1 
No Experience 42.9 28.6 
I to 10 Years 11.8 41.2 
II or More Years 66.7 

2 2 . 1 
16.7 
41.2 
33.3 

6.4 5.2 
9.5 2.4 

5.9 

Draw comparisons between selected objects in the museum. 

All Volunteers 14.3 50.6 
No Experience 16.7 45.2 
I to 10 Years 17.6 64.7 
II or More Years 33.3 33.3 

II. Plan and execute a tour based 
theme. 

24.7 
2 6 . 2 
11.8 
33.3 

9.1 1.3 
9.5 2.4 
5.9 

77 
42 
17 
_3 
62 

11 
42 
17 
3 

55 

upon an interesting and pertinate 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

10.4 
14.3 

51.9 
45.2 
52.9 
F577 

22.1 
21.4 
35. 3 
33.3 

10.4 
14.3 
5.9 

3.9 
4.8 
5.9 

1.3 77 
42 
17 
_3 
62 



Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response n 

(7) 

( 8 ) 

(9) 

III. Plan a tour which follows a logical order. 

All Volunteers 10. 4 48. 1 24. 7 14. 3 2. 6 . , 77 

No Experience 14. 3 45. 2 19. 0 19. 0 2. 4 42 

1 to 10 Years . . 41. 2 41. 2 11. 8 5. 9 17 

11 or More Years 66. 7 33. .3 . . . . 3 
62 

X. Represent the objects in the museum' s collection in historical/ 
cultural perspective. 

All Volunteers 14, ,3 35. ,1 24, .7 23, .4 1, , 3 1.3 77 

No Experience 19. .0 33. 3 26, .2 19, .0 2, .4 42 

1 to 10 Years 11. .8 41. .2 17 .6 23, .5 5 . 9 17 

11 or More Years 33. .3 33. ,3 33 . 3 • • • • 
3 

62 

VIII. Use an art research library, 

All Volunteers 16 .9 18, .2 32 . 5 18 .2 14 . 3 77 

No Experience 23 .8 16, .7 19.0 21 .4 19 .0 42 
1 to 10 Years 5.JE> 23, .5 41 .2 11 .8 17 .6 17 
11 or More Years 66.7 33.3 

62 

(10) XI. Pass a comprehensive college level art history course. 

All Volunteers 10.4 13.0 20.8 16.9 

11 or More Years 

39. 0 
No Experience 9. 5 11, .9 21. ,4 14.3 42.9 
1 to 10 Years 11.8 17, .6 23, ,5 47.1 

33.3 33.3 33.3 

77 
42 
17 
_3 
62 

(11) IX. Write a research paper on a selected aspeot of the museum's 
collection or art history. 

All Volunteers 7.8 13.0 19.5 26.0 32.5 
No Experience 9.5 9.5 23.8 16.7 38.1 
I to 10'Years 5.9 17.6 17.6 29.4 29.4 
II or More Years 33.3 33.3 .. 33.3 

1.3 
2.4 

11 
42 
17 
J3 
62 
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frequency distributions for (1) all of the volunteers 

responding to this survey, (2) respondents possessing no 

teaching experience, (3) respondents possessing between 

1 and 10 years of teaching experience with experience on 

the elementary level, and (4) respondents possessing 11 or 

more years of teaching experience with experience on the 

elementary level. A total of 20 volunteers with teaching 

experience on the elementary level responded to this survey. 

The number of respondents with no teaching experience is 

more than double the number ivith experience. As a result, 

the ratings by the individuals in this group have a strong 

affect on the averages for the total group. 

The individuals in the "No Experience" group con-

sistently rated the statements higher than the individuals 

in the "1 to 10 Years" group. Differences between the two 

groups are seen in statements I, III, IV, V, VI, and VIII. 

In statement I, 45.5 percent of the respondents in the "No 

Experience" category favored value "5" as opposed to an 

almost equal percentage of the individuals in the "1 to 10 

Years" group who favored value "4." In statement III, 

45.2 percent of the individuals in the "No Experience" group 

rated the item at a value "4," while 82.4 percent of the 

individuals in the "1 to 10 Years" group was equally split 

between values "4" and "3«" Over 80 percent of the individ-

uals in the "No Experience" group was equally divided 

between values "5" and '4" while the "1 to 10 Years" group 
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had 64.7 percent for value "4." In a much more decided 

manner, the "No Experience" group favored value "5" over 

the value "4" designation of the other groups on statement 

V. The Individuals in the "1 to 10 Years" group were 

divided between values "4" and "3" for statement VI, while 

the "No Experience" group favored it at value "5." A dif-

ference is also seen in statement VIII. The respondents in 

the "1 to 10 Years" group favored value "3" as opposed to 

the value "5" choice of the "No Experience" group. The "No 

Experience" group distributed themselves rather evenly 

throughout the 5 point priority scale resulting in a very 

low (23-8) percentage of the total group favoring value "5>n 

The distribution of the ratings by the individuals in each 

group proved not different enough to be statistically sig-

nificant at the .05 level. 

- Affective Attribute Statements 

Figure 10 shows that the staff and volunteers rank 

Affective Attributes 

Rank Order by Museum Staff 

A positive and enthusiastic attitude ( T V 
toward volunteer work, the museum, 
art in general and the museum's 
collection. 

d > A desire to learn about art. 

Hank Order by Volunteer Docents 

- < 7 ) A positive and enthusiastic attitude 
toward volunteer work, the museum, 
art in general and the museum's 
collection. 

- © A desire to learn about art. 

A desire to become a proficient tour 
leader and/or museum teacher. (3^~ desire to become a proficient tour 

leader and/or museum teacher. 

The characteristics of a person 
with an inquiring mind. CD- 0The characteristics of a person 

with an inquiring mind. 

Pig. 10—A comparison of the priority rank ordering of 
the competency statements in the affective attribute compe-
tency category by the museum staff and volunteer docents. 
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ordered the affective attribute statements in the same order 

of priority. Table XIII shows that both groups favored 

value "5" designations for statements I and II. Statement 

I received overwhelming acceptance as a "Desperate Need." 

The staff and volunteers did not agree on statement III. 

Over 53 percent of the staff rated the item at a value "4" 

as compared to 48.1 percent of the volunteers favoring value 

"5. " 

According to the Chi-Square test for independence, no 

systematic relationship exists between either sub-group and 

their ratings on these statements. 

Museum Experience 

Table XIV presents the percentage of those respondents, 

with certain amounts of museum experience, awarding the 

statements in this category particular values. 

Statement I received acceptance at a value "5" by the 

respondents in both experience groups. All of the responses 

of the "5 Years or More" group are concentrated on values 

"5" and "4." A high percentage of the respondents in both 

experience groups chose either value "5" or "4" on state-

ments II and III as well. The majority of respondents in 

the "Less than 5 Years" group rated statement III at a value 

"4" while a slightly higher percentage of the respondents in 

the "5 Years or More" group rated it at a value "5." A 

similar rating trend occurs in statement IV. Chi-Square 



TABLE XIII 

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS 
BY THE TOTAL GROUP AND THE TWO MAJOR SUB-GROUPS: 

MUSEUM STAFF AND VOLUNTEER DOCENTS 
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Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

(1) 

( 2 ) 

(3) 

No 
Response 

I. A positive and enthusiastic attitude toward volunteer work, 
the museum, art in general and the museum's collection. 

Total Group 72.3 26.2 1.4 
Museum Staff 79.7 20.3 
Volunteer Docents 66.2 31.2 2.6 

II. A desire to learn about art. 

Total Group 55.3 35*. 5 5.0 
Museum Staff 
Volunteer Docents 

2 . 1 0.7 1.4 

III. A desire to become a proficient tour leader and/or museum 
teacher. 

141 
64 
77 

141 

59. , 4 32, .8 4.7 1. ,6 1. ,6 64 
51. , 9 37, .7 5.2 2, ,6 1.3 1. ,3 77 

141 

(4) 

Total Group 
Museum Staff 
Volunteer Docents 48.1 37.7 13.0 

43.3 44.7 11.3 0.7 
37.5 53.1 9.4 

1.3 

IV. The characteristics of a person with an inquiring mind. 

Total Group 
Museum Staff 

37.6 44.7 14.2 
14. 1 39.1 43.. 

Volunteer Docents 36.4 45.5 14.3 

3.5 
3.1 
3.9 

141 
64 
77 

141 

141 
64 
77 

141 
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TABLE XIV 

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS 
BY THE TOTAL GROUP WITH CERTAIN AMOUNTS 

OF MUSEUM EXPERIENCE 

Rank Prioritv Designation No 
Order Competency Statement 5 4 ~ 3 2 1 Resoonse 

(1) I. A positive and enthusiastic attitude toward volunteer work, 
the museum, art in general and the museum's collection. 

Total Group 72.3 26.2 1.4 
Less than 5 Years 70.0 27.5 2.5 
5 Years or More 75,0 25.0 

(2) II. A desire to learn about art. 

Total Group 55.3 35. ,5 5, 0 2.1 0. ,7 1. ,4 
Less than 5 Years 51. 3 35, ,0 6, , 3 3.8 1. ,3 2. , 5 
5 Years or More 60.0 36. ,7 3. 3 

(3) III. A desire to become a proficient tour leader and/or museum 
teacher. 

Total Group 43.3 44.7 11.3 0.7 
Less than 5 Years 40.0 47.5 11.3 1,3 .. ... 
5 Years or More 48.3 40.0 11.7 

(4) IV. The characteristics of a person with an inquiring mind. 

Total Group 37.6 44.7 14.2 3.5 
Less than 5 Years 33.8 47.5 16.3 2.5 
5 Years or More 43.3 41.7 11.7 3.3 
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tests for independence did not indicate any of the trends 

of the respondents' ratings to be significantly influenced 

by the number of years of museum experience. 

Responsibilities of the Museum Staff 

Table XV presents the percentages of those museum staff, 

with certain amounts of their total responsibility devoted 

to supervision of docents, awarding the statements in this 

category particular values. Listed under each statement are 

summaries, in percentages, of the frequency distributions 

for (1) all museum staff responding to this survey, (2) staff 

with no responsibility for supervision of docents, (3) staff 

with less than 33 percent of their total responsibility 

devoted to this task, and (4) staff with 33 percent or more 

of their total responsibility devoted to this task. 

The respondents in each responsibility group favored 

the value "5" designation for statements I and II. They 

were also all in agreement for statement III, at a value "4." 

Such is not the case for statement IV. All three groups 

rated it differently. The "No Responsibility" group favored 

value "4" with 57-1 percent designating that value. In con-

trast, the 47.6 percent of the individuals indicating some, 

but less than 33 percent of their total job responsibility 

devoted to supervision of docents, favored a value "5" for 

this attribute. Those with more than 33 percent of their 

job responsibility devoted to this task were divided between 
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TABLE XV 

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS 
BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR TOTAL 

RESPONSIBILITY DEVOTED TO SUPERVISION OF DOCENTS 

Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response 

(1) I. A positive and enthusiastic attitude toward volunteer work, 
the museum, art in general and the museum's collection. 

( 2 ) II. 

All Staff 79.7 20. .3 64 
No Responsibility 78 .6 21. .4 . , 14 
Less than 33% 76.2 23, .8 42 
33% or More 100.0 8 

64 

A desire to learn about art. 

All Staff 59.4 32. .8 4. .7 1.6 1.6 64 
No Responsibility 64. 3 21. .4 7 . , 1 7.1 14 
Less than 33% 57. 1 38. .1 2. ,4 2.4 ! ! 42 
33% or More 62. 5 25. .0 12. , 5 8 

64 

(3) III. A desire to become a proficient tour leader and/or museum 
teacher. 

All Staff 
No Responsibility 
Less.than 33% 
33% or More 

37.5 
35.7 
40.5 
25.0 

53.1 S.4 
50.0 14.3 
52.4 7.1 
62.5 12.5 

64 
14 
42 
_8 
64 

(4) IV. The characteristics of 

All Staff 
No Responsibility 
Less than 33% 
33% or More 

; of a person with an inquiring mind. 

39.1 43.8 14.1 3. . 1 64 
35. 7 57.1 7. . 1 . . 14 
47.6 40.5 14.3 42 
12.5 37.5 37.5 12. .5 8 

64 
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values "4" and "3." The Chi-Square tests for independence 

indicated that the pronounced differences between the ratings 

of the three groups on statement IV to be not statistically 

significant at the .05 level. 

Table XVI summarizes the frequency distributions for 

museum staff with certain amounts of their total responsi-

bility devoted to docent training. It shows that a very 

high percentage of respondents in each responsibility group 

favored value "5" for statement I. A high percentage (66.7) 

of the "Less than 33%" group favored value "5" for statement 

II, while the other groups were more, or less, undecided. 

All of the groups, with exception of the last, favored 

value "4" for statement III. The three individuals in the 

last group (68% or More) were undecided. The "No Responsi-

bility" and "Less than 33%" groups rated statement IV 

slightly lower than did the individuals with most responsi-

bility for i/his task. The differences in the ratings by 

the individuals in these groups did not prove to be statis-

tically significant at the .05 level. 

Undergraduate Education and Teaching 
Experience Among Volunteers 

Table XVII shows the percentage of volunteer docents, 

in each degree specialization category, awarding the state-

ments in this competency category particular values. 

A higher percentage of the individuals in the "Arts" 

group favored each affective attribute statement than did 



TABLE XVI 

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS 
BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR TOTAL 
RESPONSIBILITY DEVOTED TO THE TRAINING OF DOCENTS 
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Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response 

(1) I. A positive and enthusiastic attitude toward volunteer work, 
museum, art in general and the museum's collection. 

the 

( 2 ) 

(3) III. 

All Staff 79.7 20.3 
No Responsibility 90. 0 10, ,0 10 
Less than 33% 77. 8 22. . 2 45 
34 to 67% 83. 3 16. .7 6 
68% or More 66. ,7 33. ,3 3 

II. 

A desire to become a proficient tour leader and/or museum 
teacher. 

64 

A desire to learn about art, 

All Staff 59.4 32. .8 4. .7 1. .6 1. .6 64 
No Responsibility 40.0 50. .0 10. .0 10 
Less than 33% 66.7 26. ,7 2. ,2 2. .2 2. .2 45 
34 to 67% 50.0 50. ,0 6 
68% or More 33.3 33. 3 33. . 3 3 

64 

(4) 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

IV. The characteristics of a person with an inquiring mind. 

37. .5 53. . 1 9, .4 64 
10. .0 80. ,0 10. .0 10 
44. . 4 46. , < 8, .9 45 
33. ,3 66. , 7 6 
33. ,3 33. ,3 33. ,3 .. !! 3 

All Staff 39.1 
No Responsibility 10.0 
Less than 33% 42.2 
34 to 67% 50.0 
68% or More 66.7 

43.8 14.1 3.1 
50. ,0 20. ,0 20.0 10 
44. , 4 13. ,3 45 
33. ,3 16. .7 6 
33. .3 . . 3 

64 

64 

64 
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TABLE XVII 

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS 
BY VOLUNTEER DOCENTS POSSESSING AN UNDERGRADUATE DEGREE 

IN PARTICULAR AREAS OF ACADEMIC SPECIALIZATION 

Rank Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response 

(1) I. A positive and enthusiastic attitude toward volunteer work, 
the museum, art in general and the museum's collection. 

All Volunteers 66.2 31, .2 2, .6 77 
Education 56.3 43, .8 16 
Arts 72.7 27, .3 11 
Other 64.3 32, .1 3. .6 28 

55 

(2) II. A desire to learn about art, 

All Volunteers 51.9 37, .7 5. .2 2, .6 1.3 1.3 77 
Educat ion 43.8 50, .0 6, .3 16 
Arts 72.7 18. .2 , , 9.1 11 
Other 53.6 32. .1 14. ,3 . 28 

55 

(3) III. A desire to become a proficient tour leader and/or museum 
teacher. 

All Volunteers 48. 1 17. ,7 13. ,0 1. .3 77 
Education 43.8 37. , 5 18. ,8 16 
Arts 54. 5 36. ,4 9. .1 .! 11 
Other 53.6 32. ,1 10. ,7 3. .6 .. !! 28 

55 

(4) IV. The characteristics of a person with an inquiring mind. 

All Volunteers 36.4 45. 5 14. 3 3. ,9 77 
Educat ion 18.8 50. 0 12. 5 18. ,8 16 
Arts 54 . 5 45. 5 11 
Other 32. 1 42. ,9 25. 0 28 
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Individuals in the other groups. The "Arts" group was the 

only group to favor value "5" for statement IV, while the 

remaining groups favored value "4" for this statement. All 

of the respondents in the "Arts" group chose either values 

"5" or "4." Some of the respondents in the remaining groups 

rated this statement at values "3" and "2." All of the 

volunteers with an undergraduate degree were in close 

agreement in their ratings on these statements. 

Table XVIII shows the percentage of volunteer docents, 

with varying amounts of teaching experience, awarding the 

statements in this category particular values. 

Over two-thirds of the respondents in each teaching 

experience group favored value "5" for statement I. Slightly 

over 70 percent of the respondents in the "1 to 10 Years" 

group rated this statement at a value "5." Two of the three 

respondents in the "11 or More Years" group rated statement 

IV at a value "5." In contrast, most of the respondents in 

the larger groups favored it at a value "4." The Chi-Square 

test for Independence Indicated no systematic relationship 

between amount of teaching experience and the ratings on 

these statements. 

Touring Methods and Strategies Statements 

The results of computing the total point scores for 

each statement shows that the staff and volunteer groups 

were in general agreement on the rank order positions of 
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TABLE XVIII 

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS 
BY VOLUNTEER DOCENTS WHO HAVE ACCRUED CERTAIN NUMBERS 

OF YEARS OF ELEMENTARY LEVEL TEACHING EXPERIENCE 

Rank 
Order Competency Statement 

Priority Designation 
4 * 3 2 1 

No 
Response 

(1) 

( 2 ) 

I. A positive and enthusiastic attitude toward volunteer work, 
the museum, art in general and the museum's collection. 

All Volunteers 66.2 31.2 2.6 

II. 

No Experience 66. 7 28. 6 4. 8 

1 to 10 Years 70.6 29. 4 
11 or More Years 66.7 33. 3 

A desire to learn about art, 

All Volunteers 51. 9 37, .7 5. .2 2, .6 

No Experience 54 . 8 31, .1 7, .1 2, .4 

1 to 10 Years 52.9 47 .1 
11 or More Years 66.7 33 .3 

1.3 
2.4 

1.3 
2.4 

77 
42 
17 
J3 
62 

77 
42 
17 
___3 
62 

(3) III. A desire to become a proficient tour leader and/or museum 
educator. 

All Volunteers 48.1 37.7 
No Experience 50.0 33.3 
I to io Years 52.9 41.2 
II or More Years 33.3 33.3 

13.0 
14.3 
5 .9 

33.3 

1.3 
2.4 

77 
42 
17 
3 

62 

(4) IV. The characteristics of a person with an inquiring mind. 

All Volunteers 36.4 45.5 14.3 3.9 

No Experience '38, , 1 42. ,9 19.0 
1 to 10 Years 35, .3 47, .1* 11.8 5 .9 
11 or More Years 66.7 33.3 

77 
42 
17 
_3 
62 
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the statements In this competency category. Allowing for 

the slight differences shown in Figure 11, both groups 

agreed on the top six statements. In the same manner, they 

also agreed on the three lowest priority statements. 

For six statements in this category, there are differ-

ences of two or more rank order positions. Statements II 

(exhibit excitement about the exhibitions), XVIII (encourage 

discussion about works of art), and X (direct the attention 

of everyone in the group to the art object under discussion) 

are each ranked two positions higher by the staff than by 

the volunteers. In contrast, statement XIII (move the group 

from one place to another In a well-defined manner) is 

ranked two positions higher by the volunteers than by the 

staff. Even more disagreement exists between the ratings 

of the two groups for statements XV and XX. Statement XV 

(design tours which draw maximum response from the group) is 

ranked four positions higher by the volunteers than by the 

staff. However, statement XX (effectively introduce objects 

and cultures possibly unfamiliar, or even unpopular, to the 

group) is ranked three positions higher by the staff than by 

the volunteers. 

Table XIX shows that both groups agreed that statements 

III, IV, V, XIV, and XVI are "desperate needs" on the 

priority scale. For statement IV, a slightly higher percen-

tage of the staff (59*5) awarded this statement a value "5" 
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TABLE XIX 

SUMMARY OF THE RATINGS ON THE TOURING METHODS AND STRATEGIES 
STATEMENTS BY THE TOTAL GROUP AND THE TWO MAJOR SUB-GROUPS: 

MUSEUM STAFF AND VOLUNTEER DOCENTS 

Rank Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response n _ 

(1) V. Exhibit enjoyment for touring and help children enjoy the 
museum. 

Total Group 62.4 34.8 2.1 0.7 .. .. 141 
Museum Staff 62.5 35.9 1.6 .. .. .. ~~64 
Volunteer Docents 62.3 33.8 2.6 1.3 .. .. 77 

141 

(2) XIV. Make children feel comfortable in the museum. 

Total Group 59.6 34.0 5.7' .. .. 0.7 141 
Museum Staff 57.8 37.5 4.7 . . . . .. ~~64 
Volunteer Docents 61.0 31.2 6.5 .. . .. 1.3 77 

141 

(3) IV. Adjust the content of the tour for children of different aees 

(4) 

and different backgrounds. 

Total GrouD 57.4 36. .2 . 5.7 0.7 141 
Museum Staff 59. 4 35. .9 3.1 1.6 .. 64 
Volunteer Docents 55. 8 36, .4 7.8 77 

141 

Make instant adjustments to the plan of the tour as determined 
by the particular interests of the group and the occasion. 

Total Group 51.8 39. .0 9.2 141 
Museum Staff 53.1 37, , 5 9.4 64 
Volunteer Docents 50.6 40, .3 9.1 77 

141 

(5) VI. Be courteous, pleasant, excited and involved with the group. 

Total Group 46.1 46.1 7.8 .. .. .. 141 
Museum Staff 43.8 51.6 4.7 .. .. ~~64 
Volunteer Docents 48.1 41.6 10.4 .. .. .. 77 

141 

(6) XVI. Be flexible with a tour plan - to change the tour and select 
objects according to the tone or mood of the group. 

Total Group 49.6 38.3 8.5 2.1 
Museum Staff 
Volunteer Docents 

50. . 0 42. .2 7.8 64 
49. ,4 35, .1 9.1 3.9 !! 2 ! 6 77 

141 
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Rank 
Order Competency Statement 

Priority Designation 
4 3 2 1 

No 

(7) VII. Conduct a relaxed and easy tour. 

Total Group 34'. ,8 48.2 14. , 9 1 , .4 0 . .7 141 
Museum Staff 28. ,1 56.3 15, .6 64 
Volunteer Docents 40. ,3 41.6 14. .3 2, .6 ! i . ,3 77 

141 

( 8 ) II. Exhibit excitment about the exhibition. 

Total Group 28.4 
Museum Staff 35.0 
Volunteer Docents 22.1 

57.4 12.8 1.4 141 
51. .6 10. , 9 1 . ,6 . . 64 
62, .3 14. ,3 1 . .3 77 

141 

(9) XI. Change the pace of the tour, if necessary, for variety and 
interest. 

Total Group 31.2 51.1 14.9 1.4 
Museum Staff 31.3 46.9 17.2 3.1 
Volunteer Docents 31.2 54.5 13.0 

1.4 
1.6 
1.3 

141 
64 
77 

141 

(10) XX. Effectively introduce and reinforce new ideas, concepts, and 
vocabulary to groups of children. 

Total Group 33.3 43.3 15.6 4. 3 2, . 1 1. ,4 141 
Museum Staff 28.1 50.0 14. 1 6. 3 1. .6 . , 64 
Volunteer Docents 37.7 37.7 16.9 2. 6 2. .6 2. ,6 77 

141 

(11) XVIII. Encourage discussion about works of art. 

Total Group 35.5 35.5 19.1 5. 7 3 . 5 0, ,7 141 
Museum Staff 34.4 42.2 14. 1 4. 7 4 . 7 64 
Volunteer Docents 36.4 2£.9 23.4 6. 5 2 .6 1. .3 77 

141 

(12) XV. Design tours which draw maximum response > from the group. 

Total Group 35.5 36.2 19. 9 2 . 1 3 . 5 2, .8 141 
Museum Staff 32.8 42.2 12,5 3. 1 6 .3 3 . 1 64 
Volunteer Docents 37.7 31.2 26.0 1. 3 1 .3 2 .6 77 

141 

(13) IX. Manage the tour situation so that everyone in the group has 
an unobstructed view of the art ; object under < discussion. 

Total Group 25.5 48.2 16.3 8, 5 1 .4 141 
Museum Staff 25.0 53.1 14. 1 6. 3 1 .6 64 
Volunteer Docents 26.0 44.2 18.2 10. 4 1 ,3 77 

141 

(14) X. Direct the attention of everyone in the group to the art obj ect 
under discussion. 

Total Group 17. 7 52.5 23.4 6. 4 141 
Museum Staff 17.2 59.4 18.8 4. 7 64 
Volunteer Docents 18.2 46.8 27. 3 7. 8 77 

141 
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Rank 
Order Competency Statement 5 

Priority 
4 2 

Designation 
J 2 1 

No 
Response n 

(15) XIII. Move the group from i one place to another in a well defined 
manner. 

Total Group 22. 7 42.6 27. 7 6. 4 0.7 141 
Museum Staff 23. 4 37.5 32. .8 4. 7 1.6 64 
Volunteer Docents 22. 1 46.8 23. ,4 7. 8 , . 77 

141 

(16) XIX. Effectively introduce obj ects and cultures possibly unfamiliar, 
or even unpopular, to the group. 

Total Group 23. 4 42.6 24. .8 6. 4 2.1 0.7 141 
Museum Staff 28. 1 40. 6 23. .4 6. 3 1.6 64 
Volunteer Docents 19. 5 44.2 26. ,0 6. 5 2.6 1.3 77 

141 

(17) XII. Include the so-called "restless fringe" in the ' tour experience. 

Total GrouD 17. 7 45 . 5 27, .0 7. 8 2.1 141 
Museum Staff 15. 6 48.4 28, . 1 4. 7 3.1 64 
Volunteer Docents 19. 5 42.9 26 . 0 10. 4 1.3. 77 

141 

(18) I. Design a tour plan. 

Total Group 17. 7 41.1 27 .0 9. 2 4.3 0.7 141 
Museum Staff 18. 8 40.6 29 .7 6. 3 4.7 64 
Volunteer Docents 16. 9 41.6 24 .7 11. 7 3.9 1.3 77 

141 

(19) XVII. Utilize motivational techniques (circle games, improvisation 
picture posing, etc.) effectively 

Total Group 19. .9 36. 9 22 .7 12. 1 7.8 0.7 141 
Museum Staff 21. . 9 40.6 18 . 8 14. 1 4.7 64 
Volunteer Docents 18. 2 33.8 26 . 0 10. 4 10.4 1.3 77 

141 

(20) VIII. Include all members of • the group : in discussion. 

Total GrouD 16. , 3 36.2 24 . 1 15. .6 7.1 0.7 141 
Museum Staff 10. ,9 40.6 23 .4 15. .6 7.8 1.6 64 
Volunteer Docents 20. .8 32.5 24 .7 15. ,6 6.5 . . 77 

141 
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than did the volunteers (55-8). The percentages in favor 

of value "5" were about the same for the other high priority 

statement s. 

Both groups favored each of the 20 statements at 

values "4" and "5." Some disagreement between the value 

"2|" or value "5" is readily apparent for statements VI, XV, 

and XVIII. While the majority of the staff (52.6 percent) 

favored value "4" for statement VI, the majority of the 

volunteers (48.1 percent) placed it higher on the scale at 

a value "5." However, slightly less than 5 percent of the 

staff placed this statement below value "4" as compared to 

10.4 percent of the volunteers. A large percentage of the 

staff and volunteers distributed themselves between the top 

three values on statement XV with the highest percentage of 

volunteers favoring value "5." On the same statement, 

42.2 percent of the staff favored value "4." The volunteers 

also favored value "5" for statement XVIII, while the staff 

rated it lower at a value "4." On statement XX, over 

75 percent of the volunteers were evenly split between 

value "4" and "5." A slightly higher percentage (78.1) of 

staff designated these two highest values, but they clearly 

favored value "4." The Chi-Square test for independence 

showed no systematic relationship between the ratings on 

these items and the two main sub-groups. 
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Museum Experience 

Table XX presents the percentage of those respondents^ 

with certain amounts of museum experience3 awarding the 

statements In this category particular values. 

A high percentage of respondents In each experience 

group rated statement V at a value !f5n (Desperate Need). 

Statement XIV also received value "5" designations from the 

majority of respondents In each group. Unlike statement V, 

however, a higher percentage of the respondents with five 

years or more of museum experience rated this Item a "Des-

perate Need" than did the group with less experience. The 

respondents In the "5 Years or More" group also rated 

statement III at a higher priority level than did the respon-

dents with less experience. On statement I, both groups had 

the highest majority of the respondents designating this 

statement to be a value "4" on the priority scale. The much 

higher percentage of the respondents with 5 or more years of 

experience rating this item at a value "5" compared to the 

respondents in the "Less than 5 Years" group caused the Chl-

Square test for independence to indicate the difference 

between the ratings of the groups to be statistically signifi-

cant at the .05 level. 

The respondents in the "5 Years or More" group also 

rated statement VI at a higher priority level than did the 

other group. This difference is not, however, significant 

at the .05 level. 
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TABLE XX 

SUMMARY OF THE RATINGS ON THE TOURING METHODS AND STRATEGIES 
STATEMENTS BY THE TOTAL GROUP WITH CERTAIN AMOUNTS 

OF MUSEUM EXPERIENCE 

Rank Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response 

(1) V. Exhibit enjoyment for touring and help the children enjoy 
the museum. 

Total Group 62.4 34.8 2.1 0.7 
Less than 5 Years 63.8 33.8 2.5 
5 Years or More 60.0 36.7 1.7 1.7 

(2) XIV. Make children feel comfortable in the museum. 

Total Group 59.6 34.0 5.7 .. .. 0.7 
Less than 5 Years 56. 3 33. ,8 10.0 

63. 3 35. ,0 1.7 5 Years or More 
X2 = 6.31176 df = 2 .0426 p-d.05 

(3) IV. Adjust the content of the tour for children of different ages 
and different backgrounds. 

Total Group 57.4 36.2 5.7 0.7 
Less than 5 Years 57.5 36.3 5.0 1.3 
5 Years or More 58.3 35.0 6.7 

(4) H I . Make instant adjustments to the plan of the tour as determined 
by the particular interests of the group and the occasion. 

Total Group 51.8 39.0 9.2 
Less than 5 Years 43.8 46.3 10.0 .. .. 
5 Years or More 63.3 30.0 6.7 

(5) VI. Be courteous, pleasant, excited and involved with the group. 

Total Group 46.1 46.1 7.8 
Less than 5 Years 42.5 50.0 7.5 
5 Years or More 51.7 41.7 6.7 .. .. 

(6) XVI. Be flexible with a tour plan - to change the tour and select 
objects according to the tone or mood of the group. 

(7) VII, 

Total GrouD 49. ,6 38.3 8, . 5 2. .1 1. . 4 
Less than 5 Years 50. .0 42.5 • 5, .0 2. ,5 
5 Years- or More 50. ,0 33.3 11. .7 1, . 7 • 3. . 3 

Conduct a relaxed and easy tour. 

Total Grouo 34. 8 43.2 14. ,9 1. .4 0. , 7 
Less than 5 Years 28. 8 50.0 20. ,0 1. ,3 
5 Years or More 43. 3 46. 7 6. ,7 1. 7 1. 7 
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Hank Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response n_ 

(8) II. Exhibit excitraent about the exhibitions. 

Total Group 28.4 57.4 12.8 1.4 
Less than 5 Years 27.5 56.3 15.0 1.3 
5 Years or More 30.0 58.3 10.0 1.7 

(9) XI. Change the pace of the tour, if necessary, for variety and 
interest. 

Total Group 31.2 51.5 14.9 1.4 .. 1.4 
Less than 5 Years 31.3 50.0 17.5 1.3 
5 Years or More 31.7 53.3 11.7 .. .. 3.3 

(10) XX. Effectively introduce and reinforce new ideas , concepts 
vocabulary to groups of children. 

Total Group 33.3 43.3 15.6 4. 3 2, . 1 1.4 
Less than 5 Years 33.8 45.0 12.5 3. 7 3. . 7 1. 3 
5 Years or More 33.3 41.7 20.0 3. 3 1.7 

(11) XVIII. Encourage discussion about works of art. 

Total Group 35.5 35.5 19.1 5. 7 3. , 5 0.7 
Less than 5 Years 40.0 28.8 20.0 6. 3 5 , ,0 
5 Years or More 30.0 45.0 18.3 3. 3 1 , , 7 1.7 

(12) XV. Design tours which draw maximum response : from the group 

Total Group 35.5 36.2 19.9 2. 1 o o , ,5 2.8 
Less than 5 Years 35.0 35.0 21.3 2. 5 3. ,6 2.5 
5 Years or More 36.7 38.3 16.7 1 . 7 3. ,3 3.3 

(13) IX. Manage the tour situation so that everyone in the group has an 
unobstructed view of the art object under discussion. 

Total Group 25.5 48.2 16.3 8.5 1.4 
Less than 5 Years 20.0 47.5 21.3 8.8 2.5 
5 Years or More 33.3 50.0 10.0 6.7 

(14) X. Direct the attention of everyone in the group to the art object 
under discussion. 

Total Group 
Less than 5 Year 
5 Years or More 

(15) XIII. Move the group f 

Total Group 
Less than 5 Year 
5 Years or More 

17.7 52 . 5 23.4 6.4 
12.5 57.5 23.8 6.3 
25. 0 46.7 21.7 6.7 

i one place to another in a well 

22.7 42.6 27.7 6.4 0. , 7 
22.5 42.5 28.8 5.0 1. o 
23. 3 43.3 25.0 8.3 



122 

R a n k Priority Designation No 
Order Competency Statement 5 4 "3 2 1 Resoonse 

(16) XIX. Effectively introduce objects and cultures possibly unfamiliar, 
or even unpopular, to the group. 

(17) 

(18) 

Total Group 23 .4 42 .6 24 .8 6 .4 2 . 1 0 .7 
Less than 5 Years 26 .3 41 .3 23 .8 7 . 5 1. .3 
5 Years or More 20, .0 45 .0 25 .0 5 .0 3, .3 1 .7 

Include the so-called "restless frin ge" in the tour 
experience. 

Total Group 17, ,7 45 .5 27 .0 7, .8 2. 1 
Less than 5 Years 16. , 3 46 .3 27 . 5 6 , . 3 3. 8 
5 Years or More 20. ,0 45, .0 26, . 7 8. .3 

8 

Design a tour plan. 

Total Group 17. 7 41. ,4 27. ,0 9. ,2 4. 3 0. , 7 
Less than 5 Years 10. 0 42. , 5 33. ,8 7. 5 5. 0 1. , 3 
5 Years or More 28. 3 40. .0 18. 3 10. 0 3. 3 

X2 = 9.95654 df = 4 .0412 P < . . 05 

Utilize motivational t ;echniques ; (circle games, improvisation 
picture posing, etc ) effectively. 

Total Group 19. 9 36. 9 22. 7 12. 1 7. 8 , 0. 7 
Less than 5 Years 16. 3 40. 0 25. 0 8. 8 10. 0 

0. 

5 Years or More 25. 0 33. 3 20. 0 15. 0 5. 0 1. 7 

(20) VIII. Include all members of the group in discussion. 

T o t a l Group 16.3 36.2 24.1 15.6 7.1 0 7 
Less than 5 Years 12.5 33.8 23.8 20.0 10.0 
5 Years or More 21.7 40.0 25.0 8.3 3.3 1 7 
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Responsibilities of the Museum Staff 

Table XXI presents the percentage of those museum 

staff, with certain amounts of their total responsibility 

devoted to supervision of docents, awarding the touring 

methods and strategies statements particular values. The 

respondents in each responsibility group favored value "5" 

priority level for statements IV, V, and XIV. Of the three 

statements, V received the highest percentage of value "5" 

designations from the respondents in each group. Generally, 

the respondents in each responsibility group favored the 

same value designations for all of the statements. Some 

notable exceptions are in statements III, VI, VIII, XII, 

XIII. The respondents in the "Less than 33%" group rated 

statement III at a value "5" while the respondents in the 

other two groups favored it at one step lower. In contrast, 

fifty percent of the respondents in the "No Responsibility" 

group rated statement VI at a value "5" while the respon-

dents claiming some responsibility for docent supervision 

rated it one step lower. Half of the eight respondents in 

the "33$ or More" group rated statement VIII at a value "2," 

two steps below the value favored by the respondents in the 

other groups. The same number also rated statement XII one 

step below the value "4" favored by the respondents in the 

other groups. The Chl-Square. test for independence produced 

no systematic relationships between the ratings awarded these 
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TABLE XXI 

SUMMARY OF THE RATINGS ON THE TOURING METHODS AND STRATEGIES 
STATEMENTS BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR 
TOTAL RESPONSIBILITY DEVOTED TO SUPERVISION OF DOCENTS 

Rank Priority Designation No 
Order Competency Statement 5 4 3 2 1 Response n 

(1) V. Exhibit enjoyment for touring and help the children enjoy the 
museum. 

All Staff 62,5 35.9 1.6 .. .. .. 64 
No Responsibility 57. , 1 42, .9 14 
Less than 33% 61. ,9 35, .7 2.4 . . 42 
33% or More 75. .0 25, .0 8 

64 

(2) IV. Adjust the content of the tour for children of different ages 
and different backgrounds. 

All Staff 59.4 35.9 3.1 1.6 .. ' .. 64 
No Responsibility 50. ,0 42, .9 7.1 ... 14 
Less than 33% 61. , 9 35, .7 2! .4 42 
33% or More 62. , 5 25, .0 12, .5 8 

64 

(3) XIV. Make children feel comfortable in the museum. 

All Staff 57.8 37.5 4.7 .. .. .. 64 
No Responsibility 64 . . 3 28. ,6 7, . 1 14 
Less than 33% 57 . , 1 40. , 5 2, .4 42 
33% or More 50. ,0 37. ,5 12, .5 8 

61 

(4) III. Make instant adjustments to the plan of the tour as determined 
by the particular interests of the group and the occasion. 

All Staff 53.1 37.5 9.4 .. .. .. 64 
No Responsibility 35.7 50.0 14.3 .. .. .. < 14 
Less than 33% 61.9 28.6 9.5 . . . . .. 42 
33% or More 37.5 62.5 .. .. .. .. 8 

64 

(5) XVI. Be flexible with a tour plan - to change the tour and select 
objects according to the tone or mood of the group. . 

All Staff 50.0 42.2 7.8 .. .. .. 64 
No Responsibility 42.9 50.0 7.1 .. . . . . 14 
Less than 33% 45.2 45.2 9.5 .. .. .. 42 
33% or More 87.5 12.5 

64 

(6) VI. Be courteous, 'pleasant, excited and involved with the group. 

All Staff 43.8 51.6 4.7 .. .. .. 64 
No'Responsibility 50. , 0 35. , 7 14. ,3 14 
Less than 33% 42. ,9 54. .8 2 . ,4 42 
33% or More 37. . 5 62 . . 5 8 

64 
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Rank 
Order Competency Statement 5 

Priority 
4 3 

Desi gnat ion 
2 1 

No 
Response n 

(7) II. Exhibit excitment about the exhibitions. y / 

All Staff 35. ,9 57.4 12 .8 1. 4 64 
No Responsibility 35. ,7 57.1 7, .1 14 
Less than 33% 38. 1 45.2 14, .3 2. 4 42 
33% or More 25. 0 75.0 , . 8 

64 

(8) VII. Conduct a relaxed and easy tour. 

All Staff 28. 1 56.3 15, .6 64 
No Responsibility 21. 4 57.1 21. ,4 14 
Less than 33% 31. 0 57. 1 11, ,9 42 

8 33% or More 25. 0 50.0 25. ,0 
42 
8 

64 

( 9) XI- Change the pace of the tour, if necessary, for variety and 
interest. 

All Staff 31.3 46.9 17.2 3.1 .. 1.6 
No Responsibility 21.4 50. . 0 7, .1 14.3 7.1 14 

50 , .0 16. • 7 42 

64 

42. .9 . . 21.4 14 
42. ,9 16.7 7.1 ! 42 

64 

Less than 33% 33.3 
33% or More 37.5 25.0 37.5 

(10) XVIII. Encourage discussion about works of art. 

All Staff 34.4 42.2 14.1 4.7 4.7 
No Responsibility 35.7 
Less than 33% 33.3 
33% or More 37.5 37.5 25.0 

( H ) XX. Effectively introduce and reinforce new ideas, concepts, and 
vocabulary to groups of children. 

All Staff 28.1 50.0 14.1 6.3 1.6 
No Responsibility 21.4 
Less than 33% 28.6 
33% or More 37.5 25.0 37.5 

(12) IX. Manage the tour situation so that everyone in the group has an 
unobstructed view of the art object under discussion. 

All Staff 25.0 53.1 14.1 6.3 1.6 .. 64 
No Responsibility 14.3 71.4 .. 14.3 .. .. T4 
Less than 33% "" " " 

64 . .3 7. , 1 7.1 !! 14 
50. .0 14.3 7. 1 42 

64 

14. ,3 71. ,4 14. . 3 
31. , 0 47. ,6 19. ,0 2.4 
12. , 5 50! ,0 12. , 5 25, .0 

42 
33% or More - - | ' 

64 

(13) X. Direct the attention of everyone in the group to the art object 
under discussion. 

33% or.More 

64 All Staff 17.2 59.4 18.8 4.7 .. .. 
No Responsibility 28.6 50.0 14.3 7.1 .. TZ 
Less than 33% 14.3 66.7 19.0 . . .! *' 4 2 

_8 
64 



126 

Rank Priority Designation No 
Order Competency Statement 4 3 2 1 Response n 

(14) XIX. Effectively introduce objects and cultures possibly unfamiliar, 
or even unpopular, to the group. 

All Staff 28.1 40.6 23.4 6.3 1 .6 64 
No Responsibility 35.7 50.0 7.1 7.1 14 
Less than 33% 26.2 38.1 28.6 4.8 2 .4 . 42 
33% or More 25. 0 37.5 25.0 12.5 , 8 

64 

(15) XV. Design tours which draw maximum response from the group. 

All Staff 32.8 42.2 12.5 3.1 6 .3 3.1 64 
No Responsibility 28.6 35.7 14.3 7.1 14.3 14 
Less than 33% 38. 1 38.1 14.3 2.4 7 .1 42 
33% or More 12.5 75.0 12 .5 8 

(16) XIII. Move the group from one place to another in a well defined 
manner. 

64 

All Staff 23.4 
No Responsibility 21.4 
Less than 33% 26.2 
33% or More 25.0 

37.5 
35.7 
40.5 
25.0 

32.8 
35.7 
31.0 
37.5 

4.7 1.6 
7.1 
2.4 2.4 
12.5 

64 
14 
42 
__8 
64 

(17) 

(IB) 

XII 

(19) 

Include the so-called "restless fringe'' in the > tour experience. 

All Staff 15, ,6 48 , .4 28, .1 4, .7 3. 1 64 
No Responsibility 14, .3 57, .1 14, .3 14, . 3 14 
Less than 33% 19. .0 50, .0 28, . 6 2. 4 42 
33% or More 25. ,0 50, .0 12. , 5 12. 5 8 

64 

Design a tour plan 

All Staff 18. ,8 40. ,6 29. ,7 6. .3 4. 7 64 
No Responsibility . 14. , 3 42. , 9 35. ,7 7. ,1 14 
Less than 33% 21. .4 38. 1 28. ,6 4. ,8 7. 1 42 
33% or More 12, ,5 50. 0 25. , 0 12. ,5 . . 8 

XVII. Utilize.motivational techniques (circle games, improvisation, 
picture posing, etc.) effectively. 

64 

All Staff 21.9 40.6 18.8 14.1 4.7 
No Responsibility 35.7 14.3 21.4 21.4 7.1 
Less than 33% 19.0 54.8 11.9 9.5 4.8 
33% or More 12.5 12.5 50.0 25.0 

(20) VIII. Include all members of the group in discussion. 

All Staff 10.9 
No Responsibility 7.1 
Less than 33% 11.9 
33% or More 12.5 

40.6 23.4 15.6 7.8 

25.0 50.0 12.5 

1.6 

64 
14 
42 
J3 
64 

42 . 9 21 .4 7.1 14.3 7.1 14 
42 . 9 28. 6 11.9 4.8 42 

J3 
64 
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statements and amount of total responsibility devoted to 

supervision of docents. 

Table XXII presents the frequency distributions for 

museum staff, with certain amounts of responsibility devoted 

to docent training, awarding the touring methods and stra-

tegies statements particular values. Statement V was ranked 

highest and favored at a value "5" designation by the respon-

dents in each responsibility group. 

Five out of the total of six respondents in the "34 to 

67%" responsibility group designated statement III at a value 

of "5," while fifty percent of the respondents in the "No 

Responsibility" group and 51.1 percent of the respondents in 

the "Less than 33%" group rated it at that value. Two of 

the three respondents in the "68% or More" group rated it 

two steps lower at a value "3." The "68% or More" group also 

rated statement II lower than did the other groups. In con-

trast, the "3^ to 67%" group was evenly divided between the 

top three values on the five point priority scale. Slightly 

over fifty percent of the individuals in the "Less than 33%" 

group rated this statement at a value "4," while 80 percent 

of the respondents in the "No Responsibility" category also 

rated it at a value "4." 

For statement IV, all of the respondents in the "No 

Responsibility" group awarded the item a value "4" or "5" 

with 60 percent for value "5." A slightly higher percentage 

of the individuals in the "Less than 33%u group awarded this 
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SUMMARY OF THE RATINGS ON THE TOURING METHODS AND STRATEGIES 
STATEMENTS BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR 
TOTAL RESPONSIBILITY DEVOTED TO THE TRAINING OF DOCENTS 
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Rank 
Order Competency Statement 

(1) 

Priority Designation No 
J? 4 3 2 1 Response 

V. Exhibit enjoyment for touring and help the children eniov 
the museum. ° * 

( 2 ) 

(3) 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

62.5 
80. , 0 
57. 8 
66. .7 
66. 7 

35.9 
20.0 
42.2 
16.7 
33.3 

1.6 

16.7 

A H Staff 59.4 35.9 
No Responsibility 60.0 40.0 
Less than 33% 62.2 35.6 
34 to 67% 50.0 33.3 
68% or More 33.3 33.3 

X2 = 19.60269 df = 9 

3.1 

2 . 2 

33.3 
0.0205 

1 . 6 

16.7 

P < .05 

XIV. Make children feel comfortable in the museum. 

64 
10 
45 
6 

J3 
64 

I V' A d^ U5 t.! h e c o n t e n t o f t he tour for children of different ages 
and different backgrounds. 

64 
10 
45 
6 

_3 
64 

(4) 

All Staff 57, .8 37 . 5 4 
No Responsibility 50. , 0 50, . 0 
Less than 33% 62. , 2 31. . 1 6 
34 to 67% 50. ,0 50. ,0 
68% or More 33. 3 66. ,7 

64 
10 
45 
6 

_3 
64 

ni'' hv kthi n S t a?- a ? j u s t m e n t s t 0 t h e P ^ n of the tour as determined 
b> the particular interests of the group and the occasion. 

(5) 

( 6 ) VI. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

X2 = 14.83050 

53 .1 
50. 0 
51.1 
83. 3 
33. 3 
df = 

37.5 
40. 0 
42.2 
16.7 

9.4 
10.0 
6.7 

66.7 
0.0216 p < .05 

X V I ' n h i ! ! t f b l e W ^ t h a t O U r p l a n " t 0 c h a n s e the tour and select 
objects according to the tone or mood of the group. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

50, . 0 42. .2 7. ,8 
50. , 0 40. ,0 10. .0 
48. _9 44. ,4 6. , 7 
66, . 7 33. .3 
33. 3 33. 3 33. 3 

Be courteous, pleasant, excited and involved with the group. 

All Staff 43.8 
No Responsibility 30.0 
Less than 33% 46.7 
34 to 67% 50.0 
68% or More 33.3 

51.6 
60, . 0 
53. 3 
33. 3 
33. 3 

4.7 
1 0 . 0 

16. 7 
33. 3 

64 
10 
45 
6 

__3 
64 

64 
10 
45 
6 

_J3 
64 

6_4 
10 
45 
6 

_3 
64 
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Rank 
Order 

(7) 

Competency Statement 

Priority Designation 
4 3 2 1 

No 
Response 

II. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

X2 = 17.97063 

about the exhibitions. 

35.9 51. 6 10. 9 1. ,6 

20.0 80.0 
40.0 51 . o 6.7 2 .2 

33. 3 33.3 33.3 . 
33.3 66.7 . 
df = 9 0.0355 p < .05 

( 8 ) VII. Conduct a relaxed and easy tour. 

28. 1 56. 3 15. 6 

30. ,0 40.0 30. n 

28. , 9 57.8 13, ,3 

16, .7 83. 3 
33 . 3 33.3 33 .3 

(9) 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

XI. Change the pace of the tour, if necessary, for variety and 

interest. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

31. 3 46. 9 17. ,2 3 . .1 

10, ,0 60, .0 20. ,0 10. ,0 

33. .3 48 , .9 15, .6 
50, .0 33, . 3 16 .7 
33 .3 33 .3 33 .3 

1.6 

2 . 2 

(10) XVIII. Encourage discussion about works of art. 

( I D 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

34. ,4 42.2 ' 14. 1 4. ,7- 4. 7 

30. ,0 50. 0 10. .0 10. ,0 

33. ,3 46.7 13. ,3 2, .2 4, ,4 

66, .7 16, . 7 16, ,7 

33. 3 33 . 3 33 13 

64 
10 
45 
6 

_3 
64 

64 
10 
45 
6 

__3 
64 

64 
10 
45 
6 

_3 
64 

64 
10 
45 
6 

_3 
64 

XX. Effectively introduce and reinforce new ideas, concepts, and 
vocabulary to groups of children. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

28. 1 50.0 14. ,1 6. 3 1. ,6 

20. , 0 60.0 10. ,0 10. ,0 

26, .7 48.9 17, .8 4, .4 2, .2 

50, .0 50.0 
33 .3 33.3 33 .3 

64 
10 
45 
6 

_3 
64 

(12) 

(13) 

IX. Manage the tour situation so that everyone in the group has 
an unobstructed view of the art object under discussion. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

X2 = 24.74359 

25.0 53.1 14.1 6.3 1.6 

28.9 
33.3 
33.3 

50.0 

df = 12 

70. ,0 10. ,0 20. ,0 
53. , 3 15. ,6 2, .2 

33.3 33.3 
0.0161 

16.7 

P< -Ob 

64 
10 
45 
6 

__3 
64 

X. Direct the attention of everyone in the group to the art object 
under discussion. 

All Staff 17. 2 59. ,4 18.8 4. ,7 
No Responsibility 10. ,0 60, ,0 10.0 20. ,0 

Less than 33% 13 , ,3 66 , . 7 20. 0 
34 to 67% 50 , . 0 16 , 7 33. 3 
68% or More 33 . 3 33 .3 33 . 3 

X2 = 21.82581 df = 9 0.0095 P < .01 

64 
10 
45 
6 

_3 
64 
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Rank " ^ , 
Order Competency Statement 

Priority Designation 
5 4 3 2 1 

No 
Response 

(14) 

(15) 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

to the group 

28. 1 40.6 23. ,4 6. 3 

10. ,0 60.0 20. .0 10. ,0 

31 -.1 40.0 24, .4 4, .4 

33 .3 33.3 16 .7 
33 .3 . . 33 .3 33 .3 

1.6 

16.7 

XV. Design tours which draw maximum response from the group 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

32. 8 42. 2 12. 5 3. ,1 6. 3 3. ,1 

20. 0 60. 0 10. .0 10. , 0 

33. ,3 40. ,0 15, .6 2, .2 6. .7 2, . 2 

50. ,0 33. .3 16, .7 

33, . 3 33, .3 33 13 • 

64 
10 
45 
6 

_3 
64 

64 
10 
45 
6 
3 

64 

(16) XIII. Move the group from one place to another in a well defined 

manner. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

23. 4 37.5 32. 8 4. 7 23. 
50 . 0 50. ,0 

26. ,7 37.8 31. .1 4. .4 

33. ,3 33.3 16, .7 

33, .3 . . 66, 

1.6 

16.7 

64 
10 
45 
6 

_ 3 

64 

(17) XII. 

(18) 

Include the so-called "restless-fringe" in the tour experience. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or 'More 

I. Design a tour plan. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

15. 6 48.4 28. 1 4. 7 3. 1 
60.0 30. 0 10. 0 

15. 6 51.1 28. 9 2. 2 2. 2 

33. 3 33.3 16. 7 16. ,7 

33. ,3 • • 
33. 3 33. 3 

18 .8 40.6 29 . 7 6 .3 4 .7 

20 . 0 30.0 30 .0 20 .0 

20 .0 42.2 26 .7 4 .4 6 .7 

16 .7 50.0 33 . 3 
. 33.3 66 .7 

(19) XVII. Utilize motivational techniques (circle games, 
picture posing, etc.) effectively. 

All Staff 
No Responsibility 
Less than 33% 
34 to 67% 
68% or More 

(20) VIII. Include all members of the group in discussion. 

improvisat ion, 

21. 9 40.6 18. 8 14. 1 4. .7 

10. ,0 40.0 20. ,0 30. . 0 
22. ,2 42.2 17. .8 11. .1 6. .7 

50. .0 50.0 
66 .7 33, .3 

64 
10 
45 
6 

__3 
64 

64 
10 
45 
6 

_3 
64 

64 
10 
45 
6 

_3 
64 

All Staff 10. ,9 40. ,6 23. , 4 15. .6 7. ,8 1. .6 64 
No Responsibility 60. ,0 10. ,0 30. , 0 10 
Less than 33% 11. .1 37. ,8 26. ,7 15. .6 6. , 7 2, .2 45 
34 to 67% 16, ,7 50, ,0 16. . 7 16. ,7 6 
68% or More 33, .3 33. , 3 33. .3 3 

64 
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statement a value "5," while the respondents with more respon-

sibility were more divided. For statement IX, 70 percent of 

the "No Responsibility" group favored value "4," while many 

of the individuals with responsibility for docent training 

designated value "5" for this statement. Each of the three 

respondents in the "68* or More" group rated statement X at 

a value "4," while 50 percent of the respondents in the 

"34 to 67r group favored value "4" for this item. 

Although not statistically significant at the .05 level, 

t h e "34 to 67%" group rated statements XI, XV, XVIII, and XX 

higher on the priority scale than did the other groups. The 

respondents in the "68% or More" group did not often agree 

on one value designation. Exceptions are on statements I, 

II, III, v, XIII, XIV, and XVII where two of the three 

respondents in this group chose the same value on the 

priority scale. 

Undergraduate Education and Teaching 
Experience Among Volunteers 

Table XXIII shows the frequency distributions, m per-

centages, of the volunteer docents possessing undergraduate 

degrees in particular areas of academic specialization, for 

the statements in this category. The statements favored by 

the respondents in all specialization groups at value "5" 

(Desperate Need) are III, IV, V, and XVI. With the exception 

of statement XVI, a higher percentage of the respondents m 
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TABLE XXIII 

CT'UUARV OF THE RATINGS ON THE TOURING METHODS AND STRATEGIES 
V T A T F M E Y T S BY VOLUNTEER DOCENTS POSSESSING UNDERGRADUATE 

AREAS o r ACADEMIC SPECIALIZATION 

Priority Designation 
Response Rank 

Order Competency Statement 

(1) 
* fourincr and help the children enjoy the 

V. Exhibit enjoyment for touring ana neip 

museum. 

All Volunteers 
Educat ion 
Arts 
Other 

62.3 
62.5 
72 .7 
67.9 

33.8 
25.0 
27.3 
32.1 

2 . 6 
12.5 

1.3 77 
16 
11 
28 
55 

(2 ) XIV. Make children feel comfortable in the museum. 

All Volunteers 
Education 
Arts 
Other 

61.0 31.2 6.5 
3775 56.3 6.3 
72.7 9.1 18.2 
6473 28.6 3.6 

77 
16 
11 
28 
55 

(3) IV. Adjust the content of the tour 
and different backgrounds. 

All Volunteers 
Education 
Arts 
Other 

36.4 
37.5 56. 3 
36.4 63.6 
32.1 57.1 

for children of different ages 

6.3 

10.7 

77 
16 
11 
28 
55 

(4) 
TIT Mak* instant adjustments to the plan of the tour as determined 
m " S ihe parficulir interests of the group and the occasion. 

All Volunteers 
Educat ion 
Arts 
Other 42.9 

40.3 
43.8 
45. 5 
42.9 14.3 

77 
16 
11 
28 
55 

(5) VI. Be courteous, pleasant, 

48.: All Volunteers 
Educat ion 
Arts 
Other 

excited and involved with the group. 

37 . 5 
63.6 
42.9 

41.6 
43 .8 
27.3 
53.6 

10.4 
IS.8 
9.1 
3.6 

77 
16 
11 
28 
55 

( 6 ) 

(7) 

XVI. Be flexible with a tour plan - to change the tour and select 
objects according to the tone or mood of the group. 

VII, 

All Volunteers 
Education 
Arts 
Other 

All Volunteers 

Educat ion 
Arts 
Other 

49.4 35.1 9.1 3.9 
62. 0 31.3 6. 3 

54. 5 45.5 
39. 3 32.1 14. 3 

and easy tour 

40. .3 41.6 14, .3 

31. . 3 43.8 18 .8 

54 . 5 27.3 9 . 1 

35 . 7 46.4 14 .3 

10.7 

2 . 6 
6 . 3 
9.1 

2 . 6 

3.6 

1.3 

3.6 

77 
16 
11 
28 
55 

77 
16 
11 
28 
55 
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^ r t p n n . v Statement 

"Priority Designation 
5 4 3 .2 L 

No 
Response 

(8) 

Of the tour if necessary, for variety and 
XI. Change the pace of the tour, 

interest. 

All Volunteers 
Education 
Arts 
Other 

31.2 54.5 13.0 
37.5 62,5 
45.5 54.5 •• 
25.0 50.0 21.4 

3.6 

(9) II. 
Exhibit excitment about the exhibitions. 

All Volunteers 
Education 
Arts 
Other 

22.1 62^3 14.3 1.3 
31.3 56.3 6.3 6.3 
18.2 54.5 27.3 
17 . 9 64 . 3 17 . 9 

( 1 0 ) XX. Effectively introduce ^ i n ^ l d 8 a S ' 
vocabulary to groups of children 

All Volunteers 
Education 
Arts 
Other 

37 . 7 
31.3 
45. 5 
42 .9 

37 .7 
56.3 
36.4 
2 8 . 6 

16.9 
6.3 
18.2 
17.9 

2 . 6 
6.3 

2 . 6 

3.6 3.6 

2 . 6 

3.6 

( I D 
• tnurs which draw maximum response from the group. 

XV. Design tours wnicn uj, 

All Volunteers 
Education 
Arts 
Other 

37.7 
43.8 
27.3 
32.1 

31.2 
25.0 
36.4 
32.1 

2 6 . 0 
31.3 
36.4 
25.0 

1.3 1-3 

(12) XVIII. 
Encourage discussion about works of art. 

All Volunteers 
Educat ion 
Arts 
Other 

36.4 29.9 
50.0 25.0 
13.2 45.5 
42.9 32.1 

23.4 
12 . 5 
27.3 
14.3 

6.5 
12.5 

3.6 

3.6 

2 . 6 

9.1 
3.6 

2 . 6 

7.1 

1.3 

3.6 

77 
16 
11 
28 
o~5 

21 
16 
11 
28 
55 

77 
16 
11 
2_8 
55 

77 
16 
11 
28 
55 

77 
16 
11 
28 
55 

that everyone in the group has an 

All Volunteers 
Education 
Arts 
Other 

2 6 . 0 
31.3 
27.3 
17. 9 

1 8 . 2 
12 . 5 
18.2 
25.0 

10.4 
18.8 
9.1 
14.3 

1.3 

3.6 

(14) 
X I I I . Move the group from one place to another in a well defined 

manner. 

All Volunteers 
Educat ion 
Arts 
Other 

22 .1 46.8 23.4 7.8 
6.3 62.5 25.0 6.3 
36.4 45.5 9.1 9.1 
14.3 46;4 28.6 10.7 

77 
16 
11 
28 

77 
16 
11 
28 
55 

(15) X. Direct the attention of everyone in 
under discussion. 

the group to the art object 

All Volunteers 
Education " 
Arts 
Ot her 

13.2 
18 . 8 
27.3 
17.9 

4 6 . 8 
37 .5 
54 . 5 
35.7 

27.3 
31. 3 
9.1 
39.3 

7 . 8 
12. 5 
9.1 
7.1 

77 
16 
11 
23 
55 
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Priority Designation No 
— ri J-Ui i iv J ^ 

order Competency Statement 5 4_ 3_ 2 _1 e S P ° ~~ 

(16) XII. Include the so-called "restless fringe" in the tour experience. 

All Volunteers 19.5 42_J9 26.0 10.4 1.3 •• __ 
EducatTon ... | ^ | 25-° 2 o-° ;; 11 • 
Artc 4o.o 27.3 Zi.o •• •• 9 R 

Other ^ 2 1 " 4 1 0 " 7 3 " 6 " 55 

(17-) XIX. Effectively introduce objects and cultures possibly unfamiliar, 

or even unpopular, to the group. 

All Volunteers 19.5 44 .2 26.0 ® 2 ' 6 1 - 3 16 

E d u e ^ H — 12.5 68^8 27.3 ^ iil ^ JJ 

Other T T 9 42^9 25.0 7.1 3.6 3.6 | | 

(18) I. Design a tour plan. 

All Volunteers 16.9 |1^| 24.7 11.7 3.9 1.3 77 
Education 12.o 43^8 25.0 IZ.o ^ u A

0ll
S

er 179 fel 21.4 17'.9 10.7 .. 23 

(19) VIII. Include all members of the group in discussion. 

All Volunteers 20.8 32.5 24.7 I0.6 6.5 .. 

hi n-i ^ : :: u 
! S « 21.4 32J. 14.3 25.0 7.1 .. | | 

(20) 
XVII. Utilize motivational techniques (circle games, improvisation, 

picture posing, etc.) effectively. 

All Volunteers 18.2 33^3 26.0 10.4 10.4 1.3 77 
Educa/tTon 6.3 ot>. 3 18.8 6.3 12.5 .. ^ 
Arts 4 5 . 5 18.2 1 8 . 2 1 8 . 2 .._ r)Q 

o t h e r 14.3 32.1 32.1 3.6 14.3 3.6 28 
DO 
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"Arts" group favored the highest priority designation than 

did the respondents in the other specialization groups. 

For statement XVI, 62.5 percent of the individuals in the 

"Education" group rated this item at a value "5" as compared 

to 54.5 and 39-3 percent of the individuals in the Arts 

and "Other" groups, respectively. However, all of the 

priority choices of the "Arts" group on this item were 

restricted to the top two levels on the priority scale. 

The respondents in the "Arts" group also favored the 

value "5" designation on statements I, VII, XII, XVII, and 

XIX. The respondents in the other specialization categories 

favored value "4" for these items. In contrast, the "Arts" 

group favored values "4" and "3" on statements XV and XVIII, 

while the other groups favored higher priority levels. 

The Chi-Square test for independence indicated no 

systematic relationship between degree specialization and 

the distributions on these items. 

Table XXIV shows the frequency distributions of the 

volunteer docents, with varying amounts of teaching experi-

ence, awarding the statements in this category particular 

values. For statements III, IV, and XII, the respondents in 

each experience group favored value "5-" The respondents 

with teaching experience favored value "3" designations for 

statements VIII, X, and XII, while the respondents in the 

"No Experience" group favored value "»•" However, the 
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TABLE XXIV 

TEACHING EXPERIENCE 

Priority Designation 
4 3 2 1 Response 

Order Competency Statement 

(1) 

^ 

V. E x h i b i t enjoyment for touring and help the children enjoy 

museum. 
All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

62.3 
64.3 
58.8 
66.7 

33.8 
35.7 
41.2 
33.3 

2.6 1.3 

( 2 ) XIV. Make 
children feel comfortable in the museum. 

(3) 

(4) 

(5) 

(6 ) 

All Volunteers 
No "Experience 
I to 10 Years 
II or More Years 

L .'lu i v-' ' 
X2 = 10.41064 df = 

61.0 
16 . 7 71.4 
52.9 47.1 
66.7 33.3 

1.3 
2.4 

0341 p<. 05 

11 
42 
17 
_3 
62 

77 
42 
17 
J3 
62 

, j_ n f t h e tour for children of different ages 
IV Adjust the content of tne 

and different backgrounds. 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

55.8 
50.0 
52 .9 
66.7 

36.4 7.8 
38.1 11.9 
41.2 5.9 
33.3 

77 
42 
17 
_3 
62 

III. Make instant a ^ u s t ™ ® ^ s orthe^roup^nd'the occasion, 
by the particular interests 01 tne giu y 

All Volunteers 
No~~ Experience 
I to 10 Years 
II or More Years 

50.6 
50. 0 

40.3 
42.9 
29.4 
33.3 

9.1 
7.1 
17.6 

VI. 
n l p„ q a nt excited and involved with the group. 

Be courteous, pleasant, exciu 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

41.6 
42.9 
41.2 
33.3 

10.4 
7.1 
5.9 

33.3 

X T 1- a« o r"iSg ato°rbe P lto«"oJ : 0»o5"S 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

49.4 
35. 7 47 . 6 
35.3 
66.7 

9.1 3.9 
4.8 7.1 
5.9 

2 . 6 
4.8 

33. 3 

77 
42 
17 
3 
Z2 

11 
42 
17 
_3 
62 

11 
42 
17 
__3 
62 

(7) VII. Conduct a relaxed and easy tour. 

All Volunteers 40.3 41.6 1-
No Experience 
I to 10 Years 
II or More Years 

30.0 
29 .4 
6d. 7 33.3 

2 . 6 
2.4 2.4 

11 
42 
17 
_3 
62 
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Priority Designation No 

Rank A ^ 9. 1 Response 
Order Competency Statement ' 

(8 ) 
XI. Change the pace of the tour, if necessary, for variety and 

interest. 

All Volunteers 31.2 54J5 13.0 .. •• 1-3 ^ 

No Experience 28.6 02^4 16. •• •• ^ 1 ? 

I to 10 Years 41.2 41.2 17.6 . . . . ^ 

II or More Years 33.3 66/7 •• •• •• ' g 2 

( 9 ) 
77 
42 

( 1 0 ) 

II. Exhibit excitment about the exhibitions. 

All Volunteers 22.1 62_;3 14.3 1.3 

No Experience 21.4 61^9 16 •• •• 1 7 

I to 10 Years 3D.3 5 8 ^ o.9 .. ^ G 

II or More Years .. 66.7 ** *' 62 

XX. Effectively introduce and reinforce new ideas, concepts, and 

vocabulary"to groups of children. 

n 7 7 07 7 16 9 2.6 . 2.6 2.6 X Z 
All volunteers 37.7 37.7 16.9 ^ 4 2 

No Experience 42 • 8 Jl.u u 
• 1 to 10 Years 17.6 52.9 23.o . .. •• ^ 

11 or More Years 33.3 66.7 .. •• •• •• ^ 

(11) XV. 
Design tours which draw maximum response from the group. 

A U Volunteers 37\7 31.2 26.0 1.3 l.J 2.6 77 

No Experience 33.j 33.3 ^ 
I to 10 Years 41.2 29.4 29.4 .. •• •• ^ 

II or More Years 66.7 .. 33.3 .. •• ^ 

(12) XVIII. Encourage discussion about works of art. 

All Volunteers 3 ^ 4 29.9 23.4 6 5 2.6 1.3 77 

No Experience 38• 1 = q 17 
I to 10 Years 35.3 41.2 17.6 0.9 

II or More Years 33.3 66.7 
_3 
62 

m i IX Manage the tour situation so that everyone in the group has an 
( 1 3 ) unobstructed view of the art object under discussion. 

All Volunteers 26.0 44.2 18.2 10.4 j. . 3 .. 

No Experience 28.6 42.~ 17 
I to 10 Years 17.6 52.9 11.8 x/.6 .. 

II or More Years 33.3 33.3 33.3 .. •• — 

(14) 

(15) 

XIII. Move the group from one place to another in a well defined 

manner. 

All Volunteers 22.1 46.8 23.4 7.8 .. •• _ 
No Experience 26.2 42^9 21.4 9.o .. •• ^ 
I to 10 Years 11.8 ofr.8 17.6 11.8 .. •• ^ 

II or More Years 33.3 66.7 .. . • •• ^ 

X. Direct the attention of everyone in the group to the art object 

under discussion. 

All Volunteers 18.2 46.8 27.3 7.8 .. •• 77 
No Experience 21.4 o2.4 19.0 /.I •• •• 
I to 10 Years 11.8 35.3 41.2 11.8 .. •• 

II or More Years 33.3 .. 66 • 7 •• ** ^ 
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Order Competency Statement 

Priority Designation 
4 3 2 L 

No 
Response 

(16) XII. Include the so-called
 T'restless-fringe 

42.9 

in the tour experience. 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

19.5 
42.9 23.8 
35.3 

33.3 

10.4 
9. 5 
17.6 

1.3 
2.4 

77 
42 
17 
_3 
62 

(17) 
XIX. Effectively introduce objects and cultures possibly unfamilia 

or even unpopular, to the group. 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

19. c 
40. 5 

33.3 

2 6 . 0 
2 6 . 2 
23.5 
33.3 

6.5 2.6 
7.1 4.8 
5.9 

1.3 
2.4 

77 
42 
17 
_3 
62 

(18) 

(19) 

I. Design a tour plan. 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

16.9 41.6 24.7 11.7 3.9 

19.0 40.5 21.4 14.3 4.8 

17.6 41.2 23.5 11.8 
100. 0 * • * * 

> of the group in discussion. 

20.8 32.5 24 .7 15.6 6 . 5 

21.4 35.7 19.0 14.3 9. 5 

17.6 23.5 52.9 5.9 

66.7 33.3 

1.3 

5 .9 

77 
42 
17 
_3 
62 

77 
42 
17 
J3 
62 

f20> XVII. Utilize motivational techniques (circle games, improvisation, 
picture posing, etc.) effectively. 

All Volunteers 
No Experience 
I to 10 Years 
II or More Years 

1 8 . 2 
21.4 
11.8 
33.3 

33.8 
28.6 
52.9 
33.3 

2 6 . 0 
2 6 . 2 
29.4 

10.4 
11.9 

33.3 

10.4 
9.5 
5.9 

1.3 
2.4 

77 
42 
17 
_3 
62 
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differences between the ratings of the individuals in the 

different experience groups proved not statistically sig-

nificant at the .05 level. 

For most of the statements, the respondents in the "No 

Experience" group favored priority designations no lower 

than value "4." Almost 43 percent of the respondents in 

this group favored value "5" for statement XX. A larger 

percentage of the respondents with teaching experience 

favored the slightly lower priority rating of value 

This caused the volunteers' priority ratings on this state-

ment to be equally split between values "5" and "X." More 

than seventy-one percent of the respondents in the "No 

Experience" group rated statement XIV at a value "5," while 

over fifty percent of the respondents in the other groups 

rated it at a value "4." The high percentage of respondents 

with no teaching experience in favor of value "5' is m o o n 

sistent with the ratings of the volunteers as a group and 

the respondents with some teaching teaching experience. 

However, this difference was statistically insignificant. 

Summary 

Table XXV shows that the statements which specify 

behaviors concerned with establishment of a climate for 

learning and positive attitudes toward the museum were rated 

highest in each competency category. In the communication 

competency category, the statements which dealt with 
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TABLE XXV 

NUMMARY OP THE COMPETENCY STATEMENTS RANKED 
S D S DES?EN™Ha ORDER OP PRIORITY WITHIN 

EACH COMPETENCY CATEGORY 

Rank Point 
Order Total 

Communication 

(1) 641 

( 2 ) 

(3) 

(4 ) 

(5) 

( 6 ) 

629 

604 

581 

680 

573 

(7) 532 

(8) 469 

Competency Statement 

Competency Category 

Communicate a positive and e ^ u ® j f ^ t i o n 
attitude toward the museum, the collection 
and art in general. 

Ariiust language and word usage to children 
of Afferent Iges and intellectual develop-

ment. 

Express ideas clearly and logically. 

Speak clearly, audiby and with modulation. 

Accept comments, and answer questions with 

ease. 

Exhibit honesty, sincerity, unaffectedness, 
naturalness and spontaneousness during a 
guided tour. 

Initiate a dialogue with members of the tour 

group• 

Verbally represent works of art to a group. 

Knowledge Competency Category 
(1) 595 Relate the objects and exhibitions to the 

students' own experiences and intellectual 
capabilities. 

( 2 ) 5g 9 Present enough information to make the tour 
interesting and informative. 
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TABLE XXV—Continued 

Point Rank Competency Statement 
Order Total 

Knowledge Competency Category (Continued) 
Include in a tour the accurate facts and incxuae -LI1 CI x_.v̂ -t-no-n 
points important to the exhib 

( 6 ) 

(7) 

( 8 ) 

(9) 

(10) 

(11) 

Present interesting and informative material 
without the use of notes. 

Draw comparisons between selected objects in 

the museum. 

512 Use an art research library. 

498 Plan and execute a tour based upon an inter 
esting and pertinent theme. 

494 Plan a tour which follows a logical order. 

iivn ^pnresent the objects in the museum's 
" collection in historical/cultural perspective. 

322 Pass a comprehensive college level art his-
tory course. 

otc Write a research paper on a selected aspect 
3 5 of the museum's collection or art history. 

Affective Attribute Statements 

(1) 664 

(2) 

(3) 

618 

607 

(4) 587 

A positive and enthusiastic attitude toward 
volunteer work, the museum, art m general 
and the museum's collection. 

A desire to learn about art. 

A desire to become a proficient tour leader 
and/or museum teacher. 

The characteristics of a person with an 
inquiring mind. 
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Point Rank Competency Statement Order Total 

Touring Methods and Strategies Statements 

(1) 

( 2 ) 

(3) 

(4) 

(5) 

(6) 

(7) 

(8 ) 

(9) 

(10) 

(11) 

(12) 

(13) 

647 Exhibit enjoyment for touring and help the 
children enjoy the museum. 

636 Make children feel comfortable in the museum. 

6 ^ Adiust the content of the tour for children 
of different ages and different backgrounds. 

624 Make instant adjustments to the plan of the 
tour as determined by the particular^ 
interests of the group and the occasion. 

618 Be courteous, pleasant, excited and involved 
with the group. 

608 Be flexible with a tour plan - to cha^ge t h e 

tour and select objects according to the 
tone or mood of the group. 

584 Conduct a relaxed and easy tour. 

578 Exhibit excitement about the exhibitions. 

575 Change the pace of the tour, if necessary, 
for variety and interest. 

56O Effectively introduce and reinforce new ideas 
concepts, and vocabulary to groups of children. 

552 Encourage discussion about works of art. 

549 Design tours which draw maximum response from 
the group. 

547 Manage the tour situation so that everyone in 
the group has an unobstructed view of the art 
object under discussion. 
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TABLE XXV—Continued 

Point Rank Competency Statement 
Order Total 

Touring Methods and Strategies Statements (Continued) 

Direct the attention of everyone in the 
group to the art object under discussion, (14) 

(15) 

(16) 

(17) 

(.18) 

(19) 

( 2 0 ) 

538 

536 

531 

520 

503 

489 

475 

Move the group from one place to another m 
a well defined manner. 

Effectively introduce objects and cultures 
possibly unfamiliar, or even unpopular, 
the group. 

include the so-called "restless fringe" in 
the tour experience. 

Design a tour plan. 

Utilize motivational techniques (circle 
games, improvisation, picture posing, etc.) 
effectively. 

Include all members of the group m dis-
cussion. 
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(1) adjusting language and word usage to children of differ-

ent ages and intellectual development, and (2) communicating 

a positive and enthusiastic attitude toward the museum, the 

collection, and art in general, received the highest priority 

rankings. The statements in the knowledge competency cate-

gory which received the highest priority rankings also 

specified the need for the decent to know how to relate the 

museum experience to that of the child's. This statement 

identified the "ability to relate objects and exhibitions 

to the students' own experiences and intellectual abilities." 

Most of the planning and organization skills within this 

category were rated at a value "4" (Great Importance). Also 

consistent with the highly ranked statements in the communi-

cation category is the high ratings received by the affective 

attribute statement concerned with attitudes toward volunteer 

work, the museum, and art in general. Also receiving a 

"Maximum Priority" rating was the statement "a desire to 

learn about art." Some of the statements in the touring 

methods and strategies competency category, receiving the 

highest priority rankings, dealt with the docents' ability 

to make adjustments to the tour, as determined by an assess 

ment of the group and the occasion for the tour. Also 

ranked high in this category were statements specifying the 

ability to help children "enjoy the museum" and "feel 

comfortable In the museum." 



CHAPTER V 

SUMMARY 

Restatement of the Problem 
and Purpose 

The problem is to ascertain competencies which could be 

attributed to effective docent performance and which could 

also possibly be used in the design of a docent training 

program. The purpose of this study was to (1) identify 

pedagogical touring competencies needed by volunteer docent 

in art museums, (2) catalog the competency statements into 

major competency categories, (3) validate the list of com-

petency statements, and (X) compare priority designations 

awarded each statement by the individuals in the two major 

sub-groups: museum staff and volunteer docents. 

Restatement of the Procedure 

As a result of a review of the literature on docent 

training and interviews with museum staff and volunteer 

docents, a list of competency statements specifying accept-

able docent performance was compiled. The list of competency 

statements was classified into four competency statement 

categories appropriate to the nature of the statements. The 

four competency statement categories adopted were: (1) com-

munication skills, (2) knowledge, (3) affective attributes, 

and (4) touring methods and strategies. 
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A survey instrument was designed to solicit the opinions 

of museum staff and volunteer dooents regarding the merit of 

each statement. The respondents were asked to rate each 

statement on a five point priority scale designating need as 

an objective in a docent training program. The questionnaire 

was validated by three museum educators and mailed to two 

museum staff members and two volunteer docents in each of a 

sample of eighty-four art museums throughout the country. 

The Chi-Square test for independence, the Wald-Wolfowitz 

Runs Test and the Kuskall-Wallis One-Way Analysis of Variance 

were employed to analyze the data and answer the following 

questions. 

1. Do the majority of museum staff and volunteer docen 

designate each statement as a significant need. 

2. Which competency category receives, on the average, 

the highest priority ratings, as determined by the ratings 

on the individual statements by all of the respondents? 

3. Which competency statements receive the highest 

priority designations by all of the respondents? 

1). Do the staff and volunteers rank order the state-

ments differently? 

5. Do the differences in the amount of museum experi-

ence accrued by the respondents cause differences in the 

priority designations for the statements? 



147 

6. Do museum staff who have some responsibility for 

supervision of docents rate the competency statements dif-

ferently than those who have no responsibility? 

7. Do museum staff who have some responsibility for 

docent training rate the competency statements differently 

than those who have no responsibility for 

8. Do volunteer docents who possess undergraduate 

degrees in different areas of academic specialization rate 

the statements differently? 

9. Do volunteer docents who have accrued elementary 

level classroom teaching experience rate the statements 

differently than do the volunteers without this experience? 

Findings 

1. Both the museum staff and volunteer docents agreed 

that statement IX (write a research paper on a selected 

aspect of the museum's collection or art history) and 

ment XI (pass a comprehensive college level art history 

course), both from the knowledge competency category, repre-

sented skills not important in a docent training program. 

All of the other competency statements were favored as sig-

nificant needs by the respondents in both major sub-groups. 

2. The four affective attribute statements were rated, 

on an average, higher than the statements in the other three 

competency categories. The communication competencies were 

rated lower, on an average, than the statements in the 
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previous category, but higher than the touring methods and 

strategies category statements. The statements in the 

knowledge category were rated, on an average, lower than 

the statements in the other three categories. 

3. The competency statements which received the 

highest priority designations across the competency cate-

gories emphasize the need for the docent to exhibit an 

enthusiastic attitude toward volunteer work, the museum, 

art in general, and the ability to communicate that enthus-

iasm to children. Also ranked highest across categories 

are the statements relating to the ability to ascertain 

interests and abilities of the children and apply that know-

ledge to modifications of the tour experience. Within a 

listing of the statements receiving the ten highest priority 

rankings, the emphasis the respondents placed on these two 

competency areas is obvious. 

The prospective docent or tour guide 

m should exhibit a positive and enthusiastic 
attitude toward volunteer work, the museum, 
art in general, and the museum's collection. 

(2) should possess the ability to ®* h^^dren 
joyment for touring and help the childr 
enjoy the museum. 

n ) should possess the ability to communicate a 
( 3 ) positive and enthusiastic attitude toward 

the museum, the collection, and art 
general. 

(4) should possess the ability to make children 
feel comfortable in the museum. 
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(5) should possess the ability to 
content of the tour for children 01 ax 
ferent ages and different backgrounds. 

(6) should possess the ability^to adjust lan 
guage and word usage to children of 
different ages and intellectual eve op 

ment. 

(7) should possess the ability to )make:Instant 
adjustments to the plan of the tour as 
determined by the particular interests 
the group End the occasion. 

(8) exhibit a desire to learn about art. 

(9) should possess the ability be courteous, 
pleasant, excited, and involved with the 

group. 

(10) should possess the ability to be 
with a tour plan—to change the tour and 
select objects according to the tone or 
mood of the group. 

4. When ranked according to the museum staff and volu 

teer docent scores, there is general agreement between the 

two groups. Both groups ranked the same statements highest 

in each category. There was also agreement between the two 

groups in regard to the statements of lowest priority. More 

than twice the number of volunteers rated communication 

statement III (speak clearly, audibly, and with modulation) 

at a value "5" (Desperate Need) than did the museum staff. 

The difference between the ratings by the two groups on this 

statement proved to be statistically significant. 

5. None of the priority ratings in the communication 

competency or affective attribute categories statements were 

found dependent on the amount of museum experience accrued 
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by the respondents. However, a statistically significant 

relationship was found to exist between the responses on 

knowledge competency statement XI (pass a comprehensive 

college level art history course) and the amount of museum 

experience. A significant relationship was also found for 

touring methods and strategies statement I (design a tour 

plan) in which the respondents with five years or more ex-

perience rated the statement higher than did the respondents 

with less experience. 

6. Almost 80 percent of the staff who indicated no 

responsibility for supervision of docents favored priority 

designation "4" for communication statement I (exhibit 

honesty, sincerity, unaffectedness, naturalness, and spon-

taneousness during a guided tour). In contrast, those staff 

members with some responsibility for this task distributed 

their preferences on the item in a much more undecided manner. 

The staff with no responsibility for supervision of docents 

also rated knowledge competency statement X (represent the 

objects in the museum's collection in historical/cultural 

perspective) higher than did the staff with some responsi-

bility in this area. However, there was no evidence of a 

statistically significant relationship between the amount of 

responsibility in this area and the ratings on the statements 

7. Although there is no evidence to indicate a syste-

matic relationship between varying amounts of staff 

responsibility for docent training and the ratings of the 
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staff on the statements, the individuals with some respon-

sibility for this task favored selected statements at higher 

priority levels than did the group with no responsibility. 

For example, the museum staff with some responsibility for 

docent training rated communication competency statements I 

(exhibit honesty, sincerity, unaffectedness, naturalness and 

spontaneousness during a guided tour) and V (initiate a 

dialogue with members of the tour group) higher than did the 

staff with no responsibility for this task. The staff with 

some responsibility for docent training also rated touring 

methods and strategies category statements II (make instant 

adjustments to the plan of the tour as determined by the 

particular interests of the group and the occasion), IV (ad-

just the content of the tour for children of different ages 

and different backgrounds), IX (manage the tour situation 

so that everyone in the group has an unobstructed view of 

the art object under discussion), and X (direct the attention 

of everyone in the group to the art object under discussion) 

higher than did the staff with no responsibility. The 

staff's ratings on the statements in the other categories 

did not exhibit this trend. 

8. The volunteer docents with undergraduate degrees 

rated all of the statements in approximately the same manner, 

without regard to academic specialization. 
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9. Classroom teaching experience, or varying amounts 

of teaching experience accrued by volunteer,, did not cause 

the volunteers to rate the statement differently. 

Conclusions 

It was possible to identify the particular competencies 

which can be attributed to effective docent performance. 

While many of the highest ranked competencies may appear to 

be common knowledge to everyone, they are the very compe-

tencies that are often overlooked in the content of training 

programs. Instead, most of the emphasis is often directed 

at the competencies ranked lowest by the respondents to this 

study. This finding, alone, should be sufficient to neces-

sitate review and modification of existing programs. This 

study also verified the fact that literature devoted to 

competency based teacher training can be of value in areas 

outside that for which it was initially intended. In 

particular, the research related to identification of 

competencies was essential to this study and has good 

potential for use in other areas within the museum education 

field. 

Because good docent performance is so intertwined with 

individual personality characteristics, many of the people 

interviewed during the preliminary stages of this study 

found it difficult to describe specific behaviors and actions 

associated with good docent performance. But, it was also 
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gratifying to find that once the course of the interviews 

passed through this stage, many of the participants began 

to think of and to describe docent performance as a set of 

abilities or competencies. Many of the respondents also 

wrote comments to the effect in the "Comments" section of 

the questionnaire. It also became clear that many people 

can easily agree on choices of a good movie, lecture, or 

concert, for example; but it is often more difficult 

analyze all that contributed to the success of the venture. 

This is the case with docent performance. The interviews 

with museum staff members and doc-ents became the most satis-

factory means for getting to this information. 

The framework for the categories adopted for this 

study were suggested by Naylor, Chambers, Routh, and others: 

(1) knowledge, (2) skills, and (3) attitudes. For docent 

performance, the "skills" category was considered too broad. 

The division of this category into communication skills, 

and touring methods and strategies proved very useful. This 

study showed that the docent touring competencies adopted 

for this study were not difficult to place into these 

modified categories. 

Finally, it can be concluded that a quality docent 

training program must possess many varied components. 

Lectures on art history, art research, the writing of 

research papers,and updates on the museum's acquisitions and 

temporary exhibitions are all essential features of existing 
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docent training programs. In this study, the need for 

research paper writing skills and art history knowledge was 

overshadowed by the need for specific abilities in other 

areas. In the teacher-training literature, these abilities 

are sometimes called pedagogical competencies. This study 

showed that abilities to make the child feel comfortable 

in the museum and various abilities to help the docent to 

make judgments regarding the presentation of the material, 

require attention and, at the very least, special training. 

Recommendations 

1. Museums with long standing docent training programs 

primarily designed to present historical information about 

art to trainees should determine if the needs of the 

clientele (i.e., the children, the teachers, the school 

principals, or the school superintendents) are being met 

through the performances of the trainees. Equally important 

to assessing the quality of the existing program are actions 

to determine the degree to which the educational goals of 

the museum are being satisfied. Discrepancies between 

actual and the desired levels of achievement in these areas 

could be one of the best indications for need of modifica-

tions to the existing docent training program. 

2. The content of the volunteer docent training program 

in a museum should be based upon the specific desired charac-

teristics validated by those individuals who are responsible 
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for the quality of the educational programs m the museum, 

experienced docents, and possibly the clients of the program. 

While this study has used a nationwide sample of art museums 

to validate this list of needs, every individual museum has 

specific needs and an educational philosophy which could 

conceivably cause the emphasis to be placed on different 

combinations of needs. Therefore, every museum should 

identify and validate a list of docent touring competencies 

of their own which can be used as objectives for the design 

of a specialized docent training program accountable to the 

needs of the museum and the children. 

Recommendations for Further Study 

There is little doubt that volunteers in art museums 

are here to stay. It is time that museum staff cease m 

their sometimes degrading criticism of volunteer performance 

and set about the task to give them the information, skills, 

and challenge essential to satisfactory performance. The 

traditional lecture series on aspects of art history and the 

collection, which constitutes the sole content of the formal 

training in many art museums, is not adequate to deal with 

the complex task of touring. 

On the most primary level, docent training programs 

must be accountable for their success. In other words, the 

ineffectiveness of a docent who has completed training must 

be attributed to the ineffectiveness of the program. The 
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program's ability to present material appropriate to the 

task,and make it known to the trainee specific weaknesses 

and possible steps to take to correct the problem, is 

essential. Methodology for evaluation of the training 

program based upon the effectiveness of the trainees must 

be developed and utilized to identify weaknesses, as well 

as guide modifications to the program. 

In addition, docent training programs must be "person-

alized." While personality differences influence touring 

styles, rapport with children, and other types of behavior, 

personalized training programs of the type implemented in 

CBTE can have the ability to adjust to the particular needs 

of the trainee. Not only will methodology need to be 

developed which takes the particular characteristics of the 

individual into account, but also trainees must be oriented 

to self-evaluation techniques and conscious of possible 

steps toward correction of the behavior perceived to b 

ineffective. 

Admittedly, it is unrealistic to assume that all pros-

pective docents, as well as in-service docents, are 

conscientious enough or innately able of achieving high 

level competence in every aspect of the docenting perform-

ance. Therefore, minimum acceptable standards, or specific 

mastery levels, must be adopted and used as assessment 

criteria in the program. This criteria can be applied to 
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evaluation of the program and to the formative aspects of 

self evaluation. When necessary, this criteria could also 

be used to advise an individual out of the program. 

This study has validated a list of competencies 

associated with the particular task at hand, creating 

effective learning experiences for children m the art 

museum. While many of the competencies seem to be no more 

than characteristics associated with success and good self 

management in any endeavor, it is these that are essential 

to effective docerit performance with children in the museum. 

For this reason, many of them need to be carefully analyzed. 

As written, each statement represents a collection of 

specific observable behaviors which can be attributed to the 

general goal represented by the competency. Each competency 

must be critically analyzed to identify these sub-behaviors. 

Once this is accomplished, specific pre-service and in 

service training activities can be developed. These 

activities should not be restricted to "in-class" philosoph-

ical discussions, but, rather, should take advantage of the 

potential for practicum experiences supervised by training 

personnel and experienced docents. It should also be 

emphasized that, with but a few exceptions, the training 

activities must be derived from museum application rather 

than school classroom or other markedly different learning 

environments. 
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Together with the design and Implementation of the 

training activities, a formative and summative evaluation 

-t- ho ^Pvplooed The evaluation instruments 
methodology must be developed. 

need not all take the form of a p e n c i l - a n d - p a p e r test, 

although this may be particularly appropriate to specific 

knowledge competency objectives. Rather, it should take 

the form of check sheets, competency profiles, and observa-

tion instruments used to assess effectiveness of actual 

performance. Probably one of the most effective tools for 

identifying particular weaknesses in a teaching performance, 

video playback, should also be explored for its possible 

application to the evaluation of the touring performance. 

A device, such as video playback, allows the trainee to 

objectively analyse his or her own performance as well as 

the performance of others. The advantages video playback 

has over direct observation is in the inherent capability 

of the machine to repeat the performance. The capability 

allows the program designer to create a file of the video 

tapes for other training purposes as well. 

The last recommendation speaks to the biggest threat 

an effective decent program, disinterest on the part of the 

volunteer to become an outstanding docent. This may be 

attributed to their feelings of non-involvement or inability 

to grow in the program and accept increasing amounts of 

responsibility. First of all, it should be restated that 

the volunteer docent should be able to provide input into 



159 

the planning and Implementation of training programs. Their 

input is not only essential to modification of the training 

program, hut an indication on the part of the museum staff 

that their opinions are valued. Secondly, docents with 

experience in the museum should be awarded responsibility 

for the design of special tours and an opportunity to par-

ticipate in the design of other educational activities within 

the museum. They should form committees to develop recom-

mendations to the staff for further volunteer involvement 

and be invited to express viewpoints on issues in the educa-

tional department not specifically delimited by the tour 

activities. 

Not only is there little doubt that volunteers in art 

museums are here to stay, but also that they will be asked 

to perform more and more of the services for which the 

museums have no funds to pay professional staff members. 

The challenge is to develop an outstanding volunteer docent 

corps, rather than search for the funds to hire museum staff 

to replace them. 
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Art Museums Represented in the Survey 

The Phoenix Art Museum 
Phoenix, Arizona 

Yuma Pine Arts Association, Inc. 
Yuma, Arizona 

Arkansas State University Museum 
State University, Arkansas 

Los Angeles County Museum of Art 
Los Angeles, California 

Monterey Peninsula^Museum of Art 
Monterey, California 

Newport Harbor Art Museum 
Newport Beach, California 

Oakland Art Museum 
Oakland, California 

E. B. Crocker Art Gallery 
Sacramento, California 

Triton Museum of Art 
Santa Clara, California 

The New Britain Museum of American Art 
New Britain, Connecticut 

Hirshhorn Museum and Sculpture Garden 
Smithsonian Institution 
Washington, D. C. 

Lowe Art Museum 
Coral Gables, Florida 

Loch Haven Art Center, Inc. 
Orlando, Florida 

Ringling Museums 
Sarasota, Florida 

Museum of Fine Arts 
St. Petersburg, Florida 
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The Norton Gallery and School of Art 
West Palm Beach, Florida 

Indiana State Museum 
Indianapolis, Indiana 

Des Moines Art Center 
Des Moines, Iowa 

Charles H. MacNider Museum 
Mason City, Iowa 

Sioux City Art Center 
Sioux City, Iowa 

Bowdoin College Museum of Art 
Brunswick, Maine 

Cranbrook Academy of Art/Galleries 
Bloomfiel'd Hills, Michigan 

Detroit Institute of Art 
Detroit, Michigan 

Midland Center- for the Arts, Inc. 
Midland, Michigan 

The Minneapolis Institute of Arts 
Mineapolis, Minnesota 

William Rockhill Nelson Gallery of Art 
Kansas City, Missouri 

Albrecht Gallery - Museum of Art 
St. Joseph, Missouri 

Yellowstone County Fine Arts Center 
Billings, Montana 

Albright-Knox Art Gallery 
Buffalo, New York 

Arnot Art Museum 
Elmira, New York 

The Mint Museum of Art 
Charlotte, North Carolina 

Duke University Museum of Art 
Durham, North Carolina 
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North Carolina Museum of Art 
Raleigh, North Carolina 

Akron Art Institute 
Akron, Ohio 

Columbus Gallery of Fine Arts 
Columbus, Ohio 

Dayton Art Institute 
Dayton, Ohio 

The Massillon Museum 
Massillon, Ohio 

Toledo Museum of Art 
Toledo, Ohio 

Philbrook Art Center 
Tulsa, Oklahoma 

Philadelphia Museum of Art 
Philadelphia, Pennsylvania 

George Thomas Hunter Gallery of Art 
Chattanooga, Tennessee 

Brooks Memorial Art Gallery 
Memphis, Tennessee 

Tennessee Botanical Gardens and 
Fine Arts Center 

Nashville, Tennessee 

Beaumont Art Museum 
Beaumont, Texas 

Art Museum of South Texas 
Corpus Christ!, Texas 

Kimbell Art Museum 
Fort Worth, Texas 

Contemporary Arts Museum 
Houston, Texas 

The Museum of Texas Tech Univeristy 
Lubbock, Texas 

Wichita Falls Museum and Art Center 
Wichita Falls, Texas 
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Roanoke Fine Arts Center 
Roanoke, Virginia 

Tacoma Art Museum 
Tacoma, Washington 

Charleston Art Gallery of Sunrise 
Charleston, West Virginia 

Paine Art Center and Arboretum 
Oshkosh, Wisconsin 

John Michael Kohler Arts Center 
Sheboygan, Wisconsin 
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1. Questionnaire Packet Cover Letter - Addressed to 
Docent Coordinator 

2. Questionnaire Cover Letter - Addressed to Museum 
Educator 

3. Docent Training Questionnaire (Designated for 
Museum Staff) 

4. Demographic Information Sheet (Designated for 
Museum Staff) 

5. Questionnaire Cover Letter - Addressed to Docent 

6. Docent Training Questionnaire (Designated for 
Volunteer Docents) 

7. Demographic Information Sheet (Designated for 
Volunteer Docents and Tour Guides) 

8. Reminder Letter - Addressed to Docent Coordinator 

9. Return Post Card (Request for summary of the findings) 
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VIRGINIA COMMONWEALTH UNIVERSITY 

901 w e s t Franklin Street • R ichmond, Virginia 23284 

February 1, 1978 

i s 

Dear Docent Coordinator: 

As you may already know, often the key to the success of ^ a n y 
ar t museum education programs for children i s the thousands of 
hours contributed yearly by a r t museum volunteers. As a result , 
research related to the t ra ining and preparation of volunteers 
for the i r contributions as docents or tour guides i s an important 
icsue I f vour museum u t i l i z e s volunteer docents in i t s eoucational 
programming"for children, your par t ic ipat ion in th is study con-
cerning the training of volunteers i s needed. I . , on the other 
hand, your museum does not deploy volunteers for th i s P u n ^ e , 
re fe r d i rect ly to the boxed inst ruct ions at the bottom of the 
second page of th i s l e t t e r . 

With my experience as a director of an a r t center which u t i l i zed 
volunteers, as a museum educator and ar t educator involved in 
teacher t ra in ing , I am undertaking th i s study to validate^the 
outcome of discussions with other museum educators, aocerus and 
volunteer coordinators regarding the a t t r ibu tes of 
volunteer docents. The attached questionnaire is a tool designed 
to col lect data pertaining to individual preferences for s t a t e -
ments which represent possible content areas of a j t ra i rnng program 
for volunteers. The purpose of th i s study is to rormulate a l i s t 
of speci f ic recoraiendations for the content of volunteer docen„ 
training programs based upon the s ign i f i can t needs of a nation-
wide sample of museum personnel and docents. 

Firs t of a l l , 1 am seeking your personal response to t h i s l i s t 
of statements. Secondly, I am requesting your assistance in 
dis t r ibut ing the enclosed copies of th i s questionnaire to 
another educational s ta f f member, and two docents. The copies 
of the questionnaire have been color codec for your convenience. 
I would appreciate your completing the attached BLlk copy 
vou'-self, and giving the other one to another educational s t a t . 
member. Give the two BEIGE color copies to two experienced 
docents (with three or more years of active service m your 
museum). 
have any questions of me, or d i f f 
questionnaire, please 
tance, 

That is all tne^e is to i t . However, i f you should 
i cu l t i e s in answering the 

ass is -dc not hes i ta te to contact me for 

Each copy of t.ha qua: lonnaire has a cover l e t t e r with instruct ions 
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Docent Coordinator 
Page Two 

and ? cpif-addressee! stamped business reply envelope. I t 
s h o u l d t a k e only a few minutes to respond to the items, seal 
the questionnaire in the attached envelope, and drop i t into 
the mailbox. 

If you would l ike to have a summary of the f indings , complete 
the enclosed post card, and mail i t separately. 

sely Yours 

Charles F. Bleick 

Enclosures 

VOLUNTEER TRAINING IS THE FOCUS OF THIS STUDY. If your 
museum does not deploy volunteer docents or tour guides, 
please p l a c e a che?k-mark ( 7 ) in the box, and use one of the 
enclosed self-addressed stamped business reply envelope 
to return this l e t t e r . 

Thank you for your kind cooperation. 

CFB 
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Dear Museum Educator: 

Your par t i c ipa t ion in a nationwide study concerning the t r a j . n j " 9 
of volunteer docents is requested. Because the thousands of hou 
contr ibuted by a r t museum volunteers across the country i s o f t ® " 
tnp key to the success of museum educational programming for ch i ld ren, 
research related to the training and preparation of volunteers for 
t he i r contr ibut ion as docents is an important issue. 

The statements'on the attached questionnaire r e f l e c t the outcome 
of discussions with museum educators and docents regarding the 
a t t r ibu tes of competent and e f fec t i ve docents. !°u |T. r e sP°nJ? t 

each of these statements is important to the va l ida t ion of the l i s t . 

The statements are l i s t e d and phrased so as to i d e n t i f y 
a Snprts of the docents5 performances which seem to make them effeCvi\e 
W i t h e ™ * of ch i ldren. In an attempt to categorize these performance 
charac ter is t i cs , they have been grouped in to four component areas: 
(1) comnunlcation s k i l l s , (2) knowledge, (3) a f fec t i ve a t t r i bu tes , and 
(4) touring methods and st rategies. 

Based upon your own experiences, you may perceive selected numbers 
of these performance character is t ics to be more important than others. 
The questionnaire is constructed so that you may indicate the re la t i ve 
importance or unimportance of each item by c i t i n g the p r i o r i t y or need 
of each as a possible object ive fo r a volunteerdocent t ra in ing program. 
You a re &lso inv i ted to niake addit ions to the l i s t . 

Your participation in this study wi l l be of significant importance 
t" volunteers and other museum educators throughout the country. Please 
t ^ r r i minutes to resnond to these items. Then sl ip the completed 
questionnaire "into the enclosed self-addressed and stamped business 
reply envelope, and put i t in to the mail today. 

I f you would l i k e me to send you a summary of the f ind ings , complete 
the enclosed post card, and mail i t separately. 

Thank you, in advance, fo r your pa r t i c ipa t ion . 

Sincerely, 

' ^ f H W c y ^ n s true! 
Department of Ar t Education 

Enclosures 
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Docern- T r c i r n ' a ; ^:,?.->iiGnnaire 

! ! i . v. ' I « 

R e c n r j ' " c ' s p c r : ^ zs - : n * ;* e , - s 'r-.-nt* b y 

p a c ' - ^ c k - / i n t n e c o U m v S i c n r e p r e s e n t s 

o r i l y y c J s . s c - i > a d i a c c s r s i ' . c : . o t - . ~ 

f o l l o s i n g s c a l e : 

J?V, ' >. T\* 

. V . 
- v . - % 

' : / '> v /VV.^-V 
NOTE: In order to n-«-'2 id ~ * V . * v<*. 
c o ~ : ^ $ u n > » i t be helpful \ ; < v " ' V , t v 
t o n r s t t h r o u g h t h e e n t i r e "V •••"•• " 

n - > c l - e f n r e - ; . v . i n g y o u r r e s p o n s e s " , r ' r . ; - v ' v r ' V ' ; v 

t c 'J~,a '<rJA v i d . - a l s t a t e m e n t s . 

C n n i m u n j c a t i o n - t r e s o i l U v to use . .v !--/&rbal - , - '..v 

c u r . s e f f e c t i v e l y ~ .-•» •" J2--<-r >.c &v ---' v< • . 
o thers and to und-r -u rA "s . 

p r o s p e c t i v e D e c e n t o r T o u r b u f d a p o s s e s s t h e 

• t y t o : 

1 exhibi t ; s i r c c H t v . ; .u - ? ;-:vr"i^ss 3 • • •• . 
na tura ldess spon-taneou'.-'-'-s? a 
g u i d e d t o u r , 

expr^PS ide^s c lea r ly «'<:d I c m c d l l y , . ,: •:•••• Xx"' 

3 . s & e a k c l e a r l y , s u e n h l y a n a w i t h r n ~ d u l a t l o n . • • £ } . $ % 

4 . . a d j u s t 1 a r g u t e a n d w o ^ d u : t o c h i H r i i n o f 

, : . n * . k \ . . - r d • " \ < J e * . - ' c • 

n , i i r H l a t c 3 d S ' i O y - ' - * : *•.'» c h : " r s - : r s c . ' • h - ? - o u r 

group. 

6 , L ' : c e p t c c - - ' " . . : * . * 5 . * n * ' - ' - - s > : - * z v . > " h 

- : • ;•/ v - r e '<;• 

"i, I'O'i' c: - i'-.l s *v>'*^*5" • •" > c sccstuoe 
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K : \ J l o l c d £ ? 6 - r?" r :' -;: ' r.1- :~d 
Z - bGOO th?t d;r~\.ri? t r£t£ 

u"orr;.tdroi ng, inc abilities and 
•V i wV ' , - " - !•'-

The prcspi-cfivs Dov-i-.: or Tour' Guide should possess 
knowledge essential ',o. 

1. relate t^e ctj':cts anc exh:hitV;$ to v.n sturterrts' 
own exr <--*•; t.acas and intellectual cspabH ".ties. 

2. plan and execiitf: c tear h:srd ;;pon an interesting 
and pertinate 

3. plan a tour which follows a logical order. 

4. include in a tour the accurate facts and points important 
to the exhibition, 

5. present t r n information to make the tour 
interest, ; >ci irfornative. 

6. present • r> sting ard 1 nfomstive material without 
the use •.. ..,tes. 

7. draw conpa.-isons f?n selected objects in the 
museum. 

3, use an art research library. 

9, wriii' •; i'vpi!" .11 '-".od '}2r 2ZZ 0f U!2 
museum's collection ar-.; ̂ iscorv. 

10. r - > : I -r.'. . >.• ;r •: collection in 
hi storical/cul turo i perrprctl vs. 

1.1, pass a comprehensive college level art history course. 

P i i f e c c i u e A t t r i b u t e s - orotic,l^r ccs1*?ve attitudes toward, 
pprc•: itic i for, or interest 1 r. 

dvcertrv. 

The prospective Docent or To!.:r Guids should exhibit* 

1= a poriti*-:; :!':d orthoses ti'" ••frit -ce toward vehrntcer 
v.rrt., -- •• . f - t-t * 
OONOCtiC;:. 

2. a w-'ro !:.c lion': ahejt " 

12 3 4 

0 I 2 3 o 
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, . _ .. l eader 

•:j, a c e r . r s u> 
and/or ousour vsawii«;» 

h S.n !r ;qy^ring 
4, the c h a r a c t e r i s t i c s of a person vnuu 

WiAd. 

T - v r i n q Met." cos a n d ^ * ' t * t S ^ • ? * i ? " * 
" " ; ^ - V ; i v o - ; « « n t o ' s c u s . 1 0 ^ t e c w i q « » . 

T„8 p r ^ e c t l v * 9oce,.t cr Tour tte 

a b i l i t y t o : Q J 2 3 4 

1. design a tour • p ian . 

2. e x h i b i t e x c i t a n t about the e x h i b i t i o n s . 

. . +o the plan of the tour i i l S M i r ^ : ? | l f S 
3 ' i n t e r e s t s of the group 

and the occas ion . 

. . • „ , 3 ( f nf t.-vc- f o r ch i l d r en of o i f f e r e n t 
i adiusx "me o. 

ages and d i f f e r e r t b a c k g r o - . c , . 

5. e x h i b i t 1 tour ing and help th* 
c h i l d r e n erooy t . -eum. 

... i., . +• pvHts<i end involved with 
6. be cour t eous , mu-i - > • 

the group. 

7. conduct & re laxed and easy t o u r . S S S S ' S S i " i t 

8 . inc lude a l l r u b e r s of the group in d i s c u s s i o n . 

„ t ou r s i t u a t i o n -s« * % W ? y 
1 ' / T w u ^ : ^ t r u . ; t c d c - tno 

^ J i " 

, 0 I V : , a . t . u i :v- m the group 
^ . , : v t • d e r d r ^ i r - , 

11. Changs th« p-ice of the t o u r , if necessa ry , t o r 
v c r i :21 v u f5 d i n x. c ;~k $ > 

fr-inqa'1 in the tour 
1?, inciuo^ t.iw so-wi! !c.u 

^xrOrHOiOS. 
vv; v:,-o nv: i OK p ' w s ' « a e t h e r i!'. a « < 1 

def ined banner. 
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14. make chi ldren fgel. co-?,."ort?;b^ ~n th- w/seu;'. 

a J-. UGs f jjil -OUf S \f(t i! un C< fa a Hki 'i fcSD'HSe ' < *0:V- t h? CrOUD, 

25. be f l e x i b l e with a 1. {.•&-. - to chance the tour 
and s e l e c t ob jec t s acc VviiCir, to the tone or mod of 
the group. 

1/ . u t i l i z e -ott v a •••""'•< i ..f-f-.i-c,-. •< ( c i r c l e ci-.rvs, improv-
i s a t i o n , i 4 • «> i \ , etc ; t-r*Ci_ti virly. 

IB. encourage discussion about works of a r t . 

19. e f f e c t i v e l y introduce objec ts and cu l tu res possibly 
unrami l ia r , or even unpopular, to the grouo. 

-0* e r r e c t i v e \ y introduce and re in force new ideas , concepts, 
and vocabulary to groups of {.hildren. 

~,L'DI I I"f>S f.0.'*'LhiS 
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MUSEUM STAFF 

Please answer the following questions about yourse l f : 

1. Female Male 

2. Approximate Age: Under 25 
26 to 35 
36 to 45 
46 to 55 
Over 56 

3. Number of years of professional experience in the museum 
f i e l d : 

Less than 5 years 
5 to 10 years 

11 to 15 years 
More than 15 years 

4. Your program r e s p o n s i b i l i t i e s : Please ind ica te the percentage 
of your time devoted to the 
following r e s p o n s i b i l i t i e s -

% Supervise Docer.ts 

% Evaluate Docent Performance 

% Screen prospective Docent app l ican ts 

% Train Docents 

% Schedule Docent Tours 

% Supervise the a c t i v i t i e s of the Education Department 

% Other (please spec i fy) 

% Other (please spec i fy) 

100 % TOTAL 

PLEASE ENCLOSE THIS INFORMATION SHEET IN THE RETURN 
ENVELOPE WITH THE COMPLETED QUESTIONNAIRE 
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>:.W«C.CAMPUS SCHOOLS 
a''d Sciences 

v!> Se'v.ces 

•:ai :OLLF«3L OF virĝ A » 
7 'JS SCrl'jOwS 

tittf'tr P̂i1es?lOP.s C.c! n̂cr-S 

Dear Docent, 

Your participation in a nationwide study concerning the training of 
voluntsar docents is requested. Because the thousands of hours 
contributed by ar t reuseuro volunteers across the country is often the 
key to the success of museum educational programming for children, 
research related to the training and preparation of volunteers for 
thei r contribution is an important issue. 

The statements on the attached questionnaire r e f l ec t the outcome of 
discussions with museum educators and other docents regarding the 
at t r ibutes of competent and e f fec t ive docents. Your response to each 
of these statements is important to the validation of the l i s t . 

The statements are l i s ted and phrased so as to ident i fy part icular 
aspects of the docents' performances which seem to make them 
effect ive with groups of children. In an attempt to categorize these 
performance charac ter i s t ics , they have been grouped into four comp-
onent areas: (1) communication s k i l l s , (2) knowledge, (3) af fec t ive 
a t t r ibutes , and (4) touring methods and s t ra tegies . 

Based upon your own experiences, you may perceive selected numbers 
of these performance character is t ics to be more important than others. 
The questionnaire i s constructed so that you may indicate the priori ty 
or need of each as a possible objective for a volunteer training 
program. You are also invited to make additions to the l i s t . 

Your participation in this study will be of s ignif icant importance to 
volunteers and museum educators throughout the country. Please take 
a few minutes to respond to these items. Then s l ip the completed 
questionnaire into the enclosed stamped-addressed business reply 
envelope, and put i t into the mail today. 

If you would l ike to have a summary of the findings, complete the 
enclosed post card, and mail i t separately, 

Thank you, in advance, for your par t ic ipat ion. 

ies F. B l s i c T t ^ s t r u c t o r 
Department of Art Education 

Enclosures 
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Docent Training Que-r-onnaire 

INSTRUCTIONS 

Record your response tc each of the statements by 
p l a c i n g " a c h e c k - ^ 3 r f . v / in the col j«p w h i c h r e p r e s e n t s 
the ori•?t"i Uy y o u p l a o o or e a c h acccrc'tru t o the 
• fol lowing scale: 

•'ft O ^ " V.<.. 
N O T C : In order to rr?'<s va"1 i-i_ ' V . •" . ^ ^ 
cc'-'Darisons, i t may oe he lpfu l 
to f i r s t read through the e n t i r e ^c''- • x . -
l i s t before marking your responses 
to the ind iv idua l statements. 

"JV-. 

Communication - tue 
cues e f t e c c i v a l y - to uh-jc* ^toOw oj 
o t h e r s and to u n d e r s t a n d o t h e r s . 

The prospective Oocent o r T o u r Guide shoind p o s s e s s the 

a b i l i t y t o : 

X. e x h i b i t honesty, s i n c e r i t y , unaftfecteaness, 
n a t u r a l n e s s and s p o n t a n e o u s n e s s d u r i n g a 
guided t o u r , 

2. express ideas c l e a r l y and l o g i c a l l y . 

'i, speak c l e a r l y , at di>" ly and wi tn niouu taiion. 

4 a ( M u s t lanoiia^i* vr , 1 wr: i t o chi lcren o f 
di f ferent ages a n d - n t d l - c l u t ! - / e l o p w n t . 

5. i n i t i a t e a dialogue wi th r ^ t r s o f the tour 

group. 

6. accept conwfents, ana answer Questions t>i ea^e. 

7. v e r b a l l y represent wojy.s wf -ar ̂  to a $*• 

P Ti ' . j v.'-.'nic a po-s; tlvc erstnusiasttc jm.> tuue 

; o .. <• 11: .• o I ' n c - r u * ! . 

•:^v 

I 
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'iSPtOWledQC - p v t i £•/.*•* *ri-5l iectua". a b i l i t i e s and 
^yrc- - be h a o r s r^at u - rons t ra te 
Um Jti -.tar. Sing* proc-.\sing ac» Ii t i e s and 
e b ' l u ' y z:- ..-'e 3 s t ra tegy . 

The prospective Docent or Tour Guice should possess 
knowledge essent ia l to: 

1. r e l a t e the objects and exhibit ions to the s tudents ' 
own experiences and in te l l ec tua l c a p a b i l i t i e s . 

2. plan and execute a tour based upon an in te res t ing 
arid pe r t ina te theme. 

3. plan a tour which follows a logical order. 

4. include in a tour the accurate f ac t s and points important 
to the exhibi t ion. 

5. present enough information to make the tour 
in te res t ing and informative. 

6. present in teres t ing and informative material without 
the use of notes. 

7. draw comparisons between selected objects in the 
museum. 

8. use an a r t research l ib ra ry . 

9. write a research paper on a selected aspect of the 
museum's col lec t ion or a r t h is tory . 

10. represent the objects in the museum's col lec t ion in 
h i s t o r i c a l / c u l t u r a l perspective. 

11. pass a comprehensive college level a r t h is tory course. 

Afj?ciive Atiributes- pa r t i cu la r posi t ive a t t i t u d e s toward, 
appreciation f o r , or i n t e r e s t in 
docentry. 

The prospective Docent or Tour Guide should exh ib i t : 

1. a posic: and enthus ias t ic a t t i tude toward volunteer 
'..O'S'., -us a r t in general and the museum's 
ee'il.=c "on. 

2. a desire to learn about a r t . 

- 2 -

0 1 2 34 

n 1 O O A 
i J X -C t.J *'£ 
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3, <i des i r e to'become a p r o f i c i e n t tour lease?" 
and/or rnuseuni teacher , • 

4. the c h a r a c t e r i s t i c s of a person vi n sn inqui r ing 
mind. 

Tourina Methods and Strategies-ability to f a c i l i t a t e 
learning tnrough a combination of lecture,, 
group involvst'isnc and discuss ion techniques. 

The prospect ive Docent or Tour Guide shouso possess the 
a b i l i t y to: 

1. design a tour plan. 

2. exh ib i t excitment about the exh ib i t i ons . 

3. Make i n s t a n t adjustments to the plan of the tour 
as determined by the p a r t i c u l a r in teres t s of the group 
and the occasion. 

4. a d j u s t J content of the tour for ch i ldren of d i f f erent 
ages a> < f f e r e n t backgrounds. 

5. exh ib i t enjoyment for touring and help the 
ch i ldren enjoy the museum. 

6. ba cour teous , p l easan t , exci ted and involved with 
the group. 

7. conduct a relaxed and easy tour . 

3. include a l l members of tha group in d i scuss ion . 

9. manage the tour s i t u a t i o n so tha t everyone in the 
group has an unobstructed view of the a r t ob j ec t 
under d i scuss ion . 

10. d i r e c t the a t t en t i on of everyone in the group 
to the a r t object under d iscuss ion . 

11. change the pace of the tou r , i f necessary , f o r 
v a r i e t y and i n t e r e s t , 

12. include the so -ca lUd " r e s t l e s s f r i n g e " in the tour 
experience, 

13. move the group f ron one place to another in a well 
defined .ranner. 

0 12 3 4 

o 
'%5" 
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14. make ch i ld ren fee l comfortable in -he museum, 

15. design tours which craw n;ax^;iu:a response from tne group, 

15. be f l e x i b l e with a tour plan - to chance the tour ^ • 
and s e l e c t ob j ec t s according to tns tone or mood ot 
the group. 

17. u t i l i z e motivat ional techniques ( c i r c l e games, improv-
i s a t i o n , p ic tu re posing, e t c . ) e f f e c t i v e l y . 

18. encourage discussion about works of a r t . 

I ^ e f f e c t i v e l y introduce ob jec t s and c u l t u r e s poss ib ly 
u n f a m i l i a r or even unpopular, to the group. 

20. e f f e c t i v e l y introduce and r e in fo rce new ideas , concepts , 
and vocabulary to groups of ch i ld ren . 

ADDITIONS AND COMMENTS 

/# I 
T 
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DOCFNTS AND TOUR GUIDES 

Please answer the fo l lowing questions about yourse l f : 

1. Female Kale 

2. Approximate Age: Under 25 
26 to 35 
36 to 45 
46 to 55 
Over 56 

3. Years of experience as an act ive volunteer Docent or Tour Guide: 

3 to 5 years 
6 to 10 years 
More than 10 years 

4. Formal Education: 

Do you hold a college degree? I f so, indicate the 
degree you hold and your area of spec ia l iza t ion fo r 
that degree: 

degree specia l izat ion 

degree spec ia l izat ion 

Teaching Experience ana/or other related experience 

Teaching Experience 

Number of years: 

Related Experience 

Number of years: 

Level: Elementary 
Secondary 
Higher Ed. 

'ype of Experience: 

PLEASE ENCLOSE THIS INFORMATION SHEET IN THE RETURN 
ENVELOPE WITH THE COMPLETED QUESTIONNAIRE 
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VIRGINIA COMMONWEALTH UNIVERSITY 
901 west Franklin Street • Richmond, Virginia 23284-
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Dear Docent Coordinator: 

Your museum has been selected as part of a nationwide 
sample of art museums possessing docent programs. In 
February, I sent you a packet containing four questionnaires 
regarding docent performance. To this date, I have not 
received any responses from the educational staff or docents 
at your museum. 

Without these responses, the survey will lack the valuable 
input the personnel in your museum could provide. For this 
reason, I would like to urge you to locate the packet, 
distribute the questionnaires according to the instructions 
contained in the packet, take a few minutes to respond to 
one of the questionnaires yourself, and return it to me. 

If you either misplaced or did not receive the packet, 
please return the form at the bottom of this letter in the 
enclosed envelope so that I may rush another set of 
questionnaires to you. 

This survey will not be valid without your response, 
let me hear from you soon. 

Please 

Sincerely, 

( ?• f) 
\ V — 

Charles F. Bleick"T Instructor 
Department of Art Education 

Please send me another set of "Docent Training 
Questionnaires". 

Name: 

Address: 

City and State: 
Zip 
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APPENDIX B.9 

PLEASE SEND ME A 

OF YOUR SURVEY 

SUMMARY OF THE FINDINGS 

ON DOCENT TRAINING. 

Name 

Address 

City State Zip 
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