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This study is concerned with the problem of identifying 

the nature of and the similarities and differences among 

the attitudes of three ethnic groups (Mexican-Americans, 

Blacks, and Anglos) toward vocational education. 

This study is unique in that two questionnaires were 

used for two separate entities. A questionnaire labeled 

Form A was used to gather data for testing the ten hypotheses. 

The second questionnaire labeled Form B was used to determine 

the outcome of the "Questions to Be Answered" section of the 

study. 

The purposes of the study were threefold. The first was 

to determine the attitudes toward vocational education that 

prevail among Mexican-American, Black, and Anglo students 

who attend a vocational/technical high school. Secondly, 

the purpose was to determine the attitudes toward vocational 

education that prevail among Mexican-American, Black, and 

Anglo students who attend regular academic schools. The 

third purpose was to compare the attitudes toward vocational 

education of students who attend a vocational/technical high 

school with those of students who attend regular academic 

high schools. 



The subjects for this study were taken from selected 

senior classes of five schools within the district from which 

the study was conducted. The selection was done in this 

manner in order to secure a representative number of each 

ethnic group. 

To determine the attitudes of senior students toward 

vocational education, a score of from one to five on each 

item of the questionnaire was possible, with five repre-

senting the most positive response and one representing the 

least positive response. m addition to the ethnic groups, 

mean scores were determined for other subgroups (male or 

female) and the type of school attended (vocational/technical 

or academic). Significant differences in the attitudes of 

the various groups were determined by the use of the analysis 

of variance. When appropriate, the Duncan Procedure for 

multiple ranges was also used. Percentages were used in 

comparing the data collected as a result of responses given 

on Form B. 

The study provides valuable information that can be use-

ful in attempting to accomplish the all-important educational 

goal of effectively educating youth. Ancillary information 

can be further beneficial to counselors, teachers, and other 

school personnel as well. 
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CHAPTER I 

INTRODUCTION 

The Brown Decision, handed down by the Supreme Court in 

1954, has increased the need for school personnel to communi-

cate, understand, and educate young people of varied cultural, 

social, economic, and racial backgrounds. The scope of 

education tends to encompass all aspects of the growing up 

process of the varied ethnic groups. Education attempts to do 

this by discovering the emotional and physical abilities of 

each child, as well as mental abilities, and involving these 

abilities in the education process. This diversified and 

comprehensive goal was developed on the premise that no 

child, regardless of race, cultural background, economic 

status, or ethnicity, functions in compartmentalized sections 

but rather in an integrated mode entailing the intermingling 

of all phases of his life. Because of the pervasive influence 

of a student's attitude toward school and education and his 

potential for success in achieving harmony with himself and 

with the society in which he lives, educators have been 

charged with a tremendous responsibility. Consequently, many 

have conducted investigations to gain a better understanding 

of certain behavioral characteristics and how these character-

istics relate to the attitudes that students have toward 
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their schools, various programs, and activities in which they 

are involved. 

Strangely enough, many studies involving attitudes have 

addressed themselves to students in general, to a comparison 

of Black and Anglo students, and frequently to male and female 

students. Non-Black or Non-Anglo students, particularly the 

Mexican-American students, have too often been neglected in 

such studies. This study will include the Mexican-American, 

Anglo, and Black ethnic groups, which are dominant student 

groups of the area in which the study was made. Despite the 

varied socio-economic backgrounds of the various ethnic groups, 

there are certain traits that are applicable to all children. 

For example, LaBenne and Green (8, p. 9) indicate that a 

child's consciousness of himself is his most cherished 

possession; it is the center of his being. According to 

phenomenological psychology, the child not only treasures 

his self identity, but he is also actively engaged in pro-

tecting and enhancing it. His reaction to situations and 

people is an outcome of his interpretation of the way these 

reflect upon his view of himself. His attitude toward school, 

various programs, and activities in which he is involved are 

responsible to a great extent for the attitudes he develops 

toward himself. 

As students grow older their attitudes and perceptions 

broaden. New situations, new people, and new ideas leave 
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their impressions. Within most students lies a marked and 

continuous unfolding of physical, emotional, and mental 

potential which develops into an identity of separateness 

from others and which tends to perpetuate feelings of indi-

vidualism. Others are no longer allowed to force their 

values indiscriminately upon indefensible and pliable 

organisms. Instead, there is a sense of personal choice based 

on observation and sensitive judgment which enhances the 

positive attitude of the individual toward himself. The most 

severe period of transition is that of adolescence, which 

Sullivan (11, p. 55) termed an "upheaval" and which entails 

awareness of the social cleavages in the adult society in 

which the adolescents live. They will be reminded more 

forcibly than in earlier years of ethnic origin, the national 

and religious background of parents, and the socio-economic 

group to which they belong. 

Jennings and Niemi (6, p. I70) indicated that after a 

child develops an attitude, he continues to be exposed pri-

marily to information that supports it. At this stage 

various socio-economic factors are included in these exposures. 

His neighborhood, newspaper, school, church, and friends tend 

to be more homogeneous than the rest of the world. If he is 

wealthy, he would live in an expensive house and be relatively 

conservative politically. His neighbors would also be wealthy 

and tend to be conservative. If he attended a public school, 
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his classmates would come from his neighborhood and have 

attitudes similar to his. If he attended a private school, 

the similarities in financial background, social status, 

religion, and other things would be even greater. All of 

these factors would continue to present him with information 

that would be consistent with the attitudes he had already 

developed. 

Freedman, Carlsmith, and Sears (3, pp. 299-305) believed 

that shortly after high school many individuals enter college 

and become exposed to conflicting opinions. Ironically, this 

exposure has a profound effect on many of them. They change 

many attitudes that they have held since childhood and 

re-evaluate other attitudes in light of the newly absorbed 

information. 

In light of the frustrations of adolescents and the newly 

developed ideas and opinions of post-secondary school students, 

it was vital that every effort be made to select students for 

this study who might respond to the questionnaires with as 

much stability and enthusiasm as possible. Seniors may be 

considered as those who are just beyond adolescence and have 

not yet been exposed to the "conflicting opinions" as expressed 

by Freedman, Carlsmith, and Sears. For this reason, this 

study deals primarily with high school seniors. 
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Statement of the Problem 

The problem of this study is to identify the nature of 

and the similarities and/or differences concerning the atti-

tudes of three ethnic groups (Mexican-Americans, Blacks, and 

Anglos) toward vocational education. 

Purposes of the Study 

The purposes of this study are (1) to determine the 

attitudes toward vocational education that prevail among 

Mexican-American, Black, and Anglo students that attend a 

vocational/technical high school, (2) to determine the atti-

tudes towards vocational education that prevail among Mexican-

American, Black, and Anglo students that attend regular 

academic high schools, and (3) to compare the attitudes 

toward vocational education of students who attend a 

vocational/technical high school with those of students 

who attend regular academic high schools. 

Hypotheses 

1. There will be no significant difference in the atti-

tudes of the three ethnic groups toward vocational education. 

2. There will be no significant difference in the atti-

tudes of the three ethnic groups who attend the vocational/ 

technical high school toward vocational education. 

3. There will be no significant difference in the atti-

tudes of the three ethnic groups who attend academic schools 

toward vocational education. 



6 

4. There will be no significant difference in the atti-

tudes of those who attend the vocational/technical school and 

those who attend the academic schools toward vocational 

education. 

5. There will be no significant difference in the atti-

tudes of the Anglos who attend the vocational/technical school 

and the Anglos who attend the academic schools toward voca-

tional education. 

6. There will be no significant difference in the atti-

tudes of the Mexican-Americans who attend the vocational/ 

technical school and the Mexican-Americans who attend the 

academic schools toward vocational education. 

7. There will be no significant difference in the atti-

tudes of the Blacks who attend the vocational/technical school 

and the Blacks who attend the academic schools toward voca-

tional education. 

8. There will be no significant difference in the atti-

tudes of the males and the attitudes of the females toward 

vocational education. 

9. There will be no significant difference in the atti-

tudes of the males that attend the vocational/technical school 

and the males that attend the academic schools toward voca-

tional education. 

10. There will be no significant difference in the atti-

tudes of the females that attend the vocational/technical 
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school and the females that attend the academic schools toward 

vocational education. 

Questions to Be Answered 

1. What is the percentage of students attending 

academic schools who have a desire to attend a vocational/ 

technical school and what is the percentage of students 

attending the vocational/technical school who have a desire 

to attend an academic school? 

2. What is the percentage of males attending academic 

schools who have a desire to attend a vocational/technical 

school and what is the percentage of male students attending 

the vocational/technical school who have a desire to attend 

an academic school? 

3. What is the percentage of females attending academic 

schools who have a desire to attend a vocational/technical 

school and what is the percentage of female students attending 

the vocational/technical school who have a desire to attend 

an academic school? 

4. Does any one of the three ethnic groups prevail as 

having a desire to attend a vocational/technical school? 

5. What are the reasons students do not desire to attend 

a vocational/technical school? 

6. Are the reasons for not attending a vocational/ 

technical school similar among the three ethnic groups? 
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Background and Significance 

Background 

Since 1917/ the primary objective of vocational education 

has been to prepare students for jobs in order to meet the 

labor market needs of the American economy. Beginning in the 

1960s, vocational education made a special effort to serve the 

economically disadvantaged, the socially disadvantaged, and 

the handicapped student to insure that all students have the 

opportunity to exit their schools with employability skills 

which prepare them for job mobility in a changing world of 

work. Despite this increased effort to serve disadvantaged 

youth, those who desire vocational education, regardless of 

their socio-economic status, race, sex, or ethnic background, 

should have every opportunity to obtain it. 

Vocational education includes the cognitive, the psycho-

motor, and the affective elements of behavior which are 

required of self-reliant individuals. Consequently, the 

instruction provides for understanding related materials, 

skill development, and clarification of values and attitudes. 

Instruction is more than the development of manual skills 

as thinking, acting, and feeling are involved in most occu-

pations, in different proportions (12, p. 8). 

When comparing the vocational/technical and academic 

high schools, the vocational/technical school is generally 

considered among some segments of the American population to 
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have an inferior status. Many people feel that vocational/ 

technical schools have a large number of children who are 

emotionally disturbed or who have low mental ability. 

Strang (10, pp. 6-30) described the prestige levels of 

vocations and considered them to be significant determinants 

of the way parents and children view the choice of a vocation. 

According to the National Opinion Research Center (9, p. 411), 

there was an occupational hierarchy in our culture that was 

closely adhered to by adults and young people alike. Inkeles 

and Ross (7, p. 329) indicated that attitudes toward certain 

types of work were not unique to our culture and that prestige 

ranking of occupations prevailed in several other large indus-

trial nations. 

According to Strang (10/ p. 19), "adults seldom admit 

their lack of genuine respect for the lower level occu-

pations." This may be due to the fact that this admission is 

not in accord with the democratic principles of our society. 

If people in general had a real respect for any socially 

useful occupation that is suitable for individuals, many 

adolescents would make more realistic choices. 

Too often it is perceived by the general public that 

vocational/technical schools are completely void of college 

bound students. Even though a major objective of the school 

is to prepare students for gainful employment in the world 

of work, many students prefer to use learned skills as a 
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means of providing financial assistance for college attendance. 

This indicates that the desires, needs, aspirations, and 

attitudes of the various ethnic groups should be recognized 

by those involved in short and long range planning of voca-

tional programs. 

Brislin (2, p. vi) observed that 

. . . occupations have been opened that heretofore 
excluded applicants on the basis of race and sex. 
People are different both individually and collec-
tively as persons and as groups in ways that affect 
their attitudes toward work and one another. . . . 
Our national motto, E Pluribus Unum, suggests that our 
source of strength is not in our sameness but, in 
fact, in our plurality. 

Since, for the most part, occupations of all kinds have been 

opened to all races and both sexes and that every individual 

has a right to pursue any occupation of his choice, educators 

must foster a high degree of commitment to vocational edu-

cation for all segments of the community. Many parents, for 

example, have an anti-vocational education bias that equates 

superiority or success with college preparatory schools and 

higher education (13, p. 369). To refute this conception, 

educators must take a more demanding lead in fostering this 

commitment which is well within our range of effective 

leadership. 

Guerra and Schulman (4, p . 1) refer to findings of a 

study by the University of Houston Resource Center entitled 

Mexican American Youth and Vocational Education in Texas 



11 

(1973) ; when vocational enrollment patterns were compared to 

labor market demands, not only were Mexican-American students 

over-represented in vocational programs but the programs in 

which they were enrolled did not coincide with available jobs 

in the labor market. It is also pointed out in a similar 

study by Guerra and Schulman (5) that, although the educa-

tional level of the Blacks is somewhat higher than that of 

Mexican-Americans, it is not reflected in their earnings. 

These researchers further noted that, in chosen courses of 

study, Mexican-Americans are more highly represented in trade 

and industrial programs than Blacks or Anglos. A major prob-

lem experienced by Anglos is that they receive less help from 

school personnel when searching for jobs or choosing the 

vocation that is commensurate with their aptitude (5, p. 11). 

In summary, these are but a few of the problems exper-

ienced by the various ethnic groups. The attitude that a 

student has toward a school results from the interaction 

between the self and others. From this process, he grad-

ually evolves a revelation of physical, mental, and emotional 

attributes of the self, plus a knowledge of the self in 

relation to others which he calls status and class. Conse-

quently, by the time the students reach their senior year in 

high school they have developed a certain type of attitude 

toward the various programs and types of secondary educa-

tional institutions. 
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Significance 

The effectiveness of any school district or specific 

program within a school district is determined by the extent 

to which it meets the needs of its students. Even though the 

needs of many students are being met, there is room for a 

great deal of improvement. Aside from conducting needs 

assessments, another way of meeting the needs of a greater 

percentage of students is to determine how students feel about 

the schools and/or programs in which they are involved. 

Curriculum development has continuously been a problem that 

has plagued administrators of public schools. This is 

particularly true of inner city schools where there is an 

influx of various ethnic groups with diversified needs. An 

advantage of doing a study such as this over a needs assess-

ment survey and other means is that it can examine the roots 

of some of the needs experienced by the various ethnic groups 

as a result of his/her cultural, social, or economic back-

ground. It can further provide valuable information for both 

regular and vocational counselors as well as administrators. 

In the past, the lack of information which could have 

been provided by a guidance program inclusive of a qualified 

staff of both regular and vocational counselors has made it 

difficult for vocational administrators to establish effec-

tive public relations programs, recruit effectively, develop 

effective long range plans, improve the image of vocational 
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education and establish and implement innovative programs. 

To effect meaningful changes in structure and content, we must 

be equipped with sound information which includes an aware-

ness of certain student attitudes as well as the demands of 

our rapidly changing society. This study has been very 

informative and provides insight for educators in their 

search for the means of accomplishing the ultimate goal of 

providing quality education for all youth. 

Definition of Terms 

Academic School.—A senior high school which offers 

college preparatory, a general curriculum, and limited voca-

tional courses. For this study the term will be used 

synonymously with non-vocational school. 

Vocational/technical school.—A school which has as its 

main objective the preparation of youth for occupational 

competence through the development of special technical 

skills and to provide avenues of learning experiences 

necessary to apply these competencies in the industrial, 

technological, and scientific worlds. To a lesser degree 

students are also prepared for college entrance. 

Home— school.—That school which a student is required 

to attend because of the area in which he lives, unless he 

chooses to attend a vocational/technical school. 
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Vocational Office Education (VOE).—A one-year program 

for senior students who have occupational objectives in the 

stenographic-secretarial, bookkeeping-clerical, or general 

office-clerical fields. 

Coordinated Vocational Academic Education (CVAE).—A 

program designed for middle and high school students to pro-

vide instruction related to occupations in food service, 

domestic service, lodging, apparel, and furnishings. 

Distributive Education (EE).—A program for eleventh and 

twelfth grade students which combines school instruction with 

on-the-job-training to prepare students for greater business 

opportunities in retail, wholesale, and service occupations. 

DE students are regular academic class participants. They 

take academic classes for one-half day and work several hours 

per day. 

Home Economic Cooperative Education (HECE).—A course 

designed to provide related instruction and on-the-job-

training and work experience for high school students pre-

paring to enter employment in occupations requiring knowledge 

and skills in one or more home economics subjects. 

Industrial Cooperative Training (ICT).—A program for 

eleventh and twelfth grade students designed to prepare them 

for useful employment in occupations of their choice. 
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Students spend one hour in their ICT class in addition to 

regular school work and are also engaged in work under actual 

industrial conditions. 

Vocational agriculture.—A course designed to develop 

the art or science of cultivating the ground, the production 

of crops and livestock on a farm. 

Traditional Vocational Programs.—Those vocational 

offerings exclusive of such cooperative programs as DE, ICT, 

CVAE, HECE, VOE, and vocational Agriculture. 

Limitations of the Study 

The vocational students involved in this study were 

limited to those in traditional vocational laboratory courses 

which prepare them for gainful employment. Therefore, students 

enrolled in cooperative vocational programs such as Distribu-

tive Education, Industrial Cooperative Training, Vocational 

Office Education, Home Economics Cooperative Education, and 

Coordinated Vocational Academic Education are excluded from 

this study. Even though Agriculture is not offered in the 

school district where the study will be conducted, it must 

be recognized as a vocational program. It was, however, 

excluded for the purposes of this study. The reason for these 

exclusions is that frequently either one or more of the voca-

tional cooperative programs, with the exception of Agriculture, 
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is offered in the home-school. Neither DE, ICT, CVAE, VOE, 

or Agriculture is offered in the school from which the 

sample of vocational students was drawn. These students 

were excluded from the sample of non-vocational/technical 

students; to include them would have impaired the effec-

tiveness of the determination of students who might have 

aspired to be a part of traditional vocational/technical pro-

grams. The area of emphasis was on those students who may 

have had aspirations to be involved in programs not offered 

in their home-schools such as Aeronautics, Auto Mechanics, 

Auto Body Repair, Commercial Art, Cosmetology, Data Processing, 

Engineering, Drafting, Electronics, Leathercraft, Photography, 

Radio and Television Repair, and others. 

Instruments 

For the purposes of this study, two separate instruments 

were necessary. Both instruments are questionnaires labeled 

Form A and Form B. Form A is a questionnaire developed and 

modeled after one used by Brinegar (1) in a study measuring 

the attitudes of high school students toward their schools. 

Brinegar tested it for reliability using the test-retest 

method which produced an r of .91. The overall percentage of 

omissions and the tendency of students in individual schools 

to show relatively close agreement regarding the various 

school areas represented in the survey suggest that the 

instrument of measurement possessed a relatively high degree 



17 

of validity. Information gathered from Form A will be used 

to determine the outcome of the hypotheses of the study. 

Form B was developed similarly and used primarily to 

collect information for the "Questions to Be Answered" portion 

of the study. Both instruments were examined by a committee 

consisting of a principal with vocational/technical school 

experience, two vice principals, two vocational counselors, 

one regular counselor, two teachers, and two students. It 

was finally scrutinized by the Assistant Superintendent for 

Vocational Education and Auxilliary Services and the Program 

Director for Vocational Education and Guidance Services of the 

school district in which the study was conducted. Members 

of the committee checked each item for clarity, sentence 

structure, appropriateness, content, and simplicity. It is 

believed that the scrutinizing by these individuals enhanced 

the validity of the instruments. When seven out of the ten 

member committee agreed that an item was appropriate, the 

item remained in the questionnaire. Additional information 

with reference to these forms will be presented in chapter 

three. 

Procedures for Analysis of Data 

There were five options on the questionnaires, repre-

sented by a point on a progressive scale ranging from least 

favorable toward vocational education to most favorable 

toward vocational education. Once the questionnaires were 
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completed and collected, the investigator prepared the data 

for computer processing by placing the demographic information 

and the responses of each item on specially prepared data 

processing sheets. Each subject was scored by giving five 

points for the answer most favorable toward vocational edu-

cation and one point for the answer least favorable toward 

vocational education. The sum of each item checked repre-

sented the score for each subject which was used to determine 

the mean scores for the various groups. The groups included 

two large groups: vocational and non-vocational, which were 

subdivided into several smaller groups. After the mean scores 

for the various groups were calculated, the analysis of 

variance was used to compare the scores of the various groups 

as a result of the responses given on Form A. Percentages 

were used to compare responses of various groups responding 

to Form B. A more detailed explanation of procedures is 

presented in chapter three. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

In reviewing the literature to identify research studies 

and other published materials which contain relevant infor-

mation for this study, it was observed that a great majority 

of the information was in the form of periodicals, with addi-

tional information coming from books, dissertations, and other 

sources. Efforts were made to group the literature into three 

categories: (1) that relating to attitudes, (2) that relating 

to ethnicity or special groups, and (3) that relating to 

vocational need and career development. Some of the literature 

could be relevant to more than one group. 

Attitudes have frequently been the source of determining 

feelings and values toward a given concept, idea, or things 

in general (17, p. 163). Before making in—depth reviews and 

inspections of related literature, it is only fitting and 

proper that a thorough investigation of opinions and ideas 

concerning the definition of attitude be examined. 

Dawes (6) considered a variety of definitions, four of 

which are listed below: 

1. Attitude connotes a neuropsychic state of readiness 
for mental and physical activity. 

2. Attitudes are individual mental processes which 
determine both the actual and potential responses 
of each person in a social world. Since an attitude 
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is always directed toward some object, it may be 
defined as state of mind of the individual toward 
a value. 

3. Attitude is a preparation or readiness for response. 

4. Attitude connotes a degree of effect, for or against 
an object or a value. 

Attitudes have also been defined in different ways by 

other authorities. Fishbein (11) refers to a definition by 

Allport which states that "an attitude is a mental and 

neutral state of readiness, organized through experience, 

exerting a directive or dynamic influence upon the individual's 

response to all objects and situations with which it is 

related" (11, p. 8). Allport saw an attitude primarily as an 

inclination to respond in a particular way which clearly 

emphasizes behavioral implications. 

In contrast, Doob (8, p. 138) defined an attitude as an 

implicit drive-production response considered socially 

significant in the individual's society. He emphasized what 

an attitude is rather than its implications. His statement 

did not include overt behavior, although it contained a clear 

assumption that an attitude would affect how an individual 

acts. This definition was derived from a learning or 

stimulus—response tradition; an attitude was conceptualized 

as simply another response although an implicit rather than 

an explicit one. 

Dawes (6, pp. 15-16) noted that despite the fact that 

there are different opinions among social psychologists as 
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to what attitudes are, they all seem to agree directly or 

indirectly that attitudes must contain affective components, 

cognitive components, and action components. it is this 

•writer's contention that techniques meant to measure atti-

tudes generally require an individual to respond in a 

positive or negative manner to a social object. 

Attitude Related Literature 

Despite the apparent importance of studying the atti-

tudes of the socio—economically disadvantaged and the deter-

minants of vocational choice in that population, relatively 

little empirical research has been done on either subject and 

very likely none that relates the two (3, p. 99). Black used 

this assumption as a basis for expressing the need for his 

study measuring the attitudes of inner-city junior high school 

males toward vocational education and work. His objectives 

for this study were as follows: 

1. To determine whether there were systematic dif-
ferences in attitudes toward education and work 
between Black and White students. 

2. To determine whether attitudes toward available 
educational programs differed systematically. 

3. To determine the relationship between attitudes and 
intended choice of educational programs for the 
following year. 

4. To determine the basic dimensions of attitudes 
among the students (3). 

It was found that Blacks tended to perceive the job 

Preparatory Program as easier and simpler than the College 
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Preparatory Program and Whites view tlie Job Preparatory Pro-

gram as dirty, dangerous, and noisy but easier, when compared 

to the College Preparatory Program. 

Many educators hold the opinion that Black students have 

different attitudes and perceptions of education than do 

White students and therefore need to be given separate con-

sideration. This position is not supported by the findings 

of Black. His major conclusion was that the attitudes of the 

Black students and White students are remarkably similar, 

despite the differences in socio-economic level. 

According to Berelson and Steiner (2), it is widely held 

that attitudes are determined by demographic variables. Among 

the variables most frequently found to be associated with 

attitudes are sex, age, education, socio-economic status, and 

place of residence (urban vs. rural location). While this 

study did not deal directly with all of these demographics, 

Ace, Graen, and Dawis (1, p. 191) have shown the significance 

and thorough documentation of at least the first four of these 

as determiners of work attitudes. These researchers made a 

study correlating six biographic variables including sex, age, 

school grade, future plans, geographic location, and socio-

economic status with work attitudes. The Youth Opinion 

Questionnaire was the instrument used with two large samples 

of high school students. it was found that the six biographic 

variables in combination were significantly, but only 
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modestly, related to work attitudes. Sex was the major 

factor associated with work attitudes. Future plans was the 

only other significant factor. The researchers implied that 

. . . the genesis of the differentiation of work atti-
tudes between the sexes should be of more than passing 
interest to those concerned about the problem of sex 
discrimination in employment, if it is true that 
females are more people—oriented and less work—oriented 
than males, this attitude might prove to be an effec-
tive handicap to females in their aspirations for 
equality in employment. "People—orientation (or 
alternatively, a lack of work orientation) might prove 
to be a stumbling block to getting ahead in the world 
of work" (1, p. 197). 

Hill of the University of Liverpool found a need for the 

study of attitudes among ethnic groups in his country as a 

result of the "increasing number of coloured immigrants in 

Great Britain" (16, p. 45). This gives some indication that 

the problem could be more prevalent throughout the world than 

is suspected by those who may feel that the newly acquired 

information is irrelevant to the gigantic task of educating 

youth. Hill (16, p. 45) feels that "if educators aim to 

facilitate better conditions for academic and social learning, 

it is important to find out how the incoming groups perceive 

and mis-perceive the host community and how such perceptions 

can improve or deteriorate." 

One of the most important findings of Hill's research 

was the absence of a considerable number of significant 

differences between ethnic groups, although the original 

hypothesis that significant differences would occur between 
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the attitudes of all groups of adolescents towards all con-

ceptual areas was partly substantiated in a number of atti-

tudinal areas. in this connection, results showed a con-

sistent uniformity of factorial structures across all the 

analyses indicating that irrespective of ethnic identity or 

sex, adolescents between the ages of fourteen and sixteen 

regard the same conceptual areas to be of prior concern, the 

most important of these being the desire to form friendships, 

a finding which is confirmed by previous researchers in which 

indigenous and minority ethnic groups of pupils have been 

involved (16, p. 47). 

Ethnicity or Special Group 
Related Literature 

A most closely related and interesting investigation to 

the current study was one conducted by Guerra and Schulman 

(14). These researchers made thorough investigations into 

the lives of Blacks, Anglos, and Mexican-Americans seeking 

information concerning such things as backgrounds of stu-

dents, job expectation, involvement after high school, stu-

dents best suited for vocational education, desired educa-

tional objectives, and many other facets regarding vocational 

aspirations and needs. 

Since this study was basically concerned with the 

lower socio-economic group, the findings were that some 

family members of students in all ethnic groups had, at one 
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time, worked in the agricultural migrant stream with a 

greater number among Mexican-Americans (22.8 percent) than 

among Blacks (18.1 percent) or Anglos (11.9 percent) (14, 

p. 14). in reporting the composition of their families, 

almost all students (91.4 percent) indicated that their 

mothers were at home; however, fewer reported that their 

fathers were at home (74.7 percent). Only 62.5 percent of 

Black students reported their fathers at home while the number 

was much higher for Anglos (82.7 percent) and Mexican—Americans 

(82.9 percent) (14, p. 15). 

When Guerra and Schulman (14) asked subjects how much 

they thought they might earn in a job immediately after high 

school, "the average response was $146.00 a week or $3.65 per 

hour." Blacks were slightly more optimistic than the average 

about potential earnings, Mexican-Americans less and Anglos 

least, vocational educational students within each ethnic 

group expected to make more money than non-vocational edu-

cation students. It also appeared that although the students 

were realistic in seeing where they might fit into the labor 

market, they were not so realistic in judging their values to 

that labor market. The wages they expected were well above 

those paid to newcomers in lower blue collar or white collar 

occupat ions. 

Yitzchak (25) studied the relationship between ethnic 

group membership and occupational aspirations among seniors 
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of an all-girl public high school. He analyzed occupational 

aspirations on the basis of ethnic group (Black, White, 

Puerto Rican, Chinese) and academic achievement (honor roll). 

The occupations desired tended to be occupations where status 

is acquired with a minimum of education. "The Black group 

showed a preference for nursing, while the Puerto Rican and 

White groups preferred secretarial work. The Chinese group 

showed a preference for teaching and bookkeeping" (25, p. 175). 

Of the five most preferred occupations by the four ethnic 

groups, it was found that only the occupations secretary and 

teaching were preferred by all four groups, academic sciences 

by two groups, and appearing in only one group were dietician, 

programmer, and social worker. Occupational aspirations of 

honor roll students tended to be different from those of the 

total graduating class. 

They showed a preference for more college-oriented 
occupations mentioning an occupation not included in 
the top 13 occupations noted by the graduating class 
(pharmacist).... Occupational aspiration of female 
high school graduates was thus found to be related to 
ethnic group membership. This finding demonstrates 
that socio-cultural factors limits the perspectives 
of occupational aspirations both in the range of 
occupational choice and in the desire for higher 
occupational status. (25, p. 173) 

Guerra and Schulman (15) found in a study concerning 

Black youth in Texas that students generally indicated 

positive feelings toward their schools and their educational 

programs and that they intended to graduate. Both vocational 
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education and non-vocational educational students were 

particularly supportive of vocational education in the high 

schools and felt that most students should have some voca-

tional preparation. Xt was interesting to note that most of 

the students dismissed the traditional ideas about the role 

of women and saw females as a constant element in the present 

and future labor force. 

From the results of this study, it appeared that parents 

were most helpful in assisting vocational education students 

in selecting their programs but students very strongly indi-

cated that they entered vocational training basically because 

they themselves wished to do so. 

Within the realms of this materialistic and ethnic con-

science society, stereotypes and sometimes facts are labeled 

with various ethnic groups. Many researchers have concentrate 

on occupational aspirations and reported influences and need-

achievement of the various ethnic groups, particularly with 

Anglos and Blacks. Dregger and Miller (9) found that prior 

to 1965 Blacks tended to differ from Anglos on temperament, 

self-concept, social distance, attitudes, educational-

occupational aspirations, and expectations. The authors did 

inply that it is erroneous to lump all Blacks or Anglos 

together as the interactions among such variables are complex 

and subtle. A similar study with varying results by Dole 

and Passons (7) is indicated below: 



30 

Black secondary school seniors were compared with 
their White peers on motivational patterns in post 
high school plans and life goals. Subjects, all 
members of the 1970 graduating class in a small urban 
high school, included 34 black males, 32 black females 
(7, p. 209). 

It was found that significant difference as a function of 

sex was more frequent than those attributable to race. 

Gade and Petersen (12) studied the intrinsic and 

extrinsic work values and the vocational maturity of 

vocational/technical students, it was found that men scored 

significantly higher than women on three of the extrinsic 

work values (economic returns, independence, and security), 

while the women scored significantly higher on the altruism 

scale of the intrinsic values cluster. 

Men scored higher on seven of the nine extrinsic scales 
while women scored higher on three of the six intrinsic 
scales. Women also scored higher on all four of the 
vocational maturity scales and significantly higher on 
the information and decision-making scale (12, p. 128). 

As noted early in this study, Mexican-Americans have 

often been neglected in regard to studies relating to their 

needs, self-concepts, attitudes, educational aspirations, 

and other characteristics that have been eminent in studies 

involving other ethnic groups. This ethnic group has made 

a significant contribution to the enrollments of various 

school districts throughout the state of Texas. This is 

particularly true in the southern school districts of 

Texas. In more recent years aggressive efforts have been 
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made by Mexican-American organizations and political leaders 

to gain recognition as a distinct ethnic group, especially 

in the public schools. if this moderate goal is accom-

plished, then it is inevitable that this group be included 

in studies that have heretofore usually included only Anglos 

and Blacks. 

Marshall and Miller (18) studied the status and familial 

orientations of rural Mexican-American youth. Where some sub-

sequent studies such as that by Gordon, Schwartz, Wenkert, and 

Nasatu (13) have implied that Mexican-American families fail 

to motivate children to aspire to high status career achieve-

ments, Marshall and Miller's findings were quite contrary. 

Data from the questionnaire revealed that 

Mexican-American youth aspire, to a great extent, 
toward social mobility. Over 36% of both males and 
females desired jobs requiring college graduation, 
whereas only approximately 8% of family breadwinners 
had attained such jobs. Although operative, farming, 
and service categories contained 64.9% of all bread-
winners, none of the females and only 19.7% of the 
males were oriented to such positions. (18, p. 350) 

It was also observed that respondents desired much higher 

levels of education than that achieved by their parents. 

The parents' educational levels averaged only 8.7 years, 

male students desired an average of 15.0 years, and female 

students desired 15.2 years of schooling. 

Another most interesting article relating to special 

groups revealed answers to statements vocational teachers 
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frequently make concerning students in vocational education 

programs. Four of these statements are indicated below: 

1. Vocational education students have tested lower in 
intelligence than students in other school curricula. 

2. vocational education students are from different 
socio-economic class. 

3. Vocational education students are not as involved 
with school as other students. 

4. Students are "dumped" into vocational education 
because they are not succeeding in other school 
programs. 

Statement 1. It was found as a result of the Ammons 

Quick Test of Intelligence (an individually administered 

test of general intelligence) that "vocational education 

students have, as a group, tested lower in intelligence than 

students enrolled in other curricula" (5, p. 107). 

Statement 2. Based on criteria such as fathers' and 

mothers' education, father's occupation, possessions of books 

in the home, and the number of rooms in the house, it was 

found that "vocational education students, compared with 

others in the public schools, are from a lower socio-economic 

class" (5, p. 108). 

Statement 3. Based on the number of activities 

participated in, it was found that "vocational education 

students are not as involved in extra-curricular activities 

as are other students" (5, p. 109). The mean number of 
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activities for vocational education in one grade level at 

a particular school was less than 2 (1.59) and for college 

preparatory students it was almost 3 (2.84). 

Statement 4. The researchers found no support relative 

to "dumping" students into vocational programs. It was 

recognized that vocational education programs get their 

share of these students but these numbers were no greater 

than those in regular programs. 

Vocational Needs and Career Development 
Related Literature 

Educators have seemed to emphasize at various times cer-

tain areas of the entire educational spectrum. For instance, 

in the late 1950s an all-out effort was made to increase the 

comprehension and teaching of mathematics. The term "new 

math" to some extent became synonymous with "improving edu-

cation in America" (4). Innovative programs concerning this 

new trend were implemented and incorporated into the curricula 

of public, private, and adult evening schools throughout the 

country. Not too long afterwards, it appeared that leaders 

of this great country had pushed the panic button for fear 

of the Soviet union's dominance of the then all important 

race to conquer outer space. 

Where vocational education has long been a most important 

but controversial phase of education, career education made 
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its most recent surge in the 1970s. In emphasizing career 

awareness and development one cannot overlook the vocational 

needs of youth. This section of related literature will deal 

primarily with recognizing these needs with special recog-

nition given the role of females in vocational education. 

In the recent past, there has been much discussion con-

cerning whether or not counselors are really needed in the 

public schools. Counseling seems to be particularly important 

to the vocational/technical student. Palmo and DeVantier (20) 

examined the needs of vocational/technical students in the 

public schools of Pennsylvania. These writers observed that 

since the Vocational Education Act of 1963 the state of 

Pennsylvania has developed seventy-six operating Area 

Vocational/Technical Schools (AVTS). In conjunction with this 

influx of Area Vocational/Technical Schools, problems were 

significantly increased, particularly for the counselor. 

Below are three of the most important problems observed. 

1. Selection of individual student programs at the 
vocational/technical school. 

2. Coordination of the educational experiences between 
the vocational/technical school and the home school. 

3. Determination of which school is responsible for 
assisting students having academic, career, social, 
or personal difficulties. (20) 

It must be recognized that a majority of these students attend 

their home schools for one-half day and the vocational/ 

technical school the other half. This in reality compounds 
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the counselors' problem in attempting to meet the students' 

needs. The procedure does not provide an adequate oppor-

tunity for the counselors to establish a significant 

relationship with students at either location. Most signif-

icant in these researchers' observations was that "students 

seemed to have a very poor self-image which often was 

reflected in their negative attitude about school" (20, 

p. 173). If counselors are to be helpful in meeting the 

needs of this type of student, we must consider ways to help 

students overcome the fear of failure; otherwise, vocational 

training will not be truly effective. Also among the dire 

needs of vocational/technical students observed were a need 

for current vocational information, a need for remedial help 

in basic reading, writing and arithmetic skills, how to 

evaluate their strengths, weaknesses, interests, values, 

abilities, and achievements. "Vocational/technical students 

need the opportunity to learn methods by which they can 

realistically evaluate their skills, progress, and level of 

training, before embarking upon a career" (20, p. 174). 

Salomone and Muthard (22) used the canonical correlation 

procedure to determine relationships between vocational needs 

and vocational style. The canonical correlation approach is 

"probably the best way to examine two sets of measurements in 

order to determine whether they measure similar underlying 

traits" (22, p. 164). These researchers used state employed 
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rehabilitation counselors and facility counselors as sub-

jects. A single underlying trait found in both groups was 

described as a work attitude which placed importance on both 

expressive self-acceptance orientation and a need for autonomy 

and advancement opportunities. The point here is that in 

meeting the needs of youth those who are responsible for 

assisting in career development should be very mindful of 

guiding students into open ended employment opportunities. 

Elizur and Tainer (10) made a similar study examining 

the hypothesis that "the greater the correspondence between 

vocational needs and job reinforcement, the higher the level 

of job satisfaction" (10, p. 205). Their results supported 

this hypothesis. Since the correspondence between the indi-

vidual' s psychological needs and the rewards of his job may 

determine his vocational affective responses, this may be 

used as a strategy for guiding individuals toward occupations 

or positions, whose reward potential most resembles their 

vocational needs. 

In giving consideration to career development, sex has 

played a most relevant part in determining placement. Prior 

to Title XX females had not been considered for certain kinds 

of jobs or positions. Recently vocational behavior and 

career development literature has been emphasizing the 

changing nature of women's sex roles and the implications 

of sex membership for career development. 
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Osipow (19, p. 130) suggests that "While there is some 

reason for feminists to be encouraged by recent changes in 

the work situation, much of the data that exist should lead 

to some tempering of this enthusiasm and optimism. For 

example, sex-role stereotyping of careers remains live 

and well." Similarly, Tibbetts (24) reports that "sex-

stereotyping attitudes about work roles continue to be the 

role in childhood between 7 and 11 years." 

Also information somewhat discouraging to feminists with 

respect to career development was reported by Peterson and 

Peterson (21). The Petersons required respondents to judge 

child care and work roles with regard to sex appropriateness. 

The findings indicate that 

there is a tendency to assume that child care is more 
the responsibility of mothers than of fathers. How-
ever, somewhat more encouraging to feminists might 
be the finding that no general aversion exists to the 
notion that women might earn more money in their work 
than their husbands (19, p. 130). 

In summary/ the review of this literature represents a 

broad spectrum of vocational education. In the attitude 

related literature it appears that even though individuals 

have differences of opinions and attitudes, race is not an 

overwhelming demographic that perpetuates significant dif-

ferences in attitudes. In considering ethnicity, differences 

in opinions were usually a result of the socio-economic 
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background of students rather than the particular ethnic 

group to which an individual may belong. The vocational 

needs literature suggests that great strides have been made 

in meeting the needs of both males and females. Females 

are now being considered for more and more vocational oppor-

tunities but in the eyes of many educators, these consider-

ations are minimal regarding opportunities that should be 

available for females. 

These studies suggest that vocational education creates 

varying attitudes, images, and perceptions among students, 

lay persons, and educators. The literature has provided 

appropriate, valuable information concerning the complex field 

of vocational education. "There are no simple paradigms to 

assist one in thinking about it. There is very little about 

the field that can be described as homogeneous. And without 

a thorough understanding of the field, it is risky to venture 

generalizations about it" (23, p. 87). 
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CHAPTER III 

METHOD OP PROCEDURE 

The purposes of this chapter are to (1) briefly describe 

the setting of the city in which the study was conducted, 

(2) to reveal the ethnic population of the school district in 

which the study was conducted, (3) to elaborate in depth on 

the instruments used, and (4) to explain in detail the 

procedures followed in the administration of the question-

naires. 

Descriptive Information 

The city in which this study was conducted has a popu-

lation of over five hundred thousand people and is recognized 

for its industrialized setting. This makes for a low 

unemployment rate even in times when many other cities of its 

size are struggling with unemployment and other problems that 

have resulted from the recent surge of inflation. This city 

serves a large number of neighboring communities. There are 

many small and large commercial and industrial operations as 

well as nationally known law firms and private practices in 

the medical and health occupations. Consequently, the school 

system draws students from multi-ethnic and varied socio-

economic backgrounds. The school system is integrated and 

42 
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has not had extensive problems that have consistently 

plagued the implementation of court ordered desegregation 

plans, when compared with many other cities of comparable 

size. 

At the outset it was this writer's belief that due to 

this highly industrialized atmosphere there are many stu-

dents attending academic high schools who in reality could 

benefit more from attending a vocational/technical school or 

become involved in a vocational program at his or her home-

school. In reviewing literature concerning this belief, the 

idea to study the attitudes of the various ethnic groups 

toward vocational education evolved. 

Ethnic Population 

The school district has approximately 20,000 high school 

students, served by seven high schools with enrollments 

between 850 and 2,000 students and five high schools with 

enrollments in excess of 2,000 students. Among these is one 

vocational/technical high school with a current enrollment of 

approximately 1,500 students (grades 9-12), with an ethnic 

breakdown of 48 percent Black, 42 percent Mexican-American, 

and 10 percent Anglo. Conversely, the district-wide high 

school ethnic breakdown is 55 percent Anglo, 33 percent Black, 

and 12 percent Mexican-American. 

Even though there are limited vocational offerings in 

some of the non-vocational schools, there are some indications 
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that there are some students attending academic schools who 

could benefit more from a vocational/technical school. The 

interviewing of eighth grade students by vocational counselors 

in the school district will attest to this assumption. There 

•̂re also students who attend their home—school for academics 

and the vocational/technical school for participation in a 

particular vocational program. This implies that some of 

these students might in reality prefer to attend the 

vocational/technical school for all classes if circumstances 

were different. 

Instruments 

After adjustments to Brinegar's questionnaire to meet 

the needs of this study, it was felt that additional tests 

should be conducted to assure the reliability of the instru-

ments. No uneasiness was felt concerning validity due to 

the vocational expertise of the committee that viewed the 

questionnaires for appropriateness of items, format, length, 

sentence structure, and content to make the instruments 

valid and understandable. 

The writer developed the content of Form B; however, 

Brinegar's format was used to allow for consistency and 

convenience in scoring. The test re-test method was used on 

each instrument. Form A was administered to twenty vocational 

students and twenty—three non-vocational students. The 

twenty-three non-vocational students were administered Form 
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B immediately after completing Form A. The questionnaires 

were scored and two weeks later the forms were administered 

again to the same students. Of the vocational students, 

seventeen of the twenty students answered all items exactly 

the same. Two students answered forty-nine of the fifty-two 

items exactly the same and one student answered forty-eight 

of the fifty-two items exactly the same. 

Of the non-vocational students only one student answered 

all items exactly the same on Form A; however, twenty-one of 

the twenty-three students answered forty-nine of the fifty-

one items exactly the same. One student answered forty-six 

of the fifty-one items exactly the same. On Form B, eighteen 

of the twenty-three students answered twenty-nine of the 

thirty-one items exactly the same; four students answered 

twenty-eight of the thirty-one items exactly the same and 

one student answered twenty-seven of the thirty-one items 

exactly the same. 

These statistics satisfied any uneasiness concerning the 

reliability of either of the instruments. Form A was an adap-

tation of Brinegar's instrument and was used to collect data 

to test the hypothesis. Form B was used to gather information 

for the questions to be answered. 

Administrative Procedure 

Despite our recent efforts to upgrade students' aware-

ness of career and vocational education, there is still a 
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tremendous lack of knowledge concerning vocational offerings 

and career opportunities in the schools. Many times students 

are several years into postsecondary education before realis-

tic sound decisions can be made in regard to their vocational 

aspirations. This fact was instrumental in getting adminis-

trative approval to conduct the study. 

After a review of the proposal for this study by the 

Research Department of the school district in which the study 

was conducted, permission was granted to proceed with the 

study based on the premise that the resulting information 

would be beneficial to the school district. 

To select thirty or forty students randomly from each 

ethnic group of each school and administer the questionnaires 

in one testing facility at one time would have been ideal. 

Each principal justifiably agreed that due to the limited time 

remaining for instructional purposes this would have caused 

excessive organizational disruptions. Further, it was 

emphasized by Research Department personnel that each prin-

cipal, teacher, and student involved would have to be informed 

of the nature of the study and consent wholeheartedly to 

participate in the study. 

It had been previously decided that in order to gain 

more realistic responses, the population for the study would 

be the senior classes of the vocational/technical school, 

hereafter referred to as school 1, and the senior classes of 
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four academic schools of the district, hereafter referred to 

as schools 2, 3, 4, and 5. The subjects were selected from 

available senior classes in each of these schools. Subjects 

from all schools were administered Form A to test the 

hypotheses of the study. Form B was administered to sub-

jects from schools 2, 3, 4, and 5 to determine the outcome 

of the "questions to be answered" section of the study. 

School 1 was chosen because it is the only vocational/ 

technical school in the district. School 2 was chosen because 

it is an academic school closely related to school 1 in terms 

of its academic rating based on ITED scores of the 1977-78 

seniors and the similarities in percentages of ethnic 

enrollment. In comparisons, it is believed that this elimi-

nated to some degree diversities in opinion because of social 

and economic levels. 

The senior class of school 1 is 55 percent male and 45 

percent female. Due to the limited number of Anglo students 

in the senior class of this school, the subjects for this 

portion of the sample were based on the entire Anglo enroll-

ment. There were thirty-nine Anglos enrolled, and of this 

number attempts were made to include each as a member of the 

sample with hopes of being 77 percent successful or a yield 

of thirty of these students. Each Anglo was contacted indi-

vidually, told the nature of the study, and asked if he or 

she would like to participate. The response was 100 percent 
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affirmative; however, only the desired 77 percent of these 

students were actually administered the questionnaire due to 

absenses or other reasons. Care was taken to choose other 

senior classes with representative numbers of Blacks and 

Mexican-Americans. 

Careful attention was given the senior classes in schools 

2, 3, and 4 in order to select classes with representative 

numbers of each ethnic group. No special attention was 

necessary for the senior classes of school 5, obviously 

because it is 99 percent Black. The computer system in the 

school district in which the study was conducted was used to 

find mean scores for the many subdivided groups as well as 

for the three ethnic groups. It was also used to run an item 

analysis on Form B. The North Texas State University Com-

puter system was used to do an analysis of variance on the 

various groups responding to Form A. The Duncan Procedure 

for multiple ranges was also used when appropriate. 

Table I shows the number of subjects from each ethnic 

group of each school who responded to the questionnaires. It 

should be observed that the total number of students admin-

istered Form A is different from the total number of students 

administered Form B. The forms were administered to separate 

groups in order that no group would be deprived of regular 

class work in excess of forty-five minutes. 
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CHAPTER IV 

ANALYSIS OP DATA 

One essential to efficient administration of any school 

system or portion thereof is for proper personnel to be 

knowledgeable and sensitive to the needs, feelings, and 

attitudes of the students they serve. The more varied the 

programs and complexities resulting from bureaucratic 

environments, the more imperative it becomes for certain 

kinds of information to be readily available whereby it can 

be immediately utilized. 

The primary purpose of this chapter is to present and 

analyze data collected concerning attitudes toward voca-

tional education of three dominant ethnic groups (Black, 

Anglos, and Mexican-Americans) of a large metropolitan school 

district. After subdivisions, a total of twenty-three groups 

evolved. These groups are indicated below with abbreviations 

which will sometimes be used in the tables. 

Vocational Voc 
Academic ACA 
Anglo A 
Black B 
Mexican-American MA 
Vocational Anglo VA 
Vocational Black VB 
Vocational Mexican-American VMA 
Academic Anglo AA 
Academic Black AB 
Academic Mexican-American AMA 

50 
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Male M 
Female F 
Vocational Male VM 
Vocational Female VF 
Academic Male AM 
Academic Female AF 
Black Male BM 
Black Female BF 
Mexican-American Male MAM 
Mexican-American Female MAF 
Anglo Male AM 
Anglo Female AF 

The mean scores for each of these groups have been 

tabulated from the responses given on Form A. The maximum 

mean score is 5.0 and the minimum mean score is 1.0. Any 

group having a mean score greater than 3 is considered as 

having a positive attitude toward vocational education. Those 

having mean scores less than 3 are considered as having 

negative attitudes toward vocational education. The neutral 

point is 3.0. 

Data Relating to Each Hypothesis 

Each of the ten hypotheses formulated for this study 

were stated in the null form. These hypotheses suggested 

that there would be no significant difference in the atti-

tudes of the various groups toward vocational education. 

Each hypothesis is analyzed separately and in the same order 

that it is listed in Chapter I. 

Hypothesis ^ 

Hypothesis 1 stated that there would be no significant 

difference in the attitudes of the three ethnic groups toward 
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vocational education. Table II shows the results of a one-

way analysis of variance on these groups. 

TABLE II 

MEAN SCORES RELATING THE ATTITUDES OF BLACKS, 
MEXICAN-AMERICANS, AND ANGLOS ATTENDING 

VOCATIONAL AND ACADEMIC SCHOOLS 

Group Mean 
Standard 
Deviation N F P 

Black 3.74 .36 123 

Mexican-
American 3.84 .41 75 23.76 .001 

Anglo 3.40 .60 120 

The F-value is large enough to indicate a statistically 

significant difference at the .05 level in the attitudes of 

the three ethnic groups toward vocational education. The 

null hypothesis is rejected. The Duncan test of multiple 

ranges, revealed that the difference lies between Anglo and 

Black, and Anglo and Mexican-Americans. Anglos have posi-

tive attitudes toward vocational education but are signif-

icantly less positive than those of Blacks and Mexican-

Americans. 

Table III is similar to Table II in that it shows the 

mean scores of each ethnic group but also shows the break-

down of each involved school. It too reveals a large enough 

F-value to indicate a statistically significant difference 
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at the .05 level. All ethnic groups from all schools had 

positive attitudes toward vocational education with the 

exception of the Anglos from school 2. If the means are 

rounded, this group would be at the mid point. It is 

interesting to note that the highest mean score was the 

Anglo group from school 1. Further it should be recognized 

that despite the mean score of 2.96 for Anglos of school 2, 

the overall mean score of 3.4 for Anglos is well beyond the 

required 3.0 to be considered as having a positive attitude 

toward vocational education. 

Hypothesis 2 

Hypothesis 2 stated that there would be no significant 

difference in the attitudes of the three ethnic groups that 

attend the vocational/technical high school toward voca-

tional education. Table IV shows the outcome of a one-way 

analysis of variance for these groups. 

TABLE IV 

MEAN SCORES RELATING THE ATTITUDES OF STUDENTS 
ATTENDING THE VOCATIONAl/TECHNICAL SCHOOL 

Group Mean 
Standard 
Deviation N F P 

Black 3.91 .36 56 

Mexican-
American 4.03 .32 44 

3.16 .04 

Anglo 4.09 .29 30 
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The F-value is large enough to indicate a statistically 

significant difference at the .05 level in the attitudes of 

the three ethnic groups of vocational/technical school stu-

dents toward vocational education. The null hypothesis is 

therefore rejected. While all groups had positive attitudes 

toward vocational education, a Duncan test of multiple ranges 

revealed that the difference lies between the Black and Anglo 

groups. It is interesting to note that the attitudes of the 

vocational/technical school Anglos are much more positive 

than those of the Blacks of the vocational/technical school. 

Hypothesis 3 

Hypothesis 3 stated that there would be no significant 

difference in the attitudes of the three ethnic groups who 

attend academic schools toward vocational education. Table 

V shows the results of a one-way analysis of variance on 

these groups. 

TABLE V 

MEAN SCORES RELATING THE ATTITUDES OF STUDENTS 
ATTENDING ACADEMIC SCHOOLS 

Group Mean 
Standard 
Deviation N F P 

Black 3.6 

o
 

00 • 67 

Mexican-
American 3.6 .38 31 

22.0 .001 

Anglo 3.2 .50 90 
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The F-value is large enough to indicate a statistically 

significant difference at the .05 level in the attitudes of 

the three ethnic groups who attend academic schools. The 

null hypothesis is rejected. A Duncan test of multiple 

ranges revealed that among these students the Anglo group 

differs significantly from both the Black and Mexican-

American groups. Again, the attitudes of each group are 

positive toward vocational education; however, the attitudes 

of the Anglo group are significantly lower than each of the 

other two groups. 

Hypothesis 4 

Hypothesis 4 stated that there would be no significant 

difference in the attitudes of those who attend the vocational/ 

technical school and those who attend the academic schools 

toward vocational education. Table VI shows results of a 

one-way analysis of variance of vocational/technical and 

academic student attitudes. 

TABLE VI 

MEAN SCORES RELATING THE ATTITUDES OF STUDENTS 
ATTENDING A VOCATIONAl/TECHNICAL SCHOOL 
WITH THOSE ATTENDING ACADEMIC SCHOOLS 

Group Mean 
Standard 
Deviation N F P 

Vocational 3.9 

00 
00 • 130 

165.7 .001 
Academic 

00 • 
00 .45 188 
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The F-value is large enough to indicate a statistically 

significant difference at the .05 level; therefore, the null 

hypothesis is rejected. It also shows that vocational/ 

technical school students have more positive attitudes toward 

vocational education than do academic school students. 

Hypothesis 5 

Hypothesis 5 stated that there would be no significant 

difference in the attitudes of the Anglos who attend the 

vocational/technical school and the Anglos who attend the 

academic schools toward vocational education. Table VII 

shows the results of a one-way analysis of variance for 

Anglos of vocational/technical and academic schools. 

TABLE VII 

MEAN SCORES RELATING THE ATTITUDES OF ANGLOS 
ATTENDING A VOCATIONAL/TECHNICAL SCHOOL 
WITH THOSE ATTENDING ACADEMIC SCHOOLS 

Group Mean 
Standard 
Deviat ion N F P 

Voc. Anglo 4.09 .29 30 
89.36 .001 

Aca. Anglo 3.18 .49 90 

The F-value is large enough to indicate a statistically 

significant difference at the .05 level; therefore, the null 

hypothesis is rejected. Both the vocational Anglo and 

academic Anglo groups have mean scores well beyond the 3.0 
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required for positive attitudes. The mean score of 4.09 was 

the highest of any single group. This suggests that this 

limited number of students are in vocational programs because 

they have true vocational aspirations. 

Hypothesis 6 

Hypothesis 6 stated that there would be no significant 

difference in the attitudes of the Mexican-Americans who attend 

the vocational/technical school and the Mexican-Americans who 

attend the academic schools toward vocational education. 

Table VIII shows the results of a one-way analysis of variance 

for Mexican-Americans of vocational/technical and academic 

schools. 

TABLE VIII 

MEAN SCORES RELATING THE ATTITUDES OF MEXICAN-
AMERICANS ATTENDING A VOCATIONAl/TECHNICAL 

SCHOOL WITH THOSE ATTENDING ACADEMIC 
SCHOOLS 

Group Mean 
Standard 
Deviation N F P 

Voc/Tech MA 4.03 .32 44 32.2 .001 

Academic MA 3.57 

00
 

CO
 • 31 

Again the F-value is large enough to indicate a 

statistically significant difference at the .05 level in the 

attitudes of the Mexican-Americans who attend the vocational/ 

technical school and the Mexican-Americans who attend the 
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academic schools toward vocational education. The null 

hypothesis is rejected. This indicates that Mexican-Americans 

attending the vocational/technical school have more positive 

attitudes than the Mexican-Americans attending academic 

schools. 

Hypothesis 7 

Hypothesis 7 stated that there would be no significant 

difference in the attitudes of the Blacks who attend the 

vocational/technical school and the Blacks who attend the 

academic schools toward vocational education. Table IX shows 

the data resulting from a one-way analysis of variance for 

Blacks of vocational/technical and academic schools. 

TABLE IX 

MEAN SCORES RELATING THE ATTITUDES OP BLACKS 
ATTENDING A VOCATIONAl/TECHNICAL SCHOOL 
WITH THOSE ATTENDING ACADEMIC SCHOOLS 

Group Mean 
Standard 
Deviation N F P 

Voc. Black 3.91 .36 56 
32.14 .001 

Aca. Black 3.58 .30 67 

The F-value is large enough to indicate that there is a 

statistically significant difference at the .05 level in the 

attitudes of the Blacks who attend the vocational/technical 

school and the Blacks who attend the academic schools toward 
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vocational education. The null "hypothesis is rejected. This 

indicates that Blacks attending the vocational/technical 

school have more positive attitudes than the Blacks attending 

academic schools. 

Hypothesis 8 

Hypothesis 8 stated that there would be no significant 

difference in the attitudes of the males and the attitudes 

of the females toward vocational education. Table X shows 

the data resulting from a one-way analysis of variance for 

males and females. 

TABLE X 

MEAN SCORES RELATING THE ATTITUDES OF MALES AND 
FEMALES TOWARD VOCATIONAL EDUCATION 

Group Mean 
Standard 
Deviation N F P 

Male 3.60 .54 144 
.931 .335 

Female 3.66 .47 174 

Here the F-value is not large enough to indicate a 

statistically significant difference at the .05 level in the 

attitudes of the males and females toward vocational edu-

cation. The null hypothesis is accepted. This indicates 

that females feel equally as positive toward vocational 

education as their male counterparts. 
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Hypothesis 9 

Hypothesis 9 stated that there would be no significant 

difference in the attitudes of the males that attend the 

vocational/technical school and the males that attend the 

academic schools toward vocational education. Table XI 

shows data resulting from a one-way analysis of variance 

for attitudes of vocational/technical school males and 

academic school males. 

TABLE XI 

MEAN SCORES RELATING THE ATTITUDES OF MALES 
ATTENDING A VOCATIONAL/TECHNICAL SCHOOL 
WITH THOSE ATTENDING ACADEMIC SCHOOLS 

Group Mean 
Standard 
Deviation N F P 

Voc. Males 3.94 .34 70 
78.87 .001 

Aca. Males 3.29 .51 74 

The F-value is again large enough to indicate a 

statistically significant difference at the .05 level in the 

attitudes of the males that attend the vocational/technical 

school and the males that attend the academic schools toward 

vocational education. The null hypothesis is rejected. This 

indicates that males attending the vocational/technical 

school have more positive attitudes than the males attending 

academic schools. 
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Hypothesis 10 

Hypothesis 10 stated that there would be no significant 

difference in the attitudes of the females that attend the 

vocational/technical school and the females that attend the 

academic schools toward vocational education. Table XII 

shows the data resulting from a one-way analysis of variance 

for females of the vocational/technical and academic schools. 

TABLE XII 

MEAN SCORES RELATING THE ATTITUDES OF FEMALES 
ATTENDING A VOCATIONAL/TECHNICAL SCHOOL 
WITH THOSE ATTENDING ACADEMIC SCHOOLS 

Group Mean 
Standard 
Deviation N F P 

Voc. Females 4.05 .32 60 
97.62 .001 

Aca. Females 3.45 .41 114 

The F-value is large enough to indicate a statistically 

significant difference at the .05 level in the attitudes of 

the females that attend the vocational/technical school and 

those that attend academic schools toward vocational edu-

cation. The null hypothesis is rejected. This indicates 

that the females attending the vocational/technical school 

have more positive attitudes than the females attending 

academic schools. 
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Data and Findings Relating to Questions 
to Be Answered 

Question #1 

Question 1 sought to determine the percentage of stu-

dents attending academic schools who have a desire to attend 

a vocational/technical school and the percentage of students 

attending the vocational/technical school who have a desire 

to attend an academic school. It was found that only 5.38 

percent of the vocational/technical school students felt 

that they should have attended an academic school. The per-

centage of students attending academic schools who would 

have preferred a vocational/technical school is somewhat 

greater (31.25 percent). Table XIII shows a percentage 

breakdown of those students attending a vocational/technical 

school who would have preferred to attend an academic school. 

This is also shown as it relates to ethnicity. 

Table XIV shows the percentage of students attending 

academic schools who would have preferred to attend a 

vocat ional/technical school. 

Question #2 

Question 2 sought to determine the percentage of males 

attending academic schools who have a desire to attend a 

vocational/technical school and the percentage of male 

students attending the vocational/technical school who have 

a desire to attend an academic school. It was found that 
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TABLE XIII 

NUMBER AND PERCENTAGE OF STUDENTS ATTENDING A 
VOCATIONAL/TECHNICAL SCHOOL WHO PREFERRED 

TO ATTEND AN ACADEMIC SCHOOL 

Male Female Total 
N N N % 

Black 1 1 2 3.57 

Mexican-Amer ican 1 0 1 2.27 

Anglo 

N 
Total 

% 

2 2 4 13.33 Anglo 

N 
Total 

% 

4 

5.71 

3 

5.0 

7 

5.38 

5.38 

TABLE XIV 

NUMBER AND PERCENTAGE OF STUDENTS ATTENDING 
ACADEMIC SCHOOLS WHO PREFERRED TO ATTEND 

A VOCATIONAL/TECHNICAL SCHOOL 

Male Female Total 

N N N % 

Black 10 14 24 39.34 

Mexican-American 10 4 14 42.42 

Anglo 10 7 17 20.73 

N 30 25 55 31.25 
Total 

% 39.47 25.0 31.25 
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only 5.71 percent of the males attending the vocational/ 

technical school would have preferred to attend an academic 

school. The percentage of male students attending academic 

schools desiring to attend the vocational/technical school 

was found to be 39.47. 

Question #3 

Question 3 sought to determine the percentage of 

females attending academic schools who preferred to attend 

a vocational/technical school and the percentage of female 

students attending the vocational/technical school who have 

a desire to attend an academic school. It was found that 

only 5.0 percent of the females attending the vocational/ 

technical school would have preferred to attend an academic 

school. 

The percentage of academic female students desiring 

to attend the vocational/technical school was found to be 

25.0 percent. These results are shown in Table XIV. 

Question #4 

Question 4 sought to determine if any one of the three 

ethnic groups prevail as having a desire to attend a 

vocational/technical school. It was found that 42.42 

percent of the Mexican-Americans would have preferred to 

attend the vocational/technical school, 20.73 percent of 

the Anglos, and 39.34 percent of the Blacks. This is also 
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shown in Table XIV. It appears that Mexican-Americans and 

Blacks are about equal in desire to attend a vocational/ 

technical school and both groups prevail when compared to 

Anglos. 

Question #5 

Question 5 sought to determine some of the reasons stu-

dents do not desire to attend a vocational/technical school. 

The three reasons most frequently given were, 

1. It simply never occurred to me that I had a 
choice to attend a school other than my home 
school. 

2. I did not attend a vocational/technical school 
because I have never been sure of what it is 
really all about. 

3. I would have attended a vocational/technical 
school if the location was in the same general 
area as my home school. 

Only two responses to a reason presented on the ques-

tionnaire for not attending a vocational/technical school 

could be considered as positive responses. These were 

"definitely yes" and "yes." Students were given five or 

four points respectively for these responses. Three points 

were given for a neutral response, two for a "no," and one 

for a "definitely not." Table XV shows, in percentages, 

the reasons most frequently given for not attending a 

vocational/technical school. 



TABLE XV 

REASONS MOST FREQUENTLY GIVEN FOR NOT ATTENDING 
A VOCATIONAL/TECHNICAL SCHOOL 

67 

N = 176 
4 

points 
5 

points Total 

never occurred to me 
that I "had a choice 16.5 26.7 43.2 

never been sure of what 
it is really all about 26.7 15.3 42.0 

would have attended if 
location was in same 
area as home school 29.0 11.4 40.0 

would not prepare me 
for college entrance 25.0 13.6 38.6 

could not have gotten 
higher science and math 24.4 13.1 37.5 

only people who really 
make it in life are the 
successful college student 23.9 12.5 36.4 

none of my friends 
attended there 23.3 12.5 35.8 

my chances in athletics 
after high school would 
have been limited 18.8 14.2 33.0 
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Question #6 

Question 6 sought to determine if the reasons for not 

attending a vocational/technical school were similar among 

the ethnic groups. It was found that the three reasons 

most frequently given by Blacks were consistent with the 

three reasons most frequently given by all ethnic groups 

combined; however, the order was different. 

1. I did not attend a vocational/technical school 
because I have never been sure of what it is 
really all about. 

2. I would have attended a vocational/technical 
school if the location was in the same general 
area as my home school. 

3. It simply never occurred to me that I had a 
choice to attend a school other than my home 
school. 

Table XVI illustrates the largest percentage of Black 

students giving positive responses to reasons why they did 

not attend a vocational/technical school. 

Among Mexican-Americans the three reasons most frequently 

indicated for not attending a vocational/technical school were: 

1. It simply never occurred to me that I had a 
choice to attend a school other than my home 
school. 

2. I would have attended but I felt I could not have 
gotten the higher science and mathematics courses 
that I am interested in. 

3. I did not attend a vocational/technical school 
because I have never been sure of what it is all 
about. 

3a. I would have attended a vocational/technical school 
if the location was in the same general area as my 
home school. 



TABLE XVI 

REASONS MOST FREQUENTLY GIVEN BY BLACKS FOR NOT 
ATTENDING A VOCATIONAl/TECHNICAL SCHOOL 
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4 
points 

5 
points Total 

never been sure of what 
it is really all about 27.8 26.2 54.0 

would have attended if 
location was in same 
area as "home school 39.3 9.8 49.1 

never occurred to me 
that I had a choice 14.7 21.3 36.0 

the only people who really 
make it in life are the 
successful college students 24.6 9.8 34.4 

building and facilities 
not as good as those in 
home school 19.7 13.1 32.8 

chances in athletics 
after high school would 
have been limited 16.4 14.7 31.1 

shouldn't have to leave 
home school to get 
technical skill 18.0 11.5 29.5 

none of my friends 
attended there 24.6 3.3 27.9 
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It is interesting to note that again the first three 

reasons most frequently indicated for not attending a 

vocational/technical school, disregarding ethnicity, are 

again prevalent but in a different order. It should also 

be pointed out that one additional reason has emerged from 

the Mexican-American group with number 3 and 3a having the 

same percentage points. These reasons and others with their 

respective percentages are illustrated in Table XVII. 

The fact that this group has frequently responded to 

inability to get higher science and mathematics courses as 

a reason for not attending the vocational/technical school 

seems to indicate that more of this group are desiring post 

high school education, thus contradicting findings of some 

prior studies. 

Among the Anglos it was found that the three reasons 

most frequently indicated for not attending a vocational/ 

technical school were as follows; 

1. I would have attended a vocational/technical 
school but I felt that it would not prepare 
me for college entrance. 

2. It simply never occurred to me that I had a 
choice to attend a school other than my home 
school. 

3. I would have attended a vocational/technical 
school but I felt I could learn as much about 
my vocational interest by working with my Dad, 
relative or other persons. 

Here it is interesting to note that of the three reasons 

most frequently indicated by the entire group for not 
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TABLE XVII 

REASONS MOST FREQUENTLY GIVEN BY MEXICAN-AMERICANS 
FOR NOT ATTENDING A VOCATIONAl/TECHNICAL SCHOOL 

4 
points 

5 
points Total 

never occurred to me 
that I had a choice 9.1 42.4 51.5 

could not have gotten 
higher science and 
math 36.3 12.1 48.4 

never been sure of what 
it is really all about 39.4 6.0 45.4 

would have attended if 
location was in same 
area as home school 21.2 24.2 45.4 

chances in athletics 
after high school would 
have been limited 37.3 15.1 42.4 

shouldn't have to leave 
home school to get 
technical skill 24.2 18.1 42.3 

none of my friends 
attended there 24.2 15.1 39.3 

would have attended if 
building and facilities 
were as good as those 
in home school 30.3 6.0 36.3 



72 

attending a vocational/technical school, only one exists 

among the Anglo group. This reason is number two above. 

Table XVIII illustrates this reason along with several other 

reasons and their respective percentages that are dominant 

among the Anglo group. A more detailed comparison of the 

responses given by the entire group is illustrated in 

Table XIX. 



TABLE XVIII 

REASONS MOST FREQUENTLY GIVEN BY ANGLO STUDENTS 
FOR NOT ATTENDING A VOCATIONAL/TECHNICAL 

SCHOOL 

73 

4 
points 

5 
points Total 

would not have prepared 
me for college entrance 30.5 20.7 51.2 

never occurred to me 
that I had a choice 20.7 24.4 45.1 

could learn as much 
about my vocational 
interest with Dad, 
relative or others 30.5 13.4 43.9 

could not have gotten 
the higher science and 
math courses 25.6 15.9 41.5 

none of my friends 
attended there 21.9 18.3 40.2 

mental ability and 
academic success was 
too good for that 18.3 21.9 40.2 

the only people who 
really make it in life 
are the successful 
college students 25.6 14.6 30.2 

my parents would 
have objected 19.5 6.0 25.5 
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TABLE XIX 

REASONS MOST FREQUENTLY GIVEN BY ALL STUDENTS COMPARED 
TO REASONS GIVEN BY EACH ETHNIC GROUP FOR NOT 
ATTENDING THE VOCATIONAL/TECHNICAL SCHOOL 

Overall 
Percentages Blacks 

Mexican 
Americans Anglos 

never occurred to 
me that I had a 
choice 43.18 36.06 51.51 45.12 

never been sure of 
what it is really 
all about 42.05 54.09 45.45 31.70* 

would have attended 
if location was in 
same area as home 
school 40.34 49.18 45.45 31.70* 

would not prepare 
me for college 
entrance 38.63 26.22* 30.30* 51.21 

could not have 
gotten higher 
science and math 
courses 37.50 26.22* 48.48 41.46 

the only people 
who really make 
it in life are the 
successful college 
students 36.36 34.42* 30.30* 40.24 

none of my friends 
attended there 35.79 27.86 39.39 40.24 

my chances in 
athletics after 
high school would 
have been limited 32.95 31.14 42.42 30.48* 

*These percentages were not among the top reasons for the 
indicated ethnic group. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND 

RECOMMENDATIONS 

Summary 

Vocational education "has long been surrounded with myths 

and misconceptions concerning its worth or value to the edu-

cational system. Wray contends that 

vocational education is generally skill oriented; it 
is education (training) with employment as its primary 
goal. One should seriously question the word edu-
cation when it is used in this context, as the training 
of people primarily for employment is, at best, a 
disservice (1, p. 60). 

This implies that the term is probably misrepresented and 

that vocational education must do more than prepare youth 

for jobs that exist today. Wfcay also suggests that "career 

education, properly defined, may be the answer" (1). 

Wray's statement and others have opened doors for many 

controversies surrounding vocational education and its worth 

to the public schools of this country. It is this writer's 

contention that vocational education goes far beyond its 

primary goal of preparing youth for employment, and with or 

without myths, it is here to stay. Educators must continue 

to do research relating to meeting the needs of all youth. 

75 
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The problem of this study was to identify the nature of 

and the similarities and/or differences concerning the atti-

tudes of three ethnic groups (Mexican-Americans, Blacks, and 

Anglos) toward vocational education. The purposes were 

(1) to determine the attitudes toward vocational education 

that prevail among Mexican-American, Black, and Anglo students 

that attend vocational/technical high schools, (2) to deter-

mine the attitudes toward vocational education that prevail 

among Mexican-American, Black, and Anglo students that attend 

regular academic high schools, and (3) to compare the atti-

tudes toward vocational/technical high school with those of 

students who attend regular academic high schools. 

Findings 

1. Mexican-Americans, Blacks, and Anglos all have posi-

tive attitudes toward vocational education; however, the 

attitudes of Anglos (indicated by a mean score of 3.40) is 

significantly less positive than Blacks (3.74) and Mexican-

Americans (3.84). 

2. The attitudes of the Anglos (4.09) attending a 

vocational/technical school are significantly more positive 

toward vocational education than those of the Blacks (3.91) 

attending the same school. There is no significant difference 

in the attitudes of Mexican-Americans (4.03) and Anglos (4.09) 

attending the vocational/technical school. 
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3. The attitudes of the Anglos (3.2) attending academic 

schools are significantly less positive toward vocational 

education than those of Mexican-Americans (3.6) and Blacks 

(3.6) attending academic schools. There is no significant 

difference in the attitudes of Blacks (3.57) and Mexican-

Americans (3.58) attending the academic schools. 

4. The attitudes of students attending a vocational/ 

technical school (3.9) are significantly more positive toward 

vocational education than those of students attending academic 

schools (3.3). 

5. The attitudes of Anglos attending a vocational/ 

technical school (4.09) are significantly more positive toward 

vocational education than the Anglos attending academic schools 

(3.18). 

6. The attitudes of Mexican-Americans attending a 

vocational/technical school (4.03) are significantly more 

positive toward vocational education than the Mexican-Americans 

attending academic schools (3.57). 

7. The attitudes of Blacks attending a vocational/ 

technical school (3.91) are significantly more positive toward 

vocational education than the Blacks attending academic schools 

(3.58). 

8. Females (3.66) feel equally as positive about 

vocational education as do their male counterparts (3.60). 

9. The attitudes of males attending a vocational/ 

technical school (3.94) are significantly more positive 
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toward vocational education than males attending academic 

schools (3.29). 

10. The attitudes of females attending a vocational/ 

technical school (4.05) are significantly more positive 

toward vocational education than the females attending 

academic schools (3.45). 

11. Only 5.38 percent of the vocational/technical school 

students felt that they should have attended an academic 

school. The percentage of students attending academic 

schools who would have preferred a vocational/technical 

school is much greater (31.25 percent). 

12. Only 5.71 percent of the males attending the 

vocational/technical school would have preferred to attend an 

academic school. The percentage of male students attending 

academic schools who would have preferred to attend a 

vocational/technical school was much greater (39.47 percent). 

13. Only 5.0 percent of the females attending the 

vocational/technical school would have preferred to attend 

an academic school. The percentage of female students 

attending academic schools who would have preferred to attend 

a vocational/technical school was much greater (25.0 percent). 

14. Mexican-Americans of the academic schools prevailed 

among the ethnic groups as having a greater desire to attend 

a vocational/technical school with 42.42 percent. Blacks 

were nearly equal with 39.34 percent, and only 20.73 percent 

of Anglos desired to attend a vocational/technical school. 
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15. The three reasons most frequently given for not 

attending a vocational/technical school were: 

(a) never occurred to me that I had a choice 

(b) never been sure of what is really all about 

(c) would have attended if location was in same 

area as home school 

16. The top three reasons given for not attending a 

vocational/technical school were the same among Mexican-

Americans and Blacks. One reason (it never occurred to me 

that I had a choice) was prevalent among all three groups. 

Conclusions 

1. The attitudes of Blacks, Mexican-Americans, and 

Anglos toward vocational education are positive. The atti-

tudes of those attending a vocational/technical school are 

more positive than the attitudes of those attending academic 

schools. 

2. Vocational education schools and/or programs are 

still in demand to meet the desires of all three ethnic 

groups. 

3. Students attending the vocational/technical school 

appear to be there because they have a desire to attend this 

type of school. This seems to be especially true among the 

Anglo group. 

4. The attitudes of Anglos in the vocational/technical 

school are more positive than Blacks or Mexican-Americans. 
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This is probably true because there are fewer outside pres-

sures for them to attend there and they attend because they 

want to. 

5. Vocational/technical schools and/or programs are 

more in demand by the Mexican-American and Black groups. 

Socioeconomic status may have some influence here. 

6. Females should be given every opportunity to attend 

vocational/technical schools or participate in vocational 

programs at their academic schools. 

7. The three reasons most frequently given for not 

attending a vocational/technical school are seemingly a result 

of "unawareness." More counseling is needed to help provide 

students with greater vocational and career awareness. 

8. There is a need for higher level science and mathe-

matics courses in the vocational/technical school. 

Recommendat ions 

1• It is recommended that higher level mathematics 

and science courses be made available for the vocational/ 

technical school students. 

2. It is recommended that at least one vocational 

counselor be assigned to all schools at every level, 

emphasizing vocational and career awareness. 

3. It is recommended that a similar study be conducted 

at the ninth grade level and two years after high school 
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graduation with emphasis on determining change in the atti-

tudes, if any, of the various ethnic groups toward vocational 

education. 

4. it is recommended that a study involving the atti-

tudes of parents toward vocational education be conducted to 

determine if some student attitudes were a result of parental 

pressure. 

5. it is recommended that a similar study be conducted 

to contrast findings of this study with other studies which 

have almost always indicated significant differences existing 

between males and females in their attitudes toward vocational 

education. 

6. It is recommended that more vocational offerings be 

made available in the home schools. 

intense efforts should be made to provide "awareness of 

vocational and career education" in the elementary schools, 

"orientation" in the middle schools, and "exploration" in the 

high schools. As educators we must not cease the pursuit of 

excellence for all students. The aforementioned recommen-

dations, if adopted, will contribute immensely to the goal 

of providing quality education for all youth. 
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FORM A 

This is not a test, it is a questionnaire to help us discover how students 
feel about certain things. You are not asked to write your name on the^ 
questionnaire, however, there is some personal information such as ethnicity, age, 
and sex that is necessary to make a study of this nature useful. 

There are no right or wrong answers; only answers which show how you really 
feel about something. People are different from each other, and for that reason 
their answers about things will be different. Everyone has a right to his/her 
own feelings and opinions, so please answer as exact as possible. 

Along with the number in the parentheses below, place a check mark to 

Indicate which applies to you. 

ETHNIC GROUP 

(1 ) Black 

5 (2 ) Mexican American 

(3 ) Anglo 

SEX 

(1 ) Male 

(2 ) Female 

AGE 

(1 ) fifteen 

(2 ) sixteen 

(3 ) seventeen 

(4 ) eighteen 

(5 ) nineteen 

Turn the page and begin 

- 1 -



84 

DIRECTIONS: Circle the number that best represents your answer to each question. 

Do you feel that attending a vocational/ 
technical school is or would have been 
the best course of action for you? 

5 Definitely yes 
4 Yes 
3 no opinion 
2 no 
1 definitely not 

Do large businesses like to employ students 
from a vocational/technical school? 

5 Definitely yes 
4 Yes 
3 no opinion 
2 no 
1 definitely not 

Based on your knowledge, how would you rate 
a vocational/technical high school in com-
parison with a regular one? 

The vocational/technical 
school is 
5 much better 
4 some better 
3 the same 
2 worse 
1 much worse 

10 

4. • Do you feel that the educational and 
practical experiences of a vocational 
program can help you become successful 
on a job even if it is not directly elated? 

5 
4 
3 
2 
? 

definitely yes 
yes 
no opinion 
no 
definitely not 

11 

Should the vocational/technical high school 
teach the same subjects as an academic high 
school? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
I definitely not 

12 

Do you feel that there are enough vocational 
offerings in the school that you are now 
attending? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

13 

Do you feel that vocational education should 
be just as important to females as it is to 
males? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

14 

- 2 -
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8. Do you feel that a vocational/technical 
school provides or would provide you with 
an opportunity to become more independent? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

15 

9. Do you feel that students in a vocational/ 
technical high school learn more useful 
information than students in a regular 
high school? 

5 definitely yes 
4 yes 
3 about the same 
2 no 
1 definitely not 

16 

10. Is the honor attached to attending a 
vocational/technical high school greater 
than the honor attached to attending a 
regular high school? 

5 definitely yes 
4 yes 
3 about the same 
2 no 
1 definitely not 

17 

11. Now that you are nearing graduation do you 
feel that you really need to know a technical 
skill? 

12. How would you rate students who attend a 
vocational/technical school with those 
who attend a regular high school? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

18 

Students who attend a 
vocational/technical high 
school are 
5 smarter 
4 as smart 
3 about the same 19 
2 not as smart 
1 not near so smart 

13. Should outstanding academic students be 
permitted to transfer to a vocational/ 
technical school if they so desire? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

20 

14. Do vocational/technical high school students 
get better jobs after graduation than regular 
high school students? 

5 much better jobs 
4 better jobs 
3 about the same 
2 worse jobs 
1 much worse jobs 

21 

-3-
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15. How do vocational/technical high school 
students compare with regular high school 
students in their ability to solve 
practical problems? 

The vocational/technical 
school students are 
5 much better 
4 better 22 
3 about the same 
2 not as good 
1 not near as good 

16. Do you feel that more jobs are available 
for vocational/technical school students 
than regular high school students? 5 definitely yes 

4 yes 
3 about the same 
2 no 
1 definitely not 

23 

17. How desirable is a vocational/technical high 
school diploma when compared with a regular 
high school diploma? 

Vocational/technical 
diploma means 
5 much more 
4 more 
3 about the same 
2 less 
1 much less 

24 

18. Based on your knowledge, are there enough 
elective courses offered in the vocational/ 
technical school? 

5 definitely yes • : 
4 yes 
3 same as regular schools 25 
2 no 
1 definitely no 

19, I have known for quite some time that I 
wanted to participate in some kind of 
vocational program. 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

26 

20. Comparing vocational/technical and regular 
high school students people feel that 
vocational/technical students are 

5 very superior 
4 superior 
3 about the same 
2 inferior 
1 very inferior 

27 

21. Do you feel that a vocational education 
is the best way for you to get ahead in 
life? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

28 

-4-
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22. Do vocational/technical high school students 
get better paying jobs than regular high 
school students? 

Vocational/technical students 
get 

5 much higher paying jobs 
4 higher paying jobs 
3 same as regular school student 
2 lower paying jobs 29 
1 much lower paying jobs 

23. How do you think labor unions rate a 
vocational/technical high school? 

5 very good 
4 good 
3 no opinion 
2 bad 
1 very bad 

30 

24. Additional vocational training is a good 
idea after graduating from high school. 
Do you agree? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

31 

25. Do you feel that, above all things, a high 
school education should include general 
skills for making a living? 

5 
4 
3 
2 
1 

definitely yes 
yes 
no opinion 
no 
definitely not 

32 

26. Should the vocational/technical school 
emphasize math and science as much as 
the regular school? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

33 

27, Would you send your child to a vocational/ 
technical school if he or she desired? 

5 definitely yes 
4 probably yes 
3 no opinion 
2 no 
1 definitely not 

34 

28. Should females be allowed to participate in 
any vocational or trade and industry course 
that they so desire regardless of the existing 
danger? 

5 definitely es 
4 yes 
3 no opinion 
2 no 
1 definitely not 

35 

-5-
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29. Are vocational courses more meaningful to 
students than academic courses? 

5 
4 
3 
2 
i 

definitely yes 
yes 
about the same 
less meaningful 
much less meaningful 

36 

30. How do vocational/technical high school 
students compare with regular high school 
students in the way they express themselves? 

5 much better 
4 better 
3 about the same 
2 worse 
1 much worse 

37 

31. Are there vocational programs offered 
in your school that you would like to 
know more about? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

38 

32. Is a vocational education more helpful 
than a general education in knowing what 
to expect in the world of work? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

'W 

33. Should regular high schools offer more 
vocational courses? 5 definitely yes 

4 yes 
3 no opinion 
2 no 
1 definitely not 

40 

34. Are the courses taught in the vocational/ 
technical school more interesting than 
those taught in the regular high schools? 

5 much more interesting 
4 more interesting 
3 about the same 41 
2 less interesting 
1 much less interesting 

35. Is learning mathematics more important to 
a vocational/technical high school student 
than a regular high school student? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

42 

36. Can a vocational/technical high school meet 
the needs of more of its students than a 
regular high school? 

- 6 -

5 definitely yes 
4 yes 
3 about the same 
2 no 
1 definitely not 

43 
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37. To what extent are you familiar with the 
different kinds of vocational programs 
that are offered in your school? 

5 thoroughly familiar 
4 somewhat familiar 
3 no opinion 
2 not very familiar 
1 not at all familiar 

38. Are there some vocational programs not 
available in your school that you would 
be interested in taking if they were 
available? 

5 definitely yes 
4 probably yes 
3 no opinion 
2 probably not 
1 definitely not 

39. Would you advise your younger friends to 
attend a vocational/technical school? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

40. Does a vocational/technical high school 
help develop good personal qualities 
more so than does a regular high school? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

41. Should some of the regular high schools 
be replaced with vocational/technical 
high schools? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

42. What value do students place on courses 
taught in vocational/technical high schools? 5 very high value 

4 high value 
3 medium value 
2 low value 
1 very low value 

43. Xf you had it to do over again would you 
select a vocational/technical high school? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

44. Do you feel that vocational counselors are 
helpful in the schools? 

5 definitely yes 
4 yes 
3 no opinion 
2 no 
1 definitely not 

-7-
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45. In choosing a career do you feel that 

counselors have been very helpful? 

5 definitely yes 

4 yes 
3 no opinion 

2 no 
1 definitely not 

52 

46. In choosing a career do you feel that 

teachers have been very helpful? 

5 definitely yes 

4 yes 
3 no opinion 
2 no 
1 definitely not 

53 

47, Do you feel that there are enough extra-

curricular activities available in the 

vocational/technical school? 

5 definitely yes 

4 yes 
3 about the same 

2 no 
1 definitely not 

54;:: 

48. Do you think that your parents think well 

of vocational programs? 

5 definitely yes 

4 yes 
3 no opinion 

2 no 
1 definitely not 

55 

4 9 . Do you feel that every high school student 
should take at least one vocational course? 

5 definitely yes 

4 yes 

3 no opinion 

2 no 
1 definitely not 

56 

50. Do you feel that there are enough vocational 

offerings in your school? 

5 definitely yes 

4 yes 
3 no opinion 
2 no 
1 definitely not 

57; 

51, If you could conveniently take your academic 

,_ourses at your home school and a vocational 

course at a vocational/technical school, would 

you do so? 

5 definitely yes 

4 yes 
3 no opinion 
2 no 
1 definitely not 

58' 

Answer the next question only if you are now 
attending a vocational/technical school. 

52. Do you feel that you should have attended a 
regular high school rather than a vocational/ 
technical high school? 

Yes No 

- 8 -
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2 3 4 

FORM B 

This is not a test, it is a questionnaire to help us discover how students 
feel about certain things. You are not asked to write your name on the^ 
questionnaire, however, there is some personal information such as ethnicity, age, 
and sex that is necessary to make a study of this nature useful. 

There are no right or wrong answers; only answers which show how you really 
feel about something. People are different from each other, and for that reason 
their answers about many things will be different. Everyone has a right to his/her 
own feelings and opinions so please answer as exact as possible. 

Along with the number in the parentheses below, place a check mark to indicate 

which applies to you. 

ETHNIC GROUP SEX AGE 

CI ) Black 
c. 

(1 ) Male (1 ) fifteen 

(2 ) 
0 

Mexican American 

C
M
 Female (2 ) sixteen 

(3 ) Anglo 7 (3 ) seventeen 

(4 ) eighteen 

(5 ) nineteen 

Turn the page and begin. 

•1-
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DIRECTIONS: Put a check in front of the word or phrase which best represents 
your answer to each item. 

1. Now that I am nearing graduation, I feel 
that I really need to know a technical skill 

5 definitely yes 
4 probably yes 
3 not sure 
2 probably not 
1 definitely not 

2. Since you attended a regular high school 
rather than a vocational high school, how 
do you think people feel about you? 

5 much more respect for me 
4 more respect for me 
3 the same respect for me 9 
2 less respect for me 
1 much less respect for me 

3. If I had chosen to attend a vocational/ 
technical school my parents would have 

5 objected very much 
4 objected some 
3 remained neutral 
2 not objected, but 

expressed concern 
1 not objected at all 

10 

4. I have no regrets for attending a regular 
high school rather than a vocational/ 
technical school. 

5 absolutely not 
4 no regrets 
3 not sure 
2 some regrets 
1 very regretful 

11 

5. I would have attended a vocational/ 
technical school except I felt my chances 
in athletics after high school would have 
been limited. 

5 very limited chances 
4 probably limited chances 
3 not sure 12 
2 probably unlimited chances 
1 unlimited chances 

6. I would have attended a vocational/ 
technical school but I felt my talent and 
interest in music would have suffered. 

5 definitely would have suffer 
4 probably would have suffered 
3 not sure 13 
2 probably would not have 

suffered 
1 definitely would not have 

suffered 

7. I am attending my home school because my 
only interest is to complete the requirements 
and be done with it. 

5 definitely true 
4 somewhat true 
3 not sure 
2 more false than true 
1 completely false 

14 

- 2 -
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FORM B 

This is not a test, it is a questionnaire to help us discover how students 
feel about certain things. You are not asked to write your name on the^ 
questionnaire, however, there is some personal information such as ethnicity, age, 
and sex that is necessary to make a study of this nature useful. 

There are no right or wrong answers; only answers which show how you really 
feel about something. People are different from each other, and for that reason 
their answers about many things will be different. Everyone has a right to his/her 
own feelings and opinions so please answer as exact as possible. 

Along with the number in the parentheses below, place a check mark to indicate 
which applies to you. 

ETHNIC GROUP 

(1 ) Black 

5 (2 ) Mexican American 

(3 ) Anglo 

SEX 

(1 ) Male 

(2 ) Female 

AGE 

(1 ) fifteen 

(2 ) sixteen 

(3 ) seventeen 

(4 ) eighteen 

(5 ) nineteen 

Turn the page and begin. 

- 1 -
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16. I would have attended a vocational/technical 
school but I felt my family would have been 
disappointed in me. 

5 definitely true 
k probably true 
3 not sure 
2 probably false 
1 definitely false 

23 

1?• I would have attended a vocational/technical 
school but I felt my present or former 
teachers would have been disappointed in me. 

5 definitely true 
5 probably true 
3 not sure 
2 probably false 
1 definitely false 

2k 

l8. I became aware as early as elementary school 
that a vocational/technical school was not for 
me. 

5 definitely true 
U probably true 
3 not sure 
2 probably false 
1 definitely false 

25 

19. I would have attended a vocational/technical 
school but I felt my mental ability and 
academic success was too good for that. 

5 definitely true 
I* probably true 
3 not sure 
2 probably false 
1 definitely false 

26 

20. I would have attended a vocational/technical 
school but I felt that the use of the equipment 
and technical skills required would have been 
too much for me. 

5 definitely true 
probably true 

3 not sure 
2 probably false 
1 definitely false 

2? 

21. I would have attended a vocational/technical 
school but I felt I could learn as much about 
my vocational interest by working with my Dad, 
relative or other persons. 

5 definitely true 
1+ probably true 
3 not sure 
2 probably false 
1 definitely false 

28 

22. 1 would have attended a vocational/technical 
school but I felt the equipment was outdated 
in my area of interest. 

5 definitely true 
k probably true 
3 not sure 
2 probably false 
1 definitely false 

29 

It simply never occured to me that I had a 
choice to attend a school other than my home 
school. 

5 definitely true 
4 probably true 
3 not sure 
2 probably false 
1 definitely false 

30 

- 4 -



24. I would have attended a vocational/technical 
school if the building and facilities were 
as good as those in my home school. 

5 definitely true 
4 probably true 
3 not sure 
2 probably false 
1 definitely false 

25. I would have attended a vocational/technical 
school if the location was in the same general 
area as my home school. 

5 definitely true 
4 probably true 
3 not sure 
2 probably false 
1 definitely false 

26. I was interested in learning a technical skill 
but I didn't feel that X should leave my home 
school to get it. 

5 definitely true 
4 probably ture 
3 not sure 
2 probably false 
1 definintely false 

27. I would have attended a vocational/technical 
school but I feel the only people who really 
make it in life are the successful college 
students. 

5 definitely true 
4 probably true 
3 not sure 
2 probably false 
1 definitely false 

28. If I had attended a vocational/technical 
school I feel I would definitely be prepared 
for the world of work by now. 

5 definitely true 
4 probably true 
3 not sure 
2 probably false 
1 definitely false 

29. Since I didn't attend a vocational/technical 
school I don't feel that I am prepared for the 
world of work. 

5 definitely true 
4 probably true 
3 not sure 
2 probably false 
1 definitely false 

30. If I had it to do over again, with everything 
else being equal such as transportation, 
school status, extra curricular activities, 
etc. I would attend a vocational/technical 
school. 

5 definitely yes 
4 probably yes 
3 not sure 
2 probably not 
1 definitely not 

31. The opportunity to attend a vocational/technical 
school was not as easy for me as it should have 
been. 

5 definitely true 
4 probably true 
3 not sure 
2 probably false 
1 definitely false 
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