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The problem of this study was to answer the question, 

of whether or not there is congruence between Texas elemen-

tary school counselors' and elementary principals' perceptions 

of the role of Texas elementary school counselors. Research 

questions were formulated to carry out the purpose of this 

study. 

A review of related literature revealed that only two 

studies of the role of the elementary school counselor had 

been conducted in Texas. Both studies polled only elementary 

school counselors; therefore, Texas elementary principals' 

perception of the role of the elementary counselor was unknown. 

Christian's Elementary Counselor Inventory (ECI) was 

the instrument used in this study. The ECI contains 60 items 

describing tasks likely to be part of the counselor's role. 

Respondents were asked to consider each task twice; once 

according to the ideal role (should this be part of the coun-

selor's role?), and once according to the actual role (is the 

elementary school counselor actually performing this func-

tion?) . 



The 167 elementary school counselors and 167 elementary 

principals in Texas selected to be included in this study 

were asked to respond to Christian's Elementary Counselor 

Inventory. Ninety elementary principals and 113 elementary 

school counselors returned usable inventories. 

From the responses of selected elementary principals 

and elementary school counselors, it was concluded that the 

elementary school counselor in Texas is seen as a professional 

who primarily counsels with all students, both individually 

and in groups 5 consults with administrators, teachers, and 

parents regarding children's behavior; and coordinates ser-

vices for children with special needs and the school-wide group 

testing program. In every case, the elementary principals 

and the elementary school counselors rejected the counselor's 

involvement in curriculum organization or planning; 

planning new school facilities; carrying out clerical duties; 

arranging and conducting field trips for better understanding 

of the world of work; organizing an advisory council of 

parents, representatives of outside agencies, and school per-

sonnel; assisting teachers in the development of classroom 

and school-wide tests; and conducting action research. 

Functions on which the elementary school counselors and 

elementary principals concurred that elementary school coun-

selors should be performing but were not, included: consulting 

with school staff on students' school records, on interpreting 

and using standardized test data in adapting the school 



curriculum to meet the learning needs of individual students; 

coordinating case studies with school staff and outside 

agencies, sociometric studies in classrooms, orientation 

programs for new students and students going on to junior 

high school; and fostering public relations activities with 

the P.T.A. 

The findings of this study indicate the following func-

tions of the elementary school counselor need further 

research s 

1. The role of the elementary school counselor in 

curriculum planning, organization, and evaluation. 

2. The role of the elementary school counselor in 

advising on the assignment of students to classes and to 

teachers. 

3. The role of the elementary school counselor in 

providing adult education programs on understanding children's 

behavior and management. 

It is further recommended that elementary school 

counselors and elementary principals in Texas develop pro-

cedures for implementing the items perceived as ideal 

elementary school counselor functions but not being performed. 
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THE ROLE OF THE ELEMENTARY SCHOOL COUNSELOR IN TEXAS 
AS PERCEIVED BY ELEMENTARY PRINCIPALS AND 

ELEMENTARY SCHOOL COUNSELORS 

Complex social problems have increased educators' 

awareness of the need for guidance services for children in 

the elementary school. One out of every five families in 

the United States moves each year, and the divorce rate is 

approaching one divorce for every two marriages. A majority 

of juvenile delinquents commit their first offense prior to 

age 10, and more than half of all serious crimes in the 

United States are committed by youths age 10 to 17* Drug 

abuse is appearing among elementary school children. Be-

tween 10 to 25 percent of school children suffer emotional 

disorders serious enough to warrant professional attention 

(Myrick, 1978). Although any one of these problems, or a 

combination of them, can interfere with a child's ability 

to achieve in school, guidance services in the elementary 

school have been shown to be effective in helping children 

develop coping skills and effective social interaction pat-

terns for dealing with the problems they face (Bluhm & 

Anderson, 1976; Brown, 1977; Peck & Jackson, 1976). 

As early as the 1920s, some metropolitan schools in 

the United States employed guidance specialists at the 

elementary level to help meet the increasing guidance needs 

of children. Organized elementary guidance programs had 



not been clearly defined and, therefore, the guidance spe-

cialists came from various fields such as psychology, social 

work, and education (Smith & Eckerson, 1966). In the ab-

sence of a defined elementary guidance program the training 

and professional "background of these guidance specialists 

appeared to determine the approach they took in working with 

children. Further, multiple school assignments with large 

student loads generally led to a problem-centered guidance 

approach (Biggers & Caskey, 1968; Mayo, 1971? Smith & 

Eckerson, 1966). 

The impetus given to secondary guidance services by 

the National Defense Education Act of 1958 stimulated edu-

cators to investigate and initiate guidance programs at the 

elementary school level despite the fact that a defined guid-

ance program for the elementary school had not been developed. 

The NDSA of 1958 emphasized identifying academically talented 

students. Educators and counselors in junior and senior 

high schools soon recognized the need to identify the aca-

demically talented students at the elementary level. Conse-

quently, the revised NDEA passed in 196*1- included guidance 

services in elementary schools (Muro, 1970; Smith & 

Eckerson, 1966). 

As a result of the 196^ NDEA, guidance services in 

elementary schools began to be greatly expanded. This rapid 

increase in elementary school guidance led to an extensive 

national survey of guidance services in elementary schools 



by the Office of Education of the United States Department 

of Health, Education and Welfare (Smith & Eckerson, 1966). 

The purposes of the Office of Education study were to 

research in depth the current and preferred practices in 

elementary school guidance and to investigate the existence 

and adequacy of pupil personnel services in public elementary 

schools. Questionnaires were mailed to a random sample of 

5,862 principals of elementary schools in the United States. 

Ninety-five percent of the principals who were surveyed re-

turned usable questionnaires. 

The investigation provided valuable information re-

garding guidance practices and pupil personnel services in 

the United States but a definitive role of the elementary 

school counselor was not formulated. Factors present in 

the research which seem to have precluded the development of 

an elementary school counselor role statement are: 

1. Only principals were surveyed; therefore, the re-

sponses to the questionnaire only reflect the points of 

view of principals and omit opinions of guidance personnel. 

2. Guidance personnel were termed "child development 

specialists" and included counselors, school psychologists, 

and school social workers. 

3. "The survey results are not intended to provide 

models to be copied. The status quo, in most instances, 

represents a service which is limited in the quantity and 

quality of guidance personnel. . . . Hence, the status 



quo represents "beginnings, not goals, in elementary school 

guidance" (Smith & Eckerson, 1966, p. 4). 

b. Pupil personnel services and guidance practices 

were both included in the research and imposed a limitation 

on the guidance section of the survey. 

Interest in the escalation of elementary school guid-

ance programs during the 1960s was not limited to the 

United States Office of Education. Practicing counselors 

and counselor educators were studying and discussion this 

new thrust in public school counseling and guidance (Muro, 

1970). The Association of Counselor Educators and Super-

visors (ACES), and the American School Counselor Association 

(ASCA) formed a joint committee to officially study the role 

of the elementary school counselor. In 19&5» "the ACES-ASCA 

joint committee report (1966) on the role of the elementary 

school counselor provided for the first time an official 

position on the role of the elementary school counselor. 

Despite the professional counseling organizations' state-

ment of the role, diversity of approaches toward elementary 

school counseling has continued (Mayo, 1971). Thirteen 

years after the publication of the role statement Berry 

(1979) observed that "elementary guidance and counseling is 

still in its infancy and it is timely to examine its pro-

grams, practices and issues" (p. 520). 

One factor which seems to contribute to inconsistencies 

in the role of elementary school counselors is the work 
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environment of the elementary school counselor. Elementary-

school counselors work closely with and under the administra-

tive supervision of the elementary school principal. Agree-

ment between principals and counselors on the role of the 

elementary school counselor is necessary to ensure an 

effective and adequate guidance program. Wrenn (1962) noted 

that the school administrator assigns duties to the school 

counselor,* therefore, it is imperative that the administra-

tor and the counselor share a mutual understanding of the 

professional responsibilities of the counselor. Meeks (1967) 

made direct application of this concept to the elementary 

school environment when she observed that the actual role 

the elementary school counselor plays is largely determined 

by the elementary school administrator. Speaking to this 

same issue, Dinkmeyer (1973) wrote: "The role and function 

of the elementary school counselor is often discussed as if 

it could be determined only within the profession. However, 

the actual role of the elementary school counselor is 

strongly influenced by elementary school administrators" 

(p. 70). 

Writing about the relationship between the principal 

and the elementary counselor, Kaczkowski (1967) made the 

following observations 

Although teachers are intimately concerned with the 

instructional process, and the counselor does spend a 

certain amount of time with them, the counselor should 
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not ignore the principal of the school. The counselor 

should always keep in mind that the principal is not 

only responsible for the work of the teacher but very 

often for the work of the counselor. He is a person 

whose cooperation is essential for the ultimate success 

of the program within the school. It is essential that 

the counselor and principal reach agreement on several 

matters. 

First of all, they must reach at least a tacit 

agreement as to what the counselor will do in the 

school. Although there may be a system-wide policy 

statement concerning the work of the counselor, the 

perception that each principal has of the role of the 

counselor is variable, (pp. 105-106) 

Lack of agreement on the role of the elementary school 

counselor could easily lead to serious misunderstanding be-

tween principals and counselors and thus lead to inadequate 

or ineffective counseling services to students. Two studies 

of the role of the elementary school counselor completed in 

Texas surveyed counselors only. Elementary principals were 

not polled regarding their perception of the role of the 

elementary school counselor (Biggers & Caskey, 1968; Biggers, 

1977), and the findings were as limited in scope as was the 

USOE study (Smith & Eckerson, 1966) which polled only prin-

cipals . These studies did not deal with both aspects of 

the nature of the counselor's role and, therefore, the results 



may "be viewed as incomplete. This study, however, was de-

signed to examine the elementary school counselors' and 

elementary school principals' perceptions of the role of 

the elementary school counselor in Texas and thus provide 

information on the role of the elementary school counselor 

from both the administrative viewpoint and the guidance view-

point. 

The problem of this study was to answer the question, 

of whether or not there is congruence between Texas elemen-

tary school counselors' and principals' perceptions of the 

role of Texas elementary school counselors. The Elementary 

Counselor Inventory (Christian, 1975) was used to investigate 

the elementary school counselors' and elementary principals' 

perceptions of the ideal and actual role of the elementary 

school counselor. Comparisons were made between the ele-

mentary school counselors' and elementary principals' per-

ceptions of what elementary school counselors should be 

doing (ideal) and their perceptions of what elementary school 

counselors are doing (actual). The results of this research 

can be used by principals and counselors to strengthen 

existing elementary school counseling programs and also by 

principals and counselors who are initiating elementary 

school counseling programs. 
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Review of the Literature 

Elementary school guidance programs began to appear in 

a few major metropolitan areas in the United States as early 

as 1920 (Smith & Eckerson, 1966) but national studies of 

elementary school guidance were not reported until the 

early 1950's (Muro, 1970). While research reported in the 

early 1950's (Jones & Miller, 195^1 National Association of 

Guidance Supervisors and Trainers, 1953« Sievers, 195*0 was 

significant, comprehensive studies of elementary school 

guidance were not conducted until the 1960's. 

General Studies 

McDougall and Reitan (1963) surveyed elementary princi-

pals in Idaho, Oregon, and Washington on the role of the 

elementary school counselor. Of the 169 principals returning 

usable questionnaires more than 50 percent considered the 

following counselor functions as very important: 

Counseling individually students with personal and 

social problems (83fo) 

Consulting with parents concerning their children's 

problems (79%) 

Counseling individually students with academic and edu-

cational problems (77$) 

Counseling children with severe discipline problems 

( 7 W 

Identifying students with special talents and special 

problems (6lfo) 
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Assisting teachers in the area of testing and appraisal 

techniques (5̂ f°) 

Interpreting the guidance program to the community 

(55%) (p. 352) 

The principals in the survey also recommended teaching 

as a prerequisite to serving as a counselor and favored 

well-trained elementary school counselors. The authors 

imply that principals view the job of the elementary school 

counselor as vital in the educational program of the ele-

mentary school (McDougall & Reitan, 19&3)• 

Two dominate viewpoints emerged in the study of elemen-

tary counselors conducted by Perrone and Evans (1964) . 

Replies from 70 elementary school counselors in 19 states 

indicated counselors should: 

1. Serve as investigators of pupil growth by focusing 

attention directly on the pupil and/or 

2. Accomplish a similar goal by working with the 

parents and teachers of the pupils. 

These two viewpoints reflect the counseling/consulting 

aspects of the counselor's role as perceived by the elementary 

counselors in the survey. 

After polling 300 elementary school principals in 

Indiana, Shertzer and Lundy (1964) reported the administra-

tors' image of an elementary school counselor suggested an 

individual who is a preventative, problem-solving, remedial 

agent who assists teachers in the educative process and who 
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serves as a coordinator, consultant, and counselor in that 

order. "The elementary counselor would serve as a coordi-

nator for processing and using pupil data, as a consultant 

to teachers and parents in the realm of pupil adjustments 

and, lastly, as a counselor to pupils in crisis situations" 

(p. 213). 

The most extensive study of elementary school guidance 

services in the literature was conducted through the United 

States Office of Education, Department of Health, Education, 

and Welfare (Smith & Eckerson, 1966). The authors stated 

that the findings were to "be viewed as a reading taken at 

the beginning of an upward trend. It is interesting to note 

that the three functions of the "child development consultant" 

viewed by the principals as most important were: 

1. Consultation with parents (83^) 

2. Consultation with teachers {79%) 

3- Counseling with children (789S) 

These functions are congruent with the findings of other 

studies relative to the job responsibilities of elementary 

school counselors. 

Muro (1965) polled 151 elementary school principals and 

404 elementary school teachers in Georgia for their views 

concerning the elementary guidance specialist. The purpose 

of his investigation was to identify, study and analyze the 

kinds of guidance services needed in the elementary school. 
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Muro's findings indicated that there is a need for specialized 

guidance services at the elementary school level. 

Based on responses to the Elementary Specialist Inven-

tory (Muro, 1965), principals most frequently perceived 

guidance services listed on the inventory as being extremely 

valuable and inadequately performed, while teachers most 

frequently perceived the services as being helpful and not 

performed at all. Muro concluded that perhaps the counselor 

role described by his findings was too broad for one person 

to assume. 

In response to a questionnaire prepared by McCready and 

Miller (1966), elementary school principals and elementary 

school counselors in California agreed on a rank order of 

the importance of the functions of the elementary school 

counselor. The functions agreed upon, in rank order, were: 

counseling, teacher consultation, parent consultation, and 

the testing program. Because these functions overlapped 

with those performed by other pupil personnel workers such 

as school psychometrists and psychologists and school social 

workers, the researchers concluded that a unique role for 

the elementary school counselor had not yet been clearly 

established (McCready & Miller, 1966) . 

In 1967 the Southern Association for Counselor Education 

and Supervision (Braden) surveyed elementary school coun-

selors, elementary school principals, counselor educators 

and state supervisors of guidance in the American Personnel 
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and Guidance Association Southern Region on their perceptions 

of the role of the elementary school counselor. The purpose 

of the study was to provide data which could he beneficial 

in further development of the role and functions of the 

elementary school counselor. 

The top five elementary school counselor functions, 

ranked in order "by the total group, were: counseling, 

consulting, guidance, teacher type activities (develop and 

teach units on social and emotional adjustment), and social 

work activities. Specifically, counselors and principals 

ranked these functions as follows! 

Counselors Principals 

Counseling Counseling 

Teacher type activities Teacher type activities 

Consulting Consulting 

Guidance Social Work 

Social Work Guidance 

Four national surveys of elementary school counselors 

have "been conducted through state departments of guidance 

(Van Hoose & Vafakas, 1968; Van Hoose & Kurtz, 1970; Van 

Hoose & Carlson, 1972; Myrick & Moni, 1976). The results of 

these surveys showed that the number of elementary school 

counselors had more than doubled (3,837 to 7»982) between 

1967 and 1971 and that by 1975 the number of elementary school 

counselors in the United States had increased to 10,770 

(Myrick & Moni, 1976). These studies investigated certifi-
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cation status of counselors, salary source, professional 

background, number of counselors employed, and certification 

standards in each state. Actual role of the elementary 

school counselor was not studied. 

Mayo (1971), in a nationwide survey, explored signifi-

cant factors that influence elementary school counselors to 

be either crisis-oriented or developmental in their approach 

to elementary school guidance. One of the factors studied 

was the attitude of the principal toward crisis-oriented or 

developmental guidance. Principals' preferences were mea-

sured by the counselors responding to an item that solicited 

the counselor's opinion of the approach the principal pre-

ferred the counselor to use. Mayo concluded that elementary 

principals who tended to be developmental in their approach 

to elementary school guidance preferred the counselor work 

with all students. He also concluded that elementary 

principals who tended to be crisis-oriented in their 

approach to elementary school guidance preferred the coun-

selor work with students with special problems (Mayo, 1971). 

The results, however, could be the counselors' perceptions 

rather than actual principal preference since principals were 

not surveyed. 

Christian (1975) polled elementary school counselors 

and elementary school principals in Kentucky on the role of 

the elementary school counselor. Eighty-seven elementary 

school principals and 163 elementary school counselors 
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responded to the Elementary Counselor Inventory of 60 respon-

sibilities which could be a part of the elementary school 

counselor's role. Each respondent was asked to consider 

each item twice: once according to the ideal role of the 

elementary school counselor (theory) and once according to 

the actual role of the elementary school counselor (practice). 

Functions upon which principals and counselors in 

Kentucky agreed correspond to the ACES-ASCA (1966, 1969) 

joint committee definition of the role of the elementary 

school counselor. The principals' and counselors' responses 

indicated that the responsibilities of the elementary school 

counselor, in order of descending priority, were: counseling, 

consultation, and coordination. 

At the theory level elementary principals rejected only 

one item (45) while the elementary school counselors re-

jected three items (23, 451 58). These items pertained to 

the elementary school counselor scoring standardized tests, 

assisting teachers in the development of tests, and giving 

remedial instruction to students. Thus, principals and 

elementary school counselors in Kentucky agreed that 57 of 

the 60 tasks on the inventory fell within the counselor's 

responsibility. 

At the practice level more than 50 percent of the 

principals responded that 14 of the 60 tasks were not being 

performed by the elementary school counselor (practice). The 

counselors agreed with the principals regarding those 14 
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tasks and also added 3 additional tasks they felt were not 

being performed. The 17 items rejected at the practice 

level included the 3 items rejected at the theory. The 

items rejected at the practice level were: 7, 23, 29, 30, 

32, 33, 36, 39, M , ^5, ^9, 50, 51, 52, 53, 5^, and 58 

(Christian, 1975; see Appendix A). The rejected items in-

cluded such tasks as: helping to design the school report 

card, helping to plan new school facilities, serving as 

consultant to the principal and superintendent on organiza-

tion for instruction, conducting research and follow-up 

studies on students, helping to organize the school activi-

ties program, arranging field trips to businesses and 

industries, speaking to community groups on pupil personnel 

services, and organizing an advisory council of parents, 

representatives of outside agencies and school personnel. 

Furlong, Atkinson and Janoff (1979) surveyed elemen-

tary school counselors in California to determine if a 

consensus existed among California elementary school coun-

selors regarding the amount of time they actually spent in a 

number of professionally defined roles and the amount of 

time they would like to devote to each role. Thirty-eight 

percent (82 out of 215) of the counselors surveyed responded. 

Although the small percentage of respondents make the re-

sults tenuous, the findings were similar to those from 

other research relative to the role of the elementary school 

counselor. The counselors' ranking in descending order were: 
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Actual Ideal 

Counseling Counseling 

Consultation Consultation 

Pupil Appraisal Parent Help 

Parent Help Change Agent 

Referral Pupil Appraisal 

Principals were not included in the study. 

Texas Studies 

Elementary school counselors began to make their 

appearance in Texas elementary schools in the early 1960's. 

By the school year 1966-67, there were 199 persons identified 

by the Texas Education Agency (TEA) as elementary school 

counselors. In the first Texas study of elementary school 

counselors, Biggers and Caskey (1968) mailed questionnaires 

to 199 identified elementary school counselors employed in 

Texas during the spring of 1967• Of the 117 questionnaires 

returned, sixteen were classified as not usable and were not 

included in the survey results. Prior to analysis of re-

sults the questionnaires were divided into three groups. 

Group I included counselors in school districts employing 

four or more elementary school counselors; Group II included 

counselors in school districts employing one to three elemen-

tary school counselors; and Group III included counselors 

employed by the Houston Independent School District. Group 

III was formed because the Houston Independent School Dis-

trict employed 33-1 percent of the 199 counselors on the 
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mailing list and responses from this one district could 

"bias the results of the statewide study. The greatest per-

centage of responses came from Group II. 

Biggers and Caskey (1968) did not attempt to describe 

a typical elementary school counselor in Texas due to the 

many differences in the three identified groups. Over 50 

percent of the Houston counselors were from social work 

backgrounds, almost one-third did not hold counselor certi-

fication, and 31*6 percent held special assignment permits. 

Members of Groups I and II were from a public school back-

ground and both groups reported 3-9 percent of counselors 

with no certification and 29.3 percent with special assign-

ment permits. 

The school year 1966-67 is considered to be the first 

academic year of broad-based participation by counselors in 

the elementary schools of Texas (Biggers, 1977)• Nine years 

later, Biggers (1977) conducted a follow-up study of elemen-

tary school counselors in Texas. Questionnaires were mailed 

to 612 individuals identified by TEA as elementary school 

counselors in Texas for the school year 1975-76. Three 

hundred and forty questionnaires were returned and 309 were 

used in the study. The percentage of usable returns in 

1976, 50.49 percent, was the same as obtained from the 1967 

population of elementary school counselors. 

Three types of elementary school counselors, as deter-

mined by the funding sources, were identified in the follow-



18 

up study (Biggers, 1977): Title I counselors, special 

education counselors and general counselors. The number of 

elementary school counselors in Texas tripled during the 

nine-year interval and 98 percent of the counselors were 

fully certified compared to 66 percent in the 1967 survey. 

The activities of the three types of counselors (Title 

I, special education and general) were very similar. All 

three types provided counseling and consulting services. 

However, the special education counselors spent less time 

in group counseling and more time in testing activities than 

did the Title I and general counselors. The greatest single 

change in all counseling activities surveyed occurred in the 

use of group counseling and guidance techniques. Time spent 

in these areas almost tripled from 1967 to 1976 (Biggers, 

1977) • 

In summary, the role of the elementary school counselor 

has "been a topic of interest for twenty or more years. 

Studies have been conducted to report on the national esca-

lation of guidance and counseling in elementary schools 

(Van Hoose & Vafakas, 1968; Van Hoose & Kurtz, 1970; Van 

Hoose & Carlson, 1972; Myrick & Moni, 1976); to describe 

existing guidance and counseling programs (Smith & Eckerson, 

1966; Biggers & Caskey, 1968; Biggers, 1977); to determine 

the ideal role of the elementary school counselor compared 

to the actual role of the elementary school counselor 

(McCreary & Miller, 1966; Christian, 1975; Furlong, Atkinson 
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and Janoff, 1979)5 and to identify significant factors that 

influence elementary school counselors in their approach to 

elementary guidance (Mayo, 1971)• 

In the two Texas studies of the role of the elementary 

school counselor (Biggers & Caskey, 1968; Biggers, 1977), 

elementary school counselors reported that they were spending 

their time counseling with children individually and in 

groups; consulting with parents, teachers, and principals; 

testing; participating in case conferences; and planning. 

The principals' perceptions of how elementary school coun-

selors were spending their time is not known because prin-

cipals were not included in the surveys. Koeppe (1967) 

stated that "In order to give the elementary school counselor 

a chance to succeed, his image of his own role must be fairly 

congruent with that of his . . . building principal" (p. ̂ 5)• 

Results of this study will provide information about the 

congruence between the perceptions of elementary school 

counselors and elementary school principals of the role of 

the elementary school counselor in Texas. 

Research Questions 

To carry out the purpose of this study, the following 

questions were addressed: 

1. What is the difference between the ideal role of 

the elementary school counselor and the actual role of the 

elementary school counselor as perceived by elementary 

school principals? 
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2. What is the difference between the ideal role of 

the elementary school counselor and the actual role of the 

elementary school counselor as perceived by elementary 

school counselors? 

3< To what extent does the elementary school princi-

pals' perceptions of the ideal role of the elementary school 

counselor agree with the elementary school counselors' per-

ception of the ideal role of the elementary school counselor? 

4. To what extent does the elementary school princi-

pals ' perception of the actual role of the elementary 

school counselor agree with the elementary school counselors' 

perception of the actual role of the elementary school 

counselor? 

Method 

Subjects 

The 167 identified elementary school counselors who 

were members of Texas Personnel and Guidance Association 

were selected to be included in this study. The school dis-

tricts in which the elementary school counselors were em-

ployed were listed. The 1159 elementary school principals 

named in the 1979-80 Texas School Directory (TEA, 1979) as 

employees of the school districts employing the elementary 

school counselors in the study were each assigned a three 

digit number. Through the use of a table of random digits, 

167 principals from this list were selected for the study. 
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Membership in Texas Elementary Principals and Supervisors 

Association of principals selected by this method was vali-

dated by the principal's name being on the TEPSA 1979-80 

Membership Roster (TEPSA, 1979)- Principals whose names 

were not on the 1979-80 TEPSA Membership Roster were not 

included in the study. 

The study was limited to elementary school counselors 

and elementary school principals in Texas and, therefore, 

it was assumed that those counselors and principals holding 

membership in the Texas Personnel and Guidance Association 

(TPGA) and the Texas Elementary Principals and Supervisors 

Association (TEPSA) were representative of Texas elementary 

school counselors and Texas elementary school principals. 

It was further assumed that the number of responses would be 

greater if the study was endorsed by the professional associ-

ations. It was also assumed the subjects would mark the 

instrument in a serious and conscientious manner, and there-

by provide reliable information. 

Instrument 

The Elementary Counselor Inventory (EGI) (Christian, 

1975. see Appendix A) was the instrument used in this study. 

Christian (1975) developed and used the ECI in Kentucky to 

poll elementary principals and elementary school counselors 

concerning the role of the elementary school counselor. 
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The ECI (Christian, 1975) is a modified version of 

Muro's (1965) Elementary Specialist Inventory. After an 

extensive survey of the literature relative to the elemen-

tary school guidance program, Muro (1965) listed all items 

that textbook authors and writers for professional journals 

felt should or could be performed by an elementary guidance 

worker. The list numbered 90 services and contained con-

siderable overlap. The 90 items were edited and reduced to 

60 items. Counselor educators in the College of Education 

at the University of Georgia were asked to determine if each 

item was clearly stated and suitable to describe a given 

function. The counselor educators judged the items as 

adequate in covering the services that an elementary guid-

ance worker could perform and made suggestions for rewording 

some items. Twelve faculty members in an elementary school 

also judged the items as adequate in covering the services 

that an elementary guidance worker could perform and made 

suggestions for rewording some items. Muro (1965) used the 

suggestions of the counselor educators and elementary school 

faculty in preparing the final inventory. Through the test-

retest method Muro (1965) established a Spearman reliability 

coefficient for the instrument of .81. Christian (1975) did 

not report further validity or reliability studies. 

Muro's (1965) instrument consisted of two parts while 

Christian's (1975) ECI is a single questionnaire based on the 

60 items of Muro's inventory. Muro (1965) sought to obtain 
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the opinions of elementary principals and teachers concern-

ing the importance of the services listed (Part I), and 

inquired who was performing the services listed, and how 

well they were "being performed (Part II) . For each of the 

60 items Christian (1975) wanted to know whether or not the 

elementary school counselor should perform the service and 

whether or not the elementary school counselor was actually 

performing the service. 

Because the questions and the design of the ECI 

(Christian, 1975) are congruent with the purposes and the 

problem of this study, the ECI was the instrument used in 

the research. 

Procedures 

The Elementary Counselor Inventory (Christian, 1975) 

was mailed to 167 elementary school counselors and 167 

elementary school principals selected to participate in this 

study. Enclosed with the instrument were: a cover letter, 

a personal data sheet, a letter of endorsement from the 

Executive Director of the Texas Elementary Principals and 

Supervisors Association, a letter of endorsement from the 

President of the Texas Personnel and Guidance Association 

(see Appendix B), and a self-addressed, stamped return 

envelope. 

Three weeks after the initial mail-out, a post card 

reminder (see Appendix B) was sent to the 89 principals and 

67 counselors who had not returned the questionnaire. Also, 
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five telephone calls were made in the effort to secure 90 

usable questionnaires from each group which was the minimal 

response level set for this study. A total of 219 ques-

tionnaires, 65-57 percent of the 33̂ - questionnaires mailed, 

were returned. Ninety, or kk percent, usable returns were 

received from elementary principals with 4 nonusable returns 

One hundred thirteen, or 56 percent, usable returns were 

received from elementary school counselors with 11 nonusable 

returns. One respondent did not enclose the personal data 

sheet. The 203 usable questionnaires represent 6l percent 

of the population surveyed. 

The responses and demographic data from each subject 

were keypunched directly from the questionnaire and the 

data were analyzed at the Computer Center at North Texas 

State University. Research questions 1 and 2 were tested 

by the z test for two correlated proportions. Research 

questions 3 and 4 were tested by the z test for two indepen-

dent proportions. The null hypothesis is assumed in all 

cases where the difference between two proportions is 

tested. The z value is interpreted as a deviate of the 

unit normal curve, and as is usual for a two-tailed test, 

values of I.96 and 2.58 are required for significance at 

the 5 percent and 1 percent levels (Ferguson, 1971). 

Two criteria were used to identify items on the ECI 

which were perceived as ideal functions of the elementary 

school counselor and as functions actually performed by the 
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elementary school counselor. The two criteria were: (a) 

the .05 level of significance was used to determine statis-

tical significance, and (b) acceptance of an item as being 

an ideal or actual function of an elementary counselor was 

set at 70 percent or more of the elementary principals and 

70 percent or more of the elementary school counselors giving 

the same response to an item: i.e., 70 percent of the 

elementary principals and 70 percent of the elementary 

school counselors responded yes to an item. 

Results 

Research Question 1 

Research question 1 asked what is the difference be-

tween the ideal role of the elementary school counselor and 

the actual role of the elementary school counselor as per-

ceived by elementary principals. For 15 of the 60 items 

there was no significant difference between the elementary 

principals' perceptions of the ideal role of the elementary 

school counselor and the actual role of the elementary school 

counselor. These items are presented in Table 1. 
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Table 1 

Elementary Principals' Perceptions of Ideal and Actual Role 

of the Elementary School Counselor: Items Showing 

No Significant Difference 

Item Ideal 
N ; 9 0 

Yes % 

Actual 
N s 9 0 

Yes % 

z 

3 Carry out individual counseling 
activities for students who 
exhibit behavior problems. 1 0 0 9 6 . 7 - 1 . 7 3 

1 0 Participate in identifying 
and providing services for 
those who are severely dis-
turbed . 9 4 . 4 8 9 - 9 - 1 . 6 3 3 

1 1 Plan with staff in arranging 
for special programs for the 
physically handicapped wher-
ever possible. 8 1 . 1 7 4 . 2 - 1 . 8 9 7 

1 2 Give children intelligence 
tests to help identify chil-
dren for classes for mentally 
retarded. 4 6 . 7 4 1 . 6 - 1 . 5 1 

1 9 Participate in helping to 
determine the systemwide 
testing program. 7 3 - 3 65.6 - 1 . 9 4 

2 0 Make the results of group 
testing available to admini-
strators and teachers. 8 3 - 3 8 2 . 2 - . 4 4 7 

2 1 Interpret results of testing 
to staff, pupils, parents, 
and the public. 88.9 87.8 - - 3 7 8 

2 8 Advise on assignment of stu-
dents to classes and to 
teachers. 6 4 . 4 5 9 . 1 - 1 . 1 5 4 

3 4 Assist in planning and con-
ducting parent-teacher 
conferences. 8 5 • 6 8 4 . 3 - . 3 7 8 
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Table 1 (continued) 

Elementary Principals' Perceptions of Ideal and Actual Role 

of the Elementary School Counselor: Items Showing 

No Significant Difference 

Item Ideal 
N: 90 
Yes fo 

Actual 
Ni 90 
Yes % 

z 

37 Serve as a consultant on dis-
cipline problems. 91 8 7.6 -1.13 

k2 Screen children who need 
remedial work and make 
appropriate referrals. 72.2 66.7 -1.66 

kk Coordinate the administration 
of all standardized tests. 78.9 7k.k -1.26 

k5 Be responsible for the scoring 
of all standardized tests. 25.8 2k. 7 - .kk? 

55 Coordinate a complete indivi-
dual analysis of children as 
needed. 78.9 71.1 -1.9k 

60 Conduct short-term classes in 
health and good grooming at 
some time during the year. 32.2 28.1 -1.13 

Some items showed significant z scores yet the respon-

ses of 70 percent or more of the elementary principals 

surveyed indicated the principals perceived the item as 

ideal and as being performed. The nine items presented in 

Table 2 show significant z scores but were accepted by the 

principals surveyed as ideal elementary school counselor 

functions and as being performed by the elementary school 
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counselor. The significant z. score resulted from the per-

centage of ideal responses "being greater than the percentage 

of actual responses. 

Table 2 

Elementary Principals' Perceptions of Ideal and Actual Role 

of the Elementary School Counselor: Accepted Items 

Showing Significant z Scores 

Item Ideal Actual z 
N: 90 N: 90 
Yes % Yes % 

k Conduct group counseling 
activities for students who 
exhibit behavior problems. 93-3 85.6 -2.33* 

5 Provide opportunities for 
individual counseling for 
all students. 86 .7 73-3 -3 .21** 

15 Assume leadership in planning 
programs for identifying 
behavior problems as they are 
developing. 89 .9 73 .9 - 3 . 1 3 * * 

16 Speak to classes on problems 
of personal and social 
adjustment. 92 .2 80.9 - 2 .67** 

17 Work with school staff in 
planning and implementing 
programs directed toward 
helping students get along 
with their age mates. 97 .8 83 .3 -3 .36** 

2k- Arrange opportunities for 
teachers to consult with 
elementary specialists re-
garding problems of indivi-
dual children. 8̂ -.̂ - 73 -2.87** 
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Table 2 (continued) 

Elementary Principals' Perceptions of Ideal and Actual Role 

of the Elementary School Counselors Accepted Items 

Showing Significant z Scores 

Item Ideal Actual 
N: 90 N: 90 
Yes % Yes % 

35 Work with school staff to 
identify and prevent poten-
tial school drop-outs. 87-5 75 -2.52* 

^3 Establish procedures for 
referral of behavior 
problems within and out-
side the system. 86.7 78.9 -2.33* 

56 Facilitate and coordinate 
efforts of all specialists 
(psychologists, visiting 
teachers, doctors) working 
on a case. 87.8 7^.2 -3.21** 

<.05 **p < .01 

Seventy percent or more of the principals identified 

13 functions counselors should be performing but less than 

70 percent said elementary counselors were performing the 

functions. These items and percentages are presented in 

Table 3• 
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Table 3 

Elementary Principals' Perceptions of Ideal and Actual Role 

Of the Elementary School Counselor: Items Accepted As 

Ideal but not Reaching Acceptance as Actual 

Item Ideal Actual z 
N: 90 N: 90 
Yes fo Yes fo 

2 Counsel with parents of stu-
dents of superior academic 
ability 95-6 67-4 -5.0 ** 

6 Serve as a consultant in 
designing, interpreting, 
and maintaining students' 
records. 71-9 57-3 -3.36 ** 

8 Provide and edit child gui-
dance material for students 
and/or staff. 88.6 67.4 -4.02 ** 

9 Plan with others for reme-
dial programs in speech, 
reading, writing, and 
arithmetic. 72.2 62.9 -2.71 ** 

13 Assist in identification 
of students with superior 
academic ability. 89.9 69.3 -4.03 ** 

14 Assist school staff in en-
riching programs for students 
of superior academic 
ability. 73 48.9 -4.38 ** 

22 Provide in-service education 
in interpreting test results 
and in using test results in 
diagnosing learning problems.82.2 64.4 -3.77 ** 

26 Suggest methods for adapta-
tions of the curriculum to 
meet individual differ-
ences. 72.7 59-1 -3.21 ** 
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Table 3 (continued) 

Elementary Principals' Perceptions of Ideal and Actual Role 

of the Elementary School Counselor: Items Accepted As 

Ideal "but not Reaching Acceptance as Actual 

Item Ideal Actual z 
N: 90 N: 90 
Yes % Yes % 

27 Serve with teachers as par-
ticipant in instruction of 
such subjects as educational 
and vocational guidance, 
personal development, mental 
hygiene, and psychology. 87 .8 68 .5 -4.12 ** 

31 Assist teachers to conduct 
studies which show how 
students relate to each 
other (sociometric studies). 76.4 41.1 -5.096** 

38 Organize and carry out orien-
tation programs for students 
new to the school and for 
students who are going on to 
junior high school. 79 .8 62.9 -3.0 ** 

48 Conduct case studies with 
school staff and outside 
agencies. 71 .6 61.4 -2.18 * 

49 Promote P.T.A. programs of 
understanding and colla-
boration between school 
and parents. 76 .1 5 9 . 1 -3.44 ** 

*E ^ - 0 5 < . 0 1 

The remaining 23 items are presented in Table 4 in 

descending order according to the percentage of elementary 

principals indicating this should be an elementary school 
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counselor function. Less than 70 percent of the principals 

surveyed perceived these items as either ideal or actual 

functions of the elementary school counselor. 

Table 4 

Elementary Principals' Perceptions of Ideal and Actual Role 

of the Elementary School Counselor: Items Failing to 

Achieve Acceptance 

Item Ideal Actual z 
Ns 90 N: 90 
Yes % Yes % 

18 Advise the school staff on the 
selection of group tests of 
aptitude, intelligence, and 
achievement that are not in-
cluded in the system-wide 
program. 69*3 55-7 -3»0 ** 

57 Provide students with appro-
priate grade level informa-
tion about vocations and 
occupations. 68.2 53.9 -2.83** 

1 Help students who graduate 
from elementary school to 
plan programs for the next 
grade or educational level. 67.8 46.1 -3.96** 

51 Aid in developing adult edu-
cation programs in child 
study and child rearing. 66.7 47.8 -3.4 ** 

46 Compile, with appropriate 
assistance, the results of 
group tests including 
statistical characterization 
of the results. 64 55*1 -2.0 * 

40 Conduct continuous evalua-
tional checks to see if 
students are working up to 
their measured potential. 62.9 36.4 -4.27** 
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Table 4 (continued) 

Elementary Principals' Perceptions of Ideal and Actual Role 

of the Elementary School Counselor; Items Failing to 

Achieve Acceptance 

Item Ideal 
Ni 90 
Yes % 

Actual 
N: 90 
Yes % 

z 

53 Speak to civic groups on 
topics relevant to pupil 
personnel services. 62.5 37-9 -4.2 ** 

Coordinate readiness testing 
programs in the school. 60 .2 45.5 -3•15** 

36 Plan with staff in organizing 
the school activities 
program. 58.1 44.2 -3.21** 

39 Conduct follow-up studies of 
students who have gone on to 
junior high school or senior 
high school. 58 26.4 -4.32** 

52 Provide material for public 
welfare on school pupil 
personnel services. 58 44.3 -3•21** 

32 Plan with staff members in 
conducting action research. 53-4 32.2 -3.84** 

23 Assist teachers in developing 
classroom and school-wide 
tests. 51.7 31.5 -3.67** 

50 Organize and present a 
description of personnel 
services to the community. 50 34.1 -3.3 ** 

33 Assist in the conducting of 
research studies to deter-
mine the effectiveness of 
the school curriculum. 48.3 33 -2.86** 
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Table 4 (continued) 

Elementary Principals' Perceptions of Ideal and Actual Role 

of the Elementary School Counselors Items Failing to 

Achieve Acceptance 

Item Ideal Actual z 
N: 90 N: 90 
Yes fo Yes fo 

29 Help plan any new school 
facilities. 44.9 21.3 -3-9 ** 

25 Serve as a consultant in 
planning the school 
curriculum. 42.7 29.2 -3.0 ** 

7 Serve on a faculty committee 
to design the school report 
card. 40.2 11.4 -4.64** 

54 Organize an advisory council 
of parents, outside agencies, 
and school personnel for 
interchange of ideas about 
personnel services. 39-8 24.1 -3.15** 

30 Serve as consultant to prin-
cipal and superintendent on 
organization for instruction. 38.2 25 -2.83** 

4l Contact local industry and/or 
business places to arrange 
for field trips to help chil-
dren observe the world at 
work. 34.8 20.2 -2.84** 

58 Give some remedial instruc-
tion to individual children 
and small groups. 31.8 25 -2.45* 

59 Supervise the forwarding of 
school records for students 
who have moved from the 

district. 30 20 -2.5 * 

*£ .05 **p < .01 
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Research Question 2 

Research question 2 asked what is the difference between 

the ideal role of the elementary school counselor and the 

actual role of the elementary school counselor as perceived 

by elementary school counselors. For eleven of the 60 items 

there was no significant difference between the elementary 

school counselors' perceptions of the ideal role and the 

actual role of the elementary school counselor. These items 

are presented in Table 5* 

Table 5 

Elementary School Counselors' Perceptions of Ideal and Actual 

Role of the Elementary School Counselor: Items Showing No 

Significant Difference 

I t e m Ideal Actual z 
N: 113 N: 113 
Yes % Yes % 

3 Carry out individual coun-
seling activities for 
students who exhibit behavior 
problems. 99.1 98.2 -1.0 

^ Conduct group counseling 
activities for students who 
exhibit behavior problems. 98.2 96.k -1.0 

12 Give children intelligence 
tests to help identify chil-
dren for classes for mentally 
retarded. ^8.2 ^7.3 - .2085 

20 Make the results of group 
testing available to 
administrators and teachers. 85.8 82.3 -1.15 
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Table 5 (continued) 

Elementary School Counselors' Perceptions of Ideal and Actual 

Role of the Elementary School Counselor: Items Showing No 

Significant Difference 

Item Ideal Actual z 
Ni 113 N: 113 
Yes % Yes % 

21 Interpret results of testing 
to staff, pupils, parents, 
and the public. 91.9 86.6 -1-39 

4-2 Screen children who need 
remedial work and make 
appropriate referrals. 76.6 74-. 8 - .535 

4-3 Establish procedures for 
referral of behavior 
problems within and out-
side the system. 91 85.6 -1.9 

44 Coordinate the administra-
tion of all standardized 
tests. 71.7 69 - .626 

4-5 Be responsible for the 
scoring of all standardized 
tests. 16.8 17 0 

58 Give some remedial instruc-
tion to individual children 
and small groups. 22.3 25.2 .816 

59 Supervise the forwarding of 
school records for students 
who have moved from the 
district. 31.5 35.1 .832 

Table 6 is comparable to Table 2 (p. 28) in that the 15 

items presented achieved significant z scores but 70 percent 

or more of the elementary school counselors perceived each 



37 

item as an ideal function of the elementary school counselor 

and as being performed by the elementary school counselor. 

The significant z score resulted from the percentage of 

ideal responses being greater than the percentage of actual 

responses. 

Table 6 

Elementary School Counselors' Perceptions of Ideal and Actual 

Role of the Elementary School Counselors Accepted Items 

Showing Significant z Scores 

Item Ideal Actual z 
Ns 113 Ns 113 
Yes % Yes % 

2 Counsel with parents of 
students of superior aca-
demic ability. 95-6 74.1 -4.54** 

5 Provide opportunities for 
individual counseling for 
all students. 95-5 77-9 -4.15** 

8 Provide and edit child guid-
ance material for students 
and/or staff. 98.2 75 -4.91** 

10 Participate in identifying 
and providing services for 
those who are severely 
disturbed. 90.2 84.8 -2.45* 

13 Assist in identification of 
students with superior 
academic ability. 84.1 72.6 -2.71** 

16 Speak to classes on problems 
of personal and social 
adjustment. 94.6 86.5 -2.50* 
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Table 6 (continued) 

Elementary School Counselors' Perceptions of Ideal and Actual 

Role of the Elementary School Counselors Accepted Items 

Showing Significant z Scores 

Item Ideal Actual z 
N; 113 N: 113 
Yes fo Yes % 

17 Work with school staff in 
planning and implementing 
programs directed toward 
helping students get along 
with their age mates. 9 7 .3 83.2 - 3 . 5 7 * * 

24 Arrange opportunities for 
teachers to consult with 
elementary specialists re-
garding problems of 
individual children. 94.6 77-7 -4.15** 

27 Serve with teachers as 
participant in instruction 
of such subjects as 
educational and vocational 
guidance, personal develop-
ment, mental hygiene, and 
psychology. 8 9 . 3 70 .5 -4.04** 

34 Assist in planning and con-
ducting parent-teacher 
conferences. 95.5 84.1 - 3 . 3 6 * * 

35 Work with school staff to 
identify and prevent po-
tential school drop-outs. 9 6 . 5 7 2 . 6 -4.85** 

37 Serve as a consultant on 
discipline problems. 91.2 8 6 . 7 -2.24* 

55 Coordinate a complete indi-
vidual analysis of children 
as needed. 9 2 . 7 80 .9 - 2 . 9 8 * * 
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Table 6 (continued) 

Elementary School Counselors' Perceptions of Ideal and Actual 

Role of the Elementary School Counselor: Accepted Items 

Showing Significant z Scores 

I tem Ideal Actual z. 
Ns 113 N: 113 
Yes % Yes % 

56 Facilitate and coordinate 
efforts of all specialists 
(psychologists, visiting 
teachers, doctors) working 
on a case. 92.8 82.1 -3.0 ** 

57 Provide students with 
appropriate grade level 
information about vocations 
and occupations. 93*7 72.6 -k. 54-**-

*£ < .05 »*j) < .01 

Seventy percent or more of the elementary school coun-

selors identified 16 functions counselors should be per-

forming but less than 70 percent said these functions are 

being performed. These items are presented in Table 7. 
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Table 7 

Elementary School Counselors' Perceptions of Ideal and Actual 

Role of the Elementary School Counselor: Items Accepted 

As Ideal but not Reaching Acceptance as Actual 

Item Ideal Actual z 
N: 113 Ns 113 
Yes % Yes % 

1 Help students who graduate 
from elementary school to 
plan programs for the next 
grade or educational level. 70 42.2 -5.21** 

6 Serve as a consultant in de-
signing, interpreting, and 
maintaining students' 
records. 75.7 60.9 -3.67** 

11 Plan with staff in arranging 
for special programs for 
the physically handicapped 
wherever possible. 80.2 57-1 -4.64** 

14 Assist school staff in en-
riching programs for students 
of superior academic 
ability. 75.9 46.9 -5.19** 

15 Assume leadership in plan-
ning programs for identi-
fying behavior problems 
as they are developing. 92 67-9 -4.70** 

19 Participate in helping to 
determine the system-wide 
testing program. 71-7 45.1 -4.52** 

22 Provide in-service education 
in interpreting test results 
and in using test results 
in diagnosing learning 
problems. 78.4 59.5 -3.65** 

26 Suggest methods for adap-
tations of the curriculum 
to meet individual 
differences. 07.4 69.4 -3.65** 
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Table 7 (continued) 

Elementary School Counselors' Perceptions of Ideal and Actual 

Role of the Elementary School Counselors Items Accepted 

As Ideal hut not Reaching Acceptance as Actual 

Item Ideal Actual 
N: 113 N: 113 
Yes % Yes % 

28 Advise on assignment of 
students to classes and to 
teachers. 82-9 62.5 -4.31** 

31 Assist teachers to conduct 
studies which show how stu-
dents relate to each other 
(sociometric studies). 86.5 ^5-5 -6.0̂ -** 

38 Organize and carry out 
orientation programs for 
students new to the school 
and for students who are 
going on to junior high 
school. 91.1 68.8 -b.6k 

^8 Conduct case studies with 
school staff and outside 
agencies. 81.1 6k.9 -3-53** 

^9 Promote P.T.A. programs of 
understanding and collabor-
ation between school and 
parents. 79-6 58.9 -i+.o ** 

50 Organize and present a 
description of personnel 
services to the community. 7 3 5 2 . 3 -3.89** 

51 Aid in developing adult educa-
tion programs in child 
study and child rearing. 8^.7 53.2 -5.^3** 

53 Speak to civic groups on 
topics relevant to pupil 
personnel services. 76.6 31>3 -6.76** 

* • p .05 < .01 
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The remaining 18 items are presented in Table 8 in 

descending order according to the percentage of elementary 

school counselors indicating this should be an elementary 

school counselor function. Less than 70 percent of the 

elementary school counselors surveyed perceived these items 

as either ideal or actual functions of the elementary school 

counselor. 

Table 8 

Elementary School Counselors' Perception of Ideal and Actual 

Role of the Elementary School Counselor: Items Failing 

to Achieve Acceptance 

Item Ideal Actual z 
N: 113 Ns 113 
Yes % Yes % 

52 Provide material for public 
welfare on school pupil 
personnel services. 64.5 4-2.3 -4.49** 

40 Conduct continuous evalua-
tional checks to see if 
students are working up 
to their measured potential. 64 32.? -5.52** 

39 Conduct follow-up studies of 
students who have gone on 
to junior high school or 
senior high school. 63.3 24.8 -5.82** 

41 Contact local industry 
and/or business places to 
arrange for field trips 
to help children observe 
the world of work. 60.4 33>3 -4.63** 
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Table 8 (continued) 

Elementary School Counselors' Perception of Ideal and Actual 

Role of the Elementary School Counselors Items Failing 

to Achieve Acceptance 

Item Ideal Actual z. 
N: 113 N: 113 
Yes °fo Yes % 

54 Organize an advisory coun-
cil of parents, outside 
agencies, and school per-
sonnel for interchange of 
ideas about personnel 
services. 59-8 19.6 -5-96** 

36 Plan with staff in organizing 
the school activities pro-
gram. 59.6 31.5 -5.24** 

47 Coordinate readiness testing 
programs in the school. 59 «1 49-6 -2.04* 

18 Advise the school staff on 
the selection of group 
tests of aptitude, intelli-
gence, and achievement that 
are not included in the 
system-wide program. 58.6 41.4 -3.41** 

29 Help plan any new school 
facilities. 57*1 19*8 -5-94** 

7 Serve on a faculty committee 
to design the school report 
card. 55-9 16.2 -6.22** 

25 Serve as a consultant in 
planning the school 
curriculum. 55•5 23*4 -5-34** 

9 Plan with others for reme-
dial programs in speech, 
reading, writing, and 
arithmetic. 54.5 43.8 -2.98** 
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Elementary School Counselors' Perception of Ideal and Actual 

Role of the Elementary School Counselor: Items Failing 

to Achieve Acceptance 

Item Ideal 
Ns 113 
Yes io 

Actual 
Ns 113 
Yes % 

z 

32 Plan with staff members in 
conducting action research. 53-3 16.8 - 5 . 9 5 * * 

33 Assist in the conducting of 
research studies to deter-
mine the effectiveness of 
the school curriculum. 51.8 23-9 - 5 . 1 ^ * * 

23 Assist teachers in devel-
oping classroom and 
school-wide tests. 35-1 15-3 -Zj.,31** 

30 Serve as consultant to 
principal and superintendent 
on organization for instruc-
tion. 3^.2 l6.k - 3 . 6 5 * * 

6o Conduct short-term classes 
in health and good^ 
grooming at some time 
during the year. 3^.2 27.7 - 2 . 3 1 * 

*2 ^ .05 **£ < -01 

Research Question 3 

Research question 3 asked to what extent does the ele-

mentary school principals' perception of the ideal role of 

the elementary school counselor agree with the elementary 

school counselors' perception of the ideal role of the ele-

mentary school counselor. There was no significant difference 
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between the elementary school principals' perception of the 

ideal role of the elementary school counselor and the 

elementary school counselors' perception of the ideal role 

on 4-2 of the 60 items on the ECI. These 4-2 items are pre-

sented in Table 9• 

Table 9 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Ideal 
Prin. Couns. 
Ns 90 Ns 113 z 
Yes % Yes % 

1 Help students who graduate 
from elementary school to 
plan programs for the next 
grade or educational level. 67-8 70 - -336 

2 Counsel with parents of stu-
dents of superior academic 
ability. 95*6 95-6 - .0067 

3 Carry out individual coun-
seling activities for students 
who exhibit behavior prob-
lems . 100 99-1 - -8901 

k Conduct group counseling 
activities for students who 
exhibit behavior problems. 93*3 98.2 -1.74-5 

6 Serve as a consultant in 
designing, interpreting, 
and maintaining students' 
records. 71-9 75-7 - -6003 
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Table 9 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselor: Items Showing 

No Significant Difference 

Item Ideal 
Prin. Couns. 
N: 90 N: 113 
Yes 1o Yes % 

10 Participate in identifying and 
providing services for those 
who are severely disturbed. 94.4 90*2 1.000 

11 Plan with staff in arranging 
for special programs for the 
physically handicapped wher-
ever possible. 81.1 80.2 .1651 

12 Give children intelligence 
tests to help identify chil-
dren for classes for mentally 
retarded. 46.? 48.2 - .2178 

13 Assist in identification of 
students with superior 
academic ability. 89*9 84.1 1.2 

14 Assist school staff in en-
riching programs for students 
of superior academic ability. 73 75>9 ~ .4603 

15 Assume leadership in planning 
programs for identifying 
behavior problems as they are 
developing. 89-9 92 - -5095 

16 Speak to classes on problems 
of personal and social 
adjustment. 92.2 94.6 - .6933 

17 Work with school staff in 
planning and implementing 
programs directed toward 
helping students get along 
with their age mates. 97-8 97-3 .1966 
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Table 9 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselor: Items Showing 

No Significant Difference 

Item Ideal 
Prin. Couns. 
Ni 90 N; 113 
Yes fo Yes 

18 Advise the school staff on 
the selection of group tests 
of aptitude, intelligence, 
and achievement that are not 
included in the system-wide 
program. 69-3 58.6 1.556 

19 Participate in helping to 
determine the system-wide 
testing program. 73o r-W , £ u u ; 

20 Make the results of group 
testing available to 
administrators and _ 
teachers. o3«3 op.o 7 7 

21 Interpret results of testing 
to staff, pupils, parents, 
and the public. 88.9 91-1 " -5136 

22 Provide in-service education 
in interpreting test results 
and in using test results in 
diagnosing learning problems. 82.2 7 ° < 0 ( O J 

25 Serve as a consultant in 
planning the school 
curriculum. ^2.7 55-5 -1.7805 

27 Serve with teachers as par-
ticipant in instruction of 
such subjects as educational 
and vocational guidance, per-
sonal development, mental 
hygiene, and psychology. 87.8 89.3 ~ >333° 
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Table 9 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Ideal 
Prin. Couns. 
N: 90 Ns 113 
Yes fo Yes % 

29 Help plan any new school 
facilities. 44.9 57-1 -1.7104 

30 Serve as consultant to 
principal and superintendent 
on organization for instruc-
tion. 38.2 34.2 -578 

31 Assist teachers to conduct 
studies which show how stu-
dents relate to each other 
(sociometric studies). 76.4 86.5 -1.8349 

32 Plan with staff members in 
conducting action research. 53-4 53-3 .0191 

33 Assist in the conducting of 
research studies to determine 
the effectiveness of the 
school curriculum. 48.3 51-8 - .489 

36 Plan with staff in organizing 
the school activities pro-
gram. 58.1 59.6 - .2094 

37 Serve as a consultant on 
discipline problems. 91 91-2 - .0343 

39 Conduct follow-up studies of 
students who have gone on 
to junior high school or 
senior high school. 58 63.3 - .7608 
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Table 9 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselor: Items Showing 

No Significant Difference 

Item Ideal 
Prin. Couns. 
N: 90 N: 113 
Yes fo Yes % 

40 Conduct continuous evaluational 
checks to see if students are 
working up to their poten-
tial. 62.9 64 - .151^ 

42 Screen children who need 
remedial work and make 
appropriate referrals. 72.2 76.6 - .7019 

43 Establish procedures for 
referral of behavior problems 
within and outside the 
system. 86.7 91 ~ -9715 

44 Coordinate the administration 
of all standardized tests. 78.9 71-7 1.1702 

45 Be responsible for the 
scoring of all standardized 
tests. 25*8 16.8 1.5618 

46 Compile, with appropriate 
assistance, the results of 
group tests including sta-
tistical characterization 
of the results. 64 50.4 1.9258 

47 Coordinate readiness testing 
programs in the school. 60.2 59*1 .1611 

48 Conduct case studies with 
school staff and outside 
agencies. 71.6 81.1 -1.5690 
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Table 9 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Ideal 
Prin. Couns. 
N: 90 N: 113 
Yes % Yes % 

Promote P.T.A. programs of 
understanding and collabora-
tion between school and 
parents. 76.1 79-6 - -5939 

52 Provide material for public 
welfare on school pupil 
personnel services. 58 6^.5 .9^27 

56 Facilitate and coordinate 
efforts of all specialists 
(psychologists, visiting 
teachers, doctors) working 
on a case. 87.3 92.8 -1.2023 

58 Give some remedial instruc-
tion to individual children 
and small groups. 31-8 22.3 1.5028 

59 Supervise the forwarding of 
school records for students 
who have moved from the 
district. 30 31-5 - .2326 

60 Conduct short-term classes 
in health and good grooming 
at some time during the 
year 32.2 3^.2 - .299^ 

The eight items presented in Table 10 showed signifi-

cant z scores yet the positive responses of 70 percent or 
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more of the elementary principals and elementary school 

counselors surveyed indicated the respondents perceived 

each item as an ideal elementary school counselor function. 

The percentage of elementary school counselors responding 

positively to each item was greater than the percentage of 

elementary principals responding positively to the items. 

Consequently, the items showed a significant z score. The 

items are viewed as accepted even though the z_ score is 

statistically significant because 70 percent or more of 

the respondents in both groups perceived the items as ideal 

elementary school counselor functions. 

Table 10 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselor: Accepted Items 

Showing Significant z Scores 

Item Ideal 
Prin• Couns. 
Ns 90 N: 113 
Yes fo Yes % 

5 Provide opportunities for 
individual counseling for all 
students. 86.7 95-5 -2.2452* 

8 Provide and edit child guid-
ance material for students 
and/or staff. 88.6 98.2 -2.7997** 

24 Arrange opportunities^for 
teachers to consult with ele-
mentary specialists regarding 
problems of individual 
children. 84.4- 94.6 -2.3784* 
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Table 10 (continued). 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselors Accepted Items 

Showing Significant z Scores 

Item Ideal 
Prin. Couns. 
N: 90 N: 113 
Yes % Yes % 

26 Suggest methods for adapta-
tions of the curriculum to 
meet individual differences. 72.7 87-^ -2.5996** 

3^ Assist in planning and con-
ducting parent-teacher 
conferences. 85-6 95-5 -2.^62 * 

35 Work with school staff to 
identify and prevent poten-
tial school drop-outs. 

38 Organize and carry out 
orientation programs for 
students new to the school 
and for students who are 
going on to junior high 
school. 79-8 91-1 -2.2856* 

55 Coordinate a complete indi-
vidual analysis of children 
as needed. 78.9 92.7 -2.8091** 

87-5 96.5 -2.3859* 

*£ < .05 n < .01 

The remaining ten items failed to be accepted by both 

groups. Five of the items were accepted by 70 percent or 

more of the elementary school counselors but were rejected 

by the principals. One item was accepted by 70 percent or 
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more of the principals but was rejected "by the elementary-

school counselors. Four items were rejected by both groups 

(see Table 11). 

Table 11 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselor; Items Failing 

to Achieve Acceptance 

Item Ideal 
Prin. Couns. 
N: 90 N: 113 
Yes io Yes % 

57 

51 

28 

53 

9 

50 

Provide students with appro-
priate grade level information 
about vocations and occupa-
tions. 68.2 

Aid in developing adult educa-
tion programs in child study 
and child rearing. 66.7 

Advise on assignment of 
students to classes and to 
teachers. 

Speak to civic groups on 
topics relevant to pupil 
personnel services. 

6k. k 

Plan with others for remedial 
programs in speech, reading, 
writing, and arithmetic. 72.2 

Organize and present a 
description of personnel 
services to the community, 

93-7 -<̂ .6705** 

8k. 7 

82.9 

62.5 76.6 

50 

5k.5 

73-k 

-2.9858** 

-2.972 ** 

-2.1482* 

2.5763* 

-3.3625** 
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Table 11 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Ideal Role of 

the Elementary School Counselor: Items Failing 

to Achieve Acceptance 

Item Ideal 
Prin. 
N: 90 
Yes % 

Couns• 
N: 113 
Yes % 

54 

41 

23 

Organize an advisory council 
of parents, outside agencies, 
and school personnel for 
interchange of ideas about 
personnel services. 39-8 

Serve on a faculty committee 
to design the school report 
card. ho. 2 

Contact local industry and/ 
or business places to arrange 
for field trips to help 
children observe the world 
of work. 34.8 

Assist teachers in developing 
classroom and school-wide 
tests. 51.7 

59.8 

55-9 

60.4 

35.1 

-2 .8009** 

-2.1716* 

-3 .5707** 

2.3409* 

< .05 p. < .01 

Research Question 4 

Research question 4 investigated the extent to which 

the elementary school principals' perception of the actual 

role of the elementary school counselor agrees with the 

elementary school counselors' perception of the actual role 
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of the elementary school counselor. There was no signifi-

cant difference between the elementary school principals' 

and the elementary school counselors' perceptions of the 

actual role of the elementary school counselor for 48 of the 

60 items on the ECI (see Table 12). 

Table 12 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselor: Items Showing 

No Significant Difference 

Item Actual 
Prin. Couns. 
N: 90 Ns 113 
Yes % Yes % 

1 Help students who graduate 
from elementary school to 
plan programs for the next 
grade or educational level. 46.1 42.2 .5424 

2 Counsel with parents of 
students of superior 
academic ability. 67.4 74.1 -1.0347 

3 Carry out individual coun-
seling activities for 
students who exhibit be-
havior problems. 96 .7 98 .2 - .7'103 

5 Provide opportunities for 
individual counseling for 
all students. 73-3 77•9 - -7476 

6 Serve as a consultant in de-
signing, interpreting, and 
maintaining students' records.57.3 60.9 - .5121 
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Table 12 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Actual 
Prin. Gouns. 
Ns 90 N: 113 
Yes fo Yes % 

7 Serve on a faculty committee 
to design the school report 
card. ll.ii- 16 .2 - .9727 

8 Provide and edit child guid-
ance material for students 
and/or staff. 67.4- 75 -1.164-4-

10 Participate in identifying 
and providing services for 
those who are severely 
disturbed. 89 .9 84-. 8 1.0577 

12 Give children intelligence 
tests to help identify 
children for classes for 
mentally retarded. 4-1.6 4-7.3 - .8099 

13 Assist in identification of 
students with superior 
academic ability. 69 .3 72.6 - .5016 

14- Assist school staff in en-
riching programs for students 
of superior academic 
ability. 4-8.9 4-6.9 .274-7 

15 Assume leadership in planning 
programs for identifying 
behavior problems as they 
are developing. 73-9 67 .9 .9198 

16 Speak to classes on problems 
of personal and social 
adjustment. 80.9 86 .5 -1.0657 
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Table 12 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role, of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Actual 
Prin. Couns. 
Ns 90 N: 113 z 
Yes % Yes % 

17 Work with school staff in 
planning and implementing 
programs directed toward 
helping students get along 
with their age mates. 83*3 83.2 .0278 

20 Make the results of group 
testing available to admini-
strators and teachers. 82.2 82.3 - .01^5 

21 Interpret results of testing 
to staff, pupils, parents, 
and the public. 87.8 86.6 '2^57 

22 Provide in-service education 
in interpreting test results 
and in using test results 
in diagnosing learning 
problems. 6^.4 59-5 -7192 

2b Arrange opportunities for 
teachers to consult with 
elementary specialists re-
garding problems of indivi-
dual children. 73 77.7 - -7579 

25 Serve as a consultant in 
planning the school 
curriculum. 29.2 23.^ -9230 

26 Suggest methods for adapta-
tions of the curriculum to 
meet individual differen-
ces. 59.I 69.k -1.5002 
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Table 12 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Actual 
Prin. Couns. 
Ns 90 N: 113 
Yes % Yes % 

27 Serve with teachers as parti-
cipant in instruction of such 
subjects as educational and 
vocational guidance, personal 
development, mental hygiene, 
and psychology. 68 .5 70-5 - .304-2 

28 Advise on assignment of stu-
dents to classes and to 
teachers. 59-1 62 .5 - .4-881 

29 Help plan any new school 
facilities. 21.3 19-8 .264-7 

30 Serve as consultant to prin-
cipal and superintendent on 
organization for instruction. 25 16.4- 1.4-962 

31 Assist teachers to conduct 
studies which show how 
students relate to each 
other (sociometric studies). 4-1.1 4-5-5 - -6272 

33 Assist in the conducting of 
research studies to deter-
mine the effectiveness of 
the school curriculum. 33 23 .9 1.4-083 

34- Assist in planning and con-
ducting parent-teacher 
conferences. 85 .6 84-. 1 .0382 

35 Work with school staff to 
identify and prevent poten-
tial school drop-outs. 75 72.6 >3865 
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Table 12 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Actual 
Prin. Couns. 
Ns 90 N» 113 
Yes % Yes % 

36 Plan with staff in organizing 
the school activities pro-
gram. 44.2 31.5 1.8144 

37 Serve as a consultant on 
discipline problems. 8?.6 86.7 .1918 

38 Organize and carry out orien-
tation programs for students 
new to the school and for 
students who are going on to 
junior high school. 62.9 68.8 - .8631 

39 Conduct follow-up studies of 
students who have gone on to 
junior high school or senior 
high school. 26.4- 24.8 .264-5 

4-0 Conduct continuous evalua-
tional checks to see if stu-
dents are working up to 
their measured potential. 36.4- 32.7 -5327 

4'2 Screen children who need 
remedial work and make 
appropriate referrals . 66 .7 74-. 8 -1.2552 

4-3 Establish procedures for 
referral of behavior prob-
lems within and outside 
the system. 78 .9 85.6 -1 .2386 

4-4- Coordinate the administra-
tion of all standardized 
tests. 74'. 4- 69 .84-4-6 
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Table 12 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Actual 
Prin. Gowns. 
N s 90 N s 113 
Yes % Yes % 

45 Be responsible for the scor-
ing of all standardized 
tests. 24.7 17 1.3483 

47 Coordinate readiness testing 
programs in the school. 45-5 49-6 - .5748 

48 Conduct case studies with 
school staff and outside 
agencies. 61.4 64.9 - *5063 

49 Promote P.T.A. programs of 
understanding and collabora-
tion between school and 
parents. 59>1 58.9 .0231 

51 Aid in developing adult 
education programs in child 
study and child rearing. 47.8 53-2 - .7541 

52 Provide material for public 
welfare on school pupil 
personnel services. 44.3 42.3 .2780 

53 Speak to civic groups on 
topics relevant to pupil 
personnel services. 37-9 31-3 .9806 

54 Organize an advisory council 
of parents, outside agencies, 
and school personnel for 
interchange of ideas about 
personnel services. 24.1 19.6 -7603 
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Table 12 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselors Items Showing 

No Significant Difference 

Item Actual 
Prin. Couns. 
N: 90 N: 113 Z 
Yes <?o Yes % 

55 Coordinate a complete indi-
vidual analysis of children 
as needed. 71.1 ' 80.9 -1.6175 

56 Facilitate and coordinate 
efforts of all specialists 
(psychologists, visiting 
teachers, doctors) working 
on a case. 74.2 82.1 -1.3643 

58 Give some remedial instruc-
tion to individual children 
and small groups. 25 25>2 - .0362 

60 Conduct short-term classes 
in health and good grooming 
at some time during the 
year. 28.1 27-7 -0643 

Only one item (4) showed a significant z score (-2.7525) 

with more than 70 percent of the elementary principals 

(85-5 percent) and elementary school counselors (96.4 per-

cent) accepting the item as a function that is being per-

formed by the elementary school counselor. Item 4 states: 

"Conduct group counseling activities for students who ex-

hibit behavior problems." 
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The items presented in Table 13 failed to be accepted 

by both groups as functions performed by elementary school 

counselors in Texas. Seventy-four percent of the elementary 

principals perceived elementary school counselors arranging 

special programs for the physically handicapped (item 11), 

but only 57 percent of the elementary school counselors 

perceived counselors performing this activity. Conversely, 

almost 73 percent of the elementary school counselors indi-

cated that counselors provide students with appropriate 

grade level information about vocations and occupations 

(item 57)» but only 5^ percent of the elementary principals 

indicated elementary school counselors perform this func-

tion. Less than 70 percent of the elementary principals and 

elementary school counselors responded positively to the 

remaining items in Table 13• 

Table 13 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselors Items Failing 

to Achieve Acceptance 

Item Actual 
Prin. Couns. 
N: 90 N: 113 
Yes % Yes % 

11 Plan with staff in arranging 
for special programs for the 
physically handicapped wher-
ever possible. 7^-2 57-1 2.̂ 9̂ -0* 
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Table 13 (continued) 

Elementary School Principals' Perceptions and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselor: Items Failing 

to Achieve Acceptance 

Item Actual 
Prin. Couns. 
N: 90 N: 113 
Yes % Yes % 

57 

19 

9 

18 

4-6 

50 

59 

Provide students with appro-
priate grade level information 
about vocations and occupa-
tions. 53 • 9 

Participate in helping to 
determine the system-wide 
testing program. 

Compile, with appropriate 
assistance, the results of 
group tests including 
statistical characterization 
of the results. 55-1 

Organize and present a 
description of personnel 
services to the community. 34-. 1 

Supervise the forwarding of 
school records for students 
who have moved from the 
district. 20 

72.6 

65 • 6 4-5.1 

Plan with others for remedial 
programs in speech, reading, 
writing, and arithmetic. 62.9 4-3-8 

Advise the school staff on the 
selection of group tests of 
aptitude, intelligence, and 
achievement that are not 
included in the system-wide 
program. 55-7 4-1.4-

37-5 

-2.7312** 

2.8866** 

2.6890** 

1.9871* 

2.4-711* 

52.3 -2.54-87* 

35-1 -2.3552* 
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Table 13 (continued) 

Elementary School Principals' Perception and Elementary 

School Counselors' Perceptions of the Actual Role of 

the Elementary School Counselor: Items Failing 

to Achieve Acceptance 

Item Actual 
Prin. 
N s 9 0 

Yes % 

Couns. 
Ns 113 
Yes % 

41 Contact local industry and/or 
business places to arrange for 
field trips to help children 
observe the world of work. 20.2 33-3 -2.0527* 

32 Plan with staff members in 
conducting action research. 32.2 16.8 2.4887* 

23 Assist teachers in developing 
classroom and school-wide 
tests. 31-5 15-3 2.7034** 

* 2 <• .05 **p <.01 

Related Findings 

The sample of elementary school counselors in this 

study was composed of 12.4 percent males and 87-6 percent 

females with an average of six years of counseling experi-

ence at the elementary level. Ninety-seven percent of the 

elementary school counselors had either the Master's degree 

or hours beyond the Master's degree and almost three percent 

had doctorates. A majority (87•5 percent) reported they 

were trained in a program designed specifically for the 

preparation of elementary school counselors. 
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The average counselor/student ratio was 1:924 and 77 

percent of the elementary school counselors surveyed served 

one or two schools. Sixty-one percent of the elementary 

school counselors indicated they work with both regular and 

special education students. The other types of student 

assignments for the elementary school counselors were: 

regular students only (22.1 percent); disadvantaged or Title 

I students (13-3 percent); and special education students 

only (3-5 percent). The elementary school counselors indi-

cated they work in school districts which employed an 

average of approximately fourteen elementary school coun-

selors (see Table 14). 

Table 14 

Characteristics of Texas Elementary 

School Counselors 

Ns 113 

Sex N 

Males 14 12.4# 

Females 99 87.6$ 

Education 

Master's: 

Doctorate: 

N 

71 62.8# 

3 2.795 

Hours beyond 
Master's: 39 34-5# 

Campuses 
Served 

One: 

Two: 

Three: 

Pour s 

Five s 

More than 
Five: 

I 

49 43.4$ 

38 33.6% 

12 10.6?S 

5 4.4# 

4 3-5% 

5 4.4# 
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Table 1^ (continued) 

Characteristics of Texas Elementary 

School Counselors 

N: 113 

Students 
Served N 

0-500 13 11.5# 

501-1000 67 59-3# 

1001-1500 25 22.1# 

1501 + 87.1# 

Elera. Couns. 
Experience N 

I-5 years 58 51-3# 

6-10 years kS 39-8# 

II-15 years 8 7-1# 

16-20 years 2 1.8# 

Number Elem. 
Couns. in 
District 

N 

I-10 56 ̂ 9-5# 

II-20 27 23.9# 

21-30 15 13.3# 

31 + 15 13.3# 

Counselor 
Assignment N 

Regular Students 25 22.1# 

Title I 15 13.3# 

Special Education b 3-5# 

Reg. and Sp. Ed. 69 6l.1# 

Trained in 
Elementary 
Counseling 
Program 

Yes 

No 

N 

98 87.5# 

15 12.5# 

The characteristics of elementary school counselors in 

this study differ from those in Biggers' (1977) study in 

that his sample included 19-7 percent males and 80.3 per-

cent females with an average of k.k years of counseling 

experience at the elementary level. The average counselor/ 

student ratio in the Biggers' study (1977) was 1:1,067. 

Biggers did not report on the educational level of the 

elementary school counselors in his study. 
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The sample of elementary principals in this study was 

composed of 70 percent males and 30 percent females. Eight 

percent of the principals had doctorates and 92 percent had 

either the Master's degree or hours beyond the Master's 

degree. 

The elementary principals reported that their school 

districts had employed an elementary school counselor for 

an average of almost 12 years and had employed an average 

of approximately 16 elementary school counselors per school 

district. The principal/student ratio was an average of 

1:600 (see Table 15)• 

Table 15 

Characteristics of Elementary Principals 

in the Survey 

N i 90 

Sex N 

Males 63 70$ 

Females 27 30# 

Education 

Master's s 

Doctorate s 

N 

46 51.1# 

7 ? M 

Hours beyond 
Master'ss 37 k l . l f o 

Number of 
Students N 

0-500 s 4-1 45.6% 

50.1-1000 8 44 48.9% 

1001-1500 s 5 5.6fo 

Years the School 
Has Had a Gouns. N 

Number Elementary 
Counselors in District N 

I-5 yearss 

6-10 yearss 

II-15 years s 

20 22.2% 

20 22.2% 

23 25-6# 

1-10: 

11-20 s 

21-30$ 

39 43-3# 

19 21 .1# 

15 16 .6# 
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Table 15 (continued) 

Characteristics of Elementary Principals 

in the Survey 

N: 90 

Years the School 
Has Had a Couns. N 

16-20 years s 20 2 2 . 2 f o 

21-25 years: 5 5-6^ 

26 years +: 2 2.; 7o 

Discussion 

Research Question 1 

Research question 1 investigated the elementary princi-

pals • perception of the ideal role and the actual role of 

the elementary school counselor in Texas. Since the null 

hypothesis is assumed when the z test is applied, there is 

no statistically significant difference "between the ele-

mentary principals' perception of the ideal role of the 

elementary school counselor and the actual role of the 

elementary school counselor on 15 of the 60 items on the 

ECI. While the elementary principals' perception of the 

ideal role and the actual role of the elementary school 

counselor is congruent to these 15 items, all of the items 

were not accepted by the elementary principals surveyed as 

being a part of the role of the elementary school counselor. 

Items accepted by 70 percent or more of the elementary 
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principals as being ideal and as being performed by the 

elementary school counselor were those items related to: 

counseling individually with students, consulting with 

teachers, and coordinating the school-wide standardized 

testing program and services to special education students. 

Items not accepted involved responsibilities typically per-

formed by principals, educational diagnosticians, teachers, 

or clerks. These responsibilities included assigning 

students to classes and to teachers, administering intelli-

gence tests, teaching short-term classes in health and good 

grooming, and scoring standardized tests. (See Table 1, 

p. 26). 

Seventy percent or more of the elementary principals 

surveyed accepted nine of the 60 items on the ECI as ideal 

responsibilities of the elementary school counselor and as 

being performed by the elementary school counselor. The 

nine items also showed significant z scores indicating 

there is a statistically significant difference in the 

principals' perception of the ideal role and the actual 

role of the elementary school counselor for these nine items 

This difference is accounted for by the fact that the per-

centage of principals responding positively to the items as 

ideal elementary school counselor responsibilities was 

greater than the percentage of principals indicating the 

responsibilities as actually being performed by the elemen-

tary school counselor. These nine items include: group 
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and individual counseling for students, consulting and 

planning with school staff regarding mental health and 

guidance programs, and coordinating referrals to and working 

with outside specialists such as psychologists and doctors 

who are seeing students from the school (see Table 2, p. 

28) . 

Thirteen items were accepted "by 70 percent or more of 

the elementary principals as responsibilities the elementary 

school counselor should be performing but less than 70 per-

cent of the elementary principals indicated the items were 

being performed by the elementary school counselor. All of 

the 13 items earned significant z scores so the difference 

between the principals' perception of the ideal role and 

the actual role of the elementary school counselor for 

these 13 items is statistically significant. The items in-

volved counseling with gifted students and their parents; 

orienting new students and students who are going on to 

junior high school; fostering positive P.T.A. relationships; 

and consulting with teachers on guidance materials, on 

understanding children with learning problems, adapting the 

school curriculum to meet individual differences, and con-

ducting sociometric studies (see Table 3, p. 30). 

The remaining 23 items on the ECI showed significant z 

scores and less than 70 percent of the elementary principals 

perceived these items as a part of the ideal role of the 

elementary school counselor or the actual role of the 
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elementary school counselor (see Table k, p. 32). Included 

in the items rejected are responsibilities that typically 

are performed by administrators, educational diagnosticians, 

special education teachers, and others. Items 1, 18, 51, 

and 57 should be considered, however, when the ideal role of 

the elementary school counselor is being examined because 66 

percent or more of the elementary principals perceived these 

items as appropriate to the ideal role of the elementary 

school counselor. The counselor activities included in 

these four items ares helping students with educational 

planning; advising school staff on standardized group tests; 

aiding in developing programs which help adults better 

understand children; and providing students with vocational 

and occupational information. 

The elementary principals perceived 33 of the 60 items 

on the ECI as ideal elementary school counselor responsibi-

lities and 18 items as responsibilities being performed by 

the elementary school counselor in Texas. These results 

differ from Christian's (1975) study in that Christian re-

ported that elementary principals in Kentucky viewed 59 of 

the 60 items of the ECI as appropriately belonging to the 

elementary school counselors' role. At the practice level, 

he reported that elementary principals in Kentucky perceived 

that elementary school counselors performed 46 of the 60 

items on the ECI. However, Christian's (1975) criterion for 

acceptance of an item was 50 percent or more positive 

responses from the elementary principals surveyed. 
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When Christian's (1975) criterion of 50 percent or more 

positive responses from the elementary principals surveyed 

is applied to this study, the elementary principals in Texas 

perceived 48 of the 60 items as appropriate elementary 

school counselor functions and 35 of the 48 ideal functions 

as responsibilities being performed "by the elementary school 

counselor. 

Research Question 2 

Research question 2 investigated the elementary school 

counselors' perception of the ideal role and the actual role 

of the elementary school counselor in Texas. Since the null 

hypothesis is assumed when the z test is applied, there is 

no statistically significant difference between the elemen-

tary school counselors' perception of the ideal role of 

the elementary school counselor and the actual role of the 

elementary school counselor for 11 of the 60 items on the 

ECI. While the elementary school counselors' perception of 

the ideal role and the actual role of the elementary school 

counselor is congruent for these 11 items, all of the items 

were not accepted by the elementary school counselors sur-

veyed as being a part of the role of the elementary school 

counselor. Items accepted by 70 percent or more of the 

elementary school counselors as being ideal and as being 

performed by the elementary school counselor were those 

items related to: counseling individually and in groups 

with students who exhibit inappropriate behavior, consulting 
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with school staff on the results of standardized group 

tests, coordinating the administration of group standardi-

zation tests, and coordinating referrals within and outside 

the system for students with special needs. Administering 

individual intelligence tests to potential special education 

students, scoring all standardized tests, giving remedial 

instruction to children individually and in groups, and 

supervising the forwarding of students' records when they 

move out of the district were responsibilities rejected by 

the elementary school counselors surveyed as ideal elementary 

school counselor functions and as functions "being performed 

by the elementary school counselor (see Table 5, p. 35). 

Seventy percent or more of the elementary school coun-

selors surveyed accepted 15 of the 60 items on the ECI as 

ideal responsibilities of the elementary school counselor 

and as being performed by the elementary school counselor. 

The 15 items also showed significant z scores indicating a 

statistically significant difference in the elementary school 

counselors' perception of the ideal role and the actual 

role of the elementary school counselor for these 15 items. 

This difference is accounted for by the fact that the per-

centage of elementary school counselors responding positively 

to the items as ideal elementary school counselor responsi-

bilities was greater than the percentage of elementary school 

counselors indicating the responsibilities were being per-

formed by the elementary school counselor. These 15 items 
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include providing individual counseling opportunities for 

all students; counseling with parents of gifted students; 

consulting with school staff on student discipline problems, 

on development and implementation of programs to enhance 

students' peer relations, on helping to prevent students 

dropping out of school, on planning and conducting teacher/ 

parent conferences; coordinating the school program of indi-

vidual students with efforts of psychologists, social workers, 

and doctors, and the individual analyses of children's prob-

lems as needed; speaking to classes on problems of personal 

and social adjustment; and providing vocational and occupa-

tional information to students and participating with teach-

ers in educational and vocational guidance activities (see 

Table 6, p. 37). 

Sixteen items were accepted by 70 percent or more of 

the elementary school counselors as responsibilities the 

elementary school counselor should be performing but less 

than 70 percent of the elementary school counselors indicated 

the items were being performed by the elementary school 

counselor. All of the 16 items earned significant z. scores 

so the difference between the principals' perception of the 

ideal role and the actual role of the elementary school 

counselor for these 16 items is statistically significant. 

The items involved consulting with the school staff on the 

design and maintenance of students' records, on adapting the 

school curriculum to meet individual needs, on conducting 
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sociometric studies, on assignment of students to classes and 

teachers, on interpreting standardized test data, and on 

using the results in diagnosing learning problems; develop-

ing adult education programs in understanding children's 

"behavior; and public relations activities (see Table 7> P-

k 0) . 

The remaining 18 items on the ECI showed significant 

z scores and less than ?0 percent of the elementary school 

counselors perceived these items as a part of the ideal or 

actual role of the elementary school counselor. The func-

tions perceived by elementary school counselors as neither 

ideal nor actual functions of the elementary school counselor 

included: advising the school staff on standardized tests 

that are not included in the system-wide testing program, 

assisting teachers in developing tests, planning and con-

ducting action research and follow-up studies of students 

who have gone on to junior or senior high school, planning 

with staff in organizing the school activities program, 

checking to see if students' achievement level is equal to 

their measured potential, coordinating the readiness testing 

programs in the school, planning new school facilities, 

consulting with administrators on organization for instruc-

tion, and conducting short-term classes in health and good 

grooming (see Table 8, p. 42). 

The elementary school counselors perceived 38 of the 

60 items on the ECI as ideal elementary school counselor 
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responsibilities and 21 items as responsibilities actually 

being performed by the elementary school counselor in Texas. 

These results differ from Christian's (1975) study in that 

Christian reported that elementary school counselors in 

Kentucky accepted 57 of the 60 items on the ECI as appropri-

ate elementary school counselor functions. At the practice 

level, he reported that elementary school counselors in 

Kentucky accepted ^3 of the 60 items on the ECI as functions 

being performed by elementary school counselors (Christian, 

1975)- When Christian's criterion of 50 percent or more 

positive responses from the elementary school counselors 

surveyed is applied to this study, 53 of the 60 items were 

perceived by the elementary school counselors in Texas as 

appropriate elementary school counselor functions and 3^ of 

the 60 items were perceived by the elementary school coun-

selors as actually being performed by the elementary school 

counselor. 

Research Question 3 

The ideal role of the elementary school counselor as 

perceived by each group, elementary principals and elemen-

tary school counselors, was investigated in research question 

3. for k-2 (?0 percent) of the 60 items on the ECI there was 

no statistically significant difference in the elementary 

principals' and the elementary school counselors' perceptions 

of the ideal role of the elementary school counselors in 

Texas. Close examination of the k-2 items reveals that 25 of 
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the items were perceived as appropriate to the ideal role of 

the elementary school counselor and 17 items were perceived 

as inappropriate to the ideal role of the elementary school 

counselor. The items viewed by both groups as appropriate 

involved counseling with students individually and in 

groups and with parents of gifted students; consulting with 

teachers regarding students with behavior problems, results 

of the system-wide standardized testing program, and stu-

dents in special education; coordinating the work of out-

side specialists with the school program, the standardized 

testing program; and fostering public relations activities 

with the P.T.A. The items viewed by both groups as in-

appropriate to the ideal role of the elementary school coun-

selors involved administrative tasks and functions usually 

performed by other professionals or clerks, i.e. planning, 

organizing, and evaluating the school curriculum; planning 

new school facilities; organizing the school activities pro-

gram; administering individual intelligence tests to poten-

tial special education students; scoring and compiling 

results of group standardized tests; supervising the for-

warding of school records for students who have moved from 

the district; and providing remedial instruction to indivi-

dual children and small groups (see Table 9, p. ^5)• 

The elementary principals and the elementary school 

counselors accepted eight items as appropriate to the ideal 

role of the elementary school counselor even though the 
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items showed significant z scores. The items included 

counseling, consulting, and coordinating responsibilities 

(see Table 10, p. 51)-

Elementary principals and elementary school counselors 

rejected items 25 and 30 which state that elementary school 

counselors should serve as consultants in curriculum plan-

ning and as consultants to the principal and superintendent 

on organization for instruction. However, both groups 

accepted items l̂J- and 26 which involve the elementary school 

counselors in assisting the school staff in enriching pro-

grams for students of superior academic ability and in 

suggesting methods for adapting the curriculum to meet 

individual differences. This appears to be an incongruency 

in the elementary principals' and elementary school coun-

selors ' perceptions of the ideal role of the elementary 

school counselors. 

Ten items failed to be accepted by both the elementary 

principals and elementary school counselors as appropriate 

to the ideal role of the elementary school counselors. The 

five items which were accepted by elementary school counse-

lors but were rejected by elementary principals included 

public relation activities, adult education programs in 

child study and child rearing, providing occupational and 

vocational information to students, and advising on assign-

ment of students to classes and to teachers. Elementary 

principals accepted item 9 which involves the elementary 
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school counselors in helping to plan remedial programs in 

speech, reading, writing, and arithmetic. This is congru-

ent with both groups accepting items 1^ and 26 which state 

that the elementary school counselors should suggest methods 

for adapting the curriculum to meet individual differences 

and assist in enriching programs for gifted students (see 

Table 11, p. 53)- Elementary principals and elementary 

school counselors both rejected items ?, 23, ^1, and 5^ 

which would involve the elementary school counselor in 

helping to design the school report card, assisting teachers 

in developing tests, arranging for field trips to local 

industries and/or business establishments, and organizing 

an advisory council on pupil personnel services composed of 

parents, representatives from outside agencies, and school 

personnel (see Table 11, p. 53). 

The ideal elementary school counselor in Texas, then, 

is seen by the elementary principals and the elementary 

school counselors as being a person whose primary respon-

sibility is counseling with children, individually and in 

groups, as well as counseling with parents. Also, an impor-

tant part of the ideal elementary school counselor's job is 

in consulting with school staff regarding children's behavior 

and children with special needs. Coordinating the stan-

dardized testing program and referrals for children both 

inside and outside the school system are also included in 

the ideal role of the elementary school counselor. 
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Research Question ̂  

The actual role of the elementary school counselors as 

perceived by elementary principals and elementary school 

counselors was investigated in research question k-. There 

was no significant difference between the elementary prin-

cipals' and the elementary school counselors' perceptions of 

the actual role of the elementary school counselors for 

k8 of the 60 items on the ECI. Twenty-one of the items 

were reported as being performed by the elementary school 

counselors. However, neither group accepted 27 of the 4-8 

items as responsibilities actually being performed by the 

elementary school counselors. Eight of the 27 items per-

ceived as responsibilities not being performed by the ele-

mentary school counselors were viewed by elementary principals 

and elementary school counselors as part of the ideal role 

of the elementary school counselors. Functions ox* which the 

elementary school counselors and elementary principals con-

curred that elementary school counselors should be performing 

but were not, included: consulting with school staff on 

students' school records, on interpreting and using stan-

dardized test data in adapting the school curriculum to 

meet the learning needs of individual students; coordinating 

case studies with school staff and outside agencies? socio-

metric studies in classrooms, orientation programs for new 

students and students going on to junior high school; and 

fostering public relations activities with the P.T.A. (6, 14, 
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22, 26, 31, 38, 4-8, 4-9, see Table 12, p. 55). Item k, 

working with children in groups, was accepted "by both groups 

as being performed by the elementary school counselors but 

had a significant z score which was a result of a higher 

percentage of elementary school counselors (96.4 percent) 

responding positively to the item than elementary principals 

(85-5 percent). 

Nine items were rejected by both groups as functions 

actually being performed by elementary school counselors. 

An additional item was rejected by each group making a total 

of eleven items which were not accepted by both groups as 

actual functions of the elementary school counselor (see 

Table 13. p- 62). Item 11, "plan with staff in arranging for 

special programs for the physically handicapped," was viewed 

by elementary principals as an ideal and actual function of 

elementary school counselors but was viewed by elementary 

school counselors only as an ideal function and not as a 

function actually being performed by elementary school 

counselors. Planning with others for remedial programs in 

speech, reading, writing, and arithmetic (Item 9) was per-

ceived by elementary principals as an ideal elementary 

school counselor function but was rejected by both elemen-

tary principals and elementary school counselors as an 

actual function of the elementary school counselor. Item 

57» "provide students with appropriate grade level infor-

mation about vocations and occupations," was perceived by 
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elementary school counselors as an ideal and actual func-

tion of the elementary school counselors. Elementary prin-

cipals, however, rejected Item 57 as an actual function of 

the elementary school counselor. Participating in helping 

to determine the system-wide testing program (Item 19) was 

accepted by elementary principals and elementary school 

counselors as an appropriate elementary school counselor 

responsibility but was rejected by both groups as an actual 

elementary school counselor responsibility. Advising the 

school staff on the selection of group tests not included 

in the system-wide testing program, compiling statistical 

summaries of the results of group tests, supervising the 

forwarding of school records for students who have moved 

from the district, arranging field trips for children to 

industries and business establishments, assisting teachers 

in the development of tests, and conducting action research 

were all perceived by elementary principals and elementary 

school counselors as neither ideal nor actual elementary 

school counselor functions (see Table 13, p. 62). 

More than 50 percent of the elementary principals and 

elementary school counselors in Christian's (1975) study 

reported 17 items not being performed by elementary school 

counselors in Kentucky. When Christian's criterion of 50 

percent positive responses was applied to this study, ele-

mentary principals and elementary school counselors in 
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Texas perceived 25 items as not actually being performed by 

elementary school counselors. These 25 items include 1^ of 

the 17 items rejected in Christian's (1975) study. The 

elementary school counselor functions reported as not "being 

performed in Kentucky and in Texas included: helping to 

design the school report card, assisting teachers in devel-

oping tests, helping to plan new school facilities, consulting 

with administrators on organization and evaluation of the 

school curriculum, scoring standardized tests, representing 

pupil personnel services in the community, and giving reme-

dial instruction to children individually and in small 

groups. 

From the responses of selected elementary principals 

and elementary school counselors, it may he concluded that 

the ideal role of the elementary school counselor in Texas 

includes the following; 

1. Counseling 

A. Counseling with children in regular and special 

education individually and in groups. 

B. Counseling with parents. 

2. Consulting 

A. Consulting with teachers regarding: 

1) children with special needs. 

2) guidance material to be used in the class-

room. 
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3) procedures for planning and conducting 

teacher/parent conferences. 

4) management of behavior problems in the 

classroom. 

5) design and maintenance of students' records. 

6) information in students' permanent records. 

7) programs for gifted students. 

8) interpretation of results of standardized 

tests. 

9) adaptations of curriculum for individual 

children. 

10) sociometric studies in the classroom. 

B. Consulting with principals regarding: 

1) children with behavior problems. 

2) school-wide programs to identify and prevent 

school drop-outs. 

3) school-wide programs to reduce behavior 

problems. 

3 • Coordinating 

A. Coordinating school group testing program. 

B. Coordinating orientation program for new stu-

dents and students going on to junior high school. 

C. Coordinating work of all specialists (psycho-

logists, visiting teachers, etc.) with school 

staff and program. 
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D. Coordinating case studies with school staff 

and outside specialists. 

E. Coordinating a complete individual analysis 

of children as needed. 

F. Coordinating referrals of children within and 

outside the school system. 

G. Coordinating school-wide programs to reduce 

"behavior problems. 

H. Coordinating school-wide programs to identify 

and prevent school drop-outs. 

Miscellaneous 

A. Assisting in identification of gifted students. 

B. Speaking to classes on personal and social 

adjustment. 

C. Promoting P.T.A. programs of understanding and 

collaboration between school and parents. 

The role of the elementary school counselor as described 

in this study is not as broad as the description given by 

Muro (1965) or Christian (1975)• A unique role of the ele-

mentary school counselor appears to be emerging. Some 

important factors which seem to contribute to the development 

of a more unique role for the elementary school counselor 

include the following: 

1. Information from research and the ACES-ASCA position 

statement on the role of the elementary school counselor 

(McDougall & Reitan, 1963; Shertzer & Lundy, 196^5 Muro, 
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19^5 J ACES-ASCA, 1 9 6 6 , 1 9 6 9 » Braden, 1966; McCreary & 

Miller, 1 9 6 6 ; Smith & Eckerson, 1 9 6 6 ; Meeks, 1967; Faust, 

1 9 6 8 ; Boy, 1972j Lamb & Deschener, 197*0 is apparently being 

included in the curriculum of elementary school counselor 

training programs. 

2. A majority (87-5 percent) of the elementary school 

counselors surveyed reported they were trained in a program 

designed specifically for the preparation of elementary school 

counselors. Therefore, elementary school counselors are "be-

ginning to share a common background in training and are 

coming from one professional discipline. When Biggers ( 1 9 6 8 ) 

completed his jjfirst study there was a wide discrepancy in 

the training and professional background of elementary 

school counselors in Texas. 

3. Other professionals, such as educational diagnosti-

cians, are now performing some of the tasks that were per-

formed by elementary school counselors in the 1960,s. Biggers' 

(1977) follow-up study indicated a shift from individual 

testing to more time being spent in group and individual 

counseling activities. The findings in this study are con-

gruent with Biggers' (1977) study in this regard. 

An incongruence exists between the perception of the 

respondents in this study and the recommendation of the pro-

fessional counseling organizations (ACES-ASCA, 1 9 6 6 , lffej 

Lamb & Deschener, 197*0 that elementary school counselors 

should be involved in curriculum planning. Elementary 
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principals and elementary school counselors rejected items 

pertaining to the participation of the elementary school 

counselor in curriculum planning, organization, and evalua-

tion. On the other hand, the respondents accepted the 

elementary school counselor's involvement in adapting the 

curriculum for individual students. It is recommended that 

the elementary school counselor's responsibilities in 

curriculum planning, organization, and evaluation be fur-

ther researched. 

Elementary school counselors viewed advising on the 

assignment of students to classes and to teachers as an 

ideal function of the elementary school counselor. Elemen-

tary principals did not share this perception. It is recom-

mended that this inconsistency be researched. 

Providing adult education programs on understanding 

children's behavior and management was seen by elementary 

school counselors as an ideal function of the elementary 

school counselor but elementary principals did not concur 

with this viewpoint. It is recommended that this function 

be further researched. 

It is recommended that elementary school counselors and 

elementary principals in Texas begin to develop procedures 

for the implementation of the items perceived as ideal ele-

mentary school counselor functions but not being performed, 

i.e., orienting new students and students going on to junior 

high school, participating in the development of the system-

wide testing program, conducting case studies with outside 
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specialists, assisting teachers in sociometric studies, 

working more closely with the P.T.A., and providing enrich-

ment for gifted students. 

In summary, the elementary school counselor in Texas is 

seen as a professional who primarily counsels with all stu-

dents, both individually and in groups; consults with 

administrators, teachers, and parents regarding children's 

behavior; and coordinates services for children with special 

needs and the school-wide group testing program. In every 

case, the elementary principals and the elementary school 

counselors rejected the counselor's involvement in: 

curriculum organization and/or planning; planning new school 

facilities; carrying out clerical duties; arranging and 

conducting field trips for better understanding of the 

world of work; organizing an advisory council of parents, 

representatives of outside agencies, and school personnel; 

assisting teachers in the development of classroom and 

school-wide tests; and conducting action research. 



APPENDIX A 

Elementary Counselor Inventory - Christian 

Instructions: 

Read each item. Respond with a Yesf or No answer to the following 
questions: 

A, Should the elementary school counselor perform this function? 

B. Is the elementary school counselor actually performing this 
function? 

Mark your response to question A in column A and your 
question E In column E. Hark two responses for each 

response to 
item. 

Items: 
(1) . 
Yes 

A (2) 
No 

<1> B (2) 
Yaa No 

1. Help students who graduate from elementary 
school to plan programs for the next grade 
or educational level. • • • • 

2. Counsel with parents of students of superior 
Academic ability. • 1 1 • • 

3* Carry out individual counseling activities for 
students who exhibit behavior problems, • • • • 

4. Conduct group counseling sctivities for students 
who exhibit behavior problems. • • • • 

5. Provide opportunities for individual counseling 
for all students. • • • • 

6. Serve as a consultant in designingt interpreting, 
and maintaining students1 records. • • • • 

7. Serve on a faculty committee to design the 
school report card. • • • • 

8. Provide and edit child guidance material for 
students and/or staff. • • • • 

9. Plan with others for remedial programs in speech, 
reading, writing, and arithmetic. • • • • 

10. Participate in identifying and providing services 
for those who are severely disturbed. • • • • 

11. Plan with staff in arranging for special programs 
for the physically handicapped wherever possible. • • • • 

89 
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9C 

A 
Yea" No 

B 

Yes"* No 

12 * Give children intelligence teats to help identify 
children for classes for mentally retarded. • • • • 

13. Assist in identification of atudenta with superior 
academic ability. • • • • 

14. Aaaist school staff in enriching prog rasas for 
students of superior academic ability. • • • • 

15. Assume leadership in planning programs for 
identifying behavior problems as.they are 
developing* • • • • 

16. Speak to classes on problems of personal and 
social adjustment. • • • • 

17. Work with school staff in planning and implementing 
programs directed toward helping atudenta gat 
along with their age mates. • • • • 

18, Advise the school staff on the selection of group 
tests of aptitude, intelligence, and achievement 
that are not included in the systeot»wlde progrsm. • • • • 

19. Participate in helping to determine the system* 
wide testing program* • • • • 

20. Hake the results of group testing available to 
administrators and teachers. • • • • 

21. Interpret results of testing to staff, pupils, 
parents, and the public. • • • • 

22. Provide in-service education in interpreting test 
results and in using test results in diagnosing 
learning problems* • • • • 

23. Assist teschers in developing classroom and 
school-wide tests. • • • • 

24. Arrange opportunities for teachers to consult 
with elementary specialists regarding problems 
of individual children. • • • • 

25. Serve as a consultant in planning the school 
curriculum. • • O • 

26. Suggest methods for adaptations of the curriculum 
to meet individual differences. • • • • 

27. Serve with teachers as participant in instruction 
of such subjects as educational and vocational 
guidance, personal development, mental hygiene, 
and psychology. • • • • 
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28. Advise on assignment of students to classes and 
to teachers* 

29. Help plan any new school facilities. 

30. Serve as consultant to principal and superintendent 
on organisation for instruction. 

31. Assist teachers to conduct studies which show how 
students relate to each other (sociometric studies)* 

32. Flan with staff member* in conducting action 
research. 

33. Assist in the conducting of research studies to 

determine the effectiveness of the school curriculum. 

34, Assist in planning and conducting parent*teacher 
conferences• 

35. Work with school staff to identify and prevent 
potential school drop-outs. 

36, 

40. 

41. 

42. 

43. 

44. 

Plan with staff in organising the school activities 
program# 

37. Serve as a consultant on discipline problems. 

38. Organise and carry out orientation programs for 
students new to the school and for students who 
•re going on to junior high school. 

39. Conduct follow-up studies of students who have gone 
on to Junior high school or senior high school. 

Conduct continuous evaluationai checks to see if stu-
dents are working up to their measured potential. 

Contact local industry and/or business places to 
arrange for Held trips to help children observe 
the world of work. 

Screen children who need remedial work and make 
appropriate referrals. 

EatablUh procadurw for referral of b.havior problem, 
within and outside the system. 

Co-ordinate the administration of all «tandardi*ed 
tests, 

Yes 
A 
~No Yes 

B 
~No 

• • • • 
• • • • 

• • • • 

• • • • 

• • • • 

• • • • 

• • • • 

• • • • 

• • • • 
• • • • 

• • • • 

• • • • 

• • • • 

• • • • 

• • • • 

• • • • 

• • • • 
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Yes 
A 
~No 

4 

Yes 
B 
~No 

45. Be responsible for the scoring of all standard-
ized teats. • • • • 

46. Compile, with appropriate assistance, tha raaulta 
of group tests including statistical character-
isation of the results* • • • • 

47. Co-ordinate readiness testing programs in tha school. • • • • 
40. Conduct case studies with school staff and outsida 

agencies. • • • • 
49. Promote P.T*A. program* of undaratanding and collabor-

ation between school and parents. • • • • 
50. Organise and present a description of personnel 

services to the community. • • • • 
51. Aid in developing adult education programs in 

Child study and child rearing. • • • • 
52. Provide material for public welfare on achool 

pupil personnel services. • • • • 
53. Speak to civic groups on toplca relevant to pupil 

personnel services. • • • • 
54. Organise an advisory council of parents, outside 

agencies, and achool personnel for interchange of 
ideas about personnel services. • • • • 

55. Co-ordinate a complete individual analysis of 
children as needed. • • o • 

56. Facilitate and co-ordinate efforta of ail specialists 
(psychologist., visiting taachers, doctor.) working 
on a case. • • • • 

57. Provide students with appropriate grada laval infor-
mation about vocationa and occupations. • • • • 

58. Give some remedial instruction to individual children 
and small groups. • • • • 

59. Supervise tha forwarding of school records for students 
who have moved from tha district. • • • • 

60. Conduct short-tara claaaea in health and good 
grooming at some time during the year. • • • • 
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(1-4) ID Number P-

Survey of Elementary School Principals in Texas 

1. Your title is 

2. School district _____ 

3. Sex: 1. Male 2. Female 

4. Highest degree you hold: 

1. Bachelors 

2. Masters 

5. Grades in your school: 

1. K-3 

2. 4-6 

3. K-5 

_3. Doctorate 

_4. Hours beyond Masters 

_4. K-6 

_5. Other 

Total number of years your school district has employed elementary 

school counselors including 1979-80: 

1. 1-5 

2. 6-10 

3. 11-15 

_4. 16-20 

_5. 21-25 

6. More than 25 

Number of students in your building: 

1, 0-500 

2. 501-1000 

_3. 1001-1500 

4. 1501 and above 

8. Number of elementary school counselors in your school district: 

1' 1 - 1 0 3. 21-30 

^' 11"20 4. More than 30 
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(1-4) ID Number C-

Survey of Elementary School Counselors in Texas 

Your title la 

2. School district _____ 

3. Sex: 1. Male 

Highest degree you hold: 

1. Bachelors 

2. Masters 

Number o£ campuses served by you: 

1. 

2. 

3. 

_2. Female 

_3. Doctorate 

_4. Hours beyond Masters 

J*. 
_5. 

_6. More than 5 

3. 1,001-1,500 

4. 1,501 and above 

6. Number of students served by you: 

1. Less than 500 

2. 501-1,000 __ 

7. Grades you serve as an elementary counselor: 

K-3 4. K-6 

2* 4" 6 5. Other 

3. K-5 

8. Total years of counseling experience at the elementary level 

Including 1979-80: 

1' 1 - 5 ,4. 16-20 

2* 6" 1 0 5. 21-25 

1 1 - 1 5 6. More than 25 
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9. Number of elementary school counselors in your district: 

1. 1-10 3. 21-30 

2. 11-20 4. More than 30 

10. Do you work primarily with (check one); 

1. Regular students 

2. Disadvantaged students (Title I, ESEA) 

3. Special education students or 

A. Regular and special education students? 

11. Please check the response which best describes your counselor 

training program: 

1« Counselor training program designed for the preparation 

of public school counselors, all levels. 

2. Counselor training program designed for the preparation 

of elementary school counselors. 



APPENDIX B 

1008 Ravenwood Dr. 
Arlington, TX 

August 15, 1980 

Dear Professional Colleague: 

As a part of ray doctoral program in Administrative 
Leadership at North Texas State University, I am studying 
the role of the elementary school counselor in Texas as 
perceived by elementary school principals and elementary 
school counselors. I am asking you to assist in this re-
search by taking approximately ten minutes to respond to the 
enclosed questionnaire and return it to me in the self-
addressed, stamped envelope provided. 

I know you are a very busy person and I appreciate very 
much your taking time to complete and return the questionnaire. 
The replies of all respondents will be held confidential. 

Thank you for your cooperation. 

Sincerelyj 

Reba Sommerville 

Thank you for taking time NOW to complete and return the 
questionnaire. ^ ^ 

96 



Dtxax £Ltmcntaxy lincifiali and <Su^trviion ia oci^ion 
S T A T E H E A O O U A H T E M S S O S A U S T I N . T E X A S 7 • 7 CM 

August 15,1980 

Dear Elementary Principal, 

You have been selected as a member of TEPSA to participate 
in the doctoral study of the role of the elementary school counselor 
in Texas being conducted by Mrs. Reba Sommerville. 

I encourage you to complete the questionnaire and thus provide 
valuable input to this research. Mrs. Sommerville has agreed to 
write a report of the results of the study for the TEPSA Journal. 

Thank you for helping TEPSA to have a voice in this important 

research. 

Sincerely, 

Brad Duggan 
Executive Director 
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TEXAS PERSONNEL AND GUIDANCE ASSOCIATION 
3 1 6 W E S T T W E L F T H S T R E E T , S U I T E 4 0 2 / A U S T I N , T E X A S 7 8 7 0 1 

Office 

512/472-3403 

Board of Directors 

PRESIDENT 
Bonnie C. Pierson 
Del Valle Mid-School 
Del Vaile, Texas 78617 
Business: 512/385-2330 
Home: 512/263-5234 

PRESIDENT-ELECT 

Martha Salmon 
Georgetown I.S.D. 
Georgetown, Texas 78626 
Business: 512/863-6593 
Home: 512/258-6116 

SECRETARY 

Susan Hysler 

PAST PRESIDENT 

Leatnce Cleveland 

REGIONAL DIRECTORS 

Region I 
Bobbie Wilborn, 1982 

Region I! 
Geraldine Muiiins, 1983 

Region III 
Kenneth W. Waugh, 1981 

DIVISION DIRECTORS 
TSCA 

Mcliy Behannon, 1982 

TACES 
Chris Borman, 1983 

T CG A 
Vla-garet Cumpton, 1981 

TAHEAD 
Aian Hovestadt, 1983 

TEXANWC 
Oprea Anderson, 1981 

TAMEG 
Ed Bonk,1382 

TREASURER 

Crville Ballard 

STAFF SECRETARY 

Charlotte McKay 

July 29, 1980 

To All Elementary Counselors 

Enclosed with this letter is a survey being done by 
Mrs. Reba Sommerville. I would encourage you to re-
spond and return this survey as quickly as possible. 
Not only will Reba be getting some valuable informa-
tion, but so will each of you as an elementary coun-
selor. I can easily see that the statistics of this 
survey could provide some data that could be used to 
promote the growth of elementary school counseling in 
Texas. 

Some of you are probably aware that Reba Sommerville 
is a Past President of the Texas School Counselors 
Association and the Texas Personnel and Guidance Assoc-
iation. As a leader in these professional associations, 
she has always been concerned with elementary counsel-
ing. Please join her in her efforts to gather the in-
formation she needs. You will be performing a valuable 
service. 

Thank you! 

Yours truly, 

Bonnie C. Pierson 
President 

1980 CONVENTION 
OCTOBER 2-4 
EL PASO 

1981 CONVENTION 
OCTOBER 15-17 

CORPUS CHRIST! 
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POST CARD REMINDER 

September 13, 1980 

Dear Colleague, 

In August we sent you a questionnaire about the role 
of the elementary school counselor. We have not yet re-
ceived your completed questionnaire. We know that you are 
busy but your response will provide valuable information 
for the study. 

Thank you for taking time to complete and return the 
questionnaire today. 

Sincerely, 

Reba Sommerville 
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