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T h i s s tudy i s p r e s e n t e d in s ix c h a p t e r s . 

C h a p t e r I , In t roduc t ion , iden t i f i e s the growing a w a r e n e s s in 

a c a d e m i c c i r c l e s of Non-T rad i t iona l Educat ion ( N - T E ) dur ing the 

pa s t q u a r t e r c e n t u r y . 

The s u b j e c t of th is s tudy was the deve lopmen t of a p r o c e d u r e 

( r e f e r r e d to a s " m o d e l " ) f o r eva lua t ing r e a d i n e s s of facu l ty and 

a d m i n i s t r a t o r s f o r the deve lopment and imp lemen ta t i on of a b road 

p r o g r a m of N - T E in a s m a l l l i be ra l a r t s c o l l e g e . 

The p u r p o s e of the s tudy was to e s t a b l i s h a methodology f o r 

eva lua t ing the recep t iv i ty of facul ty ana a d m i n i s t r a t o r s to p r o p o s a l s 

f o r an on-going p r o g r a m of N - T E . S u b - p u r p o s e s were (1) i den t i -

f ica t ion of c r i t e r i a f o r eva lua t ing ins t i tu t ional r e a d i n e s s , (2) f ield 

app l ica t ion and t e s t of the c r i t e r i a , and (3) deve lopmen t of t echn iques 

and methodolog ies f o r d e t e r m i n i n g the op t imum s t a t e of r e a d i n e s s a 

s m a l l co l lege should ach i eve b e f o r e p roceed ing with N - T E . 

C h a p t e r II , Review of Related L i t e r a t u r e , d i s c u s s e s the e f f o r t s 

of the C o m m i s s i o n on Non-Trad i t i ona l S tudy to c l a r i f y the mean ing 



of the t e r m , "non-tradit ional education." Six areas of higher edu-

cation trends which have evolved since 1965 are examined for their 

impact on N - T E : (1) student t rends, (2) s t ructure , (3) f inance, (4) 

governance, (5) curr icu lum and instruction, and (6) employment . 

Findings gleaned f rom the trends study formed the basis for design 

of the survey instruments and interview guide used in the f ie ld w o r k . 

Chapter I I I , Design of the Model , describes the three elements 

comprising the tentative procedures: ( I ) selection of institutions and 

of faculty and administ ra tors; (2) establishment of f ield procedures, 

including the use of survey instruments and interv iew techniques; 

(3) analysis of findings obtained f rom f ield surveys and in terv iews. 

Chapter I V , F ie ld Test of the Model , presents r e s u l t s obtained 

by use of the tentative model . Institutions selected for study a r e a l l 

located within the D a l l a s / F o r t Worth Urban A r e a . Three a re s m a l l , 

p r iva te , l ibera l a r t s colleges; the fourth is a large universi ty in which 

two departments in the college of l ibera l a r ts were studied. App l i -

cation of the procedures set out in Chapter I I I a re described in deta i l . 

Facu l ty /admin is t ra tors ' Declared Acceptabi l i ty (DA) of twenty-six 

trends a re compared to the Perceived Acceptabi l i ty of these trends to 

their c o - w o r k e r s . Mean scores for each trend a r e compared by 

college and for the ent i re group of s ix ty - three respondents. These 

scores a re also compared with statements obtained in structured 



in terviews of th i r ty respondents se lec ted f r o m facul ty and a d m i n i -

s t r a t o r s at the four co l l eges . 

Insti tutionally, r e s p o n s e s ranged f rom a high level of r e a d i n e s s 

a t one college to a v e r y conserva t ive acceptance of N-TE at a n o t h e r . 

Chapter V, Evaluation and Recommendat ions , c r i t i ques the 

tentat ive model based upon the r e s u l t s obtained in the field t e s t . An 

ana lys i s i s p resen ted of the optimum s t a t e of inst i tut ional r e a d i n e s s . 

Four m e a s u r e s fo r evaluating this s t a te of r e a d i n e s s a r e ident i f ied . 

The collect ive group of respondents i s analyzed for each m e a s u r e a s 

if r ep resen t ing a s ingle inst i tut ion. Recommendat ions a r e p resen ted 

for adoption of these m e a s u r e s , for incorpora t ion of s e v e r a l spec i f i c 

changes in f o r m s and p r o c e d u r e s , and fo r f u r t h e r tes t ing in o ther 

types of inst i tut ions of higher l ea rn ing . 

Chapter VI, The Future of Non-Tradi t ional Educat ion, p r e s e n t s 

observa t ions re la t ing to the genera l izab i l i ty of the s tudy to o ther 

co l l eges . 

Judged by the r e sponse by some in te rv iewees , the c r i t i ca l 

f ac to r in implementing N-TE success fu l ly is a sp i r i t of r e a d i n e s s , 

zea l , o r f e r v o r of faculty and a d m i n i s t r a t o r s . They want to provide 

educational s e r v i c e s and want to s e r v e people whose needs have not 

been met p rev ious ly . 
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CHAPTER I 

INTRODUCTION 

Non- t rad i t iona l educat ion dur ing the th i rd q u a r t e r of the 

twent ie th cen tu ry has become a m a t t e r of i n c r e a s i n g i n t e r e s t to 

ins t i tu t ions of h i g h e r l e a r n i n g . T h i s i n t e r e s t is p rompted by s e v e r a l 

c i r c u m s t a n c e s , among which a r e : the fou r - fo ld i n c r e a s e in c o l l e -

gia te n o n - d e g r e e - c r e d i t c o u r s e s dur ing the t e n - y e a r per iod of 

1962-72, 2 , 6 8 0 schoo l s r epor t ing (24, p . 517) , and the 18.9 p e r 

cent i n c r e a s e between 1969 and 1972 in the n u m b e r of p e r s o n s 

pa r t i c ipa t ing in adul t educat ion p r o g r a m s o f f e r e d by f o u r y e a r 

co l l eges and u n i v e r s i t i e s (14 , p . 10). 

Ref lec t ive of the growing i n t e r e s t in non - t r ad i t i ona l educa t ion , 

t h e r e have been produced within r ecen t y e a r s a s i z a b l e n u m b e r of 

r e p o r t s , s t u d i e s , policy s t a t e m e n t s , and books of p a r t i c u l a r s i g n i f -

i c a n c e . T h e s e have been s p o n s o r e d o r p r e p a r e d by o r g a n i z a t i o n s 

such a s the Col lege E n t r a n c e Examina t ion B o a r d , the Educat ional 

T e s t i n g S e r v i c e , the Sou the rn Assoc ia t ion of Co l l eges and S c h o o l s , 

the C a r n e g i e C o m m i s s i o n on Higher Educat ion and the C o m m i s s i o n 

on Non-Trad i t iona l S tudy . A n u m b e r of c r i t i c a l l y - a c c l a i m e d a u t h o r s 

have made subs t an t i a l con t r ibu t ions to the growing volume of 



l i t e r a t u r e in the f i e l d , among them H e s b u r g h , M i l l e r , and Whar ton ; 

Gould; Houle; C r o s s , Va l l ey , and A s s o c i a t e s ; and M e y e r . 

T h e s e con t r ibu t ions have laid the foundat ions f o r the m o r e 

s p e c i f i c s t u d i e s that now a r e needed . Among the non- t r ad i t i ona l 

educat ion i s s u e s that m e r i t a t ten t ion a r e t he se : s e l ec t ing f acu l ty , 

evaluat ing communi ty r e a d i n e s s , developing and managing p r o g r a m s , 

counse l ing of non- t r ad i t i ona l s t u d e n t s , and des igning f a c i l i t i e s f o r 

op t imal l e a r n i n g . T h e r e i s , h o w e v e r , a fundamenta l i s s u e that m u s t 

be r e so lved be fo re a col lege can expec t to move f o r w a r d s u c c e s s f u l l y 

in a p r o g r a m of non- t r ad i t iona l educa t ion . T h a t i s sue is the ques t ion 

of ins t i tu t ional r e a d i n e s s f o r change . J a c k Lindquis t ca l led a t ten t ion 

to this i s sue a t the 1973 Glens F a l l s C o n f e r e n c e . 

. You don ' t change u n l e s s you have need to c h a n g e . 

T h a t need c a n ' t j u s t be a need in the mind of the p r e s i -
dent o r the f inancia l o f f i c e r o r an innovative young facu l ty 
m e m b e r . The need has to be a fe l t need among m o s t of the 
people who can make a dec i s ion to change and who a r e in 
con t ro l of the i n s t r u m e n t s of c h a n g e . 

In h ighe r educa t ion , that m e a n s facu l ty (20 , p . 3 ) . 

S u b j e c t of the S tudy 

The s u b j e c t of this s tudy was the deve lopment of a p r o c e d u r e 

f o r eva lua t ing facu l ty and s t a f f of a s m a l l l i b e r a l a r t s co l lege a s 

to t h e i r s t a t e of r e a d i n e s s to move f o r w a r d in developing and 

implement ing a p r o g r a m of non- t r ad i t iona l educa t i on . 



P u r p o s e s of the Study 

The p u r p o s e of the s tudy was to e s t a b l i s h a r a t iona l m e t h o d -

ology f o r eva lua t ing the recep t iv i ty of col lege facu l ty and a d m i n i s -

t r a t ion to p r o p o s a l s f o r an on-going p r o g r a m of non - t r ad i t i ona l 

educa t ion . S u b - p u r p o s e s of the s tudy w e r e : (1) to ident i fy the 

s p e c i f i c c r i t e r i a a p p r o p r i a t e in evaluat ing an in s t i t u t ion ' s s t a t e of 

r e a d i n e s s to begin a p r o g r a m of non- t r ad i t iona l educa t ion , (2) to 

f ie ld t e s t the c r i t e r i a in s m a l l l i be ra l a r t s c o l l e g e s , and (3) to 

develop a model of t echn iques and methodolog ies w h e r e b y a s m a l l 

l i be r a l a r t s co l lege may d e t e r m i n e the op t imum s t a t e of r e a d i n e s s 

it should ach i eve b e f o r e p roceed ing with a p r o g r a m of n o n - t r a d i -

t ional educa t ion . 

Def ini t ions 

Def ini t ions of t e r m s ut i l ized throughout th i s s tudy a r e a s 

fo l lows . T h e o r d e r in which the def in i t ions a r e given is not 

s i g n i f i c a n t . R e f e r e n c e s to the t e r m "mode l " a r e to be cons t rued 

a s meaning a " s e t of p r o c e d u r e s to be fo l lowed. " 

Adult: A p e r s o n who has c o m e into that s t a g e of l i fe in which 

he has a s s u m e d r e spons ib i l i t y f o r h imse l f and usua l ly f o r o t h e r s , 

and who has concommi tan t l y accep ted a func t iona l ly p roduc t ive ro le 

in h is c o m m u n i t y (18 , p . 29) . 

Educat ion: The c r ea t i on and ma in t enance of i n s t ruc t iona l 

s i tua t ions that provide e x p e r i e n c e s in which both i n fo rma t ion and 



the con t ro l of the a p p r o p r i a t e in te l lec tual behav io r a r e s y s t e m a t i -

ca l ly and s i m u l t a n e o u s l y a c q u i r e d (18, p . 31 ) . 

T r a d i t i o n a l Educat ion: T h a t concept of p o s t - s e c o n d a r y 

educat ion which may be c h a r a c t e r i z e d , f o r any given ins t i tu t ion , a s 

mee t ing m o s t o r a l l of the following p a r a m e t e r s : (1) the c a m p u s is 

the locus of gene ra l a d m i n i s t r a t i v e ac t i v i t i e s and of a s u p e r m a j o r i t y 

of a l l i n s t ruc t iona l a c t i v i t i e s ; (2) the h o u r s of ope ra t i on of g e n e r a l 

a d m i n i s t r a t i v e and a c a d e m i c o f f i c e s coincide with the dominant 

p a t t e r n of p r o f e s s i o n a l and g e n e r a l b u s i n e s s o f f i c e s of the c o m m u n i t y 

in which the ins t i tu t ion is located; (3) a v a s t m a j o r i t y of the s tuden t s 

p u r s u e t h e i r s t u d i e s on a full—time b a s i s and main ta in cont inuous 

e n r o l l m e n t dur ing the r e g u l a r a c a d e m i c t e r m s of the ins t i tu t ion; 

(4) the a c a d e m i c p r o g r a m is s t r u c t u r e d s o that the s tudent will c o m -

ple te a subs t an t i a l n u m b e r of b r o a d - t o p i c , g e n e r a l educat ion c o u r s e s 

b e f o r e a d m i s s i o n to spec i a l i z ed c o u r s e s in d e c l a r e d m a j o r and 

m i n o r f i e lds of s tudy; (5) t eaching me thods r e l y heavi ly upon l e c t u r e s 

by i n s t r u c t o r s with l imi ted c l a s s p a r t i c i p a t i o n , ch ie f ly in the f o r m of 

a n s w e r s to d i r e c t ques t ions ; (6) the c o u r s e s o f f e r e d have been 

des igned p r i m a r i l y a round the p r e - e x i s t i n g e x p e r t i s e of t h e n - t e a c h -

facu l ty m e m b e r s ; (7) the evaluat ion of s tuden t p e r f o r m a n c e is based 

p r i m a r i l y upon the s t u d e n t ' s wr i t t en r e s p o n s e to ques t i ons o r s t a t e -

m e n t s posed by the i n s t r u c t o r ; a n d , (8) the a c h i e v e m e n t of the s t u d e n t ' s 



a c a d e m i c goal is m e a s u r e d by the p a s s a g e of c o u r s e s , the a c c u m u -

lat ion of c r e d i t s , and the a t t a inmen t of an a c c e p t a b l e g r a d e point 

a v e r a g e . 

Non-Trad i t iona l Educat ion: T h a t concept of p o s t - s e c o n d a r y 

educat ion in which the p a r a m e t e r s that c h a r a c t e r i z e t r ad i t iona l 

educat ion a r e s e t a s i d e o r mod i f i ed . 

Background and S ign i f i cance 

A m e r i c a n co l l eges and u n i v e r s i t i e s have e x p e r i e n c e d d r a -

m a t i c changes in the pa s t s e v e n t y - f i v e y e a r s . Until World War II 

t he se co l l eges could bes t be d e s c r i b e d a s the p r o m o t e r s of i n t e l -

lec tual e l i t i s m , w h e r e a s the co l lege p o s t u r e sh i f t ed to one of 

e g a l i t a r i a n i s m a s the waves of e x - G I ' s f r o m World War II and the 

Korean Conf l ic t descended upon the A m e r i c a n c a m p u s . A second 

m a j o r s h i f t o c c u r r e d dur ing the 1960's a s the Civi l Rights M o v e -

ment gave p o s t - s e c o n d a r y educat ion a new t h r u s t b e s t d e s c r i b e d a s 

the concept of u n i v e r s a l a c c e s s . 

The changing s p i r i t of p o s t - s e c o n d a r y educat ion is r e f l e c t ed 

in the r e m a r k s made a s t a Un ive r s i ty of A r i z o n a F r e s h m a n 

Or ien ta t ion l e c t u r e in 1942 by G. M. B u t l e r , Dean of the Col lege 

of E n g i n e e r i n g , to the en t e r i ng c l a s s of eng inee r ing s t uden t s (1) . 

He spoke of c a r e e r c h o i c e s , a c a d e m i c s t a n d a r d s , and p e r s o n a l 

g o a l s . As he d r e w n e a r the c lo se of h is ta lk he admoni shed h is 

aud ience : T h e r e c o r d s of eng ineer ing s choo l s a c r o s s th is c o u n t r y , 
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including those of Ar izona , show that out of e v e r y th ree in-coming 

engineering s tudents one will t r a n s f e r to another academic a r e a 

before graduat ion, a second will drop out of college en t i r e ly , and 

only the third will complete the r equ i rement s f o r a bache lo r ' s 

degree in engineer ing . Then he sa id , "Look at the person on your 

l e f t , the one on your r ight , and now at yourse l f . You must decide 

which of these three s tudents you will b e ! " 

The returning ve te rans of World War II and the Korean Con-

fl ict formed success ive waves of o lde r , more ma tu re s tudents who, 

along with wives and chi ldren , engulfed the Amer ican campus during 

the 1940-50 e r a . As these s tudents completed the i r s t ud i e s , the 

faces of the s tudents remaining on the campus began to look more 

like those of the p r e - w a r y e a r s . However, the age composit ion of 

the student body was again destined to change during the 1960's . As 

the p r e s s u r e s of the Vietnam War and the threa t of mi l i t a ry s e r v i c e 

impinged upon the nat ion 's young men , many of them sought the 

sanc tuary of the d ra f t - exempt s ta tus of "college s t u d e n t . " Many of 

these men, encouraged by the avai labi l i ty of federa l g ran t s and 

r e s e a r c h p r o j e c t s , continued the i r s tudies into the pos t -g radua te 

y e a r s . Th is combination of p r e s s u r e and opportunity se rved to 

lengthen the s tay of many men on campus , and to r a i s e the average 

age of college s tudents once m o r e . 



Encouraged by the widespread expansion of community col leges 

during the 1950's and the 1960's, adul ts of al l ages re turned to c o l -

lege c l a s s r o o m s . The consequence of this evident d e s i r e fo r m o r e 

education by these adul ts has been tha t , in the 1970's , the ave rage 

age of s tudents is approximate ly twenty-seven y e a r s a t community 

col leges in the D a l l a s / F o r t Worth metropol i tan a r e a and at s en io r 

insti tutions like Flor ida International Universi ty (19, p . 7). 

Various f ac to r s contr ibute to change in the composit ion and 

the c h a r a c t e r i s t i c s of college s tudents . Prominent among these 

a r e the advances in technology, a s in the compute r s c i e n c e s , which 

have opened the doors to c a r e e r opportuni t ies non-exis tent in the 

1950's . Another fac to r of both concern and opportunity is the 

g r e a t e r avai labi l i ty of l e i su re t ime for the genera l public . One 

component of the l e i su re t ime fac tor is the nation-wide inc rease in 

number and proport ion of r e t i r e e s in the population. The r e t i r e e s ' 

genera l ly improved health and longer life spans contr ibute to making 

this group a potential sou rce of s tuden ts . T h e i r unique i n t e r e s t s 

and needs will requi re ad jus tments in college c u r r i c u l a , jus t a s 

col leges have developed cu r r i cu l a to meet the needs of pe r sons s e e k -

ing c a r e e r s in gerontology (21, pp. 128). The f ac to r of s e l f - f u l f i l l -

ment has drawn o ther s tudents to the college campus . Some of 

these s tudents a r e s t r ik ing out on new c a r e e r paths a f t e r re ject ing 

the "company-man" role of e a r l i e r y e a r s . Other s tudents a r e 
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women with grown c h i l d r e n , who s e e k i ncome-p roduc ing c a r e e r s 

and who need to up -da t e t h e i r sk i l l s and knowledge in o r d e r to c o m -

pete s u c c e s s f u l l y in the b u s i n e s s w o r l d . On a b r o a d e r s c a l e t h e r e 

a r e the m a t u r e s tuden t s who want to expand t h e i r knowledge and 

s k i l l s in o r d e r to upgrade t h e m s e l v e s in a l r e a d y s u c c e s s f u l b u s i n e s s 

o r p r o f e s s i o n a l c a r e e r s . Taken t o g e t h e r , these f a c t o r s indicate the 

need f o r A m e r i c a n co l l eges and u n i v e r s i t i e s to a s s u m e a new p o s -

t u r e in which the under ly ing t h e m e is " l i f e - long l e a r n i n g . " 

In r e s p o n s e , the co l l eges m u s t d e t e r m i n e the m a n n e r by which 

they can bes t s a t i s f y the evolving needs of t hese new l e a r n e r s . 

S o m e , l ike E m p i r e S t a t e Co l l ege , a r e a l r e a d y mee t ing s u c h needs 

(13) . O t h e r in s t i t u t ions , h o w e v e r , a r e p roceed ing with much cau t ion . 

What is the r e a s o n f o r th i s s low r e s p o n s e to a p p a r e n t and d e m o n -

s t r a t e d n e e d s ? Is it due to a lack of adequa te i n fo rma t ion about 

s tuden t d e s i r e s ? O r , do the co l l eges e x p e r i e n c e facu l ty r e s i s t a n c e 

to developing new c o u r s e s o r to e s t ab l i sh ing new p r o f i c i e n c i e s in 

u n f a m i l i a r s u b j e c t a r e a s ? A r e s o m e ins t i tu t ions encoun te r ing 

r e s i s t a n c e due to i ne r t i a in peop le , p r o g r a m s , o r p r o c e s s e s ? Do 

o t h e r s lack su f f i c i en t c o n t r o l s o v e r the e x t e r n a l f a c t o r s that s e t the 

pace f o r ins t i tu t ional a c t i on? In ye t o t h e r co l l eges the r e a s o n f o r 

r e l u c t a n c e may not be s o e a s i l y d e f i n e d . In t h e s e , i s the r e s i s t a n c e 

rooted in a facu l ty o r s ta f f unce r t a in ty about the e f f e c t s of molding 

new and t r ad i t i ona l p r o g r a m s ? 



Severa l organizations have responded in this spectrum of 

concerns. The C A E L Assembly, numbering more than 160 inst i -

tutions, has been formed in cooperation with the Educational Test ing 

Serv ice to undertake the Cooperative Assessment of Exper ient ia l 

Learning. Its focus is on the var ie ty of educational, socia l , and 

philosophical issues surrounding experient ial learning (23) . A 

second group, the Council for the Advancement of Smal l Col leges, 

provides a forum for the interchange of information about programs 

and experiences of sma l l e r colleges throughout the United States (7 ) . 

A th i rd organization is the Southern Association of Colleges and 

Schools. Its Commission on Colleges has released two reports of 

par t icular value to higher education institutions that a re examining 

the opportunities and demands of non-tradit ional education. One is 

the "Standard Nine Study ," undertaken as the base for evaluating 

the developing innovative programs for adult education (9 ) . The 

second is a study on the future uti l ization of the continuing education 

unit ( C E U ) . It deals with the administrat ive , faculty, and staff con-

cerns and considerations as wel l as with non-academic ut i l izat ion 

of C E U ' s (10) . 

Since 1970 there has been a profusion of wri t ings containing 

ei ther a global concern with o r a specific and l imi ted focus on 

significant issues effecting the field of non-tradit ional education. 

These writ ings range f rom compilations of factual data, such as the 
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New York T i m e s Guide to Continuing Education in Amer i ca (3), to 

the many s tudies of the Carnegie Commiss ion on Higher Education 

(2, 3 , 4 , 5 , 6) . In Pa t t e rn s for Lifelong Learning both philosoph-

ical and implementation i ssues a r e d iscussed by Hesburgh, Mi l l e r , 

and Wharton (15). Two companion r epo r t s by the Commiss ion on 

Non-Tradit ional Study, Diversi ty by Design (11), and The External 

Degree (17) deal with the problems faced by insti tutions of h igher 

learning and the i r s tudents a s they explore togethe r the new 

f r o n t i e r s of non-tradi t ional p r o g r a m s . In addit ion, these s tudies 

p resen t guidelines f o r the development of such new p r o g r a m s . 

C r o s s , Valley, and Assoc i a t e s , in Planning Non-Tradit ional P r o -

g r a m s (12) synthes ize the background information and ma te r i a l 

which was used by the Commiss ion in i ts ana lys i s of p rob lems and 

i s s u e s . Schein (22), in a repor t fo r the Carnegie Commiss ion , 

deals with both p resen t p rac t ice and some "new hor izons" in the 

prepara t ion and continuing education of p ro fe s s iona l s , a s opposed 

to the semi - sk i l l ed and unskilled w o r k e r s . 

The c r i t i ca l i ssue which e m e r g e s f rom all d i scuss ions on non-

tradit ional education is that of institutional r e a d i n e s s . The si tuation 

is best summar i zed by r e f e r r i n g to a 1972 su rvey of conditions and 

at t i tudes towards non-tradi t ional educational opportuni t ies and p r o -

g r a m s . Ruyle and Geiselman (12) found in a su rvey of 2 ,670 

accredi ted inst i tut ions of higher learning that the four m o s t -
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commonly c i ted d i f f i cu l t i e s o r o b s t a c l e s in the path of n o n - t r a d i -

t ional educat ion w e r e : (1) s h o r t a g e of f u n d s , (2) d i f f icu l ty in 

a s s e s s i n g n o n c l a s s r o o m l e a r n i n g , (3) c o n c e r n about a c a d e m i c 

s t a n d a r d s , and (4) facu l ty r e s i s t a n c e . It was noted a l s o that t h e s e 

p r o b l e m s w e r e r e p o r t e d m o r e of ten by u n i v e r s i t i e s than by co l l eges 

(12 , p . 87) . 

A p a r a l l e l s u r v e y was u n d e r t a k e n , a l s o in 1972, by the E d u c a -

tional T e s t i n g S e r v i c e and Response Ana lys i s C o r p o r a t i o n . T h i s 

s u r v e y of adul t l e a r n e r s and would-be l e a r n e r s yielded pe r t i nen t 

da ta on the p ro f i l e of these r e s p o n d e n t s , which r evea led that 

. . . 77 p e r c e n t of adul t A m e r i c a n s (aged e igh teen to 
s ix ty ) r e p o r t i n t e r e s t in l ea rn ing m o r e about s o m e s u b j e c t 
o r pursu ing s o m e sk i l l ; a r e m a r k a b l e 31 p e r c e n t of the 
populat ion is engaged in s o m e f o r m of adul t l ea rn ing ; and 
95 p e r c e n t of the p r e s e n t l e a r n e r s wish to cont inue t h e i r 
l ea rn ing (12 , p . 15). 

O the r s ign i f i can t f indings included the following: 82 p e r cen t of the 

l e a r n e r s and would-be l e a r n e r s a r e in the 2 5 - p l u s age group; 77 

p e r cent a r e m a r r i e d and 7 p e r cent a r e widowed o r d ivorced ; 55 

p e r cent a r e employed f u l l - t i m e ; a t l e a s t 82 p e r cent have comple ted 

high school ; a n d , 74 p e r cent l ive in u rban c e n t e r s . 

In s u m m a r y , t hese l e a r n e r s and would-be l e a r n e r s a r e a d u l t s , 

with adul t i n t e r e s t s and r e s p o n s i b i l i t i e s to f a m i l y and c o m m u n i t y . 

While t hese l e a r n e r s and would-be l e a r n e r s s e e k knowledge and 

m a s t e r y of s k i l l s , i d e a s , and c o n c e p t s , it is the funct ion of those 
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providing ins t ruc t ion to give d i r ec t ion to the l ea rn ing e x p e r i e n c e s o 

that it c o m e s t oge the r a s an educat ional p r o c e s s . 

The under ly ing p r e m i s e s of th is s tudy a r e (1) that adul t 

l e a r n e r s a r e the p r i m e b e n e f i c i a r i e s of non- t r ad i t i ona l educa t ion , 

(2) that f a c u l t y / s t a f f a r e the chief a c t o r s in developing c a m p u s p o s -

t u r e r ega rd ing such educa t ion , (3) that th i s p o s t u r e r e f l e c t s , in p a r t , 

f a c u l t y / s t a f f a t t i t udes toward t r e n d s in h ighe r educa t ion , and (4) that 

such a t t i t udes a r e ident i f iable and m e a s u r a b l e . T h e r e f o r e , th i s 

s tudy is conce rned with the deve lopment of a model f o r eva lua t ing 

the s t a t e of f a c u l t y / s t a f f r e a d i n e s s to c o m m i t i t se l f to an on-going 

p r o g r a m of non- t r ad i t iona l educa t ion , and with the r e f i n e m e n t of 

that model a f t e r su i t ab l e f ield t e s t i n g . 

S o m e E x p l o r a t o r y Ques t ions 

When is an inst i tut ion of h ighe r educa t ion r eady to c o m m i t 

i t se l f who lehea r t ed ly to moving f o r w a r d with a p r o g r a m of non-

t rad i t iona l educa t ion? T h a t is the under ly ing ques t ion of th i s s t u d y , 

and it r e q u i r e s a s e r i e s of eva lua t ions be fo re it can be a n s w e r e d 

s u c c e s s f u l l y . However , b e f o r e such eva lua t ion can be made t h e r e 

a r e many s p e c i f i c ques t i ons that r e q u i r e a n s w e r s . T h e s e l a t t e r 

ques t i ons lend much of the d i r ec ton to this s tudy a s well a s f o r the 

deve lopment of a model f o r evaluat ing ins t i tu t ional r e a d i n e s s . 

S o m e of t hese ques t ions a r e a s fo l lows . 
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Does non- t r ad i t iona l educat ion pose a t h r e a t to the s t a t u s quo 

f o r facu l ty o r a d m i n i s t r a t o r s ? Is th is t h r e a t r e a l o r i l l u s o r y ? If 

c o n c e r n s about the s t a t u s quo a r e w e l l - g r o u n d e d , does th i s m e a n 

that co l l eges and u n i v e r s i t i e s need a d i f f e r e n t kind of facu l ty o r 

a d m i n i s t r a t o r s f o r the s u c c e s s f u l ope ra t ion of non- t r ad i t i ona l e d u -

cat ion p r o g r a m s ? 

How do funding c o n s t r a i n t s b e a r upon facu l ty and a d m i n i s t r a t o r s ' 

a t t i t udes t o w a r d s non- t rad i t iona l educa t ion? 

What c o n c e r n s a r i s e r ega rd ing the qua l i ty of educat ion in non-

t r ad i t iona l p r o g r a m s ? 

Does ins t i tu t ional image s u f f e r ill e f f e c t s when the inst i tut ion 

e m b a r k s on a m a j o r p r o g r a m of non- t r ad i t iona l educa t ion? 

Do new c l a s s s c h e d u l e s , new o f f i ce h o u r s f o r f acu l ty and s t a f f , 

and new c l i en t e l e f o r c o u n s e l o r s and a d v i s o r s , n e c e s s i t a t e d by a non-

t r ad i t iona l p r o g r a m , r e q u i r e se t t ing up new r u l e s f o r the r e l a t i o n -

s h i p s between s t u d e n t s , f a cu l t y , and a d m i n i s t r a t o r s ? 

How is the p r e s t i g e of f acu l ty , and of a d m i n i s t r a t o r s , a f f ec t ed 

by t h e i r suppor t ing o r pa r t i c ipa t ing in p r o g r a m s of non- t r ad i t i ona l 

educa t ion , e s p e c i a l l y when viewed by pa r t i c ipa t ing s t a f f , f acu l ty , 

s t u d e n t s , and a l u m n i ? 

L imi t a t ions and C o n s t r a i n t s 

Ins t i tu t ions of h ighe r educat ion may v a r y widely in s i z e , s c o p e 

of p r o g r a m s , ins t i tu t ional p u r p o s e s , and the c h a r a c t e r and extent of 
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c o n t r o l s e x e r c i s e d by governing b o a r d s and r e l a t ed o t h e r s . T h e s e 

ins t i tu t ions may be b road ly c l a s s i f i e d in a n u m b e r of w a y s , among 

them the fol lowing: (1) by s i z e and s e x c l a s s i f i c a t i o n of the s tuden t 

body, (2) by an u r b a n / r u r a l l o c a t o r d e s c r i p t o r , (3) by level of 

a c a d e m i c o f f e r i n g — j u n i o r co l l ege , s e n i o r c o l l e g e , u n i v e r s i t y , o r 

g radua te s c h o o l , (4) by p r o g r a m a r e a — s u c h a s , f ine a r t s , l i be ra l 

a r t s , t e c h n i c a l , o r p r o f e s s i o n a l , (5) by legal s t a t u s a s a public o r 

p r i v a t e ins t i tu t ion , and (6) by the governing b o a r d ' s ex tent of a u t o n -

o m y — w h e t h e r r e spons ib l e to an e l e c t o r a t e , a h ighe r b o a r d , a public 

o f f i c i a l , a r e l ig ious body, o r to c o r p o r a t i o n s t o c k h o l d e r s . 

T h e s e s ix c a t e g o r i e s yield l i m i t l e s s combina t ions of i n s t i t u -

t ional p r o f i l e s when the v a r i a n c e s and nuances of s t r u c t u r e a r e 

c o n s i d e r e d . T h i s s t udy , howeve r , was not an inves t iga t ion of the 

many ins t i tu t ional types that could be s o iden t i f i ed . R a t h e r , i t s 

p r i m a r y focus was on the p r o c e s s e s and c r i t e r i a by which ins t i tu t ions 

of h i g h e r educat ion may be eva lua ted a s to t h e i r r e a d i n e s s to move 

into the a r e a of non- t r ad i t i ona l educa t ion . T h e appl ica t ion of 

s e l e c t e d methodolog ies and techn iques to s e v e r a l ins t i tu t ions a i d s in 

re f in ing the p r o c e s s e s and c r i t e r i a to be included in the resu l t ing 

m o d e l . T h e r e f o r e , the choosing of a p p r o p r i a t e ins t i tu t ions to s e r v e 

a s f ield t e s t s u b j e c t s r e q u i r e d that c o n s i d e r a t i o n be given to the 

g e n e r a l app l icab i l i ty of t h e i n s t r u m e n t s and methodo log ies in a 

v a r i e t y of s i t u a t i o n s . As a guide to the s e l ec t i on of t e s t ins t i tu t ions 
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the following f ac to r s were determined to be the most useful in fui— 

thering the a i m s of this study: That each college be (1) a s m a l l , 

coeducational institution in which the academic p rogram is basical ly 

t radi t ional , (2) location in a m a j o r metropol i tan a r e a in which there 

a r e s eve ra l insti tutions offer ing choices of p r o g r a m s to prospect ive 

s tuden ts , (3) a sen io r inst i tut ion, in which academic or ientat ion 

emphasized the teaching of undergraduates r a t h e r than emphasiz ing 

r e s e a r c h o r community s e r v i c e s , (4) of a l ibera l a r t s pe r suas ion , 

hence l e s s affected in its t radi t ions by community reques t s fo r p r o -

g ram modificat ions to sui t the needs of bus iness , indus t ry , o r 

government , (5) p r iva te , having maximum degree of f r eedom of 

operat ion insofar a s s ta te agency jur isdic t ion may be concerned , and 

(6) independent in its governance , removed a s much a s poss ible 

f rom the exe rc i s e of external con t ro l s . In addition to these c r i t e r i a 

there remained the dual r equ i rement s of access ib i l i ty f o r field study 

and of institutional authorizat ion to undertake the s tudy. 

Th is study was designed to es tabl i sh sui table methodologies 

and techniques fo r the evaluation of institutional r ead iness to p r o -

ceed with a broad p rogram of non-tradi t ional educat ion. The field 

s tudy, t h e r e f o r e , focused on the at t i tudes and philosophies of those 

persons who hold key posi t ions of influence over day-by-day campus 

l i fe . Within the sphere of academic adminis t ra t ion this includes the 

chief execut ive , the s en io r academic o f f i c e r , p rogram a r e a 
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c h a i r p e r s o n s , and f u l l - t i m e facu l ty . Within the a r e a of g e n e r a l 

a d m i n i s t r a t i o n , in addi t ion to the chief execu t i ve , the key o f f i c e r s 

include those r e s p o n s i b l e f o r a d m i s s i o n s , r e g i s t r a t i o n , s tuden t 

r e c o r d s , a lumni s u p p o r t , s tudent s e r v i c e s , phys ica l p lan t , and 

f i n a n c e . 

B a s i c A s s u m p t i o n s 

The following a s s u m p t i o n s w e r e made re la t ive to the conduct 

and a n a l y s e s of th is s tudy: f i r s t , that the s u b j e c t s pa r t i c ipa t ing in 

the f ie ld t e s t would respond hones t ly to the wr i t t en and o r a l q u e s t -

t ions p r e s e n t e d to t hem; s e c o n d , that the s u b j e c t s would be candid 

and f o r t h r i g h t in e x p r e s s i n g t h e i r a t t i t udes t o w a r d s non- t r ad i t iona l 

educat ion and in ident i fying the needs of t h e i r ins t i tu t ion if it w e r e 

to e m b a r k upon a p r o g r a m of non- t r ad i t iona l educa t ion; a n d , t h i r d , 

that the opinions e x p r e s s e d by the s u b j e c t s would be indicat ive of the 

pos i t ions they would take if the inst i tut ion w e r e a t the point of m a k -

ing a dec i s ion to s t a r t o r expand a p r o g r a m of non- t r ad i t i ona l 

educa t ion . 

P r o c e d u r e Overv iew 

T h i s s tudy was o rgan ized into f o u r m a j o r c o m p o n e n t s . T h e 

f i r s t is the des ign of the ten ta t ive model f o r eva lua t ing ins t i tu t ional 

r e a d i n e s s . T h i s component included the des ign of the a t tendant 

f o r m s and p r o c e d u r e s . The second was the f ie ld t e s t of the 
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procedures , including the select ion of inst i tut ions and par t i c ipan ts , 

and the analys is of in format ion obtained f r o m the respondents. T h e 

th i rd component was an evaluat ion of the tentat ive p rocedures , i ts 

inst ruments and techniques. T h e f inal component was p repara t ion 

of a rev ised model which may then be u t i l i zed in evaluat ing ins t i tu -

t ional readiness f o r non- t rad i t iona l education at o ther insti tut ions 

of h igher l e a r n i n g . 
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CHAPTER II 

REVIEW O F RELATED LITERATURE 

T h i s s tudy was in the g e n e r a l r e a l m of non- t r ad i t i ona l 

educa t ion . S p e c i f i c a l l y , it focused on the eva lua t ion of ins t i tu t ional 

r e a d i n e s s f o r implementa t ion of a b road p r o g r a m of non - t r ad i t i ona l 

educat ion in a s m a l l l i b e r a l a r t s c o l l e g e . T h e eva lua t ion of i n s t i t u -

t ional r e a d i n e s s r e q u i r e s f i r s t , an examina t ion of the t e r m s and 

t r e n d s r e l evan t to such s tudy , and s e c o n d , an examina t ion of the 

ins t i tu t ional r e s p o n s e to the e m e r g i n g concep t s of non- t r ad i t iona l 

educat ion a s r epo r t ed in the l i t e r a t u r e of the f i e l d . 

T e r m i n o l o g y 

What is "non- t r ad i t iona l educa t ion?" In C h a p t e r One the 

t e r m was def ined a s the oppos i te of " t r ad i t iona l educa t ion . " An 

examina t ion of the f a c t o r s that b e a r upon th i s def in i t ion i s s e t out 

be low. 

The C o m m i s s i o n on Non-Trad i t iona l S tudy (25) w r e s t l e d a t 

length with v a r i o u s de f in i t i ons . I ts s t a t e m e n t on the d i f f icu l ty in 

deal ing with the p r o b l e m p rov ides insight into the e l u s i v e n e s s of a 

su i t ab l e de f in i t ion . 
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. . . T h e t e r m non- t rad i t iona l bothered us; at least 
one C o m m i s s i o n m e m b e r disapproved of it c o m p l e t e l y , and 
others found it i r r i t a t i n g . Y e t we could not hit upon another 
t e r m . Unconvent ional , for e x a m p l e , posed the same d i f f i -
cul t ies as non- t rad i t iona l . Anything that suggested we w e r e 
deal ing wi th f o r m s o r means o r models o r even concepts that 
w e r e new was a lso bound to be a m i s n o m e r ; we w e r e a w a r e 
f r o m the s t a r t that just about every th ing we w e r e examin ing 
was not new at a l l . I f newness ex is ted , it came in the v a r i e t y 
and vo lume of combinat ions and s t ruc tu re wi th in which these 
e f for ts of the past w e r e being placed and, t h e r e f o r e , in the 
increased options fo r the indiv idual . A l t e r n a t i v e approaches 
seemed vague and unsat is fac tory . N o r did we wish non-
t rad i t iona l to be an a l l - i n c l u s i v e synonym for the pure ly 
technological approaches to learn ing as exempl i f i ed by t e l e -
v is ion , c o m p u t e r s , casset tes , o r o ther dev ices . Even i f we 
found the r ight t e r m , what chance was there that we could 
define it wi th total inclusiveness o r prec is ion ( 2 5 , p . x iv)? 

H o w e v e r , as the C o m m i s s i o n noted, the m e m b e r s a lways 

seemed to sense the a r e a s of educational p rac t ice that s e r v e as the 

centro id of the concept. T h e y concluded that 

. non- t rad i t iona l study is m o r e an at t i tude than 
a sys tem and thus can never be defined except tangent ia l ly . 
T h i s at t i tude puts the student f i r s t and the inst i tut ion second, 
concentrates m o r e on the f o r m e r ' s need than the l a t t e r ' s 
convenience, encourages d i v e r s i t y of individual opportuni ty 
r a t h e r than u n i f o r m p r e s c r i p t i o n , and deemphasizes t i m e , 
space, and even course requ i rements in f avor o f competence 
and, where app l icab le , p e r f o r m a n c e . It has concern fo r the 
l e a r n e r of any age and c i r c u m s t a n c e , f o r the degree asp i ran t 
as w e l l as the person who finds suf f ic ient r e w a r d in enr ich ing 
l i fe through constant , p e r i o d i c , o r occasional s tudy. T h i s 
att i tude is not new; it is s i m p l y m o r e preva lent than it used 
to be . I t can s t imula te exci t ing and h igh-qua l i ty educational 
p rogress; it can a l s o , unless grea t c a r e is taken to protect 
the f reedom it o f f e r s , be the unwitt ing means to a lessening 
of academic r i g o r and even to c h a r l a n t i s m ( 2 5 , p . x v ) . 

T h e C o m m i s s i o n read i ly admi t ted that some persons would 

object to the def ini t ion se lected by the C o m m i s s i o n . T h e thrust of 
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the opposi t ion would c o m e in one ins tance f r o m those who c l a i m 

that such "concerned a t t i tude has a lways ex i s t ed in a l l of t oday ' s 

i n s t i t u t ions . O t h e r s will ob jec t b e c a u s e it imp l i e s a den ig ra t ion of 

o u r t r ad i t iona l educat ional p r a c t i c e s ; " they would a s s e r t tha t rapid 

changes have been made in educat ional p r a c t i c e and a r e a l r e a d y 

too s w i f t . As the C o m m i s s i o n o b s e r v e d , h o w e v e r , the ob jec t ions 

m e r e l y pointed up the d i f f icu l ty of d rawing c l e a r - c u t def in i t ive 

l ines be tween t r ad i t iona l and non- t r ad i t i ona l educat ion (25 , p . xv) . 

An a l t e r n a t i v e to drawing a f o r m a l def ini t ion f o r " n o n - t r a d i -

t ional educa t ion" i s to u s e e x a m p l e s . T h e s e can be s e l e c t e d f r o m 

the mul t i tude of p r o g r a m s and a c t i v i t i e s which a r e c o m m o n l y 

recogn ized a s being in c o n t r a s t to c o u r s e s and s e r v i c e s o f f e r e d in 

the t r ad i t iona l mode a t the p o s t - s e c o n d a r y l e v e l . Typ ica l of t he se 

o f f e r i n g s a r e the fol lowing: (1) evening c l a s s s c h e d u l e s a s b road 

and comple t e a s day t ime s chedu l e s ; (2) week -end co l lege c l a s s e s 

(begin F r i d a y night; end Sunday a f t e rnoon) ; (3) co l l ege c r e d i t f o r 

c e r t a i n t ypes of l i fe e x p e r i e n c e s ; (4) h o m e - s t u d y c o u r s e s via 

educa t iona l -TV; (5) co l lege a d m i n i s t r a t i v e o f f i c e s main ta in ing r e g -

u l a r evening h o u r s ( e . g . , r e g i s t r a r , a d m i s s i o n s o f f i c e , f inanc ia l 

a ids ) ; (6) s tuden t counse l ing and guidance s e r v i c e s ava i l ab le r e g u -

l a r l y dur ing evenings and on weekends ; (7) h igh ly - f l ex ib le p r o g r a m s 

to p e r m i t (even e n c o u r a g e ) s tuden t s to " s t o p - o u t " f o r one o r m o r e 

t e r m s b e f o r e r e s u m i n g s t ud i e s ; and (8) c r e d i t and n o n - c r e d i t 



24 

c o u r s e s o r i en t ed to adul t l e i s u r e - t i m e i n t e r e s t s o r to s p e c i a l needs 

of r e t i r e e s . 

The d i f f i cu l t i e s i nhe ren t in defining non- t r ad i t i ona l educat ion 

can be unders tood m o r e c l e a r l y by a t t empt ing to d r a w a def ini t ion o r 

de sc r ip t i on p a r a l l e l to that s e t fo r th in C h a p t e r 1 f o r " t r ad i t iona l 

e d u c a t i o n . " T h e def ini t ion given t h e r e cons i s t ed of eight p a r a m e t e r s . 

Accord ing ly , the c h a r a c t e r i s t i c s of non- t r ad i t iona l educat ion a r e 

exp l ica ted a s fo l l ows . 

Non- t rad i t iona l educat ion is that concept of p o s t - s e c o n d a r y 

educat ion which may be c h a r a c t e r i z e d , f o r any given ins t i tu t ion , a s 

mee t ing a l l o r n e a r l y a l l of the following c r i t e r i a : (1) the c a m p u s 

is the cen t ro id of g e n e r a l a d m i n i s t r a t i v e a c t i v i t i e s , with s o m e of 

these a c t i v i t i e s main ta ined y e a r - r o u n d o r s e a s o n a l l y a t o t h e r l o c a -

t ions so a s to be in c l o s e r p rox imi ty to the public s e r v e d by the 

ins t i tu t ion; in c o n t r a s t , the c a m p u s m a y not be the s o l e locus f o r a 

m a j o r i t y of the ins t ruc t iona l ac t iv i t i e s ; (2) the h o u r s of ope ra t ion of 

gene ra l a d m i n i s t r a t i v e and a c a d e m i c o f f i c e s o v e r l a p the h o u r s of 

dominant b u s i n e s s ac t iv i ty in the c o m m u n i t y s e r v e d and o v e r l a p the 

non-work ing h o u r s of a m a j o r p a r t of the work f o r c e employed in 

the dominant b u s i n e s s s e c t o r ; (3) a mino r i t y of the s t u d e n t s p u r s u e 

t h e i r s t u d i e s on a f u l l - t i m e b a s i s ; the m a j o r i t y of the s t u d e n t s may 

be c h a r a c t e r i z e d a s pe renn ia l p a r t - t i m e e n r o l l e e s , a s s t o p - i n / 

s t op -ou t e n r o l l e e s whose a t tendande in co l lege m a y o r m a y not be 
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re l a t ed to ea rn ing a d e g r e e , o r a s delayed s t a r t e r s who have not 

begun co l l eg ia te s tudy t i l l a f t e r t h e i r high school c l a s s would have 

n o r m a l l y comple ted the s e n i o r y e a r of co l lege ; (4) the a c a d e m i c 

p r o g r a m s prov ide enough f lexib i l i ty that the s tudent may schedu le 

f i r s t those c o u r s e s which he p e r c e i v e s a s having the m o s t i m m e d -

iate r e l evance to a job o r to the s a t i s f a c t i o n of o t h e r p e r s o n a l 

needs ; (5) teaching methods c e n t e r a round the concept of the c l a s s -

room being a p lace f o r the deve lopment of unders tand ing and f o r 

the in te rchange of ideas brought to the c l a s s by the t e a c h e r and 

s tuden t s based upon in fo rma t ion obtained f r o m o t h e r s o u r c e s and 

upon the l i fe e x p e r i e n c e s of a l l c l a s s m e m b e r s ; (6) c o u r s e s a r e 

des igned to s e r v e the needs of s tuden t s in t e r m s of both a c a d e m i c 

deve lopment and of l ea rn ing a s a continuing e n d e a v o r r e q u i r e d of 

e v e r y individual to funct ion with m a x i m u m s a t i s f a c t i o n in dai ly 

l iving; (7) the evalua t ion of s tudent p e r f o r m a n c e is the r e s u l t of a 

co l l abo ra t i ve e f f o r t by the s tudent and t e a c h e r in e s t ab l i sh ing e v a l u -

at ion c r i t e r i a and in using these c r i t e r i a to d e t e r m i n e s tuden t 

a ch i evemen t ; (8) the ach i evemen t of the s t u d e n t ' s a c a d e m i c goa l s 

i s m e a s u r e d a g a i n s t the backdrop of s p e c i f i c ob j ec t i ve s f o r a p r o -

g r a m of s tudy and inves t igat ion which has been joint ly e s t a b l i s h e d 

by the s tudent and the ins t i tu t ion a c c o r d i n g to the s t u d e n t ' s o r i g i n -

a l ly pe r ce ived and evolving n e e d s . 
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The i m p e r f e c t n e s s o r i ncomple t enes s of t he se de f in i t i ons , 

however they may be v iewed , i l l u s t r a t e s the two points made by the 

C o m m i s s i o n on Non—Traditional Study: (1) the d i f f icu l ty of a s c r i b i n g 

exac t i tude to the t e r m ; and (2) an a w a r e n e s s of a " s p i r i t " that p e r -

m e a t e s the concept of non- t r ad i t iona l educat ion (25 , p . xv) . C o n -

s e q u e n t l y , the b r i e f e r def in i t ion used in th i s s tudy (p . 5) was d rawn 

in o r d e r to convey the f lu idi ty and open-ended c h a r a c t e r of the t e r m 

a s it i s being used in the c u r r e n t l i t e r a t u r e . 

An examina t ion of non- t r ad i t i ona l educat ion in the s e n i o r 

co l l ege r e q u i r e s a l ike c o n s i d e r a t i o n of the func t ions and a c t i v i t i e s 

which may b e a r upon o r be a f f ec t ed by non- t r ad i t i ona l educat ion 

p r o g r a m s . W r i t e r s in the f ie ld of h ighe r educat ion a d m i n i s t r a t i o n 

have chosen d i v e r s e ways to c a t e g o r i z e the func t ions and a c t i v i t i e s 

of ins t i tu t ions of h i g h e r l e a r n i n g . One of those ways has been 

d e s c r i b e d by Hungate who l i s t s the t h r e e c l a s s i c a l a r e a s a s e d u c a -

tion of s t uden t s ( o r i n s t ruc t ion ) , r e s e a r c h , and f ield s e r v i c e s ( a l so 

ca l led public o r communi ty s e r v i c e s ) (45 , pp . 18-21) . Viewing the 

u n i v e r s i t y in t e r m s of ins t i tu t ional o r g a n i z a t i o n , Hungate a l s o s e e s 

it a s divided into t h r e e m a j o r opera t ing a r e a s , n a m e l y , educa t iona l 

s e r v i c e s , s tuden t pe r sonne l s e r v i c e s , and b u s i n e s s o r m a n a g e r i a l 

s e r v i c e s (45 , p . 82) . 
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B l o c k e r (1 ) , by c o n t r a s t , g roups these a c t i v i t i e s in a s o m e -

what d i f f e r e n t m a n n e r f o r the communi ty c o l l e g e . In h is r e c o m -

mended l i n e - s t a f f o rgan i za t i on , he combined the s e v e r a l func t ions 

and a r e a s into a complex of i n t e r r e l a t e d componen t s which inc ludes 

in s t ruc t iona l s e r v i c e s , s tudent s e r v i c e s , c o m m u n i t y s e r v i c e s , and 

b u s i n e s s ( m a n a g e r i a l ) s e r v i c e s (1 , pp . 177-78) . As B l o c k e r a l s o 

noted, r e s e a r c h is not n o r m a l l y an ac t iv i ty of the communi ty co l lege 

a s an ins t i tu t ion,but i s a s ign i f i can t e f f o r t of f acu l ty in behalf of the 

s e n i o r ins t i tu t ions ( 1 , p . 143). 

Any s tudy of a c t i v i t i e s a t an ins t i tu t ion of h ighe r l ea rn ing 

m u s t t ake into account t h e s e a r e a s named by B l o c k e r and Hungate . 

In g e n e r a l , they may be d e s c r i b e d a s a d h e r i n g to the following 

c h a r a c t e r i s t i c s : 

Manage r i a l S e r v i c e s : Overa l l a d m i n i s t r a t i o n and s u p e r -

vis ion of educat ional a c t i v i t i e s , s tuden t s e r v i c e s , and b u s i n e s s 

a f f a i r s . 

Ins t ruc t iona l S e r v i c e s : T h e " t each ing" funct ion (whe the r 

conducted in the l a b o r a t o r y , l e c t u r e s , s e m i n a r s , t u t o r i a l s , o r 

d i r e c t e d read ing) including suppor t ing r e l a t ed a c t i v i t i e s and p r e p -

a r a t i o n t ime ; exc ludes inves t igat ion and r e s e a r c h not d i r e c t l y 

r e l a t ed to the teaching func t ion . 

R e s e a r c h Act iv i t i e s : Invest igat ion and s tudy conducted 

independent ly of c l a s s r o o m teaching; inc ludes t i m e spen t in 
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wri t ing f o r p r o f e s s i o n a l publ ica t ion , and in ins t i tu t ional r e s e a r c h 

and p lanning . 

Communi ty S e r v i c e s : S e r v i c e s r e n d e r e d to local a r e a s , to 

the s t a t e o r na t ion , w h e r e such s e r v i c e s a r e r e n d e r e d a t the r e q u e s t 

of the co l l ege , with o r without c h a r g e , o r w h e r e they p rov ide o p p o r -

tunity f o r recogni t ion of the col lege b e c a u s e of the ind iv idua l ' s 

s e r v i c e . 

S tudent S e r v i c e s : S e r v i c e s provided by the ins t i tu t ion in the 

a r e a s of a d m i s s i o n s , r e c o r d s , p l a c e m e n t , o rgan iza t iona l a c t i v i t i e s , 

hous ing , hea l th , f inanc ia l a i d s , r e c r e a t i o n , counse l ing , and the l i k e . 

T r e n d s in Higher Educat ion 

B r a k e (4) made an a n a l y s i s of t r e n d s in h ighe r educat ion and 

of t h e i r pe rce ived probab i l i ty and d e s i r a b i l i t y of r ea l i za t ion dur ing 

the 1970's by rece iv ing the v iews of l e a d e r s in v a r i o u s h ighe r 

educat ion r o l e s in T e x a s . The s tudy included c o n s i d e r a t i o n of a 

l a r g e r n u m b e r of f a c t o r s that have had bea r ing on the evolut ion of 

the concep t s s u r r o u n d i n g non- t r ad i t iona l e d u c a t i o n . In under tak ing 

his s t u d y , h o w e v e r , B r a k e noted the pauci ty of c o m m e n t a r y on a l l 

such t r e n d s p r i o r to 1965 (4 , p . 20) . 

A rev iew of the l i t e r a t u r e in the f ie ld of adu l t and continuing 

educat ion showed a lack of concen t ra t ion of r e l evan t and subs t an t i a l 

s t u d i e s publ ished b e f o r e 1965. A s i m i l a r d e a r t h was found in s t u d i e s 

which deal with the f o r e c a s t i n g of t r e n d s in the a r e a of non- t r ad i t i ona l 
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educa t ion . C r i t i c a l eva lua t ion of such t r e n d s did not gain s t r e n g t h 

until the e s t a b l i s h m e n t of the C o m m i s s i o n on Non-Trad i t i ona l S tudy 

in 1971 (25 , 26) and the publ icat ion of s t u d i e s and r e p o r t s suppor t ed 

jo in t ly by the Educa t iona l Tes t i ng S e r v i c e and the Col lege E n t r a n c e 

Examina t ion Board (25 , 26 , 23 , 39 , 43) , and by the C a r n e g i e C o m -

m i s s i o n on Higher Educat ion (50 , pp . 6 - 2 2 ) . 

T h e groupings of t r e n d s e s t ab l i shed by B r a k e (4 , p . 12) p i n -

pointed the i s s u e s , n e e d s , o r p r o b l e m s m o s t a f fec t ing a c t i v i t i e s 

and p r o g r a m s that m a y be bes t ident i f ied a s non- t r ad i t iona l e d u -

c a t i o n . T h e s e a r e d i s c u s s e d in the following s i x s e c t i o n s . 

S tudent T r ends 

As e a r l y a s 1965, Wilson (66) d e c l a r e d h is bel ief that the 

p ro f i l e of col lege s tuden t s would change o v e r the next two d e c a d e s , 

producing a g r e a t e r r ange in t h e i r a b i l i t i e s , t h e i r i n t e r e s t s , and 

t h e i r s o c i o - e c o n o m i c b a c k g r o u n d s . In a 1969 s tudy by C a f f r e y (5) , 

t h e r e w e r e r e p o r t e d the opinions of r e p r e s e n t a t i v e s of nat ional 

f a cu l t y , a d m i n i s t r a t i v e , and s tudent o r g a n i z a t i o n s . Responden ts 

expected that a m a j o r i t y of high school g r a d u a t e s would a t tend two 

y e a r s of p o s t - s e c o n d a r y educa t ion , and c o n s i d e r e d that th is t r end 

would be d e s i r a b l e . 

A s tudy publ ished in 1971 by the C a r n e g i e C o m m i s s i o n on 

Higher Educat ion (11) f o r the per iod 1950 to 1970 c o n f i r m e d the 

Wilson and C a f f r e y f ind ings . Of s ign i f i cance to non - t r ad i t i ona l 
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education were the following aspec t s : (1) a c c e s s to higher education 

had become more f lexible , allowing more opportunity fo r s tudents 

to leave and r e - e n t e r col lege, a s a t tes ted to by a declining a t t r i t ion 

ra te fo r s tudents graduating f rom college when compared to those 

enter ing the f r e shman c l a s s ; (2) the soc io-economic background of 

the s tudents had become more d iverse ; and (3) s tudents had become 

more pragmat ic and spec i f ic in t e r m s of the i r a t t i tudes towards 

higher education (11, pp. 139-152). 

Huckfeldt (44) repor ted for the Western In te r s ta te Commiss ion 

on Higher Education in 1972 on a survey of a se lec ted c r o s s - s e c t i o n 

of pe r sons in teres ted in higher educat ion. Seve ra l t r ends of 

impor tance to non-tradi t ional educat ion, in t e r m s of the i r conse -

quences fo r s tudents , were noted. One was that respondents saw 

a high probabil i ty of a m a j o r inc rease in the proport ion of s tudents 

in pos t - secondary vocational p r o g r a m s ; and near ly all respondents 

felt that the proport ion should i n c r e a s e . The s a m e response was 

repor ted on the p rospec t s f o r increased access ib i l i ty of pos t -

secondary education to the people s e r v e d . Of specia l note was the 

conclusion by respondents that there was a high likelihood that the 

number of s tudents continuing the i r education throughout t he i r l i f e -

t imes would inc rease ; 99 p e r cent considered this t rend to be 

d e s i r a b l e . These views supported a 1968 study by Woodring (69) 

who fo r eca s t a s m a l l e r decline in college enro l lments than many 
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of his c o n t e m p o r a r i e s , b e c a u s e , he f e l t , i n c r e a s e s in a t t endance 

could be expected due to the e n t r y into co l lege of i n c r e a s i n g l y 

d i v e r s e age g r o u p s . 

F u r t h e r , d i scont inui ty of a t t endance ha s become s t ead i ly 

m o r e ev ident in h ighe r educa t ion . It i s a f a c t o r of c o n s i d e r a b l e 

i m p o r t a n c e in the des ign of c u r r i c u l u m , in the schedul ing of 

c l a s s e s , and in the s e l ec t i on of m o s t su i t ab le i n s t ruc t i ona l m e t h o d -

o l o g i e s , a s has been o b s e r v e d by a n u m b e r of a u t h o r s (13 , 23 

53) . T h e s e w r i t e r s g e n e r a l l y a g r e e d that it will b e c o m e i n c r e a s -

ingly c o m m o n f o r s tuden t s to s top out f o r v a r i e d p e r i o d s of t i m e 

during t h e i r a c a d e m i c c a r e e r s . As the C a r n e g i e C o m m i s s i o n (13) 

has no ted , t h e r e will be m o r e a t ten t ion given in the f u t u r e to 

a l t e r n a t i n g co l lege a t t endance and work e x p e r i e n c e . T h i s t r e n d 

will be f ac i l i t a t ed by few s p e c i f i c d e g r e e r e q u i r e m e n t s , by the 

ava i lab i l i ty of p r o g r a m s in open u n i v e r s i t i e s , by e x t e r n a l d e g r e e 

p r o g r a m s , and by i n c r e a s e d e m p h a s i s on continuing educa t ion . 

The conclus ion m a y be d rawn f r o m the above-no ted wr i t i ngs 

that co l lege s tuden t s would a s s u m e a new p r o f i l e in the 1970 ' s . 

B r a k e s u m m a r i z e d t h e i r c h a r a c t e r i s t i c s a s " m o r e d i v e r s e in a g e , 

a b i l i t i e s , s o c i o - e c o n o m i c b a c k g r o u n d s , a c h i e v e m e n t l e v e l s , p o l i t -

ica l v i e w s , and in a c a d e m i c and occupat ional i n t e r e s t s . . . 
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m o r e conce rn . . . t o w a r d s job t ra in ing and e c o n o m i c l i v e l i h o o d . " 

He added that " the new kind of s tudent will be the one who c o m e s 

to co l lege to l i v e , not j u s t to l e a r n how to l ive" (4 , pp . 62 -63 ) . 

S t r u c t u r e 

The Ins t i tu te f o r Human i s t i c S t u d i e s (40) in 1965 hosted a 

mee t ing of co l lege and u n i v e r s i t y p r e s i d e n t s to ident i fy the e m e r g -

ing t r e n d s in h ighe r educa t ion bas i c f o r f u r t h e r planning by co l l eges 

and u n i v e r s i t i e s . Among the t r e n d s r e p o r t e d was the expec ta t ion 

that m o s t educat ional in s t ruc t ion would cont inue with t r ad i t iona l 

f o r m s of o rgan iza t ion in mee t ing f u t u r e n e e d s , even though new 

kinds of p r o g r a m s m a y be c r e a t e d to m e e t new kinds of n e e d s . 

Twen ty t r e n d s re la t ing to a d m i n i s t r a t i v e s t r u c t u r e s of 

h ighe r educat ion ins t i tu t ions w e r e ident i f ied by B r a k e (4) . S e v e r a l 

among these a r e e s p e c i a l l y r e l evan t to non - t r ad i t i ona l educat ion: 

(1) the ope ra t ion of co l l eges y e a r - r o u n d , p e r h a p s on a q u a r t e r o r 

t r i m e s t e r b a s i s ; (2) the o rgan iza t ion of co l lege a d m i n i s t r a t i v e 

s t r u c t u r e s to m e e t communi ty needs and to link the co l lege c l o s e r 

to the c o m m u n i t y ' s i ndus t r i a l and pol i t ica l l i fe ; and (3) the m o d i -

f ica t ion of s t r u c t u r e s to give m a j o r e m p h a s i s to o u t r e a c h p r o g r a m s . 

Among the e x a m p l e s of new s t r u c t u r e s B r a k e l i s t ed " o f f - c a m p u s 

s t udy , f lex ib le s y s t e m s f o r e a r n i n g c r e d i t s and d e g r e e s , t e lev i s ion 
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c l a s s r o o m s , e x p e r i m e n t a l c o l l e g e s , c l u s t e r c o l l e g e s , f r e e u n i v e r -

s i t i e s , co l l eges without w a l l s , indus t ry based educa t ion , and 

e x t e r n a l d e g r e e p r o g r a m s f r o m non-co l l ege o r g a n i z a t i o n s " (4 , 

pp . 69 -70 ) . 

Comment ing upon the t r ans i t i on f r o m m a s s educa t ion to 

u n i v e r s a l h ighe r educa t ion , T r o w (58) s t a ted in 1970 that the 

e s t a b l i s h m e n t of s t r u c t u r e s to e a r n not only c r e d i t s but d e g r e e s 

o f f - c a m p u s would be , in a l l l ike l ihood, the m o s t impor t an t innova-

tion f o r s u r v i v a l of the co l l eges in the f u t u r e , a m a r k e d s h i f t f r o m 

the convent ional concep t s of h ighe r educat ion (58 , p . 40) . 

Non- t rad i t iona l educat ion holds potent ia l f o r providing new 

a r e a s of s e r v i c e s to new pub l i c s . B r a k e (4) noted the c o n c u r r e n c e 

of opinion by many a u t h o r s that the c e n t e r s of h ighe r educat ion in 

the fu tu r e will be found in the me t ropo l i t an a r e a s of the c o u n t r y , 

tha t the c i ty i t se l f will l ike ly become the new c a m p u s , and that a 

wide v a r i e t y of p r o g r a m s will be o f f e r e d " through the u t i l iza t ion of 

v a r i o u s r e s o u r c e s in the c i t i e s , such a s m u s e u m s , i ndus t r i a l l a b -

o r a t o r i e s , l i b r a r i e s , and t h e a t e r s " (4 , pp . 71 -72 ) . 

F inance 

Che i t , in a 1971 r e p o r t f o r the C a r n e g i e C o m m i s s i o n on 

Higher Educat ion (21) and in an a r t i c l e f o r the S o u t h e r n Regional 

Educat ion Board (24) , identif ied m a j o r t r e n d s b e a r i n g on the f u t u r e 

of h ighe r educa t ion . Two of t hese have d i r e c t impl ica t ion f o r 
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non- t r ad i t iona l educa t ion . One was that co l l eges would r educe 

expend i tu r e s in the a r e a s of s tudent a i d s , s tuden t s e r v i c e s , and 

cu l tu ra l a c t i v i t i e s . The a c c u r a c y of th is f o r e c a s t m a y be r e a d i l y 

v e r i f i e d by ca sua l inspec t ion of a r t i c l e s on educat ion conta ined in 

the popu la r p r e s s . Ano the r t r e n d was that i n c r e a s e d r e spons ib i l i t y 

f o r r a i s ing funds to f inance s e r v i c e s r e n d e r e d by the ins t i tu t ions 

would be placed upon the d e p a r t m e n t s and s choo l s d i r e c t l y p r o -

viding the s e r v i c e . T h i s would c r e a t e compet ion among the uni t s 

on the s a m e c a m p u s . Suppor t ing th i s f r e e - m a r k e t concept was the 

growing i n t e r e s t in an a r r a n g e m e n t whe reby the s tudent would pay 

the ful l cos t of his educa t ion . In c a s e s of f inancia l h a r d s h i p such 

an a r r a n g e m e n t could include p rov is ion f o r the s tudent to pay a 

subs t an t i a l por t ion of th i s cos t while ea rn ing a r e g u l a r income a f t e r 

comple t ion of col lege s t u d i e s (4 , p . 40) . 

Governance 

The A m e r i c a n Counci l on Educat ion (68) r e p o r t e d in 1968 the 

r e s u l t s of a s u r v e y of the p r e s i d e n t s of i ts 1200 m e m b e r ins t i tu t ions 

a s to t h e i r expec ta t ions f o r h ighe r educat ion in the 1970 ' s . In 

s u m m a r y , they w e r e a s fol lows: (1) facu l ty pa r t i c ipa t ion in co l lege 

gove rnance would become w i d e s p r e a d p r a c t i c e , a c c o r d i n g to the 

p r ed i c t i ons of 86 p e r cent of the r e sponden t s ; (2) facu l ty would have 

a s much a p a r t a s the t r u s t e e s in the f u t u r e s e l ec t i on of co l lege 

p r e s i d e n t s , a c c o r d i n g to half of the r e sponden t s ; and (3) f acu l ty , 
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s t u d e n t s , and o t h e r publ ics of A m e r i c a n c o l l e g e s would gain a 

g r e a t e r voice in d e t e r m i n i n g co l leg ia te p o l i c i e s , a c c o r d i n g to a 

m a j o r i t y of t he se p r e s i d e n t s . One method ava i l ab l e to g ive that 

voice g r e a t e r audib i l i ty would be through the e n l a r g e m e n t of a c a -

d e m i c and a d m i n i s t r a t i v e c o m m i t t e e s by adding s tuden t s a s voting 

m e m b e r s . 

B r a k e r epo r t ed a s u r v e y by the A m e r i c a n Civi l L i b e r t i e s 

Union which made inqui ry of 155 co l lege p r e s i d e n t s a s to t h e i r 

expec ta t ions of s tudent pa r t i c ipa t ion in c a m p u s gove rnance (4 , p . 39) . 

The r e s u l t s of th is s u r v e y yielded e s s e n t i a l l y the s a m e r e s u l t s a s 

those r epo r t ed in 1968 by the A m e r i c a n Counci l on Educa t ion (68) . 

The t r end toward i n c r e a s i n g s tudent pa r t i c ipa t ion was f u r t h e r 

c o n f i r m e d in a s tudy by the C a r n e g i e C o m m i s s i o n on Higher E d u c a -

tion (11) cover ing the pe r iod f r o m 1950 to 1970. Tha t s tudy showed 

i n c r e a s e s in the n u m b e r s of both facu l ty and s t uden t s s e r v i n g on 

a c a d e m i c and a d m i n i s t r a t i v e po l i cy -mak ing c o m m i t t e e s . 

Huckfe ld t ' s s tudy (44) f o r the W e s t e r n I n t e r s t a t e C o m m i s s i o n 

on Higher Educa t ion , howeve r , p r e s e n t e d a c o n t r a s t i n g v iew of 

f u t u r e e x p e c t a t i o n s . Tha t s tudy s u r v e y e d 385 p e r s o n s having a 

v a r i e t y of i n t e r e s t s in h igher educa t ion . Five out of s i x r e sponden t s 

bel ieved that facul ty pa r t i c ipa t ion in dec i s ion making should i n c r e a s e , 

but that such pa r t i c ipa t ion would not l ikely o c c u r in the n e a r f u t u r e . 
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Glenny (37) examined the r o l e s and au tho r i t y of the "anonymous 

l e a d e r s of h ighe r e d u c a t i o n . " In his evalua t ion he concluded t ha t , 

i n t e r n a l l y , the individuals mos t r e s p o n s i b l e f o r the a d m i n i s t e r i n g of 

the ins t i tu t ions of h igher l ea rn ing a r e those p e r s o n s who (1) a r e 

engaged in ins t i tu t ional r e s e a r c h , (2) make and manage budge t s , 

(3) p a s s on a d m i s s i o n of new s t u d e n t s , and (4) a p p r o v e a l loca t ion of 

f inancia l aid to s tuden t s (37 , pp . 10-14) . 

Glenny (34 -36 , 38) a l s o wro te a t length on the i s s u e of ba lance 

of power in col lege g o v e r n a n c e . He identif ied the g r o u p s compet ing 

f o r power a s the s t u d e n t s , facul ty o r g a n i z a t i o n s , a d m i n i s t r a t o r s , 

and govern ing b o a r d s , and he indicated that t h i s s t r u g g l e would be 

r e so lved with a p robab le sh i f t toward un ion i sm and co l l ec t ive b a r -

ga in ing . He concluded that the s h i f t in the con t ro l of power will 

r e s u l t in a l o s s of f r e e d o m , l e s s change , l e s s adap tab i l i t y , and 

l e s s f lex ib i l i ty a s negot ia t ions p roduce c o n t r a c t s that spe l l out s ta f f 

and facu l ty r e l a t i onsh ips and au thor i ty in p r o g r e s s i v e l y g r e a t e r 

deta i l (35, pp . 5 - 9 ) . 

T h e s e s h i f t s will p rov ide a g r e a t e r voice to s t u d e n t s , f acu l ty , 

and s ta f f in co l lege a d m i n i s t r a t i o n but they will p roduce a pa radox : 

"The v e r y change and f lexib i l i ty which is needed f o r c o l l e g e s and 

u n i v e r s i t i e s to s u r v i v e the d e m a n d s of the 1970's will c e r t a i n l y be 

i m p a i r e d " (4 , p . 40) . 



37 

C u r r i c u l u m and Ins t ruc t ion 

Wilson (66) f o r e c a s t in 1965 the expans ion of evening and p a r t -

t i m e p r o g r a m s f o r s tuden t s holding r e g u l a r e m p l o y m e n t . He a l s o 

f o r e c a s t the dec l ine of l o c k - s t e p c o u r s e s of d e g r e e r e q u i r e m e n t s , 

and of s t a n d a r d s that n e e d l e s s l y r e s t r i c t a s t u d e n t ' s a c a d e m i c p r o -

g r a m . In the s a m e y e a r a group of col lege and u n i v e r s i t y p r e s i d e n t s 

(40) d e c l a r e d that gene ra l educat ion c o u r s e s would be r e l e g a t e d 

i n c r e a s i n g l y to the f i r s t two y e a r s of co l lege and to the s e c o n d a r y 

s c h o o l s . In a 1968 speech a t Sou thwes t Minnesota S t a t e Co l l ege , 

Mi l l e r (51) e x p r e s s e d his expec ta t ions that the l i b e r a l a r t s p r o g r a m s 

would cont inue t h e i r d e c l i n e . . 
K 

A 1969 a r t i c l e by C a f f r e y (5) indicated s t r o n g s u p p o r t f r o m 

r e p r e s e n t a t i v e s of f acu l ty , a d m i n i s t r a t o r , and s tuden t o r g a n i z a t i o n s 

f o r m a j o r r ev i s ion of the u n d e r g r a d u a t e c u r r i c u l u m . T h a t a r t i c l e 

f o r e c a s t a d e c r e a s e in the n u m b e r of r e q u i r e d c o u r s e s accompan ied 

by an i n c r e a s e in the n u m b e r of e lec t ive c o u r s e s — p r e c u r s o r of the 

s h i f t to the b a c h e l o r of l i be r a l s t u d i e s p r o g r a m s a t a n u m b e r of 

c o l l e g e s , such a s the p r o g r a m a t the Unive r s i ty of Oklahoma (62) . 

The f indings of a 1971 s tudy by the C a r n e g i e C o m m i s s i o n on 

Higher Educat ion (11) a r e of spec i a l i n t e r e s t within the context of 

non—traditional educa t ion . M a j o r b u s i n e s s e s and i n d u s t r i e s w e r e 

r e p o r t e d a s becoming m o r e involved in the se t t i ng up of in s t ruc t iona l 

p r o g r a m s des igned to mee t the s p e c i f i c j o b - r e l a t e d educa t ion needs 
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of t h e i r s t uden t s ; t hese b u s i n e s s and indus t ry c e n t e r s w e r e a l s o 

r e p o r t e d a s ce r t i f y ing the comple t ion of such p r o g r a m s by t h e i r 

s t u d e n t s . T h e r e was a l s o ev idence , f r o m the da ta ob ta ined , of an 

i n c r e a s e in the n u m b e r of voca t iona l t r a in ing and w o r k - s t u d y p r o -

g r a m s r equ i r ing coord ina t ion between co l l eges and i n d u s t r i e s a s 

a m e a n s of c e r t i f y ing j o b - r e l a t e d c o m p e t e n c i e s and a s a b a s i s f o r 

award ing of d e g r e e s in s e l e c t e d f i e l d s . 

Huckfeldt (44) , in the s tudy f o r the W e s t e r n I n t e r s t a t e C o m -

m i s s i o n on Higher Educat ion ment ioned e a r l i e r , r e p o r t e d tha t 

s u r v e y r e sponden t s s a w a v e r y high probab i l i ty and an e x t r e m e l y 

high d e s i r a b i l i t y of the an t ic ipa ted use of t e l ev i s ion , c o m p u t e r s , 

and o t h e r technologica l equ ipment and s y s t e m s . Of i n t e r e s t in c o n -

s i d e r i n g the p o s s i b i l i t i e s f o r non- t r ad i t iona l educat ion is the fac t 

that r e sponden t s found l i t t le l ikelihood that e m p h a s i s would in the 

n e a r f u t u r e be placed on t echn iques and p r o c e s s e s a s c o n t r a s t e d to 

s u b j e c t m a t t e r . Howeve r , seven out of ten r e s p o n d e n t s fe l t that 

i n c r e a s e d e m p h a s i s should be placed on techniques and p r o c e s s e s . 

The Educat ion Pol icy R e s e a r c h C e n t e r a t S y r a c u s e U n i v e r s i t y , 

a s noted by B r a k e (4 , p . 37) , f o r e c a s t that e n r o l l m e n t s in p r o p r i e t a r y 

s c h o o l s , indus t r i a l s c h o o l s , and communi ty co l l eges would cont inue 

to i n c r e a s e in the f u t u r e , indicat ing p robab le demand f o r s h i f t s in 
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c u r r i c u l u m a s p r o g r a m s a r e modif ied to b e c o m e m o r e r e l evan t to 

s tuden t e x p e c t a t i o n s . 

Glenny (34-36) in r e cen t c o m m e n t a r i e s s t a t e d his bel ief that 

v a r i o u s changes a f fec t ing c u r r i c u l u m will o c c u r in the y e a r s a h e a d , 

p a r t i c u l a r l y the i n c r e a s e d use of v ideo - t ape and c losed c i r c u i t 

t e l e v i s i o n , expans ion of ex t e rna l d e g r e e p r o g r a m s , and of univei— 

s i t i e s without w a l l s . All of t hese changes w e r e s e e n a s a r e s p o n s e 

to i n c r e a s i n g d e m a n d s by s tuden t s of a l l age g r o u p s f o r continuing 

educat ion o p p o r t u n i t i e s . A p a r a l l e l t r end h a s been the o b s e r v e d 

s h i f t in e m p h a s i s f r o m col lege l i be r a l a r t s p r o g r a m s to v o c a t i o n a l -

occupat ional t ra in ing p r o g r a m s . T h i s has r e f l e c t e d the t r end of 

s tudent a s s e s s m e n t of the r e l e v a n c e of co l lege p r o g r a m s and of 

t h e i r c o s t s and b e n e f i t s . Glenny f u r t h e r o b s e r v e d that s t u d e n t s will 

s e e k m o r e c o u r s e s in the l i be r a l a r t s only when l i b e r a l a r t s p r o -

g r a m s a r e m a d e r e l e v a n t , cha l l eng ing , and e x c i t i n g . 

S u m m a r i z i n g h is f indings in the a r e a of c u r r i c u l u m and 

i n s t r u c t i o n , B r a k e (4) ident i f ied ten c a t e g o r i e s of t r e n d s . S e v e r a l 

of these point to the oppor tun i t i e s ava i l ab le to h i g h e r educat ion 

ins t i tu t ions to develop new ways to s e r v e t h e i r publ ics ; many of t h e s e 

new ways can be non- t r ad i t i ona l in t e r m s of d e l i v e r y s y s t e m s . T h e 

following c a t e g o r i e s r e l a t e , in p a r t i c u l a r , to non- t r ad i t i ona l e d u -

cat ion: (1) deve lopment of new c u r r i c u l a r p r o g r a m s — w i t h the 

use of independent s t u d i e s , including such use a t the f r e s h m a n l e v e l , 
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emphasis on in-depth exper iences r a t h e r than broad s u r v e y - t y p e 

courses , and p r o g r a m s designed around l i v i n g - l e a r n i n g centers ; 

(2 ) changes in degree r e q u i r e m e n t s , wi th m o r e concern about the 

student functioning e f fec t ive ly in meet ing his c iv ic respons ib i l i t i es , 

making good use of l e i s u r e t i m e , and continuing learn ing throughout 

l i fe ; ( 3 ) estab l ishment of a m o r e f lex ib le c u r r i c u l u m , wi th a con-

sequent breaking of the conventional lock—step c o u r s e s , c r e d i t 

r e q u i r e m e n t s , and f ixed c lass schedules; and ( 4 ) u t i l i za t ion of 

advances in technology, making it possible to conver t c l a s s r o o m s 

into s e m i n a r s inasmuch as c o m p u t e r - a s s i s t e d inst ruct ion can br ing 

a l l students to the same leve l of competency accord ing to individual 

need and response ( 4 , p . 9 4 ) . 

B r a k e concluded his s u m m a r i z a t i o n by stat ing 

M o r e emphasis w i l l be placed on making education 
m o r e re levant to l i f e t i m e learn ing o r , as it is usual ly 
t i t l ed , continuing o r adult educat ion. T h e increased 
emphasis is due to the rate of increase in knowledge, the 
increasing need fo r spec ia l i za t ion . . . , the emphasis 
on adult education by the federa l government, the s ix teen 
m i l l i o n sen io r c i t i zens in the United S t a t e s , who a r e 
r e t i r i n g e a r l i e r and l iv ing longer , and a s h o r t e r work week 
wi th increased le isure t ime . . . ( 4 , p . 102). 

Employment 

P repara t ion fo r employment has e m e r g e d dur ing the past 

decade as an a r e a of speci f ic concern in h igher educat ion. C o n -

sequent ly , the impl icat ions fo r non- t rad i t iona l education p r o g r a m s 
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must be examined if such p r o g r a m s a r e to s e r v e the rea l and p e r -

ceived needs of t o m o r r o w ' s s tuden ts . 

Reflecting upon the direct ion of change and the concerns 

genera ted , Wilson (66) d rew attention to the r u r a l - u r b a n shi f t 

a c r o s s the United S ta tes a s it was so d ramat ica l ly pointed up in 

the r e tu rns fo r the 1970 federa l c ensus . He concluded that the 

urban un ivers i t i es will c a r r y the main burden fo r higher education 

in the fu ture of ou r nation. Wilson's observa t ions ref lec ted the 

implicat ions of an e a r l i e r su rvey by the Amer ican Council on 

Education (66, pp. 39-42) which found that 84 p e r cent of the su rvey 

respondents would expect a lowering of h igher educat ion ' s academic 

s t andards to the benefit of the economical ly disadvantaged; a third 

of the respondents thought that this change would be d e s i r a b l e . 

This view was l a t e r s ta ted a s Recommendation 13 by the Carnegie 

Commiss ion (15, p . 38) in its repor t dealing with the purposes and 

pe r fo rmance of higher education. 

The Carnegie Commiss ion ' s (11) evaluation of changes f rom 

1950 to 1970 called attention to a re lated considera t ion re inforc ing 

the need f o r re levancy of p r o g r a m s to s tudents ' p rospec t ive c a r e e r s 

and employment oppor tuni t ies . As s tudents became m o r e t rans ien t 

during the two decades under s tudy, they became increas ingly 

p ragmat ic and spec i f ic about t he i r wants , needs , and at t i tudes 

towards higher educat ion. Glenny (34-36, 38) found that s tudents 
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seeking help in c a r e e r p repara t ion have in growing numbers turned 

f o r guidance to the p r o p r i e t a r y schools , indust r ia l schools , and 

communi ty col leges; this t rend w i l l be a continuing chal lenge to 

sen ior institutions in the i r planning and opera t ions . 

T h e importance of academic re levance to prospect ive e m p l o y -

ment of graduates was discussed, among numerous topics , a t a 

N o v e m b e r , 1973 workshop convened in A t lan ta by the Soc ie ty f o r 

Col lege and Un ive rs i ty Planning ( 4 6 ) . T h e workshop theme was 

"New Approaches to Planning for the Adult S t u d e n t . " As one of the 

par t i c ipan ts , Jana B . Mat thews noted the success of p r o p r i e t a r y 

schools in the a r e a s of professional development and business 

management , such as the Rand Corpora t ion 's P h . D . p r o g r a m and 

the A r t h u r D . L i t t l e company M . A . p r o g r a m in continuing educa -

t ion. At the same workshop, F r e y repor ted that the B e l l and 

Howel l Schools had provided ef fect ive degree p r o g r a m s in e n g i -

neer ing , and that these degree p r o g r a m s c a r r y the approva l of the 

Engineers Counci l f o r Profess iona l Deve lopment , the profess ion 's 

recognized accred i t ing author i ty ( 4 6 , n . p . ) . 

Response and S u m m a t i o n 

T h e t e r m s "non- t rad i t iona l educat ion ," "unconvent ional , " 

and "a l te rna t ive approaches" have been d iscomfor t ing and e lus ive 

of def ini t ion fo r many persons . Y e t , as observed e a r l i e r , the 



43 

Commiss ion on Non-Tradit ional Study found that t h e r e was a 

descr ibab le at t i tude exhibited by all pe r sons who a r e ins t rumenta l 

in the s u c c e s s of p r o g r a m s called "non- t r ad i t iona l . " That a t t i tude , 

according to the Commiss ion , ref lected a consensus of good feeling 

towards such p r o g r a m s , produced a unique sp i r i t of student and 

institutional coopera t ion, and resul ted in a d i f ferent modus operandi , 

when these p r o g r a m s a r e compared to the conventional p r o g r a m s in 

t radi t ional se t t ings (25, p . xv). It is this complexity of a t t i tude, 

zea l , and commitment to non-tradi t ional education which makes i ts 

p r e c i s e definition so dif f icul t . 

In an e f fo r t to cons ide r the impact of non-tradi t ional educa -

tion on var ious face ts of institutional l i fe , the functions and ac t iv i t ies 

of insti tutions of higher learning have been broadly grouped into 

five m a j o r a r e a s : manager ia l s e r v i c e s , instruct ional s e r v i c e s , 

r e s e a r c h ac t iv i t i e s , community s e r v i c e s , and student s e r v i c e s . 

Institutional a t t i tudes towards the concept of non-tradi t ional 

education can be evaluated by studying the a t t i tudes of faculty and 

staff towards t rends in higher educat ion. These have been grouped 

fo r convenience of ana lys is into six ca tegor ies by B r a k e . They a r e 

a s follows: s tuden ts , s t r u c t u r e , f inance, governance , cu r r i cu lum 

and ins t ruc t ion , and employment (4 , p . 12). 

An examination of the recent l i t e r a tu re in these s ix a r e a s 

br ings forth evidence of increasing a w a r e n e s s of and concerns about 
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many of t hese t r e n d s which have d i r e c t c o n s e q u e n c e s f o r f u t u r e 

d i r e c t i o n s of non- t r ad i t iona l educat ion and of e f f o r t s given to t he se 

a r e a s . B r a k e (4) compi led a l i s t of 105 t r e n d s which he concluded 

would be r e l evan t f o r the 1970 ' s . T a b l e I i den t i f i e s twen ty - s ix of 

t hese t r e n d s which pe r t a in m o s t d i r e c t l y to the concep t s and a t t i t udes 

a f fec t ing non- t r ad i t iona l educa t ion . 

Response 

Inst i tut ional r e a c t i o n s to the t r end impl i ca t ions have v a r i e d 

wide ly . Evidence of the d i v e r s e r eac t i ons can be gleaned f r o m a 

c u r s o r y s e a r c h of p r o f e s s i o n a l j o u r n a l s , educat ion m a g a z i n e s , and 

the popula r p r e s s . During the pas t t h r e e y e a r s , t he se publ ica t ions 

have cons i s t en t ly c a r r i e d r e p o r t s of co l lege a c t i v i t i e s in the f ie ld 

of non- t r ad i t iona l educa t ion . A br ie f examina t ion of s o m e of t hese 

r e p o r t s will a id in unders tand ing what is pos s ib l e and w h e r e s o m e 

d i f f i cu l t i e s may be expec ted in th is e m e r g i n g f ie ld of i n t e r e s t . 

Syndica ted co lumni s t Joseph ine Lowman (47, 48) ha s wr i t t en 

s e v e r a l a r t i c l e s desc r ib ing the oppor tun i t i e s f o r m a t u r e p e r s o n s to 

r e t u r n to co l l ege . In one s h e told of a co l lege that " c a t e r s e s p e c i a l l y 

to the o l d e r individual . The DePaul U n i v e r s i t y ' s School f o r New 

Learn ing in Chicago g ives the adul t p a r t - t i m e s tudent high p r i o r i t y " 

(47 , p . 3B) . 

S i m i l a r l y , the H a r v a r d Gradua te School of Design News 

(32) ci ted the c a r e e r change of one of H a r v a r d ' s 1936 g r a d u a t e s 
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TABLE I 

SELECTED TRENDS AFFECTING NON-TRADITIONAL 
EDUCATION DRAWN FROM BRAKE'S STUDY 

OF HIGHER EDUCATION TRENDS 

B r a k e ' s 
Line T rend Scope of Concern 
No. No. Broad Area Issue 

1 8 Student Attendance flexibil i ty 
2 9 Student Heterogeneity: abi l i ty 
3 10 Student Heterogeneity: ages 
4 11 Student Heterogeneity: soc io-economic 
5 16 Student Liberal a r t s decline 
6 17 Student Se l f -pe rce ived needs 
7 28 S t r u c t u r e F lex ib i l i ty /d ivers i ty 
8 29 S t r u c t u r e Lifet ime a c c e s s 
9 53 Finance Aid to s tudents 

10 56 Finance Accountability 

11 57 Finance Eff ic iency 
12 63 Governance Setting policy: faculty 
13 64 Governance Sett ing policy: s tudents 
14 69 Governance Select ing pres ident : faculty 
15 70 Governance Select ing pres ident : s tudents 
16 78 C&I* Diverse paths 
17 81 C&I Technology 
18 84 C&I In terd isc ip l inary c o u r s e s 
19 85 C&I General education 
20 86 C&I Wider choice of c o u r s e s 

21 89 C&I M a j o r / m i n o r emphas i s 
22 90 C&I Flexible cour se lengths 
23 91 C&I Independent study 
24 92 C&I Continuing education growth 
25 93 C&I Coopera t ive/educat ion growth 
26 103 

.• .i 

Employment Relevant p repara t ion 
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(BA cum laude) who, in 1970, gave up his bus iness c a r e e r to enrol l 

a s a candidate for a profess ional degree in ci ty planning, the MCP, 

which he received in 1973. 

Recognizing the need to ease the financial burdens falling on 

o lde r -age pe r sons when they enrol l in col lege, the Virginia l eg i s l a -

t u r e , in Apr i l , 1974, adopted what was apparent ly the f i r s t law 

sett ing up on a tu i t ion- f ree bas i s "a comprehens ive s ta te -wide plan 

to involve sen io r s tudents in ( th i r ty-nine) s t a t e - suppor ted col leges 

and un ivers i t i e s" (63, p . 2) . 

Minnesota Metropolitan Sta te College a t Saint Pau l , the 

Community College of Vermont , Empi re S ta te College of the S ta te 

Universi ty of New York, and Antioch Col lege ' s Univers i ty Without 

Walls typify external degree p r o g r a m s es tabl ished during the e a r l y 

par t of the 1970's (56). Blomerly (2) noted the ea r ly s u c c e s s of 

the New York Regents ' External Degree P r o g r a m . He repor ted 

that 1,225 pe r sons had received the external a s soc i a t e of a r t s 

degree p r i o r to August , 1974, although planning f o r the p rog ram did 

not begin till 1970 and the f i r s t 77 assoc ia te in a r t s ex ternal deg rees 

were not confe r red until S e p t e m b e r , 1972. Uniquely, " m o r e than 

13 p e r cent of the f i r s t 613 graduates earned the i r deg rees solely 

through var ious prof ic iency examination p r o g r a m s " (2, p . 7) . 

Northwestern S ta te College at Alva, Oklahoma, in the spr ing 

of 1973, initiated new methods of evaluating s tudents in a psychology 
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of l e a rn ing c o u r s e (65) . In th i s p r o c e d u r e each s tuden t was given 

the oppor tuni ty to be examined t h r e e t i m e s , but with d i f f e r e n t 

e x a m i n a t i o n s each t i m e , o v e r each m a j o r content a r e a c o v e r e d 

dur ing the s e m e s t e r . I m m e d i a t e l y following each examina t ion a 

s t u d e n t - i n s t r u c t o r c o n f e r e n c e w a s held and the s tudent w a s adv i sed 

on those m a t t e r s w h e r e addi t ional e f f o r t should be a p p l i e d . S i g -

n i f icant ly ( . 0 1 ) 27 p e r cen t improved t h e i r examina t ion s c o r e s ; 

55 p e r cent improved t h e i r c o u r s e l e t t e r g r a d e through the p r o c e s s 

(65 , p . 423) . 

A l t e rna t i ve p r o g r a m s a t the g r a d u a t e level a r e exempl i f i ed 

by the a l t e r n a t i v e m a s t e r ' s p r o g r a m of Goddard Col lege and by 

Nova U n i v e r s i t y ' s doc to ra l p r o g r a m in educat ion a d m i n i s t r a t i o n 

(49 , 52) . 

C r e d i t by examina t ion has shown s t e a d y and s t r o n g g r o w t h . 

F o r e x a m p l e , dur ing 1973-74 s o m e 149,000 s tuden t s took o v e r 

3 0 0 , 0 0 0 Advanced P l a c e m e n t and C o l l e g e - L e v e l Examina t ion 

P r o g r a m t e s t s (41) . 

Continuing educat ion f o r publ ic a d m i n i s t r a t o r s ha s been a 

growing c o n c e r n na t iona l ly , a s r e p o r t e d by S p e c t o r ( 5 7 ) . One 

r e s p o n s e to the ident if ied need is the p r o g r a m ent i t led M a s t e r of 

A r t s in U r b a n - S u b u r b a n A d m i n i s t r a t i o n (MA USA) o f f e r e d by the 

Un ive r s i ty of B r i d g e p o r t (Connec t icu t ) . T o m i n i m i z e o b s o l e s c e n c e 

of ins t i tu t iona l ized knowledge, "the c u r r i c u l u m f o c u s e s on helping 
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s tuden t s to a c q u i r e s k i l l s and backgrounds that will enab le them to 

r e a d j u s t t h e i r c a r e e r s . " T o f ac i l i t a t e f u t u r e r e a d j u s t m e n t the 

" U . S . A . p r o g r a m o f f e r s i t s s t uden t s a b a s i c c o r e c u r r i c u l u m 

devised a long i n t e r d i s c i p l i n a r y l i n e s " (57 , p . 173). 

Using a c o n s o r t i u m a p p r o a c h , the Midwes t Continuing P r o f e s -

s iona l Educat ion f o r N u r s e s (MCPEN) (3) o rgan iza t ion ha s developed 

a p r o g r a m to m e e t the continuing educat ion needs of the p r o f e s s i o n 

in eight s t a t e s : I l l ino i s , Iowa, K a n s a s , Kentucky, M i s s o u r i , 

N e b r a s k a , Ok lahoma , and South Dakota . T h e c o n s o r t i u m included 

s t a t e n u r s e s ' a s s o c i a t i o n s , s t a t e b o a r d s of n u r s i n g , j u n i o r and 

s e n i o r co l lege nu r s ing p r o g r a m s , and o t h e r a l l i ed a g e n c i e s . 

Weekend co l l eges have been opera t ing in many p l a c e s . T h e 

goal of these co l l eges : p rov ide co l lege l ea rn ing oppor tun i t i e s f o r 

adu l t s who a r e employed f u l l - t i m e Mondays through F r i d a y s (64) . 

Among the co l l eges o f f e r ing such p r o g r a m s leading to the b a c c a -

l a u r e a t e d e g r e e have been "Mundelein Col lege in Ch icago , T e x a s 

S o u t h e r n Unive r s i ty in Hous ton , and t h r e e New York co l l eges : 

Se ton in Y o n d e r s , C . W. P o s t of Long Island Un ive r s i t y in G r e e n -

v a l e , and P a c e in New York C i ty" (64 , p . 1B). 

DeRolf and P r i n g l e (31) r epo r t ed on a p a r a l l e l e f f o r t by f ive 

I l l inois u n i v e r s i t i e s that have e s t a b l i s h e d the Board of G o v e r n o r s 

B a c h e l o r of A r t s (BOG-BA) d e g r e e p r o g r a m . T h e s choo l s involved 

d r e w on the p r i o r e x p e r i e n c e s of the Unive r s i ty of Oklahoma and i ts 
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deve lopment of the B a c h e l o r of L ibe ra l S t u d i e s p r o g r a m , B r i g h a m 

Young U n i v e r s i t y , T h o m a s A . Edison Col lege of New J e r s e y , the 

Open Unive r s i ty of G r e a t B r i t a i n , and the Un ive r s i ty of South 

F l o r i d a . T h e I l l inois u n i v e r s i t i e s a l s o benef i t t ed f r o m the p r i o r 

e x p e r i e n c e s of two of the co l l eges that had been among the o r ig ina l 

twenty p a r t i c i p a n t s in the Unive r s i ty Without Wal ls p r o g r a m . T o 

recogn ize the a t t r a c t i n g power of the BOG-BA p r o g r a m , it should 

be noted that between J a n u a r y 1, 1973, and S e p t e m b e r 1, 1974, 

1 ,767 s t uden t s had en ro l l ed a t the f ive co l l eges and 366 had r ece ived 

b a c c a l a u r e a t e d e g r e e s (31 , p . 219) . 

Changing T i m e s (33) r epo r t ed b r i e f l y in 1975 on p r o g r a m s a t 

each of f o r t y - o n e c o l l e g e s . The a r t i c l e ident i f ied how each m a y be 

c o n s i d e r e d n o n - t r a d i t i o n a l , and d e s c r i b e d s o m e of the e f f o r t s tha t 

have f loundered and then co l l apsed unde r f inancia l s t r a i n . T h i s 

a r t i c l e p r e s e n t e d a fo l low-up to i ts e a r l i e r c o v e r a g e (54) on the 

r e t u r n of adu l t s of a l l a g e s to v a r i o u s types of p o s t - s e c o n d a r y 

s c h o o l s . C o n s u m e r ' s Digest (29) fu rn i shed a n o t h e r p e r s p e c t i v e in 

the fa l l of 1975 on co l lege o f f e r i n g s t a i l o red to the p a r e n t s of the 

c o l l e g e s ' p r e s e n t s tuden t b o d i e s . 

T e x a s Wes leyan Co l l ege , in F o r t Wor th , has developed a p r o -

g r a m keyed to the l ea rn ing e x p e r i e n c e s and the t r a in ing of a i r t r a f f i c 

c o n t r o l l e r s . T h e co l lege now a w a r d s a B a c h e l o r of S c i e n c e in 

Aviat ion Management upon comple t ion of 126 s e m e s t e r h o u r s of 
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s tudy, with an allowance of up to s ixty hours c red i t f r o m the con-

t r o l l e r ' s record of cer t i f ica t ion by the Federa l Aviation Adminis -

t rat ion (30). 

The Universi ty of Mid-Amer ica cons i s t s of five s ta te 

insti tutions: Iowa Sta te Univers i ty , Kansas S ta te Univers i ty , 

Universi ty of Kansas , Universi ty of Mis sou r i , and Universi ty of 

Nebraska . In an adver t i sement recrui t ing an Associa te Vice -

Pres iden t fo r Cur r i cu lum Planning and Delivery Coordinat ion, it 

cha rac t e r i zed itself a s "a consor t ium of Mid-Western s t a te un ive r -

s i t i e s to provide pos t - secondary learning opportuni t ies f o r study 

at h o m e , " and descr ibed some duties of such a post a s " involve-

ment with and commitment to open learning and development of 

open learning s y s t e m s " and stated p r e f e r e n c e fo r a candidate 

having "previous s ignif icant admin i s t ra t ive respons ib i l i t i e s , 

espec ia l ly in non-tradi t ional educational p r o g r a m s (61, p . 12). 

Students in the continuing education division p rog ram at the 

Universi ty of Arizona were given the opportunity in the fall of 1975 

to combine the i r cour se enro l lments at night with those in the day-

t ime without the necess i ty of meeting the admiss ion r equ i remen t s 

f o r a fu l l - t ime s tudent , even though these s tudents might be ca r ry ing 

a s tandard load. This policy change was designed to pe rmi t the 

application of s e m e s t e r hour c red i t s earned in the non-tradi t ional 
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evening p rog ram toward the bacca laurea te degree provided the 

candidate met al l of the regu la r admiss ion c r i t e r i a (27). 

In the a r e a of instruct ional changes . S m a r t (55) has enumei— 

ated a r ep resen ta t ive , but by no means exhaust ive , r o s t e r of 

innovations under way on today's c a m p u s e s , all of which have 

faci l i ta ted the development of non-tradi t ional educat ion. 

Se l f -paced ins t ruct ion, individualized s tudy. 
P r o g r a m m e d learn ing , Persona l ized Sys t em of 

Ins t ruct ion, e t c . 
Auto- tutor ia l app roaches , open l a b o r a t o r i e s . 
Expanded use of technology—television, audio-

c a s s e t t e s , computers—in ins t ruc t ion . 
Credi t by examinat ion, advanced p lacement , re la ted 

independent s tudy. 
Comprehens ive /cha l lenge a s s e s s m e n t s of ach ieve -

ment f o r the degree m a j o r . 
Academic c red i t f o r o f f -campus expe r i ences , 

exper ient ia l l ea rn ing . 
P e e r ins t ruc t ion . 
In terdisc ip l inary p r o g r a m s , innovation in i n s t r u c -

tional method and des ign . 
Linkages between potential employer and student to 

inc rease the job " f i t . " 
Faculty and staff development p r o g r a m s . 
T ime- sho r t ened degree p r o g r a m s . 
External degree p r o g r a m s , the open univers i ty 

(55, p . 4) . 

Summation 

T h e r e is an abundance of l i t e r a tu re relat ing to non-tradi t ional 

education and i ts institutional acceptance a s a pa r t of h igher educa -

tion. 
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The p r o b l e m s a s s o c i a t e d with def ining the v e r y t e r m a r e not 

unlike the p r o b l e m s of def ining a new l i f e - s t y l e — i n th is i n s t a n c e , 

a new way of l i fe f o r the A m e r i c a n co l lege and u n i v e r s i t y . 

B r a k e (4) has t r a c e d the h u n d r e d - p l u s t r e n d s m o s t l ikely to 

a f f e c t h ighe r educat ion dur ing the 1970 ' s . A four th of t h e s e have 

been ident i f ied acco rd ing to t h e i r i m p o r t a n c e to non - t r ad i t i ona l 

educat ion ( s e e T a b l e I). As B r a k e noted , the l i t e r a t u r e on t r e n d s 

in h ighe r educat ion did not show much s t r e n g t h until the m i d - 1 9 6 0 ' s . 

S ince that t i m e m o r e and m o r e a t ten t ion has been given to the t r e n d s 

by w r i t e r s of j o u r n a l a r t i c l e s and books intended p r i m a r i l y f o r an 

audience of p r o f e s s i o n a l e d u c a t o r s . T h i s t h r u s t in the l i t e r a t u r e 

has r ema ined s t r o n g to the m i d - 1 9 7 0 ' s . 

S i n c e about 1970, h o w e v e r , an i n c r e a s i n g n u m b e r of a r t i c l e s 

have been wr i t t en in m a g a z i n e s s e r v i n g m o r e d i v e r s i f i e d a u d i e n c e s , 

a s well a s in the popu la r p r e s s . T h e s e a r t i c l e s have shown a s h i f t 

in focus f r o m prognos t i ca t ion to p r a c t i c e , with e m p h a s i s on the 

s u c c e s s e s , and s o m e t i m e s on the f a i l u r e s , of non - t r ad i t i ona l p r o -

g r a m s . 

While a g r e a t many s p e c i f i c innovat ions have been r e p o r t e d , 

the l i t e r a t u r e s c a r c e l y c o m m e n t s on the need f o r an ins t i tu t ion to 

develop a s y s t e m a t i c app roach in ana lyz ing i t s r e a d i n e s s f o r non-

t rad i t iona l educa t ion . Yet such c a r e is an impl ic i t r e q u i r e m e n t 
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if a new p r o g r a m is to ach i eve a r e a s o n a b l e d e g r e e of s u c c e s s . 

T h e r e f o r e , it i s to th i s gap between p rognos t i ca t ion and i m p l e -

menta t ion that a t ten t ion is d i r ec t ed in th i s s t u d y . 
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C H A P T E R III 

DESIGN O F T H E MODEL 

The des ign of the ten ta t ive model cons i s t ed of t h r e e e l e m e n t s : 

(1) s e l ec t ion of p a r t i c i p a n t s , (2) e s t a b l i s h m e n t of f ie ld p r o c e d u r e s , 

and (3) a n a l y s i s of f i nd ings . 

P a r t i c i p a n t Se lec t ion E l e m e n t 

P a r a m e t e r s f o r the se l ec t ion of ins t i tu t ional p a r t i c i p a n t s have 

been s e t f o r th in C h a p t e r I . In e s s e n c e , t he se l imi ted ins t i tu t ional 

s e l ec t i on to the s m a l l , p r i v a t e , coeduca t iona l , independent ly -

o p e r a t e d , l i be r a l a r t s co l l ege , located in a m a j o r me t ropo l i t an a r e a . 

P a r a m e t e r s f o r the s e l ec t i on of individual p a r t i c i p a n t s included 

a l imi ta t ion to p e r s o n s holding key a d m i n i s t r a t i v e o f f i c e s and f u l l -

t i m e facu l ty a p p o i n t m e n t s , and a r e s t r i c t i o n , imposed on individuals 

who a r e engaged so l e ly in a teaching capac i ty , to those p e r s o n s who 

have had an employee r e l a t ionsh ip with the co l lege dur ing the p r e -

ceding a c a d e m i c y e a r . 

F ie ld P r o c e d u r e E l e m e n t 

The f ie ld p r o c e d u r e s of the tenta t ive model w e r e divided into 

two p h a s e s . P h a s e One cons i s t ed of the a d m i n i s t r a t i o n of two s e l f -

comple t ion i n s t r u m e n t s : a F a c u l t y / A d m i n i s t r a t o r s Data S h e e t 

60 
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(Appendices A - I and A - I I ) , and an opinion s u r v e y on T r e n d s Af fect ing 

N o n - T r a d i t i o n a l Educat ion (Appendices A - I I I and A - I V ) . Phase Two 

provided for in terv iew with selected respondents f r o m Phase One , 

u t i l i z ing a s t ruc tured I n t e r v i e w Guide (Appendix A - V ) designed to 

a m p l i f y and p a r t i c u l a r i z e the v iews expressed by Phase One 

respondents. 

T h e survey inst ruments and the i n t e r v i e w guide take into 

account recommendat ions made by B r a k e in a 1974 study of t rends 

in h igher educat ion. T h e y a r e (1 ) that a quest ionnaire fo r a popu-

lat ion of persons in leadership posit ions be v e r y b r i e f and s p e c i f i c , 

(2 ) that methods other than a quest ionnaire be considered and 

ut i l i zed in obtaining data , and (3 ) that a study of t rends be u t i l i zed 

in any plans and decisions of a col lege o r un ivers i ty as to i ts 

future act ions ( 2 , p . 169). 

S u r v e y Ins t ruments and I n t e r v i e w Guide 

T h e in format ion requested on the F a c u l t y / A d m i n i s t r a t o r s Data 

Sheet was of the same type as is f requent ly requested on job a p p l i -

cat ion f o r m s f o r a d m i n i s t r a t i v e and professional personne l . T h e 

response i tems included employment h i s t o r y , academic background, 

professional recognit ion ( l i c e n s e s , c i ta t ions , and professional 

organ iza t ion m e m b e r s h i p s ) , and c h a r a c t e r i s t i c s of w o r k p e r f o r m e d 

in the respondent 's c u r r e n t ass ignment . T h e last i tem ca l led fo r a 

breakdown of t ime est imated to be spent by the respondent using the 
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repor t ing style c o m e t i m e s used by professional societ ies in a p p l i -

cations for m e m b e r s h i p advancement . T h e s e data provided the 

factual background fo r use in the in te rv iew of each respondent on his 

o r her percept ion of the issues which must be faced and the decisions 

which must be made by a college before it establ ishes o r s i g n i f i -

cant ly expands its p r o g r a m of of fer ings in non- t rad i t iona l educat ion. 

T h e opinion survey on T r e n d s Affect ing N o n - T r a d i t i o n a l E d u -

cation was designed to e l i c i t two sets of responses re la t ing to the 

p rob lem of evaluat ing inst i tut ional readiness ( 2 , pp. 1 7 3 - 1 7 9 ) . T h e 

f i r s t set was designed to show how respondents perce ive and i n t e r -

pre t the att i tudes of o ther faculty and a d m i n i s t r a t o r s toward the 

acceptabi l i ty of c e r t a i n trends affect ing non- t rad i t iona l educat ion. 

T h e second set of responses was concerned wi th the personal v iews 

of the respondents as to the i r acceptabi l i ty of each t r e n d . S t a t i s -

t ica l compar ison of these two sets of responses is discussed in a 

l a t e r sect ion . B r i e f l y noted, it was designed to provide a base f o r 

subsequent analyses: in the f i r s t instance, it would highl ight the 

issues and factors which may m e r i t f u r t h e r exp lora t ion in the i n t e r -

v iew stage; in the second instance, the compar ison would revea l how 

we l l the respondents perce ive the v iews of o thers compared to how 

they co l lec t ive ly assess the importance of each t rend . 

T h e t rend statements w e r e drawn f r o m the opinionnaire 

developed by B r a k e and based upon an in-depth survey of the 
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l i t e ra tu re about higher education (2, p . 12). In that study he iden-

tified six m a j o r ca tegor ies of t rends fo r the 1970's: s tuden t s , 

s t r u c t u r e , f inancial , governance, cu r r i cu lum and ins t ruct ion, and 

employment . In developing his ques t ionna i re , Brake named twenty 

to twenty-five apparent t rends p e r ca tegory fo r inclusion in a d r a f t 

ins t rument . To es tabl ish the r ep resen ta t iveness and validity of 

these t rends ten judges were se lec ted to s e r v e on a panel of exper t s 

in the field of h igher education: John C a f f r e y , Joseph Cosand, 

John Fo lge r , Joseph Axelrod, Alvin Eur i ch , David Henry , Harold 

Hodgkinson, Cla rk K e r r , Lewis Mayhew, and Logan Wilson. These 

judges were asked to de te rmine 

. . . if the t r ends se lec ted f rom the l i t e r a tu re were 
represen ta t ive and s igni f icant , if the t r ends provided a 
suff ic ient coverage of the topic , and if they were s ta ted with 
c la r i ty and unders tanding. The judges were ins t ructed to 
respond to each trend by indicating whether it was r e p r e -
sentat ive and signif icant and valid fo r use in a ques t ionna i re . 
The judges a l so had the opportunity to l is t any additional 
t rends which they fel t should be included. If five of the ten 
judges agreed that a t rend was represen ta t ive and val id , it 
was included in the quest ionnaire (2, p . 13). 

Th is review resul ted in a quest ionnaire of 105 t rend s t a t e m e n t s . 

The t rends used were s tated a s they were in the e a r l i e r s tudy, with 

the following modif ica t ions , all made in the in t e re s t of brevi ty o r 

f u r t h e r c l a r i t y , and where meaning would not be adverse ly affected: 

(1) "colleges and un ive r s i t i e s" was shortened to " c o l l e g e s , " (2) l i s t s 

of examples were shor tened slightly and placed in pa r en the se s , 
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and (3) s e n t e n c e s t r u c t u r e was modif ied in one ins tance by s u b s t i t u t -

ing a ge rund ia l p h r a s e f o r a subord ina te c l a u s e . 

The t r end s t a t e m e n t s developed by B r a k e r e f l e c t many i s s u e s 

which a r e of unique c o n c e r n to public co l l eges and u n i v e r s i t i e s . 

However , s o m e of the t r e n d s t a t e m e n t s a f f e c t non - t r ad i t i ona l e d u -

cat ion without r e g a r d to whe the r it i s o f f e r e d through public o r 

p r i v a t e ins t i tu t ions of h ighe r l e a r n i n g . Se l ec t i on of t r end s t a t e m e n t s 

f o r the ten ta t ive model in th is s tudy was based upon each s t a t e m e n t 

s a t i s fy ing both of the following s e t s of c r i t e r i a : f i r s t , that it have a 

broad phi losophical connect ion o r a s p e c i f i c d i r e c t connect ion to non -

t rad i t iona l educat ion; a n d , s e c o n d , that the s t a t e m e n t have un ive r s a l 

appl ica t ion to public and non-publ ic ins t i tu t ions a l i k e , o r that it 

r e f l e c t c o n c e r n s which may have potent ial impac t on both public and 

non-publ ic co l l eges and u n i v e r s i t i e s . In two i n s t ances s t a t e m e n t s 

of n a r r o w context w e r e e l imina ted in f a v o r of one o r m o r e s t a t e m e n t s 

of b r o a d e r con tex t . T h u s , twen ty - s ix t rend s t a t e m e n t s w e r e ut i l ized 

a s ind ices f o r the ten ta t ive m o d e l . 

P h a s e Two cons i s t ed of in—depth in t e rv i ews of a d m i n i s t r a t o r s 

and f acu l ty . The In te rv iew Guide in Appendix A - V was des igned to 

d r aw out r e sponden t s on in fo rmat ion they would f u r n i s h in P h a s e One 

(1 , p . 170; 3 , pp . 133-135). S e v e r a l a r e a s of inqui ry w e r e included 

such a s ve r i f i c a t i on of da ta p r ev ious ly submi t t ed a r e v i e w of t e r m -

inology, f a m i l i a r i t y with the concep t s of non- t r ad i t i ona l educa t ion , 



65 

the extent of each r e s p o n d e n t ' s p r i o r contac t with p r o g r a m s of 

non- t r ad i t iona l educa t ion , the pe r ce ived c o n s e q u e n c e s of working 

in such a p r o g r a m , and the i s s u e s involved in and the consequences 

resu l t ing f r o m the se t t ing up of a b road p r o g r a m of non- t r ad i t i ona l 

educat ion a t the r e s p o n d e n t ' s co l l ege . The f ina l ques t ion w a s 

des igned to p rov ide c l o s u r e in the i n t e rv i ew , a f fo rd ing the r e s p o n d -

ent the oppor tuni ty to c o m m e n t f u r t h e r on any a s p e c t s of non-

t r ad i t iona l educat ion not s p e c i f i c a l l y dea l t with in the s t r u c t u r e d 

ques t ion ing . 

The des ign of P h a s e Two ca l led f o r i n t e rv i ews to be r e c o r d e d 

on a u d i o - t a p e to p e r m i t l a t e r r e f e r e n c e and c o m p a r i s o n of v iews 

e x p r e s s e d by r e s p o n d e n t s . The In te rv iew Guide was des igned a s a 

s e l f - d i r e c t i n g i n s t r u m e n t in o r d e r to i n su re u n i f o r m c o v e r a g e of 

topical a r e a s to the m a x i m u m extent p o s s i b l e , and to m i n i m i z e 

b i a s e s in r e s p o n s e s due to c a r e l e s s wording of s t a t e m e n t s and 

q u e s t i o n s . The ten ta t ive model spec i f i ed that no tes be m a d e by 

i n t e r v i e w e r s dur ing the in te rv iews a s a m e a n s of main ta in ing b a s e 

r e c o r d in fo rmat ion on the c r i t i c a l i t e m s d i s c u s s e d dur ing the t a p i n g s . 

P r e s e r v i n g the anonymi ty of r e sponden t s and t h e i r ins t i tu t ions 

was c o n s i d e r e d a c r i t i c a l f a c t o r in gaining hones t r e s p o n s e s and a 

high r a t e of r e t u r n of the q u e s t i o n n a i r e s (1 , p . 172). T h e ten ta t ive 

m o d e l , t h e r e f o r e , ca l led f o r th is f ac t to be s t r e s s e d in the t r a n s -

mi t ta l l e t t e r (Appendix B) accompany ing the f o r m s in P h a s e One and 
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at leas t twice in the interview p rocedures in Phase Two. The model 

a l so required that the two ques t ionnai res be separa ted and compiled 

in s e p a r a t e s e t s f o r purposes of data ana lys i s . Coding of the 

response f o r m s was used , however, to pe rmi t c ros s - t abu la t ions of 

data by var ious c h a r a c t e r i s t i c s of respondents . 

The validation of the Phase One su rvey ins t ruments and the i r 

accompanying ins t ruc t ions , a s well a s of the Phase Two interview 

guide, was accomplished by a panel of five judges f rom insti tutions 

of higher learning in the North Centra l Texas region (Appendix C) . 

These pe r sons held faculty o r staff appointments equivalent to those 

of the pe r sons who would be quer ied in the field tes t s t a g e . Panel 

m e m b e r s were asked to evaluate the quest ions and s t a t emen t s for 

content and understanding by re turning a Survey F o r m s Validation 

Report (Appendix D). The following c r i t e r ion was used f o r eva lu-

ating panel i s t s ' r ev iews . If a ma jo r i ty of the judges de te rmined that 

a question o r s ta tement would be inappropr ia te , o r should be modi -

f ied , that item would be e i ther el iminated o r r ewr i t t en . If r ewr i t t en , 

the item would be submit ted again to the panel fo r new approva l s , 

and the p r o c e s s would be repea ted , a s n e c e s s a r y , until all amb ig -

ui t ies had been e l imina ted . 

In the i r review of Phase One and Phase Two m a t e r i a l s , no two 

panel is ts suggested o r asked fo r revis ions in the s a m e o r topical ly-

re la ted a r e a s . Thus , no follow—up resubmit ta l was r equ i r ed . Two 
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p a n e l i s t s approved the m a t e r i a l s without qua l i f i c a t i on . The r e m a i n -

ing t h r e e posed ques t ions o r o f f e r e d sugges t i ons that w e r e helpful in 

the p r e p a r a t i o n of the c o v e r l e t t e r subsequen t ly p r e p a r e d to a c c o m -

pany the P h a s e One m a t e r i a l s , o r in the l a t e r conduct of i n t e rv i ews 

dur ing P h a s e T w o . 

Data Col lec t ion P r o c e d u r e s 

Design of the ten ta t ive model r e q u i r e d that p e r m i s s i o n be 

obtained f r o m the chief a d m i n i s t r a t o r s of the co l l eges s e l e c t e d f o r 

tes t ing i t s appl ica t ion a s a device to eva lua te ins t i tu t ional r e a d i n e s s 

f o r non- t r ad i t i ona l educat ion p r o g r a m s . Where p o s s i b l e , t h e r e 

would be obtained f r o m the a d m i n i s t r a t o r s l i s t s of a l l f acu l ty and 

key s t a f f . T h e s e l i s t s would be used a s the b a s i s f o r s e l ec t i on of 

p e r s o n s to whom q u e s t i o n n a i r e s ( s e e Appendix A) would be s e n t . 

Dis t r ibut ion of p e r s o n a l in fo rmat ion s h e e t s and t r e n d s t a t e m e n t s 

would be made through convent ional c a m p u s mai l ing s y s t e m s . 

The t en ta t ive model spec i f i ed that q u e s t i o n n a i r e s be s en t to a l l 

full—time facu l ty and key a d m i n i s t r a t o r s on c a m p u s e s having l e s s 

than t h i r t y i n s t r u c t o r s and key a d m i n i s t r a t o r s , and to a r andom 

s a m p l e of a p p r o x i m a t e l y twenty i n s t r u c t o r s and a d m i n i s t r a t o r s on 

those c a m p u s e s having t h i r t y o r m o r e such p e r s o n s . A c o v e r l e t t e r 

(Appendix B) was r e q u i r e d in o r d e r to expla in the n a t u r e of the 

s t udy , to ident i fy s e v e r a l kinds of non- t r ad i t i ona l p r o g r a m s , to c i t e 

approva l of the s tudy by the chief a d m i n i s t r a t o r of the ins t i tu t ion , 



68 

to a s s u r e the p r e s e r v a t i o n of anonymity of individual p a r t i c i p a n t s and 

of the ins t i tu t ion , to s t r e s s the need f o r r e s p o n s e by each r ec ip ien t 

of the m a t e r i a l s , and to s e t f o r th the r e t u r n p r o c e d u r e s to be 

o b s e r v e d . The model spec i f i ed that the q u e s t i o n n a i r e s be a c c o m -

panied by r e t u r n e n v e l o p e s , a s a p p r o p r i a t e , and by p r e - p a i d pos tage 

to e n c o u r a g e p r o m p t r e p l y , if r e t u r n by United S t a t e s Mail w e r e 

r e q u i r e d . The ten ta t ive model was des igned to a l low f o r a seven to 

twe lve -day r e s p o n s e t i m e by r e c i p i e n t s . F a i l u r e of f o r m s to be 

r e t u r n e d within that t i m e f r a m e would au toma t i ca l l y c a u s e a fo l low-

up contac t to be m a d e , e i t h e r in p e r s o n o r by t e l ephone , to 

s t i m u l a t e comple t ion of f o r m s and r e t u r n by non—respondents . A 

goal of s even ty p e r cent in the r e t u r n of q u e s t i o n n a i r e s d i s t r i bu t ed 

was c o n s i d e r e d op t imal in o r d e r to ach ieve the p u r p o s e s of the 

m o d e l . When r e t u r n s would be insuf f i c ien t to m e e t th i s goal a f t e r 

the f i r s t follow—up c o n t a c t s , addi t ional te lephone c a l l s and l e t t e r s , 

if n e c e s s a r y , would be used to s t i m u l a t e r e s p o n s e . 

The ten ta t ive model provided that a p p r o x i m a t e l y s ix ty p e r cent 

of those p e r s o n s r e tu rn ing s u r v e y f o r m s in P h a s e One would be 

scheduled f o r in te rv iews in P h a s e T w o . The i n t e rv i ews would be 

expec ted to r e q u i r e a p p r o x i m a t e l y one hour ; they would be held on 

c a m p u s o r a t a n o t h e r locat ion mutual ly s a t i s f a c t o r y to the r e sponden t 

and i n t e r v i e w e r . In te rv iews would be scheduled a t an a v e r a g e r a t e 

of t h r e e p e r i n t e rv i ew-day in o r d e r to m a x i m i z e the e f f i c i ency of 
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f ield o p e r a t i o n s . It should be noted f u r t h e r t ha t , by r e a s o n of i ts 

d e s i g n , the In te rv iew Guide could be a d m i n i s t e r e d by one o r m o r e 

i n t e r v i e w e r s a f t e r one o r two h o u r s of t r a i n i n g , and that t h e r e should 

be a high d e g r e e of cons i s t ency in the q u e s t i o n - a n d - a n s w e r p r o c e s s , 

a l though not , of c o u r s e , in the content of the r e s p o n s e s t h e m s e l v e s . 

Data Ana lys i s E l e m e n t 

The ten ta t ive model r e q u i r e d that P e r s o n a l Data S h e e t s be 

checked f o r c o m p l e t e n e s s and a c c u r a c y ; in fo rmat ion a s m a y be 

o t h e r w i s e ava i l ab l e f r o m each r e s p o n d e n t ' s r e s p e c t i v e co l lege 

could be used to supp lemen t the in fo rmat ion p r o v i d e d . T h e q u e s -

t i o n n a i r e s on T r e n d s Affect ing Non-Trad i t iona l Educat ion would be 

checked f o r c o m p l e t e n e s s . Notation would be m a d e of o m i s s i o n s in 

the data s h e e t s and q u e s t i o n n a i r e s , so that r e s p o n d e n t s could be 

a sked a t t i m e of i n t e rv i ew to supply the m i s s i n g d a t a . T h e s e two 

P h a s e One i n s t r u m e n t s would f u r n i s h i n fo rma t ion p a r a l l e l to that 

obtained in the P h a s e Two in t e rv i ew . By d e s i g n , the a n a l y s i s of 

da ta obta ined in e i t h e r phase could be m a d e independent ly of the 

o t h e r . Howeve r , the a n a l y s i s of p e r c e i v e d and d e c l a r e d a c c e p t -

abi l i ty of the t r end s t a t e m e n t s could be used in a s u p p l e m e n t a r y 

way dur ing the Phase Two individual i n t e rv i ews to exp lo re d i f f e r e n c e s 

between p e r c e p t i o n s and d e c l a r e d v iews of the g roup u n d e r s t udy . 

Upon conc lus ion of f ield inves t iga t ions , c o m p a r i s o n s of da ta f r o m 

both p h a s e s would be m a d e . The intent of th i s c o m p a r i s o n would be 
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to identify and c o r r e l a t e the s ignif icant and c r i t i ca l i s sues which 

must be dealt with in considerat ion of new p r o g r a m s of non - t r ad i -

tional education at a smal l l iberal a r t s col lege. In tu rn , conclusions 

could be drawn regarding the p rocess used and recommendat ions 

could be made for ad jus tments in the p r o c e s s and ins t ruments 

ut i l ized. 

Persona l Data Shee t s would be analyzed in t e r m s of academic 

background and exper ience of respondents . Insofar a s may be 

feas ib le , this background information would be compared to that 

provided by each respondent in the Phase Two interviews regarding 

p r i o r contact with p r o g r a m s of non-tradi t ional educat ion. 

Responses to each of the twenty-six t rend s t a t emen t s would be 

analyzed a s follows: (1) by calculating f requency re sponses fo r 

Perceived Acceptabil i ty (PA) and Declared Acceptabil i ty (DA) and 

comparing these a s bas i s fo r f u r t he r questioning of respondents in 

Phase Two; (2) by computing and comparing the mean s c o r e s for 

each PA and DA; and , (3) by computing median values for each PA 

and DA, and by assigning and compar ing the result ing rank o r d e r s . 

Compar ison of the pa i r s of item means fo r each PA and DA fo r 

each trend s ta tement would enable evaluation of the degree to which 

respondents perceive the opinions of thei r p e e r s . Where the PA and 

DA of each trend s ta tement a r e within a one—half point sp read 

( range: 1-7) the percept ion would be considered " a c c u r a t e , " within 
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a one point s p r e a d a s " a c c e p t a b l e , " and f o r a l a r g e r point s p r e a d 

a s " i n c o n s i s t e n t . " T h e s e point s p r e a d s would then be used f o r 

grouping the t r end s t a t e m e n t s f o r f u r t h e r a n a l y s i s . Where the P e r -

ceived and Dec la red Accep tab i l i t i e s of the t r e n d s fal l in the incon-

s i s t e n t c a t e g o r y those t r e n d s would be examined f u r t h e r f o r c lues 

a s to the r e a s o n s f o r the d i s c r e p a n c i e s . 

Median va lues f o r PA and DA would be ca lcu la t ed f o r a l l 

t r e n d s , r a n k s a s s i g n e d in each s e r i e s , and r a n k s c o m p a r e d . T h e s e 

r anks would be used to c h a r a c t e r i z e r e s p o n d e n t s ' v iews of the 

t r e n d s . 

In te rv iew r e s u l t s would be used to ana lyze s p e c i f i c p r o b l e m s 

and i s s u e s that m u s t be dea l t with by the col lege in planning i t s 

f u t u r e c o u r s e of ac t ion with r e s p e c t to non- t r ad i t iona l educa t ion . 

Where f e a s i b l e f r o m in te rv iew r e s p o n s e s , f r e q u e n c y tabula t ions 

ci t ing such i s s u e s and c o n c e r n s would be p r e p a r e d , and the r e s u l t s 

would be c o m p a r e d to the r e sponden t s ' c o m p o s i t e evalua t ion of 

t r end s t a t e m e n t s . 
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CHAPTER IV 

FIELD T E S T OF THE MODEL 

The purpose of the field study was to tes t and validate the 

tentative model a s a method of evaluating instituional read iness 

for non-tradi t ional educat ion. In o r d e r to accompl ish this pu rpose , 

th ree col leges within the s a m e metropoli tan a r e a were chosen fo r 

field s tudy. A four th , and l a r g e r insti tuion, was a l so used fo r the 

field s tudy, but the study was limited to two depar tments in d i f ferent 

academic f i e lds . Th is was done in o r d e r to a sce r t a in whether o r not 

these f ields might have some influence upon the fo rm of r e sponses 

and, hence, upon the validity of the ins t ruments and p rocedures 

being used . 

Select ion of Study Area and Institutions 

The D a l l a s / F o r t Worth, T e x a s , metropol i tan a r e a s a t i s f i e s 

the general location c r i t e r i a s e t for th in Chapter III. Consist ing of 

eleven count ies , this is the l a rges t Standard Metropoli tan S ta t i s t i ca l 

Area in T e x a s , and the twelfth l a rges t in the United S ta t e s a s of 

Apr i l , 1973 (8, pp. 171, 175). The urbanized cen te r of this a r e a is 

se rved by the community college s y s t e m s of T a r r a n t and Dallas 

Counties , and oy twenty-five o the r insti tutions of higher educat ion. 
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Within this urbanized c e n t e r , h e r e a f t e r r e f e r r e d to a s the Da l l a s / 

For t Worth Urban A r e a , there a r e four b ranches of Universi ty of 

T e x a s , and the Texas College of Osteopathic Medicine (8 , pp. 66-

72). Table II identif ies the remaining inst i tut ions, of which al l but 

five a r e c h u r c h - r e l a t e d . The degree of the i r independence in 

governance va r i e s cons iderably , with ce r ta in denominations e x e r -

cising a g rea t deal of d i rec t control and o the r s ve ry l i t t le . Five 

col leges a r e l isted a s " p r i v a t e . " The en t i re group of non-public 

institutions includes five whose cu r r i cu la s e r v e s tudents in specia l 

occupational p r o g r a m s . The enrol lment f igures include p a r t - t i m e 

s tuden ts . 

The select ion of col leges fo r f ield study was based upon the 

genera l c r i t e r i a s e t for th in Chapter I: that each college be (1) a 

smal l coeducational institution which is basical ly t radi t ional , (2) 

located in a m a j o r metropol i tan a r e a , (3) a s e n i o r institution which 

emphas izes the teaching of undergradua tes , (4) of l ibera l a r t s p e r -

suas ion , (5) a pr iva te insti tution, and (6) independent in i ts govern-

ance . All of these f a c t o r s , except the l a s t , can be re la t ively eas i ly 

and quickly evaluated f rom readi ly avai lable information published 

in a l m a n a c s , college d i r e c t o r i e s , and yearbooks in educat ion. 

The las t f a c t o r , independence in governance, was dealt with 

in two ways . F i r s t , the catalogs of the s eve ra l possible institutions 

were reviewed a s to the i r official s t a t ement s of policy re la t ive to the 



75 

LU 
_1 
CQ 
< 

b 

I 
\-
d 
o 

I -

cr 
0 
LL 
\ 
If) ' 

j o 

< < 

LU 
1 

h 

LL 

LL 

< h 

• 
LU 
b 
< 

0 
o 
J 

( f ) 
LU 

Q LU 

LU 5 
Q _1 
Z J 
D O 
O CL 
u . Z 

LU oc 
< Q 
LU Z 

h > < 

u j > , ; 
cr m l u 
l u 
> 00 

N 
I 

OJ 
N 
0) 

N 

(7) 
z 
D 

Q 
Z 
< 

> 
h 
J 
D 

- O 
< < 

ft LU LL 
0 < 

J < 
O CQ 

0 

J 
CQ 
D 
a . 
1 

Z 

o 
z 

n 
o 

z 
LU 
if) 

>> 
i J a) 
3 N 

« (75 
LL 

i t 
< 

4-J 
0) 
L 
0 > 
•r-i 
C 

D 

L 
O 

0 
O) 
0 

o 
O 

o 
N OJ 
CD 

L 
r 
O ^ 
U- (0 
O £ 

•C S-
O <d 
L OQ 
3 

JC 
O 

CM LO 
CD 0 
CD 0) 

m 0 1 

Q) 

n ° 
O O 

C 4-1 
(0 CO 
4-J 4-J 
in a 
r aj 
r DQ 
O c 
0 s 
c o> 
0 c 

5 L 
< < 

o 
o 
CD 

0) 
CD 

a) 
1—» 
(0 

E 
a > i o i o c D i o c o c o < t o c o i o i o c o o c o 
C D O ) I O N O O O ^ T C O ( O C \ J C 9 0 ) C D C 9 O 
10 CO CD CM 10 O O l O l O N l O C M 

r\ t\ t\ 0\ 

r- T~ O (0 T- v -

O ^ t ^ - C D O O L O N C D N C D N O ^ O O C O 
CM I D C M O N T - ^ C M ^ ^ ^ O I S O C O C O 

^ N ^ T- T-

(0 
-U 
a 
fd 
m « 

4-> 
0) • P—» 
L 
JO 
o 

c 
L 

0) 0) 
fd — • -
\ 4-J 4-J 

a a m 
L fd 03 ® 

Q. m CQ £ 
3 
o 

0 
(i -u 

fd 0 fd 
> u > 

c •—1 
L o L 

1 L CL 
3 

jC 

L 
J C 

O 
tu 
O 

r 
o 
L 
3 

_C 

2 
L 
r 
O 

U) 0 0 

LO 0) o N 
O O 00 0) 10 OJ to 

0 
4-J U- 4-J _c 

0 0 (0 0 (0 4-J 0 
4-J 
fd 

4-J 
fd V CO 

• 1—I 
"0 

fd 
0 

4-J 
fd 

> > 0 0 0 

fd 
0 > 

L L -C 
4-> a 

-C 
4-J c •r-1 

L 
£L £L 0 •f~• 

0 
(0 • 1—1 
0 

0 fd Q_ £L 
2 

•f~• 
0 
(0 • 1—1 
0 

5 E 
0 

cr 

CM 0) LO 00 CD 
N 10 T- N CD 10 CD 
0) CD 0) 00 00 CD CD 

T— 

£ 

4 -J 

* 5 

c 
CD 
Q 

4 -

o 

a) 
CD 
CD 

o> 
c 

0) 
S- (D 
3 O) 

2 5 
U- ^ 
° o ° 

CD 
<? ® 

r—J CD 
CD 

as JJJ 
c ^ 

CD O 

^ CD _ 
UJ 

o 
o 
4-J 
0) 

o 
o 

c 
ftf 

0) 

o 
o 

CD .2 

o 
«J o 
CD 

a 
o 

jC 
co 

(5 

s -
cd — 
OQ GQ 
0) 0) 
fd (d i—> i—i 

«J "(0 
Q Q 

i2 o 
i - CD 
r r 
O h 

cd 
o 

5) ^ 
0 6 

a) 
4-J 
3 
4-J 

^ s 
O) W ^ £ 

4-J 
0) 
L 
0 > 
• i-J 
C 

D 
4-J 
0) 
• r—I 
"O 
o 

SP © 

• p-j .—• 
c o 

D O 

in 
jfd 

'fd 
Q 

0) £ 

• 
L 
O 

LL 

O 
O 

o 
o 
0) 
• f—1 
L 
LL 

T5 
O 
O 

C C 
cd fd 
-u 

0 u) a) 

^ l w 
c n j ) 
L o 5 

r CO (0 
±3 rd rd 
3 X X 
0 0 0 

CO h h 

j d o 

5 JS 
Q Q. 
U- U— 
O O 

4-J 4-J 

0) 0) 
L L 
0 0 
> > 

• r-J ..-J 
c c 

D D 

0 
Z 

D) 
C 
• r—I 
c 
L 
O 

5 

(0 

jS 

"fd 
Q 

co 

0 

2 . 
3 CM 
O N 

^ c i 
CD 

Q-
a 



76 

kinds of s tuden t s they s t r i v e to s e r v e , t r a c i n g of the h i s t o r i c a l d e v e l -

opment of the c o l l e g e , ex tent of coopera t ing a f f i l i a t i ons with o t h e r 

c o l l e g e s , and the d e g r e e to which governing b o a r d s would a p p e a r to 

be l imi ted by a r e spons ib i l i t y to ins t i tu t ional g roups whose chief 

m i s s i o n may not be exc lus ive ly devoted to educa t ion . The second 

s t e p in the se l ec t ion of ins t i tu t ions was th rough p e r s o n a l contac t of 

facul ty a t c o l l e g e s , o t h e r than the one being a n a l y z e d . Inquiry w a s 

made of t h e s e facu l ty a s to any known i n s t a n c e s of r e s t r i c t i o n s on 

a c a d e m i c f r e e d o m in c l a s s r o o m teaching o r in a d m i n i s t r a t i o n at the 

co l lege in q u e s t i o n . On the b a s i s of th i s inqui ry one potent ia l s tudy 

co l lege was e l i m i n a t e d . T h r e e w e r e s e l e c t e d f o r s t u d y , and inquiry 

was made a t each c a m p u s of a facul ty o r s t a f f m e m b e r a s to the m a t -

t e r of a c a d e m i c and a d m i n i s t r a t i v e f r e e d o m on his o r h e r c a m p u s . 

T h i s technique a p p e a r e d a t the t ime to s a t i s f y c o n c e r n s about 

potent ia l b i a s e s being built into the se l ec t ion of the t h r e e co l l eges f o r 

f ield t e s t of the m o d e l . Resu l t s obtained in the u se of the model 

a p p e a r to have va l ida ted the se l ec t ion p r o c e d u r e . 

A four th inst i tut ion w a s included in the s t u d y . Its inclus ion 

made pos s ib l e a s tudy of the poss ib l e b i a s e s that might be ope ra t ing 

whe re d e p a r t m e n t s have f a i r l y l a r g e n u m b e r s of f acu l ty . In such 

s i t ua t ions the in t e rac t ion among facul ty f r o m a s ing le d i sc ip l ine 

could ac t to c r e a t e a monol i th ic view of educa t ion , on the one hand, 

o r a compos i t e v iew d i s t inc t ly d i f f e r e n t f r o m the r e s t of the f acu l ty , 



77 

on the o t h e r hand. In th i s i n s t a n c e , two d e p a r t m e n t s w e r e s e l e c t e d 

f o r f ie ld s t udy , one f r o m the soc ia l s c i e n c e s , the o t h e r f r o m the 

na tu ra l s c i e n c e s , r e p r e s e n t i n g con t r a s t i ng i n t e r e s t s in and concep ts 

of people and th ings , p r o c e s s e s and p r o d u c t s . 

Desc r ip t ion of the Co l l eges 

The f o u r p r iva te ly -owned co l l eges that w e r e s e l e c t e d f o r 

s tudy a r e named h e r e , a r b i t r a r i l y and to p r e s e r v e t h e i r anonymi ty , 

Oak Hill Co l l ege , Linden Co l l ege , C h a r t e r Co l l ege , and Dogwood 

Co l l ege . T h e i r unique c h a r a c t e r i s t i c s a r e d e s c r i b e d in s e c t i o n s 

below. Howeve r , s o m e of the c h a r a c t e r i s t i c s they s h a r e a r e to be 

noted a s fo l lows . 

All f o u r ins t i tu t ions a r e coeducat ional and a r e in the l i be ra l 

a r t s t r a d i t i o n , o f f e r ing m a j o r po r t ions of t h e i r p r o g r a m s in the 

h u m a n i t i e s , na tu ra l s c i e n c e s , and soc ia l s c i e n c e s . All have p r o -

g r a m s , but of vary ing e m p h a s e s , in the f ine a r t s and b u s i n e s s 

a d m i n i s t r a t i o n . All f o u r o f f e r c o u r s e work in educa t ion . T h r e e of 

the ins t i tu t ions a r e , e s s e n t i a l l y , u n d e r g r a d u a t e c o l l e g e s , a l though 

a l l make g radua te s t u d i e s a v a i l a b l e , two of them doing s o through 

coope ra t i ve p r o g r a m s with o t h e r c o l l e g e s . The fou r th ins t i tu t ion , 

a l s o a m e m b e r of the coopera t ive p r o g r a m , is a l a r g e u n i v e r s i t y 

o f f e r ing u n d e r g r a d u a t e and p r o f e s s i o n a l d e g r e e s , and g radua te 

d e g r e e s th rough the d o c t o r a t e . 
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Entrance p rocedures for f r e shmen s tudents a r e essen t ia l ly 

the s a m e , and t radi t ional , a t all four ins t i tu t ions , although there 

a r e d i f fe rences in t e r m s of specif ic r equ i r emen t s . All of the 

col leges encourage s tudents , par t icu la r ly f r e s h m e n , to take the 

General Examination of the College Level Examination P r o g r a m 

(CLEP) , o r to seek advance s tanding, and thereby ea rn cou r se 

c r e d i t s , by challenging e i the r the depar tmenta l ly -admin i s te red 

examinat ions o r the C L E P subjec t a r e a examinat ions . 

All four insti tutions maintain non-adminis t ra t ive re la t ionships 

with rel igious groups of var ious denominational i n t e r e s t s . Through 

the i r off icial pol ic ies , a s declared in the i r respect ive ca ta logs , 

they encourage s tudents to par t ic ipate in re l igious obse rvances of 

the i r fa i th . 

Oak Hill College 

Oak Hill College was es tabl ished p r i o r to World War I under 

the sponsorship of church organiza t ions . Reflecting i ts emphases on 

the l iberal a r t s , it provides cu r r i cu l a in four m a j o r a r e a s : (1) 

l ibera l a r t s and s c i e n c e s , (2) teacher educat ion, (3) bus iness admin -

i s t ra t ion , and (4) rel igion. These four a r e a s a r e f u r t h e r divided into 

thi r ty- two f ields of study in which the s tudent may en ro l l . Th ree 

deg rees a r e of fered by the college: the bachelor of a r t s , the bachelor 

of s c i ence , and the bachelor of sc ience in educat ion. The college 

dec la re s that it is "non-sec ta r ian and i n t e r - r a c i a l in its select ion 
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of s t u d e n t s , f acu l ty , and s taf f . . . [ a n d , s i nce the beginning] 

. . . an equal oppor tuni ty e m p l o y e r , d i s c r i m i n a t i n g a g a i n s t no one 

on the b a s i s of r a c e , c r e e d , c o l o r , nat ional o r i g i n , a g e , o r s e x " 

(6 , p . 8) . In keeping with i t s l i be ra l a r t s t r a d i t i o n , the co l lege 

f o c u s e s i t s p r o g r a m on the needs of 

. young men and women (to) develop t he i r po t en -
t i a l i t i e s f o r s c h o l a r l y a c h i e v e m e n t , p r o f e s s i o n a l c o m p e t e n c e , 
and e f fec t ive pa r t i c ipa t ion in the g e n e r a l p r o c e s s e s of a 
d e m o c r a t i c s o c i e t y . I ts con t ro l l ing p r i n c i p l e s a r e the inf ini te 
wor th of human p e r s o n a l i t y , the in tegr i ty of a c a d e m i c l i f e , 
(and) high s t a n d a r d s of a c h i e v e m e n t . . . ( 6 , p . 8 ) . 

The educat ional p r o g r a m is s t r u c t u r e d a round a g e n e r a l 

educat ion c o r e ca l led the Foundation C o u r s e s , which a r e r e q u i r e d 

of a l l s t u d e n t s , and a spec ia l i za t ion a r e a of C o n c e n t r a t e d S t u d i e s , 

which a r e t a i lo red to each s t u d e n t ' s individual n e e d s . In addi t ion to 

the n o r m a l schedu le of c o u r s e o f f e r i n g s dur ing the r e g u l a r a c a d e m i c 

and s u m m e r t e r m s , the co l lege o f f e r s a l imi ted n u m b e r of c r e d i t 

and n o n - c r e d i t c l a s s e s th rough i ts adul t educat ion p r o g r a m . Oak 

Hill Col lege does not o f f e r c o r r e s p o n d e n c e c o u r s e s but p e r m i t s a 

m a x i m u m of twelve h o u r s of such c r e d i t f r o m a c c r e d i t e d ins t i tu t ions 

to be appl ied toward b a c c a l a u r e a t e d e g r e e s a t the c o l l e g e . 

Linden Col lege 

Linden Col lege i s a m a j o r inst i tut ion of h ighe r educat ion 

e s t ab l i shed p r i o r to World W a r I It i s c h u r c h - c o n n e c t e d , but 

o p e r a t e s a s a non—sectarian, coeducat ional co l lege (5) . I ts p r o g r a m 
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is strong in the l i b e r a l a r t s . At the same t i m e it mainta ins r e c o g -

nized and respected spec ia l i zed p r o g r a m s in professional and 

graduate s tudies . 

Undergraduate degrees awarded by Linden Col lege include the 

bachelor of a r t s , the bachelor of sc ience , the bachelor of business 

a d m i n i s t r a t i o n , the bachelor of science in educat ion, the bachelor 

of m u s i c , and the bachelor of f ine a r t s . Supplement ing its u n d e r -

graduate and graduate p r o g r a m s , courses f o r c r e d i t and non-c red i t 

a r e o f fered through the evening div is ion of the co l lege . 

Linden Col lege was an e a r l y par t ic ipant in a m u l t i - c o l l e g e 

cooperat ive education p r o g r a m . Through this fac i l i t y the col lege 

o f fe rs a l a r g e number of courses and p r o g r a m s at the graduate leve l 

in conjunction wi th a r e a institutions and i n d u s t r i e s . 

T w o depar tments at the college w e r e se lected f o r inclusion in 

the f ie ld test of the mode l , one in socia l sc iences , the o ther in the 

natura l sc iences . Both o f fe r course w o r k in undergraduate and 

graduate p r o g r a m s . 

C h a r t e r Col lege 

C h a r t e r Col lege is one of the newer l i b e r a l a r t s , coeducational 

inst i tut ions serv ing the D a l l a s / F o r t Wor th Urban A r e a . T h e col lege 

o f fe rs the bache lor 's degree in ten f i e l d s , a m a s t e r ' s p r o g r a m in the 

socia l sc iences , and associate degree p r o g r a m s in two f ie lds ( 3 ) . 

C h a r t e r Col lege students a r e admi t ted under one of four 
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c l a s s i f i c a t i o n s a t t ime of ini t ial e n t r y . T h e s e a r e (1) a s f r e s h m a n 

s t u d e n t s , with app l ica t ions suppor t ed by t e s t s c o r e s f r o m na t iona l ly -

recognized tes t ing o r g a n i z a t i o n s , (2) a s t r a n s f e r s t uden t s f r o m o t h e r 

recognized co l l eges and u n i v e r s i t i e s , (3) a s p a r t - t i m e a n d / o r c o n -

tinuing educat ion s t u d e n t s , and (4) a s spec i a l s t u d e n t s in f r e s h m a n 

c o u r s e s . The spec i a l s tudent c a t e g o r y is ava i l ab l e to "any p e r s o n 

o v e r 21 y e a r s of age o r any s tudent who has s e r v e d -n the A r m e d 

F o r c e s of the United S t a t e s " without examina t ion (3 , pp . 22 -23 ) . 

C h a r t e r Col lege m a i n t a i n s an o v e r s e a s p r o g r a m in conjunct ion 

with o t h e r u n i v e r s i t i e s . The col lege a l s o p rov ides spec i a l p r o g r a m s 

in human deve lopment a n d , through its a f f i l i a t ed m u s i c a c a d e m y , an 

in s t ruc t iona l p r o g r a m in f ine a r t s , o f f e r i ng c o u r s e s in p iano , o r g a n , 

voice and s t r i n g i n s t r u m e n t s . 

The co l lege has had , in r e cen t y e a r s , a somewha t in te rna t iona l 

f l a v o r due to the r a t h e r l a r g e n u m b e r of o v e r s e a s s t uden t s on i ts 

c a m p u s and the unusua l ly high p ropor t ion of facu l ty and s t a f f who have 

t r a v e l e d ex tens ive ly a b r o a d , have r ece ived d e g r e e s f r o m u n i v e r s i t i e s 

in o t h e r p a r t s of the w o r l d , o r have taught in fo re ign c o u n t r i e s , 

among them F r a n c e , Hungary , T a i w a n , Egypt , E a s t P a k i s t a n , 

A u s t r a l i a , Ch ina , I ta ly , and Cuba . 

Dogwood Col lege 

Dogwood Col lege is a coeducat ional l i be ra l a r t s inst i tut ion 

founded m o r e than f i f ty y e a r s ago unde r chu rch s p o n s o r s h i p . 
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Admiss ion p r o c e d u r e s encou rage the e n r o l l m e n t in the f r e s h m a n 

c l a s s of " s tuden t s who have g radua ted f r o m an a c c r e d i t e d high 

school o r i ts equ iva len t" (4 , p . 13). Condi t ional admi t t ance is 

g ran ted to g r a d u a t e s of unacc red i t ed high s choo l s and to app l i can t s 

o v e r twenty-one y e a r s of a g e . While the co l lege e n c o u r a g e s s t uden t s 

to t ake advan tage of the C L E P examina t ions it t r e a t s the c r e d i t s s o 

e a r n e d the s a m e a s c o r r e s p o n d e n c e c o u r s e c r e d i t , and p l ace s a 

m a x i m u m of th i r ty s e m e s t e r h o u r s of c r e d i t f o r a l l such c o u r s e s a s 

the a l lowance toward a b a c c a l a u r e a t e d e g r e e f r o m Dogwood Col lege 

(4 , p . 17). 

The co l lege c o n f e r s fou r u n d e r g r a d u a t e d e g r e e s : the bache lo r 

of a r t s , the bache lo r of s c i e n c e , the bache lo r of m u s i c , and the 

bache lo r of b u s i n e s s a d m i n i s t r a t i o n . C o u r s e s a r e o f f e r e d through 

seven a c a d e m i c d iv i s ions a s well a s through the mu l t i - co l l ege coop -

e r a t i v e educa t iona l p r o g r a m . As a communi ty s e r v i c e the co l lege 

has o f f e r e d a v a r i e t y of n o n - c r e d i t c o u r s e s , many of which have been 

of s p e c i a l i n t e r e s t to p e r s o n s res id ing within a few m i l e s of the 

c a m p u s . 

P e r m i s s i o n f r o m A d m i n i s t r a t o r s 

The p r e s i d e n t s of the t h r e e p r inc ipa l co l l eges to be included in 

the f ie ld s tudy w e r e contac ted in p e r s o n in o r d e r to r e q u e s t t h e i r 

a g r e e m e n t to the under tak ing of the s tudy on t he i r r e s p e c t i v e c a m -

p u s e s . T h e y w e r e suppl ied copies of the c o v e r l e t t e r , the 
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ins t ruct ions , and the two f o r m s to be sent to persons on each c a m p u s . 

Upon rev iew of the m a t e r i a l s , a l l th ree a d m i n i s t r a t o r s responded 

wi th wholehearted a p p r o v a l . Each stated why he fe l t the study would 

be w o r t h w h i l e , o r why he was concerned about non- t rad i t iona l edu-

cat ion and what i t could o f fe r to students. One spoke of his p r i o r 

involvement in p r o g r a m s of a non- t rad i t iona l nature; another re la ted 

how he was just f in ishing the reading of some repor ts he had 

rece ived at a nat ional meet ing a few days e a r l i e r , and how many of 

those repor ts deal t wi th non- t rad i t iona l education; the th i rd told of 

his concerns in the context of public and p r iva te col leges and t h e i r 

f inancia l needs. T h e s e presidents gave d i r e c t help to the study by 

being sure that whatever physical assistance could be provided by 

the col lege would be made a v a i l a b l e . In addit ion to t h e i r v e r b a l 

support they made appropr ia te a r r a n g e m e n t s so that quest ionnaires 

could be re turned through faculty m a i l to a cen t ra l point o r m a i l box. 

P e r m i s s i o n to make the same study at Linden Col lege was 

requested through the two af fected depar tment heads. In one instance 

the response was l ike that of the col lege pres idents . T h i s person 

concurred in the study, commented on its m e r i t s , and par t ic ipa ted in 

the study by giving out the f o r m s at a depar tmenta l meet ing held a few 

days a f t e r the contact . In the second instance the depar tment head 

indicated re luctant a p p r o v a l , spec i f ica l ly asking that each m e m b e r of 

the depar tment be contacted on an individual basis to d e t e r m i n e his 
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wi l l ingness to p a r t i c i p a t e , and then be given the n e c e s s a r y f o r m s . 

Accord ing ly , th i s p r o c e d u r e was fo l lowed. 

A f u r t h e r indicat ion of i n t e r e s t in the s tudy w a s noted in the 

r e s p o n s e by facu l ty and s ta f f who w e r e r eques t ed to p a r t i c i p a t e in 

the f ield t e s t . Individuals a t a l l f o u r co l l eges vo lun tee red wi l l i ng -

n e s s to a s s i s t in any way p o s s i b l e . In consequence a p e r s o n on 

each c a m p u s a s s u m e d r e spons ib i l i t y to contac t those p e r s o n s who, 

within ten days following op in ionna i res d i s t r i b u t i o n , had not r e t u r n e d 

the comple ted f o r m s , and to u rge t h e i r e a r l y r e t u r n of the f o r m s . 

Two of these p e r s o n s a l s o funct ioned a s m e s s e n g e r s , br inging 

s e a l e d , comple ted r e s p o n s e s to a c e n t r a l point f o r p r o c e s s i n g . 

Field T e s t P r o c e d u r e s 

Field t e s t of the model was conducted dur ing the la te s u m m e r 

of 1975. The p r e s i d e n t of one col lege was contac ted in June f o r 

p e r m i s s i o n to make the t e s t a t h i s ins t i tu t ion . The a d m i n i s t r a t i v e 

heads of the o t h e r co l l eges and d e p a r t m e n t s w e r e contac ted f o r such 

p e r m i s s i o n between mid -Augus t and Labor Day. Dis t r ibu t ion and 

r e t u r n of s u r v e y f o r m s began a t one ins t i tu t ion on August 18 and a t 

the o t h e r s dur ing the second and th i rd weeks in S e p t e m b e r . Re turn 

t i m e f o r the s u r v e y f o r m s r e q u i r e d a p p r o x i m a t e l y t h r e e weeks a t 

each ins t i tu t ion . Te lephone c a l l s and p e r s o n a l v i s i t s w e r e used to 

e n c o u r a g e rapid comple t ion and r e t u r n of s u r v e y f o r m s . 
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Optnionnai re S u r v e y 

The op in ionna i re s u r v e y cons i s t ed of a c o v e r l e t t e r (Appendix 

B) , i n s t r u c t i o n s (Appendices A-I and A-11I), and the two following 

f o r m s to be c o m p l e t e d , the F a c u l t y / A d m i n i s t r a t o r s Data S h e e t 

(Appendix A-II) and the evaluat ion f o r m f o r T r e n d s Affec t ing Non-

T r a d i t i o n a l Educat ion (Appendix A-IV) . T h e s e m a t e r i a l s w e r e 

d i s t r ibu ted through facu l ty ma i l s e r v i c e s a t the t h r e e p r inc ipa l 

co l l eges included in the f ield t e s t . At the four th col lege they w e r e 

d i s t r i bu ted by one d e p a r t m e n t head a t a s ta f f m e e t i n g , and by hand 

in the o t h e r d e p a r t m e n t whe re individuals a g r e e d to p a r t i c i p a t e in 

the s t udy . Se l ec t i on of op in ionna i re r ec ip i en t s was m a d e a s fo l lows . 

Oak Hill C o l l e g e . — T h e min imum r e q u i r e d s i z e of the s a m p l e 

was twenty p e r s o n s . The col lege ca ta log iden t i f i es the a d m i n i s t r a -

t ive o f f i c e r s and l i s t s the facu l ty in a lphabe t ica l s e q u e n c e . The 

s a m p l e w a s s e l e c t e d f r o m these two s e t s of n a m e s , omi t t ing f r o m 

cons ide ra t i on the n a m e s of p e r s o n s on leave f r o m the col lege and of 

m i l i t a r y pe r sonne l on t e m p o r a r y duty a s s i g n m e n t to the c o l l e g e . 

F r o m the r e su l t ing l i s t of "ac t ive" facul ty m e m b e r s , and counting 

f r o m the f i r s t , e v e r y f i f th name was s e l ec t ed f o r the s a m p l e . F r o m 

the a d m i n i s t r a t i v e o f f i c e r s t he r e w e r e s e l e c t e d f o r pos s ib l e inclus ion 

in the s u r v e y the p e r s o n s des igna ted a s a d m i s s i o n s o f f i c e r , r e g -

i s t r a r , counsel ing c o o r d i n a t o r , s tuden t a f f a i r s o f f i c e r , and l i b r a r i a n . 

Deleted f r o m each l i s t was the name of one p e r s o n who had l e f t the 
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employ of the college during the s u m m e r . The combined l is t of key 

a d m i n i s t r a t o r s and faculty met the minimum requi rement of not 

l e s s than twenty n a m e s . 

Linden Col lege .—The object ive , in this ins tance , was to 

obtain a r epresen ta t ive response f rom fu l l - t ime faculty in two d i s -

c ip l ines . Only those pe r sons indicating the i r wil l ingness to 

par t ic ipa te in the survey were given f o r m s to comple te . 

C h a r t e r Co l l ege .—This college had fewer than th i r ty posit ions 

of key a d m i n i s t r a t o r s and fu l l - t ime facul ty . T h e r e f o r e , all of the 

pe r sons holding these as s ignments were included in the s a m p l e . 

One pe r son , however , was deleted f r o m the dis tr ibut ion of f o r m s . 

This was the l i b r a r i a n , who was in Asia during the beginning of the 

survey and whose re tu rn before the beginning of the school t e r m 

appeared unlikely. 

Dogwood Co l l ege .—Sample select ion a t Dogwood College 

observed the s a m e basic p rocedures a s those used at Oak Hill 

Col lege, but with the following modif ica t ions . F i r s t , there was no 

sc reen ing of faculty o r s taff l is t ings in the catalog in o r d e r to delete 

the names of pe rsons who had recent ly r e t i r ed o r res igned f r o m the 

col lege . Second, the names of al l fu l l - t ime and p a r t - t i m e faculty 

appear in an alphabetical l i s t in the cata log. In addit ion, only the 

names of fu l l - t ime faculty a r e given a t the beginning of depar tmenta l 
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d e s c r i p t i o n s of c o u r s e s . T h i s a r r a n g e m e n t p e r m i t t e d the s e l ec t i on 

of a p ropo r t i ona t e s a m p l e f r o m f u l l - t i m e facu l ty p o s i t i o n s . 

S a m p l e se l ec t ion cons i s t ed of a t h r e e - s t e p p r o c e s s . F i r s t , a 

blind cho ice of a name was made f r o m the c e n t e r pages of the a l p h a -

be t ica l l i s t i ng . Next , the n u m e r i c r e p r e s e n t a t i o n of the c u r r e n t da te 

was reduced to a s ing le i n t ege r through the p r o c e s s of s u c c e s s i v e 

addi t ions of i n t e g e r s . Th i s n u m b e r was used a s a l o c a t o r in the 

a lphabe t i c l i s t ing; f r o m the name f i r s t picked a s a blind c h o i c e , 

t h e r e w e r e counted back the n u m b e r of n a m e s of f u l l - t i m e facu l ty 

equal to the value of the l o c a t o r . T h i s name w a s then found in the 

d e p a r t m e n t a l l i s t i ng , w h e r e it b e c a m e the s t a r t i n g point , and o t h e r 

n a m e s w e r e obtained by counting f r o m i t . Continuing on f r o m d e p a r t -

ment to d e p a r t m e n t , the s a m p l e of facu l ty n a m e s was d r a w n . The 

s a m p l e d rawn f r o m the l i s t of a d m i n i s t r a t i v e o f f i c e r s was chosen 

a r b i t r a r i l y . The n a m e s of two of the facu l ty w e r e l a t e r de le ted 

when s u r v e y f o r m s w e r e r e t u r n e d with the explanat ion that t he se p e r -

s o n s had res igned e a r l i e r . A th i rd facu l ty m e m b e r had r e t i r e d , but 

was re ta ined in the s u r v e y through d i r e c t mai l and te lephone c o n t a c t s . 

T h u s , the s a m p l e contained the r e q u i r e d m i n i m u m of twenty n a m e s . 

The s a m p l e s conta ined the following p e r c e n t a g e s of the n u m b e r 

of potent ia l pa r t i c ipan t s : Oak Hill Co l l ege , 20 . 1 p e r cent ; Linden 

Co l l ege , 86 p e r cent ; C h a r t e r Co l l ege , 100 p e r cent ; and Dogwood 

Co l l ege , 2 7 . 5 p e r c e n t . The total n u m b e r of potent ia l p a r t i c i p a n t s 
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a t a l l f o u r co l l eges was 225, of whom 202 w e r e f acu l ty , and 23 w e r e 

a d m i n i s t r a t o r s ; the n u m b e r of p e r s o n s to whom s u r v e y f o r m s w e r e 

sen t (excluding de le t ions ) was 79 , of whom 68 w e r e f acu l ty , and 11 

w e r e a d m i n i s t r a t o r s . 

T a b l e III, be low, s u m m a r i z e s the d i s t r ibu t ion pa t t e rn of 

r e s p o n s e s to the f ie ld s u r v e y s . H e r e , and in a l l s u b s e q u e n t t a b u -

l a t i ons , the co l l eges have been des ignated by l e t t e r s that b e a r no 

r e l a t ionsh ip to the pseudonyms used e a r l i e r . In this t a b l e , the 

t h r e e p r inc ipa l c o l l e g e s — A , B , and C — a r e grouped t o g e t h e r . 

It will be o b s e r v e d f r o m the sub - to t a l that the r e s p o n s e f r o m 

these t h r e e co l l eges we l l - exceeded the op t ima l r e t u r n index of 

seven ty p e r cent spec i f i ed in C h a p t e r III. T h e r e t u r n of f o r m s f r o m 

the two d e p a r t m e n t s a t Col lege D fel l somewha t below the op t imal 

f i gu re ; h o w e v e r , one m o r e usab le r e t u r n would have r a i s e d the 

r e s p o n s e level f r o m this inst i tut ion to s e v e n t y - f i v e p e r c e n t . Not -

wi ths tanding th i s d e f i c i e n c y , the ove ra l l r e t u r n of usab le r e s p o n s e s 

f r o m a l l f o u r co l l eges w a s a p p r o x i m a t e l y e ighty p e r c e n t . It should 

be noted , a l s o , that an addi t ional r e t u r n was rece ived f r o m Col lege 

A too la te f o r inc lus ion in s t a t i s t i c a l t abu la t ions ; i t s inclus ion would 

have shown a r e s p o n s e of m o r e than ninety p e r cent f o r Col lege A , 

and a grand total r e t u r n of m o r e than e igh ty -one p e r c e n t . 

The t h r e e r e f u s a l s r e p o r t e d in T a b l e III, a s c o n t r a s t e d to the 

"no r e s p o n s e " g roup , accounted f o r n e a r l y f o u r p e r cent of the 
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TABLE III 

NUMBER OF RESPONDENTS TO SURVEY OF ATTITUDES 
TOWARD NON-TRADITIONAL EDUCATION BY FACULTY/ 

ADMINISTRATORS AT FOUR COLLEGES IN THE 
DALLAS/FORT WORTH URBAN AREA, 1975 

College 
Number of 
P e r s o n s 

Responses 
Refused 

CO 
a ) 
U) 
c 

Usable Responses* 

Surveyed Sent 
F o r m s 

OR 
Z a) 

<D 
DC 

Number P e r Cent 

College A 22 1 2 19 86 .4 

College B 20 0 5 15 75 .0 

College C 25 1 3 21 84 .0 

S u b - T otal 67 2 10 55 82 .5 

College D 12 1 3 8 66 .7 

Total 79 3 13 63 79 .8 

percentages based upon number of pe r sons to whom f o r m s were 
s e n t . 

seventy-nine pe r sons to whom opinionnaires were s e n t . One faculty 

m e m b e r refused on the grounds that she had never responded to 

su rveys in h e r many y e a r s in teaching, would not respond to this 

su rvey , and did not intend to respond to any in the fu tu re ! A second 

re fusa l was given by a depar tment head. He stated that he had 

rece ived , at the end of the s u m m e r , over twenty su rvey f o r m s of 
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v a r i o u s s o r t s , had ques t ioned the va lue of m o s t of t h e m , had not 

even examined s o m e of t h e m , and had d i s c a r d e d them al l in the 

w a s t e b a s k e t . A th i rd r e f u s a l w a s by a facul ty m e m b e r who had 

sa id ini t ia l ly that he would p a r t i c i p a t e , but who, acco rd ing to h i s 

s e c r e t a r y , had d i s c a r d e d h is s u r v e y f o r m s s h o r t l y a f t e r they w e r e 

handed to h i m . 

S e v e r a l of the "no r e s p o n s e " group w e r e q u e r i e d a s to t h e i r 

r e a s o n s f o r lack of r e p l y . In g e n e r a l , the t h r e a d of r eac t ion a t 

Co l l eges B , C , and D, was that the t iming of the s u r v e y w a s p o o r . 

S taf f people w e r e involved in a m y r i a d of t a s k s connected with the 

beginning of the fa l l t e r m , and a subs t an t i a l n u m b e r of the n o n - r e -

spondents w e r e involved in a c a d e m i c evaluat ion and guidance of new 

s tuden t s at two c o l l e g e s . One n o n - r e s p o n d e n t w a s ill a t the t i m e of 

the s u r v e y and was unable to a t tend to a c a d e m i c d u t i e s . 

F u r t h e r i n fo rma t ion a s to a c a d e m i c backg round , a r e a s of 

a s s i g n m e n t , and o t h e r c h a r a c t e r i s t i c s of r e s p o n d e n t s , is p rovided 

in the f inal s ec t ion of th i s c h a p t e r . 

In t e rv iews 

The s e l ec t i on of i n t e r v i e w e e s w a s made a f t e r r e ce ip t and 

examina t ion of P e r s o n a l Data S h e e t s and T r e n d o p i n i o n n a i r e s . T h e 

i n t e rv i ewee se l ec t i on p r o c e s s was des igned to obtain a b road r e p r e -

sen ta t ion of facu l ty and a d m i n i s t r a t o r s a t the t h r e e p r inc ipa l c o l l e g e s . 

I n s o f a r a s p o s s i b l e , the facul ty a t t h e s e t h r e e co l l eges w e r e s e l e c t e d 
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so a s to provide a d ivers i ty of academic v iews . Likewise , the 

a d m i n i s t r a t o r s were chosen so a s to obtain a c r o s s - s e c t i o n of 

dec i s ion -maker r o l e s . In con t r a s t , the in terviewees a t College D 

were r e s t r i c t ed to m e m b e r s of the natural sc ience and social sc ience 

facu l t i es . The number of interviewees and the i r ass igned a r e a s of 

responsibi l i ty a r e shown in the following t ab le . 

TABLE IV 

NUMBER OF INTERVIEWEES, BY COLLEGE AND AREAS OF 
RESPONSIBILITY, IN STUDY OF ATTITUDES TOWARD 

AND POTENTIAL IMPACT OF NON-TRADITIONAL 
EDUCATION AT FOUR COLLEGES IN THE 

DALLAS/FORT WORTH URBAN 
AREA, 1975 

College 
Number of 
P e r s o n s 

Area of Responsibil i ty a s 

Interviewed 
Faculty Admin i s t r a to r s 

College A 17 13 4 

College B 5 5 0 

College C 5 4 1 

Sub-T otal 27 22 5 

College D 3 3 0 

Total 30 25 5 
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Two of the twenty- two facul ty i n t e r v i e w e e s , one a t Col lege A 

and one a t Col lege B , a l s o held c o n c u r r e n t a d m i n i s t r a t i v e a s s i g n -

m e n t s . T h r e e of these twenty- two held facu l ty r ank a s ful l p r o f e s s o r , 

s ix a s a s s o c i a t e p r o f e s s o r , a n o t h e r s ix a s a s s i s t a n t p r o f e s s o r , and 

the r e m a i n d e r a s l e c t u r e r o r i n s t r u c t o r . A c a d e m i c a s s i g n m e n t s of 

t he se facul ty m e m b e r s included e leven in the h u m a n i t i e s , two in 

na tu ra l s c i e n c e and m a t h e m a t i c s , eight in s o c i a l s c i e n c e , two in 

b u s i n e s s , and t h r e e in educat ion; f o u r of t hese p e r s o n s t each in two 

a c a d e m i c a r e a s . In t e rv iewees a l s o included a dean of s tudent sei— 

v i c e s , a dean of f ine a r t s , a d i r e c t o r of cont inuing educa t ion , a 

l ea rn ing r e s o u r c e s c e n t e r d i r e c t o r , a r e g i s t r a r , an a d m i s s i o n s 

o f f i c e r , a b u s i n e s s m a n a g e r , and an a c a d e m i c p r o g r a m d i r e c t o r 

who eight y e a r s e a r l i e r had held appoin tment a t a n o t h e r , l a r g e r 

co l lege a s b u s i n e s s m a n a g e r / c o n t r o l l e r . 

In t e rv iews w e r e conducted o v e r a t h i r t y - f i v e day p e r i o d , 

r equ i r ing s l igh t ly longe r than the o r ig ina l t h i r t y - d a y t a r g e t t i m e , 

and a v e r a g i n g s l igh t ly m o r e than two f o r each of the fou r t een intei— 

view d a y s . On only s i x days was it poss ib le to a t t a in the o r ig ina l 

ob jec t ive of t h r e e in te rv iews p e r i n t e rv i ew-day ; by c o n t r a s t , on 

f o u r days only one in t e rv i ew each could be s c h e d u l e d , due to s c h e d -

ule l imi t a t ions of in t e rv iewee o r i n t e r v i e w e r . T y p i c a l l y , e ach 

in t e rv iew l a s t ed f i f ty to s ix ty m i n u t e s , while the s h o r t e s t r e q u i r e d 

a p p r o x i m a t e l y f o r t y m inu t e s and the longes t ninety m i n u t e s . 
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T i m e r e q u i r e m e n t s included an a l l o w a n c e , g e n e r a l l y , of one 

half hour between in t e rv iews conducted on the s a m e d a y , p lus equal 

t i m e a l lowance b e f o r e the f i r s t and a f t e r the l a s t i n t e rv i ew of the 

day . T h i s w a s r e q u i r e d f o r the se t t ing up and d i sman t l ing of 

r eco rd ing m a t e r i a l s , a s well a s f o r a t t endan t te lephone c a l l s , 

g ree t ing of i n t e r v i e w e e s , and rev iew of no tes following each intei— 

v iew. One m o r e in t e rv iew was scheduled a t one of the c o l l e g e s than 

was r e p o r t e d . T h i s in te rv iew had to be cance l l ed due to a conf l ic t 

in the s c h e d u l e s of the i n t e r v i e w e r and i n t e r v i e w e e s . O n - c a m p u s 

in t e rv i ews w e r e conducted in p r iva t e o f f i c e s , g e n e r a l l y , in c l a s s -

r o o m s , o r in a room e spec i a l l y provided by the c o l l e g e . 

All i n t e rv iews w e r e held on the c a m p u s e s of the i n t e r v i e w e e ' s 

c o l l e g e , except in two i n s t a n c e s . One of t hese was conducted in a 

p r iva t e h o m e , the o t h e r a t a m o n a s t e r y . In the home s e s s i o n , intei— 

rupt ions r equ i r ed to a t tend to infant c a r e s l ight ly lengthened the 

ove ra l l i n t e rv i ew t i m e , but did not a p p e a r to d i s t o r t r e s p o n s e s 

which , upon c r o s s - c h e c k i n g , w e r e found to c o r r e s p o n d c lose ly with 

c o m m e n t s by o t h e r i n t e r v i e w e e s of the s a m e c o l l e g e . T h e in te rv iew 

a t the m o n a s t e r y r e q u i r e d a p p r o x i m a t e l y eighty m i n u t e s . Howeve r , 

a p o s t - i n t e r v i e w t o u r of a r t w o r k s produced by a fe l low p r i e s t 

r e q u i r e d a n o t h e r f o r t y - f i v e m i n u t e s , a tour providing v i sua l r e i n -

f o r c e m e n t of many of the s t a t e m e n t s r e g a r d i n g non- t r ad i t iona l 

educat ion made by the r e sponden t dur ing the r e c o r d e d s e s s i o n . 
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Two i n t e r v i e w e r s conducted a l l i n t e r v i e w s , the second of 

t he se beginning a f t e r comple t ion of the seven teen th i n t e r v i e w . T h i s 

second i n t e r v i e w e r had p rev ious ly had l imi ted in t e rv iew e x p e r i e n c e 

in the f ie ld of law e n f o r c e m e n t a d m i n i s t r a t i o n . However , in o r d e r 

to a s s u r e c o n s i s t e n c y in the conduct of the i n t e r v i e w s , a t w o - h o u r 

t r a in ing s e s s i o n was provided to o r i en t th i s second i n t e r v i e w e r , 

ut i l iz ing the e x p e r i e n c e gained in the e a r l i e r i n t e r v i e w s . T h e s e c -

ond i n t e r v i e w e r conducted a total of eight i n t e rv i ews including two 

c o l l e g e s . In te rv iews w e r e a d m i n i s t e r e d with due r e g a r d to the 

advan tages and h a z a r d s in the u s e of the technique a s ci ted by Bes t 

(1 , p . 187) and Borg (2 , pp . 221-233) . In o r d e r to main ta in c o n -

s i s t e n c y , and to f a c i l i t a t e da ta co l l ec t ion , the dozen r u l e s f o r 

in te rv iewing r e c o m m e n d e d by T u r n e y and Robb (9 , pp . 134-135) 

w e r e used a s guides throughout al l i n t e rv i ews and by both i n t e r v i e w e r s , 

Modera t e ly ex tens ive notes w e r e taken dur ing each i n t e r v i e w . 

The r e c o r d i n g m a c h i n e s w e r e equipped with tape c o u n t e r s which 

p e r m i t t e d ident i f ica t ion in the notes of a l l m a j o r j u n c t u r e s in the l ine 

of ques t ion ing , a s well a s r e c o v e r y of s t a t e m e n t s of unusua l s i g n i f -

icance made by r e s p o n d e n t s . T h i s p r o c e d u r e e l imina t ed the n e c e s s i t y 

f o r typing v e r b a t i m t r a n s c r i p t s of each i n t e rv i ew (7 , p . 207) . 
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Field T e s t Data Ana lys i s 

The concluding s t age in the f ield t e s t of the tenta t ive model 

was the analyzing of in fo rmat ion f r o m the r e s p o n d e n t s . T h e a n a l y s i s 

that fol lows is p r e s e n t e d in two p a r t s : a s u m m a t i o n of wr i t t en 

r e s p o n s e s to the P e r s o n a l Data S h e e t and to the op in ionna i re on 

T r e n d s Affect ing Non-Trad i t iona l Educa t ion , and a s u m m a t i o n of the 

data s e c u r e d dur ing the r e c o r d e d i n t e r v i e w s . T h e s e two s u m m a t i o n s 

a r e then d rawn t o g e t h e r , co l lege by co l l ege , f o r ident i f ica t ion of the 

a r e a s of conve rgence and d ive rgence a s between the o r a l and wr i t t en 

r e s p o n s e s , and f o r cons i s t ency in the r e s p o n d e n t s ' eva lua t ion of 

ins t i tu t ional p o s t u r e toward non- t r ad i t iona l educa t ion . 

Wri t ten R e s p o n s e — P e r s o n a l Data S h e e t 

The F a c u l t y / A d m i n i s t r a t o r s Data S h e e t (Appendix A-1I) 

r e q u i r e d f o u r c a t e g o r i e s of in format ion f r o m each r e sponden t . 

T h e y w e r e (1) job t ime by s e r v i c e a r e a , (2) a c a d e m i c background , 

(3) b u s i n e s s and p r o f e s s i o n a l r ecogn i t ion , and (4) p r i o r a c a d e m i c 

employmen t f o r up to ten y e a r s . F r o m these da ta g e n e r a l i z e d 

ins t i tu t ional p r o f i l e s can be d r a w n . The fol lowing fou r t ab l e s r e p o r t 

on those i t e m s that lend t h e m s e l v e s to n u m e r i c a l s u m m a r i z a t i o n 

f o r each co l l ege , and f o r a l l co l l eges combined: T a b l e V , d i s t r i -

bution of facu l ty and s ta f f by a s s i g n m e n t a r e a s ; Tab le VI, d i s t r i b u -

tion of facul ty and s t a f f by r anks ; Tab le VII, d i s t r ibu t ion p a t t e r n s 
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of highest deg rees held; and, Table VIII, pa t te rns of member shps in 

profess ional soc i e t i e s . 

TABLE V 

NUMBER OF FACULTY AND S T A F F BY ASSIGNMENT AREAS 
OF RESPONDENTS IN SURVEY OF ATTITUDES 

TOWARDS NON-TRADITIONAL EDUCATION 

Academic o r 
Staff Area 

College 
A 

College 
B 

College 
C 

College 
D 

Total 

Humanit ies 9 5 8 . . . 22 

Sc iences and 
Mathemat ics 2 4 2 4 12 

Social Sc iences 2 2 2 4 10 

Bus iness 1 1 4 . . . 6 

Education 1 1 4 • • • 6 

Adminis t ra t ion 4 2 1 • • • 7 

All Area s 19 15 21 8 63 

The o ther information obtained on the Data Shee t s did not lend 

itself to s ta t i s t i ca l p resen ta t ion . In some ins tances the respondents 

submitted only par t ia l information about the item of inquiry; in o the r 

ins tances the item sought had re levance only in t e r m s of subsequent 

in te rv iews . Examples of the kinds of information sought in these two 

ca tegor ies included data on p r i o r academic employment and on honors 

and awards rece ived . 
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Table V r eco rds that of the s ix ty - th ree respondents to the w r i t -

ten survey f o r m s , seven held adminis t ra t ive p o s t s . Twelve of the 

r ema inde r were ass igned to the academic a r e a s of bus iness o r edu-

cat ion. The remaining f o r t y - f o u r , o r eighty p e r cen t , of the faculty 

held posit ions mos t typical of the l ibera l a r t s col lege . 

Table VI shows the distr ibution of faculty ranks among the four 

co l leges . Excluding admin i s t ra t ion , the ranks for all col leges were : 

full p r o f e s s o r , 17.8 p e r cent; a s soc ia t e p r o f e s s o r , 33 .9 p e r cent; 

a s s i s t an t p r o f e s s o r , 3 9 . 4 p e r cent; and i n s t ruc to r , 8 . 9 p e r cen t . 

TABLE VI 

FACULTY AND S T A F F RANKS HELD BY RESPONDENTS IN 
SURVEY OF ATTITUDES TOWARDS 

NON-TRADITIONAL EDUCATION 

Rank 
Reported 

College 
A 

College 
B 

College 
C 

College 
D 

Total 

P r o f e s s o r 2 2 3 3 10 

Associa te 
P r o f e s s o r 5 4 8 2 19 

Ass is tant 
P r o f e s s o r 4 7 8 3 22 

I n s t r u c t o r 3 
4 • • • 1 . . . 5 

Admin is t ra to r^ 4 2 1 • • • 7 

All Ranks 19 15 21 8 63 

^Excludes two pe r sons holding fu l l - t ime academic appointments 
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T A B L E VII 

HIGHEST EARNED DEGREE HELD BY R E S P O N D E N T S 
IN SURVEY OF A T T I T U D E S TOWARDS 

NON-TRADITIONAL EDUCATION 

Highest Number of Responden ts 
Degree Col lege A Col lege B Col lege C Col lege D Tota l 
Held 

None 3 3 
B a c h e l o r 3 1 1 • • • 5 
M a s t e r 7 a 7 11 • • • 2 5 a 

Doctora te 6 7 9 8 30 

All 
Leve l s 19 15 21 8 63 

a I n c l u d e s 3 doc to ra l cand ida tes who have comple ted a l l but 
d i s s e r t a t i o n . 

TABLE VIII 

M E M B E R S H I P S IN P R O F E S S I O N A L S O C I E T I E S R E P O R T E D 
BY R E S P O N D E N T S IN SURVEY O F A T T I T U D E S 

TOWARDS NON-TRADITIONAL EDUCATION 

P r o f e s s i o n a l Number of Responden ts 
Soc i e ty Col lege A Col lege B Col lege C Col lege D To ta l 
M e m b e r s h i p s 

None 8 2 2 12 
One o r More 11 13 19 8 51 

All 
Respondents 19 15 21 8 63 
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As shown in Tab le VII, f i f t y - f o u r of the s ix ty p e r s o n s who 

held b a c c a l a u r e a t e o r advanced d e g r e e s had r ece ived them f r o m 

ins t i tu t ions which w e r e ident i f iable a s public o r p r i v a t e . The 

repor t ing f o r m did not r e q u i r e th i s f o r m of ins t i tu t ional iden t i f i -

ca t i on , and the a p p r o p r i a t e c l a s s i f i c a t i o n could not be made f o r s o m e 

r e s p o n d e n t s , b e c a u s e only s o m e fo re ign u n i v e r s i t i e s and co l l eges 

use the d e g r e e t i t l e s given in Tab le VII. S o m e r e sponden t s r e p o r t e d 

holding mul t ip le d e g r e e s at the s a m e l eve l . T h u s , the f i f t y - f o u r 

p e r s o n s d e s c r i b e d above r epo r t ed having r ece ived f i f t y - s e v e n 

bache lo r d e g r e e s : t h i r t y f r o m p r i v a t e ins t i tu t ions , twen ty - seven 

f r o m publ ic c o l l e g e s . T h e facul ty and a d m i n i s t r a t i v e s t a f f c o l l e c -

t ively w e r e r e c e i p i e n t s of th i r ty - two g radua t e o r p r o f e s s i o n a l 

d e g r e s s a w a r d e d by p r i v a t e ins t i tu t ions , f o r t y by publ ic in s t i t u t ions . 

The t h r e e n o n - d e g r e e ho lde r s cons i s t ed of p e r s o n s employed a s 

a d m i n i s t r a t i v e s ta f f o r teaching a s s i s t a n t s . T h e l imi ted in fo rmat ion 

r eques ted on d e g r e e s rece ived by r e sponden t s p rec luded f u r t h e r a n a l -

y s i s of th i s a r e a . Howeve r , it is to be noted that f o u r co l l eges 

included f o r t y - f o u r p e r s o n s who have a t tended co l lege s i nce 1965, 

dur ing the per iod in which many of the concep t s about non- t r ad i t iona l 

educat ion have been put into p r a c t i c e on the A m e r i c a n c a m p u s e s . 

T h i s n u m b e r is a l m o s t evenly divided among a l l of the co l l eges in the 

s tudy: 6 8 . 5 p e r cent a t Col lege A; 6 6 . 7 p e r cent a t Col lege Bj 7 5 . 3 

p e r cent a t Col lege C j and , 6 2 . 5 p e r cent a t Col lege D. 
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T a b l e VIII p r e s e n t s r e sponden t s ' r e p o r t s of m e m b e r s h i p s in 

p r o f e s s i o n a l s o c i e t i e s . Five out of s ix p e r s o n s named one o r m o r e 

p r o f e s s i o n a l s o c i e t i e s in which they held m e m b e r s h i p . Ten r e p o r t e d 

that they main ta ined t i e s with two o r m o r e nat ional o r g a n i z a t i o n s 

whose focus is on p a r a l l e l f i e lds of s tudy o r o p e r a t i o n , such a s s o c i -

ology and ge ron to logy . Many of the r e sponden t s a l s o r e p o r t e d 

holding m e m b e r s h i p s in s e m i - a u t o n o m o u s reg ional o r g a n i z a t i o n s of 

a m a j o r nat ional s o c i e t y . 

Wri t t en R e s p o n s e — T r e n d s Opin ionna i re 

T a b l e IX r e p o r t s , f o r each c o l l e g e , the mean s c o r e s of 

c o - w o r k e r s ' P e r c e i v e d Acceptab i l i ty (PA) of the twen ty - s ix t r end 

s t a t e m e n t s ; T a b l e X r e p o r t s the s a m e in fo rma t ion f o r r e s p o n d e n t s ' 

Dec la red Acceptab i l i ty (DA) of each t r e n d . A grand m e a n f o r each 

t r end has a l s o been r e p o r t e d . However , th is g rand m e a n cannot be 

taken a s a r e f l ec t ion of a c o m p o s i t e v iew of facul ty and a d m i n i s t r a -

t o r s a t the f o u r c o l l e g e s . J u s t a s the m e a n s of P e r c e i v e d A c c e p t -

ab i l i ty r e p o r t e d f o r Col lege D m u s t be l imi ted to the c l u s t e r of 

p e r s o n s in , o r c lo se ly r e l a t ed to , two d e p a r t m e n t s of a l a r g e u n i -

v e r s i t y , the PA grand m e a n f o r each t r end p r o v i d e s , s i m p l y , a 

point of r e f e r e n c e f o r the examina t ion of s c o r e s f o r individual c o l -

l e g e s . Howeve r , the g rand m e a n s of Dec l a r ed Accep tab i l i ty f o r each 

t r end should b e , f o r the f o u r co l l eges taken a s a g r o u p , a m o r e 

a c c u r a t e r e f l e c t o r of a t t i t udes t o w a r d s the t r e n d s . 



T A B L E I X 

M E A N S C O R E S O F C O - W O R K E R S ' P E R C E I V E D 
A C C E P T A B I L I T Y O F T W E N T Y - S I X T R E N D S 

A F F E C T I N G N O N - T R A D I T I O N A L 
E D U C A T I O N 
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T r e n d M e a n S c o r e s by C o l l e g e s G r a n d 
M e a n No . A B C D 
G r a n d 
M e a n 

n = 19 15 21 8 63 

1 5 . 5 7 5 . 5 0 5 . 1 0 4 . 8 8 5 . 19 
2 5 . 6 8 5 . 6 0 4 . 9 5 3 . 6 2 5 . 1 6 
3 5 . 5 2 5 . 8 7 5 . 3 8 5 . 3 8 5 . 5 4 
4 5 . 0 5 5 . 7 3 5 . 19 5 . 7 5 5 . 3 5 
5 4 . 4 7 4 . 8 0 4 . 8 1 4 . 12 4 . 6 2 

6 5 . 4 7 5 . 2 0 6 . 0 5 4 . 3 8 5 . 4 6 
7 5 . 6 8 4 . 4 0 4 . 8 1 4 . 2 5 4 . 9 0 
8 5 . 6 3 5 . 5 3 5 . 8 1 5 . 8 8 5 . 7 0 
9 4 . 3 2 4 . 8 0 4 . 6 7 4 . 2 5 4 . 5 4 

10 4 . 6 9 5 . 5 3 5 . 9 5 4 . 6 2 5 . 3 0 

1 1 5 . 1 0 5 . 8 7 5 . 3 3 5 . 12 5 . 3 7 
12 5 . 5 7 5 . 5 3 5 . 7 1 6 . 0 0 5 . 6 7 
13 4 . 4 2 5 . 1 3 4 . 8 6 4 . 3 8 4 . 7 3 
14 4 . 2 6 5 . 2 0 4 . 9 0 6 . 2 5 4 . 9 5 
15 3 . 2 1 4 . 2 7 4 . 2 9 3 . 7 5 3 . 8 9 

16 5 . 3 7 5 . 4 7 4 . 7 1 4 . 5 0 5 . 0 6 
17 5 . 4 2 5 . 4 0 5 . 4 8 5 . 2 5 5 . 5 1 
18 5 . 0 0 5 . 2 7 5 . 3 3 5 . 2 5 5 . 2 1 
19 4 . 8 4 4 . 4 0 4 . 6 7 4 . 7 5 4 . 6 7 
20 4 . 6 9 4 . 13 5 . 19 5 . 0 0 4 . 7 6 

21 4 . 2 6 3 . 7 3 4 . 7 6 3 . 6 2 4 . 2 2 
22 4 . 3 2 4 . 2 7 3 . 9 0 3 . 8 8 4 . 11 
23 4 . 2 6 4 . 6 7 3 . 2 3 3 . 2 5 3 . 8 9 
24 5 . 8 9 5 . 8 0 5 . 3 3 5 . 8 8 5 . 6 8 
25 5 . 3 7 5 . 6 0 5 . 2 4 4 . 5 0 5 . 2 7 
26 5 . 5 7 5 . 6 0 5 . 3 3 5 . 3 8 5 . 4 8 

A l l 4 . 9 9 5 . 13 5 . 0 4 4 . 7 6 5 . 0 1 



T A B L E X 

M E A N S C O R E S O F F A C U L T Y / A D M I N I S T R A T O R S ' 
D E C L A R E D A C C E P T A B I L I T Y O F T W E N T Y - S I X 

T R E N D S A F F E C T I N G N O N - T R A D I T I O N A L 
E D U C A T I O N 
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T rend 

No . 
M e a n S c o r e s by C o l l e g e s G r a n d 

M e a n 

T rend 

No . A B C D 
G r a n d 
M e a n 

n = 19 15 21 8 63 

1 5 . 5 7 6 . 4 0 5 . 7 6 5 . 5 0 5 . 8 3 
2 5 . 7 8 6 . 13 4 . 6 7 3 . 8 8 5 . 2 5 
3 6 . 3 1 6 . 3 3 5 . 8 6 6 . 12 6 . 14 
4 5 . 2 1 5 . 7 3 5 . 0 0 6 . 3 8 5 . 4 1 
5 4 . 6 9 5 . 1 3 5 . 1 0 4 . 6 2 4 . 8 9 

6 5 . 9 5 6 . 3 3 5 . 9 1 4 . 7 5 5 . 8 8 
7 5 . 4 2 5 . 8 0 5 . 4 8 3 . 7 5 5 . 3 2 
8 5 . 7 8 5 . 8 7 6 . 0 0 6 . 12 5 . 9 2 
9 4 . 6 3 5 . 0 0 4 . 9 0 4 . 0 0 4 . 7 3 

10 5 . 8 4 5 . 5 3 5 . 2 9 5 . 12 5 . 4 9 

1 1 5 . 7 4 5 . 8 7 5 . 3 3 5 . 5 0 5 . 6 0 
12 5 . 8 4 6 . 0 7 5 . 4 3 5 . 5 0 5 . 7 1 
13 3 . 8 4 5 . 9 3 4 . 7 6 4 . 12 4 . 6 8 
14 4 . 8 9 5 . 7 3 4 . 8 1 6 . 5 0 5 . 2 7 
15 3 . 3 2 5 . 2 7 4 . 0 0 3 . 5 0 4 . 0 3 

16 5 . 2 1 6 . 1 3 4 . 5 7 3 . 6 2 5 . 0 2 
17 6 . 1 0 5 . 8 7 5 . 0 5 4 . 7 5 5 . 5 2 
18 5 . 8 9 6 . 3 3 5 . 3 3 5 . 7 5 5 . 7 9 
19 4 . 7 9 6 . 0 7 4 . 5 7 4 . 12 4 . 9 4 
20 5 . 4 7 5 . 6 0 5 . 4 3 5 . 12 5 . 4 4 

21 4 . 4 2 4 . 9 3 4 . 9 5 3 . 2 5 4 . 5 7 
22 4 . 5 2 5 . 4 0 4 . 6 7 3 . 6 2 4 . 6 7 
23 4 . 2 1 5 . 13 3 . 0 4 3 . 0 0 3 . 8 9 
24 6 . 3 1 6 . 4 0 5 . 6 2 5 . 12 5 . 9 5 
25 5 . 6 3 6 . 0 0 5 . 6 2 4 . 3 8 5 . 5 6 
26 5 . 9 5 6 . 3 3 5 . 8 6 5 . 12 5 . 9 0 

A l l 5 . 2 8 5 . 8 2 5 . 1 4 4 . 7 4 5 . 3 5 
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A column mean f o r a l l t r e n d s , f o r each co l lege and f o r a l l 

c o l l e g e s , is a l s o shown a t the bottom of T a b l e s IX and X . As with 

the g rand m e a n s f o r each t r e n d , th i s i n fo rma t ion is r e p o r t e d so le ly 

a s a point of r e f e r e n c e . T h i s column m e a n h a s been computed on 

the b a s i s of equal weight f o r each t r e n d . As s u c h , it m a y be viewed 

only a s a g e n e r a l ind ica to r of a t t i t udes t o w a r d s the t r e n d s a s a g r o u p . 

The i m p o r t a n c e of t r end combina t ions in ana lyz ing a s p e c i f i c s i t -

uat ion o r in developing s t r a t e g y to i m p l e m e n t a p r o g r a m of non-

t r ad i t iona l educa t ion a t a given co l lege will v a r y among ins t i tu t ions 

a c c o r d i n g to t h e i r l o n g - r a n g e g o a l s , a c c o r d i n g to the p a r a m e t e r s 

which impinge upon ins t i tu t ional s e r v i c e s and p r o c e s s e s , and a c c o r d -

ing to the l imi t a t ions extant in the human s k i l l s and r e s o u r c e s of 

facul ty and s t a f f . 

T a b l e XI r e p o r t s the d i f f e r e n c e s in mean s c o r e s f o r each 

t r e n d , by co l lege and f o r a l l c o l l e g e s . A pos i t ive va lue ind ica tes 

that the DA mean s c o r e is g r e a t e r than the PA mean s c o r e . Based 

upon the c r i t e r i a s e t f o r th in C h a p t e r III, pos i t ive o r negat ive d i f f e r -

e n c e s of 0 . 5 0 o r l e s s w e r e to be c o n s i d e r e d " a c c u r a t e , " those 

between 0 . 5 1 and 1 .00 " a c c e p t a b l e , " and those g r e a t e r than 1 .00 a s 

" i n c o n s i s t e n t . " An inspect ion of T a b l e XI r e v e a l s that twen ty - seven 

negat ive d i f f e r e n t i a l s w e r e r e c o r d e d in c o m p a r i n g t r e n d s among the 

f o u r c o l l e g e s . F u r t h e r , f ive of t hese exceeded 0 . 5 0 , and none 

exceeded 1 . 0 0 . On th i s b a s i s , the PA s c o r e s l a r g e r than the 
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DIFFERENTIAL IN MEAN SCORES OF FACULTY/ 
ADMINISTRATORS' DECLARED AND PERCEIVED 

ACCEPTABILITIES OF TWENTY-SIX TRENDS* 
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T rend 
No. 

Score Differentials by Colleges All 
Colleges 

T rend 
No. A B C D 

All 
Colleges 

1 0.00 0.90 0.66 0.62 0.64 
2 0. 10 0.53 -0 .28 0.26 0.09 
3 0.79 0.46 0.48 0.74 0.60 
4 0. 16 0.00 - 0 . 19 0.63 0.06 
5 0.22 0.33 0.29 0.40 0.27 

6 0.52 1 . 13 -0 .14 0.37 0. 19 
7 -0 .26 1 .40 0.67 -0 .50 0.42 
8 0. 15 0.34 0. 19 0.24 0.22 
9 0.31 0.20 0.23 -0 .25 0. 19 

10 0. 15 0.00 -0 .66 0.50 0. 19 

1 1 0.64 0.00 0.00 0.38 0.23 
12 0.27 0.54 -0 .28 

o
 

10 
0
 1 0 .04 

13 -0 .58 0.80 -0 .10 -0 .26 -0 .05 
14 0.63 0.53 -0 .09 0.25 0.32 
15 0. 11 1 .00 -0 .29 -0 .25 0. 14 

16 

C
D

 

0
 1 0.66 - 0 . 14 I o

 
00

 
00

 

-0 .04 
17 0.68 0.47 - 0 . 4 3 -0 .50 0.01 
18 0.89 1 .06 0.00 0.50 0.58 
19 -0 .05 1 .67 -0 .10 - 0 . 6 3 0.27 
20 0.78 1 .47 0.24 0. 12 0.68 

21 0. 16 1 .20 0.19 -0 .37 0.35 
22 0.20 1 . 13 0.77 -0 .26 0.58 
23 -0 .05 0.46 - 0 . 19 -0 .25 0.00 
24 0.42 0.60 0.29 -0 .66 0.27 
25 0.26 0.40 0.38 - 0 . 12 0.29 
26 0.38 0.73 0.53 

C
D

 
C

M
 

0
 1 0.42 

All 0.29 0.69 0. 10 

C
\l 

o
 

0
 1 0 .34 

See Tables IX and X. 
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corresponding DA s c o r e s , a s a group, showed no s ignif icant d i f f e r -

ent ia l . Moreove r , both negative and positive value d i f fe ren t ia l s f o r 

all co l leges , a s well a s fo r Colleges A, C , and D, were within the 

0 .00 to 1 .00 range . However, seven of the t r ends fo r College B 

had d i f fe ren t ia l s exceeding 1 .00 . 

Table XII p r e sen t s the median s c o r e s of the PA ' s and DA's for 

each t r end . These median s c o r e s were placed in rank o r d e r , a s 

repor ted in Table XIII. The purpose of the rank a s s ignment s was 

to provide another method for comparing the PA's and DA's of the 

t rends to one ano the r . However, some tie s c o r e s of ranks occur red 

so often a s to pe rmi t only genera l izable evaluat ions of ranks (see 

College B). 

Pe r sona l Interview Response 

The Interview Guide, Appendix A-V, produced consis tent 

levels of response f rom in te rv iewees . Neither in terv iewer e x p e r i -

enced difficulty in adminis ter ing the s e s s ions in t e r m s of content , 

sequence of ques t ions , o r t ime requ i red . Recording of in terviews 

did not appea r to hinder respondents in answer ing ques t ions , 

although seve ra l sought a s s u r a n c e be fo re , dur ing , o r a f t e r the i n t e r -

view that what was said would be held in the s t r i c t e s t confidence. 

One such interviewee, an experienced r e s e a r c h e r , s ta ted a f t e r w a r d s 

that he had been sl ightly apprehensive when the interview appointment 

was made , and that he had been on guard when the interview began. 
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T A B L E X I I 

M E D I A N A C C E P T A B I L I T Y S C O R E S FOR T W E N T Y - S I X 
T R E N D S A F F E C T I N G N O N - T R A D I T I O N A L E D U C A T I O N 

B Y F A C U L T Y / A D M I N I S T R A T O R S F O R F O U R 
C O L L E G E S I N T H E D A L L A S / F O R T W O R T H 

U R B A N A R E A , 1975 

Median S c o r e s by Col lege 
T rend Col lege A Col lege B Col lege C Col lege D 

No. (n = 19) (n = 15) (n = 21 ) (n = 8 ) 
P A * D A * P A DA P A DA P A DA 

1 5 . 7 7 5 . 9 1 5 . 12 6 . 6 7 5 . 0 8 5 . 8 5 4 . 5 0 5 . 5 0 
2 6 . 0 6 5 . 9 5 5 . 8 3 6 . 4 0 5 . 0 6 4 . 4 2 3 . 1 7 4 . 0 0 
3 5 . 8 0 6 . 0 7 6 . 0 0 6 . 5 6 5 . 8 1 5 . 9 7 5 . 5 0 6 . 5 0 
4 5 . 2 0 5 . 2 5 6 . 0 0 6 . 1 2 5 . 3 7 5 . 8 2 5 . 9 0 6 . 3 0 

5 4 . 6 0 4 . 6 7 4 . 7 5 5 . 3 3 5 . 0 0 5 . 2 6 4 . 0 0 5 . 1 7 

6 5 . 6 0 6 . 1 4 5 . 3 3 6 . 5 6 5 . 8 9 6 . 2 6 4 . 1 7 5 . 0 0 
7 5 . 7 5 5 . 5 8 4 . 4 0 6 . 6 7 5 . 0 6 5 . 6 9 4 . 0 0 4 . 0 0 
8 5 . 9 5 6 . 14 5 . 8 7 6 . 5 6 5 . 9 5 6 . 2 9 5 . 0 0 6 . 1 7 
9 4 . 2 5 4 . 7 5 4 . 14 5 . 6 0 4 . 2 8 4 . 6 7 4 . 7 5 4 . 5 0 

10 4 . 8 7 6 . 0 0 5 . 6 0 6 . 3 8 5 . 9 3 5 . 5 7 4 . 5 0 5 . 7 5 

1 1 5 . 5 7 5 . 9 1 5 . 9 2 6 . 0 0 5 . 7 2 5 . 6 2 5 . 2 5 5 . 8 3 
12 5 . 8 1 6 . 0 0 5 . 7 5 6 . 7 5 5 . 6 0 5 . 4 4 6 . 10 5 . 8 3 
13 4 . 4 1 4 . 0 0 5 . 12 6 . 5 6 4 . 7 1 4 . 4 4 4 . 5 0 4 . 8 3 
14 5 . 0 0 4 . 7 5 5 . 2 0 6 . 6 7 4 . 8 5 4 . 7 5 6 . 5 0 6 . 8 3 
15 3 . 3 3 3 . 3 3 4 . 12 6 . 4 0 4 . 0 6 3 . 9 2 3 . 5 0 3 . 5 0 

16 5 . 4 0 5 . 4 0 5 . 3 7 6 . 5 6 4 . 8 5 4 . 9 2 4 . 5 0 4 . 0 0 
17 5 . 7 1 6 . 1 8 6 . 0 6 6 . 0 0 5 . 6 8 5 . 8 0 5 . 5 0 5 . 0 0 
18 5 . 2 5 6 . 0 6 5 . 6 0 6 . 6 7 5 . 1 4 5 . 3 8 5 . 5 0 5 . 8 3 
19 4 . 8 7 4 . 6 2 4 . 14 6 . 0 5 4 . 9 3 4 . 8 0 5 . 0 0 4 . 0 0 
20 4 . 4 2 5 . 7 7 4 . 12 5 . 4 0 5 . 3 3 5 . 7 9 5 . 5 0 5 . 5 0 

21 4 . 18 4 . 3 3 3 . 6 2 5 . 2 5 4 . 8 1 5 . 0 0 3 . 8 3 3 . 1 7 
22 4 . 0 8 4 . 6 2 4 . 2 0 5 . 9 1 3 . 8 1 4 . 6 7 3 . 8 3 3 . 8 3 
23 4 . 5 8 4 . 6 0 4 . 3 8 5 . 0 0 3 . 14 3 . 0 8 3 . 0 0 2 . 5 0 
24 6 . 0 8 6 . 5 5 5 . 9 2 6 . 6 7 5 . 4 0 5 . 8 2 5 . 9 0 5 . 5 0 
25 5 . 5 6 5 . 8 8 6 . 0 0 6 . 3 3 5 . 4 0 5 . 7 5 4 . 17 4 . 2 5 
26 5 . 8 5 6 . 2 0 5 . 7 5 6 . 8 1 5 . 2 0 6 . 0 0 5 . 8 3 5 . 0 0 

P A — P e r c e i v e d Acceptab i l i ty ; D A — D e c l a r e d Acceptab i l i ty 
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T A B L E XIII 

RANKS OF MEDIAN S C O R E S O F F A C U L T Y / A D M I N I S T R A T O R S ' 
A C C E P T A B I L I T Y O F T W E N T Y - S I X T R E N D S A F F E C T I N G 

NON-TRADITIONAL E D U C A T I O N , F O R FOUR 
C O L L E G E S IN T H E D A L L A S / F O R T WORTH 

URBAN A R E A , 1975 

Ranks of Med ian S c o r e s by C o l l e g e 
T r end C o l l e g e A C o l l e g e B C o l l e g e C C o l l e g e D 

No. (n=19) (n= 15) (n=21 (n=8) 
PA* DA* PA DA PA DA PA DA 

1 7 11 . 5 1 6 . 5 5 . 5 14 5 1 5 . 5 10 
2 2 10 8 1 3 . 5 1 5 . 5 24 25 2 0 . 5 
3 6 6 3 10 4 4 7 . 5 2 
4 15 17 3 17 10 6 . 5 3 . 5 3 
5 19 20 18 24 17 16 2 0 . 5 12 

6 10 4 . 5 14 10 3 2 1 8 . 5 14 
7 8 15 19 5 1 5 . 5 11 2 0 . 5 2 0 . 5 
8 3 4 . 5 7 10 1 1 1 1 . 5 4 
9 23 1 8 . 5 2 2 . 5 22 23 21 . 5 13 17 

10 1 7 . 5 8 . 5 11 .5 15 2 13 1 5 . 5 8 

1 1 1 1 11 .5 5 . 5 19 .5 5 12 10 6 
12 5 8 . 5 9 . 5 2 7 14 2 6 
13 22 25 16 .5 10 22 23 1 5 . 5 16 
14 16 1 8 . 5 15 5 1 9 . 5 20 1 1 
15 26 26 2 4 . 5 1 3 . 5 24 25 24 24 

16 13 16 13 10 1 9 . 5 18 1 5 . 5 2 0 . 5 
17 9 3 1 1 9 . 5 6 8 7 . 5 14 
18 14 7 11 .5 5 13 15 7 . 5 6 
19 1 7 . 5 21 .5 2 2 . 5 18 18 19 11 . 5 2 0 . 5 
20 21 14 2 4 . 5 23 11 9 7 . 5 10 

21 24 24 26 25 21 17 2 2 . 5 25 
22 25 21 .5 21 21 25 21 . 5 2 2 . 5 23 
23 20 23 20 26 26 26 26 26 
24 1 1 5 . 5 5 8 . 5 6 . 5 3 . 5 10 
25 12 13 3 16 8 . 5 10 1 8 . 5 18 
26 4 2 9 . 5 1 12 3 5 14 

* P A — P e r c e i v e d A c c e p t a b i l i t y ; D A — D e c l a r e d A c c e p t a b i l i t y 
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When the session was comple ted , however , he admi t ted that the 

in te rv iew went so smoothly that he had let his guard d rop , and had 

said m o r e than he had intended. A hal f dozen o ther persons made 

s i m i l a r unsol ic i ted a p p r a i s a l s . T h r e e people a t one col lege c o m -

mented that the in terv iews had s t imula ted t h e i r analyses of col lege 

needs and goa ls , and had been an educational exper ience fo r t h e m . 

T h e fol lowing observat ions re f lec t the genera l nature of 

response gained in the t h i r t y i n t e r v i e w s . 

Change of e n t r y . — Only two persons changed in format ion sub-

mit ted on the Persona l Data Sheet o r T r e n d s Opin ionna i re , in both 

instances to f i l l in in format ion which had been o m i t t e d . 

Def in i t ion of t e r m s . — A few questions w e r e asked , usual ly 

about another type of non- t rad i t iona l education a c t i v i t y . "Does 

that come wi th in the concept of non- t rad i t iona l education?" 

P r i o r contact wi th non- t rad i t iona l educat ion. — T w e n t y 

faculty o r s ta f f had had some p r i o r contact wi th o r involvement in 

non- t rad i t iona l courses o r p r o g r a m s . 

L i k e / n o t l i ke about non- t rad i t iona l e d u c a t i o n . — U s u a l l y two o r 

three w e r e named by each in te rv iewee; the fol lowing ref lect ing the 

tone of the responses at a l l four col leges. Advantages l is ted centered 

on the gains that do occur and should be expected in the a r e a s of 

a f fect ive domain , facul ty-student re la t ionships , s e l f - f u l f i l l m e n t of 

teachers and students, posit ive emphasis on learn ing by the student , 
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g r e a t e r oppor tun i t i e s f o r c r e a t i v e t each ing , and a concomi tan t 

demand that the t e a c h e r be c r e a t i v e , f l e x i b l e , and imag ina t i ve . 

P r o b l e m s l i s ted c e n t e r e d on the d i f f i cu l t i e s s o m e t r a d i t i o n -

a l i s t s e x p e r i e n c e in t ry ing to conve r t to new teaching s t y l e s ; on the 

need f o r a d m i n i s t r a t i o n to a d j u s t hours of b u s i n e s s o f f i c e s and 

counse l ing s e r v i c e s to f i t work s c h e d u l e s of s tuden t s ; on the t h r e a t , 

r ea l o r imag ined , of c o u r s e s being diluted in qual i ty ; and on a 

potential l o o s e n e s s in g rad ing and in the upholding of o t h e r a c a d e m i c 

s t a n d a r d s . A l so , one responden t s t a t ed that t enured facu l ty t ends to 

be negat ive toward non- t r ad i t iona l educa t ion , while non - t enu red 

facu l ty tends to be pos i t i ve . 

Benef i t s to s t u d e n t s . — R e s p o n d e n t s w e r e a sked to eva lua te 

the bene f i t s of non- t r ad i t iona l educat ion to s ix c l a s s e s of potent ia l 

s t u d e n t s . T h e i r v iews focused on the fol lowing. (1) Young p e r s o n s 

mos t r e c e n t l y g radua ted f r o m high schoo l—low po ten t i a l , a s t he se 

s tuden t s need counse l ing and guidance; many tend to be i m m a t u r e 

in deve lopment of s tudy sk i l l s ; bu t , non- t r ad i t iona l p r o g r a m s can 

cha l lenge the s u p e r i o r s t u d e n t . (2) Adul ts j u s t s t a r t i n g c a r e e r s — 

educat ion tends to have low p r i o r i t y , excep t f o r s h o r t - t e r m c o u r s e s 

meet ing avoca t iona l i n t e r e s t s . (3) Newly m a r r i e d p e r s o n s — g e n e r a l l y 

too occupied with t h e i r new s t a t u s in se t t ing up a home; be s t a r e the 

s h o r t , n o n - c r e d i t c o u r s e s re la t ing to f a m i l y l i f e , p e r s o n a l r e l a t i o n -

s h i p s , and home c a r e . (4) "Empty n e s t e r s , " both men and women— 
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whose ch i l d r en have al l l e f t home—non- t r ad i t i ona l educat ion o f f e r s 

a high po ten t ia l , though s o m e p e r s o n s e x p e r i e n c e a br ie f pe r iod of 

d i f f icu l ty in ad jus t ing to new types of t e a c h i n g / l e a r n i n g s i tua t ions 

c o m p a r e d to t h e i r childhood school ing; e s p e c i a l l y va luable f o r 

women needing to a d j u s t to the void c r e a t e d by the d e p a r t u r e of the 

l a s t child f r o m h o m e . (5) R e t i r e e s — a n e f f ec t ive avenue f o r r e d i -

r ec t ing e n e r g i e s upon r e t i r e m e n t ; but , l ike e m p t y n e s t e r s , e x p e r i -

ence a d j u s t m e n t pa ins in adapt ing to new l e a r n i n g / t e a c h i n g s t y l e s , 

va luable r e s o u r c e p e r s o n s in c l a s s . (6) C a r e e r c h a n g e r s — a boon 

to this p e r s o n ; but the ava i l ab i l i ty of c o u r s e s m a y be too t empt ing , 

encourag ing c a r e e r change ac t iv i ty when job counse l ing should 

come f i r s t . 

P e r s o n a l c o n s e q u e n c e s . — T h e impac t on p e r s o n a l l ives and 

the consequences of working in a p r o g r a m of non - t r ad i t i ona l e d u -

cat ion w e r e exp lored in a s e r i e s of f o u r q u e s t i o n s . I n t e rv i ewees 

ove rwhe lming ly voiced t h e i r d e s i r e to work in such a p r o g r a m . 

While o n e - t h i r d sa id they would f ace p r o b l e m s in a r e a s of p e r s o n a l 

o r f ami ly l i f e , m o s t of these p e r s o n s gave a s s u r a n c e s that the 

p r o b l e m s would be m o r e a m a t t e r of a d j u s t m e n t than of con f l i c t . 

Near ly a l l i n t e rv i ewees bel ieved that p e r s o n s employed in non-

t rad i t iona l educat ion should be paid the s a m e , o r on a " c o m p a r a b l e 

b a s i s , " a s those employed in conventional p r o g r a m s . S o m e 

r e sponden t s sugges t ed that facu l ty should be expec ted to give 
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m o r e t ime to s tudent counsel ing and to the deve lopment of spec i a l 

m a t e r i a l s f o r non- t r ad i t iona l c l a s s e s ; in t u r n , l i g h t e r - t h a n - n o r m a l 

teaching loads should be planned f o r in the implement ing of such 

p r o g r a m s . In t e rv i ewees e x p r e s s e d mixed f ee l ings on the ques t ion 

of l e a r n i n g - e x p e c t a t i o n s in non- t r ad i t iona l c l a s s e s . F o u r p e r s o n s 

w e r e u n c e r t a i n , and t h r e e sa id they would expec t s o m e decl ine in 

l e a r n i n g , a t l e a s t ini t ia l ly a s both t e a c h e r s and s tuden t s a d j u s t to 

new ways of teaching and l e a r n i n g . Yet m o r e than half of the 

r e m a i n d e r expec ted s o m e improved l ea rn ing in non- t r ad i t iona l 

c l a s s e s , and s e v e r a l sugges ted that th i s could be the r e su l t of 

i n c r e a s e d mot ivat ion of s tuden t s and of b e t t e r p r e p a r a t i o n by f a c u l t y . 

Consequences f o r col lege s e r v i c e s . — T h e r ema in ing f o u r 

ques t ions focused on the potent ia l e f f e c t s of inst i tut ing a b road p r o -

g r a m of non- t r ad i t iona l educat ion a t the co l lege of each i n t e r v i e w e e . 

One ques t ion deal t with the impac t of such a p r o g r a m change on f ive 

c a t e g o r i e s of ins t i tu t ional s e r v i c e s a t the c o l l e g e . While v iews 

va r i ed widely acco rd ing to local s i t u a t i o n s , the following p a t t e r n 

evolved in the r e s p o n s e s . (1) Manage r i a l s e r v i c e s would r e q u i r e an 

overhau l in t e r m s of a t t i t u d e s , l e a d e r s h i p , schedul ing of o f f ice h o u r s , 

r e d i r e c t i o n of s ta f f s e r v i c e s , and a s s u m p t i o n s about f ee s t r u c t u r e s . 

(2) Ins t ruc t iona l s e r v i c e s would need to focus on s tudent l ea rn ing 

n e e d s , in d i f f e r e n t l ea rn ing s i t u a t i o n s , and on a r ed i s ign of i n s t r u c -

tional d e l i v e r y s y s t e m s , a s well a s d e l i b e r a t e l y developing ways to 
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s t r e n g t h e n s t u d e n t - t e a c h e r r e l a t i o n s h i p s . (3) R e s e a r c h s e r v i c e s 

gene ra l l y would not e x p e r i e n c e much change , excep t that f acu l ty 

r e s e a r c h work in the l a b o r a t o r y s c i e n c e s may s u f f e r by the 

schedul ing of c l a s s e s o f f - c a m p u s . O the r peop le , though, s a w an 

oppor tuni ty f o r new r e s e a r c h in p r e p a r i n g l ea rn ing m a t e r i a l s f o r 

m a t u r e adu l t s who p o s s e s s a r i ch r e s e r v o i r of l i fe e x p e r i e n c e s . 

(4) Communi ty s e r v i c e s w e r e s e e n a s having a g r e a t s i gn i f i c ance 

and a s an oppor tuni ty to provide an a r r a y of bona f ide educat ional 

s e r v i c e to ne ighbors in the c o l l e g e ' s s e r v i c e a r e a . (5) S tuden t 

s e r v i c e s would r e q u i r e r e d i r e c t i o n , and would give oppor tuni ty 

f o r c r e a t i v e e f f o r t by a d m i n i s t r a t o r s , c o u n s e l o r s , and facul ty ; 

changes in s tuden t body compos i t ion should be e x p e c t e d , c o m p a r e d 

to i ts compos i t ion in convent ional p r o g r a m s ; t h e r e would l ikely be 

a subs t an t i a l dec l ine in many of the t rad i t iona l s tuden t s e r v i c e s , 

to be r ep l aced by yet unident if ied s e r v i c e s . 

Inst i tut ional p r o b l e m s . — S e v e r a l ins t i tu t ional i s s u e s and 

p r o b l e m s w e r e ci ted a t a l l f o u r c o l l e g e s . The m o s t c o m m o n l y 

named w e r e in the a r e a of m a n a g e m e n t and a d m i n i s t r a t i v e po l i c i e s 

and p r a c t i c e s , money m a n a g e m e n t , and the d i spos i t ion of f inanc ia l 

p r o b l e m s . Near ly a four th of al l i n t e rv i ewees s p e c i f i e d a need 

f o r adequa te f a c i l i t i e s , equ ipmen t , and m a t e r i a l s in non- t r ad i t i ona l 

p r o g r a m s . A l e s s e r n u m b e r of p e r s o n s voiced t h e i r c o n c e r n s in the 
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a r e a of p r o g r a m planning , facu l ty r e c r u i t m e n t , and communi ty 

r e l a t i o n s . 

Key p e o p l e . — I n t e r v i e w e e s , in the concluding q u e s t i o n s , w e r e 

a sked to name by t i t le o r p e r s o n the individuals who would have the 

g r e a t e s t inf luence in deciding upon and in implement ing a b road 

p r o g r a m of non- t rad i t iona l educat ion a t the c o l l e g e . The key d e c i -

s i o n - m a k e r s in th i s i s s u e w e r e m o s t of ten ident if ied a s p r e s i d e n t s , 

s e n i o r a d m i n i s t r a t o r s , v i c e - p r e s i d e n t s , d e a n s , and deve lopment 

o f f i c e r s . T h o s e p e r s o n s named m o s t o f ten a s c r i t i c a l to the s u c c e s s 

o r f a i l u r e of such a p r o g r a m w e r e , m o s t typ ica l ly , heads of p r o -

g r a m a r e a s , s tudent s e r v i c e s d e a n s , b u s i n e s s m a n a g e r s , chief 

a c a d e m i c o f f i c e r s , and facul ty who a r e held in uniquely high r e g a r d 

by o t h e r facul ty and s t u d e n t s . 

Col lege P r o f i l e s 

The following c o m m e n t a r i e s p r e s e n t an evaluat ion of the 

r e s p o n s e s by facu l ty and s ta f f at each of the f o u r co l l eges s tud ied 

to the ques t ion of ins t i tu t ional r e a d i n e s s to p roceed with a b road 

p r o g r a m of non- t r ad i t iona l educa t ion . T h e s e eva lua t ions took into 

account the wr i t t en r e s p o n s e s to the Data S h e e t and T r e n d s q u e s -

t i o n n a i r e s , a s well a s the c o m m e n t s o f f e r e d dur ing i n t e r v i e w s . 

C e r t a i n in format ion r e q u r e s t e d in the P e r s o n a l Data S h e e t did not 

lend i tself to t abula t ion , but it didd e s t a b l i s h a b a s i s f o r the 
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questioning of in te rv iewees . In p a r t i c u l a r , this questioning drew 

out in terviewees ' p r i o r contact with, o r work exper ience in non-

tradi t ional educat ion. Th is questioning a l so permi t ted spec i f ic 

investigation of in terviewees ' pe r spec t ives of the impact of non-

tradi t ional education p r o g r a m s on the i r co l leges . 

Survey respondents were asked to respond to the T r e n d s 

opinionnaire by using a rating sca le of one through seven (Appendix 

A-IV). The values and descr ip t ive t e r m s fo r each were a s follows: 

1, highly unacceptable; 2 , genera l ly unacceptable; 3 , somewhat 

unacceptable; 4 , equally balanced; 5 , somewhat acceptable; 6 , 

genera l ly acceptable; and 7 , highly accep tab le . T h e s e t e r m s have 

been used whereve r possible in the following n a r r a t i v e s . In only a 

few ins tances did the mean s c o r e and median value computat ions 

yield whole number s . T h e r e f o r e , each of the seven descr ip t ive 

ca tegor ies was assumed to span a numer ica l range of 1 .00 , with the 

whole-number value at the mid-point of the range . F o r example , 

the "somewhat acceptable" ca tegory of response included computed 

s c o r e s that range f r o m 4 .50 to 5 . 4 9 . 

The na r ra t ive f o r each college begins with a descr ip t ion of i t s 

respondents and in te rv iewees . A composi te summar iza t ion of these 

c h a r a c t e r i s t i c s has been previously repor ted in Tab les III through 

VIII. Th is charac te r i za t ion is followed by an ana lys i s of r e sponses 

to the t r ends opinionnaire (Tables IX through XIII). A s u m m a r y 
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evalua t ion of ins t i tu t ional r e a d i n e s s f o r p r o g r a m s e m b r a c i n g non-

t rad i t iona l educat ion conc ludes the c o m m e n t a r y f o r each c o l l e g e . 

Col lege A 

All but two of the twenty- two facu l ty and s ta f f e l ig ib le f o r 

inclusion in the f ie ld s tudy of Col lege A r e t u r n e d s u r v e y f o r m s . 

(One of the twenty r e p l i e s r ece ived r e tu rned too la te f o r inclus ion 

in the s t a t i s t i c a l t a b u l a t i o n s . ) Nine of the f i f t een responding facu l ty 

m e m b e r s r epo r t ed t h e i r teaching a r e a to be in the h u m a n i t i e s , two 

each in na tu ra l s c i e n c e s and the soc ia l s c i e n c e s . F o u r p e r s o n s 

w e r e employed in a d m i n i s t r a t i v e r o l e s . Two o t h e r s have held f u l l -

t i m e a c a d e m i c appo in tmen t s but have a l s o held a d m i n i s t r a t i v e 

r e s p o n s i b i l i t i e s . Two of the facu l ty held the r ank of ful l p r o f e s s o r , 

with the ba lance even ly d i s t r ibu ted among t h r e e lower facu l ty r a n k s . 

T h r e e p e r s o n s did not r e p o r t holding the b a c c a l a u r e a t e . Two of 

t he se w e r e in a d m i n i s t r a t i v e pos i t ions ; one w a s in an a s s i s t a n t 

i n s t r u c t o r ' s p o s t . On the o t h e r end of the s p e c t r u m s ix facul ty m e m -

b e r s held e a r n e d d o c t o r a t e s . Seven held the m a s t e r ' s a s the h ighes t 

e a r n e d d e g r e e , of whom t h r e e have comple ted a l l r e q u i r e m e n t s f o r 

the d o c t o r a t e excep t d i s s e r t a t i o n . Col lege A , c o m p a r e d to the o t h e r 

c o l l e g e s , r e p o r t e d the lowest pa r t i c ipa t ion by r e sponden t s in p r o -

f e s s iona l s o c i e t i e s : only e leven of n ine teen p e r s o n s indicated such 

m e m b e r s h i p s . 
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The combined mean s c o r e of 5 . 2 8 fo r the Declared Accept -

ability of the twenty-s ix trend s t a t ement s is the second highest of 

the four col leges studied (Table X). An examination of Tab le XI 

will reveal that the Perce ived Acceptabil i ty mean s c o r e s f o r five 

of the t rends were higher than the Declared Acceptabil i ty mean 

s c o r e s at this school . F u r t h e r m o r e , in seventeen ins tances the 

di f ferent ia l between the twenty-six paired means did not exceed 

0 .50; and the mean di f ferent ia l fo r al l paired means was 0 . 2 9 . In 

no instance was the di f ferent ia l g r e a t e r than 0 . 8 9 . T h u s , it may be 

observed that the respondents r a the r accura te ly perceived the 

at t i tudes of the i r fellow worke r s toward the acceptabi l i ty of these 

t r e n d s . 

Respondents to the opinionnaire rated th i r teen t r ends a s 

general ly acceptab le . Most of these t r ends re la ted to continuing 

education in t e r m s of: college at tendance being sp read ove r an 

increas ingly wider span of y e a r s , coupled with the concept of l i f e -

t ime a c c e s s to higher education (Trends 1, 8); an increas ing in t e re s t 

in and focus on in terd isc ip l inary c o u r s e s (Trend 18); g r e a t e r he t e ro -

geneity of s tudents a s to abi l i t ies and ages (Trends 2 , 3); a sh i f t in 

college p r o g r a m s to meet s tudents ' self—perceived needs and job 

prepara t ion requ i rement s (Trends 6 , 26); and, increas ing use of 

technology and new learning r e s o u r c e s (Trend 17). Other t r ends 

that received high rat ings were re la ted to governance—that i s , to 
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ope ra t iona l e f f i c i ency of the ins t i tu t ion , and to s tuden t and facul ty 

pa r t i c ipa t ion in po l i cy -deve lopment and d e c i s i o n - m a k i n g by the 

co l lege ( T r e n d s 10, 11, 12). Howeve r , r e s p o n d e n t s looked with 

s o m e d i s f a v o r on the t rend toward s t uden t s gaining a g r e a t e r vo ice 

in the s e l ec t i on of co l lege p r e s i d e n t s and o t h e r a d m i n i s t r a t i v e 

o f f i c e r s ( T r e n d 15). 

During the i n t e r v i e w s , twelve of the n ine teen p e r s o n s 

r e p o r t e d that they had p r e v i o u s l y p a r t i c i p a t e d , e i t h e r a s a s tuden t 

o r t e a c h e r , in s o m e type of non- t r ad i t iona l educat ion ac t i v i t y . The 

c o m m e n t s about non- t r ad i t iona l educa t ion , m a d e by the i n t e r v i e w e e s 

f r o m Col lege A , a r e indicat ive of the r eac t i ons e x p r e s s e d a t o t h e r 

co l l eges in the s u r v e y . Among the a t t r i b u t e s of non- t r ad i t iona l 

educat ion which they r epo r t ed liking w e r e the following: the s m a l l e r -

than -usua l s i z e of c l a s s e s , with m o r e a t ten t ion to each s tudent ; the 

i n c r e a s e in n u m b e r of s tuden t s r e tu rn ing to co l lege o v e r a longe r 

t i m e - s p a n , with a consequen t s h a r i n g of l i f e - e x p e r i e n c e s to c o n -

t r i bu t e to the l ea rn ing e x p e r i e n c e s of o t h e r s ; the r e l evancy of c o u r s e 

work; the age m i x t u r e , " f r o m eighteen to e igh ty ; " l e a rn ing f o r i t s 

own s a k e , and f o r the s e l f - f u l f i l l m e n t of l e a r n e r s ; the oppor tuni ty to 

use a wide v a r i e t y of media and innovative l ea rn ing techniques ; and 

the pos i t ive e m p h a s i s on l ea rn ing that con t r i bu t e s to an i m m e d i a t e l y -

usefu l s t o r e of knowledge. 
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Interviewees at College A identified a number of haza rds o r 

l imitat ions assoc ia ted with non-tradi t ional education p r o g r a m s : 

leniency in grading in some courses ; difficulty in a s s e s s i n g e x p e r i -

ential learning; l imited personnel and guidance a s s i s t a n c e , 

especia l ly f o r o lder s tudents; bus iness of f ices and student s e r v i c e s 

not being open o ther than during the normal bus iness day; the th rea t 

of non-tradi t ional p r o g r a m s being diluted in quality sole ly to gain 

s tudents at the institution; difficulty in adapting c o u r s e s that r equ i re 

labora tory equipment to o f f -campus locations; h indrances to the 

conducting of on-going labora tory r e sea r ch by faculty when the i r 

c l a s s e s may be meeting in remote locations f a r distant f r om the 

main campus; schedules of c l a s s e s fo r the non-tradi t ional p rog ram 

student often failing to recognize the col la tera l p rob lems of mature 

adu l t s , especia l ly those with m a j o r family o r job commi tmen t s . 

The following s t a t ement s per ta in speci f ica l ly to College A. 

Respondents f rom the college cited a number of management and 

governance- re la ted i s sues which interviewees identified a s c r i t i ca l 

in any considerat ion of College A going forward with a broad p rogram 

of non-tradi t ional education. In seven ins tances , the financial base 

of the college was d iscussed; five pe r sons d i rec t ly identified p rob -

lems assoc ia ted with management policies; a third of the respondents 

said that non-tradi t ional education p r o g r a m s must be " legi t imized" 

to the en t i re faculty and staff and, espec ia l ly , to the surrounding 
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communi ty ; unique to Col lege A, when c o m p a r e d to the o t h e r s , 

w e r e facul ty c o n c e r n s with a c c r e d i t a t i o n , e s p e c i a l l y a s th i s would 

r e l a t e to the non- t r ad i t iona l p r o g r a m s . 

Should Col lege A p roceed with a broad p r o g r a m of non-

t r ad i t iona l educa t ion? T h e key p e r s o n s in deciding th i s q u e s t i o n , 

a c c o r d i n g to i n t e r v i e w e e s , would be the p r e s i d e n t , chief a c a d e m i c 

o f f i c e r , b u s i n e s s m a n a g e r , d i r e c t o r of continuing educa t ion , 

a d m i s s i o n s o f f i c e r , and s e v e r a l key facu l ty who a r e held in high 

r e g a r d by t h e i r p e e r s . Who would be the key p e r s o n s in inf luencing 

the p r o g r a m ' s s u c c e s s o r f a i l u r e if it w e r e i m p l e m e n t e d ? T h i s 

group is composed ch ie f ly of f acu l ty , p r o g r a m a r e a h e a d s , the r e g -

i s t r a r , the a d m i s s i o n s o f f i c e r , and the b u s i n e s s m a n a g e r . In 

s e v e r a l c a s e s , r e sponden t s named individuals on the facu l ty who 

should be c o n s i d e r e d a s v e r y negat ive t owards any p r o g r a m not 

adhe r ing to convent ional m e t h o d s , h o u r s , and mee t ing p l a c e s . 

Col lege A r e sponden t s obse rved that t h e i r co l lege has had a 

subs t an t i a l n u m b e r of s t r e n g t h s that would p lace the co l lege in a 

f avo rab l e posi t ion in developing p r o g r a m s in non- t r ad i t i ona l e d u -

c a t i o n . Most o f ten ci ted w e r e the locat ion of the co l lege in a growing 

p a r t of the D a l l a s / F o r t Worth Urban A r e a and the f ac t that the people 

living in th is a d j a c e n t a r e a gene ra l l y a p p r e c i a t e the ava i l ab i l i ty of 

educat ional o p p o r t u n i t i e s . Near ly a s o f t e n , r e sponden t s pointed to 

the qual i ty of the f acu l ty , both a s c o n t r i b u t o r s to t h e i r f i e lds of 
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knowledge and a s t e a c h e r s of f ron t r a n k . S e v e r a l p e r s o n s c i ted 

the opennes s of the p r e s i d e n t to new ideas a s a potent ia l f o r i n s t i -

tut ional g r e a t n e s s . One facu l ty m e m b e r ident i f ied an a s s e t he 

c o n s i d e r e d to be of p a r a m o u n t i m p o r t a n c e a t Col lege A , a s it should 

be a t o t h e r s m a l l c o l l e g e s . He s a i d , "Olde r people don ' t want to be 

los t in a l a r g e public ins t i tu t ion . T h e s e adu l t s a r e looking f o r a 

p e r s o n a l r e l a t ionsh ip to f acu l t y—for w a r m t h and an encourag ing 

a t m o s p h e r e . " ( E m p h a s i s was i n t e r v i e w e e ' s . ) O the r p e r s o n s sa id 

that the phi losophica l base of the school and the e n c o u r a g e m e n t 

given to facul ty to be o r ig ina l and to develop i ts r e spons ib i l i t y to 

i t se l f w e r e d i s t inc t ive s t r e n g t h s . 

In s u m m a t i o n , the facu l ty and s ta f f a p p e a r to be s i n c e r e l y 

i n t e r e s t e d in non- t r ad i t i ona l educa t ion , to r e c o g n i z e i t s a t t endant 

p r o b l e m s and the oppor tun i t i e s it p r e s e n t s , and to know that it i s 

p r a c t i c a l a t Col lege A only if p r e s e n t p r o b l e m s of ins t i tu t ional 

m a n a g e m e n t can be r e so lved a s a p a r t of the p r o c e s s of moving 

f o r w a r d in a new v e n t u r e . 

Col lege B 

F i f t een out of twenty p e r s o n s to whom s u r v e y f o r m s w e r e s e n t 

r e t u r n e d comple ted r e s p o n s e s . The r e sponden t s included f ive 

facul ty f r o m the h u m a n i t i e s , f o u r f r o m the na tu ra l s c i e n c e s and 

m a t h e m a t i c s , f o u r f r o m t h r e e o t h e r f i e l d s , and two a d m i n i s t r a t o r s . 

Two of the r e sponden t s held facul ty rank a s ful l p r o f e s s o r s , f o u r a s 
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a s s o c i a t e p r o f e s s o r s , and seven a s a s s i s t a n t p r o f e s s o r s . In t e r m s 

of h ighes t e a r n e d d e g r e e , s even p e r s o n s held the d o c t o r a t e ; seven 

held the m a s t e r ' s d e g r e e ; and one held the b a c c a l a u r e a t e d e g r e e . 

Of the p e r s o n s responding to the s u r v e y , t h i r t e en a r e m e m b e r s of 

p r o f e s s i o n a l s o c i e t i e s . 

The combined mean s c o r e of 5 . 8 2 f o r the Dec la red A c c e p t -

ab i l i ty of a l l t r e n d s is the h ighes t of the f o u r c o l l e g e s (Tab le X) . 

A l s o , the d i f f e r en t i a l between the combined mean s c o r e s f o r 

Dec la red Accep tab i l i ty and P e r c e i v e d Accep tab i l i ty is the l a r g e s t 

f o r a l l f o u r c o l l e g e s , a t 0 . 6 9 (Table XI) . The m e a n s c o r e s f o r 

Dec la red Accep tab i l i ty indica te a w i d e s p r e a d and g e n e r a l l y f a v o r -

ab le a t t i tude toward m o s t of the t r e n d s that a r e r e l a t e d to non-

t r ad i t iona l educat ion p r o g r a m s . T h e s e t r e n d s include expec t a t i ons 

of: i n c r e a s i n g he t e rogene i ty of s tudent bodies in t e r m s of a b i l i t i e s , 

a g e s , and s o c i o - e c o n o m i c backgrounds ( T r e n d s 1, 2 , 3 , 4); i n c r e a s -

ing f lex ib i l i ty in t e r m s of s tudent a t t e n d a n c e , and in t e r m s of the 

ins t i tu t ion meet ing n e e d s , ad jus t ing s t r u c t u r e s , and s e r v i n g people 

f o r t h e i r e n t i r e l ives ( T r e n d s 6 , 7 , 8); modifying c u r r i c u l u m and 

ins t ruc t ion to make b e t t e r use of ava i l ab le r e s o u r c e s and d i v e r s i f y i n g 

p r o g r a m s so a s to help s tuden t s m e e t t h e i r goa l s ( T r e n d s 16, 17, 18, 

19, 20) . Suppor t ing e x p r e s s i o n of t hese v iews w e r e the r e s p o n d e n t s ' 

high r a t i n g s , 6 . 0 0 to 6 . 4 0 , of the t r e n d s r e l a t ing to the expans ion of 

continuing educat ion and coope ra t i ve educa t ion , and the adapta t ion of 
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academic p r o g r a m s by s tudents to aid them getting jobs and s ta r t ing 

the i r c a r e e r s (Trends 24, 25, 26). However, T rend 21, s ta ted a s a 

de -emphas i s of m a j o r s and m i n o r s , received the lowest mean s c o r e 

at 4 . 9 3 , a rating of "somewhat a c c e p t a b l e . " Ranking slightly lower 

in mean s c o r e than the highest group were th ree t rends relat ing to 

insti tutional governance—increas ing emphas i s on operating e f f i -

c iency, and faculty and student part icipat ion in college pol icy-set t ing 

and decis ion-making p r o c e s s e s (T rends 11, 12, 13). 

While respondents ' rat ing of t r ends was genera l ly high, there 

was another a spec t of the i r r e sponses which s tands in s h a r p con-

t r a s t . Th i s was the mean s c o r e rat ings fo r the Perce ived Accep t -

abil i ty of t r ends by the i r co l leagues . An examination of information 

contained in Table XI will reveal that seven t r ends exceeded the 1.00 

d i f fe rence in mean s c o r e s . Th is is an indication, repor ted in n u m e r -

ical f o r m , of a condition that appea r s to prevai l in many q u a r t e r s on 

the campus , and which was verbal ized s eve ra l t imes by respondents 

to the opinionnaire a s "I jus t don't real ly know how the o the r s f e e l . " 

Fu r the r evidence of th is con t ras t is found by computing the d i f f e r -

ential in median s c o r e s f o r T r e n d s 1, 7 , 9 , 15, 19, and 22, a s 

reported in Table XII, and comparing these with the mean s c o r e 

d i f fe ren t ia l s given in Table XI. 

The i s sues to be resolved a t College B , according to i n t e r -

v iewees , centered on the problems of es tabl ishing p r o p e r p rocedures , 
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of providing staff and faculty orientat ion, and of discussing what 

non-tradit ional education means to students, faculty, staf f , and 

community. Interviewees stated their endorsement of non- t rad i -

tional education, thus supporting findings f rom the opinionnaire 

returns. However , several persons acknowledged problems of 

requiring adjustments in teaching strategies, mater ia ls required, 

and space arrangements for classes, both on and off campus. As to 

how wel l they thought students would learn , a l l but one interviewee 

expected slightly better learning because students would be more 

motivated. 

Interviewees saw the president, academic dean, f inancial 

o f f icer , business manager, and several faculty members as key 

people in the decision-making process as to whether o r not College 

B would go forward with non-tradit ional education programs. The 

success or fa i lure of such ef for ts , interviewees said, would be found 

in the degree of support given the program by the deans, department 

heads, business manager , and several faculty who have attained 

some degree of eminence on campus, including the l ib ra r i an . 

Summary evaluation: College B is positively interested in non-

tradit ional education, f rom the president to the lowest ranking faculty 

m e m b e r . Some of the key administrators a r e , as one person 

observed, "old school ," and they must f i rs t be convinced of the w i s -

dom of non-tradit ional education programs. As revealed in the 
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t r e n d s a n a l y s i s , r e sponden t s do not know v e r y wel l the v iews of 

t h e i r c o l l e a g u e s , not even of those people with whom they c o m e in 

c lose c o n t a c t . S e v e r a l r ecogn ize the oppor tun i t i e s to develop a 

communi ty s e r v i c e p r o g r a m . Th rough t h e i r p r i o r pa r t i c ipa t ion in 

teaching o f f - c a m p u s c o u r s e s f o r co l lege n e i g h b o r s , s o m e of the 

facul ty have e s t ab l i shed a p e r s o n a l r a t iona le f o r a p r o g r a m to b e n e -

fi t t hese people who l ive in a l e s s a f f luent e c o n o m i c s e c t o r of the 

Dal l a s / F o r t Worth Urban A r e a . 

If the co l lege c h o o s e s to move toward a b road p r o g r a m of non-

t r ad i t iona l educa t ion , a m a j o r advance planning e f f o r t will be needed . 

Such an e f f o r t should include ac t i v i t i e s in the a r e a s of p r o g r a m 

d e v e l o p m e n t , c u r r i c u l u m planning , and s t r a t e g i e s to gain m a x i m u m 

r e t u r n f o r the human and f inanc ia l r e s o u r c e s expended . Most 

i m p o r t a n t l y , th i s advance planning e f f o r t m u s t involve a l l of the 

facul ty and s t a f f , including those who a r e l e s s - t h a n - e n t h u s i a s t i c 

about non- t r ad i t iona l educa t ion . 

Col lege C 

T w e n t y - f i v e p e r s o n s a t Col lege C w e r e s e n t s u r v e y f o r m s ; 

twenty-one w e r e comple ted and r e t u r n e d . T h e p a r t i c i p a n t s a t 

Col lege C included one a d m i n i s t r a t o r in both the wr i t t en r e s p o n s e 

and the in t e rv iew g r o u p s . Of the twenty facu l ty s u r v e y r e s p o n d e n t s , 

e ight r e p o r t e d a teaching a r e a in the h u m a n i t i e s . T h i s was ma tched 

by an equal n u m b e r f r o m the combined f i e ld s of b u s i n e s s and 
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education; two each repor ted t h e i r teaching a r e a s in the socia l 

sciences and the natura l sc iences . T h r e e of the twenty facul ty 

par t ic ipat ing in the opin ionnaire survey held rank as fu l l p r o f e s s o r , 

eight each as associate o r assistant p r o f e s s o r , and one as i n s t r u c t o r . 

E leven held m a s t e r ' s o r professional degrees as the highest earned 

d e g r e e . S i x of these have taken course w o r k at the doctora l l e v e l , 

one to the A B D ( a l l but d isser ta t ion) s tage . Nine of the facul ty held 

earned doctora tes , and two repor ted per iods of post -doctora l s tudy. 

A l l but two repor ted membersh ips in professional soc ie t i es . 

T h e combined mean score of 5 . 1 4 fo r the D e c l a r e d A c c e p t -

ab i l i t y was the t h i r d highest of the four col leges ( T a b l e X ) . M e a n 

scores on the t rends opinionnaire showed a m a x i m u m d i f f e r e n t i a l of 

0 . 7 7 ( T r e n d 22 ) between P e r c e i v e d Acceptab i l i ty and D e c l a r e d 

Acceptab i l i t y . T h e s e d i f fe ren t ia ls w e r e m o r e o r less evenly sp l i t 

between shi f ts downward and upward . Notably , only T r e n d 23 was 

rece ived negat ively by respondents. T h i s t rend is concerned wi th 

the movement toward o f fer ing a m a j o r i t y of the f o r m a l l i b e r a l a r t s 

c u r r i c u l u m through individual study. T h i s v i e w stands in cont rast to 

the respondents' v iews on T r e n d s 17 through 22 which deal w i th a 

v a r i e t y of pro jected changes in o ther aspects of c u r r i c u l u m and 

ins t ruct ion , and a l l of which w e r e looked upon wi th some f a v o r . T h e 

t rends which re la te to probable future c h a r a c t e r i s t i c s of the col lege 

student population w e r e genera l ly favored by survey respondents. 
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Among these f o u r t r e n d s , the two that r ece ived the h ighes t r a t i n g s , 

a t 5 . 7 6 and 5 . 8 6 , r e s p e c t i v e l y , w e r e , f i r s t the t r end toward 

i n c r e a s e d f lexib i l i ty of a t t e n d a n c e , with s t u d e n t s on c a m p u s o v e r a 

w i d e r span of y e a r s , and s e c o n d , the i n c r e a s i n g he t e rogene i ty of the 

s tudent body in t e r m s of age compos i t ion ( T r e n d s 1 , 3 ) . T h e o t h e r 

two t r e n d s r e f l e c t ed expec ta t ions of Col lege A r e s p o n d e n t s f o r 

i n c r e a s e d he t e rogene i ty in t e r m s of s tuden t a b i l i t i e s and s o c i o -

economic backgrounds ( T r e n d s 2 , 4) . 

T h e second g roup of t r e n d s r e l a t e s to the p u r p o s e of the i n s t i -

tution and to s t u d e n t s ' r e a s o n s f o r a t tending c o l l e g e . Genuine 

c o n c e r n s about the re la t ing of Col lege C to the needs of people in 

one of the l e s s a f f luen t s e c t o r s of the D a l l a s / F o r t Worth Urban A r e a 

w e r e s t a t e d by s o m e i n t e r v i e w e e s . T h e s e c o n c e r n s w e r e f u r t h e r 

r e f l ec t ed in the high s c o r e s ( 5 . 6 2 to 6 . 0 0 ) pos ted f o r t r e n d s re la t ing 

to co l l eges mee t ing s t u d e n t s ' s e l f - p e r c e i v e d n e e d s , to the concept of 

l i f e - long l ea rn ing f o r a l l p e r s o n s , to the f u t u r e growth of continuing 

educat ion and coope ra t i ve educat ion p r o g r a m s , and to a c a d e m i c 

p r e p a r a t i o n becoming a s ign i f i can t f a c t o r in s t u d e n t s ' planning f o r 

p r o s p e c t i v e employment ( T r e n d s 6 , 8 , 24 , 25 , 26) . 

On the ques t ion of ins t i tu t ional r e a d i n e s s to move f o r w a r d with 

a b road p r o g r a m of non- t r ad i t iona l educat ion a t Col lege C , the 

r eac t ion on the op in ionna i r e s and in the i n t e rv i ews was somewha t 

f a v o r a b l e . However , a s one p e r s o n r e m a r k e d , "o ld - l ine f acu l ty" 
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tend to r e s e n t non- t r ad i t i ona l educa t ion . Ano the r pointed out tha t 

mos t of the facul ty a t the col lege pay l ip s e r v i c e to non - t r ad i t i ona l 

educa t ion , but they do not r ea l ly e m b r a c e the concept in what they 

do . Notwithstanding these a t t i t u d e s , the f ive i n t e r v i e w e e s w e r e 

g e n e r a l l y r ecep t ive to being a p a r t of a c a r e f u l l y des igned non-

t r ad i t iona l p r o g r a m . T h e y would en joy working in i t , would a n t i c -

ipate no p e r s o n a l p r o b l e m s in doing s o , and would have high 

expec ta t ions f o r the l ea rn ing e x p e r i e n c e . I n t e rv i ewees r ecogn ized 

c e r t a i n c o m m o n p r o b l e m s with non- t r ad i t i ona l educat ion p r o g r a m s : 

f i n a n c e s , deve lopment of suppor t ive a t t i t udes throughout the facul ty 

and s t a f f , and the need f o r a p p r o p r i a t e m a t e r i a l s and f a c i l i t i e s . 

All of the i n t e r v i e w e e s s a w the a d m i n i s t r a t i v e o f f i c e r s — t h e p r e s i -

den t , a c a d e m i c d e a n , r e g i s t r a r , and the b u s i n e s s m a n a g e r , 

e s p e c i a l l y — a s the key f i g u r e s in f u t u r e co l lege d e l i b e r a t i o n s on the 

ques t ion of w h e t h e r o r not to p roceed with a p r o g r a m of n o n - t r a d i -

t ional educat ion a t Col lege C . Once the p r o g r a m h a s been in i t i a t ed , 

h o w e v e r , the key f i g u r e s in i ts s u c c e s s f u l ope ra t i on would be the 

r e g i s t r a r , a d m i s s i o n s o f f i c e r , the a c a d e m i c d e a n , d iv is ion and 

d e p a r t m e n t h e a d s , and c e r t a i n inf luent ia l facu l ty m e m b e r s . 

The o v e r v i e w f o r Col lege C may be s u m m a r i z e d a s fo l l ows . 

The co l lege is ope ra t ing f r o m a pos i t ion of t r ad i t i on and c o n s e r v a -

t i s m . I ts f acu l ty is divided in a t t i t udes t o w a r d s non - t r ad i t i ona l 

educa t ion , but t h e r e is recogni t ion that the co l lege m u s t become 
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m o r e s t u d e n t - c e n t e r e d if it i s to p rov ide v iab le educa t iona l e x p e r i -

e n c e s f o r i ts s t u d e n t s . The potent ia l f o r moving f o r w a r d a p p e a r s to 

be p r e s e n t . Howeve r , th i s cannot be t r a n s f o r m e d into a meaningfu l 

p r o g r a m un l e s s a subs t an t i a l amount of t i m e is taken f o r o r i en t a t ion 

and f o r , a p p a r e n t l y , s o m e in-depth evalua t ion of a t t endan t p r o b l e m s 

and i s s u e s by facu l ty and s t a f f . One i n t e r v i e w e e , comment ing upon 

these p r o b l e m s , sugges t ed that many of the a d m i n i s t r a t i v e i s s u e s 

could be dea l t with be s t by c r e a t i n g a s e p a r a t e d iv is ion to a d m i n i s t e r 

non - t r ad i t i ona l p r o g r a m s . 

Col lege D 

Eight of the twelve p e r s o n s s e n t s u r v e y f o r m s a t Col lege D 

r e t u r n e d comple ted r e s p o n s e s . Facu l ty p a r t i c i p a n t s c a m e f r o m two 

d e p a r t m e n t s on ly , one in the n a t u r a l s c i e n c e s and the o t h e r in the 

soc ia l s c i e n c e s . T h u s , the c o m m e n t s that fol low a r e l imi ted by the 

populat ion s t u d i e d . T h r e e of t he se facu l ty had a t t a ined the rank of 

ful l p r o f e s s o r , and one pa r t i c ipan t was a d e p a r t m e n t head . All e ight 

r e sponden t s held d o c t o r a t e s , and a l l r e p o r t e d m e m b e r s h i p s in p r o -

f e s s i o n a l s o c i e t i e s . 

The combined m e a n s c o r e of 4 . 7 4 f o r the Dec la red A c c e p t -

ab i l i ty of the twen ty - s ix t rend s t a t e m e n t s is the lowes t of the c o l l e g e s 

s tudied (Tab le X) . Mean s c o r e s on both s e t s of t r end r e s p o n s e s w e r e 

somewha t l ower than f o r the o t h e r c o l l e g e s , and the "all t r e n d s " 

m e a n s f o r P e r c e i v e d Accep tab i l i ty and Dec la r ed Accep tab i l i ty w e r e 
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4 . 7 6 and 4 . 7 4 r e s p e c t i v e l y f o r a mean s c o r e d i f f e r e n t i a l of - 0 . 0 2 . 

The mos t e x t r e m e d i s p a r i t y was in T r e n d 16, with a mean s c o r e d 

d i f f e r en t i a l of - 0 . 8 8 (Tab le XI) . In fou r t een i n s t a n c e s the facu l ty 

r e c o r d e d s c o r e s which indicated belief that t h e i r c o - w o r k e r s w e r e 

s l igh t ly m o r e r ecep t ive to the t r e n d s than w e r e the r e s p o n d e n t s 

t h e m s e l v e s (Tab le XI) . T r e n d 14, r e l a t ing to the s e l ec t i on of p r e s i -

den t s and a d m i n i s t r a t o r s , r ece ived the h ighes t s c o r e of Dec l a r ed 

Accep tab i l i ty , a t 6 . 5 0 , f o r al l co l l eges s u r v e y e d . T h i s s c o r e s t a n d s 

in c o n t r a s t to that f o r T r e n d 15, r e l a t ing to s tuden t invo lvement in 

th i s s a m e p r o c e s s , which r ece ived the n e x t - t o - l o w e s t s c o r e a t 

Col lege D, 3 . 4 0 , and the th i rd lowest of m e a n s c o r e s a t a l l c o l l e g e s . 

In g e n e r a l , the t r end of i n c r e a s i n g he t e rogene i ty of s tuden t popu-

lat ion showed s t r o n g g e n e r a l a c c e p t a n c e to th i s f a cu l t y , a s did the 

concept of l i f e t ime a c c e s s to h ighe r educat ion by a l l people in a l l 

p l a ce s ( T r e n d s 3 , 4 , 8) . Respondents found s o m e w h a t unaccep t ab l e , 

h o w e v e r , the o f f e r ing of a m a j o r i t y of f o r m a l l i b e r a l a r t s c u r r i c u l u m 

through independent s t u d i e s , and the p r o j e c t e d dec l ine in e m p h a s i s 

on m a j o r s and m i n o r s ( T r e n d s 23 , 21) . T r e n d s in opening new and 

d i v e r s e ways by which s t uden t s may a c c o m p l i s h t h e i r educa t iona l 

g o a l s , and in the v a r i a b l e t i m e r e q u i r e d to comple t e c o u r s e s , w e r e 

viewed s l igh t ly l e s s than f a v o r a b l y , a s was the t r end toward e x t e r n a l 

d e g r e e and u n i v e r s i t y without wa l l s p r o g r a m s ( T r e n d s 16, 22 , 7) . 

Concern ing c u r r i c u l u m deve lopment and in s t ruc t iona l me thodo log ie s , 
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the r e s p o n s e to the expec ted i n c r e a s e in in te i—disc ip l inary c o u r s e s 

was g e n e r a l l y a c c e p t a b l e , while the u se of technologica l a d v a n c e s 

was s o m e w h a t accep t ab l e ( T r e n d s 18, 17). F ive of the r ema in ing 

t r e n d s ( 2 , 9 , 13, 19, 25) evoked no s t r o n g s e n t i m e n t s , f o r o r 

a g a i n s t , and the b a l a n c e , o r t h i r t e en t r e n d s , w e r e r a t ed by the 

facu l ty a s somewha t a c c e p t a b l e . 

The in te rv iew group cons i s t ed of t h r e e p e r s o n s . It i s to be 

noted , h o w e v e r , that t h e i r c o m m e n t s g e n e r a l l y ma tch the t r e n d 

op in ionna i re r e s p o n s e s a t Col lege D, but with g r e a t e r s p e c i f i c i t y 

of r e s p o n s e . C o n c e r n was voiced that non- t r ad i t i ona l educa t ion 

would be "wa te red down" educa t ion , and that the inclus ion of non-

t r ad i t i ona l educat ion would be d e s i r a b l e if it w e r e to cons t i tu t e a 

p e r i p h e r a l o f f e r i n g r a t h e r than the ma in t h r u s t of the ins t i tu t ion . 

One p e r s o n obse rved that r e s i s t a n c e to change m a y be due to the 

f ac t that the convent ional se t t ing is " rou t i n i zed , and too c o m f o r t a b l e . " 

Ano the r p e r s o n was conce rned that non- t r ad i t iona l educa t ion w a s too 

much j o b - s k i l l s c e n t e r e d , and that p r i v a t e c o l l e g e s , b e c a u s e of 

tui t ion c o s t s , cannot compe te and should not c o m p e t e with public 

i n s t i t u t i ons . 

In s u m m a r y , t h e s e two d e p a r t m e n t s a t Col lege D r e f l e c t a 

wi l l ingness to a c c e p t c h a n g e s , but only those than can be a c c o m -

modated c o m f o r t a b l y within p r e s e n t ins t i tu t ional s t r u c t u r e s . They 

a l s o ev idence a r e s i s t a n c e to s o m e changes which might be dea l t 
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with b e t t e r in public c o l l e g e s . A few facu l ty a p p a r e n t l y would be 

willing to ven tu r e into unchar t ed a r e a s with hopes f o r improv ing 

upon a g e n e r a l l y good p e r f o r m a n c e r e c o r d a s m e a s u r e d by the 

qual i ty of i ts f o r m e r g r a d u a t e s . Overa l l : a c o n s e r v a t i v e and s a f e 

a p p r o a c h . 
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CHAPTER V 

EVALUATION AND RECOMMENDATIONS 

The p u r p o s e of th is s tudy was s t a t ed in C h a p t e r I: to e s t a b l i s h 

a ra t iona l methodology f o r evaluat ing the r ecep t iv i ty of facul ty and 

a d m i n i s t r a t o r s to p r o p o s a l s f o r p r o g r a m s of non - t r ad i t i ona l e d u -

ca t i on . Evalua t ion of the model developed f o r th i s p u r p o s e is p r e -

sen ted in f ive m a j o r s ec t i ons : p r o c e d u r e s , f o r m s a n a l y s i s , 

ope ra t iona l c o n c l u s i o n s , ins t i tu t ional r e a d i n e s s , and r e c o m m e n -

da t ions . 

G e n e r a l P r o c e d u r e s 

F o r the m o s t p a r t , the g e n e r a l p r o c e d u r e s s e t out in the 

model have been val ida ted by the f ie ld inves t iga t ions . T h e s a m e 

g e n e r a l p r o c e d u r e s w e r e followed a t a l l f o u r of the co l l eges s t u d i e d . 

T h e y a r e a s fo l lows: (1) contac t with the chief a d m i n i s t r a t o r f o r 

p e r m i s s i o n to unde r t ake the s tudy on the c a m p u s , (2) s e l ec t i on of 

the s u r v e y s a m p l e popula t ion, (3) d i s t r ibu t ion and r e t u r n of s u r v e y 

f o r m s via c a m p u s m a i l , (4) s e l ec t ion of p r o s p e c t i v e i n t e r v i e w e e s , 

(5) schedul ing and comple t ion of i n t e r v i e w s , (6) s t a t i s t i c a l a n a l y s e s 

of da ta ob ta ined , (7) evaluat ion of i n t e r v i e w e e s ' c o m m e n t s , and (8) 

eva lua t ion of ins t i tu t ional r e a d i n e s s f o r non- t r ad i t i ona l educa t ion . 
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The model w a s l imi ted so l e ly to the p r o c e s s of eva lua t ing 

ins t i tu t ional r e a d i n e s s . It does not a t t e m p t to de l inea te i m p l e m e n -

tat ion s t r a t e g i e s , but it does lay the g roundwork f o r such s t u d y . 

F u r t h e r m o r e , the model is des igned f o r i n t r a - i n s t i t u t i ona l r a t h e r 

than i n t e r - i n s t i t u t i ona l app l i ca t ion . T h e model has been judged on 

th is b a s i s r a t h e r than on the b a s i s of any impl ied o r t h e o r e t i c a l 

r e l a t i onsh ip s among the f o u r co l l eges included in the f ie ld s t u d y . 

T h i s p r o c e d u r a l eva lua t ion f o c u s e s on each of the e ight a r e a s 

l i s ted in the p reced ing p a r a g r a p h . F o r conven ience , t he se a r e 

grouped u n d e r the following t h r e e headings: (1) s u r v e y p r o c e d u r e s , 

(2) in te rv iew p r o c e d u r e s , and (3) ana ly t i ca l p r o c e d u r e s . 

S u r v e y P r o c e d u r e s 

A d m i n i s t r a t o r ' s a u t h o r i z a t i o n . — W a s ini t ia l contac t with the 

chief a d m i n i s t r a t o r p roduc t ive and s a t i s f a c t o r y in obtaining p e r -

m i s s i o n and a d m i n i s t r a t i v e suppor t f o r the s u r v e y and i n t e r v i e w s ? 

Could th is contac t have been m o r e p roduc t ive in o t h e r a r e a s ? 

The mee t i ngs with the t h r e e p r e s i d e n t s and the d e p a r t m e n t 

heads provided ins ights which did not s u r f a c e d i r e c t l y dur ing the 

f ie ld s u r v e y s and i n t e r v i e w s , a l though r e sponden t s touched upon 

many of the i t ems d i s c u s s e d in m o r e deta i l by t h e s e a d m i n i s t r a t o r s . 

T h u s , the p e r s p e c t i v e of the p r e s i d e n t s was helpful in se t t ing the 

s t a g e f o r the f ie ld s t u d i e s . In two i n s t a n c e s a l o n g e r appo in tment 
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could have yielded m o r e re levan t i n f o r m a t i o n . One co l lege p r e s i -

den t , f o r e x a m p l e , provided a m o s t de ta i led ove rv i ew of his 

phi losophy of educat ion and the i m p l i c a t i o n s , a s he s a w t h e m , f o r 

non- t r ad i t iona l educa t ion . 

Based upon these o b s e r v a t i o n s and the s p e c i f i c c o m m e n t s 

r e p o r t e d in C h a p t e r IV, it i s concluded that the appo in tment with the 

chief a d m i n i s t r a t o r should be des igned to a c c o m p l i s h the following 

p u r p o s e s : (1) to so l i c i t h is p e r m i s s i o n and e n d o r s e m e n t f o r the 

s t udy , and (2) to obtain h is o f f - t h e - r e c o r d c o m m e n t s on n o n - t r a d i -

t ional educat ion and on the potent ial f o r developing and implement ing 

p r o g r a m s a t the c o l l e g e . 

S u r v e y s a m p l e s e l e c t i o n . — W a s the s a m p l e s e l ec t i on f a i r l y 

r e p r e s e n t a t i v e of the ins t i tu t ional populat ion of facu l ty and key 

a d m i n i s t r a t o r s ? T h e following is a t w o - p a r t r e s p o n s e to th i s q u e s -

tion deal ing f i r s t , with the f ie ld s u r v e y phase and s e c o n d , with the 

i n t e rv i ew p h a s e . 

One method to eva lua te s a m p l e r e p r e s e n t a t i v e n e s s was by 

f acu l t y - s t a f f d i s t r i b u t i o n . At a l l f o u r co l l eges the total n u m b e r of 

potent ia l p a r t i c i p a n t s was 225 p e r s o n s , of whom ten p e r cent w e r e 

a d m i n i s t r a t o r s , and the ba lance w e r e f acu l t y . The n u m b e r of 

p e r s o n s to whom s u r v e y f o r m s w e r e s e n t (excluding de le t ions ) was 

79 , of whom fou r t een p e r cen t w e r e a d m i n i s t r a t o r s . T h e n u m b e r of 
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re sponses received was 63, of whom eleven p e r cent were a d m i n i s -

t r a t o r s . Based upon this m e a s u r e , the sample population c losely 

matched the actual dis tr ibut ion pat tern of potential pa r t i c ipan t s , 

and was judged to be acceptable . 

A second method to evaluate sample r ep resen ta t iveness was 

by work a r e a s of the respondents . An examination of Tab le V, 

Chapter IV, revea l s that the number of respondents working in the 

a r e a of the humanit ies at each principal college was genera l ly in 

the s a m e proport ion a s the total number of respondents a t each 

principal col lege . The s a m e table revea l s that total number of 

faculty in the natural sc iences and social s c i ences was skewed due 

to the buil t- in b iases c rea ted by the select ion c r i t e r i a uti l ized fo r 

College D. Considered f rom the standpoint of sample se lec t ion , an 

account must be taken a lso of the fact that one college included al l 

potential par t ic ipants in the su rvey . In ano the r , the f o r m s d i s -

tr ibution was s t ra t i f i ed by the number of faculty in each depar tmen t . 

In a t h i rd , the sample was based upon the select ion of eve ry fifth 

name f rom an alphabetic listing of faculty and s t a f f . In the fourth 

ins tance , the cons t ra in t s imposed upon select ion limited the sample 

par t ic ipant to all pe r sons in two depar tments only. 

On the bas i s of the p r o c e s s e s used f o r s ample se lec t ion , and 

on the bas i s of the distr ibution pa t te rns of the r e tu rns in the human-

i t i e s , natural s c i e n c e s , and social s c i e n c e s , the match between the 
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samples drawn and the potential population of the col leges studied 

was cons idered to be adequate , even though the re were individual 

deviat ions . 

Table VI, Chapter IV, contains another s e t of data by which 

sample se lect ion was evaluated. In that table t he re a r e repor ted 

f i f ty -s ix pe r sons who responded a s faculty m e m b e r s . T e n , o r 17.8 

p e r cent , were full p r o f e s s o r s ; nineteen, o r 3 4 . 0 p e r cen t , were 

assoc ia te p r o f e s s o r s ; twenty-two, o r 3 9 . 4 pe r cen t , we re a s s i s t an t 

p r o f e s s o r s ; and t h r e e , o r 5 . 4 p e r cen t , were i n s t r u c t o r s . It will 

be observed that this distr ibution was in the shape of an upright 

pyramid in the ranks above that of i n s t r u c t o r . Th is pat tern is 

common, a s can be de termined by examination of catalogs of many 

s i m i l a r ins t i tu t ions . 

C lea r and definit ive information fo r the o ther m e a s u r e s , i . e . 

highest earned degree and profess ional socie ty m e m b e r s h i p s , a s 

repor ted in Tab les VII and VIII, could not be obtained to make an 

adequate judgement fo r the balance of the potential pa r t i c ipan t s . 

T h e r e f o r e , no evaluation was made on these m e a s u r e s . 

Taking into account the m e a s u r e s presented h e r e , it is con-

cluded that the sample select ion fo r the field su rvey was r e p r e -

sentat ive of the population of the four col leges su rveyed . 

The second aspec t of sample se lect ion and composit ion con-

c e r n s in te rv iewees . Was the select ion of in terviewees represen ta t ive 
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of the potential par t ic ipan ts? The dis tr ibut ion of in terviewees was 

repor ted e a r l i e r in Table IV, Chapter IV. On the bas is of that d i s -

t r ibut ion, initial reply to this question could have been in te rpre ted 

a s negative: number of adminis t ra t ive in terviewees consti tuted 16.7 

per cent of al l in terviewees compared to 10 p e r cent so c lass i f ied 

in the l i s t of 225 potential pa r t i c ipan ts . However , because of the 

d ive r se in t e res t s and responsibi l i t ies of the admin is t ra t ive group, 

this d i sc repancy in proport ion does not appea r to d i s to r t the pa t te rns 

of information obtained. To the con t r a ry , there was a high f r e -

quency of ins tances in which a d m i n i s t r a t o r s were named a s key 

pe r sons in making decis ions about a co l lege ' s initiating o r expanding 

a p rogram of non-tradi t ional education. 

What would be the consequences if the views of these admin i s -

t r a t o r s were not adequately obtained? One consequence would likely 

be a fa i lure to integrate success fu l ly the admin is t ra t ive and academic 

opera t ions of non-tradi t ional p r o g r a m s . The resu l t would be the 

crea t ion of negative feel ings toward such p r o g r a m s by s tuden ts , 

facul ty, a d m i n i s t r a t o r s , and the genera l public se rved by the col lege . 

A second consequence would likely be the fa i lu re of the college to 

meet the genuine needs of p resen t and prospect ive s tuden ts . 

It is concluded, t h e r e f o r e , that the inclusion of key admin -

i s t r a t o r s in a proport ion g r e a t e r than one in ten appea r s to be both 
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jus t i f i ed and d e s i r a b l e if the a t t i t udes of th i s group of p e r s o n s a r e 

to be adequa te ly adduced and i n t e r p r e t e d . 

S u r v e y m e c h a n i c s . — D i d the p r o c e d u r e s u s e d f o r the d i s t r i -

bution and r e t u r n of s u r v e y f o r m s p roduce the d e s i r e d r e s u l t s ? In 

the t h r e e p r inc ipa l c o l l e g e s , c a m p u s mai l was used f o r d i s t r ibu t ion 

and r e t u r n of f o r m s . The r e t u r n des t ina t ion a t one co l lege was an 

a s s i g n e d facu l ty mai l box. At the o t h e r two p r inc ipa l co l l eges the 

r e t u r n des t ina t ion was a c e n t r a l a d m i n i s t r a t i v e o f f i c e . T o i n s u r e 

p r i v a c y of i n fo rma t ion s u b m i t t e d , a l l r e c i p i e n t s r ece ived a s e a l a b l e 

envelope f o r r e t u r n of f o r m s . 

An incidental handling p rob l em caused s o m e confus ion a t the 

r e c i p i e n t s ' o f f i c e s . S o m e t i m e s , it was l e a r n e d , the t r a n s m i t t a l 

l e t t e r was to rn off o r d e l i b e r a t e l y r emoved p r i o r to the intended 

r ec ip i en t r ece iv ing the f o r m s . The s o u r c e of t h i s p r o b l e m r e m a i n e d 

un iden t i f i ed . Howeve r , th i s f a c t o r a p p a r e n t l y accounted f o r s o m e 

de lays in comple t ion of f o r m s , and poss ib ly f o r s o m e n o n - r e t u r n s . 

The f ac t that the t r a n s m i t t a l l e t t e r w a s not p r in ted on co l lege l e t t e r -

head , excep t a t one ins t i tu t ion , may have accounted f o r p a r t of th i s 

p r o b l e m . 

Respondent a p p r e h e n s i o n s about the p r e - c o d i n g of f o r m s m a y 

have been the c a u s e f o r s o m e n o n - r e t u r n s , i . e . s e v e r a l p e r s o n s 

asked about the t r a c i n g of t h e i r p e r s o n a l da ta and a s s e s s m e n t of 

t r e n d s . T h e r e was no f i r m ev idence , h o w e v e r , to indica te h a r d 
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r es i s t ance to the su rvey , once adequate a s s u r a n c e s were given that 

respondent ' s anonymity would be p r e s e r v e d . One fac to r that appeared 

to work in favor of r e tu rn of f o r m s was that only pe r sons not 

d i rec t ly connected with the college would be process ing the f o r m s , 

prepar ing tabulat ions, and evaluating wri t ten and o ra l r e s p o n s e s . 

Timing of the su rvey , a s repor ted in Chapter IV, developed 

into a c r i t i ca l problem a t two of the co l leges . Seve ra l f ac to r s bore 

on this p rob lem. One was the f l u r r y of ac t iv i t ies of s o m e faculty 

and staff assoc ia ted with student advisement and reg i s t ra t ion p r i o r 

to the beginning of c l a s s e s . A second fac to r especia l ly affected the 

r e g i s t r a r and admiss ions o f f i c e r . Th is was the heavy volume of 

r e co rds posting and related paper work during the f i r s t two weeks 

of c l a s s e s ; this diff iculty appeared to be quite s e v e r e at one of the 

co l leges . A third fac tor resul ted in s h a r p cur ta i lment of the t ime 

available fo r answering ques t ionnai res by faculty in the English and 

seve ra l o ther depar tments at one col lege . This was the burden 

imposed on these depar tments in evaluating r eco rds of in-coming 

s tudents and in scor ing placement t e s t s in var ious sub j ec t s . 

P re s iden t s of these col leges did not e x p r e s s concern that these 

f ac to r s would c r e a t e a pa r t i cu la r hazard in sample select ion o r in 

meeting proposed t imetables fo r survey and in terview. This may 

have not been such a c r i t i ca l problem if the t r ansmi t t a l l e t t e r had 
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been printed on college s ta t ionery and had c a r r i e d the s igna ture of 

the college p res iden t . 

In summat ion , it i s concluded that the p rocedures se t out in 

the model fo r the distr ibution and re tu rn of f o r m s via campus mail 

provided the bes t possible handling mechanism fo r secur ing optimal 

r e sponse , subjec t to the following provisos : (1) that the cover l e t t e r 

be printed on college le t terhead and be signed o r countersigned by 

the p res iden t , (2) that the cover l e t t e r s ta te c l ea r ly that all rep l ies 

will be held in s t r i c t e s t confidence, and that this will be a c c o m -

plished by having all f o r m s p r o c e s s e d , and data tabulated and 

analyzed by pe r sons not connected with the inst i tut ion, and (3) that 

the r e su l t s of the study would be presented to the appropr ia te i n s t i -

tutional commit tee o r off ice in the form of s ta t i s t i ca l tabulations o r 

na r ra t ive s u m m a r i e s containing no information to reveal individual 

ident i t ies . 

Interview P r o c e d u r e s 

Interviewee se lec t ion .—It was noted in Chapter IV that the 

select ion of in terviewees was made a f t e r the rece ip t and examination 

of the personal data shee t s and trend opin ionnai res . Where poss ib le , 

in terviewees were se lec ted in such a way a s to provide a d ivers i ty of 

academic views; a d m i n i s t r a t o r s were se lec ted in such a way a s to 

provide a c r o s s - s e c t i o n of dec i s ion -maker ro l e s among respondents . 

In e f f ec t , the responses were broadly s t ra t i f i ed among the numerous 
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i n t e r e s t s on each of the t h r e e pr inc ipa l c a m p u s e s . At the four th 

c a m p u s the i n t e rv i ewees w e r e s t r a t i f i e d by a c a d e m i c r ank and by 

length of s e r v i c e to the c o l l e g e . 

It is concluded that the se l ec t ion p r o c e s s provided a m p l e 

oppor tun i ty f o r ident i f ica t ion and s t a t e m e n t of opposing v iews among 

both facu l ty and a d m i n i s t r a t i v e g r o u p s . 

Schedul ing and comple t ing of i n t e r v i e w s . — T h e s t e p s taken in 

the schedul ing and comple t ing of i n t e rv i ews w e r e d i s c u s s e d in de ta i l 

in C h a p t e r IV. S o m e of t hese w e r e a s fol lows: (1) i n t e rv i ew f r e -

quency and t i m e r e q u i r e m e n t s , (2) locat ion of i n t e rv i ew s t a t i o n s , 

(3) t r a in ing of second i n t e r v i e w e r , (4) a d h e r e n c e to r u l e s r e c o m -

mended f o r e f fec t ive in te rv iewing , and (5) note taking and aud io - t ape 

r eco rd ing of s e s s i o n s . In a l l of these a r e a s , s a v e the f i r s t , the 

p r o c e d u r e s proved to be workab le and s a t i s f a c t o r y . T h e g r e a t e s t 

d i f f icu l ty in schedul ing of i n t e rv i ews was that of se t t ing mutua l ly 

s a t i s f a c t o r y t i m e s f o r in te rv iewee and i n t e r v i e w e r . 

At a l l c o l l e g e s , the in t e rv iew condi t ions would have been b e t t e r 

if a c e n t r a l locat ion convenient to the f acu l t y , and a second one c o n -

venient to the a d m i n i s t r a t o r s , could have been m a d e a v a i l a b l e . If 

th is s tudy w e r e being conducted u n d e r the sanc t ion of a c o l l e g e , a 

spec i a l p l ace f o r conduct ing in t e rv i ews would m a t e r i a l l y aid in c o m -

pleting the f ie ld o p e r a t i o n s in t imely f a sh ion , and such p lace should 

be provided by the c o l l e g e . 
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Acknowledging these l imitat ions, it is concluded that the sched-

uling and completing of interviews was accomplished at a more than 

satisfactory level . 

Analyt ical Procedures 

Stat ist ical ana lyses .—The Personal Data Sheet provided a 

l imi ted amount of information suitable for stat ist ical analysis. 

However , it met the intended objectives of providing background 

data to be used as a base for establishing the character ist ics of the 

respondent population at Colleges A , B , C , and D. 

The opinionnaire on Trends Affecting Non-Tradi t ional Edu-

cation yielded considerable data suitable for the stat ist ical analysis. 

Severa l methods of analysis were employed and produced varying 

qualit ies of results. One method of analysis required the computa-

tion of mean scores for Declared Acceptabil i ty (DA) and Perceived 

Acceptabil i ty ( P A ) of the trends. The DA scores proved to be the 

most sat isfactory indicators of the respondents' attitudes towards the 

issues affecting non-tradit ional education. T h e i r co-workers ' PA 

scores for these same trends provided a useful cross-check on the 

f i rs t measure . This comparison also demonstrated, quite success-

fu l ly , that faculty and administrators at College B did not know very 

wel l how the rest of their co-workers felt about these trends. C o m -

paring the DA and the PA scores thus gave some measure of the 

communications gap prevail ing on the campus of College B . The 
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reasons f o r this gap were not intended to be dealt with in this s tudy 

a s these re la te p r i m a r i l y to p rob lems of implementat ion s t r a t e g y . 

Analysis of interview da t a .—The sect ion of Chapte r IV dealing 

with interview responses l isted s eve ra l a r e a s where rep l ies were 

adaptable to s imple f requency tabulat ions. These were a s follows: 

(1) c h a r a c t e r i s t i c s that were l iked/not liked about non-tradi t ional 

education, (2) impact of non-tradi t ional education on persona l l ives 

of faculty and a d m i n i s t r a t o r s , (3) pay d i f fe ren t ia l s appropr ia te f o r 

pe r sons working in non-tradi t ional p r o g r a m s a s compared to pe r sons 

employed in conventional p r o g r a m s , and (4) institutional p rob lems 

assoc ia ted with non-tradi t ional education p r o g r a m s . All of these 

a r e a s d rew for th responses with a decidedly quali tat ive c h a r a c t e r 

r a t h e r than a sole ly quantitative one. Hence, some explanation of 

the r e s p o n s e s , beyond s imple numer ica l to ta l s , was n e c e s s a r y in 

descr ibing respondents ' v iews . 

S u m m a r y evaluation of co l l eges .—The concluding ana lys i s 

consis ted of (1) an overa l l appra i sa l of each col lege, and (2) a 

synthes is of quantitat ive and qualitative da ta , along with the personal 

observa t ions of i n t e rv i ewer s . The discuss ion of each college 

recal led and compared data reported throughout Chapter IV. 

Upon completion of the se t of interviews and s ta t i s t i ca l 

computations fo r each col lege , an ana lys i s of the insti tutional 
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r e a d i n e s s of each f o r non- t r ad i t iona l educat ion would have been 

p o s s i b l e . Howeve r , it was found that a ges ta t ion per iod provided 

a benef ic ia l p r e lude to the p r e p a r a t i o n of th is f inal a n a l y s i s . It 

was dur ing th i s ges ta t ion per iod that i n t e r v i e w e r s ' o b s e r v a t i o n s , 

facul ty and s ta f f c o n c e r n s , and the nuances of the impl i ca t ions of 

non- t r ad i t iona l p r o g r a m s b e c a m e m o r e c l e a r f o r each co l l ege . 

As a r e s u l t , the a n a l y s i s f o r each col lege took s h a r p e r focus than 

would have been poss ib l e o t h e r w i s e . 

Ana lys i s of F o r m s 

The data co l lec t ion i n s t r u m e n t s con t r ibu te the working too ls 

f o r obtaining in fo rma t ion leading to the a n a l y s i s of ins t i tu t ional 

r e a d i n e s s f o r non- t r ad i t iona l educa t ion . In th i s s t u d y , t h r e e types 

of f o r m s w e r e used to gain r e s p o n s e s f r o m the s e l e c t e d populat ion 

facul ty and s t a f f . T h e f i r s t f o r m , with i ts accompanying i n s t r u c -

t i o n s , was the P e r s o n a l Data S h e e t in Appendix A-1 and A-II ; the 

second f o r m , a l s o with i n s t r u c t i o n s , was the T r e n d s Affect ing Non-

T r a d i t i o n a l Educat ion in Appendix A-III and A-IV; and the th i rd 

was the s e l f - d i r e c t i n g In te rv iew Guide in Appendix A - V . 

The m e c h a n i c s of the f o r m s had to be c o n s i d e r e d in the e v a l -

uation of each f o r m . The e n t i r e s e t of f o r m s was p r e p a r e d a s a 

s ing le des ign p a c k a g e . P a r t i c u l a r a t ten t ion was given to the type 
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s t y l e s , and a d i f f e r e n t type f ace was used each t i m e to s igna l the 

r e a d e r to a change of thought pa t t e rn o r f r a m e of r e f e r e n c e . F o r 

e x a m p l e , b o l d - f a c e Gothic w a s used f o r i n s t r u c t i o n s and sec t ion 

head ings , i t a l i c s f o r def in i t ions and w a r n i n g s , i . e . i deas r equ i r i ng 

spec i a l a t t en t ion , and l i g h t - f a c e Gothic f o r the t r e n d s t a t e m e n t s and 

ques t ions to which r e s p o n s e s w e r e e x p e c t e d . No f o r m a l a n a l y s i s 

ha s been made of the e f f e c t i v e n e s s of th i s d i f f e r e n t i a t i o n . Its s u c c e s s 

in conveying the p r o p e r m e s s a g e may be c o n s i d e r e d ach ieved i n a s -

much a s s e v e r a l r e sponden t s used th is t y p e - s t y l e d i f f e r en t i a t i on 

when making c o m m e n t s about an i tem in the f o r m s . 

The c o m m e n t s below p r e s e n t a r ev iew of each of the f o r m s , 

of r e s p o n d e n t s ' r e a c t i o n s to t h e m , and of the a p p a r e n t e f f e c t i v e n e s s 

of the f o r m s dur ing t h e i r u se in the f o u r - c o l l e g e t e s t . Evalua t ion of 

the f o r m s and i n s t r u c t i o n s in each in s t ance s e e k s a n s w e r s to the 

o v e r r i d i n g ques t ion of what i t e m s should be d r o p p e d , mod i f i ed , o r 

added , in o r d e r to i n s u r e b e t t e r i n fo rma t ion with m a x i m u m e f f i -

c iency in r e s p o n s e and p r o c e s s i n g t i m e . 

P e r s o n a l Data S h e e t 

T h i s f i r s t f o r m ca l led f o r i n fo rma t ion to be r e p o r t e d in f o u r 

a r e a s : c h a r a c t e r i s t i c s of s e r v i c e s r e n d e r e d , a c a d e m i c background , 

b u s i n e s s and p r o f e s s i o n a l a c t i v i t i e s , and p r i o r a c a d e m i c e m p l o y m e n t . 

In add i t ion , the f o r m sought ident i f ica t ion of the r e sponden t by n a m e 

and t i t l e . The accompany ing i n s t ruc t i ons conta ined t h r e e r e q u e s t s -
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They w e r e a s fo l lows: (1) that r e s p o n s e s be p r in ted , (2) that a t ten t ion 

be given to c e r t a i n abb rev i a t i ons and da te e n t r y , and (3) that r e s p o n d -

ent o b s e r v e the f ive def in i t ions in a l loca t ing his work t i m e . E m p l o y -

ment s t a t u s a s a f u l l - t i m e o r p a r t - t i m e employee w a s r e f e r e n c e d to 

the end of the p r i o r s p r i n g t e r m and was given a s "May , 1975 . " In 

f u tu r e u s e , th is should be changed to " c u r r e n t s t a t u s " o r i ts equ iv -

a l e n t . On the i n s t r u c t i o n s , the def in i t ions a p p a r e n t l y caused no 

d i f f i cu l t i e s of i n t e r p r e t a t i o n f o r r e s p o n d e n t s . T h e r e a l s o a p p e a r e d 

in the i n s t ruc t ions a r e f e r e n c e on the bot tom l ine to a l a t e r in te rv iew; 

th is r e f e r e n c e should be d e l e t e d . 

T h e da ta s h e e t r epor t ing f o r m caused s o m e s l ight d i f f icul ty 

f o r a few r e s p o n d e n t s . T h e sec t ion a t the top ca l l ing f o r p e r s o n a l 

ident i f ica t ion p r e s e n t e d a p rob l em f o r s o m e r e sponden t s due to the 

fol lowing: (1) the te lephone e n t r y le f t no s e p a r a t e s p a c e f o r home 

te lephone and o f f i ce te lephone n u m b e r s , and (2) t h e r e was no p r o -

vis ion f o r d e p a r t m e n t a l iden t i f i ca t ion . 

The m a j o r s ec t ion on C h a r a c t e r i s t i c s of S e r v i c e s caused 

d i f f i cu l t i e s f o r s o m e f acu l ty , p r i m a r i l y those in the p e r f o r m i n g a r t s , 

in t ry ing to a l l oca t e t h e i r t ime c o r r e c t l y . F o r e x a m p l e , f acu l ty 

employed in the teaching of the p e r f o r m i n g a r t s viewed t h e i r p a r t i c i -

pat ion in c iv ic o p e r a , symphony , and ba l l e t , a s a n e c e s s a r y ex tens ion 

of t h e i r c r a f t beyond the boundar i e s of the c a m p u s . Without such 

p a r t i c i p a t i o n , they fe l t t h e i r s k i l l s would b e c o m e rus ty ; if those 
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s k i l l s b e c o m e r u s t y then the facul ty m e m b e r would no l onge r be 

mee t ing the r e s p o n s i b i l i t i e s of a t e a c h e r to the s t u d e n t s . Whe the r 

paid a s an e n t e r t a i n e r o r not , these facu l ty m e m b e r s s a w t h e m -

s e l v e s a s r e p r e s e n t i n g the c o l l e g e , and co l l eges do c i te such 

e x p e r i e n c e in d e s c r i b i n g the qua l i f i ca t ions of i t s p e r f o r m i n g a r t s 

f acu l ty . The i n s t r u c t i o n s need to r e m o v e doubt about the c r e d i t s 

of t ime given to t he se outs ide a c t i v i t i e s . 

The sec t ion ask ing f o r a c a d e m i c background caused l i t t le 

d i f f icu l ty with r e s p e c t to "Col leges A t t e n d e d , " but the r e f e r e n c e to 

" D e g r e e " should be en l a rged to include " d e g r e e s t a t u s . " T h e refei— 

ence to "Academic Honor s " a p p e a r e d to con fuse s o m e r e s p o n d e n t s . 

The r e q u e s t f o r "Name of H o n o r a r y Soc i e ty of Which a M e m b e r " 

would have yielded c l e a r e r a n s w e r s . 

The sec t ion on B u s i n e s s and P r o f e s s i o n a l recogni t ion caused 

the m o s t d i f f icu l ty in r e s p o n s e s . The r e q u e s t f o r i n fo rma t ion on 

" L i c e n s e s and C e r t i f i c a t e s Held" was m i s r e a d by s o m e p e r s o n s a s 

an a l l - i n c l u s i v e r e q u e s t , r a t h e r than a s one c o n c e r n e d only with the 

p r o f e s s i o n a l o r a c a d e m i c f ield of the r e s p o n d e n t . A s i m i l a r p r o b -

lem was encoun te red with r e s p e c t to the c a t e g o r y of " A w a r d s and 

C i t a t i o n s . " T h e e n t r y s p a c e f o r " C u r r e n t Organ iza t iona l M e m b e r -

s h i p s " r e su l t ed in the submi t t a l of many a b b r e v i a t i o n s which could 

riot be decoded by the r e a d e r s of the f o r m s . I n t e r p r e t a t i o n p r o b l e m s 
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would have been minimized by requesting respondents to avoid the 

use of abbrevia t ions and Greek l e t t e r s in this e n t r y . 

The sect ion on P r i o r Academic Employment failed to call fo r 

information on c u r r e n t academic employment , and the omiss ion of 

such data resul ted in some momentary difficulty in p rocess ing f o r m s . 

Th is omiss ion can be co r rec t ed by adjust ing the wording. 

T r e n d s Affecting Non-Tradit ional Education 

Select ion of the twenty-six t r ends was d i scussed in Chapter II 

and III. The following comments deal with those p rob lems a r i s ing 

f rom individuals ' r e sponses to the second fo rm and ins t ruc t ions . 

The instruct ion sheet requested that the lef t -hand column on the 

t r ends opinionnaire be completed f i r s t , then the r ight-hand column. 

A few respondents said that they had not noticed this ins t ruc t ion , o r 

had failed to follow i t , completing the lef t -hand and r ight-hand blanks 

success ive ly fo r each quest ion. However, these pe r sons emphasized 

that , upon discovering the i r e r r o r , they had reviewed the i r ra t ings 

to be s u r e that each c o r r e c t l y ref lected t he i r evaluat ions of each 

t r end . 

Seve ra l respondents asked f o r c la r i f ica t ion of the d i f fe rences 

between en t r i e s requested in the left-hand blanks and those in the 

r ight-hand blanks. The confusion apparent ly a r o s e f r o m imprope r 

reading of the ins t ruc t ions . Reorganization of the ins t ruct ions is 

indicated as the appropr ia te solut ion. 
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T h e op in ionna i re on T r e n d s Affect ing Non-Trad i t iona l E d u c a -

tion caused no evident d i f f icu l ty in t e r m s of s t a t e m e n t con t en t . 

However , based upon m a r k i n g s and c o r r e c t i o n s on two s e t s of 

f o r m s , r e sponden t s a p p e a r e d to have s o m e s l igh t d i f f icu l ty with the 

m e c h a n i c s of placing s c o r e s on the p r o p e r l i n e s . T h e r e might have 

been two s o u r c e s of th i s d i f f i cu l ty . T h e f i r s t would be the p o s i -

tioning of e n t r y l ines on both le f t and r igh t s i d e s below the bot tom 

of the text f o r each t r e n d . T h e s e c o n d , and r e l a t ed to the f i r s t , 

would be in the gap a t T r e n d s 10 and 22 , both of which r e q u i r e d 

t h r e e l ines f o r t ex t . A r e l a t ed m a t t e r is the tabulat ing of t he se 

e n t r i e s ; the inclusion of n u m b e r s f o r each t rend on both the le f t and 

r ight s i d e s of the f o r m would f ac i l i t a t e da ta t r a n s c r i p t i o n . 

Have the t r e n d s t a t e m e n t s focused adequa te ly on the i s s u e s 

su r round ing the ques t ion of ins t i tu t ional r e a d i n e s s f o r n o n - t r a d i -

t ional educa t ion? Each t r end s t a t e m e n t w a s aga in rev iewed f o r i t s 

r e l evance to a t t i t udes of facu l ty and key a d m i n i s t r a t o r s toward non-

t r ad i t iona l educa t ion . Only T r e n d 9 is t angent ia l ly r e l a t ed to the 

concept in that it d e a l s with t r a n s f e r of f e d e r a l f inanc ia l he lp f r o m 

the c l a s s i f i c a t i o n of c a t e g o r i c a l a id to co l l eges to the c l a s s i f i c a t i o n 

of d i r e c t aid to s t u d e n t s . T r e n d 10 is r e l a t ed to the ques t ion of 

ins t i tu t ional r e a d i n e s s only in t e r m s of the l a r g e s c e n e of a l l 

co l l eges and u n i v e r s i t i e s . T h i s t rend is c o n c e r n e d with account ing 

and ope ra t ing e f f i c i e n c i e s in public co l l eges and u n i v e r s i t i e s . T h e s e 
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two t r e n d s exhibi ted no unusual s c o r i n g p a t t e r n s among the f o u r 

c o l l e g e s . Grand m e a n s f o r Dec la red Acceptab i l i ty w e r e 4 . 7 3 and 

5 . 4 9 , r e s p e c t i v e l y , both within the " somewha t a c c e p t a b l e " c a t e g o r y . 

The P e r c e i v e d Acceptab i l i ty va lues w e r e 0 . 1 9 points l ower than the 

Dec la red Acceptab i l i ty va lue in each i n s t a n c e . T h e r e f o r e , it is 

concluded that the two t r e n d s can be omi t t ed without d e t r i m e n t to 

the s tudy of t r e n d s a f fec t ing non- t r ad i t iona l educa t ion . 

In te rv iew Guide 

The In te rv iew Guide (Appendix A-V) cons t i t u t e s the th i rd 

f o r m used in the f ie ld t e s t of the m o d e l . The fol lowing c o m m e n t s 

ident i fy those points a t which the Guide should be modif ied in o r d e r 

f o r it to be a m o r e usab le working too l . In add i t ion , t h e r e a r e 

s e v e r a l g e n e r a l o b s e r v a t i o n s that apply to the o r ig ina l Guide . 

F i r s t , the Guide was wr i t t en within the context of using th i s 

i n s t r u m e n t a s p a r t of a d i s s e r t a t i o n . R e f e r e n c e s to such p u r p o s e 

need to be e l i m i n a t e d , of c o u r s e , f o r the use of the Guide in o t h e r 

s i t u a t i o n s . 

S e c o n d , ques t ions w e r e not n u m b e r e d in the o r ig ina l Guide . 

T h i s l ack of n u m b e r s handicapped i n t e r v i e w e r s dur ing the wr i t ing of 

s u m m a r y r e s p o n s e s to c o m m e n t s o f f e r e d by i n t e r v i e w e e s . Inse r t ion 

of ques t ion n u m b e r s would e l imina t e th i s d i f f icu l ty in the f u t u r e u se 

of the Guide . 
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T h i r d , t y p e - f a c e d i f f e ren t i a t ion between i n s t r u c t i o n s , s t a t e -

m e n t s , and ques t ions proved to be a d e s i r a b l e f e a t u r e which should 

be r e t a i n e d . 

C e r t a i n s p e c i f i c i t e m s a l s o m e r i t a t t en t ion . The f i r s t of t he se 

is a t the bottom of page one of the Guide . T h i s ques t ion a s k s f o r 

ve r i f i c a t i on of the i n t e r v i e w e e ' s employment s t a t u s , ful l t i m e o r 

p a r t t i m e . While the ques t ion s e e m e d to help put i n t e rv i ewees a t 

e a s e , it provided no usefu l o r addi t ional i n f o r m a t i o n . T h e r e f o r e , 

the ques t ion should be e l i m i n a t e d . 

The second f r o m the l a s t ques t ion on page two, deal ing with 

o t h e r p e r s o n s ' r e ac t i ons to non- t r ad i t iona l educa t ion p r o g r a m s , 

yie lded no subs t an t ive i n f o r m a t i o n . The f r e q u e n t r e s p o n s e was "No 

c o m m e n t , " o r e l abo ra t ion of an a n s w e r to a p r i o r ques t i on . Hence , 

th is inqui ry could be d r o p p e d . 

The l a s t ques t ion on page two, r ega rd ing appeal of n o n - t r a d i -

t ional educat ion to s p e c i f i c g r o u p s , did not cons i s t en t ly g e n e r a t e 

r e s p o n s e s that ident if ied how the i n t e r v i e w e e ' s co l lege might 

a t t r a c t p r o p s e c t i v e s tuden t s f r o m these s ix g r o u p s . F u r t h e r m o r e , 

r e sponden t s of ten s a w d i f f e r e n t p a i r s of g r o u p s a s being e s s e n t i a l l y 

the s a m e . F o r e x a m p l e , "adul ts beginning c a r e e r s " and "newly 

m a r r i e d " w e r e f r equen t ly viewed in the s a m e l ight , and w e r e c i ted 

by s o m e a s equiva len t g r o u p s . A s i m i l a r s i tua t ion developed with 

the l a s t t h r e e g r o u p s , "empty n e s t e r s , " " r e t i r e e s , " and " c a r e e r 
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c h a n g e r s . " Rephras ing of the ques t ion so a s to o r i e n t r e s p o n s e s to 

the local co l lege s e r v i c e populat ion, p lus sho r t en ing of the l i s t of 

g r o u p s , would yield m o r e pos i t ive ly use fu l d a t a . 

The th i rd ques t ion on page t h r e e is c o n c e r n e d with the pay of 

people employed in non- t r ad i t iona l educat ion p r o g r a m s — a point of 

conce rn in the des ign of a p r o g r a m , a s well a s in mee t ing i t s s t a f f ing 

r e q u i r e m e n t s . In o r d e r to c a r r y the inves t iga t ion on this i s s u e to 

i ts logical conc lus ion , a r e l a t ed ques t ion is sugges t ed f o r i n s e r t i o n 

in the f o r m : "What , if a n y , spec i a l p r o v i s i o n s o r c o m p e n s a t i o n s , 

o t h e r than s a l a r y , should be r ece ived by facu l ty o r s t a f f working in 

a b road p r o g r a m of non- t r ad i t i ona l educa t ion?" Following th i s q u e s -

t ion , a t r ans i t i on s t a t e m e n t by the i n t e r v i e w e r should be added in 

o r d e r to help the in t e rv iewee s h i f t o r i en t a t i on f r o m f a c u l t y / s t a f f 

work impl i ca t ions to s tudent l ea rn ing i m p l i c a t i o n s . 

The ba lance of the In te rv iew Guide posed no d i f f i cu l t i e s in i t s 

a d m i n i s t r a t i o n o r in r e s p o n s e s by i n t e r v i e w e e s . Howeve r , it should 

be noted that s o m e s l igh t r e f i n e m e n t of wording might f a c i l i t a t e 

q u i c k e r r e s p o n s e dur ing the i n t e r v i e w s . 

Opera t iona l Conc lus ions 

An examina t ion of the model y ie lded ope ra t iona l conc lus ions 

which a r e p r e s e n t e d in the following s u b - s e c t i o n s : (1) s e l ec t i on of 

p a r t i c i p a n t s , (2) f ie ld p r o c e d u r e s , and (3) a n a l y s i s of f ind ings . 
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Se lec t ion of P a r t i c i p a n t s 

Two i s s u e s w e r e involved in the se l ec t ion p r o c e s s : on the one 

hand the se l ec t ion of ins t i tu t ions f o r f ie ld t e s t a n d , on the o t h e r , the 

se l ec t ion of individuals f o r inclusion in the s a m p l e s u r v e y and f o r 

p e r s o n a l i n t e rv i ew . 

With r e s p e c t to the ins t i tu t ions chosen f o r s t u d y , the following 

two conc lus ions w e r e r eached : 

1. The t h r e e p r inc ipa l co l l eges chosen f o r s tudy adequa te ly 

m e t the se l ec t ion p a r a m e t e r s s e t out f o r s m a l l l i be r a l a r t s c o l l e g e s . 

2 . T h e two d e p a r t m e n t s in the m a j o r u n i v e r s i t y among the 

f o u r ins t i tu t ions s e l e c t e d w e r e a l so r e p r e s e n t a t i v e of a m i d d l e - s i z e 

o r l a r g e ins t i tu t ion of h ighe r l e a r n i n g . 

With r e s p e c t to the p e r s o n s included in the f ie ld s u r v e y s and 

i n t e r v i e w s , the following two addi t ional conc lus ions w e r e deduced 

a s fol lows: 

3 . The d i f f e r en t ly s e l ec t ed s a m p l e s f o r each of the t h r e e 

p r inc ipa l co l l eges produced in fo rma t ion which p e r m i t t e d de l inea t ion 

of an a c c u r a t e and adequa te p ro f i l e of ins t i tu t ional a t t i t udes t o w a r d s 

non- t r ad i t iona l educa t ion . 

4 . The p e r s o n s s e l e c t e d f o r in t e rv iews r e f l e c t e d the d i v e r s i t y 

of opinions l ike ly to be found on each c a m p u s , a s was noted when 

these opinions w e r e c o m p a r e d with s t a t i s t i c a l t abu la t ions of the 

r e s p o n s e s to the t r e n d s q u e s t i o n n a i r e . 
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Field P rocedu re s 

Two act iv i t ies were included in the field p r o c e d u r e s . They 

were the distr ibution and re tu rn of field survey f o r m s and the 

conduct of in te rv iews. 

With respec t to the distr ibution and re turn of field su rvey 

f o r m s the findings were a s follows: 

1 . The field su rvey p rocedures requ i re the full support and 

publicly-stated backing of the college pres ident and his s en io r staff 

if maximum and t imely response by faculty and staff is to be s e c u r e d . 

2 . The field survey should be scheduled a t a t ime that will 

cause the leas t conflict with o ther m a j o r college ac t iv i t i e s . 

3 . Field su rvey response t ime should be l imi ted , with c l e a r -

cut deadl ines s e t , and with prompt act ive follow-up on those 

instances of non- re tu rn of f o r m s . 

4 . Field su rvey f o r m s should be dis t r ibuted to al l fu l l - t ime 

facul ty , to all a d m i n i s t r a t o r s , and to al l pe r sons having supe rv i so ry 

responsib i l i t ies because of the i r posit ions of potential influence ove r 

the a t t i tudes of la rge numbers of subordinates who in terface with 

facul ty , s t a f f , s tudents , and o ther admin is t ra t ive pe r sonne l . 

With r e spec t to the interview methodology, the findings w e r e 

a s follows: 

5 . The allocation of ninety minutes f o r p repara t ion t ime and 

interview was adequate . 
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6 . Interviews scheduled in blocks of two o r three produced 

the maximum eff ic iency of in terv iewer t ime . 

7 . Two blocks of interviews could be eff ic ient ly scheduled 

during a day, provided that a r e s t period of an hour is allowed 

between the blocks and that the number of interviews not exceed 

five pe r day. 

8 . A room selected fo r pr ivacy and fo r comfor t a s to seat ing 

fac i l i t i e s , quie t , t e m p e r a t u r e , and lighting provided the most con-

ducive a tmosphere fo r the conduct of the in terv iews. 

9 . A period of th ree to ten minutes fo r informal conversat ion 

helped es tab l i sh a rappor t between in te rv iewer and in terviewee, and 

produced a more open a tmosphere during the recorded interview 

s e s s i o n . 

10. The Interview Guide achieved the intended purpose of 

providing a smooth flow of information and opinion with a minimum 

threa t o r d i scomfor t to in terv iewees . 

With respec t to the f o r m s used f o r field su rvey and in terv iews, 

the findings were a s follows: 

11 . The Personal Data Sheet provided a s a t i s f ac to ry vehicle 

f o r obtaining adequate information to po r t r ay academic / s t a f f 

responsib i l i t ies of the respondents . 
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12. T h e t r e n d s q u e s t i o n n a i r e provided an a p p a r e n t l y a c c u r a t e 

index of f a c u l t y / a d m i n i s t r a t o r a t t i t udes t o w a r d s non- t r ad i t i ona l 

educa t ion . 

13. T h e t r e n d s ques t i onna i r e s u c c e s s f u l l y d i s c r i m i n a t e d 

between r e s p o n d e n t s ' p e r cep t i ons of the accep tab i l i t y of t r e n d s to 

t h e i r c o - w o r k e r s and the d e c l a r e d accep tab i l i t y of the t r e n d s to the 

r e sponden t s t h e m s e l v e s . 

14. The t r e n d s ques t i onna i r e s u c c e s s f u l l y d i s c e r n e d c o m -

munica t ions gaps among facu l ty and a d m i n i s t r a t o r s in a r e a s of 

m a j o r impor t ance in developing p r o g r a m s of non- t r ad i t i ona l 

educa t ion . 

15. T h e t r e n d s q u e s t i o n n a i r e ident i f ied topical a r e a s of 

conce rn to which spec i a l a t ten t ion should be given a s a foundation 

f o r s t r a t e g y deve lopmen t , if the col lege d e s i r e s to e s t a b l i s h o r 

expand a p r o g r a m of non- t r ad i t iona l educa t ion . 

16. T h e t r e n d s ques t i onna i r e provided a s a t i s f a c t o r y b a s i s 

f o r c o m p a r i n g f a c u l t y / a d m i n i s t r a t o r a t t i t udes t o w a r d s n o n - t r a d i -

t ional educat ion a t s m a l l , p r i v a t e l y ope ra t ed l i b e r a l a r t s co l l eges 

in me t ropo l i t an c e n t e r s . 

Ana lys i s of F indings 

The data obtained f r o m responden t s and f o r each co l lege w e r e 

eva lua ted quant i t a t ive ly and qua l i t a t ive ly , and f r o m these eva lua t ions 

the following conc lus ions a r e s t a t ed : 
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1. The ana lys i s of means yielded a useful m e a s u r e by which 

percept ions and dec la ra t ions of a t t i tudes towards the acceptabi l i ty 

of t r ends affect ing non—traditional education could be es tabl ished fo r 

each col lege . 

2 . Median s c o r e s on acceptabi l i ty of t r ends closely matched 

corresponding mean s c o r e s , but no data of s ignif icance was obtained 

when the t r ends were a r r a y e d in rank o r d e r by these median s c o r e s . 

3 . The f requency tabulations of means fo r the t rend ra t ings 

establ ished institutional p rof i les of a t t i tudes towards non - t radi t ional 

education, and these prof i les ref lected the opinions expressed by a 

s m a l l e r number of interviewees during the in-depth in te rv iews . 

The comments on the s eve ra l i s sues d i scussed during the 

in te rv iews , when related to s ta t i s t ica l ana ly se s , would provide a 

f i rm bas i s f o r planning future institutional s t r a t egy fo r the imple-

mentation of a p rogram of non-tradi t ional educat ion. 

The preceding comments highlight the mul t i -d imensional f ace t s 

of the model and i ts e f fec t iveness . The following conclusions a r e 

drawn f rom these comments and f rom the e a r l i e r s ta ted ana lyses of 

Chapte rs III and IV. 

1 . The model provides an eff icient method fo r obtaining a 

global view of the at t i tudes of faculty and a d m i n i s t r a t o r s towards the 

i s sues and t rends affect ing non-tradi t ional educat ion. 
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2 . T h e model p rov ides an e f fec t ive method f o r obtaining a 

de ta i led r e s p o n s e f r o m in terv iewed facu l ty and s t a f f a s to t h e i r 

eva lua t ions of (a ) the concep t s re la t ing to non - t r ad i t i ona l educa t ion , 

(b) the impl i ca t ions f o r working in such a p r o g r a m , and (c) the 

potent ia l f o r non- t r ad i t i ona l educat ion p r o g r a m s a t r e s p o n d e n t s ' 

c o l l e g e s . 

3 . The model provided an e f fec t ive veh ic le f o r obtaining da ta 

n e c e s s a r y to the f u t u r e des ign of an o n - c a m p u s in fo rma t ion p r o g r a m 

to acqua in t f a cu l t y , s t a f f , and s tuden t s with the f a c t s about h igher 

educat ion t r e n d s a f fec t ing non- t r ad i t iona l educa t ion , and with an 

a p p r a i s a l of t h e i r s i gn i f i cance f o r that c o l l e g e . 

4 . T h e model fac i l i t a ted the ga the r ing of in fo rmat ion needed 

f o r developing s t r a t e g y to b r ing about changes in co l lege po l i c i e s 

and p o s t u r e s o a s to c r e a t e an ope ra t iona l e n v i r o n m e n t m o r e c o n -

ducive to a p r o g r a m of non- t r ad i t iona l educa t ion . 

5 . T h e model d i s c r i m i n a t e d among the co l l eges a s to t h e i r 

s t a t e of r e a d i n e s s to develop and i m p l e m e n t broad p r o g r a m s of non-

t r ad i t iona l educa t ion . T h e d is t inguishing c h a r a c t e r i s t i c s f o r the 

co l l eges w e r e a s fol lows: 

a . One c o l l e g e , by r e a s o n of a b road c r o s s - s e c t i o n of 

i n t e r e s t and s u p p o r t , was found to be r e a d y to p roceed 

with deve lopment of s t r a t e g y and imp lemen ta t ion p r o g r a m s . 
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b. One col lege, despi te broadly s ca t t e r ed support and 

in te res t among faculty and s t a f f , was found to be not ready 

to move forward on a m a j o r sca le due to lack of internal 

communicat ions suff ic ient to genera te wide-spread suppor t 

f o r such p r o g r a m s . 

c . One col lege, by reason of its t r ad i t ions , was found to 

need a broad information p r o g r a m about the concepts and 

implicat ions of non-tradi t ional education before it could 

cons ide r depart ing in any substant ia l way f rom its p resen t 

of fer ings and ac t iv i t i e s . 

d . At the m a j o r univers i ty among the four inst i tut ions the 

resolving of the i ssue of institutional r ead iness could not be 

establ ished due to the l imited s i ze of the sample and i ts 

r e s t r i c t ion to two depa r tmen t s . 

6 . The f o r m s used and the p rocedures followed could be applied 

with a high degree of confidence that the r e su l t s obtained at a l a r g e r 

univers i ty would accura te ly po r t r ay at t i tudes of faculty and admin i s -

t r a t o r s towards non-tradi t ional education, provided that such study 

were accomplished util izing a proport ionate sample of personnel by 

work un i t s . 

7 . The model demonst ra ted that the p rocedures used in any 

study of insti tutional read iness f o r non-tradi t ional educat ion, if that 

study is to develop re l iable da ta , must guarantee complete anonymity 
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to al l par t ic ipants ; and sa feguards must be provided in the s t ruc tur ing 

of the study to insure that such guarantees will be honored during 

and a f t e r the s tudy. 

Optimum Sta te of Institutional Readiness 

Twenty-s ix t rends in higher education were identified in 

Chapter II a s pertaining most d i rec t ly to the concepts assoc ia ted 

with non-tradi t ional educat ion. These t rends were a l so used a s the 

measur ing s t ick fo r evaluating institutional a t t i tudes about non-

tradit ional education at each of the four col leges included in the 

s tudy. Tab les IX, X, and XI presen t data on the mean s c o r e s on the 

perceived and declared acceptabi l i ty of each trend by su rvey repond-

ents at each col lege. F rom these da ta , p rof i les of individual 

col leges were const ructed incorporat ing support ing information 

obtained in personal interviews of se lec ted facul ty and a d m i n i s t r a t o r s . 

Consequently, these in terpre ta t ions were rendered in light of the 

physica l , f inancia l , soc ia l , and polit ical cons idera t ions prevai l ing on 

each campus . 

An additional a spec t concerning the use of the t r ends data 

r equ i r e s a t tent ion. How does the invest igator de te rmine optimum 

s ta te of r ead iness that a college should achieve before it p roceeds 

with a p rogram of non-tradi t ional education? 

P a r t of the answer may be found by determining whether o r not 

the respondents recognize the s ignif icance of the t rends to the field of 
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h i g h e r educa t ion . Ano the r p a r t of the a n s w e r m a y be found in the 

r e s p o n d e n t s ' d e c l a r e d p r e f e r e n c e s f o r o r opposi t ion to the t r e n d s . 

T o g e t h e r , t h e s e m a y be viewed both a s a m e a s u r e of individual and 

co l l ec t ive ins t i tu t ional r e a d i n e s s . F o r the p r e s e n t , the r a t i n g s on 

the t r e n d s a r e examined a s a total g roup without r e f e r e n c e to the 

r e s p o n d e n t s ' r e s p e c t i v e ins t i tu t ional a f f i l i a t i o n s . 

Recognit ion of the s ign i f i cance of the t r e n d s by r e sponden t s w a s 

v e r i f i e d in two w a y s . F i r s t , the s u r v e y f o r m s on t r e n d s w e r e 

checked f o r c o m p l e t e n e s s , and r e s p o n d e n t s w e r e given the oppor tun i ty 

to ques t ion the inves t iga to r about the t r e n d s t a t e m e n t s . In only one 

in s t ance out of the s i x t y - t h r e e r e s p o n s e s did a ques t ion a r i s e r e g a r d -

ing the t r e n d s . T h i s ques t ion was d i r e c t e d to the r e l e v a n c e of any 

o r al l of the twen ty - s ix t r e n d s to the p r a c t i c e s on the r e s p o n d e n t ' s 

c a m p u s . S e c o n d , the t h i r t y i n t e rv i ewees w e r e a sked to r ev iew t h e i r 

p r e v i o u s l y - s u b m i t t e d eva lua t ion of t r e n d s . T h e y w e r e then a sked if 

they had any ques t ion about the t r e n d s s t a t e m e n t s . In no ins t ance w a s 

t h e r e a ques t ion r a i s e d . M o r e o v e r , a t l e a s t t h r e e p e r s o n s vo lun-

t e e r e d c o m m e n t s that they fe l t that the s t a t e m e n t s d i r e c t e d a t ten t ion 

to the c r i t i c a l i s s u e s s u r r o u n d i n g non- t r ad i t iona l educa t ion . T h i s 

l a t t e r view was borne out ind i rec t ly by n e a r l y a l l i n t e r v i e w e e s ' 

wi l l ingness to respond ex tens ive ly on v a r i o u s a s p e c t s of t hese i s s u e s 

dur ing the i n t e r v i e w s . 
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On the bas i s of these reac t ions , the respondents were con-

s ide red to have a high degree of recognition of the t r ends and of 

the i r re levancy to non-tradi t ional educat ion. 

P r e f e r e n c e fo r each of the twenty-six t rends was measured 

d i rec t ly in t e r m s of the i r acceptabi l i ty to the respondents . Ratings 

of acceptabi l i ty , on a range of "1 = highly undes i rab le" to "7 = 

highly d e s i r a b l e , " were recorded d i rec t ly by respondents according 

to the i r judgement on the meaning of the words used to desc r ibe 

the s eve ra l deg rees of acceptabi l i ty . In no c a s e was the re a question 

asked a s to the meaning of these d e s c r i p t o r s used to c h a r a c t e r i z e 

the s eve ra l deg rees of acceptabi l i ty . Nor did any respondent , o r 

in terviewee, suggest that a change in the rating sca le be m a d e . 

Consequently, the m e a s u r e s used to evaluate the respondents ' p r e f -

e r e n c e s f o r each trend were cons idered s a t i s f ac to ry and appropr ia te 

to the s tudy. 

However, the question r e m a i n s , How does a college de te rmine 

i ts optimum s ta te of read iness before it may be judged ready to 

proceed with a p rogram of non-tradi t ional education? Institutional 

r ead iness can be measu red by utilizing the values der ived f rom 

s c o r e s on acceptabi l i ty of t r e n d s . Within the following genera l 

p a r a m e t e r s s eve ra l observat ions a r e noted a s the bas i s fo r d e t e r -

mining an optimum s ta te of read iness f o r non-tradi t ional educat ion. 

The trend s t a t emen t s were identified in Table I (p. 45) according to 
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the i r broad a r e a s of concern . Two of the t r e n d s , 9 and 10, both 

within the a r e a of f inance, a r e excluded f r o m considerat ion he re a s 

they were deleted in the f o r m s recommended f o r fu ture u s e . The 

twenty-four s t a t emen t s remaining may be grouped into th ree general 

a r e a s of conce rn . Six re la te to s tudents and the i r needs , eleven to 

cu r r i cu lum and instruct ion and to prepara t ion fo r employment , and 

the balance , o r seven , to admin is t ra t ive i s s u e s . While each college 

would be expected to place more importance on one a r e a than ano ther 

in determining whether o r not to proceed with a p rogram of non-

tradit ional education, the following observat ions must be considered 

in at tempting to a s s e s s an optimum s ta te of r ead iness f o r such a 

p r o g r a m . 

F i r s t , t he re should be a reasonable level of support fo r each 

trend considered individually. This level was suggested a s 5 . 0 0 , 

the "somewhat acceptable" s c o r e value used in the rating s c a l e . 

Second, the re should be a reasonable level of suppor t in each 

of the genera l a r e a s of concern noted above. Th is level of suppor t 

was suggested a s an average of 5 .33 fo r the t rends in each of these 

three a r e a s . This value l ies between the "somewhat acceptable" and 

the 'genera l ly acceptab le" s c o r e va lues . 

T h i r d , the re should be a reasonable level of support f o r all 

t r e n d s . This level was suggested a s an ave rage of 5 .67 fo r all 

twenty-four t rends evaluated. 
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S c o r e s on both the d e c l a r e d accep tab i l i t y of t r e n d s to r e s p o n d -

e n t s and t h e i r p e r c e p t i o n s of o t h e r s ' a ccep tab i l i t y of the t r e n d s play 

a s ign i f i can t ro le in d e t e r m i n i n g the c h a r a c t e r and scope of f u t u r e 

s t r a t e g i e s to expand o r in i t ia te new p r o g r a m s in non- t r ad i t iona l 

educa t ion . Hence , the d i f f e r en t i a l between d e c l a r e d and pe rce ived 

accep tab i l i t y m u s t be c o n s i d e r e d a s a potent ia l handicap to p r o g r a m 

change if the d i f f e r en t i a l is v e r y l a r g e . In C h a p t e r IV the d i f f e r -

ent ia l was d e c l a r e d a s " i n c o n s i s t e n t " when the va lue of the diffei— 

ence in s c o r e s e x c e e d s 1 .00 ( s e e Tab le XI) . T h e r e f o r e , a four th 

m e a s u r e f o r each t r end was r e c o m m e n d e d — t h a t the d i f f e r en t i a l 

between s c o r e s f o r d e c l a r e d and pe rce ived accep tab i l i t y of each 

t r end not exceed 1 . 0 0 . 

The following evaluat ion of the total g roup of r e sponden t s 

u t i l i ze s the data p r e s e n t e d in T a b l e s IX, X , and XI . T r e n d s 9 and 

10 w e r e excluded f r o m th i s a n a l y s i s . The o b s e r v a t i o n s c o n s i d e r e d 

e a r l i e r in a t t empt ing to a s s e s s an op t imum s t a t e of ins t i tu t ional 

r e a d i n e s s y ie lded the following ques t ions and a n s w e r s . 

Quest ion 1 . Is t h e r e a r e a s o n a b l e level of suppor t f o r each 

t r end c o n s i d e r e d individual ly? 

All but s even of the twen ty - fou r t r e n d s exceeded the " s o m e w h a t 

a c c e p t a b l e " value of 5 . 0 0 . The ones that did not w e r e n u m b e r 5 , 

r e la t ing to s tuden t s ; 13 and 15, re la t ing to a d m i n i s t r a t i o n ; and 19, 

21 , 22 , and 23 , r e l a t ing to c u r r i c u l u m and i n s t r u c t i o n . 
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Question 2 . Is there a reasonable level of suppor t fo r each of 

the general a r e a s of concern? 

As to the six t rends relat ing to s tuden ts , the means averaged 

5 . 4 0 , o r sl ightly above the index value of 5 . 3 3 . As to the t rends 

relating to admin i s t ra t ion , the means averaged 5 . 3 0 , o r bare ly 

below the 5 . 3 3 index value. The means of the ten t rends relat ing to 

cu r r i cu lum and instruction averaged 5 . 1 3 , o r somewhat below the 

index of 5 .33 . 

Question 3 . Is the re a reasonable level of support fo r all 

twenty-four t rends taken a s a group? 

The mean s c o r e fo r all t rends was 5 . 3 7 . This value fell 

0 .30 points below the recommended index value of 5 . 6 7 , and may 

be in terpre ted a s a weak general acceptance of the t r ends relat ing 

to non-tradi t ional educat ion. 

Question 4 . Is the di f ferent ia l between dec lared and perceived 

acceptabi l i ty of t rends within an acceptable range of consis tency? 

All t rends were within the consis tency range of 1 .00, with 

nineteen of the twenty-four t rends having d i f fe ren t ia l s of l e s s than 

0 . 5 0 . 

Looking at each of the responses to the four s e t s of ques t ions , 

the total group was judged to be mildly recept ive to the concepts of 

and implicat ions assoc ia ted with p r o g r a m s of non—traditional 
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educa t ion . However , the following p r o v i s o s should be noted in c o n -

junct ion with a cons ide ra t i on of the s c o r e s : 

(a) In t e r m s of individual t r e n d s r e l a t i ve to s t u d e n t s , T r e n d 5 , 

pe r t a in ing to the dec l ine of the l i be ra l a r t s , was the p r inc ipa l s o u r c e 

of c o n c e r n to r e s p o n d e n t s . However , this runs c o n t r a r y to the s a m e 

r e s p o n d e n t s ' e x p r e s s e d suppor t f o r expans ion of c o o p e r a t i v e e d u -

cat ion p r o g r a m s (T rend 25) . In t e r m s of a d m i n i s t r a t i o n , T r e n d s 13 

and 15 both p e r t a i n to s tuden t involvement in two a r e a s of g o v e r n -

a n c e — s e t t i n g of pol icy and se lec t ion of a co l lege p r e s i d e n t . As noted 

in the l i t e r a t u r e , C h a p t e r II , t he se two i s s u e s will l ikely be r e so lved 

in se t t l ing the conf l i c t s in the power s t r u g g l e between s t u d e n t s , 

a d m i n i s t r a t o r s , governing b o a r d s , and l e g i s l a t u r e . In t e r m s of 

c u r r i c u l u m and in s t ruc t i on , the f o u r t r e n d s fa l l ing below the 5 . 0 0 

index value dea l t with i s s u e s c r i t i c a l to the d a y - b y - d a y ope ra t ion of 

non- t r ad i t i ona l p r o g r a m s — r e l e v a n c e of g e n e r a l educat ion c o u r s e s , 

ba lance between m a j o r and m i n o r c o u r s e d i s t r i b u t i o n s , the concept 

of f lex ib i l i ty in c o u r s e length and the c l a s s r o o m being occupied by a 

c e r t a i n n u m b e r of w a r m bodies f o r a spec i f i ed t i m e , and the o p p o r -

tunity f o r s t uden t s to l e a rn on t h e i r own through independent s tudy 

r a t h e r than in s t r u c t u r e d c l a s s e s . 

(b) In t e r m s of s u p p o r t f o r each of the g e n e r a l a r e a s of c o n c e r n , 

the combined m e a n s f o r each a r e a tended to r e f l e c t the p a t t e r n s 

d i s c u s s e d a b o v e . The f i r s t two a r e a s g e n e r a l l y m e t the index value 
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p r e s c r i b e d while the th i rd fe l l su f f i c i en t ly below a s to r e q u i r e f u r t h e r 

d i s cus s ion among facu l ty and a d m i n i s t r a t o r s b e f o r e a p r o g r a m of 

non- t r ad i t iona l educat ion involving these r e s p o n d e n t s could l ikely be 

imp lemen ted with su f f i c i en t under s t and ing and s u p p o r t . 

(c) In t e r m s of g e n e r a l suppor t f o r al l twen ty - fou r t r e n d s , 

th is ra t ing should be c o n s i d e r e d a s r equ i r ing the m o s t c a r e in the 

deve lopment of the content of a p roposed p r o g r a m of non- t r ad i t i ona l 

educa t ion , a s well a s in the p r o c e d u r e s and r e q u i r e m e n t s conta ined 

in m a n u a l s d e s c r i b i n g how the p r o g r a m is to be i m p l e m e n t e d , who 

will be involved, and what is expec ted of each r e s p o n s i b l e p a r t y . 

(d) In t e r m s of the d i f f e r e n t i a l s between d e c l a r e d and pe rce ived 

accep tab i l i t y of t r e n d s , th is g roup ev idences no s e v e r e c o m m u n i -

ca t ions p r o b l e m s . They a p p e a r to be knowledgeable of the a t t i t udes 

of t h e i r p e e r s with r e s p e c t to the i s s u e s involved . Howeve r , a 

m o r e c a r e f u l s c r u t i n y of T a b l e XI will r evea l that within s e v e r a l 

in s t i tu t ions , a s p r ev ious ly d e s c r i b e d in C h a p t e r IV, t h e r e a r e s o m e 

m a r k e d d i f f e r e n c e s in unders t and ing among facu l ty and a d m i n -

i s t r a t o r s . 

In s u m m a r y , t he se p r o v i s o s a r e s ign i f i can t only to the ex ten t 

tha t the total populat ion in this group of r e sponden t s needs to b e c o m e 

m o r e knowledgeable and b e t t e r in fo rmed about non- t r ad i t i ona l 

educa t ion , p a r t i c u l a r l y in those a r e a s whe re the s c o r e va lues fe l l 

s h o r t of the c r i t i c a l index v a l u e s . 
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Recommendations 

The following recommendat ions on the model a r e drawn f rom 

the conclusions reached and s ta ted in the preceding sec t ions . 

1 . It is recommended that the model be applied to s eve ra l 

la rge inst i tut ions, utilizing appropr ia te controls to a s s u r e r e p r e -

senta t iveness of par t ic ipants in both field su rveys and in terv iews. 

2 . It is recommended that the model be tes ted in s e v e r a l 

specia l ized institutions of higher learn ing , such a s technical schools 

o r col leges fo r the per forming a r t s , in o r d e r to de te rmine its 

e f fec t iveness under academic and admin i s t ra t ive cons t ra in t s unique 

to such inst i tu t ions . 

3 . It is recommended that the conclusions reached in the 

preceding sect ions regarding the adminis t ra t ion of the model be 

observed in its application to any o ther institution of h igher l ea rn ing . 

4 . It is recommended that the four c r i t e r i a se t for th for the 

evaluating of the optimum s t a t e of institutional r ead iness f o r non-

tradit ional education be utilized in fu ture investigations of inst i tut ions 

descr ibed in the preceding recommendat ions . 

5 . It is recommended that the f o r m s used in the model be 

revised a s shown on the following pages , and that these f o r m s be 

used in any subsequent testing o r application of the model . The 

recommended f o r m s a r e presented in the following o r d e r , with 

appendix r e f e r e n c e to the original noted in pa re these s a f t e r each: 
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a . S a m p l e C o v e r L e t t e r (Appendix B) 

b . F a c u l t y / A d m i n i s t r a t o r s P e r s o n a l Data S h e e t — 

Ins t ruc t i ons (Appendix A-1 ) 

c . F a c u l t y / A d m i n i s t r a t o r s P e r s o n a l Data S h e e t — 

r e s p o n s e f o r m (Appendix A-II ) 

d . T r e n d s Affec t ing Non-Trad i t iona l Educa t ion— 

Ins t ruc t ions (Appendix A-III) 

e . T r e n d s Affec t ing Non-Trad i t iona l Educa t ion— 

r e s p o n s e f o r m (Appendix A-IV) 

f . In te rv iew Guide Re: Non-Trad i t iona l Educat ion 

(Appendix A-V) . 
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SAMPLE COVER LETTER 

Cdate) 

Dear Co I Ieague 

Several of our senior faculty and administrators have suggested 

that we examine the potential for our college to commit itself to 

establishing a broad program of what is called 'non-traditional 

education.' The term itself defies precise definition. However, 

the following examples are typical of what some colleges cite to 

show that their programs are non-traditional. 

++ evening class schedules as broad and complete as in the daytime 

++ weekend classes: Friday afternoon through Sunday evening 

++ granting of college credit learning through life experiences 

++ home-study courses provided via educational-TV 

++ major administrative offices open weekends and evenings 

++ weekend and evening hours for student counseling and guidance 

++ programs permitting students to 'stop-out' periodically 

++ non-credit leisure learning courses to meet special adult needs 

In order for us to make a realistic assessment of the potential 

of non-traditional education on our campus—and of its opportunities 

and limitations—I have authorized an intensive study of faculty and 

staff insights into and attitudes towards this matter. The study 

will be accomplished in two phases. 

Phase I begins with this letter. I am requesting each recipient 

to fill out and return quickly the two forms enclosed. The first is 

a Personal Data Sheet, from which we can easily tabulate pertinent 

information about our faculty and staff. The second is an opinionnaire 

on some two dozen trends in higher education, all having a bearing on 

non-traditional programs and activities. 

Phase II will begin after receipt of your responses to the Phase 

I instruments. This second phase will consist of follow-up interviews 

of a randomly selected and proportionate sample of faculty in each of 

our academic units and of administrative staffs in the non-academic units. 

A self-study of this sort requires a great amount of candor on the 

part of all participants. Because this study probes a large number of 

issues relating to non-traditional education and your attitude towards 

them, it is essential that complete anonymity be assured to all of you. 
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In order to guarantee this anonymity to all respondents to the survey 

and to all interviewees, the following precautions have been taken. 

1. Survey forms are to be returned in the pre-addressed special 

envelope enclosed herein. The return address has been assigned solely 

for the purpose of this study. 

2. An outside consultant—who is in no way associated with this 

institution in any other capacity—has been retained to conduct the 

study and to be the sole reviewer of your responses. 

3. The consultant has been instructed to permit no other person 

to have access to your responses. 

4. The consultant has been instructed to prepare his report in 

the form of statistical tabulations and screened summaries of your 

responses, and to eliminate all material which might identify you 

as to person or title. 

5. The consultant's report will be made available to all deans 

and senior administrators, and additional copies will be placed in 

all departmental offices and will be available for your review and 

supplemental comment. 

Thank you for your participation. I know that I will have your 

full cooperation in the accomplishing of this important self-study. 

Please return the Phase I forms by Friday of this coming week. 

Cord i a I I y 

Pres i dent 
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FACULTY/ADMINISTRATORS PERSONAL DATA SHEET 

INSTRUCTIONS 

Ttus ques t i onna i re asks f o r bas ic background i n fo rma t i on about you and 
your general areas o f r e s p o n s i b i l i t y . Before answering the ques t i ons , 
would you please review the f o l l o w i n g i tems. 

P r i n t a l l i n fo rma t i on requested, o r use a t y p e w r i t e r . 

2. Apply a l l quest ions or items as of the c u r r e n t academic year . 

3. Please note the f o l l o w i n g a b b r e v i a t i o n s , and use where a p p r o p r i a t e . 

PT = Par t Time 

FT = Fu l I Time 

4. Review the f o l l o w i n g d e f i n i t i o n s before complet ing the sec t i on on 
" C h a r a c t e r i s t i c s o f Serv ices Rendered." Serv ices are o f f i v e t ypes . 

Managerial: Overall administration and supervision of educational 
activities3 student services3 and business affairs. 

Instructional: The "teaching" function (whether conducted in the 
laboratory3 lectures3 seminars, tutorials3 or directed reading) 
including supporting related activities and preparation time. 
Investigation and research EOT directly related to the teaching 
function should be accounted for under "Research. " 

Research: Investigation and study conducted independently of 
classroom teaching; includes time spent in writing for professional 
publications3 and in institutional research and planning. 

Community: Services rendered to local areas3 to the state or nation3 
where such services are rendered at the request of the college3 with 
or without charge3 or where they provide opportunity for recognition 
of the college because of the individual's services. 

Student: Services provided by the institution in the areas of 
admissions3 records3 placement3 organizational activities3 job 
placement3 housing3 health3 financial aids3 recreation3 counseling3 
and the like. 

NOTE: Your cooperation in checking responses for completeness will be 
appreciated. 
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FACULTY/AMENISTRATORS PERSONAL DATA SHEET 

Name _ 

T i t l e 

Date 

Circ le: FT PT 

Department/Office Phone 

CHARACTERISTICS OF SERVICES RENDERED TO COLLEGE 

Show usual or average per cent of time 

spent in each Service Area. Categories 

should sum to 100% if you are a full-

time employee, proportionately less if 

you are a part-time employee. Check 

definitions before completing this 

section. 

% of Time 

ACADEMIC BACKGROUND 

College(s) Attended Degree Dates 

Status 

PROFESSIONAL RECOGNITION AND ACTIVITIES 

Full name of honorary societies of which a member 

Type of Service 

Managerial 

Instruct ional 

Research 

Community 

Student 

TOTAL 

Major Field 

Professional certifications and awards 

Current memberships in academic/professional societies 

ACADEMIC EMPLOYMENT (Maximum of ten years) 

Dates College Position Held FT—PT 

THIS COLLEGE 

Survey Code No. 
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TRENDS AFFECTING NON-TRADITIONAL EDUCATION 

INSTRUCTIONS 

College faculty and administrative staffs hold unique positions from 

which to judge trends in higher education. You are one of the people 

holding such unique position. Therefore, this survey seeks your 

opinions on a selected group of statements about trends relating to 

Non-Traditional Education. 

Please note that the survey form seeks two responses from you on each 
of 24 statements. One response calls for your best judgement of the 
attitude of your co-workers toward each of the trend statements. By 
co-workers is meant the faculty and staff with whom you have fairly 
frequent contact, the people whose opinions you hear or sense. The 
second response calls for you to identify how you feel personally 
about each of the statements. Of course, how you think others feel 
and how you feel about a given statement may differ considerably or 
be very much the same. This survey is designed to draw out those 
differences or similarities. 

SCORING SCALE 

The degree of acceptabi l i ty of each trend is to be expressed using a 
number ranging from 1 to 7. The values of the numbers are as fo l lows. 

VALUE DESCRIPTIVE TERM or MEANING 

7 Highly Acceptable 
6 Generally Acceptable 
5 Somewhat Acceptable 

4 Equally Balanced 

3 Somewhat Unacceptable 
2 Generally Unacceptable 
1 Highly Unacceptable 

LEFT HAND BLANKS 

Do all of these FIRST.' Using the scale above, record your expectations 
of the degree of acceptabi l i ty of each trend to your co-workers. 

RIGHT HAND BLANKS 

Complete all of these LAST! Using the same scale, record your feel ings 
about the degree of acceptabi l i ty of each trend to you personally. 

Thank you for your help. Have you filled in all the blanks? Please 
oheokBUT3 do not change your answers. Your first answer is best. 
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TRENDS AFFECTING NON-TRADITIONAL EDUCATION 

Co-Workers' „ _ , „ Personal 
Survey Code No. Views 

, There w i l l be increased f l e x i b i l i t y of attendance, with , 
students attending college over a wider time-span. 

2 College student population w i l l be more heterogeneous ^ 
in terms of students' a b i l i t i e s . 

3 College student population w i l l be more heterogeneous ^ 
in terms of students' ages. 

A College student population w i l l be more heterogeneous ^ 
in terms of students' socio-economic backgrounds. 

r The acceptance of the t rad i t ional l ibera l arts program ^ 
by college students w i l l lessen. 

6 Young people w i l l turn more to colleges whose programs g 
are more responsive to the i r self-perceived needs. 

1 There w i l l be increased emphasis on more f lex ib le -j 
structures l i ke external degrees and off-campus study. 

g Higher education w i l l become more accessible through- g 
out l i f e , regardless of income, race, or geography. 

g There w i l l be increased emphasis on ef f ic iency of g 
operations and services to of fset cost increases. 

,Q There w i l l be more faculty part ic ipat ion in pol icy-
and decision-making at colleges and univers i t ies. 

, , There w i l l be more student part ic ipat ion in pol icy- ^ 
and decision-making at colleges and univers i t ies. 

1 2 Faculty w i l l gain greater voice in the selection of ^ 
college presidents and other administrators. 

jo Students w i l l gain greater voice in the selection of 
college presidents and other administrators. 
Colleges w i l l provide as many paths for students to ,4 
achieve goals as students' talents and interests seek. 

1 5 There w i l l be increasing use of technology to assist 
instruct ion (e .g . , TV, computers, video tapes). 
There w i l l be increasing interest and focus on in te r - ^ 
d isc ip l inary courses in the curriculum. 

, 7 Students w i l l have more f l e x i b i l i t y in terms of fewer y j 
general education requirements for a degree. 

,g Students w i l l have more f l e x i b i l i t y in terms of wider jg 
choice of courses. 
There w i l l be less emphasis on the concept of majors ^ 
and minors in the curriculum. 

2q Student f u l f i l lmen t of course objectives w i l l determine 20 
course length, rather than semester or class hours. 

2 1 A majority of the formal l ibera l arts curriculum w i l l 2 i 
be offered through independent study. 

22 Continuing education programs w i l l continue to develop 22 
and grow at a rapid rate. 

2 3 The widespread growth of cooperative education (class- 23 
room instruct ion combined with employment) w i l l continue. 

24 College students w i l l seek academic preparation relevant 24 
to the i r entering the labor market. 
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INTERVIEW GUIDE Re: NON-TRADITIONAL EDUCATION 

NB: Have recorder set up ahead of time3 if possible. 

Thank you for your time. This series of interviews is the final portion 
of a field study being made of factors affecting non-traditional educa-
tion at this college. You have already responded to the written survey; 
of course, the same rules apply here regarding the preserving of the 
anonymity of all respondents as applied to written responses. 

As you know, your president has authorized me to study the attitudes of 
faculty and administrators on this campus towards non-traditional educa-
tional programs and activities. The forms you have already returned hold 
valuable information for this study. I have them here so that you might 
review them, if you wish. Then I will ask you some follow-up questions 
to expand on your views about non-traditional education in general, and 
as the concepts might apply at this college. 

PRELIMINARY INFORMATION 

To assist in maintaining the accuracy of your response, and to save inter-
view time, I would like to use a tape recorder. If that is agreeable 
with you I will turn it on and let it run. 

MAY I USE THE RECORDER? 

NB: Turn on recorder — Note time of start — Punch counter for "zero" 

This is (full date) , a (day of week) I am (my name) 
and I am at (name of college) to interview (interviewee's name) 
who is (title/rank) in the (department) . 

Good morning (afternoon) Dr., Mr., Ms. (name of interviewee) . 
Before we proceed I will repeat what I have just said to you: that the 
data and information obtained in this interview will be used in such a 
way as to preserve your anonymity. 

The purpose of this interview is to expand on your views on Non-Tradi-

tional Education as you have already stated them in the survey forms 

I have here. Let us start with those forms you returned 

1. DO YOU WISH TO ADD TO OR CHANGE ANY OF THE ENTRIES ON THE PERSONAL 
DATA SHEET OR ON YOUR RATINGS OF THE TRENDS AFFECTING NON-TRADI-
TIONAL EDUCATION? 

NB: Hand interviewee each form separately. 
Be sure interviewee examines each form for completeness. 
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CONCEPTS OF NON-TRADITIONAL EDUCATION 

The letter you received with the survey forms listed several examples of 
programs considered by many persons to be non-traditional. Here is a 
copy of that letter. I would like for you to reflect on those examples 
while I turn off the recorder for a few moments. 

NB: Machine off — Hand letter to interviewee. 

NB: Machine on. 

You may want to keep that copy of the letter in front of you while you 

consider your answers to the following questions. 

2. ARE THE EXAMPLES CLEAR? DO YOU WISH TO ADD ANY OF YOUR OWN? 

NB: Discuss interviewee's examples as necessary for clarification. 

Let us now proceed. Drawing on your college-related experiences or on 
your personal observations, you may have developed some special insights 
into non-traditional education. These I would now like to explore. 

3. WHAT KIND OF CONTACT, INCLUDING HERE AT THIS COLLEGE, HAVE YOU HAD 
WITH NON-TRADITIONAL EDUCATION AT THE COLLEGE OR UNIVERSITY LEVEL? 

NB: 

4. OUT OF YOUR EXPERIENCES OR OBSERVATIONS, OR FROM WHAT YOU MAY HAVE 
HEARD FROM OTHERS, WHAT DO YOU LIKE OR NOT LIKE ABOUT PROGRAMS OF 
NON-TRADITIONAL EDUCATION? 

NB: 

Non-traditional education programs may hold or lack special appeal for 
various segments of the population. In your answering of the following 
question about such population groups, please consider where this college 
is located, its present student composition, and the characteristics of 
the community in which the college is recruiting future students. 

5. WHAT DO YOU FEEL IS THE STRONGEST APPEAL, PRESENTLY OR POTENTIALLY, 
OF NON-TRADITIONAL EDUCATION FOR EACH OF THE FOLLOWING GROUPS? 

A. Adults j u s t beginning t h e i r careers 
B. Career changers (those wanting to s t a r t new careers) 
C. "Empty nesters" (adul ts whose ch i ld ren have l e f t home) 
D. Retirees 

NB: Ask follow-up questions to delineate differences between groups3 
and to identify attitudes towards existing programs of the college. 
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WORKING IN NON-TRADITIONAL PROGRAMS 

Programs o f n o n - t r a d i t i o n a l educat ion can take many forms. They can 
invo lve unusual schedules of t ime ; they can be held a t count less 
numbers o f p laces o the r than on a campus; they can focus on areas 
not d e a l t w i t h in the convent ional c o l l e g e program; and they may 
recognize a wide v a r i e t y o f degree and non-degree p lans , as we l l as 
awarding c r e d i t f o r e x p e r i e n t i a l l ea rn ing and o n - t h e - j o b t r a i n i n g . 

6. IF YOU HAD THE OPPORTUNITY TO DO SO, WHAT WOULD BE YOUR REACTION 
TO WORKING IN A BROAD PROGRAM OF NON-TRADITIONAL EDUCATION? 

NB: 

7. WHAT WOULD BE THE IMPLICATIONS FOR YOUR PERSONAL LIFE? 

NB: 

8. CONSIDERING ONLY SALARIES, SHOULD PEOPLE WORKING IN SUCH A PROGRAM 
BE PAID LESS THAN, THE SAME AS, OR MORE THAN THEIR COUNTERPARTS WHO 
ARE DOING THE SAME WORK FOR THE SAME NUMBER OF HOURS IN A CONVEN-
TIONAL PROGRAM? 

NB: 

WHAT, IF ANY, SPECIAL PROVISIONS OR COMPENSATIONS, OTHER THAN SALARY, 
SHOULD BE RECEIVED BY FACULTY OR STAFF WORKING A BROAD PROGRAM OF 
NON-TRADITIONAL EDUCATION? 

NB: 

These past f ou r quest ions have d e a l t w i t h the i m p l i c a t i o n s o f a broad 
program of n o n - t r a d i t i o n a l educat ion as i t might a f f e c t your personal 
l i f e . In the next ques t i on , please cons ider the e f f e c t s o f such a 
program as i t might a f f e c t s tudents who p a r t i c i p a t e in i t . 

10. ASSUME THAT ADMINISTRATIVE POLICIES AND PRACTICES, THE AVAILABILITY 
OF DESIRED EQUIPMENT AND SUPPLIES, AND THE ACCESSIBILITY OF SUPPORT 
SERVICES WOULD BE THE SAME, OR EQUIVALENT, FOR BOTH NON-TRADITIONAL 
AND CONVENTIONAL PROGRAMS IN THE SAME COLLEGE. GIVEN THIS CONTROL, 
WOULD YOU EXPECT THE STUDENTS IN THE NON-TRADITIONAL PROGRAM TO 
LEARN LESS WELL THAN, AS WELL AS, OR BETTER THAN THE STUDENTS IN 
THE CONVENTIONAL PROGRAM? 

NB: 
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NON-TRADITIONAL PROGRAMS AT THIS COLLEGE 

Let us now consider how a broad program of non-traditional education 

might affect this college. To begin, please review the definitions of 

the five institutional service areas listed on this instruction sheet. 

NB: Machine off — Hand Personal Data Sheet instructions to interviewee. 

NB: Machine on. 

11. ARE THE DEFINITIONS CLEAR? IF NOT, WE WILL REVIEW THEM NOW. 

NB: Discuss definitions as necessary. 

12. IN YOUR OPINION, HOW WOULD EACH OF THESE SERVICE AREAS BE AFFECTED 
BY SETTING UP A NON-TRADITIONAL EDUCATION PROGRAM ON THIS CAMPUS? 

NB: Obtain response for each of the five areas. 

13. WHAT ISSUES OR PROBLEMS MUST BE RESOLVED BEFORE THE COLLEGE COULD 
MAKE A FULL-FLEDGED COMMITMENT TO NON-TRADITIONAL EDUCATION? 

NB: 

14. WHAT DO YOU CONSIDER TO BE THE GREATEST STRENGTHS OF THIS COLLEGE 
AS THOSE STRENGTHS RELATE TO NON-TRADITIONAL EDUCATION? 

NB: Suggest that interviewee cite up to four. 

Some faculty or staff could be particularly influential in making key 

decisions relative to a program of non-traditional education at this 

college. As you answer the following questions, please comment freely. 

15. PLEASE IDENTIFY UP TO FIVE PERSONS WHOM YOU CONSIDER TO BE THE MOST 
INFLUENTIAL IN THE PROCESS OF DECIDING WHETHER OR NOT THE COLLEGE 
SHOULD INITIATE A BROAD PROGRAM OF NON-TRADITIONAL EDUCATION. 

NB: Obtain name and title3 if possible. 

16. CONVERSELY, IF SUCH A PROGRAM HAD BEEN APPROVED BY COLLEGE TRUSTEES 
AND PLACED INTO OPERATION, WHO WOULD BE THE MOST INFLUENTIAL IN ITS 
OPERATING SUCCESS OR FAILURE? 

NB: Suggest that interviewee name up to five persons3 or give titles. 

17. DO YOU WISH TO OFFER ANY OTHER COMMENTS ON NON-TRADITIONAL EDUCATION? 

NB: After answer3 thank respondent for the time given to study. 
Machine off — Record counter number} time, and date on notes. 
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SOME IMPLICATIONS FOR NON-TRADITIONAL 

EDUCATION 

The p r i m a r y focus of th is s tudy was the deve lopment and 

val idat ion of an eva lua t ive ana ly t ica l model to d e t e r m i n e the s t a t e 

of ins t i tu t ional r e a d i n e s s f o r non- t r ad i t iona l educa t ion . T h e model 

was f i e l d - t e s t e d in the D a l l a s / F o r t Worth Urban A r e a a t t h r e e 

in s t i t u t ions , r e f e r r e d to a s p r inc ipa l c o l l e g e s , m o r e s p e c i f i c a l l y , 

s m a l l , p r i v a t e l y - o p e r a t e d l i be ra l a r t s c o l l e g e s . F u r t h e r f ie ld 

tes t ing was done in two d e p a r t m e n t s of a l a r g e p r i v a t e un ive r s i t y 

located within the s a m e geograph ic r eg ion . 

In format ion obtained f r o m field s u r v e y s , i n t e r v i e w s , and 

p e r s o n a l o b s e r v a t i o n s provided the data b a s e f o r ana lyz ing the m o d e l , 

a s r epo r t ed in C h a p t e r V. In a d d i t i o n , th is in fo rmat ion p e r m i t t e d 

conc lus ions to be d rawn r ega rd ing p r o s p e c t i v e non- t r ad i t iona l e d u -

cat ion p r o g r a m s a t co l l eges s i m i l a r to those pa r t i c ipa t ing in th i s 

s t udy . F u r t h e r , t hese conc lus ions fac i l i t a t ed an a n a l y s i s of the 

b r o a d e r impl ica t ions f o r non- t r ad i t iona l educa t ion p r o g r a m s which 

may be e s t a b l i s h e d and gene ra l i zed to o t h e r types of ins t i tu t ions of 

h igher l e a r n i n g . 
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The data compi led f o r each col lege in the s tudy yielded i n f o r -

mat ion leading to the o b s e r v a t i o n s r e p o r t e d be low. It is bel ieved 

that any s tudy of s i m i l a r ins t i tu t ions will r ep l i c a t e the i n t e r p r e -

ta t ions and conc lus ions s t a ted h e r e . 

1 . The p r e s i d e n t s of a l l t h r e e p r inc ipa l co l l eges showed 

pos i t ive i n t e r e s t in non- t r ad i tona l educa t ion . Howeve r , they 

a p p e a r e d to base t h e i r i n t e r e s t on the oppor tun i ty to s e r v e publ ics 

having unmet educat ional n e e d s , r a t h e r than on the oppor tuni ty f o r 

f inancia l a m e l i o r a t i o n of the c o l l e g e s . 

2 . At each pr inc ipa l co l lege a t l e a s t one p e r s o n in terv iewed 

d e c l a r e d that he o r she had cons ide red a t length how non- t r ad i t i ona l 

educat ion might be imp lemen ted on that c a m p u s . 

3 . At al l f o u r ins t i tu t ions , a d m i n i s t r a t o r s and a d m i n i s t r a t i v e 

p r o c e s s e s w e r e viewed by both facul ty and a d m i n i s t r a t o r s a s ac tua l 

o r potent ia l b a r r i e r s to the implementa t ion of non- t r ad i t i ona l 

educat ion p r o g r a m s . 

4 . Facu l ty in the phys ica l s c i e n c e s g e n e r a l l y r e s i s t e d the 

innovat ions impl ic i t in non- t r ad i t iona l educa t ion . 

5 . Facu l ty and a d m i n i s t r a t o r s who had a t tended co l lege a f t e r 

1965 a p p e a r e d , r e g a r d l e s s of t h e i r a g e s , to be mos t r ecep t ive to the 

concep t s of non- t r ad i t iona l educa t ion . (The excep t ions to th i s o b s e r -

vation o c c u r r e d mos t of ten among the phys ica l s c i e n c e f a c u l t y . ) 
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6 . Chronologica l age of facul ty did not a p p e a r to c o r r e l a t e 

with a t t i tude t o w a r d s ins t i tu t ional involvement in p r o g r a m s of non-

t rad i t iona l educa t ion . 

7 . Among both facu l ty and a d m i n i s t r a t o r s , the younges t 

i n t e rv i ewees g e n e r a l l y w e r e the ones m o s t in f a v o r of e x p e r i m e n t i n g 

pe r sona l ly with new p r o g r a m s . 

8 . In a l l i n t e r v i e w s , facul ty who had e x p e r i m e n t e d with s o m e 

non- t r ad i t iona l educat ion ac t i v i t i e s in t h e i r own teaching s i t ua t ions 

w e r e highly i n t e r e s t ed in f u r t h e r appl ica t ion of these to t h e i r own 

teaching mode and e n v i r o n m e n t . F u r t h e r , the r e sponden t s e x p r e s s e d 

a d e s i r e f o r t h e i r r e s p e c t i v e ins t i tu t ions to adopt non- t r ad i t i ona l 

educat ion a c t i v i t i e s . 

9 . Facul ty and a d m i n i s t r a t o r s who showed the m o s t c o n c e r n 

f o r the a f f e c t i v e deve lopment of s tuden t s g e n e r a l l y d e m o n s t r a t e d a 

h igher pos i t ive i n t e r e s t in non- t rad i t iona l educat ion than those 

r e sponden t s whose c o n c e r n s c e n t e r e d s t r o n g l y on the cogni t ive 

deve lopment of the s t u d e n t . 

10. T h o s e p e r s o n s who could be the mos t inf luent ia l in d e c i d -

ing w h e t h e r o r not a col lege should ini t ia te o r expand a p r o g r a m of 

non- t r ad i t iona l educa t ion , and those p e r s o n s who would be the mos t 

inf luent ia l in c a r r y i n g out such a p r o g r a m , w e r e ident i f ied r ead i ly 

by i n t e rv i ewees a t a l l f o u r ins t i tu t ions . 
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11 . Any dec i s ion to p roceed with a broad p r o g r a m of non-

t rad i t iona l educat ion mus t have s t r o n g s u p p o r t f r o m l e a d e r s on the 

c a m p u s in the a r e a s both of g e n e r a l a d m i n i s t r a t i o n and a c a d e m i c 

a d m i n i s t r a t i o n . 

12. T h e ini t iat ion of a broad p r o g r a m of non- t r ad i t iona l 

educat ion a t a co l lege s t a n d s l i t t le chance of s u c c e s s u n l e s s p e r s o n s 

f r o m al l ins t i tu t ional s e r v i c e a r e a s ( m a n a g e m e n t , i n s t r u c t i o n , 

s tuden t s e r v i c e s , r e s e a r c h a c t i v i t i e s , and communi ty s e r v i c e s ) a r e 

ac t ive ly involved both in des igning the p r o g r a m and in r e c o m m e n d i n g 

n e c e s s a r y implementa t ion a c t i o n s . 

13. T h e potent ia l s u c c e s s of a co l lege p ropos ing to i m p l e m e n t 

a p r o g r a m of non- t r ad i t iona l educat ion can be m e a s u r e d , in p a r t , 

by the i n t e r v i e w e e s ' r e s p o n s e s to the ques t ions on the s t r e n g t h s and 

w e a k n e s s e s of the co l lege with r e s p e c t to the following f a c t o r s : 

(a) facul ty qua l i ty , (b) s ta f f capab i l i t y , (c) adequacy of f a c i l i t i e s , 

(d) ins t i tu t ional phi losophy, and (e ) geograph ic locat ion of the col lege 

and a r e a to be s e r v e d . 

"Non- t rad i t iona l educa t ion" is not e a s i l y de f ined . T h o s e who 

doubt that the e x p r e s s i o n has any r e f e r e n c e to a p a r t i c u l a r kind of 

educat ion s a y that it is not an o r g a n i z a t i o n , not a s t r u c t u r e p e r s e , 

but s i m p l y a n o t h e r way of doing what educa t iona l l e a d e r s have a d v o -

ca ted in one way o r a n o t h e r f o r many y e a r s — i d e n t i f y i n g w e a k n e s s e s , 
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expe r imen t ing with new techniques to o v e r c o m e those w e a k n e s s e s , 

and modifying p r a c t i c e to improve the qual i ty of educa t ion . 

If the meaning of "non- t r ad i t iona l educa t ion" w e r e l imi ted to 

the above , i t s s u p p o r t e r s could r e t u r n to the c l a s s r o o m and of f ice 

and get back to work on ident i fy ing , e x p e r i m e n t i n g , and r e f i n i n g . 

However , "non- t r ad i t iona l educa t ion" can be m o r e a c c u r a t e l y 

def ined a s a movemen t that s e e k s to br ing new l i fe into p o s t -

s e c o n d a r y educa t ion . It is not so much the u se of new types of 

equ ipment and f a c i l i t i e s , n o r the p r e s e n c e of new kinds of s t uden t s 

and uncommon hour s of o p e r a t i o n s a s an a t t i tude a s s o c i a t e d with the 

implement ing of a whole new d e l i v e r y s y s t e m f o r p o s t - s e c o n d a r y 

educa t ion . Attention was d rawn to th i s v iew by m o r e than half of 

the i n t e rv i ewees who s a w the need to r e s t r u c t u r e and r e focus 

ins t i tu t ional s e r v i c e a r e a s if non- t rad i t iona l educat ion is to o f f e r 

d e s i r a b l e a l t e r n a t i v e s to conventional p r o g r a m s . 

Tha t new d e l i v e r y s y s t e m might be c o m p a r e d to the ro le of the 

l o n g - r a n g e j e t a i r c r a f t in the f ield of c o m m e r c i a l av i a t i on . During 

the pa s t two d e c a d e s c o m m e r c i a l avia t ion has moved f r o m the p i s t o n -

engine and j e t - p r o p c r a f t a s the m a i n s t a y s of i ts f l ee t to the j e t a n d , 

now, the s u p e r s o n i c j e t p l ane . J u s t a s these c r a f t have r eached out 

to new ho r i zons of a i r - t r a v e l oppor tun i ty , non - t r ad i t i ona l educat ion 

r e a c h e s out to new ho r i zons of educat ional oppor tun i ty . Like the j e t , 
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it s t r i v e s to s e r v e publ ics ( c u s t o m e r s ) who, in the p a s t , have been 

poor ly s e r v e d o r not a t a l l by the convent ional d e l i v e r y s y s t e m s . 

However , the cos t of conver t ing an educat ional p r o g r a m to non-

t rad i t iona l educat ion p r e s e n t s r ea l p r o b l e m s that m u s t be c o n s i d e r e d 

c a r e f u l l y . Non- t rad i t iona l educa t ion , a s s e e n by a few p a r t i c i p a n t s 

in the s tudy , cannot be viewed a s an economic panacea f o r an o t h e r -

wise f i nanc i a l l y - t roub led ins t i tu t ion , in f a c t , ini t ial c o s t s to i m p l e -

ment such new p r o g r a m s may be c o n s i d e r a b l e in t e r m s of m a n p o w e r 

and budget when a l l ins t i tu t ional s e r v i c e s a r e inc luded . T h e s e 

expend i tu r e s may be m o r e than s o m e co l l eges would c a r e to a s s u m e . 

S u c c e s s f u l ope ra t ion of the l o n g - r a n g e j e t s r e q u i r e s an ac t ive 

and v iable s y s t e m of s h o r t - h a u l j e t and p i s ton -eng ine c r a f t s e r v i n g 

a d i f f e r e n t s e t of m a r k e t s . In l ike m a n n e r , non - t r ad i t i ona l educa t ion , 

while pushing out to s e r v e new f r o n t i e r s of educa t iona l oppor tun i ty , 

mus t r ecogn ize i ts dependence upon convent ional p r o g r a m s to s e r v e 

s e g m e n t s of the s tudent population who find t r ad i t i ona l a p p r o a c h e s 

m o r e p e r s o n a l l y s a t i s f y i n g , and m o r e r eward ing a s l ea rn ing e x p e r i -

e n c e s . The impor t ance of the r e l a t ionsh ip between convent ional and 

non- t r ad i t iona l educat ion was s t r e s s e d in the v a r i o u s r e p o r t s of the 

C o m m i s s i o n on Non-Trad i t iona l S tudy , c i ted in e a r l i e r c h a p t e r s . As 

noted in the s u r v e y by a l l of those facul ty in the phys ica l s c i e n c e s , 

t h e r e is a p lace f o r a d h e r i n g to conventional l e c t u r e / l a b o r a t o r y l e a r n -

ing m o d e s , and that is found in the p r e p a r a t i o n p r o g r a m s f o r s t uden t s 
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choosing s p e c i f i c c a r e e r s in s c i e n c e . What , then , may be sa id 

of non- t r ad i t iona l educat ion and of i ts p r o s p e c t s in the f u t u r e of 

A m e r i c a n educat ional e n t e r p r i s e ? 

Advoca tes can c i te coun t l e s s e x a m p l e s in s u p p o r t of the 

view that non- t r ad i t iona l educat ion holds g r e a t p r o m i s e f o r the 

f u t u r e of p o s t - s e c o n d a r y educa t ion . Not only the younges t i n t e r -

v iewees a t the f o u r ins t i tu t ions w e r e m o s t i n t e r e s t e d in non-

t rad i t iona l educa t ion , but facul ty who had p e r s o n a l l y e x p e r i m e n t e d 

with non- t r ad i t iona l educat ion ac t i v i t i e s and techn iques in p rev ious 

c o u r s e s w e r e convinced of the potent ia l of such innovat ions to 

improve the qual i ty of educat ion throughout t h e i r c o l l e g e s . T h e s e 

s a m e in t e rv i ewees e m p h a s i z e d that innovation not be r e g a r d e d a s 

a m e a n s to di lute the c u r r i c u l u m , but a s a m e a n s to improve the 

qual i ty of c u r r i c u l u m . 

Following a r e what a p p e a r to be s o m e of the m o r e s ign i f i can t 

con t r ibu t ions and c h a r a c t e r i s t i c s of non- t r ad i t iona l educa t ion . As a 

m o v e m e n t , it a f f o r d s the oppor tuni ty f o r the co l lege and un ive r s i t y 

to b e c o m e m o r e r e l evan t to the c u r r e n t i s s u e s of s o c i e t y by becoming 

an in tegra l p a r t of soc i e ty in f a c t , not j u s t in p r i n c i p l e . As a de l i ve ry 

s y s t e m , non- t r ad i t iona l educat ion p rov ides the vehic le f o r the co l lege 

to s e r v e people of al l a g e s , f r o m e ighteen to e ighty y e a r s o ld , 

w h e r e v e r they a r e living o r work ing , with educat ional p r o g r a m s that 
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m e e t t h e i r n e e d s . Most i m p o r t a n t l y , it is not a m e a n s to e a s e 

s t u d e n t / a d m i n i s t r a t i o n r e l a t i ons n the m a n n e r of " throwing a bone 

to an a n g r y d o g . " Ins t ead , it p rov ides the oppor tun i ty , a s o b s e r v e d 

by a four th of the i n t e r v i e w e e s , to b r ing s t uden t s into c r i t i c a l 

dec is ion making on those i s s u e s that a f f e c t them a s c o n s u m e r s of 

the p roduc t that the co l lege s e l l s . 

The concept of new d e l i v e r y s y s t e m s a l s o opens the d o o r s f o r 

a l l ins t i tu t ions of h igher l ea rn ing to m e e t the cha l l enges of p r o p r i e t a r y 

s choo l s and n o n - a c a d e m i c t ra in ing p r o g r a m s run by b u s i n e s s , 

i n d u s t r y , and g o v e r n m e n t to enhance p e r s o n a l g rowth , b u s i n e s s 

a c u m e n , and p r o f e s s i o n a l capab i l i t i e s of t h e i r e m p l o y e e s . T h i s 

obse rva t i on w a s m a d e s e v e r a l t i m e s by those i n t e rv i ewees who had 

had o r main ta ined c lose a s s o c i a t i o n with g o v e r n m e n t o r the b u s i n e s s 

c o m m u n i t y . 

A consequence of any e f f o r t to s e r v e p r a c t i t i o n e r s in b u s i n e s s , 

i n d u s t r y , g o v e r n m e n t , and the p r o f e s s i o n s will be the n e c e s s i t y f o r a 

s t r i n g e n t and continuing r e - a s s e s s m e n t of c u r r i c u l u m to a s c e r t a i n 

tha t it is r e l evan t to c u r r e n t and f u t u r e i s s u e s r a t h e r than to the p a s t . 

In th is r e g a r d , a l a r g e n u m b e r of i n t e rv i ewees spoke to the n e c e s s i t y 

f o r c o u r s e r e v i s i o n s to r e l a t e content to e v e r y d a y e x p e r i e n c e s of 

s t u d e n t s , a s well a s to the need f o r occas iona l dropping o r adding of 

c o u r s e s . T h i s r e - a s s e s s m e n t r e q u i r e s examina t ion of the total 

c u r r i c u l u m a s well a s content and t h r u s t of s p e c i f i c c o u r s e s . The 
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wi l l ingness of facul ty and a c a d e m i c l e a d e r s h i p to apply the law of 

p a r s i m o n y wi l l , no doubt , be a c r u c i a l f a c t o r in d e t e r m i n i n g w h e t h e r 

o r not c u r r i c u l u m r e v i s i o n s m e e t the t r u e needs of the consumei— 

publ ic . 

I nc r ea s ing recogni t ion of in te rdependence of the communi ty 

and the educa t iona l inst i tut ion will lead to s e v e r a l o t h e r deve lop -

m e n t s along non- t rad i t iona l l i n e s . One of t hese is that an i n c r e a s i n g 

n u m b e r of s p e c i a l i s t s in n u m e r o u s occupat iona l c a t e g o r i e s — p h y s i -

c i a n s , c i ty p l a n n e r s , a c c o u n t a n t s , public a d m i n i s t r a t o r s , l a b o r a t o r y 

t e c h n i c i a n s , b u s i n e s s m a n a g e r s , and the l ike—wil l be sought a s 

p a r t - t i m e i n s t r u c t o r s in col lege a c a d e m i c p r o g r a m s b e c a u s e they a r e 

working in occupa t ions which r e q u i r e this knowledge. Such ac t ion 

would demand s t r o n g s u p p o r t f r o m a d m i n i s t r a t o r s and facu l ty 

l e a d e r s , a s s o m e i n t e r v i e w e e s o b s e r v e d . O t h e r w i s e , s o m e facu l ty 

may fee l t he i r pos i t ions t h rea t ened by these i n s t r u c t o r s . 

The in te rdependence of the communi ty and the educa t iona l 

inst i tut ion will a l s o r e q u i r e c lo se co l l abora t ion between the co l lege 

and communi ty s e r v i c e ins t i tu t ions such a s l i b r a r i e s , m u s e u m s , 

a r t c e n t e r s , and z o o s , s o that these f a c i l i t i e s and t h e i r s t a f f s b e c o m e 

an in tegra l p a r t of the t e a c h i n g / l e a r n i n g e n v i r o n m e n t of the co l lege 

As the d e l i v e r y s y s t e m s e e k s to p rov ide educa t iona l s e r v i c e s 

outs ide the convent ional context of the c a m p u s , the burden will be 

upon the facu l ty to improve i ts teaching me thodo log ie s . Among the 
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benef i t s of non- t r ad i t iona l educat ion will be the recogni t ion that 

d i f f e r e n t teaching s t y l e s and techn iques should be employed to s e r v e 

b e t t e r the educa t iona l needs of d i f f e r e n t g r o u p s of s t u d e n t s . Of 

s p e c i a l note was the obse rva t ion by a m a j o r i t y of the i n t e rv i ewees 

that non- t r ad i t iona l educat ion is not a subs t i t u t e f o r exce l l ence in 

t each ing . As s e v e r a l p e r s o n s s a i d , it will p robab ly r e q u i r e m o r e 

c r e a t i v i t y , m o r e s a c r i f i c e on the p a r t of i n s t r u c t o r s , g r e a t e r w i l l -

ingness to put up with the f r u s t r a t i o n s of developing new teaching 

f o r m a t s and new m a t e r i a l s , f o r new kinds of s t u d e n t s . Howeve r , 

s o m e in t e rv i ewees e x p r e s s e d o r , m o r e o f t e n , impl ied one b y -

p roduc t of non- t r ad i t iona l educa t ion . T h i s w a s the an t ic ipa t ion that 

many s t u d e n t s , both new and old would benef i t f r o m non- t r ad i t iona l 

educat ion in the a r e a of a f fec t ive deve lopment e s p e c i a l l y . 

The f o u r ins t i tu t ions s tudied revea led w i d e l y - d i f f e r e n t s t a t e s 

of r e a d i n e s s f o r non- t r ad i t iona l educa t ion . In p a r t , the s t a t e of 

r e a d i n e s s was inf luenced by t r ad i t ion and s t r u c t u r e unique to each 

c o l l e g e . However , the f indings of th i s s tudy indicated one under ly ing 

c h a r a c t e r i s t i c to be c o n s i d e r e d in a l l eva lua t ions of ins t i tu t ional 

r e a d i n e s s . T h i s might be ident i f ied a s that s p i r i t of r e a d i n e s s , z e a l , 

o r f e r v o r that was evident among s o m e i n t e r v i e w e e s . T h e s e people 

showed t h e i r d e s i r e s to s e i z e the oppor tuni ty to p rov ide educat ional 

s e r v i c e s and to m a k e these s e r v i c e s r e l evan t to people whose needs 

have not been me t in the p a s t . 



191 

How, then , might the f u t u r e of non- t r ad i t iona l educat ion bes t 

be d e s c r i b e d ? Based upon the f indings of th i s s t udy , an a p p r o p r i a t e 

d e s c r i p t i o n coined by th is i nves t iga to r is contained in the p h r a s e , 

'Oppor tuni ty and Re levance ' (OAR). Non- t rad i t iona l educat ion s y m -

bo l i zes oppor tun i t i e s f o r s tuden t s in a l l wa lks of l i f e , f o r f acu l ty 

who s e e k b e t t e r ways to mee t the r ea l needs of t he i r s t u d e n t s , f o r 

a d m i n i s t r a t o r s to build s t r o n g e r t i e s with the publ ics s e r v e d by t h e i r 

i n s t i t u t ions , and f o r c o m m u n i t i e s to r ece ive m o r e d i r e c t bene f i t s 

leading to an up -g rad ing of the qual i ty of l i f e . 

Re l evance , on the o t h e r hand, ha s become a h a l l m a r k of non-

t rad i t iona l educa t ion . It d e m a n d s that educat ion a c c e p t the l e a r n e r 

a s he i s , w h e r e he i s , a s a p e r s o n with a v a r i e t y of knowledges and 

s k i l l s gained out of a l i f e t ime of e x p e r i e n c e s . It acknowledges that 

t h e s e s k i l l s and human e x p e r i e n c e s p rov ide the fa l low ground f o r 

the n u r t u r e of f u r t h e r educa t ion , but only if that f u r t h e r educat ion is 

meaningfu l in the l ife of the individual . 
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APPENDIX A-I 

FACULTY/AIMINISTRATORS DATA SHEET Part A 

NOTES AND INSTRUCTIONS 

This questionnaire (see Part B) asks for basic background information 
about you and your general areas of responsibil ity at this college. 
Before answering the questions would you please review the following. 

1. Print a l l information requested on the questionnaire. 

2. Please note the following abbreviations. Apply as of May, 1975. 

PT = Part Time 
FT = Full Time 

3. Review the following definitions before completing the section on 
"Characteristics of Services Rendered." Services are of f ive types: 

Managerial: Overall administration and supervision of educational 
activities, student services, and business affairs. 

Instructional: The "teaching" function (whether conducted in the 
laboratory , lectures, seminars, tutorials, or directed reading) 
including supporting related activities and preparation time. In-
vestigation and research NOT directly related to "the teaching function 
should be accounted for under "Research." 

Research: Investigation and study conducted independently of 
classroom teaching; includes time spent in writing for professional 
publication, and in institutional research and planning. 

Community: Services rendered to local areas3 to the state or nation, 
where such services are rendered at the request of the college, with 
or without charge, or where they provide opportunity for recognition 
of the college because of the individual's service. 

Student: Services provided by the institution in the areas of 
admissions, records, placement, organizational activities, housing, 
health, financial aids, recreation, counseling, and the like. 

Your cooperation in checking your responses for completeness will be 
appreciated. If you have questions regarding the content these will 
be answered at the time of interview and can be accounted for then. 
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A P P E N D I X A-II 

FACULTY/MMNISTRATORS DATA SHEET Part B 

Name Phone: Code: 

T i t le Circle: FT PT 
(As of Mtrj, 1375) 

CHARACTERISTICS OF SERVICES RENDERED AT THIS COLLEGE 

Show usual or average per cent of t ime spent in each Service Area. Categories 
should sum to 100? i f you are a f u l l - t i m e employee, propor t ionate ly less i f you 
are a par t - t ime employee. See De f in i t i ons Before completing t h i s sect ion. 

% of Time Type of Service Use t h i s space fo r comments, i f desi red: 

Managerial 

Ins t ruc t iona l 

__________ Research 

_________ Commun i ty 

Student 

TOTAL 

ACADEMIC BACKGROUND 

Col Iege(s) Attended Oegree Dates Major F ie ld 

Collegiate/Academic Honors; Membership in Honorary Societ ies 

BUSINESS AND PROFESSIONAL RECOGNITION AND ACTIVITIES 

Licenses and C e r t i f i c a t e s Held 

Awards and C i ta t ions 

Current Organizational Memberships 

PRIOR ACADEMIC EMPLOYMENT (Maximum of ten years) 

Dates College Posi t ion Held FT or PT 



195 

APPENDIX A—III 

TRENDS AFFECTING NON-TRADITIONAL EDUCATION Part I 
College faculty and administrators hold unique positions from which to judge 
trends in higher education. You are one of these key people in your college. 
Therefore, th is survey seeks your opinions on a selected group of statements 
re la t ing in par t icu la r to Non-Traditional Education. 

The survey form (see Part I I ) seeks two responses from you to each statement. 
The f i r s t is to give your best judgement of the a t t i tude of a l l of your co-
workers toward the trend. The second ca l ls for you to state how you feel 
personally about the statement. Of course, how you think others f e e l , and 
how you feel about a given trend are apt to d i f f e r considerably. Trust your 
f i r s t react ion, but do read the statements carefu l ly before responding. 

Instructions 

The survey ident i f ies 26 trend statements. To the l e f t and r ight sides of 
the statements are columns of blanks. Complete al l the blanks in the l e f t 
column f i r s t ; then reread the statements and complete all the blanks on the 
r ight side. 

Left hand blanks: in these, using the scale below, record your expectations 
of the degree of acceptabil i ty of each trend statement to the group, i . e . , to 
all other faculty and s t a f f at the college. Please complete this side first. 

Right hand blanks: in these, using the same scale , record your feelings as 
to the degree of acceptabil i ty of the trend statement to you personally. 

STOP! Double check to be sure you have responded to all statements in both 
columns. BUT, DO NOT go back and change your entries. 

Scoring Scale 

The degree of acceptabil i ty is to be expressed by recording a number ranging 
from 1 to 7 in each blank. Use the following scale to r e f l ec t your opinions. 

DESCRIPTIVE TERM VALUE 

Highly Acceptable 7 
Generally Acceptable 6 
Somewhat Acceptable 5 

Equally Balanced 4 

Somewhat Unacceptable 3 
Generally Unacceptable 2 
Highly Unacceptable 1 

Thank you for your help. Have you f i . i led i'n. a l l blanks? Please return in 
the envelope enclosed. 
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A P P E N D I X A - I V ' 

TRENDS AFFECTING NON-TRADITICNAL EDUCATION Part II 
PERSONAL 

1. There w i l l be increased f l e x i b i l i t y of attendance, w i th co l lege 
students being f ree r to come and go over a wider soan of years. _ _ _ _ _ _ 

2. There w i l l be a more heterogeneous co l lege student popu la t ion , 
in terms of t h e i r a b i l i t i e s . 

3. There w i l l be a more heterogeneous co l lege student popu la t ion , 
in terms of t h e i r ages. _ — 

4. There w i l l be a more heterogeneous co l lege student popu la t ion , 
in terms o f t h e i r socio-economic backgrounds. 

5. The acceptance o f the t r a d i t i o n a l l i b e r a l a r t s program by co l lege 
students w i l l lessen. — -

o. Young people w i l l tu rn more to col leges whose programs are more 
responsive to t h e i r se l f -perce ived needs. 

7. There w i l l be an increased emphasis on more f l e x i b l e s t ruc tu res 
(external degrees, off-campus study, u n i v e r s i t i e s wi thout w a l l s ) . 

8. L i fe t ime access to higher education w i l l become more ava i l ab le 
regardless of fami ly income, race or geographic loca t ion . _ _ _ _ _ _ 

9. The federal government w i l l reduce the number and volume of do l l a r s 
in ca tegor ica l a id to col leges and w i l l g ive f i nanc ia l a id d i r e c t l y 
to students to at tend the col lege of t h e i r choice. 

10. There w i l l be a greater pub I ic demand fo r accountabiI i t y and 
e f f i c i e n t business management of pub l i c col leges and u n i v e r s i t i e s . _ _ _ _ _ 

11. There w i l l be an increased emphasis on the e f f i c i e n c y of operat ions 
ana serv ices to o f f s e t cost increases. _ 

12. There w i l l be more p a r t i c i p a t i o n by f acu l t y in the p o l i c i e s and 
decisions o f col leges and u n i v e r s i t i e s . 

13. There w i l l be more p a r t i c i p a t i o n by students in the p o l i c i e s and 
decisions of col leges and u n i v e r s i t i e s . 

14. The facu l t y w i l l gain a greater voice in the se lec t ion of co l lege 
presidents and other admin is t ra t i ve s t a f f members. 

15. Students w i l l gain a greater voice in the se lec t ion of co l lege 
presidents and other admin is t ra t i ve s t a f f memoers. _ 

16. Colleges w i l l provide as many paths t o achieve goals o f students as 
the d iverse ta len ts and in te res ts of students demand. ' 

17. Many new uses of technology and learn ing resources w i l l become more 
common ( e . g . , TV, computer ass is ted i n s t r u c t i o n , video tapes, e t c . ) . , 

18. There w i l l be increasing i n te res t and focus on i n t e r d i s c i p l i n a r y 
courses in the cur r icu lum. 

19. Students w i l l have more f l e x i b i l i t y in terms of fewer general educa-
t i o n requirements fo r a degree. 

20. Students w i l l have more f l e x i b i l i t y in terms of wider choice of 
courses. ^ _ _ _ _ 

21. There w i l I be less emphasis on the concept of majors and minors. 

22. The length of a course w i l l f i t the t ime required to f u l f i l l the 
ob jec t i ves of the course, ra ther than a set t ime (semester or class 
hours) . 

23. A ma jo r i t y of the formal l i be ra l a r t s curr icu lum w i l l be o f fe red 
through independent study. 

24. Connnuing education programs w i l l cont inue to develop and grow a t 
a rapid ra te . _ _ _ _ _ _ 

25. The widespread growth of cooperat ive education (combining classroom 
i ns t r uc t i on wi th periods of off-campus employment) w i l l cont inue. _______ 

26. Relevant academic preparat ion f o r en te r ing the labor market w i l l 
become more s i g n i f i c a n t to co l lege students. 

Code: 
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A P P E N D I X A - V 

INTERVIEW GUIDE Re: NQN-TRADITIONAL EDUCATION 

NB: Rave recorder set up ahead of interview timet if possible. 

Thank you f o r your t ime. The ser ies of in terv iews I am conduct ing now are 
the f i n a l po r t i on of the f i e l d study I am making of f ac to rs a f f e c t i n g non-
t r a d i t i o n a l educat ion. The resu l t s w i l l be reported in the d i s s e r t a t i o n 
I am w r i t i n g a t North Texas State U n i v e r s i t y . Of course, the same ru les 
regarding preserv ing anonymity of respondents apply here as in the w r i t t e n 
rep l i es you have already made. 

As you know, the pres ident has author ized me t o use t h i s co l lege/school 
as a "case in p o i n t " f o r the study of a t t i t u d e s of f a c u l t y and admin is t ra -
t o r s towards n o n - t r a d i t i o n a l educat ion. As a p a r t i c i p a n t in t h i s study 
you have already completed two one-page forms: a Personal Data Sheet, 
and a survey of your opin ions on Trends A f f e c t i n g Non-Trad i t iona l Education. 
The forms are here and we w i l l review them before I ask you some fo l low-up 
quest ions to expand on your views about n o n - t r a d i t i o n a l educat ion in 
genera l , and as they might apply here a t t h i s co l l ege /schoo l . 

To a s s i s t in maintaing accuracy of your response, and to save in terv iew 
t ime, I would l i k e t o use my tape recorder . I f t h a t is agreeable w i th you 
I w i l l t u rn i t on and l e t i t run. 

MAY I USE THE RECORDER? 

BACKGROUND QUESTIONS 

NB: Turn on recorder. — Note time of start. ~ Punch counter for 'zero.' 

"'"his 's (date) , 1975, a (day) I am Mike Mahoney and I am 
a^" fplace) t o in terv iew (name) who is (title) 

at (name of college) 

Good morning (a f ternoon) Dr, Mr, Ms. 
Before we proceed I w i l l repeat what I have j u s t sa id t o you: t h a t the data 
and infor-mation obtained in t h i s in terv iew wi I I be used in such a way as t o 
preserve your anonymity. 

The purpose of t h i s in terv iew is t o expand on your views on Non-Trad i t iona l 
Education as you have already s ta ted them in the survey forms which I have 
here. Let us s t a r t w i th the Personal Data Sheet. 

NB: 

NB; 

DO YOU WISH TO ADD OR CHANGE ANY ENTRY ON THE PERSONAL DATA SHEET? 

AS OF MAY YOU WERE A (FT - PT) EMPLOYEE OF THE UNIVERSITY. HAS THAT 
STATUS CHANGED SINCE THEN, OR WILL IT BE CHANGING IN THE FALL? 
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DO YOU WISH TO ADD OR CHANGE ANY ENTRY ON THE SURVEY OF YOUR VIEWS 
ON ACCEPTABILITY OF TRENDS AFFECTING NON-TRADITIONAL EDUCATION? 

NB: 

Here is a sheet con ta i n i ng th ree d e f i n i t i o n s . I would l i k e f o r you t o 
read and r e f l e c t on these b r i e f l y wh i l e the recorder is turned o f f 

NB: Machine off 

NB: Machine on 

You may want t o keep those d e f i n i t i o n s in f r o n t of you dur ing the balance 
of t h i s in te rv iew and r e f e r t o them before answering l a t e r ques t ions . 

DO YOU HAVE ANY QUESTIONS ABOUT THE DEFINITIONS? 

NB: 

Let us proceed. In your c o l l e g e - r e l a t e d exper ience you may have had some 
contac t w i t h o r exper ience in n o n - t r a d i t i o n a l educat ion which I would now 
l i k e t o exp lo re w i t h you. 

WHAT KIND OF CONTACT, INCLUDING THIS COLLEGE, HAVE YOU HAD WITH NON-
TRADITIONAL EDUCATION AT THE COLLEGE OR UNIVERSITY LEVEL? 

NB: 

NB: 

NB: 

OUT OF YOUR EXPERIENCES OR OBSERVATIONS WHAT DID YOU LIKE OR NOT LIKE 
ABOUT PROGRAMS OF NON-TRADITIONAL EDUCATION? 

APART FROM ANY PERSONAL EXPERIENCE OR OBSERVER ROLE, WHAT HAVE YOU 
HEARD THAT APPEALS OR DOES NOT APPEAL TO YOU ABOUT NON-TRADITIONAL ED? 

IN"GENERAL, WHAT DO YOU FEEL IS THE STRONGEST APPEAL OF NON-TRADITIONAL 
EDUCATION TO THE FOLLOWING GROUPS OF PEOPLE? AND THE WEAKEST APPEAL? 

Young persons (the la tes t high school graduates) 

Adults j us t beginning the i r careers 

Newly married persons 

"Empty nesters" 

Reti rees 

Career changers (those wanting to s ta r t new careers] 
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Programs o f N o n - T r a d i t i o n a l Educat ion can take many forms. They can i nvo l ve 
unusual schedules o f c l asses ( n i g h t s , a l l day Sa tu rdays , a l l weekend); they 
can be he ld a t c o u n t l e s s numbers o f p laces o t h e r than on-campus ( i n f a c t o r i e s , 
h o s p i t a l s , museums, I i b r a r i e s , p u b l i c s c h o o l s , a r e c r e a t i o n c e n t e r , c i t y h a l l ) ; 
they can focus on areas o f l e a r n i n g no t d e a l t w i t h in t h e conven t i ona l c o l l e g e ; 
and they may recogn ize a wide v a r i e t y o f degree and non-degree p l a n s , as we l l 
as g i v i n g c r e d i t f o r e x p e r i e n t i a l l e a r n i n g and o n - t h e - j o b t r a i n i n g . 

NB: 

NB: 

NB: 

WHAT WOULD BE YOUR REACTION TO WORKING IN SUCH A PROGRAM? 

WHAT WOULD BE THE IMPLICATIONS FOR YOUR PERSONAL LIFE? 

DO YOU FEEL THAT PEOPLE WORKING IN SUCH A PROGRAM SHOULD BE PAID LESS, 
THE SAME, OR MORE THAN THEIR COUNTERPARTS DOING THE SAME WORK FOR THE 
SAME NUMBER OF HOURS IN A CONVENTIONAL PROGRAM? 

ASSUMING PROPER ADMINISTRATION OF THE NON-TRADITIONAL EDUCATION PROGRAM, 
DO YOU EXPECT THAT THE STUDENTS WILL LEARN LESS THAN, AS WELL AS, OR 
BETTER THAN THE STUDENTS IN THE CONVENTIONAL CLASSES? 

NB: 

Let us now c o n s i d e r how a broad program o f n o n - t r a d i t i o n a l educa t i on migh t 
a f f e c t t h i s u n i v e r s i t y . To s t a r t , w i l l you p lease rev iew t h e d e f i n i t i o n s 
of t h e f i v e s e r v i c e c a t e g o r i e s named on t h e Personal Data Sheet . 

IN YOUR OPINION, HOW WOULD EACH OF THESE SERVICE AREAS BE AFFECTED BY 
INSTITUTING A BROAD PROGRAM OF NON-TRADITIONAL EDUCATION AT THIS COLLEGE? 

NB: 

NB: 

WHAT ISSUES, OR PROBLEMS, WOULD HAVE TO BE RESOLVED AT THIS COLLEGE 
BEFORE THE SCHOOL COULD MAKE A FULL-FLEDGED COMMITMENT TO A BROAD 
PROGRAM OF NON-TRADITIONAL EDUCATION? 

WHAT WOULD YOU CONSIDER TO BE THE GREATEST STRENGTHS OF THE COLLEGE, 
THAT IS, IF IT WERE TO MOVE FORWARD ON A BROAD PROGRAM OF NON-TRADITIONAL 
EDUCATION? (Identify up to four.) 

NR: 
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m. 

NB: 

FROM THE LIST OF FACULTY AND STAFF AT THIS UNIVERSITY, PLEASE 
SELECT UP TO FIVE PERSONS WHOM YOU FEEL WOULD BE MOST INFLUEN-
TIAL IN DECIDING WHETHER OR NOT TO PROCEED WITH A BROAD PROGRAM 
OF NON-TRADITIONAL EDUCATION AT THIS COLLEGE/UNIVERSITY. 

FROM THE SAME LIST, PLEASE SELECT UP TO FIVE PERSONS WHO COULD 
MOST INFLUENCE THE SUCCESS OR FAILURE OF SUCH A PROGRAM IF IT 
HAD BEEN APPROVED FOR IMPLEMENTATION. 

IN THE TIME REMAINING WOULD YOU LIKE TO OFFER ANY OTHER COMMENTS 
ABOUT NON-TRADITIONAL EDUCATION, OR ITS POSSIBLE DEVELOPMENT AT 
THIS UNIVERSITY? 

NB: 

Thank you f o r your help. I f i need t o get in touch w i th you in the near 
f u tu re regarding t h i s s tudy, may I c a l l you a t the number given on the 
Personal Data Sheet? 

NB: Machine offt noting time and date. 
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APPENDIX B 

Dear Colleague 

Would you please take a few minutes from your busy schedule to assist me in 
a research project? If you will, I shall be ever-so-grateful. Now, let me 
explain. My project includes several colleges in the North Central Texas 
region. The focus of the project is on faculty and staff attitudes toward 
current trends in higher education. Frankly, I need your personal opinion 
on these trends. You are in a strategic position to judge their impact. 

The trends selected for study relate either in a general way or in specific 
context to what is being called "non-traditional education." The term it-
self eludes precise definition. However, the following are found among the 
examples of what some colleges cite to show that their programs are non-
traditional. 

++ evening class schedules as broad and complete as daytime schedules 
++ week-end college classes (begin Friday night; end Sunday afternoon) 
++ college credit for certain types of life experiences 
++ home-study courses via educational-TV (like KERA-TV) 
++ college administrative offices maintaining regular evening hours 

(e.g., registrar, admissions office, financial aids) 
++ student counseling and guidance services available regularly during 

evenings and on weekends 
++ highly-flexible programs to permit (even encourage) students to 

"stop-out" for one or more terras before resuming studies 
++ credit and non- credit courses oriented to adult leisure-time 

interests or to special needs of retirees 

Two one-page survey forms are enclosed; please read the attached instructions 
through before completing each form. One form requests some background in-
formation about yourself. Hie second solicits your views on twenty-six trends. 

Please furnish all the information requested (omissions confuse tabulation!). 
Of course, if you are uncertain about your response, add an explanatory note. 
Then, I can call you later. On the trends foim reference is made to "co-workers.' 
This teiro is meant to include all of those faculty and staff with whom you have 
fairly frequent contact, people whose opinions you hear or sense. 

The administration of this college has kindly supported my making this field 
study. In return, I have pledged to all concerned complete anonymity in the 
identification of the institution and of indiviAiaig--whptt1p-r fry nany* or title. 

Could you--would you--please, take time to respond now, and post your forms to 
me by return mail in the envelope enclosed? Your help is deeply appreciated. 

Sincerely, 

V. L. Mike Mahoney // 
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APPENDIX C 

VALIDATION PANEL FOR MODEL ANALYZING 

INSTITUTIONAL READINESS FOR 

NON-TRADITIONAL EDUCATION 

L a r r y D. A d a m s , C h a i r m a n , Depa r tmen t of Soc io logy , T e x a s 

C h r i s t i a n U n i v e r s i t y , F o r t Wor th , T e x a s 

S a r a h C i u f f a r d i , A s s o c i a t e Dean , the Evening C o l l e g e , S o u t h e r n 

Methodis t U n i v e r s i t y , D a l l a s , T e x a s 

Flelen L. H a r k n e s s , D i r e c t o r of Continuing Educa t ion , Un ive r s i t y 

of P i a n o , P i a n o , T e x a s 

Byron W. M e d l e r , A s s o c i a t e P r o f e s s o r of C o u n s e l o r Educa t ion , 

North T e x a s S t a t e Un ive r s i t y , Denton, T e x a s 

M a r y El len Wr igh t , A d m i s s i o n s O f f i c e , Gradua t e M. B . A . 

P r o g r a m , School of B u s i n e s s A d m i n i s t r a t i o n , S o u t h e r n 

Methodis t U n i v e r s i t y , D a l l a s , T e x a s 
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A P P E N D I X D 

SURVEY FORMS VALIDATION REPORT 

for 

NON-TRADITIONAL EDUCATION SURVEY 

To: 

This is to request your assistance in the validation of the enclosed 
survey forms. They will be used in conjunction with a study of faculty/ 
staff perceptions of and attitudes toward non-traditional education. The 
field study will be conducted at small, private, liberal arts colleges in 
the North Texas area. This study is one element being used in the devel-
opment of a procedural and methodological model for evaluating institu-
tional readiness to commit itself to an on-going program of non-tradi-
tional education. 

Three sets of forms are included for your review. Two sets, to be 
used in Phase One of the field investigation, require written response; 
these are the Personal Data Sheet and the Trends Affecting Non-Traditional 
Education. In Phase Two, a four-page Interview Guide will be used to 
insure uniformity of problem-describing and of question-asking in the 
tape-recorded, oral interviews of faculty and staff. 

The twenty-six trend statements have been drawn from a previously 
validated set of 105 such statements prepared by Walter Brake in 1973-
1974. These trends need to be checked primarily for clarity, rather than 
for scope or content. In all other instances the instructions, the 
statements, and the questions need to be checked for scope, content, 
and clarity. 

Would you please record any questions or suggestions on the forms 
and return them with this cover sheet? If you are of the opinion that 
no' changes are required, please so indicate below. And, of course, 
please sign and date your reply. 

Thank you for your help. 

V. L. Mike Mahoney 
3221 Cockrell Avenue 
Fort Worth, Texas 76109 

Phone: (817) 921-2400 

Adult/Continuing Education 
210 Highland Hall 
North Texas State University 

Phone: (817) 788-2043 

No changes suggested or required. 

See forms for suggested changes. 

Signature Date 
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