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This study focuses on the problems of international 

students as perceived by both international students and 

faculty in a public university. The major purposes of the 

study are to determine if there are significant differences 

in perceptions of the problems of international students 

between international students and faculty members, between 

groups of international students, and between groups of 

faculty members. 

A modification of an international student problem 

inventory instrument was used to collect data from 371 

international students and 316 faculty members. Thirteen 

hypotheses were tested using frequency and percentages, 

analysis of variance, multivariate analysis of variance, and 

univariate analysis of variance, as required according to 

the data collected and the hypothesis being tested. 

A major finding of this study is that there were 

statistically significant differences between the per-

ceptions of faculty and international students in regard to 

the problems of international students. The problems of 

international students as pereived by faculty were not only 

greater in number but also by degree of intensity. 



Primarily, faculty perceived the greatest problem areas of 

international students as being the English language, social 

and personal problems, and financial problems. According to 

the international students, their greatest problem areas 

were financial, placement (which is related to the financial 

area), the English language, and academics. Social and 

personal problems were not of relatively high concern to 

these students. 

Among the conclusions drawn from the data findings are 

that the relationship between international students and 

faculty members appears to be adversely affected by 

communication problems and cultural differences. Faculty 

attitude appears to reflect the notion that these are 

problems that international students should solve, not 

problems to which faculty should accustom. Furthermore, the 

financial arrangements and the English language background 

of the majority of international students appear to be 

inadequate to meet their needs and the demands of American 

higher education. 
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CHAPTER I 

INTRODUCTION 

International students come to the United States with 

both hopes and fears. They hope to obtain a degree, 

increase their knowledge, and gain cultural depth and 

association. They also come with fears of academic failure 

rejection, alienation, and the anticipation of the unknown. 

Upon first contact with international students, many 

Americans see them as unique. Before long, however, the 

viewpoint of the unique person begins to vanish and the 

demand for conformity begins to increase as Americans 

gradually change their perceptions of the international 

student from that of a unique individual to that of a person 

who is different, strange, hard to understand, difficult to 

deal with, and nonconforming (6, pp. 146-148). 

At the same time, the international student develops a 

feeling of inadequacy. He experiences a diminished sense of 

personal worth and a loss of identity (9, pp. 1-2). These 

feelings are experienced by international students both in 

and out of the classroom. Adjustment to the university 

classroom environment and to campus life is a problem even 

for American students; understandably, it is much more 

difficult for the international student who is used to a 

different educational system in addition to different 



customs, traditions, and language (5, p. 304). The 

problems encountered in the university, combined with 

adjustment problems in the outside community, represent a 

stumbling block for the international student's desire to 

achieve his academic goals. Academic success, and the 

concomitant achievement of academic goals, is the basic 

reason for the international student's presence in the 

United States (4, pp. 107-108). Therefore, it may be said 

that university professors are in a natural position to help 

international students to accomplish their goals. Klineberg 

and Hull (4, p. 174) conclude that international students 

who are satisfied with their academic performance report 

favorable opinions of local people. Unlike dissatisfied 

students, they report only medium difficulties in making 

social and psychological adjustments. 

The relationship with one's professors is important to 

any student. It is, however, of particular importance to 

the international student since it is one of the few 

structured relationships that he might develop without 

having to cope with new social rituals with which he is as 

yet unskilled. According to Deutsch (2, p. 157), there is a 

wide gap between professors' interest in and support of 

international education and the teaching of international 

students and the factual information they have about them. 

Given the importance of professors to the well-being of 

international students, it is necessary for professors to 



have a clear perception of the problems of international 

students. Spaulding and Flack (8, p. 76), in their review 

and evaluation of research on international students, 

conclude that there is a lack of and need for studies that 

compare students' opinions with those of the academic and 

social community surrounding them. Al-Saffar (1, p. 1) 

asserts that a university which accepts international 

students is generally expected to accept the responsibility 

for assisting them in their academic and non-academic 

adjustment and adaptation. Adequate resources, however, may 

not be available to research the nature and extent of 

problems faced by an institution's international student 

population. This study attempts to clarify the perceptions 

of such problems by both international students and their 

professors so that both parties may gain the most from their 

relationship. The knowledge added by this study will also 

aid student services offices to deal more effectively with 

the problems of international students. 

Statement of the Problem 

This study is concerned with the problems of 

international students as perceived by both the inter-

national students and faculty in a public university. 

Purpose of the Study 

The purpose of this study is to determine if there are 

significant differences in the perceptions of the problems 



of international students (a) between international students 

and faculty members, (b) between groups of international 

students, and (c) between groups of faculty members in a 

public university. 

Research Questions 

Based on the problem and purposes of this study, the 

following research questions are utilized. 

1. What are the problems of international students as 

perceived by the international students themselves? 

2. What are the problems of international students as 

perceived by faculty members? 

Hypotheses 

In order to analyze the data collected and to fulfill 

the purpose of this study, the following hypotheses are 

tested. 

1. There will be no significant differences in the 

perceptions of problems between international students and 

university professors. 

2. There will be no significant differences in the 

perceptions of problems among international students who are 

less than 20 years of age, 20 to 25 years of age, 25 to 30 

years of age, and over 30 years of age. 

3. There will be no significant difference in the 

perception of problems between male and female international 

students. 



4. There will be no significant difference in the 

perceptions of problems between single and married 

international students. 

5. There will be no significance difference in the 

perceptions of problems between graduate and undergraduate 

international students. 

6. There will be no significant difference in the 

perceptions of problems among international students in the 

schools and colleges of education, arts and sciences, 

business, music, and home economics. 

7. There will be no significant difference in the 

perceptions of problems between international students whose 

first language is English and all other languages. 

8. There will be no significant difference in the 

perceptions of problems among international students who 

have been in the United States for less than 1 year, for 

between 1 to 2 years, for betweeen 2 to 4 years, and for 

more than 5 years. 

9. There will be no significant difference in the 

perceptions of problems between international students who 

had previous exposure to Western culture through travel to 

the united states or western Europe prior to becorrtifiQ a student 

in the U. S. and those who had no previous travel exposure. 

10. There will be no significant difference in the 

perceptions of problems between international students who 

are sponsored and students who are not sponsored. 



11. There will be no significant differences in the 

perceptions of problems among international students from 

different countries; a minimum of ten responses per country 

is required for a country to be included in this comparison. 

12. There will be no significant differences in the 

perceptions of problems of international students among 

faculty members grouped according to the amount of contact 

with international students. [Faculty are grouped according 

to (a) no in-class contact or advising, (b) minimal in-class 

contact advising, (c) some in-class contact advising, and 

(d) extensive in-class contact advising]. 

13. There will be no significant differences in the 

perceptions of problems of international students among 

faculty members grouped according to the college or school 

in which they teach. 

Significance of the Study 

The study is significant for the following reasons. 

1. The study will contribute to the literature in the 

area of international students, specifically by introducing 

the perceptions of professors concerning the problems of 

international students, which is a variable not extensively 

treated in the relevant literature. 

2. The study will provide research data that may help 

establish basic assumptions for future investigations of the 

topic. 



3. The study can help give direction to methods, 

programs, or devices implemented for the purpose of 

addressing the needs of international students. 

4. The information generated by this study will help 

both faculty members and international students to identify 

with greater accuracy the differences that exist in their 

perceptions of the problems of international students. It 

may also lay the groundwork for the necessary changes in the 

behavioral approach of either group toward the other. 

5. Finally, this study may allow international 

students to maximize the benefits of their interactions with 

professors. 

Limitations of the Study 

This study is limited to the population of inter-

national students enrolled at North Texas State University 

and the faculty of the same university. 

Definition of Terms 

Throughout the study, certain words and phrases are 

used with special meaning. Some of these are defined below. 

Others are defined as they appear in the text of the study. 

An international student is any student who is a 

citizen of a country other than the United States of 

America. This term is used interchangably with "foreign 

student." 
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International students' perceived problems are any area 

indicated as a problem in the International Student Problem 

Inventory [ISPI] (3). 

A sponsored student is any international student who 

receives financial support on a regular basis from a source 

other than self or family. 

Basic Assumptions 

In carrying out this investigation, the following basic 

assumptions are made. 

1. The International Student Problem Inventory [ISPI] 

(3) covers reasonably well the range of problems faced by 

international students in United States public universities. 

2. The international students have unique educational, 

social, and psychological problems that need to be examined. 

3. The professors in public universities do not have a 

clear or accurate perception of the problems of 

international students. 

The Survey Instrument 

T h e International Student Problem Inventory (ISPI) by 

Hart (3) is used to identify the problems of international 

students in this study. The ISPI is a modified form of the 

Michigan International Student Problem Inventory (MISPI) 

that was developed by Porter (7) in 1962. The MISPI 

consists of 132 statements, under eleven sub-scales that 



correspond to certain student personnel services. Spaulding 

and Flack (8)r in The World's Students in the United States: 

A Review and Evaluation of Research on Foreign Students, 

indicate that with the exception of the MISPI, little effort 

has been expended to develop a standardized or replicable 

methodology to identify the problems of international 

students. 

Procedures for Data Collection 

Name and address labels of international students were 

obtained from the Computing Center of North Texas State 

University through the International Programs Office. A 

list of faculty names, and the departments in which they 

teach, was obtained from the office of the vice president 

for academic affairs. Out of 1,436 total international 

student population, 990 were randomly selected to receive 

the questionnaire. A total of 371 responses was completed 

and returned. The questionnaire was also mailed to all 721 

faculty members at the university. A total of 316 responses 

was completed and returned. All data gathered are used in 

the final analysis. 

Procedures for Data Analysis 

The data gathered were coded and processed by the North 

Texas State University Computing Center. Methods of 

descriptive statistics (mean, standard deviation, and 

analysis of variance) are used for data analysis. The 
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Hotelling's test of multivariate analysis of variance 

is used to determine significant differences between or 

among the groups under study; if the test results are found 

to be significant at the .05 level, univariate analysis of 

variance is used for further analysis. Item-by-item 

analysis and correlation between the dependent variables are 

also performed. 

Organization of the Study 

This study consists of five chapters. Chapter I has 

presented the introduction, statement of the problem, the 

purpose of the study, the research questions, the hypotheses 

of the study, the instrument, and procedures for data 

collection and analysis. Chapter II contains a review of 

the relevant literature, and Chapter III describes the 

methodology used in the study. The data results of the study 

are presented in Chapter IV. Chapter V contains the 

summary, discussion of data findings, conclusions, and 

recommendations for further research. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

The review of relevant literature for this study is 

presented in three parts. First is a brief description of 

the purposes of student and other forms of educational 

exchange to the United States government, to American higher 

education institutions, and to international students 

themselves. The second part includes a brief presentation 

of faculty opinion on international students. The third 

part is an overview of the problems of international 

students as described in the literature. A summary 

concludes the chapter. 

The Purposes of Student and Other Forms of Educational 
Exchanges to the United States Government, to 

American Higher Education Institutions, 
and to International Students 

Purposes of the United States Government 

According to the American Council on Education, the 

first federal legislation to address the purposes of student 

and educational exchange programs was the United States 

Information Act of 1948, which described such exchanges as a 

way to enhance "mutual understanding between the people of 

the United States and the people of other countries" (1, p. 

26). The second piece of legislation, the Mutual Education 

13 
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and Cultural Exchange Act of 1961, enacted legislation for 

the Fulbright programs. It further expressed the purposes 

of educational exchange as a way to promote 

educational and cultural interests, international 
cooperation for educational and cultural achievement, 
and assistance in the development of friendly, 
sympathetic, and peaceful relations between the United 
States and other countries of the world (1, p. 27). 

The third federal legislation that spoke to such 

purposes was the Foreign Assistance Act of 1961 which 

established the Agency for International Development (AID) 

and which sponsors training programs in the United States and 

abroad to "promote the economic development of less 

developed friendly countries and areas . . ." (1, p. 27). 

With the increase of world interdependence and the view that 

U: S. national problems have an international dimension, it 

becomes clear that dealing with such problems requires 

international cooperation. This realization prompted the 

passage of the International Education Act of 1966. This 

act points out several purposes for student exchange and 

other forms of educational exchange that are still relevant. 

The Congress hereby finds and declares that a 
knowledge of other countries is of the utmost 
importance in promoting mutual understanding and 
cooperation between nations; that strong American 
educational resources are a necessary base for 
strengthening our relations with other countries; that 
this and future generations of Americans should be 
assured ample opportunity to develop to the fullest 
extent possible their intellectual capacities in all 
areas of knowledge pertaining to other countries, 
peoples and cultures . . . . (10, p. 6). 
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These four acts represent the general perception of the 

United States government of the purposes of educational 

exchange including the presence of international students on 

American campuses. DuBois (8, p. 12) points out that U. S. 

policies regarding international education serve also as an 

instrument of foreign policy and of national interest. 

Purposes of Higher Education Institutions 

Hess states that "by definition 'Universitas* means 

university, and the early appearance of the term University 

testifies to the awareness that all intellectual interests 

have global roots and must be treated from the perspective 

of humanity as a whole" (14, p. 1). Swift (35, p. 35) 

concurs with Hess; in today's world universities and 

colleges should aim at broadening the thinking dimensions of 

students, for universities are among the first truly 

international institutions in the world. 

In its annual report on international educational 

exchange for 1982-1983, Open Doors (16, p. 1), the Institute 

of International Education stated that 2,529 U. S. 

institutions enrolled international students and that 

336,985 international were in attendance at these 

institutions. Among the issues with which Jenkins (17) deals 

is the institutional policy formulation in justification of 

the increased presence of international students on American 

campuses. He found that most universities that enroll 

international students expressed their purposes of doing so 
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in forms of commitment:s to international education 

interchange; however, few institutions are completely 

successful in fulfilling their declared intents and 

purposes. In many cases such commitments are vague and 

basically serve to give the university an international 

outlook and to please those who are involved in the 

institution's international activities. Jenkins cites a 

1978 statement made by the president of the University of 

Southern California, J. R. Hubard, as one of the most concise 

statements of purpose in recognition of the importance of 

international students on American campuses. Hubard says, 

We believe that international education must be based 
on a campus recognition that international students are 
an important element of our total activities. We see 
the presence of foreign nationals as an opportunity to 
expand the vistas of our domestic students, and as a 
means of enriching most of our curricular and research 
activities (17, p. 23). 

Relating to President Hubard's statement regarding the 

expansion of the domestic student's vistas, Spaulding and 

Flack (33), in their extensive review of research and 

literature on international students, affirm that in 

universities which enroll significant numbers of 

international students and where opportunities for 

interaction are provided, American students gain knowledge 

and insights about other countries that would not have 

developed if it were not for the presence of international 

students on campus. Such U. S. students also developed a 

more international viewpoint toward world affairs and 
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concerns (33, pp. 312-313). shafer and Dowling (31), in 

their study to determine the impact of foreign students on 

those American students who have had the greatest amount of 

contact with them, conclude that friendship with foreign 

students led American students to re-think their positions 

on national and domestic issues. In some cases, American 

students altered their future plans as a result of their 

contact with foreign students (31, p. 22). 

Many universities may not address international 

education and international students in their policy 

statements but may describe their purposes in objectives 

such as "enriching the educational environment, furthering the 

universitality of the institution, assisting other countries 

in development, and helping qualified students achieve 

educational goals" (24, p. 1). Some of the probable but not 

publicized purposes are filling certain classrooms, using 

international students as relatively inexpensive teaching 

and research assistants, and enrolling international students 

for the income generated from their tuition and fees (17, 

p. 23). 

Purposes of International Students 

Selltiz and others' (30) study of attitudes and social 

relations of foreign students in the United States states 

that the purposes as revealed by the international students 

included in their study were (a) to obtain a degree and 
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training in some specific field, (b) to get a general 

education, and (c) to live abroad and learn about another 

country; some students also wanted to get away from undesirable 

situations at home (30, p. 41). In a report prepared by the 

National Association for Foreign Students on the relevance 

of U. S. education to students from developing countries, it 

is pointed out that many international students believe that 

earning a degree from an American institution, and the 

concomitant knowledge of American culture, will give them an 

advantage in finding better jobs in their home countries 

(25, p. 18). 

From the study that Rao (28) conducted on the attitudes 

and intentions of foreign students in the United States, 

Australia, Canada, and France, it is reported that students 

consider the purposes and benefits of study abroad as 

training abroad superior, facilities abroad superior, 
wider choice of fields, more professional contacts, 
prestige of foreign training, prestige of foreign 
degree, marketability of foreign degree, gain of 
practical experience, scholarships from abroad, avoid 
family pressures, more political freedom, more personal 
freedom, and the opportunity to work and study (28, pp. 
56-57). 

To the native countries, having their young students abroad 

is an investment in human capital, the return of which 

mainly benefits their countries' development and national 

interest in the broadest sense (6, pp. 79-80). 

From the preceding discussion, it is logical to surmise 

that the achievement of the academic goals of international 

students is the single most important factor in fulfilling 
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the purposes of all those involved in international educa-

tion. By extrapolation, university professors may be placed 

at the heart of this process since they have the most in-

fluence on the academic experience of international 

students. The next segment of this review focuses on the 

opinions of faculty about international students. 

Faculty Attitudes toward International Students 

Although accommodating foreign students in American 

institutions is not new, one factor gives new significance 

to the process. This factor is the rapid increase in the 

number of international students. This increase presents a 

challenge to higher education institutions, and particularly 

to faculty who are responsible for teaching international 

students. According to Griffin (11) this responsibility 

calls for more faculty awareness and understanding of the 

unique needs and problems of internatinal students. 

Open Doors (16, p. 1), by the Institute of 

International Education, reports that 134,959 internationals 

were enrolled in American institutions for the 1969-1970 

academic year; by 1982—1983, this number of international 

students had increased to 336,985. This increase produced 

changes in faculty attitude toward international students 

and international education in general. The following two 

studies provide a contrast and illustrate such attitudinal 

changes. 
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The first study was conducted in 1970 by Deutsch (5) 

and reported in International Education and Exchange; A 

Sociological Analysis. The purpose of the study was to 

inquire into professors' experiences and attitudes concerning 

international activities in regard to foreign students, 

foreign scholars, American students or faculty abroad, and 

other international education activities. The study employed 

a simple population of 213 professors from several 

institutions. The data indicate considerable support for 

international education activities. Most professors 

believed that colleges and universities have a definite role 

to play in the enhancement of international education and 

world affairs, both on- and off-campus (5, pp. 136-137). 

In regard to international students, 94 per cent of the 

faculty surveyed favored bringing international students to 

the United States. While 60 per cent favored an increase in 

the number of incoming students, the remaining 40 per cent 

either thought the current number was right or were 

undecided. Most of faculty surveyed stressed very heavily 

the contribution toward international understanding as a 

rationale for the presence of international students on 

American campuses. The faculty also emphasized the one—way 

contribution made by American institutions to the students 

and their countries (5, pp. 146-149). More than one-half of 

the faculty advocated special tutoring as a service to 

international students. Only 9 per cent, however, supported 
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special examinations, while 22 per cent advocated special 

examination-grading procedures for internationals, and 14 per 

cent supported special consideration for foreign students in 

final grading. These findings suggest that a vast number of 

faculty members give special academic treatment to 

international students in one way or another (5, p. 151). 

Professors judged international students as superior to 

American students in motivation and comparable to American 

students in interest in their subjects; however, the faculty 

rated American students as superior to international 

students in verbal expression, writing ability, and 

comprehension. In spite of the apparent support of faculty 

international students, faculty lacked the information 

necessary to deal effectively with the students' problems 

(5, pp. 155-157). 

Since the early 1970s, the number of international 

students has almost tripled. This increase has led to 

changes in attitude among faculty and administrators of 

higher education institutions. In 1983, Barber (3), of the 

Institute of International Education, surveyed 1,491 two-

year and four—year public institutions of higher education to 

determine policy changes regarding international students. 

The survey results indicate that 57 per cent of all 

ifstitutions wanted to limit the admission of foreign 

students, and 40 per cent had raised the Test of English as 

a Foreign Language (TOEFL) score requirement as a means of 
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doing so. Since 1981, 10 per cent of the institutions 

reported pressure to reduce services to foreign students, 16 

per cent had reduced their financial aid, and 30 per cent 

reported increasingly stringent and different admission 

requirements for foreign students as compared to those for 

native students when TOEFL scores were not considered (3, 

PP. 1-13). 

Also in 1983, the Institute of International Education 

(9) conducted another research project on foreign student 

policy formation. The findings reflect a negative shift of 

attitude toward international students in contrast to the 

findings of the 1970 study by Deutsch. In this 1983 H E 

research reported by Goodwin (9), interviews concerning 

foreign student policy formation were held with 182 faculty 

members and administrators at 20 U.S. universities. Pre-

liminary discussions were also held with officials of the 

Institute of International Education, National Association 

for Foreign Student Affairs, American Association of 

Colleges for Teacher Education, American Council on Educa-

tion, Association of State Colleges and Universities, U. S. 

Senate Budget Committee, Association of University 

Professors, and the U. S. International Communication Agency. 

The interviewees fell into three attitudinal categories: 

those who welcomed international students, those who viewed 

them as a temporary aid for declining enrollment, and those 

who did not want international students for any reason. 
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International students were low on most lists of priorities. 

With a few notable exceptions, most institutions had not 

thoroughly considered the academic and organizational issues 

associated with enrolling large numbers of international 

students. The views expressed by faculty were indicative of 

the generally passive and at times negative attitudes toward 

international students. 

Faculty who had been or were currently involved in 

international projects were the most supportive of the 

presence of international students. Other advocates of 

international students were faculty who had substantial 

overseas experience and faculty who perceived a professional 

self—interest in the presence of international students; 

these supporters, however, were not in the majority. The 

research team reveals that many faculty had an underlying 

antipathy for international students. Three main reasons 

were emphasized by faculty for this antipathy. First, 

international students are a product of different 

educational systems and cultures. Many faculty described 

international students in terms such as "inscrutable," and 

they admitted an inability "to penetrate a degree of reserve 

far less common among U. S. students" (9, p. 10). Faculty 

assumed a passive role and were reluctant to deal with this 

perceived quality. 

The second reason is faculty unwillingness to dedicate 

the extra time and attention needed to teach international 



24 

students effectively and to understand their special needs. 

Many faculty members expressed the opinion that interna-

tional students retard the educational process at all levels 

by requiring more time and help to learn. The third reason 

is that international students represent undesirable traits 

to American faculty. Passivity in the classroom, 

unwillingness to accept objective grading, and slowness to 

react to classroom discussions (even to faculty jokes) were 

among the annoying behaviors listed by faculty. A wide 

variety of deprecating analogies were used by faculty to 

describe international students in their classes ["wet 

noodles soaking up anything you pour over them"; "bazaar 

merchants haggling over grades"] (9, pp. 9-10). The 

research team concluded that, with some notable 

counterexamples, most institutions need to make a detailed 

assessment of the educational, economic, political, and 

organizational issues associated with the presence of 

foreign students on their campuses (9, p. 40). 

Comparing the findings of these two studies, the 

polarization of the problems of international students and 

faculty attitudes toward them can be partially attributed to 

the continued increase of international students on American 

campuses. As indicated in the literature, the traits and 

qualities attributed to international students by faculty, 

and consequently used as rationale for their antipathy, do 

exist for the most part. However, what needs to be 
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communicated to faculty are the reasons behind what are 

perceived as the problems and undesirable qualities of 

international students. 

Mestenhauser points out the popular assumption that 

cultural deprivation produces cognitive "deficit" (22, p. 

122). He also notes that the same assumption applies to 

minority students in America but to a lesser degree than it 

does to international students (22, pp. 122-123). In regard 

to learning styles, Brislin (4) points out that the traits 

attributed to international students and abhorred by faculty 

are learned behaviors that are acceptable, even probably 

mandatory or proper, in the cultures of international 

students. In many cultures, students learn by rote 

memorization and they are expected to repeat the material on 

tests. Once they are enrolled in an American university, . 

however, they are at a disadvantage since professors expect 

them to "reflect upon and interpret material" (4, p. 130). 

Another valued trait in many cultures is complete deference 

to authority. In such cultures, the words of instructors 

are accepted as fact, and to question a presentation by a 

professor is unthinkable. Upon arrival in U. S. classrooms, 

these students who have such cultural backgrounds are 

suddenly expected to interact with professors. These 

students are also dismayed to discover that they are 

expected to be creative and original in their thought 

processes; their tradition of total deference has not 
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prepared them for this type of thinking and learning (4). 

Another common disadvantage for most international 

students is their lack of understanding the nature of 

constructive criticism that is natural to American 

professors and students. Students from many cultures are 

not used to the fact that classmates may criticize each 

other in class and yet be very friendly outside of class. 

Such students are the products of cultures in Asia, the 

Middle East, and the Pacific, among others. In these 

cultures the roles of critic and friend are distinct; 

friends do not criticize each other, particularly not in 

group situations, where others can hear. To these students 

a professor's criticism is taken as a personal condemnation, 

while a criticism by a class-mate is viewed as a sign of 

rejection. In both cases, such students may perceive 

criticism as a denial of status, which could lead to 

reactive feelings of isolation and withdrawal (4). 

Many international students are bashful about 

expressing themselves, especially in English. Another 

problem that is particularly relevant to international 

graduate students is that many cultures consider knowledge 

as open and shared; students learn ideas but do not 

necessarily make an effort to learn the names of those who 

developed them. They might liberally quote from the works 

of others without citation and inevitably be accused of 

plagiarism. Brislin concludes that despite the differences 
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international students are adaptable to the American 

learning style. This uneasy transition can be facilitated 

by an understanding faculty and cooperative administrators 

who are willing to act on the premise that international 

students have special needs and require special attention 

(4, pp. 128-133). 

Rogers (29, p. 7) concludes that studies done on the 

relevancy of American curricula, particularly at the 

graduate level, to foreign students from developing 

countries has contributed to a growing awareness that the 

academic difficulties encountered by foreign students are 

to a large extent caused by inadequate communication among 

themselves, faculty, and others with whom they are 

associated in their academic pursuits. The success of 

foreign students can be substantially enhanced through open 

communication with an understanding faculty and academic 

advisors who are willing to spend the extra time to deal 

effectively with foreign students. Since many foreign 

students are not accustomed to an open relationship with 

their professors and academic advisors, the latter should 

take the initiative and help the students overcome initial 

communication difficulties (29, pp. 8-9). 

In a handbook published by the International Student 

Committee at the University of Kentucky, Lexington (36), the 

^ l ° w i n g observations and suggestions were made available to 

faculty and academic advisors of foreign students. The 
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handbook points out that dealing with foreign students and 

advising them is more difficult than doing the same with 

U.S. students because foreign students come from different 

cultures that also have different educational systems. In 

many cases such students have different expectations and 

academic objectives. This suggests that advising and 

teaching foreign students is a major, sensitive 

responsibility which requires a specialized knowledge that 

some faculty members may not have had the opportunity to 

develop—knowledge of the different cultural and educational 

backgrounds of foreign students and of the special problems 

they face in adjusting to the American educational system 

and the American way of life. The handbook (36) suggests 

that departments which enroll a large number of foreign 

students might assign a faculty member who has overseas 

experience, an interest in, and empathy with the problems of 

foreign students to serve with the title of academic 

counselor for foreign students. In addition to advising 

foreign students, the role of this person could also include 

orientation of the department's faculty to the unique 

qualities and problems of foreign students and possible ways 

of dealing with them. 

The handbook (36) warns that faculty should expect to 

face a variety of problems in dealing with foreign students 

in their classes. Of utmost importance is the inability of 

many foreign students to use the English language adequately 
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for academic purposes. For most of these students, their 

ability to communicate in English improves with time. Some 

students may lack facility in oral communication but be 

able to handle written academic assignments. Others may 

continue to have trouble and remain at a disadvantage since 

many foreign students are hesitant to admit that they do 

not understand. In addition to the direct impact on the 

academic performance of foreign students, communication 

difficulties serve to polarize cultural differences and to 

hinder students' adjustment process. 

The handbook (36) points out that problems will often 

occur when students and faculty attach different priorities 

to different expectations due to lack of communication. 

Faculty and academic advisors should be specific and clear 

in expressing their expectations and instructions in order 

to avoid miscommunication. Since many foreign students are 

not used to an open relationship with their instructors, 

faculty members and academic advisors should encourage these 

students to feel free to discuss problems and to seek help. 

Such a relationship should be encouraged in and out of the 

classroom. It is almost inevitable that some faculty 

members may be bothered by demonstrative displays of respect 

from foreign students, while others may resent the 

expectations of foreign students for a more dependent and 

demanding relationship. In most such instances, the foreign 

student is trying—in the only way he knows—to please the 
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professor and build a relationship with him. Being the 

other party of the relationship, the faculty member can help 

the international student to develop an effective and 

mutually comfortable relationship between them by discussing 

differences and clarifying expectations. 

Professors should take advantage of the presence of 

foreign students in their classes by using them as learning 

resources. Encouraging foreign students to talk about their 

countries, cultures, and their societal systems can serve 

many purposes. First, it helps faculty and American 

students to understand the background of the foreign student 

and consequently enhances mutual appreciation of 

differences. Second, it provides the faculty and American 

students with an international perspective and a point of 

comparison. Third, it enhances the self-esteem of the 

foreign student and encourages him to participate in class 

discussion (35, pp. 1-31). 

The classroom experience is greatly impacted by 

other experiences within the university and outside of it. 

The next segment therefore focuses on the problems encountered 

by international students on and off campus. 

The Problems of International Students 

The rapid growth of the number of students from 

overseas has contributed to a worldwide consciousness of the 

overseas student phenomenon as a "problem" (37, p. 3). 

Mehlinger and others (21, p. 12) contend, however, that the 
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perception or recognition of a problem depends upon one's 

capacity to conceptualize it. This segment of the literature 

review, therefore, provides a perspective on and a 

conceptual context for the problems faced by international 

students during their course of study in the U. S. 

In 1978, Hull (15, pp. 15-21) conducted a study on the 

coping behavior of international students within the 

American educational environment. Two forms of data 

collection were used at three different American 

universities. First, a sample of twenty newly arrived 

international students at each university was selected and 

interviewed three times during the year to assess their 

adjustment to life in the United States. Second, identical 

questionnaires were given to all international students at 

each institution. 

The interviews and questionnaire replies indicated that 

almost all of the students came to the U. S. to secure 

a particular, and in some cases specialized, education that 

they felt would be better obtained in the United States. 

While secondary incentives were present, the primary motive 

in almost every case was academic, although some of the 

students most difficult adjustment problems were also in 

the academic area (for example, the frustration of being 

unable to use the English language effectively for academic 

functions). English language deficiency inhibited the 

students' ability to communicate with faculty, students, and 
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others with whom they attempted to interact socially. Most 

foreign students were disappointed with establishing 

American friends. Many students, who termed their relations 

with Americans as "superficial," had hoped for deeper 

friendships. Language problems were frequently mentioned as 

the reason for being unable to develop more meaningful 

reiat ionships. 

In addition, the students complained about the time 

pressures of the American system of higher education. Most 

of the students felt rushed by the semester system with its 

demands for papers, projects, and multiple examinations 

throughout the term. The foreign students found themselves 

having to adjust not only to the pace of the semester system 

but also concurrently to other new situations such as food, 

housing, absence of friends and family, and isolation. 

The difficulty with finances, however, was the single 

most frequently mentioned problem area. Under United 

States law, foreign students are not allowed to work outside 

the university. Since on-campus jobs are scarce, many of 

these respondent foreign students had to take a chance with 

off-campus jobs, technically risking deportation. The 

students were also frustrated by academic departments, and 

faculty that did not meet their expectations; in some cases 

these students felt neglected or even disliked by some 

faculty members. 
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In face of these difficulties, many of these students 

experienced depression. For some, the depression continued. 

They became more introverted and even isolated. They viewed 

their sojourn as temporary; some studied harder to complete 

their studies so that they could return sooner. 

On the whole, however, most of the students coped 

positively with the various pressures of the academic 

environment. To improve their language skills, many foreign 

students enrolled (or were required to enroll) in classes of 

English as a second language (15, pp. 221-224). Yates (38, 

p. 16) indicates that foreign students may learn enough 

English to enable them to think in English with respect to 

academic problems, but they continue to use their native 

language for all other purposes, which causes fragmentation 

in their thought processes and limits their exposure to the 

type of English necessary for social and informal 

interaction. 

Hull (15, p. 229) says that international students cope 

with pressure through forming new friendships, mostly with 

other foreign students. Some foreign students get help from 

American host families. Receiving letters and telephone 

calls from home certainly helps foreign students in coping 

with their new environments. In addition, Hull (15, pp. 8-

9, 224) says, some foreign students counter academic and 

social frustrations by seeking gratification from extra-

curricular activities such as sports. Others try to project 
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a self-image as a doer, using assets to try new images of 

growth potential, selecting upper classmen as resource 

persons, and learning through a degree of identification 

with faculty. 

Hull's (15) study also examines in detail the major 

variables involved in the coping and adjustment of foreign 

students. The variables are disciplinary area, 

scholarships, ability in English, experience with the 

teaching staff, academic services, age, origin, motivation, 

prior international experience, contact with Americans and 

others, and duration of sojourn in the U. S. 

The foreign students whose majors were in the arts and 

humanities had the most involvement with Americans. Those 

in engineering and sciences most often reported academic 

cooperation with Americans. Foreign students without 

scholarships were more involved with Americans. The foreign 

students' adjustment also varied according to their ability 

to use English. Students who had satisfactory language 

abilities displayed more self-confidence and more successful 

interaction within and outside the educational environment. 

Students who reported having been discriminated against by 

instructors generally expressed a negative view toward both 

their instructors and area of study. Such students felt 

isolated in the classroom and their performance was less 

than satisfactory. Students who reported depression as a 

source of difficulty were also significantly more likely to 



35 

have had neither personal nor academic counseling; the study 

suggests that these students did not seek such available 

services (15). 

Hull's study reveals that students who were 28 years of 

age or older were more involved in academic work and 

seemingly content. Students who were from 23 to 27 years of 

age seemed somewhat frustrated and dissatisfied with both 

the academic and social aspects of their university 

experience. Students from 18 to 22 years of age were 

frequently involved with Americans and most satisfied with 

the nonacademic aspects of their experience (15). (In regard to 

age, cause and effect cannot be substantiated from these 

findings, and further research is needed.) 

As to the variable of origin, students from Western 

Europe seemed most likely to interact with Americans; their 

"best friend" was likely to be an American. However, they 

reported difficulties in dealing with the university 

administration, but they were also the best satisfied with 

their studies in the United States. Their main motive for 

coming to the U. S. was to gain an international experience. 

While the students from black Africa interacted more with 

other foreign students, they were the students who were 

most likely to report that they had been discriminated 

against; nevertheless, they were satisfied with their 

educational experience. Students from Iran came to the U.S. 

search of a degree and with the hope of having more 
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independence. They reported that the information for their 

studies was not adequate, and they reported difficulties with 

their courses. They experienced difficulty with depression 

and with writing papers. Their "best friend" was a fellow 

national student. They were, however, likely to be 

satisfied with their overall academic and social experience 

in U. S. universities. Students from Arabic-speaking 

countries came to the U. S. for academic purposes. They 

interacted mainly with students from fellow nations, least 

with Americans, and also were the least likely to report 

financial difficulties. Furthermore, they were the least 

satisfied with their general and academic experiences in the 

U. S. (15). 

Students from India were the most likely to report 

problems with personal depression and relations with the 

opposite sex. Their "best friend" was most likely a fellow 

national. Nevertheless, they were satisfied with their 

academic experience. Students from Asia were the least 

satisfied with their overall nonacademic experiences. They 

were the least likely to feel that they had the opportunity 

to interact with Americans, and they reported lack of 

accessibility to faculty members. Students from Latin 

America were those most likely to indicate that their "best 

friend" was another foreign student. Their involvement with 

Americans and the American life seemed to be in the middle 

range relative to other national groups. They were most 
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likely to report feelings of personal development as a 

result of being in the U. S. Students from Canada were those 

who were most satisfied with their academic and nonacademic 

experiences. They integrated well into U.S. universities 

and with Americans (15) 

In regard to the motivation factor, the two dominant 

types of motivation were academic and sociocultural. 

Students who indicated that acquiring a university degree in 

the United States was very important also reported general 

satisfaction with their academic experience. Students 

whose motivation was more the socio-cultural type reported 

more contact with Americans and more satisfaction with the 

nonacademic aspects of their sojourn. Hull's study (15, pp. 

31-91) as a whole emphasizes the finding that foreign 

students were generally satisfied with their academic 

experiences but less satisfied with the nonacademic aspects 

of their lives in the United States. The majority of the 

students coped positively with the pressures of the academic 

environment. 

Yates (38, p. 34) suggests that it is important for a 

foreign student to learn to cope with the academic problems 

that he encounters and thus achieve academic success. It is 

no less desirable, however, that during the period of his 

stay he should enjoy the kind of social life which will 

enable him to acquire a closer understanding of the people 

and culture of the host country. 
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In 1979 the National Association for Foreign Student 

Affairs (18, pp. 29-47) sponsored a study to survey the 

needs of students from developing countries. A 150-item 

questionnaire on academic and nonacademic needs, goals that 

brought students to the United States, and linguistic needs 

was completed by a multi-stage cluster sample of almost 

1,900 foreign students at thirty universities. The 

students rated the questionnaire items for importance and 

satisfaction on a seven-point scale. The need items were 

grouped in twenty-four categories. The results revealed that 

financial and educational needs were most important to the 

students and informational and nonacademic needs least 

important. The students were more satisfied with basic 

educational goals and the likelihood of satisfying them, and 

least satisfied with finances and educational and career 

coordination between the U. S. agencies and universities and 

their home countries (18, pp. 49-59). The finding that one of 

the least satisfied needs was for coordination between U. S. 

agencies and universities and the students' home countries is 

supported by the results of another NAFSA study (26) 

concerning the relevancy of U. S. curriculum to the 

educational needs of international students. Out of 124 

faculty members who responded to a questionnaire regarding 

this relevancy, 34 per cent indicated that students and 

their sponsors never or seldom tried to articulate special 

educational needs to faculty; 40 per cent said that it 
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occurred occasionally, and only 27 per cent indicated that it 

occurred frequently. The research team recommended more 

coordination at all levels (25, pp. 4-5). 

Other notable findings were also revealed by the NAFSA 

survey (18) of the foreign student's needs in U. S. colleges 

and universities. For all twenty-four categories of needs, 

the importance scores were higher than the satisfaction 

scores. The least-met categories in descending order were 

needs for practical experience, information before returning 

home, anticipated post—return professional opportunities, 

financial aid, and anticipated post—return material rewards 

(18) . 

The responses indicate that the primary and secondary 

needs of achieving academic goals and obtaining information 

were well met. Differences in the importance and 

satisfaction ratings were found by region of origin, job 

prospects at home, cohabiters, sponsorship, classification, 

self-evaluated English proficiency, sex distinction, 

prestige accorded to one's country, marital status, and 

length of stay (18). 

Region of origin was the most important predictor of 

satisfaction among students. African students placed 

higher importance on eleven categories, followed by Latin 

American and Asian students. The Latin American and Asian 

students placed lower importance on many composites than did 

students from Africa. Overall, students from Latin America 
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were the most satisfied, whereas students from Africa and 

Southwest Asia were least satisfied (18). 

A second important predictor of satisfaction was 

whether or not one had a job waiting in the home country. 

Those who had jobs waiting at home scored with a significant 

difference from others in importance and satisfaction 

scores (18). 

A third important predictor of satisfaction was the 

students' cohabiters. Foreign students who lived with U. S. 

students were the most satisfied with acquiring information, 

interpersonal relationships, and progress toward achieving 

both primary and secondary goals. The least satisfied were 

those living alone with fellow countrymen. Students living 

with spouses were most satisfied with relationships with 

faculty and staff. This factor was not significant in 

importance scores (18). 

The fourth important predictor of satisfaction (18) was 

sponsorship. Assistantship students were the most satisfied 

with their academic performance. Students who were getting 

other forms of financial assistance ranked in the middle, 

while the self sponsored ranked lowest in satisfaction. 

This factor produced no significant differences in 

importance scores among the different groups (18). 

The classification of graduate versus undergraduate 

produced few differences of opinions. Undergraduates placed 

higher importance on some categories than graduates; 
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however, the graduate group reported higher satisfaction on 

need categories relating to interaction with faculty. Self-

perceived English proficiency was a strong predictor of 

satisfaction in students' progress toward achievement of 

both primary and secondary goals (18). 

Sex distinction produced few differences in importance 

scores. Women placed more importance than men on categories 

of needs relating to post-return material rewards, jobs at 

home, and professional opportunities. Prestige accorded 

to one's country was a strong predictor of satisfaction. 

Students who perceived their country as being highly 

regarded by Americans were more satisfied with achieving 

their secondary goals of acquiring knowledge about the U.S. 

They also were more satisfied with their post-return needs 

(18) . 

Marital status affected satisfaction in only a few 

categories. Married students were more satisfied than 

single students with past-return needs and their relation-

ship with faculty than single students. Length of stay 

affected satisfaction. The longer a student stayed in the 

United States the more satisfied he became with knowledge of 

both community and university information, with his needs 

for interaction with Americans, with his needs for academic 

planning, and with needs pertaining to living in the United 

States. However, orientation program attendance, previous 

international experience, school size, age, and major field 
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of study had very little or no impact on either importance 

or satisfaction of needs (18, pp. 49-107). 

The two studies by Hull (15) and NASFA (18) indicate 

that foreign students generally were happy with their 

progress in achieving academic goals. Herbert (13), in 

reference to the NASFA (18) study, points out that although 

this finding might be true, foreign students are not 

satisfied or happy with the coursework that leads to the 

degree or with the day-to-day classroom experience. Herbert 

suggests that one of the most difficult adjustments for 

foreign students involves the style of American education. 

Another problem of importance to foreign students and their 

countries is the relevancy of the American curricula to 

their academic needs. Some educators argue that it would be 

both unfair and dishonest to award a degree to foreign and 

American students for different work. Those who support a 

policy of curriculum modification, however, argue that an 

institution which enrolls foreign students and actively 

recruits large numbers of them should assume certain obliga-

tions toward their academic and professional future. In 

many cases students from developing countries are being 

trained to work with technologies that are not available at 

home. This issue is tied to the phenomenon known as "brain 

drain" because students who are overtrained become 

overqualified for most jobs in their countries and they tend 

to stay in the United States. Another relevancy problem 
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that concerns graduate foreign students is the fact that not 

many faculty members are willing and qualified to supervise 

graduate work on international topics that are particularly 

relevant to the needs of the students and their countries. 

Herbert concludes by asking Americans to do all that is 

possible to insure that foreign students fulfill their 

expectations so that when they go home, there may be better 

communication between their countries and the U. S. (13, pp. 

68-71). 

In a study on the problems of two specific national 

groups of foreign students, Payind (27) surveyed the 

academic, personal, and social problems of Afghan and 

Iranian students in the United States. A sixty—two item 

questionnaire was used, and personal interviews were 

conducted with twenty students from each of the two national 

groups under study. The sixty-two items were rated for 

degree of difficulty. Four hundred Afghan and Iranian 

students from nine universities participated in the study. 

The results of the study revealed that the most difficult 

problem for these students were rising costs, inadequate 

funds, securing permission to work, finding part-time work, 

extensions of visas, worry about mail delays and 

homesickness. Students cited money shortages, being away 

from home, and adjustment to a new environment as sources of 

both personal and financial problems. Academic problems 

were rated second in difficulty. The most severe academic 
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problems were completing written examinations on time, 

improving English proficiency to a competitive level, 

communicating thoughts in English, presenting oral reports, 

competing with American students for high grades, taking 

notes, and writing reports. The students attributed their 

academic problems largely to a lack of proficiency with the 

English Language and, to a lesser degree, with the 

differences between the American educational system and 

their own at home. In the area of social problems, priority 

was given to shyness, finding of companionship with the 

opposite sex, and, establishing good relationships with foreign 

student offices and with professors. Students attributed 

their social problems to differences between the American 

culture and their own and to the lack of opportunities for 

establishing relationships with American students, 

professors, and others. 

Analysis of the data from the study by Payind (27) 

revealed no significant differences on the basis of the 

country of origin between Afghan and Iranian students. 

Significant differences, however, existed between male and 

female subjects for the three problem areas since females 

encountered more difficulties. Age was also a significant 

factor; younger students faced more difficulties than older 

ones in the three problem areas. Marital status proved to 

be a significant factor; single students scored higher than 

married students on difficulty in the three problem areas. 
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Graduate students indicated fewer problems than 

undergraduates. Major field of study was a significant 

factor in the sense that students who majored in the 

humanities and social sciences had more academic problems 

than those in engineering and sciences; the same factor was 

not significant in regard to differences in social or 

personal problems. Length of stay in the U.S. proved to 

significant in the sense that students who had a shorter 

duration of stay had significantly higher problem scores in 

all three problem areas. Another significant difference was 

found between students who were sponsored and those who were 

not; sponsored students faced less difficulty with personal 

problems, but the same factor caused no significant 

difference in the academic or social areas (27, pp. 3-10). 

. A different approach was used by Macedo (20) who 

studied the adjustment of foreign students in the United 

States through a review and synthesis of relevant 

doctoral dissertations from 1956 to 1980. The purpose of the 

study was to arrive at a systematic analysis of the 

contribution of doctoral dissertations to the knowledge 

about foreign students adjustment in the United States. A 

form was developed, tested, and used to collect information 

from fifty dissertations. The results of the study reveals 

that thirty-one samples of foreign students reported 

financial and English language difficulties as the most 
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troublesome problems areas of cross-cultural adjustment 

(20). 

Although, it is evident that the financial and academic 

problems of foreign students require the most attention from 

university administrators and faculty, other problems are of 

no lesser importance and need to be addressed. Miller and 

Harwell (23) studied the health problems of international 

students. The purpose of their study was to identify the 

health needs and problems facing international students. 

The study used eighty-eight foreign students at the 

University of Toledo as its sample. To gather the data, a 

questionnaire of both closed- and open-ended questions was 

constructed. The results of the study revealed that neither 

community health services nor the university health service 

were used by a majority of international students. When 

asked how they first learned of the doctor to whom they went 

for care, most indicated that they either consulted a friend 

or the yellow pages of a telephone directory. The majority 

of these students would go to a drug store for medicine when 

they were sick, but most were not aware that they could not 

get certain drugs without a prescription from a doctor. 

Miller and Harwell (23) found that the four leading health 

problems were fatigue, homesickness, headaches, and colds. 

The findings of the study suggest the need for international 

students to be informed about how to locate doctors for 

their health care needs. International students also should 
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be oriented to the health services available in the 

university and the community. 

In a related area of study, the National Association 

for Foreign Affairs (19) conducted a survey to gather data 

on institutional approaches to health insurance for foreign 

students. Responses were received from 313 institutions. 

The results reveal that 109 institutions require health 

insurance of all students, 93 institutions require health 

insurance of no students, and 111 institutions require 

health insurance only of foreign students. Many 

universities indicated that they would be pleased to require 

insurance for their foreign students if it were legal in the 

opinion of their institutional counsel. Universities who 

require health insurance of no students thought that it 

would be discrimination based upon alienage if they singled 

out foreign students. Almost all of the responding 

institutions indicated that foreign students are not aware of 

the high costs of health care in the United States and 

generally do not purchase health insurance if it is not 

required or the need presented to them in a very persuasive 

manner. Many universities indicated that considerable 

effort was expended to explain health care in the United 

States to foreign students and to urge them to purchase 

insurance. This issue is an important one and needs to be 

resolved. Many suggested that NAFSA take a position on the 
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constitutionality of requiring foreign students to subscribe 

to health insurance (19, p. 135). 

Another problem that affects most international 

students on U. S. campuses, according to Story (34), is the 

inadequate training of student development professionals to 

deal effectively with students from other cultures. The 

developmental theories to which both those in student 

personnel work and student development educators adhere 

arise from the value assumptions that are basic to American 

culture. Story points out that most people in a given 

culture pass through similar developmental stages in 

response to the demands of their culture; to the extent 

these demands differ from one society to another, 

individuals from different cultures may pass through 

dissimilar stages. Because of the conflict of values, the 

student development models used on U. S. campuses do not 

fully fit the developmental needs of international students. 

This fact explains the reluctance and even inability of 

international students to take advantage of the programs and 

services provided by student personnel offices. Story 

concludes by suggesting that universities who enroll 

international students should have services and programs 

that are tailored to satisfy the developmental needs and 

concerns of its international students. Such programs and 

services should be supervised by professionals who have 

training in international education and cross cultural 
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communication (34, pp. 66-69). 

Dillard and Chisolm (7) concur with Story that conflict 

of values limits the ability of foreign students to take 

advantage of the services regularly offered on U. S. 

campuses. They also agree with the notion that student 

personnel professionals should be aware of the potential 

impact that cultural differences may have on the quality of 

services provided to students who come from other cultures. 

Dillard and Chisolm (7) used the counseling 

relationship to illustrate their beliefs. They state that 

because of the serious problems which international students 

encounter in the counseling relationship, there is an 

increasing concern with regard to the effectiveness of 

cross-cultural counseling techniques. The authors contend, 

therefore, that counselors need to use special intervention • 

techniques which are suitable for dealing with international 

students. Multicultural counseling is described by Dillard 

and Chisolm "as a process of professional assistance 

afforded to individuals of diverse cultures wherein multiple 

standards are accepted, understood, and adapted to respond 

to their counseling needs" (7, p. 101). The need of 

international students for professional counseling is often 

greater than that of American students. Since psychological 

stress in many cultures is usually handled within a 

sociocultural context by family members and peers, 

international students often present their stress-related 
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problems as physical rather than psychological. The manner 

in which international students seek assistance may vary 

depending on their adherence to their native values as 

opposed to American values. Thus, counseling goals and 

strategies should be culturally relevant to and consistent 

with the unique needs and problems of the international 

student. The university should employ culturally competent 

counselors who can deal effectively with cross-cultural 

counseling situations. Counselors can acquire such 

necessary competencies through structured training that is 

provided either by workshops or in—service programs (7, pp. 

101-105). 

According to Groenewold (12), college admission is 

another problem that international students might face 

before and after their arrival on a U. s. campus. Many such 

students are accepted in universities that do not have the 

exact major field of study intended by the students, and 

after a semester or two, some students have to transfer to 

other institutions. Many foreign students are accepted on 

the basis of certain conditions that must be satisfied by 

the end of their first semester at the institution; when 

such students are unable to satisfy these conditions by that 

time, they feel that they are in a state of limbo and have 

no one to turn to for help. Groenewold suggests that 

admissions officers must be thorough and objective in their 

evaluation of the credentials of foreign students. Since 
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many international students do not understand the 

implications of a conditional admission, admissions officers 

must be very clear in their correspondence with students, 

explaining the terms of acceptance and the possible 

consequences. Admissions officers should be aware that 

their decision is going to have an impact on the life and 

future of such students (12, pp. 70-73). 

Sharp (32) agrees with Groenewold that admissions 

officers should exercise extreme caution when admitting 

foreign students. Many universities admit foreign students 

with little or no consideration of what the institution can 

offer to the students after they arrive on campus. 

University administrations often fail to recognize that 

foreign students do have special needs, and their admission 

cannot be handled in the same manner as that of American 

students. Special programs, funds, and trained specialists 

must be committed to the admission, enrollment, housing, 

advising, and educating of this special group of students. 

When a foreign student who has not been carefully screened 

to meet the admission requirements comes to the U. S. and 

fails to satisfy university requirements, he becomes a 

problem to, among others, the institution, his family, and 

the INS« The institution must provide the foreign student 

with accurate information about the academic programs 

offered, what costs must be met, level of English 

proficiency required, availability or lack of financial aid. 



52 

arid the academic requirements. The administration must 

consider investing in resources that will provide 

instruction in English as a second language for those who 

might have been admitted with inadequate English skills or 

others who need further language training. 

Sharp (32) also maintains that the administration 

should provide the necessary support to the office of 

foreign student advisers to enable it to serve the foreign 

students on campus efficiently. If the foreign student 

is admitted without a careful review of his qualifications, 

or if the necessary support services to provide for these 

special needs are neglected, the student is doomed to 

failure. As a further result, the faculty and 

administrators will voice complaints of poorly prepared 

students, inadequate English, inappropriate behavior, and 

unfamiliarity with the system. Such students are shamed 

because of their inability to cope with a situation that is 

not entirely of their making (32, pp. 323-326). 

Summary 

Although the United States government has expressed its 

support of international education and educational exchange 

programs through several congressional acts, there is no evidence 

to show that enough resources have been committed for the 

development and enhancement of both areas. The literature 

further reveals that of the majority of U. s. colleges and 

universities, which committed themselves to the education of 
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international students and international education in 

general, only a few institutions followed up on their 

commitments; the majority rank international education and 

students low on their list of priorities. 

The primary goal of international students in the 

United States is of an academic nature. Secondary goals are 

expressed in purposes such as exposure to the American 

culture, technology and way of life. Some of the students 

also hope to acquire residency in the United States. 

The literature indicates a shift in the attitudes of 

faculty in American institutions toward international 

students. In the 1970s, faculty attitudes were generally 

positive and in support of the presence of international 

students on American campuses. However, the rapid increase 

in the number of international students on American campuses 

in the 1980s impacted the attitudes of faculty members 

negatively. Faculty are presently complaining of poorly 

qualified foreign students, improper behaviors, unrealistic 

demands on their time, special treatment considerations, and 

retardation of the educational experience in general as a 

result of accommodating international students in their 

classes. 

The literature indicates that the problems of 

international students are many, but the two most important 

ones are academic and financial. Although foreign students 

are generally satisfied with their educational experiences 
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and the achievement of their academic goals, they have 

problems adjusting to the American learning style. 

Financial difficulty is the most non-academic concern for 

the majority of international students. The resolution and 

satisfaction of personal and social problems and needs 

follow in importance the resolution of academic and 

financial problems. 
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CHAPTER III 

PROCEDURES OF THE STUDY 

This chapter presents the methodology for this study. 

In particular, the procedures are given for determining the 

significant differences in the perceptions of the problems 

of international students (a) between international students 

and faculty members, (b) between groups of international 

students, and (c) between groups of faculty members. 

Description of the Population 

The student sample for this study was selected from the 

population of 1,436 international students enrolled at North 

Texas State University. All 721 faculty members of the same 

university were considered for participation in this 

research. 

Description of The Instrument 

A modification of the Michigan International Student 

Problem Inventory [MISPI] (3) is used to identify perceived 

problems of international students in this study. 

Perceptions of faculty members are also gathered through the 

use of the same instrument. The original MISPI was 

developed by Porter (3) in 1962 and modified by Breuder (1) 

in 1972. in 1974, Hart (2) modified Brueder's format of the 
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MISPI and named it the International Student Problem 

Inventory (ISPI). 

The ISPI by Hart (2) is utilized in this study with 

three changes (see Appendix B). First, the format of the 

instrument was changed to fit the purposes of this study. 

Second, a comment section was added. Third, personal 

pronouns were deleted from the ISPI form that was sent to 

faculty members. 

The basic MISPI consists of 132 statements that are 

categorized under eleven sub-scales which correspond to 

certain student personnel services (see Appendix C). To 

establish the concurrent validity of the MISP Inventory, 

Porter (3) administered the MISPI to subjects including 108 

foreign students and 50 American students attending 

Michigan State University; 46 of the foreign students and 

47 of the American students were also given the Moonev 

Problem Checklist College Form. 

The results from the Mooney Checklist showed a 

significant difference at the .05 level between the mean 

scores of American and foreign students. The results from 

the MISPI also showed a significant difference at the .05 

level between American and foreign students. Using the 

Kuder-Richardson Formula, a reliability estimate of .58 was 

found for the MISPI as a total scale. Also a total scale 

reliability estimate of .67 was found using the Spearman-

Brown split-half method. Using the Kuder-Richardson 
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formula, sub-scale reliability estimates ranged from .47 

to .76. The research concludes that the MISPI can help 

foreign students express their concerns according to 

recognized personnel services. It can also be used to show 

differences in problems and concerns which exist between 

groups of foreign students. Neither the sub-scales nor any 

of the items were changed or modified by Breuder, Hart, or 

the author of this study. 

Procedures for Data Collection 

Name and address labels of international students were 

obtained from the Computing Center of North Texas State 

University through the International Programs Office. A 

list of faculty names, and the colleges or schools in which 

they teach, was obtained from the office of the vice 

president for academic affairs. To explain the purposes of 

the study to prospective respondents, two cover letters, 

one for faculty and another for students, were attached to 

the appropriate mailed questionnaires (see Appendix A). 

Out of a total international student population of 

1,436, 990 students were randomly selected (every other 

student listed) to receive the questionnaire. A total of 

371 questionnaires was completed and returned. As shown by 

data in Table I, students from forty-five countries 

participated in the study. 
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TABLE I 

TOTAL STUDENT RESPONDENTS BY NATIVE COUNTRY 

Country Student N % 
Malaysia 8 2.2 
England 7 1.9 
Venezuela 7 1.9 
Thailand 65 17.5 
India 5 1.3 
Bahrain 2 .5 
Switzerland 1 .3 
Libya 2 .5 
El Salvador 1 .3 
Algeria 1 .3 
Palestine 2 .5 
Saudi Arabia 14 3.8 
Jordan 20 5.4 
Mexico 4 1.1 
South Africa 4 1.1 
Peoples Republic of China 1 .3 
Nigeria 32 8.6 
Republic of China-Taiwan 51 13.7 
Iran 63 17.0 
Indonesia 1 .3 
Japan 3 .8 
Vietnam 1 .3 
West Germany 3 .8 
Upper Volta 1 .3 
Bolivia 1 .3 
South Korea 10 2.7 
Cameroon 1 .3 
Kenya 5 1.3 
Hong Kong 18 4.9 
Banladesh 2 .5 
Egypt 6 1.6 
Singapore 2 .5 
Pakistan 4 1.1 
Peru 1 .3 
Iraq 2 .5 
Syria 3 .8 
Philippines 2 .5 
Finland 1 .3 
Turkey 3 .8 
Ghana 2 .5 
Colombia 5 1.3 
British West Indies 1 .3 
Dominican Republic 1 .3 
Macao 1 .3 
Ethiopia 1 .3 

Total 371 100.0 
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Questionnaires were also mailed to all 721 faculty 

members at North Texas State University. A total of 316 

questionnaires were completed and returned. As shown by 

data in Table II, faculty members from seven colleges and 

schools in the university participated in the study. 

Questionnaires were mailed during the Spring Semester and 

responses were returned throughout the same term. 

TABLE II 

TOTAL FACULTY RESPONDENTS BY COLLEGE OR SCHOOL 

College or School Faculty N % 

College of Arts and Sciences 154 48.7 
College of Education 60 19.0 
College of Business Administration 60 19.0 
School of Music 23 7.3 
School of Home Economics 9 2.8 
School of Library & Information Sciences 4 1.3 
School of Community Services 6 1.9 

Total 316 100.0 

The pre-determined required return rate of student 

responses was set at 25 per cent of the total population 

(359 responses). For the faculty members, the return rate 

was set at 51 per cent of 50 per cent of the total 

population (184 responses). The actual return rate exceeded 

the pre-determined rate for both groups as indicated by data 

in Tables I and II. 
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Procedures for Data Analysis 

Responses to the ISPI were coded and processed by the 

North Texas State University Computing Center. Descriptive 

statistics, which include mean, standard deviation, and 

analysis of variance, are used as the primary method for 

data analysis. The multivariate analysis of variance 

(Hotelling's test of significance) is used both to test the 

hypotheses and to determine if there are significant 

differences between or among the groups under study. If 

there are any significant overall contributions to the 

dependent variables of the study at the .05 level of 

significance, which are due to the independent variables as 

indicated by the multivariate analysis of variance 

(Hotelling's), univariate analysis of variance is performed 

at this point for each of the eleven dependent variables 

(sub-scales) in order to determine if there are significant 

differences between group means. 

Furthermore, an item—by-item analysis was performed. 

Comparison of means was used to determine the most 

problematic items as perceived by both faculty and students. 

In addition, correlation analysis (Pearson's product moment) 

was conducted between the eleven dependent variables 

(sub-scales). 

Summary 

This study was conducted at North Texas State 

University, A total of 371 students and 316 faculty members 
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participated in the study. This chapter presented a 

description of the population, description of the 

instrument, procedures for data collection, and the 

procedures for data analysis. The statistical procedures 

include multivariate analysis of variance (Hotelling's), 

univariate analysis of variance, item-by-item analysis, and 

correlation analysis. The analyses of the data are 

presented in Chapter IV. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

The purpose of this chapter is to describe and analyze 

the statistical findings of the study. The data presented 

will determine if there is an overall significant 

contribution to the dependent variables of the study (eleven 

sub-scales or problem areas) due to the independent 

variables (characteristics of students and faculty). The 

perceptions of students and faculty of the problems of 

international students are analyzed by using multivariate 

analysis of variance (MANOVA). Of the different MANOVA 

procedures, Hotteling's test of significance is used 

because of its compatibility with the objectives of the 

study. 

When a significant overall contribution (Hotteling's) 

multivariate test of significance is found, univariate 

analysis of variance (ANOVA) is performed to determine the 

source of variation in the perceptions between or among the 

groups under study. An item-by-item analysis, and 

correlation analysis are also conducted. 

For the purposes of clarity of presentation and 

analysis, the data are grouped under seven headings. The 

first data category is Student and Faculty Perceptions of 

the Problems of International Students. Also included in 
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this category are the test results for hypothesis one which 

pertains to variations in perception by type (student-

faculty) . 

The second data category is The Problems of 

International Students as Perceived by Student Sub-Groups. 

Included in this category are the results of hypotheses 

testing regarding differences in student perceptions of 

their problems based on age, sex, marital status, academic 

classification, college or school in which the student is 

enrolled, native language, length of stay in the U. S., 

previous exposure to western culture, sponsorship, and 

country of origin. 

The third data category is The Problems of 

International Students as Perceived by Faculty Sub-Groups. 

Included in this category are the test results for 

hypotheses regarding the differences in faculty perceptions 

of the problems of international students based on the 

amount of faculty-student in-class contact and the college 

or school in which the faculty members teach. 

The fourth data category is the Item-by-Item Analysis. 

The data presented provide descriptions of the most 

problematic items as perceived by both students and 

faculty. 

The fifth section is the Correlation Analysis between 

the Dependent Variables. These data show the correlations 
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among the eleven sub-scales that represent areas of student 

personnel services or problem areas. 

The sixth section is entitled Discussion of Comments 

and includes a synthesis of student and faculty comments on 

the problems of international students. The seventh and final 

section presents a summary of the major data findings of 

this research. 

Student and Faculty Perceptions of the Problems 
of International Students 

Perceptions of International Students 

International students perceived their problems in the 

following descending mean order (see Table III): financial aid 

(M=16.30), placement services (M=13.76), English language 

(H=13.67), academic advising and records (M=12.23)r social-

personal (M=11.76), orientation services (M=10.61), 

living-dining (M=10.61), student activities (M=10.54)r 

admissions and selection (M=10.36), health services 

(M=9.06), and the area perceived as the least 

problematic is religious services (M=6.70). There is 

high variability in the students' perceptions of 

problems associated with the areas of financial aid 

and the English language (S.D. = 9.35 and 8.41, 

respectively). Students are more homogeneous in their 

perceptions of problems in the other areas as indicated by 

the small standard deviations (see Table III). 
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Perceptions of Faculty 

As shown in Table III, faculty members perceived the 

problems of international students differently. In 

descending mean order, the problems of international 

students as perceived by faculty are English language 

(M=25.27), social-personal (M=16.36), financial aid 

(M=16.18), academic advising and records (M=15.68), place-

ment services (M=15.26), admissions and selection (M=13.88), 

orientation services (11=13.53), student activities 

(M=13.09), health services (M=12.79), living-dining 

(M=11.16), religious services (M=8.93). 

Hypothesis 1 predicts that "there will be no significant 

differences in the perceptions of problems between 

international students and univeristy professors." The 

MANOVA performed indicated an overall significant 

difference in perceptions due to type of respondent 

(Hotteling's = .78, F= 48.33, p < .001). 

Hypothesis one is therefore rejected. To further 

analyze this significant overall contribution, an ANOVA was 

performed. Significant differences were found between the 

groups in the areas of admissions and selection [F (1,685) = 

64.39, pc.OOl], orientation services [F (1,685) = 45.09, 

pC.OOl], academic advising and records [F (1,685) = 56.49, 

p< .001], social-personal [F (1,685) = 92.67, p<.001], 

health services [F (1,685) = 61.94, pc.OOl], religious 

services [F (1,685) = 16.86, p<.001], English language [F 
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(1,685) = 412.30, pc.OOl], student activities [F (1,685) = 

27.80, pc.OQl], and placement services [F (1,685) = 8.67, 

p<.003]. No significant differences were found between the 

perceptions of students and faculty of problems in the areas 

of living-dining and financial aid. Using the total index 

of problems, the faculty reported a mean of 162.23), 

while students reported a lower mean of 125.51). With 

the exception of financial aid, the faculty perceived more 

problems than students in all of the other ten areas. 

International Students Problems As 
Perceived by Students Sub-Groups 

The differences in perception between the student sub-

groups were detected through the testing for hypotheses 2 

through 10. Test results are presented in the following 

subsections. 

Hypothesis 2: Variation in Perception 
by Age of Students 

The ages of international students were grouped into four 

age brackets as shown by data in Table IV. The results of the 

MANOVA indicates a significant overall contribution to the per-

ception of problems due to students' age (Hotteling's = 6.58, 

F = 211.28, p<.001). Hypothesis 2, which predicts that 

"there will be no significant differences in the per-

ceptions of problems among international students who are 

less than 20 years of age, 20 to 25 years of age, 25 to 30 

years of age, and over 30 years of age," is therefore rejected. 
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TABLE IV 

AGE OF INTERNATIONAL STUDENTS 

Age N % 

Less than 20 22 5.9 
20-25 146 34.4 
25-30 121 32.6 
Over 30 82 22.1 

Total 371 100.0 

To determine the source of variation, an ANOVA was 

performed. The results as shown in Table V indicate 

significant differences among the four age groups in their 

perceptions of problems related to religious services [F 

(1,363) = 3.58, p<.01 J and the English language sub-scales 

[F(l,363) = 2.92, p<.03]. Students between the ages of 20-

25 reported the highest mean in both areas. Age also seemed 

to be an important predictor for the perception of problems 

in the social-personal sub-scale [F (1,363) = 2.37, p<.07] 

and the financial aid sub-scale [F (1,363) = 2.33, p<.07]. 

The total index of problems indicates that students 

over 30 years of age had the highest mean (M=130.37), 

followed by students between the ages of 20 to 25 years 

(M=129.97), and students between the ages of 25 to 30 

(M=119.23). Students below 20 years of age had the 

lowest mean (M=103.34). 
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Hypothesis 3: Variation in Perception 
by Sex of Students 

Of the 371 students who responded to the survey, 249 

were males (67%) and 122 were females (33%). The results 

from the MANOVA showed an overall significant difference due 

to the sex of students (Hotteling's = .096, F=3.09, pc.OOl). 

Hypothesis 3, which predicts that "there will be no 

significant difference in the perception of problems between 

male and female international students," is therefore rejected. 

An ANOVA was also performed to determine the source of 

variations. The results as shown in Table VI indicate that 

males perceived more problems than women in the areas of 

financial aid [F (1,364) = 3.93, p<.048], orientation 

services [F (1,364) = 4.54, p<.034], and living-dining [F 

(1,364) = 4.45, p<.036]. Women perceived more problems with 

the English language [F (1,364) = 7.32, p<.007]. The total 

index of problems, however, shows little mean difference 

between the perceptions of males and females (M=126.05 and 

123.59, respectively). 

Hypothesis 4; Variation in Perception of 
Marital Status of Students 

Of the 371 students who responded to the survey, 112 were 

married (30.2%) and 259 were single (69.8%). The results of the 

MANOVA indicates an overall significant contribution to the 

perception of problems due to the marital stuatus of 

students (Hotteling's = .13, f=4.33, p<.01). Hypothesis 4, 

which predicts that "there will be no significant difference 
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in the perception of problems between single and married 

international students," is therefore rejected. 

For a follow up, an ANOVA was performed. The results 

as shown in Table VII indicate that single students per-

ceived more problems in the area of English language [F 

(1,365) = 7.90, p<.005], while married students perceived 

more problems in the area of financial aid [F (1,365) = 

5.56, pc.019]. The total index of problems however, shows 

little mean difference in perceptions of problems between 

married and single students (M=123.94 and 125.62, 

respectively). 

Hypothesis 5: Variation in Perception of Problems 
bv Academic Classification 

Of the 371 students who responded to the survey, 151 

were undergraduate (40.7%) and 220 were graduate (59.3%) 

students. The results of the MANOVA show a significant 

overall contribution to the perception of problems due to 

academic classification (Hotteling's = .12, F=3.95, pc.001). 

Hypothesis 5, which predicts that "there will be no 

significant difference in the perception of problems between 

graduate and undergraduate international students," is therefore 

rejected. 

For a follow up, an ANOVA was performed. As shown by 

data in Table VIII, undergraduate students perceived more problems 

in the area of religious services [F (1,365) = 19.07, p<.01], 

while graduate students perceived more problems in the area 
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of English language [F (1,365) = 5.87, pc.010]. The total 

index of problems, however, shows little mean difference between 

undergraduate and graduate students in the perceptions of 

problems (M = 126.79 and 123.96, respectively). 

Hypothesis 6; Variation in Perceptions of Problems 
College or School in which Students Are Enrolled 

Table IX shows the enrollment distribution of students 

among the university's schools and colleges. The results of 

the MANOVA indicate an overall significant contribution to 

the perception of problems due to the school or college in 

which the student is enrolled (Hotteling's = .09, F=3.15, 

pc.001). Hypothesis 6, which predicts that "there will be 

no significant difference in the perceptions of problems 

among international students in the schools and colleges of 

education, arts and sciences, business, music, and home 

economics," is therefore rejected. 

TABLE IX 

STUDENT ENROLLMENT 

School or College Number of Students % 

College of Arts & Sciences 154 41.5 
College of Business 125 33.7 
College of Education 57 15.4 
Others 14 3.8 
School of Music 11 2.9 
School of Home Economics 7 1.9 
No response 3 .8 

Total 371 100.0 
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An ANOVA was performed for a follow up. The results as 

shown in Table X indicate that there are significant 

differences among the students in their perception of 

problems in the areas of placement services [F (1,365) = 

2.93, p<.01] and financial aid [F (1,365) = 2.71, p<.02]. 

In descending mean order, students perceived problems in the 

area of placement services according to enrollment in the 

College of Education, College of Business, College of Arts 

and Sciences, other schools or colleges, School of Music, 

and School of Home Economics (see Table X for group means). 

In descending mean order, the perception of problems in the 

area of financial aid was according to enrollment in the 

College of Education, College of Arts and Sciences, College 

of Business, School of Music, other schools and colleges, 

and School of Home Economics (see Table X for groups means). 

The total index of problems shows that students' per-

ceptions of problems differ according to the college or school 

in which they are enrolled. Students in other schools 

or colleges (School of Library and Information Sciences and 

College of Community Services) (M=132.00) perceived the 

greatest number of problems, followed by students in the College 

of Business (M=131.41), the College of Education (M=128.00), 

the College of Arts and Sciences (M=120.05), the School of 

Music (M=118.63), and the School of Home Economics (M=105.00). 



82 

x 

a 
CO 
H 

* 
* * 

CO CTv ro o o CN in o CN rH o i—1 rH i-H v£> rH CN O o o a * • * • • • * 

r- r- o m O 00 00 rH oo 
Uu cn 00 r- 00 CO r- *s£> o r- Ch 

• • • • • * • • ' • • • 

rH r-H rH rH H rH CN CN CN 
to P CN m 00 O O r- CN o CN o CN 
0) cr* ro CN in O o ON in cn o 
JC * • • • • • • • • • » 

-P o CN 00 o cr> r» CN 00 O O r-H rH rH HI rH rH rH rH rH 

o rH rH m 00 »n 00 r- in rH o r- r- oo CN 00 CN m 00 r- in Q) . • • * • * * • • • • • 

£ O 00 CO rH cr> CTN p- en m <sO rH vO o a CO rH H rH X u 
u "cr ON <3* LD m rH in CTi rH o MD 
•H LO o LO CO o 00 o 00 to • * • • * • * * • • 

O D p- cr» O i—i CTN cr> o in o o 
O 3EJ rH >—( rH rH rH H rH a u to m to CT> oo no CN VO <r> 00 rH in rH r* 0) CN o 00 vD 00 00 CM 00 CN u c • • • • * » • • • • * 

o •H 1—1 '—I 00 CN rH ON <x> rH m w r—| rH <—4 rH rH rH rH rH m 3 cn CQ CD CD 
i-H 0) r~f u 00 rH m 00 rH OO rH in CO O to C 00 no o P- in CO r- p* o r-u -P 0) • • • • • • • • * • 

p *rH Ch o H rH CTi oo \D CN ON \D oo 
< u rH <"H H rH rH rH w 
c o 
•H LO CN r- vO 
4J oo KO o H vO oo o r- in oo 00 03 * * • • • CO vO m o u o O CM i—1 rH • * • • • • 

3 
3 

H rH rH rH rH 00 in CN rH o 
rH O 

CN rH 

c 
0 •H 
4-> T3 u W 6 0 OJ f3 
r-H u to to to a) •rH CH CD 0) 0) CA > c u 0 •H o 

P •rH i—1 to •rH C31 p> •rH T3 <D to CO 0) > CO •rH > 
to s *r-t c cn a p 3 > 13 P CO CO > o c •rH 0) U> •H •rH a; 
0 c T3 to •H > w c -p < CO P to o < to P c P CO u 
< c •rH TJ <D •H 0) to pi <c rH P o p U P a. Q CO 3 CO c e •rH CO •r* O \ I O jC -p •rH a> D to -p e v rH 0& •C •rH to c u s 
rH to c CD CD CO C -p a* •rH a> c 0) JO *rH a> TJ OS •rH •Hi rH •H rH X5 c9 u 
O g» *H £0 u > CO rH U\ 3 c CO P w P U o •rH OJ a> c p •rH rH a, < o < kj X as bJ CO £ju Qu 

O o 

V 
a * 
* * 

V 
a * 
* 

LO o 

V a * 



83 

Hypothesis 7t Variation in the Perception of 
Problems by Native Language of Students 

Of the 371 students who responded to the survey, 20 

students spoke English as a native language (5.4%), and 351 

students spoke other languages (94.6%). The results of the 

MANOVA indicated a significant overall contribution to the 

perception of problems due to the respondents native 

languages (Hotteling's = .15, F = 4.97, p<.001). Hypothesis 

7, which predicts that "there will be no significant 

differences in the perceptions of problems between 

international students whose first language is English and 

all other languages," is therefore rejected. 

The ANOVA was performed next to determine the source of 

variation. The results as shown in Table XI indicate that 

students with native languages other than English perceived 

significantly more problems than those whose native language is 

English in all areas except those of admissions and selection 

and financial aid. The total index of problems shows that 

students whose native language is English reported a low group 

mean of (M=75.75), while others with different native languages 

reported a high group mean of (M=127.95). 

Hypothesis 8: Variation in the Perception of 
Problems According to Students' Length 

of Stay in the United States 

The data in Table XII show the distribution by category 

regarding the length of stay of international students in 

the United States. 
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The MANOVA test shows a significant overall contri-

bution to the perception of problems due to the students' 

length of stay in the U. S. (Hotteling's = .67, F=6.14, 

pc.OOl). Hypothesis 8, which predicts that there will be no 

significant differences in the perceptions of problems among 

international students who have been in the United States 

for less than 1 year, for between 1 to 2 years, for between 

2 to 4 years, and for more than 5 yers," is therefore rejected. 

TABLE XII 

DISTRIBUTION OF STUDENTS ACCORDING TO THEIR 
LENGTH OF STAY IN THE U.S. 

Length of Stay Number of Students % 

Less than a year 81 21.8 
1-2 years 62 16.7 
2-4 years 145 39.1 
More than 5 years 83 22.4 

Total 371 100.0 

For a follow up, an ANOVA test was performed. As shown 

by data in Table XIII, length of stay in the U.S. produced 

significant differences in the perception of problems in the 

areas of academic advising and records [F (1,365) = 3.27, 

p<.02], health services [F (1,365) = 3.76, p<.01], religious 

services [F (1,365) = 3.48, p<.01], English language [F 

(1,365) = 19.90, p<.001], financial aid [F (1,365) = 7.11, 

pc.OOl], and placement services [F (1,365) = 287, p<.03]. 



86 

x 

CO 
85 

3 

r/a 

a> 
jC 
-p 

c 
as 

M") s 

^ aj 
0) 

<N se 

c 
CM (0 
I <L> 
H S3 

C 03 
CD 

v 3C 

to (0 
p 
< 
E 
0) 
H 
JQ 
O 
P 
a. 

* no in H CT> in \o in CM (T» VO '—l in O no i—{ • * • • • 

* * 
'sO 

* 
* 
* 

O 
O 

* 
* 
* 

VX5 H 
IT) O 
CN O 

* 
KX> 
CO 
o 

ON 
VO r- CO o KO CO o in I-H I**-CM ON r̂  r- cr> no r-H 00 

• • • * • • • • • • 

CO i—! CO ON «H r- CN CN 

no r- ON iH 00 CN ON ON CM 
in r- vD r* no VJD ON 

• • • « • • • • • • • 
0^ o o o ON in ON ON 0^ 

Hi rH rH iH 
ON 

e~\ H 

r-
CN • 

O 
O • no 

no 
o CM 

O H in 00 
H 
no in 

in 
H 

00 
ON 

o 
rH 

rH 
HI 

CM 
H 

CM 
H H 

H| 
ON r- CN 

H o 
H 

vO H no 
H 

in 
vo 

on 
in • 
o 
H 

on 
en 
on 

in 
CD 

ON o o in ON in no o VO ON O r-
• » • • • • 

m H o vO in o V0 CO 
H H H H H rH 

KO 
CN 

CM 
ON 

KO 
vD 

vO 
O 

<S0 
H 

VO 
CM 

CN 
no 

CN 
m 

o 
H 

in 
o 

ON 
r-

H 
H 

ON CN 
H 

CM 
H 

O 
H 

00 00 
H 

H 
H 

no 
H 

• 

«—i 
H 

o o • 
V 
a 
* 
* * 

C O 
t H 

-P a to 
0 ) CD H U 
CD • H 

CO > 
u 

T3 0) 
§ CO 

c 
to o 
C •fH 

O •p 
-rH 03 to -P 
to C 
•H a> 
£ •rH 

13 P 
< O 

tft T3 
U 
O 
o 
€U 
05 
T3 
C 
<3 
O* 
C 

• H 
to 
•H 
> 
T3 < 

£ 
aj T3 03 
U < 

03 C 
0 
to 
P 
<d 
a, 
1 
H 
«0 
•rH 
CJ o trt 

a> 
c 

Q 
» at 
c 

to 
CD u CD 

to •HI a* CD > (U U p 13 •rH CD 01 > CO C p eg 
a> to wJ cn 3 o 
jG Hi to 
-P a* •rH 
H •tH H 
(0 rH a* c OJ <D 

a* c 
3C OS u 

w 
CD 

-P 
U < 

•P 
§ 

£ 

(13 

to 
CD 
U iH > 
M 
aj 
CO 
•p c 
CD 
£ 
0) 
u 
03 
rH cu 

r-H 
O • 
V 
a * 
* 

in 
o 

v 
a * 



87 

The total index of problems shows a tendency for (a) a 

"bell curve" in the students perception of problems related 

to the areas of health services, academic advising and 

records, and religious services, (b) "U" curve for the area 

of English language, and (c) "J" curve for the areas of 

financial aid and placement services problems. Students who 

have been in the United States between 1 to 2 years scored the 

highest group mean (M=130.73), the second highest group mean 

was scored by students with 2 to 4 years in the U.S. 

(11=126.95), the third highest group mean was scored by 

students with less than a year of stay (M=125.15), and 

students with more than 5 years of stay in the U. S. scored the 

lowest group mean (M=117.72). 

Hypothesis 9; Variation According to Degree of 
Previous Exposure to Western Culture 

Of the 371 respondents, 128 (34.5%) had been exposed to 

western culture prior to becoming students in the U. S., and 

253 (65.5%) had no prior exposure to Western culture. The 

MANOVA test shows a significant overall contribution to the 

perception of problems due to previous exposure to western 

culture (Hotteling's = .15, F=5.14, pc.OOl). 

For a follow up on this finding, an ANOVA was per-

formed. As shown by data in Table XIV, students with previous 

exposure to western culture reported significantly fewer 

problems in the areas of social-personal [F (1,365) = 5.61, 
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p<.007], English language [F (1,365) = 11.92, p<.001], 

student activities [F (1,365) = 10.05, p<.002], and 

financial aid [F (1,365) = 10.40, p<.001]. Exposure to 

Western culture also proved to be an important predictor of 

problem perception in the area of living-dining [F (1,365) 

= 3.56, p<.060]. On the total index of problems, students 

with no previous exposure to Western culture reported a high 

mean of 129.58, while students who had previous exposure 

reported a lower mean of 116.76. 

Hypothesis 10; Variation in the Perception of 
Problems According to Sponsorhsip 

Of the entire international student sample of 371, 118 

(31.8%) were sponsored, and 253 (68.2%) were self supported. 

The MANOVA test indicated an overall significant contribu-

bution to the perception of problems due to sponsorship 

or the lack of it (Hotteling's = .12, F=4.03, p<.001). 

Hypothesis 10, which predicts that "there will be no 

significnt difference in the perceptions of problems between 

international students who are sponsored and students who 

are not sponsored," is therefore rejected. 

The ANOVA follow up test (Table XVI) shows that 

sponsored students perceived significantly fewer problems in 

the financial aid area [F (1,365) = 12.36, p<.001] than the 

non-sponsored students. Sponsorship was also important in 

the perception of problems related to placement services [F 

1,365) = 2.94, p <.087], In all other areas, sponsorship, 
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or the lack of it, did not produce any significant 

differences in the perception of problems (See Table 15). 

Hvpothes is 11; Variation in the Percept ion of 
Problems According to Native Country 

A minimum of ten responses was required for a country to be 

included in this comparison. Table XVI lists the countries 

with more than ten responses. 

TABLE XVI 

STUDENTS COMPARED BY NATIONALITY 

Country Number of Students % 

Thailand 65 17.5 
Iran 63 17.0 
Republic of China (Taiwan) 48 12.9 
Nigeria 32 8.6 
Jordan 20 5.4 
Hong Kong 18 4.9 
Saudi Arabia 14 3.8 
South Korea 10 2.7 
Others 101 27.2 

Total 371 100.0 

The MANOVA test result showed an overall significant 

difference in the perception of problems due to the students 

country of origin (Hotteling's = 2.35, F=7.65, pc.001). 

Hypothesis 11, which predicts that "there will be no 

significant differences in the perceptions of problems among 

international students from different countries; a minimum 
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of ten responses per country is required for a country to be 

included in this comparison," is therefore rejected. 

An ANOVA test was performed next for further analysis. 

As shown by data in Table XVII, the country of origin variable 

produced significant differences in the perception of 

problems in all areas except admissions and selection and 

religious services. 

South Korean students reported the highest mean in the 

total index of perceived problems (M=157.10). They also 

reported the highest mean in problems related to the 

areas of English language, orientation services, 

academic advising and records, social-personal, health 

services, and student activities. 

Students from Hong Kong reported the lowest group mean 

on the total index of problems (11=111.00). They also 

reported the lowest means in problems related to the areas 

of admissions and selection, orientation services, academic 

advising and records, and the social-personal area. 

Nigerian students reported the third lowest group mean 

(Mm=126.06). Although they reported the lowest perception of 

problems in the areas of English language and religious 

services, they scored the highest perception of 

problems in financial aid. 

Thai students reported the second highest group mean 

(M=137.69). They perceived themselves as having problems in 

the areas of English language, financial aid, placement 
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services, academic advising and records, and in the 

personal-social area. Students from Saudi Arabia reported 

the fourth highest group mean (M=129.57). While they 

reported the lowest perception of problems in the areas of 

financial aid and placement services, they reported problems 

in the areas of English language, academic advising and 

records, health services, orientation services, and in 

the personal-social area. 

Students from Taiwan reported the second lowest group 

mean (M=118.02). They also scored the lowest mean in the 

perception of problems in the health services and living and 

dining areas; however, they perceived more problems in the English 

language area. 

Students from Iran reported the fourth lowest group 

mean <M=128.68), but they reported the highest mean in the 

perception of problems related to placement services, and 

the second highest in the perception of problems related to 

financial aid. For other areas they fell into the moderate 

range. Students from Jordan scored the third highest group 

mean (M=133.55) on the total index of problems. They also 

reported the highest mean for perceived problems in the 

areas of admissions and records and religious services. 

They scored the second lowest mean in their perception of 

problems in the English language area. 
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International Students Problems as Perceived 
By Faculty Sub-Groups 

This section presents the differences in the perceptions 

of the problems of international students according to faculty 

sub-groups. These data are related to hypotheses 12 and 13. 

Hypothesis 12; Degree of Faculty In-Class Contact 
With International Students 

The data in table XVIII show the distribution of faculty 

according to the amount of in-class contact with interna-

tional students. The MANOVA test shows an overall signifi-

cant difference in problem perception due to the amount of 

faculty in-class contact with international students 

(Hotteling's = .67, F=6.14, pc.001). Hypothesis 12, which 

predicts that "there will be no significant differences in 

the perceptions of problems of international students among 

faculty members grouped according to amount of contact with 

international students," is therefore rejected. 

TABLE XVIII 

DISTRIBUTION OF FACULTY ACCORDING TO AMOUNT OF 
IN-CLASS CONTACT WITH INTERNATIONAL STUDENTS 

Amount of In-Class Contact Number of Faculty % 

No In-Class Contact 14 4.4 
Minimal In-Class Contact 66 20.9 
Some In-Class Contact 158 50.0 
Extensive In-Class Contact 78 24.7 

Total 316 100.0 



96 

The ANOVA tests that followed show that the amount of 

in-class contact produced significant differences in all 

sub-scales (see Table XIX). The relationship between 

the amount of in-class contact and the perception of 

problems fits into a "J" curve: the higher the amount of 

in-class contact, the higher the perception of problems. 

Faculty that reported "extensive in-class contact" perceived 

international students as having more major problems in all 

areas than faculty with lesser degrees of in-class contact. 

The opposite is true for faculty who reported "no in-class 

contact." 

Hvpothes is 13; Perceptions According to College or 
School in which Faculty Members Teach 

The data in Table XX show the distribution of faculty 

respondents according to the college or school in which they 

teach. The MANOVA test indicates an overall significant 

contribution to faculty perceptions of problems due to the 

college or school in which they teach (Hotteling's = .65, 

F=2.93, pc.001). Hypothesis 13, which predicts that "there 

will be no significant difference in the perceptions of 

problems of international students among faculty grouped 

according to the college or school in which they teach," is 

therefore rejected. 
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TABLE XX 

DISTRIBUTION OF FACULTY ACCORDING TO THE COLLEGE 
OR SCHOOL IN WHICH THEY TEACH 

College or School Number of Faculty % 

College of Arts and Sciences 154 48.7 
College of Education 60 19 
College of Business 60 19 
School of Music 23 7.3 
School of Home Economics 9 2.8 
School of Community Service 6 1.9 
School of Library and Information 

Sciences 4 1.3 

Total 316 100.0 

The follow up ANOVA tests as shown by data in Table XXI, 

indicate that the college or school in which faculty teach 

produced significant differences in faculty perceptions of 

problems in nine of the eleven areas (sub-scales). 

Problem with the English language was perceived by faculty 

in all colleges and schools as the major problem for 

international students. The faculty of the School of 

Community Services however perceived less of a problem than 

other faculty groups in the area of the English language. 

Faculty members from the College of Arts and Sciences, the 

major group in this sample (48.7), perceived international 

students as having the greatest problems in the areas of 

English language, academic advising and records, financial 

aid, social-personal, placement services, and admissions and 

selection. 
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Problems perceived as major, which are related to the 

areas of English language, financial aid, social-personal, 

academic advising and records, were mainly reported by 

faculty members of the School of Library and Information 

Sciences, College of Business, College of Education, School 

of Home Economics, and College of Arts and Sciences. The 

number of respondents from some schools might have biased 

the statistical results of their scores; the School of Library 

and Information Sciences, 1.3 per cent of the total sample, 

scored the highest group mean (186.75) on the total index of 

problems, while the School of Community Services, 1.9 percent 

of the total sample, scored the lowest group mean (67.28). 

Among the faculty of other colleges and schools, the 

faculty of the College of Business scored the highest group 

mean 182.77. The second highest mean was scored by the 

faculty of the School of Music (166.69), the third 

highest mean was reported by the faculty of the School of 

Home Economics, (165.63) the highest mean was scored by the 

faculty of the college of Education (165.19), and the 

lowest group mean was reported by the faculty of the 

College of Arts and Sciences (155.59). 

Item-by-Item Analysis 

This section includes the most problematic items as 

perceived by the students and faculty members. Item 

analysis of the 132 survey questions is presented in 

Table XXII according to the type of respondent. 



101 

International students perceived their major problem to 

be financial, a fact that correlates with placement problems 

and U. S. immigration work restrictions. They also perceived 

major problems with the English language and its different 

uses. They regarded the attitude of some American people 

toward them, and toward skin color in general, as a 

major problem. These problems are reflected in the 

responses of students to the following items: "Finding jobs 

that pay well" (M=2.97), "attitude of some U. S. people 

toward skin color" (M=2.77), "understanding U. S. slang" 

(M=2.69), "writing or typing a term paper" (M=2.68), 

"staying in U. s. and getting a job" (M=2.63), "concept of 

being a foreign student" (M=2.53), "immigration work 

restrictions" (M=2.52), "finding employment between college 

terms" (M=2.52), "immigration regulations" (M=2.51), and 

"finding a part-time job" (11=2.50). 

The faculty members perceived English language and 

its uses as the most problematic area for international 

students. They also perceived international students as 

having a major problem dealing with their concept of 

being foreign. These perceptions reflected in the 

responses of faculty to the following items: "ability to 

write English" (M=3.64), "speaking English" (M=3.55), 

"limited English vocabulary" (M=3.52), "understanding 

lectures in English" (M=3.31, "pronounciation affecting 
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TABLE XXII 

ITEM-BY-ITEM ANALYSIS FOR FACULTY AND STUDENTS 

Variable Faculty Students 

1. Evaluation of my former school credentials. 2.542 1.760 
2. Treatment received at orientation meetings. 1.355 1.469 
3. Frequent college examinations. 1.910 1.989 
4. Concern about becoming too "westernized". 1.739 1.836 
5. Taste of food in United States. 1.839 2.019 
6. Poor eyesight 1.492 1.720 
7. Religious practices in United States. 1.636 1.585 
8. Speaking English 3.552 2.210 
9. Regulations on student activities 1.460 1.558 
10. Lack of money to meet expenses 2.431 2.434 
11. Finding a job upon returning home 1.707 2.216 
12. Concern about value of a U.S. education 1.450 1.900 
13. Unfavorable remarks about home country 2.143 2.264 
14. Compulsory class attendance 1.407 1.340 
15. Insufficient personal-soicial counseling 2.255 2.070 
16. Problems regarding housing 2.150 2.334 
17. Recurrent headaches 1.537 1.528 
18. Attending church socials 1.211 1.305 
19. Giving oral reports in class 3.262 2.488 
20. Tretment received at social functions 1.954 1.997 
21. Not receiving enough money from home 2.378 1.973 
22. Not enough time in U.S. for study 1.849 1.889 
23. Choosing college subjects 2.070 1.712 
24. Concept of being a "foreign" student 2.312 2.536 
25. Writing or typing a term (semester) paper 3.248 2.685 
26. Being in love with someone 1.710 1.946 
27. Being told where one must live 1.541 1.447 
28. My physical height and physique 1.440 1.434 
29. Concern about my religious beliefs 1.765 1.361 
30. Ability to write English 3.642 2.364 
31. Relationship of men and women in U.S. 2.159 2.078 
32. Having to do manual labor (work with hands) 1.497 1.655 
33. Trying to extend stay in United States 2.598 2.067 
34. Getting admitted to U.S. college 2.236 1.822 
35. Relationship with foreign student advisor 1.507 1.801 
36. Competitive college grading system 2.363 1.938 
37. Being lonely 2.729 2.412 
38. Cost of buying food 2.003 2.420 
39. Poor hearing 1.686 1.480 
40. Finding worship group of own faith 1.740 1.445 
41. Reciting in class 3.252 2.100 
42. Dating practices of U.S. people 2.003 1.957 
43. Saving enough money for social events 1.610 2.121 
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Variable Facultv Students 

44. Becoming a citizen of the United States 2.268 2.334 
45. Registration for classes each term 2.03 1.744 
46. Leisure time activities of U.S. students 1.565 1.984 
47. Objective examinations (true-false, etc.) 2.478 2.054 
48. Feeling inferior to others 2.024 1.704 
49. Insufficient clothing 1.617 1.482 
50. Nervousness 2.438 2.027 
51. Christianity as a philosophy 1.605 1.469 
52. Understanding lectures in English 3.319 1.860 
53. Being accepted in social groups 2.200 2.062 
54. Immigration work restrictions 2.437 2.528 
55. Changes in home government 2.716 2.224 
56. Not attending college of my first choice 1.444 1.833 
57. Law enforcement practices in U.S. 1.597 1.730 
58. Insufficient advice from academic advisor 2.096 2.167 
59. Trying to make friends 2.257 2.094 
60. Not being able to room with U.S. student 1.631 1.927 
61. Finding adequate health services 1.409 1.860 
62. Variety of religious faiths in U.S. 1.405 1.434 
63. Reading textbooks written in English 3.203 1.887 
64. Not being able to find "dates" 2.134 1.765 
65. Limited amount U.S. dollar will purchase 2.066 2.348 
66. Desire to not return to home country 2.553 1.865 
67. Understanding college catalogs 2.494 1.315 
68. Campus size 1.638 1.342 
69. Too many interferences with studies 1.712 2.019 
70. Sexual customs in United States . 1.980 1.887 
71. Bathroom facilities causing problems 1.224 1.402 
72. Dietary problems 1.683 1.493 
73. Having time to devote to own religion 1.451 1.388 
74. Understanding U.S. "slang" 3.174 2.690 
75. Activities of International Houses 1.266 1.774 
76. Finding part-time work 2.371 2.501 
77. Uncertainties in the world today 2.261 2.499 
78. Immigration regulations 2.397 2.515 
79. U.S. emphasis on time and promptness 2.630 1.620 
80. Feeling unprepared for U.S. college work 2.814 1.871 
81. Homesickness 2.782 2.453 
82. Distances to classes from residence 1.513 1.709 
83. Needing more time to rest 1.503 2.032 
84. Spiritual versus materialistic values 1.674 1.949 
85. My limited English vocabulary 3.521 2.326 
86. U.S. emphasis on sports 1.481 1.663 
87. Unexpected financial needs 2.662 2.509 
88. Desire to enroll at another college 1.505 1.908 
89. Lack of knowledge about U.S. 2.721 2.035 
90. Understanding how to use the library 2.538 1.536 
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Variable Faculty Students 

91. Concern about grades 2.937 2.388 
92. Feeling superior to others 1.484 1.385 
93. Relationship with roommate 1.572 1.407 
94. Worry about mental health 1.518 1.542 
95. Doubting the value of any religion 1.372 1.569 
96. My pronunciation not being undetrstood 3.278 2.224 
97. Problems when shopping in U.S. 1.693 1.342 
98. MOney for clothing 1.748 1.876 
99. U.S. education not what was expected 1.811 1.914 
100. Insufficient college orientation program 1.647 2.086 
101. Differences in purposes among U.S. colleges 2.165 1.569 
102. Doing laboratory assignments 1.946 1.488 
103. U.S. emphasis on personal habits of cleanliness 2.381 1.302 
104. Finding a place to live between college terrs 2.218 1.730 
105. Feeling under tension 2.723 2.480 
106. Criticisms of home land religion 1.889 1.660 
107. Insufficient remedial English services 2.750 2.038 
108. Activities of foreign student organizations 1.396 1.878 
109. Costs of an automobile 2.273 2.857 
110. Insufficient help from placement office 1.813 2.189 
111. Difference in U.S. and home education systems 2.485 2.119 
112. Trying to be student, tourist and "ambassador" 2.090 1.970 
113. Insufficient personal help from professors 2.095 2.248 
114. Not feeling at ease in public 2.272 1.927 
115. Changes in weather conditions 1.614 2.291 
116. Service received at health center 1.359 1.729 
117. Accepting differences in great religions 1.482 1.445 
118. Having a non-English-speaking roommate 2.218 1.608 
119. Lack of opportunities to meet more U.S. people 2.039 2.340 
120. Finding employment between college terms 2.400 2.526 
121. Staying in U.S. and getting a job 2.854 2.630 
122. Not being met on arrival at campus 1.497 1.520 
123. Attitude of some students toward "foreign" 

students 2.622 2.795 
124. Relationship between U.S. students and faculty 1.726 2.046 
125. Attitude of some U.S. people toward skin color 2.356 2.744 
126. Lack of invitations to visit in U.S. homes 2.214 2.442 
127. Health suffering due to academic pace 1.521 1.733 
128. Confusion about religion and morals in U.S. 1.883 2.081 
129. Holding a conversation with U.S. friend 1.820 1.873 
130. Concern about political discussions 2.167 2.124 
131. Finding jobs that pay well 2.639 2.976 
132. Concern about U.S. education being useful for 

job at home 1.780 1.930 
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being understood" (M=3.27), "giving oral reports in 

class" (M=3.26), "reciting in class" (M=3.25), "concept 

of being a foreign student" (M=3.24), "reading textbooks 

written in English" (M=3.20), and "understanding U. S. slang" 

(M=3.17) . 

Correlation Analysis 

This section is a description of the correlation 

analysis conducted among the eleven sub-scales. The 

Pearson Product Moment test was used to test correlations. As 

shown in Table XXIII, there are high and positive correlations 

among the eleven sub-scales. All the correlation 

coefficients statistically are significant at the .001 level of 

significance. Some of the lower correlations however, may 

show significance due to the large number of student and 

faculty response (687). 

Academic related problems are highly correlated. For 

example, international students who have problems with 

"admissions and selection" also have problems with 

"orientation service" (r=.74) and "academic advising and 

records" (r=.72). Problems perceived in "academic advising 

and records" correlate highly with problems perceived in 

"orientation service" (r=.77) and "English language" 

(r=.61) . 

The perception of problems in the "personal-social" 

sub-scale correlate highly with problems perceived in other 

sub-scales for which personal and social adjustments are needed. 
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Such sub-scales are "living and dining" (r=.65), "health 

service" (r=.71), "religious services" (r=.59), "student 

activities" (r=.78), and "placement services" (r=.58). 

The perceived problems in the "personal-social" sub-

scale also correlate highly with the problems perceived 

in the academic related sub-scales such as "admissions 

and selection" (r=.67), "orientation service" (r=.75), 

"academic advising and records" (r=.71), and "English 

language" (r=.56). Finally, "financial aid" correlates 

highly with "placement services" (r=.69). 

Discussion of Respondent Comments 

All respondents were asked to add comments to the 

questionnaire on the problem of international students. 

This section includes a synthesis of student and faculty 

comments on the problems of international students. 

The comments of international students reflected different 

concerns. A substantial number of the comments centered 

around the international students' inability to cope with the 

costs of education and living in the United States. They 

also expressed their dissatisfaction with both the 

restrictive immigration work regulations, and the unequal 

opportunity for on-campus jobs. 

International students also complained of the non-

caring attitude of the American people toward those who are 

not Americans. They claimed that Americans are self 

centered, withdrawn, and unwilling to understand or 
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appreciate peoples of other cultures. Such an attitude, the 

international students claimed, had led them to limit 

their attempts for interaction with Americans. Many 

international students expressed their desire for an 

opportunity to live with an American family, and how they 

were frustrated in this endeavor. 

According to international students, the non-caring 

attitude is also prevalent among the university faculty 

and staff of the student services offices. The faculty, 

as perceived by international students, are not 

willing to consider their special needs, and in many cases 

they tend to ignore the presence of international students 

in their classes. Many students pointed out that some 

faculty give internationals low grades because these 

faculty members disregard the substance of the students 

answers, and rather grade the students' English language 

ability. The students also complained of what many of them 

termed as "unfair" treatment by the staff of the students 

services offices. The students resented being dealt with as 

"second class students" by many of the student services 

offices workers just because, they believe, international 

students look, dress, or speak differently from American 

students. 

Many comments centered around the problems faced by 

international students due to their lack of a satisfactory 

command of the English language and its proper use. Many 



109 

students reasoned that their inability to interact with Americans 

in general, and faculty and American students in particular, was 

due to their deficiency in English. They also mentioned that 

Americans do not have the patience to try to converse with some-

one who does not use proper or clear English. Many of the 

students saw their English language deficiency as a main reason 

for their unsatisfactory academic performance. 

The students also complained of the lack of public 

transportation, and the high cost of automobiles. 

Another concern for the students is the high cost of housing 

and the unavailability of university-owned apartments. 

However, several comments were by students criticizing 

themselves and their fellow international students. They 

pointed out that some international students play the game 

of being "stupid or ignorant" in order to elicit sympathy 

from faculty and others. This behavior helps to sub-

stantiate the claim that international students are a 

liability to the American educational system, and it also 

puts the burden on competitive students to prove the 

opposite. Many more comments were criticisms of inter-

national students who cluster together and then blame 

Americans for not interacting with them. They emphasized in 

their comments the need for international students to seek 

relationships with Americans and the necessity for these 

students to learn to cope with the American way of life. 

In general, international students were pleased to have had 
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the opportunity to study in the United States, but many of 

them wished for more favorable circumstances that would have 

allowed them to experience more of the many facets of the 

American culture and way of life. 

The faculty comments concentrated most on the 

international students' problems with the use of the English 

language. Among such problems are pronunciation, speaking 

pattern, writing coherence, reading comprehension, ability 

to capture verbal presentations in the form of "class 

notes," and conversational use of slang. Faculty also 

commented on the inability of international students to 

conceptualize or speak on abstract terms. Also, they 

pointed out that many international students cannot handle 

the volume of required reading especially at the graduate 

level. 

Many faculty commented about the unrealistic 

expectations and perceptions of international students. 

According to faculty, international students expect to be 

judged by a different standard than American students. The 

faculty noted that all students should be evaluated by the 

same standards, and that international students should be 

ready to compete for degrees on the same level as American 

students. The faculty also pointed out that English 

language problems should be resolved prior to university 

enrollment. International students who are not proficient 

in the English language take more than their share of the 
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class time at the expense of other students. Many faculty 

emphasized that international students should go through a 

very rigorous introduction to the American culture and 

academic practices prior to university enrollment. They 

remarked that the American values are not foreign to the 

students; it is the students who are foreign to the values. 

The faculty expressed their unwillingness to guide 

international students through a culture orientation at the 

expense of their time and the time of American students. 

Many faculty felt strongly that international students 

should be well-financed, and they should not be permitted to 

work. 

Some faculty, however, were sympathetic to the problems 

of international students. They believe that special 

services should be established for them by the university, 

and some allowances and special consideration should be 

given to them by the faculty. 

One faculty comment summed up the complaints of 

faculty toward international students: 

The country from which the foreign student originates 
has a great deal more obligation for the welfare of 
their students than the American universities. Foreign 
students should not expect to find jobs in this 
country; their own country should take care of them. 
Also, foreign students should not attempt to involve 
the United States in the problems of the student's own 
country. The only thing that the United States should 
provide is the opportunity for well-financed, capable, 
English-speaking well-adjusted, motivated students to 
learn content in standard English. 
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Summary of Findings 

Following is a summary of the statistical findings of 

this study: 

1. Based on majority findings from the demographic 

data, a profile of the international student respondent to 

this study is a single (69.8%) self-supported (68.2%) male 

(67%) graduate student (59.3%) who is between 20 to 25 

(26.5%) years of age, who has been in the U. S. between 2 to 

4 years (39.1%), who has no previous exposure to Western 

culture (65.5%), who speaks a native language other than 

English (94.6%), and who is enrolled for study in either the 

College of Arts and Sciences (41.8%) or the College of 

Business (34%). Of the forty-five countries represented by 

students in this study, the eight leading countries are 

Thailand (17.5%), Iran (17%), Republic of China (12.9%), 

Nigeria (8.6%), Jordan (5.4%), Hong Kong (4.9%), Saudi 

Arabia (3.8%), and South Korea (2.7%). 

The demographic data on the 316 faculty respondents 

revealed that the largest group of faculty was from the 

College of Arts and Sciences (48.7%), followed by the 

College of Education (19%), College of Business 

Administration (19%), the School of Music (7.3%), the School 

of Home Economics (2.8%), the School of Community Services 

(1.8%) and the School of Library and Information Sciences 

(1.3%). The majority of the faculty (50 %) reported some 

in-class contact with international students, 24.7 per 
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cent reported extensive in-class contact, 20.9 per cent 

reported minimal in-class contact, and 4.4 per cent reported 

no in-class contact. 

2. Faculty members perceived significantly more 

problems than students in all sub-scales except financial 

aid and living-dining. 

3. Faculty perceived the English language as the most 

problematic area for international students, followed by 

social-personal, financial aid, academic advising and 

records, placement services, admissions and selection, 

orientation services, student activities, health 

services,living-dining, and religious services. 

4. International students perceived financial aid as 

their most problematic area, followed by placement services 

and English language, academic advising and records, social-

personal, orientation services and living-dining, student 

activities, admissions and selection, health services, and 

i-eligious services. 

5. The total index of problems showed faculty with a 

group mean of M=162.23 and students with a lower group 

mean of M=125.51. 

6. Students' age produced significant differences in 

the perception of problems related to the areas of religious 

services (p<.014) and the English language (p<.034). Students 

between 20-25 years of age reported the highest mean in both 

areas (M=7.73 and 14.44, respectively). However, the total 



114 

index of problems indicated that students over 30 years of 

age had the highest group mean (M=130.37), followed by 

students between 20-25 years of age (M=129.97), students 

between 25-30 (M=119.23), and students who were less than 20 

years of age M=103.34. 

7. Male and female students differed significantly in 

their perceptions of problems related to orientation services 

(p<.034), living-dining (p<.036), English language (p<.007)r 

and financial aid (p<.048). Male students reported more 

problems with orientation services, living-dining, and 

financial aid. Female students reported more problems with 

the English language. 

8. Single and married students perceived problems with 

significant difference in the areas of English language 

(p<.005) and financial aid (p<.019). Single students 

perceived more problems in English, and married students 

perceived more problems in financial aid. 

9. Undergraduate and graduate students perceived 

problems with significant difference in the areas of religious 

services (p<.001) and the English language (p<.016). 

Undergraduate students perceived more problems in the religious 

area, and graduate students perceived more problems in the 

English language area. 

10. The college or school in which the student was 

enrolled produced significant differences in the perception 

of problems related to financial aid (p<.02) and placement 
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services (p<.01). Students in the College of Education 

perceived more problems in financial aid, followed by 

students at the College of Arts and Sciences, College of 

Business, School of Music, students at other schools or 

colleges (School of Library and Information Sciences and 

College of Community Services), and School of Home 

Economics. Students in the College of Education also perceived 

more problems in placement services, followed by students 

enrolled in the College of Business, College of Arts and 

Sciences, students at other schools or colleges, School of 

Music, and School of Home Economics. 

11. Students whose native language is English and 

those with native languages other than English differed 

significantly in their perception of problems related to 

placement services (p<.029). There were no significant 

differences due to native language in the perception of 

problems in admissions and selection, and financial aid. 

The students differed significantly due to their native 

language in the perception of problems related to the other 

eight areas (pc.OOl). Students with native language other 

than English perceived more problems than students whose 

native language is English in all eleven sub-scales. 

12. The students' length of stay in the United States 

produced significant differences in the perception of 

problems related to academic advising and records (p<.021), 

health services (p<.011), religious services (p<.016), 
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English language (pc.OOl), financial aid (pc.OOl), and 

placement services (p<.036). 

The differences in perception among students who have 

been in the U. S. for a year or less, 1 to 2 years, 2 to 4 years, 

and over 5 years seems to follow a "bell-curve" for 

perceived problems in the areas of health services, academic 

advising and records, and religious services. A "U" curve 

for perceptions of problems in English language, and a "J" 

curve for perception of problems in financial aid, and 

placement services. 

13. Students with previous exposure to Western culture 

differed significantly from students without previous 

exposure to Western culture in the perception of problems 

related to social-personal (p<.007), English language 

(p<.001), students activities (p<.002), and financial aid 

(p<.001). Students with no previous exposure perceived more 

problems in all the mentioned areas. 

14. The sponsorship variable produced a significant 

difference in the perception of problems related to the 

financial aid sub-scale (pc.OOl). Unsponsored students 

perceived more problems in financial aid than sponsored 

students. 

15. The nationality variable produced significant 

differences in the perception of problems related to the 

personal-social sub-scale (pc.055) and the student 

activities sub-scale (p<.026). No significant differences 
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were found due to nationality in the perception of problems 

related to sub-scales of religious services and admissions 

and selection. For the other seven sub-scales, the 

differences in perception were statistically significant 

(p<.001). 

The total index of problems indicates that students 

of the different nationalities perceived problems in the 

following descending mean order: South Korean students 

(M=157.10), Thai students (M=137.69), Jordanian students 

(M=133.55), Saudi Arabian students (M=129.57), Iranian 

students (M=128.6S), (6) Nigerian students (M=126.06), 

Taiwanese students (M=118.02), and students from Hong Kong 

(M=lll.00) 

16. The amount of contact by faculty members with 

international students produced significant differences in. 

the perception of problems in all eleven sub-scales at 

the .001 level of significance. The relationship 

between the amount of faculty contact and faculty perception 

of problems followed a "J" curve for all the areas indica-

ting that the higher the amount of contact, the higher the 

perception of problems. 

17. The college or school in which faculty teach 

produced significant differences in the perception of 

problems in the following sub-scales: admissions and 

selection (p<.003), orientation services (pc.OOl), social-

personal (p<.001), living-dining (p<.001), health services 
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(pc.OOl), religious services (p<.006), English language 

(pc.001), and student activities (p<.001). No significant 

differences were found in faculty perceptions of problems 

related to financial aid or placement services due to the 

college or school in which faculty taught. 

Faculty members of all colleges and schools perceived 

international students as having more problems in English 

language than any other area. The faculty of the School of 

Library and Information Sciences (1.3%) scored the highest 

group mean on the total index of problems (M=186.75)f while 

the faculty of the School of Community Services (1.9%) 

scored the lowest group mean (M=67.28). Among the faculty 

of other colleges and schools, the faculty of the College of 

Business scored the highest mean (M=182.77), followed by the 

faculty of the School of Music (M=166.69), the faculty of 

the School of Home Economics (M=165.63), the College of 

Education (M=165.19), and the College of Arts and Sciences 

(M=155.59). 

18. The item-by-item analysis showed that items 

related to financial concerns were the most problematic for 

international students. 

19. The same analysis also showed that faculty members 

perceived items related to the English language as the most 

problemat ic. 

20. The correlation analysis revealed high and 

positive correlations among academic related sub-scales 
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as well as among sub-scales related to personal and social 

adjustments. Also, high and positive correlations were found 

between these two general areas. A high and positive 

correlation was also found between financial problems and 

placement problems. 

21. The students' comments focused on the three major 

areas of financial difficulties, social and personal 

problems, and academic problems. The faculty members 

comments concentrated on the international students' lack of 

skills in the use of the English language and social 

interaction. They also emphasized that international 

students should have adequate finances and should not expect 

financial support from American sources. 



CHAPTER V 

SUMMARY, DISCUSSION OF MAJOR FINDINGS, 

CONCLUSIONS, AND RECOMMENDATIONS 

This chapter is composed of four sections. The first 

section is a summary of the study's purposes, methodology, 

and a brief summary of data findings. The discussion of 

major findings includes implications and comparisons to 

findings of similar studies. The conclusions presented are 

based on the data findings. The chapter concludes with a 

presentation of recommendations. 

Summary 

This study focused on the problems of international 

students as perceived by both the international students and 

faculty in a public university. The major purposes of the 

study were to determine if there were significant differences 

in the perceptions of the problems of international students 

(a) between international students and faculty members, (b) 

between groups of international students, and (c) between 

groups of faculty members. 

The student sample for this study was selected from the 

population of 1,436 international students enrolled at North 

Texas State University. The total faculty population of the 

same university was given the opportunity to participate in 

the study. A modified form of The International Student 

120 
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Problem Inventory (ISPI) by Hart (1) was used to identify 

the problems of international students in this study. 

Methods of descriptive statistics (mean, standard 

deviation, and analysis of variance) were used for data 

analysis. Hotelling's test of multivariate analysis of 

variance was used to determine significant differences 

between or among perceptions of the groups under study; if 

the test results were significant at the .05 level, 

univariate analysis of variance was used for further 

analysis. Item-by-item analysis, correlations between the 

dependent variables, and the index of total problems were 

also used for data analysis. 

Following is a summary of the statistical findings of 

this study. 

1. Based on majority findings from the demographic 

data, a profile of the international student respondent to 

this study is a single (69.8%) self-supported (68.2%) male 

(67%) graduate student (59.3%) who is between 20 to 25 

(26.5%) years of age, who has been in the U. S. between 2 to 

4 years (39.1%), who has no previous exposure to Western 

culture (65.5%), who speaks a native language other than 

English (94.6%), and who is enrolled for study in either the 

College of Arts and Sciences (41.8%) or the College of 

Business (34%). Of the forty-five countries represented by 

students in this study, the eight leading countries are 

Thailand (17.5%), Iran (17%), Republic of China (12.9%), 
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Nigeria (8.6%), Jordan (5.4%), Hong Kong (4.9%), Saudi 

Arabia (3.8%), and South Korea (2.7%). 

The demographic data on the 316 faculty respondents 

revealed that the largest group of faculty was from the 

College of Arts and Sciences (48.7%), followed by the 

College of Education (19%), College of Business Admini-

stration (19%), the School of Music (7.3%), the School 

of Home Economics (2.8%), the School of Community Services 

(1.8%) and the School of Library and Information Sciences 

(1.3%)). The majority of the faculty (50%) reported some 

in-class contact with international students, 24.7 per cent 

reported extensive in-class contact, 20.9 per cent reported 

minimal in-class contact, and 4.4 per cent reported no in-

class contact. 

2. Faculty members perceived significantly more 

problems than students in all sub-scales except financial 

aid and living-dining. 

3. Faculty perceived the English language as the most 

problematic area for international students, followed by 

social-personal, financial aid, academic advising and 

records, placement services, admissions and selection, 

orientation services, student activities, health services, 

living-dining, and religious services. 

4. International students perceived financial aid as 

their most problematic area, followed by placement services 

and English language, academic advising and records, social-
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personal, orientation services and living-dining, student 

activities, admissions and selection, health services, and 

religious services. 

5. The total index of problems showed faculty with a 

group mean of M=162.23 and students with a lower group 

mean of M=125.51. 

6. Student age produced significant differences in 

the perception of problems related to the areas of religious 

services (p<.014) and the English language (p<.034). Students 

between 20-25 years of age reported the highest mean in both 

areas (M=7.73 and 14.44, respectively). However, the total 

index of problems indicated that students over 30 years of 

age had the highest group mean (M=130.37), followed by 

students between 20-25 years of age (M=129.97), students 

between 25-30 (M=l 19.23), and students who were less than 20 

years of age M=103.34. 

7. Male and female students differed significantly in 

their perceptions of problems related to orientation services 

(p<.034), living-dining (p<.036), English language (p<.007), 

and financial aid (p<.048). Male students reported more 

problems with orientation services, living-dining, and 

financial aid. Female students reported more problems with 

the English language. 

8. Single and married students perceived problems with 

significant difference in the areas of English language 

(p<.005) and financial aid (p<.019). Single students 



124 

perceived more problems in English, and married students 

perceived more problems in financial aid. 

9. Undergraduate and graduate students perceived 

problems with significant difference in the areas of religious 

services (pc.OOl) and the English language (p<.016). 

Undergraduate students perceived more problems in the religious 

area, and graduate students perceived more problems in the 

English language area. 

10. The college or school in which the student was 

enrolled produced significant differences in the perception 

of problems related to financial aid (p<.02) and placement 

services (p<.01). Students in the College of Education 

perceived more problems in financial aid, followed by 

students at the College of Arts and Sciences, College of 

Business, School of Music, students at other schools or 

colleges (School of Library and Information Sciences and 

College of Community Services), and School of Home 

Economics. Students in the College of Education also perceived 

more problems in placement services, followed by students 

enrolled in the College of Business, College of Arts and 

Sciences, students at other schools or colleges, School of 

Music, and School of Home Economics. 

11. Students whose native language is English and 

those with native languages other than English differed 

significantly in their perception of problems related to 

placement services (p<.029). There were no significant 
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differences due to native language in the perception of 

problems in admissions and selection, and financial aid. 

The students differed significantly due to their native 

language in the perception of problems related to the other 

eight areas (pc.OOl). Students with native language other 

than English perceived more problems than students whose 

native language is English in all eleven sub-scales. 

12. The students' length of stay in the United States 

produced significant differences in the perception of 

problems related to academic advising and records (p<.021)f 

health services (pc.011), religious services (p<.016), 

English language (p<.001), financial aid (pc.OOl), and 

placement services (pc.036). 

The differences in perception among students who have 

been in the U. S. for a year or less, 1 to 2 years, 2 to 4 years, 

and over 5 years seems to follow a "bell-curve" for 

perceived problems in the areas of health services, academic 

advising and records, and religious services. A "U" curve 

for perceptions of problems in English language, and a "J" 

curve for perception of problems in financial aid, and 

placement services. 

13. Students with previous exposure to Western culture 

differed significantly from students without previous 

exposure to Western culture in the perception of problems 

related to social-personal (p<.007), English language 

(pc.OOl), students activities (pc.002), and financial aid 
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(p<.001). Students with no previous exposure perceived more 

problems in all the mentioned areas. 

14. The sponsorship variable produced a significant 

difference in the perception of problems related to the 

financial aid sub—scale (p<.001). Unsponsored students 

perceived more problems in financial aid than sponsored 

students. 

15. The nationality variable produced significant 

differences in the perception of problems related to the 

personal—social sub—scale (p<.005) and the student 

activities sub-scale (p<.026). No significant differences 

were found due to nationality in the perception of problems 

related to sub-scales of religious services and admissions 

and selection. For the other seven sub—scales, the 

differences in perception were statistically significant 

(p<.001). 

The total index of problems indicated that students of 

the different nationalities perceived problems in the 

following descending mean order: South Korean students 

(M=157.10), Thai students (M=137.69), Jordanian students 

(M=133.55), Saudi Arabian students (M=129.57), Iranian 

students (M=128.68), Nigerian students (M=126.06), Taiwanese 

students (M=118.02), and students from Hong Kong (M=111.00). 

16. The amount of contact by faculty members with 

international students produced significnat differences in 
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the perception of problems in all eleven sub-scales at 

the .001 level of significance. The relationship 

between the amount of faculty contact and faculty perception 

of problems followed a "J" curve for all the areas indica-

ting that the higher the amount of contact, the higher the 

perception of problems. 

17. The college or school in which faculty teach 

produced significant differences in the perception of 

problems in the following sub-scales: admissions and 

selection (pc.003), orientation services (pc.OOl), social-

personal (pc.001), living-dining (pc.OOl), health services 

(p<.001), religious services (p<.006), English language 

(p< .001), and student activities (pc.OOl). No significant 

differences were found in faculty perceptions of problems 

related to financial aid or placement services due to the 

college or school in which faculty taught. 

Faculty members of all colleges and schools perceived 

international students as having more problems in English 

language than any other area. The faculty of the School of 

Library and Information Sciences (1.3%) scored the highest 

group mean on the total index of problems (M=186.75), while 

the faculty of the School of Community Services (1.9%) 

scored the lowest group mean (M=67.28). Among the faculty 

of other colleges and schools, the faculty of the College of 

Business scored the highest mean (M=182.77), followed by the 

faculty of the School of Music (M=166.69), the faculty of 
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the School of Home Economics (M=165.63), the College of 

Education (M=165.19), and the College of Arts and Sciences 

(M=155.59). 

18. The item-by-item analysis showed that items 

related to financial concerns were the most problematic for 

international students. 

19. The same analysis also showed that faculty members 

perceived items related to the English language as the most 

problematic. 

20. The correlation analysis revealed high and 

positive correlations among academic related sub-scales 

as well as among sub-scales related to personal and social 

adjustments. Also, high and positive correlations were found 

between these two general areas. A high and positive 

correlation was also found between financial problems and 

placement problems. 

21. The students' comments focused on the three major 

areas of financial difficulties, social and personal 

problems, and academic problems. The faculty members 

comments concentrated on the international students' lack of 

skills in the use of the English language and social 

interaction. They also emphasized that international 

students should have adequate finances and should not expect 

financial support from American sources. 
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Discussion of Data Findings 

The data findings of this study are the result of a 

survey of international students and faculty at one 

institution of higher education—North Texas State 

University. Students from forty-five foreign countries 

participated in the survey. 

A major finding of this study is that there were 

statistically significant differences between the perceptions 

of faculty and international students in regard to the 

problems of international students. The problems of 

international students as perceived by faculty were not only 

greater in number but also by degree of intensity. 

Primarily, faculty perceive the greatest problem areas of 

international students as being the English language, social 

and personal problems, and financial problems. According to 

the international students, their greatest problem areas are 

financial, placement (which is related to the financial 

area), the English language, and academics; social and 

personal problems were not of relatively high concern to the 

international students. 

These differences in perception can be partially 

attributed to cultural, expectation, and communication 

aspects of the relationship between faculty and 

international students. As pointed out in various studies, 

among which are by Bris1 in (1) Goodwin and Nacht (2), 

Mestenhauser (7), and the Univesity of Kentucky (9), the 

large majority of international students have been taught to 
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behave and learn in ways that are different from American 

students. They also point out that these students' 

inadequate command of the English language further 

complicates the already academically complex problem of 

communication between faculty, students, and others who are 

both in and outside the academic community. The language 

barrier and the cultural problems also inhibit students' 

participation in class; such a communication limitation could 

lead faculty to perceive such students as inadequate both 

academically and socially. The findings from this study 

imply, as is also discussed in the studies cited, that there 

is an unwillingness on the part of faculty to commit the 

additional time needed in order to understand the varied 

cultural peculiarities of international students and cater 

to their special educational needs. 

The findings of this study that financial concerns are 

the most problematic area for international students is 

confirmed in studies by Hull (4), Lee, Abd-Ella, and Burks 

(5), Macedo (6), and Payind (8). There appear to be no 

clearcut answers as to why financial problems are the 

primary concern of international students, whether this 

concern results from inadequate orientation, poor 

management, insufficient advance financial planning, or 

simple naivete—the fact remains. Certainly inflation and 

the increasing costs of higher education are of concern to 

all students native or international. Financial concerns 
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for international students are exacerbated by immigration 

regulations that prohibit individuals who hold a student 

visa from working. University fellowships are infrequently 

available to international students, and the government of 

the United States does not financially support international 

education to an effective extent. 

Although the age variable produced statistically 

significant differences for two age groups in two of the 

eleven problem areas, age does not appear to be a dependable 

variable as a predictor of specific problem areas. Other 

studies (4, 5, 8) also have produced unrelated findings. 

There would appear to be agreement with Hull's (4) 

conclusion that cause and effect in the perception of 

problems cannot be attributed to the student's age. The 

total index of problems for this study indicates, however, 

that the older the student, the more problems he faces. 

This would be a generally accepted assumption. 

Several significant differences were found in this 

study between the perceived problems of male and female 

students. Female students reported significantly greater 

problems with the English language, while male students 

reported significantly greater problems in orientation, 

living-dining, and financial aid. In a study of Iranian and 

Afghan students, Payind (8) found that females reported 

significantly more problems than males in the academic, 

social, and personal areas of their experience; for these 
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particular male-dominated cultures, however, this should not 

be a surprising finding. The sex variable produced only few 

differences in the study by Lee, Abd-Ella, and Burks (5) of 

students from several nationalities. As with the age 

variable, the sex variable does not seem to be a reliable 

predictor of specific problem areas. 

In relation to marital status, the findings of this study 

indicate that single students had a more significant problem with 

the English language, and married students had a more significant 

problem with financial aid. These findings could be indirectly 

related to age and length of stay in the United States. It is 

highly likely that the married student, who is probably older 

than the single student and who may also have children, would be 

more concerned about finances. Single students, as a whole, are 

probably younger than married students, and they have probably 

studied abroad for fewer years. Lee, Abd-Ella, and Burks (5) 

found that married students were more satisfied than single 

students with both their post-return needs and their relation-

ships with faculty. Payind (8) found that single students 

experienced more difficulties than married students in the 

academic, social, and personal problem areas. While all these 

findings are not overwhelming by direction, it appears reasonable 

to assume that married students would have more financial problems 

than single students, and that single students would generally 

have more other types of problems than married students, 

which could be due to age (immaturity) and lack of experience. 
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Payind (8) found that graduate students experienced 

fewer problems in all areas than undergraduate students. 

The findings of this study indicate, however, that 

undergraduate had only a significantly greater problem than 

graduate students in regard to religious services, and 

graduate students had only a significantly greater problem 

with the English language. It is possible that the religion 

of the majority of undergraduates is one that is not widely 

represented in the United States; therefore, attendance at 

formal services is somewhat difficult to accomplish. Since 

graduate students have more written assignments, their 

significant problems with English are not surprising because 

it is generally accepted that it is easier to learn to speak 

than write a language properly. On the whole, Lee, Abd-

Ella, and Burks (5) found that academic classification had 

no impact on students' perceptions or opinions. The impact 

of the variable of undergraduate-graduate classification or 

international students' areas of concern is therefore unclear. 

In this study, the college or school of the university 

in which international students were enrolled resulted in 

significant differences for problems related to financial 

aid and placement services for students in the College of 

Education. It is possible that these findings could be 

related to the general surplus of teachers and administra-

tors. Payind (8) found that the major field of study was 
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a significant factor in the perceptions of problems related 

to academics but not to social or personal problem areas. 

Hull (4) found that the major field of study affected only 

the degree of involvement and participation of international 

students with American students. No significance was found 

by Lee, Abd-Ella, and Burks (5) in the relationships of 

importance or satisfaction of needs and major field of 

study. The impact of the variable for field of study, 

therefore, appears to be unremarkable. 

The variable of native language for international 

students (English or other) produced the greatest number of 

significant differences. It is not particularly surprising 

that students whose native language is English experienced 

fewer problems in all eleven problem areas. In support of 

this finding, both Hull (4) and Lee, Abd-Ella, and Burks (5) 

found that students who had an adequate command of the 

English language experienced far fewer problems in academic, 

social, and personal areas. This variable, therefore, may 

be considered highly relevant to predictions of both success 

and happiness for international students. 

Perceptions of problems by international students in 

relation to length of stay in the United States produced six 

significant differences. Using the categories for length of 

stay of less than a year, 1 to 2 years, 2 to 4 years, and 

over 5 years, adjustment-related problems (health services, 

academic advising and records, and religious services), the 
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perceptions of problems of international students followed a 

bell-curve of fewer to greater to lesser problems over time. 

International students' problems with the English language 

followed a U curve of greater to fewer to greater problems 

over time. These students' problems with financial aid and 

placement followed a J curve, which is basically fewer to 

greater problems over time. The implications of these 

findings could be stated as follows: (a) international 

students have fewer social and personal problems over a 

five-year period of study; (b) as international students 

move into graduate work, problems with the English language 

increased; (c) the longer the period of study in the 

United States, the more likely international students are 

to have problems with finances and concerns about job 

placement. These findings are basically confirmed by 

previous studies (4, 5, 8) which found that the longer the 

international students' stay in the United States is 

extended, the more satisfied they become with the personal 

and academic aspects of their educational experience. 

Length of stay in the United States therefore appears to be 

an important variable to predict international student 

success and happiness. 

The variable of previous exposure to Western culture 

resulted in several significant differences. Those students 

who had had this previous experience had fewer problems with 

the English language, in the social-personal area, with 
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student activities, and financial aid. Lee, Abd-Ella, and 

Burks, (5) however, found that international experience or 

exposure had no significant impact on students' ratings of 

importance or satisfaction of needs. While it is unclear 

whether these researchers specified experience with Western 

culture, it seems a logical assumption that such travel or 

living experiences would benefit an international student in 

many obvious ways. 

The sponsorship variable in this study was found to 

have a significant effect on the perceptions of financial 

problems, but none in other problem areas. Generally, this 

response was to be expected since sponsored students have 

financial resources outside of self and family. In view of 

the fact that finances were found to be the primary problem 

area for international students, this aspect of international 

study assumes notable importance. Lee, Abd-Ella, and Burks 

(5) found that sponsored students experienced fewer academic 

problems, but Hull (4) found that unsponsored students were 

more involved with American students. Payind (8) found that 

sponsored international students reported fewer personal 

problems, which could include the financial aspect, but 

sponsorship had no significant affect on social or academic 

problems. 

Nationality of international students, as a variable 

for this study, produced significant differences in nine of 

the eleven problem areas; the exceptions were religious 
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services and admissions and selection. If nationality can be 

considered as related to native language, students whose 

native language is non-Latin based are more likely to 

experience more problems in most areas. Both the Hull (4) 

and Lee, Abd-Ella, and Burks (5) studies found that the 

students' origin was a very significant factor in 

international students' satisfaction and perceptions of 

problems. 

A notable finding of this study is that the greater the 

degree of contact by faculty with international students, 

the greater the faculty perceived the students' problems. 

The greater degree of contact with international students did 

not, however, alter the order in which faculty perceived 

these students' problems (the English language, social and 

personal, and financial). The notable difference among thee 

problem areas for a faculty viewpoint is that the 

international student's use of English is personally 

observed by faculty; the financial and social and personal 

problem areas would be communicated to faculty by these 

students. Since the faculty also view these problem areas to 

a greater degree than was reported by students, there is the 

implication that international students have a tendency to 

overemphasize their problems when communicating with 

faculty. 
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Conclusions 

Based on the data findings of this study, the following 

conclusions appear to be warranted. 

1. The majority of international students appear to be 

underfinanced to meet their educational goals. The reasons 

for this are speculative and unclear. 

2. The English language background of the majority of 

international students appears to be insufficient 

to meet the demands of American higher education; 

furthermore, the language barrier intensifies problems for 

graduate students. 

3. Students whose native language is non-Latin based 

are likely to have more problems in an American institution 

of higher education. 

4. The relationship between international students and 

faculty members is adversely affected by communication 

problems and cultural differences. Faculty attitude appears 

to reflect the notion that these are problems that the 

international students should solve, not problems to which 

faculty should accustom. 

5. The faculty perception that international students 

have greater problems in all areas than are reported by the 

students themselves reinforces the conclusion that there is 

a language-communication barrier between the two groups. 
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Recommendat ions 

On the basis of the results of this study, the 

following recommendations are made. 

Recommendations for Faculty and Administrators 

1. The findings of this study should be made available 

to international students, faculty, and administrators at 

North Texas State University. 

2. The orientation program for new students should be 

expanded to include more information about financial aid, 

work opportunities, and ways of and opportunities for social 

interaction. Representatives for faculty, administration, 

and community organizations should be encouraged to 

participate in the initial orientation program in order to 

provide conclusive preliminary information and initial 

cont.act with the university and community. 

3. Every school, college or department with a 

substantial international student enrollment should arrange 

a special orientation to familiarize its international 

students with the programs offered, academic practices, and 

expectations. These departments should also assign a 

faculty member who has international experience to provide 

initial advice to international students and assist other 

faculty in dealing with them. 

4. A professional counselor who has the proper 

experience and education to deal with international students 

should be added to the Counseling Center at the university. 
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5. Schools, colleges, or departments should arrange 

social functions to facilitate international students' 

interaction with faculty. Such activities should be 

sponsored by both the students and departments. 

6. A directory of international students with special 

capabilities should be developed and distributed to schools 

and colleges in the university. Copies should also be 

mailed to local community organizations and businesses. 

7. Faculty, community organizations, and business 

should be encouraged to take advantage of graduate 

international students who have special experience and 

qualifications. This action will promote understanding and 

provide an educational opportunity for all involved. It 

will also enhance the international students'self-image and 

help with their adjustment to the university and 

community. 

6. Universities should establish better procedures and 

standards to verify international students' English 

proficiency and financial capabilities. This will minimize 

future problems in both areas. 

7. Universities should provide international student 

applicants with complete information packets prior to their 

arrival. 
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Recommendat ions to Stude-n-t-̂  

1. Prior to arrival in the United States, students 

should request complete information from universities about 

financial needs, the required English proficiency, 

conditions of their admission, and living conditions in the 

university and the community. 

2. International students should take the initiative 

in establishing communication with faculty to familiarize 

them with their needs and problems. 

3. International students should form national student 

organizations and also participate in an international 

student organization. These organizations should be used as 

support systems for international students to articulate 

their concerns and problems and represent them to the 

University offices, faculty, and the community. Through 

these organizations study groups could be formed and peer 

counseling could be offered. Another primary function of 

such organizations would be to plan activities in coopera-

tion with University and community organizations whereby 

international students can make contributions to both the 

university and the community. Such activities could improve 

the image of international students among Americans and 

would make the students feel comfortable as contributing 

members of the community in which they live. These 

organizations should also organize activities to include 
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faculty members specifically in order to improve relations 

and communications with faculty. 

4. International students should acquire proper 

English language training prior to academic study. This 

preparation would help to eliminate many of their academic, 

cultural, and communication problems. 

Recommendat ions for Future Research 

1. Using the same methodology, further studies should 

be done on national groups to compare their perceptions of 

problems with those of the faculty. 

2. A similar study should be done comparing the 

perceptions of the staff of university services offices and 

the administration with those of international students. 

3. A similar longitudinal study should be done to 

trace the changes in student and faculty perceptions starting 

with the freshman year and ending with graduate study. 
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Spring, 1982 

Dear Faculty Member, 

The attached inventory is part of my dissertation for a 
doctoral degree in higher education. The study is concerned 
with the problems of international students, as perceived by 
international students and faculty. 

The purpose of the study is to determine if there are 
significant differences in the perceptions of the problems 
of international students. It explores the differences in 
perception between: 1) international students and faculty 
members; 2) groups of international students; and 3) groups 
of faculty members in a public university. Data for this 
research is being gathered through the use of the 
International Student Problem Inventory. 

Please complete the inventory and return it as soon as 
possible through interdepartmental mail. Realizing that 
this request comes at a busy time of the semester, I have 
attempted to design the materials so that a minimum amount 
of time will be required. 

A summary of the results will be available upon 
request. Your assistance and cooperation is deeply 
appreciated. 

Sincerely, 

Ali Omar 
Doctoral Student 
College of Education 
North Texas State University 

Please return to: Ali Omar 
Intensive English Language Institute (IELI) 
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Spring, 1982 

Dear Colleague: 

The attached inventory is part of my dissertation for a 
doctoral degree in higher education. The study is concerned 
with the problems of international students, as perceived by 
international students and faculty. 

The purpose of the study is to determine if there are 
significant differences in the perceptions of the problems 
of international students. It explores the differences in 
perception between: 1) international students and faculty 
members; 2) groups of international students; and 3) groups 
of faculty members in a public university. Data for this 
research is being gathered through the use of the 
International Student Problem Inventory. 

Please complete the inventory, and return it in the 
enclosed stamped and self addressed envelope. Complete 
anonymity and confidentiality of responses will be 
maintained. 

A summary of the results will be available upon 
request. Your assistance and cooperation is deeply 
appreciated. 

Sincerely, 

Ali Omar 
Doctoral Student, 
College of Education 
North Texas State University 
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STUDENT FORM 
INTERNATIONAL STUDENT PROBLEM INVENTORY 

(Adapted from the Michigan International Student Problem Inventory) 

PLEASE READ THESE DIRECTIONS CAREFULLY 

You are not being tested. There are no right or wrong answers. 
This is a list of statements about situations that occassionally 
trouble (disturb, distress, annoy or worry) students from other 
countries who are attending college in the United States. 

PLEASE FOLLOW THESE STEPS: 

Step One Fill in the blanks below: 

Native Country Age in years: Less 
than 20 ; 20—25 ; 25—30 ; over 30 . 
Sex: M F Marital Status: Married Single 
Academic Classification: Undergraduate Graduate 
Major Area of Study: Education ; Arts and Sciences 
Business ; Music ; Home Economics ; Other 
My first language at home is English. yes no 
I have been in the United States for: less than a year 
1 to 2 years ; 2 to 4 years ; more than 5 years 
Before becoming a student, I visited the U.S.A. or western 
Europe. yes no 
Are you a sponsored student? yes no 

. f 

Step Two Answer each of the statements in the inventory by 
placing a number in the blank before each question. Please use 
the following scale to indicate the degree to which you feel each 
statement applies to you: 

1—if the statement suggests No Problem 
2——if the statement suggests a Minor Problem 
3—if the statement suggests a Moderate Problem 
4—if the statement suggests a Major Problem 

For example — Statement one may be answered in the following 
way: 

2 1. Evaluation of my former credentials 
A student answering statement one in this manner has 
indicated that he/she has experienced a minor problem 
in the evaluation of his/her former credentials. 

Please continue answering each of the following statements in the 
inventory by placing 1, 2, 3, or 4 in the blank before each 
statement as described above. 

Step Three Please add any comments that you may have in the 
space provided at the end of the inventory. Use the backs of 
pages if necessary. 

Thank you in advance for your cooperation. 
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Answer: 1--if the statement suggests No Problem 
2--if the statement suggests a Minor Problem 
3--if the statement suggests a Moderate Problem 
4--if the statement suggests a Major Problem 

1. Evaluation of my former school credentials 

2. Treatment received at orientation meetings 

3. Frequent college examinations 

4. Concern about becoming too "westernized" 

5. Taste of food in United States 

6 . Poor eyes ight 

7. Religious practices in United States 

8. Speaking English 

9. Regulations on student activities 

_10. Lack of money to meet expenses 

_11. Finding a job upon returning home 

_12. Concern about value of a U.S. education 

_13. Unfavorable remarks about home country 

.14. Compulsory class attendance 

.15. Insufficient personal-social counseling 

.16. Problems regarding housing 

17. Recurrent headaches 

_18. Attending church socials 

.19. Giving oral reports in class 

.20. Treatment received at social functions 

_21. Not receiving enough money from home 

.22. Not enough time in U.S. for study 

.23. Choosing college subjects 

_24. Concept of being a "foreign" student 
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Answer: 1--if the statement suggests No Problem 
2--if the statement suggests a Minor Problem 
3--if the statement suggests a Moderate Problem 
4--if the statement suggests a Maior Problem 

_25. Writing or typing a term (semester) paper 

_26. Being in love with someone 

_27. Being told where one must live 

_28. My physical height and physique 

_29. Concern about my religious beliefs 

_30. Ability to write English 

_31. Relationship of men and women in U.S. 

_32. Having to do manual labor (work with hands) 

_33. Trying to extend stay in United States 

_34. Getting admitted to U.S. college 

_35. Relationship with foreign student advisor 

_36. Competitive college grading system 

_37. Being lonely 

_38. Cost of buying food 

_39. Poor hearing 

_40. Finding worship group of own faith 

_41- Reciting in class 

_42. Dating practices of U.S. people 

_43. Saving enough money for social events 

_44. Becoming a citizen of the United States 

_45. Registratin for classes each term 

_46. Leisure time activities of U.S. students 

_47. Objective examinations (true-false, etc.) 

_48. Feeling inferior to others 

.49. Insufficient clothing 
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Answer: 1 — if the statement suggests No Problem 
2 — •if the statement suggests a Minor Problem 
3 — if the statement suggests a Moderate Problem 
4 — •if the statement suggests a Maior Problem 

_50. Nervousness 

_51. Christianity as a philosophy 

_52. Understanding lectures in English 

_53. Being accepted in social groups 

_54. Immigration work restrictions 

_55. Changes in home government 

_56. Not attending college of my first choice 

_57. Law enforcement practices in U.S. 

_58. Insufficient advice from academic advisor 

_59. Trying to make friends 

_60. Not being able to room with U.S. student 

_61. Finding adequate health services 

_62. Variety of religious faiths in U.S. 

_63. Reading textbooks written in English 

_64. Not being able to find "dates" 

_65. Limited amount U.S. dollar will purchase 

_66. Desire to not return to home country 

_67. Understanding college catalogs 

_68. Campus size 

_69. Too many interferences with studies 

_70. Sexual customs in United States 

_71. Bathroom facilities causing problems 

12. Dietary problems 

_73. Having time to devote to own religion 

.74. Understanding U.S. "slang" 
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Answer: 1--if the statement suggests No Problem 
2--if the statement suggests a Minor Problem 
3--if the statement suggests a Moderate Problem 
4--if the statement suggests a Maior Problem 

75. Activities of International Houses 

_76. Finding part-time work 

77. Uncertainties in the world today 

_78. Immigration regulations 

_79. U.S. emphasis on time and promptness 

_80. Feeling unprepared for U.S. college work 

_81. Homesickness 

_82. Distances to classes from residence 

_83. Needing more time to rest 

_84. Spiritual versus materialistic values 

_85. My limited English vocabulary 

86. U.S. emphasis on sports 

_87. Unexpected financial needs 

_88. Desire to enroll at another college 

_89. Lack of knowledge about U.S. 

_90. Understanding how to use the library 

_91. Concern about grades 

_92. Feeling superior to others 

_93. Relationship with roommate 

_94. Worry about mental health 

_95. Doubting the value of any religion 

_96. My pronunciation not being understood 

_97. Problems when shopping in U.S. 

_98. Money for clothing 

_99. U.S. education not what was expected 
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Answer: 1--if the statement suggests No Problem 
2--if the statement suggests a Minor Problem 
3--if the statement suggests a Moderate Problem 
4--if the statement suggests a Maior Problem 

_100. Insufficient college orientation program 

_1Q1. Differences in purposes among U.S. colleges 

_102. Doing laboratory assignments 

_103. U.S. emphasis on personal habits of cleanliness 

_104. Finding a place to live between college terms 

_105. Feeling under tension 

_106. Criticisms of home land religion 

_107. Insufficient remedial English services 

_108. Activities of foreign student organizations 

_109. Costs of an automobile 

_110. Insufficient help from placement office 

_111. Difference in U.S. and home education systems 

_112. Trying to be student, tourist and "ambassador" 

_113. Insufficient personal help from professors 

_114. Not feeling at ease in public 

_115. Changes in weather conditions 

_116. Service received at health center 

_117. Accepting differences in great religions 

_118. Having a non-English-speaking roommate 

_119. Lack of opportunities to meet more U.S. people 

_120. Finding employment between college terms 

_121. Staying in U.S. and getting a job 

_122. Not being met on arrival at campus 

_123. Attitude of some students toward "foreign" students 

_124. Relationship between U.S. students and faculty 
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Answer: 1--if the statement suggests No Problem 
2--if the statement suggests a Minor Problem 
3--if the statement suggests a Moderate Problem 
4--if the statement suggests a Maior Problem 

_125. Attitude of some U.S. people toward skin color 

_126. Lack of invitations to visit in U.S. homes 

_127. Health suffering due to academic pace 

_128. Confusion about religion and morals in U.S. 

_129. Holding a conversation with U.S. friend 

_130. Concern about political discussions 

_131. Finding jobs that pay well 

_132. Concern about U.S. education being useful for job at 
home 

COMMENTS: 



FACULTY FORM 
INTERNATIONAL STUDENT PROBLEM INVENTORY 

(Adapted from the Michigan International Student Problem Inventory) 

I AM A FACULTY MEMBER IN THE DEPARTMENT OF 

PLEASE READ THESE DIRECTIONS CAREFULLY 

There are no right or wrong answers- This is a list of 
statements about situations that occassionally trouble 
(disturb, distress, annoy, or worry) students from other 
countries who are attending college in the United States. 

PLEASE FOLLOW THESE STEPS: 

Step One Mark the statement that best describes the amount 
of contact you have with international students: 

(1) no in-class contact and/or advising 
(2) minimal in-class contact and/or advising 
(3) some in-class contact and/or advising 
(4) extensive in-class contact and/or advising 

Step Two Answer each of the statements in the inventory by 
placing a number in the blank before each question. Please 
use the following scale to indicate the degree to which you 
feel each statement represents your perception of inter-
national students' problems: 

1—if the statement suggests No Problem 
2—if the statement suggests a Minor Problem 
3—if the statement suggests a Moderate Problem 
4—if the statement suggets a Maior Problem 
5—if information is insufficient for response 

For example— Statement one may be answered in the following way: 

2 1. Evaluation of former school credentials 
A faculty member answering statement one in this manner has 
indicated that he/she perceives a minor problem in the evalu-
ation of international students' former school credentials. 

Please continue answering each of the following statements in the 
inventory by placing a 1, 2, 3, 4, or 5 in the blank before each 
statement as described above. 

Step Three Please add any comments that you may have in the space 
provided at the end of the inventory. Use the backs of pages if 
necessary. 

Thank you in advance for your cooperation. 
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Answer: 1—if the statement suggests No Problem 
2—If the statement suggests a Minor Problem 
3—if the statement suggests a Moderate Problem 
4—if the statement suggests a Maior Problem 

5—if information is insufficient for response 

1. Evaluation of former school credentials 

2. Treatment received at orientation meetings 

3. Frequent college examinations 

4. Concern about becoming too "westernized" 

5. Taste of food in United States 

6. Poor eyesight 

7. Religious practices in United States 

8. Speaking English 

9. Regulations on student activities 

_10. Lack of money to meet expenses 

_11. Finding a job upon returning home 

_12. Concern about value of a U.S. education 

_13. Unfavorable remarks about home country 

_14. Compulsory class attendance 

_15. Insufficient personal-social counseling 

_16. Problems regarding housing 

_17. Recurrent headaches 

_18. Attending church socials 

_19. Giving oral reports in class 

_20. Treatment received at social functions 

_21. Not receiving enough money from home 

_22. Not enough time in U.S. for study 

_23. Choosing college subjects 

_24. Concept of being a "foreign" student 
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Answer: 1—if the statement suggests No Problem 
2—if the statement suggests a Minor Problem 
3—if the statement suggests a Moderate Problem 
4—if the statement suggests a Major Problem 
5—if information is insufficient for response 

_25. Writing or typing a term (semester) paper 

_26. Being in love with someone 

_27. Being told where he/she must live 

_28. Physical height and physique 

_29. Concern about religious beliefs 

_30. Ability to write English 

_31. Relationship of men and women in U.S. 

_32. Having to do manual labor 

_33. Trying to extend stay in United States 

_34. Getting admitted to U.S. college 

_35. Relationship with foreign student advisor 

_36. Competitive college grading system 

_37. Being lonely 

_38. Cost of buying food 

_39. Poor hearing 

_40. Finding worship group of his/her own faith 

_41. Reciting in class 

_42. Dating practices of U.S. people 

_43. Saving enough money for social events 

_44. Becoming a citizen of the United States 

_45. Registration for classes each term 

_46. Leisure time activities of U.S. students 

_47. Objective examinations (true-false, etc.) 

_48. Feeling inferior to others 

.49. Insufficient clothing 
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Answer: 1--if the statement suggests No Problem 
2--if the statement suggests a Minor Problem 
3--if the statement suaaests a Moderate Problem 
4— -if the statement suqqests a Maior Problem 
5--if information is insufficient for response 

_50. Nervousness 

_51. Christianity as a philosophy 

_52. Understanding lectures in English 

_53. Being accepted in social groups 

_54. Immigration work restrictions 

_55. Changes in home government 

_56. Not attending college of my first choice 

_57. Law enforcement practices in U.S. 

_58. Insufficient advice from academic advisor 

_59. Trying to make friends 

_60. Not being able to room with U.S. student 

_61. Finding adequate health services 

_62. Variety of religious faiths in U.S. 

_63. Reading textbooks written in English 

_64. Not being able to find "dates" 

_65. Limited amount U.S. dollar will buy 

_66. Desire to not return to home country 

_67. Understanding college catalogs 

_68. Campus size 

_69. Too many interferences with studies 

_70. Sexual customs in United States 

_71. Bathroom facilities causing problems 

12. Dietary problems 

_73. Having time to devote to own religion 

.74. Understanding U.S. "slang" 
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Answer: 1 — i f the statement suggests No Problem 
2 — i f the statement suggests a Minor Problem 
3 — i f the statement suggests a Moderate Problem 
4 — i f the statement suggests a Major Problem 

5 — i f information is insufficient for response 

_75. Activities of International Houses 

76. Finding part-time work 

11. Uncertainties in the world today 

78. Immigration regulations 

_79. U.S. emphasis on time and promptness 

_80. Feeling unprepared for U.S. college work 

_81. Homesickness 

_82. Distances to classes from residence 

_83. Needing more time to rest 

_84. Spiritual versus materialistic values 

_85. Limited English vocabulary 

_86. U.S. emphasis on sports 

_87. Unexpected financial needs 

_88. Desire to enroll at another college 

_89. Lack of knowledge about U.S. 

_90. Understanding how to use the library 

_91. Concern about grades 

_92. Feeling superior to others 

_93. Relationship with roommate 

_94. Worry about mental health 

_95. Doubting the value of any religion 

_96. My pronunciation not being understood 

_97. Problems when shopping in U.S. 

_98. Money for clothing 

.99. U.S. education not what was expected 
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Answer: 1—if the statement suggests No Problem 
2—if the statement suggests a Minor Problem 
3—if the statement suggests a Moderate Problem 
4—if the statement suggests a Major Problem 

5—if information is insufficient for response 

_100. Insufficient college orientation program 

_101. Differences in purposes among U.S. colleges 

_102. Doing laboratory assignments 

_103. U.S. emphasis on personal habits of cleanliness 

_104. Finding a place to live between college terms 
_105. Feeling under tension 

_106. Criticisms of home land religion 

_107. Insufficient remedial English services 

_10S. Activities of foreign student organizations 

_109. Costs of an automobile 

_110. Insufficient help from placement office 

_111. Difference in U.S. and home education systems 

_112. Trying to be student, tourist and "ambassador" 

_113. Insufficient personal help from professors 

.114. Not feeling at ease in public 

_115. Changes in weather conditions 

_116. Service received at health center 

.117. Accepting differences in great religions 

_118. Having a non-English-speaking roommate 

_119. Lack of opportunities to meet more U.S. people 

_120. Finding employment between college terms 

_121. Staying in U.S. and getting a job 

_122. Not being met on arrival at campus 

.123. Attitude of some students toward "foreign" students 

_124. Relationship between U.S. students and faculty 
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Answer: 1—if the statement suggests No Problem 
2—if the statement suggests a Minor Problem 
3—if the statement suggests a Moderate Problem 
4—if the statement suggests a Major Problem 
5—if information is insufficient for response 

_125. Attitude of some U.S. people toward skin color 

_126. Lack of invitations to visit in U.S. homes 

_127. Health suffering due to academic pace 

_128. Confusion about religion and morals in U.S. 

_129. Holding a conversation with U.S. friend 

_130. Concern about political discussions 

_131. Finding jobs that pay well 

.132. Concern about U.S. education being useful for job at 
home 

COMMENTS: 
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INVENTORY STATEMENTS APPEARING WITHIN EACH 
OF THE ELEVEN SUBSCALES 

Admissions and Selection; 

1. Evaluation of my former school credentials 
12. Concern about value of a U.S. education 
23. Choosing college subjects 
34. Getting admitted to U.S. college 
45. Registration for classes each term 
56. Not attending college of my first choice 
67. Understanding college catalogs 
78. Immigration regulations 
89. Lack of knowledge about U.S. 

100. Differences in purposes among U.S. colleges 
111. Difference in U.S. and home education systems 
122. Not being met on arrival at campus 

Orientation Services; 

2. Treatment received at orientation meetings 
13. Unfavorable remarks about home country 
24. Concept of being a "foreign" student 
35. Relationship with foreign student advisor 
46. Leisure time activities of U. S. students 
57. Law enforcement practices in U. S. 
68. Campus size 
79. U. S. emphasis on time and promptness 
90. Understanding how to use the library 
101. College orientation program insufficient 
112. Trying to be student, toursit and "ambassador" 
123. Attitude of some students toward "foreign" students 

Academic Advising and Records: 

3. Frequent college examinations 
14. Compulsory class attendance 
25. Writing or typing a term (semester) paper 
36. Competitive college grading system 
47. Objective examinations (true-false, etc.) 
58. Insufficient advice from academic advisor 
69. Too many interferences with studies 
80. Feel unprepared for U. S. college work 
91. Concerned about grades 

102. Doing laboratory assignments 
113. Insufficient personal help from professors 
124. Relationship between U. S. students and faculty 
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Soc ial-Personal: 

4. Concern about becoming too "westernized" 
15. Insufficient personal-social counseling 
26. Being in love with someone 
37. Being lonely 
48. Feeling inferior to others 
59. Trying to make friends 
70. Sexual customs in United States 
81. Homesickness 
92. Feeling superior to others 

103. U. S. emphasis on personal habits of cleanliness 
114. Hot feeling at ease in public 
125. Attitude of some U. S. people to skin color 

Living-Dining; 

5. Taste of food in United States 
16. Problems regarding housing 
27. Being told where one must live 
38. Costs of buying food 
49. Insufficient clothing 
60. Not being able to room with U. S. student 
71. Bathroom facilities cause problems 
82. Distances to classes from residence 
93. Relationships with roommate 

104. Finding a place to live between college terms 
115. Changes in weather conditions 
126. Lack of invitations to visit U. S. homes 

Health Services: 

6. Poor eye sight 
17. Recurrent headaches 
28. My physical height and physique 
39. Hard to hear 
50. Nervousness 
61. Finding adequate health services 
72. Dietary problems 
83. Need more time to rest 
94. Worried about mental health 
105. Feeling under tension 
116. Service received at health center 
127. Health suffering due to academic pace 
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Rpliaious Services: 

7. Religious practices in United States 
18. Attending church socials 
29. Concern about my religious beliefs 
40. Finding worship group of own faith 
51. Christianity as a philosophy 
62. Variety of religious faiths in United States 
73. Having time to devote to own religion 
84. Spiritual versus materialistic values 
95. Doubting the value of any religion 

106. Criticisms of home land religion 
117. Accepting differences in great religions 
128. Confusion about religion and morals in United States 

English Language: 

8. Speaking English 
19. Giving oral reports in class 
30. Ability to write English 
41. Reciting in class 
52. Understanding lectures in English 
63. Reading textbooks written in English 
74. Understanding United States "slang" 
85. My limited English vocabularly 
96. My pronunciation not understood 
107. Insufficient remedial English services 
118. Having a non-English speaking roommate 
129. Holding a conversation with United States friend 

Student Activities: 

9. Regulations on student activities 
20. Treatment received at social functions 
31. Relationship of men and women in United States 
42. Dating practices of United States people 
53. Being accepted in social groups 
64. Not being able to find "dates" 
75. Activities of International Houses 
86. United States emphasis on sports 
97. Problem with shopping in United States 

108. Activities of foreign student organizations 
119. Lack of opportunities to meet United States people 
130. Concern about political discussions 
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Finaneial Aid; 

10. Lack of money to meet expenses 
21. Not receiving enough money from home 
32. Having to do manual labor (work with hands) 
43. Saving enough money for social events 
54. Immigration work restrictions 
65. Limited amount United States dollar will purchase 
76. Finding part-time work 
87. Unexpected financial needs 
98. Money for clothing 

109. Costs of an automobile 
120. Finding employment between college terms 
131. Finding jobs that pay well 

Placement Services; 

11. Finding a job upon returning home 
22. Not enough time in United States for study 
33. Trying to extend stay in United States 
44. Becoming a citizen of the United States 
55. Changes in home government 
66. Desire not to return to home country 
77. Uncertainties in the world today 
88. Desire enrolling at another college 
99. United States education not what was expected 

110. Insufficient help from placement office 
121. Staying in United States and getting a job 
132. Wonder if United States education useful for job at 

home 
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