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ABSTRACT 

Shoaff, Susan M., An Analysis of Selected Topics and 

Participants at National Art Education Conferences (1951 

through 1980). Doctor of Philosophy (Art Education), 

August, 1984, 200 pp., 16 tables, 8 figures, bibliography, 

80 titles. 

The purpose of this study was to discern the topical 

content and educational content level of selected present-

ations given at National Art Education Association confer-

ences and to identify the gender, level of involvement, and 

occupational background of participants who provided this 

information. 

The printed content of nineteen national conference 

bulletins published from 1951 through 1980 was analyzed to 

identify presentations and participants that focused on 

art education teachers, students, and programs in pre-

school through grade twelve. 

The 2,634 participants in the study included 1,385 

females, 1,185 males, and 64 of unidentified gender. Of the 

five levels of involvement (presenter, panelist, chairperson, 

recorder, and coordinator), the highest number of participants 

served as presenters. Participants were from five major 

occupational backgrounds: college and university, pre-school 

through grade twelve, supervision and administration, museum 



education, and "other." Over twelve per cent of partici-

pants' occupational backgrounds could not be identified. 

The highest number of participants was from colleges and 

universities. Of the 796 presentations included in the 

study, over fifty per cent concerned the elementary educa-

tional content level. Examination of topical categories 

revealed that most presentations concerned the topics of art 

production, curriculum, "unknown," aesthetic education, spe-

cific program descriptions, instructional methodology, and 

nature of the learner. Bulletin titles and descriptions of 

presentations were often ambiguous or unintelligible. 

Females have not been discriminated against in terms 

of number of participants at NAEA conferences. Secondary 

art teachers are far more active as conference participants 

than their counterparts in the elementary schools. There 

was an overemphasis on presentations dealing with elemen-

tary art education and an underemphasis of those dealing 

with early childhood and middle/junior high school. That 

the highest number of presentations was given about "art 

production" is indicative of a field still concerned with 

the making of art products. There should be some way of 

obtaining and printing accurate and complete information 

about presentations and participants in conference bulletins. 
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CHAPTER I 

INTRODUCTION 

Background 

The founding of the National Art Education Association 

(NAEA) in 1947 (Saunders, 1978, p. 22) was preceded by a 

number of earlier art education groups that varied in both 

membership and purpose. The first national group was or-

ganized in 1884 as a division of the National Education 

Association (NEA) and was called the Art Education Depart-

ment of NEA (Logan, 1955, p. 142). From 1884 until its 

demise in 1947, the department was renamed five times to 

reflect current concerns and membership. In 1910, it was 

renamed the Department of Manual Training; in 1914, the 

Department of Vocational Education and the Practical Arts; 

in 1919, the Department of Vocational Arts; and in the 

1930's it was again named the Department of Art Education 

(Logan, 1955, pp. 142-144). 

In the interest of promoting national unity and estab-

lishing a national art education group, two short-lived 

organizations, independent of the NEA, were formed: the 

Federated Council on Art Education (FCAE) and the National 

Association for Art Education (NAAE). The FCAE was in exis-

tence from 1925 through 1936 and the NAAE from 1935 through 

1938 (Saunders, 1978, pp. 18-22). Although neither the FCAE 



nor the NAAE was successful in gaining enough recognition or 

strength to become truly national in stature, they were fore-

runners of what was to become the national association for 

art teachers at all levels of education, the National Art 

Education Association. 

At the same time that national groups were attempting 

to organize, many state and regional groups were also being 

formed. According to Logan (1955, p. 143), "Membership of 

practically all of these associations included teachers of 

drawing, or manual arts, and of industrial or mechanical 

drawing." 

Walter Smith helped form one of the first state asso-

ciations in 1874, the Massachusetts Art Teachers Association 

(Saunders, 1976, p. 6). In 1888, the Connecticut Valley Art 

and Industrial Teachers Association organized, but it di-

vided in 1906 because of differences of purpose and methods. 

The industrial drawing teachers established the National 

Society for Promotion of Industrial Education (Saunders, 

1976, p. 6), and in 1899 the art teachers became part of the 

Eastern Art Teachers Association (Logan, 1955, p. 142-143). 

The Western Drawing Teachers Association, later renamed 

the Western Drawing and Manual Training Association, was 

established in 1893 (Logan, 1955, p. 142). This became the 

Western Arts Association in 1919 and included in its member-

ship teachers of art, home economics, related arts, and 

manual arts (Logan, 1955, p. 143). These regional 



associations were followed, by two others: The Southeastern 

Arts Association and the Pacific Arts Association. 

In 1945, representatives from the Art Department of the 

NEA and the four regional art education associations began 

organizing a national art group. They met in Atlantic City 

in March of 1947 at the NEA Conference and voted to found 

the National Art Education Association (Saunders, 1966, 

p. 21-23). 

Introduction and Statement of Problem 

The history of art education has received limited atten-

tion by researchers in the field. There have been only two 

attempts at writing a comprehensive history of art educa-

tion: Francis Belshe's 1946 unpublished doctoral disserta-

tion, A History of Art Education in the Public Schools of the 

United States (1965) and Frederick Logan's Growth of Art in 

American Schools (1955). 

In a 1979 article, Laura Chapman (p. 7) discussed the 

need for topical and comprehensive histories of the profes-

sion to understand the context in which present acts have 

meaning. Mary Erickson (1979, p. 5) stated that even though 

scholarly historical research is limited to a handful of his-

torians, histories are broadly used in the field. One area 

of the profession that has received limited historical atten-

tion is that of the major professional organization of art 

educators, the National Art Education Association (NAEA). 



According to Frederick Logan (1975, p. 10), the NAEA 

took the initial step in strong support of art education 

research by publishing the first yearbooks of research. 

These yearbooks were followed in 1959 by the first issue of 

Studies in Art Education, the official research journal of 

the field. In addition to Studies, the NAEA has published 

Art Teacher, Art Education, and the NAEA News. 

Along with the publications, reports, and a variety 

of other services, a major aspect of the NAEA has been 

the national conferences it has sponsored. These nation-

al conferences, held biennially from 1951 to 1971 and 

annually since 1973, have included over 3,500 presentations. 

The 1980 conference, for example, attracted almost 2,000 con-

ferees who attended a variety of workshops, discussions, 

and lectures. 

Reports of NAEA conference proceedings are usually 

limited to journal and newsletter publications of keynote 

speeches, presidential addresses and an occasional report 

from presentation recorders and evaluators. The major 

source of information about conferences is the printed pro-

gram that is given to delegates at registration. These 

programs give titles, descriptions of presentations, and 

information about conference participants. 

Because art education, as a field of practice, operates 

in the public schools (Eisner, 1972, p. 247), most of the 

over 8,000 current members (NAEA, 1984, p.l) of the NAEA 



are professionals who are public or private school art teach-

ers, university and college art teacher educators, or art 

supervisors and administrators who work with teachers in 

pre-school through grade twelve. It would follow that one 

area of emphasis of NAEA conference presentations should be 

on art teachers who teach in pre-school through grade twelve. 

A closely related area of emphasis would be the students for 

whom they provide an art education. If such a focus were 

evident, it would be reflected in the educational content 

level and in the types of topics selected for presentation 

at national conferences. 

One way of discerning the historical focus of the NAEA 

over the past three decades would be to examine the printed 

national conference programs to find out what actually hap-

pened in terms of presentations and participants. Elliot 

Eisner (1973, p. 1199) has suggested that such a content 

analysis would provide good evidence of shifts in educa-

tional values and of what was considered significant or 

useful. 

Purpose of the Study 

The purpose of this study was to analyze the printed 

content of existing national conference programs to gather 

quantitative data about presentations and participants that 

focused on art teachers and art students in pre-school 

through grade twelve. The nature of this investigation was 

a documentary analysis that combined both historical and 



descriptive methods. This type of information should be use-

ful to the field in two ways: to provide an historical pic-

ture of what has happened over the past thirty years in terms 

of conference trends and as an aid in planning future confer-

ences . 

The broad questions for this study were (a) What 

topics have been provided at the NAEA conferences for prac-

titioners in art education as evidenced by titles and/or 

descriptions found in printed conference programs? (b) Who, 

as participants, provided this information? More specif-

ically, information about topical categories and educational 

content levels of presentations was investigated. Addition-

ally, data concerning participants were identified in the 

following areas: levels of involvement, occupational back-

ground, and gender. 

In order to answer the broad questions in this study, 

thirty-two specific questions were examined in three areas: 

participants, presentations, and presenters and presenta-

tions. For each individual conference year and/or the 

total for all conference years, 1951 through 1980, of those 

presentations and participants included in this study, 

(1) How many people have been involved as conference 

participants? 

(2) Of all conference participants, what has been the 

number and the percentage of females, males and 

persons of unknown gender? 



(3) Has there been a statistically significant differ-

ence in the total number of female and male par-

ticipants? 

(4) How many participants have there been at each lev-

el of involvement? 

(5) What has been the number and percentage of females 

and males at each level of involvement? 

(6) Has there been a relationship between level of in-

volvement and female and male participants? 

(7) Has there been a statistically significant dif-

ference in the total number of females and males 

at any level of involvement? 

(8) What has been the number of participants from in-

dividual and grouped occupational backgrounds? 

(9) What has been the number and percentage of fe-

males, males, and persons of unknown gender from 

individual and grouped occupational backgrounds? 

(10) Has there been a relationship between gender 

and grouped occupational backgrounds? 

(11) Has there been a statistically significant 

difference in the number of female or male 

participants from grouped occupational back-

grounds? 

(12) What has been the number and percentage of par-

ticipants by level of involvement and grouped 

occupational backgrounds? 



(13) Has there been a relationship between partici-

pants' grouped occupational backgrounds and their 

level of involvement? 

(14) Has there been a statistically significant dif-

ference in the total number of participants from 

grouped occupational backgrounds and their levels 

of involvement? 

(15) What has been the number and percentage of par-

ticipants by gender, level of involvement, and 

grouped occupational background? 

(16) Has there been a relationship between involve-

ment levels within grouped occupational back-

grounds and gender of participants? 

(17) Has there been a statistically significant dif-

ference in the total number of female and male 

participants from grouped occupational backgrounds 

and their level of involvement? 

(18) What is the total number and percentage of 

presentations included in the study? 

(19) What has been the total number and percentage of 

presentations at each educational content level? 

(20) What has been the total number and percentage of 

presentations within each topical category? 

(21) What has been the total number and percentage 

of the educational content levels within each 

topical category? 



(22) Has there been a relationship between educa-

tional content level and topical category? 

(23) Has there been a statistically significant dif-

ference in the number of presentations within 

each educational content level and topical cate-

gory of these presentations? 

(24) What has been the grouped occupational background 

of presenters and the educational content level 

of their presentations? 

(25) Has there been a relationship between educa-

tional content level of presentations and grouped 

occupational background of presenters? 

(26) Has there been a statistically significant dif-

ference in the total number of presentations 

within each educational content level and the 

presenters' grouped occupational backgrounds? 

(27) What has been the number and percentage of 

presenters by gender and educational content 

level of their presentations? 

(28) Has there been a relationship between gender of 

presenters and educational content level of their 

presentations? 

(29) Has there been a statistically significant dif-

ference in the number of presentations within each 

educational content level and gender of presenters? 
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(30) What has been the number and percentage of par-

ticipants by grouped occupational background and 

topical category of presentation? 

(31) Has there been a relationship between grouped 

occupational backgrounds of presenters and the 

topical category of their presentations? 

(32) Has there been a statistically significant dif-

ference in the number of presenters from grouped 

occupational backgrounds and the topical cate-

gory of their presentations? 

Limitations 

Although an important research topic, a comprehensive 

history of the National Art Education Association is beyond 

the scope of this project. Rather, this research attended 

to only one aspect of NAEA, its national conferences. Fur-

ther, it focused specifically on structural questions re-

garding presentations and participants that concerned art 

education in pre-school through grade twelve. 

A limitation of this study was the assumption of the 

accuracy of materials gathered from printed conference pro-

grams. The researcher approached the programs in the same 

way in which a conferee would approach them; that is, from 

the standpoint of having only the information printed in the 

conference bulletin to discern topic and educational content 

level of presentation and the participant's gender, level of 

involvement, and occupational background. 
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Because a key term index was used to select present-

ations, some presentations may have attended to concerns 

of pre-school through grade twelve art teachers, but were 

omitted because no key terms were in the title and/or 

description. While it may be assumed that many, if not all, 

of the conference presentations were of interest to the pre-

school through grade twelve art teacher, this study was lim-

ited to those presentations that were clearly identified as 

having focused on one or all of the following pre-school 

through grade twelve areas (a) art programs, (b) art 

teachers, and (c) art students. 

Although some presentations involved more than one 

presenter, no attempt was made to compare the participant 

characteristics of gender, level of involvement, and occu-

pational background within multiple presenter groups. 

Definition of Terms 

1. Chairperson, a person who remained in one room to 

provide organizational services for the presenter. In con-

ference bulletins, the word chairperson was used alternately 

with such words as introducer, timer, workshop assistant, 

presider, and coordinator. 

2. Coordinator, a person who provided organizational 

services for presenters in two or more rooms at the same 

time. 
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3. Delegate. a person who attends a conference. 

4. Description, a brief summary of presentation con-

tent written in some conference bulletins. 

5. Educational content level, the educational level 

that a presentation concerned, as evidenced by session type, 

title of presentation, and/or catalog description. The 

eight educational levels were early childhood, elementary, 

secondary-middle/junior, secondary-high school, secondary 

general, all level K-12, pre-school through grade twelve, 

and combinations of any of the above. 

6. Gender of participant, gender of participant as 

determined by given name. If the given name was not an 

indication of gender, or if initials were used, the gender 

was listed as unknown. 

7. Key term index, a list of terms compiled by the 

researcher to identify presentations for inclusion in this 

study. 

8. Level of involvement, the service a person pro-

vided in a presentation: that is, as a presenter, panelist, 

chairperson, recorder, or coordinator. 

9. NAEA conference bulletins, the printed program 

listings of conference presentations and participants 

given to conferees at the time of conference registration. 
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10. Occupational background, where a participant was 

employed at the time the conference bulletin was printed. 

The occupational categories were colleges and universi-

ties, pre-school through grade twelve, supervision and 

administration,, museum/museum education, insufficient list-

ing," and "other." Within some of these broad categories 

there were several subcategories. They are as follows: 

colleges and universities - art education/visual arts, art-

other, non-art, college students, and insufficient listing; 

pre_school through grade twelve - early childhood, elementary 

art, middle/junior high art, high school art, secondary 

general art, all level K-12 art, insufficient listing, 

"art teacher", "teacher", art specialist or consultant in 

one school, and public school student; supervision/adminis-

tration - art and non-art; "insufficient listing - listed 

insufficiently or not listed. Pre-school through grade 

twelve students were included under the broad categories, 

although they were not employed. 

11. Panelist, a person who responded to information 

given by a presenter. In the conference bulletins, the 

word panelist was used alternately with such words as 

consultant, reactor, respondent, discussion group member, 

resource person, guest, and interviewer. 

12. Participant, a person whose name appeared in the 

printed program of the conference. 
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13. Practitioner, a person who teaches art in pre-

school through twelfth grade. 

14. Presenter, a person who presented information 

to an audience. In the conference bulletins the word 

presenter was used alternately with such words as speaker, 

leader, discussant, director, debater, and participant. 

15. Recorder, a person who recorded information about 

the presentation. In conference bulletins, the word recorder 

was used alternately with such words as reporter, writer 

and note-taker. 

16. Title of presentation, presentation titles that 

were listed in the printed conference bulletin. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

The purpose of this review of literature was to inves-

tigate and report the published and unpublished information 

in three major areas (a) material that focused on four 

specific concerns: definitions, descriptions, and purposes 

of art education conferences, literature about NAEA national 

conferences, information about NAEA regional, state, and 

mini-conferences, and research about federally-funded art 

education conferences; (b) material that focused on art edu-

cation literature that related to the variables investigated 

in this study; and (c) a report on conference research in 

fields other than art education. 

Art Education Conferences 

Conference Definitions, Purposes, and Descriptions 

In the preface to the 1965 NAEA national conference 

program, Charles Dorn (1965) wrote that "the conference 

activity, more than any other association function, provides 

NAEA members with the opportunity to share. . . important 

professional concerns with colleagues who embrace common 

professional goals" (p. 7). In his 1976 and 1977 conference 

program presidential messages, Dorn described the NAEA na-

tional conference as 

17 
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"a many splendored thing" to the thousand or 
more art educators from all over the United 
States who gather to share their hopes, aspi-
rations, and experiences as professionals in 
the field of art teaching. Indeed some view 
this annual "gathering of the clan" as a 
three ring circus, and others as a smorgasbord 
of artistic and verbal delights in which no 
one member can hope to experience its totality. 
Most of us view our traditional gathering in 
varying ways. We should also note that the 
convention in its content and form is prin-
cipally shaped by the diverse concerns we, as 
individual professionals, hold about our pro-
fession. (1976c, p. 2; 1977b, p. 2) 

Kwalchuck and Hurwitz (1975), program chairpersons for the 

1975 NAEA national conference, viewed some of the purposes 

of a convention to be 

an event which demands our attention and chal-
lenges our ideas, an opportunity for broadening 
and clarifying our own views. . . . A good con-
vention deals not only with the most significant 
of existing concerns, but in a prophetic sense, 
addresses itself to the issues of the future. . 
. a good convention program allows for an 
assemblage of a variety of issues which affect 
all aspects of the profession, (p. 3) 

Describing the national convention as one of the valu-

able membership benefits of belonging to NAEA, recent NAEA 

promotional literature (1983) defined the annual convention 

as "the largest gathering of art educators in the world." 

The pamphlet went on to state that the national conference 

"offers exciting progams of panels, workshops, speeches, 

tours, exhibits, and cultural/social events." 

According to Jean Rush and Howard Conant (1979), "the 

conference format is one of the best ways of stimulating 

imaginative thought in the art education profession" (p. 9). 
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They also credited the conference form of problem-solving 

as having had a significant historical role in the cohesion 

of art education as an academic discipline (p. 8). 

Literature About National NAEA Conferences 

A search of the literature concerning NAEA national 

conferences revealed four types of information: reports of 

conference proceedings, NAEA conference statistics, sug-

gestions about or references to national conferences, and 

national conference bulletins. No scholarly research 

about NAEA national conferences was identified. 

Conference proceedings 

A review of recent art education literature suggested 

that more publication space was allotted to pre-convention 

publicity to encourage national conference attendance than 

was given after the conference to informing the membership 

about what took place in terms of presentation topics, con-

tent of presentations, and conference focus. Two exceptions 

to this were the publication of presidential convention ad-

dresses in Art Education and conference reports in NAEA News. 

The presidential addresses, which were published in Art 

Education (Anderson, K., 1980, pp. 4-10; Dorn, 1976a, 

pp. 14-17, 1977a, pp. 7-11; Eisner, 1979a, pp. 11-18; 

Feldman, 1982, pp. 6-9, 1983, pp. 5-9), were taken directly 

or adapted from speeches given at the national conferences. 

These addresses have traditionally been a report of the 
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Association's long-term goals, programs, immediate concerns, 

or what Kent Anderson (1980, p. 4) viewed as "The State of 

the Association" and as a "forum for the presentation of 

ideas related to the goals of the Association and the needs 

of the profession." 

In addition to presidential messages, Art Education 

has also published a limited number of other presentations 

given at national conferences. Most recently these have in-

cluded E. Paul Torrance's (1980, pp. 8-14) Victor Lowenfeld 

Memorial Lecture, "Creative Intelligence and an Agenda for 

the 80's" and Ann Taylor's (1977, p. 38) "Great Debate" 

presentation at the 1977 national conference. Art Education 

has also published art education presentations given at state 

or international conferences (Bessom, 1976, pp. 4-7; Boyd, 

1980, pp. 24-27; Dorn, 1976b, pp. 5-7; Eisner, 1979b, 

pp. 27-31; Hoffa, 1984, pp. 24-26). 

The NAEA News, which has been the traditional sounding 

board for conference concerns, publishes regional and divi-

sional chairs' reports of conference proceedings. While 

most of these reports were limited to such matters as types 

of presentations given and titles of presentations (Battle, 

1982, p. 14; Curtis, 1982, p. 14; Nicola, 1982, p. 15), 

others (Johnson, D., 1981, p. 14) have provided a more 

in-depth treatment of conference content. NAEA News also 

included information about future conference sites, 
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conference information, and applications for conference pres-

entation proposals. 

NAEA conference statistics 

According to Jim Anderson (personal communication, 

March 15, 1984), no official conference evaluations or 

records of national convention attendance statistics con-

cerning the number of delegates by sub-group classification 

were compiled until the 1980 conference in Atlanta. The 

statistics compiled during that year (NAEA, 1980a) indica-

ted that of the 1,975 participants, the highest number, 

399 (20.2 per cent), was from the Higher Education Division, 

followed by 377 (19.1 per cent) participants from the Second-

ary Division. The Elementary Division included 260 (13.2 

per cent) participants, the Supervision and Administration 

Division, 222 (11.2 per cent) participants, and the Museum 

Education Division 45 (2.3 per cent) participants. Students 

who attended the conference numbered 163 or 8.3 per cent of 

all participants. The remaining 509 (25.8 per cent) partic-

ipants were the 61 official association guests, 272 commer-

cial exhibitors, 52 delegate guests, and the 124 participants 

whose classification was not indicated. 

NAEA conference bulletins 

The most comprehensive record of NAEA conferences was 

found in the national conference bulletins given to delegates 

at registration. These bulletins, discussed in the following 
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chapter, contained presentation titles and/or descriptions 

as well as information about conference participants (NAEA, 

1951, 1953, 1955, 1957, 1959, 1961, 1963, 1965, 1967, 1969, 

1971, 1973, 1974, 1975, 1976, 1977, 1978, 1979, 1980b). 

References to NAEA national conferences 

Although scholarly research dealing with NAEA's national 

conferences was notably absent from the literature of the 

field, some writers have expressed concerns about conference 

focus, format, and purpose. Mary Erickson (1979, p. 5) used 

presentation titles and content from the 1978 national con-

ference program to exemplify the division that she feels 

exists between theory and practice in art education. By way 

of illustration, she described the type of participants who 

attended specific conference programs: 

Politically-powerful or aspiring-to-be powerful 
conferees attend states assembly and board of 
directors sessions; kindergarten through twelfth-
grade teachers attend secondary or elementary 
division sessions or experience institutes; 
blacks attend black caucus sessions; feminists 
attend women's caucus sessions; and researchers 
attend research sessions, (p. 6) 

Erickson points out that "nowhere is the fragmentation of 

our field more evident than between the researchers and the 

practitioners of art education" (p. 6). She further illus-

trated her point by citing the following examples from the 

1978 NAEA Houston national conference program: 

While researchers are reporting on "The Effects 
of Experience in Clay Modeling on Human Figure 
Representation in Young Children: Relation to 
Cerebral Hemisphere Laterality," practitioners 
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are attending institutes on "Indian Braiding" 
or the "Rope as an Art Form." While one sub-
group reports on "Theories in Anthropology, 
Psychology and Aesthetics Related to Visual 
Perception in Aesthetic Experience," another 
interest group attends a seminar titled 
"Looking Again at the Overhead Projector for 
the Teaching of Art in the Elementary and 
Secondary Situation." (p. 6) 

A more recent article by Karen Hamblin (1983) used 

national convention programs to substantiate her premise 

that art supply industries contribute to the dichotomy be-

tween theory and practice in art education and specifically, 

toward the dominance of the studio model of art education. 

Discussing the 1982 NAEA convention in New York, she reported 

that of ninety-seven exhibitors, "seventy-eight per cent were 

actively promoting the role of the public school student as 

the creator of art products" (p. 36). According to Hamblin, 

the pervasive influence of art supply manufacturers is evi-

denced in professional journal advertising as well as their 

commercial participation at NAEA conferences (p. 25). Like 

Erickson (1979), Hamblin illustrates the theory-practice 

schism by describing presenters and participants involved 

in national NAEA conferences: 

Art education as a profession and art education 
as a discipline have different expectations and 
provide organizational services specific to their 
members. This is certainly evident at national 
and regional conventions where workshops on the 
creation of art projects are staffed and attended 
by practicing art teachers, while seminars on art 
theory attract doctoral students and university 
professors, (p. 34) 
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Hamblin also pointed out that classroom art teachers 

receive two very different messages from the national con-

ventions about what art instruction should include: 

There are the official NAEA pronouncements that 
art study encompasses values, language, and 
work; research seminars present aft as a means 
of understanding cultural mores, attitudes, and 
beliefs; theory-oriented groups explore the 
philosophical origins and pedagogical benefits 
of art for intrinsic valuing. At the same 
time, there are workshops on the many uses of 
paper mache and exhibits on the latest sculp-
tural material that carves like butter and 
hardens to the look and durability of metal. 

(p. 36) 

Like Karen Hamblin, NAEA past-president Charles Dorn 

(1976b) was also concerned about the type of messages art 

teachers receive from their association's conferences, as 

well as publications. He referred to this as "giving out 

neurotic clues" (p. 6) as to what they should be doing in 

the art classroom. He indicated his concern about the 

myriad of messages art teachers have received from their 

professional journals, conventions, and from the broader 

educational system. He emphasized the dilemma of the 

profession as being "too many conflicting opinions and 

alternatives about what art teaching should be" (p. 7). 

Dorn cited the need for "decisions as to what is to be 

the central thrust of art education in the schools" 

(p. 6). In order to accomplish this, Dorn suggested that 

the values and functions of NAEA national and state asso-

ciations would need to be examined. He stated that 
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Traditionally through the years, the NAEA, for 
example, has stood for providing a forum for all 
ideas and concepts relevant to the field of art 
education. Our publications and conferences have 
traditionally been neutral ground for any and all 
who have something to say. This position is a 
cherished one and is consistant [sic3 with the 
values we hold as educators and as artists. As a 
professional thrust, it is neutral, equalitarian, 
and liberal, but also uncommited, and lacking in 
providing leadership for a profession, (p. 7) 

In addition to opinions about conference content, some 

art educators have questioned the frequency of national con-

ventions. Three former NAEA presidents, Marion Quin Dix 

(1980, p. 23), Edward L. Mattil (1980, p. 26), and Elliot 

Eisner (1979a, p. 17; 1980, p. 28) have suggested reinstating 

the regional conference format. While Dix and Mattil have 

suggested a return to biennial national conferences, with 

regional conferences on alternate years, Eisner has proposed 

regional conferences to supplement instead of replace annual 

national conferences. All authors cited such problems as 

finances and travel distance to the national conferences as 

reasons for their proposals. Former NAEA president Harlan 

Hoffa (1980, p. 27) wrote of a need to "re-emphasize regional 

activities in ways that will supplement but not compete with 

those of the national association." 

Some writers have provided casual suggestions about how 

to attend NAEA conventions. A student chapter member of NAEA, 

Diane Asher (1982, pp. 36-38), provided information on regis-

tration, participation, fund-raising before the convention, 

clothing, and social activities. Foster Wygant (1981, p. 15), 
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Professor of Art Education at the University of Cincinnati, 

discussed the importance of "shop talk" and communicating new 

knowledge gained at the convention to colleagues at home. 

NAEA Regional, State, and Mini-Conferences 

Regional and state art education conferences. Regional 

art education conferences have been conducted in one form or 

another since the late 1800's. After the founding of the 

NAEA in 1947 and its first national conference in 1951, 

regional conferences were held on even-numbered years, al-

ternating with biennial national conferences. In 1971, the 

regional associations were absorbed into the structure of the 

NAEA. Regional art education conferences were "officially" 

discontinued in 1972 when the NAEA began sponsoring annual 

national conventions in 1973. Although regional conferences 

did not continue after that time, there have been a number of 

regional-type conferences sponsored by state associations or 

groups of state associations. Most recently, this included the 

April 1984 Midwest Multi-State Art Education Conference which 

involved educators from Missouri, Kansas, Arkansas, Oklahoma, 

Nebraska, Iowa, South Dakota, and Kentucky. In addition to 

these conferences, most state associations also sponsor an 

annual state-wide conference for their members. 

Mini-conferences and institutes. In addition to annual 

conferences, the NAEA has also sponsored a series of mini-

conferences or institutes for art educators in different 
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areas of the United States. Most of these conferences, 

which took place during the 1970's, focused on single, spe-

cial interest topics such as "Art Education and Special 

Education" (Allrutz, 1975, p. 4) and "Performance-Based 

Teacher Education" (Efland, 1973, pp. 29-31). 

Federally-funded Art Education Conferences 

In a 1970 study, Harlan Hoffa investigated a series of 

seventeen federally-funded art education research conferences 

that took place from 1964 though 1966. According to Hoffa 

(p. 90), the purpose of these conferences was to "identify 

research strategies for the solution of particularly pressing 

professional problems." His study focused on the influence 

these conferences had upon art education. 

Although each of the conferences dealt with a different 

topic, took place in a different area of the world, and had as 

its focus a divergent set of goals, Hoffa identified a number 

of similar characteristics common to many of the conferences. 

Among these characteristics were (pp. 45-46) social dynamics, 

organizational norms, types of participants, and most impor-

tantly, "each of the conferences was intended to be an interim 

step, a facilitating mechanism, an instrumentality for some-

thing beyond the conference per se" (p. 50). Hoffa described 

that "something beyond" to be a "well mounted and coordinated 

research effort" (p. 50). In addition to these character-

istics, Hoffa also pointed out a number of similar recommen-

dations found in several of the final conference reports. 



28 

Among these recommendations were the need to (a) eliminate 

the distinction between art as an academic subject and art as 

it is practiced by artists (p. 57), (b) use art historians 

and art critics as teacher models (p. 60), (c) make changes 

in teacher education (p. 65), (d) provide free exchange of 

ideas between and within disciplines (p. 66), and (e) provide 

contact between students and actual art objects, and between 

students and producing artists. 

Hoffa determined that after two years of effort and a 

half million dollar investment (p. 4), "the conferences often 

proved lacking in the kind of impact which had once been pre-

dicted for them" (p. 2). Hoffa wrote that 

Though these conferences have been proven disap-
pointing as catalysts for further research, they 
were undeniably effective in focusing attention 
on certain critical problems in art education and 
in isolating them for further examination. Once 
identified and isolated, however, too few research 
efforts have been mounted in their behalf and this 
has proven to be a major weakness in the conference 
idea for art education, (p. 2) 

Hoffa concluded his study by stating that: 

The current inactivity in federal funding agencies 
(which supported these conferences) and the pro-
fession at large (which participated in them) re-
flects little credit upon either, . . . All that 
remains is for the federal arts establishment, the 
national professional associations, or some equally 
broad based and influential body to accept the re-
sponsibility for converting these priority state-
ments into as yet unrealized priority actions, (p. 93) 

Literature Related to Variables 

No art education literature was identified that focused 

specifically on the questions posed in this study about the 
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participant and presentation variables of gender, level of 

involvement, occupational background, topical category, and 

educational content level. Of the five variables under 

consideration in this study, only that of gender has received 

any in-depth attention by art education writers and research-

ers. During the past decade and a half, numerous studies 

have focused on gender-related questions and their relation-

ship to art and art education. Some of these authors and 

researchers have, at least in part, addressed gender issues 

as they relate to leadership in art education and particu-

larly to men's and women's roles in the NAEA. 

Michael (1977) investigated historical female and male 

leadership roles in art education in three areas: state and 

local art supervisors, college and university art education 

chairpersons, and art education professional organizations. 

Of particular interest to this study were findings that 

focused on art education professional organizations. This 

information concerned officers and members of governing 

boards of those associations that, according to Michael, 

"provided leadership roles via making many decisions from 

selecting themes for conferences to choosing manuscripts 

for publication" (p. 11). Michael found that historically, 

51.9 per cent of state art education presidents had been 

males, while 48 per cent had been females. He noted a 

trend toward more women in this position than in the past 

(p. 13). 
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In examining art education regional associations, 

Michael (p. 14) investigated female-male ratios in the Eas-

tern Arts Association from 1910 to 1971. He found that 79.6 

per cent of the officers had been males and only 20.3 per 

cent had been females. In exploring the figures for NAEA 

officers, he concluded that the female/male ratios were es-

sentially the same as for the Eastern Arts Association: 79.3 

per cent males and 20.6 per cent females. In addition, he 

stated that of the fourteen people serving as NAEA president 

as of 1977, only three had been females (p. 15). In discus-

sing the recent female/male officers and board/council 

members, Michael concluded that there has been a 17.4 per 

cent decline in the percentage of female NAEA officers. 

Similar findings were provided in a 1977 study by 

Lovano-Kerr, Semler, and Zimmerman. In terms of comparative 

data about NAEA leadership/participation, they found a pat-

tern emerging that indicated "women have been underrepresen-

ted in leadership roles and overrepresented in support roles" 

(p. 23). In addition, they stated that "although there were 

three times as many females as males in the NAEA, leadership 

roles and publications were dominated by males" (p. 23). 

Educational Conference Research in Areas 

Other Than Art Education 

This section deals with six studies of educational 

conferences. The information that follows was retrieved 

from research summaries in Dissertation Abstracts and 
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Dissertation Abstracts International. In addition, one 

study (Maxwell, 1964/1965), an historical survey and analysis 

of conference participants at national conferences, was re-

viewed in its entirety. Three of the six studies focused, 

at least in part, on the objectives of people who attended 

conferences and to what degree conferences succeeded in 

meeting those objectives (Gates, 1975; Holman, 1963; Jackson, 

1957). Of the final two studies, one concerned influential 

factors in decisions to attend or not attend conferences 

(Wisely, 1972) and the other concerned an analysis to dis-

cern the inclusion of specific conference themes (Feinstein, 

1968). 

In a 1975 study of the National Council of Teachers 

of Mathematics (NCTM) conferences, James D. Gates inves-

tigated expectations of both classroom teachers of 

mathematics who attended the conferences and of those 

teachers' supervisors and superintendents. Using a ques-

tionnaire mailed to a random sample of both groups, Gates 

found that both groups thought that "the most important 

reasons for attending conferences of professional subject-

matter associations are to learn about new instructional 

materials and upgrade instructional procedures" (p. 2749). 

He also found that most respondents felt these expectations 

were met through attendance at NCTM conferences. In a simi-

lar study, James D. Jackson (1957) compared the confer-

ence goals of teachers who attended and those unable to 
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attend a selected group of educational conferences for pub-

lic school teachers. Jackson found that (a) both partici-

pants and non-participants were in close agreement concerning 

individual and over-all conference goals; (b) "name" speakers 

and financial support were important influences regarding 

an individual's decision about attending a conference; 

(c) speakers and group discussions were the most preferred; 

and (d) participants showed high satisfaction with the role 

of the conference in achieving personal and professional 

goals. 

While the studies by Gates and Jackson resulted in 

similar agreement in their findings of a positive correlation 

between conference participants' expectations and success of 

conferences in meeting those expectations, one aspect of a 

study by Donald A. Holman provided a different view of par-

ticipants' satisfaction with conference goals. Holman (1963, 

pp. 157-158) investigated the effectiveness of six educa-

tional conferences for school administrators. The purpose of 

the research was three-fold: to measure the degree to which 

the conferences succeeded in meeting their broad goals, to 

measure the degree to which the conferences met the partic-

ipants' objectives, and to improve future conference plan-

ning through the use of checklists, questionnaires, and in-

terviews. , Holman compared participants' initial estimates 

of the importance of broad goals and specific aims and their 

final fulfillment-ratings of these items. Among Holman's 
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(p. 158) conclusions were (a) while administrators' social 

needs at the conference were fulfilled, their professional 

needs and concerns were not; (b) opportunities for socializa-

tion were valued more highly than in-service education 

activities; (c) all conference programs included planned 

educational experiences; and (d) data strongly suggested that 

female administrators (mainly at the elementary principals' 

conference) were more involved, dedicated, and conscientious 

conference participants than their male colleagues. 

A study by Steven R. Wisely (1972) examined the fac-

tors that influenced elementary school principals to attend 

or not to attend annual, state-wide conferences. Wisely 

found that conference sponsor, hope of gaining profes-

sional knowledge, interest in hearing a specific speaker, 

conference responsibility, and having an employer discourage 

attendance were highly influential in decisions about attend-

ing or not attending a conference. Those factors considered 

moderately influential were length of conference, distance to 

conference, and interaction with other people. Factors that 

were found to be non-influential included salary increase 

credits, desire to become an officer, professional promotion, 

and information about job opportunities. 

Although the preceding studies offered background infor-

mation about the ways in which educational conferences had 

been examined, a doctoral research project by Grace Rushing 

Maxwell (1965) was more directly related to the questions 
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being posed in this study. Maxwell's study focused on the 

first nineteen national conferences of the Association for 

Higher Education (AHE). The purpose of the investigation 

was to find out what the conferences had contributed to high-

er education as a whole and if the issues discussed at the 

conferences were of current, general concern in higher educa-

tion. As sources for her study, Maxwell analyzed AHE files, 

Association publications, conference programs, and pro-

ceedings. In addition, the researcher worked as recording 

secretary for one of the conferences and completed a six-

week on-site observation at the AHE headquarters. Included 

in the findings of the study were (a) the conferences were 

democratically planned and conducted, (b) topics presented 

were crucial current issues in higher education, (c) admini-

strators, particularly deans, predominated as conferees; 

(d) education had more representatives than any other profes-

sional school, and (e) the conferences had provided a forum 

where current problems could be discussed, analyzed, and 

reduced if not solved. 
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CHAPTER III 

METHODOLOGY 

The purpose of this study was to derive an historical 

picture of what occurred at NAEA national conferences in 

terms of published presentation topics and participants 

during the years 1951 through 1980. The investigation 

focused specifically on art education programs, teachers, 

and students in pre-school through twelfth grade. The two 

broad questions for this study were (a) What topics have been 

provided at NAEA conferences for art education practitioners? 

and (b) Who, as participants, provided this information? The 

research also examined information about presentation topics 

and educational content levels. In addition, data were 

gathered concerning level of involvement, occupational back-

ground and gender of participants. 

In order to answer the questions posed in this study, 

an analysis was done of the printed content of NAEA national 

conference bulletins published during the years 1951 through 

1980. This chapter describes the sources of information for 

the study, procedures and instrumentation used to identify 

presentations included in the study, selection of topical 

categories, design of the data collection instrument, data 

collection and recording, and the statistical methods used to 

analyze the data. 
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Sources of Information 

Sources of information for this study were the nineteen 

national conference bulletins published by the National Art 

Education Association (NAEA) during the years 1951 through 

1980. With the exception of the years 1957 and 1959, when the 

convention programs were published in Art Education, all con-

vention programs were individual publications given to dele-

gates at conference registration. Although the format and con-

tent of printed conference programs varied greatly from year to 

year, some elements have remained fairly consistent. All bul-

letins contained presentation titles and/or descriptions along 

with participants' names and occupational employment at the 

time the bulletin was printed. Additionally, these programs 

indicated the type of input participants provided, that is, 

as a presenter, panelist, chairperson, recorder, or coor-

dinator. In almost all bulletins, participants' occupa-

tional backgrounds were listed in a separate index in the 

back of each publication. In 1961 and 1969, participants' 

occupational backgrounds were listed with the presentation 

titles and descriptions in the body of the text; in 1974, 

this information was given at the bottom of the program pages. 

Sampling Procedures 

Selection of Presentations 

A list of key terms was compiled by the researcher to 

identify presentations that focused specifically on art 
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education, art teachers and art students in pre-school through 

twelfth grade. These key terms were girls, boys, child, 

children, childhood, youngster, teenager, adolescent, pre-

school, early childhood, nursery school, pre-primary, pri-

mary, grade school, elementary, secondary, middle school, 

junior high, high school, senior high, public schools, lower 

grades, upper grades, ages one through eighteen, and kinder-

garten through twelfth grade. Because the terms art room, 

school, teacher, and classroom were used to refer to person-

nel and programs in preschool through twelfth grade, as well 

as in colleges and universities, they were not considered 

key terms in this study. In addition to those presentations 

which contained one or more of the key terms, all presenta-

tions listed under the Elementary or Secondary Division 

were included in the study. 

Most conference functions that required special reserva-

tions, costs in addition to regular conference fees, special 

affiliations, or provided membership services rather than 

regular conference content were not included in the study. 

Therefore, the following conference functions were omitted: 

pre- and post-conference trips, officer or business meetings, 

states assembly meetings, tours, museum or gallery exhibitions, 

placement bureaus, audiovisual services, manufacturer's art 

materials exhibitions, manufacturer's demonstrations, expe-

rience institutes, film showings, and meals or banquet func-

tions, unless a specific topic and speaker was listed. 
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Selection of Participants 

Persons whose names were associated with selected pres-

entation titles were included in this study as participants. 

Data Collection 

Design of Data Collection Instrument 

To design the data collection instrument, two prelimi-

nary investigations were made of conference bulletins to 

discern participants levels of involvement and occupational 

backgrounds. The analysis of programs to identify the lev-

els of involvement of participants resulted in twenty-five 

major terms that described the role or function a partici-

pant provided at national conferences. These terms were 

introducer, timer, workshop assistant, presider, coordina-

tor, consultant, reactor, respondent, discussion group 

leader, discussion group member, resource person, guest, 

interviewer, speaker, leader, debater, discussant, director, 

participant, presenter, chairperson, recorder, reporter, 

.writer, and note-taker. 

These descriptions were then divided into two major 

categories, informers and organizers. Informers were 

considered to be those people who presented information to 

an audience; organizers were those who provided organiza-

tional services for these speakers. During the actual study, 

these two broad categories were further divided into the 

five individual functions a participant performed. Informers 
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were identified as presenters or panelists and organizers 

were identified as chairpersons, recorders, or coordinators. 

The preliminary investigation of occupational back-

grounds showed that participants were from four major areas: 

colleges and universities, public or private schools (pre-

school through twelfth grade), supervision and administra-

tion, and museums or museum education. In addition, it was 

found that information about a number of participants either 

was not adequate enough to identify their occupational back-

ground, or no information was listed at all. 

Within some of these broad categories, a number of sub-

categories were noted. The five subcategories for colleges 

and universities were art education/visual arts, art-other 

(dance, drama, music), non-art (English, mathematics, educa-

tion, history), college and university student, and those 

participants who were listed as being with a college or 

university, but no department or area was given. Eight sub-

categories were identified with pre-school through twelfth 

grade: early childhood teacher, elementary art teacher, 

middle school art teacher, junior high art teacher, high 

school art teacher, secondary art teacher, all level art 

teacher, non-art teacher, and those listed as being with pre-

school through grade twelve but with no specific department 

or area given. During the course of the study, three addi-

tional categories, art teacher, teacher, and art specialist 

or consultant in one school, were added. Within supervision 
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and administration two subcategories, art and non-art, were 

identified. Insufficient listing also had two subcategories: 

listed incompletely and not listed at all. 

Terms for levels of involvement and occupational back-

grounds were then organized on a five by seven card. As 

seen in Figure 1, the card also had spaces for recording 

convention year, bulletin page number, notes, title of pres-

entation, category of topic, gender of participant, and 

Year: 19 NB:_ 

TITLE: 
CATEGORY (s): 

CONTENT LEVEL: EC 
GEN COME 

OCCUPATIONAL BACKGROUND 
college & 

university public schools 

PARTICIPANTS 

Fig. 1 Data collection instrument 

educational content level of presentation. The educational 

content levels were early childhood (EC), elementary (EL), 

secondary-middle school and junior high (SMJ), secondary-high 

school (SHS), secondary general (SG), all levels, K-12 



50 

(ALL), and public schools in general (GEN). During the 

actual study, one additional category was added: "combina-

tions" (COMB). "Combinations" was the category used to 

identify presentations about two or more different educa-

tional content levels. 

Data Collection and Recording 

Each presentation included in the study was then re-

corded on a separate data collection card. Figure 2 is an 
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Fig. 2--Sample of completed data card 

example of how data were recorded on the collection instru-

ment. After all data cards were completed, a computer code 

number was assigned to each variable (Appendix A). All 
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information was then entered by numerical code on an NCR 

computer. Data were stored on disks and accessed using the 

short program form from the Statistical Package for the So-

cial Sciences (SPSS) (Nie, Hall, Jenkins, Steinbrenner & 

Bent, 1975). SPSS was then used to generate data matrices 

for table construction. Computer programs (Appendix B) were 

written to calculate the chi-square contingencies and the G 

value. 

Data Analysis 

Selection of Categories for Presentation Topics 

Following the selection of presentations for inclusion 

in the study and compilation of data concerning participants, 

categories were selected for presentation topics. In order 

to identify categories, all titles and descriptions were re-

corded on three by five cards and then sorted into possible 

categories. Because the majority of conference years did not 

have descriptions with presentation titles, an effort was 

made to discern topics from titles rather than descriptions. 

After examination of the data, thirty-eight initial 

topical categories were identified. Following a count of the 

number of presentations within each category, six categories 

containing less than seven presentations were combined into 

other categories. In addition, a new category, profes-

sionalism, was added for a final total of thirty-three cate-

gories. Because one focus of this study was history, one 
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category, history of art education, was maintained although 

only two presentations were noted. The single "most 

important" category was chosen for each paper. The following 

categories, along with their descriptions, were identified 

for use in this study. 

Aesthetic decision-making. Presentations which focused 

on visual analysis, visual decision-making, art criticism, 

perceptual awareness, visual literacy, aesthetic perception, 

or aesthetic response were identified as "aesthetic decision-

making. " 

Aesthetic education. "Aesthetic education" included 

allied arts, related arts, interdisciplinary arts, humanities, 

and any combination of art, music, dance or drama. 

Art and other subjects. Presentations which correlated 

art with other subjects such as mathematics, spelling, or 

reading, were considered "art and other subjects." 

Art appreciation/art history. "Art appreciation/art 

history" included specific courses in the study of art 

history or art appreciation. 

Art for elementary classroom teachers. "Art for ele-

mentary classroom teachers" included art education courses, 

goals, curriculum procedures, media, and classroom methods 

for prospective or practicing elementary classroom teachers. 
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Art production. Presentations which focused on pro-

duction of art in or out of school in such areas as ceramics, 

painting, drawing, fibers, and photography were identified 

as "art production." 

Art therapy. Programs, courses, methods, and goals used 

by art therapists in art programs were included in the "art 

therapy" category. 

Artistic growth and development. "Artistic growth and 

development" included theories of child art, the study of 

child art, and developmental levels of artistic and per-

ceptual growth. 

Assessment/evaluation. Presentations dealing with 

the following topics were included in "assessment and 

evaluation:" grading, tests, accountability, measurements, 

accreditation and certification of programs, teachers, or 

students. 

Career education. Special projects, academic advise-

ment, programs, or classes focusing on careers in art or 

art education were considered "career education." 

Classroom organization. Presentations about facilities, 

budgets, time, storage, art materials, safety hazards, class-

room environment, or class scheduling were identified as 

"classroom organization." 
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Community resources and involvement. Topics such as 

volunteers, planning committees, Parent-Teacher Associations, 

local artists, professionals, and speakers were considered 

"community resources and involvement." 

Curriculum/curriculum guides. Presentations that in-

cluded scope and sequence descriptions of class and/or 

program content, descriptions of written curriculum guides, 

or curriculum goals and objectives were identified as "cur-

riculum/curriculum guides." 

Environmental education. "Environmental education" in-

cluded environmental awareness, planning, spatial design, and 

perceptual training about the human environment and the vi-

sual qualities of human surroundings. 

Federal programs in art. Presentations which focused 

on federally funded programs in the arts such as Artist-in-

Schools, Artist-in-Residence, or the Emergency Secondary 

Education Act (ESEA) were considered as "federal programs in 

art. " 

Gifted and talented. Art programs for academically and/ 

or artistically gifted and talented students were identified 

as "gifted and talented." 

History of art education. Presentations which concen-

trated on the historical backgrounds of people, places and 

events in the history of art education were included in 

"history of art education." 
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Instructional media and materials. "Instructional 

media and materials" included uses of films, overhead pro-

jectors, slides, learning kits, art reproductions, video 

tapes, or computers in the classroom. Art media and ma-

terials were included in the "art production" category. 

Instructional methodology. Teaching methods and prac-

tices in the classroom were identified as "instructional 

methodology." 

International art education. Topics focusing on art 

education outside of the United States were considered 

"international art education." 

Museum education. Presentations dealing with programs 

in and out of the schools that focused on the museum's edu-

cational role, docents, and collections were included in 

"museum education." 

Nature of the learner. Attributes of the learner such 

as attitude, creativity, self-concept, attention span, values, 

personal worth, and confidence were considered "nature of the 

learner." 

Production/appreciation/criticism. "Production/appre-

ciation/criticism" included programs, curricula and/or 

lessons which combined any two or more content areas of pro-

duction, appreciation or criticism. 
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Professionalism. Local, district, state or national 

conference involvement or meetings were identified as "pro-

fessionalism." 

Program improvement, quality, and development. Topics 

which focused on suggestions or descriptions of ways to im-

prove or develop specific art programs were included in 

"program improvement, quality, and development." 

Public relations and arts advocacy. Presentations 

about public relations or arts advocacy that provided in-

formation about ways to promote art programs were identified 

as "public relations and arts advocacy." 

Research methodology for teachers. Research issues, 

procedures, or methodology that focused on teachers in pre-

school through twelfth grade were included in "research 

methodology for teachers." 

Special education. Goals, objectives or descriptions 

of programs for mentally and/or physically handicapped stu-

dents were included in "special education." 

Special populations. Presentations which focused on 

goals, objectives or descriptions of programs for such 

special populations as the culturally deprived, socially 

handicapped, economically disadvantaged, socially disadvan-

taged or non-English speaking students were identified as 

"special populations." 
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Specific program descriptions. Topics which included 

descriptions of specific, named programs were included in 

"specific program descriptions." 

Student teacher preparation/student teaching. Presen-

tation topics that included descriptions of university 

student teacher preparation, pre-teaching, student teaching, 

or internships in pre-school through twelfth grade were 

identified as "student teacher preparation/student teaching." 

Other. Topics that could not be categorized into 

designated areas were considered "other." 

Unknown. Titles and/or descriptions that could not be 

identified or categorized were listed as "unknown." 

Statistical Methods Used to Analyze Data 

Because the data treated in this study were discrete, 

the statistical tests used were the chi-square contingency, 

the contingency coefficient (C) and the G-test. Chi-square 

(Nie et al., 1975, pp. 223-224; Siegel, 1956, pp. 104-111) 

was derived by the formula (Siegel, p. 197): 

x2= i i -(°"" Ei''-
'=l j=l r 

'i 

where 0 = observed number 

E = expected number. 



58 

G is the log-likelihood ratio. It is calculated by the 

equation (Zar, 1975; p. 67): 

G = 2 ( IEf H Inf.. - ERjInR;-LCInC. + nlnn) 
i j J " i j 

where fi is the frequency of the observed values 

Ri are the row sums 

Cj are the column sums 

n is the total number of individuals on the test. 

Sokal and Rohlf (1969; pp. 560-561) described the G-test as 

"more efficient ... and often permits certain types of de-

tailed analysis which are impossible using chi-square." The 

G-test is not limited, as is chi-square, by small expected 

ratios, and in fact, is suited for situations with small ex-

pected frequencies. It was recommended by Sokal and Rohlf 

(p. 561) that the G-test be employed exclusively when compu-

tation is done by computer. Yates1 correction for continuity 

was not applied because Sokal and Rohlf (p. 590) indicated 

that it is not needed except in two by two contingency tables 

or with very small numbers. Its "application almost always 

results in an unduly conservative test." 

Chi-square or the G-test was utilized to determine if 

there was a statistically significant difference in the total 

number of females and males at any level of involvement, 

female and male participants and grouped occupational back-

grounds, participants from grouped occupational backgrounds 

and their levels of involvement, female and male participants 
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from grouped occupational backgrounds and their levels of in-

volvement, presentations within educational content levels 

and topical categories of presentations, presentations within 

each educational content level and presenters' grouped occu-

pational backgrounds, presentations within each educational 

content levels and genders of presenters, and presenters from 

grouped occupational backgrounds and topical categories of 

their presentations. 

With the chi-square contingency test, two measures of 

the relationship between variables were used. First, the 

C or contingency coefficient was employed. This statistic 

measures the degree of association between two sets of at-

tributes, whether orderable or not, and irrespective of the 

nature of the variable or of the underlying distribution of 

the attribute (Downie & Heath, 1965, pp. 210-211; Siegel, 

1956, pp. 196-198) 

=Vi x2 

c U N - x2 

where N = total number of individuals in the test 

2 

X = chi-square. 

When the chi-square is statistically significant, the contin-

gency coefficient is significant. 

The contingency coefficient, C, was used to determine 

the extent of the relationship between the following 

variables: level of involvement and gender, gender and 

grouped occupational background, grouped occupational back-

ground and level of involvement, involvement levels within 
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grouped occupational background and gender, educational con-

tent level and topical category, educational content level of 

presentation and grouped occupational background, gender of 

presenters and educational content level of presentations, 

and grouped occupational backgrounds of presenters and topi-

cal category of presentations. 

This statistic is not directly comparable to other cor-

relation coefficients (e.g. Pearson r or Spearman r) or to 

other contingency coefficients if the numbers of variables 

and categories are not the same (Siegel, 1956, p. 201). 

The second measure was obtained by subdividing the con-

tingency tables. By this method, if one group within the 

sample set was contributing to increasing the chi-square 

value, this group was removed and a new chi-square calcu-

lated. If the new value was not significant then it was 

clear that the group removed had relatively different fre-

quencies than the tested group (Zar, p. 65). 

In one question, the a priori chi-square was used (Zar, 

p. 42). The formula for this was 

x2 = i (f' ' F')2 

F. 
I 

This test was utilized to determine whether the number of 

female participants was equal to the number of male partici-

pants, as might be expected from the general population. 
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CHAPTER IV 

ANALYSIS OF THE DATA 

This chapter reports the data collected and analyzed 

for this study. The findings are presented in three major 

sections. In the first section, information is presented 

about number, gender, level of involvement, and occupational 

background of participants. The second section focuses on 

number, educational content level, and topical category of 

presentations. The final section is a report of the data 

that compares information about presenters and presentations. 

Participants 

Number of Participants 

During the conference years 1951 through 1980 there 

were 2,634 participants included in the study. Table I 

shows the number and percentage for each conference year 

and the total for all conference years, 1951 through 1980. 

The lowest number of participants, 47, occurred in 1961; 

the highest number, 296, occurred in 1979. Except for 1957, 

1965, 1969, and 1971, the first twelve years had fewer than 

90 participants per conference. The first ten conferences 

accounted for 34.9 per cent of all participants, while the 

last nine conferences accounted for 65.1 per cent of all 

participants. 

62 



63 

TABLE I 

TOTAL NUMBER AND PERCENTAGE OF CONFERENCE PARTICIPANTS 
FOR EACH CONFERENCE YEAR, 1951 THROUGH 1980 

Year 
Participants 

Year 
Participants 

Year Number Per Cent Year Number Per Cent 
1951 59 2.2 1971 231 8.8 
1953 63 2.4 1973 89 3.4 
1955 73 2.8 1974 139 5.3 
1957 140 5.3 1975 173 6.6 
1959 56 2.1 1976 165 6.3 
1961 47 1.8 1977 149 5.7 
1963 53 2.0 1978 219 8.3 
1965 169 6.4 1979 296 11.2 
1967 84 3.2 1980 255 9.7 
1969 174 6.6 
Total • • • • • • • • • 2634 100.1 

Gender of Participants 

Figure 3 shows the number and percentage of females, 

males, and participants of unknown gender for each conference 

year. Of the 2,634 total participants, there were 1,385 (52.6 

per cent) females, 1,185 (45.0 per cent) males, and 64 (2.4 per 

cent) participants whose gender could not be determined through 

information published in conference bulletins. The contingency 

chi-square comparing the ratio of females to males to persons 

of unknown gender by year was highly significant (213.5; df=36; 

g<.0001). The ratio of females to males to unknowns was not 

equal from year to year. When the participants of unknown gen-

der were not included, the gender ratio was still not equal 
o 

from year to year ( X ^ 140.2; df=18; pc.OOOl). 

Females dominated conference participation in thirteen out 

of nineteen conference years. This trend was more evident af-

ter 1969 when female percentage of participation was higher 
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Fig. 3.--Number and percentage of females, males, and 
participants of unknown gender for each conference year, 
1951 through 1980. 
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than male participation for all years 1971 through 1980. 

The highest percentage of female participation occurred 

during the years 1961 and 1978; the lowest occurred in 1957. 

Figure 3 also shows that male participation was higher 

than female participation for six out of the nineteen con-

ference years studied. The highest percentage of male par-

ticipation occurred during the conference years 1957 and 

1969; the lowest occurred during 1961. While female partic-

ipation percentages increased irregularly during the years 

1971 through 1980, male participation percentages decreased. 

The data in Figure 3 suggest that there was an in-

crease in the numbers of both female and male participants 

over time. An a priori chi-square showed that there was 

a statistically significant difference in the total number 

2 

of female and male participants (X =15.56; df=l; pc.OOOl). 

There were significantly more female than male participants 

than expected in the general population. From 1951 through 

1980, the increase in the number of female participants ap-

peared to have been more rapid than the increase in male 

participants. This suggests that females were underrepre-

sented in early conference years. Further, inspection of 

the data suggested more variation in the number of males 

than the number of females. 

Level of Involvement of Participants 

In this study, five levels of involvement were examined: 

presenter, panelist, chairperson, recorder, and coordinator. 
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A presenter was identified as a person who presented infor-

mation to an audience; a panelist was a participant who 

responded to information given by a presenter or who inter-

acted with others to provide a presentation; a chairperson 

was a person who remained in one room to provide organiza-

tional services for a presenter or audience; a recorder was 

a person who was responsible for recording presentation in-

formation; and a coordinator was a person who provided 

organizational services for two or more rooms at the same 

time. Both number of participants at each level of involve-

ment and gender of participants at each level of involvement 

was examined. 

Number of Participants at Each Level of Involvement 

Table II shows the total number of participants at each 

level of involvement for all conference years, 1951 through 

1980. During the years studied, the total number and per-

centage of participants at each level of involvement was 

1,261 (47.9 per cent) presenters, 274 (10.4 per cent) panel-

ists, 467 (17.8 per cent) chairpersons, 198 (7.5 per cent) 

recorders, and 434 (16.5 per cent) coordinators. 

Not all levels of involvement were represented in each 

conference year. In 1976 and 1977, no panelists were identi-

fied. In 1967, 1969, and in 1978 through 1980, there were no 

recorders, and during 1951, 1953, 1959, 1967, and 1971 there 

were no coordinators. Presenters and chairpersons were rep-

resented in all conference years, 1951 through 1980. 
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TABLE II 

LEVEL OF INVOLVEMENT OF PARTICPANTS FOR EACH 
CONFERENCE YEAR, 1951 THROUGH 1980 

Presen- Pane- Chair- Recor- Coordi-
Year ters lists persons ders nators Totals 
1951 11 30 13 5 59 
1953 34 15 12 2 63 
1955 10 13 28 12 10 73 
1957 12 60 26 16 26 140 
1959 3 25 8 20 56 
1961 9 11 12 9 6 47 
1963 14 8 12 9 10 53 
1965 33 59 58 6 13 169 
1967 38 18 28 

. # # 0 
84 

1969 80 3 39 52 174 
1971 119 10 56 46 231 
1973 51 7 10 4 17 89 
1974 61 3 35 5 35 139 
1975 60 3 41 24 45 173 
1976 73 . . 28 25 39 165 
1977 94 , , 7 15 33 149 
1978 140 1 20 58 219 
1979 238 1 1 56 296 
1980 181 7 33 , . 34 255 
Total 1261 274 467 198 434 2634 

The level of involvement with the highest number of par-

ticipants was that of presenter. The number of presenters 

increased dramatically during the years 1951 through 1980. 

Although the first nine conferences accounted for only 164 

presenters, the last ten years accounted for 1,097. 

During the years 1951 through 1980, there were 274 pan-

elists. Table II shows that the greatest number of panelists 

occurred during the first nine conferences, with a total 

during that time of 239 participants. During the last nine 

years studied, only 32 total panelists were counted. For 

some years there were more panelists than presenters. For 

example, in the first five conferences there was a total of 
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143 panelists and 70 presenters, a ratio of just over 2:1. 

The number of panelists has decreased over time. 

Chairpersons during the years 1951 through 1980 num-

bered 467 and there was a wide difference in the number of 

participants at this level of involvement from year to year. 

The total number within a given year ranged from 1 in 1979 

to 58 in 1965. Since occasionally more than one presentation 

was given in a single room and the chairperson was counted 

for each presentation given in that room, these data are 

somewhat inflated. 

The level of involvement with the lowest number of 

participants was that of recorder. No recorders were 

identified during five of the nineteen years studied. The 

year 1971 showed the highest number (46) of recorders. 

The final level of involvement listed in Table II is 

that of coordinator. Coordinators numbered 434 or 16.5 per 

cent of the total number of participants. Most coordinators 

were identified during the last ten conference years. During 

that time, 369 coordinators were noted as opposed to only 65 

for the first nine conference years. The number of coordi-

nators was greatly inflated because of the nature of this 

category. That is, for the purpose of this study, coordina-

tors were identified as those participants who served as 

organizers of sessions in two or more rooms at the same time. 

Therefore, one coordinator may have been listed for as many 

as eleven separate presentations in different rooms. 
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As indicated in Table II, there appeared to have been 

a trend toward a greater number of presenters and coordi-

nators during the years included in this study, and a lesser 

number of recorders and panelists. The number of chairper-

sons over this time has varied greatly and therefore no 

special trend was identified for this level of involvement. 

Gender of Participants at Each Level of Involvement 

Appendix C gives the total number of participants by 

gender and level of involvement for all participants for 

each conference year 1951 through 1980. 

Females. Table III presents the number and percentage 

of females at all levels of involvement for each conference 

year. The table shows that from 1951 through 1980, 48.2 per 

cent of female participants served as presenters, 9.0 per 

cent as panelists, 17.0 per cent as chairpersons, 10.0 per 

cent as recorders, and 15.8 per cent as coordinators. 

In 1953 and from 1967 through 1980, the percentage of 

females participating as presenters exceeded the percentage 

of females participating as panelists, chairpersons, recor-

ders, and coordinators. The number of female presenters has 

increased over time and this increase was most evident during 

the last three years of the study when the total number 

during that time accounted for over 50 per cent of all female 

presenters for all years. 
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TABLE III 

NUMBER AND PERCENTAGE OF FEMALE PARTICIPANTS 
AT ALL LEVELS OF INVOLVEMENT FOR 

EACH CONFERENCE YEAR 

Year 
Level of Involvement 

Total Year Presenter Panelist Chairperson Recorder Coordinator Total Year 

# row % # row % # row % # row % # row % 
Total 

1951 4 15.4 12 46.2 7 26.9 3 11.5 0.0 26 
1953 17 53.1 7 21.9 7 21.9 1 3.1 0.0 32 
1955 4 9.1 8 18.2 16 36.4 8 18.2 8 18.2 44 
1957 1 2.9 21 60.0 9 25.7 4 11.4 0.0 35 
1959 1 3.1 13 40.6 4 12.5 14 43.8 0.0 32 
1961 6 16.7 10 27.8 10 27.8 9 25.0 1 2.8 36 
1963 4 18.2 6 27.3 5 22.7 7 31.8 0.0 22 
1965 11 16.4 23 34.3 18 26.9 4 6.0 11 16.4 67 
1967 19 51.4 8 21.6 10 27.0 0.0 0.0 37 
1969 23 41.1 0.0 18 32.1 0.0 15 26.8 56 
1971 55 42.6 7 5.4 33 25.6 34 26.4 0.0 129 
1973 18 40.9 4 9.1 5 11.4 1 2.3 16 36.4 44 
1974 34 41.0 2 2.4 29 34.9 5 6.0 13 15.7 83 
1975 38 43.2 1 1.1 23 26.1 18 20.5 8 9.1 88 
1976 40 43.0 0.0 12 12.9 21 22.6 20 21.5 93 
1977 45 59.2 0.0 3 3.9 9 11.8 19 25.0 76 
1978 95 64.6 0.0 8 5.4 0.0 44 29.9 147 
1979 150 80.2 0.0 0.0 .0.0 37 19.8 187 
1980 102 67.5 2 1.3 20 13.2 0.0 27 17.9 151 
Total 667 48.2 124 9.0 237 17.0 138 10.0 219 15.8 1385 

Although the involvement level with the highest number 

and percentage of females was presenter, during seven of the 

first eight conferences, the highest percentage of females 

was found in levels of involvement other than presenter. In 

1951, 1957, and 1965 the percentage of females serving as 

panelists exceeded the percentage participating in the other 

four levels of involvement. In 1955 the percentage serving 

as chairpersons exceeded the percentage participating at the 

other levels of involvement. In 1959 and 1963, the percent-

age of females serving as recorders exceeded the percentage 

participating in the other four levels of involvement. In 

1961, there were two levels of involvement with equally high 

percentages of females: panelists and chairpersons. 
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In addition to the increase in number of female pres-

enters over time, there was also an increase in the number 

of female coordinators over time. Over 67 percent of all 

females who participated as coordinators during the nineteen 

years studied did so in the last five years. The number of 

female panelists and recorders has decreased over time. Of 

the 124 female panelists identified during the years 1951 

through 1980, only 9 were noted during the last eight con-

ferences. The number of female chairpersons has varied 

during the years studied. Although an increase in numbers 

was noted from 1951 through 1975, a decrease in numbers oc-

curred during the years 1976 to 1980. 

By way of summary, there appeared to have been a trend 

toward a greater number of female presenters and coordina-

tors and a lesser number of female panelists and recorders. 

The number of females participating as chairpersons has 

varied over the years. 

Males. Table IV presents the number and percentage of 

males at all levels of involvement for each conference year. 

From 1951 through 1980, 47.5 per cent of all male partici-

pants served as presenters, 12.2 per cent as panelists, 18.8 

per cent as chairpersons, 4.7 per cent as recorders, and 

16.7 per cent as coordinators. 

In 1953, 1963, 1969 through 1974, and 1976 through 1980, 

the number of males serving as presenters exceeded the number 

of males serving in the other four levels of involvement. 
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TABLE IV 

NUMBER AND PERCENTAGE OF MALE PARTICIPANTS 
AT ALL LEVELS OF INVOLVEMENT FOR 

EACH CONFERENCE YEAR 

Year 
Level of Involvement 

Total Year Presenter Panelist Chairperson Recorder Coordinator Total Year 

# row % # row % # row % # row % row % 
Total 

1951 7 21, .2 18 54.5 6 18, .2 2 6.1 
t 9 

0.0 33 
1953 14 50, .0 8 28.6 5 17, .9 1 3.6 

, # 
0.0 28 

1955 6 20. .7 5 17.2 12 41, .4 4 13.8 2 6.9 29 
1957 11 11, .7 36 38.3 16 17, .0 12 12.8 19 20.2 94 
1959 2 8. .3 12 50.0 4 16, .7 6 25.0 

( # 
0.0 24 

1961 2 20. .0 1 10.0 2 20.0 0.0 5 50.0 10 
1963 10 32. .3 2 6.5 7 22.6 2 6.5 10 32.3 31 
1965 22 21. .8 35 34.7 40 39, .6 2 2.0 2 2.0 101 
1967 15 35. .7 9 21.4 18 42. .9 0.0 

# , 
0.0 42 

1969 57 48. .7 3 2.6 20 17. .1 .. 0.0 37 31.6 117 
1971 60 64, .5 3 3.2 21 22. ,6 9 9.7 

# # 
0.0 93 

1973 32 74. ,4 3 7.0 5 11. .6 2 4.7 1 2.3 43 
1974 27 48. ,2 1 1.8 6 10. .7 .. 0.0 22 39.3 56 
1975 20 28. 6 2 2.9 15 21. .4 6 8.6 27 38.6 70 
1976 31 44. .3 0.0 16 22. .9 4 5.7 19 27.1 70 
1977 46 65. ,7 0.0 4 5. .7 6 8.6 14 20.0 70 
1978 43 61. ,4 1 1.4 12 17. .1 0.0 14 20.0 70 
1979 85 80. ,2 1 0.9 1 0. .9 0.0 19 17.9 106 
1980 73 74. ,5 5 5.1 13 13. .3 0.0 7 7.1 98 
Total 563 47. ,5 145 12.2 223 18. .8 56 .4.7 198 16.7 1185 

The number of male presenters has generally increased over 

time with the greatest increases being observed during the 

last two conference years studied. In 1979, 80.2 per cent 

of all males participated as presenters; in 1980, 74.5 per 

cent participated as presenters. 

Although during most years studied the percentage of 

males participating as presenters exceeded the number of 

males participating in other levels of involvement, during 

some years the highest number was identified in levels of 

involvement other than presenter. In 1951, 1957, and 1959, 

the greatest number of males participating was noted as 

panelists; in 1955, 1965, and 1967 the greatest number of 
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males participated as chairpersons; in 1961, 1963, and 1975 

the greatest number of males participated as coordinators. 

In addition to an increase in the number of males par-

ticipating as presenters over time, there has also been an 

increase in the number of males participating as coordina-

tors. The final seven conferences accounted for over 61 per 

cent of all male coordinators for all years. The number of 

male panelists and recorders has decreased over time. Of 

145 male panelists noted for all conference years, only 16 

were found to be in the last nine conference years studied. 

From a high of 40 in 1965 to a low of 1 in 1979, the number 

of male chairpersons has varied greatly over time. The four 

conference years, 1965 through 1971, accounted for over 44 

per cent of all male chairpersons for all conference years. 

As suggested by the data in Table IV, there was a trend 

toward greater numbers of males participating as presenters 

and coordinators and lesser numbers of males participating 

as panelists and recorders over time. The level of involve-

ment of males as chairperson varied greatly, ranging from 1 

in 1979 to 40 in 1965. 

Relationship Between Gender and Level of Involvement 

Figure 4 affords a comparison of the percentage of fe-

male and male participants at each level of involvement when 

all conference years, 1951 through 1980, were combined. The 

greatest variation in total percentage of females and males 
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Fig. 4--A comparison of the percentage of females and 
males at each level of involvement for all conference years. 

was for involvement as a recorder. While males accounted 

for just 28.9 per cent of all recorders over time, females 

accounted for 71.1 per cent of the total number of recorders. 

The least amount of variation was in the involvement level 

of chairperson followed by involvement as coordinators, 

panelists, and presenters. The number of females was higher 

than males for all levels of involvement except panelist. 
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Table V provides a summary of the total number and per-

centage of female, male, and participants of unknown gender 

for each level of involvement. The contingency chi-square 

statistic for these data was 31.201 with 4 degrees of freedom 

TABLE V 

SUMMARY AND TOTAL NUMBER AND PERCENTAGE OF FEMALES, 
MALES, AND UNKNOWN GENDER PARTICIPANTS FOR 

EACH LEVEL OF INVOLVEMENT 

Level of 
Gender 

Involvement Female Male Unknown Total 
# % # % # % # °A f 

Presenter 667 48.2 563 47. 5 31 48.4 1261 47. 9 

Panelist 124 9.0 145 12. 2 5 7.8 274 10. 4 

Chairperson 237 17.1 223 18. 8 7 10.9 467 17. 7 

Recorder 138 

o
 

o
 

1—1 56 4. 7 4 6.3 198 7. 5 

Coordinator 219 15.8 198 16. 7 17 26.6 434 16. 5 

Total 1385 100.1 1185 99. 9 64 100.0 2634 100. 0 

and a probability of 0.0001. The contingency coefficient 

(C) was 0.110, indicating a significant relationship be-

tween gender and level of involvement. Unknown gender was 

not considered. When panelists and recorders were not in-

cluded in the calculation, the chi-square was 1.112 with 

2 degrees of freedom and a probability of 0.57. This insig-

nificant chi-square demonstrated that the three levels of 

involvement, presenter, chairperson, and coordinator had 

similar proportions of females to males. Of the total num-

ber of recorders, a significantly greater number of females 
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served in this capacity than males. Of the total number of 

panelists, males served in this capacity significantly more 

often than females. 

Occupational Background of Participants 

Conference participants were from four major occupa-

tional backgrounds: colleges and universities, pre-school 

through grade twelve, supervision and administration, and 

museum education. Within two of these broad occupational 

backgrounds, college and universities and pre-school through 

grade twelve, a number of specific individual occupations can 

be noted. 

Participants from colleges and universities were identi-

fied as art educators (art education/visual arts), music, 

drama, or dance educators (art-other), educators in areas 

other than the arts (non-arts), college and university stu-

dents, and persons who were identified as having been 

associated with a college or university but for whom no 

information was given concerning department or area (insuf-

ficient listing). 

Pre-school through grade twelve participants were found 

to have the following occupational backgrounds: early child-

hood teacher, elementary art teacher, middle/junior high 

art teacher, high school art teacher, secondary art teacher, 

all levels (K-12) art teacher, art specialist or consultant 

in one school, and public school student. Many participants 

were listed in the conference bulletin as "teacher" or "art 
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teacher" with no further information given. Other partici-

pants were listed in the bulletin as being associated with 

a public or private school, but no specific level or area was 

given (insufficient listing). 

Two categories, "insufficient listing" and "other," 

were noted in addition to the four broad occupational back-

grounds. "Insufficient listing" was used to categorize a 

participant when the conference bulletin listed a person's 

name but gave no further information that identified occu-

pational background. "Other" was used for participants whose 

occupational background could not be identified as any of 

the preceding occupational background categories. 

Number of Participants From Individual and Grouped 

Occupational Backgrounds 

Individual. Twenty-three individual occupational back-

grounds were identified in this study. Appendix D lists the 

number of participants for each of these occupational back-

grounds for all conference years, 1951 through 1980. Table 

VI shows the total number and percentage of participants for 

each of the twenty-three individual occupational backgrounds. 

The highest numbers of participants were 748 (28.4 per cent) 

college and university art educators and 500 (19.0 per cent) 

art supervisors and administrators. These were followed by 

231 (8.8 per cent) high school art teachers, 158 (6.0 per 

cent) participants listed as "other," and 136 (5.2 per cent) 
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TABLE VI 

NUMBER AND PERCENTAGE OF PARTICIPANTS WITHIN 
INDIVIDUAL OCCUPATIONAL BACKGROUNDS 

Participants 
Occupational Background Occupational Background 

Number Per Cent 
College and university 

Art education/visual arts 748 28.4 
Art - other 15 .6 
Non-art 64 2.4 
Student 39 1.5 
Listed not available 97 3.7 

Pre-school through grade twelve 
Early childhood 3 . .1 
Elementary art 50 1.9 
Middle/junior high art 32 1.2 
High school art 231 8.8 
Secondary general art 2 .1 
All level art (K-12) 4 .2 
Listed not available 100 3.8 
Non-art 14 .5 
Art teacher 136 5.2 
Teacher 6 .2 
Art specialist 11 .4 
Public school student 14 .5 

Supervision and administration 
Art 500 19.0 
Non-art 22 .8 

Museum/museum education 64 2.4 
Insufficient listing 

Not listed 108 4.1 
Incomplete listing 216 8.2 

Other 158 6.0 
Total 2634 100.0 

participants listed as art teacher with no indication of 

grade level given. The 324 participants whose occupational 

backgrounds could not be determined by conference bulletins 

accounted for 12.3 per cent of all participants. 

Within each of the largest occupational backgrounds, 

college and university and pre-school through grade twelve, 

a number of more specific occupational backgrounds had small 

numbers and percentages of participants. The smallest number 
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of specific participants within the college and university 

category was 15 (0.6 per cent) participants identified in art 

areas other than the visual arts. In pre-school through 

grade twelve, the smallest number of participants was found 

to be 3 (0.1 per cent) early childhood teachers and 2 (0.1 

per cent) secondary general art teachers. When the three 

secondary art areas of middle/junior high, high school, and 

secondary general art were combined, they numbered 265 par-

ticipants or 10.1 per cent of the total pre-school through 

grade twelve area. When early childhood and elementary art 

were combined they numbered 53 participants or 2.0 per cent 

of the total pre-school through grade twelve area. 

Grouped. The number and percentage of participants from 

each grouped occupational background is shown in Figure 5. 

When all conference years, 1951 through 1980, were combined, 

COLLEGE AND UNIVERSITY PRE-SCHOOL THROUGH SUPERVISION AND INSUFFICIENT JT1IER 
GRADE TWELVE ADMINISTRATION LISTING 

36.6% (N-963) 22.9% (N-603) 19.8% (N-S22) . 12.3% (N»324) 6.0% 2 
(N»158) (N 
1 1 

MUSEUM EDUCATION 

Fig. 5--Number and percentage of participants from 
grouped occupational backgrounds. 

the occupational background with the highest number of parti-

cipants was college and university followed by pre-school 

through grade twelve, supervision and administration, 

"other," and museum education. Participants whose occupa-

tional backgrounds could not be identified in conference 

bulletins accounted for 12.3 per cent of all participants. 
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Gender of Participants from Individual 

Occupational Backgrounds 

Table VII lists the total number and percentage of fe-

males, males and participants of unknown gender for each of 

the twenty-three individual occupational backgrounds. 

Females. Within the occupational background of college 

and university, the highest percentage of females was identi-

fied as art education/visual arts (76.1 per cent), followed 

by students (5.2 per cent), non-art (4.5 per cent), and other 

art areas (1.9 per cent). Participants who were listed as 

college or university but for whom no further information was 

given accounted for 12.3 per cent of all college and univer-

sity females. 

The highest percentages of female pre-school through 

grade twelve participants were found to be high school art 

teachers (36.8 per cent) and art teachers with no grade level 

given (23.1 per cent). These were followed by elementary art 

teachers (9.7 per cent), middle/junior high art teachers (3.9 

per cent), and non-art teachers (2.2 per cent). Each of the 

other occupational backgrounds within the pre-school through 

grade twelve category accounted for less than 2 per cent of 

the total for this category. Female participants whose occu-

pational backgrounds were identified only as pre-school 

through grade twelve accounted for 16.7 per cent of the total. 

Within the supervision and administration category, 95.8 

per cent of females were art supervisors and administrators 
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TABLE VII 

TOTAL NUMBER AND PERCENTAGE OF FEMALES AND MALES WITHIN 
INDIVIDUAL OCCUPATIONAL BACKGROUNDS 

Occupational Background 
Gender 

Occupational Background Females Males Occupational Background 
# Col. 1 # Col. % 

College and university 
Art education * 321 76.1 422 80.2 
Art - other 8 1.9 7 1.3 
Non-art 19 4.5 42 8.0 
Student 22 5.2 14 2.7 
Insufficient listing 52 12.3 41 7.8 
Total 422 100.0 526 100.0 

Pre-school through grade twelve 
Early childhood 2 0.6 - 1 0.4 
Elementary art 35 9.7 15 6.4 
Middle/junior high art 14 3.9 16 6.9 
High school art 132 36.8 95 40.8 
Secondary general art 1 .3 1 .4 
All level art (K-12) 2 .6 2 .9 
Insufficient listing 60 16.7 37 15.9 
Non-art 8 2.2 6 2.6 
"Art teacher" 83 23.1 51 21.9 
"Teacher" 5 1.4 1 .4 
Art specialist 7 1.9 4 1.7 
Public school student 10 2.8 4 1.7 
Total 359 100.0 233 100.0 

Supervision and administration 
Art 272 95.8 220 99.1 
Non-art 12 4.2 2 0.9 
Total 284 100.0 222 100.0 

Museum/museum education 25 100.0 37 100.0 

Insufficient listing 
Incomplete listing 73 35.1 29 30.2 
Not listed 135 64.9 67 69.8 
Total 208 100.0 96 100.0 

Other 87 100.0 71 100.0 

Total and per cent of row 1385 53.9 1185 46.1 
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and 4.2 per cent were non-art supervisors and administrators. 

Females whose occupational background either could not be 

identified by information in conference bulletins or were 

not listed at all accounted for 30.2 per cent and 69.8 per 

cent of that area's total, respectively. 

Males. Within colleges and universities the highest 

percentage (80.2 per cent) of males was art education/visual 

arts/ followed by non-art (8.0 per cent), student (2.7 per 

cent), and art-other (1.3 per cent). Participants whose 

backgrounds were identified only as college and university 

accounted for 7.8 per cent of all college and university 

males. 

In the pre-school through grade twelve category, the 

highest percentage of males was identified as high school 

art teachers (40.8 per cent), followed by art teachers with 

no grade level given (21.9 per cent), middle/junior high art 

teachers (6.9 per cent), elementary art teachers (6.4 per 

cent), and non-art teachers (2.6 per cent). Each of the other 

areas within pre-school through grade twelve accounted for 

less than 2 per cent of the total within this category. Male 

participants whose background was identified only as pre-

school through grade twelve but for whom no further informa-

tion was given, accounted for 15.9 per cent of the total. 

Of the males within supervision and administration, 

99.1 per cent were art supervisors and administrators and 

0.9 per cent were non-art supervisors and administrators. 
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Those whose occupational background was listed insufficient-

ly in conference bulletins accounted for 30.2 per cent and 

those whose occupational backgrounds were not listed at all 

accounted for 69.8 per cent of the total. 

Gender of Participants from Grouped 

Occupational Backgrounds 

Females. Of the 1,385 female participants, the largest 

number (422) and percentage (30.5 per cent) was from colleges 

and universities. This was followed in descending order by 

pre-school through grade twelve (359; 25.9 per cent), super-

vision and administration (284; 20.5 per cent), "other" (87; 

6.3 per cent), and museum education (25; 1.8 per cent). Fif-

teen per cent of the occupational backgrounds of female parti-

cipants could not be identified through conference bulletins. 

Males. Of the 1,185 male participants, by far the lar-

gest number and percentage (526; 44.4 per cent) came from 

colleges and universities. This was followed in descending 

order by pre-school through grade twelve (233; 19.7 per 

cent), supervision and administration (222; 18.7 per cent), 

"other" (71; 6.0 per cent), and museum education (37; 3.1 

per cent). Ninety-six (8.1 per cent) male participants' 

occupational backgrounds could not be identified through 

conference bulletins. 

When the same data (Figure 6) were examined by the per-

centage of females, males, and persons of unknown gender 
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Fig. 6—Number and percentage of females, males, and 
participants of unknown gender within grouped occupational 
backgrounds for all conference years, 1951 through 1980. 

within grouped occupational backgrounds, it was found that the 

highest percentage of males within any occupational back-

ground was in museum education; the lowest percentage of male 

participants was in the "insufficient listing" category. In 

contrast, the highest percentage of female participants was 

identified within the "insufficient listing" category, while 
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the lowest was identified within pre-school through grade 

twelve. 

When participants of unknown gender were not included 

in the chi-square analysis, the contingency chi-square 

comparing gender and grouped occupational background was 

75.925 (df=5; £<.0001). There was a significant differ-

ence in the number of females and males from different occu-

pational backgrounds. The contingency coefficient was 0.169, 

indicating a significant relationship between gender and 

occupational background. Subdivision of the chi-square test 

demonstrated that for the occupational background of pre-

school through grade twelve and for supervision and admin-

istration the gender ratios were essentially the same 

2 

(X =2.292; df=l; 2=-^3)- T^ e college and university and 

museum education occupational backgrounds tended to have 

many more males than females; the "insufficient listing" 

category had far more females than males. 

Level of Involvement of Participants From 

Grouped Occupational Backgrounds 

Appendix E shows the total number of participants at each 

level of involvement when all conference years were included 

for the twenty-three individual occupational backgrounds. 

Figure 7 illustrates the percentage of presenters, pane-

lists, chairpersons, recorders, and coordinators within each 

grouped occupational background when all conference years, 

1951 through 1980, were combined. Within each occupational 
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background, the highest percentage of all levels of involve-

ment was in participating as a presenter. Museum educators 

and those listed as "other" had the highest percentage of 

presenters (70.3 per cent and 70.9 per cent, respectively). 

These were followed by pre-school through grade twelve (52.2 

per cent), college and university (47.8 per cent), and super-

vision and administration (32.4 per cent). Of those partic-

ipants whose occupational background was insufficiently 

listed 49.4 per cent were identified as presenters. 

The supervision and administration area had the highest 

percentage of panelists (16.9 per cent), followed by those 

listed as "other" (12.0 per cent), pre-school through grade 

twelve (10.5 per cent), college and university (8.8 per cent) 

and museum education (3.1 per cent). Of those participants 

whose occupational background could not be identified through 

conference bulletins, 5.2 per cent served as panelists. 

Within occupational backgrounds, the highest percentages 

of chairpersons were identified in the supervision and admin-

istration area (23.6 per cent), college and university area 

(21.4 per cent), and museum education area (20.3 per cent). 

These were followed by those listed as "other" (14.6 per 

cent) and pre-school through grade twelve (10.1 per cent). 

Of those participants within the insufficient listing 

category, 12.7 per cent served as chairpersons. 

Pre-school through grade twelve participants had the 

highest percentage of recorders (12.3 per cent), followed 
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by supervision and administration (10.2 per cent), college 

and university (3.8 per cent) and "other" (1.9 per cent). 

No recorders were identified in museum education. Of those 

participants whose backgrounds could not be determined by 

conference bulletins, 9.6 per cent were listed as recorders. 

The highest percentage, 23.1, of coordinators was iden-

tified within the "insufficient listing" category. This was 

followed by college and university (18.2 per cent), supervi-

sion and administration (17.0 per cent), pre-school through 

grade twelve (14.9 per cent), museum education (6.3 per 

cent), and "other" (0.6 per cent). 

For level of involvement and grouped occupational back-

2 

ground, a highly significant chi-square (X =222.4; df=20; 

2=.0001) was obtained. The contingency coefficient was 0.279, 

indicating a relationship between occupational background and 

level of involvement. Subdivision of the chi-square indi-

cated that difference in all levels of involvement contributed 

to the large chi-square. As an example, comparing college and 

university and supervision/administration a chi-square of 60.9 

(4 df; pc.0001) was obtained and when pre-school through grade 

and "insufficient listing" were compared, the chi-square was 

14.9 (df=4; 2=.0049). 

Gender and Level of Involvement of Participants 

From Grouped Occupational Backgrounds 

Figure 8 presents the number and percentage of females, 

males and persons of unknown gender within each level of 
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involvement for grouped occupational backgrounds. When the 

data are examined by the overall percentages of female and 

male participants within each occupational background for the 

five involvement levels, it was found that the highest per-

centage (63.1 per cent) of female presenters was from the 

insufficient listing" category; the lowest percentage (44.1 

per cent) was from colleges and universities. The highest 

percentage (54.1 per cent) of male presenters was from col-

lege and university and the lowest percentage (33.8 per cent) 

was from the "insufficient listing" category. 

The supervision and administration area had the highest 

percentage (67.1 per cent) of female panelists, while the 

lowest percentage (0.0 per cent) was within the museum edu-

cation area. Of those males who served as panelists, the 

highest percentage (100.0 per cent) was within the museum 

education area; the lowest percentage (30.7 per cent) was 

within the supervision and administration area. 

The highest percentage (65.2 per cent) of female chair-

persons was among those listed in the "other" category. The 

lowest percentage (7.7 per cent) of female chairpersons was 

from the museum education area. Of those males who served as 

chairpersons, the highest percentage (92.3 per cent) was from 

the museum education area; the lowest percentage was from the 

pre-school through grade twelve area. 

The highest percentage (86.5 per cent) of female re-

corders was from the college and university area. The 
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lowest (0.0 per cent) percentage of female recorders was 

identified with the occupational background of museum edu-

cation. The highest percentage (39.2 per cent) of male 

recorders was from within the pre-school through grade 

twelve area, while the lowest (0.0 per cent) was from within 

the museum education area. 

For the involvement level of coordinator, the highest 

percentage (100.0 per cent) of females was from those partic-

ipants designated as "other;" the lowest (0.0 per cent) was 

from within the museum education area. Of the males who 

served as coordinators, the highest percentage (100.0 per 

cent) was from museum education and the lowest percentage 

(0.0 per cent) was included in those designated as "other." 

Five chi-squares were calculated to test whether gender 

and level of involvement were related to occupational back-

ground. For presenters, the chi-square was 31.852 (df=5; 

p<.0001) indicating that there was a significant difference 

in the number of female and male participants within differ-

ent occupational areas. The contingency coefficient of 

0.159 indicated a significant relationship between gender 

and occupational background. When college and university 

presenters were not included, the chi-square was 7.1 and not 

significant, indicating that college and university partici-

pants had contributed to the difference found among present-

ers. There were significantly more males than females among 

the college and university presenters. 
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Because only two panelists were identified as being from 

the occupational background of museum education, this cate-

gory was omitted and the resulting chi-square for panelists 

was 32.652 (df=4; g<.0001). The contingency coefficient was 

0.330 and highly significant, indicating a strong relation-

ship between gender and occupational background among pane-

lists. Subdivision of the chi-square demonstrated that the 

ratio of females to males among college and university and 

those categorized as "other" was not statistically signifi-

cant. However, panelists from pre-school through grade 

twelve had fewer females than expected while supervision and 

administration had far more than expected. 

The chi-square for chairpersons was 23.910 (df=5; 

£<.0002). The contingency coefficient was 0.222 and was 

significant. Both the college and university area and museum 

education area had significantly more males than the other 

occupational backgrounds. There was no significant differ-

ence between those from within the pre-school through grade 

twelve area, those within the supervision and administration 

area, and those who were included in the "insufficient list-

ing," or "other" categories (X^=.349; df=3; p=.95). 

The chi-square for recorders (omitting museum education 

and "other" because of very small numbers) was 9.825 (df=3; 

2=.020). The contingency coefficient of 0.221 indicated that 

there was a relationship between gender and occupational 

background of recorders. There were nearly three times more 
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males smong pre-school through grade twelve recorders than 

there were among the other occupational backgrounds tested. 

There was no statistically significant difference among 

college and university, supervision and administration, and 

those included in the "insufficient listing" category. 

Because of very low numbers, coordinators were tested 

without the inclusion of the museum education area and those 

included in the other" category. The highly significant 

chi-square was 46.146 (df=3; £<-0001). T h e coefficient was 

0.317 and indicated a strong relationship between gender and 

occupational background among coordinators. College and 

university and supervision and administration participants 

were less often females than pre-school through grade 

twelve and those included in the "insufficient listing" 

category. Subdivision of the contingency table for grouped 

occupational backgrounds indicated that pre-school through 

grade twelve and those included in the "insufficient list-

ing" catgeory were not statistically different (X^=2.223; 

df=l; p=.136). 

Presentations 

Number of Presentations 

During the conference years 1951 through 1980, there 

were 796 presentations included in this study. Table VIII 

shows the total number and percentage of presentations for 

each conference year. The highest number of presentations, 
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TABLE VIII 

TOTAL NUMBER OF PRESENTATIONS FOR EACH 
CONFERENCE YEAR, 1951 THROUGH 1980 

Presentations Presentations 
Year Year Year 

Number Per Cent 
Year 

Number Per Cent 
1951 7 0.9 1971 80 10.1 
1953 12 1.5 1973 28 3.5 
1955 18 2.3 1974 39 4.9 
1957 25 3.1 1975 52 6.5 
1959 6 .8 1976 43 5.4 
1961 9 1.1 1977 44 5.5 
1963 14 1.8 1978 75 9.4 
1965 38 4.8 1979 111 13.9 
1967 37 4.6 1980 119 14.9 
1969 39 4.9 

14.9 

Total 
• • 796 99.9 

119, was given in 1980; the lowest number, 6, was given in 

1959. As the table indicates, there was a trend, toward larger 

numbers of presentations over time. While the first ten con-

ferences accounted for just 25.8 per cent of all presentations, 

the last ten accounted for 74.2 per cent of all presentations. 

Educational Content Level of Presentations 

Presentations included in this study focused on three 

broad educational content levels: primary, secondary, and 

other. Primary included both early childhood and elementary; 

secondary included middle school, junior high school, high 

school and secondary schools in general. "Other" focused on 

presentations that discussed all levels (K-12), presenta-

tions about public schools in general with no specific level 

or grade identified, and presentations that combined two or 

more grade levels in both elementary and secondary. 
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Table IX shows the total number and percentage of pres-

entations by educational content level for each conference 

year, 1951 through 1980. When the data were examined by year 

and in terms of percentage of presentations in each educa-

tional content level, it was found that the highest percent-

age of presentations was given at the elementary level for 

all years except 1951, 1957, 1961, and 1973. In 1951, the 

highest number of presentations concerned pre-school through 

grade twelve; in 1961, all levels; and in 1957 and 1973, 

secondary general. In over half of all conference years stu-

died, secondary general had the second highest number of 

presentations. This included all years after 1963 except 

1969, 1973, and 1980. In 1969, the second highest number of 

presentations was in the educational content level of high 

school; in 1980 in pre-school through grade twelve; and in 

1973, elementary. 

Three educational content levels, early childhood, mid-

dle school/junior high and combinations, had very small 

numbers of presentations. Both early childhood and middle 

school/junior high had small numbers throughout the 

conference years studied; combinations of two or more areas 

had larger numbers during the final conference years studied. 

Table IX, the totals for each of the three broad 

areas (columns 3, 7 and 11) show that the number of presen-

tations in primary has increased greatly from the first 

conference year to the last. While the secondary area has 
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also increased in numbers of presentations over time, it has 

not increased nearly as much as the primary area. The area 

of "other," with the smallest number of presentations, 142, 

increased during the final four conference years. 

A summary of the number and percentage of presentations 

for each of the eight educational content levels is presented 

in Table X. The highest number of presentations (399) was 

TABLE X 

TOTAL NUMBER AND PERCENTAGE OF PRESENTATIONS AT 
EACH EDUCATIONAL CONTENT LEVEL 

Educational Content 
_Level 

Primary 
Early childhood 
Elementary 

Total 

Secondary 
Middle/junior 
High school 
General 

Total 

Other 
K-12 
General 
Combinations 

Total 

Total 

Presentati ons 
Number 

52.3 

29.9 

10.8 

17.8 

100.0 

identified at the elementary level. These presentations ac-

counted for over 50 per cent of all presentations included in 

the study. The second highest number of presentations (158; 

19.9 per cent) was identified within secondary schools in 

general. These were followed in descending order by public 
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schools in general (86; 10.8 per cent), high school (52; 6.5 

per cent), K-12 (43; 5.4 per cent), middle school/junior high 

school (28; 3.5 per cent), early childhood (17; 2.1 per 

cent), and combinations (13; 1.6 per cent). 

Table X also indicates the total number and percentage 

of each of the three broad educational content levels of 

primary, secondary, and "other." When early childhood and 

elementary were combined they showed a total of 416 presenta-

tions or 52.3 per cent of all presentations. The 238 presen-

tations included in the secondary educational content level 

accounted for 29.9 per cent of all presentations. When all 

presentations under "other" were combined, they totaled 142 

or 17.8 per cent of all presentations. 

Topical Category of Presentations 

Table XI shows the number of presentations by topical 

category for each conference year, 1951 through 1980. As 

these data suggest, there were many shifts throughout this 

time in the topical focus of presentations. In some cases, 

such as production/appreciation/criticism and instructional 

media and materials, topics appeared for a few years and then 

were not identified again until a number of years later. 

Research methodology for teachers and art for elementary 

teachers are examples of topics that were used during specif-

ic periods of time and then noted only occasionally before or 

after that time. The following fifteen topical categories 

were not identified until during or after the 1965 conference: 



TABLE XI 

NUMBER OF PRESENTATIONS WITHIN EACH TOPICAL CATEGORY IN 
EACH CONFERENCE YEAR, 1951 THROUGH 1980. 

100 

Topical Categories 

Total 
8 66 10 
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aesthetic decision-making, aesthetic education, art and 

other subjects, artistic growth and development, career edu-

cation, community resources and involvement, environmental 

awareness, federal programs in art, instructional media and 

materials, professionalism, research methodology for teach-

ers, special education, special populations, specific program 

descriptions, and student teacher preparation. Only two of 

these topical categories, art therapy and career education, 

were identified during or after the 1975 conference. 

The highest number of presentations was given in the topi-

cal category of art production. Although 4 presentations were 

given in 1957, 68 were given between the years 1965 and 1980, 

with the highest numbers noted equally in two conference years, 

1978 and 1979. The topical category of curriculum/curriculum 

guides with 66 presentations had the second highest total num-

ber of presentations. With only four conference years where 

no presentations were identified, this topical category ap-

peared most consistently throughout the conference years 

studied. The highest number of presentations focusing on cur-

riculum/curriculum guides was identified in 1971 . 

Unknown, the topical category for presentations that 

could not be identified through conference bulletin titles 

or descriptions, had the third highest number of presenta-

tions. Most of the 52 presentations included in this cate-

gory were noted between the years 1971 and 1980, with the 

highest number, 15, identified in 1971. 
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The topical category with the fourth highest number of 

presentations was aesthetic education. All conferences be-

tween 1965 and 1980, except for 1974, had at least one pres-

entation in aesthetic education. The highest number, 13, 

was identified in 1979 . 

Table XII presents a sugary of presentations within 

each topical category when a]1 
Y n e n a 1 1 conference years were com-

bined. As the table indicates -M-.0 +- • t 
, the topical category with the 

highest number of presentati nr> 
presentations, 72, was art production The 

next highest numbers of presentations were identified as 

curriculum/curriculum guides with 66 presentations, and aes-

thetic education with 50 presentations. There were three 

additional topical categories with 40 or more presentations-

nature of the learner with 40 presentations, instructional 

methodology „ l t h 4 1, a n d s p e c i f l c ^ 

46. When the categories of "other" and "unknown" are in-

cluded these eight topical categories accounted for 52.0 per 

cent of all presentations. 

There were ten topical categories with ten or fewer pres-

entations: art therapy, career education, community resources 

and involvement, environmental education, federal programs in 

art, international art education, professionalism, research 

methodology for teachers, student teacher preparation, and 

history of art education. These presentations accounted for 

P cent of all presentations. The remaining fifteen 

topical categories ranged in number of presentations from 11 

to 33 and accounted for 37.9 per cent of all presentations. 



TABLE XII 

TOTAL NUMBER AND PERCENTAGE OF PRESENTATIONS 
WITHIN EACH TOPICAL CATEGORY 
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Topical Category 

Aesthetic decision-making 
Aesthetic education 
Art and other subjects 
Art appreciation/hi story 

Art p?oduc?Tof " y c l a s s r o o m teachers 
Art therapy 
Artistic growth and development 
Assessment/evaluation 
Career education 
Classroom organization 
Community resources and involvement 
Curriculum/curriculum guides 
Environmental education 
Federal programs in art 
Gifted and talented 
History of art education 
Instructional media and materials 
Instructional methodology 
International art education 
Museum education 
Nature of the learner 
Production/appreciation/criticism 
Professionalism 

i™Pf? v e m®nt and development 
Public relations and art advocacy 
Research methodology for teachers 
Special education 
Special populations 
Special program descriptions 
Student teacher preparation 
Other 
Unknown 

Total 

Presentati 

Number 
33 
50 
23 
12 
13 
72 

9 
27 
29 
10 
11 
8 

66 
10 

7 
14 

2 
11 
41 

9 
33 
40 
12 

9 
12 
25 

7 
26 
21 
46 

9 
47 
52 

ons 

9 9 . 9 

1 . 3 
. 9 

1.8 
. 3 

1 . 4 
5 . 2 
1.1 
4 . 1 
5 . 0 
1 . 5 
1 
1. 
3. 

3! 
2 . 

1 
5 
1 
9 
3 
6 

5 . 8 
1.1 
5 . 9 
6 . 5 
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Topical Category and Educational Content Level 

of Presentations 

Appendix F presents each of the topical categories by year 

and educational content level. Table XIII shows the number of 

presentations given in each topical category by their educa-

tional content level when all conference years were combined. 

In almost all topical categories, the highest number of pres-

entations was identified within the elementary content level. 

The only exceptions to this were career education, where the 

highest number of presentations was identified in high school, 

the history of art education, in public schools in general, 

professionalism in secondary general, program improvement in 

all levels (K-12), and public relations in secondary general. 

The topical category of research methodology for teachers 

had equal numbers in both all levels (K-12) and pre-school 

through grade twelve. 

When the eight educational levels were combined into pri-

mary, secondary, and "other," the primary level had the highest 

number of presentations except for the following topical cate-

gories: career education, history of art education, profes-

sionalism, program improvement, public relations, research, 

and "other." 

Chi-square is invalid when more than 20 per cent of the 

expected frequencies will be less than 5 (Li, 1964, p . 494). 

Therefore, calculations for topical category and educational 

content level did not include topical categories that had less 
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than 20 presentations. The test examined whether the pro-

portions of papers in the primary, secondary, and "other" 

educational content levels were similar for each topic. The 

topics considered were aesthetic decision-making, aesthetic 

education, art and other subjects, art production, artistic 

growth and development, assessment/evaluation, curriculum, 

instructional methodology, museum education, nature of the 

learner, public relations, special education, special popu-

lations, specific program descriptions, "other," and "un-

known." The chi-square was 110.6 with 30 degrees of freedom 

and a probability of <.0001. The contingency coefficient was 

0.386 and indicated a relationship between educational con-

tent level and topical category. Subdivision of the chi-

square showed that the topics of aesthetic decision-making, 

aesthetic education, art and other subjects, art produc-

tion, instructional methodology, and "unknown" were not 

statistically different in numbers of presentations within 

educational content levels. All other topical categories 

contributed significantly to the chi-square. 

Presenters and Presentations 

Grouped Occupational Background of Presenters and Educatinna1 

Content Level of Their Presentations 

Table XIV shows the total number of presenters by their 

occupational background and the educational content level 

of their presentations. From 1951 through 1980 there were 
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796 presentations and 1,261 presenters included in this stu-

dy. The reason there were more presenters than presentations 

is that often a group of two or more presenters worked toge-

ther to present one topic. The total number of presentations 

with one presenter numbered 443, or 55.7 per cent of all pre-

sentations. The remaining 353 (44.3 per cent) presenters 

worked in groups of two to eighteen. 

As indicated by the data in Table XIV, the highest num-

ber of presenters from all occupational backgrounds discussed 

the elementary content level. The second highest number of 

presenters from all occupational backgrounds, except museum 

education, discussed the secondary general content level. 

The second highest number of presenters in museum education 

discussed the content level of public schools in general. 

The lowest number of presenters from pre-school through 

grade twelve, museum education, and those included in the 

"insufficient listing" category was identified in the early 

childhood content level. In both the occupational background 

of supervision and administration and in "other," the lowest 

number of presenters was found equally in two areas, early 

childhood and "combinations." Within the occupational 

background of colleges and universities, the lowest number 

of presenters was identified with "combinations." 

Within the secondary educational content level, the area 

with the lowest total number of presenters for all occupational 

backgrounds was middle school/junior high school; the highest 
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was secondary general. Of those presenters who discussed 

the educational content level of "other," the highest number 

of presenters from all occupational backgrounds discussed 

public schools in general. Except for the "insufficient 

listing" category, the lowest number of presenters was found 

to be associated with "combinations." Of those presenters 

whose occupational background could not be identified ("insuf-

ficient listing"), the lowest number of presenters was identi-

fied with the educational content level of all levels (K-12). 

Because chi-square is invalid if more than 20 per cent 

of the expected frequencies are less than 5, the statistics 

for occupational background of presenters and educational 

content level of their presentations (Table XIV) did not in-

clude early childhood or "combinations." The chi-square was 

108.8 (df=25; 2<-0001). The contingency coefficient of 0.287 

indicated a significant relationship between occupational 

background and educational content level. College and uni-

versity presenters gave significantly more presentations at 

the elementary content level, while providing relatively few 

at the secondary level. Pre-school through grade twelve 

presenters gave significantly more presentations at the sec-

ondary general level. 

Number of Presenters by Gender and Educational 

Content Level of Presentations 

Table XV shows the number of female, male and unknown 

gender presenters for each of the eight educational content 
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levels. The number and percentage of female presenters was 

higher than males for the following educational content 

TABLE XV 

TOTAL NUMBER AND PERCENTAGE OF PRESENTERS BY GENDER 
AND EDUCATIONAL CONTENT LEVEL OF PRESENTATION 

Gender of Presenters 
Educational Total 

Content Level Female Male Unknown 
Total 

# row TL # row % # row % # col -v— 
/o 

Primary 

Early childhood 16 66, .7 6 25.0 2 8.3 24 1, .9 
Elementary 354 60, .2 226 38.4 8 1.4 588 46, .6 

Total/row % 370 60, .5 232 37.9 10 1.6 612 

Secondary 

Middle/jr high 12 29. .3 28 68.3 1 2.4 41 3. .3 
Senior high 35 42. .2 46 55.4 2 2.4 83 6. .6 
Secondary gen'rl 123 46. .8 131 49.8 9 3.4 263 20. .9 

Total/row % 170 43. .9 205 53.0 12 3.1 387 

Other 
K-12 39 55. ,7 28 40.0 3 4.3 70 5. ,6 
General 75 45. ,4 85 51.5 5 3.0 165 13. ,1 
Combinations 13 48. .1 13 48.1 1 3.7 27 2. ,1 

Total/row % 127 48. 5 126 48.1 9 3.4 262 

Total/row % 667 52. 9 563 44.6 31 2.4 1261 100. .1 

levels: early childhood, elementary, and all levels (K-12). 

The number and percentage of male presenters was higher than 

female presenters for middle school/junior high school, 

senior high school, secondary general and public schools in 

general. An equal number of female and male presenters was 

identified in the educational content level of "combina-

tions." The data indicated that while female presenters most 

often discussed the primary educational content levels, males 

most often discussed the secondary level. 

When unknown gender presenters were excluded from the 

calculation, the chi-square statistic for Table XV was 
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34.82 (df=7; 2<-0007) a n d t h e contingency coefficient was 

0.166. When the chi-square was subdivided, no difference 

was found in the ratios between genders in early childhood 

and elementary, senior high and secondary general, and 

public schools in general and "combinations." 

Number of Presenters from Grouped Occupational 

for Each Topical Category 

Table XVI shows the number and percentage of present-

ers from grouped occupational backgrounds for each of the 

thirty-three topical categories. For eighteen of the topical 

categories, the highest number of presenters was identified 

as being from colleges and universities. These topical cate-

gories were aesthetic decision-making, aesthetic education, 

art production, art therapy, artistic growth and development, 

assessment/evaluation, curriculum/curriculum guides, en-

vironmental education, instructional media and materials, 

instructional methodology, international art education, na-

ture of the learner, production/appreciation/criticism, 

program improvement, research methodology for teachers, spe-

cial education, special populations, and student teacher 

preparation. 

The topical category of art appreciation/art history 

showed equal numbers of presenters from both college and 

university and supervision/administration. The occupational 

backgrounds of college and university and "other" had equal 



114 

> x 
W 

M 

a 

60 8* 
J" C 
VM -H 
3 +4 
W VI 
G -H 
• 1-3 =>t:l 

Q CJ 

O H 

CO <! 
CO O 

P-4 O 

w o 
a. a 

H CO 

a) co 
00 M 
a) a) 

<-< > 

Q U 

0) 
>% J3 
m a 
to (0 
<-» a> 
C +J 
a) 
e s v o o 0) u 

u 
3 

T3 
*-« CO O O <d M 
o 



1 1 5 

<u 

§ 

• H 
U 

G 

0 
CJ 
1 

> 
X 

w 

P Q $ 

~o 
c 
=3 

e 
o> 

QL 
3 
U 
O 
o 

. 60 
<P C 
MH -H 
3 P 
(0 C/l 
C 1 
HH ^ 

C 

s 0 

3 4J 
<0 od 
v) a 
5 3 
s T3 

W 

\ a 
> - h 
cu s 
3 T3 
CO < 

o > 
O «—t 
•C 0) 

U M 
o« O 

T5 
3 >* 
(0 P 

•H 
0) V) 
00 M 
a) a) »-• > 
r-» -H 
o d 
o o 

>% 

O 
60 a) 
P 
<o 
o 

co 
o 
•H 
a 

j 2 

m co r>. cm 
CM oo oo 

m oo 

o% CM 

CM <f 

CO LO 
°o •-« <t o 
O N rH CO 
CM CM rH 

•O rH CO rx 

o> rn to 

r> o oo 

i o ON 

rH <J. 

CO to 

CO CO rH O 

CO < t CO 
co co 

o 

00 CM CM CM rH 

o 

»-H 
»t 

OO 

o 
CM 

co 

in 

o> 

vO 

vO 

CM fH 

oo oo 
CM rH 

ov o> CO 

CO <f 

CO ov CO 

-t >t 

•4" CO VO 

CO <t CM 00 00 rH rH 

in oo o o r-* rH rH CM m 

CM CO 

to o St 
>t 

-t 

CM 
m 

o 
hS 

r x 
- t 4

6
.
5
 

7
6

.
9

 

2
3

.
0
 

7
5

.
7
 

2
5

.
0
 

1
4

.
3
 

3
5

.
7

 

1
4

.
8
 

«ts O 
rH 3

3
 

1
0

 

1
4
 

2
8
 

vO CM m 00 

T3 
9 
<d •H 
T3 <u s 
rH 
<8 0) C rH o <d •H •H 
P H a a) 3 P 
«d P B 

U) 
B 

a 
M 

>% 60 
0 
rH 
0 
TJ 
o 
X! 
P P 0) M 
s «d 

rH i-H 
cd cd G 
g a 0 
0 0 •H 
•H •H P •P P cd O cd o 3 £ 3 

M t3 
P a> 4) (/) p 

C a 
HH HH 

CO r>s 

CM co rH 
CO m 

oo rH in rH rH 

CM 

o 

>t 

-t 

0) 
a 
M 
cd 

a a) 
0 r-t 

a> 

<0 
o 
3 
X3 
0 

1 
a) 
c/i 
3 
£ 

a) 
P 

<0 
Z 

n 
a 
a 
cd s 
\ to 

P -M 
O -H 3 H 
T3 O 
O 
U 
o* 

o 
u 
a, 

c a) 
a 
a; > 
o 
M 
a 
B 

M 
60 
o 
u 
ex. 

J3 

£ 

>> 
60 
0 

0 
T3 V) 
0 J-i 
x: <u 
p -G 
0) O 
E «d 
0) X p 

O 
M M 
<d O 0) 
4) QtS 

(0 
o 

T3 
a) 

o 
<u Q< 

CO 
c 
0 
•H B p CO W IH 
cd M fi a) a rH 60 0 x o 
3 0 -H o •H a M P cd P 0 a a 0) <d i-H a. •H 

a u 
p u 

co «0 
rH •H o p a C o <d 
•H 

VM yj 
• h a) 

a 
a) 
a> 
u |H 

§ O 
J2 

H 
a 0) O T3 

0} 
*a 
3 

0. a) 

§ O 
J2 a, a. P P c CO CO CO O 



116 

numbers of presenters for the topical category of career edu-

cation. For the remaining thirteen topical categories, the 

highest numbers of presenters came from areas other than 

colleges and universities. 

The highest numbers of presenters for the topical cate-

gories of art and other subjects, community resources and 

involvement, gifted and talented, professionalism, public 

relations and "other" were from the occupational background 

of pre-school through grade twelve. This occupational back-

ground also had, by far, the highest number and percentage 

(43; 52.4 per cent) of presenters in "unknown," the category 

for those presentations that could not be identified by con-

ference bulletin titles or descriptions. 

For the topical categories of classroom organization and 

federal programs in art, the highest number of presenters was 

from supervision/administration. Presenters from the occu-

pational background of museum education had the highest 

number of presenters for the topical category of museum edu-

cation. The highest number of presenters within the topical 

category of specific program descriptions was identified in 

the occupational background of "insufficient listing." 

When the data in Table XVI are examined in terms of the 

four highest numbers of presenters within each of the grouped 

occupational backgrounds, the topical category with the 

highest number of presenters from colleges and universities 

was art production. This was followed in descending order by 
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aesthetic education, curriculum/curriculum guides, and arti-

stic growth and development. The category of artistic growth 

and development had both the highest percentage (89.7 per 

cent) of presenters of any occupational background and of 

any topical category. 

Of those presenters from pre-school through grade 

twelve, the highest numbers were identified within the topi-

cal categories of "unknown," followed in descending order by 

"other," art and other subjects, and instructional method-

ology. The four topical categories with the highest numbers 

of presenters from supervision and administration were cur-

riculum/curriculum guides, "other," assessment/evaluation, 

and specific program descriptions. Within museum education 

the four topical categories with the highest numbers of 

presenters were museum education, production/appreciation/ 

criticism, aesthetic education, and specific program descrip-

tions. The highest number of presenters from the "insuffi-

cient listing" category was identified with specific program 

descriptions, art production, aesthetic education, and 

"other." Of those presenters from the occupational back-

ground of "other,» the highest numbers of presenters were 

noted with the topical categories of aesthetic education, 

specific program descriptions, "other," and art production. 

Statistical analysis of the relationship between grouped 

occupational background and topical category was done by 

excluding the grouped occupational backgrounds of museum 
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education and "other" (Table XVI). Presenters from museum 

education did not provide presentations in twenty-six of 

the thirty-three topical categories studied and "other" was 

not included because of small numbers. If "other" were in-

cluded when chi-square was calculated, then far more than 

twenty per cent of the expected numbers would be less than 5. 

Therefore, the G-test statistic of 278.59 (df=78; E<.0001> 

was calculated by omitting topical categories that contained 

zeros under any group's occupational background. The G-test 

suggested some relationship between grouped occupational back-

ground and topical category. 

The frequencies of presenters from various occupational 

backgrounds in art for elementary classroom teachers, artis-

tic growth and development, international art education, 

nature of the learner, and research methodology were not 

statistically different (G=7.9; df=12). Most presenters 

(almost 90 per cent) in these categories were from colleges 

and universities. The frequencies of presenters from various 

occupational backgrounds for the topics of aesthetic educa-

tion, aesthetic decision-making, art production, art therapy, 

curriculum/curriculum guides, environmental education, in-

structional media and materials, instructional methodology, 

and special populations were not statistically different 

(G-23.6; df=27). They formed a group with about one-half 

of the presenters from college and university, one-fourth 

from pre-school through grade twelve, and one-eighth from 
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both supervision and administration and "insufficient 

listing." 

A third group of topical categories in which the fre-

quencies of presenters from various occupational backgrounds 

were similar to one another included assessment/evaluation, 

career education, federal programs in art, gifted and tal-

ented, museum education, production/appreciation, program 

improvement, special education, and student teacher prepara-

tion. A plurality of the presenters were from college and 

university (41 per cent), but nearly even numbers were from 

the other three areas. A fourth grouping which was not dif-

ferent included art and other subjects, community resources 

and involvement, professionalism, public relations, "other," 

and "unknown" (G=16.2; df=15). This group had a majority of 

its presenters from pre-school through grade twelve. 

Summary 

Participants 

The participants identified for this study numbered 

2,634. Of this number, 52.6 per cent were females, 45.0 

per cent were males, and 2.4 per cent were of unknown gender. 

Analysis of the five levels of involvement indicated 

that the highest number of participants served as presenters, 

followed in descending order by chairpersons, coordinators, 

panelists, and recorders. When these levels of involvement 

were investigated in terms of gender of female and male 
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participants, it was revealed that the number of female 

participants was higher than the number of male participants 

for four of the five levels of involvement: presenter, 

chairperson, coordinator, and recorder. The number of males 

was higher for the level of involvement of panelist. The 

greatest difference in the numbers of females and males at 

any level of involvement was found in recorders. While males 

accounted for just 28.9 per cent of all recorders, females 

accounted for 71.1 per cent of all recorders. 

Of the six occupational backgrounds identified in this 

study, the highest number of participants was from college 

and university, followed in descending order by pre-school 

through grade twelve, supervision and administration, "in-

sufficient listing," "other," and museum education. 

When gender of participants within each grouped occu-

pational background was examined, it was found that the num-

ber of females was higher than males in pre-school through 

grade twelve, supervision and administration, "insufficient 

listing," and "other." The number of males was higher than 

females in college and university and in museum education. 

An examination of levels of involvement within grouped 

occupational backgrounds indicated that of those people who 

participated within each area, the highest percentage of pre-

senters was identified with "other." The highest percentage 

of panelists and chairpersons was from supervision and admin-

istration; the highest percentage of recorders was from 
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pre-school through g r a d e ^ ^ ^ ^ 

coordinators was from the "insufficient listing" category 

Analysis of the overall percentage of female and male 

Participants within each grouped occupational ^ 

e five levels of involvement showed that the highest per-

centage of female presenters was identified in the "insuf-

ficient listing" category; the highest percentage of male 

Presenters was from college and university, of those fe-

males who served as panelists, the highest percentage was 

from supervision and administration and the highest percent-

age of male panelists was from museum education. The 

highest percentage of female chairpersons was from "other" 

and the highest percentage of male chairpersons was from 

college and university. College and university had the 

highest percentage of female recorders while pre-school 

through grade twelve had the highest percentage of male 

recorders, The grouped occupational background of "other" 

had the highest percentage of female coordinators and mu-

seum education had the highest percentage of male coor-

dinators. 

Presentations 

There were 796 presentations identified in this study. 

Of these presentations, over 50 per cent concerned the edu-

cation! content level of elementary. Eiementary had the 

highest number of presentations for fifteen of the nineteen 
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conference years studied. With almost 20 per cent of all 

presentations, the educational content level of secondary 

general had the next highest number of presentations. This 

was followed by public schools i n general with about 11 per 

cent of all presentations. Together, the remaining educa-

tional content levels of early childhood, middle school/junior 

high, senior high, all levels (K-12), and "combinations" ac-

counted for about 19 per cent of all presentations. 

Of the thirty-three topical categories identified in 

this study, eight topical categories accounted for over 50 

per cent of all presentations: art production, curriculum/ 

curriculum guides, "unknown," aesthetic education, "other," 

specific program descriptions, instructional methodology, 

and nature of the learner. Of these, art production had the 

highest number of presentations of any topical category. 

When topical category and educational content level were 

analyzed, it was found that in all but the topical categories 

of career education, history of art education, profession-

alism, program improvement, public relations, and research 

methodology for teachers, the highest number of presentations 

was identified in the elementary content level. 

Presenters and Presentations 

The highest number of presenters from all occupational 

backgrounds discussed the elementary content level. The 

second highest number of presenters from all occupational 
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backgrounds, except museum education, discussed the sec-

ondary general content level. Comparison of gender of pre-

senters and educational content level of presentations indi-

cated that the number of female presenters was higher for the 

primary educational levels of early childhood and elementary, 

while the number of male presenters was higher for the sec-

ondary content levels of middle/junior high, senior high, 

and secondary general. 

An analysis of presenters' grouped occupational back-

grounds and the topical categories of their presentations 

indicated that for eighteen of the thirty-three topical 

categories, the highest number of presenters was from college 

and university. These categories were aesthetic decision-

making, aesthetic education, art production, art therapy, 

artistic growth and development, assessment/evaluation, 

curriculum/curriculum guides, environmental education, 

instructional media and materials, instructional method-

ology, international art education, nature of the learner, 

production/appreciation/criticism, program improvement, 

research methodology for teachers, special education, 

special populations, and student teacher preparation. 

When data were examined in terms of the highest numbers 

of presenters from each of the grouped occupational back-

grounds and the topical category of their presentations, 

the topical category with the highest number of presenters 

from college and university was art production. of those 
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presenters from pre-school through grade tweive, the highest 

numbers of presenters were identified with the category of 

"unknown.» The highest number of presenters from supervi-

sion and administration discussed the topical categories of 

assessment/evaluation and curriculum/curriculum guides. The 

highest number of presenters from museum education discussed 

the topical category of museum education. Within the occupa-

tional background of "insufficient listing,» the highest 

number of presenters was identified within the topical cate-

gory of specific program descriptions. The occupational 

background of "other" had the highest number of presenters 

for the topical category of aesthetic education. 
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CHAPTER V 

SUMMARY 

Problem 

The purpose of this investigation was to discern the 

topical content and educational level of presentations given 

at NAEA national conferences for art education practitioners 

and to identify the level of involvement, occupational back-

ground, and gender of those participants who provided this 

information. 

Methodology 

Nineteen national conference bulletins published from 

1951 through 1980 were analyzed to identify presentations 

and participants that focused on art education programs, 

teachers, and students in pre-school through grade twelve. 

The selection of a presentation for inclusion in the study 

was dependent on that presentation's title or description 

containing one or more key terms associated with pre-school 

through grade twelve or if it were listed under the Elemen-

ry or Secondary Division program in conference bulletins. 

All persons whose names were associated with the selected 

presentation titles were included in the study as partici-

pants. Following the collection of information, all data 

were entered by numerical code on an NCR computer for 
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generation of data matrices and for analysis using one or 

more of the following statistical tests: Chi-sguare, contin-

gency coefficient (C), and G-test. 

Findings 

Participants 

Of the 2,634 participants included in this study, 

1,385 were females, 1,185 were males, and 64 were partic-

ipants whose gender could not be determined by information 

published in conference bulletins. There were significantly 

more female than male participants. During the years 

studied, female percentages of participation increased 

while male percentages of participation decreased. Of the 

five levels of involvement investigated, the highest 

number of participants served as presenters, followed in de-

scending order by chairpersons, coordinators, panelists, and 

orders. There was an increase in the numbers of present-

ers and coordinators over time and a decrease in the number 

Of panelists and recorders. Females have outnumbered males 

in all levels of involvement except that of panelist. Al-

though the proportion of females and males was similar for 

the involvement levels of presenter, panelist, chairperson, 

and coordinator, a statistically significant relationship 

was identified between males and females and the level of 

involvement of recorder: females served as recorders far 

more often than males. 
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Participants were from twenty-four individual occupa-

tional backgrounds. These backgrounds were categorized 

into five major areas: college and university, pre-school 

through grade twelve, supervision and administration, mu-

seum education, and "other." "other" was used to identify 

participants whose occupational backgrounds did not fit into 

any of the categories used for the study. In addition to 

these five occupational backgrounds, one additional category, 

"insufficient listing," was added for those participants 

Whose names were listed in conference bulletins but for whom 

incomplete or no further information was given. Most partic-

ipants were associated with colleges and universities, fol-

lowed in descending order by pre-school through grade twelve, 

supervision and administration, "other," and museum educa-

tion. Participants whose occupational backgrounds could not 

be determined by conference bulletins accounted for over 

twelve per cent of all conference participants. The highest 

numbers of both female and male participants within any indi-

vidual occupational background were college and university 

art educators and art supervisors and administrators. 

Investigation of gender and grouped occupational back-

ground indicated that the number of females was higher than 

males for all grouped occupational backgrounds except museum 

education and college and university. When these same data 

were examined in terms of the percentage of males and females 

within each of the grouped occupational backgrounds, it was 
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shown that the highest percentage of females was noted in the 

"insufficient listing" category. Statistically significant 

relationships were identified between males and the occupa-

tional background of museum education and females and the 

occupational background of pre-school through grade twelve 

and the "insufficient listing" category. 

Investigation of the five levels of involvement and 

grouped occupational backgrounds revealed that college and 

university art educators had the highest number of partic-

ipants for the involvement levels of presenter, chairperson, 

and coordinator. For the involvement level of recorder, 

the highest number of participants was identified with pre-

school through grade twelve and the highest number of pane-

lists, with supervision and administration. When the same 

data were examined in terms of the percentage of participants 

within each grouped occupational background and their level 

of involvement, it was found that the highest percentage of 

presenters was from two occupational backgrounds, museum 

education and "other." Supervision and administration had 

the highest percentage of panelists and chairpersons, while 

the highest percentage of recorders was from pre-school 

through grade twelve. For the level of involvement of coor-

dinator, the highest percentage of participants was identi-

fied with the "insufficient listing" category. 

When these data were examined in terms of the percent-

ages of males compared to the percentages of females within 
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each grouped occupational background and by level of involve-

ment, it was found that of those people who participated 

within each area, college and university females had the 

highest percentage of recorders, while college and univer-

sity males had the highest percentage of presenters. Pre-

school through grade twelve had the highest percentage of 

male recorders, while supervision and administration had the 

highest percentage of female panelists. The highest percent-

age of female presenters was noted from the "insufficient 

listing" category and the highest percentage of female chair-

persons and coordinators was from "other." For the involve-

ment levels of panelist, chairperson, and coordinator, the 

highest percentage of males was from museum education. 

Presentations 

There were 796 presentations included in the study. 

When the presentations were subdivided into the eight indi-

vidual educational content levels, it was found that over 

fifty per cent of all presentations focused on the elementary 

level. With almost twenty per cent of all presentations, 

secondary general had the next highest number of presenta-

tions. This was followed by public schools in general with 

almost eleven per cent of all presentations. Together, the 

remaining five educational content levels accounted for just 

nineteen per cent of all presentations. 

Of the thirty-three topical categories identified in 

the study, eight accounted for over fifty per cent of all 
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presentations. Listed in descending order they were art 

production, curriculum/curriculum guides, "unknown,", aes-

thetic education, "other," specific program descriptions, 

instructional methodology, and nature of the learner. When 

topical category and educational content level were examined 

it was noted that for all but the topical categories of career 

education, history of art education, professionalism, program 

improvement, public relative ^ 
P o n e relations, and research methodology, the 

numbsir of Drespnt-af-i 

P esentations were identified at the ele-

mentary content level. 

Presenters and Presentations 

The highest number of presenters from all occupational 

backgrounds discussed the elementary content level. There was 

a statistically significant relationship between grouped occu-

pational background and educational content level of pres-

entations: college and university presenters gave signifi-

cantly more presentations at the elementary content level, 

while providing relatively few at the secondary level; 

pre-school through grade twelve presenters gave significantly 

more presentations at the secondary level. Examination of 

gender and educational content level of presentations indi-

cated that female presenters usually focused on the content 

levels of elementary and early childhood and male presenters 

usually focused on middle school/junior high school, senior 

high, and secondary general. 
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Data concerning grouped occupational background and 

topical category showed that the highest number of presenters 

from college and university discussed the topical category 

of art production, the highest number of pre-school through 

grade twelve participants discussed the category of "un-

known," and supervision and administration most frequently 

discussed assessment/evaluation. Presenters whose occupa-

tional background information was incomplete ("insufficient 

listing") most often focused their discussion on specific 

program descriptions while those from "other" focused on 

aesthetic education. 

Conclusions 

Based upon the findings of this study, certain con-

clusions can be drawn about the participants involved in 

NAEA conferences as well as the conference presentations. 

For clarity of presentation, the conclusions will be pre-

sented in three parts: conclusions regarding participants, 

conclusions regarding presentations, and conclusions re-

garding participants as they relate to presentations. 

Participants 

uring the years studied, there has been a trend toward 

greater numbers of participants over time. The change in 

conference format from panel-directed large group discussions 

and problem-solving sessions to emphasis on topical presen-

tations provided by single presenters perhaps explains the 
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dramatic increase in the number of presenters and the de-

crease in the number of panelists. The fact that more 

college and university people were involved as conference 

participants than any other occupational background is pos-

sibly due to their employers' financial support or to their 

specific interest in conference content. More specifically, 

many colleges and universities require their employees to 

become involved in professional associations and often 

partially base rank and salary promotions on their partici-

pation at conferences. 

The number and percentage of female participants has 

risen more rapidly than that of male participants. Actually, 

there has been a trend toward an increase in the percentage 

of female participants and a decrease in the percentage of 

male participants. Thus, one can conclude that females have 

not been discriminated against in terms of actual participa-

tion in National Art Education Association conferences. 

Females have served more often in the capacity of recorder 

than their male colleagues and this may have been due to the 

Stereotypical notion that women are more capable than men of 

providing secretarial duties. However, there is no evidence 

in the literature that the level of involvement of recorder 

ever functioned to provide written, published information 

about the presentations they observed. 

It can also be concluded that secondary art teachers 

are dramatically more active as conference participants than 
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are their counterparts in the elementary schools. Further, 

the findings support the position that very few non-art 

education people employed by colleges and universities or 

in pre-school through grade twelve participate in national 

conferences. When they do participate, it is almost always 

in the role of presenter. One reason for the small numbers 

of participants identified as museum educators is that this 

group was just recently made an official division of the 

NAEA. 

Because of the excessive number of incomplete listings 

of occupational backgrounds in conference bulletins, it was 

not possible to provide a totally accurate picture of partic-

ipants' occupational backgrounds. This was especially 

evident in the grouped occupational backgrounds of colleges 

and universities and in pre-school through grade twelve. 

For instance, the identification of pre-school through grade 

twelve participants as "teachers" or "art teachers" did not 

provide adequate area or grade level information. Therefore, 

it can be concluded that given the very high number of par-

ticipants associated with the category of "insufficient 

listing" as well as the "insufficient listing" subcategories 

within grouped occupational backgrounds, some problem existed 

in receiving or providing accurate conference bulletin infor-

mation. This conclusion suggests that either participants 

were not providing accurate information or that the NAEA was 

not obtaining complete information from participants. In 
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addition, there is a question as to the reason these 

insufficient listings were far more often identified as 

females than males. 

Presentations 

During the years studied, there has been a trend toward 

greater numbers of presentations over time. The fact that 

over fifty per cent of all presentations were given about 

the elementary content level while only thirty per cent 

focused on the secondary level, leads to the conclusion that 

there has been an overemphasis on elementary art education at 

national conferences. This preoccupation with the elementary 

level is reflective of the situation in the larger field of 

art education: far more information in the form of research, 

journal articles, and textbooks is available on elementary 

art education than on secondary art education. An additional 

conclusion is that some educational content levels have es-

sentially been ignored by most conference presenters. Of the 

two primary content levels of early childhood and elementary, 

almost no attention was directed toward early childhood art 

education, while in the secondary content level, almost no 

attention was given to the middle school/junior high school 

level. 

That the highest number of presentations was noted with 

the topic of "art production" is clearly indicative of a 

field that is still focused on the making of art products. 

Although numerous art educators, art education textbooks, 



136 

and journal articles have promoted the three-fold approach 

to art education of production/appreciation/criticism, very 

few presentations appeared to have addressed themselves to 

this topic. A possible explanation for the fact that almost 

half of all conference topics were noted after the 1965 con-

ference might be due to the numerous federally-funded art "• 

education conferences that took place during that time. Given 

the attention by presenters to the topical categories of 

special populations, special education, career education, and 

assessment/evaluation, it might be concluded that presenters 

in the field of art education address issues that concern the 

broader field of education. 

Based on the data analyzed in this study, it can be con-

cluded that there is a need to be more accurate in writing 

presentation titles and descriptions for conference bulle-

tins. Numerous presentations were categorized as "unknown" 

because of ambiguous or "nonsense" titles such as "Red, 

white. Blue, What's In It For You?," "Sensigration," and 

Ask the Children." Many titles were difficult to categorize 

because of the lack of clarity of terms and commonality of 

language alluded to by such authors as MacGregor (1981) and 

Erickson (1979). This problem is certainly reflected in con-

ference presentation titles and descriptions. 

Presenters and Presentations 

The fact that the highest number of presenters from all 

occupational backgrounds discussed the elementary content level 
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leads to the conclusion that there was an overemphasis on 

this grade level by all conference participants. However, 

of those presenters who did focus on the secondary content 

level, far more were from the pre-school through grade twelve 

area than from all of the other occupational backgrounds com-

bined. Further, it can be concluded that while females 

generally discussed the primary educational content levels, 

males usually discussed the secondary content levels. 

Because of numerous obscure terms or confusing titles, 

titles and descriptions of presentations by presenters from 

pre-school through grade twelve were the most difficult to 

categorize into topics. 

Recommendati ons 

Because one purpose of this study was to provide infor-

mation for future conference planning, the following recom-

mendations are presented for that purpose. This study 

analyzed conference bulletins published from 1951 through 

1980, and therefore these recommendations are based on those 

years and do not refer to bulletins published after that 

time. Further, it was assumed that the primary purpose of 

the convention bulletins was to inform delegates of the con-

tent of conventions and thereby to aid them in making 

decisions about what presentations would be of most interest 

to them. 

1. There should be some way of obtaining and print-

ing complete and accurate information about 

conference presentations and participants. 
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2. Some effort should be made by conference planners 

to arrive at a common vocabulary for describing 

the role or function a participant provides at 

national conferences. Over thirty-eight different 

terms were identified in this study that "labeled" 

participants. 

3. In order to effectively communicate the content of 

presentations to delegates, conference presentation 

titles and descriptions should be as clear and as 

accurate as possible. Nonsense titles and ambig-

uous descriptions do not aid delegates in the 

decision-making process. 

4. Some attention by conference planners should be 

directed toward limiting and defining the types 

of sessions in which presentations are given. 

During the course of this study, over ninety 

different sessions such as intersessions, mini-

sessions, supersessions, discussion sessions, 

and general sessions, were identified. 

Recommendations for Further Study 

1. Although this study indicated that females had not 

been discriminated against in terms of numbers of 

participants, further study is needed to assess 

their actual role at conferences as it applied to 

the hierarchical aspects of types of presentations; 
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that is, as a general session presenter versus a 

small group presenter. 

2. Research needs to be conducted which would include 

those presentations and participants that were not 

directly related to art education practitioners. 

3. Because official evaluation and attendance records 

were not compiled by the NAEA until after the 

1980 conference, it was not possible to relate the 

information collected and analyzed for this study 

with those statistics. It is left to future re-

search projects to focus on these aspects of 

conference participation. 

4. Although conference delegates and participants 

have had the opportunity to evaluate conference 

content and format, members of the Association 

who do not attend conferences have not been 

surveyed as to their reasons for not attending 

national conferences. Information concerning 

their decisions not to attend should be explored 

in a future study. 

5. No written complete history is available on other 

art education conferences. Another research 

project should be devoted to state or regional 

conferences. 
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APPENDIX A 

COMPUTER CODES ASSIGNED TO VARIABLES FOR EDUCATIONAL 
CONTENT LEVEL, OCCUPATIONAL BACKGROUND, AND GENDER 

Variables Codes 

I. Educational Content Level Code I 

Early childhood 1 

Elementary 2 
Secondary-middle and junior 3 
Secondary-high school ^ 

Secondary-general 5 

All levels (K-12) 6 

General-public schools 7 

Combinations 8-12 
II. Participants Code II 

Level of Involvement 

Presenter * 
Panelist 2 
Chairperson 3 

Recorder ^ 
Coordinator 5 

Occupational Background Code III 
College and university 

Art education/visual arts 1 
Art-other 2 
Non-art 3 
Student ^ 
Insufficient listing 5 

Pre-school through grade 12 
Early childhood 6 

Elementary art 7 

Secondary-middle/junior high art 8 
Secondary-high school art 9 
Secondary-general art 10 
All levels (K-12) art H 
Insufficient listing 12 
Non-art 
Art teacher 1^ 
Teacher *5 
Art consultant/specialist, one school 16 
Student 23 

Supervision and administration 

Art ^ 
Non-art 

Museum/museum education 19 
Insufficient listing 

Incomplete listing 20 
Not listed 21 

Other 22 
Gender of Participant Code IV 

Female 
Male 

1 
2 
O 

Unknown — 
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APPENDIX B 

COMPUTER PROGRAMS 

C A PROGRAM TO COMPUTE LOG-LIKELIHOOD RATIO FOR A CONTINGENCY TABLE. 
C THE DIMENSION STATEMENT SAVES SPACE FOR SUBSCRIPTED VARIABLES. 

DIMENSION IX(31,31),SUMROW(31),SUMCOL(31) 
C STATEMENTS BEFORE THE NEXT WRITE STATEMENT INITIALIZE ALL VARIABLES. 

DO 20 I = 1,31 
SUMROW(I) = 0. 
SUMCOL(I) = 0 . 

DO 20 J = 1,31 
IX(I,J) = 0 

20 CONTINUE 
1 = 1 
XADD = 0 
XSUB1 = 0 
XSUB2 = 0 
XTOT = 0 

WRITE (9,600) 

READ (9,*) IZ 
IF (IZ.EQ.l) GO TO 520 

27 CONTINUE 
C THE NEXT TWO.WRITE STATEMENTS PRINT INSTRUCTIONS 

WRITE (9,400) 
READ (9,*) IROW 
WRITE (9,410) 
READ (9,*) ICOL 

C READ STATEMENTS ABOVE READ ARRAY SIZE FOR CONTINGENCY TABLE. 
C WRITE STATEMENT BELOW WRITES INSTRUCTIONS 

44 CONTINUE 
WRITE (9,415)1 

C STATEMENT BELOW READS A ROW OF THE ARRAY. 
READ (9,*) (IX(I,K),K=l,ICOL) 

C STATEMENT BELOW INCREASES THE COUNTER FOR ROWS OF THE TABLE. 
I = 1+1 

C STATEMENT BELOW EITHER SENDS PROGRAM BACK TO READ OR ALLOWS PROGRAM 
C TO GO ON TO CALCULATIONS. 

IF (I.LE.IROW) GO TO 44 
C NEXT 18 STATEMENTS DO THE G STATISTIC CALCULATION. 

DO 70 I = 1,ICOL 
DO 70 J =1,IROW 

SUMROW(I) = SUMROW(I) + IX(J,I) 
SUMCOL(J) = SUMCOL(J) + IX(J,I) 

70 CONTINUE 
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APPENDIX B--Continued 

DO 80 1=1,ICOL 
DO 80 J=1,IROW 

XI = IX(J,I) 
XADD = XADD + XI*AL0G10(XI) 

80 CONTINUE 
DO 90 1=1,ICOL 

XSUB1 = XSUB1 + SUMROW(I)*ALOG10(SUMROW(I)) 
90 CONTINUE 

DO 95 J =l,IROW 
XSUB2 = XSUB2 + SUMC0L(J)*AL0G10(SUMC0L(J)) 
XTOT = XTOT + SUMCOL(J) 

95 CONTINUE 
G=4.60517*(XADD-XSUB1-XSUB2+(XTOT*ALOG10(XTOT))) 
IDF = (ICOL-1)*(IROW-1) 

WRITE (9,500) (SUMROW(I), 1=1,ICOL) 
WRITE (9,500) (SUMCOL(I),1=1,IROW) 
WRITE (9,511) G 

C WRITE STATEMENTS ABOVE PRINT OUT ROW SUMS, COLUMN SUMS, SOME INTER-
C MEDIATE VALUES FROM THE G EQUATION AND THE G STATISTIC. 

WRITE (9,555) IDF 
C THE REMAINDER OF THE PROGRAM IS FORMAT STATEMENTS FOR PRINTING DES-
C CRIPTIONS AND INSTRUCTIONS. 

400 FORMAT(3X,'INPUT THE NUMBER OF ROWS IN YOUR TABLE.') 
405 FORMAT (12) 
410 FORMAT(3X,'INPUT THE NUMBER OF COLUMNS IN YOUR TABLE.') 
415 FORMAT(3X,'INPUT ROW',12) 
420 FORMAT (1013) 
500 FORMAT (5F9.1) 
510 FORMAT(F15.2) 
511 FORMAT( 3X,'THE CALCULATED G IS ', F18.2) 

GO TO 700 
520 CONTINUE 

WRITE (9,530) 
530 FORMAT (5X,'THIS PROGRAM WILL CALCULATE A LOG LIKELIHOOD RATIO1, 

+ /,'A CONTINGENCY TABLE. THIS STATISTIC'/'PARALLELS THE', 
+ ' CHI-SQUARE STATISTIC, BUT OVERCOMES THE BIAS OF CHI-', 
+ 'SQUARE WHEN SOME EXPECTED VALUES ARE TOO ',/,' SMALL. A', 
+ ' MODEL FOR THIS TEST:',//, 
+ ' THE G-TEST FOR A CONTINGENCY TABLE.'/) 
WRITE (9,540) 

540 FORMAT (2X, 'NULL HYPOTESIS: HAIR COLOR IS INDEPENDENT', 
+ ' OF SEX.'/,2X, 
+ 'ALTERNATE H : HAIR COLOR IS NOT INDEPENDENT OF SEX.'//, 
+ 1 HAIR COLOR'/, 
+ ' '//, 
+ 'SEX BLACK BROWN BLOND RED TOTAL'/, + '//) 

WRITE (9,550) 
550 FORMAT ('MALE 32 43 16 9 100', 

+/,'FEMALE 55 65 64 16 200',/, 
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+ ' = 
+ 'TOTAL 87 108 80 25 300 ,//, 
+ 'THE CORRECT G FOR THIS TEST IS 9.510.'///) 

WRITE (9,565) 
565 FORMAT (5X,'YOU WILL PLEASE ENTER DATA , 

+ ' ONE ROW AT A TIME.',/,'FOR EXAMPLE, OUR MODEL DATA , 

+ ' WILL BE PUT IN AS: ',/, 

+ 'INPUT THE NUMBER OF ROWS IN YOUR TABLE.! 2 ,/, 

5 + ' INPUT ROW 1! 32,43,16,9',/, 
+ ' INPUT ROW 2! 55,65,64,16'///) 
WRITE (9,575) 

575 FORMAT (10X,'READY? TYPE 1 IF YES, 2 IF NO. ) 

READ (9,*) IQZ 
IF (IQZ.EQ.1) GO TO 27 

555 FORMAT(3X,'THE DEGREES OF FREEDOM FOR THIS TEST - ,13) 
600 F0RMAT(5X,'INPUT 1 FOR INSTRUCTIONS. 0 FOR NONE. ) 
700 STOP 

END 

Chi-square Contingency Calculation 

C /SYS REG=MAX 

C A PROGRAM TO.CALCULATE A CHI-SQUARE CONTINGENCY VALUE AND THE 

C CONTINGENCY COEFFICIENT (C). 
REAL*8 TABLE(20,20), TABLE2(20,20) 
REAL*8 CONVAL, CHISQR, DEGFRE, DENOM 

WRITE(9,10) 
READ(9,*) NROWS 
WRITE(9,11) 
READ(9,*) NCOLS 
WRITE(9,12) NROWS , NCOLS 

C 
C — READING IN VALUES IN TABLE 

C 
DO 20 J = 1 , NROWS 

READ(9,*) (TABLE(M,J),M=1,NCOLS) 

20 CONTINUE 

C 
C--- FIGURE TOTALS 

C — THIS FIRST LOOP IS FOR ROW TOTALS 

C 
DO 40 K8 = 1 , NROWS 
DO 30 L8 = 1 , NCOLS 

TABLE(20,K8) = TABLE(20,K8) + TABLE(L8,K8) 
30 CONTINUE 
40 CONTINUE 
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C--- LOOP FOR COLUMN TOTALS 

C 

DO 70 NO = 1 , NCOLS 

DO 60 Ml = 1 , NROWS 
TABLE(NO,20) = TABLE(NO,20) + TABLE(NO,Ml) 

60 CONTINUE 
70 CONTINUE 

C 
C 
C 

DO 80 MC = 1 , NROWS 
TABLE(20,20) = TABLE(20,20) + TABLE(20,MC) 

80 CONTINUE 

C 
C - — COMPUTE ALL EXPECTED VALUES 

C 

DO 150 LL = 1 , NROWS 
DO 160 KK = 1 , NCOLS 

TABLE2(KK,LL) = (TABLE(KK,20)/TABLE(20,20))*TABLE(20,LL) 

160 CONTINUE 
150 CONTINUE 

CALL WRITER(TABLE,TABLE2,NROWS,NCOLS) 

C 
C--- COMPUTE CONTINGENCY VALUE 

C 

DO 85 LI = 1 , NCOLS 
DO 88 L2 = 1 , NROWS 

CHISQR=CHISQR+((TABLE(LI,L2)-TABLE2(LI,L2))**2)/TABLE2(LI,L2) 

88 CONTINUE 
85 CONTINUE 

C 

C--- C = CONTINGENCY VALUE 

C 
DENOM = (TABLE(20,20) + CHISQR) 
CONVAL = DSQRT(CHISQR/DENOM) 

C 
C--- DEGFRE = DEGREES OF FREEDOM 

C 
DEGFRE = (NCOLS-1)*(NROWS-1) 
WRITE(6,310) 
WRITE(6,320) CHISQR 
WRITE(6,330) CONVAL 
WRITE(6,340) DEGFRE 
WRITE(6,310) 

10 FORMAT(1H1//2X,'HOW MANY ROWS OF DATA DO YOU WANT IN YOUR TABLE? ) 
11 FORMAT(2X,'HOW MANY COLUMNS OF DATA DO YOU WANT IN YOUR TABLE?') 
12 FORMAT(IX,' PLEASE ENTER ',11,' LINES OF DATA WITH EACH LINE1,/IX, 
*' CONTAINING ',11,' NUMBERS EACH SEPARATED BY A SPACE!') 

15 FORMAT(9(2X,F7.2)) 
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310 F0RMAT(/////) 

320 FORMAT(5X,1 THE VALUE OF CHI-SQUARED = ',F16.3) 
330 FORMATC/5X,'THE CONTINGENCY COEFFICIENT = ',F16.3) 
340 FORMAT(/5X,' DEGREES OF FREEDOM = \F16.3) 

STOP 
END 

C 

C THIS SUBROUTINE WRITES OUT THE CONTINGENCY TABLE 

C 
SUBROUTINE WRITER(TABLE,TABLE2,NROWS,NCOLS) 
REAL*8 TABLE(20,20), TABLE2(20,20) 
INTEGER N(20) 
DATA N/1,2,3,4,5,6,7,8,9,10,11,12,13,14,15,16,17,18,19/ 
WRITE(6,209) 
WRITE(6,210) N(1),N(2),N(3),N(4),N(5),N(6),N(7),N(8) 
WRITE(6,215) 
1 = 1 
LI = 1 
L2 = 8 
DO 333 LT = 1,2 
DO 205 KU = 1,19 

WRITE(6,220)1,(TABLE(JD,KU),JD=L1,L2) 
WRITE(6,215) 
WRITE(6,230)(TABLE2(JJ,KU),JJ=L1,L2) 
WRITE(6,215) 
1 = 1 + 1 

205 CONTINUE 
1 = 1 
WRITE(6,250) (TABLE2(JJ,20),JJ=L1,L2) 
WRITE(6,209) 
WRITE(6,210) N(9),N(10),N(11),N(12),N(13),N(14),N(15),N(16) 
WRITE(6,215) 
LI = 9 
L2 = 16 

333 CONTINUE 
1 = 1 
WRITE(6,250) (TABLE2(JJ,20),JJ=L1,L2) 
WRITE(6,209) 
WRITE(6,211) N(17),N(18),N(19) 
WRITE(6,216) 
LI = 17 
L2 = 20 
DO 222 KU = 1,19 

WRITE(6,220)1,(TABLE(JD,KU),JD=L1,L2) 
WRITE(6,215) 
WRITE(6,230)(TABLE2(JJ,KU),JJ=L1,L2) 
WRITE(6,215) 

222 CONTINUE 
WRITE(6,251) (TABLE2(JJ,20),JJ=L1,L2) 
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WRITE(6,240) 
WRITE(6,215) 
WRITE(6,250)(TABLE(MM,9),MM=1,8) 
WRITE(6,215) 
WRITE(6,240) 
WRITE(6,215) 

209 FORMAT(11') 
210 FORMAT(5X,'| | 

* B1,12,' | 
211 FORMAT(5X,1| | 
215 FORMAT(1H+,71(' 
216 FORMAT(1H+,40('_ 
220 FORMATC |A', 12, 
230 FORMAT(' I |E| 
240 FORMATC | | | 
250 FORMATC I TOT j | 
251 FORMATC I TOT j | 

RETURN 
END 

B1,12, 1 | B',12, ' 
B*,12,1 | B',12, 1 

B',12,1 | B',12,'1 
)) 
) ) 
|0|',8(F7.2,1|1)) 

,8(F7.2,1|1)) 
,8(7X,'|')) 
,8(F7.2,1|1)) 
,3(F7.2,'|'),1 I') 

I B',12,1 

B',12,1 

B',12,1|') 

I B*,12,1 | 

I') 
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NUMBER OF FEMALE, MALE AND UNKNOWN GENDER PARTICIPANTS AT ALL LEVELS 
OF INVOLVEMENT FOR EACH CONFERENCE YEAR, 1951 THROUGH 1980. 

Level of Involvement 

Year Presenters Panelists Chairpersons Year 
pa Mb U c •pd F M U T F M U T 

1951 4 7 . , 11 12 18 . . 30 7 6 13 

1953 17 14 3 34 7 8 . . 15 7 5 12 

1955 4 6 , , 10 8 5 . . 13 16 12 28 

1957 1 11 . . 12 21 36 3 60 9 16 26 

1959 1 2 . , 3 13 12 • • 25 4 4 8 

1961 6 2 1 9 10 1 . . 11 10 2 12 

1963 4 10 • • 14 6 2 . . 8 5 7 12 

1965 11 22 . . 33 23 35 1 59 18 40 58 

1967 19 15 4 38 8 9 1 18 10 18 28 

1969 23 57 , . 80 • • 3 3 18 20 1 39 

1971 55 60 4 119 7 3 10 33 21 2 56 

1973 18 32 1 51 4 3 7 5 5 . . 10 

1974 34 27 . . 61 2 1 3 29 6 . . 35 

1975 38 20 2 60 1 2 3 23 15 3 41 

1976 40 31 2 73 . . . . . • 12 16 • . 28 

1977 44 46 3 93 . . • . . . 3 4 . . 7 

1978 95 43 2 140 , . 1 1 8 12 . . 20 

1979 149 85 3 237 . . 1 1 • . 1 . . 1 

1980 102 73 6 181 2 5 7 20 13 . . 33 

Total 665 563 31 1259 124 145 5 274 237 223 7 467 
a = female, b = male, c = unknown, d = total 
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Year 
Level of Involvement 

To t a l s Year Recorders Coordinators To t a l s Year 
F M U T F M U T F M U T 

1951 3 2 5 • • • . . • 26 33 , . 59 
1953 1 1 2 , . . . . . . , 32 28 3 63 
1955 8 4 12 8 2 10 44 29 . . 73 
1957 4 12 16 . . 19 26 35 94 11 140 
1959 14 6 20 • • , . . . 32 24 , . 56 
1961 9 . . 9 1 5 6 36 10 1 47 
1963 7 2 9 , . 10 10 22 31 . , 53 
1965 4 2 6 11 2 13 67 101 1 169 
1967 . . . . . , . . . , . . 37 42 5 84 
1968 . , , . • , 15 37 52 56 117 1 174 
1971 34 9 3 46 . « . . . . 129 93 9 231 
1973 1 2 1 4 16 1 17 44 43 2 89 
1974 5 . . 5 13 22 35 83 56 . . 139 
1975 18 6 24 8 27 10 45 88 70 15 173 
1976 21 4 25 20 19 39 93 70 2 165 
1977 9 6 15 20 14 34 76 70 3 149 
1978 . . . . . . 44 14 58 147 70 2 219 
1979 . . . . . . 38 19 57 187 106 3 296 
1980 . , . . . . 27 7 34 151 98 6 255 
Tota l 138 56 4 198 221 198 17 436 1385 1185 64 2634 
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OCCUPATIONAL BACKGROUND AND GENDER OF ALL PARTICIPANTS 
FOR EACH CONFERENCE YEAR, 1951 THROUGH 1980. 

Occupational Background 

1951 
F a M d U C 

1953 
M U 

1955 
M U 

1957 
M U 

College and University 
Art educ/visual arts 
Art other 
Non-art 
Student 

Insufficient listing 
Pre-school-grade 12 

Early childhood 
Elementary art 
Middle/jr art 
High school art 
Sec. gen'rl art 
All (K-12) art 
Insufficient listing 
Non-art 
Art teacher 
Teacher 

Art specialist 
Student 

Super. and Admin. 

Art 
Non-art 

Museum/museum ed. 
Insufficient Listing 

Incomplete listing 
Not listed 

Other 
Total 

7 15 

1 
2 

2 
1 
1 

1 
2 

6 6 
1 . . 

26 33 

1 9 

1 1 

1 2 
2 1 

6 4 

1 

19 

1 

1 

1 

4 
1 

2 
1 
1 

1 
8 

23 14 

32 28 44 29 

4 17 

3 

35 

18 
2 
1 

3 
1 

13 

2 
4 

5 1 
3 1 
13 . . 

35 94 11 

a = female, b = male, c = unknown 
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Occupational Background 

1959 

F M U 

1961 
M U 

1963 
M U 

1965 
M U 

College and University 
Art educ/visual arts 
Art other 
Non-art 
Student 

Insufficient listing 
Pre-school-grade 12 

Early childhood 
Elementary art 
Middle/jr art 
High school art 
Sec. gen'rl art 
All (K-12) art 
Insufficient listing 
Non-art 
Art teacher 
Teacher 
Art specialist 
Student 

Super. and Admin. 

Art 
Non-art 

Museum/museum ed. 
Insufficient listing 

Incomplete listing 
Not listed 

Other 
Total 

14 12 

4 1 

12 5 

1 

32 24 

11 

11 

3 

1 

6 21 

1 
2 

36 10 

3 

2 
22 31 

28 47 

4 18 
2 
4 

1 

1 
2 

1 
1 2 

1 
1 

5 

24 18 

1 
1 
2 

671..1 
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Occupational Background 
1967 
M U 

1969 
M U 

1971 
M U 

1973 
M U 

College and University 
Art educ/visual arts 
Art other 
Noil-art 
Student 

Insufficient listing 
Pre-school-grade 12 

Early childhood 
Elementary art 
Middle/jr art 
High school art 
Sec. gen'rl art 
All (K-12) art 
Insufficient listing 
Non-art 
Art teacher 
Teacher 
Art specialist 
Student 

Super, and Admin. 

Art 
Non-art 

Museum/museum ed. 
Insufficient Listing 

Incomplete listing 
Not listed 

Other 

Total 

7 22 

2 . . 

3 3 

3 
2 

18 10 
1 . . 

2 

1 

1 
37 42 

10 38 
1 

1 4 
2 

3 3 

3 
1 

2 
1 
1 

11 33 

1 . . 
17 11 
5 12 

26 32 

2 1 
4 4 
2 1 

9 
5 

10 

3 
3 
1 
1 

1 
4 

11 

1 
4 
9 
1 

1 
1 
2 
1 

46 25 
1 . . 

1 

4 
5 

1 
2 

56 117 129 93 

7 14 

1 
15 

1 
1 
6 

10 12 
1 . . 

2. 

44 43 
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Occupational Background 
1974 
M U 

1975 
M U 

1976 
M U 

1977 
M U 

College and University 
Art educ/visual arts 
Art other 
Non-art 
Student 
Insufficient listing 

Pre-school-grade 12 
Early childhood 
Elementary art 
Middle/jr art 
High school art 
Sec. gen'rl art 
All (K-12) art 
Insufficient listing 
Non-art 
Art teacher 
Teacher 
Art specialist 
Student 

Super. and Admin. 
Art 
Non-art 

Museum/museum ed. 
Insufficient Listing 

Incomplete listing 
Not listed 

Other 
Total 

30 21 

3 1 
2 1 

3 1 
1 . . 

2 4 

21 20 

3 

1 

7 
5 
5 
83 56 

30 28 

13 2 
2 2 
8 1 

5 1 

4 1 

3 . . 

9 19 

1 2 1 
6 4 11 
5 10 . . 
88 70 15 

25 29 
1 . . 
2 8 
5 2 
3 . . 

1 1 
2 2 

21 8 

8 
1 
3 

11 2 

1 3 

2 . . 
9 . . 
6 3 

14 27 
1 4 
2 1 

2 
1 1 

3 
1 

14 
2 

3 3 
23 15 
9 6 

93 70 76 70 
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Total 
1978 1979 1980 1951-1980 

Occupational Background F M U F M U F M U F M U 
College and University 

Art educ/visual arts 60 28 33 29 20 31 321 422 5 
Art other 3 1 2 1 ... 8 7 0 
Non-art 1 • • 2 3 

# # 
2 19 42 3 

Student 3 1 2 , , 2 22 14 3 
Insufficient listing 13 6 7 16 16 3 52 41 4 

Pre-school-grade 12 
41 

Early childhood , . , , 1 2 1 0 
Elementary art 1 3 2 1 5 6 35 15 0 
Middle/jr art . . . . • • 1 1 14 16 2 
High school art 12 2 17 6 27 6 132 95 4 
Sec. gen'rl art 1 1 0 
All (K-12) art . . . . 

, # # 
2 2 0 

Insufficient listing 1 • . 17 3 13 3 60 37 3 
Non-art . . . . 2 2 2 8 6 0 
Art teacher 15 2 13 7 6 7 83 51 2 
Teacher 1 . . 1 • 5 1 0 
Art specialist • . 2 1 1 1 7 4 0 
Student 10 4 0 

Super, and Admin. 
Art 5 8 1 15 25 9 25 1 272 220 8 
Non-art 3 1 1 1 1 12 2 8 

Museum/museum ed. 2 6 . . 14 2 5 2 2 25 37 2 
Insufficient Listing 

37 

Incomplete listing 14 7 1 7 . . 1 25 73 29 6 
Not listed 6 4 . . 39 5 . 

# 
12 11 1 135 67 14 

Other 10 . . . 9 3 . . 10 13 . . 87 71 0 
Total 147 70 2 187 106 3 151 98 6 1385 1185 64 
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Occupational Background 
"Tevei ot involvement 

Occupational Background Pres,< enters Panelists Occupational Background 

F* it J If r F M U T 

College and university 
Art education/va 129 185 2 316 16 50 1 67 
Art - other 8 5 

#. 
13 • 

Non-art 12 17 1 30 4 6 1 11 
Student 17 11 3 31 2 , 2 
Insufficient listing 37 31 2 70 2 3 , 5 

Pre-school - grade twelve 
Early childhood 1 1 1 1 
Elementary art 20 8 0 28 1 1 
Middle/jr art 10 9 2 21 2 2 
High school art 47 47 2 96 8 19 27 
Sec. ge'rl art • a 1 1 
All (K-12) art 

# # # 9 
• • 

# # 
1 1 2 

Insufficient listing 50 20 3 73 1 2 3 
Non-art 5 5 

# # 
10 1 1 

Art teacher 47 22 
# # 

69 8 7 15 
Teacher 4 4 1 1 
Art specialist 4 4 .. 8 1 1 
Student 4 • • • • 4 5 4 9 

Supervision/Administration 
Art 77 74 6 157 55 27 . 82 
Non-art 7 2 3 12 4 • • 2 6 

Museum/Museum education 24 19 2 45 2 . 2 

Insufficient listing 
Incomplete listing 51 15 4 70 2 1 , 3 
Not listed 50 39 1 90 7 6 1 14 

Other 63 49 112 6 13 . • • 19 

Totals 667 563 31 1261 124 145 5 274 

aFemale ''Male cUnknown Gender ^Total 
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.evel of Involvement 
Chairpersons 

"F M U T 
Recorders 
M U 

Coordinators 
— l i — u 1 

Totals 
M U 

76 97 

1 
8 
1 

13 

15 

73 
1 

14 
10 

15 

48 

12 

1 
14 

175 25 

19 
3 
9 

1 
13 

4 
22 

11 
1 
1 
1 

121 
2 

13 

16 
25 

23 

7 
1 
9 
1 
1 
6 
2 

14 

1 
4 

10 

1 
4 
1 
7 
1 

39 14 

6 
17 

29 75 86 . . 161 321 422 5 748 
2 . . 2 8 7 0 15 
4 . . 4 19 42 3 64 

• • • • .. 22 14 3 39 
4 2 8 52 41 4 97 

5 
21 
1 
2 

10 
3 

22 
1 
1 

10 

6 

12 

53 28 57 

9 
22 51 

1 
10 

65 

19 

87 
2 

10 
65 

2 1 0 3 
35 15 0 50 
14 16 2 32 

132 95 4 231 
1 1 0 2 
2 2 0 4 

60 37 3 100 
8 6 0 14 

83 51 2 136 
5 1 0 6 
7 4 0 11 

10 4 0 14 

272 220 8 500 
12 2 8 22 

25 37 2 64 

73 29 6 108 
135 67 1 216 

87 71 0 158 

237 223 467 138 56 198 219 198 17 434 1385 1185 64 2634 
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NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN AESTHETIC DECISION-MAKING FOR EACH CONFERENCE 

YEAR, 1951 THROUGH 1980. 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 
1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

EC 
Educational Content Level 

EL 

2 
3 
1 

1 
3 

2 
2 
5 

TsT" 

MJ SH SG K-12 GEN 

1 
1 

COMB TOTAL 
0 
0 
0 
0 
0 
0 
0 
1 
2 
4 
4 
0 
1 
3 
1 

3 
4 
7 
3 

33 
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NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN AESTHETIC EDUCATION FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

Educational Content Level 
EC EL 

3 
4 
1 

1 
2 
3 
3 
9 
1 

27 

MJ 

1 
2 
1 

SH SG 

2 
1 

1 
1 
1 

10 

K-12 GEN COMB TOTAL 
0 
0 
0 
0 
0 
0 
0 
1 
2 
6 
7 
1 
0 

3 
4 
5 
4 
13 
4 

50 
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NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN ART AND OTHER SUBJECTS FOR EACH CONFERENCE 

YEAR, 1951 THROUGH 1980. 

Year 
1951 

EC EL 
Educational Content Level 

MJ SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

1 
3 
7 
1 

14 

3 
1 

0 
0 
0 
0 
1 
0 
0 
0 
1 
1 
2 
0 
0 
1 
0 
2 
3 
10 
3 

23 
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NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN ART APPRECIATION/ART HISTORY FOR EACH CONFERENCE 

YEAR, 1951 THROUGH 1980. 
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Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 
1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

Educational Content Level 
EC EL 

1 
4 

MJ SH SG K-12 GEN COMB TOTAL 
0 
0 
0 
0 
1 
0 
0 
0 
2 
0 
1 
1 
1 
0 
0 
0 
1 
4 
1 

12 
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NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN ART FOR ELEMENTARY CLASSROOM TEACHERS FOR EACH 

CONFERENCE YEAR, 1951 THROUGH 1980. 

161 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

Educational Content Level 
EC EL 

1 
4 
1 
1 
1 
2 

MJ SH SG K-12 GEN COMB TOTAL 
1 
0 
1 
0 
0 
0 

12 

2 
0 
0 
0 
0 
1 
0 
0 
13 
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NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN ART PRODUCTION FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year EC 

Educational Content Level 

EL MJ SH SG K-12 GEN COMB TOTAL 

1951 . , . . 0 

1953 0 

1955 0 

1957 4 

1959 0 

1961 0 

1963 2 

1965 5 8 

1967 2 2 

1969 . . 1 1 

1971 5 1 7 

1973 . . 1 2 

1974 3 . . 4 

1975 3 1 4 

1976 , . 1 1 2 

1977 2 2 3 7 

1978 9 1 • • 10 

1979 6 1 3 10 

1980 6 1 . , 1 1 9 

Total 3 41 1 3 17 1 6 0 72 
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NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN ART THERAPY FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 
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Year 
1951 

EC EL 
Educational Content Level 

MJ SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

4 
2 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
4 
3 
1 
1 



APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN ARTISTIC GROWTH AND DEVELOPMENT FOR EACH CONFERENCE 

YEAR, 1951 THROUGH 1980. 
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Year 
1951 

EC EL 
Educational Content Level 

MJ SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

3 
2 
1 

1 
2 
1 

4 
2 
2 
19 

0 
2 
0 
0 
0 
0 
0 
3 
2 
1 
0 
3 
1 
2 
1 
2 
5 
2 
3 

27 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN ASSESSMENT/EVALUATION FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

Educational Content Level 
EC EL MJ SH 

1 
2 

SG 

4 
1 
1 

K-12 GEN COMB TOTAL 
0 
1 
0 
0 
0 
1 
0 
0 
1 
1 
0 
9 
1 
2 
4 
3 
1 
2 
3 

29 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN CAREER EDUCATION FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

Educational Content Level 
EC EL MJ SH SG K-12 GEN COMB TOTAL 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
0 
1 
1 
0 
7 

10 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN CLASSROOM ORGANIZATION FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Educational Content Level 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

EC EL MJ SH SG K-12 GEN COMB TOTAL 
0 

1 . . . . 1 
1 2 
1 1 . . 2 

0 
0 
0 
0 
2 
0 
2 
0 
0 
1 
0 
0 
0 
0 
1 

11 



APPENDIX F-"Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN COMMUNITY RESOURCES AND DEVELOPMENT FOR EACH 

CONFERENCE YEAR, 1951 THROUGH 1980. 
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Year 
1951 

EC 
Educational Content Level 

EL MJ SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

2 
1 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
2 
0 
1 
1 
0 
0 
2 
1 
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APPENDIX F--Continued 

A T I 0 N S IN E A C H EDUCATIONAL CONTENT 
LEVEL IN CURRICULUM FOR EACH CONFERENCE YEAR 

1951 THROUGH 1980. 

Educational Content Level 

TOTAL 

Total 



APPENDIX F"Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN ENVIRONMENTAL EDUCATION FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 
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Year 
1951 

EC EL 
Educational Content Level 

MJ SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

1 
1 

1 
1 
2 

0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
2 
0 
1 
1 
0 
1 
1 
3 
0 
10 



171 

APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN FEDERAL PROGRAMS IN ART FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
1951 

EC EL 
Educational Content Level 

MJ SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
0 
1 
0 
0 
0 
0 
0 
0 
5 
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APPENDIX F-"Continued 

ITOMB™ 2 ^ S ? N I A T 1 0 N S ™ E A C H EDUCATIONAL CONTENT LEVEL 
GIFTED AND TALENTED FOR EACH CONFERENCE YEAR 

1951 THROUGH 1980. 

Educational Content Level 

TOTAL 
Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

0 
0 
3 
0 
0 
1 
0 
1 
1 
0 
0 
0 
0 
0 
1 
0 
0 
2 
5_ 
14 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN HISTORY OF ART EDUCATION FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
1951 

EC 
Educational Content Level 

EL MJ SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

0 
0 
0 
0 
0 
0 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN INSTRUCTIONAL MEDIA AND MATERIALS FOR EACH 

CONFERENCE YEAR, 1951 THROUGH 1980. 

Educational Content Level 
Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

EC EL MJ SH SG K-12 GEN COMB TOTAL 
0 
0 
0 
0 
0 
0 
0 
1 
1 
0 
1 
0 
0 
0 
2 
0 
3 
2 
1_ 

11 



APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN INSTRUCTIONAL METHODOLOGY FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 
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Year 
1951 

EC 
Educational Content Level 

EL MJ SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

2 
1 
3 
1 
5 
2 
2 

2 
3 
1 

24 

1 
2 

1 
1 

1 

1 

1 

4 
0 
0 
0 
0 
0 
1 
1 
4 

3 
4 
1 
6 
2 
5 
1 
2 
4 
3 

41 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN INTERNATIONAL ART EDUCATION FOR EACH CONFERENCE^ 

YEAR, 1951 THROUGH 1980. 

Educational Content Level 
Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

TOTAL 
0 
0 
0 
0 
0 
0 
1 
0 
0 
0 
0 
0 
2 
1 
1 
0 
0 
2 
2_ 

9 
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Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 
1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVET 
IN MUSEUM EDUCATION FOR EACH CONFERENCE YEAT 

1951 THROUGH 1980. 

Educational Content- Level 

1 

1 

TOTAL 
0 
0 
0 
7 
0 
0 
0 
2 
2 
0 
1 
0 
1 
0 
1 
1 
4 
4 

10. 
33 



APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN NATURE OF THE LEARNER FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 
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EC 

Educational Content Level 

EL MJ SH SG K-12 GEN COMB TOTAL 

1951 . • . . 0 

1953 1 1 2 

1955 • • 
0 

1957 1 1 8 

1959 • • 
0 

1961 • . 
0 

1963 . . 0 

1965 . . 1 3 

1967 1 1 2 

1969 3 4 

1971 2 2 

1973 . . 0 

1974 2 1 3 

1975 1 3 4 

1976 . . 0 

1977 . . 0 

1978 5 5 

1979 1 1 1 1 4 

1980 1 
# f 

, , 1 . . 1 3 

Total 1 18 3 6 8 1 2 1 40 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN PRODUCTION/APPRECIATION/CRITICISM FOR EACH CONFERENCE 

YEAR, 1951 THROUGH 1980. 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

EC 
EDUCATIONAL CONTENT LEVEL 

EL 

1 
1 
2 

MJ SH SG K-12 GEN COMB TOTAL 
0 
0 
3 
1 
0 
0 
0 
0 
0 
1 
0 
0 
0 
0 
1 
0 
1 
2 
3 

12 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN PROFESSIONALISM FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
1951 

EC EL 
Educational Content Level 

MJ SH SG K-12 GEN COMB TOTAL 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
1 
0 
1 
0 
0 
4 
1 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

1 
1 

3 
1 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN PROGRAM IMPROVEMENT FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

Educational Content Level 
EC EL MJ SH SG K-12 GEN COMB TOTAL 

0 
0 
0 
0 
0 
7 
0 
0 
0 
0 
1 
0 
0 
0 
0 
0 
0 
3 
1 

12 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN PUBLIC RELATIONS FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
Educational Content Level 

EC EL MJ SH SG K-12 GEN COMB TOTAL 
1951 . . 

# # 
• « 0 

1953 0 
1955 0 
1957 0 
1959 0 
1961 0 
1963 2 
1965 0 
1967 0 
1969 0 
1971 3 
1973 0 
1974 0 
1975 0 
1976 1 1 
1977 . , 2 2 
1978 1 2 3 
1979 2 1 2 1 2 8 
1980 . . 1 . . 1 1 3 6 

Total 0 8 0 1 9 - 2 5 0 25 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT 
LEVEL IN RESEARCH FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

EC 
Educational Content Level 

EL MJ SH SG K-12 GEN COMB TOTAL 
0 
0 
0 
0 
0 
0 
0 
1 
0 
1 
0 
1 
1 
0 
0 
0 
0 
0 
3 



APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN SPECIAL EDUCATION FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 
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Year EC 
Educational Content Level 

EL MJ SH SG K-12 GEN COMB TOTAL 
1951 , . 0 
1953 0 
1955 0 
1957 0 
1959 0 
1961 0 
1963 0 
1965 0 
1967 0 
1969 0 
1971 2 2 
1973 1 1 
1974 , , 0 
1975 2 2 
1976 2 2 
1977 . . 0 
1978 5 5 
1979 5 1 6 
1980 7 . . 1 . . 8 

Total 0 24 0 1 1 0 0 0 26 



APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN SPECIAL POPULATIONS FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 
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Educational Content Level 
Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

EC EL MJ SH SG K-12 GEN 

1 
2 

COMB TOTAL 
0 
0 
0 
0 
0 
0 
0 
4 
4 
1 
0 
0 
3 
1 
1 
1 
1 
2 
3 

21 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN SPECIFIC PROGRAM DESCRIPTIONS FOR EACH CONFERENCE 

YEAR, 1951 THROUGH 1980. 

Educational Content Level 
TOTAL SG K-12 GEN 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

1 
2 

0 
0 
0 
0 
0 
0 
0 
1 
4 
2 
0 
0 
2 
4 
5 
6 
8 
14 
46 
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APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT LEVEL 
IN STUDENT TEACHER PREPARATION FOR EACH CONFERENCE YEAR 

1951 THROUGH 1980. ' 

Year 
1951 

EC EL 
Educational Content Level 

M J SH SG K-12 GEN COMB TOTAL 

1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 
1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 
_2_ 
4 

1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
3 
0 
0 
1 
0 
1 
1 
0 
2 



APPENDIX F--Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT 
LEVEL IN OTHER FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 
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Educational Content Level 
Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

EC EL 

2 
1 
2 
1 
4 
1 
1 

15 

MJ SH SG K-12 GEN 

3 
1 

1 
3 

12 

3 
4 

11 

COMB TOTAL 
0 
2 
0 
0 
2 
0 
1 
2 
2 
1 
5 
1 

3 
7 
2 
1 
4 
5 
9 

47 



APPENDIX F—Continued 

NUMBER OF PRESENTATIONS IN EACH EDUCATIONAL CONTENT 
LEVEL IN UNKNOWN FOR EACH CONFERENCE YEAR, 

1951 THROUGH 1980. 
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Educational Content Level 

Year 
1951 
1953 
1955 
1957 
1959 
1961 
1963 
1965 
1967 
1969 
1971 

1973 
1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

EC EL 

1 
5 

7 
5 
4 
2 
1 
1 
1 

28 

MJ SH SG K-12 GEN 

9 
1 
1 
3 
2 
1 
1 

20 

COMB TOTAL 
1 
1 
0 
3 
0 
0 
0 
0 
0 
1 

15 
1 
8 
8 
6 
3 
2 
2 
1 

52 



BIBLIOGRAPHY 

Allrutz, C. (1975). Art education and special education. 

Art Education, 28(8), 4. 

Anderson, K. (1980). Presidential Address. Art Education, 

33(5), 4-10. 

Asher, D. (1982). Attending your first NAEA convention: 

A student perspective. Art Education, 35(1), 36-38. 

Battle, D. A. (1982). Division news: Elementary. NAEA News, 

24(3), 14. 

Belshe, F. B. (1965). A history of art education in the 

public schools of the United States. Dissertation 

Abstracts, 25, 3956. (University Microfilms No. 

65-2019) 

Bessom, M. (1976). The White House conference on arts 

education. Art Education, 29(8), 4-7. 

Boyd, W.L. (1980). The arts and education in the United 

States. Art Education, 3_3(7), 24-27. 

Chapman, L. (1979). Research means searching again. Art 

Education, 32(4), 6-10. 

190 



191 

Curtis, R. W. (1982). Division news: Secondary. NAEA News, 

24(3), 14. 

Dix, M. Q. (1980). Views. Art Education, ^3(3), 22-23. 

Dorn, C.M. (1965). Eighth biennial conference: Means and 

meaning. Washington, DC: National Art Education 

Association. 

Dorn, C. M. (1976a). Presidential address. Art Education. 

29(5), 14-17. 

Dorn, C. M. (1976b). Professional values: Ambiguities 

and ambivalence. Art Education, 29(2), 5-7. 

Dorn, C. M. (1976c). Sixteenth annual convention -

Artspirit '76: Realities, alternatives, visions. 

Reston, VA: National Art Education Association. 

Dorn, C. M. (1977a). NAEA - a status report 1977. Art 

Education, 30(5), 7-11. 

Dorn, C. M. (1977b). Presidential message. Seventeenth 

annual convention - Arts Renaissance: Reach into the 

future. Reston, VA: National Art Education Association. 

Downie, N. M., & Heath, R. W. (1965). Basic statistical 

methods. New York: Harper and Row. 

Efland, A. (1973). Comments by the institute evaluator. 

Art Education, 26(8), 29-31. 



192 

Eisner, E. W. (1972). Educating artistic vision. New York: 

Macmillan. 

Eisner, E. W. (1973). Research in teaching in the visual 

arts. In R. Travers (Ed.), Second handbook of research 

on teaching (pp. 1196-1209). Chicago: Rand McNally. 

Eisner, E. W. (1979a). Convention address: Art education -

1975-1981. Art Education, 32(6), 11-18. 

Eisner, E. W. (1979b). How shall art teachers be trained: 

A pluralistic perspective. Texas Trends, 2(4), 27-31. 

Eisner, E. W. (1980). Views. Art Education, 33^(3), 28. 

Erickson, M. (1979). An historical explanation of the schism 

between research and practice in art education. Studies 

in Art Education, 20(2), 5-13. 

Feinstein, S. (1968). A content analysis of the first nation-

al conference on adult Jewish education. Dissertation 

Abstracts, 28, 3962. (University Microfilms No. 

68-5533) 

Feldman, E. B. (1982). Sermon on work, language, and values. 

Art Education, 35(4), 6-9. 

Feldman, E. B. (1983). Art in the mainstream: Ideology 

and hope. Art Education, 3j6(4), 5-9. 



193 

Gates, J. D. (1975). Conferences of the National Council of 

Teachers of Mathematics: Perceptions of selected 

professional personnel. Dissertation Abstracts Inter-

national, 36, 2749A. (University Microfilms No. 75-25385) 

Hamblin, K. A. (1983). Tissue paper economics and other hid-

den dimensions of the studio model of art instruction. 

Studies in Art Education, 25(1), 32-37. 

Hoffa, H. (1970). An analysis of recent research conferences 

in art education (Project No. 8e093; Grant No. 

OEG5-S-9-245093-022). Washington, DC: U.S. Dept. of 

Health, Education and Welfare. 

Hoffa, H. E. (1980). Views. Art Education, 33^(3), 27. 

Hoffa, H. E. (1984). The roots of art education in the United 

States. Art Education, 37(1), 24-26. 

Holman, D. A. (1963). An evaluation of the effectiveness 

of educational conferences as. in-service education 

for school administrators. Dissertation 

Abstracts, 24, 157-158. (University Microfilms No. 

63-02258) 

Jackson, J. D. (1957). A study of conference goals as 

related to the planning and evaluation of educational 

conferences. Dissertation Abstracts, 17, 803. (Univer-

sity Microfilms No. 57-1280) 



194 

Johnson, D. (1981). Division news: Elementary. NAEA News, 

23(5), 14. 

Kwalchuck, J., & Hurwitz, A. (1975). Program chairmen's 

message. Fifteenth annual convention: Art. . . making 

a difference. Washington, DC: National Art Education 

Association. 

Li, J. C. R. (1964). Introduction to statistical inference: 

A non-mathematical exposition of the theory of 

statistics. Ann Arbor, MI: Edwards Brothers. 

Logan, F. (1955). Growth of art in American schools. New 

York: Harper & Brothers. 

Logan, F. (1975). Update '75, growth in American art educa-

tion. Studies in Art Education, 17(1), 7-16. 

Lovano-Kerr, J., Semler, V., & Zimmerman, E. (1977). 

A profile of art educators in higher education: Male/ 

female comparative data. Studies in Art Education, 

18(2), 21-37. 

MacGregor, R. N. (1981). Editorial thoughts on the language 

of research. Studies in Art Education, 23(1), 4-5. 

Mattil, E. L. (1980). Views. Art Education, 33(3), 26. 



195 

Maxwell, G. R. (1965). An historical survey and analysis 

of the annual national conference in higher education 

of the Association for Higher Education (Doctoral 

dissertation, Florida State University, 1964). Disser-

tation Abstracts, 26, 7141. 

Maxwell, G. R. (1965). An historical survey and analysis 

of the annual national conferences on higher education 

of the Association for Higher Education. Dissertation 

Abstracts, 26, 7141. (University Microfilms No. 

65-5593) 

Michael, J. A. (1977). Women/men in leadership roles in 

art education. Studies in Art Education, 18(2), 7-20. 

National Art Education Association. (1951). First biennial 

convention: This is art education. Washington, DC: 

National Art Education Association. 

National Art Education Association. (1953). Second biennial 

conference: Art and human values. Washington, DC: 

National Art Education Association. 

National Art Education Association. (1955). Art education 

a frontier for freedom: Third national convention. 

Washington, DC: National Art Education Association. 



196 

National Art Education Association. (1957). Fourth biennial 

conference: Art and the adolescent. Art Education, 10(3), 

1-47. 

National Art Education Association. (1959). Fifth biennial 

conference: Art education - The individual and society. 

Art Education, 12(3), 1-42. 

National Art Education Association. (1961). Sixth biennial 

conference: Art Education: The quality in teaching. 

Washington, DC: National Art Education Association. 

National Art Education Association. (1963). Seventh biennial 

conference: Vision in art, people to people. Washington, 

DC: National Art Education Association. 

National Art Education Association. (1965). Eighth biennial 

conference: Means and meaning. Washington, DC: 

National Art Education Association. 

National Art Education Association. (1967). Ninth biennial 

conference the theme: The challenge of change. 

Washington, DC: National Art Education Association. 

National Art Education Association. (1969). Tenth biennial 

conference: Non-theme conference - Issues, problems, 

concerns. Washington, DC: National Art Education 

Association. 



197 

National Art Education Association. (1971). Eleventh bi.nni.i 

conference. Washington, DC: National Art Education 

Association. 

National Art Education Association. (1973). Art Education. 

Priorities, directions, dimensions. Washington, D.C.: 

National Art Education Association. 

National Art Education Association. (1974). Imagery involve-

ment insight. Washington, DC: National Art Education 

Association. 

National Art Education Association. (1975). Fifteenth 

annual convention: Art. . . making a d i f f e r ^ 

Washington, DC: National Art Education Association. 

National Art Education Association. (1976). Sixteenth annual 

convention - Artapirit '76: Realities, alternatives. 

visions. Reston, VA: National Art Education Association. 

National Art Education Association. (1977). Seventeenth 

annual convention - Arts Renaissance: Reach into the 

future. Reston, VA: National Art Education Association. 

National Art Education Association. (1978). Art as a cata-

lyst - A challenge for the future: Eighteenth annual 

convention. Reston, VA: National Art Education 

Association. 



198 

National Art Education Association. (1979). Nineteenth 

annual National Art Education Association convention. 

Reston, VA: National Art Education Association. 

National Art Education Association. (1980a). National con-

vention attendance statistics: 1980. Reston, VA: 

National Art Education Association. 

National Art Education Association. (1980b). Twentieth 

national convention: An agenda for the 80's. Reston, 

VA: National Art Education Association. 

National Art Education Association. (1983). Fifteen 

valuable membership benefits and more. . . Reston, 

VA: National Art Education Association. 

National Art Education Association. (1984). NAEA membership 

rising significantly. NAEA News, 25(1), 1. 

Nicola, S. (1982). Division news: Supervision and 

administration. NAEA News, 24(3), 15. 

Nie, N., Hull, C., Jenkins, J., Steinbrenner, K., & Bent, D. 

(1975). Statistical package for the social sciences 

(2nd ed.). New York: McGraw-Hill. 

Rush, J. C., & Conant, H. (1979). Excellence: The key to 

educating visual artists. Art Education, 32(8), 8-14. 



199 

Saunders, R. J. (1966). NAEA: An excursion into the past. 

Art Education, 19(1), 21-23. 

Saunders, R. J. (1976). Art, industrial art, and the 200 

years war. Art Education, 29(1), 5-8. 

Saunders, R. J. (1978). First steps: The FCAE and the NAAE: 

A brief history. Art Education, 32(7), 18-22. 

Siegel, S. (1956). Non-parametric statistics. New York: 

McGraw-Hill. 

Sokal, R., & Rohlf, F. J. (1969). Biometry. San Francisco, 

CA: W. H. Freeman and Company. 

Taylor, A. (1977). Who should teach art to children: How 

to and why? Art Education, 30(6), 38. 

Torrance, E. P. (1980). Creative intelligence and an agenda 

for the 80's. Art Education, 33(7), 8-14. 

Wisely, S. R. (1972). Matters perceived by Oregon elementary 

school principals as influential in their decision to 

attend or not attend state-wide conferences. Disserta-

tion Abstracts International, 32, 4910A. (University 

Microfilms No. 72-8620) 

Wygant, F. (1981). How to attend a convention. Art Education, 

34(1), 15. 



200 

Zar, J. (1974). Biological analysis. Englewood Cliffs, NJ: 

Prentice Hall. 


