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Doctoral students and graduates of the program in 

Higher Education, Division of Higher Education, North 

Texas State University, enrolled during the summer semester 

of 19 80 were selected as the sample for the study. The 

purpose of the study was to determine the effectiveness 

of the doctoral program by (1) determining doctoral stu-

dents' and graduates' experiences and reactions to the 

program, (2) measuring the extent that perceptions about 

the program by students differ from or are similar to those 

of graduates, (3) comparing these findings to an earlier 

study by Brice (19 74), (4) presenting conclusions and recom-

mendations based on the findings of the study which could 

aid in the administration of the doctoral program, and (5) 

providing information for planning new program policies or 

supporting those already in existence. 

A questionnaire used by Brice in an earlier study 

was the data-gathering instrument. Fifty graduates of the 

doctoral program and sixty candidates responded to the survey. 



Analysis of the data led to the following conclusions. 

The average age of doctoral graduates appears to be increas-

ing. Average salaries also have increased substantially 

since 1974. N.T.S.U.'s low cost and location were rated 

as important influences on students' choice of the univer-

sity. In addition, many graduates identified outside 

employment rather than assistantships or spouses' employ-

ment as important sources of income. The typical doctoral 

student chose N.T.S.U. to continue his education as inex-

pensively as possible while maintaining full-time employment 

in the area. 

Graduates are generally satisfied with the skills 

developed while in the program and with their employment. 

More graduates are employed in technical and support func-

tions than found in the earlier study, indicating a trend 

toward more specialization within the field of education. 
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CHAPTER I 

INTRODUCTION 

One of the major conclusions of the Carnegie 

Commission study done in July, 1970, was that institutions 

offering programs at the graduate level are increasing, 

especially at the doctoral level, and the trend is con-

tinuing. "The greatest increase in institutions awarding 

the Ph.D. degree is in public institutions, especially 

state colleges that have become state universities."1 

The number of institutions offering programs in 

Higher Education (as a field of study), particularly 

those leading to the doctor's degree, have also seen a 

steady increase in the past decade. Yet, in the light of 

this increase in the field, the literature remains sparse 

concerning studies in Higher Education, the program 

composition, the students, and program effectiveness. 

In the case of North Texas State University, in particu-

lar, there has been tremendous growth. North Texas State 

University was established in 1890 by Joshua C. Chilton 

under the name of Texas Normal College and Teacher Training 

Institute. In 1899 the Legislature of the State of Texas 

lHarold L. Hodgkinson, Institutions in Transition (New 
York, 1971) , p. xiv. 



accepted buildings and grounds of what was then called the 

North Texas Normal College. "Originally a teacher-training 

institution, the University had expanded its academic 

range to include eight colleges and schools with strong 

,, 2 
emphasis on graduate education. 

Graduate work leading to the master's degree was 

offered in 1935, and the first course at the doctoral 

level was offered in 1950. The doctoral degree with a 

major in Higher Education or in College Teaching was first 

offered in the fall of 1969. Seven years after the first 

appraisal of the doctoral program in these majors at North 

Texas State University,3 there has been no additional study 

of the program, nor of its effectiveness in the preparation 

of college and university teachers or administrators. The 

intent of this study is to investigate further what has 

been accomplished or not accomplished during this period 

of time. 

Statement of the Problem 

The problem of this study was the evaluation of the 

doctoral program in Higher Education (including College 

Teaching) at North Texas State University. 

2Graduate Catalog, 1979-80, North Texas State Univer-
sity, Denton, Texas, June, 197 9. 

^Bert C. Brice, "The Doctoral Program in Higher 
Education at North Texas State University: An Appraisal," 
unpublished doctoral dissertation, North Texas State 
University, Denton, Texas, 1974. 



Purposes of the Study 

The purpose of the study was to (1) determine doctoral 

students' and graduates' experiences and reactions to the 

doctoral program in Higher Education, (2) measure the ex-

tent to which perceptions about the program by doctoral 

students and graduates are similar or different, (3) com-

pare these findings to those of Brice (1974), (4) present 

conclusions and recommendations, based on the findings of 

the study, which could aid in the administration of the 

doctoral program, and (5) provide information for planning 

new program policies or supporting those already in exis-

tence . 

Research Questions 

1. What specific strengths or weaknesses in the 

program do graduate and doctoral students identify? 

2, To what extent do the ratings of doctoral students 

and graduates vary? 

3, How do the responses of the sample differ from 

those collected by Brice? 

4. What specific recommendations regarding program 

changes or improvements can be made on the basis of the 

responses and their comparison to those of Brice? 



Basic Assumptions 

This study is based on the assumptions that (1) the 

subjects have progressed sufficiently through the program 

to provide responses based on their experiences, (2) the 

strengths and weaknesses of the doctoral program, and the 

needs, demands, and interests of the doctoral students and 

candidates can be assessed based on the data obtained from 

the questionnaire, and (3) reuse of the Brice instrument 

will yield data that can be validly compared to the results 

of the earlier study. 

Definition of Terms 

Doctoral Candidate—A student currently enrolled at 

North Texas State University who is pursuing the doctoral 

degree with a major in Higher Education or College Teach-

ing, who has been formally admitted to candidacy for the 

degree, and who has filed a degree plan with the division 

chairman. 

Doctoral Student—A student currently enrolled at 

North Texas State University who is pursuing the doctoral 

degree with a major in Higher Education or College Teaching, 

who has not been formally admitted to candidacy for the 

degree. 

Higher Education (lower case)—Refers to the broad 

area of education beyond high school level. As used here, 



the term is non-specific, referring simply to level and 

not to kind. 

Higher Education (upper case)—Refers to a particular 

segment of higher education, i.e., to that particular 

field of study and research where interest centers on and 

is restricted to the affairs, activities, and problems 

associated exclusively with junior colleges, senior 

colleges, and universities. These institutions are specific 

as to kind as well as level. 

Higher Education Major—Candidate of North Texas State 

University who seeks the doctor's degree with a major in 

Higher Education. 

College Teaching Major—Candidate of North Texas State 

University who seeks the doctor's degree with a major in 

College Teaching. 

Instrument 

The instrument used in this study was developed by 

Bert C, Brice in 1974.4 The instrument was tested for 

validity and appropriateness of items by Brice when he 

conducted his study.5 The instrument was reviewed and 

4Ibid., pp. 28-32. 

5The instrument was submitted to a jury panel consist-
ing of the Chairman and four faculty members of the Division 
of Higher Education and the Chairman of the Division of 
Interprofessional Studies, North Texas State University. 
Revisions and corrections were done according to suggestions 
and the final version of the instrument was prepared. 



judged to be valid and appropriate for the present 

study. 

The information collected from the subjects consisted 

of five categories: (1) background, present status, and 

career plans; (2) experiences in the doctoral program at 

North Texas State University; (3) curriculum, structure, 

and procedures in the program;(4) recommendations for 

the program; and (5) graduates' and students' reactions 

to several statements concerning the program. 

Procedures for Collecting 
and Analyzing the Data 

The subjects of this study were those students 

enrolled during the summer semester of 1980 pursuing the 

doctoral degree with a major in Higher Education or College 

Teaching (1) who had not been admitted to candidacy for the 

degree, (2) who had not been admitted to candidacy for the 

degree and who had filed a degree plan, and (3) former stu-

dents who had graduated from the program. Permission was 

obtained from the Chairman of the Division of Higher Educa-

tion to distribute the questionnaire at the beginning of 

the class period and to collect the questionnaire at the 

following class period; the questionnaire was mailed to 

those admitted to candidacy who had not completed course 

work and had not enrolled during the semester, to those who 

had finished their course work, to those studying for their 



qualifying exams, to those who were working on their pro-

posal or dissertation, and to those who had graduated. 

Approximately 71 per cent of the questionnaires were 

expected to be returned to obtain a representative sample 

of the population. 

Due to the relatively small size of the population 

in this study, the data gathered by the questionnaire were 

tabulated by hand for analysis. Prior to the return of 

the completed questionnaires, tables were constructed for 

each question in the instrument so that when tabulated, 

the reaction of the respondents were reflected by the 

appropriate tables. Responses were tabulated for enrollees 

and separately for graduates for comparison. The tables 

provide a compilation of responses for analysis in view of 

the stated purpose of the study. 



CHAPTER II 

BACKGROUND AND SIGNIFICANCE! 

The growth in number of institutions granting doctoral 

degrees has increased from sixty institutions in 1920-1924 

to 307 in 1970-197 4. The rate of growth of people obtaining 

the doctoral degree has increased from 3,000 in 1950 to 

34,000 in 1975 and appears to have leveled off at that fig-

ure.1 At present there are approximately a half-million 

persons in the United States holding the Ph.D. or Ed.D. 

degree.2 By 1973 there were over sixty-three institutions 

offering the doctoral degree in higher education in the 

United States.3 The explosion in the number of doctorates 

granted and new doctoral programs has raised doubts about 

the quality of doctoral education. 

These factors mentioned above in addition to the lack 

of appropriate employment for persons who hold the doctorate 

"'"Dennis E. Griffiths, "Doctoral Programs Must Pass a 
New Test," New York University Education Quarterly, 10 
(Fall, 1979), 2. 

2Ibid. 

3Bert C. Brice, "The Doctoral Program in Higher Educa-
tion at North Texas State University: An Appraisal," 
unpublished doctoral dissertation, North Texas State 
University, Denton, Texas, 1974, p. 10. 



degree, the cost of doctoral education, and the concern 

for quality have resulted in doctoral program reviews or 

academic program reviews as a process of accountability in 

institutions of higher education. Dennis E. Griffiths in 

a survey conducted in the fifty states found that sixteen 

states were conducting reviews of doctoral programs and 

an additional six states were contemplating doing so.4 

The most objective result of these reviews has been the 

rating of programs and the concurrent elimination of some 

programs. "In New York State there is agreement that doc-

toral reviews have materially improved the overall quality 

of doctoral education. 

Institutions are establishing a high-quality review 
process and engaging in serious self-evaluation; the 
institutions are finding a source of funds for real-
location to priority programs in a time of shrinking 
resources; the students are being assured that pro-
gram quality is being seriously evaluated; and state 
officials and the general public are being made 
aware that the institutions and the statewide board 
can hold themselves accountable.^ 

Appraisal is needed to determine if the programs are 

helping students to become college and university adminis-

trators and teachers, and to suggest improvements, if 

needed. 

^Dennis E. Griffiths, oj3. cit. , p. 2. 

^Ibid., p. 5. 

6ibid., p. 10. 
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There are various methods of evaluation of programs. 

One of the most significant approaches has been obtaining 

systematic feedback from the participants in the program. 

The participants' evaluation of educational programs can be 

7 

a most effective tool for the development of the program. 

Bert C. Brice stated in his study, 
An evaluative study could be of much benefit to the 
Division of Higher Education and to North Texas State 
University—to the faculty, the administrators, and 
of course, the doctoral students. The faculty might 
be provided feedback and opportunity to reflect on 
their effectiveness in preparing students to be teach-
ers and administrators in colleges and universities. 
Administrators may be provided data and information 
upon which to consider the present program, its 
strengths and weaknesses, and possible improvements, 
should they appear feasible. With the call for 
accountability for the efforts of higher education 
more demanding than ever, data of the evaluation of 
program effectiveness should prove useful. And per-
haps the greatest resultant benefit would be to the 
student—to his education and preparation for a 
career. The student would be the consumer of what-g 
ever improvement that might result from this study. 

The evaluation of Higher Education in the literature 

is very limited. Brice (1974) identifies several studies 

which had evaluated Higher Education programs, and all 

were found in unpublished doctoral dissertations, Brice 

reported the studies of Edward A. Yarnell (1965), Everett 

H. Eiken (1965), Vernon H. Broertjes (1965), James K. Orso 

7 
Donald D. Evans, "Evaluation of Professional Prepara-

tion as Perceived by First Year Teachers Graduated by the 
University of Montana—194 6-1973, Dissertation Abstracts, 
35/7A (1974), p. 2298-A. 

g 
Bert C. Brice, op. cit., pp. 20-21. 
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(1967), Lloyd L. Garrision (1961), Raymond J. Lockers (1959), 

Gerald D. Doty (1965), John C. Ewing (1963), and Wilfred R. 

Waldron (19 70). 

Clark (19 76) finds that 

Graduate program review can be classified into two 
general categories. The first type of program review 
intends to provide information to departmental and 
institutional administrators regarding a program's 
strengths and weaknesses in a diagnostic sense. The 
purpose of such a review is to enable decision-makers 
to reach some consensus of the quality of the program 
and the needs of the program. It is anticipated that 
decisions for change will be made and implemented at 
the local level. The second type of review intends 
to establish the status of a particular program rela-
tive to performance characterisitcs of other similar 
programs. This latter type of review is often asso-
ciated with demands for accountability and typically 
may be required by state-level coordinating agencies 
and by some accrediting groups.9 

Frarie (19 76) tried to determine how the doctoral 

degree recipients in Higher Education at the University of 

Southern California viewed academic experiences during 

their studies; to identify patterns for completion of the 

degree and secure data that may serve to assist future 

doctoral applicants; and to make recommendations based 

upon the findings for strengthening the doctoral program. 

Of the 223 graduates of the doctoral program in Higher 

Education from 1961-1975 surveyed, over 87 per cent 

responded. The conclusions of the study found that the 

greatest strengths of the program were positive attitudes, 

^Mary J. Clark, et al. , Assessing Dimensions of Quality 
in Doctoral Education; A Technical Report of a National 
Study in Three Fields (Princeton, New Jersey, 19 76), pp. 14-
16. 
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teaching skills, quality and character of regular faculty, 

the dissertation experience, and the support given to the 

students by the Chairman and the Committee Studies. The 

weaknesses of the program were non-student-oriented factors 

such as classes, course inflexibility, and uninspiring 

research classes. The author made the following recommenda-

tions: a study should be made to concentrate upon graduate 

students who did not complete the dissertation, a study to 

determine the nature and purpose of the Ph.D. and Ed.D. 

degree. 

Redovich (1971) conducted a study to appraise the 

graduates and graduate programs of the Marquette School of 

Education for the years 1960-1970. Some of the questions 

answered in the study include, how satisfied are graduates 

with their present position and their graduate preparation 

for it?; what strengths and weaknesses in graduate educa-

tion programs are perceived by graduates concerning objec-

tives of graduate programs and the quality of course work 

and instruction?; what suggestions do graduates have for 

change and improvement of graduate programs in the field of 

education? Twenty-eight of the thirty-five doctoral stu-

dents from the years 1960-19 70 responded. The findings of 

the study showed that most of the graduates were employed 

l^Wayne Merrill Frarie, Jr., "The Doctoral Program in 
Higher Education at the University of Southern California, 
1961-19 76: An Appraisal by the Graduates," Dissertation 
Abstracts, 37/11-A (1976), p. 6973. 
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in positions for which they were prepared in the graduate 

program in education, and doctoral students were more 

satisfied with their graduate education and the quality of 

graduate instruction than the master's graduates. The 

recommendations for further study include annual follow-up 

of the graduate initiated with this study and a study of 

the graduate students in education who did not complete 

programs. Such study might lead to better methods on 

selection of graduate students and to suggestions for 

improvement of programs.̂ "'" 

Blackmon and Stearns (1979) conducted a study to 

appraise the doctoral program through a follow-up study of 

the doctoral graduates of the College of Education at 

Louisiana State University from 1975-1978. The purpose of 

the study was to determine the graduates' experiences in 

and reactions to the doctoral program and the relationship 

of the program to subsequent employment. Two questionnaires 

were used. The first was a thirty-nine-item questionnaire 

to gather data related to each graduate's experiences in 

and reactions to the program and the relationship of that 

doctoral program to his or her employment. The second was a 

twenty-three-item questionnaire. It requested an evalua-

tion of each graduate by his or her immediate supervisor. The 

"'""'"Dennis W. Redovich, "A Study of the Graduates and the 
Graduate Programs in Education at Marquette University Based 
on a Follow-up Study of its Graduates for the Years 1960-
1970," Dissertation Abstracts, 33/I-A (1971), p. 174. 
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data reported in Part I were taken from fifty-six (91,8 

per cent) returns and the data from Part II were taken 

from forty-five returns. The graduates' questionnaire in-

cluded the areas of related studies, present job status, an 

evaluation by each graduate of the doctoral preparation 

program experienced at the Louisiana State University 

College of Education, and professional and civic activities. 

Each of the four major areas in the questionnaires was sum-

marized, and their percentages and means were presented. 

The data from the opinionnaire were presented, with the per-

centages and means following the format of the opinionnaire. 

Several of the conclusions of the study were as follows: 

(1) the 1975-1978 doctoral students of the Louisiana State 

University College of Education pursued their programs 

fewer months than the 1960-197 0 graduates; (2) the percent-

age of the total number of Education doctorates earned by 

women at Louisiana State University had increased from 24.2 

per cent during 1960-1974 to 54.1 per cent during 1975-1978 

and reflects the national trend; (3) current support for 

doctoral students in residence is probably inadequate; 

more graduate assistantships at larger stipends are needed; 

(4) the data indicated some desire to substitute addi-

tional research tools courses for the Ph.D, language 

requirement; (5) there is a need for continuous review and 

evaluation of the doctoral program structure, degree 



15 

requirements, and institutional technique; (6) there is a 

need for a placement service for doctoral graduates; (7) 

data collected from the graduates suggested the doctoral 

programs do not reflect adequate specialization for their 

present positions; and (8) generally, the 1975-1978 doctoral 

graduates in Education are satisfied with the substance and 

quality of their programs, and their employers regard them 

•, 12 

as well-prepared, personally adjusted, and performing well. 

Waldron (1970) conducted a survey of doctoral programs 

in Higher Education at selected American universities. The 

purpose of the study was to secure information on seven 

aspects of the doctoral programs in Higher Education, which 

are admissions, program requirements, financial aids to 

students, follow-up information on graduates, courses con-

tained in the programs, frequency of offering the courses, 

and qualifications of the faculty offering the courses in 

Higher Education. A questionnaires and a request for college 

catalogs, schedules of classes and faculty vita sheets were 

sent to fifty-eight universities known to have doctoral 

programs in higher education. The findings of the study 

indicated the following: (1) in addition to an application 

for admission to the Graduate College, more than half the 

respondents required a second application, usually to the 

12 
Robert C. Blackmon and Mary Louise Steart, "Doctoral 

Graduates in Education from Louisiana State University, 
1975-1978: A Follow-up Study," Louisiana State University, 
Baton Rouge, Bureau of Educational Material and Research, 
March, 1979. 
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program in Higher Education, undergraduate and graduate 

transcripts, three letters of recommendations (at many of 

the universities), and the Graduate Record Examination or 

the Miller's Analogies Test; (2) traditional degree require-

ments were to be met by the doctoral students, the foreign 

language requirement was frequently modified, and the 

period of residency was also required; (3) there was very 

little evidence of special financial assistance given to 

students specializing in Higher Education; (4) only ten of 

the universities had done follow-up studies on the gradu-

ates; (5) of the total number of courses discovered in 

Higher Education, 38.5 per cent were offered once in the 

year studied, 23.5 per cent were offered twice, 27.8 per 

cent were offered three or more times, and 10.2 per cent 

were not offered at all that year; and (7) a total of 93.2 

per cent of the faculty offering courses in Higher Education 

had an earned doctorate (53.3 per cent Ph.D., 37 per cent 

13 

Ed.D) . 

Nangle (197 4) conducted a study of graduate students' 

attitudes regarding graduate education at Western Michigan 

University. The purpose of the study was to better under-

stand the attitudes, perceptions, and feelings of the 

graduate students about their educational experiences while 
13 
Wilfred Robert Waldron, "A Survey of Doctoral Programs 

in Higher Education at Selected American Universities," 
International Dissertation Abstracts, 31/5-A (1970), p. 2136-A. 
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enrolled at Western Michigan University. A survey ques-

tionnaire constructed by the institution was sent to a 

sample of students enrolled during the winter, 1973, 

semester. The questionnaire contained ten sections, as 

follows: background and demographic information, satis-

faction with academic program, adequacy of facilities and 

services, participation opportunities, admissions and 

assessments, program changes, decisions to specialize, 

future plans, miscellaneous and overall evaluation. A 

7 5 per cent questionnaire return was obtained. The sample 

paralleled the population in the proportional representation 

by colleges within the university. Some of the general con-

clusions were that satisfaction was higher for those at 

doctoral level, for full-time students, and for on-campus 

students. Other conclusions were drawn from the surveyed 

data were that the university was not regarded as a research-

oriented institution; test instruments such as the Graduate 

Record Examination were viewed as poor indicators of success 

in the program; the ways in which greater service could be 

extended to the off-campus graduate students should be 

increased; attention should be given to increasing the 

opportunity for graduate students to formally evaluate their 

courses, and an appropriate orientation should be held for 

new students by their departments and the university. This 

study related to graduate students in general but data obtained 

from doctoral students is congruent with the overall sample. 
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The amount of supervision received from advisors was rated 

higher by the doctoral students than by the other graduate 

students. 

Brice (1974) conducted a study to appraise the effec-

tiveness of the doctoral program in Higher Education at 

North Texas State University in order to attempt (1) to 

determine how the graduates viewed various aspects of 

their doctoral program and experiences at North Texas State 

University, (2) to appraise the effectiveness of the doc-

toral program in Higher Education in light of the career 

goals and needs of the graduates and how the program served 

those needs/ and (3) to present conclusions and recommenda-

tions based on the findings of the study which could aid in 

the administration of the program, provide information for 

planning new programs and policies, or support those 

already in existence. The questionnaire, developed and 

revised by Brice, was mailed to the subjects, and a 71 per 

cent return rate was obtained. The analysis of the data 

led to the following conclusions: (1) the program was pro-

ducing graduates who have a marketable education, with most 

of them teaching in four-year colleges and universities; 

(2) the major strength of the program was the emphasis on 

college teaching and administration; the graduates rated 

•^John E. Nangle, "A Study of Graduate Students Atti-
tudes Regarding Graduate Education at Western Michigan 
University," Western Michigan University, Kalmazoo, Michigan, 
Office of Institutional Research, May, 19 74. 
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a strong degree of satisfaction with the major program 

components, structure, and curriculum; (3) competencies 

gained in educational research and statistics and the 

residency requirements were considered valuable. Most 

graduates were dissatisfied with the amount and variety 

of financial assistance that was available, and felt 

that the internship experience was under-utilized. Based 

on the findings the recommendations for further research 

were the replication of the study after a number of 

years, evaluation of other programs with similar method-

]C 

ology, and program appraisal using a different sample. 

Specifically, this study sought to determine the 

changes in the perceptions of doctoral students and 

candidates toward various aspects of their doctoral 

studies and experiences since 19 74 to the present time 

and to provide information to aid in determining trends 

of the doctoral program in Higher Education at North 

Texas State University. 

Related Literature 

The evaluation of an educational program or project 

is a complex process. Care should be taken in planning 

the evaluation process, what type of questions, what 

methods for collecting data are to be used, what standards 

1 R 
Bert C. Brice, o]3. cit. 



20 

are acceptable, and what actions to be taken and decisions 

to be made on the basis of evaluation. 

Stumpf (1979) observed, 

The rapid growth of institutions of higher educa-
tion in the last two decades coupled with a pro-
jected decline in the student populations has 
created an environment of active competition among 
colleges and universities for students and finan-
cial resources. Since the quality of programs and 
departments is a major factor in student decisions 
to attend and remain in a program, colleges and 
universities are becoming more sensitive to improv-
ing their curricula. This generally requires some 
form of evaluation followed by a change or mainte-
nance effort. ° 

Students have much at stake in pursuing a graduate 

degree; their perceptions and satisfaction are relevant 

outcomes of the educational process. Reeves and Jensen 

(1973) reported that participants' assessment of education-

al progress can be an effective tool for the improvement, 

changes, or maintenance of a program or department: "Their 

[students'] input provides valuable information for faculty 

and administrators to use in program and department assess-

ment . 

Stumpf (1979) conducted a study at Northeastern 

University to assess a graduate program in business 

^Stephen a. stumpf, "Assessing Academic Programs and 
Department Effectiveness Using Student Evaluation Data," 
Research in Higher Education, 11 (1979) , 353. 

i 7 
E. T. Reeves and M. J. Jensen, "Effectiveness of 

Program Evaluation,11 Training and Development Journal, 2 6 
(January, 1973), 37. 
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administration. The instrument, CFI (Course-Faculty Index), 

was developed and validated (tested at several other univer-

sities and desirable measurement properties determined), 

The instrument consisted of thirty-eight items organized in 

seven factorially simple dimensions. The subjects were 

graduate students in three consecutive semesters (N = 4,674); 

N = 4,974; N = 5,252) taking the test anonymously during the 

last week of class before examinations. A t score was used 

to analyze the data. The business program structure con-

sisted of four separate stages of course work: (1) four 

courses which provide students with fundamental tools and 

language of business, (2) choice of two or three out of 

four required courses, (3) choice of eleven advanced elec-

tives from out of 100 courses offered across nine depart-

ments, (4) choice of one or two courses on social and legal 

issues in business. The elective courses of Stage III were 

rated significantly higher, more functional, enjoyable, and 

more difficult than the average courses taught; Stage I 

courses were rated less enjoyable; Stage IV courses received 

low overall ratings and were perceived as less difficult 

18 

than other courses. 

The literature concerning evaluation of Higher Educa-

tion is still quite sparse, and most of the studies are to 
18 
Stephen A, Stumpf, op. cit., pp. 353-363. 
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be found in dissertations. As stated by Waldron (1970) , 

"the fast developing programs in Higher Education in 

American colleges and universities have not been reported 

19 
often in published form." Other investigators have 

20 

identified this lack. Their value and significance 

are of great importance in the growth and development of 

Higher Education as a field of study. Swoboda (1979) 

described a study which analyzed nineteen sociological 

and psychological factors which under certain conditions 

impede the graduate work of Ph.D. candidates. It was 

based upon survey research methods with a sample size of 

1,293 Ph.D. candidates at a major research university. 

The impending factors were several, among them lack of 

self-motivation, lack of self-confidence, lack of financial 

assistance, lack of perceived job opportunities, marital 

19 
Wilfred R. Waldron, "A Survey of Doctoral Programs in 

Higher Education at Selected American Universities," unpub-
lished doctoral dissertation, Arizona State University, 
Tempe, Arizona, 1970, p. 112. 

20 
Gerald H. Doty, "An Appraisal of the Program Leading 

to the Doctor of Education Degree at Indiana University, 
Based on a Follow-Up Study of Its Graduates," unpublished 
doctoral dissertation, Indiana University, Bloomington, 
Indiana, 1965, p. 11; John C. Ewing, "The Development and 
Current Status of Higher Education as a Field of Study of 
Graduate Study and Research in American Universities," un-
published doctoral dissertation, Florida State University, 
1963, p. 10; Arthur S. Higgins, "The Rating of Selected 
Fields of Doctoral Study in the Graduate Schools of Education: 
An Opinion Survey," unpublished doctoral dissertation, 
Columbia University, New York, 1968. 
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problems, health problems, family responsibilities, pressure 

from spouse, lack of family encouragement, emotional strain, 

employment commitments, geographic location, lack of inter-

est in research topic, difficulties in gathering data, 

difficulties in analyzing data, difficulties in writing 

the report, availability of major professor, and getting 

committee approval. The major consequences of these impedi-

ments are quite clear? i.e., fewer females than males 

seek a Ph.D. degree; female candidates are generally older 

than male candidates; and most females take a longer time 

than male candidates to complete the program. The implica-

tions of the findings suggested that graduate students and 

educational institutions should educate themselves to the 

kind of factors that impede graduate education and make a 

conscious effort to eliminate or reduce the barriers where-

ever possible so educational equity for all students can be 

achieved.^ 

Simon (1979) studied the residency requirements in 

doctoral education. The purpose of the study was to de-

scribe the present status of residence requirements for 

D.B.A., Ed.D., and Ph.D. at a selected group of institutions 

in the United States. The data was collected by contacting 

the deans of the graduate programs which offer the D.B.A., 

21 
Marian J. Swoboda, "Factors Impending the Completion 

of the Ph.D. Degree Among Ph.D. Candidates: Focus on Sex 
Related Differences," unpublished doctoral dissertation, 
University of Wisconsin, Madison, Wisconsin, 1978. 
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Ed.D., or Ph.D. (traditional and non-traditional institu-

tions were represented). The data obtained included 

literature that specified residence requirements and vari-

ations for meeting the requirements within colleges and 

departments of the institution. The major findings were 

as follows: (1) the majority of doctoral programs for the 

Ed.D., D.B.A., and Ph.D. require a residency of at least 

one year; (2) the institutions which require less than one 

year of residence conduct, with few exceptions, non-

traditional programs; (3) with only two exceptions, time in 

residence is required in conjunction with a specific number 

of credits, points, or units to be attained during the time 

period; (4) there is no clear differentiation by most 

institutions between residence on a campus and the comple-

tion of a particular amount of credits on a campus in either 

22 

a contiguous or summative manner. 

Levinson examined the program reviews and course 

listings of thirty-four departments offering Ph.D. programs 

at the University of Hawaii; the responses of 3 51 (72 per 

cent) out of the 488 regular graduate faculty on campus in 

these departments to a questionnaire covered background 

characteristics, professional interests and activities, 

9 o 
Roy J. Simon, "Residence Requirements in Doctoral 

Education," unpublished doctoral dissertation, Michigan 
State University, Lansing, Michigan, 1979. 
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attitudes toward teaching, research, and college and 

university teacher preparation in Ph.D. programs. The 

analysis of the data was done using the frequencies and 

crosstabulations procedures of the Statistical Package 

for the Social Sciences. A majority of the respondents 

to the questionnaires included the preparation of college 

teachers in their designation of Ph.D. program purpose 

and indicated some dissatisfaction with the sufficiency 

of training in teaching given to Ph.D. candidates. The 

respondents also gave strong support to the offering of 

elective courses in human development and learning theory. 

Required or elective departmental courses dealing with 

college teaching techniques received very little support. 

Grneral agreement with the improvability of teaching indi-

cated also agreement with the college teacher preparation 

components. The study indicated teaching experience 

23 
requirements in eight Ph.D. program departments. 

Program Description 

As stated in Chapter I, the objective of the doctoral 

program in Higher Education is the preparation of students 

to become teachers and administrators in colleges and 

universities. To meet the objective, four specializations 

23Nanette S. Levinson, "College Teacher Preparation in 
Ph.D. Programs at the University of Hawaii: Policies, 
Practices, and Faculty Attitudes," unpublished doctoral 
dissertation, Harvard University, Cambridge;, Mass., 1979. 
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offered by the Division of Higher Education: Community and 

Senior College/University Administration (General Academic, 

Student Affairs), Community and Senior College/University 

Teaching. The major in College Teaching was first offered 

in 1950; a major in Community and Senior College/University 

Administration was first offered in the fall of 1969. Both 

the Doctor of Education and Doctor of Philosophy degrees 

are offered through the program. 

Degree Requirements 

General requirements for both the Ed.D. and Ph.D. 

did not change between 1974 and 1980, A comparison of 

requirements as shown in graduate catalogs from both years 

reveals that only minor changes have been made. Both 

catalogs use the same or similar wording in describing 

admission requirements, course requirements, the internship, 

the residency requirement, the proficiency examination, the 

qualifying examination, and the dissertation. The 1974 and 

1980 catalogs both describe the foreign language require-

ment, but the 1980 catalog also allows substitution of 

proficiency in another research tool with approval of the 

Graduate Council. A description of general and course 

requiresements as shown in the 198 0 catalog follows. 

General requirements.—The degree requires a minimum 

of ninety semester hours beyond the bachelor's degree, 
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sixty semester hours beyond the master's degree. Course 

work beyond the sixty-hour minimum is ordinarily required 

when the student changes his field of educational special-

ization at the doctoral level from that of his master's 

degree.^ 

A maximum of twenty-four hours beyond the master's 

degree may be transferred from other institutions; all such 

credit must be earned in residence at institutions which 

offer the doctor's degree. Transferred credits will be 

evaluated for quality by the doctoral committee and for 

appropriateness for the chosen major by the student's 

advisory committee. A transcript of all credits earned 

elsewhere should accompany the application for admission 

to the Graduate School. No other transferred work will be 

considered unless it is approved by the candidate's advisory 

committee before it is taken. 

The mere accumulation of credits does not prepare one 

for the doctoral degree. Emphasis is placed on the ability 

of the candidate to demonstrate proficiency in the chosen 

field. One of the chief features of the program is the 

provision of functional situations in which the student 

will be expected to demonstrate competency. These oppor-

tunities are provided in and out of course work. The 

24 . . 
This and the following paragraphs, describing program 

requirements, are either quoted directly or paraphrased from 
the Graduate Catalog, 1981-82, North Texas State University, 
Denton, Texas, June, 1981. 
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candidate's proficiency in these situations plus his demon-

strated leadership is considered as important as scholastic 

attainment, research ability, and formal examination. 

At least two years of successful teaching, administra-

tive, or guidance experience must precede the conferring of 

the degree. 

Candidates for the Doctor of Philosophy degree must 

demonstrate proficiency in one foreign language or a tool 

subject approved by the Graduate Council before attempting 

the qualifying examination. The Advisory Committee may 

require proficiency in a second language when the disserta-

tion problem demands it. Candidates seeking the Doctor of 

Education degree may be required to establish proficiency 

in a foreign language if the solution of the dissertation 

problem requires language competency. Proficiency may be 

demonstrated by any of the options approved by the Graduate 

School. 

It is recommended that most candidates take a, minor 

outside the major field of study. Candidates for the 

Doctor of Philosophy degree are required to complete a 

minimum of twelve semester hours of graduate level work 

outside the major field of study. 

There are four major steps in the program leading 

toward the degree Doctor of Education or Doctor of 

Philosophy: admission to the doctoral program, the 
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proficiency examination, the qualifying examinations, and 

the proposal and preparation of the dissertation. 

Course requirements.—General core requirements for 

all majors in Higher Education—eighteen hours: Methods of 

Educational Research; Statistics for Educational Research 

and Dissertation (twelve hours). 

Required courses of College/University and Community 

College Teaching majors are The Improvement of College 

Teaching; The Role of Higher Education in a Democracy. 

One course selected from Planning the Community College or 

Current Practices and Problems in Teacher Education. Three 

courses selected from Social and Aesthetic Foundations of 

Education; Administration of Curriculum System in Higher 

Education; Philosophy and Professional Areas; Philosophy 

of Education; Design and Management of Instruction in Adult 

Education; Essentials of Academic Publishing; The Adult 

Learner and Adult Learning; Introduction to Gerontology; 

General Administration in Higher Education; Academic 

Administration in Higher Education; Special Problems in 

College Teaching. 

In College Teaching, a teaching field of at least 

twenty-four semester hours, twelve of which must be com-

pleted in residence at North Texas State University, in a 

field other than education. A minimum of thirty-six 

semester hours of graduate credit is required to have been 
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earned in this field either before or during the doctoral 

program. 

Required courses for a major in Community/Senior 

College/University Administration are three courses from 

The Role of Higher Education in a Democracy; Academic 

Administration in Higher Education; General Administration 

in Higher Education; Organization and Administration of 

Student Development Service. Six courses from Student 

Development Programming Administration; Programming for 

Conference, Seminars, and Workshop; Processes in Educational 

Leadership; Student Personnel Work in College; The Improve-

ment of College Teaching; The American Student in Higher 

Education; Practicum, Field Problems, or Internship; 

Planning the Community College; Current Practices in 

Teacher Education; Administration of Curriculum Systems 

in Higher Education; Philosophy of Education; Essentials of 

Academic Publishing; Seminars in College Student Personnel 

Work; Planning and Analytical Systems in Higher Education; 

Personnel Administration in Higher Education; Higher Edu-

cation Finance; Educational Resource Development; Legal 

Aspects of Higher Education. 

A related field or minor of twelve semester hours must 

be taken for the Ph.D. degree. 

The minor area must be chosen with a maximum of 

twelve semester hours from an approved field other than 

Higher and Adult Education. 



CHAPTER III 

METHODS AND PROCEDURES 

Subjects in the Study 

The subjects in this study were (1) the doctoral 

degree recipients who were graduated from the Division of 

Higher Education, North Texas State University, from the 

spring of 1974 through the fall of 1980, and (2) the doc-

toral students and candidates currently enrolled in the 

program of Higher Education at North Texas State University. 

The major in Higher Education Administration was first 

offered in the fall of 1969, and the major in College 

Teaching was first offered in 1950. Through the years 

there have been minor changes in both programs. 

Names of graduates during this period (1974 through 

1980) were obtained from the North Texas State University 

Graduate Dean's Office. The graduates' addresses were 

checked from the files in the North Texas State University 

Alumni Office to obtain the most current information. 

Data from presently enrolled doctoral students were 

obtained by (1) classroom visitations and administration 

of the questionnaire, and (2) the classroom professor 

soliciting the cooperation of the students by answering 

questionnaires and returning them at the following class 

31 
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period. Professors later handed the completed question-

naires either to the Office of the Chairman of the Division 

of Higher Education or to the investigator. 

Development and Validation of the 
Instrument 

This questionnaire was previously utilized by Brice 

in his study (1974), "An Appraisal of the Doctoral Program 

at North Texas State University." The questionnaire was 

developed, evaluated for validation and appropriateness 

for the study. A reproduction of the questionnaire is 

found in Appendix B. 

Collection of the Data 

Two hundred copies of the instrument were made; eighty 

copies were mailed to the graduates sample and 100 copies 

were given to the student candidate sample in December 

1980. Two cover letters to the graduates (one from the 

Chairman of the Division of Administration, College of 

Education, North Texas State University, the other one 

from the investigator,as shown in Appendix A and Appendix 

B) were included with each questionnaire. The cover letter 

explained the purpose of the study, urged the graduates' 

cooperation, and requested return of the completed ques-

tionnaire as soon as possible. A stamped return envelope 

was included with each questionnaire. Questionnaires were 

received until mid-February, 1981, when approximately 60 
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per cent of the questionnaires were received. Due to the 

limited number of responses, a follow-up letter was prepared 

to insure maximum response from the graduates (Appendix C). 

The follow-up letter was mailed on March 1, 1981 and had a 

due date of March 31, 1981. The follow-up letter was 

mailed to the graduates who did not respond in the first 

round. 

Of the eighty questionnaires mailed to the graduates, 

ten were returned because the graduate had moved and left 

no forwarding address. This left a total of seventy 

questionnaires that were sent to and received by the grad-

uates of the program. Of these, a total of fifty (70 per 

cent) was completed and returned. 

The doctoral students presently enrolled in the 

doctoral program were given the questionnaire with two 

cover letters (Appendices B and D) addressed to them 

explaining the purpose of the study and urged their coop-

eration by completing and returning the questionnaires. 

Either the questionnaires were administered during a 

class period with the consent of the professor, or the 

professor distributed the questionnaires himself for the 

students to return by the following class period. Those 

questionnaires distributed by individual professors in 

their classes were to be returned by the professor to 

the Office of the Chairman of the Division of Higher 
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Education, College of Education at North Texas State 

University. Some of them were returned by mail to the 

investigator directly. 

By the end of January, 1981, all questionnaires were 

received from the doctoral students presently enrolled in 

the doctoral program in fall, 198 0. Sixty completed 

questionnaires were returned. Of the 100 questionnaires 

distributed to these subjects, fifteen were returned 

incomplete because the subjects had only taken a few credit 

hours in the program (three to nine) and felt they had no 

experience or basis in making a value judgment. This left 

a total of eighty-five questionnaires that were distributed 

and received by the students in the program. Of the 

eighty-five questionnaires distributed and received by 

students, sixty (71 per centl were returned. Of sixty 

questionnaires, there were twenty-two from College Teaching 

majors and thirty-eight from Higher Education majors, 



CHAPTER IV 

PRESENTATION OF DATA 

Present Career of Graduates and 
Current Students 

In an attempt to depict the present career status of 

those students who have graduated as well as tho.se students 

who were currently enrolled, certain questions were included 

in the questionnaire. The graduates and current students 

were asked to indicate present employment as summarized in 

Table I. 

As shown in Table I, the fifty respondents who have 

graduated, 82 per cent, are pursuing an educational 

career; of that group, 56 per cent are employed in a four-

year college or university, 26 per cent are employed in a 

community college. Fifty-two per cent are employed as 

teachers, and 30 per cent are administrators. Only 18 per 

cent of the graduates are pursuing another career. 

For current students, the majority (65 per cent) are 

in an educational career; 55 per cent are in higher educa-

tion; 10 per cent are in elementary and secondary schools; 

3 6 per cent are teachers; 28 per cent are administrators; 

and 25 per cent have another career, and of these (25 

per cent), 15 per cent are unemployed; 10 per cent did not 

respond to this question. 

35 



TABLE I 

PRESENT EMPLOYMENT 

36 

Current 
Graduates Students 

No. o, 
x> No. O. 

"o 

Four year college or university 
15.0 Teacher 20 40.0 9 15.0 

Dean • • • • 

Department chairman 2 4.0 6 10. 0 
Other administrator 6 12. 0 4 6.7 
Other • • • • • • 

Community college 
11 18.3 Teacher 6 12.0 11 18.3 

Department chairman 2 4.0 • # • • 
Other administrator 5 10.0 3 5.0 
Other • • • • • • • • 

Elementary and secondary schools 
Admini s trator • * 4 6.7 
Teacher • • • • 2 3.3 

Other employment 9 

O
 • 

00 
I
—
1
 

i 

15 25.0 

Total 50 100. 0 54* KQ
 

O
 

• O
 

*Six current students (10 per cent) did not respond. 

Graduates and current students were asked to indicate 

the year they received the doctorate or the year they 

expect to receive the doctorate. The results are presented 

in Table II. 

According to N.T.S.U. College of Education records, 

the doctoral program has shown uneven growth over the last 

six years. There were eighteen graduates in 1974, six in 
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TABLE II 

YEAR DOCTORATE RECEIVED AND YEAR EXPECTED TO RECEIVE 

Graduates 
(Year Grad-
uated) 

Number 
Respond-

ing 

Current 
Students 
(Expected 

Date) 

Number 
Respond-

ing 

1974 
1975 
1976 
1977 
1978 
1979 
1980 

Total 

5 
2 
6 

10 
7 
5 
15 

10 
4 

12 
20 
14 
10 
30 

50 100 

1981* 
1982 
1983 
1984 
1985 
1986 
1988 

Total 

26 
14 
5 
4 
5 
3 
3 

42.7 
27 .3 
8.0 
6.7 
5.3 
5.0 
5.0 

60 100 

*Expected date of graduation. 

1976, fourteen in 1977, eighteen in 1978, seven in 1979, and 

twenty-two in 1980; all graduates from 1974 to 198 0 number 

101. There were forty-four graduates among higher education 

majors and fifty-seven graduates among college teaching 

majors. Sixty-six of them received the Ph.D. degree and 

thirty—five of them received the Ed.D. degree. These repre-

sent approximately 16 per cent of all doctoral students who 

graduated from North Texas State University from 197 4 to 

198 0 (635 graduates with doctoral degrees). 

Graduates and current students indicated their annual 

salary range as shown in Table III. Of all graduates who 

graduated from 1974 to 198 0, none of them were earning an 

annual salary less than $10,000. The majority were earning 



TABLE III 

ANNUAL SALARY RANGE 
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Graduates Current Students 

Salary Salary 

No. % No. o. 
"5 

Under $10,000 • 9 15 25.0 
$10,000-$14,999 5 10 12 20.0 
$15,000-$19,999 11 22 11 18.3 
$20,000 up 34 68 17 28.3 

Total 50 100 55* 91.6* 

*Five current students (8.4 per cent) did not respond. 

higher salaries. Sixty-eight per cent earned $20,000 or 

more; 22 per cent earned $15,000 to $19,999, and 10 per cent 

earned $10,000 to $14,999. 

Current students in this study who hold the master's 

degree earned annual salaries in the lower and middle levels, 

Twenty-five per cent earned under $10,000, 20 per cent 

earned $10,000 to $14,999, 18 per cent earned $15,000 to 

$19,999, only 28 per cent earned $20,000 up. Eight per 

cent did not respond to this question. 

Background and Personal Service 

Of the fifty responding graduates, thirty-five (70 per 

cent) were male and fifteen (30 per cent) were female. A 

total of thirty-two (64 per cent) were awarded the Doctor 
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of Philosophy degree, and eighteen (36 per cent) the 

Doctor of Education degree. 

Of the sixty current students responding, forty (66.7 

per cent) were male and twenty (33.3 per cent) were female. 

A total of forty-six (76.7 per cent) are in the Doctor of 

Philosophy program and fourteen (23.3 per cent) are in the 

Doctor of Education program. 

The age range of the graduates and current students 

is indicated in Table IV. Half of the graduate group 

TABLE IV 

AGE RANGE OF GRADUATES AND CURRENT STUDENTS 

Age 
Graduates Current Students 

Age 
No. Q. "O No. o. 

"o 

20-29 years 2 4 15 25. 0 
30-39 years 15 30 27 45.0 
40-49 years 25 50 10 16.7 
50-59 years 7 14 7 11.7 
60 years up 1 2 • * • • 

Total 50 100 59* 98.4* 

''One current student (1.66 per cent) did not respond 

appeared in the middle of this age range, 30 per cent of 

them were 30-39 years old, 14 per cent were 50-59 years 

old, 4 per cent were 20-29 years old, and only 2 per cent 

were in the sixty and over range. 



40 

The majority of current students (45 per cent) were 

30-39, the first range, 20-29, contained 25 per cent, the 

third age range, 40-49, 16.7 per cent, and the fourth age 

range, 50-59, contained 11.7 per cent. None of the current 

students were in the sixty and older age range. One or 

1.66 per cent of current students did not respond to this 

question. 

Fifty-four per cent of the current students were major-

ing in college teaching and 46 per cent in Higher Education. 

The graduates who majored in College Teaching were from 

these academic disciplines: mathematics, nursing, English, 

accounting, speech communications, health, art, biology, 

industrial arts, radio, T.V. and film, history, political 

science, music, and physical education. 

Graduates who majored in Higher Education had minor 

fields in these disciplines: physical education, gerontol-

ogy, educational psychology, management, psychology, 

sociology, business management, and related fields in 

student personnel service, community college, and accounting 

Graduates and current students reported the following 

majors for their master's degree: education, women's 

physical education, mathematics, English, secondary educa-

tion, business administration, speech and theater education, 

physical education, health education, psychology, 
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administration supervision, biology, guidance and counsel-

ing education, radio and T.V., English, nursing, history, 

student personnel service, recreation administration, music 

education, and therapeutic recreation. 

When asked what institution granted the master's 

degree, forty-one graduates responded. A majority were in 

the southwest, twenty-nine of them from Texas, Only twelve 

of the graduates were from outside of Texas. 

There were twenty-two current students majoring in 

College Teaching and thirty-eight in Higher Education 

(about 36,7 per cent for College Teaching and 63.3 per cent 

for Higher Education). For College Teaching majors, their 

teaching fields were in political science, special education, 

art, recreation, therapeutic recreation, journalism, health 

education, and management. For Higher Education majors, 

their minors were in management, business administration, 

industrial arts, psychology, research, music education, 

health care administration, bilingual education, secondary 

education, and physics. Related fields include music 

education, multicultural education, college teaching, and 

counseling. 

Graduates and current students had earned master's 

degrees in public school administration, medical technology 

education, music education, industrial arts, secondary 
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education, economics, management, geology, counseling, 

business administration, psychology, education administra-

tion, audiovisual communication, physical education, 

chemistry, political science, English, recreation, journal-

ism, student personnel service, reading, reading specialist, 

and business education. 

To the question of the institution granting the 

master's degree, fifty of the current students responded. 

The majority of the current students earned the master's 

degree from schools in the Southwest. Only fourteen of 

the current students earned degrees from schools outside 

the Southwest. 

Experience at N.T.S.U. 

Both graduates and current students were asked to 

respond to the question, "Based on your acquaintance with 

persons from higher education programs at other universi-

ties, how do you rate the program at N.T.S.U.?" The 

results are presented in Table V. The large majority of 

graduates (58 per cent) rated the program above average 

or outstanding, and 22 per cent rated the program average, 

while 20 per cent had no opinion. Current students 

responded to the question in the following percentages: 

outstanding or above average, 48 per cent; average, 22 per 

cent; and no opinion, 30 per cent. 
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TABLE V 

GRADUATES' AND CURRENT STUDENTS' RATING 
OF N.T.S.U. PROGRAM 

Rating 
Graduates Current Students 

Rating 
No. % No. % 

Outstanding 
Above average 
Average 
No opinion 

6 
23 
11 
10 

12 
46 
22 
20 

6 
23 
13 
18 

10.0 
38.3 
21.7 
30.0 

Total 50 100 60 100 

The subjects also were asked if they would again choose 

the North Texas State University program if they were start-

ing their doctoral program over. These responses are given 

in Table VI. The large majority of graduates (66 per cent) 

TABLE VI 

GRADUATES' AND CURRENT STUDENTS' CHOICE 
TO CHOOSE N.T.S.U. AGAIN 

Choice 
Graduates Current Students 

Choice 
No. o. 

"o No. % 

Yes 

NO 

Total 

33 

17 

66 

34 

35 

25 

58 .3 

41.7 
Yes 

NO 

Total 50 100 60 100 



44 

replied yes; 34 per cent replied no. Some of them explained 

why they replied no, and named the other university they 

would choose. Most of them chose a well known university 

such as the following: seven, University of Texas at Austin; 

two, Texas A&M University? five, Oklahoma University; two, 

U.C.L.A.; and one, University of Houston. The most common 

reason for preferring another university was that the doc-

toral programs offered study in fields not available at 

N.T.S.U. Some of the students stated that the North Texas 

State University doctoral program was not strong enough, 

particularly for college teaching fields such as speech 

communication, T.V. and film, mathematics, and therapeutic 

recreation. 

On the same question, 58 per cent of current students 

replied yes and 42 per cent replied no. Those who replied 

no cited the following universities as preferred choices: 

University of Tennessee, University of Kansas, Stanford 

University, U.C.L.A., University of California at Berkeley, 

and Harvard University. Their reasons included higher 

quality of education, availability of preferred programs, 

and absence of a proficiency examination requirement. 

On the question about the sources of awareness of the 

N.T.S.U. program, 30 per cent had previously attended 

N.T.S.U., 12 per cent heard of the program from colleagues, 

20 per cent searched and found the program from catalogs. 
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and 16 per cent received recommendations from outside 

N.T.S.U. Twenty-one per cent obtained the information 

from other sources such as the following: seven of them 

from friends, two from relatives, and one from work. 

These data are presented in Table VII. 

TABLE VII 

SOURCE OF AWARENESS OF N.T.S.U. PROGRAM 

Source 
Graduates Current Students 

Source 
No. % No. Q. 

*5 

Previously attended 
21.7 N.T.S.U. 15 30 13 21.7 

Colleagues 6 12 5 8.3 
Catalog search 10 20 14 23.3 
Recommendation from 
outside N.T.S.U. 8 16 12 20.0 

Other 11 22 16 26.7 

Total 50 100 60 100 

Responses from current students showed the following 

results: 22 per cent of them had previously attended 

N.T.S.U., 8 per cent heard of the program from colleagues, 

2 3 per cent searched and found the program in catalogs, 

and 2 0 per cent received recommendations from outside 

N.T.S.U. Other sources included nine from friends (stu-

dent's recommendation), two from husband's recommendation, 

four from the recommendation of the professors at N.T.S.U., 

and one from first acceptance. 
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Concerning the question asked about what most influ-

enced their choice of N.T.S.U., 42 per cent of the graduates 

replied location, 18 per cent replied low cost, 19 per cent 

replied reputation of the department and individual profes-

sors, and only 2 per cent replied prestige of N.T.S.U. and 

financial aid. Nine of the graduates gave other reasons 

for choosing N.T.S.U. Four of them said they liked the 

program, three of them liked the flexibility of the program, 

one was attracted by the availability of a teaching fellow-

ship, and one by the recommendation of the School of Music 

at N.T.S.U, These data are presented in Table VIII. 

TABLE VIII 

MOST INFLUENCE ON CHOICE OF N.T.S.U. 

Graduates Current Students 

Influence Influence 

No. Q. 
*o No. Q. 

"o 

Location 21 42 31 51.7 
Low cost 9 17 6 10.0 
Department reputation 4 9 4 6.7 
Professor(s) reputa-

tion 5 10 9 15.0 
Prestige of N.T.S.U. 1 2 3 5.0 
Financial Aid 1 2 4 6.6 
Other 9 18 3 5.0 

Total 50 100 60 100 
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Of the current students, the majority chose location 

(52 per cent), 22 per cent chose department and professor's 

reputation, 10 per cent chose low cost, 5 per cent chose 

prestige of N.T.S.U., and about 7 per cent chose financial 

aid. There were only 5 per cent from the other category 

(three students), two choosing N.T.S.U. because of avail-

ability of classes and one because of "coincidence." 

On the question of changing from another doctoral 

program to the present one, as shown in Table IX, the 

majority (7 0 per cent) remained in their original program, 

Higher Education. A minority (20 per cent) had changed 

programs, one from mathematics, one from counseling, one 

from history, two from business administration, and five 

of them from college teaching to Higher Education. 

TABLE IX 

CHANGE OF THE MAJOR FOR THE DOCTORATE 

Change of the Major 
for the Doctoral 

Program 

Graduates Current Students 
Change of the Major 
for the Doctoral 

Program No. Q, 
"o No. g. 

"O 

Yes 10 20 17 

cn 

00 
C
M
 

No 35 70 43 71.7 

Total 45* 90* 60 100 

*Five graduates (10 per cent) did not respond, 
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Of the current students, 71 per cent had remained in 

the original program. Those who changed programs (28 per 

cent) did so because they did not like the school (three); 

they had changed from college teaching to Higher Education 

(four); they had the possibility of getting a better job 

(three), or they cited personal reasons (two). In addition, 

one replied that Higher Education was in demand in his area; 

two had changed from Ed.D. programs, and two wanted more 

emphasis in administration. 

In response to the question as to whether they have 

duties for which they are unprepared, 66 per cent of the 

graduates replied no and 34 per cent responded yes. The 

duties which they identified as being unprepared for were 

financial or budgetary concerns such as building budgets 

for division or department, other administrative duties 

outside of areas of training, and teaching responsibilities 

in a subject outside their major, minor, or related fields 

of studies. These data are reported in Table X. 

Current students responded to this question with a 

higher per cent answering no (8 2 per cent), Comments 

concerning what areas need more emphasis included the 

following: need to have administrative supervisory skill; 

need to deal with political aspects of administration; too 

much theory and too little practice; need for teacher 

preparation for teaching at private colleges. 
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TABLE X 

UNPREPARED FOR CERTAIN DUTIES 

Graduates Current Students 

No. o, 
"o No. O. 

*o 

Yes 17 34 11 18.3 

No 33 66 49 81.7 

Total 50 100 60 100 

On the question, do you think you should have chosen 

a major other than college teaching or higher education 

administration, as shown in Table XI, the majority of 

graduates replied no (7 2 per cent) and 28 per cent replied 

yes because of factors such as low pay and job availability, 

TABLE XI 

CHOICE OF MAJOR OTHER THAN COLLEGE TEACHING 
AND HIGHER EDUCATION ADMINISTRATION 

Choice 
Graduates Current Students 

Choice 
No. Q. 

15 No. Q. 
*o 

Yes 

No 

Total 

14 

36 

28 

72 

12 

48 

20 

80 

Yes 

No 

Total 50 100 60 100 
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For current students the response to this question 

was almost the same as graduates' responses. Eighty per 

cent responded no and 20 per cent responded yes. 

Graduates were asked to rank the importance of various 

sources of income that served them during their residency. 

These data are presented in Table XII. 

TABLE XII 

SOURCE OF INCOME WHEN IN SCHOOL 

Source of Income Graduates Current Students 

When in School No. % 
When in School No. % No. % 

Assistantship 6 12 10 16.7 
G.I. Bill 6 12 2 3.3 
Outside job 23 46 28 46.7 
Savings 8 16 10 16.7 
Grant or scholarship 1 2 2 3.3 
Spouse's employment 3 6 6 10.0 
Other 3 6 2 3.3 

Total 50 100 60 100 

From Table XII, it would appear that employment out-

side N.T.S.U. was the most important source of income (46 

per cent) for graduates when enrolled in the doctoral 

program. Savings, the G.I. Bill, assistantships, and 

spouse's employment were rated as important sources of 

income by percentages ranging from 16 per cent down to 

6 per cent. Grants or scholarships were the least 
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important source of income. The other sources of income 

specified were trust income and parental support. 

Current students' responses to this question varied 

little from the graduates' responses. The greatest source 

of income (47 per cent) was jobs outside N.T.S.U., with 

savings and assistantships on the same level (17 per cent). 

The least important were spouse's employment (10 per cent), 

and other sources of income (3 per cent), including jobs 

at N.T.S.U., loans and parental support. 

More than half (52 per cent) of the graduates reported 

the morale of fellow students to be unusually high as they 

perceived the program. The graduates indicated that, as 

students in the program, they had an unusually high morale, 

or at least morale fluctuated between high and low. Only 

4 per cent indicated consistently low morale and 14 per 

cent had no opinion. 

Table XIII reveals that current students' perception 

of the morale of fellow students differs significantly from 

perceptions of graduates. More than half (57 per cent) of 

current students said morale of their fellow students 

fluctuated, 17 per cent said morale was high and 5 per cent 

reported low morale. 

Graduates and current students were asked, "Do you 

think there was sufficient student—faculty interaction 

outside the classroom?" Of fifty responses, thirty-four 
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TABLE XIII 

MORALE OF FELLOW STUDENTS 

Morale 
Graduates Current Students 

Morale 
No. Q. 

*5 No. o 
"O 

High 
Low 
Fluctuated 
No opinion 

26 
2 

15 
7 

52 
4 
30 
14 

10 
3 
34 
13 

16.7 
5.0 
56.7 
21.6 

Total 50 100 60 100 

(68 per cent) indicated yes and sixteen (32 per cent) 

replied no. It was shown that the majority of graduates 

were satisfied with student-faculty relations. Many of the 

students with negative replies had suggestions such as the 

need for more office hours for faculty and more individual 

advisement. 

Current students reacted to the same question with 

responses similar to the graduates. Thirty-eight (32 per 

cent) indicated yes and eighteen (30 per cent) replied no. 

Four (7 per cent) indicated no response to this question. 

It would appear that the majority of current students are 

satisfied with student-faculty relations. There were many 

suggestions , such as "need more activities in the 

Dallas center, need more availability, need to increase 
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socialization and remind faculty that a student is always 

a student whether enrolled in his class or not. " 

Graduates were asked to evaluate the N.T.S.U. library 

as to its adequacy for their dissertation research (Table 

XIV). Of fifty responding, almost all (94 per cent) rated 

the library adequate to excellent. Only three (6 per cent) 

rated the library inadequate. 

TABLE XIV 

ADEQUACY OF LIBRARY FOR DISSERTATION RESEARCH 

Graduates Current : Students 

No. % No. % 

Excellent 24 48 17 28.3 

Adequate 23 46 28 46.7 

Inadequate 3 6 5 8.3 

Total 50 100 50* 83.3* 

*Ten current students (16.7 per cent) did not reply. 

Of the fifty current students who responded, 90 per 

cent rated the library adequate to excellent. There were 

only five (10 per cent) who rated the library inadequate 

and offered no comment. Various services of the N.T.S.U. 

library, as it pertained to student's research, were rated 

for adequacy by the graduates. Graduates responding 
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indicated that the following library services are adequate 

to excellent (Table XV): book collection, 88 per cent 

excellent and adequate, 12 per cent inadequate; periodicals, 

9 0 per cent excellent and adequate, 10 per cent inadequate; 

special materials, 90 per cent excellent and adequate, 10 

per cent inadequate; research material, 92 per cent excel-

lent and adequate, 8 per cent inadequate; libary service, 

100 per cent excellent and adequate. Several comments were 

made which were critical of the high cost of ERIC services 

and of the availability of computer services. 

Almost the same responses were given by current stu-

dents, with only a few percentage differences in each item: 

book collection, 8 6 per cent excellent and adequate, 13 per 

cent inadequate; periodicals, 88 per cent excellent and 

adequate, 12 per cent inadequate; special materials, 73 

per cent excellent and adequate, 18 per cent inadequate, 9 

per cent did not answer this item; research, 87 per cent 

excellent and adequate, 13 per cent inadequate; library 

services, 90 per cent excellent and adequate, 10 per cent 

inadequate. There were some negative comments on typewriter 

service and duplicating service. 

Graduates were asked if they were satisfied with the 

length of the doctoral program. Thirty-one graduates (62 

per cent) indicated that the amount of time was "about 

right," while nineteen (38 per cent) indicated that it took 
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"too long." There were no comments as to why, or a 

reason for taking too long. Some comments about the 

proficiency examination being unnecessary after taking 

statistics and educational research (EDUC 600 and 610) 

were given. 

Graduates and current students were asked to indicate 

the degree of satisfaction they found in various factors 

in the program. According to Table XVI, the majority of 

graduates found the factors listed to be adequate to 

excellent, particularly the quality of instruction (92 

per cent), the frequency of offerings of required courses 

(92 per cent), the qualifications of faculty (90 per cent), 

the procedures for preparation of degree plan (90 per 

cent), the variety of course offerings (88 per cent), the 

procedures for selection of major advisor (8 0 per cent), 

and the procedures for selection of committee (78 per cent). 

Both the opportunity for social contact with faculty (64 

per cent) and the opportunity for social contact with 

students (64 per cent) were rated satisfactory. The only 

factor not receiving approval by a majority of subjects 

was the availability of financial aid. Less than half 

(44 per cent) indicated satisfaction, although only 24 

per cent rated financial aid availability as unsatisfac-

tory. Thirty-two per cent gave no opinion. 
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A majority of current students found the factors 

listed to be adequate to excellent: the qualifications 

of faculty (95 per cent), the quality of instruction 

(90 per cent), the procedures for selection of committee 

(78 per cent), the availability of faculty (76 per cent), 

the procedures for preparation of degree plan (73 per cent), 

the variety of course offerings (68 per cent), and the 

frequency of offering of required courses (63 per cent). 

Opportunity for social contact with faculty (55 per cent) 

and opportunity for social contact with students (51 per 

cent) were rated as unsatisfactory by slightly over half 

of the current students. Only the availability of finan-

cial aid was not approved by current students, and 41 per 

cent of them responded with no opinion; there were only 

33 per cent who responded unsatisfactory. Some of them 

commented on different areas such as the following: 

availability of planning courses to be taken for consecu-

tive semesters, special location of off-campus classes, 

core courses in all areas should be offered during daytime, 

statistics and research courses should be offered in 

Denton and Dallas, financial aid at the graduate level 

is a joke, and N.T.S.U. has a good program but something 

should be done about the proficiency examincition. 
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Program Curriculum 

Graduates and current students were given an oppor-

tunity to rate the professional competency they gained in 

almost all of the curriculum areas during their program. 

Table XVII contains a summary of the responses. 

Graduates appeared to feel most competent in statistics 

and educational research. Competency in statistics was 

rated adequate to strong by forty-seven graduates (94 per 

cent) and in educational research by forty-six graduates 

(92 per cent), followed by concepts of higher education, 

forty-three graduates (86 per cent); general administration, 

forty-two graduates (84 per cent); community college, forty 

graduates (80 per cent); planning and management systems, 

thirty-nine graduates (78 per cent); academic administra-

tion, thirty-seven graduates (74 per cent); academic program, 

thirty-five graduates (70 per cent); curriculum, thirty-

five graduates (70 per cent); student personnel services, 

thirty-four graduates (68 per cent); improvement of teach-

ing, thirty-two graduates (64 per cent); personnel manage-

ment, thirty-one graduates (64 per cent); and institutional 

development, thirty graduates (60 per cent). 

Two areas receiving the lowest ratings were teaching 

methods and finance. It should be noted, however, that no 

formal courses in these areas existed at the: time these 

graduates were in the program. 
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In the response of current students, the large majority 

rated the professional competency gained as adequate to strong, 

with the following numbers and percentages: educational 

research, fifty-four students (90 per cent)? general admin-

istration, fifty-one students (85 per cent)? statistics, 

fifty-one students (8 5 per cent); concepts of higher educa-

tion, fifty-one students (85 per cent); academic administra-

tion, fifty students (83 per cent); improvement of teaching, 

forty-seven students (78 per cent); institutional develop-

ment, forty-seven students (78 per cent); academic programs, 

forty-six students (77 per cent); personnel management, 

forty-six students (77 per cent); planning and management 

systems, forty-four students (73 per cent); curriculum, 

forty-four students (73 per cent); history and philosophy 

of education, forty-four students (73 per cent); student 

personnel services, thirty-nine students (65 per cent); 

community college, thirty-eight students (63 per cent); 

teaching methods, thirty-six students (60 per cent); and 

finance, thirty-six students (60 per cent). 

Graduates and current students were asked to indicate 

which courses in the program were most valuable to them and 

which courses were of least value. Responses to these 

questions indicate an apparent trend of agreement on the 

value of two courses. For most valuable, nine graduates 

indentified EDUC 601, Statistics for Educational Research; 
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seven graduates, EDHE 6 66, Seminar in College Student 

Personnel Work; six graduates, EDHE 670, The Role of 

Higher Education in a Democracy; five graduates, EDUC 

600, Methods of Educational Research; four graduates each, 

EDSE 617, Conceptual Model in Secondary Teaching, and 

EDHE 671, General Administration in Higher Education; and 

three graduates each course for EDHE 604, Planning the 

Community College, EDHE 610, Administration of Curriculum 

Systems in Higher Education, and EDHE 511, Foundations of 

Student Development Administration. There were seven 

graduates who had no answer for the most valuable courses. 

The courses rated second most valuable were EDUC 600, 

Methods of Educational Research, by eight graduates; EDHE 

666, Seminar in College Student Personnel Work, EDHE 671, 

General Administration in Higher Education, and EDHE 672, 

Academic Administration in Higher Education by seven 

graduates; EDHE 605, Improvement of College Teaching, by 

five graduates• EDUC 6 01, Statistics for Educational 

Research, and EDHE 695, Dissertation, by three graduates; 

EDHE 501, Seminar in Teaching Chemistry, and SPDR 541, 

History of Electronic Media, by two graduates. There were 

six graduates who did not respond to this question. 

Based on the responses of sixty current students to 

this question, the most valuable course is EDHE 672, 

Academic Administration in Higher Education, which was 
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identified by nine students; EDHE 605, Improvement of 

College Teaching, by eight students; EDHE 671, General 

Administration in Higher Education, by seven students; 

EDUC 60 0, Methods of Educational Research by six students; 

EDHE 67 0, The Role of Higher Education in a Democracy, and 

EDUC 601, Statistics of Educational Research, by five 

students; EDHE 674, Planning and Analytical Systems in 

Higher Education, by four students; EDHE 610, Administration 

of Curriculum Systems in Higher Education, and EDHE 666, 

Seminar in College Student Personnel Work, by three students; 

EDHE 690, Special Problems, EDHE 673, Organization and 

Administration of Student Development Services, EDUC 521, 

Educational Statistics, and EDUC 615, Philosophy of 

Education, each by two students; and EDUC 5 60, Human Learn-

ing and Motivation, and RECR 50 5, Administration and Super-

vision of Recreation, by one student each. 

For the second most valuable course in the program 

according to fifty-one students, EDHE 67 2, Academic 

Administration in Higher Education received five answers; 

EDHE 674, Planning and Analytical Systems in Higher 

Education, EDUC 521, Educational Statistics, EDHE 670, 

The Role of Higher Education in a Democracy, and EDHE 

60 6, Current Practices and Problems in Teacher Education, 

four answers each; EDHE 666, Seminar in College Student 

Personnel Work, EDUC 601, Statistics for Educational 
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Research, EDHE 673, Organization and Administration of 

Student Development, EDHE 605, Improvement of College 

Teaching, EDHE 606, Current Practices and Problems in 

Teacher Education, EDHE 675, Personnel Administration in 

Higher Education, EDHE 604, Planning Community College, 

EDHE 678, Educational Resource Development in Higher 

Education, and EDHE 671, General Administration in Higher 

Education, three answers each; HLTH 210, Mental Health 

Education, RECR 580, Studies in Recreation, and CSCI 501, 

Introduction to Computer Applications, one answer each. 

Nine subjects did not respond to this question. 

Graduates and current students were asked what were 

the two least valuable courses in the program. The twenty-

one graduates who responded gave the following as the least 

valuable courses: EDHE 605, Improvement of College Teach-

ing, identified by four students; EDUC 600, Methods of 

Educational Research by three; and EDSS 588, Methods and 

Techniques of Counseling, EDUC 560, Human Learning and 

Motivation, EDHE 501, Seminar in Teaching Chemistry, EDHE 

610, Administration of Curriculum Systems in Higher Educa-

tion, EDHE 670, The Role of Higher Education in a Democracy, 

and EDDC 601, Statistics of Educational Research by two 

each. There were thirty-nine respondents who had no answer 

to this question. 
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For the second of the least valuable courses, only 

nine responses were received as follows: EDER 58 0, Studies 

in Education, EDHE 67 0, The Role of Higher Education in a 

Democracy, EDUC 601, Statistics of Educational Research, 

EDHE 605, Improvement of College TEaching, EDUC 602, Social 

and Aesthetic Foundations of Education, EDHE 69 0, Special 

Problems, EDUC 600, Methods of Educational Research, EDUC 

551, Message Design and Instructional Development, and 

French 102, Elementary French, each of them with only one 

response. There were fifty-nine student questionnaires 

which had no answer for this question. 

There were some who commented on why they did not 

like some of these courses. Comments included ignorant 

instructor, not supporting the career, poor organizing, 

poor instruction, not useful, nothing new, no contest, 

and repetitive, boring, and difficult. 

Current students identified the following courses as 

least valuable: EDUC 600, Methods of Educational Research, 

and EDUC 521, Educational Statistics, three answers each; 

EDUC 601, Statistics for Educational Research, and EDHE 

605, Improvement of College Teaching, two answers each; 

and EDHE 673, Organization and Administration of Student 

Development Services, one answer. 

Current students identified as second least valuable 

the following courses: EDUC 6 01, Statistics for 
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Educational Research, six responses? EDHE 67 3, Organization 

and Administration of Student Development Services, two 

responses; and EDHE 67 0, The Role of Higher Education in a 

Democracy, one response. There were thirty-six respondents 

who did not answer to this question. 

Some current students gave the following examples: 

insufficient instruction methods, course content ill defined 

and vague, course not basic to needs, and lack of relevancy. 

Regarding the nature of courses in their program 

graduates and current students were asked to rank what kinds 

of courses would have been most desirable in view of their 

career plans that were not available. 

Graduates who majored in College Teaching identified 

the following courses: educational methods and techniques, 

psychology of college students, ins true tionail systems 

technology, sociology of education, educational psychology, 

curriculum (junior and senior colleges), and history of 

education. Graduates who majored in Higher Education 

identified these desirable courses: business management 

and legal aspects of higher education, information systems, 

administrative management, and finance of higher education; 

administrative task areas, organization and organization 

theory and administration theory; personnel management in 

higher education, community relations and fund raising, 

and curriculum. 
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Current students majoring in College Teaching identi-

fied the following courses: psychology of college students, 

educational methods and techniques, instructional systems 

technology, curriculum (junior and senior colleges), 

history of education, sociology of education, and educa-

tional psychology. Current students whose majors were 

Higher Education Administration responded with the follow-

ing: administrative task areas, curriculum, community 

relations and fund raising, administrative management, 

business management, the legal aspects of higher education, 

information systems, organization theory, administrative 

theory, finance of higher education, and personnel manage-

ment. 

Table XVIII contains a summary of responses to a 

question regarding the purposes and emphasis of the disser-

tation, From Table XVIII, the majority of graduates feel 

that the dissertation should be equally a contribution to 

knowledge and research training. Comments regarding the 

dissertation were generally positive: "Dissertation 

writing is a great learning experience." "It's all a big 

game which everybody must play whatever role is appropriate." 

"Professors excepted, the dissertation offers little in the 

way of new ideas and information." "Committee lacked 

knowledge of research and statistics." "A marvelous way to 

mature a person aspiring to be a scholar." 
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TABLE XVIII 

PURPOSE AND EMPHASIS OF DISSERTATION 

Gradi nates Current Students 

No. % No. % 

Contribution to 
knowledge 3 6 6 10 

Research training 
for individual 12 24 12 20 

Both equally 35 70 42 70 

Total 50 100 60 100 

Current students who had not written their dissertation 

but had ideas to share responded very similarly with gradu-

ates as shown in Table XVIII. These are some comments from 

current students about writing the dissertation: "Writing 

the dissertation is too formalized." "Dissertation 

classes given but should explore more facts in order to 

solve various difficulties in the area of education." 

Structure and Procedures 

Graduates were asked to indicate the value they placed 

on various parts of their program. As shown in Table XIX, 

most graduates place greatest value on their relations with 
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the major professor, on course work, independent reading, 

relations with other faculty, and writing the dissertation. 

Most other aspects would appear to be of significant value 

to graduates except teaching assistantships, research 

assistantships, and internships, which were not applicable 

to a great many of them. Especially research assistantships 

were rated not applicable by forty-one graduates. Teaching 

assistantships were rated not applicable by thirty—five 

graduates, and internships were rated not applicable by 

twenty-six graduates. 

Current students responding to this question placed 

the greatest value on relations with major professor (7 3 

per cent) and independent reading (67 per cent); course 

work (47 per cent) was of great value to slightly less 

than one-half. Most other aspects would appear to be of 

significant value to current students except teaching 

assistantships which were rated not applicable by 53 per 

cent, research assistantships which were rated not appli-

cable by 52 per cent, and internships,which were rated not 

applicable by 42 per cent. Since current students were at 

varying stages of completing the doctoral program, some 

were likely to have rated a stage/such as the dissertation, 

which they have not yet begun or completed. Their rating 

was therefore a prediction that might change by the time 

they have completed the program. 
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On the question of which phase of the program was the 

greatest anxiety-producer, the graduates responded that the 

written qualifying examination produced greatest anxiety. 

The second greatest cause of anxiety was the oral qualify-

ing examination. The third greatest cause of anxiety was 

the dissertation proposal seminar. The fourth was disser-

tation research and writing, followed by proficiency 

examination, admission examination,and selection of disser-

tation topic. 

When asked why these were particularly difficult for 

them, several graduates claimed there was too much material 

to prepare for the qualifying examination; some graduates 

stated, "the dissertation writing should be changed to more 

required course work, or substitute dissertation for a 

project." The reading and correction of the dissertation 

in the Graduate Dean's Office should have been left to the 

major professor. Some of the graduates complained about the 

qualifying examination testing room not being comfortable; 

too many graduates at the same table. Concerning the oral 

examination, some graduates complained that the content of 

the examination did not coincide with their course work. 

Others said they felt the oral examination served no valid 

purpose and should be eliminated. 

For current students this question was not appropriate 

for all to respond to because many were not far enough in 
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the program. Yet this group identified as producing the 

greatest anxiety the proficiency examination followed by 

admission examination, written qualifying examination, oral 

examination, dissertation proposal and seminar, disserta-

tion research and writing, and degree plan. Current 

students experienced the greatest anxiety in the proficiency 

examination and felt that the proficiency examination should 

be eliminated from the program, or used only in the classes, 

that the admission examination should require more course 

work before it is taken, and that the Graduate Record 

Examination should be eliminated. In the qualifying exami-

nation, more time is needed during the test period. The 

proficiency examination and oral examination should be 

eliminated. 

When asked to describe the relations with the major 

advisor, 54 per cent indicated that the relationship was 

very close, 38 per cent said moderately close, and only 4 

per cent said not close. 

For current students, 47 per cent said very close, 30 

per cent moderately close, and only 5 per cent not close. 

Approximately 17 per cent did not reply to this question. 

Graduates and current students were asked to describe 

the supervision they received from their major advisor 

during their program (Table XX). As shown in Table XX, 

a large majority (90 per cent) appear satisfied with 
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TABLE XX 

SUPERVISION RECEIVED DURING PROGRAM 

Graduates Current Students 

No. O 
"O No. % 

Too much supervision 1 2 4 6.7 
Not much but sufficient 21 42 20 33.3 
Close and continuous 24 48 23 38.3 
Not much 4 8 3 5.0 

Total 50 100 50 83.3* 

*Ten current students (16.7 per cent) did not respond 

the supervision received. Some gradutes offered comments 

about difficulty between committee members and suggested 

committee members need to have more office hours. Some of 

the graduates commented about the procedures to select the 

committee. Some of them commented that the committee 

should provide more guidance and less politics. Ten (16.7 

per cent) of the current students did not respond to this 

question. 

A majority of current students (71 per cent) appeared 

satisfied with the supervision received. Three of the 

current students did not have a committee yet, and ten of 

them did not answer this question. One of the current 

students offered a comment about not getting along very 

well with his major professor and wanting to change. 
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Graduates and current students were asked their 

opinion regarding various aspects of requirements of the 

doctoral program in higher education. From Table XXI, the 

greatest satisfaction as to program requirements would 

appear to be program length {8 6 per cent), the dissertation 

(86 per cent), the difficulty of written qualifying exami-

nation (82 per cent), proficiency examination (76 per cent), 

the preparation to conduct research (72 per cent), the 

requirements in major field (70 per cent), the requirements 

in minor field (70 per cent), the admission requirement (68 

per cent), the course work overall (6 per cent), the 

required competency in statistics (60 per cent), the admis-

sion examination (56 per cent), and residency requirements 

(56 per cent). Only two areas of programs for graduates 

were rated as less than satisfactory by a majority. The 

deficiency requirements in education were satisfactory to 

38 per cent; 12 per cent thought the rquirements should 

decrease, 20 per cent thought they should increase, and 30 

per cent had no opinion. On internship or the field exper-

ience, 38 per cent rated it satisfactory, 3 2 per cent had 

no opinion, 22 per cent responded that it should increase 

and 8 per cent that it should decrease. 

Of current students on this question, the greatest 

percentage were satisfied with program requirements such as 
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preparation for research (68 per cent), the work in minor 

field {60 per cent), the sixty semester-hour minimum (60 

per cent), the dissertation requirements (60 per cent), 

course work overall (57 per cent), and admission examina-

tion (57 per cent). Responses also showed the following 

percentages: work in major field (48 per cent), admission 

requirements (43 per cent), and deficiency requirement in 

education (43 per cent). There were a high percentage who 

said program requirements should decrease in competency in 

statistics (53 per cent), proficiency examination (50 per 

cent), and residency requirement (42 per cent). There was 

only one area with a close rating percentage, difficulty of 

written exam, with 33 per cent responding satisfactory, 3 0 

per cent that difficulty should decrease, 30 per cent with 

no opinion, and 7 per cent with no answer. 

Recommendations for Improving the Program 

Graduates and current students were given an oppor-

tunity to offer their comments on the doctoral program in 

higher education at N.T.S.U. The following were selected 

comments by graduates and current students concerning the 

purpose of the doctoral program in College Teaching. 

"The required courses in College Teaching should be 

adequate." 

"They equip the candidate to teach most undergraduate 

courses, in motivation and psychology of education 
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techniques, and instill professional attitude." 

"Not possible to say, since it is not possible to 

develop ideal program with greater focus on subject field. 

"The practical knowledge of how to be professionally 

motivated in his/her area." 

"The doctoral program in College Teaching should be 

strong in the teaching field program, and there should be 

a more flexible residency requirement." 

"Discipline professionalism, to prepare better teach-

ing methods in College Teaching." 

"Teach 'surviving political maneuvers' and 'grant 

grabbing'." 

"The purpose of the program should be to produce 

marketable college teachers." 

Concerning the purposes of a major in Higher Education 

Administration, the following comments were selected as 

representative. 

"To develop competent and knowledgeable managers in 

Higher Education Administration. The program served as 

a good general background and more internship." 

"Considered ideal program, should emphasize more 

practical skills of administration experiences and better 

preparation for personnel administration, budgets, and 

source funding." 
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The recommendation of current students with College 

Teaching major: 

"The College Teaching program needs more emphasis on 

the minor area, teaching field and research and research 

methodology." 

"The doctoral program in college teaching at North 

Texas State University is satisfactory the way it is, but 

the top proficiency examination should be eliminated." 

"Provide students with methods of instruction to func-

tion in a classroom and provide students with research 

skills." 

The recommendation of current students with Higher 

Education Administration major; 

"The program in Higher Education Administration should 

have individualized plans to fit students' goals. The 

practicum should be increased and there should be a labora-

tory or training school." 

"Needs more emphasis on practical, not theoretical 

aspects." 

"Need more availability of professors, administrators 

for part-time students in late afternoon and early evening." 

"Higher Education Administration program needs to have 

procedures to prepare quality students to perform leader-

ship role and contribute to the profession, and prepare 

students to perform effectively in her/his area, need to 



79 

set tone for entire institution in managerial and instruc-

tional development." 

Graduates and current students were given an oppor-

tunity to recommend changes in the present programs in 

Higher Education at N.T.S.U. The following comments were 

selected as representative and are grouped by program parts 

or particular issues. 

Curriculum 

"Needs more courses on business management principles 

and humanities." 

"Bring in more expert classroom personnel, develop 

more relevant courses, develop more consistent procedures 

relative to dissertation." 

"Needs more courses on educational methods and tech-

niques, instructional system technology and curriculum." 

"Emphasis on professionalism and socialization." 

"Eliminate Philosophy of Education degree and reduce 

education pre-requisite." 

"Needs more courses related to College Teaching area, 

methods/procedures and strategies for implementation, 

increase use of instruction systems of technology." 

"Strengthen program in the area of financing in higher 

education administration." 

"Needs more career planning, counseling, job placement, 

job market." 
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Internship Programs 

"Needs to require internship in one or more areas. 

The degree should be more practical oriented." 

"Increase variety and time commitment in internship." 

"Needs specific publication quideline." 

Entrance Requirement 

"Stiffer requirement." 

"Not relying solely on G.R.E. scores for admission 

to the program." 

For current students responding to this question, 

there were only some recommendations which included the 

following: 

"Provide more practical experience, encourage research 

on the higher education program." 

"Some faculty need to revise their teaching style." 

"Eliminate the proficiency examination." 

"Omit foreign language from the program." 

"Relax admission requirement for all, not just for 

foreign students." 

"Some of the graduates (30 per cent) did not respond 

to this question. Graduates responded with the following 

comments: 

"The period of time for internship should be a six-

month period requirement and should be required for the 

entire program." 
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"The internship should, be strong with evaluation 

throughout; evaluation needed of institution," 

"The internship is really necessary, particularly for 

students who have no experience in teaching. It will be 

very helpful and valuable, and it should provide more 

field work set up." 

One of the graduates recommended that the internship 

should be available but not required. 

In this question with current students, their recom-

mendations were very similar with the graduates, such as: 

"The internship should be available but should not be 

required in the program." 

"The internship should be included in the program if 

the internship is individualized to meet student goals." 

"The internship should be required and the student 

should receive pay." 

"Students should work (internship) and earn and have 

directed experience rather than just knowing and submitting 

a report," 

Graduates and current students were asked, "What 

predictions would you make toward theneeds of Higher 

Education programs over the next few years?" The following 

predictions of graduates were received: 

"The education program over the next few years should 

be expanded to include theory of systems. There will be 
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fewer opportunities for employment in organization and 

administration. The education program should stress 

'quality* not 'quantity'." 

"The program should be more flexible and have fewer 

general requirements, more information and research." 

"The program should better meet the needs of candidates; 

program should be geared toward career demands; better 

counseling programs; strengthening finance in the area of 

higher education; the program will decline or at least 

remain stable." 

"In the next few years professors must have knowledge 

of data processing, knowledge on curricula development, 

give realistic picture of College Teaching, more general 

knowledge of entire field, less specialization, and 

knowledge of creative finance and legal issues." 

"The program will contain practice at applying theory 

to problems found in administration; a decline in majors 

in higher education will appear; higher education will 

develop close to elementary and secondary education." 

The predictions of current students on higher educa-

tion programs in the next few years were: 

"In the next few years the higher education programs 

will be increasing enrollment, especially for those who 

are not teachers. The program will emphasize small unit 

managers in small private institutions. The program will 
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need to improve in the area of teacher preparation and 

adopt curriculum methodology to meet the needs of a fast-

changing society. There will be more programs and alter-

native funding sources will be phased out." 

Some of current students' predictions as to negative 

factors were a decrease in the amount of higher education, 

because of decreased enrollments, lack of interest in 

research, financial aid shortage, the need for more computer 

technology in higher education, reduction in numbers of 

students due to inflation, need for professional administra-

tors, and a curriculum characterized as general education 

than as liberal education. 

Some of the current students predicted that more people 

will enroll if proficiency examinations are waived or 

eliminated. The faculty overload, when enrollment increases, 

should be eliminated. 

Graduates and current students were given an oppor-

tunity to indicate their agreements or disagreements with 

regard to fifteen statements which represented various 

issues and concerns of doctoral students and graduates. As 

shown in Table XXII, there are seven issues which appear in 

strong agreement. Most graduates indicated substantial 

agreement with the following: (1) the preparation of a 

degree plan (88 per cent), (14) a desire for a formal 

orientation for new doctoral students (86 per cent), (5) 
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the amount of emphasis on statistics and research in the 

program (78 per cent), (10 the need for prior college 

teaching experience (72 per cent), (9) the final defense 

of the dissertation (66 per cent), (4) the requirement 

of foreign language for the Ph.D. degree (66 per cent). 

There were four issues that the majority of graduates 

slightly agreed upon: (3) the deficiency requirement of 

twenty-four hours (62 per cent), (8) the requirement in 

the N.T.S.U. catalogs (58 per cent), (13) the program has 

an interdisciplinary character (56 per cent), and (6) the 

residency requirement (54 per cent). 

There were disagreements on three issues. Most 

graduates indicated substantial agreement that the Ed.D. 

degree (15) is equally acceptable as the Ph.D. (64 per 

cent)—only 34 per cent disagreed; (12) present admission 

standards to the program (54 per cent)—only 36 per cent 

agreed? and (7) present counseling and advice at the 

beginning of the program (48 per cent), 46 per cent in 

agreement and 6 per cent no opinion. 

On one issue the no opinion response was the majority 

opinion: (11) internship gives student practical exper-

ience—no opinion (58 per cent), strongly agree and agree 

(30 per cent), and disagree and strongly disagree (12 per 

cent) . 
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For current students who reacted to the fifteen issue 

statements, there were four issues on which most current 

students indicated substantial agreement: (14) a desire 

for a formal orientation for new doctoral students (83 per 

cent), (1) the preparation of a degree plan (78 per cent), 

(10) the need for prior college teaching experience (73 

per cent), and (13) the program has an interdisciplinary 

character (68 per cent). 

The four close issues that current students agreed 

upon were (2) course study in the program (63 per cent), 

(12) present admission standards to the program (57 per 

cent), (5) the amount of emphasis on statistics and 

research in the program (57 per cent),and the last one 

(3) the deficiency requirement for twenty-four hours (55 

per cent). 

Current students indicated substantial dissatisfaction 

with the following issues: (6) the residency requirement, 

48 per cent in disagreement and 42 per cent in agreement; 

(4) the requirement of foreign language for the Ph.D. 

degree, 53 per cent in disagreement and 40 per cent in 

agreement; and (15) the Ed.D. degree is equally acceptable 

as the Ph.D., 48 per cent in disagreement and 45 per cent 

in agreement. 

There were two issues on which current students were 

almost evenly divided between satisfactory and unsatisfactory. 

The issues were (8) the degree requirements in the N.T.S.U. 
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catalogs, 47 per csnt in agreement and 4 3 per cent in dis~ 

agreement, and (7) counseling and advice at the beginning 

of the program, 47 per cent in agreement and 43 per cent 

in disagreement. 

There were two issues on which the majority of the 

current students had no opinion-. (9) the final defense of 

dissertation (67 per cent), with only 23 per cent agreeing 

and 10 per cent disagreeing, and (11) internship gives 

student practical experience (47 per cent), with only 37 

per cent agreeing and 17 per cent disagreeing. 

The last two issues (9 and 11) had a high percentage 

of no opinion because most current students had not had 

the final defense of the dissertation and had not had an 

internship. 

Research Question 1 

The Strengths and Weaknesses of[ the Program 
as identified by Graduates and 

Current Students 

Table XVII shows opinions concerning the professional 

competency gained during the program. The graduates who 

majored in Higher Education reacted to the sixteen items. 

Each item was rated satisfactory except for the items 

teaching method and institutional development, which were 

rated slightly between satisfactory and unsatisfactory. 

For the graduates who majored in College Teaching, 

two items receiving an overall rating of only adequate were 
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personnel management and teaching methods. The only 

program weakness was the item finance. 

For current students majoring in Higher Education, all 

items were rated as strengths. For graduates who majored 

in College Teaching, there were three items rated as 

weaknesses: finance, student personnel service, and teach-

ing methods. There were two items divided equally between 

strengths and weaknesses: community college and personnel 

management. Three items were rated slightly between 

strength and weakness: history and philosophy of education, 

concept of higher education, and academic program. Both 

groups had the same opinion of dissatisfaction for the N.T. 

program in the areas of finance of higher education and 

teaching methods. 

Table XIX shows the value of the program parts. 

Graduates and current students rated most program parts 

as either of great value or some value. Large percentages 

of both groups said the teaching assistant, research 

assistant, residency, and internship were not applicable. 

As seen in Table XX, concerning supervision received 

during the program, both groups were satisfied with the 

N.T.S.U. doctoral program. 

Table XVI shows the degree of satisfaction with the 

program. Availability of financial aid was the only item 

which less than a majority of graduates and current students 

rated as satisfactory. 
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For the "most valuable courses in the program," gradu-

ates first choice of valuable courses were EDUC 601, 

Statistics for Educational Research; EDHE 660, Seminar in 

College Student Personnel Work; and EDHE 67 0, The Role of 

Higher Education in Democracy. The second most valuable 

courses were EDUC 600, Methods of Educational Research; 

EDHE 671, General Administration in Higher Education; EDHE 

67 2, Academic Administration in Higher Education, EDHE 6 05, 

Improvement of College Teaching; and EDHE 666, Seminar in 

College Student Personnel Work. 

For current students, the first most valuable courses 

were EDHE 672, Academic Administration in Higher Education; 

EDHE 605, Improvement of College Teaching; and EDHE 671, 

General Administration in Higher Education. The second 

most valuable courses for current students were EDHE 672, 

Academic Administration in Higher Education; EDHE 674, 

Planning and Analytical Systems in Higher Education; EDHE 

67 0, The Role of Higher Education in Democracy; and EDHE 

606, Current Practices and Problems in Teaching Education. 

For the "least valuable courses in the program," most 

of the graduates and current students did not respond on 

this particular item on the questionnaire, but some did. 

This made the results confusing because while some students 

stated that a specific course was valuable, other students 

stated that course was the least valuable. Courses listed 

as the least valuable courses for graduates were EDHE 605, 
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Improvement of College Teaching, and EDUC 600, Methods of 

Educational Research. The second of the least valuable 

courses listed were EDUC 580, Studies in Education, and 

EDHE 670, The Role of Higher Education in Democracy. 

For current students,the least valuable courses were 

EDUC 600, Methods of Educational Research? EDHE 670, 

The Role of Higher Education in Democracy; and EDUC 521, 

Educational Statistics. The second listed least valuable 

courses were EDUC 601, Statistics for Educational Research; 

EDUC 600, Methods of Educational Research; and EDHE 673, 

Organization and Administration of Student Development 

Services. 

The courses which would have been most desirable in 

view of career plans that were not available for graduates 

who majored in Higher Education were as follows: legal 

aspects of higher education, information systems, finance 

of higher education, and administrative management. Gradu-

ates who majored in College Teaching desired courses in 

education methods and techniques and psychology of the 

college student. 

Current students who majored in Higher Education 

desired courses in the administrative task area and 

curriculum. Current students who majored in College Teach-

ing desired courses in psychology of the college student 

and educational methods and techniques. Graduates and 
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current students who majored in College Teaching desired 

courses in the same areas but graduates and current students 

who majored in Higher Education desired courses in different 

areas. 

For the question concerning the major steps in the 

programs that created the greatest anxiety, graduates had 

great anxiety on the qualifying examination, oral qualify-

ing examination, dissertatin proposal seminar, and 

dissertation research and writing, but current students 

had the greatest anxiety on the proficiency examination, 

admission examination, and qualifying examination. 

Research Question 2 

The Reation of Two Groups to 
Program 

Some of the reactions to the program were mentioned 

in the first research question. The reactions to the 

issues on the fifteen items for graduates and current 

students are shown in Table XXII, 

For the graduates' reaction to issues, there were 

eight items ranked in agreement: (1) the preparation of 

degree plan (8 8 per cent), (14) a formal orientation for 

new doctoral students (8 6 per cent), (5) the amount of 

emphasis on statistics and research in the program (78 per 

cent), (10) teaching experience on the college level (72 

per cent), (2) the course study response to student needs 
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(66 per cent), (9) the final defense of dissertation (66 

per cent), and (3) twenty-four hours in education require-

ment (62 per cent). There were three items rated slightly 

between satisfactory and unsatisfactory: (8) the graduate 

information in N.T.S.U, catalog (58 per cent), (13) the 

interdisciplinary character of the program (56 per cent), 

and (6) the residency requirement (54 per cent). 

There were only five items concerning which current 

students were in substantial agreement: (14) a formal 

orientation for new doctoral students (83 per cent), (1) 

the preparation of degree plan (78 per cent), (10) teaching 

experience at college level (73 per cent), (13) the program 

has an interdisciplinary character (68 per cent), and (2) 

the course study in the program (63 per cent). There were 

only three items concerning which current students were 

marginally in agreement: (5) the amount of emphasis on 

statistics and research (57 per cent), (12) the admission 

standards to the programs (57 per cent), and (3) the require-

ment of twenty-four hours in education (55 per cent). 

When looking at the two groups reaction together, 

there were three items on which the graduates and current 

students responded differently: (4) foreign language 

requirement, graduates generally agreed but current students 

disagreed; (6) the residency requirement, graduates agreed 

but current students disagreed; and (12) the admission 
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standard to the program, current students were in agreement 

but graduates disagreed. The other items not previously 

discussed drew similar reactions from the two groups. 

The only item a majority of current students disagreed 

with concerned the foreign language requirement. 

Research Question 3 

Responses of the Graduates Compared to Responses 
of Graduates in Brice's Study 

The data comparing the two surveys are shown in Tables 

XXIII through XLIV. 

As shown in Table XXIII, "Annual Salary Range," on 

the first level, the salary under $10,0 00, there were no 

differences, but on the level of $10,000 to 14,999, 

$15,000 to 19,999, and %20,000 up, there were differences. 

TABLE XXIII 

ANNUAL SALARY RANGE 

Salary Range 
Brice Graduated 

Salary Range 
No o, 

"o No. % 

Under $10,0 00 
$10,000-14,999 
$15,000-19,999 
$20,000 up 

1 
37 
26 
5 

1 
54 
38 
7 

0 
5 

11 
34 

0 
10 
22 
68 

Total 69 100 50 100 
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The majority from Brice's responses were $10,000 to 14,999 

(54 per cent), followed by $15,000 to 19,999 (38 per cent), 

and $20,000 up (7 per cent). When graduates' responses are 

examined, the majority of the group were $20,000 up (68 

per cent), followed by $15,000 to 19,999 (22 per cent), and 

$10,000 to 14,999 (10 per cent). Although recent graduates 

are receiving a higher number of dollars in salary, most are 

probably making less than their 1974 counterparts because 

of increases in the cost of living. 

From Table XXIV, "Important Source of Income," the 

results from Brice's responses and graduates' responses, 

only one item is similar, and that item is the source from 

the G.I. Bill. Other items are different. The largest 

number from Brice's is assistantship (30.4 per cent), 

followed by spouse's employment (24.6 per cent), outside 

job (15.9 per cent), savings and grant or scholarship (10.1 

per cent), and the last is G.I. Bill (5.8 per cent). On 

the graduate responses, the largest group reported outside 

job (46 per cent), followed by savings (16 per cent), G.I. 

Bill and assistantship (12 per cent each), spouse's employ-

ment and other source of income (6 per cent each), and 

grant or scholarship (2 per cent). It appears that after 

1974 N.T.S.U. doctoral students had jobs outside the uni-

versity much more so than doctoral students before 1974. 
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IMPORTANT SOURCE OF INCOME 
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Source of Income 
Brice Graduated 

Source of Income 
No. % No. Q. "6 

Assistantship 21 30. .4 6 12 
G.I. Bill 4 5. ,8 6 12 
Outside job 11 15. .9 23 46 
Savings 7 10. .1 8 16 
Grant or scholarship 7 10. .1 1 2 
Spouse 1s employment 17 24. .6 3 6 
Other 0 0 . .0 3 6 

Total 67 96, ,9 50 100 

As shown in Table XXV, "Values of Program Parts," there 

were only two items which have differing responses from 

Brice1s and graduates--the items of residency and teaching 

assistantships. Brice's responses on the residency were of 

great or some value (79 per cent), of little value (15 per 

cent), and inapplicable (6 per cent). On the graduates' 

responses, 44 per cent said that the residency was of great or 

some value, 3.8 per cent said that it was of little value, and 18 

per cent marked inapplicable. Dissatisfaction with the 

residency requirement may be related to the fact that 4 6 

per cent of graduates rely on an outside job as an impor-

tant source of income. Without a residency requirement 

students could both work at an outside job and continue 

school with less difficulties. 
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On the other item, teaching assistantships, in Brice's 

study responses were either of great or some value for 48 

per cent and not applicable for 47 per cent. Twenty-four 

per cent of graduates found teaching assistantships to be 

of either great or some value and 7 0 per cent found the 

question to be inapplicable. It appears that fewer recent 

graduates find teaching assistantships to be of value; this 

finding may be related to the general trend of graduates to 

rely on full-time outside employment for income. 

Responses to the "Reaction to Issues" questions, shown 

in Table XXVI, showed few significant changes from the 1974 

to the 198 0 group. Graduates between 1974 and 1980 were 

more strongly in agreement than earlier graduates with the 

statements "Students have sufficient voice in the prepara-

tion of their degree plan" and "The course of study is 

individualized to student needs and goals." The percentages 

of graduates either agreeing or strongly agreeing rose from 

64 per cent in 197 4 to 88 per cent in 198 0 in response to 

the first statement and from 51 per cent to 64 per cent in 

response to the second statement. 

Recent graduates also were in more agreement than 

previous graduates to the statement "The final defense of 

the dissertation was a rigorous learning experience." 

Numbers who either agreed or strongly agreed rose from 41 

per cent to 66 per cent. 
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A comparison indicates recent graduates are less 

satisfied than earlier graduates with the residency 

requirement, admission requirements, and the acceptability 

of the Ed.D. degree in comparison to the Ph.D. degree. 

Agreement with the statement "The residency requirement is 

a valuable part of the program and contributes positively 

toward the educational experience" dropped from 7 9 per cent 

to 54 per cent. 

Goncerning admissions requirements, only 36 per cent 

of recent graduates compared to 52 per cent of graduates 

before 1974 agreed or strongly agreed with the statement 

"The admission standards to the program are sufficiently 

high to ensure that only qualified students are admitted." 

Graduates between 1974 and 1980 also perceived less pres-

tige in the Ed.D. degree than the Ph.D. degree when compared 

to the responses from the Brice study. In 1980, 64 per 

cent either disagreed or strongly disagreed with the state-

ment, "The Ed.D. degree is equally acceptable as the Ph.D. 

degree," compared to 47 per cent disagreeing in 1974. 

Research Question 4 

Recommendations Regarding Program Changes 
from Brice's and Graduates' Responses 

Recommendations regarding program changes from both 

Brice's and graduates' responses were similar in most 

areas. 
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College Teaching 

The recommendations from Brice's study emphasized 

preparing the student to be a good teacher in both human 

development and techniques. Graduates gave similar recom-

mendations but added the need for more course work concern-

ing the problems in obtaining and maintaining employment. 

Higher Education 

The recommendation from Brice's study emphasized the 

job market and more administrative skills, fiscal, person-

nel management, fund raising, etc., and preparation of 

strategies. Recent graduates gave similar recommendations. 

Graduates recommended more emphasis on practical experience 

and general background by developing complementary and 

knowledgeable managers to work in Higher Education. 

On the program changes and practical experience, i.e., 

field work, internship, practicum recommendation, subjects 

from both studies gave the following recommendations: 

Residency Requirement 

Both groups have different recommendations since the 

time and situations are different. Recommendations from 

Brice's study called for a need for more requirements by 

scheduling for full-time day students, but the recommenda-

tion of recent graduates was to decrease residency require-

ments and be more flexible. 



103 

Individualized Program 

Brice's study recommended allowing greater student 

participation in design of program, more flexibility in 

choice of course work from the Education Department, more 

realistic policy on deficiency requirement, and improvement 

of curriculum, but no mention from graduate students was 

made in this category. 

Internship 

Both groups' recommendations were very similar for 

requirements in major areas and demonstration of teaching 

ability. The recommendation of the graduates was to 

require internship in all programs, to evaluate interns 

to use a six-month period instead of a four-month period 

for the internship. 

Dissertation 

The graduates recommend (1) committee members be more 

available, especially in the evenings, (2) more freedom for 

students to select committee members and have them available 

more often, and (3) consistent procedures for the committee 

as a whole relative to the dissertation. Brice's study 

recommended reducing the size of the committee to three and 

students pursuing a special project in lieu of the disserta-

tion. 

Entrance Requirement 

Both groups had the same recommendation regarding 

G.R.E. scores concerning the admission examination, but not 
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relying solely on G.R.E. scores. Brice's study recommended 

adding more requirements in order to get better students. 

Curriculum 

Both groups had the same recommendations for more 

courses in educational methods and techniques, instructional 

technology and curriculum, career planning, counseling and 

job placement, job market, finance in Higher Education, 

business management principles, psychology of college stu-

dent, and teaching methods. Both groups had some differences 

regarding curriculum. Brice's study recommended substituting 

data processing and statistics for foreign latnguage, and 

graduates recommended deleting the proficiency examinations 

from N.T.S.U. doctoral program. 

General 

Brice's study recommended the printing of a handbook 

in detail on what is involved in the N.T.S.U. doctoral pro-

grams, and both groups had some recommendations of the need 

to offer more financial aid. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND 

RECOMMENDATIONS 

Graduates and students of the doctoral program in 

Higher Education, Division of Higher Education, North Texas 

State University, were selected as subjects for an evalua-

tion of the program. To appraise the effectiveness of the 

program, the evaluation attempted to answer the following 

questions: 

1. Do graduate and doctoral students identify any 

specific strengths or weaknesses in the program? 

2. Are the ratings of the program by graduates and 

doctoral students similar? 

3. Do the responses of the sample differ from those 

collected by Brice? 

4. Can specific recommendations regarding program 

changes or improvements be made on the basis of the 

responses and their comparison to those of Brice? 

The questionnaire developed by Brice (1974) and used 

in the previous study was used as the data-gathering instru-

ment. The questionnaire was mailed to graduates in 

December 1980 and a follow-up letter was mailed in March 

105 
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1981 to those non-respondents who could be identified. Of 

the graduates who received the questionnaire, a total of 

fifty (70 per cent) responded. 

The doctoral candidates were given the questionnaire in 

November 198 0 during a class session, and either completed 

the questionnaire in class or returned it the following 

class session. Of the eighty-five doctoral candidates who 

received the questionnaire, sixty (70 per cent) responded. 

Summary of the Study 

The data were tabulated and tables were made from the 

data for comparison, analysis, and interpretation. 

Background and Personal Status 

1. Most of the graduates were male (70 per cent), and 

a majority (65 per cent) received the degree; of Doctor of 

Philosophy. In the previous study, 67 per cent received the 

degree of Doctor of Education. Most (67 per cent) of the 

doctoral candidates were male,and the majority (77 per cent) 

planned to receive the degree of Doctor of Philosophy in 

1980 and 1982. 

2. Graduates of the program, on the average, were older 

than the previous group. Only 34 per cent were under age 

forty, compared to the previous study where 6 6 per cent 

were under forty. 

3. Similar to the findings of the previous study, both 

graduates and doctoral candidates representee! a variety of 
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disciplines, with no single teaching field dominantly 

represented. 

4. Graduates of both the previous and the present 

study received the master's degree in the southwest from 

institutions other than N.T.S.U. A majority of the doc-

toral candidates received the master's degree from 

N.T.S.U.; a wide variety of other schools in the southwest 

were represented. 

Present Career Status 

1. Almost all of these graduates were teachers, about 

half in four-year colleges and universities. Most received 

salaries of $20,000 and up; in contrast, most graduates in 

the Brice study were in the $10,000-$19,999 salary range. 

Doctoral candidates reported a wide range of employment, 

with one-fourth holding other jobs outside the education 

field, one-third employed in four-year colleges or univer-

sities, about one-fourth in community colleges, and one-

tenth in elementary and secondary schools. 

Experiences at N.T.S.U. 

1. A majority of graduates (58 per cent) rated the 

program above average or outstanding when compared to pro-

grams in most graduate schools in the United States. Most 

would again choose N.T.S.U. if they were starting a doctoral 

program in higher education. Brice's study indicated most 
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graduates ("76 per cent) rated, the program above average or 

outstanding and would again choose N.T.S.U. 

2. Graduates of both the previous and the present 

study and doctoral candidates first learned of the program 

from a variety of sources, with none being dominant. 

3. Significant influences on graduates choice of 

N.T.S.U, were location and low cost. In contrast, graduates 

from the Brice study most often selected as influences 

location and reputation of the department and individual 

professors. Doctoral candidates reported the most signifi-

cant influences on their choice of N.T.S.U. were location 

and professors' reputation. 

4. Similar to the finding of the previous study, very 

few graduates and doctoral students had changed from another 

program to the N.T.S.U. program, and almost all felt pre-

pared for their professional duties, 

5. The largest group of graduates and doctoral stu-

dents rated outside employment as an important source of 

income while in the program, as compared to Brice's study 

where graduates rated assistantships and spouses' employ-

ment as important sources of income. 

6. Morale of students while in the program was 

generally high for graduates of both the previous and 

present study; morale ratings were widely distributed for 

the doctoral students. 
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7. All subjects from previous and present studies 

indicated they were satisfied with the N.T.S.U. Library. 

8. All subjects were generally satisfied with the 

program component and the qualifications of faculty. 

Curriculum 

1. All subjects felt professionally competent and 

found the program curriculum to be appropriate. 

2. Research and study of statistics were important 

program requirements for graduates in both the previous and 

the present study. Doctoral candidates rated research as 

an important requirement, but gave lesser importance to the 

statistic component. 

3. All subjects believed the dissertation should be 

both a contribution to knowledge and research training for 

the individual. 

Structure and Procedures 

1. A valuable relationship existed between doctoral 

students and their major advisors for the three groups of 

subjects studied. 

2. Course work was highly valued by graduates and 

independent reading by doctoral students. 

3. The residency requirement was considered of little 

value by many graduates and doctoral students; graduates 

from the Brice study found the residency requirement to be 

valuable. 
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4. Most graduates and doctoral students reported they 

received close and continuous supervision or sufficient 

supervision from major professors. Brice's graduates also 

were satisfied with the supervision they received. 

5. The major program requirements, sixty semester-

hour minimum, written and qualifying exams, and dissertation 

were found satisfactory in their present form in both 

Brice's and the present studies. Graduates were also satis-

fied with the proficiency examination in its present form. 

Doctoral students were satisfied with the sixty semester-

hour minimum, dissertation preparation for research, and 

work in minor field requirements, but felt that the resi-

dency, competency in statistics, and profiency examination 

requirements should be decreased. 

Reaction to Issues 

1. Graduates strongly agreed that there should be a 

formal orientation for new doctoral students, that the 

foreign language requirement should be retained for the 

Ph.D. degree, that doctoral students in higher education 

should have some teaching experience at the college level, 

and that students should have sufficient voice in the prepar-

ation of their degree plans. Br ice ' sfindings indicated that 

graduates were satisfied with the foreign language require-

ments, the emphasis on statistics and research, residency 

requirements and the need for prior college-teaching 
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experience. Doctoral students strongly agreed on the need 

for a formal oriengation for new doctorate students, a 

requirement for prior college teaching experience, involve-

ment in their degree plan preparation, and the importance 

of individualized study based on the students' needs and 

goals. 

2. There is wide disagreement among graduates concern-

ing the acceptability of the Ed.D. compared to the Ph.D., 

whether the program is individualized in nature, and the 

value of the residency requirement as part of the program. 

Brice's findings indicated graduates disagreed on whether 

the program was individualized in nature, the appropriate-

ness of initial counseling, the usefulness of the internship, 

and the acceptability of the Ed.D. compared to the Ph.D. 

Doctoral students were in disagreement concerning 

appropriate statistics and research requirements, value of 

the residency requirement, usefulness of initial counseling, 

and the acceptability of the Ed.D. compared to the Ph.D. 

Conclusions 

1. The average age of doctoral graduates appears to 

be increasing. This trend may be the result of increasing 

pressures in the work place for teachers and administrators 

to hold the terminal degree. 

2. The doctoral program is producing graduates who 

have marketable skills, who are satisfied with their 
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professional preparation, and who are successfully pursuing 

careers in higher education. 

3. Average salaries of graduates have increased sub-

stantially since 1974, but probably have decreased in terms 

of buying power. 

4. More graduates are employed in technical and sup-

port functions in all levels of education. This trend 

reflects the growing areas of specialization within the 

field of education. 

5. N.T.S.U.'s location and low cost were rated as 

important influences on students' choices of the university. 

The importance of location and the increasing average age of 

students may indicate more students wish to continue their 

education as inexpensively as possible while maintaining 

full-time employment in the area. This conclusion is 

further confirmed by numbers of graduates who identified 

outside employment rather than assistantships or spouse's 

income as an important source of income, 

6. Many of the subjects, particularly among graduate 

students, feel that the requirements for residency, statis-

tics competency, and the proficiency exam should be 

decreased. Since more students are holding full-time 

employment, the residency requirement may meet increasing 

resistance among students. 
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Recommendations 

1. Continued emphasis should be placed on the prepar-

ation of college teachers and administrators (in addition 

to the traditional research emphasis). 

2. Consideration should be given to creating a 

course, or modifying an existing course, to deal with 

personal and professional problems and concerns of college 

teachers, particularly in the areas of job selection and 

security. 

3. Internships for college teaching majors supervised 

and critiqued by the faculty should be continued. 

4. The residency, statistics, and research require-

ments should be re-evaluated. 

5. There should be an intensification of formal 

orientation for new doctoral students. The orientation 

might include an informal social event for students and 

the College of Education faculty. 

6. There should be more opportunity for social 

contact between faculty and students. 

7. More courses should be offered that are relevant 

to the changing structure of present day educational 

systems and modern society; more emphasis should be placed 

on technological and scientific changes rather than the 

traditional liberal arts studies. 



114 

8. The frequency of offerings of required courses 

should be increased. 

Recommendations for Research 

1. After an appropriate number of years, perhaps five 

to ten, replication of this study should be undertaken. 

Such a study should consider any changes in components or 

objectives of the program and could be used as a basis for 

periodic evaluation and feedback. 

2. A similar study could be conducted using a differ-

ent population and a different approach to program evalua-

tion. The population would be the graduates' employers or 

immediate supervisors; the approach would be to evaluate 

graduates through performance appraisals. A study of this 

nature should be limited to graduates whose employment is 

similar, e.g., community college teacher, so that compar-

able competencies could be evaluated. 

3. A comparative study could be made of the perfor-

mance of N.T.S.U. graduates and graduates of similar pro-

grams at other institutions. 

4. A comparative study using a different methodology 

could be conducted. 
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APPENDIX A 

November 5, 1980 

Dear Current Student: 

Soonthorn Maneenil is seeking information from you 
concerning the doctoral programs in Higher Education and 
College Teaching. Would you please respond to the 
attached materials? You shall remain anonymous in the 
study. 

Thank you, 

Bill Miller, Chairman 
Division of Higher 
Education 

jm 

Attachment 
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APPENDIX B 

Dear Sir: 

I am a graduate student in Higher Education at North 
Texas State University completing work for the doctoral 
degree. I am conducting a study on the Doctoral Program 
in Higher Education at North Texas State University to 
see what changes or improvement there have been in Higher 
Education and College Teaching at North Texas State Univer-
sity from 1974, when a similar study was done by Brice, to 
the present. 

I will be very appreciative for your cooperation in 
completing this questionnaire. A postage paid envelope 
is included to return the questionnaire at your soonest 
possible convenience. 

Thank you for your attention. 

Sincerely, 

IU- - ' 
<..y * i . 

Soonthorn Maneenil 
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QUESTIONNAIRE 

THE DOCTORAL PROGRAM IN HIGHER EDUCATION 
NORTH TEXAS STATE UNIVERSITY 

A. BACKGROUND, PRESENT STATUS, AND CAREER PLANS 

1. Sex: Male Female 

2. Age group: 
20-29 ; 30-39 ; 40-49 ; 50-59 ; 60 and 
over 

3. Status in the program 
a. Expected date of graduation 
b. Number of semester hours completed in the program 

c. Admissions Exam completed: yes no 
d. All course work completed: yes no 
e. Qualifying Exams completed: yes no" 
f. Enrolled this semester in [courses] 

Not enrolled this semester 

Present employment: 

Four-year college or university: 
Teacher 
Dean 
Department Chairman 
Other Administrator 
Other (Specify) 

Community college: 
Teacher 
Department Chairman 
Other Administrator 
Other (Specify) 

Elementary and secondary schools 
Administrator 
Teacher 

Other employment (Specify) 

Unemployed ; Full-time student: yes no 

Annual salary range: 
Under $19,000 
$10-14,999 
$15-19,999 
$20,000 and over 
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6. Major of doctor's degree: 
• College Teaching : Teaching Field 
Higher Education Administration : Minor 

Related field (if any) ~ 
Major of Master's degree 
Institution granting Master's degree 

7. What degree will you receive? Ed.D. Ph.D. 

8. How did you become aware of the doctoral program at 
NTSU, i.e., how did this particular program first 
come to your attention? (Please check one.) 

Previously attended NTSU and knew of the program 
Heard of program from colleague(s) 
Searched and found program from catalogs, bro-
chures , etc. 
Program was recommended by professor(s) at another 
school 
Other (Specify) 

What most influenced your choice of NTSU? (Please 
check one.) 

Location; Low cost; Reputation of depart-
ment; Reputation of individual professor(s); 

Prestige of NTSU; Availability of financial 
support; Other (Specify) 

10. Did you change your major from another doctoral pro-
gram to this one? If yes, why? 

11. Do you think you should have chosen a major other than 
College Teaching or Higher Education Administration? 
Why? 

12. Do you have or anticipate having professional duties 
for which you think you are unprepared? If yes, what 
are these duties? 

B. EXPERIENCE IN THE DOCTORAL PROGRAM AT NTSU 

13. Please rank in order the following possible sources of 
your income during your residency for the doctorate 
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in order of their importance to you. 
Assistantship at NTSU; GI Bill; Employ-

ment outside NTSU; Savings; Grant or Scholar-
ship; Spouse's employment; Other (Specify) 

14. How would you describe the morale of your fellow stu-
dents as you worked toward the doctorate? 

Usually high; Consistently low; Fluctuated 
between high and low; No opinion 

15. If you were starting your doctoral program over again, 
would you choose NTSU? Yes No 
If no, what other institution would you choose? 

Why? 

16. Do you think there was sufficient student-faculty in-
teraction outside the classroom? Yes No 
If no, what suggestions would you offer to facilitate 
student-faculty interaction? 

17. Based on your acquaintance with persons from Higher 
Education programs at other institutions, do you rate 
the program at NTSU: Outstanding; Above aver-
age; Average; No opinion 
In responding to the above question, what other insti-
tutions did you consider in comparison? 

18. What has been the adequacy of the NTSU library as it 
applied to your dissertation? 

Excellent; Adequate; Inadequate 

19. Please evaluate the adequacy of the NTSU library as 
it pertained to your study. (Please circle the num-
ber corresponding to your choice.) 

Excellent Adequate Inadequate 
a. Book collection 1 2 3 
b. Periodicals, Journals 1 2 3 
c. Special materials— 

films, microfilms, 
special collections 1 2 3 

d. Research materials 1 2 3 
e. General library ser-

vices, hours, staff 
assistance, etc. 1 2 3 

f. Other (Specify) 
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20. Do you consider the amount of time it will take you 
to get the doctorate to be: About right; 
Too long; Too short. Comments: 

C. CURRICULUM, STRUCTURE, AND PROCEDURES IN THE PROGRAM 

21. What is your opinion of the professional competency 
you are gaining in the following areas during your 
programs? (Please circle the number of your choice.) 

c 

a) +J 

3 
tr> C 
•H 

0 n (0 u 0 a) o CO 
•M 0 0 •H 
CO u < P4 £ 

a. General administration of 
higher education 1 2 3 4 5 

b. Academic administration of 
higher education 1 2 3 4 5 

c. Finance of higher education 1 2 3 4 5 
d. Educational research 1 2 3 4 5 
0 • Statistics 1 2 3 4 5 
f. Community college 1 2 3 4 5 
g- History and philosophy of 

education 1 2 3 4 5 
h. Concepts of higher education 1 2 3 4 5 
i. Personnel management in higher 

education 1 2 3 4 5 
j • Student personnel service 1 2 3 4 5 
k. Teaching methods 1 2 3 4 5 
1. Improvement of teaching 1 2 3 4 5 
m. Academic programs 1 2 3 4 5 
n. Curriculum 1 2 3 4 5 
o. Planning and management 

systems 1 2 3 4 5 
P- Institutional development 1 2 3 4 5 
q- Other 1 2 3 4 5 
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22. How do you value the following parts of your doctoral 
program at NTSU? (Please circle the number of your 
choice.) 

a. Course work 
b. Independent reading 
c. Relations with major professor 
d. Relations with other faculty 
e. Relations with fellow students 
f. Teaching assistant 
g. Research assistant 
h. Preparation for qualifying exam 
i. Dissertation 
j. Residency 
k. Internship 
1. Other 

23. What were the most valuable courses in your program? 
(Please list two, by number, title, or brief descrip-
tion in descending order of value to you.) 
1st 
2nd 
Why were these courses valuable to you? 

(1) 
Q) 3 a) 
3 CD rH rH 
rH 3 fd 
fd 1—1 > fd 
> fd o 

> <D +> i—1 rH 
fd a) +J a, 
<D e +J Oi u 0 •H 
tn m i—1 •p 
M-l M-l M-l 0 o o o S3 

1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 

24. What were the least valuable courses in your program? 
1st 
2nd 
Why? 

25. Regarding the nature of courses in your program, what 
kind of courses would have been most desirable in view 
of your career plans that were not available? (Please 
rank 1-2-3, etc.) 

College Teaching Majors: 
Educational methods and techniques 
Instructional systems technology 
Psychology of college students 
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_Curriculum (Junior and Senior College) 
History of education 
Sociology of education 
Educational psychology 
Other (Specify) 

Higher Education Administration Majors: 
Administrative task areas 
Curriculum 
Finance of higher education 
Organization and organization theory 
Business management 
_Legal aspects of higher education 
_Community relations and fund—raising 
_Administrative theory 
_Personnel management in higher education 
_Information systems 
_Administrative management 
_Other (Specify) 

26. Of the following major steps in your program, with 
which did you experience greatest anxiety? 

Admission examination 
Proficiency examination 
_Written qualifying exams 
Oral qualifying exams 
_Selection of dissertation topic 
Dissertation proposal seminar 
Dissertation research and writing 
Other (Specify) 

Concerning the above question, why was this particu-
larly difficult for you? 

If this could be made less difficult, how? 

27. How would you describe your relations with your major 
advisor? 

Very close relationship; Moderately close; 
Not close 

28. How would you describe the counseling you received 
from your major advisor? 

T o° m u ch supervision; Not much, but sufficient 
for my purposes; Close and continuous supervision; 

Not enough supervision 
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29. What should be the purpose and emphasis of the 
dis sertation? 

Primarily a contribution to knowledge 
Primarily research experience for the individual 
Both equally 

Comments: 

30. What is your opinion concerning the following aspects 
of the doctoral program in higher education at NTSU? 
(Please circle the number of your choice.) 

a. Course work overall 
b. Admission requirements 
c. Requirements in major field 
d. Preparation to conduct research 
e. Requirements in minor field 
f. Residency requirements 
g. Required competency in 

statistics 
h. Deficiency requirements in 

education 
i. Internship, i.e. field 

experience 
j. Sixty semester-hour minimum 
k. Dissertation requirements 
1. Admission examination 
m. Proficiency examination 
n. Difficulty of written qualify-

ing exam 
o. Other 

co 
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1 2 3 4 

1 2 3 4 

1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 

1 2 3 4 
1 2 3 4 
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31. Please indicate your satisfaction with the following 
items as they pertain to your program. (Please 
circle the number of your choice.) 

>1 
o 

a. Quality of instruction 
b. Qualifications of faculty 
c. Availability of faculty for 

counseling 
d. Variety of course offerings 
e. Procedures for selection of 

major advisor 
f. Procedures for selection of 

committee 
g. Procedures for preparation of 

degree plan 
h. Opportunity for social con-

tact with faculty 
i. Opportunity for social con-

tact with students 
j. Availability of financial aid 
k. Frequency of offerings of 

required courses 
1. Other (Specify) 

-P >i o 
nJ 0 m -P 
W u -p •H 0 c -P a) m •H 
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1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
Comments: 

D. RECOMMENDATIONS FOR THE DOCTORAL PROGRAM IN HIGHER EDUCA-
TION AT NORTH TEXAS STATE UNIVERSITY 

32. What would be the purposes and characteristics of an 
ideal doctoral program in: 
College Teaching? 
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Higher Education Administration? 

33. What changes in the program as it presently is at 
NTSU would you recommend? 

34. What recommendations can you give on practical ex-
perience, i.e., field work, internship, practicum 
(should it be included as a class requirement in 
higher education administration and college teach-
ing?) 
Comments: 

35. What predictions would you make toward the needs of 
Higher Education programs over the next few years? 

E. GRADUATE'S REACTION TO ISSUES 

The following statements were formulated to reflect the 
variety of opinions usually heard concerning aspects of 
the doctoral program in Higher Education at North Texas 
State University. What is your reaction to these state-
ments? (Please circle the number of your choice.) 
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1. Students have sufficient voice in 
the preparation of their degree 
plan. 1 2 3 4 5 

2. The course of study in the program 
is individualized to student needs 
and goals. 1 2 3 4 5 

3. The deficiency requirement of 
twenty-four hours in education 
is appropriate. 1 2 3 4 5 

4. The foreign language requirement 
should be retained for the Ph.D. 
degree. 1 2 3 4 5 

5. The amount of emphasis on statis-
tics and research in the program 
is appropriate. 1 2 3 4 5 

6. The residency requirement is a 
valuable part of the program and 
contributes positively toward 
the educational experience. 1 2 3 4 5 

7. Students receive appropriate 
counseling and advice at the be-
ginning of their program. 1 2 3 4 5 

8. There is adequate information 
concerning the program and its 
requirements in the NTSU catalogs. 1 2 3 4 5 

9. The final defense of the disser-
tation was a rigorous learning 
experience. 1 2 3 4 5 

10. A doctoral student in Higher 
Education should have some 
teaching experience at the 
College level. 1 2 3 4 5 

11. The internship is well utilized 
and gives the student practical 
experiences. 1 2 ^ 4 r 
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12. The admission standards to the 
program are sufficiently high 
to ensure that only qualified 
students are admitted. 1 2 

13. The program has an interdisciplin-
ary character that gives a valuable 
breadth to the student. 1 2 

14. There should be a formal orienta-
tion for new doctoral students to 
better acquaint them with the 
faculty, and what is expected of 
them as students. 1 2 

15. The Ed.D. degree is equally 
acceptable as the Ph.D. 1 2 

Comments: 
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APPENDIX C 

March 26, 1980 

Dear 

Soonthorn Maneenil is conducting a follow—up study 
of our more recent graduates from the College Teaching 
and Higher Education Administration doctoral programs. 
Please take a short period of time and respond to his 
inquiry. The results of the study will be helpful in 
keeping our program fine-tuned. 

I sincerely hope your career is going well for you. 

Sincerely, 

W. A. "Bill" Miller, 
Chairman 

Division of Higher/Adult 
Education 

WAM/jy 
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APPENDIX D 

March 4, 1981 

Dear N.T.S.U. Graduate: 

In December, 198 0 I mailed questionnaires to the 
graduates of the doctoral program in Higher Education at 
North Texas State University. This questionnaires is part 
of my dissertation research. 

If you have not completed the questionnaire, I would 
sincerely appreciate your cooperation by completing and 
mailing it by March, 1981. If you have completed and 
mailed the questionnaire, I wish to thank you. 

We are sorry for the error that was made in sending 
the questionnaire with the letter addressed to you as 
"Dear Current Student." At this moment we are sending 
this follow-up letter and the correct letter addressed to 
"Dear Graduate." Please excuse the error. 

Sincerely, 

Sunny Maneenil 
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TABLE XXVII 

PRESENT EMPLOYMENT 
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Brice Graduated 

No, "o No. o. 
"o 

Four year college or university 
Teacher 34 49 20 40 
Dean 3 4 • • 

Department chairman 11 16 2 4 
Other administrator 3 4 6 12 
Other • • • « 

12 

Community college 
Teacher 8 12 6 12 
Department chairman 2 'J 2 4 
Other administrator 1 1 5 10 
Other 2 • • 

10 

Elementary and secondary schools 
Administrator 
Teacher 1 i • m 

Other employment 4 6 9 18 

Total 69 99* 50 100 

*Brice1s total equaled 99 per cent. He apparently 
omitted 1 per cent in his total. 
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YEAR DOCTORATE RECEIVED 
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Brice No. % Graduated No. % 

1969 9 13 1974 5 10 

1970 8 12 1975 2 4 

1971 18 26 1976 6 12 

1972 26 37 1977 10 20 

1973 8 12 1978 7 14 

1979 5 10 

1980 15 30 

Total 69 100 Total 50 100 
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ANNUAL SALARY RANGE 
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Brice Graduated 

No. Q. *o No. o, 
"O 

Under $10,000 1 1 0 0 

$10,000 - 14,999 37 54 5 10 

$15,000 - 19,999 26 38 11 22 

$20,000 up 5 7 34 68 

Total 69 100 60 100 



TABLE XXX 

AGE RANGE OF GRADUATES 
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Brice Graduated 

No, o, 
'o No. o 

'o 

20 - 29 years 5 7 1 2 

30 - 39 years 41 60 15 30 

40 - 49 years 16 23 25 50 

50 - 59 years 6 9 7 14 

over 60 years 1 1 1 2 

Total 69 100 50 100 
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TABLE XXXI 

GRADUATES' RATING OF N.T.S.U. PROGRAM 

Brice Graduated 

No. a 
"o No. % 

Outstanding 12 17 6 12 

Above average 41 59 23 46 

Average 8 12 11 22 

No opinion 8 12 10 20 

Total 69 100 50 100 
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TABLE XXXII 

WOULD GRADUATES AGAIN CHOOSE N.T.S.U. 

Brice Graduated 

No. Q. "O No. % 

Yes 61 90 33 66 

No 7 10 17 34 

Total 68 100 50 100 
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TABLE XXXIII 

SOURCE OF AWARENESS OF N.T.S.U. PROGRAM 

Brice Graduated 

No. a No. Q. "O 

Previously attended N.T.S.U. 20 29 15 30 

Colleagues 26 37 6 12 

Catalog search 15 22 10 20 

Recommendations from outside 
N.T.S.U, 8 12 8 16 

Other 
# • » • 11 22 

Total 69 100 50 100 
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TABLE XXXIV 

MOST INFLUENCE ON CHOICE OF N.T.S.U. 

Brice Graduated 

No. o, 
"O No. % 

Location 25 36 21 42 

Low cost 3 5 9 18 

Department reputation 16 24 4 8 

Professor(s) reputation 8 12 5 10 

Prestige of N.T.S.U. 2 3 1 2 

Financial aid 10 15 1 2 

Other 3 4 9 18 

Total 67 100 50 100 



TABLE XXXV 

GRADUATES WHO CHANGED PROGRAMS 
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Brice Graduates 

No, i <5-
"o No. o. 

~o 

Yes 8 12 10 20 

No 60 88 35 70 

Total 68 100 45* 90* 

*Five graduates (10 per cent) did not respond, 
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TABLE XXXVI 

GRADUATES AND CURRENT STUDENTS THAT FEEL 
UNPREPARED FOR CERTAIN DUTIES 

Brice Graduated 

No. I Q. "O No. % 

Yes 3 5 17 34 

No 61 95 33 66 

Total 64 100 50 100 



TABLE XXXVII 

MORALE OF FELLOW STUDENTS 
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Brice Graduated 

No. Q. 
"O No. g, "o 

High 34 49 26 52 

Low 5 7 2 4 

Fluctuated 28 41 15 30 

No opinion 2 3 7 14 

Total 69 100 50 100 



TABLE XXXVIII 

ADEQUACY OF LIBRARY FOR DISSERTATION 
RESEARCH 

141 

Brice Graduated 

No. % No. % 

Excellent 29 44 24 48 

Adequate 33 50 23 46 

Inadequate 4 6 3 6 

Total 66 100 50 100 



142 

rd 
- P 
o 

EH 

CM O 
in 

KD 

O m 

VD 

o 
LO 

m 
VD 

o 
in 

i> 
VO 

o 
I N 

0̂ 
<x> 

o\° OO 

LO 

a 
w 
EH 

0) 
- P 
rd 
3 
CD 

T 3 
rd 
G 
H 

CN 
0 
£ 

o\° 

O 
13 

O 

VO 

in 

O 

CO 

VO 
00 

00 

CN 

00 

O 
un 

o 
VO 

KO 
M 

X 
H 
X 
X 
X 

3 
PQ 

>j 
PC; 

PQ H 

O 
>H 
u 
£ 
C M 
w 
Q 
C 

CD 
- P 
rd 
2 
TR* 
CD 
'd 

- P 
a 
CD 

CD 
U 
X 
w 

o 
a 

o\° 

o 
a 

o\° 

o 
S3 

0 

CN 

CM 
I—1 

I—I 

00 

CN 
oo 

CN 
CN 

00 

OO 

m 
CN 

m 

i> 
CN 

CPs 
m 

o 

m 
CN 

(TI 

<£> 
in 

r-» 
OO 

o 

o 
CN 

00 

o 
00 

o 
CN 

00 
CN 

<TI 
in 

o 

KD 
oo 

00 

oo 

ro 

oo 
CN 

<N 
CN 

00 

00 

0 0 
CN 

VO 
in 

OO 
CN 

G\ 
in 

CH 
OO 

w 
W rH 
i—1 (d U) w c rd *H CD 

0 •H U O CD •H U CD •H O -P CD -P > •H U W •P rd U U 
CD i—1 6 CD PQ f-H rd £ W 

PQ 
i—1 u JG 
0 •H rH U >i , 
o Tl fd >H rH O •H rd <d r* •H O CD 
0 a) t/3 o CD CD •H PQ Ot CO 

w 
<D 

• P 
rd 
S3 

1 5 
rd 
0 

CN 



143 

X 

w 
J 

<#> \X> VD o CN CN 
c rH rH 00 

CM u CM 
•rH * 
g 0 ro CN ro CM in 00 vD rH 
•H 2 rH 

ft o 

0 <#> . CO VO ro vX) v£> 
2 • rH 

0 . in CN ro 
2 ' CN 

CO o CN vD m <0 vO o 
iH i—1 rH i—i CN CN CN 

CN 
0 

CN 
• 

-p 0 <sT CN m KD CO 00 ro 00 O CN CN 
u 2 1—1 i—( rH 
fd 
4H 
W 
•H <*0 CO ro r- r-* rH CN \D & CN 
-P rH CN CN rH rH CN 
(3 r*H 
0) » 

G 0 CN CN in CN m rH 00 tr rH 
D 2 i—1 rH 1—1 rH rH i—1 

<#> KD CN o CN CN 00 CN 
i—1 iH 00 ro 00 00 CN 

CN 
<D 

CN . 
•P 0 r- r- 00 H r- in rH rH en rH CN 
<d 2 rH CM •—1 «H CN CN rH rH (N 
3 
ty* 
0) 
13 ctf> co o r-> in in m CN m rH r-
< ro CN 00 CN CN CN CN ro rH ro 

0 ro LO r- r- r-» m 00 ro m 
2 fN rH CN iH i—i •—i rH CN CN i—1 CN 

<#> 00 CN CN o \£> vO <o o CN 00 
>. ro ro CN CN CN CN CN rH i—1 CN 

cn 

5 

cn 

0 vD rH CN O ro ro ro in VD in 
U 2 rH iH rH rH rH i—I rH rH 

t£ w<w 
<1) CO 
>*H dP »—I CD CN o CN 00 O o O in 

•P •̂r ro (N ro CN CN ro CN CN rH ro 
ffl r—| 
C/l . 

0 00 VO in rH in cr» ro 
2 CN CN rH CN rH rH CN i—1 rH CN 

dP O rr (N CN O CN CN KD VD o O 
•P ro CN CN CN CN rH rH rH CN 

CN 
<D 

CN . 
rH 0 o CN <£> r-f ro rH rH 00 00 m O 
rH 2 CN CN rH rH rH rH rH rH 
0) 
u 
X 
w 00 o> 00 O in CN 00 o rH w 

CN ro ro (N CN CN CN CN CN rH CN 
i—1 

0 r- ro VO in CTt r-
2 r—1 CN CN rH rH rH rH rH i—1 rH 

oi 4H m 
Cn 0 0 G 

>1 G O rH 
-P •H G c •H <d IM 
rH 5H 0 0 4-» •H 0 g 3 4-> CL) •H •H «d rH rH O 

0 u r—1 MH •P •p H <d rd 01 G Cn 
•1 rd 3 MH U u Jd •H >1 •H -P 3 G 
4-» lw O 0 <1) CD ft U •P O G G •H 
u cd iH rH Q) O rH 0 <D •H u 

lw d> 0) Q) JH 01 P 01 UH 0) 
H 0 

IM 
01 01 01 ft u MH 01 -p IM H ft u cd •P lM MH <D 

01 w 01 0 3 U U U G 0 UH O 01 0 0 
<D 
01 

c g o 0 U o 0 c3 •4H 
•H 0 o MH 0 mh m rH A >1 Mh 0 

•H •P 01 ft $ >1 +J •p 0 0 
•P *H MH 01 •H 01 01 U +J -H •H u 

0 rd rH 0 CD > CD <I) <D <D •H •H i—1 
o •H H H 0) U CU pi G •H o TJ 
•H •B >1 9 id JJ 3 M 3 •P 4J ,q G QJ 

•P «4H fd +J T5 TJ +J T3 tn -P O +J U »3 <L) n 
•H •H rH CD <D U 0) •H a) S U «d id rH 

<L) 
•H r—1 iH •H •H U 0 u g o 73 0 +J O +> -H 0 

id cd <d M O *r~> 0 B o ft G ft G <d O1 2 
CX 

P > 
cx < 

<d 
> PL, 

fd 
E 

JH O 
o 

u 
cm 

m 
0 & 0 u & O V § •H cd d) 

u 

rH CN ro uo r- CO 0> o <H 



144 

a 

3 

£ 
CM 

C
T
 

( N ^ H . 
r—1 • 

ro rH rH 00 co r- m ud ro ro 

£ 
9 

• • rH rH i—i • CN ro m rj1 cm ro rH (N 

w 
w 
•H 
S 

i—1 

C
T
 

(N n H • 
H H (N • 1

2
 

CN 2
 

1
7
 

CTi CM • <D 
rH • 1

9
 

2
1
 

W 
ffi 

• • rH • CN rH ; ; rH rH i—1 rH CN CN rH 

C
T
 

lO CM VD CM rH rH m • 3̂* m ID m 00 

cm 

C
T
 

' 

SH 
Q 

H
E
 

H h ^ H eg m CM 1
 

4
 

ro i.n ro ro CN 

0 
PU 

rH 

C
T
 

l-» CO O rH VD 
rH 1

1
 

cn 6
 

7
 

<J> r- vX) ^ vD 

1
0
 

r^ 

H
E
 . . . . t—1 ; • CO rH rH ro • • CN ; 

CM 

C
T
 

O O h ^ ID 
rH rH 

CTi m 6
 

1
0
 

rH O CM rH o 
iH rH rH rH iH 

00 CM 
rH 

a> •p 

id 

H
E
 

1
0
 

8
 

1
3
 

7
 

1
0
 
;
 

KD m O rH 
rH rH 

o cr> r- o o 
rH rH rH 1

3
 

CO 

& 
Q) 
'O i—1 

C
T
 

1
3
 

1
8
 

1
4

 

1
3
 

1
8
 
I
 

r-
i—i 1

2
 

1
3
 

1
6
 

VD ^ o ^ 
«H (H rH rH rH 1

4
 

1
6
 

<C 

H
E
 

ro ro ^ in CM m cm ro ^ rH • KD r» sr 

CM 

C
T
 

m tj* ro ^ 
•—i i—i 

O 
i—1 

00 9
 

'
 
2
 

-̂ r ro m m ro 

£ Oi ^ n O h CTi a) oo ro ro IX) CO h ro 

T3 
0 

3 
r—1 

C
T
 

17
 

1
4
 

4
 

2
8
 

2
4
 
|
 

r-

1
7
 

2
1
 

7
 

7
 

1
2
 

1
5
 

1
2
 

1
3
 

ro 

g cm vo H t ro ^ CN m VsD ( ro CM ro m 

e m m • KQ KD 00 VO ro ro CM CM rH rH vo CM 

G 
O H 

(N 

G 
O H H

E
 

n ^ H ^ ^ CM CO sr ro ro rH CM . . rH 

•P 
CO 

rH 

C
T
 

1 

<d" ̂  h in a\ 
rH 

<£> 

1
4
 

^ m 
H 

rH i—1 rH h- ^ 
CM CM rH rH 

ro 

H
E
 

r- cn <N ^ ^ rH CN m ^ 1—1 rH rH 1—1 1—\ rH CN 

c 
G 0 
O •H >i 
•H +J rC 
•P fd O ft rd u u 0 u +J fd Q) 
-P w 0) tn 0 
CO •rH U) Q) rH •H a a) rH •H G 
G •H cti rH X o 
•H h 0 a* -H £ TJ rH U 

•s « ft < fd U) 
U 
•s « 

<C G o >i § » 
U 0 •H -P 

§ » 
rH •H a> •H •P •H >1 TJ 
rd s u -P m G n w u QJ G rd •H 3 o 
Q) T3 fd u -P -P HH 
g fd c fd w o 
0) O -H TS -P O •H 
o < Cn W 10 U 

-P 
g 

a) <u g rH 5J d) 01 
Cn &> G TJ 
•H fd G O 

ffi 9 0 CO -P 

14-4 G S )H Q) 
0 0 a) w s 

•H rH <u 
CO -P a) o CP -p fd G -p •H G 

ft o 2 G > •H a) 0 <y H rC 
u TJ CO T> a) u 
c w )H P c/) fd 0 a) -p 0) 
o E-t 

cn 
c 
•H 
jG 
u 
fd 
0) to 

JH 
tn 
O 
u 
Ck j 

U r 

•P 
c 
0 
E 
CD 
tr> 
rd 
G 
rd 
s 

"S 
m 

CLt 
o 

Q 

rH 
fd 
G 

5 § 
!H 
a «j 
B o 
M < 

o 
10 H 

tX> £ -P 
G a3 3 
•H -p 4J -P 

gw -h g 

>i -P <u 
(0 w w E 
f—i c 
Oi M 

G 
0 
•H 

fd 
>H 
•P 
CO 
•H 
G 
•H 
e 
'u < 

G 
0 G 
•H •H 
-P 
fd O 
u fd 
2 <L> 
13 EH 
U 

a; 
tn 

a) 0) 
rC i—i 
tH rH 
•H 0 
a: u 

G G 
•H •H 

TJ 13 
<D a 
U u 
0 0 
•m •(—» 
<d fd 
6 e 

o o 
A Xi 
z 2 

a +J 

id 
3 
n 
fd 
M U] CO 
o <D a> 

-p -p 
rd fd 

• 3 3 
CM TJ TJ 

rd rd 

CP tr> 
w w 
0) Q) 
•P -P 
fd <d 
o u 
•H -H 
TJ 
G G 
•H *H 

SB 



1.4 5 

TABLE XLII 

PURPOSE AND EMPHASIS OF DISSERTATION 

Brice Graduated 

No • Q, "O No. o. 
"o 

Contribution to knowledge 4 6 3 6 

Research training for 
individual 15 23 12 24 

Both equally 47 71 35 70 

Total 66 100 50 100 
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TABLE XLIII 

SUPERVISION RECEIVED DURING PROGRAM 

Brice Graduated 

No. % No. % 

Too much supervision 1 2 1 2 

Not much, but sufficient 30 46 21 42 

Close and continuous 28 42 24 48 

Not much 7 11 4 8 

Total 66 100 50 100 
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