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The purpose of this study was to trace the historical 

development of the American University of Beirut and its 

educational contributions in Lebanon and the Middle East 

from 1920 to 1967. 

Through their activities in the Levant in the early 

nineteenth century, the American missionaries virtually laid 

the foundations of the Syrian Protestant College, later 

known as the American University of Beirut. Though religion 

was the cornerstone in the founding of the University, under 

the pressure of the local environment, its secular character 

was to be substituted for the religious one. 

The establishment of the University in 1866 marked the 

beginning of the system of higher education in the Arab 

world. As the first established institution of higher 

learning, the University played a significant role in 

raising the level of literacy throughout the region. 

Despite the difficult times that the University faced 

throughout its history, it survived and continued its 

dedicated mission to serve the people of Lebanon and the 

entire area. For the University, the first 50 years 



under Ottoman rule was a period of surviving and 

maintaining its existence. With the freedom it came to 

enjoy during the French Mandate and later during 

independence, the University moved into a period of 

advancing and expanding. By the 1960s the University had 

become a prestigious institution and captured the support of 

most people and governments in the area. 

The study's six chapters describe the historical 

setting of Lebanon and the origins of its religious groups, 

the historical background of the American University of 

Beirut, the educational activities of the University during 

the French Mandate, and its educational activities under 

independent Lebanon. The thesis showed that the University 

had a significant role in the education of the Lebanese and 

the peoples of the area, and that it has significantly 

contributed to the development of Lebanon and the Middle 

East. 
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CHAPTER I 

INTRODUCTION 

The story of the American University of Beirut and its 

place in the life of Lebanon and the Middle East is one of 

the significant stories of modern times. It is an 

important story to the people in Lebanon and the Middle 

East, as well as to those in the United States of America. 

Due to its valuable contribution to the field of higher 

education in Lebanon and the Arab world, the American 

University of Beirut came to be viewed as one of the most 

important and prestigious institutions of higher learning 

in the area. 

The historical development of the American University 

in Lebanon had a religious basis. The activities of the 

American missionaries that began in the early nineteenth 

century in Lebanon and the Holy Land were the beginning of 

a movement that resulted in the founding of an educational 

institution for higher learning (Dodge, 1958, p. 11). 

Although the missionaries' activities were first 

restricted to the religious area, as time passed American 

preachers started expanding their functions to other 

societal areas: economic, health, and mainly educational. 

They felt that they needed to have their presence 
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maintained in the area. Among the several means they 

sought to achieve their goals, education, in their opinion, 

was to be considered the top priority (Penrose, 19^1, p. 

4). 

The American University's liberal orientation from the 

outset was stated in an address by its president, Daniel 

Bliss , in 1871 . 

This college is for all conditions and classes of men 
without regard to colours, nationality, race or 
religion. A man, white, black, or yellow, christian, 
jew, mohammedan or heathen, may enter and enjoy all 
the advantages of this institution for three, four or 
eight years; and go out believing in one God, in many 
Gods, or in no God. But, it will be impossible for 
anyone to continue with us long without what we 
believe to be the truth and our reasons for that 
belief. (Zeine, 1966, p. 52) 

The American missionaries were sympathetic to the 

independence of Lebanon and the Arab countries from Turkey. 

They were supportive of the Arab Awakening Movement, and 

they thought that the autonomy of the Arab world would free 

their hands in working towards westernizing that sensitive 

and strategic area. In raising the educational level among 

the Arab population, the American University shared 

significantly in Western efforts to take over the 

inheritance of the "sick man." Though the American 

University was in favor of Arab independence and political, 

social, and educational awareness, its fear of the Ottoman 

authorities made its steps very cautious (Antonius, 1939, 

pp. 79-85). 



The American educational and religious missionaries 

were very concerned about the period just after the First 

World War for the political status of the Arab lands, and 

more precisely for ensuring a political status that would 

guarantee American economic, political, and educational 

access to the area. They had a very active role at the 

Paris Peace Conference that discussed the "Eastern 

question" (Basheer, 1982, p. 72). The head of the Near 

East missions, Dr. James Barton from Boston, proposed a 

Federation of Middle East States: 

Behind its elaborate framework of state mechanics was 
a project for the economic control of the whole of the 
Near East by a single protector which, he hoped, would 
be the United States working jointly with a great 
spiritual and educational force, the missionaries of 
the Near East, whose civilizing influence has already 
proved its worth. . . . The whole Near East area was 
to be kept intact, he argued, because any subdivision 
into spheres of influence would retard its develop-
ment. . . . [The] responsible power would send in a 
Governor General and other officials from among its 
own nationals. (Manuel, 1949, 214) 

The post First World War period was an era of 

prosperity for the American University of Beirut. A new 

chapter in its history was to start. Exactly as the people 

in charge of the University expected, the defeat of Turkey 

and the independence of the Arab countries brought the 

American University into focus and made from it an 

educational lighthouse in the Arab world. Arab students, 

as well as non-Arab students, rushed to the American 

University of Beirut from Lebanon and the Middle East. The 



American University of Beirut welcomed the Arab students, 

helping them to gain knowledge of the West while 

simultaneously preserving their own culture. In his 1923 

inaugural address, President Bayard Dodge summarized that 

policy: 

Our University must have no share in tearing down the 
intellectual structures of the past, so as to leave 
ruin in their place. It should be our part to respect 
the great historic dogmas of mankind, and to interpret 
them to the youth of our day in a language which they 
can understand, that they may know that God is still 
in his heaven, and that we still live and move and 
have our being with Him. It is not our part to 
destroy but to fulfill. (Munro, 1977, p. 75) 

The inter-war period was an era of significant 

development in the history of the American University of 

Beirut. During this period' the University had become a 

pearl of United States educational internationalism. In 

contrast to President Howard Bliss's fears about Roman 

Catholic restrictions under the French Mandate of Lebanon, 

the American University of Beirut operated without 

interference. Nevertheless, it faced some difficulties in 

adjusting its curriculum to the French system of education 

(Hanna, 197 9» p. 22). Under the long presidency of Bayard 

Dodge, which began in 1923, the University dropped most of 

the symbols but not the spirit of Protestantism. Dodge 

declared that: 

To develop the spiritual natures of our students, we 
do not propose to proselytize, or to emphasize names 
and forms. To us protestantism means religious 
freedom. It is for the mosque, synagogue, or church 



to provide the practical formalities of organized 
religion, but the school should join with them in 
fostering a consciousness of God, and a desire to live 
in accordance with God's moral purpose. (Grabill, 
1971, p. 298) 

The American University of Beirut became a leading 

center for cultivation of Arab identity. It continues to 

be one of the best, if not the best, universities in the 

region until now. It attracts students from Arab 

countries, as well as Asia and Africa. The history of the 

American University of Beirut has had ebbs and flows in the 

course of its educational activities. The educational 

development of the American University of Beirut during the 

inter-war period was influenced by several factors: the 

French presence in Lebanon during the Mandate period, the 

continuing Arab-Israeli conflict, and finally, the inter-

Arab conflicts. Undoubtedly, all of these events have had 

a tremendous impact, not only on the American University of 

Beirut, but on the overall field of higher education in 

Lebanon and the area. The American University of Beirut 

survived despite severe financial shortages and hard 

conditions which it faced throughout its history. Through 

its educational activities, the American University of 

Beirut contributed to raising the level of literacy in 

Lebanon and the whole Middle East. By the 1960s, the 

American University of Beirut became the leader in the 

field of higher education in the Middle East. 



Statement of the Problem 

The problem of the study was to examine the 

educational activities of the American University of Beirut 

and the impact of the Middle Eastern environment on the 

academic developmental process of the University. 

Purposes of the Study 

The major purpose of the dissertation was to study the 

educational activities of the American University of 

Beirut. The aims of the study were: 

1 . To trace the historical development of the 

American University of Beirut; 

2. To highlight the educational activities of the 

American University in Lebanon; 

3. To analyze the relationship and interdependence 

between the American University of Beirut and the Middle 

Eastern environment; 

4. To examine the educational activities of the 

American University of Beirut in the Arab world; 

5. To evaluate the impact of the financial shortages 

on the functioning of the American University of Beirut; 

and 

6. To study the role of the American University of 

Beirut in the intercultural process between the East and 

the West. 



Research Questions 

The establishment of the American University of Beirut 

was intended to evangelize the people in Lebanon and the 

Middle East area, and help develop it socially, 

economically, and most importantly, educationally. What 

the aims of the American University of Beirut were and what 

it accomplished in religion, society, and education were 

the main questions to be answered by this study. Based on 

the purposes of the study, the following questions were 

developed: 

1. What were the factors that influenced the 

educational development of the American University of 

Beirut? 

2. What was the role of the American University of 

Beirut in educating the Lebanese citizens and the people in 

the Middle East? How did the establishment of the American 

University of Beirut encourage Arab countries to improve 

their educational institutions? 

3. What was the impact of the American University of 

Beirut on the Middle Eastern environment? How much did the 

local environment affect the mission of the University? 

What caused the shift in the educational philosophy of the 

University from evangelism to secularism? 

4. What role did the American University of Beirut 

have on the educational level in the Arab world? What was 
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the role of the American University of Beirut in the Arab 

Awakening Movement? 

5. What impact did financial shortages have on the 

functioning of the American University of Beirut? 

6. What significant role did the American University 

of Beirut have in introducing Western culture and education 

to the people in Lebanon and the Middle East? What was the 

role of the American University of Beirut in the inter-

cultural process? 

7. To what extent did the sound educational system 

that was established by the American University of Beirut 

in the second half of the nineteenth century encourage the 

Ottoman government, the Lebanese government, and the Arab 

countries to improve their educational institutions? 

Assumptions of the Study 

The review of the literature on the American 

University of Beirut helped formulate the following 

assumptions about the study. 

1. The founding of the American University of Beirut 

in Lebanon resulted in a larger number of educated Lebanese 

citizens. 

2. The American University of Beirut played a 

significant role in the Arab Awakening Movement in the 

nineteenth century through the press and the translations 

of religious and educational books into Arabic. 



3. The American University of Beirut made a great 

contribution to the cultural life of Lebanon and to Arab 

intellectual progress. 

4. The American educational system introduced by the 

American University of Beirut to the people in Lebanon and 

the Arab world helped provide them with the technical 

expertise necessary to improve their educational systems. 

Background and Significance of the Study 

The historical roots of the American University of 

Beirut can be traced back to the educational activities of 

the American missionaries in the early nineteenth century. 

The missionaries in the region had established an active 

educational and social presence long before the 

establishment of the American University in 1866 (Stookey, 

1975, p. 11). 

The founding of the American University of Beirut was, 

more or less, to maintain and enhance the already 

established interests of the Protestant missionaries in 

Lebanon and the area. It was intended to continue the 

evangelical mission, whose seeds were planted earlier by 

the Protestant clergymen in the area, by giving it 

far-reaching dimensions through education. The basic theme 

behind the activities of the American Board of 

Missionaries, which established the American University of 

Beirut, was to evangelize the world. These intentions were 
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clearly stated in a statement made by the prudential 

committee of that board in 1816: 

Let the point be settled in every mind, and brought 
home to every heart: the pagan world can be 
evangelized; six hundred millions of our fellow 
beings, sitting in darkness and in the shadow of 
death, can be enlightened, and turned from their 
vanities unto the living God. . . . All this can be 
done, . . . must be done, . . . will be done. (The 
Missionary Herald, 1816, p. 187) 

The American Board of Commissioners for Foreign 

Missions was very quick in getting everything organized 

during the first ten years of its representatives' presence 

in the Middle East area. After studying the environment 

there, the Board set the rules, regulations, and policies 

that would guide its missionaries' functioning in pursuing 

their mission (Lindsay, 1965, p. 21). 

The evolutionary process of the American University of 

Beirut was gradual. The Presbyterian Seminary established 

in Abieh of Lebanon by the Protestant clergymen during the 

first half of the nineteenth century was to develop later 

into one of the most prestigious institutions of higher 

education in the Middle East. The initial and original 

mission of this institution of higher learning was to train 

the missionaries in the Arabic language and to prepare them 

for educational, missionary, and social activities in 

Lebanon and the Middle Eastern region. After evaluating 

the situation and studying public needs, in 1862 the 

Presbyterian Board issued a statement in which it decided a 
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college would be established. "Owing to the demands of the 

country, the creation of an institution of higher learning 

was inevitable; it was essential that the first of its kind 

should be established by Protestants, not by Jesuits" 

(Bliss, 1920, p. 168). 

The American University of Beirut was first named the 

Syrian Protestant College, and it bore this name until 

1920, when it took its present name, The American 

University of Beirut (Matthews & Akrawi, 1949, p. 480). 

Soon after the decision to establish this American 

institution of higher learning, its first president, 

Reverend Daniel Bliss, left for the United States to lobby 

for this newly-born American institution in Lebanon. 

Bliss's coming to the United States was for administrative, 

as well as financial purposes. On the administrative side, 

he aimed at making the necessary preparation of 

arrangements such as establishing the Board of Trustees in 

the United States. On the financial side, he wanted to 

find sources for funding. Daniel Bliss succeeded in both 

missions. In April 1863 the Board of Trustees of the 

Syrian Protestant College was founded by incorporation in 

the city of New York, while in August 1863 a sum of 

$100,000 was collected mainly from the members of the Board 

of Trustees themselves. By December 3,» 1866, the Syrian 
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Protestant College was opened and classes were started 

(Dodge, 1958, pp. 11-12). 

This study is significant because it gives the public 

in the United States, Lebanon, and the Middle East an idea 

about American educational activities overseas. It should 

make the American public aware that the foundations for one 

of the best universities in the Middle East, the American 

University of Beirut, and for the hospital annexed to the 

University, were laid by the American religious 

missionaries, and that their financial contributions to the 

missionaries were not in vain. 

The importance of this study is that it sheds light on 

the role that the American University of Beirut came to 

play in the process of development and modernization of 

Lebanon and the Middle East. In a statement issued in 

1862, the American Board of Missions announced that it had 

decided to establish a Protestant college. The Board 

defined the goals of the college: 

The pupil should be educated with reference to the 
business which they propose to follow . . . thus 
avoiding the reproach of sending forth helpless drones 
upon society. . . . That care should be exercised to 
prevent the students from becoming denationalized, 
that, in the interests of the independence and self-
support of the student body the principle of self-
support should be fostered as far as possible. 
(Bliss, 1920, p. 168) 

The dissertation is significant because it focuses on 

the original interests of the United States in the Middle 
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East. American interests, including educational ones, were 

different from those of the British and French. They were 

inspired by religion. In a statement issued by the 

founding fathers of the American Protestant College in 

1864, the principles of evangelism and Protestantism were 

stressed as guiding and binding rules for the functioning 

of the college: 

It is the distinct purpose of the founders of this 
college to have it conducted on principles strictly 
protestant and evangelical but not sectarian or such 
as to exclude students of any sect or nationality who 
will conform to its laws; designing also to identify 
the College with the interests of the people, as to 
make it thoroughly indigenous and entertaining the 
hope that in the course of years the instruction of 
the institution may be wholly committed to competent 
evangelical natives. (Penrose, 1941, p. 309) 

As it appears in the above excerpt, the American 

missionaries had a burning desire and good faith of 

enlightening the people in the Middle East through 

evangelism and Protestantism. One very significant factor 

in this study is that it discusses the issue of how 

religion was used as a means of educating people and moving 

them to a better standard of living. To achieve that, the 

American University of Beirut was the first institution of 

higher learning in the area to use research extensively. 

The idea was that scientific study would secure students 

more advanced knowledge, and hence, better prepare them to 

be future leaders. In doing that, the American University 
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of Beirut was carrying out the basic mission of the 

institution of higher education: 

Education of future leaders is not the only useful 
function of the University. The research it conducts 
into the analysis of economic and administrative 
problems is of particular value to policy makers, not 
only in private business, but also in government 
departments. It can indicate the likely results of 
specific items of policy, and also the conditions most 
favourable to successful execution of policy. The 
purpose of scientific study is to construct theories 
which will help us to understand and to control our 
environment, and to adapt behavior to the achieving of 
greater social efficiency and higher standards of 
living. (Mills, 1959, p. 145) 

The concern of the American University of Beirut about 

the development of Lebanon and the area was clear in the 

activities and statements made at different times by its 

administration. In a statement dated in 1901, Howard 

Bliss, the second president of the American University of 

Beirut, mentioned: 

Initiative . . . bear that word in mind. For all this 
variety of work . . . has but one end in view, viz. 
the infusion of a spirit into the life of "Syria" 
which shall work through indigenous channels for the 
final regeneration of the land. (Bliss, 1901, p. 676) 

The significant contribution of the American 

University of Beirut to the process of development and 

modernization in Lebanon and the Middle East continued over 

the 30 years following Bliss's statement. In a brochure 

published by the University in the early 1930s, it was 

stated: "The University does not attempt to Americanize, 

to pauperize, or to proselytize; but rather to fit the 
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students for good citizenship in their own communities" 

(American University of Beirut, 1933-34). 

In the early 1960s, the mission of the American 

University of Beirut continued to be the same as in the 

earlier years, with an emphasis on Western principles and 

ways of living, learning, and functioning: 

The American University of Beirut has many programs 
with but one purpose, that of educating men and women 
for creative, responsible lives in their own 
communities. This education is essentially a training 
in true scholarship, which inspire men to think 
freely, to value truth in all phases of human 
experience, and to live by principles rather than by 
expediency. (American University of Beirut, 1962-63) 

Despite the pressure and hard circumstances the 

American University of Beirut found itself in since its 

establishment in the second half of the nineteenth century, 

it continued to be faithful and committed to the 

development of Lebanon and the Middle East—land, as well 

as people. This dedicated mission and efforts could be 

easily figured out in policy of the American University of 

Beirut: 

. The purpose of the American University of Beirut, as 
an institution of higher learning, is to share in the 
education of the youth of the Middle East, in the 
service of its peoples, and in the advancement of 
knowledge. . . . The University believes in and 
encourages freedom of thought and expression. It 
expects, however, that this freedom be enjoyed in a 
spirit of integrity and with a full sense of 
responsibility. (American University of Beirut. 1978-
79, pp. 8-9) 
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What contributed to the significance and uniqueness of 

this study is the fact that an educational institution came 

to play such an educational role in the rise of the level 

of literacy in the Arab world. The study also sheds light 

on the inter-cultural atmosphere. The American University 

of Beirut was to be a link between both the Western and 

Eastern cultures. To study an educational institution in a 

foreign land with a language of instruction other than the 

native language of the host country, is significant in 

itself. It is an important study because it shows the 

interaction between the American University of Beirut and 

the society it came to serve and how it had to make a basic 

and fundamental shift in its mission from evangelism to 

secularism. 

Finally, the significance and importance of this study 

is that it makes Americans, as well as the people in the 

Middle East, aware of the very important role of the 

American University of Beirut. Due to the continually 

changing conditions and constant uncertainty in Lebanon and 

the whole Middle East, the University finds itself at an 

impasse. On the one hand, it need not break its commitment 

to the social, economic, and most importantly, the 

educational development of Lebanon and the Middle East. On 

the other hand, it realizes the difficult jeopardy it is in 

every time Middle Eastern conditions deteriorate. 



17 

Review of the Literature 

Different areas of the American educational activities 

in Lebanon and the Middle East were discussed by various 

scholars. Most of these studies concentrated on the 

library of the American University of Beirut, the educa-

tional activities of the American religious missionaries in 

Lebanon and the Middle East, the educational comparison 

between American and French universities in Lebanon, and 

the campus or the internal environment of the American 

University of Beirut. 

In his study, "A Comparative Study of the American 

University of Beirut and the University of Saint-Joseph," 

Bashshur made a comparison between French and American 

universities in Lebanon, indicating that both of them were 

originally established by the French and American 

missionaries as seminaries in the mountains of Lebanon. He 

talked about the contrasting features of the American 

University of Beirut and the University of Saint-Joseph 

that could be explained by basic differences in educational 

structures of France and the United States (Bashshur, 1964, 

pp. 42, 55). 

Tracing the history of American missions in Lebanon 

and the Middle East, Ajjawi stated in his study, "American 

Missions and Their Educational Activities in Lebanon: 1819-

1959," that the basic goal of these missions was to 
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evangelize the people in the region, especially the 

Muslims. Education was the means by which they achieved 

their goals. They established several elementary schools 

in different Lebanese villages (Ajjawi, 1969, pp. 5, 98). 

In her discussion of the role of the University's 

library in Lebanon, Hopkins mentioned in her study, "A 

History of the American University of Beirut Library," that 

the establishment of the library goes back to 1880. She 

also talked about how the library came to have an Arabic 

collection that competes with Arabic libraries. Finally, 

she made a comparison in terms of growth between Arabic and 

English sources in the library between 1892-1952 (Hopkins, 

1956, pp. 28, 67, 69). 

Several books have been written on the American 

University of Beirut. In The American University of 

Beirut, Dodge ( 1958) deals with the early missionary 

activities and the reasons that made them decide to 

establish a university. Penrose (1944) discusses the 

relationship between the Ottoman authorities and the 

University before the First World War in his book, That 

They May Have Life; The Story of the American University of 

Beirut. He also discusses the University's relations with 

the French Mandate and its impact on the educational 

activities of the University. 
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In Reminiscences of Daniel Bliss, Bliss (1920) 

highlights the role of the first president of the American 

University of Beirut. Lindsay's (1965) Nineteenth Century 

American Schools in the Levant: A Study of Purposes, 

focuses on the origin of American schools in the levant 

(Lebanon and Syria). Matthews and Akrawi's (1949) book, 

Education in the Arab Countries of the Near East, is a 

survey of modern educational systems in the Arab countries 

of the Near East. Tibawi (1966) focuses on the social, 

literary, religious, and educational interests of the 

American missionaries in Syria in his book, American 

Interests in Syria 1800-1901. 

This study was different from the above-mentioned 

studies and books. None of the studies or books is wholly 

dedicated to the educational activities of the American 

University of Beirut and none of them covers the 

development of the American University of Beirut in the 

twentieth century, and most importantly, during the most 

critical aspect of Lebanon's history, the post-independence 

period. Thus, this dissertation was the first study about 

the American University of Beirut and the first to cover 

the religious, social, and educational activities of the 

American University of Beirut in the post, as well as the 

pre-independence periods of Lebanon. It is the first to 

highlight the important educational role of the American 
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University of Beirut in Lebanon's history. It is also the 

first to shed light on the role of this University in the 

process of development and modernization of Lebanon and the 

Middle East. It was the first to study the effects of the 

interaction between the American University of Beirut and 

Western culture, with Arab or Middle Eastern culture. 

Finally, this study was limited to discussing the 

educational activities of the American University of Beirut 

in the period 1920-1967. It was not concerned with other 

activities or fields, except when related to the 

educational and cultural arena or when it affected or was 

being affected by education. 

Definition of Terms 

In the course of this dissertation, the term sick man 

refers to the Turkish empire when it was in a state of 

decay in the early nineteenth century. The term was first 

used in 1833 by Tsar Nicholas I of Russia in describing the 

Ottoman empire as "the sick man of Europe" (Nyrop, 1973, p. 

27) . 

The term Levant was given to the geographical area 

including Lebanon, Syria, Jordan, Palestine, and Egypt 

during the Ottoman rule of the Arab world and the Middle 

East area (Hitti, 1951, p. 672). 

Syria, the entire area which currently includes 

Lebanon, Palestine, Jordan, and Syria, used to be called 
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Syria during the Ottoman rule and up to 1920, when it was 

divided by the San Remo Conference into the current 

independent states (Hudson, 1968, p. 41). 

Syrian Protestant College was the original name of 

the American University of Beirut when it was first 

established as a college in 1866. It became a university 

in 1920 (Gordon, 1983, p. 23). 

Middle East is the land around the southern and 

eastern shores of the Mediterranean Sea, extending from 

Morocco to the Arabian Peninsula and Iran and sometimes 

beyond. The area today includes Turkey, Greece, Cyprus, 

Syria, Lebanon, Iraq, Iran, Palestine, and Arab African 

countries (Ziring, 1984, p. 13). 

Near East is the land around the eastern shores of 

the Mediterranean Sea, including Northeastern Africa, 

southwestern Asia, and occasionally the Balkan Peninsula. 

In other words, it is the central part of the Middle East. 

Since World War II, the name has largely been supplanted by 

Middle East, though frequently they are used 

interchangeably (Goetz, 1985, p. 574). 

Eastern question is the diplomatic question posed in 

the nineteenth and early twentieth centuries by the 

disintegration of the Ottoman Empire, centering around the 

contest for control of former Ottoman territories. Any 

internal change in the Turkish domains caused tension among 
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the European powers, each of whom feared one of the others 

might take advantage of it to increase its own influence 

(Goetz, 1985, p. 336). 

Educational activities are those including the 

curriculum, research, library, publishing, establishment of 

new departments, purchasing of land for expanding the 

institution, and all other aspects of the educational 

field. 

Methodology and Procedures 

This study is a historical study of the development 

and work of the American University of Beirut in Lebanon 

and the Middle East, with an application of the 

descriptive-analytical approach. The process of historical 

research, as Best puts it: 

. . describes what was. it involves investigating, 
recording, analyzing, and interpreting the events of 
the past for the purpose of discovering generali-
zations that are helpful in understanding and in 
predicting the future. The focus of historical 
research is on change, growth, or development of 
individuals, groups, practices, movements,institu-
tions, or to go back to primary, original, or first 
hand sources of information. (Best, 1959, p. 12) 

The historical method is "the process of critically 

examining and analyzing the records and survivals of the 

past" (Gottschalk, 1950, p. 48). Historigraphy is "the 

imaginative reconstruction of the past from the data 

derived by that process" (Gottschalk, 1950, p. 48). By 

means of the historical method and historigraphy, this 
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study reconstructed as much of the development of the 

American University of Beirut as possible. 

This study was accomplished by using books, pamphlets, 

and articles written by people, both past and present, who 

have served at the American University of Beirut. It also 

took advantage of writings and publications of alumni and 

visiting scholars. 

Primary and secondary sources were utilized. The 

bibliography includes all of those materials. Another 

source was the published and unpublished materials of the 

Board of Trustees of the American University of Beirut, the 

American Board of Commissioners for Foreign Missions, the 

Board of Foreign Missions of the Presbyterian Church in the 

United States of America, the Minutes of the Board of 

Trustees of the Syrian Protestant College, the American 

University of Beirut catalogue, and the annual report of 

the President of the American University of Beirut. The 

final source was a journal called The Missionary Herald, 

which was started early in the nineteenth century. It was 

the voice of the American Board which was behind the 

establishment and development of the American University of 

Beirut. All other relevant selected materials were used. 



CHAPTER II 

LEBANON IN HISTORICAL PERSPECTIVE 

Contemporary Lebanon is a young state with a 

foundation that was formally forged in 1943 in an agreement 

between the Christian and Muslim elites in the country. 

Lebanon's boundaries are Syria on the east and north, 

Israel on the south, and the Mediterranean Sea on the west. 

The mountainous Lebanese terrain made the region an 

attractive haven for persecuted ethno-religious minorities 

who found Lebanon's valleys were protected places in which 

to take refuge. As a result, ethno-religious minorities 

live as strange neighbors in the same land. The religious 

sects preserved their individual autonomy, which was 

legitimized by the Ottomans and later by the French. (See 

Figure 1, Appendix A). 

From the Dawn of History to the 

Ottoman Occupation of 1516 

In the year 5000 B.C. Semitic Canaanites were the 

earliest people to inhabit the land which is nowadays 

called Lebanon, "a Semitic word [which] means White as Milk 

referring to the snowy peaks" (Lengyel, 1960, p. 184). The 

Canaanites were excellent merchants and they used to have a 

24 
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prosperous purple-red dye industry. They had good trade 

relationships with the Greeks who later called them the 

Phoenicians and their land Phoenicia, a term derived from 

the Greek word phoenix which means purple-red in reference 

to their dyestuffs. Starting from the twelfth century 

B.C., the two terms, Phoenicians and Canaanites, were used 

interchangeably (Hitti, 1957, p. 6). 

As for the place from which the Phoenicians came, the 

Bible mentions that they came to the Mediterranean area 

from the Red Sea (Gordon, 1966, p. 17). (See Figure 2, 

Appendix B.) Although the Island of Crete was their center 

of activities in the middle and late Bronze Ages (a period 

ranging from 2000-1200 B.C.), they were never restricted to 

it, and they used to travel far across the oceans. After 

the Mycenaean Greeks dominated the land now known as 

Greece, the Phoenicians had no choice but to look for 

another place to reside. The new location was the coasts 

of the lands known today as Syria and Lebanon, where they 

established what came to gain a worldwide prestige at the 

time—Phoenicia (Gordon, 1966, pp. 15-16). 

After settling down in the new land, they started 

establishing active trading stations along the coast. (See 

Figure 3, Appendix C.) Later, well known Phoenician city-

states emerged out of these commercial stations which: 

exploited each its own hinterland but rarely coalesced 
to form one centralized power. The society was urban 
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with an economic and industrial organization providing 
unique opportunities for private initiative and 
individual enterprise. The resultant pattern was that 
of city-states with the concommitant military weakness 
and political instability. (Hitti, 1957, pp. 70-71) 

These Phoenician city-states were Sidon and Tyre to 

the south and Byblos and Aradus to the north. From these 

cities the Phoenicians began traveling from one sea to 

another and from ocean to ocean. They established many 

colonies overseas such as Rhodes, Malta, Crete, North 

Africa, Cyprus, and others. Among their colonies in North 

Africa was Carthage, the most famous and well-known colony 

at that time. This great historical kingdom that stood 

against Rome one day was built by the people of the 

present-day Lebanese city of Tyre. As Dimitri Baramki, the 

curator of the American University of Beirut 

Archaelological Museum points out: 

It was true that the Canaanite proto-Phoenicians had 
been a people who possessed all the qualities 
necessary to open up the Mediterranean to navigation 
and trade. They were good merchants and passable 
organizers; they possessed the daring of their Bedouin 
ancestors and also possessed an unusual religious 
strength. (Herm, 1975, p. 54) 

Indeed, religion was a very effective element in the 

life of Phoenicia. It had an important role and impact on 

the people of the purple empire of the ancient world 

Phoenicia. There was a specific god for each of the 

Phoenician cities: Melgrat; Baal-Gebel for Byblos; and 

Eshmun-Adonis for Sidon. The only god that was worshipped 
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by all Phoenician cities was Astarte, the goddess of love 

and fertility (Delaporte, 1968, pp. 73-81). 

The Phoenicians' creation of the alphabet was, and 

still is, the greatest achievement of mankind. (See Figure 

4, Appendix D.) One of the perpetual examples that should 

remind the world of the Phoenicians is Europe. It was the 

Phoenicians who named this continent after the daughter of 

the King of Sidon, Princess Europe. Speaking of the legacy 

of the Phoenicians, Phillip Hitti states: "If the early 

Lebanese had done nothing but work out that alphabetic 

system of writing, it would be enough to justify including 

them among the greatest benefactors of mankind (Hitti, 

1957, p. 6). 

To sail from Phoenicia (present-day Lebanon) during 

the Second Millennium B.C., to unknown parts of the ancient 

world shows the characteristics of the Phoenicians and 

their courage and skills as seafarers. By doing that, they 

came to be the first to establish a link between the 

culture of the ancient Near East and that of the uncharted 

world of the west (Edey, 1974, p. 8). 

The Phoenicians have occupied a curious place in 

history for a long time. Through many references to them 

by others—in the Bible as it was mentioned earlier, in 

ancient literature and in the works of classical 

historians—they earned their reputation as the outstanding 
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seafarers, traders, traveling artisans, explorers and 

shipwrights of their day. They went everywhere. They 

swapped goods with Egyptians, Greeks, Assyrians, 

Babylonians, and African and Spanish tribesmen. The entire 

Mediterranean world was their bazaar. They even went 

beyond it, out into the Atlantic, far down the African 

coast and probably north to Brittany and the British Isles 

(Edey, 1974, P. 10). 

Besides their reputation as good sailors, the 

Phoenicians were well known as smart businessmen. They 

were the first to create the real concepts of capital and 

profit. The Phoenicians gave to the Western World the 

terms "capital" and "down payment" (Gordon, 1966, p. 21). 

They sailed everywhere looking for new places to promote 

their products. The eleventh century B.C. witnessed the 

great commercial expansion of the Phoenicians. The 

Phoenician trade expansion and the flourishing state of 

Phoenicia's manufacturers and industries reached its peak 

in this period, the "Golden Age of Phoenicia" (Jidejian, 

1971, p. 28). 

The Phoenician's love for education was great. They 

were very active and respectable educators. Instead of 

using force to subject people and countries, they used to 

spread education and knowledge to enlighten the public. 
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The Phoenicians gave the alphabet to the Western World. As 

Pritchard pointed out about the Phoenicians: 

They went not for conquest, as the Babylonians and 
Assyrians did, but for trade. Profit rather than 
plunder was their policy. In their peaceful 
penetration of new-markets the Phoenicians became the 
first Easterners to discover the Atlantic and to bear 
with them a useful invention, the alphabet. Had they 
not done so, the story of Western man might have taken 
quite another turn. (Edey, 1974, p. 8) 

Phoenicia had a significant role in ancient history. 

It was a country which its neighbors looked to for 

assistance in many fields, such as the art of building. 

Its fame was perpetuated through its mention in the Old 

Testament. The Bible tells us that when King David decided 

by the end of his life to build the Jewish Temple in the 

city of Jerusalem, he asked the Phoenicians to send to him 

the cedar trees from Lebanon with which to build the 

Temple. The Phoenician cities supplied prophet David with 

builders and all necessary building materials. Stones were 

prepared and "cedar timbers without number, for the 

Sidonians and Tyrians brought great quantities of cedar to 

David" (Jidejian, 1971, p. 31). 

The great civilization that would one day prevail 

among the countries of the Mediterranean, owes a debt to 

Phoenicia and the Phoenicians. Their role was significant 

in the ancient world. Their expertise in many fields, in 

addition to their strategic location as a pathway between 
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South and North, tempted several powers at that time to 

invade Phoenicia and control it (Ward, 1968, p. 13). 

The peaceful times of the Phoenicians did not last 

long. Lying on the edge of the Egyptian area of influence, 

Phoenicia bore the brunt of the Egyptian expansion that 

occurred after the Hysskors Dynasties. After the Egyptians 

came the period of Assyrian and Babylonian domination of 

Phoenicia, which lasted from 900-550 B.C. The Phoenician 

cities that resisted the Assyrian King Ashurnasirpal II 

were destroyed (Oppenheim, 1969, p. 276). When he had 

collected the tribute, Ashurnasirpal carried away precious 

timber from Lebanon to Nineveh. To protect their 

commercial interests, the Phoenician cities were ready to 

pay tribute to Assyria (Laessoe, 1963, pp. 103-10-4). 

After the Assyrian domination of Phoenicia, the 

Babylonians invaded and controlled the Phoenician cities 

until the advent of the Persians in the fifth century B.C. 

After King Cyrus of Persia entered Babylon in 538 B.C. with 

hardly any resistance, all territories that were under 

Babylonian control fell to the hands of the Persians. 

Phoenicia became a part of King Cyrus's Persian Empire. 

During that period Persia knew a marked social and 

political development by virtue of its interaction with 

Phoenicia. It was then that Persia began to deal with 

money for the first time in its history, when King Darius 
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became the first Persian monarch to coin money. The 

"daric," a gold coin, soon became the standard gold 

currency of the ancient world (Hill, 1919, p. 117). 

Despite the prosperity that the Phoenician cities came 

to enjoy under Persian rule for over 150 years, they felt 

that they needed to revolt against Persia and liberate 

their lands. The result of that rebellion against the 

Persians was a disaster. The Persian army pitilessly made 

an end of the revolt, destroying the Phoenician cities of 

Sidon and Tyre in 350 B.C. (Hitti, 1957, p. 155). 

The Persian rule over Phoenicia did not last for long. 

In the spring of 334 B.C. Emperor Alexander the Great of 

Macedonia crossed the Dardanelles into Asia Minor. He 

struck the heart of the Persian Empire and thoroughly 

defeated King Darius of Persia. Between 334-323 B.C. the 

territories of the Persians, including Phoenicia, lay open 

to Greek settlement and Greek influence. In Phoenicia all 

cities opened their doors to the conqueror, except Tyre to 

the south. The Greek forces beseiged the city from land 

and sea for seven months. The city of Tyre fought bravely 

and patiently, but the Greeks outnumbered the Tyrians and 

had more sophisticated weapons. Finally, the city was 

taken and "some 8000 of its citizens were slain in the 

conflict, 2000 crucified on the beach, and 30,000 sold into 

slavery" (Hitti, 1957, p. 162). 
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After Alexander's death, his empire was divided among 

his generals. Each one of them became a king for a given 

part of the empire. The Seleucid Dynasty ruled over Syria 

and Phoenicia. With the Roman defeat of the Seleucid King 

Antiochus III at the Battle of Magnesia in 189 B.C., the 

way was paved for Rome's takeover of the Middle East. In 

64 B.C. Pompey occupied Phoenicia, which became a part of 

the Roman Empire for about five centuries (Carey, 1960, pp. 

352-354). 

The Romans deeply respected the Phoenician heritage 

and culture, and they treated the Phoenicians gently and 

similarly to the Roman citizens. Roman Emperor Augustus 

bestowed Roman rights and privileges upon the city of 

Beirut, including the exemption of its citizens from taxes. 

Augustus gave Beirut the name of his only daughter Julia as 

a mark of his esteem. Pliny describes the Phoenician 

coastal cities at the time of the Roman period: 

While on the Coast, below Mt. Lebanon, are the river 
Magoras, the Colony of Berytus, called Julia Felix, 
Lion s Town, the river Lycus, Palaebyblos, the river 
Adonis, the towns of Byblos, Botrys, Gigarta, Trieres 
Calamos, Tripolis inhabited by people from Tyre, Sidon 
and Aradus. (Pliny, 1958, p. 17) 

During the Roman period, the educational level in 

Phoenicia reached a significant height with the 

establishment of a law school in Beirut at the end of the 

second century A.D. People from all over the Roman Empire 

started coming to Phoenicia to receive training in law. By 
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the beginning of the third century A.D., the reputation of 

Beirut's law school in Lebanon was well established 

(DuChesne, 1957, pp. 319-322). 

Then came the Arab rule in the seventh century. After 

the Arab armies under the leadership of Khalid Bin-al-Walid 

defeated the Byzantines in the Battle of al-Yarmook in 636 

A.D., Lebanon came under the Arabs1 control. The Arab rule 

paid great attention to education as well as all sectors of 

the economy. Agriculture received a great impetus during 

the Abbasids period, during which time Baghdad became the 

capital. The Arabs realized that farming was the chief 

source of the state's income. Lebanon with its fruits, 

vegetables, and flowers came to take the lead of all other 

parts in the Arab Empire (Hitti, 1949, pp. 51, 111-114). 

The Arabs are by nature good merchants. They used to 

trade with the Byzantines and Persians before they 

established their empire and became the masters of the 

Middle East area. As a result, freedom of trade and 

navigation was not affected. The mercantile spirit of 

Lebanon was still strong during the Arab era. In the 

eleventh century, for example, trade and commerce continued 

to be prosperous. As an important port city and mercantile 

center, the city of Tripoli to the north of Lebanon 

continued to be one of the most prosperous commercial 

centers on the Mediterranean. Commercial ships from Egypt, 
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Greece, Spain, and North Africa kept on carrying their 

goods to Lebanon through Tripoli's port (Issawi, 1964, p. 

281) . 

The Arab rule came to an end in the period 1036-1037. 

Urged on by Pope Urban II, the Western armies rushed to the 

Middle East to free the Holy Church in Jerusalem from 

Muslim Arab control, and the Crusaders occupied the whole 

area including Lebanon. The Crusade rule, however, was not 

to last long, and by 1291 they were defeated and driven out 

of the area at the hands of Sultan Saladdin's successors 

(Le Strange, 1965, p. 345). 

Lebanon and the entire Middle East region entered into 

an uncertain and unstable period after the defeat of the 

Crusaders. The area was attacked and occupied by the 

Mongols led by Ghangis Khan and his grandson Julagu. The 

Mongolian armies treated the Easterners badly, and they 

destroyed the city of Baghdad in Iraq and burned its famous 

Arabic library. Despite the Mongols being decisively 

defeated at the Battle of Ayn Jalut in Palestine at the 

hands of Baybars, the suffering of the area was not 

finished yet; the area came under Turkish domination. 

The Ottomans in Lebanon, 1516-1918 

The start of the Ottoman period in Lebanon and the 

Middle East dates to the sixteenth century. The first 

appearance of the Ottoman Turks in the area was the result 
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of the defeat of Mamelukes in 1516 at the hands of the 

Ottoman Sultan Selim I. With the advent of the Ottoman 

era, prosperity in Lebanon and the whole Arab world 

evaporated. It was a period of suppression and 

governmental corruption in which the only interest for the 

Ottomans was the collection of taxes. Among the many 

religious communities in Lebanon, the Druze Muslims were 

the favorite of the Turks. The rulers of Lebanon during 

the first two centuries were Druzes. Soon after the battle 

against the Mamelukes ended, Ottoman Sultan Selim I 

installed Prince Fakhreddin I Maan as ruler for Lebanon. 

After his death, he was succeeded by his son Fakhreddin II 

Maan, who was the greatest ruler Lebanon had during the 

Ottoman era. His dream from the first moment he came to 

power, was to liberate Lebanon from Ottoman control 

(Chebli, 1946, p. 22). 

Prince Fakhreddin II Maan worked hard for national 

unity among the people, especially the Maronite Christians 

and Druze Muslims. To him there was an urgent need for 

national solidarity among the citizens so that there would 

be one strong unified and cohesive front ready behind the 

ruler when the time came to rise against the Ottomans. 

Fakhreddin II was tolerant in terms of religion. During 

his rule, French missionaries, particularly Franciscans and 

Capuchins, were given a free hand to work in Lebanon. As a 
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result, France came to have a dominant influence over the 

area. After the last member of the Maan Dynasty was killed 

in 1697, the Lebanese elite chose a member of the Chehab 

family who was related to the Maan family as governor of 

Lebanon. The most notable of the Chehab Dynasty was Prince 

Bashir II Chehab who refused to help the Ottomans against 

the French Emperor Napoleon Bonaparte when he attacked 

Egypt and the coastal areas of Palestine and Lebanon 

(Nantet, 1963, p. 134) . 

After the French troops left the Middle East, there 

was another challenge against the Ottoman authorities. 

This time the threat was internal, from one of the 

Sultanate's subjects—the governor of Egypt. The plan to 

take over the Ottoman Empire was in the mind of Mohammad 

Ali of Egypt after he was put in charge of the province of 

Egypt. In 1831 Ibrahim Pasha, son of Muhammad Ali, 

occupied the area including Syria, Palestine, and Lebanon. 

The ruler of Lebanon at that time was Prince Bashir II 

Chehab, who had the same dream his predecessor, Prince 

Fakhreddin II Mann had had, a dream not only of an 

independent Lebanon, but of an enlarged one that would 

embrace the mountains, the coastal towns, and the eastern 

plan. To make his dream come true, Bashir cooperated with 

the Egyptians to get rid of the Ottomans (Hitti, 1951a, p. 

694). 
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The Egyptian period in Lebanon was one of religious 

tolerance. It was during this period that the Christians 

were freed from social restrictions. Beirut became a 

prosperous commercial center with the Christians as the 

leading trade group. Bashir II Chehab opened the door to 

the Western culture, particularly educational influences. 

But this did not last long. Some of the European powers 

were suspicious about Muhammad Ali's intentions, and they 

preferred having the weak Turkey back in the area instead 

of a new, fresh, strong Egypt, but the Western powers were 

divided. France supported Egypt and Bashir II, while 

Britain, Russia, Prussia, and Austria favored the Turkish 

presence in the area. To achieve that, they aroused the 

people inside Lebanon against the Egyptians and Lebanon's 

Prince Bashir II Chehab. After a European military 

intervention in which Britain took the lead, the Egyptian 

troops were defeated in 1840, and their control over 

Lebanon and Syria and the rest of the lands they came to 

control was ended (Rustum, 1936, pp. 47, 83). 

With the defeat of Ibrahim Pasha of Egypt and the 

exile of Emir Bashir II Chehab to Constantinople, Lebanon 

was back under the control of the Ottomans and their policy 

of "divide and rule." It was this policy that led to the 

regretable bloodshed among the religious sects in Lebanon. 

Under the Ottoman Turkish rule, the Christians in Lebanon 
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were viewed as a separate nation and dealt with as such. 

The Ottoman government acknowledged the diversity of 

religions and nationalities in the areas that it dominated, 

and the Millet system that the Ottomans implemented in 

Lebanon permitted Christians to maintain some elements of 

their communal life and social position. Although the 

pressure to Islamize was strong, the Christians were able 

to preserve their religious identity. Yet their situation 

was uncertain. "In a state where everything depended on 

the Caprice of the ruler and nobody's life and propsperity 

were safe," Albert Hourani comments, "the Christians were 

even more helpless than others" (Hourani, 1947, pp. 21-22). 

The political system established by the Ottoman Turks 

and still in existence today in Lebanon, was based upon 

religious identity. It caused the Christian and Muslim 

groups in Lebanon to become closed communities. Each of 

them, in short, constituted its own world for its members 

and received absolute loyalty from them. Under Ottoman 

rule the Muslims were the dominant class in Lebanon. They 

exercised political power and had the security of greater 

numbers in the Ottoman Empire. Hourani states, "The Muslim 

Sunnis were distinguished. They had a great self-

confidence and a sense of responsibility which the others 

lacked. They were all marginal, out of power and 

historical decision" (Hourani, 1947, p. 22). The French 
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traveler Constantine Volney described the relations between 

the Muslim and Christians under Ottoman rule: 

The people of Syria are in general either Muslims or 
Christians. This difference in cult has very negative 
effects on the civil state; calling each other 
infidels, rebels, and atheists, the partisans of Jesus 
Christ and those of Muhammad exhibit toward each other 
an aversion which resembles a sort of perpetual 
warfare. We gain an awareness of the extremes to 
which their prejudices have carried the people. The 
government, rather than intervening as a mediator in 
these troubles, foments them because of its 
partiality. Faithful to the spirit of Qur'an, it 
treats the Christians wih a harshness which appears in 
a thousand forms. (Volney, 1959, pp. 372-373) 

In light of this policy, it is not surprising that the 

religious conflicts exacerbated in the first half of the 

nineteenth century in Lebanon never went away except for 

short periods since that time. The-Christians were a 

target in many bloody incidents in 1841, 1845, and in the 

Lebanese civil war of 1860. Massacres were carried out 

against them by the Muslim Druzes with the implicit consent 

of the Muslim Turkish authority who encouraged and 

supported the actions of the Muslim Druzes by taking no 

reprisals against them (Vocke, 1978, p. 10). As a result, 

the Western European states interferred to protect the 

Christians from collective murder at the hands of the 

Muslim Druzes. 

In response to these turbulent incidents, France, 

Britain, Austria, Russia, and Prussia successfully 

pressured the Ottoman government to put an immediate end to 
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the massacres against the Christians. In 1840, the 

Ottomans sent their Foreign Minister, Shakib Effendi, to 

Lebanon to settle the crisis and to formulate new public 

administrative arrangements for the country's governance. 

In Lebanon, Shakib Effendi put into force measures intended 

to end the Muslim—Christian conflict. With the approval of 

the concerned European states, the Ottoman authorities 

first disarmed the two warring factions and then 

partitioned Mount Lebanon into two provinces divided by the 

Beirut-Damascus road with separate administrative systems. 

To the north the Christian province was ruled by a 

Christian governor; to the south the Muslim province was 

ruled by a Druze Muslim governor. Overt hostilities betwen 

Muslims and Christians ceased but only for approximately 

two decades, because the new system sparked a series of 

disagreements that contributed to a new outbreak of civil 

strife in Lebanon in 1860 (Koury, 1976, p. 3). 

The new conflict broke out in the north in 1854 with a 

revolt led by Christian Maronites and Muslim Druze peasants 

against their Christian and Muslim feudal lordsj the 

rebellion then spread to the south. Because of their 

traditional obedience to their feudal families, the Muslim 

Druzes refused to continue cooperating with the Christian 

Maronites, and a rift developed between the two groups. 
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Thus, the revolt metamorphosed into a religious conflict 

along sectarian lines (Abraham, 1981, p. 103). 

Following these events, the Muslim Druzes again 

carried out massacres in 1860 against the Christians with 

the tacit help and support of the Ottoman authorities. 

Initially, the hostilities primarily involved the 

Christians and the Muslim Druzes, but other Muslim sects 

also joined the conflict. The Muslim Sunnis and Druzes 

united to battle the Christians in the cities of Zahle, 

Sidon, Hasbaiya, and Deir-al-Qamar, and in these skirmishes 

12,000 Lebanese Christians were killed. Meanwhile, 

collective massacres were committed by the Muslims against 

the Christians in Damascus. As an exile, the Algerian 

Muslim leader Abdal-Qadir made his way with some of his 

followers to Damascus. During the violence of 1860, he 

and his troops saved approximately 12,000 Christians by 

escorting them to various places of safety, his home and 

the citadel of Damascus where his troops guarded them while 

he refused to surrender any of them to the hostile Muslim 

mobs (Churchill, 1862, p. 216). For 10 days, Abdal-Qadir•s 

home was besieged and finally, on the tenth day he rode 

into the Muslim crowd with some of his followers and 

challenged them, saying: 

Wretches! is this the way you honor the prophet? May 
his curse be upon you! Shame on you, Shame! You will 
yet live to repent. You think you may do as you 
please with the Christians; but the day of retribution 
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will come. The Franks will yet turn your mosques into 
churches. Not a Christian will I give up. They are 
my brothers. Stand back, or I will give my men the 
order to fire. (Churchill, 1867, p. 316) 

After the European governments learned of the 

conflict, a French army landed in Beirut and put an end to 

the massacres against the Christians. At the same time, 

Britain, Russia, Austria, and Prussia joined with France to 

set up a commission whose members met with the Ottoman 

officials in Constantinople to settle the conflict and put 

policies and procedures into effect to ensure that it would 

not be repeated in the future. The outcome of the 

Commission's efforts " . . . was the reglement organique of 

1864, which was to serve Mount Lebanon as a constitution 

for the next fifty years, until the outbreak of the World 

War I. The Mutasarrifiya of Mount Lebanon was born" 

(Khairallah, 1965, p. 60). 

Under the new arrangements, the Lebanese mountains 

became an autonomous region under a Christian governor 

called the Mutassarif, who would not be Lebanese. He would 

be appointed by the Ottoman government in Constantinople 

from the non-Lebanese Christian citizens of the Ottoman 

Empire, with the consent of the European powers. In 

administering the country, he would be assisted by a 

council consisting of 12 Lebanese members representing all 

religious communities in Lebanon as follows: four Maronite 

Christians, three Druze Muslims, two Greek Orthodox 
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Christians, one Sunni Muslim, one Shiite Muslim, and one 

Greek Catholic Christian (Hourani, 1946, p. 33). 

The European powers were successful in their 

intervention to straighten out the situation and help 

establish the system of Mutasarrifiya as a solution for 

Lebanon's continuing civil strife. This political system, 

however, did little to reduce the existing communal 

differences and conflicts in Lebanon. Instead, it 

increased the desire of the Christians to establish a 

separate Lebanese national identity apart from the Arab 

world, which they saw as a Muslim sea that threatened to 

engulf them. Most importantly the partition of Lebanon 

resulted from the imposition of the new system. The 

territories of the Bekaa Valley in the east and the cities 

of Beirut, Tripoli, and Sidon had been isolated from the 

rest of Lebanon and placed under direct Ottoman control. 

These political and geographical arrangements continued 

until the autonomy of the Lebanese mountains was abolished 

by the Ottomans in 1914 and the nation of greater Lebanon 

was formed in 1920 (Baaklini, 1976, p.41). 

As it was, the nineteenth century, the bloody 

historical aspect of Lebanon's life, was also its 

intellectual one in the modern world. It was the period 

that witnessed the beginning of Lebanon's cultural and 

educational relationships with the West, which led to a 
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significant and valuable cultural development in Lebanon 

and the whole Arab world. What contributed to this 

cultural development was the arrival of Catholic and 

Protestant missionaries in Lebanon and the emergence of 

some Lebanese intellectuals. Among them were Khalil al-

Khuri, who founded the first newspaper, Hadigat al-Akhbar 

in Beirut in 1852. Butrus al-Bustani was viewed as a 

highly respectable intellectual of his time due to his 

expertise in the fields of editing, writing, grammar, 

language, translation, and in education as a whole. There 

were good relations and collaboration between Bustani and 

the American missionaries. Besides his work as head of a 

native school, he was the one who started publishing an 

Arabic encyclopaedia of which the first six volumes were 

completed by al-Bustani himself (Zaydan, 1903, pp. 24-31). 

Nassif Al-Yazigi was another important figure in the 

last century. He played an important role in Lebanon's 

political life through his position as an advisor to the 

governor of Lebanon, Emir Bashir II Chehab. His role as an 

educator and intellectual was no less important. He was of 

great help to the American missionaries, since upon their 

request, he wrote many books on grammar, logic, rhetoric, 

and prosody to be used in the American schools. Until the 

time of his death in 1871, he taught the Arabic language at 
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the American University of Beirut (Antonius, 1939, pp. 45. 

46) . 

The eastern-western cultural interaction reached its 

height in the nineteenth century, when the French and 

American missionaries started arriving in Lebanon to 

establish several schools. Among the most important 

educational institutions were the French University of 

Saint Joseph and the American University of Beirut. These 

two universities played significant roles in the national 

and educational life of modern Lebanon. Largely through 

the efforts of private and foreign institutions of 

learning, rather than through public schools, Lebanon has 

achieved the highest rate of literacy among the Arab states 

(Hitti, 1951a, pp. 747.748). 

A strong sense of nationalism rose throughout the 

nineteenth century. What contributed to that was the 

international liberation movements such as the French and 

American revolutions. Another factor was the role of the 

French Catholic and American Protestant missionaries and 

their universities such as the French Saint Joseph 

University and the American University of Beirut. It was 

the century when the work for national liberation and 

independence in Lebanon intensified. Inspired by 

nationalistic scholars, Lebanese people created secret 

organizations to work against the Ottoman control. Ibrahim 



46 

Al-Yazigi, son of Nassif, was one of those who took the 

lead in the Arab Awakening Movement. His writings were 

mainly intended to make the Arabs aware of the lake of 

misery they were sinking in under the Ottoman rule, and 

that they needed to awake and rise against the Ottoman 

oppression (Hitti, 1965, p. 214). 

Indeed, the process of renaissance and political as 

well as social awareness recorded a notable advance, thanks 

to those nationalist educators and social reformers. The 

emergence of outstanding figures such as Nassif Al-Yazagi 

and his son Ibrahim, Butrus Al-Bustani, Jamal Al-Din Al-

Afghani, and the growth of secret societies, first 

Christian separatist groups and later movements to reform 

Ottoman administration and resist the Pan-Turkish Movement. 

Arab nationalism was to be considered second to the first 

and major aim, the liberation of the area from the Turkish 

control (Kirk, 1952, pp. 162-173). 

All these efforts and movements might probably not 

have been fruitful, had the Ottoman Empire not entered the 

First World War. The Turkish entrance in that war came to 

be regarded as a signal to start the Arab revolt. Hazem 

Nuseibeh pointed out: 

T S 8 , i ^ i n g a n d i n s P i r i n g history of the Arab rebellion 
of 1916 was as worthy a title deed as any to 
nationhood. No one who lived through that experience 
or has read its literature can fail to be impressed by 
the genuineness, the depth, and the idealism of its 
architects as well as of its rank-and-file adherents. 
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• • • [It] marked a new milestone in the ideological 
development of Arab Nationalism. (Nuseibeh, 1956 D 
54) ' J > v * 

The outbreak of the First World War marked the 

beginning of the end of four centuries of Ottoman-Turk 

occupation, from 1516-1918, for Lebanon and the Arab world. 

Throughout the years of the war in which the Ottoman Empire 

participated on the side of Germany, the daily life of 

Lebanon and the Lebanese people was deeply affected. There 

was severe famine nationwide, a problem which Lebanon had 

never faced since the dawn of history. One—fourth of the 

people died from diseases and starvation during the worst 

years Lebanon had ever witnessed. A professor of the 

American University of Beirut described the Lebanese 

situation in the period that directly preceded the entrance 

of the British army into Lebanon: 

Those who did not flee to the interior in quest of 
sustenance joined the ever-increasing horde of beggars 
in the city. Among the beggars were those with enough 
energy to roam the streets and knock at doors, ransack 
garage heaps, or seek carcasses. Others would lie 
down on the street sides, with outstretched arms, 
emaciated bodies and weakening voices. Still others 
including infants, could speak only through their 
eyes. By 1918 the entire lower class of society had 
been virtually wiped out and replaced by the middle 
class. (Hitti, 1965, p. 217) 

The Ottoman rule over Lebanon for four centuries, from 

1516 to 1918, was the worst period in the country's 

history. It was the era in which Lebanese religious 

divisions were deepened. Perhaps most of the troubles that 
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Lebanon came to suffer from in the pre- and post-

independence periods, were closely tied to the Ottoman 

discrimination and their policy of "divide and rule." The 

bloody events that occurred under the Ottoman rule, 

sometimes with their implicit encouragement and blessing, 

created a deep, and probably irreparable chasm in the 

national unity in Lebanon—something relevant to current 

events in Lebanon. 

Greater and Independent Lebanon 

After the Allies defeated the Ottoman Empire in World 

War I, Lebanon was placed under French protection. When 

the French army arrived in Beirut on October 7, 1918, the 

Christians felt relieved, believing that they would be 

saved from the persecution they had sustained during the 

four centuries of Ottoman rule. 

The Christians and the French became close friendsj 

the Christians needed French help to feel secure after such 

a long time of uncertainty, and the French needed the 

support of the Christians to enhance their position in 

carrying out the policy outlined in the Sykes-Picot 

Agreement of 1916, according to which France and Britain 

were placed in control of the Middle East. 

To counter the claims of the Lebanese Muslims that 

Lebanon should be unified with Syria, the Christian 

Maronites formed two delegations, one headed by the 
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Maronite patriarch Elias el-Hoyek and the other by the 

Maronite archbishop of Beirut. In Paris these delegations 

sought the creation of a separate and enlarged Lebanon, to 

be supported and assisted by France for a given time. On 

November 10, 1919, French Prime Minister George Clemenceau 

gave the Maronite patriarch a firm commitment of French 

support for these goals. Then, on April 28, 1920, the 

mandate for Syria and Lebanon was given to the French at 

the San Remo Conference (Rondot, 1968, p. 40). 

The aims of the Maronites and other Lebanese 

Christians were realized on September 10, 1920, when the 

French Commissioner, General Gourand, announced the birth 

of Greater Lebanon, "Grand Liban," which included the 

mountains and the territories that had been isolated from 

Lebanon under Ottoman rule; the cities of Beirut, Tripoli, 

Sidon, and Tyre; the interior districts of Baalbeck; and 

the Bekaa Valley near the Syrian border (Koury, 1976, p. 

3). In 1926, six years after the birth of Greater Lebanon, 

the Lebanese constitution was approved by the first 

Lebanese parliament, and the country was officially given 

the name of the Republic of Lebanon. 

The Lebanese Muslims were opposed to the establishment 

of the state of Greater Lebanon because they feared that it 

would deprive them of the privileges they formerly enjoyed. 

Above all, their resentment resulted from the fact that 
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they were not consulted regarding the proclamation of the 

new state. The Muslims argued that the agreement had been 

made exclusively between the Christians, particularly the 

Maronite patriachate, who sent delegations to the peace 

conference in Paris, and the French. One newspaper account 

typifies Muslim opposition to the new statei 

Even if a simple Muslim expresses contentment with 
Greater Lebanon, God knows and they [those who try to 
breed this feeling] know that he is not contented. . . 
. Not a single Muslim accepts nor will he ever accept 
anything other than Syrian Unity. If the present 
status quo [Greater Lebanon] stipulated by the 
Lebanese Constitution of 1926 is maintained, half of 
the inhabitants of the Lebanese country will have 
their love extinguished in their hearts, instructing 
their children to hate it, telling them that they are 
strangers to it and that their real country extends 
beyond Lebanon where a beautiful flag flies a flag 
that has sanctity, beauty, and history. (Atiya, 1973, 
p • 1 o 2) * 

The existence of strong Arab nationalist sentiment and 

resentment at French sponsorship of a Greater Lebanon were 

perfectly apparent to observers on the spot throughout the 

period from 1918 to 1920, when these critical decisions 

were being made. In October 1918, for example, a local 

observer in Beirut reported: 

Since the proclamation, October 1st, 1918, of the 
Cherifian Government (Sherif Hussein in Hijaz), the 
Moslem population here have entertained the hope of 
TV?S f ° " s t i t u t i o n an independent Mohammedan Empire. 
The Mohammedans, without exception, prefer a purely 
independent Arabian Government, without any foreign 

?968! Cp i 04ir i n t e r v e n t i o n i n t h e i r affairs. (Hudson, 
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The political aspirations of the Lebanese Muslims were 

futile. France opposed the Arab nationalist forces, to the 

relief of the Lebanese Christians, especially the 

Maronites, but the tensions remained. Lebanese Muslims 

viewed Greater Lebanon as of dubious legitimacy (Hourani, 

1953, PP• 37-38) . They saw it as a political entity 

dominated by the Christians. In effect, the Muslims were 

transformed from a "ruling class" under the Ottoman rule to 

a "ruled class" under the French mandate, thus changing 

places with the Christians. 

Like the Ottomans, French authorities in Lebanon 

recognized the autonomous nature of the country's religious 

sects, thus reinforcing the plural-istic structure of 

Lebanese society. In April 1936, the High French 

Commission issued a comprehensive decree defining the 

position of religious communities in matters of personal 

status and communal organization. Hourani states, 

The decree gave explicit legal recognition to the 
historic communities. Their statutes were given the 
force of law and the application of them was placed 
under the protection of the law and the control of the 
public authorities. They were to enjoy corporate 
personality and to be represented in their relation 
with the public powers by their spiritual heads. 
Members of the communities would be obliged to conform 
to their statutes in matters of personal status and to 
civil law where the statutes of the communities were 
silent. (Hourani, 1947, pp. 64-65) 

The French not only recognized the already-existing 

"historic communities" in Lebanon; they further subdivided 
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the Muslims by giving official status to the Shiites for 

the first time in order to weaken Muslim opposition to 

Greater Lebanon. H.A.R. Gibbes notes: 

From then on, Shii leaders were encouraged by the 
French—as well as by shrewd Maronite politicians — t o 
play a wider role in government as a means of bringing 
greater benefits to their community. The mandatory 
was careful, however, to back only those feudal 
leaders who were willing to cooperate with it. Still 
support from both the French and the Maronites ' 
eventually helped the Shii leaders to become 
independent of Sunni influence and to come into their 
own politically. (Gibbes, 1962, p. 123) 

Since the Christians were more effectively organized 

than the Muslims when the state of Greater Lebanon was 

established by the French, the Muslims were motivated to 

organize themselves so that they could deal with the highly 

hierarchical and structured Christian churches. The Sunnis 

were encouraged by the French to establish a supreme 

Islamic Council and Office of the Grand Mufti. 

To enable him to function on the same level as his 

counterparts in the Christian community, in 1926 the Sunnis 

in Lebanon invested their Mufti with extensive spiritual 

and temporal powers. The Muslim hierarchy became more 

centralized in accordance with the provisions of a law 

passed by the Lebanese parliament in 1955. This law named 

the Mufti as the religious leader of the Sunni Muslims in 

Lebanon and the representative of his sect before all 

Lebanese authorities. The Mufti also became the superior 

of all Sunni Muslim teachers and interpreters of the Qur'an 
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in Lebanon. Finally, the law specified the procedure for 

the election of the Mufti by giving this right to an 

Islamic Electoral Assembly (Smock & Smock, 1975, p. 79). 

The Shiite Muslims were not organized under Ottoman 

rule. Under the French mandate, the Shiites were granted 

the right to form their own judicial system. In 1969, the 

Lebanese parliament passed a law establishing the Higher 

Islamic Shiite Council. 

A law defining the leading religious bodies of the 

Druze Muslims was passed in 1962. Its provisions 

recognized two Druze religious leaders called Shaykh Akl 

because the Druzes were divided into two clans. Later, all 

of the Druzes agreed on one Shaykh Akl (Smock & Smock, 

1975, pp. 80-81). 

Shortly before the French left the country in 19^5-

1946, the Lebanese people were divided into two parties 

regarding the establishment of a national identity. Labib 

Zuwiyya Yamak describes this division among Lebanon's 

citizens: 

On the one hand, there were those who believed that 
Lebanon formed a part of the Arab world ethnically 
culturally, historically, and geographically and that 
the Lebanese were an integral part of the Arab nation. 
n the other hand, and taking the diametrically 

opposite point of view, were those who believed that 
Lebanon was geographically part of the Arab world in 
the general sense but that ethnically, historically, 
and even culturally it constituted a separate entity. 
The first group denied that Lebanon had any special 
mission that distinguished it from the rest of the 
Arab countries, while the second group viewed Lebanon 
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not so much as the Western frontier of the Arab east 
but as the Eastern frontier of the Christian East, and 
moreover as a country with a special mission that was 
not compatible with nationalist aspirations of the 
Arab world. (Yamak, 1966, p. 36) 

The Sunni Muslims comprised the majority of those 

advocating the Arab nationalist viewpoint, and the Maronite 

Christians formed the majority of those who supported the 

opposite position. 

In the early 1940s a new political trend emerged among 

the Lebanese Sunni Muslim leadership represented by the 

S°lh family, which began to call for a fully independent 

Lebanon. This was a courageous step to take in the face of 

the opposition of extremists in both the Christian and 

Muslim communities. Among the Christians, a political 

party called the Lebanese National Bloc under the 

leadership of ex-president Emile Eddeh insisted on close 

ties with France as a guarantee against the absorption of 

Lebanon by some pan-Arab state, the solution favored by 

extremist Sunni Muslims. In the meantime, Lebanon was 

still under the French Mandate. The French governor of 

Lebanon, General Catroux, made a statement on November 26, 

1941, that Lebanon should become a sovereign and 

independent country, but the full independence of Lebanon 

did not take place until 1943, two years after that 

declaration. 
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In 19^3, Maronite Christian ex-president Bishara al-

Khoury, leader of the Constitutional Bloc party 

representing Lebanese Christians, reached an agreement with 

Sunni Muslim Prime Minister Riad al-Solh, who spoke for the 

Lebanese Muslims. The agreement was made on the basis 

that, although Lebanon was Arab, it possessed a "special 

character" that must be preserved in full independence. 

The understanding between Maronite Christian President al-

Khoury and Sunni Muslim Prime Minister al-Solh on behalf of 

both Christian and Muslim communities, led to an unwritten 

agreement which is still known today as the National Pact 

(Almithag Alwatani) of 1943 (Mansfield, 1980, p. 432). 

The basic aim of the National Pact was to maintain the 

independence of Lebanon as an entity distinct from the Arab 

world. It also required the Christians to forego seeking 

foreign protection or attempting to bring Lebanon under any 

foreign influence or control. Similarly, the Muslims were 

required to forego further attempts to bring Lebanon into 

any form of Arab union, which the Christians opposed in the 

belief that joining such a union would cause Lebanon to be 

absorbed in an Arab nation (Gilmour, 1983, p. 30). 

It was agreed in the National Pact that the president 

of Lebanon must be a Maronite Christian, the prime minister 

a Sunni Muslim, and the speaker of the parliament a Shiite 

Muslim. Greek Orthodox Christians would occupy the posts 



56 

of vice-speaker and vice-premier, and either a Maronite 

Christian or a Greek Catholic Christian could serve as 

minister of foreign affairs. The minister of defense was 

to be a Druze Muslim (Crow, 1962, p. 494). 

Signs of dissatisfaction with the National Pact were 

not long in coming. In a speech before Parliament, Riadh 

al-Solh, the first prime minister of independent Lebanon, 

expressed his implicit opposition to the political 

compromise of the pact and his wish that it be abrogated: 

The hour in which the abolishing of confessional ism 
becomes possible will be a blessed hour of full 
national awakening in the history of Lebanon. We 
shall do our utmost to reach this historical hour at 
the earliest possible moment, if God permits. And it 
is only natural that to organize this demands 
preparation and planning in many different directions. 
(Smith, 1971, pp. 190-192) 

The split between Muslim and Christian communities 

that existed in Lebanon before independence and the 

formulation of the National Pact obviously never 

disappeared, but it was deepened and intensified in 1943. 

The Lebanese civil war of 1958 was a direct result of the 

internal split regarding the political line that Lebanon 

must adopt interacting with rivalry among the great powers 

and regional conflicts. The president of Lebanon at that 

time, Camile Chamoun, stood against President Nasser of 

Egypt's policies in the area, while the opposition favored 

it. After the defeat of the opposition candidates in the 

general election of 1957, the situation became extremely 
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tense in the country. Politics in Lebanon is largely a 

personal affair; political bodies revolve around personal 

leadership—usually that of the head of a group, a notable 

personality in a city, or some other "strong man" or Zaim 

(Hottinger, 1966, p. 85). 

Soon after several bloody and violent incidents 

occurred in Beirut and other cities, various types of 

military assistance, including men, began to be sent to the 

Lebanese Muslim opposition leaders from Syria through the 

common border with Lebanon. Syria by that time had already 

unified with Egypt forming a single state, the "United Arab 

Republic," under the leadership of the Egyptian president 

Gamal Abdel Nasser. Lebanese Muslims staged demonstrations 

in the streets calling for Lebanon to be included in the 

United Arab Republic under Nasser's leadership. Hostile 

acts against the Lebanese government increased. Meanwhile, 

it became clear that the issue was not internal but was 

connected to the outside. American president Dwight D. 

Eisenhower expressed this sentiment in a statement 

following the landing of United States Marines in Lebanon 

on July 15, 1958. Eisenhower declared, "The president, Mr. 

Chamoun, has made clear that he does not seek reelection," 

and added "Lebanon was the victim of indirect aggression 

from outside" (Office of the Federal Register, 1958, p. 

551). 
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In response to a plea from the Lebanese government, 

the United Nations intervened, trying to help solve the 

crisis, but to no avail. When the efforts of the United 

Nations appeared to have been fruitless, United States 

Secretary of State John Foster Dulles declared that his 

government was ready to help if Lebanese President Camile 

Chamoun found it was necessary (Thayer, 1959, p. 24). 

With the help of the special envoy of American 

President Eisenhower, Robert Murphy, a compromise was 

reached between the Christian and Muslim leaders in 

Lebanon. According to the terms of the compromise, General 

Fuad Chehab, the commander of the Lebanese army and a 

Maronite Christian, succeeded President Chamoun in office 

on the expiration of the latter's term on September 23, 

1958. Rashid Karami, one of the Muslim leaders who opposed 

the president during the crisis, was appointed as prime 

minister (Dawisha, 1980, p. 21). 

The 1958 civil war in Lebanon was a prelude to the 

country's later crises, beginning with the emergence of 

Palestinian guerrilla activity in Lebanon and ending with 

the more severe civil war of 1975-1976. Beginning from 

October 1968, there were almost daily commando operations 

and full-fledged battles between Palestinian guerrillas and 

Israeli army forces across the entire length of the border 

between Israel and Lebanon (Sirriyeh, 1976, p. 78). 
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The situation worsened when the Israeli troops started 

hitting Palestinian bases inside Lebanon, in response to 

increasing Palestinian operations against israel (Wolf, 

1970, p. 25). Israeli officials declared that as long as 

Palestinian actions continued, Israel had the right to 

fight back to defend its territories (Feron, 1968, p. 8). 

When Lebanon began feeling the strong impact of the 

Palestinian-Israeli battles on its economy and stability, 

it tried to seek United Nations support and approached its 

international connections to put pressure on Israel to stop 

attacking Lebanon. Israel responded by insisting that it 

did not mean to operate against Lebanon; all that it wanted 

to do was to safeguard its border with Lebanon from 

Palestinian guerrilla activities (Khan, 1969, p. 534). 

Meanwhile, another response to the Palestinian 

guerrilla activity began to emerge in Lebanon itself; this 

was the reaction of the Lebanese Christians, who believed 

that their country would pay a high price for Palestinian 

activities against Israel. In addition, the rapid growth 

of the Palestinian movement in Lebanon and the growing 

popularity of the guerrillas among the Lebanese Muslims 

created strong sentiment among Lebanese Christians. This 

made them feel that they should move quickly before the 

communal balance of power of th,e country could be shifted 

entirely in favor of the Muslims (Kapeliuk, 1969, p. 8). 
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There was a split in the country regarding Palestinian 

activities. In a statement on June 23, 1969, Lebanese 

President Charles Helou insisted that "there should be no 

commando bases or training grounds in Lebanon, and that 

those already established should be removed" (Dorsey, 1969, 

p. 21). The Muslim prime minister supported them and 

resigned in objection to the Christian president's position 

against the guerrillas. 

The Christian-Muslim split over the Palestinian 

military presence in Lebanon led to the military 

confrontation between the Lebanese army and the 

Palestinians throughout 1969. These developments brought 

Lebanese Muslims and Palestinians closer to each other, 

forming an alliance that would deal not only with the 

Palestinian affairs, but also Lebanon's domestic policies 

(Rejwan, 1969, p. 17) . 

The period between 1970 and 1973 was a challenging 

time for the Lebanese government and was rightly viewed by 

most observers as contributing directly to the civil war of 

1975-1976. It was clear from the beginning that the 

Lebanese social and political system could not endure in 

the face of the continuing Lebanese internal divisions over 

the Palestinian military activities in Lebanon. As a 

result, the civil war broke out on April 13, 1975 between 

the Lebanese Christians on the one hand, and the Lebanese 
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Muslims and Palestinians on the other. Massacres were 

committed by both sides against each other (Came, 1976, p. 

35) . 

After a surge of violent and bloody clashes throughout 

the country, the Lebanese cabinet met in the presidential 

palace under President Suleiman Franjieh on March 22, 1976, 

and agreed to accept a Syrian plan which included an 

amendment to the Lebanese constitution allowing the 

parliament to elect a new president before the normal 

election date of August 17, 1976 (Randal, 1976, p. 1). The 

Lebanese parliament met on May 8, 1976, during a siege of 

bombing and continuous violence, and elected Elias Sarkis 

as the successor to President Sulieman Franjieh. It was 

assumed that President Franjieh would agree to resign 

before the end of his term on September 23 and step down in 

favor of the president-elect, but he refused to do so and 

as a result military clashes escalated in the mountains and 

other areas of the country. 

Communal fighting became intense around Beirut and in 

the Lebanese mountains when the Christian militias 

undertook a major offensive to recover their lost 

terrritories. This Christian attack frightened the 

Palestinian guerrillas, who viewed it as an initiative to 

control their presence in Lebanon (Blakemore, 1976, p. 4). 

At the end of May the Syrians made a final decision to put 
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an end to the Lebanese civil war, and on June 1, 1976 the 

Syrian army entered Lebanon. Due to the deep internal 

divisions among the Lebanese and the continuing outside 

intervention of the outsiders, the Lebanese civil war never 

went away, and in 1987 it is still far from being over. 

Lebanon as a Refuge for Ethno-

Religious Minorities 

The valleys of Lebanon have been a refuge for 

persecuted ethnic and religious minorities for centuries. 

Various groups belonging to all religions sought Lebanon as 

a safe place where they could live with honor and practice 

their religious beliefs freely. These minorities came to 

inhabit Lebanese soil at different times of history, some 

of them earlier than others. As for their geographic 

locations, it appears that each one of these minorities has 

chosen a given area to reside. The distribution of 

religious sects in Lebanon is shown in Table 1. 

But this never meant that they were not neighbors in 

most of the villages and cities or suburbs. Although each 

one of the religious minorities came to be heavily centered 

in a given area, forming the majority in that region, it 

might be a minority in another area. This means that these 

minorities lived side by side. In some villages, for 

instance, half of the village is Maronite Christians, one-

quarter is Sunni Muslims, one-quarter is Druze Muslims, and 
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so on. The best description of this diverse and mosaic-

like Lebanese society was given by James Dennis: 

Side by side in separate villages, or in distinct 
quarters of the same city or village, live . . . the 
Moslem, the Metawely, the Druze, the Orthodox Greek, 
the papal Greek, the Maronite, the Latin Catholic, the 
Nusairiyah, the Jacobite, and the Jew. (Dennis, 1872, 
p. 5) 

The oldest of these sects was the Maronite 

Christians, named after their patron Saint Maroun, an 

ascetic Antiochean Monk who died in 410 A.D. The origin of 

the Maronites, as some sources trace it, goes back to 5000 

B.C. It is believed that the majority of the Maronites are 

Phoenicians or Canaanites, the earliest inhabitants of 

Lebanon, while the rest are of a Syriac or Aramaic origin. 

Religious conflicts with the Greek Church of Antioch 

in the Byzantine Empire led to the departure of some of the 

Syriac or Aramaic population from the land which is known 

today as Syria, under the leadership of Saint John Maroun, 

to Lebanon in the seventh century. In Lebanon those Syriac 

immigrants met with the "sea people" or Phoenicians and the 

Mardaites from the Amanus Mountains in southern Anatolia, 

and united with them to form the Maronite Nation (Smith, 

1974, p. 125). 

The Maronites were known throughout the history as 

brave and militant warriors. When the Arab armies reached 

Lebanon's borders after taking over the whole Middle East 

region, they found themselves facing a different kind of 
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people they never knew before. After several years of 

bitter fighting, the Arab armies failed to control but half 

of Lebanon. Accordingly, the Arabs had to deal with those 

people in a peaceful manner. The Arab Caliphate in 

Damascus, Abdel Malik Bin Marwan, signed a truce with them. 

The invitation by Pope Innocent III in 1213 to the Maronite 

patriarch to attend a Lateran council to be held in 1215, 

came to be viewed as the first document in which the 

Maronites were officially acknowledged (Khairallah, 1965, 

p. 20). 

The Maronites today are under the spiritual leadership 

of the pope, but earlier, despite their relationships with 

the West, particularly the Vatican and France which date 

back to the eleventh century, they were independent as a 

Monothelite sect. They submitted to the papal authority in 

the twelfth century, and the Pope opened a theological 

school in Rome to train Maronite priests (Ustah, 1962, p. 

13) . 

The authority of the Pope over the Maronite church is 

most clearly demonstrated through the Pope's confirmation 

of the Maronite patriarch. Despite that the Maronite 

church: 

Is autonomous and is administered by its own 
patriarch, it recognizes the supremacy of the Holy 
See. It conforms to Roman Catholic rites and 
disciplines. Their patriarch is elected by a college 
of bishops and confirmed by Rome. (Khairallah, 1965, 
p. 18) 
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The Maronites came closer in their relationships with 

the West in the seventeenth century. France recognized the 

Maronites as a part of the French people and offered them 

protection officially in a letter sent by the French King 

Louis XIV to the Maronite patriarch on April 26, 1649. In 

that famous letter, the French king said: 

Louis, by the grace of God, King of France and 
Navarre, to all whom these present come, greeting: 
Let it be known that we . . . do take and place in our 
protection and special safeguard the most Reverend 
patriarch and all the prelates, ecclesiastics and 
Maronite Christian laics, who dwell in Mount Lebanon . 
. . and, to this end, we commend our . . . Ambassador 
in the Levant, and all those who succeed him in this 
post, to show favor to these former . . . by their 
care, good offices, entreaty and protection before the 
porte of our very dear and perfect friend the Grant 
Seigneur, or elsewhere as needs be, so that there will 
not be accorded to them any ill treatment, but on the 
contrary, that they may continue freely their 
spiritual exercises and functions. (Hurewitz, 1956, 
p. 24) 

The treaty between France and the Ottoman Empire which 

was called the Capitulations, had significant impact on 

Turkish policy in the religious field. The treaty was 

signed in 1535, between the French King Francis the First 

and the Ottoman Sultan Suleiman. The special privileges 

that the Ottomans granted France in the treaty in trade, 

diplomacy, and religion, greatly helped France to exercise 

influence over the Maronites in the Ottoman Empire 

(Vucinich, 1965, pp. 19-20). The treaty between France and 

Turkey and the Ottoman recognition of France as protector 

of the Maronites living in the Ottoman Empire encouraged 
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other European powers to follow the French steps. 

Therefore, under similar agreements with Turkey, Britain 

became the protector of the Protestants in the Ottoman 

Empire, and Russia the Orthodox (Berger, 1964, p. 430). 

Today the Maronites reside principally in the valleys and 

on the slopes of the Lebanese mountains. They are the 

majority among the Christian population in Lebanon. 

Greek Orthodox was another Christian sect that settled 

in Lebanon as a result of religious persecution. They had 

their own Eastern church, one of several churches using the 

Byzantine rite. The four early historical Eastern 

patriarchates--Jerusalem, Antioch, Alexandria, and 

Constantinople—were the origin of these orthodox churches. 

These churches grew out of the above-mentioned 

patriarchates. For a number of reasons, these Eastern 

patriarchates tended to dissociate themselves from the 

papacy of Rome, breaking with Rome formally in the eleventh 

century. Although they reunified with the Roman Catholic 

church in the fifteenth century for a short period, they 

soon split again from the papal authority, and that split 

has been a permanent one. The Eastern Orthodox church 

rejects: 

The claim of the Roman patriarchates to Universal 
supremacy. Doctrinally the main point at issue 
between the Eastern and Western churches is that of 
the procession of the Holy Ghost; but there are also 
various divergences in ritual and discipline, e.g. the 
normal married priesthood. (Hourani, 1947, p. 4) 
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The Greek Orthodox are called "Greek" because they are 

the descendants of Greek colonists in Syria. They fled to 

Lebanon after the Greek Byzantine Empire lost control of 

Syria to the Arabs. The Greek Orthodox sect is considered 

the second sect among the Christian population in Lebanon. 

The Greek Orthodox sect is centered in the northern sites 

of Beirut and Kura (Smith, 1974, pp. 126-128). 

Greek Catholics have the same historical background 

and origin that the Greek Orthodox have. The only 

difference is that the Greek Catholics accepted the 

supremacy of the Holy See in Rome. They practice their 

religious ceremonies in the Western or Latin tradition. 

Like the Maronites, their bishops elect their patriarch who 

needs to later be approved and confirmed by the Pope. 

Greek Catholics live in many villages in both the southern 

and northern regions of Lebanon (Hourani, 1947, p. 5). 

The Armenian Catholics and the Armenian Orthodox sects 

are two other Christian groups in Lebanon. After the 

massacres carried out against them by the Turks from 1915-

1918 and 1921-1922, the Armenians fled from their Turkish 

homeland in Asia Minor, and many of them settled in 

Lebanon. The only difference between the Armenian 

Catholics and Armenian Orthodox is that the former accept 

the papal authority like the other Catholic sects, while 
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the latter reject the supremacy of the Holy See like the 

other orthodox groups (Vocke, 1978, p. 6). 

The smallest Christian sects who took Lebanon as a 

refuge were the Syrian Catholics, Syrian Orthodox, Latin 

and Protestant groups. The Syrians are of Aramaic origin 

like the Maronites, and they used to live in the Assyrian 

and Babylonian kingdoms in ancient Iraq. They came to 

Lebanon from Iraq, Turkey, and Syria. The Syrian Catholics 

submit to the Pope, while the Syrian Orthodox reject papal 

authority. The Latins are those crusaders who remained in 

the area after the Crusader rule ended. As for the 

Protestants, some are descendants of American missionaries 

who remained in Lebanon and integrated with the Lebanese, 

while others converted to Protestantism under the influence 

of American missionaries in the nineteenth century (Vocke, 

1978, p. 6). 

The three Muslim sects in Lebanon are the Druzes, the 

Sunnis, and the Shiites. The Druzes derive their name from 

Muhammad Ibn-Ismael al Darazi, a follower of the Fatimid 

Caliph in Cairo, Al-Hakam bi-Amr Allah (966-1021), who 

styled himself as the last prophet of God. As a result of 

their persecution at the hands of the Sunnis and the 

Shiites, the Druzes came to Lebanon from Egypt in the 

eleventh century. Like the Shiites, their religious belief 

goes back to Fatimid doctrine which springs from Fatimah, 
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the daughter of the prophet, and her husband Ali, the 

prophet's first cousin and son-in-law. This doctrine, 

developed further by Caliph Al-Hakim, says, " . . . that the 

spirit of God descended from one caliph to the next, to its 

logical conclusion: Since he was the incarnation of 

universal reason, then he was God" (Khairallah, 1965, p. 

21) . 

The Druzes are different from the other Muslim sects 

in their religious practices. They do not pray five times 

a day. Their place of prayer is not a mosque. They also 

do not fast during Ramadan, nor do they make pilgrimmages 

to Mecca like other Muslims. They now reside in the 

southern region of the country and in the mountains near 

the Maronites. 

The Sunnis came to Lebanon following the Arab 

occupation in the seventh century. They viewed themselves 

as the principal pillar of Islam. The Quran and the 

speeches and works of the prophet were to them the sole 

sources of Islamic faith. Some 85$ of the Muslims in the 

world are Sunnis. The Sunnis live in Lebanon's coastal 

cities, especially Tripoli and Sidon (Chamie, 1981, p. 25). 

The Shiites are the followers of Imam Ali Bin Abi 

Talib, the first cousin and son-in-law of the prophet 

Muhammad. They are one of the two branches into which 

Islam divided in the century after the death of Muhammad as 
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a result of a dispute concerning who would be caliph after 

the murder of the third caliph Uthman: Ali or Muawiya, the 

governor of Syria. Those who supported Ali's right to the 

caliphate were called Shiites, which means "partisans" in 

Arabic (Smith, 1974, pp. 131-132). 

The Shiites were committed to the right of the House 

of the Prophet to lead the Muslims. They have an absolute 

submission to the prophet and after him to Ali and his sons 

Hassan and Hussein, the grandsons of the prophet Mohammad. 

The Shiite commitment to prophet's family was clearly 

described by Hourani: 

Most obvious characteristics is the cult of the 
prophet's family in general, and particularly of Ali, 
or rather of the legendary figure which has been 
constructed round the historical Ali. They believe 
that the Imamate, the combined spiritual and secular 
leadership of Islam, passed from the prophet to Ali, 
in whose family it then inherited. The Imam is the 
interpreter of laws and doctrine, and as such 
infallible and impeccable; and loyalty to him is 
regarded as the sixth pillar of Islam. (Hourani, 
1947, p. 7) 

After the split among the Muslims, the Shiites were 

persecuted by the Sunni majority, and many of them fled to 

Lebanon. They now reside in the southern region near the 

border with Israel and in the Bekaa Valley at Lebanon's 

eastern border with Israel and Syria. 

Although all of these religious sects that took refuge 

in Lebanon were and are minorities, the situation was not 

like that under the rule of both Arab and Ottoman Empires. 
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Under the rule of these two Muslim Empires, only the 

Christians were officially regarded as minorities and dealt 

with accordingly. They did not form part of the community 

of the state and had no share either in the military or 

religious organization. They also had no political 

participation. 

The Christian sects were separated from the Muslims in 

social affairs. The "Millet system" was applied to them 

during the Ottoman era. A Millet is a non-Muslim group or 

community in Turkey, organized under a religious head of 

its own who also exercises civil functions of importance 

(Byerly, 1955, p. 649). The heads of the Millet 

represented their sects in personal and general affairs 

before the Ottoman government. Describing the 

characteristics of the Millet system, Luke stated: 

The autonomy of the Millets was based on ancient 
custom, which was reinforced in the nineteenth century 
by specific edicts. . . . Their government was 
conducted by the head of the millet, generally 
assisted by a council composed of clerical and lay 
members. The millets were autonomous in spiritual and 
in certain administrative and judicial matters. Their 
jurisdiction embraced, in the religious sphere, 
clerical discipline; in the administrative sphere, the 
control of their properties, including cemeteries, 
education and churches; in the judicial sphere, 
marriage, dowries, divorce and alimony, civil rights 
and, in some millets, testamentary dispositions. 
Sentences pronounced by the courts of the millets, if 
within their competence, were executed on their behalf 
by the State. (Luke, 1936, pp. 97-98) 

Treating the Christians under the Muslim rule not as 

subjects but as dhimmis (a protected community) under the 
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protection of Islam was very hard. It made these religious 

minorities feel alienated and strangers in their own land. 

This policy deepened the chasm among the religious sects in 

the Arab world, and most specifically, Lebanon. The 

complexity and intensity of the Lebanese civil strife can 

largely be attributed to the prevailing mistrust among the 

religious minorities there, and the refusal of the 

Christians to become nothing more than dhimmis (protected 

community) under Islamic rule, as it was the case in the 

past (Vocke, 1978, p. 69) . 

This policy of discriminating against these religious 

minorities made them suspicious of each other, and made 

them extremely cautious about everything outside the 

borders of their sects. Commitment was not to the country, 

but to the individual community. Religion seems to have 

always been the most visible slogan raised in all the civil 

wars that took place in the nineteenth and twentieth 

centuries. All incidents that occurred in Lebanon took on 

a religious character. In his description of communal 

relationships in Lebanon, Dennis comments: 

The various religious sects live together, but they do 
not coalesce into one homogenous community, nor do 
they regard each other with fraternal feelings. The 
Sunnites excommunicate the Shiites, both hate the 
Druzes. . . . The Maronites have no particular love 
for anybody, and in turn are disliked by all; which is 
true also as said of the Druzes. The orthodox cannot 
endure the Greek Catholics; and the fact that the 
former, more generally than any other sect, arrays all 
other sects against them. (Dennis, 1872, p. 6) 
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This mosaic of religious sects living in such close 

proximity and the influence of religion in Lebanese life 

have caused a mixing of religious and secular concerns. 

The individual identifies with, and is identified by, 

others in terms of his family and religious affiliations. 

The Lebanese religious sects are also geographically 

divided. Each sect resides in a given area of its own. In 

addition to this division into separate districts and 

villages, in places where these religious minorities live 

in the same city, town, or village, they tend to reside in 

separate neighborhoods. In short, Lebanon continues to be 

a fragmented society, as Edward Shils points out: 

People may know they are Lebanese but this is not as 
significant a fact for most of them as being 
Maronites. Greek Orthodox, Sunni Muslims, or Shiite 
Muslims, or whatever else. (Shils, 1960, pp. 3-4) 

The official sanction of these separate ways of life 

in Lebanon hinders the development of even the minimum 

common basis—the unified will and the necessity for the 

functioning of a modern state and its economic welfare and 

political stability. 



CHAPTER III 

THE AMERICAN UNIVERSITY OF BEIRUT IN 

HISTORICAL PERSPECTIVE, 1866-1919 

The period 1866-1919 is considered to be transitional 

in the history of the American University of Beirut. The 

historical development of the University during that time 

was rapid and significant. The American institution of 

higher learning, established by the American Presbyterian 

missionaries in Lebanon in 1866 under the name of the 

Syrian Protestant College, was to develop in 50 years under 

political, social, and educational changing conditions into 

the prestigious and respectable American University of 

Beirut. With the changeover of the University's presidency 

from Dr. Daniel Bliss to his son, Dr. Howard Bliss, in 

1902, the traditional aspect of the University's history 

ended, and a new modern one began. Despite the hard 

conditions that the University came under with the outbreak 

of the First World War in 1914, especially in terms of 

financial resources, it continued its educational and 

social services in Lebanon and throughout the Middle East 

region. 

75 
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The Early Stage, 1866-1884 

The establishment of the American University of Beirut 

along with the French University of Saint Joseph in the 

second half of the nineteenth century marked the beginning 

of the system higher education in contemporary Lebanon and 

the Middle East. It came to represent a progressive step 

toward the building of a sophisticated level of higher 

learning in the Middle East region. The first 50 years of 

the American University of Beirut, 1866-1920, could really 

be considered as the most arduous in its entire history. 

As with every other new institution, the American 

University of Beirut had to fight for its existence in its 

early stages. The basic concern of the university's 

officials was the survival of the institution and the 

securing of financial resources that would let it continue 

to function. 

The American University of Beirut today is a private 

and nondenominational institution founded in 1866 under a 

charter from the Board of Regents of the State of New York. 

(See Charter, Appendix E.) It has faculties of arts and 

sciences, engineering, agricultural sciences, and medical 

sciences including pharmacy, nursing, and public health. 

Lectures are conducted in English and Arabic. The medical 

school graduates became physicians for Lebanon and the 

entire Middle East (Cayne, 1985, p. 735). 
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The American University of Beirut was prepared to 

continue the efforts of the missionaries by giving them new 

dimensions. Its future mission and the importance of its 

role were clearly defined in the minds of the missionaries 

when they decided to start an institution of higher 

education: 

The missionaries soon realized that an institution of 
higher learning was needed to complete the education 
of their students close to their own homes, and to 
educate the area's future leaders. They therefore 
decided to establish a college in Beirut that would 
include medical instruction as well. Moreover, they 
believed that such an institution was needed to train 
people from the area to serve as future protestant 
ministers. At the same time, however, they resolved 
that the college should be both financially and 
administratively independent of the mission itself. 
(Hanna, 1979, p. 5) 

While Daniel Bliss, who was appointed by the 

Missionaries' Board as the first president of the proposed 

college was in London between 1864-1866 to raise funds, the 

Board of Managers of Syrian Protestant College was making 

preparations to open the college. The first day of school 

was on Monday, December 3, 1866. The future university 

began with 16 students and included among its faculty, two 

native tutors. The natives were Nassif al-Yaziji for 

Arabic and Asaad Shadudi for mathematics. The 16 students 

formed the Literary Department of the college. The 

subjects taught in that department included Arabic, 

English, French, Turkish, natural and physical science, 

mathematics and the Bible (Tibawi, 1967a, p. 200). 
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The university's founders were quick in getting it 

organized, by adding new departments and diversifying the 

fields of specialization. The organization was gradual 

over the years and closely related to the availability of 

financial resources. The American University of Beirut 

first started with a few buildings, to become today one of 

the largest, if not the largest, universities in the whole 

Middle East. The College Hall, Medical Building, and the 

Refectory were the first three buildings erected, and they 

were first called the Main Building. In the second 

academic year of 1867, a Medical Department was formed. 

The department included physiology, chemistry, anatomy, 

materia medica, surgery and practical and clinical 

medicine. The interest of the university's officials in 

the medical field was very clear from the outset. They 

felt the utmost need in the area for medical facilities. 

After the glorious medical history that the Arabs had, 

where they advanced the science of medicine far beyond the 

level it reached in the Western world, they had fallen 

behind modern medical knowledge. There was an utmost need 

in the area for advanced medical facilities and equipment 

as well as competent medical personnel (Izzeddin, 1953, p. 

37) . 

The college started small, not only in terms of 

facilities, but also in its personnel. Eight professors 
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were the first faculty of the newly born institution. 

Three of them were physicians; George Post, Cornelius Van 

Dyck, and John Wortabet. Together with the president of 

the college, Dr. Daniel Bliss, John Frazer, David Stuart 

Dodge, Nassif al-Yaziji, and Asaad Shadudi, cooperatively 

conducted a study in the Literary Department and the School 

of Medicine. Four years later in 1870, they were joined by 

Americans Edwin Rilewis, a physician, and the Reverend 

Harvey Porter. The great efforts of these dedicated 

teachers were not in vain. Two of their graduates, Yagub 

Sarruf and Faris Nimr, became the fathers of the modern 

Arab press. Their two great publications, Al-Mukattam and 

Al-Muktataf, were the leading magazines in the Arab world. 

They played a significant role in the Arab Awakening 

Movement and the revival of Arabic culture. Sarruf and 

Nimr who were members of the faculty of the American 

University of Beirut, were related to the secret movements 

that were beginning to ferment Arab nationalism (Penrose, 

1941, pp. 21-22). 

With the passage of time, other schools and 

departments were added to the college. In 1871, the 

Preparatory Department was established, but it was 

reorganized by Frederick Jones Bliss in 1880. The School 

of Pharmacy celebrated its first graduation in 1875. In 

order to stop relying on the few secondary schools in the 
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area which provided it with students for higher studies, 

the Syrian Protestant College decided to have its own 

secondary courses. Theology also became another field of 

study on the campus. The Syrian Mission made a decision in 

1878 to close its theological Seminary in Abeih and start 

sending its students to be trained in the Syrian Protestant 

College. The Presbyterian Board of Missions, which was 

responsible for establishing the college, was placed in 

charge of the Syrian Mission starting from 1870 (American 

Presbyterian Board, 1897, p. 6). The Board announced that 

it was ready to house the Abeih Theological Seminary on the 

University's campus. Due to the decline in numbers of 

theological students, the school was later closed. By 1905 

it was reopened, but this time on new land belonging to the 

Syrian Mission. 

In its pursuit toward expansion and advancement, the 

American University of Beirut had to cope with the Turkish 

position which was both beneficial and harmful at the same 

time. The advantage was that the American University of 

Beirut was considered to be a charitable organization, and, 

therefore, exempt from paying land tax and also custom 

duties on articles imported for its own use. The 

disadvantage was the refusal of Ottoman authorities to 

recognize the medical diplomas awarded by the University. 

The Imperial School of Medicine established in 



81 

Constantinople in 1827 was the only institution in the 

Ottoman Empire authorized to grant medical degrees. The 

government of Constantinople based its refusal of 

recognizing the medical diplomas of the American University 

of Beirut on the grounds that the institution was not 

technically qualified to prepare physicians. To be 

recognized, these physicians were required to travel to 

Constantinople after graduation to take a second 

examination conducted by the Imperial School of Medicine. 

Despite the efforts exerted by the American Legation to the 

Ottoman government, there was no change; the graduates of 

the American University Medical School continued throughout 

the nineteenth century to take two examinations in order to 

be legally qualified to practice medicine in the Turkish 

territories (Munro, 1977, pp. 18-20). 

The University became a well respected and prestigious 

institution of higher learning within just a few years of 

its founding. It came to have an educational-social role 

in preparing the future leaders. The Ottoman Mutassarrif 

over Lebanon, Rustum Pasha, told Daniel Bliss, the first 

president of the American University of Beirut in the late 

1870's: 

I do not know how much mathematics or how much 
history, philosophy or science you teach at the Syrian 
Protestant College, but I do know this, that you make 
men, and that is the important thing. And I wish I 
had one of your graduates to put in every office in my 
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province. I would have a far better Government than I 

do now. (Munro, 1977, p. 29) 

Nine years after the American University of Beirut was 

founded, University's library began. Professor Harvey 

Porter, recently recruited by the University, established 

the library in 1875 and became its first librarian. All 

the books that the library was to hold in its early stages 

were donated or discarded by the faculty members and 

friends of the University (American University of Beirut, 

1930, p. 40). 

Under the leadership of its founder and organizer 

Professor Harvey Porter, the Library of the American 

University of Beirut did progress. Professor Porter was 

interested in providing the library with various kinds of 

reference works in different languages. He even donated 

valuable books from his own collection (Al-Kulliyah, 1932, 

p. 41). The library was to cover all fields and 

departments in the American University of Beirut, except 

the Medical School which had a separate library founded in 

the fall of 1873, two years prior to the founding of the 

main library. 

The charter of the American University of Beirut 

stated that Arabic would be the medium of teaching in the 

University. But during the period of 1877-1878, there was 

a collective recommendation from the faculty members to the 

Board of Managers that English replace Arabic as a language 
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of instruction starting from the opening of the academic 

year 1879-1880 in the Literary Department, and later in all 

other departments and divisions in the American University 

of Beirut (Porter, 1920, p. 21). English was first used as 

a medium of instruction in the School of Arts and Sciences 

in 1880 and in the School of Medicine in 1887. 

Intellectualism, as a process, was at stake in the 

early years. In 1882, 16 years after the Syrian Protestant 

College was founded, there was an intellectual controversy 

among the students themselves and between them and the 

administration. It was the issue of creationism on one 

hand and evolutionism on the other. Professor Edwin Lewis 

made a commencement address in which he is believed to have 

supported Charles Darwin's theory of evolution. After he 

was forced to resign by the administration, the students, 

especially those of the medical school, expressed their 

feelings of opposition toward the University's treatment of 

the issue (Dodge, 1958, p. 25). The expression of feelings 

was only the start, and it was soon followed by the 

students' refusal to attend prayer in the chapel and their 

classes. They went further by issuing a statement in which 

they accused the faculty of cooperating with the president 

in regard to Lewis' dismissal (Tibawi, 1967b, pp. 284-285). 

The debate over the Darwin afafir was an issue of 

academic freedom. The students' argument was that ideas 
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and ideologies should be freely expressed in an educated 

manner. But this was not possible in the early stages, 

where the sense of Christianity and religious beliefs were 

still the basic pillars of the University. Responding to 

the students' demands, the administration of the American 

University of Beirut reeemphasized its evangelical nature. 

The Board of Trustees went further by requiring the faculty 

to sign what was called a "declaration of principles" which 

they considered to be "an indispensable pre-requisite to 

entering upon the functions of "adjunct-professor." Each 

professor needs to have "a hearty acceptance of the Bible 

as the Word of God and of Christ as the only Saviour" 

(Penrose, 1941, p. 47). The Board of Trustees justified 

its action on the basis of the importance of instruction 

and the necessity of having it be in harmony with the 

evangelical doctrine: 

In view of the responsibility of the instruction of 
the young and the influence of personal example, we 
recognize the importance of unusual care in 
maintaining a high standard of Christian consistency 
in life and conduct with reference to all the moral 
questions of the day. (Jessup, 1910, pp. 707-708) 

Soon after the controversy over Darwinism and academic 

freedom ended, another issue concerning a dispute between 

the American University's administration and the faculty 

over the institution's policies began. Two of its 

distinguished faculty members, Sarruf and Nimr, resigned in 
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1884. Talking of the institution•s reluctance to regard 

religious freedom, Sarruf and Nimr stated: 

s u o h 

So„̂\LAr̂sy
unlverîn°r̂" K

?or 
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This incident caused a bitter criticism by some of the 

faculty and the students against the University's religious 

nature and policies. Their argument was that the 

University was more or less a church school interested in 

spreading evangelism more than education. Officials at the 

American University strongly denied this claim and refused 

to accept the criticism that the institution paid more 

attention to religious conversion than to education. A 

former president of the American University of Beirut, 

Stephen Penrose, did not deny the University's interest in 

religious affairs, but at the same time he stressed its 

educational role. He also concentrated on its cultural 

role in promoting Western culture in Lebanon and the Middle 

East through the use of education. To Penrose, the 

University handled both religious and educational roles 

together. In other words, it was an evangelical education: : s:«, « »• ss;:: -
criticism of sectarianism, the proposed college should 
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The double role of the American University of Beirut 

in Lebanon and the whole Middle East was also asserted by 

another former president of the University, Dr. Samuel 

Kirkwood. The promotion of protestant beliefs was not the 

only function of the University, but along with that and on 

an equal basis w a s its dedication to educating its students 

on Western principles. Kirkwood made it clear that the 

religious character of the University's educational 

activities was always there. Therefore, he said, "A .U .B . 

had never been secularly." He also assured that the 

American University of Beirut had been "endowed with the 

missionary spirit." This spirit gathered together serving 

the people in the area on the one hand, and educating them 

on the other hand (Hanna, 1979, pp. 11-12). 

The Nineteenth Century in Decline, 

1885-1901 

The religious orientation at the American University 

of Beirut continued during the second half of Dr. Daniel 

Bliss' term as president. The belief of non-separation 

between education and religion remained the University's 

firm policy throughout the 1880s. The argument was that 

education should bring people closer to the creator and not 

pull them away. To the administration of the University, 
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the students were to be educated in a manner that would 

bring them close to the ways of the Lord. The students 

were educated in order to use their knowledge later in a 

way that would apply Christianity principles and would 

enhance peoples' beliefs in their own Christianity 

(Babcock, 1902, pp. 126-131). 

In light of the increasing number of high schools in 

the area, there was an urgent need to immediately finish 

building the Ada Dodge Memorial Hall which was to open in 

1885. The increase in the number of Lebanese students was 

quickly followed by a sharp increase in the number of 

students from Egypt and Cyprus. The level of enrollment 

witnessed a further rise in 1892 which coincided with the 

enlargement of the observatory, the erection of a chemistry 

laboratory, and the completion of the so-called "Annex" for 

medical students (Penrose, 1941, p . 5 9 ) . 

AS early as ,893 the need for well educated men grew 

as ever before. The changing conditions in the Middle East 

contributed to the need for men well prepared and qualified 

to hold business and professional offices, as well as to 

serve as teachers in the schools of Lebanon, Syria, and 

Palestine. Well educated men were needed for civil and 

military posts in Egypt and the Sudan, where British rule 

required a knowledge of English. They were also in demand 

among the Armenian communities in Turkey, Greece, and the 
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Aegean Islands. The American University of Beirut was the 

institution of choice to provide the education of young men 

from these countries (Dodge, 1958, p. 24). 

The rising level of enrollment led to enhancement of 

the University's budget and the necessity of getting itself 

organized on a more advanced basis. The first to be 

organized was the Board of Trustees of the University. The 

first change was made in 1882 in order to bring the 

constitution of the University into more exact conformity 

with the statutes of the state of New York which regulated 

such organizations. It constituted the "Society" as 

distinct from the "Trustees of the Society of the Syrian 

Protestant College," and provided a classification of the 

Trustees with staggered six-year terms. The members of the 

Board were to be chosen by election every six years. In 

case a vacancy should occur in the Board, it was to be 

filled for the remainder of its term, preserving the annual 

succession (Penrose, 1941 , p . 7 9 ) . 

In 1897 the name of the "Society" was changed to the 

"corporation," to be consistent with the provisions of the 

"Membership Corporation Law" which took effect on January 

1, 1897. These new arrangements were quite helpful and 

important in strengthening the structure of the University 

and helped the administration perform its duties in a more 

effective manner. These arrangements were to last until 
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1920, when the sweeping plan f o r reorganizing the American 

University of Beirut was carried out (Penrose, 1941 , p . 

8 0 ) . 

The process of development and organization of the 

American University of Beirut continued. In 1900, the 

organization of the School of Commerce took place, chaired 

by Professor Edward F. Nicoley. I„ 1 9 0,, a n important 

aspect of the history of the University was to come to an 

end. By the close of that year, the founder and president 

of the University since its establishment in 1866 submitted 

his resignation to the Board of Trustees in New York. Dr. 

Daniel Bliss justified his stepping down because he was 75 

years old. His resignation was to be effective starting 

from June 1902 (Penrose, 1941 , p . 81). 

The Opening Years of the Twentieth Century, 

1902-1913 

In June 1902 the resignation of Dr. Daniel Bliss from 

the presidency of the American University of Beirut became 

effective, bringing his HO years of service to an end. The 

man who was elected to succeed him was his son, Dr. Howard 

Sweetser Bliss. Like his father, he had a theological 

background. He was the pastor of the Christian Union 

Congregational Church in Upper Montclair, New Jersey, at 

the time he was appointed the president of the American 
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University of Beirut. The coming of the younger Dr. Bliss 

represented new blood. 

Once Howard Bliss became president, structural changes 

in the American University of Beirut took place. Due to 

difficulty in communicating with New York throughout the 

first 50 years of the University's existence, a Board of 

Managers in Beirut was temporarily installed to carry out 

the functions of the Board of Trustees in New Y o r k . By the 

time of Howard Bliss's presidency, things had changed, and 

communications were greatly improved. As a result, he 

dissolved the Board of Managers, and the Board of Trustees 

in New York resumed its duties. Another development under 

Howard Bliss' presidency was his introduction of the system 

of controlled electives during the first two years. But 

the first important and significant development and progress 

the University came to witness was Bliss's creation of the 

Masters' Degree programs (Penrose, 1941, pp. 98-101). 

A few years after he took office as the president of 

the American University of Beirut, Howard Bliss reopened 

the issue of securing official recognition of the School of 

Medicine. Ottoman authorities remained unwilling, as 

before, to grant to the United States of America the same 

concessions freely given to European powers such as 

Britain, Germany, Russia, and France (Washburn, 1 9 1 , , p p . 

285-186). 
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After all efforts and numerous visits of the Araericn 

Minister in Constantinople to the Ottoman prime Minister 

were to no avail, it was decided by the administration of 

the American University of Beirut to dispatch by the late 

fall of 1902 a deputation to Washington to meet the 

American President Theodore Roosevelt and request his help. 

In a meeting with the president on December 11, 1902, the 

delegates noticed that he showed notable sympathy and 

understanding. Roosevelt, who had visited the American 

University of Beirut during a visit to the Middle East, 

instructed the Secretary of State to convey the president's 

wishes to the United States' minister in Turkey that the 

latter must stress the legitimate rights of America in this 

matter. The personal interference of the American 

president was fruitful, and the Ottoman government fully 

recognized the Medical School of the American University of 

Beirut, making it possible for the University for the first 

time to issue an officially recognized medical diploma 

(American University of Beirut, 1903, January 21). 

The change in Ottoman policy toward the American 

University in Lebanon was a sign of encouragement to Dr. 

Howard Bliss to move ahead in his program to expand the 

services of the Medical School. In 1905, a training school 

for nurses opened, and the pavillion system of hospitals 

was inaugurated the same year. The pavillion for women was 
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occupied in 1908, while both the pavillion for children and 

the school of dentistry were opened in 1910. 

The development of the library continued in the early 

years of the twentieth century. Under the new librarian, 

Mr. Charles Lyman Garhart, who succeeded Harvey Porter, the 

library witnessed a significant change. The new librarian 

had his own philosophy on the important role that the 

University's library plays in academic life: 

. . . of the various departments of the University the 
library is not the least important. It is concerned 
with the needs of the whole academic body and is 
indeed a sort of university in miniature. (Garhart, 
1910, p. 49) 

Although there were marked changes in all fields in 

the American University of Beirut after Howard Bliss took 

charge in 1902, no change was recorded in the University's 

religious character. Making prayer in the University's 

chapel and attendance of Bible classes mandatory to all 

students regardless of their religions led to student 

protests and complaints. The students took two actions: 

first, a strike and boycott of classes (Khalidi, 1964, pp. 

105-106); second, they presented a petition to the 

University's administration asking for them to give up the 

regulations. The administration refused to change its 

educational policy, and the missionary and religious 

characer of the University was clearly reaffirmed and 
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maintained. As a result, eight Muslim and Jewish students 

withdrew from the University (Ghusayni, 1974, p. 31) • 

The controversy over the religious character of the 

curriculum of the American University of Beirut could only 

intensify. There was an argument among the people in 

Lebanon and the Middle East that the University's 

educational activities were characterized by evangelical 

features. In its annual report of 1887, the American 

Univesity of Beirut Board of Trustees stressed these 

features: 

When the Mohammedans and the Jews are fully convinced 
(as they soon will be), that we are far more anxious 
to establish a Christian College both in principle and 
form than we are to increase the numbers of our 
students, they will patronize the institution. 

(Hanna, 1979, p. 8) 

The debate over the religious education continued, and 

this time the attack was on the Greek church and its 

attitude toward the educational activities of the American 

missionaries and later the American University of Beirut 

(Jessup, 1891, pp. 21, 25). The religious character of the 

University then came under heavy attack by various sides: 

Muslims and Jews, as well as the Greek church. Even by 

1916 although the American University of Beirut started 

feeling the heavy burden of its religious character, 

nothing had been made to deviate from the missionary life. 

The American University of Beirut had an important 

role in reviving Arabic literature and nurturing the rise 
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of the Arab Nationalist Movement. By teaching in the 

medium of Arabic and by offering a liberal type of 

education that challenged the minds of its students, the 

American University of Beirut contributed effectively to a 

cultural renaissance in Lebanon and the whole Arab world. 

There was a steady American influence within several 

literary and political secret societies that graduates of 

the American University of Beirut established in the mid-

nineteenth century, and many members of these secret 

movements were Americans connected to the University. The 

call for independence from Ottoman rule was the major and 

basic goal of these groups (Kedourie, 1966, p. 87) 

The role of the American University of Beirut was not 

confined to one particular area; it reached all aspects of 

life. The University played a role in the social, 

educational, and economic development and modernization of 

Lebanon and the Middle East region. Praising its role in 

these various fields and in the Arab Awakening Movement, 

along with its leading role in the future of Lebanon and 

the area, George Antonius stated: 

Thus came into being an institution which was destined 
to play a leading part in the country's [Lebanon] 
future. When account is taken of its contribution to 
the diffusion of knowledge, of the impetus it gave to 
literature and science, and of the achievements of its 
graduates, it may justly be said that its influence on 
the Arab revival, at any rate in its earlier stage, 
was greater than that of any other institution. 
(Antonius, 1939, p. 43) 
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Indeed, the first seeds of the Arab nationalist 

movement were sown in an unintentional way by the American 

University of Beirut. The fact remains that the secret 

movements that worked for the independence from the Ottoman 

Empire were founded by students of the American University 

of Beirut and some of its faculty members such as Yagub 

Sarruf and Far is Nimr. The nationalist movement took root 

in those very movements. The Syrian Scientific Society was 

hailed by Antonius as the "first outward manifestation of a 

collective national consciousness," and described it as 

"the cradle of a new political movement" (Antonius, 1946, 

p. 54). 

The role of the American University of Beirut in the 

nationalist movement was also considered by another 

scholar, Dr. Constantine Zurayk, who used to be a professor 

in the University. By translating and publishing in 

Arabic, Zurayk noted, the University influenced the 

character and the ideas of the students it educated. But 

to Zurayk, it was not the American missionaries and the 

American Unviersity of Beirut alone who paved the way to 

the Arab Awakening Movement. Along with them there was the 

role of the Catholic missionaries and the reforms of 

Muhammad Ali and his successors in the overall nationalist 

movement (Hanna, 1979, p. ,17). 
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The contribution of the American University of Beirut 

to the revival of Arab culture and the rise of Arab 

nationalism, was best and clearly assessed by Dr. Faud 

Sarruf, another scholar and former vice-president of the 

University. The students were encouraged to think for 

themselves through the type of education the University 

provided them. Writing of that period of the Arab cultural 

revival, Sarruf comments: 

. . . the students could not help but feel the 
nascence of nationalist ideas, born out of pride in 
their national heritage. A political identity 
commensurate with a cultural identity was being 
revived, motivating many of these students to join the 
secret societies. Although these societies had no 
idea of establishing an independent Arab nation, they 
did create a sense of identity within the Ottoman 
Empire. (Hanna, 1979, pp. 17-18) 

From War to French Mandate, 1914-1919 

The outbreak of the First World War in 1914 had an 

impact on the American University of Beirut. The 

University faced serious problems throughout the war years, 

1914-1918, in obtaining medical equipment, textbooks, and 

most importantly, the necessary funds to help the 

University continue functioning. It was cut off from 

contact with the Board of Trustees at home and ran heavily 

into debt. The enrollment level dropped severely, owing to 

the fact that most students were called to military 

service. Since the United States did not enter the war 

against Turkey, the University was allowed to remain open. 
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The American University had a very important social and 

human role during that terrible war. It provided valuable 

medical assistance in taking care of the wounded and in 

preventing famine. 

The most significant action taken by the Ottoman 

authorities during the war was the pressure put on the 

American University of Beirut to allow Muslim religious 

services, along with a course in Muslim ethics, on the 

campus. As a missionary institution, this was considered 

by the administration as a direct challenge to the 

University's status. The Board of Trustees refused the 

official Ottoman proposition. In a letter addressed in 

June 1916 to the faculty, the Trustees renewed the 

principles on which the University was established as 

follows: 

The object of establishing this College was to provide 
for the young men of Syria and adjacent countries a 
Christian Institution of higher learning, providing 
courses of literary, scientific and professional 
education enjoyed in American colleges . . . but we 
cannot believe it would be consistent with the 
principles of a Christian College to establish Moslem 
worship in the midst of the Institution, or to have 
Moslem ethics made a part of its course of 
instruction. (Munro, 1977, pp. 63-64) 

The entrance of the United States in the war in April, 

1917, and the break of its diplomatic relations with 

Turkey, led to the closing down of the University by the 

Ottoman authorities. After the American Minister to Turkey 

persuaded the Ottoman government to reverse its decision, 
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the University was reopened two weeks later. In 1918, 

Turkey was defeated by the allied powers, and its troops 

retreated from the region. As a result, the Ottoman 

domination for Lebanon and the whole Middle East that had 

lasted over 400 years came to an end, and French and 

British troops entered Lebanon. 

The American University of Beirut was a place of 

concern to the allied powers once they entered Lebanon. It 

served as a center for the British troops. Its social role 

was great in serving the people in the area on the eve of 

the war's end. Former president of the University Bayard 

Dodge mentioned: 

At the time of the Armistice the British cavalry 
occupied the country. A military school was 
established in Fisk Hall and an officers' hospital in 
the preparatory school dining hall building. The 
Annex was used as a relief station, where teachers, 
students andladies of the community conducted 
industrial, medical and soup kitchen work, financed by 
the American Red Cross. (Dodge, 1936, p. 5) 

Soon after the Western troops settled down and 

completed their control over the area in 1919, the future 

of Lebanon and the Middle East came under discussion at the 

Paris Peace Conference in France. In response to the 

wishes of his close friend, Dr. Howard Bliss, President of 

the American Univesity of Beirut at that time, American 

President Woodrow Wilson sent the American King Crane 

Commission to the region to see which country the people in 

the area would prefer as a mandatory power. The report of 
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the commission favored the United States playing that role. 

The public attitude and support for the American University 

of Beirut encouraged the commission to make that 

recommendation. There was also a belief that the 

University had something to do with the commisison's 

report. In fact, the role of the American University of 

Beirut was very clear from the trip to Paris by the 

University's president at that time, Dr. Howard Bliss, and 

his speech at the Paris Peace Conference on self-

determination of the people of Syria (Penrose, 1941, pp. 

328-331). The conference did not consider the King Crane 

Commission's report. It was decided at Paris in 1919 that 

Lebanon and Syria would be under a French Mandate, while 

Iraq, Palestine, and Jordan would be under a British 

Mandate. 

With the defeat of the Ottoman Empire in the First 

World War and the withdrawal of its troops from Lebanon and 

the Middle East, a very important historical era in 

Lebanon's history ended, and a new one was yet to come with 

the arrival of the French troops. As for the American 

University of Beirut, it faced a regime that seemed likely 

to be sympathetic to the University for three reasons: 

first, France and the United States were allies in the war; 

second, both were Western countries of Western culture and 

civilization; third, both were Christian. 



CHAPTER IV 

THE AMERICAN UNIVERSITY OF BEIRUT AND ITS 

EDUCATIONAL ACTIVITIES FROM 1920-1942 

The beginning of the French Mandate was a new phase in 

the history of Lebanon as well as at the American 

University of Beirut. Under French rule, Lebanon was to 

develop into a contemporary modern state. However, the 

country was not a stranger to Western influence or 

civilization since it had been widely exposed to that 

throughout its history and particularly during the 

nineteenth century. With the coming of the French, the 

inter-cultural process was to wholly enter into a new era 

that brought the Eastern and Western civilizations in full 

direct contact in all fields. As far as the American 

University of Beirut is concerned, it was the period that 

marked a significant progress in the developmental process 

of the University. The educational activities of the 

University during the years 1920—19^3 were diversified and 

reached new dimensions. During that important era of 

Lebanon's history, the American University of Beirut was 

reorganized on a modern basis and transformed from a local 

to a regional prestigious institution. 

100 
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The Reorganization Process, 1920-1925 

The advent of French rule was followed by a 

significant change in the structure of the American 

University of Beirut. It was a time of great expansion of 

the University and of fundamental change in its objectives 

and policies. The American University of Beirut felt the 

significance of the historical events and the accompanying 

changes and developments. There was a steady increase in 

the number of students enrolled after the First World War 

and in the educational role the University had played since 

its establishment and especially during the war years. To 

meet the challenges expected in the future with a freed and 

independent Lebanon, a suggestion was made to change the 

name of this American institution of higher education. 

Therefore, the Board of Trustees in New York, in a meeting 

on November 18, 1920, decided unanimously to change the 

name from the Syrian Protestant College to the American 

University of Beirut (Jansen, 1966, p. 83). (See Charter, 

Appendix F.) It was necessary from the Board of Trustees' 

point of view to expand the educational mission of the 

American institution in Lebanon after it was changed from a 

college to a university. The change in the University's 

status was intended to prepare the institution for far-

reaching goals in Lebanon and the whole Middle East. 

Accordingly, the change of the Syrian Protestant College to 
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the American University of Beirut was accompanied by an 

increase in its educational powers and activities for the: 

. . . establishing and maintaining of under-graduate 
and graduate college departments, professional, 
technical, vocational and other departments; the 
designation of any departments of the University as 
schools with appropriate distinguishing names, . . . 
the conferring of suitable degrees, etc. The giving 
or supervising of elementary and secondary 
instruction, preparatory for or in connection with 
higher grades of its educational work. (Dodge, 1958, 
pp. 51-52) 

The change of the name of the American institution in 

Lebanon from a college to a university was not spontaneous, 

but was the result of a long evolutionary process. The 

changing political and social environment in the Middle 

East had led directly to the change of the institution's 

name to make it qualified to cope efficiently with the 

changes. Also, students matriculated at the University at 

the end of the First World War in larger numbers than ever 

before. Finally, the University had to deal with the new 

environment under French rule. 

After settling the issue of the name, another issue 

had to be considered: the religious character that 

accompanied the educational activities of the American 

University of Beirut since its founding in 1866 was always 

considered a basic characteristic. Taking into 

consideration the same changing conditions that led to the 

change of the University's name, the Board of Trustees of 

the American University of Beirut made its historical 
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decision in 1920 to change the nature of the institution 

from evangelical to secular. Many factors contributed to 

the ending of the religious controversies that had troubled 

the University for a long time. Now they were finally 

resolved by deciding to provide a secular form of 

education. The most important of the factors that led to 

this decision was the widespread and longstanding 

opposition of the students of non-Christian faith to the 

Christian character of the University and its education. 

Also, the disappearance of the Ottomans from the area and 

the arrival of the French brought drastic political 

changes. The anticipation of future favoritism and support 

by French rule for the French University of Saint Joseph, 

might have made the Board of Trustees of the American 

University of Beirut think that changing the evangelical 

nature of the American University of Beirut would lead to 

more Muslim, Jewish, and Greek Orthodox students enrolling, 

which would be to the University's advantage in the future. 

Another major issue that the administration of the 

American University of Beirut needed to deal with, was the 

issue of debt accumulated over the years of the First World 

War. The president of the American University of Beirut at 

that time, Dr. Howard Bliss, left for the United States of 

America to try to raise enough money to pay off the 

University's debt. Thanks to his efforts, the debts were 
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paid off by large donations the Board of Trustees collected 

in New York, and the endowment fund of the University was 

significantly increased. Dr. Howard Bliss died in the 

United States on May 2, 1920. Following his death, Dean 

Edward Nicoley was chosen as acting president of the 

American University of Beirut (Dodge, 1958, p. 50). 

The second internal step, after paying the debts 

incurred during the First World War, was the reorganization 

of the University. Following Dean Nicoley's succession to 

the presidency, significant changes took place in the 

academic, as well as the administrative body of the 

University. Many replacements were made in the faculty 

during the years 1920-21. In the Medical School a new 

faculty member, Dr. Harry G. Thomas, was appointed as 

adjunct professor to occupy the Allenby Chair that was 

established in 1920, but the newly founded chair had to be 

given up one year later, due to financial shortages. At 

the same time Dr. Arthur E. Hurt was appointed an associate 

professor of Dental Anatomy and Histology and Operative 

Technique (Penrose, 1941, p. 201). 

To strengthen the educational structure of the 

University and to diversify its educational activities in 

1920, the Nicoley administration recruited three well-known 

professors from among the most prestigious universities at 

that time. These professors who became members of the 
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permanent faculty were Laurens H. Seelye from Amherst 

College, Rudolph J. Pauly from Whitman College, and William 

A. West from Princeton University. To create a balance 

between the nationalities of the faculty and make the 

university more attractive to Arab students, the 

administration started enriching its faculty with local 

professors. Among the recruited Lebanese professors was 

Dr. Habib Rihan, who graduated from the American University 

in 1908. After finishing his dental studies at Harvard 

University in 1915, he was appointed lecturer in Prosthetic 

Dentistry and Orthodontia. In 1922, he became an associate 

professor. Another Lebanese professor, Dr. Philip K. 

Hitti, a former student of the American University of 

Beirut, was also appointed in 1920 as professor of Oriental 

History. During his life, he taught history for five years 

at Columbia University and he was also the distinguished 

professor of Semitic Literature at Princeton University. 

Professor Hitti was a world-wide recognized historian who 

wrote many books on the old Eastern civilizations and on 

Western-Eastern cultural interaction. This made him one of 

the most outstanding alumni of the American University of 

Beirut and one who has made a distinct contribution to 

world culture (Penrose, 1941, pp. 201-202). 

The American University of Beirut was careful from the 

beginning to apply a non-discriminatory policy between its 
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Western and Eastern faculty members. To eliminate 

confusion and equalize the American and non-American 

professors, the administration initiated a plan to 

reorganize faculty rankings. Five classes of teachers were 

provided: instructors, on definite term appointment, 

ordinarily for three years; lecturers, either definite or 

indefinite term, as occasion warranted; adjunct professors, 

indefinite appointment; associate professors, indefinite 

appointment; and professors, indefinite appointment. The 

indefinite appointment meant there was no definite term in 

the contract, but was never to be considered a permanent 

position. Professors who had such contracts were to retain 

their positions indefinitely as long as they had not 

received a year's notice of termination by the University. 

The retention of all professors of various ranks for their 

positions was closely connected to their continuing 

satisfactory academic performance (Penrose, 1941, p. 203). 

The reorganization of the American University of 

Beirut on non-discriminatory lines was officially adopted 

and backed by the Board of Trustees. The new policy was 

outlined in a statement issued by the Board on June 20, 

1920. It was mentioned that: 

Hereafter no distinction shall be made between Anglo-
Saxon and non-Anglo-Saxon teachers and administrators 
in regard to ranks or categories of promotion, but 
all, having once been given an indefinite appointment, 
shall be expected to pass through all subsequent 
categories in normal course, of advancement, with a 
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longer or shorter occupancy of each grade as 
qualifications and preparation may indicate. 
(American University of Beirut, 1920-21, pp. 9-10) 

In its efforts to reorganize the University, the Board 

of Trustees went further in equalizing the Americans and 

non-Americans in the decision-making process. The conduct 

of faculty affairs used to be determined only by the Anglo-

Saxon professors, to be later applied to all faculty 

members including the non—Anglo—Saxons who were considered 

non-voting professors. The new rules gave professors of 

all nationalities an equal voice in academic affairs. 

Previously, five native professors did not have a vote, and 

they immediately assumed their academic responsibilities 

like Anglo-Saxon professors. The five Lebanese professors 

were Ladakis, Khanli, Jurdak, Dumit, and Tabit, who were 

followed later by other native faculty members. The shared 

responsibility between native and American professors 

seemed to have enhanced the credibility of the University 

and strengthened its academic standards. Acting-president 

Edward Nickoley was quoted as saying: 

The General Faculty is not only numerically 
strengthened but its efficiency is materially 
increased by permitting the non-Anglo-Saxon professors 
and associate professors to share in the 
responsibility resting upon that body. (American 
University of Beirut, 1920-1921, pp. 9-10) 

Under the reorganization process, the University's 

general faculty was to be' divided into departmental 

faculties under their respective deans. Professor Day was 
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Dean of the College, Professor Nickoley was Principal of 

the School of Commerce, Professor Hall was Head of the 

Preparatory, and finally, Dr. Dorman was acting Dean of the 

Medical Department. Professor Nelson was appointed 

Secretary of the Faculty, and George B. Stewart held the 

position of Treasurer. All of these men, including the 

president of the American University of Beirut, were to 

compose an administrative council serving as an executive 

committee of the general faculty (Penrose, 1941, pp. 203-

204). 

The reorganization of the American University of 

Beirut was intended to advance its educational structure 

and push it far ahead of all institutions of higher 

learning in Lebanon and the entire area. Therefore, 

quality education, not the number of students enrolled, was 

the chief concern of the Board of Trustees. The University 

did not have to worry about enrollment due to the notable 

increase in the student body after the First World War. 

Howard Bliss's outstanding contribution to the American 

University of Beirut was a broadened concept of the role of 

the University in the religious life of Lebanon and the 

Middle East. Dr. Bliss's progressive ideas led to a 

notable increase for the first time in the number of Muslim 

and Jewish students from 34 in 1902-1903 to 356 in 1922-

1923 (American University of Beirut, 1940-1941). 
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Realizing the importance of having an advanced library 

that included the requisite materials needed for conducting 

research, the University's administration started exerting 

efforts to reorganize the library. The library's 

collection was entirely rearranged. To bring about further 

and deeper changes to the library, Mrs. Emma Nicoley was 

appointed the new librarian. She served as librarian until 

1925. Under her administration the library was reorganized 

on a scientific basis. Mrs. Nicoley was given full charge 

of the library and in performing her duties she was to 

receive instructions and orders from the Board of Trustees 

only (International Relations, 1937, p. 20). 

As a separate branch of the library of the American 

University of Beirut, a medical library was established 

during the year 1924-1925. Due to the importance that 

medical services had come to represent during the First 

World War, the University's administration started its 

efforts to enhance its medical facilities. The 

administration appointed Miss Ida Burtnett as the first 

librarian of the medical library. She had served as a 

cataloger at the main library. Under her administration, 

the medical library expanded. A large number of books and 

periodicals in the medical library were collected by Miss 

Burtnett herself during a visit to the United States 

(Medical Library, 1926, p. 237). 
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To push the University's reorganization process ahead 

and put it in the right perspective, the Board of Trustees 

opened the issue of selecting a successor for president Dr. 

Howard Bliss. After one year of investigation and 

screening for several names, Dr. Bayard Dodge, son-in-law 

of the late president Howard Bliss, was unanimously elected 

president of the American University of Beirut on August 

22, 1922 (Dodge, 1958, p. 50). 

The new president of the American University of Beirut 

realized the priority of the completion of the 

reorganization process. In view of the continued flood of 

students who were rushing to the University from all over 

the Middle East, it became urgent to get the newly 

transformed institution from college to university 

restructured. Upon receiving his office, he set up a 

program consisting of three parts: first, to strengthen 

the financial resources of the University on a permanent 

solid basis; second, to improve the curriculum to match 

the changed needs of the students in Lebanon and the Middle 

East; and third, to expand the University's influence over 

larger territories. 

To achieve such a promising program, funds were 

needed. Fund-raising campaigns were waged over the first 

eight years of Dr. Dodge's presidency. The campaign of the 

Alumni Association during the period 1923-1929 was the 
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first and made a good start. The campaign was to raise a 

fund of $150,000 for establishing a library of Arabic and 

Islamic culture and a University scholarship. 

To overcome its financial problems in the post-war 

period and to pay off its debts, the American University of 

Beirut joined its efforts with other Near East colleges. 

Albert W. Staub was appointed the director of the New York 

office of the combined institutions which included in 

addition to the American University of Beirut, the 

International College in Smyrna, the American College in 

Sophia, Robert College in Constantinople, and the 

Constantinople Woman's College, was placed in charge of the 

financial campaign. A joi-nt appeal for financial aid was 

made collectively by all of them in 1923. The campaign 

lasted from December 1924 to January 1926. Around $950,000 

of the money raised went to the American University of 

Beirut, coming in time to help pay the overdue 

indebtedness. The American University of Beirut continued 

receiving financial aid. In 1924 it started to be 

supported by private associations. For example, the 

American Rockefeller Foundation gave approximately $125,000 

to the University for the development and maintenance of 

its medical services, including the medical library (Dodge, 

1958, pp. 62-63). 
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At the same time, the new president of the American 

University of Beirut, Dr. Dodge, felt the need to 

reorganize the curriculum. The large number of new 

students in the post-First World War period and the 

changing political and social conditions which prevailed in 

the aftermath of the First World War made the 

reorganization of the University's curriculum necessary. 

The notable stability in the Middle East that focused 

attention on the American University of Beirut, also made 

the adaptation of its work to the new conditions necessary 

and important. Dodge's administration adopted a 

comprehensive plan to reorganize the curriculum at all 

levels from elementary to professional levels. Among the 

newly suggested revisions was to establish an elementary 

school that would provide primary education in the Arabic 

language and also serve as a center for preparing students 

to become future teachers. The plan included the 

estblishment of a special French section. To compensate 

for special deficiencies and also the war years, a summer 

school offering intensive courses was planned. The 

preparatory department in the University was to be divided 

into primary, junior, and senior schools, each one headed 

by an administrator under the overall supervision of the 

principal. The senior school later became the freshman 
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school under the leadership of the dean of the college 

(Penrose, 1941, pp. 237-239). 

To provide a broader cultural base before major 

specialization, the administration decided to award a 

secondary certificate by the end of the freshman year. The 

interaction was to prepare the student for university 

study. To simplify the administrative structure, the 

School of Commerce was made a department within the School 

of Arts and Sciences. There was also a new structure for 

the bachelor's degree in business. The first two years 

would be spent in the freshman school, while advanced 

commercial work was to be considered a B.A. degree. The 

departments within the college were developed and made 

ready to provide students with adequate majors that should 

have already been chosen in their sophomore year. Until 

1925, majors were available only in a few subjects outside 

of the pre—professional fields, while the area of social 

sciences was very weak. The most important point in the 

administration's reorganization plan was the decision for 

the first time that women would be admitted to all classes 

above the freshman level (Penrose, 1941, p. 239). 

Encourged by the administration's educational plan 

which led to raising academic standards, the Board of 

Trustees approved the changes in secondary and college 

work. Meanwhile, the size of various parts of the American 
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University of Beirut was to be determined by a full vote of 

the faculty. The faculty also proposed raising the fees so 

that the University would not outgrow its financial 

resources. They agreed to have strict entrance 

examinations. This new policy was intended to improve the 

quality of students. The new rules stated that: 

The function of the institution (American University 
of Beirut) is not to turn out a great quantity of 
half-trained men and women, but rather to rear up 
picked leaders who can make their influence felt 
throughout the Levant. (American University of 
Beirut, 1924-25, p. 7) 

The coming of Dr. Bayard Dodge to the presidency in 

late 1922 and his comprehensive plan to reorganize the 

administrative and academic structure, as well as the 

curriculum of the American University of Beirut, marked a 

new chapter in its history. It was a great push forward 

that made the University an institution whose students were 

sought after by all countries in the Middle East. 

Governments throughout the area started relying heavily on 

the graduates of the American University of Beirut to 

manage their educational and public affairs. They got into 

contact with the University every time they needed people 

to fill public offices. As former president of the 

American University of Beirut, Dr. Stephen Penrose 

described it: 

Send us men . . . leaders to man our public offices, 
guide our development, educate us in a way of life 
that may make us strong. Send us men of vision, men 
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we can trust, men with principles, men who know what 
is right with courage to do the right. (Penrose, 
1941, p. 210) 

The educational role of the American University of 

Beirut began to get larger and larger, and the University 

became more influential in the region. Its educational 

activities were no longer confined to Lebanon, but expanded 

to cover most areas of the Middle East. To modernize and 

develop their countries, the Middle Eastern rulers turned 

to the American institution in Lebanon. Once he finished 

unifying the divided parts of Arabia, the founder of the 

Kingdom of Saudi Arabia, King Abd-al-Aziz ibn Sa'ud, sought 

the educational help of the American University of Beirut 

in the area of Arabic culture and modern education. In its 

turn, Iran began sending students to the University to be 

educated and trained. In the academic year 1923-1924, the 

King of Iran visited the University in Lebanon. He was 

amazed by the University's educational standards and asked 

for its assistance in establishing a system of higher 

education in Iran. He made an agreement with the 

administration to send Iranian students to receive their 

education at the American University of Beirut. For its 

part, the University instituted courses in the Persian 

language to encourage the attendance of Iranian students. 

To build up his country and establish its system of higher 

education, Emperor Haile Selassie of Ethiopia also looked 
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at the American University of Beirut for educational 

assistance. In the 1920's he sent a number of Ethiopian 

students to be trained and educated at the University to 

help develop government schools in Ethiopia upon their 

return (Penrose, 1941, p. 212). 

The first few years that followed the end of the First 

World War witnessed many changes and developments. There 

was the change of the institution's status from a college 

to a university. There was also the changeover of the 

University's character from religious to secular. Other 

changes included the change in the University's presidency 

from Dr. Howard Bliss to Dr. Bayard Dodge with his sweeping 

reorganization plan, and the establishment of the Lebanese 

Ministry of National Education in 1926 which pushed the 

educational field in Lebanon into a new era (Knowles, 1977, 

p. 2460). Finally, came the announcement by the French 

Mandate Authorities in 1926, that Greater Lebanon, 

established in 1920, be given the official name by which it 

is now known, the Republic of Lebanon (Haddad, 1978, p. 

93)• All of these events suggested that a new phase in the 

history of Lebanon and the American University of Beirut 

was to start. 

The New Phase, 1926-1929 

The birth of the Republic of Lebanon in 1926 with its 

national constitution which is still in existence, 
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constituted the beginning of a new chapter in the 

developmental process of the American University of Beirut. 

New challenges were to emerge on the scene pressuring the 

University to better improve its educational activities to 

efficiently cope with the changing conditions. 

The educational activities of the American University 

of Beirut were greatly affected and shaped by the legal 

basis of the Lebanese educational system as it was defined 

in the 1926 constitution. In Article 10, the Lebanese 

constitution states: 

Education is free in as far as it is not contrary to 
public order and good morals and does not affect the 
dignity of the several faiths. There shall be no 
violation of the rights of the communities to have 
their schools, subject to the general prescriptions 
concerning public education which are decreed by the 
State. (UNESCO, 1958, p. 667) 

Making educational institutions free from any public 

control in managing their academic and financial affairs 

helped the American University of Beirut carry on its 

business and develop in a successful manner. Being free 

from any governmental interference, the University was able 

to move quickly, contrary to its situation under Ottoman 

rule where increased control over all schools within the 

Empire was the rule (Lewis, 1965, p. 40). 

All private educational institutions in Lebanon, 

including the American University of Beirut, benefited from 

the tolerant educational policy of the French Mandate. 
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Although France was given the sole responsibility of 

developing public education in Lebanon under the terras of 

the Mandate, in return it gave foreign missionaries, 

institutions, and all religious denominations complete 

freedom to open schools and universities and carry out 

educational projects (Kurani, 1949, p. 453). 

Therefore, the educational role of the missionaries in 

Lebanon, whether French or American, was not affected by 

what happened in France under the regime of the Third 

Republic from a separation of state and church and the 

elimination of the clergy or the church's influence or 

impact on national education. In the areas under French 

Mandate, the missionaries kept the free educational 

activities that they had carried on before (Cubberly, 1920, 

p. 602). 

The freedom that the educational institutions came to 

enjoy under the French Mandate helped raise the literacy 

level of the population and resulted in significant 

progress in terms of other societal issues. Female 

education, for instance, entered a very advanced dimension 

in comparison to the pre-Mandate period. The first 

institution in the Middle East to admit female students was 

the American University of Beirut. In a region 

traditionally not sympathetic to the education of women, in 

1924 the School of Arts and Sciences at the University for 
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the first time started to accept women in its classes. 

This was considered a big step forward. 

The admission of women to the American University of 

Beirut was the fruit of long-standing efforts and one of 

the objectives of the American educational activities in 

Lebanon and the Middle East. These efforts go back to the 

nineteenth century, when the missionaries tried to open a 

school for girls in Tyre, in South Lebanon. Due to local 

opposition, the attempt failed. The objection to female 

education was based on the prejudice that: 

It is by no means expedient to teach women to read the 
word of God. It is better for them to remain in 
ignorance, than to know how to read and write. They 
are quite bad enough with what little they now know. 
Teach them to read and write, and there would be no 
living with them. (Missionary Herald, 1827, p. 33) 

Despite strict local opposition to educating girls, 

the missionaries never gave up hope. A mission house in 

Beirut was later transformed to a girls' school. The 

curriculum of the school consisted of Arabic, English, 

history, theology, geography, and arithmetic. The type of 

education offered in that school was beyond the elementary 

level. Speaking of that first girls' school, George 

Scherer stated: 

It is difficult without the use of superlatives to 
indicate the value and influence of this early attempt 
at higher education for girls. . . . They became women 
of strong, quiet Christian character, imbued with 
ideals for service. (Scherer, 1930, pp. 36-37) 
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The Protestant missionaries continued their efforts 

toward raising the educational standards of women. After 

the massacres committed by the Druze Muslims against 

Christians in Lebanon in the nineteenth century, the 

missionaries took the initiative to open classes to educate 

the widows and orphans. Later, the missionaries founded a 

school in Beirut for educating girls at a higher level, and 

they also established the Teacher Training Department to 

prepare girls to be women teachers in the future (Scott, 

1960, pp. 14-19). 

The American missionaries intensified their efforts to 

educate women after the founding of the American University 

of Beirut in 1866. It was Butrus-al-Bustani , one of the 

University's faculty members, who supported female 

education. As one of the most intellectual Lebanese in the 

nineteenth century and a great philosopher and writer, 

Bustani strongly advocated the education of a woman so that 

she might become a supporting element for her man instead 

of spending her life in nonsensical actions. He summarized 

the life of an uneducated woman as follows: 

She will seek only toward ornament, and dress, and 
painting, as if unsatisfied with her creator's work; 
becoming a mere doll to be gazed at, or a trap to 
catch the men. She will believe in countless 
superstitions. (Jessup, 1873, pp. 159-162) 

Although there were tremendous efforts on the part of 

American missionaries first and the American University of 
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Beirut later to educate women, the success recorded was 

only partial during the Ottoman Empire era. Ottoman 

educational policy was not in favor of educating women. In 

view of such policy, the American educational efforts 

toward this end always faced resistance from the public as 

well as the official authorities. All that was to change 

with the advent of the French Mandate. Under Western rule, 

the American missionaries held a conference at Sug al-Gharb 

to reframe their educational activities under the new 

conditions. Among their recommendations was one directed 

to the women of the missions to call their attention to the 

golden opportunity that was finally open with the change of 

the regime, and to induce them to reach and influence 

Muslim girls (Foreign Missions, 1920, p. 428). 

For its part, the American University of Beirut played 

a significant role in pushing the process of development 

and modernization in Lebanon and the Middle East through 

its tremendous efforts that it had started to exert in the 

early years of the French Mandate toward educating the 

woman to take an important role in building the new Lebanon 

and the Arab world. The American University of Beirut did 

much to liberate Near Eastern women. In 1925, the 

University's educational activities took a far-reaching 

dimension when the University introduced coeducation to 

Lebanon and the area (Where East, 1946, p. 59). 
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The new challenges that came to the surface with the 

advent of the French Mandate were caused by the changes in 

the local environment. Under the general influence of the 

French government, the native schools were increased in 

number and improved. There was a great demand for higher 

performances, both in teaching and scholarship. The 

American schools found themselves in a position where they 

had to compete with the native schools. To be able to 

compete, the Presbyterian Board representing the American 

schools in Lebanon requested the help of the American 

University of Beirut. Agreement was reached which stated 

that the University would be ready to receive the students 

of these schools once they finished high school in their 

respective institutions. 

The cooperation between the American missionary 

schools represented by the Presbyterian Board and the 

American University of Beirut continued throughout the 

1920s. Starting from 1927> the University opened its doors 

to the students of the Theological Seminary. After 

graduating from the Seminary, the students were to 

automatically go to the University to study economics, 

Arabic, and science. To prepare students to work as future 

missionaries among Muslim population, the University made 

various courses concerning the Islamic faith available for 

theological students. The five years of theological study 
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were also to be divided between the theological school and 

the American University of Beirut. Besides the diploma 

that the students would receive upon graduation, they were 

also to receive a degree of arts from the American 

University of Beirut. The University made its educational 

facilities available for the School of Theology to help it 

out in raising the academic standards of theological 

preparation for producing better ministers who were well 

educated and who would know how to deal with the people in 

the Middle East (Foreign Missions, 1929, p. 229). 

The administration of the American University of 

Beirut continued its efforts to develop the institution 

into an advanced and modern educational establishment. As 

the process of modernization required the University to 

start the program of women's education, it demanded music 

education. Therefore, an Institute of Music Education was 

established in 1929. The institution was put under the 

charge of Arkadie Konguel, a Jew who had emigrated to 

Lebanon from Russia after the Communist revolution of 1917. 

Konguel started giving lessons in music, and he supervised 

the music program in the institution. The music program 

was discontinued in 1948; however, not much later in 1953, 

the program was reinstated, and in 1965 music became a 

section within the Department of Fine and Performing Arts. 
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The bachelor's degree in music was to be one of the majors 

offered by the Department (Munro, 1977, p. 78). 

In light of the educational freedom that prevailed 

under the French Mandate starting from the 1920s, the 

American University of Beirut along with the rest of the 

American colleges established by the American missionaries, 

enjoyed a great deal of control over their academic and 

most importantly, financial affairs without governmental 

control or accountability. Therefore, the American 

Unviersity of Beirut and other missionary colleges were 

able to continue waging their financial campaigns to secure 

sufficient financial resources to cover their debts and to 

broaden the' range of their educational activities. 

Despite their successful fund-raising campaigns during 

the period from 1920 to 1925, the American University of 

Beirut, along with all Near East colleges, started 

realizing that they needed adequate endowment funds. To 

achieve their goal, the joint office of these colleges 

incorporated itself in 1926 as the Association of the Near 

East Colleges. Plans were made by the newly formed 

Association to raise an endowment fund of 15 million 

dollars, with the American University of Beirut receiving 

$4,500,000. The remainder of the amount was to be 

allocated to the other colleges based on the need of each 

college. Meanwhile, the alumni campaign was going on, and 
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enthusiasm of the alumni everywhere seems to have been 

great. The generosity of the former students had an impact 

on the decision made by the Rockefeller Foundation in 1927 

to offer a grant of one million dollars to the American 

University of Beirut to be spent on the development of its 

medical services, including the School of Medicine and its 

research in the field of social sciences (One Million 

Dollars, 1928, pp. 56-58). 

With the help of the Rockefeller Foundation, the 

American University of Beirut was able to expand its 

medical facilities. A separate building for the medical 

educational facilities was built. The departments of 

anatomy, histology, biochemistry, pharmacology, and 

physiology were to be housed in the medical building. A 

large lecture room, classrooms, an animal room, and large 

well-ventilated laboratories were to also be housed in the 

medical building (Penrose, 1941, p. 227). 

The fund-raising campaign came to a successful end on 

December 5, 1929, but in spite of the efforts, the income 

generated from the invested funds in the United States was 

not as great as hoped for, thanks to the Great Depression. 

Nevertheless, the funds raised were very beneficial to the 

American University of Beirut. The funds received from the 

Rockefeller Foundation helped the University's president, 

Dr. Bayard Dodge, to reorganize the curriculum, and, hence, 
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fulfill his second objective. The reorganization process 

included the departments of study in the School of Medicine 

which were completely revamped, and standards were raised 

in the Schools of Pharmacy, Dentistry, and Nursing. In 

fact, the continuity of the medical School owes much to the 

financial aid of the Rockefeller Foundation. Medical 

education made great progress, largely due to the 

Foundation itself. The amounts of money paid by the 

Rockefeller Foundation in 1929 helped the University's 

administration to continue reorganizing the University. 

The total amount was one million dollars, from which 

$750,000 was given for endowment. The remaining $250,000 

was dedicated to the Outpatient Department Building, the 

erection of Van Dyck Hall, and the new chemistry building 

that was completed in 1930. A start was made possible in 

the field of applied industrial chemistry and research 

(Dodge, 1958, p. 63). 

With this financial assistance from the Rockefeller 

Foundation, it was possible for the American institution in 

Lebanon to become a University in truth as well as in name. 

Professor Edward F. Nickoley was appointed as the new Dean 

of the Faculty of Arts and Sciences. Under his leadership 

several new chairs were endowed in the School of Arts and 

Sciences with Rockefeller funds. The new chairs included 

the Chair of Archaeology, the Upper Montclair Professorship 
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of English, and the Margaret Weyerhaeuser Jewett Chair of 

Arabic. Dr. Edwin St. J. Ward of the Faculty of Medicine 

became the Dean of the School of Medicine, and Professor 

Khalid Tabet Principal of the Preparatory School. There 

was a wide-ranging recruitment for new teachers in all 

fields and areas of specialization. The already existing 

University courses were updated, and research was 

significantly developed. Also, new equipment was procured, 

and George B. Stewart continued to serve as treasurer and 

secretary of the American University of Beirut (Dodge, 

1958, p. 63). 

The Rockefeller Foundation continued its support for 

the American University of Beirut. In 1927 the Social 

Science Research Section of the University was established 

by the Foundation. The new center conducted a series of 

comprehensive studies of the economic organization of each 

country in the Middle East. These studies were designed to 

contribute in a larger measure to modern techniques of 

national planning in reconstructing these Middle Eastern 

areas. The center also conducted other studies in the 

fields of sociology and anthropology. The Social Science 

Research Section of the American University of Beirut 

represented a human laboratory with Lebanon's complexity of 

operating forces and its individualism (Dodd, 1935, pp. 5-

6) . 
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The American University of Beirut entered into a new 

phase of its history when its educational programs were 

officially accredited for the first time by the Board of 

Regents of the State of New York. This recognition of the 

university's status on the part of the Board was the result 

of the expansion and internal organization that 

sufficiently improved the scope and quality of the 

University's curriculum (Munro, 1977, p. 79). 

The curriculum of the American University of Beirut 

was not only educational, but it was also social in some 

areas. In light of the personal concern of President Dr. 

Bayard Dodge about societal affairs, students were 

encouraged to commit themselves to the social welfare of 

their communities. Education and service, to Dodge, were 

closely connected and could not be separated. He summed up 

his position in the late 1920s: 

Fifty years ago University learning was aloof from 
many of the more practical problems of community life, 
this was no longer true. Nowadays, the greatest 
intellects in the world are not ashamed to interest 
themselves in commonplace things. And instruction is 
not limited to the classroom or laboratory, for the 
country village, the city slum, the market and the 
factory, are used to demonstrate problems of intellec-
tual value. The educated of our own day, is the 
person who can so train his mind and assemble his 
knowledge that he can find solutions to the practical 
problems of life around him. (Munro, 1977, p. 90) 

As the curriculum of the American University of Beirut 

started to pay notable attention to the social issues that 

concerned the Middle Eastern area, as well as the 
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educational ones, the University began to gain more and 

more support from the governments in the Middle East. 

Consequently, the University was regarded with respect and 

prestige throughout the entire region. 

The University in the Thirties, 1930-1938 

The American University of Beirut continued its 

expansion and development throughout the thirties. 

Starting as early as 1930, the University began to widen 

its horizons. For many years the University had been an 

institution attractive to students outside Lebanon. In 

fact, the process of its transformation from a local 

institution within Lebanon to a truly regional prestigious 

University in the Arab' world had started to take place. 

The University's president, Dr. Bayard Dodge, started 

travelling from one country to another within and outside 

the Arab world, encouraging these governments to send their 

students to the American University of Beirut. Students 

from the Arab World as well as Iran, Ethiopia, and even 

from the Balkans began heading to the American University 

of Beirut (Munro, 1977, pp. 76-77). 

The University also started to be an educational 

center hosting professors from American and European 

universities, who came to lecture in various international 

educational fields. The first lecture was given by 

Professor Irwin Erdman of the Department of Philosophy at 
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Columbia University. The second lecturer was Sheikh 

Mustapha Abdul-Razik of the Department of Islamic Theology 

at the University of Cairo in Egypt. These newly 

established educational relationships between the American 

University of Beirut and these highly respected 

universities pushed it to a higher level in the field of 

higher education (Munro, 1977, p. 76). 

As a part of its efforts to raise its academic 

standards, the American University of Beirut began to 

diversify its offerings by stressing practical studies. 

Its joint efforts with the Near East Foundation enabled it 

to start the Institute of Rural Life in 1930. The 

Institute was interested in teaching peasants how to 

improve their conditions by their own efforts. In the 

Bekaa Plain south of the city of Baalbek, practical 

training was given to farm boys and extension work was 

organized. The University also held short institutes to 

teach modern methods of fruit growing, beekeeping, poultry 

breeding, seed selection, and practical farming. This 

Institute was the seed of the School of Agriculture which 

was later established with the help of the Ford Foundation. 

A rural health center was also established, texts were 

published for adult education, and over 30 bulletins were 

issued in the Arabic language (Dodge, 1958, pp. 65-65). 
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To encourage students to work in the villages during 

vacations, the American University of Beirut formed the 

Village Welfare Service. Night schools were conducted in 

the rural areas by the University's students to educate the 

peasants to read and write. The University's interest in 

rural conditions and the success recorded in this field 

encouraged the Ford Foundation in the United States to 

consider the University's application in the 1930s to 

finance the establishment of a School of Agriculture at the 

American University of Beirut (Dodge, 1958, p. 65). 

After the notable success of the University's 

graduates in improving food production in Middle Eastern 

countries, many of them started to be supported by the 

American Agricultural International program. With its 

educational success in various fields of study, the 

University started to become more prestigious outside the 

borders of Lebanon. Its students were to be spread all 

over the region, holding the top ranking positions in their 

countries (First 100 Years, 1965, p. 20). 

The educational expansion of the University reached 

its height during the period from 1930 to 1931. The 

student body included members of 22 religious sects 

distributed among 39 nationalities. This diversity of the 

student body made the .American University of Beirut an 

international laboratory. This diversity also enriched the 
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athletic field, and the area of physical education 

witnessed a significant development (International 

Laboratory, 1931> p. 14). 

The program of physical education at the American 

University of Beirut was very active in the thirties. The 

Department of Physical Education offered courses in the 

theory and practice of physical education to students who 

were supposed to become teachers in this field. Among the 

courses offered were indoor baseball, soccer, basketball, 

swimming, hiking cycling trips, scouting activities, and 

skiing and snow shoeing trips to the nearby mountains 

during the winter. Athletic classes were made compulsory, 

and tutorial courses were offered to students who had time 

for more sports activities and those who needed to 

strengthen their academic standard in the field ("An 

International Laboratory," 1931, p. 17). 

The improvement of the academic programs at the 

University pushed it far ahead of all other institutions of 

higher learning in the region. The American University of 

Beirut had twice as many students as the French University 

of Saint Joseph in 1931. Its students were from all over 

the Middle East, and even from outside the region. The 

tuition at the University was reasonable. A student did 

not need more than $400 to $450 per year. With the 

financial aid of the Rockefeller Foundation, the University 
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was able to cover 60% of the expenses. By 1930, the 

faculty members came from 14 different nations (Matthias, 

1931, pp• 486-487)• 

As the reputation of the American University spread 

throughout the area, many students were sent to the 

University to represent the different governments and 

religious societies of the Middle East. King Feisal of 

Iraq sent 27 students at his government's expense to the 

University. There were also students from most countries 

in the Middle East region studying at the expense of their 

governments. The education they received from the American 

University of Beirut helped them to build their countries 

on a modern basis. As the president of the University, Dr. 

Bayard Dodge stated: 

Although all the graduates are far from what their 
teachers would like to see them, it is striking to 
notice that even the worst of them are usually marked 
persons in their vicinity, considerably higher than 
the strata of life around them. At best, the 
graduates are the true leaders of their communities, 
helping the people to understand modern civilization 
in a constructive way. (Cobb, 1930, p. 35) 

The American University of Beirut permeated the life 

of Lebanon and the Arabic hinterland to a considerable 

extent. Through its graduates who returned home, the 

University came to have a greater influence on these 

governments. It became a model to follow and a place to 

consult by the governments in the Middle East in relation 
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to their educational activities and facilities. As Cobb 

puts it: 

Many of these governments are trying to develop a 
modern school System with the aid of the University of 
Beirut and in close coordination with it. They 
to the University for their teachers. They are 
endeavoring to make their government examinations 
acceptable to college entrance to Beirut, and are 
doing their best to raise their standards to the 
college requirement. Thus they look to Beirut as the 
University towards which their own students naturally 
gravitate. (Cobb, 1930» P» 114)) 

When the government of Jordan wanted to start a system 

of higher education, it asked for help from the American 

University of Beirut. Upon the request of the Jordanian 

Minister of Education, the University sent many of its 

graduates to help organize the Secondary School Department 

in Jordan. Through the request of King Feisal, Iraq also 

received the same educational assistance from the 

University. The University offered help in the field of 

health and physical education to the governments of Egypt, 

Sudan, and Palestine. Most of the officials in the 

Ministries of Health in these three countries in the 1930s 

were graduates of the American University of Beirut (Cobb, 

1930, pp. 114-116). 

Continuing its efforts to raise its academic standards 

and become an influential figure in the area, the American 

University of Beirut started a campaign to stress the use 

of the English language in various fields of study. In 

November 1931 at a convention of the National Council of 
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Teachers of English, Professor R. L. Lyman made an address 

in which he pleaded for English as the language of 

instruction at the freshman level. Lyman concluded by 

stating: 

Its disciplines, its subject matter, and pupils' 
experience with it, should be as intimately associated 
with life as possible. This means a letting down of 
extreme departmental barriers, and the deliberate 
crossing over into other fields of learning. It means 
a program that shall in reality include all the 
reading, writing, and speaking experience of all 
pupils in all subjects. It means that English, which 
is, with certain reservations, primarily a tool 
subject, ought to take the lead in the socializing, 
the integrating of educational experiences. (Rugh, 
1932, p. 658) 

Speaking at the same convention about whether Freshman 

Composition should be abolished or not, A. C. Eurich made a 

statement which included: 

If instruction in English Composition were to be 
correlated with the subject matter of other courses, 
it would afford a core around which might be 
constructed the type of college training that has been 
a dream of idealists for scores of years. (Rugh, 
1932, p. 658) 

The official policy, of the American University of 

Beirut in the 1930s, was to recruit as many students as 

possible form the Arab world. However, there were some 

complaints about the academic readiness of its graduates to 

satisfactorily meet the needs of the market in the Arab 

world. To discuss and review the entire program of the 

Faculty of Arts and Science and its ability to cater to the 

actual needs of the Middle East, the University held a 
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conference in the summer of 1932 that was attended by 

various committees representing all areas of study of the 

University. The final report that was issued by the 

committees at the end of the conference indicated: 

That the University was turning out more graduates 
than could readily be absorbed by the neighboring 
countries, and also that many of them were not 
especially well trained. It was also remarked that 
many graduates depended upon finding government 
positions, and if they were unsuccessful found 
themselves ill prepared to secure employment in the 
private sector. (Munro, 1977, P- 79) 

In light of the conference's findings, the 

University's administration moved quickly to raise the 

general standards of its academic program. Many 

suggestions were carefully studied including: (1) the 

emphasis on the freshman and sophomore years; (2) junior 

and senior classes should be made accessible to only well-

qualified students; (3) exceptional students would be 

allowed to go to post-graduate training; and (4) practical 

or vocational courses need to be made available for non-

degree students. It was also decided that more relevant 

courses of study in specific areas must be provided to the 

students in order to raise the academic level of the 

University. In his detailed report, "Long Term Policies 

for Continuously Adapting to Near Eastern Conditions," 

Professor Stuart C. Dodd spoke of the new policy as 

follows: 
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As a result of these studies it became apparent that a 
segregation of students should really be made at the 
end of the sophomore year, which coincided quite 
closely with the French Baccalaureate, deuxieme 
classe. Many students were not really qualified to go 
farther, and there was no particular reason for 
encouraging them to get the B.A. degree, inasmuch as 
the degree was essentially meaningless in either the 
British or French systems. What seemed advisable was 
to select the most promising students at the end of 
the Sophomore year and direct them on a specialized 
three—year course leading to the M.A. degree. Those 
not selected would be given a certificate showing 
completion of the highest grade secondary work. The 
B.A. degree would gradually be eliminated or de-
emphasized. (Munro , 197T» PP« 79-80) 

As the number of students from the Arab world grew 

significantly, the University's administration started to 

realize the urgent need for giving special attention to the 

subjects of study that would help the countries of the 

Middle East raise their living standards and better prepare 

their students to be good leaders in serving their peoples. 

The University's administration proposed what was called an 

unusual specialization in two subject fields; (1) the 

Economics of the Middle East, and (2) Arabic and Islamic 

Culture. The Dean of the School of Arts and Sciences and 

Professor of Economics, Dr. Edward F. Nicoley, talked about 

the Middle Eastern environment from which the American 

University of Beirut drew the majority of its students. To 

him the students were eager to work toward developing their 

countries and accelerating the process of economic, social, 

and educational modernization. Thus, there was a need to 

provide these students with some knowledge in the subjects 
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that concerned their areas. Speaking in the 1930s of the 

weakness of government education in the region in the field 

of social sciences and its incapability to prepare the 

students, Dr. Nicoley found that it was the duty of the 

University to fill the vacuum. He commented on the 

situation as follows: 

In this respect there still exists an educational 
vacuum, an unoccupied field, a most needy field. It 
is in this field that the University is in a position 
to render a unique service to the people of the 
countries of the Near East. Economic resources and 
opportunities need to be scientifically studied and 
systematically exploited, not by foreigners, but by 
and for the natives of the country. With proper 
equipment the University is able to apply leadership 
in this activity; in fact there is no other 
institution or agency better fitted to render this 
service. (American University of Beirut, 1930, pp. 
97-98) 

With a financial grant from the Laura Spelman 

Rockefeller Memorial Foundation, the University was able to 

meet its commitment in developing a course of study in the 

economics of the Middle East and in preparing the students 

of the region for their future roles in rebuilding their 

countries on a modern basis. Describing the use of the 

Rockefeller grant, the former president of the American 

University of Beirut, Dr. Stephen Penrose, stated: 

This grant of $7,400 a year for five years made it 
possible to secure and train a number of fine men to 
teach commerce, economics, political science and 
sociology as well as to build up the library in these 
fields. . . . In 1931 this assistance was continued by 
the Social Science Division of the Rockefeller 
Foundation which promised $10,000 a year for three 
years. In 1935 the Foundation made a final grant of 
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$45,000 to this work, the money to be distributed on a 
descending scale over the years 1935-1940. (Penrose, 
1941, p. 243) 

To conduct research in the field of social sciences or 

a study on Middle Eastern economics, certain materials and 

sources were needed. Therefore, the University's 

administration, with the help of the Laura Spelman 

Rockefeller Foundation, began to supply the University's 

library with many hundreds of books and periodicals in the 

social sciences, including economics. This made the 

American University of Beirut Library superior to any other 

in the Middle East in the 1930s. 

The attention paid by the University's administration 

to the social welfare of the people of the Middle East was 

accompanied by a spiritual and cultural one. Since the 

majority of the Arab world are Muslims, the American 

University officials felt they needed to dedicate some of 

their efforts to Islamic and Arabic culture to make its 

students ready to better take the lead in their countries 

after independence and to bring the University closer to 

the public and gain public support. Speaking of the 

importance of having Arabic and Islamic culture among the 

areas of study at the University, Dr. Edward F. Nicoley 

said during the 1930s: 

It is the policy of the American University of Beirut 
to interest the people of the Near East in their own 
culture. It is essential that the Mohammedian 
students at the University . . . should be familiar 
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with their own history and culture. Accordingly, both 
from the point of view of Arabic students and of 
European scholars specializing in Arabic and Islamic 
culture, it is desirable to develop the study of these 
subjects. (American University of Beirut, 1930, pp. 

97-98) 

Reviving and preserving the Arabic language and 

Islamic culture was always considered by the American 

Uflj_ygj"sity of Beirut as its traditional policy. It was a 

tradition that the University inherited from its founders, 

the American Protestant missionaries who maintained schools 

and colleges in Lebanon and the Middle East since the early 

nineteenth century. They established Arabic printing 

presses and printed many books, restoring to the Arabs 

their half-forgotten classics and translating for them some 

of the sources of Western knowledge. They trained a new 

generation of Arabs, at once more conscious of their Arab 

heritage and more affected by Western and European 

influences (Lewis, 1950, p. 172). 

Although there was much interest on the part of the 

American University of Beirut in the Arabic language, the 

emphasis at first was centered only on the Arabic grammar 

and rhetoric without any attention being paid to the study 

of Arabic literature or history. The early professors, 

such as the famous Lebanese scholar Nassif al-Yaziji, were 

interested mainly in teaching their students the old and 

ancient rules of grammar and rhetoric. As time went on, 

the situation started to change. The turning point was in 
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1895 when Professor Jabr Dumit was appointed head of the 

Department of Arabic. Under his chairmanship the 

Department of Arabic was developed in such a way that the 

old rules of rhetoric in Arabic were deserted, and the new 

theories produced in the West were introduced. Yet the 

study of literature was still not done in the Department of 

Arabic (Arabic Department, 1935, p. 1). After Professor 

Jabr Dumit retired from his position as the head of the 

Department of Arabic, he was succeeded by Professor Anis 

Khuri al-Makdisi. Under al-Makdisi's administration, the 

base of studies in the Department was broadened. The first 

step of the new chairman was to add the study of Arabic 

literature.i The development of the area of Arabic 

continued. During the year 1931-1932, the Department was 

reorganized as the Department of Arabic and Arabic Studies, 

and included Oriental History and Semitics. At this time, 

the faculty also approved a scheme for developing Arabic 

scientific terminology. During this period courses in 

literature were taught by Professor Anis Khuri al-Makdisi, 

courses in Arabic History and Muslim Thought by Dr. Costi 

Zurayk, courses in the Semitic languages by Dr. Harold 

Ingholt, and course in Translation by Professor David 

Kurban. These scholars, and others who came later, made 

outstanding literary contributions to the entire field of 

Arabic Studies (American University of Beirut, 1931-1932). 
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The new chemistry building was completed in 1930 and a 

start was made possible in the field of applied industrial 

chemistry and research. As the educational development of 

the American University of Beirut progressed and its 

educational activities were diversified, new schools and 

departments were to be established. In 1932 the Near East 

School of Theology was formed when two existing schools 

decided to combine their efforts. They were the School of 

Religion in Athens and the School of Religious Workers in 

Beirut. The new school was located on the premises of the 

Syria-Lebanon Mission in Beirut. This location made a 

program of cooperation with the American University of 

Beirut mutually beneficial to both institutions. Students 

of the Near East School of Theology were encouraged to work 

on their college degrees at the University while pursuing 

their theological studies. Students majoring in philosophy 

and religion at the American University of Beirut were 

permitted to take some of their courses in the School of 

Theology (Near East, 1932, pp. 17-18). 

This educational expansion that the American 

University of Beirut began to record during the thirties 

required that the University always revise its curriculum 

and keep its academic level checked. The standards of the 

Medical School were raised further in late 1934. Based on 

the new requirements, in order to enter the Medical School, 
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each student was to have had three years of collegiate 

training as a prerequisite. What contributed to this 

raising of the level of medical study was the policy of the 

Board of Regents in New York, which was in favor of putting 

the American University of Beirut at the same level as the 

universities in the United States. It was also the desire 

of the faculty. Finally, it was the efforts exerted by the 

Lebanese government to equip the country with modern and 

sophisticated facilities and capable technocrats which 

would prepare the nation for independence. Thus, starting 

from October 1935, all students desiring admittance to the 

Medical School were required to have already had three 

years of college work completed (Penrose, 1941, p. 228). 

Encouraged by these improvements and by the change in 

the admissions requirements to the Medical School, the 

Rockefeller Foundation offered the University a new grant 

of $450,000 at the end of 1931. The money was to be 

equally divided between the Medical School and the nursing 

and pre-medical sciences. The improvement in the medical 

work was paralleled by advances in the schools of 

dentistry, nursing, and pharmacy. But these advances in 

the field of educational activities were soon to face a 

severe setback with the coming of the Depression Era. Due 

to the curtailment of the University's expenditures caused 

by the depression on one hand, and the unwillingness of the 



144 

University either to lower its dental standards or to 

oversupply the country with dentists, the administration 

made the decision to close the School of Dentistry. Seldom 

does a school close its doors of its own volition, 

especially in the belief that it was ceasing to meet the 

needs of the nation in which it operated. The American 

University of Beirut tried to adapt itself to the condi-

tions of the Middle Eastern environment which surrounded 

it. In a report to the Board of Trustees in early 1934, 

the president of the University, Dr. Bayard Dodge, 

explained that decision: 

As the (dental) schools of the Universite Saint Joseph 
and the Syrian University (at Damascus) are not 
attempting to adopt high American standards, and as 
few young men can afford to pay for the installation 
of an expensive dental office during the depression, 
the University dental school is meeting with 
difficulties. (American University of Beirut, 1933-
1934, p. 18) 

After the economic situation continued to worsen, 

there was no other solution left before the American 

University of Beirut except to either lower the academic 

standards of its Dental School or to have it completely 

closed. The administration's opinion was that although its 

dental students were prepared to do fine work after 

graduation, they could not compete economically with 

dentists who could afford to charge lower fees under the 

depression circumstances. The condition had arisen whereby 

an oversupply of dentists for the capacity of the country 
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made impossible the preservation of high standards of 

training. It was impossible to consider turning out 

dentists who were not desired and who could not support 

themselves under the conditions which existed. By the same 

token it was impossible for the American University of 

Beirut to lower the standards of its Dental School and 

still justify its existence. Under the administration's 

recommendation, the Board of Trustees agreed to close the 

Dental School. Describing the difficulties which surrounded 

the continuation of the school, President Dodge summarized 

the situation in his annual report to the Board of Trustees 

as follows: 

Government regulations do not discourage low standards 
of dental education and professional work. During a 
period of economic depression comparatively few people 
care to pay for first-class work. Accordingly, 
students prefer to enter a number of short and 
inexpensive dental courses, rather than the difficult 
course of the University. (American University of 
Beirut, 1935-36, p. 14) 

Despite English being the official language of 

instruction at the American University at Beirut, there was 

an increased interest in developing the French Section that 

was already established in 1926-27 as a separate part in 

the Preparatory School. By 1931 the French Section was 

organized separately as a French School under the 

administration of Mr. Robert Widmer of Paris. The French 

program was highly developed under his administration, and 

students in the French Section were to be prepared for the 
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Lebanese-French baccalaureate examinations. To make them 

ready to enter the upper classes of the School of Arts and 

Sciences in the University after graduation, the students 

of the French School were required to study a certain 

amount of English. There were two chief reasons behind the 

development of the French School. Speaking of these two 

reasons, President Bayard Dodge stated: 

In the first place, it is essential for an institution 
as large as the University to encourage the new 
government program, just as the Spanish schools in the 
Philippine Islands were expected to adopt English when 
the American occupation took place. In the second 
place, it is equally important for the University to 
be a part and parcel of the state in which it is 
located, rather than an exotic agency for the training 
of students from the British territories where English 
is used. (American University of Beirut, 1932-1933, 
p. 18) 

In pursuing its educational activities in Lebanon, the 

American University of Beirut had faced a hard time in 

adjusting its academic programs to the French educational 

system. Over more than two decades under the French 

Mandate, all private schools in Lebanon including the 

University had to apply French education rules. The French 

sponsored the following legislative measures, the effects 

of which have been far-reaching. 

French was recognized as one of two official languages 
in Lebanon—which placed it on a par with Arabic. All 
schools, both public and private, were required to 
include instruciton in the French language. Approxi-
mately half of all subjects were taught in French. 
The French government would provide French instructors 
for private schools if necessary. A system of 
official public examinations was authorized—copied 
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from the French—on the basis of which students would 
be promoted from one class to the next. Passing the 
examinations was at the same time stipulated as a 
requirement for entering civil service or professional 
work. The French Baccalaureate degree, Parts I and II 
(upon completionof the upper secondary school), was 
officially recognized on the same basis as the 
Lebanese Baccalaureate. (Kurani, 1949, p. 454) 

One of the immediate results of these French measures 

was that all schools in Lebanon, both public and private, 

were forced to include the study of French in preparation 

for the French or Lebanese Baccalaureate Examinations. To 

meet that educational policy during the Mandate era of 

imposing French and French-designed Lebanese examinations, 

the American University of Beirut established the Section 

Secondaire as a part within it (Matthews & Akrawi, 1949, P« 

489) . 

The impact of the Depression on the educational 

activities of the American University of Beirut was great. 

This was clear from the closing of the dental school. But 

despite the effects of the international economic crisis, 

the University never stopped functioning. By 1937 honors 

work in four courses of study was begun. In his annual 

report for 1937-38, President Bayard Dodge gave a brief 

description of this system: 

Certain students are permitted to take a two year 
course, leading to the B.A. degree and resembling the 
"pass" course of a British university. The program of 
this course is a general one with few expensive 
electives. A brilliant student is encouraged to 
specialize in some definite field of study and to 
spend three years of "honors" work, so as to obtain 
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the M.A. as well as the B.A. degree. This "honors" 
work—is largely conducted in the form of seminar and 
tutorial conferences, reading in the library and 
assisting the professors with their investigations. 
There are difficult comprehensive examinations and the 
number of students eligible to go on to the final M.A. 
year is, at any one time, limited to thirty. 
(American University of Beirut, 1937-38, p. 11) 

The American University of Beirut believed in the 

useful mixture of Western-Eastern culture. In the year 

1937-1938 the University adopted what was called a "Ten 

Year Plan" for the School of Arts and Sciences. It was to 

be developed in the direction of the European conception of 

true university work. No new chairs were added under the 

Ten Year Plan, but rather included (1) the development of 

instruction in existing departments, (2) the establishment 

of teaching fellowships, and (3) the improvement of library 

and research facilities. Tutorial work is more expensive 

than lecture room methods, and it was estimated that the 

annual budget would need to be increased by some $22,000 by 

the end of the Ten Year Plan. On the eve of the Second 

World War, the fate of this plan was uncertain. Although 

the plan remained in effect, starting from the end of 1938 

its execution became dependent on the circumstances of the 

expected war (Penrose, 1941, pp. 245-246). 

Despite the depression and some regional and 

international problems that prevailed in the 1930s, it was 

an era of marked progress and development for the American 

University of Beirut. Some of the important positions in 
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the Middle Eastern governments were held by graduates of 

the University (see Appendix G). Alumni had a significant 

influence throughout the region. The American University 

of Beirut came to play a tremendous role in building up 

countries in the region (Penrose, 1941, pp. 219-220). 

The period of the 1930s saw, in fact, an economic and 

spiritual revolution. Most of the administrators, 

educators, physicians, dentists, nurses, and merchants in 

the Middle East were graduates of the American University 

of Beirut by the end of the 1930s. Speaking of the 

University's educational activities in that period, Beatty 

summarizes the educational impact of the American 

University on the Middle East as follows: 

The Minister of Foreign Affairs and the Minister of 
Education in Iraq, the Mayor of Jerusalem, the 
President of the Syrian Parliament, and the Lebanese 
Minister of Agriculture are a few among the alumni who 
are shaping the destinies of the Near East at this 
critical time. In all there are 4000 alumni, and 4000 
more who came under the influence of the school for at 
least two years. (Beatty, 1939, pp. 77-78) 

Beatty continued to describe the influence of the 

American University of Beirut and its president in the 

1930s, Dr. Bayard Dodge, who according to him was the most 

respected foreigner in all the Near East. Beatty puts it 

as such: 

The influence of this modest, self-effacing New Yorker 
[President Dodge] is enormous. The League of nations, 
British and French administrators, the rulers of a 
half dozen nations call upon him and his staff for 
advice and assistance. Ibu-Saud, King of Arabia, 
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recently sent him a wrist watch as a token of regard. 
The Crown Prince of Kuwait and two sons of the Sheikh 
(ruler) of Bahrein are students in his school. From 
Zanzibar to Teheran, almost every prominent man is an 
alumnus, or wants his favorite son to be one. 
(Beatty, 1939, p. 78) 

Therefore, on the eve of the Second World War that 

broke out in 1939, the American University of Beirut had 

already earned a great deal of prestige and respect in 

Lebanon and throughout the whole Middle East. In the 

period that preceded the independence of Lebanon in 19*13, 

the University was yet to enter in a new chapter of its 

history. 

The Pre-Independence Period, 1939-1942 

The period that lies between 1939 to 1942 was a 

critical one in the history of Lebanon as well as the 

American University of Beirut. Not long after the 

Depression crisis was over, the world, including the Middle 

East, had to face a far-reaching situation with the 

outbreak of the Second World War. Despite the financial 

and security problems that the University found itself in, 

it did successfully cope with them. Studies did not stop, 

and the University continued its educational activities in 

the service of Lebanon and the region. 

The developmental process that was initiated during 

the period from 1937 to 1938 in the School of Arts and 

Sciences was to continue in the following academic year of 
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Sciences was to continue in the following academic year of 

1939. With the transfer of the entire sophomore class of 

the American University of Beirut to International College, 

the first important step in the development and progress of 

the School of Arts and Sciences took place. This decision 

of transfer that was made at the annual meeting of the 

American University of Beirut Board of Trustees in 1939, 

created a complete junior college in both the English and 

French systems from the International College. The English 

offerings were paralleled by the French, by making the 

Section Secondaire work equal with the sophomore year. The 

new arrangement was in perfect conformity with the "Ten 

Year Plan" of the University, allowing it to dedicate all 

its efforts to intensive upper class work leading 

eventually to the master's degree (Penrose, 1941, pp. 264-

265) . 

This reorganization plan was important to help 

students coming from all over the region to overcome the 

difficulties of the University's program, and in 

particular, to master the English language. The students 

who came to the American University of Beirut from 

countries under French and British control were usually 

prepared to enter freshman or sophomore classes. But they 

were not ready to comprehend the instruction in the English 

language, and they did not know how to do independent study 
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or laboratory work. It was apt to produce a cynical and 

agnostic spirit once they started to understand the 

problems of sciences. The decision to transfer the 

sophomore year to International College was to help 

students overcome their difficulties. As Dr. Bayard Dodge, 

the president of the American University of Beirut at that 

time put it: 

The transfer of sophomore year to International 
College has made it possible to organize junior 
college unit, so that special discipline and 
supervision can be given to this difficult group of 
students. They are to have their campus life . . . in 
residence buildings of their own. Dr. Habib Kurani, 
the Registrar, will be in immediate charge of this 
section and will try to unsnarl the difficult problems 
which arise when students come from Arab, French, 
Italian, English, German, and American preparatory 
schools. (International College, 1938-39, pp. 3-4) 

Due to a considerable drop in registration, the School 

of Arts and Sciences was allowed to concentrate on a 

limited enrollment in its three year curriculum. The drop 

in the number of students did not really curb the activ-

ities of the school from continuing its old policy to 

diversify its courses. In fact, throughout the administra-

tion of President Dr. Bayard Dodge, the expansion of 

offerings in the School of Arts and Sciences has been 

almost a continued strategy (Penrose, 1941, p. 246). 

There was further development also in 1939 in the 

research field. With the help of Rockefeller grants, the 

American University of Beirut was significantly able to 
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develop its research in the area of industrial chemistry 

and employ expanded personnel in its laboratories in the 

1930s. In the pre-Second World War period, research in the 

medical arena was developed only slightly with relatively 

little publication attempted (Penrose, 1941, pp. 248-249). 

To enhance the knowledge of the people in Lebanon and 

the Middle East in agricultural affairs, the American 

University of Beirut started to launch a campaign by the 

early 1940s to teach and train students on how to improve 

the soil. It was decided that a course in farm management 

would be offered by International College. The study of 

farm management was theoretical as well as practical. The 

farm management study was to be mixed with some other 

courses in general areas. The languages of instruction 

were Arabic, English, and French. As Dr. Stephen Penrose 

put it: 

The farm management course is set up to cover two 
years of work, roughly equivalent to the last year of 
high school and freshman year of college. About a 
third of the student's classroom time is devoted to 
subjects of a general and cultural nature. Another 
third is given to commercial subjects, which may be 
studied either in French or English. The final third 
is devoted to agricultural courses in Arabic, 
presenting a general introduction to the more 
important aspects of agricultural work as well as 
special studies in science and farm administration. 
(Penrose, 1941, p. 267) 

The students had to have a great deal of practical 

work, in addition to their classroom instruction. The 

students were supposed to dig in the soil, trim fruit 
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In March of 1940 several teachers and 11 students made a 

10-day tour of Palestine. They visited government farms, 

schools, factories and experimental stations. Dr. Bayard 

Dodge, president of the University at that time, described 

that: 

Everywhere they went, the students found that the 
people were greatly pleased because International 
College was making a serious effort to improve the 
conditions among the farmers in countries which are 
three-quarters agricultural. (International College, 
1939-40, pp. 12-13). 

The year of 1940 witnessed further development in the 

area of music education at the American University of 

Beirut. The Institute of Music that was established by the 

Russian immigrant Professor Konguell in the 1920s was made 

a Department of Music. There were 83 music students in 

1940, a figure which excludes many students who were taking 

courses in music but not majoring in this field. Praising 

the importance of music education and the significant role 

of the Music Institute, President Dodge stated in 1940: 

This is the first year that the students have been 
interested enough in music to buy tickets and to come 
to the concerts. . . . The effort of the Institute to 
produce a love of music amongst the Arab students and 
the Arab community at Beirut is proving to be a 
success. (Penrose, 1941, pp. 255-256) 

President Bayard Dodge had really his own philosophy 

and unique ideas. He believed in the cultural heritage of 

the people of the Middle East. Although the University was 

making tremendous efforts to help in pushing ahead the 
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making tremendous efforts to help in pushing ahead the 

process of modernization and development, to him its 

efforts would have gone in vain had it not been for the 

Middle Eastern students and peoples who were eager to see 

their region modernized in all fields, especially in the 

educational area. 

Continuing its past efforts toward raising its 

academic standards, the American University of Beirut 

adopted a policy in the 1940s which was based on the 

division of students between active and inactive. Those 

who were considered to be active were permitted to go 

further in their education toward advanced college work. 

On the other hand, students who were considered inactive 

were encouraged to enter professional schools and become 

specialized in a vocational subject (Penrose, 1943> P» 

127) . 

The outbreak of the Second World War had a significant 

impact on the entire world including the Middle East. 

However, the war had little immediate impact on the 

American University of Beirut. In January 1941, while the 

war was at its height, the University celebrated its 

seventy-fifth anniversary. To mark the occasion, Dr. 

Charles Malik, a professor of philosophy at the University 

at that time, a former student of the American University 

of Beirut, and a man who was destined to become the 
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he was optimistic about the future of the University, 

despite the terrible war. But his optimism was accompanied 

by caution. He put it as follows: 

The spiritual, cultural, intellectual side of the 
University's program is still underdeveloped. Not 
before the truth and the things of the spirit fully 
come into their own in our midst may we properly call 
ourselves a University. (Munro, 1977, p. 92) 

A new policy concerning faculty members was being 

studied in the early 1940s. That policy was to be outlined 

in a document that came to be called the 1940 Statement of 

Principles on Academic Freedom and Tenure. Under that new 

policy: 

Tenure was to be granted only to holders of associate 
and full professorships who met certain specified 
criteria. Instructors and assistant professors could 
be extended an unlimited series of term appointments 
of three years or less, and no procedures for appeal 
were provided for those dismissed for cause prior to 
the expiration of a term appointment. (American 
Academic Freedom, 1966, p. 33) 

The educational activities and services of the 

American University of Beirut were not greatly affected by 

the Second World War. The medical laboratories belonging 

to the School of Medicine were very helpful in offering 

their medical devices for fighting diseases during the war. 

The Department of Industrial Chemistry helped local 

manufacturers to produce things they could not import in 

war time. The Department of Economics was of great 

assistance to the governments in the Middle East by 

offering them the necessary consultations they needed to 
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offering them the necessary consultations they needed to 

organize their economics and overcome the severe economic 

troubles they came to face during the war years. The 

University also opened its doors to the Polish students who 

were sent to the American University of Beirut when Poland 

was occupied by Germany and who had completed a part of 

their higher education in Poland (Dodge, 1958, pp. 79-80). 

Despite Lebanon being under the control of the Vichy 

government in France which was at peace with Germany after 

June 1940, the American University of Beirut continued to 

function and offer its social services during these war 

times as before. Throughout the period of Vichy control 

over Lebanon that lasted for a little over a year, the 

University's administration did its best to confine itself 

to its educational mission and not to show any antagonism 

toward the new conditions. With the entrance of the Free 

French and British forces in Beirut from Palestine on July 

16, 1941 after the defeat of the Vichy forces, Lebanon was 

under the control of the allied powers. The American 

University of Beirut felt relieved once again, and the 

activities on campus were back to normal (Munro, 1977, p. 

94) . 

Due to the war years, the American University of 

Beirut had to increase its services to the region in all 

fields; educational, medical, and in the various local and 
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regional affairs. To meet its new and old commitments, the 

University needed financial resources. Throughout its 

history, the University used to receive grants from private 

agencies and individuals. Most notable were the 

Rockefeller Foundation, Rockefeller Brothers' Fund, and the 

Ford Foundation. It was during the war that the American 

University of Beirut for the first time in its history was 

reported to have started receiving financial assistance 

from the government of the United States of America. 

Speaking of the governmental assistance from home, a former 

president of the American University of Beirut stated: 

The Division of Cultural Relations of the Department 
of State helped the University to meet the inflation 
by making grants for three successive years. It was 
the first time that the American Government had given 
financial aid to the University. (Dodge, 1958, p. 81) 

When the United States of America entered the war a 

closer bond was to occur between the University and the 

Allied powers in Lebanon and the entire Middle East. The 

University was able to render many forms of services to the 

British and French troops in the area. During the winter 

of 1941-1942, special classes were conducted for over 500 

soldiers, and the following year the army and the American 

University of Beirut together organized a course to train 

technicians for fighting diseases as well as maintenance of 

public health. Although a mutual understanding and 

cooperation was always the policy of the University, it was 
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the war that made a link of great importance between the 

East and the West (Dodge, 1958, p. 83). 

The assistance that the American University of Beirut 

offered to the Allied Forces during the Mandate period and 

particularly in the war years, made it more acceptable and 

recognized in the international arena. Besides its 

exemption from taxes by the French Mandate, the University 

developed a deep educational relationship with the French 

government in such a way that: 

Professional teachers from France who serve on the 
faculty at Beirut are granted by the French Ministry 
of public instruction (Education) the same credit 
toward promotion as they would receive were they 
teaching in an official French school in France 
itself. Similarly, faculty members of the University 
have been invited to assist in managing the French 
baccalaureate examinations and have been given equal 
authority with teachers in official French schools. 
In every way possible the government has accorded 
official recognition to the status of instruction at 
the University. (Penrose, 1941, p. 282) 

When travel conditions in the Middle East were 

complicated by restrictions imposed because of the Second 

World War, the authorities of the French Mandate in Lebanon 

and Syria, along with all governments in the region, made 

every effort possible to secure the continuing arrival of 

students from all over the area to the American University 

of Beirut. In spite of prevailing bad conditions, 

enrollment rose from 1,847 students in 1940 to 1,992 

students in 1941. Recalling these times, the president of 

the University at that time, Dr. Bayard Dodge, wrote: "We 
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were very much touched by the extreme kindness of the 

authorities, especially by the exceedingly generous spirit 

of the French officials at Beirut" (Penrose, 1941, pp. 282-

283) • 

Although the American University of Beirut and the 

International College closed their doors during the Second 

World War for a short period and their staffs were 

evacuated to Palestine (School and Society, 1941, p. 8), 

they soon reopened and resumed their studies. The 

University continued its educational role in serving 

Lebanon and the Middle East region. As the year of 1942 

was ending, Lebanon, and with it the American University of 

Beirut, were saying farewell to a historical period to 

enter in a new one that started with the independence of 

Lebanon in 1943* 



CHAPTER V 

THE AMERICAN UNIVERSITY OF BEIRUT AND ITS 

EDUCATIONAL ACTIVITIES FROM 19^3-1967 

The independence of Lebanon in 19^3 marked the start 

of a new and completely different era in the building of a 

modern nation-state. The process of development and 

modernization was to be significantly accelerated in every 

field. The period of 1943-1967 witnessed the establishment 

of the national Lebanese system of higher education. With 

the adoption of the free system of higher education, in 

which governmental control is almost absent and the right 

of every citizen or religious group to open a school and 

set its curriculum is guaranteed by the constitution, the 

foreign institutions in Lebanon, including the American 

University of Beirut, have developed into prestigious and 

internationally recognized institutions. The American 

University of Beirut played a major role in raising the 

educational level in independent Lebanon, as well as in the 

entire region of the Middle East. With the changeover of 

the University's presidency from Dr. Bayard Dodge to Dr. 

Stephen Penrose in 1948, a significant and important aspect 

of the history of the American University of Beirut ended 

and a new one began. Despite several political events that 

161 
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occurred in the area during the 1940s, 1950s, and 1960s 

which deeply affected the Middle Eastern-American 

relationships, the American University of Beirut continued 

to be an important educational link between the East and 

the West. As the era of the sixties became closer, the 

University's educational activities reached a peak in 

Lebanon and throughout the Middle East. 

Anlnstitution in Transition, 19^3-1947 

With the independence of Lebanon in 19^3, an old 

significant historical aspect of the history of the 

American University of Beirut ended and a new one started. 

For the first time since its founding in 1866, the 

University found itself under full Lebanese rule. As a 

newly independent state, the Lebanese government was very 

concerned about accelerating the steps of modernization and 

development. Realizing that education was the most 

efficient and effective means to build an independent 

Lebanon on a modern basis, the government adopted a free 

educational system to encourage the public and private 

organizations to establish schools and colleges throughout 

the country. Under these new conditions, the American 

University of Beirut found itself functioning free from any 

governmental limitations. 

The war conditions brought the University into close 

relationships with the Allied forces in the area. To help 
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the British soldiers adjust themselves to life in post-war 

Britain, the University's administration established an 

institute on the campus to train soldiers on life after 

war. The British Council entered into a formal 

relationship with the University, agreeing to appoint and 

contribute to the support of four or five British 

professors and some young teachers as well. A hostel for 

40 Arab students of the American University of Beirut was 

established by the British Council. The educational 

relationships between the University and Britain went 

further than that, when the British Council started 

providing scholarships for needy students graduating from 

the University to study in Britain (Munro, 1977, p. 97). 

The new political situation resulting from the 

withdrawal of the French from Lebanon freed the American 

University of Beirut from the pressures that were exercised 

by the French Mandate to put its programs in line with 

French education. It was an era of expansion for the 

University. There was a notable diversification in the 

academic courses of the various schools and departments. 

Many factors helped the University to expand and develop. 

At the top of these was the emergence of the United States 

as a major world power. Since then, the American system of 

education started to be substituted for the British one 

throughout the Middle East area. 
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In May 1945, the Second World War ended in Europe. 

What made the post-World War II era particularly important 

to the American University of Beirut were many elements 

which combined together. These elements stemmed from the 

new conditions prevailing in the Middle East to which the 

response of the University was positive. The first element 

was the independence of the majority of the Middle Eastern 

countries and their eagerness to develop on a modern basis. 

The second element was the development of the oil resources 

of the Persian Gulf. Although Lebanon was not an oil 

producing country, it benefited from this new wealth 

because oil pipelines and refineries were erected in Sidon 

to the south and Tripoli to the north. This newly 

discovered wealth equipped the people with the means to pay 

for their education. As a result of these elements the 

level of enrollment at the American University of Beirut 

reached its peak. The majority of the students came from 

the Arab oil producing countries to study at the University 

at the expense of their respective governments. 

This significant increase in the number of students 

put more responsibility on the University. To meet the 

needs of the coming students, the University took steps to 

improve its academic standards. Baccalaureate graduates 

who were previously allowed to enter the junior class were 

now admitted to the sophomore class. There was a 
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limitation on enrollment so that only 50 students were 

allowed in the pre-commercial course, 100 in the freshman 

arts course each year, and 225 in the science course. A 

personal interview was required of all applicants in the 

School of Engineering before they were admitted, and in the 

School of Medicine the number of students in the first year 

was to be limited to 40. New schools were added to the 

University such as the School of Engineering, which granted 

degrees in civil, mechanical, electrical, and architectural 

engineering, and the School of Public Health. 

To maintain its prestige and enhance the quality of 

its faculty, the University highly encouraged research 

activity and worked toward the growth of the number of 

publications of all sorts. As a result, some publications 

were done by the faculty of the School of Arts and Sciences 

and the School of Social Sciences and Oriental Studies. 

There were research studies in various areas, such as the 

research in progress conducted by Maurice David and Sa'id 

Himadeh's publications on the economies of Syria, 

Palestine, Iraq, and Jordan. There were also deeper 

studies on the dimensions of society, personal status law 

in the Near East, and comparative study of political 

administration in the Near East. Most of the research was 

conducted by Lebanese and Middle Eastern professors at the 

American University of Beirut. But despite all the 
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activity, research did not reach the desired level thanks 

to the difficulties that stemmed from the Middle Eastern 

environment. Stuart C. Dodd, a professor at the American 

University of Beirut, described one of these difficulties. 

. . . the public in general does not appreciate the 
value of research. . . . When scholarly works are 
published, there is very little demand for them. Such 
volumes, for instance, as M. R. Himadeh's economic 
series, which are fundamental knowledge for all 
economists and business interests sell only a few 
dozen copies a year in Arabic edition through the 
chain of bookstores who are our book sellers in the 
chief cities in the Near East. (Nader, 1969, pp. 321-
323) 

The interest of the American University of Beirut in 

agriculture continued in the 1940s. There was a belief 

that agricultural training must be firmly established in 

the curriculum. This would serve a triple purpose: 

creation of cultural bias favoring agriculture, which was 

considered the main sector of Middle Eastern economy, 

providing practical training for future farmers; and 

providing a greater supply from which to select students 

for agricultural training at higher levels. The American 

University of Beirut cooperated with the Near East 

Foundation and the Ministry of Education in Palestine to 

train the village school teachers in Palestine for one year 

in agriculture and related activities, and then to reassign 

them to their schools. With the help of the University, 

the village school became a dynamic center for community 

development (Badeau, 1966, pp. 31, 32). 
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As the educational activities of the American 

University of Beirut were diversified and spread over new 

areas and fields in the Middle East, people from all over 

the region started to seek University admission. Starting 

with 16 students in 1866, its enrollment in all its 

departments in 1945-1946 was 2,399 students. The total 

number of its graduates since its foundation was around 

6,167 students in 1946, of whom 4,348 held University 

degrees; the others have certificates or specialized 

certificates. Approximately four-fifths of the University 

students were Arabic-speaking (Matthews & Akrawi, 1949, pp. 

487-488). 

The elementary school was established as a part of the 

American University of Beirut. It had six grades, and each 

grade has an age range limit of about two years. Teaching 

was done entirely in Arabic. English was begun in the 

fourth grade. French, however, was still begun as in 1944 

in the first grade as was required under the French 

Mandate. The total enrollment in the school in the 

academic year 1945-1946 was 242 pupils. The elementary 

school was and still is used for practice teaching for 

students of education in the University. The preparatory 

section, or American-type secondary school, receives 

students not only from Lebanon and Syria but from other 

countries including Iraq, Palestine, Jordan, India, 
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Bahrain, Iran, Nepal, Indonesia, and Ethiopia. Instruction 

in the preparatory section is done entirely in English 

except for the classes in Arabic and French languages. 

During 1945-1946 there were 405 students in the preparatory 

school. The period of study was for six years and called 

for seventh grade, eighth grade, first year, second year, 

third year, and fourth year. The best pupils of the sixth 

grade of the elementary school were often admitted directly 

to the eighth grade of the preparatory section. The 

seventh grade was treated as a flexible arrangement whereby 

the lower pupils are helped to catch up. The students 

graduating from the school automatically went to graduate 

study. They were to receive different treatment from those 

coming from other schools. The process would work so that: 

Most of the graduates of the preparatory section enter 
the University classes. Students coming from other 
schools have to pass an entrance examination which is 
used in classifying them. Those weak in English may 
be asked to go to summer school in the mountains to 
make themselves more fluent in the language. 
(Matthews & Akrawi, 1949, pp. 488-489) 

In 1945-46 there were 446 students in the French 

Section Secondaire that was established during the Mandate 

era distributed from the classe de Systieme to the classe 

de philosophie et mathematique; 30 students were in the 

two-year commercial course, which starts after the 

troisieme (ninth grade). Although special attention was 

given to Arabic and English, the language of instruction is 
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French. The admission of the students graduating from the 

Second Secondaire to the sophomore or junior year of the 

American University of Beirut is automatic (Matthews & 

Akrawi, 1949, P« 489). 

The fate of the Second Secondaire was uncertain, 

after the French Mandate was over. Shortly after the 

independence of 1943, the Lebanese government issued a new 

program and a new law regulating the private schools in 

Lebanon in the post-Mandate period. The administration of 

the American University of Beirut turned the Section 

Secondaire into a school following the new Lebanese 

program, but it kept the preparatory school with its 

program as it was during the French era. Since then, the 

first foreign language became English, and courses that 

used to be taught in French were to start being taught in 

English. French simply became the second foreign language. 

In light of these circumstances the students attending the 

Section Secondaire would be mostly Lebanese, while the vast 

majority of the students attending the preparatory school 

would be from other countries (Matthews & Akrawi, 1949, p. 

489) • 

The intermediate section is composed of freshman and 

sophomore classes, and is under the supervision of the 

School of Arts and Sciences of the American University of 

Beirut as to curriculum and academic standards. A student 
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had to be at least 16 years old and have 15 units of credit 

from an accredited secondary school or pass an entrance 

examination to be eligible to gain admission to the 

intermediate section in the University. The entrance 

examination was to be held in four groups of subjects such 

as language, geography and history, mathematics, and 

biology and chemistry and physics. When the student 

completed the freshman year of the University, he was 

entitled to be admitted to the sophomore class. The 

sophomore class was divided into two sections: the arts 

section which presented courses in Arabic or English, 

economics, history philosophy, and political science and 

the science section, which presented courses in chemistry, 

mathematics, physics, and philosophy, with a choice of 

biology, higher mathematics, or engineering (Matthews & 

Akrawi, 1949, p. 491-492). 

The prosperity that the educational activities of the 

American University of Beirut knew throughout the 1940s and 

especially after the withdrawal of the French from Lebanon 

continued in 1947, despite the support of the United States 

for the United Nations' decision of partitioning Palestine 

between Arabs and Jews. Although the Arabs were not 

pleased with the American position, their sympathy and 

support for the University never changed. Their 

appreciation for the educational services of the University 
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remained as it used to be prior to 1947 (Penrose, 1952, p. 

115). Therefore, the educational relationships between the 

University and the Middle Eastern governments were to 

continue by the end of 1947, when the American University 

of Beirut came to represent a link between the East and 

West. 

The East-West Connection, 1948-1955 

The accession of Dr. Stephen Penrose to the presidency 

of the American University of Beirut in 1948 after the 

retirement of its president, Dr. Bayard Dodge, marked the 

beginning of a new era in the history of the University. 

For the first time the University had at its head a man who 

had been closely associated with the government of the 

United States. He held several governmental positions as 

an important administrator, and after the end of the Second 

World War he was the confidential assistant to the United 

States Secretary of Defense. During Penrose's presidency 

the American University of Beirut continued to maintain its 

role as an institution of higher learning serving the 

educational needs of the Middle East, but also came to be 

associated from the point of view of the Arabs with the 

official foreign policy of the United States. Thus, when 

Stephen Penrose became the president of the American 

University of Beirut, "his role was not only that of an 

educational administrator, he was also something in the 
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nature of a U.S. Ambassador without portfolio." Under his 

leadership, the schooling of the University graduates in 

Western values and ideals was to come from the basics. As 

a result, the University came to represent a connection 

between the Eastern and Western cultures or civilizations 

(Munro, 1977, pp. 99-100). 

Consistent with the policies of its founders, the 

American University of Beirut mobilized all its educational 

facilities to train its students for leadership in 

education, medicine, social welfare, engineering, 

agriculture, and other technical fields. In his inaugural 

address on October 1, 1948, President Penrose talked about 

the aims and mission of the University: 

Beyond what may here be done for our students 
themselves, it should be our constant aim to provide 
for the countries, which have shown their confidence 
in us by sending their sons and daughters, a never-
ending stream of graduates qualified to become leaders 
of tomorrow. The type of experience which they 
acquire here must fit them for lives of greatest 
usefulness to their respective countries. (Sassani, 
1949, p. 14) 

As the American University of Beirut absorbed 

increasingly large amounts of financial aid from the United 

States Agency for International Development and from the 

United States government, it found itself ever more closely 

tied, in the popular imagination at least, to official 

United States government policy. This created a heated 

controversy around the American University of Beirut and 
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its role in the area. There was an argument about whether 

the University was transformed to a tool serving American 

policy in the region, or if it was there to help educate 

the Middle Easterners and develop the area. Therefore, 

when Dr. Penrose became president of the University, his 

responsibilities were both greater and more complicated 

than those of any of his predecessors. Penrose foresaw the 

controversy, and in his first annual report to the Board of 

Trustees in 1948-49, he clearly stated his position 

regarding that as follows: 

To those who may think that an arrangement between the 
U.S. Government and a private institution is unusual, 
it may be said that the institution itself is unusual, 
in that it is there possible to offer to students from 
a number of different countries training programs 
which would have to be established in sextuplicate if 
they were to be supported by Point Four funds 
allocated to individual countries. No one country 
could be expected to maintain from its own Point Four 
Funds training programs for students from other 
countries, but this is readily accomplished at the AUB 
because of the wide diversity of nationalities 
normally to be found in its student body. (American 
University of Beirut, 1948-49, p. 7) 

President Penrose was concerned about the development 

of the American University of Beirut being equal with 

universities in the western hemisphere. His fund raising 

campaign was successful and large sums of money were 

collected from both official and private American sources, 

particularly the Ford and Rockefeller Foundations and the 

government of the United States through its Point Four 

program. During the academic year of 1949-1950, President 
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Penrose announced that a "program of stabilization and 

development was underway." To help carry out such a 

program, funds were raised which were intended as he put 

it: 

To increase greatly the number of scholarships the 
University was able to offer its students; large sums 
were made available for research; faculty salaries 
were increased; the administration was enlarged to 
serve an institution bent on expanding and 
diversifying its activities. (American University of 
Beirut, 1949-1950, p. 6) 

The program of development initiated by President 

Penrose was not to be restricted. Since the 

diversification of the educational activities of the 

American University of Beirut was the main theme of the 

program, Dr. Penrose felt there was a need to concentrate 

on area studies. With the aid of the Rockefeller 

Foundation, the University was able to introduce an Arab 

Studies program. The purpose of the program according to 

Munro was: 

To make an interpretative study of the modern Arab 
world and its problems. Immediately, it attracted a 
number of students from the West, as well as some from 
Arab countries, but the largest single group was 
Americans, who were either members of the U.S. Foreign 
Service, or young men intent on pursuing a diplomatic 
career. Apart from providing instruction leading to 
an A.A. degree, the program also sponsored research 
and the collection of data. (Munro, 1977, pp. 103-
104) 

The educational cooperation between the American 

University of Beirut and the United States government 

continued in the 1950s. In 1951, the Arab Studies program 
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began sponsoring a special course in the summer, especially 

designed for United States Department of State employees, 

aimed specifically at studying the history and problems of 

the Middle East. Under an agreement also between the 

University and the American government, the University 

established regional programs in public health, public 

administration, and economics. Although engineering 

courses were offered at the American University of Beirut 

as early as 1915, there was no independent program for 

engineering until 1951. At that time, the School of 

Engineering was established to grant degrees in civil, 

mechanical, electrical, and architectural fields. The new 

school was established in the Western style and was 

intended to compete with similar institutions in Western 

countries (Munro, 1977, p. 104). 

The training program undertaken for the International 

Cooperation Administration was a highly significant 

pioneering development at the American University of 

Beirut. In April 1951, President Penrose, concluded a two-

year contract to train 128 persons of the International 

Cooperation Administration from various countries in the 

Middle East in the fields of engineering, public 

administration, agriculture, public health, public finance, 

and education. The contract was renewable every three 

years, and it was renewed for the last time in 1957. By 
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that time the number of trainees increased to 424 

distributed among countries in the area--from Tunisia and 

Libya on the West to Afghanistan and Pakistan on the East— 

in the originally specified subjects plus business 

administration, nursing, and pharmacy. The number of 

students who had already obtained a full academic year of 

training under this program reached around 1000 students 

(Burns, 1958, pp. 9-10). 

Although the level of progress and development of the 

University's facilities was greatly dependent on outside 

financial support, the American University of Beirut 

continued to advance. In 1952, the government of the 

United States started a special program for supporting 

scholarships at the American University of Beirut, to train 

students for specialized work. The Technical Cooperation 

Administration was first to give aid, followed later by the 

Foreign Operations Administration. The number of students 

who received aid was 169 in the beginning distributed among 

13 Middle Eastern countries, later it increased to more 

than 250. Under that program: 

These students have been trained for service in their 
own countries in connection with Sanitation, 
Laboratory and Medical Technology, Public Health 
Nursing, Economics, Public Administration, Sociology, 
Education, Engineering, Agriculture, and Industrial 
Chemistry. By means of these government scholarships, 
which have been granted in a generous way, and because 
of the help of the foundations and industrial 
corporations, it has become possible for the Trustees 
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to make salary increases and to strengthen the Faculty 

and Staff of the University. (Dodge, 1958, p. 98) 

Prior to 1952 girls were obligated to finish their 

freshman and sophomore years at the Beirut College for 

Women or a similar institution. This policy seems to not 

have been useful as time went on because women students 

were not benefitting from the University courses which were 

a prerequisite to professional work. As a result, the 

University changed its policy in 1952, and girls were 

admitted to the freshman and sophomore classes of the 

University. 

One of the fruitful results of the contract between 

the American University of Beirut and the Technical 

Cooperation Administration was the development of the 

Public Administration program. The academic year 1951-52 

was the opening of the Department of PUblic Administration 

at the University. The provisions of the contract 

mentioned that the University would undertake to create a 

department of public administration with a curriculum of 

courses in administration and related subjects leading to 

the bachelor of arts degree. The contract stipulated that 

the curriculum of the Department of Public Administration 

should include a general introductory course in public 

administration and courses in public personnel 

administration, fiscal management,organization and methods, 
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and municipal administration. The immediate and primary 

objective of the department was to be: 

The training of students who expect to become 
governmental officials. However, the need for and the 
possibility of developing facilities for in-service 
training were not overlooked. The University was to 
prepare plans [for] and if possible initiate less 
advanced courses related to the general subject of 
public administration which will result in training of 
junior government officials and . . . seminars of from 
four to six weeks' duration for government officials 
in the Arab East countries covering general principles 
and problems of public administration. (Beckett & 
Bent, 1953, p. 2) 

The impact of the Palestinian problem of 1948 on the 

political situation in the Middle East and the American 

University of Beirut was still heard in 1952. The 

University exerted all possible efforts to distance itself 

from the American policy toward the Arab-Israeli conflict. 

Its leaders spoke out against their government's policies 

in the area. The president of the University at that time, 

Dr. Penrose, wrote an article in which he said: 

Since the First World War, the Western powers have 
encouraged the Arab States to dream of independence. . 
. . There is no reason for us to assume that "Give me 
Liberty or give me Death" was a monopoly of Patrick 
Henry's. . . . Until recently, American enterprise in 
the Middle East has been almost entirely non-
governmental. . . . It is therefore essential that the 
American government by its actions convince the Arabs 
that its friendship is as genuine as that of its 
individual citizens. . . . America's policy must 
represent the grand tradition of American democracy, 
humanity, and enterprise which has so favorably 
characterized the individual American in the Middle 
East. . . . Only so may we regain what we have so 
nearly lost--the confidence and cooperation of the 
Arab world. (Penrose, 1952, pp. 115-119) 
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In a region like the Middle East where agriculture is 

an important sector in the economy, it was necessary to 

develop agricultural education on a modern basis. 

Realizing that, the American University of Beirut paid 

attention to this sector from the beginning. With the help 

of the Ford Foundation, in 1953 the University started a 

School of Agriculture. The establishment of the School of 

Agriculture was really an advanced step in the educational 

progression of the University. Besides, the University 

bought a 150-acre piece of land in the Bekaa Valley to 

establish an experimental farm. The University expanded 

the farm's facilities in the following years by adding new 

buildings to house students and faculty. To enable 

agriculture students to spend one year of their regular 

undergraduate degree course away from Beirut, the 

University built new research and instructional facilities. 

Also in 1953 an Economics Research Institute was 

established and affiliated with the Department of 

Economics. The problems of the rapid growth of the 

economies of the Middle Eastern countries and the necessity 

to study these problems were behind the founding of such an 

institute. Another Research Institute for Arabic Studies 

was established in 1953- The staff of the Economic 

Research Institute consisted of six senior research 
i 

professors supplemented by correspondents in Syria, Jordan, 
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Saudi Arabia, Iraq, Egypt, and Turkey (Munro, 1977, pp. 

104-105) . 

Encouraged by President Penrose's program of 

educational expansion and development, the American Agency 

for International Development started funding the program 

and its funds increasingly constituted a large proportion 

of the University's budget. The administration always 

refused the allegations that its acceptance of such funds 

would link its policies to those of the United States 

government, but the Arabs were not convinced by that. To 

offset the controversy over these funds, the administration 

started a campaign to show the benefits of the American 

educational activities to the area. In a fund raising 

campaign in August, 1953 in Rio de Janeiro, Brazil, 

President Penrose appealed to Arab emigrants to understand 

the University's policy of quality education. He said that 

the developing of leadership qualities in the University's 

graduates was one top priority, and to achieve that aim, 

the American University of Beirut sought to emphasize 

character-building and to provide technical excellence. 

Praising the educational efforts of the American University 

of Beirut in the region and its role in bringing the two 

cultures closer to each other and linking the East to the 

West, Penrose stated that: 

Only an American university such as A.U.B. could 
provide such standards of education throughout the 
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area. Penrose envisaged A.U.B. as a bridge that 
offered the Arab World and the West the opportunity of 
establishing mutual understanding. The Arabs needed 
sympathy, understanding, and help in their efforts to 
modernize and to solve their own problems. According 
to Dr. Penrose, A.U.B. could help meet those needs. 
(Penrose, 1953» P» 27) 

The expansion of the University facilities continued 

by the end of 1953. In 1954 a new classroom unit between 

the west end of Rockefeller Hall and Thomson Hall was 

constructed, making more space available for International 

College. The erection of the Bechtel Engineering Building 

was made possible with the help of Mr. Stephen Bechtel and 

a number of the companies over which he presided. In 1954 

the building which was to be known as the Engineering Shops 

Building was completed with the help of a number of 

industrial companies. Trying to obtain funds for the 

expansion of the University, the president of the 

University, Dr. Penrose spent most of 1954 in the United 

States in a fund-raising campaign (Dodge, 1958, pp. 103-

105) . 

The presidency of Dr. Penrose came to an end in 1954, 

when he died before he completed his program of expanding 

the University facilities and curriculum. Dr. Constantine 

K. Zurayk, a professor of history at the University, 

succeeded him as acting president and continued the program 

of expansion and development of the University. In 1955 

large changes in personnel occurred at the American 
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University of Beirut. Mr. John C. Case succeeded Mr. 

Harold B. Hoskins as chairman of the Board of Trustees of 

the University. Dr. Charles Malik, a former graduate and 

professor of history at the University, became the dean of 

the newly established School of Graduate Studies. With the 

establishment of that new school in 1955, doctoral programs 

were begun in six fields of study: Arabic history, Arabic 

literature, physics, chemistry, biochemistry, and agronomy. 

A new chapter in the University's history was started when 

the institution started for the first time granting 

doctoral degrees and when many of the men and women who had 

spent their lives in the University reached retirement age 

(Dodge, 1958, p. 106). 

The process of development and expansion of the 

University curriculum was to continue to reach areas that 

were not touched before. In the mid-1950s the University 

started offering inservice training programs and special 

courses that later formed the core of the Extension 

Division. Programs were first organized for teachers, 

school administrators, and other education personnel, and 

were later expanded to include training courses in 

agriculture, engineering, and health sciences (American 

University of Beirut, 1982, p. 130). 

The years 1949-1955 marked a prosperous period in the 

history of the American University of Beirut. Despite the 
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critical conditions which the institution passed through 

and the unstable relations between the United States and 

some Middle Eastern countries, the University continued to 

function in a normal manner. 

A Period of Unrest, 1956-1958 

The academic life of the American University of Beirut 

was affected by the political events of the 1950s. Arab 

nationalism was at its height, and its followers were 

hostile to any Western presence or influence in the Arab 

world. What contributed to this anti-American position was 

the continuing American support of Israel, and the Arab 

complaint that American foreign policy was lenient toward 

Israeli policies in the area. Students went to the streets 

to demonstrate their anger. The American University of 

Beirut was viewed as a tool for carrying out the anti-Arab 

policies. With the outbreak of the Suez Canal crisis in 

Egypt in 1956, the University banned all demonstrations 

sympathetic to Egypt. The political unrest persisted, and 

the students in the American University of Beirut refused 

to abide by the University rules and regulations. This 

resulted in the expulsion of some students, and those 

expulsions were interpreted by the student body as 

illustrating a policy hostile toward Arab aspirations; they 

called for a general strike (Dodge, 1958 p. 113). 
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With the call for a general strike, the University 

fell under tremendous pressure to reconsider its decision. 

After a short period, the expelled students were 

reinstated, thanks to Lebanese government interference. To 

avoid further disturbance, the University adopted a new 

policy that requires all students to sign a document 

stating that they would "refrain from any individual or 

collective action which interferes with the academic 

function of the University" (Daniel, 1970, p. 244). 

With American President Dwight D. Eisenhower's 

succcessful efforts in putting an end to the Suez Canal 

Crisis in 1956, the situation on the University's campus 

returned to normal and studies at the American University 

of Beirut were resumed. The whole incident clearly shows 

the inseparable relation between the University and the 

United States and the reflection of the American foreign 

policy in the area on the University and its educational 

activities. Following the reinstatement of the expelled 

students and the positive American position toward the 

Middle Eastern incidents, the University recovered and 

continued its educational role in serving the area (Hanna, 

1979, p. 27). 

Although the events in the 1950s shook the University, 

they did not affect its overall credibility as an 

institution of higher learning aiming to raise the literacy 
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standard in the area. Neither did the crises cripple its 

capability to continue and expand. During his term as an 

acting president, Dr. Zurayk maintained good relationships 

with all countries in the Middle East. He had an open 

academic policy and believed in the educational cooperation 

between the University and other institutions of higher 

education in the region. As a Middle Easterner he firmly 

believed in the Eastern culture, but at the same time he 

was in favor of the intercultural process between East and 

West due to its mutual benefits. During his short term as 

acting president, the University's standard reached the 

highest in 1956 when the University became internationally 

recognized by becoming a member of the Association of 

American Colleges (Academic Freedom and Tenure, 1966, p. 

32) . 

In 1957 a new permanent president for the University, 

Dr. Paul Leonard, was chosen, and acting president Dr. 

Constantine Zurayk returned to his post in the Department 

of History. In his inaugural address of July 1, 1957, Dr. 

Leonard spoke of the American University of Beirut saying 

that it represented over its course of history a "fusion of 

both East and West, with a purpose to promote the mutual 

understanding and welfare of both," and this could be 

accomplished through three basic problems to which the 

University needed to address itself. In his 1957-58 
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academic year address to the faculty, Dr. Leonard outlined 

these basic problems as follows: 

(1) Defining clearly the areas of responsibility of 
AUB in cooperation with the nations of the Near 
East and with the collegiate institutions being 
established. As we have competition we must, if 
we are to survive as a leader, find our place to 
stand tall among all the colleges and 
universities of the Middle East. In doing this we 
should set our boundaries clearly and wisely. 

(2) Developing the programs of our several schools 
into a unified university, where each unit 
supports the other. In doing this we need not be 
concerned with following the patterns other 
universities have set, but we can be creative in 
the use of our own resources for the solution of 
the problems peculiar to the area we serve. 

(3) Finding the appropriate ways to enable the 
University and its faculty to make a genuine 
impact upon the problems of the nations around us. 
The impact will come from service to these 
nations, from research, and from intellectual 
leadership. (Munro, 1977, pp. 128-129) 

Once he received office, President Leonard started 

working toward restructuring the American University of 

Beirut. He had drawn his own new policy for running the 

institution. The main theme of his academic plan was to 

centralize the decision-making process. Bureaucratic 

principles such as the chain and unity of command were to be 

imposed. Putting that policy into effect, in 1957 President 

Leonard issued a circular to all members of the academic 

staff asking them: 

Not to enter into or entertain any correspondence or 
communication of any kind with any academic or other 
person in the Soviet Union, nor were they to travel to 
Russia. (Jansen, 1966, p. 83) 
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Following the steps of his predecessors in committing 

themselves to the development and modernization of the 

Middle East, President Leonard promised to dedicate himself 

and his term to the welfare of the University and the region 

it served. To Leonard, the University was not to make a 

separation between improving its academic standard and 

improving the social conditions of the Middle Eastern 

societies. He said they had three goals at the American 

University of Beirut: 

First, to educate the leaders for medicine and health, 
engineering, agriculture, government service, teaching, 
business and industry; second, to serve the people of 
this land with research and professional advice; third, 
to develop men and women who will be good citizens of 
their country and of a- free world. (Leonard, 1958, p. 
309) 

This devotion to serving the area and raising the 

literacy level of its inhabitants, gained the American 

University of Beirut the respect of all religious groups in 

the Middle East and made governments and people compete in 

sending their children to the University. There was a 

gradual increase in the level of enrollment. In 1956, the 

number of students was about 3500, coming from 50 different 

countries, and representing over 20 religious groups (Smith, 

1956, p. 330). In 1957 this number rose to 3607 distributed 

between men and women, coming from Lebanon and other 

countries. There was also around 440 academic staff in all 

ranks as shown in the following table. 
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Distribution of Academic Staff and Students from the 

Arab World and Other Countries, 1956-57 
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Academic Staff, 1956-57 

Rank Number 

Professors 60 
Associate Professors 63 
Assistant Professors 94 
Lecturers 23 
Instructors 102 
Assistant Instructors 98 

Total 440 

Student Enrollment, 1956-57 

Men Women Total 

Of Lebanon 1616 187 1803 
Of other countries 1607 197 1804 

Totals 3223 384 3607 

Note. Source: Keyes & Aitken, 1959. p. 185. 

The 1950s witnessed some of the American University of 

Beirut graduates reaching power in their countries. Mr. 

Isma'il al-Azhari, who received the B .A. degree from the 

University in 1930, became the first president of the Sudan 

when it became independent on January 1, 1956. Along with 

Mr. Al-Azhari was Abdul Fattah Maghrabi who also graduated 
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from the University in 1928 and became president of the 

Supreme Commission in Sudan upon independence. The 

Sudanese officials started sending 10 students every year to 

the American University of Beirut to be trained as teachers 

(Dodge, 1958, p. 113). 

In 1958, 15 years after its independence, Lebanon came 

to witness the outbreak of the first civil war in its modern 

history. Although studies were suspended at the American 

University of Beirut, as well as in all private and public 

institutions throughout the country for a while, the 

University's existence was not threatened. To the 

contrary, when the United States Marines landed on the 

Lebanese seashores in 1958 upon a formal request by 

Lebanese President Camille Chamoun, the University's 

administration was relieved when special American military 

protection was secured for the institution. As a result, 

the situation on campus remained very calm. None of the 

University students was involved in off-campus political 

demonstrations. After a truce was patched up and the 

American Marines withdrew, the University resumed its 

educational mission as before (Munro, 1977, pp. 132-133). 

Leonard's policy of imposing a greater degree of order 

and system on the University's operation and development 

during his presidency seemed to have been logical and 

justifiable. The growth initiated during Penrose's 
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administration was relatively uncontrolled, and this made 

Leonard pursue some changes to bring things under the 

administration's control and supervision. Describing the 

situation on campus in the previous period of Leonard's 

administration, Munro stated: 

There was little coordination among the various 
faculties; financial control was lax; and there was 
considerable wastage in the University's utilization of 
its funds. In particular, the Faculty of Engineering 
had become something of a state within the state under 
the quixotic management of a dean who, lacking formal 
educational qualifications, had designed his own 
academic hood, and during his tenure of office had 
pursued a concept of engineering education which was 
more appropriate to a technical school than a 
University. A special investigating committee was 
established in 1957-58 under the chairmanship of an 
outside specialist, which recommended a number of 
changes in the Engineering curriculum and the removal 
of the Dean. (Munro, 1977, p. 135) 

During President Leonard's term, the University 

continued to receive American governmental financial aid. 

With the help of these funds, student dormitories were 

built; faculty salaries were raised; research was generously 

funded; existing facilties were improved; and scholarships 

were provided for students. The School of Medicine at the 

American University of Beirut was internationally recognized 

in 1958 when it gained full institutional membership in the 

Association of American Medical Colleges. For the first 

time in the history of the American University of Beirut, 

the Board of Trustees held its meeting in Beirut. Munro 

discussed this historical meeting in which the Trustees: 
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Approved the University's "Ten Year Plan," which 
emphasized the necessity of strengthening the Arts and 
Sciences program and furthering the development of 
graduate studies. At the same meeting it was 
reaffirmed that the University should continue to 
emphasize the quality of its education, rather than 
attempt to educate large members, and throughout 
Leonard's administration it was stated repeatedly that 
the AUB should strive for "vertical" rather than 
"horizontal" development. (Munro, 1977, p. 133) 

The educational role of the American University of 

Beirut in the Arab world was significant and indispensable. 

It brought harmonious coexistence between East and West. 

The fourth president of the University, Dr. Stephen Penrose, 

emphasized that the American University of Beirut was a 

meeting place for the cultures of East and West. Arab 

graduates of the University have filled governmental 

positions throughout the Arab world. Many Americans who had 

either studied or taught at the American University of 

Beirut returned to the United States to become professors 

and government leaders there as well. Dr. Norman Burns, who 

later succeeded Dr. Paul Leonard as president of the 

University, believed that education was a "reciprocal 

process." Burns was convinced that such interaction would 

enable the University to serve the real interests of the 

area in the future, as it had done in the past. According 

to Burns: 

. . . professors and students with a Middle East 
-background and professors with an American or European 
background work together on common problems at the 
A.U.B.; this inter-cultural atmosphere is conducive to 
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the full intellectual development of both professors 
and students alike. (Burns, 1958, p. 10) 

With its survival of the Lebanese civil strife of 1958, 

the American University of Beirut proved once again its 

credibility as an institution of higher learning which is 

well rooted in the area. The period after 1958 and the 

election of General Fuad Shehab as the new Lebanese 

president, marked the beginning of another aspect of the 

University's history. 

The Sixties Years, 1959-1967 

The process of establishing a strong centralized system 

was to continue with the beginning of the 1959 academic 

year. The way in which both the administration and academic 

staff used to handle their affairs, was no longer to be 

easy going and informal. Under the leadership of Dr. Paul 

Leonard, a new era of administrative rules and regulations 

was to begin. There was further expansion in the 

University's facilities. A decision was made in 1959 to add 

six new buildings and have them constructed and ready for 

the academic year of 1960. Graduate programs in most of the 

departments were to be reevaluated and reorganized, and the 

Ph.D. program was to be expanded to new areas (Munro, 1977, 

pp. 133-136). 

The American University of Beirut had no tenure policy 

at all in the previous period of 1959. Although some 
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professors had been placed on what was called "indeterminate 

appointment, there was no organized tenure policy that was 

applied in most institutions of higher learning. In its 

efforts to establish such a system, the administration began 

a process of consultations with the faculty. A document was 

drafted in 1959 by the vice president of the university, 

distributed to the tenured faculty, and then submitted to 

the Board of Trustees. The document discussed the issues of 

academic freedom and due process in the event of the 

dismissal of a tenured faculty member before being eligible 

for retirement. The document was not satisfactory to many 

faculty members because it suggested that tenure should be 

granted only to professors and associate professors who met 

certain specified criteria and whose contracts could be 

extended for an unlimited series of three years or less. 

Also, there was no mention of appeal procedures for those 

dismissed for cause prior to the expiration of a term 

appointment. This led to a conflict between the University 

Senate and the Board of Trustees. While the Senate stressed 

freedom of teaching and research and economic security that 

should accompany academic tenure, the Trustees were in favor 

of "Obligations of Service" which meant that teachers had to 

Conduct themselves in a manner which will set a good 
example to the students, and hold before them the high 
standards which the University strives to maintain to 
perform conscientiously the work for which they have 
contracted and to be ready for extra work in case of 
emergency. (Munro, 1977, pp. 147-148) 
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The Senate and Trustees also differed in terms of how many 

years a faculty member should spend before being granted 

tenure. The Senate said 7 years, while the Trustees said 

that the period needed to be 10 years instead. Due to such 

deep differences, the issue of tenure was suspended for 

some time. 

By the end of the 1950s, the American University of 

Beirut had over 900 faculty and staff members. About 350 of 

the total were teachers of various ranks. Its enrollment 

was over 2000 students who were distributed over eight 

schools: medicine, pharmacy, nursing, public health, arts 

and sciences, engineering, agriculture, and the graduate 

school. The students came from Lebanon, Arab countries, and 

other countries like Asia and Africa. What was significant 

was that for the first time the number of those from the 

Arab world outnumbered the Lebanese as shown in Table 3. 

During the early 1960s, generally peaceful and stable 

conditions prevailed throughout the Middle East, especially 

in Lebanon. The Lebanese economy prospered, many small 

industries were established, and its tourist industry 

flourished. It was an era that saw a strong popular 

encouragement for education. As for the American 

University of Beirut, it was time to reevaluate its 

activities to fit the new conditions. A University Survey 

Committee was formed to study the policies of the University 
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Table 3 

Distribution of Academic Staff and Students from the 

Arab World and Other Countries, 1960-61 

Academic Staff, 1960-61 

Rank Full-time Part -time 

Professors 55 2 
Associate Professors 52 10 
Assistant Professors 92 7 
Lecturers 1 39 
Instructors 57 23 
Assistant Instructors 93 50 

Totals 350 131 

Student Enrollment, 1960-61 -

Men Women Total 

Lebanese 1013 
Arabs 1094 
Others 678 

Totals 2200 585 2785 

Note. Source: Keyes & Aitken, 1962 , P. 434. 

and to recommend which direction the institution should 

follow in the future. The committee that was chaired by 

former acting president Dr. Constantine Zurayk, and upon 

finishing its mission, the committee issued a report under 
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the title, "The Future Role and Needs of the University." 

Among other matters, the report advised: 

That the administration should trim financial 
expenditures and seek funding from a wider range of 
sources. It also suggested that American University of 
Beirut officials should appoint an Arab to the 
position of Dean of Students, reintroduce Arabic as 
the language of instruction in some fields, and develop 
A.U.B.'s graduate program further. (Hanna, 1979, p. 
36) 

While these ambitious schemes were being formulated, 

there was another outbreak of student trouble. The seventh 

anniversary of the Algerian War on November 1, 1960, was 

behind the disturbance this time. Despite the University 

issuing orders prohibiting student demonstrations on campus, 

some students refused to abide by the regulation. This 

resulted in the administration's decision to suspend 13 

students. After public pressure, the suspended students 

were all readmitted. Having to back down over this issue 

was a setback for President Leonard, who suddenly decided on 

October 22, 1960 to resign. His resignation was to be 

effective on January 1, 1961. Following the sudden 

resignation of President Leonard, Dr. Norman Burns succeeded 

him as the new president. The first thing he did after 

receiving office was to start studying the suggestions of 

the University Survey Committee (Hanna, 1979, p. 36). 

The new president, Dr. Norman Burns, was a former 

professor at the University and he had the same views of the 

fourth president, Dr. Stephen Penrose, regarding the role of 
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the University and its important mission in meeting the 

needs of the Middle East and linking the East and West for 

their mutual benefit. The University under him maintained a 

good relationship with oil companies in the Arab Gulf. To 

satisfy these companies' needs for managers, the University 

started an Executive Development program in 1962. However, 

the program immediately proved to be unsuitable to the needs 

of companies in the area. What these companies needed was 

personnel to hold middle management positions such as 

department heads, section supervisors, and others. For 

these specific needs to be supplied the University 

substituted a new program, "Middle Management Development" 

for "Executive Development" program. The objective of the 

American University of Beirut program was stated as follows: 

The Middle Management Development program is intended 
to introduce company staff at the middle management 
level in the Middle East to new trends and philosophies 
in management thought. Due to the changing aspects of 
business control and motivation, the program presents 
the conceptual bases of the managerial approach to 
business control and leadership. In this context, 
emphasis is put on the integrated role of basic tools 
of decision making, such as economic theory, 
quantitative analysis, accounting, and behavioral 
sciences. (Ghattas, 1968, p. 65) 

On March 2, 1963» the Board of Trustees of the American 

University of Beirut held a meeting to discuss the 

educational activities of the University, and to reexamine 

its academic curriculum. The Trustees strongly endorsed the 

concept of a balanced University. In other words, they 
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reached a consensus that the University should not pay 

attention to a practical field at the expense of a 

theoretical one, and vice versa. The Trustees resolved: 

That the Medical Center, as an integral part of the 
University, will strengthen the University and enhance 
the means of greater support for the University as a 
whole; and that the Board recognizes the achievement of 
the objectives of the Medical, Agricultural, and 
Engineering programs will require continued 
strengthening of the College of Arts and Sciences and 
improvement in the quality of the undergraduate and 
graduate program of the University. (Munro, 1977, p. 
144) 

In 1963-64 the Board of Trustees in consisted of 25 

members and several trustees emeriti. Twenty of the 

regular board members lived in the United States, one in 

England, and four in Lebanon. Two Lebanese nationals and 

two American citizens, including President Burns, were 

residing in Lebanon. Five officials in petroleum companies 

were members of the board. Another four were faculty 

members or administrators from colleges and universities in 

the United States (American Association of University 

Professors, 1966, p. 32). The students, numbering about 

3000 in 1963-1964, came from more than 50 countries, but 

over three-fourths of them were from Arab countries of the 

Middle East and North Africa. The faculty was also of a 

cosmopolitan origin: 65% from the Middle East, 25% from the 

United States and Canada, and 10% from Western Europe. 

There were about 500 members of the professional staff of 

the University which included administrators, faculty 
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members, clinicians, technicians, and others. Table 4 

explains the distribution of academic staff and students 

from the Arab world and the other countries in 1963-1964 

Table 4 

Distribution of Academic Staff and Students from the 

Arab World and Other Countries, 1963-64 

Academic Staff, 1963-64 

Rank Number 

Professors 
Associate Professors 
Assistant Professors 
Lecturers 
Instructors 
Assistant Instructors 

Total 

75 
90 
126 
43 
182 
178 

594 

Student Enrollment, 1962-64 

Men Women Total 

Of 
Of 

Arab countries 
other countries 

1870 
473 

466 
161 

2366 
634 

Totals 2343 627 2970 

Note. Source: Keyes & Aitken, 1965, p. 627. 

The issue of appointment and tenure was reopened in 

1964. Although this important matter had been the subject 
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of lengthy negotiations between the faculty and the Board 

of Trustees five years earlier, owing to the deep 

differences between the two parties no solution was reached. 

At the end of May 1964, the Board of Trustees made its 

position known. It sent to the faculty senate a new 

document on appointment and tenure which it had adopted on 

May 23, 1964. The document was announced as official 

University policy as of July 1, 1964. There were several 

sections in that document. In a section of general 

provisions, it was decided that eligibility for tenure is 

linked with the academic ranks of professor and associate 

professor, rather than being determined by length of 

service. In a section on appointment and advancement, while 

formerly the chairmen of departments reserved the right to 

recommend for tenure and an elected faculty committee was 

consulted, the whole process was left now in the hands of 

administrative personnel. Prior service at other 

institutions as a part of probationary period was to become 

optional, contrary to the standards of the American 

Association of University Professors which make it 

mandatory. In a section on principles covering tenure, 

provision was made for persons who were on the academic 

staff but not qualified for tenure. But there was no 

mention of who would be qualified for "security of 

employment." In a section on "Termination in the 
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Professional Rank," there was no clear definition for the 

dismissal of a tenured professor for cause. A final 

section on "Effective Date," a period of three years was 

decided to be transitional, during this time the Trustees 

would decide on the way of application of specific sections 

of the documents (Academic Freedom and Tenure, 1966, p. 35). 

The Board of Trustees' document sharply differed from 

the 1963 Faculty Senate version. The 1963 Senate document 

included detailed provisions for hearing procedures for both 

tenured faculty and those on term appointment subject to 

dismissal for cause. It also stipulated that the 

probationary period should be seven years at the American 

University of Beirut, or three years at the University with 

another four years spent previously in other institutions. 

Therefore, when the Trustees' document was issued, the 

faculty of Arts and Sciences reacted by passing the 

following motion in a unanimous vote at their meeting on 

October 13, 1964: 

In view of the difficulty of applying the Board 
"Statement of Policy with Regard to Academic 
Appointment" dated May 23, 1964, in the Faculty of Arts 
and Sciences at this time, we respectfully request the 
Board of Trustees: a) to permit this Faculty to 
continue previous practices until October 1, 1967; b) 
to reconsider the Senate proposal of November 27, 1963, 
which was based on several years' study and discussion 
of previous Board proposals. (Academic Freedom and 
Tenure, 1966, pp. 34-36) 

In October 1964, President Burns presented a new "Ten-

Year Plan" in his convocation address. The plan was very 
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similar to a previous one by Dr. Constantine Zurayk. 

However, it was less tentative and more precise than that of 

Zurayk. The main points of the plan can be summarized as 

f ollows: 

(1) The AUB would remain a relatively small 
university with a small but strong undergraduate 
program aimed at providing a well-rounded liberal 
type of education, that would prepare students 
well for further advanced study or more 
immediately, for their life's work, and of a high 
quality that will commend itself to other 
Universities in the area: 

(2) Increasing emphasis would be devoted to graduate 
study and research, both for its own sake and to 
maintain or raise the general academic standards 
of the institution; and 

(3) The University would seek to develop in such a 
manner as to strengthen other universities and 
colleges in the region. (Munro, 1977, pp. 138-
139) 

The commitment of the American University of Beirut to 

the excellence of education continued in the mid-1960s. 

Following in the steps of his predecessors, President Dr. 

Norman Burns, was concerned that the University always be 

ready to meet the needs of the area. In his cumulative 

report that he issued in 1965 covering the period 1961-1965, 

President Burns outlined the role of the University. He 

wrote: 

It was expected that the AUB would continue to act as 
pace-setter for education in the Middle East. It was 
determined to admit only superior students, limit 
enrollment, strengthen the University's faculty, 
emphasize graduate work and research, and strengthen 
its ties with other Universities in the area. At the 
same time it was anticipated that the University would 
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revise its curriculum in accordance with developing 
needs, and continue to place emphasis on extra-
curricular activities. (Munro, 1977, p. 139) 

By 1965, the educational activities of the American 

University of Beirut came to be of international character 

rather than being restricted to Lebanon only or the Arab 

world. The number of students was 3,275 students who came 

from 60 countries and were distributed among 21 different 

faiths. The faculty members were about 65$ from Lebanon and 

the Middle East, 25% from the United States and Canada, and 

10% from Europe. The University's graduates held top 

positions in their countries by the mid-1960s. In 1965, 

the United Nations ambassadors from Lebanon, Iraq, Jordan, 

Kuwait, Ethiopia, Saudi Arabia, and Syria were graduates 

from the American University of Beirut. So was the prime 

minister of Jordan and three ministers of his cabinet as 

well as several cabinet ministers in Lebanon, Saudi Arabia, 

Sudan, and Syria (The First 100 Years, 1965, p. 20). 

When President Dr. Norman Burns resigned in August 

1965, he left a University sure of itself, but threatened 

with problems that could not be solved. He was succeeded by 

Dr. Samuel Kirkwood who had been Dean of the Faculty of 

Medical Sciences since 1962. At his inauguration, however, 

there were few signs of the difficulties that lay ahead. 

Kir.kwood pledged to actively continue the process of 

development and expansion of the American University of 
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Beirut. In keeping with this spirit, his administration 

prepared a new development plan to supersede the "Ten-Year 

Plan," which was approved during Burns' presidency. 

Kirkwood's plan was released in January 1966. Although no 

new major areas of study were established, a number of new 

doctoral programs were projected and faculty and staff were 

to be increased. In their meeting in June 1966, the Board 

of Trustees approved the plan and gave a vote of confidence 

to the policy of "expanding and intensifying graduate 

programs as the next major phase of the University's 

continuing efforts to serve the peoples of the Middle East." 

The Board of Trustees also approved the appointment of an 

additional Vice President for Development who would be 

stationed at the American University of Beirut office at New 

York; at the same time a special Development office was 

established in Beirut (Munro, 1977, pp. 153-154). 

Shortly after the 1966 development plan was put into 

effect, the financial shortages came to block its execution. 

The administration revised the plan to make it more 

realistic in terms of fiscal realities. Introducing the 

revised plan, President Kirkwood noted that "events in the 

Middle East and elsewhere in the world in the last two 

years, had forced serious reconsideration of the program." 

However, he announced "the projected program itself had not 

suffered; it had merely been mounted within an adequate and 
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attainable structure." In other words, we will do our best 

to maintain our impetus in development, but we will have to 

manage with less money." Describing the revised plan, Munro 

stated : 

The new plan envisaged the establishment of a number of 
Ph.D. programs in all four faculties; an improvement of 
existing facilities; and most significantly, the 
introduction of the concept of "community comprehensive 
health," wherein individual and community health 
become one and the same, and health itself can be 
produced." The latter scheme was to be implemented in 
the new Medical Center, already under construction. 
(Munro, 1977, pp. 154-155) 

To develop and expand its educational activities and 

facilities, the University in the 1960s had to continue to 

rely on outside financial support as it had in the past 

decades. With the help of governmental and private funds 

and grants from the United States and the Arab countries, 

the University was still able to progress and develop. With 

the help of a grant from the American Agency for 

International Development, the University was able: 

To establish a Center for English Language Research and 
Teaching; a Ph.D. program in Chemistry was instituted-
a Department of Religious Studies was added to the ' 
Faculty of Arts and Sciences. In 1966 the University 
also awarded its first Ph.D. to an Iraqi student in 
Arab Studies. (Munro, 1977, p. 155) 

The period of stability and calmness that prevailed in 

Lebanon and throughout the Middle East was interrupted by 

the outbreak of the Arab-Israeli War in 1967. The war had 

its significant impact on all aspects of Eastern society, 

and most clearly on the educational activities of public and 
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private schools including the American University of Beirut. 

The war contributed to the disruption of studies on the 

University's campus. With the Arab loss came the emergence 

of the Palestinian guerrilla movement that represented an 

alternative for restoring rights. Talking of that period, 

Azzam stated : 

The war brought the student movement at AUB to an 
important turning point. All the activities thereafter 
were somehow related to the aftermath of the war. 
Also, the emergence of the Palestinian Revolution was 
undoubtedly one of the major changes which greatly 
affected our life on campus, because the Revolution 
offered to us a new look at the deteriorating situation 
and revealed new horizons to look at. (Azzam, 1972, 
pp. 1-6) 

Many of the activities that took place on the campus of 

the American University of Beirut starting from June 1967 -to 

the end of that academic year were closely related to the 

Palestinian problem. On November 27, 1967, studies were 

suspended when students gathered in the Assembly Hall on the 

campus to renew their opposition to the resolution taken on 

that day by the General Assembly of the United Nations to 

partition Palestine (Fisher & Krinsky, 1959, pp. 106-116). 

Despite the impact of 1967 on the University's campus, 

an increase in the number of students was noted. The total 

enrollment figures reached 3358, distributed among men and 

women. What was unique was the continuing increase of non-

Lebanese students over the Lebanese. The number of faculty 

members totaled 407 distributed among various ranks, with 
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one-third of them on part-time contracts. The decrease in 

the number of faculty was due to the outbreak of the Arab-

Israeli War of 1967> when most of the overseas faculty were 

evacuated. This had no impact on the University, since 

students from abroad were sent home and no examinations were 

held. Students were given credit for the work they had 

completed prior to the outbreak, and school resumed in the 

fall with a full faculty. These data are shown in the 

following table. 

This diversity of nationalities in the student body of 

the American University of Beirut made it a reputable 

international institution of higher learning dedicated to 

serving the Middle East as well as the outside areas such as 

Nepal, India, Pakistan, Indonesia, and Africa. In 1967, 

former president of the University, Dr. Bayard Dodge 

reiterated the administration's position declaring that 

through the interaction of its faculty and students who came 

from so many diverse backgrounds, the American University of 

Beirut could make a valuable contribution to international 

relationships. Dodge put it as follows: 

The advantage o f a private institution like the A.U.B. 
is that it can limit enrollment, bring teachers and 
students into close relationship and exert effective 
influence for character building. It can also 
experiment with new methods, so as to reject what is 
without value and contribute for general use what has 
been demonstrated to be beneficial. During an age, 
moreover, when there is not much interest in ' 
international cooperation tyhe University can make a 
valuable contribution by creating good will and mutual 
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Table 5 

Distribution of Academic Staff and Students from the 

Arab World and Other Countries. 1966-67 

Academic Staff, 1966-67 

Rank Full-Time Part-Time 

Distinguished Professors 
Professors 
Associate Professors 
Assistant Professors 
Instructors 
Lecturers 
Research Associates 
Research Assistants 

2 
77 
85 
132 
34 

20 
57 

5 
13 
19 
16 
47 

Total 407 100 

Student Enrollment, 1966-67 

Men Women Total 

Of Lebanon 
Of other countries 

1085 
1462 

342 
469 

1427 
1931 

Totals 2547 811 3358 

Note. Source: Keyes & Aitken, 1968, p. 705. 

understanding. Faculty members from twenty-seven lands 
meet constantly with students from over sixty countries 
and twenty-four religious sects. Not only do they work 
together in the lecture halls, seminar rooms and 
aboratories, but they also enjoy many social contacts 

and share numerous extra-curricular activities. 
(Dodge, 1967, p. 797) 
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In spite of the very tense situation that prevailed in 

Lebanon and the Middle East in the wake of the 1967 war, the 

American University of Beirut coped with the aftermath of 

that war. It continued its dedicated role to serving the 

Middle East in all fields, and most precisely in the 

educational area. The president of the University in 1967 

reasserted that the role of the institution in the 1960s 

remained the same as before: to raise the literacy level of 

the Middle East and to train students how to be educators as 

well as social servants. Dr. Samuel Kirkwood described the 

role of the University in the area at the institution 

convocation ceremony: 

A.U.B. is an international institution and perhaps is 
somewhat more sensitive thereby to the condition of 
academic institutions throughout the world. But we 
serve primarily the Arab world and therefore have a 
certain status other schools do not . . . . Being 
cross-cultural, primarily dedicated to the Arab world, 
private in support and direction at A.U.B., we 
nevertheless live in one of the most tense political 
situations existing in the world today. . . . The 
academic goal of A.U.B. . . . is this: in a modern 
facility, to provide the opportunity for a selected 
number of students of all ages, to study, to research, 
and to serve their community. (Kirkwood, 1968, p. 8) 

Up to 1967, the years of the sixties were a period of 

stability and quietness for Lebanon as well as the American 

University of Beirut. With the outbreak of the Arab-Israeli 

War of 1967, the atmosphere changed and the University has 

felt its repercusions. But despite the strong impact that 

the war had on the University, it continued its educational 
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role in serving Lebanon and the Middle East. By the end of 

1967, the academic prestige of the University was at its 

greatest height. 



CHAPTER VI 

SUMMARY AND OBSERVATIONS OF THE STUDY 

Since its founding in 1866, the officials of the 

American University of Beirut served the educational and 

humanitarian needs of Lebanon and the Middle East. They 

had a firm belief in the important and significant role 

that the University could play in the development and 

modernization of that strategic area, and that its role was 

always relevant to the needs of the region. Neutralism of 

the institution in times' of crisis was their academic 

tradition, trying as much as they could not to have the 

University involved in favor of a given party. Because 

both internal criticisms and external pressures have 

influenced the course of the University throughout its 

history, the task of fulfilling the mission of the American 

University of Beirut has not been easy. However, the 

University was successful in coping with the difficulties 

and overcoming the obstacles that it faced under the 

Ottoman rule and later under the French Mandate. Despite 

the great impact that American foreign policy had on the 

University during the Arab-Israeli War of 1948 and the 

Lebanese Civil War of 1958, the University survived and 

211 
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reemerged each time stronger than before. In the 1960s, 

the institution was transformed from a regional to an 

international university. Wherever one went throughout the 

Middle East, he would find graduates of the American 

University of Beirut holding key positions in both private 

and public sectors in their respective countries. 

Summary 

The real concept of education emerged in Lebanon and 

the Middle East with the establishment of the American 

University of Beirut in 1866. Before that the people did 

not have the opportunity to receive a good education, 

unless a student went to the mosque or church school where 

he would receive a simple education. People were generally 

poor during the Ottoman era, and they could not afford to 

build private colleges. That was possible only by the 

Imperial government which was interested only in exploiting 

its subjects and perceived education as a threat to its 

domination in the region. 

The decision to establish the American University of 

Beirut was made at the Mission meeting on January 23, 1862. 

Dr. William M. Thompson proposed the founding of such an 

institution, after the Missionary Academy at Abeih proved 

to no longer be adequate to train the men needed for the 

mission schools. The missionaries needed as many preachers 

as possible to accomplish their task in evangelizing 
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Eastern Christians and later reaching the Muslims. As Bird 

summarized it, "The Syria Mission was originally planted to 

evangelize the non-Christian sects, especially Mohammedans; 

its work among nominal Christians was only a means to this 

end" (Bird, 1872, p. 430) . 

Another missionary, S. A. Morrison, agreed with Bird's 

view of the fundamentalism of the Protestant missions to 

the Middle East. He mentioned that the plan was first to 

revive first the Eastern churches spiritually, and then 

later to reach and evangelize the non-Christians, Jews, and 

Muslims (Morrison, 1955, p. 8). 

To achieve this comprehensive mission, there was a 

great need for a large and well equipped institution such 

as the American University of Beirut. Although the roots 

of the University were religious, as time passed new 

conditions emerged which necessitated the diversification 

of the curriculum to meet the increasing needs of the area. 

Penrose summarized them as follows: 

Changing conditions created a demand for men with 
modern education. They were needed for business and 
professional offices, as well as to serve as teachers 
in the schools of Palestine, Syria, and Lebanon. They 
were essential for civil and military posts in Egypt 
and the Sudan, where British rule required a knowledge 
of English. They were also in demand among the 
Armenian communities of Turkey and in Greece and the 
Aegean Islands. Needless to say this need for well 
educated men increased the usefulness of the college. 
(Dodge, 1958, p. 24) 
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With this diversification of the University's academic 

program that took place a few years after its founding, the 

process of expansion and development of the institution 

started. New areas of specialization were added to the 

curriculum. More buildings were erected to house the 

increasing number of schools and departments. Although the 

institution was no longer confined to only training 

preachers, its founders were still committed to its 

religious principles. To them there was no harm of having 

an education which was based on a mixture of mind and soul 

together. The Board of Missionaries explained their 

opinion as follows: 

Mental and Moral science is so intimately connected 
with man's spiritual nature that opportunities are 
continually occurring in the classroom to enforce the 
great fact upon the mind of the student that a pure 
morality and a rational religious faith are in 
accordance with the constitution of the human mind, 
and a necessity to its highest well-being. 
(Presbyterian Church, 1871, pp. 18, 22) 

When the University was first established, it was 

decided by its missionary founders that Arabic would be the 

language of instruction. However, as time passed, a 

consensus started to develop among faculty members that the 

Arabic language was no longer adequate due to the 

unavailability of published materials in Arabic. In 1878, 

the faculty made a recommendation to replace Arabic with 

English. It was mentioned in the opening paragraph of "the 

recommendation that: 
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The subject has long been under consideration whether 
we should not gradually but radically modify our plan 
in regard to the medium of instruction. The Faculty 
has already authorized the teaching to some extent of 
natural philosophy, history and moral philosophy 
through the English language. (Tibawi, 1967, p. 203) 

As religious principles remained an important and 

necessary element in the University's instruction, any 

tolerance of these principles was surely unacceptable and 

unforgivable from the administration's point of view. 

Therefore, when the issue of the support of Dr. Edwin Lewis 

(Professor of Chemistry and Geology) for Darwinism was 

raised in 1882, Darwinism was criticized as inappropriate 

and against the University's policies, and he was forced to 

resign. The Trustees went further in their reaction by 

requiring all permanent faculty members to sign what was 

called the "Declaration of Principles," committing 

themselves to Christian belief. The Trustees also asked 

that, "All non-permanent teachers should, if possible, be 

not merely members of Evangelical churches, but in full 

sympathy with the spiritual and missionary aims of the 

college" (Kedourie, 1966, p. 85). 

As the American University of Beirut preserved its 

religious character, all new appointees had to declare 

their belief in God before being recruited. As for 

students, the University decided not to admit anyone who 

would not comply with its religious practices. Although 

the religious affair was far from being over, the march of 
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the University towards progress and expansion was well 

under way. By the closing years of the nineteenth century, 

the institution had already become prestigious itself. 

After visiting the University in 1895, Mott wrote: 

The S.P.C. [Syrian Protestant College] is one of the 
three most important institutions in all Asia. In 
fact, I know of no college, which has, within one 
generation, accomplished a larger work, and which 
today has a larger opportunity. (Penrose, 1941, pp. 
50-51) 

Indeed, the years of the 1890's were of significant 

internal development in the University in terms of an 

increase in the numbers of students and buildings. This 

led to the development of the curriculum and the faculty. 

Penrose talked about that period. He mentioned: 

The construction of the new buildings was required by 
he increasing popularity of the college and the 

necessity of raising the educational standards to a 
level comparable with those of similar institutions in 

^ e v e ^ ° P m e n t of scientific work required 
additional and improved laboratory facilities, and the 
progress of astronomical studies demanded new 
equipment for the observatory. (Penrose, 1941, p . 74) 

With the resignation of its first president, Dr. 

Daniel Bliss, in June 1902 and the election of his son, Dr. 

Howard Bliss, as his successor, the first phase of the 

University's history ended and a second began. The 

founding of the institution occurred under the first 

generation; its expansion and development took place under 

the second. The first concern of Dr. Howard Bliss after 

receiving office was faculty development. A committee 
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system was set up to handle problems such as finance, 

scholarship, library, athletics, and entrance examinations. 

Howard Bliss also formulated a plan in which he abolished 

the old tradition that gave the right of voting to only 

teachers of Anglo-Saxon origin. Under his new plan, all 

teachers, regardless of their nationalities, were equalized 

in the decision-making process. Talking of that plan, 

Howard Bliss said: 

Not only has the adoption of this plan already brought 
relief to the General Faculty and secured a better 
informed consideration of matters relating to the 
individual departments, but it is doing much to 
obliterate the irritating distinction between the 
Anglo-Saxon teachers and our fellow instructors of 
other races, while still safeguarding the important 
responsibilities committed by the Trustees to the 
General Faculty. (American University of Beirut 
1905-1906, p. 7) ' 

Despite the great impact of the First World War on 

Lebanon and the entire Middle East, the University 

continued to function—though under hard conditions. 

Thanks to the wise leadership of the University's president 

at that time, Dr. Howard Bliss, the University remained 

open. Although the Ottoman authorities seized all British 

and French schools in Lebanon, the American University of 

Beirut continued its activities in serving the local 

communities. Toward the end of the war, Howard Bliss 

exerted all his efforts to neutralize the institution and 

confine it only to its educational and social mission 

(Munro, 1977, pp. 60-61). With the defeat of Turkey and 
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the end of the First World War, another phase in the 

University's history began. Under the administration of 

Bayard Dodge, elected president to succeed Howard Bliss who 

died on May 2, 1920, the second stage of the developmental 

process of the university started. As early as 1920, the 

status of the institution was changed from Syrian 

Protestant College to the American University of Beirut, to 

suit the increasing educational role of the institution in 

the Middle East. Another major development was the 

changing of the University's character from religious to 

secular. This helped the University expand and develop in 

a significant manner. Despite the impact of the economic 

depression in the 1930s, the University continued to serve 

the area actively and by the end of that decade it had 

developed good educational relationships with the Middle 

Eastern governments. 

The American University of Beirut faced difficult 

political, as well as educational problems, during the 

period of French Mandate, when it needed to reconcile its 

curriculum and degrees with the educational system which 

the Mandate authorities had established. Further political 

and economic complications came into existence when the 

Second World War broke out in 1939. The University's 

campus became the scene of great activity and tension, and 

many professors left to serve in the armies of the 
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combattants. The University was able to keep functioning 

in a relatively safe atmosphere, despite wartime 

conditions. It continued its gradual educational expansion 

throughout the entire period of the French Mandate and the 

Second World War (Burns, 1958, p. 9). 

The independence of Lebanon in 1943 marked the 

beginning of the most prosperous era in the process of 

expansion and development of the University. Though the 

first Arab-Israeli war of 1948 had great impact on the 

whole region and the American University of Beirut as well, 

the institution survived the crisis and continued to 

progress under the leadership of its president at that 

tim6, Dr. Stephen Penrose. But with the untimely death of 

Penrose in December 1954, many future projects for the 

University were interrupted. Because "he was the 

mainspring in raising the extra funds so necessary to keep 

the American University of Beirut in operation," there was 

a real feeling of a great unexpected loss and its impact on 

the financial state of the institution (Smith, 1956, p. 

333). 

Under the temporary presidency of Dr. Constantine 

Zurayk who was chosen to serve as acting president upon 

Penrose's death, the University knew a period of three 

quiet years. Zurayk's term as an acting president came to 

an end in 1956, when Dr. Paul Leonard was elected 
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president. Although he had good ideas and planned to 

establish new graduate programs and he could have done much 

for the university, his early resignation from his office 

under the pressure of regional political events put an end 

to his ambitious efforts. In February 1958, Dr. Norman 

Burns was chosen president of the University, and in the 

same year, the first Lebanese civil war erupted. Due to 

American support for the Lebanese government position and 

the division of the Lebanese people between support and 

opposition for that American action, the American 

University of Beirut once again came under pressure. As 

the civil war came to a close, the University resumed its 

normal educational activities (Hanna, 1979, p. 34). 

The Middle East region in general and Lebanon in 

particular, saw stability and calm in the early 1960s. The 

peaceful and stable conditions that prevailed throughout 

the area greatly helped the American University to progress 

and expand its educational activities to new academic 

subjects as well as geographic areas. The University's 

administration felt that it had to take the opportunity of 

the stable situation to diversify the academic program to 

include new courses that seemed to have become necessary 

for the increasing educational role of the University. To 

be responsive to the particular needs of the region, the 

administration created new majors that would meet the new 
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emerging economic and social conditions of the years of the 

1960's (Hanna, 1979, p. 36). 

Despite the period of stability and calmness that the 

University came to have, there were, however, some small 

difficulties that the institution had to cope with. There 

was an internal debate between the administration and the 

Arab nationalist students who started to accuse the 

University of affiliating its policies too closely to 

American foreign policy. On the faculty front, there was a 

complaint by the American members that the American 

University of Beirut was not American enough. With the 

outbreak of the 1967 Arab-Israeli War, the University was 

to experience far-reaching problems owing to what was 

conceived in the region as American support for Israel in 

the war. As a result, fund-raising in the Arab world 

became difficult, and the University began suffering from 

financial shortages. In spite of these difficulties, the 

University once again recovered and was able to resume its 

educational activities. 

Observations 

The change of the American University of Beirut from 

evangelism to secularism was a matter of concern to many 

scholars, as well as officials from the University. D r . 

Antoine Zahlan, former chairman of the Department of 

Physics at the University, and Dr. A. L. Tibawi, a well-
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known Arab historian and author of American Interests in 

$yr-*-a;—1800-1901 » stated that secularization of the 

American University of Beirut was the inevitable result of 

proselytizing efforts which backfired. They believed that 

the change of the University's character from religious to 

secular was a total and fundamental break from the 

University's original plans and policies and was caused by 

the solid refusal of the people in the area to accept the 

missionaries' religious beliefs. Not only that, they said, 

but it was for the sake of the University's survival and 

continuity that it became secular (Hanna, 1979, p. 9). 

There was a strong conviction on the part of Dr. 

Tibawi that in order to be able to compete on an equal 

footing with French and Russion missionaries operating 

successfully in the area, the Americans had no choice other 

than to secularize their programs to attract non-Christian 

students. The failure to become a center where young 

people would be trained to become future preachers forced 

the American University of Beirut to offer a more liberal 

curriculum than other missionary schools. Tibawi mentioned 

that if it had been left to the University, it would never 

have changed its character. It was the local environment 

that put pressure on the University to change. He 

reasserted the religious role of the American University of 

Beirut, and claimed that education was used in the 
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beginning as a means by the American missionaries to 

promote conversion. He added: 

A missionary is by definition one who preaches the 
word through the living voice. Education is merely 
auxiliary to his work, not his primary occupation. 
That was the guiding principle of American educational 
work in Syria. Money was approved for schools only if 
they could be shown to aid the conversion of men to 
God. In any scheme of priorities, preaching took 
precedence over teaching. Hence the frequent and 
sudden closure of schools during financial 
emergencies, and the constant insistence that the 
missionary's business is the pulpit, not the 
classroom. (Tibawi, 1966, pp. 9-10) 

In fact, the abandonment of evangelical principles was 

inevitable. Many factors combined to coerce the Board of 

Trustees of the American University of Beirut to reconsider 

its original plans for converting the people in Lebanon and 

the Middle East. Indeed, local environments, both internal 

and external, worked in favor of the University's secular 

direction. Under pressure from both on- and off-campus, 

the University had to make a shift from evangelism to 

secularism. In Antoine Zahlan's words, it was the 

circumstances of the times that simply forced the 

University to live up its religious character: 

It has been shown that the institution was constantly 
being made aware of the potential conflict inherent in 
the issue of compulsory student participation in 

+ i s e r v i ° e s : • • • The dedication to missionary 
rather than academic ideals precluded a pragmatic 
S ° goals in the light of reason and experience 

lis A r P J r t r ° f HS*P-5-'S f o u n d e r s ^ d the professors of 
its first four decades. . . . In America, higher 
education and science were undergoing explosive change 
during the period 1866-1909. Control passed into 
secular hands, and the scientific theories of Maxwell 
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F w e U p ?"d E i n s t e i n marked a new era. Yet, 
S.P.C. s Board of Trustees in New York City was 
seemingly oblivious to these convulsions. There was a 
failure to respond to the mood of the times in Europe 
America, and the East: a demand for the t u r°Pe, 
secularization of college education. . . . The 
combination of native reaction and government 
regulations prevented the college from practicing what 
it believed to be its mission. It did not have the 
time to evolve into a secular institution. Rather it 
was superficially secularized through forced 

163-164)i0n ° f U S ° l d i d e a l S * ( Z a h l a n > 1965, pp. 

To other less critical Arab scholars, the missionaries 

and the American University of Beirut gave both conversion 

and education equal weight and concern from the start. But 

in view of several factors within and outside the 

University, the Americans were forced to have all their 

efforts dedicated solely to secular education. Dr. 

Constantine Zurayk, a former acting president of the 

American University of Beirut, stated that by changing from 

evangelism to secularism the missionaries and the American 

University of Beirut were redefining their work in the 

region. Therefore, policies and actions which would best 

demonstrate their religious beliefs, became the direct 

target of their efforts, and no longer conversion by 

itself. The transformation of the American University of 

Beirut's character from religious to secular was, in Dr. 

Zurayk's belief, caused by the social and political 

developments in the Arab world and the secularizing trends 

in the United States (Hanna, 1979, pp. 10-11). 
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The changeover of the American University of Beirut 

from evangelical to secular nature, could be largely and 

mainly attributed to internal conditions inside the 

University. This is what the former vice-president of the 

University, Dr. Fuad Sarruf, firmly believes. As more and 

more non-Christian students started to join the 

institution, Sarruf added, "A.U.B. by 1920 was no longer 

Syrian, Protestant, or a College." It was also the 

increase in the number of Arab students coming from all 

over the Arab world, that made the American University 

change its character. Lastly, the College had naturally 

become a University, after more schools and departments 

were added to the institution (Hanna, 1979, p. 11). 

There were differing opinions regarding the University 

administration's decision to change the official language 

of instruction from Arabic to English. Some said that the 

reason behind this fundamental shift was the lack of Arabic 

resources in the fields of literature, science, and 

medicine. Others mentioned that the lack of knowledge of 

Arabic language by most Anglo-American teachers was behind 

such a major changeover. Another reason may have been the 

desire of the founders to keep the institution American in 

name and truth. Had the language of instruction remained 

Arabic, the institution might have found it difficult to 

preserve its affiliations with the United States and to 
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generate such large amounts of funds from governmental and 

private American foundations. Whatever the actual motive 

was, as Hanna put it, "the change was significant, because 

it eventually helped the College to acquire an 

international reputation of which its founders had never 

dreamed" (Hanna, 1979, p. 6). 

Not all scholars were in agreement on the role of the 

American University of Beirut in the Arab Awakening 

Movement. Although there were those who stressed the role 

of the University in the Arab renaissance through its 

Arabic publications, some persons attributed the Arab 

revival to other factors. Dr. Antoine Zahlan argued that 

if the missionaries had truly wished to revive Arabic 

literature, they would not have changed the language of 

instruction at the American University of Beirut to 

English. According to Dr. Zeine Zeine, professor of Arab 

History at the University, Arab nationalism did not develop 

until the beginning of the twentieth century and only in 

reaction to the rise of Turkish nationalism. Realizing 

that Turkification of the empire rather than 

decentralization was what the Turks wanted, the Arabs 

started to develop the concept of Arab nationalism as a 

means to free themselves from Turkish domination. Talking 

of the American missionary influence on the Arab Awakening 

Movement, Dr. Zeine stated: 
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. . . while education has been a potent factor in the 
awakening of the Arab Near East, the role of 
missionary education in the national political 
enlightenment of the Arab youth in the second half of 
the nineteenth century has been greatly exaggerated. 
The missionaries came to the Near East with the 
intention of spreading the Christian faith among the 
Muslims, and also, with the desire of converting some 
Christian denominations to their own brand of 
Christianity. Their schools were first and foremost 
Christian schools. (Zeine, 1966, pp. 46-47) 

Dr. Constantine Zurayk, another scholar of the 

American University of Beirut, had a different view 

regarding the role of the missionaries and the institution 

in the Arab revival. He believed that through their 

translations and publications in Arabic, the University 

helped inspire its students and plant in them the ideas of 

freedom and independence. As Professor Zurayk put it: 

"The Americans stirred a new faith in the language, in its 

possibilities, and its traditions. In so doing, they could 

not fail to influence the character and the ideas of the 

students they educated" (Hanna, 1979, p. 17). 

For his part, George Antonius stressed the role played 

by the missionaries and later the American University of 

Beirut in the nineteenth century in the movement toward 

Arab revival. He wrote: 

By teaching the Arabic language and literature in 
their lower schools, and by making higher education 
available for Arabs in their own land, the 
missionaries had practically fathered the twentieth 
century Arab renaissance. (Smith, 1956, p. 334) 
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In fact, if the American University of Beirut was not 

the originator of the revival of Arabic literature and 

culture, it at least helped further their development. 

Therefore, its role in the Arab Awakening Movement in the 

nineteenth century should not be discredited. Hanna 

highlighted the University's role as follows: 

techninnpfi?6 t h a t . a wf k®n ing , it introduced modern 

were adapted b ^ t h ^ f ^ 1 0 " t h e d e v e l o P m e n t > which 
own goals Thp i** t°, t r y a n d thieve their 

• " J ™ o"f 

repre;sp:, y; a3Tel%
e d; re

0do:ra„« UJ e! n
a^ O U B h 0 f t e " 

administrative sphere throughout the empire. To the 

onnortSe•f ? C o l l ege further presented the 
knnwi h"1 A°.explore Western scientific and literarv 

P? i9" e f i t f r o m t h e m w h e r e v e r 

There was always a reciprocal Impact between the 

American University of Beirut and the Middle Eastern 

environment. As the University helped shape the region on 

a modern basis, the Eastern environment in return 

influenced the major decisions concerning the expansion and 

development of the University. Just as both local 

opposition and the Arab revival had provided direct and 

practical reasons for the changeover of the University's 

character from religious to secular, so too, the change of 

the institution from "Syrian Protestant College" to the 

"American University of Beirut" was largely caused by the 

conditions that prevailed in the area during the First 
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World War. The high rise in the level of enrollment in the 

post-war period, required the establishment of new schools 

and departments. With such an increase in the number of 

educational facilities, it was advisable from the 

institution's administration point of view to have the 

college transformed to a university. 

The educational contribution of the American 

University of Beirut to Lebanon and the Middle East was 

invaluable. Over the one hundred years of its educational 

activities from 1866 to 1967, thousands from Lebanon and 

the Middle East received their education at the University. 

By the 1960»s, a large number of the American University of 

Beirut graduates filled important posts in the governments, 

schools, and business enterprises of their countries. And 

if a University can be measured in part, by the success of 

its graduates, the American University of Beirut can be 

proud of its record. It counts among its alumni persons of 

merit all over the Middle East: prime ministers, judges, 

ministers, diplomats, professors, doctors, and journalists. 

To the effect its alumni and its students have had on the 

people in Lebanon and the Arab world, the American 

University of Beirut can also add the direct influence of 

its faculty. Many faculty members left the University to 

assume positions of responsibility in their governments, 
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many to achieve national and international prominence in 

their chosen fields. 

Although most Middle Eastern countries started in the 

sixties to evolve their own national educational systems 

and found their own universities, they remained in need of 

the American University of Beirut's expertise in the fields 

of training and post-graduate studies. Due to the 

continuing rise in the level of enrollment resulting from 

the rapid population increase in the Middle East, it will 

be difficult for the national universities in the Arab 

countries to continue to expand and, at the same time, 

improve the quality of their instruction. This is where 

the American University of Beirut can continue to play an 

important role by helping the Middle Eastern universities 

obtain better training for their personnel. 

The educational prosperity and prestige that the 

American University of Beirut came to accumulate throughout 

its history and especially in the period from 1943 to 1967, 

can be largely attributed to the intellectual freedom that 

the University enjoyed and which was possible only in a 

country like Lebanon with its long tradition of 

intellectual tolerance and democracy. Professors willing 

to dedicate their full efforts to inquiry and research were 

to come from all over the Middle East to the University in 

Lebanon where they could be free of the dictates of any 
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government. The American University of Beirut was a 

laboratory for mutual understanding between East and West, 

"here professors and students from the Middle East worked 

side by side with professors and students from America and 

Europe in a unique and fruitful inter-cultural atmosphere. 

Throughout the political and social transformations of 

the region during the first hundred years of its history, 

the American University of Beirut continued to grow and 

expand. The reason that the institution was able to 

survive all these successive wars and crises of the Middle 

East is because it filled a vital need for the region. The 

kind of education and training that the University provided 

was always what the people wanted. 

The internal religious and ethnic divisions that 

prevailed throughout the history of Lebanon are still the 

same in 1987. Its population, which is divided equally 

between Christians and Muslims, is still distributed among 

the same religious sects that divided the area in the 

nineteenth century. Nevertheless, the intensity of hatred 

and suspicion between Christians and Muslims has increased 

incredibly since the last century. The continuing 

bloodshed among Lebanese religious sects since 1975 

testifies to that. As for the attitudes toward Western 

institutions in Lebanon, they continue to be as varied as 

before. On the one hand, there are Christians who are 
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sympathetic to Western culture and institutions in Lebanon, 

and on the other hand, there are Muslims who look at them 

with suspicion and view them as anti-Arab intrusions. 

The role of the American University of Beirut in the 

development and modernization of Lebanon and the Middle 

East was unique and significant. As the first established 

institution of higher learning in the area, the University 

largely helped the Middle Eastern countries establish their 

own national educational systems and universities. Through 

its educational activities, the University shared 

significantly in contributing to an unprecedented level of 

literacy in Lebanon and the Arab world. 

The educational commitment of the American University 

of Beirut to serving the peoples of Lebanon and the Middle 

East will continue in the future as it has in the past. 

However, the University's fate in the coming years is 

closely connected to the future developments of the current 

longstanding Lebanese civil war. 
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CERTIFICATE OF INCORPORATION (CHARTER) 
OF THE SYRIAN PROTESTANT COLLEGE 

We, the undersigned, William A. Booth, William E. 

Dodge, David Hoadley, and Simeon B. Chittenden, being 

citizens of the State of New York—and Abner Kingman and 

Joseph S. Ropes, being citizens of the State of 

Massachusetts—all being of full age and citizens of the 

United States of America, desirous of associating ourselves 

for benevolent, charitable, literary, scientific, and 

missionary purposes, in order to become a body politic and 

corporate in pursuance of the provisions of the Act of 

Legislature of the State of New York, entitled "An Act for 

the Incorporation of Benevolent, Charitable, Scientific, 

and Missionary Societies," passed April 12, 1848, and the 

Acts amendatory thereof, do hereby certify as follows:— 

First—That the name or title by which said Society, 

hereby intended to be incorporated, shall be known in law, 

shall be, "The Trustees of the Syrian Protestant College." 

Second--The particular business of said Society shall 

be to raise a fund for the purpose hereafter mentioned to 

make, from time to time, such investments and reinvestments 

thereof as may seem to be most judicious; to collect and 

receive the income thereof, and apply the same and such 

portions of the principal fund, from time to time, as may 

be deemed necessary or expedient in establishing and 
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maintaining, or assisting to establish or maintain, in 

Syria, or other adjacent countries, a college or other 

educational institution, which shall be self-governing and 

founded and conducted upon strictly Christian and 

Evangelical principles, but not sectarian. 

The objects of the said Society shall be to aid the 

natives of Syria and other countries speaking the Arabic 

language, in obtaining in such college or educational 

institution, a literary, scientific, or professional 

education. 

Third--The number of the Trustees of said Society to 

manage the same, shall be six, four of whom shall be 

•citizens of the State of New York. 

Fourth—The names of the Trustees of said Society for 

the first year of its existence shall be William A. Booth, 

William E. Dodge, David Hoadley, and S. B. Chittenden, of 

the City of New York in the State of New York; and Abner 

Kingman and Joseph S. Ropes, of the City of Boston and 

State of Massachusetts. 

Fifth—The business of said Society shall be conducted 

in the City and County of New York. 

In Witness Whereof, we have hereunto subscribed our 

names, at the City of New York, this 14th day of April, in 

the year of our Lord one thousand eight hundred and sixty-

three . 
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(Signed) William A. Booth, 

William E. Dodge, 

David Hoadley, 

S. B. Chittenden. 

And at the City of Boston, State of Massachusetts, 

April 18, 1863, 

(Signed) Abner Kingman, 

Joseph S. Ropes 

*Source: American University of Beirut Library 

Archives. 
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THE UNIVERSITY OF THE STATE OF NEW YORK 

AMENDMENT TO THE CHARTER OF THE 

SYRIAN PROTESTANT COLLEGE 

This Instrument Witnesseth That the Regents of the 

University of the State of New York have amended the 

Charter of the Syrian Protestant College, which was 

incorporated by a certificate executed on the 14th and 18th 

days of April 1863, and filed in the office of the 

Secretary of the State of New York, by changing the 

corporate name of said college to American University of 

Beirut and by making and enlarging its educational powers 

to be both college and university in character and scope, 

and to comprehend sanctioning, subject in all things to the 

rules, requirements and restrictions of the said Regents of 

the University, the establishing and maintaining of under-

graduate and graduate college departments, professional, 

technical, vocational, and other departments; the 

designation of any departments of the University as schools 

and with appropriate distinguishing names; the placing of 

any such departments under special directing management, 

auxiliary and subordinate to that of the University 

trustees; the affiliation with other approved 

organizations in educational work within the Jurisdiction 

of the University; the conferring of suitable degrees, 
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which or whose symbols are then registered by the Regents, 

upon duty qualified graduates from courses of instruction 

given by or under its supervision and directing control; 

the awarding of attesting certificates for meritorious 

educational work done under such supervision and control; 

and the giving or supervising of elementary and secondary 

instruction, preparatory for or in connection with higher 

grades of its educational work. 

Granted November 18, 1920, by the Regents of 

the University of the State of New York 

executed under their seal and recorded in 

their office. Number 2932. 

(Seal) (Signed) 

Pliny T. Sexton, 

Chancellor 

(Signed) 

John H. Finley, 

President of the University 

•Source: American University of Beirut Library 

Archives. 
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GRADUATES OF THE AMERICAN UNIVERSITY OF BEIRUT, 

AS OF 1934 

Lebanon 

Prime Minister 
Minister of Public Works 
Minister of Health 
Minister of Agriculture 
Minister of Parliament (several) 
Secretary, Department of Education 
Vice-President Municipal Council, Beirut 
State Director of Mines 
Municipal Engineer, Beirut 
Judge, Palace of Justice, Beirut 

Syria 

Minister of Justice and Education 
Director of Agriculture, Jebel Druze 
Cabinet Ministers (4) 
Professor of Dentistry, Arab University, Damascus (2) 
Professor of Law, Arab University, Damascus 
Government Translator, Aleppo 

Transjordan 

Director of Public Health 
Director, Departments of Health (several) 
Supervisor of Education 
Customs Officer, Amman 

Palestine 

The Administrative Officer, Southern District 
The Administrative Officer, Northern District (2) 
The Administrative Officer, Haifa 
The Public Prosecutor, Jerusalem 
The Senior Magistrate, Haifa 
Magistrate, Tel Aviv 
Senior Assistant Treasurer 
Inspector of Pharmacies, Jerusalem 
Headquarters Inspector, Education Department (2) 
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District Inspector of Education (2) 
Lecturers, Government Arab College (3) 
Senior Horticultural Officer 
Assistant Settlement Officer (3) 
Land Officer 
Assistant District Traffic Superintendent 
Senior Inspector, Arab Schools 
Director, Arab College (Normal School) 
Manager, Jewish Labor Bureau, Haifa 
Senior Bacteriologist, Jerusalem 
Senior Probation Officer 
Junior Assistant Treasurer 
Aud itor 
Director, Government Laboratory, Jerusalem 
Director, Arabic Broadcasting 
Head of Bahai Council (Shoghi Effendi) 

Iraq 

Secretary to the King (several) 
Advisor for Education 
Director of Education 
Director, Teacher's Training School 
Professor Royal College of Medicine (2) 
Officers, Department of Health (several) 
Officers, Civil Service (several) 
Director of Higher Education 
Director, Engineering School 
Director, Army Medical Service 
Charge d'Affaires, London 
General Inspector of Education 
Sheikh of Sheikhs, Shammar Bedouin 

Arabia 

Director, Department of State (Foreign Minister) 

Yemen 

Physician to Royal Family 

Bahrein 
Directors of Education (2) 
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Kuwait 

The Crown Prince 

E ? y p t 

Associate Director, Government Publication 
Director, Array Medical Corps 

Sudan 

Medical officers (several) 
Military and Civil officials 
Director of Finance 
Head, Government Press 

Ethiopia 

Director, Government Hospital, Addis Ababa 
Ethiopia Consul, Paris 

Persia 

Professor of Physics, National University, Teheran 
Director Secondary School, Teheran 
Director, Sabzevar Hospital 
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