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This study examined the academic achievement of nation-

al social fraternity pledges compared to non-fraternity 

students at the University of Texas at Arlington. It was 

done to determine whether significant differences existed 

between the grade point averages of pledges of social fra-

ternities and those of students who did not pledge a social 

fraternity, and to determine whether significant differences 

existed among fraternities when compared with each other 

with respect to academic achievement. This study was meant 

to provide a research design that could be used by other 

colleges and universities with fraternities to conduct the 

same comparison of academic performance. In the fall semes-

ter of 1989, 164 pledges were selected as the population for 

the study to be matched with non-fraternity students based 

on Scholastic Aptitude Test (SAT) scores, age, sex, clas-

sification, academic major, and number of hours attempted. 

A T-test of like groups was performed on the entire 

population with no significant difference found at the .05 

level between all the fraternity pledges and all the matched 

pairs. A T-test of like groups was performed on the pledges 



from each separate organization and there was a significant 

difference among three of the fraternities. Two of the 

fraternities had significantly higher grade point averages 

than those of their matched pairs, and one group of matched 

pairs had a significantly higher grade point average than 

the fraternity. Of the 17 fraternities, 12 had higher grade 

point averages than their matched pairs and five of the 

matched pairs had higher grade point averages than the 

fraternities. 

The results of this study show that objective data can 

be collected to address the issue of academic excellence 

comparing fraternity and non-fraternity populations. It is 

recommended that further study be conducted in this area to 

establish longitudinal data, with specific examination of 

the scholarship programs of the individual groups that 

showed significant differences in academic performance. 
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CHAPTER I 

INTRODUCTION 

Social fraternities have been a part of the college 

environment in the United States since 1776, when Phi Beta 

Kappa was founded at the College of William and Mary in 

Williamsburg, Virginia. For the most part, these organiza-

tions have been seen as a positive contribution to the 

college or university environment. The members of these 

organizations have been most visible in their leadership 

roles on campus. These leadership roles include, but are 

not limited to, student government, student activity boards, 

peer counseling, professional groups, and housing groups. 

Fraternity members also have been more active than non-

members in their contributions to their universities as 

alumni. 

The main points of emphasis by the fraternity system 

are scholarship and the assistance given to all the frater-

nity members. For many years social fraternities have used 

information in their recruitment stating that the grade 

point averages of their members are higher than the grade 

point averages of college and university students who are 

not fraternity members. The historical data show this to be 

a true statement, but it has never been proven that the 
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factor which makes the grades higher is membership in the 

fraternity. 

In recent years members of the faculty and administra-

tion of several colleges and universities have raised this 

question: Are fraternities still viable in this day and 

time, or are they, by their overabundance of social ac-

tivity, anti-intellectual? If the latter is the case, 

should social fraternities continue to be supported by the 

university or should they be banned from the environment? 

As more and more colleges and universities deal with 

this question of academic accountability in fraternal or-

ganizations, this study will provide a model for compiling 

objective data to answer this question for a given campus. 

This model can then be used by other universities to address 

the issue of academic accountability. 

Statement of the Problem 

The problem of this study concerns the effect of fra-

ternity membership upon grade point average. 

Purposes of the Study 

The purposes of this study are: 

1. To determine whether significant differences exist 

between the grade point averages of pledges of social 

fraternities and students who do not pledge a social 

fraternity; 
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2. To determine whether significant differences exist 

among the fraternities when compared with each other; 

3. To provide a research design that can be used by other 

colleges and universities with fraternities to conduct 

the same comparison of academic performance. 

Hypotheses 

The following hypotheses will be tested: 

1. There will be no significant differences between the 

grade point averages of all the 1989 fall semester 

pledges at the University of Texas at Arlington who are 

in social fraternities and the grade point averages of 

all the matched students who are not in social frater-

nities; 

2. There will be a significant difference in the grade 

point averages among some of the groups when compared 

with each other. 

Definition of Terms 

The following terms are defined for the purpose of this 

study: 

1. National Social Fraternity - A group of university 

students affiliated with one of the member organiza-

tions of the National Interfraternity Conference and 

the National Panhellenic Conference. 

2. Fall Pledge - A student who, in the 1989 fall semester, 

agreed to join one of the national social fraternity 
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groups and, for the purpose of this study, is con-

sidered to be a member. 

3. Matched Pair - A student member of one of the national 

social fraternities and a student not affiliated with 

one of the national social fraternities, each of whom 

have either identical or comparable SAT scores, sex, 

age, classification, academic major, and number of 

hours attempted. 

Significance of the Study 

This study was concerned with the academic performances 

of social fraternity pledges versus non-fraternity students. 

In a time when many institutions are evaluating the rele-

vance and accountability of these groups, a study such as 

this seems to be needed. When working to help these groups 

achieve their academic potential, "only an increase in the 

factual data about fraternities will raise the level from 

the emotional and anecdotal to the rational and logical" 

(Bacig & Sagan, p. 95). 

This study will be significant in that it will 

1. Add to the body of knowledge related to the academic 

performance of social fraternity members; 

2. Provide a research design for other college administra-

tions to use in evaluating the academic performance of 

their social fraternities; 

3. Provide a research design for administration to use in 

identifying groups that have significantly lower grade 
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point averages than their matched pairs and for helping 

them design a program for academic improvement. 

Limitations 

The limitations of this study are 

1. The results of this study at the University of Texas at 

Arlington cannot be generalized to all campuses that 

have social fraternities; 

2. "Interpretations of ex post facto studies are limited 

because the researcher does not know whether a par-

ticular variable is a cause or a result of the behavior 

pattern being studied" (Borg & Gall, p. 446). 

Organization of the Study 

The study is organized as follows: 

Chapter I includes the Introduction, Statement of the 

Problem, Purpose of the Study, Hypotheses, Definition of 

Terms, Significance of the Study, Limitations, Organization 

of the Study, and Basic Assumptions. 

Chapter II is a review of the literature: History of 

Social Fraternities; Current Arguments For and Against 

Fraternities and Academic Performance of Fraternities. 

Chapter III deals with Methodology: Population, Re-

search Design, Data Collections, Testing the Hypotheses. 

Chapter IV shows an Analysis of Data. 

Chapter V presents the Summary, Conclusions and Recom-

mendations. 



Basic Assumptions 

The following are the assumptions of this study: 

1. It is assumed that the comparisons of fraternity grades 

using matched pairs during one semester will be com-

parable year after year, unless there is some change in 

the scholarship program of the fraternity; 

2. It is assumed that a matched-pair student majoring in 

the same academic field of study will take a similar 

selection of classes; 

3. It is assumed that the grades in one subject are com-

parable whether or not the instructor was the same. 



CHAPTER II 

REVIEW OF THE LITERATURE 

History of Social Fraternities 

The year 1776 saw the birth of both the United 
States of America and Phi Beta Kappa, the first Ameri-
can society bearing a Greek-letter name. Phi Beta 
Kappa was founded on December 5, 1776, at the College 
of William and Mary in Williamsburg, Virginia, the 
second oldest college in America, where it had been 
preceded by a society of somewhat uncertain nature 
called the Flat Hat which saw birth in 1750 and is 
believed to have continued in existence for at least 
twenty years. Phi Beta Kappa had all of the charac-
teristics of the present-day fraternity: the charm and 
mystery of secrecy, a ritual, oaths of fidelity, a 
group, a motto, a badge for external display, a back-
ground of high idealism, a strong tie of friendship and 
comradeship, an urge for sharing its values through 
nation-wide expansion. It was formed for social and 
literary purposes and held regular and frequent meet-
ings (Baird's, p. 5). 

The majority of these fraternities were formed in response 

to the total control the faculty had over the students. 

Most of these early fraternities were called literary socie-

ties. Although some women were admitted as members to these 

fraternities, the founding of Pi Beta Phi in 1867 at Mon-

mouth College in Monmouth, Illinois, was the first of the 

official women's fraternities. 

Many look at the history of Greek-letter organizations 

as an example of students attempting to take a greater role 

in the governance of the college or university. 

The appearance of fraternities on the campuses of 
North America is not the result of an historical acci— 
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dent, but rather, the Greek-letter societies have been 
an ongoing and important facet of the larger student 
self-government and co-curricular movements. The 
Greek-letter movement seems to meet enduring needs of 
some students. Because of its success over many gener-
ations, it probably cannot be characterized as a mere 
phase in the evolution of the student self-government 
movement (Burns, p. 21). 

The history of this self-government movement goes back to 

medieval times with the University of Bologna and its stu-

dent guilds. These guilds took care of many needs not 

fulfilled by the university. These were very close to the 

•hierarchy of needs' as described later by Maslow. 

Before the Civil War, American higher education was 

patterned after Oxford, Cambridge, and the University of 

Paris models. None of these models had much in the way of 

student self-governance. As the early fraternal organiza-

tions developed in colonial colleges, they were strongly 

focused to improve the academic mission of the institution. 

Many of these fraternities developed journals and magazines, 

as well as debating societies. They also developed in-

dividual libraries that in many cases were the equal of or, 

in some cases, better than the libraries of the institution. 

While most would see these activities as very positive and 

in concert with the mission of the institution, the 

organizations were viewed with much skepticism by the facul-

ties of the early colleges. 

From this beginning in 1776, with the founding of Phi 

Beta Kappa at William and Mary, the Fraternity movement grew 

and prospered as new chapters of Phi Beta Kappa or other 
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similar organizations were started on various college cam-

puses. During the beginning stages of the Greek movement, 

evidence of some social activity began to develop. While 

fraternities still had emphasis placed on the academic 

environment, they also enjoyed the freedom of association 

and a reduction of the controls of the college environment. 

The expansion of this fraternity movement in the late 

1700*s began in the southern part of the United States with 

chapters starting in Virginia, North Carolina, Louisiana, 

and Alabama. In the early 1800's additional fraternities 

were established in the northern part of the United States. 

Many of these fraternities did not survive the Civil War, 

but the days after the Civil War were a time of great 

fraternity expansion, both in the development of new 

fraternities and in the addition of chapters to the already-

established organizations. As many as 37 different 

fraternities can trace their establishment to this time 

after the Civil War. 

One of the first large-scale challenges to the frater-

nity system was the negativity of connection of the secrecy 

of the fraternities with the free mason movement. As an 

anti-free mason and anti-secret movement developed in the 

society, this negative aspect was connected to the social 

fraternities. This anti-secret movement pointed to the 

fraternities' being able to adapt to whatever conditions 

seemed to arise at any time. As a result of this negative 
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attitude and publicity, many anti-secret fraternities were 

established which opened their rituals and other aspects of 

the fraternity to the public view. 

The expansion of the fraternity movement is rather 

surprising, as there was not the common thread of a national 

office to help coordinate and direct the logistics of this 

growth. Each individual group was tremendously independent, 

even though the organizations had the same name, history, 

and organizational ritual. As these chapters increased, 

they recognized that they would have to have some kind of 

central direction, or theme, to give continuity to the 

organizations, and from that focus, the national office and 

annual conventions developed to address this problem. 

By the beginning of the 20th century, the Greek move-

ment had grown at a rapid rate and there was a need for 

different kinds of associations across the various frater-

nity lines. Also, college presidents, deans of men and 

women, and other student personnel professionals saw a need 

for a collaboration and collective front in dealing with 

Greek issues. To this end, in 1909 the National Inter-

fraternity Conference was founded in an attempt to give some 

direction to the national fraternity movement. This or-

ganization also tried to establish a more collegial and 

collaborative effort among the fraternities. 

World War II also had a large impact on the fraternity 

movement, when large numbers of men and women went back to 
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college on the GI bill. Many of these students were at-

tracted to fraternity life. As a result, the number of 

members grew rapidly in the 1950' and 1960's. Fraternities 

also assumed, at this point, a larger role in the housing of 

students, since this large influx of new students could not 

be handled by existing residence halls. This growth rate 

continued until the mid-1960's when the war in Vietnam and 

student unrest turned many students away from the fraternity 

movement. "The Greek world of fraternity and sorority life 

was perceived as too closely tied to a conservative life-

style and many campuses found their Greek systems suffering, 

or in a few cases, totally non-existent" (Bryan & Schwartz, 

p. 2) . 

Since the 1970's fraternities have grown in the number 

of groups and the number of members, and tend to represent 

the trends of society in general, yet the total number of 

fraternity members still represents only a small percentage 

of all students in colleges and universities. 

To anyone who has watched television in recent 
years or has seen the movie, 'Animal House,1 they may 
seem the centerpiece of collegiate social life; but 
this is not the case. Fraternities and sororities are 
by no means omnipresent on college campuses. Fewer 
than four in ten colleges have them. In fact, this 
country's very visible national fraternities, whose 
current membership and living alumni total 3,000,000, 
are found on only 604 campuses. However, their chap-
ters are multiplying as they have for decades (Levine, 
p. 96). 

As membership grows, the impact fraternities have on the 

campus can be a positive or negative force. The factors 
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that can make this membership positive or negative will be 

greatly influenced by the role played by the faculty and 

student personnel professionals. 

Institutions tend to mirror society's status quo 
rather than point out new directions and pathways. The 
same can be said of fraternities and sororities in the 
United States. In most cases, Greeks have not staked 
out new directions and new goals for their members but 
rather have reflected over time the attitudes and 
changes of both the campus and the society at large. 
Since the beginning of the 80's, fraternities and 
sororities have had to face the reality of a new popu-
lation of students whose ideals, attitudes, goals, and 
opinions are quite different from those of their prede-
cessors. There is little question that fraternities 
and sororities will survive. What is in question is 
how many Greek organizations will emerge at the end of 
the century and in what condition (Bryan & Schwartz, p. 
3). 

In the review of the literature concerning arguments for and 

against fraternities, several points stand out. First, 

there are very few studies that speak directly to this 

issue. Second, most of the articles, publications, etc. are 

based on personal references and opinions rather than fact. 

A high school principal once had a sign over his desk that 

read, "Don't confuse me with facts, my mind's made up." 

There seems to be a great deal of this point of view when 

discussing arguments for and against fraternities on college 

campuses. 

One of the first of the studies to look at this issue 

was one entitled "A Ten Year Fraternity Membership Study" by 

Bacig and Sagan. This decade-long study was completed in 

1960 at the University of Minnesota. During the 1950's, 
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. . . social fraternities, which have been accepted by 
and associated with a vast number of institutions in 
American higher education, are entering the most criti-
cal era and facing their most determined opposition in 
this decade of the 60's. Their very existence is 
threatened by educators who view them as detrimental to 
the goals and objectives of higher education, adminis-
trators who see them as rivals in this business of 
running a university, liberals who see them as pockets 
of prejudice, and the lay public who are quick to 
surmise that they are inimical to democracy. There 
are, of course, groups of educators, administrators, 
etc. who take the opposite tack and argue that frater-
nities have a great deal of actual and potential force 
for assisting the process of higher education (Bacig & 
Sagan, p. 95). 

The fraternity population at the University of Minnesota had 

declined over a period of years and the Bacig and Sagan 

study was trying to see why some of the groups' membership 

had risen, some had stayed about the same, and a third 

group*s had declined. The study showed that while the 

potential number of fraternity members had increased at the 

University, the percentage of students actually joining had 

decreased. The finding was based on the data that while the 

numbers of students had continued to increase at colleges 

and universities, the students' needs were different from 

those of previous college students, and unless the frater-

nities changed to meet these needs they would not contribute 

in a positive fashion to these individuals and, therefore, 

would not be attractive to them. The study found that those 

fraternities that understood this changing dynamic and 

adapted their programs continued to attract members and 

continued to contribute in a positive way to the overall 
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goals and objectives of the institution. The study con-

cluded , 

To meet this challenge, fraternities should begin to 
establish new educational, social, cultural, and intel-
lectual roles for their groups. They should become 
cognizant of the necessity to attract commuting and 
married students by differentiating membership, dues, 
privileges, and responsibilities to a greater extent. 
They should find ways to utilize their great group norm 
potential to assist rather than to detract from the 
objectives of higher education by significant speakers, 
scholarship, and social programs; they should inform 
their membership that racial and religious clauses are 
anachronistic and harmful (Bacig & Sagan, p. 100). 

A study by Magoon and Maxwell looked at the demographics 

between high- and low-achieving university students. This 

study was conducted at the university of Maryland during the 

academic year 1959-60. The purpose of this study was to 

determine if any variables, among them fraternity member-

ship, differentiated high achievement from failing or 

marginal academic success in college students. A sample of 

287 students from the University of Maryland was drawn from 

a pool of those students with a grade point average of 3.5 

or higher and a contrasting group was a sample of 225 

students from the same colleges and sex grouping that was 

drawn from those students who had been placed on academic 

probation or suspension. This study found that there was no 

significant difference in the majority of the categories 

explored. There were one or two notable exceptions, one of 

these being, 

. . . fraternity membership was related to poor 
scholarship in the case of Arts and Science male stu-
dents, where 33% of the failing group were fraternity 
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members compared with 13% of the high achieving men. 
Fraternity membership did not differentiate signifi-
cantly between high and low achieving Engineering 
students, although the same trend was observed, i.e., 
[24 percent] of the high achieving engineers were 
fraternity members compared with 36% of the failing 
engineers (Magoon & Maxwell, p. 371). 

This study did have one negative aspect when looking at 

fraternity membership: While there were some conflicting 

data reported in terms of the positive or negative impact of 

student organization involvement, the strongest negative 

aspect of this study was stated in the summary: 

Contrasting the high achievement and failing Arts and 
Science males, we may conclude that the failing student 
is likely to be oriented toward the non-academic ac-
tivities and goals of college life as manifested by the 
following—he is more likely to have joined a frater-
nity, be working part time, dating more frequently, 
studying fewer house, and volunteering less frequently 
in class than his high achieving compeer (Magoon & 
Maxwell, p. 372). 

Much of the literature sent to prospective members by fra-

ternities assails the belief that the fraternity member is 

different from the 'independent' or non-fraternity member in 

academic success. This literature usually attributes that 

academic success to the fraternity experience, but again 

this is not based on data but more on perception. 

At the University of North Dakota in 1862, a study was 

done to ascertain if pledges and independents were different 

in social, personal, and intellectual characteristics. The 

study attempted to determine empirically whether differences 

existed between freshman fraternity pledges and independents 

in terms of social, personal, and intellectual characteris-
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tics. A group of 46 students was developed, comparing male 

pledges to male independents, and female pledges to female 

independents. They were given the Edwards Personal 

Preference Schedule, the Kudor Preference Record Personnel, 

Marlowe-Crowne Social Desirability Scale, Study of Values, 

American College Test, and a biographical inventory con-

structed by the investigators. The results indicated that 

in fact, the pledges and independents were different. 

While in high school, the future pledges participated 
in more extracurricular activities and social ac-
tivities, more frequently held a leadership position in 
at least one major activity and had more friends. The 
pledges also participated in more social activities in 
high school than independents and the pledges are 
different than independents on a number of characteris-
tics, values, and expectations (Jackson & Winkler, p. 
382) . 

This study did conclude that the pledges were different, but 

unfortunately, it did not deal with the impact of the fra-

ternity on that difference. In fact, quite the opposite was 

true; the inferences made were that the differences were 

brought to the fraternity by the individuals at their time 

of pledging. 

A later study attempted to deal with this issue by 

looking past the initial pledging time to the sophomore year 

in a comparison between fraternity and non-fraternity mem-

bership. This study was conducted by Johnson at the Univer-

sity of Maine in 1966. The instrument chosen was the 

College Student Questionnaire, Part I (CSQ-1). This 

questionnaire features selected items grouped into seven 
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educationally relevant biographical scales. These scales 

are (1) Motivation for Grades, (2) Family Social Status, (3) 

Family Independence, (4) Peer Independence, (5) Liberalism, 

(6) Social Conscience, and (7) Cultural Sophistication. The 

'motivation for grades' translated to a relatively strong 

desire to earn good marks in high school. The 'family 

social status' was the socioeconomic status of the respon-

dent's parental family. 'Family independence1 was a 

generalized autonomy in relation to parents; 'peer 

independence' was a generalized autonomy in relation to 

peers. 'Liberalism' was an ideology of change or ideology 

of conservatism. 'Social conscience' was a moral concern 

about perceived social injustice and what might be called 

institutional wrong doing. 'Cultural sophistication' was a 

sensitivity to ideas and art forms and interest in or 

pleasure from such things as wide readings in modern art, 

poetry, and classical music. The results of this study 

could be used to indicate that the fraternity experience had 

no significant difference in the majority of these items. 

The results of the study indicated that on two of the 
seven scales of the CSQ-1, sophomore fraternity men at 
the University differed significantly from sophomore 
male independents. The scales which distinguished the 
two groups are Peer Independence and Liberalism. 
Fraternity members tend to conform more to the 
prevailing social norms of their peers than do the 
independents. The fraternity members also tend to 
score higher on such characteristics as sociability, 
extraversion, and other directedness than do the in-
dependents (Johnson, p. 285). 
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This study could be used to argue either for or against the 

fraternity experience: If one saw these two scales as being 

positive, one would argue for the fraternity experience; if 

the scales were seen as being negative, one would argue 

against it. 

In a study by Wilder, 1,800 students from five classes 

participated in a four-year study of attitude change as a 

function of fraternity affiliation. This was to look at the 

impact that fraternity membership had on values and atti-

tudes . 

There is no room for doubt that members of fraternities 
and sororities differ substantially from independents. 
The findings of this study are consistent with most of 
the literature. Fraternity or sorority members are 
more dependent on family and peers, more conservative, 
less sensitive to moral and social injustice, and less 
sophisticated in the humanities and arts. These dif-
ferences persist for the duration of the undergraduate 
years. The values they espouse depart from widely held 
values of the academy, but the movement of their mem-
bers toward the academy's ideals of independence, 
liberalism, idealism, and sociocultural awareness is 
similar to that of independents, differing only in the 
point of origin (Wilder, p. 448). 

The overriding evidence of this study indicates that there 

is no significant data to suggest that the Greek societies 

have an adverse impact on their members' values. There may 

be some argument for the comparison of the values stated by 

the fraternities and those of the college or university as 

to whether these values are compatible. This is somewhat in 

the 'eye of the beholder.' As was mentioned in the section 

on the history of the Greek organizations, fraternities were 

established as a form of resistance against an autocratic 
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faculty and in that regard were singled out for their in-

dependent nature. 

Alien as the value commitments of fraternities and 
sororities may be to the goals of a liberal education, 
the data gives scant cause for faculty concern. In the 
first place, the problem emerges as one of selection: 
The values are already espoused by the entering fresh-
man before he or she becomes a Greek. Secondly, not 
only does the fraternity or sorority have no apparent 
impact on promulgating these values, but faculties can 
glean some satisfaction from the fact that members 
assimilate the values of higher education as well as 
independents do; and, in some circumstances, better 
than independents (Wilder, p. 449). 

Another area for discussion, under the heading of 'for and 

against Greek affiliation,' would be the impact on the moral 

development of the new members to the Greek community. 

Again, we find a dichotomy among some observers giving great 

credit to fraternity organizations for their contributions 

to individual development, service to the university and 

community, and in their development of interpersonal rela-

tionships. The detractors of the system associate the 

membership with some superficiality in these interpersonal 

relationships, a type of social snobbery, and, in recent 

times, the problems of excessive drinking and underage 

drinkers. 

An example of for-and-against Greek affiliation's being 

a current debate as well as an historical one is the 1988 

National Association of Student Personnel Administrators 

Conference, where one program was specifically designed as a 

debate on the issue of fraternities having a positive or 

negative impact on the college or university. The topic for 
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the debate was "Are Social Sororities and Fraternities 

Conducive to the Educational Process?" The moderator of the 

program was Stan Levy, Vice Chancellor of Student Affairs at 

the University of Illinois. The debaters taking the posi-

tion that fraternities are not conducive to the educational 

process were Joyce Maisel, Associate Dean of Students, Colby 

College; and Johan Madson, Associate Provost, Student Ser-

vices, Vanderbilt University. Those taking the position 

that fraternities are conducive were Tom Goodale, Vice 

Chancellor of Student Affairs, the University of Denver, and 

at that time President of the National Association of 

Student Personnel Administrators; and Betty Asher, Vice 

President of Student Affairs and Associate Professor of 

Counselor Education, Arizona State University. 

One would expect that this debate would produce a 

discussion focused primarily on fact and research data. 

Unfortunately, quite the contrary happened. The debate 

again emphasized the fact that most of the discussion, both 

for and against, was based on opinion or personal points of 

view. Maisel, speaking against social sororities and fra-

ternities, stated that in her opinion, fraternities and 

sororities exclude a wide variety of members. They are 

sexist and they reinforce negative values students bring to 

our colleges and universities rather than help them examine 

these values as part of their overall education. There were 

three points discussed in the focusing of Maisel's argument. 
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The first was that it is the job of student personnel—the 

administrators— to transmit appropriate values to our 

students. Second, how students develop as total human 

beings is important to us and development of morals should 

be an important part of this development. The third point 

was that the fraternities and sororities are in direct 

opposition to these values and the fraternities and sorori-

ties' activities also include drug and alcohol abuse, 

racism, destruction of property and rape. 

Maisel's position was that social fraternities and 

sororities are in opposition by their behavior to the very 

essence of our higher education system. She discussed the 

mottos of the early fraternities as being positive in their 

direction; but today's fraternal organizations, by their 

actions, seem not to reinforce any of their original stan-

dards or directions. She mentioned the fact that fraternal 

organizations reinforce the 'status quo' rather than being a 

change agent to assist in the positive development of our 

students and, in fact, most of the fraternity behavior is in 

direct opposition to our stated purposes as student person-

nel administrators. When the student personnel staff 

attempts to deal with the problems, in Maisel's opinion, the 

staff members send either mixed or negative messages to not 

only fraternity and sorority members but the entire student 

population. Taking disciplinary action against only one 

group because of some inappropriate behavior sends a mixed 
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message to the students in terms of consistency and direc-

tion based on values. Because of the decision by the 

trustees of Colby College to remove all fraternities and 

sororities from their campus, Maisel closed by saying 

Now is the time to guide students in the pursuit 
of justice and caring, to help them seek the lessons in 
history and to apply them to the future, to advance 
their ability to 'see' critically and to question the 
world around them so that they may be better able to 
live compassionately, and to nurture their ability to 
live in communities that are comprised of others who 
exhibit the cultural and illogical differences, so that 
they may be better able to address the problems of our 
world. Throughout our history, institutions of higher 
education have been at the forefront of, and the battle 
for, some of our nation's most progressive steps toward 
a higher social and moral citizenry. It is the leaders 
of our institutions who have called for justice and 
fairness in the light of oppression. And it has been 
our faculties who have produced new research to con-
front the problems we now face and will continue to 
face in our future—the inability of the people of our 
world to live together peacefully, threaten water and 
food supplies, and moral and ethical dilemmas that will 
push us to the very limits of moral reasoning. Fun-
damentally because of the values that are inherent to 
their charters, fraternities and sororities no longer 
belong in our institutions of higher learning (Maisel & 
Goodale, p. 5). 

Tom Goodale spoke to the affirmative side of the issue. His 

discussion tried to center on the debate as a debate over 

the philosophies stated by the organizations and whether 

these organizations develop an environment to improve the 

education of the students in our colleges and universities. 

He stated that the debate was not to look at specific be-

havior patterns of both non-Greek and Greek students, but to 

keep the debate centered on the philosophy of the organiza-

tions and the environment in which these philosophies either 
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thrive or regress. Goodale focused his debate on five 

positive contentions about Greek life: 

1. Greek societies provide an optimal condition for inter-

nalizing the value of community. 

2. Greek societies provide an optimal laboratory environ-

ment for the development of leadership skills by 

students. 

3. Greek societies promote individual responsibility 

within a context of peer support. 

4. Greek societies provide a vehicle for satisfying the 

basic affiliation needs of young students. 

5. Greek societies provide a context conducive to moral 

development. 

In the first contention, Goodale discusses the fact that 

members of Greek societies learn the value of personal 

privacy in developing the overall sense of community. The 

societies also provide an environment where members must 

subjugate individual goals to the betterment of the group 

and allow for both the formal and informal establishment of 

norms by the group, which governs the majority of the stu-

dents' behaviors. Under the second contention, Greek 

organizations elect members to serve in a leadership role. 

This peer selection gives Greek students the chance to 

develop skills that relate directly to later professional 

development and careers. This laboratory also allows them 

to learn from failures and successes, since this activity of 
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leading the organization is very similar to the sustaining 

of a business or other leadership activity. 

Under the third contention, Goodale emphasized the peer 

support which would promote individual responsibility. This 

responsibility is identified by members' being delegated 

more tasks of the organization as they become more 

dependable. 

His fourth contention talks about the satisfaction of 

affiliation needs that has been shown to be a primary ac-

tivity, especially in the first two years of our students' 

college careers. 

His fifth contention relates to a context which allows 

moral development to be addressed through the fraternity's 

rituals and history. Goodale refers to research done by 

Astin that identifies the positive effect on persistence 

that fraternities make on their members. Goodale closes by 

saying, "The point is that Greek life is a functioning, 

satisfying, and motivating climate conducive to the educa-

tional mission of higher education. It is in the spirit of 

these remarks that I recommend that you affirm the resolu-

tion" (Maisel & Goodale, p. 4). 

Much of the discussion in this debate was centered on 

opinion rather than fact. One might then raise the ques-

tion: What does some of the data and research speak to in 

terms of the moral development of fraternity and sorority 

members as compared to non-fraternity and sorority members? 
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One such study was done in 1982 to try to explore the impact 

of Greek affiliation on the moral development of college 

freshmen. "Greek Membership: Its Impact on the Moral 

Development of College Freshman," by Marlowe, acknowledged 

the controversy, with some observers praising Greek organi-

zations for what they have done and others being negative 

because of the abuses seen by members in the system. 

Marlowe's study also recognized the fact that there are 

not good longitudinal data to answer this question. The 

study tried to investigate this affiliation to see what 

impact it would have on the moral reasoning of Greek and 

non-Greek freshman students, the expectation being that 

there would be some positive impact because of the stated 

purpose of the Greek organizations. The hypothesis was that 

the students affiliated with fraternities and sororities 

would, in fact, increase their level of principled moral 

reasoning at a greater rate than the non-Greek students. 

A small liberal arts college was chosen for the study 

based on several factors, one of which was that the college 

had a long history of Greek involvement with four men's and 

four women's fraternities. These fraternities were also 

housed along with independents in university housing, and 

the students on this particular campus were representative 

of other colleges and universities using Astin's study on 

characteristics of college students. 
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The major instrument that was used for this study was 

the Defining Issues Test (DIT), which gave a score measuring 

the basic framework students use to look at social-moral 

problems and then examining what course of action they take. 

The result was that there was no significant difference 

found between fraternity and non-fraternity students in the 

development of their principled moral reasoning in their 

freshman year. "Therefore, contrary to the express philoso-

phies of Greek organizations, in this instance Greek 

membership did not enhance a student's preference for a 

principled moral consideration in making a moral decision. 

Neither did the results indicate a detrimental effect on the 

student" (Marlowe, p. 56). 

The study also raised the question in three areas that 

might be appropriate for student development professionals 

looking at this pro and con of the Greek versus non-Greek in 

moral development. The first was that the organizations 

themselves may want to realistically look at the amount of 

impact they may have on their entering students compared to 

the students' backgrounds. Second, if the organizations 

really want to have a positive impact, they should look very 

closely at what they spend their time doing with their 

pledge education program as it relates to moral develop-

ment. Third, student development professionals who work 

with Greek organizations may need to use a great deal of 
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their time helping the leaders of these organizations ad-

dress some of these moral development issues. 

In the review of the literature concerning the academic 

performance of Greeks and non-Greeks, there has been a wide 

degree of difference in the designs of the studies over the 

years. One study by Twaddle addresses some general informa-

tion concerning these organizations. In a study entitled 

"The College Fraternity in the Academic Community," various 

academic patterns of Greek organizations were discussed as 

they relate to their role in the academic community and 

academic performance. This study talks about the organiza-

tions' being familistic, which means that the organizations 

are the patterns of families themselves. As in the case of 

any organization, some giving up of the individual to be 

part of the group is basic, and the familistic organizations 

become more aware of a collective orientation rather than a 

self orientation—a greater emphasis on the welfare of the 

group as opposed to the individual. This is seen in many of 

the activities and endeavors used to improve the organiza-

tion. 

Fraternity is looked upon as very much related to youth 

culture. The negative part of this youth culture is that 

it is in conflict with the adult role because most of the 

behavior is more irresponsible than responsible. In most 

fraternities there is great emphasis on activities that are 

fun. Intramural and recreational sports are emphasized and, 
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at the early stages, a lessening of the academic, except 

during the time of pledgeship when one tries to achieve a 

certain grade point average to become an initiated member. 

From a variety of studies come several conclusions 

drawn by Twaddle that relate to the relationship between the 

institution and the fraternity. 

The fraternity aids in the transition from high school 
to college by acting as a shock absorber, modifying the 
break from the family and providing a familistic struc-
ture. It also provides continuity in the maintenance 
of the youth culture. The fraternity probably aids in 
keeping the normal by-products of adolescent stress 
within bounds by enabling the administration to hold a 
group responsible for the acts of its members. It 
might be concluded that the commonly stated functions 
of the fraternity, namely fostering friendships and 
teaching social pose, are at best overstated and rela-
tively unimportant. One of the major functions of the 
fraternity is to allow a formal system of stratifica-
tion within the campus society. The organizations will 
generally accept people from a limited segment of 
society explaining both the fact that they are composed 
of upper middle classes and that they are generally 
insistent upon the right to discriminate. The frater-
nity produces conflict when the student begins to 
internalize the value of adult society. As the pros-
pect of living [as] an adult becomes apparent, the 
student becomes concerned with adapting himself for a 
functionally specific role. At this point the frater-
nity member rejects the values of the youth culture 
while still being required by the organization to 
participate in it. The result is a lethargy toward the 
fraternity, popularly dubbed 1senioritis,1 deriving 
from a conflict between the demands the student must 
make of himself and those made by the fraternity 
(Twaddle, p. 12). 

A consensus is that the fraternity is of some importance to 

the members during the first part of their college years, 

but in the final years the fraternity produces some conflict 

as the members' priorities change to those of more adult 

roles. This discussion of scholastic aptitude of Greeks 
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versus non-Greeks is a long-standing argument—one of the 

first studies goes back to the 1920's. It's interesting to 

note that in some of the general considerations of this 

study, it was mentioned that the problem under discussion 

was based more on opinion than scientific studies and facts. 

In 1927, Eurich attempted to apply the scientific 

method to resolve the impact Greek versus non-Greek scholas-

tic aptitude or achievement had on the students at the 

University of Maine. For this study, a total of 2,817 

students of the university were used as subjects and their 

scholastic achievement was monitored over a period of 11 

years. This is significant not only for the length of time 

the study covered but also for the fact that over an 11-

year period there would be a tendency to have some balance 

between the number of students and the number of courses 

taken to 'equal out' some instructors with very high stan-

dards and others who had somewhat lower standards. The 

records of the individual subjects were separated into the 

freshman and sophomore years of study and then the junior 

and senior years, in order to look at some differences in 

academic achievement between the first two critical years 

and the last two years of study. There was a comparison 

made by subject matter and even by colleges and schools 

within the university. In some subjects and in some col-

leges there seemed to be a significant difference either pro 

or con when comparing the Greek grades as opposed to those 
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of the non-Greeks, but looking at the collective data, the 

conclusion is somewhat different. 

The conclusion of this study, then, needs no 
further emphasis as an essential difference was not 
found to exist between the marks of the fraternity men 
and the non-fraternity men at the University of Maine. 
Since this fact is derived from such a comprehensive 
set of figures extending over a period of eleven years, 
it at least suggests that a fraternity environment does 
not affect the scholastic achievement of the average 
college student (Eurich, p. 630). 

The next study of significance regarding academic perfor-

mance was undertaken by Crookston at the University of Utah 

beginning in 1965, when the faculty council gave permission 

for a three-year experiment to see whether pledging during 

the first quarter of enrollment would have a significant 

effect on the academic performance of the pledges. This 

study began by using the grade point averages of all the 

fraternity pledges during the first quarter of enrollment. 

Their grade point averages were compared with non-Greek 

students' averages using a predicted grade point average. 

This predicted grade point average was based on entrance 

test scores and high school grades. 

The summary of the data indicates that the experimen-

tal group of all preschool pledges, when matched with a 

control group, had no significant difference in academic 

performance. There was no significant difference compared 

to the predicted scores they would make and no difference in 

the number of credit hours taken. The fraternity grade 

point average was .23 grade points below the mean prediction 
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and the control-group average was .32 grade points below the 

mean prediction. One of the findings of the study was that 

future research in this area should also take into account 

the comparison of academic performance among individual 

fraternities. 

Significant data may be found by use of research de-
signs which preserve the identity of individual groups 
and in instances of significant differences lead to 
hypothesis related to the characteristics of the group 
and its academic performance. Future research of this 
kind will indicate real differences not only among 
fraternities but also between certain fraternities and 
the non-fraternity student (Crookston, p. 22). 

A second study by Crookston at the University of Utah at-

tempted to look at the academic performance of Greeks versus 

non-Greeks and also the question of why some fraternities 

consistently achieve at higher scholastic levels than 

others. The research question was "(a) Do the high achiev-

ing fraternities select better students as pledges than the 

low achieving fraternities and (b) Do the pledges of the 

high achieving fraternities perform better academically than 

the pledges of low achieving fraternities when predicted 

achievement is controlled?" (Crookston, p. 355). 

The academic performance of the fraternities at the 

University of Utah was reviewed over a ten-year period from 

1946-1956. This data showed that two of the eleven frater-

nities consistently achieved at a higher level that the 

others and at the same time two of the fraternities consis-

tently achieved at a lower level than the others. The 

results of this study indicated that the pledges of the 
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higher achieving fraternities did, in fact, achieve at a 

higher level than the prediction while the pledges of the 

lower achieving fraternities achieved at a lower level than 

their prediction. This would seem to indicate that the 

impact the fraternity, its scholarship program and study 

halls have on the individual student and the emphasis that 

is placed by the fraternity on scholarship, or the lack 

thereof, can make a difference in the achievement level of 

its members and pledges. 

In a study by Buckner at the University of Missouri in 

1958, it was again pointed out that the evaluation of aca-

demic performance was primarily based on personal opinion 

rather than good collective data. This study used the 

fraternity pledge group of 216 first-semester freshmen and 

compared it to a residence-hall group of 266 first-semester 

freshmen. These groups represented about 60 percent of the 

freshmen at the university in September of 1958. The two 

groups of students were further subdivided into ability 

groups for comparison's sake. The first semester mean grade 

point averages of the pledges and the residence-hall group 

in each level were independently computed and compared, and 

no significant difference was found between the fraternity-

pledge group and the residence-hall group; thus an inference 

might be made that the living environment did not affect the 

scholarship performance of these individuals. 

Since no significant differences were found between the 
mean grade point averages of the matched residence hall 
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and fraternity pledge groups, it may be inferred that 
these two types of living groups do not differentially 
affect or influence the first semester achievement of 
freshmen at the University of Missouri. This finding 
does not substantiate the opinions of either the 
critics or the advocates of fraternity living for 
freshmen men. It may be viewed as further evidence 
that the major determination of college success is a 
combination of the student's pattern of past achieve-
ment and his scholastic aptitude. Such external 
factors as whether the freshman student lives in a 
fraternity house or a residence hall apparently have no 
general significance (Buckner, p. 23). 

A study by Butler at the University of Kansas continues to 

look at scholastic achievement of high- and low-achieving 

fraternities. It makes the point that the scholastic 

performance of fraternity men compared to that of non-

fraternity men varies from decade to decade. This pattern 

of academic achievement at the university was approached by 

looking at the 27 social fraternities and their annual 

scholastic achievement. It was noted that several frater-

nities continued to be at the top of the list and several 

fraternities seemed to be at the bottom. In this particular 

study, three fraternities consistently stayed in the top 

three positions and three fraternities consistently stayed 

in the bottom three positions. The remaining 21 frater-

nities would change places on the list depending on year-

to-year performance. One could then infer that the three 

top fraternities did something differently than did the 

bottom three fraternities in terms of academic achievement. 

To accomplish this study, Butler interviewed 46 students 

from the top three and bottom three fraternities. There 
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were three points mentioned that would be significant in how 

the study was conducted: 

1. It was stressed that the research and data would 
be handled in a professional manner. No attempt 
would be made to coerce the group participating to 
change or alter their present scholarship or 
pledge pro-gram. 

2. The pledges selected at random would be asked 
through a personal letter to participate in a 
private interview. Thus, the chapter need have no 
knowledge of its participating members. 

3. Each fraternity was promised a summary of the 
findings of the research. The groups were free to 
use the information as they chose (Butler, 
p. 135) . 

The six fraternities agreed to participate in the project 

and private individual interviews were conducted. In the 

high-achieving fraternities, there was a definite aspect of 

promotion and achievement based on the scholastic perfor-

mance of its members. In the low-achieving fraternities, 

however, there was a recognizable lack of this kind of 

systematic approach to academic performance. There was an 

overemphasis on social programs, and scholastic achievement 

was basically limited to the minimum grade point average 

required to become an initiated member. In his conclusion, 

Butler stated: 

It is important to emphasize that the purpose of this 
research was to make a comparative study of six social 
fraternities. The writer has not begun to answer 
questions of a quantitative nature. Neither the ques-
tion 'how much1 nor to what degree interaction should 
take place between actives and pledges in order for 
them to develop positive interpersonal relationships 
has been discussed. The writer has analyzed, by com-
parative method only, various aspects of high and low 
achieving fraternities. One of the major purposes of 
the study was to develop, rather than to test, general-
izations about factors associated with scholastic 
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achievement and high and low achieving fraternities 
(Butler, p. 141). 

A study made by Collins and Whetstone at the University of 

Colorado in 1960 looks at the academic performance of fra-

ternity women as opposed to non-fraternity women. Three 

factors were paramount in this study. The first was the 

academic achievement shown by the grade point averages of 

the two groups during the first semester; the second was the 

individual verbal score on the scholastic aptitude test, and 

the third was the retention rate of the two groups for the 

fall semester of the following year. Those studied con-

sisted of 550 women pledging sororities and 759 remaining 

independent. The scores were divided into ten groups, with 

the sorority population tending to cluster in the middle, 

making it more homogeneous than the independent population. 

The study used an academic grade level of ' C' to determine 

if a student was having academic difficulty. After the fall 

semester, 37.5 percent of the pledges and 38.2 percent of 

the independents had fallen below that 'C' average, showing 

that this difference is not statistically significant. 

There did seem to be a positive side effect: the study 

supported the contention that being a member of a social 

group, in this case a women's fraternity, did increase the 

retention rate. For the following fall semester, 73.5 

percent of the pledges returned as compared to only 62.1 

percent of the independents. A summary of the results of 

this study was as follows: 
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1. Sorority pledges have significantly higher schol-
astic aptitude scores than independent students. 

2. Sorority pledges dominate the middle range of 
aptitude scores and represent a more homogeneous 
population. 

3. More sorority women, regardless of aptitude, 
return for their sophomore year than independent 
women. 

4. No difference was found between the percentage of 
sorority and independent women in academic dif-
ficulty. 

If sorority membership is to some degree and in some 
matter associated with staying power in a college or 
university, experimental programs oriented toward 
encouragement of high aptitude students to affiliate 
themselves with campus social groups might merit 
special consideration. The retention of the high 
aptitude student would be consistent with the 
educational objectives of most institutions of higher 
learning (Collins, p. 178). 

A study from Iowa State University by Prusoc & Walsh both 

reinforces and contradicts previously cited studies. This 

study was undertaken primarily because at Iowa State Univer-

sity in 1961-62 there was an alarming number of men who 

pledged social fraternities who did not meet the minimum 

standards for initiation. Over the course of that academic 

year, 516 individuals were pledged, but only 250, or 48.4 

percent, were eligible for initiation at the end of the 

semester they pledged. With this number being less than 

half the students who had pledged, the university was con-

cerned as to whether this was a direct reflection on the 

students' involvement in the fraternities. The four types 

of living arrangements that were used as comparisons for 

this study were (1) fraternity houses, (2) university resi-

dence halls, (3) home, or (4) off campus but not at home. 
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The first-semester grades for male students in each of the 

four housing types were compared with the high school grade 

point averages and ACT scores statistically controlled by 

the use of analysis of covariance. When the data were 

collected, the hypotheses were identified as 

1. There were no significant differences in adjusted 
grade point averages among freshman men living in 
fraternities, residence halls, at home or off 
campus. 

2. There were no differences in adjusted grades among 
the 19 fraternity pledge classes. 

3. There were no differences in the adjusted grades 
among the pledge classes subjected to 'good,' 
'mediocre,1 or 'poor* scholarship programs. 

Fraternity chapters and other organized groups of 
students with consistently high academic performance^ 
records probably owe their scholastic success primarily 
to the selection of new members with high academic 
promise. Both sets of results taken together seem to 
indicate that entering male students of equal academic 
ability have an equal probability of performing at a 
specific level of academic achievement regardless of 
where they live (Prusok, p. 184). 

The data from this study, while supporting the concept of no 

significant difference based on living unit, are contradic-

tory to other studies when looked at in terms of the types 

of scholarship programs in each of the specific frater-

nities. There was a side issue in this study that is worth 

mentioning: student groups, at least of that day and time, 

did not know what a truly intellectual climate was or how 

one would achieve that type of climate within an organiza-

tion. This reinforces the notion that if fraternity members 

are to be successful in the academic arena at a higher level 

than any other students, this would relate directly to the 
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involvement of faculty advisors and other professionals 

working with these organizations. 

A different type of study looking at the academic 

performance of Greeks versus non-Greeks was undertaken by 

Bradshaw at Ohio University. This study attempted to look 

for significant differences in the grade point averages of 

Greek versus non-Greek students by focusing on those stu-

dents who had demonstrated academic promise during their 

freshman year. These students were identified as those men 

and women at Ohio University who were initiated into Phi Eta 

Sigma and Alpha Lambda Delta honor societies for freshman 

men and women. These societies select students who have 

achieved at least a 3.5 grade point average on a 4.0 system 

at the end of the first semester of their freshman year. Of 

this group, 46 women and 47 men pledged one of the Greek 

social organizations at Ohio University. By just comparing 

the academic performance of these successful students, an 

interesting phenomenon was reported: 

Examination of accumulated grade point averages suggest 
a significant difference between the fraternity and 
non-fraternity groups, but not between the women's 
groups. The academic superiority of non-fraternity men 
over fraternity men is measured by this criteria and 
was significant at the 0.01 level. The difference 
between the women's means was not significant at .05 
level (Bradshaw, p. 62). 

When the study was looked at in some depth, the greatest 

single measure of difference in academic performance was 

directly related to the semester in which the men pledged 

the fraternity of their choice. This is somewhat confusing 
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because the women students who demonstrated superior aca-

demic achievement and who had pledged a women's group did 

not experience this same lowering of academic performance. 

When the question was asked about participation in extra-

curricular activities, there was a significantly higher 

level of participation by the Greeks than the non-Greeks, 

but this also applied to the women's groups as well as the 

men's groups; therefore, this participation alone would not 

justify the difference in academic performance. 

In 1965 another study was done comparing high- and low-

achieving sororities to look at whether or not there was an 

impact by the organization on scholastic achievement. This 

was done by Misner at the University of Illinois. The 

procedure used in trying to determine this difference was to 

look at the consistently above-average academic performance 

of some of the women's Greek organizations and to look at 

the consistently below-average academic performance of these 

women's groups. When looking at the previous eight semes-

ters, there were two women's groups that were in the top 

quartile 87.5 percent of the time and two groups that were 

regularly in the bottom quartile of the list—one 62.5 

percent of the time and the other 75 percent of the time. 

These four organizations were selected to be used in the 

study. 

There was a total of 306 members in these organizations 

used for the study—156 from the two high-achieving groups 
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and 150 from the two low-achieving groups. The individuals' 

grades were checked at the time they pledged and after the 

next two academic semesters. Interviews were held with 

pledges from each of the four organizations and the active 

member in charge of scholarship. The results of the studies 

showed that the groups achieved their highest scholarship 

during the time of pledgeship, which would indicate a strong 

desire to make the grade point average necessary for initia-

tion. There was a slight decrease after that semester, with 

the high-achieving groups tending to raise their scholarship 

during the subsequent semesters. It was interesting to note 

that all four of the groups had somewhat similar scholarship 

programs. The difference seemed to be whether these pro-

grams were mandatory or elective and whether they were used 

as a means to an end. 

The most obvious difference between the high and low 
achieving sororities with respect to scholarship was 
their attitude. The academically superior sororities 
emphasized scholarship as much as, if not more than, 
the social aspect of sorority life. Those interviewed 
from these houses stated that each member is conscien-
tious and endeavors to achieve good grades, especially 
for the house average. Inferior scholarship is looked 
down upon and restrictions are instituted immediately 
to upgrade a member's poor marks. On the other hand, 
members of low-achieving houses indicated that scholar-
ship is not stressed nearly as much as the social 
aspect. In these houses scholarship is regarded as a 
personal and individual matter, consequently there is 
no pressure to achieve and no feeling of disappointing 
the house when one receives poor marks (Misner, p. 
448) . 

Another study done to compare academic performance of in-

dividual college students in regard to place of residence 
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was done by Pugh at Indiana University in the academic 

school year 1973-74. This study was to determine if, at a 

large state university in a relatively small urban community 

with a high resident population, there would be a sig-

nificant difference by place of residence—resident halls, 

fraternity and sorority housing, and off-campus housing. 

University housing was defined as residence halls and uni-

versity-operated apartments. Fraternity and sorority houses 

were properties owned and operated by the organizations and 

off-campus housing was defined as a non-university related 

housing unit. There was also an attempt to control academic 

expectation by using the Scholastic Aptitude Test (SAT), the 

class standing of the individual student and his or her 

previous grade point average. 

From approximately 20,000 undergraduate students, a 10 

percent random sample was selected; excluding some missing 

SAT scores and type of housing, the final sample was ap-

proximately three-fourths of the original 10 percent. SAT 

comparisons were based on putting the students into one of 

three groupings: a low-aptitude group consisting of those 

with SAT scores below 900, a high-aptitude group of those 

having SAT scores of 1200 or above, and a middle group of 

those having SAT scores between 900 and 1199. The results 

were similar to other studies conducted in this same arena 

in that 

. . . the data analyzed in the present study reveal 
that student academic achievement did not generally 
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differ among the residential categories studied when 
aptitude was controlled. Since no reliable difference 
has been found in academic achievement between on and 
off campus residential groups, the question can be 
raised for example of the continuing role campus 
residence is to play in future university life, par-
ticularly if students continue to achieve as well by 
living off campus (Pugh, p. 141). 

A study by Matson at Indiana University in the late 1950's 

looked at the effect that fraternity, residence halls, and 

off-campus living had on academic performance when comparing 

high, average, and low potential. The three groups used in 

the study were those who lived in dormitories, those who 

chose to live off campus, and those who chose to live in 

fraternity housing. The fraternities were further sub-

divided into three groups identified as high prestige, 

middle prestige, and low prestige. There were three re-

search questions viewed by this study. The first was to see 

if there was a statistically significant difference in the 

academic potential of the groups when compared. The second 

was to look at academic achievement over eight semesters of 

the individuals who had similar ability. The third research 

aim was to look at the retention/attrition rate of the 

groups. 

The academic achievement of the groups was compared by 

using the analysis-of-variance technique. The results of 

the study showed that there was no significant difference in 

comparing these different research groups except in the very 

high-achieving groups of the high-achieving fraternities in 

the first semester. The second exception was that the low-
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average potential students and the high-prestige fraterni-

ties did achieve a greater rate than the residence-hall and 

off-campus groups during the first semester. One of the 

more significant parts of this study was in the last re-

search question when "the percentage of students who dropped 

out of school at each of the four potential levels showed 

that much higher proportion of the students in the three 

fraternity groups remained in school as compared with the 

residence halls and off campus groups" (Matson, p. 28). 

The last study concerning the academic performance of 

Greeks was somewhat different. A study by Biggs in 1957 

attempted to look at the overall rankings of all the nation-

al men's fraternities and to compare the scholarship ranking 

in 1952 as opposed to the scholarship ranking in 1957 of the 

61 national fraternities. Spearman's Rho formula was used 

to measure the degree of relationship between the 1952 and 

1957 scholarship rankings. The fraternities that improved 

by nine ranks were classified as Class A fraternities. The 

fraternities which showed an improvement of five ranks were 

classified as Class B; those that showed a rank improvement 

between -5 and +4 were classified as Class C. Those frater-

nities classified between the 15th and 30th percentile were 

classified as Class D, and those that showed a lower ranking 

or had lost more than 10 were classified as Class E. In 

comparing the overall listing of the national fraternities 

and their improvement or lack thereof, it was noticed that 
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the organizations with smaller numbers of chapters seemed to 

indicate a higher degree of scholastic improvement. 

As a result of this study it was indicated that 
the smaller fraternities, that is, those with 1-35 
chapters improved on the average approximately 50% more 
in scholarship than did fraternities with a larger 
number of active chapters. Also, fraternities with a 
smaller number of chapters were found in the main to 
have improved at about the same rate. However, in 
fraternities with the larger number of chapters, not 
only was the improvement less as an average but there 
was more variability in rank improvement between fra-
ternities. In this light it then seems possible to 
suggest that perhaps the scholarship programs of fra-
ternities with a smaller number of active chapters 
might be worthy of investigation for the results of 
this study indicated that the scholarship programs of 
these fraternities have brought about significant 
improvement in scholarship (Biggs, p. 18). 

In reviewing the entire collection of articles and other 

publications concerning the academic performance of Greeks 

versus non-Greeks, there seem to be some differences of 

opinion concerning the positive or negative aspects that 

fraternities exhibit. This would tend to support the hy-

pothesis that the individual chapters on an individual 

campus need to be looked at independently and not as part of 

a national group. The data also seem to indicate that there 

can be a positive change in academic performance if the 

individual organization stresses the importance of scholar-

ship. This can be accomplished if the organization has a 

plan of action to use with the organization's members. It 

is from these conclusions that the author's study would 

attempt to create a model that could be used by an in-

dividual campus to assess the academic impact of the 
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individuals who first joined the organization as first-

semester pledges and then to use that data to try to improve 

the quality of scholarship development by the individual 

groups that show a scholastic performance lower than the 

non-Greek matched pairs. 



CHAPTER III 

METHODOLOGY 

Population 

The population for this study consists of the persons 

who pledged one of the men's or women's fraternities at the 

University of Texas at Arlington in the fall of 1989 and a 

matched-pair student who did not pledge one of the frater-

nities. This original group of pledges consisted of 220 

students for the 1989 fall semester. The first and major 

variable to be used to match the students was the students1 

scores on the Scholastic Aptitude Test (SAT). In the group 

of 220 pledges, there were 47 transfer students for whom the 

university does not require an SAT score to be on file. 

This reduced the population to 173 students, at which time 

the process of matching was continued and nine additional 

students were lost from the population because an additional 

variable was not close enough to fit within the limits of 

the study. The final population consisted of 164 students 

who pledged one of the fraternities in the fall of 1989 and 

164 matched students who did not pledge, for a total popula-

tion of 328 students. The largest group of students in this 

population was freshmen with 64 percent, followed by sopho-

mores with 28 percent, juniors with 4 percent, and seniors 

with 4 percent. 

46 
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Research Design 

The research design for this study was experimental 

with the fraternity pledges being the experimental groups 

and the matched pairs being the control groups. The match-

ing technique as discussed by Borg and Gall was used to 

reduce the initial differences between the experimental and 

control groups. The students who pledged one of the social 

fraternities were identified by SAT score, sex, age, classi-

fication, academic major, and number of hours attempted 

during the fall semester. The fraternity students were then 

matched with non-fraternity members on these six variables. 

The SAT score was matched with a plus or minus 20 points, 

the sex was matched exactly, the age was matched plus or 

minus six months, the academic major was matched exactly, 

and the number of hours attempted during the 1989 fall 

semester was matched plus or minus one hour. After the 

students in the fraternity and non-fraternity groups were 

matched, a T-Test of like groups was run on all the 164 

matched pairs to compare their grade point averages for the 

1989 fall semester. This total of 164 matched pairs was 

further sub-divided by individual fraternity affiliation, 

identifying 17 groups of matched-pair students. A T-Test of 

like groups was run to compare the grade point averages of 

the fraternity students and their matched pairs by in-

dividual organizations. 
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Data Collection 

At the end of the 1989 fall semester the individual 

students who had joined one of the men's or women's 

fraternities were identified by SAT score, sex, age, 

classification, academic major, and number of hours at-

tempted. The individual fraternity students were first 

identified by college, sex, and classification; then a 

computer run was generated to list all the students of the 

University of Texas at Arlington who would be in the same 

college, were the same sex, had the same classification, and 

were within 20 points, plus or minus, of the fraternity 

pledges' SAT scores. The total population for the outside 

parameters of each variable created a group consisting of 

6,453 students. From that group of 6,453 students, the 

closest individual match to the fraternity student was then 

selected, all being within the outer limits of the six 

variables. 

Testing the Hypotheses 

The two hypotheses are: 

1. There will be no significant difference between the 

grade point averages of all the first-semester pledges 

at the University of Texas at Arlington who are in the 

social fraternities and the grade point averages of the 

match students who are not in the social fraternities. 

2. There will be some organizations that show a sta-

tistically significant difference in the grade point 



49 

averages of their pledges and those of the matched-

pair students. This significance will, in some cases, 

be higher grade point averages than the matched pairs 

and in some cases lower grade point averages than the 

matched pairs. Both of the hypotheses will be tested 

statistically at the .05 level. 



CHAPTER IV 

ANALYSIS OF DATA 

The 164 fraternity members and their matched pairs were 

compared by using grade point averages to indicate academic 

performance for the 1989 fall semester. The total group of 

fraternity pledges had a mean grade point average of 2.3809 

and the non-fraternity matched pairs had a mean grade point 

average of 2.2461. While the fraternity members had a 

slightly higher mean grade point average, the difference was 

not significant at the .05 level. The T Value was 1.51, and 

with 326 degrees of freedom, to be significant the T Value 

would need to be 1.960 or larger (p 0.132). Therefore, the 

null hypothesis of no significant difference for the total 

group was accepted based on the data in Table 1. There is 

one additional bit of data that is significant in that one 

of the main variables for matching the students was the SAT 

score— the mean SAT score for the fraternity pledges was 

890.1220, the mean SAT score for the matched non-fraternity 

students was 886.9512, for a difference between the two mean 

SAT scores of only 3.1708. 

The first of the 17 groups to be looked at individually 

was group one, Alpha Chi Omega, which had 14 pledges to be 

matched for academic performance comparison. The mean grade 

50 
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TABLE 1.—Total Fraternity and Non-fraternity Matched Pairs 

Group 1 -ID EQ 1.00 

Group 2- ID EQ 2.00 
Total Fraternity and Non-fraternity Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Taii 
Prob. 

TESTOT 
Group 1 

Group 2 

164 

164 

890.1220 

886.9512 

136.426 

133.744 

10.653 

10.444 
0.21 326 0.832 

SGPA 
Group 1 

Group 2 

164 

164 

2.3809 

2.2461 

0.784 

0.832 

0.061 

0.065 
1.51 326 0.132 

point average of the pledges of group one was 2.4823 com-

pared to the matched group of non-pledges of 1.9524. This 

gave a T score of 2.16 with 26 degrees of freedom which was 

significant at the .05 level, where only a T score of 2.056 

was required (p < 0.040). The mean SAT score for group one 

was 782.5000 with a mean SAT score of their matched pairs of 

778.5714 as identified in Table 2. 

Group two, Beta Theta Pi, had 5 pledges to be compared 

on academic performance. The grade point average of the 

five pledges was 2.3767 and the grade point average of their 

matched pairs was 2.5433. This gave a T score of 0.29 with 

8 degrees of freedom. This was not significant at the .05 

level, for a score of 2.306 or larger was necessary 

(p 0.776). The mean SAT score for the fraternity members of 

group two was 930.0000 and the mean SAT score for the non-

pledges was 920.0000, as indicated in Table 3. 
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TABLE 2.—Alpha Chi Omega and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 1.00 

EQ 21.00 
Alpha Chi Omega and Matched Pairs (p < 0.040) 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

14 

14 

782.5000 

778.5714 

134.461 

138.167 

35.936 

36.927 
0.08 26 0.940 

SGPA 
Group 1 

Group 2 

14 

14 

2.4823 

1.9524 

0.657 

0.642 

0.176 

0.172 
2.16 26 0.040 

TABLE 3.—Beta Theta Pi and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 2.00 

EQ 22.00 
Beta Theta Pi and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

5 

5 

930.0000 

920.0000 

129.035 

91.378 

57.706 

40.866 
0.14 8 0.891 

SGPA 
Group 1 

Group 2 

5 

5 

2.3767 

2.5433 

0.685 

1.067 

0.306 

0.477 
-0.29 8 0.776 

Group three, Delta Delta Delta, had 16 pledges for 

comparison of their academic performance. The grade point 

average of the pledges was 2.6356. The grade point average 

of the matched pairs was 2.1539 for a T value of 1.92 with 

30 degrees of freedom. This was not significant at the .05 
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level, for a score of 2.042 or greater was necessary 

(p 0.065). The mean SAT score for group three was 845.6250 

and the mean SAT score of their matched pairs was 845.0000, 

as indicated in Table 4. 

TABLE 4.—Delta Delta Delta and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 3.00 

EQ 23.00 
Delta Delta Delta arid Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

16 

16 

845.6250 

845.0000 

111.473 

97.912 

27.868 

24.478 
0.02 30 0.987 

SGPA 
Group 1 

Group 2 

16 

16 

2.6356 

2.1539 

0.571 

0.827 

0.143 

0.207 
1.92 30 0.065 

Group four, Delta Tau Delta, had 7 pledges to be 

matched on academic performance. The mean grade point 

average for the pledge group was 2.3064 compared to the 

matched students1 mean grade point average of 2.0422. This 

produced a T value of 0.72 with 12 degrees of freedom which 

was not significant at the .05 level, for a score of 2.179 

or greater was necessary (p 0.487). The mean SAT score for 

the fraternity pledges was 820.0000. The mean SAT score for 

the matched pairs was 827.1429 as identified in Table 5. 



TABLE 5.—Delta Tau Delta and Matched Pairs 

54 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 4.00 

EQ 24.00 
Delta Tau Delta and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

7 

7 

820.0000 

827,1429 

125.698 

122.843 

47.609 

46.430 
-0.11 12 0.916 

SGPA 
Group 1 

Group 2 

7 

7 

2.3064 

2.0422 

0.643 

0.733 

0.243 

0.277 
0.72 12 0.487 

Group five, Delta Upsilon, had 8 pledges to be compared 

for academic performance. The mean grade point average of 

the pledge group was 1.7584. The mean grade point average 

for the matched pairs was 2.3815. This indicated a T score 

of 1.55 with 14 degrees of freedom. This was not signifi-

cant at the .05 level, which would require a score of 2.145 

or greater (p 0.143) The mean SAT score for group five 

pledges was 987.5000. The mean SAT score for the matched 

pairs was 986.2500 as indicated in Table 6. 

Group six, Delta Zeta, had 18 pledges to be compared 

for academic performance. The mean grade point average for 

the 18 pledges was 1.8951. The mean grade point average for 

the matched pairs was 2.7509. This produced a T score of 

3.30 with 34 degrees of freedom. This was significant at 

the .05 level, where a score of 2.042 or greater was re-

quired (p < 0.002). The mean SAT score for the pledges of 
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group six was 870.5556. The mean SAT score for the matched 

pairs was 873.3333 as indicated in Table 7. 

TABLE 6.—Delta Upsilon and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 5.00 

EQ 25.00 
Delta Upsilon and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

8 

8 

987.5000 

986.2500 

57.756 

59.746 

20.420 

21.124 
0.04 14 0,967 

SGPA 
Group 1 

Group 2 

8 

8 

1.7584 

2.3815 

0.692 

0.902 

0.245 

0.319 
-1.55 14 0.143 

TABLE 7.—Delta Zeta and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 6.00 

EQ 26.00 
Delta Zeta and Matched Pairs (p < 0.002) 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Taii 
Prob. 

TESTOT 
Group 1 

Group 2 

18 

18 

870.5556 

873.3333 

134.710 

136.597 

31.751 

32.196 
-0.06 34 0.951 

SGPA 
Group 1 

Group 2 

18 

18 

1.8951 

2.7509 

0.841 

0.710 

0.198 

0.167 
-3.30 34 0.002 

Group seven, Kappa Alpha, had 7 pledges whose scores 

were used for comparison of academic performance. The mean 

grade point average of the seven pledges was 2.3922. The 

mean grade point average for the matched pairs was 1.7958. 
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This produced a T score of 2.14 with 12 degrees of freedom 

which was not significant at the .05 level, where a T score 

of 2.179 or greater was required (p 0.053). The pledges of 

group seven had a mean SAT score of 948.5714 as compared to 

a mean SAT score of their matched pairs of 942.8571 as 

indicated in Table 8. 

TABLE 8.—Kappa Alpha and Matched Pairs 

Group 1 - FRATERN EQ 7.00 

Group 2 - FRATERN EQ 27.00 
Kappa Alpha arid Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 7 948.5714 113.347 42.841 

Group 2 7 942.8571 111.910 42.298 
0.09 12 0.926 

SGPA 
Group 1 7 2.3922 0.517 0.195 

Group 2 7 1.7958 0.524 0.198 
2.14 12 0.053 

Group eight, Kappa Sigma, had 12 pledges whose scores 

were compared for academic performance. The mean grade 

point average for the 12 pledges was 2.5533. The mean grade 

point average for the matched pairs was 2.2394. This pro-

duced a T score of 1.23 with 22 degrees of freedom which was 

not significant at the .05 level, where a score of 2.074 or 

greater was required (p 0.232). The mean SAT score for 

group eight's pledges was 918.3333. The mean SAT score for 

the matched pairs was 911.6667 as indicated in Table 9. 
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Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 8.00 

EQ 28.00 
Kappa Sigma and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

12 

12 

918.3333 

911.6667 

154.792 

153.850 

44.685 

44.413 
0.11 22 0.917 

SGPA 
Group 1 

Group 2 

12 

12 

2.6533 

2.2394 

0.547 

0.696 

0.158 

0.201 
1.23 22 0.232 

Group nine, Phi Delta Theta, had 12 pledges whose 

scores were compared for academic performance. The mean 

grade point average for the 12 pledges was 2.4188 compared 

to the mean grade point average of the matched pairs of 

2.1262 for a T value of 0.76 with 22 degrees of freedom. 

This was not significant at the .05 level, which required a 

score of 2.074 or greater (p 0457). The mean SAT score for 

group nine's pledges was 868.3333. The mean SAT score for 

the matched pair group was 867.5000 as indicated in Table 

10. 

Group 10, Phi Gamma Delta, had 5 pledges whose scores 

were used to compare academic performance. The mean grade 

point average of this group of pledges was 3.2071 compared 

to a mean grade point average of their matched pairs of 

1.8568. This produced a T score of 3.37 with 8 degrees of 

freedom which was significant at the .05 level, where a 
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score of 2.306 or larger was required (p < 0.010). The mean 

SAT score for group ten's pledges was 1090.0000. The mean 

SAT score of their matched pairs was 1082.0000 as indicated 

in Table 11. 

TABLE 10.—Phi Delta Theta and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 9.00 

EQ 29.00 
Phi Delta Theta and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

12 

12 

868.3333 

867.5000 

117.073 

111.854 

33.796 

32.290 
0.02 22 0.986 

SGPA 
Group 1 

Group 2 

12 

12 

2.4188 

2.1262 

0.932 

0.962 

0.269 

0.278 
0.76 22 0.457 

TABLE 11.— Phi Gamma Delta and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 10.00 

EQ 30.00 
Phi Gamma Delta and Matched Pairs (p < 0.010) 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Taii 
Prob. 

TESTOT 
Group 1 

Group 2 

5 

5 

1090.0000 

1082.0000 

159.374 

153.199 

71.274 

68.513 
0.08 8 0.937 

SGPA 
Group 1 

Group 2 

5 

5 

3.2071 

1.8568 

0.217 

0.868 

0.097 

0.388 
3.37 8 0.010 
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Group 11, Phi Mu, had 13 pledges whose scores were used 

for academic comparison. The mean grade point average of 

these pledges was 1.8711 as compared to their matched pairs' 

mean grade point average of 2.2381. This created a T score 

of 1.09 with 24 degrees of freedom. This was not signifi-

cant at the .05 level, where a score of 2.064 or greater was 

required (p 0.286). The mean SAT score for group eleven's 

pledges was 842.3077. The mean SAT score for the matched 

pairs was 831.5385 as indicated in Table 12. 

TABLE 12.—Phi Mu and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 11.00 

EQ 31.00 
Phi Mu and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

13 

13 

842.3077 

831.6385 

141.371 

135.453 

39.209 

37.568 
0.20 24 0.844 

SGFA 
Group 1 

Group 2 

13 

13 

1.8711 

2.2381 

0.939 

0.767 

0.260 

0.213 
-1.09 24 0.286 

Group twelve, Pi Kappa Alpha, had 6 pledges whose 

scores were compared on academic performance. The mean 

grade point average of the pledges of group twelve was 

2.5070. The mean grade point average for their matched 

pairs was 1.8723 for a T score of 1.39 with 10 degrees of 

freedom. This was not significant at the .05 level, for a 
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score of 2.228 or greater was required (p 0.194). The mean 

SAT score of group twelve was 915.0000. The mean SAT score 

of the matched pairs was 916.6667 as indicated in Table 13. 

TABLE 13.—Pi Kappa Alpha and Matched Pairs 

Group 1 - FRATERN EQ 12.00 

Group 2 - FRATERN EQ 32.00 
Pi Kappa Alpha and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 6 915.0000 104.067 42.485 

-0.03 10 0.978 
Group 2 6 916.6667 99.130 40.469 

SGPA 
Group 1 6 2.5070 0.857 0.350 

1.39 10 0.194 
Group 2 6 1.8723 0.718 0,293 

Group thirteen, Sigma Chi, had 9 pledges to be compared 

for academic performance. The mean grade point average of 

these 9 pledges was 2.5400. The mean grade point average of 

their matched pairs was 2.4160 for a T value of 0.40 with 16 

degrees of freedom which was not significant at the .05 

level, where a score of 2.120 or greater was required 

(p 0.698). The mean SAT score for the pledges of group 

thirteen was 924.4444. The mean SAT score of the matched 

pairs was 920.0000 as indicated in Table 14. 

Group fourteen, Sigma Nu, had 10 pledges for comparison 

of academic performance. The mean grade point average of 

the 10 pledges was 3.0698. The mean grade point average of 

the matched pairs was 2.7158 for a T value of 1.05 with 18 
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degrees of freedom which was not significant at the .05 

level, where a T score of 2.101 or greater was required (p 

0.308). The mean SAT score for the pledges of group four-

teen was 934.5000. The mean SAT score of the matched pairs 

was 931.0000 as indicated in Table 15. 

TABLE 14.—Sigma Chi and Matched Pairs 

Group 1 - FRATERN EQ 13.00 

Group 2 - FRATERN EQ 33.00 
Sigma Chi and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 9 924.4444 76.667 25.556 

Group 2 9 920.0000 70.356 23.452 
0.13 16 0.900 

SGPA 
Group 1 9 2.5400 0.566 0.189 

Group 2 9 2.4160 0.752 0.251 
0.40 16 0.698 

TABLE 15.—Sigma Nu and Matched Pairs 

Group 1 - FRATERN EQ 14.00 

Group 2 - FRATERN EQ 34.00 
Sigma Nu and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 

Group 2 

10 

10 

934.5000 

931.0000 

182.672 

182.175 

57.766 

57.609 
0.04 18 0.966 

SGPA 
Group 1 

Group 2 

10 

10 

3.0698 

2.7158 

0.781 

0.726 

0.247 

0.230 
1.05 18 0.308 
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Group fifteen, Sigma Phi Epsilon, had 4 pledges for 

comparison of academic performance. The mean grade point 

average of the 4 pledges was 2.2484 as compared to the mean 

grade point average of their matched pairs of 1.5369. This 

created a T value of 0.85 with 6 degrees of freedom which 

was not significant at the .05 level, where a score of 2.447 

or greater was required (p 0.430). The mean SAT score for 

group fifteen was 887.5000 as compared to the match pairs* 

mean SAT score of 877.5000 as indicated in Table 16. 

TABLE 16.—Sigma Phi Epsilon and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 15.00 

EQ 35.00 
Sigma Phi Epsilon and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Taii 
Prob. 

TESTOT 
Group 1 

Group 2 

4 

4 

887.5000 

877.5000 

95.350 

101.448 

47.675 

50.724 
0,14 6 0.890 

SGPA 
Group 1 

Group 2 

4 

4 

2.2484 

1.5369 

0.744 

1.508 

0.372 

0.754 
0.85 6 0.430 

Group sixteen, Triangle, had 6 pledges who were com-

pared for academic performance. The mean grade point 

average of the pledges was 1.9925 as compared to the mean 

grade point average of the matched pairs of 2.4456. This 

produced a T score of 0.84 with 10 degrees of freedom which 

was not significant at the .05 level, where a score of 2.228 
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or greater was required (p 0.419). The mean SAT score for 

the pledges of group sixteen was 993.3333 as compared to the 

mean SAT score of the matched pairs of 990.0000 as indicated 

in Table 17. 

TABLE 17.—Triangle and Matched Pairs 

Group 1 -

Group 2 -

FRATERN 

FRATERN 

EQ 16.00 

EQ 36.00 
Triangle and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

I 
Value 

Degrees of 
Freedom 

2-Tall 
Prob. 

TESTOT 
Group 1 

Group 2 

6 

6 

993.3333 

990.0000 

124.365 

128.374 

50.772 

52.409 
0.05 10 0.964 

SGPA 
Group 1 

Group 2 

6 

6 

1.9925 

2.4456 

0.705 

1.113 

0.288 

0.454 
-0.84 10 0.419 

Group seventeen, Zeta Tau Alpha, had 12 pledges for 

comparison of academic performance. The pledges of group 

seventeen had a mean grade point average of 2.5851 compared 

to a mean grade point average of their matched pairs of 

2.2238,which created a T value of 1.07 with 22 degrees of 

freedom. This was not significant at the .05 level, where a 

score of 2.074 or greater was required (p 0.294). The mean 

SAT score for group seventeen was 865.8333 compared to a 

mean SAT score of their matched pairs of 860.8333 as indi-

cated in Table 18. 
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The analysis of the data of all the 164 matched pairs 

showed no significant difference in the scholastic achieve-

ment during the 1989 fall semester; therefore, the null 

hypothesis will be accepted. 

TABLE 18.—Zeta Tau Alpha and Matched Pairs 

Group 1 - FRATERN EQ 17.00 

Group 2 - FRATERN EQ 37.00 
Zeta Tau Alpha and Matched Pairs 

Variable Number 
of Cases Mean 

Standard 
Deviation 

Standard 
Error 

T 
Value 

Degrees of 
Freedom 

2-Tail 
Prob. 

TESTOT 
Group 1 12 865.8333 89.184 25.745 

Group 2 12 860.8333 92.290 26.642 
0.13 22 0.894 

SGPA 
Group 1 12 2.5851 0.774 0.224 

Group 2 12 2.2238 0.870 0.251 
1.07 22 0.294 

The second hypothesis—that some groups would show a 

statistically significant difference in grade point achieve-

ment from their matched pairs—was also accepted based on 

the fact that three groups did have significant differences 

between their grade point averages and their matched pairs' 

grade point averages. Two of the fraternities did sig-

nificantly better than their matched pairs and one group of 

matched pairs did significantly better than the fraternity. 

Group one, Alpha Chi Omega, had a significantly higher grade 

point average, as did group ten, Phi Gamma Delta, while with 
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group six, Delta Zeta, the matched pairs had a significantly 

higher grade point average than did the fraternity. 

While not statistically significant, it is important to 

note that of the 17 organizations studied, 12 fraternities 

had higher grade point averages than their matched pairs, 

while 5 of the matched pairs had higher grade point averages 

than the fraternities, as indicated in Table 19. 

TABLE 19.—Fraternity and Matched Pairs' Grade Point 
Averages 

Fraternity Grade Point 
Averages 

Matched Pairs Grade Point 
Averages 

1. 2.4823 1.9524 

2. 2.3767 2.5433 

3. 2.6356 2.1539 

4. 2.3064 2.0422 

5. 1.7584 2.3815 

6. 1.8951 2.7509 

7. 2.3922 1.7958 

8. 2.5533 2.2394 

9. 2.4188 2.1262 

10. 3.2071 1.8568 

11. 1.8711 2.2381 

12. 2.5070 1.8723 

13. 2.5400 2.4160 

14. 3.0698 2.7158 

•
 

in 
H
 2.2484 1.5369 

16. 1.9925 2.4456 

17. 2.5851 2.2238 



CHAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This chapter presents a summary, conclusions of the 

study and recommendations for further use of this study or 

additional research. 

Summary 

In summarizing the impact of the data collection in 

this survey, the survey did show that for the University of 

Texas at Arlington fraternity pledges, when compared with 

non-fraternity students, no significant difference did exist 

between the grade point averages of these two groups. It 

was also shown that when the total pledge population was 

examined by organization, some of the groups did exhibit a 

significantly higher grade point average than their matched 

pairs and some groups did show that the matched pair grade 

point average was higher than the fraternity grade point 

average. This study did provide a research design that can 

be used by other colleges and universities to collect speci-

fic data concerning academic performance of their fraternity 

pledges in addition to a listing of grade point averages. 

A key factor in the approach used in this study was the 

use of matched pairs for measuring academic performance. 

The actual data collected compared more closely than the 

original outside limits of the variables. An example of 

66 
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this closeness of match was illustrated by the mean SAT 

score of all the fraternity pledges being 890.1220 and the 

mean SAT score of all the matched pairs being 886.9512. 

Although there were only three fraternities and their 

matched pairs that had statistically significant differences 

in grade point averages, it was interesting to note that of 

the 17 individual organizations studied, 12 of the frater-

nities had higher grade point averages than their matches 

and five of the matches had higher grade point averages than 

the fraternities. 

This data would support the claim by most fraternities 

that their grades are better than non-Greek students' 

grades. 

Conclusions 

One of the primary conclusions from this study is that 

fraternity pledging at the University of Texas at Arlington, 

according to the data collected, does not adversely affect 

grade point average. This conclusion is based only on the 

narrow focus of the 1989 fall semester, but it is the only 

data so far in existence to use in answering the question of 

academic accountability. An additional conclusion is that 

the use of objective data in comparing academic performance 

between fraternity and non-fraternity students is advan-

tageous to institutions of higher learning. This is not to 

infer that the Greek-letter organizations do not need to 

continue working on academic excellence or to increase the 
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academic programs they support with their organizations. 

What this study does say is that for the most part these 

organizations are no better or no worse than the general 

population when it comes to academic achievement. 

Recommendations 

It is recommended that the findings of this study be 

used by the Greek advisor at the University of Texas at 

Arlington to further study the specific scholarship programs 

of the 17 national fraternities on the campus. There should 

be special follow-up specifically with three of the 

organizations, groups 1, 10 and 6. Groups 1 and 10 had 

significantly higher grade point averages than their matched 

pairs; therefore, review should be done of what special 

procedures were in place by these groups that led to the 

significantly higher scholastic achievement. The same 

review would be in place for group 6 in order to determine 

the procedures group 6 followed or did not follow that 

caused the group to have lower grade point averages than 

their matched pairs. Group 1 would be especially important, 

since that group had a lower-than-average SAT score of their 

pledges and yet achieved at a significantly higher level. 

The Greek advising staff would also be asked to look at the 

overall SAT scores of all the pledges from this study to see 

if the average SAT scores of all the pledges from semester 

to semester are comparable to the SAT scores of the general 

student population. 
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Another recommendation from this study would be that 

the study be replicated approximately every two years to 

obtain longitudinal data to give more support to its general 

conclusions. 

It is recommended that the data from this study be 

written in such a way as to fit the criteria for the Center 

for the Study of the College Fraternity and be submitted for 

publication from this center as one of their quarterly 

abstracts. 

One of the accomplishments of this study was to create 

a research design that could be used by other institutions 

to evaluate the academic performance of their national 

fraternity organizations. This being done, it is recom-

mended that the study be submitted as a program proposal for 

the Association of Fraternity Advisors/National Interfrater-

nity Conference at their National Convention in December of 

1991. 

The final recommendation will be that the author of 

this study be given an opportunity to be one of ten panel 

members of a satellite broadcast in September of 1990 to 

more than 200 college and university campuses. The purpose 

of this satellite conference is to discuss the positive 

aspects of Greek life in the university environment. The 

data collected from this study will be very important in 

that discussion. When the academic achievement of frater-

nity students is reviewed, these data will speak directly to 
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what can be done to answer this question and also to illus-

trate the research design which would, hopefully, encourage 

other administrators in this audience to attempt similar 

studies on their campuses which could then be compiled for 

more of a national database. 
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