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The purpose of this study was to investigate and report 

the similarities and differences in the administrative 

policies and procedures in graduate institutions accredited 

by the National Council for Teacher Education which offer 

doctoral degrees in vocational education. The investigation 

included similarities and differences in the areas of 

selection and admission, program planning, course require-

ments, preliminary examinations, dissertation requirements, 

and oral examinations. 

Data were collected through a questionnaire sent to the 

graduate officials at the selected 106 institutions. Usable 

data involved only thirty-four institutions which actually 

had a vocational doctoral program while seventy-nine insti-

tutions returned the questionnaire. 

The data from the thirty-four institutions were can-

pared on both numbers and percentages. The similarities and 

differences were reported and shown in the text of the report 



and in percentage charts and tables. This involved descrip-

tive comparisons. 

Data presented in this study revealed the following 

concerning administrative practices and procedures: 

1. The major areas where significant similarities 

were found were in the use of the evaluative instruments, 

the cutting scores, the grade point averages, the selection 

processes of faculty chairpersons and his/her responsibil-

ities, remedial requirements, type of examinations and the 

evaluation of examinations, policy statements, the disserta-

tion requirements, oral examination participation, repeating 

oral and specific program time limits. 

2. The major areas where significant differences were 

found were in the use of committee members, the number of 

committee members, the time line for program planning, 

transfer credits, hours required in specific areas, failures 

and repeating on the preliminary examinations, credits for 

dissertation, and oral examination time lines. 

An overall outline model using the most used responses 

was developed, and a number of areas which still need further 

study or research were listed with recommendations. 
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CHAPTER I 

INTRODUCTION 

Vocational education in some form dates back to the 

beginning of civilized societies. In America, it dates from 

the Colonial period to the present with approximately sixty-

five years of federal funding. Currently, there are organi-

zations, individuals, and groups who unofficially attempt to 

regulate or coordinate the organization and administration of 

doctoral programs in vocational education in various colleges 

and universities in the United States. Many professional 

schools and organizations have formed evaluation councils 

and programs of accreditation to voluntarily try to estab-

lish some comparative standards for vocational education 

programs. Unfortunately, each of these groups has stated 

consistently that the variations in needs from one group of 

people to another have prevented major coordination efforts 

and are still used only as suggested sources on a voluntary 

basis (14, p. 19). 

During the early 1900s, because of the differences in 

standards of graduate schools, many attempts were made toward 

developing organizations which could aid in establishing 

some standards for all graduate schools. Some of the organ-

izations which developed were The Association of American 
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Universities, The Association of Graduate Schools, The Coun-

cil of Graduate Schools in the united States, The Southern 

Association of Colleges and Schools, The Council for Post-

Secondary Education, and the National Council for Accredi-

tation of Teacher Education (13, p. 186). Those accredi-

tating groups have established some criteria for the quan-

titative and qualitative aspects of graduate programs but 

have not addressed the issues of specific coordination or 

comparisons in the areas of selection and admission, program 

planning, course requirements, preliminary examinations, 

dissertation requirements, and oral examinations in graduate 

schools for vocational education. These groups mainly con-

cern themselves with minimum standards considered acceptable 

by a large number of professional educators (14, p. 19). 

During the Seventy-First Annual Vocational Convention, 

the American Vocational Association Assembly of Delegates 

adopted a resolution stating: "The quality of vocational 

programs is directly related to the competencies of voca-

tional teachers, coordinators, administrators, supervisors 

and guidance personnel" (11, p. 19). However, to this date, 

no national study to determine the degree requirements for 

doctoral candidates in vocational education has been con-

ducted even though many of these sane doctoral graduates 

will have the responsibility of developing the competencies 

for vocational personnel. 
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In 1965, several priorities for vocational education 

were listed by the United States Office of Education. 

Included in that list of priorities was the problem of organ-

ization and administration in existing programs. That prior-

ity and the subsequent research relating to that area has 

only provided recommendations for improvements (24). 

A major issue in vocational education reported in 1975 

by Ellis stated that there is a need for some better form of 

planning for vocational education programs. This report 

explained the problems in overlapping and duplications as 

well as a basic question concerning the responsibility for 

post-secondary vocational education programs (17, pp. 95, 

97). 

Cordata (1, p. 23) stated that many believe that the 

Doctor of Philosophy (Ph.D.) represents "Piled higher and 

Deeper" in that it is usually a doubling of the master degree 

requirements. Henderson (3, p. 199) agreed that such require-

ments also result in candidates being research specialists 

rather than teaching specialists. In today's demanding world 

of educational critics, with the passing of competency testing 

and in-depth evaluation of all teacher education programs, it 

is essential that seme specific investigations be made into 

the above stated practices in vocational education doctoral 

programs. It was this matrix of serious evaluations and 

questions on which this study was based. 
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Statement of the Problem 

The problem investigated in this study was to compare 

and report the administrative policies and procedures in the 

organization of the doctoral programs for vocational edu-

cation in institutions accredited by the National Council 

for Accreditation of Teacher Education. 

Purpose of the Study 

The purpose of this study was to investigate and report 

the similarities and differences in administrative policies 

and procedures in graduate schools accredited by the National 

Council for Accreditation of Teacher Education which offer 

doctoral degrees in vocational education. This included 

investigating similarities and differences in the areas of 

selection and admissions, program planning, course require-

ments, preliminary examinations, dissertation requirements, 

and oral examinations in the 106 colleges and universities 

which offered a doctoral level degree. 

Research Questions 

The basic question to be answered by this investigation 

was the identification of the differences and similarities in 

administrative policies and procedures in graduate schools 

accredited by the National Council for Accreditation of 

Teacher Education which offer doctoral degrees in vocational 

education. Additional questions to be answered included: 
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1. Were there similarities or differences in the area 

of selection and admission procedures? 

2. Were there similarities or differences in the area 

of vocational program planning procedures? 

3. Were there similarities or differences in the area 

of vocational course requirement procedures? 

4. Were there similarities or differences in the area 

of vocational preliminary examination procedures? 

5. Were there similarities or differences in the area 

of vocational dissertation requirement procedures? 

6. Were there similarities or differences in the area 

of vocational oral examination procedures? 

Significance of the Study 

Doctoral Programs in the United States 

"The root of culture is vocation; the fruit of vocation 

is culture, alike in the institutions of society and the per-

sonal life" (5, p. 307). Graduate education during the early 

nineteenth century was found only in England and Germany. As 

the population of the United States grew and developed, so 

did its educational programs. No longer did Americans have 

to go abroad for a doctor of philosophy degree as did Edward 

Everett in 1812. American pride demanded American graduate 

programs. The advent of "honorary" degrees began at Bucknell 

University in 1852 and is still practiced to some extent 

today {12, p. 74). 
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However, the first earned doctor of philosophy (Ph.D.) 

degrees were awarded by Yale University in 1861 (4, p. 18) 

and requirements for those earned degrees were basically 

a bachelor's degree plus two years of additional study, a 

comprehensive examination, and origianl research disserta-

tion (13, p. 186). Between 1861 and 1876, Columbia, Princeton, 

Pennsylvania, Cornell, and Harvard Universities were offering 

a graduate program (4, p. 18). 

John Hopkins University was established in 1876, and 

the structure of graduate study became an organized graduate 

school as a part of the university administration. At that 

time only fifty-five doctoral degrees had been awarded in 

the United States. By the end of the century, enrollment in 

graduate education exceeded 3,600 with 239 Ph.D. degrees 

awarded in 1900 (13, p. 186). This growth continued and 

between 1930 and 1950, the number of enrollments in grad-

uate schools increased by 400 per cent (38). By the late 

1960s, over two hundred universities and colleges were 

offering some form of doctoral program. Also, more than 

eight hundred institutions offered graduate programs by 

1970, conferring more than 30,000 Ph.D. degrees (7, p. 55). 

Nature of Graduate Programs and Degrees 

In the United States, because as a democracy we aim for 
the full development of each individual—his competence 
for work and his ability to create a good life for him-
self—the intertwining of the cultural and vocational 
elements in the education of each individual is 
important (3, p. 22). 
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"The Twenty-Seventh Annual List 1980-81" of the National 

Council for Accreditation of Teacher Education contains the 

names of 538 colleges and universities with 106 of those 

offering some type of doctoral degree in education with no 

vocational breakdown (37). There are 250 universities which 

offer Ph.D. degrees in approximately 106 fields with an esti-

mated 700,000 students attending (1, p. ix). However, no 

analyses or comparisons have been conducted to determine how 

these programs compare in the areas of selection and admis-

sion, program planning, course requirements, preliminary 

examinations, dissertation requirements, and oral exami-

nations in doctoral vocational degree programs. 

Many critics of the doctoral programs believe that edu-

cators should be completing the requirements for the doctor 

of education (Ed.D. or D.Ed.) degree rather than a Ph.D. 

degree (3, p. 146). Other criticisms as to the purpose of 

graduate degrees involve the conferring of degrees in areas 

not considered worthy, that "professional proficiency" is 

promoted rather than "scholarship," and that there are some 

enforcements of "archaic degree requirements." There are 

also some questions concerning quality and value in reference 

to work and degrees (13, p. 186). 

Conditions Affecting Pursuit of Doctoral 
Degrees in Vocational Education 

With the enormous growth in education in the United 

States including the area of vocational education, the 
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National Council for the Accreditation of Teacher Education 

(NCATE) has become an important voluntary organization in 

surveying conditions affecting the pursuit of the doctoral 

degree in all areas of teacher education. This Council 

is recognized by the Council on Postsecondary Accredi-
tation as having authority to adopt standards and 
procedures for accreditation and to determine the 
accreditation status of institutional programs for 
preparing teachers and other professional school 
personnel. NCATE is also designated by the U.S. 
Commissioner of Education as the only nationally-
recognized accrediting agency in the field of education 
(37, p. 9). 

The American Association of College Teacher Education 

conducted a survey in 1960 which included information from 

doctoral students and institutions which offered such degrees. 

The students' information included reasons for selecting the 

Ph.D. degree or D.Ed. (Ed.D.) degree and the conditions which 

affected their program. The institutional data contained 

general educational information such as entrance requirements, 

curriculum requirements, and procedures (34, p. 1). Many 

similarities and differences were listed in the outcomes of 

that study and the results provided some comprehensive data 

on graduate education in the area of administrative pro-

cedures without evaluation of specific programs (39, 

pp. 138-143). 

Some of the important outcomes included were that more 

D.Ed, or Ed.D. degrees were awarded than Ph.D. degrees; that 

prior studies of most of those surveyed was in education, 
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social studies, and humanities; that choice of graduate school 

was mainly made on access and availability; that over half of 

those graduating had ten years of professional experience; 

that eighty-four different areas of concentration were found; 

and that it took a median of five years for degree completion 

(40, pp. 134-135). 

Other institutional outcomes included: in the United 

States, ninety-two institutions offered both Ph.D. and D.Ed, 

degrees including seventy-five D.Ed, programs and sixty-five 

Ph.D. programs; most graduate programs were controlled by a 

graduate school with only twenty-six being controlled by the 

college of education; most used for entrance requirements 

the Miller's Analogies Test, the Graduate Record Aptitude 

Test, and/or the Graduate Record Advanced Tests in Education; 

most used fixed requirements for course hours, residence 

hours, and completion time; all required a final oral exami-

nation and a specific grade point average; and almost all 

Ph.D. programs included a formal dissertation, while only 

some required this for a D.Ed, degree (39, pp. 138-143). 

In 1961, Pat N. McLeod did an extension of this survey 

but included a "norm" of specific conditions and procedures 

and a comparison of that "norm" with practices at North Texas 

State University. Some of the recommendations made following 

that study included that of additional studies on the stated 

possibilities to 
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1. Standardize the descriptive terminology used in 

graduate programs; 

2. Standardize "the readmission policies and pro-

cedures" ; 

3. Standardize "the amount of credit granted for the 

completion of dissertation"; 

4. Standardize "the practices and procedures for the 

continuation of the graduate program"; 

5. Standardize "the amount of transfer credits"; 

6. Standardize "preliminary" procedures; 

7. Standardize "the practices and procedures concerning 

approval, preparation, and publication of the dissertation"; 

8. Standardize "the practices and procedures concerning 

the oral examination" (42, pp. 105-106). 

While these two studies relate to this specific study, 

they are concerned with all aspects of educational doctoral 

degrees and not the specific area of vocational education. 

However, the specific area of vocational education research 

studies and a literature search recognized several closely 

related studies as well as specific area and state studies. 

Of these, none have answered the scope of questions in this 

study. 

Limitations of the Study 

This investigation was limited to the colleges and uni-

versities in the United States which have approved doctoral 
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programs in vocational education and are members of the 

National Council for Accreditation of Teacher Education. 

A further limitation was that the study was not evaluative 

but narrative and descriptive. NO attempt was made to 

evaluate the validity of the practices and procedures, but 

varied comparisons of them were made. The final limitation 

was that the data were limited to administrative require-

ments rather than the techniques and procedures of 

instruction. 

Delimitations of the Study 

This investigation utilizes only that data obtained from 

participating institutions who have doctoral level programs 

in vocational education and who hold membership in the 

National Council for Accreditation of Teacher Education. 

Definitions of Terms 

Certain terms are defined in order to clarify the con-

cepts represented by those terms as they are used in this 

study. They are as follows. 

AACTE refers to the American Association of College 

Teachers for Education. 

Administration is defined as those processes of con-

ducting, operating, and managing an organization so the 

purpose of the organization may be achieved. 
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Analysis is defined as an examination of anything to 

distinguish its component parts or elements separately or 

in their relation to the whole. 

Graduate Program is defined as programs of studies 

leading to degrees beyond the master's degree level. 

Implementation is defined as those procedures, practices, 

and aids which are essential to the organization and admin-

istration of a program in order for the stated purposes to 

be achieved. 

Institution is defined as an institution of higher 

learning of college or university status. 

NCATE refers to the National Council for the Accredi-

tation of Teacher Education. 

Organization is defined as the executive structure of 

the college and university which controls the policies and 

procedures of the graduate program. 

Teacher education is the program of activities developed 

by an institution with regard to the preparation and pro-

fessional growth of persons engaging in or planning to engage 

in the work of the education profession. 

Vocation is the type of work one does or occupation one 

pursues in earning a livelihood. 

Vocational Education is education designed to develop 

skills, abilities, understandings, attitudes, work habits, 

and appreciations needed by workers to make programs in 

employment on a useful, productive basis. 
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Ed.D. and D.Ed, refer to a doctorate in education. 

Graduate Committee refers to a guidance or advisory 

committee assigned or selected to assist tine graduate student 

with the program. 

Method of Procedure 

As background for this study, literature relating to 

programs in vocational education was reviewed and a signif-

icance for this study was determined and organized. This 

included several related studies. 

Participants were then selected from the current list 

of accreditated institutions by the National Council for the 

Accreditation of Teacher Education who offered any program 

of doctoral level. This list provided 106 names of selected 

institutions. 

In order to gather data to be used as a basis for the 

planned investigations, a questionnaire was sent to the 

graduate officials of the selected institutions. Included 

in the areas of graduate programs covered in the question-

naire were course requirements, selection and admissions, 

program planning, preliminary examinations, dissertation 

requirements, and oral examinations. 

Data from the completed questionnaires were computed 

and tabulated. This compilation was then used as criteria 

and similarities and differences were then studied. 
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No effort was made to evaluate the revealed practices 

and procedures in terms of adequacy. The purpose of this 

study was to investigate and report the similarities and 

differences in administrative policies and procedures in 

those accredited institutions which offered vocational level 

doctoral programs. 

A summary and conclusions were developed from the anal-

ysis of the data. The implications were discussed and 

recommendations based on the findings of the study were made. 

Sources of Data 

Data were collected from a questionnaire to include the 

following areas of the doctoral program: program planning, 

selection and admissions, course requirements, preliminary 

examinations, dissertation requirements, and oral exami-

nations. The questionnaire was mailed to the graduate 

officials of 106 institutions holding membership in the 

National Council for Accreditation of Teacher Education 

which offered a doctoral program. 

A total of seventy-nine, or 74.5 per cent, of the 

selected institutions returned the questionnaires. Thirty-

five of those responding institutions actually had vocational 

doctoral degree programs and thirty-four, or 97.2 per cent, 

of those completed questionnaires were considered usable 

for the study. 
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Assumptions of the Study 

This study was based on the assumptions that partic-

ipants responded honestly to the questionnaire and that those 

who responded were qualified to respond effectively. It was 

further assumed that the participants had pertinent data at 

their disposal to answer the questionnaire. 

Treatment of the Data 

Descriptive statistics were used to treat the data to 

determine the findings from which conclusions were drawn and 

recommendations made. The data were taken from thirty-four 

questionnaires and supplemental data forwarded by the 

institutions. 

Organization of the Study 

Chapter I contains an introduction to the study, the 

statement of the problem, the purpose of the study, research 

questions, the significance of the study, limitations and 

delimitations of the study, definitions of terms, methods 

of procedure, sources of data, assumptions of the study, 

treatment of the data, and organization of the study. 

Chapter II is concerned with a review of literature in 

the areas of doctoral programs in the United States, the 

nature of graduate programs and degrees, the organization 

of vocational doctoral programs, and conditions affecting 

the pursuit of doctoral degrees in vocational education. 
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Chapter III is concerned with the method of procedure 

in obtaining the data from the questionaires returned by 

thirty-four selected colleges and universities having doc-

toral level programs in vocational education holding member-

ship in the National Council for Accreditation of Teacher 

Education. These data relate to the administrative prac-

tices and procedures in those institutions. 

Chapter IV is concerned with a comparison of the admin-

istrative practices and procedures used in graduate schools 

of education in the thirty-four selected institutions having 

doctoral level degree programs in vocational education in the 

areas of selection and admissions, program planning, course 

requirements, preliminary examinations, dissertation require-

ments, and oral examinations. 

Chapter V is concerned with a summary of the findings, 

conclusions, and recommendations and suggestions for further 

study. 



CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 

Within the structure of colleges and universities in 

the United States, the graduate school is the administrative 

unit which directs programs leading to degrees beyond the 

bachelor's degree level. The purpose of this chapter is to 

review research relating to (1) other vocational and/or 

doctoral level studies, (2) doctoral programs, (3) the 

nature of the graduate programs, (4) organizational of voca-

tional doctoral programs, and (5) conditions affecting the 

pursuit of doctoral degrees in vocational education. 

Related Studies 

The Vocational Education Act of 1963, as amended in 

1976, (P.L. 94—482) was to be the subject of hearings and 

subsequent legislative activity by the Ninety-Seventh Con-

gress and the American Vocational Association prepared "A 

Framework for the Reauthorization of Vocational Education 

Act of 1963." Within this framework, the Association stressed 

that one of the most pressing needs in vocational education 

was to improve the quality of programs at all levels. 

Another need was federal funding for personnel development 

17 
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(36). With such major emphasis on these two needs, it is 

necessary to look at research and related research in these 

areas to consider that available data could be used for such 

a stand by the American Vocational Association. 

Data from this study could be used for recommendations 

in two specific areas mentioned by the Association study. 

However, a literature search of related studies shows clearly 

that many studies have been completed which could be used as 

a basis for the American Vocational Association's position. 

These studies include data for placing priorities on 

the following roles: responsibilities and competencies for 

preparing a competency-based graduate level program for pre-

paring vocational education curriculists (9; 15? 23); grad-

uate course-work combined with field experiences (13); 

internships (21; 22; 25); employer input (41); models for 

doctoral programs in education planning (18;28); a specific 

entrance examination for vocational education graduate 

applicants (19); and evaluation models (20). 

Also, W. George Patten did a study in which the results 

indicated some major administrative concerns. Those concerns 

included a concern for more skill training in the areas of 

budget and fiscal management as well as the endorsement of 

a graduate program for training administrators of vocational 

education which would indirectly affect all areas of voca-

tional education programs (26). 
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Doctoral Programs in the United States 

The relationship of general education and the college 

curriculum can be found in the earliest education sources. 

Graduate education in America was influenced by increasing 

industrialization The Morrill Act, and other ideas brought 

to America by the nine thousand Americans who studied abroad 

in the nineteenth century (27). The advent of the "honorary" 

degree began at Bucknell University in 1852 and is still 

practiced to some extent today (12, p. 74). 

However, since the first earned doctor of philosophy 

(Ph.D.) was awarded by Yale University in 1861 (4, p. 18), 

the enrollments in doctoral degrees have continued to grow. 

More than eight hundred institutions offered sane form of 

doctoral program in 1970 and conferred more than 30,000 

Ph.D. degrees (7, p. 55). During the period of July 1, 1979, 

and June 30, 1981, data showed that 30,982 doctorate degrees 

were earned from the institutions in the United States. 

From this total, 7,576 of the doctorate degrees were in the 

field of education. Within this list, 229 had the subfield 

vocational, 39 in agriculture, 27 in industrial arts, and 

440 were listed as in education "general" with 195 being in 

education "other" (30). 

Nature of Graduate Programs and Degrees 

In a recent study, "Survey of Graduate Schools" by 

John D. Skirikle (29, pp. 3-10), it was determined that of 
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the students and programs surveyed during the 1975-76 school 

year, 635 earned a specialist or doctoral degree with 468 of 

these being the doctor of education (Ed.D.) or doctor of 

philosophy (Ph.D.) degree. Of those 468 degrees conferred, 

211 were in the broader areas of "General Vocational Edu-

cation" and "Occupational Education." 

The vocational doctoral degree is only one area of study 

which is a part of graduate education and graduate schools in 

the United States. Therefore, it is essential to consider 

the scope of graduate education and its structure (35, 

p. 526). The major purpose of graduate education is to "pro-

vide advanced training, prepare teachers, and foster research 

in the basic arts and sciences" (13, p. 185). "Graduate 

education" generally refers to all post-baccalaureate edu-

cation in the arts and sciences with "graduate professional 

education" referring to degrees in the professions such as 

law, medicine, divinity, and architecture (13, p. 185). 

The major emphasis for doctoral education programs is 

in the training of professors and scholars (34, p. 1). Gen-

erally, Ph.D. graduates go on to positions involving teaching 

and research in a university or college,- some take positions 

in research or administration in government, in industry, or 

in foundations and research institutes (31, p. 13). 

According to Cordata, the doctor of philosophy (Ph.D.) 

degree is basically a research degree and the highest ranked 
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of earned academic degrees. While there are definite differ-

ences in the requirements in various disciplines, the 

essential program includes a specific time of course taking, 

a language requirement, an oral examination, a written 

examination, and a dissertation (1, p. 23). 

Considering the prestige and distinction given to the 

Ph.D. degree, it is necessary to state that in order to meet 

changing needs, other doctoral degrees are being conferred. 

The doctor of education (D.Ed, or Ed.D.) is basically dif-

ferent in the area of language requirement, and other degrees 

are usually distinguished by the nature of the research 

requirements. Some of these include: the doctorate of 

business administration (D.B.A.), the doctorate of engineering 

(D.Eng.), and the doctorate of arts (D.A.) recommended for 

college teachers (8). in many of these situations, it would 

be inappropriate to classify the doctorate as a research 

degree. Many critics of the doctoral programs believe that 

educators should be completing the requirements for the Ed.D. 

degree rather than the Ph.D. degree (3, p. 146). Other 

criticisms as to the purpose of graduate degrees involves 

the conferring of degrees in areas not considered worthy, 

that "professional proficiency" is promoted rather than 

"scholarship," and that there are sane enforcements of 

"archaic degree requirements." There are also some questions 

concerning quality and value in reference to work and degrees 

(13, p. 186). 
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Organization of Vocational Doctoral Programs 

With the passing of the Vocational Education Amendments 

of 1968 (P.L. 90-576) and the Education Amendments of 1976 

(P.L. 94-480), the pressing need for professional vocational 

personnel has been the primary consideration for graduate 

schools in the united States. This need arose with the 

increase in enrollment in the field of vocational education 

as well as the diversity of the clients served (11, p. 18). 

The Education Professions Development Act (P.L. 09-750) 

of 1965 was planned to enlarge and expand vocational education 

degrees as well as make a marked difference in the graduate 

schools' commitment to the improvement of vocational edu-

cation. Also, sub—parts 552 and 553 of this Act provide 

funds for advanced graduate education leadership training. 

However, at this time the relevant ability for graduate pro-

grams in vocational education has not been evaluated in 

definite terms (29, p. 9). 

In the study of vocational education programs, Skirikle 

(29, p. 9) found unanswered questions concerning graduate 

vocational degrees and programs which included: identifi-

cation of the role of the department and its staff and 

identification of specifics which would further the quality 

of graduate training. These questions relate directly to 

the basic structure of universities and colleges in which 

graduate schools are established. While there are no 
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specific regulations, there are some common aspects found in 

each of the institutions which have graduate schools. Most 

institutions are organized by a board of regents and are 

presided over by a president employed specifically for that 

purpose. This executive administers policies with approval 

of the board. However, it is usually educators or faculty 

employed by the institutions who have most of the control 

over academic programs, teaching methods, and research. 

The final influences and, too often, the most substantial are 

the funding agencies (32, p. 593). 

From this upper administrative organization, the col-

leges and universities are then further divided into areas 

of responsibility by departments or schools and divisions. 

The common characteristics of a graduate school or depart-

ment usually include: (1) a teaching faculty; (2) a dean 

who provides leadership and serves as a liaison to the upper 

administration; and (3) a group of professional staff members 

referred to as a graduate council or committee. Through 

this council or committee, policy decisions are made including 

admissions requirements, degree requirements, as well as 

scholarships and fellowship regulations (32, p. 593). 

Organizational patterns for institution-based voca-

tional teacher education have been shows as divided into four 

groups: 

1. "Integrated Organizational Structure" 

This includes vocational areas as a part of the 
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educational administrative unit or college of education with 

a chairman. 

2. "Confederated Organization Structure" 

This has vocational areas integrated on an indepen-

dent basis with a 11 campus-wide" administrator. 

3. "independent Organizational Structure" 

This has each area operating separately either as 

"limited offerings" or as "multiple offerings." 

4. "Diffused Organization Structure" 

This has vocational areas within the general edu-

cation with no formal structure for vocational education 

(2, p. 107). 

The basic structuring pattern for most universities and 

graduate schools has received a great deal of criticism not 

only in relation to policy, but also in the structure of 

authority and decision making. Such criticisms include: 

1. The strong need for monies from outside interest 

groups can cause a conflict of interest in decision making 

policies; 

2. The "pyramid" authority structure often takes months 

to make decisions and the results are not always in the best 

interest of quality education; 

3. The agency and committee authority too often results 

in decisions being made by people who are too far removed from 

education for the decisions to be effective or efficient 

(3, p. 201). 
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4. The emphasis on research in doctoral degree require-

ments for professional teachers stems from archaic methods 

which do not make better educators. This research should be 

done by specialized research groups thus allowing inquiring 

teachers to be updating themselves on new subject information 

and student understanding (6, p. xii). 

Since it has been stated that the major portion of grad-

uate students at the doctoral level is preparing to "teach 

teachers and to teach teachers of teachers," it is necessary 

for the institutions involved to look at the problems being 

noted in their own organizational procedures. Sane such 

problems are included in the following statements from Rupert 

N. Evans: 

1. Many institutions offer instruction in only one 
specialty within vocational-technical education. 

2. Teacher education requirements for initial certi-
fication or for upgrading are widely different in 
form and in philosophy from one vocational field 
to another. 

3. There are very few programs available for pre-
paring or upgrading administrators who have 
responsibility for the whole of vocational 
education. 

4. Career ladders within vocational education are 
unrelated to the teacher education programs 
which do exist. 

5. There is no substantial literature for teacher 
education for vocational education as a whole 
(2, p. 2). 

Conditions Affecting the Pursuit of Doctoral 
Degrees in Vocational Education 

in a report published by the National Research Council 

(30), data obtained showed that 39.2 per cent of the doctoral 
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candidates utilized financial support available from the 

universities, while 21.9 per cent provided their own source 

of financial support. This report gives evidence to the 

problems of having to earn one's livelihood while attaining 

a graduate level degree at the same time. 

A study by the American Association of College Teacher 

Education and a study by Pat N. McLeod have been referred to 

earlier and also reported some important findings in this 

area. However, while these two studies relate to the present 

study, they were concerned with all aspects of educational 

doctoral degrees and not the specific area of vocational 

education doctoral degrees. 



CHAPTER III 

METHODOLOGY 

Introduction 

This investigation was to compare and report the admin-

istrative policies and procedures in the organization of 

doctoral programs for vocational education in selected 

institutions accredited by the National Council for Accredi-

tation of Teacher Education. The data were obtained through 

use of a questionnaire. 

Chapter III details the methodology of the study. This 

chapter is organized in the following manner: (1) the method 

of selecting the population, (2) a discussion of the popu-

lation used in the investigation, (3) the treatment of the 

data, and (4) a summary of the chapter. 

Population Selection 

The National Council for Accreditation of Teacher Edu-

cation (NCATE) is recognized by the Council on Post-secondary 

Accreditation and is the only "nationally-recognized 

accrediting agency" recognized by the United States Com-

missioner of Education (37). As such, the National Council 

for Accreditation of Teacher Education was the source used 

to select those institutions to participate in this study. 

27 
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Only those institutions listed by NCATE as having an 

accredited doctoral level program were considered. This 

included 106 institutions in the United States (Appendix C). 

Population 

Letters and appropriate questionnaires were mailed to 

the graduate officials of 106 colleges and universities in 

the United States listed by the National Council for Accredi-

tation of Teacher Education as having a doctoral level 

program. For elimination purposes, the letter (Appendix A) 

and first section of the questionnaire (Appendix B) requested 

that only those institutions with a doctoral level program 

in vocational education should further complete the investi-

gation. 

There were seventy-nine institutions (Appendix C), or 

approximately 74.5 per cent, who returned the questionnaire. 

Thirty-five of the returned seventy-nine actually had voca-

tional doctoral level programs. However, one questionnaire 

was returned too late to be included in the comparisons. 

Therefore, only thirty-four returned questionnaires had 

usable data (Appendix C). These thirty-four institutions 

were located throughout the united States and indicated some 

type of doctoral level vocational program was offered with 

many offering both the doctor of philosophy and the doctor 

of education degrees. However, some also indicated offering 

a doctoral program in specific vocational areas. 
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Treatment of the Data 

Descriptive statistics or basic comparisons were used 

in the investigation as data from each of the thirty-four 

usable questionnaires were treated. The comparisons were made 

as to which institutions actually included each area in their 

practices and procedures in the administration of their doc-

toral programs in vocational education. Those comparisons 

were made in the specific areas of the questionnaires and 

included: selection and admission, program planning, course 

requirements, preliminary examinations, dissertation require-

ments, and oral examinations. 

Summary 

This investigation has, as suggested in Chapter II, 

attempted to show comparative data from thirty-four institu-

tions having doctoral programs in vocational education. This 

data included six major areas of administrative policies and 

procedures in vocational doctoral programs. 

From data gathered through the use of a questionnaire 

sent to the graduate officials of the participating institu-

tions, it was possible to show specific comparisons in the 

administrative practices and procedures in those participating 

institutions. The data were also shown in tables relating to 

specific parts of the questionnaire. 



CHAPTER IV 

COMPARISON OF ADMINISTRATIVE PROCEDURES IN THE 

VOCATIONAL DOCTORAL PROGRAMS OF THIRTY-FOUR 

SELECTED COLLEGES AND INSTITUTIONS 

Introduction 

This chapter is concerned with the administrative 

practices and procedures governing the doctoral programs in 

thirty-four selected colleges and universities having doc-

toral programs in vocational education in the United states 

which are members of the National Council for Accreditation 

of Teacher Education and which returned usable questionnaires, 

This study includes a review of the methods and procedures 

used in selection and admissions of students, program 

planning, course requirements, preliminary examinations, 

dissertation requirements, and oral examinations. 

Data were gathered through the use of a questionnaire 

sent to officials of the graduate school of 106 institutions 

having doctoral programs. A total of seventy-nine institu-

tions returned questionnaires. Thirty-four, or 97.1 per 

cent, of those having vocational doctoral programs returned 

usable data, it must be stated that one of the seventy—nine 

participants who re-turned the survey was not included in the 

study because the questionnaire was returned too late to be 

counted. 

30 
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Selection and Admission 

Evaluative Instrument 

Thirty-two, or 94.1 per cent, of the selected institu-

tions use some type of evaluative instrument in the selection 

of vocational doctoral students. Two of the institutions, or 

5.9 per cent, indicated no specific evaluative instruments 

were used in their vocational doctoral selection process. 

However, both of the two institutions reporting no specific 

instrument used in their selection and admissions policies 

indicated that the grade point average of past academic per-

formance and some personnel recommendations from previous 

instructors were used as their major criteria. Those grade 

point averages listed by the two participants not using 

specific admissions instruments were a "B" or above. One 

of these institutions indicated that an interview was used 

"sometimes." 

The most frequently employed evaluative instrument in 

the thirty-two institutions that required such instruments 

was the Graduate Records Exam. All of the thirty-two 

required some use of this instrument with ten, or 29.4 per 

cent, using both the Graduate Records Exam and the Miller's 

Analogies. 

With emphasis to the Graduate Records Exam, approxi-

mately 32.4 per cent, or eleven institutions used the local 

norms. Fifteen, or 44.1 per cent, of the selected institu-

tions used a cutting score. Nine, or 26.5 per cent, of the 
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reporting institutions used all of the Graduate Records Exam 

while seventeen, or 50.0 per cent, used only parts of this 

exam. In most instances, those showing the use of only 

parts of the exam used the Quantitative and Verbal parts 

for scoring. The highest cutting score shown and the most 

frequent cutting score shown by the selected institutions 

was one thousand. The lowest cutting score shown was five 

hundred. One of the participating institutions reported the 

cutting score was being raised to fifteen hundred. Also, 

nineteen, or 55.9 per cent, did not indicate a cutting score 

being used. This information is shown in Table I. 

Miller's Analogies was listed as used by sixteen, or 

47.1 per cent, of the institutions participating. Of those 

using the Miller's Analogies, eight, or 23.5 per cent, used 

local norms. Also, seven, or 10.6 per cent, of those 

participating indicated a cutting score was used, of those 

using a cutting score, three indicated the fortieth per-

centile, two indicated the fiftieth percentile, and one each 

indicated the thirty-fifth percentile and the forty-eighth 

percentile. Two institutions indicated the Miller's 

Analogies instrument was to supplement or waiver low grade 

point averages or two supplement low scores on the Graduate 

Record Exam. 
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TYPES OF EVALUATIVE INSTRUMENTS USED 
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Number 
Evaluative of Reporting 
Instrument ; Institutions Per Cent 

Graduate Records Exam 25 73.5 
Cutting Score 15 44.1 
Local Norms 11 32.4 

Miller's Analogies Test 16 47.1 
Cutting Score 7 20.6 
Local Norms 8 23.5 

Uniformity was evident from the data collected in that 

the instruments used had been narrowed basically to the 

Miller's Analogies and the Graduate Record Exam. The latter 

was used by 73.5 per cent in some way. 

Other Evaluative Instruments 

The Terman Concept Mastery Test was indicated in data 

as used by one institution. However, that institution also 

used the Miller's Analogies. 

Other Selection Factors 

A number of factors other than specific evaluative or 

test instruments were reported in the selection of doctoral 

students. These factors include past undergraduate and 

graduate academic performance; recommendations from pre-

vious instructors, deans, heads of departments, etc.; 

schools attended for other work; personal interviews; 
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teaching and work experience; biographical sketches; and local 

written "admissions" exams. Data concerning these factors 

are shown in Table II. 

TABLE II 

OTHER FACTORS CONSIDERED IN THE SELECTION OF 
VOCATIONAL DOCTORAL STUDENTS 

Number of 
Reporting 

Factors Institutions Per Cent 

Past Academic Performances 34 100.0 
Grade Point Average Cut-off 26 76.5 
Personal Interview 28 82.4 
Recommendations 31 91.2 
Schools Attended 22 64.7 
Teaching in field desirable 31 91.2 
Teaching in field required 18 53.0 
Work experience desirable 31 91.2 
Work experience required 18 53.0 
Biographical Sketches 1 2.9 
Written Exams "Local" 9 26.5 

The past academic performance of an applicant for 

admission to the vocational doctoral program is of great 

importance as shown in Table II. All participating schools 

listed this as a factor in their selection and admissions 

decisions. Required grade point average or cut-off level 

was required by twenty-three, or 67.6 per cent, and the 

"B" or above was required. These were 3.0 or above on a 

4.0 scale, a 4.0 or above on a 5.0 scale, and 5.0 and above 

on a 6.0 scale. However, one institution indicated this 

was strictly a guide and not always held constant. 
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The second most highly recommended factor was that of 

recommendations fran past instructors, deans, chairpersons, 

etc., and most schools indicated this as a requirement while 

others indicated these were used when available. The number 

of recommendations varied from just what was available up to 

three required with a wide range listed. 

Experience in the field for which the doctorate would 

be granted was also found to be an important criterion in the 

admission and selection process. Those stating a specific 

number of years required either in teaching or work related 

varied in from one to five years with three being the most 

frequently used. Table III shows the periods listed. 

TABLE ill 

NUMBER OF YEARS OF EXPERIENCE REQUIRED 

Years of Experience 
Required in Field 
(work and/or teaching) 

Number of 
Reporting 
Institutions Per Cent 

1 year 1 2.9 
2 years 8 23.5 
3 years 10 29.4 
4 years 1 2.9 
Varies 2 5.9 

One institution listed two years in either teaching or 

work related experience and one indicated two years required 

but certain conditions could waiver this requirement. Other 

respondents listed a requirement without giving number of 
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years. Also, of the institutions indicating some type of 

•writing skills examination, most used a "local" type of 

examination. 

Another area of consideration in the selection of stu-

dents involved the other institutions attended and course 

work taken at those institutions. Twenty-two, or 64.7 per 

cent, indicated that this was given consideration on the 

admissions. The degree of importance given this area varied 

widely. This variation is shown in Table IV. 

TABLE IV 

RELATIVE IMPORTANCE OR WEIGHT FACTOR OP 
PREVIOUS SCHOOLS ATTENDED 

Degree of Importance 
Placed on Other Schools 

Attended 

Number of 
Reporting 
Institutions Per Cent 

School Accreditation 13 38.2 
Used as weight only 4 11.8 
Grade Point on course work 8 23.5 
Carries some importance 2 5.9 
Used to substantiate background 1 2.9 

One institution also indicated that the courses taken 

at other institutions were evaluated if they were in the 

area of occupational or vocational education. However, the 

previous school attendance, as shown on Table IV, is mainly 

considered if the school was accredited. 

The last area involved in the factors for admissions 

was the personal interview. This factor was practiced by 
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twenty-eight, or 82.4 per cent, of the participating institu-

tions. Table V indicates the number of individuals involved 

in these interviews. 

TABLE V 

NUMBER OF SCHOOL OFFICIALS PARTICIPATING 
IN INTERVIEWS 

Number of Officials 

Number of 
Reporting 
Institutions Per Cent 

One 1 2.9 
Minimum of two 2 5.9 
Minimum of three 8 23.5 
Minimum of four 1 2.9 
Minimum of five 3 8.8 
Minimum of six 1 2.9 
Complete Staff 3 8.8 
Varies 4 11.8 

Applicants and Failures 

This section involves the number of students applying 

for admissions to the doctoral program and the number of 

students failing to be admitted. Fourteen of the partici-

pating institutions, or 41.2 per cent, did not provide any 

information on the number of students admitted to the voca-

tional graduate program from 1970 to 1980. Also, of the 

twenty indicating the number of admittances made, only 

fourteen indicated a number for those not being admitted. 

However, three of the twenty also indicated that their fig-

ures were estimates and approximations and not exact. These 
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data are indicated in Table VI. Also, of the institutions 

indicating no data available on the number of failures, two 

indicated their program did not span that length of time. 

TABLE VI 

NUMBER OF STUDENTS APPLYING FOR ADMISSIONS TO 
THE VOCATIONAL DOCTORAL PROGRAM AND THE 

NUMBER FAILING TO GAIN ADMISSION 
FROM 1970 TO 1980 

Number Applying Number Failing Per Cent Fail 

210 40 19.0 
210 30 14.3 
16 2 12.5 

140 (est.) 20 (est.) 14.3 
201 Not Available NA 
40 8 20.0 
300 Not Available NA 
30 5 16.7 
70 12 17.1 
21 8 38.1 
10 Not Available NA 
50 (est.) 5 (est.) 10.0 
80 15 18.8 
74 5 6.8 
60 25 41.7 
80 (est.) Not Available NA 
65 Not Available NA 
25 0 

150 Not Available NA 
138 (est.) 35 (est.) 25.4 

Time of Admittance 

The completion of a master's degree was indicated by 

twenty-one, or 61.8 per cent, of the participating institu-

tions as the admittance time requirement for vocational 
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doctoral programs. Three, or 8.8 per cent, indicated this 

was not a factor but gave no explanation. Two, or 5.9 per 

cent, indicated that this criterion varies from student to 

student, and two, or 5.9 per cent, indicated that both a 

master's degree and a specific number of hours beyond the 

baccalaureate were used as a factor. Also, one, or 2.9 per 

cent, indicated completion of the baccalaureate as a factor 

for admissions while three, or 8.8 per cent, used only a 

specific number of hours beyond the baccalaureate. Then, 

one, or 2.9 per cent, used a number of hours beyond the 

master's degree as its criterion. It is evident from these 

figures that while a master's degree in most instances is 

an admittance factor, there is a lack of uniformity in this 

area. 

The next area for consideration in admission and 

selection procedures concerned itself with readmission after 

a specific period of time has elapsed without course work. 

Three, or 8.8 per cent, indicated that this was not a factor 

and one, or 2.9 per cent, indicated that this varies with 

the student. Thirty, or 88.2 per cent, indicated the stu-

dent would have to apply for readmission but gave no specific 

time limit. 

The final area for procedures in admission and selection 

of vocational doctoral students was the status of the student 

on admission. Nineteen, or 55.9 per cent, indicated the 
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student entered under a regular status while six, or 17.6 

per cent, showed a provisional status for students upon 

admission. Also, one, or 2.9 per cent, did not respond to 

this area. Nine, or 26.5 per cent, indicated that the status 

could vary depending on the student. 

Summary 

A high percentage of participating institutions use some 

type of evaluative instrument in the selection and admissions 

of vocational doctoral students. The Graduate Records Exam 

was the most common instrument used with the Miller's 

Analogies being used by some as a major evaluation instrument. 

However, some used the Miller's Analogies to waiver a low 

grade point average or low Graduate Records Exam score. The 

most used cutting score on the Graduate Records Exam was one 

thousand. 

There were a number of other factors used in the 

selection process. The past academic record was considered 

by all reporting institutions; teaching and work experience 

was considered by many as was recommendations by former 

deans, instructors, chairpersons, etc. Also, with much less 

use, such factors as personal interviews and accreditation 

of former schools were considered. 

The percentages of students who applied for admissions 

and failed to be admitted varied from zero to 41.7 per cent. 

There was no definite uniformity in this area. 



41 

Finally, 61.8 per cent of the institutions used the 

completion of the master's degree as a time factor for 

admittance, and 88.1 per cent indicated that the student 

would need to reapply for admission if too much time elapsed 

without course work. However, 55.9 per cent indicated that 

a student would be admitted under a "regular" status. 

Program Planning 

Within this part of the questionnaire, the administra-

tive practices in program planning for vocational doctoral 

students are shown as reported by the respondents. Included 

are the methods of planning the student's program, the 

policies or recommendations of the committee, modifications, 

and transfer of graduate credits. 

Planning Procedures 

Methods used in the participating institutions in 

selecting the chairperson or major professor for a voca-

tional doctoral student are shown in Table VII. According 

to the respondents, the role of the chairperson or super-

visor plays an important part in the student's program 

planning and in the overall success or failure of the 

student and the program. 



TABLE VII 

METHODS AND PROCEDURES IN SELECTION 
OP CHAIRPERSON 
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Methods and Procedures 

Number of 
Reporting 
Institutions Per Cent 

Chairperson appointed 12 35.3 
Chairperson selected by student 9 26.5 
Chairperson has a choice as 
to committees 33 97.1 

Chairperson selected 
97.1 

cooperatively 11 32.4 
Possible to Change Chairperson 33 97.1 
Possible to Change Committee 33 97.1 

From the data collected in this investigation, the most 

common administrative practice in the selection of a chair-

person or major professor is by appointment. Twelve, or 

35.3 per cent, of the institutions indicated this practice. 

In eleven, or 32.4 per cent, of the participating institutions 

the chairperson was selected cooperatively by the department 

head, student, and/or staff. However, nine institutions 

reported that the students were allowed to select the chair-

person they preferred, and three, or 8.8 per cent, indicated 

that the procedure varied depending on the student and the 

faculty load. Therefore, the numbers and figures were not 

found to be in majority in any one method. 

Thirty-three, or 97.1 per cent, of the reporting 

participants indicated that the chairperson had a choice 

concerning the committee on which he or she served and that 
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it was very possible to change chairpersons and committee 

members. One reporting institution indicated that all of 

this section varied from one case to another. 

Program Planning Responsibility 

This section includes information as to who is or has 

responsibility for planning the vocational doctoral program 

for the student. The faculty chairperson of a student's 

doctoral program is of great importance in this area. Table 

VIII shows that eight, or 23.5 per cent, of the institutions 

indicated it was the chairperson's responsibility to plan the 

program; six, or 17.6 per cent, indicated the chairperson and 

the guidance committee planned the program? and four, or 11.8 

per cent, indicated that the chairperson, the student, and 

the guidance committee did the planning. Two, or 5.9 per 

cent, indicated the chairperson and the student planned the 

program. One institution indicated that this varied from one 

situation to another. 

Planning Time 

In eleven, or 32.4 per cent, of the participating insti-

tutions, the doctoral programs are planned at the time of 

admission to the program. However, in nine, or 26.5 per 

cent, the vocational doctoral program is planned after a 

specific number of college hours have been conpleted. Also, 

Table IX shows that two, or 5.9 per cent, indicated that 
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TABLE VIII 

RESPONSIBILITY FOR PLANNING THE DOCTORAL PROGRAM 

Source of Responsibility 

Number of 
Reporting 
Institutions Per Cent 

Department Head and 
Chairperson 

Faculty Chairperson 
Guidance Committee 
Chairperson and Guidance 

Committee 
Department Head and 
Committee 

Faculty Chairperson, Student, 
and Guidance Committee 

Faculty Chairperson and Student 

2.9 
23.5 
26.5 

17.6 

8.8 

11.8 
5.9 

programs were planned after entrance exams were successfully 

completed with the same number indicating that this planning 

was done after admission and entrance exams were completed. 

TABLE IX 

TIME OF PLANNING THE DOCTORAL PROGRAM 

Time of Planning 

Number of 
Reporting 

institutions Per Cent 

At Admission to Graduate Program 
After a specific number of hours 
After entrance exams have been 

completed 
After admission, entrance exams, 

and specific hours are coupleted 
After admission and entrance exams 
After admission and a specific 

number of hours 

32.4 
26.5 

5.9 

11.8 
5.9 

17.6 
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According to the data supplied in Table IX, one can see 

indications that most institutions delay planning until seme 

tangible evidence is available that the student has the 

ability to be successful in a program. However, there are 

no signs of complete uniformity in the procedures. 

Committee Number 

in most instances a faculty chairperson works with a 

faculty guidance committee to supervise the student's voca-

tional doctoral program. The numbers indicated by the 

participating institutions varied, but from three to five 

was predominantly listed as the number of people serving on 

that committee. According to the questionnaires from the 

respondents, the most recommended a minimum of five members 

on a committee when possible. Table X shows the data 

collected in this area. 

TABLE X 

NUMBER OF COMMITTEE MEMBERS SERVING ON 
A VOCATIONAL DOCTORAL PROGRAM 

Number of 
Committee Members 

Number of 
Reporting 
Institutions Per Cent 

Three minimum 6 17.6 
Three to four minimum 1 2.9 
Four minimum 10 29.4 
Four to five minimum 2 5.9 
Five minimum 14 41.2 
Varies 1 2.9 
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Committee Selection 

As referred to in Table VIII, the guidance committee 

either plans or is involved in the planning of a student1s 

vocational doctoral program in twenty-two, or 64.7 per cent, 

of the participating institutions. Therefore, it is evident 

that great responsibility is placed on this committee and 

the selection thereof. Table XI shows the data collected 

involving the methods of selection of these committees as 

shown by reporting institutions. 

TABLE XI 

METHODS OF SELECTING GUIDANCE COMMITTEES 

Methods 

Number of 
Reporting 
Institutions Per Cent 

Dean of graduate school 1 2.9 
Student 1 2.9 
Chairperson and student 18 52.9 
Cooperatively by all 4 11.8 
Chairperson, student, and 
department head 7 20.6 

Other 3 8.8 

As shown in Table XI, the most used method of committee 

selection is allowing the chairperson and the student make 

the choices. This was done by eighteen, or 52.9 per cent, 

of the participating institutions. Of those listed in Other, 

two indicated the dean of the graduate school, the student, 

and the chairperson made the selections; and one indicated 
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the dean of the graduate school, the department head, and the 

minor department advisor were involved. 

Committee Responsibilities and Policies 

As shown in Table XII, policies or responsibilities of 

the guidance committee in program planning varies with the 

largest number of the reporting institutions allowing the 

student and the chairperson to do the planning and then to 

gain approval of the committee. "Thirteen, or 38.2 per cent, 

indicated this method. The next most reported factor con-

cerned itself with the student planning the program with the 

chairperson's recommendations and committee approval. 

TABLE XII 

POLICIES OR RESPONSIBILITIES OF THE GUIDANCE COMMITTEE 

Policy or Responsibility 

Number of 
Reporting 
Institutions Per Cent 

Program planning 4 M
 

H*
 

• 00
 

Student plans program with 
Committee Approval 2 5.9 

Student and chairperson plan 
program with the Committee 
Approval 13 38.2 

Committee and student plan 
program 2 5.9 

Committee, Student, and Chair-
person plan the Program 1 2.9 

Student plans program, 
Chairperson recommends, and 
the Committee Approves 10 29.4 

Other 2 5.9 
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Of those institutions reporting "Other," one gave no 

data here and one institution indicated that it varied. How-

ever, there was uniformity in responses in including student, 

chairperson, and committee in this area. 

in the area of modification of programs, thirty-three, 

or 97.1 per cent, of the reporting institutions indicated 

modifications could be made with committee and dean approval. 

Last in the area of program planning was acceptability 

of graduate credit hours completed at other institutions. 

Table XIII indicates who evaluates the credits, and thirty, 

or 91.2 per cent, indicated these hours could be accepted 

by proper authority. 

TABLE XIII 

EVALUATION OF TRANSFER CREDITS BY SCHOOL OFFICIALS 

Number of 
Official Reporting 

Who Evaluate Institutions Per Cent 

Graduate College Dean and 
Chairperson 2 5.9 

Graduate College Dean, Chair-
17.6 person, and Head of Department 6 17.6 

Department 1 2.9 
Committee and Department 1 2.9 
Committee 13 38.2 
Committee and Graduate Dean 2 5.9 
Graduate Dean and Department 
Head 1 2.9 

Chairperson 2 5.9 
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The advisory or guidance committee was listed by thir-

teen, or 38.2 per cent, of the reporting institutions as 

having the authority to evaluate transfer credits. In three 

instances, those reporting the credits could be accepted did 

not indicate who actually did the approval. Also, three 

institutions indicated that graduate credit could not be 

accepted. 

The amount of transfer credits accepted varied widely, 

in five institutions the number varied; two indicated it was 

decided by the committee. Fifteen and twenty-four credit 

hours were listed by two institutions as being accepted. 

Four indicated no limit and five did not respond. The data 

for the number of transfer credits accepted can be found in 

Table XIV. 

The data shown in Table XIV indicates wide differences 

in the administrative procedures and policies in the 

participating institutions in the area of transfer credit 

approval. It is believed that some respondents were listing 

the total number of required course hours rather than transfer 

credits. 

Summary 

In 35 per cent of the reporting institutions, the chair-

person was appointed but had a choice on which of the com-

mittees to serve in 97 per cent of those responding. Twenty-

one, or approximately 62.0 per cent, of the reporting 
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TRANSFER CREDITS ACCEPTABLE FOR VOCATIONAL 
DOCTORAL PROGRAMS 
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Number of 
Number of Reporting 

Credits Accepted Institutions Per Cent 

Varies 3 8.8 
One half of total program 1 2.9 
Two thirds of total program 1 2.9 
Decided by Graduate 

Committee 2 5.9 
No limit except for 

11.8 Residency 4 11.8 
Four Course credits 1 2.9 
Eight Course credits 2 5.9 
Ten Course credits 2 5.9 
Twelve Course credits 2 5.9 
Fifteen Course credits 2 5.9 
Twenty-four Course credits 2 5.9 
Twenty-seven Course credits 1 2.9 
Thirty Course credits 1 2.9 
Thirty-nine Course credits 1 2.9 
Forty-five Course credits 2 5.9 
Forty-two Course credits 2 5.9 
Up to Sixty Course credits 1 2.9 

institutions indicated that the chairperson either planned 

the student1s doctoral program or worked with a variety of 

others to do so. The chairperson was also listed as either 

selecting the committee or working with a variety of others 

to do so in thirty, or 88.2 per cent, of the cases listed. 

The data show large differences in the number of com-

mittee members required, but fourteen, or 41.2 per cent, 

indicated five as needed. The majority, or 52.9 per cent 
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indicated that these committee members were selected by the 

chairperson and the student. The committee responsibilities 

and policies varied according to the data. Thirty-three, 

or 97.1 per cent, indicated committee approval was needed 

for modification of the program. However, only fifteen, or 

44.2 per cent, indicated the committee was involved in the 

evaluation of transfer credits. Of the credits transferred, 

no one pattern was found in the amounts accepted by the dif-

ferent colleges and universities. 

In the area of planning the program, it was indicated 

in eleven institutions, or 32.4 per cent, that the student's 

vocational doctoral program was planned at the time of admis-

sion. This did vary widely. 

Course Requirements 

The questionnaire completed by the participating insti-

tutions included a section on course requirements. This 

included questions on remedial requirements, expectations 

of the student in terms of work to be completed, and stand-

ards for continuation of the vocational graduate program. 

Remedial Reguirements 

Administrative practices in the area of remedial 

requirements or removal of deficiencies as reported by the 

selected institutions are shown in Table XV. Twenty-two, 

or 64.7 per cent, of the selected institutions required that 
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deficiencies be removed as a prerequisite to admissions to 

the vocational doctoral program. Three, or 8.8 per cent, did 

not respond to this question. Ten, or 29.4 per cent, indi-

cated this was not required. However, credit was given only 

by five, or 14.7 per cent, of the institutions for remedial 

work according to the questionnaires. 

TABLE XV 

REMEDIAL REQUIREMENTS OR REMOVAL OF DEFICIENCIES 

Policy on Remedial 
Requirements or 

Removal of Deficiencies 

Number of 
Reporting 
Institutions Per Cent 

Not Responding 3 8.8 
Remedial Work Completed as 
Prerequisite to Further 
Graduate Work 22 64.7 

Credit Given for Remedial 
Work 5 14.7 

Graduate Degree Requirements 

Areas of completed work expected of the vocational doc-

toral student included the number of course hours or courses 

required, the amount of credit allowed for the dissertation, 

and a specific number of hours required in the major and 

minor areas of concentration. Data on these items are 

presented in Table XVI. 

The amount of credit given for the dissertation as 

indicated by the participants varied. The maximum number 
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of hours reported was sixty-two; the minimum number of hours 

reported was five; and the average number of hours granted 

ranged from five to sixty-two. However, most institutions 

listed a range from twelve to thirty-six in hours granted. 

Thirty-one, or 91.1 per cent, of the selected insti-

tutions required a certain number of hours or courses be 

completed, and thirty-one, or 91.1 per cent, issued some 

credit for dissertation. However, only twenty-three, or 

67.6 per cent, required a specific number of hours for the 

major area of concentration while nineteen, or 55.9 per cent, 

required specific hours for the minor area. 

TABLE XVI 

COMPLETED WORK EXPECTED OF THE STUDENT 

Number of 
Reporting 

Policy of Institution Institutions Per Cent 

Requires certain Number of 
31 91.1 Hours or Courses 31 91.1 

Credit Given for Dissertation 31 91.1 
Specific Number of Hours 

23 67.6 Required in Major 23 67.6 
Specific Number of Hours 

19 55.9 Required in Minor 19 55.9 

These variations in the number of hours required in the 

major and minor areas of concentration emphasize a lack of 

uniformity in course requirements for vocational doctoral 

degrees in the selected institutions. However, uniformity 
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was evident in the number of hours requirement and the dis-

sertation credit allowance. 

Standards for Continuation 

The participating institutions completed an area of the 

questionnaire which involved the standards for continuation 

in graduate programs after admissions. Ninety-seven per cent 

of the reporting institutions required a specific grade point 

average be maintained for continuation of the graduate pro-

gram after admissions. Data concerning this requirement are 

shown on Table XVII. Only one institution indicated no 

required grade point average. 

TABLE XVII 

STANDARDS FOR CONTINUATION OF GRADUATE PROGRAM 

Item or Standard 

Number of 
Reporting 
Institutions Per Cent 

Specific Total Grade Point 
Average Required 33 97.1 

Specific Grade Point Average 
in Major Required 21 67.8 

Specific Grade Point Average 
in Minor Required 19 55.9 

Although no data were requested concerning the average 

required in the major area of concentration, some wrote in a 

minimum "B" average and seven indicated a "B" average overall. 

In the minor area of concentration, of those institutions 
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responding to the question, seventeen indicated a "B" aver-

age, one indicated a "C" or above, and one did not indicate 

the specific requirement. 

Summary 

The majority of the selected institutions responding 

required remedial work or deficiencies be completed or 

removed before further graduate study could be taken. In 

most instances, credits are not given for the remedial work 

other than improving grade point averages. All but one of 

the selected institutions required a certain number of hours 

or courses be completed. However, while only 67 per cent 

have a set requirement for the major area of concentration 

and 56 per cent require specific hours in the minor area of 

concentration, there is no uniformity in this area. Also, 

while all but one gave credit for the dissertation work, 

again there was little uniformity in the practices of how 

much credit was to be given. Predominantly, the specific 

grade point average required was "B" or above. 

Preliminary Examinations 

In the area of preliminary examinations requested on the 

questionnaire, the areas included objective or essay type 

examinations, required qualifying or preliminary examinations 

in the major and/or minor areas, policy statements as to what 

would be expected and its availability to students, who reads 
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the preliminary or qualifying exams, the system of recording 

used in the results of the examinations, the "pass" or "fail" 

of these examinations, percentages of passing the exami-

nations, and time lines on qualifying examinations. 

Type of Examinations 

Essay type examinations were indicated as used by thirty-

three, or 97.1 per cent, of the selected institutions for 

qualifying or preliminary examinations. Only six, or 17.6 

per cent, indicated that the objective form was used. How-

ever, twenty-four, or 70.6 per cent, required the oral exami-

nation in the major area of concentration while six required 

none and three varied. One institution indicated that while 

oral examinations were required, it did not specify major or 

minor area. The major and minor area breakdown was only in 

relation to the oral examination. These data are shown on 

Table XVIII. 

TABLE XVIII 

TYPES OF PRELIMINARY EXAMINATIONS GIVEN IN 
THE SELECTED INSTITUTIONS 

Type of Preliminary 
Examination as Indicated 

by Respondents 

Number of 
Reporting 
Institutions Per Cent 

Objective Type 6 17.6 
Essay Type 33 97.1 
Oral Type: 25 73.5 
Major Area 24 70.6 
Minor Area 22 64.7 
Varies 3 8.8 
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Statement of Policy 

Thirty-three, or 97.1 per cent, of the selected insti-

tutions indicated that a statement of policy was available 

to the student but one specified that there was only "gen-

eral information" available. One institution stated that 

there was no policy statement available and another indicated 

a student received "specific information" only. However, the 

majority, or 61.8 per Cent, indicated that a policy statement 

including both "general information" and "specific information" 

was available. 

Evaluation of Preliminary Examinat ions 

In twenty-eight, or 82.4 per cent, of the selected 

institutions, it was reported that committee members read 

and evaluated the preliminary or qualifying examinations. 

Also, in twenty-seven, or 79.4 per cent, it was indicated 

that the faculty chairperson was involved in reading and 

evaluating those examinations. However, in the minor area 

of concentration, six institutions did not respond and 

twelve, or 35.3 per cent, indicated that only those members 

of the committe from that minor area actually evaluated that 

portion of the examination. The data on this area are found 

in Table XIX. 

"Pass" or "Fail" was the most common method of eval-

uating and recording the results of these examinations, with 

a graduate school form rating second according to the 
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EVALUATION OF PRELIMINARY EXAMINATIONS 
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Number of 
Reporting 
Institutions Per Cent 

Official Evaluatincr 
Preliminary Examinations 

Major Area: 
All Committee Members 
Chairperson 
Instructors or Other 

28 
27 
14 

82.4 
79.4 
41.2 

Minor Area: 
Committee Members from 

That Area 
All Committee Members 

12 
10 

35.3 
29.4 

Method of Evaluatincr 
Preliminary Examinations 

"Pass" or "Fail" 
Signed Statement by 
Committee 

By Score or Scale 
Notice on Record 
Graduate School Form 

10 

7 
6 
1 
9 

29.4 

20.6 
17.6 
2.9 
26.5 

respondents. Also, many respondents indicated that on the 

graduate school form that all committee personnel had to 

sign. One institution did not respond to this question. 
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Conditions, Percentages, Alternatives, 
Restrictions, and Extensions for 

Preliminary Examinations 

m considering the conditions of passing the preliminary 

examinations, percentages passing, alternatives, restrictions, 

and extensions, the respondents' information varied. There 

was no set pattern on the passing of preliminary examinations. 

Also, it was evident that in most cases, if any parts of the 

examinations were failed, then the student repeated only that 

part or area failed as sixteen, or 47.1 per cent, of the 

institutions reported. Also, the institutions are lenient 

with students in permitting them to repeat the examinations 

in event of failure. Thirty-two respondents, or 94.0 per 

cent, reported this was permitted. However, the minimum 

number of times a student could repeat the examinations was 

listed as once and the maximum number of times was three. 

However, most respondents listed a limit of one attempt after 

failure. Two institutions did not respond to this area. 

The restrictions reported by the institutions mainly fell 

in the area of completion of the total program within 

specified number of years but specific times on qualifying 

examinations could be changed in the requirement existed. 

Data on conditions of qualifying examinations are shown on 

Table XX. 
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Condition or Practice 

Number of 
Reporting 

Institutions Per Cent 

Student Must Pass 
All Parts 12 35.3 

Student May Pass 
Only Parts 10 29.4 

Varies 11 32.4 

If a student fails: 
Varies 9 26.5 
Repeats Entire Exam 6 17.6 
Repeats Area Failed 16 47.1 
Takes Additional 
Courses 2 5.9 

Permission to Repeat 32 94.1 

May Repeat Exam: 
One Time 13 38.2 
Two Times 9 26.5 
Three Times 2 5.9 
Varies 8 23.5 

Data pertaining to the percentages of students passing 

the preliminary examination on the first and second attempts 

are shown on Table XXI. In most cases, the majority passed 

on the first attempt. 
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TABLE XXI 

DATA CONCERNING THE PERCENTAGE OF STUDENTS 
PASSING PRELIMINARY EXAMINATIONS 

Per Cent of Students 

Number of 
Reporting 
Institutions Per cent 

First Time 

100 1 2.9 
99 1 2.9 
95 2 5.9 
90 12 35.3 
85 5 14.8 
80 3 8.8 
75 2 5.9 
70 1 2.9 
60 2 5.9 

Second Time 

99 1 2.9 
95 1 2.9 
90 4 11.8 
85 1 2.9 
80 1 2.9 
50 5 14.7 
20 1 2.9 
15 1 2.9 
13 1 2.9 
12 1 2.9 
10 5 14.7 
6 1 2.9 
5 4 11.8 
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Summary 

The essay type examination was the most used in the 

area of preliminary examinations. Thirty-three, or 97.1 

per cent, of the reporting institutions used this type of 

examination. Twenty-four, or 70.6 per cent, used the oral 

examination and some institutions reported using a combi-

nation of oral, essay, and objective types of examinations. 

Thirty-three, or 97.1 per cent, of the institutions stated 

that a policy statement was available to students and a 

majority, or 61.8 per cent, indicated their policy contained 

both "general" and "specific" information. Also, the most 

typical procedure for reading the preliminary examinations 

was to delegate this task to the committee and it is reported 

by the "pass" or "fail" rating. No set patterns were avail-

able regarding failures and permissions to repeat, but the 

most typical procedure was to permit students to take the 

examination over at least once and no more than twice. Many 

institutions indicated the student could take over only 

those portions failed. It was further indicated that most 

students passed the exam on the first and/or second try. 

Dissertation Requirements 

In the area of dissertation requirements, the question-

naire covered the areas as to who was involved in the 
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dissertation approval, what preparations were made of the 

dissertation, methods of publication for the dissertation, 

and abstract requirements. 

in the majority of the selected institutions, it was 

reported that the dissertation was read and approved by all 

committee members and the faculty chairperson before being 

presented to the graduate dean. Twenty, or 58.8 per cent, 

follow this procedure. Information on data collected in 

this area are shown on Table XXII. 

All selected institutions used a standard form for the 

dissertation, and thirty-two, or 94.1 per cent, required an 

abstract. Thirty-two, or 94.1 per cent, required a specific 

type of paper while only twenty-three, or 67.6 per cent, 

required specific carbon. Twenty-seven, or 79.4 per cent, 

required a specific type of binding while twenty-four, or 

70.6 per cent, required the student have their work micro-

filmed. Also, twenty-eight, or 82.4 per cent, required 

typed copies, and seventeen, or 50 per cent, required printed 

copies. However, in most cases where printing was required, 

there were also typed copies required. Data concerning this 

information can be found in Table XXII. 

Summary 

The most prevailing procedures in approving disserta-

tions was for committee members and the faculty chairperson 

to read the dissertation before it was presented to the 



64 

TABLE XXII 

DISSERTATION REQUIREMENTS CONCERNING APPROVAL, 
PREPARATION, PUBLICATION, AND ABSTRACT 

Practices and Procedures 

Number of 
Reporting 
Institutions Per Cent 

Approval of Dissertation: 
All Committee 7 20.6 
Chairperson and All 

Committee Members 20 58.8 
All Committee, Chairperson, 

Dean of Graduate School, 
and Department Head 6 17.6 

Preparation of Dissertation: 
Standard Form Used 34 100.0 
Typing 
Required Type of Paper 32 94.1 
Required Type of Carbon 23 67.6 

Standard of Binding 27 79.4 

Method of Publication: 
Typed Copies Required 28 82.4 
Printed Copies Required 17 50.0 
Microfilmed 24 70.6 

Abstract: 
Required 32 94.1 
Number of Abstracts 

1 6 17.6 
2 10 29.4 
3 3 8.8 
4 4 11.8 
5 2 5.9 
6 2 5.9 
10 1 2.9 

1 2.9 
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graduate dean. Few differences were noted in the preparation 

and typing of manuscripts? standard form and procedure were 

predominant. Microfilming of the dissertation was reported 

by 24, or 70.6 per cent, of the institutions, and abstracts 

were required by 32, or 94.1 per cent. 

Oral Examinations 

The questionnaire covered oral examinations in the areas 

of approval, time, participants, limitations, and repeat 

procedures. The data lacked in clarity in the time limits 

for approval, but the other areas were more definite. 

Time of Approval 

The clarity of the questions and answers on the maximum, 

minimum, and average time between approval of the disser-

tation by the committee and the time of the oral examination 

was confusing. In several occasions on the maximum time, 

it is believed that the respondents were referring to the 

length of the total doctoral program. Seven respondents 

did not answer this part of the questionnaire. The diver-

sity of time is shown on Table XXIII. 

Procedures for Oral Examinations 

In thirty-one, or 91 per cent, of the responding ques-

tionnaires, it was indicated that all committee members 

participated in the oral examination. However, most 
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TABLE XXIII 

MAXIMUM, MINIMUM, AND AVERAGE TIME LIMIT FOR ORAL 
EXAMINATIONS AFTER DISSERTATION APPROVAL 

Time 

Number of 
Reporting 
Institutions Per Cent 

Maximum: 
3 months 2 5.9 
1 to 2 months 1 2.9 
5 years 2 5.9 
Not Set 7 20.6 
2 Years 1 2.9 
7 years 1 2.9 
1 year 2 5.9 

Minimum: 
2 weeks 2 5.9 
6 weeks 1 2.9 
2 months 1 2.9 
6 months 1 2.9 
1 month 1 2.9 
9 months 1 2.9 
3 months 2 5.9 
1 week 1 2.9 
Not Set 4 11.8 

Average: 
11.8 Immediately 4 11.8 

2 months 3 8.8 
2 to 4 weeks 2 5.9 
1 month 3 8.8 
3 months 1 2.9 
1 to 2 months 1 2.9 
6 months 1 2.9 
18 months 1 2.9 
10 months 1 2.9 
1 year 6 17.6 
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indicated that the proceedings were open for all faculty to 

be present. In fifteen, or 44 per cent, of the cases, the 

oral examination included information concerning the major 

and minor areas of study. Twelve, or 35 per cent, indicated 

this examination was over only the dissertation, and thirty, 

or 88.2 per cent, of the cases indicated that the student 

could retake the oral examination. Also, twenty-nine 

respondents, or 85.2 per cent, indicated a time for com-

pletion of the program. This information can be found in 

Table XXIV. 

TABLE XXIV 

PROCEDURES FOLLOWED IN ORAL EXAMINATIONS 

Procedure 

Number of 
Reporting 

Institutions Per Cent 

Participants in Oral Examinations: 
Committee Members 31 91.2 
All Department 2 5.9 
Other—varies 1 2.9 

Limitations of Oral Examinations: 
Dissertation Only 12 35.3 
Dissertation Plus Information 
on Major Area 4 11.8 

Dissertation Plus Information 
on Minor Area 2 5.9 

Maj or Only 1 2.9 

Permission to Repeat 30 88.2 

Time Limit for Completion 29 85.3 
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Summary 

There were no dominating procedures on time between 

approval of the dissertation and final oral examination 

found in the data. However, it was a majority of the insti-

tutions which indicated that all committee members partic-

ipated in the oral examinations and that the hearings were 

open to all faculty. The data showed two dominating factors 

in the information covered by the oral examinations. These 

included information in the major and minor fields being used 

by 44 per cent of the cases and retakes were allowed by 35 

per cent of the institutions. Twenty-nine, or 85.3 per cent, 

indicated a maximum time limit on completion from date of 

admission to date of completion. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Introduction 

Many times in order to make recommendations, do further 

research, or improve the quality of education, it is necessary 

to look at the similarities and differences in the practices 

and procedures which are in effect, in other words, to look 

at "what is" or the "state of the art" at the present time. 

This investigation was developed on just such a goal. In 

order to obtain an overall view of administrative practices 

in the vocational doctoral programs in selected institutions 

in the United States, it was necessary to identify what was 

being done and to make cortparisons in order to draw any con-

clusions or make recommendations. 

Background Summary 

This study was an investigation of administrative 

policies and procedures in the organization of the doctoral 

programs for vocational education in institutions holding 

membership in the National Council for Accreditation of 

Teacher Education. This was also stated in Chapter I. 

The purpose of this study as stated in Chapter I was 

to identify similarities and differences in administrative 

practices and procedures in the graduate schools selected 

69 
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which offered doctoral degrees in vocational education. 

This, therefore, included similarities and differences in the 

areas of selection and admission, program planning, course 

requirements, preliminary examinations, dissertation require-

ments, and oral examinations for the purpose of comparisons. 

A copy of the questionnaire was sent to the graduate 

officials in 106 institutions selected. There were seventy-

nine returned questionnaires. Thirty-five of those responding 

actually had vocational doctoral degree programs, and thirty-

four, or 97.2 per cent, of those were returned and had usable 

data. It was from this that Chapters III and IV were 

developed. One institution with usable data returned the 

questionnaire too late to be compared. 

Conclusions 

With the basic conformities found in the data reported 

by the selected institutions as well as the total comparisons, 

several conclusions could be drawn. There was a reasonably 

high degree of uniformity in the administrative practices in 

the thirty-four selected institutions in the areas of admis-

sion and selection, in program planning except in the number 

of committee members, in course requirements except in the 

specific hours required and credits for dissertation, in pre-

liminary examinations except in repeating procedures, in 

dissertation requirements, and in oral examinations except 

in time limit after dissertation was completed. 
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A basic summary to be made from this study would be an 

outline or description as to the most used practices and pro-

cedures in vocational doctoral programs in the selected 

institutions. An outline of that type would show where 

the most similarities were found. The following outline 

was developed from the responses on the questionnaire as to 

those practices and procedures used most frequently by the 

responding institutions. Those areas not listed did not 

have a sufficient use factor to determine a "most" used 

policy. 

Outline Summary 

Selection and Admission 

A. Use of Evaluative Instruments: 

The Graduate Records Exam as a whole or specifically 

the quantitative and verbal sections, with a cutting 

score of one thousand was predominant. This could be 

waivered only with a high grade point average, a high 

Miller's Analogies score, and/or local written exams. 

B. Other Factors: 

1. An overall grade point average of "B" or above in 

all graduate and undergraduate work; 

2. At least three letters of recommendations from 

former instructors, deans, department heads, 

etc.; 
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3. A personal interview with a minimum of three staff 

personnel involved; 

4. Work experience of two to three years and two to 

three years of teaching experience; 

5. Credits from other institutions evaluated on the 

basis of grade point average and accreditation of 

the school; 

6. The time line for consideration of admittance to 

program at the completion of the master's degree 

requirements or a specific number of course hours; 

7. Admission process would be repeated if too much time 

elapsed between time of admission and course work; 

8. Status of the student upon admission would depend 

on the student and his/her other data by decision 

of the staff. 

Program Planning 

A. Faculty Chairperson Selection: 

1. Faculty chairperson appointed by the department 

head depending on load with a choice as to accept-

ance and based on recommendations of the staff and 

student; 

2. Student retains the right to have chairperson 

changed. 

B. Responsibility for Program Planning? 

Faculty chairperson and student plans the vocational 

doctoral program and gains the committee's approval. 
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C. Committee Selection: 

1. Guidance committee consists of five members with 

four being a minimum; 

2. Committee selected by faculty chairperson and stu-

dent with approval based on faculty load? 

3. Student retains the right to have any committee 

members changed. 

D. Committee Policies and Responsibilities: 

1. Committee approval necessary for program modi-

fications; 

2. Committee approval is necessary for transfer credits 

but number of credits undetermined; 

3. Committee members participate in the approval of 

dissertation and oral examination. 

Course Requirements 

A* Remedial Requirement Procedures: 

1. All remedial or prerequisite work must be completed 

prior to admissions; 

2. No credit given for remedial work. 

B. Work Required: 

1. A specific number of courses or hours must be com-

pleted in both major and minor areas of concentration 

for degree; 

2. Credits or hours should be given for dissertation 

ranging from twelve to thirty-six hours. 



74 

C. Standards for Continuation: 

An overall grade point average of "B" or above should be 

maintained in the major and minor areas of concentration. 

Preliminary or Qualifying Examinations 

A. Types of Examinations: 

1. Essay type examinations used on a "pass" or "fail" 

basis or specific graduate form basis; 

2. A policy statement with "general" and "specific" 

information made available to student. 

B. Reading of Preliminary Examinations: 

1. All committee members read and evaluate qualifying 

or preliminary examinations in the major area and 

minor committee members evaluate the minor area of 

the examinations; 

2. In event of failure of a part of the preliminary 

examinations, a student be permitted to retake that 

part(s) failed only once but all phases must be 

passed for admission. 

Dissertation Requirements 

A. Dissertation Evaluation: 

Dissertations read and evaluated by all committee members 

and faculty chairperson before submission to graduate 

dean. 

B. Dissertation Preparation: 

1. Standard format used for dissertation; 
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2. Dissertation microfilmed; 

3. Typed and/or printed copies available; 

4. Abstracts required. 

Oral Examinations 

A. Participants in Oral Examinations: 

1. All committee members participate in oral exami-

nations; 

2. All faculty may attend hearings. 

B. Limitations of Oral Examinations: 

1. Major and minor areas of concentration and disser-

tation content covered by oral examinations; 

2. Student permitted to retake oral examination as 

to committee approval. 

C. Degree Time Line: 

A specific time established from date of admissions to 

completion of degree. 

Recommendations 

A basic purpose for this study was to ascertain the most 

commonly practiced administrative procedures in the voca-

tional doctoral degree programs in institutions holding 

membership in the National Council for the Accreditation of 

Teacher Education. The results of basic comparisons made 

from the data obtained could be used to offer suggestions 

to those responsible for the organization, administration, 

and implementation of the graduate schools of education. 
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Based on the data obtained, several recommendations emerged. 

These recommendations are divided into two categories: 

(1) suggested recommendations for other graduate schools of 

vocational education degree programs and (2) suggestions 

for further research. 

General Recommendations 

The following general recommendations were drawn from the 

data. Further investigations should be made to 

1. Study the possibility of standardizing the number of 

committee members and their responsibilities; 

2. Study the possibility of standardizing the procedures 

for repeating the preliminary examinations; 

3. Study the possibility of standardizing the number 

of specific hours required and credits for the dissertation; 

4. Study the possibility of standardizing the time 

limits for taking oral examinations after the dissertation 

approval; 

5. Study the possibility of standardizing the reporting, 

gathering, and recording of records on the numbers of 

admissions, failures, and program completers; 

6. Study the possibility of standardizing the time for 

admittance to the program; 

7. Study the possibility of standardizing the status 

of student upon admission; 
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8. Study the basic outline summary and standardize all 

areas not mentioned and others accordingly; and 

9. Study the possibility to standardize the specific 

number of required courses in the major and minor areas of 

concentration. 

Research Recommendations 

1. A replication of this study should be made in other 

colleges and universities not included in this study. 

2. A study should be made to determine the work experi-

ence requirements outside of teaching and its relationship 

to success in vocational doctoral programs. 

3. A study should be made to determine the understanding 

of expectations from administration by the student. 

4. A study should be made to determine what actual 

procedures were required of graduates of doctoral programs 

in vocational education. 

5. A study should be made to evaluate students' per-

ceptions of the effectiveness of the administrative pro-

cedures and practices. 

6. A study should be made to determine course contents 

of those required courses in the major and minor areas of 

concentration. 

7. A study should be made to determine the specific 

elements of the doctoral programs in vocational education 
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which are "peculiar" to vocational programs and which are not 

specifically vocational in nature with specific details on 

the need for such elements. 
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Dear Educator: 

I am surveying advanced graduate vocational education 
programs to ascertain prevailing policies and procedures. 
Only those institutions holding membership in the National 
Council for the Accreditation of Teacher Education are being 
considered. 

As Dean of your graduate school, will you please 
participate in this investigation by completing the enclosed 
questionnaire as it pertains to your doctoral programs in 
vocational education. If you have further questions, you 
may contact me by calling collect to area code 817, 
485-1949. 

The study will survey the following aspects of a 
graduate program in vocational education: 1) selection and 
admission; 2) program planning; 3) course requirements; 4) 
preliminary or qualifying examinations; 5) dissertation 
requirements; and 6) oral examination requirements. 

I wish to assure you that all information will be 
treated confidentially. A.ny supplementary comments that you 
desire to make will be greatly appreciated. 

This study is being conducted under the direction of 
Pat N. McLeod, Professor of Education, North Texas State 
University, Denton, Texas. When the study has been 
completed and approved, all participating graduate schools 
will receive a copy of the findings. 

Sincerely, 

Jessie W. Teddlie 
North Texas State University 
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AN IDENTIFICATION OF ADMINISTRATIVE POLICIES AND PROCEDURES 

IN THE ORGANIZATION OF THE DOCTORAL PROGRAMS FOR 

VOCATIONAL EDUCATION IN SELECTED INSTITUTIONS 

IN THE UNITED STATES 

I. DEGREE OFFERINGS 

. What doctoral degrees are offered in area of 

vocational education? 

A. Doctor of Philosophy in Education with Vocational 

Education area concentration? Yes No 

B. Doctor of Philosophy in Vocational Education with 

area concentrations? Yes No 

C. Doctor of Education with Vocational Education 

area concentration? Yes No 

D. Doctor of Education in Vocational Education with 

area concentrations? Yes No 

E. Doctor of Philosophy in specific Vocational area 

(i.e. agriculture, homemaking, etc.) If yes, please 

list as such. Yes No 

F. Doctor of Education in specific Vocational area 

(i.e. agriculture, homemaking etc.) If yes, please 

Ii st as such. Yes No 

G. Doctoral degree level other than listed? 

Please specify. 

Yes No 

SELECTION AND ADMISSION 

A. Selection of Vocational Graduate Students. 

I. Are evaluative instruments used in selection of 

students? 

if yes, please answer the questions below. 

Yes No 

a • Miller Ana Iog i es 

1. Local norms 

2. Cutting score 

Is yes, what is the cutting score? 

Yes 

Yes 

Yes 

No 

No 

No 
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b. Graduate Record Exemination 

1. LocaI norms 

2. Cutting score 

If yes, what is the cutting score? 

3. All of the Graduate Record Examination 

4. Part of the Graduate Record Examination 

c. Other evaluative instruments used in the 

selection of vocational graduate students. 

1. 

2. 
3. 

4. 

2. What other factors are considered in the 

selection of vocational graduate students? 

a. Past academic performance 

1. General grade point average of past 

academic performance (2.5,3.0, etc.) 

2, Is a specific grade point average 

requ i red? 

If so, what average is required? 

b. Personal interview 

I. Number of staff included 

2. Power of intervening agent (committee 

or some designated individual) to make 

dec i s i on s or recommen dat i on s 

Yes 

Yes 

Yes 

Yes 

Yes 

No 

No 

No 

No 

No 

Yes 

Yes 

Yes 

Yes 

No 

No 

No 

No 

Recommendations of previous instructors, 

department heads, deans, etc. 

d. Schools attended for undergraduate studies 

If yes, please explain how this information 

is weighed 

Yes No 

e. Is teaching in the field considered 

des i rabIe? 

How many 

Yes No 

f. Is teaching in the field required? Yes No 

g. Is work experience considered desirable? Yes No 

h. Is work experience required? Yes No 

How many years? 
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B. What are specific facts concerning admissions 

of students in the advanced vocational graduate 

program? 

1. Number of students admitted between 1970-1980 

2. Number of students admitted to the program 

between 1970-1980, but who failed to be 

admitted to candidacy 

3. When is the student admitted? 

a. At the completion of the master°s degree 

program? Yes No 

b. At the completion of a specific number of 

hours beyond the baccalaureate degree? Yes No 

c. Other (requirements) 

4. Readmission. after a specific period of time 

has elapsed without course work, is it necessary 

for the student to apply for readmission? Yes No 

5. Status of student upon admission 

a# Regular Yes No 

b# Provisional Yes No 

c. Other 

I I # PROGRAM PLANNING 

A. What procedures are followed in arranging for a 

faculty chairman or committee and the student to 

plan the program? 

1. Is the faculty chairman selected by the 

student? Yes No 

2. Is the faculty chairman appointed? Yes No 

3. Does the faculty chairman have a choice as to 

the committee on which he will serve? Yes No 

4. Is it possible to change a chairman? Yes No 

5 # Is it possible to change committee members? Yes No 

B. Who is responsible for planning the program? 

1. Head of the department/division Yes No 

2. Faculty chairman Yes No 
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3. Guidance committee Yes No 

4. Other 

C. At what time in the student°s program is planning 

undertaken? 

I. On admission to the vocational graduate 

program? Yes No 

2 # After a specific number of hours have been 

completed? Yes No 

3. After completion of entrance examinations? Yes No 

D. What is the specific procedures for committee 

seIect ions? 

I. Number of committee members 

2. How is the committee selected? 

(Please check all who participate in this 

selection "yes" and those who do not as "no".) 

a. By the Dean of the Graduate school? Yes No 

b. By the Dean of the School of Education? Yes No 

c. By the Head of the Department? Yes No 

d. By the faculty chairman? Yes No 

e. By the student? Yes No 

f. By the faculty chairman and the student? Yes No 

g. Other 

3. What are the policies and responsibilities of 

the committee? 

a. Does the committee plan the program? Yes No 

b„ Does the student plan the program with 

the approval of the committee? Yes No 

c. Does the student and the faculty chairman 

plan the program and submit it to the 

committee for approval? Yes No 

d # Other: (Please explain) 
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4. Are modifications possible? 

If yes, what modifications are possible? 

Yes No 

5. Is advanced graduate credit completed at other 

institutions acceptable? Yes No 

a. If yes, who evaluates this credit? 

b. What is the maximum number of transfer 

credit acceptable? 

IV. COURSE REQUIREMENTS 

A. Are there remedial requirements or removal of 

deficiencies policies and procedures? 

I. Must be completed as a prerequisite to further 

graduate study? Yes No 

2. Is credit given for required remedial work? 

If so, what is the maximum amount? 

3. Other: (Please explain) 

Yes No 

8. What is expected of the student in terms of work 

to be completed? 

I# A certain number of hours or courses required? Yes No 

2. How much credit is allowed for the dissertation? 

a. Maximum number of credit hours 

b. Minimum number of credit hours 

c. Average number of credit hours 

3. Is the above credit in: 

a. Term hours? 

b. Semester hours? 

c # Quarter hours? 

4. Is a specific number of hours required in the 

major area of concentration? 

If yes, how many hours are required? 

Yes 

Yes 

Yes 

Yes 

No 

No 

No 

No 
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5. Is a specific number of hours required in the 

minor area of concentration? Yes No 

If yes, how many hours are required? 

6. Other: (Please specify) 

C. What are the standards for continuation of 

advanced study after admission. 

1. Is a specified grade point average required? Yes No 

2. Is a specific grade point average required 

in the major area of concentration? Yes No 

3. What grade point average is required in the 

minor area of concentration? 

4. Other: 

V. PRELIMINARY OR QUALIFYING EXAMINATIONS 

. What types and procedures are used in preliminary 

and qualifying examinations? 

A. Are objective type examinations given? Yes No 

B. Are essay type examinations given? Yes No 

C. Is an oral or qualifying examination required? Yes No 

1. In the major area of concentration? Yes No 

2. In the minor area of concentration? Yes No 

D. Is any specific statement of policy available 

to the student as to what is expected? Yes No 

1. General information Yes No 

2. Specific information Yes No 

E. Who reads the preliminary or qualifying 

exami nat i ons? 

1. Faculty chairman Yes No 

2. All committee members Yes No 

3. Other staff members Yes No 
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F, Who reads the preliminary examinations in the 

minor area of concentration? 

G # What system of recording is used in recording the 

results of the preliminary or qualifying examinations? 

H. Is the preliminary or qualifying examination an "all 

or none" situation? Yes No 

1. Does the student have to pass all preliminary 

(Major, minor, cognate, etc.)? Yes No 

2. Is it possible to pass in one area and fail 

in another? Yes No 

3. In the event of failure in one or more areas, 

does the student repeat the area failed, only, 

or repeat all areas of concentration? 

I. What percentage of students usually pass the 

preliminary or qualifying examinations? 

1. The f irst time 

2. Repeat 

3. What are the alternatives if the student 

fails to pass the preliminary or qualifying 

exami nat i ons? 

a. Is the student permitted to repeat the 

examinations? Yes No 

b. If yes, how many times may the 

examinations be repeated? 

J. Are preliminary or qualifying examinations restricted 

to a specific number of years from the date of admission 

to the advanced graduate school? Yes No 

If yes, how many years? 

K. Is it possible to obtain an extension of time on 

the preliminary or qualifying examinations? Yes No 

If so, under what conditions? 
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VI. DISSERTATI ON REQUIREMENTS 

A. Who approves the dissertation before it is presented 

to the Dean of the Graduate School? 

1. Faculty chairman Yes No 

2. A M committee members Yes No 

3. Faculty chairman and majority of committee 

members Yes No 

4. Other procedure 

B. What are the preparation procedures of the 

d i ssertation? 

1. Is a standard form used? (Title page, etc.) Yes No 

2. Typing 

a. Is there a required type of paper for the 

original copy of the dissertation (20 lb.)? Yes No 

b. Is there a required type of paper for the 

carbon copies (16 lb.)? Yes No 

3. Is a standard binding used? Yes No 

4. Other: 

C. What methods are required in publication of the 

d i ssertat ion? 

1. Student presents typed copies 

2. Student presents printed copies 

3. Student has dissertation microfilmed Yes No 

4. Other: 

D. What abstract requirements are made? 

1. Is an abstract required of the dissertation 

for filing? Yes No 

If so, how many copies of the abstract are 

required? 

2. Other abstract data required 
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VII. ORAL EXAMINATION 

A. What period of time between approval of the 

dissertation by the committee members and date 

of final oral is accepted? 

1. Maximum time in months or years 

2. Minimum time in months or years 

3. Average time in months or years 

8. Who participates in the oral examination? 

1. Committee members 

2. A M department members 

3. Other specific participants 

If yes, please list participants 

Yes No 

Yes No 

Yes No 

C. What are the limitations of the oral 

exami nations? 

1. Examination over the dissertation only? Yes No 

2. The examination may include general information 

from the major area of concentration? Yes No 

3. The examination may include general information 

from the minor area of concentration? Yes No 

4. Other areas 

D. Is the student permitted to repeat the examination 

in the event of failure? Yes No 

1. If yes, how many times? 

2. Is a specific time limit assessed in the 

event of failure? 

If yes, what is this time limit? 

E. Is a definite time limit specified for obtaining 

the advanced degree from the date of admission to 

date of completion? 

Yes No 

Yes No 

I. Are extensions of time limit available under 

certain conditions? 

If yes, under what conditions? 

Yes No 
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LIST OF PARTICIPATING INSTITUTIONS 

* returned questionnaires 

•• usable data 

••• returned too late to be included 

Institution 

**Auburn University 

University of Alabama 

Arizona State University 

*University of Arizona 

••University of Arkansas 

*University of the Pacific 

*University of Southern California 

**Colorado State University 

•University of Colorado 

*University of Denver 

**University of Northern Colorado 

University of Connecticut 

•Florida Atlantic University 

•Florida State University 

••University of Florida 

University of Miami 

Atlanta University 

••Georgia State University 
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Location 

Auburn, Alabama 

University, Alabama 

Tempe, Arizona 

Tucson, Arizona 

Fayetteville, Arkansas 

Stockton, California 

Los Angeles, California 

Fort Collins, Colorado 

Boulder, Colorado 

Denver, Colorado 

Greeley, Colorado 

Storrs, Connecticut 

Boca Raton, Florida 

Tallahassee, Florida 

Gainesville, Florida 

Coral Gables, Florida 

Atlanta, Georgia 

Atlanta, Georgia 
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Institution 

**University of Georgia 

*University of Idaho 

Illinois State University 

Loyola University of Chicago 

Northern Illinois University 

**Southern Illinois University 

**University of Illinois 

*Ball State University 

**Indiana State University 

Indiana University 

**Purdue University 

*Drake University 

**Iowa State University 

*University of Iowa 

**Kansas State university 

*University of Kansas 

**University of Kentucky 

*University of New Orleans 

*University of Maine 

**University of Maryland 

*Boston College 

Boston University 

*Harvard University 

University of Massachusetts 

Location 

Athens, Georgia 

Moscow, Idaho 

Normal, Illinois 

Chicago, Illinois 

DeKalb, Illinois 

Carbondale, Illinois 

Urbana, Illinois 

Muncie, Indiana 

Terre Haute, Indiana 

Bloomington, Indiana 

Lafayette, Indiana 

Des Moines, Iowa 

Ames, Iowa 

Iowa City, Iowa 

Manhattan, Kansas 

Lawrence, Kansas 

Lexington, Kentucky 

Lakefront, Louisiana 

Orono, Maine 

College Park, Maryland 

Chestnut Hill, 
Massachusetts 

Boston, Massachusetts 

Cambridge, Massachusetts 

Amherst, Massachusetts 



94 

Institution 

•Michigan State university 

*University of Michigan 

Wayne State University 

••Western Michigan University 

University of Minnesota 

••Mississippi State University 

*University of Mississippi 

•University of Southern Mississippi 

*St. Louis University 

••University of Missouri 

*Vfashington University 

•University of Montana 

University of Nebraska 

••Rutgers the State University 

••University of New Mexico 

•'••Hofstra University 

•Columbia university 
Teachers College 

Fordham University 

New York University 

Syracuse University 

•Duke University 

•University of North Carolina 

Location 

East Lansing, Michigan 

Ann Arbor, Michigan 

Detroit, Michigan 

Kalamazoo, Michigan 

Minneapolis, Minnesota 

Mississippi State, 
Mississippi 

University, Mississippi 

Hattiesburg, Mississippi 

St. Louis, Missouri 

Columbia, Missouri 

St. Louis, Missouri 

Missoula, Montana 

Lincoln, Nebraska 

New Brunswick, 
New Jersey 

Albuquerque, 
New Mexico 

Hempstead, New York 

New York, New York 

Bronx, New York 

New York, New York 

Syracuse, New York 

Durham, North Carolina 

Chapel Hill, 
North Carolina 
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Institution 

•University of North Carolina 

University of North Dakota 

*Bowling Green State University 

**Kent State University 

•Miami University 

**Ohio State University 

•Ohio University 

**University of Akron 

University of Cincinnati 

•University of Toledo 

**Oklahoma State University 

*University of Oklahoma 

*University of Tulsa 

••Oregon State University 

•University of Oregon 

Lehigh University 

Pennsylvania State University 

••Temple University 

**University of Pittsburgh 

University of South Carolina 

•University of South Dakota 

Location 

Greensboro, 
North Carolina 

Grand Forks, 

North Dakota 

Bowling Green, Ohio 

Kent, Ohio 

Oxford, Ohio 

Columbua, Ohio 

Athens, Ohio 

Akron, Ohio 

Cincinnati, Ohio 

Toledo, Ohio 

Stillwater, Oklahoma 

Norman, Oklahoma 

Tulsa, Oklahoma 

Corva His, Oregon 

Eugene, Oregon 

Bethlehem, Pennsylvania 

University Park, 
Pennsylvania 

Philadelphia, 
Pennsylvania 

Pittsburgh, Pennsylvania 

Columbia, South Carolina 

Vermillion, 
South Dakota 

•Memphis State University Memphis, Tennessee 
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institution 

**University of Tennessee 

*Vanderbilt University 

**North Texas State University 

**Texas A&M University 

*Texas Tech University 

**Texas Woman's University 

University of Houston 

*University of Texas 

*Brigham Young University 

University of Utah 

Utah State University 

•College of William and Mary 

University of Virginia 

Virginia Polytechnic 
institute and State 
University 

*University of Washington 

**Washington State University 

*West Virginia University 

**University of Wisconsin 

**University of Wyoming 

Location 

Knoxville, Tennessee 

Nashville, Tennessee 

Denton, Texas 

College Station, Texas 

Lubbock, Texas 

Denton, Texas 

Houston, Texas 

Austin, Texas 

Provo, Utah 

Salt Lake City, Utah 

Logan, Utah 

Williamsburg, Virginia 

Charlottesvilie, 
Virginia 

Blacksburg, Virginia 

Seattle, Washington 

Pullman, Washington 

Morgantown, 

West Virginia 

Madison, Wisconsin 

Laramie, Wyoming 
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