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The purpose of this study was twofold. The first pur-

pose was to identify and determine the degree of satisfaction 

experienced by selected groups of international students at 

North Texas State University in Denton, Texas. The second 

purpose was to analyze and interpret the data collected in 

relation to selected demographic variables. 

The following hypotheses were devised to guide the 

interpretation of the data findings. 

1. There will be a significant difference in the degree 

of satisfaction with university administration among the 

three selected groups of N.T.S.U. international students. 

2. There will be a significant difference in the degree 

of satisfaction with university faculty among the three 

selected groups of N.T.S.U. international students. 

3. There will be a significant difference in the degree 

of satisfaction with fellow students among the three selected 

groups of N.T.S.U. international students. 

The subjects of this study were 287 international stu-

dents from Malaysia, Nigeria, and Thailand. Freshman and 

graduate level students were not in the study. 



The instrument used in the study was the College Student 

Questionnaire (CSQ) Part 2, an instrument designed to study 

student attitudes and background characteristics. The group 

mean scores on the attitude subsets for satisfaction were 

subjected to an analysis of variance. Possible significant 

differences between the means were determined by the Scheffe 

technique which provides a rigorous method of making multiple 

comparisons using the F test. 

The results of this research should be understood in 

terms of the particular population under study. Based on 

the findings of this study, the following conclusions were 

drawn. 

1. International students from Malaysia appear to be 

more satisfied with N.T.S.U. administration than inter-

national students from Nigeria or Thailand. 

2. For the areas of satisfaction with faculty and 

satisfaction with fellow students, the three groups of 

international students from Malaysia, Nigeria, and Thailand 

appear to be on the same level of satisfaction. 
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SATISFACTION WITH COLLEGE AMONG SELECTED 

GROUPS OF INTERNATIONAL STUDENTS 

Introduction 

Educational exchange and international education may 

have begun among the great European and Islamic universities 

of the Middle Ages. Today, however, it is a worldwide 

phenomenon. It may be widely acceptable that the presence 

of international students across the world community is for 

the benefit of humankind. A 1960 report by a UNESCO Inter-

national Committee of Experts stressed that a new trend in 

modern society is the growth of international mindedness. 

According to Klinger (1960), the first international 

student in the United States was Francisco Miranda of Spain, 

who enrolled at Yale University in 1784. Since that time, 

the number of international students studying at U.S. schools 

appears to have increased steadily. A large and gradually 

increasing number of international students come to the 

U.S. for study and advanced training. The Institute of 

International Education (1982) reports that for 1981-82 

more than 30% of all international students worldwide 

studied at educational institutions in the United States. 

This figure (326,299) was more than twice that of France, 

the next largest country hosting international students. 



International students come to the United States from 

all over the world, mostly from developing countries that 

have different economic, social, cultural, and educational 

systems. Among international students, it is widely 

accepted that studying in a country other than one's own is 

not always easy; there are basic problems of adjustment to 

strange customs, to new methods of instruction, and to work-

ing within a different environment of strangers who speak a 

different language. Academic adjustment to and satisfaction 

with that new environment, which includes school adminis-

trators, teachers, and fellow students, is of great impor-

tance to the international student's success. For school 

authorities, the presence of international students on U.S. 

campuses means new challenges in order to meet the special 

demands and needs of those students. 

Purpose of the Study 

The purpose of this study is twofold. The first 

purpose is to identify and determine the degree of satis-

faction experienced by selected groups of international 

students at North Texas State University in Denton, Texas. 

The second purpose is to analyze and interpret the data 

collected in relation to selected demographic variables. 

Definition of Terms 

The following definitions are presented as they relate 

to this study. 



An international student is a student who is not an 

American citizen or permanent resident of the U.S., who 

holds an F-l (student) visa from the Immigration and 

Naturalization Service Department, and who was enrolled as 

a full-time student at N.T.S.U. during the Spring and Fall 

Semesters of 1983-1984. 

Satisfaction is the degree of contentment reported by 

international students enrolled at N.T.S.U. with regard to 

their academic, personal, social, and financial status. 

Limitations of the Study 

This study is subject to all the limitations recognized 

in collecting data by mail questionnaires. It is also 

recognized that since the survey was voluntary, it could be 

biased on the basis of those who chose to return the 

questionnaires. 

Delimitations of the Study 

This study does not include those new students who 

were in their first semester of study at the time the study 

was conducted. Furthermore, this study was delimited only 

to the Malaysian, Nigerian, and Thai students who were 

enrolled full-time at North Texas State University during 

the period of this investigation. 



Synthesis of Related Literature 

American educational authorities face new challenges 

in efforts to provide a quality education and meet the 

special needs of an ever-increasing number of international 

students in this country. To do this and also meet the 

demands of the future, educational authorities have to 

examine and understand the concerns of international stu-

dents (Galiouridis, 1980). 

The literature on international students in U.S. 

colleges and universities deals with most aspects of the 

existence of international students in this country. 

Studies and research have been conducted with the intent 

of identifying the problems of international students and 

pointing the way for American authorities to help. 

The problems of international students include culture 

shock, social and emotional difficulties, and academic 

adaptation (Sharma, 1973). Although some of the needs and 

problems of international students are the same as those 

encountered by American students, some are quite different 

because international students come from other cultures 

and educational systems (Putman, 1970). Even within the 

international student body, the adaptation process to 

adjustment problems and the degree of satisfaction with 

school life may vary from one group of international stu-

dents to another. The necessity for assessing the degree 



of satisfaction and adjustment of international students 

in American institutions cannot be over-emphasized. 

In dealing with these important subjects, some studies 

have been conducted on the problems of international stu-

dents. While some studies concentrate on the general 

problems facing international students, others are specific 

in intent and concentrate on specific groups or nationalities. 

According to Parson (1925), the first survey of 

international students in America appeared in The Foreign 

Student in 1925. The study was undertaken in 1922 to 

define the needs and problems of international students and 

to formulate adequate programs. 

Shattuck (1964), in a study conducted on foreign 

graduate students at Cornell University, explored factors 

that might mitigate adjustment problems. As a result of 

the study, Shattuck found positive relationships between 

adaptation and (a) assistance received by professors and 

oreintation personnel, (b) ability to use the English 

language, (c) problems perceived while getting settled at 

Cornell University, and (d) perceived increased difficulty 

in problem solving and goal attaining as compared with 

experiences at home. 

In 1965, Gezi published an article summarizing a study 

conducted on Middle-Eastern sutdents enrolled at California 

colleges and universities. The study was concerned with 

international student adjustment in the United States. 
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Gezi used a questionnaire to test the following hypotheses: 

1. International students with favorable or 

unfavorable attitudes toward the United States tend 

to select certain positive or negative perceptions and 

interpret their perceptions in a way that fosters their 

adjustment. 

2. The length of time the international students 

stay in the United States is not in itself a factor in 

their adjustment. 

3. When international students feel that Americans 

downgrade their home countries, they tend to become 

antagonistic toward Americans and form unfavorable 

images of this country, and if college work is the 

main purpose of the sojourn of the student, academic 

success becomes the basis for the student's adjust-

ment in his sojourn (Gezi, p. 130). 

The sample consisted of 62 Middle-Eastern students 

studying at 11 California colleges and universities. The 

students were predominantly single males who were studying 

toward bachelor's, master's, and doctoral degrees, and 

whose ages ranged from 19 to 36 years. The survey instru-

ment used to collect data consisted of a questionnaire and 

two open-ended interviews with Middle-Eastern students, 

foreign student advisors, and faculty members who taught 

the students. According to the data, Gezi found a 

relationship between the positive adjustment of 



international students and the perception of Americans' 

favorable attitudes toward their countries; there was no 

relationship between the length of time the students had 

been in the United States and their adjustment. The results 

also indicate a significant association between pre-arrival 

attitudes toward the United States and adjustment; meaning-

ful interaction with Americans and adjustment, and adjust-

ment and academic success in study. 

The American government and many private agencies that 

are involved in sponsoring foreign students often paint a 

most flattering but unrealistic picture of their programs. 

However, Gardner (1963) who headed the U.S. Advisory Com-

mission on International and Cultural Affairs for evaluating 

the educational and cultural exchange programs (which are 

planned and administered by the Bureau of Educational and 

Cultural Affairs of the Department of State and which are 

carried out under the supervision of the United States 

Information Agency) points out many inadequacies of the 

exchange program and gives the following suggestions that 

there should be for improvement. 

1. An effort to seek out and select more "have-

nots" with particular promise and talent rather than, 

as often happened, students from favored social and 

economic status. 

2. An effort to seek out and select candidates 

who are sufficiently restless and vigorous to help 
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promote desirable social and economic change, even if 

it means to select the radical and the politically 

dissident. 

3. More "field selection centers" to be set up 

under private sponsorship to help United States uni-

versities and agencies in choosing qualified students. 

4. Programs for all foreign visitors to provide 

more time and arrangements for meeting a wide cross-

section of American families (Gardner, 1963, p. 23). 

Wilkening (1965) studied the types of adjustment 

problems experienced by foreign students. As their major 

problems, the respondents ranked adjusting to the American 

educational system, being away from home, language, and 

cultural changes. Academic adjustment was related to the 

students' langauge ability. Satisfaction with their pre-

paration for the study experience, the suitability of 

housing, and their attitudes toward their graduate studies 

were the most significant positive factors in determining 

personal adjustment scores. 

Some studies investigated not only the problems of 

international students in general but also of particular 

national groups. Hill (1966) surveyed 78 foreign students 

at Indiana University. The results indicate that, as a 

group, the Indonesian, Thai, Indian, and Pakistani students 

encountered many problems in the academic, personal, and 

financial categories. In particular, the Thai students 



experienced substantially more difficulty with the academic 

problems that involve English proficiency than did students 

from the other three countries. Payind (1969) , however, 

compared the academic, personal, and social problems of 

120 Afghan students and 125 Iranian students from several 

American universities and found that no significant differ-

ences exist between these two groups of students in any of 

the surveyed sets of problems. 

Dorpowski (1977) studied the perceptions of Oriental, 

Latin American, and Arab students in American colleges and 

universities concerning the potential problems they 

encountered while studying in the United States. All 

groups ranked the problem areas (1) financial aid, (2) Eng-

lish language, and (3) placement as most critical. A 

significant difference was found between the perceptions of 

male and female foreign students concerning problems 

expereinced in American colleges and universities; male 

students had greater concern and difficulty than female 

students with financial problems. 

Breuder (1972) states that foreign students who are 

on campus for longer than 12 months do not perceive their 

problems any differently than students who are on campus 

less than 12 months. The Breuder study indicates that 

the resolution of problems by foreign students is not 

relative to a given period of time. Once a problem is 

encountered by a foreign student, it does not ameliorate 
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over a given time period. The Breuder study also found 

that the problems perceived by foreign students studying 

in rural or urban schools were the same. Even the enroll-

ment size of the educational institution is not considered 

a factor in the types of problems with which those students 

dealt. 

Sharma (1973) conducted a study on non-European 

foreign graduate students in selected schools of North 

Carolina to identify and analyze their academic, personal, 

and social problems. From the study of these problem 

areas, she concludes that academic, personal, and social 

problems are of differing degrees of severity and that a 

direct relationship exists between these problems. 

According to Sharma's data, academic problems include 

giving oral reports, notetaking, participating in class, 

understanding lectures, and selecting appropriate courses. 

Homesickness, adequate housing, funds, food, and companion-

ship with the opposite sex were the most important personal 

problems. Social concerns were expressed in regard to 

social customs, making personal friends with American stu-

dents, being accepted by social organizations, and 

participating in campus activities. 

Concerning Far Eastern graduate students, Han (1975) 

conducted a study on 118 foreign graduate students who had 

been enrolled for at least two semesters at the University 

of Southern California. The purposes of the study were to 
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examine goals of Far Eastern foreign graduate students in 

the United States and to identify problems encountered by 

these students whil studying at U.S.C. The study found 

that some subgroups of foreign graduate students encountered 

more problems than other students. While Japanese students 

encountered more problems than any other nationality student 

group, all subgroups in the study identified language 

difficulty as the most serious problem. Making friends 

with Americans, comprehension of lectures, competition for 

grades, and participation in group activities were the 

majority problem areas. Han noted a difference in the 

problems encountered relative to age; the students under 

30 years of age expressed a greater concern about group 

activities, while those over 30 years of age expressed a 

greater concern with note-taking. The major recommendation 

of Han's study is that institutions, administrators, and 

personnel who are concerned about student exchange programs 

in the United States should be encouraged to examine 

periodically the existing educational system, as well as 

the campus atmosphere, in order to provide a healthy 

academic environment for international students. 

Foreign students have few social problems with the 

exception of racial prejudice. This is one conclusion of 

a study done by Nenyod (1975) on 400 international students 

studying in small, medium, and large public colleges and 

universities in Texas. The major problems of foreign 
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students in all schools were communication, academics, 

finances, housing and food, religion, social relationships, 

and personal problems. The student respondents indicated 

that the communication and academic problems were the most 

serious. Academic problems were attributed to a conflict 

with the educational system and standards of education. 

Observations of foreign students by Cormack (196 3) 

have led her to believe that foreign students generally pass 

three stages of behavioral change that may be represented 

by a U-curve. During the first few months, the foreign 

student loses his buoyancy and confidence; consequently, 

the curve drops and continues to do so until about the end 

of the first year. During the second period, the student 

exists in the state of disillusionment. By the end of 

the second or third year, the curve begins to rise because 

of the student's gradual ability to integrate two cultures, 

and, consequently, to evaluate his objectives and to 

understand his accomplishments and problems. 

Immediately upon his arrival, the foreign student is 

confronted with a variety of problems. One is his inability 

to communicate; the second is perhaps financial in nature. 

To complicate things further, the scholastic requirements 

usually constitute an academic shock. "The failure to 

solve these problems may result in embarrassment or 

troubles" (Gannon, 1969, p. 539). 
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Among the concerns of the United States students and 

those of international students, a divergence exists in the 

areas of extracurricular activities and religion. Marsh 

(1942) indicates that these two areas were of lesser concern 

in his study of student problems, while Sharma (1973) indi-

cates that foreign students had concerns related to parti-

cipation in social organizations and making friends with 

Americans. Nenyod (1975), on the other hand, found that 

religion is a concern to international students. 

To identify some of the significant differences in the 

adjustment problems experienced by particular national 

groups of international students, a study by Perkins, 

Perkins, Guglielmino, and Reiff (1977) was conducted on 407 

international students enrolled at the University of Georgia 

during the 1975 winter and spring quarters. Because inter-

national students have both common problems and problems 

peculiar to their own national groups, the purpose of this 

study was to identify any significant differences in the 

way the Chinese, Indian, and other international students 

at the University of Georgia rated the importance of 

potential adjustment problems. In addition, the study 

proposed to determine any significant differences among 

these groups on particular demographic and social inter-

action variables such as age, sex, and frequency of contact 

with people from their own country. While 50 countries 

were represented in the study, Chinese and Indian students 
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constituted approximately one-third of both the respondents 

and the total international student population on campus at 

the time of the survey. The instrument used in this study 

was a modified version of a questionnaire developed by 

Gaither and Griffin (1971). The questionnaire consists of 

eight items concerning demographic information, three items 

describing social interactions, and 17 items identifying 

potential adjustment problems. The results of this study 

show significant differences among the three groups of 

international students with respect to the main problem 

areas; Chinese students rated the six major problems of 

adjustments (English proficiency, educational preparation, 

racial or religious discrimination, unfriendliness of people 

from the community, homesickness, and climate) as more 

important than did the Indian students and the other stu-

dent groups in the survey. The most important recommenda-

tion of this study was that since international students 

have problems in common and also problems peculiar to 

their national groups, educational institutions need to 

identify the significant differences in the adjustment 

problems experienced by the various national groups. 

With concern about the major problems of adjustment 

to life in Columbia, Missouri, and to study at the Univer-

sity of Missouri-Columbia, and to identify the resources 

that foreign students believe to be the most helpful 

regarding their adjustment problems, a study was conducted 
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by Snitwongse (1979) of the University's 887 foreign stu-

dents. The study found that finding a place to live, 

adjusting to the climate, and handling the language are the 

major problems for international students adjusting to life 

in Columbia. The major problems of adjustment to study 

were oral discussions or presentations, organizing and 

writing papers, and taking notes in English. Fellow stu-

dents from one's own country were the most helpful resource 

in life adjustment problems, and professors and academic 

advisors were the most helpful resource in academic satis-

faction. Students with more serious life adjustment 

problems tend to have more serious academic adjustment 

problems. 

Recognizing that services for international students 

are developed at many colleges and universities on the basis 

of assumptions by staff and faculty members as to their 

adjustment needs rather than on any structured assessment of 

those needs, a study was conducted by Stafford, Thomas, 

Paul, Marion, and Salter (1980) of 551 international stu-

dents who were pre-registered for the Spring 1978 semester 

at North Carolina State University. One purpose of the 

study was to determine the level of adjustment of inter-

national students at N.C.S.U. The researchers assumed 

that the findings of the study could be used by staff and 

faculty members to design programs and services for 

international students based on assessment needs rather 
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than on assumptions about what might be the adjustment needs 

of international students. Another purpose of the study 

was to compare adjustment levels on the basis of student 

classification and home country. These findings could then 

be used by officials at N.C.S.U. to design types of 

international student programs. 

The survey instrument used in the study was a ques-

tionnaire developed by the authors and distributed during 

registration to 186 undergraduate and 365 graduate pre-

registered international students. The instrument was 

completed by 53 of the undergraduate and 225 of the graduate 

students. 

The results of this study show that problem areas were 

those of homesickness, housing, dating, English language, 

and financing. Comparison of adjustment on the basis of 

geographic area resulted in significant differences for 

the variables English language, future vocational plans, 

unfriendliness of the community, and dating. Students 

from the Orient and from Southeast Asia experienced the 

greatest difficulty with the English language, while those 

from India, Pakistan, and Africa reported the least 

difficulty. Those from South Central America and from 

Southeast Asia reported the lowest levels of difficulty 

with future vocational plans, while higher levels were 

reported by students from the Orient and from India and 

Pakistan. 
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As recently as 19 81, a study was conducted by Arubayi 

on the perceptions of problems as identified by Nigerian 

students in American schools. The purpose of the study 

was to compare these students' perceptions of problems 

according to the variables of where undergraduate degree 

was obtained, length of enrollment, and academic classi-

fication. According to the results of this study, the 

place where undergraduate degree was obtained was a pre-

dictor of problems in orientation, academics, social-

personal, living-dining, student activities, and placement 

problems areas; the undergraduate students reported more 

problems than graduate students except in the area of 

finance; and students enrolled in two semesters and below 

reported more problems in academic and social-personal 

areas than those enrolled beyond two semesters (Arubayi, 

1981, p. 116). 

One of the major recommendations of this study was 

that the American government, in cooperation with various 

African governments, should plan and organize pre-departure 

orientation before these students depart for the U.S. 

Information about life in the United States should be 

mailed to those students by the various colleges and 

universities. 

At North Texas State University, a study was conducted 

by Yeung (19 80) to identify and compare the specific 

adjustment problems anticipated by international students 
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prior to departure from home and those actually experienced 

while studying in the United States. Sixty-seven inter-

national students who were enrolled at N.T.S.U. in the 

Spring Semester, 19 80, and who had been in the U.S. for 

less than one year, were asked to respond to a questionnaire 

that included 72 items on the problem areas of (1) communi-

cation and language, (2) academic, (3) social-cultural, 

(4) psychological-personal, (5) financial, (6) health, 

(7) housing and food, and (8) international student advising. 

Yeung found that adjustment problems anticipated as 

serious are primarily in the language, social-cultural, and 

housing and food areas. On the other side, serious adjust-

ment problems actually experienced were related to the 

financial, language, and social-cultural areas. Yeung 

concludes that a definite contrast existed between problems 

as anticipated and those actually experienced because the 

experienced problems were more serious than expected. 

Another major conclusion of the study was that current 

student personnel services related to financial aid, coun-

seling, student activities, remedial services for English 

language, and housing and food are not adequate in meeting 

the needs of international students. The main recommenda-

tion of the study was to improve existing student personnel 

services. 

In regard to the academic problems that face inter-

national students, Higbee (1961) studied foreign student 
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programs on a national basis. His study covered 1,365 

institutions of higher education and about 1,073 foreign 

students. He reports that foreign students are faced with 

three major problems—language, finances, and the reluctance 

of Americans to understand or to be influenced by foreign 

students. Higbee also notes the urgent need for the 

establishment of additional English centers in the United 

States. 

Many authorities seem to agree with Higbee's findings, 

especially that concerning foreign students' problems with 

the English language. Marquardt (1961), for example, 

argues against setting up special programs for non-English 

speaking students since this provision would keep them 

isolated from what they should learn about the American 

way of life. Instead, he suggests that what is needed is 

a prognostic or language aptitude test which would reduce 

the number of failures and would also be the basis for 

individual care and counseling. One existing prognostic 

test is the Modern Language Aptitude Test (MLAT). Marquardt 

notes that antecedent success in predicting the achievement 

of American students in learning foreign languages created 

the interest in its application, and that, after modifica-

tion , it could be used to predict the achievement of 

foreign students in learning English. 

According to Lado (1964), "The foreign student's 

proficiency in English is a decisive factor in his success 
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in the United States" (p. 211). When compared to American 

students, Lado maintains, the foreign student is a slower 

reader (on the average, 40 to 140 words per minute or 6 to 

20 pages an hour), he does not clearly understand what he 

reads, and his retention is much poorer. In other words, 

while the American student is busy memorizing the facts of 

the subject matter, such as in history, the foreign student 

is still learning how to pronounce and how to spell many of 

the words. Lado suggests that it is first necessary to 

establish the foreign student's level of proficiency in 

English. One way to establish this is through the Test of 

English as a Foreign Language (TOEFL), a test which has 

been in use since the early part of 1964. 

On the other hand, some authorities such as Haggerty 

(1962) argue logically and provocatively for the abolish-

ment of the requirement that foreign students must have 

acquired skills of communication in English before they 

can be admitted to the American universities. He maintains 

that this requirement neither guarantees the intellectual 

ability of the student nor his ambition for academic work. 

Instead, Haggerty suggests that the establishment of 

language centers in various regions of the United States 

could serve the individuals who are destined to be enrolled 

in different institutions. 

A large portion of research on international educa-

tional exchange is related to the academic adjustment and 
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achievement of international students. Several studies 

have been done to determine any possible relationships 

between selected personal and social factors and academic 

achievements. Proficiency in the English language is 

considered as one of the most important factors contributing 

to the academic success and the development of satisfactory 

cross-cultural adjustment of foreign students and the 

establishment of friendships with American students. 

In Cieboter's study (1969) of 218 international 

graduate students at the University of Florida, it was 

found that the Far East students, who ranked poorest in 

English language ability, had the lowest grade—point average. 

Reiff's study (1972) also indicates that there is a high 

correlation between a lack of English proficiency and a 

lack of participation in social and cultural functions. 

Chou (1960), in his study of foreign students at the 

University of Georgia, found that the lack of proficiency 

in English is the main source of adjustment difficulties 

among students from non-English speaking countries. How-

ever, Kasraian (1978) found that a large percentage of 

foreign students, regardless of country of origin and 

degree of language proficiency, reported satisfaction with 

their overall college experience and education. Difficulty 

with English language did not seem to prevent them from 

achieving satisfaction with their college education. 



22 

Hattari (1966) studied foreign students and the 

relationship of selected personal and social factors with 

academic achievement. His findings reveal no significant 

difference between English language proficiency, socio-

economic background, cross-cultural background, and the 

academic achievement of foreign students. 

At Texas A&M University, Moghrabi (1966) investigated 

the factors that influenced the degree of success or failure 

of foreign students. He found that academic classification, 

marital status, and competence in the use of English 

language were significant in the success or failure of 

international students. Emotional anxiety was found to be 

expressed as frustration and discontent. Such anxiety 

seemed to be the result of lack of social life on campus, 

feelings of being placed in wrong programs, and food that 

often offended foreign students' religious and social views. 

Other factors reported by Galiouridis (1980) that 

influence the academic achievement of foreign students 

include socio-economic background, country of origin, sex, 

age, length of stay in the United States, marital status, 

major field of study, interaction with American students, 

sources of financial support, and perception of the Ameri-

can culture. 

According to Yeung (1980) and Galiouridis (1980), 

financial problems are usually a great concern to foreign 

students because most of them come to the United States to 
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study with limited financial resources. Financial diffi-

culties arise because of inadequate information concerning 

the cost of living in the United Staes, increase of tuition, 

unanticipated changes in the length of time required to 

finish a degree, unavailability of financial aid, restric-

tions to work, and decrease of scholarships to foreign 

students. Das's study (1976) indicates that 66% of foreign 

students at the University of Minnesota needed financial 

support. Yeung (1980) also reports that graduate assistant-

ships and fellowships for international students were 

limited and very competitive, and that financial aid in the 

form of scholarships and grants seemed to be almost non-

existent. 

The subject of relations between international and 

American students on the campuses in the United States is 

receiving increasing attention. The personal and social 

life of many international students is often marked by a 

sense of social isolation and feelings of loneliness and 

homesickness. Wilkening (1965) points out that because of 

the dissimilarity between home and host values and expec-

tations, and the considerable variance in the degree of 

social distance in different cultures, the foreign students 

do not have a clear idea of what is expected of them nor 

do they know how to relate to each other. The study by 

Klein et al. (1967) found that half of the surveyed foreign 
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students had not established any close friendships with 

Americans. 

In 1970, Shepard studied the acculturation of foreign 

students in southern colleges and universities. He found 

that lack of meaningful social relationships was a major 

reason for disappointment. He found also that loneliness 

and lack of friendship were problems of primary importance. 

Though informal contacts between international stu-

dents and Americans are somewhat limited, international 

students are willing to associate with American students. 

Higbee (1961) reports that over 70% of the surveyed inter-

national students from Asia, the Middle East, and Africa 

expressed a special desire for more institutional help in 

establishing social contacts with Americans. Nevertheless, 

social activities that involve both international and 

American students are so few that many international stu-

dents accept and rationalize their isolation. 

In 1968, Shaffer and Dowling of Indiana University 

conducted a study on 756 foreign students and 554 of their 

American friends to assess the interaction of foreign 

students with American students in a typical, coeducational, 

publicly sponsored, large midwestern university. The pur-

pose of the study was to determine and evaluate the 

American students' perceptions of foreign students, and to 

evaluate the effects of foreign students on American 

students and, in turn, upon American colleges and 
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universities. This investigation attempted to accomplish 

these objectives by identifying 554 American students who 

were close friends of foreign students. The personal inter-

view data included the students' responses on cross-cultural 

patterns of friendship, American students' perceptions of 

foreign students, the extent of foreign students' influence 

on the American students, American students1 perceptions 

of other Americans' attitudes, attitudes toward financial 

aid for foreign students, and opinions about foreign 

students' housing and personal difficulties. Based upon 

the findings of the study, some of the tentative conclusions 

were 

Friendship between foreign and American students is 

based upon similarities in interests and environmental 

positioning, rather than upon national differences or 

the personal and background characteristics of the 

American student. . . . American student friends of 

foreign students are active socially and well-integrated 

in campus life. The initial contacts between foreign 

and American students arise from informal and spon-

taneous meetings and academic interests rather than 

from formally organized campus activities. . . . Foreign 

and American student friendships are based upon a wide 

range of interests, and are not necessarily initiated 

or continued because of the national differences 
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involved . . . and usually are not expanded to the 

American students' home community and family (Shaffer 

& Dowling, 1968, p. 248). 

Cook (1964) had a gratifying experience during his 

stay in India as a Fulbright scholar. He began to under-

stand why the Indian students in the United States, and 

foreign students in general, behave the way they do. He 

attributed their behavior to the cultural and educational 

systems of their country. Cook observed that Indian stu-

dents had never been encouraged to express their opinions 

freely in class and thus it was difficult to provoke any 

"free-wheeling discussion." The aloofness of the pro-

fessors and the social and cultural restrictions for male 

students to talk to members of the opposite sex are other 

examples of conditions which make the Indian student quite 

different from his American counterpart. 

In 1948, Peterson and Neumeyer conducted a study on 

385 international students at the University of Southern 

California and other surrounding educational institutions. 

The purpose of the study was to discover how adequate 

academic institutions were in meeting the needs of foreign 

students and the reactions of foreign students to their 

experience in the United States. Thirty-four nations were 

included in the study, giving significant representation 

to the international student body. The chief complaints of 

the students in the study pertained to academic problems. 
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International students expressed difficulties in under-

standing lectures, writing or giving oral reports, getting 

acquainted with American educational standards and examina-

tion methods, using the library, and competing with American 

students for grades. It is clear that all those academic 

problems are accentuated by language. 

For satisfaction with administration, Peterson and 

Neumeyer found that evaluation of credits and the compli-

cated registration procedures are some of the international 

students' worries. While the researchers found that 

counseling ranks second among the problems, they conclude 

that this problem as well as others can be overcome. For 

international students' satisfaction with faculty, Peterson 

and Neumeyer found that professors are sometimes impatient 

with the language difficulty and in handling the classroom 

relationship between international and American students. 

In 1951, Forstat conducted a study of 201 international 

students at Purdue University. His purpose was not to 

verify or negate the findings of the Peterson-Neumeyer study 

but to try to find additional data about the adjustment 

problems of international students, as well as to study the 

more homogenous population found in a single university. 

Forstat's aim of the study was to find the areas in 

which international students encounter difficulties and to 

see if a correlation existed between length of residency 

in the U.S. and the number of problems a student has. 
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Another objective of the study was to find what other 

factors besides length of residence bear a relationship to 

the number of problems of international students. 

The population of students from 37 countries repre-

sented all the continents; the majority were from Canada, 

China, Turkey, India, Norway, and Venezuela. While 28 

religions were represented, 40 students reported no religion. 

For length of residency, 84 students had been in the United 

States for less than 2 years, 94 from 2 to 5 years, and 

3 for 5 years or more. 

A checklist of 30 items (problems) covering all areas 

of difficulty facing international students was included 

in the questionnaire. A "problem score" was computed for 

each individual and counted for the six majority countries 

of origin. Forstat found that "The country of origin of 

foreign students and their academic status seem to be 

factors affecting the total number of adjustment problems;" 

furthermore, "age, length of time in this country, and 

field of study (as indicated by negligible correlation 

coefficients) do not seem to be so related" (p. 29). 

The relationship between international students and 

faculty members is frequently mentioned in studies about 

international students. Selby and Woods (1966) report 

that 90% of international students in their study felt that 

the faculty was friendly, and 74% felt that the faculty was 

eager to help them with their work. Morris (1960) indicates 
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that informal student-professor relations is the feature 

of the United States that foreign students liked most. 

Yeung (1980) states that in addition to social isola-

tion, foreign students may find themselves the target of 

prejudice and discriminatory practices because of their 

culture, national origin, skin color, or religious beliefs 

and observances. Davis et al. (1961) found from their 

study that 75% of African students reported discrimination, 

especially in restaurants, at social events, and in seeking 

housing. Shepard (1970) reveals that a minority of the 

international students in his study strongly criticize the 

behavior of people in the southern United States toward 

people of other cultures. 

According to Morris (1960), the academic satisfaction 

of international students is related to two variables. The 

first variable is personal status gained or lost (those who 

lose personal status are more dissatisfied than those who 

gain it). The second variable is differences in perception 

(those who perceive large differences between their home 

country and the United States are more dissatisfied than 

those who perceive small differences). 

Lather (1978), in her study on foreign students 

attending Western Michigan University, found that there 

was no significant difference in the degree of perceived 

importance and satisfaction by sex, age, and geographic 

region of native country when measured according to four 
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scales. These scales are (a) faculty advisor's activities, 

(b) course work, (c) university activities and services, 

and (d) cross-cultural communication. 

Green (1964) studied the degree of satisfaction of 

international alumni of Cornell University from 1935 to 

1959. The respondents indicated that their education was 

"highly useful" and that their employment had enabled them 

to use their training extensively. Seventy-five percent 

of the alumni were satisfied with their Cornell experience, 

and their satisfaction was related to degree completion, 

graduate admission status, and lack of English difficulty. 

Shandiz (1981) conducted a study of 228 foreign stu-

dents attending Oklahoma State University to explicate 

factors influencing the extent of the students' difficul-

ties with different aspects of life in the United States, 

interaction with Americans, academic satisfaction, and 

a favorable attitude toward American sulture. The find-

ings of this research provide considerable evidence of 

interrelation between the personal, social, academic, and 

cultural types of adjustment. A strong relationship was 

found between academic satisfaction and other factors of 

social, personal, and cultural satisfaction. 
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Studies on International Students at North Texas State 

University 

The increase of international students at North Texas 

State University has been remarkable in the past few 

decades. In the fall of 1954, there were 11 foreign stu-

dents from a total enrollment of 4,953 students at North 

Texas State University. This figure rose to four times 

that amount after 10 years. By 1974, 222 of 15,875 students 

at North Texas State University were foreign students who 

represented .14% of the student body (N.T.S.U., 1978). The 

enrollment for the Fall Semester, 1983, was 20,234, which 

includes 2,044 international students, or 10.1% of the 

student body at North Texas State University. Table 1 

shows the enrollment comparisons by number of international 

students at N.T.S.U. 

Ahmadian conducted another study at N.T.S.U. on inter-

national students in 1983. The problem of the study was to 

determine the academic, personal, social, and financial 

levels of satisfaction of 720 international students at 

N.T.S.U. The subjects of the study were enrolled full-time 

during the Fall Semester, 1981, and represented 54 different 

countries. The major findings of Ahmadian's study are as 

follows. 

1. A large percentage of students reported satis-

faction with academic, personal, and social environment. 
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a) <Ti Ôi (T> CF> (T> •P+JSH+JM-PD^O C •p •—1 tr> r—1 tp i—| tP <—1 tP •—1 O O C D O C D d C D d JH 
03 a c c a 0 
a) rH *H H "H i—1 -H i—1 -H rH -P g rH V-l 1—1 J-li—1 V-Ji—1 M H ^ ^ ^ ^ ^ ^ 

0 f d & f d & f d c ^ f d c i i f d H M M ^ r i r n o r ^ o o H 
CO pMCOPHCOfeCOPHCOfo •K 



33 

2. Dissatisfaction was found in regard to the 

academic counseling. 

3. The main areas of difficulty were: admission 

standards and procedures, writing term papers, and 

class discussions. 

4. Areas of dissatisfaction were those of finan-

cial status, job opportunity on campus, and the 

availability of assistantships and internships. 

5. Significant differences were found between the 

levels of satisfaction regarding sex, geo-cultural 

background, and academic level. 

6. No significant relationship was found to exist 

between the length of stay and the level of satis-

faction (Ahmadian, 1983). 

The major recommendations of the study include possible 

improvement of the conditions and quality of programs, ser-

vices, and facilities provided by North Texas State Univer-

sity for its international students. 

Summary of Literature Review 

From the studies conducted, there seems to be a dif-

fering perspective as to the research into problems of 

international students. The difference is clear in com-

paring the results of Nenyod (1975) and Sharma (1973) , in 

spite of the generalizations that characterize studies about 

international students. 
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The volume of research on international students has 

been increasing over the last decade. However, while most 

of the findings are interesting, there are contradictions 

and it is difficult to generalize from the situations in 

which the studies were conducted. There is, therefore, a 

need for further research on the national and local levels, 

not necessarily because of the rapid increase in the number 

of international students, but because of changes in the 

structure and composition of the international student 

population as well as the social, economic, and educational 

changes in the world (Ghosh, 1969). However, there is a 

need for additional comparative studies of international 

students and their satisfaction with administration, faculty, 

and fellow students. 

Methodology 

Subjects for the Study 

The population of this study included 287 international 

students who were studying at North Texas State University. 

None of the students included in the study was on either 

the freshman or graduate level at the time the study was 

conducted. Freshman students were excluded because of 

assumed ineligibility and inexperience to evaluate their 

relationship and the degree of satisfaction with their 

teachers, administrators, and fellow students. Graduate 

students were excluded to allow the usage of the College 
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Student Questionnaire, which was established to measure 

attitudes and perceptions of undergraduate students only. 

The population of the study represented three major groups 

of the international student body from Malaysia, Nigeria, 

and Thailand. These groups of students represent three 

different cultural, economic, political, and educational 

backgrounds. Satisfaction with college among the three 

groups might also be different. 

The Survey Instrument 

This study depends mainly on primary data collected 

by a structured questionnaire. Data collected directly 

from the three groups of students were examined to identify 

and determine the various problems that face these selected 

groups of international students. Assistance from other 

sources (such as the International Office, the Registrar's 

Office of N.T.S.U., and outside educational authorities) 

was very helpful. 

The instrument used in this study is the College 

Student Questionnaire (CSQ) Part 2, an instrument designed 

to study student attitudes and background characteristics. 

This questionnaire was developed in 1965 at the Educational 

Testing Service by Peterson (1968), who stressed that the 

College Student Questionnaire is a means for gathering a 

diversity of biographical and attitudinal information 

about college student bodies. It is designed to gather the 
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information by student self-report. CSQ-2 includes four 

ten—item scales to assess satisfaction with faculty, 

administration, one's major, and other students. (For this 

study, the section on the student major was not used.) 

Each item has four alternate answers, scored one through 

four, the score for a scale ranging from 10 to 40. 

The CSQ has been used successfully in a number of 

studies of college student attitudes. Richardson (1970) 

used the CSQ—2 to examine fit between college students and 

colleges. The study, which surveyed 1,866 students from 

six different institutions in the Arkansas area, concludes 

that student-coliege fit is predictably related to satis-

faction with college. 

Lindsay and Althouse (1966), in a study of 388 fresh-

men at Pennsylvania State University, used the CSQ and the 

Strong Vocational Interest Blank to determine if either 

scale could contribute significantly to the accuracy of 

Predictions based on scholastic aptitude score combined 

with high school grades. 

Calvin (1971) also used the CSQ in a comparative study 

of freshmen students. In a similar study, Hardy and 

Williamson (1974) used the CSQ to compare resident and 

commuter students as to satisfaction with administration, 

faculty, and fellow students, and as to liberalism and 

social conscience. In addition, Hardy (1973) used the CSQ 
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in a study about college satisfaction, liberalism, and 

social class of junior college transfers. 

The College Satisfaction of International Students 

Questionnaire used in this study consists of the College 

Student Questionnaire (Part 1) and General Information 

(Part 2). Part 1 is composed of three sections of 10 

questions each. The first 10 questions are about student 

satisfaction with administration. The second and third 

groups of 10 questions are about satisfaction with faculty 

and fellow students, respectively. Part 2 (General Infor-

mation) consists of 12 items covering (a) home country, 

(b) sex, (c) age, (d) marital status, (e) academic level, 

(f) place of living, (g) source of financial support, 

(h) major area of study, (i) time of stay in U.S., (j) 

time of study at N.T.S.U., (k) religion, and (1) attendance 

at other American universities. 

Procedures for Data Collection 

The data used in this study were collected during the 

Spring Semester, 1984. The Computing Center at N.T.S.U. 

was requested to provide an alphabetical ordered list of 

names and addresses of Thai, Nigerian, and Malaysian 

sophomore, junior, and senior students who were enrolled 

at North Texas State University. This mailing list was 

composed of those 287 student who held F—1 visa status. 

A packet that included a cover letter explaining the purpose 
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of the study, the questionnaire, and a stamped pre-

addressed envelope was mailed to these students. 

The packet was sent to all the population of students 

so as to ensure an appropriate number of responses. 

Reminder letters as well as personal follow-up were 

necessary. The entire process covered a six-week period. 

While it would have been desirable to have 100% return on 

the questionnaire, a pre-determined rate of 50% of the 

sample was considered the minimum needed in order to pro-

vide the data necessary to achieve the purposes of the 

study. The actual return rate of 67.6% exceeded the 

pre-determined rate by 17.6%. 

Hypotheses 

The following hypotheses were devised to guide the 

interpretation of the data findings. 

1. There will be a significant difference in the 

degree of satisfaction with university administration among 

the three selected groups of N.T.S.U. international students. 

2. There will be a significant difference in the degree 

of satisfaction with university faculty among the three 

selected groups of N.T.S.U. international students. 

3. There will be a significant difference in the 

degree of satisfaction with fellow students among the three 

selected groups of N.T.S.U. international students. 
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Treatment of Data 

For the purposes of this study, the three sections 

of Part 1 of the questionnaire were treated as the depen-

dent variables. The 12 demographic items of Part 2 were 

treated as the independent variables. The returned 

questionnaires were checked for accuracy, and incomplete 

or illegible questionnaires were discarded. The data 

obtained from the survey instrument were statistically 

summarized using data processing equipment in the Computing 

Center of North Texas State University. 

Because the basic purpose of the study was to identify 

and determine the degree of satisfaction with administra-

tion, faculty, and fellow students of the participating 

students, an item-by-item analysis was made of their 

responses to the questionnaire. The group mean scores on 

the attitude subsets for satisfaction were subjected to 

an analysis of variance. Possible significant differences 

between the means were determined by the Scheffe technique 

which provides a rigorous method of making multiple com-

parisons using the F test. According to Roscoe (1975), 

"The Scheffe test is the most flexible of the multiple 

comparisons procedures available to the reseacher—it fits 

a great variety of situations and it has received wide-

spread use" (p. 184). 
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Analysis of Data 

The demographic data on 194 subjects are reported for 

12 variables. These variables are home country, sex, age, 

marital status, academic level, living residency, source 

of financial support, major areas of study, length of stay 

in the U.S., length of stay at North Texas State University, 

religion, and attendance at other American universities. 

As the data in Table 2 show, Malaysia has the largest 

number of students included in the study (132; 46%), 

followed by Nigeria (122; 42.5%), and Thailand (33; 11.5%). 

Two hundred and eighty-seven questionnaires were sent to 

the students included in the study and 208 questionnaires 

were returned. Fourteen of the 208 questionnaires were 

discarded because of ineligibility; in most cases these 

students had been in the United States for only one 

semester. The data in Table 2 also show the number and 

percentage of questionnaires sent and returned. While the 

overall number of usable questionnaires returned was 194 

or 67.6% of the parent population, the data in Table 2 

show Malaysia having the largest number and percentage 

of questionnaires returned (94; 71.2%), followed by 

Nigeria (81; 66.3%), and Thailand (19; 57.5%), respectively. 

Personal data are presented in Table 3 in accordance 

with the 12 variables included in the questionnaires. 

Frequency and percentage of responses are shown for each 

variable. 
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The data in Table 3 show 48.4% of all respondents are 

from Malaysia, followed by 41.8% and 9.8% from Nigeria and 

Thailand, respectively. More than half of the respondents 

(51.5%) are males. 

The age range of the subjects is categorized into 

four groups. Of the subjects, 43 (22.2%) are below 20 years 

of age, 115 (59.3%) are between 20 and 25, 26 (13.4%) are 

between 26 and 30, and only 10 (5.1%) are 31 years of age 

or older. 

As to the marital status of the respondents, more than 

80% are single people who have never been married; 18.1% 

of the respondents are married; only 3 students (1.5%) are 

divorced singles. The academic levels of the respondents 

are 33 freshmen (17%), 71 sophomores (36.6%), 64 juniors 

(33%), and 26 seniors (31.4%). 

The majority (91.8%) of the students in the study 

live in apartments off campus. Only 6 (3.1%) students 

either live in N.T.S.U. graduate apartments or off campus 

in a house or mobile home. Only 4 (2%) students live in 

the school dorm. 

Regarding the students' source of financial support, 

10 (5.2%) rely on personal savings, and 50 (25.8%) on 

family support. Eighty-six (44.3%) of the students rely 

on government help, 7 (3.6%) work on campus, and 41 (21.1%) 

work off campus. 
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As the data reveal, the major field of study with the 

highest frequency is business with 78 students (40.2%). 

Other ranking majors are English (11.3%), economics (8.2%), 

computer sciences (7.2%), mathematics (7.2%), and biological 

sciences (4.8%). The remaining 21.1% of the respondents are 

majoring in art, physics, political science, speech or 

drama, education, library sciences, history, and psychology. 

For length of stay in the U.S., the majority (58.8% 

or 114) of the respondents have completed one year but less 

than two years. The second ranking category is that of 

students who have completed two years but less than three 

years (36 or 18.6%). Following are the students who have 

completed three years or more (29 or 14.9%). Fifteen 

students (7.7%) have completed one term of study but less 

than one year. 

Eighty-six percent or 167 students in the study have 

spent more than one term of study at N.T.S.U., whereas 27 

students (13.9%) have been at N.T.S.U. only for one term. 

As shown by data in Table 3, 86 (44.3%) of the students 

are Muslims, 79 (40.7%) are Christians, 24 (12.4%) are 

Buddhists, and 5 (2.6%) did not report any religion. 

The last demographic item on the respondents asked if 

the student had attended other American universities. The 

majority of the students (55.7%) have not attended any 

other American school before N.T.S.U., and 86 (44.3%) 

students have attended other American schools. 
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Following are the results of the analysis of variance 

calculations for international student groups' satisfaction 

with administration, satisfactions with faculty, and 

satisfaction with fellow students. These data are pre-

sented in Tables 4, 5, 6, and 7. 

The results as shown in Table 5 indicate a significant 

difference between the Malaysian students and the other two 

groups of Nigerian and Thai students for the area of 

satisfaction with administration. That is, the Malaysian 

students as a group tend to have a different satisfaction 

level with the N.T.S.U. administration than the other two 

groups of students in the study. The mean score of the 

Malaysian students is the highest among the groups which 

means that they are more satisfied than the other groups 

in the study. The F ratio for this area of satisfaction 

of 20.04 is significant, indicating a variable in the 

responses of the Malaysian students. And as can be seen 

from the data shown in Tables 6 and 7, there are no 

significant differences among the groups for the areas of 

satisfaction with faculty or fellow students. That is, 

the groups of Malaysian, Nigerian, and Thai students tend 

to score at the same level in terms of satisfaction with 

the N.T.S.U. faculty and fellow students. 
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Summary of Data Findings 

Based on the treatment of the research data, following 

is a summary of the demographic findings. 

1. More than 48% of all respondents are from Malaysia, 

followed by Nigeria with more than 41%, and Thailand with 

about 10%. 

2. More than 80% of the respondents are less than 25 

years of age. 

3. More than 80% of the respondents are single. 

4. The frequency of distribution of class ranking 

shows that 36% are sophomores, 33% are juniors, and 31% 

are seniors. 

5. More than 91% of the students live in apartments 

off campus. 

6. Regarding the students' major source of financial 

support, more than 44% rely on governmental help, followed 

by more than 25% who get help from family. 

7. Nineteen different major areas of study are 

represented by the respondents. The greatest concentration 

(40%) of students are enrolled in business administration, 

followed by English (11%), economics (8%), and computer 

sciences (7%). 

8. Period of residence in the United States ranged 

from one term to more than three years, with a majority of 

the respondents having been in the U.S. between one and 

two years. 
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9. Eighty-six percent of the respondents have spent 

more than one term of study at N.T.S.U. 

10. More than 41% of the respondents are Muslims, 

40% are Christians, and more than 12% are Buddhists. 

11. There is a significant difference between the three 

selected groups concerning the satisfaction with adminis-

tration variable. The Malaysian students were found to be 

more satisfied than the Nigerian or Thai students. 

12. Analysis of variance between groups on satisfaction 

with faculty and fellow students reveals no significant 

differences between the three selected groups of inter-

national students represented in the study. 

Discussion of Data Findings 

The primary purpose of this study was to identify and 

determine the degree of satisfaction of groups of North 

Texas State University's Malaysian, Nigerian, and Thai 

students with school administration, faculty, and fellow 

students. The groups' mean scores were subjected to an 

analysis of variance with significant differences among 

the means determined according to the Scheffe method. The 

Scheffe technique provides a rigorous method of making 

multiple comparisons using the F test. The results of the 

analysis can be seen in the preceding tables. 

The synthesis of related literature concerned with 

this study suggests varying degrees of satisfaction among 
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international students according to their national origin. 

This is clear in the studies (listed by year of publication) 

conducted by Forstat (1951), Higbee (1961), Hill (1966), 

Shepard (1970), Han (1975), Dorpowski (1977), Perkins et al. 

(1977) , Senner (1978), Galiouridis (1980), Stafford et al. 

(1980), Yeung (1980), and Ahmadian (1983). 

The results of this study do not contradict the 

findings of the previous studies according to the variables 

studied. The indepth study of Peterson and Neumeyer (1948) 

about satisfaction with administration and faculty found 

that international students' satisfaction was negatively 

affected due to the complicated registration procedures, 

evaluation of credits, and counseling. The positive results 

of the present study can be related to the various techno-

logical advancements that have taken place and thus may 

have positively affected the educational environment in 

general. 

This study may indirectly confirm the findings of 

Hill (1966) that Thai students experience more academic 

problems because of language proficiency than their counter-

parts from India, Indonesia, and Pakistan. The present 

study shows the group of international students from 

Malaysia to be more satisfied than the other two groups of 

international students from Nigeria and Thailand when it 

comes to the area of satisfaction with administration. 

Most of the Malaysian students are Muslims who are 
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financially supported by their governments. These items 

may explain the finding of better satisfaction within this 

group. 

Implications 

It should be re-emphasized that some of the needs and 

problems of international students studying at U.S. colleges 

and universities are not always the same. The degree of 

satisfaction and the adaptation process to American life 

in general, and to American university life in particular, 

may vary and differ from one group of international students 

to another. American educational institutions need to 

identify and assess the significant similarities as well as 

differences in satisfaction by the various national groups 

of international students. As these educational institu-

tions of higher education reach a better understanding of 

this important area of educational change, they may begin 

to improve and adjust the present educational facilities 

to match the capabilities of international students. 

Conclusions 

The results of this research must be understood in 

terms of the particular population under study. Based on 

the findings of this study, the following conclusions were 

drawn. 
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1. International students from Malaysia appear to be 

more satisfied with N.T.S.U. administration than inter-

national students from Nigeria or Thailand. 

2. For the areas of satisfaction with faculty and 

satisfaction with fellow students, the three groups of 

international students from Malaysia, Nigeria, and Thailand 

appear to be on the same level of satisfaction. 

Recommendations 

Based on the conclusions of this study, several 

recommendations seem appropriate for future research. 

1. Since this study was conducted on N.T.S.U. inter-

national students from Malaysia, Nigeria, and Thailand, for 

the findings of this study to have greater generalizability, 

other studies should be conducted using populations from 

other or all groups of international students at N.T.S.U. 

2. Future studies in the same area should not be limited 

to undergraduate students but should also include graduate 

students. 

3. It would be beneficial for future studies to use 

populations from other educational institutions in or out 

of state, private or public. 

4. Future studies could compare American and inter-

national students' degrees of satisfaction with administra-

tion, faculty, and fellow students. 

5. The International Students Office should make a 

more concerted effort to reach all international students 
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and encourage them to attend orientation when such students 

first arrive on campus. 
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