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The primary purpose of this study is to determine the 

efficacy of the rural teachers preparation program in 

specific curriculum components, field experience and 

training, and preparation. A secondary purpose is to 

determine the need for these components and a limited 

evaluation of other delivery systems for rural teaching in 

eight nonmetropolitan teachers colleges in Northeast 

Thailand. 

The questionnaire of the Rural Education Association 

(REA) developed by Barbara Jean Jones was employed to 

collect data from a random sampling of 352 teachers college 

instructors and administrators and randomly selected 352 

elementary school teachers and administrators. 

Analysis of data from 508 respondents, were analyzed by 

using the descriptive statistic and t-test, revealed that: 

(a) the REA model components were available and are 

essential for teachers preparation program at Thai teachers 

colleges in the Northeast, (b) public relations and 

educational technology including computer literacy 



components should be developed to meet the public need, 

(c) teachers college faculty members should receive special 

training for preparing students to teach in a rural 

environment, (d) teachers colleges should provide a teacher 

training site in the provinces, (e) teaching in a rural and 

an urban environment are significantly different, and 

(f) there is a need for a special preservice training for 

teaching in a rural environment. 
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CHAPTER I 

INTRODUCTION 

If education is to stimulate rather than 
obstruct development, it must be firmly rooted 
in the environment, develop the creative 
capacities of individuals and accord equal 
opportunities to all (UNESCO 1980, 17) 

Each country has specific resources, problems and 

requirements, to which educational aims, curricula and 

methods must be adapted in order for men and women to 

function in the development of the nation. No nation can be 

sealed off or isolated completely from outside influences. 

Subsequently, educational reform must reflect specific 

situations and local realities in order to achieve success 

(UNESCO 1980). 

Societies in nations such as Thailand and the 

Philippines are experiencing rapid technological growth, 

industrial expansion, an explosive increase in knowledge, 

and significantly improved communication capabilities 

(Chandler, Powell, and William 1971; Silberman 1970). These 

rapid changes bring challenges for a more effective 

education system in order for its institutions to remain 

relevant (Gutek 1983). The forces affecting education have 

also placed pressure on teacher education institutions to 

update their programs in order to produce qualified, 



resourceful teachers who are capable of coping with the 

social innovations and demands (Borich 1980). 

According to Andrew (1981), an American researcher, 

teacher education programs generally are designed to meet 

the following basic goals: (1) to prepare teachers for 

leadership and management in classrooms, (2) to acquaint 

teachers with teaching styles and methodologies, and (3) to 

familiarize teachers with educational innovations relevant 

to the teaching-learning process. Hord and Adams (1981) 

maintain the opinion that teacher preparation programs 

require continuous appraisal to assure that teachers acquire 

the necessary competencies to meet the goals of the society 

they are serving. The importance of making decisions about 

these goals is that this determines the nature of the 

evaluation program, as well as the character of the teacher 

education program, itself (McDonald 1978). 

Teacher education programs in Thailand have been 

well-established since 1892 which was during the reign of 

King Chulalongkorn (Ministry of Education 1981). In 1921, 

the Compulsory Education Act was promulgated and all 

children who were seven years old and above were compelled 

by law to attend school until the age of fourteen or until 

they finished grade four (UNESCO 1984). The demand for 

qualified teachers became critical. The Department of 

Teacher Education in the Ministry of Education of Thailand 



was given the responsibility of providing teacher education 

by the government. The rationale was to centralize all 

teacher education programs under one department. By doing 

so, it was believed that effectiveness and efficiency would 

be increased. The Department of Teacher Education carried 

out its mandate quite successfully (Intrakamnerd 1982). In 

1968, the Department of Teacher Education reported that, for 

the first time in Thai history, the number of teachers 

produced by teacher education institutions was sufficient to 

meet the country's demands (Intrakamnerd 1982). 

There are, in 1989, thirty-six teachers colleges under 

the Department of Teacher Education; six in Bangkok, the 

capital of Thailand, five in the Central region, five in the 

South, four in the West, eight in the North and eight in the 

Northeast. These colleges are governed by two laws, the 

Teacher Education Department Charter, and the Teacher 

College Act (Intrakamnerd 1982). Under the Teacher 

Education Department Charter, the Department of Teacher 

Education has direct responsibilities to control and 

supervise 8 divisions (or offices) and 36 teachers colleges 

(Department of Teacher Education 1985). The Teachers 

College Act announced in 1975 contains the following main 

points: (1) Teachers College Act 1975; (2) Teacher Education 

Council; (3) Teachers Colleges; and (4) Teaching Staff 

(Department of Teacher Education 1980). Although, the 

Department of Teacher Education is responsible for 



administrative affairs, the individual colleges are 

responsible for academic affairs. The annual enrollment, 

which includes full-time students, part-time students and 

in-service teachers, totals more than 120,000 students. 

After 1968, when an acute unemployment problem took place 

for teachers, the National Education Commission took the 

initiative to control teacher production. A plan of action 

was drawn up to decrease the discrepancy between teacher 

supply and demand. In the plan, the total enrollment in 

teachers colleges was limited to 60,000 students (National 

Education Commission 1977). This plan solved the problem of 

teacher over-supply in the metropolitan areas. However, 

provisions for future education, other than teacher 

education, in the rural areas continue to exist. 

The curriculum established in 1975, and developed in 

1983 by the Department of Teacher Education, is for all 

teachers colleges in Thailand. This curriculum was 

supposedly established to meet the needs of the entire 

society, including the nonmetropolitan areas. Such a 

curriculum may or may not meet the requirements of a 

particular environment. The components of a teacher 

education curriculum meeting the criteria of rural life, for 

example, should be readily recognized by educational 

personnel if the curriculum is to be considered effective. 



Statement of the Problem 

The problem of this study is the efficacy of the 

preparation of teachers for nonmetropolitan areas of 

Thailand. 

Purposes of the Study 

The primary purpose of this research is to determine 

the effectiveness or efficacy of the rural teacher 

preparation program in the eight teachers colleges of 

Northeast Thailand. Effectiveness is determined by 

assessing the level of awareness of specific components or 

topics in the courses required in teacher preparation in 

Thailand. The following components are examined: (1) 

specific components, (2) experience and training, and (3) 

general preparation. A secondary purpose includes 

determining the need for these components and a limited 

evaluation of other delivery systems. 

Research Questions 

The data resulting from this study are designed to aid 

in the solution of the problems related to the following 

questions: 

1. What curriculum components are currently available 

in the eight Northeast colleges to help preservice students 

prepare for teaching in a rural environment as perceived by 

selected educational personnel? 



2. What are the differences between the perceptions of 

college instructors and administrators and elementary school 

teachers or administrators regarding the curriculum 

components currently available? 

3. Based on perceptions of availability how well does 

the curriculum prepare students for teaching in a rural 

environment? 

4. What essential components do teachers college 

instructors and teachers college administrators think should 

be included in a preservice program which trains students 

for teaching in a rural environment? 

5. What preparation is needed for living in an 

isolated rural area where the beginning teachers will have 

to depend on personal and professional resources? 

6. Do faculty members have specializations for 

preparing teachers for rural environment, or are faculty 

members generalists in education? 

7. What influence or impact does a rural or regional 

service center or teacher training site have for preservice 

field-based rural training? 

8. Is a special preservice program for rural education 

essential? 



Background of the Study 

As one of the departments under the jurisdiction of the 

Ministry of Education, the primary responsibility of the 

Department of Teacher Education is to prepare qualified 

teachers for kindergarten, elementary and secondary schools. 

Under the provision of the Teachers College Act of 1984, the 

role of the teachers college has been diversified to that of 

the higher education institution, which offers programs 

leading to the baccalaureate degree in areas other than 

teacher education (i.e., science and technology, 

agriculture, liberal arts, and management sciences). In 

addition, each teachers college is to conduct research and 

provide academic services to the community as outlined in 

Article 1 of the Teachers College Act of 1984. Under this 

act, colleges are responsible for provision of educational 

programs in various fields demanded by the community at the 

baccalaureate level (Ministry of Education 1985). 

In the past, most of the national educational budget 

was used to finance the establishment of physical facilities 

in order to increase enrollments and to promote equality of 

education (National Education Commission 1984). Since 1977, 

the policy of the government has been to minimize 

dif£erences in educational quality between urban and rural 

areas. The improvement of quality in education is expected 

to decrease the flow of students to metropolitan regions, 



while cultivating attachment to their own region (UNESCO 

1978). Nonmetropolitan teachers colleges were forced by 

politicians and other influential authorities to admit high 

school graduates that universities (both metropolitan and 

nonmetropolitan) were unable to accommodate. However, a 

great effort was made by the teachers colleges to maintain 

qualified teachers. 

A recent movement to assess the competency of 

elementary and secondary students has begun across America. 

There has been widespread dissatisfaction with the manner in 

which teachers are trained as well as with the institutions 

providing their training. Change in public education is 

unlikely without fundamental changes in the education of 

teachers (Silberman 1970). Educational administrators 

realized a need for educational research, better training, 

and more involvement and support of the colleges and 

universities in teacher preparation (AACTE 1983). The 

responsibility for ensuring that beginning teachers are 

competent to teach in the nation's classrooms should be that 

of teacher education institutions (Bellah 1986). Previous 

attempts have been made to survey teacher training 

institutions in order to determine the scope and depth of 

such preservice programs for rural environments in the 

United States of America (Dreier 1976). Data collected for 

this study relate to the characteristics of the rural school 

superintendent, the operations of the rural school district, 



the responsibilities of rural teachers, and some of the 

problems of rural students (Barker 1983). 

Suthasupa, Chaisorn, and Chaisorn (1982) suggests that 

institutions of higher education in Thailand need to focus 

more specifically on social and cultural problems in rural 

areas. As required by the Mandated Curriculum of 1983, the 

current curriculum offers high school graduates a two-year 

program for the Higher Certification and a four-year program 

for the bachelor's of education degree. It also offers 

Higher Certificate holders a two-year program lor the 

bachelor's of education degree. 

In general, the curriculum is composed of general 

courses, professional courses, major and minor subject 

courses, and elective courses. The general courses are 

those aimed at preparing students to become good citizens, 

to be able to earn their living peacefully, and to be able 

to create jobs for themselves. Some of the courses included 

in this category are languages, social sciences, 

mathematics, business education, and general technology. 

Education courses are those aimed at preparing students to 

become good teachers. These include educational psychology, 

educational technology, testing and measurement, elementary 

education, methods of teaching, and student practicum. 

Major and minor courses are aimed at preparing students to 

become competent in one or two specific areas. Students are 
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encouraged to make their selection, based on their academic 

aptitude. Electives help extend students' skills and 

experience. Students may choose electives which are similar 

to their majors or minors, or electives which are totally 

different (Department of Teacher Education 1983). 

The curriculum at the Higher Certificate level in 

Thailand consists of seventy-four semester credit hours: 

general education courses, twenty-four credits; professional 

education courses, twenty-four credits; major subject 

courses, sixteen credits; and minor subject courses, ten 

credits. The two-year curriculum for the Higher Certificate 

holder at the bachelor's degree level consists of seventy 

additional semester credit hours: general education courses, 

fourteen credits; professional education courses, eighteen 

credits; and elective, six credits. A four-year curriculum 

for the bachelor's of education degree includes a 

combination of the above (Department of Teacher Education 

1983). 

In addition to teacher education programs, the teachers 

colleges in Thailand also offer four-year programs in areas 

such as computer science, community development, business 

administration, and cooperative economics. Unfortunately, 

programs in areas other than teacher education including 

research, are only at their infant stage. 
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Today, in the Sixth National Economic and Social 

Development Plan (1987-1991) (Ministry of Education 1985), 

the Department of Teacher Education has adopted the 

following aims and policies as its major commitments in 

order to provide better and wider service to the community. 

Aims: The teachers college consortium will be 
reorganized, and will perform the tasks of the 
"higher education institutions." The teachers 
colleges will produce quality graduates in the 
areas either teacher education or any other 
profession. The Department will improve the 
academic status of its personnel, conduct 
research, preserve and promote art and cultural 
development, and provide academic services to the 
community. Such effective and efficient measures 
should be beneficial to the national economic and 
social development. 

Policies: 1. To produce graduates of quality 
and good morals who are able to adjust themselves 
to economic and social changes. Additionally, 
they will be able to create new jobs as well as to 
carry out independent ones. 

2. To produce teacher graduates at the 
degree levels in the shortage fields in accordance 
with societal demands. 

3. To expand education at degree levels in 
professional related fields corresponding to the 
needs of respective community and society. 

4. To renew curriculum and instructional 
processes so that they will be flexible and thus 
in compliance with changes regarding the economy, 
society, and technological advancement. 

5. To strengthen academic quality by 
securing documents, textbooks, instructional 
material, laboratories and financial support 
according to the standard criteria of higher 
education. 

6. To upgrade the quality of instructors so 
as to enhance efficiency in teaching and research. 
Additionally, the ratio of the instructors' 
advanced degrees must be maintained in accordance 
with the standard criteria. 

"7 • improve systems and models concerning 
educational delivery, in-service training for the 
purpose of either upgrading academic 
qualifications or enriching career capabilities as 
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well as to improve work quality of both 
educational and non-educational personnel. 

8. To encourage the conduct of research for 
academic excellence, research for development of 
teachers college's function and system, and also 
to emphasize the utilization of research results 
towards community development. 

9. To promote the study, preservation, 
development, and dissemination of Thai culture, 
both local and national. 

10. To support the provision of academic 
services to the community in various forms in 
order to help develop the quality of life by means 
of continuing education especially in the forms of 
propagation of knowledge and training. 

11. To encourage the management of the 
institutional environment to enhance students' 
self-development, and also to motivate the 
students to participate in co-curriculum 
activities. 

12. To strengthen the systems of vocational 
guidance and job placement services as well as to 
conduct follow-up study on job employment of the 
graduates in an effective manner. 

13. To develop individual teachers college 
consortiums to resuming full status of teachers 
colleges as the institutions of higher education. 

14. To reorganize the management system of 
the Department conductive to the functioning of 
the teachers college consortium by decentralizing 
its authorities and mobilizing its educational 
resources to individual teachers college 
consortiums. 

15. To maximize the coordination and 
utilization of educational resources between/among 
the teachers colleges and/or private and 
governmental agencies (Ministry of Education 1985, 
19-20). 

In spite of their expanding role, teachers colleges are 

to continue to aim at serving the people in their 

communities. The teachers colleges are to develop and offer 

programs, conduct research and provide academic service to 

clients for the well-being of the community. 
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Considering the number of rural constituencies in the 

United States of America, the preparation of teachers for 

service in rural areas is vital. Yet, even in the United 

States of America, teacher training programs are too often 

geared toward urban settings. The increasing activity of 

special interest groups and the expanding data base 

concerning small schools tend to reinforce the belief that 

there are unique competencies necessary for teaching in 

rural schools (Oelschlager 1979). Teachers in rural schools 

are expected to enhance the close relationship between 

school and community (Mossey and Crosby 1983). In addition 

to the usual problems faced by beginning teachers, problems 

unique to rural environments include burdensome teacher 

workloads due to roultigrade-level responsibilities, lack of 

special teachers of art, music, or physical education, lack 

of appropriate educational materials in school, shared or 

lack of special education consultants, and extracurricular 

duty assignments. Thus, if a teacher education program is 

not prepared to train teachers for a rural environment the 

consequences can lead to problems for beginning teachers, 

students of the rural area, and the rural community. 

In order to make recommendations for colleges in 

Thailand to upgrade existing teacher education programs or 

to implement new programs for teaching in a rural 

environment, it is first necessary to determine the 
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components of existing preservice practice programs. 

Programs in eight Northeast nonmetropolitan teachers 

colleges in Thailand provide such data. 

This study is, therefore, designed to develop an 

up-to-date list of teacher education programs which are 

specifically designed to prepare preservice teachers for 

work in rural environments at eight nonmetropolitan teachers 

colleges in Northeast Thailand. 

Delimitation of the Study 

This study is delimited to all student teaching 

directors, and teacher college instructors and 

administrators at eight nonmetropolitan teachers colleges in 

Northeast Thailand: Burirum Teachers College, Loey Teachers 

College, Mahasarakam Teachers College, Nakornrajasima 

Teachers College, Sakonnakhon Teachers College, Surin 

Teachers College, Ubonrajatani Teachers College, and 

Udorntani Teachers College. Randomly selected elementary 

school teachers and administrators in the eight provinces 

where the teachers colleges are located are also included. 

Procedure for Collecting Data 

A letter was written to the Director-General of the 

Teacher Education Department asking for permission to 

conduct the study. After obtaining permission, a revised 

questionnaire in Thai and the permission letter of the 
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Director-General were sent to the research assistant, the 

Secretary of the Department of Teacher Education, who 

duplicated the questionnaire and mailed copies along with 

postage and envelopes to the co-research assistants in each 

of the eight Northeast teachers colleges. Each co—research 

assistant administered the questionnaire to college 

administrators, college instructors, the student teaching 

director, and to randomly selected elementary school 

teachers and administrators in each location. Approximately 

two weeks after the distribution, each co-research assistant 

collected the questionnaires. 

A follow-up was then made by the assistants to increase 

the return rate to at least 70 percent. After the 

collection of questionnaires was completed, all 

questionnaires were returned by mail to the researcher. 

The Method Used 

Descriptive survey research was selected as the most 

appropriate method. This method was used to determine what 

preservice components are currently available and what 

preservice components should be available to prepare 

teachers for the rural environment. 
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Instrumentation 

The questionnaire of the Rural Education Association 

(REA), in cooperation with the School of Education at the 

University of Denver, was the instrument used in this study. 

It was designed by Barbara Jean Jones (1985). 

Part I of the questionnaire, "General Information," 

asks participants to state the name of the institution and 

its location. Part II of the questionnaire, entitled 

"Suggested Preservice Components for Rural Environment," 

lists twenty three suggested preservice curriculum 

components (eight coursework components, thirteen field 

experience and training components, and two preparation 

components), and seven additional questions related to rural 

teachers and rural environments. 

Procedure for Analysis of Data 

Results of responses are reported as percentages, 

frequency distributions, means and standard deviations. For 

testing significant differences between groups of mean 

scores, t-tests were employed. All data were entered and 

analyzed using the Statistical Package for the Social 

Sciences (SPSS) program available at the Computing Center at 

the University of North Texas. 
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Organization of Study 

This chapter presents the introduction, a statement of 

the problem, purposes of the study, research questions, 

background of the study, delimitation of the study, 

procedure for collecting data, and procedure for analysis of 

data. Chapter II contains a review of literature on teacher 

education in Thailand, research and developmental projects 

in Thailand, critical reports of teacher education in 

Thailand, studies and reports on rural education in America, 

competencies for teaching in rural schools, and summary and 

trends. Chapter III describes the population and sampling, 

the method used, instrumentation, procedures for collecting 

data, and procedures for analysis of data. Chapter IV 

consists of the presentation and analysis of data regarding 

research questions, and summary of the data. Chapter V 

includes a summary of the major findings, discussion of the 

major findings, conclusions, implications, and 

recommendations for further study. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

"In the water there is fish, in the field 
there is rice," wrote King Ramkhamhaeng of 
Sukhothai on a stone in 1292, characterizing the 
economic situation of his country, Siam or now 
Thailand, where the basic requirements of men were 
met (Tourism Authority of Thailand 1986, n.p. ) 

Introduction 

Siam derives from Sayam, where the Thai principalities 

defeated the Khmers in the thirteenth century (Cable III 

1987). In 1939 the name of the country was formally changed 

to Thailand. The present monarch is His Majesty King 

Bhumibol Adulayadej (Cable III 1987). Buddhism is the state 

religion (Girling 1981) and plays an important role in every 

Thai's life (Teepanont 1986). Although more than 93.4 

percent of Thais are Buddhists (Rajavarmuni 1985), the 

Muslims, confucians, Christians and other sects that 

comprise the remaining 6 percent are constitutionally 

guaranteed the right of religious freedom and receive 

support from the Thai government as well as the king (Donner 

1978). 

The Thai alphabet was created by King Ramkhamhaeng the 

Great of Sukhothai Dynasty around 1283 A.D.(UNESCO 1984). 

Education, as traditionally pursued, was aimed at teaching 

18 
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people to read and write in order to study religious 

scriptures or to become clerks in the court. The need for 

reading and writing at that time was not great. Learning 

was undertaken within the limited circle of the rich and 

noble and was not compulsory. 

Teachers, as a result of their devotion and commitment 

to teaching not only reading and writing skills but also how 

to be a good citizen, were regarded as Buchaneeyabukala: a 

person worthy of veneration, disciples, or spiritual 

leaders. Teachers gave their students everything. The 

relationship between teachers and pupils was close and 

cordial (Department of Teacher Education 1983). The manner 

and proper social conduct of teachers were the models which 

students tried to emulate. This type of learning society 

began with the Sukhothai Kingdom and lasted until the early 

days of Bangkok. Opportunities for education at this time 

were reserved exclusively for men. Women learned household 

chores from their mothers, older sisters or relatives to 

prepare them to be good housewives (UNESCO 1984). 

In 1892, the need for educational expansion led to the 

elevation of the department's status to that of ministry 

(Attagara and Tanboontech 1970). In 1921, the Compulsory 

Education Act was promulageted and all children who were 

seven and older were compelled by law to attend school until 

the age of fourteen, or until they finished grade four, 

unless they lived more than three kilometers away from the 
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nearest school (UNESCO 1984). As a result, Thailand boasts 

an adult literacy rate of over 85 percent, nearly 90 percent 

of the population above the age of eleven has had some 

schooling, and almost 90 percent of the children between the 

ages of seven and ten attend primary school (Office of the 

Prime Minister 1977). 

The government is currently striving to provide a 

complete education for all Thais. Now that schools have 

been established and staffed in the main rural villages, 

efforts are being made to bring education to those living in 

small, remote villages far from daily contact with province 

government officials (Office of the Prime Minister 1977). 

The school system was changed in May 1978, to six years at 

primary level (from seven years primary), six years at 

secondary level, and four years of university education 

(Tingsuk 1983). The six years of elementary school are 

compulsory and equal educational opportunities are provided 

for all children. Under this system all children who have 

completed the elementary school curriculum have an equal 

opportunity to proceed to the next level. High schools are 

organized with full-time programs, part-time programs, and 

correspondence courses (Office of the National Education 

Commission 1982). 

Elementary and secondary teachers in Thailand are 

trained in universities and teachers colleges which are 
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approved by the Ministry of Education and the Office of 

University Affairs (Ministry of Education 1985). The salary 

scale and amount of allowances for teachers at national 

educational institutions are made by laws; those for 

teachers at prefectural or municipal educational 

institutions are determined by bylaws of the prefecture or 

municipality. These bylaws are based on those for national 

school teachers (National Education Commission 1984). In 

addition, teacher education should nurture students who can 

earn trust and respect in an ever-evolving international 

community (Okuda 1985). 

The governmental attempt in creating educational 

opportunities for its people has existed since 1957, 

However, due to financial limitations and the country's 1.8 

percent birth rate, the creation of educational 

opportunities by the government has not been extremely 

successful (Department of Teacher Education 1986). 

Teacher Education In Thailand 

The Thai government believes that education helps 

people to think and act reasonably and freely (Sawasdipanich 

1985) . It, therefore, strives to provide better educational 

services to its people. To back up this contention, the 

Fifth National Education Development Plan states that: 

To improve educational quality in all 
respects, especially to ensure that the quality 
and standard of primary and secondary schools in 
towns and rural areas be nearly equal level; a 
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system of follow-up and evaluation will be 
emphasized as well as regular supervision to 
ensure that the teaching/learning will achieve the 
target in terms of general knowledge and ethical 
and vocational aspect as stipulated in the 
curriculum applicable to the locality (National 
Economic and Social Development Board 1981, 240). 

When formal schooling was extended to the public in 

1948 (Attagara 1971), a much larger number of qualified 

teachers were needed. Public demand for more and better 

teachers arose. In order to provide more diverse 

educational opportunities for the people and to improve 

education, teacher education was increasingly viewed as 

imperative. 

The first teacher-training school was founded in 

Bangkok, the capital, in 1892 (Teepanont 1986). In 1913, 

the first teacher training program for women was established 

(Attagara, Tanboontech, and Tunsiri 1976). In 1928, a 

one-year teacher training program for secondary school 

teachers was initiated at the Faculty of Arts and Science, 

Chulalongkorn University (Attagara 1971). This step 

upgraded the status of teachers and teacher-training became 

more popular, especially among women. In addition, various 

provinces organized in-service education for their teachers. 

The courses of training generally concentrated on how to 

organize subject-matter, plan presentations, manage 

class-room situations, control pupils and do the necessary 

work of the teacher as well as providing some background 
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knowledge for teachers. This practice helped teachers 

become more competent. 

In 1954 the College of Education was established, and a 

four-year teacher-training course in various disciplines 

leading to a bachelor's degree in education was offered. A 

Department of Teacher Training was also established, and was 

entrusted with the responsibility of educating teachers at 

the College of Education and at various teacher-training 

schools and colleges (Department of Teacher Education 1983). 

In the same year, the university extended its one-year 

secondary teacher-education program to two years, leading to 

a Bachelor of Education degree. Since 1957, the university 

has offered four-year teacher-education programs 

(Klatchareon 1963). 

It is necessary for the teacher-education system to 

create many points of entry and exit. It is also necessary 

to set minimum qualifications for entrants such as the 

completion of tenth-grade rather than twelfth-grade for 

those who want to enter other degree programs in a 

university. The main reasons for creating variable entry 

and exit points are the critical need for elementary and 

secondary school teachers and the insufficient number of 

eligible candidates at the twelfth-grade level to feed the 

system. 
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The majority of rural Thai people are poor {Pakkasem 

1977; Tapingkae 1977) and cannot afford secondary education 

fo£ their children when there is little hope of acquiring 

jobs in other professions, even after obtaining higher 

education in various areas (Methee and Cheonsiri 1975). But 

through the ladder system of training teachers, it is 

possible for students to become teachers after two years of 

study, with the expectation of obtaining higher 

qualifications later. Therefore, a substantial number of 

promising teachers for elementary and secondary schools can 

be acquired in a shorter period of time (Attagara 1971). 

As a result of the reorganization of the administrative 

structure of the country in 1972, responsibility for the 

College of Education was removed from the Department of 

Teacher—Training and given status equivalent to a department 

within the Ministry of Education. In 1974, the College of 

Education became a university under the supervision of the 

Office of the Universities Affairs (Watson 1981). 

Post-graduate courses at the master's degree level were 

offered after 1961, and doctor of philosophy degree courses 

were offered after 1974. During this same time, new 

universities were established in various parts of the 

country which had Department of Education. Many 

universities established in provincial centers are equal in 

status to universities in Bangkok (National Education 
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Commission 1979) . Chiengmai University, a regional center, 

has been set up in the North; the University of Khonkaen, in 

the Northeast; and the Prince of Songkla University, in the 

South (Kvannick 1974). The number of university students 

increased from 18,000 in 1961 to 1,000,000 in 1972 (Wong 

1976). Ramkhamhaeng University, an open-admission 

university, was founded in Bangkok in 1971 (Suriyawongse 

1988) as a direct result of extra bureaucratic, 

parliamentary pressure. 

These universities have helped provide a larger number 

of teachers with degrees. As a matter of fact, most Thai 

graduates still prefer bureaucratic careers (Charienphongse 

1978). In 1974, seventeen teachers colleges were authorized 

to offer a Bachelor of Education degree program. Others are 

granted this authority as they reach the required level of 

quality (Sophon 1983). 

In an attempt to improve the quality and quantity of 

the nation's teachers, a "Ten-Year Plan for Teacher 

Production 1958-1967" was prepared by the Department of 

Teacher-Training in 1957 and was approved by the government. 

This was an attempt at long-term planning for the 

development of teacher-education, with specific aims and 

strategies for implementation. Following this plan came two 

other five-year plans for 1967-1971 and 1972-1976 (Ministry 

of Education 1985 ) . 
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Some leading ideas proposed in the ten-year and the 

five-year plans which were carried out include the 

following: 

1. To accelerate the number of teachers 
produced at all levels. 

2. To establish equal educational 
opportunity by expanding teacher education to 
various regions especially at the higher levels, 
and to adopt programs that are functional and 
appropriate to local needs. 

3. To introduce graduate programs for the 
training of teachers and teacher-educators. 

4. To raise the minimum qualifications of 
teacher-educators to the degree level. 

5. To raise the minimum qualifications of 
entrants of teacher-training institutions to the 
completion of twelve years of schooling. 

6. To raise the minimum qualifications of 
teachers at all levels to the bachelor's degree. 

7. To initiate projects in some specialized 
areas to serve the critical needs of the country 
(Department of Teacher Training 1967, 56). 

According to the Sixth National Economic and Social 

Development Plan (1987-1991), the Department of Teacher 

Education has adopted the following aims and policies as its 

major commitments in order to provide better and wider 

service to the community. 

Aims. The teachers college consortium will be 
reorganized, and will perform the tasks of the 
"higher education institution." The teachers 
college will produce quality graduates in the 
areas of either teachers or any other profession. 
The Department will improve academic status of its 
personnel, conduct research, preserve and promote 
art and cultural development, and provide academic 
services to the community. 

Policies. 1. To produce graduates of quality 
and good moral stature who are able to adjust 
themselves to economic and social change. 
Additionally, they are able to create new jobs as 
well as to carry out independent ones. 
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2. To produce teacher graduates at the degree 
levels in the shortage fields in accordance with 
societal demands. 

3• To expand education at degree levels in 
professional related fields in corresponding to 
the needs of respective community and society. 

4. To renew curriculum and instructional 
processes so that they will be flexible and thus 
in compliance with changes regarding economy, 
society, and technological advancement. (Ministry 
of Education 1985, 19-20). 

In spite of expanding their role, the teachers colleges 

still aim at serving the people in their communities. The 

teachers colleges develop and offer programs, conduct 

research and provide academic service to their clients for 

the well-being of the locality. 

The Teacher-Education Curricula 

The Ministry of Education is responsible for the 

teacher-education curricula at the certificate, higher 

certificate and degree in education levels. The general 

framework as specified by the Ministry of Education is as 

follows: 

Academic general. This area covers courses in the 

social sciences, humanities, languages, mathematics and 

sciences to enable students to develop an understanding of 

people, society, and the world, and, to be able to lead 

productive lives. 

Academic specialization. This area provides students 

with in-depth academic specialization in subject fields they 
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choose to teach or are interested in pursuing. Provision of 

courses in specialized areas may vary from one institution 

to another. 

Professional education. This area includes professional 

knowledge, theory, and practice of teaching in order to 

develop students understanding of teaching-learning 

processes and enables teachers to be effective professionals 

(Department of Teacher Education 1983). 

As required by the Mandated Curriculum of 1983 (Sophon 

1983), the current curriculum offers high school graduates a 

two-year program for higher certification and a four-year 

program for the bachelor's of education degree. It also 

offers higher certificate holders a two-year program for the 

bachelor s of education degree. In general, the curriculum 

is composed of four parts: general courses, professional 

courses, major and minor subject courses, and elective 

courses. 

General courses are designed for preparing students to 

become good citizens, to be able to earn their living 

peacefully, and to be able to create their own jobs. The 

courses included in this category are languages, social 

sciences, mathematics, business education, and general 

technology. 

Professional courses are those designed for preparing 

students to become good teachers. These include educational 

psychology, educational technology, testing and measurement, 
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elementary education, methods of teaching, and student 

practicum. 

Majors and minors are aimed at preparing students to be 

competent in one or two specific areas. Students are 

encouraged to make their selections based on academic 

aptitude. 

Electives help extend students' skills and experiences. 

Students may choose electives that are similar to their 

majors or minors or different from their field of study 

(Department of Teacher Education 1983). 

The curriculum at the higher certificate level consists 

of seventy-four semester credit hours: general education 

courses; major subject courses, sixteen credits; minor 

subject courses, ten credits. The two-year curriculum for 

the higher certificate holder at the bachelor's degree level 

consists of seventy semester credit hours: general education 

courses, eighteen credits; elective, six credits. A 

four-year curriculum for the bachelor's of education degree 

includes a combination of the above (Department of Teacher 

Education 1983). 

Under the provision of the Teachers College Act of 1984 

(Sriayudhaya United College 1986), the role of the teachers 

college has been diversified to that of a higher education 

institution, which offers programs leading to the 

baccalaureate degree in areas other than teacher education 
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(i.e., science and technology, agriculture, liberal arts, 

management sciences, computer science, community 

development, business administration, cooperative economics, 

and others). In addition, every teachers college conducts 

research and provides academic service to the community as 

stated in Article 1 of the Teachers College Act of 1984, 

"Provision of educational program in various fields demanded 

by the community at the baccalaureate level"(Ministry of 

Education 1985, 18). However, programs in areas other than 

teacher education are only at their infant stage including 

research (Intrakamnerd 1982). 

In-Service Programs in Thailand 

Attempts to modernize teacher education in Thailand 

toward community development first originated in the 

sixties. However, thus far, the system has not given much 

attention to the corresponding need for in-service teacher 

education. Thirty-six teachers colleges achieved a new 

status in 1975. This led to the emergence of a new and 

significant emphasis on in-service teacher education in all 

parts of Thailand. This new emphasis began in 1976, under 

the theme Community-based In-service Education Program" 

(ACEID 1976). The program has been integrated into the 

policy guidelines of the fourth (1977-1981) and the fifth 

(1982-1986) National Education Development plans, in which 

the emphasis, in the later stage, is given to in-service 
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education of teachers in remote areas who have never had 

professional training. This group included 11.2 percent of 

the total 287,631 rural primary school teachers in 1977 

(Kumtanode 1982). 

The national workshop on in-service primary teacher 

education in Thailand was organized at Khonkaen University 

in November 1981 in order to spell out the characteristics 

of the desirable rural community, the roles and competencies 

expected of primary school teachers in such a community, and 

the way to develop in-service education programs for 

teachers in rural communities. It was generally accepted 

that in-service education programs should aim at improving 

the effectiveness of teachers in the classroom as well as 

helping teachers direct more of the teaching-learning 

activities toward serving community development and in the 

preservation and development of the Thai culture (ACEID 

1976). 

The coordination among agencies dealing with in-service 

teacher education is quite efficient at the provincial 

level, especially between teachers colleges and provincial 

primary education offices. The problems that arise are 

primarily in related to financial support from the public. 

None of the in-service education programs are fully 

supported by the government. For example, the 

community-based in-service program taken by about 80,000 
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teachers in 1981 is generally supported by tuition fees from 

the trainees. Utilization and mobilization of local 

resources is done on a limited scale. As a consequence, the 

teaching-learning media and materials, as well as other 

innovative products of research and development activities, 

are generally inadequate (APEID 1975). 

Evaluation of most in-service training programs is 

rare. Although fifteen studies conducted from 1972 to 1980 

were related to the evaluation of the in-service education 

program, all were small-scale unrelated studies. An 

exception is the evaluation project of the community-based 

in-service education program carried out by the Northeastern 

groups of teachers colleges. This program focuses on 

research and development related to the training process and 

the academic achievement of individual trainees, while 

teacher administrative organizations concentrate on changes 

of working behavior in schools and communities (APEID 1982). 

Research and Developmental 
Projects in Thailand 

Research on teacher education in Thailand in general 

and on pre-service education in particular is rarely found. 

However, under limited circumstances, some research and case 

studies related to rural community teachers are conducted. 

For example, the Chandrakasem Teachers College project 

conducted by Sanitpharchakorn (1977) for training teachers 

for rural areas is based on the principle of the community 
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school and incorporates community development into its 

program of operation. Under this project, students are sent 

to elementary schools in rural areas for three months where 

they are required to do practice teaching. By this process 

they not only teach and participate in school activities but 

they are also engaged in community development. Based on 

reports, this project has had a significant impact on 

trainees. After the completion of their practicum in rural 

schools, students realize the urgent need for serving in 

rural schools (Rogus and Schutenburg 1979) Suthasupa's 

studies also suggest that institutions of higher education 

need to focus more on the social and cultural problems in 

rural areas (Suthasupa, Chaisorn, and Chaisorn 1982). 

The Office of the National Primary Education Commission 

(APEID 1986 b) embarked on some innovative projects which 

expanded the roles of the school to provide for profound 

impacts on community development. These projects were the 

school lunch project and the facilitation of children's 

readiness to prepare those who do not speak Central Thai at 

home. It was anticipated that, if the readiness project was 

successfully implemented, children who had gone through the 

program would be able to comprehend teachers' instructions 

and effectively communicate with the teachers. With these 

two projects, the effects on expanding the quality of 

education were expected to be tremendous. Unfortunately, 
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the desired results were not achieved. It had been 

anticipated that teachers who had gone through such 

school-based, in-service training would properly implement 

the projects in their schools and that with the successful 

implementation of these new developmental projects, the 

outcome would contribute to the higher quality of primary 

education in the entire country. 

One good example of rural teacher preparation was 

conducted in 1956 as a pilot project called "Thailand-UNESCO 

Rural Teacher Education Project," in Ubol Teachers College 

in the Northeastern region. This project's purpose was to 

establish a pilot center for the training of 
rural school teachers who will be competent to 
carry out the double role of educator and a 
community leader. The training provided will 
continue the techniques of fundamental education 
and the method of teaching children, and it should 
enable teachers to relate their teaching the 
school subjects to the concerns and needs of the 
school children at different ages. Further, they 
should acquire the techniques of guiding adults 
and youth who are out of school in the improvement 
of their community and of their living standards-
health , citizenships, making a living, housing. 
In this, the school under them will serve as an 
educational center and community center as well 
(UNESCO 1975, 240). 

With this project, student teachers took up supervised 

teaching as well as their practical work in the village 

schools and communities for one twelve-week academic term. 

They lived in the village and brought into play all the 

skill acquired. They experienced various kinds of work and 

activity in collaboration with with villagers in order to 
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improve living conditions in the village. In doing so, the 

student teachers gained first-hand experiences. This 

down-to-earth project proved to be a success in the training 

of rural elementary school teachers. Its activities in one 

institution were rapidly extended to other teachers 

colleges. By 1964, all teachers colleges had adopted the 

project. 

A Study in the Leadership Role of the Teachers 

Training Institute in Promoting Innovations for Rural 

Transformation" was developed by the staff of Udornthani 

Teachers College in 1974 (APEID 1975). This project assumed 

that teachers are the best means of bringing about 

educational reform in the country. They are thus expected 

to be the change agents in the process of educational 

development in rural villages. As a result of the project, 

there were some internal changes in administration and 

curriculum. The college research and development center was 

created in order to support the operation of the college. 

This project is productive in that students working for this 

project are being trained to be change agents for the 

creation of better educational communities in the 

Northeastern part of rural Thailand (UNESCO 1976). 

Since 1977, the policy of the government has been to 

minimize the differences in educational quality between 

urban and rural areas. The improvement in education was 
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expected to decrease the flow of students to the 

Metropolitan region while at the same time cultivating 

attachment to their own region (UNESCO 1984). 

Nonmetropolitan teachers colleges were forced by politicians 

and other influential authorities to admit high school 

graduates which the metropolitan and nonmetropolitan 

universities were unable to accommodate. 

"Teacher Training Cum Education Extension Project" is 

one of the on-going projects initiated in 1969 (UNESCO 

1975). This project presents a very useful approach to the 

professional training of rural school teachers. It aims to 

(1) promote co-operation among the teachers 
colleges in the same region or geographical 
area in the professional fields. 
(2) improve and develop the system of student 
teaching and the methods of teaching 
appropriate to local conditions. 
(3) develop each teachers college into a center 
whereby professional quidance and 
leadership can be offered to local schools. 
(UNESCO 1975, 148) 

This extension service of teacher-training institutions 

has encouraged teachers to actively participate in 

teacher-education and to undertake a more responsible role 

in the professional training of perspective teachers. The 

training of teachers thus becomes a shared responsibility 

among colleges, schools and the communities. 



37 

Critical Reports on Teacher 
Education in Thailand 

Many attempts to improve the education of teachers at 

both the theoretical and practical levels, and to bring 

education closer to realities in the community setting, have 

been achieved. However, problems remain to be solved. 

Criticism of Thai teacher education has come from various 

groups, including teacher educators and students. Some of 

the problems and criticisms are as follows: 

1. Teacher education curricula have been criticized 

for their superficiality and irrelevance. Teacher education 

students are exposed to information which is obvious rather 

than obtaining an understanding of substantial bodies of 

valid and useful professional knowledge and their 

interrelationship and relevance to the essential issues at 

hand. This criticism is not unjustified. However, in order 

to develop more specific competence in areas of learning it 

is necessary to do more than merely add more specialized 

courses. To promote greater academic achievement in student 

teachers, the contents of the curricula must be revised and 

restructured (Attagara 1971). 

2. Although the training of teachers has been close to 

real situations in some areas, the concept of training still 

places emphasis on what to teach and what to learn rather 

than how to learn. This has led to criticisms that the 

teachers produced lack qualities of intellectual inquiry and 

are not ready for future change (Attagara 1971). 
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3. Some teacher training institutions in Thailand hold 

firmly to the old Thai culture and values which are no 

longer practical and do not accept the younger generation's 

place in society. 

4. Teacher education seems to be the most easily 

available professional education. It is therefore 

inevitable that teacher training institutions face rapid 

increases in enrollment. A number of unqualified teachers 

have been hired to serve the education system. In 1972, 

only 16,157 or 6.5 percent, out of 246,020 public and 

private school teachers, had degrees; 65,111, or 26.4 

percent, had higher certificates in education; and 78,018, 

31.7 percent, had certificates in education. The rest 

were unqualified (Attagara, Tanboontech, and Tunsiri 1976). 

When viewed in relation to the educational needs of 

children and youth, teacher education in Thailand faces a 

critical shortage of specialized personnel in various 

disciplines (Department of General Education 1980). Teacher 

education has failed to obtain support for requests made 

over a number of years to prepare teachers in some 

specialized areas in order to avoid shortages. The 

difficulties in social, political and economic aspects 

facing Thailand today indicate the need for a sufficient 

number of various specialized areas of learning. Fry (1982) 

suggests that the general curriculum of a teachers college 
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should focus on key areas such as (1) Thai language 

communication—quality writing and reading; (2) nutrition 

and health; (3) Buddhism and contemporary society; (4) man 

and his environment; (5) national and community development; 

(6) Southeast Asian culture and civilization; (7) 

appropriate technology; and (8) the economics library. 

He also recommends that each teachers college should 

develop excellence in one or two technical areas. A 

teachers college in Bangkok, for example, might stress 

electronics, business education, or applied computer 

technology, whereas a teachers college in the northeast 

might focus on animal husbandry and fish pond development. 

Studies and Reports on Rural 
Education in America 

When schools were first established in America, 

teachers had no special training. Persons who could read 

and write were hired as teachers and it was not until the 

1830s and 1840s that formal teacher education from Europe 

was introduced in the United States in the form of normal 

schools (Northern Arizona University 1985). 

During the 1920s, the 1930s, and the 1940s, the need 

for well-trained rural teachers was considered critical 

(Evendon 1935; National Education Association 1974). in 

1935, E. S. Evendon stressed that training for rural 

teachers should be equal in amount and quality to training 
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given to urban teachers; however, the training should be 

modified to include the special preparations needed for 

rural school teaching. 

In 1939, the Educational Policies Commission stressed 

that many teachers were not adequately prepared for their 

jobs. Teachers in the open country were less qualified for 

their jobs than those in villages and urban communities 

(Muse 1977). The commission also stressed the importance 

that colleges prepare teachers specifically for rural 

schools. The improvement of rural education requires the 

training and compensation of career teachers in the rural 

service rather than teachers who use the rural position as a 

stepping stone to urban schools. 

Additionally, the National Education Association (NEA) 

provided support for rural education. After the Committee 

of Twelve on Rural Schools was formed in 1897, the NEA 

established the Department of Rural and Agricultural 

Education from 1907 to 1919. The department's name was 

modified and was known as the Department of Rural Education. 

In 1969, the name was changed to the Rural Education 

Association (Clark 1973; Dreier 1977). Today, the National 

Rural Education Association supports an active and growing 

group of university personnel who believe that schools of 

education must respond actively in meeting the needs of 

rural youth. 
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In the mid-1970s, a plea for teacher education programs 

for the rural teacher minority once again surfaced (Dreier 

1976). In 1977, Ivan D. Muse, of Brigham Young University, 

reported a national survey which indicated that 75.4 percent 

of the teachers surveyed felt that they were inadequately 

prepared to teach in rural schools. Among 200 teacher 

training institutions surveyed nationally only fifteen had 

any rural education emphasis. 

Additional proof of the lack of appropriate preservice 

programs for training teachers for rural environments is 

found in a study conducted by Williams Dreier (1976) at the 

University of Northern Iowa. Dreier conducted a 

comprehensive and informative study on the preparation of 

rural teachers in Iowa, Kansas, Missouri, and Nebraska. A 

questionnaire concerning the availability of specialized 

teacher training for rural teachers was sent to the 

ninety-two regional member institutions of the American 

Association of Colleges for Teacher Education (AACTE 1983). 

The survey revealed that 41 percent of the ninety-two AACTE 

member institutions in these four states were located in 

cities of 50,000 or more people; about one out of seven were 

in rural nonfarm places of less than 2,000; 45 percent of 

the North Central Association of Schools (NCA) accredited 

high schools were located in a rural area and in towns of 

under 5,000; four institutions had a required course or 
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program to prepare teachers for working in the rural areas 

and small towns while seven had a required course or program 

in urban education; and three had a graduate program for 

rural education (Dreier 1977). 

In 1980, a national survey of teachers in small rural 

schools was conducted by Faith Dunne and William Carleen 

(1981). Their findings indicate that 64 percent of the 

responding teachers received no specialized training for 

teaching in small schools. Dunne and Carleen also found 

that 47 percent of the secondary teachers who responded to 

their survey were teaching courses in two or more 

disciplines. It was further observed that 49 percent of the 

responding teachers had taught for two years or less in a 

small rural school. 

Colleges offering extensive preservice teacher 

preparation programs with a rural education emphasis 

primarily utilize a field-centered approach. This approach, 

involves a partnership between the college and public 

schools and takes many forms: observations, internships, 

teacher exchange programs, staff development retreats, and 

student teaching. The focus of these efforts is to place 

the preservice teacher in the rural community for as much 

training and experience as possible (Muse 1977). 

The seventeen-member panel, established in March 1984, 

by the American Association of Colleges for Teacher 
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Education (AACTE 1985) to formulate strategies to improve 

the preparations of the nation's public-school teachers, 

recommended that admission to and graduation from 

teacher—education programs should be based on rigorous 

academic and performance standards. The panel also 

recommended that states launch a nation-wide campaign to 

recruit qualified candidates into the profession, and that 

special programs be developed to attract capable minority 

students to teaching. The AACTE board of directors 

unanimously approved the recommendations of the report 

(Currence 1985). 

In 1985, Honig reported that the state-level school 

improvement strategy in California was currently in the 

fourth phase of its overall improvement plan. The plan 

involves key superintendents, teacher organizations, school 

boards, education groups, and citizens. The momentum for 

change continues in the following areas: definition of 

curriculum, initiation of textbook selection, development of 

a testing program, improvement of the selection and training 

of principals, organization of widespread inservice 

training, and upgrading teacher preparation. Specifically 

referring to teacher preparation, the strategy states that 

to define the curriculum and the kind of instruction, 

current preparation programs—in the university in general 

and in the schools of education in particular--will need to 

be reorganized (Honig 1985). 
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Similarly, officials of the National Council for 

Accreditation of Teacher Education (NCATE) have been working 

on a new policy statement that would require colleges of 

education to adopt strict admission and exit standards for 

prospective teachers. Students who enter programs 

accredited by NCATE would be required to maintain a 2.5 

college grade-point average and to take a standardized 

basic-skills test. It is believed that the new policy 

statement will have a direct impact on improving the quality 

of teaching (Currence 1985). 

The hostile attitude of outsiders toward rural schools, 

and of some rural people toward their own schools, has 

resulted, in part, from negatively-biased literature. This 

has resulted in an unofficial, but nearly-universal attitude 

that the answer to the problem is to consolidate rural 

schools out of existence. No other attitude toward rural 

education has received such wide-spread acceptance as has 

consolidation. In areas where this plan has failed to 

provide acceptable results, rural schools have suffered 

neglect and condemnation. The government offers little 

federal assistance to rural schools, commercial firms are 

not producing adequate teaching materials for them, and most 

institutions of higher education offer no programs for the 

special needs of rural teachers (Tyack 1974). A great deal 

of existing research seems to be devoted entirely to proving 
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that small rural schools have weaknesses and should quickly 

be consolidated out of existence (Dunne 1977). 

Regardless of the validity of the consolidation 

argument, it does not eliminate the problems of rural 

education. The educational attainment of rural students is 

low and absenteeism is high. Nonenrollment of eligible 

students is also high (Sher 1977). Rural school resources 

are scare. Rural schools are often not prepared to deal 

with physical or mental handicaps (Dunne 1977). The most 

frequent problem with rural schools cited in the literature 

is a lack of innovative teaching. With little financial 

backing at their disposal and no clear educational model 

available to them because of the diversity between rural 

school districts, rural schools have been forced to rely 

upon flexibility for their very existence. However, rural 

residents most often have confidence and respect for their 

local schools and for the ability of the school board to 

deal with school problems (Sher 1978). Mossey and Crosby 

(1983) point out that teachers in rural schools are expected 

to enhance the close relationship between the school and the 

community. Furthermore, in spite of financial restrictions, 

they often stand ready to support innovative programs when 

they are convinced of the validity and worth of the program 

(Dunne 1977). 
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Rural schools do have weaknesses, but they also have 

unique strengths. In fact, educational ideals that axe the 

essence of many rural school programs are now being eagerly 

sought by educators in urban schools. The neglect of rural 

schools has resulted in a multitude of rural teachers who 

are unprepared to meet the needs of rural children, who do 

not enjoy an equal share of federal aids, and who do not 

have access to professionally-designed commercial materials 

of the quality used by their urban and suburban peers (Dunne 

1977). 

Educational reformers have long voiced a need for the 

transformation of rural schools, but the attitude of 

outsiders has traditionally been a reluctance to allow the 

rural citizenry to decide educational issues for themselves. 

Biased literature has described rural education as an 

antiquated concept that should have been replaced long ago 

with a more sophisticated urban model. Consolidation has 

been seen by many as the most effective means of taking 

important educational decisions away from rural citizens and 

giving it to more enlightened professionals. Governmental 

agencies, commercial firms, and institutions of higher 

education have supported the popular attitude toward rural 

education and have neglected rural schools (Sher 1977). 
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Competencies for Teaching in 
Rural Schools in America 

No one method is always effective. An example of the 

various models called "Competency-Based Teacher Education 

(CBTE) , which emerged during the late 1960s came out of one 

of the Elementary Models (Houston 1974). It was based on 

the assumptions that the content of teacher education 

programs should be derived from the actual or conceptual 

role of teachers, that requirements should be stated as 

explicit objectives, and that instruction and assessment 

should be tied directly to objectives. The elements of 

teaching competence include a broad general-liberal 

education, special expertise in the subject to be taught, 

knowledge of learning theories, demonstrated expertise in 

instructional strategies and skills in human interaction, 

and demonstrated use of teaching tactics appropriate to the 

students being taught (Piper 1980). 

The competence of those who teach in public schools is 

of vital importance to the public, the teaching profession, 

and particularly those engaged in preparing teachers. The 

questions to be addressed are: (1) What do teachers need to 

know and be able to do to be certified to begin teaching? 

and (2) At what level of proficiency in knowledge and skills 

should new teachers be prepared to operate (Boardman and 

Butter 1980)? Who is to decide what skills and behaviors 

are needed to be teachers? Knowledge about teaching needs 
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to be derived from research that focuses on the skills used 

in well-organized classroom instruction which have 

measurable effects on student achievement. Clark (1982) 

indicates that research-based knowledge about teaching is 

important to the preparation of teachers and to the 

professional development of experienced teachers. Research 

can help educators to think about teaching and teacher 

preparation more clearly. N. L. Gage (1972), Director of 

Standford University's Program on Teaching Effectiveness 

concludes that research is available on relationships 

between teacher behavior and pupil achievement and on the 

attitudes which provide a scientific basis for the art of 

teaching. Recent studies indicate that specific teacher 

behaviors in the classroom, combined with appropriate 

instructional content and classroom climate, are highly 

instrumental in promoting some types of learning (Denemark 

and Norma 1984). The responsibility for ensuring that 

beginning teachers are competent to teach in the nation's 

classrooms should be that of teacher education institutions, 

according to the American Association of College for Teacher 

Education (AACTE 1985). 

Oelschlager (1979) indicates that in a random sample of 

principals of small high schools, 66.7 percent saw a need 

for special training programs for rural teachers. Teachers 

in rural schools should have experience and skills which 
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enable them to achieve personal competencies. The unique 

competencies which have been surveyed by Gardener (1982) and 

Young (1981) and summarized by Jones (1985) are as follows: 

1. Preparation (1) in a broader-than-usual range of 

general and professional education coursework, (2) for the 

recognition of physical or mental health problems, (3) for 

the recognition of possible delinquency problems, (4) for 

teaching physical education, community recreation, art, or 

music, (5) for coping with extracurricular activities and 

programs and (6) for the social isolation common in rural 

environment. 

2• Coursework (1) in global and multicultural 

education, (2) in rural culture and sociology, (3) in 

practical rural living, (4) in community service and 

utilizing community resources, (4) in rural economics, 

(5) in educational technology including computer literacy, 

which prepares perspective teachers to work with broader age 

ranges, and (6) which prepares prospective teachers to 

integrate the curriculum. 

3. Training and experience (1) in rural health, 

(2) for developing the skills of self-sufficiency, (3) in 

vocational guidance and counseling, (4) in keeping 

cumulative records, (5) in gaining effective access to 

information and other resources, (6) micro-teaching or 

mini-classroom experience in which preservice teachers can 
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p^&ctice a teaching skill ox strategy and receive immediate 

feedback, (7) in teacher centers or training sites for field 

based training, (8) with the rural or regional service 

center in the society, (9) utilizing a field-centered 

approach involving cooperative experiences with colleges and 

public schools for observations, internships, and student 

teaching in rural areas, (10) demonstration of competency on 

specific criteria in a competency-based teacher education 

training program, and (11) for building a sense of 

professionalism and self-confidence. 

According to Broudy (1972), competency-based teacher 

education has been achieved in a small number of colleges 

because (1) a substantial reorganization is required of the 

teacher education department and curriculum to evaluate 

individuals on the detailed program; (2) there is an 

underestimation of the complexities and difficulties in 

developing a comprehensive evaluation system; and (3) there 

is a need, which has not been addressed by measurement 

specialists, for special measurement devices (Broudy 1972). 

Stanley Elam (1971) determined that goals and 

assessment procedure for competency based teacher education 

programs require five necessary elements: 

1° Competencies to be demonstrated should be derived 

from teacher roles and stated so that evaluation is 

possiblec 
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2. Evaluation criteria should be explicit in outlining 

areas of mastery and must be knowledge shared by all 

participants. 

3. Assessment of the competencies should be objective 

and based upon performance. 

4. Demonstrated competency, rather than time or course 

completion, should determine the student's rate of progress. 

5. The instructional program should be structured to 

facilitate development and evaluation of a student's 

achievement of the specified competencies (Sher 1978). 

Critics of competency-based teacher education point out 

that these programs produce teachers who are didactic 

technicians. These graduates lack the necessary knowledge 

of foundational and theoretical viewpoints which 

distinguishes the technician from the professional teacher 

(Broudy 1972). Sergiovanni (1981) points out that 

competency-based teacher education tries to control teachers 

by holding them accountable for established standards. 

These curtail expansion of the education knowledge base and 

eliminate creativity. 

South Dakota State University provides an opportunity 

for elementary preservice teachers to gain rural experience 

by attending one of two rural elementary school training 

sites. These rural schools are located relatively close to 

the university (Muse 1977). Similarly, the University of 
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South Dakota, Vermillion, stresses field experience. Both 

undergraduate and graduate students are placed in the 

cooperating field centers for practical, experimental 

activities. The students work under close supervision and 

direction of field center personnel and a team of faculty 

members (Huber and Ward 1974). 

Texas A&M University developed a program called 

"Teacher Preparation for Rural Schools" which is a 

field-based approach (Meier and Edington 1982). The program 

provides potential rural teachers with opportunities to play 

key instructional roles in rural schools while gaining 

formal academic training at the university. This is a 

four-year program with on-the-job experience which 

culminates in a bachelor degree and certification as an 

elementary teacher. The program offers experience as a 

teacher's aide, curriculum developer-resource person, 

community-school relations worker, and student teacher. 

Students are also required to attend a bimonthly seminar 

where participants discuss their experiences and relate them 

to academic training. 

Based on a two-day national networking conference 

composed of policymakers from the public and private 

sectors, the report of this conference proposed ten steps 

improving teacher preparation and retention in order to 

upgrade the quality of education nationally and halt the 
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growing shortage of teachers in specific subject areas. 

Specifically, it was purposed that: 

1. accurate information is needed to 
anticipate teacher supply and demand and identify 
needed program changes; 

2. multiple routes into teaching are needed; 
3. colleges and universities should have 

institution-wide responsibility for rigorous 
subject matter and pedagogical training of 
teaching; 

4. teacher certification must be 
candidate-based and accurately reflect school 
level teaching responsibilities; 

5. site-level supervision should be provided 
for all new teachers; 

6 retaining current teachers to respond to 
shortage areas should be a high priority; 

7. the best teacher evaluation systems are 
locally developed; 

8. greatest incentives and rewards are 
needed to attract and retain talented teachers; 

9. private sector participation in public 
education needs to be encouraged; and 

10. resource networks should be expanded to 
share successes and lesson learned 
(Intergovernmental Agency 1985, 2) 

Summary and Trends from the Literature 

Rural development is a major commitment of the Thai 

government (APEID 1986 a). The expected role of teachers 

has expanded a great deal during the past two decades, from 

traditional classroom teaching to include the role of change 

agents in community development. Teachers are often the 

only group of personnel sufficiently educated to take the 

necessary leadership roles for development in rural 

communities (Kumtanode 1982). 
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There are thirty-six teachers colleges under the 

supervision and administration of the Department of Teacher 

Education. The teachers colleges are managed under the 

provision of the Teacher College Act. Under the Act, the 

teachers colleges are expected to prepare graduates to meet 

the manpower demands of the local community. In order to 

fulfill such demands, the following two major categories of 

programs were initiated: (1) programs leading to 

baccalaureate degrees in education, (2) programs leading to 

baccalaureate degrees in areas other than teacher education 

(Department of Teacher Education 1983). 

In order to be eligible for the degree, an individual 

student is required to complete general courses, 

professional courses, major and minor courses, and elective 

courses. Along with the provision of educational programs 

to community members, the teachers colleges provide a few 

projects which help improve the standard of living of the 

poor and disadvantaged. Some major on-going projects 

related to rural development are the project on personnel 

development for teaching quality, the project on 

experimental technical vocational curriculum teaching in 

teachers colleges, the project on experimental centers for 

pre-school children, the project on teacher training for 

rural development, the project on training of teachers in 

education, and community-based in-service education 

programs. 
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In spite of expanding its roles, the teachers colleges 

generally continue to aim at serving the local community. 

The teachers colleges develop and offer programs, conduct 

research, and provide academic services to clients for the 

well-being of the locality. Teacher education curriculum 

was developed to reach the needs of the community. However, 

research related to this latest curriculum has not yet been 

conducted. 

In America, several attempts to upgrade the quality of 

rural education have been made by education associations and 

universities. For example, the National Education 

Association has provided financial support to rural 

education projects since 1897. The American Association of 

Colleges for Teacher Education (AACTE) is committed to the 

preparation of teachers who have the knowledge and skills 

necessary to meet the diverse learning needs of children in 

schools. On the university roles, the teacher education 

institutions have the obligation to establish entry, 

retention and exit criteria which measure the knowledge and 

skills of graduates. The AACTE also challenges teacher 

education institutions to assume the leadership role in the 

design and implementation of beginning teacher assessment 

programs. Corrigan (1982) emphasizes that the education of 

a society can rise no higher than the qualifications of its 

teachers. To ignore or neglect the role of teacher 
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education is to ignore the intellectual future of a country 

itself. 

Research and reports concerning rural education have 

been conducted by many institutions. A report from Brighara 

Young University, for instance, states that rural teachers 

were inadequately prepared to teach in rural schools. 

William Dreier, University of North Iowa, conducted a 

comprehensive information study on the preparation of rural 

teachers in Iowa, Kansas, Missouri, and Nebraska. N. L. 

Gage, from Standard University, surveyed relationships 

between teacher behavior and pupil achievement, and 

attitudes through which a scientific basis for the art of 

teaching can be created (Gage 1972). The unique 

competencies were conducted by Gardener and Edington in 

1982. 

It is obvious that in any rural development program, 

teachers have a key role to play. This is not only because 

teachers have a vital contribution to make as educators, but 

also because of their other roles and responsibilities as 

members of the communities. Since teachers are likely to be 

given additional important roles in rural transformation and 

in changing attitudes toward health and nutrition, as well 

as in the development of employable skills, the evaluation 

of teachers" multiple roles can help curriculum designers 

not only to understand the likely constraints to curriculum 
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implementation, but also to look for ways to optimize the 

teachers' performance of their many roles (UNESCO 1975). 

Designing educational programs which are relevant for 

the future is vital. It is no longer possible to rely on 

past practices; these must placed in the context of future 

needs. While the turn of the twenty-first century seems far 

in the future, it must be remembered that prospective 

teachers and neophytes of today will be in their prime at 

that time (Houston 1970). 



CHAPTER III 

METHODS AND PROCEDURES 

The focus of this study is the preparation of better 

teachers for nonmetropolitan schools through the 

modification of an existing teacher education program 

following a study of both administration and rural education 

in Thailand. An attempt is made to identify basic elements 

and underlying concepts of importance to the administration 

and redesign the program. Outlined in this chapter are the 

procedures involved in the descriptive survey research. The 

following topics are described: (1) the population and 

sampling, (2) the method used, (3) the instrument design, 

(4) the survey procedure and the data collection, and (5) 

the procedure for analysis of data. 

Population and Sampling 

The survey was aimed at a specific professional group, 

comprised of educators who have important administrative 

responsibilities in the area of professional education and 

laboratory experiences. These professionals work directly 

with preservice programs and student teacher placement. 

This study is delimited to student teaching directors, 

teachers college instructors and administrators at eight 

58 
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nonmetropolitan teachers colleges in Northeast Thailand: 

Burirum Teachers College, Loey Teachers College, Mahasarakam 

Teachers College, Nakornrajasima Teachers College, 

Sakonnakhon Teachers College, Surin Teachers College, 

Ubonrajatani Teachers College, and Udorntani Teachers 

College. This survey is also directed toward those in the 

field whose responsibility it is to hire and observe 

beginning teachers. They include elementary school teachers 

and administrators in the eight provinces where the teachers 

colleges are located. 

The grand total of 704 subjects were drawn as follows: 

Group 1. A sample of 352 subjects was selected from 

teachers college presidents (8), vice presidents (24), deans 

(24), department chairpersons (228), student teaching 

directors (8), and approximately 60, or 10 percent of the 

instructors from each college selected by using systematic 

sampling choosing every tenth name from the total of 

population (Borg and Gall 1979). 

Group 2. The 352 elementary school representatives were 

randomly selected using a table of random numbers. This 

method resulted in the selection of twelve elementary school 

administrators and thirty-two elementary school teachers who 

graduated after 1979 from each of teachers colleges in the 

Northeast. 
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The Method Used 

For an investigation of the preservice curriculum 

components currently available and the components that 

student teaching directors, teachers college instructors, 

and administrators think should be available to prepare 

teachers for a rural environment, survey research was 

selected as the most appropriate method. The survey 

instrument, a detailed questionnaire, was designed to 

collect current information regarding preservice programs 

which prepare teachers for a rural environment in sixteen 

northeastern provinces defined as rural. Data were also 

gathered from a population of the 352 public elementary 

teachers and administrators and the 352 college instructors 

and administrators. Frequency distributions describe how 

the sample responded to each questionnaire item. The means, 

standard deviations, and t-values describe what suggested 

preservice components respondents indicated should be 

offered at institutions preparing teachers for a rural 

environment. 

Instrumentation 

The questionnaire of the American Rural Education 

Association (REA), in cooperation with the School of 

Education at the University of Denver and designed by 

Barbara Jean Jones, is used in this study. The REA 

questionnaire was previously piloted with a sample of rural 
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Colorado superintendents and rural education researchers. 

It was translated into Thai language and checked and 

validated by three Thai educators: Nipawan Teepanont, who 

had twelve years of teaching and student supervising 

experience at Sakonnakhon Teachers College, and Nitaya and 

Thira Pharaphakit, who have been teaching, counseling, and 

supervising students at Mooban Chombueng Teachers College 

for more than twelve years. 

The questionnaire consists of two parts. 

Part I is entitled "General Information." Respondents 

are asked to state the name of the institution with which 

they are associated, its location, and the title of their 

position. Next, the respondents are asked to indicate 

whether the institution offers a teacher preparation program 

with a major in education or a certification program only. 

Questions are asked about student enrollment, rural 

education, training, and the qualifications of the faculty. 

Part II, entitled "Suggested Preservice Components for 

a Rural Environment," include twenty-five components 

frequently suggested by rural education researchers, the 

research literature, and the rural Colorado superintendents. 

For each suggested component the respondents are first asked 

to indicate a response to the following question: To what 

extent does your institution offer the following suggested 

rural education preservice components? Response options are 
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(1) Never available, (2) Previously available, but not 

currently, (3) Currently available, (4) Currently required 

for all students, and (5) Currently required only for 

students preparing to teach in a rural environment. In the 

second question, each respondent is asked to respond on a 

scale of 1 to 5 (Not Essential to Very Essential) to the 

following question: To what extent should a preservice 

program include the following components? 

Statements 31 to 34 are designed to determine just how 

essential a preservice program is for rural education. 

Finally the respondents are asked to respond to statements 

35 to 38 on a scale of 1 to 5 (Strongly Disagree to Strongly 

Agree). 

In summary, most statements on the instrument are in 

closed form, soliciting only certain responses. However, 

following statement 30 on the questionnaire, open form 

questions are asked. At the end of Part II, the respondents 

are asked to give comments concerning rural education 

preservice programs. 

Procedures for Collecting D^ta 

A letter was written to the Director-General of Teacher 

Education Department asking for permission to conduct the 

study (Appendix A). After obtaining permission, the REA 

questionnaire, in the Thai language, along with the 

permassaon letter of the Director-General (Appendix B), were 
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sent to the research assistant, the Secretary of the 

Department of Teacher Education. The research assistant 

duplicated the questionnaire and mailed copies along with 

postage and envelopes to the co-research assistants in each 

of the eight Northeastern Teachers Colleges. Each 

co-research assistant administered the questionnaire to 

teachers college instructors, the student teaching 

directors, and administrators, and to randomly selected 

elementary school teachers and administrators in each 

location. Approximately two weeks after the distribution, 

each co-research assistant personally collected the 

questionnaires. 

A follow-up was made by the assistants to increase the 

return rate to at least 70 percent (Appendix C). After the 

collection of questionnaires was completed, all 

questionnaires were mailed to the researcher at the 

University of North Texas. 

Of the 704 questionnaires sent, 508 (72.16%) were 

returned (see Table 1). The returned questionnaires 

included 253 (71.87%) from teachers colleges (see Table 2) 

and 255 (72.47%) from elementary schools (see Table 3). All 

responses on the returned questionnaire were numerically 

tabulated for subsequent analysis. 
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TABLE 1 

QUESTIONNAIRE RESPONSES 

Institutions No. Sent No. Returned % of Return 

Teachers Colleges 

Elementary Schools 

352 

352 

253 

255 

71.87 

72.47 

Total 704 508 72.16 

TABLE 2 

RESPONSES FROM TEACHERS COLLEGE 
INSTRUCTORS AND ADMINISTRATORS 

Teachers Colleges No. Sent No. Returned % of Return 

Burirum TC. 44 25 56.8 

Loey TC. 44 25 56.8 

Mahasarakam TC. 44 25 56.8 

Nakornrajasima TC. 44 44 100.0 

Sakonnakhon TC. 44 43 97.7 

Surin TC. 44 33 75. o 

Ubonrajatani TC. 44 28 63.6 

Udorntani TC. 44 30 68.1 

Total 352 253 71.87 
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TABLE 3 

RESPONSES FROM ELEMENTARY SCHOOL 
TEACHERS AND ADMINISTRATORS 

Elementary Schools No. Sent No. Returned % of Return 

Burirum 44 42 95.45 

Loey 44 29 65.90 

Mahasarakam 44 36 81.82 

Nakornrajasima 44 44 100.00 

Sakonnakhon 44 16 36.30 

Surin 44 35 79.50 

Ubonrajatani 44 38 86.36 

Udorntani 44 15 34.00 

Total 352 255 72.47 

Procedure for Analysis of Data 

Responses to the demographic questionnaire were coded 

and processed at the Computing Center at the University of 

North Texas. Results are reported as percentages and 

frequency distributions. For testing significant 

differences between groups of mean scores, t-tests were 

employed. All data were entered and analyzed by using the 

Statistical Package for the Social Sciences (SPSS) at the 

University of North Texas. An analysis and interpretation 
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of the findings are presented in the next chapter with a 

more detailed explanation of the treatment of data. 

Summary 

The purpose of this chapter was to identify the 

research methods and procedures used in study. The 253 Thai 

teachers college instructors and administrators in the 

Northeast and 255 elementary school teachers and 

administrators in the same region were identified as 

participants. Each individual was asked to respond to the 

REA questionnaire which sought information about teacher 

education programs for preservice students preparation to 

teach in rural areas. The instrument, designed by Barbara 

Jean Jones, was translated into Thai and was validated by a 

panel of Thai experts with more than ten years teaching 

experience at teachers colleges. Summary statistics such as 

frequencies, percentages, means, standard deviations, and 

t-values were calculated. 



CHAPTER IV 

FINDINGS OF THE STUDY 

Introduction 

Data in this chapter represent the results of a survey 

of preservice programs which prepare teachers for all 

sixteen northeastern provinces of Thailand. Data collected 

from the questionnaires are summarized and presented in 

tabular form using frequency measures. The major findings 

are reviewed and information from the questionnaires is used 

to respond to each research question. Analysis is made of 

data secured from a random sample of 352 teachers college 

instructors and administrators, and 352 elementary school 

teachers and administrators in eight of the sixteen 

Northeastern provinces of Thailand through the application 

of the Rural Education Association questionnaire (REA). 

Of the 704 questionnaires sent, 508 questionnaires 

(72.16%) were returned, as shown in Tables 1, 2, and 3. To 

determine if differences exist, a comparison of responses 

for teachers college instructors and administrators with 

elementary school teachers and administrators is also 

provided. 

67 
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Part I of the questionnaire sought general information 

from the respondents concerning the size of the eight 

teachers colleges, positions held and the locations of the 

high schools from which they graduated. The respondents 

indicated that Thai teachers colleges in the Northeast vary 

in size from 1,500, to 2,100 students. Table 4 contains 

data concerning the types of positions held and the 

locations of the high schools. 

TABLE 4 

POSITIONS HELD BY RESPONDENTS AND LOCATION 
OF HIGH SCHOOLS ATTENDED 

Respondents 
Position Held Location of High School 

n 
Urban 

n 

Rural 

% n 

Teachers colleges 

Lecturers 238 
Assistant Professors 13 
Associate Professors 2 

Elementary schools 

Teachers 
Administrators 

178 
77 

46.8 
2 . 6 
0.4 

35.0 
15.2 

T o t a l 508 100.0 

C1 returned incomplete. ~ — 

56 11.0 182 35.9 
2 0.4 11 2.2 

2 0 . 4 

9 1.8 169 33.3 
76* 15.0 

67 13.2 440 86.8 



69 

As shown in Table 4, 440 (86.8%) of the 508 respondents 

graduated from rural high schools. The remaining 67 (13.2%) 

graduated from urban high schools, and one respondent (2%) 

did not answer. By position, 238 (46.8%) are college 

instructors, 13 (2.6%) are assistant professors, and 2 

(0•4<) are associate professors. Elementary school 

respondents are divided between teachers (178, or 35.0%) and 

administrators (77, or 15.2%). Respondents were also asked 

to indicate whether they knew about the program requiring 

the selection of a certain number of students from the 

provinces the college represents to become rural teachers; 

71.3 percent of the respondents indicated that they knew 

such a program existed. 

Part II of the survey sought information about the 

teacher education program conducted by the eight Thai 

teachers colleges in Northeast Thailand. Respondents were 

asked to indicate the current availability, the necessity of 

specific REA model components, and their opinions toward 

special preservice training for teaching in a Thai rural 

environment. 

Awareness of Availability of Preservice 
Components Designed for Rural Teaching 

Research question one sought to determine the awareness 

of the respondents concerning curriculum components 

currently available to help preservice students prepare for 
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teaching in a rural environment. The response options for 

Research questions 1 and 2 were 1-- Never available (NA); 

2 Previously available, but not currently (PA); 

Currently available as an elective (CA); 4 — Currently 

required for all students (CR); and 5-- Currently required 

for students preparing to teach in a rural environment. 

Tables 5, 6, 7, 8, 9, and 10 also contain collapsed data. 

Responses in the categories of Not Available (NA) and 

Previously Available (PA) are combined into one category Not 

Available (NA*). At the same time, Currently available as 

an elective (CA), Currently required for all students (CR), 

a n d Currently required for students preparing to teach in a 

rural environment (RuE), are combined into one category 

Currently Available (CA*). 

All Thai teachers colleges are required to provide the 

same curriculum for urban and rural teachers. To determine 

the effectiveness of the Thai curriculum the respondents 

were asked to indicate their awareness of the presence of 

specific components in this curriculum. The specific 

components are those proposed in the REA model for preparing 

rural teachers developed by Barbara Jean Jones. Table 5 

contains the responses of 508 of the 704 subjects regarding 

their awareness of the availability of these components in 

the curriculum for preparing rural teachers. 
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TABLE 5 

AWARENESS OF THE LEVEL OF AVAILABILITY OF 
PRESERVICE CURRICULUM COMPONENTS OFFERED 

BY NORTHEAST THAI TEACHERS COLLEGES 
(SEPARATE GROUPS) 

College Group School Group 
REA Model 
Components -

Total 

n NA* n CA* n NA* n CA* 

Rural culture, 40 16.0 210 84.0 87 34.3 167 65.7 504 
sociology, or 
anthropology 

Rural economics 65 26.1 187 73.9 114 45.1 139 54.9 502 

Rural politics 69 28.2 176 71.8 126 49.5 128 50.5 499 

Public relations 82 33.8 161 66.2 159 62.7 95 37.3 497 

Educational 41 16.6 206 83.4 119 46.7 136 53.3 502 
technology 
including 
computer 
literacy 

Developing 31 12.6 213 87.4 32 12.6 221 87.4 497 
curriculum 

Preparing 26 10.6 220 89.4 40 15.8 213 84.2 499 
teachers to 
integrate the 
curriculum 

General 36 14.8 208 85.2 79 31.1 175 68.9 498 
preparation 
rather than 
specification 

Note: NA = Not available, CA = Currently available, n = 
Number, * indicate collapsed data. 
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It should be noted that the percentage of each group 

believing that these components are available is less than 

100 percent. Also a lower percentage of the school group 

believes that these components are available. 

The data in Table 5 reveal that the largest difference 

between the school group and the college group regarding the 

availability of components is that of public relations. Of 

the school group, 159 (62.7%) of the respondents indicate 

that this component is not available while 161 (66.2%) of 

the college group state that it is available. 

The two groups agree at about the same percentage level 

on the availability of only two components-- developing 

curriculum and preparing teachers to integrate the 

curriculum. There seems to be some doubt that the other 

components are available and also seems to be a wider 

difference of opinion. For example, it is noted that only 

128 (50.5%) of the school group believe that rural politics 

is currently available while 176 (71.8%) of the college 

group believe it is available. Even these percentages 

indicate that not all of either group is aware of the 

availability of these components. 

Table 6 contains descriptive statistics relevant to the 

availability of components offered by the Thai teachers 

college for preservice students to teach in rural areas. 



73 

TABLE 6 

AWARENESS OF THE LEVEL OF AVAILABILITY OF PRESERVICE 
CURRICULUM COMPONENTS OFFERED BY NORTHEAST 

THAI TEACHERS COLLEGES 
(TOTAL GROUP) 

REA Model 
Components 

NA 

Responses (n = 508) 

PA CA CR RuE NA" CA1 

Rural, culture, 
sociology, or 
anthropology 

Rural economics 

Rural politics 

Public relations 

Educational 
technology 
including 
computer 
literacy 

Developing 
curriculum 

Preparing 
teachers to 
integrate the 
curriculum 

General 
preparation 
rather than 
specification 

16.3 8.9 37.5 27.2 10.1 25.2 74.8 

26.7 9.0 39.6 18.9 6.0 35.7 64.5 

29.7 9.4 35.3 18.4 7.2 39.1 60.9 

39.8 8.7 31.4 15.1 5.0 48.5 51.5 

26.1 5.8 37.6 23.3 7.2 31.9 68.1 

7.4 5.2 26.2 41.4 19.7 12.6 87.3 

7.6 5.6 25.5 43.9 17.4 13.2 86.8 

1 5• 7 7.4 34.3 27.1 15.5 23.1 76.9 

cSrJent-Tv a v a i l a*^ e' P A = Previously available, but not 
currently, CA = Currently available in electives, CR = 
Currently required for all students, and RuE = Currently 
required for students preparing to teach in a rural environment 
^indicates collapsed data. • c 



74 

As shown in Table 6, 37 percent of the respondents 

believe that the component rural culture, sociology, or 

anthropology is available in electives, about 27 percent 

think it is available in a required course for all students, 

and approximately 16 percent indicate it is not available. 

The next four components: (1) rural economics, 

(2) rural politics, (3) public relations., and 

(^) educational technology including computer literacy are 

characterized by a similar pattern. The majority of the 

respondents (30-39%) believe they are available in 

electives; fewer (about 26%) think they are available in 

requirements; a few (18-23%) believe they are currently 

required for all students; and very few (5—7%) indicate they 

are currently required for all students preparing to teach 

in a rural area. However, more respondents (39.8%) report 

public relations is not available. 

Results regarding the developing curriculum and 

preparing teachers to integrate curriculum components are 

consistent. They differ markedly from all other components 

since most of the respondents (41-45%) believe they are 

currently required for all students and more than 25 percent 

believe they are currently available in electives. 

Five field experience components and eight training 

components related to preparing rural teachers are contained 

in the REA model. Table 7 presents the responses of the 

subjects to the availability of these components. 
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TABLE 7 

AVAILABILITY OF FIELD EXPERIENCE AND TRAINING 
COMPONENTS FOCUSING ON RURAL ENVIRONMENT 

(SEPARATE GROUPS) 

College Group School Group 
SEA Model Components Total 

n HA* n CA* n NA* n CA* 

TifM ?xperien<?e 

Coouunity service 48 21.4 201 78.6 83 32.5 172 67,5 504 

Observation only 51 21.2 190 78.8 67 26.8 183 73.2 491 

Practical training 31 12*7 213 87.3 54 21.6 196 78.4 494 

Student-teaching 28 11«6 214 88.4 65 26.0 185 74.0 492 

Livinf in a rural 
environment 

64 26 7 176 73.3 73 29.1 178 70.9 491 

TrsMn* 
For teaching 
physical education, 
music, and art 

41 16.6 206 83.4 50 19.6 205 80.4 502 

To teach with 39 
limited instructional 
resources 

11.8 216 83.4 21 8.4 230 91.6 496 

To recognize and 
appropriately teach 
and/or refer 
exceptional children 

35 14*2 211 85.8 33 13.1 219 86.9 498 

In vocational 
guidance and 
vocational 
counseling 

33 13„ 5 212 86.5 39 15.6 212 84.4 496 

For the recognition 
of possible 

63 25.9 181 74* 1 62 24.7 189 75.3 495 

delinquency problems 

For teaching two or 102 
more levels in 
the same room 

41.8 142 58.2 48 19.3 201 80.7 493 

Demonstrating 41 
competency on special 
special criteria in 
competency-based 
preservice program 

16.8 204 83.2 58 23.2 192 76.8 495 

In gaining effective 65 
access to information 

27.1 175 72.9 80 32.0 170 68.0 490 

NA 
•indicate collapsed data 

As shown in Table 71 not all respondents in both groups 

believe that most of the components pertaining to field 

experience are currently available. A slightly higher 



76 

percentage of the college group believes that the field 

experiences are currently offered at the Thai teachers 

colleges in the northeast. The largest difference between 

the two groups is the availability of the student teaching 

component; 88.4 percent of the college group believe it is 

available, which only 74.0 percent of the school group 

indicate it is available. 

Responses from the two groups suggest similar beliefs 

about the availability of the training components offered. 

Both groups responded considerably higher to the 

availability of these components: (1) teach with limited 

instructional resources (88.2% vs. 91.6%); (2) recognize and 

appropriately teach (85.8% vs. 86.9%); and (3) vocational 

guidance and vocational counseling (86.5% vs. 86.4%). 

However, on the component training for teaching two or more 

levels in the same room, only 142 (58.2%) of the college 

group believe it is available, while 201 (80.7%) of the 

school group believe it is available. 

The results of the awareness of the total group (both 

college and school) of the level of availability of five 

field experience and eight training components for 

preservice students to teach in a rural environment offered 

in Thai teachers' curriculum with which they are associated 

are shown in Table 8. 



77 

TABLE 8 

AWARENESS OF THE LEVEL OF AVAILABILITY OF FIELD 
EXPERIENCE AND TRAINING COMPONENTS 

FOCUSING ON RURAL ENVIRONMENT 
(TOTAL GROUP) 

REA Model Components 
Responses 

NA PA CA CR RuE NA* CA' 

15 .9 16 .1 33. 3 16 .3 18 .4 32 .0 68 .0 
13 .8 10 .2 34. 6 25 .1 16 .3 24 .0 76 .0 
10 .1 7 .1 31. 8 28 .7 22 .3 17 .2 82 .8 
9 .6 9 .3 22. 0 36 .0 23 .1 18 .9 81 .1 

15 .7 12 .2 33. 8 20 .2 18 .1 27 .9 72 .1 

Field Experience 

Community service 
Observation only 
Practical training 
Student-teaching 
Living in a rural 

environment 

Training 

For teaching education, 7.5 10.6 35.7 32.7 13.5 18.1 81.9 
music, art, etc. 

To teach with limited 4.6 5.4 29.4 37.2 23.4 10.0 90.0 
instruction resources 

To recognize and 5.4 8.2 30.1 39.0 17.3 13.6 86.4 
appropriately teach 

In vocational guidance 7.6 6.9 36.9 33.9 14.7 14.5 85.5 
and counseling 

For the recognition of 17.0 8.3 30.7 33.5 10.5 25.3 74.7 
possible delinquency 
problems 

For teaching two or 21.3 9.1 27.2 29.0 13.4 30.4 69.6 
more levels in the 
same room 

Demonstrating 11.7 8.3 25.0 37.4 17.6 20.0 80.0 
competency on 
special criteria 

In gaining effective 17.6 12.2 32.4 23.1 14.7 29.8 70.2 
access to information 

No*"e: NA = Not available, PA = Previously available^ but not 
currently, CA = Currently available in electives, CR = 
Currently required for all students, and RuE = Currently 
required for students preparing to teach in a rural environment 
*indxcate collapsed data. 
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As seen in Table 8, the highest number of the 

respondents (30-37%) believe that the following components 

are currently available in electives: (1) community service, 

observation only, (3) practical training, (4) living in 

a rural environment, (5) teaching education, music, art. 

e^*c •' (6) vocational guidance and counseling, and 

gaining effective access to information. There are five 

components which are believed to be required of all students 

by about one-third of the respondents. These components 

a r e : student-teaching, (2) teach with limited 

instructional resources, (3) recognized and appropriately 

teach, (4) recognition of possible delinquency problems, and 

(5) demonstrating competency on special criteria. 

From the collapsed data, it can be seen that about 30 

percent of the total respondents believe that the following 

components are not available: (1) community service 

(32.0%), (2) teaching two or more levels in the same room 

(30.4%), and (3) gaining effective access to information 

(29.6%). 

The third category focuses on preparation for 

participation in extracurricular activities and effective 

use of community resources in the rural environment. Table 

9 contains the responses of the two groups regarding the 

awareness of the current availability of the two components 

contained in the REA model offered in the curriculum by the 
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Northeast Thai teachers colleges with which they are 

associated. 

TABLE 9 

AWARENESS OF THE LEVEL OF AVAILABILITY OF PRESERVICE 
CURRICULUM COMPONENTS SPECIFICALLY DESIGNED 

FOR TEACHING IN RURAL SCHOOLS 
(SEPARATE GROUPS) 

REA Model 
Components 

College Group 

n NA* n CA* 

School Group 

n NA* n CA" 

Total 

Preparation for 
participation in 
extracurricular 
activities and 
program demands 
of rural schools 

Preparation for 
effective use 
of community 
resources 

78 31.6 169 68.4 56 22.0 198 78.0 501 

95 38.8 150 61.2 69 27.2 185 72.8 499 

Note: NA = Not available, CA = Currently available 
*indicate collapsed data. 

As seen in Table 9, almost 40 percent of the college 

group indicate that the component preparation for the 

effective use of community resources does not exist, whereas 

only 27.2 percent of the school group report this belief. A 

majority of both groups seems to think that these components 

are currently available but the percentages are different. 
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Concerning the component, preparation for participation in 

extracurricular activities and programs demands of rural 

schools, 68.4 percent of the college group believe it is 

available while 78.0 percent of the school group report its 

availability. 

The results of the subjects' responses concerning the 

level of the availability of preparation components are 

presented in Table 10. 

TABLE 10 

AWARENESS OF THE LEVEL OF AVAILABILITY OF PRESERVICE 
CURRICULUM COMPONENTS SPECIFICALLY DESIGNED 

FOR TEACHING IN RURAL SCHOOLS 
(TOTAL GROUP) 

REA Model 
Components 

Responses 

NA PA CA CR RuE NA* CA' 

Preparation for 13.0 13.8 33.5 23.0 16.8 26.8 73.3 
participation in 
extracurricular 
activities and 
program demands 
of rural schools 

Preparation for 19.2 13.6 34.5 18.6 14.0 32.8 67.1 
the effective 
use of community 
resources 

* v a i l a"- e' P A = Previously available, but not 
currently, CA = Currently available in electives, CR = 
Currently required for all students, and RuE = Currently 

^indicate collapsedtdata?Par^n^ t 0 t " C h ** ' r u " 1 « " * « • > « * 
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As shown in Table 10, about one-third of the 

respondents believe that both preparation components are 

available as electives; however, 32.8 percent from the 

collapsed data indicate preparation for the effective use of 

community resources is not available. 

Opinion Comparison Focusing on a Preservice 
Curriculum Components 

Research question two sought responses to determine the 

differences between the perceptions of college instructors 

and administrators and those of elementary school teachers 

and administrators regarding awareness of the preservice 

curriculum components contained in the REA model. In order 

to compare the two groups' awareness of the presence or 

availability of specific curriculum components which are 

proposed in the REA model, respondents were asked to respond 

using five scales from not available through currently 

required for students preparing to teach in a rural 

environment. 

The results of the comparison between the two groups 

regarding the preservice curriculum components offered by 

the northeast Thai teachers colleges with which they are 

associated are shown in Table 11. Table 12 shows the 

significant differences. 
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TABLE 11 

COMPARISON BETWEEN THE TWO GROUPS TOWARD 
PRESERVICE CURRICULUM COMPONENTS FOR 

PREPARING RURAL TEACHERS 

REA Model Components 
College Group School Group 

NA PA CA C8 RuE NA PA CA CR RuE 

Rural culture, 7.2 8.8 41.2 32.0 10.8 25.2 9.1 33.9 22.4 9.4 
sociology, or 
anthropology 

Rural economics 16.5 9.6 48.6 18.1 7.2 36.8 8.3 30.8 19.4 4.7 

Rural politics 20.4 7.8 43.7 21.6 6.5 38.6 11.0 27.1 15.4 7.9 

Public relations 23.5 10.3 40.3 18.9 7.0 55.5 7.1 22.8 11.4 3.1 

Educational . 8.9 7.7 47.0 27.5 8.9 42.7 3.9 28.6 19.2 5.5 
technology including 
computer literacy 

Developing curriculum 6.6 6.1 28.7 39.8 18.9 8.3 4.3 23.7 43.1 20.6 

Preparing teachers 4.5 6.1 27.2 47.2 15.0 10.7 5.1 23.7 40.7 19 8 
to integrate 
the curriculum 

General preparation 7.0 7.8 38.9 26.2 20.1 24.0 7.1 29.9 28.0 11.0 
rather than 
specification 

Note: NA • Not available, PA - Previously available, but not 
currently, CA - Currently available in electives, CS • Currently 
required for all students, Rue - Currently required for students 
preparing to teach m a rural environment. 

As seen in Table 11, 'the majority of the college group 

believe that the Northeast teachers colleges offer the 

preservice curriculum components in electives, except for 

two components: developing curriculum and preparing 

teachers to integrate the curriculum, which are required for 

all students. It is interesting to note that a majority of 

the elementary group believe the preservice curriculum 

components (1) rural economics, (2) rural politics, (3) 

public relations, and (4) educational technology including 

computer literacy do not exist. 
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TABLE 12 

SIGNIFICANT DIFFERENCES BETWEEN THE TWO GROUPS TOWARD 
AVAILABILITY OF PRESERVICE CURRICULUM 

COMPONENTS FOR RURAL TEACHERS 

REA Model Components 
Responses 

G n Mean SD t-value 

Rural culture, sociology 
and/or anthropology 

T 250 3 .3040 1.020 
4 .67** 

E 254 2 .8189 1.294 
.67** 

Rural economics T 249 2 .8996 1.104 

E 253 2 .4704 1.289 
4 . 00** 

Rural politics T 245 2 .8612 1.165 

E 254 2 .4291 1.343 
3 .83** 

Public relations T 243 2 .7572 1.207 

E 254 1 .9961 1.237 
6 .94** 

Educational technology 
including computer 
literacy 

T 

E 

247 

255 

3, 

2. 

.1984 

,4078 

1.019 

1.348 
7. .41** 

Developing curriculum T 244 3. 5820 1.068 

E 253 3. 6324 1.111 
0. 52 

Prepare teachers to 
integrate the 
curriculum 

T 

E 

246 

253 

3. 

3. 

6220 

5375 

0.964 

1.180 
0. 87 

General 
preparation rather than 
specialization 

T 

E 

244 

254 

3. 

2. 

4467 

9488 

1.108 

1.325 
4. 54** 

N o t e : G = Sample group, n = Number, T = Teachers college 
respondents, E = Elementary school respondents, **p < 01 
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As seen in Table 12, the two largest differences 

between the two groups which are significant at the .01 

level focus on public relation and educational technology 

including computer literacy. There is no significant 

difference, however, between the opinions of the two groups 

regarding developing curriculum and prepare teachers to 

integrate the curriculum. Even though the differences are 

not as great for the remaining components: (1) rural 

culture, sociology, and/or anthropology, (2) rural 

economics, (3) rural politics, and (4) general preparation 

rather than specialization, the data indicate that the 

opinions toward these components are also significantly 

different at the 0.01 level. 

Comparisons between the respondents from elementary 

school teachers and administrators and the respondents from 

teachers colleges instructors and administrators toward the 

level of availability of the preservice curriculum component 

focusing on the availability of field experience and 

training are shown in Table 13. Significant differences 

between the respondents from the teachers college group and 

the elementary school group regarding the availability of 

these field experience and training components with which 

they are associated are displayed in Table 14. 
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TABLE 13 

COMPARISON BETWEEN THE TWO GROUPS TOWARD 
THE LEVEL OF AVAILABILITY OF PRESERVICE 

CURRICULUM COMPONENTS FOCUSING ON 
FIELD EXPERIENCE AND TRAINING 

College Group School Group 
REA Model Components _ _ _ _ _ _ _ 

NA PA CA CR RUE NA PA CA CR RuE 

Field experience 

Community service 13.3 18.1 35.7 16.1 16.9 18.4 14.1 31.0 16.5 20.0 

Observation only 11.2 10.0 35.7 27.8 15.4 16.4 10.4 33.6 22.4 17.2 

Practical training 5.7 7.0 35.7 30.0 21.3 14.4 7.2 28.0 27.2 23.2 

Student-teaching 1.7 9.9 22.3 41.7 24.4 17.2 8.8 21.6 30,4 22.0 

Living in a rural 12.1 14.6 39.2 19.6 14.6 19.1 10.0 28.7 20.7 21.5 
environment 

Training 

For teaching . 6.5 10.1 36.3 34.4 12.6 8.6 11.0 34.9 31.0 14.5 
physical education, 
mus ic, and art 

To teach with limited 4.9 6.9 32.2 40.4 15.5 4.4 4.0 26.7 33.9 31.1 
instructional 
resources 

To recognize and 4.9 9.3 35.0 38.2 12.6 6.0 7.1 25.4 39.7 21.8 
appropriately 
teach and refer to 
exceptional children 

In vocational 4.9 8.6 38.0 36.3 12.2 10.4 5.2 35.9 31.5 17.1 
guidance and 
counseling 

For the recognition 19.3 6.6 34.4 32.0 7.8 14.7 10.0 27.1 35.1 13.1 
of possible 

delinquency 
problems 

For teaching two 28.7 13.1 28.7 20.9 8.6 14.1 5.2 25.7 36.9 18.1 
or more levels 
in the same room 

Demonstrating 7.8 9.0 28.6 37.1 17.6 15.6 7.6 21.6 37.6 17.6 
competency on 
special criteria 

In gaining 13.8 13.3 39.6 20.4 12.9 21.2 10.8 25i6 25.6 16.8 
effective 
access to 
information 

Note: NA - Not available, PA » Previously available, but not 
currently, CA » Currently available in electives, CR - Currently 
required for all students, RuE « Required for all students preparing 
to teach in a rural environment 
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As shown in Table 13, both groups believe components in 

field experience are currently available in electives, 

except one for component student-teaching. While 41.7 

percent of the college group believe that the 

student-teaching component is currently required for all 

students, only 30.4 percent of the school group report the 

same. It is obvious that a larger percentage of the college 

group believe all field experience components are available 

than of school group. 

Concerning the components dealing with training, more 

than one-third of both groups agree that the following three 

components are available in electives: (1) teaching 

physical education, music, and art, (2) vocational guidance 

and counseling, and (3) gaining effective access to 

information. Both groups agree at a higher level that the 

components (1) teach with limited instructional resources, 

(2) recognize and appropriately teach and refer to 

exceptional children, and (3) demonstrating competency on 

special criteria, are currently required for all students. 

Nevertheless, there are differing opinions on the 

recognition of possible delinquency problems and teaching 

two or more levels in the same room. While the majority of 

the college group report both components are available in 

electives, a majority of the school group indicates these 

two components are currently required for all students. 
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SIGNIFICANT DIFFERENCES BETWEEN THE TWO GROUPS TOWARD 
PRESERVICE CURRICULUM COMPONENTS FOCUSING 

ON FIELD EXPERIENCE AND TRAINING 
FOR RURAL TEACHERS 

87 

REA Model Components 
Responses 

Mean SD t-value 

Field experience 

Providing community 
service 

Observation only 

Supervised practical 
training in a rural 
area 

Student teaching in 
a rural area 

Living in a rural 
environment 

Training 

For teaching physical 
education, music, 
and art 

To teach with limited 
instructional 
resources 

To recognize and 
appropriately teach 

and/or exceptional 
children 

Vocational guidance 
and counseling 

For the recognition of 
possible delinquency 
problems 

For teaching two or 
more levels in the 
same room 

Demonstrating 
competency on special 
criteria 

In gaining effective 
access to information 

T 249 3.0522 1.245 

E 255 3.0549 1.359 

T 241 3.2614 1* 174 

E 250 3.1360 1.288 

T 244 3.5451 1.078 

E 250 3.3760 1,309 

T 242 3.7727 0.982 

E 250 3.3120 1.368 

T 240 3.1000 1.185 

E 251 3.1554 1.384 

T 247 3.3644 1.038 

E 255 3.3176 1.118 

T 245 3.5469 0.997 

E 251 3.8327 1.053 

T 246 3.4431 0.991 

E 252 3.6429 1.082 

T 245 3.4245 0.979 

E 251 3.3984 1.146 

T 244 3.0260 1.214 

E 251 3.2191 1.234 

T 244 2.6762 1.317 

E 249 3.3976 1.247 

T 245 3.4476 1.118 

E 250 3.3400 1.293 

T 240 3.0542 1.186 

E 250 3.0600 1.374 

0 . 0 2 

1.13 

1.56 

4.29** 

0.48 

0.48 

3.10** 

2.15* 

0.27 

1.77 

6.25* 

1.27 

0.05 

NOTE: G * Sample groups, 
respondents, E « Elementary 

it — n u i i i w - ± , J. — J. ̂  t v. i. 

school respondents, **p < .01 
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As seen in Table 14, the data indicate that the 

comparisons of the two groups toward the availability of 

student teaching in a rural area, to teach with limited 

instructional resources, and teaching two or more levels in 

the same room are significant differences at the 0.01 level, 

and the component recognize and appropriately teach is 

significant at the 0.05 level. On the other hand, for the 

nine remaining components, the data indicate that there are 

no significant differences. 

The third area focuses on specific curriculum 

components for teaching in rural areas. Table 15 contains a 

comparison of the two groups toward the level of 

availability of these components. Table 16 shows the 

significant differences. 

TABLE 15 

COMPARISON BETWEEN THE TWO GROUPS TOWARD THE SPECIFIC 
COMPONENTS IN THE PRESERVICE CURRICULUM FOR 

TEACHING IN A RURAL ENVIRONMENT 

REA Model Components 
College Group School Group 

NA PA CA CR RuE NA PA CA CR RuE 

in 15 8 15'S 37'7 19-8 10-9 "•» »•« 

extracurricular 
activities and 
program demands of 
rural schools 

"sssiSs S: o, 23-3 is-s "-1 i5-s 8-s 3i.s *1.7 «.3 
community resources 

Note: NA - Not available, PA » Previously available, but not currentiv 
CA • Currently available in electives, CE * Currently reauired 
i o r t l l k a ^ V ' ? U E -.Currently required for sISdents preparing to teach m a rural environment 
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As seen in Table 15, the majority of both groups seem 

to believe that the two components preparation for 

participation in extracurricular activities and program 

demands of rural schools and the preparation for the 

effective use of community resources are currently available 

in electives. A higher percentage of respondents in the 

school group than in the college group think that these two 

specific components are currently available for students 

preparing to teach in a rural environment. 

TABLE 16 

SIGNIFICANT DIFFERENCES BETWEEN THE TWO GROUPS 
TOWARD AVAILABILITY OF SPECIFIC COMPONENTS 

FOR PREPARING RURAL TEACHERS 

REA Model Components 
Responses 

G n Mean SD t-value 

Preparation for T 247 2.9433 1.195 
participation in 4.06** 
extracurricular E 254 5.3858 1.242 

4.06** 

activities and program 
demands of rural 
schools 

Preparation for the T 245 2.7061 1.226 
effective use of 

1.226 
4.16** 

community resources E 254 3.1772 1.302 
4.16** 

respondents, E = Elementary school respondents, **p <.01 
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As seen in Table 16, the data indicate that the 

comparisons of the two groups toward the availability of the 

preparation for participation in extracurricular activities 

a n d Program demands of rural schools and preparation for the 

effective use of community resources are significantly 

different at the 0.01 level. 

Opinion Comparison Focusing on Rural 
Education Preservice Program 

Research question three sought to determine how well 

the curriculum prepares students for teaching in a rural 

environment. The responses concerning awareness of 

availability are used to indicate effectiveness based on 

knowledge that the REA model components exist in the current 

program. 

The Northeast Thai teachers colleges have a preservice 

education program focusing on preparing students to teach in 

a rural environment. The opinions of the two groups toward 

the availability of the REA model components in this 

curriculum are shown in Tables 5 through 15. 

From the collapsed data in Tables 6, 8, and 10, it can be 

seen that approximately 70 percent of the respondents 

indicate that these components do exist. To answer Research 

question three it is necessary to view some of the specific 

components. For example, the ten components most prominent 

are: (1) to teach with limited instructional resources 
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(89.9%), (2) developing curriculum (87.3%), (3) preparing to 

integrate the curriculum (86.8%), (4) to recognize and 

appropriately teach (86.4%), (5) vocational guidance and 

vocational counseling (85.5%), (6) practical training 

(82.8%), (7) teaching education, music, art, and etc. 

(81.9%), (8) student-teaching (81.2%), (9) demonstrating 

competency on special criteria (80.1%), and (10) general 

preparation rather than specification (76.9%). Only three 

components are not considered by the respondents to be as 

prominent: (1) rural economics (35.7% : 64.3%), (2) rural 

politics (39.1% : 60.9%), and (3) public relations (48.5% : 

51.5%). These percentages appear to support the assumption 

that the presence of these components in the curriculum is 

indicative of effectiveness. 

Essential Components for Teaching 
in a Rural Environment 

Research question four sought responses to determine 

what essential components college instructors and 

administrators and elementary school teachers and 

administrators think should be included in a preservice 

program preparing students for teaching in a rural 

environment. Respondents were asked, "To what extent should 

a preservice program include the following components?" The 

components proposed were those from the REA model. 
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The comparisons of the two groups toward the necessity 

of the REA model components are shown in Tables 17 through 

22. Table 17 contains the results of the comparisons of the 

two groups regarding the necessity of the eight components 

for rural teachers. The significant differences, are 

displayed in Table 18. 

TABLE 17 

COMPARISON BETWEEN THE TWO GROUPS TOWARD THE 
NECESSITY OF CURRICULUM COMPONENTS 

FOR RURAL TEACHERS 

REA Models Components 

College Group School Group 

n * 253 n « 255 

NE LE ES ME VE NE LE ES ME VE 

Rural culture, 0. ,8 4. 1 22. ,4 37 .0 35. 8 2. ,4 1. 2 10. .1 15.3 71. ,0 
sociology, or 
anthropology 

Rural economics 2. 8 40 5 27. ,2 38 .2 27* 2 7. ,3 5. 2 15. ,7 15.7 56, ,0 

Rural politics 2. ,0 4. 9 26. .9 35 a 31. 0 4. ,0 6. 0 13, ,7 16.1 60, ,1 

Public relations 3. 8 8. 3 33. .8 21 .7 32. 5 15, .7 5. 6 13, , 3 15.3 50, > 2 

Educational 4, , 5 4. 1 28. ,0 30 .0 32. 5 11, .2 2. 8 12, .4 13.5 60. .2 
technology including 
computer literacy 

Developing 1.2 2.5 19.8 31.2 45.3 1.6 1.6 10.9 12.1 73.8 
curriculum 

Prepare teachers to 0.8 3.2 15.4 42.9 37.7 3.2 2.0 9.2 12.9 72.7 
integrate the 
curriculum 

General 4.1 4.5 23.0 32.9 35.4 8.1 3.6 13.7 16.5 58.1 
preparation rather 
than specialization 

Mote: NE • Mot essential, LE = Less essential, ES » Essential, ME » 
More essential, and VE * Very essential 
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Most of the subjects in both groups think all 

components are essential but at different levels. It is 

clear that more than 50 percent of the school group believe 

all eight components in Table 17 are very essential while 

the majority (32-45%) of the college group seem to agree 

that only three components are very essential. These 

components are (1) educational technology including computer 

literacy (32.5%), (2) developing curriculum (45.3%), and (3) 

general preparation rather than specialization (35.4%). 

There seems to be some doubt that the respondents from the 

college group believe the other components are more 

essential than preparing teachers to integrate the 

curriculum and rural economics. The very essential 

responses by the school group are almost double the number 

reported by the college group. For example, 71 percent of 

the school group indicate the component rural culture, 

sociology, or anthropology is very essential while only 35.8 

percent of the college group report this component is very 

essential. Approximately 16 percent of the respondents from 

the school group report that study in public relations is 

not essential, 5.6 percent of the same group believe it is 

only minimally essential, and only 3.8 percent of the 

college group indicate this component is not available. 



94 

TABLE 18 

SIGNIFICANT DIFFERENCES BETWEEN THE TWO GROUPS TOWARD THE 
NECESSITY OF EACH COMPONENT FOR RURAL TEACHERS 

REA Model Components 
Responses 

G n Mean SD t-value 

Rural culture, T 246 4.0285 0.905 
sociology, or 

4.0285 
5.94** 

anthropology E 248 4.5151 0.904 
5.94** 

Rural economics T 246 3.8252 0.976 

E 
2.52** 

E 248 4.0806 1.257 

Public politics T 245 3.8816 0.974 

E 
3.56** 

E 248 4.2218 1.140 

Public relations T 240 3.7083 1-120 

E 
0.66 

E 249 3.7871 1.494 

Educational T 246 3.8293 1.071 
technology including 

3.8293 
2.35* 

computer literacy E 252 4.0876 1.357 
2.35* 

Developing T 247 4.1700 0.913 
curriculum 

0.913 
4.72** 

E 248 4.5458 0.871 
4.72** 

Prepare teachers T 247 4.1336 0.847 
to integrate 

4.1336 
4.45** 

the curriculum E 249 4.4980 0.972 
4.45** 

General preparation T 243 3.9095 1.064 
rather than 

1.064 
2.09* 

specialization E 248 4.1290 1.256 

Note: G » Sample group, T « 
Elementary school respondents 

Teachers college respondents, E -
, **P <.01, *p <.05 

The data in Table 18 indicate that public relations is 

the only component not significant at the 0.05 level. The 

remaining components are significant at the 0.01 level, 

except educational technology and general preparation rather 

than specialization, which are significant at the 0.05 

level. 

The second category, field experience and training 

focusing on the rural environment,'is provided at Thai 
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teachers colleges. Table 19 shows comparisons of the 

respondents toward the necessity of these components. 

TABLE 19 

COMPARISON BETWEEN THE TWO GROUPS TOWARD 
THE NECESSITY OF FIELD EXPERIENCE AND 

TRAINING FOR RURAL TEACHERS 

College Group School Group 

n - 253 n - 255 
REA Model Components 

NE LE E ME VE NE LE E ME VE 

Field experience 

Community service 1*2 2.9 21,6 38.4 35.9 2.4 0.4 12.0 12.9 72.3 

Observation only - 2.9 IT.4 38.0 41.7 1.6 2.8 10.0 16.9 68.7 

Practical training 0.4 2.1 10.7 37.4 49.4 2.8 3.2 9.2 10.8 73.9 
in a rural area 

Student teaching 0.8 2.5 11.6 30.7 54.4 2.0 2.0 8.0 14.1 74.6 
in a rural area 

Living in a rural 2.5 2.5 27.3 33.5 34.3 5.2 3.2 12.0 10.0 69.5 
setting environment 

Training 

For teaching physical 0.8 4.9 23.1 38.9 32.4 1.2 1.2 10.4 16.0 71.2 
education, music, 
and art 

To teach with limited 0.4 3.8 9.2 32.9 53.8 1.2 1.6 4.4 10.0 82.7 
instructional 
resources 

To recognize and 0.8 3.3 14.8 32.4 48.8 - 0.4 5.2 13.7 80.7 
appropriately teach 

In vocational 1.2 4.1 16.8 35.2 42.6 1.2 2.4 8.5 14.1 73.8 
guidance and 
counseling 

For the recognition 0.8 4.9 23.0 32.8 38.5 1.6 1.2 12.1 17.7 87,3 

of possible 
delinquency problems 

For the teaching two 2.0 4.5 20.5 32.0 41.0 1.6 2.4 7.3 14.1 74.6 
or more levels in 
the same class 

Demonstrating 1.2 5.7 20.9 31.1 41.0 3.2 3.5 9.3 15.7 68. 
competency on 
special criteria in 
a competency-based 
preservice program 

In gaining effective 1.2 2.5 24.4 33.5 38.4 3.6 3.6 11.2 15.7 65.9 
access to information 

Note: NE - Not essential, LE » Less essential, E - Essential, ME » More 
essential, and VE - Very essential. 
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Table 19 illustrates the opinions of the two groups 

regarding the necessity of the five field experiences and 

the eight training components for rural teachers. The 

school group tends to feel strongly that most of the 

components are very essential while the college group is 

less likely to agree. The two groups differ considerably on 

the field experience components concerning community service 

and living in. a rural setting environment but they are 

somewhat closer on the components pertaining to observation, 

practical training, and student teaching. 

The data suggest similar patterns on the training 

components. The majority of the school group seem to think 

that all the components are very essential. They tend to 

place more importance on the components teaching with 

limited instructional resources (82.7%) and training to 

recognize and appropriately teach (80.7%), whereas around 50 

percent of the college group indicate that these two 

components are very essential. 

Significant differences between the respondents from 

the elementary school teachers and administrators and the 

respondents from the teachers college instructors and 

administrators toward the necessity of field experience and 

training components are shown in Table 20. 
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SIGNIFICANT DIFFERENCES BETWEEN THE TWO GROUPS TOWARD 
THE NECESSITY OF EACH FIELD EXPERIENCE AND 
TRAINING COMPONENT FOR RURAL TEACHERS 
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REA Model Components 
Responses 

t-value REA Model Components 

G n Mean SD 

t-value 

Field experience 

Providing community T 245 4.0490 0 .895 
service 5.86** 

E 249 4.5221 0 .898 

Observation only T 242 4.1860 0 .821 
3.80** 

E 249 4.4819 0 .903 

Supervised practical T 243 4.3333 0 . 782 
training 2.05* 

E 249 4.4980 0 .984 

Students teaching T 241 4.3527 0 .844 
in a. rural area 2.61** 

E 250 4.5560 0 C
O
 

Living in a rural T 242 3.9463 0 .969 
environment 4.26** 

E 249 4.3534 1 .138 

Training 

Teaching physical T 247 3.9717 0 .908 
7.42** education, music, 7.42** 

and art E 250 4.5480 0 .821 

To teach with T 240 4.3583 0 .831 
limited instructional 5.04** 
resources E 249 4.7149 0 .732 

To recognize and T 244 4.2500 0 .884 
appropriately teach 7.46** 
or refer exceptional E 249 4.7470 0.565 
children 

Vocational guidance T 244 4.1393 0, .924 
and vocational 

.924 
5.39** 

counseling E 248 4.5685 0. .872 
5.39** 

Recognition of T 244 4.0328 0, ,942 
possible delinquency 

4.0328 ,942 
5.46** 

problems E 248 4.4798 0. ,872 
5.46** 

Teaching two or more T 244 4.0533 0. .990 
levels in the same 

.990 
6.28** 

room E 248 4.5766 0. 855 
6.28** 

Demonstrating T 244 4.0492 0. 980 
competency on 

980 
4.11** 

special criteria E 248 4.4194 1. 019 
4.11** 

Gaining effective T 242 4.0537 0. 916 
access to 

916 
3.49** 

information 5 249 4.3685 1. 054 
3.49** 

and E • Elementary school 
N « Number, T » Teachers college respondents, 
respondents, *p < .05, **p < .01 
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The data in Table 20 indicate that the difference 

exhibited by respondents from the two institutions toward 

the necessity of every component is significant at the 0.01 

level, except supervised practical training is significant 

at the 0.05 level. 

The comparison between the respondents from teachers 

colleges and elementary schools toward the necessity of the 

preparation programs in extracurricular activities and 

program demand of rural schools and use of community 

resources for preservice students to teach in a rural 

environment is shown in Table 21. Table 22 presents the 

significant differences between these two components. 

TABLE 21 

COMPARISON BETWEEN THE TWO GROUPS TOWARD THE 
NECESSITY OF SPECIFIC CURRICULUM COMPONENTS 

FOR PRESERVICE STUDENTS 

RHA Model Components 

College Group School Group 

n » 253 n • 255 

ME LE E ME VE NE LE E ME VE 

Preparation for 2.0 5.7 23.8 30.7 37.7 2.0 2.0 9.6 12.9 73.7 
participation 
in extracurricular 
activities and 
program demands 
of rural schools 

Preparation for 1.6 6.1 22.9 28.2 41.2 2.0 0.8 9.2 10.0 78.0 
the effective use 
of community 
resources 

Note: NE • Not essential, LE * Less essential, E « Essential, ME -
More essential, VE - Very essential. 
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As shown in Table 21, there is a contrast between the 

college group and the school group regarding the necessity 

of specific curriculum components. For example, only 37.7 

percent of the college group indicate preparation for 

participation in extracurricular activities is very 

essential, compared to a much higher 73.7 percent which was 

reported by the school group. 

TABLE 22 

SIGNIFICANT DIFFERENCES BETWEEN THE TWO GROUPS TOWARD 
THE NECESSITY OF SPECIFIC CURRICULUM COMPONENTS 

FOR PREPARING RURAL TEACHERS 

REA Model Components 
Responses 

t-value 

G n Mean SD 

Preparation for T 244 3.9631 1.016 
participation in 6.66** 
extracurricular E 249 4.5382 0.898 
activities and 
program demands 
of rural schools 

Preparation for the T 245 4.0122 1.018 
effective use of 

1.018 
7.14** 

community resources E 250 4.6120 0.844 
7.14** 

-x: - ~ ~r- / * «*. & u u x i c v 
E = Elementary school respondents, **p < .01 

The data in Table 22 indicate that there are 

significant differences in the two groups' responses toward 
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the necessity of the participation in extracurricular 

activities and the effective use of community resources at 

the 0.01 level. 

Adequacy of Formal Curriculum for 
Living in a Rural Environment 

Research question five sought responses to determine 

what preparation is needed for living in an isolated rural 

area where beginning teachers depend on their own personal 

and professional resources• There are three components 

focusing on preparation for living in an isolated rural 

area. The results of the responses regarding the necessity 

of these components are presented in Table 23. 

TABLE 23 

NECESSITY OF PREPARATION PROGRAM FOR 
LIVING IN AN ISOLATED RURAL AREA 

College Group School Group 
REA Model Components _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Total 

n NE* n ES* n NE* n ES* 

Training to teach 29 11.8 216 38.2 21 8.4 230 91.6 496 
with limited 
instructional 
resources 

Training in gaining 65 27.1 175 72.9 80 32.0 179 68.0 490 
effective access 
to information 

Field experience 64 26.7 176 76.3 73 29.1 178 70.9 491 
living in a rural 
setting environment 

Note: NE* » Not essential (Combine Not essential and Less essential), 
ES* « Essential (Combine Essential, More essential, and Very essential) 
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As seen in Table 23, more than 90 percent of the 

respondents believe that training to t.,ch w i t h 

instructional resources, training in gaining 

access to information, n d living in a rural setti™ 

environment are essential for living in an isolated rural 

area. 

The Essentialness of Specialization 

Research question six sought responses to determine 

whether faculty members have any specialization for 

preparing teachers for rural environment or whether faculty 

members are generalists in education. 

Thai teachers colleges in the Northeast have 

specialists for preparing rural teachers. Table 24 shows 

the responses of the subjects concerning this matter. 

TABLE 24 

N^ BIL 0LF£ C,H L T Y "EMBEBS AND SPECIALISTS 
AT THE NORTHEAST THAI TEACHERS COLLEGES 

Teachers Colleges faculty Hembers Specialists 
— — - Percentage 

Burlrum 25 10 40.00 
Loey 24 22 91.66 
Wahasarakam 21 18 85 .71 
Nakomrajasima 41 39 95.12 
Sakonnakhon 40 37 92.50 
Surin 31 28 31 28 90.32 
Ubonrajatani 22 18 81.81 
Udorntani 28 25 
Udorntani 28 25 89.28 
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As shown in Table 24, Nakornrajasima Teachers College 

has the highest number of specialists—39 of 41 (95.12%) 

faculty members, and Burirum Teachers College has the least 

number of specialists—10 of 25 (40.0%) faculty members. 

Table 25 presents the comparison and significant 

differences of the two groups toward the necessity of 

college faculty members receiving special training for 

preparing students to teach in a rural environment. 

TABLE 25 

COMPARISON AND SIGNIFICANT DIFFERENCES OF THE TWO GROUPS 
TOWARD NECESSITY OF COLLEGE FACULTY MEMBERS RECEIVING 

SPECIAL TRAINING TO PREPARE RURAL TEACHERS 

Values 
Responses Ds* Ag* Mean SD t-value 

1 2 3 4 5 

Colleges 2.0 1.2 14.1 24.2 58.5 17.3 82.7 4.3589 0.911 

5.41** 

Schools 1.6 0.8 2.4 11.8 83.5 4.8 95.3 4.7480 0.688 

Note: Values 1 through 5 = Strongly disagree through Strongly 
agree, Ds* = combine column 1, 2 and 3, Ag* = Combine column 
4 and 5. 

As seen in Table 25, the majority of both groups 

strongly agree that the college faculty members should 

receive special training to prepare rural teachers, but 
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there is a large difference in the beliefs: 95.3 percent of 

the school group report this belief, but only 82.7 percent 

of the college group agree. The data indicate that the 

computed t-value (5.41) for the opinion of the respondents 

front the two groups toward the necessity of this component 

is significant at the 0.01 level. 

Availability and Impact of a Regional 
Service Center for Rural Teachers 

Research question seven sought responses to determine 

the availability and the influence or impact of a rural or 

regional service center or a teacher training site on 

preservice field based rural training for teachers. Results 

are shown in Table 26. Table 27 presents the results of 

tests of significance regarding these components. 

TABLE 26 

rivroi IMPACT OF A REGIONAL SERVICE 
CENTER AND A TEACHER TRAINING SITE ON THE 

PRESERVICE PROGRAM BY PERCENTAGES 

College Group School Group 

REA Model Components n - 253 n . 255 

NA AN MI GI NA AN MI GI 

Regional service center 21 .2 25.3 47.0 s . 5 20 .3 23.0 46.8 10.2 

Teacher training site 34.4 13.1 28.1 24.4 28.8 15.9 31.8 23.6 

Note: NA * Not available in the province AN • ivaiianu \-n ti.fl 

?nn£n«-i*P2cVTou^
 m'- "oderate in"act. GI - Great 
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As seen from the data in Table 26, more than two-fifths 

of the two groups report that a regional service center 

(47.0% vs. 46.8%) has a moderate impact. In contrast, more 

than one-third of the college group (34.4%) report that a 

teacher training site is not available and only 28.8 percent 

of the elementary school group indicate it is not available. 

TABLE 27 

SIGNIFICANT DIFFERENCES BETWEEN THE TWO GROUPS 
TOWARD NECESSITY OF A REGIONAL SERVICE 

CENTER AND A TEACHER TRAINING SITE 

College Group School Group 

REA Model Components n = 253 n = 255 t-value 

Mean SD, Mean SD 

Regional service 3.8450 1.004 4.4899 2.911 6.01** 
center 

Teacher training 3.9516 0.978 4.4899 0.933 4.94** 
site 

**p < .01 — — — 

As seen from data in Table 27, the computed t-values 

for the opinions toward the necessity of the regional 

service center and a teacher training site are significant 

at the 0.01 level. 
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The Necessity of a Special Preservice Program 

Research question eight sought to determine from 

responses if a special preservice program for rural 

education is essential. There are four components in the 

survey instrument which clarify this research question. The 

comparison of the two groups toward these components are 

displayed in Table 28, and the significant differences are 

shown in Table 29. 

TABLE 28 

COMPARISON BETWEEN THE TWO GROUPS TOWARD A SPECIFIC 
PRESERVICE PROGRAM FOR RURAL TEACHERS 

REA Model Components 

College Group School Group 

n » 253 n • 255 

S/D Dis Und Agr S/A S/D Dls Und Agr S/A 

Teaching in a 43.1 17.8 20.6 6.7 11.9 43.5 9.8 11.4 7.5 27.8 
rural and an urban 
environment are 
characteristically 
similar 

There is a need 5.1 8.3 13.8 29.2 43.5 7.1 2.7 9.8 13.3 67.1 
for a special 
preservice training 
for teaching in a 
rural environment 

The skills and 10.3 8.3 14.2 21.7 45,5 15.3 4,3 8.6 10.2 61.6 
competencies for 
effective 
teaching in a 
rural environment 
are similar to 
those necessary 
in an urban 
environment 

College faculty 2.0 1.2 14.1 24.2 58.5 1.6 0.8 2.4 11.8 83.5 
members should 
receive special 
training to 
prepare preservice 
teachers for a 
rural environment 

Note: S/D » Strongly disagree, Dis » Disagree, Und * Undecided, Agr * 
Agree, and S/A * Strongly agree. 
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The data in Table 28 show that the majority of 

respondents indicate that teaching in a rural and an urban 

environment are not characteristically similar. Both 

groups strongly agree that there is a need for special 

preservice training for teaching in a rural environment. 

The two groups also strongly agree that the skills and 

competency for teaching in a rural and an urban environment 

are similar. When compared, the percentages of elementary 

school respondents who agreed are higher than the percentage 

of the teachers college respondents. 

TABLE 29 

SIGNIFICANT DIFFERENCES BETWEEN THE TWO GROUPS 
TOWARD A SPECIFIC PRESERVICE PROGRAM 

FOR RURAL TEACHERS 

College Group School Group 

REA Model Components 
n - 253 n » 255 

t-value 

Mean SD Mean SD 

Teaching in a rural and 
urban environment are 
charac teristica1ly 
similar 

2.2648 1.382 2.6627 1.710 2.88** 

There is a need for 
special preservice 
training for teaching 
in a rural environment 

3.9763 1.172 4.3059 1.194 3„14** 

The skills and 3.8397 1.355 3.9843 1.503 1.15 
competencies necessary 
for effective teaching 
in a rural environment 
are similar to those 
necessary in an urban 
environment 

College faculty members 
should receive special 
training to prepare 
preservice teachers for 
a rural environment 

4.3589 0 .911 4 ,7 480 0.688 5„41** 

¥¥ P <.01 
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The data in Table 29 indicate that there is no 

significant difference between the opinion of the two groups 

regarding the skills and competencies necessary for 

effective teaching in a rural environment and that they are 

similar to those necessary in an urban environment. The 

results of the other three components in Table 29 show 

significant differences at the 0.01 level. 

Summary of the Data 

This study explored the availability and the necessity 

of a teacher education program for rural teachers in eight 

teachers colleges in Northeast Thailand. The major findings 

of the study are summarized as follows: 

1. Thai teachers and administrators at elementary 

schools and Thai instructors and administrators at the eight 

teachers colleges in the Northeast report that twenty-two of 

the twenty-three curriculum components in the Rural 

Education Association model are available in the eight 

Northeast Thai teachers colleges. 

2. A majority of the elementary school respondents 

report that no study of the REA component public relations 

is available in the eight Northeast Thai teachers colleges; 

however, a majority of the teachers college respondents 

believe that such study is available. 

3. The two groups differ in their beliefs regarding 

the efficacy of twelve of the REA curriculum components 
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which are currently offered in the eight Northeast Thai 

teachers colleges. 

4. Both groups strongly believe that all REA model 

components are essential to preparing students for teaching 

in a rural environment. 

5. The respondents believe that the three REA model 

components dealing with teach with limited instructional 

resources, training for gaining effective access to 

information, and living in a rural setting environment, are 

very essential for living and teaching in an isolated rural 

area. 

6. The presence of specialists in rural education on 

the faculties of the eight Northeast Thai teachers colleges 

varied from 40 to 95 percent. 

7. A majority of the total group report that the 

regional service centers have only a moderate impact on 

preservice field based rural teachers training. 

8. Approximately 30 percent of each group believe that 

a teacher training site is not available for preservice 

field based rural teachers training. 

9. The respondents from the two groups agree that 

teaching in a rural environment and teaching in an urban 

environment are characteristically different. 

10. The respondents from the two groups believe that 

there is a need for special preservice training for teaching 

in a rural area. 
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11. The respondents from the two groups report that the 

skills and competencies necessary for effective teaching in 

a rural environment are similar to those necessary in an 

urban environment. 

12. The respondents from the two groups indicate that 

college faculty members should receive special training to 

prepare preservice teachers for a rural environment. 

The summary, findings, discussion of major findings, 

conclusions, implications, and recommendations of the study 

are presented in Chapter V. 



CHAPTER V 

SUMMARY, FINDINGS, DISCUSSION, CONCLUSIONS, 

IMPLICATIONS AND RECOMMENDATIONS 

Summary 

The primary purpose of this research was to determine 

the effectiveness or efficacy of the rural teacher 

preparation program in Thailand. A secondary purpose of 

this study was to examine the importance of the components 

proposed by the Rural Education Association for rural 

teaching as found in the teacher preparation programs of 

eight nonmetropolitan teachers colleges in Northeast 

Thailand. 

The population for this study was delimited to student 

teaching directors, teachers college instructors and 

administrators at the eight teachers colleges in 

nonmetropolitan areas in Northeast Thailand: Burirum 

Teachers College, Loey Teachers College, Mahasarakam 

Teachers College, Nokornrajasima Teachers College, 

Sakonnakhon Teachers College, Surin Teachers College, 

Ubonrajatani Teachers College, and Udorntani Teachers 

College. Randomly selected elementary school teachers and 

administrators in the same eight provinces were also 

110 



Ill 

included. From the population of 704, 508 questionnaires 

were returned; 253 from teachers colleges and 255 from 

elementary schools. 

Survey research was the method selected as most 

appropriate for an investigation of preservice components--

currently available and those that should be available—to 

prepare teachers for a rural environment. The Rural 

Education Association (REA) questionnaire used contained 

these components. Frequency distributions are provided for 

each questionnaire item. The means, standard deviations, 

and t-values were used to describe the suggested preservice 

components that respondents indicated should be offered at 

institutions preparing teachers for a rural environment. 

Summary of Major Findings 

The findings which resulted from the statistical 

analysis are summarized as follows: 

1. Thai teachers and administrators at elementary 

schools and Thai instructors and administrators at the eight 

Thai teachers colleges in the Northeast report that 

twenty-two of the twenty-three curriculum components in the 

Rural Education Association model are available in the eight 

Northeast Thai teachers colleges. 

2. A majority of the elementary school respondents 

report that study of public relations is not available in 

the eight Northeast Thai teachers colleges; however, a 
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majority of the teachers college respondents believe that 

such study is available. 

3. The two groups differ in their beliefs regarding 

the efficacy of twelve of the twenty-three REA model 

components which are offered in the eight Northeast Thai 

teachers colleges. 

4. Both groups strongly believe that all REA model 

components are essential to preparing students for teaching 

in a rural environment. 

5. The respondents believe that the three REA model 

components dealing with teach with limited instructional 

resources, training for gaining effective access to 

information, and living in a rural environment are very 

essential for living and teaching in an isolated rural area. 

6. The presence of specialists in rural education on 

the faculties of the eight Northeast Thai teachers colleges 

varied from 40 to 95 percent. 

7. A majority of the total group report that the 

regional service centers have only a moderate impact on 

preservice field-based rural teachers training. 

8. Approximately 30 percent of the respondents believe 

that a teacher training site is not available for preservice 

field-based rural teachers training. 

9. The respondents from the two groups agree that 

teaching in a rural environment and teaching in an urban 

environment are characteristically different. 
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10. The respondents from both groups believe that there 

is a need for special preservice training for teaching in a 

rural area. 

11. The respondents from, the two groups report that the 

skills and competencies necessary for effective teaching in 

a rural environment are similar to those necessary in an 

urban environment. 

12. The respondents from the two groups indicate that 

college faculty members should receive special training to 

prepare preservice teachers for a rural environment. 

Discussion of Major Findings 

The findings of this study are based on the reported 

perspectives of respondents from eight Northeast Thai 

teachers colleges and elementary school teachers and 

administrators concerning the availability and necessity of 

the Rural Education Association model with the current Thai 

teachers education preparation for rural teachers. Based on 

the findings, respondents from both groups considered 

twenty-two of the twenty-three REA curriculum components 

available in Thai teacher education preparation for rural 

environment. This means that the respondents from both 

groups believe that the present Thai teacher education 

programs preparing preservice students for teaching in a 

rural environment which have developed since 1956 contain 

components which are similar to those in the REA model which 
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was developed by Hord and Adams (1981), Meier and Edlngton 

(1982)/ and Jones (1985). There are differences of opinion 

on only one component, public relations. A majority of the 

respondents from elementary schools report that the teacher 

education preparation program for rural teachers does not 

provide the public relations component, whereas the majority 

of the teachers college respondents believe that this 

component is currently offered in the teacher education 

preparation program. The differences between the two groups 

might be explained by the fact that the elementary school 

respondents studied at teachers colleges and that this 

component might not have been available at that time. 

Because the teacher education curriculum has been modified 

several times, respondents from the teachers colleges may be 

more aware that it is currently available. 

There are significant differences of opinion between 

the two groups regarding the level of availability of twelve 

of the twenty-three components. The largest difference, for 

example, is the component dealing with educational 

technology including computer literacy. It is assumed that 

at the time the respondents from elementary schools were 

enrolled in the teachers colleges, computer study was not 

yet provided. 

When the respondents were asked to indicate the 

importance of the components in the REA model for the 
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preparation of Thai rural teachers, results showed the need 

for all of the REA components for effectiveness. This could 

be interpreted to mean that the respondents from both groups 

consider the REA model components very important to the 

efficacy of the Thai teacher education preparation program 

for students preparing to teach in rural environments. 

Living and teaching in a remote area is not easy. Some 

rural elementary schools have only one teacher per school. 

Some have several levels in the same room, some do not have 

enough texts, and some need teaching aids. Moreover, there 

is a strong belief that the teacher is a village leader. 

He or she must be involved in all kinds of activities being 

held by the local community. This may be the reason why the 

respondents from both groups indicate that the components 

teach with limited instructional resources, training for 

gaining effective access to information, and living in a 

rural environment are very essential for living and teaching 

in an isolated rural area. 

The findings of the present study tend to show that the 

skills and competencies necessary for effective teaching in 

a rural environment are similar to those necessary for 

teaching in an urban environment. It is possible that the 

two groups view these skills as basic knowledge and that all 

teachers should meet this expectation. However, respondents 

from both groups agree that teaching in a rural environment 
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and teaching in an urban environment are characteristically 

different. When considering culture, income, communication, 

education, environment, and economics, there appears to be a 

large gap between education in the rural and the urban 

environments. An additional difficulty is that each rural 

area has it own unique characteristics and domestic 

problems. This fact may contribute to the finding that both 

groups believe there is a need for special preservice 

training for teaching in rural environments. 

As producers of rural teachers, college faculty members 

should be specifically prepared to instruct these students. 

Both groups feel that faculties should receive special 

training to train prospective teachers for rural 

environments. 

Conclusions 

The following conclusions are based upon the findings 

from the specific respondents involved in this study. 

1. The REA model seems to be acceptable as a program 

for preparing rural teachers in Thailand. 

2. The component public relations apparently has had 

little impact upon current practicing professionals. 

3. Regional service centers are moderately supportive 

of teacher education preparation programs, whereas teachers 

training sites appear to have little impact. 
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4. College faculty members should receive special 

training for preparing students to teach in rural 

environments. 

5. Teaching requirements in rural environments and 

urban environments in Thailand appear to be different. 

6. A need exists for special preservice training for 

teaching in a rural environment. 

Implications 

Findings of this study have implications as follows: 

1. The REA model should be used to evaluate the 

teacher education preparation programs in the Northeast Thai 

teachers colleges. 

2. It is apparent that Thai teachers colleges can do a 

better job informing constituents of the availability of the 

components of the rural teacher preparation program. 

3. The component public relations needs to be further 

developed to meet the needs of the practicing professionals. 

Recommendations for Further Research 

Recommendations for further research are also 

warranted. 

1. This study was designed as an initial step in 

establishing a need for more in-depth investigation into the 

issues involved with teacher preparation programs for 

students teaching in rural environments. It is suggested 

that the three main categories (specific components, field 
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experience and training, and preparation program) be 

expanded into separate future studies. 

2. This study surveyed the attitudes of teachers 

college instructors and administrators and elementary 

schools teachers and administrators toward teacher 

preparation programs which prepare students to teach in a 

rural environment. A study of the possibility of student 

teachers' perceptions being modified as a result of teaching 

experience would provide valuable information in determining 

program changes. It is recommended that an investigation be 

done surveying a group of student teachers prior to and 

after student teaching to determine the impact of the 

experience on their perceptions toward the issues presented. 

3. Further study should be conducted in the field of 

rural-teaching methodology, the special needs of rural 

education, the assessment of rural needs by areas, 

innovations, and suggested program components. 

4. Further study should investigate the cultures of 

those living in rural areas, and their local concerns. 

5. It is recommended that a comparison of suburban, 

urban, and rural backgrounds, as well as preservice 

locations, be considered in a study of the characteristics 

of rural school teachers. 

6. Further research should be conducted on the 

inservice programs provided for teachers in rural areas by 

the teachers colleges. 
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7. A similar study should be conducted as an in-depth 

case study of each teachers college. 

Recommendations for Thai Teacher 
Education Administrators 

1. It is recommended that the standard teacher 

education program be designed for the preparation of 

nonmetropolitan teachers and that consideration be given to 

the practicality and desirability of designing an 

academically strong alternate program for the preparation of 

metropolitan teachers. 

2. It is recommended that all professional education 

courses for the preparation of elementary teachers be 

modified to include emphasis on nonmetropolitan or rural 

concerns. 

3. It is recommended that a teacher preparation 

program should establish an on-going plan for evaluating its 

programs and its graduates in order to be knowledgeable 

concerning graduates' competencies upon graduation and 

during their teaching experience. 

4. Research should define the various support services 

available in a rural area and make this information 

available to program planners and educational 

administrators. 
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n̂̂ lilTfiwnuijiĵ ijcnjnM̂ nqjifraa-rt Imjumifffiuâ n n ̂ wnnur«Tj ti-tnrsi 
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N. Yamsaenqsung 
311 Bryan S t . 

Denton, Tx. 76201 

Ju ly 14, 1938. 

To Executive D i rec to r 
REA, O f f i ce fo r Rural Educat ion, 
300 Education B u i l d i n g , 
Colorado State U n i v e r s i t y , 
F t . C o l l i n s , Co. 80523 

Dear S i r ; 

Please a l low me to int roduce myself b r i e f l y , I -am, Mr. Naowarath 
Yamsaengsung, an educat ional teacher at Sakonnakhon Teachers Col lege, 
Tha i land . At present , I am a Ph. D. candidate at Un i ve r s i t y of North 
Texas, under the superv is ion of Dr. Dwane Kingery, Department of Higher 
Educat ion. „ 

A f t e r my proposa l , "Developing and Admin is te r ing a Nonmetropol i tan 
Teacher Education Program in the Northeastern par t of Tha i l and " , had 
been approved, I found that the quest ionna i re of the Rural Education 
Assoc ia t ion at the Un i ve rs i t y of Denver designed by Barbara Jean Jones 
is appropr ia te , app l i cab le and valuable in Thai soc ie ty as w e l l . Each 
compenent of t h i s instrument i s necessary fo r successful teaching in 
Thai r u ra l schools and a lso teacher p repara t i on . 

As you may a l ready know, t h i s l e t t e r is asking fo r your permission 
to t r a n s l a t e , adapt and use the REA quest ionna i re f o r my d i s s e r t a t i o n 
research at Univers i ty of North Texas, Denton, Texas. 

Please accept my deep apprec ia t ion fo r your k ind cons ide ra t i on . 

Respectful 1y, 

Naowarath Yamsaengsung 
Ph. D. Candidate 
Un i ve rs i t y of North Texas 
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N. Yamsaengsung 
311 Bryan S t . 
Denton, Tx. 76201 

July 14, 1988. 

To Barbara Jean Jones 
Univers i ty of Denver 
MRH #114 
Denver, Co. 30208 

Dear Ms. Jones j 

Please allow me to introduce myself b r i e f l y , I am, Mr. Naowarath 
Yamsaengsung, an educational teacher a t Sakonnakhon Teachers College, 
Thai land. At p r e sen t , I am a Ph. D. candidate a t Univers i ty of North 
Texas, under the supervis ion of Dr. Dwane Kingery, Department of Higher 
Education. 

Af te r my proposa l , "Developing and Administering a Nonmetropoli tan 
Teacher Education Program in the Northeastern pa r t of Thai land" , had 
been approved, I found tha t the ques t ionna i re of the Rural Education 
Associat ion a t the Univers i ty of Denver designed by you i s app rop r i a t e , 
app l icab le and valuable in Thai soc i e ty as w e l l . Each compenent of t h i s 
instrument i s necessary fo r successfu l teaching in Thai rura l schools 
and a l so teacher p r e p a r a t i o n . 

As you may a l ready know, t h i s l e t t e r i s asking fo r your permission 
to t r a n s l a t e , adapt and use the REA ques t ionna i re fo r my d i s s e r t a t i o n 
research a t Univers i ty of North Texas, Denton, Texas. 

Please accept my deep apprec ia t ion for your kind cons ide ra t i on . 

Respec t fu l l y , 

Naowarath Yamsaengsung 
Ph. D. Candidate 
Univers i ty of North Texas 
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N. Yamsaenosung 
311 Bryan St . 

Denton, 7x. 74201 

July 14, 1988. 

To Executive Director 
REA, Off ice for Rural Education, 
300 Education Building, 
Colorado State Univers i ty , 
Ft. Col l ins , Co. 30523 

Dear Sir} 

Please allow me to introduce myself b r i e f l y , I am, Mr. Naowarath 
Yamsaengsung, an educational teacher at Sakonnakhon Teachers College, 
Thailand. At present, I am a Ph. 0 . candidate at University of North 
Texas, under the supervision of Dr. Dwane Kingery, Department of Higher 
Education. 

After my proposal, "Developing and Administering a Nonmetropolitan 
Teacher Education Program in the Northeastern part of Thailand8 , had 
been approved, I found that the questionnaire of the Rural Education 
Association at the University of Denver designed by 8arbara Jean Jones 
i s appropriate, applicable and valuable in Thai s o c i e t y as w e l l . Each 
compenent of th i s instrument i s necessary for successful teaching in 
Thai rural schools and a lso teacher preparation. 

As you may already know, t h i s l e t t e r i s asking for your permission 
to trans la te , adapt and use the REA questionnaire for my d i s ser ta t ion 
research at University of North Texas, Denton, Texas. 

Please accept my deep appreciation for your kind considerat ion. 

Respectful ly , 

i f f < „ 

Naowarath Yamsaengsung 
Ph. D. Candidate 
University of North Texas 

P.S. This i s my second l e t t e r . The f i r s t was sent 
on February 2,1983. 
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August 3, 1983 

TOi Naowarath Yamsaengsung 
Ph.D. Candidate 
University of North Texas 
311 Bryan St. 
Denton, TX 76201 

FROM: Barbara J. Jones, Ph.D. 
22046 Panorama Dr. 
Golden, CO 30401 ' 
Phone: (303) 526-0837 

pr . Permission to use questionnaire 

Dear Naowarath: 

I have in hand your letter dated July 14, 1988, asking 
for permission to translate, adapt, and use the 
questionnaire found in my dissertation. Let me clarify that 
I was the author of that questionnaire. The Rural Education 
Association (REA) endorsed the study, and the University of 
Denver approved my proposal and later the results of the 
research as written in the dissertation. 

You have my permission to translate, adapt, and use the 
instrument entitled "Questionnaire on Preservice Programs 
for Teaching in a Rural Environment" with appropriate 
reference citation. I have enclosed a sample of the 
instrument I mailed to respondents in the study I completed 
in 1985. Please send me a copy of the adapted English 
version you plan to use for your study. I would also 
appreciate a summary of the results of your research. 

If I can help in any other way, please let me know. 
Send any future correspondence to my home address listed 
above. Good luck with your research. 

Sincerely, 
si 

t/ 

Barbara J. Jones 
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University of North Texas 

August, 1987 

Dear College Administrators, Student Teaching Directors, 
College Instructors. 

At the present time, I am at the University of North Texas 
working on my doctoral study, which surveys preservice 
programs for teaching in a rural environment. The purposes 
of this study are to determine what components are currently 
available and what essential components should be available 
for preservice programs preparing teachers for a rural 
environment in Northeast Thailand. It is expected that 
after the data are collected and analyzed, recommendations 
can be made for institutions choosing to offer such a 
training program. 

Your input in this study is most valuable. Please assist me 
by filling out the enclosed survey questionnaire and 
returning the completed questionnaire in the enclosed 
postage paid envelope as soon as possible. If you would 
like to receive a summary of the results of this research, 
please give your name and address where indicated at the end 
of the questionnaire. 

Thank you for your cooperation to rural education research. 

Respectfully, 

Naowarath Yamsaengsung 
Ph. D. Candidate 
University of North Texas 
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QUESTIONNAIRE ON PRESERVICE PROGRAMS 
FOR TEACHING IN A RURAL ENVIRONMENT 

Part I: General Information 

1. Name of Institution 

2. Location: City State 

3. Position/Title of person completing questionnaire 

4. Educational Background 

High school attended urban rural 

5. Approximately, how many students are enrolled in 

your undergraduate teacher education program? 

6. Are preservice teachers at your institution 

pre-selected for rural education training? 

Check one: Yes No 

7 • How many full-time teaching faculty members are 

in the Department or College of Education at your 

institution? 

8. Approximately, how many faculty members on your 

staff specialize in rural education preservice 

training or education research? 



135 

Part II: Suggested Preservice Components for Rural 
Environments. 

TO WHAT EXTENT DOES YOUR INSTITUTION 
OFFER THE FOLLOWING SUGGESTED RURAL 
EDUCATION PRESERVICE COMPONENTS?: 

1 - Never available 
2 - Previously available, but not 

currently 
3 - Currently available as an 

elective 
4 - Currently required for all 

students 
5 - Currently required only for 

students preparing to teach 
in a rural environment. 

(Please circle one number for each item) 

TO WHAT EXTENT SHOULD 
A PRESERVICE PROGRAM 
INCLUDE THE FOLLOWING 
COMPONENTS: 

1 
2 
3 
4 
5 

- Not essential 

- Very essential 

(Circle one) 

Coursework in rural culture, 
sociology, or anthropology 

1 2 3 4 5 1 2 3 4 5 

10. Coursework in rural economics 
1 2 3 4 5 1 2 3 4 5 

11. Coursework in rural politics 
1 2 3 4 5 1 2 3 4 5 

12. Coursework in public relations 
1 2 3 4 5 1 2 3 4 5 

13. Preparation for participation in 
extracurricular activities and 
program demands of rural schools 
(e.g.,coaching, club sponsor,etc.) 

1 2 3 4 5 1 2 3 4 5 

14. Preparation for the effective use 
of community resources (human and 
financial) 

1 2 3 4 5 1 2 3 4 5 
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15. Field experiences — providing 
community service (e.g., volunteer 
work in community recreation, adult 
education, etc.) 

1 2 3 4 5 1 2 3 4 5 

16. Coursework in educational 
technology including computer 
literacy 

1 2 3 4 5 1 2 3 4 5 

17. Training for teaching education, 
music, art, or community 
recreation 

1 2 3 4 5 1 2 3 4 5 

18. Coursework in developing curriculum 
(e.g.,writing course goals, 
objectives, and unit lesson plans) 

1 2 3 4 5 1 2 3 4 5 

19. Coursework which prepares teachers 
to integrate the curriculum (e.g., 
integrated in mathematics, sciences, 
and reading are integrated into 
one lesson) 

1 2 3 4 5 1 2 3 4 5 

20. General coursework preparation 
rather than specialization (e.g., 
preparation for teaching science 
vs.specialization in biology) 

1 2 3 4 5 1 2 3 4 5 

21. Training to teach with limited 
instructional resources 

1 2 3 4 5 1 2 3 4 5 

22. Training to recognize and 
appropriately teach or 
refer exceptional children 

1 2 3 4 5 1 2 3 4 5 
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23. Training in vocational guidance 
and vocational counseling 

1 2 3 4 5 1 2 3 4 5 

24. Training for the recognition of 
possible delinquency problems 

1 2 3 4 5 1 2 3 4 5 

25. Training for teaching two or more 
levels in the same room 

1 2 3 4 5 1 2 3 4 5 

26. Demonstrating competency on special 
criteria in a competency-based 
preservice program 

1 2 3 4 5 1 2 3 4 5 

27. Training in gaining effective access 
to information (e.g., literature 
available on the results of rural 
research) 

1 2 3 4 5 1 2 3 4 5 

28. Field experience --
only 

observation 

1 2 3 4 5 1 2 3 4 5 

29. Field experience 
practical training 
in a rural area 

supervised 
(an internship) 

1 2 3 4 5 1 2 3 4 5 

30. Field experience --
teaching in a rural 

student 
area 

. 

1 2 3 4 5 1 2 3 4 5 
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31. Field experience -- living in a 
rural setting as preparation for the 
"social isolation" common in a rural 
environment (i.e., depending on 
one's own resource for recreation 
entertainment, and social 
interaction) 

1 2 3 4 5 1 2 3 4 5 

32. Please indicate how the rural-
regional service center impacts your 
preservice program. Example: Board of 
Cooperative Services. (Check one): 

None available in the state 
Available in State, but no 
impact on our program 
Moderate impact 

_____ Great influence-impact on our 
program 1 2 3 4 5 

If you answered other than "None" above, 
please explain: 

33. Please indicate how the teacher center 
or training site for field-based rural 
training is utilized.(Check one): 

None available in the state 
Available in state, but no 
impact on our program 
Moderate impact 
Great influence-impact on our 
program ^ 

If you answered other than "None" above, 
please explain: 

34. At our institution a rural 
education preservice program exists 

Y e s no 1 2 3 4 5 
If yes, how long has it been in 
operation? 

What does the program entail?(e.g., 
course titles) 



139 

PLEASE RESPOND TO THE FOLLOWING STATEMENTS: 

1 - Strongly Disagree 
2 -

3 -
4 -
5 - Strongly Agree 

35• Teaching in a rural and urban environment are 
characteristically similar. 

1 2 3 4 5 

36. There is a need for special preservice training for 
teaching in a rural environment. 

1 2 3 4 5 

37. The skills-competencies necessary for effective 
teaching in a rural environment are similar to those 
necessary in an urban environment. 

1 2 3 4 5 

38. College faculty members should receive special 
training to prepare preservice teachers for a rural 
environment. 

1 2 3 4 5 

Your final comments concerning rural education preservice 
program are most welcome. 

If you would like to receive a summary of the results of the 
research please give your name and address. 
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University of North Texas 

August, 1987 

Dear Elementary School Teachers and Elementary School 
Administrators 

At the present time, I am at the University of North Texas 
working on my doctoral study, which surveys preservice 
programs for teaching in a rural environment. The purposes 
of this study are to determine what components are currently 
available and what essential components should be available 
for preservice programs preparing teachers for a rural 
environment in Northeast Thailand. It is expected that 
after the data are collected and analyzed, recommendations 
can be made for institutions selecting to offer such a 
training program. 

Your input in this study is most valuable. Please assist me 
by filling out the enclosed survey questionnaire and 
returning the completed questionnaire in the enclosed 
postage paid envelope as soon as possible. If you would 
like to receive a summary of the results of this research, 
please give your name and address where indicated at the end 
of the questionnaire. 

Thank you for your cooperation to rural education research. 

Respectfully, 

(jy, . 

Naowarath Yamsaengsung 
Ph. D. Candidate 
University of North Texas 
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QUESTIONNAIRE ON PRESERVICE PROGRAMS 
FOR TEACHING IN A RURAL ENVIRONMENT 

Part I: General Information 

1. Name of Institution 

2. Location: City State 

3. Position/Title of person completing questionnaire 

4. Educational Background 

High school attended urban rural 

5. Approximately, how many preservice teachers have 

been practice teaching at your school each year? 

In your opinion, are preservice teachers at your 

school pre-selected for rural education training? 

Check one: Yes No 

How many full-time teachers are graduated from a 

teachers college institution? 

8. Approximately, how many faculty members on your 

staff specialize in rural education preservice 

training or education research? 
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Part II: Suggested Preservice Components for Rural 
Environments. 

TO WHAT EXTENT DID YOUR TEACHER 
TRAINING INSTITUTION OFFER THE 
THE FOLLOWING RURAL EDUCATION 
PRESERVICE COMPONENTS?: 

1 - Never available 
2 - Previously available, but not 

currently 
3 - Currently available as an 

elective 
4 - Currently required for all 

students 
5 - Currently required only for 

students preparing to teach 
in a rural environment. 

(Please circle one number for each item) 

TO WHAT EXTENT SHOULD 
A PRESERVICE PROGRAM 
INCLUDE THE FOLLOWING 
COMPONENTS: 

1 
2 
3 
4 
5 

- Not essential 

- Very essential 

(Circle one) 

9. Coursework in rural culture, 
sociology, or anthropology 

1 2 3 4 5 1 2 3 4 5 

10. Coursework in rural economics 
1 2 3 4 5 1 2 3 4 5 

11. Coursework in rural politics 
1 2 3 4 5 1 2 3 4 5 

12. Coursework in public relations 
1 2 3 4 5 1 2 3 4 5 

13. Preparation for participation in 
extracurricular activities and 
program demands of rural schools 
(e.g.,coaching, club sponsor,etc.) 

1 2 3 4 5 1 2 3 4 5 

14. Preparation for the effective use 
of community resources (human and 
financial) 

1 2 3 4 5 1 2 3 4 5 
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15. Field experiences -- providing 
community service (e.g., volunteer 
work in community recreation, adult 
education, etc.) 

1 2 3 4 5 1 2 

16. Coursework in educational 
technology including computer 
literacy 

1 2 3 4 5 1 2 3 4 5 

17. Training for teaching education, 
music, art, or community 
recreation 

1 2 3 4 5 1 2 3 4 5 

18. Coursework in developing curriculum 
(e.g.,writing course goals, 
objectives, and unit lesson plans) 

1 2 3 4 5 1 2 3 4 5 

19. Coursework which prepare teachers 
to integrate the curriculum (e.g., 
integrated in mathematics, science, 
and reading are integrated into one 
lesson) 

1 2 3 4 5 1 2 3 4 5 

20. General coursework preparation 
rather than specialization (e.g., 
preparation for teaching science 
vs.specialization in biology) 

1 2 3 4 5 1 2 3 4 5 

21. Training to teach with limited 
instructional resources 

1 2 3 4 5 1 2 3 4 5 

22. Training to recognize and 
appropriately teach or 
refer exceptional children 

1 2 3 4 5 1 2 3 4 5 
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23. Training in vocational guidance 
and vocational counseling 

1 2 3 4 5 1 2 3 4 5 

24. Training for the recognition of 
possible delinquency problems 

1 2 3 4 5 1 2 3 4 5 

25. Training for teaching two or more 
levels in the same room 

1 2 3 4 5 1 2 3 4 5 

26. Demonstrating competency on special 
criteria in a competency-based 
preservice program 

1 2 3 4 5 1 2 3 4 5 

27. Training in gaining effective access 
to information (e.g., literature 
available on the results of rural 
research) 

1 2 3 4 5 1 2 3 4 5 

28. Field experience -- observation 
only 

1 2 3 4 5 1 2 3 4 5 

29. Field experience — supervised 
practical training (an internship) 
in a rural area 

1 2 3 4 5 1 2 3 4 5 

30. Field experience — student 
teaching in a rural area 

1 2 3 4 5 1 2 3 4 5 

31. Field experience— living in a 
rural setting as preparation for the 
"social isolation" common in a rural 
environment (i.e., depending on 
one's own resource for recreation 
entertainment, and social 
interaction) 

1 2 3 4 5 1 2 3 4 5 
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32. Please indicate how the rural-
regional service center impacts your 
preservice program. Example: Board of 
Cooperative Services. (Check one): 

None available in the state 
Available in State, but no 
impact on our program 
Moderate impact 
Great influence-impact on our 
program 1 2 

If you answered other than "None"above, 
please explain: " 

33. Please indicate how the teacher center 
or training site for field-based rural 
training is utilized.(Check one): 

None available in the state 
Available in state, but no 
impact on our program 
Moderate impact 
Great influence-impact on our 
program 1 2 3 4 5 

If you answered other than "None" above, 
please explain: 

34. At your teacher training institution, 
does a rural education preservice 
program exist? 

yes no 1 2 
If yes, how long has it been in 
operation? 

What does the program entail?(e.g., 
course titles) 

PLEASE RESPOND TO THE FOLLOWING STATEMENTS: 

1 - Strongly Disagree 
2 -

3 -
4 -
5 - Strongly Agree 
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35. Teaching in a rural and urban environment are 
characteristically similar. 

1 2 3 4 5 

36. There is a need for special preservice training for 
teaching in a rural environment. 

1 2 3 4 5 

37. The skills-competencies necessary for effective 
teaching in a rural environment are similar to those 
necessary in an urban environment. 

1 2 3 4 5 

38. College faculty members should receive special 
training to prepare preservice teachers for a rural 
environment. 

1 2 3 4 5 

Your final comments concerning rural education preservice 
program are most welcome. 

If you would like to receive a summary of the results of the 
research please give your name and address. 
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<< <«| a 

fmdamuvanscljj 
1 2 3 4 5 

« " w . 4 ^ 

23. dnfmmilMflnvhftoiuasnniiwsuuQaitJn 

1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 

24. fifl1'H2s»nm?asB4iijfnn34Hwianfwans>inflmilfi 

v v 1 1 2 u3 v4 5 1 2 3 4 3" 
^ ^ || 4| y 

25« (Inimwdau 1 wifrntssfiufmwiunfa* imimi 
• > 2 3 4 5 1 2 3 4 5 

^ VV tf 
26. 8h8»i1iwqnmi1tiis>'wontjpoAiim?u|i7aJimi3n?lau 

1 2 3 4 5 1 2 3 4 5 



161 

VV ' 1 ^ * 1 

27. rin^vmnnnwiwa^imanmiJuilw'tatiu ( itiu 

-nimann idmnlusiuiwi) 
1 2 3 4 5,, , 1 2 3 4 5 

28 • fniiflHwiihsawnTOmnrnid-H fwiel/nNiiâou 

1 2 3 4 5 „ , 1 2 3 4 5 

29. nniiflNwiiftsSwmoi - fnirtn/nfnĴ uwIuviâ QutJuuii 

1 2 3 4 5 , 1 2 3 4 5 
I ^ If ^ 

30. nn̂ iwjimnJiailwnnTO - miSnSaulunâ aufiuuvi 

, 1 2 3vv4 5̂ 1 2 3 4 5 

31. nniit*HwnJi«$M'iitu - nnirinlwH-rHnuwlii 

qâ autiuum waiiiufmi m b m Ybiiinfiudjnii 

ûifiaauliitluiJYi (itfu lurtum ifflmumi , 

rwwuvH, rruinfmaskfuj, nai) 
1 2 3 4 5 1 2 -3 4 5 

ft» * 

om .mywnuratunâ  tmtiuuyi Tihrnstyiifmai 

unwp'Mnnu aaiW8<rti1ufmamli laoiTnusiilii 

via<iaw<mjvi min̂twIfit»uluiitnis« 

tibamviau a«iiSiuwnuialufjuim mi vniaa-rtvai 

( twmftsjmu ) na 
* 4 ^ ^ ' y 4 

amĝ fî fiyisnauau *| amwalsi ana Tirtfi 

insnmaa-tti uasrâ i#flUvm>w,HtliwnB 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 
• I 

« M 32. TiJifwsijn titiaimflqtnjnfi/^^vnfi Mfiautba 

Tnum im idnwifrcaai-jli c ia aQ?iamiig-«iai mn) 

1 jiwfiuan̂ na i -flu i g?iu 

afjufllusntnfi/itmu usiTjii naitia-Mij 

TM-wmmiflmifjni w-nnim*^ 

Nip S£f -nm^nafm 

ufjiufiituuaaaanwin 
- ** «j oVbmw'maii'Uu aan lihfmaufn»mijnfiBHirM 

— _ _ _ _ _ _ 1 2 3 4 5 



162 

33. TiJi otsi^ti hi a ftoonntfau waniifin 

auijmyiilisTasluatn'jli (iaanwaunntî uai?itn) 

_luwnififl^nfp') 

_________ Slrtuti uwlmntiifjutflwfm 

___________ Sip nJisfhiMTuiiami , 

., NUgufhoiMaaTfinmiatn-win , 

Qilttafftflau'Uuaan Til5?roau?niifim uflflfla-ivnu 

_____ 1 2 3 4 5 
11 t 1 ^ ^ ^ 

34. SqTuiinni2f»ŵ ?'luTia'»miiiâ TU jiTjfmfmniirtnvmni 

inadud-mnwia-Mi itiawa-«nM?a,Ui 
' »______ lwi 1 2 3 4 5 

w • « 

cna huiuiviiIyh 
* * 

Tfn-wn rcwn î fiatmli (itiu vtanafli , 

ifh, ?so8iim, «ien ) 

^ ^ ^ ^ 
TibmaanfftwainTiti-ro'iwaui mnwiw noKiwalilu 

• ^ v • « 

1 - TMvnMnsatmiH 
2 -

3 -
4 - * •» ' ^ 
5 - iMunifiatmtH 

If ^ ^ ^ v ^ 
35. niiaauluna-wwjinmuaslmaa WnHusfflaiamUnu 

1 2 3 4 5 ^ ^ ^ ^ 

36. HfiywyutJuyiqsfi a-wni itfnelaum ftefftwTum isfaulu 

luviâ oufiuun 

1 2 3 4 5 

37. wmsiiasfinudum am ftoluniiaauwnrt saviQ/rmlu 
** 4 M * * A 

na^QuCinnownu «n 1 ilui vnnuni aulu 1 11 a* 

1 2 3 4 5 
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38. aî nioluwonaafl|/Jftnwti,iaa fmlawnTidnauttmifteiTftaini » » * # •» 

i nitwnjUtiiawfiaa-MHjfiTWfliwfnifla'Wâ ou 

1 2 3 4 5 
i « 1̂ w ^ i> ̂  

TiJimiflfNfnnj4flfuvroii0wnmntnnu-niul»wflfi3ifl0ii04autiuim ( ana ) 

< -* *-s , 4 1 -i * * «,v ' * 
anmiiUisitafNslOTijHad^^n^nin^tw TiJimatiutJa waga* liuuavnmanu 

tfa 

vies 
v 

^ I t w ^ • 
flaaaiJiwsflaiiJuaon^^fianiiiiasnanauMfnti^a-ww'lufniflaufi'itnM^Tu 

«* 4 " 4 
i£tiTfii-un im irinwmi rniavia-HwtJuuvi 

M̂ tJ 
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