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The problem of this study was to ascertain the per-

ceptions of Texas high school principals and special edu-

cation directors in regard to the participation of mentally 

retarded (MR) and learning disabled (LD) students in extra-

curricular activities in small, medium, and large high schools. 

The purposes of the study were (1) to determine the per-

ceptions of high school principals and special education di-

rectors toward the participation by MR and LD students in 

extracurricular activities in small, medium, and large schools, 

(2) to compare the perceptions of high school principals and 

special education directors, (3) to determine the perceptions 

of high school principals and special education directors 

toward the mandates of Public Law 94-142 which deal with 

extracurricular activities, (4) to compare the perceptions 

of principals and special education directors in regard to 

those mandates, (5) to compare the perceptions of high school 

principals in the three school sizes, and (6) to compare the 

perceptions of special education directors in the three school 

sizes. 
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A questionnaire provided the data for this study. A 

stratified random sample of Texas high schools with enroll-

ment of at least 100 students was used to select the partici-

pants. The questionnaire was mailed to principals and special 

education directors of 183 high schools, making a total of 

366 mailed; 258, or 70 per cent, returned usable responses. 

Among the major findings revealed by an analysis of the 

data are the following. 

1. Special education directors were found to have highly 

positive perceptions in regard to the participation of MR and 

LD students in extracurricular activities. Principals were 

found to have perceptions that were neither positive nor 

negative. 

2. Special education directors were found to have positive 

perceptions in regard to Public Law 94-142 as it pertains to 

extracurricular activities. Principals were found to have per-

ceptions that were neither positive nor negative. 

3. Special education directors were found to have a sig-

nificantly higher positive score than principals in each school 

size in regard to both perceptions in regard to MR and LD par-

ticipation and Public Law 94-142. 

4. Texas high school principals' perceptions apparently 

were not influenced by school size. 

5. Special education directors' perceptions in regard to 

extracurricular participation by MR and LD students were more 



3 

positive in small schools than in medium and large schools, 

while their perceptions in regard to Public Law 94-142 ap-

parently were not influenced by school size. 

Based on the findings of this study the following con-

clusions are presented. 

1. It appears that working closely with the special edu-

cation program may help to improve perceptions toward students 

and laws affecting them. 

2. It appears that principals1 perceptions may be im-

proved through a more personal relationship with and awareness 

of MR and LD students and the laws affecting their education. 

3. Low scores in regard to Public Law 94-142 may indi-

cate an intolerance and lack of understanding of the law or 

philosophical differences in regard to mandated programs. 

4. Low scores by principals in particular on the law 

section may be due to lack of ample time available to study 

the law. 

5. There appears to be no differences in perceptions of 

principals in Texas high schools regardless of school size. 

6. It appears that smaller schools with fewer special 

education students have special education directors with more 

positive perceptions than the directors in other school sizes. 
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CHAPTER I 

INTRODUCTION 

Handicapped children have remained, until recent times, 

among the most ignored of all children. There has perhaps 

been "no other group that has existed for so long a time out-

side the center of public and professional concern" (12, 

p. 195). A reversal of this trend is certainly evident to 

the public and to professional educators. The recent legis-

lation favoring the handicapped in the public school setting 

is considered by many to be a great step forward. 

Many handicapped students are afforded equal opportunity 

by virtue of participation in the regular curriculum. The 

same handicapped students could benefit from involvement in 

extracurricular activities. The advantages of an education 

with "normal" students should not stop with the traditional 

curriculum. There is an advantage for many students in 

participation in extracurricular activities, and the involve-

ment of the handicapped in these activities is as important 

as it is for the regular student (8, p. 136). 

Through Public Law 94-142, educators now have a mandate 

to provide the same kinds of total educational experiences for 

both handicapped and non-handicapped students by the most 
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beneficial methods possible for the students. Administrators 

of curriculum and coordinators of extracurricular programs, 

however, may or may not recognize practical methods of ad-

hering to the obligations already mandated by law in a manner 

that would be most beneficial to all. 

As a result of this federal legislation, and also state 

legislation, more and more handicapped students are entering 

the public high schools of Texas. Many of the handicapped 

students are integrated into the regular classroom. This 

study focused upon the mentally retarded and learning dis-

abled students in public high schools in Texas. 

The study surveyed the perceptions of Texas public high 

school principals and special education directors in regard 

to the participation of MR and LD students in extracurricular 

activities. The study also surveyed the perceptions of high 

school principals and special education directors toward the 

sections of Public Law 94-142 which deal with extracurricular 

activities. 

Recognizing that extracurricular activities are a vital 

part of the school experience for many students would seem to 

be an important function for today's educators. The per-

ceptions of high school principals and special education 

directors would seem to influence the effectiveness of extra-

curricular programs for MR and LD students, as well as federal 

legislation for the education of the handicapped. 



Statement of the Problem 

The problem of this study was to ascertain the perceptions 

of Texas high school principals and special education directors 

in regard to the participation of mentally retarded (MR) and 

learning disabled (LD) students in extracurricular activities 

in small, medium, and large high schools. 

Purposes of the Study 

The purposes of the study were as follows: 

1. To determine the perceptions of high school principals 

and special education directors toward the participation by MR 

and LD students in extracurricular activities in small, medium, 

and large schools, 

2. To compare the perceptions of high school principals 

and special education directors in regard to the participation 

by MR and LD students in extracurricular activities in small, 

medium, and large schools, 

3. To determine the perceptions of high school principals 

and special education directors toward the mandates of Public 

Law 94-142 which deal with extracurricular activities in small, 

medium, and large schools, 

4. To compare the perceptions of high school principals 

and special education directors in small, medium, and large 

schools toward the mandates of Public Law 94-142 that deal 

with extracurricular activities, 
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5. To compare the perceptions of high school principals 

in small, medium, and large schools toward the participation 

of MR and LD students in extracurricular activities and toward 

the mandates of Public Law 94—142 which deal with extracur-

ricular activities, and 

6. To compare the perceptions of special education 

directors in small, medium, and large schools toward the par-

ticipation of MR and LD students in extracurricular activities 

and toward the mandates of Public Law 94-142 which deal with 

extracurricular activities. 

Research Questions 

The following research questions provided the major focus 

of the study. 

1. What are the perceptions of high school principals 

and special education directors regarding the participation 

by MR and LD students in extracurricular activities? 

2. What are the perceptions of high school principals 

and special education directors regarding the mandates of 

Public Law 94-142 which deal with the extracurricular activi-

ties? 

Hypotheses 

To carry out the purposes of the proposed study, the 

following hypotheses were tested using the .05 level of sig-

nificance . 
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1. There will be no significant differences in the 

perceptions of high school principals and special education 

directors toward the participation of MR and LD students in 

extracurricular activities in schools of all sizes. 

2. There will be no significant differences in the 

perceptions of high school principals and special education 

directors toward the participation of MR and LD students in 

extracurricular activities in small schools. 

3. There will be no significant differences in the 

perceptions of high school principals and special education 

directors toward the participation of MR and LD students in 

extracurricular activities in schools of medium size. 

4. There will be no significant differences in the 

perceptions of high school principals and special education 

directors toward the participation of MR and LD students in 

extracurricular activities in large schools. 

5. There will be no significant differences between 

the perceptions of high school principals and special edu-

cation directors in regard to the mandates of Public Law 94-

142 that deal with extracurricular activities in schools of 

all sizes. 

6. There will be no significant differences between the 

perceptions of high school principals and special education 

directors in regard to the mandates of Public Law 94-142 that 

deal with extracurricular activities in small schools. 
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7. There will be no significant difference between the 

perceptions of high school principals and special education 

directors in regard to the mandates of Public Law 94-142 that 

deal with extracurricular activities in schools of medium size. 

8. There will be no significant differences between the 

perceptions of high school principals and special education 

directors in regard to the mandates of Public Law 94-142 that 

deal with extracrurricular activities in large schools. 

9. There will be no significant differences between the 

perceptions of high school principals toward the participation 

of MR and LD students in extracurricular activities in small, 

medium, and large schools. 

10. There will be no significant differences between the 

perceptions of high school principals in small, medium, and 

large schools toward the mandates of Public Law 94-142 which 

deal with extracurricular activities. 

11. There will be no significant differences between the 

perceptions of special education directors in small, medium, 

and large schools toward the participation of MR and LD 

students in extracurricular activities. 

12. There will be no significant differences between the 

perceptions of special education directors in small, medium, 

and large schools toward the mandates of Public Law 94-142 

which deal with extracurricular activities. 



Background and Significance 
of the Study 

The education of the mentally retarded and learning 

disabled has received most of its attention by educators and 

the public in general only recently. The concept of educating 

each child to the limits of his ability is relatively new (8, 

p. 5). Kirk further states that the current use of the term 

"exceptional" is itself "a reflection of radical changes in 

society's view of those who deviate. We have come a long way 

from the Spartans' practice of killing the deviant or mal-

formed infant." But the progress has come through slow stages. 

Exploitation of the handicapped in the role of court jester 

several hundred years ago can still be found in today's circus 

side shows. But vast changes have occurred in society's atti-

tude toward the handicapped person. 

Historically, three stages in the development of atti-

tudes toward the handicapped child can be recognized (2, p. 66) 

First, during the pre-Christian era the handicapped were perse-

cuted, neglected, and mistreated. Second, during the spread 

of Christianity they were protected and pitied. Third, in 

very recent years there has been a movement toward accepting 

the handicapped and integrating them into society to the 

fullest extent possible. 

By tracing the historical development of education for 

the handicapped, one can see that the strides that were made 
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were many years in coming. These gains were made in the 

area of the regular curriculum, as we shall see, with no 

emphasis on extracurricular activities for the handicapped. 

In fact, it was only in the past few years of our nation's 

history that emphasis has been placed upon the extracurricu-

lar programs which integrate the handicapped student with the 

regular student. 

Reynolds and Birch carefully traced the education of the 

handicapped student (11, p. 14). In 1848, Edward Seguin came 

from France to describe his educational procedures there with 

mentally retarded pupils and to urge the establishment of 

schools for mentally retarded children and youth in the United 

States. In that same year Dorothea Dix confronted the Congress 

with the inhumanity of many programs for the "mentally ill." 

Public attitude toward the mentally handicapped can be 

seen in labels that were given to denote their condition. It 

was in 1859 that Samuel Gridley Howe influenced legislative 

and public support for the Massachusetts School of Idiotic 

and Feeble-Minded Youth. It was the nation's first resi-

dential school for persons with mental retardation. 

In 18 78, August Schenck called for day classes for men-

tally retarded pupils in a speech before the American Teachers 

Association. It was not until 1896, however, that the first 

public school day classes for mentally retarded pupils were 

initiated. Eight years later the Vineland Training School 

started summer training sessions for teachers of the retarded. 
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The 1930's was a period of progress for handicapped 

students. In 1931, a section on exceptional children was 

formed in the U. S. Office of Education. Not much progress 

was made in the 1940's, but in 1950, the National Association 

for Retarded Citizens was formed along with other parent groups 

which began to press for special education. Later that same 

year, thirty-four states had laws subsidizing public school 

classes for all recognized groups of exceptional children. 

The handicapped students received further assistance in 

education with the passage of federal laws dealing with 

teacher education programs. In 1958 Congress passed Public 

Law 85-926 to provide one million dollars to be allocated to 

colleges and to universities to train professional educators 

for special education of mentally retarded pupils. Later, in 

1963, Congress legislated funds to support training of edu-

cators for all recognized groups of handicapped children and 

youth and to subsidize research regarding their education. 

As was stated earlier, it was not until recent years 

that emphasis has been placed upon the total educational 

experience of handicapped students to include the extracur-

ricular program. For instance, the Rehabilitation Act of 

1974 deals with extracurricular services as part of its guide-

lines to educational institutions that receive federal monies. 

Public Law 94-142, passed in 1975, also deals with the total 

educational experience of the handicapped, including extra-

curricular activities. The Rehabilitation Act of 1974 and 
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and Public Law 94-142 will be discussed later in greater 

detail. 

In the United States today, we are beginning to provide 

total programs for the handicapped in the areas of curriculum. 

We now realize that general programs for the ordinary child 

are not suitable for the handicapped child. Even though 

little research has been done which deals with the integration 

of handicapped into regular extracurricular programs, the need 

for the extracurricular programs for the handicapped is no 

less real. Therefore, the importance of extracurricular ex-

periences for all students is outlined in the following para-

graphs . 

Extracurricular activities began as we know them today, 

in the latter half of the nineteenth century. In colonial 

America, little formal recognition was given to these activi-

ties in the secondary school (5, p. 8). The twentieth century, 

however, has seen a tremendous development in extracurricular 

activities in American public high schools. 

The benefits that can be realized through extracurricular 

activities are not limited to the students with superior physi-

cal or mental ability. The role of these activities in the 

development of self is beginning to be reexamined. These 

activities provide avenues whereby the individual can acquire 

insights about a host of personal characteristics that are not 

usually brought to light in a strictly academic program. 
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Writers such as Robert M. McClure have expressed this view. 

He further states that "far from being 'frill' or a needless 

expense, the significance of extracurricular experiences is 

directly related to the stress placed on subject matter 

learnings, which generally increases through the grades" (9, 

p. 216). 

Others have expressed the view that extracurricular 

activities are the primary means by which the schools promote 

one of their main stated objectives, individual growth and 

development (13, p. 249). 

The importance of extracurricular activities is being 

realized even more in today's society and the public has 

recently restated its belief that the extracurricular program 

is a vital force in the school (4, p. 40). The portion of the 

"Tenth Annual Gallup Poll of the Public's Attitudes Toward the 

Public School" dealing with extracurricular activities reflects 

this in its findings. The question was written as follows: 

"I'd like your opinion about extracurricular activities, 

such as the school band, dramatics, sports, the school paper. 

How important are these to a young person's education—very 

important, fairly important, not too important, or not at all 

important?" 

Of the respondents, 44 per cent with no children in school 

and 47 per cent with children in public school said it was very 

important. Fifty-one per cent of the parochial school parents 
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said it was very important. Overall, over 90 per cent of the 

respondents felt that extracurricular activities were im-

portant to one degree or another to the education of children. 

The nature of extracurricular activities has traditionally 

excluded participation by most handicapped students, regardless 

of their social and other values. One researcher, in an early 

study, found that there are criteria which limit participation 

by certain students in extracurricular activities (6, p. 29). 

He noted in his research that students of low intelligence 

tended not to participate in such activities. 

At times the criteria for selection and participation in 

extracurricular activities is based upon physical ability, 

mental ability, or scholastic standing. This practice would 

automatically limit participation by educable mentally retarded 

and language/learning disabled students who also need the 

activities. Some writers hold the position that this practice 

should not exist and that eligibility for extracurricular par-

ticipation and the regulations and requirements governing 

eligibility should not be based on grades (3, p. 111). Interest 

should be a major criterion for participation. Such interest 

could be encouraged and fostered by administrators at the 

building level since they can often influence changes in cur-

riculum and policies affecting it. Interest should be a major 

criterion for participation in school activities and clubs. 

Academic standing is to be frowned upon as a requirement for 
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participation (14, p. 20). Yet, this administrative criteria 

for selection is still used to limit participation in extra-

curricular activities in many schools. One survey conducted 

in 1974 indicated that low grades in school were a major 

reason for non-participation in extracurricular activities 

(10, p. 14). 

New federal legislation has recently begun to shed a 

new light on education for handicapped students, not only in 

the curriculum itself, but also in education as it pertains 

to extracurricular activities. Section 504 of the Vocational 

Rehabilitation Act of 1974 states that discrimination is 

prohibited and on the "basis of handicap, no individual shall 

be excluded from participation in activities which receive 

federal financial assistance." Subpart 81.4 (b) states 

further: 

Recipients may not do the following. 

1. Deny the handicapped equality of opportunity. 
2. Provide the handicapped services or benefits which 

are not as effective as that provided to non-
handicapped. 

3. Perpetuate discrimination by assisting any agency 
that discriminates on the basis of handicap. 

4. Limit the handicapped in opportunities provided 
others. 

Subpart 84.37 of Section 504 supports the need for this 
study: 

1. A recipient shall provide nonacademic and extra-
curricular services and activities in such a manner 
as is necessary to afford handicapped students an 
opportunity for participation in such services and 
activities. 
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2. Nonacademic and extracurricular services and 
activities include, but are not limited to, 
counseling services/ physical education, ath-
letics, transportation, health services, 
recreational activities, special interest 
groups or clubs sponsored by the recipient 
. . ." (17, p. 6). 

More recently, in November, 1975, Public Law 94-142 was 

passed by Congress. The effect it has for handicapped people 

is described best by those who refer to it as the "Bill of 

Rights for Handicapped Children." This law is seen as a 

permanent guideline to the education of handicapped children 

since it has no expiration date. School officials are bound 

by the law and cannot refuse to comply with its mandates. 

Public Law 94-142 states in its purposes and findings 

section: 

It is the purpose of the act to assure that all handi-
capped children have available to them within the time 
periods specified, a free appropriate public education 
which emphasizes special education and related services 
designed to meet their unique needs, to assure that the 
rights of handicapped children and their parents or 
guardians are protected, to assist states and localities 
to provide for education of all handicapped children, 
and to assess and assure the effectiveness of efforts 
to educate handicapped children (16, p. 3). 

These laws have greatly changed the attitudes of many 

teachers toward their jobs, and a number of administrators 

have growing concerns for administrative problems which will 

arise throughout the mainstreaming process. 

Congress has set 1980 as the year when the "free and 

appropriate public education" must be available to all handi-

capped children if states and the local districts want to 
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receive funds under the new program. Public Law 94-142 

requires state and local agencies to spend at least as much 

on handicapped children as they do on the regular students, 

not only in the regular curricular functions of the school, 

but also in the area of extracurricular services. 

The intent of Public Law 94-142 is not to mandate main-

streaming, but it states that handicapped children should be 

educated in all areas with children who are not handicapped 

unless the nature of severity of th^ handicap is such that 

education in the regular classroom v 

mentary aids and services cannot be 

(16, p. 7). Part 121.306 of Public 

nonacademic services and relates spe 

of handicapped children to participa 

activities. 

The educable mentally retarded 

disabled student can possess the pot 

in extracurricular activities with " 

high school. These two groups of ha 

from the profoundly retarded and the 

handicapped in just that respect. T 

however, have been overlooked by som 

extracurricular activities. 

Attitudes which administrators 

in general have been a factor in slos 

'ith the use of supple-

achieved satisfactorily 

Law 94-142 deals with 

cifically to the rights 

tion in extracurricular 

student and the learning 

ential needed to take part 

normal" students of the 

ndicapped students differ 

multiply and physically 

he MR and LD students, 

e schools in regard to 

iiave toward the handicapped 

tfing the integration, or 
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mainstreaming process since attitudes are largely responsible 

for the way people tend to feel and behave toward other people 

(7, p. 426). A study dealing with educators' preferences in 

special education programs indicated that over 50 per cent of 

the teachers and administrators surveyed favored the retention 

of special classes for the mildly exceptional child (1, p. 754). 

The educable mentally retarded and the learning disabled would 

fall into this category. 

Many of the changes which have aided the handicapped have 

come through the implementation of various administrative 

plans. From the segregated plans of the 1960's, whereby the 

special education students were educated separately from the 

regular students to the Plan A resource programs which allowed 

for some integration of the handicapped, the program of special 

education has been influenced greatly by the administrators 

in charge of them. Currently, the placement of handicapped 

students into the regular school program includes many diverse 

"regular" places for the students instead of a few specialized 

options (11, p. 34). 

Principals are often the change agents in the school 

system, and much of what is changed depends upon their per-

ceptions. It is important to measure the perceptions of these 

administrators toward the involvement of MR and LD students in 

extracurricular activities since they are often responsible 

for the curriculum and extracurriculum policies affecting the 
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entire school system. The responsibility for management of 

the extracurricular program has traditionally rested with 

the principal (15, p. 51). 

The directors of special education programs are also in 

a position to know the students their programs serve. These 

directors are often in a position to influence participation 

by handicapped students in extracurricular activities through 

the use of scheduling and policy changes. The perceptions 

of the special education directors toward the participation 

of MR and LD students in extracurricular activities are im-

portant for this reason, and thus, should be measured. 

The history of the education of the handicapped student 

has involved the basic curriculum as its main concern, with 

extracurricular activities for the handicapped being a rare, 

and often nonexistent concern. With the desirability of 

extracurricular activities established, and with the feasi-

bility of participation by MR and LD with regular students 

recognized, the lack of research indicates a need for a study 

to determine the perceptions of selected educators toward the 

participation by MR and LD students in extracurricular activi-

ties. With Public Law 94-142 mandating the rights of all 

handicapped students to participate in extracurricular activi-

ties, determining the perceptions of selected educators toward 

the mandates of the law which deal with extracurricular activi-

ties would also make this study significant. 
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Definition of Terms 

For the purpose of this study, the following definitions 

were formulated. 

Extracurricular activities means those school sponsored 

activities including band, athletics, and club organizations 

which are offered as an option to students along with the 

regular academic curriculum. 

Least restrictive environment refers to the educational 

setting provided for the handicapped students which allows 

them to function at their optimal levels and to receive the 

services necessary to insure equality of educational oppor-

tunity . 

Mentally retarded (MR) refers to those students having 

IQ's from 50 to 75 who are expected eventually to achieve aca-

demic work at least to the third-grade level and occasionally 

to the sixth-grade level by school-leaving age. 

Learning disabled (LD) refers to those students with a 

specific disorder or disability on one or more of the processes 

of speech, language, perception, behavior, reading, spelling, 

writing, or arithmetic. 

Small schools refers to those Texas high schools with 

enrollment ranging from 100 to 549. 

Medium schools refers to those Texas high schools with 

enrollment ranging from 550 to 2000. 

Large schools refers to those Texas high schools with 

enrollment over 2000. 
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Limitations of the Study 

Since more selective choices are often made in extra-

curricular programs at the high school level, this study was 

limited to Texas school districts having one or more high 

schools with enrollment of at least 100 students in each 

school. The study was limited to the perceptions of high 

school principals and special education directors in Texas 

high schools during 1979. 

Procedures for Collecting Data 

The population for this questionnaire survey was Texas 

high school principals and special education directors. A 

stratified random sample was selected from each of three 

school sizes, including a 20 per cent sample of small schools 

with enrollment ranging from 100 to 549, 20 per cent of the 

schools with enrollment ranging from 550 to 2000, and 20 per 

cent of the schools with enrollment over 2000. A minimal re-

turn of 60 per cent was deemed acceptable. 

Schools with enrollment under 100 often are members of 

special education cooperatives and do not have their own 

directors of special education. For this reason, these 

schools were not treated in this study. 

Instrument 

A questionnaire (see Appendix A) was developed from a 

review of related literature. The questionnaire solicited 
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data in relation to each of the proposed research questions 

and the hypotheses. The first portion of the instrument was 

designed to deal with the perceptions of special education 

directors and high school principals toward the participation 

of MR and LD students in extracurricular activities. The 

second portion dealt with their perceptions toward the mandates 

of Public Law 94-142 which deal with extracurricular activities. 

A panel of five judges was selected to check the validity 

of the items to be included in the questionnaire. The panel 

of judges consisted of one faculty member from the Division of 

Special Education at North Texas State University, the chairman 

of the Physical Education Division of North Texas State Uni-

versity, two Texas high school principals, and one Texas high 

school special education director. Each of the judges was given 

the questionnaire and instructed to indicate for each statement, 

whether they believed it was a valid statement for use in the 

questionnaire. They were also asked to make suggestions for 

additional statements to be included in the questionnaire and 

to comment on the structure and phrasing of each statement. 

A pilot study was conducted to determine the length of time 

needed to respond to the questionnaire and the effectiveness of 

written instructions. Permission had been obtained from an 

Administrative Leadership faculty member at North Texas State 

University to administer a tentative questionnaire to a pilot 

group of administrators enrolled in a graduate level course. 
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The questionnaire was slightly modified as a result of the 

pilot study and the validation by the panel of judges. 

Procedures for Treating Data 

The population for this study included principals and 

special education directors in Texas public high schools with 

enrollment of at least one hundred. A stratified random 

sample of 20 per cent was selected from each of three school 

sizes for the two groups in the population. All public high 

schools included in the most recent publication of the Texas 

Public School Directory, supplied by the Texas Education Agency, 

were grouped according to enrollment. After being grouped 

according to size, the schools were numbered for the purpose 

"̂9-ndom selection. The Texas Public School Directory supplied 

the names of the principals while the names of the special edu-

cation directors were supplied by the 1978-79 edition of the 

Special Education Directory of Programs, furnished by the Texas 

Education Agency. 

To obtain a stratified random sample, a minimum of twenty-

six schools was selected from the smallest group. The per-

centage necessary to obtain a minimum of twenty-six schools was 

the same percentage used in the other two groups to arrive at 

the sample. The schools actually surveyed were selected using 

a table of random numbers. 

The questionnaires were mailed to the individual principals 

and special education directors at their respective schools in 
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April of 1979. A letter inviting the principal and special 

education directors to participate as a subject in the study 

and explaining the purpose of the study accompanied each 

questionnaire. A stamped, self-addressed envelope was en-

closed for the convenience of each participant. 

Follow-up postcards were mailed to those special edu-

cation directors and principals who had not returned the 

questionnaires within the three weeks after the initial 

mailing. By May 21, 1979, the cut-off date for receiving 

returned questionnaires, 71 per cent of the questionnaires 

were returned. The questionnaires were checked for irregu-

larities, then were coded and punched on IBM cards for data 

processing. 

Procedures for Analysis of Data 

Items one through twenty-one of the questionnaire were 

concerned with the perceptions of high school principals and 

special education directors toward the participation of MR 

and LD students in extracurricular activities. Items twenty-

two through thirty-eight were concerned with the perceptions 

of high school principals and special education directors 

toward the mandates of Public Law 94-142 which deal with extra-

curricular activities. Response categories were scored 1, 2, 

3, 4, 5. Special attention was given while scoring the instru-

ment since some of the items required reverse scoring. A per-

ception score for each respondent was obtained by adding the 
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individual item scores in the two sections of the question-

naire separately, so that each respondent had two total 

scores, one for items one through twenty-one, and one for 

items twenty—two through thirty—eight. Perception scores 

were recorded for each principal and special education 

director who responded to the questionnaire. A high score 

on each section indicated a favorable or positive perception. 

These scores produced interval level data for which a mean 

score could be computed for the two groups. 

Comparisons were made using the mean scores of the total 

perception scores on both sections of the questionnaire for 

each principal and special education director. A t-test was 

run for purposes of comparison in both areas of the question-

naire for the two groups. High school principals were com-

pared among the small, medium, and large schools. Special 

education directors were also compared among the three school 

sizes. One-way analysis of variance was performed to deter-

mine if there was a significant difference among these group 

means. Hypotheses were tested at the .05 level of signifi-

cance and retained if no differences existed at this level or 

at a higher level. 

The results of the questionnaire were reported and pre-

sented in tables. Data were analyzed and discussed, con-

clusions were drawn, and recommendations were made. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Presented in this chapter is a review of literature and 

research relevant to handicapped children, with emphasis on 

mentally retarded and learning disabled students. Included 

are the following sections: (1) History of Treatment of the 

Handicapped, (2) Federal and State Legislation Affecting the 

Education of the Handicapped, (3) Literature and Research 

Concerning Mainstreaming and Mentally Retarded and Learning 

Disabled Children, and (4) Literature and Research Concerning 

Extracurricular Activities. 

History of Treatment of the 
Handicapped 

Until recently, the prevailing definition of exceptional 

children involved the listing of various labels which attempted 

to describe the condition or conditions the children had. The 

definition itself listed those who are gifted, retarded, blind, 

partially seeing, crippled, neurologically impaired, disturbed, 

deaf, hard of hearing, special or general learning disabled, 

and others, plus combinations of these. Even this kind of 

definition expresses a broader recognition of the handicapped 

and their needs than previously existed. An even broader 

26 
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interpretation is recognized as being the current emphasis in 

the education of the handicapped. It is recognized now that 

it is "the educational work to be done with the pupil that has 

to be the teacher's and principal's concern, more than the 

medical or legal name of the child's condition" (16, p. 9). 

The history of education for handicapped children has 

been a story of neglect, denial, and rejection. It was be-

lieved that the handicapped could not be taught, were not worth 

teaching, or would make it just as well regardless of any help 

that was given (8, p. 14). Special education began in the 

early nineteenth century with dedicated pioneers in the field 

such as Gaspard Itard and Edouard Seguin, who began then to 

study and teach children who were mentally deficient (16, p. 15) 

From the late 1700's to the early 1800's, there was vir-

tually no education of any kind for handicapped children. 

Handicapped children were not accepted as being totally human; 

they were mistreated and, in many cases, put to death (3, p. 5). 

During the middle and late 1800's, handicapped persons were 

sent away to residential institutions or asylums. The handi-

capped were considered undesirables, and support for insti-

tutionalization seems to have come from the fact that this 

kept these undesirables out of the public eye and off the 

public conscience (3, p. 8). 

The first efforts in the United States for the education 

°f blind, deaf, and retarded children were copied from the 
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residential schools and asylums of Europe; they became the 

models for special education in the United States. Many 

states established residential schools, many times after 

private schools had demonstrated that the target population 

was educable. All exceptional children could not be accomo-

dated by the residential schools. Facilities were limited in 

the state operated schools and the private ones were too ex-

pensive for many families (8, p. 20). 

A new trend in public education for handicapped children 

in special classes emerged around 1900. One of the leaders 

in this movement was Alexander Graham Bell. In an address to 

the National Education Association, Bell suggested that an 

annex to the public school be built to provide special classes 

for the blind, deaf, and mentally retarded, so that these 

children would not have to attend institutions away from their 

homes {3, p. 8). 

For the first half of this century, most children who 

were difficult to teach were in schools for a minimum period 

only. Children who progressed at a slower rate in academic 

subjects frequently were forced to repeat grades in school 

until they were embarrassed at being oversized in comparison 

to their classmates (16, p. 17). 

Until recently, public schools had never tried to serve 

all children, and especially not those who were difficult to 

teach. During the first decades of this century, most children 

attended school just long enough to get a basic education. As 
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a result, school systems in this country were not prepared 

physically, philosophically, or financially to operate 

programs that would be far reaching to the point of serving 

handicapped children. Special education is costly because 

of its emphasis on individual problems and needs, and when 

school budgets were limited, as they were during the De-

pression of the 1930's, special class programs were not ex-

panded (16, p. 17). 

The early part of this century also saw the National Edu-

cation Association take an interest in establishing special 

classes for the handicapped. The special classes that were 

held were supported by state subsidies and supplemental local 

school programs. Not every state, however, started and sup-

ported special classes for the handicapped. The state of 

Texas passed a law in 1945 concerning the education of handi-

capped children in special classes. Acceptance of handicapped 

children and recognition of their need for education were be-

coming the attitudes of the public in the 1950's. 

A great amount of progress was made from the 1940's until 

the late 1960's. In 1948, for example, 442 children were en-

rolled in special education programs; in 1963, 1,666,000 were 

enrolled. According to the Bureau of Education for the Handi-

capped, during the 1972-73 school years, 2,857,551 handicapped 

children were receiving special education services. The in-

crease in preparation programs for special education teachers 
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has been almost as great. About 77 colleges and universities 

were providing teacher preparation sequences for special edu-

cation teachers in one or more categories in 1948; by 1954, 

the number was 122, and by 1973, it was over 400. In 1976, 

the estimate of colleges and universities involved in this 

field exceeded 600 (16, p. 20). 

This rapid increase in college programs in the 1950's and 

1960's reflected the involvement of the federal government in 

the financial support of special education, a support that 

continued into the 1970's. Although it would be difficult to 

determine all the influences that brought about the rapid 

development of public school programs for the handicapped, 

Reynolds and Birch (16) recognize three major influences. 

First, parents of handicapped children formed a number 

of organizations, such as the National Association for Retarded 

Citizens, which was begun in 1950. It became politically and 

socially active, and influenced state legislatures and the 

Congress. 

Second, many state legislatures, in response to pressure 

from parents' groups, passed new legislation that mandated 

instruction in the schools for many categories of exceptional 

children. The legislatures provided "excess cost" aids in one 

form or another to school districts that started special edu-

cation programs. Excess cost aids are special categories of 

state or federal funding of special education programs designed 

to make sure that school districts do not experience any 
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"excess cost" when they provide specialized programs for 

students who have special needs. 

Third, as the country made arrangements for the rehabili-

tation of World War II and Korean War veterans who had been 

seriously injured, facilities in veterans' hospitals were en-

larged and new research programs were begun in various places. 

In higher education, departments of clinical psychology, 

speech pathology, and physical medicine were expanded through 

federal rehabilitation funds, and the influences of their in-

vestigations on behalf of veterans spread to the research and 

training being carried on for handicapped children. 

As the country approached the 1970's, the public became 

more aware of the extended needs of the handicapped. Action 

groups and litigations caused the enactment of various legis-

lation in many states to aid the education of the handicapped, 

and new federal legislation was enacted in the early 1970's 

which broadly affected the education of the handicapped. State 

and federal legislation is discussed in the following section 

of this chapter. 

Federal and State Legislation Affecting 
the Education of the Handicapped 

In the late 1950's, with public attitudes toward handi-

capped children improving, the first federal legislation was 

enacted. Public Law 85-926 established a program to provide 

funds to prepare college instructors who would train teachers 
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of the mentally retarded. This law was expanded in 1963 to 

include teachers of the hard of hearing, speech impaired, 

visually handicapped, emotionally disturbed, crippled, and 

others. 

The enactment of the Elementary and Secondary Education 

Act in 1965 established federal aid to education (14, p. 29). 

Other laws affecting the education of the handicapped were 

based largely on the Elementary and Secondary Education Act, 

which set aside funds to assist local education agencies in 

providing various programs to aid in the education of deprived 

children. 

Congress later amended Title I of the ESEA to include 

state agencies such as state supported schools for the handi-

capped. Grants were established to aid state agencies in 

providing free public education to handicapped children not 

covered by the original ESEA. 

Title VI amended ESEA again in 1966, expanding programs 

for handicapped children. This amendment, Public Law 89-750, 

also created the Bureau of Education for the Handicapped to 

monitor public assistance programs and projects designed to 

aid the handicapped. 

Public Law 91-230, the Education of the Handicapped Act, 

was passed in 1970, and it amended the 1965 ESEA again by 

changing Title VI. Public Law 91-230 divided Title VI into 

seven sections which identified the various programs for the 

handicapped. 
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There have been many court decisions in the area of 

special education. There have been five basic principles of 

special education law which those decisions have established 

(26, p. 523). 

1. Zero reject—no handicapped child may be excluded 

from a free appropriate public education. 

2. Nondiscriminatory evaluation—every handicapped child 

must be fairly assessed so that he may be properly placed and 

served in the public schools. 

3. Appropriate education—every handicapped child must 

be given an education that is meaningful to him, taking his 

handicap into account. 

4. Least restrictive placement—a handicapped child may 

not be segregated inappropriately from his nonhandicapped 

schoolmates. 

5. Procedural due process—each handicapped child has 

the right to protest a school's decisions about his education. 

Two important court cases took place in the early 1970's 

which established a basis for the enactment of more widespread 

laws affecting the education of the handicapped. In 1971, in 

the case of Pennsylvania Association for Retarded Children vs. 

Commonwealth of Pennsylvania, the courts ruled that mentally 

retarded children were entitled to a due process hearing before 

they were denied access to a free public education or before 

they were changed from an educational assignment. The courts 

further stated that in regard to placement of mentally retarded 
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among the least restrictive alternative programs of education, 

placement in regular classes is preferable to any other type 

of program (13). 

In 1972, the court ruled in the case of Mills vs. Board 

of Education in the District of Columbia, that all children, 

not just mentally retarded, were entitled to an appropriate 

education in the least restrictive alternative program. The 

court stated that each child of school age should be provided 

free and suitable publicly supported education regardless of 

the degree of the child's mental, physical, or emotional 

disability (10). 

The passage of the Rehabilitation Act of 1973, Public 

Law 9 3-112, signaled the beginning of the spelling out of 

specific plans to implement recommendations and mandates set 

forth in previously settled court decisions. The important 

Section 504 of the Act outlined plans for removal of archi-

tectural barriers and for program accessibility. Subpart C 

on Program Accessibility states: 

84.21 Discrimination Prohibited—No qualified 
handicapped persons shall be subjected 
to a program or activity because a 
recipient's facilities are inaccessible. 

84.22 Existing Facilities—Program must be 
accessible to the handicapped. A recipi-
ent is not required to make each of its 
existing facilities accessible but may 
comply by: 

. alteration of existing facilities 

. redesign of equipment 
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. reassignment of classes to accessible 
buildings 

. assignment of aides 

• other methods which would make program 
accessible (28). 

Section 504 not only deals with the education of the 

handicapped in the school classroom, but also in areas of a 

nonacademic nature. The law states specifically that on the 

basis of handicap, no individual shall be excluded from par-

ticipation in activities which receive federal financial 

assistance, including nonacademic services and extracur-

ricular activities. 

In 1974, Public Law 93-380 was enacted which revised 

Part B of Title VI of the ESEA. This law increased funds 

available to state agencies from 100 million to 600 million 

dollars. Public Law 93-380 required further that each state 

establish a goal of providing full educational opportunities 

for all handicapped children (14, p. 32). 

In 19 75 the Education for All Handicapped Children Act, 

Public Law 94-142, was enacted. This law had such an impact 

in the field that it has been called the "Bill of Rights for 

Handicapped Children." Public Law 94-142 was enacted to 

assure "a free, appropriate public education" for all handi-

capped children. The law states specifically what procedures 

must be followed to accomplish these objectives. A free and 

appropriate education means special education and related 
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services which are at public expense and an individualized 

education program which must document the extent to which 

each child will be able to participate in the regular class-

room. The state must assure that handicapped children will 

be educated with non-handicapped children to the maximum 

extent appropriate. Public Law 94-142, along with Section 

504, further outlines the procedural safeguards relating to 

assignment and evaluation of handicapped students, along with 

describing the rights of handicapped students in special and 

related services in academic and extracurricular activities 

(27) . 

Through Public Law 94-142, Congress clearly established 

the framework within which states and schools must operate to 

comply. Each state must establish procedures to support and 

monitor the compliance of local educational agencies with the 

state plan. State departments of education are, therefore, 

"accountable to the Office of Education and local agencies are 

accountable to their respective state educational units" (20, 

p. 5) . 

The education of the handicapped in all areas has seen an 

increasing amount of federal involvement in recent years. The 

individual states have likewise become active in enacting pro-

grams affecting the education of handicapped children. Texas 

has been committed to educating all children for a number of 

years. Senate Bill 38, for example, committed Texas schools 
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in 1945 to the principle of "education for all children, re-

gardless of variance in abilities. The basis of Special Edu-

cation is found in the belief that every child is entitled to 

full recognition of his rights to educational opportunity, 

consistent with his ability" (25, p. iii). This law states 

school districts could provide special education programs for 

exceptional children between the ages of six and seventeen 

for whom regular school facilities were inadequate or not 

available. The law did not, however, make it mandatory for 

school districts to provide special education classes. The 

law created a division of Special Education in the State 

Department of Education. The Foundation School Program was 

begun with enactment of Senate Bill 116 in 1949. The bill 

guaranteed to each child of school age in Texas the avail-

ability of a minimum Foundation School Program for nine months 

of the year. In the definition of exceptional children, how-

ever, the feebleminded were added to the list of people ex-

cluded from the law (22, p. 630). Later, the legislature de-

fined physically handicapped and mentally retarded within its 

explanation of exceptional children. 

A continued revision of Texas legislation and new legis-

lation affecting the education of handicapped children re-

flected more liberal attitudes toward exceptional children with 

various conditions. In 1969, Senate Bill 230 changed the defi-

nition of exceptional children with various conditions. In 
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1969, Senate Bill 230 changed the definition of exceptional 

children and the eligibility. The law also made provisions 

for a Comprehensive Special Education Program for Exceptional 

Children. The new definition of exceptional children included 

physically handicapped, mentally retarded, emotionally dis-

turbed, and/or children with language and/or learning dis-

abilities. The eligibility of children included those be-

tween the ages of three and twenty-one inclusive (23, p. 2603). 

The "Plan A" comprehensive program for exceptional 

children was passed by the State Board of Education in 1970. 

Plan A provided services in addition to regular school pro-

grams to better aid the exceptional child, such as individu-

alized education programs designed for each individual student. 

Under this plan, handicapped children were mainstreamed when-

ever possible, except in severe cases. This plan was to be 

operant in all school systems in the state of Texas by Sep-

tember 1, 1976 (25) . 

In 1977, the Comprehensive Special Education Program for 

Handicapped Children was amended by the legislature. The 

amended program read as follows: 

The commissioner of education with the approval 
of the State Board of Education shall develop, and 
modify as necessary, a state wide design for the 
delivery of services to handicapped children in 
Texas which includes rules for the administration 
and funding of the special education program so 
that an appropriate public education is available 
to all handicapped children between the ages of 
three and twenty-one by no later than September 1, 
1980. The state wide design shall include, but may 



39 

not be limited to, the provision of services 
primarily through local school districts and 
special education cooperatives, supplemented 
by a regional delivery structure and special 
allotments for districts impaired by resi-
dential or hospital placement (24, p. 19). 

The federal and state governments have been making great 

strides in reforms for the education of the mentally retarded, 

learning disabled, and other handicapped children in recent 

years. Some would say that the progress has been slow. From 

the early laws affecting the education of the handicapped in 

Texas to the present laws of the state affecting education, 

the reforms have been sweeping. The impact of recent federal 

legislation in the field has been felt at the state level as 

well as the local level across the nation. 

Literature and Research Concerning Mainstreaming 
and Mentally Retarded and Learning 

Disabled Children 

In an effort to provide equality and quality of education 

for all, the federal government has mandated that all students, 

regardless of abilities or lack of them, be given an oppor-

tunity to experience the best and most appropriate education, 

curricular and extracurricular, that is possible. Many school 

districts have begun to integrate handicapped students into the 

regular classroom in order to attempt to comply with such man-

dates. Although Public Law 94—142 does not mandate main-

streaming, some school systems have regarded it as the answer 

to compliance with the law. This has not always been the case, 



40 

and mainstreaming may not provide the least restrictive en-

vironment for the handicapped child's learning needs. 

Mainstreaming has been defined in many and varied ways. 

Most of the definitions center on moving handicapped children 

from segregated special education classes and integrating them 

with "normal" children. Maro Sapon-Shevin views mainstreaming 

as having two main areas of concern (18, p. 119). One area 

of concern involves viewing mainstreaming as a technical 

problem. In this case, the concerns identified tend to be 

technical ones, such as how to build ramps, widen doorways, 

and provide adequate toilet facilities. When mainstreaming 

is viewed as another model of service delivery, then concerns 

focus on administrative issues to whom the resource teachers 

should be responsible, how referral and testing can most 

efficiently be handled, and on whose class list the handi-

capped child's name should be recorded. 

Mainstreaming has received opposition from many regular 

classroom teachers who just simply do not feel prepared to 

accept the exceptional students into their classes. John 

Ryor states that if the concept of mainstreaming is to be a 

success, much work has to be done to prepare all concerned 

for the transition. He further states that mainstreaming 

must emphasize thorough preparation of both regular and 

special teachers for their roles. There must be responsible 

leadership and clarification of responsibilities among in-

structional, administrative, and support personnel. Programs 
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of specially tailored in-service education must be developed 

because mainstreaming is "one of the most complex educational 

innovations ever undertaken, and for boards and administrators 

to plunge their schools into it without advance preparation 

carries great potential harm for regular and special students 

and for teachers as well" (17, p. 5). 

Edward L. Solomon (21) lists several obstacles to a 

process of mainstreaming which would occur with the least 

amount of difficulty. Among the problem areas are (1) labeling 

the student with one disability label, when, in fact, he or she 

may have two or more disabilities; (2) the concept of special 

education itself, when all education is special; (3) school 

populations should include handicapped students; (4) con-

struction or renovations in facilities to include the handi-

capped; (5) planning should include provision for easier tran-

sition from one school level to another; (6) parental involve-

ment in the PTA and other organizations is essential for the 

parents of handicapped students; and (7) funds for special 

education should not be controlled by separate agencies, but 

should be shared so that mainstreaming works. Solomon further 

states that mainstreaming allows children to learn about the 

handicapped without prejudice and misinformation. 

The success of mainstreaming is often determined by the 

perceptions of educators and their attitudes toward the handi-

capped student. Hughes (6) found in his 1978 study that a 
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positive attitude toward the handicapped was positively 

correlated with teacher attitudes toward mainstreaming. 

In 1967, Proctor (15) investigated the attitudes of 

certain groups of classroom teachers toward classroom inte-

gration of exceptional children and studied the relationship 

of these attitudes to knowledge of disabilities and to kind 

and amount of experience in teaching exceptional children. 

In Proctor's findings, the special education personnel were 

significantly more realistic in their attitudes toward class-

room integration of exceptional children. The special edu-

cation personnel were significantly more knowledgeable about 

exceptionalities in children than the regular classroom 

teacher. 

A study by Semmel (19) on educator attitudes toward indi-

vidualized education programs for the handicapped revealed 

that regular class teachers and principals were less positive 

about mainstreaming than special educators. Regular class edu-

cators were found to be considerably less informed than princi-

pals and special educators regarding individualized education 

programs (IEP) of Public Law 94-142. 

In 1974, Fanning (2) conducted a study to analyze the 

attitude of educators in Arizona toward educable mentally re-

tarded children and their integration into regular education 

classes. The results of the study indicated that (1) regular 

class urban teachers were more positive in their belief that 
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regular class teachers had the training and competencies 

necessary to teach educable mentally retarded children; (2) 

teachers in rural districts were significantly more willing 

than teachers from urban districts to remove retardates from 

the mainstream of society? (3) as teachers' knowledge of 

mentally handicapped students increased, they became more 

willing to remove retardates from the mainstream of society, 

became more authoritarian, and less willing to attribute a 

major cause of mental handicap to cultural impoverishment. 

Fanning's findings run counter to those of other studies, 

however. 

A review of the literature indicates that the better 

one's knowledge of a situation, the better the attitude to-

ward it. Consistent with this statement is the finding of 

Goldstein (4) that the attitudes of individuals toward the 

mentally retarded are often affected by the knowledge indi-

viduals have of them and their potential. In her study, 

Goldstein measured the attitudes of college students enrolled 

in a special education teacher preparation program and college 

students not enrolled in such a program. The former group 

was found to have the more positive attitude. Goldstein also 

found a more positive attitude with college seniors within 

this group than sophomores. Williams (29) found similar re-

sults in his study of teachers' attitudes toward the main-

streaming of learning disabled, emotionally disturbed, educable 
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mentally retarded, and physically handicapped students. The 

Central Pennsylvania study revealed the most positive atti-

tude to be toward physically handicapped, then learning dis-

abled, emotionally disturbed, and, last, educable mentally 

retarded. Of the teachers surveyed, 55 per cent would not 

voluntarily mainstream educable mentally retarded. Williams' 

study found that those who had taught the handicapped, had 

taught in schools with special classes, had handicapped 

friends or relatives, or had had course work in the education 

and psychology of exceptional students were more accepting of 

mainstreaming of these four categories of mildly handicapped 

students. 

Corkern (1) also found that increased familiarity with 

exceptional children improved attitudes toward them. Her 

study revealed that the attitudes of teachers was better among 

those with exceptional children in the family. More positive 

attitudes were also found among teachers with learning dis-

abled (LD) classes as opposed to other special education 

teachers. 

The impact of mainstreaming on regular class pupils has 

been an area of little research to date. The findings of a 

1967 study in this area are reported by Reynolds and Birch. 

According to the study, (1) children are often insulated from 

chance introductions to lives different from their own; extra-

ordinary effort is required to assure an encounter between a 
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child of the suburbs and people from different backgrounds; 

(2) under such conditions, children in the early elementary 

years learn to be hypocritical of differences; (3) whatever 

the nature of the prejudices of the intact group, they take 

root early and are deeply ingrained in six and seven year 

olds; (4) although parents hold prejudices, they express de-

sires for the schools to give greater emphasis to certain 

kinds of human difference to hold in check the childhood 

seeding and growth of similar prejudices; and, (5) there is 

a tendency to ignore differences right in the neighborhood 

and to take up the study of the poor of other nations, 

instead. Academic consideration rather than direct involve-

ment is encouraged (16, p. 97). 

Evidence suggests that very young children readily learn 

to accept wide differences under the guidance of adults who 

are positive models of the desired behavior (16, p. 98). The 

success of mainstreaming may depend on such modeling for young 

children. 

Reynolds contrasted the curriculum for the educable 

mentally retarded from the recent history of special education 

to the current trends. The curriculum was first a slowed down 

version of the regular curriculum. Then it became a simplifi-

cation of the regular curriculum. Later, the regular curricu-

lum was stretched out, and what was taught was being dwelled 

upon longer (16, p. 295). 
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Today, curriculum stresses the important functions of 

(1) thinking critically, being able to assess the realities 

of a given situation together with the implications, and 

(2) acting independently, making decisions based on realities 

and following through on the decisions. To become an inde-

pendent adult, the educable mentally retarded youngster may 

have to be taught problem solving methods that apply in a 

general fashion to academic, personal, social, vocational, 

financial, and leisure situations (16, p. 297). 

The learning disabled (LD) child is one who may, in fact, 

have many learning disabilities. The LD student may have only 

one disability that affects other areas. The first special 

education programs in America were organized for learning dis-

abled students. 

There are many forms of learning disabilities. The 

learning disabled child is often normal in most respects, but 

has a deficiency in one or more particular areas of learning. 

Kirk states that children with specific learning disabilities 

constitute a heterogeneous group of children who do not fit 

into the traditional categories of exceptional children, but 

who have significant intraindividual differences. These 

differences are the basic reason why LD children cannot be 

stereotyped, and Kirk further states that "one remedial pro-

cedure may be appropriate for one type of disability and 

completely inappropriate for another type of disability" (9, 

p. 46). 
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Students are generally not served well by the categories 

used to label and place handicapped students. As one author 

puts it, 

The labels—retarded, disturbed, and defective— 
narrow rather than broaden children's opportunities. 
Educators, we believe, should avoid crude classifi-
cations and focus on children and concentrate in-
stead on assessments of children that are meaningful 
for instructional purposes (16, p. 683). 

The use of the labeling process is still another issue, elimi-

nation of which might improve educators1 perceptions regarding 

handicapped children in all facets of their education. Then 

again, it is argued that categories and labels may open up 

opportunities for handicapped children, cause, legislation to 

be passed in their interest, and supply rallying points for 

volunteer organizations (16, p. 684). 

Literature and Research Concerning 
Extracurricular Activities 

Although there is very little research regarding the par-

ticipation of handicapped students in extracurricular activi-

ties, there is considerable research supporting the need for 

the extracurricular program for all students. The need has 

been recognized for a number of years. The Commission on the 

Reorganization of Secondary Education of the National Edu-

cation Association made its report in 1918, listing the Seven 

Cardinal Principles. Among them was worthy use of leisure 

time. The Commission stated that education should equip the 

individual to secure from his leisure, the recreation of body, 
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mind, and spirit, and the enrichment and enlargement of his 

personality. 

The Commission stated that this objective calls for the 

ability to utilize the common means of enjoyment, such as 

music, art, literature, drama, and social intercourse, to-

gether with the fostering in each individual of one or more 

special vocational interests. 

The Commission further stated that heretofore, the high 

school has given little conscious attention to this objective. 

It has so exclusively sought intellectual discipline that it 

has seldom treated literature, art, and music so as to evoke 

right emotional response and produce positive enjoyment. The 

Commission stated also that the school has failed to organize 

and direct the social activities of young people as it should. 

One of the surest ways in which to prepare pupils worthily to 

utilize leisure in adult life is by guiding and directing 

their use of leisure in youth. The school should, therefore, 

see that adequate recreation is provided both within the school 

and by other proper agencies in the community (5, p. 97). 

The future of extracurricular activities is certain as 

seen by Oliver. During the next decade, preparation for 

leisure time activities within the school is seen to be among 

the significant durriculum trends (11, p. 372). 

James (7) conducted a study to determine the relationship 

of extracurricular participation and attitudes toward school 
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among seventh graders. The Illinois study considered the 

extracurricular activities music, athletics, and a combi-

nation of both. Findings concluded that participants in 

extra-class activities had a better attitude toward school 

subjects, especially language arts and reading. 

Osborne (12) conducted a study to determine if students 

who were suspended from school differed from those who were 

not suspended in the way they perceived their opportunities 

to participate in and their actual participation in extra-

curricular activities. The study revealed that students who 

were suspended from school perceived (1) that they had fewer 

opportunities to participate in extracurricular activities, 

and (2) that suspended students participated less than non-

suspended students in extracurricular activities. 

It would seem that attitudes toward school and per-

ceptions regarding extracurricular activities can influence 

a student's participation and attendance in school. Since 

extracurricular activities have this kind of potential in-

fluence, it would seem essential to encourage participation 

by all students. The improvement of educators1 perceptions 

regarding the participation of all students in extracurricular 

activities would seem to be a prerequisite to such encourage-

ment. 
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CHAPTER III 

METHODS AND PROCEDURES 

The chapter is divided into the following sections: 

Description of the Instrument, Methods of Collecting Data, 

and Procedure for Analyzing Data. It describes the pro-

cedures followed in preparing, distributing, and evaluating 

this study. 

Description of the Instrument 

For the purpose of this study, a questionnaire (see 

Appendix A) was developed to (1) measure the perceptions of 

high school principals and special education directors toward 

the participation of MR and LD students in extracurricular 

activities, and (2) measure the perceptions of high school 

principals and special education directors toward the man-

dates of Public Law 94—142 which deal with extracurricular 

activities. 

The background portion of the questionnaire required each 

respondent to indicate whether his or her position was princi-

pal or special education director, and it also asked for an 

indication of school size. The three school size categories 

were small, with enrollment of 100 to 549; medium, with enroll-

ment of 550 to 2000; and large, with enrollment of over 2000. 
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The first portion of the instrument, statements one 

through twenty-one, dealt with the perceptions of high school 

principals and special education directors regarding the par-

ticipation of MR and LD students in extracurricular activities. 

The second portion of the instrument, statements twenty-two 

through thirty-eight, dealt with the perceptions of high school 

principals and special education directors regarding the man-

dates of Public Law 94-142 which deal with extracurricular 

activities. The instrument was constructed from a review of 

other survey instruments used to measure attitudes and per-

ceptions, two of the most influential being "Attitudes Toward 

Disabled Persons," by Yuker, Block, and Campbell, (6) and 

Scales for the Measurement of Attitudes, by Shaw (2). 

The first part of the instrument corresponded with the 

first research question proposed in this study. The second 

part of the instrument corresponded with the second research 

question. Both positive and negative perception statements 

are contained in the questionnaire. 

A tentative questionnaire was administered to twenty 

public school administrators and teachers enrolled in a gradu-

ate course at North Texas State University for evaluation con-

cerning clarity of directions. Appropriate revisions were made 

from suggestions given by these participants. 

Further refinement of the questionnaire was made from 

suggestions furnished by a five-member jury selected for 
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evaluation of the instrument with help from the advisory 

committee. The jury members were selected because of their 

association with the administrations of the public schools 

and their association with and knowledge of handicapped 

students (see Appendix E). The jury determined whether 

each proposed statement was appropriate or if additional 

statements were needed. The jury also aided in modifi-

cations in terminology and wording of some of the statements. 

Method of Collecting Data 

The study was conducted during the spring semester of 

the 1978-79 school year. Upon request, the Texas Education 

Agency furnished the most recent publication of the Public 

School Directory (3). The Texas Education Agency also fur-

nished a list of special education programs and their di-

rectors (4). These two publications included the names and 

school addresses of 366 high school principals and special 

education directors. 

For the purpose of stratified random sampling, a twenty 

per cent sample was selected from each of three groups based 

on their total high school enrollment as follows: 100-549, 

550-2000, and over 2000. The total school enrollment for each 

high school was obtained from microfiche listing the total 

school enrollments in Texas provided on request by the Texas 

Education Agency (5). 
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The schools in each category were numbered, and a twenty 

per cent sample was selected from each group using a table 

of random numbers. The sample chosen consisted of 99 schools 

from the small school size, 58 from the medium school size, 

and 26 from the large school size. 

The mailing of the questionnaire, including a cover 

letter (see Appendix B) and a self-addressed, stamped enve-

lope, was made on April 6, 1979, to 183 high school principals 

and 183 special education directors. Within three weeks, 61 

per cent of the questionnaires, a total of 223, had been re-

turned. 

On April 27, 1979, a printed postcard (see Appendix C) 

was mailed to those who had not responded to the first mailing. 

Forty-four more questionnaires were received after the post-

card follow-up. The total number of returns after the initial 

mailing and first follow-up was 267, or approximately 73 per 

cent. 

Of the 99 schools in the small school size, a minimum of 

58 returns were needed from each of the two groups to meet 

the 60 per cent minimum. Sixty-three returns were received 

from principals in this category and 72 from special edu-

cation directors. Of the 58 schools in the medium school size, 

a minimum of 35 returns were needed from each of the two groups 

to meet the 60 per cent minimum. Forty-five returns were re-

ceived from principals in this category and 50 from special 
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education directors. Of the 26 schools in the large school 

size, a minimum of 16 returns were needed from each of the 

two groups to meet the 60 per cent minimum. Seventeen re-

turns were received from principals in this category and 20 

from special education directors. 

Of the 267 questionnaires returned, 258, or 71 per cent, 

were usable. Nine questionnaires could not be used because 

of the following: six questionnaires were not completed, 

two questionnaires were returned with notes stating that the 

person did not wish to participate, and one questionnaire was 

returned from a respondent who indicated his or her position 

as superintendent. 

Procedure for Analyzing Data 

The questionnaires were checked and appropriate cor-

rections were made on all irregularities. The questionnaire 

responses were then coded and punched into IBM cards for data 

processing. 

The first portion of the questionnaire was designed to 

answer the study's first research question. The second 

portion of the questionnaire was designed to answer the study's 

second research question. For each part of the questionnaire, 

a mean score was printed out and a total perception score for 

each part of the questionnaire was computed. 

Next, a comparison was made between the mean scores of 

the principals and the special education directors in the 
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area of perceptions toward the participation and then toward 

Public Law 94-142. A t-test was computed among the three 

school sizes. 

A comparison was made between the mean scores of the 

principals and the special education directors in the area of 

perceptions toward the participation and then toward Public 

Law 94-142. A t-test was computed among the three school 

sizes. 

A comparison was made among the mean scores of the 

principals group for each of the following groups: princi-

pals in small schools, principals in medium schools, and 

principals in large schools. A one-way analysis of variance 

was then computed on each grouping to determine if there was 

a significant difference among group means. The same compari-

son was made among the mean scores for special education di-

rectors, and analysis of variance was also computed to deter-

mine if there was a significant difference among means for 

this group. 

The results of the study will be reported in Chapter IV. 

Tables were compiled where necessary for easy interpretation 

of the data. 
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CHAPTER IV 

PRESENTATION OF DATA 

The purpose of this chapter is to present the results 

of the study as they relate to the perceptions of high school 

principals and special education directors. The major focus 

of the study dealt with two research questions. The first 

question was concerned with the perceptions of high school 

principals and special education directors toward the partici-

pation of MR and LD students in extracurricular activities. 

The second research question was concerned with the perceptions 

of high school principals and special education directors to-

ward the mandates of Public Law 94-142 which deal with extra-

curricular activities. 

This chapter is divided into three sections. The first 

section describes the respondents with respect to school size 

and position held with the school district. The second 

section corresponds to research question one dealing with the 

perceptions of high school principals and special education 

directors toward the participation of MR and LD students in 

extracurricular activities. The third section corresponds to 

research question two dealing with the perception of high 

school principals and special education directors toward the 
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mandates of Public Law 94-142 dealing with extracurricular 

activities. 

Background Information 

The background information was obtained through the first 

two items of the questionnaire. The first item solicited in-

formation from the respondents in regard to the position each 

held with the school district in which he or she was employed. 

The choices were high school principal and special education 

director. Data in Table I indicate that 119 respondents were 

high school principals, and the number of responding special 

education directors was 139. The number of principals re-

sponding represents 46 per cent of the respondents, while the 

number of special education directors responding represents 54 

per cent of the total. 

TABLE I 

POSITION HELD BY RESPONDING SCHOOL PERSONNEL 

Position Number Per Cent 

Principals 119 46 

Special Education Directors 139 54 

Totals 258 100 

The second question solicited information from the re-

spondents in regard to the size of the high school employing 



62 

the principals and special education directors. A study of 

data in Table II reveals the number of responses from each 

of the three school sizes, along with the percentage of re-

spondents on each school size category. A total of 198 per-

sonnel were contacted in the small school size. Of those 

contacted, 67 per cent responded to the questionnaire. Fifty-

two per cent of the 258 total respondents were from small 

schools. Of 116 personnel contacted in the medium school size 

category, 77 per cent responded. Thirty-four per cent of the 

sample were from medium size schools. Of 52 personnel con-

tacted from large schools, 69 per cent responded. Of these, 

14 per cent of the sample were from large schools. 

TABLE II 

TOTAL NUMBER OF RESPONDENTS BY SCHOOL SIZE 

School Size 
Number 

Contacted 
Number 

Responding 
Per Cent 

Responding 

Per Cent 
of 

Sample 

Small 198 133 67 52 

Medium 116 89 77 34 

Large 52 36 69 14 

Totals 366 258 70.5 100 

Data in Table III indicate the number of respondents from 

each school size according to position with the school district. 

Of the 133 respondents from small schools, 47 per cent, were 

high school principals, 53 per cent were special education 
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directors. Of the 89 respondents from medium schools, 46 

per cent were high school principals and 48, or 54 per cent, 

were special education directors. Of the 36 respondents from 

large schools, 16, or 44 per cent, were principals and 20, or 

56 per cent, were special education directors. 

TABLE III 

POSITIONS OF RESPONDENTS BY SCHOOL SIZE 

School Size Position Number 

Per Cent 
of 

Sample 

Small Principals 62 47 

Special Ed. 
Directors 71 53 

Totals 133 100 

Medium Principals 41 46 

Special Ed. 
Directors 48 54 

Totals 89 100 

Large Principals 16 44 

Special Ed. 
Directors 20 56 

Totals 36 100 

The questionnaire was mailed to 20 per cent of the high 

school principals and special education directors in each 

school size. A minimum of 60 per cent return was considered 
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acceptable from each group. Data from Table IV represent 

the number of schools in each school size chosen for the 

sample, along with the minimum number needed from each to 

achieve the 60 per cent desired minimum number of responses 

from special education directors. In the small school cate-

gory , 59 responses were sufficient for achieving the 60 per 

cent minimum; however, a much better return rate of 72 per 

cent was achieved in this category. In the medium school 

size category, an even higher response rate of 86 per cent 

was recorded, while special education directors in large 

schools responded at the rate of 77 per cent. An overall 

response rate of 76 per cent was recorded for the total 

group of special education directors from all school sizes 

combined. 

TABLE IV 

SPECIAL EDUCATION DIRECTORS RESPONDING 

School Size 

Number of 
Directors 
in Sample 

Number Needed 
for 60 Per 

Cent Minimum 

Actual 
Number 

Responding 

Actual 
Per Cent 

Responding 

Small 99 59 71 72 

Medium 58 35 48 86 

Large 26 16 20 77 

Totals 183 110 139 76 
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Similar data are revealed in Table V for high school 

principals. In the small school category, 63 per cent of 

the principals actually responded. The best overall princi-

pals' responses came from those in the medium school cate-

gory, with 71 per cent responding. The large school princi-

pals had a response rate of 62 per cent. The overall rate of 

return for high school principals was 65 per cent. 

TABLE V 

HIGH SCHOOL PRINCIPALS RESPONDING 

School Size 

Number of 
Principals 
in Sample 

Number Needed 
for 60 Per 

Cent Minimum 

Actual 
Number 

Responding 

Actual 
Per Cent 

Responding 

Small 99 59 62 

• •" . *> irf., 

63 

Medium 58 35 41 71 

Large 26 16 16 62 

Totals 183 110 119 65 

A total of 183 high schools were selected for the sample. 

The principals and special education directors from each of 

the schools were polled, making a total of 366 questionnaires 

mailed. 
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Perceptions of High School Principals and Special 
Education Directors Toward the Participation 
of MR and LD Students in Extracurricular 

Activities 

To answer research question one, the principals and 

special education directors were asked in the first part of 

the questionnaire to indicate their reactions to twenty-one 

perception statements. Each statement was scored on a five 

point basis with "5" being "strongly agree" and "1" being 

"strongly disagree." A perception score for each respondent 

was obtained by adding the individual points from these 

twenty-one statements (see Tables XVIII and XIX in Appendix 

E). A low score for this section indicated a strong negative 

perception. 

Data in Table VI present a summary of the frequency 

distribution of special education directors' scores on the 

first part of the perception scale. Of the 139 responses 

for this group, eight were on the top range of scores and 

fourteen were in the middle range, with only a single re-

sponse toward the negative side of the scale. A total of 

116 responses fell into the "agree" range of scores, making 

the mean score 82.57 for special education directors. This 

indicates a tendency toward a positive perception in regard 

to the participation of MR and LD students in extracurricular 

activities (see Table XVIII in Appendix E)• 
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FREQUENCY DISTRIBUTION OF PERCEPTION SCORES 
OF SPECIAL EDUCATION DIRECTORS TOWARD THE 

PARTICIPATION OF MR AND LD STUDENTS 
IN EXTRACURRICULAR ACTIVITIES 
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Perception Scale Section Scores 
Number of 
Directors 

Strongly Agree 95--105 8 

Agree 74--94 116 

Neutral 53--73 14 

Disagree 32--52 1 

Strongly Disagree 21--31 0 

Mean Score C
N
 

00
 57 • • • 

Data, in Table VII present a summary of the frequency 

distribution for principals' scores on the first part of the 

perception scale. Of the 119 responses for this group, three 

were in the top range of scores, sixty-two were on the second 

highest range of scores, forty-eight in the middle range, and 

six m the second lowest range of scores. The distribution 

of scores was strongly in the middle of the scale and in the 

next higher range. The mean score for principals in regard 

to perceptions toward the participation of MR and LD students 

in extracurricular activities was 73.29, which corresponds to 

the 'neutral" position on the perception scale. This mean 



68 

score indicates a less positive perception in this area by 

principals than that of special education directors (also 

see Table XXIII in Appendix E). 

TABLE VII 

FREQUENCY DISTRIBUTION OF PERCEPTION SCORES OF HIGH 
SCHOOL PRINCIPALS TOWARD THE PARTICIPATION OF 

MR AND LD STUDENTS IN EXTRACURRICULAR 
ACTIVITIES 

Perception Scale Section Scores 
Number of 
Directors 

Strongly Agree 95--105 3 

Agree 74--94 62 

Neutral 53--73 48 

Disagree 32--52 6 

Strongly Disagree 21--31 0 

Mean Score 73. ,29 • • • 

The first twenty—one perception statement scores were 

added together to produce a total perception score for each 

principal and special education director. This allowed for 

comparisons between group means. 

The first comparison was made with the two groups in 

regard to all school sizes. A t-test was utilized for the 

purpose of comparing the principals' group to the special 

education directors on the perception statements. A t = 7.24 

was obtained, as the data in Table VIII reveal. The t-value 
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is significant at the .001 level; therefore, there appears 

to be a significant difference between the principal's group 

and the special education directors' group in regard to per-

ceptions toward the participation by MR and I,D students in 

extracurricular activities. The special education directors 

appear to have a much more positive perception than princi-

pals in all school sizes considered. 

TABLE VIII 

SUMMARY OF T-TEST COMPARING PERCEPTIONS OF 
PRINCIPALS AND SPECIAL EDUCATION 
DIRECTORS IN ALL SCHOOL SIZES 

Group 

Principals 

Special Ed. Directors 

Mean 

73.29 

82.56 

Standard 
Deviation 

11.101 

8.164 

T Value 

7.24* 

^Significant at the .001 level of confidence. 

Comparisons were made between the two groups in each 

of the three school sizes. As data in Table IX indicate, the 

t-test comparing the two groups in small schools produced a 

T value of 4.08, which is significant at the .001 level. There 

appears to be a significant difference between the perceptions 

of principals and special education directors in small schools. 

The special education directors appeared to have a much more 

positive perception than principals when the two were compared 

in the small school category. 
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TABLE IX 

SUMMARY OF T-TEST COMPARING PERCEPTIONS OF 
PRINCIPALS AND SPECIAL EDUCATION 

DIRECTORS IN SMALL SCHOOLS 

Standard 
Group Mean Deviation T-Value 

Principals 72.63 11.615 4.08* 

Special Ed. Directors 86.65 9.661 

*Significant at the .001 level 

A t-test was utilized to compare principals1 and special 

education directors' perceptions in medium schools. This com-

parison corresponds to the third research hypothesis. As the 

study of Table X reveals, a T-value of 5.86 was obtained. This 

was found to be significant at the .001 level. The mean score 

for principals was 72.66, while the mean score for special 

education directors was 84.29. There appears to be a signifi-

cant difference in the perceptions of the two groups in medium 

schools, with special education directors again exhibiting the 

strong positive perception. 

In order to treat the fourth research hypothesis, an-

other t-test was performed to compare principals and special 

education directors in large schools. A study of data in 
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TABLE X 

SUMMARY OF T-TEST COMPARING PERCEPTIONS OF PRINCIPALS 
AND SPECIAL EDUCATION DIRECTORS IN 

MEDIUM SIZE SCHOOLS 

Standard 
Group Mean Deviation' T-Value 

Principals 72.66 11.466 5.86* 

Special Ed. Directors 84.29 5.352 

•Significant at .001 level 

Table XI reveals that an obtained T-value of 3.13 was sig-

nificant at the .01 level. The mean score for principals was 

76.63, while the mean score for special education directors 

was 84.88. There appears to be a significant difference in 

the perceptions of the two groups in medium schools, with 

special education directors exhibiting a slightly more 

positive perception in large schools than principals do. 

TABLE XI 

SUMMARY OF T-TEST COMPARING PERCEPTIONS OF 
PRINCIPALS AND SPECIAL EDUCATION 

DIRECTORS IN LARGE SCHOOLS 

Group 
Standard 

Group Mean Deviation T-Value 

Principals 76.63 8.187 3.13* 

Special Ed. Directors 

* C - I -PA - a - j-1_ _ rtT 1 __ 

84.88 7.201 
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To determine if there was a difference in principals * 

perceptions by school size, a one-way analysis of variance 

was performed. The analysis corresponds with hypothesis 

nine, and an F of 1.028 was obtained. This F value was not 

significant at the .05 level. There appears to be no sig-

nificant difference in principals' perceptions according to 

school size. Data in Table XII reveal a summary of the 

analysis of variance. 

TABLE XII 

SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE 
COMPARING PRINCIPALS' PERCEPTIONS 

BY SCHOOL SIZE 

Source D.F. 
Sum of 
Squares 

Mean 
Squares F 

Between Groups 2 253.211 126.605 1.028* 

Within Groups 116 14040.742 123.164 

Totals 118 14293.953 • • • • • • 

at the .05 level. 

In order to treat hypothesis eleven, another one-way 

analysis of variance was calculated. An F = 3.268 was ob-

tained. This is significant at the .05 level, indicating 

that there appears to be a difference in perceptions of 

special education directors by school size. These data are 

revealed in Table XIII. 
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TABLE XIII 

SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE COMPARING 
SPECIAL EDUCATION DIRECTORS' PERCEPTIONS 

BY SCHOOL SIZE 

Sum of Mean 
Source D.F. Squares Squares F 

Between Groups 2 418.957 209.479 3.268* 

Within Groups 136 7179.180 64.100 

Totals 138 7598.137 • • • • • • 

•Significant at t he .05 level. 

Perceptions of High School Principals and Special 
Education Directors Toward the Mandates of 

Public Law 94-142 in Regard to 
Extracurricular Activities 

This section deals with the second research question. 

Principals and special education directors were asked in the 

final portion of the questionnaire to indicate their re-

actions to seventeen additional perception statements. Each 

statement was scored on a five point basis using the same 

procedure for scoring as was used in scoring the first portion 

of the questionnaire. A perception score for each respondent 

was obtained by adding the scores from the seventeen state-

ments (see Tables XXIV and XXV in Appendix E). A low score 

for this section indicated a strong negative perception. 
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Data in Table XIV present a summary of the frequency 

distribution of special education directors' scores on the 

second part of the perception scale. Of the total re-

spondents, six fell into the "strongly agree" range with 

the majority of respondents falling into the "agree" range. 

Forty-four fell into the middle category, and the remaining 

five respondents fell into the "disagree" range of scores. 

The group mean score was 62.12, which indicates a slightly 

positive perception by special education directors toward 

Public Law 94-142. 

TABLE XIV 

FREQUENCY DISTRIBUTION OF PERCEPTION SCORES OF 
SPECIAL EDUCATION DIRECTORS TOWARD THE 
MANDATES OF PUBLIC LAW 94-142 WHICH 

DEAL WITH EXTRACURRICULAR 
ACTIVITIES 

Perception Scale Section Scores 
Number of 
Respondents 

Strongly Agree 77--85 6 

Agree 60--76 84 

Neutral 43--59 44 

Disagree 26--42 5 

Strongly Disagree 17--25 0 

Mean Score 62. .12 
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Data in Table XV present a summary of the frequency 

distribution for principals' scores on the second portion 

of the perception scale. There was one respondent in each 

of the two extreme ranges of scores with the majority of 

scores ranging in the middle of the scale. The mean score 

for principals on this section was 52.45, which corresponds 

to the "neutral" position on the scale. This score is con-

siderably lower than the mean score for special education 

directors on the same section. 

TABLE XV 

FREQUENCY DISTRIBUTION OF PERCEPTION SCORES OF 
HIGH SCHOOL PRINCIPALS TOWARD THE MANDATES 

OF PUBLIC LAW 94-142 WHICH DEAL WITH 
EXTRACURRICULAR ACTIVITIES 

Perception Scale Section Scores 
Number of 
Respondents 

Strongly Agree 77--85 1 

Agree 60--76 27 

Neutral 43--59 78 

Disagree 26--42 12 

Strongly Disagree 17--25 1 

Mean Score 52. .45 

More comparisons were made between principals and special 

education directors using the t-test. The first comparison is 

described in Table XVI, data of which dealt with the perceptions 
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of the two groups toward the mandates of Public Law 94-142 

which deal with extracurricular activities. A T-yalue of 
! 

8.34 was obtained. This is significant at the .001 level; 

therefore, there appears to be a significant difference be-

tween the principals1 perceptions and the perceptions of 

the special education directors in schools of all sizes. 

This t-test was calculated in relation to the fifth research 

hypothesis. 

TABLE XVI 

SUMMARY OF T-TEST COMPARING PRINCIPALS' AND SPECIAL 
EDUCATION DIRECTORS' PERCEPTIONS TOWARD THE 
MANDATES OF PUBLIC LAW 94-142 WHICH DEAL 

WITH EXTRACURRICULAR ACTIVITIES IN 
ALL SCHOOL SIZES 

Group Mean 
Standard 
Deviation T-Value 

Principals 52.45 8.835 8.34* 

Special Ed. Directors 62.12 8.828 

•Significant at the .001 ] Level. 

Comparisons were made between the two groups in each of 

the three school sizes. As the data in Table XVII indicate, 

the t-test comparing the two groups in small schools produced 

a T-value of 5.84, which is significant at the .001 level. 

This comparison was made in relation to the sixth research 

hypothesis, and the T-value indicates a stronger positive per-

ception by special education directors than by high school 
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principals in the small school category. A notable difference 

is seen in the mean scores of the two groups, with principals 

having a mean score of 52.00 and special education directors 

having a score of 61.70. 

TABLE XVII 

SUMMARY OF T-TEST COMPARING PRINCIPALS' AND SPECIAL 
EDUCATION DIRECTORS' PERCEPTIONS TOWARD THE 
MANDATES OF PUBLIC LAW 94-142 WHICH DEAL 

WITH EXTRACURRICULAR ACTIVITIES IN 
SMALL SCHOOLS 

Group Mean Deviation T-Value 

Principals 52.00 7.816 5.84* 

Special Ed. Directors 61.70 10.320 

•Significant at .001 level. 

For the treatment of the seventh research hypothesis# a 

t-test was utilized to compare principals and special education 

directors in medium schools. A study of Table XVIII reveals 

that a T-value of 5.48 was found to be significant at the .001 

level. There was a wider range in mean score;s for the two 

groups in this school size, with special education directors 

having the larger mean score again. There appears to be a sig-

nificant difference in the perceptions of special education 

directors and principals in regard to the mandates of Public 

Law 94-142 which deals with extracurricular activities in 

schools of medium size. 
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TABLE XVIII 

SUMMARY OF T-TEST COMPARING PRINCIPALS' AND SPECIAL 
EDUCATION DIRECTORS* PERCEPTIONS TOWARD THE 

MANDATES OF PUBLIC LAW 94-142 WHICH DEAL 
WITH EXTRACURRICULAR ACTIVITIES IN 

MEDIUM SCHOOLS 

Standard 
Group Mean Deviation T-Value 

Principals 51.40 10.418 5.48* 

Special Ed. Directors 62.33 6.987 

•Significant at .001 level. 

In treating the eighth research hypothesis, a t-test was 

utilized to compare high school principals and special edu-

cation directors in large schools. Data in Table XIX reveal 

that the mean score for special education directors was some-

what higher than that of principals. A T-value of 2.59 was 

found to be significant at the .05 level. There appears, 

therefore, to be a significant difference in regard to the 

perceptions of the two groups as they relate to Public Law 

94-142. The difference is not as great in the large school 

category as it is in the other two school sizes. 

To determine if there was a significant difference in 

principals' perceptions toward the mandates of Public Law 

94—142 according to school size, a one—way analysis of 
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TABLE XIX 

SUMMARY OF T-TEST COMPARING PRINCIPALS' AND SPECIAL 
EDUCATION DIRECTORS' PERCEPTIONS TOWARD THE 
MANDATES OF PUBLIC LAW 94-142 WHICH DEAL 

WITH EXTRACURRICULAR ACTIVITIES IN 
LARGE SCHOOLS 

Standard 
Group Mean Deviation T-Value 

Principals 55.89 8.498 2.59* 

Special Ed. Directors 63.06 7.716 

•Significant at .05 level. 

variance was calculated. Data in Table XX reveal this analysis, 

The analysis corresponds with hypothesis ten, and an F value of 

1.797 was obtained. This F value was not significant at the 

.05 level, indicating no significant difference in perceptions 

among principals according to school size. 

TABLE XX 

SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE COMPARING 
PRINCIPALS' PERCEPTIONS REGARDING PUBLIC 

LAW 94-142 BY SCHOOL SIZE 

Source D.F. 
Sum of 
Squares 

Mean 
Squares F 

Between Groups 2 276.805 138.402 1.797* 

Within Groups 116 8778.047 77.000 

Totals 118 9054.852 • • • • • • 

*Not significant at the .05 level. 
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An additional one-way analysis of variance was calcu-

lated in order to treat hypothesis twelve. Data are revealed 

in Table XXI. An F = .165 was obtained. This is not signifi-

cant at the .05 level, indicating that there appears to be no 

significant differences in perceptions of special education 

directors toward the mandates of Public Law 94-142 which deal 

with extracurricular activities according to school size. 

TABLE XXI 

SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE COMPARING 
SPECIAL EDUCATION DIRECTORS' PERCEPTIONS 

REGARDING PUBLIC LAW 94-142 
BY SCHOOL SIZE 

Source D.F. 
Sum of 
Squares 

Mean 
Squares F 

Between Groups 2 26.098 13.049 .165* 

Within Groups 136 8858.086 

Totals 138 8884.184 • » • • • • 

*Not significant at the .05 level. 

Discussion of Findings 

This chapter was concerned with the presentation and 

analysis of data related to position held by the responding 

school district personnel and their respective school sizes, 

the perceptions of high school principals and special edu-

cation directors in Texas toward the participation by MR and 

LD students in extracurricular activities, and the perceptions 
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of high school principals and special education directors 

toward the mandates of Public Law 94-142 which deal with 

extracurricular activities. In summary, a study of the data 

revealed that as a group the special education directors over-

all had a more positive perception toward the participation of 

MR and LD students in extracurricular activities than did high 

school principals, with the two groups becoming more similar 

as school size increased. 

Special education directors as a group were found to have 

positive perceptions in regard to both sections of the question-

naire. Principals were found to have a neutral opinion with 

respect to both aspects of the instrument. The perceptions of 

special education directors could partly be attributed to the 

familiarity they have with the program, the laws affecting the 

special education program, and handicapped children as a group. 

The major focus of attention for this group is upon these people 

and programs. Their occupations exist totally in the interest 

of handicapped children, and it is their business and their 

obligation to know more about them than the high school princi-

pals who have to be aware of a number of programs, many federal 

and state laws, and the problems of many different kinds of 

children. These factors might also account in part for the 

lower score of high school principals. 

Both special education directors and principals scored 

relatively lower on the second portion of the questionnaire 
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which dealt with Public Law 94-142. In general it appears 

that both groups have less positive perceptions regarding 

this law as compared to their general perceptions regarding 

the participation of MR and LD students in extracurricular 

activities. This perception may be partly attributed to the 

mandates of the law itself, which require much time and effort 

on the part of all administrators before it can work effectively. 

Already overworked principals and directors of special education 

may not welcome any new laws that require any more time. 

The overall higher scores of special education directors 

compared to principals in all school sizes may be indicative 

of the broader knowledge that special education directors are 

required to have with regard to handicapped children in general. 

Research studies cited in the review of related literature 

indicate that the more knowledge public school personnel have 

about handicapped students the better their attitudes toward 

them. 

Generally, the analyses of variance for principals and 

special education directors in the three school sizes revealed 

no differences in perceptions among the groups. Special edu-

cation directors1 perceptions regarding the participation of 

MR and LD students in extracurricular activities, however, 

were more positive in smaller schools. The higher scores for 

directors in small and medium schools seems to indicate a more 

positive perception with decrease in school size. This factor 
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may be attributed to the familiarity the director of a small 

school program has with individual students, their problems, 

and their personal lives. Since there are fewer special edu-

cation students in small schools, more time is available for 

the directors to work more closely with the program and to 

become more aware of the children within the program. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, RECOMMENDATIONS 

Summary 

The purposes of this study were 

1. To determine the perceptions of high school princi-

pals and special education directors toward the participation 

of MR and LD students in extracurricular activities in small, 

medium, and large schools, 

2. To compare the perceptions of high school principals 

and special education directors in regard to the participation 

by MR and LD students in extracurricular activities in small, 

medium, and large schools, 

3. To determine the perceptions of high school princi-

pals and special education directors toward the mandates of 

Public Law 94-142 which deal with extra-curricular activities, 

4. To compare the perceptions of high school principals 

and special education directors in small, medium, and large 

schools toward the mandates of Public Law 94-142 which deal 

with extracurricular activities, 

5. To compare the perceptions of high school principals 

in small, medium, and large schools toward the participation 

of MR and LD students in extracurricular activities and toward 

84 
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the mandates of Public Law 94-142 which deal with extra-

curricular activities, and 

6. To compare the perceptions of special education 

directors in small, medium, and large high schools toward 

the participation of MR and LD students in extracurricular 

activities and toward the mandates of Public Law 94-142 which 

deal with extracurricular activities. 

The major focus of the study centered on the following 

research questions: 

1. What are the perceptions of high school principals 

and special education directors regarding the participation 

by MR and LD students in extracurricular activities? 

2. What are the perceptions of high school principals 

and special education directors regarding the mandates of 

Public Law 94-142 which deal with extracurricular activities? 

The questionnaire used in this study was developed from 

a review of literature. The two sections of the main question-

naire were preceded by two questions soliciting background 

information from the respondents regarding school size and 

position with the school district. The main part of the 

questionnaire consisted of two sections with a total of thirty-

eight perception statements. The first section, composed of 

statements one through twenty-one, dealt with general per-

ceptions toward the participation of MR and LD students in 

extracurricular activities. The second section, composed of 
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statements twenty-two through thirty-eight, dealt with per-

ceptions toward the mandates of Public Law 94-142 which dealt 

with extracurricular activities. 

The population sample of schools was selected from the 

1978-79 issue of the Texas Public School Directory. Data 

used in the study were obtained from 258, or 70.4 per cent, 

of 366 high school principals and special education directors 

who were mailed questionnaires. 

Statistical techniques utilized in the study were fre-

quency distribution, percentage analysis, calculation of means, 

t-tests, and one-way analysis of variance. The two questions 

providing background information were analyzed by a frequency 

distribution and per cent. A mean score was calculated for 

each perception section to project the overall response of the 

two groups toward those perception statements. Comparisons of 

special education directors to principals were made for each 

sectional score of the questionnaire using the t-test for re-

lated samples to determine if there was a significant difference 

in the perceptions of the two groups. A comparison of principal 

perceptions was made between the various school sizes using a 

one-way analysis of variance to determine if there was a sig-

nificant difference in the perceptions of the groups. The same 

procedure using one-way analysis of variance was used to deter-

mine if there was a significant difference in the perceptions 

of the special education directors in the various school sizes. 
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Summary of Findings 

Major findings resulting from this study were as follows 

1. In regard to the first research question, special edu-

cation directors were found to have highly positive perceptions 

according to the perception scale in regard to the participation 

of MR and LD students in extracurricular activities. 

2. Also in regard to the first research question, princi-

pals were found to have a perception corresponding to the neu-

tral position on the scale, indicating a neither positive nor 

strongly negative overall perception. 

3. In regard to the second research question, special 

education directors were found to have a positive perception, 

according to the scale, in regard to the section which dealt 

with Public Law 94-142. The mean score on this section was 

lower, however, than on the first section. 

4. In treating the second research question, principals 

were found to have perceptions corresponding to the neutral 

position on the scale, indicating a neither positive nor 

strongly negative perception. The principals' perceptions in 

regard to Public Law 94-142 appear to be less positive than 

their perceptions in regard to the participation of MR and LD 

students in extracurricular activities. 

5. Special education directors' perceptions as compared 

to perceptions of principals were significantly more positive 

in all school sizes; therefore, hypothesis one was rejected. 
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6. Special education directors' perceptions as compared 

to perceptions of principals with regard to the participation 

of MR and LD students in extracurricular activities were sig-

nificantly more positive in small schools and medium schools. 

This significant difference caused hypothesis two and three 

to be rejected. 

7. Research hypothesis four was rejected at the .01 

level, since there was a significant difference in the per-

ceptions of high school principals and special education 

directors in large schools. 

8. According to the perception scale, special education 

directors were found to have significantly higher positive 

score than principals in all school sizes treated as a whole 

and in small, medium, and large schools treated separately 

in regard to mandates of Public Law 94-142 which deal with 

extracurricular activities. Research hypotheses five, six, 

seven, and eight, consequently, were rejected. 

9. Texas high school principals' perceptions apparently 

were not influenced by school size in regard to participation 

by MR and LD students in extracurricular activities and in 

regard to the mandates of Public Law 94-142 which deal with 

extracurricular activities. Since there were no significant 

differences in principals' perceptions as measured by either 

part of the scale, both hypotheses nine and ten were retained. 

10. Hypothesis eleven was rejected. There was a signifi-

cant difference in the perceptions of special education 
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directors according to school size in regard to the partici-

pation of MR and LD students in extracurricular activities. 

11. By school size, there was no significant difference 

in perceptions among special education directors in regard to 

the mandates of Public Law 94-142 which deal with extracurricu-

lar activities. Hypothesis 12, therefore, was retained. 

Conclusions 

The following conclusions were made on the basis of the 

findings of the study 

1. Since special education directors had high scores on 

the perception scale, it appears that working closely with the 

special education program may help to improve perceptions to-

ward students and laws affecting them. 

2. Since principals' scores were neutral on the per-

ception scale, it appears that their perceptions may be im-

proved through a more personal relationship with and awareness 

of MR and LD students and the laws affecting their education. 

3. Lower scores on the section which deals with Public 

Law 94-142 by both groups may indicate an intolerance and lack 

of understanding of the law or philosophical differences in 

regard to mandated programs. The scores may also have been 

influenced by the extensive amount of time needed to become 

knowledgeable on all its mandates. 

4. Lower scores by principals on the Public Law 94-142 

section may be due to possible differences in time available 
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by the two groups to study and understand the law. Principals 

have many programs to administer, while special education 

directors are primarily concerned with legislation and pro-

grams affecting special education and the handicapped children 

it serves. 

5. There appears to be no differences in perceptions of 

principals in Texas high schools regardless of their size. 

This may be partly attributed to the function of the principal 

as an overall administrator for all programs of the school, 

and their viewing this function similarly in small, medium, 

and large schools. There may be as little relative contact 

with the special education program by this group in small 

schools as in medium or large schools. 

6. With the differences in perceptions by special edu-

cation directors in the different school sizes regarding extra-

curricular participation, it appears that smaller schools with 

fewer special education students have directors with more 

positive perceptions. This may be due to the increased fa-

miliarity with individuals in the special education program. 

Special education directors in small schools have the oppor-

tunity to know the students, their families, and to follow 

their activities in a more personal way than those in large 

schools. 

Recommendations 

Based on the findings and conclusions, the following 

recommendations were made 
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1. Principals should attempt to become better acquainted 

with the underlying purposes of special education programs and 

legislation related to MR and LD students. This might be ac-

complished through attending seminars, observing special edu-

cation classes, keeping up with current professional literature, 

and meeting students and their parents. 

2. In planning extracurricular programs, special education 

directors should be included in order to provide input that 

could increase the involvement of MR and LD students. 

3. High schools in Texas should examine their present 

extracurricular activities to determine if the needs of MR and 

LD students are being met and to explore ways of increasing 

participation on the part of these special students. 

4. In addition to including MR and LD students in the 

regular extracurricular activities whenever practical, con-

sideration should be given to the possibilities of providing 

special extracurricular activities that may also help to meet 

the needs of these students. 

5. Teacher education institutions in Texas have been 

directed to integrate the concepts of Public Law 94-142 into 

their teacher education programs. It would be valuable for 

them to provide pre-service experiences that would help de-

velop positive attitudes toward working with MR and LD students 

in addition to a knowledge of the legislation. This should 

include the opportunity to actually work with these students 

on a personal basis. 
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6. School districts should include in-service programs 

for principals and special education directors so that they 

may interact and share their knowledge in regard to Public 

Law 94-142 and its implications. 

7. Special education directors and principals in neigh-

boring school districts should work together in sharing ideas 

and resources in regard to providing activities for MR and LD 

students. Open lines of communication are essential when pro-

moting needs of students who have traditionally been over-

looked in certain areas of the school curriculum. 

8. Schools should develop public relations programs to 

solicit community support for extracurricular activities for 

MR and LD students. Attempts should be made to communicate 

with local citizens and get them involved in providing re-

sources to meet the needs of these students. 

9. Administrative preparation programs for principals 

and supervisors should include information concerning the 

characteristics of MR and LD students, as well as the charac-

teristics of other handicapped students. 

Recommendations for Further Study 

1. Replication of this study should be made to further 

investigate the perceptions of high school principals and 

special education directors regarding MR and LD students and 

their participation in other areas of the curriculum and co-

curriculum. 
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2. Replication of this study could be made in other 

states to compare the perceptions of their high school 

principals and special education directors to those of Texas. 

3. A study should be made into the type of in-service 

preparation concerning handicapped students provided by 

school districts in Texas for administrators. 

4. A study should be made into the type and amount of 

orientation given to administrators and program directors 

concerning Public Law 94-142 and other legislation affecting 

the education of the handicapped. 

5. A study should be made to compare the actual extent 

of participation by MR and LD students in extracurricular 

activities to the extent of participation as perceived by 

high school principals and special education directors. 

6. Replication of this study could be made to investi-

gate the perceptions of high school principals and special 

education directors regarding other handicapped students and 

their participation in extracurricular activities. 
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APPENDIX A 

QUESTIONNAIRE CONCERNING THE PERCEPTIONS OF SELECTED 

EDUCATORS TOWARD THE PARTICIPATION OF MR AND LD 

STUDENTS IN EXTRACURRICULAR ACTIVITIES 

For the purposes of this questionnaire the following 

definitions have formulated: 

Extracurricular activities as used here mean those school 

sponsored activities including band, sports, clubs, and other 

organizations which are offered as an option to students along 

with the regular curriculum. 

Mentally retarded (MR) as used here means those students 

with significantly sub-average intellectual functioning who 

have IQ's ranging from 50 to 69 but who are considered edu-

cable (Formerly EMR). 

Learning disabled (LD) refers to those students who have 

a disorder in one or more of the basic psychological processes 

involved in understanding or using language, which may manifest 

itself in an imperfect ability to listen, think, speak, read, 

write, spell, or to do mathematic calculations. 

Please check the appropriate boxes below: 

1. Your position with this school district: 

j | Principal | | Special Education Director 

Your high school enrollment 

100-549 

550-2000 

Over 2000 
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Directions: Please respond to the following statements 
whether you have or do not have MR or LD 
students. The following statements require 
you to indicate the direction and degree of 
feeling you have of MR and LD students in 
regular extracurricular activities. Check 
in the appropriate column: 

SA = Strongly Agree 
A = Agree 
N = No Opinion 
D = Disagree 
SD = Strongly Disagree 

Note: This survey recognizes the reality of Section 504 
of the Rehabilitation Act of 1973 and Public Law 
94-142, but the survey deals only with your personal 
opinions and feelings. 

SA A N D SD 
1. It would be best if MR students 

would participate in school 
activities with "regular" 
students. 

2. LD students can function better 
in school activities with 
"regular" students. 

3. MR and LD students show as much 
enthusiasm for extracurricular 
activities as other students. 

4. Involving the MR and LD students 
in extracurricular activities 
takes too much time away from 
the regular student. 

5. Allowing the MR student to 
participate in extracurricular 
activities would place too much 
of a burden upon the activity 
sponsor, coach, or director. 

6. Allowing the LD student to par-
ticipate in extracurricular 
activities would place too much 
of a burden upon the activity 
sponsor, coach, or director. 
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SA A N D SD 
7. Cooperation among students is 

better when students are grouped 
according to ability in extra-
curricular activities. 

8. Athletic or club admission re-
quirements should not be relaxed 
or lowered to aid any student in 
gaining membership. 

9. Special education students, 
such as MR and LD students, 
should be represented in the 
student council. 

10. Most handicapped students could 
benefit from participation in 
extracurricular activities. 

11. Special duplicate clubs and 
activities should be created 
to accomodate the MR students. 

12. Special duplicate clubs and 
activities should be created 
to accommodate the LD students, 

13. Extracurricular activities in 
my school program should be 
designed for the physically 
able and mentally alert. 

14. Just because a student is a 
"slow learner" does not mean 
he or she will be slow in 
extracurricular activities. 

15. It would be a benefit to the 
school if all interested 
students participated in extra-
curricular activities. 

16. While there are many criteria 
for participation in an extra-
curricular activity, grades 
should be the number one 
criterion. 
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SA A N D SD 
17. The extra load of an extra-

curricular activity would 
present a burden too great 
for the MR student. 

18. The extra load of an extra-
curricular activity would 
present a burden too great 
for the LD student. 

19. Band directors, coaches, and 
club sponsors should, if 
necessary, take extra time to 
teach skills to slower students. 

20. All MR students require more 
supervision in school activities, 

21. LD students have no interest 
in participating in extra-
curricular activities. 

22. All students should have the 
right to take part in extra-
curricular activities. 

23. The individual schools should 
be able to set down their own 
criteria for limiting partici-
pation in extracurricular 
activities. 

24. If necessary, modifications in 
facilities and procedures should 
be made to accommodate MR or LD 
students in extracurricular 
activities. 

25. A particular extracurricular pro-
gram should be revised if neces-
sary , to allow participation by 
a single handicapped student who 
would otherwise be excluded. 
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SA A N D SD 
26. All legal school age residents 

should be able to receive a 
free and appropriate education 
regardless of cost. 

27. The individual school district 
should not have to meet expenses 
for extra time and materials 
used to involve handicapped 
students in extracurricular 
activities. 

28. Least restrictive environment 
should not only involve academic 
placement but also extracurricu-
lar placement. 

29. Placement of the handicapped 
student in extracurricular pro-
grams with nonhandicapped stu-
dents is automatically the least 
restrictive learning environment. 

30. A mentally retarded girl should 
not be denied a position on the 
drill team solely on the basis 
of her handicap. 

31. New federal laws dealing with the 
education of the handicapped give 
an unfair advantage to the handi-
capped student at the expense of 
the average student. 

32. All students of a school should 
be given equal chances to par-
ticipate in athletics regardless 
of ability level in a particular 
area. 

33. Meeting places for school clubs 
should be scheduled to accommo-
date handicapped students who 
wish to attend. 

34. School clubs should not change 
meeting times or days to accom-
modate handicapped students who 
wish to attend. 
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SA A N D SD 
35. A free and appropriate education 

should not include non-academic 
services or extracurricular 
activities. 

36. Regulations requiring teachers 
to make individualized edu-
cational plans for handicapped 
students are unnecessary and 
too time consuming to be of 
any value. 

37. If a handicapped student requires 
special transportation to insure 
that he or she participates in 
some extracurricular program, 
the school should supply it. 

38. Federal laws affecting the edu-
cation of handicapped students 
such as Public Law 94-142, are 
effective and are in the best 
interest of the majority of 
students. 
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SAMPLE OF FIRST LETTER SENT WITH QUESTIONNAIRE 

April 6, 1979 

Dear : 

Recently there has been a great deal of emphasis on meeting 
the needs of handicapped students in the public schools. The 
Education for All Handicapped Children Act of 1975 (Public 
Law 94-142) has focused a great deal of attention in this area. 

There is a need for research in this area in order to determine 
how handicapped students can best be served. This study has 
the approval of the Division of Secondary Education at North 
Texas State University and is focused on the perceptions of 
selected educators toward the participation of MR and LD stu-
dents in extracurricular activities and toward federal legis-
lation dealing with the rights of these students to participate 
in such activities. 

The enclosed questionnaire should take only a few minutes to 
complete. As a selected participant, the success, value and 
accuracy of the study will depend upon you. Your reply will 
be held in strict confidence. The nature of the research re-
quires that questionnaires be coded in case a follow-up letter 
is needed to obtain a response. No individuals or schools, 
however, will be identified in reporting the data, and the re-
sults of the study will be made available to you on request. 

Thank you for your time in responding to the enclosed question-
naire. Included is a postage-free, self-addressed envelope 
for returning the questionnaire. An early response would be 
greatly appreciated. 

Sincerely, 

David L. Collins 
Researcher 
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APPENDIX C 

SAMPLE OF REMINDER POSTCARD 

April 27, 1979 

Dear Colleague: 

Approximately three weeks ago I sent to you a questionnaire 
related to a study concerning the participation of mentally 
retarded and learning disabled students in extracurricular 
activities. As of this date, I have not received a response 
from you. With the school year drawing to a close, you are 
probably very busy. Your response, however, will be im-
portant in making the study valid. 

Please disregard this card if you have returned the question-
naire recently. I thank you for your help and cooperation in 
this effort. 

Sincerely, 

David L. Collins 
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APPENDIX D 

LIST OF PANEL OF JUDGES 

Bo Barbe 
Director of Special Education 
Center Independent School District 
Center, Texas 

Irma Caton 
Chairperson, Division of Physical Education 
North Texas State University 
Denton, Texas 

Marjorie Chapman 
Division of Special Education 
College of Education 
North Texas State University 
Denton, Texas 

Ivan Glasscock 
Principal, Denton High School 
Denton, Texas 

Virgil Tiemann 
Principal, Alvin High School 
Alvin, Texas 
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APPENDIX E 

TABLE XXII 

SPECIAL EDUCATION DIRECTORS' PERCEPTION SCORES 
REGARDING THE PARTICIPATION OF MR AND LD 
STUDENTS IN EXTRACURRICULAR ACTIVITIES 

Scores 

Number 
of 

Directors Scores 

Number 
of 

Directors Scores 

Number 
of 

Directors 

46 1 76 8 88 7 

61 1 77 5 89 5 

62 1 78 12 90 10 

65 1 79 9 91 4 

66 1 80 4 92 4 

67 2 81 6 93 1 

68 1 82 9 94 2 

69 3 83 8 95 3 

70 1 84 7 96 1 

72 2 85 3 97 1 

73 1 86 5 98 2 

75 1 87 6 99 1 
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TABLE XXIII 

PRINCIPALS' PERCEPTION SCORES REGARDING THE 
PARTICIPATION OF MR AND LD STUDENTS 

IN EXTRACURRICULAR ACTIVITIES 

Scores 

Number 
of 

Principals Scores 

Number 
of 

Principals Scores 

Number 
of 

Principals 

43 1 65 2 80 9 

48 1 66 5 81 2 

49 1 67 6 82 4 

50 2 68 4 83 3 

52 1 69 1 84 2 

55 1 70 4 85 5 

56 1 72 3 86 1 

57 2 73 4 87 1 

58 1 74 8 88 2 

60 2 75 5 92 1 

61 2 76 4 93 3 

62 4 77 4 94 1 

63 1 78 6 96 2 

64 5 79 1 99 1 
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TABLE XXIV 

SPECIAL EDUCATION DIRECTORS' PERCEPTION SCORES 
REGARDING PUBLIC LAW 94-142 

Scores 

Number 
of 

Directors Scores 

Number 
of 

Directors Scores 

Number 
of 

Directors 

36 1 55 2 68 3 

39 1 56 2 69 4 

40 1 57 4 70 3 

41 1 58 9 71 5 

42 1 59 10 72 3 

46 1 60 11 73 5 

47 1 61 6 74 1 

48 1 62 9 75 2 

49 3 63 4 76 1 

50 1 64 9 77 2 

52 2 65 6 79 1 

53 4 66 5 81 2 

54 4 67 7 82 1 
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TABLE XXV 

PRINCIPALS' PERCEPTION SCORES REGARDING 
PUBLIC LAW 94-142 

Scores 

Number 
of 

Principals Scores 

Number 
of 

Principals Scores 

Number 
of 

Principals 

22 1 49 10 61 5 

27 1 50 7 62 7 

39 2 51 4 63 4 

40 1 52 7 64 2 

41 4 53 3 65 2 

42 4 54 4 66 2 

43 1 55 5 67 1 

45 7 57 3 75 1 

46 3 58 2 79 1 

47 2 59 3 • ft ft ft • ft 

48 9 60 2 ft ft ft • ft ft 

107 



BIBLIOGRAPHY 



BIBLIOGRAPHY 

Books 

Frampton, Merle E. and Elena D. Gall, Special Education for 
the Exceptional, Boston, Porter Sargent, 1955. 

Frederick, Robert W., The Third Curriculum, New York, Appleton-
Century-Crofts, Inc., 1959. 

Gearheart, Bill R. and Mel W. Weishahn, The Handicapped Child 
in the Regular Classroom, St. Louis, Missouri, The C. V. 
Mosely Co., 1976. 

Gruber, Frederick Charles and Thomas Byaard Beatty, Secondary 
School Activities, New York, McGraw-Hill, 1954. 

Gutek, Gerald Lee, An Historical Introduction to American 
Education, New York, Thomas Y. Crowell Co., 1970. 

Hayes, Wayland Jackson, Some Factors Influencing Participation 
in Voluntary School Group Activities, New York, Bureau 
of Publication, Teachers College, Columbia University, 
19 30 . 

Jordan, J. B., Exceptional Child Education at the Bicentennial: 
A Parade of Progress, Reston, Virginia, The Council for 
Exceptional Children, 1977. 

Kirk, Samuel A., Educating Exceptional Children, Boston, Houghton 
Mifflin Company, 1972. 

McClure, Robert M., The Curriculum: Retrospect and Prospect, 
Chicago, University of Chicago Press, 1971. 

Oliver, Albert I., Curriculum Improvement, New York, Harper 
and Row, Publishers, 1977. 

Reynolds, Maynard C. and Jack W. Birch, Teaching Exceptional 
Children in All America's Schools, Reston, Virginia, 
The Council for Exceptional Children, 1977. 

Robinson, Halbert B. and Nancy M. Robinson, The Mentally 
Retarded Child, New York, McGraw-Hill Book Company, 1965. 

109 



110 

Ryan, Kevin and James M. Cooper, Those Who Can, Teach, Boston, 
Houghton Mifflin Company, 1975. 

Sax, Gilbert, Empirical Foundations of Educational Research, 
New Jersey, Prentice-Hall, Inc., 1961T 

Shaw, Marvin E., Scales for the Measurement of Attitudes, New 
York, McGraw-Hill, Inc., 1967"; 

Texas Education Agency, State Plan for Special Education, 
Austin, Texas, 1970. 

Thompson, Nellie Zetta, Your School Clubs, New York, E. P. 
Dutton and Co., Inc., 1953. 

Trump, J. Lloyd, High School Extracurricular Activities, 
Chicago, The University of Chicago Press, 1944. 

Yuker, Harold E . , J. R. Block, and Janet H. Young, The Measure— 
m e n t of Attitudes Toward Disabled Persons, Albertson, New 
York, Human Resource Center, 1966. 

Articles 

Barngrover, Elaine, "A Study of Educators' Preferences in 
Special Education Programs," Exceptional Children, 37 
(Summer, 1977), 754-755. 

Gallup, George H., "The Tenth Annual Gallup Poll of the Public's 
Attitudes Toward the Public Schools," Phi Delta Kappan, 
60 (September, 1978), 33-45. — 

Kingsley, Ronald F., "Prevailing Attitude Toward Exceptional 
Children," Education, 87 (March, 1967), 426-430. 

Ryor, John, "Mainstreaming," Today's Education, 65 (March-
April, 1976), 5. 

Sapon-Shevin, Mara, "Another Look at Mainstreaming: Exception-
ality, Normality, and the Nature of Difference," Phi Delta 
Kappan, 60 (October, 1978), 119-121. 

Semmel, Melvyn I. and Joseph L. Heinmiller, "The Education for 
All Handicapped Children Act of 1975: National Perspective 
and Long Range Implications," Viewpoints, 53 (March. 1977). 
1-16. 

Solomon, Edward L., "New York City's Prototype School for Edu-
the^Handicapped," Phi Delta Kappan, 59 (September, 



Ill 

Turnbull, H. Rutherford, "The Past and Future Impact of Court 
Decisions in Special Education," Phi Delta Kappan, 59 
(April, 1978), 523-524. 

Reports 

Texas Education Agency, Public School Directory, 1978-79, 
Austin, Texas, 1978. 

1978-79, Austin, Texas, 1978 
, Special Education Directory of Programs 

, Texas Public School Enrollment 1978-79, 
Austin, Texas, 1978. 

Public Documents 

Mills v. Board of Education of the District of Columbia, Federal 
Supplement, Vol. 348, 866-883. 

Pennsylvania Association for Retarded Children v. Commonwea1th 
of Pennsylvania, Federal Supplement, Vol. 334 (1972), 
1257-1268. 

Texas, General and Special Laws of the State of Texas Passed 
by the Fifty-First Legislature, Austin, Texas, 1949, 
Chapter 334, 625-646. 

Texas, General and Special Laws of the State of Texas Passed 
by the Sixty-First Legislature, Austin, Texas, 1969, 
Chapter 863, 2602-2606. 

Texas, General and Special Laws of the State of Texas Passed 
by the Sixty-Fifth Legislature, Austin, Texas, 1977, 
Chapter 1, 11-48. 

U. S. Congress, Education for All Handicapped Children Act of 
1975, Public Law 94-142, Washington, U. S. Government 
Printing Office, 1975. 

U. S. Congress, Rehabilitation Act of 1973, Public Law 93-112, 
Washington, U. S. Government Printing Office, 1973. 

Unpublished Materials 

Corkern, Cynthia Kay Robinson, "A Study of Teachers' Attitude 
and Knowledge About Handicapped Individuals Placed in the 
Least Restrictive Environment," Dissertation Abstracts 
International, Section A, Humanities and Social Sciences, 
Vol. 39 (March, 1979), 5445. 



112 

Fanning, Peter S., "Attitudes of Educators Toward the Edu-
cable Mentally Retarded and Their Integration Into 
Regular Education Classes," unpublished doctoral disser-
tation, University of Arizona, Tucson, Arizona, 1974. 

Goldstein, Karen Eileen Daum, "A Comparative Study of Uni-
versity Students, Professionals, and Community Attitudes 
Toward Mental Retardation," Dissertation Abstracts Inter-
national , Section A, Humanities and Social Sciences, 
Vol. 39 (March, 1979), 5446. 

Hughes, James Harlin, "Relationahip of Selected Variables to 
Attitudes of Vocational Education Teachers Toward Main-
streaming Handicapped Students," Dissertation Abstracts 
International, Section A, Humanities and Social Sciences, 
Vol. 39, (January, 1979), 4181. 

James, Jesse Ronald, "The Relationship of Seventh Graders' 
Extraclass Participation and Attitudes Toward School," 
Dissertation Abstracts International, Section A, Hu-
manities and Social Sciences, Vol. 39 (February, 1979), 
4717. 

Osborne, Norman Dean, "A Study of the Relationship of Suspended 
and Non-Suspended High School Students in Terms of Student 
Perceptions of School Climate, Alienation, Student Deviant 
Behavior, Teacher-Student Relationships, and the Extent of 
Voluntary Participation in Extra-Class Activities," Disser-
tation Abstracts International, Section A, Humanities and 
Social Sciences, Vol. 38 (April, 1979), 5833. 

Phillips, Arthur A., "The Attitude of the Sixty-Fourth Texas 
Legislators Towards Serving the Severely and Profoundly 
Handicapped and Handicapped Infants Below the Age of 
Three," unpublished doctoral dissertation, School of Edu-
cation, North Texas State University, Denton, Texas, 1977. 

Proctor, Doris, "An Investigation of the Relationships Between 
Knowledge of Exceptional Children, Kind and Amount of 
Experience and Attitudes Toward Their Classroom Inte-
gration," Dissertation Abstracts International, Section 
A, Humanities and Social Sciences, Vol. 28 (October, 19 69) 
1721. 

Semmel, Dorothy Silberman, "Variables Influencing Educators' 
Attitudes Toward Individualized Education Programs for 
Handicapped Children," Dissertation Abstracts Inter-
national , Section A, Humanities and Social Sciences, 
Vol. 39 (March, 1979), 5451. 



113 

Williams, Robert James, "An Investigation of Regular Class 
Teachers' Attitudes Toward the Mainstreaming of Four 
Categories of Mildly Handicapped Students," Dissertation 
Abstracts International, Section A, Humanities and Social 
Sciences, Vol. 38 (November, 1977), 2708. 


