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The purpose of this study was to determine if significant 

differences existed in attitudes of international students 

concerning college withdrawal. 

Data collection involved 200 freshmen international 

students from two universities in Texas. Two questionnaires 

were distributed to the students to determine attitudes 

toward college withdrawal. The instrument used to score the 

attitudes was the Purdue Master Attitude Scale. The analysis 

of variance was used for the statistical evaluation. 

The statistics indicated there was no significant 

differences between the students tested in the study and that 

the students had favorable attitudes toward college and 

unfavorable attitudes toward college withdrawal. 

Based on the findings of this study, universities should 

devise an extensive counseling and orientation program in 

order to provide students opportunities to complete their 

college education. 
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CHAPTER I 

INTRODUCTION 

Education of all students has been the primary goal of 

American democracy. Education is a basic requisite for 

mature citizenship, maintenance of our way of life and 

successful entry into today's complicated working world. 

Education is the acquisition of tools and the skills to 

implement them. Once the goal is accomplished, it provides 

the educated person with competence to deal with life's 

problems and to be a contributing member of society. The 

post-secondary school student who withdraws is not a 

product of twentieth century automation. Concern over 

early withdrawals has existed for many years; however, the 

increased tempo in technological development, bringing with 

it an increased need for highly skilled manpower and less 

need for unskilled labor, has led to augmented concern 

about the withdrawal problem. The expanding population, 

the growing emphasis upon research to unlock new sciences 

and to develop new technologies, the mounting needs of 

industry, and the astronomical needs of defense and space 

technology programs are all geared to a much higher order 



of science and technology in the years ahead. The 

increasing sophistication of technology in itself is 

demanding not only a higher level of scientific and 

technological competence to bring about innovation, but 

also a much larger total engineering manpower pool to 

translate innovations into technological progress. The 

future of this country or any country which is dependent on 

the will and wisdom of its citizens is damaged—and 

irreparably damaged whenever any individuals are not 

educated to the fullest extent of their capacities. 

In recent years, educators have been deeply concerned 

with the withdrawal problem. They are worried about how to 

get these students to release their human potential and be 

fully functioning, self-actualizing individuals. In 

addition to the monetary advantages of a college degree, 

graduates have better opportunities, more job security, 

better working conditions, and higher job satisfaction. 

They are also more optimistic about their own outlook and 

the national economy. They belong to more organizations, 

assume leadership roles more frequently, are better 

informed about national issues, and vote more often. In 

short, effective higher education is a bridge to better 

personal status, institutional progress, and national 

well-being. The effectiveness of higher education can be 

improved if more is found out about why a large proportion 

of students withdraw, what happens to them and what can be 

done (Withey, 1971). 



Many methods have been used in an attempt to control 

college withdrawal and studies of factors related to the 

motives that led students to withdraw is worthwhile 

studying to point out ways in which their potentials may be 

developed. Realizing, perhaps, that the factors which 

contribute to motives that cause students to withdraw from 

school is universal, the writer was motivated to turn to 

the international students to investigate their attitudes 

toward school withdrawal. 

Statement of the Problem 

The problem of this study concerned the attitudes of 

international students in the Schools of Engineering and 

Education at the University of Texas, Arlington, Texas, and 

Texas A & M University, College Station, Texas, toward the 

causes of college withdrawal. 

Purpose of the Study 

The purpose of this study was to determine if 

significant differences existed in the attitudes of 

international students concerning college withdrawal. 

Significance of the Problem 

The importance of this study was to view college 

withdrawal from the point of view of the international 

students who were freshmen at the University of Texas, 

Arlington, Texas and Texas A & M University, College 

Station, Texas. 



Constantly many students question higher education 

effectiveness toward students when they see college 

non-persisters face unemployment and often poverty. This 

study revealed significant information which could prove 

helpful to students and college and university 

administrations. 

Statement of the Hypothesis 

Considering the studies of other scholars and their 

cited causes and possible solutions of withdrawal in 

college communities, it was hypothesized that there would 

be no significant difference in the attitudes of the 

international students in the Schools of Engineering and 

Education at the University of Texas, Arlington, Texas, and 

Texas A & M University, College Station, Texas, toward 

college withdrawal. 

Assumptions 

Since it is supposed that students do not like to 

withdraw from college, it is assumed that certain 

situations in college discourage them and that the students 

would like to be in college, if the college environment is 

compatible to the student. 

Delimitation of the Study 

This study was delimited to a group of international 

freshmen students in the School of Engineering and the 

School of Education at the University of Texas, Arlington, 



Texas, and Texas A & M University, College Station, Texas, 

during the Summer 1987 semester. These international 

students were from Oriental and Middle Eastern countries. 

The study was also delimited to the attitude of these 

international students toward college withdrawal. 

Definition of Terms 

Attitude - A predisposition to approach or avoid or to 

favor or oppose a person, idea, group or institution. 

Counselor - Individuals who advise one toward a career 

or occupation. 

Persister - A student who remains in college and 

obtains a college degree. 

Psyco-Physical - The concept of sharing mental and 

physical qualities. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

During the 1960s more than ten million students met the 

entrance requirements of over 2500 two-year and four-year 

colleges and entered as freshmen (Cope and Hannah, 1975). 

Most were expecting to earn degrees. Fewer than half 

graduated on schedule (within two or four years) and 30 to 

40 percent, or three to four million students, will never 

earn degrees. In the 1970s more than 15 million men and 

women were entering nearly 3000 colleges and universities 

and again it could be predicted that about half were likely 

to graduate on time and between five and six million will 

never attain a degree (Cope and Hannah, 1975). Based on 

these figures, the possibility of reducing these withdrawal 

rates seems difficult without pursuing further research to 

determine what factors cause students to withdraw from 

higher education and what the educational system can do to 

assist the students with the problems that may cause them 

to withdraw from school. 

There are many concepts of exactly what the definition 

of "withdrawal" means. From the viewpoint of the specific 

institution, "withdrawal" is any loss of registration and 



failure to complete a degree program. However, there are 

those students who transfer to other universities, those 

who withdraw for a period of time and then return to 

complete a degree and those students, who planned to 

graduate from college, who withdraw, never to return to 

higher education to obtain a degree. These students are 

the ones that most researchers are most concerned with in 

determining the reasons that cause withdrawal from college. 

Student withdrawal is a uniquely individual event. The 

decision to withdraw reflects the experiences of a person 

with given intentions, skills and commitments to particular 

educational goals within a specific institution made up of 

distinct social and academic communities, each with its own 

characteristic patterns of interaction among its students, 

faculty and staff. However, the literature on attrition 

reveals important similarities, factors and characteristics 

which cause withdrawal (Tinto, 1975). The most prevalent 

causes for dropping out of college include socio-economic 

status, serious academic problems and failure of the 

institution to meet the needs of the students. These 

problems seem to erupt from so many factors. 

There are many variables that can be labeled as factors 

relating to socio-economics. Some of these characteristics 

are age, gender, place of residence, parents' occupation, 

religious affiliation, educational attainment, marital 

status, parental status, race, family income and occupation 

(Noel, Levitz and Saluri, 1985). 
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Family income, occupation and education are unified 

around the concept of social class. Within social classes 

the process of socialization means that young people 

acquire many of the hopes, expectations and compulsions of 

their parents; they also acquire verbal and auditory skills 

which have an effect on their ability to adjust to the 

academic and social demands of college (Cope and Hannah, 

1975). 

The educational attainment and occupational status of 

the students' parents are influential factors but have 

varying amounts of specifications. Those whose parents 

have some college training did not withdraw. Those whose 

parents had completed high school withdrew to the smallest 

extent. These parents will do everything to make their 

child receive a good education to maintain the family 

status (Perry, 1970). Parents of low-income students may 

want their young people to attend college, and yet may not 

stress its importance, either because they do not think 

college tuition can be paid or because the potential income 

from their youth's employment is needed in the home. Those 

students from low socio-economic backgrounds who go on to 

college generally attend inferior schools and have lower 

academic skills. They must therefore spend more time 

reading, studying and preparing for courses; at the same 

time, more of their time and energy is required to fulfill 

financial, work, housing, transportation and family 



responsibilities (Noel, Levitz and Saluri, 1985). Research 

conducted at Ohio State University indicated that 

non-persisters had a lower level of education, 

socio-economic status or family responsibility and were 

more likely to withdraw from college (Fasig, 1982). 

A nationwide study of the decline in literacy rates 

points to a related theme in attrition rates: academic 

underpreparedness. The average high school graduate today 

is graduating with better than a 'B' average and yet reads 

below the eighth-grade level (Roueche, Baker and Roueche, 

1984). When these high school graduates attempt to 

continue their education at college, the ability to learn 

greatly depends on their competence in literacy. Academic 

readiness is the most common variable examined by 

researchers, and of course, the average score on aptitude 

tests has usually been found to be lower for non-persisters 

than for graduating students. A study conducted at Purdue 

University revealed support for Tinto's (1975) theory of 

college persistence. The study indicated that college 

completers possessed educational background variables that 

demonstrated better academic skills (e.g., high SAT 

scores), were committed more firmly to the goal of earning 

a degree and were integrated more highly within the 

institutional environment (e.g., strong academic 

performance compared to withdrawers) (Roney, 1986). 

Another study, conducted at Syracuse University, indicated 
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that non-persisters were more likely than persisters to 

have earned below average grades and to have a low level of 

commitment to their studies (Neumann, 1986). 

Academically underprepared students are those students 

with distinctive characteristics that are perceived by the 

academic community to place them at a disadvantage in 

contention with the vast majority of students who enter 

college with the academic skills necessary for success in 

college (Kraetsch, 1980). According to Waterhouse, the 

underprepared students are "unsure of themselves; need 

success-cognitive and/or affective counseling; need 

financial assistance; need tutoring and basic skill 

development; possess minimal knowledge of career and 

educational opportunities and skills related to taking 

advantage of both; and need to feel comfortable with the 

learning environment" (Waterhouse, 1978). 

There are also many other type students who make up the 

pool of academically underprepared students. The 

academically underprepared students of the late 1970s and 

early 1980s represent a diverse population. Included are 

older women such as widows and divorced women, war 

veterans, workers whose jobs have been changed or 

eliminated, persons who are attempting to change careers, 

others who are being subjected to rapid and extreme social 

and technological change and still others who chose not to 

enter college immediately after completing high school 

(Noel, Levitz and Saluri, 1985). 
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In addition to the academically underprepared students 

defined above, research has identified a new underprepared 

student. These students have special persistence 

problems. Some were not poor achievers in high school, did 

not score low on standardized tests before they left high 

school and were neither culturally nor educationally 

disadvantaged. There is also little reason to believe that 

most of them suffer the psychological maladies such as low 

self-esteem, poor self-concept and low motivation that 

those in the academic community associate with 

underachievement and underpreparation. There are 

upperclass students who are academically underprepared, but 

their lack of academic preparation and high withdrawal 

rates have not been fully researched (Cross, 1981). A 

research study conducted at El Paso Community College, El 

Paso, Texas, indicated that academic progress is a 

significant factor in differentiating the voluntary 

withdrawer. Academic skills differentiate between 

persisters and withdrawers and voluntary withdrawers have 

lower mathematics skills than persisters. Voluntary 

withdrawers are less likely to be enrolled as full-time 

students and are older than persisters. When academic 

skills were held constant, there was no relationship 

between withdrawal and persistence and ethnicity, sex, or 

marital status. Withdrawers and persisters can be 

differentiated primarily on the basis of course average, 
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academic progress and enrollment patterns, previous college 

work and reading level (Troyer, 1984). 

Another major factor that causes students to withdraw 

is the failure of the higher education institution to meet 

the needs of the student. It is the fit between student 

and college that accounts for student withdrawal. A 

student from a rural background attending the large, 

impersonal university, for example, may find certain needs 

are not met; indeed the orientation of the university and 

the people may be a threat, and the reaction to this 

situation may preclude successful adaptation to any form of 

higher education. The same student, if attending a small, 

friendly, rural college, may still find the institution's 

characteristics unsatisfactory. The example is over 

simplified for purposes of explanation in that 

relationships between student and college are much more 

complex. The harmony between student and institution 

varies considerably from college to college (Cope and 

Hannah, 1975). 

Congruency involves the match or fit between the needs, 

interests, and skills of the individual and those of the 

communities of the institution. This applies to the more 

formal climate of the classroom and to the informal 

day-to-day interactions among students, faculty and staff. 

A study conducted at a community college implied that the 

more congruent the environment with the personality type, 
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the less probability of that student withdrawing from that 

environment (Bettes, 1985). 

In the academic environment, inconsistencies may arise 

when students perceive the academic or intellectual demands 

of the institution as being either too difficult or too 

easy. When those demands are viewed as excessive, academic 

dismissal may result. When they are viewed as not 

demanding or stimulating enough, voluntary withdrawal may 

follow. Voluntary withdrawal is often related to the lack 

of adequate academic support and that it is sometimes 

directly related to individual ability and academic boredom 

growing out of poor teaching. 

Withdrawal may also occur when students, having found 

the academic or intellectual climate of the institution not 

to their own preferences, choose not to seek out 

intellectual membership. Students decide to leave because 

they see the intellectual climate of the college as being 

at odds with their own intellectual preferences. In a 

research study conducted at Bob Jones University, the most 

significant finding related to retention was that 

institution adaptation and social fit had the largest total 

causal effect on the decision of students to return 

(Nelson, 1985) . 

Isolation also proves to be an important element in the 

process of voluntary withdrawal from college. Though it 

may reflect a prior lack of consistency, a sense of 
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isolation may also arise when there is insufficient daily 

personal interaction between the student and other people 

on campus. In these cases, students are unable to 

establish the personal bonds that promote community 

membership. Students who might otherwise establish 

membership are unable to do so because the institution has 

not provided appropriate and necessary support for 

individual integration into new intellectual and social 

environments. A research study conducted at a 

predominantly black university indicated that attrition 

would reduce if the institution established or improved 

interaction with students (Pickens, 1987). A study of 

Puerto Rican women attrition indicated a need of financial 

and institutional support, including means of support while 

in college and institutional provision of services based on 

the Puerto Rican females' unique double-bind minority 

status (Casiano-Lisboa, 1987). 

Lack of contact with faculty outside the classroom 

appears to be one of the most important forms of 

interaction impacting upon students' withdrawal (Pascarella 

and Terenzini, 1977). A study, conducted at California 

State Polytechnic University, Pomona, indicated that the 

students who did not return were critical of the lack of 

academic counseling and advising they received. They were 

also critical of the lack of teacher contact outside the 

classroom and the teaching in general (Losser, 1986). 
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Frequent contact with faculty has been shown to be 

instrumental in student intellectual and social development 

(Endo and Harpel, 1982). The more frequent and rewarding 

those contacts, especially when it goes beyond the 

requirements of academic work, the greater the likelihood 

of persistence and high levels of individual growth. 

Another major area of research related to student 

withdrawal is attempting to predict those students who will 

remain in college and those who will eventually withdraw 

entirely from higher education. These studies focus on 

identifying practical measures to minimize students chances 

of withdrawal rather than simply tabulating rates or 

describing student characteristics. A decline in 

enrollment levels, both current and projected, is forcing 

institutions of higher education to take a closer look at 

ways of keeping their student population from shrinking 

(Morishita, 1986). 

Dropping out can rarely be reduced to a single, 

easily-identifiable reason. Usually a number of factors 

interact which lead to a decision to withdraw from 

college. A research study, conducted at Salem State 

College in Salem, Massachusetts, using predictive models 

showed that significant differences existed between 

persisters and non-persisters. The study showed that 

voluntary withdrawal behavior is predicted by college 

performance, satisfaction with faculty, parental income and 

peer support (Morishita, 1986). 



16 

Another study, conducted at the Hardin-Simmons 

University, used the Stratil Counseling Inventory College 

Form (SCI-C) as a predictive model to determine its 

validity. The SCI-C model was determined to be a valid 

instrument to use to facilitate student retention at that 

particular university (Bray, 1986). 

Since the advent of educational research, researchers 

have been struggling to determine ways of encouraging 

college non-persisters to continue their education. The 

majority of the literature reviewed for this study had to 

do with the causes of withdrawal and the problems that face 

the nation with these college non-persisters. It has just 

been in the last few years that sufficient data has been 

available to researchers to determine in what ways the 

college or university environment can be instrumental in 

preventing students to withdraw from higher education. 

Faculty who take a personal interest in students and 

relate to them as persons can promote persistence. This 

can be done by assisting students in identifying the 

purposes for attending college and the anticipated outcomes 

of the college experience, affirming students as persons in 

terms of potential, abilities, skills, gifts, talents, 

worth and individuality, helping students deal with 

self-defeat and sources of anxiety and replacing the 

positive forces that influenced students to initially 

attend college, since these forces may not still be 

effective once the student has entered college. 
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Financial support that adequately fulfills the basic 

needs for food, housing, transportation, books, supplies 

and personal expenses contributes to student persistence. 

Financial support that eliminates the student having to 

spend time and energy is highly important for student 

persistence. 

Orientation activities that begin soon after student 

admission and continues through the student's first term on 

campus discourages withdrawal. These activities should 

include interviews with the students and parents, 

instructions prior to enrollment to eliminate confusion and 

final interviews to stimulate student involvement in campus 

activities. 

Counseling services can help students resolve personal 

problems and interpersonal conflicts and gain greater 

control of themselves, their time and emotional reactions. 

Not only should the counseling be a problem solving 

process, but an educational process as well, instructing 

students on self-management and decision making. 

A supportive system within the college environment 

which fulfills students' needs to belong and through which 

they can feel they are members of the campus community also 

contributes to students persevering in college. Along with 

these factors above, diagnostic testing should be conducted 

for each student, offer courses based on these testing 

results, assist the student in comprehensive educational 
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planning, provide tutoring for students based on 

achievement levels, monitor student performance and provide 

recognition of academic achievement. 

Summary 

The preceding paragraphs have provided an exploration 

of related literature that supplied background information 

for this study. Some of the most significant findings were 

revealed first in an effort to identify the problem of 

college withdrawal. There was general agreement that the 

non-persister possessed a series of unsuccessful attempts 

in college which resulted in his having very little 

interest in college or related activities. A non-persister 

can usually be identified through observation as well as 

through an examination of cumulative records. 

There was also great consideration given to the causes 

of school withdrawal. It was found that the two most 

motivating factors are the home and the college. All of 

the authors seem to feel that cooperation from both the 

home and school is needed in order to eliminate effectively 

these causes. 

Final consideration in this review of literature is 

directed toward a remedy for the problem. There must be 

greater efforts to establish a more positive attitude 

within the student in his college attendance. He should be 

provided with proper guidance, as well as enriching and 
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challenging experiences that will enable him to feel that 

someone cares about him. With such efforts on the part of 

the college and additional encouragement on the part of the 

home, it is felt that these students will have more 

interest in college, resulting in fewer withdrawals. 



CHAPTER III 

PROCEDURES FOR COLLECTION OF DATA 

Description of the Subjects 

The study took place in the School of Engineering and 

the School of Education at the University of Texas, 

Arlington, Texas, and Texas A & M University, College 

Station, Texas. The population for the study consisted of 

two hundred international freshman students enrolled for 

the summer semester of 1987. The population was 100 

international freshmen students at the University of Texas, 

Arlington, Texas, and 100 international freshmen students 

at Texas A & M University, College Station, Texas. From 

the 200 subjects, 64 students were systematically selected. 

Research Design 

The research design for this study was comparative. 

The questionnaire was designed to give the attitudes of the 

international freshmen students in the School of 

Engineering and the School of Education at the University 

of Texas, Arlington, Texas, and Texas A & M University, 

College Station, Texas, toward school withdrawal. The 

subjects were given the questionnaires and afterwards the 

opinions of the four groups were compared. 

20 
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Description of Measures to be Employed 

The students were given questionnaires that were 

subject to analytical evaluation. The Purdue Master 

Attitude Scale which is designed to give standardized 

measures of attitudes toward objects was used. This scale 

measures attitudes toward any one of a class of attitude 

objects (Remmers, 1955). The scaling procedure for each of 

these scales is the psycho-physical principle, that equally 

observed differences are equal, often referred to as the 

Thurstone Attitude Scaling Technique. The unique advantage 

of the Purdue Master Attitude Scale is that a single scale 

can validly measure attitudes toward any one of a large 

number of specific attitudes with a known degree of 

reliability (Remmers, 1960). The scale has practical 

advantages of being brief, convenient and with obvious face 

and content validity for many purposes in their application 

to measurement and evaluation of attitude. The attitude 

score is the median of the scale values of statements with 

which the respondent agrees. For example, of the seventeen 

questions, a respondent selects questions 1, 3, 4, 6, and 

7. The median of these selections would be 4, the 

corresponding score value would be 8.9, which would be the 

attitude score for that particular respondent (See Appendix 

B). 

These scales have demonstrated validity, both against 

Thurstone's specific scales with which they show typically 

almost perfect correlations and in differentiating among 
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attitudes known to differ among various groups. These 

coefficients are, of course, function of at least three 

variables: 

1. The variability of the attitudes in the population 

under study. 

2. The extent of crystallization of the attitude in the 

population. 

3. The number of individuals in the sample. 

For group studies, the usual use of these scales to reflect 

the reliabilities of means will be generally adequate. 

The scale requires no norms beyond the scale values 

assigned. The norms are built-in since what is measured is 

the effective value of an attitude object endorsed by the 

respondents. The indifference point on the scale is 6.0. 

Scores above 6.0 indicate a favorable attitude; scores 

below 6.0 is an unfavorable attitude. Other reseachers who 

have used this scale are John Mark Honea, Ed.D., University 

of Houston, in An Investigation of the Influence of 

Wait-Time on Student Attitude Toward Selected Social 

Studies Topics (Honea, 1981) and Paul Edward Franklin, 

Ed.D., University of Missouri, in An Investigation of the 

BEST: How the Mothers' and Principals' Predictions and the 

Students' Class Attitudes Relate to the Students' Actual 

Performance on the BEST (Franklin, 1981). 

Procedure 

From the population of 200 international freshmen 

students, 64 were systematically selected. These students 
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came from Oriental and Middle Eastern countries; 100 

students were chosen from each geographical area, 50 

students each at the University of Texas, Arlington, Texas, 

and 50 students each at Texas A & M University, College 

Station, Texas. Then a systematic sampling was taken by 

selecting every third student—third, sixth, ninth, 

twelfth— of the international freshmen students selected 

for the study. 

Using the systematic assignment technique, a sampling 

of 64 students were chosen and four groups formed. Each 

group consisted of 16 students. 

In order to gather the data needed for the study, each 

student was given a questionnaire which consisted of items 

about the universities. The subjects were asked to place a 

mark (+) by each statement with which they agree and to 

leave unmarked those statements with which they disagree. 

There was a total of seventeen questions. 

Toward the end of the study, a second questionnaire was 

administered to the students. This was a response in which 

the students answered extensively on why they may withdraw 

from college. There were two responses and they were not 

computed and were not put on the scale. They were used to 

validate the findings only. 



CHAPTER IV 

PROCEDURES FOR ANALYSIS OF DATA 

Analysis of Data 

The purpose of this study was to compare the attitudes 

of Oriental and Middle Eastern students in the School of 

Engineering and the School of Education at the University 

of Texas, Arlington, Texas, and Texas A & M University, 

College Station, Texas. The population consisted of 100 

students, 50 Oriental and 50 Middle Eastern, at the 

University of Texas, Arlington, Texas, and 100 students, 50 

Oriental and 50 Middle Eastern, at Texas A & M University, 

College Station, Texas. Of this population, a sample was 

taken by selecting every third student within each of the 

four groups. This selection of students consisted of a 

total of 64 students, each group having 16 students each. 

The hypothesis tested was that there will be no 

significant differences in the attitudes of the Oriental 

and Middle Eastern students in the School of Engineering 

and School of Education at the University of Texas, 

Arlington, Texas, and Texas A & M University, College 

Station, Texas, toward college withdrawal. 

The students were given questionnaires to complete and 

the responses were compared and the findings of the 

24 
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investigation analyzed, using the Purdue Master Attitude 

Soale. The statistical method used for evaluating the 

compiled data was the analysis of variance, which tests the 

significance of the difference between the means of a 

number of different groups. Table 1 lists the denotations 

that were used in the statistical analysis of the scores of 

the sampling of the two universities. 

Table 1 

Denotations used in the Statistical Analysis 

N = Total number of all respondents 

n. = Total number of respondents within each group 
vJ 

T = Total score of all respondents 

T. = Total score of respondents within each group 
J 

bg = Between groups 

wg = Within groups 

tot = Total group 

ss = Sum Squared 

ms = Mean Squared (Variance Estimate) 

F = calculated for F-ratio 

df = Degree of Freedom 

X = Grand Mean 

. = ith member of the jth group, the first subscript 
identifies the row and the second the column. 

X. = Mean of each group 
J 

k = Total number of groups 
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The comparability of the four samples, that is Group 1 

(Oriental, Texas A & M University), Group 2 (Middle 

Eastern, Texas A & M University), Group 3 (Oriental, 

University of Texas, Arlington) and Group 4 (Middle 

Eastern, University of Texas, Arlington), with reference to 

attitude was determined by finding the mean for each 

group. This was accomplished by adding the scores of each 

group and dividing it by the number of students within each 

group. The overall mean (Grand Mean) was then calculated 

for all 64 students. 

The sum of squares calculations were then performed to 

determine the total variation in the data. The total sum 

of squares, the between-group sura of squares and the 

within-group sum of squares were calculated. Once the 

total sum of squares is determined it may be divided into 

two additive and independent parts, the between-group and 

the within-group sum of squares. Each sum of squares has 

its own associated number of degrees of freedom. These 

calculations were performed in order to determine the 

variance estimate or mean square. 

Once the variance estimate was calculated, the F-ratio 

was computed to determine if the differences in these means 

were great enough to be statistically significant or if 

they occurred by chance. The F-ratio was then compared to 

the F-ratio table on Tables 2 and 3 to test the 

significance of the findings at the .05 and .01 level of 

confidence. The size of F is necessary to determine 
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Table 2 

The .05 and .01 Points for Distribution F Degree 

Freedom (For Greater Mean Square) 

Degrees of 
freedom for 
Denominator Degrees of Freedom for Numerator 

N2 1 2 3 4 5 6 7 

28 4.20 
7.64 

3.34 
5.45 

2.95 
4.57 

2.71 
4.07 

2.56 
3.76 

2.44 
3.53 

2.36 
3.36 

29 
4.18 
7.60 

3.33 
5.42 

2.93 
4.54 

2.70 
4.04 

2.54 
3.73 

2.43 
3.50 

2.35 
3.33 

30 4.17 
7.56 

3.32 
5.39 

2.92 
4.51 

2.69 
4.02 

2.53 
3.70 

2.42 
3.47 

2.34 
3.30 

32 
4.15 
7.50 

3.30 
5.34 

2.90 
4.46 

2.67 
3.97 

2.51 
3.66 

2.40 
3.42 

2.32 
3.25 

34 4.13 
7.44 

3.28 
5.29 

2.88 
4.42 

2.65 
3.93 

2.49 
3.61 

2.38 
3.38 

2.30 
3.21 

36 
4.11 
7.39 

3.26 
5.25 

2.86 
4.38 

2.63 
3.89 

2.48 
3.58 

2.36 
3.35 

2.28 
3.18 

38 
4.10 
7.35 

3.25 
5.21 

2.85 
4.34 

2.62 
3.86 

2.46 
3.54 

2.35 
3.32 

2.26 
3.15 

5 Percent = Normal type 

1 Percent = Bold Face type 
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Table 3 

The .05 and .01 Points for Distribution F Degree 

Freedom (For Greater Mean Square) 

Degrees of 
freedom for 
Denominator Degrees of Freedom for Numerator 

N 2 1 2 3 4 5 6 7 

50 4.03 
7 . 1 7 

3.18 
5 . 0 6 

2.79 
4 . 2 0 

2.56 
3 . 7 2 

2.40 
3 . 4 1 

2.29 
3 . 1 8 

2.20 
3 . 0 2 

55 
4.02 
7 . 1 2 

3.17 
5 . 0 1 

2.78 
4 . 1 6 

2.54 
3 . 6 8 

2.38 
3 . 3 7 

2.27 
3 . 1 5 

2.18 
2 . 9 8 

60 4.00 
7 . 0 8 

3.15 
4 . 9 8 

2.76 
4 . 1 3 

2.52 
3 . 6 5 

2.37 
3 . 3 4 

2.25 
3 . 1 2 

2.17 
2 . 9 5 

65 3.99 
7 . 0 4 

3.14 
4 . 9 5 

2.75 
4 . 1 0 

2.51 
3 . 6 2 

2.36 
3 . 3 1 

2.24 
3 . 0 9 

2.15 
2 . 9 3 

70 3.98 
7 . 0 1 

3.13 
4 . 9 2 

2.74 
4 . 0 8 

2.50 
3 . 6 0 

2.35 
3 . 2 9 

2.23 
3 . 0 7 

2.14 
2 . 9 1 

80 3.96 
6 . 9 6 

3.11 
4 . 8 8 

2.72 
4 . 0 4 

2.48 
3 . 5 6 

2.33 
3 . 2 5 

2.21 
3 . 0 4 

2.12 
2 . 8 7 

100 4.10 
6 . 9 0 

3.25 
7 . 8 2 

2.85 
3 . 9 8 

2.62 
3 - 5 1 

2.46 
3 . 2 4 

2.35 
2 . 9 9 

2.26 
2 . 8 2 

5 Percent = Normal type 

1 Percent = Bold Face type 



29 

whether or not an obtained difference in mean is larger 

than or could be expected by chance in terras of the number 

of cases in the sample involved and indicating the value of 

F that should be used to determine the difference mean. 

The null hypothesis was initiated and depending on the 

degrees of freedom, the hypothesis would be accepted or 

rejected if the obtained F was greater than that of the 

scale value located on Table 2 or 3. 

Toward the end of the study, the second questionnaire 

was administered to the students. This was a response in 

which the students answered extensively on why they may 

withdraw from college. These responses were not computed 

and not applied to the scale. They were used only to 

validate the findings. 

Description of Findings 

Table 4 shows the measured attitudes of college 

withdrawal of the Oriental and Middle Eastern students at 

Texas A & M University, College Station, Texas, and the 

University of Texas, Arlington, Texas. The scores for 

Group 1 (Oriental students, Texas A & M University) ranged 

from 6.85 to 9.40, using the scale values. Group 2 (Middle 

Eastern students, Texas A & M University) scores ranged 

from 6.80 to 9.20 using the scale values. Group 3 

(Oriental students, University of Texas, Arlington) scores 

ranged from 6.80 to 9.60 and Group 4 (Middle Eastern 

students, University of Texas, Arlington) had scores that 
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Table 4 

The Scores of the Individuals Selected for the Study 

Respondents 

Texas A & M University 
University of Texas, 

Arlington 

Respondents 
Oriental 
Group 1 

Middle 
Eastern 
Group 2 

Oriental 
Group 3 

Middle 
Eastern 
Group 4 

1 7.70 9.20 8.30 8.70 

2 8.50 8.90 9.20 7.10 

3 8.70 8.50 8.90 8.30 

4 8.10 7.30 9.40 8.90 

5 9.40 8.45 8.70 8.50 

6 8.10 8.50 8.10 7.70 

7 8.30 6.80 8.50 9.00 

8 7.30 9.00 8.10 8.30 

9 9.40 8.85 7.30 8.70 

10 8.70 8.30 7.90 8.70 

11 8.65 8.10 8.30 9.60 

12 9.60 7.90 7.70 6.80 

13 8.30 8.50 8.70 8.30 

14 8.50 9.00 9.60 8.90 

15 6.85 8.30 6.80 9.40 

16 8.90 9.20 9.00 8.50 

Totals 135.00 134.80 134.50 135.40 
====== 
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ranged from 6.80 to 9.40. All 16 students in each of the 

four groups had scores above the 6.0 indifference point on 

the scale indicating a favorable attitude to the questions 

concerning college withdrawal. The scores indicate there 

was a favorable attitude toward remaining in school and an 

unfavorable attitude toward school withdrawal. 

Table 5 represents the scores of the students squared, 

which were values used to determine the total sum of 

squares, between-group sum of squares, within-group sum of 

squares, mean square (variance estimate) and the F-ratio. 

There were 5 different comparisons that could be made 

from the data. They were: 

1. Comparison of total students (Oriental and Middle 

Eastern) of Texas A & M University, College Station, 

Texas to total students (Oriental and Middle 

Eastern) of University of Texas, Arlington, Texas. 

2. Comparison of Oriental students of Texas A & M 

University, College Station, Texas to Oriental 

students of University of Texas, Arlington, Texas. 

3. Comparison of Middle Eastern students of Texas A & M 

University, College Station, Texas to Middle Eastern 

students of University of Texas, Arlington, Texas. 

4. Comparison of Oriental students to Middle Eastern 

students at Texas A & M University, College Station, 

Texas. 

5. Comparison of Oriental students to Middle Eastern 

students at University of Texas, Arlington, Texas. 
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Table 5 

Squared to Determine the Sum of Squares for Total , Between 

Group and the Within Group 

University of Texas, 
Texas A & M University Arlington 

Middle Middle 
Oriental Eastern Oriental Eastern 

Respondents Group 1 Group 2 Group 3 Group 4 

1 59.29 84.64 68.89 75.69 

2 72.25 79.21 84.64 50.41 

3 75.69 72.25 79.21 68.89 

4 65.61 53.29 88.36 79.21 

5 88.36 71.40 75.69 72.25 

6 65.61 72.25 65.61 59.29 

7 68.89 46.24 72.25 81.00 

8 53.29 81.00 65.61 68.89 

9 88.36 78.32 53.29 75.69 

10 75.69 68.89 62.41. 75.69 

11 74.82 65.61 68.89 92.16 

12 92.16 62.41 59.29 46.24 

13 68.89 72.25 75.69 68.89 

14 72.25 81.00 92.16 79.21 

15 46.92 68.89 46.24 88.36 

16 79.21 84.64 81.00 72.25 

Totals 1147.30 1142.30 1139.23 1154.12 
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Tables 6 through 10 show the difference in the mean 

attitude and the values necessary to calculate the 

differences of each of the above comparisons. 

Table 6 shows the difference in the mean attitude of 

Group 1 (Oriental, Texas A & M University), Group 2 (Middle 

Eastern, Texas A & M University), Group 3 (Oriental, 

University of Texas, Arlington) and Group 4 (Middle 

Eastern, University of Texas, Arlington). The 

Table 6 

of Total Students of Both Universities 

Source of Variance ss df ms F 

bg .0267 3 .0089 .0168 

wg 31.7344 60 .5289 N/A 

tot 31.7611 63 N/A N/A 

Note: See Table 1 (Page 25) 

between-group sum of squares (bg ) equaled .0267 with 
5 S 

three degrees of freedom and a mean square (ms) of .0089; 

the within-group sum of squares (wg ) equaled 31.7344 
s s 

with 60 degrees of freedom and a mean square (ms) of 

.5289. The total sum of square (tot ) was 31.7611 with 
S 3 

a total of 63 degrees of freedom. The obtained F-ratio was 

.0168. With three degrees of freedom for the numerator and 
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60 degrees of freedom for the denominator, a value of 2.76 

with .05 level of confidence and/or 4.13 with .01 level of 

confidence (See Table 3) is needed to reject the null 

hypothesis. Since the obtained F-ratio was lower than both 

of these values, the difference in attitude was considered 

insignificant. 

Table 7 shows the difference in the mean attitude of 

Group 1 (Oriental, Texas A & M University, Arlington, 

Texas), and Group 3 (Oriental, University of Texas, 

Arlington). The between-group sum of squares (bg ) 
s s 

Table 7 

of Oriental Students at Both Universities 

Source of Variance ss df ms F 

bg .007825 1 .007825 .01395 

wg 16.8269 30 .56089 N/A 

tot 16.8347 31 N/A N/A 

Note: See Table 1 (Page 25) 

equaled .007825 with one degree of freedom and a mean 

square (ms) of .007825; the within-group sum of squares 

(wg„„) equaled 16.8269 with 30 degrees of freedom and a 
ss 

mean square (ms) of .56089. The total sum of square 
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(tot ) was 16.8347 with a total of 31 degrees of 
S 5 

freedom. The obtained F-ratio was .01395. With one degree 

of freedom for the numerator and 30 degrees of freedom for 

the denominator, a value of 4.17 with .05 level of 

confidence and/or 7.56 with .01 level of confidence (See 

Table 2) is needed to reject the null hypothesis. Since 

the obtained F-ratio was lower than both of these values, 

it was considered insignificant. 

Table 8 shows the difference in the mean attitude of 

Group 2 (Middle Eastern, Texas A & M University), and Group 

4 (Middle Eastern, University of Texas, Arlington). The 

Table 8 

Comparison Number 3 - Difference Between the Mean Attitude 

of Middle Eastern Students at Both Universities 

Source of Variance ss df ms F 

bg .01125 1 .01125 .02264 

wg 14.9075 30 .4969 N/A 

tot 14.9188 31 N/A N/A 

Note: See Table 1 (Page 25) 

between-group sum of squares (bgss) equaled .01125 with 

one degree of freedom and a mean square (ms) of .01125; the 

within-group sum of squares (wg ) equaled 14.9075 with 
o S 
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30 degrees of freedom and a mean square (ins) of .4969. The 

total sum of square (tot ) was 14.9188 with a total of 
S S 

31 degrees of freedom. The obtained F-ratio was .02264. 

With one degree of freedom for the numerator and 30 degrees 

of freedom for the denominator, a value of 4.17 with .05 

level of confidence and/or 7.56 with .01 level of 

confidence (See Table 2) is needed to reject the null 

hypothesis. Since the obtained F-ratio was lower than both 

of these values, it was considered insignificant. 

Table 9 shows the difference in the mean attitude of 

Group 1 (Oriental, Texas A & M University), and Group 2 

(Middle Eastern, Texas A & M University). The 

Table 9 

of Total Students at Texas A & M University 

Source of Variance ss df ms F 

bg .00125 1 00125 .002525 

wg 14.8475 30 4949 N/A 

tot 14.84875 31 N/A N/A 

Note: See Table 1 (Page 25) 

between-group sum of squares (bg ) equaled .00125 with 
s s 

one degree of freedom and a mean square (ms) of .00125; the 
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within-group sum of squares (wg ) equaled 14.8475 with 
s s 

30 degrees of freedom and a mean square (ms) of .4949. The 

total sum of square (tot ) was 14.84875 with a total of 
s s 

31 degrees of freedom. The obtained F-ratio was .002525. 

With one (1) degree of freedom for the numerator and thirty 

(30) degrees of freedom for the denominator, a value of 

4.17 with .05 level of confidence and/or 7.56 with .01 

level of confidence (See Table 2) is needed to reject the 

null hypothesis. Since the obtained F-ratio was lower than 

both of these values, it was considered insignificant. 

Table 10 shows the difference in the mean attitude of 

Group 3 (Oriental, University of Texas, Arlington), and 

Group 4 (Middle Eastern, University of Texas, Arlington). 

Table 10 

Comparison Number 5 - Difference Between the Mean Attitude 

of Total Students at the University of Texas, Arlington 

Source of Variance ss df ms F 

bg .025325 1 .025325 .04499 

wg 16.8869 30 .562895 N/A 

tot 16.9122 31 N/A N/A 

Note: See Table 1 (Page 25) 

The between-group sum of squares (bg ) equaled .025325 
s s 

with one degree of freedom and a mean square (ms) of 
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.025325; the within-group sura of squares (wgS£,) equaled 

16.886875 with 30 degrees of freedom and a mean square (ms) 

of .562895. The total sum of square (totgs) was 16.9122 

with a total of 31 degrees of freedom. The obtained 

F-ratio was .04499. With one degree of freedom for the 

numerator and 30 degrees of freedom for the denominator, a 

value of 4.17 with 5 percent level of confidence and/or 

7.56 with .01 level of confidence (See Table 2) is needed 

to reject the null hypothesis. Since the obtained F-ratio 

was lower than both of these values, it was considered 

insignificant. 

On the basis of all these findings, the null 

hypothesis was accepted. It was indicated that there is no 

significant difference in the attitudes of Oriental and 

Middle Eastern students in the School of Engineering and 

School of Education at the University of Texas, Arlington, 

Texas, and Texas A & M University, College Station, Texas, 

toward college withdrawal. 

Other findings 

From the data from the questionnaires of the students 

the following findings can be drawn: 

1. The students most frequently indicated that they 

would withdraw because they were not satisfied with 

their academic program, had changed their career 

goals, or had insufficient financial resources. 
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2. There was a weak but insignificant relationship 

between students' characteristics—the underlying 

reasons for withdrawal and the students plan for 

the future. 

3. The responses given in the second questionnaire 

(See Appendix D) correspond to the responses 

checked in the first questionnaire. 

One way of summarizing these findings is to refer to 

the theory of personal development during late 

adolescence. When entering the college as freshmen, the 

students are still in the process of completing a number of 

developmental tasks. The development of vocational goals 

and plans, the establishment of patterns of marriage and 

family and the establishment of independence. Further, 

they are at the end of the process of developing a 

distinctive pattern of peer group relationships. For the 

most part, college freshmen have not completed these tasks 

that they must accomplish if they are to reach maturity. 

As they begin to hypothesize new vocational roles, they 

seek to test themselves in a number of fields which if not 

properly guided and directed by the teachers may yield 

eventually to a narrowing or focusing on vocational 

interests. The choice of a university, which might have 

been a rational one at the end of high school, may no 

longer be appropriate and students may need to transfer in 

order to take advantage of curriculum that may be more 

relevant for them. 
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It is difficult to establish independent status when 

finances are controlled by some agency external to the 

individual, such as parents or government. Consequently, 

financial difficulties go beyond mere economics and are 

likely to affect the psychological development of the 

individual. 

Finally, values are still elastic and are susceptible 

to manipulation, particularly by the peer group. Certain 

values that may be important to the individual do not 

conform with those prevalent among students on campus. It 

is then, the responsibility of the counselors and teachers 

in the environment to direct these values to the students' 

betterment. This may force the individual to choose a 

different pattern; for example, for some of the students 

the emphasis placed on intellectuality in their academic 

life exceeds their own interests and they may find it 

necessary to leave the institution either for strictly 

vocational training or to find a job in order to adjust the 

environment to their needs. Others seek greater emphasis 

on intellectual activities and look toward other 

institutions to provide it for them. 

At the present time, there is no mechanism for 

providing students in assistance in overcoming the 

obstacles toward the completion of the critical development 

tasks of late adolescence. 

The most widely accepted answer to the problem of 

providing students with assistance in meeting developmental 



41 

tasks seems to be through intrusive counseling. Certainly, 

the results of this study do not indicate any broad or 

sweeping changes of the policies of institutions which will 

have a clear impact on the prevention of college 

withdrawal. 



CHAPTER V 

SUMMARY, FINDINGS AND CONCLUSIONS 

Summary 

This study was designed to compare the attitude of 

freshman foreign students from the Orient and Middle East 

toward college withdrawal. The subjects investigated were 

64 freshman students from these two countries enrolled in 

the School of Engineering and the School of Education at 

the University of Texas, Arlington, Texas, and Texas A & M 

University, College Station, Texas, in the summer semester 

of 1987. 

The comparative type of research was used for the 

study. The instrument used was the Purdue Master Attitude 

Scale. The analysis of variance was used for the 

statistical evaluation. 

Pertinent research by authorities was compiled on the 

subject of college withdrawal. From the research the most 

prevalent reasons for withdrawing from college appeared to 

be socio-economic status, serious academic problems and 

failure of institutions to meet the needs of the students. 

The data in the study were secured through the use of 

questionnaires. The 64 students were asked to complete 

42 
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questionnaires thereby expressing their attitudes toward 

college and college withdrawal. Near the end of the study, 

a response questionnaire was given to the students to 

validate the findings. 

The study revealed that the major percentage of the 

students from the Orient and Middle East had a favorable 

attitude toward college and unfavorable attitude toward 

college withdrawal. The favorable attitude toward college 

indicates that the students are really interested in 

academic work, but confronted with serious academic 

problems would leave the college environment based on 

responses given in the questionnaires. Further research as 

to what should be done concerning college withdrawal is 

advisable. 

Conclusions 

On the basis of evidence gathered, the following 

conclusions can be made: 

1. The freshman Oriental and Middle Eastern students 

in the School of Engineering and School of 

Education at the University of Texas, Arlington, 

Texas, and Texas A & M University, College Station, 

Texas, have favorable attitudes toward college. 

2. The freshman Oriental and Middle Eastern students 

in the School of Engineering and School of 

Education at the University of Texas, Arlington, 

Texas, and Texas A & M University, College Station, 
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Texas, have unfavorable attitudes toward college 

withdrawal. 

3. There is no significant difference between the 

attitudes of Oriental and Middle Eastern students 

in the School of Engineering and School of 

Education at the University of Texas, Arlington, 

Texas, and Texas A & M University, College Station, 

Texas, toward college withdrawal. 

Recommendations 

On the basis of the findings and conclusions in this 

study, the following recommendations are made: 

1. The process in the schools should be altered in 

order to meet the active expanding experiences of 

the present-day youth. 

2. The deans, professors, teachers and civic leaders 

exert all possible efforts to influence and 

encourage students' attendance and the acquisition 

of increased education toward the end of being able 

to qualify for compensating work. 

3. Teachers should make special efforts to advise 

pupils and parents as to alternatives of improving 

home, college and community conditions. 

4. An extensive counseling program be instituted 

specifically for the potential college withdrawal. 
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In conclusion, all institutions of higher education 

have a special responsibility concerning student 

retention. By accepting the students into the college 

environment, the institutions are also accepting the 

responsibilty of ensuring that these students receive 

opportunities and resources to complete their college 

education. Once a student has been accepted into a college 

environment by an institution, this student should become a 

social obligation to the institution to provide the best 

possible environment in order that the student may obtain a 

college education. If each institution would actively 

follow this concept, the level of attrition in the college 

environment would be reduced. 
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APPENDIX A 

Questionnaire 

Put a plus sign (+) by each statement with which you 
agree and leave unmarked those statements with which you 
disagree. 

1. A college education is worth a million 

dollars to any individual. 

2. A college education develops self-reliance. 

3. A college education will help build one's 
character. 

4. I feel that what a college withdrawer will 
make in two years, I will make in six 
months. 

5. As a student, I shall be very economical 
with my pocket money so that I may not run 
into any financial difficulties. 

6. I would contact the financial aid 
authorities at University of Texas, 
Arlington to discuss ray financial problems 
rather than withdraw from college. 

7. I feel very uncomfortable whenever I see 
students withdrawing from the university. 

8. When I get bored with my class work, I 
always like to make appointments with my 
professors to discuss the problem. 

9. The students' service center at University 
of Texas, Arlington helps one to be more 
interested in college life. 

10. I feel that early marriage leads to college 
withdrawal, so I will not become involved 
with any one until I am through with my 
education at college. 
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Page 2 
Questionnaire 

11. I prefer to live in the university 
dormitory to avoid some of the family 
problems. 

12. Keeping oneself in college for four years 
is a sort of imprisonment. It is better to 
withdraw and get acquainted with the world. 

13. I learn more by going to movies and clubs 
every night than discussing my problems 
with my professors. 

14. I can learn more working on a job that 
wasting my time in college. 

15. I will always support college withdrawals 
in their views that a college graduate is 
often worse off morally than he was before 
going to college. 

16. I always like to associate with college 
withdrawers. 

17. Most of the professors do not know what 
they are teaching in college and there is 
no need to waste ones' life with useless 
teaching. 
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Questionnaire 

Put a plus sign (+) by each statement with which you 
agree and leave unmarked those statements with which you 
disagree, 

1. A college education is worth a million 
dollars to any individual. 

2. A college education develops self-reliance. 

3. A college education will help build one's 
character. 

4. I feel that what a college withdrawer will 
make in two years, I will make in six 
months. 

5. As a student, I shall be very economical 
with my pocket money so that I may not run 
into any financial difficulties. 

6. I would contact the financial aid 
authorities at Texas A & M University, 
College Station, Texas to discuss my 
financial problems rather than withdraw 
from college. 

7. I feel very uncomfortable whenever I see 
students withdrawing from the university. 

8. When I get bored with my class work, I 
always like to make appointments with my 
professors to discuss the problem. 

9. The students' service center at Texas A & M 
University, College Station, Texas helps 
one to be more interested in college life. 

10. I feel that early marriage leads to college 
withdrawal, so I will not become involved 
with any one until I am through with my 
education at college. 
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Page 2 
Questionnaire 

11. I prefer to live in the university 
dormitory to avoid some of the family 
problems. 

12. Keeping oneself in college for four years 
is a sort of imprisonment. It is better to 
withdraw and get acquainted with the world. 

13. I learn more by going to movies and clubs 
every night than discussing my problems 
with my professors. 

14. I can learn more working on a job that 
wasting my time in college. 

15. I will always support college withdrawals 
in their views that a college graduate is 
often worse off morally than he was before 
going to college. 

16. I always like to associate with college 
withdrawers. 

17. Most of the professors do not know what 
they are teaching in college and there is 
no need to waste ones' life with useless 
teaching. 
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APPENDIX B 

Purdue Master Attitude Scale Values 

Item Scale Value 

1. 10.3 

2. 9.6 

3. 9.2 

4. 8.9 

5. 8.5 

6. 8.1 

7. 7 .7 

8. 6.5 

9. 6.0 

10. 5.5 

11. 4.7 

12. 3.6 

13. 3.1 

14. 2.6 

15. 2.2 

16. 1.6 

17. 1.0 
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J. ? , _ Vfce President for Student Affairs 
University of Texas uta box 19115 
a t Arlington, Texas 76019 

Arlington 

J u n e 22 f 1987 

Dr, Roger Ditzenberger 
College of Education 
North Texas State University 
P. O. Box 13857 
Denton, Texas 76203-3857 

Dear Dr. Ditzenberger, 

This is to confirm that Mohammad Ghoreyshi, candidate for the 
degree Doctor of Philosophy, has requested permission to contact 
some of our international students on The University of Texas 
at Arlington campus. 

He has informed us that this visitation will assist him in writing 
his dissertation, 

Sincerely 

<r-*~ 
Wayne Ijftke 
Vice President for Student Affairs 

An Equal Opportunity/Affirmative Action Employer 
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Texas 4 AM University 
International Student Services College station 

Texas 77843 
(409)845-1824 
TWX 510 892 7689 

June 24, 1987 

Dr. Roger Dftzenberger 
College of Education 
North Texas State University 
P.O. Box 13857 
Denton, Texas 76203-357 

Dear Dr. Ditzenberger: 

Mohammed Ghoreyshi, a candidate for the degree of Doctor of 
Philosophy, has requested permission from the International 
Student Services Office at Texas A&M University to interview 
International students. 

We w i l l be pleased to assist him in making these contacts, 
since this w i l l give him information to be used in his disserta-
t ion. 

Sincerely, 

Tina Watkins 
International Student Advisor 

TW/ma 
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APPENDIX D 

SOME RESPONSES FROM SECOND QUESTIONNAIRE 

I would probably have to withdraw from college if....: 

I encountered financial difficulties. 

I began to have difficulty with my academic work. 

I decided to change my major and it wasn't available 
at the university. 

I began having problems with my family. 

What will you remember most about the university?: 

The acceptance by my peer groups. 

Conferences with my professors. 

The extracurricular activities at the university. 

Unfavorable attitudes from some of the professors. 
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