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This study primarily attempts to (1) identify the speci-

fic adjustment problems anticipated by international students 

prior to departure from their home countries and those actu-

ally experienced while studying in America, (2) compare any 

significant, differences that may exist between problems as 

anticipated and as experienced in terms of levels of diffi-

culty, and (3) investigate the discrepancy means between 

problems as anticipated and as experienced in relation to 

selected personal variables. 

The instrument used to gather the needed data is a 

questionnaire developed by the researcher. The initial ques-

tionnaire of 182 problem items was validated by a panel of 

experts and pretested on a small sample of international stu-

dents. The revised questionnaire consists of two main 

sections; Section A contains fourteen items of demographic 

and personal data on the subjects, and Section B contains 

seventy-two items on problems that are purposely categorized 

into the eight related areas of student personnel services of 

(1) communication and language, (2) academic, (3) social-

cultural, (4) psychological-personal, (5) financial, (6) 



health, (7) housing and food, and (8) international student 

advising. 

Sixty-seven international students, who were enrolled at 

North Texas State University in the Spring Semester, 1980, 

and who had not been in the United States for more than a 

year, served as the subjects for the study. Each subject was 

asked to rate each problem item twice, as anticipated and as 

actually experienced, on a five-point Likert-type scale. 

Statistical techniques used for data analysis include 

frequency distributions, percentages, means, rank ordering, 

the t test for two related samples, Fisher's t test, the one-

way analysis of variance, and the two-way analysis of 

variance. Significant differences are determined by the two-

tailed test of significance at the 0.05 level. 

Following are the major findings of this study. 

1. Adjustment problems anticipated as serious by inter-

national students are primarily in the language, social-

cultural, and housing and food areas; 

2. Serious adjustment problems actually experienced are, 

however, related to the financial, Language, and social-

cultural areas; 

3. The least serious adjustment problems both anticipated 

and experienced are those pertaining to health and interna-

tional student advising; 

4. In terms of levels of difficulty, thirty-two of the 

seventy-two problem items show a significant difference 



between the students' anticipations and their actual experi-

ences; 

5. No relationship is found between sex, age, marital 

status, academic level, academic standing (GPA), residence, 

incidence of pre- and post-arrival orientation, and the 

extent of the discrepancies between problems as anticipated 

and experienced. 

Based on the findings of the study, some general conclu-

sions are drawn. 

1. A definite contrast exists between problems as anti-

cipated and experienced because the experienced problems are 

more serious than expected; 

2. There is a tendency for students who are female, 

married, on the graduate level, academically below average, 

living off campus, less than twenty years of age, and having 

had no pre- or post-arrival orientation to experience greater 

discrepancies between problems as anticipated and experienced; 

3. It appears that current student personnel services 

related to financial aid, counseling, student activities, 

remedial services for English deficiency, and housing and food 

are not adequate in meeting the needs of international students. 

As a result of the findings of this study, recommendations 

are made for the improvement of existing student personnel 

services. Recommendations are also made for further research 

in this area. 
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CHAPTER 

INTRODUCTION 

The so-called "financial golden years" of American 

higher education in the 1960s are gone (12, p. 259). Since 

the beginning of the 1970s, the affluence of the former 

decade has given way to a "dark age," a period marked by the 

shrinkage of federal funding, a rising inflation rate, pres-

sure for efficiency, effectiveness, and accountability, a 

lack of public faith and interest in higher education, and a 

national decline in student enrollment. 

To cope with this adverse situation, one promising 

approach is through the development and use of an effective 

system for comprehensive institutional planning (7, p. 34). 

Other approaches result from the search for a variety of new 

administrative and managerial tools and techniques such as 

the management information system (MIS), program budgeting or 

the planning, programming, and budgeting system (PPBS), 

modeling, management by objective (MBO), and organizational 

development (OD) (15, p. 34). Some institutions depend more 

and more upon alumni and private gifts as well as increased 

tuition fees. Yet equally true is the fact that many colleges 

and universities are increasing their efforts to recruit 

foreign students (5, p. 26; 11; 23, p. 4). 



Indeed, the increase in the number of foreign students 

in the United States has been almost phenomenal. According 

to the Handbook on International Study (9, p. 375), statis-

tical data on the foreign-student population in this country 

have been compiled annually since 1921-22, at which time 

6,163 foreign students were studying in American institutions. 

As of 1978-1979, there were 263,938 foreign students from 

more than 181 different nations and political territories who 

were enrolled in 2,504 institutions of higher education in 

America (14, pp. 1, 4). 

There is little doubt that foreign study is a very valu-

able and rewarding experience for the student, but it is also 

a very challenging experience. Because of differences in 

cultural background, ethnic origin, educational experience, 

and conflicting social and moral values, foreign students face 

a variety of problems. Common problems are culture shock, a 

new language, a new educational system, new housing accommo-

dations, unappetizingly different food, finances, racial 

prejudice, acute loneliness and homesickness, communication 

barriers, lack of knowledge about social and student eti-

quette, and interpersonal and student-faculty relations (1, 

p. 1; 3, p. 40). 

Reactions of foreign students to these problems range 

from mild to serious and include feelings of frustration, 

anxiety, inadequacy, inferiority, hostility, apathy, with-

drawal, agitation, alienation, depression, profound 



disillusionment, and complete nervous and emotional collapse 

(13, p. 7). Without exception, any of these feelings will 

hinder students' effectiveness and progress toward achieving 

an educational goal. 

Since universities enroll foreign students, the institu-

tions should assume the obligation of trying to help these 

students solve their problems (16, p. 7-235). As a matter of 

fact, many institutions provide a variety of student services 

and programs for foreign students to help them fulfill their 

developmental needs. The question, however, of how best to 

serve this rapidly expanding and diverse group of students 

remains one of the vital problems within American higher 

education today. 

Recent research findings imply that many of the adjust-

ment problems which international students face upon arrival 

might be prevented if student personnel services would adopt 

a proactive (rather than the traditional reactive) approach 

(11, 18, 20). With this belief in mind, research such as 

this study, which investigates not only the specific adjust-

ment problems of international students but also the discrep-

ancies between what they anticipated and what they actually 

experienced, seems appropriate, timely, and necessary. 

Statement of the Problem 

The stated problem for this study is an exploration of 

the problems encountered by international students enrolled 



in a public institution of higher education in the United 

States of America. 

Purpose of the Study 

The purpose of this study is to compare the anticipated 

adjustment problems with the problems that were actually 

experienced by the international students enrolled at North 

Texas State University. 

Research Questions 

Specifically, the following research questions were for-

mulated and investigated for this study. 

1. What specific adjustment problems were anticipated 

by the surveyed international students enrolled at North 

Texas State University before they left their home countries? 

2. What specific adjustment problems were actually 

experienced by the surveyed international students enrolled at 

North Texas State University? 

3. In terms of levels of difficulty, are there any sig-

nificant diiferences between the anticipated adjustment 

problems and those actually experienced by the surveyed inter-

national students enrolled at North Texas State University? 

4. Based on the following variables, are there any sig-

nificant differences in the discrepancy mean scores between 

the anticipated and experienced adjustment problems of the 

surveyed international students enrolled at North Texas State 

University? 



(a) Sex; 

(b) Age; 

(c) Marital status; 

(d) Academic level; 

(e) Academic standing (GPA); 

(f) Residence; 

(g) Incidence of pre-arrival orientation; 

(h) Incidence of post-arriva^. orientation. 

Background and Significance of the Study 

Study abroad has been common for 2,500 years; since World 

War II, however, it has become "bi<j business," and America 

has emerged as one of the major ho^t countries for foreign 

students (16/ p. 7-234). Accompanying this American growth 

of international educational exchanges is the considerable 

number of research studies on foreign students; many of these 

studies reveal that international students experience many 

adjustment problems during their sqjourn in this country. 

In response to these adjustment problems, student personnel 

workers have emphasized orientation programs as the way to 

provide help for the foreign students in their adjustment to 

a new way of life. In some institutions, orientation is a 

continuing process until the student graduates and returns to 

his home country; in other institutions, orientation may last 

for a week, a few days, or only on$ day. Due to the foresee-

able problems that the graduating student is going to encounter 



upon returning to his homeland (4, p. 73) , some pre-departure 

orientation programs have been designed to prepare the stu-

dent for readjustment. Actually, orientation can be visualized 

as a continuum that includes pre-arrival orientation in the 

home country, post-arrival orientation in the host country, 

and pre-departure orientation in the host country prior to 

returning home. 

A review of related studies, however, reveals that very 

few institutions pay enough attention to pre-arrival orienta-

tion for foreign students; a national survey found that half 

of the 1,486 students interviewed received no advice whatso-

ever (not to mention orientation) on American educational 

institutions prior to leaving home (6, p. 7). In a study by 

Hagey and Hagey (8, p. 42), it was found that 66 per cent of 

the 265 Middle Eastern students enrolled in Oregon colleges 

and universities had received no orientation before depar-

ture; the remaining 34 per cent received only limited assis-

tance from their home governments or other agencies. Shepard 

(19) found that most foreign students enrolled in southern 

American colleges and universities believe that their pre-

arrival information was inadequate to prepare them for the 

process of acculturation. 

The consequences of the lack of pre-arrival counseling 

or orientation are predictable. Many foreign students, 

especially the "nonsponsored students," arrive on their 

American campuses with a poor understanding of the academic 



environment and the basic structure of the American educa-

tional system (10, p. 13). Upon arrival in America, other 

foreign students have found to their surprise that even with 

all their years of English-language study they could neither 

understand others nor make themselves understood (16? P- 7-

238). Some foreign students are unhappy to find that 

expenses are higher than anticipated, and they complain that 

satisfactory information about expenses was not available in 

their home countries (2, p. 6; 22, p. 174) . In many cases, 

these misfortunes are attributable to incorrect information, 

outdated catalogues and brochures about American education, or 

simply the students' unfounded and unrealistic expectations. 

In other cases, the intensity of some of the problems is a 

result of the students' lack of academic preparation. 

For those students who are totally unprepared, the 

shocks radically affect their personal and social adjustment, 

their attitude toward America, and their academic performance 

(24, p. 9). In fact, the greater the home country's cultural 

difference is to America's, the greater the culture shock will 

be and the more the foreign student will need a special orien-

tation and special information (17, p. 36). Much of this 

cultural shock can be prevented if careful advance preparation 

is made; this is revealed by M. B. Smith's research (21) on 

Peace Corps volunteers in Africa in the early 1960s. Since 

American higher education in recent years has become increas-

ingly involved with international education, and since more 



foreign students are expected to come to America to study, 

pre-arrival orientation or counseling will become an even 

more pressing need. 

Unlike many previous research studies, this research 

focuses on the problems of foreign students from a different 

perspective—a comparison of the anticipated problems to 

those actually experienced by the foreign students in order 

to discover how much anticipation and experience agree with 

or deviate from one another. These problems and concerns are 

categorized in relation to the different areas of student 

personnel services; the findings of this research therefore 

have implications for student personnel services (in the 

areas of student counseling, financial aid, academic advising, 

international student advising, food, and housing) and for 

educators and counselors abroad who counsel or provide pre-

arrival orientation for prospective students. Since discrep-

ancies between the problems that foreign students anticipate 

and actually experience reflect their need for services, the 

findings can also serve as a basis for the design of pre-

arrival and post-arrival orientation programs. 

This study is exploratory research; for this reason, the 

surveyed students are from a single institution rather than 

from several institutions. Nevertheless, the findings provide 

some new insights into the adjustment problems of new foreign 

students at comparable institutions. Furthermore, it is 

hoped that this study will stimulate institutions to consider 



the assumption of partial responsibility for initiating a 

pre-arrival orientation program for foreign students. 

Unfortunately, such programs are provided by only a few 

institutions, so research in this area appears to be overdue. 

Finally, in view of the many research studies done on the 

sojourn problems of foreign students while they are in this 

country, the unique contribution of this study is that it may 

help fill a research gap and add a new dimension to the 

present literature on foreign student problems. 

Definition of Terms 

The following definitions are pertinent to this study. 

1. An international student or a foreign student is any 

student who is not an American citizen or immigrant, who is 

admitted to America on a F-l (student) or J-l (exchange 

visitor) visa, and who is enrolled in an American institution 

of higher education; the terms "foreign student" and "inter-

national student" are used interchangeably in this study; 

2' Adjustment problems arise within alien situations, 

and they are defined as a difficulty to be solved, mastered, 

or adjusted to; they are dealt with within the student's 

usual resources, his intelligence and abilities, or with the 

help of professional services provided by the educational 

institution. 
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Limitations 

This study is subject to the following limitations. 

1. Because of the probable amelioration of adjustment 

problems over several years' time, and the potential diffi-

culty of responding to a questionnaire in retrospect, this 

study is limited to those international students of North 

Texas State University who have been in America for no longer 

than one year; 

2. Because the subjects for this study were selected 

only from North Texas State University, no attempt is made to 

generalize the findings of this research to any other institu-

tion of higher education; 

3. Because it was necessary for the subjects to rate 

their anticipated and experienced problems at the same time, 

their responses to the questionnaire may have been somewhat 

biased. 

Basic Assumptions 

In reference to this study, the following basic assump-

tions are made. 

1. By properly identifying and surveying only the 

international students who have been in America for no longer 

than one year, it is assumed that a more accurate assessment 

of their adjustment problems would be made; 

2. It is assumed that the subjects responded honestly 

to the instrument (questionnaire) which was used to explore 

their anticipated and actually experienced adjustment problems, 
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Organization of the Study 

This chapter introduces the problem being studied, 

explains the purpose, outlines four major research questions, 

provides the background information of the study, justifies 

its significance and contribution, defines two important 

terms, and discusses its limitations and its basic assump-

tions. Chapter II reviews the literature related to the 

adjustment problems of foreign students in America; Chapter 

III describes the population and sample for the study, the 

development of the survey instrument, and the methods and 

procedures used for collecting and analyzing the data. The 

results of the analyses are presented in Chapter IV; the 

summary, conclusions, and recommendations are stated in 

Chapter V. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Systematic research related to foreign students dates 

back to the period after World War II when the United States 

Government, philanthropic foundations, and private agencies 

adopted foreign-student exchange as a technique for achieving 

sociopolitical goals (82, p. 1). Since that time, many 

national conferences have been devoted to the concerns of 

foreign students, and many articles and research studies have 

appeared under titles which imply, somehow, that foreign stu-

dents are—or have—problems (18, p. ii). In order to gain 

a thorough overview of the "plight" of foreign students in 

America, a broad range of related studies on their adjustment 

problems was reviewed and is presented in this chapter. 

The materials reviewed include books, periodicals, news-

papers, reports, government documents, pamphlets, brochures, 

unpublished materials, and microfilms. The major sources are 

the Educational Resources Information Center (ERIC), Current 

Index to Journals in Education (CIJE), Education Index, and 

Dissertation Abstracts International. Based on the nature of 

the research, the studies are classified under the following 

headings. 

1. Problems perceived by foreign students during their 

sojourn in America; 

15 
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2. Comparison of problems as perceived by foreign stu-

dents and foreign student advisers; 

3. Comparison of problems as perceived by foreign stu-

dents and American students; 

4. Comparison of problems as perceived by different 

foreign national groups; 

5. Comparison of problems of foreign students on the 

basis of institutional characteristics; 

6. Adjustment problems of foreign students categorized 

in relation to student personnel services; 

7. Adjustment process of foreign students in America; 

A brief summary concludes this chapter. 

Problems Perceived by Foreign Students During 
their Sojourn in America 

Of the research studies on the problems of foreign stu-

dents, a great majority place much emphasis on current 

problems. According to the samples used, these studies can 

be further categorized into the four areas of (a) national 

surveys, (b) statewide studies, (c) investigations of selected 

institutions, and (d) research on single institutions. 

National Surveys 

The only survey that has been conducted on all of the 

foreign students in America was undertaken in 1966 by the 

United States Advisory Commission on International Education 

and Cultural Affairs. Through a structured selection 
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technique that reflected the various characteristics of the 

foreign student population (geographical distribution, sex, 

type of institution, academic status, and region of origin), 

a national sample was interviewed that was comprised of 1,486 

foreign students from eighty-eight countries studying at 110 

colleges and universities in thirty-seven of the fifty states. 

The results of this study show that 8 to 14 per cent of the 

foreign students acknowledged acute financial problems, while 

50 per cent found their language abilities less than adequate 

for coping with their studies. Surprisingly, only 10 per 

cent of all foreign students interviewed felt their academic 

backgrounds inadequate to meet the requirements of their 

American studies. Additional findings also revealed that 

only 20 per cent felt isolated and were often homesick, while 

73 per cent of the students considered their living condi-

tions satisfactory. On the whole, this study reports the 

more favorable aspects of foreign student life which seem to 

indicate a relatively high degree of satisfaction (18, pp. 8-

29) . 

Statewide Studies 

At least two statewide studies have been conducted on the 

problems of foreign students studying in America. Surveying 

all of the fulltime foreign students in Florida public junior 

colleges (except the Miami-Dade Junior College), using the 

Michigan International Student 3? r obi em Inventory, Breuder 
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(9, pp. 64-67) found that most of foreign students' problems 

are in the areas of financial aid, the English language, 

placement and admissions. In addition, no significant dif-

ferences in the perceived problems were found between (1) 

male and female students, (2) students on campus for less 

than twelve months and those on campus longer, and (3) stu-

dents who do and do not speak English as their first language 

preference. 

Similar results were obtained from Hart's study (27, 

pp. 15-16) of foreign students in Texas public community col-

leges. Additional findings show no significant differences 

in perceived problems between single and married students, or 

between students enrolled in terminal or transfer programs. 

Female students, however, perceived greater problems than 

male students in academic advising and records, health ser-

vices, English, and social-personal problems. 

Investigations of Selected Institutions 

A number of studies have been conducted on selected 

institutions. Hagey (23) , in his study of the academic and 

social adjustment of 272 Middle-Eastern students attending 

Oregon colleges, found that (with the exception of sex and 

academic major) academic adjustment was significantly related 

to age, marital status, awareness of living expenses prior to 

coming to America, primary areas of financial support, self-

rating on academic preparation, number of years of English 

study, number of years of experience in speaking English, 
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self-rating on English language preparation, class standing, 

and living facilities (housing). As for social adjustment, 

only three factors were found to be significant—self-rating 

on academic preparation, self-rating on English preparation, 

and living facilities (housing). 

Sharma's study (68, p. 135) reveals that of 195 foreign 

non-European graduate students enrolled in four North Carolina 

universities, adjustment difficulties were experienced in the 

three categories of academic problems, social problems, and 

personal problems, and that a strong positive relationship 

exists among these three categories. Further findings indi-

cate that the academic problems are more severe and take 

longer to resolve than the problems related to the other two 

categories. Student personnel services were somewhat helpful 

to the foreign students in regard to academic problems but of 

little help in the resolution of personal and social problems. 

Nenyod's study (48) of 400 foreign students from several 

Texas colleges and universities found that foreign students 

in institutions of differing size have the same major problems 

in areas of communications, academics, financial, religious 

prejudice, racial prejudice, and transportation. Of these 

problems, the first two are more serious. 

In his study of eight Kentucky and Tennessee universities, 

Sabie (60) found that many foreign students have cultural and 

academic adjustment problems. Not only are they not encouraged 

to participate in student government activities, there are no 

welcoming committees, no offerings of courses in American 
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culture, arid no provisions for special library orientation. 

Many of the foreign students, moreover, were not pleased with 

their living accommodations in the American institutions. 

Research on Single Institutions 

A sizeable number of the research studies on foreign stu-

dents have been conducted in single institutions. Using 

questionnaires, personal interviews, and informal discussions, 

Rising and Copp (58, pp. 33-38) conducted a pilot study with 

a small sample of twenty-two international students at the 

University of Rochester. They found that lack of English pro-

ficiency is the major problem for foreign students in their 

adjustment to American academic life; other difficulties were 

experienced with accommodations, transportation, privacy, 

American food, etiquette, and use of facilities. 

In a study of Asian students at the University of Wiscon-

sin by Klein and her associates (38, pp. 78-79), the great 

disparity between cultural lifestyles was shown to account 

for the many difficulties faced by this group of students. 

Social isolation (often self-imposed) was found to be a seri-

ous problem. The researchers suggest that a better under-

standing of the foreign students could be achieved by a 

shifting of focus from the foreign to the human aspect. 

Gaither and Griffin (20, p. 16), in their survey of the 

214 foreign students enrolled at the University of Tennessee, 

found that older foreign students generally experience 
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greater language difficulties, housing problems, and a greater 

sense of family separation than do the younger students. How-

ever, food, dating and housing—areas which American students 

labeled as onerous for the internationals—receive very low 

priority ratings as problem areas by this group of foreign 

students. 

Han (26) , in his study of the goals and problems of 118 

Far Eastern students studying at the University of Southern 

California, noted that group differences exist among the stu-

dents, with some national groups experiencing more problems 

than others. The majority of the students, however, consider 

lack of finances and English-language difficulties as the 

most serious problems that hinder them in achieving their 

goals. Other difficulties identified in this study as major 

problems are classroom discussions, making friends with Ameri-

cans, comprehension of lectures, class assignments, group 

activities, and competition for grades. 

Senner's recent study (64, pp. 73-74) used thirty-three 

items from the Mooney Problem Check List for his study with 

166 foreign students at North Texas State University. Senner 

found that no significant relationships exist between eight 

of the eleven problem areas and selected variables (academic 

status, age, years of English study, years in America, and 

grade point average). Sex is not a factor correlated to the 

problem areas, and there are greater deviations in the mean 
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scores between students from different countries than between 

students from different majors. 

Comparison of Problems as Perceived by Foreign 
Students and Foreign Student Advisers 

Some research studies investigate adjustment problems from 

a different vantage point. At least two research studies have 

been conducted to compare the perceptions of foreign students 

with the perceptions of foreign student advisers as to the 

problems of foreign students. 

In Hart's study (27, pp. 10-11) of 220 foreign students 

and thirty foreign student advisers in Texas public community 

colleges, perceptions of eight problem areas were found to be 

significantly different between the two groups, with the 

advisers perceiving the problems to be greater than did the 

students. These eight areas are (from greatest to least) 

academic advising and records, admissions and selection, 

social-personal, student activities, English language, finan-

cial aid, orientation services, and placement services. 

Striking differences between these two groups are also 

found in Von Dorpowski's study (80) which consists of 356 

foreign students and 174 foreign student advisers. His find-

ings show that foreign student advisers consistently perceive 

foreign students as having a much greater degree of difficulty 

with the surveyed problem areas than the students report 

having. However, the advisers' perceptions of the types of 

problems most critical (financial aid, English language, and 



23 

placement) and least critical (health services and religious 

services) to foreign students are remarkably congruent with 

the types of problems identified by the foreign students. 

Comparison of Problems as Perceived by Foreign 
Students and American Students 

There are at least two studies that have been conducted 

to compare foreign students and American students in their 

perceptions of problems. Using the Mooney Problem Check List, 

College Form, as a basic tool for data collection, Arjona (6) 

compared the adjustment problems of Indiana University groups 

of sixty-two foreign graduate students with sixty-two com-

parable American graduate students. The results show that 

the foreign students perceive their most serious problems to 

be in the areas of (1) finance, living conditions, employment, 

(2) adjustment to college work, and (3) social and recreational 

activities. The American students perceive their problems to 

be in the areas of (1) finances, living conditions, employment, 

and (2) the future—vocational and educational. Another major 

finding is that foreign students seem to experience more 

problems than do American students in each of the four major 

areas of adjustment (personal, emotional, social, and academic), 

but there are no significant differences between the foreign 

and American students1 problems in the four areas as to inten-

sity of feeling. 

A similar study was conducted by Johnson (37) . Based on 

the data obtained from Gaither and Griffin's study (20), he 
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used the same problem criteria to examine how American stu-

dents at the University of Tennessee perceive the problems of 

foreign students. The results were unexpected. They show a 

wide discrepancy in their perceptions, with the domestic stu-

dents, in every case, expecting the foreign students to 

experience greater difficulties than the foreigners reported 

encountering (37, p. 64). Johnson further explored the ques-

tion of whether the problems that foreign students encounter 

are peculiar to them alone or whether the problems are similar 

to or the same as those faced by American students. This was 

done by modifying and administering the questionnaire to 

American students. The result shows that their responses 

closely parallel those of the foreign students in most areas, 

with exceptions only in the cases of food, homesickness, and 

separation from family. 

Comparison of Problems as Perceived by 
Different Foreign National Groups 

There are a few research studies that compare different 

foreign national groups of students. In Hill's study (31) of 

seventy-eight foreign students at Indiana University, the 

results indicate that as a group the Indonesian, Thai, 

Indian, and Pakistani students encountered many problems in 

the academic, personal, and financial categories. The Thai 

students in particular experienced substantially more diffi-

culty with the academic problems that involve English profi-

ciency than did students from the other three countries. 
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A study by Perkins and her associates (53) is based on a 

study by Reiff (57). They surveyed a sample of 210 interna-

tional students attending the University of Georgia in an 

attempt to identify the significant differences in the adjust-

ment problems as experienced by different national groups. 

The results show that Chinese students (36) differed signifi-

cantly from the Indian (27) and other foreign students with 

respect to English proficiency, racial or religious discrimi-

nation, and unfriendliness of people from the community; the 

Chinese students rated these items as more important problems. 

The Indian students most often cited finances, dating, sepa-

ration from family, homesickness, and housing as problems (53, 

p. 383). 

One of the latest studies in this area was conducted by 

Payind (52); he compared the academic, personal, and social 

problems of 120 Afghan students and 125 Iranian students from 

several American universities. He found no significant dif-

ferences to exist between these two groups of students in any 

of the surveyed sets of problems (52, p. 6). 

Comparison of Problems of Foreign Students on the 
Basis of Institutional Characteristics 

Other research studies compare the problems of foreign 

students using institutional characteristics as the indepen-

dent variables, as follows. 
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Four-Year Colleges or Universities vs. Two-Year 
Community-Junior Colleges 

In Breuder's study (9, p. 64), the problems perceived by 

international students enrolled in Florida public junior col-

leges are not significantly different from those perceived by 

international students enrolled in Florida State University. 

To the contrary, however, Willard (83) found that undergra-

duate international students enrolled at the University of 

Illinois, Circle Campus, perceive more problems than the 

international students in Illinois public junior colleges. 

The problems are significantly different in the sub-scales of 

financial aid, health services, and English usage. 

The results of Hagey's study (24, pp. 143-144) of the 

Middle Eastern students attending Oregon colleges show two 

general patterns. First, those who attend the two-year col-

leges see themselves as "socially adjusted" to the same 

extent as do students in the four-year colleges. There is no 

difference in the use of personal-social advising facilities, 

and the groups are equally involved in foreign student organi-

zations. Findings relative to the academic realm, however, 

obviously suggest that the junior college students experience 

greater difficulties because they (1) more generally rate 

their academic adjustment below average, (2) less frequently 

receive continuing academic advice, and (3) more frequently 

desire special help from teachers in orientation to the aca-

demic setting and in the use of the English language. 
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Large Institutions vs. Small Institutions 

Nenyod (48) found that significant difference in school 

size is a factor in the type and frequency of foreign student 

problems in Texas institutions. Apparently, foreign students 

enrolled in large institutions have a greater number of social 

and personal problems as compared with those enrolled in 

medium and small institutions. Similarly, Jammaz (36) also 

found that Saudi students attending small colleges are better 

adjusted than those attending large institutions. 

Institutions in Urban Locations vs. Institutions 

in Rural Locations 

Both Breuder's study (9) and Hart's study (27) fail to 

reveal any significant differences in any of the eleven prob-

lem areas between foreign students enrolled in urban or rural 

colleges. In Willard's study (83), similar results were 

obtained except in the sub-scales of English usage and admis-

sion-selection. 

As for comparative studies with other institutional 

characteristics or variables (public institutions vs. private 

institutions, institutions with religious affiliation vs. 

institutions without religious affiliation, predominantly 

white institutions vs. predominantly black institutions, 

institutions with selective admissions vs. institutions with 

non-selective admissions), a paucity of research is noted. 

It seems that in order to have a comprehensive assessment of 

the relationships between institutional characteristics and 



28 

the adjustment problems of foreign students, extensive 

research involving all institutional variables is advisable. 

Adjustment Problems of Foreign Students Categorized 
in Relation to Student Personnel Services 

Throughout the past three decades, many research studies 

on foreign students in America have revealed that these stu-

dents, particularly those from non-European and non-English 

speaking countries, experience a traumatic culture shock 

through encountering academic, social, financial, emotional, 

and other problems in varying degrees of severity. In fact, 

every student, whether foreign or indigenous, has problems 

of adjustment upon moving to a new environment. This seems 

to be true also for many Americans who relocate within the 

United States, either from small town to metropolitan area or 

from the rural South to the industrial North. 

If transplanting people from one region or area to 

another is inherently difficult because it involves, inevi-

tably, adjustment and apprehension, one can imagine how much 

more difficult it is for the student from another country 

whose educational background, customs, cultural values, nor-

mative expectations, and, indeed, the very method of thinking 

are so different from the host society. Crossing from one 

culture into another, especially when the differences are 

great, may cause the foreign student's frame of reference to 

go out of focus in the new setting (1, p. 9). The foreign 

student, in order to survive, must learn new kinds of social 
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behavior and cope with a vast array of new cultural cues and 

expectations. 

Unfortunately, reports of maladjustment and maladapta-

tion of foreign students on American campuses are quite 

common. Following is an account of the adjustment problems 

of foreign students as reported in the literature. These 

problems are categorized so that they can be related to vari-

ous areas of student personnel services. 

Communication-Language 

Language facility is a basic skill for survival in any 

society. To the foreign student,, it is of primary importance 

to his academic success. In Cieboter's study (11, p. 365) of 

218 foreign graduate students at the University of Florida, 

it was found that the Far East group, which ranked poorest on 

English ability according to the Graduate Record Examination, 

had the lowest grade-point avercige (GPA) . Payind (52, p. 6) 

also found that the academic problems of Iranian and Afgan 

students are largely related to a lack of English proficiency. 

In fact, the mastery of language is not only essential to 

academic performance but to cross-cultural interaction as well, 

As indicated in Reiff's study (57, p. 35) of foreign students 

at the University of Georgia, there is a high correlation 

between a lack of English proficiency and a lack of partici-

pation in social and cultural functions. Ursua's study (78) 

also shows low but significant correlations between English 

proficiency and social adjustment. 
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While the ability to communicate will definitely mitigate 

the whole formal educational process and facilitate inter-

personal relations, a low ability is a serious handicap. To 

someone who has grown up in America, speaking English is taken 

for granted; therefore, it is not easy to understand fully the 

linguistic difficulty of foreign students, since learning a 

foreign language is quite different from improving one's 

native tongue! 

The language barrier has always been a big problem; it 

arises early during the foreign student's stay in America 

because the majority of these students come from countries 

in which English is not the native language. There are major 

language problems despite the facts that English is taught in 

some countries from the early grades, and that all foreign 

students have to submit a satisfactory score on the Test of 

English as a Foreign Language (TOEFL) before admission. It 

is surprising to find from Moghrabi's study (46, p. 329) that 

40 per cent of the 190 foreign students who took the Nelson-

Denny entrance examination had a reading speed of less than 

100 words-per-minute; only 4 per cent were able to read over 

300 words-per-minute. This lack of basic skills makes it dif-

ficult for foreign students to handle course work that depends 

on the ability to take notes and to comprehend rapid speech, 

slang, and unfamiliar American accents. Although the lin-

guistic problems involved with understanding lectures and 

reading assignments may go unnoticed, verbal inadequacies 
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are, however, explicitly obvious in the students' oral reports 

and in class discussions (4, p. 8; 19, p. 184). Likewise, 

foreign students' inability to express themselves subtly also 

leaves them unable to ask for further information or to articu-

late precisely their difficulties. As a result, many foreign 

students, conscious of their English deficiencies and foreign 

accents, prefer to keep silent in the classroom. They are 

slow to raise questions and reluctant to participate in class 

discussions for fear of exposing their "ignorance." Unfortu-

nately, sometimes this reluctance is mistaken by some pro-

fessors for inattention, arrogance, or uncooperativeness. 

The fact that good communication can facilitate reaching 

a solution to other problems of adjustment sounds logical. 

However, language inadequacy, by itself, does not prevent 

satisfactory academic adjustment and achievement? many foreign 

students with low English verbal aptitude do succeed in Ameri-

can colleges and universities (69, p. 431; 70). It seems that 

only when coupled with personal maladjustment, inadequate 

preparation, or lack of motivation is the language handicap 

likely to lead to academic failure (82, p. 11). 

Academic 

Generally, the academic difficulties for foreign students 

on American campuses are greatest during the first two semes-

ters of enrollment; it is during this period that these 

students tend to suffer from the greatest "culture shock" 
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and linguistic difficulties. For this reason, many foreign 

students do not perform well in the beginning semesters; as 

the academic semesters progress, however, and as the foreign 

students become better adjusted to the academic environment, 

they make satisfactory improvement. 

If academic grades are an index of performance, foreign 

students on the average seem to do about as well as American 

students. In a study by Ruedisili (59, p. 21), the mean 

grade-point average (GPA) for all foreign undergraduate stu-

dents at the University of Wisconsin was 2.51 for the first 

semester of 1962-1963, while it was 2.52 for all American 

undergraduate students. Tatham and Dole (76, p. 168) found 

that the mean grade-point ratios (GPR) for foreign students 

and American students at the University of Hawaii do not 

differ significantly. However, some American students feel 

that foreign students are given unfair advantages in grading. 

Their complaints, though sometimes exaggerated, are not 

totally unjustified since there are reports of "good-will" 

grading practices, i.e., assigning grades to foreign students 

on a basis different from that used for American students as 

a gesture of international good will. According to Putman's 

study (54, p. 50), one-third of the faculty of the Teacher's 

College at Columbia University admit to some degree of 

leniency in grading foreign students. In Paraskevopoulos' 

and Dremuk's study (51, p. 58), however, 90 per cent of the 

University of Illinois faculty indicate that their grading 
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standards for foreign students are the same as for domestic 

students. 

It is interesting to note that additional findings of 

the latter study indicate that, where differential standards 

are applied, it is more likely that the need for language and 

communication skills will be greater in the social and beha-

vioral sciences, particularly for foreign students from non-

English speaking countries. Some faculty members further 

confess that they could not tell how much of the poor perform-

ance was due to inadequate preparation or to language defi-

ciency, with the result that foreign students receive the 

benefit of the doubt (51, p. 59). 

There are many other academic problems reported in the 

literature that confront foreign students. In Shana'a's 

study (67, p. 245), some foreign students are reported to be 

unaware of the concept and problem of plagiarism. In the 

laboratories, foreign students from developing countries are 

often slow and clumsy, revealing their lack of experience in 

this area. In addition, the American method of teaching and 

learning poses a challenge for many foreign students because 

they are accustomed to passively receiving lectures, to memo-

rizing texts aind being tested only on those facts; whereas 

in American higher education, independent thought and active 

challenges of traditional concepts are highly valued (38, 

p. 80) . 
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More often than not, foreign students are shy and quiet 

in the anonymity of large lecture halls. They are conscious 

of their inadequate English and of their dignity, and they 

choose not to admit that they are having any academic diffi-

culties (10, p. 41). Many instructors, meanwhile, are not 

totally capable of handling foreign students; they are either 

unaware that they are dealing with a special group of stu-

dents—students with different backgrounds, attitudes, and 

special needs——or they simply have difficulty establishing 

rapport with the class. 

Other foreign students have problems getting acquainted 

with American educational methods and standards, with enroll-

ment and registration procedures. Others are overwhelmed by 

the volume of required reading and their comprehension diffi-

culties. Thus, the scholastic demands on those foreign 

students who did not expect a heavy courseload sometimes con-

stitutes an "academic shock." Furthermore, many foreign 

students do not know how to use the library. Hagey's study 

(25, p. 43) reports that 54 per cent of the Middle Eastern 

students attending Oregon colleges consider their ability to 

locate material in the library as poor or only fair. 

Social-Cultural 

The personal and social life of many foreign students is 

often marked by a sense of social isolation, and feelings of 

loneliness and homesickness usually are accentuated during 
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holidays. Though many educators believe that cross-cultural 

education will promote international understanding, the assump-

tion cannot be taken for granted that the mere presence of 

foreign students means frequent contact and communication 

between Americans and foreign students. As a matter of fact, 

social interaction between foreign and American students is 

infrequent, if not rare. Because of the dissimilarity between 

home and host values and expectations, and the considerable 

variance in the degree of social distance in different cul-

tures, the foreign student does not have a clear idea of what 

is expected of him nor does he know how to relate to others. 

At Purdue University, about one-fourth of the 476 foreign 

students feel dissociated from the mainstream of American life 

(41). The study by Klein and her associates (38, p. 84) 

reports that at least half of the surveyed foreign students 

had not established any close friendships with Americans; 

social isolation from Americans is a fact of life for many 

Asian students. Das' study (13, p. 4) found that as many as 

82 per cent of the foreign students at the University of 

Minnesota, Duluth, believe that there is little social contact 

between foreign and American students. Swan (75) found that 

international students at the University of Missouri, Colum-

bia, have more close friendships with other international 

students than with Americans. 

If social contacts between foreign and American students 

on campus are not as frequent and satisfactory as expected, 
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the relationships between foreign students and the people m 

the local community are possibly even less so. At Western 

Michigan University, about half of the 102 foreign students 

in the study report feeling that community people are super-

ficially cordial, indifferent, and aloof (8, p. 13). 

Though informal contacts between foreign students and 

Americans are somewhat limited, foreign students are not 

unwilling to associate with American students. On the con-

trary and as shown in Higbee's study (30, p. 26), over 70 per 

cent of the surveyed foreign students from Asia, the Middle 

East, and Africa express a special desire for more institu-

tional help in establishing social contacts with Americans. 

Nevertheless, social activities that involve both foreign and 

American students are so few that many foreign students accept 

and rationalize their isolation (38, p. 84). 

One obvious reason for the foreign students' social iso-

lation is their lack of culturally appropriate social skills. 

The pressure to study, and also the tendency of many foreign 

students to stay within their national groups prevent the 

development of close personal relationships with American stu-

dents. Even those who do have American friends, however, 

express a general dissatisfaction with the strength and nature 

of these friendships (19, p. 184). 

Many foreign students agree that Americans, compared to 

the people of some other cultures, are easy to make friends 

with. Americans are notably warm, open, friendly, and readily 
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accessible to relative strangers on an informal basis; this 

does not mean, however, that close friendships are forming. 

Unfortunately, this characteristically American friendliness 

is potentially misleading; it is often mistakenly interpreted 

as implying a stronger degree of personal commitment than is 

intended. As a result, foreign students tend to characterize 

American friendships as "superficial," "casual," and even 

"insincere" (72, p. 235). Perhaps the real trouble lies in 

the fact that the words "acquaintance," "friendship," and 

"relationship" are subject to cultural variations and inter-

pretations (5, p. 2). It is this difference between the 

expectations of American and foreign students (which is a 

matter of culturally-learned patterns or practices) that often 

results in foreign students' view of Americans as unfriendly. 

To explore whether any personal characteristics of Ameri-

can students bear on the formation of friendships with foreign 

students, Shaffer and Dowling (66, pp. 247-249) conducted a 

study of 186 American students who were named as friends by 

foreign students at Indiana University. The "friends'" char-

acteristics were then compared to those in a "not-named" 

group. The findings indicate that these "friends" of foreign 

students were from the Northeast and Southwest regions of the 

country, married, and majoring in languages, literature, or 

history and its related fields; they had a wide circle of for-

eign-student friends, and they spoke languages other than their 

native English. They also shared cultural interests with their 
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foreign-student friends, were aware and sensitive to their 

problems, and were highly in favor of financial aid for for-

eign students. 

Besides social isolation, international students may 

find themselves the target of prejudice and discriminatory 

practices because of their culture, national origin, skin 

color, or religious beliefs and observances (48, 60). Accor-

ding to Moore (47, p. 38), foreign students witnessed the 

following on or near some campuses; (1) receipt of a lesser 

hourly wage than American students, (2) indication by 

recruiters for American firms of an unwillingness to interview 

foreign students for summer jobs or for practical training, 

(3) increased charges to foreign students for automobile 

insurance, and (4) unequal treatment in consideration for 

admission, financial aid, and services that were available to 

other students. In Davis and his associates' study (14), 

75 per cent of the African students report discrimination, 

especially in restaurants, at social events, and in seeking 

housing; in Shepard's study (71), a minority of foreign stu-

dents strongly criticize the behavior of people in the south-

ern United States toward people of other cultures. 

There are many other problems that have overtones of 

cultural differences. Informality of mannerism is one. 

Americans' informality in dress and in behavior, especially 

as exhibited in their lack of deference toward their profes-

sors, are considered by foreign students to be inappropriate, 
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confusing, and disturbing. There is a great difference between 

many foreign students and Americans as to how emotions are 

expressed. Orientals, who observe a strict prohibition 

against demonstrations of extreme feeling except in private, 

are often shocked by the loud laughter, vociferous expressions 

of enthusiasm or surprise, or explosions of anger or impa-

tience of many Americans (79, p. 6). Dating practices also 

rank highly as a problem. In America, dating has a great 

social utility, and it is not indicative of serious feelings 

unless it is "steady." To Oriental students, however, dating 

indicates commitment or a serious relationship. 

To many Americans, silence is equated with rejection, 

disapproval, or boredom; in most cases, it is viewed as uncom-

fortable and undesirable. To Orientals, however, silence is 

a virtue, signifying confidence, mutual respect, and accep-

tance; a talkative person may be viewed as short-on-substance 

and long-on-conceit (79, p. 7). In a society like America 

where verbalization is a necessity, many foreign students 

feel almost victimized by their inability to cope with this 

different cultural approach. 

Financial 

Money has always been a big concern for foreign students. 

With unstable currency exchange rates, skyrocketing inflation, 

and upward spiraling of housing and food costs, expenses have 

become higher than the foreign students can afford. Sometimes, 
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the foreign student is left in a financial crunch because of 

changes in family fortunes, death of a sponsor, or unantici-

pated changes in the length of time required to finish a 

degree. Difficulties also arise in transferring money from 

the home country to America, as in the cases of many Nigerian 

students in 1978 (62, p. 6) and Iranian students in 1979 (45, 

p. 5). Adding to the financial problems since 1971 is that the 

foreign students' ability to obtain employment has been 

severely restricted by American law (4, p. 7; 17, p. 3). In 

the past, a large number of foreign students began their stay 

in America being externally supported, and they progressed 

toward being self-supporting with time (28, p. 126); this is 

less likely to happen today. As shown in Das' study (13, 

p. 4), as many as 66 per cent of the foreign students inter-

viewed at the University of Minnesota stated that they needed 

financial assistance. As the economic situation deteriorates, 

education in America will become more and more expensive. In 

many institutions, graduate assistantships and fellowships 

for foreign students are limited and very competitive; finan-

cial aid in the form of scholarships and grants seems to be 

almost nonexistent. 

Budgeting is also a financial problem for foreign stu-

dents since so few of them have any money-management experi-

ence. Many foreign students receive a lump sum of money that 

has to be budgeted to last over a long period of time. The 

temptations to overspend are great and many, and some foreign 
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students suddenly find themselves involved in a financial 

crisis (39, p. 24). 

Housing Accommodations 

Finding living accommodations is one of the first prob-

lems encountered by the foreign student. This problem is 

especially great for students who arrive late in a community 

where there is a marked housing shortage. Even where housing 

is plentiful, foreign students face the difficulties of making 

a wise choice, finding suitable roommates, understanding what 

is and is not covered by the rental charge, and of coping with 

the rules and regulations of housing, the provisions and obli-

gations of the rental agreement, and the use and care of 

applicances (55:7, p. 240). 

Many foreign students prefer to room with their own 

countrymen. Older foreign graduate students in particular 

prefer to live in private off-campus housing with fellow 

nationals, forming their own "cultural ghettos" or "little 

national enclaves" (33, p. 10). As a result, it is not sur-

prising to find apartment houses in which only Chinese, only 

Iranian, or only Thai students live together, cook together, 

and discuss current affairs in their native language. This 

tendency of foreign students to form their own ghettos should 

not be totally condemned and discouraged because clannishness 

is part of the total adjustment process. Besides, the co-

national group is sometimes considered as an adaptive agency 
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that performs important functions for new foreign students, 

as follows. 

(1) It provides a place where foreign students can feel 

at home with friends and compatriots (16, p. 47); 

(2) It serves to maintain students within the host society 

without the loss of identification with their home culture 

(12) ; 

(3) It provides a sense of social security and relief 

from the stresses of coping with new ways in a strange tongue 

in situations where ignorance is equal to inferiority and 

where embarrassment and loss of face are powerful negative 

experiences (57, p. 10); 

(4) It provides mutual esteen and approval in a familiar 

frame of reference when academic stresses are at an all-time 

peak (57, p. 9); 

(5) It provides structure in a world where values, 

manners, and morals are different from those at home (57, 

p. 9). 

Cohen (12) , in his study of 35 Kenyan students in New 

York City, discovered two major functions of the co-national 

group. They are the friendship function (which fosters the 

accessibility of co-nationals for help regarding personal 

problems) and the instrumental function (which allows co-

nationals to secure help from one another in finding housing, 

a college, and employment). 
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Despite the certain benefits provided by the co-national 

group, it cannot be denied that it causes the foreign student 

to miss many of the values and advantages of living with his 

American counterpart. In fact, a prolonged detachment from 

American culture may permanently seclude the foreign student 

in a clique that actually deprives him of the opportunity to 

have any meaningful involvement with the host country. Such 

a situation can only hinder the student's adaptation to the 

alien environment and development of his independence. As 

reported by Hull (34, p. 116), foreign students who share 

lodging with American students have the broadest and most 

frequent contact with Americans, and they are generally more 

satisfied with the various aspects of their American educa-

tional experience; those who share lodging with co-nationals 

or other foreign students present various indications of 

poorer adjustment, and they are less satisfied and less inte-

grated into America. 

Food 

Another common problem for foreign students is related to 

food. As expected, foreign students from other parts of the 

world find it difficult to change their food habits. For 

those who live in campus residence halls, the problem is par-

ticularly keen. They consider American food, though nutritious, 

to have no variety; for instance, for their taste, Americans 

most often overcook vegetables. Some foreign students, 
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because of their religious customs, have to observe dietary 

restrictions; the orthodox Moslems and Jews, for instance, do 

not eat pork, and many Hindu students from India do not eat 

beef. Other Asian students eat rice regularly because it is 

the staple food in their home countries. Foreign students 

have difficulty getting native foods and ingredients; they 

also have problems with the proper handling and storage of 

their food as well as with complaints from neighbors about 

unusual cooking odors. In fact, foreign students often cite 

food as the excuse for living in off-campus apartments (55/ 

p, 7-241). 

Health 

Many foreign students suffer from varying degrees of 

emotional problems-—recurrent anxiety, depression, paranoid 

psychotic reactions—as revealed by a number of studies. 

Nikelly and his associates (49, p. 464) found that more for-

eign than American students require psychiatric assistance, 

and that their complaints were predominantly of a somatic 

nature (headaches, insomnia, fatigue, tension and worry, 

nervousness, muscular pains, and gastro-intestinal disorders). 

Ichikawa (35, p. 182) observed that foreign students in emo-

tional turmoil are reluctant to admit an underlying emotional 

problem, yet they often seek medical attention for physical 

symptoms, frequently returning to the university health 

center. 
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Some of the foreign students' emotional disturbances are 

attributed to language difficulties, interpersonal communica-

tions, family ties, academic failure, economic problems, 

social behavior, religious conflicts, and legal difficulties 

(3, pp. 251-253). Other students react adversely to the con-

siderable pressure from "cultural shift," which involves loss 

of peer prestige through the change from high status in their 

home countries to a lower status in America; this loss is 

conceptualized as "role shock" (29, p. 78). Other depressed 

reactions are traceable primarily to loss of family and loved 

ones, high parental expectations, and loss of social anchorage 

through political upheaval (38, p. 78). 

It must be stressed that there are considerable variations 

in individual vulnerability to these stresses. Although for-

eign students are normally identified as a high-risk group, 

there is a notable absence of cases involving drug abuse or 

aggression (38, p. 83). The foreign students, as a rule, are 

less likely to take their stress-related problems to psy-

chologists, psychiatrists, or counselors than the indigenous 

students. In the study by Torrey and his associates (77, 

p. 85), it was discovered that out of a sampling of over 200 

student visits to the Stanford University psychiatric service, 

only two were foreign students from a country other than 

Canada or Europe. From Ray's study at Northwestern Univer-

sity (56, p. 363), it was found that a mental-health referral 
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was made for 3 per cent of the foreign students; for the gen-

eral student population, it was about 8 per cent. 

These studies are in contrast to other studies which find 

that foreign students are more frequent visitors to university 

health centers and are more frequently admitted to university 

hospitals than American students. For example, at the Uni-

versity of Illinois, foreign students comprise 4.75 per cent 

of the student population, yet they constitute 8.4 per cent 

of the hospital admissions (42, p. 303). At Northwestern Uni-

versity, the average number of visits per student to the health 

service is 4.6 compared to an average of 7.3 per foreign stu-

dent (56, p. 362) . 

A number of reasons are submitted for the low utilization 

rate of formal psychiatric and counseling services by foreign 

students. There is the tendency of international students to 

somatize their emotional problems, as reported in the studies 

by Ichikawa (35) and Nikelly and his associates (49). Since 

the majority of the foreign students are from less-developed 

countries where they have had little exposure to extensive 

psychiatric services, the concepts of counseling and psycho-

therapy are unfamiliar. For some foreign students, it is not 

culturally acceptable to seek personal counseling or psychi-

atric help because these services are considered to be only 

for overtly psychotic problems (67, p. 244). Some foreign 

students fear having such records kept about them (77, p. 85). 

Others are hesitant to go to the counseling center for fear 
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of appearing stupid because of their language deficiencies. 

Another reason is probably due to the low visibility and 

publicity of the services; at the University of Virginia, for 

example, a majority of the foreign students reported that 

they had never heard of the counseling center (40). Finally, 

Walter (81, p. 8) notes that foreign students, being from 

other cultures, have different counseling needs; American 

counselors may not understand these needs since most of the 

counselors are not trained to provide effective support to 

clients in a cross-cultural situation. In fact, because of 

the differences in values, attitudes, and life styles, extant 

counseling services may be ineffective, counter-productive, 

and dysfunctional if not detrimental for foreign students. 

To find out where foreign students may get help when they 

have problems, the concept of support systems (i.e., the vari-

ous areas where individuals receive psychological strength) 

has been discussed in a number of studies (32, 40, 61, 73, 

77). Repeatedly, these studies conclude that foreign students 

seek primary assistance for personal problems from members of 

their family, others within their culture (especially mature 

graduate students who have been on campus for relatively 

longer periods, and who therefore possess credibility), other 

international students, and American friends. For academic 

problems, they usually seek assistance from faculty members, 

other students, and sometimes the foreign student adviser. 
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Student Activities 

As previously mentioned, loneliness and isolation are 

facts of life among the foreign students, many of whom actually 

do not feel part of their environment. Despite having all the 

rights, privileges, and opportunities of other students, they 

are often hesitant to claim these rights; social activities 

are very constricted because they do not involve themselves 

in extra-curricular campus events (71). Instead, a large per-

centage of the foreign students join their national associa-

tions, withdrawing into a small congenial clique and associa-

ting only with their fellow countrymen. 

Part of the reason for this insularity is that most stu-

dent activities are geared for American students, ignoring 

the foreign student population (4, p. 7). Also, the neces-

sity to work in order to finance their education, the fear 

of academic failure, the pressure of studies (some foreign 

students study extremely hard simply to compensate for a lack 

of social acceptance), and poor language acquisition serve 

directly or indirectly to isolate them from supportive Ameri-

can contacts on both personal and academic levels (57, p. 35). 

As a result, there have been difficulties in assimilating 

foreign students into student bodies. 

It is generally true that the primary objective of most 

foreign students in America is to obtain an academic degree 

as a symbol of achievement. But what appears on the surface 

to be an ideal adaptation—a student "in good standing" and 
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making steady progress toward a degree—is sometimes mis-

leading because the progress may be made at the expense of 

personal happiness. The student may be, in fact, living with 

loneliness, drudgery, nagging minor physical illnesses, and 

a despairing sense that the present has little to do with 

the shape and texture of his real life which cannot start 

until after his studies are completed (38, p. 79). 

International Student Advising 

Legal matters are a major concern in the area of inter-

national student advising. This office is usually one of 

the first stops that the student makes when he arrives on 

campus. The foreign student, as an alien in this country, is 

subject to all American laws and immigration regulations. In 

order to maintain a viable bona fide (F-l) student status 

(i.e., eligibility for extension of temporary stay), the for-

eign student has to fulfill the following immigration minimum 

requirements (2, pp. 12-16). 

(1) Pursue a full course of study at the institution he 

is authorized to attend (a course load of nine credit hours 

per semester is normally considered full-time for graduate 

work and twelve hours for undergraduate work); 

(2) Keep a valid passport that will not expire in less 

than six months; 

(3) Obtain permission from the Immigration and Naturali-

zation Service (INS) before transferring from one school to 

another; 
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(4) Secure INS authorization to engage in off-campus 

employment; 

(5) File an alien address report each January. 

Other problems may be encountered by foreign students 

that involve immigration procedures, such as change of visa 

status, visits abroad and reentry, requests for practical 

training, replacement of documents, and applications for the 

foreign student's spouse and dependents to join him in the 

United States (2, pp. 16-19). Because of the complexity of 

and periodic changes in the immigration regulations and pro-

cedures (44, p. 4), foreign students often do not or cannot 

keep themselves abreast of new developments. An important 

responsibility of the foreign student adviser is to help 

foreign students understand and observe the immigration laws 

and know their responsibilities. 

In addition to immigration concerns, foreign students 

initially may need help with program advisement, housing 

accommodations, referrals to needed services, issuance of 

documents necessary for money exchange permits, orientation 

to the campus and community, and special assistance with 

registration and the interpretation of institutional rules 

and regulations. It is to be expected that foreign students 

who received no orientation will have difficulty in locating 

needed facilities, resources, and services on campus and in 

the community. 
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The foreign student adviser, the "dean of students" for 

international students, plays an important part in the stu-

dents' total adjustment process by meeting their unique needs 

and helping them to solve their own problems. Unfortunately, 

even some universities that enroll more than 300 foreign stu-

dents fail to provide a student adviser to help this special 

group of students (60). 

Adjustment Process of Foreign Students 
in America 

Adjustment is the process of finding and adapting modes 

of behavior or attitudes that are suitable to the environment, 

to changes in the environment, or in response to a new 

environment. Since World War II, some theoretical guidelines 

or generalizations have been formulated by researchers who 

study the adaptation to and adjustment in foreign cultures. 

Important contributions in this area are 

(a) The theory of culture shock; 

(b) The theory of the stages of adjustment; 

(c) Theories of the "U-curve" of adjustment and the 

"W-curve" of acculturation and reacculturation. 

The Theory of Culture Shock 

The term "culture shock" was popularized in 1956 by 

Kalervo Oberg (7, p. 98) in reference to a form of mental 

illness that is precipitated by the anxiety which results 

from the loss of familiar cues, signs, and symbols of social 
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interaction. Oberg outlines four stages that represent the 

full cycle of culture shock: the incubation or honeymoon 

stage, the crisis stage, the recovery stage, and the adjust-

ment stage. Although this concept was originally applied to 

those people who migrate to a foreign country, foreign stu-

dents follow a similar pattern in their adjustment processes. 

In the honeymoon stage (a few days to a few weeks), the 

foreign student generally receives a considerable amount of 

attention from people in the host country, such as a welcome 

at the airport, coffees and receptions, and invitations to 

visit American families. However, when the cheering is over, 

when the semester gets underway, when class assignments are 

made and tests administered, the foreign student suddenly 

finds that everything is going wrong. In this second stage, 

the student finds that his problems with language, cultural 

conflicts, and all sorts of other difficulties are unbearable. 

He feels that he is in an unfriendly, almost hostile, environ-

ment; maybe he wishes to go back home. If the student sur-

vives this stage, however, he more than likely will succeed 

eventually. Entering the third stage, he finds that he is 

more proficient in the use of the foreign language and that 

he is no longer completely isolated. Instead, he begins to 

get involved socially, and he can even work out his daily 

problems without any frustration. In the final stage, the 

student develops a real sense of enjoyment and satisfaction 

about his overseas experience. He does not rebel against 
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the people and customs; he, in fact, loses his anxiety and 

becomes a well-adjusted member of the host country. 

The Theory of the Stages of Adjustment 

In 1956, Dubois, on the basis of her research (15, pp. 

66-73), developed a similar framework that predicts the general 

stages of the foreign student's adjustment period. This 

framework for the adjustment processes is composed of the 

spectator phase, the adaptive or learner phase, the "coming-

to-terms" phase, and the pre-departure phase. 

According to DuBois, the spectator phase (which occurs 

when the student first arrives) is characterized by a psycho-

logical detachment from the alien environment. As interesting, 

exciting, or confusing as things may be, both the pleasures 

and frustrations of the new experience lack reality because 

the student is not yet personally involved in the new scene; 

he only plays the role as a nonparticipant. In short, little 

learning is assumed to occur during this first phase, and the 

stresses of adjustment, if any, exist primarily in the more 

superficial aspects of the personality. 

The second (adaptive) phase is marked by active involve-

ment in the problems of adjustment to life in the host country. 

This phase is often a period of stress and adaptation because 

the student becomes so emotionally engaged in the network of 

values, customs, and habits of the host country that conflicts 

between his role at home and expectations abroad are 
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maximized. However, it is during this adaptive phase that 

fundamental learning, which involves a reorientation of atti-

tudes, is likely to occur if it occurs at all. DuBois sug-

gests that if the stay abroad is cut short during this phase, 

negative reactions will tend to color the recall of the host 

country because this is the critical period of unresolved 

conflict when "culture shock" may be most acute. 

The "coming-to-terms" phase, which is characterized by 

a marked positive or negative attitude or by an objective 

judgment of the host country, sets in when the adaptive 

issues of the preceding phase are brought into an equili-

brium. If the foreign student finds his sojourn in America 

relatively unthreatening and constructive, he may conform to 

the norms of the host culture. If, however, he finds that his 

American experience is threatening his personal equilibrium 

or damaging his self-esteem, he will react with familiar ego-

defense mechanisms. It also has been observed that if this 

phase is extended over a long period of time, a weakening of 

national ties and even immigration inay result. 

The pre-departure phase starts shortly before the student 

leaves the host country. During this period, there is a 

reawakening of tension and self-examination. For those stu-

dents planning to return home, some may look to the future 

with hope, others with apprehension; most students probably 

will have a sense of uncertainty. For those students who 

have been alienated from home, there will be strong 
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ambivalence about returning. However it turns out, foreign 

students will view the host country and the sojourn period 

with a somewhat altered perspective. 

In addition to the four phases of the adjustment pro-

cess, DuBois suggests a fifth phase, the readjustment phase, 

that refers to a series of readjustments that the student 

will go through upon returning to his home country. He may 

have to face not only the problems of finding employment, but 

also of readjustment to family and friends, to customs and 

modes of behavior, to social changes that may have occurred 

during his absence, to interpretation of his foreign experi-

ences, and the adaptation of what he has learned to his home 

country's needs. It seems that the longer the sojourn and 

the more fundamental the changes in ways of thinking and act-

ing, the more intense the problems of readjustment. Reentry 

into the original milieu is simply a kind of "reverse culture 

shock" for many students {43, p. 8). 

Orr (50), in reviewing the follow-up research on foreign 

students who returned home, found that the students who 

usually experience the most difficulty in readjusting are 

younger, alienated from their culture, from countries dis-

trustful of America, from rigid societies, and have no 

influence in the home culture. McEvoy (43, p. 8) also 

observes that the marked reactions of the returnees may be 

manifested by despondency, dissatisfaction with the home cul-

ture, feelings of being misunderstood, excessive fantasy, mild 

disorientation, and loss of direction or purpose. 
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DuBois also formulated a generalized framework that out-

lines four different patterns of readjustment for foreign 

students (15, p. 73). These patterns are constituted by a 

return to national norms, the acceptance of the role as a 

variant or deviant, the assumption of permanent ambivalence 

and reevaluations, and alienation. 

Theories of "U-Curve"of Adjustment and "W-Curve" 
of Acculturation and Reacculturation 

The adjustment stages of phases as described previously 

are roughly analogous to those of psychiatric treatment. As 

a process of psychological adaptation, these psychological 

phases are conceptualized in the "U-curve" and "W-curve" forms 

of adjustment and readjustment. The "U-curve," in particular, 

is the basic model for understanding foreign student adjust-

ment in much of the literature. 

The "U-curve" theory was first described by Sverre 

Lysgaard in 1955 (74, p. 33). Simply stated, this theory pos-

tulates that when an individual is transplanted into an alien 

culture, there is an initial period of optimism, excitement, 

or elation. This period is followed by feelings of increasing 

anxiety, depression, frustration, and other psychiatric symp-

toms as difficulties and complexities are encountered. 

Finally, the ascending curve is marked by a sense of satis-

faction and, perhaps, even of personal growth (22, p. 35). 

The "W-curve" is, in fact, an extension of the "U-curve." 

Some researchers (22, p. 41; 63, p. 139) note that many 
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foreign students exhibit a second low point in morale and an 

increase in psychiatric symptoms late in their stay. This 

phenomenon is attributed to the anticipated stresses of 

readjustment by the student, as described by DuBois in the 

pre-departure and readjustment phases; consequently, another 

"U" was added to make a "W" curve. 

Empirical data in support of the "U-curve" theory are 

substantiated by the studies of Golden (21), Gullahorn and 

Gullahorn (22), and Sewell and Davidsen (65). All these 

studies indicate that the students' emotional stresses and 

personality changes are consistent and correspond to the 

common "U-shaped curve of adjustment." 

Selby and Woods, however, have produced somewhat different 

results. According to their study (63, p. 138) of eighteen 

non-European foreign students at a West-coast university, 

they found that the curves of social and academic morale 

coincide through the course of the academic year, with the low 

points in the curves coinciding with examinations and the end 

of an academic quarter, and the high points with vacations 

and the beginning of a new quarter. They therefore conclude 

that the foreign students were not adjusting to the culture 

at large but rather to the academic culture of that particular 

university. 

It must be stressed that all these theories are generali-

zations. Despite their apparent value and contribution to the 

understanding of cross-cultural adjustment, more empiric 
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validation is needed; any theory should be applied with the 

utmost caution to any individual case. 

Summary 

Systematic research on foreign students began in the 

late 1940s when many overseas exchange programs were initiated 

by the American government and various foundations. Since 

then there has been an accompanying increase in research that 

is related to the problems of foreign students. Most of these 

studies, which are conducted by surveys and questionnaires, 

focus on identifying foreign students1 problems during their 

American sojourn. No in-depth study has been attempted that 

investigates their anticipated problems, nor the discrepancies 

between what they anticipated and what they later actually 

experienced as problems. 

A review of prior research shows that there are numerous 

general studies on the adjustment problems of foreign students 

at the levels of national surveys, statewide studies, inves-

tigations on several selected institutions, and research on 

single institutions. There are also comparative studies on 

the preceptions of adjustment problems between foreign stu-

dents and foreign student advisers, between foreign students 

and their American counterparts, between different foreign 

national groups, and between foreign students on the basis of 

institutional characteristics. Moreover, an abundance of 

literature reports that foreign students encountered myriad 
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adjustment problems that, according to recognized student 

personnel services, are categorized into the nine areas of 

communication and language, academic, social-cultural, finan-

cial, housing, food, health, student activities, and inter-

national student advising. 

It is understood that adjustment to campus life is a 

common problem for all students entering a university. But 

because of the different social, cultural, linguistic, and 

educational backgrounds of the foreign students, it is anti-

cipated that such students will encounter more difficulties 

than American students. Based on the literature reviewed in 

this chapter, it was found that some of their adjustment 

problems are much the same as those of Americans; some of the 

other problems, however, are quite different both in kind and 

in degree. 

Several theories have been advanced to explain the 

adjustment process of a foreigner in an alien culture. 

"Culture shock" comprises the four stages of the incubation 

or honeymoon stage, the crisis stage, the recovery stage, 

and the adjustment stage; this theory was first popularized 

by Oberg. DuBois developed a similar framework that consists 

of the spectator phase, the adaptive phase, the "coming-to-

terms" phase, the pre-departure phase, and the readjustment 

phases. 

Two other theories, which are consistent with and corres-

pond to the above, are the "U-curve" of adjustment and the 
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"W-curve" of adjustment and readjustment. First described by 

Lysgaard, the "U-curve" describes the sequences of morale 

with the curve dropping from a high point of euphoria to 

disillusionment and finally rising with the student's gradual 

integration. In looking at the total adjustment experience, 

however, the "W-curve," instead of the "U-curve," seems more 

appropriate since it characterizes the individual1s reactions 

to the host environment and subsequently to his home culture. 

Finally, one point needs to be reemphasized. Despite 

the value of these theories, educators and student personnel 

workers are cautioned that any application should be attuned 

to the individual case. 
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CHAPTER III 

METHODS AND PROCEDURES 

Subjects 

The population of this study was composed of all those 

international students who were enrolled at North Texas State 

University in the Spring Semester, 1980, and who had not been 

in the United States of America for more than one year. Since 

this inclusive population of international students at North 

Texas State University was not a sizable one—a projection of 

between 100 and 150 students—the whole population was covered 

without further sampling; this further assured that responses 

obtained would be adequate and representative. 

Instrumentation 

To collect the required data, a questionnaire was used. 

The questionnaire method of collecting data was considered 

appropriate for this research because 

1. This study attempts to make only an objective, factual 

inquiry of the international students, which does not probe 

into emotions, deep feelings, and sentiments; 

2. When used with a Likert-type scale, the questionnaire 

method makes numerical computation easier; 

3. A greater degree of anonymity can be assured for the 

students; 
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4. It is a relatively economical way to reach the most 

subjects. 

Once the research technique was determined, a question-

naire was developed (Appendix B). This questionnaire con-

tained 185 items on concerns, feelings, and attitudes that are 

often-expressed problems of international students while in 

America. According to recognized student personnel services, 

these problems were further categorized into the ten areas of 

(1) Communication - Language [17 items], (2) Academic [34 

items], (3) Social-Cultural [24 items], (4) Psychological-

Personal [23 items), (5) Financial [16 items], (6) Health 

[13 items], (7) Housing [18 items], (8) Food [11 items], (9) 

Student Activities [13 items], and (10) International Student 

Advising [16 items]. 

The problem statements (items) contained in this pre-

liminary questionnaire came from a review of related articles 

and previous research studies, a review of some pertinent 

tests and problem inventories [such as Mooney's Mooney Prob-

lem Check List, College Form (2) and Porter's Michigan Inter-

national Student Problem Inventory (4)], personal contacts 

with international students, and the researcher's professional 

experience as an intern in the International Programs Office 

at North Texas State University during the 1979 Spring Semes-

ter. 

Due to the different levels of English proficiency of 

the international students, special precautions were taken in 
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the phrasing of the problem statements. Each statement is as 

simple and short as possible; each is clearly stated, self-

explanatory, and identifiable with or related to a student 

personnel service area. 

Since the initial instrument was preliminary in nature 

and needed to be validated, a panel of judges (Appendix C) 

consisting of the advisers or directors of the International 

Student Affairs Offices of six major state-supported univer-

sities in Texas (including N.T.S.U.) were consulted and asked 

to rate and assess the questionnaire (Appendix A). Based on 

their comments and suggestions, deletions and revisions of 

the items were made; only those statements with an average 

score of 3.00 or above were included in the final version of 

the questionnaire. Professional advice regarding the improve-

ment of the questionnaire was also solicited from two research 

specialists, one statistician, one coordinator, and two 

counselors (Appendix C). 

While the judges were assessing the problem items, a pre-

test was made on a small sample (15) of North Texas State 

University international students from different regions of 

the world. The purpose of this preliminary trial of the 

questionnaire was to help identify ambiguous statements, inap-

propriate items, and unforeseen errors. The resulting comments 

and suggestions were incorporated into the final questionnaire. 

Thus, the refined seventy-two item questionnaire is a reflec-

tion of professional judgment and student opinion. These 
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seventy-two problem items plus fourteen personal data items 

constitute Sections B and A, respectively, of the final ver-

sion of the questionnaire (Appendix G). 

In order to measure the degree of seriousness of problems 

and their discrepancies, the subjects were asked to judgmen-

tally rate each problem statement on a five-point Likert-type 

scale of 1 = no difficulty-trouble, 2 = little difficulty-

trouble, 3 = some difficulty-trouble; 4 = much difficulty-

trouble, and 5 = a great deal of difficulty-trouble. The 

Likert-type scale was used because this type of scale tends 

to perform very well with regard to a particular attitude or 

opinion, and it permits the investigator to ascertain the 

magnitude of the respondent's concern in regard to a particu-

lar statement (3, p. 141). The numbers 1, 2, 3, 4, and 5 of 

this Likert-type scale serve also as the value or criterion 

score for each problem statement. 

When answering the questionnaire, each subject was 

requested to rate each problem statement twice, retrospec-

tively (how seriously the problem was anticipated before 

leaving the home country) and currently (how seriously the 

same problem was actually experienced in America). 

The students were not asked to identify themselves, which 

helped to relieve the suspicion and fear of certain subjects. 

It is believed that this guarantee of anonymity not only 

helped to produce a higher rate of return, but also it was 

crucial to the receipt of frank and revealing responses 



73 

(l, p. 202; 3, p. 37)• The answer sheets of the questionnaire 

were numbered, however, so that the nonrespondents could be 

identified if a follow-up was necessary. Recognizing the 

fact that this instrument cannot cover all the adjustment 

problems of each international student, space was provided on 

the back of the answer sheet for the respondents to comment on 

the coverage of problems and to suggest resolutions for the 

problems. 

Procedures for the Collection of Data 

Following the completion of the survey instrument, per-

mission was obtained for access to a computer list of names, 

addresses, and telephone numbers of all international students 

enrolled in the Spring Semester, 1980 (Appendix E). This per-

mission was secured through a letter to the Director of the 

International Programs Office at North Texas State Univer-

sity (Appendix D). 

With the assistance of the Director, 123 international 

students, who had entered N.T.S.U. in the fall of 1979 and in 

the spring of 1980, were initially identified on the basis of 

the TOEFL (Test of English as a Foreign Language) requirement. 

It was believed that this group of students contained a very 

high percentage of the needed subjects because international 

students who apply for admission directly from overseas 

normally have to submit their TOEFL scores; in the case of 

transfer students, GPAs (grade-point averages) rather than 
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TOEFL scores are required. Nevertheless, there remained the 

possibility that some of these students had been in America 

for less than a year. With the intention of trying to raise 

the total number of eligible subjects, cumulative credit 

hours (as shown on the computer list as a possible alterna-

tive indicator) was also used, and an additional 100 foreign 

students were selected. The resulting 223 foreign students 

were used as the potential subjects for the research. To 

determine the eligibility of each subject, a question pertain-

ing to the student's length of time in America was added to 

Section A of the revised questionnaire (Apprendix G). 

After the potential subjects were identified, 223 ques-

tionnaires were sent to the students between March 11 and 

April 5; 117 were sent by mail and 106 were delivered by hand. 

Enclosed with each questionnaire was a stamped, pre-addressed 

envelope and a cover letter (Appendix F) that explains the 

purpose and significance of the study, the participating con-

tribution of the student, and the guarantee of confidentiality. 

The Advisory Committee and the investigator agreed that a mini-

mum return of fifty valid, usable questionnaires was required 

for the purpose of this study. 

A time span of two weeks was allowed for the subjects to 

complete and return the questionnaires. After this time had 

elapsed, telephone calls were made or follow-up letters sent 

(Appendix H), to which were attached an extra copy of the 

questionnaire, in order to secure the required number of returns. 
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The record shows that 44 returns were received within the 

initial two weeks, of which 35 were usable. By the end of the 

fourth week, another 56 questionnaires had been received, 26 

of which were usable. During the fifth and sixth weeks, 16 

more returns were secured, 6 of which were usable. Thus, 

within six weeks, a total of 116 questionnaires were received, 

out of which 67 were usable as the data base for this research. 

Procedures for the Treatment of Data 

Upon receipt of the usable questionnaires, the informa-

tion was transcribed onto data sheets. These, in turn, were 

keypunched onto computer cards for automatic data processing 

by the North Texas State University Computing Center. All of 

the 67 usable returns received before the end of the sixth 

week (the cut-off date) were included for analysis. 

The demographic data collected in Section A are reported 

descriptively by frequency distributions and percentages. For 

the data collected in Section B, both descriptive statistics 

and inferential statistics are used. 

Specifically, for research questions one and two, the 

frequencies, percentages, means, and rank orderings were used 

for data analysis. Problem items rated 3.00 or above were 

counted and expressed as a percentage of the total sample, 

while the mean score for each problem item was calculated by 

averaging the scores of all the subjects. Based on the values 

of the mean scores, the rank order for each problem item 

(from highest to lowest) was arranged. 
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Research question three was analyzed by the t. test for 

two related samples. The t test was used to compare the mean 

scores of the problems anticipated and of the problems actu-

ally experienced by the international students. 

For research question four, all of the problem items were 

treated as dependent variables and each was carefully measured. 

The eight selected variables, on the other hand, were con-

sidered to be independent variables because these are the 

factors for which the effects were to be examined. Discrep-

ancy mean scores were calculated by averaging the subjects' 

total discrepancies (differences) between the anticipated and 

the experienced scores; these were recorded in absolute 

values. Sex, marital status, academic level, academic stan-

ding (GPA), and residence discrepancy mean scores were 

analyzed by Fisher's t test or the t test for two independent 

samples, while the age discrepancy mean scores were analyzed 

first by the one-way analysis of variance, followed by 

Scheffe's F test only if a significant difference existed in 

the means of the various samples. Analysis of the last two 

variables, incidence of pre-arrival orientation and incidence 

of post-arrival orientation, was performed by the two-way 

analysis of variance. This statistical tool was preferred 

over the t_ test for two independent samples because the last 

two variables are related and could be combined for two-way 

analysis of variance. 
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As to testing for significance, the two-tailed test of 

significance at the 0.05 level was selected as a base for 

determining the significant differences between the mean 

scores. The two-tailed test, instead of the one-tailed test, 

was chosen because the former assumes that if a difference 

occurs, the difference could occur in either direction, and 

this is the case in this study (1, p. 48). 

The t tests used in this study are parametric statistics 

that make certain assumptions about population parameters (5, 

p. 228). One assumption is that the scores in the pupulation 

are normally distributed about the mean; another assumption is 

that the population variances of the comparison groups in the 

study are approximately equal. Furthermore, the scores must 

be derived from a measurement on at least an interval scale. 

For the use of t tests in this study, the observed difference 

between the two means was considered to be significant if a 

calculated t with degrees of freedom N-l (where N is the num-

ber of pairs of scores) for the t_ test for two related samples 

[or a calculated t with degrees of freedom N-2 (where N is the 

number of pairs of scores) for the Fisher's t test] was equal 

to or exceeded the tabled value. 

The one-way analysis of variance is a very powerful test 

that lends itself to a wide variety of research problems. 

Where the t test is based upon the assumption that two (and 

only two) samples can be compared, the one-way analysis of 

variance provides a statistical procedure appropriate for use 



78 

with two or more independent samples. Nevertheless, the mathe-

matical assumptions underlying the one-way analysis of vari-

ance are essentially the same as those underlying the t test 

for two independent samples (5, p. 300). Scheffe's F test 

was intended for use as a follow-up to identify which means 

were significantly larger than certain other means after the 

overall hypothesis of equal means was rejected by the analysis 

of variance. This test is the most general of the multiple-

comparisons procedures, being suited for use under almost any 

circumstances. It is not limited to samples of equal size 

nor is it limited to simple pairwise comparisons (5, p. 311). 

For the use of one-way analysis of variance and Scheffe's F 

test, significant differences in the means of the various 

samples and between the means of each pair of samples were 

concluded, respectively, if a calculated F with degrees of 

freedom of k-1 and N-k (where k is the number of samples and 

N is the total number of subjects in all samples) was found 

to be equal to or greater than the tabled value. 

The two-way analysis of variance is an extension of one-

way analysis to a situation in which the effects of two 

independent variables on a single criterion is tested. It 

makes assumptions of normality of distribution and homoge-

neity of variances (5, p. 348). Customarily, the data are 

organized into a double-entry table, with one of the indepen-

dent variables organized into a double-entry table, with one 

of the independent variables cast into columns and the other 
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into rows while scores on the dependent variable are entered 

in the cells of the table. For the use of the two-way analy-

sis of variance, the degree of freedom for the various sums 

of squares are (c-1) for between columns, (r-1) for between rows, 

(c-]) (c-1) for interaction, (N-rc$ for within, and (N-l) for total 

(where c is the number of columns, r the number of rows, and 

N the number of subjects in the entire sample). A signifi-

cant difference was concluded if the calculated F of the 

interaction was equal to or larger than the tabled value at 

the specified level of significance (0.05). In the case of 

a significant interaction, an analysis was completed for the 

simple effects of the row and column variables. If the inter-

action was nonsignificant, the main effects for columns were 

tested by the ratio of MSc (mean squares between columns) to 

MS (mean squares within), and the main effects for rows by 
w J 

the ratio of MS (mean squares between rows) to MS (mean 
r w 

squares within), both tests being tests of significance of 

difference, respectively, between the column and row means 

(5, p. 342). 

Summary 

This study was conducted at North Texas State University 

during the Spring Semester of the 1979-1980 academic year. 

The population of the study is comprised of 223 potential 

subjects to whom a validated and pretested questionnaire, 

developed by the researcher, was mailed or delivered. A 
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total of 67 usable (and 49 unusable) returns was secured. 

Statistical tools used for analyzing the data include fre-

quency distributions, percentages, means, rank orderings, t 

test for two related samples, t test for two independent 

samples, one-way analysis of variance, and two-way analysis 

of variance. The results of these analyses are presented in 

the next chapter. 
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CHAPTER IV 

PRESENTATION AND DISCUSSION OF FINDINGS 

This chapter presents the results of the present inves-

tigation and discusses the findings in terms of the particular 

population under study. The results are based upon analyses 

of usable data obtained from the 67 subjects who completed 

and returned the questionnaire. 

There are two sections to the questionnaire. Section A 

contains 14 items that provide background information on each 

subject; Section B contains a list of 72 problem items that 

provide data to be used in answering the four research ques-

tions. For the purpose of clarity, the findings of this study 

are presented in the sequence of the research questions as 

stated in Chapter I. These findings are preceded by the demo-

graphic data and other supplementary information. 

In the following tables, the items on the questionnaire 

will not be restated due to the length of the questionnaire 

and space restrictions. Instead, each item will be repre-

sented by its number in each of the eight categories of prob-

lems as in the actual questionnaire (Appendix G). The eight 

problem areas or sub-scales are 

A. Communications-Language; 

B. Academic; 
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C. Social-Cultural; 

D. Psychological-Personal; 

E. Financial; 

F. Health; 

G. Housing and Food; 

H. International Student Advising. 

Demographic Characteristics of the Subjects 

The demographic data on the 67 subjects are reported in 

terms of the variables of home country, sex, age, marital 

status, academic level, major field of study, academic stan-

ding (GPA), residence, incidence of pre-arrival and post-

arrival orientation. Additional information is on the types 

of sponsors for pre-arrival orientation, sources of informa-

tion about North Texas State University, and factors respon-

sible for the discrepancies existing between anticipated and 

actual experiences. 

The distribution of the respondents (both usable and non-

usable questionnaires) is given in Table I according to the 

country of origin. Forty-nine returns were not usable, in 

most cases because the subjects had been in America for more 

than a year. In a few cases, the students did not follow 

the instructions carefully. As for the 67 international stu-

dents who constitute the usable returns for this study, 

Table I shows that they come from twenty countries and terri-

tories, mainly Asia, Africa, Europe, and Latin America. This 
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TABLE I 

DISTRIBUTION OF RESPONDENTS BY COUNTRY OF ORIGIN 

Country of Origin 

Questionnaire 
Returns 

Percentage''' Country of Origin Unusable Usable Percentage''' 

Bahrain 0 1 1. .49 
Canada 0 1 1. .49 

2 
China (10) 16 23. .88 
Columbia ( 2) 1 1. .49 
Egypt ( 4) 1 1. .49 
France 0 1 1. ,49 
Germany ( 1) 1 1. ,49 
Ghana 0 1 1. .49 
Guatemala ( 1) 0 0 
Hong Kong ( 1) 11 16. ,41 
India ( 1> 0 0 
Iran ( 7) 10 14. .92 
Jordan 0 4 5. .97 
Lebanon ( 1) 1 1, .49 
Malaysia 0 1 1, .49 
Netherlands 0 1 1, .49 
Nigeria ( 5) 1 1, .49 
Pakistan ( 2) 0 0 
Panama ( 1) 0 0 
Peru ( 1) 0 0 
Phillippines ( 1) 1 1, .49 
South Africa 0 2 2 .98 
Switzerland ( 1) 0 0 
Thailand ( 7) 10 14 .92 
Turkey ( 1) 1 1 .49 
United Arab Emirates ( 1) 0 0 
Venezuela ( 2) 1 1 .49 

Total (49) 67 99 • 943 

"Percentage of total usable returns. 
> 
'Republic of China. 

*Total rounded to two decimal places. 

distribution represents a student group of great diversity and 

heterogeneity in race, national origin, sociocultural back-

ground and status, educational preparation, and personal need. 

Heading the list are students from China (23.88%), Hong Kong 
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(16.41%), Iran (14.92%), and Thailand (14.92%). Together 

these four national groups represent over two-thirds (70.13%) 

of the total sample. 

Personal data is presented in Table II in accordance 

with the other variables in the questionnaire. As indicated, 

of the 67 subjects responding to the questionnaire, 44 (65.67%) 

are male; 23 females comprise 34.33 per cent of the sample. 

The range in age of the students is much diversified. 

For the purpose of comparison, the age range of the subjects 

was categorized into three groups. Of the subjects, 47.76 

per cent are between 20 and 25; about one-third (31.34%) are 

older than 25. The smallest segment, one-fifth or 20.90 per 

cent, are below the age of 20. 

The distribution pattern of marital status of the stu-

dents is lopsided; the overwhelming majority (88.06%) are 

single, divorced, or widowed. Those who are married consti-

tute only 11.94 per cent of the sample. 

The academic level of the students is almost evenly 

divided; 52.24 per cent are undergraduates and 47.76 per cent 

are graduate students. Of the 32 graduate students, two are 

engaged in doctoral study; the others are pursuing master's 

degrees. These figures, however, do not necessarily mean that 

only a few of the foreign students are in doctoral programs 

since many foreign doctoral students receive their master's 

degrees in this country; as a result, they have probably been 

in America for more than a year by the time the doctoral level 

is reached. 
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TABLE II 

FREQUENCY DISTRIBUTION AND PERCENTAGE OF SUBJECTS 
ACCORDING TO THE SELECTED VARIABLES 

Variable Number (N) Percentage 

SEX: 
Male 44 65.67 
Female 23 34.33 
Total 67 100.00 

AGE: 
Below 20 14 20.90 
Between 20 and 25 32 47.76 
Above 25 21 31.34 

Total 67 100.00 

MARITAL STATUS: 
Single 59 88.06 
Married 8 11.94 
Total 67 100.00 

ACADEMIC LEVEL: 
Undergraduate 35 52.24 
Master's 30 44.78 
Doctoral 2 2.98 
Total 67 100.00 

MAJOR FIELD OF STUDY: 
Arts and Sciences 26 38.80 
Business Administration 23 34.33 
Education 2 2.99 
Music 4 5.98 
Library Science 1 1.49 
Home Economics 1 1.49 
Other 10 14.92 
Total 67 100.00 

ACADEMIC STANDING: 
No Grade Point Average (GPA) 15 — 

Undergraduates1 GPAs 
Below 2.00 0 0 
2.00-2.49 5 17.85 
2.50 - 2.99 6 21.43 
3.00-3.49 12 42.86 
3.50 and above 5 17.85 
Total 28 99.99* 
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TABLE II—Continued. 

Variable Number (N) Percentage 

Graduates' GPAs 
Below 3.00 1 4.17 
3.00-3.24 8 33.33 
3.25-3.49 6 25.00 
3.50 - 3.74 6 25.00 
3.75 and above 3 12.50 
Total 24 100.00 

RESIDENCE: 
On-campus 20 29.85 
Off-campus 47 70.15 
Total 6 7 A 100.00 

PRE-ARRIVAL ORIENTATION: 
Yes 31 46.27 
NO 36 53.73 
Total 67 100.00 

POST-ARRIVAL ORIENTATION: 
Yes 43 64.18 
NO 24 35.82 
Total 67 100.00 

*Total rounded to two decimal places. 

As the data reveal, the major fields of study of the 

sample are heavily concentrated in Arts and Sciences (38.80%) 

and Business Administration (34.33%). The remaining 27 per 

cent of the students are majoring in Education, Music, Library 

Science, Home Economics, and others. 

As to academic standing, the grade-point averages (GPAs) 

used in this study are based on the four-point grading system 

where 4 = A, 3 = B , 2 = C, 1 - D, and 0 = F. Fifteen students 

in the sample did not have a GPA; this is due to the fact that 

they were enrolled for the first time in an American institu-

tion of higher learning. For this reason, these students were 
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not included in the total for this variable. As for the 28 

students who reported a GPA, about 60 per cent maintain a 

GPA of at least 3.00, while 40 per cent fall below a 3.00 

(B average); no student has a GPA below 2.00. Of the 24 gra-

duate students, 9 (37.50%) achieved a GPA of 3.50 or above, 

while 14 (58.33%) fall between 3.00 and 3.50; 1 student 

(4.17%) fell below 3.00. 

Regarding the students' residence, 20 (29.85%) report 

that they are living or had lived in the dormitory (on 

campus). More than twice as many (47 or 70.15%), however, 

indicate that they had never lived on campus. 

Thirty-one subjects (46.27%) reveal that they received 

some counseling or orientation, which was related to their 

education in America, before departure from their home country. 

Thirty-six (53.73%) subjects, however, received no orientation 

before coming to America. This indicates that pre-arrival 

orientation is gaining more acceptance. 

Of those who had pre-arrival counseling or orientation, 

the data in Table III show that in 12 cases (30.77%) the pro-

gram was sponsored by the home government. The schools that 

the students were attending were responsible for the program 

in 6 instances (15.38%). In over half of the cases (53,85%), 

the programs were run by organizations such as commercial 

banks, language institutes, commercial companies, and informa-

tion centers. Because only 31 students had received pre-

arrival orientation, the total of 39 sponsors indicates that 
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in some cases the programs were co-sponsored by at least two 

organizations. 

TABLE III 

TYPES OF SPONSOR OF PRE-ARRIVAL ORIENTATION 

Sponsor 
* 

Number (N) Percentage 

Home Government 12 30.77 

School 6 15.38 

Other 21 53.85 

Total 39 100.00 

Cases of pre-arrival orientation. 

Asked about their source of information on North Texas 

State University (Table IV), the foreign applicants depended 

heavily on friends or relatives (51.81%) who were in America 

while the applicants were still at home. Other major sources, 

according to the respondents, include alumni, professors, the 

overseas office of the Institute of International Education 

(IEE), and other information centers. N.T.S.U. publicity 

accounts for only 14.46 per cent; the remaining percentage is 

shared among the student's school (7.23%), the home government 

(3.61%), and no source (2.41%). 

Upon arrival at North Texas State University, 43 students 

(64.18%) participated in the two-day post-arrival orientation 

program that is organized by the International Programs 

Office. Twenty-four students (35.82%) either failed to attend 

or arrived late (Table II). 
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TABLE IV 

SOURCES OF INFORMATION ABOUT NORTH TEXAS STATE UNIVERSITY 

Source Number (N) Percentage 

Home Government 3 3.61 

School 6 7.23 

Relatives and friends in 
America 43 51.81 

North Texas State Univer-
sity publicity 12 14.46 

Others 17 20.48 

None 2 2.41 

Total 83 100.00 

Table V provides some of the reasons that may explain 

the existence of discrepancies between the anticipated prob-

lems and the problems that actually confronted the students. 

TABLE V 

FACTORS RESPONSIBLE FOR THE DISCREPANCIES 
BETWEEN ANTICIPATIONS AND EXPERIENCES 

Factor ^Number (N) 2 Percentage 

Insufficient appropriate 
information 16 23.18 

Lack of preparation before 
departure 13 19.40 

Unrealistic expectations 17 25.37 

None of the above 29 43.28 None of the above 

Number of responses. 
> 
"Percentage of the total sample 
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Seventeen of the students (25.37%) believe that their unrea-

listic expectations (of America, the school system, etc.) are 

a factor in the discrepancies. Sixteen students (23.18%) 

attribute the discrepancies to insufficient appropriate 

information, while 13 students (19.40%) admit that the dis-

crepancies are due to lack of adequate preparation before 

leaving home. Twenty-nine students (43.28%), however, say 

that none of these factors is a possible reason. 

Anticipated Adjustment Problems 

Research Question One: What specific adjustment problems 

were anticipated by the surveyed international students 

enrolled at North Texas State University before they left 

their home countries? 

The anticipated problems as rated by the subjects are 

presented in Table VI. On the basis of the mean scores, the 

top ten problems anticipated by the subjects are (from great-

est to least) (1) understanding American idioms and slang, (2) 

participating in class discussions, (3) obtaining financial 

assistance from school, (4) expressing oneself in English, 

(4) adjusting to different accents, (6) writing term papers, 

(7) saving enough money for future use, (8) developing one's 

English vocabulary, (8) establishing friendships with Ameri-

cans, and (10) adapting to American food. Since six of these 

problems are in the area of communication-language (A) [the 

remaining four are in the areas of housing and food (G), 
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TABLE VI 

FREQUENCY DISTRIBUTION, PERCENTAGES, MEAN SCORES, AND RANK 
ORDERS OF THE ANTICIPATED ADJUSTMENT PROBLEMS 

Item N 
(%) 

Percentage Mean Rank Order 

(A) 1 34 50.7** 2.701 4* 
2 39 58.2** 2.701 4* 
3 45 67.1** 3.000 i* 
4 32 47.8 2.463 8* 
5 39 58.2** 2.806 2* 
6 36 53.7** 2.687 6* 
7 31 46.3 2.388 11 
8 25 37.3 2.239 27 
9 21 31.3 2.045 40 

(B) 1 23 34.3 2.119 35 
2 19 28.3 1.985 46 
3 26 38.8 2.254 26 
4 31 46.3 2.373 12 
5 21 31.3 2.045 40 
6 24 35.8 2.239 27 
7 16 23.9 1.910 53 
8 14 20.9 1.836 61 
9 28 41.8 2.313 15 

(C) 1 27 40.3 2.269 23 
2 30 44.8 2.358 13 
3 28 41.8 2.313 15 
4 28 41.8 2.463 8* 
5 26 38.8 2.299 18 
6 26 38.8 2.328 14 
7 26 38.8 2.284 20 
8 15 22.4 1.836 61 
9 22 32.4 2.149 34 

10 28 41.8 2.239 27 
11 21 31.3 2.179 32 

(D) 1 30 44.8 2.284 20 
2 30 44.8 2.299 18 
3 20 29.9 1.925 51 
4 19 28.3 1.955 49 
5 20 29.9 2.269 23 
6 19 28.3 1.985 46 
7 16 23.9 2.015 45 
8 14 20.9 1.910 53 
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Item N Percentage Mean Rank Order 

(E) 1 26 38.8 2.239 27 
2 20 29.9 1.940 50 
3 23 34.3 2.269 23 
4 17 25.4 1.821 63 
5 23 34.3 2.224 31 
6 18 26.9 1.881 57 
7 21 31.3 2.075 37 
8 37 55.2** 2.731 3* 

(F) 1 9 13.4 1.701 67 
2 14 20.9 1.866 59 
3 7 10.4 1.507 72 
4 15 22.4 1.761 66 
5 10 14.9 1.701 67 
6 15 22.4 1.851 60 
7 15 22.4 1.791 64 
3 13 19.4 1.791 64 

(G)l 28 41.8 2.313 15 
2 26 38.8 2.284 20 
3 18 26.9 1.910 53 
4 19 28.3 1.925 51 
5 21 31.3 2.045 40 
6 19 28.3 1.881 57 
7 28 41.8 2.448 10* 
8 19 28.3 2.075 37 
9 33 49.2 2.597 7* 

10 20 29.9 2.060 39 

(H) 1 12 17.9 1.657 69 
2 10 14.9 1.582 70 
3 11 16.4 1.522 71 
4 26 38.8 2.164 33 
5 18 26.9 1.910 53 
6 21 31.3 2.045 40 
7 22 32.8 2.090 36 
8 18 26.9 1.985 46 
9 19 28.3 2.045 40 

N 
% 
* 

fcic 

Subjects who rated a particular item 3.00 or above. 
Percentage of N in terms of the entire sample. 
Top 10 anticipated problems on the basis of mean scores. 
Items rated 3.00 or above by more than half the subjects. 



94 

social-cultural (C), and financial (E)3, language is clearly 

indicated as the most troublesome area anticipated by the 

international students. It is surprising to note that of the 

top ten problems anticipated, only the first item has a mean 

score of 3.00 or above. However, in terms of the majority of 

the students (more than 50%) who rated the problems as crea-

ting at least some difficulty or trouble (3.00 or above), six 

problems are worth noting. Of these six problems, five are 

in the area of communication-language [(Al) expressing oneself 

in English, (A2) adjusting to different accents, (A3) under-

standing American idioms and slang, (A5) participating in 

class discussions, and (A6) writing term papers]; the only 

exception is (E8) obtaining financial assistance from school. 

Based on these findings, it appears that language is the area 

of most anticipated concern. On the whole, however, many 

international students did not anticipate many adjustment 

problems to school in America. 

Adjustment Problems Actually Experienced 

Research Question Two: What specific adjustment problems 

were actually experienced by the surveyed international stu-

dents enrolled at North Texas State University? 

Table VII presents the data on the problems actually 

experienced by the subjects. As shown, the ranking of the ten 

most serious adjustment problems that international students 

actually encountered in America is (from most to least serious) 
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(1) obtaining financial assistance from school, (2) finding 

satisfactory housing at a reasonable price, (3) understand-

ing American idioms and slang, (4) feeling homesick, (4) 

participating in class discussions, (6) increased expenses 

due to inflation, (7) finding time for recreational or extra-

curricular activities, (7) feeling lonely and isolated, (9) 

establishing friendships with Americans, and (9) saving 

enough money for future use. Contrary to the anticipated 

problems, as shown in Table VI, three of these experienced 

problems are in the financial (E) area, while the other prob-

lems are in the areas of communication-language (A), social-

cultural (C), psychological-personal (D), and housing and 

food (G). 

Somewhat unexpectedly, of the ten most serious experi-

enced problems (Table VII), only the first three problems 

have a mean score of 3.00 or above. This is not the case, 

however, if the majority of the respondents is taken into 

consideration. According to the data, more than half of the 

subjects rate 22 items with a value of 3.00 or above. In 

addition to the ten problems already listed, the other twelve 

problems that international students experienced with greater 

seriousness or difficulty are (Al) expressing oneself in 

English, (A2) adjusting to different accents, (A6) writing 

term papers, (A7) taking notes in class, (B6) getting suffi-

cient academic advising from an academic adviser, (CI) racial 

discrimination, (C2 finding a group to join, (C5) adjusting 

to the casualness of relationships, (CIO) finding somone with 
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TABLE VII 

FREQUENCY DISTRIBUTION, PERCENTAGES, MEAN SCORES, AND RANK 
ORDERS OF THE ADJUSTMENT PROBLEMS ACTUALLY EXPERIENCED 

Item N 
(%) 

Percentage Mean Rank Order 

(A) 1 34 50.7** 2.507 25 
2 39 58.2** 2.776 12 
3 45 67.1** 3.060 3* 
4 32 47.8 2.403 32 
5 44 65.7** 2.955 4* 
6 37 55.2** 2.687 15 
7 35 52.2** 2.672 16 
8 25 37.3 2.119 54 
9 16 23.9 1.955 65 

(B) 1 23 34.3 2.119 54 
2 25 37.3 2.239 43 
3 25 37.3 2.343 37 
4 23 34.3 2.134 52 
5 26 38.8 2.224 45 
6 34 50.7** 2.716 14 
7 10 14.9 1.881 69 
8 12 17.9 1.672 70 
9 33 49.2 2.552 23 

(C) 1 38 56.7** 2.806 11 
2 34 50.7** 2.731 13 
3 25 37.3 2.239 43 
4 36 53.7** 2.836 9* 
5 34 50.7** 2.567 22 
6 28 41.8 2.418 30 
7 26 38.8 2.373 34 
8 17 25.4 2.045 59 
9 39 58.2** 2.851 7* 

10 34 50.7** 2.612 20 
11 31 46.3 2.642 19 

(D) 1 41 61.2** 2.955 4 * 
2 40 59.7** 2.851 7* 
3 19 28.3 2.000 

/ 

62 
4 23 34.3 2.269 

v Ct 

40 
5 21 31.3 2.269 40 
6 22 32.8 2.194 

T: U 

48 
7 22 32.8 2.194 

TC U 

48 
8 15 22.4 1.910 68 
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Item N 
<%) 

Percentage Mean Rank Order 

•(E) 1 29 43.3 2.582 21 
2 23 34.3 2.104 57 
3 44 65.7** 2.940 6* 
4 21 31.3 2.119 54 
5 33 49.2 2.657 17 
6 23 34.3 2.164 50 
7 38 56.7** 2.836 9* 
8 49 73.1** 3.373 1* 

(F) 1 22 32.8 2.224 45 
2 37 55.2** 2.313 38 
3 19 28.3 1.925 66 
4 24 35.8 2.254 42 
5 32 47.8 2.507 25 
6 31 46.3 2.507 25 
7 20 29.9 2.030 60 
8 19 28.3 2.060 58 

(G) 1 46 68.7** 3.090 2* 
2 31 46.3 2.478 29 
3 22 32.8 2.134 52 
4 23 34.3 2.000 62 
5 28 41.8 2.358 36 
6 20 29.9 2.000 62 
7 36 53.7** 2.657 17 
8 30 44.8 2.418 30 
9 30 44.8 2.507 25 
10 27 40.3 2.388 33 

(H) 1 20 29.9 1.925 66 
2 12 17.9 1.672 70 
3 10 14.9 1.552 72 
4 34 50.7** 2.552 23 
5 22 32.8 2.224 45 
6 26 38.8 2.284 39 
7 22 32.8 2.149 51 
8 23 34.3 2.015 61 
9 31 46.3 2.373 34 

N = Subjects who rated a particular item 3.00 or above, 
% = Percentage of N in terms of the entire sample. 
* = Top 10 experienced problems on the basis of mean 

score. 
** = Items rated 3.00 or above by more than half of the 

subjects. 
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whom to spend one's leisure time, (F2) nervousness, (G7) adap-

ting to American food, and (H4) finding a host family. 

Table VIII shows the relative intensity of the eight 

problem areas, both as anticipated and actually experienced. 

As the data indicate, the rank order of the anticipated prob-

lem areas are somewhat different from the experienced problem 

areas. According to the mean scores, foreign students expect 

the most adjustment problems in the language (A) area, fol-

lowed by socio-cultural (C), housing and food (G), financial 

(E), academic (B), psychological-personal (D), international 

TABLE VIII 

MEAN SCORES AND RANK ORDER OF PROBLEM AREAS, BOTH AS 
ANTICIPATED AND ACTUALLY EXPERIENCED 

Problem Areas 
Anticipated 

Mean* 
Rank 
Order 

Experienced 
Mean* 

Rank 
Order 

A. Communication-
Language 2.558 1 2.570 2 

B. Academic 2.119 5 2.208 7 

C. Social-Cultural 2.246 2 2.556 3 

D. Psychological-
Personal 2.080 6 2.330 5 

E. Financial 2.147 4 2.597 1 

F. Health 1.746 8 2.227 6 

G. Housing and Food 2.153 3 2.402 4 

H. International Stu-
dent Advising 1.888 7 2.082 8 

These means were obtained by dividing each total area 
mean by the number of items in that particular area. 
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student advising (H), and, least of all, health (F). In 

reality, financial (E) problems are the most serious experi-

enced problems, with communication-language (A) second, then 

social-cultural (C), housing and food (G), psychological-

personal (D), health (F), academic (B), and international 

student advising (H). 

The fact that financial problems are rated as the most 

acute problems experienced by the international students 

corroborates the findings of other studies (2, 5, 6), and 

reveals that inflation is hurting the students, too. Also, 

because of the difficulty in finding on-campus, part-time 

employment, plus the fact that foreign students are not con-

sidered for financial aid, the students are, more often than 

not, left to deal with their financial problems on their own. 

Problems pertaining to the language area are under-

standable. Because English is not their native language, it 

is obvious that many international students have difficulties 

with writing term papers, taking class lecture notes, and, 

particularly, with participating in class discussions. As a 

serious adjustment problem experienced by foreign students, 

language difficulty is also revealed in many other studies as 

a stumbling block to a profitable pursuit of education (2, 4, 

1, 8, 9). 

Problems with respect to the social-cultural area are 

centered mainly around personal friendships with Americans, 

and a sense of isolation due to a lack of company and leisure 
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time for extracurricular activities. Previous studies show 

that international students usually find their academic work 

more difficult than expected, so they have little free time 

for social lives (7, p. 26; 10# p. 21). Moreover, the lack 

of ability to communicate has hindered the formation of inter-

personal relationships (3, p. 81). 

Problems that are considered the least serious in both 

instances are those relating to international student advis-

ing. This is probably because many of these problems are not 

pressing, relcitively, for newcomers; thus, they do not require 

immediate resolution. Also, the International Programs Office 

at North Texas State University has been effective in meeting 

the needs of the international students. 

Adjustment problems vary from student to student. Despite 

the fact that some problems listed in the previous tables 

received lower ratings than others, it is important to note 

that these problems are, in differing degrees, of concern to 

all international students. 

Comparisons between Anticipated Adjustment Problems 
and Adjustment Problems Actually Experienced 

Research Question Three: In terms of levels of diffi-

culty, are there any significant differences between the 

anticipated adjustment problems and those actually experienced 

by the surveyeid international students enrolled at North Texas 

State University? 
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The t test for two related samples was used to determine 

the significance of the differences between the total means 

and the area means of the anticipated problems and the prob-

lems actually experienced. The results of these analyses 

are shown in Table IX. It was found that differences signi-

ficant at the 0.05 level (P < 0.05) exist between these two 

sets of problems both in total mean scores and in six of the 

eight problem areas. These six problem areas are social-

cultural (C), psychological-personal (D), financial (E), 

health (F), housing and food (G), and international student 

advising (H). Since the mean scores of the eight problem 

areas and the total are lower in. the anticipated cases as 

compared with the actual cases, this means that, generally, 

the experienced problems were more serious than the students 

expected. 

Of major interest is the fact that no significant dif-

ferences (P > 0.05) are found between the mean scores in the 

language (A) and academic (B) problems. Perhaps, the diffi-

culty of a foreign language was well understood and expected, 

and since academic problems are highly associated with lan-

guage skills, the result is that, the actually-experienced 

language and cicademic problems did not significantly differ 

from their anticipation. 

To find out which specific adjustment problems exhibit 

significant differences, an item-by-item comparison of the 

means of the anticipated problems and those of the experienced 
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Area 
Anticipated 

Mean 
Experienced 

Mean Difference t P 

A 23.029 23.134 -0.105 -0.123 0.902 

B 19.074 19.880 -0.806 -0.975 0.332 

C 24.716 28.119 -3.403 -3.396* 0.001 

D 16.641 18.641 -2.000 -2.517* 0.014 

E 17.179 20.776 -3.597 -4.868* 0.000 

F 13.970 17.820 -3.850 -5.539* 0.000 

G 21.537 24.029 -2.492 -2.815* 0.006 

H 17.000 18.746 -1.746 -2.444* 0.017 

Total 153.146 171.145 -17.999 -3.857* 0.000 

df = 66 
* = Statistically significant (P < 0.05} 

problems was performed by the t test for two related samples. 

The results of the comparisons are presented in Table X. As 

revealed by the data, significant differences between antici-

pation and experience were determined to exist in 32 problem 

items. In all 32 cases, the problems appear to have given the 

students more trouble than they expected. 

An examination of the distribution of the 32 problems 

shows that eight items are in the area of health (F), seven 

each in the financial (E) and social-cultural (C) areas, four 

in housing and food (G), three in psychological-personal (D), 

two in international student advising (H), and one in academic 

(B). Communication-language (A) is the only area in which no 
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TABLE X 

COMPARISON BETWEEN ANTICIPATED PROBLEMS AND 
ACTUALLY-EXPERIENCED PROBLEMS 

Item 
Anticipated 

Mean 
Experienced 

Mean Difference t 

(A) 1 2.701 2.507 0.194 1.716 
2 2.701 2.776 -0.074 -0.559 
3 3.000 3.059 -0.059 -0.541 
4 2.462 2.402 0.059 0.600 
5 2.805 2.955 -0.149 -0.927 
6 2.686 2.686 0.000 0.000 
7 2.388 2.671 -0.283 -1.970 
8 2.238 2.119 0.119 0.916 
9 2.044 1.955 0.089 0.549 

(B) 1 2.119 2.119 0.000 0.000 
2 1.98 5 2.238 -0.253 -1.523 
3 2.253 2.343 -0.089 -0.597 
4 2.373 2.134 0.238 1.360 
5 2.044 2.223 -0.179 -1.157 
6 2.238 2.716 -0.477 -2.430* 
7 1.910 1.880 0.029 0.270 
8 1.835 1.671 0.164 1.443 
9 2.313 2.552 -0.238 -1.672 

(C) 1 2.268 2.805 -0.537 -3.226* 
2 2.358 2.731 -0.373 -2.231* 
3 2.313 2.238 0.074 0.627 
4 2.462 2.835 -0.373 -2.536* 
5 2.298 2.567 -0.268 -2.088* 
6 2.328 2.417 -0.089 -0.830 
7 2.283 2.373 -0.089 -0.659 
8 1.835 2.044 -0.208 -1.749 
9 2.149 2.850 -0.701 -4.488* 

10 2.238 2.611 -0.373 -2.231 
11 2.179 2.641 -0.462 -2.928 

(D) 1 2.283 2.955 -0.671 -3.661* 
2 2.298 2.850 -0.552 -3.142* 
3 1.925 2.000 -0.074 -0.599 
4 1.955 2.268 -0.313 -2.100* 
5 2.268 2.268 0.000 0.000 
6 1.985 2.194 -0.208 -1.295 
7 2.014 2.194 -0.179 -1.490 
8 1.910 1.910 0.000 0.000 
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Item 
Anticipated 

Mean 
Experienced 

Mean Difference t 

(E) 1 2.238 2.582 -0.343 -1.993* 
2 1.940 2.104 -0.164 -1.331 
3 2.268 2.940 -0.671 -5.097* 
4 1.820 2.119 -0.298 -2.025* 
5 2.223 2.656 -0.432 -3.291* 
6 1.880 2.164 -0.283 ' -2.293* 
7 2.074 2.835 -0.761 -5.215* 
8 2.731 3.373 -0.641 -4.007* 

(F) 1 1.701 2.223 -0.522 -3.819* 
2 1.865 2.313 -0.447 -2.806* 
3 1.507 1.925 -0.417 -3.413* 
4 1.761 2.253 -0.492 -4.008* 
5 1.701 2.507 -0.805 -5.831* 
6 1.850 2.507 -0.656 -4.849* 
7 1.791 2.029 -0.238 -2.013* 
8 1.791 2.059 -0.268 -2.284* 

(G) 1 2.313 3.089 -0.776 -5.021* 
2 2.283 2.477 -0.194 -1.287 
3 1.910 2.134 -0.223 -2.203* 
4 1.925 2.000 -0.074 -0.798 
5 2.044 2.358 -0.313 -2.122* 
6 1.880 2.000 -0.119 -0.881 
7 2.447 2.656 -0.208 -1.368 
8 2.074 2.417 -0.343 -1.963 
9 2.597 2.507 0.089 0.535 

10 2.059 2.388 -0.328 -2.800* 

(H) 1 1.656 1.925 -0.268 -2.060* 
2 1.582 1.671 -0.089 -1.029 
3 1.522 1.552 -0.029 -0.444 
4 2.164 2.552 -0.388 -2.817* 
5 1.910 2.223 -0.313 -1.983 
6 2.044 2.283 -0.238 -1.710 
7 2.089 2.149 -0.059 -0.600 
8 1.985 2.014 -0.029 -0.216 
9 2.044 2.373 -0.328 -1.986 

df = 66 
* = Statistically significant (P < 0.05). 
All figures rounded to 3 decimal places. 



105 

item is counted as significant. At this point, it is impor-

tant to note that if a significant difference exists for a 

particular problem item, it does not necessarily mean that it 

is a problem with adjustment; it could mean only that the 

problem was not anticipated. 

To explore further how much of a discrepancy exists 

between the anticipated and experienced problems for all items 

and in what direction, Table XI provides information on the 

total positive discrepancy scores, total negative discrepancy 

scores, total discrepancy scores in absolute value, and their 

rank order. These data show that the 12 problem items that 

have the highest total discrepancy value are in the rank order 

of (1) getting sufficient academic advising from an academic 

adviser, (2) feeling homesick, (3) feeling isolated, (4) find-

ing satisfactory housing at a reasonable price, (5) competing 

with American students for higher grades, (6) finding a group 

to join, (6) finding time for recreational or extracurricular 

activities, (8) racial discrimination, (9) getting courses one 

likes, (9) finding a part-time job on campus, (9) obtaining 

financial assistance from school, and ( 9 ) finding food to suit 

dietary habits and preference. 

Once again, it must be stressed that the problems listed 

above are not the problems that the students consider to be 

the most serious problems which they encountered. They are 

the problems, however, that shocked the students the most due 

to the magnitude of deviation (in either direction) from their 

expectations. 
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Item 

Total Positive 
Discrepancy 

Score - X >X 
e a 

Total Negative 
Discrepancy 

Score - X <X e a 

Total Discrep-
ancy Score in 

Absolute Value'*" 
Rank 
Order 

(A) 1 +1.3 -26 39 54 
2 +30 -25 55 24 
3 +2:3 -19 42 46 
4 +1.4 -18 32 67 
5 +30 -20 50 31 
6 +2:1 -21 42 46 
7 +34 -15 49 35 
8 +18 -26 44 42 
9 +2:4 -30 54 26 

(B) 1 +2:5 -25 50 13 
2 +41 -24 65 9* 
3 +29 -23 52 29 
4 +2:6 -42 68 5* 
5 +34 -22 56 22 
6 +56 -24 80 1* 
7 +13 -15 28 70 
8 +1.3 -24 37 58 
9 +32 -16 48 36 

(C) 1 +51 -15 66 8* 
2 +46 -21 67 6* 
3 +1.8 -23 41 49 
4 +40 -15 55 24 
5 +3:1 -13 44 42 
6 +2:3 -17 40 51 
7 +2:4 -18 42 46 
8 +24 -10 34 64 
9 +57 -10 67 6* 

10 +43 -18 61 14 
11 +46 -15 61 14 

(D) 1 +61 -16 77 2* 
2 +55 -18 73 3* 
3 +2:1 -16 37 58 
4 +36 -15 51 30 
5 +19 -19 38 55 
6 +32 -18 50 31 
7 +2:6 -14 40 51 
8 +2:0 -20 40 51 
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Item 

Total Positive 
Discrepancy 

Score - X >X 
e a 

Total Negative 
Discrepancy 

Score - X <X 
e a 

Total Discrep-
ancy Score in 

Absolute Value^ 
Rank 
Order 

(E) 1 +44 -21 65 g* 
2 +26 -15 41 49 
3 +52 - 7 59 18 
4 +35 -15 50 31 
5 +38 - 9 47 37 
6 +28 - 9 37 58 
7 +54 - 3 57 20 
8 +54 -11 65 9* 

(F) 1 +41 - 6 47 37 
2 +42 -12 54 26 
3 + 32 - 4 36 61 
4 +39 - 6 45 41 
5 +57 - 3 60 16 
6 +51 - 7 58 19 
7 +25 - 9 34 64 
8 +28 -10 38 55 

(G) 1 +62 -10 72 4* 
2 +35 -22 57 20 
3 +23 - 8 31 68 
4 +17 -12 29 69 
5 +37 -16 53 28 
6 +22 -14 36 61 
7 +35 -21 56 22 
8 +44 -21 65 g* 
9 +29 -35 64 13 

10 +30 - 8 38 55 

(H) 1 +27 - 9 36 61 
2 +13 - 7 20 71 
3 + 8 - 6 14 72 
4 +35 - 9 44 42 
5 +34 -13 47 37 
6 +31 -15 46 40 
7 +19 -15 34 64 
8 +23 -21 44 42 
9 +41 -19 60 16 

Xa = Score of anticipated problem. 

XQ = Score of experienced problem. 

1 = Total discrepancy between anticipated scores and 
experienced scores in absolute value. 

* = The 12 problem items with the highest total dis-
crepancy value. 
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Table XII shows the relative values of the total posi-

tive discrepancy scores, total negative discrepancy scores, 

total discrepancy in absolute values, and discrepancy means 

for all the eight problem areas. As listed in the rank order 

column, the problem area that has the highest discrepancy 

mean is (1) social-cultural. Following in order are (2) 

housing and food, (3) academic, (4) financial, (5) communica-

tion-language, (6) psychological-personal, (7) health, and 

(8) international student advising. 

TABLE XII 

DISCREPANCY SCORES OF THE EIGHT PROBLEM AREAS 

Area 

Total ( + ) 
Discrepancy 

Score 

Total (-) 
Discrepancy 

Score 

Total 
Discrepancy 
Score in 
Absolute 
Value 

Discrepancy 
Mean* 

Rank 
Order 

A +207 -200 407 6.074 5 

B +269 -215 484 7.223 3 

C +403 -175 578 8.626 1 

D +270 -136 406 6.059 6 

E +331 - 90 421 6.283 4 

F +315 - 57 372 5.552 7 

G +334 -167 501 7.477 2 

H +231 -114 345 5.149 8 

Total +2,360 -1,154 3,514 52.447 -

discrepancy by the total number of subjects. 



109 

Comparisons of the Discrepancy Means on the 
Basis of the Eight Selected Variables 

Research Question Four: Based on the following vari-

ables, are there any significant differences in the discrep-

ancy mean scores between the anticipated and experienced 

adjustment problems of pcie surveyed international students 

State University? The variables are 

{1) sex, (2) age, (3) m&rital status, (4) academic level, (5) 

academic standing, (6) residence, (7) incidence of pre-

arrival orientation, and (8) incidence of post-arrival 

enrolled at North Texas 

orientation. 

Table XIII present 

discrepancy means betwe 

test. As the data indi 

(P > 0.05) exist betwee 

of the eight problem ar 

show, however, that the 

than the males in all t 

greatest differences in 

(C) categories. These 

ciated with the magnitu 

that female students te 

between their anticipat 

their male counterparts 

Sex Variable 

3 the results of the comparison of 

en males and females using Fisher's t 

cate, no significant differences 

these two groups in total or in any 

sas. Further inspection of the data 

females have higher discrepancy means 

tie eight problem areas with the 

the academic (B) and social-cultural 

results suggest that sex is not asso-

de of the discrepancy mean scores, but 

ad to perceive a larger discrepancy 

2d and experienced problems than do 
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TABLE XIII 

COMPARISON OF DISCREPANCY MEANS BY SEX 

Area 
Male Mean 
N = 44 

Female Mean 
N = 23 Difference t 

A 5.840 6.521 -0.681 -0.501 

B 6.409 8.782 -2.373 -1.789 

C 8.204 9,434 -1.230 -0.756 

D 5.863 6.434 -0.571 -0.440 

E 6.136 6.565 -0.429 -0.340 

F 5.409 5.826 -0.417 -0.300 

G 7.181 8.043 -0.862 -0.619 

H 4.931 5.565 -0.634 -0.518 

Total 49.973 57.170 -7.197 -0.905 

df 
t 
= 65 
Not statistically significant (P > 0.05). 

Marital Status Variable 

The Fisher's t test performed on the discrepancy mean 

scores of the single students as opposed to the married stu-

dents (Table XIV) shows no significant differences (P > 0.05) 

between the discrepancy means in the total or in any of the 

eight problem areas. However, there are some indications that 

married students tend to have higher discrepancy means than 

single students except in the areas of psychological-personal 

(C), housing and food (G), and international student advising 

(H). These results should not be interpreted at face value, 

however, since the number of married students (8) in the study 

may be too small for any valid conclusions to be drawn. 
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TABLE XIV 

COMPARISON OF DISCREPANCY MEANS BY MARITAL STATUS 

Area 
Single Mean 
N = 59 

Married Mean 
N = 8 Difference t 

A 6.050 6.250 -0.200 -0.100 
B 6.847 10.000 -3.153 -1.616 
C 8.559 9.125 -0.566 -0.236 
D 6.135 5.500 0.635 0.334 
E 5.983 8.500 -2.517 -1.381 
F 5.491 6.000 -0.509 -0.250 
G 7.559 6.875 0.684 0.335 
H 5.322 3.875 1.447 0.811 

Total 51.946 56.125 -4.179 -0.356 

= 65 
t = Not statistically significant {P > 0.05) 

Academic Level Variable 

The results of the Fisher's t test on the comparison of 

discrepancy means between undergraduate and graduate students 

are presented in Table XV. The data show that the answers of 

undergraduates and graduates do not differ significantly 

(P > 0.05) in total or in any of the eight problem categories, 

Although an examination of the sub-scale findings shows that 

the discrepancy mean scores are somewhat higher for the gra-

duate students in seven problem areas (except in the psycho-

logical-personal (D) area), these differences are not signi-

ficant statistically. 
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TABLE XV 

COMPARISON OF DISCREPANCY MEANS BY ACADEMIC LEVEL 

Area 

Undergraduate 
Mean 

N = 35 
Graduate Mean 

N = 32 Difference t 

A 4.971 7.281 -2.310 -1.831 
B 7.057 7.406 -0.349 -0.270 
C 8.457 8.812 -0.355 -0.228 
D 6.800 5.250 1.550 1.271 
E 6.114 6.468 -0.354 -0.295 
F 5.542 5.562 -0.020 -0.014 
G 7.228 7.750 -0.522 -0.393 
H 5.085 5.218 -0.133 -0.114 

Total 51.254 53.747 -2.493 -0.328 

= 65 
t = Not statistically significant (P > 0.05) 

Academic Standing Variable 

In the analysis of this variable, comparisons were made 

between students with low GPAs and with high CPAs, at both the 

undergraduate and graduate levels. On the undergraduate level, 

a GPA below 3.00 is considered low, but at 3.00 or above, it 

is considered high. On the graduate level, a low GPA is one 

below 3.50; it is high at 3.50 or above. 

As the data in Table XVI reveals, no significant differ-

ences (P > 0.05) were found between undergraduate students 

with low GPAs and those with high GPAs in total or in any of 

the eight problem areas. It is worth noting, however, that 

undergraduate students with low GPAs seem to encounter greater 

shocking experiences than their high-GPA counterparts since 
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they scored a higher discrepancy mean in all of the eight 

problem areas. 

TABLE XVI 

COMPARISON OF DISCREPANCY MEANS BY ACADEMIC STANDING: 
UNDERGRADUATE STUDENTS 

Area 
Low GPA Mean 

N = 11 
High GPA Mean 

N = 17 Difference t 

A 6.454 4.411 2.043 1.008 

B 8.000 6.058 1.942 0.856 

C 9.363 8.352 1.011 0.401 

D 7.181 6.117 1.064 0.425 

E 8.000 5.117 2.883 1.752 

F 6.727 4.470 2.257 1.070 

G 8.181 6.176 2.005 1.152 

H 6.272 4.235 2.037 1.208 

Total 60.178 44.936 15.242 1.190 

df = 65 
t = Not statistically significant (P > 0.05) 

Results of the comparison of discrepancy means between 

graduate students are presented in Table XVII. Differences in 

the discrepancy means again exist between graduate students 

with low GPAs and those with high GPAs in total and in seven 

of the eight problem areas [with the exception of communica-

tion-language (A)]. Their differences, however, are not 

statistically significant at the 0.05 level. It is also 

observed that low-GPA graduate students tend to experience 

higher discrepancies than those with high GPAs. 
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TABLE XVII 

COMPARISON OF DISCREPANCY MEANS BY ACADEMIC STANDING: 
GRADUATE STUDENTS 

Area 
Low GPA Mean 

N = 15 
High GPA Mean 

N = 9 Difference t 

A 7.000 10.888 -3.888 -1.776 

B 8.666 7.000 1.666 0.872 

C 9.333 8.555 0.778 0.271 

D 6.200 4.777 1.423 0.942 

E 7.133 5.888 1.245 0.509 

F 6.400 3.777 2.623 1.001 

G 9.800 6.000 3.800 1.521 

H 6.866 3.777 3.089 1.318 

Total 61.398 50.662 10.736 0.785 

df = 65 
t = Not statistically significant (P > 0.05) 

The results of the comparisons in Tables XVI and XVII 

seem to suggest that high discrepancy means are somewhat 

related to the students' low academic performance. This is 

compatible with the literature, which reports that foreign 

students' academic performance is generally hindered during 

the first year of study abroad (the most critical period); 

it is during this time when culture shock is most intense 

(10, p. 19). 

Residence Variable 

In comparing the discrepancy means by the Fisher's t test 

for international students who are living or had lived in the 

dormitory (on campus) and for those who had lived only off 
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campus (Table XVIII), it was found that none of the differen-

ces is significant at the 0.05 level. In fact, the discrep-

ancy means are very close, with on-campus students experiencing 

slightly higher discrepancy means in the academic (B), social-

cultural (C), and health (F) areas. 

TABLE XVIII 

COMPARISON OF DISCREPANCY MEANS BY RESIDENCE 

Area 
On-Campus Mean 

N = 20 
Off-Campus Mean 

N = 47 Difference t 

A 5.950 6.127 -0.177 -0.125 

B 7.400 7.148 0.252 0.178 

C 9.100 8.425 ,0.675 0.398 

D 5.550 6.276 -0.726 -0.540 

E 5.900 6.446 -0.546 -0.418 

F 6.000 5.361 0.639 0.444 

G 6.450 7.914 -1.464 -1.020 

H 4.000 5.638 —1.638 -1.306 

Total 50.350 53.335 -2.985 -0.360 

df 
t 
= 65 
Not statistically significant (P > 0.05) 

Age Variable 

As Table XIX indicates, the total discrepancy means of 

the three age groups of students are different, with the 

youngest group (below 20) scoring much higher than the other 

two groups. The data also show that the younger group out-

scored the other two in seven of the eight categories [with 
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the exception of communication-language (A)]. Though Table 

XX data reveal no significant differences (P > 0.05) among 

the three groups with respect to total and to the eight prob-

lem areas (using the one-way analysis of variance), the fact 

that the youngest group has the highest discrepancy means 

suggests that their immaturity may be reflected by an inability 

to project realistic expectations. Because of the absence of 

significant differences among the discrepancy means of the 

three groups, further investigation with the Scheffe's F test 

was not warranted. 

TABLE XIX 

DISCREPANCY MEANS OF THE THREE AGE GROUPS 

Below 20 20 to 25 Above 2 5 
Age Mean Age Mean Age Mean 

Area N = 14 N = 32 N = 21 

A 6.714 5.125 7.095 

B 8.000 6.968 7.095 

C 9.714 9.218 7.000 

D 8.428 5.500 5.333 

E 7.571 5.875 6.047 

F 7.428 5.593 4.238 

G 8.428 7.406 6.952 

H 6.428 5.187 4.238 

Total 62.711 50.872 47.998 
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Source of Sums of Mean 
Area Variation Squares df Squares F 

A Between 56.46 2 28.23 1.026 
Within 1760.16 64 27.50 
Total 1816.62 66 

B Between 10.86 2 5.43 0.193 
Within 1800.77 64 28.13 
Total 1811.63 66 

C Between 83.34 2 41.67 1.050 
Within 2538.32 64 39.66 

Total 2621.66 66 

D Between 99.66 2 49.83 2.052 
Within 1554.09 64 39.66 
Total 1653.75 66 

E Between 29.73 2 14.86 0.620 
Within 1533.88 64 23.96 
Total 1563.61 66 

F Between 85.61 2 42.80 1.519 
Within 1802.95 64 28.17 
Total 1888.56 66 

G Between 18.61 2 9.30 0.315 
Within 1890.09 64 29.53 
Total 1908.70 66 

H Between 40.39 2 20.19 0.902 
Within 1432.11 64 22.37 
Total 1472.50 66 

Total Between 1970.21 2 985.10 1.035 
Within 60874.35 64 951.16 
Total 62844.56 66 

Not statistically significant (P > 0.05) 
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Pre-arrival and Post-arrival Orientation Variables 

The subjects were first classified into four groups based 

on participation in pre-arrival and post-arrival orientation, 

as follows. (1) those who had both pre-arrival and post-

arrival orientation; (2) those who had post-arrival but no 

pre-arrival orientation; (3) those who had pre-arrival but no 

post-arrival orientation? and (4) those who had neither pre-

arrival nor post-arrival orientation. The discrepancy means 

according to each problem area were tabulated, and these data 

are presented in Table XXI; the comparison of the discrepancy 

means by using the two-way analysis of variance is presented 

in Table XXII. 

TABLE XXI 

DISCREPANCY MEANS OF INCIDENCES OF PRE-ARRIVAL 
AND POST-ARRIVAL ORIENTATION 

Area Mean^ N=26 Mea^ N=27 Mean^ N=05 Mean. N=19 4 

A 6.384 5.941 7.200 5.473 

B 6.961 6.647 5.200 8.631 

C 8.115 9.411 5.800 9.368 

D 6.269 6.529 2.200 6.368 

E 5.961 6.058 4.200 7.473 

F 4.653 6.764 1.600 6.736 

G 7.384 7.470 6.600 7.842 
H 4.923 4.588 2.800 6.578 

Total 50.650 53.408 35.600 58.4 69 

Meani - Students who had both orientations. 
Mean2 - Students who had only post-arrival orientation, 
Mean3 - Students who had only pre-arrival orientation. 
Meanij - Students who had no orientation at all. 
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TABLE XXII 

COMPARISON OF THE EFFECTS OF PRE-ARRIVAL AND POST-ARRIVAL 
ORIENTATION ON DISCREPANCY MEANS 

Source of Sums of Mean 
Area Variation Squares df Squares F 

A Row 13.45 1 13.45 0.470 
Column 0.34 1 0.34 0.012 
Interaction 4.70 1 4.70 0.164 
Within 1800.63 63 28.58 
Total 1819.12 66 

B Row 27.76 1 27.76 1.001 
Column 0.14 1 0.14 0.005 
Interaction 40.10 1 40.10 1.447 
Within 1746.06 63 27.71 

Total 1814.06 66 

C Row 67.63 1 67.63 1.668 
Column 15.89 1 15.89 0.392 
Interaction 14.75 1 14.75 0.363 
Within 2553.99 63 40.53 
Total 2652.26 66 

D Row 56.04 1 56.04 2.245 
Column 51.14 1 51.14 2.048 
Interaction 43.65 1 43.65 1.748 
Within 1572.57 63 24.96 
Total 1723.40 66 

E Row 32.47 1 32.47 1.353 
Column 0.34 1 0.34 0.014 
Interaction 28.83 1 28.83 1.201 
Within 1511.43 63 23.99 

Total 1573.07 66 

F Row 150.11 1 150.11 5.442' 
Column 27.14 1 27.14 0.983 
Interaction 26.16 1 26.16 0.948 
Within 1737.82 63 27.58 
Total 1941.23 66 

G Row 5.04 1 5.04 0.166 
Column 0.48 1 0.48 0.016 
Interaction 3.81 1 3.81 0.126 
Within 1902.11 63 30.19 
Total 1911.44 66 

. 
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Source of Sums of Mean 
Area Variation Squares df Squares F 

H Row 33.89 1 33.89 1.526 
Column 0.05 1 0.05 0.002 
Interaction 48.36 1 48.36 2.177 
Within 1399.39 63 22.21 
Total 1481.69 66 

Total Row 1877.53 1 1877.53 1.950 
Column 285.32 1 285.32 0.296 
Interaction 1156.40 1 1156.40 1.201 
Within 60635.93 63 962.47 
Total 63955.18 66 

Not statistically significant (P > 0.05) 

As indicated by the data in Table XXII, no significant 

differences (P > 0.05) were found in the interaction, column 

means, and row means [except in the area of health (F), 

between rows]. The nonsignificant interactions suggest that 

the effects of pre-arrival orientation and post-arrival 

orientation are independent of each other; whereas the non-

significant differences in the row means and column means 

suggest that students with or without pre-arrival orientation 

do not significantly differ in their discrepancy means nor do 

students with or without post-arrival orientation. 

Despite the fact that no significant differences are 

found by comparing the total discrepancy means among these 

four groups, Table XXI data show that students who had pre-

arrival orientation but no post-arrival orientation have the 

lowest discrepancy score. However, to interpret that this 
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group has experienced the least amount of shock is misleading 

since the five students who comprise this group may not be 

typical or representative. Nevertheless, a general pattern 

emerges which suggests that students who had neither pre-

arrival nor post-arrival orientation tend to experience 

greater culture shock as manifested by their discrepancy means 

in comparison with those who had only one or both of the 

orientations. 

TABLE XXIII 

SUMMARY TABLE OF THE COMPARISON OF TOTAL DISCREPANCY MEANS 
ON THE BASIS OF THE EIGHT SELECTED VARIABLES 

Variable Mean t F P 

1. Sex: 

Male 
Female 

49.977 
57.173 -0.501 ~ 0.368 

2. Marital Status: 

Single 
Married 

51.949 
56.125 -0.356 - 0.722 

3. Academic Level: 

Undergraduate 
Graduate 

51.257 
53.750 -0.328 - 0.743 

4. Academic Standing: 

Undergraduate: 
Low GPA 
High GPA 

60.181 
44.941 1.190 - 0.244 

Graduate: 
Low GPA 
High GPA 

61.400 
50.666 0.785 - 0.440 

5. Residence: 

On campus 
Off campus 

50.350 
53.340 -0.360 - 0.719 
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Variable Mean 

6. Age: 

Below 20 
Between 20 and 25 
Above 25 

62.714 
50.875 
48.000 

1.035 0.360 

7. Orientations: 
& 8. Both orientations 

Only post-arrival 
Only pre-arrival 
None 

Row 
Column 
Interaction 

50.653 
53.411 
35.600 
58.473 

1.950 
0.296 
1.201 

0.167 
0.588 
0.277 

t = Not statistically significant (P>0.05). 
F = Not statistically significant (P>0.05). 

Summary 

Analyses of the data for this study have been presented 

in this chapter. It was found that international students 

enrolled at North Texas State University anticipated problems 

mainly in the communication-language, social-cultural, and 

housing and food areas. In reality, they encountered more 

problems in the financial, communication-language, and 

social-cultural areas. 

In terms of levels of difficulty, significant differences 

were found to exist between the anticipated and the experienced 

problems in thirty-two items, and the experienced problems 

appear to be more serious. However, no significant differences 

were detected between and among the total discrepancy means 
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of the compared groups based on the variables of sex, age, 

marital status, academic level, academic standing (GPA), 

residence, and incidence of pre-arrival and post-arrival 

orientation. A comparison summary of the total discrepancy 

means on the basis of the eight selected variables is provided 

in Table XXIII. 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

This study was designed to investigate the adjustment 

problems of international students studying at North Texas 

State University, Denton, Texas. Its primary objectives were 

(1) to determine if there are any discrepancies between the 

students' anticipations of problems before leaving their home 

countries and their actual experiences of the same problems 

during the first year of their say in America, and (2) to 

ascertain if any discrepancies are in any way related to cer-

tain selected variables. In addition, it is hoped that this 

study will provide pertinent information that will be of value 

and use to student personnel services in planning better pro-

grams and services to meet the adjustment needs of interna-

tional students. 

Four research questions are presented in Chapter I. 

Specifically, they deal with (1) the specific adjustment prob-

lems anticipated before leaving their home countries by 

international students enrolled in North Texas State Univer-

sity, (2) the specific adjustment problems actually experi-

enced in America, (3) the comparison between the adjustment 

problems as anticipated and actually experienced, and (4) the 
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comparison of the discrepancy means based on the variables of 

sex, age, marital status, academic level, academic standing, 

residence, and incidence of pre-arrival and post-arrival 

orientation. 

The data for the study were gathered through the use of 

a questionnaire designed by the researcher. Before the actual 

administration, the questionnaire was validated by a panel of 

judges and pretested with a small sample of international stu-

dents. The revised questionnaire contains seventy-two problem 

items plus fourteen personal background items. 

All of the international students enrolled in the 1980 

Spring Semester at North Texas State University, who had been 

in America for a year or less, constitute the population of 

the study. Of the 223 questionnaires sent to potential sub-

jects, 116 were returned within six weeks. Only 67 of the 

returned questionnaires were usable; the remaining 49 were 

either incomplete or completed by ineligible students. Fol-

lowing is a summary of the major findings in accordance with 

the research questions. 

Findings 

1. The ten most serious adjustment problems anticipated 

by international students, according to the measured mean 

scores, are (from most serious to least) (1) understanding 

American idioms and slang, (2) participating in class dis-

cussions, (3) obtaining financial assistance from school, (4) 

expressing oneself in English, (5) adjusting to different 
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accents, (6) writing term papers, (7) saving enough money for 

future use, (8) developing an English vocabulary, (9) estab-

lishing friendships with Americans, and (10) adapting to 

American food. 

2. The rank order of the anticipated problem areas is 

(from most serious to least) (1) communication-language, (2) 

social-cultural, (3) housing and food, (4) financial, (5) 

academic, (6) psychological-personal, (7) international stu-

dent advising, and (8) health. 

3. The ten most serious adjustment problems actually 

experienced by international students in America are (from 

most serious to least) (1) obtaining financial assistance from 

school, (2) finding satisfactory housing at a reasonable 

price, (3) understanding American idioms and slang, (4) feeling 

homesick, (5) participating in class discussions, (6) increased 

expenses due to inflation, (7) finding time for recreational 

or extracurricular activities, (8) feeling lonely and iso-

lated, (9) establishing friendships with Americans, and (10) 

saving enough money for future use. 

4. The rank order of the problem areas by actual experi-

ence is (from most serious to least) (1) financial, (2) 

communication or language, (3) social-cultural, (4) housing 

and food, (5) psychological-personal, (6) health, (7) academic, 

and (8) international student advising. 

5. The least serious adjustment problems both antici-

pated and actually experienced are related to the areas of 

health and international student advising. 
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6. Significant differences were found between antici-

pation and actual experience in six of the eight problem 

areas; these areas are (1) social-cultural, (2) psychological-

personal, (3) financial, (4) health, (5) housing and food, 

and (6) international student advising. 

7. Specifically, 32 problem items (about half of the 72 

problems) were identified by international students as having 

a significant difference between the anticipated and the 

experienced problems (Table X). 

8. The twelve adjustment problems that show the greatest 

discrepancies are (from greatest to least) (1) getting suffi-

cient academic advising from an academic adviser, (2) feeling 

homesick, (3) feeling lonely and isolated, (4) finding satis-

factory housing at a reasonable price, (5) competing with 

American students for higher grades, (6) finding a group to 

join, (6) [tie] finding time for recreational or extracurric-

ular activities, (8) racial discrimination, (9) [four-way tie] 

getting courses one likes, (9) finding a part-time job on cam-

pus, (9) obtaining financial assistance from school, and (9) 

finding food that suits dietary habits and preference. 

9. The rank order of the problem areas according to 

their discrepancy means is (from greatest to least) (1) social-

cultural, (2) housing and food, (3) academic, (4) financial, 

(5) communication-language, (6) psychological-personal, (7) 

health, and (8) international student advising. 
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10. It was found that sex, age, marital status, academic 

level, academic standing, residence, incidence of pre-arrival 

and post-arrival orientation are not related to the extent of 

the discrepancies between problems anticipated and actually 

experienced. 

11. Although no significant differences were detected 

between and among the discrepancy means on the basis of the 

selected variables, a further analysis of the data reveals 

that students who are female, married, on the graduate level, 

academically below average, live off campus, less than twenty 

years of age, and who had had no pre- or post-arrival orien-

tation appear to have experienced a greater discrepancy 

between their problem anticipations and experiences than did 

their respective counterparts. 

Supplementary Findings 

In addition to the previously-listed findings of this 

study, other supplementary findings that were derived from 

the background information on the respondents, and which may 

be of value or interest to educators and administrators, 

include the following. 

1. Fifty-four per cent of the respondents had pre-

arrival orientation as compared to 46 per cent who did not; 

2. About two-thirds (64%) of the subjects had partici-

pated in post-arrival orientation; the remainder (36%) of the 

group, however, did not; 
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3. Of those who had received pre-arrival orientation, 

31 per cent of the programs were sponsored by the home govern-

ment, 15 per cent by a school, and 54 per cent by other 

agencies; 

4. Of the various sources of information about North 

Texas State University, the students indicated that relatives 

and friends who were staying or studying in America were the 

major source (52%); the secondary source was the university 

itself (14%), and the remaining percentage was distributed 

among home school, home government, and other sources (which 

includes alumni, professors, and the Institute of International 

Education [IIE]); 

5. With respect to the possible causes of the discrep-

ancies between problems anticipated and experienced, 25 per 

cent of the subjects cited their unrealistic expectations, 

and 23 per cent said insufficient appropriate information; 

lack of preparation before departure, not unexpectedly, 

accounted for a close third of 19 per cent. 

Conclusions 

Based upon the findings of this study, the following con-

clusions appear to be warranted. 

1. There are marked contrasts between the problems 

anticipated and the problems actually experienced by inter-

national students with the experienced problems appearing to 

be more serious than expected; 
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2. It appears that the extent of the discrepancies 

between problem anticipation and experience is not related to 

sex, age, marital status, academic level, academic standing, 

residence, and incidence of pre- and post-arrival orientation; 

3. There is, however, a tendency for students who are 

female, married, on the graduate level, academically below 

average, living off campus, less than twenty years of age, 

and who had had no pre- or post-arrival orientation to 

experience more discrepancies between problems as anticipated 

and as experienced; 

4. The existence of the large gap and discrepancies 

between the foreign students' problem anticipation and 

experience during their first year in America may indicate 

that many of them were at a low (or their lowest) point of 

disillusionment as depicted in the theory of the U-curve of 

adjustment; 

5. Pre-arrival orientation, though much neglected in the 

past, currently appears to be receiving more attention; 

6. Post-arrival orientation has not reached all new 

foreign students; 

7. Both pre- and post-arrival orientation, however, do 

serve the purpose of easing the adjustment and adaptation to 

America for international students; 

8. It appears that insufficient appropriate information 

about American institutions, lack of preparation before depar-

ture from the home country, and the students' unrealistic 
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educational expectations are partially responsible for the 

existence of the discrepancies between anticipation of and 

the actual experience of problems; 

9. Academic performance appears to be inversely related 

to the degree of difference between problems anticipated and 

as actually experienced; 

10. It appears that the current student personnel ser-

vices that are related to financial aid, counseling, student 

activities, remedial education for English deficiency, and 

housing and food are not adequate to meet the needs of inter-

national students. 

Recommendations 

The following are recommendations for improving existing 

student personnel services, strengthening weak programs, and 

implementing new service areas in institutions similar to the 

one studied. These recommendations are made as a result of 

the findings of this study and the review of related litera-

ture; they may serve as general guidelines for International 

Programs Offices in their cooperation with other student per-

sonnel offices. 

1. Where the budget allows, accurate and up-to-date 

information about the community, the university, and the 

university's programs, student body, and student personnel 

services should be made available to prospective international 

students prior to admission; this will help foreign students 
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form more realistic expectations and make better preparation 

for their educational experience in America, and it will 

reduce the culture-shock intensity and the difficulty of many 

adjustment problems; 

2. Pre-arrival student orientation that is organized in 

the home country should be encouraged, continued, and if 

possible, expanded to encompass detailed information on the 

American educational system in general and the selected Ameri-

can university in particular? 

3. International students should be strongly advised to 

arrive on campus at least one month before the semester begins 

so that they can get acquainted with their living environment 

before being confronted with academic problems; 

4. Assistance in securing appropriate housing should be 

provided for international students by the university; 

5. Currently used post-arrival orientation programs, 

which are designed to help international students adjust to a 

new environment, may need to be revised in order to reach more 

students; 

6. A brief but concise orientation course, which broadly 

covers all aspects of American life, its institutions, and its 

history, should be offered for all new international students, 

particularly those arriving directly from overseas; 

7. To aid and attract foreign students, more international 

effort should be made to publicize information concerning 
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campus and community resources, facilities, services, and 

activities; 

8. A remedial program for international students who 

have an English deficiency should be instituted that emphasizes 

conversational vocabulary, idiomatic expressions, and slang; 

9. The possibility should be explored of increasing 

financial assistance to international students in financial 

distress, perhaps in the form of work opportunities on campus.; 

10. Regular meetings between academic instructors and 

the international student adviser should be considered so that 

the latter can learn about the academic problems of foreign 

students as well as about the instructors' problems with 

teaching international students; 

11. A peer counseling-training program should be estab-

lished so that the older and more mature international stu-

dents can play an active role in helping new students adjust 

to campus life; 

12. Due to the lack of an international dimension within 

campus student activities, a program should be specifically 

designed to attract the full participation of international 

students in university life and to foster friendships with 

American students; 

13. In addition to the efforts of the various areas of 

student personnel services, university administrators and 

faculty members should be made aware of the problems that may 

arise because of the diverse cultural backgrounds of foreign 
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students; moreover, the faculty members who instruct foreign 

students should be sensitive to their unique problems and 

special needs as well as to their abilities and potential; 

the information and suggestions contained in the brochure by 

Simerville (1) could serve as a good guide for academic 

instructors; 

14. It is recommended that special attention be given to 

those international students who have been in America for a 

year or less because the first year is generally regarded as 

the most critical period of the entire adjustment process. 

Recommendations for Further Study 

The following recommendations for future study and research 

are made as a result of this study. 

1. Verify and extend the findings of the present inves-

tigation by conducting similar studies with a larger sample in 

other similar institutions; 

2. Explore whether institutional characteristics may play 

a role in determining the discrepancies between anticipated 

and experienced problems by conducting parallel studies in 

other types of institutions of higher learning; 

3. Determine if the discrepancies that exist between 

problems as anticipated and as experienced will decrease over 

a longer period of time by undertaking studies to compare 

international students who have been in America for different 

lengths of time; 
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4. Assess the long-range values of pre- and post-arrival 

orientation to international students' adjustment on campus 

by initiating longitudinal studies; 

5. Studies should be designed to identify factors that 

may contribute to culture shock so that the stresses created 

due to the culture shift may be understood fully; 

6. Ascertain the effectiveness of the various areas of 

student personnel services in relation to international stu-

dents by conducting studies to compare established student 

personnel services in institutions of higher education to the 

services desired or needed by international students; 

7. Relationships between discrepancies and demographic 

variables that are not investigated in this study should be 

explored. 
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December 10, 1979 

North Texas 
State 

University 

Denton, Texas 
76203 

Dear sir: 

College 
of 

Education 

You are requested to assist in the validation of a 
questionnaire which will be used in my doctoral study 
concerning the adjustment of international students. 
Your knowledge and experience in working with inter-
national students make you a valuable evaluator of the 
questionnaire. 

Please assess each problem statement to determine 
whether it should 'fee retained in the final version. 
Specific directions are provided on the questionnaire. 

The enclosed envelope is provided for your con-
venience. Please mail the completed form back to me by 
February 1, 1980 • Thank you for your assistance. 

Yours sincerely, 

Andrew Yue-yan Yeung 
Doctoral Candidate 
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Directions for the Panel of Judges 

Directions: The following is a list of potential adjustment 
problems which are believed to be frequently 
experienced by international students while 
studying in the United States, please indicate, 
in your opinion, the likelihood of their having 
these problems by circling " q " the appropriate 
number for each statement 

1 ss very unlikely (to have trouble in) 
2 = unlikely (to have trouble in) 
3 = not sure/maybe 
4 as likely (to have trouble in) 
5 = very likely (to have trouble in) 

While assessing each problem statement, please, 
feel free also to make any comments, suggestions, 
changes, corrections, modifications, deletions, 
and additions of statements if necessary. 

Thank you! 
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Preliminary Questionnaire 

A. Communlcati on/Language; 

1. My fluency in English 1 2 3 4 5 
2. Expressing myself in English 1 2 3 4 5 
3. Adjusting to American slangs 1 2 3 4 5 
4. Adjusting to different accents 1 2 3 4 5 
5. Understanding American/English idioms 1 2 3 4 5 
6. Maintaining a satisfactoxy reading speed 1 2 3 4 5 
7. Developing my English vocabulary 1 2 3 4 5 
8. Participating in class discussions 1 2 3 4 5 
9. Making oral reports 1 2 3 4 5 
10. Writing term papers 1 2 3 4 5 
11. Taking notes in class 1 2 3 4" 5 
12. Understanding class lectures 1 2 3 4 5 
13. Heading textbooks and class assignments 1 2 3 4 5 
14. My way of pronouncing English words 1 2 3 4 5 
15. Holding a conversation in English 1 2 3 4 5 
16. Getting opportunity to speak English 1 2 3 4 5 
17. Obtaining special English instructions 1 2 3 4 5 

Academic; 

1. My ability to concentrate on studies 1 2 3 4 5 
2. Developing good study habits and skills 1 2 3 4 5 
3. My pre-college academic background 1 2 3 4 5 
4. Coping with course assignments 1 2 3 4 5 
5. Taking too many courses 1 2 3 4 5 
6. Selecting a major/program 1 2 3 4 5 
7. Making course selections 1 2 3 4 5 
8. Getting courses I like 1 2 3 4 5 
9. Adjusting to frequent tests 1 2 3 4 5 
10. Passing tests and examinations 1 2 3 4 5 
11. Coping with examination methods 1 2 3 4 5 
12. Maintaining satisfactory grades 1 2 3 4 5 
13. Competing with American students for 

higher grades 1 2 3 4 5 
14. Finding a place to study 1 2 3 4 5 
15. Adjusting to the informal atmosphere in class 1 2 3 4 5 
16. Changing my major field of study 1 2 3 4 5 
17. Getting an academic adviser 1 2 3 4 5 
18. Getting sufficient academic advising from 

academic adviser 1 2 3 4 5 
19. Getting personal help from professors 1 2 3 4 5 
20. Relationships with professors 1 2 3 4 5 
21. Adjusting to campus size 1 2 3 4 5 
22. Adjusting to a large class 1 2 3 4 5 
23. Adjusting to a small class 1 2 3 4 5 
24. Knowing how to use the library 1 2 3 4 5 
25. Getting the material I want from the library 1 2 3 4 5 
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26. Understanding the U.S. grading system 1 2 3 4 5 
27. Getting acquainted with the American 

educational system 1 2 3 4 5 
28. Getting my degree 1 2 3 4 5 
29. Typing term papers 1 2 3 4 5 
30. Doing laboratory assignments 1 2 3 4 5 
31. Obtaining permission to use topics related 

to home country in writing term papers or 
giving reports 1 2 3 4 5 

32. Making contributions to class 1 2 3 4 5 
33. Accepting compulsory class attendance 1 2 3 4 5 
34. Fart-time job interfering with my school work 1 2 3 4 5 

Social-Cultural: 

1. Discrimination because of my national 
"""* 

background 1 2 3 4 5 
2. Discrimination because of color of my skin 1 2 3 4 5 
3. Finding a group to join 1 2 3 4 5 
4. Getting to know other students 1 2 3 4 5 
5. Developing my social life 1 2 3 4 5 
6. Establishing friendship with other inter-

national students 1 2 3 4 5 
7. Establishing friendship with Americans of 

the same sex 1 2 3 4 5 
8. Establishing friendship with Americans of 

the opposite sex 1 2 3 4 5 
9. Getting opportunities for interaction with 

Americans 1 2 3 4 5 
10. Finding a suitable person to date/marry 1 2 3 4 5 
11. Adjusting to the casualness of relationships 

i.e. relationships not lasting long 1 2 3 4 5 
12. Living in a sex-oriented society 1 2 3 4 5 
13. Understanding American customs & mannerisms 1 2 3 4 5 
14. Adjusting to American customs & mannerisms 1 2 3 4 5 
15. Getting acceptance by the local community 1 2 3 4 5 
16. Maintaining a good relation with the local 

community 1 2 3 4 5 
17. Americans* conceptions about foreign students 1 2 3 4 5 
18. Accepting social stereotypes toward foreign 

students 1 2 3 4 5 
19. Boyfriend-girlfriend relationships 1 2 3 4 5 
20. Social withdrawal/isolation/alienation 1 2 3 4 5 
21. Understanding American life and institutions 1 2 3 4 5 
22. Coping with conflicting social and cultural 

values 1 2 3 4 5 
23. Maintaining identity with people at home 1 2 3 4 5 
24. Being too much "Americanized" 1 2 3 4 5 
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D. Psychological-Personal; 

1. Feeling homesick 1 2 3 4 5 
2 . Overcoming loneliness 1 2 3 4 5 
3 . Feeling being left out 1 2 3 4 5 
4 . Feeling inferior 1 2 3 4 5 
5 . Feeling too easily to get hurt 1 2 3 4 5 
6 . Feeling incompetent and lack of self-confidence 1 2 3 4 5 
7 . Feeling insecure and helpless 1 2 3 4 5 
8. Shyness 1 2 3 4 5 
9 . Maintaining contact with my own family 1 2 3 4 5 
10. Obtaining news from my home country 1 2 3 4 5 
11. Selecting a future career 1 2 3 4 5 
12. Missing friends & relatives from home 1 2 3 4 5 
13. Delay in my marriage 1 2 3 4 5 
14. Loss of self-identity 1 2 3 4 5 
15. Loss of status & self-esteem in the U.S. 1 2 3 4 5 
16. Too little time to pursue my own interest 1 2 3 4 5 
17. Managing my time 1 2 3 4 5 
18. Achieving self-development and fulfillment 1 2 3 4 5 
19. Making decision for myself 1 2 3 4 5 
20. Being independent from my parents 1 2 3 4 5 
21. Coping with conflicting'role expectations 1 2 3 4 5 
22. Understanding'life goals 1 2 3 4 5 
23. Finding babysitters 1 2 3 4 5 

Financial: 

1. Finding a part-time job on campus 1 2 3 4 5 
2 . Waiving course requirements 1 2 3 4 5 
3 . Managing my finance 1 2 3 4 5 
4 * Budgeting my finance 1 2 3 4' 5 
5 . Increased expenses due to inflation 1 2 3 4 5 
6 . Losing money through currency exchange 1 2 3 4 5 
7 . Obtaining permission to work off campus 

from the immigration office 1 2 3 4 5 
8 . Receiving continuous financial support from 

my own family/government 1 2 3 4' 5 
9 . Living in a society with a high cost of living 1 2 3 4 5 
10. Having to pay the tuition once instead of on 

a monthly basis 1 2 3 4 5 
11. Expenses on books, supplies, etc. 1 2 3 4 5 
12. Buying a car 1 2 3 4 5 
13. Meeting unexpected financial needs 1 2 3 4- 5 
14. Saving enough money for future use 1 2 3 4 5 
15. Obtaining financial assistance from school 1 2 3 4 5 
16. Obtaining emergency funds 1 2 3 4 5 
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F. Health: 

1. Obtaining adequate health insurance 1 2 3 4 5 
2. Finding adequate health and hospitalization 

facilities 1 2 3 4 5 
3. Being emotionally unstable 1 2 3 4 5 
4. Nervousness 1 2 3 4 5 
5. Frequent headaches 1 2 3 4 5 
6. Feeling tired all the time' 1 2 3 4 5 
7. Getting enough sleep 1 2 3 4 5 
8. Getting enough exercises 1 2 3 4 5 
9. My physical health in general 1 2 3 4 5 
10. Excessive drinking 1 2 3 4 5 
11. compulsive smoking 1 2 3 4 5 
12. Taking care of myself 1 2 3 4 5 
13. Adapting to the climate in Texas 1 2 3 4 5 

G. Housing; 

1. Finding satisfactory housing at a reason-
able price 1 2 3 4 5 

2. Finding a place close to campus 1 2 3 4 5 
3. Finding a place with privacy 1 2 - 3 4 5 
4. Finding a place with cooking facilities 1 2 3 4 5 
5« Finding a place which is not noisy around 1 2 3 4 5 
6. Finding a place to stay during school holidays 1 2 3 4 5 
7. Living all by myself 1 2 3 4 5 
8. Living in university residence hall 1 2 3 4 5 
9. Finding fellow countrymen to share housing 1 2 3 4 5 
10. Finding American students to share housing 1 2 3 4 5 
11. Complying with dormitory/apartment/housing 

policies ' 
12. Having to sign contracts with landlord/ 

landlady/manager/housing office 
13. Relationship with landlord/landlady/manager/ 

housing office 1 2 3 4 5 
14. Obtaining temporary/initial housing upon 

arrival 1 2 3 4 5 
15• Obtaining on-campus housing 1 2 3 4 5 
16. Obtaining housing for married students 1 2 3 4 5 
17. Getting along with roommate/neighbor 1 2 3 4 5 
18. Changing my residence 1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

H. Food: 

1. Adapting to American food 1 2 3 4 5 
2. Finding food that suits my dietary habits 

and preference 1 2 3 4 5 
3. Cooking for myself 1 2 3 4 5 
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4. Cooking my native dishes 1 2 3 4 5 
5. Getting my native food or food ingredients 1 2 3 4 5 
6. Getting enough vitamins 1 2 3 4 5 
7. Observing religious dietary restrictions 1 2 3 4 5 
8. Finding eating facilities within budget 

limitations 1 2 3 4 5 
9. Changing my daily menu 1 2 3 4 5 
10. Overeating and gaining weight 1 2 3 4 5 
11. Undereating and losing weight 1 2 3 4 5 

I. Student Activities: 

1. Finding time for recreation or extra-
curricular activities 

2. Finding recreational activities on campus 
3. Finding someone to spend my leisure time 
4. Having boring weekends 
5. Participating in campus activities 
6. Knowing what is happening in campus 
7. Receiving unfriendly treatment in campus 

activities 
8. Finding student activities that I like 
9. Seeking entertaining activities 
10. Getting facilities for organizations to 

meet 
11. Finding educational programs/activities 
12. Finding enough parking facilities 
13• Getting help in transportation 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 ~4 5 
1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 

J. International Student Advising: 

1. Getting visa extension 1 2 3 4 5 
2. Getting passport extension 1 2 3 4 5 
3. Changing visa status ' 1 2 3 4 5 
4. Finding host family 1 2 3 4 5 
5. Obtaining initial program advisement 1 2 3 4 5 
6. Obtaining assistance in registration 1 2 3 4 5 
7. Obtaining documents necessary for money 

exchange permits 1 2 3 4 5 
8. Obtaining initial/late arrival assistance 1 2 3 4 5 
9. Obtaining assistance with financial problems 1 2 3 4 5 
10. Obtaining assistance for housing arrangements 1 2 3 4 5 
11. Obtaining appropriate referral services 1 2 3 4 5 
12. Relationship with the International Programs 

Office 1 2 3 4 5 
13. Understanding Immigration rules & regulations 1 2 3 4 5 
14. Finding information about university rules & 

regulations 1 2 3 4 5 
15. Knowing campus resources, facilities, services 1 2 3 4 5 
16. Utilizing campus resources, facilities and 

services 1 2 3 4 5 

Evaluated"bv: (please print) 
Title of position;. 

Name of institution:. 
Date of evaluation:. 
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Members of the Jury panel 

Ms. Carolyn Slunk - International Student Counselor, Office of International 
Student Services, University of Houston. 

Ms. Darlene Gavenda — Assistant Director, International Office, University 
of Texas at Austin. 

Dr. P. Wayne Gosnell - Director, Office of International Services, Texa3 M M 
University. 

Dr. Thoiaas H. Hoemeke - Director, International Programs Office, North Texas 
State University. 

Dr. Edward Rice-Kaximin - International Student Adviser, International Pro-
grams Office, North Texas State University. 

Ms. Jill D. Stritter - Associate Director, International Office, University 
of Texas at Austin. 

Mr. Donald R, Walker - International Student Counselor, Office of Inter-
national Programs, Texas Tech University. 

* 

Ho response was received from the International Office of the University 
of Texas at Arlington. 

Members of the Advisory Panel 

Dr. William 1C. Brookshire - Associate Professor, College of Education, 
North Texas State University. 

Dr. Peter Cimbolic, Jr. - Former Director, Counseling and Testing Center, 
North. Texas State University. 

Dr. John p. Curry - Professor, College of Education, North Texas State 
University. 

Ms. Edna L. Koenig - Coordinator, International Admissions and Contract 
Students, Texas A M University. 

Dr. Earl L. McCallon - Professor, College of Education, North Texas State 
University. 

Dr. Tom D. Overton - Director, Counseling and Testing Center, North Texas 
State University. 
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February 12, 1980 

Dr. Thomas H. Hoemeke 
International programs Office 
North Texas State University 
Benton, Texas 76203 

North Texas 
State 

University 

Denton, Texas 
76203 

College 
of 

Education 

Dear Dr. Hoemeke; 

This is a request for your approval to obtain a list of the 
names, mailing addresses, and telephone numbers of all (F-1) and (j-1) 
international students enrolled at NTSU both for the fall semester, 
1979 and spring semester, 1980. Because a questionnaire is to be 
used for my dissertation research which concerns the adjustment of 
international students, the list is necessary for the collection 
of the needed data. 

Findings of this research is expected to have contribution 
to a better understanding of international students at BTSU and will 
have implications for future planning and development of student 
personnel services. 

As for the reporting of the data, you are assured that this ' 
will be done anonymously and that once the data have served the 
purpose they will be destroyed. Thank you for your cooperation. 

Sincerely, 

Andrew Yue^yan Yeung 
Doctoral Candidate 

Dr. Dwane Xingery 
Director, Center for Higher Education 
North Texas State University 
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February 21, 1980 

Mr. Andrew Yue-yan Yeung 
College of Education 
North Texas State University 
Denton, Texas 76203 

Dear Andrew: 

North Texas 
State 

University 

Denton, Texas 
76203 

International 
Programs 

This letter will acknowledge yours of February 12, 
1980 requesting approval to obtain a list of the names, 
mailing addresses and telephone numbers of all interna-
tional students enrolled at NTSU. It is understood that 
the list so obtained would be used as part of your 
dissertation research. 

This letter will indicate that you have our approval 
for access to the information requested. You should 
present this letter to the NTSU computer center when you 
make arrangements to have your computer listings prepared, 

If we may assist you in any other way, please feel 
free to call. With best wishes. 

Sincerely yours, 

Thomas H. Hoemeke 
Director 

THH:jIs 

xc: Dr. Dwane Kingery, Director, Center for Higher 
Education 

N.T. Box 13795 • AC 817-788-2192 
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Date? 

Dear Fellow International Students 

You are cordially requested to respond to the enclosed 
questionnaire which is part of a dissertation research con-
cerning the adjustment of international Students at NTSU. 
The questionnaire will take approximately 20 minutes to 
complete. Please, be candid in your response because the 
data collected will be kept confidential and be used with 
other responses in summary form only. 

North Texas 
State 

University 

Denton. Texas 
76203 

College 
of 

Education 

Upon completion of the questionnaire, please send back 
Section A and the answer sheet for Section B to Hie with the 
attached stamped envelope at your earliest convenience. 
Your response will provide the student personnel services 
at NTSU with some pertinent information in making their ser-
vices appropriate for international students. 

Thank you! 

Yours sincerely, 

Andrew YmJyan Yeung 
Doctoral Candidate 
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Revised Questionnaire 

Section A; personal Background Information 

Directions; Read each of the statements below and check " syn the 
appropariate blank space that can best describe your-
self as an international student at North Texas State 
University. 

(1) Home country: ; (fill in blank, please) 

(2) Sex: 
_____ 1. Hale 

2. Female 

(3) Age; 
1. Below 20 
2. Between 20 and 25 
3• Above 25 

(4) Marital status: 
. 1. Single, divorced or widowed 
2. Married 

(5) Academic level: 
1. Undergraduate 
2. Master 

. 3 . Doctoral 

(6) Major field of study: 
1. College of Arts and Sciences 
2. College of Business Administration 
3. College of Education 
4. School of Music 
5. School of Community Services 
6. School of Library & Information Sciences 
7. School of Home Economics 
8. Other (please specify) 

(7) Academic standing (grade point average): 
A. For undergraduate students only:-

1. Below 2.00 
2. Between 2.00 and 2.49 
3. Between 2.50 and 2.99 
4. Between 3«00 and 3«49 
5. 3.50 or above 

B. For graduate students only:-
6. Between 3.00 
7. Between 3«00 and 3 .24 
8. Between 3«25 and 3 .49 

-9. Between 3»50 and 3 .74 
10. 3.75 or above 
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(8) Length of time in U.S.A. 
1. One year or less 
2. More than one year 

(9) Residence: Are you living or have you ever 
lived in dormitory at NTSU? 

1. Yes, I am/have 
2. No, J have never 

(10) Have you had any counseling or orientation 
related to your education in the United 
States before you left your home country? 

1. Yes 
2. No 

(11) Who organized the above counseling and/or 
orientation program for you? 

1. My government 
2. My school 
3. Other (please specify) 
4. Not applicable 

(12) Prom where did you obtain information about 
NTSU before you came to NTSU? (You can check 
more than one) 

1. My government 
2, My school 
5. Relatives or friends who were in 

the United States 
4* North Texas State University 
5. Other (please specify) 
6. None 

(13) Did you participate in the orientation program 
at NTSU? 

1. Yes 
2. No 

(14) Which in the following do you think are respon-
sible for the discrepancies existing between the 
problems you anticipated and those you actually 
experienced? (You can check more than one) 

1. Insufficient appropriate information 
about NTSU 

2. Lack of preparation before departure 
from my home country 

3. My own unrealistic expectation about my 
educational experience in the United States 

4. None of the above 
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Directions for the Questionnaire 

Section B; Problems and Concerns 

Directions; On the opposite page is a list of statements of con-
cerns, feelings, attitudes, and beliefs which are 
often expressed as problems by the international 
students in the United States, please, indicate the 
seriousness of each of these problems by circling 
the appropriate numbers -

1 = no difficulty/trouble (in) 
2 = little difficulty/trouble (in) 
3 s some difficulty/trouble (in) 
4 = much difficulty/trouble (in) 
5 s a great deal of difficulty/trouble (in) 

Step 1: Circle " O" the appropriate number under the column 
(PA) of the answer sheet to show how serious you 
anticipated it would be a problem before you left 
your home country. 
"When you finish with all the problem statements, 
proceed with step 2. 

Step 2: Read each of the problem statements in Section B 
again. This time, respond to the column (PAE) of 
the .answer sheet by circling H O " the appropriate 
number to show how serious you actually experienced 
it as a problem at NTSU. 
Please, don't leave any statement unanswered. It 
is important that you respond to both columns. 
•Blank you! 
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A. Communication/language; 

1. Expressing myself in English 
2. Adjusting to different accents 
3. Understanding American idioms/slang 
4. Developing my English vocabulary 
5. Participating in class discussions 
6. Writing term papers 
7. Taking notes in class 
8. Understanding class lectures 
9. Reading textbooks and class assignments 

B. Academic; 

1. Coping with course assignments 
2. Getting courses I like 
3. Coping with examination methods 
4. Competing with American students for higher grades 
5. Adjusting to the informal atmosphere in class 
6. Getting sufficient academic advising from an academic adviser 
7. Knowing how to use the library 
8. Understanding the U.S. grading system 
9. Making contributions to class 

C. Social-Cultural. 

1. Racial discrimination 
2. Finding a,.group to join 
3. Establishing friendship with other international students 
4. Establishing friendship with Americans 
5. Adjusting to the casualness of relationships i.e. relationships 

not lasting long 
6. Adjusting to American customs and mannerisms 
7. Maintaining a good relation with the local community 
8. Maintaining identity with people at home 
9. Finding time for recreational or extracurricular activities 
10. Finding someone with whom to spend my leisure time 
11. Finding student activities that I like 

D. Psychological-Personal: 

1. Feeling homesick 
2. Feeling lonely/isolated 
3. Feeling inferior 
4. Feeling insecure and helpless 
5. Shyness 
6. Loss of status and self-esteem in the U.S. 
7. Managing my time 

Making decisions independently 

E. Financial: 

1. Finding a part-time job on campus 
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2. Managing my finances 
5. Increased expenses due to inflation 
4. Receiving continuous financial support from my own family/ 

government 
5. Living in a society with a high cost of living 
6. Having to pay tuition once instead of on a monthly basis 
7. Saving enough money for future use 
8. Obtaining financial assistance from school 

F. Health: 

1. Being emotionally unstable 
2. Kervousness 
5. Frequent headaches 
4. Feeling tired all the time 
5. Getting good sleep 
6. Getting enough exercise 
7. Taking care of my health 
8. Adapting to the climate in Texas 

G. Housing and Food: 

1. Finding satisfactory housing at a reasonable price 
2. Finding housing close to campus 
3. Complying with dormitory/apartment/housing policies 
4. Having to sign contracts with landlord/raanager/housing office 
5. Obtaining temporary/initial housing upon arrival 
6. Getting, along with roommate/neighbor 
7. Adapting to American food 
8. Finding food that suits my dietary habits and preference 
9. Getting my native food or food ingredients 
10. Finding eating facilities within budget limitations 

H. International Student Advising: 

1. Maintaining full-time requirement to satisfy the Immigration 
and Naturalization Service 

2. Getting visa extension 
3. Getting passport extension 
4. Finding host family 
5. Obtaining assistance in registration 
6. Obtaining initial/late arrival assistance 
7. Understanding immigration rules and regulations 
8. Finding information about university rules and regulations 
9. Knowing campus resources, facilities and services 

If you would like to add any comments, suggestions or problem 
items that are not included in this questionnaire, please do so 
on the back of the answer sheet. 
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NO: 

1 = no difficulty/trouble (in) 
2 = little difficulty/trouble (in) 
3 = some difficulty/trouble (in) 
4 = much difficulty/trouble (in) 
5 = a great deal of difficulty/trouble (in) 

PA = Problems Anticipated 
PAE = Problems Actually Experienced 

(A) 1. 
2. 
3 . 
4 . 
5 . 
6. 
7 . 

( 3 ) 

9 -

1. 
2. 
3 . 
4 -
5 . 
6. 
7 . 
3 . 
9-

(C) 1. 
2. 
3-
4 . 
5 . 
6. 
7 . 
8. 
9 . 
10. 
11. 

(D) 1 . 
2. 
3 . 
4 -
5 . 
6 • 

7 . 
8. 

1 
1 
1 
1 
1 
1 
1 
1 
1 

1 
1 
1 
1 
1 
1 
1 
1 
1 

1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 

1 
1 
1 
1 
1 
1 
1 
1 

IA. 
3 
3 
3 
3 
3 
3 
3 
3 
3 

2 
2 
2 
2 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 
2 
2 

5 
5 
q 

5 
5 
5 
5 
5 
5 

4 5 
4 5 
4 5 
4 5 

3 4 5 
3 4 5 

4 5 
4 5 
4 5 

3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 

3 
3 
3 
3 
3 
3 
3 
3 

5 
5 
5 
5 
5 
5 
5 
5 
5 
5 

4 5 
4 5 
4 5 
4 5 
4 5 
4 5 
4 5 
4 5 

1 
1 
1 
1 
1 
1 
1 
1 
1 

1 
1 
1 
1 
1 
1 
1 
1 
1 

1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 

1 
1 
1 
1 
1 
1 
1 
1 

PAE 

3 4 2 
2 
2 
2 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 
2 
2 

3 
3 
3 
3 
3 
3 
3 
3 

3 
3 
3 
3 
3 
3 
3 
3 
3 

3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 

3 
3 
3 

4 
4 
4 
4 
4 
4 
4 
4 

4 
4 
4 
4 
4 
4 
4 
4 
4. 

4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 

4 
4 
4 

3 4 
3 4 

5 
5 
5 
5 
5 
5 
5 
5 
5 

5 
5 
5 
5 
5 
5 
5 
5 
5 

5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 

5 
5 
5 
5 
5 
5 
5 
5 

Ik PAE 

1. 1 2 3 4 5 1 2 3 4 5 
2 . 1 2 3 4 5 1 2 3 4 5 
3 . 1 2 3 4 5 1 2 3 4 5 

4 . 1 2 3 4 5 1 2 3 - 4 5 

5 . 1 2 3 4 5 1 2 3 4 5 
6 . 1 2 3 4 5 1 2 3 4 5 

7 . 1 2 3 4 5 1 2 3 4 5 
8 . 1 2 3 4 5 1 2 3 4 5 

1 . 1 2 3 4 5 1 2 3 4 5 
2 . 1 2 3 4 5 1 2 3 4 5 

3 . 1 2 3 4 5 1 2 3 4 5 

4 . 1 2 3 4 5 1 2 3 4 5 

5 . 1 2 3 4 5 1 2 3 4 5 
6 . 1 2 3 4 5 1 2 3 4 5 

7 . 1 2 3 4 5 1 2 3 4 5 
8 . 1 2 3 4 5 1 2 3 4 5 

1. 1 2 3 4 5 1 2 3 4 5 
2 . 1 2 3 4 5 1 2 3 4 5 

3 . 1 2 3 4 5 1 2 3 4 5 

4 . 1 2 3 4 5 1 2 3 4 5 

5 . 1 2 3 4 5 1 2 3 4 5 

6 . 1 2 3 4 5 1 2 3 4 5 

7 . 1 2 3 4 5 1 2 3 4 5 

8 . 1 2 3 4 5 1 2 3 4 5 

9 . 1 2 3 4 5 1 2 3 4 5 

1 0 . 1 2 3 4 5 1 2 3 4 5 

(H) 1. 
2. 
3 . 
4 . 
5 . 
6. 
7 . 
8. 
9 . 

1 
1 
1 
1 
1 
1 
1 
l 
1 

4 5 
4 5 
4 5 
4 5 
4 5 
4 5 
4 5 
4 5 
4 5 

1 
1 
1 
1 
1 
1 
1 
1 
l 

5 
5 
5 
5 
5 
5 
5 
5 
5 

Thanks again for your participation! 
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Bate: 

Dear Fellow International Student: 

Two weeks ago, I have mailed you a questionnaire 
requesting your response. Since no return has been 
received from you, I am enclosing an extra copy of the 
questionnaire for you to complete. 

May I emphasize again that no name is required for 
this research study. You axe also assured that your 
specific response to the questionnaire will be kept 
completely confidential. 

I understand that this will take some of your 
valuable time, but your participation will certainly 
provide meaningful input and insight for the student 
personnel services at NT3U in the formulation of new 
programs, please, help make this research a success by 
filling out the questionnaire and mail it back to me in 
the attached self-addressed envelope as soon as possible. 

Hoping for an early response from you, I am 

North Texas 
State 

University 

Denton, Texas 
76203 

College 
of 

Education 

Yours sincerely, 

Andrew Yue^yan Yeung 
Doctoral Candidate 

P.S. Return Section A and the answer sheet for Section B only. 
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