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The problem with which this investigation is concerned 

is that of determining the effects significant symbolic 

interactions such as victimization, have on the acceptance 

of aggression and the expectation of assertive traits in 

children. Information from the General Social Survey 

(years 1973, 1975, 1976, and 1978) is used to establish 

measures of victimization, acceptance of aggression, and 

expectations of assertive traits in children. 

The findings provide only slight support for a model 

which places emphasis on the importance of traumatic events 

in bringing about changes in attitudes. Factors such as 

age, occupational prestige, education, and military experi-

ence appear to be helpful in explaining the conditions 

under which attitude changes are most likely to occur as a 

function of victimization. 
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CHAPTER 1 

THE PROBLEM 

The problem with which this investigation is concerned 

is that of determining the effects traumatic symbolic 

interactions have on the acceptance of aggression and the 

expectation of assertive traits in children. It is pro-

posed that some events can be so significant as to bring 

about changes in attitudes. This position represents an 

attempt to modify the traditional symbolic interactionist 

idea to include an emphasis on sudden and dramatic shifts 

in attitudes. 

An area of increasing concern to researchers is the 

effect of victimization on attitudes. A recurring con-

clusion is that victims' attitudes are changed by their 

traumatic experiences. Thomas and Cage (1974), Thomas and 

Foster (1975), and Thomas and Hyman (1976) all found that 

victims were more likely to approve of punitive measures 

being applied to their transgressors. 

The work of DeFronzo (1979) represents an attempt to 

focus on the attitudinal consequences of victimization. 

Using the General Social Survey, he examined victims of 

burglary and their attitudes towards government and fear 

of crime. His conclusions were that attitudinal changes 

were likely due to victimization even if behavioral changes 



were not observed. In other words, victimization influ-

enced feelings of alienation, attitudes towards handguns 

and government, and the general fear of crime. Interest-

ingly though, victimization seemed not to affect social 

participation. These findings highlight the need to 

examine possible shifts in attitudes in other areas which 

might have more profound influences upon behavior. The 

following section contains a discussion of common theories 

that deal with changes in attitude. 

The Effects of Victimization on Attitude 

The present study represents an examination of 

attitudinal shifts as a function of victimization. The 

question arises, will the victimized be more likely to 

have aggressive attitudes than the nonvictimized? The 

effects of single or infrequent traumatic events on 

victims' attitudes has until now received secondary atten-

tion in the sociological literature. Riley and Pettigrew 

(1976, p. 1004) attribute this to the influence of sociolo-

gists who have emphasized slow, long-term shifts with 

sudden shifts generated by dramatic events seen as minor 

deviations that soon revert back to the dominant trend. 

The following authors all make that point: Bellisfield 

(1972), Dillehay (1964), Schwartz (1967) , Sheatsley (1966), 

and Thistlewaite (1974). 



Riley and Pettigrew (1976) suggest that dramatic 

events may be underrated in terms of their ability to 

affect attitudes. Even though developmental approaches to 

attitude formulation have traditionally concentrated on 

changes which occur gradually during infancy, childhood, 

and adolescence, researchers such as Havighurst (1973) have 

concluded that even adulthood is a period of continuing 

change. Neugarten (1968) concurs and notes that adulthood 

consists of a series of transitions from one life situation 

to another. Parsons and Bales (1955) also agree, stating 

that each situation involves the performance of distinct 

tasks and requires redefinition of behavior and attitudes. 

If human attitudes are constantly shifting through redefi-

nition, then perhaps more attention should be directed on 

changing events which may be of a dramatic nature and may 

be responsible, at least in part, for the redefinitions 

which are thought to occur. 

Support for this idea can be found in work derived 

from learning theory that tested propositions about 

attitudes (Doob, 1947). He regarded them as anticipatory 

responses which mediate overt behaviors. Staats, Staats, 

and Crawford (1962) expanded his idea and demonstrated 

that attitudes can be conditioned using punishment. Their 

work has been replicated and supported by Zanna, Kiesler, 

and Pilkonis (1970) and Maltzman, Raskin, Gould, and 



Johnson (1965). It may be that more attention to the 

effects of punishing situations on attitudes is warranted. 

According to dissonance theory, individuals when 

forced to behave contrary to their private opinions under 

conditions of minimal external inducement, are obliged to 

discover new attractions in the disagreeable activity they 

perform to justify their own voluntary performance of 

inconsistent actions (Bandura, 1967). Hence, the frequently 

victimized, particularly those who resist or fight back, 

might begin to accept aggressive attitudes as justifica-

tions for their resistance. Dissonance theory studies by 

Brehm. and Cohen (1962), Cohen (1964), and Festinger (1957) 

also demonstrate that forced behavioral changes typically 

produce a corresponding modification in subjects' atti-

tudes . 

In keeping with the results of these studies, the 

present study attempts to explain the effects of victimiz-

ing experiences in terms of the symbolic interactionist 

perspective. It is reasoned that attitudes are learned 

during, and as a result of, interaction and that punishment 

or traumatic experiences can have profound effects on 

attitudes. 

Alternate explanations have produced similar conclu-

sions. Bandura, Grusec, and Menlove (1967) suggest that 

vicarious learning can occur through modeling. That is, 



victims view the apparent positive consequences the 

victimizes enjoys due to his aggressive behavior. This 

increases the victims' positive expectations regarding the 

use of aggression. Though this theory is consistent with 

the present research, it will not be used since a test of 

such a theory requires the introduction of a model exhibit-

ing responses which the observer has not yet learned 

(Bandura, 1963, p. 120). Further, the experimental manipu-

lation necessary to test such a model is beyond the scope 

of this study. 

Sarnoff (1960) examined victims using a Freudian 

approach. He concluded that victimization may facilitate 

the ego defense of identification with the aggressor. The 

victim thus compensates by becoming an aggressor himself. 

Though the proposed outcomes expected are much the same as 

those in the present study's model, the Freudian approach 

is not used here due to its emphasis on individual pathol^ 

ogy and analysis. The present approach is aimed at 

uncovering the effects of victimization on attitudes. A 

learning model where attitude is affected by its interac-

tions and not motivated primarily by drives (Rimm & 

Sommerville, 1977) is more appropriate. 

Several theorists have defined victimization as a 

traumatic event or crisis. Crisis theorists such as 

Lindemann (1944) and Caplan (1964) define crisis as 



dependent upon the subjective reaction to a stressful life 

event (Ellison & Buckhout, 1981, p. 52). Theodorson and 

Theodorson (1969) define crisis as 

A serious interruption in the normal way of life of 

an individual or group, resulting from the occurrence 

of an unexpected situation for which the individual 

or group is not prepared, and which raises problems 

for which customary responses are not adequate. A 

crisis requires the development of new modes of 

thought and action. (p. 88) 

These crisis theorists identify three types: normal 

growth crisis, crisis from exposure to stressful living 

conditions, and crisis from accidental stressors (Erikson, 

1950). Crisis theory is consistent with the present model 

in that both recognize the traumatic effects of victimiza-

tion. But, most research relevant to crisis theory focuses 

on the stages of crisis reaction with the intent of uncover-

ing shared processes rather than shared contents. For 

example, they outline the stages of denial, disruption, 

repression, regression, guilt, distorted perceptions, 

and suggestibility that the victim is likely to go through 

(Ellison & Buckhout, 1981, p. 56). At an applied level 

the emphasis is on helping the individual through these 

temporary stages until the healing process beings. As 

the present study is both an ex post facto and cross 



sectional, it focuses beyond the last stage of crisis where 

the person has become suggestible and has accepted a new 

role or remained the same. 

The Symbolic Interactionist Perspective 

Martindale (1960) traces the beginnings of the symbolic 

interactionist to William James. James referred to men as 

plastic, weak enough to yield to an influence but strong 

enough not to yield all at once. His emphasis on the 

habitual qualities of men led him to ignore the possible 

dramatic effects of single occurrences. 

Thomas (1908) recognized the importance of crisis or 

disturbances of habit which could affect attention, the 

mental attitude which takes note of the outside world and 

manipulates it. The function of consciousness was then to 

restore equilibrium, and reactions to crisis situations 

were directly tied to individual temperament. He claimed 

that temperament refers to an original group of individual 

attitudes existing independently of any social influences. 

He treats the effects trauma, therefore, with less 

importance than previously acquired or innate predisposi-

tions. 

Mead (1934) began his analysis by focusing on attitude 

and role playing. He claimed that the self reached full 

development by organizing individual attitudes and 

generalizing them, thus becoming an individual reflection 



of the general systematic social pattern of group behavior 

in which all others are involved. Though he does not deal 

directly with the effects of trauma, he does recognize 

the molding influences of interaction. 

Gerth and Mills (1953) expanded on the work of the 

earlier symbolic interactionists and stressed the impor-

tance of roles. Roles provide everything necessary for 

social structure. Personality is said to arise when the 

organic materials of the individual are stylized into 

roles. Though they recognize the importance of roles in 

structuring behavior, they too ignore the effects of trauma 

and focus instead upon equilibrium, restoring behavior. 

Earlier interactionists such as Thomas (1908) viewed 

experience beyond the initial developmental stages as 

mediated by a self-righting personality which though 

developing through interaction is assumed to reach a point 

of equilibrium that is vigorously defended. 

Hence, symbolic interactionists have traditionally 

considered the emergence of the social self to be a day 

to day, ongoing process. Single or infrequent occurrences, 

no matter how extreme or violent, have received little 

attention as determinants of the social self. Social roles 

have become commonly accepted as important guides to 

expected behavior and therefore, shapers of the social 

self. Research has focused on the problems of integrating 



conflicting roles or adjusting to roles newly acquired. 

Little attention has been directed to the possibility that 

role identification might be affected by single or infre-

quent violent occurrences. 

A proposed process, not inconsistent with the symbolic 

interactionist view, might be the following. The receptors 

of socially defined aggressive behavior might react by 

embracing attitudes or identifying with a roles set 

emphasizing aggressiveness and assertiveness. Those who 

suffer severe victimization may initially develop a sense 

of self mortification due to these interactions. Gradually, 

those individuals may being to redefine their reality in 

a manner consistent with their violent experiences, begin 

to reassess the utility of their previous roles and adopt 

attitudes less likely leading to feelings of mortification 

by being more assertive and aggressive. 

Cooley (1964) provides a possible explanation in his 

discussion of the occurrence of redefining qualities in 

social interaction. One's self image is a reflection of 

the ideas about oneself that one attributes to others. 

The three principal components of self image are 

(a) imagination of appearance to others, (b) imagined judg-

ment by others of that appearance, and (c) some self 

judgmental feeling. The assessment which Cooley describes 

results in judgmental self evaluations that could range 
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from pride to mortification. During this process of judg-

ment, the individual's evaluation of his own behavior is 

necessarily influenced by the behavior of the others 

through interaction. The interpretation or definition 

made, based upon the actions or remarks of others, serves 

as an indicator of appropriate action (Mead, 1934). In 

short, interaction involves the constant self-^conscious 

adjustment of actors to the conduct of others, resulting 

in a generalized conception of society often referred to 

as the generalized society. One's social self is then a 

private experience which is a product of shared symbols 

used in interactions and generally organized and reorgan-

ized by one's past social interactions. 

A similar theory is Sutherland's theory of differen-

tial association which has its roots in the Meadian 

tradition of learning through both verbal and nonverbal 

gestures in interaction learning (Davis, 1975). Victim-

ology, in fact, has emerged as an extension of Sutherland's 

behavior systems idea. Its focus has been on understanding 

victim-offender relationships, investigating the victim's 

share in responsibility for the crime, using victim survey 

reports to explore hidden crime and finally, examining the 

possibilities for compensating victims of violent crimes 

(Davis, 1975). The present study offers a further 

extension of Sutherland's basic interactionist approach by 
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focusing on the effects of victimization on the victim. 

Studies by Short (1975, 1958, 1960) and by Reiss and 

Rhodes (1964) support the idea that deviance is more likely 

to occur when individuals have associations with others 

who promote deviant definitions. 

Sheldon and Glueck (1956) raise the question that 

perhaps associations do not create deviance; that is, 

perhaps those who are already deviant seek one another out 

to be associates. It is just as logical to assume, though, 

that deviants who seek one another out do so because they 

find each other's attitudes reinforcing and therefore 

increase their chances of becoming even more firmly 

entrenched in their deviance. Other theorists such as 

DeFleur and Quinney (1966) , Glaser (1956) , Burgess and 

Akers (1968, and Jeffrey (1965) have attempted to actually 

test and expand differential association theory with 

promising results. 

It is important to note that the present study does 

not provide a direct test of differential association. It 

is proposed simply that the model is consistent with 

differential association and both are based upon the 

underlying principles of interaction. Also, it provides 

an opportunity to measure frequency of interactions 

(beatings) though it fails to measure the duration, 

intensity, or priority of these interactions. 
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Blummer (1969) focused on meaning. He stated that 

humans act towards things in terms of the meanings those 

things have for them. Knowing antecedent conditions is 

therefore not enough; one must know the person's inter-

pretation of those conditions. But, are not interpreta-

tions also learned? Is not the interpretive process itself 

developed through interactions? Blummer (1969) contends 

that meaning is derived from or arises out of interaction. 

Furthermore, the meanings given by others or emergent in 

social interation are run through one's interpretive pro-

cess. Actors do not just receive meaning; they create it 

through interpretation. 

The present perspective suggests that these meanings 

as presented by Blummer (1969) may have long-term 

consequences for attitudes. The present study is an 

attempt to go beyond the simple definitions applied by 

victims to their victimizing experiences and to focus 

instead upon the effects those experiences have upon 

determining the victim's definition of the appropriate 

use of aggression and appropriate behavior of children. 

This is not meant to deny the importance of meaning, but 

rather to shift the analysis to an ex post facto examina-

tion of victims' attitudes which are no doubt intricately 

tied to the meanings the respondents have assigned to 

their victimizing experiences. 
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A model is proposed where the social self of a victim 

is seen as developing through interaction containing 

certain traumatic but infrequent experiences which have 

a disproportionate influence upon role taking and lead 

to important changes in the social self. 

In this model, violent acts (being beaten) are said 

to be "significant experiences" which influence role 

taking. These "significant experiences" have great impact 

due to their violent nature. They are also important 

because they often occur in a context where significant 

others are the aggressive actors or victimizers. This 

notion is supported by the fact that most violent acts 

occur between family members or where the victim and 

victimizer are well acquainted (Rodkeach, 1973). 

This perspective at first seems to contradict the 

labeling perspective of Lemert (1951). He did not think 

that one incident and the reaction to it was enough to 

cause a person to change. He proposed that it takes a 

series of actions, reactions, and counterreactions before 

an actor identifies with a deviant image. It is proposed 

here that role rehearsal can substitute for frequent 

interaction. 

In keeping with this perspective, it may be that 

because of the traumatic nature of these interactions, 

the victim relives them many times. As this role is 
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"rehearsed" a gradual change occurs in the social self 

which must operate within the constraints of a more 

aggressive role set as it is defined in the generalized 

conception of society (see discussion of Berger (1963) 

below). Also, the victim is dealing with problems of 

defending against possible subsequent physical assaults 

and attacks on self-esteem. Together this leads to the 

victim taking the role of the aggressive other which 

restores or affirms self-esteem. This might also be 

perceived as reducing chances of further victimization. 

A part of the transformation described above suggests 

a parallel change in the attitude towards the use of force. 

In order to survive, victims may become ruthless and as 

vicious as the assailants. This is suggested by the work 

of LeJeune and Alex (1973) who interviewed 37 victims of 

muggings which occurred in New York City from 1969 to 1972. 

They were asked to reenact the encounter, report their 

feelings after the encounter, and the meaning they attached 

to the events. A recurring theme was one of escalated 

aggression. This was evidenced by the subsequent purchase 

of weapons and verbal testimony that expressed a desire to 

see violent acts of retribution carried out on the per-

petrators of crimes. 

Further indirect support comes from the many studies 

which have found that parental punishment such as ridicule, 
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physical punishment, and deprivation of privileges {assumed 

to be types of victimization) was associated with increased 

aggression (assumed to be evidence of aggressive attitudes) 

in children (Bandura, 1972, 1973; Bandura & Walter, 1963; 

Becker, 1964; Berkowitz, 1973; Eflanger, 1974; Eron, 

Walker, & Lefkowitz, 1971; Feshback, 1970; Feshback & 

Feshback, 1976; Lystad, 1975; Sears, Maccoby, & Levin, 

1957; Steinmetz, 1977; Straus, 1973). For example, Bandura 

and Walters (1963) studied 52 adolescent boys between the 

ages of 14 and 17 and their parents. One-half of the 

sample consisted of boys with a history of aggressive-

destructive behaviors, according to school counselors. 

The control group consisted of a group of boys who were 

judged to be neither overaggressive or overinhibited in the 

opinion of the school counselors. The aggressive and 

control boys were individually matched on the basis of the 

boys' ages and the fathers' occupational status. Data 

concerning child training practices and intrafaraily 

relationships was obtained through Interviews with each 

interviewer recording his own assessment from the matched 

sample. The general findings showed that parents of the 

control boys relied largely on psychological disciplinary 

methdos, while parents of the aggressive boys relied to a 

much greater extent on such methods as ridicule, physical 

punishment, and deprivation of privileges. 
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The Aggressive Role 

Much of the existing literature on aggression comes 

from gender studies. Therefore, gender is considered an 

important control variable in the present research. 

One view of society is that it exists by virtue of 

the fact that most of the time people's definitions of 

important situations coincide—their generalized concept 

of society (Berger, 1963). Inmost cases, with a few 

modifications, individuals are able to play the role 

appropriate to each situation as it arises. Role expecta-

tions furnish the pattern that the individual is to act out 

in the particular situation. Roles vary in exactness, 

with some requiring quite specific types of actions. Roles 

also carry with them emotions and attitudes that belong 

to specific actions. In short, every status in society 

has an attached role definition which is socially bestowed, 

sustained, and transformed. Roles are not only important 

to individuals, but they have importance for the social 

system. 

The role sets which any society produces are critically 

related to its survival. As derived from small group 

research and expanded to the macrolevel, two critical roles 

that serve to assure socialization of future generations 

are the instrumental and expressive roles according to 

Parsons (1949). These two role sets, comprise attributes 
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which 3CG not mutually exclusive but have/ to some extent, 

been assigned according to the sex of the individual in 

most societies, although cases exist where assignment is 

reversed or shared differentially (Parsons & Bales, 1953). 

Though the societal pressures of role assignment are 

arbitrary, incomplete, and even reversible (Berger, 1963), 

one can still identify distinct role configurations which 

represent polar" opposites ideally (but not in reality), 

whether they are referred to as instrumental versus 

expressive, assertive versus passive, or masculine versus 

feminine. 

Perceived gender role differences are a part of a 

world of social imagery in which we live. Our stereo-

typical conceptions of appropriate roles are based on the 

beliefs of the majority of adults; that in the past males 

and females reacted and acted quite differently to issues 

such as success, sensitivity, academic achievement, 

obedience, aggression, and assertiveness. Actual behavior 

displays much less diversity. The findings do not preclude 

the possibility that individuals tend to reject or experi-

ence some sense of ambivalence about extreme, aggressive 

reactions and extreme female reactions. The extreme 

responses are viewed by many as being at least marginally 

antisocial. 
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The Virginia Slims tobacco company, in conjunction 

ith Louis Harris and Associates, began a series of polls 

in 1970 which support the existence of ideal gender 

differences in our generalized concept of society. Their 

samples have consisted of around 3,000 females and 1,000 

males, which have been randomly selected yearly. 

The 1970 poll supported the belief that men in general 

tend to be more aggressive and war—like, which was supported 

by a higher male preference for escalation of the Vietnam 

War. The 1974 poll found the following. 

1. Both men and women tend to define domestic duties 

as more appropriate activities for girls, while designating 

more active duties as more appropriate for boys. 

2. Men and women generally agree on sex appropriate 

toy selection with girls receiving more passive, mothering, 

and domestic toys, while boys receive more aggressive, 

active, and violent toys. 

3. Men and women generally agree that happiness is 

more important for their daughters, while an interesting 

career and financial success are more important for their 

sons. 

Both in the 1974 and 1980 Virigina Slims polls, the 

qualities of gentleness and sensitivity were most admired 

in women, while men were more admired for their leadership 

qualities. Questions asked in 1980 found that, women 
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primarily engage in domestic, mothering duties during 

leisure time while men are more likely to engage in more 

physically demanding and action oriented activities. 

In summary, the Virginia Slims polls lend some support 

to an ideal image of dichotomous sex roles, although these 

differences are far from being mutually exclusive. These 

differences in roles appear continually in many areas which 

are relevant to the socialization process. Some differ-

ences were observed in qualities admired, sex appropriate 

toys, leisure activities, reading materials, and sports. 

The differences between assertive and passive traits 

that will be under study overlap to some extent with 

differences traditionally made between raale and female 

sex role orientations. The assertive traits examined are 

success, academic achievement, and an interest in how and 

why things work. 

DerKarabetian and Smith (1977) had 91 female and male 

college and senior high students rate 66 adjectives as 

descriptive of males, females, or nondiscriminatory. The 

concensus was the the adjective rated as being most 

indicative of the male role was "enterprising" (where these 

forced preferred choices were made). This is related to 

success orientation because societal definitions predict 

that enterprising individuals will be successful (Bern, 

1974). 
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The academic achievement trait appears to be related 

to the singular importance of occupational achievement for 

men. This creates a situation where the value of education 

as a means to occupational attainment leads to higher 

educational aspirations among boys than among girls (Marini, 

1978). (Similar opinions are expressed by Bordura, 1960; 

Coleman, 1961; Ezell and Tate, 1955; Flanagan, 1964; 

Stephenson, 1957; and Turner, 1964.) Contributing to these 

aspirations is the view by parents that higher education is 

less important for girls than for boys (Boocock, 1972; 

Flanagan, 1964; Sewell & Shah, 1968; Wallace, 1966). 

The final assertiveness indicator of use in this 

study is "interest in how and why things work." Sexton 

(1969) found that highly masculine boys were most interested 

in automobiles, machines, and in building and fixing things. 

These results were taken from a national sample drawn from 

schools around the country. The study was conducted by 

Project Talent in March of 1965 and included 8,632 cases 

(1,555 high achievers, 6,237 middle achievers, and 745 

low achievers). 

The more passive traits of manners, obedience, and 

consideration are used because of the similarities sug-

gested by Parker's (1969) adjective check list constructed 

when studying the opinions of freshmen at the University 

of Texas. Words such as submissive, warm, kind, meek, and 
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patient, all taken from Parker's female role check list, 

are similar to manners, obedience, and consideration for 

others. Bern (1974) has constructed a test to measure 

androgyny using stereotypical adjectives or descriptive 

phrases. Appearing on this test are terms which are also 

similar to those presently in use. Females are said to be 

yielding, sympathetic, sensitive to others' needs, and 

compassionate. Males are said to be ambitious, competitive, 

dominant, assertive, independent, self-reliant, analytical, 

and leaders. Bem'.s (1974) study included 715 college 

students. Her results show that about 30% of her subjects 

were androgynous, but about 45% fell into extreme male or 

female categories. These terms represent concepts which, 

though not identical, are part of the same role cluster and 

tend to be interrelated. For further similarities, see 

DerKarabetian and Smith (1977), Rosenkrantz (1968), and 

Sexton (1969). 

Chafetz (1974) comes the closest to the breakdown of 

traits under study with a list of sex role stereotype 

traits derived from 13 small groups with five to six 

people in each group. Respondents were asked to think of 

words or phrases that most Americans use to characterize 

males compared to females, or masculinity versus femininity. 

Appearing on the resulting list were intellectual, 

mechanical, success orientation, subservient, patient, and 
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humanistic, all traits that resemble the present study's 

active and passive trait indicators. 

In actual behavior and attitudes it must be remembered 

that differences between the sexes are more of degree than 

kind (and often measured by tests which use forced choice 

responses). The structuring of responses is the chief 

shortcoming of forced choice questionnaires. The 

researcher may overlook some important responses in cases 

where the relevant answers to a given question are not 

clear. The advantage of such questions is that they are 

easier to analyze using standardized measures and computing 

techniques (Babbi, 1973, p. 133). Also, it has become 

more difficult to establish clear differences due to the 

blurring of traditional role definitions and a move toward 

a more unisexual conception of culture. In fact, the 

traditional role distinction of masculine/feminine may 

have been replaced to some extent by assertive and passive 

role types which increasingly will not correlate highly 

with mere biological distinctions. 

Even if the presently employed assertive and passive 

trait indicators resemble parts of traditionally held 

distinctions between male and female roles, they may not 

agree with the distinctions made by many concerning 

contemporary male and female differences. 
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Learning the Aggressive Role through Victimization 

Males have traditionally been made the victims of 

brutish forms of socialization to develop in them the qual-

ities of real men." There appears to be some element of 

suffering consistently deemed necessary for one to achieve 

manhood. It may be that individuals must be victimized if 

they are to assume an aggressive role. David and Brannon 

(1976) state that no one ever tells individuals to be 

active or aggressive or competitive but somehow they learn. 

This learning is facilitated by the types of activities 

they are steered into and the types of behaviors they must 

exhibit to be accepted. 

Males are expected to be tough, they are expected to 

engage in activities which are likely to result in their 

victimization. It is no wonder that males are victimized 

twice as much as females, except for rape. As children, 

males are expected to defend themselves, they must fight. 

They cannot hold to the dictum that discretion is the 

better part of valor. If they fight and win they are 

heroes; if they fight and lose they can take consolation 

in having tried* if they refuse to fight, they are shamed. 

The physical punishment of male children has a long 

history. For example, in the 17th century, the King of 

France instructed his son's mentor to whip the prince so 

he would become a better man. The floggings began when 
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the child was 2 years old. Respected religious leaders, 

John Calvin among them, preached that a parent's duty to 

God required breaking the will of the infant at the earli-

est possible age (Sunles, 1955). 

It is ironic, perhaps, that many of the same practices 

which generate violence have traditionally been employed in 

an effort to build character. Hartley (1959) states that 

males are expected to conform to social notions of sex 

roles at a much earlier age than girls are, and the demands 

placed on males are frequently enforced rather harshly. 

Furthermore, the male role is seldom clearly defined. 

Instead, undesirable behavior is pointed out and punished. 

This can create a great deal of confusion within the 

child. Males are more often the recipients of strict 

discipline outside the home as well. Writers such as 

Hannery (1970), Pleck (1974), Coleman (1961), and Lester 

(1973) all observe the rigid, sometimes cruel socialization 

process which is applied to males. 

Komesai (1970) states that violence pervades most 

aspects of men's lives and is an integral part of the male 

role. David and Brannon (1976) identify three major areas 

in which male violence occurs: sports, war, and criminal 

assault. Komesai (1970) states that early on, males learn 

the connection between violence and manhood. They are 

encouraged to fight back, and their bloodied noses and 



25 

black eyes become trophies of their virility. Tiger (1969) 

goes so far as to claim the central concern and capacity 

of males for toughness, bravery, confident assertion, 

violence, and related phenomena is probably species 

specific. If Tiger is correct, then perhaps violence 

among males is an inevitability. The problem is no doubt 

compounded by parents who for individual reasons place 

emphasis upon the learning of the male role. Johnson 

(1974) addresses the problems this may create in the area 

of institutional adjustment when he says "parents, hurt in 

their own experiences, may express hostility against 

schools, churches, places of employment, and other commun-

ity institutions." Children of such parents are stimulated 

to strike back at the world, to mistrust others, and to 

evade the rules. Bandura and Walters (1959) observed 

higher delinquency rates among boys whose fathers were 

rated cruel or neglecting rather than warm and passive. 

Bandura and Walters (1958) found that parents of 

aggressive destructive boys relied to a greater extent on 

disciplinary methods involving ridicule, physical punish-

ment, and deprivation of privileges. Trasler (1970) 

summarizes by claiming that punishment oriented child 

rearing results in less successful socialization to law 

abiding norms than do love oriented and character building 

practices. 
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In related studies, Vroegh (1976) in a study of 

elementary school students, found that boys receive more 

negative comments and criticisms than girls. Mulawka 

(1972) found similarly that teachers are more likely to 

use negative reinforcement with boys than girls. 

Duncan (1977) claims that aggression created by 

punishing situations may lead the individual-to inflict 

self-punishment, self-criticism, or even self-inflicted 

injuries upon himself when more overt displays are not 

possible. 

Some agreement exists which supports the proposition 

that victimization effects males and females differently 

and that in either case, the effects are less than 

desirable. In a study of the victim of muggings, Brodsky 

(1976) claims that male victims in particular, often feel 

a loss of, or threat to, their masculinity. Cohn (1973) 

agrees that males are affected more severely by victimiza-

tion and they are also more likely to display anger or 

shame for having been victimized. Kinard (1979) claims 

that given cultural expectations concerning acceptability 

of aggressive behavior in males and females, males are 

more likely to respond to aggression by becoming more 

aggressive. This view is supported by similar findings of 

Eron et al. (1971), Feshbach (1970), and Sears et al. 

(1957). This point is critical since males who are 
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victimized may feel greater amounts of aggression while 

simultaneously feeling the need to reestablish or reaffirm 

their masculinity. According to Feshbach (1970) females 

do not respond similarly, they instead tend to become more 

passive and inhibited when victimized. 

Kagen and Moss (1962) conducted a study of the 

personality development of 45 female and 44 male children 

from birth to maturity. They concluded that the protection 

of sons by mothers was a major predictor on nonmasculine 

sex role interests in males. Mothers are frequently told 

to let their sons go and not keep them tied to their apron 

strings. The result is that boys are expected to show more 

aggression and to bravely suffer more victimization. Sears 

et al. (1957) found that a significantly larger proportion 

of boys were permitted to express aggression toward their 

parents, toward other children, and were frequently 

encouraged to fight back if another child started a fight. 

Most importantly, the boys were also subjected to more 

hostility and aggression from their parents than were 

girls. 

Komisar (1970), reporting on a National Commission of 

the Causes and Prevention of Violence, declares that prov-

ing masculinity may require frequent rehearsals of tough-

ness, the exploitation of women, and the quick aggressive 

responses that are characteristic of the lower-class males' 
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quest for status. One man surveyed by the study summed up 

the feeling of many: 

When I was a little boy and had come crying after 

a beating from some local bully, my mother would 

push me out and lock the door, demanding that I 

go back to give as good as I had gotten. (Komisar, 

1970, p. 202) 

Victim Surveys 

In general, studies of the effects of victimization 

have taken one of three approaches. First, a contrived 

situation is constructed in a controlled setting and cer-

tain individuals are exposed to experimental variables 

(Homans,1961) . Such studies are aimed at measuring the 

victim's reactions. These studies are somewhat artificial 

in that they operate within controlled settings and 

generally the victimization is not of a severe nature. The 

present research is concerned with more violent types of 

victimization. 

The second type of study confines itself to secondary 

analysis of case histories (Wolfe, 1979). These studies 

attempt to define patterns of b@h3vior which result from 

victimization. Studies of this nature are useful in that 

they draw from huge case files, as well as from personal 

opinions of psychologists, counselors, and others who have 

worked closely with, or have otherwise directly observed 
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victims. Such research measures the short-term and long-

term effects of victimization. The difficulty with such 

studies is that personal opinion of the researchers must 

be evaluated in terms of face validity alone in many 

instances. One is often asked to accept certain typical 

cases as evidence of entire classes of effects. Another 

problem arises when one seeks to make comparisons of dis-

similar opinions based upon studies which are varied in 

design and theoretical orientation. Studies such as these 

are clearly cumbersome when one wants to uncover causal 

explanations. For the purposes of the present research, 

many such descriptive studies are used in an attempt to 

describe the general effects of victimization. One is 

therefore cautioned that although the bulk of evidence 

from such studies may point to certain recurring effects 

of themes, such evidence must be considered merely sugges-

tive until more stringent analysis can be conducted. 

The third type of study is one in which researchers 

rely upon survey research. Such studies have been useful 

in the past but are generally limited to elementary demo-

graphic descriptions of victims and victimizers. Still, 

this technique has many clear advantages. Perhaps the 

greatest advantage is that it usually relies on systematic 

samples drawn from the general population and is therefore 

more likely to be representative. 
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The advantages in using survey research to study 

victims are as follows, as suggested by Biderman (1973, 

pp. 157-158). 

1. Victim surveys are interested in the individual 

as a victim, not as a complainant or witness. 

2. Victim surveys yield victim proneness rates which 

are generally more accurate than rates based on official 

records. 

3. Survey questions develop information on the 

economic, physiological, and psychic consequences of the 

victimization event for the individual, as well as on the 

cumulative consequences of his exposure to the hazards of 

victimization. 

4. Interview schedules often include questions on 

both known and suspected offenders and the victims' 

assumptions regarding their motives. 

5. Surveys investigate the precautionary behavior of 

their victims and its relationship to their experience. 

6. Some surveys ask the respondent direct questions 

concerning their own role in contributing to the crime. 

7. They contain indicators regarding the mobiliza-

tions of legal and moral sensibilities of the victim 

toward the offender and the crime. 

8. They take into account incidents which are defined 

as crimes by the victims but not so defined by officials. 
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9. Unlike official statistics when make "yes-no," 

black—white" discriminations only when tabulating events 

as criminal, data from a survey are open to being treated 

in a probalistic manner that more accurately affects 

uncertainties of inference and judgment. 

This list of advantages needs only slight modifica-

tions to apply to the secondary analysis of survey 

research. The following paragraphs will consider these 

advantages in light of the present study's reliance on 

secondary analysis. 

The present paper uses data collected through the 

General Social Survey. This data does not represent 

official crime data; it instead represents social data 

about the respondents. It attempts to gain an understand-

ing of them which goes far beyond the understanding 

possible through official crime reports. In this sense, 

the present study serves as evidence of the first advantage 

of survey research. Also, the present data set provides a 

wide range of social data potentially useful in establish-

ing victim proneness rates. 

The data set utilized contains general information of 

the respondents' economic, psysiological, and psychic 

conditions, the third advantage. But, since the data set 

does not include questions pertaining to the specific 

consequences of one's victimization, the researcher must 



32 

assume the respondents' displeasure is consequential to 

victimization and not some other condition. 

The present data set contains no questions concerning 

the victims' view of their offenders' motives. Therefore, 

a valuable piece of information in the understanding of 

why the victimization occurs is lost. But, the present 

study is focused by intent upon what occurs after the 

victimization so this omission is not detrimental to the 

study's purpose. The same case can be made for the fifth 

and sixth points which deal with the victim's precautionary 

behavior, and the victim's role in the offense. 

The seventh point concerns the mobilization of legal 

and moral sensibilities of the victim towards the offender 

and the crime. Though the present data does not directly 

address these issues, it does offer insight into the 

respondents' attitudes concerning items which serve as 

general measures of child rearing and the uses of 

aggression. 

The eighth point clearly reflects an advantage of 

the present data set. The victimization which is measured 

does not spring from official records. The judgment of 

whether the event is worth recording is left up to the 

respondents. Relying upon the memory of the respondents, 

of course, presents other problems, which will be discussed 

later. 
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The final point, concerning the advantages of survey 

research in the treatment of the data, applies directly to 

the present data. Using the General Social Survey, it will 

be possible to examine the effects of degrees of victimiza-

tion. It seems, then, from the preceding paragraphs, that 

survey research has many advantages which facilitate the 

study of victimization. It also appears that secondary 

analysis of survey research does not necessarily negate 

these advantages. 

The present study is a look at the attitudes which 

both victimized and nonvictimized respondents hold. 

Specifically, it provides a look at the acceptance of 

aggressive physical acts and the expectancy of assertive 

traits in children. 

The literature review suggests that victims of 

violence tend to develop, or take a more aggressive role 

orientation (LeJeune & Alex, 1973) and that children 

subjected to punitive child rearing practices generally 

become more aggressive than those not subjected to such 

practices (Bandura & Walters, 1963). 

It is predicted that victimized individuals, more than 

the unvictimized, condone aggressive behavior and expect 

cihldren to be more active and assertive. If this proves 

to be the case, this study will provide a clearer under-

standing of the potential impact of victimization upon 
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attitudes which may affect child rearing. In general, this 

study and others like it should help chronicle the impact 

of victimization. 

How might victimization lead to the hypothesized 

effects on the indicators under study?. In other words, 

can being victimized cause individuals to distain more 

passive attitudes in favor of more aggressive, active 

oriented attitudes? The present study represents an 

examination of this question from the interactionist 

perspective. 

Sutherland (1949) spoke of the redefining qualities 

in social interaction. It is herein proposed that aggres-

sive behavior and attitudes are learned through interaction 

through both verbal and nonverbal gestures and that at 

least part of this learning occurs within intimate personal 

groups. It is also proposed that the more one is beaten 

and the more one is exposed to situations favorable to 

violence, the more likely one is to learn definitions 

favorable to violence. The degree to which these defini-

tions are learned will vary according to frequency, 

duration, priority, and intensity of interaction. As 

victimized individuals begin to accept more and more 

definitions favorable to violence, they move closer and 

closer to adapting a more assertive role. 
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The assertive role has traditionally been assigned to 

males in industrial society, although societies exist where 

this assignment is reversed or shared differentially 

(Parsons & Bales, 1955). It is expected that victims of 

violence will more likely expect children to exhibit 

assertive traits than will nonvictims. It is also expected 

that victims of violence will be more likely to approve 

physical aggression. These propositions are based on the 

general assumption that victims of violence will likely 

adopt an assertive role constellation which will govern 

their expectations of and acceptance of aggression. 

Hypotheses 

It was decided to examine victims versus nonvictims 

as well as the effects of various degrees of victimization. 

To accomplish this, four major hypotheses were constructed. 

H]_: Victims are more likely than nonvictims to expect 

assertive traits in children. ^2" The more respondents 

have been victimized, the more they will expect assertive 

traits in children. : Victimized respondents are more 

likely to accept acts of physical aggression than non-

victimized respondents are willing to accept. H^: The 

amount of victimization is positively related to one's 

level cf acceptance of aggressive acts. 

Information from the General Social Survey was used 

to test these hypotheses. It was necessary to gather 
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representations of the following concepts: victimization, 

expectations of assertive traits in children and acceptance 

of aggression. Victimization is measured in terms of the 

respondents' self-reports of the number of times they have 

been beaten. The respondents' expectations concerning 

assertive traits in children are represented by the 

respondents' choices of passive or assertive indicators 

of expectations. Finally, the respondents' acceptance 

of aggression is measured by their willingness or refusal 

to use aggression toward a stranger. 



CHAPTER 2 

RESEARCH METHOD 

This chapter begins with a description of the popula-

tion and an account of how the pertinent data was gathered. 

The sample chosen for study is described, followed by an 

explanation of the statistical procedures applied to the 

data. 

Data Source 

The General Social Survey: The General Social Survey 

which is carried out by National Opinion Research Center, 

consists of a composite of items which have appeared on 

previous national surveys between 1945 and 1975. Some 100 

sociologists and social scientists review drafts of the 

questionnaire, suggest revisions and additions, and express 

their question preference by vote. Topic and question 

selection are monitored by the American Sociological 

Association. 

The items on the surveys are of three types: (a) per-

manent questions that occur annually on each survey, 

(b) rotating questions that appear 2 out of every 3 years, 

and (c) a few occasional questions such as split ballot 

experiments that occur in single surveys (Davis, p. v) 

The data set made available to researchers consists 

of the surveys taken yearly between 197 2 and 1978. The 

37 
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data set was obtained on computer type from the Inter-

University Consortium of Political and Social Research 

located at the University of Michigan. Analysis was under-

taken at the Computer Center at North Texas State Univer-

sity. 

Secondary Analysis and Survey Data 

Survey research is used more and more to study social 

trends, because it is logical in that it permits the step 

by step development and testing of complex propositions 

through examination of 100s and 1,000s of survey 

respondents. Surveys are seldom conducted for purposes 

of describing a particular sample under study, but for 

purposes of understanding and predicting the behavior of 

the population at large. The obvious advantage of large 

surveys is that one can replicate findings among different 

subgroups, thus strengthening the assurance that the 

findings represent general societal phenomenon. Survey 

research is parasimonious in that researchers can get the 

greatest amount of understanding from the fewest number of 

variables. Since the survey format lends itself to the 

collections of large numbers of variables which can be 

quantified as manipulated by computers, the researcher is 

free to construct a variety of models and minipulate them 

until the best possible model results. Survey research 

must be specific to increase its reliability. That is, 
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it must use precise operational definitions of variables 

based on question wording (Babbi, 1973). Perhaps the 

most important characteristic of survey research for the 

present discussion is that survey research lends itself to 

secondary analysis. 

Secondary analysis, according to Hyman (1976) has many 

advantages. It is estimated by Hyman that 40% of primary 

research funds are spent on collecting data. The secondary 

analyst can cut such costs considerably, and working alone, 

he is not forced to rely upon or train large staffs. 

Economically disadvantaged scientists are more able to 

undertake research projects because of those considerations. 

Inexpensive pilot projects may be undertaken in this manner 

as well as cross cultural comparisons and studies of social 

change. Secondary analysis has a number of disadvantages, 

such as errors of the primary data collector, limitations 

concerning the level of the data, and limitations to 

existing data and categories. But overall, these disadvan-

tages are outweighed by the advantages that large, 

inexpensive data sets afford. 

The Population 

The population that was sampled consists of the 

noninstitutionalized voting age population in the continen-

tal United States, excluding Alaska and Hawaii. The United 
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States Census was used to obtain and measure the population 

parameters (Davis, 1978). 

The probability samples used in the General Social 

Surveys are stratified, multistage area probability samples 

of clusters of households in the continental United States. 

The method of probabilities proportioned to size was used 

in the selection of geographic areas of successive stages. 

The clusters of households were divided into replicated 

subsamples in order to facilitate estimation of the 

variance of sample estimators of population characteristics. 

At the first stage of selection, Standard Metropolitan 

Statistical Areas (SMSAs) and nonmetropolitan counties 

covering the total continental United States were grouped 

according to size strata within the nine Census regions. 

All population figures and other demographic information 

were obtained from 1970 Census reports. Within each size 

stratum, groupings based upon geographic location, or 

racial characteristics (or both), was accomplished before 

selection. The final frame was further separated into 

zones or paper strata" of equal population size in order 

to facilitate the selection of replicated subsamples or 

Primary Sampling Units (PSUs).* The selection of PSUs was 

*The selection methods used are similar to those 
described in standard textbooks, e.g., W. E. Deming, Sample 
Design in Business Research (New York, Wiley & Sons, 1960), 
and L. Kish, Survey Sampling (New York, Wiley & Sons, 1965). 



41 

designed to produce four independent subsamples of equal 

size. The four subsamples were randomly combined to form 

two larger subsamples of 101 PSUs each. The large sub-

samples are thus internally separable into two replicated 

subsamples for variance estimation purposes. 

The second stage procedure involved the direct selec-

tion of Census block groups or enumeration districts (EDs) 

within SMSAs or counties, eliminating the traditional 

intermediate stage of clustering selections within urban 

places or county divisions. The increase in geographic 

dispersion within the primary areas has a negligible effect 

on field costs. Before selection, the Census tracts, 

minor civil divisions, and Census county divisions contain-

ing the block groups and EDs were carefully stratified by 

geographic location, income, and race, in order to maximize 

the precision of sample estimation within a PSU. Block 

groups and EDs were then selected with probabilities 

proportional to size in numbers sufficient to satisfy 

survey demands for households expected throughout the 

decade. Lists of the separate households contained in the 

second stage blocks or EDs were constructed by field 

personnel or obtained from directories. Thus, the princi-

pal NORC national probability sample is, in effect, an 

inventory of identifiable households, each with a known 

probability of selection. 
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In a typical sample survey with equal probability of 

selection for individual households (i.e., a self—weighting 

sample), households at which interviews will take place are 

probabilistically selected from the available lists of 

addresses for blocks and EDs. The method of probabilities 

proportional to size results in the assignment of approxi-

mately equal numbers of interviews in each final stage 

cluster, which in turn leads to increased precision in the 

estimation of overall population characteristics. 

The Sample 

The sample consists of a national, multistaged probabil-

ity sample of clusters of households in the continental 

United States. Samples are used which were drawn in 1973, 

1975, 1976, and 1978, during February, March, and April. 

These were selected because the required questions were 

not asked in the other survey. There are a total of 6,025 

completed interviews in all (1,504 in 1973; 1,490 in 1975; 

1,499 in 1976; and 1,532 in 1978). Each survey is an 

independently drawn sample of English speaking persons 18 

years of age or older, living in noninstitutional arrange-

ments within the continental United States. In the 1973 

survey and for half of the 1975 and 1976 surveys, probabil-

ity sampling was used down to the block level where quota 

sampling was used. Pull probability sampling was employed 

on half of the 1975 and 1976 surveys (Davis, 1978, p. 1.) . 
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The changes in sampling were due to the increased availabil-

ity of funds for the project after 1975. 

The researchers used the 1975 and 1976 studies as 

transitional years for the sample design. They thereafter 

used % full probability and h block quota. They divided 

the sample for two reasons: (a) to provide a means for 

making methodological comparisons, and (b) to see if 

differences over time were due to shifts in sample designs 

or changes in response patterns. Having allowed for all 

changes in the traditional sample design, the General 

Social Survey was then switched to full probability 

sampling starting in 1977. Davis cautions researchers that 

tests of significance which assume full rather than modi-

fied probability samples, and simple rather than clustered 

random samples may not be applicable to the early data 

collected in these surveys (Davis, 1978, p. 171). Thus, 

researchers wishing to employ such tests might be inclined 

to restrict their analysis to the partial probability 

samples of 1975 and 1976, and the full probability samples 

from 1977 on. It should be remembered, though, that all 

subsamples surveyed by the General Social Survey represent 

the same universe. It must also be noted that restricting 

oneself to using only the strict probability samples 

reduces the data set to % its size. 
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This problem has been addressed by Davis (1978, p. 

171), who concludes that past experience would suggest that 

for most purposes these samples of 1,500 can be considered 

as having the same efficiency as a simple random sample 

of 1,000 cases. Davis (1978, p. 171) states that investi-

gators who apply tests of significance to the data can do 

so with some confidence. In a study of "Trends in NORC* 

General Social Survey Items, 1972-1977," Davis found no 

differences of importance to the majority of researchers 

when he compared full probability and modified probability. 

It should be noted that quota samples were used only at the 

block level with full probability sampling being used to 

determine blocks. 

Major Concepts 

In order to test the research hypothesis, it was 

necessary to gather quantitative representations of the 

following major concepts: victimization and expecting 

assertiveness in children and acceptance of aggression. 

Victimization is operationalized by using a question 

concerning the number of times the respondent was beaten 

in his/her lifetime to construct an ordinal scale. The 

scale which will have four values ranges from no victimiza-

tion, to a high of four or more victimizations or beatings. 

•National Opinion Research Center 
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According to Biderman (1973) and Kinderman (1973), a 

definition such as this is valuable since it provides a 

general measure of victimization without the limitations of 

official crime categories. Since it measures violent 

victimization in a cumulative fashion, it provides an 

opportunity to study the effects of victimization on the 

respondent's definition of reality. Emphasis is thus 

placed upon violent face-to-face victimization as opposed 

to less physical occurrences. To obtain additional meas-

ures of victimization, a number of variables were used. 

To distinguish the victimized from the nonvictimized, the 

variable HIT was used as coded. If respondents stated 

they had been beaten, they were asked additional questions. 

If respondents stated they had not been beaten, they were 

not asked two additional questions about beating. In the 

present study, respondents claiming never to have been 

beater were given a zero victimization score and included 

in additional computations. 

Respondents who reported having been beaten were asked 

to respond to a question concerning when the beatings 

occurred. Respondents were categorized according to 

whether beatings occurred when they were (a) children, 

(b) adults, or (3) both children and adults. 

Respondents who reported having been beaten were 

asked to estimate the number of beatings they had received 
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using a three-level scale: (a) once, (b) two or three 

times, and (c) four or more times. Respondents who earlier 

claimed to have never been beaten were given a score of 

zero and included in this scale as well. This scale pro-

vides a continuum ranging from no victimization to a high 

of four or more, providing us with a measure of the 

respondents' degree of victimization. 

Expecting assertive traits in children is operational-

ized by using the respondent ratings of the importance of 

certain selected expectations, to create an ordinal scale. 

Respondents were asked to choose which traits from a list 

they considered the most desirable for a child and which 

traits they considered the least desirable. Individuals 

then received scores from a low of 6 to a high of 30, based 

on the choices they made. Low scores from 6 to 12 indicate 

low expectancy of assertive traits in children. High 

scores from 24 to 30 indicate high expectancy of assertive 

traits in children. It was proposed that those respondents 

who value assertive expectations (score range 24 to 30) to 

the exclusion of the passive set of expectations would 

value the following traits: success, interests, and 

studiousness, while devaluing traits such as manners, 

obedience, and being considerate. These traits are 

similar to the assertive roles variously described by 
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DerKarabetian and Smith (1977), Marini (1978), Sexton 

(1969), Parker (1969> , and Chafetz (1974). 

To establish this measure of expecting assertive 

traits in children, respondent's scores on the variables 

interest, studious, success, manners, clean, and consider-

ate were added. Before this addition took place, the 

scores for all respondents on manners, clean, and 

considerate were reversed; that is, changing ones to twos 

and twos to ones. This procedure was necessary so that the 

addition process would have consistency (see Appendix A). 

Once the scores for these six variables were combined, 

the results were an ordinal scale with scores ranging 

from 6 to 30 with the high score representing high expecta-

tions of assertive traits in children. 

Acceptance of aggressive physical acts is measured by 

determining if respondents would approve of using physical 

violence against a stranger. The resulting categories, 

approve and disapprove, form a nominal scale. It should 

be remembered that parental use of aggression is associated 

with increased aggression in children (Bandura & Walters, 

1963) and that LeJeune and Alex (1973) found highly 

aggressive attitudes toward offenders among victims of 

violence. Therefore, the present definition is used because 

it measures the amount of aggression the respondent will 

tolerate in others. Thus, it should give some indication 
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of how much aggression the respondent will tolerate in 

their own children as well as some indication of.their 

own thoughts about the use of aggression presumably 

including that used in child rearing. 

To establish a measure of accepting acts of physical 

aggression the responses to the variable HITOK were used 

as coded. Data modification was undertaken so that a score 

of one was high and a score of two was low acceptance of 

acts of physical aggression. 

Demographic measures, including the respondents' 

marital status, sex, race, income, military service, 

education, and occupational prestige, were obtained using 

the existing questions as coded. A complete description of 

all variables and recoding can be found in Appendix A. 

Collating the Data 

The data from the General Social Survey, years 1973, 

1975, 1976, and 1978, was reduced to establish a tape file 

containing only the variables at use in this study. On 

all variables where respondents answered not sure, no 

answer, or not applicable, the respondents were dropped 

from further calculations employing that variable, but 

retained for inclusion in subsequent calculations (list-

wise elimination). 

Once the variables had been modified, according to 

the procedure outlined above, the Statistical Package for 
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the Social Sciences (NIE, 1975) was used to place the 

variables into tables appropriate for analysis. First, 

the subprogram "frequencies" was used to establish the 

exact count of all variables. This information is also 

available in the code book, General Social Surveys, 197 2-

1978* Thus, it is possible to check for errors in tape 

transfer and variable transformation which may occur. The 

resultant frequencies are descriptively represented in 

terms of mean, mode, standard deviation, variance, range, 

maximum, and minimum. 

The subprogram "Crosstabs" was used to analyze the 

relationship between victimization and the independent 

variables expecting assertive traits in children and 

accepting aggressive physical acts. The interactive 

effects of the control variables were also obtained using 

this subprogram. The statistics generated for this purpose 

by the subprogram include chi-square, Cramer's V, contin-

gency coefficient, gamma, and eta. 

The test of significance, chi-square and its attending 

measures of association, were used when associations were 

desired using the nominal, dependent variable "association 

of aggressive physical acts." 

The ordinal dependent variable, "expecting assertive 

traits in children," necessitated the use of the nonpara— 

metric test of association, gamma. The use of partial 
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gammas allowed the measurement of the proportion of error 

reduced in predicting the relationship between the indepen-

dent and dependent variables when controlling for other 

factors. Once zero-ordered correlations had been estab-

lished using gamma, partial correlations were computed for 

the research variables controlling for the interactive 

effects of the remaining variables. 

Eta was used when it was necessary to associate the 

nominal level dependent variable "accepted aggression" with 

interval level control variables such as income and age. 

It was also used in the Multiple Classification Analysis 

program discussed below. 

The "Multiple Classification Analysis" technique was 

used to measure the amount of variation explained by the 

independent variable, victimization. Finally, the sub-

program Multiple Classification Analysis was used to 

examine the variance explained by the predictor variables 

controlling for the intervening and antecedent conditions. 

Statistical Analysis 

The test of significance, chi-square, is used to test 

whether the results have occurred due to chance alone. It 

is recognized that significance levels depend upon two 

factors: the strength of degree of relationship and the 

size of the sample (Blalock, 1960). It is clearly possible 

that relationships based upon a large data set will be 
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statistically significant without being significant in any 

other sense. Yet chi-square has the advantages of avail-

able significance tables, the existence of many measures 

of association which rely upon it, and its ability to 

accommodate nominal level data. 

A number of measures of association can be computed 

based upon chi-square. The present study will employ 

Cramer's V and the contingency coefficient. Cramer's V is 

a slightly modified version of phi which is suitable for 

large tables (Nie, 1975). It is used to adjust for either 

the number of rows or number of columns, therefore creating 

an upper limit. Blalock (1960) claims that Cramer's V 

is preferable in that it can attain unity even when the 

numbers of rows and columns are not equal. The contingency 

coefficient will be used as an additional measure of 

association. It will be useful when analyzing unordered 

series of frequencies (Siegel, 1956). The contingency 

coefficient is limited in that comparisons cannot be made 

unless the contingency coefficients are generated from 

tables of equal size. The disadvantage is offset by the 

number of equal sized tables in present analysis, as well 

as by the contingency coefficient's advantage of not 

requiring underlying continuity in the variables analyzed 

(Siegel, 1956). 
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According to Blalock (1960) all measures based on 

chi-square are somewhat arbitrary in nature and their 

interpretations leave much to be desired. Yet, others such 

as Siegel (1956) consider such measures useful when alters 

native measures are not appropriate. 

Goodman and Druskhal's coefficient "gamma" is one of 

the most widely used measures of association (Freeman, 

1965). It has been chosen due to its ability to consider 

ordinal scaled data and its ability to reduce errors in 

estimating the order of ranked pairs, by shifting from a 

random device to the estimation rule specified in the 

statistics (Costner, 1965). The statistic Eta will be 

used to describe the degree of association between nominal 

and interval scales without reducing the interval scales 

to ordinal or nominal data. In general, it is an index 

of the degree to which scores on interval scales can be 

predicted from classes in nominal scales (Freeman, 1965). 

Partial correlations will be obtained controlling for 

the effects of the intervening variables. The multiple 

tables option of the crosstabs program (Nie, 1970) will 

be used to achieve this end. Nie cautions that zero-

ordered gammas computed by the multiple tables approach may 

not be exactly equal to zero-ordered gammas generated by 

the simple crosstabs program, but these differences will 

generally be slight (Nie, 1970). 
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The SPSS Multiple Classification Analysis technique 

will be used to examine the interrelationship between the 

predictor variables and the dependent variables. This 

technique is especially useful since it can handle pre-

dictors with not better than nominal measurement and inter-

relationships of any form among predictors or between a 

predictor and the dependent variable (Andrews, Morgan, 

Sonquist, & Klem, 1967, p. 1). in essence, it is multiple 

regression using dummy variables (Melichar, 1965; Suits, 

1957). A key feature of this program, then, is that pre-

dictors are always treated as sets of classes or categories, 

so the level of measurement required of the scale may be 

nominal, ordinal, or interval. Other advantages of this 

technique are that it lends itself to complex analysis of 

variance as well as to multiple regression type analysis. 

This technique has been used in a prior study similar 

to the one at hand. DeFronzo (1979) used the Multiple 

Classification Analysis program to examine some of the 

same data collected by the General Social. .Survey in a study 

of the effects of victimization on attitudes and behavior. 

Limitations 

This study deals with a select population constituted 

of respondents selected by an existing survey. Hence, the 

concept of victimization as developed will not deal with 

all types of victimization or all the effects of 
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victimization. However, a good data base is available to 

establish a meaningful relationship between certain types 

of victimization and the selected attitudes of victims. 

The present study compares well to other victim 

surveys (Biderman, 1973) with the exception of a few short-

comings. This study fails to measure specific consequences 

of specific victimizations. It contains no questions 

concerning the victims' views of the offenders' motives, 

the victims' descriptions of their precautionary measures, 

or their personal roles in the victimizations. In short, 

it does not say much about why the victimizations occurred. 

Six additional factors are likely to limit the pro-

posed research. First, since respondents tend to forget 

crimes which occur in their homes, and the present study 

makes no distinction between domestic violence and non-

domestic violence, it is likely that reported victimization 

rates will be conservative estimates. Second, since 

respondents tend to telescope their victimizations forward, 

it is expected that respondents will falsely report more 

victimizations in their adult years. This should not 

affect measures of total victimization but it makes any 

attempt to treat adult victimization and child victimiza-

tion separately impractical. Third, since victims of 

beatings are least likely to remember their victimizations, 

the present use of respondent's beatings should result in 
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conservative estimates of victimization. Fourth, since 

respondents are less likely to remember incidents which 

occurred at home and since the present survey does not 

distinguish between crime occurring in and out of the home, 

it is likely some victimization will go unrecorded. This 

is important since the present study makes use of distinc-

tions between adult victimization and childhood victimiza-

tion. It should be expected then, that respondents will 

report higher rates of victimization during their adult 

years. Fifth, since respondents are less likely to 

remember violent incidents and since the present study 

deals with beatings as a measure of victimization, one 

should not expect to uncover high rates of reported beat-

ings. Thus, the present study is likely to produce a 

conservative estimate of victimization. Sixth, the 

indicators used in this study are based upon the self-

reports of the respondents. Thus, it is clearly possible 

that the respondents' perceptions may differ over what 

actually constitutes victimization. One can only assume 

that errors in perception will occur in both conservative 

and liberal directions, possibly off-setting one another. 

These factors were suggested by Sparks (1977). 

The present study is limited in that it cannot be 

generalized to institutionalized populations. In testing 

or measuring the degree of abuse in a respondent's history, 
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the presence of incarcerated individuals in the sample 

might lead to different results. 

An additional limitation is that the present data 

offers no clear check of when the respondents' aggressive 

attitudes and expectations first arose. That is, many 

respondents may have adopted aggressive attitudes and 

expectations prior to being victimized. This problem is 

addressed to some degree by looking at victimization of 

respondents that occurred early in life versus victimiza-

tion which occurred when respondents were older and their 

attitudes were more established. 

College students and those hospitalized or in nursing 

homes are also omitted. The study is also limited in that 

it does not include nonEnglish speaking respondents. It 

should also be noted that since the sample is based on 

1970 Census tract proportions, both blacks and men may not 

be adequately represented (Freudiger, 1979) . 

The present study is further limited in that it does 

not include respondents under the age of 18. Since the 

most victimized age group is between the ages of 12 to 15 

(Kinderman, 1978), the present study may actually measure 

the long-term effects of victimization. In general, these 

limitations are offset by the size of the present sample 

and by the fact that it is a probability sample. Fortu-

nately , many of the problems which plague victimization 
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surveys (Haskell & Yablonsky, 1970) do not occur here. One 

exception is false reporting by respondents which is a 

problem with which all surveys must contend. 

Another problem is memory, since it plays a crucial 

role in any crime survey. Other problems including lying, 

interviewer bias, and coding unreliability should not be 

important factors due to the nature of the survey. 

With respect to the two unanswered criticisms of survey 

research—false reporting and memory failures—first, it is 

very difficult to say whether an incorrect response to a 

survey question is due to false reporting or memory failure, 

and second, the present study must operate under the 

assumption that the sample size is large enough that false 

reporters, who estimate their victimizations too high, will 

be balanced out by false reporters who estimate their 

victimizations too low. More importantly, since respon-

dents have scant reason to deliberately falsify their 

responses, it can probably be safely assumed that most 

inaccurate responses are the result of memory lapse. 

Sparks (1977) reports on the problems of recall and 

reporting in victim surveys. He lists a number of conclu-

sions based upon field studies conducted by the U.S. Census 

Bureau and his own use of the reverse record check method 

in a survey conducted in London in 1973. 
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The reverse record cheek method is used extensively to 

check accuracy of recall in victim surveys. The procedure 

consists of using official records of reported crimes to 

establish a sample. The researchers then do follow-up 

interviews to determine whether the individuals in the 

sample recall their victimization accurately. A major 

weakness of this technique is that in working backward 

from official reports, one is likely to choose a sample of 

individuals who have solidified their.memories of their 

victimizations by going through the official process of 

reporting them to the authorities. Sparks (1977) insists, 

though, that inaccuracy of recall is random and by itself 

is unlikely to introduce any serious bias. His opinion is 

based in part on studies like the "Survey of Sickness" 

carried out in Britain by the Social Survey in 1944 to 

1952. This study used a simple record check where the 

sample was drawn before the official records were checked. 

Commenting on the results of this survey, Gray (1955) 

states that forgetting took the form of forgetting when 

the event occurred, rather than completely forgetting the 

event. 



CHAPTER 3 

FINDINGS 

To test the hypotheses, three separate types of 

analysis were undertaken. This chapter contains the find-

ings these techniques produced. After a formal restatement 

of the hypotheses, the descriptive and bivariate levels of 

analysis, plus the analysis of variance, are presented. 

Hypotheses and Control Variables 

From the literature review, the following hypotheses 

were derived. 

H-̂ : Victimized individuals are more likely than non-

victimized individuals to expect assertive traits in 

children. 

H2: Amount of victimization is positively related 

to level of assertive traits expected in children. 

H3: Victimized individuals are more likely than non-

victimized individuals to have a higher level of accep-

tance of acts of physical aggression. 

H4: Amount of victimization is positively related to 

level of acceptance of aggressive acts. 

It is expected that the hypothesized relationship 

between the independent variable, victimization, and the 

dependent variables, expecting assertive traits in children 

59 
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and acceptance of aggressive physical acts, may be affected 

by a number of variables, which were used as controls. 

Nine control variables were used. Four are antece-

dents (sex, race, age, age at victimization) and five are 

intervening variables (marital status, military experience, 

educational experience, income, and occupational prestige). 

Several studies including Kinderman (1973) have 

demonstrated that victimization varies by sex, race, age, 

marital status, and according to socioeconomic indicators 

such as education and income. The present study includes 

these variables plus three additional control variables: 

age at victimization, military experience, and occupational 

prestige. 

Age at victimization is included in an attempt to 

determine whether childhood victimization has a greater 

impact than adult victimization (Rosenzweig & Rosenzweig, 

1952). Military experience is considered to see if it 

increases the chance of being victimized as suggested by 

Bryant (1973). Occupational prestige is considered since 

Eron et al. (1971), Steinmetz and Straus (1974), and 

Kinyard (1979) all state that occupational role may be 

especially relevant for the socialization of aggression. 

Highly victimized persons should be young, black 

males who are poorly educated, unmarried, low salaried, have 

had military experience, and have low occupational prestige. 
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Frequencies 

This section contains the results of an analysis for 

categorical frequencies of the dependent, independent, and 

control variables. It presents a profile of, who are the 

victims? Its purpose is to uncover possible trends and 

secondarily, to identify high risk categories. 

Frequency of Victimization and Age at Victimization 

The sample consisted of 6,025 respondents and all but 

4 answered the question used to determine victimization. 

Of those responding, 1,846 reported having had such an 

experience. That is at least 30% of the sample had been 

punched or beaten. 

Table 1 

Percentages of Victimized and 
Nonvictimized Respondents 

Yes 31% 

No 70% 

100% = (6,021) 

No answer = (4) 

Among victims, 45% had been beaten or punched more 

than 4 times which will be termed hereafter extreme victim-

ization. Twenty-three percent had been victimized only 

once, and 32% had been victimized 2 or 3 times. 
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Table 2 

Percentages of Victims Who Have Been Victimized: 
Once, Two or Three Times, and 

Four or More Times 

Once 

2 or 3 

4 or more 

100% = 

No answer = 

Never victimized = 

23% 

32% 

45% 

(1,715) 

(132) 

(4,178) 

Forty-four percent of the victims had been victimized 

as children, 33% as adults, and 23% had been victimized 

both as children and adults. 

Table 3 

Percentages of Victims as Children, 
Adults or Both 

Child 

Adult 

Both 

100% = 

No answer = 

Never victimized = 

44% 

33% 

23% 

(1,840) 

(4) 

(4,181) 



63 

The most victimized age category is that which con-

tains teenagers. The General Social Surveys only inter-

viewed respondents 18 years of age or older. As a result, 

teenagers only accounted for about 2% of the sample. The 

modal category in the age distribution was between 20 and 

29 years of age. About % of the sample was between 20 and 

40 years of age. 

Table 4 

Age of Respondents by Percentage of Nonvictimized 
and Victimized Respondents 

Age Victimized Nonvictimized 100% 

18 to 19 45% 55% (156) 

20 to 29 52% 48% (1,422) 

30 to 39 34% 66% (1,190) 

40 to 49 31% 69% (908) 

50 to 59 22% 78% (924) 

60 to 69 16% 84% (741) 

70 to 79 12% 88% (489) 

80 to 89 . 04% 95% (144) 

100% = 5,974 

Missing data = (51) 
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The data in Table 4 confirm Kinderman's (1973) find-

ings concerning victim ages. The percentage of individuals 

in the nonvictimized category increases steadily as the 

respondents' age rises with one exception. The age cate-

gory 20 to 29 was the most likely to be victimized, even 

more so than the advanced teenage group. 

Victimization and Sex 

The sample had slightly more females (54%) than males. 

More females than males reported never having been victim-

ized, 47% of the males and been victims. Males were more 

often repeatedly victimized (four or more category), with 

three times as many females falling into the extreme 

victimization category. 

Table 5 

Percentages of Victimized and Nonvictimized Respondents 
by Sex of Respondents 

Male Female 

Victimized 47% 15% 

Nonvictimized 53% 85% 

100% 100% 

(2,669) (3,337) 

No answer = (19) 
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Victimization and Race-

Eighty-eight percent of the respondents were white and 

11% were black. Less than 1% of the respondents were 

classified as other (such as Spanish surname, Asian, or 

Oriental). Kinderman's (1973) findings are not supported 

by the data reported in Table 6 as no difference in the 

amount of victimization existed between blacks and whites. 

Of course, it is possible that the small number of blacks 

sampled are not representative of the general black popula-

tion. Some difference occurred when those considered 

"Other" were included, but even those differences were 

slight. 

Table 6 

Percentage of Victimized and Nonvictimized Respondents 
by Respondents' Race 

White Black Other 

Victimized 

Nonvictimized 

29% 

71% 

100% 

(5,331) 

29% 

71% 

100% 

(633) 

30% 

70% 

100% 

(42) 

No answer = (19) 
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Victimization and Marriage 

Sixty-seven percent of the respondents were married 

and 9% were separated or divorced. Fourteen percent had 

never been married, and only 10% were widows. Table 7 

contains a breakdown of victimization by marital status. 

Table 7 

Percentages of Victimized and Nonvictimized Respondents 
by Respondents' Marital Status 

Married Widowed Divorced Separated 
Never 

Married 

Victimized 27% 12% 43% 41% 41% 

Nonvictimized 73% 88% 57% 59% 59% 

100% 100% 100% 100% 100% 

(3,998) (588) (375) (198) (846) 

Missing = (20) 

Kinderman's (1973) findings about marital status appear to 

be confirmed. The widowed respondents had the lowest rate 

of victimization and the divorced, separated, and never 

married had the highest rates. The group with the most 

respondents in the victimization category were the 

divorced respondents. Their percent was only 10% away 

from being twice as much as for those married. 
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Victimization and Education 

Fifty-two percent of the sample had at least a high 

school diploma, 17% had an eighth grade education or below, 

and only 5% had no formal education. An interesting find-

ing reported in Table 8 is that victimization increased 

when the respondent was more educated. This challenges 

Kinderman's (1973) finding that lower socioeconomic 

classes are more likely to be victimized. Some support 

for his finding was discovered for those experiencing 

Table 8 

Percentage of Victimized and Nonvictimized Respondents 
by Respondents' Education 

No 
Educa. Eighth 

High 
School College 

Graduate 
School 

Victimized 23% 20% 29% 36% 39% 

Nonvictimized 77% 80% 71% 64% 61% 

100% 100% 100% 100% 100% 

(24) (1,001) (3,101) (1,536) (324) 

Missing = (39) 

extreme victimization with the most prevalent incidents 

being at two ends of the spectrum. That is, the most 

extreme victimization occurred most often to respondents 

who have no education or a great deal of education. With 
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the latter being slightly higher and not following the 

expected pattern. Regardless of educational attainment, 

one's chances of being victimized vary less than 10% over 

educational categories. 

Victimization and Income 

The respondents average income was $15,000 per year. 

The modal income category contained respondents with 

incomes ranging from $5,000 to $10,000 per year. That 

category accounted for 26% of the sample. 

Kinderman (1973) found that lower income individuals 

have a higher risk of being victimized than do upper income 

individuals but the data in Table 9 fail to support his 

Table 9 

Percentage of Victimized and Nonvictimized Respondents 
by Respondents' Income 

0 to 
4,999 

5 to 
9,999 

10 to 
14,999 

15 to 
19,999 

20 to 
24,999 

25 and 
over 

Victimized 26% 27,% 30% 30% 40% 35% 

Nonvictim-
ized 

74% 73% 70% 70% 60% 65% 

100% 100% 100% 100% 100% 100% 

(1,024) (1,274) (1,244) (780) (523) (570) 

Missing = (610} 
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findings. In fact, victimization appears to increase 

slightly with income in Table 9. Extreme victimization 

also increases through all categories but the differences 

are slight. 

Victimization and Military Service 

Bryant (1973) suggested that being in the military 

increases one's chances of becoming a victim. The number 

of respondents in the present study who have been in the 

service accounts for 22% of the sample with less than 5% 

of the sample serving in the military for more than the 

traditional 2- and 4-year terms. Table 10 contains data 

Table 10 

Percentage of Victimized and Nonvictimized Respondents 
by Respondents' Military Experience 

None Under 2 2 to 4 4 or More 

Victimized 26% 41% 55% 57% 

Nonvictimized 74% 53% 45% 43% 

100% 100% 100% 100% 

(2,360) (148) (369) (126) 

Missing = (3,022) 

on victimization and military service. It is clear that 

those with military experience were more often victimized 

and when victimized, they were more likely to have been 
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repeatedly victimized. Apparently military experience 

increases one1 chances of being victimized and one's 

chances of victimization increases with military.experience. 

Victimization and Occupational Prestige 

The respondents were each given an occupational 

prestige score based on the Rossi-Siegel Occupational 

Prestige scale (Davis, 1978) with ratings ranging from 10 

to 89. Fifty-two percent of the respondents fell within 

the middle prestige categories with the remaining respon-

dents distributed fairly equally across the other categories. 

In Table 11, occupational prestige does not appear to be a 

Table 11 

Percentage of Victimized and Nonvictimized Respondents 
by Respondents' Occupational Prestige 

12-22 23-32 33-42 53-52 53-64 65-78 82 

Victimized 32% 30% 34% 32% 25% 50% 71% 

Nonvictim-
ized 

68% 70% 66% 68% 75% 50% 29% 

100% 100% 100% 100% 100% 100% 100% 

(786) (1,083) (1,421) (1,457) (506) (159) (7) 

Missing = (606) 

factor associated with victimization except for those with 

the highest prestige scores. It should be noted though 



71 

that the percentages in the high occupational prestige 

categories are small and the respondents may represent 

unique cases. 

Measures of Association 

To test the research hypotheses a number of measures 

of association were employed. This section contains a 

report of these findings. 

The first hypothesis is that victimized individuals 

are more likely than nonvictimized individuals to expect 

assertive traits in children. Gamma was used to see if 

the nominal, independent variable is associated with the 

ordinal, dependent variable. The resulting score was +.09. 

This score indicated that a weak relationship exists 

between the variables. 

Table 12 

The Percentages of Victimized and Nonvictimized Respondents 
with High, Low, and Average, "Expecting Assertive 

Traits in Children" Scores 

Assertive Expectations Nonvictimized Victimized 

High 

Average 

Low 

8% 

56% 

36% 

100% 

(4,150) 

10% 

59% 

31% 

100% 

(1,833) 

Missing Data = (250) 
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The second hypothesis is that the amount of victimi-

zation is positively related to the level of assertive 

traits in children. The measure of association gamma was 

used to see if any relationship existed. The resulting 

gamma score was +.09. This score is indicative of another 

weak relationship. 

Table 13 

Degree of Victimization and Nonvictimization with High, 
Average, and Low, "Expecting Assertive Traits in Children" 

Assertive 
Expectations None Once 2-3 Over 4 

High 8% 10% 10% 9% 

Average 56% 60% 61% 58% 

Low 36% 30% 29% 33% 

100% 100% 100% 100% 

(4,150) (396) (563) (746) 

Missing Data = : (170) 

The third hypothesis is that victimized individuals 

are more likely than nonvictimized individuals to accept 

physical aggression. To test whether any relationship 

exists between these variables, gamma was used. The 

subsequent calculations produced a score of +.24. Once 

more the association is not strong. 
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Table 14 

The Percentages of Victimized and Nonvictimized 
Respondents with Acceptance and Nonacceptance 

of Aggressive Physical Acts 

Acceptance of 
Aggression Nonvictimized Victimized 

Nonacceptance 35% 25% 

Acceptance 65% 75% 

100% 100% 

Missing Data = (205) 

(3,983) (1,792) 

The final hypothesis is that the amount of victimiza-

tion is positively related to level of acceptance of 

aggressive acts. The measure of association gamma was 

used to test this relationship and produced a score of 

+.24. This relationship is also a fairly week one (see 

Table 15). 

Controls 

To test the effects of the control variables the sub-

program crosstabs was used utilizing the control variable 

option. The program produces gamma scores representing 

the association of the dependent and independent variables 

for each category of the control variable. The following 

discussion will present an analysis of these findings. 
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Table 15 

Degree of Victimization and Nonvictimization by 
Acceptance of Aggressive Physical Acts 

Acceptance of 
Aggression None Once 2-3 Over 4 

Nonacceptance 35% 28% 26% 21% 

Acceptance 65% 72% 74% 79% 

100% 100% 100% 100% 

(3,983) (387) (547) (736) 

Missing Data = (372) 

Each control variable was examined to determine its 

effects on the two major research questions, does victimi-

zation affect attitudes towards assertive traits in chil-

dren and does victimization affect a respondents' attitudes 

towards the acceptance of aggression? This section begins 

with an analysis of the control variable's effects on the 

relationship between amount of victimization and expecting 

assertive traits in children. It concludes with a dis-

cussion of the effects of the control variables on the 

relationship between victimization and acceptance of 

aggression. 
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Victimization and Expecting Assertive 

Traits in Children 

The initial gamma scores for the association of vic-

timization and expecting assertive traits in children was 

+.09, The examination of the control variables was con-

ducted in an effort to find gamma scores which would vary 

a good deal from this level. 

Sex 

For the first control variable/ sex, a change in the 

strength of the association for each category did occur. 

The gamma score for males was +.11. 

Table 16 

Percentages of Male Victims Who Expect Assertive 
Traits in Children 

Assertive Expectations 

High 

Medium 

Low 

Missing Data = (8) 

Nonvictimized 

100% 

(1,363) 

Victimized 

10% 

58% 

32% 

100% 

(1,298) 
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For females, the gamma score was +.06 (see Table 17) 

These results are slightly different than those obtained 

for the overall sample. It should be noted that the male 

victims' gamma scores appear to be almost twice as strong 

as females' gamma scores. Also, male victims have a 

slightly higher score than the general population and 

female victims have a slightly lower score. Therefore, 

the control variable, sex, helps specify the conditions 

under which the original relationship can be observed. 

Table 17 

Percentages of Female Victims Wh 
Traits in Child 

Expect Assertive 
ten 

Assertive Expectations Nonvictimized Victimized 

High 

Medium 

Low 

8 

57 

35 

100% 

(2,787) 

8% 

61% 

31% 

100% 

(535) 

No Answer = 1 5 

Race 

Controlling for the race of the 

in even smaller gamma scores. Whites 

and balcks ahd a score of +.07. The 

respondents resulted 

had a score of +.06 

category "other" had 
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a score of -.08, a weak negative relationship between the 

research variables. This final score for the racial 

category "other" suggests that individuals in this category 

are more likely to expect assertive traits in children, if 

they are not victimized. It should, of course, be remem-

bered that this last relationship is fairly weak and that 

the group is not large (n = 42). When race is considered 

as a two-category variable (white-nonwhite) and cross-

tabulated against MASK, virtually no difference exists. 

Military Experience 

The control variable, military experience, produced 

slightly more dramatic changes from the original gamma 

score of+.09. Those who had no military experience had a 

score of +.14 while those with less than 2 years experience 

had a score of +.23. This last score is over twice as high 

as the original gamma score of +.09. Individuals who 

served the usual 2- or 4-year terms had a score of +.14 

but those serving more than 4 years had a score of +.0004. 

Those most victimized (see Table 10) had the weakest 

association. It seems, then, that military experience if 

confined to the usual 2- or 4-year terms has limited 

effect on the original relationship, but the relationship 

between the research variables is weaker when extended 

military experience is considered. The less than 2-year 

group may consist of individuals who have been beaten and 

bring high levels of aggression with them into military life. 
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Age at Time of Victimization 

The control variable, age at victimization, presented 

a problem because only individuals who reported having been 

victimized reported an age at victimization. Therefore, 

the missing data was quite large (ri = 4,239) which reduces 

ability to generalize. 

To control for this situation the variable, age at 

victimization, was crosstabulated directly with the depen-

dent variable, expecting assertive traits in children. The 

resulting contingency table showed virtually no difference 

in the expectations of assertive traits in children for 

those victimized as adults or as children. Those victim-

ized both as adults and as children likewise did not differ 

in their expectations of assertive traits in children. 

Marital Status 

The marital status of respondents was controlled and 

the resulting gammas varied from the original research 

gamma of +.09. Table 18 contains the resulting scores. 

The most noteworthy increase, although slight, is for 

the separated category where the resulting gamma is more 

than the research hypothesis gamma scores. The widowed 

and divorced groups had negative gamma scores suggesting 

that for these groups victimization may actually be 

associated with slightly less emphasis on expecting 

assertive traits in children. While the married had lower 
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scores than the separated and never married, their scores 

were twice as high as for the widowed and divorced. Mari-

tal status does help interpret the original relationship. 

Table 18 

The Relationship Between Victimization and Expecting 
Assertive Traits in Children Controlling 

for Respondents' Marital Status 

Married Widowed Divorced Separated Never Married 

+.05 -.06 -.05 -.13 +.10 

n = 3,998 588 375 198 846 

Missing Data = (20) 

Education 

The control variable, education, was collapsed from 

eight to five categories, due to small numbers in some 

categories, which are (a) no education through grade school, 

(b) high school, (c) college, (d) masters, (e) doctoral 

work. The resulting gammas are intriguing (see Table 19). 

The first category consists of the low education 

group. These individuals appear to be more affected by 

victimization than the overall sample. The highest value 

is the +.36 gamma score for those with the most education. 

Perhaps elements such as greater flexibility or attitudes 

common to different levels of the educational experience 
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can explain these differences in attitudes. Of course, it 

might be stated that one of the assertive traits studied is 

studiousness, a quality one would expect highly educated 

victims to admire. But, ironically, for those at the 

masters level one of the lowest gammas is reported. 

Table 19 

The Relationship Between Victimization and Expecting 
Assertive Traits in Children Controlling 

for Education Status 

0 t o 8 High School College Masters Doctoral 

+•13 -.05 +.09 +.05 +.36 

n = 1,025 3,101 1.536 211 113 

Missing Data = (39) 

Income 

The variable, income, was collapsed from the 12 orig-

inal categories to form 6 categories. This was done due to 

low numbers in some categories. The resulting categories 

were: (a) 000 to 4,999; (b) 5,000 to 8,999; (c) 10 to 

14,999; <d) 15 to 19,999; (e) 20 to 24,999; and (f) over 

25,000. Table 20 contains the resulting gamma scores 

obtained using these categories. 
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Table 20 

The Effects of Victimization on Expectancy of Assertive 
Traits in Children Controlling for Income 

000 to 5 to 10 to 15 to 20 to Over 
4,999 8,999 14,999 19,999 24,999 25,000 

+*14 +.10 +.15 -.02 -.04 +.07 

ii = l,024 1,275 1,244 780 523 570 

Missing Data = (610) 

Clearly the lower income victims are more likely to 

expect assertive traits in children if victimized. The 

middle income groups (15 to 25,000) are least likely to 

expect such traits. The over 25,000 group breaks the con-

tinuum, though, since here once again, individuals appear 

to expect assertive traits. It seems, then, that income 

does have an effect on how individuals react to victimiza-

tion. Of course, none of the gamma scores are very high 

and differences between category scores and general 

population scores are not great. 

Respondents' Age 

The control variable, respondents' age, as originally 

reported, produced over 70 separate gamma scores. There-

fore, the categories were collapsed to form eight 

categories. 
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Table 21 

The Effects of Victimization on Expectancy of Assertive 
Traits in Children Controlling for Age 

18-19 20-29 30-39 40-49 50-59 60-69 70-79 80-89 

+ .37 + .11 + .08 -.02 + .01 + .14 -.06 -.01 

n = I 5 6 
1,4 22 1,190 908 924 741 489 144 

The youngest group of victims (18-19) had the highest 

score. It appears, then, that this group (which had the 

second highest level of victimization as reported in Table 

4), is most likely to expect assertive traits in children. 

Scores gradually decline as respondents age until the 60-

69 category is reached. Here it seems victimized respon-

dents actually favor assertive traits more than those in 

all other categories except the 18-19 cateogry. It seems 

that victimized individuals in the child bearing and early 

child rearing years expect assertive traits in children 

more often than nonvictimized, but the differences decline 

during middle age. That is, until they reach the early 

retirement years when victims once again are more likely 

to expect assertive traits. Perhaps, then, the life 

experiences common to various states of the life cycle play 

a role in determining the reaction to victimization and the 

expectation of assertive traits. 
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Occupational Prestige 

The occupational prestige categories were too numerous 

to facilitate computation and were collapsed in high, 

medium, and low categories. 

Table 22 

The Effects of Victimization on Expectancy of Assertive 
Traits in Children Controlling for Occupational Prestige 

Low Medium High 

+' 2 6 +.05 +.06 

n = 799 3,051 1,378 

Missing Data = (797) 

Victims in the low occupational prestige group are 

most likely to expect assertive traits in children. The 

individuals in the middle and high prestige groups had the 

lowest scores. These results lend some indirect support to 

the idea of a lower class cluture of violence which trans~ 

lates into aggression expectations for child behavior. 

Victimization and Acceptance of Aggression 

The relationship between victimization and acceptance 

of aggression yielded a gamma score of +.24 indicating a 

weak association, but in the predicted direction, and a 

good deal higher than the +.09 score found for the 

association of victimization and expecting assertive traits 
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in children. It may be, then, that acceptance of aggres-

sive physical acts is more influenced by victimization than 

in some change in child rearing attitudes. 

The following section contains an examination of the 

effects of the control variables on the association between 

victimization and the acceptance of aggression. 

Sex 

When controlling for sex, one finds that males have a 

gamma score of +.34 which is slightly higher than the orig-

inal gamma obtained without controlling for sex. 

Table 23 

Percentages of Male Victims Who Accept 
Aggressive Acts 

Nonvictimized Victimized 

Accept Aggression 61% 76% 

Do Not Accept Aggression 39% 24% 

100% 100% 

(1/311) (1,271) 

Missing Data = (87) 

The female gamma, though, is +.13, which is quite a bit 

lower than the gamma for males and well below the total 

sample gamma +.24. 
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Table 24 

Percentages of Female Victims Who Accept 
Aggressive Acts 

Nonvictimized Victimized 

Accept Aggression 67% 73% 

Do Not Accept Aggression 33% 27% 

100% 100% 

(2,672) (480) 

Missing Data = (190) 

It appears, then, that male victims are more likely than 

female victims to accept physical aggression. 

Race 

The control variable, race, presents a strange case. 

Whites had a gamma score of +.24. Blacks had a score of 

+.16 and the category called "other" had a score of -.32. 

That is, both black and white victims approve of aggres-

sion more often than those nonvictimized, but blacks are 

slightly less likely to approve of physical aggression than 

whites and respondents in the "other" category are more 

likely to disapprove of aggression if victimized. In fact, 

the more respondents in the "other" category are victimi-

zied, the less likely they are to approve of aggression. 

Therefore, it appears that race may play some role in 

determining one's reaction to victimization. 



86 

Military Experience 

The variable, military experience, is presented in 

Table 25. The most outstanding category is the one 

containing individuals with less than 2 years in the 

service. This group had a moderate gamma score of +.55. 

That is, victims with less than 2 years of experience in 

the military are likely to be more accepting of aggressive 

acts. 

Table 25 

The Effects of Victimization on Accepting Aggressive Acts 
Controlling for Respondents' Years in the Military 

None Once 2-4 Over 4 

+.20 +.55 

n = 2,349 126 

Missing Data = (2,056) 

+.34 +.15 

368 126 

First, one must note that most respondents with 

military experience are males, therefore, one would expect 

the gamma scores to be higher than the general sample score 

of +.24. Males had a score of +.34, so comparisons to this 

score are probably justified. 

Interestingly, individuals with no military experience 

or a great deal of military experience had scores which 

are lower than the general sample scores and scores for 
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males. Individuals with 2 to 4 years experience had the 

identical score as males in the general population. The 

individuals with theihighest scores are those in the less 

than 2 years category. Since the minimum length of service 

in the military is 2 years, this group may represent 

individuals who were discharged from service early, that 

is, perhaps these individuals are the misfits who were 

unable to conform to military life. One reason for their 

aggressiveness might be due to their victimization 

histories. The question, of course, is whether their 

acceptance of aggression is due to prior victimization 

alone or to a number of other factors. Such analysis is 

beyond the scope of the present study. 

Age at Time of Victimization 

As mentioned above, the control variable, age at 

victimization, presented a problem because only individuals 

who reported having been victimized reported an age at 

victimization. Therefore, data is missing for most the 

sample (n = 4,239) which reduces the ability to generalize. 

With these limitations in mind, the variable hitage was 

crosstabulated directly with the dependent variable. The 

resulting table showed virtually no difference in the 

acceptance of aggressive physical acts those victimized as 

children or those victimized as adults when compared to 

those not victimized. Those victimized both as adults 
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and children had the highest percentage for the acceptance 

of aggressive physical acts category (84%) . 

Table 26 

Percentage of Victims Who Have Been Victimized Both As 
Adults and Children Who Accept or Don't Accept 

Aggressive Physical Acts 

Acceptance of Aggression Victims 

Nonacceptance 16% 

Acceptance 84% 

100% 

(415) 

Missing Data = (8) 

These findings suggest, then, that age at victimiza-

tion may not be as important as continuous victimization 

over one's life may be in shaping attitudes. 

Marital Status 

The variable, marital status, did not affect the 

gamma scores either. Table 27 shows the resulting gammas. 

Only the never married group deviates very much from the 

overall sample gamma. That is, they are the least likely 

to accept aggressive acts if they are victims. 
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Table 27 

The Effects of Victimization on Acceptance of Aggressive 
Acts Controlling for Marital Status 

Married Widowed Divorced Separated Never Married 

+.23 +.26 +.20 +.23 +.15 

n_ = 4,012 589 376 199 848 

Missing Data = (1) 

Education 

The variable, education, was collapsed due to the small 

numbers in some categories. The resulting categories are 

found in Table 28. 

Table 28 

The Effects of Victimization on Acceptance of Aggression 
Controlling for Education 

0 t o 8 High School College Masters Doctoral 

+•16 +.24 +.17 +.04 +.10 

H = 9 3 6 3,003 1,500 203 115 

Missing Data = {268) 

These results differ from those obtained when educa-

tion was controlled for while considering the association 

between victimization and expecting assertive traits in 
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children. In the present instance, the most accepting of 

aggressive acts are the individuals with a high school 

education and not those lowest in educational attainment. 

Also, victims with the highest educational attainment do 

not appear to be as likely to accept aggressive acts as 

those in the other categories. It is interesting to note 

that the victims in this category were highly likely to 

expect assertive traits in children. The largest category 

(high school) has the highest score. This same group scores 

low on expecting assertive traits in children. Perhaps 

these victims are less keen about assertive traits and 

accepting of aggressive acts because they are aggressive 

themselves yet hold to a double standard regarding their 

children. This is, of course, conjective, but if what the 

data implies does occur, the victims may be unintentionally 

providing aggressive role models for their children. 

Occupational Prestige 

The occupational prestige score was collapsed to 

form three categories (see Table 29). The gamma scores in 

Table 29 indicate little difference in acceptance of 

aggression as a result of considering victims and non-

victims in different occupational prestige categories. 

Therefore, the original relationship is replicated. 
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Table 29 

The Effects of Victimization on Acceptance of Aggression 
Controlling for Occupational Prestige 

High Medium Low 

+ . 2 0 + . 2 5 + . 2 3 

n = "799 3 , 0 5 1 1 , 3 7 8 

Missing Data = (797) 

Respondent's Age 

The original age variable has been collapsed to form 

eight categories as seen in Table 30. 

Table 30 

The Effects of Victimization on Acceptance of Aggression 
Controlling for Age 

18-19 20=29 30-39 40-49 50-59 60-69 70-79 80-89 

+•14 +.20 +.24 +.09 +.08 +.11 +.46 +.16 

n = 152 1,397 1,157 874 884 700 460 131 

Missing Data = (270) 

The results of controlling for age when considering 

the association between victimization and the acceptance 

of aggression are mixed. The victims in the middle and 

upper age groups are least accepting of aggression while 
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victims in the 70-79 group are the most accepting and those 

in the range from 18 through 39 don't differ much from the 

general sample. It may be, then, that age is an important 

factor in interpreting the results. 

income 

The variable, income, was collapsed to form six 

categories {see Table 31). The results of the use of 

income as a control variable are mixed through consistent 

with other findings. The middle income groups appear to 

have the lowest scores while the lowest income groups have 

the highest scores. Once again, lower class theories of 

violence gather support. That is, lower income victims 

may be most accepting of aggression. Therefore, it appears 

the income is important when explaining the effects of 

victimization. 

Table 31 

The Effects of Victimization on Acceptance of Aggression 
Controlling for Respondent Income 

000 to 5 to 10 to 15 to 20 to Over 
4,999 8,999 14,999 19,999 24,999 25,000 

+* 3 3 +•26 +.18 +.09 +.25 +.16 

n = 1,024 1,274 1,244 78 0 523 570 

Missing Data = (̂610) 
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Analysis of Variance arid Covar iance Plus 

Multiple Classificatiori Analysis 

The analysis of variance procedure was undertaken 

using the dependent variables, expecting assertive traits 

in children and accepting aggressive physical acts. 

The regression approach within the analysis of vari-

ance of SPSS was used first wherein all effects are 

assessed simultaneously/ with each effect (one independent 

and nine control variables) being adjusted for all other 

effects. Each effect is considered as an additional 

contribution to the explained variance. This approach is 

also advantageous because it yields tests for interactions. 

One disadvantage of the standard regression approach is that 

it does not produce a Multiple Classification Analysis 

(MCA) table. To compensate for this, additional computa-

tion was undertaken to produce an MCA table. In doing so, 

a subprogram was used that ignores two-way and higher 

interactions between all factors so that only main effects 

for factors are assessed along with effects due to 

covariates. 

For the purposes of analysis, the variables victimi-

zation, sex, race, marital status, and number of years 

in the military were treated as factors. The metric 

variables age, education, income, and occupational prestige 

were treated as covariates. 
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The first hypothesis to be considered was that 

victimization contributes to high expectations of assertive 

traits in children. Before discussing the results of the 

analysis of covariance, it should be noted that a test 

for interactions was conducted. 

To test for interactions the hierarchical approach 

was chosen and Options 8 and 10 were used. These options 

instruct the program to adjust only for preceding factors 

then to adjust for factors and preceding covariates and 

finally adjust for covariates, factors, and all other 

interactions of the same and lower order. Specifying 

Option 8 causes the effects of the covariates to be 

assessed after the main effects for factors but before any 

factor-by-factor interaction terms. Specifying Option 10 

invokes the hierarchical approach which consists of a step-

down procedure within blocks of nonmetric factors and 

covariates. The sum of squares associated with the main 

effect for the first variable within a given block is not 

adjusted for any other variables within that block. The 

sum of squares for the main effect for the second variable 

considered is adjusted only for the first variable; the sum 

of squares for the main effect for the third variable is 

adjusted for the first two variables? and so on. (Statis-

tical Package for the Social Sciences; 1975, p. 219). This 
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test procedure produced no significant two-way or higher 

order interactions between the factors. 

Once it was determined that no significant interac-

tions were present, the regression approach to analysis of 

covariance was chosen by specifying Option 9 which causes 

all covariates, factors, and interactions to be processed 

simultaneously and a regression solution to result 

(Statistical Package for the Social Sciences, 1975, p. 419) 

The results of the analysis of covariance, regression 

approach can be found in Table 32. When considered 

together, the covariates (age, income, prestige, and 

education) are significant (p < .001). Income and educa-

tion are the only two covariates which are significant 

when the covariates are examined separately. The main 

effects (victimization, sex, race, martial status, and 

military service) are not significant when considered 

together or separately. 

It seems, then, that the covariates, income and 

education, are the only variables which are likely to be 

significant sources of variation in the present analysis. 

Once it was determined that no significant inter-

actions were present, and the regression approach had been 

explored, Option 3 was used to obtain a multiple classifi-

cation analysis table. This option results in the deletion 



of all interaction terms, 

covariate effects appear in 

an<|3 only main effects and 

he summary table. 

Table 32 

Analysis of Covariance, Ass 
Sex, Race, Marital Status, 

Income, Occupational 

srtive Traits, by Victimization, 
and Military Service with Age, 
Prestige, and Education 

96 

Source of Variation Mean Sq jare F Significance of F 

Covariates 2.861 8.145 .000 

Age 0.001 0.003 .958 
Income 1. 535 4.370 .037 
Prestige 0.130 0.370 . 543 
Education 3.299 9.392 .002 

Main Effects .503 1.432 . 209 

Hit .7 57 2.155 .142 
Sex . 584 1.662 .197 
Race .613 1.746 .187 
Marital Status .470 1.339 . 247 
Vetyears .943 2.684 .102 

Table 33 contains the r 

fication analysis of expecti 

by victimization, sex, race, 

service as factors with age, 

and education as covariates. 

was used to examine the patt^ 

of given variables as contro 

cases, no changes or only si 

esults of the multiple classi-

ng assertive traits in children 

marital status, and military 

income, occupational prestige, 

The information in Table 33 

rn of changes in the effects 

s were introduced. In most 

ght changes occurred. 
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Table 33 

Multiple Classification Analysis, Assertive Traits by 
Victimization, Sex, Race, Marital Status, and Military 

Service with Age, Income, Occupational 
Prestige, and Education 

Variable 
Eta 

Unadjusted 
Beta Adjusted 
for Independent 

Beta Adjusted 
for Independents 
and Covariates 

Hit .06 .07 .06 

Sex .02 .02 . 02 

Race . 02 .02 .01 

Marital .00 .00 .01 

Vetyears .01 .04 .05 

Multiple R Squared .006 .019 

Multiple R .075 .138 

The multiple R of .075 at the bottom of Column 2 

indicates that the overall relationship between the cri-

terion variable and the independent variables (hit, sex, 

race, marital, and vetyears) is a fairly weak relationship. 

The multiple R of .138 in Column 2 at the bottom of Table 

33 indicates that the overall relationship between the 

criterion variable and the independent variables adjusting 

for the covariates is also a fairly weak relationship. 

Both the factors and covariates used explain less than .02% 

of the overall variation in the criterion variable. 
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The second hypothesis to be considered was that vic-

timication contributes to acceptance of physical aggres-

sion. First, an analysis of covariance testing for 

interactions was conducted using the regression approach. 

No significant interactions were uncovered. The results 

of the analysis of covariance regression approach can be 

found in Table 34. 

Table 34 

Analysis of Covariance, Accepting Aggression by 
Victimization, Sex, Race, Marital Status, and 
Military Service with Age, Income, Occupation-

al Prestige, and Education 

Source of Variation Mean Square F Significance ofF 

Covariates 5.941 30.942 .000 

Age 4.175 21.742 .000 
Income 0.041 0.216 .643 
Prestige 1.429 7.442 . 006 
Education 4.515 23.515 .000 

Main Effects 0.906 4.721 .000 

Hit 0.116 0.602 .438 
Sex 0. 225 1.170 .280 
Race 0.056 0.289 .591 
Marital 0.192 0.999 . 318 
Vetyears 0.458 2.385 . 123 

It appears that both the covariates and the main 

effects in combination are significant. When examined 

individually, the covariates age, prestige, and education 
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are significant while the covariate income is not. None 

of the main effects are significant when examined by them-

selves but when considered together, they are significant 

beyond the .000 level. The control variables used together 

prove helpful in specifying the conditions under which the 

hypothesis is supported. 

The results of the analysis of variance, multiple 

classification procedure using these variables are contained 

in Table 35. The multiple R of .19 at the bottom of 

Table 35 

Multiple Classification Analysis, Accepting Aggression by 
Victimization, Sex, Race, Marital Status, and 

Military Service with Age, Income, Occupa-
tional Prestige, and Education 

Eta Beta Adjusted 
Variable Unadjusted for Independent 

Beta Adjusted 
for Independents 
and Covariates 

Hit 

Sex 

Race 

Marital 

Vetyears 

.10 

. 00 

.13 

.08 

.04 

Multiple R Squared 

Multiple R 

.13 

.08 

.12 

.08 

.03 

.037 

.191 

.10 

.08 

.10 

.07 

.03 

.085 

.291 
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Table 35 is indicative of a weak relationship between the 

criterion variable (HITOK) and the independent variables 

(hit, sex, race, marital, and vetyears). The relationship 

is improved further (R = .29) when independents and covari-

ates are both adjusted for. The present model, then, 

explains almost 10% of the variation (.09). These findings 

seem worthy of further consideration. 

Summary and Conclusions 

After undertaking an analysis of covariance using the 

criterion variable (MASK) and factors (hit, sex, race, 

marital, and vetyears) with covariates (income, occupa-

tional prestige, and age), it was concluded that only the 

covariate education had a significant effect when control-

ling for the effects of the other variables. The same 

variable is only mildly associated with the dependent 

variable (gamma +.13). This relationship seems more 

important when compared to the zero order gamma (+.09) 

between the criterion variable and independent variable. 

It was also noted in an examination of partial gamma 

scores that education is a useful control variable when 

specifying the conditions under which the hypothesized 

relationship might occur. 

It was also noted thcit the factor (hit) was associated 

(Eta .06) with the dependent variable (MASK). It is, 

therefore, concluded that victims are somewhat more likely 
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than nonvictims to expect assertive traits in children. 

The differences between victims and nonvictims though are 

not as great as first suspected. 

Analysis of covariance using HITOK as the criterion 

variable and the same set of factors and covariates as 

above resulted in the covariates age, occupational prestige, 

and education as having the only significant affects. 

The zero order gamma score for education and the 

dependent variable is +.33 which is higher than the zero 

order gamma score for the dependent and independent variable 

(gamma +.24). The partial gamma scores, when controlling 

for education, actually become mixed ranging from low +.04 

to a high of +.24. It is once more concluded that educa-

tion is a very useful control variable. In fact, it may be 

more useful in explaining acceptance of aggressive physical 

acts than the independent variable presently employed. 

The variable, occupational prestige, when associated 

with the dependent variable produced a zero order gamma 

score of +.24. This score is identical to that obtained 

between the dependent and independent variables. It is 

also consistent with the scores produced when it is con-

sidered as a control variable. It is concluded, then, 

that occupational prestige does not change the relationship 

between the dependent and independent variable but, at the 
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same time it is as strong a predictor of attitudes towards 

aggression as the independent variable. 

The variable, age, is the final significant covariate. 

When zero order gamma was computed for age and the depen-

dent variable, a gamma of +.20 was obtained. This score 

is less than the relationship found between the dependent 

and independent variable (gamma +.24). When used as a 

control variable, the partial gamma scores for the separate 

age categories range from low (+.08) to high (+.46). It is 

concluded, then, respondent age is an important variable 

when specifying the conditions under which victimization 

affects acceptance of aggression. 

For the readers' convenience, a complete table of zero 

order gamma scores for the relationships between the 

dependent variables and all other virables is contained 

in Appendix G. 



CHAPTER 4 

CONCLUSIONS AND IMPLICATIONS FOR FURTHER RESEARCH 

Iritroductidh 

This section begins with a discussion of the proposed 

model. It includes an evaluation of the model relevant to 

the findings of the present research. The major findings 

are recounted and directions for future research are 

suggested. 

The Value df the Model 

In the early stages of this research project, a 

theoretical model was proposed. It was said that the social 

self of a victim develops through interaction which con-

tains certain traumatic but infrequent experiences which 

have a disproportionate influence on role taking and lead 

to important changes in the social self. The results of 

the present study are consistent with the proposed model 

but do not provide a great deal of support. 

Violent acts (being beaten) were said to be signifi-

cant experiences. Much evidence supported this notion. 

Rappoport (1967) stated that such experiences are so 

important they can leave permanent marks if not overcome. 

LeJeune and Alex (1973) claimed that violent victimization 

can be traumatic no matter whatever the victim's class or 

race. Cohen (1974) and Garafalo (1979) have shown that 
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violent victimization can be so traumatic as to limit the 

victim's subsequent activities. Studies by Smith (1976), 

Marquette University (1976) , and Johnson (1974) reported 

similar findings. 

One area that violent victimization seemed to affect 

was the area of attitude formation. Studies by Thomas 

and Cage (1974) , Thomas and Foster (1975) , Thomas and Hyman 

(1979) and DeFronzo (1979) reported that attitudes were 

affected by violent encounters. Riley and Pettigrew (1976) 

referred to such encounters as dramatic events. Studies 

by Staats, Staats, and Crawford (1962), Zanna, Keisler, and 

Pilkonis (1970), and Maltzman, Roskin, Gould, and Johnson 

(1965) have found evidence that punishing experiences can 

be used to condition attitudes. These observed changes in 

attitudes were consistent with the present model of role 

formation which considered roles, sets of attitudes 

formed in interaction. 

Bandura (1966) reported that when an individual was 

placed in a punishing situation, it forced him to discover 

new attractions in the disagreeable activity. This is 

consistent with Parson and Bale's (1955) idea that each 

situation calls for a redifinition of attitudes and 

behavior. The change of attitudes and the development of 

roles through such interaction fit well with the interac-

tionist model used here. 
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James (Martindale, 1960) recognized the elasticity of 

man. Thomas (1909) recognized the importance of crisis 

in the development of the individual. Mead (1934) stated 

that the individual develops by organizing individual 

attitudes and generalizing them. It was, therefore, 

reasoned that violent victimizations represented situations 

within which elastic men organized their individual atti-

tudes which were later generalized to new situations. 

These attitudes may become permanent and therefore influence 

the individual's role behavior. Gerth and Mills (1953) and 

Berger (1963) have emphasized the importance of roles in 

the organization of society. Parsons (1949) identified two 

role types which he deemed imperative for any society. 

The more aggressive of these roles is traditionally the 

one played by males. The results of the studies reported 

dealing with the rearing of male children confirmed a 

commonly held notion that males were often victimized by 

parents and others attempting to prepare them to accept 

the male role. It was reasoned, then, that if males were 

treated more violently than females, and if the result 

was to make them more aggressive and therefore more 

masculine, then one should expect that violent victimiza-

tion would have the effect of making the victims more 

aggressive and therefore more masculine. 
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The present findings are inconclusive even though 

they are consistent with the model. Victimization was 

shown to be mildly associated with changes in some respon-

dents' acceptance of aggressive physical acts and their 

expectation of assertive traits in children. The strongest 

evidence was found in support of victimization influencing 

the acceptance of aggressive acts. These findings were 

presented with qualifications. 

It seemed that socioeconomic factors intervened in the 

determination of the effects of victimization. It is 

likely that the economic status# education background, age, 

occupation, military experience, or victims1 sex influenced 

the victims' reactions to victimization. 

The need for these control variables does not mean 

that the model is not useful in understanding how some 

individuals develop an aggressive role set. These controls 

help specify what factors are useful in identifying which 

victims are most likely to develop aggressive attitudes and 

expectations. 

It may be that single traumatic events such as 

victimization are not very important in shaping attitudes. 

This lends indirect support to the Symbolic Interactionist 

position that the self emerges and changes slowly through 

many interactions. 
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Who Are the Victims?. 

The number of assaults in the United States is 

constantly increasing (Flanagan, Hindelany, & Gottfredson, 

1979, p. 430). The present study indicated that 30% of the 

respondents in the sample had been punched or beaten. 

Forty-five percent of those victimized reported having 

been punched or beaten four or more times. 

Rosenzweig and Rosenzweig {1952, p. 32) concluded 

that childhood victimization had a greater impact than 

adult victimization. In the present sample, 67% of the 

victims reported having been victimized during childhood. 

Therefore, it was assumed that observed differences were 

likely the result of childhood experiences. 

Kinderman (1973, p. 18) reported that crimes of 

violence against males (46 per 1,000 persons age 12 or 

over) were twice that for females (23). In the present 

study, 15% of the females and 47% of the males had been 

victimized. Therefore, in the present sample, males were 

three times as likely to have been victimized. 

Only slight racial differences in victimization rates 

were uncovered in the present study. These results differ 

considerably from Kinderman's (1973) findings. He 

reported that blacks had higher rates of victimization 

than whites for all crimes of violence. 
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Kinderman (1973, p. 20) also reported that persons 

divorced or separated had the highest rate (73 per 1,000 

persons age 12 and over) followed by the never married (61) 

and the married (20) and those widowed (14). The results 

of the present study were consistent with these findings. 

One additional observation was that extreme victimization 

(four or more beatings) was also more likely for divorced 

individuals. One explanation for this might be that 

individuals who suffer abuse at the hands of their spouse 

file for and obtain a divorce. 

Kinderman (1973, p. 21) found that the highest rates 

of violence were in the lower income categories but the 

differences between income categories were not great. The 

present study produced similar findings with the exception 

that upper income respondents were slightly more likely 

to have been victimized. An examination of other socio-

economic factors produced conflicting results. Victimiza-

tion seemed to increase with educational advancement, the 

most victimized were college graduates and those with 

additional schooling beyond undergraduate school. An 

examination of the respondents' occupational prestige 

scores produced similar findings. It may be, then, that 

victimization rates will differ according to some combina-

tion of income, education, and occupational prestige 

factors. 
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The final area of concern was military background. 

Bryant (1973) suggested that military experience increases 

one's chance of being victimized. The present findings 

supported this contention. Forty-seven percent of 

respondents with less than 2 years of military experience 

were victims. Fifty-five percent of those with between 2 

and 4 years experience were victimized. Fifty-five percent 

of those with 4 or more years in the military had been 

victimized. These findings were not surprising considering 

the measure of victimization (punched or beaten) which is 

utilized. One should expect individuals serving in a 

defense capacity to be more likely to be victimized. 

Factors Affecting the Relationship Between Victimization 

and the Dependent Variables: Acceptance tif 

Aggressive Physical Acts arid Expecting 

Assertive Traits in Children 

The major findings of this study were generally 

considered consistent with those of prior studies. In a 

few instances, thoughf the results seem to contradict past 

findings. This section includes a discussion of the major 

research findings relevant to the research hypotheses. 

The core question of this study was: Does violent 

victimization affect attitudes towards assertive traits in 

children and the acceptance of aggressive physical acts? 

Victimization was determined by the respondents' estimation 
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of the number of times they had been beaten or punched. 

Attitudes towards assertive traits was determined by 

respondents' assessments of the importance of a list of 

traits for children. Attitudes towards the acceptance 

of aggressive physical acts was determined by the results 

of a question where respondents were asked to state whether 

they would ever approve of striking a stranger. 

Victimization arid the; Acceptaince 

of Aggressive Physical Acts 

A study by Marquette University (1976) concluded that 

1/3 of the crime victims studied bought guns for their 

protection following their victimizing experiences. 

Increased hostility and aggression appeared to be common 

among victims of physical abuse (Johnson, 1974). Studies 

by Thomas and Cage (1974), Thomas and Foster (1975), 

Thomas and Hyman (1976), and DeFronzo (1979) found similar 

results. 

The results of the present study were consistent with 

these findings. A gamma score of .24 resulted from the 

test of the relationship between victimization/nonvictimi-

zation and acceptance of aggressive acts. When degree of 

victimization (number of beatings) was examined, a gamma 

score of .24 resulted indicating a positive relationship 

between degree of victimization and acceptance of 

aggressive physical acts. These relationships were 
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admittedly weak, but they were positive. Therefore, it was 

concluded that victimization (beatings) are somewhat rela-

ted to the acceptance of aggressive physical acts. 

This relationship was even stronger when controlling 

for other factors. When controlling for the sex of the 

victim it was found that males (gamma .34) were much more 

likely than females (gamma .13) to accept aggressive 

physical acts. It seemed that both males and females 

were affected, but the affect was greater on males. This 

was consistent with the findings of Brodsky (1976) who 

found that males feel that being victimized is a threat to 

their manhood. It was proposed that male victims react to 

threats to their manhood by becoming more aggressive. 

The race of the victim appeared to have only a slight 

association with the acceptance of aggressive physical 

acts. Blacks were less likely than whites to be more 

accepting and others were least likely to become more 

accepting of aggressive physical acts. Perhaps these dif-

ferences were due to cultural differences between these 

two groups. 

The marital status of victims was an important factor. 

Victims who had never been married were less likely to 

accept aggressive physical acts than the married, widowed, 

divorced, or separated. These differences were not great, 

but suggested that the married or once married victims may 
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experience something in marriage that increased their 

acceptance of aggression. 

Some evidence was found to support the contention that 

military experience increased one's chance of being victim-

ized (Bryant, 1973). The present study looked at the 

possible differences among those with military experience. 

The conclusion reached was that the victims with military 

experience were more likely to accept aggressive physical 

acts, but only at first. That is, victims with less than 

2 years of military experience (gamma .55) were the most 

likely to accept aggression. With increased military 

experience, these effects returned to the same level as 

that shared by victims with no military experience. One 

explanation of this may be that new recruits (less than 2 

years experience) are encouraged to be, or are initially 

more aggressive. It is also possible that many victims 

with less than 2 years of military experience are the 

rejects of the military branches. Since the minimum term 

is usually 2 years of service, this is not an unreasonable 

possibility. It is possible that military experience 

results in decreased effects of victimization because of 

the institutionalization that accompanies military life. 

The age at victimization did not prove to be very 

useful in explaining the effects of victimization on the 

acceptance of aggression. These findings were not 
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consistent with findings of those who have studied child-

hood victimization previously; (Bandura, 1972, 1973; 

Bandura & Walter, 1963; Becker, 1964; Berkowitz, 1973; 

Eflanger, 1974; Eron et al., 1977; Feshbach, 1970; 

Feshbach & Feshbach, 1976; Lystad, 1975; Marin, 1975; 

Sears et al., 1957; Steininetz, 1977; Strauss, 1973). All 

of these researchers concluded that punishing experiences 

in childhood created aggression in the punished child. 

Yet the present findings failed to produce data to support 

a notion that persons victimized as children are the 

most accepting of aggression. Many alternative explana-

tions are possible. These individuals may have besn reared 

in passive oriented or supportive homes where they could 

recover from the effects of their victimizing experiences. 

Secondly, since victims tend to telescope forward the 

times when their victimizations occurred (Sparks, 1977), 

the victims who reported they had been victimized as adults 

may have actually been victimized when they were much 

younger. Also, since the present study relied almost 

exclusively on an adult sample, respondents may have 

forgotten at least some of their childhood victimizations. 

Sparks (1977) has demonstrated that forgetting is a major 

problem in any survey that deals with violence. 

Victims with no formal education seemed to be at 

least slightly affected by victimization. Those 
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respondents with elementary, high school, or some college 

experience were even less affected. Kinderman (1977), 

of course, noted similar findings. It may be that the 

uneducated are less able to control the adverse effects 

that victimization has upon them. Or, it may be that they 

live in a world where aggression is an important tool for 

survival. 

Mixed results among the victims with graduate educa-

tion were observed. It seemed that victims with only 2 

years of graduate training had a small gamma score (gamma 

.04). Victims with 3 or more years of graduate training 

had a score of .10. One explanation of these results is 

that individuals become more accepting of aggressive 

physical acts as a function of the pressures of graduate 

school. That is, at first students may have apositivity 

bias because they are embarking on a new experience. 

Gradually, students may develop a negativity bias due to 

the cumulative pressures of working towards their 

advanced degrees. The underlying assumption in this 

reasoning is that victimization may have a greater or 

lesser affect on the victim contingent upon the victim's 

immediate life pressures. 

Victims occupational prestige was not found to be 

very useful in specifying the conditions under which the 
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original association changed even though it was a signifi-

cant factor in the analysis of covariance. 

If victims were older, they tended to become less 

accepting of aggression if they had been victimized. It 

may be that the individual's role set becomes more firmly 

established as the person ages and is more resistent to the 

effects of victimization. An alternative explanation is 

that as individuals age, they lose the ability to defend 

themselves physically. One might expect that older 

respondents subsequently become more fearful and less 

accepting of aggression. Sixty-three percent of a sample 

of elderly individuals (ri = 3,207) stated that they were 

afraid to even walk the streets (Martin & Reban, 1976, 

p. 23). 

It should be useful to summarize the findings to this 

point. It was originally stated that males are more 

affected by victimization and more likely to become more 

aggressive than females; Brodsky (1976), Cohn (1967), 

Kincaid (1979), Eron et al. (1971), Feshbach (1970), Sears 

et al. (1957). The present study supported these findings. 

A gamma score of .34 for males and one of only .13 for 

females confirmed the notion that males are more likely 

to accept aggressive attitudes when they have been victimi-

zed. Married or once married victims were most likely to 

accept aggressive acts. Black victims were less likely 
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than whites to accept physical aggression, but neither 

group was highly likely to accept physically aggressive 

acts. Victims categorized as "other" were most likely to 

reject physically aggressive acts. Victims with less than 

2 years military experience were most accepting and victims 

with more than 4 years experience were least accepting of 

aggressive physical acts. The age at victimization did not 

influence the individual's acceptance of acts of physical 

aggression. Victims with a great deal of education were 

moderately accepting of aggression. Finally, older 

individuals were less likely than younger victims to accept 

aggressive physical acts. 

Victimization and Attitudes Towards Expecting 

Assertive Traits in Children 

Parsons (1949) identified two critical roles that are 

important in the socialization of future generations. He 

called these roles instrumental and expressive. The 

literature contains numerous attempts to divide these roles 

according to various attitudes and traits (Chafetey, 1974; 

David & Brannon, ,.197-6; DerKarabetrah & Smith, 1977; Marini, 

(1978; Parker, 1969; Sexton, 1969). The present research 

included an attempt to test the effects of victimization 

on attitudes towards a set of traits (success, studiousness, 

interest, cleanliness, obedience, and manners) which were 

assumed to represent instrumental and expressive 
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differences in role expectations. This section consists 

of a discussion of the findings relevant to this issue. 

The gamma score for the association between victimi-

zation and expecting assertive traits in children was .09. 

It was reasoned that various antecedent and intervening 

factors may be responsible for the weakness in the 

expected relationship. 

If the factors used to determine attitudes towards 

expecting assertive traits in children are indicative of 

role differences, and if roles differ according to the sex 

of the respondent, one should expect that males in the 

sample would be more likely to be affected by victimiza-

tion . 

The expected difference was found, but the difference 

was small. A number of conclusions were possible based 

upon the results. 

It may be that Brodsky (1976) , Cohn (1.967) , and 

Kinard (1979) have overstated the effects of victimization 

on males. At least in the area of expectations, males 

and females seem not to react much differently. A second 

possibility is that expectations for children are atti-

tudes which do not differ according to sex. A final 

possibility is that the indicators used to measure atti-

tudes towards expecting assertive traits in children do 

not reflect traditional or modern sex role differences. 
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The race of the respondent did not prove to be much 

of a factor in determining the effects of victimization 

on the respondents expectations. One interesting finding 

was that those labeled "other" had a negative gamma score 

of -.08. It should be remembered though that these 

respondents make up a very small part of the sample and 

that no one other group constitutes a majority in this 

category. The "other" category in this sample contained 

30 individuals from the Far East, 14 from the South 

Pacific, 4 Middle Easterners, 14 American Indians, and 7 

individuals variously described as yellow, Puerto Rican, 

Mullato, and Creole (Davis, 1978, p. 43). 

Military experience played a small part when examining 

attitudes toward traits in children as a function of 

victimization. Those victims with less than 2 years 

experience had the highest scores; they were followed by 

those with 2 or 4 years of military experience, and those 

with no military experience. The group who scored the 

lowest was the one whose respondents had 4 or more years 

military experience. It may be possible that the low 

scores for those with extended military service were a 

function of the military experience or a function of the 

age of the respondents. The high scores for those with 

less than 2 years may warrant future study. 
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Rodkeach (1973) reported that childhood victimization 

can leave long lasting scars. The present study found that 

age at the time of victimization did not have much of an 

affect on the reaction of the victim. 

The control variable, marital status, had varied 

affects on attitudes toward assertive traits in children 

associated with victimization. Victims who were separated 

had the highest expectations of assertive traits in chil-

dren. The never married and the married were next. That 

is, these individuals, when victimized, were most likely 

to expect assertive traits in children. The widowed and 

the divorced were most likely to expect passive traits in 

children. 

Victims were least likely to expect assertive traits 

in children if they had little education. Scores 

increased with education until they reached a high positive 

gamma of .36 for those with 3 years of graduate school. 

It should be remembered that one of the assertive traits 

considered was studiousness. One should certainly expect 

individuals with advanced degrees to expect children to 

have this trait. However, this does not account for the 

relatively low gamma scores for those with undergraduate 

degrees and those with masters level education. Of course, 

it may be that a tipping point is reached where education 

is concerned. That is, perhaps assertive traits in 
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children are valued about the same by victims independently 

of their educational level unless the victims have a great 

deal of education. 

The low income victims were most affected by victimi-

zation. Respondents in six categories who reported income 

less than $7,000 a year had positive gamma scores. The 

high score was for the "less than $1,000 a year" group. 

This is quite different from the low score of -.01 for 

the $15,000 to $19,999 a year group. Overall, income did 

not help in specifying the original relationship. 

The occupational prestige of the respondents pre-

sented an interesting case. Those with the lowest prestige 

had the highest scores. This is important to note since 

the reverse is true in the case of education. One should 

expect that individuals with a great deal of education 

would not fall in the "low occupational prestige" group. 

Yet, the victims in both of these groups seem to value 

assertive expectations in children. Interestingly, income 

did not prove to be of much importance in this study. 

That is, the original relationship held, independent of 

the affects of income. It appeared that victims with low 

occupational prestige and victims with the highest educa-

tional achievement were very similar in their orientations 

toward child rearing while victims in upper and middle 
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prestige groups and those in lower and middle educational 

groups were also similar. 

The victim's age was not much of a factor overall, but 

when roughly 10-year-periods were examined, a trend did 

appear. Individuals 18 to 19 years of age had a high 

gamma score of .37. Thus, victims in the early childbear-

ing years were more likely to expect assertive traits in 

children. A surprising change occurred for those in the 

remaining categories who had very low scores. One explana-

tion may be that victims in the child rearing years expect 

children to have more assertive traits, but as victims 

pass out of the child rearing years and approach old age, 

they change their emphasis to a more passive orientation. 

A brief summary of these findings may be useful at 

this point. It seems that at least some victims experi-

enced an increase in expectations of assertive traits in 

children. Whether these attitudes were the direct result 

of victimization or whether they were caused by other 

factors cannot be determined by a study such as this. 

A major accomplishment of this study has been the identi-

fication of some factors important in the analysis of the 

effects of victimization. 

Male victims were somewhat more likely to expect 

assertive traits than female victims. Blacks and whites 

were equally affected and victims categorized as /'other" 
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were more likely to favor passive traits in children. 

Victims with less than 2 years of military experience 

were more affected than those with no military experience 

or 2 to 4 years military experience. Victims with more 

than 4 years military experience were the least likely 

to expect assertive traits in children. Individuals who 

had been victimized as both children and adults tended to 

slightly favor assertive traits but little preference was 

found for those victimized only during their adult years or 

their childhood years. Widowed and divorced victims were 

most likely to expect passive traits in children while 

the never married and separated individuals were most 

likely to expect assertive traits. Victims with no educa-

tion expected passive traits in children while more educa-

ted individuals expected more assertive traits. Conversely, 

individuals who had low incomes were a little more likely 

to expect assertive traits while upper income individuals 

tended to favor more passive traits, though to a small 

degree. Victims with low occupational prestige were highly 

likely to expect assertive traits. Victims were more 

likely to expect assertive traits in children during peak 

child rearing years. 

Future Research 

This study was undertaken to gain some understanding 

of the effects of victimization (beating) on attitudes. 
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Future studies can benefit from the identification of fac-

tors which appeared to be unimportant, as well as from the 

identification of the variables likely to be important in 

future studies. 

It may be helpful to construct a profile of the victim 

found most likely to accept aggressive physical acts or 

expect assertive traits in children. The victim most 

likely to accept aggressive acts was found to be an 

unmarried adult/ white# male, with a little education or 

a great deal of education, between 20 and 40 years of age. 

The victim most likely to expect assertive traits in 

children was an unmarried male, either white or black, 

with low income, high occupational prestige, little 

education, or a great deal of education with less than 

2 years in the military, whose age falls in the early 

child rearing years (18 to 30). 

These profiles were consistent with the results of 

analysis of variance multiple classification analysis. 

Race, age, education, and income appeared as the most 

important factors in improving the ability to explain the 

relationship between victimization and acceptance of 

aggressive acts and expecting assertive traits in children. 

Future research should be sensitive to these demo-

graphic characteristics as well as to the effects of 

racial and cultural differences. More indepth analysis 
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of the pressures of various occupations relevant to child 

rearing and aggression should also be undertaken. In 

addition, future studies should attempt to measure specific 

consequences of specific victimizations. Research should 

ideally include a measure of attitudes prior to victimiza-

tion and following victimization. In this way, observed 

change can be directly attributed to victimization. Doing 

this may require a long-range study over the life of the 

respondents. Future research should also take care to 

include victims under 18 years of age. Finally, the 

reverse record check should be used on future surveys to 

control for respondent lying or memory lapse. 

In addition to these general recommendations, a 

number of factors should be considered which affect studies 

like the present one. First, future research may need to 

consider altering the scale "expecting assertive traits in 

children so that it reflects sex role differences more 

closely. This might be done by excluding the variable 

"studiousness" which may have been responsible for the 

strong relationship between assertiveness and education. 

Additional questions concerning traits in children can 

be found in the General Social Survey, but they appear 

to be either nondiscriminatory or representative of pas-

sive role traits. Perhaps future scales should contain 
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only passive roles traits. Subsequent studies of masculine 

or assertive traits could then use such scales with more 

certainty. 

Although many agree that violent acts such as beat-

ings are significant experiences, single or infrequent 

traumatic experiences may not have a disproportionate 

influence on role taking for most people. Perhaps future 

research should focus on more traditional models of 

symbolic interaction. 



APPENDIX A 

RESEARCH INSTRUMENT 

The following variables are used in this research. 

Each secondary variable is followed (indented) by the orig-

inal variable(s) from which it was developed.* 

It should be stressed once more that the present data 

set consists of an accumulation of data sets collected 

yearly between 1972 and 1978. During the 7-year period in 

question, the social survey remained basically the same 

but some changes did occur. The present study uses ques-

tions which have been asked in the years 1973, 1975, 1976, 

and 1978. A few of the control variables were only measured 

1 or 2 years; when this is the case, it will be so indica-

ted. The wordings of some questions have fluctuated 

slightly during the period, but the questions have still 

been retained if fluctuations did not change the meaning 

and intent of the original question. 

(Operational Definitions) 

Expecting Assertive Traits in Children 

The following series of responses have been obtained 

from a single question (#118). Respondents were presented 

a card with the variables manners, success, honest, clean, 

*Gn all variables, -respondents answering ndt sure1, 
no answer, or not applicable have been excluded. 

126 
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judgment, control, role amicable, obeys, responsible, con-

siderate, interest, and studious. They were then 

instructed to choose which three qualities (recognizing 

that all may be important) are the most desirable for a 

child. They were asked which of those three was the most 

desirable single characteristic. They were also asked 

which three variables were the least desirable and which 

of these three was the single least desirable characteris-

tic for a child to have. These were coded and arranged in 

an ordinal scale ranging from the "one most desirable" to 

the one least desirable." Qualities not chosen were 

assigned a mid-range score of three. 

The present variable represents a composite measure. 

Respondents' answers to six key variables are considered 

to construct a role expectation socre for each respondent. 

Three variables, success, interest, and academic achieve-

m e n t a r e utilized to represent traditionally expected 

behaviors of males while mariners, cleanliness, and corisid-

er?,t:i-?.S a r e three variables used to represent traditional 

expectations of females. Respondents who therefore find 

success, interest, and academic achievement the most 

desirable characteristics while at the same time finding 

manners, cleanliness, and consideration the least desirable 

characteristics will be placed in a group called (Highly 

Assertive Expectancy Group). Conversely, individuals who 
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find success, interest, and academic achievement to be the 

least desirable while also finding manners, cleanliness, 

and consideration the most desirable characteristics will 

be placed in a group called (Low Assertive Expectancy 

Group). 

Variables Utilized to Construct Role 

Expectancy Indeix 

Interest 

Utilizes Var: Interest as coded 

Studious 

Utilizes Var: Studious as coded 

Success 

Utilizes Var: Success as coded 

Manners 
Utilizes Var: Manners as coded 

Clean 

Utilizes Var: Clean as coded 

Consider 

Utilizes Var: Consider as coded 

The preceeding six variables use the same answer for-

mat as follows.* 
1 -One most desirable 4--Three least desirable 

2—Three most desirable 5—One least desirable 

3--Not„mentioned 

*Scores for the three low assertive indicators wer 
reversed before the six indicators were combined and 
collapsed. 

e 



129 

The variables manners, success, clean, interest, 

consideration, and studious were combined and collasped 

to form the following ordinal measure of role expectations. 

1. Low Assertive (scores of 6 to 12) 

2. Average Assertive (scores of 13 to 23) 

3. Assertive (scores of 24 to 30) 

Victimization 

Three questions are used to establish various measures 

of victimization. These questions are in series beginning 

with the question (HIT). If a person responds yes to hit, 

they are asked the two additional questions HITNUM and 

HITAGE. 

The first question in the series is HIT. This 

variable is used to divide the victimized respondents 

from the nonvictimized respondents. 

Respondents will be ranked based upon the number of 

times they have been victimized (beaten) either as children 

or adults. High victimization then consists of four or 

more total incidents while nonvictimization consists of no 

incidents. The data for this ranking will be drawn from 

the following questionnaire item. 

HIT: Have you ever been punched or beaten by another 

person? 

1--Yes (then ask HITAGE and HITNUM) 

2—No 
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8—;Don 11 Know 

9—'No Answer 

BK—;Not Applicable 

(Utilizes VAR: HIT as coded) 

HITNUM: If beaten, how many times would you guess 

this happened to you? 

0—-None 

1—'Once 

2 Two or three times 

3—-Pour or more 

Age, at the time of victimization will be determined 

by using the nominal variable HITAGE (age beaten). 

HITAGE: (if beaten) Did this happen to you as a 

child or as an adult? 

1*—Child 

2—-Adult 

3—Both 

(Utilizes Var: HITAGE as coded) 

Demographics 

Marital Status (nominal scale) 

Are you currently married, widowed, divorced, separ-

ated, or have you never been married? 

1—-Married 

2—-Widowed 

3—-Divorced 
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4—-Separated 

5—-Never been married 

(Utilizes vars MARITAL as coded) 

2* Respondents' Sex (nominal scale) 

This variable was coded by the interviewer. 

1—Male 

2—-Female 

(Utilizes Var: SEX as coded) 

3. Race 

This question was coded by the interviewer only if 

there was no doubt in the interviewer's mind concerning the 

respondents' race. 

1—-White 

2—Black 

3—-Other* 

Interviewer did coding in all but 118 cases: where some 

question as to race existed. 

Income (interval scale) 

In which of these groups did your total family income, 

from all sources, fall last year, before taxes, that is? 

1—under $1,000 

2-r-l, 000- to - 2, 999 

r,. o t
0 t h®r included 14 American Indians, 10 Asians, 2 

l Hindn^ 1 Filipinos, 1 Guayanese, 3 Hawaiians, 
tos 6 O H p n ^ ? f n o SSiaf'' 8 Japanese, 1 Korean, 2 Mulat-
and' 1 "yellow?" ' ° R l° a" S' 1 T h a 1' 1 v i ^ n ^ e s e , 
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3—3,000 to 3,999 

4—4,000 to 4,999 

5—5,000 to 5,999 

6—6,000 to 6,999 

7 — 7,000 to 7,999 

8—8,000 to 8,999 

9—9,000 to 14,999 

10—15,000 to 19,999 

11—20,000 to 24,999 

12—'25;000 or over 

13—-Refused 

98—Don't know 

99—-No answer 

B K — N o t applicable 

(Utilizes Var: INCOME as coded) 

5" Military Service (ordinal scale) 

Have you ever been on active duty for military train-

ing or service for 2 consecutive months or more? If yes, 

what was your total time on active duty? 

0 — N o active duty 

1 — Y e s , less than 2 years 

2 Yes, 2 to 4 years 

3 — Y e s , more than 4 years 

4 Some, don't know how long 
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9--No answer 

EK—Not applicable 

(Utilizes Var: VETYEARS as coded) 

6* Respondents' Education (interval scale) 

(A) What is the highest grade in elementary school or 

high school that you finished and got credit for? (B) Did 

you complete 1 or more years of college for credit—not 

including schooling such as business college, technical, 

or vocational school? if yes, how many years did you 

complete? 

0—-0 to no formal schooling 

1—-1st grade 

2—-2nd grade 

3—-3rd grade 

4—-4th grade 

5—-5th grade 

6—-6th grade 

7—7th grade 

8—-8th grade 

9—-9th grade 

10—10th grade 

11—-llth grade 

12—12th grade 

13—1 year of college 

14—2 years of college 

15—3 years of college 
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16—;4 years of college 

17—-5 years of college 

18—6 years of college 

19—-7 years of college 

20—-8 years of college 

97--Not applicable 

98--Don't know 

99--No answer 

(Utilizes Var: EDUC as coded) 



APPENDIX B 

SAMPLING 

Block Quota: 

The sample used a multistage area probability sample 

to the block or segment level. At the block level, quota 

sampling was used with quotas based on sex, age, and 

employment status. In order to control for (not at homes) 

the inverviewers were given instructions to canvas and 

interview only after 3 p.m. on weekdays or during the 

weekend or holidays (Davis, 1978, p. 172). 

Primary Sampling' Units ' 

The primary sampling units employed were Standard 

Metropolitan Statistical Areas (SMSAs) or nonmetropolitan 

counties selected in NORC's Master Sample. The SMSAs and 

counties were stratified by region, age, and race before 

selection (King, p. 172). 

The units of selection of the second stage were block 

groups and enumeration districts which were stratified 

according to race and income before selection. In the 

third stage, blocks were selected with probabilities pro-

portional to size. In places without block statistics, 

measures of size for the blocks were obtained by field 

counting. The average cluster was five respondents per 

cluster (Davis, 1978, p. 173). 
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Intervi ewe' r Inst rue tions 

At the block or segment levels the interviewer began 

a travel pattern at the first dwelling unit from the north-

west corner of the block and proceeded in a specified 

direction until the quotas had been filled. 

The quotas called for approximately equal numbers of 

men and women with the exact proportion in each segment 

determined by the 1970 Census tract data. For women, the 

additional requirement was imposed that there be the proper 

proportion of employed and unemployed women in the loca-

tion. For men, the added requirement was that there be the 

proper proportion of men over and under 35 in the location. 

These particular quotas were established because past 

experience has shown that employed women and young men 

under 35 are the most difficult to find at home for inter-

viewing (Davis, 1978, p. 173). 

Sampling Efror 

The mean squared error cannot be estimated directly 

from quota samples, but the researchers have estimated 

sampling variability using procedures outlined by Stephan 

and McCarthy (1958) . The researchers conclude that past 

experience would suggest that for most purposes, these 

samples of 1,500 could be considered as having about the 

same efficiency as a simple random sample of 1,000 cases. 



137 

The assumption is made that the bias in these quota samples 

due to lack of control over respondent reliability is 

slight (Davis, 1978, p. 173). 



APPENDIX C 

PROBABILITY 

The probability samples used in the General Social 

Surveys are stratified, multistage area probability samples 

of clusters of households in the continental United States. 

The method of probabilities proportioned to size was used 

in the selection of geographic areas of successive stages. 

The clusters of households were divided into replicated 

subsamples in order to facilitate estimation of the 

variance of sample estimators of population characteris-

tics . 

At the first stage of selection, Standard Metropolitan 

Statistical Areas (SMSAs); and nonmetropolitan counties 

covering the total continental United States were grouped 

according to size strata within the nine Census regions. 

All population figures and other demographic information 

were obtained from 1970 Census reports. Within each size 

stratum grouping based upon geographic location, or racial 

characteristics (or both);, was accomplished before selec-

tion. The final frame was further separated into zones or 

"paper strata" of equal pppulation size in order to 

facilitate the selection of replicated subsamples of 
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primary sampling units (PSUs).* The selection of PSUs was 

designed to produce four independent subsamples of equal 

size. The four subsamples were randomly combined to form 

two larger subsamples of 101 PSUs each. The large sub-

samples are thus internally separable into two replicated 

subsamples for variance estimation purposes. 

The second-stage procedure involved the direct selec-

tion of Census block groups or enumeration districts (EDs) 

within SMSAs or counties, eliminating the traditional inter-

mediate stage of clustering selections within urban places 

or county division. The increase in geographic dispersion 

with the primary areas has a negligible effect on field 

costs. Before selection# the Census tracts, minor civil 

divisions, and Census county divisions containing the 

block groups and EDs were carefully stratified by geo-

graphic location, income, and race, in order to maxmize the 

precision ot sample estimation within a PSU. Block groups 

and EDs were then selected with probabilities proportional 

to size in numbers sufficient to satisfy survey demands 

for households expected throughout the decade. Lists of 

the separate households contained in the second stage 

blocks or EDs were.constructed by field personnel or 

*The selection methods used are similar to those 
described in standard, textbooks., e.g., w. E. Deming, 
Tuffi d5 S i q^ -ln business research. New York: Wiley & Sons, 
1965 h' S u r V e y sampling, New York: Wiley & Sons, 
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obtained from directories. Thus, the principal NORC 

national probability sample is, in effect, an inventory 

of identifiable households, each with a known probability 

of selection. 

In a typical sample survey with equal probability of 

selection for individual households (i.e., a self-weighting 

sample), households at which interviews will take place are 

probabilistically selected from the available lists of 

addresses for blocks and EDs. The method of probabilities 

proportional to size results in the assignment of approxi-

mately equal numbers of interviews in each final stage 

cluster, which in turn leads to increased precision in the 

estimation of overall population characteristics. 



APPENDIX D 

GENERAL CODING INSTRUCTIONS 

The coding specifications are the work rules for 

coding the information collected by the interviewers. 

Although many questions are coded independently, others 

link up with a network of questions—and the networks must 

be internally consistent. For example: If no father or 

father substitute {e.g., father's occupation or educa-

tion) must be coded as "BK" (blank). Other networks 

include questions relating to marital status and labor 

force status. The coder specifications instruct the coders 

to watch for interconnections both within questions and 

within networks of questions. 

The internal consistency of these networks has been 

incorporated into the NORC cleaning specifications. These 

cleaning procedures are computer programs which test for 

the logical consistencies set up in the coding specifica-

tions. When inconsistencies are found, they are printed 

out as error statements and are then corrected. Coding 

and cleaning specifications are used jointly to help insure 

the integrity of the data.* 

Adkins. EDIT--Th£-NORC cleaning program: A 
EEQffX.affi. to develop a sequential file'. Chicago: NORC, 
Revised April, 1975. 
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APPENDIX E 

PRESTIGE SCORES DISTRIBUTION 

The prestige scores assigned to occupations in this 

study were taken fram a rating system developed at NORC in 

1963 to 1965 in a project on occupation prestige directed 

by Robert W. Hodge, Paul S, Siegel, and Peter H. Rossi. 

This concept of prestige is defined as the respondents' 

estimation of the social standing of occupations. The 

prestige scores in the Hodge-Siegel-Rossi study were 

generated by asking respondents to estimate the social 

standing of occupations via a nine-step ladder, printed on 

cardboard and presented to the respondent. 

The boxes on the ladder were numbered 1-9 from bottom 

to top. in addition, the first, fifth, and ninth 

boxes were labeled "bottom," "middle," and "top," 

respectively. The occupational ratings were collected 

by requesting respondents to sort the cards into boxes 

formed by the rungs of the ladder (Siegel, 1971, p. 35) 

Significance testing between two prestige scores, 

or among a group of scores, requires knowledge about the 

standard errors. Since there is a different standard 

error term for each pair of scores, Siegel (1971) has 

provided a few values which are likely to exceed most 

actual standard errors. For more detail on standard error, 
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sources of the prestige scores, and the method of trans-

lating the respondents' rankings into a standardized metric 

system, see Siegel (1971), Prestige in the American Occupa-

tional Structure. 

The prestige score was oritinally designed for use 

with the 1960 U.S. Census occupational codes and has been 

adapted to the 1970 listing as follows: 

1. If the occupation was a new one assigned to a 

previously existing subdivision (e.g., engineers within 

the major category "Professional, Technical, and Kindred 

Workers," it received the prestige score for the general 

NEC category of that subdivision. 

2. If the occupation was grouped with a like occupa-

tion in 1960 but divided from it in 1970, both occupations 

received the same 1960 prestige score. 

3. If this occupation was completely new to the list 

and was not assigned to an existing subdivision, it 

received the prestige score of the NEC category for the 

major occupational division. 

4. The craft score was used for apprentices when the 

craft score was less than 41. if the craft score was 

greater than 41, the apprentice score of 41 was used. 



APPENDIX F 

FIELD WORK AND INTERVIEWER SPECIFICATIONS 

This study employed standard field procedures for 

national surveys, including interviewer hiring and training 

by area supervisors in interviewing locations when neces-

sary. The sampling procedures were reviewed by having 

interviewers take a training quiz after they had studied 

the sampling instructions specific to this study (see 

Appendix A for a discussion of the sample). Around the 

same time, publicity materials were sent to area super-

visors; these included letters to be mailed locally to the 

Chief of Police, the Better Business Bureau, the Chamber 

of Commerce, and the various news media, 

After these steps were completed, interviewers 

received materials needed for data collection (assignments, 

specifications, blank interview schedules). Each inter-

viewer completed one practice interview which was evaluated 

at NORC. Actual interviewing then commenced; completed 

mterviewes were immediately returned to NORC where they 

were edited for completeness and accuracy. Twenty percent 

of the interviews were validated. Feedback on specific 

problems was given to individual interviewers and on 

general problems to all interviewers. Once field work was 

completed, the edited questionnaires were coded and key-

punched, and the resulting data were cleaned. 
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APPENDIX G 

ZERO ORDER GAMMA SCORES FOR THE DEPENDENT VARIABLES 

(HITOK AND MASK) BY THE INDEPENDENT 

AND CONTROL VARIABLES 

HITOK MASK 

Independent; 

Hit + .24 + .09 

Hitnum +. 24 + .09 

Control 

Sex + .02 + .02 

Race + .40 + .05 

Prestige + .24 +. 06 

Marital +. 18 +. 01 

Military + .10 +. 02 

Age + .20 +. 06 

Income +. 23 + .07 

Education + .33 + .13 
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