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The problem with which this study is concerned is the 

attrition of freshman and sophomore students who enroll in a 

baccalaureate nursing program. The purpose of this study is 

to identify and describe factors that may contribute to the 

nursing student attrition problem at a state-supported 

university. 

The survey method of research is employed for this study. 

Three different groups of respondents contributed to the data 

collection. The first respondent group is previously 

enrolled nursing students who did not continue enrollment; 

the second respondent group is the nursing faculty; the third 

respondent group is the currently enrolled freshman and 

sophomore nursing students. Frequencies, percentages, and 

the Spearman rho statistical test are used to treat the data. 

Following are the major findings of this study. (1) Of 

the previously enrolled student respondents, 56.4 per cent are 

age twenty—six or older, and 55.6 per cent are currently 

married. As compared to the currently enrolled student group, 

these percentages are double, which indicates that a dispro-

portionate number of older, married students leave the nursing 



program prior to completion. (2) Of the previously enrolled 

student group, 83 per cent plan to continue their nursing 

studies at a future date. (3) Financial and employment 

problems affect every age, ethnic background, marital status, 

and on- or off-campus residence group of the previously 

enrolled students. (3) All of the responding undergraduate 

faculty members believe that poor study skills and habits 

contribute to student attrition; however, only 14.5 per cent 

of the previously enrolled students report this problem. It 

was also found that 23 per cent of the current full-time stu-

dents report studying ten or less hours per week for all their 

coursework. (4) Forty per cent of the single, on-campus 

residents from the previously enrolled student group reports 

that there were not enough campus social activities or that 

they did not like the available activities; furthermore, two-

thirds of the responding current students report that they do 

not belong to any campus organization. 
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CHAPTER I 

INTRODUCTION 

The subject of student retention and attrition in 

institutions of higher education is becoming an increasingly 

critical subject in view of the decreasing pool of student 

applicants, increasing costs for student recruitment, 

rapidly escalating educational expenses, and declining 

financial support, particularly for state-supported insti-

tutions. As the post-World War II pool of college appli-

cants continues to dwindle, administrators have concluded 

that the current, limited number of students must be 

retained in order to maintain institutional enrollments. 

In terms of institutional self interest and for humane 

reasons, the problem of student retention and attrition 

in higher education deserves concerted, serious attention 

(13, p. 237). 

Astin (3, p. 30) reports that nursing students have 

one of the highest attrition rates in both two- and four-

year institutions. This is occurring at a time when 

schools of nursing are experiencing a leveling off or 

decline in the number of applications and enrollments—a 

trend that is expected to continue (12, p. 16). Retention 



of nursing students is imperative in light of projected 

health care needs. 

While the nursing student population has been investi-

gated to determine specific predictors of academic success, 

no single variable has proved to be a positive or negative 

factor. Research suggests, however, that there is an inter— 

PlaY of numerous variables that may affect the attrition 

or retention of college-level nursing students (1, 8, 9). 

To achieve the goals of increasing the number of profession-

ally educated nurses in the work force and maintaining 

institutional enrollment, the specific problem of nursing 

student attrition merits additional research. 

Statement of the Problem 

The problem with which this study is concerned is the 

attrition of freshman and sophomore students who enroll in 

a baccalaureate nursing program at a southwestern university 

for women. 

Purpose of the Study 

The purpose of this study is to identify and describe 

factors that may contribute to the attrition, of freshman 

and sophomore nursing majors at a state-supported university. 

The analyses of these data will be employed as a basis for 

the development of a nursing student retention program. 



Research Questions 

Based on the problem and purpose of this study, the 

following research questions have been developed. 

1. What factors are associated with freshman and 

sophomore nursing student attrition? 

a. What factors contribute to the decisions of 

nursing students to leave the university before 

completing their degree program? 

b. What factors are viewed by the nursing faculty 

as contributing to the attrition of nursing students? 

c. Is there a relationship between the factors 

identified by students who have left the university 

and the factors believed by faculty to contribute to 

student attrition? 

2. What are the background characteristics of current 

(1982-1983) freshman and sophomore nursing students? 

a. What factors that are associated with student 

attrition are to be found in the current nursing stu-

dent population? 

b. What factors are identified by current students 

as potential inhibitors to their successful completion 

of the nursing degree? 

c. Is there a relationship between potential 

attrition factors as identified by both current stu-

dents and students who have left the program? 



3. In an effort to facilitate student success, what 

services are perceived as needed by both the current fresh-

man and sophomore nursing students and the faculty? 

4. What selection criteria is employed in the admis-

sion of prospective students? 

Definition of Terms 

The following terms are defined as they relate to this 

study. 

Attrition is a decrease in the number of students who 

are enrolled in an institution of higher education prior to 

completion of a program of study. 

Retention is the continuous enrollment of students in 

^ program of higher education until completion of degree 

requirements. 

Selection is the determination of student eligibility 

to enter and begin studies in a college or university. 

Academic success is considered as completion of the 

four-year nursing curriculum. 

CIinical nursing courses are upper—division nursing 

courses that comprise the majority of the curriculum 

specific to nursing majors (e.g., medical-surgical nursing, 

pediatric nursing, obstetric nursing, and community health 

nursing). 

Non-clinical nursing courses are the lower-division 

nursing courses that are composed of general studies, 



science coursework, and fundamental nursing courses (e.g., 

English, history, anatomy and physiology, microbiology, 

chemistry, and introduction to professional nursing). 

Academic factors are those factors or characteristics 

that are related to academic ability and past academic 

achievement (e.g., scores on the Scholastic Aptitude Test 

(SAT) or American College Test (ACT), grade-point average 

in college coursework, prior high school grades, study 

habits). 

Financial factors are those factors or characteristics 

that are related to the ability to pay for expenses during 

college enrollment, which includes employment status or 

need. 

Personal factors are those individual factors or 

characteristics that may influence the students' abilities 

to complete college studies (e.g., health, marriage, family 

responsibilities, family support). 

Campus social involvement is composed of factors or 

characteristics that indicate student involvement and per-

ception of campus life (e.g., participation in on-campus 

activities, dormitory or off-campus residence). 

Nursing career motivation is composed of those factors 

that may have influenced students' decision to choose 

nursing as a career and their commitment to completing 

the nursing degree. 



Limitations 

This study is limited to freshman and sophomore 

nursing student population at a southwestern university 

that has an attrition problem. This one-institution 

approach is supported by Astin, who says that "college 

environments differ greatly in their quality and character, 

administrators, faculty, and students" (2, p. 1) and each 

institution must be treated individually. The value of 

individual institutional and student characteristics is 

also stressed by Tinto (24, p. 91). 

Assumptions 

It is assumed that the respondents to this study will 

answer the questionnaires honestly, objectively, and to the 

best of their ability. it is further assumed that the data 

collected, conclusions drawn, and recommendations made will 

provide a useful direction for development of a student 

retention program. 

Background and Significance of the Study 

The annual survey of nursing schools which is con-

ducted by the National League for Nursing (12, p. 2) reveals 

that both admissions and graduations of nursing students 

have been declining since 1977-1978. Admissions to and 

graduations from baccalaureate nursing programs continue to 

decline even more rapidly (12, p. 2). Even as the bacca-

laureate nursing student population continues to decline, 



the changing nature of health care has greatly accelerated 

the demand for registered nurses. The intensity of patient 

care has increased the need foir more registered nurses who 

can carry out the increasingly complex procedures that are 

associated with the application of many new technologies 

(12, p. 2). 

Despite the acute shortage of registered nurses, a 

combination of the declining number of nursing graduates 

and university budgetary limitations threatens the existence 

of several college schools of nursing in this country. Duke 

University School of Nursing in North Carolina will close 

their undergraduate program in 1984. Facing potentially 

acute crises regarding the continuance of their programs 

are the University of California at Los Angeles' School of 

Nursing, Skidmore College of Nursing in New York, Wayne 

State University Department of Nursing in Detroit, and 

Michigan State University School of Nursing in East Lansing 

(15, pp. 1, 7). 

Decreasing numbers of graduates and increasing student 

attrition can be traumatic to any institution of higher 

education. An increase in enrollment will produce an 

increase in revenue; conversely, a decline in enrollment 

will generally produce a decline in revenue although this 

decline is not accompanied by a reduction in costs (3, pp. 

3-4). High student-attrition rates can have not only a 

debilitating economic impact but also reduce the morale of 
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both faculty and students (4, p. 320). In addition to the 

impact on the survival of the college or university, other 

repercussions that must be considered are the loss of 

talent, waste of limited educational resources, vocational 

and personal setbacks, and the futile expenditure of time 

and effort resulting from a student's impeded career (3, p. 

1) . 

The attrition of nursing students has become an 

increasing concern of the faculty at a southwestern univer— 

sity. One of the largest schools of nursing, it had a 

1980-1981 enrollment of 1,602 students in the baccalaureate 

^ total of 452 baccalaureate nursing degrees were 

awarded during the 1980-1981 academic year (7). Although 

this institution was founded for the purposes of educating 

women, it currently admits men to the health science curricu-

lum. The majority of the students who are enrolled in the 

nursing program are from within the state but reside in 

the city where the university is located while attending 

school. 

The rate of freshman admissions to this university's 

nursing program has remained stable for the past three 

years, with the current enrollment showing a slight increase. 

During past years, however, the number of students who 

graduate from the nursing program four years after admis-

sion has declined and remained at a level of approximately 

45 per cent, providing a 55 per cent attrition rate. This 



rate of attrition is slightly higher than the national 

average of 51 per cent for all college students, as reported 

by Astin (3, pp. 3-5), and higher than the 33 per cent 

attrition rate reported by Cohen and Gesner (6, p. 723), 

Montgomery and Palmer (11, p. 49), and the 1970 National 

Commission for the Study of Nursing and Nursing Education 

(10, p. 20). 

The large majority of the nursing majors who leave 

the program at this university do so prior to entry into 

the junior clinical nursing courses. It is currently 

estimated that only 50 per cent of the nursing students 

who are admitted as freshman to the university apply for 

admission two years later to the junior year (7). in the 

general college population, high attrition rates have been 

reported repeatedly during the freshman and sophomore years 

(4, p. 321; 18, p. 239). Newlon and Gaither (13, p. 239) 

report a 49 per cent attrition rate of students two years 

after enrollment. In their study, Kohen, Nestel, and Karmas 

(8, p. 325) found that between 25 and 30 per cent of entering 

freshmen did not reenroll as sophomores. Nursing research 

in this specific area is limited, but several reports indi-

cate that 84 per cent of the total nursing dropouts occur 

during the first year (21, pp. 44-45). This situation is 

also true of the nursing enrollment at the subject south-

western institution (7, 19). 
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A thorough, comprehensive approach to the study of the 

problem of nursing student attrition is supported by major 

researchers in the numerous studies of student attrition. 

Astin (3), Newlon and Gaither (13), Pedrini and Pedrini 

(17), and Tinto (24) state that there are many variables 

which may affect the attrition or retention of college 

students. lerenzini and Pascarella (22) also stress the 

need for a more inclusive approach, one that goes beyond 

the more traditional study of students who have discontinued 

their coursework. The value of investigating the background 

characteristics of enrolled students, in order to target 

problems and understand the needs of students, is repeated 

throughout the literature (3, pp. 2-5; 13, p. 238; 17, pp. 

236-239; 22, pp. 26-27; 24, p. 123). While Astin (3) 

believes that faculties of colleges or universities under-

stand the problem of attrition and retention less than might 

be expected, they are, nevertheless, a major factor in the 

integration of students into the academic r€:alm and should 

be considered in the overall picture (22, p. 39). 

For this study, the identification of factors that 

contribute to freshman and sophomore nursing student attri-

tion will be done at a university school of nursing which 

is experiencing the problem of student attrition. Nursing 

students who have left the program will be studied to 

determine the factors that influence their decision to 

leave before degree completion. Nursing faculty will be 
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surveyed regarding their beliefs about the factors that 

contribute to student attrition. Current students will 

be studied to determine background characteristics and 

factors that may contribute to a higher rate of attrition. 

The admission selection criteria of the university will 

also be explored to determine any specific factors that 

may affect students' academic success. This comprehensive 

approach is supported by Cohen and Gesner, who state that 

The goal is not to treat a . . . problem only once 
it has arisen, but rather, to assess the probability 
of a problem arising in a given population, to find 
conditions that correlate with the problem and to 
intervene in such a way that the likelihood of the 
problem progressing or recurring is minimized (6, p. 
724). * 

This package of information will provide an analysis of the 

problem of nursing student attrition and direction for the 

development of a student retention program. 

The Survey Instruments 

The survey instruments for this study were developed 

after an extensive review of the related literature. The 

basic framework of these instruments allows for the analysis 

of relationships among the factors identified by different 

populations. 

The Survey of Non-Returning Nursing Students (Instru-

ment A) and the Survey of Nursing Faculty Concerning 

Freshman and Sophomore Nursing Student Attrition (Instru-

ment B) were submitted for critique to a panel of five 
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experts who are currently active in nursing education. 

The Profile Survey of Non-Clinical Nursing Majors {Instru-

ment C) was submitted for evaluation to a panel of five 

experts who are actively involved in nursing education; 

a pilot study that used ten randomly selected students 

was conducted. 

Procedures for Collection of Data 

Data for this study were collected from several sources 

as necessitated by the research questions. The question-

naire Survey of Non-Returning Students was mailed to 277 

former nursing students; this population represents the 

number of freshman and sophomore nursing students who did 

not re-enroll at the university for the two previous 

semesters. The questionnaire was mailed to the students' 

last permanent address with a cover letter of explanation 

and a stamped return envelope. Two weeks later, a follow-

up letter was mailed to non-responding students. The return 

of fifty usable completed questionnaires is necessary for 

analysis of data. 

The questionnaire for the nursing faculty was per-

sonally delivered to twelve undergraduate nursing faculty 

members who are located on the main campus where the 

majority of freshman and sophomore students are enrolled. 

Twelve additional undergraduate nursing faculty, who are 

located on the major clinical campus where the upper 
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division nursing students are located, were randomly 

selected to participate in this study. The faculty survey 

instruments were attached to an explanatory cover sheet and 

a return envelope. The return of six usable* questionnaires 

from each campus faculty was necessary for data analysis. 

The questionnaire designed for study of the background 

characteristics of the current freshman and sophomore nurs-

ing students, Profile Survey of Non-Clinical Nursing Majors, 

was mailed to 447 students with a cover sheet of explanation 

and a stamped return envelope. These students represent 

the current enrollment of nursing majors who are classified 

by the college of nursing as freshmen and sophomores. Two 

weeks after mailing, a follow-up letter was sent to the 

non-responding students. The return of 225 usable question-

naires was necessary for adequate analysis of the data. 

The selection criteria used by the university for the 

admission of prospective students was ascertained from the 

institution's general catalogue. This information was 

citified during an interview with the university registrar 

(19). 

Procedures for Analyses of Data 

The Statistical Package for the Social Sciences (SPSS) 

(14) and a DEC 20 computer were used for the analyses of 

collected data. Responses to each survey item were coded 

for each of the three questionnaires and read into the 
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computer. Descriptive statistics, including frequency 

distributions and percentages, are used for data analysis 

and presented in statistical tables and graphs for interpre-

tation. The chi square test for contingency tables is used 

to determine relationships; a .05 level of significance is 

deemed adequate for this study. 

Summary 

Chapter I presents an outline of this study that 

includes a statement of the problem, the purpose of the 

study, the research questions, definition of terms, limita-

tions, assumptions, and the background and significance of 

the study. Also included are brief descriptions of the 

survey instruments and the procedures for collection and 

analyses of data. 

Chapter II contains a review of the literature rele-

vant to college student attrition. Chapter III presents 

the methods and procedures for data collection and analyses. 

Chapter IV presents the findings of the study, and Chapter 

V, a discussion and conclusions from the study. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Introduction 

From the mid-1960s to the mid-1970s, American higher 

education found itself trying to respond to demands for 

equality and increased educational opportunities. Colleges 

and universities expanded facilities and programs, and new 

community and junior colleges were rapidly established. The 

effort to make postsecondary education available to greater 

numbers of students from diverse backgrounds posed two 

challenges. First was the need to improve access to post-

secondary education, accomplished largely through the 

development of open-admissions policies and expanded finan-

cial aid programs. Second was the need to educate the new 

students whose educational development was different from 

that of the typical college student (49, pp. 289-290). 

These two challenges were directed toward the objective 

of postsecondary education becoming an effective path to 

socioeconomic mobility (50, p. 2). 

If the objective of upward mobility for the masses of 

students were to be met, more students would persist and 

graduate from higher education institutions. However, 

results of a longitudinal attrition study conducted by 

18 
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Astin (5, p. 6) reveals that an approximate 50 per cent 

attrition rate of students occurred during this period 

of rapid growth and increased access to higher education. 

The results of Astin's report illustrate that the attrition 

rate among students in higher education has not changed 

during the last fifty years (59, p. 25) and that the goals 

of higher education have not been entirely accomplished. 

Recent increases in the cost of higher education, 

the projected leveling and, in some cases, the decline of 

student enrollments served to exacerbate institutional 

concerns about the attrition of students. Newlon and 

Gaither (42, p. 237) report that public universities spend 

an average of $200 to $500 to recruit every freshman on 

campus, and private schools invest $500 to $800 per individ-

ual. The expense of recruiting students, for the most 

part, is offset if the student continues enrollment through 

graduation by the generation of funds from the state, tui-

tion, or other private resources. However, when a student 

drops out early in his educational program, not only is 

the recruitment expense wasted but the classes that are 

left have fewer students enrolled, which decreases the 

financial support needed by the institution. Therefore, 

investing resources to prevent student attrition may be 

more cost effective than applying the resources to vigorous 

recruitment (5, p. 2). 
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Because of the decline in nursing student admissions, 

nursing programs have turned their attention to the reten-

tion of admitted students as a method of maintaining their 

enrollment and satisfying the demands for more registered 

nurses in the health care system. The attrition rate of 

nursing students, approximately one-third of all students 

admitted, is a chronic concern in nursing education (27, 

p. 530; 33, p. 225). 

Student Success and Attrition Factors 

Numerous recent studies attempt to pinpoint specific 

factors that affect college student and, specifically, 

nursing student attrition. Although the findings are not 

consistent and most studies have not been replicated, 

several leports warrant attention. There may be numerous 

factors that affect the academic success of an individual 

student. An adapted outline of these factors from Lenning 

(32, p. 15) provides a framework for synthesizing the 

literature. Factors to be discussed include academic fac-

tors, financial factors, personal factors, campus social 

involvement, and career motivation and commitment. 

Academic Factors 

Numerous academic factors appear to have relationships 

to student attrition. The following sections will discuss 

these factors of high school grades, college admission 

tests, and college grades. 
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Hi?*1 school grades.—The literature related to the pre-

diction of academic success emphasizes cognitive variables— 

indices of intelligence and academic achievement. High 

school grade averages, Scholastic Aptitude Test (SAT) 

scores, and grade-point averages {GPA) for the freshman 

year have been found to be useful predictors (30, pp. 53-

54; 44, p. 523; 45, p. 242). Of all the information avail-

able about the students' past academic achievements, the 

high school grade-point average appears to be the best 

indicator of academic success (4, p. 5). Although there 

seems to be a consistent relationship between grades in 

high school and grades in college, the relationship is not 

a perfect one, because students who have the same grade-

point average in high school may and do differ in their 

college grades (4, p. 6). The actual correlations from 

Astin (5, p. 31) for men and women are .50 and .51, respec-

tively, which indicates a moderate degree of relationship. 

Additional data from Astin (5) clearly indicates the 

students' chances of dropping out of college increase 

consistently as their high school grades decrease. The 

following table illustrates the importance of high school 

gi"a.des in predicting a student's chances of dropping out. 

The students' rating of the academic quality of their 

own high schools can add to our knowledge of the adequacy 

of high school preparation for college studies. Lindquist 

(34, pp. 644-645) found that students themselves are able 
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TABLE I 

HIGH SCHOOL GRADES RELATED TO PERSISTENCE* 

Average Grade 
in High School 

Persisters 
(Per Cent) 

Dropouts 
(Per Cent) 

A or A+ 

*Adapted from Astin (5, p. 31). 

to recognize differences in the academic quality of high 

schools, and these ratings may serve as an adjustment in 

the differences in grading standards as an indicator of 

college attrition potential (4, p. 32). 

College admission tests.—High school students' com-

posite scores on the Scholastic Aptitude Test (SAT) and the 

American College Test (ACT) also contribute significantly 

to the accuracy of estimates of "dropout-proneness," 

although the predictive strength of these test scores is 

consistently smaller than that of high school grades (5, 

P- 32). There does seem to be a positive relationship 

between how well a student performs on a test of academic 
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ability, which is administered during high school, and his 

grades as a college freshman (4, p. 7). The following 

table illustrates this relationship. 

TABLE II 

PREDICTING FRESHMAN COLLEGE GRADES 
FROM APTITUDE TEST SCORES* 

SAT 
V & M 

ACT 
Composite 

Per Cent Obtaining 
Averages of "B" 

or Better 

1,470 or higher 32 or higher 
1,381 - 1,469 30 - 31 
1,297 - 1,380 29 - 30 
1,216 - 1,296 28 - 29 
1,034 - 1,215 26 - 27 
1,055 - 1,033 24 - 25 
980 - 1,054 23 - 24 
907 979 21 - 22 
838 906 19 - 20 
770 837 17 - 18 
769 or less 16 or less 

74 
67 
63 
56 
50 
40 
38 
31 
25 
21 
16 

*Derived from Astin (4, pp. 7-8). 

The reported correlations of freshman GPA with apti-

tude test scores are .35 and .43, respectively, for men 

and women (4, p. 8). High school grades, therefore, appear 

to be a better predictor of freshman GPA. It should also 

be noted that women earn higher grades in college than men, 

even after high school performance is considered (3, p. 104) 

This difference in college achievement is more notable among 

men and women at the higher levels of high school GPA than 

at lower levels (4, p. 6). This finding suggests that there 
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may be a greater number of factors that affect the success 

of women in their college studies. Munday and Hoyt (39, pp. 

340-341) found that for nursing students, standard ACT 

scores are excellent predictors of overall grades in the 

first year of nursing by a correlation of .70 or higher. 

Montgomery and Palmer (37, p. 50), in their study of associ-

ate degree nursing students, found that students who had 

difficulty with a mathematics examination related to the 

calculation of drug dosage also had very low ACT mathematics 

scores and low ACT composite scores. These same students 

&lso had difficulty in their natural science coursework 

as well as their first course in nursing fundamentals. 

At Harvard University, Outtz (43, p. 39) found that SAT 

verbal scores were, in part, predictive of black nursing 

students' success on the R. N. licensing examination. 

Using standardized test scores, such as the ACT, as 

the primary criterion for determining the predictive 

success of college students seems to be in error (18, p. 

213). Scott (52, p. 270) found from his study of admission 

policies that foreign students who rank near the bottom 

on the ACT have scored IQ results of 120 (above-average), 

which indicates inadequate preparation in standard English 

for achievement tests and not overall inability for college 

studies. For black students, although their combined 

scores are lower than those of white students in the SAT 

or ACT tests, the predictive value of these scores is 
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substantially lower than for white students (5, p. 32; 41, 

pp. 28-34). For students who are planning a nursing career, 

Astin (3, p. 149) reports that the standard admissions 

examinations are even less predictable than for students 

in other college disciplines, with high school grades 

providing a slightly better indication of completion of 

nursing studies. 

Col1eqe grades. Steele (56, p. 352) found from his 

study of undergraduate students at the University of Miami 

that the area most highly correlated with retention is the 

students perceptions of their progress toward academic and 

career goals. He states that this might be due to student 

achievement in terms of grades; obviously, students who are 

borderline or below would be dissatisfied with their aca-

demic progress and more likely to discontinue their studies. 

From a study (16, p. 72) done at the University of Kansas, 

nursing educators determined that the freshman and sophomore 

grade-point averages are significant predictors for the 

overall success of the nursing student. 

Astin (4, p. 15) also reports that the student's 

chances of dropping out increase as his freshman GPA 

decreases. His study found that among freshman who had 

A averages, only about one in ten failed to return to col-

lege for his sophomore year; by contrast, better than eight 

in ten of the students who had freshman averages near F 
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failed to return for their second year. Astin also points 

out, however, that women drop out at a higher rate than men 

at every level of freshman GPA, even though they tend to 

earn high grades during the freshman year (4, p. 16). The 

implication of this study and a study by Rever and Kojaku 

(49, p. 297) is that while freshman and sophomore grade 

averages are important in studying student attrition and 

retention, they are not completely diagnostic of the attri-

tion problem among women and other non-traditional groups 

of college students. 

Insight into the academic problem of low grade—point 

averages during the freshman and sophomore years may be 

gained by investigating the time spent studying for course-

work (5, p. 39). Other, more obscure factors that may affect 

a student's decision to stay or leave college should also be 

studied. 

Financial Factors 

The current problem of national economic inflation 

has served to exacerbate institutional and student concerns 

regarding the cost of post-secondary education. With the 

gradual decline of the purchasing power of the funds avail-

able for financing higher education, few states have pro-

vided for an adequate inflationary rate in their appropri-

ations for public institutions (26, p. 134). The 

consequences—increases in tuition, reductions in programs, 



27 

and the erosion of staff and faculty salaries—have and 

apparently will continue to be devastating. Worst of all, 

perhaps, the inflationary spiral and its consequences for 

tuition tend to dramatize the enrollment situation. The 

National Commission on the Financing of Postsecondary Educa-

tion estimates that each $100 increase in tuition will 

depress enrollments by 1 to 3 per cent (26, p. 135). 

The American Council on Education (46, pp. 29-30) 

reports that the cost of college to the student or family 

unit is constrained, at least, in five ways. First, the 

underlying costs of higher education will continue to rise 

at a rate similar to before-tax wages and salaries, with 

any productivity gains absorbed by deferred salary and 

maintenance needs. Second, an increasing number of students 

will be older, part-time, and independent of parental sup-

port; this group must rely on their own earnings, support 

from a spouse, or the general taxpayer. Third, parents 

through the upper-middle income range are contributing 

about as much as they can or will toward education. Accord-

ing to standard need-analysis procedures, middle-income 

families are often expected to contribute more than the 

normal current savings for such families. These families 

therefore are faced with the options of incurring more 

debts by borrowing, liquidating assets, choosing a lower-

priced education, or no education at all for their child. 

Fourth, because of slow economic growth and other urgent 
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social needs, state governments will be unable to keep up 

with their share of rising college expenses. Fifth, only 

through massive federal tax reform will middle-income 

families receive any relief from rising educational 

expenses, and this is not likely to happen., 

According to the Bureau of Health Manpower {62), 

approximately 17 per cent of aspiring physicians and nurses 

express major concern over their ability to pay for college, 

compared with about 15 per cent of the general college 

freshman. Overall, about one in three black and Hispanic-

Americans feel a major concern about being able to pay for 

college. Caucasian, Asian-Americans, and American Indians 

are more likely than their black and Hispanic counterparts 

to be self-supporting able to finance their own education 

(62, pp. 20-21; 64, p. 168). 

Data on educational financing patterns (2, pp. 3-4) 

indicate that part-time students are often the recipients 

of the least advantageous financing arrangements for their 

educational expenses. Regardless of family income, part-

time students are generally not eligible for federal or 

state aid, social security survivors' educational benefits, 

or institutional aid. Fifty-nine per cent of four-year 

higher education institutions charge higher tuition fees 

for part-time students, including the college activity fee 

for services rarely used. Employed part-time students also 

pay taxes on their income without deductibility for 
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educational expenses unless the educational activity is 

directly work-related. A survey by the U. S. Office of 

Education of students aged seventeen and over reports that 

only 13.3 per cent of students at four-year colleges and 

universities are not employed full-time or are not in the 

labor force. Considering the difficulty of locating finan-

cial sources for the part-time student, it is apparently 

presumed that employed people can afford to pay for their 

own education (2, p. 26). 

Students who rely on parental support have a small 

but statistically significant positive effect on the stu-

dent's ability to persist in college; for men, major 

parental support reduces dropout chances by about 2 per 

cent, and the comparable reduction for women is about 4 

per cent (5, p. 52). For women, the positive effect of 

parental aid is clear among those in low-income and middle-

income levels, but it is reversed among high-income women. 

This finding may be confounded by the fact that there are 

actually few high-income women (about 4 per cent) who 

receive no parental support (5, p. 53). The literature 

appears to indicate that continuing parental financial 

support throughout the student's studies augments the 

chances for degree completion. 

Black students who receive parental financial support 

decrease their chances of dropping out by 11 to 12 per cent 

Without parental support, black students have substantially 
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reduced chances of finishing (5, p. 54; 56, pp.240-242). 

Stewart (58, pp. 238-242), however, noted that black students 

from low-income families may be unable to seek higher educa-

tion or continue because of unrealistic expectations of 

financial contributions from their families—more so than 

white students. He further indicates that minority students 

seem to incur more additional expenses or hidden costs 

during their college educations. Clothing, food, housing, 

and social expenses seem to be higher for the minority 

student from low-income families, perhaps because of their 

depressed economic base (31, p. 238). 

Major financial support from the spouse of a married 

student seems to greatly enhance the student's chance for 

academic success by 28 per cent for men and 15 per cent 

for women. If the student's spouse provides minor or no 

financial support, the increase in a student's chances of 

dropping out is dramatic—30 per cent for men and 8 per 

cent for women (5, p. 54). According to the literature, 

this situation may indicate that the spouse is either 

unable to pay for expenses or feels resentful toward the 

partner's college attendance. 

Full-time employment is found to have a consistent 

negative effect on the college persistence of both men and 

women, Caucasian and black. Working full-time is associ-

ated with a 15 per cent increase in attrition among women 

and a 13 per cent increase among men (5, p. 77). Similar 
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research done by Kosher and. Bellamy (31, p. 5) supports 

this finding. Students who work only part-time, which is 

considered under twenty hours per week, are likely to be 

involved in work-study appointments or other on-campus 

jobs. Generally, part-time employment seems to facilitate 

student persistence for all groups of students. 

Working twenty or more hours a week has a clearly 

negative impact on women's persistence in college. Astin's 

(5) explanation for this is that these jobs require off — 

campus employment, thereby separating the student from 

the mainstream of campus life and interfering with study 

time. Such jobs also tend to involve less flexible working 

hours, limited contacts with other students and faculty, and 

may cause problems with class scheduling. Additionally, stu-

dents who work more than twenty hours a week are often in 

a tenuous financial situation, a problem that contributes 

to increased attrition {5, p. 80). A study of student 

attrition would not be complete without consideration of 

financial support and the degree of student employment. 

Personal Factors 

More adult students are returning to colleges and 

universities than previously known in the history of higher 

education. Reehling (48, p.491) reports that, in 1972, 

students twenty—five years of age and older represented 

30 per cent of all students attending colleges; by 1977 
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their proportion had. increased to 40 psr cent of total 

college enrollment. This growth of older student enroll-

ment represents the evolving concern with lifelong learning, 

the use of education by individuals who are faced with 

technological obsolescence and mid—life career change, the 

decreasing population of youths, and the recruitment of a 

new resource for undergraduate enrollment (28, p. 163). 

Of the returning adult students, adult women repre-

the fastest growing segment. Women are returning to 

higher education primarily because of economic or socio-

psychological reasons (48, p. 491). From 1966 to 1974, 

there was also a marked increase in women students in the 

health (not medical) profession—from 9.8 to 13.3 per cent 

(19, p. 258). These women also present the significant 

factor oi an increasing age range. Because nursing is pri-

marily a feminine occupation, nursing students are influ-

enced, perhaps more so, by the problems of women in our 

society than by any other group of college students. The 

problem of nursing student attrition cannot be adequately 

studied without consideration of the concerns of adult 

women students (8, p. 33). 

Astin (5, p. 44) reports that women who are past the 

traditional entry age-range of seventeen to nineteen are 

much more likely to drop out of college. It is also 

reported that one out of every three women who drop out of 

college say that getting married was a factor in their 



33 

decision (5, p. 16). This finding is supported by Bayer 

(9, p. 608; 10, p. 244) who believes that being married 

or making plans to get married is a negative influence on 

women students' chances of degree completion. This belief 

is only partly supported by Chickering (19, p. 263) who 

believes that if there are no children, marriage need have 

relatively little impact on either the education or careers 

of women. 

Further insight into the specific problem of the 

marriage-family-education complex is provided by several 

research reports that indicate the adult woman is often 

trying to cope with her academic responsibilities and career 

aspirations, marriage and family responsibilities, and 

employment and financial difficulties (12, p. 322; 48, p. 

492). Reehling (48, p. 492) reports from a study of 323 

adult women students that only 34.1 per cent of the students 

stated they have no problems associated with college 

attendance. Another study of adult women students by 

Bean and Creswell (2, p. 322) reveals that the student who 

is likely to drop—out of college does not believe her educa-

tion will be useful, does not care what institution she 

graduates from, has family responsibilities, lives farther 

from the campus, and belongs to no campus organization. 

Chickering (19, p. 25) concludes that older adult college 

students have vocational needs that are different from those 

of adolescents and young adults. Such students may be 
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part time, off-campus, hard—to—contact people who are 

struggling to combine higher education with active family 

and vocational commitments. 

Smallwood (55, p. 69) states that the number one 

problem of the adult woman college student is coordinating 

child care and family responsibilities with their college 

schedule. This problem is a particular concern for women 

who have small children and for women who are carrying 

heavy credit-hour loads. Coordinating job schedules is al-

most as great a concern as coordinating child care. Hooper 

(25, p. 149) found that the woman's role as student is 

performed in addition to kll her family roles; one group 

of women describes a life-style that involves cooking, 

sewing, entertaining, involvement with children's and 

community activities, studying late at night, and taking 

class at convenient" hours. Most of these women report 

that they would drop out of school for family-related rea-

sons such as a child's illness. Douvan (22, p. 199) states 

that most adult women who return to school suffer role 

overload, too little time for themselves and their families, 

and guilt feelings about their home and family responsibili-

ties. Women often feel guilty not only because they do not 

have enough time for their children and housework, but also 

about asking their husbands and children to assume a 

greater share of household responsibilities. Reportedly, 

they also sometimes feel guilty for using family resources 
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pay tuition and other costs of schooling. It seems 

clear that returning to school often causes problems in 

some women s established relationships, even disrupting 

marriages in a significant proportion of cases. It may be 

concluded that college women in particular need to be able 

to manage sex—role conflicts in their marriage and family 

relationships (14, p. 218; 22, p. 198). 

Married, middle-aged women who have never worked out-

side the home also seem to have a significantly lower self-

esteem that may affect their grades and probability of 

completion (14, p. 220; 19, p. 261; 23, p. 197). Married 

college women who have accepted employment outside the 

home more often see their lives as interesting and challeng-

ing (23, p. 197). Generally speaking, returning women do 

well academically when they can develop clear goals and 

remain in school (19, p. 267). 

In iegard to academic success, both foreign and minor-

ity students present separate, individual problems. Newlon 

and Gaither (42, p. 247) found that the foreign students 

in a large state university and college system exhibited 

a higher persistence rate than the native population as a 

whole. [It should be pointed out that campuses with small 

enrollments (less than 7,500 students) have higher attrition 

rates than larger campuses.] One particular contributing 

factor may be that a visa student who elects to drop out 

loses his student visa status and must leave the country. 
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Resident alien students dropped out at a higher rate than 

visa students, particularly at the graduate level (42). 

Abu-Saad and Kayser-Jones (1, p. 400) found in their 

study of eighty-two foreign nursing students that language 

problems clearly presented the biggest stumbling block 

for academic success. They report that students who are 

not fluent in English have difficulty understanding lectures, 

taking examinations, writing papers, keeping up with reading 

assignments, and expressing opinions. These problems—in 

addition to learning nursing theory, new technology, and 

medical terminology—make it difficult for foreign students 

to keep up with their studies and develop self-confidence. 

Fifty-three per cent of the students perceive the faculty 

as being insensitive, uncaring, and unsupportive, and these 

perceptions together with language problems compound their 

feelings of alienation. 

Campus Social Involvement 

The quality of the student's college experience must 

include an examination of student involvement in the college 

environment (29, p. 58). On one hand are the students who 

live off-campus, come only to attend classes, devote mini-

mum effort to their academic abilities, and whose lives are 

centered around persons and events outside the institution. 

On the other hand, there are students who spend most of 

their time on—campus, are committed to their studies, are 
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involved in campus organizations, and interact frequently 

with faculty and other students (3, p. 21). The value of 

academic involvement is stressed by previous studies that 

indicate the most common reason for leaving college is 

boredom with courses. Astin (5, p. 148) states that while 

boredom may be a socially acceptable rationalization for 

leaving college, it also indicates noninvolvement. 

According to Douvan (22, p. 195), the college experi-

ence significantly broadens the social world for many young 

persons. Depending on the narrowness and protectiveness of 

the family background, college is likely to expose the young 

person to a much wider range of people than previously 

encountered. College brings contact with more people from 

varied socioeconomic, ethnic, and cultural backgrounds 

than studenus may have known before. The experience broad-

ens their views of lifestyles, but it can also be trouble-

some when differences are encountered. Some students are 

able to grow and reconcile differences while developing 

new friendships and interpersonal relationships; other 

students may take refuge from the college environment by 

limiting their friendships and social contacts. 

For many young people for whom college represents 

mobility out of the working class or the ranks of the poor, 

the style and expectations of the academic culture may seem 

quite foreign (22, p. 196). For some students, particularly 

the freshmen, the conflict between home and college lifestyles 
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may be a significant contributing factor to their feelings 

of homesickness. These students may also feel their old 

family ties and loyalty slipping and may fear that they are 

deserting people and a way of life that bred and nurtured 

them (22, p. 197). Other students develop a new awareness of 

their environment, and new attitudes and values while keep-

ing close but separate ties with their families (17, p. 252). 

Residence. More than half of all college students 

live in a college dormitory as freshmen. Dormitory resi-

dence during the freshman year is associated with an 11 

per cent reduction in the attrition rate for women and a 

12 per cent reduction in attrition for men at public uni-

versities (5, p. 91). Living in a sorority or fraternity 

residence has the same beneficial effects as living in a 

campus dormitory. The option of living at home with parents 

during the college experience has a clear negative impact 

on persistence, particularly for women. Living in a pri-

vate room or apartment can have a beneficial effect on 

persistence for men, but a detrimental effect for women 

(5, pp. 93-94). For some women, the change in dependence 

and autonomy (between living at home and at college in 

a private room or apartment) may be too dramatic. The 

resulting stress from a total sudden independence may 

detract from their ability to cope with academic work and 

find a support group, and may pressure them to leave college 

for the more supportive home environment (5, p. 94). 



39 

For resident students, there is a clear and sharp 

break with family, friends, and former social ties, but 

they are usually able to identify with a new reference 

group within the first two or three weeks of campus resi-

dence. The new reference group can be beneficial when it 

helps the student move toward his goals and objectives 

through task sharing, problem-solving, meaningful activi-

ties, and rewarding his achievements. 

The commuting student who lives at home with his 

parents experiences no clear break with his family and 

former relationships and frequently finds it more difficult 

to identify with a new reference group. Often the commuting 

student applied to the college because it is the only one 

available for financial, employment, or family-responsibility 

reasons. Therefore, his loyalty or commitment to the insti-

tution may be less than that of the resident student who 

chooses to attend a particular college. Commuting students 

may find that there are fewer opportunities for new friend-

ships and identification with new groups (20, pp. 88-89). 

Furthermore, commuting students are exposed to the varied 

lifestyles, values, and ideas on campus, and must come to 

terms with these new experiences while living with their 

families. This increasing change in the live-at-home stu-

dent may produce family conflicts, or the student may feel 

alienated because there is no one at home with whom he can 

discuss and share his new awareness and knowledge. The 
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student may, therefore, find the conflict and pressure more 

than he can gracefully or easily manage at home, and he may 

confront the choice of keeping the status quo at home and 

dropping out of school or leaving the family psychologically 

or physically behind (22, p. 197; 19, p. 89). 

Welty (65, p. 467) found in his study of freshman 

students that residence hall students participate more 

frequently in extracurricular activities, form more new 

friendships with college students during the first two 

quarters, and have more college-student friends whom they 

had known previously. Chickering (20, p. 51) also reports 

that residents have more extracurricular achievements than 

do commuters. Bean and Creswell (12, p. 325) believe that 

the value of membership in campus organizations seems to 

be in the student's self-development and not just making 

new friends. They also believe that the distance a student 

travels to college may have a negative influence on reten-

tion since many commuting students report leaving college 

in order to be closer to home. Bishop and Snyder (13, p. 

234) also believe that commuters receive less satisfaction 

from their chosen curriculums and perceive the college 

administration and faculty as an added source of pressure. 

A somewhat different opinion is expressed by Baird (7, 

p. 1,020), who found that students who live at home are 

as satisfied with college life and have approximately the 

same rate of achievement as other students in most areas 
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except for social activity, which is, nevertheless, an 

important area. 

Faculty-student relationships.—Faculty-student inter-

action has a stronger relationship to student satisfaction 

with the college experience than any other involvement 

factor or any other student or institutional characteristic 

(3, p. 223; 21, p. 301). Students who interact frequently 

with faculty are more satisfied with their college experi-

ence, including student friendships, variety of courses, 

intellectual environment, and even the administration (36, 

p. 401). The interaction between faculty and students can 

have a crucial effect on student interpersonal development 

(Hf PP* 10—11; 22, pp. 206—207). Faculty affect students 

by teaching, relating to students, and serving as role 

models. Although some faculty never break the traditional 

rigid role set, others have a variety and range of role 

interactions with students that allows the student to see 

and experience them in various roles and perhaps even form 

friendships. The importance of friendship with some admired 

teacher has been reported in the biographies of intellec-

tuals and persons of achievement. Closer than a model, the 

inspiring teacher—friend has been designated a mentor and 

recognized as a crucial force in the lives of those who 

achieve significantly (22, p. 207). 
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Although Russel and Sullivan (51, pp. 291-295) found 

that faculty are not adequately prepared and therefore 

minimally effective in academic and career advisement, they 

note that the Carnegie Commission in Higher Education 

suggests that faculty become involved with academic, career, 

and placement issues. In a study of undergraduate nursing 

students, Hutcheson, Garland, and Prather (27, p. 533) 

suggest that developing and strengthening patterns of con-

tact between students and faculty, through increasing 

opportunities for counseling arid guidance, may very likely 

decrease student attrition. This belief is supported by 

Tinto, who states that "interaction with the faculty not 

only increases social integration and therefore institu-

tional commitment but also increases the individual's 

academic integration" (60, p. 109). Terenzini and 

Pascarella (59, p. 39) state that college persisters 

report that they have significantly more contact with 

faculty members and find their nonacademic lives to be 

significantly more demanding and challenging than do non-

persisters. 

Considering only freshman, Lokitz and Sprandel (35, 

p. 279) conclude that students in their first year seem to 

be most influenced and affected by several elements that 

include residence, advisers, faculty members, classes, 

and campus activities. Once the students begin to broaden 

their personal and academic experiences, the influence of 
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faculty and advisers becomes monumental. Buckley (15, p. 

50) states that in nursing schools, faculty commitment to 

black student education is the single most determining 

factor of success in enrolling and retaining black nursing 

students. 

In colleges that are perceived as having little con-

cern for the individual student, students state that they 

feel like "numbers in a book" (6, p. 103). Students at 

these institutions report that they felt lost on arrival 

at the institution, that faculty are more interested in 

research than teaching, and that the campus is too big. 

Further, these students feel that they have not had enough 

personal direction in their studies and course selection, 

and that their personal contact with faculty members has 

been insufficient (6, pp. 103—104; 27, p. 169). Clearly, 

the literature reports the value of concerned faculty-" 

student xelationships has a powerful impact on the overall 

integration of the student into the academic realm and 

feelings of satisfaction with the college experience (57). 

Career Motivation and Commitment 

Muskat (40, p. 17) contends that the commitment 

students and their parents have to obtaining a college 

education may be significantly related to whether or not 

students persist in college beyond the freshman year. 

Heins and Davis (24, p. 121) found that motivated and 
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committed nursing students could be successful even though 

their academic credentials might indicate the opposite. A 

longitudinal study of high school students by Trent and 

Medsker (61, p. 11) also supports the idea that motivation 

and commitment can be the decisive difference between success* 

ful and unsuccessful college students. They found that 

persistence in college is a function of (a) the importance 

undergraduates themselves assign to a degree, (b) their 

having decided by the second year of high school or earlier 

that they would go on to college, and (c) the fact that 

their parents definitely wanted them to attend. 

Steele (56, p. 352) indicates that students who have 

a clearly defined goal upon admission to a university have 

a better success rate than students who are undecided 

regarding their careers and coursework. Newlon and Gaither 

(42, pp. 248-249) also suggest that students in the various 

disciplines have a greater or lesser commitment to their 

educational goals based on the probability of successful 

employment after graduation; it is uncertain, however, 

the more committed students are also the academically 

capable. 

Career choice. Smallwood (55, p. 66) believes that 

the two major reasons why adult women are enrolling in 

college in increasing numbers are a desire for increased 

personal fulfillment and a hope for better career 
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opportunities. Reehling (48, p. 496) found from a study 

of adult women persisters in college that women continue 

their education because of a high internal motivation for 

self-improvement and intellectual stimulation although 

employment is also a major factor considered by women. 

Using a business marketing approach, Pomazal (47, p. 127) 

found that a person's decision to enroll and stay in school 

may be influenced by external factors such as peer pressure 

and money, but that ultimately the decision is an individual 

one. 

Blocker and Rapoza (14, pp. 219-220) believe that 

current lifestyles and life-cycles are leading to increased 

participation by women in the labor market. They point out 

work is a major role and vehicle for self-expression, 

personal fulfillment, self—esteem, and self—discovery for 

wome. Regarding motivation for minority students, students 

of lower socioeconomic status may possess lower aspirations, 

lower se1f—confidence, and less well developed work habits 

than students from middle-class backgrounds (14, p. 220). 

A study of aspiring nurses by the U. S. Department of 

Health, Education and Welfare (63, p. 29) reveals that the 

nursing student gives top priority to helping others and 

to raising a family, almost to the exclusion of other life 

goals, and chooses nursing because of the opportunities it 

offers to be helpful to others, to contribute to society, 

and to work with other people (although job availability 
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is also a consideration). This study also reports that 

aspiring nurses come from lower socioeconomic backgrounds 

than college students in general, have parents who are 

less educated blue-collar workers, have a mother who is 

employed as a nurse (one in ten), and whose parents' median 

income is less than any other career group studied (63, 

pp. 43-44). Thus, it seems as though nursing attracts 

a population seeking increased career and socioeconomic 

mobility (63, pp. 71-72). 

Parental influence.—students who have highly educated 

parents are more likely than students of less well-educated 

parents to participate in honors programs and to be verbally 

aggressive; it is also believed that students are more 

likely to persevere with their plans to enter business, 

engineering, or medicine if their fathers are in the same 

fields (5, p. 219; 53, pp. 90-107). Sewell and Shah (54, 

pp. 208-209) found from their longitudinal study of 9,007 

students that there is a positive relationship between 

parents' education and the educ 

their children. Three conclusi 

father's and mother's education 

cantly related to perceived par 

plans, college attendance, and 

without controlling for the chi 

is no indication that the educa 

ational achievements of 

ons they draw are (a) both 

al achievements are signifi-

ental encouragement, college 

college graduation with or 

Id's intelligence, (b) there 

tional level of one of the 
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parents has any stronger relationship than the educational 

level of the other parent, and (c) when both parents have 

high levels of educational achievement, their children are 

much more likely to have high levels of educational aspira-

tion and achievement (54, p. 276). 

Typically, highly involved students tend to come from 

affluent and educated families, live on-campus, develop 

interpersonal relationships readily, and complete their 

college studies. The less traditional student may come 

from a less educated family, have modest educational 

aspirations, commute to college, and have some financial 

constraints—all of which may lead to decreased chances 

of persisting in college and implementing career goals 

(3, pp. 240-241). 

Summary 

This chapter presents a review of the literature rele-

vant to college student attrition based on these factors. 

To be effective, any program that is directed toward the 

retention of students must consider the needs and potential 

attrition factors which are related to both the traditional 

and the non-traditional college students (38, p. 699). 

Multiple factors may influence students to discontinue 

their studies (66, pp. 7-9). Among those factors accessible 

for study are the academic, financial, and personal factors, 

campus social involvement, and career motivation and com-

mitment. 
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CHAPTER III 

METHODS AND PROCEDURES 

Introduction 

The purpose of this study is to identify and describe 

factors that may contribute to the attrition of freshman 

and sophomore nursing students at a state-supported univer-

sity. An explanation of the procedures used to achieve the 

purpose is presented in this chapter. 

Design of the Study 

The survey method of research is used to identify 

factors that may contribute to the attrition of freshman 

and sophomore nursing students. This method is the most 

efficient means of contacting all members of the different 

groups that comprise the population of the study. The 

survey method also makes it possible to obtain accurate 

responses to several pages of questions in a convenient 

manner (1, pp. 187-210; 4, pp. 422-423). 

Population of the Study 

Three different groups of respondents are needed to 

answer the research questions of this study. All respon-

dents were surveyed concurrently in order to avoid the 

possibility of confounding variables such as changes in 
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the national economic situation, university faculty turn-

over, or changes in university admissions policies. The 

first required respondent group is the group of previously 

enrolled freshman and sophomore nursing students who did 

not continue enrollment for the subsequent spring or fall 

semesters. The second respondent group is the undergradu-

ate nursing faculty members from the main campus (where 

the majority of the freshmen and sophomores are enrolled) 

and a sample of the undergraduate nursing faculty from 

the clinical center (where a large number of upper-division 

nursing students are enrolled). The third respondent group 

is the freshman and sophomore nursing students who are 

currently enrolled (1983). 

Survey Instrument Development 

A separate questionnaire was developed for each of the 

three respondent groups surveyed. Instrument development 

for each of the three questionnaires is based on the pri-

mary factors that may affect the outcome of a student's 

college experience. These factors are academic, financial, 

personal, and campus social involvement. The framework 

for the questionnaires was developed from an adapted outline 

presented by Lenning (5, p. 15). The area of career moti-

vation and commitment is integrated throughout each 

questionnaire because motivation can be demonstrated by 

academic, personal or family, and campus involvement 
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factors (5). Since three different respondent groups are 

involved in the study, the basic outline is tailored to 

the status of each group. A brief outline of the three 

questionnaires follows. 

Outline of Survey of Non-Continuing 
Freshman and Sophomore Students 

Background Information: 

A. Age, sex, ethnicity; 
B. Marital status; 
C. Permanent residence; 
D. Living arrangements while in school; 
E. Semesters completed at this school; 
F. Semesters completed at another school; 
G. When studies were discontinued; 
H. Changes in major area of study; 
I. Enrollment in another school; 
J. Continuation of nursing in another school; 

Continuation of nursing at this school; K 
L. Current employment status 

Academic Factors: 

A. Coursework (boring, too difficult); 
B. Study habits; 
C. Insufficient grade point average for progression; 
D. Program requirements; 
E. Academic advisement; 
F. Class scheduling; 
G. Contact or help from faculty; 
H. Grading practices; 
I. Tutoring services. 

Financial Factors: 

A. Inadequate financial support; 
B. Financial aid services; 
C. Work responsibilities; 
D. Part-time employment opportunities; 
E. New job opportunity; 
F. Commuting distances. 
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Personal Factors: 

A. Health; 
B. Marriage; 
C. Family; 
D. Child care; 
E. Counseling services; 
F. Lack of family support; 
G. Homesick for family, friends. 

Campus Social Involvement; 

A. Social activities; 
B. Dating opportunities; 
C. Campus atmosphere; 
D. Ability to relate to faculty, peers. 

Outline of Survey of Nursing Faculty 

Academic Factors: 

A. High school grades, preparation, admission policy; 
B. SAT or ACT scores; 
C. Coursework (boring, too difficult); 
D. Study habits; 
E. Insufficient grade point average for progression; 
F. Program requirements; 
G. Academic advisement; 
H. Class scheduling; 
I. Contact or help from faculty; 
J. Grading practices; 
K. Tutoring services. 

Financial Factors: 

A. Inadequate financial support; 
B. Financial aid services; 
C. Work responsibilities; 
D. Part-time employment opportunities; 
E. New job opportunity; 
F. Commuting distances. 

Personal Factors; 

A. Health; 
B. Marriage; 
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C. Family; 
D. Child care; 
E. Counseling services; 
F. Lack of support; 
G. Homesick for family, friends. 

Campus Social Involvement: 

A. Social activities; 
B. Dating opportunities; 
C. Campus atmosphere; 
D. Ability to relate to faculty, peers. 

Beliefs Regarding Nursing Services Needed to Facilitate 
Academic Success. 

Framework for General Characteristic Survey of 
Current Freshman and Sophomore 

Nursing Students 

Background and Personal Information; 

A. Age, sex, ethnicity; 
B. Credit hours enrolled; 
C. Classification; 
D. Marital status; 
E. Family responsibilities (if applicable): 

Size of family, 
Number and ages of children, 
Number of dependents, 
Child care resources; 

F. Prior years college experience; 
G. Prior years work experience; 
H. Parents or spouses educational level (if 

applicable). 

Academic Characteristics: 

A. SAT or ACT scores; 
B. Grade point average (if applicable); 
C. Overall high school grades; 
D. Student rating of high school preparation; 
E. Hours of study per week; 
F. Problems with learning skills. 
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Financial Characteristics: 

A. Primary source of financial support; 
B. Estimated annual income; 
C. Hours of employment per week. 

Nursing Career Motivation: 

A. Parents or spouse in health profession (if 
applicable); 

B. Prior nursing school or work experience; 
C. Influences on choosing a nursing career; 
D. Reason for choosing a nursing career; 
E. Commitment to nursing career. 

Campus Social Involvement: 

A. Residence or living arrangements; 
B. Commuting distance (if applicable); 
C. Membership in on-campus organizations; 
D. Communication with others, faculty, peers. 

Beliefs Regarding Potential Attrition Factors. 

Beliefs Regarding Nursing Services Needed to Facilitate 
Academic Success. 

The initial outlines for the questionnaires were 

derived from a review of relevant books, professional 

journals, doctoral dissertations, and questionnaires used 

in related studies. The basic framework for the question-

naires permits the analysis of relationships between the 

identified factors or background characteristics of the 

different respondent groups. 

After the first drafts of the questionnaires were 

discussed with the researcher's advisor, the revised 

instruments were submitted to a panel of five experts who 
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are actively involved in nursing education for evaluation. 

The panel of experts consisted of two nursing deans, 

one education consultant who is involved in nursing 

student-faculty relations, one nursing research professor, 

and one nursing faculty member who is active in student 

counseling. On their recommendations, the instruments 

were revised with the addition of several items and were 

printed in final form. 

A pilot study was conducted for the survey of currently 

enrolled freshman and sophomore nursing students. Eleven 

students, who would progress to the upper division in 

nursing the following semester, were randomly selected to 

participate; ten students completed the pilot question-

naire. The primary revision made as a result of the pilot 

study is to allow more space between items to facilitate 

reading the questionnaire. No other changes were made. 

Survey Procedures 

After registration for the Spring Semester, 1983, 

three lists were obtained from the university computer 

center. The printouts include a list of currently enrolled 

freshman and sophomore nursing majors, a list of nursing 

students who did not re-enroll from the previous spring 

semester, and a list of nursing students who did not re-

enroll from the last fall semester. 
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The questionnaire titled Survey of Non-Returning 

Nursing Students (Appendix C) was mailed with a cover 

letter of explanation (Appendix A) and a pre-addressed 

return envelope to students who had discontinued their 

enrollment. Ten days after the initial mailing, a follow-

up letter (Appendix B) was sent to all these former 

students. 

The questionnaires sent to students who did not re-

enroll from the previous spring semester were coded with 

numbers starting at 1,000. Of the 107 students in this 

group, 67 returned completed questionnaires. Five ques-

tionnaires were undeliverable and returned by the postal 

service. The return rate of completed questionnaires is 

62.6 per cent for students who did not re-enroll from the 

previous spring semester. 

The questionnaires sent to students who had not 

re-enrolled from the fall semester were coded with numbers 

starting at 2,000. Of the 120 students in this group, 50 

returned completed questionnaires. One former student 

returned a blank questionnaire, and one questionnaire was 

returned as undeliverable by the postal service. The 

return rate of completed questionnaires is 41.7 per cent 

for students who had not re-enrolled from the fall semester. 

The combined questionnaire return rate is 51.5 per 

cent for students who are not continuing their enrollment. 

Lenning and others (5) say that return rates for 
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questionnaires sent to non-returning students is very low, 

frequently less than 20 per cent. 

The questionnaire titled Faculty Survey Concerning 

Freshman and Sophomore Nursing Student Attrition (Appendix 

E) was delivered along with a cover letter of explanation 

(Appendix D) to the two groups of nursing faculty. Of the 

twelve undergraduate nursing faculty on the main campus, 

all returned completed questionnaires. Of the twelve 

undergraduate nursing faculty members randomly selected 

at the clinical campus, eight returned completed question-

naires. The return rate for the faculty questionnaires is 

83.3 per cent. 

The questionnaire titled Profile Survey of Non-Clinical 

Nursing Students (Appendix H) was sent with a cover letter 

of explanation (Appendix F) and a pre-addressed return 

envelope to the group of currently enrolled freshman and 

sophomore students. Approximately ten days after the 

intial mailing, a follow-up letter (Appendix G) was sent 

to all of this group of students. The questionnaires were 

coded by numbers, starting with 100. The questionnaires 

for students who live on-campus were delivered to the mail 

rooms of each dormitory. The questionnaires for students 

who live off-campus were mailed. Of the 447 current fresh-

man and sophomore nursing students, 310 returned completed 

questionnaires. Three mailed questionnaires were undeliv-

erable and returned by the postal service; two questionnaires 
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were undeliverable at the dormitories and returned. The 

return rate of completed questionnaires is 69.4 per cent 

from this respondent group of students. 

Selection Criteria 

An appointment was arranged with the university 

registrar to obtain an accurate definition of university 

admission requirements (as mentioned in Chapter I). This 

information supplements the requirements listed in the 

general catalogue. A statement regarding the criteria 

is presented in Chapter IV. 

Procedures for Analysis of Data 

The Statistical Package for the Social Sciences 

(SPSS) (3, 6), a Dec 20 computer, and the university 

computer service were used in the analyses of data. 

Responses to each item of the questionnaires were coded 

by number. Coded responses for the survey of the non-

returning students and the faculty were entered on Fortran 

sheets for analysis by the university computer center. 

A program was written for the survey of current 

student characteristics that includes cross tabulation 

for age, sex, marital status, ethnicity, living arrange-

ments, and hours enrolled. Coded responses for the survey 

of the current students were manually typed into the Dec 

2 0 computer. 
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To accomplish the desired analysis, percentages and 

frequencies are used to treat the response data. These non-

parametric methods provide an understandable overview of the 

data received and are appropriate for the primary research 

questions. These procedures also permit a summarization of 

the large amount of data into a manageable form (7, pp. 27-31) 

Following the tabulation of frequencies and percentages, 

chi squares were computed to determine if significant rela-

tionships exist between the factors identified by the 

non-returning students and the faculty as contributing to 

attrition. Additionally, a Spearman rank correlation 

coefficient was calculated between the non-returning students 

and faculty ranked responses (2, p. 218; 7, pp. 106, 254). 

Statistical tabulations, which show percentages, 

frequency counts, and chi squares, are presented in Chapter 

IV. Following the presentation and analysis of the data, 

conclusions regarding the problem of nursing student attri-

tion are made in Chapter V. 

Summary 

To study the problem of freshman and sophomore nursing 

student attrition, the survey method of research is used. 

Attrition factors are identified by surveying three differ-

ent respondent groups within the institution. Survey 

instruments were sent to non-returning nursing students, 

undergraduate nursing faculty, and currently enrolled 
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students. Follow-up letters were sent to all surveyed stu-

dents from which an adequate percentage of useable, completed 

questionnaires was received. Percentages, frequency distri-

butions, and the chi square and Spearman rho statistical 

tests are used to treat the data obtained from the surveys. 
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CHAPTER IV 

PRESENTATION AND ANALYSES OF THE DATA 

Introduction 

The survey method of research is used in this study 

to identify and describe factors that may contribute to 

the attrition of freshman and sophomore nursing students 

at a state-supported university. The data were gathered 

during the spring of 1983. Three different groups of 

respondents were needed to answer the research questions 

of this study. The first group of respondents consists 

of 117 previously enrolled freshman and sophomore nursing 

students who did not continue enrollment from the previous 

spring or fall semesters. The second respondent group 

consists of twenty undergraduate nursing faculty members 

from the main campus (where the majority of freshman and 

sophomore students are enrolled) and a clinical campus 

(where a large number of upper division students are 

enrolled). The third respondent group consists of 310 

currently enrolled freshman and sophomore nursing students. 

A separate questionnaire was developed for each of the 

three groups surveyed. 

This chapter includes the statistical treatment and 

analyses of data collected in this study. All data are 
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presented and analyzed in accordance with the research 

questions designed for the purposes of this study. As 

outlined in Chapter I, four research questions were devel-

oped to guide the data analyses. Research questions one 

and two each have three parts. 

Research Question la 

Research question one asks, "What factors are associ-

ated with freshman and sophomore nursing student attrition?" 

This section presents data that answer part a of research 

question 1, which asks, "What factors contribute to the 

decisions of nursing students to leave the university 

before completing their degree program?" 

Demographic Data on Non-returning 
Student Group 

Table III presents the demographic data for non-

returning students. Variables examined include age, sex, 

marital status, ethnicity, permanent residence, campus 

living arrangements, semesters completed at surveyed 

university and at another university, when studies were 

discontinued during semester, change of major, enrollment 

at another university, plans to continue nursing at sur-

veyed university or another university, current employment 

status, and scores on college entrance examinations. 

Sex.—Female students comprise the great majority 

(97.4%) of the responding non-returning students. 
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Marital status.—Students who are married comprise 

the majority (55.6%) of the responding non-returning 

students; the next largest percentage (35.9%) is single. 

Ethnic origin.—Caucasian students comprise the 

majority (72.6%) of this group of respondents; the second 

largest ethnic category is black students (19.7%). 

Residence.—In-state permanent residence is reported 

by 95.7 per cent of the group of non-returning students. 

While attending the university, 82.9 per cent lived off-

campus . 

Semesters completed.—The majority of these respon-

dents (86.3%) completed at least one semester at the sur-

veyed university before leaving the program, and 84.6 per 

cent had completed at least one semester at another college 

or university. Although 64.1 per cent discontinued study 

in the program after semester finals, 23.1 per cent left 

within one month of registration. 

Continuance of nursing studies.—Of these non-returning 

students, 36.8 per cent plan to continue nursing study at 

another university, and 46.2 per cent plan to continue the 

study of nursing at the surveyed institution. This is a 

combined percentage of 83 per cent who plan to continue 

the study of nursing. 
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DEMOGRAPHICS ON NON-RETURNING STUDENTS 
(N = 117) 
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Variable F % 

Age Groups 

17 to 20 years 
21 to 25 years 
26 to 34 years 
35 to 55 years 

22 
29 
38 
28 

18.8 
24.8 
32.5 
23.9 

Sex 

Female 
Male 

114 
3 

97.4 
2.6 

Marital Status 

Single 
Married 
Divorced 
Widowed 

42 
65 
8 
2 

35.9 
55.6 
6.8 
1.7 

Ethnicity 

Caucasian 
Black 
Hispanic 
MidKEast Nations 
American Indian 
Oriental 
African Nations 

85 
23 
1 
1 

* '#) 
2 
5 

72.6 
19.7 
0.9 
0.9 

1.7 
4.3 

Permanent Residence 

In-state < 100 miles 
In-state, 100-300 miles 
In-state, > 300 miles 
Out of state 
Another country 

99 
9 
4 
2 
3 

84.6 
7.7 
3.4 
1.7 
2.6 
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Variable F % 

Living Arrangements at University 

On-Campus dorm 20 17.1 
At home with parents, spouse 55 47.0 
Own apartment/housing 42 35.9 

Semesters Completed at This University 

0 semesters 16 13.7 
1 semester 45 38.5 
2 semesters 17 14.5 
3 or more semesters 39 33. 3 

Semesters Completed at Another University 

0 semesters 18 15.4 
1 semester 6 5.1 
2 semesters 15 12.8 
3 or more semesters 78 66. 7 

When Discontinuing Studies 

Within one month 27 23.1 
At mid-semester 11 9.4 
End of semester—before final exams 4 3.4 
After final exams 75 64.1 

Change of Major at This University 

Yes 1 0.9 
No 116 99.1 

Enrollment at Another University 

Yes 44 37.6 
No 73 62.4 
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Variable % % 

Plan to Continue Nursing at Another University 

Yes 
No 
Undecided 

43 
64 
10 

36.8 
54.7 
8.5 

Current Employment Status 

Full-time employment 
Part-time employment 
Not employed 
Looking for employment 
Not looking for employment 

48 
24 
24 
12 
9 

41.0 
20.5 
20.5 
10.3 
7.7 

Composite College Entrance Test Scores 

Not required 
SAT 

19 16.2 

400- 600 
601- 800 
801-1000 
1001 and above 

10 
16 
11 
8 

8.5 
13.7 
9.4 
6.8 

ACT 
6-10 
11-15 
16-20 
21-25 
26-30 

11 
18 
14 
4 
4 

9.4 
15.4 
12.0 
5.1 
3.4 

Employment status.—Currently. 61.5 per cent of this 

group is employed either full- of part-time. An additional 

10.3 per cent is actively looking for employment. 

College entrance examination scores.—Of the non-

returning student respondents, 22.2 per cent scored less than 
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800 on the Scholastic Aptitude Test, and 24.8 per cent scored 

15 or less on the American College Test. Nineteen of this 

group of students were not required by entrance policies to 

take either the SAT or ACT entrance examination. 

Attrition Factors 

The 117 non-returning students were asked to rank each 

attrition factor on a Likert-type scale that ranges from 

did not contribute, contributed minimally/ contributed 

moderately, to contributed greatly. The factors are cate-

gorized according to academic, financial-employment, personal, 

and campus social integration areas. Motivation factors that 

affect each of these areas are also included. The overall 

tabulations of these responses are included as Appendix J. 

Ranked attrition factors for non-returning student 

group. —-In order to rank those factors that contributed to 

the students' decisions to leave the university, the 

contributed moderately and contributed greatly answers are 

combined. The factors are then ranked according to the most 

responses to each item, as is presented in Table IV. 

The factor chosen as contributing most to decisions 

to leave the university by 39.3 per cent of this group of 

respondents is "marriage, pregnancy, or family responsi-

bilities" (personal factor). The second factor, which 
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TABLE IV 

RANKING OF FACTORS CHOSEN BY RESPONDING NON-RETURNING 
STUDENTS (N = 117) AS CONTRIBUTING TO THEIR 

DECISIONS TO LEAVE THE UNIVERSITY 

Rank Area* Factor F % 

1 P Marriage, pregnancy, or family-
responsibilities 

46 3 9 . 3 

2 A Dissatisfaction with class scheduling 35 2 9 . 9 

3 F-E Not enough money to support self 34 2 9 . 0 

F-E Working hours interfered with studies 34 2 9 . 0 

4 M Need break to decide future goals 33 2 8 . 2 

5 A Dissatisfaction with program require-
ments 

32 2 7 . 4 

6 F-E Demanding work responsibilities 31 2 6 . 5 

c - s Did not feel part of college of 
nursing 

31 2 6 . 5 

7 A Poor academic advisement 28 2 3 . 9 

F-E Had to travel long distance to school 28 2 3 . 9 

c - s Did not feel part of university 28 2 3 . 9 

8 A Studying for courses too time 
consuming 

26 2 2 . 3 

9 F-E Not enough money for family and 
school 

25 2 1 . 4 

10 F-E Not enough extra (spending) money 24 2 0 . 5 

11 P Did not have family support for 
college 

19 1 6 . 2 

12 A Difficulty going to faculty for help 18 1 5 . 4 

M Lost motivation for career goals 18 15 . 4 

P Personal health (needed medical care) 18 1 5 . 4 
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Rank Area* Factor F % 

P Child care not available or too 
expensive 

18 1 5 . 4 

13 A Poor study skills and habits 17 1 4 . 5 

F-E Did not qualify for financial aid 17 1 4 . 5 

14 A Boredom with coursework 15 1 2 . 9 

15 A Courses too difficult 14 1 1 . 9 

A Faculty seemed unwilling to help 14 1 1 . 9 

F-E Could not find part-time job 14 1 1 . 9 

c - s Not enough campus social activities 14 1 1 . 9 

16 A Dissatisfaction with faculty contact 13 1 1 . 1 

A Unfair grading practices 13 1 1 . 1 

C-S Not enough time for social activities 13 1 1 . 1 

17 A G.P.A. too low for progression to 
clinical courses 

12 1 0 . 3 

F-E Received insufficient financial aid 12 1 0 . 3 

c - s Did not like available social activi-
ties 

12 1 0 . 3 

c - s Hard to meet people in community 12 1 0 . 3 

c - s No real close friends 12 1 0 . 3 

18 F-E Did not want loan or campus employ-
ment 

11 9 . 4 

P Missed family and friends 11 9 . 4 

c - s Hard to get to know students on campus 11 9 . 4 

c - s Difficulty meeting other students > 11 9 . 4 
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TABLE IV—Continued 

Rank Area* Factor F % 

19 A G.P.A. too low for university 9 7.7 
requirements 

20 P Difficulty seeking counseling 8 6.9 

c-s Little opportunity for dating 8 6.9 

P College not what expected 8 6.9 

21 A No tutors available for help 7 6.0 

F-E Accepted a good job opportunity 7 6.0 

22 F-E Financial aid form too long 6 5.1 

23 F-E Applied too late for financial aid 5 4.3 

24 P Opportunity to travel 4 3.5 

P Counseling services not available 4 3.5 

25 P Family or spouse moved out of town 3 2.6 

26 P Went into military service • • • • 

*Factor areas are A = academic, F-E = financial-
employment, P = personal, C-S = campus social involvement, 
M = motivation. 

was chosen by 29 per cent of the non-returning students, 

is "not enough money to support self" and "working hours 

interfered with studies" (financial-employment factors). 

The fourth ranked factor, which was chosen by 28.2 per 

cent of these respondents, is "need break to decide future 

goals" (motivation area). The factor "dissatisfaction 
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with program requirements" is ranked fifth by 27.4 per 

cent of these respondents. 

Of the ten highest ranked factors, the data in Table 

IV show that 6 are in the financial-employment category, 

4 are in the academic category, and 2 are in the campus-

social involvement category. Although only one personal 

category factor is among the ten highest ranked attrition 

factors, it is the first ranked factor. Only one motiva-

tional category factor is among these highest ranked 

factors. 

Ranked attrition factors by marital status of non-

returning students.—Appendix K contains the overall 

tabulation of responses of non-returning students by marital 

status. The highest ranked attrition factors by marital 

status are shown in Table V. 

The crosstabulations by marital status illustrate 

the differences in the chosen attrition factors reported 

by the respondents. The primary problem reported by 40.5 

per cent of the non-returning single students is "not 

having enough money for family and school." These students 

also report "not feeling a part of the college of nursing" 

or ". . . the university," and "having poor study skills 

and habits" as major contributing attrition factors. For 

single students, the predominating attrition factors fall 

into the campus-social and financial-employment categories. 
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CROSSTABULATION OF RANKED ATTRITION FACTORS FOR 
NON-RETURNING STUDENTS BY MARITAL STATUS 
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Rank Area* Factor F 

1 

2 

3 

4 

5 

6 

7 

F-E 

C-S 

C-S 

A 

M 

F-E 

C-S 

A 

C-S 

F-E 

Single Students (N = 42): 

Not enough money for family and 
school 

Did not feel part of college of 
nursing 

Did not feel part of university 

Poor study skills and habits 

Need break to decide future goals 

Working hours interfered with studies 

Hard to meet people in community 

Dissatisfaction with program 
requirements 

Not enough campus social activities 

Not enough extra (spending) money 

17 

16 

15 

14 

13 

13 

13 

12 

12 

11 

40.5 

38.1 

35.7 

33.3 

31.0 

31.0 

31.0 

28 .1 

28 .1 

26 .2 

2 

3 

4 

5 

A 

F-E 

M 

F-E 

P 

Married Students (N = 65) 

Marriage, pregnancy or family 
responsibilities 

Dissatisfaction with class scheduling 

Demanding work responsibilities 

Need break to decide future goals 

Working hours interfered with studies 

Child care not available or too 
expensive 

38 

23 

19 

18 

17 

17 

58.5 

35.4 

29.2 

27.7 

26.2 

26.2 
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TABLE V—Continued 

Rank Area* Factor 

A 

A 

F-E 

F-E 

Studying courses too time consuming 

Dissatisfaction with program 
requirements 

Not enough money for family and 
school 

Had to travel long distance to school 

16 

16 

15 

15 

24.6 

24.6 

23.0 

23.0 

1 

2 

F-E 

A 

A 

F-E 

F-E 

F-E 

F-E 

Divorced or Widowed Students (N = 10) 

Not enough money to support self 

Dissatisfaction with program 
requirements 

Poor academic advisement 

Not enough money for family and school 

Working hours interfered with studies 

Had to travel long distance to school 

Demanding work responsibilities 

5 

4 

4 

4 

4 

3 

3 

50.0 

40.0 

40.0 

40.0 

40.0 

30.0 

30.0 

*Factor areas are A = academic, F-E = financial-
employment, P = personal, C-S = campus social involvement, 
M = motivation. 

By contrast, the married former students (58.5%) 

report that "marriage, pregnancy, or family responsibili-

ties" is the primary factor that contributed to their 

decision to leave the university. The married students 

(35.4-6) are also "dissatisfied with class scheduling" and 

29.2 per cent had difficulty with "demanding work 
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responsibilities." For married students, the predominating 

attrition factors fall into the financial-employment and 

academic categories. 

The divorced or widowed former students report "not 

having enough money to support themselves" (50%). Forty per 

cent of these students also report "dissatisfaction with 

program requirements," "poor academic advisement," "not 

enough money for family and school," and "working hours 

that interfered with studies." For widowed and divorced 

students, the predominating attrition factors fall into 

the financial-employment category. 

Ranked attrition factors by living arrangements of 

non-returning students.—Appendix K contains the overall 

crosstabulations of responses of non-returning students 

by type of living arrangements during enrollment. The 

highest ranked attrition factors by living arrangements 

are shown in Table VI. 

Forty-five per cent of the former students who live 

on-campus state that there were "not enough social activi-

ties," and 25 per cent report that they "did not like the 

available social activities" and had "little opportunity 

for dating." These students also indicate that they had 

"not enough money to support themselves" (40%) and "not 

enough extra spending money" (35%). Poor study skills 

and habits (35%) also affected the students living 
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CROSSTABULATION OF RANKED ATTRITION FACTORS FOR 
NON-RETURNING STUDENTS BY LIVING ARRANGEMENTS 

81 

Rank Area* Factor F % 

On-Carapus Residence (N = 20) 

1 c-s Not enough campus social activities 9 45 .0 

2 F-E Not enough money to support self 8 40 .0 

3 A Poor study skills and habits 7 35 .0 

F-E Not enough extra (spending) money 7 35 .0 

4 M Need break to decide future goals 6 30 .0 

c-s Did not feel part of university 6 30 .0 

c-s Did not feel part of college of 
nursing 

6 30 .0 

5 p Personal health (needed medical care) 5 25 .0 

c-s Did not like available social 
activities 

5 25 .0 

c-s Little opportunity for dating 

Living at Home with Sppuse or 
Parents (N = 55) 

5 25 .0 

1 p Marriage, pregnancy or family 
responsibilities 

27 49 .0 

2 A Dissatisfaction with class scheduling 20 36 .4 

F-E Had to travel long distance to school 20 36 .4 

c-s Did not feel part of college of 
nursing 

20 36. .4 

3 F-E Demanding work responsibilities 19 34. .5 

4 F-E Working hours interfered with studies 18 32. .7 
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Rank Area* Factor 

M 

C-S 

A 

Studying for courses too time 
consuming 

Need break to decide future goals 

Did not feel part of university 

Dissatisfaction with program 
requirements 

16 

16 

16 

15 

29.0 

29.0 

29.0 

27.3 

4 

5 

A 

F-E 

F-E 

M 

A 

F-E 

F-E 

P 

Living in Own Apartment or Housing 
(N =• 42) 

Marriage, pregnancy or family 
responsibilities 

Dissatisfaction with program 
requirements 

Dissatisfaction with class scheduling 

Working hours interfered with studies 

Not enough money to support self 

Need break to decide future goals 

Poor academic advisement 

Demanding work responsibilities 

Not enough money for family and school 

Child care not available or too 
expensive 

15 

14 

14 

12 

12 

11 

10 

10 

9 

9 

35.7 

33.3 

33.3 

28.6 

28.6 

26 .2 

23.8 

23.8 

21.4 

21.4 

*Factor areas are A = academic, F-E = financial-
employment, P = personal, C-S = campus social involvement, 
M = motivation. 
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on-campus. For former students who lived on-campus, the 

predominating attrition factors fall into the campus-social 

category. 

Former students who lived off-campus during enrollment 

expressed similar problems to those of married students. 

"Marriage, pregnancy, or family responsibilities" is the 

primary factor chosen by students who lived at home with 

spouse or family (49%) and by students who lived in their 

own apartment or housing (35.7%). The second most frequent 

factors chosen by off-campus students are "dissatisfaction 

with class scheduling" and ". . . with program require-

ments." For former students who lived off-campus, the 

predominating attrition factors fall into the financial-

employment and academic categories. 

Ranked attrition factors by age of non-returning 

students.—Complete crosstabulations of the attrition 

factors in the non-returning student survey by age can be 

found in Appendix L. The top attrition factors ranked by 

the most responses by student age are listed in Table 

VII. 

Non-returning students between the ages of 17 and 20 

years have similar responses to those of former students 

who lived on-campus during their enrollment. For this age 

group, the predominating attrition factors fall into the 

campus-social category. 
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NON-RETURNING STUDENTS BY AGE 
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Rank Area* Factor 

1 

2 

3 

C-S 

F-E 

F-E 

F-E 

C-S 

A 

P 

C-S 

C-S 

C-S 

17 to 20 Years Old (N = 22) 

Not enough campus social activities 

Not enough money to support self 

Not enough money for family and school 

Not enough extra (spending) money 

Did not feel part of college of 
nursing 

Poor study skills and habits 

Personal health (needed medical care) 

Did not feel part of university 

Did not like available social 
activities 

Little opportunity for dating 

12 

8 

7 

7 

7 

6 

6 

6 

6 

54.5 

36.4 

31.8 

31.8 

31.8 

27.3 

27.3 

27.3 

27.3 

27.3 

3 

4 

C-S 

F-E 

F-E 

C-S 

F-E 

21 to 25 Years Old (N = 29) 

Marriage, pregnancy or family 
responsibilities 

Did not feel part of college of 
nursing 

Not enough money to support self 

Working hours interfered with studies 

Did not feel part of university 

Demanding work responsibilities 

14 

12 

11 

10 

10 

9 

48.3 

41.4 

37.9 

34.5 

34.5 

31.0 
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Rank Area* Factor F % 

6 A Studying courses too time consuming 8 27 .6 

A Poor academic advisement 8 27 .6 

A Dissatisfaction with class scheduling 8 27 .6 

A Need break to decide future goals 

26 to 34 Years Old (N = 38) 

8 27 .6 

1 P Marriage, pregnancy or family 
responsibilities 

18 47 .4 

2 M Need break to decide future goals 15 39 .5 

3 A Dissatisfaction with class scheduling 14 36 .8 

4 F-E Working hours interfered with studies 13 34 .2 

5 F-E Had to travel long distance to school 12 31 . 6 

F-E Demanding work responsibilities 12 31 .6 

6 A Dissatisfaction with program 
requirements 

11 29 .0 

7 F-E Not enough money to support self 9 23 .7 

8 A Studying courses too time consuming 8 21 .1 

A Poor academic advisement 8 21, .1 

P Personal health (needed medical care) 8 21, .1 

P Child care not available or too 
expensive 

35 to 51 Years Old (N = 28) 

8 21, .1 

1 A Dissatisfaction with program 
requirements 

10 35. ,7 

I A Dissatisfaction with class scheduling 10 35. .7 
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TABLE VII—Continued 

Rank 

4 

5 

Area* 

F-E 

F-E 

P 

F-E 

C-S 

A 

A 

M 

F-E 

F-E 

P 

C-S 

Factor 

Working hours interfered with studies 

Demanding work responsibilities 

Marriage, pregnancy or family 
responsibilities 

Not enough money for family and school 

Did not feel part of college of 
nursing 

Poor academic advisement 

Studying courses too time consuming 

Lost motivation for career goals 

Not enough money to support self 

Had to travel long distance to school 

Did not have family support for 
college 

Did not feel part of university 

F 

10 

9 

9 

8 

8 

7 

6 

6 

6 

6 

6 

35.7 

32.1 

32.1 

28.6 

2 8 . 6 

25.0 

21.4 

21.4 

21.4 

21.4 

21.4 

21.4 

*Factor areas are A = academic, F-E = financial-
employment, P = personal, C-S = campus social involvement, 
M = motivation. 

By contrast, non-returning students between the ages 

of 21 and 34 years of age chose "marriage, pregnancy, or 

family responsibilities" (48.3%) as the primary factor. 

For this age group, however, the predominating attrition 

factors fall into the financial-employment and academic 

categories. 
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Of the students between the ages of 26 and 24 years, 

39.5 per cent also report that they "need a break to decide 

their future goals," in addition to "marriage, pregnancy, 

and family responsibilities" (47.4%). The academic and 

financial-employment attrition-factor categories contain 

the predominating attrition factors for this age group. 

In the age group of 35 to 51 years, the primary factors 

are "dissatisfaction with program requirements" and " . . . 

class scheduling" (35.7% each). The predominating attri-

tion factors for this age group fall into the academic and 

financial-employment categories. 

Ranked attrition factors by ethnicity of non-returning 

students.——Appendix L contains the complete crosstabulations 

of attrition factors by student ethnic origin. The highest 

ranked attrition factors by ethnicity are shown in Table 

VIII. 

Of the non-returning Caucasian students, 42.4 per cent 

state that "marriage, pregnancy or family responsibilities" 

is the primary reason. "Dissatisfaction with class schedul-

ing" ranks second (36.5%). The predominating attrition 

factors for the Caucasion students fall into the academic 

and financial—employment categories. 

The non—returning black students report a very differ-

ent priority of the factors that contributed to their 

decision to leave the university. The primary factor 



88 

TABLE VIII 

CROSSTABULATION OF RANKED ATTRITION FACTORS FOR 
NON-RETURNING STUDENTS BY ETHNICITY 

Rank Area* Factor 

2 

3 

4 

5 

6 

7 

A 

F-E 

F-E 

M 

C-S 

F-E 

A 

C-S 

A 

Caucasian (N = 85) 

Marriage, pregnancy or family 
responsibilities 

Dissatisfaction with class scheduling 

Working hours interfered with studies 

Demanding work responsibilities 

Need break to decide future goals 

Did not feel part of college of 
nursing 

Not enough money to support self 

Dissatisfaction with program 
requirements 

Did not feel part of university 

Studying courses too time consuming 

36 

31 

27 

26 

24 

24 

23 

22 

22 

20 

42.4 

36.5 

31.8 

30.6 

28.2 

28.2 

27.1 

25.9 

25.9 

23.6 

1 

2 

A 

A 

A 

A 

F-E 

Black (N =23) 

Poor study skills and habits 

Courses too difficult 

G.P.A. too low for progression to 
clinical courses 

Dissatisfaction with program 
requirements 

Poor academic advisement 

Not enough money to support self 

11 

8 

8 

8 

8 

8 

47.8 

34.8 

34.8 

34.8 

34.8 

34.8 
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TABLE VIII—Continued 

Rank Area* Factor F a "6 

F-E Had to travel long distance to school 8 34.8 

3 M Need break to decide future goals 7 30.4 

F-E Working hours interfered with studies 7 30.4 

Hispanic and Other (N = 9) 

1 F-E Could not find part-time job 4 44.4 

P Marriage, pregnancy or family 4 44. 4 
responsibilities 

P Child care not available or too 4 44.4 
expensive 

2 A Poor academic advisement 3 33.3 

F-E Not enough money for family and school 3 33.3 

F-E Not enough money to support self 3 33.3 

P Missed family and friends 3 33.3 

*Factor areas are A = academic, F-E = financial-
employment, P = personal, C-S = campus social involvement, 
M = motivation. 

reported by the black students is "poor study skills and 

habits" (47.8%). The five highest ranked attrition factors 

for this group fall into the academic category. 

The non-returning Hispanic and other ethnic students 

report that "inability to find a part-time job," "marriage, 

pregnancy and family responsibilities," and "unavailable 

and expensive child care" were the primary attrition 
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factors (44.4% each). The predominating attrition factors 

for this ethnic group fall into the personal and financial-

employment categories. 

Research Question lb 

This section presents data that answer part b of 

research question 1. Research question lb asks, "What 

factors do the nursing faculty believe are contributing 

to the attrition of nursing students?" 

Twenty undergraduate faculty members completed a ques-

tionnaire that contains the same 50 factors as the non-

returning students survey with the addition of 2 factors 

on university admission policy. A complete tabulation of 

the faculty responses can be found in Appendix M. Table 

IX presents a list of the faculty ranked attrition factors. 

Table IX data show that 100 per cent of the faculty 

members believe that the factor of "poor study skills and 

habits" makes the greatest contribution to the problem of 

nursing student attrition. Ninety per cent of the faculty 

also believes that students leave the university because 

their "grade—point average is too low for progression 

to clinical nursing courses." The next six factors ranked 

by faculty responses concern the financial and employment 

problems that may lead to student attrition. 

"Marriage, pregnancy and family responsibilities," the 

factor with the most responses by the non—returning 
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TABLE IX 

RANKING OF FACTORS AS PERCEIVED BY FACULTY (N = 20) 
THAT CONTRIBUTE TO FRESHMAN AND SOPHOMORE 

NURSING STUDENT ATTRITION 

Rank Area* Factor F % 

1 A Poor study skills and habits 20 100 

2 A G.P.A. too low for progression to 
clinical courses 

18 90 

F-E Demanding work responsibilities 18 90 

3 F-E Not enough money to support self 17 85 

F-E Working hours interfered with studies 17 85 

4 F-E Not enough money for school and family 17 85 

5 F-E Received insufficient financial aid 14 70 

F-E Did not qualify for financial aid 14 70 

6 A Courses too difficult 13 65 

P Child care not available or too 
expensive 

13 65 

7 A Studying for courses too time 
consuming 

12 60 

P Marriage, pregnancy or family 
responsibilities 

12 60 

P Did not have family support for 
college 

12 60 

8 A G.P.A. too low for university 
requirements 

10 50 

A No tutors available for help 10 50 

C-S College not what expected 10 50 

9 M Lost motivation for career goals 8 40 

F-E Had to travel long distance to school 8 40 
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Rank Area* Factor F % 

F-E Could not find part-time job 7 35 

11 A Boredom with coursework 6 30 

A Poor academic advisement 6 30 

F-E Applied too late for financial aid 6 30 

F-E Accepted a good job opportunity 6 30 

P Family or spouse moved out of town 6 30 

P Counseling services not available 6 30 

P Difficulty seeking counseling 6 30 

C-S Did not feel part of university 6 30 

c -s Did not feel part of college of 
nursing 

6 30 

c -s Hard to get to know students on campus 6 30 

c -s Difficulty meeting other students 6 30 

1 2 A Dissatisfaction with program 
requirements 

5 25 

A Dissatisfaction with class scheduling 5 25 

P Personal health (needed medical care) 5 25 

c-s No real close friends 5 25 

c -s Little opportunity for dating 5 25 

13 A Difficulty going to faculty for help 4 20 

A Unfair grading practices 4 20 

14 F-E Not enough extra (spending) money 3 15 

P Went into military service 3 15 

A Faculty seem unwilling to help 2 10 
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TABLE IX--Continued 

Rank Area* Factor F % 

F-E Did not want loan or campus 
employment 

2 10 

F-E Financial aid form too long 2 10 

P Missed family and friends 2 10 

C-S Did not like available social 
activities 

2 10 

C-S Not enough time for social activities 2 10 

16 A Dissatisfaction with faculty contact 1 5 

M Need break to decide future goals 1 5 

C-S Not enough campus social activities 1 5 

17 P 

C-S 

Opportunity to travel 

Hard to meet people in community 

• • 

* * 

• 

*Factor areas are A = academic, F-E = financial-
employment, P = personal, C-S = campus social involvement, 
M = motivation. 

students, is ranked twelfth by the faculty responses. 

"Needing a break to decide future goals" is ranked as the 

fourth most common response by the non-returning students; 

however, only one faculty member feels that this factor 

may cause students to leave the university. "Dissatisfac-

tion with program requirements," the fifth ranked response 

by the non-returning students, is ranked twelfth by the 

faculty respondents. 
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"Not having enough campus social activities," a 

primary problem cited by the young on-campus non-returning 

students, is ranked sixteenth by only one faculty member. 

Not feeling like a part of the college of nursing" or 

" . . . the university," common problems noted by the 

majority of non-returning student sub-groups, are ranked 

eleventh by six faculty members. 

The two factors concerning the admission of students 

to the university are "high school grades too low for 

admission to the university," and "poor test scores on the 

SAT or ACT examinations." Fifteen faculty members (75%) 

perceive both of these academic factors as contributing 

to the problem of student attrition. 

Table X data show the most common factors chosen by 

at least 50 per cent of the 12 main campus faculty members. 

Table XI data show the most common factors chosen by at 

least 50 per cent of the 8 clinical center faculty members. 

Both sub-groups of the faculty members have a 100.0 

per cent response to the poor study skills and habits 

factor. All of the clinical center faculty members and 

83.3 per cent of the main campus faculty believe that 

students leave the university because their "GPAs are too 

low for progression to clinical courses." Financial and 

employment factors are to be highly rated by both faculty 

sub-groups. 
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TABLE X 

RANKING OF ATTRITION FACTORS BY AT LEAST HALF OF THE 
MAIN CAMPUS FACULTY MEMBERS (N = 12) 

Rank Area* Factor F % 

1 A Poor study skills and habits 12 100.0 

F-E Working hours interfered with studies 12 100.0 

2 A G.P.A. too low for progression to 
courses 

10 83.3 

F-E Did not qualify for financial aid 10 83.3 

F-E Demanding work responsibilities 10 83.3 

3 F-E Not enough money for family and 
school 

9 75.0 

F-E Not enough money to support self 9 75.0 

F-E Received insufficient financial aid 9 75.0 

4 P Child care not available or too 
expensive 

8 66. 6 

P Did not have family support for 
college 

8 66.6 

c-s College not what expected 8 66.6 

5 A Courses too difficult 7 58.3 

A No tutors available to help 7 58.3 

F-E | Had to travel long distance to 
school 

7 58.3 

6 A Studying courses too time consuming 6 50.0 

A G.P.A. too low for university 
requirements 

6 50.0 

F-E Could not find part-time job 6 50.0 
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TABLE X—Continued 

Rank Area* Factor F % 

P Marriage, pregnancy or family 
responsibilities 

6 50.0 

*Factor areas are A = academic, F-E = financial-
employment, P = personal, C-S = campus social involvement, 
M = motivation. 

TABLE XI 

RANKING OF ATTRITION FACTORS BY AT LEAST HALF OF THE 
CLINICAL CENTER FACULTY MEMBERS ( N = 8 ) 

Rank Area* Factor F % 

1 A Poor study skills and habits 8 100 .0 

A G.P.A. too low for progression to 
clinical courses 

8 100 .0 

F-E Demanding work responsibilities 8 100 .0 

F-E Not enough money to support self 8 100 .0 

2 A Courses too difficult 6 , 75 .0 

A Studying courses too time consuming 6 75 .0 

F-E Not enough money for family and 
school 

6 75 .0 

P Marriage, pregnancy or family 
responsibilities 

6 75 .0 

3 F-E Received insufficient financial aid 5 62. .5 

F-E Working hours interfered with 
studies 

5 62. .5 

P Personal health (needed medical care) 5 62. ,5 
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Rank Area* Factor 

A 

A 

F-E 

P 

P 

P 

Child care not available or too 
expensive 

Boredom with coursework 

G.P.A. too low for university 
r equirements 

Dissatisfaction with program 
requirements 

Did not qualify for financial aid 

Did not have family support for 
college 

Counseling services not available 

Difficulty seeking counseling 

4 

4 

4 

4 

4 

4 

62.5 

50.0 

50.0 

50.0 

50.0 

50.0 

50.0 

50.0 

*Factor areas are A — academic, F—E = financial-
employment, P = personal, C-S = campus social involvement, 
M motivation. 

A personal factor, "marriage, pregnancy or family 

responsibilities" was selected by 50 per cent of the main 

campus faculty members and 75 per cent of the clinical 

center faculty members. "Dissatisfaction with class 

scheduling" was chosen by less than 50 per cent of both 

faculty groups. "Dissatisfaction with program requirements" 

was chosen by 50 per cent of the clinical center faculty 

members, but less than half of the main campus faculty 

members believes that this factor contributes to the 

attrition problem. 
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None of the social factors was chosen by at least one-

half of both faculty groups. Less than one-half of both 

groups also believes that student "loss of career motiva-

tion" or "needing a break to decide future goals" may affect 

student attrition. However, 66.6 per cent of the main 

campus faculty and 50 per cent of the clinical center 

faculty believes that non—returning students may have felt 

the "lack of family support for going to college." 

Research Question lc 

This section presents data that answer part c of 

research question 1. Research question lc asks, "Is there 

a significant relationship between the factors identified 

by students who have left the university and the factors 

believed to contribute to student attrition by the faculty?" 

The questionnaires sent to both the 117 non-returning 

student respondents and the 20 responding faculty members 

contain an identical set of the fifty factors that are 

categorized as academic, financial-employment, personal, 

and campus-social involvement factors. Motivation factors 

that affected each category were integrated. 

Fifty chi square tests were completed between the 

faculty and non-returning student responses. Although 48 

of the chi square tests are significant at the .05 level, 

at least 25 per cent of the valid cells have an expected 
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cell frequency less than 5; this is due to a small faculty 

sample size and therefore these data are not relevant. 

The Spearman rank correlation coefficient, which is 

a nonparametrie test, was chosen to treat the data because 

the factors chosen by the respondents could be placed on an 

ordinal scale, and the ranking of the factors is more mean— 

ingful than by straight percentages. The factors were 

placed in rank order within each category and the test 

completed. Table XII presents the data for the Spearman 

rank correlation coefficient test. 

TABLE XII 

SPEARMAN RANK CORRELATION COEFFICIENTS FOR 
RELATIONSHIPS BETWEEN FACTOR CATEGORIES 

FROM RESPONSES OF NON-RETURNING 
STUDENTS AND FACULTY GROUPS 

Factor Category 
Number of Ranked 

Factors in 
Category 

r s 

Academic factors 16 -.2610 

Financial factors 8 .7262* 

Employment factors 6 .9429* 

Personal factors 12 .4266 

Campus-social factors J 8 .6310 

*Significant at .05 level. 

The statistical analysis between the responses of the 

faculty groups and the non-returning student group to the 
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list of possible attrition factors reveals that the faculty 

and students are in agreement with the importance of the 

factors in the financial and employment categories. Both 

groups ranked these factors in a similar manner. 

The faculty and the non-returning students do not 

agree on the importance of the academic, personal, or campus-

social factors. These factors are not ranked in a similar 

manner by both groups. 

Research Question 2 

This section presents data that answer research ques-

tion 2 . Research question 2 asks, "What are the background 

characteristics of current freshman and sophomore nursing 

students?" 

The population used to answer this research question 

is the 310 responding currently enrolled students in the 

freshman and sophomore nursing curriculum. The survey 

administered to these students examines the academic, 

financial-employment, personal, campus-social, and motiva-

tion aspects of their academic life at this university. 

The survey items are arranged so that the questions which 

may appear to be threatening or intimate do not appear 

at the beginning or all together in order to increase the 

probability of student completion and return. Table XIII 

presents these data. 
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Demographic Data on Currently Registered 
Student Group 

The demographic data in Table XIII include variables 

on the currently enrolled student group. These data will 

subsequently be compared to similar data (Table III) on 

the non-returning student group. 

—The majority of this group (55.2%) is in the 

traditional freshman-sophomore age group (17 to 20 years 

old); the remainder is over 21 years old. 

Sex. Ninety-seven per cent of this student group 

is female; male students comprise only 2.9 per cent of 

the total. 

Citizenship.--United States citizenship is held by 

91.3 per cent of the current nursing students. 

Ethnic origin.—The majority of this group is Cauca-

sian (66.5-s) ; 20.3 per cent is black, and 5.2 per cent 

is Hispanic. 

Credit-hour enrollment.—Full-time students (12 to 

21 hours) comprise the majority (86.5%) of this group of 

respondents. 

Classification. Freshman and sophomore students 

account for 76.5 per cent of the currently enrolled respon-

dents; all of this group of students, however, are 

enrolled in the lower division nursing curriculum. 
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SURVEY OF THE BACKGROUND CHARACTERISTICS OF 310 
CURRENTLY ENROLLED FRESHMAN AND SOPHOMORE 

NURSING STUDENTS 
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Variable F % 

1. Age 

17 to 20 years 171 55.2 
21 to 25 years 72 23.2 
26 to 34 years 47 15.2 
35 to 55 years 20 6.5 

2. Sex 

Female 301 97.1 
Male 9 2.9 

3. Citizenship 

United States 283 91.3 
Foreign 27 8.7 

4. Ethnicity 

Caucasion 206 66.5 
Black 63 20.3 
Hispanic 16 5.2 
Mid-East Nations 2 0.6 
American Indian 1 0.3 
Oriental 14 4.5 
African Nations 8 2.6 

5. Credit Hours Enrolled 

Part time (3 to 11 hours) 42 13.5 
Full time (12 to 21 hours) 268 86.5 

6. Current Classification 

Freshman 119 38.4 
Sophomore 118 38.1 



TABLE XIII--Continued 

103 

Variable F 

Junior (not in clinical courses) 
Senior/other (not in clinical courses) 

55 
18 

17.7 
5.8 

8* Number of People Dependent on Parents 

1 or 2 
3 or 4 
5 or more 
Not applicable 

137 
83 
33 
57 

44.2 
26.8 
10.6 
18.4 

9. Married or Single Parent Family Size 

1 or 2 
3 or 4 
5 or more 
Not applicable 

37 
41 
13 

219 

11.9 
13.2 
4.1 

70.6 

10. Student parents with children under 18 
months 

Student parents with preschool children 
Student parents with elementary age children 
Single parents with high school or older 
children 

15 

19 
20 
20 

4.8 

6.1 
6.5 
6.5 

11. Child Care Resources 

University center 
Community day care center 
Take children to babysitter 
Babysitter at home 
Children care for themselves 
Care by relatives or other family 

9 
7 
9 
2 
7 
9 

2.9 
2.3 
2.9 
0 .6 
2.3 
2.9 

12. Years of College Prior to This University 

None 
Less than 1 year 
1 or 2 years 
3 or 4 years 
B.S. degree or higher 

150 
38 
81 
28 
13 

48.4 
12. 3 
26.1 
9.0 
4.1 
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Variable 

13. Previous Nursing School Experience 

None 
Less than 1 year 
1 or 2 years 
3 or 4 years 
Health Care High School 

246 
7 

22 
17 
18 

79.3 
2.3 
7.1 
5.5 
5.8 

14. Previous Nursing Work Experience 

None 
Volunteer experience 
Nurses aide 
L.V.N, or R.N. 
E.M.T., military or other 

133 
39 
83 
29 
25 

43.1 
12.6 
26.8 
9.3 
8 . 1 

15* Other Work Experience 

None 
Under 1 year 
1 to 3 years 
More than 3 years 

58 
60 
77 

115 

18.7 
19.4 
24.8 
37.1 

16. Primary Source of Financial Support 

Self 
Parents 
Spouse 
Other 

88 
144 
52 
26 

28.4 
46.5 
16.8 
8.4 

J-7. Estimated Income of Financial Source 

Less than $5,000 
$ 5,000 to $10,000 
$10,000 to $20,000 
$20,000 to $40,000 
$4 0,000 or higher 
Not reported 

70 
51 
50 
66 
49 
24 

22 
16 
16 
21 
15.8 
7.7 
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Variable 

18. Hours Per Week of Employment 

None 
1 to 20 hours 
21 to 40 hours 
41 or more hours 
Not reported 

161 
93 
45 
5 
6 

51.9 
30.0 
14.5 
1.6 
1.9 

19. Mother's Education 

Not high school graduate 
High school graduate 
High school plus occupational 
Some college or associate degree 
B.S. degree or higher 
Not reported 

67 
66 
35 
78 
58 
6 

21.6 
21.3 
11.3 
25.1 
18.7 
1.9 

^0 * Mother in Health Profession 

Nurses Aide 
L.V.N. 
R.N. diploma or associate degree 
R.N.—B.S. or M.S. 
Allied Health 
Not reported 

9 
10 
15 
11 
8 

257 

2.9 
3.2 
4 
3, 
2 , 

8 2 , 

21• Father1s Education 

Not high school graduate 
High school graduate 
High school plus occupational 
Some college or associate degree 
B.S. degree or higher 
Not reported 

56 
50 
32 
63 
95 
14 

18.1 
16.1 
10.3 
20.3 
30.6 
4.5 

22. Father in Health Profession 

Nurses Aide 
Physician 
Not reported 

1 
7 

302 

0.3 
2.3 
97.4 
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Variable 

23. Spouse's Education 

Non high school graduate 
High school graduate 
High school plus occupational 
Some college or associate degree 
B.S. degree or higher 
Not reported 

F 

1 
6 
6 

22 
39 

236 

0.3 
1.9 
1.9 
7.1 
12.6 
75.8 

Spouse a Student 

Yes 
No 
Not reported 

25 I 8.1 
49 15.8 

236 I 76.1 

25. Spouse in Health Profession 

R.N.—B.S. or M.S. 
Physician 
Allied Health 
Not reported 

II 0.3 
3 1 .0 
6 1.9 

300 ! 96.7 

26. Decision to Attend College 

"Always wanted to go" 
Grades 1 through 6 
Grades 7 through 12 
Grades 11 through 12 
Within 5 years after high school 
5 or more years after high school 
Not reported 

199 
9 

30 
34 
22 
11 

2 

64.2 
2.9 

10.6 
11.0 
7.1 
3.5 
0.6 

27. Decision for Nursing Career 

"Always wanted to be a nurse" 
Grades 1 through 6 
Grades 7 through 10 
Grades 11 through 12 
Within 5 years after high school 
5 or more years after high school 
Not reported 

84 
11 
63 
61 
61 
23 
7 

27.1 
3.6 
20.3 
19.7 
19.7 
7.4 
2.3 
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Variable F % 

28. Influence on Decision for Nursinq Career 

No identifiable influence 73 23.5 
Parents or spouse 46 14.8 
Another nurse in family 30 9.7 
Meeting or working with nurses 78 25.2 
Guidance counselor 2 0.6 
Being cared for by a nurse 16 5.2 
Advertisements, recruiters 2 0.6 
Other 56 18.1 
Not reported 7 2.3 

29. Reason for Choosing Nursinq Career 

First reason: 
To help other people 204 65.8 
Employment potential 34 11.0 
Salary potential 6 1.9 
Self-satisfaction 43 13.9 
Step to another career 13 4.2 
Other 3 1.0 
Not reported 7 2.3 

Second reason: 
To help other people 45 14.5 
Employment potential 48 15.5 
Salary potential 32 10.3 
Self-satisfaction 135 43.5 
Step to another career 12 3.9 
Other 2 0.6 
Not reported 36 11.6 

Third reason: 
To help other people 18 5.8 
Employment potential 102 32.9 
Salary potential 57 18.4 
Self-satisfaction 48 15.5 
Step to another career 24 7.7 
Other 19 6.1 
Not reported 41 13.2 
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.Variable 

30. Committment to Nursing Career 

100% committed 
75% committed 
50% committed 

Less than 50% committed 
Not reported 

168 
102 
24 

6 
10 

54.2 
32.9 
7.7 
1.9 
3.2 

31. How Often Attain Goals 

Always 
Almost always 
Usually 
Not too often 
Not reported 

59 
176 
63 

6 
6 

19.0 
56.8 
20.3 
1.9 
1.9 

32. Living Arrangements 

On-campus dorm 
Living at home with parents, spouse 
Own apartment or housing 
Not reported 

178 
66 
60 
6 

57.4 
21.3 
19.4 
1.9 

33. Commuting Distance 

Under 1 mile 
1 to 10 miles 
11 to 40 miles 
41 or more miles 
Not applicable 
Not reported 

19 
48 
40 
18 

178 
7 

6.1 
15. 5 
12.9 
5.8 

57.4 
2.3 

34, Membership in Campus Organizations 

None 
1 or 2 
3 or 4 
5 or more 
Not reported 

206 
89 
7 
1 
7 

66.5 
28.7 
2.3 
0.3 
2.3 
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Variable 

Weekly Time Spent Studying 

0 to 10 hours 
11 to 20 hours 
21 to 30 hours 
31 to 40 hours 
41 or more hours 
Not reported 

80 
111 
64 
36 
11 
8 

25.8 
35.8 
20.6 
11.6 
3.5 
2.6 

36. Problems with English Language or Culture 

No 
A few 
Many problems 
Not reported 

257 
37 
8 
8 

82.9 
11.9 

2.6 
2 .6 

37• Difficulty with Learning Skills 

Reading skills 
Math skills 
Comprehension skills 
Test-taking abilities 
Speaking skills 
Writing skills 
Living in this community 

30 
79 
46 
87 
27 
68 
19 

9.7 
25.5 
14.8 
28 .1 
8.7 

21.9 
6 .1 

38. Student Speaks and Smiles on Campus 

Yes 
No 
Not reported 

303 
1 
6 

97.7 
0.3 
1.9 

39• People Smile and Speak to Student on Campus 

None 
A few 
Some 
Most 
All 
Not reported 

4 
40 
137 
116 
7 
6 

1.3 
12.9 
44.2 
37.4 
2.3 
1.9 
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Variable 

40. Peers Know Student by Name 

Don't think so 
A few 
Some 
Most 
All 
Not reported 

1.9 
12.6 
34.8 
34.8 
9.0 
1.9 

41* Faculty Know Student by Name 

Don't think so 
A few 
Some 
Most 
All 
Not reported 

6 
41. 
37.4 
11.3 
1 
1 

42. Rating of High School Preparation for 
College 

Excellent 
Good 
Fair 
Poor 
Too long ago to help 

43. High School Grades 

All A's 
Mostly A's 
Mostly B's 
Mostly C's 
Mostly D's 
Not reported 

71 
107 
82 
36 
14 

22.9 
34.5 
26.5 
11.6 
4.5 

20 
93 
153 
40 
1 
3 

6.5 
30.0 
49.4 
12.9 
0.3 
1 .0 

44. Composite ACT Scores 

6 to 10 
11 to 15 7 

43 
2.3 
13.9 
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TABLE XIII--Continued 

Variable F % 

16 to 20 44 14.2 
21 to 25 24 7.7 
26 to 30 10 3.2 

45. Composite SAT Scores 

400 to 600 23 7.4 
601 to 800 47 15.1 
801 to 1000 53 17.1 

1001 and above 18 5.8 

Student's Not Taking ACT or SAT Exams 41 13.2 
(not required by admission policy) 

13.2 

46. Grade Point Average of College Work 

1.0 to 2.0 22 7.1 
2.1 to 2.5 63 20.3 
2.6 to 3.0 94 30.3 
3.1 to 3.5 86 27.7 
3.6 to 4.0 44 14.2 
Not applicable 1 0.3 

Marital status.—A large majority (72.2%) of this 

group is single. 

College and nursing experience.--Slightly less than 

one half of the responding students (48.4%) have no college 

experience prior to this university, but 51*6 per cent have 

been enrolled in another college or university. While 79.3 

per cent has not had any previous nursing school experience, 
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56.9 per cent has worked or is working in a nursing related 

job. 

Academic Factors 

H i9 h school preparation.—Fifty-sevan per cent of the 

current student respondents rate their high school prepara-

tion for college as excellent or good, and 42.6 per cent 

of the students feel that their preparation was either fair, 

poor, or too long ago to help. The majority (85.9%) of the 

group had an A or B average in high school, and 13.2 per 

cent had a C or D average in high school. 

College entrance examinations.—The A.C.T. composite 

scores for 16.2 per cent of the students were 15 or below, 

and 25.1 per cent had scores of 16 or higher. The S.A.T. 

composite scores for 22.5 per cent of these students are 

800 and below, while 22.9 per cent have scores of 801 or 

higher. Forty-one students (13.2 per cent) did not take 

a college entrance examination because it was not required. 

[A further explanation of the university admissions policy 

is discussed under research question #4.] 

Grad£ P°int average.—Of this group of respondents, 

the 7.1 per cent that have GPAs below 2.0 will not be in 

good standing with the university until they have a C 

average. The 20.3 per cent of the students who have GPAs 

between 2.1 and 2.5 will not be admitted to the upper 
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division nursing courses until they have a B average. The 

72.2 per cent of the students who have a GPA of 2.6 to 4.0 

may anticipate progression to the upper division clinical 

nursing courses. 

Weekly hours of study.—A crosstabulation of the 

reported credit hours enrolled with the number of weekly 

hours spent studying for coursework reveals that 22.9 per 

cent of the full-time students (registered for 12 or more 

credit hours) reports studying between 0 and 10 hours per 

week, 60.7 per cent reports studying for 20 hours or less 

per week, and 39.3 per cent reports studying 21 or more 

hours per week. Of the part-time respondents (registered 

for 3 to 11 credit hours), 50 per cent reports studying 

between 0 and 10 hours per week, and 50 per cent study more 

than 10 hours per week. 

Financial and Employment Factors 

Income.—A crosstabulation of the reported estimated 

income of the current students and their source of finan-

cial support reveals that 53.5 per cent of the students 

who are self-dependent have an income of less than $5,000, 

31.4 per cent have an income between $5,000 and $10,000, 

and 15.1 per cent of these students earn more than $10,000. 

Of the students who are dependent on their parents for 

support, 7.1 per cent report parental income of less than 
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$5,000, and 10.3 per cent report parental income of between 

$5,000 and $20,000. The 5.8 per cent of the students who 

are dependent on a spouse for financial support reports an 

income of less than $5,000, and 38.5 per cent report an 

income of between $5,000 and $20,000. 

Employment.—Of these respondents, 51.9 per cent is 

not currently employed, 30 per cent is employed from 1 to 

20 hours per week, and 14.5 per cent is employed from 21 

to 40 hours per week. Only 5 students (1.6%) state that 

they are employed more than 40 hours per week. 

Personal Factors 

Dependent children.—While 23.8 per cent of the current 

student group is married and 3.8 per cent is divorced or 

widowed, the number of students responsible for children 

should be noted. Fifteen students (4.8%) have children 

18 months old or younger, 19 students (6.1%) have pre-school 

age children, 6.5 per cent has elementary school age 

children, and an additional 6.5 per cent has children of 

junior high school age or older. Only two student parents 

have a babysitter at home, 8.1 per cent take their children 

outside the home for care, 7 parents report that their 

children care for themselves, and 9 report that their 

children are cared for by relatives. Twenty-five (8.1%) 



115 

of the responding current students report that their 

spouses are also students. 

Problems with learning skills.—The survey items 

related to difficulty with the English language or culture 

were written primarily for the foreign student respondents. 

However, a crosstabulation of this item with student citi-

zenship reveals that 23 (7.6%) of the U.S. citizen students 

report a few problems, and 4 students (1.3%) report many 

problems with traditional English or its culture. Nine 

foreign students (3%) report no problems with traditional 

English, 14 (4.7%) report a few problems, and 4 students 

(1.3%) report many problems. 

Both foreign and U.S. citizen students report problems 

with basic learning skills. Eighty-seven students (28.1%) 

report that they have difficulty taking tests, and 46 

students (14.8%) report that they have difficulty with 

their comprehension skills. Thirty students (9.7%) report 

that they have difficulty with their reading skills, 79 

(25.5%) report difficulty with math skills, 68 (21.9%) 

report difficulty with writing ability, and 27 (8.7%) of 

the responding students report difficulty with their 

speaking skills. 
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Campus Social Factors 

Living arrangements.—One hundred seventy-eight stu-

dents (57.4%) report living on campus, and 126 (40.7%) 

report living off-campus. 

Commuting distance.—Of the responding off-campus 

students, 67 (21.6%) report commuting 10 or less miles to 

school, 40 students (12.9%) commute between 11 and 40 miles 

to school, and 18 (5.8%) commute 41 miles or more. 

Membership in campus organizations.—Approximately 

two-thirds of the responding students (66.5%) do not belong 

to any campus organization or group. Eighty-nine students 

(28.7s) are members of one or two campus organizations, 

and 8 students (2.6%) are members of three or more cmapus 

organizations. 

Friendliness of self and others.—Although the 

majority of the responding current students (97.7%) report 

that they speak and smile to other people on campus; less 

than one-half of the students (39.7%) report that most or 

all of the other people on campus speak or smile at them, 

forty students (12.9%) report that a few people speak or 

smile at them, and four students (1.3%) report that no one 

speaks or smiles at them on campus. 
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Identity. Less than one-half of the current students 

(43.8%) report that most or all of their peers know them 

by name, but more than one-half of the responding students 

(52.3%) believe that only a few or some of their peers 

know them by name, and six students believe that no one 

knows their name. 

Only 40 of the responding current students (12.6%) 

believe that most or all of their faculty members know 

their names. The majority of the students (79%) believe 

that a few or some of their faculty members know them by 

name, and 21 students (6.8%) believe that no faculty 

member knows their names. 

Career Motivation and Commitment 

Commitment to nursing.—More than one-half of the 

responding current students (54.2%) state they are 100 

per cent committed to a nursing career; 32.9 per cent of 

the group is 75 per cent committed to a nursing career, 

and 9.6 per cent is 50 per cent or less committed to 

nursing. 

G o a l attainment.—A majority of these students (75.8%) 

always or almost always attain their goals, and 20.3 per 

cent report that they usually attain their goals. Only 6 

students (1.9%) report that they do not attain their 

goals very often. 
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Decision for college.—The majority of responding 

students (64.2%) report that they "always wanted to attend 

college," 42.6 per cent of the students decided to attend 

college during elementary and high school years, and 27.1 

per cent of the students decided to attend college only 

after graduating from high school. 

Decision for nursing.—Eighty-four responding students 

(27.1%) state they "always wanted to be a nurse," 4 2.6 

per cent decided on a nursing career during elementary 

or high school years, and 84 students (27.1%) decided 

to become a nurse only after graduating from high school. 

Although 7 3 students (23.5%) could not identify a specific 

influence on their decision to become a nurse, 76 students 

(24.5%) identified a family member as the primary influence, 

25.2 per cent was influenced to choose a nursing career 

by meeting or working with nurses, and 24.5 per cent of 

the students report another influential resource (guidance 

counselor, being cared for by a nurse, advertisements, or 

other). 

The primary reason for choosing a nursing career for 

204 (65.8%) students is "wanting to help other people." 

Forty-three students (13.9%) chose a nursing career for 

self—satisfaction, and 34 students (11%) state a nursing 

career is desirable because of its employment potential. 

These three options are clearly the primary reasons that 
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the current students are interested in a nursing career 

because the majority of the students also ranked them in 

their first, second, and third choices to this question. 

Education level and employment of parents.—Sixty-

seven of the students (21.6%) report that their mothers 

did not complete high school, and 56 students (18.1%) 

report that their fathers did not complete high school. 

Sixty-six students (21.3%) report that their mothers are 

high school graduates, and 58 students (18.7%) state that 

their mothers have completed a baccalaureate degree or 

higher. Fifty students (16.1%) report that their fathers 

graduated from high school, and 95 students (30.6%) state 

that their fathers have completed a baccalaureate degree 

or higher. 

Twenty-seven students (8.7%) report that their 

mothers are educated or working in the health field as 

a nurse's aide, licensed vocational nurse, or in an allied 

health area. Twenty-six students (8.3%) also report that 

their mothers are registered nurses. One student's father 

is a nurse's aide, and 7 students have fathers who are 

physicians. 

Education level and employment of spouse.—Although 

1 current student's spouse is not a high school graduate, 

6 students are married to high school graduates, and 39 

students have spouses who have completed a baccalaureate 
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degree or higher. One student1 s spouse is a registered 

nurse, 3 nursing students are married to physicians, and 

the spouses of 6 students work in allied health areas. 

Research Question 2a 

This section presents data that answer part a of 

research question 2. Research question 2a asks, "What 

demographic factors associated with student attrition 

can be found in the current nursing student population?" 

Comparing age and sex for the two respondent groups, 

the majority of the non-returning student group (56.4%) 

is 26 years of age or older. Almost 22 per cent of the 

current student group is 26 or older. Both the non-

returning student respondents and the currently enrolled 

student respondents are predominantly female (97%). 

Regarding the marital status of the two respondent 

groups, the majority of the non-returning students (64.1%) 

reports that they are married, divorced, or widowed. Among 

the group of currently enrolled students, 27.6 per cent is 

married, divorced, or widowed. 

The ethnic backgrounds of both the non-returning 

student group and the currently enrolled student group 

are similar. The majority of both groups is Caucasian, 

approximately 20 per cent is black, and approximately 7 to 

10 per cent is Hispanic or of other ethnic origin. 
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Comparing residence during enrollment for the two 

respondent groups, the large majority of the non-returning 

student group (82.9%) lived off-campus during their enroll-

ment. Among the currently enrolled student group, nearly 

43 per cent lives off-campus. 

Regarding the admission test scores of the two respon-

dent groups, the SAT scores of the groups of non-returning 

students and the currently enrolled students are also 

similar. Twenty-two per cent of both groups have SAT 

scores of 800 or less. Approximately 16 per cent of the 

non-returning students and 23 per cent of the current stu-

dents have SAT scores above 800. 

The ACT scores of the currently enrolled students 

are slightly higher than those of the non-returning stu-

dents. Approximately 25 per cent of the non-returning 

student group has an ACT score of 15 or less, and 21 per 

cent has a score of 16 or higher. Among the currently 

enrolled student group, slightly more than 16 per cent 

has an ACT score of 15 or less, and 25 per cent has a 

score of 16 or higher. 

A comparison of the college grades for the two respon-

dent groups reveals that approximately 27 per cent of the 

currently enrolled student group has less than the B 

average needed for progression to the junior-level 

clinical nursing courses, and 7 per cent has less than 

a C average. Among the non-returning student respondents, 
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10.3 per cent has less than a B average, and 7.7 per cent 

has less than a C average. Research question 2b provides 

additional data concerning possible attrition factors 

found in the current student population. 

Research Question 2b 

This section presents data that answer part b of 

research question 2. Research question 2b asks, "What 

factors do the current students identify as potential 

inhibitors to their successful completion of the nursing 

degree?" 

The currently enrolled freshman and sophomore nursing 

student group was asked to choose three items from a list 

of potential problems that, if applicable, could inhibit 

degree completion. The coding of the question for 

statistical analyses did not permit the students to choose 

the same item twice. The total items as selected by this 

student group were rated according to the most responses. 

These data are presented in Table XIV. 

Approximately 21 per cent of the currently enrolled 

students report that they have no problems that could 

inhibit their ability to complete their degrees. Over 

one-half (53.5%) of the students, however, report that 

financial difficulties could possibly interfere with degree 

completion. Inability to meet academic requirements is a 

concern for 43.9 per cent of the responding current 
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TABLE XIV 

POSSIBLE ATTRITION FACTORS IDENTIFIED BY 
CURRENTLY ENROLLED FRESHMAN AND 

SOPHOMORE NURSING STUDENTS 
IN = 310 ) 

Rank Area* Factor F % 

1 F-E Financial difficulties 166 53.5 

2 A Inability to meet academic 
requirements 

136 43.9 

3 P Family responsibilities 60 19.4 

4 A Boredom with college 39 12.6 

5 P Transportation problems 36 11.6 

6 c-s Inability to get along with faculty/ 
staff 

30 9.7 

7 A Disciplinary problems 16 5.2 

8 P Too busy having a good time to study 14 4.5 

9 P Homesickness 12 3.9 

10 M "Just don't belong in college" 3 1.0 

No problems 64 20.6 

1 Not reported 6 1.9 

•Factor areas are A = academic, F-E = financial-
employment, P = personal, C-S = campus social involvement, 
M = motivation. 

students. The third attrition factor is family responsi-

bilities, which is cited by 19.4 per cent of the current 

student group. 
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Research Question 2c 

This section presents data that answer part c of 

research question 2. Research question 2c asks, "Is there 

a relationship between the potential attrition factors 

identified by the current students and the factors identi-

fied by students who have left the program?" 

The primary attrition factor that concerns the current 

student respondents is financial problems, which is reported 

by 53.5 per cent of this group. It should be noted that of 

the 10 highest rated factors by the non-returning student 

group, 6 are financial-employment problems. 

The second factor that most concerns the current stu-

dent respondents is their ability to meet academic 

requirements, which is reported by 43.9 per cent of the 

students. Factors concerning academic requirements were 

selected by 10.3 per cent of the non-returning student 

group, who.ahad grades too low for upper-division progres-

sion, and by an additional 7.7 per cent who had grades too 

low for general university requirements. 

The third factor that concerns the current student 

respondents is family responsibilities, which is reported 

by 19.4 per cent of these students. This problem is also 

the primary factor reported by the group of non-returning 

students (39.3%) as contributing to their decision to 

leave the university. 
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Financial problems and family responsibilities are 

primary factors that affect both the non-returning student 

respondents and the current student respondents. A higher 

percentage of the current student group is concerned about 

meeting academic requirements than is the percentage of 

non-returning student respondents who believe that this 

problem contributed to their decision to leave the univer-

sity. 

Research Question 3 

This section presents data that answer research 

question 3. Research question 3 asks, "In an effort to 

facilitate academic success, what services are perceived 

as needed by both the current freshman and sophomore 

nursing students and the faculty?" 

Both the current student group and the faculty group 

responded to the same survey item concerning facilitative 

services. Each respondent was given the option of select-

ing up to three services. Services rated by the current 

student responses are presented in Table XV. Services 

rated by the faculty responses are presented in Table XVI. 

More than one-half of the currently enrolled freshman 

and sophomore student group (52.9%) believes that it would 

be beneficial to have "more contact with the nursing 

faculty in order to learn about the nursing program." 

The second highest rated service by the current student 
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SERVICES SELECTED BY THE CURRENT STUDENT 
RESPONDENTS (N = 310) THAT WOULD 
FACILITATE DEGREE COMPLETION 
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Services 

1. More contact with nursing faculty to 
learn about the program 

2. Contact with clinical students to learn 
about the program 

3. Contact with nurses or faculty to learn 
about nursing 

4. Seminars for stress reduction and test 
anxiety 

5. Help finding tutorial services 

6. Seminars to discuss college survival skills 

7. Contact with nursing faculty "just to talk 
with" 

8. More contact with a professional counselor 

9. No services are needed 

10. Not reported 

164 

138 

125 

109 

96 

83 

67 

63 

7 

6 

52.9 

44. 5 

40.3 

35.2 

31.0 

26.8 

21.6 

20.3 

2.3 

1.9 

group is contact with the upper division clinical students 

to learn about the program." Forty per cent of the 

current student respondents would also like "contact with 

the faculty or nurses in order to learn about nursing." 

Only 2.3 per cent of this group reports that there is no 

need for additional services from the nursing department. 
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TABLE XVI 

SERVICES SELECTED BY FACULTY MEMBERS (N 
THAT WOULD FACILITATE RETENTION 

OF NURSING STUDENTS 

= 20) 

Services 

1. Seminars to discuss college survival skills 

2. Seminars for stress reduction and test 
anxiety 

3. Help finding tutorial services 

Contact with clinical students to learn 
about the program 

4. Contact with nursing faculty "just to talk 
with" 

5. More contact with a professional counselor 

6. Contact with nurses or faculty to learn 
about nursing 

7. More contact with nursing faculty to learn 
about the program 

11 

10 

9 

8 

7 

55.0 

50.0 

45.0 

40.0 

35.0 

20.0 

5.0 

More than one-half of the faculty group believes that 

seminars on the subjects of "college survival skills" or 

"stress reduction and test anxiety" would facilitate reten-

tion of lower-division nursing students. Forty-five per 

cent of the faculty group also believes that students need 

assistance "finding tutorial services" and would benefit 

from "contact with the upper division clinical nursing 

students." Only one faculty member believes that students 

could be assisted to complete the nursing degree by "more 



128 

contact with the faculty in order to learn about the nurs-

ing program." 

Research Question 4 

This section presents data that answer research ques-

tion 4. Research question 4 asks, "What are the selection 

criteria employed in the admission of prospective students?" 

This question is answered by reference to the general 

university catalogue and with the assistance of interview 

responses from the assistant registrar. The following 

criteria are used for the admission of students to the 

university. 

1. A prospective student must be a high school 

graduate. The high school curriculum must include three 

units of English, two units of mathematics, two units of 

social science, two units of a laboratory science, and six 

units of electives. 

2. A prospective student must have a C high school 

grade average, or a score of 800 on the Scholastic Aptitude 

Test of the College Entrance Examination (SAT), or a score 

of fifteen on the American College Testing Program Exami-

nation (ACT). Prospective students who graduated from 

high school five or more years before application to enter 

the university are not required to take a standardized 

entrance examination but should have a C average from high 

school. Also, transfer students who have completed at 
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least one semester at another college with at least a C 

average are not required to submit scores from a standard-

ized entrance examination. 

3. Prospective students who do not have credit for 

the first English course (English 1013), acceptable scores 

on the SAT or ACT examinations, or are exempted from taking 

a college entrance examination, must take an English place-

ment exam given by the department prior to course enroll-

ment. 

4. Students who do not have credit for the first 

chemistry course (Chemistry 1013) must complete a chemistry 

placement examination given by the chemistry department 

prior to course enrollment. Chemistry is required by the 

nursing curriculum. 

5. Foreign students must have a score of 550 or 

higher on the Test of English as a Foreign Language 

(TOEFL) for unconditional admission. A score of 500 

through 549 on this examination is acceptable for provi-

sional admission. Foreign students who have successfully 

completed English coursework at another college are not 

required to submit TOEFL scores. 

6. Prospective students must complete the university 

medical history and health questionnaire before enrollment. 

7. Admission to the upper division clinical nursing 

courses is permitted when a student completes all lower 

division requirements, has a minimum grade of C in each of 
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the science courses, and an overall B average of all 

required coursework. 

Summary of Data Findings 

An analysis and interpretation of the data obtained 

by this study reveals the following major findings. 

1. Of the non-returning student group, 56.4 per cent 

are age 26 or older, and 55.6 per cent are currently 

married. As compared to the currently enrolled student 

group, these percentages are doubled, indicating that a 

disproportionate number of older, married students leave 

the nursing program prior to completion. 

2. Of the non-returning student group, 86.3 per cent 

have completed at least one semester at this university, 

and 84.6 per cent have completed at least one semester at 

another university. Additionally, 46.2 per cent of the 

former students plan to continue their studies at this 

university, and 36.8 per cent plan to continue their nurs-

ing studies at another university. 

3. The factor most commonly chosen by the non-

returning students as contributing to their decision to 

leave the university prior to degree completion is marriage, 

pregnancy, or family responsibilities (39.3%). The second 

factor most commonly chosen is dissatisfaction with class 

scheduling (29.9%). These two factors are cited as primary 
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factors by the married, Caucasian students who are between 

the ages of 21 and 34 years and who live at home. 

4. Financial problems is an attrition factor for 

every age, ethnic, marital status, and on— or off—campus 

group of the non-returning students. The most common 

financial factors are not having enough money to support 

themselves (29%), not having enough money for both family 

and school (21.4%), and not having enough extra spending 

money (20.5%). 

5. Employment problems is an attrition factor for 

every sub-group of the non-returning student respondents. 

The most commonly chosen employment factors are working 

hours interfered with studies (29%) and demanding work 

responsibilities (26.5%). 

6. In addition to the problem of class scheduling, 

other commonly chosen academic attrition factors are 

dissatisfaction with program requirements (27.4%) and 

poor academic advisement (23.9%). 

7. Of the ethnic groups, the black non—returning 

students report having more difficulty with poor study 

skills and habits (47.8%). Black students are also more 

likely to report that the courses are too difficult (34.8%), 

and that their grade—point average is too low for progres-

sion to the upper division clinical courses (34.8%). 

8. Single non-returning students between-17 and 25 

years of age, who lived either on- or off-campus, and 



132 

students between 34 and 51 years of age commonly report 

that they did not feel a part of the university or the 

college of nursing. 

9. Forty per cent of the single non-returning students 

who lived on-campus responded that there were not enough 

campus social activities or they did not like the available 

activities. 

10. Twenty-eight per cent of the non-returning students 

stated that they needed a break to decide their future 

goals, and 15.4 per cent had lost motivation for their 

career goals. 

11. Over 44 per cent of the foreign non-returning 

students reported that the inability to find part-time 

employment contributed to their decision to leave the 

university. 

12. One hundred per cent of the responding faculty 

members believe that poor study skills and habits contrib-

ute to the problem of freshman and sophomore nursing student 

attrition. Ninety per cent of the nursing faculty also 

believe that students leave the university because they do 

not have the B average needed for progression to the upper 

division clinical nursing courses. 

13. The responding nursing faculty highly rated the 

financial and employment attrition factors. Ninety per 

cent of the faculty members believe that students have 

demanding work responsibilities; 85 per cent of the faculty 
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also believe that the students may not have enough money 

to support themselves and that student employment inter-

feres with their studies; 75 per cent of the faculty 

believe that students do not have enough money for school 

and their families; 70 per cent believe that students 

either receive insufficient financial aid or do not qualify 

for financial aid. 

14. Thirty per cent or less of the responding faculty 

members believe that any of the campus-social factors 

contribute to nursing student attrition. 

15. The responding non-returning students and faculty 

members agree that financial and employment factors highly 

contribute to nursing student attrition; there is no agree-

ment between these groups on any other category of factors. 

16. The majority of the responding currently enrolled 

freshman and sophomore students are 17 to 20 years old, 

Caucasian, United States citizens, and are enrolled as 

full-time students. Over 51 per cent of these students 

previously enrolled in another university or college. 

17. Seven per cent of the responding current freshmen 

and sophomores have less than a C average for their course-

work, and over 20 per cent have well below a B average 

and will not progress to the upper division until their 

grades improve. Approximately 72 per cent of all current 

respondents have approximately a B average or better. 

Approximately 58 per cent of the currently enrolled black 
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students have less than a B average and 17.5 per cent have 

less than a C average for their coursework. 

18. Approximately 2 3 per cent of the current full-time 

students report studying between zero and ten hours per 

week. 

19. Approximately 54 per cent of the current students 

group who are self dependent report an income of less than 

$5,000. 

20. Thirty per cent of the current students are 

employed from 1 to 20 hours per week. Over 16 per cent 

of the current students are employed more than 2 0 hours 

per week. 

21. Nearly 11 per cent of the current students have 

infants or pre-school age children at home, 13 per cent 

have elementary or high school age children at home, and 

over 8 per cent of the students take their children outside 

the home for care. 

22. Both foreign and U.S. citizen current students 

report difficulty with traditional English and basic 

learning skills. Eighty-seven students report that they 

have difficulty taking tests. 

23. Nearly 41 per cent of the current students live 

off campus but only 5.8 per cent of the students commutes 

41 miles or more to school. 

24. Approximately two-thirds of the current students 

(66.5%) do not belong to any campus organizations. 



135 

25. Generally, the current students know their peers 

by name and they speak or smile at other people on campus; 

only 6.8 per cent of the students believe that no faculty 

members know them by name. 

26. Approximately 54 per cent of the current students 

feel 100 per cent committed to a nursing career; a majority 

of these students (75.8%) believe that they always or 

almost always attain their goals. 

27. Twenty-seven per cent of the current students 

decided to attend college and a nursing career after they 

had graduated from high school. Almost 66 per cent of 

the students want to be nurses in order to help other 

people. 

28. Almost 19 per cent of the current students1 

mothers are college graduates, and 30.6 per cent report 

that their fathers are college graduates; 26 students' 

mothers are registered nurses. 

29. The primary problems that the current students 

believe could inhibit their degree completion are financial 

difficulties, inability to meet academic requirements, 

and family responsibilities. These are also the factors 

that largely contributed to the non—returning students' 

decisions to leave the university. 

30. A majority of the current students believe that 

having more contact with the nursing faculty to learn 

about the program would facilitate their degree completion; 
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40 per cent of the nursing faculty believe that more 

student-faculty contact would help prevent student attri-

tion . 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, 

AND RECOMMENDATIONS 

Summary 

The purpose of this study is to identify and describe 

factors that may contribute to the attrition of freshman 

and sophomore nursing majors at a state-supported univer— 

sity. A comprehensive review of related literature focused 

on the academic, financial-employment, personal, campus-

social, and career motivation-commitment aspects of student' 

college experience. 

A special questionnaire was developed for each of 

the three populations to be surveyed. The 117 question-

naires completed by the non-returning nursing students 

group, 310 questionnaires returned by the current fresh-

man and sophomore nursing students group, and the 20 

questionnaires returned by the undergraduate nursing 

faculty group are adequate for the data analysis. 

Findings 

An analysis and interpretation of the data obtained 

by this study reveals the following major findings. 

1. Of the non-returning student group, 56.4 per cent 

9-9® 26 or older, and 55.6 per cent are currently 
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married. As compared to the currently enrolled student 

group, these percentages are doubled, indicating that a 

disproportionate number of older, married students leave 

the nursing program prior to completion. 

2. Of the non-returning student group, 86.3 per cent 

have completed at least one semester at this university, 

and 8 4.6 per cent have completed at least one semester at 

another university. Additionally, 46.2 per cent of the 

former students plan to continue their studies at this 

university, and 36.8 per cent plan to continue their 

nursing studies at another university. 

3. The factor most commonly chosen by the non-

returning students as contributing to their decision to 

leave the university prior to degree completion is marriage, 

pregnancy, or family responsibilities (39.3%). The second 

factor most commonly chosen is dissatisfaction with class 

scheduling (29.9%). These two factors are cited as primary 

factors by the married, Caucasian students who are between 

the ages of 21 and 34 years and who live at home. 

4. Financial problems is an attrition factor for 

every age, ethnic, marital status, and on- or off-campus 

group of the non-returning students. The most common 

financial factors are not having enough money to support 

themselves (29%), not having enough money for both family 

and school (21.4%), and not having enough extra spending 

money (20.5%) . 
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5. Employment problems is an attrition factor for 

every sub-group of the non-returning student respondents. 

The most commonly chosen employment factors are working 

hours interfered with studies (29%) and demanding work 

responsibilities (26.5%). 

6. In addition to the problem of class scheduling, 

other commonly chosen academic attrition factors are 

dissatisfaction with program requirements (27.4%) and 

poor academic advisement (23.9%). 

7. Of the ethnic groups, the black non-returning 

students report having more difficulty with poor study 

skills and habits (47.8%). Black students are also more 

likely to report that the courses are too difficult 

(34.8%), and that their grade-point average is too low 

for progression to the upper division clinical courses 

(34.8%) . 

8. Single non-returning students between 17 and 25 

years of age, who lived either on- or off-campus, and 

students between 34 and 51 years of age commonly report 

that they did not feel a part of the university or the 

college of nursing. 

• Forty per cent of the single non—returning students 

who lived on-campus responded that there were not enough 

campus social activities or they did not like the available 

activities. 
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10. Twenty-eight per cent of the non-returning students 

stated that they needed a break to decide their future 

goals, and 15.4 per cent had lost motivation for their 

career goals. 

11. Over 44 per cent of the foreign non-returning 

students reported that the inability to find part-time 

employment contributed to their decision to leave the 

university. 

12. One hundred per cent of the responding faculty 

members believe that poor study skills and habits contrib-

ute to the problem of freshman and sophomore nursing student 

attrition. Ninety per cent of the nursing faculty also 

believe that students leave the university because they do 

not have the B average needed for progression to the upper 

division clinical nursing courses. 

13. The responding nursing faculty highly rated the 

financial and employment attrition factors. Ninety per 

cent of the faculty members believe that students have 

demanding work responsibilities; 85 per cent of the faculty 

also believe that the students may not have enough money 

to support themselves and that student employment inter-

feres with their studies; 75 per cent of the faculty 

believe that students do not have enough money for school 

and their families; 70 per cent believe that students 

either receive insufficient financial aid or do not qualify 

for financial aid. 
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14. Thirty per cent or less of the responding faculty 

members believe that any of the campus-social factors 

contribute to nursing student attrition. 

15. The responding non-returning students and faculty 

members agree that financial and employment factors highly 

contribute to nursing student attrition; there is no agree-

ment between these groups on any other category of factors. 

16. The majority of the responding currently enrolled 

freshman and sophomore students are 17 to 20 years old, 

Caucasian, United States citizens, and are enrolled as 

full-time students. Over 51 per cent of these students 

previously enrolled in another university or college. 

17. Seven per cent of the responding current freshmen 

and sophomores have less than a C average for their course-

work, and over 20 per cent have well below a B average 

and will not progress to the upper division until their 

grades improve. Approximately 72 per cent of all current 

respondents have approximately a B average or better. 

Approximately 58 per cent of the currently enrolled black 

students have less than a B average and 17.5 per cent have 

less than a C average for their coursework. 

18. Approximately 23 per cent of the current full-time 

students report studying between zero and ten hours per 

week. 
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19. Approximately 54 per cent of the current students 

group who are self dependent reportvan income of less than 

$5,000. 

20. Thirty per cent of the current students are 

employed from 1 to 20 hours per week. Over 16 per cent 

of the current students are employed more than 20 hours 

per week. 

21. Nearly 11 per cent of the current students have 

infants or pre-school age children at home, 13 per cent 

have elementary or high school age children at home, and 

over 8 per cent of the students take their children outside 

the home for care. 

22. Both foreign and U.S. citizen current students 

report difficulty with traditional English and basic 

learning skills. Eighty-seven students report that they 

have difficulty taking tests. 

23. Nearly 41 per cent of the current students live 

off-campus but only 5.8 per cent of the students commutes 

41 miles or more to school. 

24. Approximately two-thirds of the current students 

(66.5%) do not belong to any campus organizations. 

25. Generally, the current students know their peers 

by name and they speak or smile at other people on campus; 

only 6.8 per cent of the students believe that no faculty 

members know them by name. 
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26. Approximately 54 per cent of the current students 

feel 100 per cent committed to a nursing career; a majority 

of these students (75.8%) believe that they always or 

almost always attain their goals. 

27. Twenty-seven per cent of the current students 

decided to attend college and a nursing career after they 

had graduated from high school. Almost 66 per cent of 

the students want to be nurses in order to help other 

people. 

28. Almost 19 per cent of the current students' 

mothers are college graduates, and 30.6 per cent report 

that their fathers are college graduates; 26 students' 

mothers are registered nurses. 

29. The primary problems that the current students 

believe could inhibit their degree completion are financial 

difficulties, inability to meet academic requirements, 

and family responsibilities. These are also the factors 

that largely contributed to the non-returning students1 

decisions to leave the university. 

30. A majority of the current students believe that 

having more contact with the nursing faculty to learn 

about the program would facilitate their degree completion; 

40 per cent of the nursing faculty believe that more 

student-faculty contact would help prevent student attri-

tion. 
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Conclusions 

Based on the data findings for this study, the following 

conclusions appear to be warranted. 

1. Since married students and students who are aged 

twenty-six and older (the age group that is also most likely 

to be or have been married) comprise the students who are 

most likely to drop out of the nursing program because of 

family responsibilities, retention measures should be imple-

mented to encourage academic success among these students; 

students who decide to discontinue their studies should be 

encouraged to resume their studies at a future time. 

2. Since many nursing students cited scheduling of 

classes as an attrition factor, the older students who have 

family responsibilities and those who are employed might 

benefit from selected lower-level courses that are scheduled 

during the evenings or on weekends. 

3. The majority of the non-returning students may be 

more accurately classified as stop-outs rather than as drop-

outs since 55 per cent of these students expressed a desire 

to talk to a university counselor about readmission at a 

future date. 

4. Although many of both the non-returning and current 

students stated that they do not feel a part of the uni-

versity or the nursing college, these students also admit 

that they belong to no campus organizations—not even the 

Student Nurses Association. Therefore, it appears that a 

lack of involvement in the extra-curricular activities 
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of university life for whatever reason (including the 

demands of family or employment, shyness, homesickness) 

is probably an important indicator for attrition. 

5. Those students who complain about the type and 

lack of campus social activities and the dearth of dating 

opportunities may have a problem with student-institution 

fit since the university under study enrolls women almost 

exclusively in undergraduate programs. 

6. Many of these freshman and sophomore nursing stu-

dents may be displaying a degree of emotional immaturity 

by their expressed desire to have more contact with the 

nursing faculty. The nursing faculty members do not view 

this lack of contact as an attrition factor for students. 

7. If the premise is accepted that a student should 

study two hours a week for each credit hour taken, the 

fact that very few of the students report studying to this 

extent (25 per cent of the students who are enrolled for 

twelve hours report studying ten or less hours a week) 

may possibly confirm the surveyed faculty members' belief 

that inadequate study skills and habits is a primary reason 

for nursing student attrition. 

8. Since the currently enrolled students have 

approximately the same SAT scores and only slightly higher 

ACT scores than the non-returning students, it appears 

doubtful that the entrance requirements at this university 

have a direct impact on student attrition. 
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Recommendations 

Based on the findings and conclusions of this study, the 

following recommendations are made to the college of nursing. 

1. Exit interviews for students within the college of 

nursing should be initiated in order to counsel more of the 

students who leave the program; qualified, volunteer faculty 

members should conduct these interviews. 

2. Older, married students who plan to leave the uni-

versity or have left the program should be made to feel 

welcome if they decide to return; the college of nursing 

should maintain communication with those students who do 

plan to return eventually to the university. 

3. A study should be initiated to determine the feasi— 

bility of providing evening and weekend classes for the 

lower division curriculum. 

4. An informal advisement center for nursing majors 

should be established to provide assistance for the academic 

and personal problems that students may have; tutorial 

assistance should be an important aspect of this center. 

5. Upon admission, students should be advised that a 

study-skills course is offered; students who have minimal 

admission credentials should be strongly encouraged to 

enroll in this elective. 

6. Nursing faculty should be informed about the 

problem of student attrition and reasons listed by students 

for leaving the program. 
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7. The amount of contact between the nursing faculty 

and the beginning nursing students should be increased; the 

meetings of the campus Student Nurses Association could 

provide an excellent opportunity for students to become 

familiar with the faculty shortly after they are admitted. 

8. On-campus resident students should be surveyed in 

order to determine their social needs. Solutions to the 

problems of student activities should be determined in 

conjunction with the office of student life and the enrolled 

students. 

Following are recommendations for future research. 

1. An on-going follow-up study of non-returning nursing 

students should be initiated in order to understand and 

possibly control the problems leading to student attrition. 

2. This study should be replicated at other colleges 

of nursing to confirm or identify nursing student attrition 

factors. 

3. Student characteristics at individual colleges 

should be studied to facilitate the planning of retention 

strategies. 
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APPENDIX A 

January 26, 1983 

xDear Former Nursing Student: 

The College of Nursing is interested in learning about 
the possible problems that our students may have had 
during their prior enrollment at this university. Our 
goal is to develop a program in order to help more of 
our students successfully complete the nursing degree. 
Your participation in this survey is requested to help 
us attain this goal. 

We would appreciate your assistance in this effort by 
completing the enclosed questionnaire. Your cooperation 
will provide valuable information as to the reasons why 
students choose not to continue their nursing education 
at this university. 

Please complete the questionnaire and return it in the 
stamped envelope enclosed. If you would like a nursing 
counselor to contact you regarding your future nursing 
education plans, please check the last item on the ques-
tionnaire. Your assistance is greatly appreciated. 

Sincerely, 

Virginia A. Smith, R.N., M.S.N. 
Nursing Faculty 
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APPENDIX B 

February 6, 1983 

Dear Former Nursing Student: 

About ten days ago, the College of Nursing sent you a 
questionnaire concerning possible problems that our stu-
dents may have had during their prior enrollment at this 
university. If you completed and returned the question-
naire, we would like to express our sincere appreciation. 
If you have not returned the questionnaire, would you 
please take a few minutes to complete and return it in 
the enclosed envelope? 

Your participation in this study will provide valuable 
information for us in the development of a program designed 
to help our students complete the nursing degree. Your 
assistance in this effort is greatly appreciated. 

Sincerely, 

Virginia A. Smith, R.N., M.S.N. 
Nursing Faculty 
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APPENDIX C 

Survey of Non-Returning Nursing Students 

Directions: Please answer the following questions by checking the 
appropriate blank, A code number is being used to insure anonymity 
and confidentiality of your reply. 

I. BACKGROUND INFORMATION 

1. Code number: 

2. Age : 

3. Sex: 

4. Ethnicity: 

6. 

5. Marital status: 

1. Male 
2. Female 

1. Caucasian 
2. Black 
3. Hispanic 
4. Mid-East Nations 

1. Single 
2. Married 

5. American Indian 
6. Oriental 
7. African Nations 
8. Other 

3. Divorced 
4. Widowed 

2, 

3, 

Permanent residence (check one item): 

1. In state, under 100 miles from this university. 
In state, 100 to 300 miles from this university. 
In state, more than 500 miles from this univer~ 
sity. 

4. Out of state 
5. Another country 

Living arrangements during last semester at this university. 
1. On-campus dorm 

2. Living at home with parents, relatives, or 
spouse 

3. Own apartment or housing 

How many semesters have you completed at this university. 
1. 0 semester 3, 2 semesters 
2. 1 semester 4. 3 or more semesters 

How many semesters have you completed at another college or 
university. 

1. 0 semester 3. 2 semesters 
2. 1 semester 4. 3 or more semesters 
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10. Last semester, approximately when did you discontinue your 
studies? 

_____ 1. Within 1 month after registration 
2. At mid-semester 

At the end of the semester before final exams 
4. After final exams 

II. CURRENT STATUS 

11. Are you currently enrolled at this university in a major other 
than nursing? 

1. Yes 2. No 

12. Are you currently enrolled in a college/university other than 
this university? 

1. Yes 2. No 

13. Are you continuing (or plan to continue) your nursing education 
at another college/university? 

1. Yes 2. No 

14. Do you plan to continue your nursing education at this university? 
1. Yes 2. No 

15. What is your current employment status? (Check one) 
1. Full-time employed 
2. Part-time employed 
3. Not employed 
4. Looking for employment 
5. Not looking for employment 
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III. POSSIBLE REASONS FOR NOT RETURNING TO T.W.U. 

There are a number of reasons students do not return 
to college. In order to plan ways to help students 
stay in college once enrolled, we need to know the 
situations and problems that cause them to withdraw 
from their programs. 

Please read carefully each statement below. Then 
indicate to what extent each factor contributed to 
your NOT returning to this univresity. 

EXAMPLE: Circle "3" if "CONTRIBUTED MODERATELY" 
1 2 3 4 

A. Academic Factors: 

1. Boredom with coursework 

2. Courses too difficult 

3. Found studying courses too time consuming 

4. Grade point average too low to meet university 
requirements 

5. Grade point average too low for progression to 
clinical courses 

6. Dissatisfaction with program requirements 

7. Did not receive good academic advisement 

8. Dissatisfaction with class scheduling 

9. Dissatisfaction with amount of contact with 
faculty 

10. Difficulty going to faculty for help with 
coursework 

11. Faculty seemed unwilling to help 

12. Unfair grading practices 

13. Poor study skills and habits 

14. No tutors available to help with coursework 
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15. 

16. 

B. 

17. 

18 . 

19. 

20. 

21. 

22. 

23. 

24. 

C. 

25. 

26. 

27. 

Lost motivation for achieving career goals 

Needed a temporary break and more time to make 
decisions about future goals 

Financial Factors: 

Not enough money to support family and go to 
school 

Not enough money to support self in school 
(cost of living, bills, etc.) 

Not enough extra (spending) money 

Applied too late for financial aid 

Did not want to make a student loan or take 
campus employment 

Financial aid forms too long and complicated 
to complete 

Received some financial aid but not sufficient 
for need 

Did not quality for financial aid 

Employment Factors: 

Could not find part-time job 

Working hours interfered with studies 

Had to travel long distance between school, 
home and work 
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28. 
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3 1 . 

3 2 . 

3 3 . 

3 4 . 

3 5 . 

3 6 . 

3 7 . 

3 8 . 

3 9 . 

4 0 . 

4 1 . 

Demanding work responsibilities interfered with 
studies 

Accepted a good job opportunity-

Went into military service 

Personal Factors: 

Personal health (needed medical care for chronic 
or current health problem) 

Marriage, pregnancy or other family responsibili-
ties (illness, financial, etc.) 

Missed family and friends 

Child care not available or too expensive 

Did not have family support for going to college 

College not what I expected 

Had opportunity to travel 

Family/spouse moved out of town 

Counseling services for personal and social 
problem not available 

Had difficulty seeking counseling for personal 
and social problems 

Did not feel a part of the university 
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42. Did not feel a part of the College of Nursing 

Campus Social Involvement Factors: 

43. Not enough social activities on campus 

44. Did not like type of social activities 
available 

45. Hard to get to know students on campus 

46. Have difficulty reaching out to meet other 
students 

47. Not enough time for social activities 

48. Hard to meet people in the community 

49. No real close friends 

50. Little opportunity for dating 

51. Would you be willing to have a nursing achieve-
ment counselor contact you to discuss the 
possibility of your returning to this university? 
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APPENDIX D 

Dear Faculty Member: 

Recently the College of Nursing has expressed concern 
about the attrition of our freshman and sophomore nursing 
students. This problem affects all of us and the future 
of our school. To better understand the problem of 
nursing student attrition, I am asking you to express 
your personal opinion regarding this situation by complet-
ing the attached questionnaire. Please be assured that 
your response will be kept confidential, with the results 
of this survey reported by percentages. This survey is 
one component of a study being completed at the College of 
Nursing and will provide the basis for a student retention 
program. 

Please return the survey within the following week for 
data analysis. Thank you for your help with this problem. 

Sincerely, 

Virginia A. Smith 
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Faculty Survey Concerning Freshman and 
Sophomore Nursing Student Attrition 

There may be a number of reasons why our freshman and 
sophomore nuirsing students do not continue their 
studies at this university. In order to plan a re-
tention program to help our students, we need to 
identify the problem areas. 

Please read each statement below carefully. Then 
indicate to what extent you believe each factor may 
contribute to student attrition. 

EXAMPLE: Circle "3" if "CONTRIBUTES MODERATELY" 
1 2 3 4 

A. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

9. 

10. 

11. 

12. 

Academic Factors: 

High school grades too low for admission 

Poor test scores on SAT or ACT exams 

Boredom with coursework 

Coursework too difficult 

Studying for coursework too time consuming 

Grade point average too low to meet university 
requirements 

Grade point average too low for progression to 
clinical courses 

Dissatisfaction with program requirements 

Inadequate academic advisement 

Dissatisfaction with class scheduling 

Dissatisfaction with amount of contact with 
faculty 

Difficulty going to faculty for help with 
coursework 
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13, 

14, 

15, 

16, 

17. 

18. 

fi. 

1. 

3. 

4. 

5. 

7, 

8, 

Faculty seem unwilling to help students 

Faculty have unfair grading practices 

Poor study skills and habits 

No tutors available to help with coursework 

Decreased motivation for achieving career 
goals 

Students needing a temporary break and more 
time to make decisions about future goals 

Financial Factors; 

Inadequate funds to support family and go to 
school 

Inadequate funds to support themselves in 
school (cost of living, bills, etc.) 

Inadequate extra (spending) money 

Applying too late for financial aid 

Not wanting to make a student loan or take 
campus employment 

Financial aid forms too long and complicated 
to complete 

Financial aid inadequate to meet student needs 

Not qualifying for financial aid 
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C• Employment Factors: 

1* Inability to find par-time employment 

2. Working hours interfere with studies 

3. Travel distances between school, home, and work 

4. Demanding work responsibilities interfere with 
studies 

5. Finding a good job opportunity 

6. Leaving for military service 

D. Personal Factors: 

1. Personal health (needing medical care for 
chronic or current health problems) 

2. Marriage, pregnancy or other family responsi-
bilities (illness, financial, etc.) 

3• Missing family and friends 

4• Child care not available or too expensive 

5 * D o n o t have family support for going to college 

6. College not what was expected 

7• Having opportunity to travel 

B. Family/spouse moving out of town 
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10, 

11. 

12. 

E. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Counseling services for personal and social 
problem not available 

Having difficulty seeking counseling for 
personal and social problems 

Do not feel a part of the university 

Do not feel a part of the College of Nursing 

Campus Social Involvement Factors: 

Not enough social activities on campus 

Do not like type of social activities available 

Hard to get to know students on campus 

Having difficulty reaching out to meet other 
students 

Not enough time for social activities 

Hard to meet people in the community 

No real close friends 

Little opportunity for dating 
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foll°win<? list> select up to three services that you think 
the College of Nursing could provide to help non-clinical students 
achieve the nursing degree (in order of choice 1, 2, 3). 

1. None, services are adequate. 

2. More contact with faculty to learn about the program. 

Contact with clinical students to learn about the program. 

Contact with nurses/faculty to learn about nursing. 

Contact with nursing faculty "just to talk with." 

6. More contact with a professional counselor. 

7. Seminars to discuss college survival skills. 

8. Help finding tutorial services for coursework. 

9. Seminars for stress reduction and test anxiety. 

10. Other: 
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APPENDIX F 

Dear Nursing Student: 

The College of Nursing is planning to establish a program 
to assist our nursing majors attain their B.S. degree. 
In order to do this, we need to collect general informa-
tion about our students. The enclosed questionnaire is 
designed to help us understand the characteristics of our 
freshman and sophomore students. Please take the time to 
complete this questionnaire and return it to us in the 
stamped envelope enclosed. Your name will not be used in 
this study. Any information provided will be kept strictly 
confidential and is not connected in any way with univer-
sity academic, housing, or financial aid requirements. 

Each of your responses is very important to help us learn 
about the needs and problems of the non-clinical nursing 
major. With your help, we plan to be better able to assist 
onr students attain success in their college studies. 
Thank you for your assistance. 

Sincerely, 

Virginia A. Smith, R.N., M.S.N. 
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APPENDIX H 

Profile Survey of Non-Clinical 
Nursing Students © 

Directions: 3?lease answer the following questions by checking the 
appropriate blank. Disregard those questions that may not apply to 
you. (A code number is being used to insure anonymity and confi-
dentiality of your reply.) 

9, 

1. Code number: 

2. Age: 

3. Sex: 

4. U. S.citizen: 

5. Ethnicity: 

1. Female 
2. Male 

1. Yes 
2. No 

1. Caucasian 
2. Black 
3. Hispanic 
4. Mid-East Nations 

6. Number of credit hours currently enrolled: 

7. Current classification: 

1. Freshman 

5. American Indian 
6. Oriental 
7. African Nations 
8. Other 

2. Sophomore 
3. Junior (not in clinical courses) 
4. Senior (not in clinical courses) 
5. Other (degree in other field, special 

student) 

8. Marital status: 

1. Single 
2. Married 

3. Divorced 
4. Widowed 

The number of people dependent upon your parents for at least 
half their support: 

1. 1 or 2 4 . 7 to 1 0 

2. 3 or 4 
3. 5 or 6 

5. More than 10 
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10, If married, or a single parent, size of own family: 
1. 1 or 2 4. 7 to 10 
2. 3 or 5 5# More than 10 
3. 5 or 6 

11. If you have children, enter the number of children in each age 
group: 

0-18 months 4# Junior High 
2. Preschool age 
3. Elementary School 

5. High School or 
above 

12« If appropriate, what child care resource do you use? 
1- University Center 

Community day-care center 
Take children to babysitter 
Baby-sitter at your home 
Children take care of themselves 
Cared for by relatives or other family 
members 

2. 
3. 
4. 
5. 
6. 

13, Number of years of college before enrolling at this university 
1- None 4. 3 or 4 
2. Less than 1 
3. 1 or 2 

5. Bachelor's degree 
6. Graduate degree 

14. Previous nursing school experience (R.N., L.V.N,): 

!• None 4. 3 or 4 
2. Less than 1 year 
3. 1 or 2 years 

years 
Health Care High 
School 

15. 

16. 

Previous nursing work experience: 
1. None 
2. Volunteer experience 
3. Nurse's aide 
4. L.V.N. 

Other past work experience: 
1. None 
2. Under 6 months 
3. 6 months to 1 year 

5. R.N. 
6. E.M.T. 
7. Military 
8. Other 

4. 2 to 3 years 
5. More than 3 

years 

17, Primary source of financial support while attending this 
university: 

1. Self 
2 . Parents 

3. 
4. 

Spouse 
Other 

18 . What is the estimated annual income of the above individual/s 
checked? 

1. Less than $5,000 4. $20,000 to $40,000 
2. $5,000 to $10,000 
3. $10,000 to $20,000 

5. $40,000 and above 
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19. Hours per week employed while attending this university: 
1. None , 4. 21 to 3 0 
2. 1 to 10 5. 31 to 40 
3. 11 to 20 6, 41 or more 

20* Mother's education: 

1. Less than 8 years 
_____ 2. 8 to 12 years 

3. High school graduate 
4. High school and occupational training 

_ 5. Some college 
6. Associate degree 
7. Bachelor's degree 
8. Graduate degree 

21* Mother in health care profession (if applicable): 
_____ 1. Nurse's aide 

2. L.V.N. 
3. R.N.-diploma or associate degree 

___ 4. R.N.-B.S. or M.S. 
5. Physician 
6- Allied Health, P.T., O.T., etc. 

22. Father's education: 

1. Less than 8 years 
2. 8 to 12 years 
3. High school graduate 
4. High school and occupational training 
5. Some college 
6. Associate degree 
7. Bachelor's degree 
8. Graduate degree 

23. Father in health care profession (if applicable): 
1. Nurse's aide 
2. L.V.N. 
3. R.N. ""diploma or associate degree 
4. R.N.-B.S. or M.S. 
5. Physician 
6- Allied Health, P.T., O.T., etc. 

24. Spouse's education (if applicable): 
1. Less than 8 years 
2. 8 to 12 years 
3. High school graduate 
4. High school and occupational tarining 
5. Some college 
6. Associate degree 
7. Bachelor's degree 
8. Graduate degree 
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25. If married, is your spouse also a student? 
1. Yes 
2. No 

26. Spouse in health care profession (if applicable): 
1. Nurse's aide 
2, L.V.N. 
3. R.N.-diploma or associate degree 
4. R.N.-B.S. or M.S. 
5. Physician 
6. Allied Health, P.T., O.T., etc. 

27. Approximately when did you decide to attend college? 
1. "Always wanted to go" 
2. Grades 1 to 4 
3. Grades 5 or 6 
4. Grades 7 or 8 

_____ 5. Grades 9 or 10 
6. Grades 11 or 12 
7. Within 5 years after high school 
8. 5 or more years after high school 

28. Approximately when did you decide on a nursing career? 
1. "Always wanted to be a nurse" 
2. Grades 1 to 4 

_____ 3. Grades 5 or 6 
4. Grades 7 or 8 
5. Grades 9 or 10 
6. Grades 11 or 12 

___ 7. Within 5 years after high school 
_ _ _ 8. 5 or more years after high school 

29. What was the greatest single influence on your decision to be a 
nurse? 

1- No identifiable influence 
2. Parents 
3. Spouse 
4. Another nurse in family 
5- Meeting or working with other nurses 
6. Guidance counselor 
7. Being cared for by a nurse 
8. Advertisements, recruiters, etc. 
9. Other 

30. Reason for choosing a nursing career (select three reasons in 
order of choice, number 1, 2, and 3): 

1. To help other people 
2. Employment potential 

_____ 3. Salary potential 
4. Self-satisfaction 
5. Stepping stone to another career 
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6. To find a spouse 
7. Other 

31. Regarding your nursing career, would you say that you are: 
1- 1 0 0% committed 3. 50% committed 
2• 7 5 % committed 4. Less than 50% 

committed 

32. When you set goals for yourself, how often do you follow through 
or attain these goals? 

Always 4. Not too often 
2. Almost always 5 > Never 
3. Usually 

33. Living arrangements while attending this university: 
1. On-campus dorm 
2- Living at home with parents} relatives or 

spouse 
3. Own apartment or housing 

34. If commuting to classes, how far do you travel to school? 
1- Under 1 mile 5. 21 to 40 miles 
2. 1 to 5 miles 6. 41 to 60 miles 

- 3. 6 to 10 miles 7. More than 61 
4. 11 to 20 miles miles 

35. How many on-campus social or academic organizations do you belonq 
to? 

1 * None 3. 3 or 4 
2. 1 or 2 4m 5 or more 

36. Approximately how many hours per week do you send studying for 
your coursework? 

1. 0 to 10 hours 4. 31 to 40 hours 
2. 11 to 20 hours 5. 41 or more hours 
3. 11 to 30 hours 

37. Do you have problems with the traditional English language and/or 
culture? 

38. Do you have difficulties in any of the following areas {check as 
many as apply): 

1. Reading skills 
2. Math skills 
3. Comprehension skills 
4. Test-taking abilities 
5. Speaking skills 
6. Writing skills 
7. Living in this community 
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39. Do you speak or smile at other people on campus? 
1. Yes 
2. No 

40. On campus do people speak or smile at you when passing? 
!* None 4. M o s t 

2. A few 
3. Some 

5. All 

41. Do your peers know you by name? 
1. I don't think 
2. A few 
3. Some 

so 4. Most 
5. All 

42. Do any of the faculty know you by name? 
1. I don't think so 
2. A few 
3. Some 

4. Most 
5. All 

43. How would you rate your high school preparation for college? 
1 • Excellent 49 Poor 

5. It was too long 
ago to help 

2. 
3. 

Good 
Fair 

44« What kinds of grades did you receive in high school? 
1. All A1s 
2. Mostly A's 
3. Mostly Bfs 

45, Composite scores on A.C.T. (if taken): 
1. 1 to 5 
2. 6 to 10 
3. 11 to 15 
4. 16 to 20 

4. Mostly C's 
5. Mostly D1s 
6. Mostly F's 

5. 21 to 25 
6. 26 to 30 
1. Cannot remember 

46. Combined scores on S.A.T. (if taken) 
1. 400 to 500 
2. 501 to 600 
3. 601 to 700 
4. 701 to 800 
5. 801 to 900 
6. 901 to 1000 

47. 

1. 0. 0 to 0. 5 
2. 0.. 6 to 1 
3. 1. 1 to 1. 5 
4. 1. 6 to 2. 0 

7. 1001 to 1100 
_ 8. 1101 to 1200 
9. 1201 to 1300 

10. 1301 and above 
11. Cannot remember 

5. 

1—1 
CM t o 2.5 

6.: 2.6 to 3.0 
7. 3.1 to 3.5 
8. 3.6 to 4.0 
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48. What problems could inhibit you from obtaining a nursing degree 
from this university (in order of choice, 1, 2, 3): 

1. None 
2. Inability to meet academic requirements 

- 3- Inability to get along with faculty/staff 
4. Inability to get along with peers 
5. Boredom with college 
6. Family responsibility 
7•Financial difficulties 
8. Transportation problems 
9. Homesickness 
10. Disciplinary problems 
11* "Just don't belong in college" 
-12• To busy having a good time to study 
13. Other: 

49. From the following list select up to three services that you think 
the nursing department could provide to help non-clinical students 
achieve a nursing degree (in order of choice, 1, 2, 3): 

1. None 

2• More contact with nursing faculty to learn 
about the program 

— 3- Contact with clinical students to learn about 
the program 

4. Contact with nurses/faculty to learn about 
nursing 

5* Contact with nursing faculty "just to talk 
with" 

6- M o r e contact with a professional counselor 
7- Open seminars to discuss college survival 

skills 
8. Help finding tutorial services for coursework 
9- °Pen seminars for stress reduction and test 

anxiety 
10. Other: 
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APPENDIX I 

Panel of Experts for Questionnaire 
Development 

Aspy, Cheryl, Ph.D., Higher Education Student Attrition 
Consultant 

Gordon, Carol, M.S., Nursing Research Consultant 

Gudmundsen, Anne, Ph.D., Dean, College of Nursing, Texas 
Woman's University 

Johnson, Margie, Ph.D., Nursing Counselor, Texas Woman's 
University 

Steck, Ann, Ph.D., Assistant Dean, College of Nursing, 
Texas Woman's University 
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