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The purposes of this study were to determine the role 

expectations of academic counselors in vocational educa-

tion as perceived by home economics cooperative education 

teachers and academic counselors, to compare the extent of 

agreement between these two groups, and to determine if 

selected demographic variables caused significant differ-

ences in perceptions of role expectations. 

This study surveyed randomly selected counselors and 

teachers by means of a questionnaire designed to ascertain 

role perceptions and to collect demographic data. The 

Likerftype scale instrument consisted of 46 items that 

were categorized into six areas of counseling tasks. A 

total of 45 teachers and 158 counselors returned useable 

questionnaires. 

Comparisons of group means were accomplished by use 

of one-way analysis of variance and the t-test for two 

independent samples. The .05 level of significance was 

selected as the level at which the eleven null hypotheses 

were either accepted or rejected. 



Significant differences were found between the per-

ceptions of counselors and teachers for counseling tasks 

related to "Conducting Career-Related Programs," "Testing 

and Student Appraisal," and "Staff Relationships." No 

significant differences were found between the two groups 

for the "Counseling and Student Course Selection," 

"Occupational Awareness and Information Service," and "Job 

Placement" categories. Both groups indicated that most 

task items in all categories were acceptable functions of 

academic counselors, but the teachers reported a higher 

extent of agreement with the task items in all cate-

gories . 

Selected demographic variables significantly influ-

enced the attitudes of academic counselors regarding role 

expectations. These variables included the sex of the 

respondent, size of school enrollment, vocational certifi-

cation, years of counseling experience, the presence of a 

vocational counselor, and the subject area formerly 

taught. 

The major difference between the perceptions of the 

two groups was in the extent of emphasis placed on coun^ 

seling tasks related to vocational education. Teachers 

indicated a need for more involvement by academic coun-

selors . 
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CHAPTER I 

INTRODUCTION 

The role of the counselor involves the total educa-

tional program of the school. The increasing complexity of 

our society demands that the services provided by school 

counselors be comprehensive and designed to help meet the 

needs of all students. Guidance and counseling services are 

often classified into three categories: educational, 

personal-social, and vocational. These three areas overlap 

and are inseparably related. An effective program encom-

passes all avenues with the counselor functioning in varied 

capacities (10). 

The complexity of needed guidance and counseling ser-

vices has led to the passage of legislation to provide funds 

for specific programs. As a result school counselors have 

different titles. Two of these specialized categories are 

vocational counselor and academic counselor (4). Some edu-

cators have expressed concern in regard to the specializa-

tion of counseling responsibilities because of the possible 

role confusion that may result (18). Research studies have 

reported that some disagreement exists between vocational 

counselors and academic counselors as to the specific role 

of each (3, 4, 18). 
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The function of the counselor in relationship to other 

school staff members is an essential aspect of the overall 

process of providing necessary services to students. Coun-

selors seem to be in a unique position regarding role 

expectations. Research studies dealing with guidance and 

counseling functions have revealed that other professionals 

in education are not in agreement concerning the role of 

counselors (3, 12). 

Amundson and Rosenbleim (1) emphasized the need for 

improving understanding between teachers and counselors as 

well as clarification of the counselor's role and function 

in order to facilitate the operation of an effective 

guidance and counseling program. The focus of this study 

addressed this issue as it relates to the role of academic 

counselors in vocational education. 

Statement of Problem 

The problem of this study was to identify the percep-

tions of academic counselors and home economics cooperative 

education teachers in Texas concerning the role expectations 

of academic counselors in vocational education. 

Purpose of the Study 

The purposes of this study were as follows: 



1. To determine the role expectations of the academic 

counselor in vocational education as perceived by home 

economics cooperative education teachers in Texas; 

2. To determine the role expectations of the academic 

counselor in vocational education as perceived by academic 

counselors in Texas; 

3. To compare the extent of agreement between academic 

counselors and home economics cooperative education teachers 

concerning the perceived role expectations of the academic 

counselor in vocational education in Texas; 

4. To determine whether selected independent variables 

cause significant differences in the perceptions of academic 

counselors and home economics cooperative education teachers 

concerning the perceived role expectations of the academic 

counselor in vocational education in Texas. 

Hypotheses 

To achieve the purposes of this study, the following 

hypotheses were tested. 

1. There will be no significant difference between the 

perceived attitudes of academic counselors and home econom-

ics cooperative education teachers concerning the role 

expectations of academic counselors in vocational educa-

tion. 

2. There will be no significant difference between the 

perceived attitudes of male and female academic counselors 



concerning the role expectations of academic counselors in 

vocational education. 

3. There will be no significant difference between the 

perceived attitudes of home economics cooperative education 

teachers categorized by years of teaching experience con-

cerning the role expectations of academic counselors in 

vocational education. 

4. There will be no significant difference between the 

perceived attitudes of academic counselors categorized by 

years of counseling experience concerning the role expecta-

tions of academic counselors in vocational education. 

5. There will be no significant difference between the 

perceived attitudes of home economics cooperative education 

teachers categorized by levels of school enrollment con-

cerning the role expectations of academic counselors in 

vocational education. 

6. There will be no significant difference between the 

perceived attitudes of academic counselors categorized by 

levels of school enrollment concerning the role expectations 

of academic counselors in vocational education. 

7. There will be no significant difference between the 

perceived attitudes of academic counselors in schools with a 

vocational counselor and academic counselors in schools 

without a vocational counselor concerning the role expec-

tations of academic counselors in vocational education. 



8. There will be no significant difference between the 

perceived attitudes of home economics cooperative education 

teachers categorized by frequency of their interactions with 

academic counselors concerning the role expectations of 

academic counselors in vocational education. 

9. There will be no significant difference between the 

perceived attitudes of academic counselors categorized by 

subject area formerly taught concerning the role expecta-

tions of academic counselors in vocational education. 

10. There will be no significant difference between 

the perceived attitudes of academic counselors categorized 

by work experience outside the field of education concerning 

the role expectations of academic counselors in vocational 

education. 

11. There will be no significant difference between 

the perceived attitudes of academic counselors with a voca-

tional counselor certificate and academic counselors without 

a vocational counselor certificate concerning the role 

expectations of academic counselors in vocational 

education. 

Background and Significance of the Study 

The importance of vocational education to our society 

has long been recognized. By the early 1900's it had become 

apparent that the narrow focus of traditional education 

programs was not sufficient to meet the needs of many 



students. Government leaders realized that support for 

vocational education programs was needed. The allocation of 

federal funds for vocational education was initiated mainly 

because of a belief that the local- and state-controlled 

schools were placing almost their entire emphasis on prepar-

ing an elite group of students for college and little or no 

emphasis on preparing the majority of students for the kinds 

of work needed by society (17). 

The Vocational Education Act of 1963 and the 1968 

Amendments to that legislation provided the foundation upon 

which the scope of vocational education has been broadened. 

The expansion of vocational education programs designed to 

meet the needs of specific target groups, the inclusion of 

ancillary services in funding allocations, and the entrance 

of post—secondary programs are indicative of the growth of 

vocational education programs and of the increased value 

placed on this segment of education (21). 

Although vocational education has received continuous 

federal support, some educators persist in maintaining a 

negative attitude toward vocational education programs. In 

a report on vocational education Rogers (17) viewed this 

issue as a "shortcoming" of our educational system. 

One shortcoming is a narrow and misplaced 
elitism that puts inordinate emphasis on a four-
year college degree, gears most educational 
resources to college-bound students, insulates 
academic from vocational training, and relegates 
students and educators in vocational-technical 



programs to second-class citizenship. This 
reflects national values and not just the biases 
of educators alone (17, p. 1). 

Other educators have supported Roger's (17) view that 

educational bias is still an issue. As a result of a state-

wide survey conducted in Pennsylvania, Tauber (19) reported 

that academic teachers and counselors believed that a 

college education was the "hallmark" of success and assigned 

a lower status role to vocational-technical students. 

Recent changes in technology, unemployment of college 

graduates, and lack of relevance in general education all 

serve as indicators that a cooperative effort between voca-

tional and academic education is essential. In recommending 

an interdisciplinary approach to education, a U.S. 

Department of Health, Education, and Welfare Committee cited 

"long standing barriers of status" as inhibiting the estab-

lishment of cooperative efforts (17, p. 7). 

Vocational guidance is an essential component of an 

effective guidance and counseling program. As a part of 

this phase counselors should be involved in helping students 

to become aware of occupational options in order to formu-

late career goals (11). The assistance of the counselor is 

an essential part of this process, but students must have 

the freedom to make their own career decisions. In empha-

sizing the dignity of all work Feingold cautioned that 
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counselors should not assume that "bright youngsters from 

suburbia should be college-bound nor that underprivileged, 

needy youngsters should seek immediate employment" (7, 

p. 12). Counselors need to be cognizant not to place undue 

emphasis on a college education at the expense of other 

equally important courses of study. Vocational education 

courses deserve to receive dignity and prestige (14). 

The terms "work experience," "hands on experience," and 

learning by doing" seem to appeal to many of today's youth 

(2). These activities have been associated with cooperative 

vocational education programs since their beginning. 

Cooperative vocational education programs are designed to 

combine both work and education to prepare students for 

gainful employment in one or more of the occupational 

clusters. These programs allow for the meaningful inter-

action between school and the "world of work" which enables 

students to acquire knowledge, skills, and appro-priate work 

attitudes (13). Because such activities have implications 

f°r both increasing student self-understanding and decision-

making, it should be worthwhile for all counselors to become 

actively involved in fostering such experiences (2). If 

academic counselors are to become a more effective force in 

this process, efforts need to be made to facilitate a change 

in the perceptions that many vocational teachers have of the 

role of academic counselors (15). 



Many vocational education teachers have believed that 

academic counselors do not have a favorable peception con-

cerning the value of their programs. Traditionally, 

academic counselors have received criticism from vocational 

educators for having a lack of understanding of vocational 

education and for being reluctant to work with vocational 

education students (5, 6, 15). A number of vocational 

education teachers still believe that academic counselors do 

not do an adequate job in providing students with vocational 

guidance. This perception was supported by recent surveys 

of vocational education teachers in Indiana and Maryland (6, 

16). Academic counselors are often viewed as spending a 

disproportionate amount of time in working with the academic 

programs and in preparing students to enter college. Addi-

tionally, some vocational education teachers have expressed 

a belief that academic counselors fail to adequately recog-

nize the contributions of vocational education and the 

potential assistance of vocational education teachers to the 

counseling program (5, 19). 

Although many vocational education teachers still main-

tain a negative perception of their role, academic 

counselors are becoming much more aware of the value of 

vocational education programs (14). As Cochran (5) 

emphasized, it is imperative that academic counselors assume 

leadership responsibilities to correct the misconceptions 
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held by many people associated with vocational education 

regarding the counseling role. 

In order for academic counselors to become more effec-

tive in fostering vocational education programs, they need 

to be able to define their role and function in this segment 

of education. Lines of communication need to be improved 

between academic counselors and vocational education 

teachers. According to Herr (9) it is basically the job of 

the academic counselor to overcome the obstacles to communi-

cation with teachers. Herr pointed out that a major tool in 

solving this problem is the academic counselor's "articu-

lation of a role that is understandable, acceptable, and 

observable" (p. 62). Other educators have supported Herr's 

view that it is academic counselors, not teachers, who have 

the primary obligation of initiating the cementing of any 

possible breaks in a joint, cooperative, and professionally 

sound working relationship" (10, p. 373). 

Academic counselors need input from teachers of all 

areas of vocational education regarding specific functions 

that are related to vocational education in order to assist 

in effectively establishing their role. Downs (6) concluded 

from a state-wide survey conducted in Maryland that a 

definite need exists for academic counselors and vocational 

teachers to know more about the job responsibilities of 

each. In his book on cooperative vocational education 
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Meyer (13) also emphasized the importance of communication 

and understanding between teachers and academic counselors. 

A review of the literature fails to reveal the exis-

tence of a study designed to determine the perceptions of 

teachers of cooperative vocational education and academic 

counselors in Texas as to the role of academic counselors in 

vocational education. Therefore, this study was based upon 

a need to help establish a role definition for academic 

counselors in vocational education, to open more effective 

lines of communication between teachers of cooperative 

vocational education and academic counselors, and to help 

foster a more harmonious working relationship between these 

two groups. Kandor pointed out that it is "imperative that 

methods and/or procedures necessary to effect a reduction in 

dissonance between teachers and counselors be identified and 

implemented" (10, p. 373). It is hoped that the results of 

this study can be used constructively in helping to achieve 

a better understanding between academic counselors and home 

economics cooperative education teachers. 

Definition of Terms 

For the purpose of this study, the following defini-

tions were used. 

' Vocational education vocational instruction pro-

grams and other programs, services, and activities which are 
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directly related to the preparation of individuals for paid 

or unpaid employment, or for additional preparation (upgrad-

ing and retraining) for a career requiring other than a 

baccalaureate or advanced degree (21). 

2. Academic counselor—a professional member of the 

school staff with a counselor's certificate who may or may 

not have vocational certification but is not functioning in 

the role of a vocational counselor. Certification for this 

position usually consists of a baccalaureate degree; a 

master s degree with specialized counseling courses consist-

ing of tests and measurements, statistics, psychology, human 

development, an internship; and prior teaching experience. 

Other research studies have used the terms "regular 

counselor" or "secondary school counselor" to refer to this 

position (3, 18). 

3. Vocational counselor—a professional member of the 

school staff with at least a baccalaureate degree, a valid 

professional counselor certificate, and twelve semester 

hours of specialized guidance courses. Another requirement 

for this position is a combination of three years of experi-

ence, which may include teaching experience, and not less 

than one year of wage-earning experience in an occupation(s) 

for which vocational education is being conducted or two 

years of teaching experience in an approved vocational 

program preparing students for gainful employment (20). 
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4- Vocational education teacher--a professional member 

of the school staff who is certified according to Texas 

Education Agency guidelines to teach one or more of the 

vocational education programs. This person may or may not 

have a teaching certificate but must have had work experi-

ence in the field in which he/she teaches (20). 

5. Cooperative vocational education—the Vocational 

Education Amendments of 1968 define cooperative vocational 

education as a program of vocational education for persons, 

who, through a cooperative arrangement between the school 

and employers, receive instruction including required 

academic courses and related vocational instruction by 

alteration of study in school with a job in any occupational 

field (13). 

6. Home economics cooperative education teacher—a 

professional member of the school staff with a valid Texas 

vocational homemaking teacher's certificate who has com-

pleted a one-week Texas Education Agency sponsored workshop 

for Home Economics Cooperative Education teachers (8). 

7. Comprehensive high school—a secondary school in 

which both vocational and non-vocational courses are taught 

and students may be enrolled in a college-preparatory, 

general education, or vocational education program. 

®• Vocational-technical or vocational education 

program federal guidelines define instruction in specific 
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occupationally-related subject areas as vocational education 

programs. These programs have been designed to implement 

the objectives of vocational education (21). 

9- Role expectation—a cluster of tasks or work acti-

vities that are believed to be the function of a person 

serving in a particular position. 

Delimitations of the Study 

The subjects in this study were limited to represen-

tative home economics cooperative education teachers and 

academic counselors in the state of Texas who are employed 

in comprehensive high schools. The data obtained were from 

responses on a mailed questionnaire and, consequently, were 

subjected to those limitations inherent in such an instru-

ment. 

Basic Assumptions 

It was assumed that the subjects chosen by random 

sample for this study were representative of home economics 

cooperative eduction teachers and academic counselors in 

Texas, that they responded openly and sincerely to the items 

on the questionnaire, and that the instrument allowed the 

subjects to adequately express their perceptions. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

The literature reviewed for this study pertains to 

three major areas of concern: the history of vocational 

education, a review of the relationship between vocational 

and academic education, and research studies concerned with 

the role and function of academic counselors. The histor-

ical review of vocational education relates to the growth 

and development of vocational education programs in the 

secondary school. The expansion of vocational education 

programs serves as an indicator of the increased importance 

of vocational education to the total program of the school. 

^ review of occupationally—oriented federal legislation is 

used to trace the progress of vocational education. Voca-

tional guidance related literature that deals with the 

relationship between academic counselors and vocational 

education teachers is presented. Reviews of research 

studies concerning the counseling function as perceived by 

those with whom the counselor works are included in this 

chapter. 

Historical Framework 

The history of vocational education is essentially a 

chronicle of man's efforts to improve his technical 

18 
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competence in order to upgrade his economic position in 

society. The evolution of technology and a changing view of 

man are two factors that influenced the historical develop-

ment of vocational education. Technological advancements 

produced an increased need for a new type of educational 

program; one that would increase man's ability to understand 

and apply technology (56). 

As the United States developed into an industrialized 

nation from an agrarian economy, social and educational 

changes emerged. Near the turn of the twentieth century the 

idea of developing secondary-school programs to train young 

people for work became a new educational concept. Educa-

tional reformers proposed a reorientation of purpose and 

curriculum in American education. The educational tenet 

that schools are designed to prepare youth for employment 

developed as an instructional policy. This new idea led to 

the emergence of vocational education programs at the 

secondary-school level. Over the years this idea that 

school should prepare youth for work has become a common 

rationale for schooling and has provided support for many 

vocational education programs. This support has been mani-

fested in substantial local, state, and federal financial 

assistance to these programs (29). 

The development of vocational education can best be 

traced by a review of the history of federal legislation 
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designed to foster- its growth. There was little federal 

involvement in vocational education prior to 1900. The 

Morrill Act of 1862, the first federal legislation passed to 

support vocational education, granted land to each state 

based on Congressional representation. The proceeds from 

the sale of these lands were to be used to build and main-

tain agricultural and mechanical arts colleges. The Hatch 

Act of 1887 continued the trend of supporting agricultural 

and industrial programs at the post-secondary level (8). 

By the early 1900's educational and Congressional 

leaders had become aware of a need for a change in the 

educational structure. The liberal arts curriculum in the 

secondary schools was not meeting the needs of the masses, 

and the country's productivity was declining as a result 

(50). The Smith-Hughes Act of 1917 was designed to help 

remedy this national problem. This legislation provided 

funding for agriculture, trade and industry, and home 

economics programs at the secondary-school level. This Act 

also provided funds for educating teachers to instruct in 

these subjects. The Smith-Hughes Act provided for control 

over the use and administration of these funds by mandating 

that each state establish an advisory board with the power 

to administer the funds in cooperation with the Federal 

Board of Vocational Education. The task of the Federal 

Board of Vocational Education was to conduct studies 
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pertaining to the establishment of vocational schools and 

the instruction in vocational education programs. The state 

boards were required to submit annual reports of the work 

done, showing receipts and expenditures. Instruction in the 

three established vocational education programs was to be 

provided by public schools in order to prepare students for 

employment. This was the first support for vocational edu-

cation at the secondary-school level (2). 

Other federal legislation passed prior to the 1960's in 

support of vocational education included the George-Reed Act 

of 1929, George-Ellsey Act of 1934, George-Deen Act of 1936, 

and George-Barden Act of 1946. All of these Acts attempted 

to improve the education of individuals through vocational 

training by increasing federal expenditure, by expanding the 

vocational programs, and by allowing greater flexibility in 

the use of funds (56). 

A shift in manpower needs in the late 1950's and the 

early 1960's resulted in high unemployment among untrained 

workers, and changes in technology brought demands for 

training of workers in additional occupations. A presi-

dential committee was appointed in 1961 to review and 

evaluate existing vocational education programs and make 

recommendations for improvements. The committee's report 

clearly established a need for the expansion of occupational 

programs for high school youth, much more federal support 



22 

for post-secondary school programs for adults, and more 

training for the unemployed. This Committee's recommenda-

tions resulted in the enactment of the Vocational Education 

Act of 1963. Funds authorized by this Act were to be used 

for the following purposes: vocational education for high 

school students; vocational education for post-high school 

students or dropouts; training and retraining of persons 

already employed; vocational education for persons with 

academic, socioeconomic, or other handicaps; construction of 

area vocational education school facilities; and ancillary 

services and activities such as teacher training, develop-

ment of instructional materials, leadership, and evaluation 

( 8 ) . 

The 1968 Amendments to the Vocational Education Act of 

1963 presented the public schools with the challenge of 

bridging the gap between national labor needs and the needs 

of youth. Occupational preparation was to become a major 

responsibility of our schools. Existing programs were to be 

expanded and new ones designed to equip disadvantaged youth 

and adults and handicapped persons with job skills needed to 

meet the manpower needs of the nation (29). 

During the 1970's three vocational education amendments 

were enacted by Congress. In the Vocational Education 

Amendments of 1972 concern for equal recognition for 
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vocational education programs was expressed. One of the 

provisions called for 

development of a long-range strategy for infusing 
occupational education (including general orienta-
tion, counseling and guidance, and placement 
either in a job or in post secondary occupational 
programs) into elementary and secondary schools on 
an equal footing with traditional academic educa-
tion (8, p. 51). 

The Vocational Education Amendments of 1974 provided 

support to career education and established the Office of 

Career Education in the U.S. Office of Education. The 

National Advisory Council on Career Education was formed to 

3-dvise the Commissioner of Education on the development, 

implementation, and evaluation of career education and to 

determine the need for future legislation (56). 

In the Vocational Education Amendments of 1976, 

Congress narrowed its intent to focus more clearly on handi-

capped, disadvantaged, and post-secondary students. More 

requirements for planning, evaluation, and reporting were 

included. Congress also directed the National Institute of 

Education to study vocational education and produce a policy 

analysis by the early 1980's (29). 

Cooperative Vocational Education Programs 

Cooperative vocational education is a vocational educa-

tion plan organized by the school in cooperation with 

qualified local businesses. Training plans, used as 

instructional instruments, are designed to indicate the 
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specific tasks and learning experiences that are related to 

the student's career objectives. Classroom instruction is 

directly related to the chosen part-time occupation (63). 

Cooperative vocational education programs were not a 

part of the early vocational education curriculum at the 

secondary-school level. It was not until Congress passed 

the George-Deen Act in 1936 that funds were earmarked for 

training of people employed in distribution. Since no 

provisions were made for financial reimbursement of pre-

employment training, cooperative employment programs were 

instituted with industry (35). 

Most cooperative vocational education programs at the 

secondary-school level began in the 1960's. Federal legis-

lation enacted during this time provided funds that served 

as an incentive for the development of cooperative education 

programs. The Vocational Education Amendments of 1968 

established policies pertaining to the kinds of training 

experiences, type of related instruction, and student super-

vision requirements. Part G of this Act defined cooperative 

education as follows: 

^ program of vocational education for persons who, 
through a cooperative arrangement between the 
school and employers, receive instruction, 
including required academic courses and related 
vocational instruction by alternation of study in 
school with a job in (any) occupational field (59, 
p. 3 ) . 
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Ths Vocational Education Amendments of 1976 expanded funding 

for cooperative education programs to include post-secondary 

institutions (35). 

Cooperative education programs are presently offered in 

many fields of vocational education. These fields are agri-

cultural education, business and office education, marketing 

and distribution, health occupations, home economics, trade 

and industrial education, diversified occupations, and work 

experience career exploration (59). 

Relationship between General and Vocational 

Education 

The philosophical controversy that exists between advo-

cates of vocational education and general or academic 

education has been addressed by many authors (27, 33, 49, 

54, 56). The basis of this controversy is deeply rooted in 

the historical development of secondary-school curriculum. 

As reported by Barlow (2), the National Education 

Association Committee of Ten in 1893 requested the schools 

to limit their curriculum to the study of academic courses 

deemed necessary for college admission. The emergence of 

vocational education was viewed by many as "an opposition to 

classical studies" (11, p. 26). Although Congress and 

several educational committees have continuously supported 

and emphasized the need for vocational education, questions 

regarding the equality of vocational education programs have 
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continued. In addressing the detrimental effect that this 

conflict has on our educational system, Greene wrote, 

It is an everlasting pity that so sharp a dichot-
omy has established itself in our minds between 
liberal education and vocational training, with 
the false implication that the former is somehow 
higher, though useless, and the latter, useful but 
somehow crass and demeaning (2, p. 14). 

Since its emergence vocational education has had to 

justify its position in the American educational system. 

Many of the goals of vocational education have been ques-

tioned by other educators. As Leighbody (33) stated the 

goals of vocational education are continuously being evalu-

ated in terms of programmatic results by state and national 

committees. Proponents of vocational education used the 

foundations upon which vocational education was formed as 

arguments for its existence. Bailey and Stadt (1) classi-

fied the factors that formed the fundamental basis for 

vocational education into the following categories. 

1. Technological—advances in science and technology 

resulted in a nationwide need for trained workers in highly 

technical fields. 

2. Theoretical—this philosophical position was based 

on a strong commitment to equality of educational opportun-

ity for all students not just for the college-bound. 

3. Economic the nation's demand for manpower and the 

need for training the unemployed and underemployed have 

supported this basic foundation. 
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4. Sociological and psychological—job satisfaction 

and useful employment have contributed indirectly to many 

social benefits both for the individual and society. 

Traditionally vocational curriculum and academic curri-

culum have been separated by our educational system. Barlow 

(2) and other authors (21, 29, 44) have cautioned against 

the creation of a sharp dichotomy in favor of a more inte-

grated curriculum designed to meet the needs of all 

students. Horowitz (25), in a review of societal attitudes 

towards work in the United States, wrote that a "head versus 

hand concept has long existed in our educational system. 

Educational elitists have applauded the attainment of 

academic degrees at the expense of vocational certificates. 

This distinction has resulted in the misconception that 

skill development is the only goal of vocational education 

(25). Although the primary function of vocational education 

is employment, a variety of goals and objectives do exist 

that are relevant for all students. These goals and objec-

tives include (1) providing experiences that will enable 

each student to recognize and appreciate his potential for a 

vocation; (2) providing an opportunity to develop occupa-

tional capabilities; (3) providing for the development of 

skills, technical knowledge, insights, attitudes, safety 

habits, and related information essential to success in an 

occupation; (4) providing for the development of cultural, 
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social, and human characteristics necessary for today's 

living (47, p. 100). Other authors (19, 61, 64) have 

written that vocational education and vocational guidance 

complement academic preparatory curriculum by giving rele-

vancy and meaning to these courses. Rhodes emphasized that 

vocational and general or academic education should not be 

divorced from each other. Rhodes stated, "The academic 

subject areas are essential and become more meaningful when 

approached from an occupational point of view" (42, p. 17) 

The perceptions of vocational education that are held 

by some educators are often based on misconceptions. Tauber 

supported this view by stating that "teachers and other pro-

fessional support personnel do not possess enough valid 

information about, or have a positive attitude toward, the 

vocational-technical world" (54, p. 291). Burkett, quoting 

from a report to Congress, wrote that "too many persons 

relate vocational education to manual training classes of 

the past which became the repository of any child considered 

to be below average" (7, p. 80). 

Since the passage of the Vocational Education 

Amendments of 1963, vocational education has undergone many 

changes that have expanded and improved existing programs 

and created new ones. Vocational agriculture programs have 

shown a shift from strictly production into agribusiness. 

Consumer and homemaking education programs have been 
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redesigned to prepare youth and adults both for the role of 

homemaker and wage earner in home economics related occupa-

tions. Vocational health programs, formerly limited 

primarily to training for practical nursing, have expanded 

into many specialized health care programs. The title of 

distributive education has been changed to marketing and 

distribution to make the name more descriptive of the 

present scope of the program. Vocational education has 

continued to grow and change in order to keep abreast of 

manpower needs (60). 

As evidence of the recognized importance of vocational 

education programs, Tauber cited a report of the Citizens 

Commission to the Pennsylvania Department of Education that 

contained the following recommendation. 

All students should leave school with work skills 
and attitudes which lead them to respect and value 
work. The college-bound student, no less than the 
student who ceases formal education after high 
school, should have vocational skills. . . . Work 
skills are a function of experience, training, and 
attitude: all of these can be directed and 
influenced by schools (54, p. 293). 

Charles and Hannenberg (11) predicted vocational 

education will be expected to accept more responsibility for 

fulfilling labor demands and meeting student employment 

needs in the 1980!s. They wrote that the demands will 

include the following: 

1. Maintaining sensitivity to changes in the 
local and national economy; 
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2. Adjusting to a shrinking job market for 
unskilled entrants; 

3. Countering discriminatory practices against 
minorities, women, and aliens locked out of 
desirable jobs in the labor market; 

4. Acknowledging employer dissatisfaction in 
such vital areas as communication skills, 
computational skills, and attitudinal modes 
with candor and courage (11, p. 69). 

The massive infusion of technological and "how to" 

courses and the rapid growth of technological institutions 

now provide a very creditable option to higher collegiate 

education (25). However, Horowitz (25) and other authors 

(13, 20, 38, 44, 51) maintained that a "status distinction" 

still exists between vocational and academic education. A 

lack of status for vocational programs in the public compre-

hensive school, where college preparatory courses are 

generally stressed, may be detrimental to the formation of a 

positive attitude toward vocational education. This con-

flict was vividly depicted by Hoyt when he stated that "at 

the heart of the problem is a false societal attitude that 

worships a college degree as the best and surest road to 

occupational success" (27, p. 29). 

Academic teachers and counselors often do not possess 

enough valid information about vocational education pro-

grams. Godell (23) and Meyer (35) emphasized the importance 

of vocational educators establishing better communication 

with academic educators in order to inform all educational 

personnel of the accomplishments of vocational education 
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programs. Spitzer (51) reported on a business-oriented 

program in St. Louis designed to "attack the mystique of a 

college education as the sole path to success." Utilizing 

local and federal grants, the campaign emphasized the 

following factors. 

1. There are many respectable and well-paying 
jobs in the technical/trades area. 

2. Many college graduates are either unemployed 
or underemployed. 

3. There is a decline in the number of jobs 
requiring a college degree. By the end of 
the 1980's manpower statistics project only 
approximately 17 per cent of the jobs 
available will require a baccalaureate 
degree. 

4. Most available jobs in the 1980's will 
demand specialized training that can be 
obtained in vocational-technical classes 
(51, p. 27). 

These factors illustrated the importance of vocational 

training in preparing today's youth for employment in the 

future. A report by the Commissioner's National Conference 

on Career Education (26) supported this prediction by 

stating that in the future, technical training will fre-

quently offer more job opportunities than a college degree. 

Another technique for improving awareness of vocational 

education programs was outlined by Tauber (53). This model 

project involved an in-service workshop that emphasized not 

o n lY visitation but also active participation in vocational-

technical activities. The model consisted of (1) an 

orientation session for assessing attitudes toward voca-

tional education; (2) "hands—on," day long, shop-oriented 
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experiences working on projects with vocational education 

students as tutors; and (3) follow-up sessions to re-

evaluate attitudes of participants. 

Academic Counselors and Vocational Education 

Academic counselors have generally been viewed by voca-

tional educators as being more supportive of college 

paratory programs than of vocational education programs. 

Several authors (3, 26, 55, 58) attributed this to a lack of 

understanding of vocational education programs since most 

academic counselors do not have an extensive background in 

or understanding of business and industry. In a keynote 

address to the Virginia Vocational Conference in 1980 Beale 

(3) outlined philosophical differences between vocational 

educators and counselors in their approaches to working with 

students. He stated, "Vocational education teachers deal 

rnore with closure, are action oriented, focus on cognition, 

are concerned with imparting knowledge and information that 

students will need to achieve satisfactory and satisfying 

employment (3, p. 22). Counselors are more concerned with 

students keeping their options open" and are more involved 

with the affective and subjective elements of the career 

decision-making process. This difference in the approach to 

helping students has often placed counselors and vocational 

educators at cross purposes. Beale suggested the need for 

"communication, investigation, and action" to bridge the gap 
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that currently exists between the counselor's office and 

teacher's classroom (3, p. 25). 

To help alleviate this problem, the Indiana State Board 

of Vocational and Technical Education sponsored the develop-

ment of a manual for counselors containing interactive 

exercises designed to increase the counselor's understanding 

of vocational education opportunities. The main purposes of 

the manual were to raise the awareness of all counselors, 

revise any negative attitudes, and encourage action by coun-

selors to assist with vocational education programs (28). A 

similar handbook was developed by the Texas Education Agency 

to improve school counseling services for the non-college 

bound students. Academic counselors were advised to rethink 

their ideas and attitudes about the worth of all jobs and 

make students aware of the opportunities available in the 

vocational-technical area (55). 

It has been reported that frequently high ability stu-

dents have been directed into college preparatory programs 

without making these students aware of other alternatives 

(15). Curtis and others (15), in a comprehensive review of 

the literature dealing with the gifted student in vocational 

education, supported this view. These authors concluded 

that gifted students with interests and aptitudes in voca-

tional education are systematically counselled away from 

vocational education programs, vocational education is not 
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offered as a course option to gifted students, and these 

students are often unaware of their possibilities in voca-

tional education. 

Vocational guidance is an essential component of any 

sound guidance program. Assisting students in making voca-

tional choices should be an integrated counseling process. 

According to Dolliver and Nelson, the main reason for an 

integration of vocational guidance into the total guidance 

program is that 'when vocational counseling is carried out 

apart from personal-educational counseling, it is easy for 

students to believe that their choice of an occupation does 

not involve their total personality" (16, p. 12). To 

illustrate this point, Patterson (40) referred to the impos-

sibility of "compartmentalizing" the various aspects of 

occupational decision-making. He maintained that counselors 

must recognize the psychological complexity and importance 

of choosing an occupation and accept vocational guidance as 

an appropriate role. London (34, p. 19)) indicated a need 

for three types of vocational guidance services: (1) the 

individual inventory service to help youth realize their 

potentialities; (2) an occupational information service, 

including work experience, to acquaint students with the 

world of work; and (3) a realistic counseling service to aid 

students in making wise occupational choices and in acquir-

ing the necessary preparation for work. Ehrle (18, p. 10) 



35 

wrote that the training of all guidance personnel (not only 

vocational counselors) should require the inclusion of more 

"world of work exposure and experience" in order to increase 

their knowledge and effectiveness in "vocational counseling 

technology." 

Gibson (22) categorized the areas in which all coun-

selors can make valuable contributions through vocational 

guidance. He included the following areasj 

1. Career counseling—assist youth with the 
critical decision making process through 
counseling; 

2. Career assessment—provide students the 
opportunity to assess their personal 
characteristics in relation to career 
planning through self-understanding;. 

3. Resource person and consultant—acquisition 
of occupational information materials includ-
ing vocational-technical jobs; 

4. Linkage agent active in collaborative 
efforts with teachers and community agencies 
and employers (22, pp. 224-255). 

Research studies have supported the belief that 

vocational guidance is of prime importance to today's youth. 

Wagenaar (58) reported the results of a national study of 

high school juniors where 75 per cent of the students 

surveyed reported a need for career counseling service. 

Approximately one-half of the students surveyed indicated 

that they had received little or no assistance from high 

school counselors. Prediger and associates (41) reported 

similar findings and concluded that student-expressed need 

for help with career planning is in sharp contrast to the 
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amount of help students feel they receive. Palmo and De 

Vantier (39), from a study of vocational guidance programs 

in Pennsylvania, found that vocational-technical students 

reported a need for more assistance with personal and educa-

tional problems related to career choice. Similar results 

were reported by Wagenaar (58) from an analysis of survey 

data provided by high school seniors regarding their per-

ceptions of the effectiveness of counseling services. The 

results of these vocational guidance studies indicate a need 

for all guidance personnel to actively participate in this 

area of service. In a review of the literature summarizing 

research in the evaluation of counseling services, Riggs 

substantiated the importance and need for vocational guid-

ance. In making implications for the future, he concluded 

that in a majority of the high schools, "all counselors will 

be expected to deal more with vocational concerns" (43, 

p. 56). As a result this counselor educator also predicted 

the inclusion of more vocationally-related courses in coun-

selor training programs in the future. 

According to Bottoms (5) counselors have the leadership 

role in helping students with the career selection process 

which enables them to "consider, choose, and manage their 

own lives." He stated, "Certain options can be perceived as 

possible only if barriers of social disapproval, ignorance, 

and individual perceptions are altered through new 
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knowledge, experience, and reflection" (5, p. 126). The 

importance of occupational awareness is emphasized by the 

findings of a recent study of high school students in Texas. 

In this study conducted by Wright (65) students generally 

expressed a positive attitude toward vocational education 

programs. These same students frequently responded that 

they had not selected these programs because of insufficient 

information. A major thrust for all counselors should 

involve setting into motion those educational experiences 

that provide the individual student with the basis and 

skills for choosing an occupation (34). Therefore, the 

academic counselor should serve as a valuable resource in 

vocational education as well as academic or general educa-

tion. An interdisciplinary approach resulting from a 

cooperative effort between academic and vocational educators 

in working with students is necessary. Counselors, both 

academic and vocational, have a tremendous responsibility 

not only to promote this process but actively participate 

through example by demonstration of the interrelationship of 

their functions (36). 

Counselor Role and Function Studies 

A review of the literature reveals that confusion 

exists regarding role expectations of counselors. In 

research studies of the counselor's role, differences in 

role expectations have been found among those with whom the 
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counselor works. In addition, some discord pertaining to 

role and function has also been reported among counselors 

(4, 6, 12, 30, 34). 

Role expectations of counselors may be found in a 

variety of official sources such as job descriptions, policy 

handbooks, guidance and counseling textbooks, policy state-

ments from professional organizations, and others. Often 

these sources do not take into account the interaction 

between these formal expectations and informal expectations 

as they relate to understanding and acceptance of role and 

function. Bentley (4) indicated that people tend to relate 

to others in accordance with their internalized perceptions 

of role expectations. In relating this general idea spe-

cifically to the counselor's role, Bentley identified 

communication of role to teachers and significant others as 

a necessary step in improving attitudes and working rela-

tionships. He also discussed factors that are important in 

defining the role of counselors. These factors included (1) 

exploring the role expectations held by other educational 

personnel, (2) explaining the role perceptions held by 

counselors, (3) assessing the differences that may appear, 

and (4) planning strategies for reducing these differences 

(4, pp. 8-9). To further emphasize this point Mozee 

stated, "Counseling staffs that know faculty expectations 

can incorporate this knowledge into programs whereby these 
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expectations are either met, modified and met or changed" 

(37, p. 24) . 

The definition of counselor role in Texas has been 

further complicated because of the existence of both voca-

tional and academic counselors within many secondary-

schools. Cheek and Christiansen (10) reported that since 

the early 1970's evidence has indicated that controversy 

exists regarding both the proper relationship between the 

vocational and academic counselor and the role of each. In 

an attempt to distinguish between the functions of each, 

Cheek (9) surveyed a sample of vocational directors, voca-

tional counselors, academic counselors, and secondary-school 

principals to ascertain their perceptions of role expecta-

tions of vocational counselors. A significant difference 

was observed among the four respondent groups relative to 

forty-four of the seventy role statements pertaining to the 

role of the vocational counselor. Cheek concluded that the 

polarization in perception of roles that tended to exist 

between vocational directors and academic counselors was 

likely to produce "unharmonious, counter-productive" working 

relationships (9, p. 284). 

Clay (12) surveyed vocational industrial education 

teachers enrolled in two Texas universities and selected 

counselor educators to determine their perceptions of the 

role of the vocational counselor, academic counselor, and 
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9 u i . c l a . n c e associate. A high level of agreement was found 

among the vocational industrial education teachers regarding 

the functions of all three groups. Significant differences 

were noted between the vocational industrial education 

teachers and counselor educators in some tasks pertaining to 

the vocational guidance role of academic counselors. 

In a report of a similar study Schreiner (46) identi-

fied several areas of difference between the perceptions of 

vocational counselors and academic counselors pertaining to 

performance of their respective roles. The differences 

noted were in the degree of responsibility for the activity. 

The activities included community visitation, material 

organization, follow-up and placement, occupational educa-

tion, and counselor training. 

In an effort to ascertain if the educational setting 

was a significant factor in determining role perceptions, 

Kiner (30) surveyed counselors employed in comprehensive 

high schools and vocational high schools in Ohio. He 

reported very few differences, thus indicating a high degree 

of consensus between the two groups regarding their func-

tion. Significant differences were noted in responses to 

some questions pertaining to vocational guidance. The coun-

selors in the vocational schools tended to emphasize job 

placement, vocational planning with students, vocational 

aptitude testing, and forming liaison relationships with 
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personnel in other vocational and educational settings more 

than the counselors in the comprehensive high schools. 

A 1982 report by the Southern Regional Education Board 

(SRED) Task Force (14) expressed concern regarding the back-

ground of academic counselors in regard to vocational 

guidance. The results of this study were quoted which 

revealed that approximately one-half of the vocational edu-

cation students and one-third of the general education 

students had never discussed course choices and occupational 

plans with the counselor. Harding (24) reported findings 

that tended to support the concern registered by the SRED 

Task Force. In a survey of counselors designed to ascertain 

job responsibilities and provide a self-assessment of job 

performance, he identified five items related to vocational 

counseling that counselors placed in a "High-Need—Low 

Training" category. Placement in this category indicated a 

recognized need for more assistance to students in voca-

tional guidance, but the counselors surveyed viewed their 

professional preparation as insufficient to meet the need. 

As reported by Cornett (14), college preparation for acade-

mic counselors is often limited to one or two courses 

related to vocational guidance. 

Studies dealing with the counselor's role in post-

secondary planning have often found that academic counselors 

do not give enough assistance to the non-college bound 
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students. Shapiro (48) surveyed a national sample of high 

school seniors to answer the question "Are counselors pro-

viding vocational, occupational, and educational assistance 

to all groups of students?" He concluded that the non-

college bound students were in need of more assistance from 

counselors in the area of post-secondary planning than were 

the college-bound students. Students who are college-bound 

generally receive more help from parents and other school 

personnel. 

Leaverton (32) reported the findings of a study 

designed to explore and analyze the perceptions of students 

and counselors concerning the counselor's role. Responses 

from counselors and students were found to differ signfi-

cantly in the area of vocational guidance. Students 

perceived that they were not receiving sufficient vocational 

counseling. Counselors viewed the service provided as 

career planning, but the students viewed the service 

received as "making a college choice." 

Research studies to determine the views of other educa-

tional personnel pertaining to the counselor's role have 

been conducted (17, 31, 52). These studies surveyed school 

administrators, secondary—school counselors, and secondary-

school teachers using Likert scale instruments designed to 

measure role perceptions. The authors of the studies 
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referenced noted significant differences among the group 

means for one or more of the counseling services studied. 

In his study of the role of secondary-school counselors 

in Texas Wills (62) focused on the perceptions of coun-

selors, school administrators, counselor educators, and 

administrator educators. He reported finding counselor edu-

cators responding less positively to some of the tasks 

related to educational and vocational counseling than did 

the other groups. These tasks included helping students 

with long-range educational planning, understanding the 

importance of education presently and for the future, and 

providing occupational information for students. 

Valine and associates (57) presented findings from a 

1980 follow-up of a study originally conducted in 1972 con-

cerning teachers' perceptions of the counselor's role. 

Approximately 35 per cent of all teachers in the sample 

groups for both studies indicated that they were "undecided" 

in regard to understanding the counselor's role. These 

authors emphasized the need to clarify expectations and 

define more clearly the counselor's role for educational 

personnel outside of the counseling profession. 
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CHAPTER III 

PROCEDURES FOR COLLECTION OF THE DATA 

This chapter consists of a description of the proce-

dures followed in the collection and treatment of the data 

in this study. The major sections included in this chapter 

are development of the instrument, selection of subjects, 

and treatment of the data. 

Development of the Instrument 

The instrument used in this study was designed to 

ascertain the perceptions of academic counselors and home 

economics cooperative education teachers concerning the role 

of the academic counselor in vocational education. The 

questionnaire was developed following a comprehensive review 

of the literature pertaining to counseling tasks. Selected 

items from research studies by Clay (1) and Schreiner (6) 

were adapted for use in this questionnaire. The Likert 

scale questionnaire consisted of forty-six task items 

related to the role of the academic counselor in vocational 

education. Each subject was expected to respond to each 

task item by choosing one of the following alternatives. 

1. Strongly agree—this response was interpreted as a 

task that must be performed by academic counselors and 

included any mean score from 1 to 1.5. 
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2. Agree—this response was interpreted as a task that 

should be performed by academic counselors and included mean 

scores beyond 1.5 to 2.5. 

3. Undecided—this response was interpreted as a task 

that may or may not be performed by academic counselors and 

included mean scores beyond 2.5 to 3.5. 

4. Disagree—this response was interpreted as a task 

that should not be performed by academic counselors and 

included mean scores beyond 3.5 to 4.5. 

5. Strongly disagree—this response was interpreted as 

a task that must not be performed by academic counselors and 

included mean scores beyond 4.5 to 5. 

The alternatives from which the subjects selected 

ranged from the highest rating "strongly agree" to the 

lowest rating "strongly disagree." The number circled by 

the respondents for each item corresponded to the numerical 

value assigned to that answer. A circled 1, for example, 

was valued as a total of 1. The numbered alternatives were 

arranged in ascending order from 1 to 5. Therefore, the 

lower the mean score, the higher the rating received. Low 

mean scores indicated a high extent of agreement with the 

task item, and high mean scores indicated a low extent of 

agreement. 

The instrument was also designed with entries for the 

collection of demographic data. The general information 
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section of the questionnaire was different for the two 

groups. These data were concerned with the sex of the sub-

jects, years of teaching or counseling experience, size of 

the school enrollment, assignment of vocational and academic 

counselors, number of interactions between counselors and 

teachers, work experience, vocational counselor certifica-

tion, and the subject areas formerly taught. Ten subject 

areas, identified as having been previously taught by coun-

selors, were divided into three categories for statistical 

analysis. The classification system used by Rumberger and 

Daymont (5) was utilized to designate language arts, foreign 

language, mathematics, natural sciences, and social sciences 

as "academic" subjects. Other subjects not included in this 

category were classified as "non-academic" subjects. The 

third category consisted of a combination of academic and 

non-academic subjects. Number of years of teaching or coun-

seling experience, size of the school enrollment, and the 

number of interactions between teachers and counselors were 

divided into levels for statistical analysis. 

Following the development of the original question-

naire, a panel of experts was selected to establish content 

validity. Members of this panel were selected because of 

their expertise in vocational education or in academic coun-

seling. Recommendations by the doctoral advisory committee 

were followed in the selection of the panel. Included in 
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the eight-member panel were two vocational administrators, 

one vocational counselor, one home economics cooperative 

education teacher, three academic counselors, and one direc-

tor of guidance. Draft copies of the questionnaire, cover 

letters containing instructions, and evaluation sheets were 

mailed to all panel members (Appendix). The panel members 

were requested to evaluate each task item based on the 

clarity of the statement, appropriateness of the item to the 

purposes of the survey, and value of the information that 

could be obtained from a response to the item. Each panel 

member was also asked to evaluate the task items in terms of 

its appropriateness to the category in which it was placed. 

The items were classified into the following six areas of 

counseling tasks: (1) counseling and course selection, (2) 

occupational awareness and information service, (3) con-

ducting career-related programs, (4) testing and student 

appraisal, (5) staff relationships, and (6) job placement. 

Revisions in the instrument were made following the 

evaluation by the members of the panel. Acceptance of an 

item required a positive response for all three criteria 

from seven of the eight panelists. Operative words were 

changed in several of the task items in order to improve the 

clarity of the instrument. The stimulus to each category of 

task items was changed from "academic counselors should 

perform the following tasks" to "academic counselors 
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should." Six task items of the original fifty-two were 

deleted because they were not considered appropriate, real-

istic, or relevant by two or more of the panel members. The 

panel members also recommended that the order of the 

"strongly disagree" and the "strongly agree" be reversed 

with the item choices proceeding from the highest extent of 

agreement to the lowest extent of agreement. The changes 

recommended by the panel were made. 

The final stage in the development of the instrument 

required the establishment of reliability. In order to 

achieve this objective, the questionnaire was administered 

to a sample group of home economics cooperative education 

teachers and academic counselors in the Dallas-Fort Worth 

area. Nineteen questionnaires were returned from the 

twenty-five mailed. The questionnaires were all checked for 

completeness, and the data prepared for analysis. 

All questionnaires were taken to the computer center at 

North Texas State University for statistical analysis. The 

instrument was tested for internal consistency by splitting 

the forty-six items into odd- and even-numbered statements. 

A split-half reliability coefficient was calculated. The 

Spearman-Brown prophecy formula was then used to compensate 

for the fact that the reliability was estimated from an 

instrument one-half the length of the complete form. 
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According to Roscoe split-half reliability has the following 

desirable characteristics: 

the conditions of administration are near 
identical for both halves, there is little or no 
time lag between administrations, and the 
attitudes or response sets of the respondents 
should be near identical for the two 
administrations (4, p. 134). 

The reliability coefficient reported was .95. 

Selection of the Subjects 

Subjects selected for participation in this study were 

academic counselors and home economics cooperative education 

teachers in the state of Texas. Cooperative education 

teachers were selected because many vocational educators 

believe that the concept of cooperative education programs 

at the secondary-school level is not generally understood or 

well-accepted by other educators (2, 3, 9). According to 

Wanat many educational personnel have a less than favorable 

view of a course that they perceive as taking students away 

from academic subjects for half of the school day to do 

"heaven only knows what" (8, p. 214). 

The names and addresses of the ten area home economics 

consultants in the state were requested from the Texas 

Education Agency. A letter explaining the purposes of the 

research study and requesting a recent directory of the home 

economics cooperative education teachers was sent to each 

consultant (Appendix). Following the receipt of all ten 
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directories, the names of all subjects identified as cooper-

ative education teachers were enumerated. 

The Texas School Directory (7) was used to identify the 

population of academic counselors in the state. It was 

observed that two large school districts, Houston and 

Austin, had not listed the names of counselors. Letters 

explaining the purposes of the research study and requesting 

a directory of counselors in these two districts were mailed 

to the directors of counseling. Following the receipt of 

these two directories, the names of all counselors not 

designated as vocational, special education, elementary, or 

other special classifications were enumerated. 

A table of random numbers, taken from the Appendix of 

Fundamental Research Statistics for the Behavioral Sciences 

by Roscoe (4), was used to select simple random samples of 

the teachers and counselors who were included in this 

research study. The randomly-selected samples consisted of 

no fewer than 10 per cent of the total population of aca-

demic counselors and home economics cooperative education 

teachers in the state. A total of 55 teachers and 255 coun-

selors constituted the sample for this study. 

Each subject was mailed a questionnaire and cover 

letter explaining the purposes of the study and requesting 

their participation in completing the survey instrument 

(Appendix). After a four-week period, follow-up letters and 
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another copy of the questionnaire were mailed to non-

respondents. A total of 45 teachers and 158 counselors 

completed and returned useable survey instruments. This 

constituted a 82 per cent return for teachers and a 62 per 

cent return for counselors. 

Treatment of the Data 

The data were coded and punched into cards for proces-

sing by the computer at North Texas State University. 

Numerical codes were assigned to the demographic data in 

order to facilitate electronic data processing. Subjects 

with missing values for any of the items on the survey 

instrument were omitted from the analysis. Therefore, the 

number of subjects is not constant for all categories of 

counseling tasks. 

Statistical tests used in the treatment of the data 

included the t.-test for two independent samples, one-way 

analysis of variance, and the Scheffe Test for making multi-

ple comparisons among means. Data collected for this study 

were treated as statistically continuous. 

For Hypothesis 1 the data were first analyzed on an 

individual-item basis. Each mean dealt with a single ques-

tion and was regarded individually. For Hypotheses 2 

through 11 the data were grouped into six categories, and 

each category was analyzed independently. This procedure 
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was also used for further analysis of Hypothesis 1 in order 

to determine the attitudes of respondents to each category 

of counseling tasks. 

The means for the categorically-arranged data were not 

comparable across categories. Therefore, an item mean with 

a score range from 1 to 5 was also calculated for each 

category. 



CHAPTER BIBLIOGRAPHY 

1. Clay, Michael Ellis, "Functions of the Vocational 

AssScilte'a/S a d 0 m i C Counselor a n ^ Guidance 
Associate as Perceived by Vocational Industrial 

dissertation*^ Counselor Educators, " u n p u b l ^ d 
dissertation, College of Education, East Texas 
State University, Commerce, Texas, 1974. 

2* ^inf' W a r r e J G " L u c y Crawford, and Mary K 
Klaurens, Coordination in Cooperative L 
|ducation, Columbus, Ohl^, Charles E. 
Publishing Company, 1975. 

3" ^Boston' filvn' p ° ° g e r a t i v e V o c a t i°"al Education, tsoston, Allyn and Bacon, Inc., 1977. ' 

4. Roscoe, John T., Fundamental Research Statistics 
- ? r Behavioral Sciences" New YnrV SoTF 
Rmehart, and W i n s t S H T ^ T , 1975 ' 

5. Rumberger, Russell W. and Thomas N. Daymont "The 
Economic Value of Academic and Vocational Trainina 
Acquired m High School," unpublished Saner 9 

presented at the Annual Meeting of the American 
Educational Research Association, New York ERIf 
Document 219-622, March 19, 1982. 

6. Schreiner, Leo M., "The Role of the Guidance 
Counselor as Perceived by Vocational Counselors anr) 
Regular Counselors in Texas," unpublished 

U n i v e r s i t v ^ S t n ^ T ° £ E d u c a t i ° » ' Oklahoma State university, Stillwater, Oklahoma, 1972. 

7. Tegas School Directory, Austin, Texas, Texas 
Education Agency, 1981. 

8. Wanat, John A. and Margaret A Snpli *. • 

|ducation, Springfield, ' i T T ^ f l f r ^ 
Charles C. Thomas Publisher, 1980. 

9' ^Cooperative Ed,',r-^it°r'c
PeVel0plnC' 224 Expanding 

60 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

The data for this study were collected from the 45 

teachers of home economics cooperative education and 158 

academic counselors who completed and returned useable 

questionnaires. The participants represented a simple 

random sample of all teachers of home economics cooperative 

education and academic counselors in the state of Texas. 

Analysis and discussion of the data are presented in 

this chapter according to the hypotheses delineated in 

Chapter I. The forty-six items on the questionnaire were 

grouped into the following six categories of counseling 

tasks. 

Category I—Counseling and Student Course Selection 

Category II—Occupational Awareness and Information 

Service 

Category III—Conducting Career Related Programs 

Category IV—Testing and Student Appraisal 

Category V--Staff Relationships 

Category VI—Job Placement 

The findings for each hypothesis are presented in both 

narrative and tabular form. 
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Analysis of Hypotheses 

Hypothesis 1, which stated that no significant differ-

ence existed between the attitudes of home economics 

cooperative education teachers and academic counselors con-

cerning the role of the academic counselor, was analyzed 

through use of the t-test for two independent samples. The 

members of the two groups were asked to indicate the extent 

to which they agreed or disagreed with the task items in 

each of the six categories. The means, standard deviations, 

and t-values of each task item are presented in tabular form 

according to the six categories of counseling tasks. The 

.05 level of significance was selected as the level of 

rejection for the null hypothesis. A t-value of 1.98 was 

required for statistical significance. 

Mean score values ranging from 1 to 5 were possible. 

Task items receiving mean score values of 1 to 2.5 repre-

sented positive perceptions by the sample group as being 

acceptable functions of the academic counselor. Task items 

receiving mean score values of more than 3.5 represented 

negative perceptions by the sample group as not being 

acceptable functions of the academic counselor. Mean score 

values beyond 2.5 through 3.5 were judged as inconclusive 

regarding the function of the academic counselor. 

The t-test data pertaining to the responses by the home 

economics cooperative education teachers and academic 
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counselors for the first twelve task items are presented in 

Table I. These twelve task items deal with "Counseling and 

Student Course Selection." 

TABLE I 

COMPARISON OF TEACHERS AND COUNSELORS ON COUNSELING 
AND STUDENT COURSE SELECTION, CATEGORY I 

Item 

Teachers 

Mean 
Standard 
Deviation 

Counselors 

Mean 
Standard 
Deviation t-Value 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

1 . 4 2 

1 . 3 5 

2 .00 

1 . 5 4 

1 . 4 5 

1 . 7 5 

3 . 0 4 

1.60 

1 . 2 9 

1 . 4 6 

1 . 4 2 

1 . 3 1 

0 . 7 5 

0 . 4 8 

0 . 9 0 

0 . 7 9 

0 . 5 4 

0 . 9 8 

1.08 

0 .68 

0 . 4 5 

0 . 5 4 

0 . 4 9 

0 . 4 6 

1 . 4 1 

1 . 4 7 

1 . 4 9 

1.88 

1 . 5 3 

1 . 9 3 

2 . 5 6 

1.81 

1 . 3 5 

1 . 4 1 

1 . 5 5 

1 . 4 9 

0 . 6 7 

0 . 6 4 

0 . 7 3 

0 . 8 9 

0.66 

1 .11 

1 . 0 3 

0 . 7 4 

0 . 5 8 

0.61 

0 .62 

0 .61 

0 . 0 9 

- 1 . 1 5 

3 . 8 9 * 

- 2 . 2 9 * 

- 0 . 7 1 

- 0 . 9 5 

2 . 7 0 * 

- 1 . 6 9 

- 0 . 6 9 

0 . 5 2 

- 1 . 2 4 

- 1 . 8 4 

'Significant at the .05 level. 
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The mean scores for both groups revealed positive 

responses for eleven of the twelve task items reported in 

Table I. Examination of these data indicated that these 

eleven task items were perceived by both the teachers and 

counselors as being acceptable functions of the academic 

counselor. 

The treated data revealed a significant difference 

between the two groups for task items 3, 4, and 7. For item 

3, regarding personal counseling with vocational education 

students, the mean score for the teachers revealed that they 

did not agree as strongly as did the counselors with this 

function. This item received a response of "strongly agree" 

from the counselors and a response of "agree" from the 

teachers. The mean score for the teachers indicated a 

higher extent of agreement with item 4 dealing with the 

placement of students with above average academic records in 

vocational education classes. Analysis of the data revealed 

a significant difference between the means of the two 

groups. Although item 7 relating to the assignment of stu-

dents with poor academic records to vocational education 

classes was not rated as an acceptable function by either 

group, the counselors indicated a greater extent of agree-

ment with this item than did the teachers. A statistically 

significant difference was found between the means of the 

two groups. 
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Although analysis of all other task items in this 

category revealed no statistically significant difference 

between the two groups, some differences were observed in 

the extent of agreement between the teachers and counselors. 

In general, the responses reported by the teachers indicated 

a greater extent of agreement with the other task items in 

this category than did the responses reported by the coun-

selors to the same items. 

Table II presents the analysis of responses by the 

teachers and counselors to task items 13 through 21. This 

category of counseling tasks is concerned with "Occupational 

Awareness and Information Service." 

Examination of the mean scores for both groups reported 

in Table II revealed positive responses to all nine of the 

task items. These responses indicated that both the 

teachers and counselors perceived the task items in this 

category as being acceptable functions of the academic 

counselor. All items were rated "agree" by both groups 

except for item 21. This item, which dealt with dissemi-

nation of vocational-technical career information to 

students, was rated "strongly agree" by the teachers. There 

was a great deal of disparity noted among the item means for 

both the teachers and counselors. 

Statistically significant differences between the mean 

scores of the two groups were observed for three of the 
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TABLE II 

COMPARISON OF TEACHERS AND COUNSELORS ON OCCUPATIONAL 
AWARENESS AND INFORMATION SERVICE, CATEGORY II 

Item 

Teachers Counselors 

Item Mean 
Standard 
Deviation Mean 

Standard 
Deviation t-Value 

13 1.62 0.61 1.90 0.95 -1.89 

14 2.33 1.04 2.35 1.12 -0.08 

15 1.86 0.69 2.12 1.03 -1.55 

16 2.24 0.85 2.22 1.03 0.14 

17 1.77 0.73 2.11 0.99 -2.12* 

18 1.91 0.73 2.25 1.01 -2.11* 

19 1.73 0.54 1.85 0.83 -0.92 

20 1.68 0.63 2.02 0.95 -2.19* 

21 1.42 0.49 1.67 0.80 -1.97 

*Significant at the .05 level. 

task items. Responses from the teachers revealed a 

significantly greater extent of agreement with each of the 

following task items. 

Item 17—Dissemination of career education materials to 

all teachers. 

Item 18—Implementation of career-related workshops 

within the classroom. 

Item 20—Review of vocational-technical publications. 
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No other significant differences between the mean 

scores of the two groups were revealed from examination of 

the other six task items included in this category. The 

extent of agreement did differ between the two groups but 

not to a statistically significant degree. 

Table III presents the t-test data for task items 22 

through 28. This category pertains to "Conducting Career 

Related Programs." 

TABLE III 

COMPARISON OF TEACHERS AND COUNSELORS ON CONDUCTING 
CAREER-RELATED PROGRAMS, CATEGORY III 

Item 

Te achers Counselors 

Item Mean 
Standard 
Deviation Mean 

Standard 
Deviation t-Value 

22 1.55 0.81 1.88 0.99 -2.04* 
2 3 1.89 0.83 2.23 1.06 -1.98* 
24 1.84 0.76 2.49 1.12 3.62* 
25 1.89 0.88 2.23 1—1 • O

 
00
 

-1.93 
26 2.11 0.93 2.47 1.19 -1.85 
27 2.53 1.19 2.79 1.22 -1.27 
28 1.66 0.73 1.90 0.93 -1.57 

*Significant at the .05 level. 
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The mean scores for both groups revealed positive 

responses for six of the seven task items presented in Table 

III. Both of the groups agreed that all task items except 

"coordination of field trips to businesses and industries-

were acceptable functions of academic counselors. 

Analysis of the data reported in Table III revealed a 

significant difference between the means of the two groups 

for three of the task items. The responses from the 

teachers showed a significantly greater extent of agreement 

with each of the following task items. 

Item 22—Plan Career Day activities to include 

vocational-technical occupations. 

Item 23--Assist vocational education teachers in 

developing vocational guidance activities. 

Item 24 Plan Job Fairs for senior students. 

No other statistically significant differences were observed 

between the mean of the two groups. 

Responses to task items 29 through 35 are presented in 

Table IV. This category concerns "Testing and Student 

Appraisal." 

Examination of the mean scores for both groups pre-

sented in Table IV revealed positive responses to all of the 

seven task items. All of the task items were perceived by 

both the counselors and teachers as being acceptable 
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TABLE IV 

COMPARISON OF TEACHERS AND COUNSELORS ON TESTING AND 
STUDENT APPRAISAL, CATEGORY IV 

Item 

Teachers Counselors 

t-Value 
Item Mean 

Standard 
Deviation Mean 

Standard 
Deviation t-Value 

29 1.80 0.81 2.23 1.11 -2.44* 
30 1.91 0.95 2.29 1.08 -2.17* 
31 1.60 0.68 1.78 0.83 -1.36 
32 1.62 0.65 2.02 0.91 -2.76* 
33 1.69 0.66 2.06 0.94 -2.49* 
34 1.62 0.57 1.84 0.76 -1.79 
35 1.71 0.66 1.95 0.86 -1.71 

'Significant at the .05 level, 

functions of the academic counselor. The item means of the 

counselors revealed more disparity than did the item means 

of the teachers. 

The mean scores of the teachers were consistently lower 

than the mean scores of the counselors. This difference in 

mean scores indicated a greater extent of agreement by the 

teachers with the task items in this category. 
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Statistically significant differences between the means 

for the two groups were found for four of the task items in 

this category. Responses from the teachers revealed a 

significantly greater extent of agreement with each of the 

following task items. 

Item 2 9 -Administering vocational interest inventories 

to students. 

Item 3 0—Administering vocational aptitude tests to 

students. 

Item 32—Making information relative to occupational 

interests of students available to teachers. 

Item 33—-Organizing test results for use by vocational 

education arid academic teachers. 

Although both groups rated the items "agree," differ-

ences were observed between the means of the two groups for 

the other three task items in this category. Examination of 

these means failed to reveal any statistically significant 

difference between the perceptions of the teachers and 

counselors for the other three items in this category. 

Table V presents the analysis of responses by the 

teachers and counselors to task items 36 through 43. This 

counseling tasks is concerned with "Staff 

Relationships." 

The reported means for the task items presented in 

Table V revealed positive responses by the two groups for 
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TABLE V 

COMPARISON OF TEACHERS AND COUNSELORS ON STAFF 
RELATIONSHIPS, CATEGORY V 

Tea chers Counselors 

Item Mean 
Standard 
Deviation Mean 

Standard 
Deviation t-Value 

36 1.24 0.43 1.40 0.58 -1.73 

37 1.42 0.49 1.61 0.70 -1.71 

38 1.62 0.80 1.84 : 0.85 -1.59 

39 1.46 0.62 1.68 0.65 -1.93 
40 1.55 0.65 1.68 0.69 -1.04 

41 1.24 0.43 1.60 0.77 -3.02* 

42 1.24 0.43 1.44 0.58 -2.09* 

43 1.38 0.61 1.59 0.74 -1.74 

'Significant at the .05 level, 

all eight items. Both the teachers and counselors perceived 

all eight task items as being acceptable functions of the 

academic counselor. Both groups tended to show a greater 

extent of agreement with all task items in this category 

than with task items in any of the other five categories of 

counseling tasks. Many of the items in this category were 

rated "strongly agree." 

Statistically significant differences between the means 

for the two groups were found for two of the task items. 
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Responses reported for the teachers revealed a significantly 

greater extent of agreement with the following items. 

Item 41—Giving equal support to vocational education 

and academic education programs. 

Item 42—Helping to establish a cooperative working 

relationship with vocational counselors. 

Table VI presents the analysis of responses by the 

teachers and counselors to task items 44 through 46. This 

category of counseling tasks pertains to "Job Placement." 

TABLE VI 

COMPARISON OF TEACHERS AND COUNSELORS ON JOB 
PLACEMENT, CATEGORY VI 

Item 

Teachers 

Mean 
Standard 
Deviation 

Counselors 

Mean 
Standard 
Deviation t-Value 

44 

45 

46 

2.06 

2.57 

2.48 

1 . 2 1 

1.17 

1.19 

2.07 

2.54 

2.54 

1.07 

1 . 1 0 

1.09 

-0.05 

0.21 

-0.30 

Analysis of the data reported in Table VI revealed that 

of the three task items in this category, two received posi-

tive responses from the teachers and one received positive 

responses from the counselors. The means for both groups 

tended to indicate a lower extent of agreement with the task 



73 

items in this category being perceived as acceptable func-

tions of the academic counselor than for any other category. 

The small degree of difference between the means of the two 

groups indicated a greater consensus of opinion between the 

teachers and counselors than was observed for any of the 

five other categories. No statistically significant differ-

ences were found. 

Hypothesis 1 was also analyzed through use of one-way 

analysis of variance. The group means were tested to deter-

mine whether significant differences existed between the 

means of the teachers and counselors for each of the 

categories. The item means for each category were also 

calculated. The number of subjects, means, and standard 

deviations for the two groups for each of the six categories 

of counseling tasks are presented in Table XVIII in Appendix 

E, 

The subjects in each of the two groups were asked to 

respond to the task items in each of the six categories. 

The .05 level of significance was selected as the level of 

rejection for the null hypothesis. The analysis of variance 

data pertaining to Hypothesis 1 are shown in Table VII. 

Analysis of the data revealed that no significant 

difference existed between the groups for Categories I, n , 

and VI. These three categories dealt with "Counseling and 

Student Course Selection," "Occupational Awareness and 
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TABLE VII 

SUMMARY TABLE FOR ANALYSIS OF VARIANCE OF THE SCORES 
OR TEACHERS AND COUNSELORS ON THE SIX CATEGORIES OF 

COUNSELING TASKS 

Occupational Awareness 
and Information Service, 
Category II 

Between groups 
Within groups 
Total 

Sum of 
Squares 

Mean 
Square 

Counseling and Student 
Course Selection, 
Category I 

Between groups 
Within groups 
Total 

6 . 3 4 I 6 . 3 4 
5 5 6 7 . 6 5 2 8 . 7 0 
5 5 7 3 . 9 9 

0 . 2 2 1 * 

1 2 5 . 8 3 
7 6 0 6 . 0 4 

1 2 5 . 8 3 
3 8 . 0 3 

3 . 3 1 * 

7 7 3 1 . 8 7 

2 1 3 . 5 9 
6 4 0 0 . 0 8 

2 1 3 . 5 9 
3 2 . 6 5 

6 . 5 4 * * 

6 6 1 3 . 6 7 

1 7 5 . 8 4 
5 0 5 0 . 8 3 

1 7 5 . 8 4 
2 5 . 1 3 

6 . 9 9 * * 

5 2 2 6 . 6 7 

9 9 . 4 6 
3 1 3 4 . 7 5 

9 9 . 4 6 
1 5 . 7 5 

3 2 3 4 . 2 1 

Conducting Career-Related 
Programs, Category III 

Between groups 
Within groups 
Total 

Testing and Student 
Appraisal, Category IV 

Between groups 
Within groups 
Total 

Staff Relationships, 
Category V 

Between groups 
Within groups 
Total 

6 . 3 1 4 * * 
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TABLE VII—Continued 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Job Placement, 
Category VI 

Between groups 
Within groups 
Total 

1 
199 

0.025 
1852.19 

0.025 
9.31 

0.003* 

Job Placement, 
Category VI 

Between groups 
Within groups 
Total 200 1852.215 

0.025 
9.31 

0.003* 

*Not significant. 

**Significant at the .05 level. 

Information Service," and "Job Placement." To be signi-

ficant a F-ratio of 3.89 would have been necessary. 

The analysis of variance for Categories III, iv, and V 

was statistically significant at the .05 level. Home 

economics cooperative education teachers showed a signifi-

cantly higher extent of agreement with items in the 

"Conducting Career-Related Programs," "Testing and Student 

Appraisal," and "Staff Relationships" categories being 

acceptable functions for academic counselors. The null 

hypothesis, which stated that no significant difference in 

attitudes existed between the two groups, was rejected for 

Hypothesis 1. 
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Hypothesis 2, which stated that no significant differ-

ence in attitudes existed between female and male academic 

counselors concerning the role of the academic counselor, 

was analyzed through use of the ttest for two independent 

samples. The two groups were asked to respond to the task 

items in each of the six categories. The t-test analysis of 

the data pertaining to Hypothesis 2 is presented in Table 

VIII. The number of female and male subjects, means, stan-

dard deviations, and t-values are included in Table VIII. 

The item means for each category were also calculated. 

No significant difference was found between the means 

of females and males for Categories II, hi, iv, and V. 

These four categories dealt with "Occupational Awareness and 

Information Service," "Conducting Career Related Programs," 

"Testing and Student Appraisal," and "Staff Relationships." 

In order to be significant at the .05 level a t-value of 

jfl.98 would have been necessary. 

Analysis of Categories I and VI revealed a significant 

difference between the means of the two groups. For 

Category I, "Counseling and Student Course Selections-

female subjects revealed a significantly higher extent of 

agreement with these task items than did male subjects. For 

Category VI, "Job Placement," male subjects showed a signi-

ficantly higher extent of agreement with these task items 

than did female subjects. The null hypothesis was 

rejected. 
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TABLE VIII 

NUMBER OF SUBJECTS, MEAN SCORES, STANDARD DEVIATIONS 
AND t-VALUES FOR THE VARIABLE SEX OF THE ACADEmc 

COUNSELOR 

Category 
Number of 
Subjects 

Mean 
Scores 

Standard 
Deviation t-values 

Counseling and 
Student Course 
Selection, 
Category I 

Occupational Aware-
ness and Information 
Service, Category 
II 

Conducting Career-
Related Programs," 
Category III 

Testing and 
Student Appraisal, 
Category IV 

Staff 
Relationships, 
Category V 

Job Placement, 
Category VI 

F = 93 

M = 58 

F = 96 

M = 60 

F = 94 

M = 58 

F = 97 

M = 59 

F = 97 

M = 59 

F = 95 

M = 60 

18.97 
1.58* 

21.55 
1.79* 

18.26 
2.03* 
18.85 
2.09* 

15.85 
2 . 2 6 * 
16.17 
2.31* 

14.31 
2.04* 
14.08 

2 . 0 1 * 

12.43 
1.55* 

13.57 
1.70* 

7.66 
2.55* 
6.38 
2.13* 

*Item mean for category. 

**Not significant. 

***Significant at the .05 level, 

5.15 

5.96 

7.07 

5.83 

6.58 

5.16 

5.77 

4.31 

3.92 

4.44 

3.03 

2.70 

-2.81*** 

-0.54** 

-0.32** 

0 . 2 6 * * 

•1.68** 

2 . 6 8 * * * 
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Hypothesis 3 was tested through the use of one-way 

analysis of variance. The number of years of teaching expe-

rience was divided into five levels, and the data were 

grouped accordingly as follows. 

Group 1—Teachers with one through five years of teach-

ing experience (n = 7). 

Group 2—Teachers with six through ten years of teach-

ing experience (n = 15). 

Group 3—Teachers with eleven through fifteen years of 

teaching experience (n = 10). 

Group 4—Teachers with sixteen through twenty years of 

teaching experience (n = 2). 

Group 5—Teachers with twenty-one or more years of 

teaching experience (n = 11). 

The mean of the teachers in different teaching experi-

ence levels were analyzed to determine if significant 

differences existed. The item means for each category were 

also calculated. The means and standard deviations for the 

groups for each category are presented in Table XIX in 

Appendix F. The teachers in the five groups were asked to 

respond to each of the task items in the six categories. 

The responses of the teachers were processed, and the 

results are presented in Table IX. The .05 level of 

significance was selected as the level of rejection for the 

null hypothesis. 
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TABLE XI 

SUMMARY TABLE FOR ANALYSIS OF VARIANCE OF THE SCORFS 
FOR TEACHERS IN DIFFERENT TEACHING EXPERIENCE LEVELS 

FOR THE SIX CATEGORIES OF COUNSELING TASKS 

Source df 
Sum of 
Squares 

Mean 
Squares 

Counseling and Student 
Course Selection. 
Category l_ 

Between groups 
Within groups 
Total 

Occupational Awareness 
and Information Service, 
Category II 

4 I 4 5 . 1 8 
4° I 8 0 7 . 7 9 

8 5 2 . 9 7 44 

1 1 . 2 9 
2 0 . 7 1 

0 . 5 4 5 * 

Between groups 
Within groups 
Total 

Conducting Career~Related 
Programs. Category III 

Between groups 
Within groups 
Total 

Testing and Student 
Appraisal, Category IV 

Between groups 
Within groups 
Total 

Staff Relationships. 
Category V 

Between groups 
Within groups 
Total 

4 
40 
44 

4 
40 
44 

4 
40 
44 

4 
40 
44 

1 1 3 . 0 3 
7 0 5 . 7 7 
8 1 8 . 8 0 

2 7 . 2 1 
8 2 6 . 0 3 
8 5 3 . 2 4 

8 5 . 0 4 
6 5 6 . 8 7 
7 4 1 . 9 1 

3 6 . 4 0 
4 3 4 . 1 7 
4 7 0 . 5 7 

2 8 . 2 5 
1 7 . 6 4 

6 . 8 0 
2 0 . 6 5 

2 1 . 2 6 
1 6 . 4 2 

9 . 1 0 
1 0 . 8 5 

1 . 6 0 * 

0 . 3 2 9 * 

1 . 2 9 * 

0 . 8 3 9 * 
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Source 

Job Placement. 
Category VI 

Between groups 
Within groups 
Total 

cNot significant. 

4 
40 
44 

Sum of 
Squares 

14.22 
490.97 
505.19 

Mean 
Squares 

3 .55 
12.27 

0.290* 

The analysis of each of the categories revealed no 

significant differences among the means of any of the five 

groups based on teaching experience levels. To be signifi-

cant a F-ratio of 2.61 would have been necessary. 

Therefore, the null hypothesis of no significant difference 

between the perceptions of the teachers categorized by years 

of teaching experience concerning role expectations of the 

academic counselor was retained. 

Hypothesis 4 was tested through the use of one-way 

analysis of variance. The number of years of counseling 

experience was divided into five levels, and the data were 

grouped accordingly. The data were grouped as follows. 

Group 1—Counselors with one through five years of 

counseling experience (n = 52). 

Group 2—Counselors with six throuth ten years of 

counseling experience (n = 49). 
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Group 3 Counselors with eleven through fifteen years 

of counseling experience (n = 31). 

Group 4 Counselors with sixteen through twenty years 

of counseling experience (n = 16). 

Group 5 Counselors with twenty-one or more years of 

counseling experience (n = 10). 

The means of the counselors in different counseling experi-

ence levels were analyzed to determine if significant 

differences existed. Item means for each caategory were 

also calculated. The means and standard deviations for the 

groups for each of the six categories are presented in Table 

XX in Appendix G. 

The counselors in the five groups were asked to indi-

cate their extent of agreement or disagreement with the task 

items in each of the six categories. The responses of the 

counselors were analyzed, and the results are presented in 

Table X. The .05 level was selected for rejection of the 

null hypothesis. 

The analysis of data revealed that no significant 

differences existed among the five groups for Categories I, 

II, III, IV, and VI based on counseling experience levels. 

An F-ratio of 2.43 would have been necessary in order to be 

significant a.t tho #05 IgvsI . 

The analysis of variance was statistically significant 

for Category V dealing with "Staff Relationships." The 
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TABLE X 

SUMMARY TABLE FOR ANALYSIS OF VARIANCE OF THE 
SCORES FOR COUNSELORS IN DIFFERENT COUNSELING 
EXPERIENCE LEVELS FOR THE SIX CATEGORIES OF 

COUNSELING TASKS 

Source 

Counseling and Student 
Course Selection. 
Category l_ 

Between groups 
Within groups 
Total 

Occupational Awareness 
and Information Service, 
Category II 

Between groups 
Within groups 
Total 

Conducting Career-Related 
Programs, Category III 

Between groups 
Within groups 
Total 

Testing and Student 
Appraisal. Category IV 

Between groups 
Within groups 
Total 

Staff Relationships, 
Category V 

Between groups 
Within groups 
Total 

df 
Sum of 
Squares 

4 
147 

116.09 
4598.60 

151 4714.69 

4 
152 

226.04 
6561.21 

156 6787.25 

4 
148 

142.94 
5403.86 

152 5546.80 

4 
153 

131.14 
4177.76 

157 4308.90 

4 
151 
155 

242.18 
2421.98 
2664.16 

Mean 
Squares 

29.02 
31.28 

56.50 
43.16 

35.73 
36.51 

32.78 
27.30 

60.54 
16.04 

0.93* 

1.31* 

0.98* 

1 . 2 0 * 

3.77** 
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TABLE X--Continued 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Job Placement, 
Category VI 

Between groups 
Within groups 
Total 

4 
151 

79.95 
1267.03 

19.98 
8.39 

2 .38* 

Job Placement, 
Category VI 

Between groups 
Within groups 
Total 155 1346.98 

19.98 
8.39 

2 .38* 

*Not significant. 

**Significant at the .05 level. 

Scheffe test for multiple comparisons among means indicated 

that Groups 1 and 2 were significantly different at the .05 

level from the other three groups. The counselors included 

in experience levels one and two had significantly higher 

means, which indicated a lower extent of agreement with the 

task items in this category than did the counselors in other 

experience levels. The null hypothesis was rejected. 

Hypothesis 5, which pertained to the perceptions of the 

teachers categorized by levels of school enrollment, was 

tested by analysis of variance. The number of students 

enrolled in each school was divided into five levels, and 

the data were grouped for processing as follows. 

Group 1—Schools with enrollment of less than 500 

(n = 5). 
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Group 2—Schools with enrollment of 500 through 999 

(n = 8). 

Group 3—Schools with enrollment of 1000 through 1499 

(n = 11). 

Group 4--Schools with enrollment of 1500 through 1999 

(n = 10). 

Group 5—Schools with enrollment of 2000 or more 

(n = 11). 

The responses of the teachers employed in schools in 

each enrollment group were analyzed to determine whether 

significant differences existed among their perceptions of 

role expectations of the academic counselor. The item means 

for each category were also calculated. The mean and stan-

dard deviation data are found in Table XXI in Appendix H. 

The teachers in each group were asked to respond to the 

items in each of the six categories of counseling tasks. 

The results of their responses are presented in Table XI. 

The .05 level of significance was selected as the level of 

rejection for the null hypothesis. 

No significant differences were found among the means 

of the teacher groups for any of the six categories. An F-

ratio of 2.61 would have been necessary to be significant. 

There were no significant differences among the perceived 

attitudes of the teachers classified by the level of school 
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TABLE XI 

SUMMARY TABLE FOR ANALYSIS OF VARIANCE OF THE 
SCORES FOR TEACHERS IN SCHOOLS WITH DIFFERENT 
ENROLLMENT LEVELS FOR THE SIX CATEGORIES OF 

COUNSELING TASKS 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Counseling and Student 
Course Selection, 
Category I 

Between groups 
Within groups 
Total 

4 
40 
441 

20.26 
832.71 
852.97 

5.066 
21.35 

0.237* 

Occupational Awareness 
and Information Service, 
Category II 

Between groups 
Within groups 
Total 

4 
40 
44 

146.12 
672.68 
818.80 

36.52 
16.81 

2.172* 

Conducting Career-Related 
Programs, Category III 

Between groups 
Within groups 

Total 

4 
40 
44 

106.85 
746.39 
853.24 

26.71 
18.65 

1.432* 

Testing and Student 
Appraisal, Category IV 

Between groups 
Within groups 
Total 

4 
40 
44 

69.44 
672.47 
741.91 

17.36 
16.81 

1.03* 
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TABLE XI—Continued 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Staff Relationships, 
Category V 

Between groups 
Within groups 

4 
40 

55.45 
415.12 

13.86 
10.37 

1.33* 

Total 44 470.57 

Job Placement, 
Category VI 

Between groups 
Within groups 

4 
40 

6.94 
498.25 

1.73 
12.45 

0.14* 

Total 44 505.19 

N̂ot significant. 

enrollment for any of the six categories of counseling 

tasks. Therefore, the null hypothesis was retained. 

Hypothesis 6, pertaining to the perception of academic 

counselors categorized by levels of school enrollment, was 

tested by analysis of variance. The number of students 

enrolled in each school was divided into five levels. 

(Enrollment information was not provided by twoz respon-

dents.) The data were grouped according to the following 

classifications. 

Group 1—Schools with enrollment of less than 500 

(n = 29) 
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Group 2—Schools with enrollment of 500 through 999 

(n = 50). 

Group 3—Schools with enrollment of 1000 through 1499 

(n = 31). 

Group 4—Schools with enrollment of 1500 through 1999 

(n = 16). 

Group 5—Schools with enrollment of 2000 or more 

(n = 30). 

The responses of the teachers employed in schools in 

each enrollment group were analyzed to ascertain whether 

significant differences existed among their perceptions of 

role expectations of the academic counselor. The item means 

for each category were also derived. The means and standard 

deviations are presented in Table XXII in Appendix I. The 

academic counselors in each group were asked to indicate 

their extent of agreement or disagreement with the task 

items in each of the six categories. The results of their 

responses are shown in Table XII. The .05 level of signifi-

cance was selected for rejection of the null hypothesis. 

The analysis of the data revealed that no significant 

differences existed among the five groups for Categories I 

and VI based on the level of school enrollment. These 

categories pertained to "Counseling and Student Course 

Selection" and "Job Placement." An F-ratio of 2.43 would 

have been necessary to be significant. 
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TABLE XII 

SUMMARY TABLE FOR ANALYSIS OF VARIANCE OF THE SCORES 
FOR ACADEMIC COUNSELORS IN SCHOOLS WITH DIFFERENT 

ENROLLMENT LEVELS FOR THE SIX CATEGORIES OF 
COUNSELING TASKS 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Counseling and Student 
Course Selection, 
Category I 

Between groups 
Within groups 
Total 

4 
145 
149 

71.99 
4622.97 
4694.96 

17.99 
31.88 

0.56* 

Occupational Awareness 
and Information Service, 
Category II 

Between groups 
Within groups 

Total 

4 
150 
154 

522.14 
6118.58 
6640.72 

130.53 
40.79 

3.20** 

Conducting Career-Related 
Programs, Category III 

Between groups 
Within groups 
Total 

4 
146 
150 

442.55 
4974.37 
5416.92 

110.64 
34.07 

3.25** 

Testing and Student 
Appraisal, Category IV 

Between groups 
Within groups 
Total 

4 
151 
155 

306.47 
3967.18 
4273.65 

76.62 
26.27 

2.92** 

Staff Relationships, 
Category V 

Between groups 
Within groups 
Total 

4 
149 
153 

185.46 
2445.18 
2630.64 

46.36 
16.41 

2.82** 
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Source df 
Sum of 
Squares 

Mean 
Squares F 

Job Placement, 
Category VI 

Between groups 
Within groups 
Total 

4 
149 

69.15 
1237.10 

17.29 
8.30 

2.08* 

Job Placement, 
Category VI 

Between groups 
Within groups 
Total 153 1306.25 

17.29 
8.30 

2.08* 

*Not significant. 

**Significant at the .05 level. 

A significant difference was found to exist among the 

academic counselor groups for Categories II, III, IV,and V. 

The Scheffe test indicated that the means for Group 5 for 

each of these categories were significantly different at the 

.05 level from the means of the other four groups. Academic 

counselors included in this group showed a lower extent of 

agreement with the task items in the categories pertaining 

to "Occupational Awareness and Information Service," 

"Conducting Career-Related Programs," "Testing and Student 

Appraisal," and "Staff Relationships" than did academic 

counselors in the other groups. Thus, the null hypothesis 

was rejected. 

Hypothesis 7, which stated that no significant differ-

ence in attitudes existed between academic counselors in 

schools with a vocational counselor and those in schools 
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without a vocational counselor, was analyzed through the use 

of the t-test for two independent samples. The two groups 

were asked to respond to the task items in each of the six 

categories. The t-test analysis of the data related to this 

hypothesis is presented in Table XIII. The number of sub-

jects in each group, means, standard deviations, and 

t-values are included in Table XIII. The item means for 

each category were also calculated. 

TABLE XIII 

NUMBER OF SUBJECTS, MEAN SCORES, STANDARD DEVIATIONS, 
AND t-VALUES FOR THE VOCATIONAL COUNSELOR VARIABLE 

Number of Mean Standard 
Category Subjects Scores Deviation i:-values 

Counseling and VC =88 20.11 5.34 
Student Course 1.67* 0.41** 
Selection, NVC =64 19.73 5.94 
Category I 1.64* 

Occupational Aware- VC = 91 19.49 6.64 
ness and Information 2.16* 2.25**1 
Service, Category NVC =66 17.12 6.32 
II 1.90* 

Conducting Career- VC = 87 17.10 6.20 
Related Programs,* 2.44* 2.73**' 
Category III NVC =66 14.47 5.52 

2.06* 

Testing and VC =92 14.62 5.13 
Student Appraisal, 2.09* 1.20** 
Category IV NVC =66 13.60 5.37 

1.94* 

Staff VC =91 12.84 3.83 
Relationships, 1.60* -0.07** 
Category V NVC =65 12.81 4.57 

1.61* 
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TABLE XIII—Continued 

Category 
Number of 
Subjects 

Mean 
Scores 

Standard 
Deviation t-values 

Job Placement, VC =91 7.59 2.95 
Category VI 2.53* 2.20*** 

NVC = 65 6.58 2.85 
2.18* 

Note: VC = with vocational counselor; NVC = without 
vocational counselor. 

*Item mean for category. 

**Not significant. 

***Significant at the .05 level. 

No significant difference was found between the means 

of academic counselors in schools with a vocational coun-

selor and those in schools without a vocational counselor 

for Categories I, IV, and V. These three categories dealt 

with "Counseling and Student Course Selection," "Testing and 

Student Appraisal," and "Staff Relationships." In order to 

be significant at the .05 level a t-value of +1.98 would 

have been necessary. 

Analysis of Categories II, III, and VI revealed a 

significant difference between the means of the two groups 

of academic counselors. In each case academic counselors in 

schools without a vocational counselor indicated a signifi-

cantly higher extent of agreement with the task items in 
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categories pertaining to "Occupational Awareness and 

Inforxnation Service," "Conducting Career-Related Programs," 

and "Job Placement" than did academic counselors in schools 

with a vocational counselor. The null hypothesis of no 

difference between the groups was rejected for this hypo-

thesis . 

Hypothesis 8, dealing with the interactions between 

home economics cooperative education teachers and academic 

counselors, was tested through analysis of variance. The 

number of interactions per month indicated by each teacher 

was divided into five levels, and the data were grouped 

accordingly. The data were grouped as follows. 

Group 1—No interactions (n = 7). 

Group 2—One through four interactions (n = 21). 

Group 3—Five through eight interactions (n = 11). 

Group 4—Nine through twelve interactions (n = 4). 

Group 5—Thirteen or more interactions (n = 2). 

The means of the five groups were analyzed to determine 

if significant differences existed among the perceptions of 

teachers categorized by the frequency of interactions with 

academic counselors. The item means for each of the six 

categories were also calculated. Data pertaining to the 

means and standard deviations are presented in Table XXIII 

in Appendix J. The teachers in each of the five groups were 

asked to respond to the task items in each category of 
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counseling tasks. These responses were processed, and the 

data are presented in Table XIV. 

TABLE XIV 

SUMMARY TABLE FOR ANALYSIS OF VARIANCE OF THE SCORES 
FOR TEACHERS WITH DIFFERENT FREQUENCIES OF 

INTERACTION WITH ACADEMIC COUNSELORS FOR 
THE SIX CATEGORIES OF COUNSELING TASKS 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Counseling and Student 
Course Selection, 
Category I_ 

Between groups 
Within groups 
Total 

Occupational Awareness 
and Information Service, 
Category II 

Between groups 
Within groups 

Total 

Conducting Career-Related 
Programs, Category III 

Between groups 
Within groups 
Total 

Testing and Student 
Appraisal, Category IV 

Between groups 
Within groups 
Total 

4 
39 
43 

4 
40 
44 

4 
40 
44 

4 
40 
44 

1 0 4 . 9 5 
7 4 8 . 0 2 
8 5 2 . 9 7 

8 . 6 4 
8 1 0 . 1 6 
818.80 

61 .00 
7 9 2 . 2 4 
8 5 3 . 2 4 

2 4 . 3 6 
7 1 7 . 5 5 
7 4 1 . 9 1 

2 6 . 2 4 
1 9 . 1 8 

2 . 1 6 
2 0 . 2 5 

1 5 . 2 5 
1 9 . 8 0 

6 . 0 9 
1 7 . 9 4 

1 . 3 7 * 

0 . 1 0 7 * 

0 . 7 7 * 

0 . 3 4 * 
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TABLE XIV--Continued 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Staff Relationships, 
Category V 

Between groups 
Within groups 
Total 

4 
40 
44 

63.14 
407.43 
470.57 

15.78 
10.18 

1.55* 

Job Placement, 
Category VI 

Between groups 
Within groups 

4 
40 

98.85 
406.35 

24.71 
10.16 

2.43* 

Total 44 505.20 

''Not significant. 

Analysis of each of the six categories revealed no 

significant differences among the means of the groups. To 

be significant an F—ratio of 2.61 would have been necessary. 

The null hypothesis of no significant difference among the 

home economics cooperative education teachers categorized by 

the frequency of their interactions with the academic coun-

selor was retained. 

Hypothesis 9 stated that no significant difference 

existed between academic counselors categorized by the 

subject area formerly taught. The analysis of variance was 

used to test this hypothesis. The ten subject areas iden-

tified were divided into three classifications, and the data 
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were grouped according to the explanation given in Chapter 

III. The subjects were classified as follows. 

Group 1—Academic subjects (n = 92). 

Group 2—Non-academic subjects (n = 34). 

Group 3—Combination of academic and non-academic 

subjects (n = 32). 

The means of the three groups were analyzed to deter-

mine if significant differences existed. Item means for 

each category were included in the calculations. The data 

pertaining to the means and standard deviations are pre-

sented in Table XXIV in Appendix K. The academic counselors 

in the three groups were asked to indicate their extent of 

agreement or disagreement with the task items in each of the 

categories of counseling tasks. The responses of the coun-

selors were analyzed, and the results are presented in Table 

XV. The .05 level of significance was selected as the level 

of rejection of the null hypothesis. 

No significant differences were found to exist among 

the groups of academic counselors based on the subject area 

formerly taught for Categories I, II, IV, and V. These 

categories dealt with "Counseling and Student Course 

Selection," "Occupational Awareness and Information 

Service," "Testing and Student Appraisal," and "Staff 

Relationships." To be significant a F-ratio of 3.06 would 

have been necessary. 
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TABLE XV 

SUMMARY TABLE FOR ANALYSIS OF VARIANCE OF THE SCORES 
FOR ACADEMIC COUNSELORS WITH DIFFERENT TEACHING AREA 

BACKGROUNDS FOR THE SIX CATEGORIES OF 
COUNSELING TASKS 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Counseling and Student 
Course Selection, 
Category I 

Between groups 
Within groups 
Total 

2 
147 
149 

30.41 
4658.26 
4688.67 

15.21 
31.68 

0.48* 

Occupational Awareness 
and Information Service, 
Category II 

Between groups 
Within groups 

2 
152 

146.16 
5797.02 

73.08 
38.14 

1.96* 

Total 154 5943.18 

Conducting Career-Related 
Programs, Category III 

Between groups 
Within groups 

2 
148 

433.92 
5013.91 

216.96 
33.87 

6.40** 

Total 150 5447.83 

Testing and Student 
Appraisal, Category IV 

Between groups 
Within groups 

2 
153 

160.46 
4087.13 

80.23 
26.71 

3.00* 

Total 155 4247.59 

Staff Relationships, 
Category V 

Between groups 
Within groups 

2 
151 

50.70 
2591.55 

25.35 
17.16 

1.48* 

Total 153 2642.25 
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TABLE XV—Continued 

Source df 
Sum of 
Squares 

Mean 
Squares F 

Job Placement, 
Category VI 

Between groups 
Within groups 
Total 

2 
151 

103.04 
1158.02 

51.52 
7.67 

6.72** 

Job Placement, 
Category VI 

Between groups 
Within groups 
Total 153 1261.06 

51.52 
7.67 

6.72** 

*Not significant. 

**Significant at the .05 level. 

A significant difference was found among the groups for 

Categories III and VI. The Scheffe test for making multiple 

comparisons indicated that the means for Group 1 for these 

two categories were significantly different at the .05 level 

from the means of the other two groups. Academic counselors 

who formerly taught "academic" subjects showed a signifi-

cantly lower extent of agreement with the task items in the 

categories pertaining to "Conducting Career-Related 

Programs" and "Job Placement" than did academic counselors 

in the other two groups. Thus, the null hypothesis was 

rejected for Hypothesis 9. 

Hypothesis 10 stated that no significant difference 

existed in the attitudes of academic counselors categorized 

by work experience outside of the field of education regard-

ing the role expectations of the academic counselor. The 
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t-test for two independent samples was used to analyze 

Hypothesis 10. The academic counselors with work experience 

outside of the education field and those without such expe-

rience were asked to respond to the task items in each of 

the six categories. The t-test analysis of the data related 

to this hypothesis is presented in Table XVI. The number of 

subjects m each group, the means, standard deviations, and 

t-values are included in Table XVI. The item means for each 

category were also calculated. 

TABLE XVI 

NUMBER OF SUBJECTS, MEAN SCORES, STANDARD DEVIATIONS 
AND t-VALUES FOR THE WORK EXPERIENCE VARIABLE OF THE 

ACADEMIC COUNSELOR 

Category 
Number of 
Subjects 

Mean 
Scores 

Standard 
Deviation t-values 

Counseling and 
Student Course 
Selection, 
Category I 

Occupational Aware-
ness and Information 
Service, Category 
II 

Conducting Career-
Related Programs,' 
Category III 

Testing and 
Student Appraisal, 
Category IV 

EX = 

NEX = 

EX = 

NEX = 

EX = 

NEX = 

EX = 

NEX = 

120 

32 

124 

33 

120 

33 

125 

33 

19.77 
1.65* 

2 0 . 6 2 
1.72* 

1 8 . 2 0 
2 . 0 2 * 
19.60 

2 . 1 8 * 

15.83 
2 . 2 6 * 
16.45 
2.35* 

13.78 
1.97* 

15.75 
2.25* 

5.55 

5.81 

6.26 

7.72 

6.06 

6 . 0 2 

4.94 

6.06 

-0.76** 

-1.09** 

-0.52** 

-1.94** 
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TABLE XVI—Continued 

NUMBER OF SUBJECTS, MEAN SCORES, STANDARD DEVIATIONS 
AND t-VALUES FOR THE WORK EXPERIENCE VARIABLE OF THE 

ACADEMIC COUNSELOR 

Category 
Number of 
Subjects 

Mean 
Scores 

Standard 
Deviation t-values 

Staff 
Relationships 
Category V 

EX = 123 

NEX = 33 

12.76 
1.59* 

13.24 
1.65^ 

4.18 

4.04 
-0.58#* 

Job Placement, 
Category VI 

EX = 124 

NEX = 32 

6.92 
2.31^ 
8.06 
2.69^ 

2. 88 

3,05 
-1.98*** 

- without experience. Note: EX = with experience, NEX 

•Item mean for category. 

••Not significant. 

•••Significant at the .05 level. 

No significant difference was found between the means 

of the two groups for Categories I through V. A t-value of 

1.98 would have been required in order to be significant at 

the .05 level. Task items in these categories were rated as 

acceptable functions of the academic counselor by both 

groups, but the ratings of the academic counselors with work 

experience outside of the education field were higher for 

all categories. 
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Analysis of Category VI, "Job Placement," revealed that 

academic counselors with work experience outside of the 

education field reported a significantly higher extent of 

agreement with task items in this category than did academic 

counselors without work experience outside of the field of 

education. The academic counselors without work experience 

outside of the education field reported "undecided" in 

response to the "Job Placement" category. 

Hypothesis 11, which stated that no significant 

difference in attitudes existed between academic counselors 

with vocational counselor certification and those without 

vocational counselor certification regarding role expecta-

tions of academic counselors, was analyzed through the use 

of the t-test for two independent samples. The two groups 

were asked to respond to the task items in each of the six 

categories. The number of subjects, means, standard devia-

tions, and t-values are presented in Table XVII. The item 

means for each category were also calculated. 

Academic counselors with vocational certification and 

those without vocational certification differed signifi-

cantly in the reported extent of agreement only for Category 

IV, "Testing and Student Appraisal." A t-value of +1.98 was 

necessary for significance at the .05 level. The academic 

counselors with vocational certification indicated a signi-

ficantly higher extent of agreement with task items in this 
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TABLE XVII 

NUMBER OF SUBJECTS, MEAN SCORES, STANDARD DEVIATIONS 
AND t-VALUES FOR THE VOCATIONAL COUNSELOR 
CERTIFICATION VARIABLE OF THE ACADEMIC 

COUNSELOR 

Category 

Counseling and 
Student Course 
Selection, 
Category I 

Occupational Aware 
ness and Information 
Service, Category 
II 

Conducting Career-
Related Programs, 
Category III 

Testing and 
Student Appraisal, 
Category IV 

Mean 
Scores 

Staff 
Relationships 
Category V 

Job Placement, 
Category VI 

Number o 
Subjects 

18.17 
1.51* 

20.37 
1.70* 

17.68 
1.96* 

18.67 
2.07* 

NC = 129 

14.48 
2.07* 

1 6 . 2 8 
2.32* 

12.17 
1.74* 

14.65 
2.09* 

11.93 
1.49* 

13.07 
1.63* 

6 . 2 1 
2.07* 
7.37 
2.45* 

Standard 
Deviation 

4.93 

5.67 

6.66 

6.59 

6.23 

5.97 

4.22 

5.35 

3.62 

4.24 

2.35 

3.03 

t-values 

1.93** 

0.72** 

1.41** 

-2.33*** 

-1.32** 

-1.89** 

Note: C = with certificate, NC 

*Item mean for category. 

**Not significant. 

***Significant at the .05 level. 

- without certificate. 
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category than did the academic counselors without vocational 

counselor certification. All categories of counseling tasks 

were rated as acceptable for the academic counselor by both 

groups, but the ratings by the academic counselors with 

vocational certification were higher for all categories. 

These differences in ratings were not statistically signi-

ficant. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND 

RECOMMENDATIONS 

Summary 

The focus of this study was an investigation of the 

role expectations of academic counselors in vocational edu-

cation as perceived by home economics cooperative education 

teachers and academic counselors in Texas. The purposes of 

this study were (1) to determine the role expectations of 

the academic counselor in vocational education as perceived 

by home economics cooperative education teachers, (2) to 

determine the role expectations of the academic counselor in 

vocational education as perceived by academic counselors, 

(3) to compare the extent of agreement or disagreement 

between academic counselors and home economics cooperative 

education teachers concerning the perceived role expecta-

tions of the academic counselor, and (4) to determine 

whether significant differences existed between academic 

counselors and home economics cooperative education teachers 

based on selected independent variables. 

A Likert-type scale questionnaire, to ascertain the 

perceptions of the respondents regarding the academic coun-

selor's role in vocational education, was developed and 

103 
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used. This instrument consisted of forty-six items that 

were categorized into the following areas of counseling 

tasks; 

1. Counseling and Course Selection 

2. Occupational Awareness and Information Service 

3. Conducting Career-Related Programs 

4. Testing and Student Appraisal 

5. Staff Relationships 

6. Job Placement 

The demographic data, collected by the questionnaire, served 

as the source for obtaining information regarding the inde-

pendent variables that were studied. Validity of the 

instrument was established by a panel of experts in academic 

counseling or vocational education. Following the admin-

istration of the questionnaire to a pilot group, the 

internal consistency of the instrument was calculated using 

the procedure for determining split-half reliability. 

A total of 55 home economics cooperative education 

teachers and 255 academic counselors, selected by simple 

random sampling from the populations of these two groups in 

Texas, were mailed questionnaires and cover letters. 

Follow-up mailings resulted in a return of 62 per cent for 

the counselors and 82 per cent for the teachers. 

Statistical tests used in the treatment of the data 

were the t-test for two independent samples, one-way 
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analysis of variance, and the Scheffe test for making multi-

ple comparisons among means. The eleven hypotheses were 

treated in the null, and the .05 level of significance was 

selected as the level of rejection. 

Findings 

The findings outlined below resulted from statistical 

analyses of the hypotheses of this study. 

1. Hypothesis 1—Academic counselors and home eco-

nomics cooperative education did not differ significantly in 

reported extent of agreement with task items in the 

Counseling and Student Course Selection," "Occupational 

Awareness and Information Service," and "Job Placement" 

categories. Responses by the teachers revealed a signifi-

cantly higher extent of agreement with task items in the 

"Conducting Career-Related Programs," "Testing and Student 

Appraisal, and "Staff Relationships" categories. The 

responses of both groups indicated that the task items in 

all categories were acceptable functions of academic coun-

selors, but the ratings of the teachers were higher for all 

categories. 

2. Hypothesis 2--Female and male academic counselors 

differed significantly in reported extent of agreement with 

the task items in the "Counseling and Student Course 

Selection" and "Job Placement" categories. Responses by the 
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female academic counselors revealed a significantly higher 

extent of agreement with "Counseling and Student Course 

Selection than did the male academic counselors. The male 

academic counselors indicated a significantly higher extent 

of agreement with "Job Placement" than did the female 

academic counselors. The indicated extent of agreement by 

males was "agree" for all categories. The female academic 

counselors reported "agree" in response to all categories 

except "Job Placement," which received a response of 

"undecided." 

3. Hypothesis 3 No significant differences in extent 

of agreement were revealed among the responses of home eco-

nomics cooperative education teachers categorized by levels 

of teaching experience. The teachers in all groups indi-

cated that the task items in all six categories were 

acceptable functions of the academic counselor by responding 

"strongly agree" or "agree." 

4. Hypothesis 4 Academic counselors categorized by 

years of counseling experience differed significantly in the 

extent of agreement with task items in Category V, "Staff 

Relationships." The academic counselors with the least 

number of years of counseling experience (Groups 1 and 2) 

reported the lowest extent of agreement. The academic coun-

selors in all groups (except Group 1 for "Job Placement") 

indicated that the task items in all six categories were 
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acceptable functions of the academic counselor by responding 

"strongly agree" or "agree." The response by Group 1 to 

"Job Placement" was "undecided." 

5. Hypothesis 5 Home economics cooperative education 

teachers categorized on the basis of level of school enroll-

ment did not differ significantly on reported extent of 

agreement for any of the six categories of counseling tasks. 

All groups indicated that the task items in all categories 

were acceptable functions of the academic counselor by 

responding "strongly agree" or "agree." 

6. Hypothesis 6—Academic counselors categorized by 

level of school enrollment did not differ significantly in 

reported extent of agreement with task items in the "Coun-

seling and Student Course Selection" and "Job Placement" 

categories. Responses by the academic counselors employed 

in schools with enrollments of 2000+ (Group 5) revealed a 

significantly lower extent of agreement with task items in 

"Occupational Awareness and Information Service," "Conduct-

ing Career-Related Programs," "Testing and Student 

Appraisal," and "Staff Relationships" categories. The 

responses by Group 5 to "Conducting Career-Related Programs" 

was undecided." The response by Groups 3, 4, and 5 to the 

"Job Placement" category was "undecided." All other cate-

gories were rated as acceptable functions of the academic 

counselor by all groups. 
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7. Hypothesis 7--Academic counselors in schools with a 

vocational counselor and those in schools without a voca-

tional counselor did not differ significantly in reported 

extent of agreement with task items in the "Counseling and 

Student Course Selection," "Testing and Student Appraisal," 

and "Staff Relationships" categories. Responses by the 

academic counselors in schools without a vocational coun-

selor revealed a significantly higher extent of agreement 

with task items in the "Occupational Awareness and Infor-

mation Service," "Conducting Career-Related Programs," and 

Job Placement" categories. The academic counselors in 

schools with vocational counselors reported "undecided" in 

response to the "Job Placement" category. All other cate-

gories were rated by both groups as acceptable functions of 

the academic counselor as indicated by the "agree" 

response. 

8. Hypothesis 8--Home economics cooperative education 

teachers categorized on the basis of frequency of inter-

action with academic counselors did not differ significantly 

on reported extent of agreement for any of the six cate-

gories of counseling tasks. The teachers in all groups 

indicated that the task items in all categories except "Job 

Placement" were acceptable functions of the academic coun-

selor. The teachers with the largest number of interactions 
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with academic counselors (Groups 3, 4, and 5) reported 

"undecided" in response to the "Job Placement" category. 

9. Hypothesis 9—Academic counselors categorized by 

the subject area formerly taught differed significantly in 

the reported extent of agreement for only two categories. 

The academic counselors having formerly taught "academic" 

subjects (Group 1) indicated a significantly lower extent of 

agreement with task items in the "Conducting Career-Related 

Programs" and "Job Placement" categories. Group 1 reported 

"undecided" in response to the "Job Placement" category. 

All other categories were rated as acceptable functions of 

the academic counselor by all groups. 

10. Hypothesis 10--Academic counselors with work 

experience outside of the field of education and those with-

out work experience outside of the education field differed 

significantly in the reported extent of agreement for only 

one category. The academic counselors with work experience 

outside of the education field indicated a significantly 

higher extent of agreement with task items in the "Job 

Placement" category. The academic counselors without work 

experience outside of the education field reported 

"undecided" in response to the "Job Placement" category. 

All other categories were rated as acceptable functions of 

the academic counselor by both groups, but the ratings of 
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the academic counselors with work experience outside of the 

education field were higher for all categories. 

11. Hypothesis ll--Academic counselors with vocational 

certification and those without vocational certification 

differed significantly in the reported extent of agreement 

for only one category. The academic counselors with voca-

tional certification indicated a significantly higher extent 

of agreement with task items in the "Testing and Student 

Appraisal" category. All categories of counseling tasks 

were rated as acceptable for the academic counselor by both 

groups, but the ratings by the academic counselors with 

vocational certification were higher for all categories. 

Conclusions 

As a result of the findings of this study, the conclu-

sions discussed below were derived. 

1. The responses reported by home economics coopera-

tive education teachers and academic counselors indicated 

agreement between these two groups on many task items 

relating to the role and function of the academic counselor. 

The major area of difference between the two groups was in 

the extent of emphasis placed on counseling tasks related to 

vocational education. The fact that a degree of consensus 

was found is in accordance with research by Clay (2), which 

dealt with the general role of academic and vocational coun-

selors . 
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2. The findings of this study indicated that academic 

counselors recognize and accept their responsibility for 

assisting in many vocationally-related areas. Counseling 

tasks related to vocational education were perceived by most 

academic counselors as being acceptable functions for the 

academic counselor and should not be relegated solely to the 

vocational counselor. This acceptance of duties related to 

vocational education and vocational guidance was also 

reported in studies by Harding (3) and Kiner (4). 

3. Home economics cooperative education teachers 

seemed to express a need for academic counselors to extend 

their roles to include a greater emphasis on counseling 

tasks related to vocational education. The generally higher 

extent of agreement reported by home economics cooperative 

education teachers with most counseling tasks related to 

vocational education tended to support this conclusion. 

4. Selected demographic variables significantly influ-

enced the attitudes of academic counselors regarding the 

role expectation of academic counselors in vocational educa-

tion. These variables included the sex of the respondent, 

the size of school enrollment, vocational certification, 

years of counseling experience, the presence of a vocational 

counselor, and the subject area formerly taught. The fact 

that years of experience and completion of vocational 
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courses influenced attitudes toward role expectation is in 

agreement with research by Carlotto (1). 

Recommendations 

Based on the conclusions of this study the following 

recommendations were made. 

It is recommended that teachers of cooperative 

vocational education and academic counselors be apprised of 

their respective perceptions regarding the role and function 

of the academic counselor in areas related to vocational 

education. In-service meetings involving these two groups 

could be used not only to share role perceptions but also to 

improve lines of communication. 

2. Based on the findings that academic counselors want 

to participate in vocational education, it is recommended 

that more vocational education classes be included in the 

academic counselor certification requirements. 

3. It is recommended that less distinction be made 

between vocational" and "academic" counselors, since the 

role and funtion of the two positions overlap as evidenced 

by the reported responses of the academic counselors. 

4. It is recommended that an investigation be under-

taken to compare the "ideal" role with the "actual" role of 

the academic counselor in vocational education. This study 

would be designed to determine if significant differences 



113 

existed between the self-reported role and the actual 

(performance) role. 
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August 2* 1982 

TO PANEL MEMBER ADDRESSED: 

In reference to our earlier telephone conversation, I am en-
closing a preliminary copy of the questionnaire that we dis-
cussed regarding the role of academic counselors in vocational 
education. Changes in this instrument will be made based on 
recommendations from you and other panel members# 

Please return the questionnaire and the evaluation sheet, at 
your earliest convenience#. Your expertise in helping to eval-
uate this instrument will be invaluable to the success of the 
Suucty % 

A copy of the findings, conclusions, and recommendations of 
this research will be made available to you. 

Lf r e^ l y
+
a p p^ c i, a t e y°ur assistance in giving of your time 

and effort. Thank you very much for your kind cooperation. 

Sincerely, 

Jerre P. Eades 



APPENDIX B 

DIRECTORY REQUESTS 
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September 6, 1982 

TO HOMEMAKING EDUCATION AREA CONSULTANT ADDRESSED: 

I am conducting a research study of the role of the academic 
^ l n vocational education as perceived by teachers 

of Home Economics Cooperative Education and academic counf 
selors in Texas# This doctoral study is being condurtpri 
£ ? £ m % , s t l 0 n 0 f P a t »• McLeod, Pr?fessSr Of Edu-
cation, North Texas State University, Denton, Texas. 

Please send me the latest copy of the directory of homemakins 
teachers in your area. Kandomly selected teachers will be 

school6 oraaro^°ine^renCe4.b®ins m a d e to a n y individual teacher, school, or area m the context of the study. 

You will receiver copy of the findings, conclusions, and recom-
study Jdll'bs nfLh°er?H ?op® t h a t t h e ultimate result of this 
p r o g L S benefit to Home Economics Cooperative Education 

Your assistance will be greatly appreciated# 

Sincerely, 

Jerre P. Eades 
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January 31, 1983 

TO DIRECTOR OF COUNSELING ADDRESSED: 

I am conducting a research study of the role of the ara-
I " * ^ vocational education as pe?celvld by 
co^selors ™ y° C aJ 1^ n a^ «ducati°n and academic 
the dlrection I S ' d ^ m SJu?y b e l nS conducted under 

5 | n d a ^ o ? S S S e S f o S 8 ^ 0 ^ ^ ? °f
Ean-

^ y „ S ? l e C t e ? c?u»selors will be surveyed StlT^o refe^T 
S s ? r ? c £ ' M e t 0 l n?7"ual counselor,school^o? district m the context of the study. 

Thank you very much for your assistance. 

Sincerely, 

Jerre P. Eades 
Counselor 
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January 31, 1983 

Dear Cooperative Education Teacher: 

lo^in0vocational tile r° l e ° f tile a c a d e m i c counse-lor in vocational education as perceived by teachers of 

i ^ T e x a s ^ ^ M ^ s t ^ d J 1 - edJJc?tion a n d academic counselors 
of S S t 5 I t ? I s 5 e l n s c o n d u c t e d under the direction 
2£ + TT ® N. McLeod, Professor of Education, North Texas 
State University, Denton, Texas. ' 

SSoifnS1106 5? c o?Pl e t i nS the enclosed questionnaire 
V l d e Pertinent information that will be useful to 

proffr^s C°^iie}°rfS in, ! r o r k i? s ̂ t h vocational education 
1I1f0*>mation will be treated confidentiallv 

tJJ rn
:L^Per^??aily# ^ additional comments that you desire 

to make will be greatly appreciated. 7 P S 

ateTOurCpSi"S!fthe enclosed questionnaire and return it 
y r earliest convenience in the stamped envelope provided, 

v e ry ? u? h f o r your valuable time and for your 
thoughtful participation in this research study. 

Sincerely, 

Jerre P. Eades 
Counselor 
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ROLE OF ACADEMIC COUNSELORS IN VOCATIONAL EDUCATION SURVEY 

GENERAL INFORMATION 

Directions: Please provide the following information. 

1. Sex 

female mal & 

2. Number of years of vocational teaching experience 

3» Number of students enrolled in school 

4« Is there a vocational counselor assigned to your school? 

ves no 

5* Is there an academic counselor assigned to your school? 

Y e s no 

6. How often per month do you interact with the academic counselor 

regarding vocational class programs, activities, curriculum, 

or problems? 

ROLE OF ACADEMIC COUNSELORS SURVEY 

Directions: Please indicate the extent to which you agree or 
disagree with each of the following statements by 
circling the number that best indicates your 
opinion# 

a & 
6 ^ 

& 

COUNSELING AND STUDENT COURSE SELECTION * b- ^ 

£> & 
Academic counselors should: <° /r ?? <8* r? 

1• Counsel with students regarding vocational 1 2 3 4 5 
plans 

2. Assist in the identification of students 1 2 3 4 5 
seeking vocational education courses 

3« Counsel with vocational education students 1 2 3 4 5 
concerning personal problems 

4» Present vocational education as a viable 1 2 3 4 5 
option for students maintaining a grade 
average of "B" or above 
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* * & 

4° A o" & & 
<r i $ $> & $ £ 

5. Present opportunities for female students to 1 2 3 ^ 5 
enroll in technical programs in vocational 
education 

6« Devote as much time to counseling with stu- 1 2 3 k 5 
dents enrolled in vocational education pro-
grams as to students in other urograms within 
the school 

1. Encourage students^with poor academic records 1 2 3 U 5 
to enroll in vocational education programs 

8. Provide opportunities for students to change 1 2 3 L 5 
schedules at appropriate times in order to 
enroll in vocational education programs 

9. Create an awareness in students of the Doten- 1 2 3 L 5 
tialities of a variety of urograms of study 
within the school 

10# Inform students of the value of academic sub- 1 2 3 k 5 
jects as they relate to vocational areas 

11• Incorporate information regarding vocational- 1 2 3 k S 
technical occupations equally with college 
related career information in career guidance 
activities 

12# Provide students with information regarding 1 2 3 k 5 
the necessary prerequisites and requirements 
of vocational education programs 

OCCUPATIONAL AWARENESS AND INFORMATION SERVICE 

Academic counselors should: 

13# Maintain an occupational library for student 1 2 3 L 5 
and teacher use J 

1if« VisiJ places of employment to remain abreast 1 2 3 it 5 
of the job market J * p 

15« Visit vocational-technical programs in post- 1 2 ^ it R 
secondary institutions to facilitate articu-
lation between secondary and post-secondary 
institutions 

<& /? 

16. Assist academic teachers in incorporating 
occupational education units into their sub-
ject areas 

1 2 3 if 5 

17# Disseminate career education materials to 1 p ^ l * 
all teachers J * ? 

18® Wo lit with academic and vocational education 1 2 3 L 5 
teachers in implementing career related work-
shops within their classrooms 
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4 yf 

J * & 
4° c? <? £ J° 

<? & $• C& 

*19« Acquire information about the entry require- 1 2 3 4 5 
ments for a variety of jobs 

20. Review current professional publication of 1 2 3 4 5 
vocational and technical education for guidance 
and counseling implications 

21• Disseminate to students information concerning 1 2 3 4 5 
careers requiring less than a baccalaureate 
degree 

CONDUCTING CAREER RELATED PROGRAMS 

Academic counselors should: 

22. Plan Career Day activities to include 1 2 3 4 5 
vocational-technical occupations 

23. Assist vocational education teachers in 1 2 3 4 5 
developing vocational guidance activities 
for the classroom 

24« Plan Job Fairs for senior students 1 2 3 4 5 

25» Assist teachers in obtaining speakers from 1 2 3 4 5 
vocational-technical occupations to speak 
with students enrolled in either vocational 
or non-vocational programs 

26. Make available audio-visual media related to 1 2 3 4 5 
vocational education fields for use in the 
classroom 

27. Coordinate field trips to businesses and in- 1 2 3 4 5 
dustries as part of the guidance program 

28. Arrange for representatives from vocational- 1 2 3 4 5 
technical post-secondary schools to attend 
"College Nights11 

TESTING AND STUDENT APPRAISAL 

Academic counselors should: 

29« Administer vocational interest inventories to 1 2 3 4 5 
students 

30m Administer vocational aptitude tests to 1 2 3 4 5 
students 

31. Interpret test results to students 1 2 3 4 5 

32. Make available to vocational education 1 2 3 4 5 
teachers information relative to occupational 
interests of students 

33® Organize test results for use by vocational 1 2 3 4 5 
education and academic teachers 

e> 
,5° 
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34. Assist students in utilizing results of a 
variety of self-appraisal techniques in 
setting realistic occupational goals 

35 . Accumulate information concerning the voca-
tional needs and plans of students 

<Zi 

& 
« T C Q 

J? J> o" £ ^ 
A° A® ^ 

# ^ ^ 3" <? 

1 2 3 4 5 

1 2 3 4 5 

STAFF RELATIONSHIPS 

Academic counselors should: 

3 4 5 f° °P®n.?-ina of communication with 1 
vocational education teachers 

v o c a ^ i ° n a l education classes for first- 1 2 3 k 
hand acquaintance with programs * 4 5 

38. Attend special functions sponsored by vo- i p * u c 
cational education classes and clubs 1 - 3 4 5 

^ ^ , i n f 0 r m a t i ° Q f r o m vocational education 1 2 3 k q 
teachers regarding their programs 

f? c o u r a8 e t he establishment of 1 2 3 k 
i5' t l v!. r e l a ti°nships between voca- 1 2 3 4 

tional education teachers and academic 
education teachers 

41. Support equally the vocational education and 1 2 3 k 
academic education programs of the school 

42. Help to establish a cooperative working re- 1 2 3 / . 
lationship with vocational counselors 

43. Involve vocational education personnel in 1 2 3 k 
developing the philosophy and objectives of 
the guidance program of the school 

5 

5 

5 

5 

JOB PLACEMENT 

Academic counselors should: 

44. Display notices of available jobs 1 2 3 if 5 

45. Assist students in securing summer jobs 1 2 3 ^ 5 

4 6* n° n~ c 0^ l eS e bound graduates in securing 1 2 3 k s 
permanent employment 6 ^ ^ ' 

Please return the survey in the enclosed stamped, self-addressed 
envelope. Thank you for your cooperation. addressed 
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March 1, 1983 

Dear Cooperative Education Teacher: 

Recently you were mailed a letter and a questionnaire 
requestingyour participation in a study of the role of 

<=0«nselor in vocational education. I know 
that this is a busy time in the school year, but your 

s l l n s roie Le 

ss 
earliest convenience in the stamped envelope provided. 

tho^hf?^ very,?u?h £?r y°ur valuable time and for your 
thoughtful participation m this research study. 

Sincerely, 

Jerre P. Eades 
Counselor 
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January 31 > 1983 

Dear Academic Counselor: 

sJ u dy ? f t h e r°le of the academic counse-
vocational education as perceived by teachers of 

i n ° ? S s 1 V e T M r S ^ f i e d r ? t l 0 ° a n d acadeIic?oCunsel«s 

Of n? Po-t- M M being conducted under the direction 

State* University^Denton^^Texas. E d u c a t l o n ' N°>*h Texas 

S t i c n L ^ e a t ® d t 1Any rad- ± 0 n 

appreciated^1116 S ^ y° U d e S i r e t o ^ ™ * ^Ltty 
at eyour C2SiieIt tcorv^i O S e d ?uef*i°nnaire and return it 

your earliest convenience in the stamped envelope provided. 

T e r y . B u c h f?r your valuable time and for your 
thoughtful participation in this research study. 

Sincerely, 

Jerre P. Eades 
Counselor 
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ROLE OF ACADEMIC COUNSELORS IN VOCATIONAL EDUCATIOi; 

GENERAL INFORMATION 

Directions: Please provide the following information# 

1 • Sex 

female male 

2. Number of years of counseling experience 

3m Number of students enrolled in school 

if# Is there a vocational counselor assigned to your school? 

ves no 

5# How often per month do you interact with the vocational 
teachers regarding vocational class activities, curriculum, 
or problems? 

6» Subject area(s) formerly taught 

7. Have you had work experience outside the field of education? 

ves no 

8• Do you have a vocational counselor certificate? 

ves no 

ROLE OF ACADEMIC COUNSELORS SURVEY 

Directions: Please indicate the extent to which you agree or 
disagree with each of the following statements by 
circling the number that best indicates your 
opinion. 

© 

Qi § 
,e> XT . CQ 

COUNSELING AND STUDENT COURSE SELECTION * b- ^ 

« # £ £ 
Academic counselors should: „v <? ̂  

# ^ ^ 
1. Counsel with students regarding vocational 1 2 3 4 5 

plans 

2« Assist in the identification of students 1 2 3 if 5 
seeking vocational education courses 

3m Counsel with vocational education students 1 2 3 if 5 
concerning personal problems 

if. Present vocational education as a viable 1 2 3 if 5 
option for students maintaining a grade 
average of "B,f or above 
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5. Present opportunities for female students to 
enroll in technical programs in vocational 
education 

6» Devote as much time to counseling with stu-
dents enrolled in vocational education pro-
grams as to students in other programs within 
the school 

?• Encourage students with poor academic records 
to enroll in vocational education programs 

8. Provide opportunities for students to change 
schedules at appropriate times in order to 
enroll in vocational education programs 

9. Create an awareness in students of the poten-
.f~. l e s a variety of programs of study 

within the school " 

<& £ 

g .<r 
& •-? 

<Z> J? 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1°* w ? ™ s t ^ e n t s of the value of academic sub- 1 2 3 4 5 
jects as they relate to vocational areas -5 4 5 

11. Incorporate information regarding vocational - 1 a i i = 
technical occupations equally^fh coUege 1 2 3 4 5 

activities1"661" l n f o r m a t l o n i n career guidance 

12* ^ o v i c i e students with information regarding i ? 7 u = 
^®c®ssaJ~y prerequisites and requirements 2 3 4 5 

of vocational education programs 

OCCUPATIONAL AWARENESS AND INFORMATION SERVICE 

Academic counselors should: 

, 3" U S I S S k S " p p * 1 1 " * 1 U t e T T ">* , 2 3 t 5 

" " t 0 a b " * 5 t ' 2 3 4 5 

v°cational-technical programs in post-
secondary institutions to facilitate articu-

institutions6n s e c 0 n d a r y a n d Post-secondary 

16. Assist academic teachers in incorporating 
occupational education units into their sub-
j©cv areas 

17. Disseminate career education materials to 

1 2 3 4 5 

1 2 3 4 5 

all teachers " u o ° "Aerials to 1 2 3 4 5 

18* ?»^v,!itll-ac?de?ic 311(1 vocational education 
teachers in implementing career related work-
shops •within their classrooms 

1 2 3 4 5 



131 

19. Acquire information about the entry reauire- 1 = * . 
ments for a variety of jobs require- 1 2 3 4 

e> A 

& & 
£ b4 3 

g ? g & £ 4° 

£ g £ / / 

5 

2 0 1 c uf r e n5 Professional publication of 

s r e s & s : s a s s . ^ - " " » " 2 - « 

2 U ^ X S J ^ t i S T S S M I S S ^ ' 

1 2 3 4 5 

2 3 4 5 
degree 

CONDUCTING CAREER RELATED PROGRAMS 

Academic counselors should: 

22. Plan Career Day activities to include 1 2 3 2i 5 
vocational-technical occupations 

23# Assist vocational education teachers in 1 2 3 L. s 
developing vocational guidance activities 
for the classroom 

24. Plan Job Fairs for senior students 1 2 3 4 5 

25# Assist teachers in obtaining speakers from 1 2 3 4 5 
vocational-technical occupations to speak 
with students enrolled in either vocational 
or non-vocational programs 

26. Make available audio-visual media related to 1 2 5̂ L * 
vocational education fields for use in the 
classroom 

27. Coordinate field trips to businesses and in- 1 ? ^ l r 
dustnes as part of the guidance program 

28. Arrange for representatives from vocational- 1 2 '6 L 5 
technical post-secondary schools to attend 
"College Nights" 

TESTING AND STUDENT APPRAISAL 

Academic counselors should: 

29• Administer vocational interest inventories to 1 ? 3 l r 
students J H ^ 

30. Administer vocational aptitude tests to i ? 7 u r 
students H ^ 

31. Interpret test results to students 1 2 3 4 5 

32. Make available to vocational education 1 2 3 L 5 
teachers information relative to occupational 
interests of students 

33« Organize test results for use by vocational 1 2 3 Zi s 
education and academic teachers 



132 

G 
<2> 

Qj 
£ 

,<2r 

A ^ 

o £" $ g> 
A° A° <? £ 
<? ^ ^ ^ ^ 

1 2 3 4 5 

1 2 3 4 5 

34» Assist students in utilizing results of a 
variety of self-appraisal techniques in 
setting realistic occupational goals 

35* Accumulate information concerning the voca-
tional needs and plans of students 

STAFF RELATIONSHIPS 

Academic counselors should: 

36« Maintain an open line of communication with 1 2 "5 L R 
vocational education teachers 

37* vocational education classes for first- 1 2 ^ L. R 
hand acquaintance with programs ^ 

38. Attend special functions sponsored by vo— 1 2 ^ L R 
cational education classes and clubs 

39® Seek information from vocational education 1 2 "5 Zl 5 
teachers regarding their programs 

40. Actively encourage the establishment of 1 2 3 L 5 
collaborative relationships between voca-
tional education teachers and academic 
education teachers 

41 • Support equally the vocational education and 1 2 3 4 5 
academic education programs of the school 

42. establish a cooperative working re- 1 2 3 4 5 
lationship with vocational counselors 

43* Involve vocational education personnel in 1 2 3 Zi S 
developing the philosophy and objectives of 
the guidance program of the school 

JOB PLACEMENT 

Academic counselors should: 

44. Display notices of available jobs 1 2 3 4 5 

45# Assist students in securing summer jobs 1 2 3 4 5 

46* Assist non-college bound graduates in securing 1 ? ^ h q 
permanent employment H ^ 

Please return the survey in the enclosed stamped, self-addressed 
envelope. Thank you for your cooperation. 
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March 1, 1983 

Dear Academic Counselor* 

Recently you were mailed a letter and a questionnaire 
requesting your participation in a study of the role of 
the academic counselor in vocational education, I know 
that this is a busy time in the school year* but your 
opinions regarding the counseling role are very important 
to the success of this study. 

Your assistance in completing the enclosed questionnaire 
will be greatly appreciated. Please return it at your 
earliest convenience in the stamped envelope provided. 

Thank you very much for your valuable time and for your 
thoughtful participation in this research study. 

Sincerely, 

Jerre P, Eades 
Counselor 
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TABLE XVIII 

NUMBER OF SUBJECTS, MEANS, AND STANDARD DEVIATIONS 
FOR TEACHERS AND COUNSELORS FOR THE SIX CATEGORIES 

OF COUNSELING TASKS 

Category 
Number of 
Subjects* Means 

Standard 
Deviation 

Counseling and Student 
Course Selection, 
Category I 

T = 44 

C = 152 

19.52 
1.62** 

19.95 
1.66** 

4.45 

5.58 

Occupational Aware-
ness and Information 
Service, Category 
II 

T = 45 

C = 157 

16.60 
1.84** 
18.49 
2.05** 

4.31 

6.59 

Conducting Career-
Related Programs, 
Category III 

T = 45 

C = 153 

13.49 
1.93** 

15.96 
2.28** 

4.40 

6.04 

Testing and Student 
Appraisal, 
Category IV 

T = 45 

C = 158 

11.95 
1.71** 
14.19 
2.03** 

4.10 

5.23 

Staff Relationships, 
Category V 

T = 45 

C = 156 

11.18 
1.39** 

12.86 
1.61** 

3.27 

4.14 

Job Placement, 
Category VI 

T = 45 

C = 156 

7.13 
2.38** 
7.16 
2.39** 

3.38 

2.94 

*T = teacher; C = counselor. 

**Item mean for category. 
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TABLE XIX 

MEANS AND STANDARD DEVIATIONS OF RESPONSES BY TEACHERS 
IN DIFFERENT TEACHING EXPERIENCE LEVELS FOR THE SIX 

CATEGORIES OF COUNSELING TASKS 

Category 
Group 
Number Mean 

Standard 
Deviation 

Counseling and Student 
Course Selection, 
Category I 

Occupational Awareness 
and Information Service, 
Category II 

Conducting Career-
Related Programs, 
Category III 

1 

2 

3 

4 

5 

1 

2 

3 

4 

5 

1 

2 

3 

4 

5 

2 0 . 8 3 4 . 8 3 
1 . 7 3 * 

1 9 . 4 6 4 . 9 4 
1 . 6 2 * 

1 8 . 0 0 3 . 7 4 
1 . 5 0 * 

1 8 . 5 0 3 . 5 3 
1 . 5 4 * 

2 0 . 4 5 4 . 5 9 
1 . 7 0 * 

1 9 . 4 3 3 . 6 0 
2 . 1 6 * 

1 5 . 7 3 5 . 4 9 
1 . 7 5 * 

1 5 . 6 0 3 . 8 0 
1 . 7 3 * 

1 3 . 0 0 5 . 6 5 
1 . 4 4 * 

1 7 . 5 4 2 . 0 6 
1 . 9 5 * 

1 4 . 8 5 3 . 4 3 
2 . 1 2 * 

1 3 . 5 3 4 . 8 0 
1 . 9 3 * 

1 3 . 1 0 6 . 2 4 
1 . 8 7 * 

1 1 . 0 0 5 . 6 5 
1 . 5 7 * 

13 .36 2 . 2 0 
1 . 9 1 * 



TABLE XIX—Continued 

138 

Category 
Group Standard 

Category Number Mean Deviation 

Testing and Student 1 13.71 4.30 
Appraisal, 1.96* 
Category IV 2 11.26 4.43 

1.61* 
3 12.80 4.61 

1.83* 
4 7.00 0.00 

1.00* 
5 11.90 2.80 

1.70* 

Staff Relationships, 1 12.71 3.73 
Category V 1.59* 

3.73 

2 10.73 3.35 
1.34* 

3 11.60 3.17 
1.45* 

4 8.50 0.70 
1.06* 

5 10.91 3.21 
1.36* 

Job Placement, 1 7.71 4.23 
Category VI 2.57* 

4.23 

2 7.46 4.03 
2.49* 

3 6.90 3.51 
2.30* 

4 5.00 0.00 
1.66* 

5 6.91 2.11 
2.30* 

''Item mean for category. 
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TABLE XX 

MEANS AND STANDARD DEVIATIONS OF RESPONSES BY COUNSELORS 
IN DIFFERENT COUNSELING EXPERIENCE LEVELS FOR THE SIX 

CATEGORIES OF COUNSELING TASKS 

Group Standard 
Category Number Mean Deviation 

Counseling and Student 1 20.10 4.33 
Course Selection, 1.67* 
Category I 2 20.71 6.75 

1.73* 
3 18.22 5.20 

1.52* 
4 19.69 6.58 

1.64* 
5 20.66 3.87 

1.72* 

Occupational Awareness 1 18.92 6.26 
and Information Service, 2.10* 
Category II 2 19.24 6.23 

2.14* 
3 17.35 8.17 

1.93* 
4 19.37 6.31 

2.15* 
5 14.80 3.91 

1.64* 

Conducting Career- 1 16.30 5.66 
Related Programs, 2.33* 
Category III 2 16.81 5.99 

2.40* 
3 15.27 6.93 

2.18* 
4 15.33 6.92 

2.19* 
5 13.10 3.24 

1.87* 
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Category 
Group Standard 

Category Number Mean Deviation 

Testing and Student 1 14.59 4.77 
Appraisal, 2.08* 

4.77 

Category IV 2 14.84 5.32 
2.12* 

3 13.09 5.59 
1.87* 

4 14.62 6.25 
2.09* 

5 11.70 3.83 
1.67* 

Staff Relationships, 1 13.79 3.64 
Category V 1.72* 

3.64 

2 13.56 4.61 
1.69* 

3 10.53 3.36 
1.32* 

4 12.81 4.17 
1.60* 

5 11.80 4.21 
1.47* 

Job Placement, 1 7.90 2.86 
Category VI 2.63* 

2.86 

2 7.40 3.10 
2.47* 

3 6.35 2.64 
2.12* 

4 6.50 3.35 
2.16* 

5 5.70 1.83 
1.90* 

:Item mean for category. 
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TABLE XXI 

MEANS AND STANDARD DEVIATIONS OF RESPONSES BY TEACHERS 
IN SCHOOLS WITH DIFFERENT ENROLLMENT LEVELS FOR 

THE SIX CATEGORIES OF COUNSELING TASKS 

Group Standard 
Category Number Mean Deviation 

Counseling and Student 1 18.75 4.19 
Course Selection, 1.56* 

4.19 

Category I 2 20.00 4.10 
1.66* 

3 20.45 4.05 
1.70* 

4 18.80 4.32 
1.56* 

5 19.18 5.74 
1.60* 

Occupational Awareness 1 16.20 2.86 
and Information Service, 1.80* 

2.86 

Category II 2 16.87 4.29 
1.87* 

3 17.54 4.93 
1.95* 

4 18.70 3.27 
2.08* 

5 13.72 4.15 
1.52* 

Conducting Career- 1 11.40 3.36 
Related Programs," 1.63* 
Category III 2 13.50 3.66 

1.93* 
3 14 .63 5.66 

2.09* 
4 15.30 2.31 

2.18* 
5 11.63 4.88 

1.66* 
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Group Standard 
Category Number Mean Deviation 

Testing and Student 1 13.40 4.61 
Appraisal, 1.91* 

4.61 

Category IV 2 11.75 4.06 
1.68* 

3 11.82 1.69 
1.69* 

4 13.50 4.33 
1.93* 

5 10.18 3.99 
1.45* 

Staff Relationships, 1 12.00 3.74 
Category V 1.50* 

3.74 

2 11.75 2.76 
1.47* 

3 12.27 3.74 
1.53* 

4 11.10 2.96 
1.39* 

5 9.36 2.94 
1.17* 

Job Placement, 1 6.40 1.67 
Category VI 2.13* 

1.67 

2 6.75 2.55 
2.25* 

3 7.44 3.44 
2.48* 

4 7.30 3.23 
2.43* 

5 7.09 4.78 
2.36* 

*Item mean for category, 
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TABLE XXII 

MEANS AND STANDARD DEVIATIONS OF RESPONSES BY ACADEMIC 
COUNSELORS IN SCHOOLS WITH DIFFERENT ENROLLMENT LEVELS 

FOR THE SIX CATEGORIES OF COUNSELING TASKS 

Group Standard 
Category Number Mean Deviation 

Counseling and Student 1 20.33 7.04 
Course Selection, 1.69* 
Category I 2 19.62 5.08 

1.63* 
3 20.66 4.93 

1.72* 
4 18.37 5.37 

1.53* 
5 20.46 5.89 

1.70* 

Occupational Awareness 1 15.76 6.79 
and Information Service, 1.75* 
Category II 2 17.76 5.89 

1.97* 
3 20.03 7.28 

2.22* 
4 18.12 5.25 

2.01* 
5 21.14 6.33 

2.35* 

Conducting Career- 1 13.48 5.08 
Related Programs, 1.92* 
Category III 2 15.12 5.61 

2.16* 
3 16.96 5.84 

2.42* 
4 16.62 6.24 

2.37* 
5 18.55 6.63 

2.65* 
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Group Standard 
Category Number Mean Deviation 

Testing and Student 1 12.10 4.76 
Appraisal, 1.73* 
Category IV 2 13.96 5.19 

1.99* 
3 15.55 6.04 

2.22* 
4 12.69 3.48 

1.81* 
5 15.87 5.01 

2.26* 

Staff Relationships, 1 13.17 5.58 
Category V 1.64* 

2 12.55 3.51 
1.57* 

3 13.03 3.85 
1.63* 

4 10.25 2.86 
1.28* 

5 14.36 3.83 
1.79* 

Job Placement, 1 6.31 2.66 
Category VI 2.10* 

2 6.65 2.82 
2.22* 

3 7.61 2.50 
2.53* 

4 7.62 2.73 
2.54* 

5 8.10 3.58 
2.70* 

*Item mean for category. 
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TABLE XXIII 

MEANS AND STANDARD DEVIATIONS OF RESPONSES BY TEACHERS 
WITH DIFFERENT FREQUENCIES OF INTERACTION WITH 
ACADEMIC COUNSELORS FOR THE SIX CATEGORIES 

OF COUNSELING TASKS 

Group Standard 
Category Number Mean Deviation 

Counseling and Student 1 21.00 5.35 
Course Selection, 1.75* 
Category I 2 20.15 4.58 

1.68* 
3 | 19.45 3.75 

1.62* 
4 15.75 3.09 

1.31* 
5 ! 16.00 2.83 

1.33* 

Occupational Awareness 1 16.43 3.60 
and Information Service, 1.83* 
Category II 2 16.38 4.14 

1.82* 
3 17.00 5.06 

1.89* 
4 17.50 6.35 

1.94* 
5 15.50 3.53 

1.72* 

Conducting Career- 1 12.28 2.43 
Related Programs, 1.75* 
Category III 2 12.90 4.46 

1.84* 
3 14.00 3.85 

2.00* 
4 16.50 8.22 

2.36* 
5 15.00 2.83 

2.14* 
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TABLE XXIII—Continued 

Group Standard 
Category Number Mean Deviation 

Testing and Student 1 12.43 2.63 
Appraisal, 1.77* 
Category IV : 2 11.62 4.21 

1.66* 
3 12.82 4.53 

1.83* 
4 11.75 5.85 

1.68* 
5 9.50 3.53 

1.36* 

Staff Relationships, 1 10.28 3.20 
Category V 1.28* 

2 12.14 3.62 
1.52* 

3 11.27 2.76 
1.41* 

4 8.75 1.50 
1.09* 

5 8.50 0.71 
1.06* 

Job Placement, 1 5.43 2.50 
Category VI 1.81* 

2 6.38 2.31 
2.13* 

3 8.73 3.92 
2.91* 

4 7.50 5.26 
2.50* 

5 11.50 4.95 
3.83* 

*Item mean for category. 
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TABLE XXIV 

MEANS AND STANDARD DEVIATIONS OF RESPONSES BY ACADEMIC 
COUNSELORS WITH DIFFERENT TEACHING AREA BACKGROUND 

FOR THE SIX CATEGORIES OF COUNSELING TASKS 

Group Standard 
Category Number Mean Deviation 

Counseling and Student 1 19.94 5.40 
Course Selection, 1.66* 
Category I 2 20.57 6.54 

1.71* 
3 19.16 5.31 

1.59* 

Occupational Awareness 1 19.06 6.46 
and Information Service, 2.12* 
Category II 2 17.09 5.06 

1.90* 
3 17.09 6.36 

1.90* 

Conducting Career- 1 17.29 6.23 
Related Programs," 2.47* 
Category III 2 14.04 4.79 

2.00* 
3 13.65 5.53 

1.95* 

Testing and Student 1 14.93 5.68 
Appraisal, 2.13* 
Category IV 2 12.45 3.11 

1.78* 
3 13.61 5.27 

1.94* 

Staff Relationships, 1 13.02 4.03 
Category V 1.63* 

2 13.34 4.97 
1.67* 

3 11.71 3.48 
1.46* 
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Group Standard 
Category Number Mean Deviation 

Job Placement, 1 7.76 3.00 
Category VI 2.58* 

2 6.06 2.29 
2.02* 

3 6.13 2.47 
2.04* 

'Item mean for category. 
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