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The purpose of this study was to develop a valid and 

reliable assessment instrument. This instrument is to be 

used by school administrators to assess the organizational 

structure and administrative effectiveness of state high 

school interscholastic activities associations. 

This study proceeded through four phases. The first 

phase was for developing criteria items and included a 

review of the literature. The second phase was for the 

purpose of item validation and consisted of submitting a 

questionnaire to an advisory panel of five persons. 

The third phase of the study was for the purpose of 

validation by content validity. The questionnaire was 

submitted to a randomly selected group of state interscho-

lastic activities associations' directors and presidents 

of the state superintendents associations and the state 

high school principals associations. 

In the fourth phase of the study the reliability of 

the instrument was established through a questionnaire 

survey using a similar population as the validity survey. 



A reliability coefficient of .910 was calculated for the 

instrument using the Kuder-Richardson Formula 20. 

Conclusions of the study revealed that the instrument 

generated a moderate degree of validity and reliability. 

There was a moderate degree of correlation among the three 

groups in their rankings of the importance of the six 

assessment areas. The area of Philosophy was ranked as most 

important of the six assessment areas. The presidents of 

the state superintendents associations were more critical 

in their ratings of the criteria items than the other two 

population groups. 

There are three recommendations drawn from the study: 

(1) It is recommended that all state high school inter-

scholastic activities associations revise their constitutions 

to include a provision for periodic assessment by their 

member schools. (2) It is recommended that this instrument 

be utilized on a regular basis by the fifty state interscho-

lastic activities associations. (3) It is recommended that 

emphasis be placed on assessing the philosophy of the state 

associations. 
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CHAPTER I 

INTRODUCTION 

The laws of the individual states of the United States 

set forth the obligations of schools to educate youth. What 

aspects of the school curriculum best provide this education 

has long been a subject of considerable controversy. Public 

education now accommodates many interscholastic activities 

into its ever-widening curriculum. These activities include 

athletic, music, literary, and student government organi-

zations. These interscholastic activities are often termed 

the "extracurriculum," or the "co-curriculum," possibly 

because of their forced entry against the general wishes of 

many educators into the realm of the education obligation 

(1; 7, p. 1; 9, p. 10; 12, p. 3). 

Since the inception of interscholastic activities, the 

educational value of student participation in them has been 

both simultaneously extolled and denied by opposing groups 

(8; 2; 10; 17). Baer calls for more objective research, 

rather than positions based solely upon opinion, to determine 

the effectiveness of interscholastic activities (3, p. 416). 

The steady growth of interscholastic activities in the 

high schools suggests they have become a permanent part of 

the American educational experience (4). The handbook of 



the National Federation of State High School Associations 

lists a current membership within the fifty states of 

21,036 high schools, representing some 12 million students 

(19). As a result of such enthusiastic student interest, 

school administrators have turned their attention from re-

sisting interscholastic activities to attempting their 

regulation (2, p. 38). 

The need for school administrators to regulate student 

activities has led to the development of statewide and 

national high school interscholastic activities asso-

ciations. State high school associations are primarily 

concerned with "the administration and establishment of 

controls to insure sane activities programs" (16, p. 70). 

The philosophy of the National Federation of State High 

School Associations is to help member state associations by 

coordinating their efforts, allowing the state high school 

associations to cooperate for the protection and im-

provement of their interscholastic programs (16, p. 18). 

Membership in the state interscholastic activities 

associations and the National Federation is on a voluntary 

basis for those schools which meet membership requirements 

and choose to join in order to compete with other member 

schools. The choice of non-membership, or the conditions 

of suspension, revocation, or denial of membership in most 

states would certainly mean a limited schedule of inter-

scholastic activities, if any at all. 



Clark states that courts have traditionally been re-

luctant to hear cases involving the interpretation of rules 

of state associations because membership of individual 

schools is voluntary (5, p. 6). Most state associations 

base their legal status on common law principles of asso-

ciations (1, p. 136). However, others are regulated by 

state statute. Regardless of their membership requirements, 

legal authority, or popularity, activities associations must 

have organizational structure and administration to fulfill 

their stated purposes. 

A 1971 review of Albo of the organizational structure 

of the fifty state activities associations indicated the 

diversity of their base and design. Nine were affiliated 

with or a part of the state department of education, five 

were governed by state statutory provision, two were with a 

state university, and thirty-four were independent (1, 

p. 132). 

Lange concluded in his 1958 study that each league 

organization was unique in detail but common in principle. 

Each state association had a central control group, and 

each supported a chief administrative officer who worked 

as a full-time executive or a part-time official (13, 

p. 68) . 

As these studies indicate, some research has been done 

to analyze and label activities associations and their 

component parts; but little, if any, work has been done to 



provide a vehicle for these organizations to measure their 

program effectiveness. State activities associations have 

gradually usurped the authority and control of interscho-

lastic activities from the school superintendent and board 

of trustees (1; 4). Mohler stated that the high school 

association operates in a unique relationship to state 

government, because the association has assumed a responsi-

bility which traditionally and legally belongs to a 

governmental unit, the board of education (14, p. 6). 

This erosion of power has not been accompanied by a 

means for program assessment of the state association by the 

member schools, however. This adds to the unstable exis-

tence of many state activities associations because many 

schools and patrons are forced to the courts to seek remedies 

for ineffective program organization or administration. 

A review of case decisions from 1936 to 1981 related 

to state interscholastic activities associations indicates 

a steady yearly increase in the number of cases being 

filed (22; 23). Varied legal questions related to state 

interscholastic activities associations are represented in 

the court cases filed since 1936. The following examples 

are intended only to be representative of the diverse 

nature of the litigation in the state where the cases are 

filed. The noted cases are not to be construed as encom-

passing the body of law relative to state interscholastic 



activities associations since the cases were heard in dif-

ferent states and in courts of law of varying jurisdiction. 

1938 State of North Dakota v. North Central Association, 

23 F. Supp. 694 (D.C. N. D. 1938). Finding: Vol-

untary associations had the right to make their own 

regulations as to admission or expulsion of member 

schools. 

1953 University Interscholastic League v. Midwestern 

University, 250 S.W. 2d 587 (Tex. Civ. App. 1953). 

Finding: Legal authority of the association to enforce 

rules and regulations was established. 

1959 Indiana v. Lawrence Circuit Court of Lawrence County, 

162 N.E. 2d 250 (Ind. App. 1959). Finding: The asso-

ciation may determine student eligibility to 

participate. 

1963 Starkey v. Board of Education of Davis County, Utah, 

381 P. 2d 718 (S.C. Utah 1963). Finding: Married 

students could be denied participation in interscho-

lastic activities. 

1970 Mitchell v. Louisiana High School Athletic Association, 

430 F. 2d 1155 (D.C. La. 1970). Finding: The asso-

ciation had not unconstitutionally deprived a student 

of his right to participate in interscholastic 

activities. The U. S. Supreme Court refused to hear 

the case claiming no federal question existed. 



1972 Moran v. School District No. 7 of Yellowstone County, 

Montana, 350 F. Supp. 1180 (D.C. Mont. 1972). Finding: 

The right to attend public school includes the right 

to participate in extracurricular activities. 

1975 Chabert v. Louisiana High School Athletic Association, 

312 So. 2d 343 (La. App. 1975). Finding: The State 

High School Athletic Association is a voluntary associ-

ation organized for the purpose of enforcing uniform 

rules, and any judicial interference in the internal 

affairs of the association would be improper except 

under limited circumstances. 

1977 Cape v. Tennessee Secondary School Athletic Associ-

ation, 563 F. 2d 793 (U.S. Ct. App. Sixth Cir. 1977). 

Finding: Split court rules for girls basketball do 

not violate the equal protection clause of the federal 

Constitution. 

1979 Florida High School Activities Association v. Bradshaw, 

360 So. 2d 398 (Fla. App. 1979). Finding: A school 

has no constitutional right to its record of games 

won, championships, or opportunities to participate in 

state playoffs. 

1 9 8 0 Sullivan v. UIL, 599 S.W. 2d 860 (Tex. Civ. App. 1980). 

Finding: The state has legitimate interest in discour-

aging recruitment of non-school athletes in sports. 

198]. Kite v. Marshall, 661 F. 2d 1027 (U.S. Ct. App. Fifth 

Cir. 1981). Finding: No fundamental constitutional 



right is implicated in the enforcement of the UIL 

summer camp rule. 

In a 1982 review of those court cases from 1977 to 1980 

which were related to elementary and secondary schools, 

Clear reported that over 200 cases involving sports parti-

cipation were filed, excluding tort suits (6, p. 166). He 

found this number to constitute a dramatic increase during 

this period. Sports-related cases went from thirty-six in 

1977, to eighty-five in 1980, a 136 percent increase. The 

total number of court cases filed in school-related matters 

other than athletics during this same period increased from 

181 to 442; a 144 percent increase (6, p. 167). 

As an alternative to court action, a valid assessment 

instrument, readily available to all state activities 

associations and their member schools, could provide 

opportunity for assessment of the organization and adminis-

tration of the association. Whether voluntary or mandatory, 

thorough assessment can provide the basis for improvement 

of operation and a better understanding of roles, expec-

tations, and accomplishment of goals. 

Statement of the Problem 

The problem of this study was the lack of an 

assessment instrument for measuring school administrators' 

perceptions of the organization and administration of state 

interscholastic activities associations. 



Purpose of the Study 

The purpose of this study was to develop a valid and 

reliable instrument utilizing the perceptions of school 

administrators to assess the organizational structure and 

administrative effectiveness of state high school inter-

scholastic activities associations. 

Background and Significance of the Study 

Competition in the educational setting seems inherent 

within the activity itself. The awarding of grades, honors, 

and class rankings leads students to believe that compe-

tition has value. A statement contained in the Constitution 

and Contest Rules of the University Interscholastic League 

(UIL), a high school voluntary membership organization in 

Texas established to organize and direct desirable school 

activities, fosters the value of educational competition (7, 

p. 60). 

Win, lose, or draw, there are great values 
to educational competition. The pitting of 
one's skills, knowledge, and talent against 
friendly opponents is a means of learning one's 
own strengths and weaknesses. 

Good contests, properly supervised, give 
youthful competitors the opportunity to gain 
self-confidence, improve skills, and learn to 
win with humility and lose with grace. 

When we strive honestly to improve our-
selves, measuring our progress against our 
friends, we are raising our knowledge of the 
limits of our abilities. By pitting our 
efforts against others, we learn how we stand, 
and know what we must do to improve. 



The self-discipline and sacrifice in-
volved in competition are keys to those 
same values that will be of great value to 
everyone in life. 

In the best of competition there are 
no losers (7, p. 1). 

In an address to the annual meeting of the National Fed-

eration of State High School Athletic Associations, Clark 

stated the need for continued public acceptance of the 

development and administration of the rules governing state 

interscholastic competition: 

The wisdom and foresight which you 
people use in promulgating and adminis-
tering the rules of your various state 
associations will, in my opinion, to great 
measure determine whether the association 
program receives continued public accep-
tance and, in turn, the degree of acceptance 
by the public will bear heavily on state 
legislatures which have, as you know, in the 
past, and will from time to time in the 
future, be asked to consider control of your 
activities by the enactment of legislation 
(5, p • 5). 

Past research into the workings of interscholastic 

activities associations has repeatedly stressed the need for 

periodic, if not continuous, assessment of the effectiveness 

of the organizations. Dannehl and Razor suggest that the 

value of athletic competition and organizational problems 

related to interscholastic competition must be present in 

order that athletics achieve desired outcomes (8, p. 355). 

In a more recent study involving the development of a 

system analysis approach in assessing voluntary membership 
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organizations, Moriarty notes the inadequacies of our legal 

and judicial system in dealing with cases involving school 

sport organizations and recommends more study in the areas 

of control, conflict, and change in athletics. 

. . . Policy evaluation and policy 
planning research assessing the relative 
effectiveness and efficiency of "Bottoms Up 
Management" and "Authority From Above" in 
managing the conflict and violence which 
permeates North American sport-athletics is 
long overdue (15, p. 19). 

In a study involving the legal status of state high 

school activities associations in the fifty states, Albo 

stated that policies and procedures of the associations 

often lose meaning with the passage of time: 

Governing bodies of state activities 
associations should review and revise 
standards periodically. Those policies 
and procedures which no longer accomplish 
intended purposes, serve member needs or 
remain consistent with legal trends, 
should be analyzed for needed alteration 
(1, p. 141). 

In a similar study done in 1963, Dietrich recommended: 

Each state association should make a 
careful study of the objectives of the 
association and the practices used to im-
plement the objectives to determine the 
effectiveness of the association in 
meeting the needs of the individual par-
ticipants. The organizational framework 
of the state association should be eval-
uated carefully to determine if the 
voluntary organization, not affiliated 
with any other organization, can best meet 
the responsibilities of the extra-curri-
culum and the curriculum of the high 
schools of each state (9, p. 156). 
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Assessment of state interscholastic organizations must 

be accomplished on an individual state basis since the 

National Federation of State High School Associations is 

the only national affiliation these state organizations all 

share. The stated purpose of the Federation is that of 

coordination of its member state associations, not their 

regulation or assessment (16, p. 18). 

In a questionnaire survey, conducted in November, 

1980, of the fifty state high school interscholastic ac-

tivities associations, the thirty-seven states responding 

indicated their association did not undergo any form of 

formal assessment process (20). Several association 

directors stated that the bylaws and student activity rules 

were reviewed and updated periodically, but the organization 

and administration of the association itself were not 

evaluated. 

Every superintendent, principal, coach, and activity 

director in the public schools is faced with the responsi-

bility of abiding by the rules and regulations established 

for interscholastic competition by the activities associ-

ations. A steady increase in the number of court cases 

involving school districts, or their patrons, and state 

activities associations would indicate that a readily 

available assessment instrument could be beneficial for 

promoting improvements of the associations and a better 
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understanding among the associations, their member schools, 

and their publics. 

Definition of Terms 

Aamini strative effectiveness is the ability of adminis-

trative personnel to choose appropriate objectives or the 

appropriate means for achieving a given objective (19, p. 13), 

Appropriateness, as used in this study, is a measure of 

content validity and answers the following questions. 

1. Is the question on the subject? 

2. Is the question clear and unambiguous? 

3. Does the question get at something measurable, 

which is typical of the individual or situation? 

Board of control refers to the high school association 

officers, or other persons, elected or appointed, who are 

responsible for the supervision and control of interschool 

activities within a state. This group exercises the exec-

utive power of the association. 

Executive secretary is that officer, elected or 

appointed by the association, who acts as the chief admin-

istrative officer of the association. 

High school refers to the secondary school composed of 

any combination of grades nine through twelve (8, p. 18). 

Interscholastic activities refers to competitive activ-

ities among individuals or teams representing different 

secondary schools. 
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Interscholastic activities association refers to an 

organization of individual high schools whose purpose is the 

development of the policies, regulations, and standards for 

promoting the welfare of high school students in various 

activities programs (16, p. 70). 

Legislative assembly is that body of membership which 

possesses the rule-making power of the association. 

Organizational structure is the formal mechanisms 

through which the organization is managed. These mechanisms 

include the division of work, levels of management, division 

of responsibility, lines of authority, and lines of communi-

cation (19, p. 223). 

Operations are the practical applications of work to 

accomplish the assigned tasks of an organization (19). 

Perception is the recognition, awareness, or under-

standing of an act, quality, or condition derived from a 

stimulus of the sensory processes. 

Voluntary association is a collection of or group of 

people who join together, of their own free will and without 

constraint, for a certain objective or purpose. 

Basic Assumption 

It is assumed that executive directors of the state in-

terscholastic activities associations and those individuals 

serving as presidents of the state superintendents associ-

ations and the state high school principals associations 



14 

are qualified to determine what items are applicable in 

assessing the organizational structure and administrative 

effectiveness of the state high school interscholastic 

activities associations. 

Research Design 

Survey research methodology, as defined by Johnson and 

Tuckman, was employed to meet the purpose of this study in 

developing a valid and reliable assessment instrument (11; 

21) . 

Organization of the Study 

This study proceeded through four phases. The first 

phase was for the purpose of the development of criteria 

items and included a search and review of the literature 

relative to state high school interscholastic activities 

associations. These evaluative items were assembled into a 

questionnaire format. 

The second phase was for the purpose of item validation 

and consisted of submitting the questionnaire to an advisory 

panel of five persons who have extensive experience in the 

administration of, or knowledge of, the different organi-

zational structures of state interscholastic activities 

associations. These panel members were asked to examine 

the questionnaire and to make suggestions as to how it could 

be improved to insure it would gather the desired infor-

mation. Panel members evaluated each item and selected the 
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best five items per category to be included in the survey 

instrument. The questionnaire was then modified to reflect 

the suggestions, additional items, and validation ratings 

of the advisory panel. 

The third phase of the study was for the purpose of 

validation. The modified questionnaire was submitted to a 

randomly selected group of state interscholastic activities 

associations' directors and those individuals serving as 

presidents of the state superintendents associations and 

the state high school principals associations. Individual 

items were rated as to their applicability of assessment. 

The questionnaire was again refined to reflect the findings 

of the validity survey. 

In the fourth phase of the study the reliability of 

the instrument was established. The validated instrument 

was administered to another group of state interscholastic 

activities associations directors and state presidents of 

the superintendents and high school principals associations. 

Responses were statistically treated and a reliability 

measure was calculated for the final form of the instrument 

(18) . 

Summary 

This study is divided into five chapters. Chapter I 

introduces the study, stating the problem, the purpose 

of the study, background and significance of the study, 
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definition of terms, basic assumption, research design, and 

organization of the study. 

A review of the literature, including the historical 

development of interscholastic activities, previous research 

findings, and an overview of organizational evaluation are 

presented in Chapter II. Chapter III describes the pro-

cedures for the collection and treatment of data. Chapter 

IV is an analysis of the data. A summary of the study, 

findings, conclusions, and recommendations based upon this 

study are given in Chapter V. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

The review of literature was undertaken to provide, 

first, a historical perspective of the development of in-

terscholastic activities, and, second, a basis for the 

selection and development of assessment criteria items. 

The material reviewed included books, journal articles, 

professional organization reports, and unpublished disser-

tations. The review of literature is presented in the 

following sequence: (1) the history of interscholastic 

activities, (2) previous research, and (3) organizational 

assessment. 

History of Interscholastic Activities 

High school student activities in the United States 

appear to be a twentieth-century American innovation (4, 

p. 1638) . However, there is a historic link between the 

modern extracurricular student activities and the athletic 

activities of ancient Greece and Medieval Europe. Terry 

states that the origin of modern student activities is to 

be found in the games and sports of running, throwing the 

discus, boxing, public speaking, and dancing of Athens and 

Spartus. Rugby had a "Speech Day" in 1699 and Eton had a 

school publication and a student government system founded 

19 
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in 1786. The Duke of Wellington's remark that "The battle 

of Waterloo was won on the playing fields of Eton" in-

dicates the degree of influence which activities were 

thought to have on the English schools of the seventeenth 

and eighteenth centuries (69, p. 5; 58, p. 6). 

It is interesting to note that according to Korotov 

European schools have not developed extensive programs of 

student activities even though some student activities in 

Europe preceded those in America by at least two hundred 

years. He states: 

School authorities in Europe today hold 
graduation exercises, permit occasional class 
parties, and take student groups on field and 
camping trips as extensions of classroom 
studies, but youth organizations are ordi-
narily sponsored by social agencies other than 
the schools. Intramural sports have, however, 
been an important part of schooling in 
England's public schools since the eighteenth 
century. Although English schools, both pri-
vate and public also sponsor other kinds of 
student activities, their programs are not 
nearly so extensive as those of American high 
schools. Since the Soviet schools are modeled 
on those of western Europe, the recent spon-
sorship by a few Soviet schools of what are 
called student activities in the West, as well 
as the use of Komsomol and Young Pioneer 
groups in these activities, is an interesting 
development (36, p. 24). 

Settlers in Colonial America had little time for games, 

but some extracurricular activities were found within the 

early private schools of the Colonies. In 1749, Franklin's 

Academy recommended swimming, wrestling, running, and 

leaping. Student Governments date from as early as 1777, 
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and literary and debating clubs from the early 1800's. High 

school baseball can be traced back to 1859 and football to 

1878 while organized cheerleaders date from the 1870's (58, 

p. 7). 

Forsythe and Keller categorized four periods in the 

development of student activities in American public schools. 

They were the period of opposition, marked by students and 

non-students alike joining together to play athletics after 

school. The teams began to be associated with the schools 

that the students attended and quickly became a source of 

embarrassment for school officials because of the often un-

ethical behavior of the teams (24). 

However, because the team competition was popular with 

the communities, school officials felt compelled to supply 

school sponsors for the teams in order to provide some super-

vision for these activities so that controversies could be 

at least reduced, if not completely prevented. Thus, the 

period of toleration was established. 

The period of recognition emerged during the latter 

part of the nineteenth century. Many school officials re-

cognized that properly planned and properly administered 

interschool activities programs could be not only enter-

taining but actually educational. 

The period of exploitation, emerged as a result of 

the reintroduction of the "win-at-all-costs" philosophy that 

had been so prevalent in the period of opposition. School 
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officials succumbed to the school and community enthusiasm 

for a winning team. Thus the interschool competitions were 

again marred by unethical behavior. This period generally 

ended when schools began grouping together to agree on 

rules and regulations by which to compete (24, p. 10-13). 

In another study of the history and development of 

student activities, Frederick had proposed four distinct 

periods of development. 

The period of suppression: Marked by 
the early colonial days of this country when 
play was not only opposed and condemned but 
often prohibited. School in the early days 
of the nation and on through the development 
of the frontier West was as grim and serious 
as the life outside the school. 

The period of toleration: The school 
authorities during this period simply re-
laxed the rules and penalties, but held 
themselves aloof from any non-academic con-
tamination. It was not until the middle of 
the nineteenth century that organized activ-
ities received official school and public 
recognition. 

The period of capitalization: By the 
middle of the twentieth century most public 
schools and colleges in the United States 
had made student activities readily available 
and also encouraged, publicized, and supported 
their importance in the total education 
process of every student. 

The period of exploitation: This period 
may be defined as that stage in the devel-
opment of an activity at which the primary 
motive is no longer the pleasure and profit 
which accrue to the participating students. 
The main motivating force becomes rather some 
benefit to the institution, the teacher, the 
coach, or the administrator in the sponsoring 
role (25, p. 29). 

On the other hand, Robbins and Williams (1969) have 

suggested that there were only three stages of activities 
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development in the American schools. These stages are the 

periods of ignoring student activities, toleration of 

student activities, and acceptance of student activities 

into the curriculum (58, p. 9). 

Prior to 1910, interscholastic athletics seem to have 

comprised the major part of the student activity program; 

but from 1910 on, and accelerating rapidly during the 1920's, 

nonathletic activities increased. In 1933 Reavis and 

Van Dyke, tracing the development of student activities in 

four high schools in and around Chicago, found that between 

1910 and 1920 nonathletic activities increased by 60 percent 

and between 1920 and 1930 by 340 percent. Activities for 

girls increased so markedly that by 1928 participation of 

girls exceeded that of boys (55). 

In 1917, Elbert Fretwell, sometimes referred to as the 

"father of extracurricular activities," offered the first 

course devoted to the study of student activities at Co-

lumbia University. In 1931, he wrote one of the first 

textbooks on the subject entitled Extra-Curricular Activ-

ities in Secondary School (27). 

The 1918 report of the "Cardinal Principles of 

Secondary Education" contained a section dealing with school 

activities programs. Also, the Twenty-fifth Yearbook of the 

National Society for the Study of Education (1926) included 

Leonard Koo's survey entitled "Extra-Curricular Activities" 

(4, p. 1368). 
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A good indication of the national scope of student 

activities was found in the 1926 survey of the publi-

cations devoted principally to what was first called 

extracurricular activities. This survey reported forty 

articles and chapters in education books by thirty-eight 

different writers (35, p. 9). 

Williams and Brownell reviewed the acceptance of 

interscholastic activities into American schools. 

Slowly school authorities came to realize 
the necessity of responsible leadership. Early 
attempts to exercise accountable administrative 
control were prompted by the embarrassment of 
school authorities over unethical procedures, 
rather than by an awakened consciousness of 
those officials that educational values might 
be derived from such contests. Gradually 
superintendents and principals began to accept 
interscholastic sports as an essential part of 
the school program (78, p. 195). 

In 1950, a study of 42 high schools in 22 states 

revealed that 70 percent of them not only included 

interscholastic activities in their school, but they also 

provided a separate activity period in the school day for 

their practice (71, p. 54). The increased acceptance of 

student activities into the American public schools was 

noted in the fourth edition (1969) of the Encyclopedia of 

Educational Research: 

The student activity movement has spread 
into the junior high school, which tends to 
emulate the senior high school. This tendency 
has been facilitated by the diffusion of a 
"teenage subculture" in recent decades, which 
includes preadolescents 10 to 12 years old. 
Dances and interscholastic athletics as well as 
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clubs, Junior Red Cross, student councils, and 
other activities have become increasingly 
common in junior high schools. In like manner, 
the elementary school has been influenced by 
the activity movement. The lower schools have 
begun to sponsor student councils, Red Cross 
councils, and safety patrol councils; some ele-
mentary schools have also organized science 
clubs, camps, and library groups within the 
last few years (4, p. 1369). 

Thus, the practice begun after the Civil War, of college 

students forming athletic teams to compete with other 

neighboring colleges, evolved into a national movement that 

was to infiltrate and permeate the public schools from high 

schools down through elementary schools. 

Acceptance of interscholastic activities into the 

American public schools placed new management and adminis-

trative responsibility upon public school administrators. 

They were charged with not only providing extracurricular 

activities but also with insuring their educational 

soundness. Ironically, school administrators at first 

resisted the extra responsibility of interscholastic activ-

ities in the public schools, but once they had accepted the 

role of coordinators, the same administrators were forced 

to defend their right to control those activities from 

forces outside the school which threatened to further ex-

ploit or commercialize them. 

In an address in 1951, Reeves acknowledged this new 

intent on the part of the school administrator to defend his 

newly acquired responsibility: 
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Interscholastic competition, with the 
great interest on the part of the school and 
community, brings many problems which in 
themselves can cause the destruction of all 
that is fine in the program if not handled 
strongly, fairly, and consistently. Such 
decisions are often difficult, and in many 
cases result in the school administrator 
standing alone against outside interests of 
a few (56). 

Shepard and Jamerson recognized the states of devel-

opment of interscholastic activity control: 

First, control was exercised by the 
local school influenced largely by the local 
community. Second, several neighboring 
schools organized leagues or conferences and 
set up policies, standards, and regulations 
governing their competitive activities. 
Third, as competition became more popular, 
voluntary statewide associations appeared in 
an effort to establish uniform regulations 
over a wider area. Fourth, a national asso-
ciation was formed to function at interstate 
and national levels (63, p. 13). 

There are varying accounts of the developmental history 

of the state high school athletic associations which later 

evolved into the student activities associations. The fol-

lowing account is one widely held view of this development. 

The first state high school association was formed in 

Wisconsin in 1896. Indiana followed in 1903, and Ohio was 

chartered in 1904. By 1919, there were twenty-four state 

associations; the number rose to forty-four by 1939, 

forty-six by 1949, and today there are fifty which represent 

more than 21,000 high schools and more than 13 million 

students (2, p. 38; 50, p. 124). 
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A common belief found in literature related to the his-

tory of the development of control organizations into state 

associations is an overt effort to preserve any educational 

value that the activities might hold for the student par-

ticipants. The advent of the state association brought a 

natural erosion of the authority of the local school district 

to control "their program." This local control and autonomy 

was one of the main catalysts that produced many of the ir-

regularities and abuses of the early years of the activities. 

In some states even the state legislatures become 

involved in trying to regulate or control student activities 

in the local districts and state associations. Pullen 

stated that most state legislatures would be more than 

willing to involve themselves in the interscholastic activ-

ities regulation process (54, p. 59). 

The interscholastic activities movement in America was 

conceived in a state of illegitimacy. Through the devel-

opmental years it tried desperately to gain a general degree 

of respectability, but, its respectability was constantly 

challenged on every front. In 1962, Wood said, 

Public criticisms of education have dis-
turbed whatever complacency and self-confidence 
we may have had. A reappraisal of our purposes 
and direction now seems necessary. Under-
standably, this may cause some agony. The sin 
lies not in admitting one is wrong, but rather 
it is continuing to meet realities of the 
present with assumptions and practices of the 
past . . . . It seems that there is little 
doubt that American schools have the best stu-
dent activity program to be found in the world. 
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The concern is for a better student activ-
ities program, for it has the potential of 
excellence (80, p. 201). 

Yet Robbins and Williams suggested in 1969 that 

improvements in any statewide organization of student activ-

ities would come as the result of mandatory school membership 

in state-affiliated activities associations (58, p. 199). 

In seeking improvement through uniformity, the state 

associations began considering national affiliation. The 

history of this development is chronicled in the official 

handbook of the Federation: 

The national organization had its be-
ginning in a meeting at Chicago on May 14, 
1920. L. W. Smith, secretary of the Illinois 
High School Athletic Association, issued in-
vitations to neighboring states. State 
association representatives came from Illi-
nois, Indiana, Iowa, Michigan, and Wisconsin. 
The primary purpose of the meeting was to 
discuss problems which had resulted from high 
school contests which were organized by 
colleges and universities or by other clubs 
or promoters. . . . at this first meeting it 
was decided that the welfare of the high 
schools required a more active part in the 
control of such athletic activities by the 
high school men through the state associ-
ations, and this control necessitated the 
formation of a national organization. A con-
stitution and bylaws were adopted and the 
group decided on the name "Midwest Federation 
of State High School Athletic Associ-
ation." . . . 

In 1921, four states, Illinois, Iowa, 
Michigan, and Wisconsin, continued their in-
terest and became charter members through 
formal ratification of the constitution. 
Largely due to their efforts the national 
organization grew during the early years. 

In 1922, the Chicago annual meeting 
was attended by representatives from eleven 
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states, and the name of the National Feder-
ation of State High School Athletic 
Associations was adopted. . . . 

Since that time, the National Feder-
ation has had a healthy growth to its 
present nationwide membership . . . (50, 
p. 17). 

The contribution of the National Federation was noted by 

Archer in an address to the National Association of Secondary 

Principals in 1951: 

We have come a long way in interscho-
lastic athletics, the abuses and inequities 
that once existed have been nearly wiped 
out. We have a safeguard to protect our 
students, our school authorities, and the 
good name of our schools. This safeguard 
is the set of standards which we accept as 
our guide to administration of athletics. 
These standards have been developed over 
the years by the local school and by our 
state athletic associations. Our National 
Federation of State High School Athletic 
Associations has made an outstanding con-
tribution to our course through the 
strength it has given to these efforts (5, 
p. 74). 

The National Federation Handbook stated that the Fed-

eration is both a service and regulatory agency. It was 

founded on the premise that it would provide a service to 

individual state associations by controlling interstate 

athletic events (50, p. 20). The National Federation cur-

rently provides other services for the individual states 

such as a national press service, national interscholastic 

records maintenance, a rules-writing program, audio-visual 

aids, product endorsement/licensing, and sanctioning of 

interstate events (50, p. 20). 
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A full-time executive staff was first authorized for the 

federation at the annual meeting in St. Louis in February, 

1940. The staff presently consists of an executive director, 

one associate director, six assistant directors, and other 

administrative employees. The legislative body of the 

federation is the National Council, which consists of a 

representative of each state high school association. The 

Executive Committee consists of one representative from each 

of the eight geographic sections of the National Federation. 

Various rules committees consisting of members from different 

states also are active (50, p. 102). 

Previous Research Findings 

Previous research relative to interscholastic activities 

appears to be grouped into several general areas. These 

areas are value of activities, status and trends in student 

activities, cost of activity programs, and the administration 

and control of these programs. 

The rapid development of interscholastic activities 

throughout the decade of the 1950's is evident from any 

survey of the large volume of literature on the subject 

generated during that period. Faunce included an extensive 

review of the research and literature on nonclass activities 

in his 1954 study (22) . Eash (1959) stated in reference to 

Faunce1s study that interest in nonclass activities had not 

lessened in the five years since its writing. Eash also 
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observed that studies dealing with more specialized aspects 

of nonclass activities (specifically program evaluation and 

policies) had appeared by 1960 (18, p. 57). 

Yet there were questions about the quality of research 

during this era even though quantity was more than adequate. 

Eash criticized the lack of research based on carefully 

controlled investigations of selected variables in nonclass 

activities. He further stated that all research prior to 

1960 had done nothing to resolve the major problems of 

nonclass activities (18, p. 57). Krumboltz, likewise 

critical of available research, conducted a survey of a 

number of previous studies of extracurricular activities in 

1957 and proposed that conclusive evidence of the value of 

such school activities was still virtually non-existent 

(37, p. 312). 

Value of Activities 

The value of student activities is most often measured 

on two different scales. One scale is the measure of the 

benefit accruing to the individual participant; the other 

is the measure of gain for the school and the community. 

Koos compiled a list of twenty-five individual values 

from extracurricular activities in his 1926 study (35). 

Values listed as most prevalent were socialization, leader-

ship, and self-discipline. In a 1938 study with a national 

population of nearly 17,000 high school pupils, Eells 
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reported a 75 percent positive response to the question, 

"How valuable has your participation in pupil activities 

been?" (19, p. 470). 

Two similar studies completed in the 1940's, both 

with over 5,000 participants, developed scales for student-

perceived values of activities. Friendships, fun, and 

sportsmanship were the values rated highest in the two 

studies (72; 41). 

Hamilton directed his 1959 University of Texas study 

toward the development of conclusive evidence of the value 

of student activities (29). He surveyed over 2,000 Texas 

students and 180 teachers to assess the educational worth of 

the extracurriculum. Bases for judgement were eleven edu-

cational needs of students as adapted from the 1956 

Evaluative Criteria. 

The child needs to learn to live with 
others. 

The child needs to learn to achieve and 
maintain sound mental health. 

The child needs to learn to achieve and 
maintain sound physical health. 

The child needs to learn to live in the 
natural environment. 

The child needs to learn to live in the 
scientific environment. 

The child needs to learn to think 
straight. 

The child needs to learn to prepare for 
work. 

The child needs to prepare for future 
education. 

The child needs guidance. 
The child needs to learn to use leisure 

time wisely. 
The child needs to live aesthetically 

(29, p. 134). 
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There was a relatively high correlation of .84 between 

the responses of the two groups. Both students and teachers 

rated the extracurriculum as possessing "more than average 

value" for those identified needs related to socialization 

and mental health. This was no surprise as these were two 

values that it had long been thought were fostered by extra-

curricular activities. 

The two groups also rated the values of logical thinking 

and preparation for further education as "more than average 

value." These values had been thought to result exclusively 

from the classroom curriculum. Hamilton states that these 

readily ascribed values were a "feather in the extracurri-

cular cap" (29, p. 133). 

This study also reported that the data failed to confirm 

a popular belief that activities developed a high degree of 

carryover value for leisure pursuits. Hamilton concluded 

that those weaknesses that existed in the activities were 

probably due to lack of proper organization and adminis-

tration on the part of the school rather than to flaws 

inherent in the activities themselves (29, p. 136). 

Frederick (1965) also put much of the responsibility 

for the achievement of desired values of interscholastic 

activities on the administration: 

The value which could be achieved through 
expert management of social activities in the 
school and in the home are nothing short of 
richly rewarding in all these many phases. So-
cial activities serve to transform the awkward, 
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shy, boisterous, crude youngster into a 
relaxed, knowledgeable, skillful, and 
attractive adult who is a good companion, 
a sensitive loser, and a satisfying partner 
in marriage (26, p. 51). 

The value of interscholastic athletics has been the 

focus of much of the research in the student activities area. 

This possibly was due to the fact that interscholastic ath-

letics generally received more criticism than the other 

activities. 

Coleman has restated the popular belief in the value of 

interscholastic athletics in keeping students in school by 

saying, "If it were not for interscholastic athletics or 

something like it, the rebellion against the school, the 

rate of dropout, and the delinquency of boys might be far 

worse than they presently are" (14, p. 45). 

Rehberg and Schafer found that interscholastic sport 

participation was positively related to educational aspir-

ations (57, p. 738). Other studies similar to the Rehberg 

and Schafer study were conducted with other contributing 

variables controlled, such as socioeconomic status, academic 

ability, and school performance. These findings resulted in 

the same positive correlation (66; 52). The variable of 

school climate, defined as "the pervasive attitude within 

the student body toward interscholastic activities partici-

pation," was studied as a contributing factor in the 

socialization value of student activities (48, p. 242). The 
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results of this study indicated that school value climates 

did not influence activities participation. 

Other studies of the socialization value of interscho-

lastic activities considered the existence of school climates 

where athletic ability was promoted without regard to 

academic achievement. Those studies concluded that interscho-

lastic activity participation was a significant contributor 

to the socialization of the participants only when the 

overall school climate was reflective of the positive value 

of participation (13; 20). 

Educational aspirations and college expectations were 

more often fulfilled by activities participants. The stu-

dent athletes were found to have a higher grade average and 

more often were enrolled in college preparatory curricula 

than were their nonathletic peers (66). McElroy, however, 

countered the higher grade average of sport participants by 

suggesting "Athletes may be exposed to difference grading 

standards" (48, p. 242). 

Educational aspirations of sports participants were 

also analyzed in relationship to other school environment 

variables such as intelligence, socioeconomic status, and 

grades (6; 62). All of these variables were considered 

significant in predicting educational aspirations of stu-

dents. In the Schafer and Armer study, the high school 

dropout rate was four times higher for students who were 
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not participating in extracurricular activities than it 

was for those participating (60). 

Cole took a highly critical view of the current rela-

tionship between interscholastic athletics and academics: 

Athletics and academics do not coexist 
for most students in most American schools. 
Athletics too often mean only high visi-
bility, top billing, and hard cash. Coaches 
and institutions that break the rules in the 
quest for headlines and big bucks are cri-
minals and should be treated as such. They 
breed cynicism and dishonesty among the stu-
dents in their care. They corrupt our youth 
in the name of false standards (12, p. 154). 

Vaughn, like Rehberg and Shafer, also conducted a study 

of participation in extracurricular activities and student 

delinquency. They concluded that students who participated 

in neither athletics nor service/leadership activities had a 

higher incidence of delinquent behavior than students who 

participated in one or both of these type activities (74, 

p. 60) . 

Yet Sprietzer and Pugh sounded a note of caution in the 

interpretation of this kind of data related to interscho-

lastic activity participation among students and their 

involvement in delinquent acts: 

It must be noted that participation in 
athletics and other school activities may 
not cause less delinquency since those who 
are less prone toward delinquency to begin 
with may be attracted to these activities. 
Perhaps it is the perceived peer status or 
the provision of nondeviant role models that 
attracts students to some form of involvement 
in extracurricular activities (66, p. 180). 
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Landers and Landers also qualified the conclusions 

drawn at the completion of their study on the value of 

activities: 

Whether the lower incidence of delin-
quency in the extracurricular activities 
groups results from selection, the voluntary 
commitment of time that might otherwise be 
allotted to deviant activities, perceived 
peer status, or to some other common exper-
ience or quality shared by participation in 
extracurricular activities has yet to be 
determined (38, p. 302). 

Yarworth and Gauthier (1978) used a multiple regression 

technique to investigate the validity of prior research about 

why students participate in school activities (81). They 

stated, "Research in the field has been guided by a belief 

that sociological reasons have been the major factors that 

have influenced students' extra and cocurricular activities" 

(81, p. 338). This study concluded that the psychological 

aspect of student self-concept was a contributing variable 

in predicting student participation in student activities. 

The Yarworth/Gauthier study was replicated in 1980 by 

Winne and Walsh using a different statistical treatment with 

the same data (79). They stated that they shared the com-

mitment of the importance of the Yarworth and Gauthier study 

but that based on their findings the relationship between 

self-concept and other variables such as achievement or 

activities participation had been misrepresented. 

The nature of the disagreement lay in the construction 

of the self-concept measuring instrument. When added to 
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existing descriptive systems such as behavior, participation, 

or non-participation in certain activities, the self-concept 

scale was judged invalid (79, p. 166). 

The positive values of interscholastic activities that 

are beneficial to the school and community as reported by 

Hamilton were 

Developing and maintaining good com-
munity school relations. 

Developing and maintaining high pupil 
morale. 

Increased pupil interest in and 
loyalty to the school. 

Ability to provide enrichment to the 
classroom instruction. 

Serves as a medium for guiding the 
emotional development of students. 

Serves to expand the scope of the 
schools course of study (29, p. 11). 

Fretwell's belief was, "Wherever possible, extracurri-

cular activities should grow out of curricular activities 

and return to them to enrich them" (27, p. 2). The question 

of who benefits from the extracurricular activities, and to 

what degree, is a recurring one. The research and liter-

ature both point to the conclusion that participants, 

sponsors, schools, and communities all benefit to some 

degree. 

Status and Trends In Interscholastic Activities 

One of the earliest attempts to study the status of 

interscholastic activities was conducted at Springfield 

College in Massachusetts in 1905. The study was never pro-

perly completed but was replicated in 1914 by Mead (44, 
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p. 66). Mead's study revealed a widespread acceptance of 

interscholastic athletics into the public school curriculum. 

Fretwell addressed the status and future of student 

activities in his book in 1931. He felt that the extracur-

riculum was a great asset to the American education system 

and would eventually embrace the "whole child" theory of 

Dewey (27). 

Bowden (8), Shipp (64), Thompkins (70), and Heller (31) 

all conducted similar studies in the early 1950's to es-

tablish the different types of activities being offered and 

how they were being administered. Van Pool (73) and Mullins 

(46) surveyed interscholastic activities during the post-

Sputnik period of the 1960's to establish their status after 

the influence of the "no frills education" upon the extra-

curriculum. They concluded that a very small number of 

activities had been deleted but several, especially those 

related to the study of math and science, had been added. 

Hamilton included a status report in his 1960 study of 

student activities in Texas. He concluded that student 

activities were widespread in acceptance and appeared 

generally well-organized. He also reported that adminis-

trative views toward student activities programs were 

healthy (29, p. 18). 

For the future, Frederick sees a clear trend of growth 

for student activities: 
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As clear as anything in the future is 
the prospect of the continued development 
of student activities. They will not dis-
appear. In fact, they will increase in 
variety and in importance (26, p. 102). 

In an article proposing a departmental approach to 

student activities, including interscholastic activities, 

Allison categorizes the recent trends in their development: 

The recent history of student activ-
ities has been plagued by the trends of the 
movement. Student activities were ignored 
in the 1950's, overexpanded in the social 
1960's, and cut back in the tight money era 
of the 1970's. Perhaps it is time to sta-
bilize our approach to student activities 
by recognizing its legitimate role in our 
curriculum for the 1980's (3, p. 98). 

One of the most complete studies done in recent years 

(1974) undertook to examine the current status, adminis-

trative viewpoint, value to student, and projected trends of 

student activities (40). Long, Buser, and Jackson, in their 

report, Student Activities in the Seventies, presented data 

gathered from 1,500 students, 564 administrators, and 435 

activity sponsors. The sample was national in scope and 

represented public high schools of varying size. 

The following are student views taken from this study. 

Of those who participated, 30 percent felt that extracurri-

cular activities were more important than their coursework; 

97 percent indicated that extracurricular activities con-

tributed to status achievement. Of the students surveyed, 

70 percent had participated in interscholastic athletics, 52 

percent in music related activities, 34 percent in school 
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governance, and 18 percent in community-oriented clubs. How-

ever, 22 percent of the students had never participated in 

extracurricular activities. 

The value of extracurricular activities to students 

after leaving school may provide the most accurate measure 

of their worth to participants. In this same study, 55 

percent of those responding rated these activities extremely 

important; 32 percent, important; and 4 percent, extremely 

unimportant. Perhaps even more significant is the fact that 

79 percent said that extracurricular activities were im-

portant in preventing students from dropping out of school 

while 81 percent felt that participation helped develop good 

pupil-teacher relations. 

The views of administrators were as follows: 75 percent 

rated under-participation as the major problem of the activ-

ities program; 41 percent felt student participation had 

decreased over the past ten years; while 29 percent saw an 

increase in participation during the same period. In rela-

tionship to the program of studies, 40 percent of the 

administrators rated the activity program as less significant 

than it had been ten years previously while 73 percent rated 

crowd control at interscholastic athletic contests as being 

a significant problem. 

Fifty-three percent of the sponsors had no previous 

training for their roles in the student activity program. 
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The number of activities overseen by each of these sponsors 

varied greatly: 18 percent sponsored only one activity 

while 26 percent sponsored four or more. In response to the 

question of fair compensation for their sponsorship, 38 

percent felt adequately paid while the remaining 62 percent 

said they were not paid enough. Two-thirds of the sponsors 

reported their school provided enough activities to meet the 

needs of the students (40). 

Cost of Activities Programs 

Frederick (1965) addressed a problem faced by school 

administrators who bear the responsibility for the inter-

scholastic activities programs: 

American schools and colleges are caught 
in a financial trap. Their freedom lies, per-
haps, in two things. First, they must be 
honest, ethical, and fair. If schools are in 
the amusement business - as indeed they are -
they must represent the best ethical standards. 
Secondly, they must remember that there is 
more to life than health, physical powers, and 
recreation. Intelligence is really man's only 
weapon in his struggle for survival (26, p. 73). 

The earliest study dealing with the cost of interscho-

lastic activities in public schools was done in 1937 by Hand 

(30). Hand termed the incidental costs associated with the 

high school years as "hidden tuition." He concluded that 

these extra costs contributed to many students' dropping out 

of high school. He theorized that these costs were either 

directly related to student dropout because the parents of 

the students did not have enough money to pay the costs or 
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were indirectly related because of the student's loss of 

self-esteem at being excluded from the interscholastic 

activities. Other early research conducted on related 

educational costs was reported by McElroy in a California 

study in 1939 and in a Wisconsin study in 1959 by Schultz 

(47; 65). 

Buser conducted a national study of high school 

activity programs in 1971. He reported that "the over-

whelming majority of schools reported that activities were 

required to be self-supporting" (9, p. 6). He felt that 

this pay-your-own-way philosophy toward interscholastic 

activities placed a burden on these activities that the 

other school programs were not expected to bear. 

Miller, and others, have recognized this added burden 

on interscholastic activities administration. Miller 

observes that the only satisfactory solution, the only 

solution that would allow for the full development of the 

educational potential of interscholastic activities is for 

financial backing to be provided from the same sources and 

in the same manner for these activities as they are for all 

other educational programs (45, p. 149). Evans and Wagner 

support this view, observing that educators must accept the 

responsibility for providing the best and broadest possible 

programs at the lowest cost to the students themselves (21, 

p. 32) . 
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Perhaps because interscholastic activities originated 

outside the school, school administrators have felt reluctant 

to provide a sound financial base for them. McKown states: 

With but few exceptions the extra-curri-
cular activities just "grew up" undirected 
and unsupported by school authorities. Even 
today in many schools they still just "exist" 
(49, p. 631). 

Evans and Wagner also strongly urge administrators to resist 

inconsistent funding and at the same time to hold the costs 

of the interscholastic activities program within reason: 

This difficult task requires continuing 
evaluation and revision of the program and 
a strong resistance to reach for the non-tax 
revenue so attractive to activity directors 
and administrators. In an era of accounta-
bility, we can ill afford a "free" education 
financially unobtainable to some students 
(21, p. 32). 

Weisbrod has proposed an American economic theory that 

includes a correlation between the number and subsequent 

cost of extracurricular activities programs and the financial 

support philosophy of the organization administration (76, 

p. 104). Weisbrod states that the economy of this country is 

supported by three separate sectors: governmental, private 

for profit, and the voluntary non-profit (76, p. 51). 

Schools were classified under the voluntary non-profit 

economic sector. Weisbrod, however, has subcategorized 

schools as to their philosophy with regard to financial 

support for extracurricular activities: 

Extracurricular offerings may also be 
thought of as part of a school's output. 
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Because they tend to enrich the instructional 
experience, extracurricular activities can be 
treated as primarily individual goods. The 
three-sector industry model therefore leads us 
to expect that for profit schools will offer 
significantly more of these activities than do 
either government or non-profit schools (76, 
p. 104). 

Data to support this economic-related view of extra-cur-

ricular activities were taken from the 1962 Project Talent 

survey of 1,200 American high schools: 

Fourteen types of activities were measured, 
and ten of them were found most frequently in 
the for-profit sector. For six of the activities, 
the difference between that sector and the sector 
next in rank is significant at the .05 level or 
higher (23). 

Serow conducted a research study in 1979 in nineteen 

districts in a large northeastern state in an attempt to es-

tablish a correlation between students' socioeconomic status, 

their school size, and their level of interscholastic activ-

ity participation (61, p. 90). His findings revealed a 

positive relationship among the variables. The students with 

higher socioeconomic status participated more actively than 

lower-status students. Students attending smaller schools 

participated in more activities than students in higher-

density schools (61, p. 92). 

Frederick (1959) recommended the following guidelines in 

limiting the cost of the interscholastic program: 

The expense involved in participating in any 
student activity and in the total program for a 
school year should be set at a figure which will 
permit 90 percent of the students to participate 
without financial strain (25, p. 161). 
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Administration and Control 

A review of the research indicates that there is great 

diversity among the states as to the administrative and 

control structures of the interscholastic activities asso-

ciations. Dietrich stated this diversity well when he said, 

"There doesn't seem to be a clear-cut distinction between 

what can be done in the field of interscholastic activities 

and what cannot be done" (15, p. 38). 

The first level of administration and control of inter-

scholastic activities is with the building principal. What 

activities to approve or disapprove is the first of many 

decisions dealing with interscholastic activities. The 

assignment of sponsors, financing, scheduling, and evaluation 

also require planning, decisions, and implementation stra-

tegies . 

Such decisions, which principals are regularly called 

upon to make, require sound educational leadership and public 

relations. Periodic program assessment by students, parents, 

and sponsors would produce data that would provide support 

for these difficult decisions. Robbins suggests that the 

high school principal form a student activities committee or 

appoint an activities director to assist in the adminis-

tration and control of the activities on the campus level 

(58, p. 203). 

This concept of an advisory committee and appointed 

director is also applicable on the district level in larger, 
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multi-school districts. Robbins found little evidence of 

the existence of this suggested administrative approach; he 

stated, "Unfortunately few systems have yet realized the 

need for this post" (53, p. 199). Because most high schools 

still rely on the principal to administer the interscholastic 

activities program, the principal has sought strength in 

unity with other administrators. Weldy stated: 

In this, as well as many other areas of 
mutual concern, principals have turned to 
their professional associations and accre-
diting bodies for assistance in making such 
decisions. Union in this matter seems to 
lend strength; if a group or agency of the 
group can decide which non-athletic inter-
scholastic contests and activities are worthy 
of support, and if all schools agree to abide 
by these decisions, the pressure on individual 
school principals is relieved. This educa-
tional problem then, in many cases, has been 
given over to group supervision and control of 
the local, state, and national level (77, p.61). 

Reeves drew a similar conclusion to that of Weldy when 

he spoke of the Los Angeles city interscholastic program: 

The individual administrator and the in-
dividual school are incapable of withstanding 
local pressures and snap judgements for long 
unless group support is given. In my city we 
believe that a reasonably sound athletic 
program has resulted from group planning and 
group support (56, p. 69). 

Lange surveyed the fifty state interscholastic organ-

izations in 1958 and concluded: 

The effort for central control of inter-
scholastic activities by public school 
administrators has resulted in combining 
athletics, music, speech, and other activity 
fields under one control group (39, p. 114). 
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Weldy studies the control structure of the state inter-

scholastic activities associations in 1964. He reported 

that ten states had committees operating either under the 

state principals association or department of education that 

provided supervision for the non-athletic activities, with 

the athletic contest being supervised by a separate athletic 

association. Thirty-four states were reported as having 

a single association responsible for the supervision and 

control of both athletic and non-athletic activities (77, 

p. 62). 

Zaleski completed a partial state evaluation study of 

the administration of interscholastic athletics in Pennsyl-

vania in 1957. He reported that 32 percent of the schools 

surveyed were rated as less effective in the areas of admin-

istration and organization (82) . Donald did a similar study 

in 1967. He surveyed fifty-eight high schools in Nassau 

County, New York. He recommended that the schools in Nassau 

County consolidate the administration of interscholastic 

activities into a single county-wide association for the 

improvement of the program in the areas of communication, 

scheduling of events, activity supervision, recruitment and 

training of officials, and school-contest alignment (16). 

The National Federation Handbook lists nineteen state 

organizations as athletic associations and thirty-one as ac-

tivities associations or leagues (50, p. 114). The handbook 

traces briefly the development of the state associations: 
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While a few state associations were 
founded for the purpose of supervising the 
non-athletic activities, the majority began 
as athletic associations and expanded their 
services at the request of their member 
schools (50, p. 33). 

As the state associations began to broaden their control 

to include non-athletic activities, it was natural that they 

in turn requested the National Federation to assume a similar 

role: 

In 1970, the National Council voted to 
remove the word "athletic" from the name of the 
national organization, thus acknowledging the 
expanding responsibilities of the National 
Federation in non-athletic activities (50, 
p. 33). 

Albo studied the legal status of the state high school 

activities associations in 1971. He recommended that local 

school boards support the state high school associations. 

He further suggested enactment of appropriate legislation to 

gain full legal recognition for the state associations (2). 

Writing on the same topic in 1972, Albo suggested that 

control of interscholastic activities had slowly been re-

linquished by the local school boards and had been assumed 

by the state associations. He predicted that this transfer 

of control would continue. He stated: 

The loss to school boards of final con-
trol is, in fact, more than compensated for 
by the benefits of better control - better 
than any single school board has yet to ex-
ercise over the traditional hornet's nest. 
School boards, therefore, have little reason 
not to support standards of their state high 
school activities association, but they 
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should also insist on having some say in 
setting and reviewing those standards (1, 

p. 38) . 

The continuing effort to improve interscholastic activ-

ities through control organizations has seen a dramatic 

increase in the number of court cases being filed against 

these organizations by students, parents, and local school 

boards. The courts have heard many cases related to inter-

scholastics, but Dietrich has noted some guidelines that the 

courts have traditionally followed: 
The courts will interfere if the asso-

ciation's action is unauthorized, unlawful, 
or unreasonable. Further, if the associ-
ation 1s actions involve an infringement of 
constitutional rights, principles of law, 
public policy, or if the association acted 
in bad faith, without due process, including 
the right to be heard, the courts will 
intervene (15, p. 20). 

Clear reviewed the increasing number of court cases 

related to interscholastic activities and discerned a trend. 

He sounded a stern warning to those administrators respon-

sible for interscholastic activities control: 

Sports-related litigation is on the 
rise. Consequently, an increasing number of 
association regulations will be modified or 
struck down since judicial examination will 
inevitably find poorly-drawn or misapplied 
policies and procedures (11, p. 170). 

Organizational Assessment 

The importance of organizations to everyone's well-

being was stated by Huse and Bowditch: "Organizations cannot 
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be avoided. . . . so much of a person's waking time is spent 

in contact with various organizations" (33, p. V). 

What organizations are and what they are supposed to do 

are questions that appear to have many different answers. 

One definition, assembled from the literature, states, "An 

organization is an administrative and functional structure 

that seeks to accomplish stated goals." In defining organ— 

izations and their tasks, Stoner also describes a growing 

need for continual assessment of organizations: 

Some Americans are afraid that organiza-
tions designed to serve them are letting them 
down. There is a feeling that the organizations 
of government, business, and organized labor 
have become too large, that they may have lost 
touch with people's needs, and that their 
leaders lack high ethical standards (67, p. 9). 

Organizational assessment tries to answer the questions 

of what an organization should be doing in the first place 

and how it should be doing it (34, p. 9). The need for or-

ganizational assessment, based upon accepted research 

principles, is stated by Rutman: 

Assessments about the "success" of pro-
grams are also continually made by practitioners 
and administrators who are responsible for 
implementing services, the funding organizations 
that support them, and the clients whose needs 
and problems are being addressed by the program. 
However, these different assessments are often 
not based on reliable and valid information 
about the program's impact (59, p. 17). 

Rutman concluded that most program assessment is based on 

subjective testimonials and that the views of the client are 

not usually either measured or considered. 
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This study is concerned with the assessment of organ-

izational structure and administrative effectiveness. A 

common belief, as stated in the literature by Pfeffer (53), 

Stoner (67), and Huse (33), is that organizations have both 

formal and informal organizational structures. No attempt 

will be made in this study to review or assess the informal 

organizational structure. This study will be limited to the 

formal organizational structure. 

Formal organizational structure is best exemplified by 

the common organizational chart which depicts the personnel 

positions within the organization and their relationship to 

one another. Pfeffer states, 

The fact is that organizational charts do 
not tell everything about the organization's 
functioning. The formal structure of an or-
ganization does provide one determinant of 
power and control. Coupled with job 
descriptions delimiting responsibilities, 
the formal structure specified who reports to 
whom and who has the authority to evaluate an-
other person (53, p. 16). 

Stoner defines organizational structure as the formal 

mechanisms through which the organization is managed (67, 

p. 223). In Alfred Chandler's words: 

It includes, first, the lines of authority 
and communication between the different admin-
istrative offices and officers, and second, the 
information and data that flow through these 
lines of communication and authority. Such 
lines and such data are essential to assure the 
effective coordination, appraisal, and planning 
so necessary in carrying out the basic goals 
and policies and in uniting together the total 
resources of the enterprise (10, p. 14). 
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All three of these definitions for organizational 

structure are drawn from what Mangham calls the classical 

organization theory (42, p. 4). Classical organization 

theory seeks to study organizations with a scientific cause 

and effect precept. This theory is impersonal in its view 

of the division of labor and the assigning of responsibility 

(68). Organizational theory is also divided into other 

schools of thought, most notable of which are the human re-

lations view and the systems approach (42, p. 9-13). 

Administrative effectiveness is what Peter Drucker 

calls "doing the right thing" (17, p. 5). Drucker sees 

managerial effectiveness as the key to the success of an 

organization: 

The manager's most important task is to 
make the most of opportunities. The pertinent 
question is not how to do things right, but 
how to find the right things to do, and to 
concentrate resources and efforts on them (17, 
p. 6) . 

Yet Stoner believes that as people change, their needs change. 

This continual motion demands that the organizations which 

exist to meet peoples' needs must be in a constant motion 

of assessment and change: 

We must constantly seek new ways to im-
prove our organizations and make them more 
effective tools for serving human needs. The 
reason for this is that organizations, in one 
form or another, will always be with us. They 
are a necessary element of civilized life be-
cause they perform a number of vital functions. 
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1. They enable us to accomplish things 
we could not do as well or at all - as indi-
viduals . 

2. They help provide a continuity of 
knowledge. 

3. They serve as an important source of 
careers (67, p. 9). 

Organizational assessment is not an integral function 

of many organizations. Mangham stated that for every force 

or condition that would seek to change an organization to 

enable it to better accomplish its stated goals, there seems 

to be a similar force or condition that would oppose these 

changes: 

In many cases it is in the interest of 
some one individual or some group to keep 
organizations doing the things they have been 
doing in the past, and doing them in the 
manner to which they (and others) have become 
accustomed. It would appear that many if not 
most members of the organizations recognize 
the collective benefits of stability (42, 
p. 121). 

In the belief of the researcher, periodic organizational 

assessment would most often demand periodic organizational 

change. Likewise, to introduce proper organizational change 

would initially require proper organizational assessment. In 

the classical theory of organizational study, change must 

come in either the organizational structure itself or the 

people that fill those organizational positions. 

According to Max Weber, most individuals in the 

organization are protected or insulated from direct, imme-

diate change by what he terms the "bureaucracy" (75, p. 33). 
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This term bureaucracy has come to have a negative conno-

tation in any description of organizations, but in its 

original meaning, it was simply a neutral term used to 

describe an organizational design which stressed the rules 

of management without regard for the human emotion (33, 

p. 331). 

If Weber's theory is correct, that individuals within 

the organization are protected, then organizational change 

would be more productive if directed at organizational 

structure rather than at personnel. Pfeffer stresses that 

organizational structure is congruent with organizational 

control. The people in the organization who are in control 

are the people who benefit the most from the present 

structure. He states, 

Demands for structural change typi-
cally arise, then, from those groups and 
organizational participants who believe 
that their interests are not being ade-
quately served, or who want more of the 
organization resources (53, p. 180). 

The entire school of thought comprising the classical 

organizational theory and subsequent approach to change is 

totally in opposition to the human relations theory of 

organizational structure. The human relations theory had 

its roots in the behavior-science orientation (33, p. 386; 

43) . 

The human relations approach to organizational man-

agement recognizes that the individual is central to the 
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operation of the organization. The social environment of 

the employee is believed to have as great an influence on 

productivity and job satisfaction as does the structure of 

the organization, i.e., the job they are actually assigned 

to do. This theory was demonstrated by Mayo and his 

colleagues at Harvard in their famous Hawthorne experiment, 

conducted from 1927 to 1932 (32, p. 48-155). 

xMayo stressed that the organization must attempt to 

provide a structure and job assignment that would meet the 

psycho-sociological needs of the employee. The psycho-

sociological needs included resolution of conflict between 

the individual and company aims (43, p. 116). 

The organizational structure theory embraced by those 

seeking organizational change dictates the type, direction, 

and emphasis of organizational assessment. Naturally, 

individuals who view organizational structure in the classi-

cal mode would direct their assessment and resultant change 

toward the formal organizational structure. Those viewing 

the human relations construct would direct their assessment 

at the individuals who actually fill the positions within 

the organizational chart. 

The systems theory of organizational management views 

both the people and processes of an organization. This 

theory seems to have its origin in the biological sciences 

where process interdependence and action-reaction rela-

tionships of natural systems are evident (42, p. 12). 
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Systems theory views an organization as a collection 

of interdependent related sub-units unified for the accom-

plishment of a common goal (42; 53): 

Rather than dealing separately with the 
various parts of an organization, the systems 
approach tries to give the managers a way of 
looking at organizations as a whole. In so 
doing, systems theory tells us that the 
activity of any one part of an organization 
affects the activity of every other part (7, 
p. 198). 

Pfeffer saw the total organization interdependence as a 

limiting influence in the degree to which an individual or 

group would go to effect organizational change or control: 

The contest over organizational structures 
represents a contest for control of the organi-
zation. Yet this contest for power is not 
unbounded. Constraints on the struggle for con-
trol are imposed by the mutual interdependence 
of the parties involved. After all, the essence 
of organizations is interdependence among the 
interacting groups. Because of this interde-
pendence, there is some need by each participant 
for other participants in the organization (53, 
p. 181). 

It is through this total organization approach to 

assessment that this study seeks to develop a valid and re-

liable instrument. Inputs, internalizations, and outputs 

all come within the scope of the assessment instrument. 

Summary 

The review of the literature has provided an overview 

of the historical development of interscholastic activ-

ities and their controlling organizations on both the state 

and national level. The beginnings of interscholastic 
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activities were outside the authority and control of the 

public schools. Through the years, a need to control abuses 

associated with interscholastic competition forced public 

school administrators to accept the role of administering 

and controlling them. This unusual beginning for inter-

scholastic activities has been and will continue to be a 

shaping influence in the current status of the activities 

program in American public schools. 

The review of previous research findings provides most 

of the assessment criteria items included in the instrument. 

The studies dealing with the value of interscholastic 

activities to the student participants are best summarized 

by Graham's statement: 

All that can be stated about student 
activities as a certainty must be couched in 
weasel words: some pupils in some schools 
are benefited by some phases of the activity 
program; some pupils in some schools are both 
benefited and handicapped by having taken 
part in some phases of the activity program; 
and, some pupils of the activity program; 
and, some pupils in some schools are not 
substantially influenced by any part of the 
student activity program. Finally, in 
almost all schools, student activities are 
probably more beneficial to participants in 
theory than in practice (28, p. 4). 

The studies on the status and trends in interscholastic 

activities indicated that such activities are presently 

internalized into the curriculum of most American schools. 

The total number of different activities are not likely to 

increase in the next decade, but as new student interests 
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develop, new activities will be developed and will replace 

older ones that have declined in popularity. 

The cost of interscholastic activities will continue 

to rise at approximately the same rate as the cost of pro-

viding a general curriculum. Cost is an excluding factor 

in participation for some students. 

The literature on administration and control of inter-

scholastic activities reveals that many local as well as 

state organizations are operating without efficient or-

ganizational structure. The review also indicates that 

there is probably no basis for declaring a "best" form of 

state organizational structure. Because of the diversity 

of the developmental history of the fifty state organi-

zations, many different conditions exist in individual states 

which could not be met by a single type of organizational 

structure. 

The review of literature on organizational assessment 

contributes the theory, need, and purpose of assessment. 

This review also establishes a positive correlation between 

the organization and its probable perception of external 

assessment. The literature supports organizational 

assessment and subsequent change as a natural, integral part 

of all efficient organizations. 

Graham's summary of the problem of assessment has 

become more apparent throughout this study: 
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. . . evidence is lacking to support the 
assumption that activity programs always, or 
even often, function in line with stated ob-
jectives. As is the case in many other areas 
of education, assumptions, opinions, and faith 
are accepted in lieu of controlled evaluations 
(28, p. 3). 
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CHAPTER III 

PROCEDURES FOR COLLECTION AND TREATMENT OF DATA 

This study deals with the development of a valid and 

reliable assessment instrument. This instrument is to be 

used by the member schools of state high school interscho-

lastic activities associations to assess the organizational 

structure and administrative effectiveness of the organi-

zation. This chapter presents the procedures which were 

followed in collecting and treating the data used in the 

development of the instrument. 

Development of the Questionnaire 

The literature search resulted in the development and 

selection of items of an evaluative nature which were 

assembled into a questionnaire format. This questionnaire 

was submitted to an advisory panel of educators who have 

had extensive experience in dealing with the state inter-

scholastic activities associations. It consisted of 

seventy-two criteria items grouped into six categories of 

assessment. The categories and number of items included 

in each were: Philosophy, 12 items; Organizational 

Structure, 14 items; Administration, 15 items; Operations, 

12 items; Personnel, 11 items; Public Relations, 8 items. 

68 
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The questionnaire was mailed to the advisory panel 

members on June 1, 1982. Included in the mailing was a cover 

letter explaining the study, instructions for completing the 

questionnaire, and a stamped, self-addressed, return evelope. 

A copy of the Advisory Panel Survey Questionnaire and cover 

letter are contained in Appendix A. 

The five member advisory panel included the Exe-

cutive Director of the National Federation of State High 

School Associations; the President of the American Asso-

ciation of School Administrators; the Director of Sports 

Institute for Research, University of Windsor, Ontario; 

the Executive Director of the Texas Association of School 

Administrators; and the President of the National Asso-

ciation of Secondary School Principals. Advisory panel 

members were asked to approve existing, add new, or strike 

existing criteria items. Panelists were limited to 

selecting only the best five criteria items per category. 

These best five items consisted of both those additional 

items added by the panelist and items previously contained 

in the questionnaire. This approve/add/strike process and 

selecting the "best five per category" limitation better 

enabled the study to benefit from the expertise of the 

panelists. 

Each criteria item selected as one of the "best five 

per category" by one of the advisory panel member was 
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retained. Any item not receiving a single selection vote by 

a panel member was eliminated. 

Usable responses were returned from four of the five 

advisory panel members. Sixteen additional criteria items 

were suggested by the panel members and fourteen items were 

eliminated. The number of items added per assessment 

category was 

Philosophy 3 items 
Organizational Structure 4 items 
Administration 2 items 
Operations 1 item 
Personnel 3 items 
Public Relations 3 items 

These sixteen items were added to the fifty-eight existing 

items on the original advisory panel questionnaire validated 

by the advisory panel. The revised questionnaire containing 

the seventy-four criteria items was assembled into an Appro-

priateness Survey Instrument. 

The third phase of this study was an application of 

survey research methodology. It consisted of the Appro-

priateness Survey Instrument being mailed to seventy-five 

participants: twenty-five executive directors of the state 

interscholastic activities associations in the United 

States, twenty-five state school superintendents associations' 

presidents, and twenty-five state high school principals 

associations' presidents. The participants surveyed in the 

third and fourth phases of this study were selected by a 

simple random sampling method. The names of the states to 
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be included in the first survey were chosen from an alpha-

betical listing of the states and corresponded to the first 

twenty-five numbers less than fifty, contained in a table 

of random numbers as generated by Fisher and Yates (3, 

p. 337). The remaining twenty-five states not included in 

the first survey were selected for use in the second survey 

by a systematic sample method, as defined by Ferguson (2, 

p. 133). The states included in each survey are listed in 

Table I. 

TABLE I 

SELECTION OF STATES INCLUDED IN 
PHASE III AND PHASE IV SURVEYS 

Random Numbers 
For Phase III 

Selection 

States to be Surveyed Random Numbers 
For Phase III 

Selection Phase III Phase IV 

03 Arizona Alabama 
05 California Alaska 
07 Connecticut Arkansas 
09 Florida Colorado 
11 Hawaii Delaware 
12 Idaho Georgia 
14 Indiana Illinois 
16 Kansas Iowa 
17 Kentucky Maine 
18 Louisiana Massachusetts 
20 Maryland Mississippi 
22 Michigan Missouri 
23 Minnesota Nevada 
26 Montana New Jersey 
27 Nebraska New York 
29 New Hampshire Rhode Island 
31 New Mexico South Carolina 
33 North Carolina Texas 



TABLE I—Continued 
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Random Numbers 
For Phase III 
Selection 

States to be Surveyed Random Numbers 
For Phase III 
Selection Phase III Phase IV 

34 North Dakota Utah 
35 Ohio Vermont 
36 Oklahoma Virginia 
37 Oregon Washington 
38 Pennsylvania West Virginia 
41 South Dakota Wisconsin 
42 Tennessee Wyoming 

Validity of the Instrument 

Content validity was established for the instrument 

using the responses of both the advisory panel and the first 

survey respondents. Borg defined this method of establishing 

content validity as "appraisal by a subjective comparison of 

the test items" (1, p. 137). According to Gilbert Sax, 

"Content validity is determined by asking a group of 'experts' 

to rate the extent to which each item on a questionnaire 

appears to measure some universal opinion, attitude, or 

belief" (5, p. 232). 

The Appropriateness Survey Instrument was mailed to the 

seventy-five participants on August 27, 1982. The instrument 

was accompanied by a cover letter and stamped, self-addressed, 

return envelope. A copy of the Appropriateness Survey In-

strument and cover letter are contained in Appendix B. 
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Fifty-one participants responded within ten days. A 

follow up letter was then sent to the remaining twenty-four 

participants indicating a second request for their parti-

cipation in the study. A total of fifty-five usable 

questionnaires, representing a 73 percent response, were 

returned. This response included seventeen superintendents, 

eighteen principals, and twenty association directors. 

In this first survey, individuals indicated the degree 

of appropriateness for each item to be included in the 

final assessment instrument. Each item was scored on the 

following scale in response to the statement: 

This item is appropriate to be included 
in an assessment of state high school inter-
scholastic activities associations. 

Strongly Agree 

Agree 

Undecided 

Disagree 

Strongly Disagree 

These responses were assigned a point value in developing 

the appropriateness scale. Strongly Agree, 4 points; Agree, 

3 points; Undecided, 2 points; Disagree, 1 point; Strongly 

Disagree, 0 points. The maximum possible points that could 

be scored by any one item was 300, as explained by the 

following: 
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MAXIMUM POSSIBLE TOTAL 
POINTS PER ITEM POSSIBLE 

25 Executive Directors X 4 = 100 

25 Superintendents Associations' 
State Presidents X 4 = 100 

25 High School Principals 
Associations' State Presidents X 4 = 100 

300 

Those items scoring a minimum total of 60 percent of the 

total points, based upon the number of questionnaires 

returned, were considered valid to be included in the reli-

ability instrument. Items scoring less than 60 percent of 

the total points of returned questionnaires were considered 

invalid to be included in the reliability instrument. 

The 60 percent cut-off value was arbitrarily selected 

in an effort to maintain a workable number of criteria items 

as well as to gain a majority of acceptance by the parti-

cipants to establish validity. After the application of 

this process, sixty-seven items were then assembled into a 

Reliability Survey Instrument. A Kruskill-Wallis One Way 

Analysis of Variance was computed to measure whether there 

was any statistically significant difference in the re-

sponses of the three groups to the criteria items. 

Reliability of the Instrument 

The questionnaire containing the items scored as being 

appropriate, and thus meeting the validity test, were 

assembled into a reliability instrument and submitted to a 

second sample. The Reliability Survey Instrument was mailed 
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on September 14, 1982. The instrument was accompanied by 

a cover letter and stamped, self-addressed, return envelope. 

A copy of the Reliability Survey Instrument and cover letter 

are contained in Appendix C. 

This sample again consisted of twenty-five executive 

directors of state interscholastic activities associations, 

twenty-five superintendents associations' state presidents, 

and twenty-five high school principals associations1 state 

presidents. The seventy-five participants were asked to 

rate each individual assessment item on a seven point scale 

as it related to their perceptions of the assessment of 

state interscholastic activities associations. 

The following scale was used in the reliability rating: 

"In the assessment of state interscholastic activities asso-

ciations this item is" 

Strongly related to bad organizational 
structure or administration -3 points 

Moderately related to bad organizational 
structure or administration -2 points 

Slightly related to bad organizational 
structure or administration -1 point 

Not related to good or bad organizational 
structure or administration 0 points 

Slightly related to good organizational 
structure or administration +1 point 

Moderately related to good organizational 
structure or administration +2 points 

Strongly related to good organizational 
structure or administration +3 points 
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Thirty-five participants responded to the survey within 

ten days. A follow up letter was then sent to the remaining 

forty participants indicating a second request for their 

participation in the study. A total of fifty-one usable 

survey instruments, representing a 68 percent response, were 

returned. This response included eighteen association di-

rectors, seventeen superintendents, and sixteen principals. 

The reliability rating scale was recoded with the following 

continuous positive numeric values to simplify the statis-

tical applications. Minus three = 1, minus two = 2, minus 

one = 3, zero = 4, positive one = 5, positive two = 6, pos-

itive three = 7. An arithmetic mean and standard deviation 

were calculated for each item based upon the responses of the 

participants. A Kruskill-Wallis One Way Analysis of Variance 

was computed to measure whether there was any statistically 

significant difference in the responses of the three groups 

to the criteria items. 

Participants were also asked to rank the six areas of 

organizational assessment as to their importance in the 

total successful program of the state high school inter-

scholastic activities association. The ranking order was 

from "1 - most important," to "6 - least important." Each 

rank number was given a numeric value according to the 

following scale: Rank No. 1 = 6 , Rank No. 2 = 5, Rank No. 

3 = 4 , Rank No. 4 = 3, Rank No. 5 = 2, Rank No. 6 = 1 . 

Values for each assessment category were calculated. 
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The Kuder-Richardson Formula 20, as suggested by Borg, 

Gall, and Ferguson, was applied to calculate instrument 

reliability (1, p. 145; 2, p. 308). This formula provides 

a measure of the internal consistency of the test through 

a mathematical analysis of the individual test items. 

The reliability coefficient produced by the appli-

cation of the Kuder-Richardson Formula, and the validity 

coefficient as represented by the mean values of the 

Appropriateness Survey, were evaluated by Guilford's scale 

of coefficient values. Those values are presented as 

follows (4, p. 165): 

Less than .20 
.20 - .40 
.40 - .70 
.70 - .90 
.90 - 1.00 

Slight correlation 
Low correlation 
Moderate correlation 
High correlation 
Very high correlation 

The completed instrument including instructions for 

its use is contained in Appendix D. The results of this 

study are presented in the following chapters. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

The information presented in this chapter was obtained 

by compiling the responses to the questionnaires in Phases 

III and IV of this study. 

Appropriateness Survey Instrument 

The data contained in Table II consists of the sums of 

the raw score responses to each criteria item by the parti-

cipants. The total column is a sum of the raw scores of the 

three groups. The total raw score possible per response 

group would be four times the N for that group. Those items 

with a total raw score less than 60 percent of the total 

points of the returned questionnaires were considered invalid 

and were deleted from the next phase of the study. 

TABLE II 

APPROPRIATENESS SCORES 

State State State 
Item Interscholastic Superintendent Principal Total 

Number Association Association Association N=55 
Directors Presidents Presidents 

N=20 N=17 N=18 

1 73 57 62 192 
2 70 53 57 180 
3 72 59 58 189 

79 
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TABLE II—Continued 

State State State 
Item Interscholastic Superintendent Principal Total 

Number Association Association Association N=55 
Directors Presidents Presidents 
N=20 N=17 SI

 II 00
 

4 69 52 55 176 
5 75 58 58 191 
6 68 59 57 184 
7 77 57 61 195 
8 76 54 59 189 
9 76 56 59 191 
10 72 56 60 188 
11 77 55 62 194 
12 74 57 60 191 
13 72 49 55 176 
14 70 52 50 172 
15 69 44 54 167 
16 50 38 38 126 
17 43 40 35 118 
18 75 54 56 185 
19 77 56 55 188 
20 68 56 49 173 
21 61 53 50 164 
22 53 40 39 132 
23 61 51 42 154 
24 26 28 36 90 
25 78 60 61 199 
26 62 50 53 165 
27 76 57 60 193 
28 70 58 64 192 
29 76 57 56 189 
30 71 51 57 179 
31 75 59 61 195 
32 74 57 61 192 
33 68 56 61 185 
34 69 57 59 185 
35 71 56 63 190 
36 72 55 59 186 
37 53 49 51 153 
38 24 27 33 84 
39 71 54 57 182 
40 75 52 57 184 
41 66 57 55 178 
42 65 53 58 176 
43 61 54 57 172 
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TABLE II—Continued 

State State State 
Item Interscholastic Superintendent Principal Total 

Number Association Association Association N=55 
Directors Presidents Presidents 
N=20 N=17 N=18 

44 70 54 59 183 
45 65 51 51 167 
46 69 56 61 195 
47 66 54 58 178 
48 73 56 58 187 
49 68 52 58 178 
50 56 51 55 162 
51 48 49 49 145 
52 69 52 55 175 
53 45 45 41 131 
54 74 56 61 188 
55 75 45 54 185 
56 69 58 54 181 
57 73 58 63 194 
58 76 60 58 194 
59 63 56 57 176 
60 69 56 60 185 
61 70 52 53 175 
62 67 55 55 177 
63 33 32 28 90 
64 72 56 53 181 
65 58 48 50 156 
66 60 52 44 156 
67 67 52 50 169 
68 66 53 57 176 
69 65 54 51 170 
70 65 51 57 173 
71 73 52 58 183 
72 61 45 50 156 
73 68 54 60 182 
74 72 49 58 179 

N = Total responses 

The 6 0 percent minimum cut-off score for item retention 

was 132. The application of this procedure resulted in the 
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elimination of seven criteria items. Item sixteen and 

seventeen related to organizational control were eliminated 

from the organizational structure area. Item twenty-one, 

related to special interest group influence in the 

association, and item twenty—four, related to student 

representation in the association, were eliminated from 

the area of administration. Item thirty-eight, related to 

parent representation within the association was also 

eliminated. Item fifty-three, related to the importance 

of play-off competition, was eliminated from the area of 

operations. Item sixty-three, related to the evaluation 

of association personnel by the legislative assembly 

members was eliminated from the personnel area. Two of 

the sixteen criteria items added by the advisory panel 

members were eliminated. These were items twenty-four and 

sixty-three. 

A Kruskill-Wallis One-Way Analysis of Variance, as 

suggested by Borg and Gall, was completed by item for the 

three respondent groups (1, p. 467). The Kruskill-Wallis 

test was used to test whether there was a statistically 

significant difference among the three respondent groups 

of the population in their value responses to the cri-

teria items. The results of this statistical analysis 

are presented in Table III. 
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TABLE III 

KRUSKILL-WALLIS ONE-WAY ANALYSIS OF VARIANCE OF 
RETAINED APPROPRIATENESS SURVEY ITEMS 

Item 
Number Chi-Square Significant at 

the .05 Level 
Significant at 
the .01 Level 

1 2.14 NO No 
2 4.27 No No 
3 2.77 No No 
4 2.14 No No 
5 3.35 No No 
6 1.26 No No 
7 8.23 Yes No 
8 7.59 Yes No 
9 6.60 Yes No 

10 2.21 No No 
11 10.94 Yes Yes 
12 3.70 No No 
13 5.77 No No 
14 4.87 No No 
15 7.15 Yes No 
18 4.05 No No 
19 16.03 Yes Yes 
20 7.67 Yes No 
21 2.57 No No 
23 4.54 No No 
25 8.36 Yes No 
26 1.02 No No 
27 8.32 Yes No 
28 1.63 No No 
29 12.49 Yes Yes 
30 6.55 Yes No 
31 3.21 No No 
32 2.83 No No 
33 .69 No No 
34 1.25 No No 
35 1.93 No No 
36 3.57 No No 
37 .29 No No 
39 7.11 Yes No 
40 10.53 Yes Yes 
41 .14 No No 
42 .30 No No 
43 .18 No No 
44 2.01 No No 
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TABLE III—Continued 

Item Chi-Square 
Significant at Significant at 

Number 
Chi-Square the .05 Level the .01 Level 

45 3.55 No No 
46 11.64 Yes Yes 
47 .98 No No 
48 7.10 Yes No 
49 .76 No No 
50 .11 No No 
51 1.74 No NO 
52 1.84 No NO 
54 6.06 Yes No 
55 8.37 Yes No 
56 5.32 No No 
57 8.31 Yes No 
58 6.29 Yes No 
59 .16 No No 
60 1.13 No No 
61 4.50 No No 
62 1.48 No No 
64 6.14 Yes No 
65 .49 No No 
66 3.10 No No 
67 3.98 No No 
68 .94 No No 
69 2.97 NO No 
70 1.26 No No 
71 7.31 Yes No 
72 1.63 No No 
73 2.39 No No 
74 8.08 Yes No 

An examination of the data in Table III indicates that 

there was a statistically significant difference at the .05 

level among the three groups in their value responses to 

twenty-two of the sixty-seven retained items in the Appro-

priateness Survey. In five of these twenty-two items there 

was also a significant difference at the .01 level. The 
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twenty-two items in which the difference of value responses 

was significant represents thirty-three percent of the total 

items. 

Reliability Survey Instrument 

The data contained in Table IV consist of item means 

and standard deviation calculated from the responses of the 

reliability survey participants. 

TABLE IV 

MEAN AND STANDARD DEVIATION OF 
RELIABILITY SURVEY ITEMS 

State State State 
Item Interscholastic Superintendent Principal 

Number Association Association Association Combined 
Directors Presidents Presidents N=51 

N= =18 N =17 N =16 

Mean SD Mean SD Mean SD Mean SD 

1 6. 56 .856 6.59 .712 6.57 .646 6.58 .726 
2 6.39 .608 6.18 .883 6.07 . 917 6.24 .790 
3 6.67 .485 6. 47 .624 6.36 .745 6.53 .612 
4 6.11 1.530 5.94 1.560 6.29 .914 6.12 1.350 
5 6.72 .461 5.88 1.450 6.50 .855 6. 37 1.040 
6 6.44 .856 6.12 1.050 6.64 .497 6.41 .853 
7 6.56 .784 5.82 1.070 6.36 .842 6.28 .940 
8 6.28 1.270 5.94 .966 6.36 .842 6.22 1.050 
9 6.56 .705 6.00 1.000 6.14 1.030 6.28 .918 

10 6.61 .502 5.71 1.760 6.21 .699 6.20 1.170 
11 6.39 1.040 5.82 1.430 6.07 1.440 6.14 1.280 
12 6.83 .383 6.59 .712 6.43 .646 6.65 .594 
13 6.06 1.800 6.12 1.450 6.64 .745 6.20 1.430 
14 5.94 1.770 6.06 1.560 6.43 .852 6.08 1.450 
15 5.89 1.130 5.82 1.130 6.21 1.050 6. 00 1.090 
16 6.89 .323 6.59 .618 6.14 1.410 6.55 .901 
17 6.83 .383 6.47 .943 6.50 .760 6.63 .720 
18 6.78 .732 6.41 1.000 5.93 1.140 6.39 1.000 
19 6.50 .924 6.00 1.170 5.79 1.250 6.16 1.120 
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State State State 
Item Interscholastic Superintendent Principal Pnmhi rtcarl 

Number Association Association Association N= 5 1 
Directors Presidents Presidents 

N= 5 1 

N= =18 N= =17 N = 1 6 

Mean SD Mean SD Mean SD Mean SD 

2 0 6 . 3 3 . 9 7 0 6 . 1 8 1 . 0 7 0 6 . 1 4 . 9 4 9 6 . 2 2 . 9 8 6 
2 1 6 . 7 2 . 5 7 5 6 . 5 9 . 7 9 5 6 . 9 3 . 2 6 7 6 . 7 5 . 5 9 5 
2 2 5 . 5 0 1 . 3 4 0 5 . 5 9 1 . 1 8 0 5 . 6 4 1 . 3 9 0 5 . 5 9 1 . 2 5 0 
2 3 6 . 5 6 . 6 1 6 6 . 2 9 1 . 4 5 0 6 . 0 7 . 9 9 7 6 . 3 5 1 . 0 6 0 
24 7 . 00 . 0 0 0 6 . 1 8 1 . 3 3 0 6 . 5 0 . 5 1 9 6 . 5 9 . 8 7 6 
2 5 6 . 7 2 . 7 5 2 6 . 0 0 1 . 3 2 0 6 . 2 9 . 7 2 6 6 . 3 5 . 9 9 6 
2 6 6 . 7 8 . 4 2 8 6 . 0 6 1 . 2 5 0 6 . 2 9 . 7 2 6 6 . 3 9 . 8 9 6 
27 6 . 5 0 . 7 8 6 5 . 7 7 1 . 3 0 0 6 . 2 9 . 6 1 1 6 . 1 9 . 9 8 0 
28 6 . 7 2 . 5 7 5 6 . 0 6 1 . 4 8 0 6 . 5 7 . 7 5 6 6 . 4 5 1 . 0 3 0 
2 9 6 . 7 8 . 5 4 8 6 . 2 9 1 . 0 5 0 6 . 5 0 1 . 0 9 0 6 . 5 1 . 9 2 5 
3 0 6 . 7 8 . 5 4 8 6 . 0 6 . 9 6 6 6 . 2 1 1 . 1 9 0 6 . 3 9 . 9 4 0 
3 1 6 . 4 4 . 9 2 2 6 . 0 6 . 9 6 6 6 . 4 3 . 7 5 6 6 . 3 3 . 8 8 7 
32 6 . 7 8 . 4 2 8 6 . 2 6 1 . 0 4 0 6 . 3 8 1 . 1 5 0 6 . 4 9 . 9 0 3 
3 3 6 . 5 6 . 7 8 4 5 . 8 8 1 . 2 7 0 6 . 5 7 . 6 4 6 6 . 3 5 . 9 7 6 
34 5 . 6 1 1 . 2 0 0 5 . 5 3 1 . 4 6 0 5 . 8 6 1 . 6 6 0 5 . 6 7 1 . 3 9 0 
35 6 . 67 . 5 9 4 5 . 6 5 1 . 9 0 0 6 . 0 0 . 9 6 1 6 . 1 4 1 . 3 1 0 
3 6 6 . 5 0 . 8 5 7 5 . 8 2 1 . 6 3 0 6 . 5 7 . 6 4 6 6 . 2 9 1 . 1 5 0 
37 6 . 0 6 1 . 5 9 0 6 . 2 4 1 . 0 3 0 6 . 6 4 . 6 3 3 6 . 2 9 1 . 1 7 0 
38 6 . 5 0 . 7 8 6 5 . 8 8 1 . 3 6 0 6 . 5 0 . 7 6 0 6 . 2 8 1 . 0 4 0 
39 6 . 1 1 1 . 1 8 0 6 . 1 8 1 . 0 2 0 6 . 2 9 . 9 1 4 6 . 1 9 1 . 0 2 0 
4 0 6 . 1 1 1 . 0 8 0 5 . 7 7 1 . 8 2 0 6 . 1 4 . 7 7 0 6 . 0 4 1 . 3 0 0 
4 1 6 . 5 6 . 6 1 6 5 . 6 5 1 . 8 0 0 6 . 1 4 1 . 1 0 0 6 . 1 4 1 . 2 8 0 
4 2 6 . 3 9 1 . 0 4 0 6 . 0 6 1 . 3 5 0 6 . 2 1 . 7 0 0 6 . 2 6 1 . 0 6 0 
4 3 6 . 39 1 . 2 0 0 6 . 1 8 1 . 0 7 0 6 . 3 6 . 6 3 3 6 . 3 1 . 9 9 0 
4 4 6 . 1 7 . 9 8 5 6 . 0 6 1 . 0 3 0 6 . 2 1 . 8 0 2 6 . 1 8 . 9 3 2 
4 5 6 . 3 3 . 9 0 7 6 . 2 4 . 8 3 1 6 . 2 1 . 6 9 9 6 . 2 9 . 8 0 7 
4 6 6 . 0 0 1 . 1 4 0 5 . 9 4 . 9 6 6 6 . 3 6 . 4 9 7 6 . 1 2 . 9 3 1 
47 4 . 2 8 1 . 3 6 0 4 . 7 1 1 . 8 6 0 5 . 3 6 1 . 6 9 0 4 . 6 4 1 . 7 2 0 
4 8 6 . 2 8 . 7 5 2 5 . 4 7 1 . 4 2 0 6 . 0 7 . 9 9 7 5 . 9 6 1 . 1 1 0 
4 9 6 . 7 2 . 5 7 5 5 . 4 7 1 . 6 3 0 6 . 4 3 . 7 5 6 6 . 2 2 1 . 1 9 0 
5 0 6 . 3 3 . 9 0 7 5 . 7 1 1 . 5 7 0 6 . 3 6 1 . 5 0 0 6 . 1 2 1 . 3 4 0 
5 1 6 . 9 4 . 2 3 6 6 . 0 6 1 . 6 0 0 6 . 6 4 . 6 3 3 6 . 5 7 1 . 0 4 0 
52 6 . 7 8 . 4 2 8 6 . 2 9 . 9 2 0 6 . 8 6 . 3 6 3 6 . 6 3 . 6 6 2 
5 3 6 . 2 8 . 8 9 5 6 . 1 2 1 . 3 6 0 6 . 2 9 . 7 2 6 6 . 2 4 1 . 0 1 0 
54 6 . 6 1 . 6 0 8 5 . 94 1 . 2 5 0 6 . 3 6 . 7 4 5 6 . 2 9 . 9 4 4 
5 5 6 . 3 9 1 . 0 4 0 5 . 7 1 1 . 3 1 0 6 . 2 9 . 9 1 4 6 . 1 4 1 . 1 1 0 
56 5 . 6 1 1 . 5 8 0 5 . 8 2 1 . 3 8 0 6 . 1 4 1 . 1 0 0 5 . 8 4 1 . 3 6 0 
57 6 . 5 0 . 8 5 7 6 . 1 8 1 . 1 3 0 6 . 2 1 1 . 6 7 0 6 . 3 3 1 . 1 9 0 
5 8 5 . 3 9 1 . 4 2 0 5 . 1 2 1 . 8 0 0 5 . 8 6 1 . 2 9 0 5 . 4 5 1 . 5 1 0 
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State State State 
Item Interscholastic Superintendent Principal Comb)! npd Number Association Association Association w W 11 LA./ «L i i V U i 

N=51 
Directors Presidents Presidents 

N= 1 8 N= •11 N= =16 

Mean SD Mean SD Mean SD Mean SD 

5 9 5 . 8 9 . 8 3 2 5 . 1 2 1 . 7 6 0 5 . 5 7 1 . 7 9 0 5 . 5 5 1 . 4 9 0 
6 0 6 . 2 2 . 7 3 2 5 . 3 5 1 . 8 7 0 5 . 5 7 1 . 4 0 0 5 . 7 1 1 . 4 6 0 
6 1 5 . 0 0 1 . 3 4 0 5 . 0 0 1 . 6 2 0 5 . 3 6 1 . 3 9 0 5 . 1 4 1 . 3 7 0 
6 2 5 . 5 0 1 . 2 0 0 5 . 0 0 1 . 7 7 0 5 . 6 4 1 . 5 5 0 5 . 3 5 1 . 5 3 0 
6 3 5 . 9 4 . 9 9 8 5 . 1 8 1 . 7 8 0 5 . 6 4 1 . 5 5 0 5 . 5 7 1 . 5 0 0 
64 6 . 4 4 . 6 1 6 5 . 6 5 1 . 8 0 0 6 . 0 0 . 8 7 7 6 . 0 4 1 . 2 3 0 
6 5 5 . 7 2 . 7 5 2 5 . 1 2 1 . 8 0 0 5 . 5 0 1 . 3 5 0 5 . 4 7 1 . 3 5 0 
6 6 6 . 5 6 . 6 1 6 5 . 4 7 1 . 8 4 0 6 . 5 0 1 . 3 6 0 6 . 0 2 1 . 3 9 0 
67 6 . 7 2 . 4 6 1 5 . 8 2 1 . 5 9 0 6 . 0 7 1 . 0 7 0 6 . 2 4 1 . 1 6 0 

N = Total Responses SD = Standard Deviation 

The possible range of the means is from one to seven. 

Eighty-two percent of the criteria items generated a mean 

above a value of six. 

An examination of the data contained in Table IV 

indicates that the value responses of the participants were 

not representative of a normally distributed population. The 

mean value of the item responses were skewed to the right of 

a normal distribution mean. This condition is indicative of 

the high mean values of the responses. 

The Kruskill-Wallis test was used to determine whether 

there was a statistically significant difference among the 

three respondent groups in their value responses to the 
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criteria items in the Reliability Survey. The results of 

this statistical analysis are presented in Table V. 

TABLE V 

KRUSKILL-WALLIS ONE-WAY ANALYSIS OF VARIANCE 
OF RELIABILITY SURVEY ITEMS 

Survey 4 Survey 3 Chi-Square Significant Significant 
Item Item at the at the 

Number Number .05 Level .01 Level 

1 1 .11 No No 
2 2 .84 No No 
3 3 1.58 No No 
4 4 .32 No No 
5 5 4.88 No No 
6 6 1.99 No No 
7 7 5.36 No No 
8 8 2.78 No No 
9 9 3.62 No No 

10 10 3.63 No No 
11 11 1.64 No No 
12 12 3.99 No No 
13 13 .64 No No 
14 14 .23 No No 
15 15 1.30 No No 
16 18 4.99 No No 
17 19 1.94 No No 
18 20 7.35 Yes No 
19 21 3.61 No No 
20 23 .44 No No 
21 25 2.43 No No 
22 26 .14 No No 
23 27 2.62 No No 
24 28 10.90 Yes Yes 
25 29 7.05 Yes No 
26 30 6.62 Yes No 
27 31 5.01 No No 
28 32 1.51 No No 
29 33 2.08 No No 
30 34 6.65 Yes No 
31 35 2.24 No No 
32 36 2.96 No No 
33 37 4.05 No No 
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Survey 4 Survey 3 Significant Significant 
Item Item Chi-Square at the at the 

Number Number .05 Level .01 Level 

34 39 1.12 No No 
35 40 5.27 No No 
36 41 1.73 No No 
37 42 1.37 No No 
38 43 2.73 No No 
39 44 .03 No No 
40 45 .09 No No 
41 46 2.84 No No 
42 47 1.54 No No 
43 48 .96 No No 
44 49 .12 No No 
45 50 .66 No No 
46 51 1.07 No No 
47 52 4.68 No No 
48 54 3.30 No No 
49 55 7.15 Yes No 
50 56 3.04 No No 
51 57 6.62 Yes No 
52 58 4.46 No No 
53 59 .07 No No 
54 60 4.08 No No 
55 61 3.18 No No 
56 62 .96 No No 
57 64 .69 No No 
58 65 1.64 No No 
59 66 1.48 No No 
60 67 2.02 No No 
61 68 .65 No No 
62 69 1.66 No No 
63 70 1.74 No No 
64 71 2.34 No No 
65 72 .51 No No 
66 73 3.80 No No 
67 74 5.72 No No 

An examination of the data contained in Table V in-

dicates there is a statistically significant difference at 

the .05 level among the three groups in their value 
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responses to seven of the sixty—seven criteria items in the 

Reliability Survey. One of the seven items also indicates 

a significant difference at the .01 level. The seven items 

in which there is a significant difference at the .05 level 

represent 10 percent of the total items. 

The seven items indicated as producing a statistically 

significant difference in the value responses of the parti-

cipants were deleted from the final form of the assessment 

instrument. Item eighteen, related to the selection of leg-

islative assembly members, was deleted. Items twenty-four, 

twenty-five, and twenty-six—related to an adequate process 

within the state association to implement change—were also 

deleted. Item thirty, related to the codification of the 

constitution bylaws of the association, was deleted. Item 

forty-nine, concerning the goals of the association officers, 

was deleted. Item fifty-one, related to the availability of 

the association staff members to assist member schools in the 

interpretation of bylaws, contest rules, and regulations, 

was deleted. 

Survey 4 items eighteen, twenty-five, twenty-six, 

forty-nine, and fifty-one were found to have statistically 

significant differences in the responses of the three groups 

in both the Appropriateness Survey and the Reliability 

Survey. These five items represent 7 percent of the total 

number of items. 
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Assessment Area Rankings 

The seventy-five participants included in the Relia-

bility Instrument Survey were asked to rank each of six areas 

of assessment as to its importance in the total successful 

program of the state interscholastic activities association. 

The cumulative scores, by survey population, are presented 

in Table VI. Only forty-eight of the fifty-one returned 

questionnaires were usable for this ranking data. 

TABLE VI 

ASSESSMENT AREA RANKINGS 

Category 

State 
Activities 

Assn. 
Directors 

N=16 

State 
Supt. 
Assn. 

Presidents 
N=16 

State 
Principal 
Assn. 

Presidents 
N=16 

Total 
Score 
N=48 

Rank 
Number Category 

RS Rank RS Rank RS Rank 

Total 
Score 
N=48 

Rank 
Number 

Philosophy 72 1 67 1 64 1 203 1 
Organizational 
Structure 65 3 64 2 53 5 182 4 

Administration 63 4 59 3 66 3 188 3 
Operations 45 5 58 4 54 4 157 5 
Personnel 66 2 57 5 71 2 194 2 
Public 
Relations 25 6 31 6 28 6 84 6 

RS = Raw Score N = Number of Respondents 

The three population groups surveyed agreed on the po-

sitions for first (most important) and sixth (least important) 

rankings. The philosophy/Goals/Objectives area was ranked 

first. Personnel was ranked second by the interscholastic 

associations' directors and principals associations' pre-

sidents. Administration ranked third, with the superintendents 

and principals associations' presidents in agreement. 
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Organizational structure ranked fourth with none of the three 

population groups in agreement. Operations ranked fifth with 

the superintendents and principals associations' presidents 

again in agreement. Public relations ranked sixth with all 

three groups in agreement. 

A Spearman rank-difference correlation was computed 

using this data to establish the degree of relationship among 

the responses of the three groups (1, p. 488). The rank-

difference correlation between the state interscholastic 

directors and the principals associations' presidents is .83. 

This is a high correlation which indicates a marked rela-

tionship between the responses of the two groups (2, p. 165). 

The correlation between the state interscholastic di-

rectors and the superintendents associations' presidents is 

.66. This is a moderate correlation indicating a substantial 

relationship between the two groups. The correlation between 

the superintendents associations' presidents and the prin-

cipals associations' presidents is.49. This value also 

indicates a moderate correlation between the two groups. 

Analysis of this ranking data indicates that the degree 

of agreement between any given pair from the three groups in 

ranking the importance of the assessment areas ranged from 

high to moderate. The highest degree of agreement is between 

the state interscholastic directors and the principals associ-

ations' presidents. The lowest degree of agreement is between 

the principals and superintendents associations' presidents. 



CHAPTER BIBLIOGRAPHY 

1. Borg, Walter R. , and Meredith D. Gall, Educational 
Research, New York, Longman, Inc. 1979. 

2. Guilford, J. P., Fundamental Statistics in Psychology 
and Education, New York, McGraw-Hill, 1950. 

93 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS 

AND RECOMMENDATIONS 

Summary 

The purpose of this study was to develop a valid and 

reliable assessment instrument. This instrument is to be 

used by local school district personnel to assess the 

organizational structure and administrative effectiveness 

of state interscholastic activities associations. 

The study progressed through four phases. The first 

phase included a search and review of the literature rel-

ative to interscholastic activities and resulted in the 

selection and development of seventy-two items of an 

evaluative nature. These items were grouped under six 

general areas of organizational function and were assembled 

into a questionnaire format. 

The second phase of the study consisted of submitting 

the assessment questionnaire to an advisory panel of five 

persons for the purpose of establishing content validity. 

The panel members approved existing items, deleted items 

they considered invalid, and added new items to be included 

in the instrument. Sixteen additional criteria items were 

added and fourteen items were eliminated. 

94 



95 

The third phase of the study was conducted to establish 

the validity of the instrument through a national survey. 

Twenty-five states were randomly selected and questionnaires 

sent to the executive directors of the state interscholastic 

activities associations, presidents of the state super-

intendents associations, and presidents of the state 

principals associations. Fifty-five of the seventy-five 

participants returned usable questionnaires. Seven criteria 

items failed to meet the validity test and were eliminated. 

A Kruskill-Wallis One-Way Analysis of Variance was computed 

to test whether there was a statistically significant 

difference among the responses of the three groups to each 

criteria item. 

The fourth phase of the study was designed to establish 

the reliability of the instrument. The revised question-

naire was sent to another twenty-five state interscholastic 

activities associations' directors, twenty-five state super-

intendents associations' presidents, and twenty-five state 

principals associations' presidents. Fifty-one usable ques-

tionnaires were returned by the participants. The Kruskill-

Wallis One-Way Analysis of Variance was again computed to 

test whether there was a significant difference among the 

responses of the three groups to each criteria item. Seven 

items were eliminated that indicated a statistically signif-

icant difference in the responses of the participants. 
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The final form of the assessment instrument contains 

sixty criteria items grouped in the following areas: 

Philosophy/Goals/Objectives 12 items 
Organizational Structure 10 items 
Administration 11 items 
Operations 9 items 
Personnel 8 items 
Public Relations 10 items 

The fourth phase participants also ranked the six organ-

izational functions as to their importance in the overall 

successful program of the state interscholastic activities 

association. Philosophy was ranked as most important and 

public relations was ranked as least important. A Spearman 

rank-difference correlation was computed among the responses 

of the three groups. The Kuder-Richardson Formula 20 was 

used to calculate an internal consistency reliability co-

efficient for the final form of the assessment instrument. 

Findings 

1. The process of this study produced an assessment in-

strument containing sixty criteria items. 

2. The respondents ranked the six areas of assessment 

in the following order of their importance: 

Philosophy/Goals/Objectives 
Personnel 
Administration 
Organizational Structure 
Operations 
Public Relations 

A Spearman rank-difference correlation was calculated to 
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measure the degree of correlation among the ranking responses 

of the three groups: 

a. State interscholastic directors and superin-

tendents associations' presidents rho = .83 

b. State interscholastic directors and prin-

cipals associations' presidents rho = .66 

c. Superintendents associations' presidents and 

principals associations' presidents rho = .49 

3. Thirteen of the sixteen criteria items initially 

added to the instrument by the advisory panel members were 

retained in the final form of the assessment instrument. 

4. In the Appropriateness Survey there is no statis-

tically significant difference in the value responses among 

the three groups to 67 percent of the criteria items. 

5. In the Reliability Survey there is no statistically 

significant difference in the value responses among the three 

groups to 90 percent of the criteria items. 

6. An internal consistency reliability coefficient of 

.910 was calculated for the final form of the assessment 

instrument using the Kuder-Richardson Formula 20. 

Conclusions 

1. It was possible to construct an instrument with a 

moderate degree of validity and reliability to assess school 

administrators' perceptions of the organizational structure 
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and administrative effectiveness of state interscholastic 

activities associations. 

2. The participants in the Reliability Survey were more 

in agreement in their responses to the criteria items than 

were the participants in the Appropriateness Survey. 

3. There is a moderate degree of correlation among the 

three groups in their rankings of the importance of the six 

assessment areas. 

4. The study benefited significantly from the contri-

bution of the Advisory Panel Members since 21 percent of the 

criteria items in the final instrument were suggested by the 

panel members. 

5. The fifty state interscholastic activities asso-

ciations are presently structured in generally four different 

manners. Therefore, criteria items that addressed one type 

of present organizational structure were thought inappro-

priate by some administrators in other states. These 

structural differences and resultant low scores on the re-

liability instrument were outweighed by the overall high 

scores generated by the other areas of assessment that are 

common to good administrative effectiveness regardless of 

the organizational structure. 

6. The presidents of state superintendents associations 

rated the criteria items significantly lower than the other 

two population groups in the Reliability Survey. A total of 
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51 percent of the items generated a mean less than 6.00 by 

the superintendents associations1 presidents as compared to 

only 18 percent by the interscholastic activities associ-

ations' presidents. This difference indicates that 

superintendents associations' presidents are more critical 

that the other two groups in their perceptions of what types 

of activities or situations are related to good organiza-

tional structure and administration. 

7. The six area rankings indicate that the area of 

philosophy/goals/objectives is considered the most important 

aspect of the successful operation of the state high school 

interscholastic activities association. 

Recommendations 

Based upon this study, the following recommendations are 

made. 

1. It is recommended that all state high school inter-

scholastic activities associations revise their constitutions 

or bylaws to include a provision for periodic assessment of 

their organizational structure and administrative effec-

tiveness by their member schools. To the extent that this 

assessment instrument will bring the concerns of the member 

schools to the attention of the association, it may forstall 

a breakdown of communication that often results in litigation. 

2. It is recommended that this instrument be utilized 

on a regular basis by the fifty state interscholastic activ-

ities associations to enable their member school districts' 
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personnel to have formal feedback to the association. 

3. It is recommended that special emphasis be placed 

on assessing the philosophy, goals, and objectives of the 

state high school interscholastic activities associations. 

4. It is recommended that further research be con-

ducted utilizing the instrument developed through this study 

to validate the recommended scoring processes and suggested 

procedures. 

Final Instrument Scoring 

The final form of the assessing instrument is presented 

in Appendix D. The scoring process for the instrument was 

adapted from the Evaluative Criteria of the National Survey 

of School Evaluation (1). 

The overall assessment rating scores were calculated 

on a percentage basis of the total possible value for the 

instrument. The excellent score represents a 90 percent 

value rating. The acceptable score has a range of 70 to 

89 percent. The questionable score ranges from 60 to 69 

percent. The unacceptable score represents a value less 

than 60 percent of the total possible score on the in-

strument . 

These scoring values were assigned arbitrarily but 

represent a consistency with previously selected values 

within the study. A 60 percent value was used in the Appro-

priatness Survey as a selection criteria for the items. 
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July 1, 1982 

Mr. Lloyd Nielson, President 
American Association of School Administrators 
% Roseville School District 
Roseville, Minnesota 55113 

Dear Mr. Nielson: 

I am engaged in a national research study at North 
Texas State University, Denton, Texas. The purpose of the 
study is to develop a valid and reliable assessment instru-
ment for state interscholastic activities associations. 
When completed, with your help, the instrument will be made 
available to all fifty state interscholastic activities 
associations for their use. 

You are being asked to serve as one of the five persons 
representing an expert jury panel. The jury panel is to 
provide expertise in recommending additional criteria items 
to be included in the assessment instrument, and to eval-
uate existing items. 

I know you are busy this summer, just as I am, but 
please take 10 minutes to respond to the enclosed question-
naire. Your time and assistance are greatly appreciated. 

Sincerely, 

Joe Thedford 

JT:ddt 

enclosure 
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ADVISORY PANEL SURVEY QUESTIONNAIRE 

INSTRUCTIONS 

Please add at least one additional criteria item under 

each of the six areas. Select the best five items in each 

area that you consider the most valid in assessing adminis-

trative effectiveness and organizational structure of state 

high school interscholastic activities associations. 

CHECK THE FIVE (5) MOST VALID IN EACH AREA 

PHILOSOPHY/GOALS/OBJECTIVES 

1. The statement of philosophy of the association is 
consistent with the needs of students. 

2. The statement of philosophy of the association is 
consistent with the needs of the member schools. 

3. The statement of philosophy of the association is 
consistent with the educational program offered by 
the member schools. 

4. The goals of the association are stated in a clear 
and concise manner. 

5. The goals of the association are regularly reviewed 
and updated in light of changes in educational 
belief or practice. 

6. The member schools of the association have oppor-
tunity to assist in the development of 
organizational goals. 

7. The objectives of the association are not stated in 
a time bound manner. 

8. The objectives of the association are stated in an 
achievable manner. 
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9. The objectives of the association contain provision 
for student safety in athletic competition. 

10. The philosophy of the association does not overly 
emphasize the importance of winning in the 
achievement of success. 

11. The goals of the association do not overly em-
phasize the importance of winning in the 
achievement of success. 

12. The objectives of the association do not overly 
emphasize the importance of winning in the 
achievement of success. 

13. 

14. 

ORGANIZATIONAL STRUCTURE 

1. The association is structured in such a manner as 
to provide for equal representation of all member 
schools regardless of their size. 

2. The association is structured in such a manner as 
to provide for equal representation of all member 
schools regardless of their location within the 
state. 

3. The association is structured in such a manner as 
to provide for equal representation of all member 
schools regardless of the number of activities in 
which participating. 

4. The association is structured in such a manner as 
to provide adequate separation of authority and 
control between levels of organization. 

5. Control of the organization should be vested in 
individuals who are serving in elected positions. 

6. Control of the organization should be vested in 
individuals who are selected by elected represen-
tatives. 
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7. Control of the organization should be vested in 
individuals who are employed by the association. 

8. The members of the board of control are selected 
by an appropriate means. 

9. The executive secretary is selected by an appro-
priate means. 

10. The members of the legislative assembly are 
selected by an appropriate means. 

11. The members of the legislative assembly are 
selected to serve an appropriate term length. 

12. The members of the board of control are selected 
to serve an appropriate term length. 

13. The members of the legislative assembly are 
selected in such a manner as to be removed from 
special interest group domination. 

14. The members of the board of control are selected 
in such a manner as to be removed from special 
interest group domination. 

15. 

16. 

ADMINISTRATION 

1. An adequate process exists within the association 
to introduce and implement change in the consti-
tution or bylaws. 

2. An adequate process exists within the association 
to introduce and implement change in student 
contest rules. 

3. An adequate process exists within the association 
to introduce and implement change in the organi-
zational structure. 

4. Control regulations are appropriate to current 
educational belief and practice. 
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5. Due notice and hearings are afforded to all 
parties in dealing with alleged violations of 
association rules. 

6. An appeals process is an integral part of the 
administration of the association. 

7. The constitution or bylaws are written and 
codified in such a manner as to enable easy 
reference. 

8. The contest rules are written and codified in 
such a manner as to enable easy reference. 

9. The constitution or bylaws are written in a 
clear and concise manner. 

10. The contest rules are written in a clear and 
concise manner. 

11. Event directors (i.e., choir directors, band 
directors, coaches, drama directors) have 
input into the governance of the association. 

12. Parents of school students have input into 
the governance of the association. 

13. Students have input into the governance of 
the association. 

14. Competent legal counsel is available through 
the association for consultation on related 
matters. 

15. The association assists member schools in 
providing adequate student injury insurance 
to interscholastic participants. 

16. 

17. 

OPERATIONS 

1. The principles of operation are consistent 
with State Board of Education standards. 
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2. Scheduling of events is done in such a manner 
as to maximize student involvement. 

3. Scheduling of events is done in such a manner 
as to minimize student missed class time. 

4. The association office is operated in a well 
organized manner. 

5. The association office is operated in a cost 
efficient manner. 

6. The association office is adequately, but not 
overly, staffed to accomplish stated goals of 
the association. 

7. The division of authority within the association 
office is appropriate for accomplishment of 
stated goals. 

8. The association office is adequately, but not 
overly, funded to provide for accomplishment 
of stated goals. 

9. Dues for member schools are adequate to provide 
operation funding without being excessive. 

10. Student entry fees are adequate without being 
excessive. 

11. The association provides reasonably priced 
materials necessary to operate the interscho-
lastic program in the local school district. 

12. The association assists member schools with 
transportation and housing arrangements for 
playoff and state level competition events. 

13, 

14 

PERSONNEL 

1. Association personnel are generally receptive 
to approved changes in the constitution or 
bylaws. 
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2. Association personnel are generally receptive 
to approved changes in contest rules. 

3. Job descriptions are provided for all association 
personnel, including the executive director. 

4. The association staff members are readily available 
to assist member schools in interpretation and de-
finition of bylaws, contest rules, and regulations. 

5. The association employs qualified and competent 
personnel. 

6. Association personnel are adequately, but not 
overly, compensated for the positions they hold. 

7. Association staff personnel devote adequate 
attention and support to the different student 
activities. 

8. The association successfully incorporates many 
volunteers to assist in holding activity meets. 

9. Member schools are given the opportunity to 
evaluate association personnel. 

10. Members of the board of control are given the 
opportunity to evaluate association personnel. 

11. Members of the legislative assembly are given the 
opportunity to evaluate association personnel. 

12. 

13 

PUBLIC RELATIONS 

1. The association has an ongoing, vigorous public 
relations program. 

2. Adequate provision is made by the association for 
keeping the public informed about the association's 
philosophy, goals, and objectives. 

3. The public relations program uses various media to 
disseminate information. 
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4. The public relations program is adequately, but not 
overly, funded to accomplish stated goals. 

5. The public relations program provides adequate 
materials to the member schools to assist in the 
dissemination of information to students. 

6. Association personnel are generally available to 
assist in presenting public relation information in 
the local school districts. 

7. The public relations program of the association is 
generally successful in projecting a positive 
image for the association. 

8. The association publications are informative and 
helpful. 

9. 

10. 

THANK YOU AGAIN FOR YOUR TIMEI PLEASE RETURN IN THE ENCLOSED 

ENVELOPE. 
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Joe Thedford 
Doctoral Candidate 
North Texas State University 
Denton, Texas 

Dear 

Please accept my invitation to participate in this 
nation-wide study to develop an assessment instrument for 
state high school interscholastic activities associations. 
When completed, with your assistance, this instrument will 
be copyrighted and made available to all fifty state ac-
tivity associations for their use if desired. 

All fifty state association directors, school adminis-
tration association presidents, and principals association 
presidents are participating in the development of this 
voluntary-use instrument. 

_ The hypothesis of this study is that periodic associ-
ation assessment by the member schools will implement needed 
changes within the association and help curb the rapid 
growth of litigation involving our state interscholastic 
activities associations. 

Please contribute your expertise to this endeavor. The 
code on this questionnaire is for follow up purposes, if 
needed. 

Best wishes for a good school year. I'm sure your 
summer has been as busy as mine. Your assistance in this 
study is greatly appreciated. 

Sincerely, 

Joe Thedford 
Superintendent 
Bellevue I.S.D. 
Bellevue, Texas 

817/928-2104 

enclosures 



114 

APPROPRIATENESS SURVEY INSTRUMENT 

Mark each item in this survey as to its appropri-

ateness to be included in an instrument for assessing the 

organizational structure and administrative effectiveness 

of state interscholastic activities associations. 

Please mark a response to each item based on the 

following scale. 

SA STRONGLY AGREE that this item is appro-
A AGREE priate to be included in 
UN UNDECIDED an assessment of state 
D DISAGREE interscholastic activities 
SD STRONGLY DISAGREE associations. 

1. The statement of philosophy of the SA A UN D SD 
association is consistent with the 
needs of students. 

2. The statement of philosophy of the SA A UN D SD 
association is consistent with the 
educational program offered by the 
member schools. 

3. The goals of the association are SA A UN D SD 
stated in a clear and concise 
manner. 

4. The goals of the association are SA A UN D SD 
regularly reviewed and updated in 
light of changes in educational 
belief or practice. 

5. The member schools of the asso- SA A UN D SD 
ciation have opportunity to 
assist in the development of 
organizational goals. 

6. The objectives of the association SA A UN D SD 
contain provision for student 
safety in athletic competition. 
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7. The philosophy of the association SA A UN D SD 
does not overly emphasize the impor-
tance of winning in the achievement 
of success. 

8. The goals of the association do not SA A UN D SD 
overly emphasize the importance of 
winning in the achievement of 
success. 

9. The objectives of the association SA A UN D SD 
do not overly emphasize the impor-
tance of winning in the achievement 
of success. 

10. The statement of philosophy of the SA A UN D SD 
association is consistent with the 
priority of athletics in a balanced 
high school program. 

11. All-star and national competition SA A UN D SD 
are not allowed to usurp objectives 
beneficial to the broad range of 
school and individual participants. 

12. The goals and objectives are con- SA A UN D SD 
sistent with the statement of 
philosophy of the association. 

13. The association is structured in SA A UN D SD 
such a manner as to provide for 
equal representation of all member 
schools regardless of their size. 

14. The association is structured in SA A UN D SD 
such a manner as to provide for 
equal representation of all member 
schools regardless of the number 
of activities in which participating. 

15. The association is structured in SA A UN D SD 
such a manner as to provide 
adequate separation of authority 
and control between levels of 
organization. 

16. Control of the organization should SA A UN D SD 
be vested in individuals who are 
serving in elected positions. 
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17. Control of the organization should SA A UN D SD 
be vested in individuals who are 
selected by elected representatives. 

18. The members of the board of control SA A UN D SD 
are selected by an appropriate means. 

19. The executive secretary is selected SA A UN D SD 
by an appropriate means. 

20. The members of the legislative SA A UN D SD 
assembly are selected by an appro-
priate means. 

21. The members of the legislative SA A UN D SD 
assembly are selected to serve an 
appropriate term length. 

22. The members of the legislative SA A UN D SD 
assembly are selected in such a 
manner as to be removed from special 
interest group domination. 

23. The members of the board of control SA A UN D SD 
are selected in such a manner as to 
be removed from special interest 
group domination. 

24. There is room for student represen- SA A UN D SD 
tation in the association. 

25. The executive secretary is directly SA A UN D SD 
responsible to the board of control. 

26. The association is structure in such SA A UN D SD 
a manner as to recognize the number 
of students being served. 

27. An adequate process exists within SA A UN D SD 
the association to introduce and im-
plement change in the constitution 
or bylaws. 

28. An adequate process exists within SA A UN D SD 
the association to introduce and 
implement change in student contest 
rules. 

29. An adequate process exists within the SA A UN D SD 
association to introduce and implement 
change in the organizational structure. 
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30. Control regulations are appro- SA A UN D SD 
priate to current educational 
belief and practice. 

31. Due notice and hearings are SA A UN D SD 
afforded to all parties in 
dealing with alleged violations 
of association rules. 

32. An appeals process is an integral SA A UN D SD 
part of the administration of the 
association. 

33. The constitution or bylaws are SA A UN D SD 
written and codified in such a 
manner as to enable easy 
reference. 

34. The contest rules are written and SA A UN D SD 
codified in such a manner as to 
enable easy reference. 

35. The constitution or bylaws are SA A UN D SD 
written in a clear and concise 
manner. 

36. The contest rules are written in a SA A UN D SD 
clear and concise manner. 

37. Event directors (i.e., choir di- SA A UN D SD 
rectors, band directors, coaches, 
drama directors) have input into 
the governance of the association. 

38. Parents of school students have SA A UN D SD 
input into the governance of the 
association. 

39. Competent legal counsel is SA A UN D SD 
available through the association 
for consultation on related 
matters. 

40. Authority within the adminis- SA A UN D SD 
tration is clearly delineated and 
supported. 

41. There is an adequate appeals SA A UN D SD 
process for students who have 
been disciplined. 
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42. The administration of activities SA A UN D SD 
is done in such a manner as to 
facilitate rather than dominate. 

43. The principles of operation are SA A UN D SD 
consistent with State Board of 
Education standards. 

44. Scheduling of events is done in SA A UN D SD 
such a manner as to maximize 
student involvement. 

45. Scheduling of events is done in SA A UN D SD 
such a manner as to minimize 
student missed class time. 

46. The association office is operated SA A UN D SD 
in a well organized manner. 

47. The association office is ade- SA A UN D SD 
quately, but not overly, staffed 
to accomplish stated goals of 
the association. 

48. The division of authority within SA A UN D SD 
the association office is 
appropriate for accomplishment 
of stated goals. 

49. The association office is ade- SA A UN D SD 
quately, but not overly, funded 
to provide for accomplishment of 
stated goals. 

50. Dues for member schools are ade- SA A UN D SD 
quate to provide operation 
funding without being excessive. 

51. The association assists member SA A UN D SD 
schools with transportation and 
housing arrangements for playoff 
and state level competition 
events. 

52. Association personnel are gen- SA A UN D SD 
erally receptive to approved 
changes in the constitution or 
bylaws. 

53. Regular seasons are not abbre- SA A UN D SD 
viated to allow an elaborate 
system of play-offs to take place. 
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54. The goals, policies, and pro- SA A UN D SD 
cedures of the association's 
officers are congruent with 
those of the association. 

55. The accountability and authority SA A UN D SD 
for the operation of the asso-
ciation and direction of the 
staff should be in the hands of 
a single executive officer who 
reports to an elected board. 

56. Job descriptions are provided for SA A UN D SD 
all association personnel, 
including the executive director. 

57. The association staff members are SA A UN D SD 
readily available to assist member 
schools in interpretation and 
definition of bylaws, contest 
rules, and regulations. 

58. The association employs qualified SA A UN D SD 
and competent personnel. 

59. Association personnel are ade- SA A UN D SD 
quately, but not overly, 
compensated for the positions 
they hold. 

60. Association staff personnel devote SA A UN D SD 
adequate attention and support to 
the different student activities. 

61. The association successfully SA A UN D SD 
incorporates many volunteers to 
assist in holding activity meets. 

62. Members of the board of control SA A UN D SD 
are given the opportunity to 
evaluate association personnel. 

63. Members of the legislative SA A UN D SD 
assembly are given the opportunity 
to evaluate association personnel. 

64. The executive director is solely SA A UN D SD 
accountable to the board of 
control for performance and defin-
ition of duties of all staff 
members. 
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65. The association has an ongoing, SA A UN D SD 
vigorous public relations program. 

66. Adequate provision is made by the SA A UN D SD 
association for keeping the public 
informed about the association's 
philosophy, goals, and objectives. 

67. The public relations program uses SA A UN D SD 
various media to disseminate in-
formation. 

68. The public relations program SA A UN D SD 
provides adequate materials to the 
member schools to assist in the 
dissemination of information to 
students. 

69. Association personnel are generally SA A UN D SD 
available to assist in presenting 
public relation information in the 
local school districts. 

70. The public relations program of SA A UN D SD 
the association is generally 
successful in projecting a pos-
itive image for the association. 

71. The association publications are SA A UN D SD 
informative and helpful. 

72. There is a balance between public SA A UN D SD 
relations and publicity efforts. 

73. The public relations program SA A UN D SD 
should recognize the balance of 
activities in a balanced school 
program and not stress one type 
of activity over another. 

74. The public relations program SA A UN D SD 
stresses the role of student 
activities within the larger 
goals of education. 

THANK YOU AGAIN FOR YOUR TIME! PLEASE RETURN IN THE ENCLOSED 
ENVELOPE. 
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Joe Thedford 
Doctoral Candidate 
North Texas State University 
Denton, Texas 

Dear 

Please accept my invitation to participate in this 
nation-wide study to develop an assessment instrument for 
state high school interscholastic activities associations. 
When completed, with your assistance, this instrument will 
be copyrighted and made available to all fifty state 
activity associations for their use if desired. 

All fifty state association directors, school admin-
istration association presidents, and principals association 
presidents are participating in the development of this 
voluntary-use instrument. 

The hypothesis of this study is that periodic associ-
ation assessment by the member schools will implement needed 
changes within the association and help curb the rapid 
growth of litigation involving our state interscholastic 
activities associations. 

Please contribute your expertise to this endeavor. The 
code on this questionnaire is for follow up purposes, if 
needed. 

Best wishes for a good school year. I'm sure your 
summer has been as busy as mine. Your assistance in this 
study is greatly appreciated. 

Sincerely, 

Joe Thedford 
Superintendent 
Bellevue I.S.D. 
Bellevue, Texas 

817/928-2104 

enclosures 
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RELIABILITY SURVEY INSTRUMENT 

Mark each item in this survey as to your perception 

of its value to be used by member schools in an assessment 

instrument for state high school interscholastic activities 

associations. 

"In the assessment of state high school inter-
scholastic activities associations this item is" 

-3 STRONGLY related to BAD organizational 
structure or administration 

-2 MODERATELY related to BAD organizational 
structure or administration 

-1 SLIGHTLY related to BAD organizational 
structure or administration 

0 NOT RELATED TO BAD OR GOOD organizational 
structure or administration 

+1 SLIGHTLY related to GOOD organizational 
structure or administration 

+2 MODERATELY related to GOOD organizational 
structure or administration 

+3 STRONGLY related to GOOD organizational 
structure or administration 

PHILOSOPHY/GOALS/OBJECTIVES 

1. The statement of philosophy of the -3 -2 -1 0 +1 +2 +3 
association is consistent with the 
needs of students. 

2. The statement of philosophy of the -3 -2 -1 0 +1 +2 +3 
association is consistent with the 
educational program offered by the 
member schools. 
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3. The goals of the association are -3 -2 -1 0 +1 +2 +3 
stated in a clear and concise 
manner. 

4. The goals of the association are -3 -2 -1 0 +1 +2 +3 
regularly reviewed and updated in 
light of changes in educational 
belief or practice. 

5. The member schools of the associ- -3 -2 -1 0 +1 +2 +3 
ation have opportunity to assist 
in the development of organiza-
tional goals. 

6. The objectives of the association -3 -2 -1 0 +1 +2 +3 
contain provision for student 
safety in athletic competition. 

7. The philosophy of the association -3 -2 -1 0 +1 +2 +3 
does not overly emphasize the 
importance of winning in the 
achievement of success. 

8. The goals of the association do -3 -2 -1 0 +1 +2 +3 
not overly emphasize the im-
portance of winning in the 
achievement of success. 

9. The objectives of the association -3 -2 -1 0 +1 +2 +3 
do not overly emphasize the im-
portance of winning in the 
achievement of success. 

10. The statement of philosophy of -3 -2 -1 0 +1 +2 +3 
the association is consistent 
with the priority of athletics 
in a balanced high school program. 

11. All-star and national competition -3 -2 -1 0 +1 +2 +3 
are not allowed to usurp 
objectives beneficial to the 
broad range of school and in-
dividual participants. 

12. The goals and objectives are -3 -2 -1 0 +1 +2 +3 
consistent with the statement of 
philosophy of the association. 
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ORGANIZATIONAL STRUCTURE 

13. The association is structured in -3 -2 -1 0 +1 +2 +3 
such a manner as to provide for 
equal representation of all member 
schools regardless of their size. 

14. The association is structured in -3 -2 -1 0 +1 +2 +3 
such a manner as to provide for 
equal representation of all 
member schools regardless of the 
number of activities in which 
participating. 

15. The association is structured in -3 -2 -1 0 +1 +2 +3 
such a manner as to provide 
adequate separation of authority 
and control between levels of 
organization. 

16. The members of the board of -3 -2 -1 0 +1 +2 +3 
control are selected by an 
appropriate means. 

17. The executive secretary is -3 -2 -1 0 +1 +2 +3 
selected by an appropriate means. 

18. The members of the legislative -3 -2 -1 0 +1 +2 +3 
assembly are selected by an 
appropriate means. 

19. The members of the legislative -3 -2 -1 0 +1 +2 +3 
assembly are selected to serve 
an appropriate term length. 

20. The members of the board of -3 -2 -1 0 +1 +2 +3 
control are selected to serve 
an appropriate term length. 

21. The executive secretary is -3 -2 -1 0 +1 +2 +3 
directly responsible to the board 
of control. 

22. The association is structured in -3 -2 -1 0 +1 +2 +3 
such a manner as to recognize 
the number of students being 
served. 

23. The accountability and authority -3 -2 -1 0 +1 +2 +3 
for the operation of the 
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association and direction of the 
staff should be in the hands of 
a single executive officer who 
reports to an elected board. 

ADMINISTRATION 

24. An adequate process exists within -3 -2 -1 0 +1 +2 +3 
the association to introduce and 
implement change in the consti-
tution or bylaws. 

25. An adequate process exists within -3 -2 -1 0 +1 +2 +3 
the association to introduce and 
implement change in the student 
contest rules. 

26. An adequate process exists within -3 -2 -1 0 +1 +2 +3 
the association to introduce and 
implement change in the organi-
zational structure. 

27. Control regulations are appro- -3 -2 -1 0 +1 +2 +3 
priate to current educational 
belief and practice. 

28. Due notice and hearings are -3 -2 -1 0 +1 +2 +3 
afforded to all parties in dealing 
with alleged violations of asso-
ciation rules. 

29. An appeals process is an integral -3 -2 -1 0 +1 +2 +3 
part of the administration of the 
association. 

30. The constitution or bylaws are -3 -2 -1 0 +1 +2 +3 
written and codified in such a 
manner as to enable easy ref-
erence . 

31. The contest rules are written -3 -2 -1 0 +1 +2 +3 
and codified in such a manner as 
to enable easy reference. 

32. The constitution or bylaws are -3 -2 -1 0 +1 +2 +3 
written in a clear and concise 
manner. 



127 

33. The contest rules are written -3 -2 -1 0 +1 +2 +3 
in a clear and concise manner. 

34. Event directors (i.e., choir -3 -2 -1 0 +1 +2 +3 
directors, coaches, drama 
directors) have input into the 
governance of the association. 

35. Competent legal counsel is 
available through the asso- -3 -2 -1 0 +1 +2 +3 
ciation for consultation on 
related matters. 

36. Authority within the admin- -3 -2 -1 0 +1 +2 +3 
istration is clearly delineated 
and supported. 

37. There is an adequate appeals -3 -2 -1 0 +1 +2 +3 
process for students who have 
been disciplined. 

38. The administration of activities -3 -2 -1 0 +1 +2 +3 
is done in such a manner as to 
facilitate rather than dominate. 

OPERATIONS 

39. The principles of operation are -3 -2 -1 0 +1 +2 +3 
consistent with State Board of 
Education standards. 

40. Scheduling of state events is -3 -2 -1 0 +1 +2 +3 
done in such a manner as to 
maximize student involvement. 

41. Scheduling of state events is -3 -2 -1 0 +1 +2 +3 
done in such a manner as to 
minimize student missed class 
time. 

42. The association office is -3 -2 -1 0 +1 +2 +3 
operated in a well organized 
manner. 

43. The association office is -3 -2 -1 0 +1 +2 +3 
adequately, but not overly, 
staffed to accomplish stated 
goals of the association. 
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44. The division of authority within -3 -2 -1 0 +1 +2 +3 
the association office is 
appropriate for the accomplishment 
of stated goals. 

45. The association office is ade- -3 -2 -1 0 +1 +2 +3 
quately, but not overly, funded 
to provide for accomplishment 
of stated goals. 

46. Dues for member schools are -3 -2 -1 0 +1 +2 +3 
adequate to provide operation 
funding without being excessive. 

47. The association assists member -3 -2 -1 0 +1 +2 +3 
schools with transportation and 
housing arrangments for playoff 
and state level competition 
events. 

PERSONNEL 

48. Association personnel are gen- -3 -2 -1 0 +1 +2 +3 
erally receptive to approved 
changes in the constitution or 
bylaws. 

49. The goals, policies, and pro- -3 -2 -1 0 +1 +2 +3 
cedures of the association's 
officer are congruent with 
those of the association. 

50. Job descriptions are provided -3 -2 -1 0 +1 +2 +3 
for all association personnel, 
including the executive director. 

51. The association staff members -3 -2 -1 0 +1 +2 +3 
are readily available to assist 
member schools in interpretation 
and definition of bylaws, contest 
rules, and regulations. 

52. The association employs qualified -3 -2 -1 0 +1 +2 +3 
and competent personnel. 

53. Association personnel are ade- -3 -2 -1 0 +1 +2 +3 
quately, but not overly, 
compensated for the positions 
they hold. 
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54. Association staff personnel -3 -2 -1 0 +1 +2 +3 
devote adequate attention and 
support to all the different 
student activities. 

55. The association personnel sue- -3 -2 -1 0 +1 +2 +3 
cessfully incorporate many 
volunteers to assist in holding 
activity meets. 

56. Members of the board of control -3 -2 -1 0 +1 +2 +3 
are given the opportunity to 
evaluate association personnel. 

57. The executive director is solely -3 -2 -1 0 +1 +2 +3 
accountable to the board of 
control for the performance and 
definition of duties of all staff 
members. 

PUBLIC RELATIONS 

58. The association has an ongoing, -3 -2 -1 0 +1 +2 +3 
vigorous public relations pro-
gram. 

59. Adequate provision is made by the -3 -2 -1 0 +1 +2 +3 
association for keeping the 
public informed about the asso-
ciation's philosophy, goals, and 
objectives. 

60. The public relations program pro- -3 -2 -1 0 +1 +2 +3 
vides adequate materials to 
member schools to assist in the 
dissemination of information to 
students and parents. 

61. The public relations program uses -3 -2 -1 0 +1 +2 +3 
various media to disseminate 
information. 

62. Association personnel are gen- -3 ~2 -1 0 +1 +2 +3 
erally available to assist in 
presenting public relations in-
formation in the local school 
districts. 

63. The public relations program of -3 -2 -1 0 +1 +2 +3 
the association is generally 
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successful in projecting a 
positive image for the associ-
ation. 

64. The association publications -3 -2 -1 0 +1 +2 +3 
are informative and helpful. 

65. There is a balance between -3 -2 -1 0 +1 +2 +3 
public relations and publicity 
efforts. 

66. The public relations program -3 -2 -1 0 +1 +2 +3 
should recognize the balance of 
activities in a balanced school 
program and not stress one type 
of activity over another. 

67. The public relations program -3 -2 -1 0 +1 +2 +3 
stresses the role of student 
activities within the larger 
goals of education. 

Rank each area of assessment as to its importance in 

the total succesful program of the state high school inter-

scholastic activities association. 

1 most important PHILOSOPHY/GOALS/OBJECTIVES 

2 ORGANIZATIONAL STRUCTURE 

3 ADMINISTRATION 

4 OPERATIONS 

5 PERSONNEL 

6 least important PUBLIC RELATIONS 

THANK YOU AGAIN FOR YOUR TIME] PLEASE RETURN QUESTIONNAIRE 

IN THE ENCLOSED ENVELOPE. 
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Instructions for Scoring 

A raw score for each item should be computed by sub-

tracting the smaller degree value from the larger degree 

value for the same item. If both the scales are valued the 

same, the raw score would be 0. Example: 1234® 1@3 4 5 

The raw score would be 5 minus 2 equals 3. These assessment 

values should be considered as absolute values irrespective 

of plus or minus. A sum of all the raw scores for all items 

should be computed and evaluated on the following scale. 

Overall Assessment Rating 

SCORE RATING 

0 - 2 4 Excellent 

25 - 72 Acceptable 

73 - 96 Questionable 

above 97 Unacceptable 

In addition to an overall rating, it is recommended that 

any single criteria item receiving a raw score of 3 or 4 

should be noted for special consideration. 
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STATE HIGH SCHOOL INTERSCHOLASTIC ACTIVITIES 

ASSOCIATION ASSESSMENT INSTRUMENT 

Mark each item in this survey as to your perception of 

its degree of importance and degree of improvement needed 

for the successful accomplishment of the state interscho-

lastic activities association program. 

Scale: 

Degree of Importance 

1. Is not important 

2. Is somewhat important 

3. Is important 

4. Is very important 

Degree of Improvement Needed 

1. Does not exist 

2. Needs much improvement 

3. Needs some improvement 

4. Needs little improvement 

5. Is of utmost importance 5. Needs no improvement 

Degree of 
Importance 

Degree of 
Improvement 

Needed 

PHILOSOPHY/GOALS/OBJECTIVES 

1. The statement of philosophy 
of the association is con-
sistent with the needs of 
students. 

2. The statement of philosophy 
of the association is con-
sistent with the educational 
program offered by the member 
schools. 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 
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Degree of 
Importance 

3. The goals of the association 1 2 3 4 5 
are stated in a clear and 
concise manner. 

4. The goals of the association 1 2 3 4 5 
are regularly reviewed and 
updated in light of changes 
in educational belief or 
practice. 

5. The member schools of the 1 2 3 4 5 
association have opportunity 
to assist in the development 
of organizational goals. 

6. The objectives of the asso- 1 2 3 4 5 
ciation contain provision 
for student safety in 
athletic competition. 

7. The philosophy of the asso- 1 2 3 4 5 
ciation does not overly 
emphasize the importance of 
winning in the achievement 
of success. 

8. The goals of the association 1 2 3 4 5 
do not overly emphasize the 
importance of winning in the 
achievement of success. 

9. The objectives of the asso- 1 2 3 4 5 
ciation do not overly 
emphasize the importance of 
winning in the achievement 
of success. 

10. The statement of philosophy 1 2 3 4 5 
of the association is con-
sistent with the priority of 
athletics in a balanced high 
school program. 

11. All-star and national com- 1 2 3 4 5 
petition are not allowed to 
usurp objectives beneficial 

Degree of 
Improvement 

Needed 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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12. 

to the broad range of 
school and individual 
participants. 

The goals and objectives 
are consistent with the 
statement of philosophy 
of the association. 

Degree of 
Importance 

1 2 3 4 5 

Degree of 
Improvement 

Needed 

1 2 3 4 5 

ORGANIZATIONAL STRUCTURE 

13. The association is struc- 1 2 3 4 5 
tured in such a manner 
as to provide for equal 
represenation of all 
member schools regardless 
of their size. 

14. The association is struc- 1 2 3 4 5 
tured in such a manner as 
to provide for equal 
representation of all 
member schools regardless 
of activities in which 
participating. 

15. The association is struc- 1 2 3 4 5 
trued in such a manner 
as to provide for adequate 
separation of authority 
and control between levels 
of organization. 

16. The members of the board 1 2 3 4 5 
of control are selected 
by an appropriate means. 

17. The executive secretary is 1 2 3 4 5 
selected by an appropriate 
means. 

18. The members of the legis- 1 2 3 4 5 
lative assembly are 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



136 

Degree of 
Importance 

Degree of 
Improvement 

Needed 

selected to serve an 
appropriate term length. 

19. The members of the board 1 2 3 4 5 1 2 3 4 5 
of control are selected 
to serve an appropriate 
term length. 

20. The executive secretary 1 2 3 4 5 1 2 3 4 5 
is directly responsible 
to the board of control. 

21. The association is 1 2 3 4 5 1 2 3 4 5 
structured in such a 
manner as to recognize 
the number of students 
being served. 

22. The accountability and 1 2 3 4 5 1 2 3 4 5 
authority for the oper-
ation of the association 
and direction of the staff 
should be in the hands of 
a single executive officer 
who reports to an elected 
board. 

ADMINISTRATION 

23. Control regulations are 
appropriate to current 
educational belief and 
practice. 

24. Due notice and hearings 
are afforded to all 
parties in dealing with 
alleged violations of 
association rules. 

25. An appeals process is an 
integral part of the ad-
ministration of the 
association. 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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Degree of 
Importance 

Degree of 
Improvement 

Needed 

26. The contest rules are 1 2 3 4 5 1 2 3 4 5 
written and codified in 
such a manner as to enable 
easy reference. 

27. The constitution or bylaws 1 2 3 4 5 1 2 3 4 5 
are written in a clear and 
concise manner. 

28. The contest rules are 1 2 3 4 5 1 2 3 4 5 
written in a clear and con-
cise manner. 

29. Event directors (i.e., choir 1 2 3 4 5 1 2 3 4 5 
directors, coaches, drama 
directors) have input into 
the governance of the asso-
ciation. 

30. Competent legal counsel is 1 2 3 4 5 1 2 3 4 5 
available through the asso-
ciation for consultation on 
related matters. 

31. Authority within the admin- 1 2 3 4 5 1 2 3 4 5 
istration is clearly 
delineated and supported. 

32. There is an adequate appeals 1 2 3 4 5 1 2 3 4 5 
process for students who 
have been disciplined. 

33. The administration of ac- 1 2 3 4 5 1 2 3 4 5 
tivities is done in such a 
manner as to facilitate 
rather than dominate. 

OPERATIONS 

34. The principles of operation 
are consistent with State 
Board of Education 
Standards. 

1 2 3 4 5 1 2 3 4 5 
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Importance 
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Degree of 
Improvement 

Needed 

35. Scheduling of state events 
is done in such a manner 
as to maximize student in-
volvement. 

1 2 3 4 5 1 2 3 4 5 

36. Scheduling of state events 
is done in such a manner 
as to minimize student 
missed class time. 

1 2 3 4 5 1 2 3 4 5 

37. The association office is 
operated in a well organized 
manner. 

1 2 3 4 5 1 2 3 4 5 

38. The association office is 1 2 3 4 5 1 2 3 4 5 
adequately, but not overly, 
staffed to accomplish 
stated goals of the asso-
ciation. 

39. The division of authority 1 2 3 4 5 1 2 3 4 5 
within the association 
office is appropriate for 
the accomplishment of 
stated goals. 

40. The association office is 1 2 3 4 5 1 2 3 4 5 
adequately, but not overly, 
funded to provide for 
accomplishment of stated 
goals. 

41. Dues for member schools are 1 2 3 4 5 1 2 3 4 5 
adequate to provide oper-
ation funding without being 
excessive. 

42. The association assists 
member schools with trans-
portation and housing 
arrangements for playoff 
and state level compe-
tition events. 

1 2 3 4 5 1 2 3 4 5 
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Degree of 
Importance 

Degree of 
Improvement 

Needed 

43. Association personnel are 1 2 3 4 5 1 2 3 4 5 
generally receptive to 
approved changes in the 
constitution or bylaws. 

44. Job descriptions are pro- 1 2 3 4 5 1 2 3 4 5 
vided for all association 
personnel, including the 
executive director. 

45. The association employs 1 2 3 4 5 1 2 3 4 5 
qualified and competent 
personnel. 

46. Association personnel are 1 2 3 4 5 1 2 3 4 5 
adequately, but not overly, 
compensated for the 
positions they hold. 

47. Association staff personnel 1 2 3 4 5 1 2 3 4 5 
devote adequate attention 
and support to all the 
different student activities. 

48. The association personnel 1 2 3 4 5 1 2 3 4 5 
successfully incorporate 
many volunteers to assist 
in holding activity meets. 

49. Members of the board of 1 2 3 4 5 1 2 3 4 5 
control are given the 
opportunity to evaluate 
association personnel. 

50. The executive director is 1 2 3 4 5 1 2 3 4 5 
solely accountable to the 
board of control for the 
performance and definition 
of duties of all staff 
members. 
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Degree of 
Importance 

Degree of 
Improvement 

Needed 

PUBLIC RELATIONS 

51. The association has an 1 2 3 4 5 
ongoing, vigorous public 
relations program. 

52. Adequate provision is 1 2 3 4 5 
made by the association 
for keeping the public 
informed about the asso-
ciation's philosophy, 
goals, and objectives. 

53. The public relations 1 2 3 4 5 
program provides adequate 
materials to the member 
schools to assist in the 
dissemination of infor-
mation to students and 
parents. 

54. The public relations 1 2 3 4 5 
program uses various 
media to disseminate 
information. 

55. Association personnel are 1 2 3 4 5 
generally available to 
assist in presenting 
public relations infor-
mation in the local school 
districts. 

56. The public relations 1 2 3 4 5 
program of the association 
is generally successful 
in projecting a positive 
image for the association. 

57. The association publi- 1 2 3 4 5 
cations are informative 
and helpful. 

58. There is a balance between 1 2 3 4 5 
public relations and pub-
licity efforts. 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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Degree of 
Importance 

Degree of 
Improvement 

Needed 

59. The public relations program 
should recognize the balance 
of activities in a balanced 
school program and not stress 
one type of activity over 
another. 

1 2 3 4 5 1 2 3 4 5 

60. The public relations program 
stresses the role of student 
activities within the larger 
goals of education. 

1 2 3 4 5 1 2 3 4 5 



BIBLIOGRAPHY 

Books 

Blau, Paul, The American Occupational Structure, New 
York, Wiley Publishing Co., 1967. 

Borg, Walter R., and Meredith D. Gall, Educational Re-
search, New York, David McKay Company, Inc., 1976. 

Chandler, Alfred D., Jr., Strategy and Structure: Chap-
ters in the History of the American Industrial 
Enterprise, Cambridge, Massachusetts, MIT Press, 
1962. 

Coleman, James S., Adolescents and the Schools, New York, 
Basic Books Publishing Co., 1965. 

Coleman, James S., Adolescent Society, New York, Free 
Press, 1961. 

Constitution and Contest Rules of the University Inter-
scholastic League, The University of Texas, Austin, 
1979-80. 

Drucker, Peter F., Managing for Results, New York, Harper & 
Row, 1964. 

Ferguson, George A., Statistical Analysis in Psychology 
and Education, New York, McGraw-Hill, 1966. 

Fisher, R. A., and F. Yates, Statistical Tables for Use 
In Biological, Agricultural, and Medical Research, 
Edinburgh, Oliver, and Boyd, Inc., 1963. 

Flanagan, John C., Studies of the American High School, 
Pittsburg, University of Pittsburg Project Talent 
Office, 1962. 

Forsythe, Charles E., and Irwin A. Keller, Administration 
of High School Athletics, Englewood Cliffs, New Jersey, 
Prentice-Hall, Inc., 1972. 

Frederick, Robert W., The Third Curriculum, New York, 
Appleton - Century - Crofts, Inc., 1959. 

142 



143 

Frederick, Robert W., Student Activities in American Edu-
cation, New York, The Center for Applied Research in 
Education, 1965. 

Fretwell, Elbert K., Extra-curricular Activities in Sec-
ondary Schools, Boston, Houghton Mifflin Company, 
1931. 

Guilford, J. P., Fundamental Statistics in Psychology and 
Education, New York, McGraw-Hill, 1950. 

Homans, George C., The Human Group, New York, Harcourt-
Brace and Company, 1950. 

Huse, Edgar F., and James L. Bowditch, Behavior in Organ-
izations: A Systems Approach to Management, Reading, 
Massachusetts, Addison-Wesley Publishing Company, 
1977. 

Johnson, M. Clemens, A Review of Research Methods In Edu-
cation, Chicago, Rand McNally, 1977. 

Kaufman, Roger, and Susan Thomas, Evaluation Without Fear, 
New York, New Viewpoints, 1980. 

Mangham, Iain, The Politics of Organizational Change, 
Westport, Connecticut, Greenwood Press, 1979. 

Mayo, Elton, The Human Problems of An Industrial Civili-
zation, New York, Macmillan Company, 1933. 

McKown, Harry C., Extra-Curricular Activities, New York, 
The MacMillan Company, 1949. 

Miller, Franklin A., James Moyer, and Robert Patrick, 
Planning Student Activities, Englewood Cliffs, New 
Jersey, Prentxce-Hall, Inc., 1956. 

Mohler, David J., and Edward C. Bohmeire, Law of Extra-
curricular Activities in Secondary Schools, 
Cincinnati, W. H. Anderson Co., Inc., 1968. 

National Federation of State High School Associations 
Official Handbook, Chicago, The Federation, 1979. 

National Study of School Evaluation, Evaluative Criteria, 
Arlington, Virginia, National Study of School 
Evaluation, 1970. 

Pfeffer, Jeffrey, Organizational Design, Arlington Heights, 
Illinois, AHM Publishing Company, 1978. 



144 

Robbins, Jerry H. and Stirling B. Williams, Jr., Student 
Activities in the Innovative School, Minneapolis, 

Rutman, Leonard, Planning Useful Evaluations, Beverly Hills, 
California, Sage Publications, 1980. 

Sax, Gilbert, Empirical Foundations of Educational Research, 
Englewood Cliffs, New Jersey, Prentice-Hall, Inc., 1968. 

Shepard, George E., and Richard E. Jamerson, Interscholastic 
Athletics, New York, McGraw-Hill Book Company, Inc., 1953. 

Stoner, James A., Management, Englewood Cliffs, New Jersey, 
Prentice-Hall, Inc., 1978. 

Taylor, F. W., Principles of Scientific Management, New 
York, Harper & Row, 1911. 

Terry, Paul W., Supervising Extra-Curricular Activities, 
New York, McGraw-Hill Book Company, 1930. 

Trump, Lloyd, High School Extracurricular Activities, 
Chicago, The University of Chicago Press, 1944. 

Tuckman, Bruce W., Conducting Educational Research, New 
York, Harcourt Brace Jovanovich, Inc., 1978. 

, The Eighth Dicennial Digest, St. 
Paul, Minnesota, West Publishing Company, 1977. 

, West's General Digest, St. Paul, 
Minnesota, West Publishing Company, 1981. 

Weber, Max, The Theory of Social and Economic Organi-
zations , New York, Oxford University Press, 1947. 

Weisbrod, Burton A., The Voluntary Nonprofit Sector, Lex-
ington, Massachusetts, D. C. Heath and Company, 1977. 

Williams, Jessee F., and Clifford Brownell, The Adminis-
tration of Health, Education, and Physical Education, 
Philadelphia, W. B. Saunders Company, 1964. 

Articles 

Albo, Eugene A., "Athletic Associations Call the Tune for 
School Boards, but the Music Isn't All Sour," The 
American School Board Journal, 8 (February, 1972), 
37-38. 



145 

Allison, Bradford, "Student Activities as the Ultimate 
Academic Department," National Association of 
Secondary School Principals Bulletin, 63 f April, 
1979), 95-98. 

Archer, John K., "Standards and Administrative Policies 
for the Interscholastic Athletic Program," National 
Association of Secondary School Principals Bulletin, 
35 (April, 1951), 74-78. 

Baer, G. Thomas, "Junior High Interscholastic Athletics, 
Needs and Controls," Clearing House, 49 (May, 1976), 
415-418. 

Boulding, Kenneth E., "General Systems Theory - The 
Skeleton of Science," Management Science, 3 (April, 
1956), 197-208. 

Bowden, E. L., "Current Trends in Administration of 
Student Activities," School Activities, 25 (Sep-
tember, 1953), 9-12. 

Buser, Robert L., "What's Happening in Student Activ-
ities in the Schools of the Seventies?", National 
Association of Secondary School Principals Bulletin, 
55 (September, 1971), 1-9. 

Clark, James F., "Legal Status and Jurisdiction of State 
Associations," School Activities, 49 (November, 
1965), 5-10. 

Clear, Delbert K., "Participation in Interscholastic 
Athletics", Phi Delta Kappan, 64 (November, 1982), 
166-171. 

Cole, Robert W., Jr., "The Editor's Page," Phi Delta 
Kappan, 64 (November, 1982), 154. 

Dannehl, Wayne E. and Jack E. Razor, "The Values of Ath-
letics - A Critical Inquiry," National Association 
of Secondary School Principals Bulletin, 55 (April, 
1971), 354-365. 

Eash, Maurice J., "The School Program: Nonclass 
Experience," Review of Educational Research, 30 
(February, 1960), 57-66. 

Eells, W. C., "What Secondary School Pupils Think of Pupil 
Activities," The Clearing House, 12 (April, 1938), 
469-475. 



146 

Eitzen, J. S., "Athletics in the Status System of Male 
Adolescents," Adolescents, 1 (January, 1975), 
267-276. 

Evans, Bruce, and Hilmar Wagnar, "Have Student Activity 
Costs Gotten Out of Hand?," National Association 
of Secondary School Principals Bulletin, 55 (Sep-
tember, 1971), 22-33. 

Faunce, Roland C., "Schools for Adolescents: Nonclass 
Experiences," Review of Educational Research, 24 
(February, 1954), 66-73. 

Graham, Grace, "Student Activities - An Overview and 
Rationale," National Association of Secondary School 
Principals Bulletin, 48 (October, 1964), 1-16. 

Hamilton, Homer, "The Educational Value of the Extra-
curricular," National Association of Secondary 
School Principals Bulletin, 43 (December, 1959), 
133-136. 

Heller, Herbert L., "A Study of the Extracurricular 
Activities in New Mexico's Secondary Schools," School 
Activities, 25 (January, 1954), 157-159. 

Keller, Irvin A., "How Can State Activities Associations 
Keep Abreast of Current Trends?," School Activities, 
39 (March, 1968), 3-7. 

Koos, Leonard V. , "Analysis of the General Literature on 
Extracurricular Activities," Twenty-fifth Yearbook 
of the National Society for the Study of Education, 
Bloommgton, Illinois, Public School Publishing 
Company, 1926. 

Korotov, Victor, "More Student Government," Soviet Edu-
cation, 6 (June, 1964), 20-34. 

Krumboltz, John D., "Relation of Extracurricular Parti-
cipation to Leadership Criteria," Personnel and 
Guidance Journal, 35 (January, 1957), 307-314. 

Landers, Daniel M., and Donna M. Landers, "Socialization 
Via Interscholastic Athletics: Its Effects on Delin-
quency," Sociology of Education, 51 (October, 1978), 
299-303. 

McElroy, Mary A., "Sport Participation and Educational 
Aspirations: An Explicit Consideration of Academic 
and Sport Value Climates," Research Quarterly, 50 
(February, 1979), 241-248. 



147 

Mullins, J. Dale, "Activity Programs in Oklahoma - A 
Report to the Profession," School Activities, 33 
(March, 1962), 56-58. 

Otto, Luther B., and Duane F. Alvin, "Athletics, Aspir-
ations, and Attainments," Sociology of Education, 
42 (April, 1977), 102-113. 

Pullen, Thomas, "Superintendents Authority Undermined?," 
The American School Board Journal, 153 (November, 
1966) , 12-16. 

Reeves, Claude L., "Standards and Administrative Policies 
for the Interscholastic Athletic Program," National 
Association of Secondary School Principals Bulletin, 
35 (April, 1951), 69-72. 

Rehberg, Robert, and W. Schafer, "Participation in In-
terscholastic Athletics and College Expectations," 
American Journal of Sociology, 73 (May, 1968), 732-740. 

Richardson, M. W., and G. F. Kuder, "The Calculation of 
Test of Reliability Coefficients Based Upon the 
Method of Rational Equivalence," Journal of Educa-
tional Psychology, 30 (December, 1939), 681-687. 

Schafer, Walter E., and Michael Armer, "Athletes Are Not In-
ferior Students," Transaction, 6 (November,1968), 21-26. 

Serow, Robert C., "The High School Extracurriculum: Cui 
Bono?," National Association of Secondary School 
Principals Bulletin, 63 (April, 1979), 90-94. 

Sewell, William H., and Vinal P. Shah, "Social Class, 
Parental Encouragement and Educational Aspirations," 
Sociology of Education, 40 (Winter, 1967), 1-23. 

Shipp, F. T., "Extra Class Activities in the California 
Secondary School," California Journal of Secondary 
Education, 26 (October, 1951), 37-38. 

Shultz, Raymond E., "Can Parents Afford to Send Their 
Children to High School?," School Review, 60 (October, 
1952), 285-291. 

Sprietzer, Elmer and M. Pugh, "Interscholastic Athletics 
and Educational Expectations," Sociology of Education, 
46 (Spring, 1973),"171-182. 

Tompkins, Ellsworth P., "A Survey of Extraclass Activities," 
School Activities, 24 (December, 1952), 50-52. 



148 

Van Pool, Gerald M., "What's Happening to the Activities 
Program?," NEA Journal, 49 (May, 1960), 81-83. 

Vaughn, Richard P., 11 Involvement in Extracurricular Activ-
ities and Droupout," Journal of College Student 
Personnel, 9 (January^ 1968), 60-61. 

Weldy, Gilbert R., "Supervision and Control of Non-Athletic 
Interscholastic Contests and Activities," National 
Association of Secondary School Principals Bulletin, 

Winne, Philip H., and John Walsh, "Self-Concept and Par-
ticipation in School Activities Reanalyzed," Journal 
of Educational Psychology, 72 (April, 1980), 161-166. 

Wood, Donald I., "Student Activities - A Hope or a Delusion?," 
National Association of Secondary School Principals 
Bulletin, 46 (April, 1962), 201-205. 

Yarworth, Joseph S., and William J. Gauthier, "Relationship 
of Student Self-Concept and Selected Personal Var-
iables to Participation in School Activities," Journal 
of Educational Psychology, 70 (June, 1978), 335-344. 

Reports 

Hand, Harold C., Principal Findings of the 1947-48 Basic 
Studies of the Illxnois secondary School Curriculum 
Program, Springfield, Illinois, Office of the Superin-
tendent of Public Instruction, 1949. 

Long, Ruth, Robert Buser, and Michael Jackson, Student Ac-
tivities in the Seventies, A Survey Report to the 
National Association of Secondary School Principals, 
Reston, Virginia, 1977. 

Publications of Learned Organizations 

American Education Research Association, Encyclopedia of 
Educational Research, Fourth Edition, Toronto, 19F9. 

Moriarty, Dick, "Youth Sports/Athletics Programs - Local or 
National Control?," Address to the Symposium on Com-
petition and the Child Development Issues and Lead-
ership, University of Maine, Orono, Maine, April, 1977. 

National Society for the Study of Education, "Extracur-
ricular Activities," Twenty-fifth Yearbook, Part II, 
National Society for the Study of Education, 1926, 235, 



149 

Public Documents 

Reavis, W. C., and G. E. Van Dyke, "Non Athletic Extra-
curricular Activities," National Survey of Secondary 
Education, Bulletin No. 17, Washington D. C., U. S. 
Government Printing Office, 1933. 

Tompkins, Ellsworth, Extraclass Activities for all Pupils, 
U. S. Office of Education, Washington D. C., Government 
Printing Office, 1950. 

Unpublished Materials 

Albo, Eugene A., "The Legal Status of State High School 
Activities Associations in the Fifty States," unpub-
lished doctoral dissertation, University of Denver, 
1971. 

Blaylock, Larry P., "An Evaluation of the Organization and 
Administration of Interscholastic Athletics in the AAA 
Public Senior High Schools of the Commonwealth of 
Virginia," unpublished doctoral dissertation, Virginia 
Polytechnic Institute, Blacksburg, Virginia, 1978. 

Dietrich, Eldon J., "An Analysis of the Practices of Inter-^ 
scholastic Activity Associations in the United States," 
unpublished doctoral dissertation, Washington State 
University, 1963. 

Donald, Duncan F., "The Organization and Administration of 
the Interscholastic Athletic Program in the Public 
Senior High Schools of Nassau County, Long Island, New 
York," unpublished doctoral dissertation, St. John's 
University, 1967. 

Lange, Frederick E., "The Status, Organization and Activ-
ities of Interscholastic Leagues in the United States," 
unpublished doctoral dissertation, University of 
Pittsburgh, 1958. 

Lyons, C. V., "An Appraisal of School Clubs by Students of 
Secondary School Level," unpublished doctoral disser-
tation, University of Pittsburgh, 1946. 

Mead, Williams D., "Physical Education in Public Secondary 
Schools of the United States," unpublished master's 
thesis, Springfield College, Massachusetts, 1914. 

McElroy, Elizabeth J., "Participation in Extra-Curricular 
Activities as a Welfare Phenomenon," unpublished 
master's thesis, Stanford University, 1939. 



150 

Thedford, Joe G., unpublished questionnaire survey. North 
Texas State University, 1980. 

Zaleski, Joseph F., "An Evaluation of the Administration 
of Interscholastic Athletics in High Schools of the 
Western Pennsylvania Interscholastic Athletic League," 
unpublished doctoral dissertation, The University of 
Florida, 1957. 


