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The problem with which this study is concerned is to 

compare the backgrounds, performance functions, and percep-

tions of men and women presidents of postsecondary educational 

institutions in the United States. Based on the comparisons 

stated in the problem, a three-part survey instrument was 

devised and sent to the 181 women presidents of postsecondary 

educational institutions and to a comparable number of men 

presidents of institutions having the same locus of control 

(Roman Catholic, independent, public, Presbyterian, and pro-

fit) and similar enrollments; 131 matched pairs of presidents 

responded, which represents a 72 per cent response rate. 

Because there were five groups and twelve subgroups of 

the population to statistically treat in relation to 130 

variables, the data findings are numerous. Based on data 

analyses, the following conclusions appear to be warranted. 

1. Although the average-age range of the presidents is 

the same (45-49 years), there is a significant difference in 

the marital status of men and women presidents, even excluding 

the presidents who are Roman Catholic nuns and priests; women 



presidents are more likely to be unmarried than their male 

counterparts; 

2. Women presidents appear to receive lesser salaries 

than their male counterparts, and there is no relationship 

for men or women presidents between salary received and 

length of time as president; 

3. Women presidents appear to be less likely than their 

male counterparts to have earned a doctoral degree; 

4. There appears to be little difference between men 

and women presidents in the handling of their presidential 

functions, in their perceptions of selected institutional 

concerns (e.g., faculty tenure and maximum age policies, stu-

dent activism, affirmative action), in their perceptions of 

valuable courses in administrative preparation programs, and 

in communications styles; 

5. Since an academic presidency was not a long-range 

goal for 77 per cent of the 262 respondents, it appears that 

this position is not one for which qualified individuals 

specifically prepare themselves. 
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CHAPTER I 

INTRODUCTION 

Of the approximately 3,200 postsecondary educational 

institutions in the United States, only 6 per cent are headed 

by women (9, p. xxix). This statement gives rise to a number 

of questions. Why so few? Why are men almost always chosen 

to fill the top executive position by college boards of 

trustees? How do the backgrounds of women college presidents 

compare with those of their male counterparts? Are there 

significant differences in the performance of their presi-

dential functions? Do their perceptions differ significantly 

on the concerns that are related to institutional operation? 

The dearth of women who are college presidents reflects 

the historical role of the female that is bestowed upon her 

by society in general and the academic world specifically 

(7, p. 99). Woman's traditional role in society has been 

that of homemaker, and society, in the past, has required of 

her a commitment to family rather than to a professional 

career (12, p. 102). 

Cultural traditions have been a deterrent upon women's 

achievements in higher education. During colonial days, 

women were refused admittance to colleges to pursue a bache-

lor's degree because they were not bachelors. Academic 

language, itself, implies male dominance. The bachelor's 



master's, and doctoral degrees all have male connotations. 

When women were finally admitted to institutions of higher 

education during the 1800s, they were awarded such degrees 

as "Laureate of Science, Maid of Philosophy, and Mistress 

of Polite Literature" (1, p. 329). 

For nearly two centuries, higher education in America 

was limited to men. An early nineteenth century view held 

that "if women learned to write, they might forge their hus-

bands' signatures and if they learned to read, they would 

neglect their housework" (6, p. 1). 

Today, cultural stereotyping causes some of the diffi-

culties that women find in obtaining administrative positions. 

Women administrators are often portrayed as "bossy, neurotic, 

catty or overly demanding" (11, p. 14). Successful women are 

viewed as "'mavericks' to keep everything in line" (4, p. 16). 

Popular misconceptions about women also have had an 

adverse affect on women's attainment of positions in adminis-

tration. In relation to educational administration, Young 

(15) asserts that evidence refutes the following myths about 

women. 

(a) Women rarely possess the education and certifica-
tion required for administrative positions; (b) women 
rarely aspire to or apply for administrative positions; 
(c) women are unwilling to make the necessary commitment 
to an administrative position; and (d) women do not have 
to work (15, p. 84). 

Research also contradicts the widespread beliefs that women 

are opposed to working for other women and that men resent 

female supervisors (5, p. 51). 



Although government-imposed affirmative action has 

influenced the employment of women in educational leadership 

positions, many women hesitate to file complaints of discri-

mination. The fear of being labeled troublemakers, or the 

desire to avoid the possibility of being eliminated from 

future consideration for administrative positions, causes 

women's reluctance to take such action. Why win the battle 

if it means losing the war (14, p. 21)? 

Sometimes women are offered token administrative posi-

tions. Zakrajsek (16, p. 98) suggests that acceptance of a 

token position will provide women with an opportunity to 

achieve success as an administrator, and it may even result 

in progress toward long-range changes in an institution's 

bias against women as administrators. 

The social structure of postsecondary educational situa-

tions supports male domination in administration. Campus 

administration is largely a white male enclave, operating 

"on a good old boy" network (10, p. 205). However, in 1971, 

the Committee for the Concerns of Women in New England Col-

leges and Universities was organized to establish a "new 

girl" network to compete and, eventually, mesh with the "old 

boy" system (13, p. 18). 

During the past few years, women have made considerable 

progress in their pursuit of an education. Statistics pub-

lished in April, 1981, indicate that women students in 

higher education now outnumber men students—5.9 million to 



5.45 million (2, p. 1) . The number of degrees awa.i7d.ed. women 

has increased 78 per cent for the period from 1967-1968 

through 1977-1978, as compared to an increase of 39 per cent 

for men. During the same period, the number of women who 

received doctoral degrees has increased from 2,906 to 8,487, 

as compared to an increase from 20,185 to 23,669 for men 

(8, p. 14). Although over half of the student population in 

postsecondary educational institutions is now composed of 

women, the chancellors, presidents, and other top adminis-

trators are, with few exceptions, men (3, p. 2). More and 

more, women are becoming the foundation of postsecondary edu-

cation, but as for their place at the top administrative level, 

they still have a long way to go. 

Statement of the Problem 

The problem with which this research was concerned is to 

compare the backgrounds, performance functions, and percep-

tions of the men and women who are presidents of postsecondary 

educational institutions. 

Purposes of the Study 

The purposes of this study were as follows. 

1. Compare the personal and professional backgrounds of 

men and women presidents of postsecondary educational insti-

tutions ; 

2. Compare and assess the functional participation in 

management events of men and women presidents of post-

secondary educational institutions; 



3. Compare and assess the perceptions of men and women 

presidents of postsecondary educational institutions as to 

the concerns that are related to institutional operation. 

Research Questions 

To fulfill the purposes of this study, the following 

questions were addressed. 

1. How do the men and women presidents of the study 

compare as to the following variables? 

a. Age; 

b. Marital status; 

c. Salary; 

d. Highest degree earned; 

e. Administrative preparation; 

f. Years in present position; 

g. Educational career experience; 

h. Administrative experience outside education. 

2. How do the men and women presidents compare in their 

functions in the following areas? 

a. Representing their institution as spokesperson; 

b. Delegating decision-making; 

c. Developing the institutional budget; 

d. Planning curriculum and facilities; 

e. Involvement in employment policies; 

f. Representation by others at institution-related 

meetings; 

g. Expenditure of their time as president. 



3. How do men and women presidents compare in their per-

ceptions of the following concerns that are related to the 

operation of a postsecondary educational institution? 

a. Methods of goal setting; 

b. Influences in budget development; 

c. Emphasis in faculty evaluation; 

d. Selection of president; 

e. Controversial issues; 

f. Helpful administrative courses; 

g. Necessity of teaching experience; 

h. Preferred communication style; 

i. Presidency as a long-range goal; 

j. Most difficult factor to overcome in presidency; 

k. Greatest asset. 

Hypotheses 

The following hypotheses were formulated for this study. 

1. There will be significant differences in the ages of 

men and women presidents of colleges that have the same locus 

of control and similar enrollment; 

2. There will be significant differences in the marital 

status of men and women presidents that have the same locus 

of control and similar enrollment; 

3. There will be significant differences in the salary 

received by men and women presidents of colleges that have 

the same locus of control and similar enrollment; 



4. There will be significant differences in the educa-

tional background of men and women presidents that have the 

same locus of control and comparable enrollment; 

5. There will be significant differences in the career 

background of men and women presidents of colleges that have 

the same locus of control and comparable enrollment; 

6. There will be significant differences between men 

and women presidents in the performance of their presidential 

functions; 

7. There will be significant differences between men 

and women presidents in their perceptions of selected colle-

gial variables that affect the presidency of the institution. 

Definition of Terms 

The following terms are defined as they apply to this 

study. 

The president is the chief executive and administrative 

officer of the college; the president supervises, coordi-

nates, and directs the work of the other administrators of 

the college and is responsible for its total operation. 

Coliege-level studies are postsecondary programs that 

are wholly or principally creditable toward a baccalaureate 

degree or that terminate in an associate degree. 

A four- or five-year baccalaureate institution is an 

institution that offers programs of studies which lead to 



the customary bachelor of arts or bachelor of science degree 

and which requires at least four but less than six years. 

A two- but less than four-year institution is an insti-

tution that offers at least two but less than four years 

beyond twelfth grade; such institutions include junior col-

leges, community colleges, technical institutes, and normal 

schools that offer at least a two-year program of college-

level studies which leads to either an associate degree or is 

wholly or principally creditable toward a baccalaureate 

degree. 

Control refers to the affiliation of the institution as 

reported by the institution; categories of control are public 

institutions, independent-nonprofit institutions, institutions 

organized as profit-making, and institutions that are affi-

liated with a religious group (9, pp. xviii-xix). 

Communications style is the manner in which an individual 

transmits or exchanges ideas and information. 

Limitations 

This study was limited to presidents of postsecondary 

educational institutions of the fifty states of the United 

States and the District of Columbia, as listed in the 

Education Directory, Colleges and Universities, 1979-1980 (9). 

Excluded were United States service schools, and colleges or 

universities located in American Samoa, the Canal Zone, Guam, 



Northern Marianas Islands, Puerto Rico, the Virgin Islands, 

and the Trust Territory of the Pacific Islands. 

Significance of the Study 

Although some demographic studies have been made of 

women college presidents, most have dealt with a selected 

few. The women presidents' functional participation in 

management events, and their perceptions of concerns related 

to institutional operation have not been investigated. Very 

little comparison has been made between men and women presi-

dents of postsecondary educational institutions. An important 

group of women college presidents, Roman Catholic nuns, have 

been excluded from previous studies. This study was signifi-

cant in that these omissions were addressed. The findings 

from this study, which are pertinent to women college presi-

dents and their male counterparts, should provide valuable 

insight into whether women presidents are, in reality, so 

different. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

The Development of Higher Education 
Leadership in America 

The origins of the American academic presidency can be 

traced to thirteenth century Oxford and Cambridge Univer-

sities in England. The establishment of the University of 

Leyden in 1575 marked the initiation of the first Dutch 

college presidency; in the same century, the Scottish tra-

dition of indefinite tenure for its college heads was 

formulated (7, pp. 50-51). 

The title of president was first applied to the head of 

an American college on August 27, 1640, when Henry Dunster 

was installed as president of Harvard (7, p. 51). Early 

presidents or heads of American academic institutions were 

usually clerics whose boards of elders mandated them to con-

duct all institutional business; often their tenure extended 

twenty-five or thirty years, during which time they became 

extremely authoritarian (23, p. 300). 

At least two attempts were made to run a university 

without a president. The University of Virginia operated 

without a president from 1825 to 1904, as did the University 

of Michigan from 1837 to 1852; however, most institutions 

12 
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have found it more efficient to place the control of opera-

tions and the execution of policy in the hands of an 

administrative specialist (7, p. 54). 

Early American colleges were small, and they emphasized 

the study of the classics. Few were concerned with profes-

sional education. None admitted women. Female children, 

early in life, were taught that they were inferior to males; 

most females had little or no schooling. Like Emma Hart 

Willard, most women of that era were self-taught; however, at 

fifteen, Emma Willard enrolled in the Berlin (New York) 

Academy, and two years later she was teaching. A visionary 

of education for women, she established the Troy Female Semi-

nary in 1821, where she introduced science classes that were 

even more advanced than those offered at men's colleges (18, 

pp. 610-613). 

During the summer of 1833, Mary Lyon, another advocate 

of education for females, visited Emma Willard, and thereafter 

Lyon began planning a college for women. In 1837, she opened 

Mount Holyoke Female Seminary, the first American institution 

of higher education for women. Lyon was the first head of a 

postsecondary educational institution for women in the United 

States (16, pp. 443-446); she was also instrumental in the 

founding of the Norton Female Seminary in 1834 that became 

Wheaton College in 1912 (40, p. 247). 

Following the American Civil War, the number of women's 

colleges increased. Vassar was established in 1861, Smith in 
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1871, Wellesley in 1875, and Radcliffe and Barnard (as 

adjuncts to Harvard and Columbia Universities) a few years 

later (29, pp. 185-188, 262, 293). 

Susan Mills, who was an alumna of Mount Holyoke, and 

her husband traveled to various foreign countries as teaching 

missionaries. They settled in California where, in 1885, 

she helped to found Mills College, the oldest women's college 

on the West Coast; she became its president in 1890 (17, 

pp. 546-547). 

The first postsecondary coeducational institution, 

Oberlin College, was established in 1833. Passage of the 

federal Morrill Land Act opened the door for more coeduca-

tional institutions; this law was interpreted to mandate 

equal education for both men and women (3, p. 328). 

The first Roman Catholic school in the United States was 

founded by the Franciscan Order in Florida in 1606 (5, p. 77), 

In 1677, two Jesuit priests established a college in Newtown, 

Maryland, that was the second institution of its kind within 

the then-present limits of the United States (preceded only 

by Harvard) (4, p. 103). 

Ursuline nuns from France opened a parish school and 

academy in New Orleans in 1727, and by 1840 many academies 

had been established for girls (5, p. 77). In 1801, the 

Poor Clares from France founded the first Sisters' school in 

the English-speaking states, in Georgetown, Maryland, but due 

to hardships they returned to France in 1804 (4, p. 202; 
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5, p. 77). Under the direction of Madame Elizabeth Gallatzin, 

the Sisters of the Sacred Heart established an academy for 

higher education at Manhattanville, New York, in 1841 (4, 

p. 376) . 

During the mid-nineteenth century, college presidents had 

become excessively conservative, lacking the insight to help 

their institutions respond to change (23, p. 299). Prior to 

1870, most college presidents were teaching presidents, but 

during the period from 1870 to 1900, the role of presidents 

changed to that of fulltime administrators. Academic presi-

dents ruled autocratically, as exemplified by Benjamin 

Jowett, head of Balliol College, Oxford, who embraced the 

administrative principle, "Never retract. Never explain. 

Get the thing done and let them howl" (7, p. 59). 

The latter part of the nineteenth and the early twentieth 

centuries witnessed the adoption by institutions of higher 

education of the scientific management processes found in the 

business world (23, p. 299). Cowley (7, p. 60) refers to 

this period as "the Age of Titans." Not only were these 

presidents expert at administration, they were students of 

higher educational history, and they became social prophets; 

by skillful public speaking and writing, they persuaded their 

contemporaries to share their visions. 
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The Role of Women in Higher Education 
Administration 

Little mention is made of the role of women college 

presidents in the literature. Early research by Blanton (2, 

p. 19) reveals that in the late 1930s only sixteen (2 per 

cent) of the 748 four-year colleges had women presidents; 

this is exclusive of the fifty-nine Roman Catholic colleges 

for women students that had a nun as president. Blanton 

lists these sixteen women presidents and their respective 

postsecondary educational institutions. 

Aurelia H. Reinhardt, Mills College, California; 
Katherine Blunt, Connecticut College, Connecticut; 
Fannie A. Smith, Fannie Smith Training School, 
Connecticut; 

Martha A. Berry, Berry College, Georgia; 
Mary Ashley Cheek, Rockford College, Illinois; 
Edna Dean Baker, National College of Education, Illinois; 
Theresa Weidenfeld, Maryland State Teachers College, 
Maryland; 

Ada L. Comstock, Radcliffe College, Massachusetts; 
Mrs. Dwight W. Morrow, Smith College, Massachusetts; 
Mildred H. McAfee, Wellesley College, Massachusetts; 
Constance Warren, Sarah Lawrence College, New York; 
Marion E. Park, Bryn Mawr College, Pennsylvania; 
Caroline S. Woodruff, State Normal College, Vermont; 
Bessie C. Randolph, Hollins College, Virginia; 
Meta Glass, Sweet Briar College, Virginia; 
Lucia R. Briggs, Milwaukee-Downer College, Wisconsin 

(2, p. 19). 

At about the same time, faculties became professionalized and 

willing to exert constraints on presidential perogatives (23, 

p. 302) . 

During World War II, the drain on the manpower pool 

brought about the necessity for women to fill many positions, 

including administrative positions in higher education 
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(12, p. 1). Benston (1, p. 200) remarks that "women function 

as a massive reserve army of labor; when labor is scarce, 

women form an important part of the labor force, but when 

there is less demand for labor, women become surplus." 

Following World War II, student enrollment increased 

astronomically, and concurrently there was an increase in the 

questioning of presidential power. By the militant 1960s, 

the college presidency had suffered impressive losses of 

power (23, p. 299). Presently, the academic presidential 

role is a political one. Campus heads are caught in the 

middle; they must live with governance arrangements that are 

dictated by rigid, legalistic policies and regulations, and, 

at the same time, they must attempt to respond to the advo-

cacies of faculty, students, and alumni (20, p. 2). 

The college environment has served to discourage women 

from rising to leadership positions in education by means of 

a male-dominant social structure within institutions, peer 

pressure toward conformity, and educational sequences (31, 

p. 9). Mattfield (22, p. 4) states that in 1970-1971 there 

were virtually no women serving as presidents of coed or male 

universities in the Ivy League—the exceptions were coordi-

nate branches such as Barnard, Pembroke, and Radcliffe; the 

subsequent merger of the coordinate branches with their father 

institutions prompted those female administrators to resign, 

retire, or transfer. 
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Women's colleges comprise the largest segment of Roman 

Catholic higher education, and nuns represent the majority 

of women college presidents in the United States (14, pp. 28, 

83). Stanford (33, p. 45) points out that while formerly the 

superior of the local religious community and the administra-

tive head of the Catholic college was the same person, present 

policy is to separate the functions of the two offices and to 

select compatible people. 

In a 1970 survey of 750 colleges that held institutional 

membership in the American Association of University Women, 

only 11 per cent of the responding 454 schools indicated that 

they were led by women. The study revealed that there are 

greater opportunities for women in administrative positions 

in women's colleges and in schools whose student enrollment 

is fewer than 1,000 (28, pp. 14-16). 

A National Education Association Survey in 1971-1972 

(26, pp. 4-5) disclosed that thirty-two (3.37 per cent) of 

the 950 four-year postsecondary educational institutions were 

led by women, and only three (.58 per cent) of the 520 two-

year colleges had women presidents. Thurston's (36, p. 118) 

1972 study of junior colleges revealed that only 3.33 per 

cent of the 1,141 responding institutions had women presi-

dents; she observes that community and junior colleges are 

male dominated and probably male oriented. 

In 1974, McCorkle (24, pp. 41-43) made a study of the 

women who held the three top-level administrative positions 
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in institutions of higher education in Federal Regions I, 

VI, and X. Among the 605 institutions, only 5.29 per cent 

were headed by women. 

In 1975, the American Council on Education, Office of 

Women in Higher Education (13, p. 9), revealed that there 

were 148 women presidents of institutions of higher educ-

ation—or the equivalent of 5 per cent of the 2,926 institu-

tions. Although the number increased by six presidents the 

following year, the percentage remained the same. 

A 1977 profile study (12, p. 3) of the top-level women 

administrators at nine institutions of higher education in 

Washington, D. C., disclosed that only one of the twenty-

seven female administrators (among a total of 197 adminis-

trators) was a college president. Donisi's (10, p. 97) 1978 

study reported that there were only seventy (2 per cent) 

women presidents among the 4,000 presidencies of colleges, 

universities, and proprietary institutions (not including 

women who were members of religious orders). In 1978, McGee 

(25, p. 2) was able to identify only forty-five women presi-

dents of accredited two- and four-year, public and private 

(excluding Roman Catholic) institutions. 

The most recent poll by the American Council on Educa-

tion (37, p. 12) indicates that the number of women chief 

executive officers has increased from 148 in 1975 to 219 in 

1980, an increase of 48 per cent. In 1975, 5 per cent of 
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the colleges had women presidents, while in 1980 the figure 

was 8 per cent. 

The process of updating information for this study 

revealed a net increase of two women college presidents—184 

to 186—during the period from 1978-1979 to 1979-1980. At 

the same time, the number of postsecondary educational insti-

tutions increased from 3,125 to 3,152 in the fifty states and 

the District of Columbia (29, pp. xxxvi-xliii). Therefore, 

in actuality, the percentage of women college presidents is 

decreasing. Taking into consideration the data disclosed by 

the studies of the past decade, women head less than 10 per 

cent of the postsecondary educational institutions in the 

United States; this cannot be assessed as equitable represen-

tation, especially since the total student population is more 

than 50 per cent female (11, p. 1). 

What can be done to improve women's opportunities in 

higher education administration? Title IX of the Education 

Amendments of 1972 (which was effective July 21, 1975) for-

bids sex discrimination in any educational institution 

receiving federal financial assistance (nearly 2,700 post-

secondary institutions); every area of education, including 

employment of staff, bans sex discrimination (6, p. 575). In 

McGee's (25, p. 5) study of thirty-five women college presi-

dents, most respondents reported having encountered sex-

biased discrimination at some time during their careers. 

Socolow's (32, p. 43) findings show that mandated hiring 



21 

programs are not offset by traditional hiring practices; the 

open recruitment by postsecondary educational institutions 

does not exclude the old-boy strategies. Socolow (32, p. 42) 

says that of the seventy-two positions advertised in issues 

of the Chronicle of Higher Education from January 31 to 

March 7, 1977, only four were filled by women. Affirmative 

action has established the need for open searches; employment 

practices are public, defined, and announced. Although affir-

mative action does not guarantee access to administrative 

positions, it is a step in the right direction (19, p. 6). 

Courses and programs that are devoted to women's studies 

increased from 100 in 1970 to 4,000 in 1975. Women's studies 

centers have increased from twenty campuses in 1973 to every 

major campus in 1975; Project Flame is an example of a fed-

eral program whose purpose is to increase professional 

opportunities for women who aspire to advancement in adminis-

tration in public education (21, p. 586). The National 

Identification Program is a three-year project whose primary 

goal is to advance women into major decision-making positions 

in higher education, especially presidencies (34, p. 20). In 

1981, the Sixth Annual Summer Institute for Women in Higher 

Education Administration, held on the campus of Bryn Mawr 

College in Pennsylvania, offered intensive programs in aca-

demic finance and budgeting, governance, personnel management 

and leadership skills, and administrative computer applica-

tions (38, p. 13) . 
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Dearing (9, p. 3) proposes three strategies for 

increasing opportunities for women in postsecondary educa-

tional administration. These strategies are (a) increase the 

number of available women in the pool, (b) increase their 

visibility, and (c) remove legal sanctions. 

The dearth of women trustees on boards of postsecondary 

educational institutions may or may not improve a woman's 

chances of being selected to the presidency. Forty years 

ago, Blanton (2, p. 22) stated that "in this most democratic 

of democratic countries," boards prefer men in the executive 

position. Oltman's (28, p. 21) 1970 study reveals that 21 

per cent of the 454 colleges responding to her questionnaire 

had no women trustees while 25 per cent had a token female. 

Kauffman (20, p. 2) stated in 1978 that only 15 per cent of 

all college and university trustees are women. Cronin and 

Pancrozio (8, p. 586) believe that women on education boards 

may prefer to see males take the responsibility for fiscal 

and faculty decisions. The president of Hampshire College 

(39, p. 6) tends to believe that when boards of trustees 

deliberate on appointing a president, they want to take as 

few risks as possible, and they perceive an element of risk 

in appointing a women president. The present negative atti-

tudes toward females as administrators may continue until 

there are sufficient numbers of successful women administra-

tors to affect changes in those attitudes (27, p. 101). 
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The academic presidential role has been in transition 

from the autocratic leader of the eighteenth century, to the 

entrepreneur of the nineteenth century, to the political 

manipulator of the twentieth century (23, p. 299). A dif-

ferent kind of leadership is required because the old 

personalized patronage systems are no longer in operation; 

presidential functions are not the same nor are the qualifi-

cations (7, pp. 67-68). 

Mastering a subject area, concentrating on doing well at 

teaching, engaging in research, belonging to professional 

organizations, learning through travel, and displaying a 

sense of humor are steps that administrative aspirants should 

follow (30, pp. 14-16). Outstanding scholarship, visibility, 

demonstrated leadership ability, and geographic mobility are 

distinguishing characteristics of individuals who are aiming 

for a college presidency (31, p. 16); also helpful are 

supportive friends and family, total commitment to the college, 

and a realistic knowledge of the job (36, p. 123). Further 

strategy advice to aspirants in the pursuit of a college 

presidency is 

to read everything that goes in and out of your office 
about other areas of the college, acquire a thorough 
understanding of the budget process, seek feedback and 
critical evaluation, analyze your skills and competen-
cies, make and use contacts, and be open to different 
options (15, pp. 3-4). 

Presidents are in a class by themselves. They seem to 

possess a quality that is termed "moral suasion," which is 
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described as the ability to bring people together, to give 

bad news without provoking too much resentment, salesmanship 

negotiation, understanding the faculty and how to deal with 

them, and tactics as "supreme mediator" (19, p. 5). In 1976, 

Tessler (35, p. 113) conducted a study of the biographical 

profiles of ten women college presidents of non-denominational 

four-year postsecondary institutions. The presidents of this 

study identified their perceptions of their leadership char-

acteristics, and they saw no difference between their leader-

ship characteristics and those of men college presidents. 

Kauffman (20, p. 6) quoted one woman college president as 

saying that she had the same problems and had to do the same 

things as any male president. 

Summary 

This study was developed to investigate the possible 

existence of significant differences in the backgrounds of 

men and women college presidents, in their perceptions of 

concerns related to institutional operation, and in the per-

formance of their presidential functions. The foregoing 

review of the literature indicates that the proportion of 

women presidents of institutions of higher education is 

relatively small. Despite legislation against sex discrimi-

nation, women academic administrators appear to face many 

obstacles to their aspirations for the presidency. 
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CHAPTER III 

METHODS AND PROCEDURES FOR COLLECTION 

OF DATA 

Introduction 

In order to fulfill the stated purposes of this study 

and to answer the related research questions that are pre-

sented in Chapter I, the dissemination of a survey instrument 

among the population of the study was determined to be the 

most effective data-gathering technique. A format for the 

survey instrument was developed with the advice and guidance 

of members of the research committee following an in-depth 

study of related professional literature and unpublished 

research. 

The Survey Instrument 

The preliminary survey instrument was developed and 

examined by a panel of experts that included the head of the 

research department of a public school district, a woman 

president of a two-year college, a woman president of a four-

year college, a Roman Catholic nun president of a four-year 

college, and a woman assistant superintendent of a public 

school district. A revised survey instrument was subse-

quently examined by a male president of a two-year college, 
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a male president of a public four-year college, and a male 

president of a private four-year college. 

Members of the research committee and the head of the 

division of higher education at North Texas State University, 

Denton, Texas, also reviewed the revised survey instrument 

and offered suggestions for improvement. The final draft 

of the survey instrument (Appendix A) was examined by the 

chairman of the research committee, and slight word changes 

were incorporated before printing. 

Population of the Study 

Since the intent of this research was to compare the 

perceptions of women and men presidents of postsecondary 

institutions with an emphasis on the differences, the popu-

lation of the study was governed by the number of women 

presidents of institutions of higher education. The popula-

tion of the study, therefore, includes all women presidents 

of postsecondary educational institutions in the fifty United 

States and the District of Columbia that are legally autho-

rized to offer at least a two-year program of studies beyond 

the twelfth grade. These institutions are listed in the 

Education Directory, Colleges and Universities, 1979-1980 (2), 

whose source is the Higher Education General Information 

Survey, 1979-1980, of the U. S. Department of Education, 

National Center for Educational Statistics. Only the 

administrators whose titles were listed as president were 
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included; administrators who were designated chancellors, 

deans, directors, provosts, or acting presidents were not 

included. 

In instances where the sex of the president could not 

be determined from the listed name, a telephone call was made 

to the institution; more than two dozen such calls were made 

in order to corroborate the list of women presidents. To 

assure that all current women presidents of postsecondary 

educational institutions were included, a final check was 

made of issues of the Chronicle of Higher Education from 

September, 1979, through March, 1981 (1), because this peri-

odical reports changes in presidential appointments that have 

been made since data was compiled for the Education Directory, 

Colleges and Universities, 1979-1980 (2). 

The Education Directory, Colleges and Universities, 1979-

1980 (2), reveals that of the 3,152 postsecondary educational 

institutions in the fifty states and the District of Columbia, 

186 are headed by women, ninety-nine of whom are Roman Catho-

lic nuns. Of the various prior studies on women college 

presidents, those women presidents who are Roman Catholic 

nuns, an important segment, were excluded. The intention of 

this study is to include all women presidents of postsecondary 

educational institutions. 

The women college presidents included in the study were 

matched with men presidents of colleges that have the same 

locus of control and similar enrollments. After carefully 
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checking and rechecking the Education Directory, Colleges and 

Universities, 1979-1980 (2), it was possible to match by 

enrollment each woman college president with a male counter-

part, with the exception of five women presidents of Roman 

Catholic colleges who were therefore excluded from this 

study. The final population consists of 181 matched pairs 

of college presidents. 

In the matching process, the postsecondary educational 

institutions were first grouped according to control under 

the categories of Roman Catholic, independent, Presbyterian, 

profit, and public. Each category was further subgrouped 

according to student enrollment as Subgroup A (1-999), Sub-

group B (1,000-1,999), Subgroup C (2,000-9,999), and Subgroup 

D (10,000-30,000). 

The final tabulation yielded sixty-eight Roman Catholic 

colleges (excluding the unmatched five), sixty—nine indepen-

dent colleges, two Presbyterian colleges, five colleges for 

profit, and thirty-seven public colleges. Because there are 

some independently controlled, formerly Roman Catholic col-

leges whose presidents are nuns, there are more Roman 

Catholic nun presidents than there are Roman Catholic colleges 

headed by nuns; in addition, some Roman Catholic colleges are 

led by lay presidents. 

Fifty Roman Catholic colleges, forty independent col-

leges, two Presbyterian colleges, four colleges for profit, 

and two public colleges have student enrollments of 1,000 or 
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fewer (53 per cent of the colleges with women presidents). 

One hundred thirty-seven (74 per cent) of the 186 colleges 

that are identified as headed by women are either Roman 

Catholic or independent colleges (2). 

While only two women are presidents of public colleges 

that have a student enrollment of fewer than 1,000, twenty 

women are presidents of public colleges with student enroll-

ments of between 2,000 to 9,999. Of the postsecondary 

educational institutions with student enrollments of between 

20,000 to 30,000, the only representation by women presidents 

is in the public college category (2). 

Of the 186 colleges identified as being headed by women, 

the greatest number, twenty-five, are located in New York. 

New Hampshire can boast the highest percentage (21 per cent); 

five of its twenty-four colleges have women as presidents. 

Fourteen states (Alabama, Arizona, Arkansas, Hawaii, Idaho, 

Mississippi, Montana, Nebraska, New Mexico, Oklahoma, South 

Carolina, Utah, West Virginia, and Wyoming) have no women who 

are designated as presidents of postsecondary educational 

institutions (2). Table I presents a tabulation by states 

of women college presidents. 

Procedures for Collection of Data 

Survey instruments (Appendix A) were mailed to all 

identified women and men presidents of colleges, matched by 

control and enrollment, whose institutions are legally 
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TABLE I 

WOMEN COLLEGE PRESIDENTS IN THE UNITED STATES* 
1980-1981 

State 

Alabama 
Alaska 
Arizona 
Arkansas 
California 
Colorado 
Connecticut 
Delaware 
District of 
Columbia 
Florida 
Georgia 
Hawaii 
Idaho 
Illinois 
Indiana 
Iowa 
Kansas 
Kentucky 
Louisiana 
Maine 
Maryland 
Massachusetts 
Michigan 
Minnesota 
Mississippi 
Missouri 
Montana 
Nebraska 
Nevada 
New Hampshire 
New Jersey 
New Mexico 
New York 
North Carolina 
North Dakota 
Ohio 
Oklahoma 
Oregon 

Total 
Insti-
tutions 

57 
16 
25 
34 

263 
44 
49 
10 

17 
79 
73 
12 
9 

155 
66 
60 
52 
41 
32 
27 
54 

116 
96 
65 
45 
85 
13 
30 
6 

24 
63 
19 

296 
126 
16 

131 
44 
44 

Number 
of Women 
Presidents 

0 
1 
0 
0 

15 
2 
5 
1 

2 
1 
3 
0 
0 

10 
3 
2 
2 
4 
1 
1 
4 

18 
3 
7 
0 
6 
0 
0 
1 
5 
7 
0 

25 
3 
2 
7 
0 
2 

Percentage 
of Women 
Presidents 

0 
6 
0 
0 
6 
5 

10 
10 

12 
1 
4 
0 
0 
6 
5 
3 
4 

10 
3 
4 
7 

16 
3 

11 
0 
7 
0 
0 

17 
21 
11 
0 
8 
2 

13 
5 
0 
5 

Survey 
Responses 

0 
1 
0 
0 

13 
1 
3 
1 

1 
1 
1 
0 
0 
7 
2 
2 
2 
3 
1 
1 
3 
9 
3 
5 
0 
6 
0 
0 
1 
5 
6 
0 

18 
2 
2 
5 
0 
1 
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State 

Total 
Insti-
tutions 

Number 
of Women 
Presidents 

Percentage 
of Women 
Presidents 

Survey 
Responses 

Pennsylvania 
Rhode Island 
South Carolina 
South Dakota 
Tennessee 
Texas 
Utah 
Vermont 
Virginia 
Washington 
West Virginia 
Wisconsin 
Wyoming 

Totals 

177 
13 
60 
19 
76 
149 
14 
21 
71 
49 
28 
63 

8 

3,142 

19 
1 
0 
1 
1 
5 
0 
4 
3 
3 
0 
6 
0 

186 

11 
8 
0 
5 
1 
3 
0 

19 
4 
6 
0 

10 
0 

10 
1 
0 
1 
1 
4 
0 
4 
2 
2 
0 
2 
0 

133 
*50 states plus the District of Columbia. 

authorized to offer at least a two—year program of post-

secondary education as specified in the definitions of this 

study. A cover letter (Appendix B), explaining the purposes 

of the study, was included (along with a stamped, pre— 

addressed envelope) with each survey instrument. A follow-

up letter (Appendix C) was sent (along with a stamped, pre— 

addressed envelope) to non—respondents six weeks following 

the first mailing. 

After receipt of the survey instruments from the presi-

dents, the responses were tabulated; these data are presented 

in Chapter IV. Data concerning the classifications of groups 

and subgroups are presented in Table II. Of the total 181 

P^i^s of presidents who were matched by control and enrollment, 
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TABLE II 

POSTSECONDARY EDUCATIONAL INSTITUTIONS GROUPED 
BY CONTROL AND ENROLLMENT* 

Surveys Matched Response 
Control Mailed Responses Percentage 

I. Roman Catholic 

Subgroup A* 45 38 84 
Subgroup B* 20 16 80 
Subgroup C* 3 3 100 

Subtotal 68 57 83.8 

II. Independent 

Subgroup A* 40 22 55 
Subgroup B* 22 15 68 
Subgroup C* 7 5 71 

Subtotal 69 42 60.8 

III. Public 

Subgroup A* 2 2 100 
Subgroup B* 6 6 100 
Subgroup C* 20 13 65 
Subgroup D* 9 8 89 

Subtotal 37 29 78.3 

IV. Presbyterian 

Subgroup A* 2 1 50.0 

V. Profit 

Subgroup A* 4 2 50 
Subgroup B* 1 0 0 

Subtotal 5 2 40.0 

TOTAL 181 131 72.4 

Subgroup A= 1- 999 
Subgroup B= 1,000- 1,999 
Subgroup C= 2,000- 9,999 
Subgroup D =10,000-30,000. 
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131 pairs responded? this represents an overall response rate 

of 72 per cent. 

Procedures for Analyses of Data 

Returned survey instruments were prepared for key-

punching and processing at the North Texas State University 

Computing Center. Number values (5, 4, 3, 2, 1) were 

assigned to the letter (a, b, c, d, e) responses. In 

sections II and III of the survey instrument, these numbers 

were placed on computer programming sheets from which cards 

were punched by a professional keypunch operator. The cards 

were arranged in groups according to control and enrollment 

and fed into the computer for printout. 

Statistical tables were designed for the majority of the 

questions on the survey instrument. A chi-square statistical 

test was used to determine significant differences in the 

responses to all questions of section I and to question J of 

section III. Responses to questions A through C of section 

II and A through H of section III were treated as continuous 

data; these responses were treated using the t test for two 

independent samples. Roscoe (3, p. 221) states that the t 

test is a very powerful test that may be used to examine 

existing differences between random samples from two dif-

ferent populations. Actually, one population (all women 

college presidents) and its match (men college presidents) 

were used in this investigation to determine whether signifi-

cant differences exist in relation to the hypotheses of this 
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study. The level of significance at which the null hypothe-

sis was rejected was set at the 0.05 level. 

The responses to question I, section II, concerning the 

presidents communication styles, were ranked. Responses to 

open—ended questions K and L, section III, are presented in 

the text. 

A regression analysis was attempted in order to correlate 

salary and years' experience of the presidents in their pre-

sent positions. Although the correlation was so minimal that 

a comparison could not be made based on the combined data of 

these variables, the analysis is included. 
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CHAPTER IV 

PRESENTATION AND ANALYSES OF DATA 

Introduction 

The problem from which this study was developed focuses 

upon a comparison of the backgrounds, performance functions, 

and perceptions of the presidential role of a selected, 

matched number of men and women presidents of postsecondary 

educational institutions. The survey instrument is based 

upon the purposes of the study and the research questions 

that are related to those purposes. A survey instrument was 

deemed to be the most practical data-gathering method since 

the intent of the study was to contact the total population 

of women college presidents along with a matched number of 

men college presidents whose institutions have the same locus 

of control and similar enrollments. Statistical tables were 

designed to present data collected from the responses to the 

items on the survey instrument. 

Data that are related to the groups of presidents of 

Roman Catholic, independent, and public colleges, and to the 

total number of presidents will be included in the analyses. 

Since the responses included only two pairs of presidents of 

colleges for profit and one pair of presidents of Presby-

terian colleges, these responses are included in the data for 
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total presidents of the study. In addition, data will be pre-

sented on all subgroups that show significant differences. 

Data on Presidents1 Personal and 
Professional Backgrounds 

The first section of the survey instrument is concerned 

with the personal and professional backgrounds of the presi-

dents. This information includes age, marital status, 

present salary, highest degree, major field of study, com-

pletion of administrative preparation programs, and the 

professional career experiences of the presidents. 

Age 

Table III presents data that are related to the ages of 

the responding presidents. The following subparagraphs cover 

the related hypotheses and the areas of significant difference. 

Presidents of Roman Catholic colleges.—The data reveal 

that there is no significant difference in the ages of the 

group of men and women presidents of Roman Catholic colleges. 

Therefore, the research hypothesis (there will be a signifi-

cant difference in their ages) is rejected for this group and 

its subgroups, and the null hypothesis is retained. Total 

data indicate that the ages of the women presidents range 

from the 30—34 to the over—7 0 age categories, with an average 

age range of 50-54 years; the men presidents' ages range from 

the less-than-30 to the 65-69 age categories, with an average 

age range of 45-49 years. 
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Presidents of independent colleges.—Data reveal that 

there are no significant differences in the ages of the men 

and women presidents of independent colleges. Therefore, the 

research hypothesis (there will be a significant difference 

in their ages) is rejected for this group and its subgroups, 

and the null hypothesis is retained. The men presidents' ages 

range from the 35-39 to the 60-64 age categories, and the 

women presidents' ages range from the less-than-30 to the 

65-69 age categories. The average age range for both men and 

women presidents is 45-49 years. 

Presidents of public colleges.—Although data indicate 

that there is a significant difference in the ages of the 

responding men and women presidents of the subgroup of insti-

tutions that have a student enrollment of between 1,000 to 

1,999 (for which group the research hypothesis is retained), 

data on the total group of presidents of public institutions 

indicate that there is no significant difference in their 

ages. Therefore, the research hypothesis (there will be a 

significant difference in their ages) is rejected for this 

group, and the null hypothesis is retained. These men presi-

dents' ages range from the 40-44 to the 65-69 age categories, 

with an average age range of 50-54 years; the women presidents' 

ages range from the 35-39 to the 65-69 age categories, with an 

average age range of 45-49 years. 



44 

Presidents, total population.—Data that are related to 

the comparison of ages of all responding men and women presi-

dents of the study reveal no significant difference in the 

ages of the presidents. Therefore, the research hypothesis 

(there will be a significant difference in the ages of the 

men and women presidents) is rejected for the total popula-

tion, and the null hypothesis is retained. The ages of the 

men presidents range from the less-than-30 to the 65-69 age 

categories? the women presidents' ages range from the less-

than-30 to the over-70 age categories. The average age range 

for both men and women presidents is 45-49 years. 

Marital Status 

Table IV presents data that are related to the marital 

status of the responding presidents. The following subpara-

graphs cover the related hypotheses and the areas of signifi-

cant difference. 

Presidents of Roman Catholic colleges with student 

enrollments of fewer than 1/000.—Data reveal that there is 

a significant difference in the marital status of the 

responding men and women presidents in this subgroup. For 

this subgroup, therefore, the research hypothesis (there will 

be a significant difference in the marital status of the men 

and women presidents) is retained, and the null hypothesis is 

rejected. Of the 38 women presidents, 35 are Roman Catholic 

nuns, and 3 are single; 25 of the 38 men presidents are 
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Roman Catholic priests, 13 are married, and none of the 

remaining presidents is single. 

Presidents of Roman Catholic colleges with student 

enrollments between 1,000 to 1,999.—Data indicate that there 

is a significant difference in the marital status of these 

responding men and women presidents. For this subgroup, 

therefore, the research hypothesis (there will be a signifi-

cant difference in the marital status of the presidents) is 

retained, and the null hypothesis is rejected. All 16 of the 

women presidents in this subgroup are Roman Catholic nuns; 

9 of the men presidents are married, and the remaining 7 are 

Roman Catholic priests. 

Presidents of all Roman Catholic colleges.—Data on the 

marital status of the responding men and women presidents of 

all Roman Catholic postsecondary educational institutions 

indicate that there is a significant difference in the mari-

tal status of these presidents. For this group, therefore, 

the research hypothesis (there will be a significant differ-

ence in the marital status of the presidents) is retained, 

and the null hypothesis is rejected. Of the 57 men presi-

dents, 35 are priests or brothers and 22 are married; 54 of 

the 57 women presidents are nuns and three are single. 

Presidents of independent colleges with student enroll-

m e n t s fewer than 1,000.—Data concerning the marital status 
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of these responding men and women presidents indicate that 

there is a significant difference in the marital status of 

the presidents. For this subgroup, therefore, the research 

hypothesis (there will be a significant difference in the 

marital status of the presidents) is retained, and the null 

hypothesis is rejected. Nineteen of this subgroup's 22 men 

presidents are married, 2 are divorced, and 1 is separated; 

9 of the 22 women presidents are married, 2 are widowed, 4 

are single, and 7 women presidents are nuns. 

Presidents of independent colleges with student enroll-

ments of between 1,000 to 1,999.—Data relating to the mari-

tal status of these men and women presidents indicate that 

there is a significant difference in the marital status of 

these presidents. For this subgroup, therefore, the research 

hypothesis (there will be a significant difference in the 

marital status of these presidents) is retained, and the null 

hypothesis is rejected. Of this subgroup's 15 pairs, 13 men 

presidents are married, 1 is divorced, and 1 is separated; 

only 1 woman president is married, 2 are single, 1 is 

divorced, and 11 are nuns. 

Presidents of independent colleges with student enroll-

ments of between 2 ,000 to 9,999.—Data concerning the marital 

status of these men and women presidents indicate that there 

is a significant difference in the marital status of these 

presidents. For this subgroup, therefore, the research 
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hypothesis (there will be a significant difference in the 

marital status of the presidents) is retained, and the null 

hypothesis is rejected. While all 5 of the men presidents 

in this subgroup are married, 2 of the 5 women presidents are 

single, and 3 are Roman Catholic nuns. 

Presidents of all independent colleges.—Data related to 

the marital status of these responding men and women presi-

dents indicate that there is a significant difference in the 

marital status of these presidents. For this group, there-

fore, the research hypothesis (there will be a significant 

difference in the marital status of the presidents) is 

retained, and the null hypothesis is rejected. Thirty—seven 

of the 42 men presidents are married, 3 are divorced, and 2 

separated; 10 of the 42 women presidents are married, 8 

are single, 2 are widows, 1 is divorced, and 21 are Roman 

Catholic nuns. 

Presidents of public colleges with student enrollments 

between 1,000 to 1,999.—Data that are related to the 

marital status of these responding men and women presidents 

indicate that there is a significant difference in the mari-

tal status of these presidents. For this subgroup, therefore, 

the null hypothesis is rejected and the research hypothesis 

(there will be a significant difference in the marital status 

the presidents) is retained. All 6 of this subgroup's 
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men presidents are married; 1 of the 6 women presidents is 

married, 3 are divorced, and 2 are single. 

Presidents of public colleges with student enrollments 

of between 2,000 to 9,999.—Data related to the marital sta-

tus of these 13 pairs of men and women presidents indicate 

that there is a significant difference in their marital sta-

tus. For this subgroup, therefore, the null hypothesis is 

rejected, and the research hypothesis (there will be a sig-

nificant difference in the marital status of the presidents) 

is retained. All of this subgroup's 13 men presidents are 

married; 4 of the thirteen women presidents are married, 6 

are single, 2 are divorced, and 1 is a widow. 

Presidents of all public colleges.—Data concerning the 

marital status of these 29 pairs of men and women presidents 

indicate that there is a significant difference in the mari-

tal status of these presidents. For this group, therefore, 

the null hypothesis is rejected, and the research hypothesis 

(there will be a significant difference in the marital status 

of the presidents) is retained. Twenty-eight of this group's 

29 men presidents are married, and 1 is divorced; 11 of the 

29 women presidents are married, 9 are single, 7 are divorced, 

and 2 are widowed. 

Presidents, total population.—Data that are related to 

the marital status of all the 131 responding pairs of men and 
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women presidents of postsecondary educational institutions 

indicate that there is a significant difference in the mari-

tal status of the presidents. For the total responding 

population, therefore, the null hypothesis is rejected, and 

the research hypothesis (there will be a significant differ-

ence in the marital status of the presidents) is retained. 

Eighty-nine of the 131 men presidents are married, but only 

21 of the 131 women presidents are married; 22 lay women 

presidents are single, but none of the lay men presidents is 

single; 75 women presidents are Roman Catholic nuns, while 

only 35 men presidents are Roman Catholic priests or brothers; 

5 men and 9 women presidents are divorced; 2 men presidents 

are separated, and 4 women presidents are widows. 

Salary 

Table V presents data that are related to the salaries 

received by the responding men and women presidents of post-

secondary educational institutions. The following subpara-

graphs cover the related hypotheses and the areas of 

significant difference. 

Presidents of all Roman Catholic colleges.—Data on the 

salaries received by this group of responding men and women 

presidents indicate that there is a significant difference 

in the salaries received by these presidents. For this 

group, therefore, the research hypothesis (there will be a 

significant difference in salaries received by the presidents) 
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is retained, and the null hypothesis is rejected. This 

group's 57 men presidents receive salaries that range from 

the less-than-$20,000 to the $90,000-$99,999 categories, with 

an average gross salary in the $30,000-$39,999 range. 

Women presidents receive salaries that range from the less-

than-$20,000 to the $50,000-$59,999 categories, with an 

average gross salary in the $20,000-$29,999 range. Many of 

these responding nuns and priests who are college presidents 

indicated, however, that they contribute their services 

(i.e., they receive no salary). 

Presidents of independent colleges with student enroll-

ments of between 1,000 to 1,999.—Data relating to the 

salaries received by these men and women presidents indicate 

that there is a significant difference in the salaries 

received by these presidents. For this subgroup, therefore, 

the research hypothesis (there will be a significant dif-

ference in the salaries received by the presidents) is 

retained, and the null hypothesis is rejected. This sub-

group's 15 men presidents receive salaries that range from 

the $40,000-$49,999 to the $80,00-$89,999 categories, with 

an average gross salary in the $40,000-$49,999 range. The 

women presidents receive salaries that range from the $30,000-

$39,999 to the $60,000-$69,999 categories, with an average 

gross salary in the $30,000-$39,999 range. 
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Presidents of all independent colleges.—Data on the 

salaries received by this group of responding men and women 

presidents indicate that there is a significant difference 

in the salaries received by these 42 pairs of presidents. 

For this group, therefore, the research hypothesis (there 

will be a significant difference in salaries received by the 

presidents) is retained, and the null hypothesis is rejected. 

This group's 42 men presidents receive salaries that range 

from the less-than-$20,000 to the $80,000-$89,999 categories, 

with an average gross salary in the $40,000-$49,999 range. 

The women presidents receive salaries that range from the 

less-than-$20,000 to the $70,000-$79,999 categories, with 

an average salary of $20,000-$29,999. 

Presidents of public colleges with student enrollments 

of between 10,000 to 30,000.—Data relating to the salaries 

received by these 8 pairs of men and women presidents indi-

cate that there is a significant difference in the salaries 

received by these presidents. For this subgroup, therefore, 

the research hypothesis (there will be a significant dif-

ference in the salaries received by the presidents) is 

retained, and the null hypothesis is rejected. This sub-

group's 8 men presidents receive salaries that range from 

the $50,000-$59,999 to the $60,000-$69,999 categories, with 

an average gross salary in the $50,000-$59,999 range. The 

women presidents receive salaries that range from the $40,000-
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$49, 999 to the $50,000-$59,999 categories, with an average 

gross salary in the $40,000-$49,999 range. 

Presidents of all public colleges.—Data on the salaries 

received by this group of 29 pairs of responding presidents 

indicate that there is no significant difference in the 

salaries received by the men and women presidents. For this 

group, therefore, the research hypothesis (there will be a 

significant difference in salaries received by the presi-

dents) is rejected, and the null hypothesis is retained. 

This group's 29 men presidents receive salaries that range 

from the $30,000-$39,999 to the $80,000-$89,999 categories, 

with an average gross salary in the $40,000-$49,999 range. 

The women presidents receive salaries that range from the 

$20,000-$29,999 to the $60,000-$69,999 categories, with an 

average gross salary in the $40,000-$49,999 range. 

Presidents, total population.—Data that are related to 

the salaries received by all 131 pairs of responding men and 

women presidents indicate that there is a significant dif-

ference m the salaries received by the men and women 

presidents. For the total responding population, therefore, 

the null hypothesis is rejected, and the research hypothesis 

(there will be a significant difference in the salaries 

received by the presidents) is retained. The men presidents 

receive salaries than range from the less-than-$20,000 to the 

$90,999 categories, with an average gross salary in the 
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$40,000-$49,999 category. The women presidents receive 

salaries that range from the less-than-$20,000 to the 

$70,000-$79,999 categories, with an average salary in the 

$30,000-$39,999 range. 

Comparison of salaries received and years of experience 

in present position.—To compare salaries of the responding 

men and women presidents on the basis of years of experience 

m present position is difficult. There is great variation, 

even within the same number of years' experience. For 

instance, three men presidents of Roman Catholic postsecon-

dary educational institutions, who are in their eighth year 

as president, receive salaries that range, respectively, 

from less-than-$20,000, between $50,000 to $59,999, to 

between $90,000 to $99,999. 

A regression analysis, however, was attempted in order 

to compare the salaries of the men and women presidents; the 

average salary earned was the dependent variable, and years 

of experience in the present position as president was used 

as the predictor variable. Computations revealed that the 

correlation between salary and experience as president was 

too low to calculate a regression analysis for the presidents 

of the total group of Roman Catholic colleges. Less than 

1.5 per cent correlation between salary and experience exists 

for presidents of independent colleges, and 0.12 per cent 

correlation exists for presidents of public colleges. The 



56 

TABLE VI-A 

COMPARISON OF SALARY AND EXPERIENCE-IN-PRESENT-POSITION OF 
PRESIDENTS OF ROMAN CATHOLIC POSTSECONDARY 

EDUCATIONAL INSTITUTIONS 
(N = 56 men, 55 women) 

Men Years 1 

Experience 
Women 

N Salary Category* 
Years 1 

Experience N Salary Category* 
4 3 ; 4 ; 4 ; 5 1 5 1; 3 ; 3 ; 3 ; 3 
3 4 ; 5; 5 2 4 2 ; 3 ; 4 ; 4 
6 1; 1; 3 ; 3 ; 5 ; 5 3 5 2 ; 3 ; 3 ; 3 ; 4 

10 1; 1; 2 ; 2 ; 2 ; 3 ; 3 ; 4 ; 4 ; 5 4 8 1; 1; 2 ; 2 ; 3; 3 ; 3 ; 4 
4 2 ; 2 ; 3 ; 5 5 1 3 
4 1; 3 ; 4 ; 6 6 5 1; 3 ; 3 ; 3 ; 4 
3 1; 3 ; 5 7 3 3; 4 ; 4 
3 1; 5; 9 8 1 4 
3 3 ; 4 ; 5 9 3 3; 3; 5 
5 1; 3 ; 4 ; 5; 5 10 6 1; 3 ; 3 ; 4 ; 4 ; 4 
3 3 ; 3 ; 3 11 3 1; 1; 3 
1 4 12 1 1 
2 1; 5 ! 13 2 1;4 
2 1; 2 14 1 2 
1 4 15 2 2; 4 
0 16 1 1 
0 17 1 3 
1 i 

i 
4 18 1 4 

0 j 19 1 4 
o ! 20 0 
o 1 21 0 
0 22 1 2 
1 4 2 3 0 

56 
*1 = less than S9D.fl inn. 
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2 = $20,000-$29,999 
3 = $30,000-$39,999 
4 = $40,000-$49,999 
5 = $50,000-$59,999 
6 = $60,000-$69,999 
7 = $70,000-$79,999 
8 = $80,000-$89,999 
9 = $90,000-$99,999 

10 =$100,000 or more 
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TABLE VI-B 

COMPARISON OF SALARY AND EXPERIENCE-IN-PRESENT-POSITION OF 
PRESIDENTS OF INDEPENDENT PQSTSECONDARY 

EDUCATIONAL INSTITUTIONS 
(N = 41 men, 36 women) 

N 

1 
2 
7 
6 
5 
2 
1 
5 
2 
4 
2 
2 
1 
0 
0 
0 
0 
0 
0 

_1 
41 

Men 
Salary Category* 

4 
5; 5 
3 ; 3 ; 3 ; 3 ; 5; 5 ; 5 
3 ; 4 ; 4 ; 5; 5; 5 
2 ; 4 ; 4 ; 5 ; 5 
1; 6 
4 
5; 5 ; 5 ; 5; 6 
5; 5 
3 ; 3 ; 4 ; 4 
2; 6 
5; 8 
1 

Years 1 

Experience 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 

N 

5 
5 
3 
3 
0 
5 
2 
2 
2 
1 
3 
0 
1 
0 
1 
0 
3 
0 
0 

_0 
36 

Women 
Salary Category* 

3; 3; 3 ; 3; 4 
3; 3 ; 3 ; 3; 4 
1; 1; 3 
2 ; 5 ; 5 

3 ; 4 ; 5 ; 6 ; 7 
1; 3 
3; 4 
3; 4 
3 
3 ; 4 ; 5 

2 

4 ; 4 ; 5 

*1 = less than $20,000; 
2 = $20,000-$29,999 
3 = $30,000-$39,999 
4 = $40,000-$49,999 
5 = $50,000-$59,999 
6 = $60,000-$69,999 
7 = $70,000-$79,999 
8 = $80,000-$89,999 
9 = $90,000-$99,999 

10 -$100,000 or more, 
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TABLE VI-C 

COMPARISON OF SALARY AND EXPERIENCE-IN-PRESENT-POSITION OF 
PRESIDENTS OF PUBLIC POSTSECONDARY 

EDUCATIONAL INSTITUTIONS 
(N = 29 men, 29 women) 

N 

2 
0 
5 
0 
0 
6 
3 
3 
2 
2 
4 
1 
0 
0 
0 
0 

_1 
29 

Men 
Salary Category* 

6; 6 

5; 5 ; 5 ; 5 ; 5 

3 ; 4 ; 4 ; 5 ; 6 ; 6 
5 ; 5 ; 6 
4 ; 5; 6 
4; 8 
4; 5 
3 ; 4 ; 4 ; 5 
6 

*1 = les 
2 = $20 
3 = $30 
4 = $40 
5 = $50 
6 = $60 
7 = $70 
8 = $80 
9 = $90 

10 =$100 

, 000-$29,999 
, 000-$39,999 
, 000-$49,999 
,000-$59,999 
,000-$69,999 
,000-$79,999 
,000-$89,999 
,000-$99,999 
,000 or more 

Years 1 

Experience 
Women Years 1 

Experience N Salary Category* 

1 5 4 ; 4 ; 5 ; 5 ; 5 
2 5 2 ; 4 ; 4 ; 5; 5 
3 6 4 ; 4 ; 4 ; 5 ; 5; 5 
4 3 3 ; 4 ; 4 
5 4 4 ; 4 ; 5 ; 5 
6 2 5; 5 
7 1 3 
8 0 
9 0 

10 0 
11 0 
12 1 6 
13 1 5 
14 1 4 
15 0 
16 0 
17 0 

29 
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salaries received and years• experience are so diverse that 

an accurate comparison cannot be made. Tables VI-A, VI-B, 

and VI-C contain data that are related to the salaries and 

years' experience of presidents of the total Roman Catholic, 

independent, and public postsecondary educational institu-

tions. These data reveal the great variation of salaries 

and years' experience that results in the difficulty for 

accurate comparisons. 

Highest Degree 

Table VII presents data that are related to the highest 

degree held by the responding presidents of postsecondary 

educational institutions. The following subparagraphs cover 

the related hypotheses and the areas of significant dif-

ferences. 

Presidents of all Roman Catholic colleges.—Data that 

are related to the highest degree held by the 57 pairs of 

men and women presidents of Roman Catholic colleges indicate 

that there is a significant difference in this area. For 

this group, therefore, the null hypothesis is rejected, and 

the research hypothesis (there will be a significant differ-

ence in the highest degree held by the presidents) is 

retained. Of the 57 men presidents, 49 have doctorates (2 

of which are honorary), 6 have master's, and 2 have bache-

lor's; 39 of the 57 women presidents hold doctorates (2 of 
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which are honorary), 17 have master's, and 1 has a bachelor's 

degree. 

Presidents of all independent colleges.—Although there 

is a significant difference as to highest degree held for the 

subgroup of presidents of independent colleges with student 

enrollments of fewer than 1,000 (for which the research 

hypothesis is retained), data that are related to the highest 

degree held by the 42 pairs of presidents of independent 

colleges indicate that there is no significant difference. 

For this group, therefore, the null hypothesis is retained, 

and the research hypothesis (there will be a significant dif-

ference in the highest degree held by the presidents) is 

rejected. Of the 42 men presidents, 36 hold doctorates (4 

of which are honorary), 4 have master's, and 2 have bachelor's 

degrees; 29 of the 42 women presidents hold doctorates (2 of 

which are honorary), 12 have master's, and 1 has a bachelor's 

degree. 

Presidents of all public colleges.--Data concerning the 

highest degree held by the 29 pairs of men and women presi-

dents of public colleges indicate no significant differences. 

For this group, therefore, the null hypothesis is retained, 

and the research hypothesis (there will be a significant 

difference in the highest degree held by the presidents) is 

rejected. of the 29 men presidents, 25 have earned doctor-

ates, 3 have master's, and 1 has a bachelor's degree; 24 of 



62 

the 29 women have doctorates (2 of which are honorary), and 

5 women have master's degrees. 

Presidents, total population.—Data that are related to 

the highest degree held by the 131 pairs of men and women 

presidents of postsecondary educational institutions indicate 

that there is a significant difference for this variable. 

For the total population of the study, therefore, the null 

hypothesis is rejected, and the research hypothesis (there 

will be a significant difference in the highest degree held 

by the presidents) is retained. Of the 131 men presidents, 

111 hold doctorates (6 of which are honorary), 14 have mas-

ter's, and 6 have bachelor's degrees; 94 of the 131 women 

presidents have doctorates (7 of which are honorary), 34 have 

master s, and 3 have bachelor's degrees. 

Administrative Preparation 

As their major field of study, administration is the 

most frequently cited area of specialization of the respon-

ding men and women presidents. Fifteen men and thirteen 

women presidents responded that administration was their 

major field of doctoral study. For the women presidents, 

the next most often cited major fields are English litera-

ture, education, biology, and history; the men presidents 

cited higher education, history, and theology. 

Table VIII presents data that are related to the types 

of administrative preparation of the responding presidents. 
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The following subparagraphs consider the related hypotheses 

and the areas of significant differences. 

Presidents of all Roman Catholic colleges.—Although 

there is a significant difference for the subgroup of Roman 

Catholic college presidents of colleges with fewer than 1,000 

students (for which the research hypothesis is retained), 

data indicate that there is no significant difference in the 

administrative preparation for presidents of all responding 

Roman Catholic colleges. For this group, therefore, the null 

hypothesis is retained, and the research hypothesis (there 

will be a significant difference in whether the presidents 

completed administrative preparation programs in higher edu-

cation) is rejected. Of the 57 pairs of presidents in this 

group, 33 men and 40 women presidents have completed such 

programs. Regarding specific programs, 15 men and 15 women 

presidents have completed degree programs in higher education 

administration; 22 men presidents have attended institutes, 

and 20 have attended seminars and conferences; 24 women presi-

dents have attended institutes, and 24 have attended seminars 

and conferences. 

Presidents of_ independent colleges.—Data related to 

whether or not the responding 42 pairs of men and women presi-

dents of independent colleges have completed administrative 

preparation programs in higher education indicate no signifi-

cant difference. For this group, therefore, the null 
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hypothesis is retained, and the research hypothesis (there 

will be a significant difference in whether or not the presi-

dents have completed administrative preparation programs in 

higher education) is rejected, of the 42 pairs of presidents, 

20 men and 21 women presidents responded that they have com-

pleted administrative preparation programs in higher 

education. Regarding specific programs, only 9 men and 5 

women have completed degree programs in administration; 8 men 

and 13 women presidents have attended institutes, and 13 men 

and 10 women presidents have attended seminars and conferences 

on higher education administration. 

Presidents of all public colleges.—Data concerning 

whether or not the responding 29 pairs of men and women 

presidents of all public colleges have completed administra-

tive preparation programs in higher education indicate no 

significant difference. For this group, therefore, the null 

hypothesis is retained, and the research hypothesis (there 

will be a significant difference in whether or not the presi-

dents have completed administrative programs in higher 

education) is rejected. Of the 29 pairs of presidents, 21 

men and 14 women responded that they have completed such 

programs. Regarding specific programs, 16 men and 10 women 

presidents indicated that they have completed degree programs 

in higher education administration; 8 men presidents have 

attended institutes, seminars, and conferences; 10 women 
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presidents have attended institutes, and 9 women have 

attended seminars and conferences. 

Presidents, total population.—Data related to whether 

or not the responding 131 pairs of men and women presidents 

have completed administrative preparation programs in higher 

education indicate no significant difference. Therefore, the 

null hypothesis is retained, and the research hypothesis 

(there will be a significant difference in whether or not the 

presidents have completed administrative programs in higher 

education) is rejected. Of the 131 pairs of presidents, 77 

men and 76 women indicated that they have completed such pro-

grams. Regarding specific programs, 41 men and 31 women 

presidents have completed degree programs in higher education 

administration; 40 men presidents have attended institutes, 

and 44 men have attended seminars and conferences on higher 

education administration; 48 women presidents have attended 

institutes, and 44 have attended seminars and conferences. 

Other types of their administrative preparation mentioned by 

the presidents include administrative fellowships, management 

programs, administrative research, and internships as presi-

dential assistants. 

Career Experience 

Question F of section I of the survey instrument elicited 

responses from the men and women presidents regarding their 

years of experience in different academic areas and other 



68 

fields. The areas of experience include present presidential 

position, former presidential position, postsecondary adminis-

tration, precollege education administration, precollege 

teaching, postsecondary teaching, and nonacademic administra-

tion (business, government, other). The three primary groups 

(Roman Catholic, independent, and public) and the total popu-

lation of the study.are statistically examined as they relate 

to each area of career experience. Table IX presents these 

data. 

Yearsexperience in present presidential position.—The 

data for this variable indicate that there are statistically 

significant differences between the responding men and women 

presidents for the independent colleges and the public col-

leges groups. For these two groups, therefore, the null 

hypothesis is rejected, and the research hypothesis (there 

will be a significant difference in the career experience of 

the presidents) is retained for this variable. The 42 women 

presidents of independent colleges have between 1 to 17 years' 

experience in their present positions (average of 6.4 years); 

their male counterparts have between 1 to 20 years' experi-

ence in their present positions (average of 6.6 years). The 

29 women presidents of public colleges have between 1 to 14 

years' experience in their present positions (average of 4.2 

years); their male counterparts have between 1 to 17 years' 

experience in their present positions (average of 7.2 years). 
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There is no significant difference for the Roman Catholic 

group of 57 pairs of presidents or for the total responding 

population of 131 pairs of presidents; the research hypothe-

sis is therefore rejected for these groups on this career 

experience variable. 

Years' experience in a former academic presidential 

position.—The data for this variable indicate that there are 

no significant differences for any group or for the total 

responding population of male and female presidents. For 

this variable, therefore, the research hypothesis (there will 

be a significant difference in the career experience of the 

presidents) is rejected, and the null hypothesis is retained. 

Y e a r s experience in postsecondarv administration (not 

lnciudincr presidential experience) .—The data for this vari-

able indicate that there are no significant differences for 

any group or for the total responding population of male and 

female presidents. For this variable, therefore, the research 

hypothesis (there will be a significant difference in the 

career experience of the presidents) is rejected, and the 

null hypothesis is retained. 

— e a r s experience in precolleqe educational administra-

tion.—The data for this variable indicate that there are no 

significant differences for any group or for the total 

responding population of male and female presidents. For 
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this variable, therefore, the research hypothesis (there will 

be a significant difference in the career experience of the 

presidents) is rejected, and the null hypothesis is retained. 

Y e a r s' exPerience in precollege teaching.—Although the 

data indicate that there is a significant difference in 

years' experience in precollege teaching for the subgroup of 

38 pairs of presidents of Roman Catholic colleges with student 

enrollments of fewer than 1,000 (Table X), there are no sig-

nificant differences for the groups of presidents of Roman 

Catholic, independent, or public colleges; for this variable, 

therefore, the research hypothesis is rejected for these 

groups. For the total responding population of 131 pairs of 

men and women presidents, however, there is a significant 

difference m the area of precollege teaching experience; 66 

of the women presidents have between 1 to 20 years' precollege 

teaching experience (average of 8.4 years), while their male 

counterparts have between 1 to 17 years' precollege teaching 

experience (average of 5.0 years). Therefore, the null 

hypothesis is rejected for this variable of career experi-

ence, and the research hypothesis (there will be a significant 

difference m the career experience of the presidents) is 

retained. 

- e a r s' exPerience in postsecondary teaching.—The data 

for this variable indicate that there are no significant dif-

ferences for any group or for the total responding population 
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TABLE X 

COMPARISON OF PRECOLLEGE TEACHING EXPERIENCE OF PRESIDENTS 
OF ROMAN CATHOLIC COLLEGES WITH STUDENT ENROLLMENTS 

OF FEWER THAN 1,000 

Number 
of Years 

Years' Experience 
Number 

of Years 
N=38 
Men 

N=38 
Women Average 

Chi 
Square 

Level of 
Significance 

0 (27) (16) 

1 
2 
3 
4 
5 

3 
2 
2 
1 
1 

0 
0 
0 
0 
2 

6 
7 
8 

2 
0 
0 

2 
2 
4 

9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 

0 
2 
0 
2 
1 
1 
0 
0 
2 
0 
0 
4 

11 
22 

M =3.1 
F =11.5 25.50 0.02* 

*Significant at .05 levê . • • 

of men and women presidents. For this variable, therefore, 

the research hypothesis (there will be a significant differ-

ence m the career experience of the presidents) is rejected, 

and the null hypothesis is retained. 

Years' experience in nonacademic administration.—The 

data for this variable indicate that there are no significant 
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differences for any group or for the total responding popula-

tion of male and female presidents. For this variable, 

therefore, the research hypothesis (there will be a signifi-

cant difference in the career experience of the presidents) 

is rejected, and the null hypothesis is retained. Regarding 

the type of nonacademic administrative experience of the men 

and women presidents, 28 per cent (37) of the men and 18 per 

cent of the women presidents have had nonacademic adminis-

trative experience. Specifically, 21 per cent (27) of the 

men and 8 per cent (11) of the women presidents have had 

administrative experience in business; 18 per cent (24) of 

the men and 7 per cent (9) of the women have had administra-

tive experience in government; 13 per cent (17) of the men 

and 19 per cent (25) of the women have had administrative 

experience in other areas that include medicine, law, boards 

of directors or trustees, foundations, vocational training 

programs, and counseling. 

Functions of the Presidents 

The second section of the survey instrument deals with 

the functions of the presidency as perceived by the respon-

ding presidents. The.degree to which each president is 

involved with specified presidential functions was indicated 

by each president's selection of one response from always, 

occasionally, seldom, or never. 
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Retention of Functions 

The survey instrument presented this group of functions 

to the responding presidents in the following format. 

A. To what degree you: 

1. Represent your institution as spokesperson; 
2. Delegate your decision making; 
3. Influence budget development of institution; 
4. Influence curriculum planning of institution; 
5. Influence facilities planning of institution; 
6. Recruit faculty; 
7. Employ-dismiss faculty; 
8. Evaluate faculty; 
9. Recruit administrators; 

10. Employ-dismiss administrators; 
11. Evaluate administrators. 

Table XI presents data that are related to the areas of sig-

nificant difference for these variables, which were revealed 

only for variables 2, 4, and 6. 

Presidents of Roman Catholic colleges with student 

enrollments of fewer than 1,000.—The data indicate that there 

is a significant difference in the degree to which these men 

and women presidents influence curriculum planning (variable 

4). Therefore, the research hypothesis (there will be a 

significant difference between men and women presidents in 

the performance of their presidential functions) is retained 

for this subgroup on this variable, and the null hypothesis 

is rejected. The mean responses of these 38 pairs of men 

and women presidents indicate that although they occasionally 

influence the curriculum planning of their institutions, the 

degree of influence by women presidents is significantly 

greater. 
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Presidents of Roman Catholic colleges with student 

enrollments between 1,000 to 1,999.—The data indicate that 

there is a significant difference in the degree to which 

these men and women presidents delegate their decision-

making function. Therefore, the research hypothesis (there 

will be a significant difference between men and women presi-

dents in the performance of their presidential functions) is 

retained for this subgroup on this variable, and the null 

hypothesis is rejected. Although the mean responses of these 

16 pairs of men and women presidents indicate that they 

occasionally delegate their decision-making function, the 

degree to which they do so is significantly greater among 

the men presidents. 

There is also a significant difference that is revealed 

by the data for the degree to which the presidents recruit 

faculty. Therefore, the research hypothesis (there will be 

a significant difference between men and women presidents 

in the performance of their presidential functions) is 

retained for this subgroup on this variable, and the null 

hypothesis is rejected. Although the mean responses reveal 

that these 16 pairs of men and women presidents seldom 

recruit faculty, the degree to which women presidents recruit 

faculty is significantly less. 

Presidents of all Ronan Catholic colleges.•—The data 

indicate that there is a significant difference in the degree 
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to which these men and women presidents delegate their 

decision-making function. Therefore, the research hypothesis 

(there will be a significant difference between men and women 

presidents in the performance of their presidential functions) 

is retained for this group on this variable, and the null 

hypothesis is rejected. While the mean responses reveal that 

these 57 pairs of men and women presidents occasionally dele-

gate their decision-making function, the degree to which the 

men presidents delegate this function is significantly 

greater. 

Another significant difference is indicated by the data 

on the degree to which these presidents influence the curricu-

lum planning of their institutions. Therefore, the research 

hypothesis (there will be a significant difference between men 

and women presidents in the performance of their presidential 

functions) is retained for this group on this variable, and 

the null hypothesis is rejected. Although the mean responses 

reveal that these 57 pairs of men and women presidents 

occasionally influence the curriculum planning of their insti-

tutions, these women presidents do so to a significantly 

greater degree than their male counterparts. 

Presidents of independent colleges with student enroll-

ments of fewer than 1,000.--The data indicate that there is 

a significant difference in the degree to which these men and 

women presidents recruit faculty. Therefore, the research 
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hypothesis (there will be a significant difference between 

men and women presidents in the performance of their presi-

dential functions) is retained for this subgroup on this 

variable, and the null hypothesis is rejected. While the 

mean response of the 22 men presidents indicates that they 

occasionally recruit faculty, the mean response of the 22 

women presidents indicates that they seldom do so. 

Presidents of all independent colleges.—The data indi-

cate that there is a significant difference in the degree to 

which these men and women presidents recruit faculty. There-

fore, the research hypothesis (there will be a significant 

difference between men and women presidents in the perfor-

mance of their presidential functions) is retained for this 

group on this variable, and the null hypothesis is rejected. 

The mean response of these 42 men presidents indicates that 

they occasionally recruit faculty, but the mean response of 

these 42 women presidents reveals that they seldom do so. 

Presidents of all public colleges.—The data indicate 

that there is a significant difference in the degree to which 

these men and women presidents delegate their decision-

making function. Therefore, the research hypothesis (there 

will be a significant difference between men and women presi-

dents in the performance of their presidential functions) is 

retained for this group on this variable, and the null 

hypothesis is rejected. Although the mean responses of these 
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29 pairs of men and women presidents indicate that they 

occasionally delegate their decision-making function, the 

degree to which this function is delegated is significantly 

greater among the men presidents. 

Presidents, total population.—The data indicate that 

there is a significant difference in the responses of the 

total responding 131 pairs of men and women presidents for 

three of the variables in this section—(2) delegate decision-

making, (4) influence curriculum planning, and (6) recruit 

faculty. Therefore, the research hypothesis (there will be a 

significant difference between men and women presidents in 

the performance of their presidential functions) is retained 

for these three variables for the total population of the 

study. Regarding the decision-making function, the mean 

responses of the 131 pairs of men and women presidents indi-

cate that they occasionally delegate this function, but the 

men presidents delegate their decision-making to a signifi-

cantly greater degree. Regarding curriculum planning, the 

mean responses of the 131 pairs of men and women presidents 

indicate that they occasionally influence curriculum planning 

for their institutions, but the women presidents influence 

curriculum planning to a significantly greater degree. 

Regarding faculty recruitment, the mean responses of the 131 

pairs of men and women presidents indicate that they seldom 
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recruit faculty, but the men presidents recruit faculty to a 

significantly greater degree. 

Delegation of Functions 

The survey instrument presented this group of functions 

to the responding presidents in the following format. 

B. To what extent others represent you at: 

12. Faculty meetings; 
13. Board of trustees meetings; 
14. Alumni meetings; 
15. News media interviews; 
16. Institutional committee meetings; 

17. Legislature meetings-sessions. 

Table XII presents data that are related to the areas of sig-

nificant difference for these variables, which were revealed 

only for variables 12, 14, 15, and 16. 

Presidents of Roman Catholic colleges with student 

enrollments of between 1,000 to 1,999.—The data indicate that 

there is a significant difference in the responses of these 

16 pairs of men and women presidents for three of the vari-

ables in this section—(14) alumni meetings, (15) news media 

interviews, and (16) institutional committee meetings. There-

fore, the research hypothesis (there will be a significant 

difference between men and women presidents in the performance 

of their presidential functions) is retained for these three 

variables for this subgroup. Regarding attendance at alumni 

meetings, the mean response of these 16 men presidents indi-

cates that they are occasionally represented by others at 
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alumni meetings, but the mean response for the 16 women presi-

dents indicates that they seldom delegate this function. 

Regarding news media interviews, the mean response of the 16 

men presidents indicates that they are occasionally repre-

sented by others at news media interviews, but the mean 

response of the 16 women presidents indicates that they 

seldom delegate this function. Regarding institutional 

committee meetings, the mean response of the 16 men presi-

dents indicates that they are represented occasionally by 

others at these meetings, but the mean response of the 16 

women presidents indicates that they seldom delegate this 

function. 

Presidents of all Roman Catholic colleges.—The data 

indicate that there is a significant difference in the res-

ponses of these 57 pairs of men and women presidents as to 

their attendance at alumni meetings (14). Therefore, the 

research hypothesis (there will be a significant difference 

between men and women presidents in the performance of their 

presidential functions) is retained for this group of presi-

dents on this variable. The mean response for the 57 men 

presidents indicates that they are represented occasionally 

by others at alumni meetings, but the mean response for the 

57 women presidents indicates that they seldom delegate this 

function. 
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Presidents of independent colleges with student enroll-

ments of between 1,000 to 1,999.—The data indicate that 

there is a significant difference in the responses of these 

15 pairs of men and women presidents as to their attendance 

at faculty meetings (12). Therefore, the research hypothe-

sis (there will be a significant difference between men and 

women presidents in the performance of their presidential 

functions) is retained for this subgroup on this variable. 

The mean response for the 15 men presidents indicates that 

they are represented occasionally by others at faculty 

meetings, but the mean response for the 15 women presidents 

indicates that they seldom delegate this function. 

Presidents of all independent colleges.—The data indi-

cate that there is a significant difference in the responses 

of these 42 pairs of men and women presidents as to their 

attendance at alumni meetings (14). Therefore, the research 

hypothesis (there will be a significant difference between 

men and women presidents in the performance of their presi-

dential functions) is retained for this group of presidents 

on this variable. The mean response for the 42 men presi-

dents indicates that they are represented occasionally by 

others at alumni meetings, but the mean response for the 

42 women presidents indicates that they seldom delegate this 

function. 
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Presidents, total population.--The data indicate that 

there is a significant difference in the responses of the 

131 pairs of men and women presidents regarding their atten-

dance at alumni meetings (14). Therefore, the research 

hypothesis (there will be a significant difference between 

men and women presidents in the performance of their presi-

dential functions) is retained for the total responding 

population on this variable. The mean response for the 131 

men presidents indicates that they are represented by others 

occasionally at alumni meetings, but the mean response for 

the 131 women presidents indicates that they seldom delegate 

this function. 

Interaction Functions 

The survey instrument presented this group of functions 

to the responding presidents in the following format. 

C. On an average daily basis, to what extent you: 

18. Talk-listen to students; 
19. Make speeches; 
20. Talk-listen to staff; 
21. Talk-listen to faculty; 
22. Work with institutional committees; 
23. Write books-articles; 
24. Engage in fund raising. 

Table XIII presents data that are related to the areas of 

significant difference for these variables, which were 

revealed only for variables 18, 20, 23, and 24. 

Presidents of Roman Catholic colleges with student 

enrollments of fewer than 1,000.—The data indicate that there 
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is a significant difference in the responses of these 38 pairs 

of men and women presidents in the extent to which they talk 

and listen to staff on an average daily basis (20). Therefore, 

the research hypothesis (there will be a significant differ-

ence between men and women presidents in the performance of 

their presidential functions) is retained for this subgroup 

on this variable (20). The mean response for the 38 men 

presidents indicates that they often talk and listen to staff 

on a daily basis, but the mean response for the 38 women 

presidents indicates that they occasionally do so. 

Presidents of all Roman Catholic colleges.—The data 

indicate that there are significant differences in the 

responses of these 57 pairs of men and women presidents in 

the extent to which they talk and listen to students on a 

daily basis (18) , and in the extent to which they talk and 

listen to staff on a daily basis (20). Therefore, the 

research hypothesis (there will be a significant difference 

between men and women presidents in the performance of their 

presidential functions) is retained for this group of presi-

dents for variables 18 and 20. Although the mean responses 

of the 57 pairs of men and women presidents indicate that 

they occasionally talk and listen to students on a daily 

basis (18), the men presidents appear to do so to a signifi-

cantly greater extent than the women presidents. While the 

mean response of the 57 men presidents indicates that they 
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often talk and listen to staff on a daily basis (20) , the 

mean response for the 57 women presidents indicates that they 

only occasionally do so. 

Presidents of independent colleges with student enroll-

ments of between 1,000 to 1,999.—The data indicate that there 

is a significant difference in the responses of these 15 pairs 

of men and women presidents regarding the extent to which they 

write for books or articles on a daily basis (23). Therefore, 

the research hypothesis (there will be a significant differ-

ence between men and women presidents in the performance of 

their presidential functions) is retained for this subgroup 

of presidents on variable 23. The mean response of the 15 

men presidents indicates that they seldom write for books or 

articles on an average daily basis, and the mean response of 

the 15 women presidents indicates that they never do such 

writing. 

Presidents of all independent colleges.—The data indi-

cate that there is a significant difference in the responses 

of these 42 pairs of men and women presidents regarding the 

extent to which they write for books or articles on an 

average daily basis (23). Therefore, the research hypothesis 

(there will be a significant difference between men and 

women presidents in the performance of their presidential 

functions) is retained for this group of presidents on vari-

able 23. Although the mean responses of these 42 pairs of 
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men and women presidents indicate that they seldom write for 

books or articles on an average daily basis, the women presi-

dents appear to do such writing to a significantly lesser 

extent than the men presidents. 

Presidents of public colleges with student enrollments 

of between 2,000 to 9,999.—The data indicate that there is 

a significant difference in the responses of these 13 pairs 

of men and women presidents for two of the variables in this 

section—(18) talk and listen to students on an average 

daily basis, and (24) engage in fund raising on an average 

daily basis. Therefore, the research hypothesis (there will 

be a significant difference between men and women presidents 

in the performance of their presidential functions) is 

retained for these two variables for this subgroup. The mean 

response of the 13 men presidents indicates that they talk 

and listen to students occasionally on an average daily basis, 

but the mean response of the 13 women presidents indicates 

that they seldom do so. The mean response of the 13 men 

presidents indicates that they occasionally engage in fund 

raising on an average daily basis, but the mean response of 

the 13 women presidents indicates that they seldom do so. 

Presidents of all public colleges.—The data indicate 

that there is a significant difference in the responses of 

these 2 9 pairs of men and women presidents in the extent to 

which they talk and listen to students on an average daily 



91 

basis (18). Therefore, the research hypothesis (there will 

be a significant difference between men and women presidents 

in the performance of their presidential functions) is 

retained for this group on this variable (18). The mean 

response of the 29 men presidents indicates that they talk 

and listen to students occasionally on an average daily 

basis, but the mean response of the 29 women presidents 

indicates that they seldom do so. 

Presidents, total population.—The data indicate that 

there are significant differences in the responses of the 

total responding 131 pairs of men and women presidents in the 

extent to which they talk and listen to students on an average 

daily basis (18), and in the extent to which they write for 

books and articles on an average daily basis (23) . Therefore, 

the research hypothesis (there will be a significant differ-

ence in the performance of their presidential functions) is 

retained for the total population of the study for variables 

18 and 23. The mean responses for the 131 pairs of men and 

women presidents indicates that they occasionally talk and 

listen to students on an average daily basis (18) , but the 

extent to which the men presidents do so is significantly 

greater. Although the mean responses for the 131 pairs of 

men and women presidents indicates that they seldom write for 

books and articles on an average daily basis (23), the men 

presidents do so to a significantly greater degree. 
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Presidents' Perceptions of Institutional Operations 

The third section of the survey instrument deals with 

the perceptions of the presidents regarding certain aspects 

of postsecondary institutional operation. The degree to 

which each president is in agreement or disagreement with 

these aspects was indicated by each president's selection of 

one response from strongly agree, agree, undecided, disagree, 

and strongly disagree. 

Goal Setting Methods 

The survey instrument presented these aspects of insti-

tutional operation in the following format. 

A. In setting institutional goals, the following methods 
should be employed: 

1. Management by objective (MBO); 
2. Planning, programming, budgeting (PPB); 
3. Program, evaluation, review technique (PERT); 

4. Other, please specify. 

Table XIV presents data that are related to these variables. 

An examination of Table XIV reveals that there are no 

significant differences among the groups of Roman Catholic, 

independent, and public college presidents, or for the total 

responding population of 131 pairs of men and women presi-

dents for any of the goal-setting variables. Therefore, the 

research hypothesis (there will be significant differences 

in the perceptions of men and women presidents on selected 

variables that affect the presidency) is rejected for these 

goal-setting variables. 



93 

W 
C£ 

O 

« 
t-3 
C3 < 
£-< 

CO 
a 
o 

£ 
w W 
s 

< 
u c 
2 o 
M 
D i j 

ft < < 2 
u O 
w 
ex t-t 

b 
CO H 
E- M 
2 9-t 
t c Li 
c 2 
Hi j—j 
C/) 

2 
0 

»—i 
c-» 

2 
t ) 
£ 10 
O 
s 2 

a 
2 Q 
< 

>• 
2 o 
W 
£ ft s 
t n K 
o 

CO 
2 
O 

EH 

ft W 
U 

ft w 

ft 

n | 

^ v£> j 

•I 

^ 1 

^ I 

V0 | 

l l 
O LO | 
CM m 

«£» ^ r | 

o o , 

• c CM I 
co m 

i n | o ! 

vd I eo i 

• I 

? I 

CO o 

o c | 

O j 
o . 

cr> o | o r - | 
i n , cr» o . 

W 
a O «H I o ! CN 

CO r - , cn , r -
Si ft • | . | 
d o o , o , o 

•H i 
S-i 

m r - 1 r o | i n 
> 

•u l 
CN r o rH r o 

CM •u l • 1 • I 
r o 

o 
? J ° i O 

1 
0 

^ m | 2 CO o ^ m | m o | o i n 
Q «£> 00 cr> cd c o as co 
w • *1 • -1 

as co 

0 0 ° C | o o 

r - -^r co m l o r - i CTi r o 

2 
o o CO 

1 ° l 
CT> O 

r o co 
| 

• • I 
m ^ 

i n o I cn | CO 

ft 
<N ° , 

" i i 
VD 

ft o 
| 

° , o 

i n O | ^ 1 rH 
r—1 o , i n t cr» 

•—i 4-> | . 1 . cr» 

o 

rH 
° 1 ? 1 

o 

2 O CM co co | m CN | n r -•S 
I 

CO CO o CO O o 
• 1 

a> co 

•S 
I 

o o ° ° ! rio! 
o o 

CO o \Q O l CN VO | O v£> 
co r - r - r - r - c o . co r -

•c. • *1 • 1 
CO CO co ro 

! 
r o r o 

1 
m r o 

i> OJ r \ : | OC^i r—ir—i CN CN rH fH 
m m ^r CN CN * * * * m m 

2 1 1 * * * 
* i—1 »H 

S ft s s u.\ X ^ ft M
 

F 

U-l C 1—1 «—i | t—f | 
0 0 O 03 a as u rs » 

•H -P a -U | M 4-J I N ^ 
4-1 /—l O a , 0 O "3 4J 

f—) D r : 0 4J G 4-> 4J | . Q 4-J j ;l •»—< •H 
O 4J r j ..c Si a c . 3 Si V U < i-i •H G 4-) a a a => | f t D \ u o o £-t 
4J 4-< 0 r3 CO TJ CO U) ft - J i-l o 
c tn ft ( J 1 ^ 1 ft t-l 
0 n M > 

u »-( J n 1 n 1 -

i n r o 

o o 

o 
o 

p , 
- p (d 
•H +J 
JJ cd 
UO ^3 
C 

•H 
g rH 

fd 
CP W 4-) 
d ft 0 

•H 4-1 
4-> 
4-> CQ d) C 
D ft •H 
0) ft c r v— •H T j 
C c (1) 

•H t P ^ TJ 
c o a 

TJ ,—. •H Q) 
a> o 4J 4J U 
>• CQ <U c 
0 S Cn •H 

rH —' 'O (U 

£ •H <D 
G CO > 
(D 0) Q) rd 

> -
QJ •H U) 

XI -P C - Q) 
o •H C U) 

0 QJ E O C 
4-> •r~i £ •H 0 

Si fd 4J • 
o ^1 rd 0) 

>1 
Si 

Q 
<n u 

c 
a) 
E 
<1) 
CJ> 
rd 
c 

•V (t) 
o r : 

JZ 

t n 3 > i <l) 
_ • u 

(d *h 
> U -
<U <D 2 

a 
- W rH 

£ rH 
fO (d 

c D* m 
<d 0 JC 

r- | '.H 4-> 
ft ^ o 

• • . a 
(N n ^ Q 



94 

The mean responses of the presidents indicate that they 

are undecided regarding the use of management by objective 

(MBO) and the program, evaluation, and review technique (PERT) 

in setting institutional goals. Although the women presidents 

agree that planning, programming, and budgeting (PPB) should 

be employed in setting institutional goals, the men presidents 

are undecided by a degree of difference that is not signifi-

cant. Eleven presidents responded that they use a combination 

of the methods listed, while others stated that they employ 

structured goal-setting meetings, zero-based budgeting, their 

own special styles, and common sense. 

Budget Development Involvement 

The survey instrument presented suggestions as to who 

should be involved in institutional budget development in the 

following format. 

B. In development of institutional budget, the following 
should be involved: 

5. Alumni; 
6. Board of trustees; 
7. Faculty; 
8. Finance officer; 
9. Students; 
10. President; 
11. Other, please specify. 

Table XV presents data that are related to these variables. 

An examination of Table XV reveals that there are no 

significant differences among the groups of Roman Catholic, 

independent, and public college presidents, or for the total 

responding population of 131 pairs of men and women presidents 
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for any of the variables regarding who whould be involved 

with the budget development for the institution. Therefore, 

the research hypothesis (there will be significant differ-

ences in the perceptions of men and women presidents on 

selected variables that affect the presidency) is rejected 

for these variables. The 131 pairs of men and women presidents 

agree that the board of trustees, faculty, finance officer, 

and president should be involved, but they disagree with the 

inclusion of alumni and students in budgetary development. 

Regarding the specified others who should be involved in 

institutional budgetary development, 20 per cent of the presi-

dents responded that the president's cabinet should be 

involved. Also mentioned by the presidents are department 

heads, long-range planning committees, finance committees, 

and budget committees. 

Faculty Evaluation Involvement 

The survey instrument presented suggestions as to who 

should be involved in faculty evaluation in the following 

format. 

C. In faculty evaluation, the following should be involved: 

12. President; 
13. Vice President, Academic Affairs; 
14. Department heads; 
15. Colleagues; 
16. Students; 
17. Board of trustees; 
18. Other, please specify. 

Table XVI presents data that are related to these variables. 
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An examination of Table XVI reveals that there are no 

significant differences among the groups of Roman Catholic, 

independent, and public college presidents, or for the total 

responding population of 131 pairs of men and women presi-

dents for any of the faculty evaluation variables. There-

fore, the research hypothesis (there will be significant 

differences in the perceptions of men and women presidents on 

selected variables that affect the presidency) is rejected 

for the variables regarding who should be involved in faculty 

evaluations. 

The mean responses reveal that the 131 pairs of presi-

dents agree with the inclusion in faculty evaluations of the 

vice president for academic affairs, department heads, col-

leagues, and students. The presidents are undecided about the 

involvement of the president, but they disagree with the 

involvement of the board of trustees. Several presidents sug-

gested that outside peers should be involved, and self-

evaluation was also proposed. Other presidents perceive the 

involvement of the president and board of trustees only in 

cases of promotion, tenure, and termination. 

Faculty Evaluation Criteria 

The survey instrument presented suggestions for criteria 

for the evaluation of faculty in the following format. 

D. In faculty evaluation, emphasis should be placed upon: 

19. Teaching; 
20. Research and publication; 
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21. Service; 

22. Other, please specify. 

Table XVII presents data that are related to these variables. 

An examination of Table XVII reveals that there are no 

significant differences among the groups of independent and 

public college presidents, or for the total responding popu-

lation of 131 pairs of men and women presidents for any of 

the criteria for faculty evaluation. Therefore, the research 

hypothesis (there will be significant differences in the 

perceptions of men and women presidents on selected variables 

that affect the presidency) is rejected for these criteria 

variables for these groups of respondents. 

For the 57 pairs of presidents of all Roman Catholic 

colleges, however, the data indicate that there is a signifi-

cant difference in the degree of emphasis that should be 

placed on research and publication (20). The research 

hypothesis, therefore, is retained for this variable for this 

group of the population. Although these men and women presi-

dents appear to be undecided as to whether or not research 

and publication should be emphasized in faculty evaluation, 

the degree of indecision is less for the men presidents. 

Generally, the presidents agree that teaching and service 

should be emphasized in the evaluation of faculty; they appear 

to be undecided, however, as to the degree of emphasis that 

should be placed upon research and publication. Regarding 

other areas for emphasis in faculty evaluation, suggestions 
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were made that consideration should be given to campus 

responsibilities, rapport with students, "colleagueship," 

philosophy, professionalism, competency, behavior, and 

scholarship. 

Selection of the President 

The survey instrument presented suggestions as to who 

should be involved in the selection of the president of a 

postsecondary educational institution in the following 

format. 

E. In selection of the president, the following should be 
involved: 

23. Board of trustees; 
24. Administrators; 
25. Faculty; 
26. Students; 
27. Alumni; 

28. Other, please specify. 

Table XVIII A and B presents the significant data that are 

related to these variables. 

Presidents of all Roman Catholic colleges.—The data 

indicate that there is a significant difference in the 

responses of these 57 pairs of men and women presidents as to 

the degree in which the faculty should be involved in the 

selection of the institution's president. Therefore, the 

research hypothesis (there will be a significant difference 

between men and women presidents on selected variables that 

affect the presidency) is retained for this group for this 

variable (25) . Although both men and women presidents agree 



f 
H 
H 
H 
> 

X 

W 
KL 
FFI 
C 
EH 

W 
C3Q 

Q 
I-3 
D 
O 
X 
10 
* 

* 
O 

O EH 
S £ 
H M q Q 
2 H 
^ 0) 

ft 
O3 FA 
EH O 
£ 
W 
Q 
H 
0} 

£ 
O 

EH 
U 
W 
a 
fa 
CO 

H 

Q 
fa > 
I-L 
O 

< 
S 
W . . 
S H 

fa o 
Ui 
£ 
O 
H 
EH 
FT 
FA 

fa 
ft 

ft 

-Ml 

ft 

ft 

M 
O 

O 
*H 
-P 
£ 
O 

* 
CO 
o 

CM 

<T» 
O 

VO 

R— | C?I CR> 
in o^, h in 

o o , H o 

i i 
^ I 
RO 

R- CM | 
cr> *x>, 

RO 

o 

o 
CO 

<R> 

CN CX) 
LO CN 

o o . O H O I—I 

CN <T* | 
^ O , 

i—I rH 
cr> ^ 

^ ^ CO <SF 

CM vol KD L0 
^ rH 

M 
* 
o 
o 

* 
CO 
O 

KD 
in 

LO 
!> 

o 

MD 

CO 
I 

LO 
CN 

CM 
I 

CO | 
00, 

O O , RH O 

O (T> ^ CO | 
H KD | 

RH O , 

CT> 
in 
0 
1 

<£> CO 
CO R—) 

O rH 

rH m j 
00 O 

o H 
^ CO I 
^ co 

•I 
<£> KD 

CN 00 I 
O rH 

CO M 
^ ^ CO ^ 

R- H | 
H «si\ 

^ ^, 

00 1 VD 
^ , rH 
• • 

° 1 O 
•!'• 

cr> | LO 
^ 1 
o . rH 

CO 

O 

o 
o 

o 
o 

cr> <x>| o c\ 
CM CO O CN V0 vo| 

CN CN 
00 00 

™ , CN CN 

CO CO 
& <T> 

CN CM 
CT> CTI 

00 O <T> CTi 
in 

in LO CM (NI CM CN <£) VD CO CO 00 001 
^ H H J 

0^ 0 ^ | 
CN CN, 

S H . S F A S F A G FA 

I I 
RH CT> O (T\ 

(Ti O <T> 
CT> O 0^ 

O 
O <T> 
O 0^ 

S & V S 

, I 

S H G T, S H 2 B 

cr> 

CTi 

H H CN (F> 

I PQ U 

A 
0 O 

-H *H 
-P I—1 

C 0 
•P RD .D 
•H 6 -P 
-P O CD 
W O 
C! 
H 1 H 

RD 
•P 
O 
-P 
A 
a 
TO 

I T 
& 

I CD -P 
. ' O C 
I C <U 

j H T3 

| H 

< 

O 0^ 
O CR» 
O 

PQ 

O (T> 
O CTi 
O <T> 

CN CT» 

U 

O O 
O O 
O O 

O O 
RH CO 

(D -P 

O -P 

rQ 
0 

w 

L-H 

;i 

I S 

H 

FD 
-P 
O •P 

2 
CO 



105 

< 

CM CN 
* * 
* * 
* * 

S fe 

c 

>1 ci 
£! fd. •P 
t/3 •H •H a 

CD K m < 
CD 0 Eh A -P, u O 
1 Pa EH 

> 

H I > ; i 

KD 
00 

CN 
<J\ 

O ̂  CO <T> 
O O 

r- r-
CN rH 

CX) 
LO 

O CM 
cr> oo 
o o 

co o 
CM 

CN LO 

in 
\D 

LO CM 
CM CO 

o o 

CO H 
cti <y\ 

ro ro 

S Cn 

4J c 
CD n3 •H CO 
(D 
u 

ft 
M-f 
o 
c o 
•H •p 
o d) I—I 
CD CO 
fl 
•H 
TS (D > 
rH 
o > 
c 
•H 

• 0) rH ,JQ 
CD 
> ̂5 CD H H 3 O 
LO ̂  
O W 

•P U) 
fd CD 

3 3 
rd *h o u 

•H OS 
m > 
•H v-*' 
c tn O "H Xj 
CO § 
* * 

* 

H -P -P 03 
U M-l -P W O [fl >i4J •H -P C 

T5 £ -H fd g 
CD 3 T ) O 3 

rd •P 
rd T5 

rd -P O -P 
c 
•H 
T5 
0 T3 3 

rH O £ •H 
(1) 

rd 

w 
CD 
w 

c 
o 

• ft 

>i to 
M-l CD •H Jm O 0 
ft 525 
C0 
rH 

O H3 (d -P 
PQ < Pm CO 

ro <si* lo <0 CM CM CM CM * * 
r - oo CM CN * 

fd 
£ 
w 

o •p 
<D 3 Q * 
* * 



PQ 
I 

H 

£ 
w 
A 
CQ 

£ 

W 
PQ 
Q 

J 
D 
O 

CO 
* 

* 

O Eh 
S3 a 
H fa 

< w 
O M 
W S 

PM 

W fa 
EH O 
53 -
W S3 
Q O 
H H 
W Eh 
fa U 
& w 
pm ^ 

w 
13 U) 
§ 13 
O H 

< 

W 

5 

13 > 
fa 3 
£ H 
fa 

O 

W 
13 
O 
H 
Eh 
& 
fa 
pel 

W 
to 

to 

-Pi 

P4 

-p 
a a 
0 CD 
0 . s 
&H I>1 rH 
tP rQ H 
A 0 
3 U 
m c 

w 

00 

\Q 
cr> 

rH oo 
CM G\ 

rH O 

I> (DO 
CO rH 

O O 

CN 
VsD 

O 
LD 

Cft CO 
<T> CM 

O rH 

in ^ 
\D LO 

r-
VD 

ro 

LO i— 
CN 

O r— 

(DO <T> 
CO \> 

r- r-
LO LD 

S fa 

MH C rH I 1 
0 0 o (d , £ 

•H -H +J 1 CU 
-P rH 0 , ft 

rH 3 a 0 -P 1 CD -P 
O -P ^ ,-d a 
{H *H g 4~> |3 | C CD 
+> -p 0 fd CO ,H 
£ W Ph O 
O G , H 
O H H | H 

on 
oo 

O 
o 

o o 

CN 
00 

o 

I—1 

V0 rH 
00 00 

o o 

00 o 
rH O 

o o 

cr> in 
pH o 

o o 

KD 
00 

00 
vo 

00 
0̂  

CO 

0 
1 

(Ti r-
O rH 

CN 

rH rH 

rH H 

VO 00 
00 V£> 

r- <y> 
vo r-

oo oo 

IT) 
LO 

& LO 

vD 

0 
1 

uo 

00 ^ 
00 rH 

00 CN 
CN «— 

(T> CM 
m oo 

oo oo 

<3* CT» 
vD r-

CN CN 
CN CN 

in in 
rH rH 

m LO 1 CM CM 

S fa S fa _s 

I 

fa £ fa 

00 
CN 

CM 

G\ rH 
rH rH 

CM 

in i—i 
rH 00 
• • 

rH O 

* 
00 
o 

00 

CN 

00 <£> 
rH VD 

<T> 00 
vD oo 

00 CM 

CM 
rH 

o 

VD 

rH 

CN 
rH LO 

00 00 
O CM 

^ oo 

S fa S fa 

I 

S fa 

I 
rH Cft O <Ti O CTi 1 rH <J\ o cr> O CTt o o 

CT> O <T> O CT» o 0̂  o o o 
CT> O CT> O CTt 1 O 0̂  O CT> o o 

<>. «. 

rH i—1 CM <J\ 1 rH rH CM 0̂> o o 

i 
H 00 

i 
r-*—\ <— 

*3 PQ o 1 < PQ o P 

CM 
r-

r-
00 

r- o | 
oo 
• •! 

rH rH 

00 vol 
<r> 
• • 

o o , 

CM 

00 

oo m | 
oo in, 

00 00 I 
^ o 
• • I 

00 oo, 

o 

00 

oo «h| 
H 00. 

CM CM V0VO 00 00 00 00 

r- cr» | 
cr> <£> 

cr> cr» | 
CN CM, 

S fa X fa , 

fd -p 
o -p 

•8 
w 



107 

1 

1 
, i 

0
.2

5
 

f-

i 

1 

• | 

1
.1

5
 

1 

1 

• •! 

o in 
on o • • 
rH rH 

I 

1 

• * I 

0
.4

3
 

0
.2

6
 

1 

1 

i 
* 1 

0
.3

1
 

1 

1 

1 

• 1 

1
.0

2
 

I 
. .1 

O rH 
H oo 

* * 1 
| rH rH 

1 
• >1 

00 00 
KD 

* * 1 
1 00 00 

] j 

•
 

I 

0
.6

0
 

i 

i 

• 1 

0
.5

3
 

i 

i 

. . | 

1
.1

2
 

1
.2

1
 

i 
• •! .8

2
 

.7
4
 

* 1 
1 

oo oo 
1 

rH iH | * * 
* * | 
* * 

CM CM | * * 
* * | * * 1

3
1
 

1
3

1
 

s fa! S fa. S fo 
I 

i 
H o\ 1 

a \ 
<x\ 

1 
rH CT> I 

o \ 
<Ti| 

1 

<! 1 
,.i, 

^ 1 

i 
>1 c 
rQ CU 
03 -H 
Q) U 
U CD 
PH -P 
> 
H 

-P 
•H 
MH 
O 
}H 
O) 

i-l 
c 

O 
EH 

-P 
G 
0) 
n3 
•H 
CO 
CD 

O, 

mh 
0 

G 
O 

•H 
-P 
U 
CD 

i—i 
CD 
03 

C 
•H 

CD > 
rH 

> 
c 
•H 

CD 

'O 

H 3 
O 

LO ^ 
O 03 

-P CO 
rd a) i—i •p ^ 
c t« 

•H 
£ 
tn O 

•H XI 
IT) § 
•fc * * 

03 
JH 
o •p 
fd 

m -p 
o w 
•H 

n3 £ 
&H *H 
rd 6 
O 
CQ C 

ro 
CM CM 

•K 

•- 03 
>i4J -
•P fi -H 
rH <D £ 
P 13 i 
O 3 3 
fd -P rH 
fa in < 

05 
•P 
T5 

rd 
-p 
o +j 

c 
•H 

(1) 
13 
2 

rH 
O 
c 

•H 

CD 
JH 
03 

03 
CD 
03 fi 
o • ft 

>i 03 
M-i CD 
•H U 
O 

I U 
03 

LO KD 
CM CM * 

• CD 
00 3 
CM Q * 

* * 



108 

that the faculty should be involved in the selection of a 

president, the degree of agreement is significantly higher 

among the men presidents. 

Presidents of independent colleges with student enroll-

ments of fewer than 1,000.—The data indicate that there is 

a significant difference in the responses of these 22 pairs 

of men and women presidents as to the degree in which admin-

istrators should be involved in the selection of the 

institution's president. Therefore, the research hypothesis 

(there will be a significant difference between men and 

women presidents on selected variables that affect the presi-

dency) is retained for this subgroup for this variable (24). 

These 22 women presidents agree that administrators should 

be involved in the selection of an institution's president, 

but their men counterparts appear to be undecided about con-

sulting administrators. 

Presidents of all independent colleges.—The data indi-

cate that there is a significant difference in the responses 

of these 42 pairs of men and women presidents as to the 

degree in which administrators should be involved in the 

selection of an institution's president. Therefore, the 

research hypothesis (there will be a significant difference 

between men and women presidents on selected variables that 

affect the presidency) is retained for this group for this 
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variable (24) . Although both men and women presidents in 

this group of 42 pairs agree that administrators should be 

involved in the selection of the institution's president, 

the degree of agreement is significantly greater among the 

women presidents. 

Presidents of public colleges with student enrollments 

of between 2,000 to 9,999.—The data indicate that there is 

a significant difference in the responses of these 13 pairs 

of men and women presidents as to the degree in which alumni 

should be involved in the selection of the institution's 

president. Therefore, the research hypothesis (there will be 

a significant difference between men and women presidents on 

selected variables that affect the presidency) is retained 

for this subgroup for this variable (27) . Although men 

presidents appear to be undecided, these women presidents 

disagree with the suggestion of including alumni in the presi-

dential selection process. 

Presidents, total population.—Although there are no 

significant differences between the 131 pairs of men and women 

presidents regarding the presidential selection variables, 

there is agreement among the total population that the board 

of trustees, administrators, and faculty should be involved 

in the selection of an institution's president, but they are 

undecided about including students and alumni in this process. 

Others who might be considered for inclusion in the process of 
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presidential selection are religious superiors, members of 

the local community, and benefactors of the institution. 

Areas of Institutional Concern 

The survey instrument presented selected areas of insti-

tutional concern in the following format. 

F. The following have a detrimental effect upon the opera-
tion of a postsecondary educational institution: 

29. Faculty tenure policy; 
30. Maximum retirement age for faculty; 
31. Faculty unionization; 
32. Student activism; 
33. Affirmative action; 
34. Collective bargaining; 
35. Equal funding of men-women athletics. 

Table XIX presents the significant data that are related to 

these variables. 

Presidents of all independent colleges.—The data indi-

cate that there is a significant difference in the responses 

of these 42 pairs of men and women presidents as to the 

degree of detrimental effect of student activism. Therefore, 

the research hypothesis (there will be a significant differ-

ence between men and women presidents on selected variables 

that affect the presidency) is retained for this group for 

this variable (32). Although the men presidents are undecided 

about the effect of student activism, these women presidents 

disagree that student activism is detrimental. 

Presidents of public colleges with student enrollments 

of between 2,000 to 9,999.—The data indicate that there is 
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a significant difference in the responses of these 13 pairs 

of men and women presidents as to the degree of detrimental 

effect of the faculty tenure policy. Therefore, the research 

hypothesis (there will be a significant difference between 

men and women presidents on selected variables that affect 

the presidency) is retained for this subgroup for this vari-

able (29). These 13 women presidents agree that a faculty 

tenure policy is detrimental to the operation of the insti-

tution, but their men counterparts disagree with their 

perception. 

Presidents of all public colleges.—The data indicate 

that there are significant differences in the responses of 

these 29 pairs of men and women presidents regarding the 

detrimental effects of affirmative action (33) and equal 

funding for men's and women's athletics (35). Therefore, the 

research hypothesis (there will be a significant difference 

between men and women presidents on selected variables that 

affect the presidency) is retained for this group for these 

variables (33, 35). These 29 women presidents strongly 

disagree and these 29 men presidents disagree that affirma-

tive action has a detrimental effect on the institution. 

Regarding equal funding for men's and women's athletics, both 

the men and women presidents disagree as to such funding's 

detrimental effect, but the degree of disagreement is greater 

among the women presidents. 
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Presidents, total population.—The data indicate that 

there are significant differences in the responses of the 

total population of 131 pairs of men and women presidents 

regarding the detrimental effects of a maximum retirement age 

for faculty (30) and affirmative action (33). Therefore, the 

research hypothesis (there will be a significant difference 

between men and women presidents on selected variables that 

affect the presidency) is retained for the total responding 

population for these variables (30, 33). Regarding the 

detrimental effect of a maximum retirement age for faculty, 

the 131 women presidents are undecided, but the 131 men 

presidents disagree as to its detrimental effect. Although 

all men and women presidents appear to disagree that affir-

mative action has a detrimental effect upon the institution, 

the degree of disagreement is significantly greater for the 

women presidents. 

Administrative Preparation Program 

The survey instrument presented a selection of areas in 

administrative preparation for the consideration of the res-

pondents in the following format. 

G. Courses in the following areas of postsecondary education 
are helpful and should be included in an administrative 
preparation program. 

36. Budgeting-planning; 
37. Community college; 
38. Teaching; 
39. Curriculum planning; 
40. Human relations; 
41. Legal aspects; 
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42. Organization; 
43. Personnel; 
44. Resource development; 
45. Student affairs; 
46. Administrative theory; 

47. Other, please specify. 

Table XX A and B presents the significant data that are 

related to these variables. 

Presidents of Roman Catholic colleges with student 

enrollments of fewer than 1,000.—The data indicate that there 

is a significant difference in the responses of these 38 pairs 

of men and women presidents as to the value of a course in 

the legal aspects (41) of postsecondary educational adminis-

tration. Therefore, the research hypothesis (there will be 

a significant difference between men and women presidents on 

selected variables that affect the presidency) is retained 

for this subgroup for this variable (41) . Although these 

38 pairs of presidents agree that such a course would be of 

value, the women presidents agree to a significantly greater 

extent. 

Presidents of all Roman Catholic colleges.—The data 

indicate that there are significant differences in the 

responses of these 57 pairs of men and women presidents as 

to the value of a course in legal aspects (41), organization 

(42), and personnel (43) in an administrative preparation 

program. Therefore, the research hypothesis (there will be 

a significant difference between men and women presidents on 
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selected variables that affect the presidency) is retained 

for this group for these variables (41, 42, 43). Although 

both men and women presidents agree that these courses are 

helpful, the degree of agreement is significantly higher for 

the women presidents. 

Presidents of independent colleges with student enroll-

ments of fewer than 1,000.—The data indicate that there are 

significant differences in the responses of these 22 pairs 

of men and women presidents as to the value of a course in 

budgeting-planning (36) , teaching (38) , human relations (40), 

organization (42), personnel (43), and administrative theory 

(46). Therefore, the research hypothesis (there will be a 

significant difference between men and women presidents on 

selected variables that affect the presidency) is retained 

for this subgroup for these variables (36, 38, 40, 42, 43, 

46). Although the 22 pairs of men and women presidents agree 

that courses in budgeting-planning, human relations, and 

organization are helpful, the degree of agreement is signifi-

cantly greater among the women presidents. These women 

presidents also agree that courses in college teaching, per-

sonnel, and administrative theory are helpful, but these men 

presidents are undecided about the value of these courses. 

Presidents of independent colleges with student enroll-

ments of between 1,000 to 1,999.—The data indicate that 

there is a significant difference in the responses of these 
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15 pairs of men and women presidents as to the value of a 

course in student affairs (45) in an administrative prepara-

tion program. Therefore, the research hypothesis (there will 

be a significant difference between men and women presidents 

on selected variables that affect the presidency) is retained 

for this subgroup for this variable (45). While these 15 

men presidents agree that a course in student affairs is 

helpful, the 15 women presidents are undecided about the value 

of such a course. 

Presidents, total population.—The data indicate that 

there are significant differences in the responses of the 

total population of 131 pairs of men and women presidents 

regarding the value of a course in human relations (40), 

legal aspects (41) , organization (42) , and personnel (43) in 

an administrative preparation program. Therefore, the 

research hypothesis (there will be a significant difference 

between men and women presidents on selected variables that 

affect the presidency) is retained for the total responding 

population for these variables (40, 41, 42, 43). Although 

the 131 pairs of men and women presidents agree regarding 

the value of courses in human relations, legal aspects, 

organization, and personnel, the degree of agreement is 

significantly greater among the 131 women presidents. 

Some responses from the presidents are interesting but 

not statistically significant. The presidents agree that 
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courses in budgeting-planning and resource development are 

helpful, but they are undecided about the value of courses 

in community colleges, college teaching, and student affairs 

in an administrative preparation program. Although women 

presidents agree that courses in curriculum planning and 

administrative theory are helpful, the men presidents are 

undecided about their value. Other areas specified as 

helpful in administrative preparation are management, commu-

nications and public speaking, writing, politics in education, 

decision-making, and internship. One president stated that 

education courses are not particularly helpful to becoming a 

president. 

Teaching Experience 

The survey instrument asked the presidents about previous 

teaching experience in the following format. 

H. Teaching: 

48. Teaching experience is essential for success as 
president of a postsecondary institution. 

If [answer is] SA or A, minimum 
number of years 

Table XXI presents the related data. 

A significant difference is revealed by the data for the 

total responding population of 131 pairs of men and women 

presidents regarding whether or not teaching experience is 

essential for success as a president of a postsecondary 

educational institution. Therefore, the research hypothesis 
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TABLE XXI 

PERCEPTIONS OF TEACHING EXPERIENCE AS ESSENTIAL 
FOR SUCCESS AS PRESIDENT OF POSTSECONDARY 

EDUCATIONAL INSTITUTION 

Control of Standard 
Institution N Mean Deviation t test Probability 
I Roman 
Catholic 

Subtotal M 
F 

= 57 
57 

3.77 
4.00 

1.18 
1.04 -1.10 0.28 

II Indepen-
dent 

Subtotal M 
F = 

42 
42 

3.67 
3.90 

1.30 
1.17 -0.88 0.38 

III Public 

Subtotal M 
F 

= 29 
29 

3.86 
4.21 

1.06 
0.90 -1.33 0.19 

TOTAL M 
F : 131 131 

3.74 
4.02 

1.19 
1.04 2.05 0.04* 

*Significant at .05 level. 
**Due to small N, data on presidents of Presbyterian (1 

pair) and profit (2 pairs) colleges are included in total 
data. 

(there will be a significant difference between men and women 

presidents on selected variables that affect the presidency) 

is retained for the total population for this variable (48). 

The mean response of the 131 men presidents indicates that 

they are undecided about teaching experience as being essen-

tial for success as a president of a postsecondary educational 

institution, but women presidents agree that such experience 

is essential as reflected by their mean response. 

Four years' teaching experience is the average minimum 

number of years that the presidents perceive as essential for 

success as a president of a postsecondary educational 
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institution. Two presidents suggested that college teaching 

would be helpful; another president believes that "coming up 

through the ranks" would be beneficial. 

Communications Styles 

The survey instrument asked the presidents about their 

methods of communication in the following format. 

I. Communications style: 

Please rank in order of importance the communications 
methods you employ as president ("1" most important): 

1. 
2. ' 
3." 

_open door; 
through channels; 
personal contact; 

4. 
5." 
6.' 

jnerao; 
committee; 
other, please specify. 

Table XXII presents these data. 

TABLE XXII 

COMPARISON OF COMMUNICATIONS STYLES OF PRESIDENTS 

Control of Open Through Personal 
Institution N Door Channels Contact Memo Committee 
I Roman 
Catholic 

Subtotal M= 57 2 3 1 5 4 Subtotal 
F= 57 2 3 1 5 4 

II Indepen-
dent 

M= 42 Subtotal M= 42 2 3 1 4 5 Subtotal 
F= 42 3 1 2 5 I 4 

III Public 

Subtotal M= 29 1 3 2 5 4 Subtotal 
F= 29 1 3 2 5 4 

TOTAL* 
J- , _ 

M=131 2 3 1 5 4 TOTAL* 
J- , _ 

F=131 2 3 1 5 4 
f wv-c wax w -j_ j. i-cojjj L-e;j__LCiii 

pair) and profit (2 pairs) colleges are included in total 
data. 
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It is interesting to note that there is general agree-

ment among the 131 pairs of presidents regarding their 

methods of communication. Personal contact is the first 

method of preference for the presidents, followed by the open 

door, through channels, committee, and memo methods. 

The Presidency as a Long-Range Goal 

The survey instrument asked the presidents about their 

ambitions for a presidency in the following format. 

J. Was becoming president of a postsecondary educational 
institution a long-range goal for you? 

1. yes. 2. no. 

Table XXIII presents the significant data. 

The data indicate that there are significant differences 

among the responses of the men and women presidents regarding 

their ambition for a presidency of a postsecondary educational 

institution. As indicated in Table XXIII, these significant 

differences appear for the subgroups of presidents of inde-

pendent colleges with student enrollments of fewer than 1,000 

and of between 1,000 to 1,999, for the group of independent 

presidents, and for the total responding population of the 

study. Therefore, the research hypothesis (there will be 

a significant difference between men and women presidents on 

selected variables that affect the presidency) is retained 

for the indicated subgroups, group, and total responding 

population of presidents. The majority of the presidents 

indicated that becoming a college president was not a long-
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TABLE XXIII 

COMPARISON OF PERCEPTIONS OF MEN AND WOMEN PRESIDENTS 
OF A PRESIDENCY AS A LONG-RANGE GOAL 

Control of 
Subgroup 

by 
N 

Goal Chi Level of 
Institution Enrollment N Yes No Square Significance 
I Roman 
Catholic 

Subtotal 

II Indepen-
dent A 1 _ 

999 

M= 57 
F= 57 

M= 22 
F= 22 

11 
5 

10 
3 

46 
52 

12 
19 

1.82 

3.93 

0.18 

0.05* 

B 1,000-
1,999 

M= 15 
F= 15 

8 
1 

7 
14 7.83 0.02* 

Subtotal M= 42 
F= 42 

20 
4 

22 
38 15.05 0.00* 

Subtotal M= 2 9 
F= 29 

8 
10 

21 
19 2.10 0.35 

TOTAL** M=131 
F=131 

41 
19 

90 
112 12.01 0.00* 

**Due to small N, data on presidents of Presbyterian (1 
pair) and profit (2 pairs) colleges are included in total 
data. 

range goal. Of the 131 pairs of responding presidents, only 

41 men presidents (31 per cent) and 19 women presidents (15 

per cent) revealed that becoming a president of a postsecon-

dary educational institution had been their long-range goal. 

Most Difficult Factor in Attaining Presidency 

The survey instrument asked the presidents to answer the 

question, "What factor do you consider was most difficult to 

overcome in attaining the presidency?" The presidents 

answered as follows. 



124 

Lack of administrative experience, particularly in the 

area of higher education, is cited by 11 men and 9 women 

presidents as having been a hindrance in attaining a presi-

dency. Not having had financial management or fund-raising 

experience are perceived as problems for 8 women and 3 men 

presidents. Two men presidents believe that their lack of 

publications was a detriment. 

Four women and 4 men presidents perceive their lack of a 

doctorate as hindering their attainment of a presidency. Two 

women presidents reveal that having had no administrative 

preparation was a hindrance. Timing, or not being at the 

right place at the right time, is perceived as having been a 

problem by 4 men and 3 women presidents. "Visibility" was a 

difficulty to overcome for 2 men presidents. 

The search process, in itself, sometimes proved most 

difficult for the presidents in attaining a presidency. 

Eight men presidents believe that they had problems with the 

screening committee in that it operated to protect vested 

interests. The "local talent" concept is designated as a 

problem to overcome by 3 men and 2 women presidents. Inter-

nal university politics is specifically cited as a difficulty 

by 4 women and 3 men presidents. 

Bias toward candidates outside the liberal arts fields 

is perceived as having been a problem by 2 men presidents. 

One man president believes that his having been a football 

coach was a detrimental factor. A bias of boards of trustees 
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is also perceived as a past hindrance by 6 men and 4 women 

presidents, and a faculty bias was a problem for 5 men presi-

dents. Not having the right contacts is perceived as a past 

detriment by 1 man president. 

Five men and 3 women presidents believe that their 

"youth" was a detriment to attaining a presidency; 1 man 

president said that a prevalent belief is that a college 

president should be "old and decrepit." One man president, 

however, believes that his age was a detriment because he 

was in his late fifties. 

Giving up teaching was a difficult decision to make for 

3 women and 2 men presidents. One man president believes 

that his lack of teaching experience was a difficulty that he 

had to overcome. 

Although the men and women presidents appear to have had 

similar difficulties in attaining the presidency, there is 

one difference. Twenty women presidents believe that they 

have been victims of sex discrimination at some time during 

their careers; usually, the discrimination occurred prior to 

their selection as president, but it continued after their 

selection in some instances. Two women presidents revealed 

that they have a personal stereotype of a president—"only a 

male should be president of a postsecondary institution." 

Greatest Asset in Selection as President 

The survey instrument asked the presidents to answer the 

question, "What do you perceive to be your greatest asset in 
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being selected to the presidency?" The presidents answered 

as follows. 

Administrative experience is considered as having been 

their greatest asset by 43 men and 35 women presidents. Suc-

cessful teaching experience is cited by 9 men and 5 women 

presidents as having been their greatest asset. One women 

president believes that her possession of a doctorate was 

most valuable. 

Fiscal experience and fund-raising abilities are con-

sidered as having been most helpful by 13 men and 6 women 

presidents. Understanding legal issues is cited by 1 man 

president as having been most valuable. Legislative "know-

how" is perceived as having been their greatest asset by 2 

women and 1 man president. 

Good human-relations skills are considered to have been 

their best asset by 30 women and 18 men presidents. Good 

public-relations skills were most valuable in the perceptions 

of 8 women and 5 men presidents. Communications skills are 

perceived as having been the greatest asset of 12 men and 7 

women presidents; their writing ability is cited by 3 men 

presidents. 

Two men presidents and 2 women presidents believe that 

their youth was an asset, while 1 man president believes that 

his gray hair was helpful. One man president believes that 

his handsome appearance was a great asset. 
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A commitment to the college and its programs, and an 

understanding of the institution's needs are believed to have 

been important reasons for their selection by 15 women and 

6 men presidents. Faculty support is believed to have been 

the greatest asset of 7 women presidents. Alumni support is 

believed to have been a great asset for 2 women presidents. 

Decision-making skills, the ability to delegate, and 

organization and management skills are all considered to have 

been great assets in attaining a presidency. Creative 

thinking, being a "workaholic," having an open mind, and "not 

ducking the issues" are considered to have been assets. 

Being receptive to change, and "coming up through the ranks" 

are also perceived as having been helpful. Personal attri-

butes such as confidence, enthusiasm, faith, intelligence, 

strength, persistence, energy, common sense, and a sense of 

humor were cited as having been great assets. 

In the selection process, 1 man president believes that 

the fact that the college needed him was of greatest value, 

while another man president believes that the weakness of 

the other candidates was an asset. One woman president 

states that the board did not want the other candidates, 

while another women president believes that the fact that 

she "was there" had been her most valuable asset. One woman 

president believes that "being a woman" was her greatest 

asset in attaining a presidency. 
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Summary of Data Findings 

The following findings are the result of data analyses. 

The findings are presented as they relate to the major areas 

of investigation. 

Personal and Professional Backgrounds of Presidents 

1. Age.—The only significant difference in the ages of 

the men and women presidents was found among the presidents 

in subgroup B of the public group (6 pairs); the average age 

of these men presidents is in the 55-59 age category, while 

the average age of these women presidents is in the 40-44 age 

category. The average age of all the 131 pairs of presidents 

is in the 45-49 age category; 

2. Marital status.—Significant differences in marital 

status were found in the responses of presidents of subgroup 

A of the Roman Catholic group (38 pairs), subgroup B of the 

Roman Catholic group (16 pairs), the Roman Catholic group 

(57 pairs), subgroup A of the independent group (22 pairs), 

subgroup B of the independent group (15 pairs), subgroup C 

of the independent group (5 pairs), the independent group (42 

pairs), subgroup B of the public group (6 pairs), subgroup C 

of the public group (13 pairs), the public group (29 pairs), 

and the total responding population (131 pairs). Although the 

number of Roman Catholic nuns who are college presidents makes 

up the majority of women presidents, the data reveal that 

while no men presidents are single, 2 2 women presidents 
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(excluding the nuns) are single, and while 89 men presidents 

are married, only 21 women presidents are married; 

3. Salary.—Significant differences in the salaries 

received by the men and women presidents were found in the 

responses of presidents of the Roman Catholic group (57 pairs), 

subgroup B of the independent group (15 pairs), the indepen-

dent group (42 pairs), subgroup D of the public group (8 

pairs), and the total responding population (131 pairs). 

When a comparison was made of the presidents' salaries with 

their years of experience in their present positions, it was 

impossible to observe a pattern; the responses revealed that 

women presidents with the same years' experience as their 

male counterparts may receive the same, less, or greater 

salaries. In addition, many of the Roman Catholic nuns and 

priests who are presidents contribute their services and 

receive no salary. The average salary for the responding 131 

women presidents is in the $30,000-$39,999 range; the average 

salary for the responding 131 men presidents is in the 

$40,000-$49,999 range; 

4. Highest degree.—Significant differences were found 

for the highest degree held by the presidents of the Roman 

Catholic group (57 pairs), subgroup A of the independent 

group (22 pairs), and the total responding population (131 

pairs). Of the total responding population, 111 men presi-

dents (84.7 per cent) and 94 women presidents (71.8 per cent) 

hold doctorates; 
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5. Administrative preparation.—Significant differences 

were found in the area of administrative preparation in higher 

education for the presidents of subgroup A of the Roman Catho-

lic group (38 pairs); 31 women and 21 men presidents of this 

subgroup have completed administrative programs in higher edu-

cation. For the total responding population of 131 pairs of 

presidents, 77 men and 76 women presidents (58.4 per cent) 

have completed administrative preparation programs; 

6- Years' experience in present position.—Significant 

differences were found in years' experience in present posi-

tion for the presidents of the independent group (42 pairs) 

and the public group (29 pairs); the average number of years 

as president for the independent group is 6.4 years for the 

women and 6.6 years for the men presidents; the average num-

ber of years as president for the public group is 4.2 for 

the women and 7.2 for the men presidents. The average number 

of years in present position is 6.8 for the 131 men presidents 

and 6.4 for the 131 women presidents of the total responding 

population; 

7* Precollege teaching experience.—Significant differ-

ences were found in precollege teaching experience for the 

presidents in subgroup A of the Roman Catholic group (38 pairs) 

and for the total responding population (131 pairs). In sub-

group A of the Roman Catholic group, the women presidents 

average 11 years' precollege teaching experience, while the 

men presidents average 3 years' experience. For the total 
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responding population, the 131 women presidents average 8.4 

years' precollege teaching experience, and the 131 men presi-

dents average 5.0 years' experience; 

Functions of the Presidents 

8. Decision-making.--Significant differences were found 

in the degree to which the men and women presidents delegate 

their decision-making functions in subgroup B of the Roman 

Catholic group (16 pairs), the Roman Catholic group (57 

pairs), the public group (29 pairs), and the total responding 

population (131 pairs). Although these men and women presi-

dents indicated that they occasionally delegate their 

decision-making functions, the degree of delegation is sig-

nificantly greater among the men presidents; 

Curriculum planning.—Significant differences were 

found in the degree to which the men and women presidents 

influence curriculum planning for subgroup A of the Roman 

Catholic group (38 pairs), the Roman Catholic group (57 

pairs), and the total responding population (131 pairs). 

Although these men and women presidents indicated that they 

occasionally influence curriculum planning, the women presi-

dents do so to a significantly greater degree; 

10. Faculty recruitment.—Significant differences were 

found in the degree to which the men and women presidents 

recruit faculty in subgroup B of the Roman Catholic group 

(16 pairs), subgroup A of the independent group (22 pairs), 
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the independent group (42 pairs), and the total responding 

population (131 pairs). Although these men and women presi-

dents reveal that they seldom recruit faculty, the men 

presidents do so to a significantly greater degree; 

Faculty meeting attendance.—A significant differ-

ence was found in the degree to which the men and women 

presidents attend faculty meetings for subgroup B of the 

independent group (15 pairs); these men presidents are repre-

sented by others occasionally at faculty meetings, but these 

women presidents seldom delegate this function. The total 

responding population of men and women presidents (131 pairs) 

are seldom represented by others at faculty meetings; 

12. Alumni meeting attendance.—Significant differences 

were found in the degree to which the men and women presi-

dents attend alumni meetings for subgroup B of the Roman 

Catholic group (16 pairs), the Roman Catholic group (57 pairs), 

the independent group (42 pairs), and the total responding 

population (131 pairs). The men presidents are represented 

by others occasionally at alumni meetings, but the women 

presidents seldom delegate this function; 

13. Media interviews and institutional committee meet-

ings attendance.--A significant difference was found in the 

degree to which the men and women presidents of subgroup B 

of the Roman Catholic group (16 pairs) attend media interviews 

and institutional committee meetings; these men presidents 

are represented by others occasionally at these functions, 
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but these women presidents seldom delegate their attendance. 

The total responding population of men and women presidents 

(131 pairs) are seldom represented by others at media inter-

views and institutional committee meetings; 

14. Talk and listen to students.—Significant differences 

were found in the degree to which the men and women presidents 

talk and listen to students for the Roman Catholic group (57 

pairs), subgroup C of the public group (13 pairs), the public 

group (29 pairs), and the total responding population (131 

pairs). Although both men and women presidents occasionally 

talk and listen to students, the men presidents do so to a 

significantly greater degree; 

15. Talk and listen to staff.—Significant differences 

were found in the degree to which the men and women presi-

dents talk and listen to staff for subgroup A of the Roman 

Catholic group (38 pairs) and for the Roman Catholic group 

(57 pairs); these men presidents often talk and listen to 

staff, but the women presidents only occasionally do so. 

The total responding population of men and women presidents 

(131 pairs) often talk and listen to staff on an average 

daily basis; 

16. Write books and articles.—Significant differences 

were found in the degree to which the men and women presi-

dents write books and articles for subgroup B of the indepen-

dent group (15 pairs), the independent group (42 pairs), and 

the total responding population (131 pairs). While both men 
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and women presidents revealed that they seldom write books and 

articles, the women presidents do so to a significantly lesser 

degree; 

17. Engage in fund raising.—A significant difference 

was found in the degree to which the men and women presidents 

engage in fund-raising activities for subgroup C of the 

public group (13 pairs); although these men presidents 

occasionally engage in fund-raising activities, these women 

presidents seldom do so. The total responding population of 

men and women presidents (131 pairs) occasionally engage in 

fund-raising activities; 

Perceptions of Institutional Operations 

18. Institutional goals.—No significant differences were 

found in the perceptions of the 131 pairs of men and women 

presidents concerning methods to be used in setting institu-

tional goals; the presidents indicated that they occasionally 

use the management by objectives (MBO), the planning, pro-

gramming, and budgeting (PPB), and the program, evaluation, 

and review technique (PERT) methods; 

Budget development.—No significant differences were 

found in the perceptions of the 131 pairs of men and women 

presidents regarding whom should be involved in the develop-

ment of the institution's budget; the presidents agree that 

the board of trustees, faculty, finance officer, and presi-

dent should be involved, but they disagree with the inclusion 

of alumni and students in this process; 
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20. Faculty evaluation.—No significant differences were 

found in the perceptions of the 131 men and women presidents 

regarding whom should be involved in faculty evaluation; the 

presidents agree that the vice president for academic affairs, 

department heads, colleagues, and students should be involved, 

they are undecided about whether or not the president should 

be involved, and they disagree with the inclusion of the board 

of trustees in faculty evaluations; 

21. Criteria for faculty evaluations.—Regarding the 

emphasis that should be placed upon research and publication 

as a criterion in faculty evaluation, a significant differ-

ence was found among the men and women presidents of the 

Roman Catholic group (57 pairs); while these presidents are 

undecided about the degree of emphasis that should be placed 

upon research and publication in faculty evaluations, these 

men presidents tend significantly more toward agreement with 

the use of this criterion. The total population of men and 

women presidents (131 pairs) agree that teaching and service 

should be emphasized in faculty evaluations, but they are 

undecided whether or not research and publication should be 

utilized as a criterion; 

22. Selection of a president.—Significant differences 

were found in the perceptions of the men and women presidents 

regarding the involvement of administrators in the selection 

process for a president by subgroup A of the independent 

group (22 pairs) and the independent group (42 pairs); while 
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these presidents agree that administrators should be involved, 

the degree of agreement is significantly greater among the 

women presidents. The total population of men and women 

presidents (131 pairs) agree that administrators should be 

involved in the selection process for an institutional presi-

dent ; 

A significant difference was also found regarding the 

involvement of the faculty in the selection process for a 

president by the Roman Catholic group (57 pairs); these men 

and women presidents agree that the faculty should be involved, 

but the degree of agreement is greater among the men presi-

dents. The total population of men and women presidents (131 

pairs) agree that the faculty should be involved in the 

selection process for an institutional president; 

Another significant difference was found regarding the 

involvement of alumni in the selection process for a presi-

dent by subgroup C of the public group (13 pairs); while 

these men presidents are undecided, these women presidents 

disagree with involving alumni in the selection of a presi-

dent. The total population of men and women presidents (131 

pairs) are undecided concerning the involvement of alumni in 

the selection process for an institutional president; 

23. Areas of institutional concern.—Regarding whether 

or not a faculty tenure policy has a detrimental effect upon 

the operation of a postsecondary institution, there was a 

significant difference in the perceptions of the men and 
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women presidents of subgroup C of the public group (13 pairs); 

while these men presidents disagree, these women presidents 

agree that a faculty tenure policy is detrimental to institu-

tional operations. The total population of men and women 

presidents (131 pairs) are undecided whether or not a faculty 

tenure policy is detrimental to institutional operations; 

Regarding whether or not a maximum retirement age for 

faculty has a detrimental effect upon the operation of a post-

secondary educational institution, there was a significant 

difference in the perceptions of the men and women presidents 

of the total responding population (131 pairs); the men 

presidents disagree that a maximum retirement age for faculty 

has a detrimental effect on institutional operations, but the 

women presidents are undecided about its effect; 

Regarding whether or not student activism has a detri-

mental effect upon institutional operations, there was a 

significant difference in the perceptions of the men and 

women presidents of the independent group (42 pairs); while 

these men presidents are undecided, the women presidents 

disagree that student activism has a detrimental effect upon 

institutional operations. Responses for the total popula-

tion of men and women presidents (131 pairs) indicate that 

men presidents are undecided and women presidents disagree 

about the detrimental effect of student activism, but the 

difference in perception is not significant; 
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Regarding whether or not affirmative action has a 

detrimental effect upon the operation of a postsecondary edu-

cational institution, there were significant differences in 

the perceptions of the men and women presidents of the public 

group (29 pairs) and the total responding population (131 

pairs). While the presidents disagree that an affirmative 

action policy has a detrimental effect upon institutional 

operations, the degree of disagreement is significantly 

greater among the women presidents. 

Regarding whether or not equal funding for men1s and 

women's athletics has a detrimental effect upon institutional 

operations, there was a significant difference in the per-

ceptions of the public group (29 pairs) of men and women 

presidents; while these presidents disagree that such equal 

funding has a detrimental effect, the women presidents do so 

to a significantly greater degree. The total responding 

population of men and women presidents (131 pairs) disagree 

that equal funding of men's and women's athletics has a 

detrimental effect upon institutional operations; 

24. Helpful administrative courses.—Regarding the 

presidents' perceptions of academic courses that are helpful 

and should be included in an administrative preparation pro-

gram, the differences of opinion are only in degree. The 

131 pairs of men and women presidents agree that courses in 

budgeting-planning, human relations, legal aspects, organi-

zation, personnel, and resource development should be 



139 

included, but the women presidents agree to a greater extent. 

The presidents are undecided regarding the inclusion of 

courses in community colleges, college teaching, and student 

affairs. The women presidents agree that courses in curricu-

lum planning and administrative theory would be helpful, but 

the men presidents are undecided about including these 

courses; 

25. Teaching experience.—A significant difference was 

found in the perceptions of the total responding population 

(131 pairs) of men and women presidents regarding the value 

of teaching experience as an essential ingredient for success 

as a president of a postsecondary educational institution. 

The women presidents agree that teaching experience is 

essential, but the men presidents are undecided. Four years 

is the average minimum number of years' experience in teaching 

that is perceived to be essential; 

26. Communications styles.—When rank order was examined 

regarding the communications methods of the total population 

(131 pairs) of men and women presidents, no differences were 

revealed. From most important to least, the preferred commu-

nications methods are personal contact, open door, through 

channels, by committee, and by memorandum; 

27. Ambition for a presidency.—Regarding whether or not 

becoming a president of a postsecondary educational institu-

tion had been a personal long-range goal, there were 

significant differences between the men and women presidents 
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of subgroup A of the independent group (22 pairs), subgroup B 

of the independent group (15 pairs), the independent group 

(42 pairs), and for the total responding population (131 

pairs); 41 of the men (31.3 per cent) and 19 of the women 

(14.5 per cent) revealed that becoming the president of a 

postsecondary educational institution had been a personal 

long-range goal. Becoming a college president, however, had 

not been a long-range goal for 77 per cent of the responding 

presidents. 



CHAPTER V 

SUMMARY, CONCLUSIONS, INFERENCES, AND RECOMMENDATIONS 

FOR FURTHER RESEARCH 

Introduction 

This chapter includes a summary of the problem, purposes, 

methods and procedures, analyses of data, and major findings 

of the research. Also presented are the conclusions, infer-

ences drawn from the conclusions, and recommendations for 

further research. 

Summary 

The problem with which this research is concerned was to 

compare the backgrounds, performance functions, and percep-

tions of the men and women presidents of postsecondary 

educational institutions. The purposes of this research were 

(1) to compare the personal and professional backgrounds of 

men and women presidents of postsecondary educational insti-

tutions, (2) to compare and assess the functional participa-

tion in management events of men and women presidents of 

postsecondary educational institutions, and (3) to compare 

and assess the perceptions of men and women presidents of 

postsecondary educational institutions as to the concerns 

that are related to institutional operations. 

141 
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A survey instrument was developed following a study of 

related literature and discussions with the research committee 

members. Prior to being sent to the population of the study, 

the instrument was examined by both a panel of women presi-

dents and a panel of men presidents of postsecondary educa-

tional institutions; following these examinations, the survey 

instrument was revised and refined with the advice of the 

research committee. 

The survey instrument was sent to the population of the 

study, which includes 181 pairs of presidents of postsecondary 

educational institutions who were matched by locus of control 

and similar enrollment. Responses were received from 133 

women presidents and 136 men presidents. The responses of 

131 matched pairs of presidents were usable; this represents 

a 72.4 per cent return. 

The chi-square statistical test was used to determine 

significant differences in the responses of the presidents to 

the survey instrument's questions in section I and section III, 

parts I and J. Responses to the questions in section II and 

section III, parts A through H, were treated as continuous 

data, and the t test was used to determine significant dif-

ferences in the presidents' responses. The level of signifi-

cance was set at the .05 level for rejection of the null 

hypothesis. 

Data were presented in tabular form for the responses of 

the presidents of the Roman Catholic, independent, and public 



143 

groups, and for the total responding population of the study. 

Also presented were data on the responses for the subgroups 

of each of the primary groups of presidents on which there 

are significant differences. 

Summary of Findings 

The following findings are the result of data analyses. 

The findings are presented as they relate to the major areas 

of investigation. 

Personal and Professional Backgrounds of Presidents 

1. Age.—The only significant difference in the ages of 

the men and women presidents was found among the presidents 

in subgroup B of the public group (6 pairs); the average age 

of these men presidents is in the 55-59 age category, while 

the average age of these women presidents is in the 40-44 age 

category. The average age of all the 131 pairs of presidents 

is in the 45-49 age category; 

2. Marital status.—Significant differences in marital 

status were found in the responses of presidents of subgroup 

A of the Roman Catholic group (38 pairs), subgroup B of the 

Roman Catholic group (16 pairs), the Roman Catholic group 

(57 pairs), subgroup A of the independent group (22 pairs), 

subgroup B of the independent group (15 pairs), subgroup C 

of the independent group (5 pairs), the independent group (42 

pairs), subgroup B of the public group (6 pairs), subgroup C 

of the public group (13 pairs), the public group (29 pairs), 
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and the total responding population (131 pairs). Although the 

number of Roman Catholic nuns who are college presidents makes 

up the majority of women presidents, the data reveal that 

while no men presidents are single, 22 women presidents 

(excluding the nuns) are single, and while 89 men presidents 

are married, only 21 women presidents are married; 

3. Salary.—Significant differences in the salaries 

received by the men and women presidents were found in the 

responses of presidents of the Roman Catholic group (57 

pairs), subgroup B of the independent group (15 pairs), the 

independent group (42 pairs), subgroup D of the public group 

(8 pairs), and the total responding population (131 pairs). 

When a comparison was made of the presidents' salaries with 

their years of experience in their present positions, it was 

impossible to observe a pattern; the responses revealed that 

women presidents with the same years' experience as their 

male counterparts may receive the same, less, or greater 

salaries. In addition, many of the Roman Catholic nuns and 

priests who are presidents contribute their services and 

receive no salary. The average salary for the responding 131 

women presidents is in the $30,000-$39,999 range; the average 

salary for the responding 131 men presidents is in the 

$40,000-$49,999 range; 

4. Highest degree.—Significant differences were found 

for the highest degree held by the presidents of the Roman 

Catholic group (57 pairs), subgroup A of the independent 
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group (22 pairs), and the total responding population (131 

pairs). Of the total responding population, 111 men presi-

dents (84.7 per cent) and 94 women presidents (71.8 per cent) 

hold doctorates; 

5. Administrative preparation.—Significant differences 

were found in the area of administrative preparation in higher 

education for the presidents of subgroup A of the Roman 

Catholic group (38 pairs); 31 women and 21 men presidents of 

this subgroup have completed administrative programs in higher 

education. For the total responding population of 131 pairs 

of presidents, 77 men and 76 women presidents (58.4 per cent) 

have completed administrative preparation programs; 

6. Years' experience in present position.—Significant 

differences were found in years' experience in present posi-

tion for the presidents of the independent group (42 pairs) 

and the public group (29 pairs); the average number of years 

as president for the independent group is 6.4 years for the 

women and 6.6 years for the men presidents; the average num-

ber of years as president for the public group is 4.2 for 

the women and 7.2 for the men presidents. The average number 

of years in present position is 6.8 for the 131 men presidents 

and 6.4 for the 131 women presidents of the total responding 

population; 

7. Precollege teaching experience.—Significant differ-

ences were found in precollege teaching experience for the 

presidents in subgroup A of the Roman Catholic group (38 
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pairs) and for the total responding population (131 pairs). 

In subgroup A of the Roman Catholic group, the women presi-

dents average 11 years' precollege teaching experience, while 

the men presidents average 3 years' experience. For the 

total responding population, the 131 women presidents average 

8.4 years' precollege teaching experience, and the 131 men 

presidents average 5.0 years' experience; 

Functions of the Presidents 

8. Decision-making.—Significant differences were found 

in the degree to which the men and women presidents delegate 

their decision-making functions in subgroup B of the Roman 

Catholic group (16 pairs), the Roman Catholic group (57 

pairs), the public group (29 pairs), and the total responding 

population (131 pairs). Although these men and women presi-

dents indicated that they occasionally delegate their 

decision-making functions, the degree of delegation is sig-

nificantly greater among the men presidents; 

9. Curriculum planning.—Significant differences were 

found in the degree to which the men and women presidents 

influence curriculum planning for subgroup A of the Roman 

Catholic group (38 pairs), the Roman Catholic group (57 

pairs), and the total responding population (131 pairs). 

Although these men and women presidents indicated that they 

occasionally influence curriculum planning, the women presi-

dents do so to a significantly greater degree; 
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10. Faculty recruitment.—Significant differences were 

found in the degree to which the men and women presidents 

recruit faculty in subgroup B of the Roman Catholic group 

(16 pairs), subgroup A of the independent group (22 pairs), 

the independent group (42 pairs), and the total responding 

population (131 pairs). Although these men and women presi-

dents reveal that they seldom recruit faculty, the men 

presidents do so to a significantly greater degree; 

11. Faculty meeting attendance.—A significant differ-

ence was found in the degree to which the men and women 

presidents attend faculty meetings for subgroup B of the 

independent group (15 pairs); these men presidents are repre-

sented by others occasionally at faculty meetings, but these 

women presidents seldom delegate this function. The total 

responding population of men and women presidents (131 pairs) 

are seldom represented by others at faculty meetings; 

12. Alumni meeting attendance.—Significant differences 

were found in the degree to which the men and women presi-

dents attend alumni meetings for subgroup B of the Roman 

Catholic group (16 pairs), the Roman Catholic group (57 

pairs), the independent group (42 pairs), and the total res-

ponding population (131 pairs). The men presidents are 

represented by others occasionally at alumni meetings, but 

the women presidents seldom delegate this function; 

13. Media interviews and institutional committee meet-

ings attendance.—A significant difference was found in the 
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degree to which the men and women presidents of subgroup B 

of the Roman Catholic group (16 pairs) attend media inter-

views and institutional committee meetings; these men 

presidents are represented by others occasionally at these 

functions, but these women presidents seldom delegate their 

attendance. The total responding population of men and women 

presidents (131 pairs) are seldom represented by others at 

media interviews and institutional committee meetings; 

14. Talk and listen to students.—Significant differ-

ences were found in the degree to which the men and women 

presidents talk and listen to students for the Roman Catholic 

group (57 pairs), subgroup C of the public group (13 pairs), 

the public group (29 pairs), and the total responding popula-

tion (131 pairs). Although both men and women presidents 

occasionally talk and listen to students, the men presidents 

do so to a significantly greater degree; 

15. Talk and listen to staff.—Significant differences 

were found in the degree to which the men and women presi-

dents talk and listen to staff for subgroup A of the Roman 

Catholic group (38 pairs) and for the Roman Catholic group 

(57 pairs); these men presidents often talk and listen to 

staff, but the women presidents only occasionally do so. The 

total responding population of men and women presidents (131 

pairs) often talk and listen to staff on an average daily 

basis; 
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16. Write books and articles.—Significant differences 

were found in the degree to which the men and women presi-

dents write books and articles for subgroup B of the indepen-

dent group (15 pairs), the independent group (42 pairs), and 

the total responding population (131 pairs). While both men 

and women presidents revealed that they seldom write books 

and articles, the women presidents do so to a significantly 

lesser degree; 

17. Engage in fund raising.—A significant difference 

was found in the degree to which the men and women presidents 

engage in fund-raising activities for subgroup C of the 

public group (13 pairs); although these men presidents 

occasionally engage in fund-raising activities, these women 

presidents seldom do so. The total responding population of 

men and women presidents (131 pairs) occasionally engage in 

fund-raising activities; 

Perceptions of Institutional Operations 

18. Institutional goals.—No significant differences 

were found in the perceptions of the 131 pairs of men and 

women presidents concerning methods to be used in setting 

institutional goals; the presidents indicated that they 

occasionally use the management by objectives (MBO), the 

planning, programming, and budgeting (PPB), and the program, 

evaluation, and review technique (PERT) methods; 
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19. Budget development.—No significant differences 

were found in the perceptions of the 131 pairs of men and 

women presidents regarding whom should be involved in the 

development of the institution's budget; the presidents agree 

that the board of trustees, faculty, finance officer, and 

president should be involved, but they disagree with the 

inclusion of alumni and students in this process; 

20. Faculty evaluation.—No significant differences 

were found in the perceptions of the 131 men and women presi-

dents regarding whom should be involved in faculty evaluation; 

the presidents agree that the vice president for academic 

affairs, department heads, colleagues, and students should be 

involved, they are undecided about whether or not the presi-

dent should be involved, and they disagree with the inclusion 

of the board of trustees in faculty evaluations; 

21. Criteria for faculty evaluations.—Regarding the 

emphasis that should be placed upon research and publication 

as a criterion in faculty evaluation, a significant differ-

ence was found among the men and women presidents of the 

Roman Catholic group (57 pairs); while these presidents are 

undecided about the degree of emphasis that should be placed 

upon research and publication in faculty evaluations, these 

men presidents tend significantly more toward agreement with 

the use of this criterion. The total population of men and 

women presidents (131 pairs) agree that teaching and service 

should be emphasized in faculty evaluations, but they are 
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undecided whether or not research and publication should be 

utilized as a criterion; 

22. Selection of a president.—Significant differences 

were found in the perceptions of the men and women presidents 

regarding the involvement of administrators in the selection 

process for a president by subgroup A of the independent 

group (22 pairs) and the independent group (42 pairs); while 

these presidents agree that administrators should be involved, 

the degree of agreement is significantly greater among the 

women presidents. The total population of men and women 

presidents (131 pairs) agree that administrators should be 

involved in the selection process for an institutional presi-

dent ; 

A significant difference was also found regarding the 

involvement of the faculty in the selection process for a 

president by the Roman Catholic group (57 pairs); these men 

and women presidents agree that the faculty should be 

involved, but the degree of agreement is greater among the 

men presidents. The total population of men and women presi-

dents (131 pairs) agree that the faculty should be involved 

in the selection process for an institutional president; 

Another significant difference was found regarding the 

involvement of alumni in the selection process for a presi-

dent by subgroup C of the public group (13 pairs); while 

these men presidents are undecided, these women presidents 

disagree with involving alumni in the selection of a 
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president. The total population of men and women presidents 

(131 pairs) are undecided concerning the involvement of 

alumni in the selection process for an institutional presi-

dent ; 

23. Areas of institutional concern.—Regarding whether 

or not a faculty tenure policy has a detrimental effect upon 

the operations of a postsecondary institution, there was a 

significant difference in the perceptions of the men and 

women presidents of subgroup C of the public group (13 pairs); 

while these men presidents disagree, these women presidents 

agree that a faculty tenure policy is detrimental to institu-

tional operations. The total population of men and women 

presidents (131 pairs) are undecided whether or not a faculty 

tenure policy is detrimental to institutional operations; 

Regarding whether or not a maximum retirement age for 

faculty has a detrimental effect upon the operation of a post-

secondary educational institution, there was a significant 

difference in the perceptions of the men and women presidents 

of the total responding population (131 pairs); the men 

presidents disagree that a maximum retirement age for faculty 

has a detrimental effect on institutional operations, but the 

women presidents are undecided about its effect; 

Regarding whether or not student activism has a detri-

mental effect upon institutional operations, there was a 

significant difference in the perceptions of the men and 

women presidents of the independent group (42 pairs); while 
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these men presidents are undecided, the women presidents 

disagree that student activism has a detrimental effect upon 

institutional operations. Responses for the total popula-

tion of men and women presidents (131 pairs) indicate that 

men presidents are undecided and women presidents disagree 

about the detrimental effect of student activism, but the 

difference in perception is not significant; 

Regarding whether or not affirmative action has a 

detrimental effect upon the operation of a postsecondary edu-

cational institution, there were significant differences in 

the perceptions of the men and women presidents of the public 

group (29 pairs) and the total responding population (131 

pairs). While the presidents disagree that an affirmative 

action policy has a detrimental effect upon institutional 

operations, the degree of disagreement is significantly 

greater among the women presidents. 

Regarding whether or not equal funding for men's and 

women's athletics has a detrimental effect upon institutional 

operations, there was a significant difference in the per-

ceptions of the public group (29 pairs) of men and women 

presidents; while these presidents disagree that such equal 

funding has a detrimental effect, the women presidents do so 

to a significantly greater degree. The total responding 

population of men and women presidents (131 pairs) disagree 

that equal funding of men's and women's athletics has a 

detrimental effect upon institutional operations; 
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24. Helpful administrative courses.—Regarding the 

presidents' perceptions of academic courses that are helpful 

and should be included in an administrative preparation pro-

gram, the differences of opinion are only in degree. The 

131 pairs of men and women presidents agree that courses in 

budgeting-planning, human relations, legal aspects, organi-

zation, personnel, and resource development should be 

included, but the women presidents agree to a greater extent. 

The presidents are undecided regarding the inclusion of 

courses in community colleges, college teaching, and student 

affairs. The women presidents agree that courses in curricu-

lum planning and administrative theory would be helpful, but 

the men presidents are undecided about including these 

courses; 

25. Teaching experience.—A significant difference was 

found in the perceptions of the total responding population 

(131 pairs) of men and women presidents regarding the value 

of teaching experience as an essential ingredient for success 

as a president of a postsecondary educational institution. 

The women presidents agree that teaching experience is essen-

tial, but the men presidents are undecided. Four years is 

the average minimum number of years' experience in teaching 

that is perceived to be essential; 

26. Communications styles.—When rank order was examined 

regarding the communications methods of the total population 

(131 pairs) of men and women presidents, no differences were 
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revealed. From most important to least, the preferred commu-

nications methods are personal contact, open door, through 

channels, by committee, and by memorandum; 

27. Ambition for a presidency.—Regarding whether or not 

becoming a president of a postsecondary educational institu-

tion had been a personal long-range goal, there were 

significant differences between the men and women presidents 

of subgroup A of the independent group (22 pairs), subgroup B 

of the independent group (15 pairs), the independent group 

(42 pairs), and for the total responding population (131 

pairs); 41 of the men (31.3 per cent) and 19 of the women 

(14.5 per cent) revealed that becoming the president of a 

postsecondary educational institution had been a personal long-

range goal. Becoming a college president, however, had not 

been a long-range goal for 77 per cent of the responding 262 

presidents. 

Conclusions 

Based on data analyses, the following conclusions appear 

to be warranted. 

1. Although the average-age range of the presidents of 

this study is the same (45-49 years), there is a significant 

difference in the marital status of the presidents, even 

excluding the Roman Catholic nuns and priests; it appears, 

therefore, that women presidents of postsecondary educational 
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institutions are more likely to be unmarried than their male 

counterparts; 

2. Women presidents of postsecondary educational insti-

tutions appear to make a lesser salary than their male 

counterparts; 

3. There appears to be no relationship between the 

salary of presidents and the length of time the position has 

been held; 

4. Women presidents of postsecondary educational insti-

tutions appear to be less likely than their male counterparts 

to have earned a doctoral degree; 

5. A slight majority of men and women presidents of 

postsecondary educational institutions appear to have com-

pleted some type of administrative program in higher educa-

tion ; 

6- In the handling of their presidential functions, 

there appears to be little difference in the ways in which 

men and women presidents of postsecondary educational insti-

tutions approach their duties and functions; 

7. In their perceptions of certain institutional con-

cerns (e.g., faculty tenure and maximum age policies, student 

activism, affirmative action), there appears to be little 

difference in attitude between men and women presidents of 

postsecondary educational institutions; 
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8. In their perceptions of the valuable courses in an 

administrative preparation program, there appears to be little 

difference between men and women presidents; 

9. In their perceptions of teaching experience as an 

essential ingredient to success for a president of a post-

secondary educational institution, women presidents appear to 

believe that teaching experience is more essential than do 

men presidents; 

10. Regarding methods of communication, the communication 

styles of women and men presidents of postsecondary educa-

tional institutions appear to be identical; both favor the 

personal contact method; 

11. Since an academic presidency was not a long-range 

goal for 77 per cent of the 262 respondents, it appears that 

this position is not one for which qualified individuals 

specifically prepare themselves. 

Inferences 

Although women have not made rapid inroads into the field 

of higher education administration, they have made consider-

able gain in numbers since the 1940s as chief administrators 

of postsecondary educational institutions. Part of the prob-

lem appears to be due to women's traditional role in society 

and the family. Women must still make choices between family 

and career. While eighty-nine men presidents of this study 

are married (67.9 per cent), only twenty-one women presidents 
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are married (16.0 per cent). The inference is that society, 

families, and women (in particular) must change the prevalent 

attitudes of what woman's place should be before the number 

of women executives can approach that of men. 

Analyses of the data reveal that there is a similarity 

in the men and women presidents' functional participation in 

management events and their perceptions of concerns related 

to institutional operation. The respondents seem to have a 

perception of their positions as that of "the president"—not 

"man president" or "woman president." It appears that boards 

of trustees may expect qualified men and women to fulfill 

with equity the requirements of the academic presidency. 

With the advent of the increasing number of women who are 

entering higher education as students, and the increasing 

number of women who are earning doctorates, there will be 

greater pressure by women for an increase in their number in 

administrative positions. This will include the presidency. 

Recommendations for Further Research 

Based on the findings and conclusions of this study, the 

following recommendations for further research are made. 

1. Since boards of trustees have the power to select 

presidents of postsecondary educational institutions, research 

should be initiated that will determine what qualifications 

the boards perceive as essential for a president of a post-

secondary educational institution; the direction of such a 
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study might be toward revealing why boards of trustees and 

search committees more often choose a man for the position; 

2. Because a majority of the men presidents are married 

and the majority of the women presidents are not, research 

concerning the marital status of men and women presidents of 

postsecondary educational institutions could be explored to 

determine the effects of marital status on various aspects of 

the presidency. 
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A COMPARISON OF THE BACKGROUND, FUNCTIONS AND PERCEPTIONS OF 
PRESIDENTS OF POSTSECONDARY EDUCATIONAL INSTITUTIONS 

Name of President 

Please check or comple te spaces wh i ch apply to you. 

I. Personal/Professional Background 

A. Age 

1._ 

2._ 

3._ 

J e s s than 30 4. 40-44 7. 55-50 9.. 

_30-34 5. 45-49 8. 60-64 10.. 

_35-39 6. 50-54 

_65-69 

_over 70 

B. Marital Status 

1 . s ingle 

2 . marr ied 

3 . w idow /w idower 

4 d ivorced 

5 other, please speci fy 

C. Present annual salary (gross) 

1 . less than $20,000 5._ 

2 . $20,000-$29,999 6._ 

3 . $30,000-$39,999 7._ 

4 . $40,000-549,999 8._ 

_$50,000-$59,999 9._ 

_$60,000-569,999 10._ 

_$70,000-379,999 

_$80,000-589,999 

_$90,000-599,999 

_5100,000 or more 

D. Highest degree 

1. Bachelor 2._ 

5. If doctorate, a. 

_Master 3.. _Doctorate 4. Major Field of Highest Degree . 

.earned b._ . awarded 

E. Have you completed administrative programs in higher education? 

1. Yes 2. No 

If yes, was the preparat ion through: 

1 . degree program 4._ 

2 . ins t i tu tes 

3 . seminars /conferences 

.o ther , please speci fy 
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F. Experience in years 

1._ 

2._ 

3._ 

4._ 

.P resen t pos i t ion (inc. current yr.) 5._ 

.P res iden t of other post sec. ed. inst. 6._ 

_Postsec. adm. (not president) 7._ 

_Precol lege ed. adm. (pr incipal, etc.) 

_Preco l lege teach ing 

_Pos tsecondary teach ing 

_Adm. outs ide educa t ion 

7. Type of admin is t ra t ive exper ience outs ide educat ion f ie ld 

. bus iness .government _other, please spec i fy 

II. Functions' 

Using the fo l l ow ing scale, please circle the letter wh ich best descr ibes: 

A (always) 

B (often) 

C (occasional ly) 

D (seldom) 

E (never) 

A. To what degree you: £ 
aj o 

1. Represent your ins t i tu t ion as spokesperson a B 

2. Delegate your dec is ion making a g 

3. Inf luence budget development of ins t i tu t ion a B 

4. In f luence cur r icu lum planning of ins t i tu t ion a B 

5. Inf luence fac i l i t ies p lann ing of ins t i tu t ion a B 

6. Recruit facul ty A g 

7. Employ /d ismiss facul ty A B 

8. Evaluate facu l ty A g 

9. Recruit admin is t ra tors A B 

10. Employ /d ismiss admin is t ra tors a B 

11. Evaluate admin is t ra tors A B 

B. To what extent others represent you at: 

12. Facul ty meet ings A g 

13. Board of t rustees meet ings a B 

14. A lumn i meet ings A g 

15. News media interv iews A B 

16. Ins t i tu t iona l commi t tee meet ings a B 

17. Legis lature meet ings /sess ions a B 

C. On an average daily basis, to what extent you: 

18. Ta lk / l i s ten to s tudents A B 

19. Make speeches A g 

20. Ta lk / l i s ten to staff A g 

21. Ta lk / l i s ten to facul ty A g 

22. Work w i th ins t i tu t iona l commi t tees A g 

23. Wri te books /ar t i c les A g 

24. Engage in fund rais ing A g 

— o 

C 

C 

C 

C 

C 

C 

C 

C 

C 

c 
c 

E 

3> £ 
o o 
CO c 



III. Perceptions related to institutional operation 

Using the fo l low ing scale, please c i rc le the letter(s) wh ich ind ica tes the degree of your agree-
ment or d isagreement w i th the fo l low ing s ta tements : 

163 

SA (strongly agree) 

A (agree) 

U (undecided) 

D (disagree) 

SD (strongly disagree) 

A. In setting institutional goals, the following methods should be employed: 

1. Management by object ives (MBO) SA A 

2. Planning, programing, budget ing (PPB) SA A 

3. Program, evaluat ion, review technique (PERT) SA A 

4. Other, please spec i fy SA A 

B. In development of institutional budget, the following should be involved: 

5. A lumn i A 

6. Board of t rustees e a a 
7- A c u i t y A 

8. F inance of f icer gA A 

9. Students A 

10. President $ A A 

11. Other, please spec i fy SA A 

C. In faculty evaluation, the following should be involved: 

12. President c$A A 

13. Vice President Academic Af fa i rs $A A 

14. Department heads 3 A A 

15. Col leagues g A A 

16. Students g A A 

17. Board of t rustees $ A A 

18. Other, please spec i fy SA A 

D. In faculty evaluation, emphasis should be placed upon: 

19. Teaching g A A 

20. Research and Publ icat ion SA A 

21. Service g A A 

22. Other, please spec i fy s A A 

E. In selection of the president, the following should be involved: 

23. Board of t rustees g A A 

24. Admin is t ra tors § A A 

25- Facul ty SA A 

26. Students ^ A A 

2 1 • A l u m n i . SA A 
28. Other, please speci fy _ S A A 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 
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F. The following have a detrimental effect upon the operation of a postsecondary educational in-

stitution: 

29. Facul ty tenure pol icy . . . . S A A U D SD 

30. M a x i m u m ret i rement age for facul ty SA A U D SD 

31. Facul ty un ion izat ion SA A U D SD 

32. Student ac t iv ism SA A U D SD 

33. A f f i rmat ive ac t ion SA A U D SD 

34. Col lect ive barga in ing SA A U D SD 

35. Equal fund ing of men /women ath le t ics SA A U D SD 

G. Courses in the following areas of postsecondary education are helpful and should be includ-
ed in an administrative preparation program: 

36. Budge t ing /p lann ing SA A U D SD 

37. Commun i t y co l lege SA A U D SD 

38. Teach ing SA A U D SD 

39. Cur r i cu lum p lann ing SA A U D SD 

40. Human re lat ions SA A U D SD 

41. Legal aspects SA A U D SD 

42. Organizat ion SA A U D SD 

43. Personnel SA A U D SD 

44. Resource development SA A U D SD 

45. Student af fa i rs SA A U D SD 

46. Admin is t ra t i ve theory SA A U D SD 

47. Other, please speci fy — — 

H. Teaching 

48. Teach ing exper ience is essent ia l for success SA A U D SD 
as president of a postsecondary educat ion 

If SA or A, m i n i m u m number of years 

I. Communications style 

Please rank in order of impor tance, the c o m m u n i c a t i o n s methods you employ as president 
( "1 " most important) 

1 open door 4. memo 

2 . th rough channels 5 commi t t ee 

3 . personal con tac t 6. other, please spec i fy 

J. Was becoming president of a postsecondary educational institution a long range goal for 

you? 

1. yes 2. no 

K. What factor do you consider was most difficult to overcome in attaining the presidency? 

L. What do you perceive to be your greatest asset in being selected to the presidency?. 
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North Texas State University 
Higher and Adult Education 
Denton, Texas 762 03 
February 28, 1981 

As a doctoral student of Administration in Higher Educa-
tion at North Texas State University, I am conducting this 
survey to elicit information for a comparative study of men 
and women presidents of postsecondary educational institu-
tions . 

The hypothesis of this study proposes that there are no 
significant differences in the professional backgrounds, 
functions of the presidency, and perceptions related to 
institutional operation between men and women presidents of 
postsecondary educational institutions with similar locus of 
control and comparable enrollment. 

Your response to this questionnaire will provide an 
important part of that comparison. My sincere hope is that 
you will take the time to complete the questionnaire. I will 
appreciate its prompt return. Thank you for your assistance 
and consideration. 

Sincerely, 

Ruth C. Amend 
Doctoral Student 

William A. Miller, Director, Higher Education Administration 
Joseph D. Dameron, Professor 
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North Texas State University 
Higher and Adult Education 
Denton, Texas 76203 
April 6, 1981 

Recently I sent you a questionnaire based upon the 
hypotheses that there are no significant differences in the 
professional backgrounds, functions of the presidency, and 
perceptions related to institutional operations between 
men and women presidents of postsecondary educational 
institutions with similar locus of control and comparable 
enrollment. Your response is an essential part of that 
comparison. 

Since I have not received your completed questionnaire, 
I am enclosing another copy for your reply. Please take the 
time from your busy schedule to complete and return this 
questionnaire. A stamped, addressed envelope is enclosed for 
your convenience. 

Thank you for your assistance and cooperation. 

Sincerely, 

Ruth C. Amend 
Doctoral Student 

William A. Miller, Director, Higher Education Administration 
Joseph D. Dameron, Professor 
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