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In 1961 the Gablers initiated an extensive investigation 

into the appropriateness of school textbook content adopted 

for use within the State of Texas. It was their feeling that 

many textbooks presented material and information of ques-

tionable value for student examination. Since then the 

Gablers have been principally responsible for the nationwide 

organization of a vocally conservative segment of the 

population that protests and petitions against the content 

of curricular materials. 

The problem of this study was to trace through available 

sources the history of Norma and Mel Gabler1s work concerning 

the curricular appropriateness of textbooks and interpret 

in terms of motivation, scope, and effectiveness the 

identified impact of their work. 

The purpose of this study was to present a comprehensive 

report documenting specifically that which the Gablers have 

done, said, and represent. A chronology of events of the 

Gablers' textbook involvement from 1961 through 1981 has 

been recorded. Material written and/or distributed by the 

Gablers through their organization, Educational Research 



Analysts, has been reviewed and summarized with extensive 

documentation to convey the philosophy and intentions of 

the Gablers since their work in this area began. Specific 

passages of textbook content petitioned against by Norma 

Gabler before the Texas State Textbook Adoption Committee 

have been presented as organized around the Gabler outline, 

"Textbook Reviewing by Categories." Media presentations 

featuring the Gablers have been reviewed for the purpose 

of informing others about what types of information have 

been presented to the American public about this issue and 

to offer a glimpse into the human nature characteristics of 

the Gablers as personalities. Professional educator 

reaction into this probe of textbook content is offered 

to relate the numerous concerns expressed about the 

monitoring of educational materials. Finally, an analysis 

of the Gablers' efforts and identified observations as 

to their effectiveness and influence have been recorded 

conveying the extent and success of the Gabler involvement 

as it pertains to textbook content. 
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CHAPTER I 

INTRODUCTION 

Throughout the country there is expressed concern about 

the content of curricular materials. The education community 

by now is accustomed to criticism and controversy. A demo-

cratic society with free speech provisions sanctions such 

behavior. With a nation as socially diverse as the United 

States, and with public concern over schools often tinged 

with emotion, it comes without surprise that no area of 

education is exempt from scrutiny. Such is the case with the 

current and increasing examination of textbook content with a 

powerful national movement gaining widespread support. 

Acknowledged leaders of the school textbook examination 

controversy are Norma and Mel Gabler of Longview, Texas. 

The movement is controversial, emotional, and raises many 

questions. 

In 1961, Norma and Mel Gabler first became involved in 

the examination of textbooks because they perceived a dis-

crepancy between statements about the rights of individual 

states versus the powers of the federal government in one of 

their son's textbooks. While awaiting clarification that 

fall from the Texas Education Agency about the textbook 

adoption process, an additional error was noticed. Dick 



states that "in another book, the Gablers found that the 

phrase 'under God' had been deleted from Lincoln's Gettysburg 

Address" (8, p. 6). From these initial encounters with 

curricular materials, the Gablers have since organized and 

actively pursued a massive investigation into elementary and 

secondary textbooks. 

The Gablers utilized media coverage from the beginning 

of their campaign to advance the cause of textbook im-

provement reform. Calling a radio "phone-in" program 

broadcasting from Shreveport on station KWKH was their first 

thrust at alerting and informing large numbers of others 

about their work. Evidently, significant numbers of other 

parents and citizens concurred (14, p. 17). The Gablers 

were invited to be station guests on this same radio program 

even before their first presentation at the state level in 

1962. This launched their public crusade. 

Since 1962, Norma Gabler has appeared almost annually 

before the Texas State Textbook Adoption Committee—even 

though other groups had been appearing regularly before the 

committee prior to this time for essentially the same reasons, 

Publicly addressed grievances before this committee con-

stitute part of an established formal procedure to register 

complaints against textbooks. From the beginning, the news 

media have consistently given Norma Gabler and her verbal 

testimony extensive news coverage and continue to do so. 



In 1973, the Gablers formed Educational Research 

Analysts, Inc., a non-profit, tax-exempt organization. 

Redman contends it is operated "as an independent faith 

missionary organization, depending upon contributions to^ 

maintain operations" (33, p. 21). Working under the auspices 

of this organizational format, the review of curricular 

materials is now the Gablers' full time pursuit. 

The Gablers believe that there are violations in most 

textbooks of traditional family beliefs, attacks against 

Judaic-Christian religious orientations, and an undermining 

of American patriotic heritages and the political and 

economic structure of the United States. Their campaign 

against what they consider to be "questionable content" is 

intended to expose these perils of contemporary education. 

Thus, the Gablers testify that they feel as if they have a 

moral obligation to parents, children, and citizens to speak 

out against and uncover educational materials which they 

find offensive. 

Statement of the Problem 

The problem of this study was to trace through available 

sources the history of Norma and Mel Gabler's work con-

cerning the curricular appropriateness of textbooks and 

interpret in terms of motivation, scope, and effectiveness 

the identified impact of their work. 



Purposes of the Study 

The purposes of this study were to 

1. investigate and write a history from available media 

sources about the Gabler examination of textbook content 

between 1961-81; 

2. make inferences as to the motivations, intentions, and 

philosophy of the Gablers in pursuing textbook eval-

uations; 

3. relate the significant issues, concerns, and sentiments 

which the Gablers observe as being detrimental textbook 

content as expressed before the Texas State Textbook 

Adoption Committee; 

4. assess the effectiveness and impact of textbook review 

and criticism utilized by the Gablers on educators and 

parent organizations; 

5. report the criticism and educator reaction of the Gabler 

examination of textbooks in light of the concept of 

censorship; 

6. emphasize the present situation of increasing public 

awareness and mounting pressure concerning the perceived 

moral acceptability of textbook content. 

Background and Significance 

Norma and Mel Gabler have confronted public education 

in this nation unlike any other group or movement. Despite 

the lack of finances and formal college degrees, the Gablers 



have challenged both educators and publishers about the moral 

quality and instructional purposes of many curricular pro 

grams. As a housewife and a former clerk for an oil company, 

Norma and Mel Gabler have initiated a massive force com-

pelling textbook change. Furthermore, the Gablers have 

fostered and sustained an overwhelming amount of public 

support for their work. Through the avenues of frequent 

media exposure, numerous public speaking engagements, and 

testimony at the textbook hearings, "the Gablers have sought 

to alert the nation to the damage being done by 

textbooks" (31,p.608). 

Texas Textbook Selection Process 

The textbook adoption process used within the State of 

Texas is a well planned and organized series of events which 

results in a final selection of textbooks for use by public 

school districts. The procedure which must be followed is 

important to educators, publishers, and citizens. Specific 

policies authorized by the Texas Education Code and the 

State Board of Education govern the rules, regulations, and 

practices which are involved in this selection process. 

Textbooks selected by the State Board of Education are 

to be provided free of cost to public school students in 

Texas. Funding for this expenditure is made available 

through the State Textbook Fund, which currently constitutes 

"a regular allocation set aside by the State Board of 

Education from the Available School Fund" (35, p. 2). 



Textbooks no longer needed by school districts are to be 

returned to the state textbook despository with provisions 

in the law for these textbooks to be used by other state 

institutions such as county jails and state prisons. 

The textbook adoption schedule is really an annual 

occurrence with an established sequence of events. Though 

the content areas of textbooks up for adoption change from 

year to year, the mechanics of the process remain similar. 

Every spring the State Board of Education issues a 

Proclamation requesting sealed bids from publishers for 

textbooks in certain content areas from kindergarten through 

high school. This Proclamation is a "detailed listing of 

textbook needs and specifications" (35, p. 3). The entire 

process terminates nearly one year later when local school 

boards authorize the ordering of new textbooks from the 

state approved list. 

Textbooks being considered for adoption must be made 

available for public review at all of the twenty regional 

Education Service Centers located throughout Texas. Citizens 

may examine textbooks. If any material is found to be 

objectionable by citizens, they have the right to voice 

their objections at two state hearings in Austin. Former 

Commissioner of Education, M. L. Brockette discusses the 

involvement of lay citizens in the textbook process in this 

1976 statement released by the Texas Education Agency in a 

pamphlet entitled Textbook Adoption in Texas: 



The concern and interest of parents and other citizens 
in the textbook adoption process is welcomed by the 
Texas Education Agency and by school districts through-
out the state. All interested persons are invited to 
examine the materials submitted for adoption by the 
nation's publishers. 
. . . We invite all interested citizens to examine these 
materials and make their opinions known in writing to 
the Texas Education Agency (35, p. 1). 

The first state hearing is held in late summer with the 

Texas State Textbook Adoption Committee and the Commissioner 

of Education in attendance. Prior to speaking publicly 

against a textbook at this meeting, the citizen reviewer must 

have submitted a Bill of Particulars—a written explanation 

of material perceived to be objectionable prepared in a 

format which identifies this content by page, column, and 

paragraph number. Only the publisher or an employee of the 

publishing firm may speak favorably about a textbook at this 

meeting. 

The Texas State Textbook Adoption Committee is selected 

and meets annually to decide on textbooks currently being 

considered for the following year's use. The committee 

consists of fifteen professional educators selected from 

throughout the state by the Commissioner of Education and 

appointed by the State Board of Education. This committee 

is composed of classroom teachers and school administrators 

employed in the public schools. At least a majority of the 

committee must be classroom teachers with recognized qual-

ifications in the content areas under consideration. No two 

committee members may live in the same congressional 
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district nor may any of them have an association with a 

publishing firm. The committee members are permitted to 

appoint advisors to assist them in the review of textbooks 

under consideration. The Texas State Textbook Adoption 

Committee is appointed without salary and its members are 

involved in a great deal of work closely examining textbooks 

and considering all pertinent materials such as Bills of 

Particulars, verbal testimony, and publisher presentations. 

All of this evidence, plus assistance from their own textbook 

advisors, constitutes the necessary information needed to 

make a decision about which textbooks to select for state 

adoption. 

The second public meeting at which time a citizen may 

formally appear to present objections about textbooks is 

held before the State Board of Education just prior to the 

formal adoption vote. State Board members are publicly 

elected officials representing all districts in Texas. They 

are not paid for their service to this office. Unlike the 

Texas State Textbook Adoption Committee, the State Board 

members do not select textbooks for use in schools. Rather, 

they have the authority to remove textbooks already selected 

by the adoption committee. In order to be eligible to speak 

before the State Board of Education for the purpose of 

objecting to textbook content, an individual must first have 

appeared before the Texas State Textbook Adoption Committee. 



In early fall the Texas State Textbook Adoption Com-

mittee ineets to select a final list of textbooks designated 

for use in schools the following year and makes this recom-

mendation to the Commissioner of Education. The Commissioner 

of Education, like the State Board of Education, has the 

authority to remove textbooks from the recommended list of 

the selection committee. Neither the Commissioner of 

Education nor the State Board of Education may add textbook 

selections to this list. The list of recommended textbooks 

may not be eliminated down to just one single title. 

The Texas Education Code requires that anywhere from 

three to five textbooks be selected and made available to 

public schools in any one content area. If at least three 

suitable textbooks are not available for adoption, the State 

Board of Education has the authority to select a smaller 

number. 

Once the textbook selection process has been completed 

at the state level in Austin, local districts will appoint 

their own textbook review committees to select textbooks from 

the state approved list. A contract to use state approved 

textbooks in any content area can run for no more than six 

years. 

The State of Texas is among twenty-three states that have 

to some varying degree, an established centralized statewide 

textbook adoption process. With Texas being a large state in 

both area and population, a sizable proportion of textbooks 
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published nationally are used within its borders. Publishers, 

eager to capture a lucrative market, are delighted when their 

textbooks appear on the state approved list. Banas indicates 

that "Texas is the textbook industry's most crucial market 

because of the way it picks its schoolbooks" (5, p. 2). A 

potentially big market is lost when textbooks fail to make 

the list. Mcintosh relates that the Texas "system is known 

as one of the best and most democratic in the 

country" (16, p. 183). 

The Gablers are very involved in these public adoption 

meetings at the state level. After reading textbooks very 

carefully and following the format for grievances, they 

publicly present their concerns to the Texas State Textbook 

Adoption Committee, the Commissioner of Education, and the 

State Board of Education. There are many issues, topics, 

exercises, activities, captions, and pictures which they 

believe to be of questionable value to students. The Gablers1 

goal is to inform those officials involved in the textbook 

selection process about certain aspects of textbooks which 

they consider less than desirable for classroom use (9). 

Developmenta1 Overview 

For the past twenty years the Gablers' endeavors have 

received much public attention and the result has been a 

significantly increased public awareness. Their campaign has 

been waged through the mail, the media, and word—of-mouth. 
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It has been aimed at parents and community leaders rather 

than attempts to persuade educators of their legitimacy. 

Norma and Mel Gabler have been guests on nationally tele-

vised "talk shows" and local radio "phone-in" programs. 

Popular trade magazines, regional magazines, and newspapers 

have carried numerous articles and pictures featuring them. 

They are called upon for many speaking and traveling 

engagements and have appeared from coast to coast and in 

Australia and New Zealand. Edward Jenkinson, Chairman of the 

Committee Against Censorship for the National Council of 

Teachers of English, believes that the Gablers1 extensive 

campaign of speaking engagements has brought them before 

"several hundred thousand people" (18, p. 108). 

In addition to appearing annually before the Texas text-

book public hearings and various groups nationwide, Norma 

and Mel Gabler operate, from out of their home, an extensive 

textbook review service. Textbook reviews, usually five to 

thirty pages in length, are mailed on a contribution basis, 

to anyone requesting the Gablers' opinion about a specific 

textbook. This is a rather inexpensive way of relaying the 

message that textbooks contain material which they regard as 

questionable. According to Bowler the Gablers are "backed 

by a large and vociferous network of parents' 

groups" (1, p. A-18) that are forming throughout the nation 

to rid the public schools of what they feel are the dangers 

of textbooks. Hung relates that "more and more school 
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teachers and administrators are finding out that much of what 

textbook protestors are saying invariably comes from that 

little town in Texas where the Gablers live" (17, p. 9). 

Textbook review material distributed by Norma and Mel Gabler 

has been used in textbook protests in at least one-third of 

the fifty states (19). 

The effectiveness of the Gablers' efforts is difficult 

to assess. Jenkinson believes that "since they started 

reviewing textbooks in 1961 and protesting what they feel to 

be objectionable content, the Gablers1 efforts have paid 

dividends" (19, p. 114). At the Texas State Textbook 

Adoption Committee meetings, some textbooks which the Gablers 

have spoken against have failed to make the approved list. 

At one especially dramatic, unprecedented, meeting in 1973, 

the publisher's representative asked that his firm's own 

textbook be removed from the adoption screening after Norma 

Gabler leveled her charges against it (14). Eighteen of 

the twenty-eight textbooks they argued against did not win 

adoption approval in 1978 (32). Rebuttals by publishers to 

their charges are now often lengthy, with top level corporate 

executives either present at the committee meetings or 

personally representing and speaking in behalf of their 

textbooks before the committee. It is fast becoming known 

that the Gablers do their homework (22) and are a formidable 

force at the textbook hearings. An annual appearance by 

Norma Gabler before this committee is generally expected. 
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Educator Reaction to the Gablers' Work 

Educator reaction to this probe of textbook content is 

diverse and inconsistent. Researching the professional lit-

erature for the Gablers1 names produces few articles about 

them in educational journals. However, national organ-

izations have recently expressed a critical view of the 

Gablers and other conservative groups protesting the content 

of curricular materials. Jenkinson expresses the following 

concern: 

There is little question that the Gablers and their 
followers have put public education on trial. The 
question facing public education now is this: Can 
teachers and administrators throughout the country 
unite long enough to put the Gabler thinking on 
trial? (19, p. 115) 

NEA President Willard McGuire indicates, "We will not yield 

to these contemptible demands of the right wing critics and 

would-be censors of education" (26, p. 58GE). Though 

educators at the national level do not sanction the Gabler 

cause, Anna S. Ochoa, former Preisdent of the National 

Council for the Social Studies, states that "by contrast 

the education community has not had a parallel 

organization" (30, p. 306). 

At the local level textbooks containing controversial 

or questionable material may be passed by or eliminated for 

textbooks which do not anger the community. Because of 

controversy some schools are abandoning novel ideas and 

approaches for those that are more traditional (28). From 
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the local school administration viewpoint, Dawkins clearly 

describes the pressures of this situation: 

Life is tough for administrators. One can understand 
why they hope not to be obliged to buy possibly 
offensive books when demonstrably inoffensive books 
are available (7, p. 251). 

Individual school districts are now often including 

parents and parent groups in the curricular selection 

process. An informed community which knows and understands 

community standards can help select education materials 

palatable to the tax paying, school board voting public. 

However, professional education has developed its own 

language which may confuse or inhibit parental involvement 

in the textbook selection process (6). McGough addresses 

this point: 

Educators have hidden behind a veil of professionalism 
for many years, and many parents therefore feel 
inadequate to the task of reviewing a book. . . . 
Perhaps, unwittingly, educators have put parents 
in a dependency relationship, and they may have 
to develop an affirmative action program for 
us (24, p. 558). 

In order to avoid potentially uncomfortable conflicts, school 

districts are having to accommodate the local public. The 

needs, desires, and expectations of concerned parent groups 

are being recognized (7). 

The reaction of publishers seems to be one of noticing 

and responding to the Gabler message. Realizing that their 

profits depend on textbook sales, publishers are not willing 

to produce unmarketable textbooks. In the following excerpt, 

Bowler relates the implications of this situation: 
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What is more remarkable, the Gablers make grown men 
and women in the $700 million textbook publishing 
business quake with fear. Why? Texas, with its^ 
$45 million market, has a centralized book adoption 
procedure that allows formal citizen objections. 
Although Norma Gabler maintains she has never single-
handedly eliminated a textbook* the fact is that she 
has become a Texas institution. . . . It costs 
$200,000 to $300,000 to produce and market a new 
textbook series. If the 15-member state textbook 
committee rejects it, that's a mortal blow to 
national sales (1, p. A-18). 

Publishers know that they will be held accountable to charges 

made by Norma Gabler before the Texas State Textbook Adoption 

Committee. According to Massie, on CBS "Sixty Minutes" in 

the summer of 1980, "several textbook publishers acknowledged 

that they have revised some of their publications to ensure 

that they will pass the Gablers1 scrutiny" (23, p. 58GE). 

Discussions of this type immediately give rise to con-

cerns about censorship. Restriction of academic freedom is 

a controversial issue with many important implications. As 

early as 1975, the American School Board Journal editorially 

wrote, "indeed, the question school boards face is not so 

much whether to censor but what to censor and how to go about 

it" (36, p. 25). This view recognizes the inevitability of 

censorship as part of the selection process. 

Public Reaction to the Gablers' Work 

Parents send their children to school for an education. 

Recent strong public emphasis on the "basics" suggests the 

critical importance attached to these skills. Interestingly, 

there is not a general consensus as to what the basics 
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really are (15). The public has adopted an attitude of 

skepticism toward education (37). The back-to-basics move-

ment testifies to the lack of faith in the present educative 

process and parents are monitoring classroom activities more 

carefully. Norma and Mel Gabler have written: 

For years parents sent their children to public schools 
with confidence in the educators to whom they had 
entrusted the education of their children. In the past 
decade, more and more parents have faced up to the 
tragic reality that their confidence has been woefully 
misplaced. Once parents become aware of what has 
happened in American education, they consider that 
they must, in one way or another, take action for 
the sake of the children (11, p. 2). 

Morris reports that "at one time schools supported and pro-

moted traditional values, but today it's a different 

story" (27, p. 613). 

Because of the Gablers, many are questioning what 

textbook content is doing to students. Time Magazine has 

editorially expressed the following: 

The Gablers are taken seriously outside the 
South, in part because of their persistence and the 
detailed tenacity with which they do their 
homework. . . . People tend to like them personally, 
because of their courtesy and obvious sincerity. 

But the Gablers have more going for them than 
that. However daffy their exegeses may sound to some, 
they reflect parental concerns that are real and 
run deep (37, p. 76). 

As taxpayers, citizens have the right to examine public 

school systems (29). Whether they are perceived as friends 

or foes is not at all the issue, just as whether or not one 

agrees with the Gablers is not the point. Hoping that this 

or a similar movement will fade away is unrealistic (38). 
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The Issue of Humanism 

The Gabler organization, Educational Research Analysts, 

serves "as the major textbook review clearing house in the 

nation" (13, p. 1). It also distributes other material and 

information related to parental education concerns. By no 

means is it the only conservative organization actively in-

volved in this area. Though the following organizations are 

not primarily involved in textbook examination, they do share 

many of the same concerns as the Gablers: Jerry Falwell's 

Moral Majority, Phyllis Schlafly's Eagle Forum, Lottie Beth 

Hobbs1 The Pro-Family Forum, the John Birch Society, the 

Heritage Foundation, The 700 Club, the James Robison 

Evangelistic Association, and the Church League of America. 

Numerous other organizations exist. These organizations 

express ideas similar to the ideas released by Educational 

Research Analysts, further emphasizing the point that there 

are many concerned Americans currently joining together. The 

scope of influence and combined thrust of these conservative 

organizations is massive. Politically they have been 

referred to as the New Right and Park believes that "schools 

risk becoming pawns in the right's efforts to gain political 

power" (31, p. 610). 

Though the New Right organizations relate in some way to 

public education, many of their concerns involve other social 

and political matters. One main cohesive factor expressed 

by these organizations and the Gablers centers on the concern 
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of humanism as expressed in the Humanist Manifestos I and II. 

Park indicates that to the Gablers, "the problem is greater 

than textbooks; it is progressive and humanistic education, 

which must be opposed" (31, p. 610). The Gablers state that 

"humanism is faith in man instead of faith in God" (12, p. 1). 

According to McGraw: 

Humanists reject Judeo-Christian moral and ethical 
laws, such as those contained in the Ten Commandments, 
calling them "dogmatic," "outmoded," "authoritarian," 
and a hindrance to human progress (25, p. 10). 

In the Preface of Humanist Manifesto II Kurtz and Wilson 

express the common belief held in both Manifestos: 

As in 1933, humanists still believe that traditional 
theism, especially faith in the prayer-hearing God, 
assumed to love and care for persons, to hear and 
understand their prayers, and to be able to do 
something about them is an unproved and outmoded 
faith. Salvationism, based on mere affirmation, 
still appears as harmful, diverting people with 
false hopes of heaven hereafter. Reasonable minds 
look to other means for survival (20, p. 13). 

Some prominent individuals such as John Dewey, B. F. Skinner, 

and others have formally signed or endorsed these Manifestos. 

LaHaye indicates that political opposition to humanistic 

oriented education is mounting as more people become 

acquainted with this significant New Right issue in education: 

The growing coalition of pro-moral Americans is a 
sleeping giant that is gradually awakening to the 
realization that it has largely ignored the electoral 
process for decades. Unless it asserts itself and 
elects pro-moral people to office, America in the 
twenty-first century will be a humanist country, 
for the morals and philosophy of the public-school 
system of today will become the moral philosophy of 
our nation, in twenty to thirty years (27, p. 46). 
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The messages conveyed by these conservative organizations 

are similar in tone and content, being pro-American and 

Christian oriented. They offer a wide variety of literature 

such as pamphlets and books at modest prices. Many of them 

now have executive committees consisting of prominent 

Americans associated with prestigious institutions. Though 

not exclusively concerned with education, these organizations 

do, to some varying degree, expose what they see to be the 

hazards of contemporary education. In an open letter to 

concerned citizens, the Church League of America's executive 

secretary, Major Edgar C. Bundy sums up most of the concerns. 

You have heard about the textbook fracas that is 
sending indignant parents out into the streets and 
into the schools to protest the texts that undermine 
the family, despise morality, dishonor the flag and 
distort American history, filling the minds of our 
children with words, ideas, and loyalties opposed to 
our American way of life, as well as the Christian 
heritage underlying it (3, p. 1). 

Historical Perspective 

Involvement by parent groups and citizens in educational 

issues has long existed in America and should not be solely 

associated with Norma and Mel Gabler. Groups have long 

existed which have exerted pressures on schools to monitor 

closely the content of educational materials for patriotic 

and moral reasons. In an article entitled "Textbook Censors 

Alarm Educators" Fine states the following: 

A growing censorship of school and college textbooks 
in the country is causing America's leading educators 
serious concern. 

Widespread attacks have been made in recent months 
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on school books and other reading materials. The 
attacks have been based on the grounds that the texts 
contain subversive passages or have been written by 
authors suspected of un-American views (10, p. 196). 

Fine wrote that article in 1952 and it subsequently was 

reprinted in the 1953 yearbook for ASCD, Forces Affecting 

American Education. Movements such as that of the Gablers 

are not novel to the history of American education. What 

would be unusual to education would be for no public forces 

affecting American education to be evident. 

Information gained from this research addresses the 

numerous issues which relate to the Gablers and seemingly 

to the public. Norma and Mel Gabler have significantly 

influenced educational history in the United States because of 

their unrelenting work over the past twenty years. Future 

ramifications of their work will invariably become apparent. 

Educators and historians of times yet to come will want 

to know more about them—their work, backgrounds, success, and 

aspirations. This study offers an objective view of these 

people and all they have accomplished by the early 1980's. 

Hopefully, it will be a source of information for others who 

want to know more about Norma and Mel Gabler and the 

development and causes of their involvement concerning the 

curricular appropriateness of school textbook content. 

Definition of Terms 

For purposes of this study the following terms were 

used as defined. 
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1. Censorship is defined in the Dictionary of Education 

as 

the art of examining printed matter, motion pictures, 
etc., for the purpose of eliminating objectionable 
content; by its practitioners considered necessary 
to protect youth, preserve public order and morality, 
or aid national security; by its opponents held, as 
usually applied to have narrowed truth to the limits 
of some partisan doctrine and inhibited the growth of 
free thought and open inquiry (4, p. 83). 

2. Centralized textbook adoption process is defined as 

the manner in which twenty-three states have a mandatory 

textbook adoption procedure which approves only specific 

textbooks for use within that respective state. 

3. Humanism is a term which can have numerous defi-

nitions . According to the back cover of the Humanist 

Manifestos I and II, it is a philosophy which 

has provoked worldwide debate over humanist 
recommendations for the future of humankind in the 
areas of religion and ethics and over humanist views 
on . . . the right to suicide, abortion, and divorce, 
euthanasia, sexual freedom, worldwide ecological and 
economic planning, and the building of world 
community (20). 

Representative tenets of humanism as expressed in the 

Humanist Manifestos I and II are presented in Appendices A 

and B respectively. 

4. Questionable content is defined as material or 

subject matter in the school curriculum which some people 

feel is not appropriately treated. 

5. Textbook is defined in the Dictionary of Education 

as "a book dealing with a definite subject of study, 

systematically arranged, intended for use at a specified 
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level of instruction, and used as a principal source of 

study material for a given course" (4, p. 605). 

Limitations 

1. The textbook selection process referred to and 

explained in this study was limited to the procedure 

utilized by the State of Texas. 

2. A limitation which must be recognized is that the 

identified impact of the Gablers' efforts to keep ques-

tionable content out of textbooks can only be 

impressionistically assessed. 

3. Norma Gabler's verbal testimony before the Texas 

State Textbook Adoption Committee was limited to the 

hearings held between 1970-80. 

4. Objections to the curricular content of educational 

materials was limited solely to textbooks. 

5. A limitation which must be addressed is that there 

are relatively few articles written by educators in pro-

fessional educational publications which specifically report 

about the topic of the Gablers and their efforts in the area 

of textbook content. 

6. The various and often conflicting meanings of the 

term humanism which are frequently maintained by others is 

a limitation which should be acknowledged. Confusion over 

the meaning of this term with "humanitarianism" and 

"humanities" is common. 
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Sources of Data 

Data for this study were collected from a variety of 

sources offering pertinent information about the work of 

Norma and Mel Gabler. Much of the material and information 

contributing to this study had to come from the Gablers 

themselves. 

The following primary sources of data were used: 

1. Proclamations from the Texas State Board of 

Education indicating the textbook selection process; 

2. Texas Education Agency publications concerning 

textbooks; 

3. Personal structured interviews and telephone 

conversations with Norma and Mel Gabler; 

4. Tape recordings and transcripts of television and 

radio programs featuring the Gablers; 

5. Printed forms, newsletters, handbooks, and other 

textbook review materials distributed by the Gabler organ-

ization, Educational Research Analysts, Inc. 

The following secondary sources of data were used: 

1. Copies of official transcripts of the Texas State 

Textbook Adoption Committee; 
2. Relevant library sources; 

3. Position statements from organizations involved in 

or affected by the curricular selection process. 
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Procedures 

All information used in this study was examined for 

authenticity. Materials and documents were screened for 

both external and internal criticism in order to verify 

authorship and veracity of data utilized. 

This study is about the work of two living people who 

have influenced education considerably. Information gained 

from personal interviews, phone conferences, and tours of 

their textbook filled home has offered a greater understanding 

of the people behind this movement and the functional 

operation of Educational Research Analysts. Literature 

distributed under the auspices of their firm and guides on 

textbook review materials was examined and summarized. 

Handbooks of information on the following seven topics have 

been developed and disseminated by the Gablers: humanism, 

Values Clarification, sex education, drug education, Man: 

A Course of Study, scientific creationism, and death edu-

cation. Information gained from a review of these handbooks 

discloses the specific criticism interpreted by the Gablers 

and the ways in which this objectionable material is 

included in the content of textbooks. Mail order infor-

mation of the above nature has been one effective method 

used by the Gablers to inform others of their work and 

philosophy. 

Publicly the Gablers have received much media coverage 

and attention because of the Texas State Textbook Adoption 
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Committee meetings. Ever since Norma Gabler has been 

speaking at these public textbook hearings, the State of 

Texas has utilized the services of Hickman Reporting Service, 

Inc., of Austin, Texas, to produce official notarized 

transcripts of the proceedings. Since what Norma Gabler 

states before the committee must reflect the content of 

their Bills of Particulars submitted prior to the public 

committee meetings, a thorough examination of these tran-

scripts was a major source of information for this study. 

It is what Norma Gabler says before this fifteen member 

committee that influences their decision. Publishers wish 

to produce textbooks that will appear to be educationally 

appropriate before the adoption committee. Therefore, it is 

what Norma Gabler discusses about these textbooks which is 

emphatically important. 

The several hundred pages of transcripts of testimony 

before the Texas State Adoption Committee between 1970-80 

containing Norma Gabler's verbal dialogue was reviewed 

according to the Gabler classification of reviewing textbooks 

by categories. Significant and pertinent objections to 

specific selections of individual textbooks are presented 

as they pertain to this categorical classification. Norma 

Gabler takes examples of objectionable content directly 

from textbooks and teacher editions and thoroughly explains 

to the committee all the reasons why she contends a certain 

textbook should not be used in Texas schools. 
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Relating concrete examples of textbook shortcomings, as 

perceived and narrated by Norma Gabler and as contained in 

the official transcripts, should reveal and convey to others 

the multiplicity of issues, logic, and intentions behind the 

laborious work of these people. By statute, no person 

appearing before the committee may speak favorably in behalf 

of a textbook except the publisher representative. Conversely, 

by understanding what Norma Gabler speaks against, a better 

and more precise understanding of what the Gablers favor 

should be evident. 

Media coverage of the Gablers was also studied. Norma 

and Mel Gabler have had multiple national appearances on 

television shows where they have discussed their work and 

displayed many examples of textbook content. Millions of 

people have heard about their work on such shows as "Sixty 

Minutes," "The Phil Donahue Show," "The 700 Club," "ABC 

Nightline News," and "The Today Show." In addition to the 

extensive coverage these shows have brought them, the Gablers 

have been guests numerous times on local radio and television 

programs throughout the nation. What has been presented to 

the American public by the Gablers on some of these programs 

was another source of information presented fully in this 

study. 

Numerous articles about the Gablers have appeared in 

national publications and regional newspapers. Time Mag-

azine, Parade Magazine, U. S. News and World Report, and 
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Scene Magazine have all had articles discussing their work. 

These articles often present the Gablers in an informative 

human interest journalistic style and are generally intended 

for public reading. Articles of this type frequently cue in 

on the personalities, dispositions, and attributes of Norma 

and Mel Gabler. Subsequently, a glimpse into the human 

characteristics of the people behind this movement helps to 

explain more about the Gablers as people and gives an indi-

cation as to why they have reached their current level of 

success. Examination of these media sources reveals more 

about what has been presented to the public about this entire 

issue, the Gablers, and their work. 

Though relatively little has appeared specifically 

about the Gablers in professional educational journals, 

several articles have been written. Information about them 

in the journals usually consists of criticism of their work 

with censorship overtones. Educator reaction into this 

probe of textbook content is an important issue to be inves-

tigated and reported. Analysis of the critiques about the 

Gablers' work offers various and divergent viewpoints 

concerning the implications of this movement. Furthermore, 

opinions of professional educators provide the multiple 

perspectives and positions important to understand in this 

controversial issue. 
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Importance of Historical Research 

The contributions of historical research allow for the 

examination of insight into the actions of human behavior, 

reveal contemporary perspectives about a situation, and 

provide information for future decisions. Borg and Gall 

indicate that "historical research is the systematic and 

objective location, evaluation, and synthesis of evidence 

in order to establish facts and draw conclusions concerning 

past events" (2, p. 260). Historical research about the 

curricular appropriateness of school textbook content should 

provide those interested with a source of information 

offering a knowledge of the issues, pressures, and ramifi-

cations of the Gablers and their current status. 

Content by Chapter 

This study has been divided into seven chapters with 

this first chapter containing an introductory overview per-

taining to the nature of this report. Chapter II presents 

a chronological historic perspective from 1961-81 of the 

Gablers and their work. Chapter III incorporates the 

Gablers' philosophy, positions, and opinions through an 

examination of the numerous printed materials distributed 

by them under the auspices of Educational Research Analysts. 

Information gained from the transcripts of Norma Gabler's 

verbal testimony before the Texas State Textbook Adoption 

Committee hearings and her intended impact on the textbook 
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selection process within the State of Texas constitutes 

Chapter IV of this study. Chapter V presents media 

coverage—television, radio, magazines, and newspapers— 

offering a human nature insight into the personalities of 

the Gablers as people and the issues presented to the public 

by and about them. In Chapter VI the work of the Gablers 

is evaluated in terms of presenting a clarification of 

educator reaction to their work. A summarization of 

findings, the current status of the Gabler movement, an 

identified impact on textbook content, and implications for 

the future are presented in Chapter VII. 
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CHAPTER II 

HISTORICAL DEVELOPMENT: THE GABLERS 

TELL THEIR STORY 

In this chapter material is presented which offers a 

chronological perspective and human interest insight con-

cerning the growth and development of Norma and Mel Gabler's 

school textbook involvement which is impacting public 

education to an ever increasing degree. This chapter is not 

an all-inclusive account relating every event and detail 

covering their interest in this area. Rather, the purpose 

is to acquaint others with accounts of specific situations 

and impressions as experienced by the Gablers during the 

time period 1961-81. Unless otherwise noted, information 

highlighted in this chapter comes from tape recorded 

personal structured interviews conducted with the 

Gablers (9, 10). A list of the structured interview 

questions used in this study appears in Appendix C. 

Personal and Biographical Background 

Mel Gabler was born on January 15, 1915, in Houston, 

Texas, and lived all of his early life there. His parents, 

Matilda (Tillie) and 0. T. Gabler, worked as a housewife 

and postal employee respectively. When Mel Gabler was six 

years old the Gabler family moved into a house which was to 
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be the permanent residence. Mel Gabler attended elementary, 

junior high, and senior high school in Houston. He attended 

the University of Houston briefly until transferred by his 

employer, Humble Oil Company, to an out of the area work 

site. 

Norma Rhodes Gabler was born in a small town near 

Ennis, Texas, on June 16, 1923, in a locality where her 

maternal grandparents resided. She was one of four children 

born to Mary and Monroe Rhodes. While she was very young her 

father worked as a mechanic for the Ford Motor Company in 

Corsicana, Texas. By the time she started elementary school, 

Monroe Rhodes had already begun his total of thirty-one years 

with Humble Oil Company. Because of this job the family 

moved several times within Texas. 

Norma Gabler was a child during the depression but 

remembers nothing about it and feels that the family was in 

no way handicapped because of it. There were no overbearing 

financial hardships experienced by her family and she 

considers the family income to have been what is considered 

average. 

As a very young child her family lived in Corsicana 

although she entered first grade in Luling where the family 

then resided. The family moved to Palestine and Hallsville 

where she also attended school. Most of Norma Gabler's 

high school days were spent in Bogota, even though she 

recalls moving back to Hallsville her last semester of 
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high school and this was the scene of her high school 

graduation in 1941. 

Norma Rhodes married Mel Gabler on September 6, 1942. 

They met because Mel Gabler worked with her father for 

Humble Pipeline and because of this he had also lived with 

the Rhodes family as a rent-paying boarder. At the time of 

their marriage Mel Gabler was in the U. S. Air Force and they 

were relocated several times while he was in the service. 

Norma Gabler worked for the Air Force while her husband was 

in the service and before the children were born. Their first 

son, Jim, was born in 1945 near San Antonio and Mel Gabler 

was sent to the Azore Islands within two weeks of his son's 

birth. At this time Norma Gabler's parents were living in 

Longview and this is where she and her son went to live. 

After his return to this country, the Gablers were stationed 

in Bangor, Maine, with Mel Gabler working as a recruiting 

sergeant. After being discharged from the service Mel 

Gabler resumed work with Humble Pipeline. 

There were to be several more moves and two more sons 

for the Gabler family. Paul was born in 1947 in Alice, and 

in 1952 Don was born in Mexia. There were other short term 

moves until the family finally bought a home in Hawkins in 

1957 on a sixty-eight acre farm where they also raised cattle. 

Civic involvements for the Gablers in Hawkins included 

the teaching of Sunday school, homeroom mother activities, 

training union involvement with young people, and PTA work. 
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The Beginning 

In 1961 the Gabler family was living on their farm in 

Hawkins. When their son, Jim, came home from school one day 

and told his parents that he felt as if there was something 

wrong with his history textbook, they initially did nothing 

because they did not know what to do. When Jim subsequently 

complained about his research material and the phrase 

"under God" being deleted from Lincoln's Gettysburg Address, 

he asked his parents, "Just where could a young person go 

to find the truth?" With these experiences and a feeling 

that their son was in need of an answer, Norma and Mel 

Gabler felt as if they had to do something. 

Mel Gabler discussed this situation with the super-

intendent of the Hawkins Independent School District and 

was informed that textbooks were chosen in Austin and that 

a procedure did exist which allowed parents to express 

opinions about textbooks. Mel Gabler told his wife that 

because of his employment with Humble Pipeline he would be 

unable to go to Austin and this meant that she would have 

to go. Norma Gabler jokingly relates that she asked her 

husband, "Well, what am I supposed to do down there?" He 

responded that he was not exactly sure but that she would 

have to think of something. She relates that this is 

exactly what she did for when she went to Austin she felt 

she needed to do something. Once there she knew neither 
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where to go nor what to do. The only thing she knew was 

that a meeting was to be held at the Texas Education Agency. 

Norma Gabler speculates that at the beginning of their 

textbook involvement they probably did many things wrong. 

She had no one to assist her and was unaware of any personal 

acquaintances speaking there. She relates that information 

received from the state level at that time was not very 

helpful and that she and her husband just gradually started 

to learn a method which would benefit their needs. 

Norma Gabler laughingly states when they first started 

their work they did not intend to start a national movement 

and did not even think it would "make any waves." They never 

dreamed this would amount to anything more than their own 

personal concern. Their interest was only with their own 

children and Norma Gabler admits she was not thinking of 

anyone else's children. Their concern for all children 

developed as they became more involved (10). 

Assistance from "Texans for America" 

In 1961 when the Gablers became initially involved in 

wanting to know more about the established process for 

selecting textbooks within Texas, they heard about "Texans 

for America." This group made it a point to go to Austin 

and protest against American history textbooks with special 

focus on Communist affiliation and background of authors of 

these materials. Though the Gablers were not part of this 
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group, they did contact this organization, met with the 

individuals sponsoring it, and received information 

including copies of their submitted Bills of Particulars. 

When the Gablers increased in prominence, "Texans for 

America" terminated their organized appearances before the 

Texas State Textbook Adoption Committee (9). 

Radio Talk Show Debut 

The Gablers were regular listeners to the radio talk 

show "Party Line," broadcast from Shreveport, Louisiana, on 

station KWKH. From the earliest days of their work this show 

provided them with an open forum to frequently express their 

opinions about textbooks. The Gablers would contact this 

program by telephone from their home with the intent of 

releasing information and responding to inquiries. Both 

Norma and Mel Gabler would call the station once each week 

and they feel they quickly developed a well known favorable 

reputation among program listeners. Material developed by 

"Texans for America" was the first source of information 

disseminated via these broadcasts. 

Norma Gabler reflects back to the time she and her 

husband first became studio guests on this talk show and 

views it with humor. She indicates that neither had ever 

been in a studio before but were in Shreveport one day 

on business. While there they personally phoned the host 

of "Party Line." He insisted that the Gablers meet him for 
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dinner. During dinner the Gablers were invited to be studio 

guests on the program that very evening. Norma Gabler laugh-

ingly looks back at that night because they were in 

Shreveport virtually unprepared and with little information 

from which to speak. 

Had the Gablers been challenged by callers on this 

broadcast they would have been embarrassed because they would 

have been unable to substantiate their statements as they 

had insufficient data with which to document their arguments. 

Norma Gabler relates that they now would never consider such 

an extemporaneous appearance because they make it a point to 

be fully prepared with comprehensive data to document their 

position. 

The Gablers became regular guests on this show and 

these broadcasts sent their message outside the State of 

Texas. During evening transmissions this program was 

received into the western and midwestern states. Repeated 

broadcasts on a radio show from San Antonio were also 

attempted (10) . 

Initial Publishing Efforts 

The Gablers included printed information to the several 

hundred people on their Christmas card list in the 1961 

holiday season. They personally felt so shocked by what they 

were observing in textbooks that they "just knew" others, if 

only informed, would have a similar reaction. Soon, another 
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information dissemination attempt of large magnitude was 

to be attempted. 

In the early months of 1962 the Gablers organized and 

prepared a twenty page document. This constituted their 

first major attempt, via mail, to inform others about what 

they felt to be vitally important. Much information from 

"Texans for America" was incorporated into this large scale 

mail-out. Because of support generated from "Party Line," 

the Gablers had accumulated a list of one thousand names of 

people who had personally requested information from them. 

An individual was found who would print the one thousand 

copies of this twenty page mail-out. He would not collate 

the material and Mel Gabler admits to not even knowing what 

that term meant. The printer did offer a suggestion of 

consecutively arranging the twenty stacks of each page 

around a table and one merely needed to walk around the 

table picking up a page from each pile in order to assemble 

a complete unit. One night after Mel Gabler returned home 

from work the Gabler family followed this suggestion and 

started to put together these 20,000 pages. It was daylight 

by the time they were finished. It was thus that the 

publishing effort began. 

Reaction received from this approach was not exactly 

what the Gablers expected. Reports soon came back to them 

that when people would take this prepared information to 

their local schools they were effectively reproached and 
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dismissed with the tone conveyed that citizens were involving 

themselves in an area which was not their proper concern. 

Professional rejection centered on the idea that material 

was being taken out of context and that protestors really 

were not aware of what they were speaking against as they 

had not personally reviewed the materials in question. From 

this reaction the Gablers feel as if they learned a valuable 

lesson and have since consistently offered the advice that 

their information is not to be used directly when making 

petitions at a local level. Rather, their printed material 

is only to be used as a model with the parents being urged 

to make and develop their own specific cases (9). 

Legislative Involvement 

In early 1962 the Texas House of Representatives 

authorized a five member textbook investigating committee 

because of protests made by "Texans for America," the 

growing media interest in this cause, and a certain amount 

of public interest and support becoming evident. This 

committee was to convene several times that year in various 

locations throughout the state to hold public meetings. 

Since the Gablers were receiving extensive coverage due to 

their "Party Line" involvements and their first large scale 

mail-out, they were asked to speak before this committee. 

Norma Gabler did speak on January 31, 1962, with Mel and Jim 

Gabler speaking together a few weeks later. When Mel and Jim 
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Gabler spoke before this group the meeting was held in 

Austin and they received blatant criticisms and heckling 

from University of Texas students in the audience. By 

May, 1962, this committee reconvened in Dallas and again the 

Gablers were there to speak. The vice-president of Humble 

Oil was also there and made a presentation. 

The Dallas Morning News on June 2, 1962, printed an 

editorial strongly endorsing the right and cause of those 

speaking against textbooks the previous week in Dallas. 

Portions of this article are as follows: 

Many people have been ridiculing the purpose and 
conduct of the State Legislature's textbook committee 
hearings, which came to Dallas Thursday. It has been 
suggested that the hearings have attracted only 
extremists, alarmists and crackpots. 

If this charge is true—which we doubt—then the 
guilt for shortcomings in these hearings does not rest 
with those who have testified. It is the fault of 
moderate, intelligent citizens who should have, but 
have not, taken an interest in the problem and 
appeared for testimony. . . . 

After a careful analysis of this book, The News 
can come to but one conclusion: It is unfit for use 
in Texas schools. . . . 

If Rep. Dungan is an "extremist" for attacking 
the book, we're happy to join him on this issue. 

But it is our considered opinion that the theories 
expounded in this text are so basically wrong and 
misleading that any businessman in America, liberal or 
conservative, or any other citizen prepared to defend 
capitalism could honestly find great fault with its 
contents. We doubt that everyone in this category 
could be considered an "extremist" (7, p. 1). 

The Gablers distribute complete copies of this editorial as 

part of their assortment of printed form material. They 

also note that they supplied the Dallas Morning News with a 

copy of the textbook in issue (9). 
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Role of the Texas Farm Bureau 

From the very beginning of this movement continuing 

to the present time, the Texas Farm Bureau has assisted the 

Gablers in disseminating commentaries and the annual textbook 

rating sheet by publishing these articles each year in its 

own newsletter. Norma Gabler believes this source of infor-

mation has been most helpful to them because this newsletter 

reaches every county in Texas, is read in areas where they 

do not speak, and is sent to farm people who not only are 

considered to be conservative but who frequently are school 

board members in their respective communities. Norma Gabler 

believes this publication has had quite a favorable impact 

for their cause. 

The Texas Farm Bureau also conducts annual state con-

ventions and the Gablers have spoken at several of these. 

They feel that these convention meetings provide them with 

another effective method for promoting their concern about 

textbooks. Educational materials are brought and displayed 

before farm people and it is amusing to Norma Gabler that 

she and her husband speak among various farm related topic 

presentations such as "how to dip cattle." However, she 

stresses that they relate well to farm people, recalling 

that they had lived on a farm, and that she too has a 

repetoire of farm stories to tell (10). 
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Help Solicited from Community 
Leaders and Organizations 

Norma Gabler actively sought the support of business 

and community leaders from the earliest days of their text-

book involvement work. She would personally take textbooks 

and frequently go to influential citizens explaining the 

issues and seek their help and assistance. 

Once Norma Gabler went to the East Texas Chamber of 

Commerce and her presentation there was so well received it 

prompted her to speak at as many of these service organizations 

as possible. In her opinion a Chamber of Commerce is composed 

of business and civic leaders. She would show these people 

economics and government textbooks and let them see for 

themselves how certain topics of content were treated. 

Evidently, some individuals in these organizations agreed 

with the Gablers and took exception to the way various 

issues were presented. It is common for civic organizations 

to have their own newsletters. Norma Gabler feels that 

favorable articles written about their work in this type of 

publication was an especially helpful method in the early 

1960's for informing members of such organizations about 

their work. 

One of the results of such contacts was the Chamber of 

Commerce publication, the South Texan, printing in its 

April, 1962, issue, the complete text of then sixteen year 

old Jim Gabler's speech made to the Texas House of Repre-
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sentatives fact finding legislative committee investigating 

textbooks. This article, "Where Do We Get the Truth?," 

addresses perceived errors and a lack of patriotism in 

textbook content. A point of argument which the Gablers 

frequently hear and to which Jim Gabler addresses in this 

speech is as follows: 

In closing, I would like to comment on the 
statement made last week that the book is only a 
tool. This is definitely not true. My teachers 
use the book as the final authority. I was not 
even allowed to elaborate on.a World History test 
last year. The teacher told me that I was to put 
only what was in the book or it would be counted 
wrong. Does this sound like the book is only a 
tool? It doesn't to me (8, p. 1). 

This article is currently released by Educational Research 

Analysts as printed form T-29 (10). 

Mel Gabler was able to appear before the annual con-

vention of the East Texas area Chamber of Commerce in the 

spring of 1963. The meeting was held in Orange. From this 

meeting the Gablers learned a very valuable technique which 

they have used ever since and one which they believe to be 

effective. Mel Gabler went to this meeting with ten donated 

copies of an economics textbook. Approximately one hundred 

twenty men sat at ten tables with one textbook being placed 

at each table. Concern was expressed because it seemed so 

disorganized, time consuming, and bothersome to keep asking 

these men to turn to different pages and locate specific 

paragraphs so that the content could be personally viewed. 

From this experience the Gablers have since learned to insert 
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plastic indexing tabs on pages they want people to review 

and to further mark passages on individual pages in an 

attempt to assist people to find the information quickly and 

easily (9). 

Press Endorsement 

From the earliest days of this movement the Gablers 

solicited and received favorable editorial press coverage 

from local East Texas newspapers. The support and suggestions 

of Ellie Hopkins proved to be most valuable. He was friend 

of the Gablers, a fellow church and choir member, an editorial 

writer for a Longview newspaper, and the president of the 

Texas Press Association. Hopkins' encouragement and numerous 

press releases provided the Gablers not only with extensive 

news coverage, but with an introduction to other East Texas 

newspaper editors as well. Norma Gabler believes this 

association provided them some excellent news coverage. 

Norma Gabler recalls a situation pertaining to an 

editorial written in a Tyler newspaper which aggravated 

members of the State Board of Education. She had informed 

the editorial writer about a discussion she overheard in 

Austin indicating that board members wanted to hurry up the 

hearing proceedings and vote on textbook selections because 

the time was approaching for a ball game. This concerned 

Norma Gabler as she asserts that a ball game is not more 

important than the minds of children especially when one 
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considers textbooks are to be used for a six year period. 

Norma Gabler contends that in this particular instance the 

State Board of Education voted so quickly that they did not 

take time to listen fully to textbook protestors. This then 

became the topic of the editorial referred to above (10). 

No Economics Textbook Selected 

The Gablers spurred a fierce textbook struggle at the 

state level in 1963 over the content of economics textbooks. 

The controversy became so great with the result being that 

Texas decided not to adopt any textbooks in this content 

area that year. The Gablers did not appear in Austin this 

year due to a family accident. Pressure generated from their 

media exposure, however, proved to be sufficient (15) . In 

retrospect Mel Gabler considers this postponed adoption to 

be a great victory (9). 

Guest Speakers in Austin 

In order to add credibility or more persuasiveness to 

her testimony it was not uncommon for Norma Gabler to quote 

others in authority to enhance her contentions. In her 

appearances before the Texas State Textbook Adoption Com-

mittee, Norma Gabler has also personally brought other 

individuals to speak with her against the content of textbooks, 

The results of this approach did not always turn out as the 

Gablers desired. As the Gablers look back at these events 
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of so long ago, they laugh and relate what a mistake it was 

not to have screened their guest speakers more closely. 

Because she feels she can do a better job presenting 

testimony than invited guest speakers, Norma Gabler rarely 

asks anyone to speak with her now. Even publisher represen-

tatives have approached her and indicated that though it was 

more difficult for them when her testimony is presented, she 

does a much better job. Since the mid-19601s the Gablers' 

policy has been that they not have anyone speak for them 

unless they know for sure with whom they are dealing (10) 

Hired Help in Hawkins 

Prior to 1965 while the Gablers lived in Hawkins, they 

would hire high school students to work for them. Mel Gabler 

believes they had access and the pick of especially reliable 

and competent help because only a few jobs for teenagers 

were available in this area. Thus, for fifty cents an hour, 

the Gablers had the local valedictorian and salutatorian 

doing their clerical duties. By this time the Gablers were 

printing and distributing mailings of 4,000 copies approx-

imately every six weeks (9). 

From Hawkins to Longview 

In 1965 the Gablers sold their farm in Hawkins and moved 

to Longview because Mel Gabler was transferred there by Humble 

Pipeline and this prohibited the managing of a farm and cattle, 

is the home in which the Gablers currently work and 
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reside. It is a four bedroom brick house situated on a 

pleasant tree filled corner lot in a nice residential neigh-

borhood. The exterior of the house and the yard are well 

maintained and from the outside it is doubtful that anyone 

would imagine that this structure was anything but a per-

sonal residence. 

The Quieter Years 

The years 1966-68 were slow years for the Gablers and 

they admit to receiving relatively few requests from the 

public for their services. Although there were items they 

did not like in textbooks, they also realized that it would 

be difficult to go to Austin and make a case for themselves 

and to have done so would actually be counterproductive (9). 

Norma Gabler did not even make an appearance in 1967 before 

the Texas State Textbook Adoption Committee. However, it 

should be noted that this was the year of her unsuccessful 

bid to be elected to the State Board of Education. 

Norma Gabler's Political Campaign 

In 1967 Norma Gabler made an unsuccessful attempt to be 

elected to the State Board of Education as a representative 

of the eight county area in the former Third Congressional 

District of northeastern Texas. She was persuaded to be 

a candidate through the efforts of a former Board member 

representing her area and by B. E. Masters, then a member 

of the Board. The fact that Masters was sincerely concerned 
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about textbooks prompted her to become a candidate. It 

should be noted that there is no salary for serving on the 

State Board of Education although travel expenses to Austin 

are provided. Norma Gabler indicates that they would have 

had to rely on their personal financial resources had she 

been elected to this office. 

Norma Gabler campaigned hard for this office even though 

she had no prior experience to help her in this undertaking. 

She and her mother would travel by automobile to small 

communities to personally campaign. They would begin early 

in the morning, usually around seven o'clock, and work 

throughout the day. However, she lost the election by less 

than 5,000 votes in spite of the fact that she won in five 

of the eight counties comprising her district. She did very 

well the small towns and especially in Longview. She even 

surprisingly managed to win in Kemp County which is a strong 

union area. Norma Gabler believes she ran for a public 

office a time and in an area where it would have been 

difficult for a woman to be successful. In addition, there 

were three political parties in this contest consisting of 

the American Party of George Wallace, as well as the Repub-

lican and Democratic parties. Norma Gabler ran as a 

Democrat. 

Norma Gabler considers her campaign to have been an 

interesting experience. She believes that had she won she 

would have been a good Board member but that this would 
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probably have ended the Gabler involvement in textbook 

reviewing. She doubts that they would have been able to 

have the impact they have now achieved on parents in Texas 

or in the nation as a whole had she won this election (10). 

The Battle Rages 

By 1969 the Gablers were into textbook reviewing full 

force due to the renewal of the creation and evolution 

controversy. American history textbooks were also up for 

adoption and Norma Gabler came up with an idea which Mel 

Gabler feels effectively eliminated a particular textbook 

from approval. Two textbooks on American history published 

by the same firm but of different copyright dates were 

closely examined by them. Evidently there were marked 

discrepancies between the two textbooks in question. The 

Gablers prepared information specifically pointing out 

differences in content as it pertained to the same situation, 

event, or person. With this being the format, they hit 

hard with the idea of whether it was history that changed 

itself or rather could it possibly be authors were respon-

sible for the changing of history? Mel Gabler believes 

this approach to have been so self evident that the textbook 

was not approved for adoption with an indication that if 

Texas had adopted this particular textbook much controversy 

and dissension about its use would have resulted (9) 



52 

Three victories attributed to the Gablers in 1970 were, 

in one way or another, a result of some awkward events 

revolving around the 1969 adoptions. In 1969 the Gablers 

asked three people whom they believed to be notable to assist 

m making presentations against evolution at various meetings 

in the state. The Gablers feel the State Board of Education 

ridiculed these guest speakers because they dared to speak 

against this topic. A botany professor did approach the Board 

wishing to speak in favor of evolution and was granted 

permission to speak even though, in the Gablers1 opinion, 

he did not follow the established procedural rules required 

to present petitions. Furthermore, this individual wanted 

to speak last and was allowed to do so which offered the 

Gablers1 guests no opportunity for a rebuttal. 

This biased treatment upset Norma Gabler so much that 

she went personally to speak with Governor Preston Smith 

about the situation. She also asked to speak in protest 

before the State Board of Education at their January, 1970, 

meeting. Once again one of these individuals who spoke 

with Norma Gabler against evolution flew to Austin at his 

own expense to jointly meet before the Board. A reporter 

from a northern Texas newspaper also went to cover the 

meeting. After they had all arrived in Austin Norma Gabler 

discovered the meeting had been postponed a few weeks and 

moved to El Paso. She was not notified of these changes. 
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Needless to say this infuriated an already suspicious Norma 

Gabler and she contacted the Commissioner of Education that 

same day and shook her finger in his face indicating that 

not only had the situation deteriorated enough but that she 

was not going to let the matter rest. She also informed the 

Commissioner that all of Texas was going to hear about this. 

She was able to cover this topic thoroughly for that same 

night she was scheduled to be on radio station WOAI in San 

Antonio for a two hour talk show, followed two days later 

by a half hour televised program from Dallas where, she 

indicates, the show was virtually turned over to her. 

She did go to the meeting in El Paso just after these 

events because the Board was supposed to decide whether or 

not they were going to grant her request for a hearing. 

While in El Paso she was the topic of a front page headline 

news story on her concern over state approved biology 

textbooks. At this session the Board did not discuss Norma 

Gabler s request for a hearing in El Paso so she requested 

another hearing the following month and this plea was 

honored. 

In May, 1970, the State Board of Education did concede 

to three Proclamation changes considered to be victories 

by the Gablers. The first ruling requires publishers to have 

textbooks submitted for adoption to be placed at each of the 

twenty regional Education Service Centers located throughout 

Texas. Prior to this time the Gablers were having a very 
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difficult time securing the exact copies of textbooks to be 

reviewed yet were held to deadline filing dates in Austin 

regarding their Bills of Particulars. Once Norma Gabler 

reviewed and petitioned against a textbook only to find out 

the publisher submitted a different edition of the textbook 

for adoption consideration. The second success, which was 

again to be further expanded in 1974, requires a printed 

statement indicating that evolution is a theory. The third 

ruling pertains to the prohibition of embarassing situations, 

pictures, or foul language included in textbooks (9, 10). 

Family Tragedy 

The youngest of the three Gabler children, Don, was 

killed in an automobile accident on August 23, 1971. His 

eulogy, his freshman college English theme relating his 

philosophy of life, and a statement from the Gablers con-

cerning their loss have been prepared into a printed T-form. 

Assistance from the Gabler children regarding their parents' 

textbook review work can be noted from the following state-

ment as it appears on this form: 

Don traveled many miles with his mother to meetings 
of the State Board of Education and speaking engagements 
regarding textbooks which mold the character of our 
children. Many of our friends have asked if we plan 
to continue. Yes! Even more diligently than during 
the past ten years. Our sons have been a real help 
and often expressed appreciation for their home 
environment and what it has meant to them (12, p. 2). 
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Incident of GirBcitGst Pub 1 icity 

Norma Gabler believes the isolated incident which 

received the greatest publicity and was the most sensational 

concerns the hearings in Austin in 1972 at which time she 

spoke against the inclusion of Marilyn Monroe in a fifth 

grade social studies textbook. Norma Gabler relates that she 

was appalled when she first read that selection although she 

remembers one of her acquaintances reading the textbook and 

telling her the textbook did not appear to be too bad. She 

was concerned that so much of the textbook seemed to be 

devoted to individuals who were not historically important 

and when she saw six and a half pages pertaining to Marilyn 

Monroe she was stunned into a state of disbelief. At this 

time she indicated to her husband that she was certainly 

going to be heard in Austin about this. 

In Austin Norma Gabler made a statement about this to 

the Commissioner of Education which unexpectedly received a 

round of laughter and extensive press coverage. She had not 

gone to Austin thinking that a comment inserted almost as an 

after thought would have such a reaction. She realizes that 

she has a reputation for throwing in her "two-cents" and 

that her approach happens to utilize amusing comments. Thus 

it is that Norma Gabler read a prepared statement in Austin 

in which she asserted how she found it amazing that Texas 

must be finding it very difficult to secure material for 

fifth grade history textbooks when information such as the 
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above is included. She related that if information about a 

woman was the intended purpose of this selection, the pub-

lisher should have presented a section on Martha Washington. 

With this dialogue transpiring, Norma Gabler looked at the 

Commissioner of Education and said: 

Do you really believe Texas is ready for Marilyn 

to be the Mother of our country? (10) 

With this comment those in attendance at the hearing broke 

into spontaneous laughter. Norma Gabler indicates this 

comment was not thrown in for publicity but more as a 

facetious commentary. She states that her real purpose in 

making the above comment was not to receive notoriety but 

rather to make a strong point with the publisher represen-

tative sitting in the audience. 

After making this comment Norma Gabler says she does 

not recall reporters leaving the room hurriedly to report 

this conversation. This comment was made at approximately 

ten o'clock in the morning and Mel Gabler heard about it on 

the noon news. With a story such as this making news so 

quickly and with worldwide press coverage, Norma Gabler 

is under the impression that it had an effective impact. 

This is the one story which has received more widespread 

publicity than any other single event. This one issue, in 

the Gablers' view, really helped their cause in light of 

letters received and public reaction to the inclusion of 

this type material in textbooks (10). 
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Commissioner of Education 
Eliminates Textbooks 

In the fall, 1972, the Commissioner of Education for the 

State of Texas personally removed three textbooks from the 

approved textbook selection list. Although the Texas State 

Textbook Adoption Committee had approved these textbooks, 

the Commissioner has the authority by statute to remove 

textbooks from this list. One of the three textbooks he 

removed contained the selection on Marilyn Monroe referred 

to previously. In an editorial appearing in the Tyler 

Morning Telegraph on November 8, 1972, a causal relationship 

between this rejection is at least partially attributed to 

the efforts of the Gablers: 

State Commissioner of Education Dr. J. W. Edgar 
in a report on textbooks to the elected members of the 
State Board of Education a few days ago, called 
attention to three textbooks he was eliminating from 
the "List of Recommended Textbooks." 

Two of the three had received considerable 
objections because of their content. Mr. and Mrs. Mel 
Gabler of Longview were leaders in the fight against 
adoption of the objectionable books which included: 
Search for Freedom," published jointly by Benzinger 

Brothers and the MacMillan Company; and "Justice in 
Urban America," a series of eight paperback books 
for 8th grade Civil Government, published by 
Houghton Mifflin Co. . . . 

We particularly urge all members of the State 
Board in this area to give thoughtful consideration 
to the citizen petitioners, and follow Dr. Edgar's 
lead and turn down any other proposed textbooks that 
contain undesirable pictures and disturbing 
content (6, p. 1). 

The above editorial is distribued by the Gablers as printed 

form T—298. Other instances of a Commissioner of Education 

removing textbooks have also occurred. 
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Material Considered the Most Offensive 

The Gablers indicate that some of the most offensive 

material they have reviewed concerns information about 

homosexual orientations included in sociology and psychology 

textbooks screened for adoption in 1973. Both Norma and 

Mel Gabler feel some of the explicit explanations and 

detailed accounts were inappropriate for teenagers to study. 

They were surprised to read some of the content of this 

nature and upset at the thought that tax dollars were being 

spent to inform students about this. 

In 1973 Norma Gabler did make an extraordinary pres-

entation at the textbook hearings in Austin when she covered 

two different textbooks with brown shopping bags and wrote 

"X-rated" on the cover of each displaying in full view to 

others what she had done. It was her opinion that these 

textbooks offered too detailed material on this topic. It 

should also be noted that it was one of these textbooks which 

the publisher representative personally withdrew from 

adoption consideration as his rebuttal to her presentation by 

indicating the subject matter was too mature for students. 

It should further be noted that six of the eight textbooks 

in these content areas which Norma Gabler petitioned against 

did not make adoption approval in 1973. 

Some health textbooks containing illustrations and 

discussions on topics related to sex education have also 

offended the Gablers. They consider this type of material 
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in such detail and explicitness as more a matter explaining 

how to have sex rather than health. As an example they refer 

to one secondary textbook which has a subsection pertaining 

to the idea of death as an orgasmic sensation (10). 

Textbook Reviewing: A Full 
Time Commitment 

In the early 1970's Mel Gabler had a long discussion with 

Dr. Norman Lewis during his visit to Le Torneau College in 

Longview. Lewis strongly urged that the textbook review 

service be pursued full time because of its importance and 

also for the reason that too many teacher preparation insti-

tutions in the nation were training teachers in the John Dewey 

philosophy of progressive education. He believed that even 

private Christian colleges were teaching the Dewey framework 

and only touching it up with Christianity. 

By 1973 the Gablers perceived a need for their movement 

to be a full time pursuit. Mel Gabler knew he could no 

longer keep up his pace of frequently working until midnight 

or later on textbooks and keep his job with Humble Pipeline 

Company. 

Mel Gabler explains that they tried to quit the textbook 

review service many times but that every time this would 

happen, the Lord would find some way to get them more deeply 

involved." Either a long distance call or a request from 

somewhere would be received with people indicating that they 

had to have assistance emphasizing that it was only the 
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Gablers who could furnish such information. Before they 

finished supplying their services they would find themselves 

back in the middle of this controversy again. This sequence 

happened repeatedly until 1973 when Mel Gabler took an early 

retirement to devote a full time commitment to this cause (9) 

Events Leading to Incorporation and 
Tax-Exemption in 1973 

By taking an early retirement at age fifty-eight from 

Humble Pipeline, it became obvious to the Gablers that 

they would be unable to personally subsidize the operational 

expenses of their textbook involvement. Pension benefits for 

early retirement are substantially reduced in comparison to 

benefits Mel Gabler would have been eligible to receive with 

a retirement at age sixty-five. 

Mel Gabler indicates the idea to incorporate into a 

tax-exempt organization was discussed with two lawyer friends 

of theirs and the issue was discouraged. The feeling gen-

erated was that the Internal Revenue Service (IRS) would not 

approve a tax-exempt status for an organization considered 

to be Christian or conservative. Another friend of theirs 

from Dallas who was familiar with the necessary procedures 

advised Mel Gabler to go to the library and examine a copy 

of Vernon1s Book of Law and to initiate the necessary paper-

work. He followed this advice. 

In order to do what the Gablers did involves a dual 

process. The Gablers first had to incorporate within the 
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State of Texas and then had to request a tax-exempt status 

from the IRS. They expected a lengthy waiting period for 

this first procedure but were pleased to find out that 

within three days of making their request their incorporation 

charter was granted. 

Before filing for a tax-exempt status, Mel Gabler drove 

to Dallas and personally discussed his application with a 

local IRS office. Suggestions and recommendations which were 

made were taken into consideration in making their formal 

request. Additional correspondence with the IRS was received 

for clarification of certain points. These contacts were 

considered by the Gablers to be most difficult to answer 

and that no matter how one responded the replies could prove 

to be detrimental due to the intricacy of the inquiries. 

The Gablers received a phone call within a few days of 

the above situation and were notified that their organiz-

ation was approved for tax-exempt status. At this time 

they were told there was no other organization comparable 

to theirs in the nation and the difficult series of questions 

had to be asked as the IRS had no precedent to use for this 

type of organization. A six week duration of time elapsed 

between filing the initial application for incorporation 

in Texas to the approval of Federal tax-exempt status. (9). 
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Kanawha County, 1974 

The West Virginia, Kanawha County, textbook controversy 

of 1974 received widespread national publicity. Community 

reaction against textbooks considered to be inappropriate for 

student use resulted in a several month debacle. What turned 

out to be school board member Alice Moore's initial dis-

pleasure with some recently adopted textbooks turned into a 

major community uproar. With the help of local ministers and 

their congregations, many concerned area citizens actively 

protested textbooks that were to be used in schools. Atten-

dance in some areas of the county school district dropped 

ninety percent as parents refused to send their children to 

school. Bus depots, grocery stores, and most mines in the 

region were closed down because of expressed sympathy to the 

anti-textbook crusade. Windows in the Board of Education's 

building were blown out by shot gun blasts, there were two 

shootings, several arrests, and the lives of Alice Moore and 

the superintendent were repeatedly threatened throughout the 

ordeal. 

During the entire Kanawha County episode, the Gablers 

were repeatedly contacted by Alice Moore and others for 

assistance and information. Park indicates that "the Gablers 

sent reviews of offensive textbooks free of charge through 

their tax-exempt organization" (17, p. 610). By invitation, 

the Gablers spoke at least a dozen times over a six day 

period in the Kanawha County area. It is reported that one 
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of their speaking engagements there was before a crowd of 

approximately eight-thousand people (15). 

Mel Gabler believes this situation to be a values 

conflict with miners and laborers willing to strike without 

pay to support the parents' school boycott because of firm 

convictions for traditional American standards. Although 

there was violence during this time the Gablers believe 

most of the violence was caused by the pro-textbook people 

and not the protestors. Mel Gabler also feels that news 

coverage of the story was distorted as evidenced by the 

coverage given to the different protest marches by the 

opposing sides. On a Saturday during the conflict there was 

a march of about four hundred pro-textbook people followed 

by another march of protestors on Monday of approximately 

four thousand people. He contends that the video coverage 

that went out across the nation made the situation appear 

to be just the opposite (9) . 

Movement Continues to Grow 

After the incorporation of their organization in 1973 

and the nationally focused events with Kanawha County in 

1974, the Gablers* personal involvement and prominence in 

this area greatly increased. At the time of their incor-

poration they had but one paid employee. After Kanawha 

County they added two additional employees. The number of 

paid workers for Educational Research Analysts had increased 
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to seven by mid-1981. Although more employees are needed 

the limitations of space in the Gabler residence and of 

their finances are restricting factors. 

By 1975 Norma Gabler was invited to make numerous 

personal appearances all over the nation. That year she 

also spoke in Treasure Valley, Idaho, and her remarks 

indicate a candidly outspoken woman with an articulately 

refined presentation who has acquired a reputation for being 

able to hold her own especially well in any conversation. 

Excerpts from the Idaho Free Press in an article entitled 

"Idaho Textbook Hassle Draws Texas Crusader" reveals: 

Mrs. Gabler emphasizes that her efforts in pushing 
for prior review laws in various states is a positive 
rather than a negative undertaking. "I bitterly 
resent thin-skinned educators and others stating I 
favor censorship, that I am against academic freedom 
and that I don't understand the real world." 

She claims she is against censorship and tosses 
the censorship criticism right back at her critics. 
"My complaint is that textbook publishers have, in 
effect, censored the books before my child reads them. 
I just want the truth and the facts back in the books. 
Someone, someplace decided that 'under God' didn't 
belong in the Gettysburg Address so it was removed. 
I wanted to know why?" 

Mrs. Gabler also denies the charge that she is 
restricting academic freedom. "I'm just trying to 
see that there is some responsible action in the 
classroom. Children and parents can't turn a teacher 
or a required textbook off like a radio or TV. . . . " 

Then she made her next point. "I'd like to see 
the schools adopt a decency code similar to the one 
used by most newspapers. You wouldn't print this 
junk in your family newspaper. Why should pupils 
in the classrooms be subjected to it? The school 
decency code should be even tougher than the 
newspaper code. We are talking about young minds 
being affected" (4, p. 1). 
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The Gablers have prepared this media article into a printed 

form and release it through their organization. 

It is not just Norma Gabler who is requested to speak 

before various organizations throughout the nation. Mel 

Gabler also does an extensive amount of travel and guest 

speaking though his wife does do more of it. However, only 

she appears before the textbook selection committee in Austin. 

The extent of travel involving the Gablers in the late 

1970's and early 1980's is extensive. Norma Gabler says 

that she is out of town now more than she is in, and her 

husband appears to be nearing this amount. It is evident 

they are willing to speak before a variety of organizations 

who request them as guest speakers. It can be substantiated 

that local organizations associated with religious denom-

inations and New Right affiliates have offered the Gablers 

some of their public speaking engagements. 

Not only do the Gablers spread their message through 

their travels, but they also prepare and distribute an 

enormous amount of printed information. Up until the late 

1970's most of this information was part of the Gablers' 

massive and ever increasing collection of what is known as 

their printed forms. All printed forms are arranged in 

numerical order and every year the Gablers have prepared 

additional forms for release. The nature of the material on 

these is varied. However, many of them are duplications of 

newspaper and magazine articles covering the Gablers1 
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speaking engagements throughout the nation. News releases 

pertaining to the textbook hearings in Austin; other 

education commentaries which in some way support the Gabler 

cause; suggestions for parents and advice from the Gablers; 

and specific content area textbook concerns have also been 

prepared into printed forms. Thus it is that the Gablers, 

upon any request, have an already prepared assortment of 

information to release to others, explaining in great detail 

their work and the services available through their organ-

ization. Currently there are approximately six hundred 

different titles in this category with an average of two 

hundred requests being received weekly. 

For a brief period of time in 1980 the Gablers were 

preparing and releasing packets of information placed in 

large envelopes on several topics. A packet of information 

would contain specialized information on one specific sub-

ject, such as, sex education or humanism. In this manner 

the Gablers were able to provide those who requested such 

material more information than would be available on a few 

printed forms. These proved to be a popular item for 

Educational Research Analysts. 

In 1981 the packets of information were converted into 

handbooks and the Gablers have increased the numer of hand-

books available on specialized topics. These handbooks are 

frequently requested items. 
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By mid-1981 Norma Gabler had spoken in forty-two 

different states and two foreign countries. The Gablers 

have received requests for information from every state in 

the nation and twenty-five foreign countries. 

The Crusade Goes International in 1977 

The Gablers began corresponding with a parent organ-

ization in Christchurch, New Zealand. After receiving 

requests for information about Man: A Course of Study 

(MACOS) and its proposed inclusion into the curriculum 

there, an invitation was extended for the Gablers to speak 

outside the United States. It was decided that only Norma 

Gabler would go and a tour was planned for her which offered 

her three weeks of speaking engagements in New Zealand and 

another three weeks in Australia. On this trip she brought 

MACOS materials with her to show parent groups. It is the 

Gablers' conviction that parents will be more successful 

in keeping what they consider to be objectionable materials 

out of schools if protests are made prior to the adoption 

of such. 

Norma Gabler indicates she had an active and successful 

six weeks in these countries. Some of the correspondence 

thanking the Gablers for their efforts and reporting parent 

group successes are distributed by Educational Research 

Analysts as printed forms in order to explain the events of 

this trip and its definite identified impact. Norma Gabler 
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spoke many times on this trip and even attended a dinner 

hosted by the wife of the Premier of Queensland, Australia. 

The use of MACOS materials in the schools of Queensland 

was subsequently prohibited by Parliament with strong 

disapproval expressed against it by the Premier (10). 

Daily Functioning of Educational 
Research Analysts 

The daily operational routine of Educational Research 

Analysts consists of answering telephone calls, reviewing 

textbooks, reading and answering mail, and duplicating 

informational material. Norma Gabler usually goes through 

the mail personally and writes on the outside of the envelope 

what information should be included in the response. Pre-

viously prepared standard letters along with printed forms 

of general information are usually included in the reply 

correspondence (10). 

Yearly Functioning of Educational 
Research Analysts 

Reviewing textbooks and preparing testimony has become 

an annual cyclical occurrence which the Gablers follow with 

a high degree of regularity. They begin to review new 

textbooks up for adoption in any given year in April and 

continue to do this through June. Their Bills of Particulars 

must be prepared and filed with the Texas Education Agency 

by June. After receiving the publisher replies to their 

Bills they prepare testimony for Norma Gabler's appearance 
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before the Texas State Textbook Adoption Committee which 

convenes each August. After the textbook committee's 

recommendation is made in September, the Gablers prepare 

Norma Gabler's testimony which will be delivered before 

the State Board of Education in November. 

After the Board approves a final list of textbooks 

the Gablers then know which textbooks will be available for 

use in Texas the following school year. Now they work to 

prepare their annual textbook rating sheet and other text-

book analysis information which appears in chart form. The 

demand by interested parties, including educators, for 

material in chart form is continually increasing. This is 

a time consuming process for them and they attempt to prepare 

this material on all approved textbooks. An effort is made 

to release this information by January or February. The 

textbook rating sheet is also sent to every newspaper and 

more than 1,000 school board presidents in Texas. This dis-

tribution constitutes their only unsolicited dissemination 

of information. 

From mid-December through late March the Gablers work 

with individuals at the community level and the requests 

for information about the textbooks their area might select. 

This completes the yearly cycle only to have it begin all 

over again by reviewing new textbooks in April. In addition 

to these annual events, the Gablers schedule speaking 

engagements throughout the entire year (9, 10). 
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National Media Publicity 

Since 1976 the Gablers have received some national 

exposure on television and in major publications. Media 

presentations of this type typically bring an increase in 

inquiries to Educational Research Analysts with requests 

for additional media interviews. Either one or both of the 

Gablers has appeared on the following nationally televised 

broadcasts: "Good Morning America" in 1976; "Phil Donahue 

Show" in 1978 and 1980; "The 700 Club" in 1979 and 1980; 

"Sixty Minutes" in 1980; "ABC Nightline News" in 1981; 

the "Today Show" in 1981; and "ABC World News Tonight" in 

1981. Information specific to the media coverage of the 

Gablers is the focus of Chapter V of this study. 

Recognition and Honors 

Special recognition from different sources has been 

bestowed upon Norma Gabler individually or jointly with her 

husband. These honors include the following for Norma 

Gabler: Texas Merit Mother, 1972 and 1974; Outstanding 

Citizen Builder of Longview, 1973; Texas Senate Award of 

Appreciation (Senate Resolution No. 339), 1975; nominations 

for Texas Mother of the Year, 1972 and 1974; and Worthy 

Mothers of Texas, 1776-1976. The following have been given 

to both Norma and Mel Gabler: Texas Good Citizenship Medal, 

1973; Texas Freedom Forum Award; Congress of Freedom Award 

(ten times); and Outstanding Parent Leadership Award of 

the National Congress of Educational Excellence, 1976. 
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In addition, either or both of the Gablers are listed 

in the following reference material: Dictionary of Inter-

national Biography, 1975-79; International Who's Who in 

Community Service, 1975; Community Leaders and Noteworthy 

Americans, 1975-78; Notable Americans of the Bicentennial 

Era, 1976-79; The World Who's Who of Women, 1977-79; 

Personalities of the West and Midwest, 1977-79; Who's Who 

in the South and Southwest, 1978-79; and Men and Women of 

Distinction, 1979. 

The Borger News-Herald on March 10, 1975, covered the 

award of Texas Mother of the Year and its presentation 

attended by the Governor of Texas: 

Governor Dolph Briscoe will present the citation to 
the 1975 Texas Mother of the Year at an awards luncheon 
planned March 18 at the Chariot Motor Inn in Austin by 
the Texas Mothers Committee. Special awards will also 
be presented to the governor's wife, Janie, and to 
textbook analyst Mrs. Mel Gabler of Longview (5, p. 1). 

This media article has been prepared into printed form T-416 

and is distributed by Educational Research Analysts. Infor-

mation concerning the special recognitions honoring the 

Gablers has also been prepared and distributed by Educational 

Research Analysts for use as a resume. 

Public Enemy No. 1 

Barbara M. Morris wrote an account of a meeting sponsored 

by the National Education Association in Washington, D. C., 

in February, 1979. Morris explains the purpose of this 

meeting was to discuss the growing challenge educators are 
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facing from the New Right. Mention at this meeting to the 

work of the Gablers is acknowledged in the following excerpt 

from the National Educator; 

If one is to judge from the continuous moaning and 
groaning heard in the NEA meeting rooms, Public 
Enemies No. 1 are the expert textbook evaluators 
from Texas, Mel and Norma Gabler. They are a cause 
of such great pain that at one gripe session, 
Mrs. Gabler's name was never spoken—she was 
always referred to as "that woman from Texas" who 
wreaked so much havoc when parents invited her to 
testify before school boards (3, p. 1). 

A condensation of this media article is released by 

Educational Research Analysts. 

Training Others 

In 1979 Norma Gabler appeared, for the first time, with 

an Educational Research Analyst employee, Sheila Haralson, 

to jointly petition against textbooks in Austin. The two 

of them shared and rotated an equal number of petitions with 

neither speaking against the same textbook in 1980. 

Two Educational Research Analysts' employees, Sheila 

Haralson and Jackie Cobb, appeared in Austin with Norma 

Gabler in 1981. Of the twenty-two titles petitioned against, 

Norma Gabler only spoke against two textbooks leaving the 

remainder to be divided between her employees. Sheila 

Haralson spoke against sixteen textbooks and Jackie Cobb 

protested against four. After twenty years of work involving 

textbooks, this would appear to be an attempt on the part of 

the Gablers to carry on their tradition and train others to 

knowingly execute textbook protesting at the state level. 
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Insulted in 1980 

Norma Gabler recalls open resentment directed against 

her personally at appearances before the textbook selection 

hearings in Austin during the first ten years of her textbook 

work. Incidents of Board members reading newspapers while 

she was speaking and never bothering to look up are discussed. 

At one meeting she was interrupted and a Board member stated 

to the Commissioner that he saw no reason to have to listen 

to Norma Gabler as everybody already knew how they were going 

to vote (10). 

Recently the situation has been different and incidents 

such as the above rarely occur. Norma Gabler has repeatedly 

stated that she has earned the right to be heard with respect. 

However, in the August, 1980, hearings before the Texas 

State Textbook Adoption Committee, chairman of the selection 

committee and Texas Education Agency employee, Grace Grimes, 

did ask a personal question which irritated Norma Gabler. 

Consequently, she retorted with a reponse showing her 

displeasure and the entire episode was covered by the news 

media. The verbal exchange as contained in the official 

transcripts is as follows: 

DR. GRIMES: In your Bills of Particulars 
you object to the use of graphemic bases—this is on 
page 7 of your Bill — yet the use of graphemic bases 
is suggested in the Texas Education Agency publication 
entitled, The Elementary Reading Program. 

What are your qualifications that permit you 
to make judgments or suggestions designated to supersede 
these publications and that would specify that this 
methodology is poor methodology? (14, p. 32) 
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MRS. GABLER: Well, it is obvious that 
I don't have those qualifications, but I do at least 
have the qualifications to sit before a committee and 
give my opinions, and I think that certainly it is no 
less than that. 

I hear this continually, and I think this is 
not very fair to we, the petitioners. I think we have 
the privilege of coming and sharing with you. I really 
thought that is what the hearings were for. 

We sit here and when we make statements, I 
hear the laughing and the snickering, and I think it 
is rather rude, and we are only offering an opinion. 
We have an opportunity and we have offered information, 
and I just feel that it is not really fair to keep 
throwing this at us. 

In other words, if you have a degree, does 
that give you all the intelligence? (11, pp. 32-33) 

DR. GRIMES: I think the line of the 
questioning that is coming here is that are your 
opinions that are being presented fair opinions because 
of your great concern or is this the way you make your 
living? (14, p. 33) 

MRS. GABLER: I think that is one of the 
dirtiest questions, and I would like for it to go on 
record that I feel that that was totally uncalled for. 
I think the question should not have been asked. 

I do not make a living of reviewing textbooks. 
Who would pay me to review textbooks? 

I think that is totally unfair, and I want it 
to go in the record for the Board of Education to see 
that the committee is not interested in textbooks. That 
has nothing to do with textbooks. I understood the 
Proclamation was very clear and it says that we were 
supposed to stick to the Proclamation, and I do not 
feel that — I think that is totally out of line and 
that it is not fair. 

I have never made a living of reviewing 
textbooks, ever (11, p. 33). 

A Convinced School Board 

In the spring of 1981, the Board of Trustees for the 

Lindale, Texas, Independent School District prepared a 

brochure explaining their philosophy and staffed an infor-

mation booth at the annual National School Board Convention 
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in Dallas. From this booth they distributed over four 

thousand copies of Hefley's book, Are Textbooks Harming Your 

Children? This book is Textbooks on Trial with a sixteen 

page appendix removed and replaced with an updated epilogue. 

This distributed brochure, professionally printed, states: 

It is. evident that our nation is directed toward the 
path of amoralism and humanism. This is reflected in 
the content of our school textbooks. Christian-morality 
has gradually been eliminated, until today textbooks 
are nearly one hundred percent amoral or humanistic, 
even though two United States Supreme Court rulings 
(1961 Torcaso Case; 1964 Seegar Case) stated that 
humanism is a religion. 

When parents have become Concerned, students have 
received better textbooks. We, the Board of Trustees 
of the Lindale Independent School District, believe the 
home, the school, the church, and the community share in 
the responsibility for guarding our educational heritage. 
We share a genuine concern for what our children are 
reading in school. 

We believe we have a right to know what textbooks are 
adopted and selected for use in our school district. 
Because of a lack of concern in the past, writers and 
textbook publishers have put into print material that 
does not reflect the standards and moral values of the 
majority of our community. 

We are not interested in launching a crusade, but rather, 
simply to influence and awaken others like ourselves who 
are in a position to safeguard our children from text-
books that do not reflect our Judeo-Christian values. 

Concerned parents and educators can learn how to review 
and constructively object to textbooks that deserve 
opposition. They can learn how to work within the 
system—avoiding violence—to bring desirable change in 
textbooks used in our schools. 

"Are Textbooks Harming Your Children?" is an informative 
book on the subject. For a Complimentary Copy of this 
book, visit the booth sponsored by the Lindale Board of 
Trustees (16, p. 2). 

An asterisked comment on the back of this brochure claims: 
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We do not promote or endorse any group or individual 
referred to in this book. Our concern is based 
entirely on our own research and conclusions (16, p. 3). 

An address to write for more information is also provided. 

The Gablers indicate that they were completely unaware of 

this situation until after it happened (9). 

A Victory in 1981 

The Gablers have consistently and repeatedly taken a 

very dim view regarding the instructional method used in most 

beginning reading programs. They advocate an intensive phonics 

program in the primary grades referring to sight word 

approaches that blend phonics into the curriculum as "phony 

phonics." It should be noted that this is one of the rel-

atively few areas in which the Gablers comment about an 

instructional approach rather than the appropriateness of 

the moral content of curricular programs. 

Basal reading programs for the elementary grades came 

up for adoption in 1980 with the State of Texas adopting no 

intensive phonics series. Educational Research Analysts and 

other organizations solicited others to write to the 

Commissioner of Education and to the State Board of Education 

to voice strong disapproval of this outcome with over 1,000 

letters being received to this effect. 

For the first time in the history of the textbook 

proceedings, a supplemental process was established for the 

express purpose of adopting true phonics oriented reading 
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programs. In an Associated Press, release carried by the 

Dallas Times Herald on May 10, 1981, reference is made about 

Norma Gabler's success on this issue: 

The board also approved phonics-oriented 
supplementary materials for first through third 
grade reading classes—a victory for back-to-basics 
forces led by Norma Gabler of Longview. . . . 

Board members approved five series of phonics-
based supplementary reading materials for grades 1-3, 
responding to complaints from Mrs. Gabler and others 
that readers approved in November neglected the 
teaching of basic letter sounds (1, p. B-3). 

Strategic Planning 

Citizen objections presented in Austin may only speak 

against, and not favorably for, the content of textbooks. 

In 1981 social studies textbooks were up for adoption in the 

fourth through sixth grades. Out of the twenty-two titles 

that Norma Gabler or her employees petitioned against, the 

Scholastic Books' series escaped their public disapproval 

because the Gablers hoped this series would win adoption 

approval by the selection committee. The Texas State 

Textbook Adoption Committee did select the Scholastic Books1 

elementary social studies textbooks to be one of the five 

series placed on the recommended list. 

Textbook Content Improving 

The Gablers have denoted a trend in the content of 

textbooks reviewed in 1980 and 1981 which would suggest that 

the curricular appropriateness of these materials is markedly 
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improved. They have stated that the content of reading 

basals adopted in 1980 is the best Texas ever had and that 

the elementary social studies textbooks screened for 1981 

were much better than in previous years. The Gablers hope 

their personal efforts are at least partly responsible for 

this trend and it is their wish that publishers continue to 

move in this direction (9). They also believe that the 

involvement of the State Board of Education in refusing to 

permit an abundance of violence is a message which publishers 

have clearly received. Norma Gabler personally feels that 

a certain amount of exciting violence in textbooks is per-

missible but she draws the line when this and cruelty are 

overdeveloped making them appear to be normal (10). 

Funding and Finances 

Prior to incorporating Educational Research Analysts, 

the Gablers testify that they personally subsidized the 

operating expenses of their textbook review work. They 

estimate this amount to be approximately $1,000 per year 

insisting that work which needed to be accomplished was 

done so with or without contributions. 

Mel Gabler simply states that Educational Research 

Analysts is operated as a faith missionary organization. 

With his strong devout belief, he further indicates that God 

supplies all their needs with most contributions being re-

ceived in small amounts. To his critics who do not believe 
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that such could be the case, he acknowledges this would be 

a big obstacle to overcome. As no donations are guaranteed 

from one year to the next the Gablers attest that they must 

"look to the Lord for funding." 

In 1979 the Gablers released to different media sources 

a copy of their tax statement filed with the Internal 

Revenue Service indicating contributions received to be 

approximately $85,000. Income received in 1980 is reported 

to be just over $100,000 with expenses incurred that year 

said to be in the vicinity of $99,000. People Weekly in 

October, 1981, estimates the contributions to be "$130,000 

this year" (2, p. 86). 

Currently the three sources of revenue contributing to 

the total funding are as follows: contributions from people 

in correspondence with the Gablers requesting information; 

honorariums and travel allowances from speaking engagements; 

and small interest dividend payments received on one hundred 

shares of stock donated to the firm in 1980. 

The expenses of Educational Research Analysts must be 

met from funding received. The largest annual expense 

involves salaries as the organization now has seven employees 

on its payroll. Both Norma and Mel Gabler are quick to 

point out that neither of them receive a salary from the 

organization and that they live on Mel Gabler's retirement 

income and Social Security benefit. Sizable travel expen-

ditures are also a large annual expense. Other larger 
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obligations which must be satisfied consist of postage, 

printing, photocopying, office supplies and equipment, 

utilities, rather large telephone bills, research expenses 

involved in purchasing textbooks and publications, Texas 

Employment Commission tax paid on salaries, accounting 

expenses, and computer services. Mel Gabler believes it is 

amazing that they accomplish as much as they do with this 

budget (9). 

It should be noted that the Gablers work in their house 

and thus do not have the additional expense of financing 

another location in addition to their residence. Also, 

Norma Gabler does the family laundry and the Gablers jointly 

do their own yardwork. The Gablers1 only automobile is over 

ten years old and Mel Gabler does many of the repairs on it. 

Posterity and the Historical Perspective 

Mel Gabler was asked to make a comment about their 

textbook crusade and what it is they would want others in 

the future to know about their motives, aspirations, and 

intentions. With this in mind and for the sake of posterity, 

Mel Gabler wants others to know that they believe that all 

they have done has been in God's will and as long as their 

work can remain as such they will be most satisfied. They 

view their work as a calling to a missionary commitment. 

The acknowledgement is made that humanists are angry 

with them and have charged them with attempting to force 
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their Christian religion on students. Yet this is not how 

the Gablers interpret the situation. Rather, they are con-

vinced that humanism is attempting to persuade students to 

reject traditional standards and morality even though this 

nation was founded on Christian principles. The idea of 

"one nation under God" is perceived as being destroyed in 

the contemporary American educational establishment. Thus, 

the Gablers seek to be a small impetus in turning the United 

States back to "Biblical principles." Mel Gabler indicates 

that the work, time, and money which he and his wife have 

devoted to their textbook crusade to be especially worth the 

struggle (9). 
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CHAPTER III 

A REVIEW OF PRINTED MATERIAL DISTRIBUTED BY 

EDUCATIONAL RESEARCH ANALYSTS 

Educational Research Analysts prepares and distributes 

a sizable quantity of information involving several types of 

publications. This material is typically mailed to others 

in an attempt to inform those involved about the various 

aspects and concerns of the Gablers and their work. Other 

than the thousands of textbook reviews, the following types 

of literature are released through Educational Research 

Analysts: printed forms, annual textbook rating sheets, 

newsletters, and handbooks pertaining to specific topics. 

Most of this material is sent to those who have specif-

ically requested information from Educational Research 

Analysts and a wide variety of already prepared materials 

is available in response to such inquiries. Material from 

each of the above approaches will be presented in this 

chapter in order to acquaint others with the methods of 

information dissemination utilized by the Gablers and the 

nature of its respective content. 

Printed Form Materials 

By 1981, the Gablers have prepared, reproduced, and 

disseminated, via mail order requests, a significant quantity 

84 



85 

of information on a multitude of educational issues in 

order to inform others in correspondence with them about 

their textbook cause. This somewhat overwhelming amount of 

information has been accumulated and organized over the past 

twenty years. Frequently this material is just one page in 

length though many items are in excess of this amount. This 

material is referred to as their "printed forms." These 

printed forms cover a wide range of topics which relate to 

the Gablers' work and involvement. At this time the Gablers 

have over six hundred pieces of information of this nature. 

Many of these printed forms are duplications of newspaper 

and magazine articles featuring them on their speaking and 

traveling engagements or refer to Norma Gabler's appearances 

at official state meetings. Many of them are media clippings 

containing pictures of the Gablers at work in their home or 

speaking before various audiences. These duplicated media 

articles have also become a significant proportion of this 

extensive network of printed forms. 

Most of the printed forms are identified by a code 

letter and number which has usually been placed in the upper 

right hand corner of the printed form's first page. The 

Gablers have organized their printed form material into four 

categories, though it appears that one category is being 

predominantly used. The four code letters are followed with 

a dash and a number and the numbers have been successively 

arranged in chronological order. The code letter "T" refers 
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to material on textbooks; "M" to recommendations to the 

State Board of Education; "R" to parental rights; and "E" 

to Textbooks on Trial. Evidently the category which is 

being extensively used in this organizational structure 

currently is the "T" or textbook classification. The Gablers 

seem to be listing most of their printed forms in this one 

area and have in excess of over five hundred-fifty "T" forms 

prepared. Only T-forms will be reviewed in this chapter. 

Most of the printed forms disseminated by the Gablers 

are written or prepared by them or one of their employees. 

However, a few articles and pamphlets are written by others 

and credit is given to the respective author in such sit-

uations. For the most part, but not always, the media 

articles about the Gablers, although distributed by them 

as printed T-forms, have been authored by others. 

The printed forms are usually not dated. Since these 

are arranged in chronological order using the previously 

mentioned coding system with numerous dated media clippings 

being interspersed among the printed forms, a fairly close 

estimate as to date of release of these printed forms is 

possible. Also, there are ususally references to dates 

within the printed forms providing some clue as to their 

approximate date. For example, a printed form might refer 

to textbooks being adopted in the fall of 1970 and this 

would be a fairly good indication as to the approximate time 

period of its preparation. Information concerning dating 
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procedures is being included to explain this situation for 

historical purposes and because exact dates are not always 

possible to determine. 

The several hundred pages of the T-form series contain 

an assortment of information which the Gablers have mailed 

to others describing their textbook review work. The forms 

incorporate many textbook quotations and passages with 

critiques and commentaries from the Gablers. Public speeches, 

written correspondence, textbook comparisons, reports from 

organizations which have sponsored the Gablers' materials, 

press releases, the annual Gabler textbook evaluation, 

charts assessing the content of textbooks, information about 

the Gablers and their organization, newsletters, and textbook 

critiques comprise the bulk of these printed forms in this 

series. 

A review of a selected sample of these forms is being 

made in this study in order to relate the philosophy, 

motives, and mechanics of the Gabler textbook cause. A 

tremendous quantity of information and insight into this 

movement and an apparent unfolding and developmental growth 

of the Gablers' work, from their earliest days, is available 

through examination of these forms. An obvious transfor-

mation of thought, procedure, and tone is evident when 

reviewing the chronological sequence of these printed forms 

over the past twenty years. For the preservation of the 

historical record, a summary of these forms with frequent 
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documented quotations, will hopefully provide others with 

significant information. The selection of this assorted 

sample is based on its being representative of the various 

topics of concern expressed by the Gablers since 1961. 

Printed Form T-4 

Printed form T-4, "History Textbook Comparison," is one 

of the first T-forms prepared and appeared in 1962. This one 

page printed form compares two different American history 

secondary textbooks from two different periods of time. The 

contemporary textbook, History of a Free People, was pub-

lished in 1961. That textbook was compared with an older 

history, A History of the U. S., published in 1924. A 

comparison is made in twelve different areas between the two 

textbooks on the following topics: Nathan Hale, Benedict 

Arnold, Patrick Henry, Valley Forge, George Washington, Fort 

McHenry, Francis Scott Key, John Hancock, and Paul Revere. 

Coverage on these textbook topics is compared with the 

content of two different encyclopedias as a "verification 

for old history." Essentially this material indicates that 

the 1924 textbook content relates favorably with the two 

encyclopedias with the implication being that more patriotic 

information has been deleted from the 1961 textbook. For 

example, this form refers to Francis Scott Key and his 

writing of the National Anthem. The 1961 textbook is listed 

as containing no information about this while the 1924 
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textbook and the two encyclopedias do contain this infor-

mation. The same rationale is applied to the other areas 

compared. This form was released by the Gablers though not 

authored by them. A statement at the bottom of this form 

states: 

Please use the above only as a guide to check the 
book yourself. Keep in mind that this book is only 
one example of many, many comparable books, in many 
subjects. Call this to the attention of every 
parent you can (34, p. 1). 

This approach of comparing two different textbooks in the 

same content area from different points in time, sometimes 

from the same publisher, has been a strategy repeatedly used 

by the Gablers since this form appeared. The intended 

purpose of this format was to indicate that contemporary 

history textbooks are seemingly less patriotic. 

Printed Form T-31 

In the area of economics, the Gablers express full 

belief in the free enterprise system with minimal govern-

mental controls and regulations. Printed form T-31, "Should 

You Be Concerned about More than One Textbook?," is a two 

page document containing thirty-four quotes from three 

different economics textbooks adopted for use in Texas in 

1957. The quotations could be interpreted as advocating 

more governmental control in business, banking, public 

services, and the national economy. There are only two 

sentences of Gabler opinion expressed in this form. 
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The first statement is at the beginning of this printed form 

with the question, "Is THIS what YOU want taught to Texas 

students?" and "Please note the direction in which the student 

is directed by the above" (56, p. 1) at the end of one 

textbook's series of quotes. 

Printed Form T-57 

Printed form T-57, "Free Enterprise Over Other Systems," 

is a six page selection which contains Norma Gabler's verbal 

testimony before the Education Committee of the Texas House 

of Representatives on February 11, 1963. In her report she 

cites surveys which reveal misconceptions by high school 

students about the economic structure of the United States. 

She goes on to indicate what a free economy is; how it is 

superior; what its components are; the dangers from a 

socialist type of government controlled economy; the present 

trends in economics education; a summary; and her recom-

mendations. She states in this report that the trends for 

the past two- or three decades have witnessed in the 
United States of America the acceleration of certain 
tendencies leading away from the free economy and in 
the direction of socialism or fascism (30, p. 5). 

In her summary Norma Gabler asserts that "the Free Economy 

is vastly superior to ANY other system. Students do NOT know 

how a free economic system operates" (30, p. 5). 

Norma Gabler was seeking changes in Texas HB 164 as it 

was then written to include some favorable wording to the 

benefit of free enterprise system education; to the 
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establishment of a course in economics; and that this 

course be mandatory. At the end of this printed form the 

following "note" is included: 

As the first witness to appear before this committee, 
I was allowed to give ONLY 1% pages of the above 
testimony due to complaints of lack of time by a 
number of the committee members. HOWEVER, there 
was time to cross-examine me on the witness stand 
for over an hour. I had to defend both myself 
and the Free Enterprise System. The SAME appeared 
to be true of other witnesses who appeared before 
this committee (30, p. 6). 

Printed Form T-59 

Printed form T-59, "This Was a Christian Nation," 

is a two page form taking note and relating the Gablers1 

obvious displeasure of the 1963 Supreme Court ruling pro-

hibiting the reading of Bibles in public schools. Previous 

Supreme Court rulings in favor of the Bible, religious 

statements from notable American statesmen, and testimony 

containing Christianity from Congressional Records are 

presented in this form. Addressing this issue, the Gablers 

wrote: 

Christianity and the Bible were never intended to be 
banished from our public schools. In fact, many laws 
on our statute books require us to propagate in our 
public schools religion and morality as well as 
knowledge. Most of the states require daily Bible 
reading. ALL THIS THE SUPREME COURT HAS COMPLETELY 
REVERSED. 

Elimination of God and the BIBLE from the classroom 
means that the overwhelming majority is denied the 
freedom of worship in public schools which the First 
Amendment was designed to protect (67, p. 2). 
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Printed Form T-65 

Printed form T-65, "Should a Textbook Have Apparent 

Contradictions?" is a single page form relating interpreted 

contradictory content from Economics for Our Times, 3rd 

edition, 1963. The page is separated into two columns 

with twelve text references in the left hand column with 

another twelve references from the same text, which seemingly 

negate the left hand column, on the right side of the page. 

An example of an interpreted contradition from this page is 

as follows: 

p. 353, question 2 asks the student how heavy 
taxation may have discouraged businessmen 

YET p. 369 claims that present tax rates have not 
discouraged businessmen, but have encouraged them 
to work harder (55, p. 1). 

The only editorial comment on this form is at the very 

bottom of the page which states: "OUR AIM—to arouse 

interest in textbook content!" (55, p. l) 

Printed Form T-70 

Printed form T-70 is an eight page supplement from the 

Texas Farm Bureau's Facts For You! Research ̂  Education 

dated January 31, 1964. In this partly reprinted publi-

cation, the Gablers' materials comparing three economics 

textbooks are presented. The introduction to this section 

acknowledges authorship of this information: 

Mr. and Mrs. Mel Gabler, of Post Office Box 457, 
Hawkins, Texas, put together the following materials 
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to be used in alerting local leaders to successfully 
aid school officials in selecting the best book of 
the three (19, p. 29). 

Over the years this publication has been very useful to the 

Gablers in disseminating their materials to a certain large 

and influential group within the State of Texas. 

Printed Form T-72 

The next printed form indicates a change of address 

for the Gablers from Hawkins to Longview. They made this 

move in 1965. Printed form T-72, "You've Heard that 

•Johnny Can't Read' (or Spell) (Is a comparable experiment 

planned for YOUR children in mathematics?)," is a three and 

a half page printed form citing fifteen modern math examples 

from various student and teacher editions. In this selection 

the Gablers contribute quite a bit of their own opinion 

commenting on this revolutionary trend to modern math. This 

much personal comment from them was not all that evident 

in the printed forms prior to this time. The Gablers seem 

to be taking a dim view of the "new math" as it initially 

appeared. About the booklet, Modern Mathematics and Your 

Child, a publication of the U. S. Department of Health, 

Education and Welfare, the Gablers comment: 

The above booklet, put out by the U. S. Department 
of Health, Education and Welfare states that this 
math is the result of experiments which have been 
going on for some time. Another source reveals 
that experiments with this type math in GHANA, AFRICA 
resulted in students there making almost the same 
grades as American students. Doesn't the difference 



94 

between the systems presented by each of the various 
books for each grade indicate that the experimenting 
isn't over? Do YOU want experiments tried on the 
mind of YOUR child? 

Recently while we were guests on a radio station in 
another state, two different 8th grade students 
called in regarding the 'modern1 math they have been 
studying. One wanted to know how much longer they 
were going to be experimented with before they could 
return to basic math. Both said that this new math 
was disgusting and stupid. They could be wrong. 
However, we have discussed it with teachers and with 
a number of men who have had a considerable amount 
of university math and they emphasize that the approach 
in these books is planned confusion. This has been 
true whenever the books were examined by persons who 
had NOT received an indoctrination favoring this math, 
WHEREAS, almost without exception, those favoring 
this math were sold on it through education circles 
BEFORE they examined the textbooks. It appears to 
be a "John Dewey" type adaptation, but please don't 
take our word for it. LOOK AT THE BOOKS. In addition 
to "new" and "modern," this math is also called 
"think" and "discovery." 

Parents furnish the children and the money, so 
shouldn't parents know something about such drastic 
changes BEFORE textbooks are adopted and selected? 
Many teachers have voiced their objections to this 
new type math, but they did it privately because they 
say they DARE NOT object to it publicly (71 pp. 3-4). 

Printed Form T-86 

There is a 1964 date on printed form T-86, "Is This 

Unreasonable?" In this one page printed form the Gablers 

take a strong position against an evolutionary only approach 

in biology textbooks. An appeal is made at the beginning 

of this form that suggests that parents have been told for 

years that students need to be exposed to all sides on any 

given issue. An inconsistency in this thought is felt to 

exist in the area of evolution in that all evidence against 
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evolution has been omitted or as the Gablers indicate, 

"censored." Biological Science; Molecules to Man, published 

in 1963 includes a quote from Charles Darwin. The Gablers 

quote this Darwinian passage in their printed form: 

Charles Darwin said, "all observation must be for 
or against some view if it is to be of any service." 
If the new observations tend to support the 'view' 
or hypothesis, the hypothesis is strengthened. On 
the other hand, if they tend to contradict it, then 
the hypothesis must be revised or even rejected and 
a new hypothesis formed. Biological Science: 
Molecules to Man, "Blue," p. 4, col. 2, 1963 (39, p. 1). 

By using this textbook passage explaining Darwin, the Gablers 

were attempting to make the point that since evidence to 

contradict evolution exists, then thinking in this area is 

in need of "revision." This page also includes an increased 

amount of editorial comment from the Gablers concerning 

this issue. Their last comment, all in capital letters, 

claims: 

THE THEORY OF EVOLUTION CONTRADICTS A LITERAL 
BELIEF IN THE BIBLE (39, p. 1). 

Printed Form T-89 

An emotional incident conveying the Gabler opinion 

about the amount of evolutionary content in textbooks and 

the appearance of the Gablers' system of rating textbooks 

is evident in printed form T-89, "There is a choice! Will 

your school select one of the controversial biology books?" 

In this printed form the following introductory note to 

parents clearly conveys the Gabler position: 
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PARENTS, do YOU want the experience of our friends 
in Kansas? We personally know them to be God fearing, 
Bible believing parents who have conscientiously tried 
to raise their children in a Christian atmosphere. 
One day their 10th grade son came home from school and 
confronted his mother with: "Mother, I want to know 
why you and dad have lied to me all these years?" 
Shocked, she asked him what in the world he meant. 
"I want to know why you and dad have lied to me all 
these years when you knew better? You told me that 
God created me when all along you knew that I evolved." 

This boy had been studying from biology texts of the 
type which have been the center of controversy. We 
are sure that YOU too will object to most of these 
books if you will just take the time to personally 
examine them (66, p. 1). 

This two page printed form appeared sometime after the 

November 9, 1964 textbook adoption in Texas. This seems to 

be the first time that the Gablers have actually rated 

textbooks publicly. Prior to this time quotes and passages 

were given from a textbook, but one textbook was not rated 

any better than any other. Of the five biology textbooks 

referred to in this form, four were rated as unacceptable 

and one was given an acceptable recommendation. There are 

quotes listed from the four unacceptable textbooks, with 

corresponding page numbers, all with seemingly evolutionary 

material taught and presented as scientific facts. 

In 1981, the Gablers still maintain the same philosophy 

that has been expressed up to this time in their printed 

forms. They are still big proponents of the free enterprise 

system, patriotic American history, anti-evolution, and they 

still rate textbooks adopted within the State of Texas. The 

next printed form to be reviewed indicates another theme 
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which they have repeatedly and regularly spoken and written 

against. Specifically, this concerns the role of the federal 

government in school curriculum projects—a development which 

the Gablers very strongly oppose (68). 

Printed Form T-95 

Printed form T-95, "The Untold Story," is a four page 

selection appearing in February, 1965. The opening line of 

this article introduces the setting where this incident took 

place: "The most important news regarding the two textbook 

hearings in Austin, Texas, in the fall of 1964, never reached 

the public" (68, p. 1). The audience turnout for the two 

state level meetings was large because of the emotion and 

controversy aroused with the topic of evolution. The Gablers 

indicate that news releases gave the impression that only 

ministers and housewives were there to object to the content 

of these textbooks. "However, the fact that eminent scien-

tists appeared along with business and professional men, 

farmers, druggists, etc., was NOT included in the general 

news articles" (68, p. 1). The suggestion is made that 

individuals with recognized credentials in the field of 

science spoke against the content of the biology textbooks 

from a scientific basis and not a religious one. 

The following paragraph is an important one to note in 

order to understand the perspective or viewpoint from which 

the Gablers repeatedly operate: 
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The protest was centered on the three federal government 
financed textbooks produced by the Biological Science 
Curriculum Study (BSCS) with funds provided by the 
National Science Foundation, an agency of the U. S. 
Government. Petitioners pointed out that the U. S. 
Supreme Court has ruled that what the federal government 
finances, it MUST regulate, and the U. S. House of 
Representatives has repeatedly stated that federally 
financed projects MUST be federally regulated. Last 
year, our own Texas Education Agency rejected a 
Chemistry text produced under the same conditions as 
the BSCS texts, giving as one of the reasons for 
rejection that this could lead to complete control 
of children's minds by the federal government (68, p. 1). 

The report goes on to discuss frustrations encountered 

in the textbook review service because only seven weeks of 

citizen review time were granted for the examination of over 

200 textbooks that year—eight of them being on biology. 

Difficulties were also experienced in not being able to 

obtain textbooks for review or in having to drive great 

distances to review a textbook in an unfamiliar location. 

It was further pointed out that if the Gablers wished to 

review a textbook, it frequently had to be privately pur-

chased, and this was a financial imposition on the one 

income Gabler household. 

At the 1964 textbook committee hearings, textbook pro-

testors were allowed ten minutes of speaking time per 

textbook and the entire day was evidently filled with 

scheduled verbal testimony. Most of the testimony was 

against the biology textbooks even though civil government 

and reading textbooks were also up for adoption. This 

report suggests that Texas has a requirement that objectivity 
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must be observed in the content of textbooks. The impression 

is presented that these textbooks contain only the authors' 

"biased" view for evolution and no information contradicting 

this theory is acknowledged. Of the eight biology textbooks 

up for adoption, three of them were BSCS textbooks and their 

format was "radically different in their evolutionary pres-

entation. These are the books financed with YOUR funds from 

the Federal Government" (68, p. 2). Taking a strong religious 

position against these textbooks, the Gablers report: 

To indoctrinate the student with evolutionary views 
is to destroy his belief in the literal interpretation 
of the Bible. To a Bible believer, this is denying 
God's Word. And, TO DENY GOD'S WORD IS TO VIOLATE 
THE LAWS OF TEXAS AND THE UNITED STATES WHICH PROTECT 
THE INDIVIDUAL AGAINST ASSAULT UPON HIS RELIGIOUS 
BELIEFS BY GOVERNMENTAL AGENCIES (68, p. 6). 

Printed Form T-125 

A nine page printed form addressing only one economics 

textbook is the topic of printed form T-125, "Protest to 

Texas State Textbook Selection Committee on Economics for Our 

Times." This selection begins with a copy of a letter sent 

by the Gablers to J. W. Edgar, Commissioner of Education. 

The letter is dated September 9, 1965, and the opening para-

graph states that of all the economics textbooks up for 

adoption that year, the above mentioned textbook is to receive 

their "strongest objection." The second paragraph acknow-

ledges that one's personal political philosophy will influence 

the type of economic system one favors. The third paragraph 
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of the letter indicates that objectivity in textbooks is a 

state requirement and that 

every fair minded person who does this conscientiously 
will come to the conclusion that this book strongly 
indoctrinates students to favor government inter-
vention in our economy. Omission of the classical 
view of economics prohibit students from receiving 
an objective presentation of the subject (52, p. 1). 

Following the first page of this letter are eight pages 

of material from the textbook. Sections I and II of this 

printed form are in a two column format in which the left 

hand column presents references and quotations from the 

textbook and the right hand column presents a corresponding 

comment from the Gablers. Section I refers to "Errors of 

Fact." The Gablers present fifteen different examples from 

the textbook that they feel would fit this category. An 

example of content listed under this classification is as 

follows: 

PAGE REFERENCES: 
p. 471, col. 1, "Acreage allotment is part of the 
government farm program under which farmers agree 
voluntarily to reduce the number of acres on which 
they grow certain crops," (Similarly, p. 459, col. 2) 

COMMENTS: 
THIS PROGRAM IS NOT VOLUNTARY (52, p. 3). 

Section II is entitled "Contradictions within the Book" 

and it cites twelve examples of textbook content in the left 

hand column with a corresponding comment from the Gablers in 

the right hand column. An example of contradictory content 

presented in this section is as follows: 
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STATEMENTS: 
p. 480, col. 2, par. 1, ". . .the four factors of 
production." 

CONTRADICTIONS: 
On p. 480 this book agrees with most other economists 
that there are "four" factors of production, YET 
pages 59 through 65, and page 72 of this book state 
that there are FIVE (5) (52, p. 4). 

The format of this article changes in Section III from 

the two column approach to the traditional paragraph style. 

Section III is entitled "General," and it lists in chrono-

logical page order twenty-two selections of textbook content 

followed by Gabler critiques. 

The closing paragraphs of this printed form resume the 

already referred to letter written to J. W. Edgar. One of 

the final statements the Gablers make is: 

Although the authors may be distinguished and reputable 
men they do follow the Keynesian philosophy. It is a 
matter of record that John Maynard Keynes was himself 
an acknowledged socialist. This has been thoroughly 
documented by a group of Harvard graduates including 
a son of former President Theodore Roosevelt (52, p. 9). 

Printed Form T-147 

Three page printed form T-147 is entitled "Rough Draft 

of a STATEMENT by Mrs. Mel Gabler before the State Board 

of Education, 11/10/69, Austin, TX." The content of this 

speech presented by Norma Gabler takes exception to 

Discovering American History by Holt, Rinehart and Winston. 

Norma Gabler's opening statement is from this textbook's 

introduction which relates that "Discovering American History 
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is different in that it is designed to find out what you 

think" (54, p. 1). To this idea Norma Gabler responds: 

So, with only one year of study in American History 
(5th grade), three years earlier, we now expect 14 
year old students to be so smart that they can 
evaluate, "discover," or I use the word "write" 
American History. I know very few 14 year olds that 
would be capable of evaluating American History, 

even if factual information were provided (54, p. 1). 

Norma Gabler then refers to two separate educational 

state policies in effect at that time. One is from the 

State Board of Education authorized in August, 1958, regu-

lating that author bias and opinion would not be permitted 

in history and civil government textbooks. She then refers 

to the Public School Law Bulletin #647 which requires that 
the daily program of every public school shall be so 
formulated by the teacher, principal, or superintendent 
as to include at least 10 minutes for the teaching of 
"intelligent patriotism" (54, p. 1). 

As could probably be expected, Norma Gabler then inquires 

of the Board when that ten minutes of "intelligent patriotism" 

was to be taught as "there certainly isn't enough patriotism 

in this book to teach the 10 minutes required by 

law" (54, p. 1) . 

Various other examples of textbook content are presented 

concerning George Washington, Valley Forge, federalism, and 

the inclusion of some topic which is considered to be 

"frivolous." Norma Gabler makes one other statement to the 

State Board and this is interesting in light of the historical 

perspective concerning this movement. The inclusion of it 
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in this study is intended to be revealing. Norma Gabler 

asks the Board: 

Of what use will this book be to a student? It 
will be an excellent book to show civic clubs and 
parents just what will be taught to 8th grade students 
under the guise of American History (54, p. 3). 

This is an obvious reference to the numerous speaking 

engagements Norma Gabler has made and continues to make to 

various organizations. An approach Norma Gabler uses at 

this type of function is to present the content of textbooks 

directly from the textbooks. 

Printed Forms Against Social 
Studies Textbooks 

In 1971 and 1972 the Gablers took a very strong and 

prolific stance against the new social studies textbooks that 

were being adopted. Evidence of this can be observed in the 

number and tone of their printed forms developed along this 

topic. "The 'NEW' Social Studies," printed form T-208, is 

the summary of a presentation made by Norma Gabler before 

the Kiwanis Club of Tyler, Texas, on August 13, 1971 (42). 

"The Social Sciences, published by Harcourt, Brace, 

Jovanovich, Inc., 1970, by Paul Brandwein," printed form 

T-216, is a rough draft of Norma Gabler's verbal testimony 

before the Texas State Textbook Adoption Committee on 

September 14, 1971 (58). "The Social Sciences, (Revolutionary 

textbooks to change behaviour)," printed form T-233, is a 

review of her speech to the textbook committee referred to 
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above and prepared as a news release (59). "The Revolutionary 

'New' Social Science Studies," printed form T-234, is a one 

page printed form conveying the Gablers' opinion about trends 

in the new textbooks (53). "Social Science Scoresheet," 

printed form T-249, is dated June, 1972, and it presents in 

chart form a comparison of social studies textbooks in 

fifteen different areas. The findings of this chart were not 

authored by the Gablers and three different sources are 

acknowledged for supplying the various ratings (57). 

Information in this series of printed forms is consistent 

in its message with the emergence of some new arguments that 

are to become expected material from the Gablers in their 

future presentations. The following selection of passages 

from these printed forms suggests the flavor and scope of 

their objections: 

Many of you know that we have been concerned about 
textbook content for many years, but the "new" 
social studies series are far more deadly than 
anything in the past. If these books are adopted, 
the child will no longer be educated for himself, 
but for an experimental society envisioned for the 
future by men who wish to eliminate the concept of 
the natural individual. He must be "humanized" at 
the expense of Spiritual values. Beginning in the 
first grade he is continually directed toward 
helping solve the world's pressing social problems. 
In fact, there is a continual stress on all kinds 
of "problems." Decisions are made through group 
consensus (42, p. 1). 

It must be remembered that it is one thing to help a 
person better himself, but it is unconstitutional 
and immoral to try to manipulate a person's envi-
ronment and parental attitudes in order to affect 
this change (58, p. 1). 
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Healing of students is emphasized repeatedly in the 
Teacher's Edition of the Harcourt series. The teacher 
is to act as a moderator and she is to "heal." It is 
no longer her duty to impart knowledge. Now, if a 
child needs healing, it is obvious he is considered 
to have an unsound mental condition, because it could 
not possibly be construed as physical healing for 
which the teacher has no license. This tampering 
with the minds of children is the most dangerous 
aspect of the "new" social studies. Of course, it is 
innocently termed a change in behavior (59, p. 1). 

The studies instill the idea that the child MUST 
change, his community MUST change, the "family of man" 
MUST change—and all in a predetermined way. Never an 
emphasis on absolute values which do not change. 
Everything is questioned, with seldom an answer. 
Teachers will be burdened with more work because the 
teacher's manuals and guides have few clear-cut 
answers to questions. The teacher is to be a moderator 
to help arrive at group decisions for answers (53, p. 1). 

The term "humanized" is an obvious reference to humanism—a 

topic about which the Gablers have had much to say for the 

past ten years. The second reference refers to the government 

controlling the minds of children through its educational 

curricular programs designed to foster the development of 

some new type of social order. The Gablers have spoken on 

this topic prior to the emergence of these textbooks. Value 

education and instruction which results in no clear cut 

definitive answers, or absolutes, has been the target of 

reoccurring criticism by the Gablers. The Gablers* fear 

of this approach is expressed in printed form T-258, "Mind 

and Value Changing Techniques (Mind Manipulating Methods)," 

dated June, 1972, in which they state: 

with fixed, eternal and unchanging values generally 
ignored, the child cannot help but gradually be 
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indoctrinated with the false idea that there are no 
absolute permanent values. This results in "situation 
ethics"—the malignant "What IS, _is RIGHT" 
philosophy (41, p. 1). 

Printed Form T-304 

A copy of a letter on letter-head stationary supportive 

of the Gabler cause is the content of printed form T-304. 

The letter is dated November 9, 1972, and is from 

B. E. Masters, President Emeritus of Kilgore College and 

former member of the Texas State Board of Education. In 

this correspondence to the Gablers, Masters wrote: 

Keep up the good work you are doing. We need more 
citizens like you who have the courage to stand up 
and fight to defeat those who would brainwash our 
children and finally destroy our country. The battle 
for our children's minds must not be lost (17, p. 1). 

An added note at the bottom of this form indicates that 

Masters received his Ph.D. in "both Economics and History 

from Yale University" (17, p. 1). 

Printed Form T-314 

Printed form T-314 is also a copy of a letter received 

by Norma Gabler on letter-head stationary from the East 

Texas Area Council of the Boy Scouts of America. It is 

dated December 14, 1972, and signed by Homer "Smoky" Eggers, 

Scout Executive. In this correspondence Eggers expresses 

that it was his 

joy and privilege to hear you give a most inspiring 
and informative and even scary program at the South 
Tyler Rotary Club on October 12, 1972. Since this 
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time I have been following your work with interest 
and please accept my thanks for all of your diligent 
work of the past (18, p. 1). 

Printed Form T-378 

Printed form T-378 is a general information form 

relating the services of the Gablers. It is one of the 

earliest forms containing the logo "Educational Research 

Analysts" and most likely appeared just after the Gablers 

formulated their organization into its tax-exempt status 

in 1973. This printed form contains general information 

about the services offered through their organization and it 

is one of several forms being forwarded when people write to 

the Gablers seeking information or assistance. In order to 

make the contents of this form current, it has been 

necessarily updated. In this one page selection, the Gablers 

indicate that they now have "thousands of detailed textbook 

reviews, written from a parental viewpoint and with the age 

of the student in mind" (48, p. 1). Other services available 

which have been indicated in this form refer to a listing of 

acceptable textbooks; an annual rating of textbooks; 

James Hefley's book, Textbooks on Trial; and the providing 

of challenging speakers "for meetings, conventions, seminars, 

workshops, and churches. Speaker brings textbooks to be 

discussed so that the audience can check content for 

themselves" (48, p. 1). A closing paragraph concerning the 

Gablers' charges or fees for their services indicates that 



108 

there is no specific charge for our services or 
materials. However, hopefully recipients will consider 
them beneficial enough to help with the cost of 
research and expansion. Textbook research involves 
heavy expenses, including salaries for our staff, 
office overhead, equipment, printing, postage, supplies, 
etc. For speaking engagements, travel expenses and 
an honorarium must be provided. All contributions 
are tax deductible (48, p. 1). 

A copy of this printed form is included in Appendix D of this 

study. 

Printed Forms T-441 and T-442 

In 1975 certain groups, not associated with the Gablers, 

requested of publishers at the Texas textbook adoption pro-

ceedings to make in excess of 2,000 changes in the textbooks 

toward a non-sexist writing style. Printed form T-441, 

"Examples of 2,274 Changes Requested of Publishers in 1975 

Texas Textbook Adoptions," and printed form T-442, "Landmark 

Decision Gives Victory to Mothers and Housewives," offer 

thirty representative examples of the proposed content 

changes and the Gablers* opinion of this idea. Some examples 

of the proposed changes are as follows: 

American Book C. 

p. T19 Change: "Every summer our grandmother visits 
us. " 

To: "Every summer our grandmother goes 
camping." 

Rand McNally 

Gr. 3 Change: "Mother will bake a cake." 
To: "Father will bake a cake" (27, p. 1). 
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The State Board of Education decided on November 8, 1975 

not to honor these proposed generic changes. Of the nineteen 

votes cast by the Board on this issue, eighteen were against 

the proposed changes. The Gabler commentary to this situation 

indicates their opinion clearly: 

The effect of this landslide vote will be felt at 
the headquarters of textbook publishers, putting them 
on notice that parents must be considered and not 
minority groups alone (40, p. 1). 

Printed Form T-468 

Printed form T-468, "For Your Consideration," like 

printed form T-378, is a general information form and one 

which is also frequently mailed out to people requesting to 

know more about the Gablers' work. Broad categorical types 

of questionable content are presented in general terms and 

a plea for more public involvement and assistance is made. 

The Gablers indicate in this printed form that they have the 

background and expertise to assist other parents and groups 

wanting "to help spark a great movement for God and 

righteousness" (29, p. 1). 

Printed Form T-477 

The two page printed form to be summarized at this time 

is informative in relating the Gablers1 philosophy and 

strategies which they have found advantageous in their 

work. Printed form T-477, "Getting Involved in Your Area," 

informs others of suggested successful approaches and tactics 
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one should use when encountering local school administrators 

and school trustees about content which one would find 

objectionable. Throughout this entire printed form the 

Gablers stress that a polite, relatively soft though per-

sistent approach, will accomplish more over the long run. 

An explanation of the following six topics is presented 

in this printed form: importance of textbooks, list of 

undesirable textbooks, when and how to protest textbooks, 

how to convince key people, court rulings, and what the 

Gablers can do to help. The Gablers believe that 

textbooks are vitally important, because they largely 
determine HOW a nation votes, WHAT it becomes and 
WHERE it goes (31, p. 1). 

The Gablers do not issue a list of undesirable textbooks 

and they give their reasons for this decision: they indicate 

that a list of this nature would be long—as long as a 

telephone directory from a large city; since new textbooks 

are constantly being published, a person looking for a text-

book on an objectionable Gabler list and not finding it 

there might assume it to be an acceptable textbook; and it 

is impossible for them to review every textbook on the market. 

The first recommendation the Gablers make regarding 

when and how to protest textbooks is not to speak against 

textbooks which are already purchased and paid for as these 

tend to be impossible to remove. Parents and citizens con-

cerned are urged to become involved in the textbooks as the 

time for the adoption process begins. They have written: 
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To win any school battles, you must win them in the 
background prior to any public meetings preferably. 
That is, you must convince school board members and/or 
administrators first, for they will almost invariably 
support one another in public, regardless of the 
issue. . . It is vitally important to do your 
"homework" before you begin any "campaigns" at 
all (31, p. 1). 

In the area on how to convince key people that textbook 

content may contain objectionable material, the suggestion 

is made to refer to textbooks already in use as evidence 

that something needs to be done about this situation. The 

following selection from this printed form reveals a strategy 

which has probably been productive for the Gablers and 

others: 

Show them the books with the questionable portions, and 
never argue with them if they take up for the books. 
Just ask them to turn another page or two to another 
portion. We have found that almost without exception 
after two or three more examples the individual will 
find something that he doesn1t like—then you have 
won him over! If you try to convince him with your 
words, it's merely your opinion against his; and he 
always considers his own opinion just a little bit 
better than yoursl (31, p. 2). 

The Gablers continue to suggest that an individual may have 

to personally purchase some of the textbooks they would most 

like to use. One should "tab," for easy reference, some of 

the textbook's portions in order to show others. 

A recommendation is also made to contact a different 

organization in Virginia for information pertaining to public 

schools, Christianity, and court rulings. A complete address 

is provided. 
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Concerning the topic of what the Gablers can do to 

assist others, they recommend that they send only small 

portions of information, such as printed forms, pertaining 

to areas requested. They do not want to overload anyone 

with a mass of information that would be inappropriate to 

a local situation. A suggestion is made to read Textbooks 

on Trial with the cautioning that "battles in the educational 

field require a slow, tedious process that demands 

persistence" (31, p. 2). 

Printed Form T-482 

Printed form T-482, "Textbook Reviewing by Categories," 

is a four page printed form dividing objectionable content 

into twelve specific classifications (63). Examples of 

objectionable content, as perceived and discussed by Norma 

Gabler before the Texas State Textbook Adoption Committee 

between 1970-80, and relating the categorical classifications 

of this form, may be found in Chapter IV of this study. 

Printed Form T-483 

A list of thirty-five different types of objectionable 

content, arranged in numerical order, is the main topic of 

content in printed form T-483, "Texas State Textbook 

Adoption—How Should Objections Be Made to Textbooks?" The 

second paragraph of this printed form reveals the strenuous 

efforts that the Gablers demand of themselves and recommend 
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to others in this type work: 

Textbook reviewing is not accomplished through 
scanning or rapid reading. It must be done line 
by line. In context, "questionable" content too 
often appears so acceptable, realistic and natural 
that we are prone to accept it as truth. Subtle 
content, such as half-truths and omissions, are 
difficult to identify through casual exam-
ination (60, p. 1). 

Printed Form T-496 

A fairly blunt two page printed form exposing what 

the Gablers believe to be objectionable content from one 

specific literature series, New Voices 2, published by 

Ginn and Company, is the theme of printed form T-496, 

"Excerpts from Ginn's New Voices 2." The Gablers indicate 

that all the literature textbooks adopted in 1978 were 

"filled with content depicting violence, cruelty, and death 

and other negative aspects" (28, p. 1). There are eight 

specific references from this series, most with examples 

of content taken from the textbooks, followed with expressed 

Gabler objections and opinions. Concerning the entire 

series, they write: 

The Ginn New Voices series was adopted especially 
for "low level" students on the presumption that 
such students will be able to relate to the content. 
Do you not believe the following content will cause 
students to become depressed, frustrated, and 
conditioned to failure? Remember, there are four 
volumes (Gr. 9-12), all have similar 
content (28, p. 1). 

The eight references in this printed form refer to murder, 

a nightmare type dream, suicide, a civil disturbance in 
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which three policemen were murdered, a selection which the 

Gablers feel is sacrilegious to the Lord's Prayer, and 

frivolity. 

Frequently Released Printed Forms 

The following six printed forms start to appear in 

early 1979: "Why Christian Schools Use Humanistic Textbooks," 

printed form T-507; "Information Explaining the Gablers' 

Material," printed form T-508, and a similar revision of 

this form with the same title, printed form T-509; "In 

Reply to Your Questions," printed form T-513; "Textbook 

Reviews," printed form T-514; and "A Godly Nation?," 

printed form T-520. The Gablers had already had their 

first of two national appearances on the "Phil Donahue Show." 

Also, as reported in Chapter I, eighteen of the twenty-

eight textbooks Norma Gabler objected to at the 1978 

textbook hearings were never approved for adoption. These 

printed forms could be, in part, an indication of a more 

widespread knowledge and public exposure of the Gablers 

with the above printed forms developed in response to 

increased generalized inquiries from the public. 

"Why Christian Schools Use Humanistic Textbooks" is a 

printed form which suggests that private Christian schools 

using major publishing house textbooks are inculcating 

humanism in their curriculum because these textbooks contain 

humanist overtones. Furthermore, the idea is presented that 
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many of the teachers in Christian schools received their 

teacher preparation training through colleges and univer-

sities involved in "a framework of John Dewey's philosophy 

of progressive education" (70, p. 1). The Gablers do 

acknowledge that there are relatively few "non-humanistic" 

textbooks available for use by private schools. 

"Information Explaining the Gablers1 Materials" are 

two very similar consecutively issued printed forms of the 

same title. These printed forms indicate that the Gablers 

have never disseminated a list of objectionable library or 

school textbooks and that their list of acceptable textbooks 

was designed for use by private schools. An indication is 

made that library books, films, and filmstrips are not their 

main area of concern. They do caution, however, that the 

accuracy of the reviews they do have on these items has not 

been verified by them. An explanation of the annual Gabler 

textbook rating sheets is given whereby textbooks are 

rated by the amount of questionable content the textbooks 

are supposed to contain. Regarding the use of the Gablers' 

textbook reviews, they state: "We offer our reviews only to 

expedite your personally checking the books in 

question" (38, p. 1). The Gablers close with: 

The vast majority of our citizens still believe in 
high moral values, the family structure, law and 
order, love of country, objective teaching, etc. 
They are against the immorality which they do not 
realize is fostered by the teaching of "situation 
ethics" in textbooks (38, p. 1). 
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"In Reply to Your Questions" is a general reply printed 

form which attempts to answer the seven most common questions 

and requests the Gablers receive. Answers to these common 

inquiries are provided in this printed form. As a general 

introductory note to this section, the Gablers state: 

Your best source of information is Textbooks on Trial, 
the hardback book which describes our years of tears, 
trials, and triumphs battling for better textbooks. 
The author has included much helpful information, more 
than we could possibly include in a letter or printed 
form (36, p. 1). 

Regarding the inquiry by the public for a list of textbooks 

that the Gablers find objectionable, they reply that "for 

several reasons, we have never prepared this type of 'hit1 

list" (36, p. 1). Concerning the request for a list of all 

the materials Educational Research Analysts disseminates, 

an indication is made that personnel is not available to 

develop such a list and even if the list were prepared, 

it would be too costly to distribute. 

In order to furnish textbook reviews the Gablers request 

to know the title of the textbook under consideration, its 

publisher, and copyright date. Finally, requests by the 

public asking for the name of a "bad" textbook so that parents 

would be able to personally ascertain whether or not it was 

being used locally, the response is that such an approach 

has proven to be futile as it is very difficult to have a 

textbook removed from use once it has been adopted. 
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This printed form closes with the Gablers' address 

and telephone number with the statement "please feel free 

to telephone or write us again" (36, p. 1). A list of 

suggested times to call is given which would provide both 

lower telephone rates and a better accommodation to their 

daily schedule. 

"Textbook Reviews" is a three page printed form 

addressing these seven areas: using the Gabler reviews; 

Gabler criteria for textbook reviews; the length and variety 

of reviews; cost and fees; ordering information; how to 

make one's own review; and other sources of information. 

The introduction to this printed form relates: 

at one time we personally prepared all the reviews 
that were mailed out. However, due to the tremendous 
number of textbooks on the market, it became necessary 
to solicit help from other informed individuals. Most 
of the available reviews were prepared by parents, 
for parents (64, p. 1). 

A statement is included which indicates that objections to 

textbooks made by others may not necessarily agree with the 

opinion of the Gablers. 

Concerning the use of their textbook reviews, the Gablers 

request that their reviews not be used in local situations. 

It is preferred that an individual make up one's own review 

and use this at any presentation. Another reason for this 

suggestion is because 

publishers have ready-made rebuttals for our reviews, 
using your own objections will necessitate preparation 
of new rebuttals by your opposition (64, p. 1). 
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The Gablers' criteria for reviewing a textbook is 

based on its content rather than its physical appeal. Areas 

at which they concentrate their efforts of review center on 

the amount of academic skills and the quantity of material 

pertaining to "beliefs, attitudes, feelings and emotions 

of students" (64, p. 1). They are of the opinion that the 

teaching of absolutes is superior to content allowing too 

many open ended responses to questions where they feel 

that peer pressure will dominate or unduly influence a 

student's decision. Content should be objective in pre-

senting varying points of view on some issues. The 

distinction is made that "varied expressions of the same 

root philosophies should not be presented as opposing 

views" (64, p. 1). 

The Gablers search for content which they interpret as 

a slighting of traditional morality, parental authority, 

and respect for law and order. "Christianity and Biblical 

matter should not be attacked or treated as myth" (64, p. 2). 

Textbook reviews distributed by Educational Research 

Analysts can be quite lengthy in that they specify and 

identify objectionable content by page, paragraph, and line. 

Some of the reviews furnished by this organization contain 

as many as 146 typed pages on an individual title. A 

"typical" review contains approximately twenty pages though 

five page summaries are available. 
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Suggestions made by the Gablers on how to prepare one's 

own textbook review indicate that material for this would 

consist of anything one would personally not want taught to 

their children. Parents are also encouraged to look for a 

lack of academic content. When a review is to be finalized, 

it is stated that a parent should eliminate the trivial 

objections and leave in only the more important items. 

"A Godly Nation?" is a one page printed form which 

reads like a letter from the Gablers to those who write to 

them. This selection includes the perceived perils of 

school textbook content and its impact of such instruction 

on students. 

The results in the exchange of aims in public schools 
are evident—rising illiteracy and falling test 
scores. . . Thus, until textbooks are changed, no 
improvement in the rates of crime, violence, 
promiscuity, VP, etc., can be expected (32, p. 1). 

An explanation is presented which expresses the feeling 

that students educated currently in schools will finish 

their education not believing in the infallibility or 

accuracy of the Bible. Furthermore, the minority of the 

population should not be permitted to "indoctrinate" 

students in the religion of humanism. "In essence, our 

government schools have become 'public seminaries' for 

Humanism" (32, p. 1) A closing request is issued for the 

attention and efforts of others to help counteract this 

anti-God instruction fostered in schools. 
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Printed Form T-537 

Printed form T-537, "Phonics," is the Gablers1 one page 

printed form discussing an issue about which they have been 

most vocal. This was an issue with them from the earliest 

days of their campaign and an area about which they have 

received considerable attention and a certain amount of 

success during the 1980 textbook adoption proceedings. It 

should be noted that this topic is a concern of theirs which 

pertains to an instructional approach rather than the moral 

quality of textbook content. In this instance, the instruc-

tional approach of phonics is favored over other methods 

of reading instruction. The Gablers relate that there is 

a significant difference between a phonics approach to 

initial reading instruction compared with the "look-say" 

or sight word reading techniques. In a phonics program, 

students are taught that letters represent sounds. In a 

look-say reading format, students are taught to memorize 

words independently and by rote without reinforcing any 

letter sound relationships. The Gablers are strong pro-

ponents of the phonics only approach to reading and are 

very much opposed to other strategies involved in primary 

reading programs. The Gablers reveal in this printed form 

that most of the reading textbooks currently being con-

sidered for use are unacceptable due to the fact that they 

contain a "phony phonics" approach. Furthermore, they go 
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on to give their opinion regarding this entire situation: 

Although repeated studies and surveys have shown 
the superiority of intensive phonics, millions of 
students are still being crippled by inferior look-say 
programs. The lucrative market for remedial readers 
is flourishing while the national illiteracy rate 
climbs. We strongly advise against the use of any 
reading program which is not "intensive" or "true" 
phonics (49, p. 1). 

Printed Form T-546 

An order form containing the titles to twenty-seven 

handbooks which have been coordinated by Educational Research 

Analysts is the content of printed form T-546, "Educational 

Research Handbooks." Several of these handbooks, identified 

below by an asterisk, will be reviewed in this study. The 

compilation and dissemination of the handbooks is an event 

which has occurred in the first half of 1981—though packets 

of information on roughly one-third of the topics were 

available in 1980. The following twenty-seven titles reveal 

the nature of the content of this material: *Humanism, 

*Values Clarification, *Sex Education, Court Rulings, 

Acceptable Texts (private schools), *Drug Education, *Death 

Education, Phonics, *Scientific Creationism, Open Classrooms, 

Teaching at Home, *MACOS: Man a Course of Study, Censorship, 

Sensitivity Training, Reality Therapy, Curriculum Battles— 

Australia, Involvement Helps, Textbook Rating and Examples, 

Textbook Review Criteria and Examples, Textbook Articles, 

Background Information on Textbook Problems, "Dungeons and 

Dragons" Information, Source/Resources for Christian Schools, 
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St. Thomas Curriculum, Grace Bible School Curriculum and 

Recommended Reading/Literature (26). The broad range of 

topics covered by these handbooks suggests the expansive 

growth and development of Educational Research Analysts. 

These handbooks consist of a collection of materials and 

articles assembled along a common theme. It should be 

important to note that neither the Gablers nor their organ-

ization authored every piece of literature in these handbooks, 

The Gabler Report Card 

Since 1971 the Gablers have been distributing an 

annual rating sheet evaluating and rating the textbooks 

approved for use in Texas schools by the State Board of 

Education. A copy of this rating, usually one or two pages 

in length, is mailed to the more than 1,000 school board 

presidents in Texas. This is another relatively inexpensive 

way for the Gablers to disseminate their information into 

every area of the state. Because it would be a matter of 

speculation as to the impact this rating system has on school 

boards, such will not be attempted. Whether school board 

presidents anxiously await this Gabler textbook evaluation, 

or if they do not even look at it, or if the response is 

somewhere in between, is impossible to determine. However, 

a review of this material will indicate what information 

school boards have been receiving from this organization. 
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All the ratings on these evaluation sheets have not 

been done exclusively by the Gablers and the other contri-

buting reviewers are acknowledged. For example, in 1974 

a joint rating was combined on this evaluation from the 

Gablers and the Texas State Daughters of the American 

Revolution (46). 

Over this time period the following classifications 

have been used to rate individual textbooks: best, excellent, 

good, fair-good, fair, acceptable, recommended with res-

ervations, poor, very poor, not recommended, not acceptable, 

and first choice through fifth choice. In addition to these 

expressed Gabler opinions, textbooks are also arranged in 

an order where the first textbook listed in any content area 

is, in the Gablers' view, the best of the offered textbooks. 

Various comments are made on these evaluation sheets 

frequently using passages of content to further emphasize a 

point. 

These rating sheets are not exclusively sent to only 

presidents of school boards. They have also been incorporated 

into the extensive assortment of printed T-forms and as 

such may be sent to private citizens writing to Educational 

Research Analysts. Also, the Texas Farm Bureau annually 

prints this evaluation in its own newsletter. The most 

recent copy of this textbook evaluation was included in the 

Educational Research Analysts Newsletter of May, 1981 (44). 
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Representative Comments from 
Annual Textbook Ratings 

An awareness of the comments on the Gablers' textbook 

evaluation ratings will better acquaint one with their type 

and flavor. 

The introduction to printed form T-186, "Textbooks 

Adopted for Texas Schools," prepared in response to the 1971 

adoptions states: 

Before you agree or disagree with our ratings, please 
carefully examine the adopted books personally (65, p. 1) 

Printed form T-320, "Textbook Ratings 1973," indicates: 

You are not expected to agree with all we have listed, 
but we do URGE you to personally examine reference 
IN CONTEXT. Students will get better texts if you 
will do this rather than depend upon hearsay, attractive 
appearance of books, etc. Our ratings are NOT based 
on appearance, teaching aids, format, etc., but are 
based on the amount of undesirable content; the first 
listed book having the least, etc. (61, p. 1) 

Printed form T-370, "1974 Textbook Ratings," includes 

a comment after the textbook which was rated "poor" in the 

supplementary reader division: 

The State Board of Education voted to require a 
"warning" in Teachers' Editions of this series. 
(The content could be harmful to some children's 
eyes.) Much content is SCATTERED IN THE SCENERY 
UPSIDE-DOWN, BACKWARD, around buildings and trees, 
in circles, swirls and squares, from the bottom to 
the top of the page, and from right to left. Some 
characters are nearly obliterated by the background. 
Many of the pictures are too "busy" for children. 
A NATIONALLY RECOGNIZED pioneer in visual therapy 
is disturbed about the format of this series for 
Grades 1 through 3 (46, p. 1). 



125 

A news release was attached to the 1979 textbook 

ratings. This release indicates that approximately 2,000 

hours of time were needed by examiners in order to determine 

this year's textbook ratings and that this extensive amount 

of time was not feasible for local textbook review com-

mittees. "Therefore, the rating sheet will save school 

personnel a great amount of time" (47, p. 1). 

The introduction to printed form T-560, "Textbook 

Ratings (1981 Supplemental Adoption)," begins: 

All of the basal readers adopted by Texas in 
November 1980 were inferior in that none of the 
series provided an intensive phonics (phonics first) 
method to teach reading. To rectify this problem, 
the Texas State Board of Education called for a 
supplemental adoption of intensive phonics programs 
to be used with the basal series, grades 1-3 (62, p. 1). 

On all the textbook evaluation sheets of this nature, 

suggestions are made concerning what materials and documen-

tation charts are available to support the respective ratings 

These additional materials are indicated as being available 

through Educational Research Analysts. Comments encouraging 

citizen participation in textbook selections are noted. An 

example of an Educational Research Analysts annual textbook 

rating sheet is included in Appendix E of this study. 

The Gabler Newsletters 

In addition to their numerous printed forms and textbook 

review materials, the Gablers have been releasing, since 

1977, some type of general information newsletter. These 
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newsletters convey much of the same ideas and thoughts 

already presented in this study and are sent to people on 

the Gablers1 mailing list. By the use of their newsletters, 

the Gablers are effecting a general distribution of infor-

mation as to the scope and results of their programs as 

well as focusing on problem areas of concern to them. Five 

newsletters will be reviewed in this section. 

Progress Report, November, 1977 

In November, 1977, a one page "Progress Report" was 

issued concerning the Texas textbook adoptions for that year. 

A statement is made that a return to basics can be noticed 

in secondary English composition textbooks and literature 

textbooks were showing a "definite improvement." The Gablers 

reveal that the Commissioner of Education removed Drama II 

textbooks because of questionable content. Also, 

a Biology II text that had been recommended by the 
Texas State Textbook Committee was removed by the 
State Commissioner of Education because of a chapter 
on human sexuality that had received much criticism 
for its unnecessarily explicit description of the 
sex act (50, p. 1). 

A statement is made by the Gablers in this report that out 

of the original numerous objectionable textbooks presented 

at the textbook adoption hearings, "there are now less than 

a dozen which merit justifiable criticism" (50, p. 1). 

The remainder of this form refers to Norma Gabler's 

speaking engagements in New Zealand and Australia; that 

Textbooks on Trial was now in its fourth printing; rather 
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general information about their textbook reviews; and a 

statement concerning the necessity of contributions to sub-

sidize operational expenses. The closing statement on this 

one page newsletter states: 

Much has been accomplished, yet SO MUCH MORE CAN BE 
DONE! IN ORDER TO CONTINUE TO WIN BATTLES, WE NEED 
YOUR INVOLVEMENT NOW! (50, p. 1) 

Progress Report, March, 1978 

The March, 1978, two page "Progress Report," addresses 

the following topics: the decline of MACOS, improved textbook 

adoptions, the Gablers1 expanding audience, a nationwide TV 

appearance featuring them, and their present and future 

aspirations. Regarding the reported diminishing use of 

MACOS, this information indicates that the State of Queensland, 

Australia, removed this program and New South Wales and New 

Zealand were putting this curricular program under investi-

gation. This is after Norma Gabler's six week speaking tour 

in these countries. The information regarding improved 

textbook adoptions indicates that 1977 was, in their opinion, 

the best year for them to date. The outreach section of this 

report indicates that in 1977 Norma Gabler spoke before more 

than 10,000 educators in the United States, Australia, and 

New Zealand. Because of this, the Gablers write: 

Undoubtedly, many thousands of students will receive 
better textbooks because alerted teachers and admin-
istrators will scrutinize more closely the books they 
select in the future (51, p. 2). 

Also, this was their largest year for distributing information. 
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In this newsletter reference is made to the Gablers' 

first appearance on the "Phil Donahue Show" which was telecast 

to over 120 stations. An indication is made that the response 

to the Gablers about their appearance was "good." References 

to the present and future goals for the Gablers indicate that 

working conditions for Educational Research Analysts in the 

Gabler house are especially cramped, more funding is very 

much needed, and expansion plans depend on prayerful support 

and a larger facility. One of the closing statements of this 

newsletter reads: 

Hopefully, YOU will become involved personally. We 
believe that MORE can be accomplished to rescue the 
hearts and minds of children working on school subject 
matter than in any other area where you spend an eaual 
amount of time and funds (51, p. 2). 

Newsletter News, October, 1979 

The October, 1979, "Newsletter News," is four pages long 

and organized in such a way that it is suitable for mailing 

purposes when folded and stapled. The front and back page 

of this report relate to the Gablers1 work and their concerns. 

The other two pages contain quotations and Gabler comments 

from secondary civil government and health textbooks. The 

content presented is considered to be questionable in the 

Gablers1 opinion. An example of this type material as 

covered in this newsletter is as follows: 

HEALTHFUL LIVING FOR TODAY & TOMORROW, published by 
Laidlaw Bros., 1978. This text has students role 
play HOW to LEARN to SMOKE. (SE 480, T 82). Also: 



129 

" . . . give your students an opportunity to 
role play people drinking at a social 
gathering. . . . Some of the students can 
role play non-drinkers, others moderate drinkers, 
others heavy drinkers, others responsible 
drinkers, and others alcoholics. . ." (T 81) 

Coffee, tea, cola, anesthetics, etc. are given 15 
pages compared to five pages on hard drugs. These 
five pages come after the text has confused the drug 
issue so that caffeine and medicine appear as dangerous 
as illegal drugs. Marijuana is listed last & receives 
only 33 lines, including: 

"Although a great deal of research has been done 
on the effects of marijuana on the body, very 
little is known about those effects. One thing 
that is known about marijuana is that it does not 
cause physical dependence. . ." (45, p. 3) 

The general information section of this same newsletter 

is divided into four areas: news, notations, needs, and 

nuggets. The news section indicates that four of the seven 

civil government textbooks submitted to the textbook 

committee were eliminated. This includes two textbooks 

that rate first and second in sales in the United States. 

A recommendation that portions of health textbooks be 

rewritten is made on allegations that this material does not 

present enough material about the dangers of drug use. 

The Gablers report that the Texas Crime Prevention and 

Drug Education Program has been cancelled by the State Board 

of Education. The Gablers indicate that the elimination of 

funding for this three million dollar program is "good news" 

because it was counter-productive. An indication was made 

that there were many parent complaints about this program. 
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The Gablers make three requests of their readers in 

this newsletter: prayer support, operating expenses support, 

and special occasion contributions. The closing statement 

of this newsletter quotes an Australian teacher who met 

Norma Gabler while she was on tour there. The following 

reference has been used in several pieces of literature 

distributed by Educational Research Analysts: 

For years we taught the good, the true and the 
beautiful; now our schools teach violence, fear 
and frustrations, and our society is becoming exactly 
what we are teaching (45, p. 4). 

Newsletter, May, 1980 

The May, 1980, "Newsletter," is in a similar format to 

the one referred to above and an important document to study 

as it reveals an increasing tempo of the Gablers' activities. 

front page of this literature comments on a greater media 

exposure for the Gablers with reference being made to two 

national telecasts and six magazine articles. Extensive 

travel engagements are reported in a fourteen state region 

and the Educational Research Analysts mailing list has grown 

by 3,000 names. Information is related about the reaction 

to their second appearance on the "Phil Donahue Show" which 

brought the Gablers nearly 2,000 pieces of correspondence. 

Pages two and three of this newsletter relate to 

humanism and show their now widely distributed sketch 

depicting the spread of humanism through society. Quotes 

from the Humanist Manifestos and textbooks are included. 
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Newsletter, May, 1981 

The May, 1981, "Newsletter" increased from four to 

eight pages. New areas of concern are revealed in this 

mailing along with the Gablers' established views on many 

topics. An extensive four page insert strongly against sex 

education is included which gives examples from a sex 

education program developed for New Jersey which many 

readers on the Gablers' mailing list would assuredly find 

objectionable. Information about textbooks up for adoption 

in 1981 is presented. 

The first page of this newsletter reports that the 

Gablers' work load and involvement require seventy hours 

of Mel Gabler's time each week. Their staff members are 

personally and warmly acknowledged and the function of each 

is stated. Mention is made that Norma Gabler spends much 

time traveling and preparing for it while Mel Gabler 

supervises the operation of the organization. 

Two new areas of concern to the Gablers revealed in this 

newsletter concern the game, Dungeons and Dragons, and 

subliminal seduction. Regarding the first item, the Gablers 

report that "the war games generally known as DUNGEONS & 

DRAGONS (or D & D) are satanic and dangerous" (44, p. 2). 

A request is issued for more information about this game 

and the identification of schools which are using it. A 

reference is also included which relates that Dungeons and 

Dragons is being used in talented and gifted classes. 
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Regarding subliminal seduction, this newsletter states: 

Subliminal seduction affects the subconscious. It is 
not easily discerned by the conscious mind. It may 
consist of hazy words or images superimposed on pictures 
This is a very effective technique in advertising which 
has found its way into texts. One series of health 
textbooks includes the word "sex" on cheeks, faces, 
arms, etc. (44, p. 2) 

The Gablers note that this technique has been observed on 

the cover of a textbook and that the field of advertising 

has proven the effectiveness of subliminal seduction. A 

general request is made for more information to be sent to 

the Gablers about this technique by others who examine 

textbooks. 

A four page selection, "Illicit Sex Education," presents 

negative sentiments concerning this topic. Much of the same 

information reported in the review of Handbook No. 3, Sex 

Education-A, is reported in this newsletter section. The 

areas of humanism, explicitness, objectionable goals, 

harmful effects, parental rights, loss of academic instruc-

tional time, tax dollar support, :and-suggestions for parents 

are all included as they pertain to this topic in addition 

to the already acknowledged and well established opinions 

of the Gablers concerning sex education programs. The 

introduction to this section contains material from a sex 

education program which has been printed in a larger size 

type for added emphasis. This complete excerpt, from this 

Gabler newsletter, is as follows: 
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Excerpts from "For Kids Only," by William Block, PREP 
Publication, Trenton, New Jersey, material developed 
for use in the sex ed. curriculum (K-12) for New 
Jersey children: 

SEX LIFE SKILL SHEETS— 
"Draw the world's largest penis. Do a guided imagery 
on your own, using the following idea: ". . . If I 
had the world's largest penis. . ." Make up a wild 
story about this, . . . " 

"Copy the picture of mother and father making 
love..." 

"For those who want to dig deeper into their minds 
and want help with an explicit lovemaking film. . . 
A guided sexual imagination trip. . . You are ready 
for genital sex. . . Feel your nakedness against the 
sheets of your bed. . . Feel another body alongside 
yours. . ." Etc. Etc. (explicit detailed 
suggestions) (44, p. 3) 

The Gablers indicate that the educational establishment 

assumes that parents have failed in their responsibility to 

teach about sex and refer to such individuals as "sexperts." 

They remark: 

Does it ever occur to them that parents are teaching 
their children just what they want their children to 
know about sexuality? Even if parents do fail, their 
alleged failure is no excuse for letting the state 
usurp their role (44, p. 4). 

Commenting on the area of parental rights, the Gablers 

include in this newsletter two quotations from government 

officials. Because of the nature of the opinions expressed 

by these prominent men, the Gablers indicate that there is 

hope for this situation. The first statement they include 

was made by Richard Schweiker, Secretary of the Department 

of Health and Human Services. Basically, Secretary Schweiker 
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said that the government should not be in the area of sex 

education. He also indicated that it is not the state's 

function either unless there is expressed parental approval. 

The U. S. Commissioner of Education, Terrel Bell, has 

his opinion printed in this newsletter also. Bell contends 

that parents have the right to expect schools to teach 

material which will be supportive of home values. Further-

more, if schools are not able to do this, then they should 

attempt to avoid a willful destruction of these values. 

The Gablers refer to atheist Madelyn Murray O'Hair and 

the U. S. Supreme Court decision which ruled that objec-

tionable religious material needed to be removed from her 

son's classroom, rather than removing her son from the 

classroom on grounds concerning violations of constitutional 

rights. An assertion is made that this is a legal precedent 

which would lend support in disputes about sex education 

as well. 

Finally, parents are encouraged by the Gablers to review 

sex education curricular materials in schools with the 

suggestion of several content areas that might include this 

topic. A statement is made that if a school accepts any 

federal money whatsoever for any purpose, then schools must 

agree to show these materials. The Gablers close this 

section with a request for more information from citizens 

concerning programs of this nature in their respective 

localities (44). 
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The Gabler Handbooks 

The Gablers have developed twenty-seven handbooks 

pertaining to specialized areas of interest. This infor-

mation is released through Educational Research Analysts 

to others requesting a comprehensive background and in 

depth material on specific topics of concern to the Gablers 

and others. These handbooks represent an accumulation of 

articles and pamphlets authored by the Gablers and others 

which address various aspects of the conservative New Right 

its interest in, and opinion about, education. Seven 

handbooks will be reviewed in this section. 

Printed forms, pamphlets from organizations, reports 

from different organizations, and other photocopied articles 

are included in these handbooks. Thus, from a publisher 

production viewpoint, the handbooks represent a collection 

of materials of varying sizes which have been stapled and 

bound together. There is not necessarily a format uniformity 

in page size, type of print, or quality of paper from one 

article to the next. For example, a small colorful pamphlet 

from one organization could be followed by a standard page 

size photocopied article from a national publication. 

The Gablers have made no attempt to consecutively 

number the pages of their handbooks. Thus, for purposes 

of citing references in this study, the page number from the 

actual article will be provided exclusive of its position 

within the handbook. 



136 

Handbook No. 1: Humanism 

The Gablers have been speaking against humanism for 

more than ten years now. Their view of this philosophy and 

its inclusion in the public schools is decidedly negative 

with this information being expressed in Chapter I of this 

study. Their first handbook, Handbook No. 1, Humanism, 

reveals these sentiments with an assortment of twenty-two 

varied pieces of information which pertain to this topic. 

The Gablers are not alone when it comes to expressing 

critical views about humanism as the articles in this 

handbook reflect the opinions of others as well. It should 

be noted that one article presented in this handbook 

expresses strong opinions in favor of humanism and a 

suggested format for its inclusion in secondary education. 

A composite breakdown of these articles reveals the 

various sources contributing to the contents of this material. 

Four page printed form T-545, "Humanism," is the first 

selection included in this handbook and the only source of 

information from Educational Research Analysts. In addition, 

there are three unpublished reports; a transcript of a 

lecture; two pieces of literature from the Pro-Family Forum; 

three selections from Christian publications; two newspaper 

articles; one news release from United Feature Syndicate; 

five articles from organizations in other states whose 

motives appear to emulate Educational Research Analysts; 

one article from a conservative newspaper; one article from 
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Humanist Magazine; a report from the Congressional Record; 

and a published article in an unidentified journal. 

Twelve of the twenty-two articles in this handbook 

make clear and specific reference to the Supreme Court 

decision indicating that humanism is a religion—though a 

Godless one. The inclusion of such material is apparently-

done by the Gablers to enhance their position that the 

religion of humanism is illegally intertwined in the public 

schools in light of other rulings on the separation of church 

and state. The following excerpt from the Congressional 

Record, which is included in this handbook, reveals a thought 

expressed repeatedly and frequently in the literature of 

those opposed to this philosophy and its inclusion in 

educational materials: 

The U. S. Supreme Court stated clearly in the 1961 
decision in the case of Torcaso against Watkins that 
secular humanism is a religion—a world and life view. 
The highest court perceptively declared in this case 
that: Among religions in this country which do not 
teach what would generally be considered a belief in 
the existence of God are Buddhism, Taoism, Ethical 
Culture, Secular Humanism, and others (13, p. 1). 

The report from the Gablers contains a three page section 

which quotes the Humanist Manifestos I and 11̂  a total of nine 

times on topics relating to the following areas: evolutionary 

dogma, self autonomy, situation ethics, Christianity negated, 

sexual freedom, total reading freedom, internationalism, and 

socialism. Quotes from textbooks indicating concurrence 

with the above areas, as seen from the Gablers' viewpoint, 
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are included in this report in an attempt to verify or show 

proof that textbooks include material subscribing to the 

philosophy of humanism (35). 

Opinion of Lt. Col. Jack Mohr 

A rather lengthy lecture by Lt. Col. Jack Mohr, U. S. 

Army Ret., "The Religion of Man (Has the School Become a 

Seminary for a False Religion?)is given ten pages of 

space in this handbook. Mohr relates the concepts of 

humanism as expressed in the Manifestos with ideology from 

some early Communist writings. He takes on a very strict 

and devout Christian and patriotic American attitude as he 

indicates ways in which secular humanism has been incor-

porated in public schools and society at large. An extremely 

negative opinion is conveyed about public education 

indicating that it is currently anti-Christian. The 

following two passages from his lecture reflect the scope 

and tone of this entire selection: 

If you are a Christian, you should take a 
"pro-life" viewpoint on the sanctity of human life. 
Do you honestly believe this viewpoint will be given 
a "fair deal" in your school, when it is matched 
against the humanist "pro abortion," "population bomb," 
mentality? What chances are there for your child to 
maintain Christian attitudes in the average public 
school? The odds are mighty discouraging (86, p. 14). 

Our public schools are carrying on religious 
education in direct defiance of the Constitution. For 
whether educators are honest enough to admit it or not, 
makes no difference—they are teaching your men and 
women to be adherents and missionaries for a false, 
soul damning, freedom-destroying religion. I believe 
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if you will look at the facts from an honest, unbiased 
viewpoint—when you get away from the confused rhetoric 
of the educators—you will have to admit the truth of 
what I have said (86, pp. 17-18). 

Voice of Freedom 

An editorial appearing in the February, 1980, Voice of 

Freedom, "Where Can Humanism Lead?," is similar to the other 

anti-humanist selections in this handbook in that tenets 

from the Manifestos are quoted and explained; the common 

reference is given to the 1961 Supreme Court statement 

humanism is considered a religion; and that the take over 

of this country is being developed through the educational 

system. This view is expressed in the following passage: 

The humanists aim to take over America by brain-
washing our youth in the schools. Their goal is a 
self appointed ruling class. They readily accept the 
support of atheistic Socialists and admitted Communists 
to achieve their goal. 

A humanist leader has been chosen as the head of 
the new U. S. Department of Education, a trustee of the 
Aspen Institute of Humanistic Studies! Do we really 
want America's children taught by humanists who are 
anti-God, and anti-American way-of-life and pro-
Socialist along with the Marxists? (100, p. 19) 

Selection from a Humanist Publication 

The seemingly interesting inclusion of a two page 

article from the Humanist Magazine is part of this handbook. 

A note from the Gablers about this selection indicates that 

this article appeared in the January-February, 1976, issue 

and that it has been reprinted with permission. The incor-

poration of an article from a humanist source might seem 
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initially peculiar considering the nature of this handbook 

and the viewpoints the Gablers openly express about this 

issue. An examination of the article, which does suggest 

some humanist successes in the schools, is an attempt by 

the Gablers to verify their position through literature 

from what could be considered their opposition. Five 

selections within this article have been underlined. The 

impression received is that Educational Research Analysts 

wanted these passages underlined to stress certain portions 

of content. 

The article is entitled, "Adolescent Literature: Humanism 

is Alive and Thriving in the Secondary School," and it is 

written by Sheila Schwartz. The author contends that many 

secondary literature programs depend upon the use of adoles-

cent novels for curricular materials. These novels present 

problems of contemporary life and their use often serves as 

an important function for students of this age. This article 

stresses positive opinions about the inclusion of literature 

which serves important humanistic needs. The following 

passages indicate the underlined portions of this article 

referred to above: 

Something wonderful, free, unhearalded, and of signif-
icance to all humanists is happening in the secondary 
schools. It is the adolescent-literature movement. 

They may burn Slaughterhouse Five in North Dakota and 
ban a number of innocuous books in Kanawha County, but 
thank God the crazies don't do all that much reading. 
If they did, they'd find that they have already been 
defeated. 
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Some classes read nothing but adolescent literature. 

Nothing that is part of contemporary life is taboo in 
this genre, and any valid piece of writing that helps 
to make the world more knowable to young people serves 
an important humanistic function. 

. . . but all of them espouse the humanistic ideals to 
which young people should be exposed (95, p. 37). 

Literature from the Pro-Family Forum 

The two articles from the Pro-Family Forum contain a 

popularly released pamphlet, "Is Humanism Molesting Your 

Child," and an order form indicating what other materials may 

be purchased on the topics of evolution and humanism. The 

pamphlet, like the other articles selected for this handbook, 

relates the basic tenets of humanism and the manner in which 

students are indoctrinated in this philosophy through values 

education and other activities. A list of suggestions is 

presented to parents to help them assist their children resist 

school content of this nature. The following passage comes 

from this section which reveals the thinking and rationale 

presented to parents: 

Humanism in the school is unconstitutional; and your 
child, as well as the teacher, should be aware of his 
constitutional rights. In 1978, the Hatch Amendment 
to the Elementary and Secondary Education Act became 
law. (copy available from Pro-Family Forum) It 
provides you and your child protection from invasion 
of privacy. You may instruct your child to refuse to 
discuss, orally or in writing, his personal feelings 
about his private life, social issues, or controversial 
political issues. Discussing personal feelings of a 
third person, such as Jane or John, is another 
deceptive invasion of privacy (75, p. 3). 
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Handbook Summary 

The articles in this handbook repeatedly and consis-

tently present negative opinions about humanism except for 

the article which originally appeared in the Humanist 

Magazine and one of the neutral media articles. Numerous 

quotes and references from the Manifestos are included in 

these articles. These passages do represent humanist thought 

and philosophy on the topics of religion and national patri-

otism. These, in turn, are used as examples of how humanism 

is against traditional religions and American nationalism. 

Frequent mention is made that prominent educators and others 

of international reputation have formally endorsed the 

concepts of the Manifestos. Literature derogatory of 

humanism seems to be strongly tainted against this philosophy 

and especially the ways in which it has been interpreted or 

viewed as being a part of the public school curriculum. 

Intense feelings and persuasions are urged as a means of 

saving the children and country from a preplanned social 

and moral transformation. 

Handbook No. 2: Values Clarification 

Handbook No. 2, Values Clarification, presents a 

collection of dissenting opinions about this approach, based 

on the book, Values Clarification, in school coursework. 

Like the other handbooks being reviewed in this section, 

most of the articles appearing in it were not authored 
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personally by the Gablers but are representative of the 

prevailing criticisms of a formal values education program. 

The overall trend of feeling indicated in these articles 

conveys the impression that the founders of the contemporary 

and popular values approaches are noted humanists; that the 

terminology involved is confusing in that what parents and 

educators mean by the term, values education, are very 

different; that religious and home taught values are con-

stantly questioned and subsequently eroded because of Values 

Clarification activities; and that schools have been thrust 

into an area which is not their proper domain because of the 

personal nature of valuing. 

Of the ten articles selected for inclusion in this hand-

book, only two were authored by the Gablers. Other types of 

articles include: three lengthy unpublished reviews of 

Values Clarification techniques and approaches with numerous 

commentaries and objections; a published commentary against 

values education released by the Network of Patriotic 

Letter Writers; a media article relating a group protest 

against MACOS, and other values programs, from an Australian 

newspaper; an eleven page booklet, "Values Changing—Whose 

Values?"; a twenty-four page report presented to the 

Ministry of Education in Ontario, Canada; and a one page 

published article by Barbara Morris, conservative educational 

critic. 
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Printed Form R-45 

In printed form R-45, "Values Clarification (Does It 

Build or Destroy Basic Values?)/' Mel Gabler relates that 

schools maintained a neutral attitude toward values for 

many years. He indicates that Values Clarification programs 

are now becoming very popular in schools throughout the 

nation. The seven step valuing process, based on the book 

Values Clarification, is listed and commented on in this 

printed form. These stages and Mel Gabler's parenthetical 

comments are presented as they appear in this article: 

A VALUE MUST BE: 

1. Step 1 
Choosing; 

Step 2 
Prizing: 

Step 3 

Freely Chosen. (Anything taught is 
authoritarian imposition, so cannot be 
a "true" value.) 

Chosen from alternatives. (Variables 
must be considered with no indication 
from the teacher that any values are 
fixed or are of more importance than 
other values.) 

3. Chosen after careful consideration of 
the consequences of each alternative. 
(How many children will know the 
consequences ?) 

4. Prized and/or cherished. 

Publicly affirmed. (Makes it difficult 
to back down.) 

Acted upon. (Examples: If the choice 
were that premarital sex is acceptable, 
find someone and practice it.) 

Acted upon regularly. (To establish it 
firmly as the chosen behavior.) (22, p. 1) 
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Information in this form relates that values taught 

from homes and churches do not qualify as true values because 

they have been imposed on the student and do not meet the 

criteria of being freely chosen as the previously referred 

to model suggests. Mel Gabler indicates that this approach 

is based on the idea of situation ethics and that combined 

with the setting of peer group involvement will somewhat 

compel students to respond in accordance with the group's 

norms rather than home instilled teachings or personal 

religious convictions. 

In most instances there will be secular teachers and 
an intense atmosphere of "group consensus" against 
any individual student deviating from the norm of 
the class. At the very best they gradually, and 
usually unknowingly, receive an indoctrination in 
situation ethics. Thus, in practice, Values 
Clarification DESTROYS HOME TAUGHT VALUES. . . . 
Thus, it produces students with no fixed values, and 
they are set adrift in the sea of life as a raft 
without oars, sails or rudder (22, p. 1). 

Values Education in Our Public Schools 

In a different, unnumbered, two page printed form, 

"Values Education in Our Public Schools," the Gablers relate 

that humanists are the leading proponents of this approach 

and they author most of the material and activities involved 

with it. The Gablers1 explanation of humanism is given 

along with a categorical listing of activities typically 

associated with this type instruction, such as: role 

playing, simulation games, questionnaires, and open-ended 

questions. Furthermore, the Gablers believe that Values 
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Clarification is in direct opposition to Biblical principles, 

and this does explain, to a certain extent, why they express 

so many reservations about it. The following passage from 

this printed form describes their feelings: 

Proponents of Values Clarification concede their 
process is based upon relativism or "situation ethics" 
which is in direct opposition to Biblical standards, 
the Ten Commandments and the Ultimate Absolute, 
God Himself. 

When no fixed standards are set forth as authoritative, 
seeds of doubt about the validity of absolute truth 
are planted each time another alternative is chosen. 

Students are constantly bombarded with the "virtues" 
of letting circumstances determine whether something 
is right or wrong. In an intense atmosphere of peer 
pressure to accept group conformity (consensus), is 
it any wonder that many will sacrifice their 
convictions? (69, p. 2) 

Three Reviews of Values Clarification 

Three reviews of Values Clarification included in this 

handbook all contain expressed concerns about this topic. 

The first report of this type is a book review by 0. M. 

Wellman, Ph.D. This five page article consists of, for the 

most part, quotes and references from the book, values 

Clarification, followed with Wellman's expressed objections. 

An example from this review is as follows: 

Diaries. "Diaries is a strategy that enable the 
students to bring an enormous amount of information 
about themselves into class to be examined and 
discussed." p. 388, par. 1 

OBJ: This is an invasion of privacy (103, p. 5). 
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A second review is written by Caroline Stiefel. In 

this nine page critique, the author relates numerous 

activities from Values Clarification and offers her opinions 

m both general and specific terms. In one of her closing 

paragraphs, she states: 

It is unkind of us to force on children the burden of 
constant decision making without the benefit of 
objective truths and basic values. It's like putting 
roof on a house without proper tools or letting 

each of his helpers determine for himself how many 
inches are in a foot or feet in a yard. Think what 
would happen on a baseball or football team if every 
player was told he has a right to determine his own 
set of rules. After all, it's wrong to "force" 
values, isn't it? (97, p. 8) 

Another review of Values Clarification, by Erica Carle, 

is included m this handbook and originally appeared in the 

Milwaukee County News on November 13, 1975. it is now 

distributed by the Network of Patriotic Letter Writers. 

Like the unpublished reviews already referred to, this 

article summarizes what is meant by Values Clarification 

with representative examples of its activities listed. 

Evidently the author of this article attended a seminar 

featuring Sidney Simon at the Wisconsin Education Association 

Convention on October 31, 1975. She discusses, comments, and 

critiques this presentation. The following incident relates 

the author's expressed opinion at this seminar's question 

and answer session: 

This was my one opportunity to give a few words of 
warning to the teachers. Since I was in the second 
row I was recognized and went to the mike to answer. 



148 

I mentioned that while I was not teaching at this 
time I would not use VALUES CLARIFICATION on studPnH 
if I were teaching because the sharing of such deep 
emotions with strangers and those we do not know well, 
tended to set up unnatural group loyalties rather than 
natural group loyalties to family and friends. I also 
remarked that I believed VALUES CLARIFICATION tended 
to break down the will and moral standards (10̂  pT 4). 

Opinion of Jo-Ann Abriqq 

An eleven page pamphlet, "Values Changing—Whose 

Values?, is a transcript of a speech given by the late 

Jo-Ann Abrigg, former president of the Committee for Positive 

Education located in Youngstown, Ohio. The introduction to 

this article mentions that most parents and citizens want 

values and morals presented to students in school. She feels 

there is a semantic difference between Judaic-Christian 

values parents think educators mean by the term, values 

education, and the program as it has actually been designed 

and implemented. She too refers to humanism, the Manifestos, 

and the prominent humanist psychologists who are making 

contributions to educational programs. Her position, as 

could be expected in a handbook released by Educational 

Research Analysts, is negative to this approach being used 

in schools for many of the same reasons already expressed 

in this section. Nonetheless, she does present some 

information that is important to recognize in an attempt 

to be aware that material of this nature and content is 

being distributed to others. In order to have a better 
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understanding as to what is being said and written about 

this controversy, the following excerpt is presented: 

And so today we find Humanistic Psychologists as 
the major designers and directors of educational pro-
grams which begin in Kindergarten and have the one 
prominent and potent feature of utilizing all types 
and forms of psychological techniques to condition 
school children to an acceptance of the religion of 
Humanism. In other words—change all values 
acceptable to the "peer group" from those based on 
Christian—Judeo philosophy to those of Humanistic 
philosophy. And, of course, inherent in this is the 
belief that once the "peer group" becomes a part of 
society, then society itself will be changed. 

Who are these Humanists? Well, other than John 
Dewey and Horace Mann, who set the stage back in the 
early 1900*s for using public education to promote the 
religion of Humanism—just to mention a few: 
B. F. Skinner, whose operant conditioning is widely 
used in classrooms and taught in most college education 
courses today; J. L. Moreno, who designed sociograms, 
role playing and psychodrama; Maslow, whose Third 
Force Psychology was used as the basis for the National 
Training Laboratories, founded by the N.E.A.; 
Dr. Carl Rogers of the Western Behavioral Sciences 
Institute, well-known for many forms of sensitivity 
training; Dr. Lester Kirkendall of SIECUS, and 
Dr. Albert Ellis, clinical psychologist who, among 
other things, espouses glorious theories on premarital 
sex; Dr. William Glasser, whose so-called educational 
philosophy was rapidly placed in classrooms under the 
title "Schools Without Failure," and whose Reality 
Therapy is an integral part of many educational 
programs; Dr. Robert Carkhuff, self-proclaimed 
"militant humanist" and designer of human and educa-
tional development series for guidance counselors and 
teachers; Jerome Bruner, author of the obnoxious 
M:ACOS program; and last but certainly not least to 
this discussion, Louis Raths and Dr. Sidney Simon— 
designers and promoters of Values Clarification Programs 
and Values Changing curriculum. 

Now, there are several things to keep in mind. 
Every one that I've just mentioned is a psychologist 
or psychiatrist, knowledgeable in the ways of manipu-
lating the mind; every one is a Humanist; every one 
of these people is in the business of using 
psychological techniques to condition others to an 
acceptance of the philosophy of Humanism; and every 
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single one of them is either designing educational 
programs or writing portions of textbooks, or in some 
way influencing the school children of America through 
public education, by changing or clarifying their 
values. And the most frightening aspect of all of 
this is that American parents and taxpayers are not 
only permitting this to take place—we are paying 
for it, and allowing our children to be the captive 
audience, the guinea pigs for this dangerous experiment 
in Utopian dreaming (1, pp. 6-7). 

Abrigg encourages parents to speak out forcefully on this 

issue as she compares this cause to a war or religious 

battle which parents can not afford to lose. 

Report Presented to the Ontario 
Ministry of Education 

"Moral Values Education in Ontario: The Crisis of 

Consent," is a report presented to the Ministry of Education, 

in Ontario, Canada, and included in this Educational Research 

Analysts handbook. This selection was prepared by 

Renaissance Ontario, a group which is: 

a federation of local voluntary groups of citizens who 
believe that the Judaeo-Christian view of Man should 
be more adequately taken account of in the public 
educational system than has recently been the case in 
Ontario (96, p. 2). 

This article is especially well researched and documented. 

It is authored by David D. Stewart, Professor and Chairman 

of German Studies at Trent University in Petersborough. This 

report centers on the various approaches to moral values 

education in Ontario in 1978 and reviews them in detail. 

The works of Kohlberg, Beck, Simon, and others, are discussed 

and commented upon in specific terms. Stewart realizes the 
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necessity of not presenting religious indoctrination to 

public school students, yet he questions the use of materials 

which are being viewed by many to be against religion. This 

passage conveys his concern: 

We commend the Ministry of Education for seeing the 
need to equip the school system for a major crisis 
involving 1) the deterioration of morality in society 
at large, and 2) the emergence of a new degree of 
pluralism and secularism. It seems clear to us that 
the Ministry has tried to do justice to religious 
pluralism by reducing the "religious" component of 
public education to the lowest possible common 
denominator so as not to offend the religious minorities 
and secularists in our society. But we contend that in 
answering the challenge of pluralism by way of 
advocating certain approaches to MVE (moral values 
education), the Ministry has in fact thrust upon the 
majority of Ontario citizens an approach to moral 
value questions which is hostile to, and destructive 
of, any traditional religious sensitivity. And it may 
very well be that by seeking to "protect" the children 
of people from non-Jewish or non-Christian backgrounds 
against the tyranny of the historic value-commitment 
of our people, the Ministry has ended up by discrim-
inating against just those minorities whose feelings 
it sought to safeguard. . . . 

It is not however, that the approved scheme of MVE is 
too watered-down for us, but rather that its entire 
sense of what it means to be human, moral, responsible 
and social is absolutely hostile to the convictions of 
traditional Jews and Christians and of many other 
Ontario citizens with a variety of religious 
backgrounds (96, p. 4). 

Stewart comments about the restrictions moral values 

education places on teachers, parents, and students. He 

suggests that the role of the teacher changes to that of a 

"technician" for an educational factory being charged with 

program implementation rather than one who brings students 

to new horizons. He believes that the place of the parent 
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fares no better than that of the teacher where moral rela-

tivism collides in conflict with home instilled beliefs. 

This author's view about the impact all of this can have on 

children is clearly evident: 

And what of the child? We consider it a cruel and 
irresponsible thing to force upon a child the notion 
that he is free to shape his life around whatever 
images of the self may be dominant in his imagination. 
Children, like adults, need a content of morality, a 
sense of the good design to which they can conform 
their own individual life and in so doing find freedom. 
We have already tried to show the bias toward individual 
and collective selfishness in the examined MVE 
materials; at stake here is the preservation or 
destruction of a caring society in which people affirm 
a common core of what it means to be human. The issue 
may raise its head initially as a matter for theore-
ticians and those who are paid to tinker with children 
in educational experiments; sooner or later in any 
society it will shape social and political reality, 
as C. S. Lewis has observed: "A dogmatic belief in 
objective value is necessary to the very idea of a rule 
which is not tyranny or an obedience which is not 
slavery" (96, p. 17). 

Stewart concludes this report with three recommendations 

to the Ontario Ministry of Education. First, he requests 

that this council withdraw all educational materials con-

taining such "discriminatory bias." Second, local school 

boards should be requested to investigate the scope and 

content of their present values courses and remove materials 

which are "offensive." Third, a steering committee should 

be formed of parents and teachers from throughout the 

province representing all religious and "ethical commitments" 

to make some type of a final recommendation to the Minister 

of Education concerning morals education. 
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Handbook Summary 

The articles contained in this Educational Research 

Analysts handbook on Values Clarification come from a variety 

of sources and present different points of view. While some 

reports included among these articles appear to be written 

by individuals of unknown credentials, other articles of a 

somewhat more impressive authorship were included. As could 

probably be expected, none of these articles offered any 

praises of public school involvement in this area. A 

feeling or tone of emotionality, or even sarcasim, was 

evident in some of these selections. In many ways the 

controversy revolving around Values Clarification is more 

of a religious than educational issue. Furthermore, a 

feeling of mistrust against educators is noted in these 

articles. This issue is closely related with the contro-

versy of humanism with values activities in schools being 

viewed as the vehicle for this philosophy's social and 

moral implementation. 

Handbook No. 3: Sex Education 

The Gablers are distributing six handbooks on sex 

education. For the purposes of this study, and feeling that 

the philosophy of the six handbooks to be consistent, only 

the first of these will be reviewed. Handbook No. 3̂, Sex 

Education-A, should be considered to be a persuasively 

powerful accumulation of articles denouncing most aspects 
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of current sex education materials and programs. Selections 

for this handbook come from the Gablers, Phyllis Schlafly, 

parent organizations, Christian publications, a physician, 

a psychologist, and a professor. These articles present 

current sex education materials in a manner which suggests 

they are against and violate traditional Judaic-Christian 

ideals. 

Printed Form on Sex Education 

The Gablers1 unnumbered printed form, "Sex Education," 

is the first selection included in this collection. The 

thoughts, ideas, and feelings related in this writing were 

noticed in the writings of others in this handbook. The 

Gablers are forcefully opposed to programs of this nature 

and they explain their concerns clearly. However, the 

Gablers are not against the instruction of the "biological 

functions" of procreation and Norma Gabler once remarked that 

a presentation of this sort could be covered in fifteen 

minutes. What the Gablers are against are expanded programs 

which delve and discuss in greater detail, both verbal and 

pictorial, sexual topics which are considered to be contro-

versial by many. In addition, the Gablers indicate in this 

printed form that a Values Clarification approach to these 

issues allows for no moralizing about these topics. More 

importantly, they contend that this establishes a link between 

sex education and humanism. As a result, conflicts between 
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the religious and secularist viewpoints emerge on such 

topics as premarital sex, homosexuality, masturbation, 

contraception, and abortion. 

The claim is made that instruction in this area will 

put suggestive thoughts into children's minds. Thus, rather 

than curbing an increasing teenage pregnancy and venereal 

disease rate, these programs actually contribute to this 

problem. The Gablers relate that educators have been 

talking for many years about the importance of individualized 

instruction, yet in this area large scale group involvement 

is virtually always the case. They feel as if this apparent 

inconsistency is psychologically harmful to those students 

who are not emotionally ready to be exposed to topics 

developmentally precocious to them. The Gablers indicate 

that Planned Parenthood and SIECUS, Sex Information and 

Education Council of the United States, are developing and 

promoting most of this material and that these organizations 

are funded to a great extent from tax dollars. The 

following excerpts from this printed form reflect not only 

the Gablers1 concern, but also the nature of criticisms 

expressed by others in this handbook: 

Probably the most important reason for the great 
outcry across our nation against the teaching of 
sex education is that it is taught humanistically, 
without traditional values and respect for social 
norms.... 

Common sense tells us that to teach about a subject 
will cause the student to think about it, or else he 
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is not learning anything. To think about something 
of interest will result in wondering about it, and 
then, if the student is normal, his inquisitive nature 
will want to experiment, even if ever so little. . . . 

Statistics reflect the fact that although educators 
claim we need sex education because teen-agers are 
sexually active, the education itself actually 
increases the sexual activity. . . . 

It is interesting that the same educators who claim 
that students are so varied and at such diverse levels 
that we must have individualized instruction are now 
attempting to force universal education in this 
most sensitive subject (21, p. 1). 

Testimony before the California 
State Assembly 

Two pieces of literature from Jacqueline Kasun are pre-

sented in this handbook. Kasun is Professor of Economics at 

Humboldt State University. The first article is a letter of 

correspondence written by Kasun to the Honorable Art Agnos 

of the California State Assembly. In this letter she refers 

to her testimony before the Senate Committee on Labor and 

Human Resources. Her testimony before this committee is the 

second article of hers presented in this handbook. 

Kasun suggests that California reduce its funding for 

family planning services and abortions. She cites studies 

which indicate that the areas of the United States which 

have received the greatest amount of funding programs of 

this nature have also had the greatest increases in the 

number of teenage pregnancies and abortions. The following 

references from her letter also reflect the findings of her 

testimony given before this committee in March, 1981: 
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The U. S. Senate Committee on Labor and Human Resources 
received testimony this week from me and other invited 
witnesses showing that adolescent pregnancy has 
increased in response to government family-planning 
expenditures and has increased most in the areas where 
the government family-planning expenditures have been 
the largest. . . . 

Susan Roylance of Utah studied data for 15 states and 
found that adolescent pregnancy and births out-of-
wedlock increased most in the states where the largest 
expenditures on family planning-sex education were 
made.... 

James Ford, M.D. of Downey, California found that 
teenage sexual activity and premarital pregnancies have 
increased in response to government family planning-
sex education programs. . . . 

The evidence clearly indicates that government family 
planning-sex education programs aggravate the 
problems they seek to correct (77, p. 1). 

Kasun also reviews data from Humboldt County, California, 

where the per person expenditure for family planning programs 

are significantly higher than for the rest of the nation. 

In that county the incidence of teenage pregnancies is ten 

times higher than the national average with an abortion rate 

fifteen times higher. It is her opinion, based on these 

figures, that funding for these programs be terminated. 

Literature from LITE 

A well researched and documented sixteen page newsletter 

from the organization LITE, Let's Improve Today's Education, 

and dated May, 1979, is included in its entirety in this 

handbook. The following areas of sex education are expanded 

upon in this article: sex education and the schools; 
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federal funds, sex education and local control; philosophy 

of advocates and promoters; summary of course content; 

teenage pregnancy, venereal disease, and sex education; 

sexually active youth and cancer; financial incentive and 

sexually active teens; and a conclusion. This report is 

basically very skeptical of the involvement of SIECUS, 

Planned Parenthood, the PTA, and the National Education 

Association in this area. Quotations and references from 

authorities in these organizations are presented and discussed. 

LITE contends that these passages would indicate a morality 

somewhat different from the traditional Christian ethic. The 

following lengthy passage summarizes the content supposedly 

found in sex education instruction: 

Typically sexual abberations and perversions, pre-
marital sex, and abortion are presented as neutral 
activities. Teachers are specifically instructed not 
to attach moral judgements to the discussion of this 
material. Detailed sex instruction from a "how to 
do it" viewpoint is provided in conjunction with 
information about which are the best contraceptive 
methods. The message conveyed to children is that 
sexual activity is expected and condoned. Values 
clarification is often part of these programs, 
encouraging students to arrive at their own standards 
of sexual behavior outside of any established moral 
order. Discussions regarding sexual attitudes and 
questions about sexual behavior promote youthful 
exaggeration which in turn conveys the impression 
that "everyone is doing it." The pressure is to 
conform to that false standard. Many sex education 
courses are exercises in destroying the conscience. 
It is not surprising that after hearing sexual 
intercourse discussed in class and viewing explicit 
classroom movies the reserves of young people are 
broken down and they are stimulated to 
experiment (80, p. 566). 
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LITE indicates reservations about sex education instruction 

implying that students will become desensitized and dehuman-

ized by this approach. The following quotation reflects 

this sentiment: "The sex act is depersonalized into a 

technique which has no purpose beyond itself" (80, p. 567). 

In fairness to this topic, and making an attempt to 

present the other side of the issue when it can be found in 

this literature, LITE does make mention of sex education 

considered appropriate: 

Of course not all school sox education programs are as 
blatant as the kind just described. There are also 
reports of family living or human sexuality programs 
which appear to be generally devoid of controversial 
material. In these cases parents would be well 
advised to think through the rationale for the program, 
determine if parameters are well defined, review visual 
aides and supplementary material, and ascertain who 
will be responsible for teaching the course (80, p. 567). 

This newsletter makes reference to and quotes three 

medical studies reported in the Journal of New York State 

School Nurse Teachers Association, the Journal of the 

American Medical Association, and Cancer Research. These 

studies all indicate a higher incidence of cervical cancer 

found in teenage girls experiencing coitus at younger ages. 

To this LITE remarks: 

Yet, while claiming that children are capable of making 
responsible sexual decisions if provided with scientific 
information about sexuality, terribly important medical 
evidence regarding the consequences of early sexual 
activity is being kept from them (80, p. 572). 



160 

LITE concludes this newsletter by indicating that 

there are many people who find the philosophy and metho-

dology of some sex education programs offensive. An 

indication is made that there are important psychological 

and medical factors which need to be taken into consideration. 

An assertion is made that SIECUS and Planned Parenthood 

"renounce the Judeo-Christian moral system as outmoded 

and irrelevant to any classroom discussion of human 

sexuality" (80, p. 573). Their programs are alleged to 

"repudiate religious values." LITE believes there can not 

be any type of value free or neutral curriculum and states: 

The act of omission of traditional values is at the 
same time an act of commission in affirming that 
absolute standards of human conduct do not 
exist (80, p. 573). 

Opinion of Phyllis Schlafly 

The Phyllis Schlafly Report, February, 1981, "What's 

Wrong with Sex Education?," is included in this Educational 

Research Analysts handbook. This literature states that the 

purposes of sex education are to promote guiltless attitudes 

toward sex without encountering pregnancy. Thus, homosex-

uality, masturbation, abortion, and contraceptives are 

presented. Also, according to Schlafly: 

This is why the courses shred the girls of their 
natural modesty (a psychological defense against 
fornication) by forcing them to discuss sexual acts, 
techniques, devices, and parts of the body, with 
explicit vocabulary in a coed classroom. This is why 
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they censor out from sex education, courses both moral 
training and the truth about the physical and psycho-
logical penalties for sin (94, p. 1). 

The prevailing liberal dogma is that "sex 
education" is the solution for teenage pregnancy, one 
of the nation's growing public health problems. On 
the contrary, it is more probable that sex education 
is a principal cause of teenage pregnancy (94, p. 2). 

Schlafly refers to studies and research done by others 

in this area. An indication is made that chastity was 

deleted from this coursework and that Values Clarification 

strategies were clearly evident. She too mentions that 

research linking cancer with sexually active young teenage 

girls has been "censored" from curricular materials. She 

believes information about venereal disease neglects to give 

accurate data about genital herpes and sterility. Her 

opinion of all this is: 

What masquerades as sex education is not education 
at all. It is selective propaganda which artificially 
encourages children to participate in adult sex, while 
it censors out the facts of life about the unhappy 
consequences. It is robbing children of their 
childhood (94, p. 2). 

In a short section of this Schlafly report entitled "Stop 

Textbook Censorship,11 a suggestion is made to write to the 

Gablers and purchase their handbook on "Humanism." 

Opinion of Rhoda Lorand 

Two articles written by Rhoda Lorand, clinical psychol-

ogist and author, are included among the articles in this 

handbook. One article is a letter of correspondence written 

by Lorand to an organization in Salem, Virginia, called CAUSE, 
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This letter responds to an inquiry for her to evaluate the 

Family Life Education Curriculum guidelines for the State 

of Virginia. The second selection by her includes a forty-

nine page copyrighted booklet, A Psychoanalytic View of the 

Sex Education Controversy. The work of Lorand has also been 

cited by LITE and Schlafly. 

Lorand contends that curricular programs involving sex 

education think of the child as a "miniature adult" and 

convey to students "facts, concepts and demands for self-

appraisal which are not in harmony with the development 

levels of the child and therefore disturb normal devel-

opment" (81, p. 1). She finds omission in these programs 

about venereal disease, sterility, cervical cancer, and 

birth defects to be "most revealing." Lorand states: 

Nature's message seems clear but it is obviously 
lacking in appeal to current sex educators (81, p. 2). 

Lorand also confronts this controversy from a detailed 

psychoanalytic perspective indicative of her background and 

training. Due to the complexity of psychoanalysis and 

wishing to justly represent her opinion clearly and accu-

rately, a reliance on references from the above mentioned 

booklet are used: 

The new SIECUS type programs push the child back to 
prelatency preoccupations on the one hand, and on the 
other, push him prematurely into adolescent speculation 
and introspection. Meanwhile, valuable developmental 
time is lost which can never be regained (82, p. 24). 
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It should be obvious, but apparently it isn't, 
that masturbation is not a suitable topic for classroom 
discussion. As protesting parents have pointed out, 
if the teacher tells the children that some people 
think it is wrong and others think it is right, she is 
undermining their authority if they have taught their 
children that it is wrong, because the teacher is 
also an authority figure. . . . 

There just are no easy answers to sexual development 
in a highly civilized society. It is not possible to 
bring up children without anxiety, as Anna Freud points 
out. This, however, is very clearly a SIECUS goal and 
would be highly commendable were it not already 
proven impossible of attainment (82, p. 22). 

One of the chief objections voiced by parents to 
the SIECUS type sex education is the abandonment of 
the Judaeo-Christian morality and the subscription 
of situation ethics. Anyone in doubt need only read 
some of the writing of SIECUS board members. Kirkendall, 
Rubin, Ira Reiss, and Pomeroy make very clear their 
belief that sexual permissiveness should be the 
norm (82, p. 29). 

Literature from Sun Life 

"Sex Education in the Schools," by Sean O'Reilly, M. D., 

associated with the School of Medicine and Health Science at 

George Washington University, is a pamphlet distributed by 

the organization, Sun Life. The author admits the purpose 

of preparing the pamphlet "is to summarize the arguments 

against classroom sex education. . . ." (91, p. 1). The 

three categories by which sex education can be argued 

against are: professional, constitutional and legal, and 

pragmatic or practical. From his professional perspective, 

O'Reilly believes and substantiates his assertions with 

references to others, that sex education is inappropriate 

because of "the disruptive effect of sex education during 
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latency" and "the child's development is not served by 

encouraging his sexuality at this stage of life" (91, p. 2). 

Along constitutional grounds, O'Reilly believes "explicit 

sex-instruction during latency, even in private, but 

a fortiori in the classroom is a grave and potentially 

dangerous invasion of the child's right to privacy" (91, p. 4). 

This author indicates that it is confused logic that grants 

women the right to terminate pregnancies "but denies the 

obvious right of children to the privacy and innocence of 

the sanctuary of latency" (94. p. 4). The pragmatic argument 

presented in this document, referred to earlier by the 

Gablers and others, is namely: 

such programs result in an exponential increase in 
the very evils they are supposed to mitigate— 
promiscuity, illegitimacy, venereal disease (94, p. 5). 

O'Reilly speculates that the current status of sexual 

promiscuity in the United States is as it should be, for in 

his opinion, moral character must be based on "formation" 

and not solely on information as classroom instruction in 

this area is not currently amenable to responsible sexual 

behavior. He feels this situation could have been "predicted" 

by anyone with even a minimal amount of "common sense" as 

sex education programs have not worked previously in 

Sweden, Great Britain, nor now in the United States. 
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Literature from American Life Lobby 

A five page brochure, "Planned Parenthood Must Be 

Stopped," distributed by American Life Lobby, Inc., is 

included in this handbook. This information espouses 

statements on the importance of traditional families followed 

with two pages of quotes and references from material 

available for teenagers through Planned Parenthood. These 

quotes could probably be considered to be offensive to many 

individuals on the Gablers1 mailing list (3). 

Handbook Summary 

Feelings and opinions presented in this Educational 

Research Analysts handbook on sex education seem to indicate 

many opposing views to the inclusion of this subject matter 

for a detailed and prolonged course of study in schools. 

Feelings are expressed about the inappropriateness of this 

material with the topics and visual aids used for presen-

tation. Opinions are aired about invasions of privacy and 

assaults against traditional religious ethics. Research is 

included which suggests possible dangers of program presen-

tation to students at certain stages of emotional development. 

Allegations are made that certain material which would incline 

students toward chastity as an alternative have been deleted. 

The issue of humanism and Values Clarification have much to 

do with this controversy. Indications of program ineffec-

tiveness with the absence of important medical data are made. 
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Handbook No. 7: Drug Education 

Handbook No. Drug Education, consists of a series of 

articles which appear to be presenting the dual message that 

drug usage is indeed harmful and that drug education programs 

have been ineffective. This sampling of literature reveals 

contributions from the Gablers, well known popular magazines 

and trade media, religious publications, the Pro-Family 

Forum, and an unpublished report. Some of the information 

included makes no mention of drug education but stresses 

more of a serious national health problem because of the 

harmful effects of drugs which medical science is reporting. 

Those articles which do reflect on drug education programs 

present such instruction in an unfavorable manner indicating 

this area is also part of the humanism and Values Clarifi-

cation controversy. Information presented which refers 

solely to medical health hazards is intended to strengthen 

the Gablers' position that drug use is dangerous while 

school programs tend to minimize this aspect. 

Printed Form on Drug Education 

The Gablers1 unnumbered printed form, "Drug Education 

Programs," is the first article to appear in this handbook. 

This document conveys a negative impression on this topic 

based primarily on the contention that humanistic philosophy 

is developed and portrayed in these programs through moral 

relativism. The Gablers feel that current drug education 



167 

instruction fails to take a firm stand that "immoral" 

activity of this type is "wrong." They suggest the feeling 

is given to students that they are to make their own decisions 

based on "situation ethics." Thus, this very instruction 

becomes "a major facet of the religion of Humanism" (25, p. 1). 

References about court rulings concerning humanism as a 

religion are included to strengthen their position. The 

Gablers' opinion of drug education seems consistent with 

their established views on sex education and Values Clarifi-

cation. They write: 

When the drug problem worsens, as it will under current 
drug education programs, the educational establishment 
will wonder WHY, just as they cannot seem to under-
stand the parallel relationship between the proliferation 
of sex education programs and the increase in promiscuity, 
teenage pregnancies, VD, abortions, etc. 

Why can the evidence of such detrimental programs be so 
crystal clear to non-educators but not to the 
educational establishment? (25, p. 1) 

Article Appearing in the 
Ladies Home Journal 

Only the first page of a longer article which appeared 

in the Ladies Home Journal in October, 1979, is included 

in this handbook. This article was prepared by this maga-

zine as part of a special report concerning drugs and 

children. One of the statistics printed from this article 

states: 

One out of nine high school seniors, according to 
the 1978 National High School Senior Survey, smokes 
pot daily. That's a 100 percent increase in three 
years* time (43, p. 40). 
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Pertaining to the last sentence in the above reference, the 

Gablers add a handwritten comment in the margin of the page: 

This is the increase AFTER drug education 
programs (33, p. 40). 

This would indicate an opinion by the Gablers that drug 

education is contributing to an increase in the drug problem. 

The Blum Study 

August Gribbin from the National Observer reviews a 

Government study conducted by Richard Blum of Stanford 

University. Blum serves as a consultant to the White House 

Special Action Office on Drug Abuse Prevention. The findings 

of this study indicate that parental child rearing attitudes, 

ranging from permissive to strict, are the best indicator 

for the likelihood of parents raising children that would 

be drug users. Permissive parents run the greatest risk 

of this occurrence and a test has been devised which gives 

parents an indication of their respective risk. Conse-

quently, this article is not a comprehensive attack against 

drug education programs. The following reference to drug 

education, however, is presented below: 

The Blum study, financed by a Justice Department 
grant, could create angst (sic) in official circles 
too. Compacted into a newly published 328-page book 
titled Horatio Alger's Children, the report 
challenges Government policy assumptions that 
increased policing or more drug education in schools 
eventually can eradicate drug abuse (74, p. 1). 
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Article Appearing in IL News 
World Report 

Another reference indicating that drug education com-

pounds the problem it purports to help is reported in S. 

News & World Report on July, 16, 1973, and is included in 

this Educational Research Analysts handbook. The author 

and researcher of "'Tide Has Turned' in the War on Heroin," 

is Hans H. Neuman, Director of Preventive Medicine, 

Department of Health in New Haven, Connecticut. Neuman 

regards the usefulness of drug education programs as an 

"illusion," and refers to studies and surveys in Michigan, 

California, and Texas to support this position. He writes: 

In immature youngsters, drug education may have the 
paradoxical effect of stirring a morbid curiosity. 
Often enough the urge to do daring and defiance under 
even ordinary circumstances is a part of growing up. 

There is enough doubt about its effects to declare a 
moratorium on drug education as part of the school 
curriculum (90, p. 48). 

As some semblance of offering a deterrent to this situation, 

Neuman indicates law enforcement efforts at keeping drugs 

off the streets appear to be the most promising solution. 

Opinion of Erica Carle 

A somewhat blistering indictment of education, 

"Wauwatosa's Drug Problem," appearing in the Milwaukee 

County News on January 30, 1975, and written by Erica Carle, 

is included in this handbook. The following paragraph 

refers to a lack of initiative in a Wisconsin school to 
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really do something constructive about a drug problem: 

Instead of going into the schools, checking 
instruction, checking books, talking to teachers, 
seeing if any of them smoke pot or take drugs them-
selves, and which ones are teaching that marijuana 
is harmless; instead of learning which teachers are 
using sensitivity training to weaken the moral 
convictions and independence of youngsters; instead 
of removing the destructive "Read" and "Scholastic" 
magazines and others of their type from the classroom 
and libraries; instead of finding out who brings 
pot into the schools and whether any teachers might 
be involved; instead of taking the difficult, dis-
turbing, but honest route; instead of finding out 
which teachers are using the destructive Humanist 
values clarification techniques; instead of telling 
the Department of Public Instruction and their 
corrupting training programs for teachers to go fly 
a kite; instead of telling the DPI that values 
clarification techniques they suggest will not be 
used, the committee actually encourages their use 
as a 1 solution'. Then they have the nerve to put 
the burden of drugs on the kids and on their parents. 
This, despite the fact very few children dare smoke 
pot at home, while the school johns are blue with 
smoke (9, p. 2) . 

Much of the same article is written in a similar fashion 

to the above excerpt. An indication is made, to students, 

that they have been intentionally "used" as part of "a 

conscious national effort to turn your generation into the 

most submissive, easily led, most corrupt generation in 

our country's history" (9, p. 1). 

Reader's Digest Reprints 

Two Reader's Digest reprints are included in this 

handbook. The topic of this literature concerns marijuana 

and recent medical evidence suggesting some serious health 

hazards from prolonged use of this substance. References 
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to recent medical studies, institutions, and physicians 

are noted. The inclusion of these reprints is intended to 

bolster the Gablers' position that the dangerous effects 

of drugs do exist. These selections make no reference 

to drug education programs (84, 79). 

Literature from the Pro-Family Forum 

"In Loving Memory of Larry...Victim of Marijuana," is 

a pamphlet distributed by the Pro-Family Forum. This sensitive 

article was written by the mother of a drug using son who 

committed suicide. This story and the author's attempt to 

relate harmful effects of marijuana are the major topics 

of its contents. This pamphlet does print a warning about 

drug education programs. It is as follows: 

(A note of caution. Be not deceived. Drug education 
in schools is not the solution. These programs—based 
primarily on the Values Clarification approach— 
preclude emphasizing harmful effects. Consequently, 
this approach has been ineffective at best, and has 
in some cases increased drug usage.) (78, p. 8) 

Whether the above quote was written by the author of the 

article, or if this parenthetical warning was added by the 

organization itself, is not made clear. 

Opinion of Mary K. Ward 

A sixty page report, "An Evaluation of the Crime 

Prevention and Drug Education Program for Texas," by Mary 

K. Ward, is listed in this handbook. This document contains 

information on the following nine topics: laboratory method 
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and sensitivity training; behavior modification; Values 

Clarification; role playing; remolding the child; invasion 

of privacy; identification and potential drug abusers and 

delinquents; drug education; and alienation of child from 

home and church. Ward documents this study with references 

to one hundred fifty-one sources. A negative and skeptical 

feeling about drug education and its techniques, philosophy, 

and humanist overtones is revealed (102). 

Opinion of Mary Royer 

The final selection in this handbook involves a 

transcript between Mary Royer, psychologist and president 

of the National Parents League, with Dean Manion of the 

Manion Forum radio broadcasts. Royer indicates that parents 

should be better informed about the nature and content of 

behavior modification materials used in schools. She refers 

to some school programs as experimentation and compares this 

with experimentation with thalidomide. Her point is "it 

isn't apparent until after the child has been put through 

these courses for several years" (93, p. 1). Royer comments 

on humanism, Ten Commandment violations, SIECUS, and 

advocates the reduction of federal funding for many programs. 

Her assistance to parents is in the form of having parents 

establish their own private schools as can be observed in 

the following: 
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As long as these philosophies are so heavily 
funded Federally, parents really have little 
alternative if they want to save the souls of their 
children but to remove them from this milieu and 
teach them themselves. We help parents to establish 
their own school, to be taught by the parents. The 
school can consist in number from as few as one student 
to as many as they choose to bring into their own 
particular school. 

We ask the parents to select a name for the 
school, one that is not in use in their state, to 
become incorporated as a private school according 
to the corporate laws of the state in which they 
reside. Beyond this it is their option if they want 
to charter under National Parents League, and if 
they do we are instrumental in having the Stanford 
Achievement Test administered to the children, all 
of which is objectively scored and evaluated—no 
subjectivity. We determine their academic standing 
in various subjects and help parents select the 
textbooks in basic, fundamental education which are 
appropriate to the grade level of the child (93, p. 3). 

Royer indicates that the results from this type of parental 

instruction have been "spectacular." 

Handbook Summary 

Drug education is presented in this Educational Research 

Analysts handbook as being either ineffective or counter-

productive. The Gablers believe that the philosophy of 

humanism is intertwined with the goals and objectives of 

drug education programs. Instruction of this type is viewed 

as containing many Values Clarification type activities 

where students are told there are no right or wrong answers 

to drug usage and that decisions must be personally and 

individually made on this subject. 

Literature is also included in this handbook which makes 

no mention about drug education programs. Rather, information 
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discussing medical health studies which indicate harmful 

effects of marijuana use are presented. The impression the 

Gablers are attempting to make is that if medical science 

can document harmful marijuana effects and long range 

dangers, then school programs should do the same. 

Handbook No. 8: Death Education 

Handbook No. S3, Death Education, is an assortment of 

twenty-one different articles that pertain, in some way, 

to the topic of educating students about death at either 

the elementary or secondary level. Of all the articles 

assembled together in this handbook, none of them were 

authored by the Gablers or Educational Research Analysts. 

Rather, the articles are a collection of the following 

composition: two articles are from religious publications; 

nine articles are from trade newspapers and magazines; one 

is a reprint from an educational journal; three are types 

of surveys or questionnaires; three are various letters 

of correspondence; two reports from organizations are 

included; and one is an administrative directive from a 

school district. 

An examination of these articles reveals diverse and 

varied information on this topic. Any of the above which 

comment on the idea of death education, or offer opinions 

about it, are by and large negative of such content in the 

general school curriculum. The articles from the Christian 
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publications are against this curricular area from the 

aspect that religious doctrinal convictions are not presented, 

or that topics, such as those that pertain to the right to 

suicide, are in violation of religious orientations. The 

media articles reveal activities students have been involved 

with in death education and some of the controversy observed 

throughout the nation where these programs have been 

initiated. A reprint of a statistical educational study 

done with secondary students indicates an increased anxiety 

about death for those students involved in death instruction. 

Of the letters of correspondence, one is from a school 

district replying to a request as to what was included in 

its death education curriculum, one was a letter to the 

editor of a newspaper, and one was a letter to the Texas 

State Board of Education. The administrative directive from 

the school district involves a notification as to what was 

meant by the term, death education, and that further 

instruction as defined in that memo was not to be presented 

in required courses to students. The two reports from 

different organizations presented information about death 

education and comments suggesting negative opinions about 

it. No complimentary or favorable articles supportive of 

death education were included in this handbook. However, 

one article did suggest ways in which this topic could 

be appropriately included in secondary courses. 
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Editorial Appearing in the Christian 
Family Renewal 

The religious publications included in this handbook 

indicate the arguments as to why death education should 

be considered inappropriate for public school students to 

study. Concern is expressed about the deletion of the 

Christian perspective about death in such coursework. If 

this were the case, the result would be a form of indoc-

trination. The feeling generated is that if a course on 

this topic were to be presented to students, a part of the 

instruction would rightly include the Christian view of a 

life after death with the promise of a future resurrection. 

Exclusion of this aspect in death education would be viewed 

as a humanist approach to this subject and therefore, 

unacceptable. In an editorial article written in the 

Christian Family Renewal, "Death Education—Emotional 

Manipulation," the following passage sums up the view taken 

in this selection about death education: 

Death education is becoming a big thing in 
many schools across the nation. The reason given 
by educators is the same as the reason for sex 
education, "We have to include it in school because 
the parents are not teaching it at home." 

True, few parents are teaching explicit sex, 
promoting homosexuals or conducting seminars on 
DEATH at home. It is because they know better (12, p. 1) 

Death Education Activities 

One of the media articles in this handbook is a reprint 

of a United Press International news release from Greeley, 
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Colorado, and printed in the Longview Morning Journal on 

June 7, 1978. The title of the article is "Field Trip 

Gives 6th-7th Graders Fa;cts on Death," which reports on 

middle school students' field trip to a mortuary where 

students viewed embalming tables, casket display rooms, 

death certificates, and a hearse. Explanations and purposes 

of the above are presented as well as representative 

responses from the question and answer session at the end 

of the tour (11). 

Death Education Research 

A four page article appearing in the November-December, 

1977, issue of Journal of Educational Research, "Effects of 

a Death Education Program upon Secondary School Students," 

is included in its entirety in this handbook. The following 

abstract to this study by Bailis and Kennedy, of Case 

Western Reserve University, reveals: 

Two groups of secondary school students partici-
pated in death education modules conducted in their 
school settings and showed increase in their fear of 
death and dying. Comparison groups did not experience 
increase in fear. The results were explained in terms 
of a three-stage model. An assertion was made that 
large group death education programs do not move 
students in the third stage and that death-related 
activities are not necessarily worthwhile endeavors 
for high school students (4, p. 63). 

Opinion of Kris McGough 

Two articles authored by school activist, Kris McGough, 

appear in this handbook. These selections are similar in both 
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tone and content relaying much of the same information. 

In an article which appeared in the May 10, 1978, issue of 

the Baltimore Evening Sun, "Grooving on Death," McGough 

does offer an illustrative list of activities involved in 

units on death: 

Death education in the public schools usually 
consists of such elements as questionnaires on student 
attitudes, field trips to cemeteries and mortuaries, 
guest speakers, films, class discussions, the planning 
of one's own funeral and the like. 

Other activities, either suggested or used, 
include playing survival games in which children 
decide who shall live and who shall die, the touching 
of a corpse and the filling out of a "Living Will" 
obtained from the Euthanasia Education Council. I 
have heard that some students have witnessed an 
autopsy. This is like deciding you can't develop 
healthy attitudes about sex unless you witness the 
act of intercourse (85, p. A-16). 

McGough goes on to address aspects of this movement 

which pertain to personal and religious attitudes about 

death and that courses in this area should not be required 

of students. Of all the articles presented in this 

Educational Research Analysts handbook, McGough is the only 

one who does indicate where presentation of this topic 

might be pertinent: 

This does not mean that death should be a taboo 
subject in our schools. The stages of the terminally 
ill would seem to be a valid topic in a psychology 
class and a help to a person who is faced with that 
situation. The growing hospice movement, which 
recognizes society's obligation toward the dying, 
could certainly be realistically incorporated into 
sociology, and an economics class might legitimately 
discuss the financial aspects of death. 

Beyond that, the school is once again intruding 
in areas in which it does not belong (85, p. A-16). 
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Handbook Summary 

A review of the articles presented in this handbook 

suggests a strong view against the mandatory inclusion of 

death education in the school curriculum. Representative 

opinions from the summarized articles have been mirrored in 

the other selections included in this handbook. Strong 

reaction against death education is noted from the religious 

sector because Christian doctrinal positions concerning 

death are not included in this type of coursework. Some of 

the trade media articles present no opinion as to the 

worthiness of death education but do present more of a 

cursory reporting as to what activities have been done with 

students in this area. 

The only formally expressed opinion the Gablers make 

in this handbook is from Mel Gabler in the form of a "note" 

typed on the top of the school administrative directive 

requesting compulsory death education units be deleted from 

the curriculum in Howard County, Maryland. Mel Gabler's 

opinion of death education is clearly revealed in what is 

now Educational Research Analysts printed form R-46: 

Parents are becoming increasingly concerned about 
"Death Education" courses in schools. If Howard 
County Maryland (home of many Washington bureaucrats) 
can eliminate such courses, surely most other school 
districts in our nation can do the same (20, p. 1). 

Opinion expressed against death education by Norma Gabler at 

textbook hearings is included in Chapter IV of this study. 
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Handbook No. 10: Scientific Creationisra 

Handbook No. 10, Scientific Creationism, consists of 

twenty-three different pieces of information. Most of the 

included items are used by the Gablers as individual printed 

T-forms. Some of the information in this handbook is older 

material used by the Gablers in the mid-1960's in their 

attempt to inform others of their concern in this area. The 

main thrust or topic as revealed in this handbook is that 

the Biblical account of creation is being totally ignored 

and replaced with the theory of evolution to account for the 

existence of the universe and the transition of living 

species over an enormous period of time until the emergence 

of man. 

The Gablers' views concerning the teaching of evolution 

in schools have been very consistent and vocal since their 

movement began. It is this very issue of evolution which 

convinced them to further pursue their cause. It should be 

noted that the Gablers are not against the teaching of 

evolution in the public schools as is evidenced by statements 

on their printed forms and testimony presented at the 

textbook hearings. Rather, they have always maintained that 

a balance in this area is required. They feel that there 

are really only two valid scientific theories explaining 

the origins of the universe. One of these is evolution and 

they have repeatedly stated that this theory should be 
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included in the curriculum. The other theory supports the 

Biblical account of creation and this will be referred to as 

scientific creationism. They believe there is a great deal 

of objective data available which supports scientific 

creationism and that textbook writers, by and large, ignore 

this aspect. In effect, the Gablers assert that scientific 

creationism has been censored from school materials and 

they seek to correct this imbalance. Furthermore, they are 

able to point out flaws in the theory of evolution (24, 66). 

This issue is especially intense for the Gablers and in 

the activities of others in the United States in the early 

1980's. Many state legislatures are currently being thrust 

into this issue about whether or not the public schools 

must present both of these theories in classroom instruction. 

One apparent reason for this concern by the Gablers and 

others is again related to the issue of humanism. Humanists 

believe and promote the theory of evolution. The purported 

humanist influence in the schools has been covered in the 

review of Handbook No. 1, Humanism. Those who believe that 

there is a God and that God created the world are especially 

concerned about the teaching of evolution which presupposes 

there is no God. Literature presented in this handbook on 

scientific creationism, in many ways, is an attempt to 

mutually discredit both humanism and evolution. 

In an effort to strengthen their position about the 

validity of scientific creationism, the Gablers have prepared 
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many printed T-forms on this topic. However, they did not 

author all these forms. Information released by them and 

intended to support their position comes from many individuals 

in the scientific community who support the creationist 

account. Thus, this is an attempt to point out that it is 

erroneous to contend that only the Gablers and the religious 

New Right uphold this theory. A review of the materials 

from this handbook will further relate the concerns of the 

Gablers and of others as it pertains to this subject. 

Printed Forms T-86 and T-89 

The two opening pieces of information in this handbook 

are printed forms T-86 and T-89. These items have been 

previously reviewed in the section about the Gablers' 

printed T-forms. Both suggest the current theme that there 

are flaws in the theory of evolution and that this is the 

sole theory being presented to students (39, 66). 

Printed Form T-90 

Printed form T-90, "In Texas Local Schools Still Have 

a Choice," concerns the biology textbooks adopted in the 

fall of 1964. This two page form ranks the five adopted 

biology textbooks as to their quantity of evolutionary 

content. Quotations from the textbooks are presented in 

addition to suggestions for parents should they wish to do 

something about this situation. As is a consistent theme 

of the Gablers, government involvement in the development 
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of some of these controversial biology materials is high-

lighted and questioned. Concerning these textbooks in 

general, the Gablers write: 

INTENSE CRITICISM is being directed against the three 
books produced with YOUR tax funds from the Federal 
Government by the Biological Science Curriculum Study 
(known as BSCS). Consider the danger of a government 
monopoly of textbooks, because what the government 
finances it MUST regulate per Supreme Court rulings. 

THE FIVE BOOKS RANGE from a completely evolutionary 
concept of the first listed books to a relatively 
mild presentation of the theory of evolution in the 
last listed book. The BSCS books do identify evolution 
as a theory, but teach as though EVERY intelligent 
person accepts evolution without question. None of 
the important anti-evolutionary evidence is even 
mentioned, nor are alternate theories. This is 
bias (37, p. 1). 

Printed Form T-96 

Printed form T-96, "Facts on Evolution," is a one page 

article authored by Thomas G. Barnes, Director of the 

Schellenger Research Laboratory at Texas Western College. 

This article originally appeared in the September 9, 1964, 

issue of Baptist Standard. Barnes presents a question and 

answer forum in the article with an indication that evolution 

is only a theory with many gaps at the present time. 

Barnes contends: 

The complexities of present day science make it 
necessary for the average layman to trust scientists; 
it is not possible for the layman to dig into the 
roots of all the sciences. Hence the scientist has a 
moral responsibility to label the degree of confidence 
that can be placed in his writings. 

It is unfortunate that authors on evolution often 
by-pass this responsibility (5, p. 6). 
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Printed Form T-98 

A twelve page printed form, T-98, "Controversial 

Biology Texts," fully relates in outline form the Gablers' 

objections to evolution in twenty-nine different areas. The 

tenth area discussed by the Gablers, "Scientifically Untrue," 

discredits the evolutionary approach used in textbooks. It 

is as follows: 

(a) Science is recognized to be a collection of facts 
based on observation and arranged in an orderly 
system with its aim being to discover truth. 

(b) Please note how much of the content of these books 
is based on assumptions, with the students' minds 
directed toward the pro-evolutionary hypothesis 
rather than toward fact. 

(c) Many statements are given in such a manner that 
students would consider them as scientific fact 
rather than as speculation, such as geological 
time scale, dating, etc. 

(d) The Miller experiment is convincingly given in 
support of the origin of life by spontaneous 
generation from a combination of eons of time, 
chemicals and lightning as per the Russian 
scientist Oparin. 

(e) In 1964 it was proved that no life could have 
existed under the conditions postulated by Miller 
and Oparin. Since the books are based on the 
concept of total evolution, as per (b) above, 
the books are founded on grave error. 

(f) Mathematically the chances against humans having 
evolved is so astronomically great that even 
foremost evolutionists admit that it would be all 
but impossible. However, they consider present 
life as the proof that it DID happen. 

(g) With such odds against evolution these books 
present the idea that all odds favor evolution. 
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(h) These books indicate that dinosaurs died out 
millions of years ago and censor the evidence 
that man lived as contemporaries of dinosaurs. 

(i) These books state that coal and oil deposits were 
formed millions of years ago. Censored is current 
evidence that coal and oil were formed only about 
6 or 7 thousand years ago. 

(j) Examples of observed so-called "evolution" given 
in the books are actually examples of "variations" 
and not true evolution. This implants the idea 
that there is proof for evolution which is NOT 
true (24, p. 4). 

Section XVII of this same printed form, "Authors of 

the BSCS Texts," suggests a connection between the developers 

of the BSCS textbooks with individuals from foreign countries. 

This section of this form released by the Gablers states: 

(a) Among the writers are listed: 

0. Fronta-Pessoa, UNESCO, Instituto Brasileiro 
de Educacao, Ciencia o Cultura, Sao Paulo, Brasil. 
Myriam Krasilchik, UNESCO, Instituto Brasileiro 
de Educacao, Ciencia o Cultura, Sao Paulo, Brasil. 

(b) In view of the UNESCO writers consider the U. S. 
Office of Education's blueprint, A FEDERAL 
EDUCATION AGENCY FOR THE FUTURE: ". . . . The 
next decade will bring closer and multiple 
relationships with Ministries of Education abroad 
and international organizations, such as UNESCO. 
At home. . .teacher preparation, textbooks and 
the curriculum in these subject fields must be 
improved in the decade ahead." (p. 40 of Section, 
EDUCATIONAL CHALLENGE OF WORLD COMMUNITY) 

(c) Please note UNESCO OFFICERS: (partial listing only) 

Office of Director-General: 
Director General France 
Ass.t Director General USSR 
Liaison Officer Czechoslovakia 

Bureau of Programme and Budget: 
Administrator USSR 
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Department of Education: 
Director USSR 
Chief, Secondary Education USSR 

Dept. of Natural Science: Director, USSR 
Dept. of Social Science: Director, Poland; 

Chief, Int. Div., USSR 
Dept. of Cultural Activities: Chief Librarians, 

USSR 
Bureau of Personnel: Officer & Chief, Records 

Div., USSR 

(d) In addition to UNESCO personnel, there were 
writers from: 

Bangkok, Thailand (2) 
Buenos Aires, Argentina (2) 
Chinaka Esiaba, Nigeria 
Rio Piedras, Puerto Rico 
Bogota, Columbia 
Cali, Colombia 

(e) Texas law requires that ALL contributors to 
Texas textbooks sign a loyalty oath (24, pp. 7-8) 

Printed Form T-108 

Printed form T-108 is a copy of a two page letter sent 

from John J. Grebe, Director of Nuclear and Basic Research 

for the Dow Chemical Company, to B. E. Masters, former 

member of the State Board of Education in Texas. The letter-

head on this stationary of this letter is imprinted with 

"Creation Research Society" and this correspondence is dated 

November 4, 1964. It should be noted that Grebe appeared 

at the textbook hearings before the Texas State Textbook 

Adoption Committee in 1970 with Norma Gabler. At this 

particular hearing, Norma Gabler relinquished much of her 

testimony time in order to allow Grebe adequate time to make 

his presentation against evolution. Grebe informs Masters: 



187 

No one has found one single "fact" that proves 
evolution. The evidence generally given for evolution 
shows that many writers somehow were trained under the 
philosophy that existed in Russia until Stalin's death. 
Scientists there were forbidden to accept and teach 
Mendel's Laws and the evidence of mutations. They 
were forced to use all evidence of that type as "proof" 
of evolution. The Russian biologists were exuberant 
with the new freedom after the de-Stalination. Somehow 
many scientists here are still accepting the old 
philosophy. I am sure that there are literally millions 
of evidences for variations, but anyone knowing modern 
facts on mutations and Mendel's Laws would surely know 
the difference between those and proof for evolution. 
The very fear of evolutionistic scientists of atomic 
radiation, based on thirty-five years of experiments 
with x-rays, etc., prove that there is no evidence 
for evolution, only devolution (73, p. 1). 

The new knowledge of outer space in the last few 
years aroused Glenn Seaborg, Noble laureate, great man 
in physics and chemistry and now Chairman of the Atomic 
Energy Commission, to say in a public speech that the 
more we learn of our new knowledge of physics and outer 
space, the more we can understand how these difficult 
and almost non-sensical statements in Genesis actually 
describe the way in which the earth was formed and the 
way things came about (73, p. 2). 

Printed Form T-114 

A statement against the teaching of evolution by Henry 

M. Morris, Ph.D., and Director of the Institute for Creation 

Research, is the topic of printed form T-114, "Evolution— 

the Established Religion of the State." In this material 

Morris points out shortcomings in the theory of evolution 

with both scientific and religious information. With this 

in mind, Morris contends the following regarding public 

school instruction about this issue: 

In view of the foregoing considerations, the writer 
believes that the only fair and constitutional policy 
on this question of the teaching of evolution in the 
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public schools would be either of the following: 
(a) Eliminate all considerations or origins and 
destinites from curricular content, teaching only 
present processes in science and the actual recorded 
data of history in the social sciences, leaving the 
interpretations of origins and meanings to the churches 
and other religious institutions. 
(b) Give equal and fair consideration to the evidences 
for and against both creation and evolution as ultimate 
religious explanation of the scientific and historical 
data with which the curriculum may deal (87, p. 1). 

Printed Form T-117 

Printed form T-117, "Public High School Biology Text-

books," is a thirty-one page report released in August, 1965, 

by the Texas Farm Bureau and included in its entirety in this 

handbook. Much of the information in this selection comes 

from the Gablers and is repeatedly acknowledged as such in 

this publication. Content is listed by page, line, and 

paragraph number from the five biology textbooks adopted in 

1964. Thus, this material reflects the Gablers' opinions 

about evolutionary content in great detail.(98). 

Printed Form T-151 

Printed form T-151, "Evolution Dispute Still Very Alive," 

is a reprint of an article appearing in the Ann Arbor News on 

January 10, 1970. This article discusses the evolution 

controversy as observed from the headquarters of the Creation 

Research Society in Michigan. According to this report, the 

above organization appears to be gaining strength and 

support. The following excerpt, as written by Cote, reveals: 
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Some 1,600 persons belong to the society, primarily 
from the United States and Canada, and more than 300 
of the members hold master1s or doctorate degrees in 
scientific fields such as biology, chemistry, zoology 
and anthropology. . . . 

The whole effort seems to be picking up momentum 
nationally, and the Michigan people are in the thick 
of it (15, p. 1). 

Cote continues to briefly explain evolution according to the 

Darwinian theory with perceived errors of this theory being 

discussed by creationists. Information to support the 

creationist theory is also reported as can be noted in the 

following: 

Dr. Gish, the Kalamazoo biochemist, said the 
"general" evolutionists fail to prove their case 
especially in one critical scientific record—fossils. 

"Evolutionists," Gish said, "predict that we should 
find many transitional forms of life throughout several 
geological periods. But my fossil studies and others 
indicate rather that there was a sudden outburst of 
life—just as described in Genesis in the Bible." 

Gish said this "sudden outburst of life" was in 
the Cambrarian geological period, which began some 
600 million years ago and lasted perhaps 80 million 
years. 

"You might say," Gish added, "that all of a 
sudden, boom, there were all the major groups of life 
forms. On the other hand, the evolutionists cannot 
point to a single, indisputible transitional form in 
this period, as there should be if their general 
theory is correct" (15, p. 1). 

Printed Form T-373 

Printed form T-373, "Evolution in Texas Schools," is 

actually two brief pieces of material placed on the same 

page. The top half of this page reveals a unanimous 

decision by the State Board of Education in 1974 implementing 

new guidelines for textbooks as they refer to evolution. 
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The lower half of this printed form is a reprint of a 

Dallas Times Herald article, dated April 7, 1974, "Textbook 

Critic Smiling After Meet." Both items pertain to Norma 

Gabler's efforts to have the guidelines changed which would 

require certain stipulations on the part of publishers re-

garding the treatment of evolution in textbooks. The Dallas 

Times Herald indicates: 

For a change, Mrs. Mel Gabler of Longview came 
away smiling Saturday from a State Board of Education 
discussion of evolution in textbooks. 

The proposed new guidelines require texts to 
identify evolution only as one of several explanations 
for the origins of the human race. The current guide-
lines refer to the "development"—not origins—of 
humankind, a word that Mrs. Gabler said seems to 
imply evolution. 

She said she has no objection to pupils learning 
of the theory but wants texts to avoid any inference 
that only the evolutionary doctrine explains the 
origin of our species (16, p. 1). 

Printed Form T-535 

Printed Form T-535, "The Case for Design," is a letter 

written by noted rocket developer and founder of the National 

Space Institute, Wernher von Braun, and read to the California 

State Board of Education in September, 1972. In this 

correspondence, von Braun makes observations about the 

intricacies and profound order observed in the universe. 

His opinions about the possibility of a grand "Designer" as 

a plausible explanation for the origins of the universe are 

as follows: 

For me, the idea of a creation is not conceivable 
without invoking the necessity of design. One cannot 
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be exposed to the law and order of the universe without 
concluding that there must be design and purpose behind 
it all. In the world around us, we can behold the 
obvious manifestations of an ordered, structured plan 
or design. We can see the will of the species to live 
and propagate. And we are humbled by the powerful 
forces at work on a galactic scale, and the purposeful 
orderliness of nature that endows a tiny and ungainly 
seed with the ability to develop into a beautiful 
flower. The better we understand the intricacies of 
the universe and all it harbors, the more reason we 
have found to marvel at the inherent design upon which 
it is based. 

While the admission of a design for the universe 
ultimately raises the question of a Designer (a subject 
outside of science), the scientific method does not 
allow us to exclude data which lead to the conclusion 
that the universe, life and man are based on design. 
To be forced to believe only one conclusion—that 
everything in the universe happened by chance—would 
violate the very objectivity of science itself. 
Certainly there are those who argue that the universe 
evolved out of a random process, but what random 
process could produce the brain of a man or the system 
of the human eye? (101, p. 3) 

Other Materials 

Several pamphlets of information from the Institute 

for Creation Research are included in this handbook. In 

addition, a sample of a student textbook, Scientific 

Creationism, a public school edition published by Creation-

Life Publishers is also part of this material. A brochure 

explaining audio visual materials available for rent from 

Films for Christ Association of Elmwood, Illinois, is 

presented for review. 

Handbook Summary 

The purpose of Handbook No. 10, Scientific Creationism, 

is an effort by the Gablers to inform those interested about 
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the manner in which the topic of evolution is being treated 

in textbooks. Often the tone engendered in some of these 

writings is intense with the Gablers obviously devoting a 

great quantity of time to research and organize their 

numerous printed forms addressing this issue. Material in 

this handbook indicates that evolution is usually taught 

as factual information where its presentation should be 

acknowledged as being theoretical. Furthermore, the sole 

presentation of this theory as the only source of information 

explaining the origins of the universe ignores the 

scientific creationist account—the only other valid theory, 

in the Gablers1 opinion. 

Inconsistencies in the theory of evolution are publicized. 

Notable people in the field of science have also contributed 

articles to this handbook indicating there is support within 

the scientific community questioning evolutionistic 

assumptions. 

The Gablers seriously question government funding and 

involvement in the development of science curriculum projects 

advocating an evolutionary only approach. Collaboration 

between government education agencies through UNESCO and 

UNESCO's organizational hierarchy consisting of individuals 

from Soviet block and other foreign nations are made known. 

Information about and brochures for obtaining instruc-

tional materials supportive of the scientific creationist 

theory are included in this handbook. 



193 

Handbook No. 13: MACOS 

Handbook No. 13, MACOS: Man a Course of Study, consists 

of three varied types of information about a fifth grade 

social studies curriculum project funded, in part, by the 

National Science Foundation. Categorized information in-

cluded in this handbook contains seventeen newspaper articles 

from throughout the United States and Australia frequently 

referring to visits by Norma Gabler in various localities 

and to her opposition to MACOS; several articles used as 

printed T-forms; and a section of a report prepared for the 

Committee on Science and Technology of the U. S. House of 

Representatives. 

Information presented in this handbook is mostly 

negative against both the content and instructional strategies 

of MACOS. An article, however, is included which supports 

the inclusion of MACOS in the curriculum with a rebuttal 

to this supportive article by Norma Gabler responding in 

great detail and elaboration. The other newspaper articles 

come from both local newspapers from communities throughout 

the country and from newspapers circulated in major metro-

politan areas. These newspaper articles convey what the 

Gablers said about MACOS in their lecture circuits and the 

nature of their objections. Thus, references from a 

variety of these sources as contained in this handbook 

reveal the questions and controversies involved in this 

curriculum. 
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Articles Appearing in the Phoenix American 

Two articles which appeared in the fall, 1971, Phoenix 

newspaper, the American, describe a decidedly negative view 

of MACOS. This information is released by the Gablers as 

printed form T-230. In his first article, "We're All 

Animals—Kids Are Taught Here," Musselman writes about the 

contents of this program: 

Many of the myths of these Eskimos deal with 
violence. There is stabbing, wife stealing, animal 
beating and bloodletting. Then there is the story 
of Tuneq, who consults with the spirits by tying a 
string to his wife's foot. The spirits tell him to 
save his own life by eating his wife. 

He begins by eating her clothing, and then by 
feeling her sides for flesh. She becomes frightened 
and runs away. "Tuneq saw her only as a quarry about 
to escape him; he ran after her and stabbed her to 
death. After that he lived on her, and he collected 
her bones in a heap. . . . " (The Netsilik Eskimos, 
pg. 98) 

This delightful story is followed by Itqilik, 
who eats his brother's frostbitten feet and then 
decides, since little brother is useless anyhow, to 
finish him off, gormet-style. 

Personally, I don't like my tax money going for 
a study of cultural cannabalism. But the course does 
contain other material, so join me next week for 
"Whatever Happened to Baby Sister?" (83, p. 1) 

Musselman opens another article in this series about 

MACOS, "It's Your Tax $$ Isn't It?," by asking and then 

answering a question. Again, an opinion is presented which 

is negative to the MACOS program: 

Why is a course on evolution and anthropology, 
written by a psychologist using material from the 
field of behavioral sciences being pushed into our 
tax supported public schools? 

Because there is a new definition of learning 
and Jerome Bruner designated MACOS to implement the 



195 

new definition. Learning, once thought to be the 
assimilation of knowledge, is now defined as 
changed behavior! (88, p. 2). 

The Houston Tribune 

On January 18, 1973, the Houston Tribune printed the 

story, "Mrs. Gabler Says Course Desensitizes Children to 

Killing," written by Frances Burke. This selection is 

distributed by the Gablers as printed form T-318. In this 

article, Burke writes: 

Wife swapping; a group decision to kill a crazy 
man who is a threat to the community, and selection of 
his brother to do the job; and killing of newborn 
baby girls so there will be less mouths to feed, not 
out of "crudeness of mind," but because it is 
"solely economy. . ." 

These and other stories, in poetry and prose, 
are the subject matter for a full semester course 
entitled "Man, a Course of Study," which is being 
taught to 10-year-olds in at least seven cities in 
Texas, including Baytown and Texas City (8, p. 1). 

The Manchester, New Hampshire, Union Leader 

The Manchester, New Hampshire, Union Leader printed 

the article, "Text Books Dominated by Filth," on July 9, 1973, 

Various aspects of the MACOS program are presented in this 

selection. The author of this article, Kathy Allen, states 

the following regarding the audio-visual materials she 

previewed: 

I sat through four and one half hours of these 
filmstrips and literally was ill afterwards. In one 
a beautiful seagull was tied to a rock by his leg. 
Also pictured was a little boy and a woman. The boy 
hit the gull till he died, then picked up the remaining 
feet of the bird and played with them (2, p. 1). 
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Allen also presents other examples of content from different 

textbooks. This selection has been prepared by the Gablers 

into printed form T-345. 

The Atlanta, Texas, Citizens Journal 

On December 1, 1975, the Atlanta, Texas, Citizens 

Journal printed an article, "Textbooks Teach Dangerous Lesson," 

written by Yvonne Vestal. This particular segment was the 

fourth in a series of eight articles by Vestal and used as 

printed form T-394 by the Gablers. This article begins with 

five different references to textbook content which this 

author considers objectionable. Two of these references are 

from MACOS (99). 

The Burlington, Vermont, Free Press 

In 1975 Norma Gabler traveled to Vermont and spoke 

against MACOS. A Burlington, Vermont, newspaper, the Free 

Press, printed letters from readers defending the series in 

obvious disagreement to Norma Gabler's opinions. Their 

statements appear in this handbook. Norma Gabler wrote a 

rebuttal to a different Vermont newspaper just after these 

pro-MACOS articles appeared. Her rebuttal is in the next 

section. 

Peter Woofson, William Haviland, and Stephen Pastner, 

anthropologists from the Department of Anthropology at the 

University of Vermont, authored the first letter to the 

Free Press. Their letter is as follows: 
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Harris Corliss reported in Oct. 9th1s letters 
about Mrs. Gabler's "unfavorable review" of "Man— 
A Course of Study," a series in which a mythical 
Eskimo tribe practices cannibalism, murder of 
grandparents, wife swapping, marry animals and commit 
violent acts on men and animals alike." This is an 
incredible distortion of a fine and sensitive series 
designed to show "the forces that shaped and continue 
to shape (our) humanity." 

First of all, it is not about a "mythical 
Eskimo tribe." The Netsilik Eskimo were first 
studied by Knud Rasmussen in the 1920's. Asen Balikei, 
the anthropologist, chose some modern Netsilik 
families to reconstruct a picture of the old ways 
of the Eskimo as close to reality as possible. There 
are nine films in the series. None of them show 
cannibalism, murder, or wife swapping. Perhaps 
Mrs. Gabler was referring to some of the readings in 
the series. For example, the following passage 
appears in one of the texts. 

"We have a custom that old people who cannot 
work anymore should help death to take them. Old 
Kigtak thought of this, left behind, all alone on 
the ice. She knew she was useless and couldn't work 
anymore, so why hang on as a burden to her children? 
You see, it is not that we have hard hearts but that 
the conditions of life here are merciless and to 
survive in a land of ice and snow sometimes we must be 
without pity." 

Certainly, this is a difficult topic to deal with. 
But in the hands of a sensitive teacher the questions 
of death and old age—questions that confront every 
society including our own—can be dealt with thoughtfully 
and humanely. And, in a more acceptable manner than 
on such television series such as "Wild, Wild West"— 
one of the favorites of our children in Vermont. 

Or perhaps, she was referring to this passage: 
"If a man is about to set off on a journey and his 
wife is sick or unable to go with him, he may borrow 
the wife of his song partner to take along, giving 
his own wife in exchange. This kind of wife exchange 
is necessary in the kind of life Eskimos lead." 

This "wife exchange" does not represent "wife 
swapping," On the contrary, what it represents is 
the importance of women in Eskimo society where the 
woman "takes care of the family's clothing" and 
"a grown man is helpless if he has no one to make and 
take care of his clothes." The series never exposes 
our children to lewd promiscuity or obscenity. 
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As to the stories of marrying animals, what is 
being referred to are the myths and legends of the 
Eskimo. Every child who has read Hans Christian 
Andersen or Grimm's Fairy tales has been exposed to 
similar materials. Why should it appear to be so 
shocking? 

The kinds of distortions reported by Harris 
Corliss do a great disservice to "Man—A Course of 
Study"—one of the best series to be developed for 
use in our public schools (104, p. 1). 

The second letter to appear in this same newspaper is 

written by Richard Robinson, a teacher who has taught this 

course. He writes favorably about this curriculum: 

Unfortunately there are some educators who 
review textbooks without bothering to learn a thing 
about the course for which the materials are designed. 
That was the error made by an educator who spoke at 
the Ramada Inn a few days ago. After reading a rather 
narrow-minded conclusion made public through the 
Free Press People's Forum. I want to clarify a few 
things. I use the booklets this educator was criti-
cizing in the course I teach. Notice I said booklets 
not textbooks. 

In order to understand the booklets one must 
consider the entire course of which they are only a 
part. "Man—A Course of Study" (MACOS), is taught in 
about seven other school districts in Vermont and over 
a thousand school districts nationwide. Macos was 
conceived by Dr. Jerome Bruner of Harvard University 
with the aid of the Ford Foundation, the Federal 
Government, and the Educational Development Center of 
Washington, D. C. Macos has no textbooks but rather 
30 interesting booklets that supplement various 
activities, games, and 22 color films. 

The first half of the course contrasts man with 
animals to help students discern for themselves what 
makes man human. The second half of the course is 
about Eskimos. Children compare their culture of today 
with the Eskimo culture as it existed 50 years ago. 
Fifth graders are exposed to over 60 lessons through-
out the year, each explaining a concept such as animal 
adaptation, life cycle, social organization of baboons 
and man (family unit, myths, etc.) 

Due to the rather progressive or new approach of 
Macos it is not hard to understand why a person not 
familiar with the entire course might misunderstand by 
taking parts of it out of context. 
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I can safely state that Macos makes no mention 
of or illusion to any of the following: "Canni-
balism," "murder of grandparents," "wife swapping," 
or "marrying of animals." Such references are 
ridiculous. Also, Eskimo music is not "weird music" 
to Eskimos but a natural part of their culture. 
"Grunts" is hardly an appropriate description of the 
Eskimo language. 

I have taught the course three years and have 
had no complaints about its educational merits. I 
believe in its worth and am sure anyone who is 
involved in the course would agree with me (92, p. 1) 

The Hardwick, Vermont, Green Mountain Gazette 

Norma Gabler wrote a letter of rebuttal to the editor 

of the Hardwick, Vermont, Green Mountain Gazette as a 

response to the letters presented in the previous section. 

This information is released by the Gablers as printed form 

T-414. Parts of her letter include the following: 

(1) Wife Swapping—the gentlemen's letter stated that 
"wife exchange" does not represent "wife swapping"... 
that it represents the importance of women. The series 
never exposes our children to lewd promiscuity or 
obscenity.11 

I wonder if they have reviewed the approximately 
30 booklets, nine teacher's guides, the games, etc., as 
carefully as I have. In addition, I have also viewed 
the films prepared for this course of study. 

The three gentlemen quoted from Page 117 of "Talks 
to Teachers," but I wonder why they failed to quote 
the next three lines: 

"Husbands have a very free hand in their married 
life and it is considered to be quite in order for 
them to have intercourse with any woman whenever 
there is opportunity." 

To trade women as mere property is certainly not 
representative of the importance of women. Most 
persons would consider such actions as lewd, prom-
iscuous and obscene. 

This certainly would not be appropriate for a 
ten year old child. 

To further reveal the "importance" this series 
attaches to women, we quote: 
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"For it is soley economy that lies behind the 
custom that girls are killed at birth, if they have 
not already been promised to a family where there is 
a son who someday is to have a wife....they encourage 
the number of births—when it is a girl that is born— 
either by killing it or giving it away immediately...." 
(Page 99 of "Talks to Teachers"). 

(2) "Marrying of Animals, The Many Lives of Kinok" is 
a student booklet which tells of the Netsilik hero 
who travels from village to village, taking to wife 
animals, including a detailed account of his wolf-
wife's killing and skinning her own daughter so that 
she might have her son-in-law as a husband. 

"Kiviok has learned about the way of animals by 
taking to wife many animals in human form . . . He is 
hurt by the unfaithfulness of his wives, his human 
wife and his goose-wife. He loves his wolf-wife and 
mourns her death; he travels far to recover his fox-
wife and his goose-wife and children (Page 90 of 
"Talks to Teachers"). 

Is this really what parents want taught to their 
ten year olds? 

(3) Cannibalism—There is a detailed account of a man 
eating his wife and then collecting her bones in a 
heap by his bed. 

This story is followed by one of a man eating his 
own little brother, first eating the frostbitten feet 
of the living brother, and then eating all of him. 

No cannibalism in the series? No murder? Read 
pages 97-99 of "Talks to Teachers." 

(4) Leaving old people to Die—A great amount of 
emphasis is placed on this, including having children 
role-play leaving grandparents to die. They may also 
listen to records and read poems and stories about this 
practice which is covered in not one, but two, student 
booklets plus the teacher's guide. 

"I took the old woman out on the ice today." 
"It was his own mother that he had driven out and 

set down at sea to freeze to death. . . . " 

(5) Films—No, the films do not show "cannibalism, 
murder or wife swapping." This is to be found in 
the booklets and teacher's guides. The films do 
include 4% hours of bloody gore, showing the stoning 
to death of a bird tied by one leg, the braiding of 
bloody guts, etc., with no narration (23, p. 1). 
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The San Antonio Express 

Nationally syndicated columnist, James J. Kilpatrick, 

prepared an article, "MACOS: A Teacher's View," which 

was published on April 28, 1975, in the San Antonio Express, 

Essentially this article contains a brief introduction by 

Kilpatrick followed by a letter from a teacher who used 

MACOS materials for one year. Her letter and comments 

concerning this course are decidedly negative. This infor-

mation is included in this handbook. The teacher involved, 

Sheila Burgers, used this material in the public school 

system in Sheffield, Massachusetts. Her opinions, as 

printed in the Kilpatrick article, are as follows: 

After having read nine teachers' manuals and 
31 books, after having seen the 21 course films 
several times, and after having worked with 75 fifth-
graders, I felt that MACOS not only restricted 
academic freedom but also inhibited the development 
of my students by presenting a negative, one-sided 
and dishonest picture of man. In short, MACOS is a 
brainwash—clever, well-executed, and lethal. 

The method of teaching is inquiry. The teacher 
asks questions; the student finds answers. This 
has been a valid method since Socrates, but Jerome 
Bruner and his friends have developed a new twist. 
The teacher is not permitted to initiate the 
questions; all questions come from manuals—and 
manuals must be followed exactly. 

All answers are found in course books and films. 
Outside sources cannot be used because material 
concerning the course content (the social structure 
of the herring gull, salmon, baboon, and the Netsilik 
Eskimo) is understandably non-existent at the fifth 
grade level. Input and output are thereby totally 
controlled. 

Books cannot leave the classroom. Except for 
projects, homework is discouraged. Manuals are kept 
at school for professional use only. Adult inter-
vention, therefore, is minimal. 
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How are the children controlled? Bruner knows 
psychology well. Children are at their most passive, 
and therefore most receptive, at 10 and 11. They like 
films, games, role-playing; they like animals and 
they not only empathize, they identify with them. In 
a matter of days they speak fluent baboon. 

They readily learn that the physically strong 
survive at the expense of the weak. And if they do 
not learn this from hours of filmed violence, which 
ranges from the mating rites of herring gulls to the 
drinking of fresh caribou blood by the Eskimos, they 
learn by role-playing and games. . . . 

Defenders of MACOS insist that the teaching 
materials give children an opportunity to compare 
different life styles, to become tolerant of other 
moral values. The defenders never mention that 10 
year olds have not studied Western civilization, and 
have no formal training in the history, technology, or 
social structure of their own world. 

The only moral values children in MACOS are taught 
are the moral values of a primitive, nearly extinct 
tribe—and those of the baboon. 

In terms of tax dollars, the price for MACOS, thus 
far, is $6.5 million. What is the price in terms of 
the child of our future? (7, p. 1) 

This newspaper article is released by the Gablers as 

printed form T-425. 

Reaction from Australia 

A statement prepared by Joh Bjelke-Peterson, Premier 

of Queensland, Australia, and dated February 9, 1978, 

addresses the issue of MACOS in the Queensland curriculum. 

Petersen reacts strongly in defense of the governmental 

position to delete MACOS and challenges educators to test 

the law concerning the authority of his government. He 

writes: 

There has been a general unrest among the community 
at suggestions of experimentation in education and 
trendy courses which are alleged to downgrade quality 
and standards. 
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In recent years there has arisen a very real 
disquiet over allegations of social engineering in 
the classroom and attempts by factions to change the 
values of children in the classroom. 

The most recent controversy which brought into 
question some of these problems confronting education 
was MACOS (Man: A Course of Study), which Cabinet 
discontinued late last month. 

The decision was taken after careful study and 
following unrest among parents and some teachers 
throughout Queensland. 

Cabinet found the MACOS material unsuitable for 
the curriculum in Queensland, and in line with our 
undoubted mandate to govern in the interests of all 
Queensland, Cabinet took the only course open to it 
in the interests of students and parents (6, p. 1). 

The Gablers release this selection as printed form T-479. 

The Brisbane, Australia, Courier-Mail 

On November 8, 1977, the Brisbane, Australia, Courier-

Mai]. published the article, "MACOS: The Case Against," 

written by Rupert Goodman. Goodman is associated with the 

External Studies Department at Queensland University. In 

this article questions are raised about the content of 

MACOS as well as a public inaccessibility to obtain this 

program for review purposes. Goodman contends the following: 

Children, understandably, would enjoy the course. 
It is interesting and unusual, with films, illustrations 
and games. 

They are unaware of the more subtle objectives of 
the course and oblivious of the controversy raging in 
the adult world. 

It is claimed that parents who have been involved 
in the course have expressed pleasure with the 
contents. They have attended meetings, examined 
selected sections of the course and they have accepted 
the assurances of teachers and administrators that 
"this is one of the best series to be developed for 
use in our schools." 
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On the other hand it must be recognised that 
neither parents nor the public can purchase the books 
over the counter, nor can the children take the books 
home. 

Parents interested may examine copies at any 
Regional Office which holds about four sets of the 
course. 

But the total course of books and films would in 
my view take at least three weeks to read, view and 
assess. Few parents have this time. I wonder how 
many parents have read and examined the complete course, 
including the teachers' guides? 

I wonder how many parents attended (or were 
invited to attend) the in-service training course for 
teachers of MACOS? 

Having spent many hours myself reading and 
assessing the course, I believe teachers would need 
to have completed postgraduate courses in sociology 
and philosophy of education to appreciate the full 
import of the course. 

To put this in its most favourable context, the 
course raises questions about killing, about conser-
vation, about the importance of the relationships 
between male and female, between male and male. 

It does raise for discussion many of the moral 
dilemmas facing society in caring for the old and the 
young, in sharing resources so that all may survive. 
All this is part of our "humanity". 

Are these questions for primary school children? 
There is disagreement, however, about some of the 

contents, about the wisdom of presenting a course of 
this kind to primary school children and there are 
fears about possible long term social and psychological 
effects on children. 

It must be made clear that MACOS is not an 
Australian study produced by Australians for Australian 
children having in mind the needs and interests of 
Australian children, Australian parents and Australian 
society (72, p. 6). 

Report Prepared for the U. S. 

House of Representatives 

In November, 1975, a report was prepared for the 

ninety-fourth Congress entitled, "National Science Foundation 

Curriculum Development and Implementation for Pre-College 

Science Education." Among other educational involvements, 
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a lengthy discussion of MACOS, its purposes and funding are 

included. Olin E. Teague of Texas was Chairman for this 

committee with thirty-six other Congressional Representatives 

listed as members. In their findings included in this 

report, writers appear to be suspicious of the National 

Science Foundation (NSF) in the area of educational curric-

ulum development and of the motives behind the development 

of MACOS. These findings from this Congressional investi-

gation include: 

MACOS was developed with $4.5 million from the NSF 
between 1962 and 1969. The proposal to develop this 
course resulted from a small private conference of 
educators at Endicott House, Massachusetts Institute 
of Technology. The objective of Endicott Conference 
participants was to create a New Social Science pro-
gram to replace traditional 5th grade courses in 
history and geography throughout the Nation. MACOS 
was intentionally targeted at 10-year-old elementary 
students with the underlying purpose of giving them a 
world-view based on cultural relativism and situation 
ethics before they had developed a good understanding 
or commitment to American values and traditions. 

MACOS was rejected by 58 publishers of school 
materials when the program was offered to them in 1969. 
NSF and EDC therefore arranged special contract terms 
for Curriculum Development Associates, Inc., of 
Washington, D. C. to produce MACOS, and funded a 
university-based educator network throughout the 
country to get local school commitments to adopt the 
curriculum and its behavioral teaching methodology. 

It is significant that NSF cut the royalty rate 
required from proceeds on commercial MACOS sales 80 
percent below the norm—or to an unprecendented 3 per-
cent—to make the MACOS curriculum commercially 
viable. It is disturbing that neither the NSF internal 
curriculum review team headed by Dr. Robert Hughes, nor 
the General Accounting Office team that summarized its 
MACOS inquiry for our Group, could justify this special 
contract arrangement not offered to any of the original 
58 publishers who may have been willing to bid for 
MACOS production on the basis of this no-loss guarantee 
inducement. 
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As with all curriculum programs developed and imple-
mented by NSF, MACOS was conceived and developed by a 
small group of like-minded educators, and then marketed 
to school districts throughout the Nation, without 
parents in those school districts ever having indicated 
a local need or desire for the program to begin with, 
or having an opportunity to know the objectives of 
content of the MACOS curriculum. 

In the particular case of MACOS, parents were not 
forwarned that their children would be subjected to 
clinical psychological techniques in the classroom, 
including role-playing, in-depth teacher interviews 
probing personal and family matters, and open-ended 
group discussions of complex social and moral issues. 

The Majority Report did not examine the impli-
cations of NSF's, embarking upon another multi-million 
dollar EDC venture to develop, promote, and market 
nationwide a high school sequel to MACOS, "Exploring 
Human Nature" (EHN). 

A clear pattern is evolving among the "career 
curriculum innovation" centers being funded by NSF, 
whereby high-cost elementary programs designed to 
restructure nationwide education methods and objectives 
are almost automatically followed by equally expensive 
and far-reaching value-laden programs designed for 
intermediate and high school students. 

The Majority Report hinted at the problem of 
perpetual federal support for curriculum development 
and implementation by recommending some limit on Federal 
support for some projects. But the Majority failed to 
deal with the problem of the "career curriculum 
innovation" centers and their growing dominance over 
the entire U.S. education system. 

My extensive review of many multi-million dollar 
NSF curriculum programs shows that there is a small 
cadre of curriculum innovators who repeatedly receive 
Federal support for different programs year after year, 
and that they frequently participate in each other's 
conferences leading to new NSF programs and serve on 
each other's advisory and steering committees. 

Most disturbing is the fact that several members 
of the key NSF Advisory Committee on Science Education, 
which participated in the internal NSF curriculum review, 
have a personal interest or involvement in major ongoing 
NSF curriculum programs, raising a serious conflict-of-
interest situation that neither the NSF internal review 
team, the General Accounting Office, nor this Group 
have seen fit to question or explore. 

Realizing the responsibility placed upon me by the 
Congress, I felt it incumbent upon me after hearing 
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testimony before the Group to research further this 
conflict-of-interest question. My independent research 
of basic documents led me to uncover the startling 
relevation that two former members of the National 
Science Board were formally associated with Education 
Development Center (or its predecessor organization 
Elementary Science Study (ESS)) as sitting members of 
the Board while EDC was receiving NSF funds for 
curriculum projects. 

This whole area of conflict-of-interest in NSF 
curriculum programs needs a thorough investigation by 
the Congress (76, pp. 18-19). 

Presentation Before the U. S. 

House of Representatives 

A speech presented before the U. S. House of Represen-

tatives on April 9, 1975, and given by Representative John 

Conlan of Arizona addresses the issue of MACOS with negative 

connotations. This Congressional address was subsequently 

reprinted in the May 1, 1975, issue of Life Line and 

further distributed by the Network of Patriotic Letter 

Writers. Though much of the material used in this formal 

speech has already been presented in the reviews of MACOS 

included in this handbook, Conlan further states: 
My office and others have been inundated with 

outraged complaints from parents nationwide about 
the National Science Foundation (NSF) spending more 
than $7 million to promote and market a social 
studies course for 10-year-olds called Man: A 
Course of Study (MACOS). 

I share their indignation. My amendment is 
designed to reassert congressional authority over 
NSF curriculum activities to stop what is shaping 
up as an insidious attempt to impose particular 
school courses and approaches to learning on local 
school districts—using the power and financial 
resources of the federal government to set up a 
network of educator lobbyists to control education 
throughout America. 
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Congress needs to stop this, and to tightly 
review NSF curriculum implementation activities. 
This is especially vital in light of the revelation 
when the MACOS issue came up in committee last month 
that, as late as March 6 of this year, neither NSF 
Director Guyford Stever nor any top officials of the 
education staff there had reviewed any of the MACOS 
materials or knew what was in the course, despite a 
12-year NSF involvement in developing or marketing 
the course at taxpayers' expense. 

Mr. Chairman, MACOS materials are full of 
reference to adultery, cannibalism, killing female 
babies and old people, trial marriage and wife-
swapping, violent murder, and other abhorrent behavior 
of the virtually extinct Netsilik Eskimo subculture 
the children study. 

Communal living, elimination of the weak and 
elderly in society, sexual permissiveness and promis-
cuity, violence and other revolting behavior are 
recurring MACOS themes. 

This is simply not the kind of material Congress 
or any federal agency should be promoting and marketing 
with taxpayers' money. 

The course was designed by a team of experimental 
psychologists under Jerome S. Bruner and B. F. Skinner 
to mold children's social attitudes and beliefs along 
lines that set them apart and alienate them from the 
beliefs and moral values of their parents and local 
communities. 

This aim of MACOS is blatantly spelled out in 
the course's philosophical and behavioral manifesto— 
a teacher's book of essays called "Man: A Course of 
Study Seminars for Teachers." 

In this MACOS book there is a call for a radical 
break from traditional loyalties from self-avowed 
French Marxist Claude Levi-Strauss: 

"Ours is the only society from which we have to 
disentangle ourselves." 

There is a justification for using children's 
lack of awareness and immaturity to shape new values: 

"Infant plasticity and prolonged immaturity 
provide us as humans with the opportunity to shape the 
development of our offspring, and in this sense 
'humanness' is a continuous human invention. 

And there is a call by behavioral psychologist 
B. F. Skinner to use lower grade classrooms for 
conditioning to mold a new generation of Americans 
toward a repudiation of traditional values, behavior, 
and patriotic beliefs: 

"Education is the establishing of behavior which 
will be of advantage to the individual and to others 
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at some future time... (R)einforcements are arranged 
by the educational agency for the purpose of 
conditioning." 

These revealing paragraphs from the teacher's 
philosophical introduction to MACOS all come together 
in a lengthy essay on human aggression—a central 
theme of this social studies course for 10-year-olds. 
This is the new world society envisioned by an elite 
group of scholars who have developed and promoted 
MACOS and similar school materials with the generous 
funding from the National Science Foundation (14, p. 1). 

Handbook Summary 

A review of the materials contained in this Educational 

Research Analysts handbook on MACOS reveals widespread 

opposition to this curricular program from the Gablers, a 

few educators, local and national reporter columnists, and 

governmental representatives in the United States and 

Australia. Support for MACOS is observed from three univer-

sity personnel and a teacher using the program. 

Primary objections to MACOS indicate opposition to 

its content as containing questionable subject matter for 

fifth grade students utilizing psychological techniques of 

behavior change without parental knowledge or consent. Also 

at issue are the motives behind the individual, Jerome Bruner, 

who is given much credit for the development of this series. 

Charges against this program imply a long term goal, 

humanistic in origin, to engineer social change through the 

educational establishment. The propriety of the NSF and 

its contractual funding arrangements with the distribution 

of this series is questioned. 
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Chapter Summary 

Since 1961 Norma and Mel Gabler have written, collected, 

and efficiently organized thousands of pieces of printed 

information which relate their story, philosophy, and alle-

gations about textbook content and the direction of public 

education. This information is typically mailed to others 

who request it. 

A review of the Gablers' printed forms, textbook eval-

uations, newsletters, and handbooks, as presented in this 

chapter, relates their movement as a cause in transition 

between 1961-81. An apparent growth with an unfolding 

transformation of thought and process seems evident when 

examining this data. The earliest printed forms relate both 

the struggle and amazement experienced by the Gablers as 

their investigation into the content of textbooks began. 

Also, printed forms in the early 1960's occasionally con-

tained typographical errors further indicating the Gabler 

"learn as you go" approach to their work. By the mid-1970's 

the Gablers1 materials have a polished look about them and 

contain no production errors. 

The target of the Gabler involvement has also expanded 

as has their notoriety. Initially the Gablers were concerned 

with merely a few secondary textbooks which happened to be 

in use in their sons' local high school. Gradually the scope 

of their examination expanded with the review of more content 

areas at more grade levels to follow. 
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The apparent exposing of the philosophy of humanism 

and humanist educators has become an ardent topic which the 

Gablers address in their printed materials. However, this 

topic was not referred to in their earliest writings. Ways 

in which humanistic thought are believed to be inculcated 

into the content areas and values education, sex education, 

drug education, and death education are vehemently protested. 

The Gablers1 printed materials attempt to inform others 

about perceived moral dangers inherent in the public school 

curriculum. Various formats are used in presenting this 

printed information. These cover a wide range of topics; 

utilize multiple strategies to make specific points; present 

frequent textbook quotations; and offer suggestions to 

parents encouraging them to become personally involved in, 

and knowledgeable about, the education of their children. 
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CHAPTER IV 

VERBAL TESTIMONY PRESENTED BY NORMA GABLER 

AT THE TEXAS STATE TEXTBOOK ADOPTION 

COMMITTEE HEARINGS, 1970-80 

This chapter will present specific examples of textbook 

content which Norma Gabler has protested against before the 

Texas State Textbook Adoption Committee between 1970-80. 

Requirements listed in the Proclamation of the State Board 

of Education specifying textbook content are included. It 

should be noted that members of the Texas State Textbook 

Adoption Committee are required by statute to uphold 

regulations listed in this document and that Norma Gabler 

frequently refers to violations of it in her verbal testi-

mony before this committee. 

Requirements for Textbooks Adopted 
in the State of Texas 

The Proclamation of the State Board of Education is a 

rather specific document indicating various textbook 

requirements in the following areas: textbook content, field 

testing, manufacturing characteristics, learning systems 

and supplemental materials, revised or special editions, 

grade designation, retention of out-of-adoption textbooks, 

large type and Braille textbooks, official samples, textbook 
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textbook bids, readoption, contracts, corrections and 

changes, sample stock, depository designation, quotas, the 

state textbook committee, and public information. Publishers 

must be in compliance with this Proclamation when applicable. 

Regarding the nature of this study and the historical 

context for which it is being prepared, the following infor-

mation from the Proclamation, as it concerns textbook 

content, is included: 

1. TEXTBOOK CONTENT—GENERAL 

1.1 The content of all textbooks called for in this 
Proclamation shall be in accordance with 
Description of Subject Content of Textbooks 
attached as Exhibit A to the Proclamation, 
copies of which are available at the Texas 
Education Agency. 

1.2 Textbook content and suggested readings which 
are in violation of these general content 
requirements and limitations shall be deleted 
from any adopted textbook and teacher guide 
prior to purchase of the book by the state. 

1.3 Textbooks that treat the theory of evolution 
should identify it as only one of several 
explanations of the origins of humankind and 
avoid limiting young people in their search 
for meanings of their human existence. 

(1) Textbooks presented for adoption which 
treat the subject of evolution sub-
stantively in explaining the historical 
origins of humankind shall be edited, 
if necessary, to clarify that the treat-
ment is theoretical rather than 
factually verifiable. Furthermore, each 
textbook must carry a statement on an 
introductory page that any material on 
evolution included in the book is clearly 
presented as theory rather than fact. 

(2) Textbooks presented for adoption which do 
not treat evolution substantively as an 
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instructional topic, but make reference 
to evolution, indirectly or by impli-
cation, must be modified, if necessary, 
to ensure that the reference is clearly 
to be a theory and not a verified fact. 
These books will not need to carry a 
statement on the introductory page. 

(3) The presentation of the theory of 
evolution should be done in a manner 
which is not detrimental to other theories 
of origin. 

1.4 Textbooks shall contain no material of a 
partisan or sectarian character. 

1.5 Textbook content shall promote citizenship and 
understanding of the free enterprise system, 
emphasize patriotism and respect for recog-
nized authority, and promote respect for human 
rights. Textbooks adopted shall be objective 
in content, impartial in interpretations, and 
shall not include selections of works which 
encourage or condone civil disorder, social 
strife, or disregard for the law. 

(1) Textbooks shall present positive aspects 
of America and its heritage. 

(2) Textbooks shall not contain material which 
serves to undermine authority. 

(3) Textbooks shall present balanced and 
factual treatment to both positions when 
significant political and social 
movements in history generate contrasting 
points of view. 

(4) Free enterprise as used in this procla-
mation means an economic system 
characterized by private or corporate 
ownership of capital goods, by 
investments that are determined by 
private decision rather than by state 
control, and by prices, production, and 
the distribution of goods that are 
determined in a free manner. (Acts. 1973, 
63rd Legislature) 

1.6 Violence, if it appears in textbook content, 
shall be treated in context of cause and 
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consequence; it shall not appear for reasons 
of unwholesome excitement, sensationalism, or 
as an excuse for relevance. 

(1) In the design of textbook content the 
amount of violence should be minimal. 

1.7 Textbooks offered for adoption shall not 
include blatantly offensive language or 
illustrations. 

1.8 Textbooks offered for adoption shall not 
present material which would cause 
embarassing situations or interference in the 
learning atmosphere of the classroom. 

1.9 Textbooks, whenever possible, shall present 
varying life styles, shall treat divergent 
groups fairly, without stereotyping, and shall 
reflect the positive contributions of all 
individuals and groups to the American way of 
life. Illustrations and written material will 
avoid bias toward any particular life style, 
group, or individual and should present a wide 
range of goal choices and life styles. 
Particular care should be taken in the treat-
ment of ethnic groups, roles of men and women, 
the dignity of workers, and respect for all 
productive work. 

(1) Textbooks shall provide an objective view 
of cultural confluence, with the infor-
mation necessary for developing mutual 
understanding and respect among all 
elements of our population. Materials 
shall reflect an awareness that culture 
and language variation does exist and can 
be utilized to promote successful 
learning. 

(2) The books shall present examples of men 
and women participating in a variety of 
roles and activities and shall further 
present the economic, political, social 
and cultural contributions of both men 
and women, past and present. 

(3) Content which treats aspects of the world 
of work should reflect the positive con-
tribution of all types of careers to the 
American economic system and way of life. 
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People presented in the books should 
reflect varieties of work and should be 
treated without bias toward particular 
kinds of work. 

(4) Traditional roles of men and women, boys 
and girls shall be included as well as 
those changing roles in our society. 

(5) Textbook content shall not encourage life 
styles deviating from generally accepted 
standards of society. 

1.10 Authors of all textbooks offered for adoption 
under this Proclamation should have expertise 
and experience which provide authoritative 
credibility to their work. 

1.11 All textbooks offered for adoption should 
present up-to-date factual information 
accurately and objectively without opinionated 
statements or biased editorial judgments by 
the authors. 

1.12 Textbook content should be organized to facil-
itate both teaching and learning (16, pp. 10-12) 

Textbook Hearings: An Established Forum 

In the 1960's few individuals spoke against textbooks in 

Austin. Transcripts prepared by the Texas Education Agency 

reporting testimony before the Texas State Textbook 

Adoption Committee and the State Board of Education have 

steadily increased in length over the past twenty years. 

Since the 1970's, however, the quantity of transcripts has 

greatly expanded. Hearings which once could be scheduled 

for one day now span an entire week. Thus, objections which 

were brief and featured few petitioners are now a thing of 

the past. In 1981 forty-five different protestors were 

scheduled to make presentations against textbook content. 
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Furthermore/ it is not just an appearance by Norma Gabler 

which has come to be expected in Austin for the textbook 

hearings. Other groups and individuals are showing up with 

regularity for this annual event along with those who protest 

as a once only effort. Not all protestors come to these 

hearings with an identical Gabler message. On the contrary, 

the Texas National Organization of Women has been appearing 

annually in Austin since the mid-1970's and their viewpoint 

would be, for the most part, at odds with the Gabler 

position. 

Norma Gabler is pleased that other groups and indi-

viduals are coming to Austin to present objections at the 

textbook hearings. She is aware of citizens who present a 

similar message as hers and she also acknowledges the right 

of other groups with whom she disagrees to make their 

convictions known. The Gablers have actively encouraged 

others to speak in Austin as is evidenced by statements on 

their printed T-forms and they feel as if the process is 

actually strengthened when a broad spectrum of ideas are 

presented. Norma Gabler asserts that the Texas National 

Organization of Women has every right to make presentations 

in Austin. The fact that various viewpoints are espoused 

concerning textbooks permits everyone to observe that these 

are not closed sessions. Norma Gabler states that anyone 

who wants to come to Austin and adhere to the same rules 

and guidelines expected of other protestors is encouraged 
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to do so. She feels that there is room for all opinions and 

although others have offered a similar message as the Gablers, 

no two protestors will work in this process in identical 

fashion (3). 

Example of a Complete Gabler Petition 

The Gablers go through extensive deliberation pre-

paring Norma Gabler's public testimony. Passages of 

textbook content, material from teacher editions, and other 

supportive information are usually read to the Texas State 

Textbook Adoption Committee along with Gabler commentary and 

opinion. Some of the references presented in this paper 

are lengthy. Information in this chapter presents petitions 

as they were offered by Norma Gabler. 

The Texas Education Agency releases official notarized 

transcripts of the textbook hearings. Examples of textbook 

content presented in this chapter come directly from these 

transcripts. 

One complete petition presented by Norma Gabler at the 

textbook hearings is included in its entirety. This is 

being incorporated into this section to inform others, for 

the historical perspective, exactly what a comprehensive 

petition by Norma Gabler against a textbook is like. All 

other excerpts listed in this chapter have been taken from 

longer passages of testimony. 
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At the 1977 textbook hearings Norma Gabler made a 

lengthy presentation against the New Directions in 

Literature Series published by McCormick—Mathers Publishing 

Company. Her petition against this series is as follows. 

NEW DIMENSIONS IN LITERATURE SERIES -
McCORMICK-MATHERS PUBLISHING COMPANY-

PRESENTATION BY THE PETITIONER -
MRS. MEL GABLER 

MRS. GABLER: This is also the New 
Dimensions of Literature Series, seventh and eighth 
grade. I will have to call individual names because 
there are, as you can see, four different books in this 
grade level. 

"At the June, 1977 meeting of the American 
Medical Association, it was agreed that the weight of 
medical opinion confirmed mental and physical traumas 
are caused in children exposed to violence. Heightened 
aggression, nightmares, epileptic seizures and injuries 
may stem from such exposure." 

The publisher replied, on page 2, 
"The American Medical Association report, 

cited by the petitioners, was based on research 
with television violence. Conflict within 
the selections of an anthology cannot and should 
not be compared with the results taken from 
television. These are two very different media." 

Textbook violence will be more damaging than 
television violence, in that the student is part of a 
captive audience in the classroom. In other words, he 
doesn't have the option to turn it off. He is in the 
classroom. He can't walk out. Violence in textbooks 
carries the respectability of the classroom. 

We feel also, added to this, which can be 
more damaging than television, the discussion questions 
that follow each of the stories forces the student to 
think more deeply into the more violent acts. This is 
what they zero in on. 

The next page 3 to 15, "The Monkey's Paw," 
which I will discuss that in the last presentation 
rather than go into detail about the story. 

On pages 18 to 42, "The Most Dangerous Game." 
This is about a famous American hunter who finds himself 
stranded on a mysterious island where he is hunted like 
an animal by a homocidal maniac just for sport. We 
feel that the publisher's reply to us, "The author has 
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skillfully woven an exciting adventure tale that in 
reality, contains no explicit violence." 

We feel that a man who hunts men to kill 
instead of animals is indeed explicit violence. Now, 
maybe we have the wrong opinion about violence. 

The next one is really a goody. On page 44 to 
55, you must read the story of "The Landlady." Now, 
"The Landlady" is quite interesting. A young man in a 
strange town comes across a homey boarding house with 
a sweet little old landlady who appears a little off 
her rocker. When Billy discovers that she has had only 
two boarders in the past three years, he becomes sus-
picious and the plot unfolds that she has killed them 
and, would you believe, she stuffed them and they are 
residing on the fourth floor, both of them together. 
She has the same intention for Billy. 

The publisher replied to us, "This is a 
cleverly written story." True, this is cleverly written, 
but do we want our children taught to be clever murderers 
and to kill and stuff people? In a classroom, the 
children will discuss this violence, and are we to 
assume this will also be discussed cleverly? 

The next story is "The Ambitious Guest," This 
is about a young stranger who visits a warm, friendly 
home that is situated in the "Notch of the White Hills." 
You just get acquainted with the family and the stranger 
and the ambitions of each, then tragedy strikes. A 
landslide occurs and all run out of the house to flee 
the danger and all are buried alive. 

The publisher says that the ending is not 
depressing. We disagree. This story is death oriented 
and when all the people are killed, I believe this would 
be depressing to most seventh grade children. 

"The Catbird Seat." Mr. Martin premeditates 
to murder Mrs. Barrows as she was a threat to his 
department at the store. He plots to leave evidence at 
her apartment that the murderer smoked and drank, which 
he did not. He carries through, up to the part of 
actually committing the crime and nerves out, then 
returns to his apartment. Mrs. Barrows relates his 
behavior to her employer and she is accused of being 
crazy. It is assumed that she is relieved of her 
position with the company, thus relieving Mr. Martin 
of the threat to his department. 

The publisher states, "This humorous story 
does not condone trickery or deceitfulness." This story 
discusses premeditated murder. Even though he does not 
actually commit his crime, it does teach trickery. The 
publisher does not make a case for his book. He merely 
states the opposite of our objection. We find this all 
through the rest of his reply. 
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Why should Texas purchase a textbook that the 
publisher has not presented proof that it is objective? 

Page 147 to 150, "The Father." This is 
death oriented and depressing. The publisher's reply, 
"This story is not depressing. Death is part of life." 
Death may be part of life, but so many stories on death 
is also very depressing. I think we first should teach 
our youth to live. I think the kid should learn to 
live before he learns to die. After all, I have asked 
this question many times. After you have taught them 
how to die, what are they going to do with it? I don't 
know who is going to hire them. I don't know what job 
you would get. You wouldn't be any good in a mortuary 
because would it be good if you are dead? I just could 
not see the need of death education. It kind of burns 
me that it is in so many of the books and it just reeks 
in all of them. 

On page 218 to 255, "The Cask of Amontillado." 
It is morbid and gruesome. It also goes into super-
natural, murderous content. We feel that we don't 
have the objection to Poe, but we do have the objection 
and this in the context with all the other stories that 
have been presented. In other words, why are these 
selectively chosen with so many stories on death? 

The next one is "The Kilimanjaro Device." 
Contrary to the publisher's reply, this is morbid and 
death oriented. This is another one which is on death 
and dying. 

The next book is "Introduction to Drama." 
I am still in the seventh grade. 

"Sorry, Wrong Number" is a play. This play 
involves the premeditated murder and actual crime of a 
self-centered, neurotic wife who has been bedridden for 
twelve years. The wife overhears a murder plot and 
after fitting the pieces together, discovers that she is 
to be the victim and desperately but to no avail 
attempts to inform someone to come help her•. All she 
has to aid her is a bedside phone, but everyone she 
calls greets her with apathy and disbelief. In other 
words, she ends up being the murder victim. 

Since when does a melodrama for seventh 
graders concern premeditated murder? The publisher 
said it is a "taut melodrama." We have to agree, but 
it is also murder. 

Page 112 to 119 is "Trifles." The pub-
lisher's reply stated, "This play concerns a murder, but 
it is not depressing." This is ridiculous. Since 
when is murder not depressing? 

We go to the next one, "Introduction to Non-
Fiction." Page 11 through 16, from "The Thread That 
Runs so True," we find this another story on violence. 
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A teacher and a pupil engage in a fist fight. Encour-
ages students fighting is a good way to settle a score, 
even if it is with a teacher. 

I hate to tell the teachers this, but you 
might as well, when you read the storythis might 
happen to you and you can have a fist fight in the 
classroom• 

The publisher stated that this is taken out 
of context and the period of the story. I didn't under-
stand about the "period of the story." We feel that if 
you go back and read "The Thread That Runs So True," 
that the entire story is covered with the teacher and 
the pupil who had a fist fight. 

The next one is "The Fifty-First Dragon," 
which is fantasy and it happens to be—I don't know how 
it can be termed "nonfiction" because it is fantasy. 

"'Sit down,' said the Headmaster, 'Have a 
cigarette.'" The boy hesitated. '"Oh, I know it 
is against the rules,' said the Headmaster, 
'but after all, you have received your preliminary 
degree. You are no longer a boy; you are a man.'" 

We feel this sets a very bad example. 
The publisher's reply stated, "The author is 

using the smoking as a humorous device." We feel our 
objection still stands. 

"The Plague of Athens." It is death oriented, 
morbid, detailed description of the plague. It also 
emphasizes myths. 

The next story on page 231 to 243 happens to 
be bloody and gory. 

We now go to "Introduction to Poetry," "The 
Bronco That Would Not Be Broken," Our objection, in 
combination with like poems in this book, there is too 
much violence, cruelty and sadness for children of this 
age level. Profanity should not be encouraged. To add 
a religious connotation to the men's action is 
sacreligious equating religion with cruelty. 

The publisher says this is not sacreligious, 
but is a sectarian interpretation. We believe it surely 
is sacreligious, since it is inferred that their reli-
gion enhanced their actions. 

On down, we have the next poems. They are on 
death. Page 76, "Strange Fits of Passion Have I Known," 
"She Dwelt Among the Untrodden Ways," "Lord Randal," 
"Flora, the Lily of the West," "When Trout Swim Down 
Great Ormond Street," "Gert Swasey" and "Etching." 

We list seven poems almost in a row on 
violence and death. 

Back on "Flora, the Lily of the West," I 
would like to quote a little bit of this. It says,— 
the Teacher's Guide states, "The mood is affirmative, 
even triumphant, for he has killed for love." This 
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conveys the idea that the murder was justified "under 
the circumstances." 

Next on page 102 to 103, we have "Father 
William." It is a poem. We felt that somebody was 
hard up for poems to pick one like this. This is a 
definite attack upon the family unit, both father and 
mother. After the poem, at the bottom of page 103 and 
continuing to the top of page 104, we find: 

"Much of the value of this poem comes 
from the fun it makes of an earlier poem 
by Robert Southey...." 

The Southey poem promotes morality and gives 
the reason for the old man's optimism and spiritual 
serenity as deriving from his wisely spent youth. The 
publisher's reply, "Lewis Carrol has written a humorous 
poem. This does not constitute an attack on the family 
unit." We reply, the poem "Father William" ridicules 
the teaching of moral values. This is not humorous and 
this poem does constitute a definite attack on the 
family unit, both the father and the mother. 

I am now talking about composition on page 
113, number six, "Writing on the subject with which 

'Father William' is concerned, Henry David 
Thoreau in Walden seriously questions the 
value of the advice that older people can 
give. He writes as follows: 'What old 
people say, you cannot do. You try and find 
that you can I Old deeds for old people and 
new deeds for new....Age is no better, hardly so 
well qualified for an instructor of youth, for 
it has not profited so much as it has lost. 
One may almost doubt if the wisest man has 
learned anything of absolute value by living. 
Practically, the old have no very important 
advice to give the young....'" 

The publisher's reply stated, "The students 
are asked to discuss the validity of the quoted 
statement." This is utterly foolish. In other words, 
throw out all of the accumulated wisdom of the ages and 
reinvent the wheel. This is a direct attack on 
parental and adult values. 

On page 131 to 134 is a poem, "Come Up From 
the Fields, Father." We feel that our objection still 
stands on the one we have given in our written Bill. 
Again, we are dealing with death and the poem makes it 
so tragic. The mother becomes so distraught that she 
wishes she could join her dead son. 

Next is "Auto Wreck." Our objection stands 
because the poem deals with morbid death in the worst 
possible way. Today's children are desensitized enough 
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with the violence on television without having to be 
exposed to it in their textbooks. 

Another one is "Old Christmas." Again, too 
morbid and filled with blood and also about the grave-
yard scenes. 

"The Forsaken." This poem deals with an 
Eskimo woman giving all she can for her child, even 
cutting her own flesh to bait a hook. The son leaves 
her after she has grown older, to freeze to death in 
the wilderness. The poem is too morbid and condones 
euthanasia. It goes even one step further by bringing 
God into the picture with the spirits in a way that 
children would think that God agrees with this. 

Another one is "Out, Out" by Robert Frost. 
We feel that our objection still stands. This happens 
to be too morbid for young children. It is about a 
young boy that gets his hand cut off by a saw and dies. 
This is obviously too tragic for seventh graders. I am 
not objecting to Robert Frost's poems. I am objecting 
to the order in which they were selected. This is a 
steady diet of violence and death for seventh graders. 

The next three poems, "In Memorium," "In the 
House" and "Little Ellergy," we objected to all three 
of these poems because they were also on death. 

In fact, I have decided that we have—of 
course, instead of poetry, we should have said "Intro-
duction to Death." I don11 know why we gave it the 
wrong title. It would have been better to use it the 
other direction, probably to add the rest of the books, 
too. We feel that these children should not always be 
pounded with the idea that death is something to be 
afraid of. Also, why do the questions at the end of 
each poem discuss death when this should be the study 
of rhyme and rhythm and structure? 

"The Blue Hotel," on page 71. It is found 
on 40 to 73. 

"Then was seen a long blade in the hand 
of the gambler. It shot forward, and a 
human body was pierced as easily as if it had 
been a melon." 

We feel like that, as well as many of the 
other quotes, if I had the time, I could read into the 
record, our general objection is we felt that this 
short story was filled with drinking, hatred, fighting, 
gambling and a rationalization of crime, as well as the 
murderous content and cursing already listed. 

The publisher's reply on his page 22 falsely 
claims that, "This is an exciting well-written adventure 
story. All the elements cited by the petitioner are 
typical of the area in which the story is set. The 
murder that occurs is punished." Our objection is, why 
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choose so many selections filled with this type of 
disgusting and deplorable content? 

The next is "Chickamauga," page 76 to 83. 
Page 79: "Then turned upon him a face that lacked 

the lower jaw—from the upper teeth to the 
throat was a great red gap fringed with hanging 
shreds of flesh and splinters of bone." 

Page 82: "....lay the dead body of a woman—the 
white face turned upward, the hands thrown 
out and clutched full of grass, the clothing 
deranged, the long dark hair in tangles and 
full of clotted blood. The greater part of 
the forehead was torn away, and from the 
jagged hole, the brain protruded, overflowing 
the temple, a frothy mass of gray, crowned 
with clusters of crimson bubbles—the work of 
a shell." Gruesome and bloody, how much could you 

get? 
Then, they go down and on page 85 on Composi-

tion, and the questions disturb me, which to me, the 
questions reinforce the violence in the mind of a child 
because he has to write on it, go in detail and re-read 
the stories. Under the Composition, it says, "Describe 
a frightening or awesome spectacle that you have wit-
nessed, such as storms, floods, fires are a few possi-
bilities . " 

The publisher's reply states, "Students are 
asked to describe a frightening or awesome spectacle." 
I would like to ask why should young children be forced 
to dwell on violence? It has been definitely proven 
harmful and violence forced on children in school 
carries a much harder impact than the TV violence, which 
the American Medical Association and the National PTA 
are strongly fighting, because the authority and the 
respectability of textbooks and the children are in a 
captive audience. 

"The Inn of the Two Witches," violent and 
murderous and supernatural content. This is an 
adventure tale that contains murder as an element of the 
story. Violence is treated in context of cause and 
consequence, the publisher replied. 

The publisher agrees that this selection con-
tains murder, which is a type of the violence which 
has been proven harmful to children. 

We have "The Study of Non-fiction." This is 
grade eight, page 146 to 152. 

"From the Diary of a Surgeon" is the name of 
the book, 1751 to 1752. We felt that after rechecking 
and re-reading this story, it was even more bloody than 
we had thought with very gory details. 
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The next one is called, page 164 to 173, which 
we left for you and if you care to pick up the book, I 
think you would find it most interesting, "A Study 
in Non-fiction," that from "A Modest Proposal." 

"I have been assured by a very knowing 
American of my acquaintance in London that a 
young healthy child, well nursed, is at a year 
old, most delicious, nourishing and wholesome 
food, whether stewed, roasted, baked or boiled, 
and I make no doubt that it will equally serve 
in a fricassee or a ragout." 

It goes on down that he makes a detailed 
account. "I do therefore humbly offer it to the public 
for its consideration, that of the 120,000 children 
already computed, 20,000 may be reserved for breed, 
whereof only one-fourth part to be male, which is more 
than we allow to sheep, black cattle or swine. My 
reason is that these children are seldom the fruits of 
marriage, a circumstance not much regarded by our 
savages. Therefore, one male will be sufficient to 
serve four females. But the remaining hundred thousand 
may, at a year old, be offered for sale to persons of 
quality and fortune through the kingdom, always 
advising the mother to let them suck plentifully in the 
last month so as to render them plump and fat for a good 
table. A child will make two dishes at an enter-
tainment for friends, and when the family dines alone, 
the fore or the hind quarter"—we are talking about a 
child—"will make a reasonable dish and seasoned with a 
little pepper and salt, it will be very good boiled, on 
the fourth day especially in winter." 

Still quoting, now on page 168: 
"I believe no gentleman would repine to give 

ten shillings for the carcass of a good fat child, which 
as I have said would make four dishes of excellent 
nutritive meat when he has some particular friend or 
his own family to dine with him. Thus, the Squire will 
learn to be a good landlord and grow popular among his 
tenants. The mother will have eight shillings net 
profit and be fit for work until she produces another 
child. 

"Those who are more thrifty, I must confess, 
the times require, may flay"—which means to strip off 
the skin of the carcass—"the skin of which, artfully 
dressed, will make admirable gloves for ladies and 
summer boots for fine gentlemen. 

"As our City of Dublin shambles may be 
appointed for this purpose. And the most convenient 
parts of this and butchers, we may be assured, cannot be 
wanting, although I rather recommend buying the children 
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alive and dressing them hot from the knife, as we do 
roasting pigs." 

I don't know how this affects you that are 
listening, but when you have a detailed account—and I 
realize they say it is satire, but I would like to ask, 
how many eighth grade children are going to think of it 
as satire? I think it is the most sickening thing I 
have ever read in my life. 

I have three precious grandbabies. The oldest 
one is two and I would hate to know that my children 
would be up to be eaten on, even in satire. I don't 
call it funny; I think it's disgusting. I have never 
been—I think this is an insult to the human life. I 
do not see why we have to have such trash and garbage 
like that even submitted for our State of Texas. I 
think it is absolutely uncalled for. I see no reason 
for it. 

I cannot imagine anybody submitting something 
like that for adoption. The very thought of skinning 
a baby and using it for purses and to eating children— 
I mean, I just cannot understand it. It, to me, is the 
most nauseating thing. It's all you can do without 
throwing up and to think that you would take precious 
babies, I mean precious babies and even consider it's 
not jesting; it's not funny. I just can't imagine 
having books like that. I think it just absolutely tore 
me up. I had never seen anything quite like it. 

The books are bad, but that is sick. 
I thought it was interesting. The publisher 

only stated, "This is a satire." And I said, satire 
or not, it is the sickest thing I have ever read. 
Eating babies is not funny. 

On page 241-250, "Tragedy at Barcelona," 
a bloody, gory, extremely grotesque story about war. 
It goes into detail. 

Then, we have twenty poems. This is "The 
Study of Poetry." There are twenty poems that I list. 
I can either do it by the page number or by the poems 
that are listed in a row, that have been chosen for 
this book, in a row on pages 66 to 67, 75 to 76, 93, 
page 98, 99, 116, 117 to 118, 130, 146 to 156, 163 to 
146, 165 to 170, 173 to 174, 183, 191, 192, 193 to 194, 
203 to 204, 207 to 209, 210 to 215, 216 and 218. 

The next one, if that is not enough, we have 
one on page 192, which I had listed up here. I would 
like to read a little bit of it. It happens to be from 
Homer's "Iliad" and I am not objecting to the "Iliad" 
or to Homer, but I do to the frequency of death and 
violence that were selected for these poems. 

Dr. Ford, also, I have prepared on death and 
violence and profanity that we found in the book—this 
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is the page on violence, two typewritten pages on 
profanity. Now, I can read, all of them for the record. 
I have covered some of them. The publisher told me 
that on the profanity, that it was not blatantly 
offensive language. We felt the Board's policy was very 
clear on the offensive language. They said it had to 
go. Now, he says it was not offensive. 

We find such things on page 133, "For God's 
sake;" 135, "Hotter than hell;" 137, "My God;" 159 
to 161, "Damnation;" 163, "..as damned sick;" 168, 
"My God;" "Hell-firedest;" "Oh, go to hell;" "Give 
a damn;" "Belted the hell out of him;" "God, you're 
crazy;" "By God." And even down, I tell you, on 
"Introduction of Drama" for grade seven, they used my 
name put down with profanity. If you go back there and 
read the story, it has got my name, Norma, on it. So, 
I was wondering why we used my name. Maybe it was they 
were hitting me good there. 

We had "Damn" and "Oh, God" and "Oh, hell," 
"For God's sake." Now, he says that this was not 
offensive. I think that this will be disagreed. 

Now, I can read all of these things, but it 
is taken off of my Bill of Particulars. What I did was 
go through and pick out to make a point of how much 
profanity and how much violence is taken from the Bills 
themselves we had originally filed (11, pp. 149-58). 

DR. FORD: Certainly, Mrs. Gabler, you 
have two options in it. One, you may read all of it if 
you desire, but since you have it itemized here, you 
may submit this as an attachment to your 
statement (1, p. 159). 

MRS. GABLER: It is not new material. 
It is all taken from the actual—from the Bill of 
Particular itself. 

(The supplemental material 
referred to appears as 
follows.) 

PROFANITY FOUND IN NEW DIMENSIONS IN LITERATURE 

The Publisher's Response to our objections was "No 
blatantly offensive language." The Board's policy 
states that the offensive language must be deleted. 

Introduction to Short Story, Gr. 7 

p. 133 "..for God's sake" 
p. 135 "..higher than hell" 
p. 137 "My God" 



If 
» • 

240 

p. 159 "damnation" 
P- 161 "damnation" 
P» 163 "..as damned sick" 
P. 168 "By God.." 
P« 171 "..hell-firedest" 
P- 194 "Aw, go to hell!" 
P« 206 "..care a damn" 
P- 210 "..like hell 
P- 212 "...by God!" 
P* 215 "....belted the hell out of him." 
P* 272 "God, you're crazy," 
P- 279 "By God." 

Introduction to Drama, Gr. 7 

P. 58 "Oh, God..." 
P- 58 "Norma: ...Oh, My God!" 
P̂  62 "...by God.." 
P- 67 "..Oh, God.." 
P- 83 "...Lord, that man—" 
p. 83 "Oh, Lord!" 
p. 8 4 "..Damn,.." 
p. 101 "..Oh, God!" 
P- 102 "..Hell, yes..." 
P- 103 " — going to look that son-of-a-bitch 

in the eyes.." 
p. 103 "God's sake..." 
P- 107 "for God's sake" 

P« 107 "Let's get the hell out of here!" 

Introduction to Nonfiction, Gr. 7 

P- 49 "God, how pleasantly..." 
p. 95 "I damn well...." 
P» 95 "...made life hell for me." 
P» 101 "The hell with that,...." 
P* 104 "You all get the hell out of here..." 
p. 196 "...that ass..." 
P- 211 "Fine, for God's sake, fine!" 

(End of supplemental 
material.) 

MRS. GABLER: I feel that this book 
has no place in Texas schools or any schools, as far as 
I am concerned (11, pp. 159-60). 
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Textbook Reviewing by Categories 

Specific petitions presenting Norma Gabler's verbal 

testimony at the textbook hearings have been organized with 

Educational Research Analysts printed form T-482, "Textbook 

Reviewing by Categories." Developed as an outline with main 

headings and subheadings, this form lists twelve different 

areas of questionable content. Objections against textbook 

content presented will follow the classification order of 

this form and as such will not be in chronological order. 

In an interview with Mel Gabler, general explanatory 

information was given which summarizes each category of 

this printed form. This general overview statement preceded 

bY the respective category from this form will introduce 

each of the twelve sections with representative examples of 

Norma Gabler's testimony to follow. Material from the 

transcripts has been selected on the basis of relating to 

the general categories, with some excerpts qualifying to 

fit into more than one category, and because of Norma 

Gabler's expressed opinions justifying her objections. 

Category I: Attacks on Values 

The Gabler Outline 

I. ATTACKS ON VALUES 

A. Attack on Family, Home and Adults 
Ex. Permissive child rearing encouraged 

Portrayal of parents who do not understand 
their children 
Generation gap created or emphasized 
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B. Attack on Authority of Established Law and Order 
Ex. Rules or laws portrayed as unimportant 

C. Attack on Bible and Christianity 
Ex. Presented as myths 

Myths parallel Bible accounts 

D. Attack on Country 
Ex. Class distinction stressed 

Decentralization of government censored 
Disarmament encouraged 
Free economy presented as out-dated 
Christian foundation of United States 
censored 
Leveling of great and insignificant people 
Major on problems rather than accomplishments 
Attempt to instill guilt in children over 
misdeeds" of the nation (Ex. Mistreatment 
of minorities) 

E. Attack on Morality 
Ex. Blackmail 

Bribery 
Cheating 
Dishonesty 
Indecency 
Profanity 
Realism from negative side only 
Setting bad examples 
Stealing 
Traditional morality censored 

F. Absolute or Fixed Values Censored 
Ex. Pictures with no captions 

Questions with no firm answers 
Stories which stop in mid air (15, p. 1) 

Overview Statement by Mel Gabler 

Personally, I prefer a review of a book by cate-
gories rather than page, line, and paragraph but our 
state requires it by page, line, and paragraph and that 
is the one we follow. If I had the staff I'd 
eventually transfer all of mine over because then it 
is easier to pick up and see where the textbook is 
directing the mind of the child. 

We do find, I think, an abnormal number of 
incidents where they make the family look bad or 
parental relations look bad. For instance, the health 
books still have a whole lot about democratic families 
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where every member, no matter how young, has the same 
vote as the adults and so forth. But along with attack 
on the family we have many incidents of attack on 
police or authority. Of course the Bible and Chris-
tianity are attacked frequently. At one time it was a 
matter of omissions but now actually there are a lot 
of cases where the Bible is attacked. For instance, 
if a psychology book has anything about the Bible or 
Christianity, it's likely to be in the chapter called 
myths. And speaking of myths, what we find also is 
that if the children are studying myths or legends or 
fables, they're likely to have a story that sounds so 
much like a Bible story that the child will think, 
"That's what I learned in Sunday school last year or 
last month." Yet it will be clearly identified as 
myth which in the mind of the child is stereotyping 
all of your Bible stories as being myths. 

When you get to attack on country, there are many 
of those because very few of the histories really 
elevate our country. It's either medicore or it 
presents more problems that anything else or discrimi-
nation, prejudice—very little about what is good 
about our country. Of course the actual foundation 
upon which it is based is totally censored from text-
books because this is a fact of history. Anybody that 
has read history knows that regardless what the 
humanists say about the men who founded our country, 
even though they may not have been professing Christians, 
they were Biblically oriented. At least they had a 
Biblical standard. This is never told in any of the 
history books that I've read. 

Then when you get to morality, everything is on a 
situation ethics basis. Either the kid doesn't get 
punished for stealing, lying, or cheating, or is some-
times even made to look good. It depends on the 
circumstances which is situation ethics. You just 
never find any fixed or absolute values. So that is an 
attack on values. 

Now on a larger scale, I find there are three 
behavioral change methods that are used that work in 
connection with each other. The one we just mentioned, 
no absolute values; another one, the questioning of 
absolute values, the questioning of authority; and 
the third one is change, change, change. But when you 
put those three together and put yourself in the place 
of the little child, how long can you hold on to your 
values? If they're questioned, if you never have any 
absolutes, and if you are given an emphasis on 
change? (2) 
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Attack on Family, Home and Adults 

At the 1976 textbook hearings Norma Gabler made a 

presentation against Choices and Decisions: Economics 

and Society published by Allyn and Bacon. A portion of her 

petition against this textbook is as follows: 

On the Student's Edition, page 115, TG, p. 91, 
"INTRODUCTORY INQUIRY ACTIVITY." "Ask four students to 
plan and perform a playlet. Two students will repre-
sent a father and a mother; the other two are their 
young teenage children. The plan should bring out some 
of the possible areas of conflict that may result from 
'the generation gap' and the growth of self-asser-
tiveness on the part of the youngsters. Topics like 
taste in music, hair and clothing styles, dating, 
attending religious services, the value of education, 
smoking, politicians, spending money, the police, books, 
movies, television, and so on should be argued about 
angrily—the parents being rather rigid and shocked. 
The play should end with both sides shouting, 'We can't 
understand you!' Lead the class to discuss the 
phenomenon they have just observed. How do such 
conflicts arise? Are they 'unnatural'? what can be 
done about them?" 

OBJECTION: This appears to be a deliberate 
attempt to further alienate students. Role-playing is 
very effective and should be used to resolve, not 
exemplify conflicts. Both participants and class 
observers will be conditioned toward more of a gener-
ation gap. Seeds of discord will be planted in the 
minds of those students who come from homes that have 
been peaceful. Parents are cast in a bad light, taking 
away from the concept of parental authority. This is 
an open attack on the family. The entire activity is 
negatively oriented and appears in the Teacher's Guide 
almost immediately after the quotation from Keniston 
identifying negative values as being characteristic of 
alienated youth. 

REPLY: Role-playing is an educational 
technique that students can use to gain insights into 
values and feelings. The critics' objection to this 
role-playing activity is an opinion not supported by 
facts. 

The publisher's reply is that the objection 
is an opinion not supported by facts. I suggest he 
read my Bill of Particulars. I gave supported facts 
for my objection. In fact, I consider it an insult to 
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read the publisher's replies to my weeks of research 
and reading to have stated 31 times that all my 
objections are "opinion not supported by fact." Most 
of my objections give evidence more factual than this 
textbook (10, pp. 78-79.) 

At the 1974 textbook hearings Norma Gabler made a 

presentation against the Kaleidoscope Series published by 

Addison-Wesley. A portion of her petition against this 

series is as follows: 

On page 4 of our Bill, continuing in seventh 
grade, we have on page 63: 

"Parents are antiques." 
"Times have changed. But parents don't 

know it. They're living in the Dark Ages." 
This is an attack upon parents and the way 

children are disciplined. 
T h e n we have on page 76, the story, 75 and 76, 

Cops and Bobbies." This is an attack on policeman. 
Then we have SIX IMPOSSIBLE THINGS, page 10 

of our Bill for grade eight, "It Happens One Night." 
The entire story is too gruesome and violent. 

Another is the "First Day in Traffic School." 
Throughout the entire story the boy refers disrespect-
fully to police officers. Examples such as "fuzz, fuzz 
flap, fuzz sergeant, police brutality." 

On page 12 of our Bill, SEVEN IS A HANDY 
FIGURE, Page 6, and we quote: 

"Mommy, what is a vampire?" 
"Shut up and drink your blood!" 
Page 7, a sixteen-year old girl is laughing 

uncontrollably because her teacher has broken her leg. 
We object to this because we feel that any sensitive 
sixteen-year-old would not laugh because her teacher 
broke her leg. 

On page 16 of our Bill, we have AIMS, the 
story was selected for teen-agers to "appreciate the 
need for some deception." Infers that there is a 
valid excuse for lying (5, p. 20). 

At the 1973 textbook hearings Norma Gabler made a 

presentation against Sociology: The Study of Human 

Relationships published by Harcourt. A portion of her 

testimony against this textbook is as follows: 
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Another attack upon the family, in this 
SOCIOLOGY book by Harcourt, on page 7 of our Bill of 
Particulars, "Topics for Inquiry," is quoting from the 
text: 

"No. 1. Discuss the advantages of group 
marriages." 

Would the Committee like to tell me the advan-
tages of group marriages, even though this is immoral? 

Another quote from the book: 
"Projects and Activities," page 7 of our Bill 

of Particulars, No. 3: 
"Do a socio-drama in which parents tell their 

teen-age son and daughter that they are getting 
divorced." 

I think this is interesting to try to tell our 
children how to get a divorce. 

Also, on No. 9, on page 281 of the text: 
"Do research on divorce." 
So, you see, we have more or less lost the 

aim of education. Belittling morality in the sociology 
text, and I quote: 

"The following is a list of some possibilities 
for the students to consider: 

No. 1, leaving the elderly to die." 
This text teaches that human life is of little 

value. It, one, desensitizes the student about murder. 
It considers older individuals of little or 

no value, and it introduces the possibility of elimi-
nating, nonproductive, elderly citizens. 

On page one of our Bill of Particulars we 
also made a comment. In the same book we find another 
example of the hypothetical primitive society which 
conditions students to value life less and casts 
aspersions on religion, and I quote: 

"One group suggested arresting any man at-
tempting suicide, holding him until after his 
20th birthday and then torturing him to death." 

Now, I think that's real good activities all 
children should learn in a high school! 

We also had many points in this book that we 
call invasions of privacy; questions that have no 
authority of the school, and also it's something that 
has to do with the home and the family (8, p. 47). 

Attack on Authority of Established 
Law and Order 

At the 1976 textbook hearings Norma Gabler made a 

presentation against Spectra Program, People of the World 
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published by Scott Foresman. A portion of her testimony 

against this series is as follows: 

MRS. GABLER: This history book has six 
books, one on France, India, Japan, Kenya, Mexico and 
the Soviet Union. 

I resent the publisher using the "Description 
of Content Texas Proclamation" as a 'copout.1 The 
publisher evidently could not refute my objections or 
he would have been delighted to do so. 

My 38 pages of detailed specific objections 
most assuredly deserved a reasonable response. I 
consider it an insult to read the twelve page reply from 
Scott Foresman with as many as eight objections grouped 
together and the only rebuttal given was "Description 
of Content Texas Proclamation." This response was 
used exactly 48 times. 

I would like to ask if the publisher has read 
the rest of the Proclamation? On page 38 of the same 
Proclamation it states: 

"Publishers answers to the Bills of 
Particulars must be in the same format as the 
Bills of Particulars. The publishers answers 
must be addressed in specific charges to the 
petitioners and must not be in general terms." 

I want the record to show that my specific 
charges were not answered and the publisher responded 
only in general terms. 

The following story gives us a new definition 
for the word, individualism." According to this text, 

individualist is one who only obeys the laws he 
feels necessary. It this shocking to you? Let me read 
you the following story. This is in France. 

Our Bill of Particulars five, Student's 
Edition, page 91. This goes on from 91, I think, until 
93, and this is quoting: Now, I did quote portions, 
but the only ones I left in there mostly had to do with 
streets in France with French names and I saw no point 
in adding those. I did not list it out of context. 

"The cab slowed down, for the traffic 
light was red against us, and then, without 
stopping, we sailed through the red light in 
a sudden burst of speed..." 

"As I paid the driver I asked him why he 
had driven through two red lights." 

"'You ought to be ashamed of yourself, a 
veteran like you, breaking the law and endan-
gering your life that way,' I protested." 

"He looked at me astonished. 'Ashamed 
of myself? Why, I am proud of myself. I am 
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a law-abiding citizen and have no desire to 
get killed either."1 

'"Did you see any cross traffic during 
our trip?•" 

Now, this is still quoting from the book. 
'"Of course not, I slowed down at the 

light, looked carefully to the right and to the 
left. Not another car on the streets at this 
hour. Well, then! What would you have me to 
do? Should I stop like a dumb animal because 
an automatic, brainless machine turns red every 
forty seconds? No, Monsieur,' he thundered, 
hitting the door jamb with his huge fist. 'I 
am a man, not a machine. I have eyes and a brain 
and judgment, given me by God. It would be a 
sin against nature to surrender them to the 
dictates or the orders of a machine. I would 
only be ashamed of myself if I let those blinking 
lamps do my thinking for me. Good night, 
Monsieur.1" 

Continuing on page 93: 
"The cabdriver's intense individualism— 

his desire to make his own decisions—is typical 
of the attitudes of the French people." 

Continuing: 
"If you take this cabdriver and multiply 

his individualism by the number of people in 
France, you might have an idea of the difficulty 
of governing France." 

Objection: This is a distortion of individ-
ualism. Is violating the law now considered to be the 
new definition for "individualism"? Students reading 
this story will believe that to prove he is an 
"individual" he must break laws. This could cause many 
problems in a community when you consider the Teacher's 
Tactics on page 21, "Suggestions for Procedure" No. 1. 

"What is one of the most important atti-
tudes of the French people? Have the class read 
the account of the cab ride and answer the 
first question on page 93. Ask students why 
they think this story was included and what 
it reveals about the French people. The class 
judgment can be checked by reading the top 
half of the page 93. Then relate question two 
to the same page to their other aspects of 
life by asking the class to apply this driver's 
attitude toward traffic laws, to drug and liquor 
laws, draft laws, tax laws, speed laws, abortion 
laws and others. Provide examples where pos-
sible. Is this kind of individualism harmful 
to society when it is applied selectively, that 
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is, only to certain laws? Can it safely be 
applied to most all of the laws?" 

Now, the publisher tells me that the story 
strongly supports the need for law and respect for 
authority. To be exact, I quote from his reply: 

"Text and questions together, and in context 
support the need for law and respect for 
authority, in accordance with section 1.5 of 
the Proclamation." 

If the publisher will grant me part of his 
time, I will be glad to read the entire story. I'll 
just read all the little books for you if he wants to 
give me their extra time. In fact, we quoted all but 
sixteen lines and these did not alter the impact of 
the story. I would like to have time to read it 
because it would convince you that this story has no 
place in a world history text. It must be remembered 
that ninth grade students are still in their formative 
years and are very receptive. This story can 
effectively sway students to either: 1) Consider it 
okay to run stop signs, or 2) Receive a distorted 
concept of individualism (10, pp. 41-44). 

Attack on Bible and Christianity 

At the 1978 textbook hearings Norma Gabler made a 

presentation against New Voices 2̂  published by Ginn and 

Company. A portion of her testimony against this textbook 

is as follows: 

15 to 26, Jack and the Devil's Daughter is 
blasphemous and sacrilegious with regard to the matters 
of hell, the Devil and the Lord's Prayer. For example, 
page 23: "....Daddy's (the Devil) got two horses 

that can jump a thousand miles at a jump. One 
of them is named Hallowed-Be-Thy-Name. The 
other one is called Thy-Kingdom-Come." 

"Every time the bull jumped, the Devil 
would holler 'Hallowed-Be-Thy-Name! Thy-Kingdom-
Come!'" It makes a mockery out of the Lord's 
Prayer. 

The author concedes this selection may cause 
problems. 

In the Teacher's Book, 15 "It would, therefore, 
be inappropriate to let students turn this story 
into a religious debate. If they," which means 
the children, "are shocked at the horses' names, 
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Hallowed-Be-Thy-Name and Thy-Kingdom-Come, gently 
help them to see that they've missed the main 
point." 

Why choose a potential problem? (12, p. 162) 

At the 1976 textbook hearings Norma Gabler made a 

presentation against People and Our World published by 

Holt, Rinehart and Winston. A portion of her testimony 

against this textbook is as follows: 
MRS. GABLER: I'm Mrs. Mel Gabler from 

Longview, Texas. I do want to express my interest and 
appreciation. You've given us this privilege of 
meeting before you and the State Textbook Committee. 

The first is by Holt, Rinehart and Winston, 
PEOPLE AND OUR WORLD, the World History. I have con-
densed mine down into a brief, and I'd like to read 
the brief for the record. 

The brief section on prehistoric people could 
easily be corrected to provide students with an objec-
tive presentation instead of the present account 
written from the assumed viewpoint of an evolutionist. 
If evolution did not occur, and there is much 
scientific evidence to so indicate, there could not have 
been any human-like creatures. 

To present only the evolutionary viewpoint 
limits students because students become what they're 
taught. Students accept what they read as being true, 
unless they are frequently reminded that what they are 
studying is only theory, speculation or myth. Evolu-
tionists know that students taught only evolutionary 
evidence will come to accept this dogma as the only 
explanation for life. 

On page 38—and I do want to make it clear, 
we did file a brief, a Bill of Particulars, and this is 
just a condensation of the brief that we originally 
filed. 

"Early Hebrew Religion," paragraph 3 on page 
38 of the Student's Edition: 

"According to the Hebrews, Moses received 
these rules from their god on Mount Sinai." 

The publisher states that our request to 
capitalize "God" and eliminate "their," t-h-e-i-r, is 
an interpretation with no basis. 

We urge the Commissioner and the members of 
the State Textbook Committee to request this change be 
made. If for no other reason, this should be done to 
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be consistent because on page 279 of the same text 
"God" is capitalized in a comparable usage. 

On page 119 of the Student's Edition, 
paragraph 1, lines 1 through 3, "The Spread of 
Christianity." 

"After the death of Jesus, some of his 
disciplies became missionaries. They traveled 
widely, spreading the teachings of Jesus and 
telling the story of his life." 

The publisher replied to our objection by 
stating: 

"Purpose of this text is to state fact, 
not to interpret the New Testament letters." 

Our objection stated fact. The New Testa-
ment letters were written by some of those who traveled 
and provide evidence that the message of the disciples 
was His death, resurrection, and promise to return. 
The disciples had very little to say about the story 
of His life (10, pp. 9-10). 

Attack on Bible and Christianity 
and Attack on Country 

At the 1976 textbook hearings Norma Gabler made a 

presentation against Spectra Program, People of the World 

published by Scott Foresman. A portion of her testimony 

against this series is as follows: 

On page 35 of our Bill, Student's Edition, 76 
to 78, large blue type, "THERE'S LENIN AND THERE'S 
JESUS," paragraph two, quote: 

"'Well, let me put it this way,' said Albert, 
a twenty-four-year-old, during an evening I spent at his 
house. 'All right, there is Lenin and there's Jesus. I 
doubt whether a lot of you people in the West really 
believe very firmly in Jesus Christ. We do believe in 
Lenin. Directly or indirectly we really owe everything 
to Lenin.'" Continue quoting: 

"....But, as I said before, in twenty or, let's 
say, fifty years there will be no religion left in 
Russia; in the past people used to go to church to beg 
God for this, and that, and the next thing; now they 
get practically everything from the state, and our 
people now realize that if a man is seriously ill a 
doctor and a bottle of antibiotic pills are much more 
likely to save him than God." 
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Our objection: This whole section is stacked 
with atheistic dogma. Instead of making an unbiased 
statement about the viewpoint people have concerning 
religion in the Soviet Union, the text uses three pages 
to promote atheism. Why was this selection chosen? It 
is blasphemy. 

Now, let's take a look at the sheer hatred 
this text conveys for our American economic system. 
Page 37 of our Bill, Student's, page 122 through 127, 
a story, "We Work, You Know," from page 124, paragraph 
two through six: 

"'What baffles me,' she continued, 'is how you 
people over there put up with capitalism (the economic 
system, which is in the United States, in which land and 
factories are privately owned). You're so progressive 
in other ways. You could overthrow it if you really 
tried. You just have to follow our example—no! You 
can do it a lot better than our example. And with all 
your wealth and learning—just think what a magnificent 
life you will have.' 

"'What's so wrong with capitalism?,' I asked. 
"'What's wrong with capitalism? It's 

contrary to human nature, that's what's wrong with it. 
We know the West is rich, really rich. That you live 
far better than we, that everyone has a car. But I 
wouldn't swap for anything. Not so much because of the 
exploitation (or the selfish use of other people's 
labor), the lack of freedom and all that, but the 
feeling it gives you. You know the country doesn't 
belong to you. You exist to do the work of the 
capitalists. And besides, capitalism eats a person and 
cripples him psychologically (which means mentally). 
It's an evil thing.'" 

And I'm still quoting from the book. 
"'What is it that cripples people?,' I asked. 
"'Private property. You know what private 

property means. It means jealousy and greed and hate. 
Your neighbor gets rich for no reason on dividends 
(parts of the profit of business); you feel insulted 
and bitter. Is he better than you? Not a bit! Then 
why should he have more?" 

It goes on and on with the attack on our 
economic system. 

Objection: This is one of the sickest, 
dirtiest, and most untruthful attacks perpetrated 
against our system. It is blatant Marxist propaganda. 

We realize that this is quoted as an opinion 
of a woman taxicab driver, but it was selected for use 
in this text, and the question is "Why?" We read some 
counteracting statements, but the overall impact is to 
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change student values toward the concept of those who 
are blind to the advantages and benefits and super-
iority of our incomparable better system. At the very 
least it would plant seeds of doubt (10, pp. 53-54). 

Attack on Morality 

At the 1974 textbook hearings Norma Gabler made a 

presentation against the Communicating series. Information 

identifying the publisher is not presented. A portion of 

her testimony against this series is as follows: 

On page 59, of grade one, we find TELLING 
YOUR OWN STORY, about being mean. The publisher's reply 
states: "It's all in a day's living." But how many 
parents want their children to live like this each day? 
This is why thousands of parents in West Virginia are 
protesting the use of this series. I ask, where is the 
child's right NOT to have undesirable content forced 
upon him? 

Another, on page 14 of our Bill for grade two, 
"The Travels of a Fox." This is about a fox planning to 
eat a little boy. The publisher states that the story 
is to be read five times "for sound educational reasons." 
Surely the publisher could have found a story more cheer-
ful than a fox planning to eat a little boy. This would 
indeed imprint the undesirable effects of the story on 
the minds of the children. 

Continuing on page 16 of our Bill, for grade 
two, "Telling Your Own Story," This shows pictures of 
a young boy running into an abandoned house where he has 
to hide in a closet where robbers enter the room. 

On page 90, continuing for grade 2: 
" . . . the moral has been purposely omitted 

in order that the children, when talking about 
the story, may come to their own conclusions." 

Our objection is: why is the teaching of 
morals purposely omitted, but ample space is allotted 
to teaching immorality? 

We go on to page 17 of our Bill, still for 
grade two, "Telling Your Own Story." This is a series 
of pictures depicting a young boy turning in a false 
fire alarm. 

Then on page 17, page 23 of our Bill, for 
grade three, we also have two beautifully colored pic-
tures, and I do have the book here. Little children, 
this picture shows young children stealing fruit. 
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Following is two little boys stealing hubcaps. Now, 
it's real interesting, because it says "Telling your own 
story." This happens to be for the fourth grade level. 
It said: 

"Study these pictures. They may help you 
to make up a realistic story. Or you may want 
to tell it in the first person, by using 'I' 
for the main character, such as 'I'm stealing 
fruit,' and 'I stole hubcaps.'" 

We have to ask this: to claim that such 
examples to do do not teach students a possibility 
robbing and breaking the law would deny the 
effectiveness of the pictures. 

Then we have on page 25 of our Bill for grade 
three, page 58 to 76, 19 pages on cheating in a story, 
"Penny's Worth of Character." Some of the quotes: 

" . . . if it is only a penny, is it just 
a little wrong?" 

Continuing, from the text, "Talking About Your 
Own Ideas." 

"1. Most people think that cheating is wrong, 
even if it is only to get a penny, which is what 
Shan did. Do you think there is ever a time 
when it might be right?" 

We're talking about stealing. 
"Tell when it is. Tell why you think it 

is right." 
Another story on immorality. Then we're role-

playing, for third graders. Here is one of the things 
they're to role play: 

"Two third-graders walk into a candy story. 
As they go in, one of them says to the other, 
'I dare you to steal a pack of chewing gym.'" 

Then continuing on page 30 of our Bill, we 
role-play again. Here are the three things the 
children have a choice to role-play. This is for third 
grade. 

"1. Two children are mad at a smaller child 
for tattling on them. They are threatening the 
small child . . . 

2. Some children are playing with matches 
in an old garage. 

3. Two children want to ring a fire alarm 
although there is no fire . . . " 

We feel that these exercises are worthless 
except for giving students ideas of how to get into 
mischief. 

Then we have a story in grade four, our Bill 
of Particulars 37, called a realistic story, from 87 to 
page 111, called "A New Street Game." This story 
effectively teaches students to break safety rules, by 
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walking the plank, to cause a dangerous traffic tie-up 
by tying cars together with rope, and to vandalize. In 
the "Rain of the Petunia Petals" followed by the 
"Battle of the Ivy" the boys completely destroy a 
neighbor's newly planted flower boxes and break down 
the trees while the adults sit and laugh at this 
destruction. But nowhere does it tell the student that 
it's wrong. 

Then on page 40 of our Bill, for grade four, 
page 113, "Telling Your Own Story:" 

"Study these pictures. They may help you 
to make up a realistic story." 

The pictures are, as I have quoted earlier, about the 
little boys stealing. 

Then we have "Jack and the Robbers" from 40 
of our Bill. This is almost the identical story found 
in grade three except in a different setting, repeating 
the undesirable effect of "The Four Magicians." There 
is: 1. Heavy emphasis on killing the aged; 2. Imply-
ing that it is permissible to steal from robbers since 
they have stolen; 3. Conveying the concept that some-
one else's property can be occupied without receiving 
permission; 4. Presenting running away as a solution 
when facing difficulties. 

On page 49 of our Bill, we have another shade 
of MACOS again. It says: 

" . . . unless the cat brings a little boy 
to be eaten . . . " 

Then we have "A Nice Old-Fashioned Romance," 
page 89 to 104. This is from 49 of our Bill, for grade 
five. The publisher states that this "story" is a warm, 
human one . . . completely entertaining." I wonder how 
many would agree with a story that ridicules virtually 
everything about school, the teacher, the principal, 
discipline, and fairness. I don't think that's very 
warm or personal (5, pp. 8-10). 

At the 1972 textbook hearings Norma Gabler made a 

presentation against an unidentified American history 

textbook published by Houghton Mifflin. A portion of her 

testimony against this textbook is as follows: 

Another history book for high school was 
Houghton Mifflin. We brought this up and we still feel 
that we need to make the point. We were shocked at 
this publisher's contention that it is possible to 
curse prayerfully. In the story related on pages 
423-426, we objected to the use of profanity since this 
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is in direct violation of the published procedure 
for textbook adoption. There were seventeen "damns" in 
eighteen lines, plus four other references to God's 
name in vain. 

The publisher attempts to justify his cursing 
by stating: 

"These oaths seem to be more prayerful 
than blasphemous. To whom does one appeal if 
not to God when all seems lost and the hope-
lessness of horror of a situation is apparent?" 

In the context of the story, these expressions 
will have to be considered profanity because they follow 
a string of "damns" such as "the damn house, the damn 
kids" and everything else you'll find that you can get 
that he can pick up. We felt like that this indicated 
a very limited vocabulary. 

We re-emphasize that prayerful cursing has no 
place in a textbook (7, p. 28). 

Category II: Prejudice and Distortion 

The Gabler Outline 

II. PREJUDICE & DISTORTION 

A. Against the elderly and infirmed 

B. Against minorities 

C. Against whites 

D. Imbalance in content—some classes or groups 
over-emphasized, while others ignored 

E. Over-emphasis on big city slums and/or 
ghetto areas 

F. Bias and/or editorializing in "factual" 
material 

G. Only one side actually presented 

H. Errors of fact 

I. Fairy tales, legends, myths not clearly 
identified as NOT true 

J. Half-truths and misleading information 
presented as truth (15, pp. 1-2) 
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Overview Statement by Mel Gabler 

Now the second thing that we found in textbooks is 
either prejudice or distortion. Under this, well, 
either the minorities are given an over-emphasis as 
though they were the most important people in the 
nation, all out of proportion to the others, or they 
may be totally ignored. For instance, some of the books 
will make anything but the whites look good and the 
whites look bad—which is just as wrong as making the 
blacks look bad. We think that there should be a fair 
treatment, objective treatment, there. 

Under that heading we might also consider bias 
because that is a form of distortion. Bias is the one 
big thing that we have found that we are concerned about 
in textbooks. The fact is that I don't care what area 
you select, you are going to find a very one sided 
presentation. For instance, if it's women's lib, what 
would you think if the book spent three pages telling 
how great Phyllis Schlafly is and how strong her 
movement is against the ERA (Equal Rights Amendment) and 
how successful she has been in stopping it? Most 
people would get very unhappy. But it is just the 
opposite. She's censored. Her viewpoint and the 
viewpoint of the majority of the women is never given. 
Only Gloria Steinem and those type people are given very 
strong emphasis including the emphasis that the ERA 
is needed. Or, in some cases they even list it as one 
of the amendments as though it were actually amended. 
In other words, the total bias is for the women's lib 
and even though we don't get involved politically, 
we can discuss the political viewpoints presented in 
particularly the history, civil government, and 
economics books. 

Now the viewpoint of Senator Javits, Senator Church, 
Senator McGovern, Senator Humphrey, these kind of 
people—they'd feel at home with these books because 
these books are written from the viewpoint of those kind 
of politicians. But, the Ronald Reagan viewpoint is 
censored, totally censored, from the books. Judging by 
by the last election, those books are not representing 
the majority and the books have been doing this for a 
long time. That is why it is amazing the conservatives 
can still win an election because your textbooks have 
been indoctrinating against conservative views for many 
years. This has been a very definite bias in the 
textbooks. When we're talking about bias you have to 
consider something. People who look at the book, or let 
me put it this way—I can tell you your philosophy by 
what you think of the book. If you like the book I'll 
know your philosophy and this is what happens among the 
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school people that we have contact with. They'll look 
at the books and they'll think they're great because 
it fits their philosophy. But, you take it to the run 
of the mill people that don't like the books because it 
doesn't fit their philosophy. So, this is why we said 
there is such a heavy bias which is not fair at all to 
emphasize one viewpoint and skip the other viewpoint. 

The same thing applies there when I mentioned 
Christianity earlier. The bias there is definitely 
against the Christian viewpoint. The discussion of the 
Civil War, except for the new books that we're looking 
at now, is a definite bias against the actual basic 
causes of the Civil War—such as tariff war and state's 
eights. The entire emphasis upon slavery as if it were 
the sole cause is a distortion. We feel that any books 
that children get ought to be balanced or objective 
enough where the students can get a fair shake out 
of it (2). 

Against the Elderly and Infirmed 
and Against Minorities 

At the 1978 textbook hearings Norma Gabler made a 

presentation against Nova I and II published by Scott 

Foresman. A portion of her testimony against this series 

is as follows: 

On 240 to 245, Only Clowns Passing Through: 
Amy wants to keep her elderly mother with the family, 
but Amy's husband and children want to have the 
grandmother put away. The two children had a sheer 
hatred for their grandmother. This is an attack upon 
the family, a story of ridicule and hatred and rudeness 
of an eighty-year-old grandmother. 

245, Activities: "Role-play the scene in 
which Sissy and Bobby tell their mother they want 
Grandmother Delilah to stay in the back room 
during their party." 

Role-playing how to treat a grandmother by 
wanting her to stay in the back room is stooping to the 
lowest level. How can this story be justified for any 
classroom? 

113 to 124, Sorry, Wrong Number: an invalid 
woman overhears telephone plans for a murder—her own. 
She is killed by two men who are hired by her husband. 



259 

This murder story has been objected to many times. This 
play follows the story of the murder of a young boy. 
page 107 to 112, The Lonesome Place. 

172 to 179, Mother Dear and Daddy is the story. 
After their parents are killed in an automobile 
accident, two young black boys are discriminated 
against by their light-skinned relatives. We feel this 
story is totally unsuitable. 

We were amused by the publisher's response of 
Robert Frost's poem, The Road Not Taken as described by 
the reviewers as a "man making a decision about which 
road to take." A man was making the decision. We did 
not object to Robert Frost's poem. We attempted to be 
fair in our overview by listing all of the stories, 
poems and plays, whether they were good or bad. 

This book is not a literature book; it is 
simply a reading book and a bad one at that. The 
stories are negative, depressing, violent, time-
wasting. ̂  While the content is highly objectionable, 
the critical issue is that valuable American literature 
has been ignored. This deprives students of their 
cultural and literary heritage (12, pp. 218-19). 

Against Whites 

At the 1972 textbook hearings Norma Gabler made a 

presentation against an unidentified textbook published by 

Allyn and Bacon. A portion of her testimony against this 

textbook is as follows: 

Another point is Allyn and Bacon's high 
school. We ask the question, 

"What is happening here in America? What 
has happened to Americans, just plain every—day 
Americans?" 

We noted in the index that many more listings 
are for blacks than for any other listing. Poverty is 
second, and cities are far behind in third place, but 
note the references in the cities: 

"Is black right in the cities?" 
"Corruption in the cities" 
"The Great Depression" 
"Life of the poor children" 
"Street cleaning" 
"Threat of a fire" 
"Women" 
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Then compared to the number of listings on 
blacks, note other minorities: Indians, Mexican 
Americans, and Puerto Ricans, but we saw no mention of 
just plain Americans and we wondered why this is so 
in this particular country that we live in 
today (7, p. 27). 

Errors of Fact 

At the 1978 textbook hearings Norma Gabler made a 

presentation against The Promise of Democracy published by 

Rand McNally. A portion of her testimony against this 

textbook is as follows: 

MRS. GABLER: I wish to submit a picture 
be entered into the official record to establish that 
the picture on page 365 in THE PROMISE OF DEMOCRACY, 
which has been cropped to convey a false impression 
supported by a false caption. I would like for you to 
have time to turn to that on page 365. The caption 
states, "A National Guardsman tries to prevent 
Elizabeth Eckford from entering an all-white high 
school." 

We objected stating that the guard is giving 
the girl directions to the school. The publisher 
replied that the caption was furnished by the 
photographer. Now, if you will note that in the 
picture, if you will take part of the picture and put 
a piece of paper over it, half of the picture where the 
guardsman is pointing and the little girl is in your 
book. Now, let's look at the facts. 

The original picture received wide distri-
bution in the media across the nation, and it appears 
in one of the other American History books whose text 
was being considered for adoption. The complete 
picture carries the caption: "President Eisenhower 
ordered regular troops and the National Guard to 
protect black students as they went to school at 
Central High School in Little Rock, Arkansas." 

We suggest that more thorough research be 
made for the accuracy of the material before being 
placed in an American History textbook. That makes a 
big difference. He was not preventing her; he was 
indeed protecting her right to go to school. And I 
don't think it's fair to slap the National Guard. I 
resent it. The cropped picture on page 35, we found, 
was an insult to the guardsman (12, pp. 194-95). 
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Half-truths and Misleading Information 
Presented as Truth 

At the 1979 textbook hearings Norma Gabler made a 

presentation against American Government, Comparing 

Political Experiences published by Prentice-Hall, Inc. 

A portion of her testimony against this textbook is as 

follows: 

Another objection to this text is that it 
contains much misleading information. The publisher 
in several cases agreed that the information given was 
misleading. A typical example of the misleading 
information in the text is on page 29, quote: 

"Governments also provide security and order by 
making and enforcing new rules. When automobiles 
became popular, cities and states had to make 
rules to keep order on the roads. Companies make 
rules about safety in working conditions. 
Presidents have signed arms limitation agreements 
to slow down the nuclear arms race." 

This conveys acceptability for the dangerous 
shift from legitimate laws to bureaucratic rules. The 
student has not been told that Presidents cannot make 
laws; they can only execute them. The passage also 
implies that Presidents have the authority to make 
treaties. This distorts the Constitution which requires 
the Senate to approve treaties. The arms limitation 
agreements are highly controversial and, as such, are a 
poor example. The publishers agree with this objection 
and offer to change the text. We trust the change will 
be requested. 

Misleading information is also found in the 
teacher's manual, page 99, quote: 

"Review the textbook section 'Separation of Powers,' 
on pages 314-319 of the textbook. Then write an 
essay on the following topic: 'It is possible for one 
branch of the government to become more powerful than 
the other.' Use passages from the Constitution to 
support your answer." 

This would be confusing. It should be clear that 
while this may happen temporarily, the separation of 
powers will eventually correct the situation. 

The publisher agrees that this suggested assignment 
is misleading. We trust the change will be required. 

Another example in the teacher's manual 
suggested assignments, quote: "Suppose the United 
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Nations decided to establish an international currency. 
What would be its advantages? What would be its dis-
advantages?" 

We ask the question, is the United Nations 
authorized to do this? If not, why is it suggested? 
The publisher agrees to delete the assignment. We trust 
the change will be requested. 

There is much more misleading information 
contained in the text. For example, the text discusses 
government services, but does not specify which 
services or the constitutional responsibility at which 
level of government. Example, page 389, quote: 

"One of the most dramatic examples of how public 
opinion limits the Presidency took place during the 
Vietnam War. By early 1968 public opposition to 
the war had become so strong that President 
Johnson decided not to run for a second term." 

This is a misleading generalization. It 
implies that this opposition was the only reason 
Johnson did not run. It violates 1.5 and 9.1 of the 
Proclamation. This text spends too much time on skills 
and other activities, while neglecting to discuss basic 
government material (13, pp. 47-49). 

Category III: Negative Thinking 

The Gabler Outline 

III. NEGATIVE THINKING 

A. Alienation 

B. Death oriented 

C. Degrading or humiliating 

D. Depressing and negativistic 

E. Discontment 

F. Frightening and horrifying 

G. Hate inspiring 

H. Lack of respect 

I. Low goals 

J. Lack of motivation 
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K. Problems stressed 

L. Skepticism promoted 

M. Suicidal (15, p. 2) 

Overview Statement by Mel Gabler 

The next point we find in the books is what I call 
negative thinking, negative aspects. The fact that 
especially in the literature books there will be so much 
on the negative—crime, violence, cruelty, depravity, 
morbidness, discouragement, frustration—maybe six 
stories in a row on death or suicide. Children will 
become what they are taught and that's psychologically 
proven. They are going to become what they are taught. 
If you teach them negative all the time how else can 
you expect them to become but a negative generation? 
So when you look around and see kids with problems 
you have no reason to be surprised. The fact is that 
I'm amazed how well kids are doing in spite of this. 
Another thing on the negative side, you don't find any 
motivation for excellence or striving for excellence. 
You do not see any emphasis for the work ethic at all. 
Everything is, if there is anything about work at all, 
it is where work does not look good. Of course that 
might be considered a bias also. I did not mention 
the words frightening and horrifying awhile ago but I 
did mention depressing and negative and discontended. 
I think right here would fit very well what the little 
teacher told Norma when she was in Australia. She'd been 
teaching about thirty years and she made a statement. 
She said, "For years we taught the good, the true, and 
the beautiful and now we're teaching fear, violence, 
and frustration and our society is becoming exactly 
what we're teaching them.11 That describes our 
educational system's textbooks in this country better 
than any other statement that I have ever heard. So, 
on the negative thinking side we have much cause to 
complain about—especially in the literature books (2). 

Low Goals 

At the 1972 textbook hearings Norma Gabler made a 

presentation against Justice in Urban America published 
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by Houghton Mifflin. A portion of her testimony against 

this textbook is as follows: 

The eighth grade civics book, Houghton 
Mifflin's JUSTICE IN URBAN AMERICA, first one of the 
little booklets on "Poverty and Welfare." 

Would you believe that it is now more 
important for a fourteen year old student to learn to 
apply for welfare than it is for him to apply for a 
job? 

The publisher's reply to our Bill of 
Particulars in regard to the welfare application form 
as this book states and I quote: 

"It is unbelieveable that anybody would 
want to withhold this kind of information from 
our young citizens." 

This is speaking of fourteen year old 
children. It is obvious that the publisher considers 
very very important that children become familiar with 
welfare forms, and it is just as obvious that he became 
upset to my suggestion of an application for employment. 
An application for employment would relate to the rights 
and responsibilities of a citizen in the official 
Proclamation much more effectively than does the 
welfare form, because it would apply to a far greater 
percentage of the students. This would also be a step 
in the direction of motivating individual respon-
sibility rather than cause the student to think in the 
direction of the welfare fund. 

In the hearings before the Commissioner of 
Education the publisher emphatically stated that a 
fourteen year old cannot work. It seems rather strange 
because eighth grade students are approaching the age at 
which they can work, and practically every one of the 
students will work at some time or other. 

In contrast, by law, a child cannot apply for 
welfare. To apply for welfare, a person must be 
eighteen years of age, or a girl who has had a baby. 
The percentage of students who apply is very small. 
There are other forms which would be helpful to 
students, more applicable to the American system, and 
far more practical: application for driver's license, 
ham radio operator's, insurance coverage, social 
security, income tax form. These most assuredly, would 
help the student to restore his dignity and possibly 
help to eliminate poverty. 

This text does not encourage individual 
initiative to look for work; it has no information on 
how an individual can improve his chances of obtaining 
employment. No information on the development of 
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personal skills. All of these would, have a direct 
bearing on poverty, by providing students with some-
thing constructive to overcome poverty rather than to 
believe, as this text would indicate, that solving 
poverty and providing work is a governmental 
responsibility (7, p. 30). 

Frightening and Horrifying 

At the 1974 textbook hearings Norma Gabler made a 

presentation against the Communicating series. Information 

identifying the publisher is not presented. A portion of 

her testimony against this series is as follows: 

On page 7 of our Bill, we come again to the 
first grade, a question: 

"Has anyone ever awakened and found a 
stranger looking at him? 

Has anyone ever awakened in a strange bed 
and been scared?" 

1 d. like to ask this Committee, how would you 
feel if you woke up in the middle of the night and 
found a stranger looking down at you in bed? It would 
be rather unnerving, wouldn't it? Well, consider the 
child. We're speaking of first-grade children. How 
do you think they will feel having to answer questions 
like this? 

Another question: 
"Were you ever chased by a lot of kids?" 
"Do you know what kidnapping is? Have you 

ever heard of anyone being kidnapped?" 
"Has a stranger ever talked to you and made 

you feel afraid?" 
We have to ask another question: why should 

a six-year-old child be subjected to questions which 
will implant fear and frustration in his mind? (5, p. 7) 

Lack of Motivation 

At the 1975 textbook hearings Norma Gabler made a 

presentation against the Harbrace Spelling Program pub-

lished by Harcourt Brace Jovanovich, Inc. A portion of 

her testimony against this series is as follows: 
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I found this was most interesting. For Level 
3, the Teacher s Edition, page 24, column 1, lines 19 
through 25. This is noted: "For the slower learners 
Have him--" That's the child—"circle the words he 
thinks he can spell in the next unit. These will be 
the only words he will take on the final test. He can 
choose either new or review words." 

Our objection is that this is "made to order" 
for students to assure themselves of an easy final 
test, if the child can choose what work he will do he 
will never be challenged to accelerate his acquisition 
of knowledge. By passing him on only part of the words 
will make him even further behind next year. And what 
rubs me and I think it does the parents is this social 
passing, in other words, I do not know of even an 
adult, Doctor Brockette, that would do any more than 
you really have to do. There are not many that want 
to do it this much. And when you think that you can go 
through and you can only pick out the words you think 
you can spell, now, where is there going to be any 
incentive for a student to try to do any other—to try 
to excel? And to me this also inhibits those children 
that maybe are on the borderline that with a little 
prodding from a teacher and with a little encouragement 
he would have a desire to spell, whereas if he said, 
Well, shoot, hey, if that guy gets by, I'm going to 
get by too. Why should I work." This is the thinking 
of kids, because I'm around young people too much. And 
I don't really blame them. I would feel the same way. 
And I think this is something we're going to have to 
think about. This should either be changed or the 
program not be accepted, because I cannot see the value 
of just letting the child pick out the words he thinks 
he can spell. This to me is just absolutely 
ridiculous (9, p. 52). 

Suicidal 

At the 1978 textbook hearings Norma Gabler made a 

presentation against New Voices 2 published by Ginn and 

Company. A portion of her testimony against this textbook 

is as follows: 

359, concerning the selection, Resume: We 
object that the poem referred to suicide and that it 
was gruesome: 
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"Razors pain you; 
Rivers are damp; 
Acids stain you; 
And drugs cause cramp. 
Guns aren1t lawful; 
Nooses give; 
Gas smells awful; 
You might as well live." 
Now, the publisher replied that our charges were 

too generalized. When a poem clearly suggests the many 
ways in which to commit suicide, we have understated the 
seriousness of the impact of this poem upon young 
people (12, p. 161). 

Category IV: Violence 

The Gabler Outline 

IV. VIOLENCE 

A. Civil strife (condone rebellion—anarchism, 
demonstrations, riots) 

B. Bloody and gory content 

C. Destructive content 

D. Murderous content 

E. Sadistic content 

F. Vandalism portrayed (15f p. 2) 

Overview Statement by Mel Gabler 

I mentioned violence but there is enough of that 
to really have that as a separate heading. Some of 
the content is even sadistic or condones strife or 
rebellion. One of the language grammar teacher's 
editions has the students play act having sit—ins 
and marches. I personally cannot see the justification 
for that because all of those peaceful demonstrations 
usually ended up with somebody getting hurt. So, I 
think that could even fit under violence. Then when 
you see vandalism going on in schools you shouldn't 
be surprised when you see this condoned (2). 
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Bloody and Gory Content 

At the 1978 textbook hearings Norma Gabler made a 

presentation against New Voices 4̂  published by Ginn and Co. 

A portion of her testimony against this textbook is as 

follows: 

MRS. GABLER: Literature IV, NEW VOICES 4 
In our Bill of Particulars, we stated that, once again, 
this book is the same as the others, too much on 
violence and death. We submit that the entire tone of 
the textbook is anything but uplifting, and the violence 
content only adds to the negative character of the 
whole. 

Page 1 through 25, the story, Duel, is a very 
frustrating, terror-filled account of a man being 
chased by a killer in a truck. And some of the quotes, 
page 18: 

"....rusted cars lying unseen in the canyons 
ahead, corpses in every one of them, all flung 
to shattering deaths by Keller." 

"I'm going to kill you if it's the last 
thing I do!" 

Page 19: "....He started coughing as he 
gagged on dripping blood." 

"He swallowed blood 
Page 20, "....He was going to die." 
'He was about to die." He sobbed in terror." 

And that's only part because I don't have time to go 
and read all the rest. I would urge you to read the 
story. 

I found it was very interesting when I was on 
vacation this summer, the same thing happened to us 
when this truck attempted to run us off the road. I 
thought the first thing of Duel, and I'm sure that's 
what the students will think when they are reading the 
story. It's haunted me ever since I read it and I 
think you would find the same thing if you read the 
story. 

Page 148 to 165, Bless me, Ultima includes 
much violence, gore and profanity. By the way, the 
profanity must be removed according to the State Board. 
The profanity must be removed, deleted, or the entire 
story be— 

Page 157: "I will send the miserable bird to 
hell, as I hope I have sent you—!" 

155: "....He spurred the black horse so 
savagely that blood spurted from the cuts in 
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the flanks. The terrified animal cried in 
pain." 

The publisher claims that the story "gives 
students a glimpse of a way of life different from 
theirs. In so doing, it helps to promote tolerance and 
understnading." We disagree. This could have been 
done without violence and profanity. Also, the 
publisher's claim that "the passages quoted do not 
constitute profanity" is immaterial. The State Board 
of Education says they differ; to delete or replace. 

214 to 230, called The City. This includes 
distasteful, gory portions, It is the story of a group 
of men who land on another planet called The City. Its 
inhabitants, 20,000 years before, were killed by a 
terrible disease brought by earthmen. Revenge is 
wrought, men are cut open, their bodies emptied and 
parts replaced with electronic parts. Then they are 
computerized to return to Earth to kill all its 
inhabitants through the introduction of disease 
organisms. 

I encourage you to read it. You won't need 
to go to a television because you can sit in the 
classroom and get all the gore and violence you need. 

On page 221, to give you a little idea of 
the story: 

"Hung by his feet, a razor drawn across his 
throat, another down his chest, his carcass 
instantly emptied of its entrails, exposed upon 
a table under the street the captain died." 

Well, needless to say, he did. 
"Great crystal microscopes stared at the red 

twines of muscle; bodiless fingers probed the 
still pulsing heart. The flaps of his sliced 
skin were pinned to the table while hands 
shifted parts of his body " 

"....below in this curious room, blood 
flowed into capsules....heart cut into seventeen 
sections." 

I'm still quoting from the book: 
"....liver and kidneys expertly halved. 

Brain was drilled and scooped from bone socket, 
nerves were pulled forth muscles plucked for 
elasticity...." 

Page 222, "Quickly. Upon the red table, with 
the spread-eagled captain's body empty, new hands 
began a fight of motion." And all of his insides 

were filled with new parts. 
Page 222: "The pavements opened and the men 

fell screaming. Falling, they saw.... razors flash 
to meet them!" 
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This is so nauseating, I don't think I need to 
make any comment. 

Page 242, Death at Suppertime: This is a 
little poem about TV violence. On stanzas 5 and 6: 

"Comes the corpse in the dust, comes the 
dictum, 
Ya better start singin', ya rat! 
While the torturer leers at his victim, 
The killer unleashes his gat. 

With mayhem the twilight is reeling. 
Blood spatters; the tommy guns bark. 
Hands reach for the sky or the ceiling 
And the dagger strikes home in the dark." 
We don't see how you can justify violence in 

the selections in this book after calling attention to 
TV violence. 

Page 267, Sea Lullaby, a poem. Let me read 
you stanzas 3,4 and 5: 

"The sea creeps to pillage, 
She leaps on her prey; 
A child of the village 
was murdered today. 

She came up to meet him 
in a smooth golden cloak, 
She choked him and beat him 
to death, for a joke. 

Her bright locks were tangled, 
She shouted for joy, 
With one hand she strangled 
A strong little boy." 

Now, the publisher justifies this dismal poem 
by stating that "it is an appropriate companion piece 
for the story The Occurrence at Owl Creek Bridge." 
I wish to thank the publisher for calling attention to 
our having omitted this story through a typing error. 
This story of the Owl Creek Crossing Bridge involves an 
execution of a southern gentleman accused of being a 
spy. We also object to it, too. Since when does a 
death by hanging justify the strangling of a boy? 
Evidently one death deserves another. 

We objected to the inclusion of such material 
as being negative and discouraging. To constantly give 
negative examples in order to teach positive lessons is 
very poor logic (12, pp. 166-68). 
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Murderous Content 

At the 1974 textbook hearings Norma Gabler made a 

presentation against Composing Language published by 

MacMillan. A portion of her testimony against this textbook 

is as follows: 

Then we have on page 15 of our Bill, for 
grade three, "Bats in the Bathroom." Now, the publisher 
states that students get accustomed to frightening 
scenes on television. I would like to remind the 
publisher that a television set can be turned off at 
any time with a flip of the switch, but I do not know 
of any child that can turn off his textbook in a 
classroom. He has no choice and he has to read it. 

. <~>n Pa9e 27 of our Bill, for grade five, the 
Script": 

What nouns have the power to drown some-
thing?— " 

And I'm quoting still. This is quoting exactly from the 
text. And they have: 

" (People) People—humans. Right. 
People have the power to DROWN kittens, rats 
and so forth. Are there any other BORROWED 
verbs that we could use in place of the verb 
DROWNED? KILL, SMOTHER, MURDER" 

This is on page 27 of our Bill of Particulars. What a 
way to teach nouns and verbs. 

Then we have 
"The lion killed. . . " 

on page 31 of our Bill for grade five. We have, and I 
am trying to make the point that most of the books that 
I reviewed this year, regardless of whether it's lan-
guage grammar or whether it's readers, the accent is on 
violence, cruelty and killing and death. 

"The lion killed. You might asked killed 
who or whom. The lion killed Rita . . . " 

We have to ask, would it not have been better 
or been just as easy to use an example as, "The teacher 
thanks Lewis?" What a sick way to teach fifth grade 
students subject-verb order, on killing. 

Then we have on page 34 of our Bill, for 
sixth grade: 

"Someone may want to create just the opposite 
of 9- pleasurable world, a world of horrors. This 
activity often appeals to reluctant creators. 
A world of horrors could be created in a song, 
in a story, or by cartoons and drawings." 
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Asking a twelve-year-old to create a world 
of horrors has reached the lowest depths. Encouraging 
the creation of a horror world, even if imaginative, 
would not help the student to become a part of the real 
world in which he lives (5, pp. 14-15). 

Sadistic Content 

At the 1974 textbook hearings Norma Gabler made a 

presentation against the Young America Basic Reading Program 

published by Rand McNally. A portion of her testimony 

against this series is as follows: 

Then we have "The Most Dangerous Game" on 
page 9 of our Bill, for eighth grade, pages 31 to 47. 
A general who makes hunting his life's hobby retires 
to a remote island. Bored with hunting wild animals, 
he has turned to the more challenging game of hunting 
human beings. The publisher tells me that this is a 
classic. Since when should a classic about killing 
human beings, as if they were animals, have any place 
in the classroom of fourteen-year-olds. Just because 
this story is labelled a classic does not mean it is 
suitable for classrooms. I'll challenge anyone to 
prove to me that hunting and killing human beings just 
for the fun of it has any place in a textbook adopted 
by this state. 

The next story, on page 10, is "The Wise 
and the Weak." A boy moves from the lower West side 
of town to the lower East side. To make friends, he 
has to prove himself by walking over a bar suspended 
between two buildings. The other boys step on his 
fingers when he reaches the other side and leave him 
dangling between life and death, four floors up. 

This is a depressing and a hideous show of 
lack of respect for life. 

We feel that the Committee should be careful 
when they if this book is selected and see that many 
of the changes are asked for in this book before this 
book will be suitable for study (5, p. 22). 
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Category V: Academic Unexcellence 

The Gabler Outline 

V. ACADEMIC UNEXCELLENCE (Learning Negated) 

A. Above grade level (frustrating) 

B. Below grade level 

C. Boring or pointless content 

D. Confusing content 

E. Dialects taught 

F. Inappropriate content 

G. Irrelevant content 

H. Incorrect grammar or usage 

I. Out of date content 

J. Trivia, nonsense, foolishness 

K. Sight reading 

L. Modern math 

M. Poorly written content (15, p. 2) 

Overview Statement by Mel Gabler 

The fifth point that I want to mention is academic 
unexcellence or learning negated. There I'd say the one 
thing we find pretty evident in textbooks is the fact 
that the books are often either below grade level or 
above grade level. See, if they're below grade level 
the kids are so bored to death they aren't learning 
anything and if they're above grade level they're so 
frustrated they don't learn anything. 

Generally they're different books but in some 
cases you will find that within the same book. We have 
a first grade social studies book that is state 
adopted at present that does the very same thing. I 
can give you the example if you want it. For instance, 
half way through the first grade—by the way this book 
in the teacher's edition says the student who has had 
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a fact oriented curriculum for twelve years has, in 
essence, had his education wasted—emphasis being 
that we should not bother teaching kids facts, skills, 
or knowledge. We should be interested in social change 
of the child and this is where much of our concern 
accrues because we feel the school is not the place to 
teach social change. If they were not emphasizing 
social change they would have more time to teach 
academic skills and you wouldn't have so much decline 
in academic skills and knowledge. If you have books 
either above or below grade level like this particular 
one, half way through the book you have the case of the 
students learning what their toes and feet are for. 
They stick their feet out where they can look at their 
toes, wiggle their toes. They learn that their feet 
are for walking. Then just two, three, or four pages 
later the teacher1s instruction for the first grade 
children has a lesson on advanced economics which I 
challenge any high school student to handle properly. 
For instance, "How much capitol should we amass for 
current consumption in order to accrue it for 
expanding future consumption?" I haven't worded it 
exactly right but that is the thrust of it. So this 
is one way that books, we feel, are falling shy in 
being above or below grade level. 

Then, some of the books are just downright boring 
and dull, dry, uninteresting, and some of it is 
actually confusing. One of the language grammar books 
we examined had the students practice Appalachian 
mountain dialect for a solid week. We consider that 
academic unexcellence. 

Then there will be inappropriate or irrelevant 
type content that is just not appropriate for the 
subject. And, believe it or not, they'll have in-
correct grammar. In fact, some of the books have quite 
a bit of it. The justification is, "Oh well, that is 
quoting the author." If you say, "Well, why do you 
have to quote the author?" "Oh well, because the 
children need to realize that some people don't talk 
like they do." But at the same time we say that if 
the child is going to be sent to school to learn 
something, why teach him something wrong? Particularly 
in the science books you'll find books that have a 
copyright date two or three years newer than some 
incident that has already taken place—either in space 
or inventions or something that could have been added. 
But, the publisher just forgot to do it. 

One of the major areas of academic unexcellence 
is the fact that the educational establishment per-
sists in teaching phony phonics which will practically 
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guarantee that about forty per cent of the students 
are going to have reading problems when they can 
easily go to intensive phonics. Modern math I think 
has proven the fact, proven itself, that it was very 
poor because the publishers have rewritten their books 
and gone largely back to the basic math of before (2). 

Confusing Content 

At the 1975 textbook hearings Norma Gabler made a 

presentation against the Basic Goals in Spelling Series 

published by Webster/McGraw-Hill Book Company. A portion 

of her testimony against this series is as follows: 

MRS. GABLER: We start off with the 
Webster/McGraw-Hill BASIC GOALS IN SPELLING. It starts 
off with Level 1. I have not had time—this is going to 
be more difficult to keep up because I didn't have time 
to go back and forth. So I'll have to refer sometimes 
to the publisher and sometimes to mine to keep up with 
it • 

On our objection on Level 1 on the first 
?ag? ?£ t h e P u b l i s h e r's Reply—I'll do that whenever I 
reel that you can keep up with it—we felt, or we 
asked, "Why confuse a child with a stupid coined word, 
such as a snurk? This reduces the time available for 
teaching the basics. Since these words are carried 
through the sixth grade, 12 year old students will be 
embarassed by this use of 'baby talk.' The snake 
symbol is in keeping with a proliferation of snakes in 
this year s spellers and is certainly unnecessary." 

I've had a lot of fun with this program, 
because I feel this program will be extremely confusing 
to the child, because he must start out, on pages 184 
and 185, to learn the dictionary sound signs. He is 
not learning "b" as in ball, but ball as in "b", or 
son as in "s", rabbit as in "r" instead of "r" as in 
rabbit. In other words, we have a reverse trend. He 
must go through and memorize the sound signs because 
if he doesn't—now, to give you an idea, we have the 
turtle. He is to know that when he sees the turtle— 
now he doesn't know how to spell it but he's got to 
know that when he sees this turtle, that's a "t". When 
he sees a rabbit, that means an "r". 

Instead of teaching him the letter sounds, 
he's going to have to use that, because in order to do 
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that— and on page 16 of the text, and the only way you 
can really get the message is we have to do it this 
way. we have a pig, plus an igloo, plus a pin. Now, 
if you re in the second grade you're supposed to tell 
me how to spell that real fast. By the way, that's pin. 
B u t he doesn't know how to spell pig, how will he 
know that that's a "p"? So, which is really the rather 
hard way around. 

We also have another one which is very 
interesting. We have a turtle, plus a rabbit, plus an 
igloo, plus a pig, and he's supposed to know, if you're 
in the first grade, what that is. That's trip. But 
all the way through the program this is the thing. 

This book is completely filled with pictures. 
And I think this is—throughout the entire program, if 
he doesn't memorize the sound signs, he is not going to 
be able to do most any of these pages. You just go 
through most any of your programs, particularly up to 
the third grade. I laughingly said this is going to be 
interesting when he goes to college. I guess he is 
expected to take him along little cards to help him 
figure out how to spell the words or he's going to have 
to take a whole little tow sack full of objects, such 
as little turtles and apples and things like that, 
which is going to be rather difficult when he gets to 
going on to his classroom. It's going to make a very 
difficult program for him (9, pp. 60-61) 

Below Grade Level 

At the 1970 textbook hearings Norma Gabler made a 

presentation against the Gateway English Series published 

by MacMillan. A portion of her testimony against this 

series is as follows: 

MRS. GABLER: I guess this is called a running 
race for speed today to see how fast we can get out 
of here. 

This is the Gateway English Literature for 3 and 
4. X would like to call your attention—in my own 
Bills of Particulars that I had referred to from your 
teacher's manual. 

alphabetizing seems new to your class, teach 
it now." Remember, this is the 11th grade. "Here 
is the alphabet, listen as it is read aloud." 11th 
grade. "Then try reading it yourself. As you look 
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at the letters keep saying the alphabet over until you 
recognize and say each letter well." 

Then it has the letters of the alphabet in the 
capitals and the lower case. "Which letter comes after 
G, which comes after H?" I am questioning this for a 
students in the 11th grade. Surely, by this time, the 
student has reached the level of the 11th grade he 
QhSnX C°ulJ J?avf k n o w n the alphabet. If he hadn't he 
should start back and that would be my own son. 
4. j A^d a l s o' ? w a s wondering if we are graduating 
students from high school that cannot do above 7th and 

9 r a d e level. if we are we are deceiving the student. 
We are not being fair to the student. If we are going 
to give them a high school diploma and say, "Here, you 
have graduated from high school." And believe me this 
nLn? o n e r a c e because I can tell this from many young 
people we have been in contact with. 
.H+.V, n°thing to do with color. This has to do 
i 5 all children. We should surely think that when a 
student has a high school diploma he should be able to 
go to college or anywhere else he wants to. Now, I 
know this is not true but this to me, seems only 
fair (4, pp. 61-62). y 

Trivia, Nonsense, Foolishness 

At the 1974 textbook hearings Norma Gabler made a 

presentation against New Directions in English published by 

Harper and Row. A portion of her testimony against this 

series is as follows: 

On page 16 of our Bill, for grade four: 
"The grammar of the NEW DIRECTIONS IN ENGLISH 

series avoids rules and definitions. Rather 
children learn inductively about English language 
and its grammar; they then make their own gen-
eralizations about language." 

Grammar is still governed by certain rules. 
Children have a right to learn them. Without gram-
matical rules we soon degenerate to jibberish 
jabberwocky, and talking in codes as this series does 
on page after page. There is no practical value to 
this nonsense, now or later (5, p. 18) 
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Category VI: Unexcellent Format 

The Gabler Outline 

VI. UNEXCELLENT FORMAT 

A. Poor quality of paper—too dark, 
too rough, etc. 

B. Poor quality of print—too small, 
too light, etc. 

C. Crowded text narrow margins, not enough 
spacing between lines or paragraphs, etc. 

D. Lack of, or inadequate, table of contents, 
glossary, footnotes, and other teaching 
aids 

E. Too many illustrations 

F. Too few illustrations 

G. Lack of color (in lower-grade texts, 
especially reading books) 

H, Generally unattractive appearance 

I. Illustrations inappropriate (see VII) 

J. Other unjustifiable gimmicks—reading from 
right to left, reading in a circle, 
paragraphs not indented, quotation marks 
not used, pages not numbered, etc. 

Overview Statement by Mel Gabler 

Then another one that I have, number six, is 
unexcellent format. Some of the quality of the books 
is just very poor. Some of the print is so dark or so 
taint you have a hard time distinguishing the printing. 
Sometimes the pictures are very busy—as they call it.* 
There is so much on a page sometimes it is frustratinq 
or confusing to a little child. A child has a certain 
amount of visual conception. If there is too much, 
^ *>eY°nd his grade level. Of course that can be 
handled under grade level, too, since it is a type of 
format that we are talking about. 
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Of course they will have gimmicks. Like instead 
of reading from left to right, reading from right to 
left or reading over a building or around a tree, in 

a* W e have to turn the books and 
those kind of things. We feel that type of format is 
just absolutely uncalled for (2). 

Other Unjustifiable Gimmicks 

At the 1973 textbook hearings Norma Gabler made a 

presentation against the Sounds of Language series published 

by Holt, Rinehart and Winston. Her entire testimony against 

this series is as follows: 

MRS. MEL GABLER: Shall I give my name? 
I am Mrs. Mel Gabler from Longview, Texas. 

. n d 1 d like to, quickly, I'll trv to kepn 
them with the publisher's, if this is the way we had 

Winston!" m 1 W l 1 1 S t a " w i t h H o l t' Rinehart and 

The first is on the SOUNDS OF LANGUAGE. We 
stated in our original Bill of Particulars: 
READTMP ?b3?cti°n to the SOUNDS OF LANGUAGE 

? f? 1 S b a s e d o n the format and method used 
to present the material." 
23 vparq We received the help of a professional with 
p PhffS experience as a visual therapist. Dr. Mary 

hildress is a nationally recognized pioneer and is 
currently Chairman of the Texas Optometric Association's 
Committee on Developmental Vision. She has many other 
credits which we listed in our original Bill of 
Particulars. 

^ c5lildfess reviewed the books and gave us 
S Professional opinion. I would like to read what 
she had to say about the theory: 

i i "^.1
child with a vision perception problem 

looks like any other child, but he sees quite 
ifferently. He has difficulty scanning normal, 
onzontal print. He is slow in deriving meaning 
from the printed page. He sees like a g?ay blob 
without meaning. Direction is involved. The 
letters "H" and "B" and the words "saw" and "was" 
look alike to this child." 

• .. , T h e r e are many of these children not recognized 
the classrooms today. Why complicate his printed page 

with intricate figure ground and mixed-up letters Such 
material will only slow his ability to read? 
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To be able to get the thing, this is just 
some of the programs that are in this course of study. 
We will find it upsidedown and backwards. This happens 
to be THE SOUNDS OF A POWWOW for a second grade. 

Also, we find in this little book—it is 
very complicated for the child. 

On page 74 we read: 
"Let the children figure out, without your 

telling them which sentences follow which? For 
example, how long will it take them to read, on 
page 79, that you read from the bottom to the 
top? Or, that the poem begins on the right hand 
side of the page and moves to the left and back 
to the right. The verses on pages 76 and 77 
read counter-clockwise. How would you like to try 
this for a little while? Do not be worried about 
an experience of this kind inculcating faulty 
reading habits. The utter delight with which 
children solve the linguistic rhythm and the 
welcome relief that the print offers some 
children by breaking culture, tradition, are 
reasons enough for inclusion." 

We, we go on with the course of study. I 
don't know how many of you would like to attempt to 
read this. There is reading on the page, but you would 
be hard put to find it. 

Or, try this one: if you turn the books just 
the right way, you might accidentally see it. 

^ Then we go on with the little reading program, 
and I ve turned it upsidedown so many times, I don't 
know what's right side up. 

Then we have over here the child at the age 
of this happens to be the first grade. This happens to 
be Grade 1. The child is expected to know and in the 
first year of school, he does not even know his letters, 
and yet he is expected to understand and decide how 
things are spelled. We have "all" up here in the trees, 
and we go e-v-e-r-y and then we start up here, 
t-h-i-n-g. It's most interesting. You try it. I will 
challenge many of you to even find the letters. 

Another thing, the pictures are too busy, 
Doctor Childress tells me, and this is the same as if 
you were to take a child or an adult to a three-ring 
circus. And you would expect him at the same time to 
remember what's going on in every ring and say, "Okay, 
you tell me everything you saw and don't miss a thing 
of it." It is impossible for the eyes of a small child. 
And yet, this is what this reading program would expect 
from a small child. 

Also, I thought it was quite interesting, you 
can find that we have letters in squares, but you are 
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not supposed to tell them how to begin or how to quit 
They are supposed to do that on their own. They are 
l"ll°rh^0 g U r e ^ °Ut* N°W' t h i s is f o r th® teacher. 
I sav if !!ge anY teacher to read your own directions. 
T K C a n r e a d li:' "Good l u c k t o y°u'" because I don t believe you can read it. 

K i, 4-u- Als°' w e h a v e this* E a c h time you turn the 
book this way and this way, to be able to read it—this 
happens to be for third grade. This will give you just 
to w i 6 the program that the child is supposed 
to have. Also, he is supposed to have mirror vision 

5 b S d e l i^ h t f u l f o r children who are ' 
-in*? rea?*nJ wonder how many of you know today 

m^ny c h l l d r e n w e have in the classroom that 
U ?^Kreaf" W e d° n o t n e e d a Pr°gra™ that would cause 
eliberate attempt to affect the vision for the child 

t +.u- i Ye a 1;Lttle suggestion for the news media 
think it would be most delightful if they would try 

printing their news one day—let's start with the front 
page and print it from the bottom up, but don't tell 
your readers how to do it. Let's see how long it would 
take thT f i g u r e o u t h o w to read it. Then we might 
we mi ah? I It P a g & a? p r i n t t h e Pictures upsidedown. 

t:ry the women's page, and I think we would have 
won?rfi^' It Ju5llcu?s' a n d swishes and swirls and 
wouldn t that be a lot of fun for our reading program. 
j.j Mary Childress wrote this statement, and I 
did preset it in the hearing before the Commission" 
of Education. I would like to read it to you: 

.lT* referring to the presentation of printed 
at «nr purpose of learning, knowing that 
at least 80 per cent of learning depends upon 
vision, we present the following argument to the 
general defensive statement of the publisher's: 
Such confused type as found in SOUNDS OF LANGUAGE 
?™S0S,q £UStfa^ion W h e n attempting to gain mean-
ing and knowledge, and can cause children to 
develop visual perception problems, as opposed 
to cereal boxes, television, advertising and 
comments, all confronting one with visual 
stimulus without a high order of meaning, and 
intended to reach even the lowest mentality. 
Educational material requires exceedingly more 

visual ability in which we want to for-
get the print, and to think of meaning. 

Obviously, this cannot be done with such 
confused construction of words and print. How 
many library books have print that go in circles, 
diagonals, poor spacing and confused figure 
grounds? Higher levels of vision development 
is vision perception without the reinforcement of 
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auditory. if the child is expected to alwavs 
have his ear help his eye move with the type how 

h i S h T e? P e? t ? U C h d eP e n aence to develop a ' 
necessarv for V l s l o n cor"prehension as would be 
necessary for an accomplished reader? 
is leftewt?hSe P u b l i s her that no child 
wnrkc: r 5 o n ly. h l s ey e to figure out how print 
see Si-20 1 S t h e a b i l i t y to merely 
whit is seen 1?eoesfity ° f understanding wiidu is seen. Vision is a learned nrocpqc. 

understand^he^ £ h l l d l? a b i lity to interpret and understand the information that comes to him 

is rde?ived%h y e S\ M e a n i n 9 fr°™ the printed page 
is derived through good vision, which the confu^Pd 

afford °Lim?t^S ° F G U A G E not easU rrord. Limitations of understanding such 
material would reach further than the exclusive 

with a learning problem. Y c n i i a 

"Furthermore, as recognized by Special M n 
cation and the National Aslociatio^ S S T a i l E S n 
with Learning Disabilities, the percentage of 

Category VII: Unexcellent Illustrations 

The Gabler Outline 

VII. UNEXCELLENT ILLUSTRATIONS 

A. Above grade level-too detailed, too "busy » 
too sophisticated "usy, 

B. Below grade level 

C. Depressing or negativistic 

D. Frightening or horrifying 

E. Interfere with reading of text 

F. Mocking, satirical, or disrespectful 
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G. Prejudiced 

H. Silly and inane 

I. Suggestive or vulgar 

J. Too large 

K. Too small 

L. Ugly or unattractive 

M. Unclear or poorly done 

N. Used to distort or add to text 

0. Violent 

P. Inappropriate 

Q. Unrealistic situations 
truth (15, p. 3) 

pictured as 

Overview Statement by Mel Gabler 

Then we have unexcellent illustrations or poor 
illustrations. There again those pictures would be 
too complex for the child or they could be too simple. 
I say can be; they actually are. Some of the pictures 

course Would fit in with the violence or negative 
type, or the frightening or horrifying type of content 
because the pictures actually are. 

Some of the books have far too much satirical or 
satire—pictures of satire. That I know is a contro-
versial subject because some people think that seventh 
and eighth grade kids can handle it. But, we've talked 
to a number of teachers of high school English who say 
even the twelfth grade students in many cases are not 
able to handle satire and should not be unless maybe it 
is an advanced class in high school. So, if you have 
pictures that portray satire or content with satire, we 
feel, in most cases, that is totally out of reason. 

Then talk about silly or inane pictures, one of the 
tenth grade literature books has forty-seven hens 
sitting on one egg. Now, that may be funny, but why 
waste space in a tenth grade literature book that is 
supposed to be teaching children something? 

Then a lot of the pictures are actually ugly or 
worse than unattractive. They are just absolutely 
very poor. Some of them are inappropriate. Some of 
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^ n°t realistic. And, some of the pictures 
include subliminal seduction. That could be a verv 

ETSEtSrs thSausVour subconsc:Lous p ^ 
tne letters or the words or images even thouqh vour 
conscious mind doesn't recognize it. But subliminal 
seduction has the potential for doing more damage than 
dolt\lcZ

St0ther*beC*USe t h O S e P e°P l e reading it 
I think ^ * U?:,- C O V e r o f a seventh grade, 
I think it is, literature book, we have two glzelles 
mating But, you don't notice it. And in a series 
nn ^°°5S Y O U , 1 : L f i n d t he word "sex" written 
on father hands or arms or cheeks. But just looking 

thil h a s ^ r ^ r / ^ c e ^ ^ ^ ^ L e r a d ^ r i i s i n g ' 

S E l O T 2 S ?Aal 

££ 0 p ? 
4-h +. hers. So, that is another type of illustration 
that we are talking about (2). illustration 

Frightening or Horrifying 

At the 1971 textbook hearings Norma Gabler made a 

presentation against The Challenge of Change published by 

Allyn and Bacon. Her entire testimony against this 

textbook is as follows: 

MRS. GABLER: This time I provided mvqplf Tr-i-m 

; S J ; S r s s*sS :;I™ 
How would you react to the sight of a blood-

P?S 1S g- C U t*° f f h e a d h e l d h i9 h ^ the air or tea 
until hisnscS?S9 b Y h l S W r i s t s a n d beaten on the head 
torn off? P W a S S° r e' a n d t h e n h a v e a 1 1 o f his hair 

i _ No j this is not o. birutcil hoirirojr moviG font- +• hi o 

o ? ? . ^ f ? U n d . i n t h i S S O C i a l s t u d i e s series now being 
offered for the State of Texas. You may think tha? I am 
thinknthatUth^ have never been more serious. And to 
Ivtrv cM^i P u s h e r bragged to us that this is what 
every child has the right to know as part of his 

claiSs^tha^f ^ J h o u l d n o t b e denied him. He even 
descriotio^ H i;Llustrated pictures and gory 
escriptions is remote enough in time to arouse little 

or no anxiety on the part of children. 
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And this was the head, in full color, hung 
in the air. I just thought you might like to see it. 
That happens to be from THE CHALLENGE OF CHANGE, in the 
Allyn and Bacon, "Human Adventure." 

Lest you think X am also trying to be funny, 
iS® * l 0 0 k f o r Yourself on page 93, THE CHALLENGE OF 
CHANGE, Grade 6, of the colored picture and also page 9 
of his reply to us. 

Then, look further, on page 144, paragraph 5, 
the last sentence in the book, on THE CHALLENGE OF 
CHANGE, and I have entered that in our Bill and I quote: 

At the next (which is the next factory) 
however, he was hung by his wrists over his machine and 
made to keep working; was beaten on the head until his 
scalp was one big sore, and then had all of his hair 
torn off, 'to help his scalp to heal,1 among other 
things." 

• ^ A n d f° W e w o u l d l i k e t o a s k t h i s question, now, 
how in the world could anyone work with his hands tied 
up over a machine? Are they going to do it with their 
feet? As far as I know, they didn't figure this one out. 

BY the way, they did pick out just a little— 
They said one child reported this, and so often, when 
they come back to our reply, they say, "Well, you took 
it out of context," or, "You just took a small incident." 

I would also like to remind the publisher that 
I am done the same way, many times, because we could 
not possibly send in everything that we reviewed. We 
couldn't afford the postage to send it; not with the 
prices today (6, pp. 133-35). 

Depressing or Negativistic, Frightening 
or Horrifying, and Prejudiced 

At the 1980 textbook hearings Norma Gabler made a 

presentation against Sociology; The Search for Social 

Patterns published by Scholastic Book Services. A portion 

of her testimony against this textbook is as follows: 

MRS. GABLER: SOCIOLOGY: THE SEARCH FOR 
SOCIAL PATTERNS, by Scholastic Book Services. This 
sociology text is morbid and depressing. Students 
using this text will be left with feelings of despair 
and hopelessness. 

One of the chapters is a study on suicide, 
complete with detailed pictures. The goal of the 
chapter is to teach a scientific method. This could 
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easily be done without using such a morbid topic. The 
chapter has three pictures involving the suicides of 
five people. On page 32 is a woman who jumped off the 
Empire State Building; page 33, or a man who has just 
set fire on himself—set himself on fire; another one 
on 33 is of three Nazis who have just shot themselves. 
That is found on page 3 and 4 of our Bill. 

Such morbid pictures occur throughout this 
book. They even include a gang killing and a body 
rfUSo^ a c a r wrec^* Y o u find these examples on page 
56, 86, 293, 332, and 430—page 430. With the suicide 
rate already going up all over our nation, especially 
among our young people, can we afford to subject younq 
people to this type of material? 

I n addition, with so many pictures of dead 
bodies, the text also places great emphasis on demon-
strations and strikes. This text includes at least 13 
pictures of people demonstrating, striking, and so 
forth. And those examples are on page 58, 130, 145 
232, through 236, 274, 309, 310, 315. That is found on 
our Bill of Particulars 4 and 5. 

While demonstrating may be included in the 
study of sociology, there is certainly no need to over-
emphasize it in the minds of students. And if suicide, 
death and demonstrations aren't enough, this text 
concludes with an entire chapter of terrorism. This is 
on page 431 to 455, Chapter 15. This chapter is full of 
violence and death. What a way to end the school year. 
Remember, children become what they are taught. 

^ I? t h e b o o k s t a r t s off on suicide and ends 
with terrorism, what is in between? Let's take a look. 
On page 87, which is on our Bill 6, this material is 
biased. Parents are portrayed as being wrong to teach 
their daughters to act like little girls and their sons 
to act like boys. This is an attack upon the values 
the students are taught at home. 

The publisher replied that the purpose of this 
passage is to show students how sex roles are learned 
and to help students develop and examine their own 
values and attitudes and those of others." 

Our reply is, false. This text is subjecting 
students to an indoctrination of alien values. Are thev 
not aware that it is a fact that boys are more aggressive 
because of their biological make-up? They have hormones 
that make them that way, while girls do not. 

On page 90, column 2, paragraph 3, 
"What does the textbook illustration below 
suggest about the expectations our society 
has for girls and boys? Do you think boys 
and girls should be socialized the same or 
differently? Explain your answer." 
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Since this text has only given one view of the issue, 
this question is not fair because it develops pre-
determined values (14, pp. 144-46). 

Mocking, Satirical, or Disrespectful 

At the 1978 textbook hearings Norma Gabler made a 

presentation against An American History—Volume II 

published by Addison-Wesley. A portion of her testimony 

against this textbook is as follows: 

A cartoon on 801. This is a Gelgian cartoon 
ridiculing the Statue of Libery with a skull instead of 
a head. This is supposed to be an American 
history (12, p. 140). 

At the 1978 textbook hearings Norma Gabler made a 

presentation against The Promise of Democracy published 

by Rand McNally. A portion of her testimony against this 

textbook is as follows: 

Also, we objected on page 139, a picture of 
telephone poles and trash with the Statue of Liberty 
m the background. It has no caption. It is 
derogatory to the Statue of Liberty (12, p. 196). 

Violent 

At the 1979 textbook hearings Norma Gabler made a 

presentation against Civics, Fifth Edition, Follett Social 

Studies published by Follett Publishing Company, A portion 

of her testimony against this textbook is as follows: 

On pages 106 to 107, "The Right to Disagree." 
This is an account of violence at the 1968 Democratic 
Convention. Objective textbooks should teach students 
respect for law and order. Instead, this text makes 
the police appear guilty and even goes to the extent 
of asking, on page 107, "Did police act as they should 
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have in trying to control the demonstrators? Or was it 
as some said, a police riot?" 

Why does the text not honestly portray and 
commend the police for showing tremendous restraint in 
the face of skilled provocation? The Democratic 
Convention had an established procedure for leqal 
participation. The text makes it appear as though the 
rioters were entitled to do whatever they wanted 

£??!rdl;S- 2 f t h e. r i9hts of the majority. Where'is the 
balanced information? The text violates 1.11 of the 
Proclamation. 

On page 107, a picture accompanying the account 
? L V i ° l e n S e a t t h e C o n v e n t i o n - This photo reinforces 
the biased content on pages 106-107. There is no 

t h a t L t w a s t he demonstrators who were 
interfering with an orderly process, and who were 
responsible for the melee. How can students be 
encouraged to be law-abiding citizens when this type 
or agitation is presented favorably? This false 

r i oi a t i°n of.1.5 of the Proclamation which 
calls for texts to emphasize "respect for recognized 
authority" (13, p. 19-20). 

Category VIII: isms Fostered 

The Gabler Outline 

VIII. ISMS FOSTERED 

A. Big Brother Government 

B. Communism not treated realistically 
(too favorable) 

C. Internationalism, such as: one world, 

world community, etc. 

D. Mixed economy favored 

E. Socialism, including: 
1. Welfare state 
2. Liberal Socialism 
3. Fabian Socialism 
4. Keynesian Economics 

F. Study about other countries before study 
about the United States 

G. Other countries glorified (15, p. 3) 
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Overview Statement by Mel Gabler 

The next item I think we have is isms fostered. I 
ave as the first one, "Big Brother Government" because 

basically this is what most of your textbooks imply. 
Government is God, government can supply, government is 
the answer. All you have to do to solve a problem is 
give it a little bit more government control, a new 
government function, a new government action, more 
government intervention. 

Another point is, and this is especially true or 
brought about by the public policy committee of 
Georgetown University when they reviewed American 
1story textbooks about how the Cold War is treated 
They decided that the Cold War is totally unrealis-* 
tically treated; that the textbooks are very, very 
unfair toward the United States. This is from 
Georgetown University—not from Mel Gabler—but it 
verifies what we've been saying. 
tto ̂ v-T??n' i n *ny. discussi°n they have about either the 
UN or the world there is a heavy emphasis upon a one 
world government—global citizenship. it's interesting, 
two years ago when the social studies books were 
offered in Indiana the people that reviewed there said 
that every series of the social studies were heavily 
weighted toward that. They had rewritten them—before 
that they were cultural. They had rewritten them and 
were very heavy with internationalism. The ones we are 
getting now, two years later, have got most of the 
internationalism wiped out and are decidedly more 
pro-American because internationalism is in conflict 
with Americanism. Then, in keeping with the Big 
Brother Government is the economic system that they 
promote, the mixed economy, in other words, they make 
the mixed economy look as the very best type of economic 
system, part free and part government controlled. But 
by its very nature government intervention calls for 
more government intervention which calls for more 
government intervention which leads right on the way 
toward Big Brother Government. 

So we see various types of socialism actually 
t h e b o o k s whether it's Keynesian or whether 

it s Fabian or whether it's just outright socialism 
or just the welfare state. But the welfare state is 
made to look as being so much more beneficial to people 
taking care of everybody's needs. if the government 
takes care of you then you are taken care of—great. 
There again, government is God. 

One point too, especially in your social studies, 
you have a whole lot of studying of other countries 



290 

before the child learns very much about his own 
country: f e e l t h a t a child ought to first learn 
about his home, community, city, country, state, 
nation, and branch out in that order. But in many 
cases, it is the reverse order—find out about Kenya 
or India or some other country like that before you 
learn anything about your own country. So, we feel 
this is a bias or a favoring of various kinds of 
isms (2). 

Internationalism 

At the 1979 textbook hearings Norma Gabler made a 

presentation against American Citizenship; The Way We 

Govern published by Addison-Wesley. A portion of her 

testimony against this textbook is as follows: 

Another major objection to the text is its 
emphasis on world problems and internationalism. An 

5S ?haPt®r' 29 Pages, is spent on this subject. 
UtTtf

 des;J-red impact is clear on the last page, page 451. 
The United States and a World Government. Should 
the United States give up some of its independence as 
a separate country to a world government?" The text 
compares the Thirteen Colonies to the nations of the 
world and implies that they are in similar situations, 
it is unfair to draw this comparison for students and 
not point out the fallacies. The American colonists 
were generally agreed upon principles of life and 
human rights; the nations of the world are not. This 
tremendous difference is not pointed out to studehts.. 
Also, the text is implying that, like the colonists, 
we don t have much choice: if we don't unite within 
a world government we will not last. 

Page 451: "Some people think that only with 
a world government is there a chance for saving the 
earth for humankind." Scare tactics are used to stress 
the opinion that "only a world government can solve 
our problems." 

AKI A L a c?nclading activity, the student is told, 
page 451: Working with four other students, write a 
constitution for a world government. Look at the 
Constitution of the United States to get some ideas 
about what to include in the world constitution " 

The publisher's reply claimed that the text 
merely raises the question of whether the United States 
should give up some of its independence to form a world 
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government. However, with this activity the text is 
T h ^

i n g the students to form an affirmative answer 

ssa S: 

for adoption uf? p £ ? V " ? t e x t b o o k n o t b e recommended 

Category IX: Omissions 

The Gabler Outline 

IX. OMISSIONS 

A. Lack of content 

B* a c a d e m i c material omitted from 
appropriate grade level, such as no emphasis 
on number facts in first four grades (math^ 

a*-tention to national heroes and other 
deserving individuals otner 

our kooun"y e n t i° n t 0 p o s i t i v e achievements of 

E' t ^ s ° L ° ° a r S L ? a r ,
t a U g h t ( B o t 8 S ° C i a l s t u d i -

F' g ? o u p s f , ? ^ e ^ r t o s p e c i f i ° ° l a s s e s o r 

Overview Statement by Mel Gabler 

t h i n g T ^ n t h e ° m a ? L r ^ t 1 ° U t i s missions and one 

s: — 
rapidly by d o i n g ^ t l l ^ c J y ^ o ^ h " i? S S d f V S f t S e ^ 

c. 

D, 
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sounds or what certain word is formed on the blackboard 
instead of the teacher telling them or asking them by 
hand, they make a game out of it and one of the kids 
has to run around the room. In other words, it's the 
time consuming things and so I said they are omitting 
the teaching of basics or academic skills right there. 
That would go in practically any subect—reading, 
spelling, writing, math, or any of those. 

They do not give enough drill for one thing, in 
most cases and this is one of the big failures with the 
basal readers—even if basal readers said they include 
phonics, they only include just a touch of it where 
the child never masters it. He is exposed to it but he 
never masters it. But to be proficient, he needs to 
learn it thoroughly. So then I would say that this is 
a definite omission. 

Then in keeping with what I said earlier about how 
they treat our country, our early heroes are either 
omitted or slighted-over and the actual achievements of 
our country are too often overlooked. Now the 
achievements in welfare, they're usually brought out 
very well, in fact when we started on the histories I 
asked Sheila to keep good track of each book and the 
problems and the solutions offered in the book because 
I thought, Well here they'll have far more problems 
than solutions." But when you ended up she had as many 
solutions as problems but every one of the solutions 
were what we could consider adding to the problems. 
But still here was the book offering solutions and 
they are always in the welfare state or the Big Brother 
Government where the government has accomplished this 
and so forth. And really, as I see it, it wasn't a 
benefit. 

Then another thing that we find omitted from the 
books is, for instance, the example I gave about George 
Washington. Another one is James Logan and William 
Penn. Another one is in this little fifth grade history 
that is known as the "sexy history book" where they 
have Marilyn Monroe for six and a half pages. George 
Washington is just barely mentioned three of four times. 
Kennedy and Johnson are not even mentioned. Martha 
Washington is not even mentioned but Marilyn Monroe is. 
These are examples of the kinds of omissions that we 
have in the books (2). 
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Significant Academic Material Omitted 
from Appropriate Grade Level 

At the 1975 textbook hearings Norma Gabler made a 

presentation against Spelling for Writing published by 

Charles E. Merrill Publishing Company. A portion of her 

testimony against this textbook is as follows: 

On down, number 5, still on page 2, refers to 
student edition page 44 at the bottom of the page. We 
had MRS. means married and MS. can be used for both 
married and single women. This book only gives partial 
information concerning--this is our objection—the 
addresses of women. It ignores the very appropriate 
MISS. We feel that this is an important thing because 
certainly it is still existing, even though maybe there 
are some groups who feel that it doesn't. And we would 
like to ask still another question. Are third graders 
going to be given an opportunity to look "Miss" up in 
the dictionary? The text does not state that the lesson 
is restricted to titles with periods and thus puts 
single girls and married women in the same category. 
If we're going to put it in the program we should at 
least give them the opportunity to know that there is 
a MISS (9, p. 31). 

Lack °f Attention to National Heroes and 
Other Deserving Individuals 

At the 1978 textbook hearings Norma Gabler made a 

presentation against An American History—Volume I published 

by Addison-Wesley Publishing Company, Inc. A portion of 

testimony against this textbook is as follows: 

Now for the treatment of Thomas Jefferson, who 
achieved greatness in seven areas: 

126 to 138, From Discord to Dis-Union. Paap 
138: " ~ — 

"The Declaration showed Jefferson's keen 
flair for propaganda " 

Again on page 126: 
....In a single decade, the patriots 

engineered one of the greatest shifts of 
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public opinion in world history, turning the 
colonies from loyalty to the mother country 
to disloyalty " 

The publisher's reply states that this "was 
one of the most brilliant accomplishments of all time 

lt, w a s necessary if the revolution was to succeed." 
Then why wasn't this emphasized in the text? 

201 to 213, particularly on page 204: These 
pages emphasize the tension between Jefferson and 

I t """s t r u e that differences did exist, but 
the differences are depicted with vivid accounts while 
any accomplishments listed are given as dry facts. 

219 gives the book's opinion of Jefferson: 
"Jefferson, this wild-eyed atheist, this 

revolutionary, this enemy of stable, centralized 
government, was President. Federalist preachers 
had predicted that if Jefferson were elected, 
the United States must expect the just vengeance 
of insulted heaven. That hour had come and 
Federalists awaited the holocaust which would 
destroy constitutional government." 

-r « C,a? y o u i m a9 i n e anY American history depictinq 
Jefferson this way? But there is more. Page 229: 

One Federalist diehard said, 'In dress, 
conversation and demeanor, he studiously sought 
and displayed the arts of a low demagogue 
seeking gratification of the democracy on whose 
voices and votes he laid the foundation of his 
power.*" 

It seems as if this text refuses to present 
our nation's patriots in a way that would bring honor 
and respect to them. Because of the extremely limited 
time, these are only a small portion of the many 
examples that could be given about this text. 

We would like to ask that this book not be 
recommended for Texas adoption (12, p. 136). 

Category X: Behavioral Modification, 
Values Clarification 

The Gabler Outline 

X. BEHAVIORAL MODIFICATION, VALUES CLARIFICATION 

A. Affective Education involves: 
1. Attitudes 
2. Emotions (instead of academic skills) 
3. Feelings 
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B. Behavioral techniques 
Ex. Peer pressure 

Role playing 
Pictures without captions 
Questions with no firm answers 
Stories which stop in mid air 
Sensitivity training (includes about 50 
different terms such as T.A., T.M., 
group therapy, etc.) 

C. Invasions of Privacy (15, p. 4) 

Overview Statement by Mel Gabler 

tt n Un^?r kea<^in<? °f behavioral modification, or 
Values Clarification, this is to me one of the most 
serious areas because this is the method that is used 
to destroy traditional values and impose humanistic 
values. Much of that is done by emphasizing affective 
education rather than cognitive education, that is, 
the feelings, the emotions. The health books that we 
adopted a year or two ago, much of the content was not 
telling the students that this disease was bad or good 
but "What do you think about it?" "Do you think that 
if you had this it would be bad?" in other words, 
much of the discussion was on what the students thought 
about it, the health. Of course they could discuss it 
in a group among their peers and they could come to 
share their ignorance and come to a group consensus 

s t i 1 1 n o t teaching the kids. In addition to 
that being under omissions, it is also a behavior change 
method. ^ 

We've come up with, I think it is, fifty-eight 
behavior change methods that are used. One thing that 
is used quite often in behavioral change is role 
playing. Role playing is very effective and it can be 
used for good. But in many cases it is used for 
something negative and that really impresses itself on 
the mind of a child. In a third grade language grammar 
book we have the teacher's instructions say, "Have the 
students role play or play act, 'I dare you to steal a 
pack of chewing gum.'" Well, this makes a positive 
impact for bad on the mind of the child. We feel this 
kind of role playing and much of the role playing is 
on the negative side. 

Something we're concerned about is the inquiry 
method of teaching. There is nothing wrong with 
inquiry teaching. Questioning is good. But, with 
especially young children, lesson after lesson is all 
questions, all questions. That tends to frustrate a 
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child as they can never get anything positive. No 
firm answers and as a group they can come to the wrong 
conclusion a big part of the time. Because, if you 
have a hundred classes discussing the same question, 
the same open ended question, you can come to a hundred 
different conclusions. And, they would all be con-
sidered correct because each class came to a different 
conclusion. This to me causes frustration and actually 
helps change the values of the children because if 
they're exposed to this continuously they'll lose their 
grasp on what values they already have. 

One thing that is frustrating to me in reading 
some of the books, some stories stop right in mid-air. 
They just go up to a certain point and they just chop 
off and you never know how it ends. You just feel 
frustrated and helpless as an adult, and gosh, how much 
to those children? 

Then of course in the classroom you have a whole 
lot of different forms of sensitivity training or group 
therapy or whatever you want to call it. I think a 
school superintendent in Minnesota has come up with 
fifty different terms for sensitivity training but I 
realize that has kind of lost respect—that title 
anyway. At the same time there is a whole lot of that 
taking place in the classroom and transactional analysis, 
even transactional meditation, even though that is a 
religion, you find that in the classroom. We feel all 
of these things that are emphasizing values should be 
dropped and go back to teaching academics because we 
mentioned earlier about the omissions and about the lack 
of academic skills. Anytime you spend time on any of 
these other areas you're not having time for the academic 
skills. Then you don't have to wonder why the SAT scores 
are dropping and why illiteracy is increasing (2). 

Affective Education, Behavioral Techniques, 

and Invasions of Privacy 

At the 1980 textbook hearings Norma Gabler made a 

presentation against the Holt Basic Reading series published 

by Holt, Rinehart and Winston. A portion of her testimony 
against this series is as follows: 

Well, then, what are these books going to 
teach? Here are some of the questions and activities 
typical of this series. Grade two, PEOPLE NEED PEOPLE, 
T-10, the bottom, "Preparing to Read": 
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"This story and others in the unit deal 
with problems and their solutions. The 
children can be helped to relate story 
problems to their own lives through a 
discussion of problems they may have. 
Ask a volunteer to talk about a problem. 
Then write a short form of it on the board 
and have the child tell how he or she 
solved it." 
Now this is for seven-year old children. 
Grade three NEVER GIVE UP, page T-18: "Did 

you ever feel jealous of someone who could do something 
that you could not do? Tell about your feelings. 
(Answers will vary.)" 

This is an invasion of privacy. Students 
should not have to answer personal questions such as 
these. 

Grade three NEVER GIVE UP: 
"Let's all sit in a circle. Today we are 
going to think about feelings. I am going 
to say a word that expresses a feeling, 
for example, happy. Then I'm going to tap 
my fingers, and, while I'm tapping, think 
how you can show me you are happy by using 
your body alone. I don't want you to use 
your voice. When I stop tapping show me 
you are happy. Demonstrate what you want 
the children to do by acting out the word 
happy. Have the children act out the 
following feelings." 
This has no relevance to reading skills. 

Again, there is an overemphasis upon feelings and emotions 
of students, which violates 1.12 and 1.8 of the 
Proclamation. 

The publisher says, "In reviewing the students' 
comprehension of a character's feelings, relating to 
personal experiences is a device that is used to teach 
and test students' comprehension of what has been read." 
The activity sounds more like sensitivity training than 
comprehension. 

Grade three NEVER GIVE UP: "How does your 
favorite music make you feel? Play the piece again and 
ask the children to stand up and move their bodies to 
show how each part of the selection makes them feel. 
Children may feel less inhibited if you too move to the 
music." This is a waste of time. The time could be 
better spent teaching the children reading skills. Can 
this type of activity be justified while statistics 
show that children are not learning to read? It 
violates 1.8 and 1.12 of the Proclamation. 
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Grade two THE WAY OF THE WORLD, T-72, the 
"Follow-Up Activities": 

"Cardboard, blocks, sand, paper mache" 
and so forth "can serve as useful building 
materials for children learning to build. 
Ask the children to decide what they want 
to build. Before they begin the actual 
construction encourage them to draw a 
sketch of what they will build." 
This play activity will take time from read-

lng practice, which violates 1.12. The publisher 
replied, "A well-balanced classroom schedule has a time 
for quiet reading practice and a time for active pupil 
involvement in constructive projects." The activity 
should still be related to the subject at hand, which 
in this case is reading. 

Grade two THE WAY OF THE WORLD: "Have you 
ever felt that something was holding you in, like a 
cage? If so, what was it that made you feel that way? 
(Answers will vary.)" Parents send their children to 
school to receive an academic education as preparation 
for life. Reading skill is an essential, so why spend 
the time on activities which will rob children of 
learning this essential? Violates 1.8. 

This text asks all kinds of ridiculous 
questions using personal identification as an excuse. 

Grade three NEVER GIVE UP, T-369: "What do 
you usually eat for breakfast? Have several children 
tell what they eat for breakfast. Write the names of 
the items on a chart." There are other ways to teach 
children about bar graphs. We don't see how making 
charts of what children eat for breakfast is necessary 
in helping them to relate to George Washington. That 
is our objection. 

Grade six RIDERS ON THE EARTH: 
"Do you ever get tired of being told what 
you cannot do? Do you wish people would 
stop saying 'That's not ladylike' or 
'Boys don't do that'? Have you ever 
wanted just to do things you enjoy 
without worrying about other people's 
opinions? You are going to read about 
someone who did just that." 
Students are being encouraged to have a 

rebellious attitude. They should not be misled to believe 
that it is acceptable behavior to thumb their nose at the 
rest of the world and do whatever they please. After 

they are still children who need to be guided in 
their actions. This paragraph insinuates to the students 
that other people's opinions are not important, which 
violates 1.5 of the Proclamation (14, pp. 61-63). 
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Category XI: Humanism, Occult, and Other 
Religions Encouraged 

The Gabler Outline 

XI. HUMANISM, OCCULT, AND OTHER RELIGIONS ENCOURAGED 

A. Humanism and its tenets advanced 
1. Situation ethics 

No absolutes 
No right or wrong 
Relativism 

2. Evolution 
3. Sex education (without morals equals 

"how to" courses) 
a. Abortion encouraged 
b. Destroys modesty 
c. Homosexuality condoned 
d. Too explicit for age level 

4. Internationalism (world community, one 
worldism - see VIII-C) 

B. Occult spawned 
1. Astrology 
2. Satanism 
3. Superstition 
4. Taro Cards 
5. Witchcraft 

C. Buddism, Islam, Existentialism, Pantheism, etc., 
presented favorably 

Overview Statement by Mel Gabler 

Now my eleventh point is one that really concerns 
us very seriously and that is various different kinds 
of religions that are encouraged in schools. I 
mentioned earlier that Christianity is negated or 
attacked. But there are a lot of religions that are 
actually promoted, for instance, Hinduism. One of the 
world histories actually has the students play act 
Hinduism for a solid week. And, Zen Buddhism is usually 
portrayed as real good. As I mentioned earlier, 
transactional meditation is practiced in some of the 
schools. But I understand that in about seventy—five 
or eighty-five per cent of the schools there is some 
type of the occult or Satanism taught. And that is a 
religion. So, if Christianity has to be censored from 
the classroom, why don't we censor the occult? 
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Even more prevalent than the occult, by far, is 
the matter of humanism. Of course I realize immediately 
that people will misunderstand that. "Oh, you're 
talking about the humanities, that's not a religion." 
I am talking about the Humanist Manifestos I and II 
which are very prevalent in textbooks. In fact you 
can go right down the list of the various points of 
Humanist Manifesto I or II and find that the textbooks 
are presenting, or portraying, or indoctrinating 
students with those very ideas. And, whether those 
ideas are evolution as fact or whether they are self 
autonomy of the child, that is teaching the child he is 
his own authority, there is no higher authority. Or, 
whether it's the matter of situation ethics that each 
student forms his own values from his own opinion about 
what he thinks. In other words everything is relative. 
Or whether it's Christianity negated or whether it's 
total sexual freedom. And this is why we are having 
such a problem with sex education because it is taught 
without morals. There again that is part of the 
^sligion of humanism and humanism is a religion 
according to the Supreme Court. In two cases, the 
Torcaso Case in 1961 and the Seeger Case in 1964. Now 
your humanists will come back and say, "Well those were 
only footnotes." But, they were part of the rulings. 
And, on a tax-exempt basis the humanists get tax-exempt 
status as being a church. 

Then you run into the situation of most educators 
saying that, "Well, I'm not a religious humanist, I'm 
a secular humanist." But when you check the Humanist 
Manifesto they still believe the Humanist Manifesto. 
This is why we don't care what kind they call themselves 
as long as what the Humanist Manifesto promotes is being 
promoted in textbooks. It's obvious to us they are 
promoting the religion of humanism. 

I know educators say we're just using that as a 
catch all for everything that we find wrong with 
textbooks. I won't say it's everything because the 
humanists would not be promoting the occult because 
they don't believe in the occult. They don't believe 
xn anything supernatural. So, you can't blame all the 
problems on the humanists but I do say that if we're 
teaching our children that everything is relative we 
have to expect that the problems we are facing such as 
crime, violence, promiscuity, VD, and vandalism are 
never going to be corrected as long as we are teaching 
it to children. All this is part of the religion of 
humanism. 

I mentioned evolution already because that is a 
part of humanism. Sex education, and I mentioned this 
without morals, becomes "how to" courses because when 
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you leave out morals, when you leave out purity, virtue, 
chastity, abstinence in sex education, what have you 
done? You have reduced human sex to the animal level. 
We are teaching animal type of sex education to kids. 
I haven't mentioned it before but existentialism is 
really taught in some of the courses, some of the ideas 
anyway. That is definitely a form of religion (2). 

Humanism and Its Tenets Advanced 

At the 1980 textbook hearings Norma Gabler made a 

presentation against Understanding Psychology published by 

Random House Publishers. A portion of her testimony against 

this textbook is as follows: 

The text also violates 1.3 of the Proclamation 
by presenting evolution to the detriment of scientific 
creationism. As an example, note—this is interesting— 
on page 167, last line through line 3, page 168, page 5 
of our Bill, ^ * 

"Infants can grasp an object such as a finger, 
so strongly that they can be lifted into the 
air. We suspect this reflex is left over from 
an earlier stage in human evolution when 
babies had to cling to their ape—like mothers' 
coats while mothers were climbing or 
searching for food." 
We want it made clear for the record that our 

family did not descend from ape-like creatures. We 
strongly resent this false indoctrination as though it 
were a fact (14, p. 137). 

At the 1980 textbook hearings Norma Gabler made a 

presentation against Sociology: The Study of Human 

Interaction published by Random House Publishers. A portion 

of her testimony against this textbook is as follows: 

MRS. GABLER: I will cut down for the 
record and for the Committee. If you are as tired as I 
am, you are probably ready to quit. 

SOCIOLOGY: THE STUDY OF HUMAN INTERACTION by 
Random House: in the overview and several times in this 
reply, the publisher accuses us of objecting to the 
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subject matter itself rather than to the way it is 
presented. Since, in those instances we repeatedly 
said "this text" I think it is clear that we do object 
to the way the material is presented. And I have 
listed numerous objections in our Bill on page 6 and 18 
and 19 of our Bill. Page 6, I am sorry, was the 
publisher's reply. 

There were also several instances where the 
publisher agreed with our objection. While we are glad 
that the publisher agrees, there is no mention made of 
changing these points, so you can note in our Bill of 
Particulars and his response—our Bill on page 29 and 
his reply on page 9. 

On page 13, the last four lines, we feel that 
this text is teaching moral relativity and situation 
ethics with the implication that they are scientific 
attitudes, and we feel like this violates 1.9 of the 
Proclamation. 

We also realize that perhaps there are some 
people who do believe in situation ethics and relative 
morality, but this text fails to give credibility to the 
many people who believe in absolute values. Even if 
there were no sociologists who do, the fact that a large 
percentage of people still have absolute values would 
be should be included because those people are just 
as much a part of society as the minority who believe 
in relativism. 

Another objection to the text is that so much 
of it is stretched to relate to sex. While we 
certainly have no objection to sex, we do not see why 
so many examples of sociological ideas have to use sex 
as a focal point. Just a few of these examples follow. 
Page 54, paragraph 4, 

"2. Those learned from human sources but con-
cealed from others. Suppose a married woman 
wants very much to have an affair with a male 
acquaintance, but she bows to convention and 
other considerations of a social nature and 
gives no outward sign of her feelings. Under 
those circumstances, her acquaintance will 
not know about her inclinations." 

That is found on page 20 of our Bill. This is another 
illicit sexual example used unnecessarily. There is no 
reason to focus students' attention on sex when there 
are many other subjects to use for illustration. 

Another one is on page 21, our Bill 19, 
"He or she then collects information on what 
percentage of individuals in the sample had 
engaged in what kinds of sexual behavior with 
what frequency, with whom, and so forth." 
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And then there is more that we submitted, and then it 
goes on, and I quote, "To the place in which they were 
raised? Do students' feelings about premarital sex 
varY according to their gender? To their year in 
school? Or to their major field of study?" 

We feel this is unnecessary and invalid use 
of a sexual example. Then on page 66, the different 
modes of behavior—and rather than read that, that is 
found on our Bill, page 21, and that is for the student's 
page 66, lines 1 and 2 and also the last six lines 
which is point number 3, which discusses the legal-
ization of prostitution. 

^ o e s s e x have to be used as an example to 
teach about cultural conservatism? This teaches that 
legalizing of prostitution would be reasonable and 
practical. Over and over again the text seems led to 
use examples with sexual focus. 

We ask why? (14, pp. 138-39) 

At the 1973 textbook hearings Norma Gabler made a 

presentation against Sociology: An Introduction published 

by Prentice-Hall. Her entire testimony against this textbook 

is as follows: 

We will go to another book, and I'll take the 
next two books, will be Prentice-Hall. And if you 
notice, I put neat little covers on these books, because 
I decided that they needed to be rated "x", I was 
afraid I'd get picked up if anyone went through my 
luggage while I was just traveling and came back from 
Vermont. I thought sure if I got picked up, I would 
get picked up for profanity. Fortunately in Canada and 
Montreal, they did not open my luggage. 

I'll challenge anyone reading parts of this 
SOCIOLOGY: AN INTRODUCTION by Prentice-Hall, and also 
its companion book for "Psychology," BEHIND THE MASK, 
and you tell me if it's not rated "X" at the very lowest. 
have even had people that have thought they had read 

everything, but I'll challenge you to read this chapter 
on the homosexual and see if you don't think it makes 
an all out play for the homosexual, and there are no 
excuses for that to be taught for any age of any student 
m any classroom. 

I have had college graduates tell me that they 
never read that in college. Personally, I don't see how 
members of this Committee can read this and still could 
have a straight face and also didn't go under the table 
and wash your mouth. It's that filthy. 
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The publisher replied to our two-pages of 
specifics with one paragraph, it is evident that he 
had no way to discredit our objection. This textbook 
is almost a "how-to" textbook on homosexuality. Read 
on page 375 to 384. And, as I said, it should be 
rated "X": 

"A large proportion of male homosexuals 
are socially hyperactive. Somewhat central to 
this are strong, promiscuous tendencies which 
drive the male to constantly seek new sexual 
partners." 

And we go on down where it tells of the 
different bars and it says in the largest of the Gay 
Bars in Los Angeles, a thousand men will pass through 
on Saturday between 10:00 p.m. and 2:00 a.m. At the 
same time, apparently one-half of the patrons of any 
given evening may be found in the same bar at least 
once a week and often as frequently as four times a 
week. 

They also go into detail of the type of bars, 
the different types of bars, up into the leather bars, 
or the tough and sadistic males. 

Then it also goes on, on page 381, it goes 
into detail on the search for the ideal partner. I will 
challenge you to read that. 

The text identifies homosexuals as being 
"devious," but does not caution of warn the student 
about the moral aspects, the destruction of normal 
relations, or that it is sin regardless of society's 
view. 

Considering the recent, tragic sadistic homo-
sexual murders in Houston, how can anyone recommend the 
use of a text like this for Texas schools? 

There is also content which will cause 
embarrassing situations in the classroom, and blatantly 
offensive language in direct violation of board policy, 
including the extreme sex-related case study using 

letter words and with animalistic behavior over-
tones; an embarrassment test with obscene words and an 
account of the Hell's Angels. You will find the Hell's 
Angels on page 398, if you care to read it out loud. 
I doubt if anyone here would want to sit up and read it. 

The text asks: 
"Can anyone really understand the lesbian 

without being one?" 
This further invokes sympathy for homosexu-

ality. We also say that neither can you know what a 
murderer is like, to be one, but shall we make all the 
children murderers? (8, pp. 41-42) 
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Category XII: Other Important 
Educational Aspects 

The Gabler Outline 

XII. OTHER IMPORTANT EDUCATIONAL ASPECTS 

A. Drug Education (surveys reveal increase in 
drug use after drug ed. courses) 

B. Respectability given non-deserving individuals 

C. Women's Lib and reversal of sex roles 

D. Children's rights promoted 

E. Over population 

F. Death Education and survival games 
(euthanasia, infanticide, etc.) 

G. Over emphasis on ecology 

H. Evolution (see XI-A) 

I. Sex Education (see XI-A) (15, p. 4) 

Overview Statement by Mel Gabler 

Then for kind of a catch all I have point twelve, 
and each of these other ones could be a heading in 
itself. But I'll go over these quickly. For instance, 
drug education, in most cases your drug education 
courses are nothing but values change courses. In our 
state, for instance, we were funding drug education 
courses to the tune of three million dollars a year. 
But, it was counterproductive and the legislature has 
chopped off the money. The strange thing is, those 
courses, that they were distributing through the 
Regional Education Service Centers which were bought 
with tax-payer money, almost without exception came 
from humanist organizations. We ordered over one 
hundred dollars worth from the Adirondack Mountain 
Humanist Association because that is the address we got 
from the Center to get some of the material. So, their 
religion, their philosophy, is going to bleed through. 
But when you teach drug education where everything is 
relative on a situation ethics basis and never tell the 
kids it's bad, you've got to expect that they are going 
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to experiment. Now there have been three national 
surveys made which show that wherever the schools 
aught drug education, conditions got worse. Three 

Jhfm0?tnt s u5 v5 y s"~ n o w t h a t was when they were telling 
em it was bad. So, then the educators got their 

J ° f S e r a n d d e c i d e d' " W e l 1 if we tell the kids 
it is bad they are going to go and do it anyway. So 

« W? 5aZJ Jo teach without telling them 
it is bad. And that is where they got up to the 
juu0f|ejdru9 courses which never emphasize the fact 
w ^ a n ^ h 3 a rS bad;- I n f a C t' t h e h e a l t h books, when 
we got through reading them we found out, in our mind 

t h l n kZ T 1 1 a f t e r a 1 1' coffee,'tea, S Soke' 
that the parents drink is just about as bad as 
marijuana, cocaine, and hashish, and all of that 

thea?dMt!?hy*-miXed t h 0 m 3 1 1 t o9 e h t e r-" It was conveying 
the idea that our parents' habits of having coffee, 
tea, and coke were very detrimental and these other 

distortion^ W S r e n , t S O b a d a f t e r a11- That's a total 

. I think I have covered the fact that non-deserving 
individuals are given respectability and that I more o? 
ess covered that earlier. Women's lib, I know I 

mentioned that and the reversal of sex roles. 
1Children's rights are now being promoted in 

textbooks and this is an interesting thing. Textbooks 
will start promoting these kind of ideas before they 
become popular nationwide. That's strange but that 
does take place. The incidents which took place in 
Rhodesia a year or two ago when they had all the 
rebellion and the country was taken over. Their world 

aid Phe^en-°r Si g h t Y S a r S e a r l i e r described that 
* wrote Rhodesia and told them what the book quoted 

S?* a SK i J®? l f l t W e r e t r u e i n t h e i r country. They 
said absolutely not—that the statistics were just the 

Sta?tidSt*if t h r S e ° r f O U r y e a r s a f t e r t h a t it 
started taking place just like the history book already 

a i n g P l a c e- We find this in a number of 
cases. 

Over population is definitely emphasized and the 
environmental need for it. Some of them even sugges? 
the need that population needs to be controlled. Then 
of course you have death education and survival games 

^e<3ue"tly. I mentioned environmentalism and I 
Qoio if IS° ugY, a n d 1 1 i s definitely overemphasized in 
some of the books. Then we mentioned sex education 
before but one of the things that is often suggested 
methnr|So? e d u? a t l o n that abortion is just another 

J of contraception. All these things go against 
the traditional basic values of Americans. 
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The reason I'm saying that I represent the 
majority is because of the White House Conference on 
the Families that was held in 1980 caused two different 
organizations to make surveys about American values. 

°fi_ e m w a s t h e Better Homes and Gardens Survey and 
the other one was the Gallup organization. Both of them 
came basically to the same conclusion that seventy-five 
to eighty five per cent of Americans still held basic 
traditional values, including seventy-four per cent 
still believing in the Ten Commandments. So when your 
textbooks are promoting the viewpoint of the ten of 
fifteen per cent of Americans who do not hold to those 
values we think it is totally unfair for the students. 
I believe all these points that I mentioned on the 
categories would be representative of the small 
percentage of our nation forcing their views on the 
majority (2). 

Drug Education 

At the 1979 textbook hearings Norma Gabler made a 

presentation against Health, A Wa^ of Life published by 

Scott, Foresman and Company. A portion of her testimony 

against this textbook is as follows: 

..ou 21.6.' "Questions to Think About," quote: 
Should marijuana be legalized? Why or why not? 
If marijuana is legalized, who should be permitted 
to manufacture it drug companies, tobacco 
companies, or others?" 

Young people do not have all the facts to make 
a value judgment on this issue. Legalization of 
marijuana is a very controversial question. 

The publisher states, quote: "We respond that 
the necessary facts are presented in the preceding 
chapter section." Now, let's look at the facts. Only 
22 lines discussed marijuana in the entire chapter on 
drugs Now, would the publisher please explain how a 
student can make a value judgment with so few facts? 
lso, where is the balanced information against 

marijuana? Examples were covered—we covered in the 
previous health presentation, so I felt like it would 
be repetitious to include it with this one. We ask 
why wasn t some of this information that was presented 
in our Bill, why was it censored from this book? Whv 
bias instead of a balance? Question: If we can find 
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pages of information by .scientists, doctors, and 
psychologists on the dangers or marijuana, then why was 
it omitted from this text? There is much evidence 
known and dating back into the 1960's against 
marijuana (13, pp. 68-69). y 

Respectability Given Non-Deserving 
Individuals 

At the 1980 textbook hearings Norma Gabler made a 

presentation against Encounters published by Laidlaw Brothers. 

A portion of her testimony against this textbook is as 

follows: 

i W e f l s o ob3ected to stories portrayinq 

heroesVwereUomittedfe°The 

character L I T / s J ' v S S o r 1 ° S t ^ o n e 
containing a male character. 

,, . , T^ e Polisher is misquoting our Bill if t-ĥ  
publisher will carefully look at our Bill of pirticuSrs 

traditional Sh^ S t a 1 1* ° U r S e c t i o n s state that ' 
people a ™ h o ^ d . " ^ 1 9 n ° r e d W h i l e l e S S ^nificant 

In other cases the publisher replied, 
The stories about Tempe Wick and Sybil 

Ludmgton depict the reported actions of 
young people who lived during the time of 
the Revolutionary War. Calling attention 
to the efforts of these less significant 
individuals in no way lessens respect for 
traditional heroes." 

TT- I O ^-? O W y o u m a y a s k w h o i n the world are Temne 
Wick, Sybil Ludmgton, Deborah Sampson and Mrs 
Bickerdyke? Well, the students will be able to tell 

Madison T h S m a / T k 4 h e m m U ° h a b ° U t Abi<3ail ^ams, Dolly 
probablv I 5 f v " ° r S a m A d a m s ' because they 
p obably won t know. Our objection to these stories 
is not based on sex. We would not object to the stories 
who £ m P o r t a n t heroes were not sacrificed 
Who can doubt that George Washington was morS important 

5 S e T £ o 7 t ^ - D e ^ r a h S a m p'° n' a 9 " 1 "ho ^ J s e d 
p like a boy to ]oin the army, defying military rules? 
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Did not Thomas Jefferson contribute more to our heritage 

S - S i S T K r° k' a J l r l W h° p U t a h o r s e i n h e r bedroom to hide it from soldiers? (14, pp. 96-97) 

Women's Lib and Reversal of Sex Roles 

At the 1978 textbook hearings Norma Gabler made a 

presentation against Gallery I published by Scott, Foresman 

Publishers. A portion of her testimony against this 

textbook is as follows: 

MRS. GABLER: On page 96 to 105 Book 1 

are given'' lor ^ ^ P° u r ^ s f p e r L s are given for this story. This is a story of a child 
raised as an X rather than as a boy or girl. 

Page 96: "Once upon a time, a baby named X 

could°t£li T w h
b a b ^ W a S n a m e d X s o t h a t nobody could tell whether it was a boy or a girl. Its 

parents could tell, of course, but they couldn't 
tell anybody else. They couldn't even tell 
Baoy x at first,11 

-̂O K 0
C O f ? " g quoting: "....These parents had 

to be selected very carefully. Thousands of 
volunteers had to take thousands of tests and 
answer thousands of tricky questions. Almost 
everybody failed because, it turned out, almost 
everybody really wanted either a baby biy ora 
baby girl, and not a Baby X at all..;." 

° f a l l / t h e r e w e re families that 
alrecidy had other children who couldn't be trusted 
to keep the secret. Certainly not if they knew 
And wf*s,worth $ 2 3 billion and 72 cents. 
And all you had to do was take one little peek at 
aagirl.»n ^ t 0 k n O W i f " N o r 

I*::*they h a d t o Promise never to hire any 
baby-sitters The government scientists knew 
perfectly well that a baby-sitter would probablv 
peek at X in the bathtub, too." 

fa^e ^ ' "Ms* an<^ Mr» Jones had to be care-
ful about how they played with little X. They 
knew that if they kept bounding it up in the air 
and saying how strong and active it was, they'd 

if it„m0re l i k S a b o y t h a n a n x- But 
if all they did was cuddle it and kiss it and tell 
it how sweet and dainty it was, they'd be treating 
it more like a girl than an X." 
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to start%n9Qoh *"*,An5* t h e n w a s time for X 
to start to school. The Joneses were reallv 

"Sl^of rnlm this because school was even more 

for b ° y S ^ n d 9 i r l s ' a n d t h e r e w < ^ 
marked BOYq an(i Ii, There would even be a bathroom 
marxed BOYS and another one marked GIRLS " 

....And they had asked if x could use'fhA 
principal s bathroom because it wasn't marked 
anything but BATHROOM " marked 

all thp9Qii?°:K "* *:•? t h e r children have to obey 
all the silly boy-girl rules because their narpnfc 

, l u c k y X' y o u d o n't have to stick 

is be yourself™*?" 3 t a U ! A 1 1 Y° u h a v e t o d o 

criedT^J" 1*? 9* " X
l.

l i k e a b e « 3 itself. But X 
afraid / i ? ' P a r t l y because it felt 

it aid'couldn't h ? l d X t i g h t a n d c u daied 
? p c r y l n 9 a little, too. And 

X s mother cheered them both up by reading a storv 
about an enchanted prince called Ileepi^Handsome 
who woke up when Princess Charming kiLed him." 

to olav with 4 9 9 Y a n d J o e w e r e forbidden 
and then all „ S?„ W a S S u s i e a n d then ana then all the other children. But it was too 
anr?8f other children stayed mixed up and happv 

were before xf" t 0 9 ° t 0 t h e w a Y ^ 
1 0 3 ' . t h e psychiatrist said "X has 

bi? m £ 2 d y u p ? . ^ n t i t y P r ° b l e m ! H e i s n , t 

P a g e 1 0 4: " T h ey found X in the backyard plavino 

before.!?!" b a b Y t h 3 t n ° n e ° f t h e m h a d e v e r s e en 

Peaav" W5 af k i n d ° f a b a b Y is it?' asked Joe and 
Peggy x frowned at them. 'Can't you tell?' Then y 
broke into a big grin. 'it's a Y " » T h e n X 

m * - P u b J i s h e r stated, "We refute the reviewers' 

bias™" ?f ? t e d n t 0 r ^ d i S p l a Y S a b l a t a n t l y feminist 

__.. ... M o r e damaging than the content are the class 

?he 1;eac 1h«?fSu!Se t h? 5
S t^ e n t , s e d i t i°"' " ^ " C o ^ t , " 

the « • : • " = : 
interest through Debate and Through Reading.'" E X t e n d l n 9 

,u . the selection is intended aq ^ 
these activities use the story as a spring b o L d fo?' 
discussions of social issues, value-rela?!d questions 
indoctrination in the women's lib philosophy and Jhe 
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psychological raising of children; all to the 
detriment of fifteen-year-old students (12, pp. 213-14). 

Over Population 

At the 1980 textbook hearings Norma Gabler made a 

presentation against Sociology: The Study of Human 

Interaction published by Random House Publishers. A portion 

of her testimony against this textbook is as follows: 

Another example of the bias shown in this 

?2PUlatl?£ c2 n t r o 1* 0 n Pa<?e 481, paragraph 
5 that is page 46 of our Bill—and I won't read 

^°!L.Ca2 ffe 1 h a v e. a lengthy objection. A major aim— 
Sf ^ 2 * q^ o t e l s a major aim of social policy must 
be inducing changes and attitudes and providing incen-
oi V e S

Tf°
r ^ S ° P i L t o lil?it family size. It goes on and 

• It said, The positive incentives, such as cash 
rewards for sterilization after the birth of two 
children or negative incentives, such as the imposition 
of some form of tax on birth after the first two 
children. I would get rid of one of my sons 
Qv . !?ow J w i l 1 qu°te again, "The ultimate aim 
should be to change social norms and ideals so that 
people would generally come to consider large families 
undesirable." And then there is still a further q u o S U 
th at

e
T
S U r e for those who are not following to know 

that I wasn't just lifting-l was just doing a little 
bit in order to make a point. 

. This is editorial comment stated as fact, it 
conditions students to accept governmental control"of 

fa™ Y m a t t e r s- The text fails to point out 
that the United States does not have a population 
problem. While many cities are overcrowded by free 
choice of individuals, there are many other areas that 
are sparsely populated. The text fails to p£n? tSs 
out, but does teach that population control is 
important. 

We feel that, because this book has many 
points of opposition and many questionable portions, 
5 i n o t m e et the standard for a sociology 
textbook, and we ask that it not be submitted (14, p. 140) 
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Evolution 

At the 1971 textbook hearings Norma Gabler made a 

presentation against an unidentified textbook published by 

Laidlaw Brothers. A portion of her testimony against this 

textbook is as follows: 

^ MRS. GABLER: Mr. Chairman, Members of the 
Committee, contrary to what is printed in the paper 
and printed in the news releases, that we are against 
the teaching of evolution. This is ridiculous, because 
we have asked over and over again through the years that 
we want evolution to be taught, but let's teach it as a 
theory This is what we are asking for, and the Board 
k ^ V ° ' t ? S W a s t o b e i n t h e introduction of every 

4.k they still go on and write it just exactly 
like they want it to, even though they say it's a 

conS?n+-^he C h ^ h?S t 0, g 0 b a c k' a n d u n l e s s the teacher 
constantly reminds him, Now, you go back there to the 

say' " b u t n o w t h e B o a rd said we couldn't do 
that way. I doubt if it's done in the classroom 

every day. But this is what we have been asking for 
or many years, that evolution be taught as a theory! 

. We want the students to know that there is 
scientific evidence which seems to support evolution. 
At the same time, it is only fair that students also 
receive scientific evidence which flat contradicts the 
possibility °f.evolution. To do, as these books do, by 
giY"}g th® stuJents ° n l y examPles Of, speculation for, 
ana deduction from, the evolutionary faith, will pro-
duce students who, through the weight of evidence, will 
consider evolution as the only possible solution for 
present life. Scientific evidence, overwhelmingly in 
support of evolution, there might be justification for 
presenting only this view, but the fact is, that so 
much scientific evidence supports sudden creation that 
the facts of science fit the framework of sudden 
creation better than the framework for evolution 
Granted, this type of evidence is not generally known, 

unfortunate practice of those who have so 
much faith in their favorite philosophy that they are 
blind to any other possibility and refuse to even 
consider conflicting scientific evidence. 

mn??^
aUSe J r i l o b i t e s w e r e supposed to have become 

extinct millions of years before man appeared, evolu-
S 5efuse.to consider such concrete evidence as a 

human sandal print m trilobite fossils which is so clear 
even a child can recognize the imprint of the worn heel. 
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tinct 1 n n a D S S a U r S W G r e s uPP o s e d to have become ex-
tinct long before man arrived on the scene, vet ther^ 

rocJ^strata "J?1*'' S i d e b y I Z t _? strata in Texas, Glenrose. Such evidence is 

eai:i^iZ?rscheb^aUSe " d o e s n 0 t f i t t h e 

n K. .. Surely Texas students are entitled to 
objective scientific evidence. That is whv we are 
urging that the theory of evolution be taught—as a 

abideYhva?h n ° t e x t b o o k b e used which does not 
Jni ® principle of science which requires that 
con. n of a theory include both thf pro and the 

t-ha-t- ̂  This book dogmatically presents onlv evidence 
s uPP° r t s evolution and censors the weighty scien-
evidence which contradicts evolution (6, p. 154). 

Chapter Summary 

In this chapter petitions against textbooks have been 

organized around the Gablers' categorical classification of 

objectionable content as noted in printed form T-482, 

"Textbook Reviewing by Categories." Forty-two specific 

passages of testimony given by Norma Gabler before the Texas 

State Textbook Adoption Committee between 1970-80 are 

presented. Material from eighteen different publishers is 

represented. 

From these transcripts it can be observed that Norma 

Gabler presents verbatim material directly from textbooks and 

teacher editions. She also offers her opinion explaining why 

the textbook passage in question is unsuitable for Texas 

students. Frequent mention is made of the official Procla-

mation and perceived violations in textbook content as it 

pertains to this document. other relevant research, such as 
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studies done by prominent institutions or authorities in 

certain fields, is made to the textbook committee to further 

enhance the Gabler position, in addition to all of this, 

Norma Gabler will quote to the selection committee publisher 

rebuttals to her already submitted Bills of Particulars. If 

she feels the publisher has responded inadequately to her 

petition then both her position and the publisher reply is 

presented together for public testimony. 

At the present time Norma Gabler believes the publishers 

have an advantage with the Texas State Textbook Adoption 

Committee. Members of this committee usually do not ask 

many m depth questions of the publisher representatives. 

However, publisher representatives inform the committee, for 

the most part, that they prefer to stand on their already 

submitted replies to the Bills of Particulars filed against 

their respective firm's textbooks. Norma Gabler does feel 

that many difficult questions are generally asked of the 

protestors. With this in mind, she is under the impression 

that the Texas State Textbook Adoption Committee is usually 

against protestors objecting to the content of textbooks. 

There is another aspect of this situation which should 

be mentioned as it concerns the State Board of Education. 

It appears evident in the opinion of Norma Gabler that the 

State Board of Education asks some fairly accountable 

questions of the publishers. Evidently the State Board of 

Education has been insisting that publishers follow and 
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adhere to guidelines as listed in the textbook Proclamation. 

Also, publishers are being required to respond in detail to 

Bills of Particulars filed against their textbooks (3). 
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CHAPTER V 

MEDIA COVERAGE FEATURING THE GABLERS 

The Gablers have received widespread media coverage 

from newspapers, magazines, radio, and television. Media 

exposure in newspapers and magazines usually portrays the 

Gablers in a favorable manner typically conveying the back-

ground, development, and issues which concern their textbook 

review work. Radio and television coverage featuring the 

Gablers often presents an exchange of ideas and clarification 

of thought as is typical of talk shows and host conducted 

interviews. 

In this chapter thoughts and impressions are presented 

from the Gablers, the public, publishers, reporters, media 

personalities, and prominent individuals from national organ-

izations and the Department of Education. Judgments and 

expressions from multiple perspectives are reported to relate 

the vast array of thought and the rationale accompanying such 

opinions which exist because of what the Gablers have 

attempted to do. Justification, praise, and criticism of 

the Gablers' efforts are acknowledged and conveyed from 

various media sources in order to document, for the histor-

ical record, the occurrence and nature of such coverage. 
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The use of media sources reviewed in this section comes 

from relatively recent presentations. The availability and 

accessibility of such data is a contributing factor for using 

more current materials with the exception of newspaper 

coverage. Newspaper articles about the Gablers are numerous 

and span the entire length of their work. Articles from 

three newspapers selected for this section are those which 

appeared in major newspapers in large metropolitan areas of 

the United States. Also, Textbooks on Trial documents 

earlier coverage of this type and the reader is referred to 

this source as needed. 

Four magazine articles reviewed in this section come 

from major national publications with the only exception 

being a cover story featuring the Gablers in a Sunday news-

paper magazine from a major metropolitan city, it should be 

noted that there is difficulty in obtaining radio broadcast 

coverage of the Gablers as it is apparently not customary 

for local radio stations to prepare and distribute tran-

scripts of broadcasts. However, one radio program is 

included in this section and it features an interview with 

Mel Gabler and the National Secretary of the American Civil 

Liberties Union, Franklyn Haiman, offering virtually opposing 

opinions about the Gabler movement. Nationally televised 

media coverage is a rather recent development involving the 

Gablers and transcripts of such broadcasts from the major 
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networks are available. Reviews of three nationally tele-

vised programs are presented in this chapter. 

Newspaper Coverage Featuring the Gablers 

Four newspaper stories about the work of the Gablers 

from three different major metropolitan area newspapers are 

presented in this section. Material is arranged in chrono-

logical order with the following article types used: a 

front page story from a Sunday edition with a subsequent 

follow-up Story; a cover story from a special feature 

subsection; and an editorial commenting about the Gablers1 

textbook review work. 

The Chicago Tribune 

The Gablers received front page headline coverage in 

the Sunday edition of the Chicago Tribune on August 19, 1979. 

This article and a follow-up story appearing three days 

later in the same newspaper were written by education editor, 

Casey Banas. 

Banas begins his front page story, "A Mother's War on 

Textbooks," by indicating that the Gablers submitted 620 

pages of typed objections, all single spaced, against ten 

textbooks being considered for adoption in Austin. The 

publishers responded to this with 651 pages of rebuttals. 

An example is cited where one publisher utilized the services 

of eight employees and about 150 hours of time to respond. 
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An explanation of the Gablers, their work, how they 

became involved in this movement, their textbook filled home, 

the Texas selection process, and specific examples of ques-

tionable content are included. Mention is given to the 

centralized adoption process found in twenty-two states and 

the importance attached to the Texas system. 

Publisher reaction to the Gablers is mentioned which 

suggests that if a firm does not respond to the Gablers' 

Bills of Particulars, they would likely be left off the 

adoption list. They agree the Gablers do exert an influence 

but the exact extent of this influence is uncertain. 

According to Robert Laidlaw, president of Laidlaw Brothers, 

as reported by Banas: 

"She takes a simplistic approach," he said. "There 
are no gray areas with her. if you don't agree 100 
percent with her point of view, you are bad " 

Laidlaw explained he is bombarded with'requests 
f r ^ v K r T S ^ h ° W a n t Parti="lar views expression 
from Saudi ' • m o s t 5?cent being (a) slick brochure 

t"k i p u s h i n9 f o r Pro-Arab material in 
the schoolbooks. And, he said, while Mrs. Gabler 

s^alSstudLJ9?lnS£ t e a o h i n9 values in the classrooms, 
social studies teachers want more of it in the 
textbooks (3, p. 2, Section 1). 

The Banas article, though lengthy and offering multiple 

points of view, includes a picture of the Gablers. Banas 

discloses the typical information appearing at this time 

about the Gablers in trade literature. His follow-up 

article, "2 Show How Parents Can Have a Say on Textbooks," 

printed on August 22, 1979, reflects a different perspective 

about the Gablers. it will also be reviewed in this section. 
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In this second article Banas indicates that after 

writing much about the troubles of the large urban school 

district, Chicago, the story about the Gablers was "refreshing" 

for him to write. He indicates that: 

°yer Y e a r s they have developed textbook 
criticism into an art, with the same degree of 

film 1 S£hS^ n a n d i n t e9 r i t* o f a highly professional 
llm, theater, or music reviewer (4, p. 2, Section 3). 

Banas reports about the committee hearings in August, 

1979, and how Norma Gabler expresses her right to appear 

there in Austin. At this meeting people are now said to 

listen to her because of her acknowledged influence which 

exists, at least, to some degree. According to Banas: 

?Sf iLYO?-thin]l a n o r d i n a rY couple cannot command 
startl^n^°n <-thfKbl? g U Y S' y O U w o u l d h a v e b e e n ^ lu textbook publishing executives from 

over the country in the audience prepared to 
answer her objections (4, p. 2, Section 3). 

Banas relates that the Gablers spend a great deal of 

time reviewing textbooks as they closely examine every 

aspect of textbook content. The attempt by the Gablers to 

inform other parents throughout the nation is referred to 

as well as the fact that Illinois parents do not have the 

opportunity to formally express objections to textbook 

content as they have in Texas. Methods of textbook selection 

in Illinois are presented and Banas writes: 

One top Chicago school official calls the Texas 
system professionally distasteful" (4, p. 2, Section 3). 

Banas closes his second article about the work of the 

Gablers with the following opinion: 
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4- 4.uPa,re?^S si}ould h a v e the right to speak before a 
textbook list is adopted. But with that right goes a 
responsibility to act as Mrs. Gabler does: thought-
fully, articulately, low-key, firmly, and with a 
deep commitment (4, p. 2, Section 3). 

The Houston Post 

On Sunday, September 23, 1979, the Gablers received a 

cover story with full picture in the "Today" section of the 

Houston Post. This article, "'Mrs. Gabler,"' was written 

by reporter Barbara Mcintosh and includes an emphasis more 

on Norma Gabler and her public success. Like most other 

articles, the standard background information of facts 

about the Gablers1 textbook movement are presented, in 

addition, other insights are highlighted in this report and 

these will be reviewed. 

Mcintosh reports that at the Austin textbook hearings: 

V, a r a r e s a l e s m a n who doesn't know by now 
who the bespectacled brunette sitting in the front 

She 1 S the famous "Mrs. Gabler "--the concerned 
i °! Longview who took it upon herself, with 

he help of her husband, to read and critique the 
textbooks offered to Texas schoolchildren. She is 
known as both a censoring crackpot and a crusading 
saint. No matter what the label, after 18 years 

tenaciousness she is probably the best known lay 
°° t h e n a t i o n* Some people actually 

believe this mild-mannered woman and her husband, 
working persistently and fervently over the years 
have helped make the textbooks of America more 
conservative (8, p. IBB). 

Mcintosh relays how the Gablers receive daily phone 

calls and mail, not only from all over the nation, but also 

throughout the world, from parents wanting information on 

how they can have more input into their children's textbooks. 
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The Gablers are being viewed as "symbols of a nationwide 

trend" as parents of all different backgrounds are becoming 

involved. 

The efforts and struggles of the Gablers" early days 

in their movement are disclosed. Mcintosh relates that 

not only has there been a lot of ridicule associated with 

the reviewing of textbooks, but that over the years the 

Gablers have learned many things as well. An incident is 

relayed concerning a member of the State Board and a comment 

he made to Norma Gabler questioning her appearance before 

that committee: 

Then just as quickly her normal good spirits 
return and she tells with relish the time a committee 
member challenged her right to be heard. "He folded 
his arms and said, 'Mrs. Gabler, just what qualifies 
you for us to listen to anything you have to say.1 

You should have heard the laughter. Well. I'm 
lrifh^?d, 1 l o o k e d a t h i m for a few minutes. I'm a 
fast thinker..." 

And God gave her three good reasons,11 Mel 
interrupts proudly. 

XT K said'" N o r m a continues, "'I have three of them. 
Number one, my sons belong to my husband and I and 
they do not belong to you and the state—yet. Number 
two, as a taxpayer in this state I'm the purchaser 
of this product. In other words I buy the books. 
umber three, we elect you to office. Do you have 
three better ones?' He said, 'No. Case dismissed.' 
And no one has ever asked for my qualifications 
again (8, p. IBB). 

Regarding contributions the Gablers receive from those 

writing to them, a statement is made that most of the checks 

they receive are for amounts under $50.00. Mel Gabler is 

reported to do much of the paper work while Norma Gabler 

pursues the role of guest speaker representing their cause. 
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Brief statements from publisher representatives are 

included which bring up the censorship issue. Counter 

statements from the Gablers, also typically representative 

of their view on this point, are made. 

An incident bridging the gap from the early days of 

the movement to the present time is reported by Mcintosh: 

"I'VP"won k"0I!+.
I^fe^1 successful," Norma muses. 

I ve won the right to be heard and I'm not laughed 
at anymore. I ran into one of the major publishing 
representatives last November. He said, 'Mrs Gabler 
do you remember the earlier years when you ffist ' 
started coming to Austin?' I said, 'Oh boy, do I ' 

said, We took you as one big joke. Everytime* 
you got up everyone laughed at you.• And I Lokld 
at him and I smiled and said, 'You don't laugh at me 

anybody' than^you.. f" T ' p . ' W 

This article closes with an indication that some of the 

textbooks Norma Gabler spoke against in 1979 were selected 

by the textbook adoption committee. Mcintosh inquires if 

Norma Gabler was disappointed by the vote and the following 

reply reveals an attitude worth noting: 

"Oh, no," Norma said brightly and with an 
optimism and dedication that's hard to fathom. 
Now we appeal!" (8, p. 14BB) 

T h e Baltimore Evening Sun 

A one page editorial written by Mike Bowler and 

appearing in the Baltimore Evening Sun on April 24, 1980, 

sheds a much different insight into the personality of 

Norma Gabler. Bowler contends the first time he interviewed 

the Gablers in 1976 they were considered a "curiosity." He 
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feels as if their status has changed since then as this 

excerpt reveals: 

Now they are an industry. Mrs. Gabler travels con-
a n? 1 3 S° U g h t f o r n e t w o r k interviews and spreads 

in national magazines and mass-circulation newspapers. 
Two appearances on the Donahue show elicited thousands 

letters, most of them supporting the Gablers1 

nonprofit business. . . . " (2, p. A-18) 

Typical background information is briefly stated about 

Educational Research Analysts and the motives behind this 

organization. The impact on publishers is referred to with 

this same information appearing in Chapter I of this study. 

Bowler contends that Norma Gabler's national prominence 

is definitely on the upward swing. He relates an occurrence 

which happened in New York at a seminar to which she was 

invited but failed to make an appearance. This excerpt 

relates Bowler's impressions: 

. M5S* Gf b l er has grown so in national proportion 
that she makes waves by not showing up. Last weekend 

° f m f r i c a n Publishers and the Ford 
Foundation held a seminar in New York to which the 
ablers and others on the right were invited. By 

mutual agreement—the Gablers' national grapevine is 
wondrous in its efficiency—they boycotted. And 
publishers wondered. Where's Norma? (2, p. A-18) 

This article suggests that Norma Gabler is doing most 

of the speaking and traveling engagements for Educational 

Research Analysts and Bowler comments on her skills as a 

speaker. After reading the following excerpt, one might 

receive a different impression about the caliber of Norma 

Gabler's speaking abilities: 
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WhatCTcr the case, I can believe that Mrs. Gabler 
could outwit an experienced interviewer. She is smart 
as a fox. And she knows how to play to an audience. 
Speaking to the Education Writers Association in 
Chicago a couple of weeks ago, Mrs. Gabler took great 
pains not to push a philosophy but rather to emphasize 
the generally accepted decline in the nation's school 
achievement and to show, citing chapter and verse, how 
some books engage in "foolishness"~type that runs in 
circles on a page, for example—while "23 million 
Americans are functionally illiterate." No lunatic 
ere, out to rid the books of sex. No crazy, trying to 
get prayer back in the schools. Mrs. Gabler was 
downright moderate. Quite entertaining, too, but a 
publisher who's been stung in Texas sat stonefaced in 
the audience (2, p. A-18). 

Bowler contends that textbooks are conservative and 

because of pressures from various groups this tone is going 

to continue. He apparently is critical of the textbook 

industry as he writes: 

You can empathize with Norma Gabler, like her 
immensely and admire her taking on the giants with such 
f. sllngshot. But you can also sympathize with 
the publishers, many of whom for decades have been 
turning out books that are not only bland and unimag-
inative but, worse than that, have no clear pedagogy, 
ven in fields like reading and mathematics where books 
an make a real difference. The pressures from the 
Gablers and their spiritual brethren across the nation 
guarantee that textbooks will be even more bland, even 
less daring, especially as enrollment declines 
nationally and the school book market shrinks (2, p. A-18) 

This article closes with the idea that at the moment 

stability" is really what this issue is all about. Further-

more, not only is this what the Gablers represent but 

millions" of other people long for it too. Because of this, 

textbook publishers will be distributing more of it. 

Bowler's final comment: 
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And Norma Gabler, who has to send her two sons and 
their families to a motel because even her bathrooms 
are full of textbooks, is going to get more 
popular (2, p. A-18). 

Magazine Coverage Featuring the Gablers 

Magazine articles reporting on the work of the Gablers 

are presented in this section. Reviews are arranged in 

chronological order and reflect specifically on the trend 

by the public to monitor the content of school materials. 

Three of the four articles summarized come from nationally 

distributed publications. 

Parade Magazine 

An article by Marguerite Michaels appearing in Parade 

Magazine on November 25, 1979, discusses the issue of 

censorship in "Public School Book Censors Try It Again." 

Michaels reports this controversy offering opinions from 

varied and different perspectives. The two pictures included 

in this article show books being burned in Warsaw, Indiana, 

by a group of senior citizens and a picture of the Gablers 

working in their home. Censorship incidents from throughout 

the nation are discussed with an indication of increased 

activity being prevalent along these lines. Statements from 

Edward Jenkinson, Barbara Massie, J. Charles Park, and other 

educators expressing reservations about this movement are 

given as well as statements from the Gablers and Onalee 

McGraw, consultant for the Heritage Foundation, offering a 
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counter point of view. Background information about the 

Gablers, their work, and textbook reviews are revealed. A 

closing statement by Allan Glatthorn, Professor at the 

University of Pennsylvania and a former director of the 

Commission on Curriculum for the National Council of Teachers 

of English, suggests that educators currently realize that 

they are being closely watched by the public. To him this 

means that those involved with curriculum have to choose 

selected materials responsibly and that they will have to 

be able to defend their selections. 

U. S. News and World Report 

"Textbooks—Rising Profits, Criticism" appeared in 

U. s. News and World Report on December 3, 1979. This article 

presents information about the publishing industry in general 

and discusses the stress publishers face from different 

and various groups attempting to influence the content of 

school textbooks. A picture of the Gablers at work with one 

of their employees is one of three pictures presented. 

Financial facts and figures are released which indicate 

a large amount of money is connected with the publishing 

industry. A statement is made about the transition to 

conglomerate ownership of textbook firms over the past ten 

years. Because of this, the following statement is made: 

The result, some critics say, is that textbook 
content is tailored more than ever to meet corporate 
demands for high sales and earnings, which results 
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in a bland product designed to maximize profits and 
minimize conflicts (13, p. 82). 

The demands and ramifications of pressure groups are 

acknowledged. Many changes observed in textbooks are the 

result of various groups wanting some type of favorable 

presentation in textbook content. This article continues 

to express: 

Pressure to make such changes comes from groups 
of all political and cultural persuasions who want 
their values reflected in textbooks. They see books 
as profoundly influential in shaping the attitudes of 
tomorrow's adults. Experts say the impact of texts 
is not clear, but pressure from activists of all 
kinds persists, especially when texts involve history, 
government, literature and biology (13, p. 82). 

To all this, publishers say they are caught in the 
middle of social changes and educational trends— 
buffeted by one pressure group, then another (13, p. 83) 

Statements from various publishers are presented which 

indicate that in the market place of textbooks, publishers 

will provide the type of materials the purchaser desires 

and will buy. It is realized one edition of a textbook may 

be controversial in another part of the nation, yet it is 

felt to be financially wiser to attempt to market a single 

edition which will satisfy most users. An indication is 

made of the importance and influence of the Texas adoption 

process where acceptance might bring millions of dollars 

in sales and where textbook rejection signifies a loss of 

potential financial revenue. 

At this point in the article reference is made to the 

Gablers and the work they have been doing. The various 
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opinions by publishers of the Gablers and others is expressed: 

Some publishers and educators label such 
ideological attacks as attempts at censorship. Other 
publishers insist they represent a viewpoint that the 
industry is free to embrace or reject. 

Thomas Murphy, president of CBS School Publishing, 
contends: "Because they don't like criticism, many 
people in the industry cry that their First Amendment 
rights are being trampled on. But we have a choice. 
We can create a product that meets customer needs or 
decide not to" (13, p. 84). 

The closing statement of this article does add a 

perspective from the publisher viewpoint: 

Ferment over texts, however, is likely to continue 
unabated because of the deep differences in U.S. 
society about values and aims that are reflected by the 
controversies over content. As author Frances 
Fitzgerald says in her new book America Revised: 
"Textbooks have become the lightning rods of American 
society" (13, p. 84). 

Time Magazine 

In the "Education" section of Time Magazine on 

December 31, 1979, the Gablers received a full page feature 

article discussing their work. Included in this report is 

a picture of the smiling Gablers holding textbooks in front 

of their home. This article briefly reviews the history of 

their movement with a personal background of the Gablers. 

Items about which they object are reported as a loss of 

patriotism, bias, and lack of moral standards. 

Statements are made indicating a powerful influence is 

being exerted by the Gablers with mention that five of the 

ten textbooks Norma Gabler opposed were eliminated by the 

state textbook selection committee that year. A comment 
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from then Texas Commissioner of Education, Alton Bowen, 

and president of Allyn and Bacon, Richard Carroll, are given. 

Bowen indicates that parents are in agreement with the 

Gabler position while Carroll relates they are imposing a 

personal ideology on others in the nation. Time Magazine 

indicates the Gablers are taken seriously and will continue 

to challenge education until their allegations can be 

proven to be undeserved (14). 

Scene Magazine 

On Sunday, April 6, 1980, Scene Magazine featured an 

article about the Gablers as their cover story, "The Gablers: 

Saints or Censors?," authored by Dallas Morning News staff 

writer, Si Dunn. A full page color picture of the Gablers 

is on the cover of this weekly magazine included with the 

above mentioned newspaper. As the title to this suggests, 

Dunn presents varying opinions about this controversial 

movement and this article includes an interview with the 

Gablers as well as brief comments from three publisher 

representatives. A point which should be made is that of 

the hundreds of articles written about the Gablers many 

contain virtually the same information. This article contains 

the typical background information prevalent with what others 

have written, but it also includes some different perspectives 

and thoughts. 
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Norma Gabler reveals in this interview that the work 

she and her husband have been doing "hasn't been easy, and 

it hasn't been fun" (5, p. 7). According to Dunn: 

Norma Gabler would rather be just a simple, God-
fearing, fiftyish housewife in Longview, Texas, not 
one of the nation's most feared—and criticized— 
critics of school textbooks (5, p. 7). 

Explanations about the Gablers' efforts and the impact of 

the Texas selection process are mentioned. 

Dunn acknowledges the criticism and praise this movement 

has received and comments on both opinions: 

To their strongest critics, particularly among 
textbook publishers and educators, Norma and Mel 
Gabler are crackpot censors pushing a right-wing brand 
of back-to-basics education. "They've made a profession 
out of protesting," charges one Dallas textbook seller. 
"Things they don't believe in, they don't think should 
be in the books." To their admirers, who send them 
small checks and encouragements from every state, the 
Gablers are helping force the nation's textbook 
industry, in its books intended for elementary and 
secondary schools, back toward a pre—Sixties political 
and social conservatism (5, p. 7). 

Dunn reports the incident concerning the textbook 

devoting a chapter to Marilyn Monroe as the Gablers' most 

famous. He mentions this episode received international 

headlines and adds, "but the text was adopted anyway, briefly, 

until the Commissioner of Education ordered it 

dropped" (5, p. 7). 

A reference is made about the Gablers never boasting 

or claiming that they personally had textbooks removed from 

the Texas adoption list. However, after being laughed at 

for the first nine years of their work, Dunn indicates that 
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they have learned very well how to effectively present 

their position at the textbook selection hearings. Dunn 

describes this approach and as information for the historical 

perspective/ this material will be included: 

But they have learned—after being laughed at for the 
first nine years, Norma admits—how to state their 
opposition at the Austin hearings with enough clarity, 
logic and facts gleaned from research occasionally to 
cast doubts on a textbook's desirability. Those 
doubts, she adds, sometimes are enough to prompt 
second thoughts within the State Textbook Committee's 
deliberations. And second thoughts can lead to hard 
sweating by textbook salesmen and publishers. From 
an adoption standpoint, lingering questions can make 
your book look less desirable than those of your 
competitors (5, p. 7). 

The initial incident in 1961, which started the Gablers' 

work in this area, involving their son and the discrepancy 

they perceived in his textbook content is related. The 

following excerpt reveals more about the Gablers at that 

point in time: 

But when Mel first, then Norma, looked at their son's 
text and found nothing about states' and personal 
rights, they became incredulously angry and began to 
question teachers and school officials. "When they 
told me that textbooks are adopted at the state level," 
Norma says, "I didn't even know what 'the state level' 
was. I'd never been to Austin in my life. And to be 
honest with you, I didn't care about anybody else's 
children. I was just a housewife, and we were just 
parents, trying to get our son an answer. It just 
had never dawned on us to look at anything beyond our 
own house" (5, p. 9). 

Dunn writes that very little has happened over the 

years to change the Gablers" minds about the work they do. 

A comment by Norma Gabler is made concerning the idea that 

at this point in time she thought she had seen all there 
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was to see in textbooks until the day she opened a specific 

sex education book. The following excerpt discusses this 

material and Norma Gabler's opinion about such content: 

The offending text includes detailed drawings of 
the female reproductive organs, plus a cutaway view 
—strictly scientific—of sexual intercourse. It is 
the book from which a fist-pounding Mike Wallace 
of "Sixty Minutes" recently tried, unsuccessfully, to 
get her to read aloud on camera. 

"The teacher's edition," she says, firmly closing 
the book, "is even raunchier. Sex education courses 
should stress the dangers of venereal disease and sex 
without marriage. You should present all points of 
view on controversial issues. A lot of parents are 
hurting over the quality of textbooks, but their 
children are hurting more. And a lot of teachers are 
unhappy with the material they must use. But any 
time anybody dares to question education, they are 
called an enemy of education" (5, p. 9). 

A reference is made that educators are the Gablers' 

most vocal opponents. This impression and Norma Gabler's 

reaction to it can be noticed in this passage Dunn has 

written: 

Some of the fiercest opponents of the Gablers1 

efforts, Norma concedes, are professional educators. 
"They'll try to put you down because you don't have 
a string of degrees. But just because I don't have 
a degree doesn't mean I'm dumb." She gestures at 
some of the high piles of high school and elementary 
school textbooks she has read. "I probably have more 
than an earned Ph.D." (5, p. 9) 

Dunn indicates that all the publicity the Gablers are 

receiving, such as their media appearances and interviews, 

has increased their credibility. This is something they 

did not have when their movement began twenty years ago. 

Norma Gabler relates all the traveling they do is not 

nearly as exciting as some people may think. 
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Comments by publisher representatives tell of feelings 

about the Gablers' positions being forms of censorship on 

certain issues with biases toward their own particular 

viewpoints. The following excerpt relates publisher 

impressions: 

And their formidability no longer is discounted by 
textbook publishers and salesmen. Says one Dallas 
publisher's representative: "Salesmen from as far 
away as North Carolina and Virginia have contacted 
us and other publishers' representatives in Dallas 
and wanted to know about them. We tell them that 
they started off not knowing too much about things, 
but that they have become experts—to a degree. Like 
any other group, I think, they are biased toward their 
own particular opinion and their own slant on things." 

Charges another textbook seller: "The stance 
they take on things borders on censorship" (5, p. 9). 

According to Dunn, the Gablers view the situation 

differently: 

The Gablers do not see themselves as censors, but 
as balancers. Any discussion of evolution should have 
an equal discussion of the Creation. Any warnings 
against hard drugs also should warn against marijuana 
usage. Writings about the virtues of socialism should 
be countered by equal toutings of free enterprise. 
Discussions of the United States Constitution should 
include discussions of the Bill of Rights. Explanations 
of federal government should be followed by reminders 
of states' and personal rights. And history should 
be kept "as it used to be" (5, pp. ^.0-11) . 

This article closes with an indication of what Norma 

Gabler likes to read in the little spare time she has. 

Magazines such as Better Homes Gardens, Reader' s Digest, 

Southern Living, and U_;_ S^ News and World Report are listed. 

Dunn closes this article by quoting Norma Gabler as saying: 

"I have a thousand things to do for fun, if I had the 
the time," she says. "But I think we have a greater 
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responsibility now than in the years past. Everybody 
expects us to be better. And there is a groundswell 
building," Norma Gabler believes. "People know that 
something is wrong. Students no longer have map 
skills. They don't spend enough time on grammar, 
spelling and correct word usage. And the problem is 
the way the books have changed. I'm not controversial, 
but the books are" (5, p. 11). 

Radio Coverage Featuring the Gablers 

This section reviews one radio broadcast conducted with 

Mel Gabler and others. Information of this nature is gen-

erally difficult to obtain though it should be acknowledged 

that the Gablers have had numerous radio show presentations. 

This is the medium by which they initially informed large 

numbers of others about their work in the early 1960's. 

The following section presents a radio talk show interview 

with a listener question and comment session. 

The Mikki Stewart Show 

The "Mikki Stewart Show" radio broadcast featuring an 

interview with Mel Gabler and Franklyn Haiman will be reviewed 

in this section. Haiman is Professor of Communication Studies 

at Northwestern University and National Secretary for the 

American Civil Liberties Union. This program was broadcast 

on radio station WIND in Chicago, Illinois, on December 5, 

1980. The "Mikki Stewart Show" is a radio talk show with the 

listening audience invited to call in and express comments. 

Stewart moderated this program, interjected comments, and 

proposed questions to these men. As moderator, she provided 
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ample time and opportunity for all positions and points of 

view to be fully expressed while keeping the conversation 

focused on specific issues. 

Stewart began this show with a general introduction 

and background information about the Gablers and Educational 

Research Analysts. She states the movement is currently 

powerful with thousands of textbook reviews prepared for 

parents and administrators. An implication is made that 

textbooks are not purchased in Texas without the approval 

of the Gablers. 

Mel Gabler disclaims some of the introduction made 

about them which he feels is not quite accurate. Mention is 

made that textbooks are in use in Texas which the Gablers 

have spoken against. He also relates that their efforts 

would largely be ignored if there were not so many citizens 

that truly supported them. 

Stewart comments about the new mood of the nation which 

is identified as the New Right conservative trend and wants 

to know if this movement is a result of Ronald Reagan's 

election the previous month. 

Gabler indicates that the movement has been building 

and developing for a period of time and not dependent upon 

the recent Presidential election. He reveals that he has 

been doing this work of textbook reviewing for twenty years 

and it was initially a lonely road for him and his wife to 

follow. A number of parent groups gradually organized and 
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there are probably now thousands of these groups with hundreds 

that he knows of personally. The formation of parent groups 

is by and large spontaneous with one parent typically 

becoming disturbed about some textbook and showing this 

textbook in turn to other parents. This phenomena, said 

Gabler, continues until there is an upset group of parents. 

They form together to do something about their situation. 

Gabler said he felt the election gave courage to many 

people who previously would not speak up. Many people call 

the Gablers and say they feel they are the only ones in 

their school area who are bothered by the content of school 

programs. These people are told they only think they are 

alone but if others were contacted similar views would be 

shared. Gabler indicates that prior to Reagan's election 

people have been weak, but they are now speaking up. 

Stewart humorously interjects that "they came out of 

the closet Mel" (10). She also indicates a desire to know 

more about book banning. 

Gabler explains that his organization follows the 

Texas process and this procedure is briefly explained. He 

reports that within the nation Texas is the "largest 

purchaser of textbooks" (10). 

Rather than referring to books as banned, Gabler 

prefers to refer to this situation as a "right of 

selection" (10). With citizens having the right to be part 

of the selection process, he justifies his position with 
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the contention that educators work for the taxpaying public. 

Thus, parents are encouraged to participate in the curricular 

selection process. 

Stewart asks Gabler to comment on what it is that is 

looked for in a book that he feels should be removed from 

use. 

Gabler responds with multiple areas of concern. Books 

must be in agreement with the Proclamation and guidelines 

established in Texas. Contradictions in content from 

different portions of the textbooks are monitored. This 

situation is said to be more prevalent when the book has 

multiple authors writing different sections. Content errors 

involving grammar, spelling, and punctuation, as well as 

factual errors are mentioned. 

Stewart says, "You know what I'm getting at Mel" (10). 

She inquires if the Gablers are against sex and drug 

education. 

Gabler indicates that they follow the content areas 

identified by Texas annually and the content area on the 

adoption schedule is pursued. Health books submitted to 

Texas have "very little sex education in them" (10). 

However, most have supplemental materials dealing with the 

topic. These materials leave out "purity, and chastity, 

and virtue, and abstinence," and therefore sex education is 

reduced to "the animal level" (10) . Gabler relates the 

warning of a psychologist which suggests that it is impossible 
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to have a classroom full of students who are all at the same 

level of sexual maturity. Thus, whole group sex education 

instruction is considered inappropriate and a warning is 

forecast of increasing sexual adjustment problems and 

psychological harm as students grow into young adulthood. 

Stewart comments on the banning of several dictionaries 

in Warsaw, Indiana, and wonders if the Gablers are also 

involved in this area. She relates an incident of a 

dictionary being banned because "it included the word 'bed' 

defined as a verb" (10). 

Gabler reveals that they have "objected to only one 

dictionary so far" (10). [Personal communication with Mel 

Gabler indicates that the reason the Gablers did object to 

this one school dictionary is because the dictionary 

illustrations were randomly scattered and not arranged in 

alphabetical order (6).] But, guidelines in Texas since 

1970 state that in books for student use there will be no 

"blatantly offensive language" (10). Therefore, there is 

no argument in this situation as the dictionaries which the 

Commissioner of Education for the State of Texas eliminated 

were done so because of a violation of this policy. 

Stewart asks Gabler "who decides what is proper and 

what is not proper" for book content and "where do you draw 

the line when you start banning books?" (10) 

Gabler then asks Stewart if she favors pornography being 

taught to students and she candidly replies "obviously not." 
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He then relates that some books have been pretty strong in 

this area and "many are pure pornography" (10) . He asserts 

that many parents have been upset throughout the nation 

because of this. With sex education there is "never any 

indication that sex should be confined to marriage" (10). 

Therefore, by omission, schools are teaching promiscuity. 

At this point in the discussion Stewart interjects a 

comment about an incident which occurred in the Chicago area 

the week prior to this broadcast. A controversy arose in 

suburban Oak Lawn, Illinois, resulting in a pornography suit 

against a library because of the children's sex education 

book, Show Me. Because of this incident, State Senator 

Jeremiah Joyce of Chicago proposed a bill which would make 

librarians subject to obscenity laws. Although Stewart 

indicates it is acknowledged that this bill does not have 

adequate time for approval, the thought is expressed that 

the bill would be reintroduced in January, 1981. 

To this comment Gabler responds, "Why should librarians 

be exempted if your porno stores can be raided?" (10) He 

indicates that Show Me includes "a bunch of little naked 

children" and he considers it "child pornography" (10). 

At this point in the program Franklyn Haiman is intro-

duced. His dual association with Northwestern University 

and the American Civil Liberties Union is recognized. 

Stewart states that he has authored two books and is a 

"recognized authority on the First Amendment" (10). 
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Haiman relates that no one objects when citizens express 

their opinions and what the Gablers are doing "all sounds 

healthy and harmless" (10). But he questions, "Who ultimately 

makes the decisions?" (10). He asserts that librarians are 

professionally trained personnel who receive an education 

in their respective area and "they have been trained to make 

quality judgments" (10). This same point he contends is 

true of educators in the academic areas. When community 

people start to make these decisions "serious problems" 

occur for the emphasis is not on the "quality of the 

material" (10) . He acknowledges that sex education is a 

sensitive area of "strong feelings." He states that some 

people do not regard the book Show Me as pornographic but 

rather as a "useful and valuable educational tool" (10). 

Haiman relates that it is ridiculous to think that porno-

graphic materials are used in schools and that it "would not 

happen for a moment" (10). 

Stewart informs her audience that Show Me is now on 

a restricted status at the library in question and she seeks 

Haiman1s opinion about Joyce's attempt to make librarians 

"liable for criminal prosecution under obscenity laws" (10). 

She also wants to know if it is true that the book shows 

children engaged in intercourse. 

Haiman admits to not really having examined this book 

closely though he maintains this involves "materials that 

are not really obscene" (10). He indicates that laws 
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already exist in this aires, from which "librarians aire not 

exempt" (10). 

Gabler states that if Haiman does not think this book 

is pornographic he has a different set of values than the 

greater "vast majority of our nation (10). Gabler inquires 

about "why should a minute minority" have influence over 

the vast majority and asserts this is the situation which 

"has taken place for many, many years" (10). He believes 

most textbook selection committees do not examine the 

content of school books. Rather, they look more at aids, 

format, arrangement, instructional facilitation, and the 

quality of supplemental materials. The examination of 

actual content is a very time consuming process and content 

is so subtle that a quick reading necessitates one "to take 

it right at face value" (10). 

Stewart asks Gabler, "Who has appointed your organ-

ization, Educational Research Analysts, to go around and 

make that judgment on books?" (10) 

Gabler explains that his organization offers a service 

and people ask them for their reviews. If people did not 

want their services they would receive no requests from 

them. An indication is made that the bulk of mail they 

receive is large and requires a staff of six, a volunteer, 

plus the Gablers themselves, just to keep up with it. 

Stewart asks Haiman his views about the Moral Majority. 
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Haiman responds that the Moral Majority and the Gablers 

"attempt to impose their values on others in society which 

prevents others to be exposed to a wide variety of points of 

view" (10). A group should "not be allowed to impose their 

philosophy on everybody else" (10). A reference is then made 

to one of the first cases the American Civil Liberties Union 

was involved in nearly sixty years ago and that pertained 

to the famous "Scopes Trial" concerning the teach.mg of 

evolution. 

Stewart opens the program up to telephone calls where 

callers are identified by their first name only. Some 

callers merely comment on the program while others ask 

questions. Stewart also indicates that "censorship is on 

the increase" (10). 

A woman by the name of Nancy calls and asks Gabler 

why so many groups are opposed to the banning of books? 

Gabler responds that he prefers to view the situation as 

a right of selection, that a library can hold only so many 

books, and that schools have gradually removed the number 

of good books on hand. 

Stewart comments that book bannings and the Moral 

Majority could possibly represent "shades of Hitler again 

right now with what you people are doing" (10). 

To this comment Gabler remarks that just the opposite 

is true of his situation. He only wants his views to have 

the chance to be expressed. 
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Haiman comments that schools and libraries are not 

"filled with books that are alien" to this country and that 

books should not be thrown out only to be replaced with 

books presenting "a single set of values" (10). 

A man identified as Gary calls in with a comment about 

his seventh grade son. He mentions he taught his son the 

facts of life at home and refers to this as "the plumbing." 

He resents his son's school teaching him "how to masturbate" 

and indicates these things are currently going on in schools. 

Gabler retorts to this that parents do have rights and 

if they do not have rights then the child belongs to the 

state. 

Haiman comments that "of course parents have rights" 

and indicates the parental perogative of sending children 

"to private or parochial schools" (10). But, parents 

should not impose their views on all students. Teachers 

and schools, according to Haiman, will respect, in most 

cases, the wishes of parents to delete certain specific 

assignments. 

Stewart asks Haiman to discuss the idea of "parents 

losing control of their children and giving that control 

up to the state" (10). 

Haiman does not feel this to be true and relates that 

parents have the first five years to instill their standards 

as their children are not in school at this time. Once 

students are in school they are there for only a few hours 
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daily. Thus, parents have ample opportunity to inculcate 

their values. Schools should not be blamed if the parents 

"have dismally failed" (10). 

To this idea Gabler suggests that students are being 

taught two different sets of values coming from home and 

school. It is this situation which causes frustration. 

Many parents, he contends, are upset because they feel 

"they have no rights" (10). 

Haiman comments that the public school is not in the 

position to instruct in areas of religious beliefs. This 

is an area where they should be neutral and that is why there 

is "a separation of church and state" (10). 

A caller by the name of Mary is acknowledged and she 

believes the separation of church and state no longer 

exists. She bases this feeling on the idea that religious 

clergy now receive Social Security where formerly their 

religious congregations cared for them financially. She 

also asks, "Who supports and provides for these sex 

programs?" (10) 

Haiman responds that "not all schools have sex 

education" (10) . Those schools which do have it have school 

boards which approved it. 

Stewart relates that so many people wish to make a 

comment that "listeners are packing the lines" (10). She 

then relates an incident which occurred in Wisconsin as 
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reported by Jenkinson. Evidently the book, Making It with 

Madememoiselle, was banned until it was learned that the 

book "was a collection of dress patterns for teenagers" (10). 

A caller named Eric states that books do not contain 

the liberal bias Gabler alleges. Rather, they contain 

sexist bias against women, as well as bias against blacks 

and classes. 

Gabler responds that it has been a very small vocal 

group which has been successful in getting their views 

presented in books. This group is identified as the women's 

liberation movement. He also relates how Educational 

Research Analysts has just finished reviewing reading books 

at the elementary level and that this organization kept a 

record of various minority representations. The results of 

this scrutiny reveal "so many minorities are represented 

that when you're through the vast majority only has a small 

percentage" (10). Books currently contain many changes and 

this situation has gone "overboard where it is unreal-

istic" (10). Gabler indicates that since three-fourths of 

the women are mothers this should then be shown in books 

yet rarely does one find a "woman as a housewife or as a 

mother" (10) . 

Haiman states that Gabler complains about the repre-

sentation other groups receive but not his own small group's 

representation. Many groups are imposing their values "to 

the exclusion of all others" (10). He further alleges 
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that Gabler wants students "to be totally brainwashed in 

one point of view" (10). 

Gabler replies that just the opposite is true as he 

does not represent a small group as Haiman suggests and 

that he does not want students to be "brainwashed into a 

solid humanistic viewpoint" (10). Gabler cites two White 

House studies on the family done by Better Homes and Gardens 

and the Gallup Foundation to support his point. Gabler 

states he does want evolution taught "fairly and objec-

tively" in schools but the ACLU does not want scientific 

evidence of sudden creation presented and this is a form of 

idea banning and censorship. 

Haiman acknowledges that this is a complicated issue 

and science teachers are being forced to teach religious 

doctrine. His opposition to this revolves against 

"religious doctrine put into a science classroom" (10). 

Gabler responds with, "You do not bring religion into 

the classroom when you teach scientific creationism" (10). 

A caller named Joe states he is "frightened and 

infuriated" by people who would ban books. 

To this remark Gabler comments the caller was probably 

referring to him. Again he indicates that this caller has 

interpreted the situation incorrectly as he just wants 

balanced ideas presented as students "are not getting a 

balanced education at present" (10). 
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Rich asks, "What are the things upon which this nation 

was based that the books are getting rid of?" (10) 

Gabler informs him that it is "basically the Judeo-

Christian concept" (10). Viewpoints of the founders of 

the American government are being replaced with situation 

ethics. 

Donna phones in to state she is glad the Gablers are 

around and watching over the situation closely. She 

indicates she is upset with Stewart's comment about Making 

It with Madememoiselle feeling this was unfair against a 

group. She did not care for the idea of "poking a little 

fun at it" (10). 

A teacher and former German resident during the rule 

of Hitler, Joe, calls in to state that in Germany it was 

the liberals who were the number one target and he finds 

Gabler's comment about the existence of a liberal conspiracy 

to be "interesting." 

Gabler maintains there is a promotion of humanism in 

the United States "with a change in values being taught to 

our children" (10). This change is gradual, rooted in 

humanism, with references made to the Manifestos. 

Joe further states a democracy must have a variety and 

exchange of ideas. 

Gabler indicates that this is exactly what his organ-

ization wants too. Students should have a rounded education 

and this is what they have been telling the public about. 
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Stewart comments on the extent of the current movement 

"where whole courses are being taken out of the schools" (10). 

Citizens without children are becoming involved because they 

are against humanism. 

Gabler responds that when citizens see the schools 

being overtaken with secular humanism they will react. 

Haiman states he does not recognize humanism and 

atheism as being taught in schools. He feels schools, by 

and large, teach traditional subject matter and that schools 

do not indoctrinate. Rather, it is Gabler who wants "his 

point of view" indoctrinated on the "entire public school 

system" (10). 

Stewart inquires if Haiman agrees with an ACLU release 

indicating that a new wave of oppression is evident. Haiman 

concurs with this idea. 

Gabler gives out his address and closes with the 

contention that he wants students to have a "balanced 

education and not an indoctrination" (10). He relates that 

his organization represents a vast majority of the nation 

and after being frustrated for so long, many parents 

finally have spoken up now. "Parents just want a balanced 

education for their children" (10). 

Stewart closes the program with cordial salutations 

to both of her guests. 
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Television Coverage Featuring the Gablers 

National television coverage featuring the Gablers began 

in 1976 and has continued since then. Three reviews of 

televised broadcasts are presented in this section. The 

Gablers indicate that public reaction to their work, as 

observed from correspondence received from televised programs, 

is consistently favorable. Material presented in this 

section reviews interviews from a popular talk show and two 

major network contemporary topic news presentations. These 

summaries are arranged in chronological order. 

The Phil Donahue Show 

The Gablers made their second of two appearances on the 

"Phil Donahue Show" on February 22, 1980. Rather than merely 

reporting about the Gablers and their work, Donahue ques-

tioned them about their efforts, viewpoints, and scope of 

influence. After reviewing the transcript from this broad-

cast, one might assume that Donahue was presenting an 

objective presentation of this issue by his use of questions 

and references from a perspective different from that 

typically expressed by the Gablers. It should be noted that 

the line of questioning made the Gablers explain their 

positions clearly. 

The Gablers indicate this telecast brought them nearly 

2,000 letters of correspondence with a ratio of 35:1 in their 

favor. Their May, 1980, "Newsletter," discusses this show: 
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Our recent appearance on the Phil Donahue Show has 
sparked new, national interest in our cause. We have 
received almost 2,000 letters concerning the show, and 
response is 35-1 in favor of the stand we took 
returning to the basics of a sound education and 
teaching traditional values. 

In addition, our mail indicates dissatisfaction from 
the viewers about the way Mr. Donahue handled the show. 
The general feeling is that Mr. Donahue strayed away 
from the issue we were invited to present—textbooks 
and instead put our values and the right to maintain 
them on trial (7, p. 1). 

At the beginning of this interview Donahue inquires if 

a book which contains Darwinian evolution could pass the 

Gablers' judgment. Mel Gabler responded "certainly" it could 

though the book should have a balance on this issue and a 

lack of balance is the reason about which they have been 

complaining. The creationist account is indicated as being 

an appropriate balance to this inquiry. 

Donahue noticed and acknowledged that Mel Gabler was 

wearing a "Jesus First" pin on his lapel. A statement was 

made about the Gablers' Christian religious convictions. 

The following excerpt from this broadcast relates this 

dialogue between Donahue and the Gablers: 

Mr. Donahue: You're obviously a proud Christian who 
cares about your faith and— 

Mr. Gabler: —Certainly. 

Mr. Donahue: —You have values that have been tradi-
tionally applauded in this country. And I don't want 
to be misunderstood for the question I'm about to 
ask, okay? 

Mr. Gabler: All right. And this is what our country 
was based on, but see, it's these values, the Judeo-
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Christian values that are being attacked in the text-
books, and this is what we're concerned about. 

Mr. Donahue: Yeah. You don't think the Jews ought to 
be a little nervous that a devout Christian is 
censoring the books for their children? 

Mrs. Gabler: Judeo-Christian (11). 

Mention is then made about the sphere of influence the 

Gablers currently exert. The press attention to this movement 

is referred to as being "worldwide." Some school boards are 

acknowledged that will not accept a book if the Gablers have 

not approved it. To this suggestion, Mel Gabler responds 

with "we hope so." The idea is expounded that it is not just 

the school boards in Texas which are listening to the Gabler 

message and Mel Gabler relates that they have received 

inquiries from citizens of twenty—five foreign countries. 

The controversy this movement generates is also referred to: 

Mr. Donahue: Right. You know some of the criticism 
you're getting, too. 

Mr. Gabler: Oh, certainly. 

Mr. Donahue: I mean, my goodness, two people deciding 
what millions and millions of children are going to 
read, huh? 

Mrs. Gabler: That's really not true. Although we have 
an opportunity to do in our state is, we have a voice, 
and I find it very interesting that a lot of dissent 
has become censorship. In other words, those who 
resent us havin' some voice in what's being purchased 
in our State of Texas, they call it censorship. And 
yet, somebody's makin' the selection. Now we have to 
determine who's the censor? We do not have a vote, 
so we're not in the authority. We don't have a vote. 
We only have a voice. 
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Mr. Donahue: Well, but you've got a very powerful 
voice, Mrs. Gabler, if you'll allow that description 
of you. What you've done here. And that doesn't make 
you bad, but— 

Mr. Gabler: —We're just pointing out the censorship 
that has taken place. 

Mr. Donahue: Oh, okay. You don't mind if I point out 
that you are—I think you would agree with the 
description—You're a politically conservative couple. 

Mr. Gabler: True. A strict constitutionalist, this is 
the way I prefer to state it because the Constitution, 
when it was written, it was only accepted by the 
13 states on the basis of the Bill of Rights, which 
would guarantee the States that we would have a 
strict construction. But that is not observed anymore. 

Mr. Donahue: Well, but consistent with our democracy, 
which brags and rightfully is proud of its acceptance 
of all views, we could develop a reasonable argument 
to counter your reviews for these books with a liberal 
couple. 

Mr. Gabler: True. But the thing about it is the books 
have been so exclusively liberal that it's time that we 
point out that our side has been cheated all the 
time (11). 

Examples of textbook content are shown and read to the 

public. Reference is made to a specific book which asks 

first grade students to debate whether or not Jack was right 

to steal.from the Giant in "Jack and the Beanstalk." Norma 

Gabler indicates that although this is an interesting topic, 

it is not entirely appropriate for first grade students and 

she further inquires about whether or not it is ever right 

to steal. The following excerpt relates this conversation: 

Mr. Donahue: Yes. 

Mrs. Gabler: When? 
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Mr. Donahue: When your children are starving and 
you have no other option. 

Mrs. Gabler: You have—Now, wait a minute— 

Mr. Gabler: —That's abnormal though. That's not the 
normal situation. 

Mr. Donahue: Well, no. You asked me a question and 
I'm—for the sake of our dialogue, I'm answering you. 

Mrs. Gabler: (laughter) No— 

Mr. Donahue: —All right? 

Mrs. Gabler: —not the actions. Why not give the 
other alternative, though? If you were starving in 
this country, don't you think that there are organiz-
ations, police, or someone that you could go to, that 
you could get food without havin' to steal? 

Mr. Donahue: So, let me make sure I understand your 
point here. You're saying that—Your position regarding 
the issue of theft is absolute. Under no circumstances 
in this country is it ever moral to steal? 

Mrs. Gabler: Well, no because there are other— 

Mr. Donahue: —Are you saying that? 

Mrs. Gabler: Yes. There are other alternatives for 
it, instead of stealing. 

Mr. r̂j-. Gabler: Or if there is a situation—It's such an 
abnormal or unusual situation, that we should not teach 
the abnormal. We should teach the normal, which is it 
is wrong. 

Mr. Donahue: What is it that you're afraid will happen 
if we have a debate? And let's accommodate your 
objection and call it a dialogue. Isn't the exchange 
of information among young people and the dilemma of 
should you steal and can't—Isn't that a terribly 
important, growing experience for these— 

Mrs. Gabler: —For first grade? 

Mr. Donahue: Yes (11). 
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Another example from this same textbook was then relayed 

and discussed by the Gablers and Donahue. The instructional 

manual indicates that teachers should not correct the grammar 

of students as this is a reflection of individual differences. 

With this the Gablers disagree. 

Donahue inquired as to the status of this book which they 

were discussing and the Gabler acknowledged that neither 

Texas nor Georgia accepted it: 

Mr. Donahue: This is D. C. Heath & Company, Lexington, 
Massachusetts, Toronto and London. So, a whole lot of 
sales went down the drain here because you disapproved 
of this book? 

Mrs. Gabler: We're not saying— They are not always 
ours. There are other people that object to things, 
too (11). 

The textbook, Search for Freedom, is presented and this 

book contains the selection on Marilyn Monroe which has been 

referred to previously in this study. A lengthy amount of 

narration from the content of this book is discussed. There 

are varying opinions about the inclusion of this topic in 

a textbook: 

Mr. Donahue: Now couldn't I argue, though, Mrs. Gabler— 
First of all, the chapter on Marilyn Monroe is probably 
going to be more interesting than the one on Martha 
Washington. 

Audience: (laughter) 

Mr. Donahue: That's the first thing. And secondly, 
Marilyn Monroe, as a quote "sex symbol" within the 
cinema of the mid-Twentieth Century of the development 
of our country is certainly—is entitled to some 
reference in an historical context. And why don't we 
all relax and let's talk about the idols that we had? 
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Mr. Gabler: Okay. But an entire chapter, when 
Washington doesn't rate but four sentences? 

Mr. Donahue: So it's your—so it's—Okay. It's the 
emphasis that troubles you, huh? 

Mr. Gabler: Emphasis. Yes, sir (11). 

Three more selections are presented and expounded on 

from this textbook. The first relates to Kit Carson as a 

hero with reference to the killing he did and student 

questions pertaining to whether or not killing is right. 

The Gablers present a viewpoint that would be expected of 

them. A varying opinion is also expressed: 

Mr. Donahue: My point is that reasonable people can 
differ on what's a hero, and my guess is, Mr. Gabler, 
that Jesus would never make it in any of your textbooks, 
if he came along today. He's got long hair, wore 
moccasins, sandals, and was rather a counter-culture 
guy. And I think you would have been upset that our 
children would have—if he had been presented as a 
hero, would you not? 

Mr. Gabler: I can't agree with you there (11). 

The next selection from this book which resulted in much 

discussion concerns Henry David Thoreau as another student 

hero. Reference is made that Thoreau never held a steady 

job, never married, and worked only long enough to buy food 

and clothing for himself. The following dialogue again 

represents varying viewpoints about the inclusion of this 

material in a textbook: 

Mrs. Gabler: Another thing, if you'll look on the 
page with Thoreau— 

Mr. Donahue: —Why don't you look for that, and you make 
your point here. 
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Mrs. Gabler: —that—I think the—some of the other 
points that I resented about what was presented about 
Thoreau is that they put the stress on that he never 
held a steady job. He also—That he was willing to 
break the law. He was willing— 

Mr. Donahue: —But excuse me, Mrs.—I'm sorry, 
Mrs. Gabler, I really am. 

Mrs. Gabler: (laughter) 

Mr. Donahue: Jesus never held a steady job. 

Mrs. Gabler: Well, but that's— 

Mr. Donahue: —And is steady job essential and central 
to the character of a man, or is this a mid-Twentieth 
Century adoptive feature that we— 

Mrs. Gabler: —But you didn't let me finish the point. 

Mr. Donahue: Okay. Sorry. 

Mrs. Gabler: Well, see, the rest of—When you read the 
context of the book it says that when he went to Harvard, 
he only obeyed rules and laws that he agreed with, that 
he—in other words, he violated—and he was willing to 
break the law. He was willing to be locked up in jail. 
And for a 10 year old child to sit in the classroom and 
to hear about a man that only obeyed rules and laws 
that he saw fit, I don't think that's very good for a 
young person for this reason. If everybody only 
obeyed laws that he—that they wanted—only obeyed your 
own rules, it would be anarchy. 

Mr. Donahue: Yes. That's what they told Martin Luther 
King when he sat down in the middle of the street 
because they wouldn't let Rosa Park sit wherever she 
wanted to on the bus. And the Constitution allows us— 
not only allows us, calls for us to even in the most 
extreme circumstances, take up arms and oppose those 
who would oppress us. That's in our Constitution. 

Mrs. Gabler: But not to go shoot you if they want to, 
though, see. 

Mr. Donahue: Pardon me? 

Mrs. Gabler: But not pick up the gun and shoot you and 
kill you. There's a penalty. 
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Mr. Donahue: Well, let us take up arms and oppose 
them means? 

Mrs. Gabler: There is a penalty to pay. Does it also 
tell you that there's a penalty to pay? 

Mr. Donahue: So, is your problem then that there's any 
reference to lawbreaking, or that there is an absence 
of the reference that there must be a penalty paid? 

Mr. Gabler: Children do not need very much encouragement 
to be rebellious. They're naturally rebellious. Ask 
most parents of 10 year old children. And this is 
encouraging that rebellion. 

Mr. Donahue: You don't think that's a good idea, huh? 

Mr. Gabler: They'll have plenty of time as they get 
older to practice rebellion without being encouraged in 
the fifth grade (11). 

The third reference from Search for Freedom involves 

John Brown and his death. Evidently there is some connection 

made between Brown's death and the death of Jesus. The 

Gablers disagree with this comparison: 

Mr. Donahue: Okay. I know I'm long. Just give me 
one more, okay, and I'll get out of here. 

When—This is the same book. This bothers you. When 
Brown died—You're talking about John Brown. When_ 
Brown died on the gallows, some declared that in giving 
his life for others, he was much like Jesus. Ralph 
Waldo Emerson said that he had made the gallows glorious 
like the cross. Other New Englanders thought that the 
gallows were for him just a stepping-stone to heaven. 

Mr. Gabler: All right. But John Brown was a human 
mortal. Jesus is God. So you're equating a man to 
God, and this is sacreligious. This is blasphemy. 

Mr. Donahue: Yeah, but apparently people felt that 
way at the time. 

Mr. Gabler: Of course. 

Mr. Donahue: So why can't we report it? 
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Mr. Gabler: Of course, this is true. It's factual 
fact. But why have, I believe it's five different 
quotes of this type in one fifth grade book doing the 
same thing? 

Mr. Donahue: Okay. And in how many communities then 
has Search for Freedom, America and Its People been 
banned? 

Mrs. Gabler: I have—We have no—I have no idea. 

Mr. Donahue: But it's certainly not used in Texas 
right? 

Mr. Gabler: No. It was eliminated. 

Mr. Donahue: Yeah. The MacMillan Company in New York. 
You took on some pretty big folks there. 

Mr. Gabler: All right. Benzinger also publishes it. 

Mr. Donahue: Yeah. And is it used anywhere? 

Mr. Gabler: Oh, certainly. 

Mr. Donahue: Uh-huh. All right. 

Mrs. Gabler: State of California. I'm pretty sure 
it is. 

Audience: (laughter) 

Mr. Donahue: What do you think about this? The Gablers. 
They care about what your kids are reading, and the 
important point here is that their influence is aston-
ishing in Texas. I don't think there's a textbook in 
use in Texas that you haven't approved, is there? 

Mrs. Gabler: Oh, yes there is. 

Mr. Gabler: Oh, yes. 

Mr. Donahue: In grammar and high school? 

Mrs. Gabler: Oh, yes. 

Mr. Gabler: Oh, yes. 

Mrs. Gabler: Very much. See, the thing—-the ideas— 

Mr. Gabler: —We don't have a vote. 
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Mrs. Gabler: We don't have a vote. We only have a 
voice. We're—All we're allowed to do is to turn in a 
brief, a bill of particulars, and then a committee 
decides after they review ours, as well as about, 
what 25 or 30 other people, maybe 40 people, if they 
decided that our case is good enough, well, they don't 
vote on it. But it's not particularly that we do it, 
because the committee members will tell you that 
they're the ones that make the decision. 

Mr. Donahue: The Gablers. How do you feel? We hope 
you will join us (11). 

The show format at this point changes to a question, 

answer, and comment session between the Gablers and the 

audience. Again, varying points of view are expressed. The 

Gablers' address is announced twice by Donahue in the event 

the viewing audience wishes to correspond with them. 

Sixty Minutes 

On Sunday night, June 15, 1980, CBS-TV broadcast a 

segment of "Sixty Minutes" which featured an interview with 

Norma and Mel Gabler at their home in Longview, Texas. News 

correspondent and show co-host, Mike Wallace, conducted this 

telecast with the title being, "What Johnny Can't Read." In 

addition to speaking with the Gablers, Wallace interviewed 

Edward Jenkinson, three publishing house representatives, 

and Gabler employee, Sheila Haralson. 

Wallace introduces this topic with a brief discussion 

about textbooks and points out that content of school books 

has traditionally been a decision of professional educators. 

A statement is made that other groups such as minorities, 

ethnic groups, and feminists want to be part of this decision 
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making process for reasons revolving around the presentation 

of a particular viewpoint in a favorable fashion. Wallace 

then presents background information on Norma Gabler: 

Mike Wallace: But there is one woman down in Texas 
who says that if all these assorted groups can have 
their say about our textbooks, then she wants the 
views of the silent majority—her views—represented, 
too. Her name is Norma Gabler, and she is formidable. 

She has been called education's public enemy number one. 
Who is she? Well, she is simply a housewife, the 
mother of three sons, and a grandmother, too. And 
though she has never gone to college, when Norma Gabler 
speaks, the education establishment of the State of 
Texas listens (12). 

In this interview with the Gablers, Wallace reads a 

selection from a book in which he deletes a word. Many 

would consider the deleted word offensive. The Gablers 

relate that to put language of this nature in books is 

condoning it. The Gablers do not wish to have their 

children using "gutter language." 

Mention is made about the Gablers' traveling engagements 

through this country with reference that this movement has 

become a type of "crusade." The intended purpose of these 

tours is the "warning" directed at parents to observe what 

is included in their children's books. The following 

excerpt reveals an opinion expressed by Norma Gabler: 

Norma Gabler: Every time they're trying to clean up 
the television, I said clean up your textbooks first, 
because your textbooks—your children are a captive 
audience. They don't have the right to get up and 
walk out. Your television, you can turn the dial or 
you can turn it off. You don't turn off a classroom. 
Fifteen years ago, parents wouldn't put up with what's 
going on in the classrooms today (11). 
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Several areas of what topics the Gablers find "intoler-

able" are presented. The Gablers relate that notable 

American characters currently have their deeds minimized 

while their faults are accentuated. Nathan Hale's speech 

is reported not to be in any of the eight American history 

books reviewed. Citizenship is felt to be downplayed and 

according to Norma Gabler as reported on this broadcast: 

Norma Gabler: To be a better citizen, they decided 
that you could be that by how—learning how to apply 
for welfare at the age of 14. Now I've suggested 
they give them a job application. I did not know that 
the dirtiest word in the English language was 
W-O-R-K (12). 

At this point in the broadcast, attention is directed 

toward Jenkinson and the publisher representatives for their 

statements about this situation. All acknowledge a certain 

amount of Gabler influence and sphere of power. The 

following excerpt relates these opinions: 

Mike Wallace: Now, just how important are the Gablers? 

Edward Jenkinson: They probably have more influence 
on the use of textbooks in this country than any other 
two people. 

Mike Wallace: Professor Edward Jenkinson of the 
University of Indiana heads up the Committee Against 
Censorship of the National Council of Teachers of 
English. 

Edward Jenkinson: They've learned very, very well that 
if a book is not successful in Texas, the publisher will 
have a very, very hard time selling it elsewhere. 

Richard Carroll: In a ten-year period, the last ten 
years, they've become more and more of a force for 
publishers to contend with. 
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Mike Wallace: Richard Carroll is president of Ginn & 
Company, one of the largest textbook publishers, who 
says that to sell his books in the lucrative Texas 
market he must make them palatable to Mrs. Gabler. 

Richard Carroll: Publishers have come around to 
almost playing a guessing game with her and trying to 
anticipate what her—her worst pet peeves are. 

Thomas Murphy: If we want to sell the book, we are 
either faced with the dilemma of changing the material 
or not changing the material and se—and taking the 
risk of not selling the material. 

Mike Wallace: Tom Murphy is vice president of the 
textbook division of CBS-owned Holt, Rinehart. Has 
Murphy's publishing house ever changed material to 
suit the Gablers? 

Thomas Murphy: Yes, we did. Sometimes we do change 
textbooks. All publishers do. 

Mike Wallace: And these changes, made just to please 
the Gablers in Texas, will wind up in those textbooks 
all across the nation, because it's too expensive to 
put out more than one edition. 

Thomas Murphy: We have to find a book that is most 
acceptable in most places. That's what it boils down 
to. 

Edward Jenkinson: I don't think that two people should 
have that power, that degree of influence. I—I'm more 
concerned about what they don't like than what they like, 
because what they don't like is legion (12). 

At another point in this presentation, Jenkinson is 

reported to have made the following comment: 

Edward Jenkinson: I think that a teacher must have the 
right to teach so that students will have the right to 
know, and I believe that those two rights are guaranteed 
by the First Amendment (12). 

To this last remark, Norma Gabler responds: 

Norma Gabler: Now, it's—it's strange that if they 
choose it, it's academic freedom; it's—it's a right 
of selection. Okay, if we do it, it's censorship. The 
highest form of censorship is denying a parent a right 
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to be heard, and who is doing that? That's the 
professionals. And I call that censorship. And if 
you don't fight, nobody else will. And it's going to 
have to be the parents. If there's going to be a 
change, it'll be the parents. It'll not be anybody 
else (12). 

Seibert Adams, Random House editor, was asked to 

comment on a health book submitted for adoption in Texas for 

fourteen year old students. Educational Research Analysts 

employee, Haralson, quotes from the book on the topic of 

petting and how orgasm might be a result of this plea-

surable activity. She indicates material of this nature 

is not appropriate for mixed ninth grade students. The 

following excerpt from this program reveals: 

Mike Wallace: Random House is the publisher of the 
book, but they withdrew it from consideration in Texas 
shortly after the Gablers began to examine it. Seibert 
Adams, Random House editor, told us the book was 
originally a college text, and was only later intro-
duced into high schools. 

You'll sell where it'll go. 

Seibert Adams: Correct. 

Mike Wallace: Okay. That's— 

Seibert Adams: And the reason we do this is because the 
book takes no moralistic view. 

Mike Wallace: It sure doesn't. 

Seibert Adams: And we're proud of that (12). 

During this interview reference was also made to Search 

for Freedom and its content about Marilyn Monroe with brief 

mention given to George Washington and no mention of his 

wife, Martha. More about this book's content is revealed: 
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Mike Wallace: After Mrs. Gabler called our attention 
to this history book—Search for Freedom, published 
by MacMillan Company—we looked at it more closely. 
And what did we find? Not only does it devote seven 
pages to Marilyn Monroe, with nothing about Martha 
Washington, but it contains no mention of Lyndon 
Johnson or Richard Nixon. Even the assassination of 
John Kennedy goes unmentioned. We wanted to find out 
why seven pages for Marilyn Monroe and nothing about 
Kennedy, Nixon or Johnson. But the MacMillan Company 
simply refused to talk to us about it on camera (12). 

Wallace acknowledges that the Gablers are admittedly 

politically conservative. Their views as expressed on this 

broadcast are as follows: 

Mel Gabler: We do not want imposed on the students 
just our viewpoint, but we feel it's totally unfair 
to have our viewpoint totally censored when at least 
half of the United States might be considered favorable 
toward our viewpoint. 

Norma Gabler: It doesn't make a difference if it's 
government or history or literature, where's the 
balance? (12) 

This interview is concluded with the following 

statement: 

Mike Wallace: And Norma Gabler says that too often 
today's parents still don't know what's in their 
children's textbooks (12). 

ABC Nightline News 

On April 6, 1981, "ABC Nightline News" hosted by Ted 

Koppel was nationally broadcast. This show consisted of a 

three-way interview with Mel Gabler in a Tyler, Texas, 

studio, Judith Krug in Chicago, and Terrel Bell in 

Washington, D. C. Krug represented the Office of Intellectual 

Freedom and Bell's association with the Department of 
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Education is noted. The topic of this program centered on 

censorship and the content of school curricular and public 

library materials. All three individuals expressed opinions 

from their respective viewpoints. 

A review of dialogue excerpts from this program will 

again highlight many of the issues which have already been 

mentioned in this study and will also emphasize the types 

of information being directed at the American public. As 

moderator of this show, Koppel allows each participant time 

to respond and present ideas and opinions. 

In this section pertinent selections will be presented 

in their entirety without referring to every comment made 

in this broadcast. It should be noted that the Gablers and 

Judith Krug have professionally debated one another prior 

to this broadcast and thus, each is aware of the work of the 

other. Reference to a prior discussion between them is 

indicated in a review of this program. Also worthy of 

noting is a statement by Terrel Bell in which he definitely 

indicates agreement with Mel Gabler in a specific area. 

A review of this telecast reveals the following from 

the individuals involved: 

Ted Koppel: Perhaps the most powerful of the nation's 
various self-proclaimed book police is a couple in 
Longview, Texas, who've been at it now for some twenty 
years. Mel and Norma Gabler set up their own tax-
exempt organization, Educational Research Analysts, 
which serves as a clearinghouse for critiques on 
textbooks, dictionaries and library books. Their 
recommendations are taken very seriously by Texas school 
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officials and, as a result, by the nation's textbook 
publishers as well (1). 

Mel Gabler: Well, twenty years ago our son came home 
and said "Dad, there's something wrong with my text-
book." We didn't believe him. We were like the 
majority of Americans. We just didn't believe there 
could be anything wrong. So we didn't do anything then. 
But very shortly thereafter his teacher had him 
memorize the Gettysburg Address. So this time I wasn't 
home. He went to his mother and says "Mom, they've 
left 'under God' out of the Gettysburg Address." And 
this was in a brand new encyclopedia. So he asked us 
the question, "Where can a young person go to get the 
truth if his textbooks are slanted and his reference 
material is slanted?" 

We've been trying ever since then to help children 
get the truth because the textbooks in our nation are 
definitely, very definitely biased, very strongly biased. 
And the average person doesn't realize this because 
they do not take time to read the textbooks; they do 
not take time to look at them, and the books are 
subtly written. 

So we got concerned enough that we started from 
our own kitchen table operation. And this has just 
grown (1). 

Brief background information is presented which high-

lights several censorship incidents. Krug is introduced to 

the listening audience and she is invited to make an opening 

statement: 

Judith Krug: Well, the first thing that I would like 
to say is that libraries in their aggregate in this 
country are one of our most important and our most 
vital national resources. The library community in 
the United States, or course, is based on the First 
Amendment to the U. S. Constitution. We consider it 
our responsibility to our citizens throughout the 
country to provide within our collections materials 
representing all points of view across the social and 
political spectrum. Too often, I'm afraid that people 
who have a particular axe to grind feel that it is 
their responsibility to remove from your ability to 
select for yourself those materials that you want to 
read. 
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Ted Koppel: All right, forgive me for interrupting. 
But it's a little too easy to use as our examples only 
The Grapes of Wrath and Catcher in the Rye. Is there 
literally no limit to what can appear on a public 
library shelf? 

Judith Krug: Well certainly there is. Any materials 
that have been deemed to be illegal in a court of 
competent jurisdiction are not legitimate for library 
collection. But by and large, the libraries of our 
country select materials for their clientele, those 
people who are going to use any particular library. 
The materials are selected for them in accordance with 
the kind of interests that the community has represented. 

At the same time, however, the community is not 
only the majority. The community, and indeed even the 
taxpaying public, are people that not only agree with 
what might be mainstream ideas, but people who have 
ideas that are perhaps a little out of the usual, shall 
we say, a little out of the mainstream (1). 

Koppel invites Gabler to respond to the above statement: 

Mel Gabler: Well, it all depends on how you approach 
this, because it goes much deeper than just certain 
books. Because I'll agree with you: censorship has 
done a whole lot of damage in this country. For in-
stance, we see a dropping of SAT scores in the schools; 
we see a rising tide of crime and violence and promis-
cuity and unwanted pregnancies and VD. We see falling 
scores of test grades and rising (il)literacy. All of 
this is due to censorship. But it's not the kind that 
Miss Krug is talking about. It's the kind of material 
that has (been) censored from the public school 
classrooms, because the material which upholds the 
basic, traditional, foundational values on which our 
country was founded—they have been censored from the 
textbooks (1). 

Statements concerning the deletion of certain traditional 

books from the libraries are made. These books are being 

replaced, according to Gabler, with books which do not 

represent the views of the majority of this nation. The 

following excerpt indicates Krug responding to this argument: 

Ted Koppel: All right, Miss Krug, what about that? 
Have they been removed from the library shelves? 
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Judith Krug: Not to my knowledge, although we do, of 
course, reevaluate our collections on a regular basis 
in order to remove or to bring into—excuse me—to 
bring into the library those materials that more 
closely represent the views and the ideas of the current 
time and, in a school situation, at least, that more 
closely support the curriculum and provide for the 
students and, indeed, for the faculty those materials 
that they need both for recreation and, of course, to 
help with their school work and culturally to promote 
the views of the United States (1). 

Brief mention is made by Krug concerning community 

input by parents and even those without children regarding 

the selection of curricular materials used in schools. At 

this point in the program Koppel asks Gabler for a final 

comment—although this next comment is not his final 

comment in this broadcast: 

Mel Gabler: Well, I would like to say that some of the 
books that Mrs. Krug says are all right would be 
considered pornography, child pornography. For instance, 
I have one, Show Me, here. And then here is one which 
I don't believe that they can show on the air. And 
this is a book that we find in many public schools for 
the teaching of sex education, and so forth. For 
instance, it encourages the women to masturbate using 
a peeled cucumber, etcetera (1). 

Because of the above allegation and statement, Koppel 

indicates that it would only be fair to get a statement 

from Krug in response. However, technical difficulties 

occur just at this moment and communication problems were 

experienced with the Chicago studio. Because of this, Koppel 

brings Terrel Bell into the conversation: 

Ted Koppel: Standing by live now in our studios here 
in Washington is Secretary of Education, Terrel Bell. 

Mr. Secretary, it's time for you to take a 
Solomonic stance. Are you able to make a judgment here? 
There seems to be a great deal of justice on both sides. 
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Terrel Bell: I feel that there is some justice on 
both sides. Let me say that we're all familiar with 
the rights to read and the freedom to read, and so on. 
I just emphasize that as far as the public schools are 
concerned, we do have compulsory attendance laws, and 
we also have state adopted textbooks. And so we need 
to be very careful that we don't respect the rights 
and the sensibilities of some parents to keep from 
being forced to have their children read what they'd 
prefer that they not read (1) 

A dialogue pursues between Koppel and Bell about what 

should and should not constitute restrictions on public 

libraries and library usage. The following excerpt does 

reveal an area of agreement between Bell and Gabler: 

Terrel Bell: Well, that's why we have elected public 
officials. And they need to be respecting the views of 
the public. And if they're not, then we can vote 
them out. 

We have library boards, we have school boards that 
make those decisions. And they certainly ought to be 
reflecting those views. But all too often, I'd have to 
say that we do have a so-called intellectual elite 
that seems to know what's good for all of us. And so 
in that regard, I side with Mr. Gabler. But I cer-
tainly don't side with the book banners and the book 
burners and those who want to prevent my children 
from reading what they want to read and check out from 
the library what I think is all right for them (1). 

With the communication difficulties in the Chicago 

studio being corrected, Krug was brought back into the 

interview. She was asked to respond to Gabler's statements 

about Show Me just prior to the transmission interruption: 

Judith Krug: Well, the children's book to which he 
specifically referred, I believe was Show Me. That book 
is not in public schools or in public school libraries 
unless it is in the teacher's collection. It certainly 
is not in the classroom. 

What that book says on the cover is that it is a 
sex education book for parents to use with children. 
It is legitimate fare and is found in many public 
libraries in the country, specifically for parents to 
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use with their children. The parents have to make 
that decision. If they want to check it out and use 
it, it's there to do just that with. 

Ted Koppel: But I mean if a child, for example, came 
to his or her local library and said "I'd like to check 
out Show Me," would they be able to do that? 

Judith Krug: There's no one right or wrong answer to 
that, because it really does depend on the institution 
itself and what its policies are. The American Library 
Association does not control these policies, nor 
indeed do we even recommend what might be best for 
the local institution. So the institution has to make 
that determination. 

In some places, children could not check out that 
book. In other places, they probably would be able to, 
although perhaps the librarian or the person who is at 
the circulation desk may say "Are you sure that you 
want to check out this piece of material?" 

Ted Koppel: All right, Mr. Gabler in Texas again, isn't 
that essentially the way it ought to be in this country, 
that local communities have the right to determine what 
local standards should be adhered to? 

Mel Gabler: Well, certainly they should. But unfor-
tunately it seems very difficult to get that point 
across to very many libraries. 

Now she mentioned Show Me. I will not show it 
because the camera would not pick it up. She says it's 
not pornographic, but everybody else I've shown it to 
says it is pornographic. 

Ted Koppel: Well, forgive me for interrupting. I don't 
think—I don't think Miss Krug made a value judgment on 
the book one way or another. She was simply saying it 
did not appear in schools and was not a part of the 
school text. 

Mel Gabler: Well, we have read in news articles that 
it's in schools. But in Chicago, she told us it is 
not pornographic (1). 

At this point in the interview Gabler continues to make 

a final closing statement indicating that the basics are not 

taught. Koppel closes this broadcast and indicates the show 

is out of time and wishes there were more time to continue. 
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Chapter Summary 

Media coverage presented in this chapter conveys the 

nature of information dissemination generally received by 

the American public about the Gablers and their work between 

1979-81. Printed media sources present information about 

this issue typically adding a degree of merit or righteousness 

to it. Broadcast coverage featuring the Gablers signifies 

more of an idea exchange and clarification of opinion as 

should be expected of intense interviews soliciting response 

elaboration. 

More than just the thoughts and opinions of the Gablers 

are presented in this chapter with numerous and often con-

flicting positions being expressed. Full answers from those 

who would challenge the Gabler position are presented in 

the attempt to inform others about the nature of such criticism. 

A review of this media coverage documents for the historical 

record the wide range of thought and controversy associated 

with the Gablers and the observed content of school materials. 
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CHAPTER VI 

PROFESSIONAL REACTION TO THE GABLERS' 

TEXTBOOK REVIEW WORK 

Professional educator reaction concerning the Gabler 

involvement with textbooks reflects a diverse assortment 

of opinions. Articles appearing in professional education 

journals report and comment more on the idea of censorship 

in general rather than specifically analyzing that which the 

Gablers represent. Educators do express serious concern 

about the impact resulting from restrictions placed on 

academic freedom. The monitoring and control of the content 

of curricular materials seems to be the issue educators 

more readily and cautiously address with an indication that 

preserving freedom in this area is most crucial. 

That which is specifically written in the educational 

journals about the Gablers offers no clear consensus of 

opinion about what future direction education should take 

because of this situation. Certainly no educational organ-

ization endorses or sanctions the Gabler cause. The degree 

to which the Gablers are criticized and analyzed varies 

from outspoken strong disapproval indicating the Gablers1 

assertions unwarranted to a more pensive mood of speculation 

about whether education has in fact become too provocative. 
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Although educators typically comment on the history, 

development, and purposes of Educational Research Analysts 

and its expansive growth, rarely do educators personally 

react to the specific examples of textbook content which the 

Gablers protest and present to the public. Educators defend 

the code of academic freedom but make few attempts to defend 

or justify specific textbook content as petitioned against 

by the Gablers. 

Information in this chapter presents, in chronological 

order, an assortment of viewpoints and impressions about the 

work of the Gablers from national organizations, professional 

journals, and specific individuals. It should also be 

reiterated that there are relatively few articles available 

which have been written by educators on this topic. 

National Council for the Social Studies 

Anna S. Ochoa, National Council for the Social Studies 

president, made a presentation at the annual NCSS convention 

in Houston in the fall of 1978. This address and a subse-

quent printing of it in the April, 1979, issue of Social 

Education, reflects candidly on censorship in general and 

the work of the Gablers specifically. The title of this 

presidential address, "Censorship: Does Anybody Care?," 

reflects multiple perspectives and opinions offering a 

sensitive awareness of this problem from an educator's 

viewpoint. 
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Ochoa points out that censorship attempts have long 

existed and predicts they very likely always will. She 

wonders if such should not be the case in a democracy which 

provides for the mechanics of free expression. An awareness 

is reflected of heightened public pressure in this area and 

she states, "In several ways we are, though perhaps inadver-

tently, part of the problem" (6, p. 304). Ochoa refers to 

six areas of social studies education, such as moral education, 

as being a regular point of contention with critics. With 

this in mind, Ochoa expresses that: 

While moving in these many directions, we have, I think 
failed to pay attention to the forces eroding the 
quality of education. Responsible innovative efforts 
are terribly important, but ignoring the climate of 
classrooms, schools, and communities is counter-
productive to any serious educator. 

That dissonant points of view have a right to see 
the light of day cannot be questioned. Whether all 
points of view have an equal claim to control the 
quality and nature of the educational experience is 
quite another matter, however (6, p. 304). 

Ochoa attempts to poignantly self answer questions she 

poses about the who, what, and where of censorship with the 

following: 

An oversimplified, but not inaccurate, response 
to these questions is "everybody, everything, 

everywhere" (6, p. 305). 

Ochoa makes a distinction between those who attempt to 

censor and those who actually do censor. In this regard she 

refers to the Gablers as those attempting to censor. 

Typical standard introduction and reference is made 

about the Gablers and Educational Research Analysts. Four 
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specific examples of textbook content to which the Gablers 

petitioned concerns are presented. These include a textbook 

with a welfare form and the Gabler opinion noting the 

omission of the work ethic; the fifth grade social studies 

textbook with the chapter on Marilyn Monroe and the press 

attention this incident received; a sociology textbook 

"where the issues the Gablers focused on were moral per-

missiveness and a disproportionate emphasis on parent-youth 

conflict" (6, p. 305); and a psychology textbook which 

discussed sexual role development as a rejection of the idea 

that God made us as we are, either male or female. 

Topics which the Gablers, and those who support them, 

frequently express concern are listed as adolescent novels, 

realistic dialogue, the work of certain authors, work by 

authors considered homosexual, and a final area which is 

referred to in this article as "trash." The manner in which 

instructional approaches portray humanism, role playing, 

omission of English grammar, parent conflict, certain 

aspects of literature programs, and sex education are 

briefly mentioned. 

Ochoa acknowledges that other organizations in addition 

to Educational Research Analysts exist. She points out how 

well staffed and organized these are. 

Ochoa indicates that up to this point of her address 

she has referred only to conservative censorship efforts and 

that another view from a different perspective also exists. 
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She reveals: 

Further, I have been describing censorship from 
the conservative side. I'd also like to speak to 
censorship from the liberal perspective. Racial groups, 
ethnic groups, and women's groups have also called for 
the removal of certain books from schools, libraries, 
and classrooms. Little Black Sambo is probably the 
best known example, but there are many others. This, 
too, is censorship; and let me submit that there is 
no such thing as good censorship—not if we value 
freedom of the mind—there isn't (6, p. 306). 

Referring to the importance of democratic values, Ochoa 

believes the curriculum should strengthen these with specific 

emphasis given to the topics of freedom and equality. 

Freedom, in this sense, would then also require that all 

books remain on the library shelves yet textbooks should be 

selected which reflect "certain core democratic 

values" (6, p. 306). Minority and majority rights in a 

democracy are commented on in the following: 

It is important to remember that today's majority may 
well be tomorrow's minority. If power, rather than 
respect for rights, prevails, dictatorship, not 
democracy, exists. For a democracy, it is imperative 
that we understand that the group in power is transient, 
but that the principles of the system must be 
persistent (6, p. 306). 

Censorship incidents are said to reflect varying political 

ideologies, different economic groups, religions, and the 

sexes. 

Ochoa makes a distinction between who attempts to censor 

and who actually does censor. She evidently agrees with the 

Gablers when she states: 



381 

The actual censor has to be a person or group that 
has the authority. . . . But they (the Gablers) are 
not the censors (6, p. 306). 

Educators in specific capacities from classroom teacher 

up through the administrative hierarchy are listed as the 

actual censors if they submit to the attempts of those 

seeking to influence the curriculum. Ochoa also notes when 

rumor in an area refers to controversy, materials in 

question may be removed from nearby localities without 

directive. She makes this point for consideration: 

As soon as news spreads that parents are protesting 
a book in one location, that book may silently disappear 
from use in several other places. One of the typical 
consequences of a censorship incident is that self-
censorship runs rampant (6, p. 306). 

Ochoa reviews three court cases and discusses impli-

cations from these for educators. Two of the cases she 

presents involve a "vulgar term" with a derivation of the 

term in the first case involved in the second. Different 

legal outcomes resulted. 

Like others, Ochoa suggests a curriculum selection and 

review policy inviting public participation. In addition, 

an academic freedom policy from the school board and the 

right for students to have alternative assignments when 

objections arise are supported. Teachers and school 

personnel should also be instructed in the appropriate 

manner of dealing with complaints. 
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Six Articles by Barbara Parker 

Six articles, all written by associate editor, Barbara 

Parker, appear in the June, 1979, American School Board 

Journal. A picture of the Gablers appears on the cover of 

this issue with several pictures of their working environment 

interspersed among these selections. These six articles are 

written on a different aspect of the Gablers and the censor-

ship movement in general. They include: a general review of 

the Gablers with comments from others illustrating divergent 

viewpoints; an indication that more books are being removed 

from schools now than in the past; censorship from a 

biblical point of view; personal attacks for those involved 

in disputes of this nature; and suggested policies to help 

one avoid censorship incidents. 

Article One 

The first article in this series is entitled, "Your 

Schools May Be the Next Battlefield in the Crusade Against 

'Improper' Textbooks." The opening paragraph of this 

selection states: 

Mel and Norma Gabler are the proprietors of a 
house in Longview, Tex., that is considered by many 
to be the unofficial headquarters for a campaign against 
"improper" textbooks that is sweeping schools in the 
United States, Canada, Australia and New Zealand. If 
your school system uses the latest editions of major 
education publishers* textbooks, it's not unlikely 
that you'll eventually become embroiled in that 
campaign and will hear more from its leading 
strategists: the Gablers (13, p. 21). 



383 

Information is provided about Educational Research 

Analysts with reference to the fact that this organization 

receives up to fifty pieces of mail daily and the Gablers' 

mailing list includes 10,000 names. The fact that their 

home is full of textbooks is said to reveal the commitment 

and involvement these people have for their cause, and this 

cause is referred to as being "powerful." According to 

Parker: 

It's safe to assume that if a textbook or entire 
curriculum suddenly is put on trial—whether it's in 
Warsaw, Ind., Anaheim, Calif., Kanawha County, 
West Va., Seattle, Wash., or Island Trees, N. Y . — 
the Gablers1 work has had an influence (13, p. 22). 

Statements from Edward Jenkinson and Judith Krug are 

included. Jenkinson indicates about how powerful the Gablers 

have become. Krug feels that the Gablers are instrumental 

to the many problems schools face in that they do not want 

children taught to think. Statements from the Gablers 

offering their perspective on their work are included in 

general terms—though not as rebuttals to Jenkinson and Krug. 

This article contains many quotations from the Gablers 

explaining their viewpoints on a variety of issues per-

taining to their movement. This information is presented 

generally and has been previously covered in this study. 

Material which has not already been reported, as included 

in Parker's article, includes a statement from Mel Gabler 

addressing and concurring with the actions of the Warsaw, 

Indiana, school board in deleting certain objectionable 
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courses and that he wishes more school boards would follow 

suit. A statement from Educational Research Analysts 

employee, Sheila Haralson, indicating dissatisfaction with 

a one sided view of ecology presented in a textbook is 

included. Statements from Jenkinson and Krug relating that 

this movement is becoming so popular because it reflects a 

general dissatisfaction of people with the schools just 

being the most convenient and accessible target for complaint, 

Negative publisher reaction is mentioned concerning the 

Gablers' goals and this view along with the Gablers' opinion 

are both presented by Parker: 

Repeatedly, Norma and Mel say that a problem with 
schools today is that children are taught "to question 
everything." But Richard Carroll, president of 
Allyn & Bacon Publishers, cautions: "The Gablers 
have taken the word 'inquiry1 and have made it dirty. 
For the Gablers, inquiry is something that children 
aren't supposed to do, and something that parents 
should be afraid of. The danger in what the Gablers 
are espousing is that they say they want equal time— 
they want their beliefs to be reflected in half the 
curriculum. They may be asking for equal time today, 
but they're aiming for what is total control 
tomorrow.11 

Carroll adds: "The Gablers' impact is unique in 
that most people in their line of work are interested 
only in how they can affect their own communities. For 
the Gablers, it's a 'calling' that extends far beyond 
Texas." 

Why is this calling so important to the Gablers? 
Mel explains: "Until textbooks are changed, there is 
no possibility that crime, violence, venereal disease 
and abortion rates will decrease... Textbooks mold 
nations because they largely determine how a nation 
votes, what it becomes, and where it goes" (13, p. 24). 

Parker presents information from the superintendent of 

Kanawah County, Ken Underwood, during the 1974 textbook 
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controversy as reported in Chapter II of this study and 

from Frances Link, who is referred to as being "the woman 

behind MACOS" (13, p. 25). The following excerpt, written 

by Parker and included in this article, reveals: 

Neither Underwood nor Link has ever met the 
Gablers, but both say they "are well aware of their 
work." Frances Link calls Norma "a very effective 
'surprise attack.' From photographs I've seen and 
reports I've heard, she's a sweet, motherly lady 
who stands for all that is good and wholesome, which, 
of course, makes her almost invulnerable" (13, p. 25). 

Statements indicative of appreciation of the Gablers' 

assistance, from local residents of Kanawha County, are also 

presented: 

Larry Freeman of the West Virginia textbook review 
committee said: "They [the Gablers] showed us how 
to document our objections to a bad text by page, 
paragraph and line." And a board member active in 
the protest adds: "They gave us encouragement when 
we needed it most" (13, p. 26). 

Parker closes her first article of this series with: 

After 1974, the Gablers' influence spread, Norma 
hit the talk show trail, was invited to Australia to 
speak out against MACOS, and appeared on a couple of 
national television shows. More mail poured into 
Longview requesting the Gablers' reviews and Norma 
for speaking engagements throughout the United States 
and Canada. More employees had to be hired and more 
of the Gablers' home had to be turned into office 
space. 

Since then, the Gablers have had a lot of good 
years. And the better they get, the more likely you 
are to hear from them (13, p. 26). 

Article Two 

The second article Parker includes in this series is 

"Removing Books from Schools: More Now than Anytime in the 
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Last 25 Years." Reference is made to an increased censorship 

activity noticeable in the late 1970's as compared to the 

previous decade. With these incidents an increased pressure 

from parents has also been observed. Parker relates the 

statistics of this situation in the following surveys done 

by the National Council of Teachers of English: 

Parental pressure for censorship, according to 
the 1977 N.C.T.E. survey, accounted for 78 percent 
of reported censorship incidents. In N.C.T.E.'s 
1966 survey, objections from parents amounted to 
48 percent of the total (11, p. 22). 

Reasons for this increase are given from the Gablers, Krug, 

and Jenkinson. The Gablers reveal it is because parents 

become upset about the content their children are required 

to read. Krug and Jenkinson believe the following as 

reported by Parker: 

Krug and Jenkinson say the increase in censorship 
incidents is due to taxpayer frustration in general— 
and that the schools are an easy target and censorship 
is a favorite weapon (11, p. 22). 

Reference is made to an assortment of many items which 

have come under the scrutiny of those wishing to have these 

materials removed from schools. Popular trade journals, 

books which have traditionally been targeted for removal, 

and some new ones are added to the list as well. This next 

excerpt reveals a stepped up activity in this area: 

But there are new titles creeping on to censorship 
lists as well. In Cedar Rapids, Iowa, Travels With 
Babar was one of 104 books that were banned; in 
Anaheim, Calif., all of Shakespeare's works except 
Hamlet and Romeo and Juliet, all of Dickens' works 
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except Oliver Twist, and all but one of Mark Twain's 
works have been declared "unsuitable" for use in 
English classes (11, p. 22). 

Parker concludes this section by indicating that there is a 

wide range of materials coming under censorship activity for 

many diverse reasons. 

Article Three 

Parker's third article, "A Biblical View of Censorship," 

is a short three paragraph selection which seemingly takes 

a critical view of the Gablers' efforts. Reference and 

passages from Carolyn Moulton, author of the essay, 

"Censorship: Stopping the Book Banners," maintains, as 

reported by Parker, that "there is something to be lost by 

presenting students with a filtered concept of life" (8, p. 24) 

Moulton feels that the Old Testament presents situations of 

living which could be considered questionable behavior. She 

wonders if parents have adequately informed their children 

about life if they express concern about their teenagers 

reading certain materials as being a corrupting influence. 

Article Four 

The fourth article authored by Parker incorporated in 

this series is "In Censorship Battles, You Might Become the 

Target for Personal Attacks—Like These." The opening para-

graph to this section reveals its contents: 

Most of the material I collected for this issue's 
stories on textbook controversies came from interviews 
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with school officials, parents and publishers. But 
a couple of anonymous telephone calls to my home have 
earned me the right to pass along the following advice 
on a personal level, from me to you: Be warned that 
when and if a textbook censorship controversy hits your 
school system, you're likely to be a target for some 
emotionally charged attacks (9, p. 26). 

Threats against Underwood and his family are detailed. 

Police protection and relocation for the Underwoods is 

reported. Also, the Zykan family of Warsaw, Indiana, is 

reported to have received nasty telephone calls and uncom-

plimentary letters because of their lawsuit which was filed 

against the school district due to restrictions in the 

availability of certain books and courses. 

Parker writes of a personal incident she experienced: 

In the early stages of researching the censorship 
articles in this issue, I received telephone calls from 
people obviously worried over the outcome of the story. 
While there is no reason to believe that these calls 
were precipitated by the Gablers or anyone connected 
with their organization, one caller did warn: "If 
you write anything that's slanderous to Mel and Norma 
Gabler, your child is going to pay for it" (9, p. 26). 

Article Five 

Parker's fifth article, "In Warsaw, Ind., Educators 

Are Told to Cut 'Offensive' Words Out of Books," reports on 

this situation in that locality. The following passage 

from this article relates these events and sentiments: 

Since 1977, the Warsaw school system has given 
way to what some might call anarchy: the superin-
tendent of seven years has left; the chairman of the 
English department has quit; courses covering 
Shakespeare, creative writing, Gothic literature, 
black literature, folklore and legends, values 
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clarification and science fiction have been dropped 
arbitrarily from the curriculum; principals have been 
instructed to bring to the board any teaching materials 
that "appear to be in poor taste" and several books 
have been removed from the schools on those and similar 
grounds; teachers have been instructed to "cut out 
words or pages containing offensive language" from a 
literary criticism book; the high school newspaper no 
longer is being published. And a senior citizens 
group built a bonfire out of objectionable books that 
had been removed from the schools and turned over to 
the senior citizens group (10, p. 27). 

Pertaining to this situation, mention is made that those 

opposed to the above referred to materials feel the district 

is now more traditional in its educational approach. 

Furthermore, by complying with certain requests, administrators 

have been executing assignments required of them. Because 

of the above occurrence, Parker writes that "four lawsuits 

now are pending against the Warsaw school system" (10, p. 27). 

These lawsuits are from the Zykans, as represented by the 

American Civil Liberties Union, two are from teachers, and 

one lawsuit is from two students citing violations in their 

First Amendment rights. 

Article Six 

The sixth and last selection of this series is "Sound 

Policies and a Well-informed Public Can Ward Off Censorship 

Controversies." Parker begins this article with the 

following: 

If your school system hasn't yet been involved in a 
censorship controversy, either you've been lucky or 
your board has a well-established policy on dealing 
with textbook or library book criticism. Good luck 
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being generally unreliable, here are some guidelines 
that you should follow before a censorship controversy 
arises. . ." (12, p. 28) 

Suggestions are made that well defined textbook adoption 

procedures be established and the existence of this process 

be clearly revealed to the public prior to any adoptions. 

Likewise, an established procedure for objections or com-

plaints about a textbook should also be in existence. 

School boards have the responsibility of listening fairly 

to any grievances about curricular materials and the person 

objecting should feel the complaint is being noted in good 

faith. Removal of curricular materials from schools is a 

decision which must be based on the due process procedure 

referred to above. Current court rulings about censorship 

and academic freedom should be provided to school boards 

by attorneys. A specified criteria list explaining the 

acquisition of curricular materials should be established. 

The public should be kept informed of what the schools are 

teaching and the school board has this responsibility. 

Those involved with the schools should be aware of materials 

involved in censorship disputes. 

Parker concludes this article and this series with the 

names and addresses of thirteen organizations in the United 

States and Canada to which one could write for information 

"that can assist you in preparing guidelines for the selection 

of textbooks and other curricular materials and for the 

handling of complaints" (12, p. 28). 
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Phi Delta Kappa 

The May, 1980, issue of Phi Delta Kappan addresses the 

issue of New Right organizations and the Gablers in two 

specific articles. Each account presents a varying, almost 

opposing view, one directly follows the other, and a reference 

to the inclusion of the second article is included in the 

journal introduction of the first. J. Charles Park of the 

University of Wisconsin at Whitewater authored the first 

article, "Preachers, Politics, and Public Education: A 

Review of Right-wing Pressures Against Public Schooling in 

America." Barbara M. Morris presents a counter viewpoint 

in her article, "The Real Issues in Education as Seen by a 

Journalist on the Far Right." 

Article One 

In his article, Park relates the names of several 

politically and religiously active New Right organizations, 

their founders, and motives exposing a significant massing 

of power and money among their sympathizers. The opening 

paragraph introducing this selection and commenting on 

this situation states: 

There is evidence that an extensive coalition is 
now being formed among ultraconservative and rightist 
organizations in America. The renewed strength of 
the political right has serious implications for the 
future of public education. Reports of increased 
censorship activities come from the American Library 
Association and the National Council of Teachers of 
English. The time has arrived for educators and the 
public to take a closer look (7, p. 608). 
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Issues about which the New Right in general seems to 

be at odds against include the women's movement, rights for 

homosexuals, the abortion issue, expanding influence of the 

federal government, legislation involving certain social 

issues, and unionism. With these being the concerns, Park 

reports: 

Drawing support from a confused and uncertain citizenry 
and linking when possible with traditionalist religious 
groups, the new coalition has accumulated millions of 
dollars, an interlocking communication structure, and 
a battle plan to elect right-wing candidates to 
public office. The coalition is stepping up its 
political activity and has, in some instances, been 
successful in targeting candidates for defeat at the 
state and national levels. Now it seems likely that 
public education is on the threshold of a major 
attack (7, p. 608). 

Park believes pressures and changes of a society in 

transition are causing much of the problems which New Right 

organizations seek to address. Mention is made of current 

inflation, energy woes, and social changes as three of these 

concerns. Park quotes Talcot Parsons who noticed that 

significant changes in society increase the chances for 

"irrational behavior." Answers by these organizations to 

national problems are said to be "simplistic" and, according 

to Park: 

The message for educators is clear. We must develop 
increased sensitivity to the activities and messages 
or organizations on the political extremes, both 
right and left. We can expect irrational rhetoric 
in the foreseeable future (7, p. 608). 

Discussion is provided about New Right sympathizers 

whether they be lay, religious, or political in nature. 
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Park identifies "millionaire Richard A. Viguerie, whose 

computers contain the names and addresses of as many as 

25 million supporters of right-wing causes" (7, p. 608). 

Organizations which support the movement are identified as 

the Conservative Caucus, the National Conservative Political 

Action Committee, the Committee for Survival of a Free 

Congress, the John Birch Society, the Heritage Foundation, 

the Christian Voice, the Moral Majority, and Educational 

Research Analysts. Others sympathetic to the above are 

acknowledged to exist with an example of Phyllis Schlafly 

and The Eagle Forum being cited along with references to 

various publications and legal initiatives. Park refers 

to a connection between the philosophy of the above groups 

with certain religious groups to form together in a 

powerful political force. He states: 

The New Right's religious drive, however, is designed 
to encompass traditionalist Catholics, Mormons, and 
Protestants. Such a coalition would be unprecedented 
in the history of right-wing politics (7, p. 609). 

Much of the New Right literature reflects the 
view that America must be saved through the imposition 
of fundamentalist and ultraconservative 
principles (7, p. 609). 

As far as the Gablers are concerned, Park notes their 

existence and the operation of Educational Research Analysts. 

Reference is made to the Kanawha County controversy in 1974: 

An illustration of the historical seeds of the 
current criticism of public education may be found in 
the Kanawha County textbook controversy of the mid-1970's, 
The issues surfacing on today's New and Evangelical 
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c a". b e examined in the literature of such groups 
as Educational Research Analysts, the Heritage Foun-
dation, and the John Birch Society, all of which 

exploited the Kanawha textbook controversy (7, p. 609). 

Park discusses this controversy and the role played by each 

of the above organizations. However, for the purposes of 

this study, only the part of the Gablers will be reviewed. 

Mention is made that the Gablers sent to West Virginia, 

without fee, textbook review information via their tax-

exempt organization. Of these materials, Park writes: 

In!TrJn V i e W S c r i t i f i z e d texts for obscenity, immorality, 
on ho,r i eS SZ t Y a d v i s e d Parents and organizations 
on how to combat such books at the state and local 
levels. Through speaking tours and newsletters, the 
Gablers have sought to alert the nation to the damage 
being done by textbooks (7, p. 610). 

Other references Park makes about the Gablers concern 

a contact described by the Gablers as "potentially fruitful" 

with Moral Majority leader, Jerry Falwell; the book, 

Textbooks on Trial, as a source of information and effective 

tool for those involved in textbook conflicts; and how 

"both of the Gablers have been invited to appear on Pat 

Robertson's 700 Club" (7, p. 610) which the Gablers feel was 

an event where they could "testify to millions" about the 

work of Satan in education and the existence of the above 

mentioned book about their work. 

Park refers to possible federal legislation known as 

the Family Protection Act as being a conservative effort 

having far-reaching implications for educational funding 

regarding, among other things, voluntary prayer and the 
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portrayal of traditional roles of women in textbooks. The 

struggles of the New Right as it concerns the White House 

Conference on Families are also presented. 

Park concludes this article with the following: 

Democracy, decency, and evidence will likely be tested 
severely as we witness the growth of organizations on 
the political extremes. It is hoped that current 
political developments will remind educators and the 
public °f the vital importance of education in our 
world today. The protection of inquiry in the 
classroom constitutes the first line of defense for 
the continuation of democracy during times of stress 
and change (7, p. 612). 

Article Two 

The introduction to Morris' article expresses her 

dissatisfaction with the views made by Park in the previous 

section. Her article is a rebuttal to his and she begins 

her introduction with the five following points of 

contention: 

t f,.
In

1
l,preacjlersf Politics, and Public Education," 

»h«coari®? P a ^ cfte9°rizes and collects data on groups 
whose philosophy he opposes. He is a keeper of lists 
but objects to anyone else keeping lists. How 
dreadfully undemocratic. 

N e v e r once does he address the reasoned complaints 
of the groups he lists. He accuses them of "seeking 
simplistic answers" and of "irrational behavior" but 
never spells out their concerns. Is he afraid that if 
he does air their objections to humanistic education 
he would put himself in a position where he would have 
to respond but cannot? 

He quotes Talcott Parsons on a society undergoinq 
major structural changes" but never explains what 
they are. And what is the unidentified "social 
uncertainty" that worries him? 
• l r

H e Spfa£s,?f t h e "new coalition" accumulating 
millions of dollars but never mentions the billions 
from government, foundations, and the National 
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Education Association (NEA) that are poured into 
educational experimentation and theory development. 

Park.,was a w o r k s h oP leader at an NEA meeting in 
February 1979, a frantic gathering held for the purpose 

f°™in9.coalltl°ns, yet he derides the formation of 
the New Right" coalitions. Are only liberal educa-
tionists permitted access to the democratic 
process? (5, p. 613) 

Morris continues to express and discuss what the issues 

are which pertain to this movement. They will be briefly 

listed and not explained as this information is referred to 

repeatedly throughout this study. The issues, according to 

Morris, include: humanism, disregard of parental rights, 

invasion of privacy, lack of basics, teachers functioning 

not as instructors but as facilitators to social change, 

and the use of deception whereby the content areas are 

being used for "humanistic goals." A challenge is proposed 

to educators in one of Morris' closing statements: 

The gauntlet has been thrown down. Park—or anv 
other educationist—is challenged to prove, in a 
simple, universally understood language, that the 
charges parents continue to bring against public 
schools are false, it's an easy challenge to make 
because there is no defense (5, p. 615). 

Association for Supervision and 
Curriculum Development 

The summer, 1980, issue of the Association of Super-

vision and Curriculum Development, News Exchange. addresses 

censorship in two different articles. One article is a 

general overview of the censorship controversy with infor-

mation presented from different viewpoints. The second 
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selection presents comments from seven individuals in response 

to a previously proposed ASCD question. Specific information 

about the Gablers is presented in both articles. 

Article One 

In the article, "Censorship an Increasing Problem as 

Citizens Attack Books, Materials," ASCD cites the NCTE study 

indicating an increase in censorship activities between the 

1960's and 1970's. From this study is it revealed that 

while most censorship incidents result because of public 

pressure, nineteen percent of the cases originated from 

school personnel in the late 1970's. Statements from 

Jenkinson and Link are presented reflecting critical views 

of those who would censor as one opinion while a counter 

viewpoint is also included from Janet Egan of Parents of 

Minnesotat Inc., and the Gablers. 

This ASCD article quotes and refers to Jenkinson in 

the following excerpt: 

Edw»?rse ,f ? e n s o r s is absolutely overwhelming," 
says Edward B. Jenkinson, former chair of the NCTE 
Committee Against Censorship. "They know what's to 
be taught in every district at every grade level." 

i"ng t 0 J e n k i n s o n' censorship is increasing'for 
t h i n . r e a s ° n s : "People get disturbed about many 
things in a time of national crisis. Frequently 

a5e c° n cf r n e d with national problems but don't 
know what to do about them so they snipe at public 
officii. The school board has to meet in ?he open. 

principal can't hide behind a secretary Schools 
are ready targets" (1, p. i). Y- Schools 
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These thoughts from Link are also included: 

The tender topics have been the same historically " 
says Frances Link of Curriculum Development Associates,' 
Washington, D.C. "They are love and sex, religion, 
racism, political ideologies, and, among the newest, 
any value issue where there is no right or wronq 
answer." y 

"Terrorist tactics are being used to burn books 
lu ^xs country," she says. "The important issue is 
that children will not have free access to read and 
to think" (1, p. 6). 

Information and comment about and from the group Egan 

represents reveals: 

- Critics view the issue differently. "Educators 
defend every dirty book they see," says Janet Egan, 
mother of seven and the force behind Parents of 
Minnesota, Inc., a group monitoring the curriculum and 
textbooks to combat "secular humanism," which is, in 
Egan s words, "anything that promotes the philosophy 
of complete license in all aspects of life, do your 
own thing, the interdependence of all peoples and 
cultures" (1, p. 6). 

The excerpt about the Gablers which is included in 

this selection states: 

Calling themselves Educational Research Analysts, 
Norma and Mel Gabler's staff of five in Longview, 
Texas, offer textbook reviews to thousands each year 
who request their services. "We receive a large 
grocery bag full of mail every day," says Mel Gabler. 
We re not censors, he says. "We don't have the power 

th^n<3sJrom texts. We're only pointing out 
that the good and true and beautiful have been 
censored and replaced by the negative" (1, p. 6). 

This article continues to explore this issue further and 

relates that this entire situation is very complex as it 

encompasses such divergent sensitivities as "child-rearing, 

religion, and relationships between professionals and the 

public" (1, p. 6). Statements indicating the public schools 
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must represent the public are made from a superintendent 

while a judge warns of mind control if students are not 

allowed free access to a variety of ideas. Two reports of 

a legal nature objecting to the removal of certain student 

materials are also noted. 

Article Two 

The center section of News Exchange, "ISSUE: Censor-

ship, » explores this phenomena further with statements from 

seven individuals involved in various aspects of curricular 

materials. These passages reveal a perspective unique to 

each involved person's viewpoint and thus contain arguments 

worthy of consideration, of the seven statements solicited 

by ASCD for this section, statements are printed from Mel 

Gabler, Park, Jenkinson, and Krug with their views being 

consistent with what has already been reviewed about them. 

Opinions from the others provide further insight. These 

include comments from Frances C. Dean, Director of Instruc-

tional Materials for the Montgomery County Public Schools 

in Maryland; Robert T. Rasmussen, school division vice 

president for the Association of American Publishers, Inc. 

of Washington, D.C.; and Bradford Chambers, Director for 

the Council on Interracial Books for Children in New York. 

All respondents are replying to this same question: 

How should educators respond to efforts of citizens 
to remove books from school libraries and to control 
the contents of textbooks? (2, pp 4-5) 
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Gabler's response to this question is the first to 

appear. He gives the impression that educators should welcome 

the input from parents as this shows parents are genuinely 

concerned about the education of their children. Humanism 

is mentioned as the replacement of Judeo-Christian values 

m school materials and he requests there be a balance in 

content and not the current bias found in textbooks. His 

opinion is: 

•n JnYolveinent o f citizens through legal due processes 
will help to ensure that the viewpoints of small 
percentage of the population will not continue to be 
books (2P°p students by textbooks and library 

Park questions whether or not students are going to be 

permitted to think and ponder evidence free from dogma. It 

is his opinion that if democracy is to be preserved, this 

must be allowed. The importance of the educator role during 

times of tension is affirmed. He writes: 

fitting our teeth, becoming involved, 
a democratic procedures, respecting evidence 

and maintaining our commitment to decency. We may be ' 
unloved, misunderstood, and abused, but we have neve? 

today11^ p i n t h l S c o n f u s e d world than we are 

Jenkmson urges the establishment and enforcement of 

curricular material adoption and review procedures whereby 

no one single individual could individually delete curricular 

materials. His contention is: 

Educators must resist the efforts of individuals 
and groups that want to remove books for political 
religious, moral, or social reasons. Attempts to control 
the minds of students must be defeated (2, p. 4). 
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Krug believes preventive gestures should be instituted 

before difficult situations arise. She suggests the 

importance of a positive two-way relations program between 

educators and the community. She, too, strongly advocates 

a curricular selection and review policy with use of the 

procedures as an integral part of the communication process. 

Krug emphasizes that: 

Equally important to knowing where your support 
is within the community is knowing where it is beyond 
the community. There are many organizations that have 
experience and resources for dealing with censorship 
issues. Don't hesitate to ask for help (2, p. 5). 

Dean opens her response by relating the following 

incident: 

i*\SCh?°i l i b r a r i a n said recently, "if Judy Blume 
would break her pencil, I wouldn't have any censorship 
problems. what that librarian forgot is the number 

students and parents who would gladly send Ms. Blume 
pencils, pens, or even a new typewriter. The problem 
is not that simple (2, p. 4). 

Rights provided for by the First Amendment are important for 

students and because of this Dean contends school boards 

should have established policies concerning the use of 

instructional materials. This policy should permit parents 

to question materials used by their own child only and with 

this policy teachers would be able to defend instructional 

materials used. 

Rasmussen likewise advocates the establishment of 

policies by a selection committee with this policy con-

taining provisions for citizen review and objection. 
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Whether materials should be allowed to remain in circulation 

should be a decision of the committee with neither selection 

nor rejection being the responsibility of any one person. 

For what is regarded as a challenge, educators must be 

prepared. Rasmussen states: 

Readiness requires well-developed policies and pro-
cedures to guide in selection of materials that avoid 
loaded words, biased connotations, prejudiced 
assumptions, outright inaccuracies, or misleading 
information. Policies should require that judgments 
about appropriateness of materials are to be made only 
by official selection committees (2, p. 5). 

Chambers believes that there are continuous forces 

and pressures prevalent in all societies. These forces 

revolve around social changes for equality as compared to 

those who prefer to keep things as they are—even though 

this is "unequal." Those who want perspectives other than 

their own deleted from textbooks are censoring and this 

action should be opposed. According to Chambers: 

On the other hand, groups representing minorities 
and women—groups our society has always treated 
unfairly and who still do not receive equal treatment, 
are pressuring for inclusion of their perspectives and 
information is in the best interest of non-sexist 
multicultural education and of a future more 
equitable society (2, p. 5). 

National Education Association 

The Journal of the National Education Association. 

Today's Education, acknowledges and reports about the work 

of the Gablers, and others, in the November-December, 1980, 

issue. This publication contains three specific selections 
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addressing this situation. These include a general review 

of censorship over the years to the present time; a 

statement by NEA President, willard McGuire, entitled, 

"Democracy Demands Free Teachers;" and resolutions from 

the NEA pertaining to the following four items: "Selection 

of Materials and Teaching Techniques," "Cultural Diversity 

in instructional Materials and Processes," "Academic Freedom," 

and "Extremist Groups." The NEA resolutions referred to 

above appear in Appendix F of this study. 

Article One 

The first article, "Censorship in the Schools: Something 

Old and something New," by Dorothy c. Massie of the NEA 

Teacher Rights department, explores reasons and events for 

public dissatisfaction of printed materials. The work of 

the Gablers is specifically addressed in this writing with 

a review of this information included in this section. 

Massie introduces this report with the first and last 

episodes of book burnings in the United States. The first 

incidents were previously reported in Chapter I of this 

study and an account of the last incident is as follows: 

lac r,fhfi,last ?" b l i c burning of a book in America 
( of this writing) took place in 1977 when 4n 
copies of a textbook, Values , 

taught situation eth?^' & claimed, because it 
humanisitu They feared it'wn 3^ r e la t i vism, and secular 
values. teared xt would destroy home-taught 
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If a message is to be found in these two sad 
stories, perhaps it is this: Over centuries, though 
times and life-styles change and wars transform the 
political geography of the globe, the fundamental 
issues that divide one person from another remain 
much the same (3, p. 56GE). 

Massie reports information released from the American 

Library Association and the National Council of Teachers of 

English, and other sources, which suggest that from: 

all parts of the country come reports of angry citizens 
groups organizing to protest what they describe as 
the anti-Christian, anti-American, anti-authority, 
antifamily, pornographic influence of certain books 
and other instructional materials in the 
schools (3, p. 56GE). 

Krug is quoted as saying that censorship incidents 

have greatly increased since 1975 as compared to the previous 

decade. Furthermore, Krug feels there are many incidents 

which never are officially reported along with the existence 

of a different "quieter" type of censorship, the "avoidance 

of all materials that might be controversial" (3, p. 56GE). 

Individuals in different capacities are reported as 

those being censors. School boards, administrators, teachers 

and librarians, state education agencies, textbook publishers, 

state legislatures and perhaps even the United States Congress 

are listed in this capacity. A reference to the work of the 

Gablers is listed under the state education agencies portion 

of this article. Specific references identifying locations 

and dates are made to the above relating stories offering 

evidence of censorship activities in each respective role. 
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Massie's introductory statement about the work of the 

Gablers pertains to state education agencies acting in a 

censorship capacity. It is as follows: 

In 1976, the Texas State Textbook Commission banned 
five common dictionaries that contain allegedly obscene 
definitions—for example, a definition of bed as a verb. 
The banning was prompted by complaints presented by 
Norma Gabler, who, with her husband, regularly submits 
bills of particulars on objectionable portions of 
textbooks being considered for adoption. From their 
home in Longview, Texas, the Gablers operate 
Education(al) Research Analysts, a tax-exempt organ-
ization that assists local censorship efforts. For 
a modest, tax-deductible contribution, they will send 
a file of textbook reviews that point out questionable 
items (3, p. 57GE). 

Another reference is made to the Gablers as they 

influence publishers. This pertains to the Gablers' 

appearance on CBS-TV "Sixty Minutes" where there is an indi-

cation made by publishers that revisions in textbooks are 

made because of the Gablers1 work. 

Massie points out that education should not be con-

sidered exempt from criticism and there are times when it is 

justified. Furthermore, not all criticism received is from 

organized groups or from the "right-wing." Education 

represents the people and schools should be held "accountable 

to the public. The following passage reveals Massie's 

opinions: 

Not all attempts at censorship, furthermore, come 
from right-wing extremists. Efforts by minorities 
and women to remove such books as Little Black Sambo 
or Mary Poppins from school libraries are efforts to 
censor. On the other hand, those same groups often 
try to persuade schools and textbook publishers to 
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provide books that treat women and minorities fairly 
and that include their contributions to and viewpoints 
on history. Such efforts seem to be just the opposite 
of censorship; they seek fairness and honesty, not 
exclusion (3, p. 59GE). 

Massie discusses some of the issues causing uneasiness 

with censors. Sex education, Values Clarification, and 

humanism are cited as examples of what these people want 

removed from classrooms. Prayer, the creationist theory if 

evolution is taught, the free-enterprise system, and Judeo-

Christian values are given as examples of what the radical 

right wants included in school curriculum. 

Mention is made of the force and gains currently being 

experienced by this faction with reference to several 

prominent individuals associated with the New Right. 

Massie's final reference to the Gablers states: 

Such people as Mel and Norma Gabler, the textbook 
critics of Longview, Texas—even such men as the Rev. 
Jerry Falwell—are not at the center of New Right 
organization and influence. But theirs are the issues 
that give life to this movement. Through them the 
New Right hopes to translate its own political and 
economic agenda into the nation's political and 
economic agenda (3, p. 60GE). 

Massie ends this article with a statement that teachers 

and administrators need to listen to concerns from the 

public which are legitimate whether they come from 

conservatives, moderates, and liberals. The sound 
and fury raised by the extremist school critics stifles 
reasonable debate and threatens to place teachers in 
the position of retreat and self-defense. 

Teachers and their advocates must recognize 
demagoguery for what it is and refuse to let it cut 
them off from attending to the real needs of parents 
and students (3, p. 60GE). 
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Article Two 

The president of the National Education Association, 

Willard McGuire, wrote the second article in this selection, 

"Democracy Demands Free Teachers." He believes education 

must provide students with a variety of thoughts and ideas 

in order to educate them to think and critically evaluate 

their world as they become adults. He indicates that a 

democracy places stringent demands on the capabilities and 

intellect of its citizens as opposed to totalitarian govern-

ments which require thoughtless obedience to dictated 

practices. McGuire feels citizens must make a variety of 

informed decisions and this should be a fundamental service 

of public education. The pressures, demands, and challenges 

of world leaders in the next century are related with a 

perplexing ominous forboding of a world at war or peace with 

possible ecological collapse. 

With this in mind and with the pluralism of cultural 

and social groups, McGuire indicates that curricular 

restrictions advocated by the "radical right" would severely 

restrain certain aspects of education. Examples are cited 

where "minorities and women" have been slighted and that 

different cultures should be recognized. Concern is 

expressed about limiting students in their background of 

literature and economic systems. 

McGuire closes this article with the following opinion: 
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I hope that the people of this country will 
similarly never yield to the political grouping that 
calls itself the New Right. For the censors and the 
right-wing politicos work toward the same goal: a 
world in which a privileged few hold all the wealth 
and power and those who have less are pitted against 
one another in mutual hostility and self-
defeat (4, p. 58GE). 

National Council of Teachers of English 

The March, 1981, issue of English Journal made brief 

specific reference to the Gablers and others demonstrating 

concern, from various viewpoints, about the content of 

curricular materials. This article, "What Qualities 

Distinguish Guidelines from Censorship?," poses a myriad 

of exploratory questions about distinctions between the 

two with the assertion that answers are needed in this area. 

The introduction to this selection represents the pressures 

about which this National Council of Teachers of English 

publication addresses: 

Norma and Mel Gabler speak against adoption of a 
textbook series in Texas, claiming the books are 
disrespectful to Americanism and fundamental morality. 
On 6(3 Minutes, Norma explains, "When we do it, it's 
called censorship. When they do it, it's called 
guidelines." 

The Council on Interracial Books for Children 
urges librarians not to purchase books which stereotype 
and otherwise present distorted views of minorities. 

A high school principal in Maryland orders an 
English teacher to remove certain works by Aristotle 
and Machiavelli from his tenth-grade course plan because 
the works aren't within the district's curriculum 
guidelines. 

A commercial publisher requires the firm's 
editors to weed out controversial materials from future 
literary anthologies, excluding materials offensive 
either to religious fundamentalists or to advocates of 
ethnic and sexual equality. 
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The Intellectual Freedom Foundation produces a 
film intended to promote freedom of speech, but 
critics say it depicts minorities unfairly and demand 
its withdrawal (14, p. 92). 

To these above referred examples the following concerns have 

been raised: 

Which of the events constitute "censorship," and 
which are legitimate applications of guidelines? Are 
some guidelines censorial, while others are not? Is 
the decision-maker who actually removes a controversial 
work the only censor, or are those who recommended 
removal also censors? Is recommendation for removal 
censorial, whereas a recommendation against acquisition 
is not? (14, p. 92) 

Further questions and implications are also acknow-

ledged in this article. Several symposiums and conferences 

are mentioned which have attempted to clarify these concerns. 

Statements from a variety of educators expressing opinions 

and impressions are included with no approved final consensus 

available on this issue at this time. This article merely 

addresses the realities of pressures from various groups 

and expresses opinions from educators. No definitive policy 

statement or official position is made though the need 

for such a document is clearly affirmed. 

Chapter Summary 

Information presented in this chapter offers the 

opinions and impressions of others associated with education 

to better acquaint the readers with the strong sentiments 

and controversy generated by criticisms of textbook content 

and the implications of the Gablers1 work. Educators offer 
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many opinions but seemingly make the single common recommen-

dation that individual school districts should develop and 

enforce an organized procedure by which citizens may petition 

to have a specific curricular selection reviewed to determine 

its worthiness or appropriateness for student use in schools. 

There appears to be no general or formal approach suggested 

to other educators as they confront or are forced to 

contend with local conflicts. Furthermore, educators have 

neither fully examined nor reported the issue of humanism 

in educational programs as alleged by the Gablers and others 

associated with the New Right. 
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CHAPTER VII 

ANALYSIS, OBSERVATIONS, AND CONCLUSION 

Norma and Mel Gabler have been involved in the review 

of textbooks since 1961. As two non-educators they have 

influenced education curricula considerably in Texas and the 

United States with evidence indicating an effect, at least 

to some degree, in Canada, Australia, and New Zealand. This 

study has documented, for the historical record, what it is 

that the Gablers have done, said, and represent. 

Initially the Gablers were laughed at, ignored, and 

ridiculed. Yet they persisted in their cause seemingly 

utilizing every available forum to spread their message and 

inform others of their work. Since the early 1970's the work 

of the Gablers has been taken more and more seriously. Now 

they rarely encounter the open resentment they once 

experienced. 

The work of the Gablers is highly controversial, invoking 

strong emotion and sentiments from those touched by it. 

Whether one be a parent or educator, conservative or liberal, 

religious or non-religious, strong feelings soon become 

apparent when discussing what should be considered acceptable 

school textbook content. The work of the Gablers is both 

lauded and criticized. It represents a conflict in values 

413 
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in society and one's opinion of the Gablers1 efforts will 

be largely determined by individual values and beliefs. 

Consequently, with the emotion attached to this issue, this 

study has dealt only with information about it. To assess 

this movement would, for the most part, consist of a series 

of value judgments by the researcher. 

However, it can be observed that evidently many people 

do concur with what the Gablers have been doing. The numerous 

requests they receive for personal appearances and the 

volume of mail reaching Educational Research Analysts suggests 

somewhat of a strong grassroots movement in America as it 

pertains to textbook selection. Furthermore, if the opinions 

of those who contact the Gablers for information are aligned 

with the viewpoints of Norma and Mel Gabler, an indication 

of supportive agreement with what the Gablers believe about 

textbooks seems evident. Obviously if nobody contacted 

Educational Research Analysts, or subsidized the expenses of 

this organization, Norma and Mel Gabler would not be in the 

limelight as they currently are. Realizing that this 

movement has been in existence for as long as it has been 

further emphasizes the point that many people have had contact 

with the Gablers and many concur with their philosophy. The 

Gablers are a part of educational history and may indeed one 

day be included in the American history textbooks they review. 

The Gablers have been very involved with their textbook 

review work and have experienced a certain amount of success 
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since 1961. Much of their success is due to the fact that 

the Gablers have worked hard and diligently. However, the 

Gablers have probably experienced success because they are 

known for being able to relate well with people. Norma 

Gabler believes that regardless of what some of their 

successes may be, their greatest gains have been made 

because the Gablers are perceived as being personable, 

likeable people, in that they do not speak arrogantly or 

talk down to anyone. Conversely, Norma Gabler acknowledges 

that she is not intimidated either (2). 

Analysis 

The Gablers' Opinion of Their Work and Influence 

The Gablers indicate that the lengthy letters and 

other materials they prepared and distributed twenty years 

ago are just as timely as if they were written today. In 

retrospect they feel that some of the information which they 

authored in the early 1960*s could not have been done any 

better currently. Norma Gabler believes God gave them a 

better insight into this movement when it first started 

than they have even now. Also, it is her opinion that they 

had to be better when they initiated their crusade than 

they are at present as they were pioneers in this field 

and had everything to learn and do. 

Concerning the areas in which they have been influential, 

Mel Gabler is very modest about making any definite claims 
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that he and his wife can assess, with certainty, an iden-

tified impact of their textbook review work. Although he 

feels as if there has been an influence on publishers, 

textbook selection committees, and parent groups, he is 

hesitant to declare the extent of this influence. Just 

because Norma Gabler speaks against a textbook in Austin 

and this textbook is subsequently rejected by the textbook 

selection committee does not warrant a claim on their part 

that they single-handedly had a textbook removed from con-

sideration. It is apparent that more textbooks are up for 

adoption than could possibly be accepted. The expressed 

purpose of the Texas State Textbook Adoption Committee is 

to select what they find to be the best textbooks. 

Generally speaking, however, Mel Gabler does feel as 

if their efforts have had an influence in some specific areas, 

He feels that there is a definite improvement in the content 

of textbooks and that a combination of forces, in addition 

to Educational Research Analysts, is probably the reason 

why this could or even should be so. There is a national 

trend toward conservativism evident in the United States. 

Different religious and social organizations have been 

raising concerns about school textbook content. Also, there 

are pressures and forces exerted by numerous parent groups 

throughout the nation. All of these are part of the total 

picture; yet specifically the degree to which a group or 

organization has had an impact on textbook selection is 
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unknown. Nonetheless, the trends observed do lend support 

to the Gablers' opinion that what they have been doing has 

effect. 

Mel Gabler feels as if they have had a definite influence 

on the increased public opinion and media attention in the 

area of scientific creationism versus the teaching of evolution 

in science materials. To him it is only fair to include 

scientific evidence which would support creationism and 

he believes that, by and large, evolution is being exclusively 

presented at the expense of any other theory. 

Another area where Mel Gabler feels a direct influence 

exists concerns the manner in which American history is 

portrayed to students. Again, he notes it is difficult to 

clearly state with any assurance to what degree they are 

responsible for this, yet the feeling is that textbooks are 

becoming more patriotic, at least to some degree, because 

of their efforts. 

An influence on numerous parent groups concerned with 

school curriculum throughout the nation is said to exist 

because of the Gablers' efforts. They have been repeatedly 

told that they were a source of motivation and encouragement 

to other parents who share similar feelings to theirs about 

the moral quality of children's textbooks. The Gablers are 

seen as offering an alternative to such individuals. Feedback 

the Gablers receive from Textbooks on Trial gives them the 

impression that this book has been regarded as a great help 
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and inspiration to others. Mel Gabler indicates that many 

parent groups are active in the State of Washington because 

of their direct support and assistance. He believes that if 

it were not for them these parent groups in Washington would 

not exist today (1). 

Norma Gabler is under the impression that she and other 

protestors appearing in Austin have had certain types of 

impact concerning the content of textbooks adopted in the 

State of Texas and on the guidelines specifying such content 

in the Texas textbook Proclamation. It was due to her 

objections, and those of others, that the Texas State Board 

of Education included statements in the Proclamation pro-

hibiting blatantly offensive language from textbooks. 

According to the Proclamation the scope to which evolution 

may be taught in science textbooks has also been restricted 

to the status of a theory with the presentation of others 

theories to explain the origins of the universe encouraged. 

Also, publishers were allowed for many years to submit 

incomplete copies of textbooks containing blank pages for 

adoption consideration. Norma Gabler campaigned publicly 

and successfully to stop this practice with a ruling 

addressing this point also evident in the Proclamation. 

Another event which informed Norma Gabler that her 

allegations were being taken seriously occurred in the late 

1960's when top level corporate representatives from the 

publishing houses started to appear in Austin in defense 
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of their firm's textbooks. She indicates she was initially 

amazed that the firms would take her seriously enough to send 

men of that caliber within the organizations to be matched 

against her, as an individual, at the textbook hearings. 

Norma Gabler refers to this situation as one of the first to 

let her know they were having some influence and she refers 

to the corporate executives as the "big boys" coming to 

appear against her. 

In 1979 Norma Gabler was informed by Chicago Tribune 

columnist, Casey Banas, just how seriously the Gablers' Bills 

of Particulars are taken by publishing houses. Banas ran a 

cover story about the Gablers and a review of this information 

is included in Chapter V of this study. 

When Banas and Norma Gabler began their interview, Banas 

relayed to her an incident in which he had previously con-

tacted a publisher for information about the Gablers. The 

publisher in question told Banas that the Gablers were 

breaking up his marriage because when this publisher receives 

the Gablers' Bills of Particulars it is necessary to work 

around the clock for weeks in order to prepare a reply (3). 

This would seem to indicate that the Gablers1 Bills of 

Particulars are closely examined and carefully evaluated by 

publishers. 

Norma Gabler believes the publishers are responding to 

her Bills of Particulars in great detail and with such effort 

for two reasons. First of all, publishers are required to 
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offer a detailed rebuttal to Bills of Particulars to explain 

or justify why the textbooks contain the material in question. 

Second, and perhaps more important, Norma Gabler makes it a 

point to read before the textbook committee hearings the 

publisher response to their Bills of Particulars for the 

public record. All too often in the early days, Norma Gabler 

relates, publisher rebuttals to the Gablers' charges were 

often rude and brief general comments. Then when the time 

arrives for the textbook hearings, Norma Gabler is more than 

willing to inform the committee of the publisher replies to 

her allegations by a verbatim quote of the publisher replies. 

She wants to be sure that those who vote to select textbooks 

are aware of publisher responses. Some publishers have 

evidently encountered difficulties with selection committees 

when general replies to the Gablers consist of brief 

statements inferring that the Gablers' Bills of Particulars 

do not warrant a response. 

Norma Gabler believes that taxpayers in Texas deserve 

to have an answer to allegations against textbooks and that 

publishers should have to prove why their textbooks are good 

enough to purchase. With this being the situation, it is 

her opinion that the long time established publishers no 

longer refer disrespectfully to the Gablers publicly as 

they are considered as serious and competent individuals. 

If any comments are included in publisher replies which are 

felt to be in poor taste or derogatory, these will more than 
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likely be read into the public record during Norma Gabler's 

public testimony (2). 

Again it should be reiterated that the Gablers are very 

hesitant about accepting any personal claims or boasts that 

they are personally responsible for what they perceive to 

be a changing and improving content of textbooks or for 

having the power to eliminate textbooks from adoption within 

Texas. This is an area of great intangibility and although 

they feel they are having some influence as noted above, 

they prefer to refrain from making claims which cannot be 

substantiated. 

Areas of Misunderstanding 

In response to an inquiry concerning in what ways the 

Gablers are misunderstood or misrepresented, Norma Gabler 

contends that the notion that they want their thinking, 

philosophy, and religion in textbooks is an erroneous 

generalized assumption. She notes that very little of 

their Bills of Particulars are based along religious con-

victions with most of them being based directly on textbook 

content. She emphasizes that if a textbook presents only 

one viewpoint she will offer information whereby the 

committee will know of other possible viewpoints which should 

be included to make the textbook more objective and balanced. 

Norma Gabler observes that just because a protest is made 

against an observed bias in a respective series has nothing 
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to do with what the Gablers do on Sunday. Furthermore, she 

points out that many of the items to which they do object, 

such as, when stealing is acceptable behavior, was not 

considered "fundamentalist only" just several years ago. 

Behavior of this nature was always wrong whether or not one 

was "Christian." 

Norma Gabler feels that much of the misunderstanding 

comes from those who write about them. She does not see how 

she can be called a censor when she has no authority to 

remove any textbook nor any portion of one from adoption 

consideration. The Texas State Textbook Adoption Committee, 

the State Board of Education, and the Commissioner of Education 

make all choices regarding what textbooks will be adopted, 

rejected, or conditionally accepted with requested modifi-

cations. The Gablers follow the established rules and 

guidelines of the selection process which permit only 

objections against textbooks to be presented. She does not 

see how this constitutes censorship when she exercises this 

right as a member of the public and that all others have 

equal access to this forum. She also maintains that it is 

ironic that those people who strongly emphasize the right 

for academic freedom would be the very ones to deny her 

the freedom and right to speak. 
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Rumors Addressed 

Norma Gabler is well aware of rumors indicating that 

the Gablers have received enormous sums of money because of 

their textbook involvement and that they are financially 

wealthy. She vocally wishes they had the money some people 

think they have. Since Educational Research Analysts is 

operated from their home, with nearly every room of the 

house devoted to office and textbooks, Norma Gabler relates 

that if they had an abundance of money this operation would 

not still be handled from their private residence. If 

funding were available, the first thing they would like to 

have is an office and additional personnel needed for their 

textbook review service. The Gablers do not draw personal 

salaries from Educational Research Analysts. They indicate 

that they manage to live off of Mel Gabler's retirement 

income. 

Another rumor quickly refuted implies an association 

between the Gablers and Texas millionaire, H. L. Hunt. Norma 

Gabler relates that she has neither met this individual nor 

received any funding from him (2). 

The Gablers' Comments about Educators 

The Gablers are well aware of educators and that which 

is written about them specifically, or the New Right in 

general, in professional journals. The Gablers have also had 

extensive contacts with educators because of their speaking 
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and traveling engagements. Though not claiming to be experts 

in any academic area, the Gablers admit that at this point in 

time they are able to hold their own very well during pro-

fessional education oriented discussions. Norma Gabler 

indicates she knows just enough to make her appear informed 

and knowledgeable. Personally, she feels that both she and 

her husband have a greater awareness in many of the fields 

than the educators comprising the textbook selection committee 

because people on the committee generally have to approve 

textbooks from several content areas even though they are 

most likely only proficient in a single category. Norma 

Gabler candidly admits that she is aware that she knows a 

targeted textbook better than the adoption committee. 

According to the Gablers the reaction of educators to 

their work seems to vary depending on what level in education 

one is associated. The average classroom teacher usually 

does not appear to be a problem for the Gablers. Teachers 

frequently tell the Gablers that their efforts are appreciated 

with the end result being that teachers feel as if they have 

better textbooks to use. At times the Gablers are told that 

they are doing for education what teachers have been unable 

to do for themselves (2). 

The Gablers consistently relate that they really repre-

sent the views and opinions of the vast majority of this 

nation. Specifically, they indicate that these values 

pertain to the "foundational views" on which the government 
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of this nation was founded. According to Mel Gabler, 

However, three-fourths of educators have abandoned 
these values leaving the other one-fourth in such a 
precarious minority their voice is seldom heard. Many 
of these educators have told us we speak for them 
because if they speak up their jobs will be gone (1). 

The Gablers feel as if there is an antagonistic feeling 

expressed against them by literature and English teachers. 

The impression is conveyed that these teachers feel as if 

they should have the freedom and right to teach all things. 

More expressed criticism comes from literature teachers 

than any other group with opposition from librarians said to 

also exist. 

Norma Gabler admits that she realizes that many super-

intendents have expressed negative comments about them. She 

is also able to relate about the educators and superintendents 

who have encouraged and supported the Gabler cause. 

The Gablers indicate that they have had no direct 

contact with national education or humanist associations 

though they are aware of what these organizations publish 

about them in their respective journals. The Gablers believe 

that the National Education Association is definitely against 

them. Norma Gabler indicates that since they have not had 

personal contact with individuals associated with prominent 

education associations, she has no way of knowing what any 

personal or private reactions would be of individuals 

associated with national organizations to the various aspects 

of their work (2). 
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Connection between the Gablers and 
New Right Organizations 

The Gablers point out that they have been involved with 

their textbook review work for twenty years which is long 

before any of the other, much more recent, New Right organ-

izations have been operational. Furthermore, the Gablers 

are solely involved with textbooks and have made their 

services available only as it pertains to this specialized 

area. Their work is involved only with education and only 

limited aspects of education at that. 

Educational Research Analysts furnished material and 

information upon request regardless of what the philosophical 

orientation of the group or individual may be. The Gablers 

realize that New Right organizations have and use their 

material but they are also very much aware that the National 

Education Association and Gabler critic, Edward Jenkinson, 

have their material as well. There are no regulatory 

controls over how others might obtain or use their printed 

information. 

Thus, the Gablers view themselves as being better off 

by remaining independent of all other groups because they 

involve themselves only in one area. Norma Gabler indicates 

that she has no more room in her house to undertake an 

expansion of services or merger with other affiliations. 

Although they have been asked to join and participate in 

umbrella organizations of New Right associations, all 
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overtures have been refused. Their current work operation 

and organizational structure best fits the Gablers' non-

political stance (2) . 

Observations 

This section of this study notes various observations 

recorded during the research and writing of this report. 

These remarks are presented in the hope of offering various 

perspectives for others to consider. 

The Gablers as Personalities 

1. The Gablers profess sincere belief in God and 

country from which emanates their personal philosophies. 

2. The Gablers have devoted their entire lives to 

their textbook review service. Their private residence has 

been converted into the facility from which Educational 

Research Analysts operates housing office equipment and 

supplies, all of the Gablers' printed materials, and an 

extensive collection of thousands of textbooks. 

3. Trade media articles frequently refer to the 

Gablers as common, ordinary, hard working people who have 

gained visibility in their crusade. The fact that they have 

had successful encounters, in an almost "David and Goliath 

style," against large publishing firms is commonly highlighted. 
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The Gabler Influence 

1. The scope of the Gablers' work is felt far beyond 

Texas. They have received requests for information from 

twenty-five foreign countries and made personal appearances 

in forty-two states, Australia, and New Zealand. 

Documentaries presenting the Gablers' work are being prepared 

by television networks in England, France, and Japan for 

broadcast in those countries. 

2. The numerous media appearances by the Gablers has 

to have some influence on the citizens who hear about their 

cause. Mail response to such exposure is decidedly in 

their favor. 

3. Via their handbooks and numerous printed forms, the 

Gablers release much information from seemingly reputable 

sources, such as senate committees, doctors, professors in 

various academic areas, and psychologists, which concur with 

the Gabler opinion. 

4. Over the years the Gablers' target has expanded 

to include textbook content in more academic areas at more 

levels of instruction. 

5. There is evidence that some school boards nation-

wide are responding to their constituents' demands and 

taking matters into their own hands as they concern the 

moral content of educational materials. This is much to 

the Gabler satisfaction. 
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6. More than anything else, perhaps all that the 

Gablers' cause represents should be accepted for the signifi-

cant social phenomenon that it is. There have been numerous 

controversies nationwide over the content of educational 

programs. In fairness to everyone, objections expressed 

against curricular materials should be investigated and not 

merely dismissed as unwarranted or unreasonable. 

Concerns Expressed about Humanism 

1. A new and common definition of the term "humanism" 

can be expected in the United States. This will refer to 

beliefs expressed in the Manifestos which espouse the 

unimportance of God; that man exists by the process of 

evolution; that absolute morals do not exist; the promotion 

of a one world government; and the advisability of a 

government controlled economy. This is the meaning currently 

attached to humanism by the Gablers and the New Right. 

2. The Gablers have been most outspoken against 

humanism and the perceived humanistic influence in curricular 

materials especially as these pertain to the social sciences. 

Humanism does exist and the Manifestos were endorsed by many 

including educator, John Dewey; psychologist, B. F. Skinner; 

and N.O.W. founder, Betty Friedan. 

3. Parents and citizens have been exposed to hearing 

a consistent message from the Gablers and other New Right 

groups criticizing the moral quality of public education. 
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The allegation of sustained humanist infiltration in public 

education is a message conveyed also in various religious 

publications and religious broadcasts. 

Reaction against the Gablers' Work 

1. After examining current available research it seems 

apparent that publishers and professional educational 

associations take a dim view of the Gablers' work. 

2. It appears as if significant differences exist 

between the Gablers and the National Education Association. 

That areas of disagreement exist between the two can be 

observed in the literature released by each. The extent to 

which each side can convince the American public of its 

justification and propriety may very well be the deciding 

factor as to which side will gain the trust and confidence 

of the American public. 

3. The Gablers1 critics speak and write in rather 

general terms against them suggesting censorship, loss of 

academic freedom, and a refusal on the Gablers' part to 

tolerate pluralism in society. On the other hand, the 

Gablers' charges against textbook content and education are 

very specific. 

General Considerations 

1. Concern is noted for the classroom teacher working 

responsibly and being uninformed about this issue of 

curricular criticism when a controversy arises in a local 
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community. Teacher preparation institutions in the United 

States have a responsibility to its graduates to inform them 

fully about the issues involved in this situation. Teachers 

have the right to be adequately informed about all that is 

associated with this before going into responsible teaching 

positions. 

2. The Texas system for the selection of textbooks is 

highly regarded for its organization, professionalism, and 

adherence to established rules and guidelines as a process 

for securing the best textbooks for students in the state. 

One major flaw might be that there is not some appropriate 

forum available to inform selection committees of positive 

features, and not just negative points, about textbooks. 

3. The focus of this study has centered on the Gablers 

and what they perceive to be questionable textbook content. 

Undoubtedly many fine high quality textbooks exist. The 

Gablers have observed the existence of what they consider 

to be excellent textbooks although they would probably 

indicate that the number of such is relatively few. 

4. In this study an effort has been made to avoid 

either supporting or subverting the Gablers' movement. This 

researcher has sought merely to report the available infor-

mation about these controversial efforts. 
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Suggested Areas of Research 

1. The widespread media coverage which the Gablers 

receive frequently refers to the common suggestion that only 

textbooks of the highest caliber are adopted in Texas. The 

impression is repeatedly conveyed that the Gablers and the 

Texas adoption process are responsible for this outcome. 

Mention is further made that because of this Texas reputation, 

selection committees in other states now want to know what 

textbooks Texas adopts before making decisions of their own. 

If this is at all true, the implications of the Gablers' 

influence multiply. More research into this idea is 

suggested. 

2. Information from religious publications has 

intentionally been omitted from this study in order to avoid 

criticism of preaching religious dogma in this report. 

Nonetheless, the two following suggestions are made: religious 

publications from all denominations have very favorably 

portrayed the Gabler cause and educators would be wise not 

to discount or minimize the impact this may have on parents 

and other citizens; further research of material of this 

nature, for the historical perspective, is encouraged and 

should prove to be most informative. 

3. Norma and Mel Gabler and Educational Research 

Analysts are not alone in that there are other organizations 

and individuals which exist with a very similar purpose to 

theirs. Other groups exist in the United States which 
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appear to be exerting pressure on the general public and 

public education as it pertains to the moral quality of 

school programs. The Moral Majority, the Pro-Family Forum, 

the Eagle Forum, and the Heritage Foundation are but a few 

of the evidently many conservative organizations which 

relate a similar message. Also, it is not just the Gablers 

traveling all over the country speaking against the content 

of education programs. Others becoming acquainted with 

this issue need to be aware of the extent of the conservative 

movement as it regards education. Further research into 

the actions of other conservative organizations which 

concern themselves with educational curricula is suggested. 

4. The New Right message is being spread loudly and 

clearly to those who listen to it. Some of the Gablers' 

materials are being distributed by different conservative 

organizations. The message and tone of these groups appears 

to emulate in many ways the philosophy of Norma and Mel 

Gabler. Objective scholarly and academic pursuit of 

New Right studies is now needed. 

5. The transcripts of Norma Gabler's testimony before 

the Texas State Textbook Adoption Committee, the Commissioner 

of Education, and the State Board of Education should be 

collected and made available to others for the historical 

perspective. The Texas Education Agency, because of a fire, 

does not have all of this information in Austin. In addition 

to the above, the Gablers' Bills of Particulars filed against 
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textbooks, the printed forms and handbooks of Educational 

Research Analysts, transcripts and recordings from television 

and radio broadcasts, and printed media articles should be 

made available in a central location for further research 

by others. 

6. It would be interesting to note the reaction of 

publishers and employees of publishing houses affected by 

the Gabler movement through questionnaires and surveys to 

determine their reactions, opinions, and impressions con-

cerning this situation. The areas of possible agreement and 

disagreement with the Gabler cause could be studied. How 

authors and other employees of publishing houses view the 

moral content of their textbooks and the textbooks of their 

competitors would be interesting to analyze. 

7. Surveys should be conducted to determine what 

parental and societal expectations exist regarding what 

should be included in textbooks in the different academic 

areas. Also, research about what it is that parents and 

society believe should be included in both sex and drug 

education materials appears especially timely. 

8. If the lack of articles in professional journals 

is any indication, the Gablers have been largely ignored 

by educators. It seems ironic that this movement has some 

national and international implications and so little is 

available about them in education journals. With the 

Gablers" efforts continuing for over twenty years, it 
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appears as if professional educators have failed to address 

them adequately. Other educators are encouraged to conduct 

and report further research about the Gablers' work. 

9. The Texas Commissioner of Education and the Texas 

State Board of Education have each more than once rejected 

textbooks approved by the Texas State Textbook Adoption 

Committee over the past twenty years. It would be interesting 

to know the reasons and motives behind such actions. 

10. Any perceived omissions in this study, and certainly 

they exist, were not intentional. Other researchers are 

encouraged to bring forth information which, in their opinion, 

is relevant to this issue. It is unlikely that this study 

will be the last or final word that is written about the 

Gablers. 

Conclusion 

Widespread Distribution of the 
Gablers' Materials 

In an article entitled, "Target: Public Schools," 

Barbara Parker cites results of research indicating the 

prevalence of censorship incidents in the United States and 

the apparent widespread use of the Gablers' materials in 

such disputes. The following two excerpts from this article 

convey, to some degree, the extent of this movement: 

A recent national survey, sponsored by the 
Association of American Publishers, indicates that 
more than 20 percent of the nation's school districts 
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and 30 percent of school libraries faced censorship 
controversies during the 1980 school year (3, p. 11). 

Gabler reviews have been used to spark censor-
ship controversies in school systems throughout the 
US, Canada, and Australia. In the survey by the 
American Association of publishers, more than half 
of the school officials responding indicated that 
the Gablers' reviews had been used as the basis for 
local groups' objections to specific textbooks and 
library books (3, pp. 12-13). 

From this information it seems apparent that local 

parents, parent groups, and citizens are requesting and 

using information prepared and distributed by the Gablers. 

It would seem plausible to assume that citizens using the 

Gablers1 materials would agree with them. Furthermore, not 

everyone receiving information from Educational Research 

Analysts would be expected to openly protest a textbook 

or library book at the local level. Thus, the distribution 

of the Gablers1 materials appears to be widespread. 

Identified Gabler Influence 

To base the Gablers' influence solely on empirical data 

would severely limit such findings. Such information is 

virtually unavailable at this time. However, it can be 

reasonably inferred or assumed that the Gablers have con-

tributed to these identified occurrences: 

1. The State of Texas did not adopt an economics 

textbook in 1963. 

2. Publishers may no longer submit textbooks for 

adoption consideration in Texas that contain blank pages. 
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3. The Texas State Board of Education did require a 

specific textbook to print a warning cautioning that the 

manner in which printed material was presented could be 

hazardous to eyesight. 

4. According to the Texas textbook Proclamation 

textbooks may not contain blatantly offensive language. 

5. The status of the teaching of evolution has been 

reduced from empirical fact to the theoretical in Texas as 

noted in the Proclamation requirements. Publishers are 

encouraged to present other explanations for the origins 

of the universe. 

6. Textbooks must be made available for citizen 

review by a prespecified date before the selection hearings. 

These textbooks must be sent to all twenty of the Education 

Service Centers in Texas. 

7. A publisher representative in 1973 personally 

removed a textbook from adoption consideration at the 

Texas State Textbook Adoption Committee hearings directly 

after Norma Gabler petitioned against it. 

8. Some textbooks which Norma Gabler testified against 

in Austin have either been not selected by the Texas State 

Textbook Adoption Committee or subsequently rejected by 

either the Commissioner of Education or the State Board 

of Education. 

9. Some textbooks which Norma Gabler testified against 

in Austin have been selected for student use with the 
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condition stipulated that there would be required changes 

made in textbook content prior to textbook distribution. 

10. There is evidence of an international campaign 

involving the Gablers. 

11. Printed forms and textbook reviews from the 

Gablers have been used in many curricular disputes through-

out the United States. 

12. An unprecedented special calling by the Texas State 

Board of Education requesting a phonics only supplemental 

reading program for primary students was issued in the 

summer, 1980. 

13. The Gablers have received a large amount of public 

attention via numerous national media exposures. 

14. The Texas State Board of Education now requires 

publishers to answer in detail objections listed in a 

petitioner's Bills of Particulars. 

Concluding Statement 

The title of this study is "Norma and Mel Gabler: The 

Development and Causes of their Involvement Concerning the 

Curricular Appropriateness of School Textbook Content." As 

this suggests, information was presented which traces and 

explains what this movement is all about and the motivating 

factors contributing to it. 

All possible sources of information available have been 

included in this report with the exception of excluding 
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material from religious publications. Tape-recorded 

interviews with the Gablers have offered much insight into 

their movement from their perspective. Documenting many 

items from their vast assortment of printed materials 

informs others of the type and scope of communication used 

by them in their correspondence with others. Extensive 

inclusion of excerpts from the transcripts before the 

Texas State Textbook Adoption Committee present exactly what 

materials the Gablers find objectionable in textbooks and 

it also imparts the Gabler reasoning as it applies to such 

objections. Media coverage of the Gablers has been selected 

because not only does it relate the story of this movement, 

it also contains many divergent and critical views of their 

cause. Educator reaction to the Gablers contains a vast 

assortment of opinions about this movement with no clear 

consensus emerging. This final chapter offers the Gabler 

opinion of their own work, a series of observations, and 

the status of their movement at the present time with an 

indication of their continued future involvement in this area. 

This study has intentionally not resulted in any 

recommendations other than those relating to further research. 

To bring forth statements that recommend what the Gablers 

or public education should or should not do would merely be 

offering an opinion and this was never the intention in 

this study. Again, the goal of this project was to report 

to others what this movement is all about and as such this 
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aim has been accomplished. The work of the Gablers and 

how it has been impacting public education is too contro-

versial to recommend to anyone what one should or should 

not do. Much of the information presented in this study has 

been long overdue for general knowledge by educators and the 

American public. Much rhetoric clouds the issue and educators, 

by and large, resent the intrusion of outside forces into 

their domain. On the other hand, much evidence has been 

presented which suggests a lack of faith in the present 

educative process on behalf of many parents. Consequently, 

it seems as if battle lines are being drawn between the 

public and public education. This study presents a source 

of information which permits anyone wishing to know what 

the different views and opinions are as they relate to the 

Gablers and their cause. 

That others may disagree with this study or material 

it presents is to be expected. However, some may appreciate 

having a better understanding of the Gablers1 movement with 

a realization that there certainly are at least two sides 

to this apparent conflict. Educators have the right to 

know all sides to this issue. 

The only suggestions reported in this study concern the 

need for more research. An extensive amount of research 

could be developed from material only lightly presented in 

this study. A review of the Gabler handbooks not highlighted 

in this report and an in-depth exploration of articles about 
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the Gablers in religious publications is especially necessary 

to have information from all possible sources. 

Much information documented in this study comes directly 

from the Gablers. The fact that such an extensive amount of 

information has been accumulated from two living individuals 

will hopefully be considered a strong point of this study 

and a wealth of accurate information for future reference. 

The allegations and inuendos against many of the materials 

prepared for use in American public education are ever so 

serious. Whether or not one agrees with the Gablers that 

the moral quality of much textbook content is questionable 

is a personal conclusion. After being fully acquainted with 

the information presented in this research, perhaps one can 

make a better informed opinion. This study is meant to be 

a service to educators and it is only hoped that it can be 

accepted as such. 
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APPENDIX A 

FOUR STATEMENTS OF BELIEF FROM 

HUMANIST MANIFESTO I 

The following four statements are the first, second, 

third, and fifth articles of faith from Humanist Manifesto I; 

First: Religious humanists regard the universe 
as self-existing and not created. 

Second: Humanism believes that man is a part of 
nature and that he has emerged as the result of a 
continuous process. 

Third: Holding an organic view of life, humanists 
find that the traditional dualism of mind and body 
must be rejected (p. 8). 

Fifth: Humanism asserts that the nature of the 
universe depicted by modern science makes unacceptable 
any supernatural or cosmic guarantees of human values. 
Obviously humanism does not deny the possibility of 
realities as yet undiscovered, but it does insist that 
the way to determine the existence and value of any 
and all realities is by means of intelligent inquiry 
and by the assessment of their relation to human needs. 
Religion must formulate its hopes and plans in the 
light of the scientific spirit and method (p. 8). 
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APPENDIX B 

TWO STATEMENTS OF BELIEF FROM 

HUMANIST MANIFESTO II 

The following two statements are the third and twelfth 

articles of faith from Humanist Manifesto II: 

Third: We affirm that moral values derive their 
source from human experience. Ethics is autonomous 
and situational, needing no theological or ideological 
sanction. Ethics stems from human need and interest. 
To deny this distorts the whole basis of life. Human 
life has meaning because we create and develop our 
futures. Happiness and the creative realization of 
human needs and desires, individually and in shared 
enjoyment, are continuous themes of humanism. We 
strive for the good life, here and now. The goal is 
to pursue life's enrichment despite debasing forces 
of vulgarization, commercialization, bureaucratization, 
and dehumanization (p. 17). 

Twelfth; We deplore the division of humankind 
on nationalistic grounds. We have reached a turning 
point in human history where the best option is to 
transcend the limits of national sovereignty and to 
move toward the building of a world community in 
which all sectors of the human family can participate. 
Thus we look to the development of a system of world 
law and a world order based upon transnational 
federal government. This would appreciate cultural 
pluralism and diversity. It would not exclude pride 
in national origins and accomplishments nor the 
handling of regional problems on a regional basis. 
Human progress, however, can no longer be achieved 
by focusing on one section of the world, Western or 
Eastern, developed or underdeveloped. For the first 
time in human history, no part of humankind can be 
isolated from any other. Each person's future is 
in some way linked to all. We thus affirm a commitment 
to the building of world community, at the same time 
recognizing that this commits us to some hard 
choices (p. 21). 
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APPENDIX C 

STRUCTURED INTERVIEW QUESTIONS 

On May 23, 1981, the Gablers orally responded to 

twenty-six structured interview questions or concerns. This 

interview was conducted by the researcher at the Gabler 

residence in Longview, Texas. The Gablers were fully aware 

that the information provided by them to these inquiries 

was to be used in a doctoral dissertation documenting any 

and all aspects of their work and involvement concerning 

textbook content. The length of the individual responses 

to these questions varied considerably. At times the 

Gablers would provide brief short answers to specific 

questions and at other times the Gablers would offer an 

extensive response in great detail and elaboration. The 

Gablers responded to all areas asked of them with the 

interview lasting nearly five hours. Topics addressed to 

which the Gablers responded are as follows: 

1. Not much is available on your personal biographical 

backgrounds. How and where were you raised? 

2. From a historical viewpoint, what distinctions can 

be made in the development of your work over the past twenty 

years? What were the early years really like? 
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3. What would have happened had Norma Gabler won 

the election to the State Board of Education in 1967? What 

could have been achieved? Would this have impacted, in any 

way, the functioning and current status of Educational 

Research Analysts? 

4. At this point in time how extensively is your 

information disseminated to others? What are your inter-

national contacts requesting to know? 

5. In what ways has your credibility been established? 

6. In what areas do you feel as if your work has had 

a big impact? 

7. In what ways have you been best represented by 

the media and others? 

8. Do you feel as if you have been misrepresented? 

If so, in what ways and by whom? 

9. Touch base in general terms on the twelve main 

areas of printed form T-482, "Textbook Reviewing by Cate-

gories. 11 

10. At the state level and according to the Proclamation, 

you are only allowed to speak against the content of textbooks. 

What are some things you see in textbooks about which you 

heartily approve? 

11. Have you been able to utilize helpful sources 

from the Texas Farm Bureau and any Chambers of Commerce? 

12. What do you hear your supporters saying about 

your work? 
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13. Do you think prayer will ever be restored to 

public schools on an optional basis? 

14. Are you aware of any similar movement, past or 

present, that compares to yours? Have you been instrumental 

in helping any other organizations get started? 

15. What is the current day to day functioning of 

Educational Research Analysts like? 

16. Do you operate your work now on any type of cycle 

or annual schedule? 

17. What do your critics say about your work? How 

would you want to go down on record responding to criticisms 

of your efforts? 

18. Are there any reoccurring rumors you would care 

to address? 

19. In what ways do you feel as if you are best 

understood and misunderstood? 

20. What types of communication, contacts, or 

assistance have you had with other prominent conservative 

organizations? 

21. How would you describe your relationship between 

yourselves and educators? 

22. Have you had any direct contact with organizations 

which might be considred your opposition? If so, what was 

that like? 

23. Explain the financial funding and expenditures 

of Educational Research Analysts. 



448 

24. Do you feel as if the content of some textbooks 

has been improving? If so, in what areas and why? 

25. Other groups are now appearing annually before 

the Texas State Textbook Adoption Committee. Do you feel 

as if the recognition you have earned over the years has 

encouraged any of these other groups to appear? Has the 

emergence of these other groups accentuated or hurt your 

cause? What kind of impact do you sense that these other 

groups are having? 

26. For the sake of posterity and times yet to come, 

what would you want others in the future to know about you, 

your work, your motives, intentions, and aspirations? 
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P. O. BOX 7518 LONG VIEW, TX. 75602 
TEL 214-753-5993 

A non-profit, tax exempt corporation serving PARENTS, EDUCATORS, 
ORGANIZATIONS, & PUBLIC INSTITUTIONS by providing knowledgeable, 
experienced textbook expertise to help you. 

I - J / C> 

OUR S E R V I C E S : 
TEXTBOOK REVIEWS . 

PRINTED FORMS . 

ACCEPTABLE TEXTBOOK LIST 

ANNUAL TEXTBOOK RATINGS. 

A BOOK ABOUT OUR WORK. . 

PROVIDE SPEAKERS 

SHARE "KNOW-HOW" 

Thousands of detailed textbook reviews, written 
from a parental viewpoint with the age and 
knowledge of the student in mind. These are 
page, paragraph, and line listings of "question-
able" content, and are quite lengthy. 

TO FURNISH, we need Title, Publisher and Copy-
right date of the book(s). Reviews can be used: 

(1) To prove a book is "questionable" 
(2) To enable a teacher to skip over or 

correct a questionable portion 
(3) To examine your children's texts at home. 

Over 400 printed forms pertaining to textbook 
content. We send sample packets upon request. 

Provide lists of acceptable textbooks and where 
they may be purchased. 

Published in January each year for the textbooks 
adopted in the state of Texas. The same books 
are also used in many other states, making these 
ratings beneficial nationwide. 

TEXTBOOKS ON TRIAL, the story of our years of 
tears, trials and triumphs battling for better 
textbooks, gives many helpful suggestions for 
individuals becoming involved. This hardcover 
book is available by writing the Gablers, P.O. 
Box 7518, Longview, Texas 75602. 

Provide speakers for meetings, conventions, 
seminars, workshops. The speaker brings the 
textbooks to be discussed so that the audience 
can check the content for themselves and be as-
sured that it is "in context." 

•Shire the benefit of 17 years of experience to 
help you secure better textbooks by observing 
important "DO's and DON'Ts." 

OUR CHARGES: 
Our services are dispersed as extensively as possible. Hopefully, recip-
ients will consider them beneficial enough to help support further re-
search and wider distribution of our findings. Textbook research involves 
heavy expenses, including postage, printing, equipment, supplies, utilities 
and salaries for our staff. For speaking engagements, travel expenses and 
an honorarium must be provided. ALL CONTRIBUTIONS ARE TAX DEDUCTIBLE. 
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^ M E L G A B L E R s T-560 

TEXTBOOK RATINGS (1981 SUPPLEMENTAL ADOPTION) 

All of the basal readers adopted by Texas in November 1980 were inferior in that 
none of the series provided an intensive phonics (phonics first) method to teach 
reading. To rectify this problem, the Texas State Board of Education called for 
a supplemental adoption of intensive phonics programs to be used with the basal 
series, grades 1-3. The following were adopted and are available for local 
schools. 

INTENSIVE PHONICS 

Excellent: Addison-Wesley, 
Excellent: Harper & Row, 
Excellent: Modern Curr .Press, 
Fair: Steck-Vaughn, 
Very Poor: Riverside, 

ADDISON WESLEY READING PROGRAM, 1979 
LIPPINCOTT'S BASIC READING PROGRAM, 1981 
MODERN CURRICULUM PRESS PHONICS PROGRAM,8 
SOUNDS, WORDS & MEANINGS, 1981 
DISCOVERING PHONICS WE USE, 1981 

The Addison-Wesley and 
Harper & Row programs are 
complete reading programs 
for grades 1-3, and can be 
used as basals. We recom-
mend that one of these pro-
grams be selected. 

Documentation Available: 

The remaining programs 
are supplemental in na-
ture, consisting pri-
marily of workbooks which 
are vital for phonics in-
struction if the previous-
ly state-adopted basals 
are to be used. 

The Riverside program 
would only amplify rather 
than alleviate the detri-
mental aspects of the 
basals. It is totally 
unsuitable. 

Comparison Chart 
Chart documentation (8 pages) 

^Official presentations to State Textbook Comm. (Riverside & Steck-Vaughn only) 
^Official detailed Bills of Particulars (Riverside and Steck-Vaughn only) 

Considerable evidence support ing the superior i ty of Intensive Phonics. 

ACTION NEEDED 

Regardless of which basal series was selected by Texas schools, i t is inadequate in 
its phonics instruct ion in the early grades. Therefore, the State Board of Education 
has made available some excellent phonics materials for use by local schools. These 
materials are to be provided at state expense (ie, your tax dollars) and are available 
by request. MAKE SURE YOUR SCHOOL BENEFITS FROM THIS AVAILABLE MAT£RU 

Contact your school and express your desire that an intensive phonics (phonics f i rs t ] 
program be selected for use in your school. Local schools in Texas have unt i l July 20 
to place orders for the supplemental materials. As of this date, only 700+ distr ic ts 
have indicated they wil l select phonics programs. Thus, nearly 400 distr ic ts are not 
taking advantage of this oppor tuni ty . Is your school in one of these distr icts? 
IT IS NOT TOO LATE TO PARTICIPATE! 

Note: This supplemental adoption is separate and apart from the regular adoption 
which is in process for Social Studies, Economics, Homemaking, Dictionaries, etc. 

We want to furnish you with whatever information you would like to receive. Howeve 
we operate on a contribution basis and need to receive a check to cover our costs 
for photocopying and mailing the documentation materials. 

The MEL GABLERi 
Educational Research Analyst 

P. O. Box 7518 
Lonplew, TX 75607 
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NATIONAL EDUCATION ASSOCIATION RESOLUTIONS 

Selection of Materials and 
Teaching Techniques 

The National Education Association believes that 
decisions on which school learning experiences and 
teaching techniques will develop a student's talents 
are best made by a teacher who knows the learner. 
Teaching quality depends on freedom to make such 
decisions. Teachers must select instructional materials 
without censorship. Challenges of the choice of 
instructional materials must be orderly and objective, 
under procedures mutually adopted by professional 
associations and school boards. 

The Association urges its affiliates to seek the 
removal of laws and regulations which restrict the 
selection of a diversity of instructional materials 
or which limit educators in the selection of such 
materials. 

Cultural Diversity in Instructional 
Materials and Processes 

The National Education Association believes that 
educational materials and processes should portray our 
cultural diversity and the contributions of ethnic 
minority groups. Ethnic minority teachers must be 
involved in selecting educational materials and in 
preparing teachers in their use. 

The Association recognizes that additional 
instructional materials chosen for classrooms and 
libraries may rightfully contain a number of points 
of view to allow students to become familiar with the 
attitude and recommendations from various segments of 
the literary world. The Association also acknowledges 
that many contemporary texts related to ethnic minority 
groups do not portray realistically their life-styles 
but convey a negative self-concept to ethnic minority 
students. 

The Association believes that educators should 
adopt and use only those basal texts and other 
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educational materials that include accurate portrayals 
of the role of ethnic minorities in the past, present, 
and future educational processes. 

Academic Freedom 

The National Education Association believes that 
academic and professional freedom is essential to the 
teaching profession. Controversial issues should be a 
part of instructional programs when judgment of the 
professional staff deems the issues appropriate to 
the curriculum and to the maturity level of the student. 
Academic freedom is the right of the learner and his/ 
her teachers to explore, present, and discuss divergent 
points of view in the quest for knowledge and truth. 

Professional freedom includes the teacher's right 
to evaluate, to criticize, and to advocate his/her 
personal point of view concerning the policies and 
programs of the schools. The teacher also has the 
right to assist colleagues when their academic or 
professional freedom is violated. 

Extremist Groups 

The National Education Association is concerned 
about the emergence and resurgence of extremist groups. 

The Association strongly believes that our nation's 
children must be educated to understand and respect 
cultural, ethnic, religious, and other individual 
differences, the rights of others, and the importance 
of these to a healthy pluralistic democracy. 

The Association condemns the philosophy and 
practices of extremist groups and their efforts to 
recruit young people in our schools, and it urges all 
its affiliates and members to oppose actively all such 
movements whose objectives are inimical to the ideals 
of the Association (p. 60GE). 
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