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The purpose of this study was to identify and compare 

the job performance expectations of recent journalism grad-

uates as perceived by selected managing editors and journalism 

educators in Standard Federal Region Six (the states of 

Arkansas, Louisiana, New Mexico, Oklahoma, and Texas). The 

expectations of the editors and educators were determined from 

the analysis of responses to a fifty-six item questionnaire, 

which was distributed to the editors of the fifty-six largest 

newspapers in the region and the heads of the fifty-one 

journalism schools and departments in the region. 

The survey instrument consisted primarily of statements 

dealing with the topics of five research questions on the 

value of journalism education to success on newspapers, the 

value of newspaper experience to teaching journalism, the 

language skills of recent graduates, the value of academic 

research to the improvement of newspapers, and the "gap" 

between journalism education and journalism practice. A five-

point Likert scale was used to quantify agreement or dis-

agreement with the statements. Before mailing, the 

questionnaire was reviewed by a panel of journalism educators 

at North Texas State University. 



The following findings resulted from the study. 

1. The managing editors of the region's largest news-

papers responded with uncertainty to the question of the 

rigors of journalism education in comparison to other liberal 

arts subjects; they marginally reject the suggestion that any 

non-journalism graduate could succeed as a newspaper reporter 

with minimum on-the-job training. 

2. Editors and educators agree that working experience 

on commercial newspapers should be a requirement for anyone 

teaching print journalism courses. 

3. Editors and educators agree that the requirement of 

a doctoral degree is an unnecessary impediment to the entry 

of experienced journalists into the teaching field. 

4. Editors and educators both give low ratings to 

recent journalism graduates in language skills (particularly 

spelling, grammar, logic, detail, and organization). 

5. Editors and educators are in the strongest agreement 

that factors outside of journalism educational programs are 

a major cause of student deficiency. These factors include 

a general decline in student literacy, poor preparation for 

college writing courses by high schools, and the immaturity 

of the graduates. 

6. Editors and educators are in nearly unanimous agree-

ment that the low salary paid by newspapers is the most 

common reason why promising students avoid newspaper careers. 



Analysis of the data warrants the following conclusions. 

1. The lack of agreement between journalism educators 

and managing editors is indicative of the need for immediate 

attention by the journalism profession. 

2. As currently conducted, the value of academic 

research in journalism to the improvement of the profession 

is doubted by both academicians and editors. 

3. Experience in newspaper work is considered essential 

for those who teach print journalism courses. 

4. Factors outside of journalism education are respon-

sible to a large degree for perceived inadequacies in the 

skills and attitudes of recent journalism graduates. 

Based on these conclusions, the study suggests that 

additional research be done to determine 

1. The ability of newspapers to adjust salary scales 

competitively with other communications specialties offered 

in journalism programs; 

2. If the perceptions of the editors of the region's 

largest newspapers are similar to those held by the editors 

of smaller newspapers where many graduates begin their 

careers; 

3. If the influence of television on young people has 

diminished the attraction of newspaper reporting as a post-

graduate career. 
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CHAPTER 

INTRODUCTION 

The education of newspaper journalists on American col-

lege campuses is not a theoretical exercise; it is assumed 

to be a practical curriculum to prepare students for pro-

fessional newspaper careers by training them in reporting, 

editing, and production skills that are fundamental to the 

professional practice of print journalism. Training in 

practical skills, however, is only a portion of the typical 

college journalism curriculum; indeed, it is of lesser empha-

sis among the overall goals of journalism education. 

College journalism sequences accredited by the American 

Council on Education for Journalism (ACEJ) are required to 

limit journalism skills courses to 25 per cent of a student's 

total coursework. The rationale for this limitation is to 

prevent journalism sequences from becoming overly technical 

"trade school" offerings that would deny journalism majors 

maximum exposure to the broad content of the liberal arts and 

sciences courses, and thereby an intimacy with the culture on 

which they will someday report. 

Ideally, the graduate of a college-level journalism pro-

gram is assumed to have studied and practiced basic skills in 

the editorial and production areas of a newspaper office; the 



graduate is also assumed to have the educational background 

necessary to be a sensitive and literate observer of the 

larger society in which he will operate. But in a world 

where few ideals are realized, even the most superficial 

study of the relationship between journalism education and 

its professional practice reveals a controversy over the con-

tent and method of journalism education. Numerous studies 

illustrate that the expectations of working editors and 

journalism educators do not coincide as to graduates' early 

on-the-job performance. The same studies also show that 

educators consistently rate the graduates' skills at a higher 

level, which is based upon the students' abilities as demon-

strated in the classroom. Journalism educators further place 

a higher value on the study of communication theory (the 

relationship between the mass and the media in mass media) 

than do editors, who place a higher value on reporting and 

writing skills and the style inherent in both. 

The debate and the controversy may be held to be a 

healthy phenomenon that may lead to improvement in the future. 

Improvement, for the purposes of this study, implies the 

achievement of greater harmony between journalism educators 

and editors as to the content, method, and goals of journalism 

education. It similarly implies that the burden falls with 

equal weight on both sides—that journalism educators will 

prepare students who are capable of fulfilling editors" 

expectations of satisfactory post-graduate performance, and 



that editors will break with newspaper tradition to accept 

and be guided by the advances in theory and research that 

are produced by journalism educators. 

The future, however, is not always controlled by those 

discontented with the present. In the case of journalism 

education VSAAULA newspaper practice, the future lies with 

academic chairmen who design curricula and with managing 

editors who hire (or refuse to hire) journalism graduates. 

It is an assumption of this study that the role of 

journalism education at the undergraduate level is to pro-

duce graduates who are capable of reporting, writing, and 

editing news stories that will objectively inform or engag-

ingly entertain newspaper audiences. It is a fundamental 

role and one widely accepted by both educators and editors. 

It is a role, however, that has suffered some dislocation in 

recent decades with the expansion of journalism education 

into new areas which include nearly every medium of mass 

communication (radio and television broadcasting, for 

example) and into subspecialties that are closely linked with 

the mass media (public relations and advertising, for example) 

The inclusion of the newer electronic medium and its sub-

specialties, combined with recent trends toward the study of 

communication theory, have unarguably broken the thread of 

the brief history of journalism education. In the recent 

past, journalism education dealt exclusively with print 

journalism, newspapers and magazines, which were the original 



mass media. While there is no intent to disparage the value 

of the newer electronic media (or the vital services of com-

mercial communications in the form of advertising and public 

relations), this study will undertake an examination of the 

present status of print journalism, newspapers specifically, 

during a time when journalism education offers so many alter-

natives . 

Statement of the Problem 

The problem of this study is the differences in the job 

performance expectations for journalism graduates in five 

Central-Southwestern states (Federal Standard Region Six), 

the importance of newspaper experience to teaching print 

journalism courses, and the value of journalism education 

itself as perceived by the region's journalism educators and 

newspaper managing editors. 

Purposes of the Study 

The purposes of the present study are 

1. To identify and compare the job expectations for 

recent journalism graduates that are held by selected 

managing editors to those that are held by journalism 

educators in the five-state area; 

2. To identify and compare the perceptions of selected 

managing editors with those of journalism educators regarding 

undergraduate journalism education. 



Research Questions 

Based upon the statement of the problem and the purposes 

of the study, the following research questions were formulated: 

1. Will managing editors rate the importance of journal-

ism education differently from journalism educators as a 

factor of success in newspaper work? 

2. Will managing editors perceive a different degree of 

discrepancy than will journalism educators between programs 

in journalism education and the training needed for success 

in newspaper work? 

3. Will managing editors rate the value of campus-

based research to the improvement of newspapers differently 

from journalism educators? 

4. Will managing editors judge the reporting, writing, 

and editing skills of recent journalism graduates differently 

from journalism educators? 

5. Will managing edotors rate the value of newspaper 

experience to the teaching of newspaper journalism courses 

differently from journalism educators? 

Background and Significance of the Study 

History does not record when formal instruction in 

journalism began, but it is safe to assume that the earliest 

instruction was given to printing apprentices by printers 

who found newspapering a profitable sideline between com-

mercial printing orders. The first formal proposal for 



college-level programs in journalism education was advanced 

in 1869 by General Robert E. Lee when he retired to head 

Virginia's Washington and Lee University. For reasons that 

history does not clarify, Lee's proposal was never adopted. 

The University of Missouri established the nation's first 

school of journalism in 1908, but the earlieist recorded 

course offerings in journalism were at Boston's Wharton 

School of Business in 1893. 

The progress of journalism education, at least in its 

new status as a college academic discipline, received its 

first national assessment in 1930 by the apostle of colle-

giate standards and accreditation, Abraham Flexner. Of 

journalism education, Flexner concluded that its faculties 

were "on a par with the university faculties of cookery and 

clothing" (2, pp. 22-23). Journalism education fared no 

better six years later in a national study by Robert Maynard 

Hutchins. In his book, Higher Education in America, Hutchins 

called journalism education "the shadiest venture." Hutchins 

was no more optimistic in 1947; as chairman of the United 

States Commission on the Freedom of the Press, he dismissed 

journalism education as "vocational training" in the "tricks 

and machinery" of the trade, wholly lacking the liberal educa-

tion most needed by the nation's future journalists (2, p. 3). 

The irony is that the commission Hutchins chaired was appointed 

by President Harry S. Truman in special recognition of out-

standing service and cooperation by the nation's newspapers 

during World War II. 



In Texas, a 1973 study by Judith McAda demonstrated that 

half of the twenty-one city editors of the state's largest 

daily newspapers would not agree that a college education was 

necessary for a successful newspaper career. Those who agreed 

that a college degree was necessary were unanimous in their 

belief that there was no particular advantage to having the 

degree in journalism (4). 

While there seems to be a symbiotic relationship between 

journalism education and newspaper work, the mutual autonomy 

of educational institutions and newspapers tends to make it 

an uneasy relationship. As the vigor of one has an ultimate 

affect on the vigor of the other, it is worthwhile and timely 

to assess the aims and methods of each so that educators and 

editors may understand how they differ in their standards and 

expectations—how, indeed, they look at the same thing, the 

entry of new talent into newspaper careers. 

It is further significant that this study concentrates 

on the decision makers of journalism education and newspapers, 

not the lookers-on, but the men and women who have the influ-

ence and authority to bring about needed chctnge. While the 

aims and import of this study are not original, it is a timely, 

regional update of previous research. It is especially timely 

today because journalism stands at the threshhold of a techno-

logical revolution in mass communication, including computer-

produced newspapers, the growth of satellite communications 

and expanded television reception, microwave and optical cable 



transmission, and the advent of the home data processor that 

someday may link subscribers directly to newsrooms without 

the intervention of the printed page. While these techno-

logical innovations will not necessarily chcinge the methods 

by which the news is gathered, written, and edited, they will 

revolutionize and expand the intimate link between the 

journalist and his audience. 

National surveys show that nearly two-thirds of Americans 

respond that they rely most heavily on television for news? 

yet other statistics demonstrate that the traditional news-

paper remains a vital forum. In the five-state region upon 

which this study concentrates, there are 222 daily and 989 

weekly newspapers (3) compared to eighty-one; television 

stations (1). 

Chapter II of this study surveys the literature dealing 

with the relationship of journalism education to newspaper 

journalism in order to demonstrate the history and severity 

of the differences presented in the research questions. 

Chapter III sets forth the methods by which data was collected 

for comparison from samples of educators and editors and how 

it will be analyzed for significance. Chapter IV presents 

the respondents' data tabulated for comparison of responses 

from the educator-editor sample groups with statistically 

significant differences noted. Chapter V analyzes and dis-

cusses the differences between the sample groups, and con-

clusions are presented as merited by the data. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Introduction 

The critical theme that dominates the literature of 

journalism education and its relationship to journalism prac-

tice suggests an atmosphere of crisis during the past several 

decades. Some critics assert that professional practice is 

the goal of newspaper journalism education, and that it 

should assume a subsidiary, service role in its relationship 

with its clients—the editors, managers, and publishers of 

newspapers. Editors assert that since they are the "consumers" 

of the "products" of journalism schools, they are the best 

judges of the quality of journalism education. Journalism 

educators, on the other hand, tend to believe that editors 

are locked into outdated and unscientific traditions, are of 

little help in providing on-the-job training for their stu-

dents, and are blindly against the research and theory 

necessary to improve communications between newspapers and 

their all-important readers. 

Opinions of Journalism Academicians 
and Newspaper Practitioners 

A landmark study that revealed the seriousness of the 

rift between journalism academicians and newspaper 

10 
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practitioners was conducted in 1971 by the University of 

Oregon's John L. Hulteng (6) and sponsored by the American 

Newspaper Publishers Association (ANPA). In his preface, 

Hulteng says, 

Occasionally editors or publishers assert, in 
print or at annual association meetings, that journal-
ism educators are not doing the kind of job they ought 
to be doing with their student charges. And the educa-
tors, in their journals and at their meetings, sometimes 
contend that the professionals in the field have a dis-
torted view of the role of education for journalism. 

Such charges and counter-charges are often couched 
in general terms; they rarely deal in specifics. They 
frequently refer to polarizations that are assumed to 
be characteristic of the field, and that by repeated 
citation have come to be the stereotypes: liberal arts 
emphasis vt>. technique courses, chi square researchers 
vM. green-eyeshade pros. . . . [but] there have been 
few efforts made to determine on any systematic and 
large-scale basis to what extent the views of editors 
and educators may differ or correspond (6, p. 56). 

Hulteng's hope, and the sponsoring publisher's expectations, 

was to locate as well as to measure specifics in the ongoing 

battle between the classroom and the newsroom. 

The results of Hulteng's survey of 191 working editors 

and 247 educators (the latter sample including administrators, 

researchers, and print journalism instructors) showed the rift 

to be as wide as conventional wisdom held it to be. Educators 

consistently, and by wide margins, rated the skills of recent 

college journalism graduates to be higher than they were in 

the judgment of editors. Editors and educators alike mis-

understood the values their professional or academic counter-

parts placed on specific activities, including the time spent 
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on such activities. Editors were not in close agreement with 

educators that criticism of press performance was an important 

function of journalism schools, nor did the educators feel 

strongly that newspapers held a vital role in contributing 

instruction or other services to journalism departments. 

Educators, for example, felt that newspaper editors placed 

a high value on entertaining readers and a low value on their 

role as watchdogs of the social, economic, and political 

activities of their communities. The editors responded to 

the opposite. 

Despite their disagreement and the conflicting percep-

tions of each other's role and values, the results showed a 

curious conflict within the sample groups. Editors demon-

strated little satisfaction with the level of the writing, 

reporting, and editing skills of recent graduates, yet at 

the same time the editors endorsed more liberal arts courses 

for journalism students. This is seemingly an insoluble 

conflict because it is obvious that the addition of more 

liberal arts courses will, by necessity, allow for fewer 

hours of training in the very skills which the editors say 

are already lacking. The survey found that educators dis-

agree among themselves on the subject of academic research. 

While the educators agree that such research is of small 

importance to newspapers and that it had accomplished little 

to help improve them, the educators showed strong preference 

for hiring and promoting faculty members with doctoral 
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degrees who had engaged in such research. Hulteng observed 

that "this is the dilemma which faces the schools—at least 

those in the leading universities: to hire and promote 

teachers with adequate professional experience or teachers 

with competence in research methods who have minimal or no 

professional experience" {6, p. 76). 

Following the release of the Hulteng study, the spon-

soring publishers commissioned a follow-up conference of 

editors and educators to further analyze the data and to 

produce a plan of action that would bring journalism educa-

tion and journalism practice closer together. The organizers 

of the three-day conference held in Reston, Virginia, in the 

fall of 1972, called for the submission of sixteen scholarly 

and professional papers on identifiable "challenge areas," 

which included the role of social science research in journal-

ism, the journalists body of knowledge, professionalism, the 

importance of liberal arts education, and, not the least 

important, a criticism of newspapers viA-a-VAJ, journalism 

education and journalism education VIA-OL-VAJ, newspapers (3) . 

In his opening remarks to the conferees, Kenneth Mac-

Donald, president and editor of the Des Moines, Iowa, Register 

and Tribune, introduced the theme and purpose of the confer-

ence : 

Any editor or publisher or educator who thinks 
seriously about the problems of journalism education 
must recognize a paradox. At a time when the world 
needs better communications, more perceptive newspapers 
and better educated journalists, there is remarkably 
little discourse between the newsroom and the campus. 
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There is pleasant fraternizing and amiable speech-
making, but lamentably little probing discussion. 

There is no agreement among newspaper people as 
to what journalism education should be. We don't even 
agree on what journalism is. Some of us think it is a 
profession, not only a profession, but one of the elite 
professions, truly the Fourth Estate. Others among us 
agree with Joe Alsop, who wrote in his book, The 
Reporter's Trade, that 1 it is necessary to emphasize . . . 
that newspaper reporting is not a profession, despite 
the complacent contrary belief of a.good many reporters 
who have achieved the upper brackets.... Newspaper 
reporting is . . . a trade, like undertaking, which it 
sometimes resembles' (3, p. 347). 

The assignment to explore the failures of newspapers in 

their responsibilities to the public—as well as to colleges 

which provide their working talent—fell to Dr. James W. 

Carey, director of the Institute of Communication Research at 

the University of Illinois at Urbana-Champaign. Carey con-

tends that is is nearly impossible to assess the true strengths 

and weaknesses of the nation's newspapers because there is no 

sustained and qualified critical analysis of them: 

The very idea of criticism has become an anathema 
to journalists and the word itself has become a seman-
tic beacon which unerringly attracts a host of emotional 
moths, some legitimate, some merely reflections of the 
psychology of the beleaguered. I need not tell you that 
all editors and journalists feel encircled by an indif-
ferent judiciary, a hostile administration, an 
untrusting public, and even some apostates in the lower 
ranks (3, p. 258). 

Carey made the point that while the press is frequently 

attacked "to the point of villification," it all amounts to 

little more than anger and impetuosity between journalists 

and the subjects about whom they write. If the press is 

without fault, he asks, why, then, is there a widely-known 
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"credibility gap" between the newspaper and its readers, and 

why do polls consistently show such broad public distrust of 

journalists? The answer, he suggests, is that attack and 

counterattack stirs tempers rather than concern for the crea-

tion of an agency or organization staffed with experts who 

regularly read and criticize the connotative and denotative 

content of the press. Such an organization could, he says, 

. . - based on precise observation, clear procedure 
and unemotional language, subject to the cooperation 
and correction of others, and occurring in the public 
forum where all affected by the institution can at 
least observe and comment on the critical process . . . 
clarify our experience of the institution and scruti-
nize the values upon which the institution is based. 
The only things sacred to this process are the rules 
and procedures by which it is done and the manner 
necessary to make this a continuing process (3, p. 271). 

Carey does not suggest that press freedoms under the 

First Amendment would be compromised under his proposal. 

Cooperation would be voluntary, in keeping with concerns 

over newspaper professionalism and with widely-held social 

responsibility theories regarding the role of mass media in 

society. He concludes that if there is a diversity of opinion 

by newspapermen on the role and goal of journalism education, 

it is likely due to the chaos caused by a combative atmos-

phere created by journalists who do not understand their 

roles, but who will not abide others criticizing what they do. 

Sylvan H. Meyer (4), editor of the Miami, Florida News, 

takes journalism education to task for its failure to imple-

ment and abide by an effective, uniform, and broad-scale 
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system of standardized accreditation. In essence, his criti-

cism of journalism education parallels Carey's criticism of 

newspapers. If there is no unanimity among journalism 

schools on what journalism education should be, it is impos-

sible to offer the kind of criticism that would be of general 

benefit. With such diversity, Meyer says, the principal task 

is to "separate the sheep from the goats—and to keep them 

separated," a vernacular description of the need to set 

minimum standards and enforce them by disaccrediting jour-

nalism sequences which fail to measure up to uniform national 

standards. 

Meyer, active as a professional adviser to the American 

Council on Journalism Education's (ACEJ) accreditation com-

mittee, sees the proliferation of journalism education 

education programs, particularly at the junior-college level, 

as a threat to the ACEJ's aim to enforce the highest stan-

dards. Each new school, he observes, "has its own special 

definition of its goals and objectives. Among the major 

schools, some stress vocational training, some communications 

theory and research, each to its own degree; some go both 

ways" (4, p. 184). Meyer also notes that accreditation pro-

vides a subtle bargaining lever for college journalism 

departments to use in their relationship with deans and fiscal 

officers when it comes to altering student-faculty loads or 

adjusting budgets. "'If we don't,' the journalism dean can 

tell the provost, 'we may lose our accreditation.' Academic 

empires have been constructed on lesser threats," he observes. 
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Charles T. Duncan, professor of journalism at the 

University of Oregon, says that while he sees American news-

papers facing ever-greater challenges, both in economic 

terms and in the growing complexity of international and 

domestic issues, 

. . . it does not follow . . . that journalism schools 
must set new objectives for themselves in order to 
help the newspapers meet those challenges. The improve-
ment of newspapers through professional schools is, and 
long has been, a fundamental objective of journalism 
schools . . . [and] I would argue that there has been 
much improvement in newspaper performance on the whole 
over the past half-century and that journalism schools 
can claim a substantial share of the credit for that 
improvement (3, p. 187). 

The move by journalism educators into a more serious 

consideration of communication theory and the social responsi-

bility of the media and media criticism—a shift generally 

unpopular with traditional journalists—was generally endorsed 

by the 1973 ANPA conferees. The official summary of the con-

ference concluded, as follows: 

The old distinction between a 'liberal arts' educa-
tion and a journalism school should be discarded. Human 
knowledge has increased to such a degree that it is now 
impossible for a student to take an unplanned sprinkling 
of courses from a variety of disciplines and call the 
collective result a 'liberal education.1 

A liberal education for the journalist must be 
approached from the point of view of communication and 
a development of values and attitudes of the journalist. 
Seen in this sense, a journalism education can be more 
liberating than the traditional 'liberal arts' (3, p. 1). 

Yet while the conferees upheld academic values as they 

exist in the current trends of journalism education, news-

papers themselves received criticism for their blindness to 

the "social undercurrents" that ultimately shape society. 
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The conferees were told that 

We have not learned how to report on the underlife of 
the country, how to get at the subterranean and fre-
quently glacial movements that provide the meaningful 
substructure which determines the eruption of events 
and the emergence of issues and personalities which we 
now call news. We still do not know how to bring life 
to the significance of the invisible: a slow shift of 
black migration patterns out of the South, the relation 
of grain sales to the Soviet Union to grain elevators 
failing in small Illinois towns, the significance of 
the reduction of the birth rate and the strains created 
by radically unequal age cohorts, the relatively rapid 
embourgeoisment of blacks—all these events, which, 
because they are not tied to personalities or timeli-
ness, escape daily journalism yet constitute the 
crucial stories determining the American future (3, 
p. 276). 

On a smaller, regional scale, the Southern Newspaper 

Publishers Association sponsored a symposium the following 

year at the University of South Carolina with fourteen 

journalism deans or department heads and seventeen newspaper 

executives attending. The symposium, "Education for Newspaper 

work" (4), followed no agenda and solicited only personal 

statements from participants. 

Albert T. Scroggins, Jr., Dean of the College of Jour-

nalism at the University of South Carolina, wrote a summary 

of the discussions that includes the following points. 

1. There is a serious lack of communication 
between communicators, those who teach and those who 
practice professional journalism. 

2. Despite serious criticism both by editors and 
educators of existing journalism curricula in college 
programs, both agreed that there was no 'ideal' curric-
ulum for all journalism students. A greater emphasis 
on English within and without journalism programs was 
recommended by editors and educators. 
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3. Editors and educators agreed that one foreign 
language should be required of journalism students if 
for no other reason than to help students attain a 
greater understanding of their own language. 

4. Editors expressed concern, in light of the 
rapid growth this decade of journalism enrollments, that 
journalism schools were admitting unqualified students. 
Educators agreed it was a problem, one explaining that 
'kids want to change the world, and they think journal-
ism is the way to do it.' 

5. Editors were generally dubious of communications 
theory and research, one citing 'esoteric studies' which 
have no direct relationship to journalism. 

6. A major problem cited by the educators dealt 
with the growing number of junior colleges offering 
journalism courses. Junior college graduates trans-
ferring from unaccredited to ACEJ-accredited programs 
at four-year colleges were generally ill-prepared by 
generally unqualified instructors, they said (4, 
pp. viii-xi). 

Perceptions of Students Regarding 
the Work of Journalists 

The Hulteng study (6) and the subsequent conferences 

between journalism educators and journalism executives (3; 4) 

have been reported in detail to illustrate the qualitative 

and quantitative nature of the divergent perceptions of 

editors by educators and of educators by editors that exist 

at the highest levels of journalism, academic and profes-

sional. Kansas State University researchers Oukrop and 

Morris (8), concerned about the high turnover rate of news-

paper staffs, conducted a three-year study starting in 1975 

to determine the causes of dissatisfaction which prompt 

newspaper journalists to quit the careers for which they 

were trained in college. 
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The Oukrop-Morris study reviewed the work of Charles T. 

Duncan (2, p. 476) who as early as 1953 warned newspaper 

editors that the traditional low wages of newspaper reporters 

was causing the best college students to look to public 

relations and advertising careers. The 1956 Wilson study of 

Canadian newspaper-quitters (15, pp. 770-771) revealed that 

the lore of old newspapermen, including late hours and tight 

deadlines, does not appeal to today's youth, one of whoiti 

said that "you occasionally have some of the old—timers tell 

you 'when I was a young man we had to work 25 hours a day, 

eight days a week.' Bully for them. Society doesn't work 

that way anymore." 

The Colorado study cited by Oukrop and Morris shows that 

public relations work is a principal cause for journalists to 

leave journalism and the reason is quite simply for the 

higher pay (7). Sandman, Rubin, and Sachsman, the authors 

of a popular journalism textbook, Media (9), say that the 

best college students do not major in journalism, the best 

journalism majors do not go into the media, the best media 

people do not work for newspapers, and the best newspapermen 

quit. This evidence prompted Oukrop and Morris to ask, 

Could it be that journalists are finding realities 
in a career that are vastly different from what they 
were told they would be? And if this is the case, 
should journalism teachers alter the content of their 
presentations? For example, should a teacher attempt 
to paint a starkly real picture of the journalism 
profession: 'Accept it as it is and live with it,' or 
should the teacher teach the professional ideal: 'This 
is the way it should be; change it'? (8, p. 493). 
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It is true that popular literature, movies, and tele-

vision do tend to paint the journalist as a dedicated indivi-

dual, fearless and selfless in the pursuit of the truth and 

the uncovering of wrongdoing. The Ben Hecht play, The Front 

Page, which was later made into a movie, paints such a pic-

ture. The viewers of the popular television series "Lou 

Grant" are likely to get the impression that Rossi and his 

colleagues pursue their assignments around the clock and on 

weekends. 

However students are socialized into newspaper careers, 

the Oukrop-Morris study of 213 working Kansas newspaper 

journalists and 212 graduating seniors revealed conspicuous 

differences between the working world and the way it is 

viewed by college seniors about to enter it. Their summary 

of the study concludes, 

In many areas, working journalists found the real 
world better than pre-graduates perceived it would be. 
Working newspapermen found they had more autonomy, a 
better working relationship with colleagues and manage-
ment, a higher status on the paper and in the community, 
and in general, a better working environment than pre-
grads expected. 

Both groups expressed dissatisfaction with pay and 
fringe benefits. Among professionals responding, fewer 
than 10 percent thought they would be in news-editorial 
jobs five years hence (8, p. 25). 

The mere fact that the perceptions of graduates and pre-

graduates proved different, thus confirming the researchers' 

hypothesis, was less striking a discovery than another con-

clusion suggested by the data. The graduates, all working 
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professional journalists, uniformly agreed that newspaper 

managers have little concern for ethics, libel, and profes-

sional associations. The pre-graduates, apparently 

subscribing to the ideals taught in classrooms, were certain 

that high ethics and a serious concern about libel were 

equally well-supported in the working environment. "The 

frightening bit of information that jumps out of the data is 

that newspapers apparently will use just about anything a 

reporter submits for publication. There is very little cri-

ticism of effort. A minimum amount is done to critique a 

person's writing, or to show him or her how to become a 

better reporter" (8, p. 26). The myth of the hard-nosed 

editor whose high standards forge young journalists into 

seasoned professionals is dead today, the researchers con-

cluded. 

Reports from the Popular Literature 
Regarding Similar Issues 

John Tebbel, writing during the 1960s in the prestiguous 

Saturday Review, was an outspoken and literate critic of 

journalism education. Citing in 1962 what he called a 

"crisis in journalism education" (14), Tebbel saw the need 

for journalism schools to begin immediately to train journal-

ism students to meet "the formidable task of bridging the 

gap between the new science and the new society, between 

technology and its beneficiaries, or, as one observer puts 

it, the task of 'explaining the world to the people who 
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live in it'" (14, p.67). The problem, he said, was that 

low newspaper salaries were failing to attract the brighter 

students, and that campus journalism is held to be a "dirty 

word" among liberal arts academics who "are always trying 

to starve out or otherwise hamper journalism education by 

attaching it to some unrelated school or department, dis-

couraging the recruitment of good faculties, and generally 

treating it as a poor and not quite respectable cousin" (14, 

p. 67). 

By 1963, Tebbel had changed his theme considerably. He 

found no fault with newspapers, but asked with some dismay 

what journalism schools were currently teaching (13). In the 

single intervening year, Tebbel concluded that journalism 

education had won respectability, but 

. . . there appears to be some danger that the educators 
may be wandering away into an unprofessional academic 
jungle where the shadow has grown larger than the sub-
stance, and this at a time when the need has never been 
greater in communications, especially in the newspaper 
and magazine field, for better professional training 
(13, p. 52). 

As Tebbel saw it, it was the beginning of a shift away 

from the traditional emphasis on writing and reporting into 

a new academic field, communications research. In a survey 

by Saturday Review of journalism professors to determine the 

qualities of the nation's best newspapers, he reported that 

some of the professors declined to participate because they 

had no time to read the daily press, "and it was not in any 

case [my] area of interest" (13, p. 53). 
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Although employed by journalism departments, these non-

readers were the first of a new type of professor, the mass 

communications researcher whose specialty lay in sociological 

and statistical research into the process of communication as 

opposed to the practice of writing and reporting skills. 

Tebbel cynically calls it "a creeping blight" that began in 

graduate journalism courses and was now filtering down to 

the undergraduate level because these professors knew nothing 

else, and yet had to assist with the undergraduate course 

load. 

Tebbel says, 

. . . the influence of the communications researchers 
is pervasive. It dominates the activities of the 
Association for Education in Journalism, whose quarterly 
is a research journal and whose accreditation practices, 
although formulated and applied with the aid of eminent 
professionals, are nevertheless influenced by the 
sociologists of journalism. It would not be easy for a 
school without a research program to be accredited. 

Some journalism educators think this is exactly the 
way it should be. They are solidly against the idea of 
journalism training as professional preparation. One 
was reported recently as grumbling that the schools 
ought not to be 'boot camps' for the media (13, p. 53). 

Writing two years later, Tebbel defended journalism edu-

cation in a somewhat backhanded fashion by declaring that the 

most commonly heard criticisms were, in fact, myths, but that 

the divorcement of journalism education from professional 

practice was continuing apace due directly to what he termed 

the "Ph.D. blight" (11). One of three "myths of journalism 

education," he says, was that journalism schools were merely 
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"trade schools," programs in the nuts and bolts of newspapers 

that have no academic merit. "This is a peculiar piece of 

academic snobbery, originating in the traditionalist's 

inability to understand that journalism is as much a pro-

fession as law, medicine or engineering. It is a charge 

without merit." 

A second "myth" is that newspapers really do not want 

journalism graduates, preferring college graduates with broad 

liberal arts backgrounds; this introduces a third myth, that 

newspapers can provide on-the-job training and experience 

which can easily make up for any lack of college training 

in journalism. The facts are that newspaper editors do pre-

fer journalism graduates. According to ANPA figures, over 

half of the reporters on member newspapers have journalism 

degrees, and the annual spring recruiting drive for interns 

and recruits by major American newspapers provides ample 

evidence of editors' interest in the products of journalism 

programs. 

At this point, however, Tebbel again finds fault with 

current trends in journalism education toward communications 

emphasis through courses taught by Ph.D.s with little or no 

"real world" experience in journalism. He asserts that 

. . . if academic education is the objective, as it has 
been increasingly in the field of journalism, then the 
Ph.D. blight sets in. . . . The Ph.D. is becoming manda-
tory for journalism professors in the best schools. 
The equation of this terminal degree with teaching has 
already done substantial damage to American education 
in general, and threatens to do more, but in the case 
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of journalism education, it has been profoundly destruc-
tive . The holder of a Ph.D. can be presumed to have 
had no professional journalism experience; the excep-
tions are a rarity. He is therefore unqualified to 
teach anything but mass communications research, which 
employs the disciplines of psychology and sociology and 
is unrelated to journalism except that it purports to 
apply statistical measurements to the media (11, p. 95). 

In his 1966 final article in the series (12) , Tebbel saw 

no improvement in the situation. Surveying eighty-one 

schools and departments for course offerings, he concluded 

that communications, as opposed to practical journalism, 

"has a heavy foot in the door" of some of the nation's leading 

journalism programs, several of which offer newly-designed 

communications programs for journalism students at the under-

graduate level. 

At Michigan State University, for example, undergraduates 

could choose from eleven categories of communications spec-

ializations; they could choose the communications process, 

effects of communications, advanced group discussion and 

leadership, language and communication, the sociology of mass 

communication, senior seminar, senior thesis, communication 

design, psychology of communication and persuasion, public 

opinion and propaganda, and communication and change. "As 

professional training," Tebbel quotes the MSU bulletin, 

"communications study equips the student to fill increasing 

demands for communication specialists in the public media, 

in government, education, industry and agriculture." Tebbel 

observes, "everywhere, one might add, except the editorial 
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rooms of newspapers and magazines, and the news departments 

of radio and television stations, where the work is to 

report on our complicated world" (12, pp. 48-50). 

Tebbel concludes that the makers of such curricula 

believe that it is not as important for students to learn 

how to convey what is going on in the world as it is for 

them to learn to interpret sociologically and psychologically 

what is being conveyed. "Implicitly, there is also a dis-

tinct leaning toward the McLuhanite notion that the print 

media are on the way to extinction" (12, p. 4 9). 

The Quality and Attitudes of 
Journalism Students 

In an effort to assess the appeal of journalism programs 

to college students in general, two researchers investigated 

the questions of the quality of the students entering jour-

nalism and their attitudes toward journalism as a major and 

as a career. In a survey of journalism students in North 

Carolina, Thomas A. Bowers (1, pp. 265-267) found that approxi-

mately half of the college students enrolled in journalism 

sequences expected to find jobs on newspapers after gradua-

tion, but only 30 per cent planned to stay in newspaper work 

longer than five years after graduation. Eighteen per cent 

of those who believed that they would leave newspaper work 

responded that they planned to move up to magazine work 

after starting out on newspapers. The next higher categories 

of career choice were advertising (12 per cent) and broad-

casting (10 per cent). 
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Asked to explain their choice of journalism as a career, 

students overwhelmingly agreed that it was "interesting work 

and useful to society." The students were mildly positive 

about the "prestige" of journalism careers and were decid-

edly negative about its anticipated financial rewards, 

evidence that the tradition of low newspaper salaries was 

known to students. 

In other measures, Bowers found that "creativity," 

being in the know," and the opportunity to meet people were 

tne most common reasons for choosing journalism as a prospec-

tive career. The discovery that fully 25 per cent of the 

most dedicated students planned to drop out of newspaper 

work came as a surprise to Bowers; he was unable to account 

for the intentions of those quitters who did not indicate a 

P^sference for magazine writing after five or so years experi-

ence on a newspaper. He speculates, 

. . . this suggests that many journalism students might 
not be committed to the pursuit of a journalism career. 
That gives rise to a number of questions and possible 
implications. For example, does it mean that these 
uncommitted students—if they might properly be called 
such- are less dedicated to the high standards of pro-
fessionalism traditionally demanded by departments and 
schools of journalism? 

And if this is the case, what are the obligations 
of journalism education to accommodate such students? 
. . . should journalism schools maintain or even upgrade 
their devotion to professional standards and therefore 
ignore the uncommitted students? (1, p. 268). 

Bower's research, then, suggests that one of the problems 

faced by journalism education could lie in the quality of the 
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students it attracts; this is the subject of continuing 

research by Fred Fedler and Phillip Taylor, associate pro-

fessors of journalism at Florida Technological University. 

The 1973 Fedler-Taylor study (5, pp. 522-527) surveyed 

National Merit Scholarship statistics to discover that of 

3,598 scholarship winners, only sixty listed journalism as 

their choice of a college major, which is far behind other 

specialties such as medicine (347), law (326), and mathema-

tics (282) . Examining the scores of students taking the 

Graduate Record Examination, the researchers found that on 

the three-hour test of graduate-level general scholastic 

ability, students who listed journalism as their college 

major scored an average of 554 on the verbal aptitude test 

and 510 on the mathematical portion, a total of 1,064. This 

is slightly above the national average for the examination 

which has a mean of 500 and a standard deviation of 100. 

Fedler and Taylor also obtained reports of the Florida 

Twelfth Grade Test (FTG), a required state-standardized test 

for all Florida high school seniors. On the test that has a 

top score of 496, with a minimum score of 300 required for 

entry to a state college, journalism majors scored a mean 

of 375, compared to the all-student average of 388, a slightly 

lower but statistically insignificant difference. Fedler and 

Taylor concluded that while journalism students are in no 

way superior to the average non-journalism college student, 

they at least compare favorably. 
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CHAPTER III 

METHODS AND PROCEDURES 

Introduction 

In order to fulfill the purposes of this study and to 

ensure that the data were representative of expert opinion in 

the academic and professional fields of print journalism, a 

questionnaire was formulated to include responses to ques-

tions paralleling those of the basic research questions. The 

fifty-six items in the questionnaire include demographic data, 

education, experience, and a final section to allow for com-

ments from the respondents. The respondents' comments are 

summarized in Appendix E. 

No pretest was conducted, but a panel of journalism pro-

fessors from North Texas State University's Department of 

Journalism reviewed the questionnaire; their comments and 

criticisms were incorporated into the two versions of the 

instrument that were mailed to respondents. Of the 56 ques-

tionnaires mailed to newspaper editors, 39 (70 per cent) were 

returned; of the 51 mailed to chairmen of journalism schools 

and departments in the five-state region, 35 (69 per cent) 

were returned. 

32 
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Characteristics of the Sample Groups 

Data to determine the differences in opinions and per-

ceptions of educators and newspaper editors were obtained 

through a questionnaire mailed to the journalism department 

chairmen of all 51 schools in the five Central-Southwestern 

states of Texas, New Mexico, Oklahoma, Arkansas, and Louisiana, 

as listed in the 1979 edition of Editor and Publisher Yearbook 

(1) an industry statistical abstract which lists both accre-

dited and non-accredited journalism programs. These 51 

schools and departments represent an exhaustive sample for 

the region. 

To obtain a similar-sized sample of newspaper managing 

editors, selected newspapers were restricted to those with a 

minimum-daily circulation of 20,000; this produced a list of 

56 of the largest newspapers in the region. The elimination 

of the smaller newspaper biases the results toward the views 

of editors of larger newspapers, obviously; but it is believed 

that since the larger publications are normally the goal of 

most journalism graduates, the data should have more rele-

vance to the most favored job market. 

Minor differences in the questionnaire that was sent to 

the educators permitted reporting of the number of years the 

respondent had been away from commercial newspaper work, and 

the type of experience gained on such newspapers before enter-

ing academia. The questionnaire version sent to editors 

permitted the reporting of hiring standards, years of 
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experience, and whether or not the respondent had ever taught 

a college-level course. See Appendix B for samples of the 

questionnaires. 

Each questionnaire contains questions relevant to the 

six separate research areas of the study—the five research 

questions plus a sixth section which is included to measure 

the degree to which both editors and educators agree to state-

ments attributing problems in journalism education to outside 

factors; the factors relate to immaturity, inexperience, lack 

of high school preparation, and a hypothesized general national 

decline in literacy. Four to six questions were included as 

a measure of difference between the editors and educators on 

each research question, generally as follows: 

1. The importance (or value) of journalism education as 

a factor of success in newspaper work; 

2. The discrepancy (or gap) between programs in journal-

ism education and the training needed for success in newspaper 

work; 

3. The contribution of campus-based research toward the 

improvement of newspapers; 

4. An assessment of the level of newspaper skills as 

demonstrated by recent college graduates; 

5. The value of newspaper experience to the successful 

teaching of journalism in college programs. 

The data collected from the returned questionnaires were 

analyzed by the North Texas State University Computing Center, 
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using the Statistical Package for the Social Sciences (SPSS) 

program. Statistical correlations between the responses by 

the editors and educators were determined by t-tests with 

significance accepted at .05, or a level of confidence of 95 

per cent that the correlations were not coincidental. 
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CHAPTER IV 

RESULTS AND ANALYSIS OF THE DATA 

Introduction 

The analysis of responses to questionnaire items was 

conducted by the North Texas State University Computing 

Center using the Statistical Package for the Social Sciences 

(SPSS) program. Responses were made on a five-point Likert 

scale with 1 indicating strong agreement and 5 indicating 

strong disagreement. Correlations of the responses by sam-

ples of editors and educators were established by t-tests, 

and they are reported by percentages, mean responses and 

statistical significance. These data are presented according 

to the research questions used in the study. A discussion of 

the findings concludes each section. 

Perceptions of the Value of 
a Journalism Education 

Questionnaire items designed to answer the first research 

question [Will managing editors rate the importance of jour-

nalism education differently from journalism educators as a 

factor of success in newspaper work?] broadly outline the 

value of journalism education in terms of (1) its rigor as 

an academic subject in comparison to other liberal arts 

subjects, (2) the extent to which journalism education 

37 
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graduates understand the interests of newspaper audiences, 

(3) their understanding of newspaper production problems, 

(4) their interest in current events and local issues, and 

(5) whether their journalism education held special advan-

tages for them with its courses specifically addressed to 

newspaper work. Table I presents a tabulation of the 

responses to these items. 

Analysis 

As indicated in Table I, item 13 of the questionnaire 

asks whether there is agreement or disagreement to the asser-

tion that journalism is as rigorous a major in college as 

any other liberal arts subject. The editors and educators 

disagree sharply in their responses, editors expressing 

uncertainty with a mean response of 3.0 on the five-point 

scale. A mean response of 2.0 by the educators indicates 

that they are in general agreement that journalism education 

is as rigorous as other college majors. 

A mean response of 3.8 by the sample of editors suggests 

that they are in general disagreement with the assertion 

that journalism graduates are attuned to the interests of 

newspaper audiences. The educators appear to be closer to 

uncertainty than agreement with a mean response of 2.9. 

Item 45 asserts that journalism graduates understand 

newspaper production problems by observing deadlines and 

writing-to-space. Again, the editors are in general dis-

agreement as to the graduates understanding of such problems 
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by a mean response of 3.8; the educators' responses bordered 

on uncertainty as to the graduates' understanding by a mean 

of 2.8. 

The differences in the responses of the editors and edu-

cators did not achieve statistical significance on item 46, 

which asserts that journalism graduates stay abreast of cur-

rent events and local issues. Both the editors and educators 

tend to agree that the graduates are not abreast, with mean 

responses from the editors of 3.2 and 3.4 from the educators. 

The value of a journalism education to the acquisition 

of newspaper-related job slcills receives only slight support 

in the editors' responses to item 49 of the questionnaire; 

this item suggests that with minimum on-the-job training, any 

non-journalism student can succeed as a newspaper reporter. 

The editors only slightly disagree with the assertion by a 

mean response of 3.2; the educators reject it more strongly 

by a mean response of 4.0. 

A discussion of the responses to the items in this sec-

tion follows. The responses appear to warrant these comments, 

Discussion 

The suggestion in the responses by the editors that 

journalism is not as rigorous a major in college as other 

liberal arts subjects is scarcely a complimentary view of 

journalism education, yet there are possibilities for inter-

pretation that would tend to ameliorate this evaluation. 
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One might assume, for example, that students entering jour-

nalism programs are motivated toward careers on publications. 

As motivation is commonly a factor in difficult work "being 

made to seem easier," possibly the editors who had undergone 

college-level journalism training found from the experience 

that the rewards of their motivation offset the difficulty 

of the program. There is a further tendency for those who 

have undergone an experience to look back upon it as being 

much easier than it seemed during the experience. 

In order to determine if the editors who hold journal-

ism degrees were looking back with cynicism, as suggested 

above, or if those without journalism degrees were prone to 

disparage the education they never acquired, t-tests were run 

to correlate the differences in the responses from those who 

do and those who do not hold journalism degrees. No statis-

tically significant differences were found between the two 

groups in their responses to questionnaire item 13, which asks 

for an evaluation of the rigors of journalism educational pro-

grams. Those who hold journalism degrees do, however, tend 

to rate journalism education as more rigorous than do those 

who hold degrees in other subjects by a positive 2.2 for those 

with journalism degrees, and a nearly-uncertain 2.9 for those 

with other degrees. 

Both educators and editors lowly rate the graduates on 

the two parallel items of their being attuned to the interests 

of readers and staying abreast of current events. This 
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finding suggests that graduates who aspire to be newspaper 

reporters are somehow insensitive to the interests of news-

paper readers and are themselves non-newspaper readers. In 

a subsequent section of this chapter, it will be noted that 

immaturity and a general decline in student literacy may 

play a role in this finding. 

If one of the roles of journalism education is to 

socialize students into the culture and values of the news-

room, its institutional setting may account for the low 

ratings from editors and the near-uncertainty expressed by 

educators that the graduates understand the production 

problems of newspapers. If the assessments are correct, 

there is the suggestion of confusion on the graduates' part 

over the relatively arbitrary nature of the due dates for 

class assignments and the financial and logistical imperatives 

of newspaper deadlines. 

While the editors may be considered as generally criti-

cal of the outcome of a journalism education (as based on 

these results), there is little evidence to indicate that 

they are entirely negatively inclined. Editors doubt, by 

only a slight margin, that non-journalism college graduates 

could succeed as newspaper reporters with solely on-the-job 

training. 
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Editor-Educator Evaluation 
of their Education 

Analysis 

Two items included in the questionnaire asked the 

respondents to list and assess the value of their education. 

The results, tabulated in Table II, reveal that of the 38 

editors surveyed, 7 are high school graduates, 13 hold a 

bachelor's degree in journalism, 14 hold a bachelor's degree 

in a field other than journalism, and 4 hold a master's 

degree. 

TABLE II 

EDITORS' EVALUATION OF THEIR EDUCATIONAL BACKGROUND 

Highest Degree Held 
High 
1* 2 3 4 

Low 
5 N 

High School Diploma 0.0 57.1 42.8 0.0 0.0 7 

B.A. in Journalism 15.4 30.8 46.2 0.0 0.0 13 

B.A. in Other Major 7.1 78.5 14.3 0.0 0.0 14 

M.A. in Journalism 75.0 25.0 0.0 0.0 0.0 4 

•Figures in columns 1 through 5 are expressed in per-
centages . 

Discussion 

Based on the data, editors with a bachelor's degree in 

journalism appear to have a lower regard for their education 

than do either high school graduates or editors with degrees 

in subjects other than journalism. The four editors who hold 

a master's degree in journalism rate the value of their 
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education the highest, although the low number of responses 

in this category make the percentages suspect. 

Table III presents a tabulation of the responses from 

educators to the questionnaire item asking for an evaluation 

of their education. Of the educators surveyed, 12 hold a 

master's degree and 21 hold doctorates. All but one of the 

educators earned a journalism degree. 

TABLE III 

EDUCATORS' EVALUATION OF THEIR EDUCATIONAL BACKGROUND 

Highest Degree Held 
High 

1* 2 3 4 
Low 
5 N 

Master's in Journalism 50.0 50.0 0.0 0.0 0.0 11 

Ph.D. in Journalism 62.4 38.4 0.0 0.0 0.0 21 

*Figures in columns 1 through 5 are expressed in per-
centages . 

The majority of the educators with doctoral degrees 

responded that the degree was "vital" to their success in 

their academic careers; those with a master's degree uniformly 

responded no lower than that it was "very important." The 

requirements for advanced degrees in higher education would 

tend to justify these responses. 

A somewhat indirect attempt to assess the value of a 

journalism degree to newspaper work was contained in an item 

asked only of editors. The item asked if a degree was nec-

essary for employment on that editor's newspaper. Of the 38 
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editors in the survey, 14 (37 per cent) responded that a 

degree was required or preferred; 24 (63 per cent) responded 

that a journalism degree was not required. The questionnaire 

sought no information regarding the requirement for experi-

ence in lieu of a degree. 

The Discrepancy between Newsrooms 
and Classrooms 

The second research question [Will managing editors per-

ceive a different degree of discrepancy than will journalism 

educators between programs in journalism education and the 

training needed for success in newspaper work?] asks if 

editors and educators differ in their perception of the dis-

crepancy between journalism education and journalism practice. 

To answer the question, five questionnaire items were included 

to measure the parallels and differences between the class-

room and the newsroom. A tabulation of the results is 

presented in Table IV. 

Analysis 

The responses to an item asking for agreement or dis-

agreement to an outright statement that there is a "serious 

gap" between the content of journalism education and the 

skills required for success in newspaper work indicate a deep 

division between editors and educators. The editors' mean 

response of 2.4 indicates a near general agreement that there 
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is a discrepancy, while the educators' mean response of 3.6 

indicates an even stronger disagreement. 

The editors were unable to agree, however, that changes 

in newspapers have somehow outstripped changes in journalism 

education. By a mean negative response of 3.4, editors 

apparently do not believe that journalism education has 

remained static while newspapers have changed. Educators 

also disagree, and more strongly, with a mean response of 4.1. 

While both groups disagree with the item, the difference in 

the strength of their disagreement was still statistically 

significant. 

The responses of the editors and educators to a sub-

sequent item regarding the contact between practitioners and 

academicians in journalism approached polar extremes. Most 

editors agree strongly that they are rarely in contact with 

journalism professors, just as most of the educators denied 

that they were rarely in contact with editors. The editors' 

responses do suggest a bipolarity in themselves, an indication 

which, when compared with the responses of the educators, 

indicates that some editors are active in journalism education 

and meet a number of educators in that activity. 

Editors also appear to be nearly evenly divided in their 

response to the questionnaire item asserting that journalism 

schools are "doing a prett^ good job" overall. The editors' 

mean response of 3.0 reflects that uncertainty. Educators, 

on the other hand, were more willing to give themselves credit. 



48 

Their mean response of 2.3 is the strongest response to any 

item in the series. 

If there are discrepancies between journalism-as-taught 

and journalism-as-practiced, the surveyed editors appear 

willing to share the blame; this is based upon an analysis of 

responses to item 19 (Table IV). With a mean response of 

2.5, the editors agree that one of the problems with journal-

ism education is a lack of interest and assistance by the 

working press. Educators also agree, but with near uncertainty, 

by a mean response of 2.8. 

Discussion 

The data demonstrate that journalism educators perceive 

a smaller "gap" between their classrooms and newsrooms than 

do the surveyed editors. Editors expressed an uncertainty 

as to whether journalism schools are doing a good job, with 

as many agreeing that they are as those who believe that they 

are not. The editors' responses do not suggest, however, that 

journalism education has become static at a time when news-

papers have been changing. 

Editors appear to acknowledge that there is insufficient 

interest shown by working professionals in the progress or 

conduct of journalism education, just as most of them acknow-

ledge that they have little contact with journalism professors. 

In all, however, editors seem far more likely than educators 

to acknowledge that there is a gap between journalism 

education and the skills needed for work on newspapers. 
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If a gap exists, who has the responsibility to close it? 

Two additional questionnaire items were included in the sur-

vey, one asserting that it was up to journalism educators to 

bring journalism education into line with the needs of news-

papers , while another item asserted t 

bility of newspapers to close the gap 

items are tabulated in Table V. 

TABLE V 

ASSUMPTION OF RESPONSIBILITY FOR CLO 
JOURNALISM EDUCATION AND NEWS P. 

VIEWED BY EDITORS AND 

lat it was the responsi-

The responses to the 

SING THE "GAP" BETWEEN 
j\PER PRACTICE AS 
DUCATORS 

Questionnaire Item No. 

* * 

SA 
1* 

GA 
2 

UN 
3 

GD 
4 

SD 
5 MEAN P 

10 If such a gap exists, it is 
up to journalism educators 
to close it. 

EDITORS 

EDUCATORS 

22.2 

44.1 

55.6 

47.1 

5.6 

8.8 

16.7 

0.0 

0.0 

0.0 

2.2 

1.6 
.010 

11 If such a gap exists, it is 
up to the newspaper indus-
try to close it. 

EDITORS 

EDUCATORS 

11.4 

12.1 

37.1 

30.3 

25.7 

21.2 

25.7 

27.3 

0.0 

9.1 

2.7 

2.9 
.354 

•Figures in columns 1 through 5 
centages. 

**SA = strong agreement; GA = ge 
uncertain; GD = general disagreement; 
ment. 

are expressed in per-

neral agreement; UN = 
SD = strong disagree-

Both editors and educators most 

is the responsibolity of journalism e 

strongly agree that it 

iucation to bring itself 
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into line with newspapers, "if" such a gap exists. Educators, 

however, strongly deny that there is such a gap. Both groups 

agree that newspapers have the responsibility for closing any 

such gap, but by much lower margins. 

Editor-Educator Views of Campus Research 

While the review of the literature in Chapter II tends 

to confirm that journalism theory and research courses are 

largely confined to graduate journalism programs, there was 

some comment that the encouragement of academic research and 

the recruitment of doctorate-holding faculty members has had 

the effect of displacing practice-oriented journalism instruc-

tion and instructors. Because of this, a newer communications 

theory orientation is gaining ground in journalism education. 

Table VI presents a tabulation of editor-educator responses 

to questionnaire items that deal with the research question 

[Will managing editors rate the value of campus-based research 

to the improvement of newspapers differently from journalism 

educators?]. 

Analysis 

The biggest difference between the editors and educators 

was in the responses to the questionnaire item which asserted 

that there is "too much" theory associated with journalism 

education and not enough practice. Editors, with a mean res-

ponse of 2.1, generally agree; the educators responded with a 
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slightly negative mean of 3.2, a figure very close to uncer-

tainty . 

On all other questionnaire items dealing with campus-

based research, the responses of the editors and the educa-

tors tend in the same direction with no significant statis-

tical differences. On an item that asserted that journalism 

educators improve newspapers with their research, advice, and 

criticism, both groups responded with uncertainty (a mean of 

3.0 for the editors and 2.9 for the educators). Both the 

educators and the editors tend to disagree with an item 

asserting that a doctoral degree is equally as important to 

teaching journalism as other college subjects. The editors 

tend to disparage the doctoral requirement with a mean res-

ponse of 4.0, and educators with a milder 3.2. Editors and 

educators were statistically alike in their agreement that 

practical writing and reporting courses are more important 

than engaging in or teaching research methods; with a mean 

response of 1.9, the editors agree; the educators' mean 

response was 2.1. Finally, editors and educators concede, 

with mean responses of 2.3 and 2.6, respectively, that any 

improvement in newspapers has occurred independently of 

assistance from campus-based research or innovation. 

Discussion 

Fear that there is a discrepancy between journalism 

educators and newspaper editors on the issue of an over 
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emphasis in academia on research and communication theory 

tends to be denied by the data produced from this study. On 

only two questionnaire items do the editors and educators 

differ significantly—on item 20, which asserts that there 

is "too much theory and too little practice" associated with 

journalism education, and on item 22, which asserts that 

holding a doctoral degree is as important to teaching jour-

nalism as in any other subject. On the former item, it 

appears that the educators disagree that there is "too much" 

in the sense that there is "not much" theory involved with 

undergraduate journalism education. On the latter item, it 

seems obvious that since the majority of the surveyed educa-

tors hold doctoral degrees, they would defend its desirability. 

On all other items dealing with research, the responses of 

both editors and educators tend in the same direction with 

no significant differences. 

Editor-Educator Views on the Value of Professional 
Experience to Journalism Education 

The previous section suggests that editors and educators 

both tend to agree that academic research and theory have no 

notable impact on journalism practice or the improvement of 

newspapers. Additional items were included on the question-

naire to measure the value that editors and educators place 

on non-academic aspects of journalism education, the factor 

of professional experience on commercial publications. 

[Research question: Will managing editors rate the value of 
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newspaper experience to the teaching of newspaper journalism 

courses differently from journalism educators?] Table VII 

presents a tabulation of the responses to the items that 

deal with this research question. 

Analysis 

The first in the series of items relating to the value 

of newspaper experience is the assertion that editors gen-

erally have more expertise in journalism than do journalism 

educators. With a mean response of 1.7, the editors agreed 

strongly; the educators also agreed, though less strongly 

(2.4 mean). 

Editors and educators were not in agreement on a sub-

sequent item that the attitudes and skill level of recent 

graduates reflect a lack of "real world" experience by their 

teachers. The sample of editors agreed by a mean response of 

2.4; educators disagreed with equal strength (3.4 mean) in 

the opposite direction. 

The editors and educators were in agreement, although 

by widely differing margins, on a questionnaire item asser-

ting that good experience on a good newspaper is better 

qualification for teaching journalism than an advanced col-

lege degree. Editors, with a mean of 1.7, were in strong 

agreement; educators, with a mean of 2.8, were close to 

uncertainty in their agreement. 
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The editors and educators were again divided on the 

question of the value of experience; the questionnaire item 

asserted that "most editors I know could teach print jour-

nalism as well as most professors I know." With a mean of 

2.4, the editors were in general agreement; the educators 

rejected the assertion by a mean of 3.6. 

Both the editors and the educators were in strong agree-

ment on the item asserting that professional experience 

should be required of all who teach print journalism. The 

editors responses had a mean of 1.3; the educators responses 

had a mean of 1.7. Agreement was also noted on the final 

item in the series. This item asserted that the doctoral 

requirement keeps seasoned journalists out of journalism edu-

cation. Although both groups agreed, there is a statisti-

cally significant difference in their mean responses of 1.5 

for the editors and 1.7 for the educators. 

Discussion 

Based on the data, both editors and educators have a 

high regard for the value of professional experience on news-

papers as a qualification for teaching print journalism 

courses, with the editors agreeing more strongly than the 

educators. The essential differences in their viewpoints, 

it seems, lies in the educators' rejection of any suggestion 

that educators do not possess that experience, or that experi-

ence alone is an adequate qualification for teaching. It 
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should be added that the educators participating in the study 

reported an average of 11.3 years of working experience on 

newspapers and 4 years in management. The editors in the 

survey reported an average of 12.2 years working experience 

with an additional 10.3 years of newspaper management. Well 

over 90 per cent of the educators reported that their prin-

cipal journalistic experience had been on newspapers. 

Editors' and Educators' Appraisal of 
Writing and Reporting Skills 

Analysis of the data indicates that editors and educators 

are in general disagreement in their appraisal of graduates' 

newspaper skills [Research Question: Will managing editors 

judge the reporting, writing, and editing skills of recent 

journalism graduates differently from journalism educators?]. 

This disagreement, however, is not polar but more a matter of 

intensity on individual questionnaire items—and both groups 

rate the graduates generally low, at that. A tabulation of 

the responses to the related questionnaire items is presented 

in Table VII. 

Analysis 

Rather than examine the 18 items individually, a clearer 

understanding of the results will be derived from generaliza-

tions based on the agreement or disagreement by editors and 

educators throughout the series. It should be noted at the 

outset that no significant difference is seen between the 



58 

o 
is 

H 

PS 
0 
01 
W CO 
PS PS o 
- Eh 

o c 
s u 
H D 
EH P 
h pq 
PS 
£ Q 

*C 
CO 
W CO 
Eh 
<C 
D 
Q 

PCS 
O 
EH 
H 
Q 
W 

O 
H >H 
H CQ 
H co 
> H P 

W 
c S 

W £ W 
1-3 PS H 
PQ D > 
< O 
EH *1 0] < 

O CO 

co Hi 
w H 
CO 
CO CO 
W 
£ O 
J*S s 
< H 
CM 
S H S 

Q 
P W 
53 
*C P 

53 
co < 
!U 
< 

EH 
O 
JS 
W 
PS 
EH 
CO 

r- ^ vd r- r- ^ VD CO r- ^ 
ro ro ro ro ro co ro ro ro ro ro ro ro ro ro ro ro ro 

VD o r- o VD Ch r- o 

P4 
VD ro vo o KD Ch r- o 

P4 o LO 
e 

i—i 
c 

o * o » 
* 

in « o • o • 

12 r- rH rH r- ro rH l> 00 VD CM ^ VD rH 00 ̂  
<! 9 * • • * • • • • • » » • * • • » • 

W rH CM ro cm CN CM ro cm ro cm CM CM ro ro cm ro ro cm 

S 

o o VD CTi O O LO Ch r- ^ O in oo O rH in cr> 

P in * 9 e « « 9 * # * • « • • » • « • » 

0) in o o ID CM o o ro cn CN LO LO O ro oo O VD ro cn 0) 
rH rH rH 

rH 00 r- vd KD ̂  i—i in <ys in vd in 00 o CM ^ rH VD 

P e » * * « * « 9 « * • c • • 9 • • * 
O 00 rH i—1 o rH CM lo ro i—1 VD l> o CM VD r-O 

i—! ^ CN CN CO Ln CN CM CM CN ro in cn ro in rH 

^ <T\ a\ vd r- co CN 00 a% r- vd in rH 00 CM CN r- oo 

12 ro * c e e • » • « » • « • • « » « • • 
p ro LO LO ro o CM 00 LO i—1 oo H VD 00 iH CN 00 CT\ 00 

rH CM 1—1 1—1 rH i—1 CN CM 1—I CM rH CM 

oo r- Ch 00 rH LO O (—i in 00 ̂  r- oo 

<3 CM 
• • # ft 

4 9 * # • * • • • « « • • * 

O 
CM r- ^ 00 CM KD [> ro cm CN O rH CN m vd CM VD CM 00 O 

CO vd 
ro if) in rH m ro m in ro ro cm in ro in 

VD VD o ch o> 00 O Ch o r- ^ cn 00 o o 00 
*<r1 * « « « 9 « « • « « • • » e • • • • • 

•KCQ rH oo r- O CM 00 rH CN IT) o ln o in cn CM 00 O rH 
<=? rH i—1 i—1 rH i—1 

CO CO CO CO CO CO CO CO CO 
PS PS p^ & & PS Pd pc; 

cu CO O CO O CO O CO O CO O CO O CO O CO o CO o 
3 PS Eh PS EH P4 EH EH 05 EH P4 EH Pd eh & eh PS EH 

0 O < o c O rtl O < O r< O < O < o < O < 
u Eh U eh U Eh O Eh a &H U Eh O Eh U Eh O Eh O 
o H D H D H D H D H D H D H D H D H D o 

P P p p P P P P p p P P P P P P P P 
W W w w W w W W W W W W m w W W W W 

>i+3 •P -P co >i+3 
•H -H a rH CO 
£ 4J fd 3 fd • rH 0 

.C fd tJ1 rH fd g 
CO to t7> CD -P -H JH 
g g •H CD N •H « fd 0 MH 

g CD CD • +3 N •H -P fd -P 0 
CD «—1 rH X •H >i a • CO U CD CD 
-P XI XX «J <D Ch rH tr> fd •H *H tn co 
H O 0 -P fd CD 0 CD TJ 

U » U C •H Cn -P O ^ •H +3 tn U 
<D 0A >1 a. >i U rd CD *H -p d a C fd 

U <D '—1 CO 
0 2 SH 0 tn fd •H fd • 

•H CD -P rH <D • >i ^4 * a -H o •P c to 
fd > • •H fC > U C co d a) £ 5H O >i fi CO -H •H fd u 
a fd tn iH O <0 c; rd 0 fd <t3 fd 0 fd -P fd u-4 SH -P CD 
C .C C £ -H fd u a a fd a -p i—1 *H a a -H ^ CO 04 
0 •H 4J a CO CO (D a fd 
•H CO i—1 co rd CO a CO CD CO >i CO CO 0 co a) tn CO CO a, 
-P *d i—i *0 g 15 -H TJ -P n3 J-i *73 T5 

TJ -H T5 ^ *H nd -P co 
CO fd CD (d fd fd tP fd £ fd o fd 0 fd u fd -P co fd CD £ 
<D u a M u M O M CD U -p U 0 !H CD a U CD CD 

CD CO O tn 0 rH o CO O CO O tn o o O £} *H O g C 
a i 1 1 1 I 1 1 1 1 

hD 
i 

hD 
1 

hD 
I 

hD 
1 

h) 
i 

1-3 
1 

h) 
1 

h) 
1 1 1 

VD 
1 
r-

i 
00 

1 
CTi 

• 
o 

1 
1 1 

1 
CN ro 

CM CM CM CN ro CO ro ro ro 



59 

0 

£ 
•H 
-P 
£ 
O 
0 
1 
I 

H 
H 
H > 

W J 
CQ 

EH 

!3 

PM 

13 
c ft 
s 

P 
cn in 

P 
O 

53 
P ro 

ei N 

* < ; * *CQ i—I 

CU 

o 
M 
O 

S 
CD 
•P 

0 
M 

•H 
fd 
a fl 
o 
•H 
-P 
CO 
cu 
3 
a 

Cn CT\ r - ^ 
ro ro 

i> 
ro ro 

r - ^ 
ro ro 

r - ^ 
ro ro 

ro 
ro ro 

r - ^ 
ro ro ro ro 

ro CN 

in LO • * 

ro CN 

«H ^ 
C 9 

CN CN 

ro * * 
ro ro 

oo r—I 

CN ro 

CN • • 

CN CN 

VD 00 • • 
ro CN 

ro LO 
ft • 

ro ro 

in o • • 
o o 

rH <T> 
• ft 

00 CN 

o o 
e * 

o o 

in cn • • 
ro m 

l> (Ts 
• 9 

CN CN 

O O 
» » 

o o 

rH O 

00 O 

rH 

oo in 

<T\ i—I 

00 
l> 

VD R-

00 ^ 

^ 00 

in oo 

00 i—I 

vo r -
in 

O CN 

r - rH 
CN 

CT» rH 
• • 

oo cr» 

in 

cr> <J\ 
un CN 

CN AS 

ro in 
in 

ro CN 

in CN 
CN 

<3* VD 

CN R-
ro rH 

CN ^ 

VD <J\ 
rH CN 

CN VD 

VD R-
i—I rH 

VD VD 

rH r -
CM rH 

m 

ro CN 
rH rH 

in in 

ro VD 
rH CN 

VD VD 

rH O 
CN CN 

ro i> 

in VD 
VD 

00 00 

O 00 
rH LO 

LO <Y\ 

CN 
in m 

in ID 

ro VD 
rH CN 

CN ro 

ro in 
ro 

in r -

O\ CN 
m r -

CN 

00 rH 
rH ^ 

ro VD 

rj* r -
CN rH 

o o • « 
o o 

o cr> * * 
o in 

cn oo • « 
00 00 

o o\ 
ft ft 

O CN 

«nT« as 
• ft 

in CN 

i—i «—i • * 
00 VD 

o cn 
• 6 

O CN 

r - o • • 
CM O 

cn & 
o 
En < 
u 
P 

P P 
W W 

03 
Pd 

cn o 
& Eh 
O < 
eh a 
H p 
a a 
w w 

cn 

CO o 
PH EH 
O < 
Eh U 
H D 
Q P 
W W 

cn 

cn o 
& Eh 
O <! 
Eh U 
H D 
P P 
W pq 

cn 

cn o 
& Eh 
O C 
Eh CJ 
H p 
P a 
W W 

cn 

cn o 
EH 

o < 
Eh O 
H p 
P P 
w w 

cn & 
cn o 
« EH 
O < 
EH U 
H p 
P P 
W M 

cn 

cn o 
PCS Eh 
O <1 
EH U 
H p 
P P 
W W 

CU 
+3 
•H 
Jh 

-P 
u • 

o cfi 
<u 

cu 
u 

•H 
JH 
0 

CS -P 
rd W 
O 

d) 
cn a 

n3 -H 
nj rH 
U O 
0 a 
1 

I 
in 
ro 

CU > 
n 
a) 
w 
JQ 
0 

a 
cd 

£ 
0 
C 

03 (—1 
•O CD 
fd 
SH *H 
O rH 
I 

l̂ > 
I 

VD 
ro 

tr> * 
•h w 
^ o 

•H 
fd 

•P 
a) cu > 
rd MH 
x : o 

U) CD 
•"d cn 

o 
-P 

£ 
0 

o 
a 

>1 
u 
o •p 

cn 

fd 

>t cn 
-P TN 
rH fn 
0 -H 
O -P 

•H CD 
<4H CD ^ g 

>i 

fd >1 

a 
o 

fd 
u 

cn M 
^ CD 

0 cn 
1 

h) 
i 

r -
ro 

> 0 

•H 
'd 

CD > 
fd 

cn 
•d 

C 
o 

cs 
*H 
-P 
n 
o 

CD 
- P 
fd 

0 o 
1 

I 
00 
ro 

fd a 
M CD 
O U 
I 

h> 
r 

ro 

O tJ1 

CD 
£ 
fd fd 
o 

x : 
cn o 
13 CD 
fd CD 
u a 
0 cn 
1 

h) 
I 

O 

CD 
- P 
fd 

+> 3 
u tr1 

0 CD 

CD fd 
Jh 

«P 
a C 
fd CD 
o B 

a 
cn JH 

CD 

cn 
CD 
•H 
5H 
0 
-P 

> O 
0 tn 
1 

h> 
I 

•—i 

r - ro 
ro ro 

o o 00 m rH o CM 
o o o m CN ro o CM CM 
o o rH o CN ro o ro O 

# • ft • ft ft « ft * 

oo ro • • 
CN CN 

r - o 
c t 

CN O 

R- CN 

o\ m 
CM rH 

o\ 

oo as 

cn i> 

m a\ 
VD 

i> i—i • « 
CN VD 

cn 
PS 
o 
EH 
H 
P 

cn & 
o 
EH 
< 

a 
P p 

w w 

CD cn 
rH 
£> 0 
O Jh 
M 3 
04 -P 

fd 
CD CD 
> MH 
fd 

a 
cn -H 

T5 -P 
fd -H 
u u 
0 ^ 
1 

hD 
I 

CN 

•P • 
SH >1 
0 rH 
P4 CD 
CD > 
M * H +J 
cn o 

ND CD 
fd *ro 
U XJ 
O O 
1 

1-3 
I 

fd 
u 
CD fi 
CD 
tn 

P 
O 

>i 
-P 

• H 
cn rd 
CD -P 
tn U 
fd CD 

o 
G 
2 

II 

CD 
O 
u 
CD 
CU13 

P 
C 

• H FC,,> 

T5 fi 
CD CD 
w E 
cn CD 
CD CD 
H M 
PU 
X rd 
CD 

CD 
>H 
fd 

in 

tn 

0 
u 
X! 
•P 

fd 
u 
CD -P £ 

0 
S 
CD 
CD 
SH 
tn 
fd 
cn 

•H 
T5 

tn 
a 
o 

- P 
t j i cn 
fd 

ll 

C p 

cn +J 
CD cn 
u 
2 II 
tn 

• H 
cn 

^ -K * 

cn 

-P 

CD 
E 
0 
0 

tn 
fd 
cn 

• H 
rCJ 



60 

responses of either group on 12 of the 18 items relating to 

specific writing, reporting, and editing skills. This finding 

represents the greatest margin of agreement between the two 

groups that is found anywhere in this study. This agreement 

suggests that both groups find the graduates weak in a number 

of skills associated with newspaper journalism. 

Editors consistently gave the graduates lower ratings 

than did the educators. On 16 of the 18 items in the section, 

the editors' mean responses fell below those of the educators. 

On only two items did the educators rate the graduates lower 

than the editors; educators apparently believe that the gra-

duates' curiosity and their sense of ethics is lower than 

perceived by the editors. 

On six of the 18 items, both editors and educators 

believe that the students demonstrate satisfactory skill 

levels, as follows: 

1. They can recognize good story ideas; 

2. They are sufficiently curious; 

3. The demonstrate a satisfactory sense of ethics; 

4. They can cover speeches satisfactorily; 

5. They can write feature stories satisfactorily; 

6. They write objectively. 

Both editors and educators are in agreement that the gra-

duates are deficient in the following three areas: 

1. They have difficulty with spelling; 

2. They have difficulty with logic and syntax; 

3. They have difficulty covering the courts. 
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On all other items, the editors and educators disagree 

concerning specific newspaper skills; this disagreement casts 

uncertainty on the graduates' abilities to do the following: 

1. Write grammatically; 

2. Write tight sentences; 

3. Organize news stories adequately; 

4. Distinguish significant and insignificant detail; 

5. Write to the standards of most newspapers; 

6. Cover police stories; 

7. Observe libel laws; 

8. Cover meetings; 

9. Cover government stories. 

On the above items 2, 5, 6, 7, and 9, p > .05. 

Discussion 

To the favor of the graduates, they demonstrate many 

strong qualities found in good newspaper reporters. Since both 

editors and educators agree that the graduates can recognize 

a good story idea, have the curiosity to pursue it, and then 

write it objectively and ethically, it suggests that journal-

ism school graduates have a high potential for success in 

newspaper work. Few editors or educators would be surprised 

if recent graduates had difficulty covering the more complex 

stories, which frequently are found in the news as develop-

ments within the courts, government, meetings, and police 

departments. Discounting the latter weaknesses, the graduates' 
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major failures appear to be in the areas of spelling, grammar, 

and writing quality (including organization, logic, and 

detail). In that grammar and spelling are fundamental lan-

guage skills not taught in college journalism programs, yet 

are basic to quality writing, journalism programs seem to be 

suffering considerably from educational failures over which 

they have no direct control. The subsequent section will 

deal with the influence of outside factors over the quality 

of journalism education. 

The Influence of Outside Factors 
on the Quality of Graduates 

In order to account for the graduates' deficiencies that 

can not be traced directly to the quality or content of a 

journalism education, five additional questionnaire items 

were included to permit a comparison of responses to items 

dealing with influences outside of the journalism classroom. 

The results are tabulated in Table IX. 

Analysis 

In response to a questionnaire item asserting that 

journalism programs are less to blame for producing poor 

writers than is the general decline in student literacy, the 

editors are in agreement with a mean response of 2.3 as are 

the educators in general agreement at 1.7. Editors and edu-

cators also agree that high schools are not producing students 

ready for college-level writing courses (mean responses of 

1.8 and 1.7, respectively). There is further agreement 
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between editors and educators that immaturity and a lack of 

experience are as much to blame for the graduates' short-

comings as any inadequacy in their education. Editors agreed 

on this point by a mean response of 2.2; educators agreed by 

a mean response of 1.9. 

One questionnaire item was included as a general test 

of editorial cynicism toward journalism education. This item 

is a reiteration of a myth sometimes associated with those 

who leave professional practice for academic careers, i.e., 

those who can, do—and those who can't, teach. Both editors 

and educators rejected the assertion by mean responses of 

3.5 and 4.5, respectively. The difference in the intensity 

of rejection by the two groups was statistically significant. 

Another item in the series asked for the most common 

reason why promising journalism students avoid journalism 

careers. By margins of 90.3 per cent and 90.9 per cent, 

editors and educators, with near unanimity, agreed that low 

newspaper salaries are the principal reason. 

Discussion 

Both editors and educators are in general-to-strong 

agreement that journalism education is suffering from what 

many observers term a general decline in national literacy 

and the subsequent entry of students into journalism programs 

who profess to want to become reporters and writers, but who 

are themselves not readers. There is agreement, also, that 
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the high schools are not producing students who are ready 

for college-level writing courses; there is further agree-

ment that the graduates' immaturity is as much to blame for 

their shortcomings as any deficiency in their education. In 

all cases, however, the editors were less likely to agree 

that such outside influences were to blame, although the dif-

ferences noted between editors and educators are not 

statistically significant. 

Of any item in the questionnaire, the one citing low 

newspaper salaries as the principal reason why promising 

students avoid careers in journalism received by far the 

strongest response from both editors and educators. There is 

a suggestion in the findings that if low salaries drive away 

the most promising students, those who remain in journalism 

are not representative of the best students enrolled in jour-

nalism education programs. 



CHAPTER V 

SUMMARY OF FINDINGS, CONCLUSIONS, IMPLICATIONS, 

AND RECOMMENDATIONS FOR FURTHER STUDY 

Introduction 

This study was designed to discover and to measure dif-

ferences between sample populations of journalism educators 

and newspaper managing editors in the five Central-

Southwestern states of Texas, New Mexico, Oklahoma, Arkansas, 

and Louisiana. The hypothesized differences were defined by 

five research questions, which were concerned with differences 

in the perceptions of the two groups relative to (1) the 

importance of journalism education as a factor of success in 

newspaper work, (2) the discrepancy between journalism educa-

tion programs and the training needed for success in newspaper 

work, (3) the value of campus-based research to the improve-

ment of newspapers, (4) the writing, reporting, and editing 

skill levels of recent journalism graduates, and (5) the 

value of professional newspaper experience to effective 

journalism education. 

Summary of Findings 

1. The managing editors of fifty-six of the largest 

daily newspapers in the region responded with uncertainty to 

the question of the rigors of journalism education in contrast 

6 6 
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to other liberal arts subjects. The same editors marginally 

reject the notion that any non-journalism graduate could 

succeed as a newspaper reporter with minimum on-the-job 

training. 

2. On specific questionnaire items, the managing edi-

tors responded that they find recent journalism graduates to 

be out-of-touch with the interests of newspaper readers; 

they fail to understand newspaper production requirements, 

and they do not stay abreast of current events or local 

issues. 

3. Editors who have a bachelor's degree in journalism 

rate the value of their education lower than those editors 

who have degrees in other fields. A small portion of the 

sample of editors who have high school diplomas rate the 

value of their education higher than those editors with a 

bachelor's degree in journalism. 

4. The editors agree that there is a "serious gap" 

between the content of journalism education and the skills 

required for success in newspaper work. The sample of 

educators strongly disagree with this perception. 

5. Newspaper editors generally agree that many of the 

problems associated with journalism education result from 

the working press' lack of interest and assistance to 

journalism education. 

6. Both editors and educators strongly agree that it 

is the responsibility of journalism educators to correct 
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discrepancies between journalism education and journalism 

practice. 

7. Editors and educators are in general agreement that 

newspaper editors have more expertise in journalism than 

journalism educators, but neither agree that experience 

alone is a sufficient qualification to teach journalism. 

8. Editors and educators agree that working experience 

on commercial newspapers should be required of anyone teach-

ing print journalism courses. 

9. Editors and educators agree that the requirement of 

a doctoral degree is an unnecessary impediment to the entry 

of experienced journalists into the teaching field. 

10. Editors generally agree that the skill levels of 

recent journalism graduates reflect a lack of professional 

experience by journalism professors; they further agree that 

most of the editors they have met could teach journalism 

courses as well as most of the journalism professors they 

have met. 

11. Editors and educators both give low ratings to 

recent journalism graduates in language skills, particularly 

spelling, grammar, logic, detail, and organization. 

12. Both editors and educators find that the graduates 

demonstrate adequate ability in the recognition of good 

story ideas, reportorial curiosity, ethics, objectivity, 

coverage of speeches, and feature writing. 



69 

13. Editors and educators were in the strongest agree-

ment that factors outside the control of journalism programs 

are a major influence on student deficiencies; these factors 

include a general decline in student literacy, poor prepara-

tion for college writing courses by high schools, and the 

general immaturity of the graduates themselves. 

14. Editors and educators were nearly unanimous in their 

belief that the low salary paid by newspapers is the most 

common reason why the most promising journalism students 

avoid newspaper careers. 

Conclusions 

Statistically significant differences (P < .05) were 

observed in twenty-two of thirty-nine questionnaire items 

relating to five fundamental areas of contact between jour-

nalism education and journalism practice. Such a finding 

warrants the conclusion that there is a serious dichotomy 

between journalism professionals in academia and those who 

manage the major regional daily newspapers. 

Therefore, the findings previously listed appear to 

warrant the following conclusions. 

1. The lack of agreement between journalism educators 

and those who manage the major regional newspapers regarding 

the value of journalism education is serious enough to jus-

tify immediate attention by the profession. 
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2. The differences between educators and editors as 

related to the current programs in journalism education 

and the training needed for success in newspaper work suggest 

the need for closer cooperation in program development. 

3. As currently conducted, the value of campus-based 

research is believed to be doubtful if it is considered as 

a measure to improve newspapers. 

4. Although they agree on the current skill levels of 

journalism graduates, both groups appear to be highly con-

cerned about improving these levels. 

5. Experience in newspaper work seems to be essential 

for success in teaching journalism in higher education. 

6. Apparently there are important factors other than 

those covered in this study that influence success in news-

paper work. 

Implications 

In the not-too-distant past, journalism education and 

newspaper training were one and the same. Newspapers still 

lay claim to a special legitimacy in journalism education 

because their standards of writing generally exceed those of 

competing media, and because the comparative thoroughness in 

news coverage continues to make newspapers the most complete 

and most permanent chronicle of contemporary society. 

Journalism programs now are hosts to competing media 

that includes advertising, public relations, radio, television, 
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film, and the newer theoretical communications studies that 

relate to the nature of audiences, the transmission of 

messages, persuasion, and propaganda. If newspaper editors 

take seriously their special claims to legitimacy of the 

printed media, they would do well to consider this competi-

tion for the allocation of time, talent, and revenues in 

journalism education. Based on the rigor associated with 

the demand by newspapers for the extended written account, as 

well as their specialized editing and production requirements, 

the implication is that fewer students will elect to study 

print journalism, particularly in light of the low salaries 

offered by potential employers. Journalism schools neces-

sarily must provide the curricula most demanded by students. 

Should the demand for print journalism education diminish, 

newspapering, once the primary emphasis of journalism educa-

tion, may find itself in a minor role and with little influence 

over the outcome of journalism education. 

Recommendations for Further Study 

While the findings of this study provide suggested 

answers to specific research questions and offer insights 

into differences in the perceptions of editors and educators 

in the five-state area, they also give rise to a number of 

other questions relating to the continuity between the 

academic and professional fields of journalism. This study 

therefore offers a number of possibilities for further 

research, as follows. 
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1. This study attempts to measure the differences in 

perceptions between the chairmen of all regional journalism 

programs and the managing editors of only the largest 

regional newspapers. A similar study contrasting the per-

ceptions of the heads of smaller journalism programs and 

smaller newspapers might lead to other conclusions about 

the relationship between journalism programs and the smaller 

newspapers that, it might be assumed, they serve. More 

succinctly, since most journalism graduates begin on smaller 

newspapers, do the editors of smaller newspapers think more 

highly of their talent than do those in the metropolitan 

markets included in this study? 

2. The near-unanimity of editors and educators on the 

question of low salaries causing the most promising students 

to avoid journalism careers suggests that further research 

is needed into the relationship between the quality of stu-

dents, their college majors, and their anticipated income 

after graduation. Journalism students are undoubtedly aware 

of the salary level of newspapers. Does this knowledge and 

expectation of a low salary suggest a greater dedication by 

print-oriented journalism students? Or does it suggest that 

many students enter the field as a default because journalism 

is one of the few undergraduate liberal arts programs with 

vocational opportunities? And what, for example, is the root 

cause of low newspaper salaries? A study of newspaper 
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profits viA-a-VsLA salaries in comparison with other similarly-

situated industries is also recommended. 

3. If salary is a factor in the choice of a college 

major, is there a qualitative difference between students 

majoring in print journalism and those in journalism pro-

grams who can anticipate higher-paying careers in advertising, 

public relations, film, or broadcasting? Further research 

might suggest a correlation between anticipated income and 

journalistic specialization, and that newspapers, by their 

low salary scales, are getting the least-capable students. 

4. In regard to questions about the quality of today's 

journalism graduates, would research demonstrate that the 

quality of the writing in newspapers decades ago is demon-

strably higher than that which is found in newspapers today? 

The arrival of the college-trained journalist is, relatively, 

a post-World War II phenomenon. If editors question the 

literacy of current college graduates, could it be possible 

that they are in any way inferior to what editors might have 

expected at any time in the past? 
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April 28, 1980 

Dear Edi tor : 

George Flynn i s a j o u r n a l i s t who formerly worked f o r The Miami K e r a l a and 
D a l l a s x imes H e r a l d , . He i s now i s working on his doc to ra te a t North 
Texas S ta t e Univers i ty with plans to teach a t the u n i v e r s i t y l e v e l . 

In conjunct ion with h i s doctoral s t u d i e s , Flynn i s a t tempting to measure the 
con t inu i ty between c o l l e g i a t e journalism education and the s k i l l s and back-
ground needed fo r success in newspaper work. 

You have an oppor tuni ty to a s s i s t in the f u r t h e r understanding of t h i s important 
topic in the newspaper and journal ism education f i e l d by responding to the 
enclosed q u e s t i o n n a i r e . 

Flynn has agreed to share h i s f i nd ings with p a r t i c i p a t i n g groups and ind iv idua l s , 

1 hope t h a t you wi l l agree t h a t his research may help us a l l — profess iona l 
j o u r n a l i s t s and journal ism educators - - reach a b e t t e r understanding of t h i s 
Important s u b j e c t . 

tour8 p a r t i c i p a t i o n In t h i s research wi l l be much app rec i a t ed . 

Sincerely , 

<.2) let, 
f r , U ( C Wirt 
l .x«rut1ve Edi tor and 

1 den t , Texas APME 

»g P i ? o r «*,« COl0m W*st of T# 
i 

P. C\ Si0jr. 5 n ! „ $iV| 
(i U) i5 M22I 

. J 
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North Tmm 

University 

Damon, 1mm 
78203 

Journalism 
0 apar tment 

After more than 20 years as a newspaper reporter 
and editor, I am making a mid-career change to teaching 
college-level journal ism. As part oi the preparation. 
I am ccmp 1 e*tin<5 a doctorsi studies prograra at North 
Tex •s 31at© Univers-ity . 

My own interest in the subject, combined with the 
requireasnt for original dissertation research, has 
p.-o:upted a project to measure the parallels and discon-
tinuities between the education of journalists and the 
Hnoviedga, skills and attitudes necessary for professional 
practicef particularly on newspapers. 

The results of the survey and study will be made 
available to interested respondents and will be shared 
with the Texas APME, whose interest is expressed in the 
#nclo®e<l letter from Fritz Wirt, president of the state 
organization. 

Your cooperation in the completion and return of the 
enclosed questionnaire will be greatly appreciated. 

-

»5^cerexy| / j /; 
'// 

/ /I // r i l O 
y-FLymn 

AC &17-?8».2?Q5 
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APPENDIX B1 

EDUCATORS' QUESTIONNAIRE 

Part I—Information about the respondents will be helpful in 
the analysis of data for the study, but names of per-
sons, institutions, or publications will be kept 
confidential. 

Name Ag e 

College/University 

Title No. J-students No. J-Faculty 

1. Degree held: BA MA PhD (ABD) 
2. If you hold a degree in journalism, how important has it 

been to your career? (Circle one) a) Vital b) Very Helpful 
c) Some Help d) Little Help e)No Help. 

3. If you do not hold a degree in journalism, to what extent 
has it hindered your career? (Circle one) a) Seriously 
b) Moderately c) Slightly d) Not at all e) It's been 
an advantage. 
(PLEASE SPECIFY DEGREE FIELD: ^ ) 

4. While a career in journalism education is not for everyone, 
based on your personal satisfaction with your work, would 
you rank it on the scale below? 

Very Satisfied 1 2 3 4 5 6 7 8 9 10 Unsatisfied 

5. Years experience as journalist or media professional 
6. Years experience in journalism/media management_ 
7. Professional specialty: Newspaper Radio TV PR Adver. 
8. Year of most recent full time professional experience 

Part II—Your responses to the following statements will provide 
data that will assist in the assessment of the con-
dition and quality of college-level journalism 
education. 

For purposes of analysis, you are asked to respond on 
a five-point scale on which 1 = strong agreement (SA), 
2 = general agreement (GA), 3 = uncertainty (UN), 
4 = general disagreement (GD), and 5 = strong dis-
agreement (SD) . 

(CONTINUED NEXT PAGE) 
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S G U G S 
Part II (continued) A A N D D 
9. There is a serious gap between the content 

of journalism education and the skills 
necessary for success in newspaper work. 1 2 3 4 5 

10. If such a gap exists, it is up to journalism 
educators to close it. 1 2 3 4 5 

11. If such a gap exists, it is up to the news-
paper industry to close it. 1 2 3 4 5 

12. Newspapers have changed over the years, but 
journalism education has remained static. 1 2 3 4 5 

13. Journalism is as rigorous a major in college 
as any other liberal arts subject. 1 2 3 4 5 

14. I am rarely in contact with working editors 
and they are rarely in contact with me. 1 2 3 4 5 

15. Overall, journalism schools and departments 
are doing a good job. 1 2 3 4 5 

16. Journalism programs are less to blame for 
producing poor writers than is the general 
decline in student literacy. 1 2 3 4 5 

17. High schools are not producing students who 
are ready for college-level writing 
courses. 1 2 3 4 5 

18. Newspapers should play a greater role in 
defining and organizing college-level 
print journalism curricula. 1 2 3 4 5 

19. Many of the problems with journalism educa-
tion stem from a lack of interest and 
assistance by the working press. 1 2 3 4 5 

20. There is too much theory and too little 
practice associated with journalism 
education. 1 2 3 4 5 

21. Journalism educators improve newspapers with 
their research, advice, criticism. 1 2 3 4 5 

22. Holding a doctoral degree is as important to 
the teaching of journalism as any other 
college subject. 1 2 3 4 5 

23. Generally, newspaper editors have more exper-
tise in journalism than journalism educators. 1 2 3 4 5 

24. It is more important that journalism educators 
teach practical writing/reporting courses 
than to engage in or teach research methods. 1 2 3 4 5 

25. Newspapers have improved independently of 
campus-based research or innovation. 1 2 3 4 5 

PART III—In this section, you are asked to rate the specific 
strengths and weaknesses of beginning newspaper 
reporters most recently graduated from college 
journalism programs. 

S G U G S 
A A N D D 

26. They have problems with spelling. 1 2 3 4 5 
27. The write grammatically. 1 2 3 4 5 
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Part III (continued) S G U G S 
A A N D D 

28. They have problems with logic and syntax. 1 2 3 4 5 
29. They can write right sentences. 1 2 3 4 5 
30. They can organize a gtory adequately. 1 2 3 4 5 
31. They can recognize a good story idea. 1 2 3 4 5 
32. They lack curiosity. 1 2 3 4 5 
33. They cannot distincuish between significant 

and insignificant detail. 1 2 3 4 5 
34. Generally, their writing is up to the standards 

of most newspapers. 1 2 3 4 5 
35. They know how to report and write police 

stories. 1 2 
36. They know and observe libel laws. 1 2 
37. They have a high sense of ethics. 1 2 
38. They know how to cover the courts. 1 2 
39. They have difficulty reporting on meetings. 1 2 
40. They can cover a speech adequately. 1 2 
41. They can report adequately on government. 1 2 
42. They have problems writing feature stories. 1 2 
43. They are attuned to the interests of news-

paper readers. 1 2 3 4 5 
44. They report objectively. 1 2 3 4 5 
45. They understand newspaper production problems 

(observe deadlines, write to space, suggest 
photo possibilities). 1 2 3 4 5 

46. They stay abreast of current events and local 
issues. 1 2 3 4 5 

47. Immaturity and lack of experience is as much 
to blame for their shortcomings as any 
inadequacy in their education. 1 2 3 4 5 

48. Most commonly, promising journalism students 
avoid journalism careers because of (circle 
one) a) salaries offered b) working hours 
c) creative demands d) lack of status 
e) other (specify) . 

PART IV—In this section, you are asked to respond to statements 
regarding the value of newspaper experience generally 
to success in the teaching or practice of journalism. 

49. With minimum on-the-job training, any non-
journalism college graduate could succeed 
as a newspaper reporter. 

50. The attitudes and skill levels of recent 
journalism graduates reflect a lack of 
"real world" experience by their teachers. 

S G U G S 
A A N D D 

1 2 3 4 5 

1 2 3 4 5 
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PART IV (continued) S G U G S 
A A N D D 

51. As far as journalism education goes, I agree 
that those who can, do—and those who can't, 
teach. 1 2 3 4 5 

52. Good experience on good newspapers is a better 
qualification for teaching journalism than 
advanced college degrees. 1 2 3 4 5 

53. Most editors I know could teach print 
journalism as well as most professors 
I know. 1 2 3 4 5 

54. Professional experience on newspapers should 
be required of all who teach print 
journalism courses. 1 2 3 4 5 

55. The emphasis on the Ph.D. degree is an 
unnecessary impediment to the entry of 
seasoned journalists to journalism 
education. 1 2 3 4 5 

56. Journalism education programs have little 
or no place in junior college curricula. 1 2 3 4 5 

Part V—COMMENTS: (Please feel free to use additional sheets.) 
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APPENDIX B2 

EDITORS' QUESTIONNAIRE 

Part I—Information about the respondents will be helpful in 
the analysis of data for the study, but names of 
persons, institutions, and publications will be kept 
confidential. 

Name A9 e 

Publication 

Title No. staff reporters 

1. Degree held: High School BA MA PhD (ABD) 
2. If you hold a degree in journalism, how important has 

it been to your career? (Circle one) a) Vital 
b) Very Helpful c) Some Help d) Little Help 
e) No Help. 

3. If you do not hold a degree in journalism, to what extent 
has it hindered your career? (Circle One) a) Seriously 
b) Moderately c) Slightly d) Not at all d) It has 
been an advantage. 
(PLEASE SPECIFY DEGREE FIELD _) 

4. While a career in journalism is not for everyone, based 
on your personal satisfaction with your work, would 
you rank it on the scale below? 

Very Satisfied 1 2 3 4 5 6 7 8 9 10 Unsatisfied 

5. Years experience as a journalist 
6. Years in newspaper management 
7. Have you ever taught a college—level journalism course? 

Yes / No 
8. Is a college degree required for employment on your news 

staff? Yes / No 

PART II—Your responses to the following statements will provide 
data that will assist in the assessment of the con-
dition and quality of college-level journalism 
education. 

For purposes of analysis, you are asked to respond 
on a five-point scale on which 1 = strong agreement 
(SA), 2 = general agreement (GA), 3 = uncertainty 
(UN), 4 = general disagreement (GD), and 5 = strong 
disagreement (SD). 

(CONTINUED NEXT PAGE) 
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PART II (continued) S G U G S 
— — A A N D D 
9. There is a serious gap between the content 

of journalism education and the skills 
necessary for success in newspaper work. 1 2 3 4 5 

10. If sush a gap exists, it is up to journalism 
educators to close it. 1 2 3 4 5 

11. If such a gap exists, it is up to the news-
paper industry to close it. 1 2 3 4 5 

12. Newspapers have changed over the years, but 
journalism edication has remained statis. 1 2 3 4 5 

13. Journalism is as rigorous a major in college 
as any other liberal arts subject. 1 2 3 4 5 

14. I am rarely in contact with fournalism pro-
fessors and they rarely contact me. 1 2 3 4 5 

15. Overall, journalism schools and departments 
are doing a good job. 1 2 3 4 5 

16. Journalism programs are less to blame for 
producing poor writers than is the general 
decline in student literacy. 1 2 3 4 5 

17. High schools are not producing students who 
are ready for college-level writing 
courses. 1 2 3 4 5 

18. Newspapers should play a greater role in 
defining and organizing college-level 
print journalism curricula. 1 2 3 4 5 

19. Many of the problems with journalism educa-
tion stem from a lack of interest and 
assistance by the working press. 1 2 3 4 5 

20. There is too much theory and too little 
practice associated with journalism 
education. 1 2 3 4 5 

21. Journalism educators improve newspapers with 
their research, advice, criticism. 1 2 3 4 5 

22. Holding a doctoral degree is as important to 
the teaching of journalism as any other 
college subject. 1 2 3 4 5 

23. Generally, newspaper editors have more exper-
tise in journalism than journalism 
educators. 1 2 3 4 5 

24. It is more important that journalism educa-
tors teach practical writing/reporting 
courses than to engage in or teach 
research methods. 1 2 3 4 5 

25. Newspapers have improved independently of 
campus-based research or innovation. 1 2 3 4 5 



84 

Part III—In this section, you are asked to rate the specific 
strengths and weaknesses of beginning newspaper 
reporters most recently graduated from college 
journalism programs. 

26. They have problems with spelling. 
27. They write grammatically. 
28. They have problems with logic and syntax. 
29. They can write tight sentences. 
30. They can organize a story adequately. 
31. They can recognize a good story idea. 
32. They lack curiosity. 
33. They cannot distinguish between significant 

and insignif-cant detail. 
34. Generally, their writing is up to the stan-

dards of most newspapers. 
35. They know how to report and write police 

stories. 
36. They know and observe libel laws. 
37. They have a high sense of ethics. 
38. They know how to cover the courts. 
39. They have difficulty reporting on meetings. 
40. They can report adequately on government. 
41. They can cover a speech adequately. 
42. They have problems writing feature stories. 
43. They are attuned to the interests of news-

paper readers. 
44. They report objectively. 
45. They understand newspaper production problems 

(observe deadlines, write to space, suggest 
photo possibilities). 

46. They stay abreast of current events and 
local issues. 1 2 3 4 5 

47. Immaturity and lack of experience is as much 
to blame for their shortcomings as any 
inadequacy in their education. 1 2 3 4 5 

48. Most commonly, promising journalism students 
avoid journalism careers because of (circle 
one) a) salaries offered b) working hours 
c) creative demands d) lack of status 
e) other (specify) 

PART IV—In this section, you are asked to respond to state*-
ments regarding the value of newspaper experience 
generally to success in the teaching or practice of 
journalism. S G U G S 

A A N D D 
49. With minimum on-the-job training, any non-

journalism college graduate could succeed 
as a newspaper reporter. 1 2 3 4 5 

s G U G S 
A A N D D 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 
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Part IV (continued) S G U G S 
A A N D D 

50. The attitudes and skill levels of recent 
journalism graduates reflect a lack of 
"real world" experience by their 
teachers. 1 2 3 4 5 

51. As far as journalism education goes, I 
agree that those who can, do—and those 
who can't, teach. 1 2 3 4 5 

52. Good experience on good newspapers is a 
better qualification for teaching 
journalism than advanced college degrees. 1 2 3 4 5 

53. Most editors I know could teach print 
journalism as well as most professors 
I know. 1 2 3 4 5 

54. Professional experience on newspapers 
should be required of all who teach 
print journalism courses. 1 2 3 4 5 

55. The emphasis on the PhD degree is an 
unnecessary impediment to the entry of 
seasoned journalists to journalism 
education. 1 2 3 4 5 

56. Journalism education programs have little 
or no place in junior college curricula. 1 2 3 4 5 

Part V—COMMENTS: (Please feel free to use additional sheets.) 
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APPENDIX C 

SCHOOLS AND DEPARTMENTS OF JOURNALISM 

The following list of schools and departments of journal-

ism in Arkansas, Louisiana, New Mexico, Oklahoma, and Texas 

are to be included in the study: 

ARKANSAS 

1. Harry D. Marsh, Chairman 
Department of Journalism 
UNIVERSITY OF ARKANSAS AT FAYETTEVILLE 
Fayetteville, ARK 72701 

2. Leornard A. Granto, Chairperson 
Department of Journalism 
UNIVERSITY OF ARKANSAS AT LITTLE ROCK 
Little Rock, AR 72204 

3. Robert L. Hoskins, Dean 
College of Communications 
ARKANSAS STATE UNIVERSITY 
State University, AR 72467 

4. Dean Duncan, Chairman 
Department of Journalism 
UNIVERSITY OF CENTRAL ARKANSAS 
Conway, AR 72302 

5. Claude Sumerlin, Chairperson 
Department of Journalism 
HENDERSON STATE UNIVERSITY 
Arkadelphia, AR 71923 

6. Department of Communications 
OUACHITA BAPTIST UNIVERSITY 
Arkadelphia, AR 71923 
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Schools and Departments of Journalism—Continued. 

LOUISIANA 

7. Journalism Department 
GRAMBLING STATE UNIVERSITY 
Grambling, LA 71245 

8. Ronald G. Hicks, Director 
School of Journalism 
LOUISIANA STATE UNIVERSITY 
Baton Rouge, LA 79803 

9. Joe Loftin, Chairman 
Department of Communications 
LOUISIANA STATE UNIVERSITY AT SHREVEPORT 
Shreveport, LA 71115 

10. Wiley W. Hilburn, Jr., Chairman 
Journalism Department 
LOUISIANA TECH UNIVERSITY 
Ruston, LA 71272 

11. William M. Hammel, Chairman 
Department of Communications 
LOYOLA UNIVERSITY 
New Orleans, LA 70108 

12. Richard Baxter, Head 
Department of Communication Arts 
NORTHEAST LOUISIANA UNIVERSITY 
Monroe, LA 71209 

13. Ezra Adams, Head 
Department of Speech and Journalism 
NORTHWESTERN STATE UNIVERSITY OF LOUISIANA 
Natchitoches, LA 71457 

14. Chairman 
Department of Journalism 
SOUTHERN UNIVERSITY 
Baton Rouge, LA 70813 

15. Russell A. Mann, Director 
Journalism Department 
SOUTHWESTERN LOUISIANA STATE UNIVERSITY 
Lafayette, LA 70504 



89 

Schools and Departments of Journalism—Continued, 

NEW MEXICO 

16. Arthur B. Trujillo, Chairman 
Division of Journalism 
NEW MEXICO HIGHLANDS UNIVERSITY 
Las Vegas, NM 87701 

17. James P. Crow, Chairman 
Department of Journalism 
UNIVERSITY OF NEW MEXICO 
Alburquerque, NM 87131 

18. Frank F. Hash, Head 
Department of Journalism 
NEW MEXICO STATE UNIVERSITY 
Las Cruces, NM 88003 

OKLAHOMA 

19. Ray Tassin, Chairman 
Journalism Department 
CENTRAL STATE UNIVERSITY 
Edmund, OK 73034 

20. Robert A. Payne, Chairman 
Department of Journalism 
EAST CENTRAL UNIVERSITY 
Ada, OK 74820 

21. Ivan Holmes, Chairman 
Department of Journalism 
NORTHEASTERN OKLAHOMA STATE UNIVERSITY 
Tahlequah, OK 74464 

22. John A. Lovelace,- Chairman 
Department of Journalism 
OKLAHOMA BAPTIST UNIVERSITY 
Shawnnee, OK 74801 

23. Bob J. Carrell, Director 
School of Journalism and Mass Communications 
UNIVERSITY OF OKLAHOMA 
Norman, OK 73019 

24. Sandra Farris Martin, Chairperson 
Department of Mass Communications 
OKLAHOMA CITY UNIVERSITY 
Oklahoma City, OK 73106 
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Schools and Departments of Journalism—Continued 

25. Marian Nelson, Director 
School of Journalism and Broadcasting 
OKLAHOMA STATE UNIVERSITY 
Stillwater, OK 74074 

26. T. W. Bohn, Chairman 
Faculty of Communication 
UNIVERSITY OF TULSA 
Tulsa, OK 74104 

TEXAS 

27. B. E. Davis, Director 
Mass Communication Division 
ABILENE CHRISTIAN UNIVERSITY 
Abilene, TX 79601 

28. Harrison Youngren, Head 
Department of Journalism 
ANGELO STATE UNIVERSITY 
San Angelo, TX 76901 

29. Loyal N. Gould, Chairman 
Department of Journalism 
BAYLOR UNIVERSITY 
Waco, TX 76703 

30. W. J. Bell, Head 
Journalism and Graphic Arts Department 
EAST TEXAS STATE UNIVERSITY 
Commerce, TX 75428 

31. Randy L. Armstrong, Director 
Department of Mass Communications 
HARDIN-SIMMONS UNIVERSITY 
Abilene, TX 79601 

32. Kenneth Harwood, Director 
School of Communications 
UNIVERSITY OF HOUSTON 
Houston, TX 77004 

33. James Leroy Allen, Co-ordinator 
Journalism Program 
MIDWESTERN STATE UNIVERSITY 
Wichita Falls, TX 76308 
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Schools and Departments of Journalism—Continued. 

34. Reg Westmoreland, Chairman 
Department of Journalism 
NORTH TEXAS STATE UNIVERSITY 
Denton, TX 76203 

35. Harry Quinn, Chairman 
Communications Department 
PAN AMERICAN UNIVERSITY 
Edinburg, TX 78539 

36. Shirley Staples, Head 
Department of Mass Communications 
PRAIRIE VIEW A&M UNIVERSITY 
Prairie View, TX 77445 

37. Roy G. Clark, Chairman 
Department of Journalism 
SAN HOUSTON STATE UNIVERSITY 
Huntsville, TX 77341 

38. David McHam, Acting Director 
Division of Journalism 
SOUTHERN METHODIST UNIVERSITY 
Dallas, TX 75275 

39. R. F. Glaves, Chairman 
Department of Journalism 
SOUTHWEST TEXAS STATE UNIVERSITY 
San Marcos, TX 78666 

40. Robert T. Ramsey, Chairman 
Department of Communications 
Stephen F. Austin State University 
Nacogdoches, TX 75962 

41. Hari N. Dam, Chairman 
Department of Journalism 
TEXAS A&I UNIVERSITY 
Kingsville, TX 78363 

42. Bob G. Rogers, Head 
Department of Communications 
TEXAS A&M UNIVERSITY 
College Station, TX 77943 

43. Charles Proctor, Chairman 
Department of Communication 
UNIVERSITY OF TEXAS AT ARLINGTON 
Arlington, TX 76019 
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Schools and Departments of Journalism—Continued 

44. Dwight L. Teeter, Jr., Chairman 
Department of Journalism 
UNIVERSITY OF TEXAS AT AUSTIN 
Austin, TX 78712 

45. Francisco J. Lewels, Chairman 
Department of Mass Communications 
UNIVERSITY OF TEXAS AT EL PASO 
El Paso, TX 79968 

46. Robert N. Rothstein, Chairman 
Faculty of Communication 
UNIVERSITY OF TEXAS OF THE PERMIAN BASIN 
Odessa, TX 79762 

47. Doug Newsom, Chairman 
Department of Journalism 
TEXAS CHRISTIAN UNIVERSITY 
Fort Worth, TX 76129 

48. Billy I. Ross, Chairman 
Department of Mass Communications 
TEXAS TECH UNIVERSITY 
Lubbock, TX 79409 

49. Sean McCleneghan, Chairman 
Department of Journalism and Broadcasting 
TEXAS WOMAN'S UNIVERSITY 
Denton, TX 76204 

50. Richard Gentry, Chairman 
Journalism, Broadcasting and Film Department 
TRINITY UNIVERSITY 
San Antonio, TX 78284 

51. Bill R. Lee, Head 
Department of Journalism 
WEST TEXAS STATE UNIVERSITY 
Canyon, TX 79016 
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APPENDIX D 

DAILY NEWSPAPERS 

The following daily newspapers in Arkansas, Louisiana, 

New Mexico, Oklahoma, and Texas, which have circulations of 

20,000 or more, are to be included in the study: 

Managing Editor, 
Publication, 
Address, 

City and State 

ARKANSAS 

Circulation 

1. Leroy Fry 
SOUTHWEST TIMES RECORD 
920 Rogers Ave. 
Fort Smith, AR 72901 

2. Frank Stapleton 
THE SENTINEL-RECORD 
300 Spring St. 
Hot Springs, AR 71901 

3. Fred D, Troutt 
THE JONESBORO SUN 
518 Carson 
Jonesboro, AR 72401 

4. John R. Starr 
ARKANSAS DEMOCRAT 
Capital Ave. at Scott 
Little Rock, AR 72203 

5. Robert R. Douglass 
ARKANSAS GAZETTE 
112 W. Third Ave. 
Little Rock, AR 72203 

6. Thomas L. Parsons 
PINE BLUFF COMMERCIAL 
300 Beech St. 
Pine Bluff, AR 71601 

43,452 

20,356 

21,095 

98,759 

154,602 

23,575 



95 

Name and Address Circulation 

LOUISIANA 

7. Jim Butler 
ALEXANDRIA DAILY TOWN TALK 37,850 
Main at Washington Sts. 
Alexandria, LA 71301 

8. Edwin Price 
ADVOCATE 106,024 
525 Lafayette St. 
Baton Rouge, LA 70821 

9. William Bankston 
STATE TIMES 42,590 
525 Lafayette St. 
Baton Rouge, LA 70821 

10. Charles Lenox 
THE DAILY ADVERTISER 33,719 
Post Office Box 3268 
Lafayette, LA 70502 

11. Charles Bever 
WORLD 50,557 
411 N. Fourth St. 
Monroe, LA 71201 

12. Fritz Harsdorff 
THE TIMES-PICAYUNE 316,428 
3800 Howard Ave. 
New Orleans, LA 70380 

13. Walter G. Cowan 
THE STATES-ITEM 113,973 
3800 Howard Ave. 
New Orleans, LA 70380 

14. Carl Liberto 
SHREVEPORT JOURNAL 36,436 
222 Lake St. 
Shreveport, LA 71130 

15. Allan M. Lazarus 
THE SHREVEPORT TIMES 126,611 
222 Lake St. 
Shreveport, LA 71130 
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Name and Address Circulation 

NEW MEXICO 

16. Frankie McCarty 
ALBUQUERQUE JOURNAL 118,879 
717 Silver Ave. 
Albuzuerque, NM 87102 

17. Harry Moskos 
THE ALBUQUERQUE TRIBUNE 39,713 
717 Silver Ave. 
Albuquerque, NM 87102 

18. Mike Stepanovich 
THE NEW MEXICAN 22,415 

OKLAHOMA 

19. John Goodrich 
EAGLE 27,321 
227 W. Broadway 
Enid, OK 73701 

20. Ted Ralston 
LAWTON CONSTITUTION 28,096 
Third and A Ave. 
Lawton, OK 73501 

21. Jack Willis 
PHOENIX & TIMES DEMOCRAT 23,938 
214 Wall St. 
Muskogee, OK 74401 

22. Bill Enfield 
THE OKLAHOMA JOURNAL 41,127 
7430 SE 15th St. 
Oklahoma City, OK 71340 

23. Bob Farquhar 
THE DAILY OKLAHOMAN 179,760 
500 N. Broadway 
Oklahoma City, OK 73125 

24. Kay Dyer 
OKLAHOMA CITY TIMES 93,107 
500 N. Broadway 
Oklahoma City, OK 73125 
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Name and Address Circulation 

25. Gordon Fallis. 
THE TULSA TRIBUNE 
315 S. Boulder Ave. 
Tulsa, OK 74102 

26. Phil Dessauer 
TULSA DAILY WORLD 
315 S. Boulder Ave 
Tulsa, OK 74102 

77,833 

210,711 

TEXAS 

27. Rick Seaman 
ABILENE REPORTER-NEWS 
100 Cypress St. 
Abilene, TX 79604 

28. Orville Howard 
AMARILLO GLOBE-TIMES 
900 Harrison St. 
Amarillo, TX 79166 

29. Benjamin Keck 
AMARILLO DAILY NEWS 
900 Harrison St. 
Amarillo, TX 79166 

30. Jeff Bruce 
AUSTIN AMERICAN-STATESMAN 
308 Guadalupe 
Austin, TX 78767 

31. Leonard Duckett 
THE BEAUMONT ENTERPRISE 
380 Walnut St. 
Beaumont, TX 77704 

32. John B. Anderson 
CORPUS CHRISTI CALLER 
820 Lower Broadway 
Corpus Christi, TX 78401 

33. William E. Duncan 
CORPUS CHRISTI TIMES 
820 Lower Broadway 
Corpus Christi, TX 78401 

53,888 

30,062 

43,441 

130,086 

78,362 

62,319 

26,417 
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Name and Address Circulation 

34. R. E. (Buster) Haas 
THE DALLAS MORNING NEWS 336,806 
Communications Center 
Dallas, TX 75222 

35. Charles Dameron 
DALLAS TIMES HERALD 332,462 
1101 Pacific Ave. 
Dallas, TX 75202 

36. Larry K. Sanders 
THE EL PASO TIMES 87,605 
401 Mills Ave. 
El Paso, TX 79901 

37. Robert J. McBrinn 
EL PASO HERALD-POST 35,599 
401 Mills Ave. 
El Paso, TX 79901 

38. Glen Dromgoole 
FORT WORTH STAR-TELEGRAM 238,475 
P. 0. Box 1870 
Fort Worth, TX 76101 

39. Brad Messer 
THE GALVESTON DAILY NEWS 27,320 
8522 Teichman Rd. 
Galveston, TX 77551 

40. Dan Henderson 
VALLEY MORNING STAR 20,390 
P. O. Box 511 
Harlingen, TX 78550 

41. Don Pickels 
HOUSTON CHRONICLE 418,130 
801 Texas St. 
Houston, TX 77002 

42. Kuyk Logan 
THE HOUSTON POST 359,423 
4747 Southwest Freeway 
Houston, TX 77001 

43. Burle Pettit 
LUBBOCK AVALANCHE-JOURNAL 79,877 
Eighth St. and Avenue J 
Lubbock, TX 79408 
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Name and Address Circulation 

44. Jack King 
THE MONITOR 24,062 
1100 Ash St. 
McAllen, TX 78501 

45. Jim Servatius 
MIDLAND REPORTER-TELEGRAM 23,379 
201 E. Illinois 
Midland, TX 79701 

46. Steve Kuperstock 
THE ODESSA AMERICAN 40,524 
222 E. Fourth 
Odessa- TX 79760 

47. G. A. Jinks, Jr. 
THE NEWS 27,985 
548 Fourth St. 
Port Arthur, TX 77640 

48. Fritz Wirt 
STANDARD TIMES 42,271 
34 W. Harris 
San Angelo, TX 76903 

49. Fane Burt 
SAN ANTONIO EXPRESS 177,552 
Avenue E and Third St. 
San Antonio, TX 78206 

50. Peter Franklin 
SAN ANTONIO LIGHT 184,238 
McCullough and Broadway 
San Antonio, TX 78206 

51. Mike McDaniel 
TEMPLE DAILY TELEGRAM 26,244 
10 S. Third St. 
Temple, TX 76501 

52. Tick Babson 
TEXARKANA GAZETTE 34,433 
313-17 Pine St. 
Texarkana, TX 75501 

53. Frank Kelly 
TYLER MORNING TELEGRAPH 43,758 
410 W. Erwin 
Tyler, TX 75710 
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Name and Address Circulation 

54. Vincent G. Reedy 
THE VICTORIA ADVOCATE 30,173 
311 E. Constitution 
Victoria, TX 77901 

55. Robert C. Sadler 
WACO TRIBUNE-HERALD 57,092 
900 Franklin 
Waco, TX 76703 

56. Charles W. Ward 
WICHITA FALLS RECORD NEWS 48,003 
1301 Lamar 
Wichita Falls, TX 76307 
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APPENDIX E 

COMMENTS BY RESPONDENTS 

"Here is what I've noticed most in just eight years in 
the field: the greenhorns are as bright as ever, perhaps 
more so, but their basic spelling, grammar, writing abili-
ties have taken an incredible drop—and this is true of grad 
representative of most every college in Texas." 

—Texas editor. 

"I believe that an MA plus significant related media 
experience is more desirable than a Ph.D. per se." 

—Texas educator. 

"New Grads do not read their own papers adequately. 
They make little effort to know the town or its people. Too 
many are absolutely self-centered." 

—Texas editor. 

"The questions require dangerous generalizations. My 
own responses on the work of new graduates hide in No. 3 
(uncertainty) because I think there is a great individual 
difference. There is also great differences in journalism 
programs and journalism faculties. I know some great 
teachers with scant professional experience; I know some 
editors who could pass our basic courses. The Ph.D. per 
se should not be scorned. We need educated, sensitive people 
in journalism where the two greatest problems are arrogance 
and ignorance. . . . the output of journalism schools will 
improve when the output of newspaper pocketbooks begins to 
match salaries in other fields. You buy chearp, you get 
cheap. But the newspapers won't—I think by design—heed 
that lesson. They pay cheap, but they want perfection." 

—Texas educator. 

"Poor quality newspaper entry—level candidates are not 
strictly a result of poor education. The newspaper editor 
or staff which does not share its knowledge of the field is 
as much to blame as the educators who do not solicit it." 

—Texas editor. 

"Questions 9 and 10 fascinate me. I hate to hear col-
lege kids implying that they can do it better than the 
established press. If a gap exists, it is primarily our job 
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to close it—even if we don't agree. The trouble with us 
journalism educators is that we use the huge dailies as a 
model; we train our students as if they were going to get a 
iob with the Times, but most students generally end up at 
(or at least start with) a general assignment slot with a 
sleepy weekly." 

—New Mexico educator. 

"My limited experience has shown most J-school grads 
are much like other grads. Some are motivated, career 
oriented while others don't know what they want to do. I 
would like to see more emphasis on print journalism and less 
on broad 'communications' programs. Also, we have all but 
made it mandatory for our reporters to have degrees, espe-
cially the beginning ones, but not necessarily journalism 
majors." 

—Oklahoma editor. 

"I don't usually respond to such surveys. I don't have 
time—and I wonder about the substance of journalism aca-
demic 'research.' However, your questions are interesting 
and the answers should be of value to working editors 
working journalism educators. 'Journalism educators?'" 

—Louisiana educator. 

"We have several good college journalism programs in 
the area and we respect the faculties, for the most part. 
But there is no comparison between the graduates who have 
interned, or who otherwise have been able to get some hard 
experience in the newsroom, and the graduate who has nothing 
but college paper experience. You cannot make up for this 
disadvantage in the classroom." 

—Texas editor. 

"Somewhere along the way, J-schools have gotten away from 
a strong and constant emphasis on writing, spelling and gram-
mar. When I was an undergrad at [deleted], every course (yep, 
even history of journalism and law of the press) was a 
writing—at least a grammar—course. Why has this changed? 
~ ^ ^ professors now tell me that there isn't time. What's 
the deal, anyway? I understand they still have each kid for 
four years." 

—Texas editor. 

"I'd like to see more people with experience in the 'real 
world' in the halls of academe." 

—Oklahoma editor. 

"I respond to this questionnaire with reluctance. There 
are too many of these 'have you stopped beating your wife?' 
questions. Question 52, for example, assumes that newspaper 
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experience, valuable as that is, is all students need to 
know. Good journalism professors are a balance on a faculty 
of academics, but all academics should have at least some 
professional experience." 

—Texas educator. 

"This questionnaire requires one to generalize on 
answers——there are always outstanding exceptions to the ave-
rage person just out of J—school as there are absolute duds. 
I tried to answer based on observing the average." 

—Oklahoma editor. 

"Re: Question 34—on second thought, perhaps the stan-
dards of most newspapers are too low." 

—Texas editor. 

"The survey tends to generalize most statements. This 
makes me back off from saying what I really think. Also, 
the definitions are not clear. When you say 'journalism,1 

do you mean 'how to' courses or do you mean courses leading 
to a well-balanced liberal arts viewpoint plus 'how to' 
courses?" 

—Texas educator. 

"Students, who seem to relate very well to working press 
teachers, need a blend of intellectual theory with practical 
experience, I think. Some of our practitioners in the media 
perhaps need changing. College is a good place to start." 

—Oklahoma editor. 

"My major complaint with journalism schools is that they 
don't tell the students about surviving in a competitive 
world—the second day lead approach to PMs stories; the need 
to enterprise a new lead on a meeting so a PM paper doesn't 
come out with the same story the morning paper had. My major 
complaint with the J-grads of today is that they don't have 
the work ethic of the past—too many of them are 8-to-5 clock 
watchers!" 

—New Mexico editor. 

"Good experience on good newspapers comes first. 
Ideally, a person with that kind of experience should also 
have a doctorate." 

—Arkansas educator. 

"I believe that everyone involved with journalism and 
journalism education should keep in mind that success in the 
newsroom does not guarantee success in the classroom. 
Teaching is an art; only a few can do it well." 

—Louisiana educator. 
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"I have been teaching five years. I am greatly dis-
appointed with the competency in academia." 

—Texas educator. 

"Knowledge of a subject area does not guarantee success 
in the classroom. College teachers need teaching methods 
courses as well as subject knowledge. A lot of professionals 
I have in my classroom cannot establish rapport with students 
They tell 'war stories' too much." 

—Louisiana educator. 
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